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" The Chicano participants argued that they needed
more time and resources to examine the proposed design

- of, NIE and intelligently measure the agency’s possible
impact upon the education of Chicano children. They

- agreed, however. to a;semble a set of papers which
would present a preliminary Chicano reaction to plans

- read and heard. The papers were written quickly without
time and without’ funds They do reflect, nevertheless,
serious reservations and ‘important recomrhendations
made by the group about the proposed N!E s 0

- The follpaving paper} were written b)/'/ /ﬁve Ghjcano-
(Mexican-Agierican) educators who attended -a July
1972 megfing in San Frapcisco, California, called by the,
Nationg/ tnstltute of Education (NIE) Planning Unit.
The rpose of the meeting.was to inform a group of
Ch#ano ‘educators about plans for the new fedéral .
ncy which would be created in patallel with the
~present US. Office of Education and take over. the
research and development function of the latter agency.
The Chicano educators receivéd copies of ‘the proposed .
‘legislation’ creating the new :agency and other planning . :
documents. They also hegrd an official explanation by - In many. arguments that are made, one general’
JohmMays and Gail Parks tepresentmg the NIE Phnmng ob]ectxon seems clear. The NIE cannot Jpossibly succeed

Un?t N . . ’ as an-effective agency if it overlooks the unique
A R . educational needs of the Chicano population.
- . s + ca R ' ' f LT T . s N,

N THE PROPOSALTO ESTABLISH A , o

. : ) COMMEN
P , ) -NAT!ONA\INS’I‘ ITUTE QF EDUCATION , ’ et )
T : . SN B o , - ' -

. .- ' ' B@oﬁahrza ‘ -,.\ "
. ,("~ xr‘ ) ) o . ~.v), . , .‘.
“ L L \ ) ¢ i € . ) ;
Recommendatrons of ;ubjects> for research, "\ managément. Educatibn did niot. The assumption that an _
development and programming at this time would be - .- R&D "of industrial “origin can rationalize educational '
refnature. These should be determined after the : ,'.“growth" his to be examined critically. Failure to do so ..
c\Westlon is answered: where can an agency of such could prepdre the way for. acceptance of the Gross )
) hm‘ted resources congentrate them to make the present _ NationaFProduct in educatjon.” .
educational” establrshment more responsive and . PN . ) ) .,
effective? Rather than commit itself.to “comprehensive B It is a characteristic of good research in education -
‘national programs,” the NIE ought to.consider how jt .that it yrelds (a) clinical data ‘about persons thwatted in
can become a comprehensrvh national force that would " their detelopment culturally, and (b) t.orrelathns of
factors that improve the chancé for development If the

be applied to the majort*resistance pornts of the -

educatlonal establishment. data are clinical, the scope of the research must be

) adjusted to the clinical situation and its application
ha;tened to requirements for relief of the situation. If'it

s corre‘latlonal the objéct should be to remove the *

1 " obstacles. that prevent: a new and more effective
“eynthesjsofresources: : A

*

. . " Great .care should be taken in adopting i the
. Rescarch and Devtlopment concept as the keystone of
the NIE: R&D developed in response to the myrket -

requrrements and the eompetrtnze character of industrial -
- ot
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. inertia rs to be overcome. ‘
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Chicano Education . *
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On the development side of gD it should be

stressed that cdudation deals with the development of
persons ‘and of those types of relations between them

‘which foster a sociology of Ieaming providing for growth

beyond self. How is two-fold"develdpment of this kind
to. be obsemd recorded and evaluated" Develogment,
in the R&D' formula of mdustr‘ral'development has been
concerned mainly with new products as thrngs In
education it can only be appropriate if it rs concerned
with the human development of persons .On this
premise, R&D in education should mean ex mmatron of
the processes by which children are presently berng
educated, the goal being to discard” those th t hinder and
to discover better ones that promot“e such development.
X . ’

The formal, institutional processes of education to
which-children ar¢ exposed are not the only ones that
condipion“their growth. The family, spontaneous peer

" groups, the media, ahd stereotypes of adult behavior are
. _ powerful educational agents. The R&D of NIE should

not be reluctant to investigate these factors of the total «

_ cultural matrix for plus and minus values. It has been

said that research is the last resort of institutions that.are
in trouble. The rational;loﬂ resegrch can become an
endless series of postponeients of degjsions and actions.
The idea of final truth is an illusion that disCounts the
valug of tentative truth derived from research already in
han§, ‘It 15, to be haped that NIE will take its chances in

. suppo'rtmg corrective actjon where the facts already

known show that some negative condition is at work in
the education of Mexican-American children.

In the social sciences, research Js apt to behave asif
its results “will be self-evident and its conclusions
self- enactmg But if research leads to a criticism of an

_existing educational process because it. obstructs the

personal and social fulfillment of children, the research
scheme should consider the strategies by which cultural

:

lf development in education is Vrewed as‘suggested
above, the understanding of the polrtrca'l ‘conditions
required for reform s partrcularly rmportant in the
Mexican-American community. Mexican, parénts, for
hustorical reasons, are partrcularly remote from the
educational establishment. Does NIE prOpose to raise
the subject of the enlightenment of thxs-constrtuency, as

!
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. NIE seems to be captivated by the idea that only.'
those programs for gduutronal action slrould beftinded
that can be replicatéd on a national scale. A successful
demonstratlon in one comnrunity, it is held, can have a
high multiphier effect if the problem attacked is widely
prevalem\Thrs is an economic approach—the greatest
return for’ t lowest investment. Does this not mean
that NIE will hive_to spend much of its effort and
funding on researchin national field to determine -
what are the' chronic educational. problems: that are
common to all Mexican-American: conimunities? Doés
this mean that NIE will fiogbe ready to take significant
actions until it is ready to'do so on a national scale?

/ T 7 ™
" American educatronal systems work with a very
large degree of political autonomy Property interests |
and fiscal conservatism are rooted in this autonomy
Administrative prudence’ bows to them, teachers cringé
, before them and parents rise to deal with them ‘olly in
"time of crisis. In the Mexxcan-Amencan community -
there is no contrnumg and sustamed effort to educate
parents about education. Rather than -being dogmatic,
this, educatiog’ about education_can ‘be a reasoned,
_document¢d explanation’ of , alternatives. What

does NIE propose to study as ways to educate parents?
- 4 *

\%f / It s hardly debatable that the, children of America
arg being increas_i_n_gly regarded by;vsome sectors of the
Amperican economy” 4§ (apa vast potential audiegce for
enfertainment and (b) #° i)romish?; growth market for
indiisteial produtts. Mexrcan-Ameﬁcan children are not
. excluded fromi these pr01ectrons. ;Does NIE expect to
raise any questions in this connection?
K .
The distribution of federal frmds for R&D, as welf’
as the dissemination of rdéas emergrng from’ R&D and. .
the administration of programs based on such R&D,

takes place through the established network of schools .
= of’ education, state departmerits of education, -school .

districts and educatrona} laboratories. These institutions
have not formed dyﬂamrc groupings the
Mexicard-American communities. Does NIE propps
filter its R&D th(ough this traditional network, wrth rts
rather sterile hrstory" One of the major accomplishments
f federal grants for educational reform and innovation
hro h/th'rgr filter has been to co-opt Mexican-American

for the PTA 'nd school bond manipulations A

research  indicates (or has already rndrcated) the dyi¢cators and immerse them rn the slr{ggrsh
direction of that enlighteriment? _ ; e “mainstream’’. of school admrnrstratron NIE will no
) ¥ . ; ‘ ' doubt Tequire Mexrcan-Amerrcan professronals ‘forits
P . 3t . staff. To what end?- 3; @
! - c e, 30 e
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. THE MYTH OF COMPENSATORY EDUCA'l'lON

“ i‘

* Tom Arciniega

o .

In recent years,,

. this premlsg\ s. perhaps best simmarized by Ivan Illich:
V. :

Between- 1965 and 1968 over three billion dollars
.~ were spent in U.S. ‘schaqols to offset the
disadvantages of about six million children. . . 1t is
'. the most expensive compensitory program ever
attempted anywhere in education, yet no
® significant improvement can be detected in the
learnmg of these ‘disadvantaged’ -children. (ltatics
mme) {Deschooling .Somety. New York, Harper

and Ruw 1970;-pp. 4-5).

>

. The literature documentmg the failure of the
compensatory” model has grown rapidly. Gordon,
Hamilton, Brischetto and Arciniega, Ramirez,to name
only a few, have criticized the preoccupation of the
compensatory education movement with the
identification of dysfurictional charactemstics of the
deprived and the view that almost any deviation from
the majority culture is dysfunctional.

In ;1970 the Texas~Advisory Committee provided

the impetus for the policy\statement made by the office

for Civil. Rights  which r ted the operatlonal
phnlosophy “that school districts should provide-
culturally: relevant education . such that the culture,
- language, and learning styles of- all children are*’
recogmzed and valued. (US. Commnsslon on Civil
Rights, “Civil R)ghts in Texas.” Washington, D.C.,
Government Printjng Office, 1970.) *

£

The mountmg failure - of—the compensatory
ap‘proach is being met wnlﬁllsmay

The frustrad and anger of the lay critics of
“*education for minority- -poverty " children™ because

- /,of the failure of schools to meet the demands for
- .palpaBle evidence of success on any or all criteria is
“ matched by the concern’and despair of those

) professlonals respon‘srble for producing results. -

Ratlonallzatlons used .p st years that the
programs were t0o new;: the fundlng too-weak, the

"~ staffs tdo few and unprepared the social problefns._ .

too\gerva51ve, are no longer aCceptable to the
eommumty\ supportlng the schools. (Adelalde

compensatory education has
provided the model for the development of programs
aimed at mmonty populations. The growing rejéction of

Ed

Jablonsky. Status Report on Compemamry
Edycation. “Taformation Retneval Center on the
‘Disadvantaged. Teachers- College, Columbia |
Umversnty WlnterSprmg 1971; Volume 7. Number ;

.p 1.) ° ¢ :

- The- urgent need to move ﬁgorously toward redirective
change in the public educational system is clear. It is
clear, too, at this point that we are not talking’ about-
~small incremental changes in the mstltutlonal settxng of
" “the school; but rather redirective eff‘orts that must be
dramatic and broad-gauged. The challenge is. clear: the
" times demand that we organize and use our schools to
promote theﬁy e of socnety America “ought ta be” and
lessa reﬂectron%“whnt is.” . .
The educational system which is suggested in’
accordance” with this. view should have as a hasic
orgamzat:onal goal the promotion of cultural pluralism.
Schools and universities would be structured to provide
Chicano students with the basic knowledge. skills, and
political- awareness to work ‘effectively within® the
societal institutions, while at the sanie time promotmg
positive institutional changes in. »the opportunity
structure for the benefit of mino ity ‘members.
Bicultural schools with bicultural curficula would bel.
" essential basic elements of this typ€ of school system.
Both English and Spanish would be utilized at all levels _
~ as medig of instruction with the specific intent -to
develop functional proficiency in both languages,v .
Chicano culture would be reinforced along with the
ma)onty cultural system. Hdeally, Chicanos and. Anglos
7 alike would complete their schoolifig able to function
adequately in both’ fanguages and both cultural\systems
The focus of redxtectxve efforts would be on
changing the educational gystem to meet the needs of
culturally odifferent students, Changlng the " structure,
Currlculum‘ and normative “set of the school system is
_feen as a more viable apprOach fo educating all students
] “than changlng the child to “fit* the school: St.hools
e ‘would be representative’ of the communities’ {hiey served
",f :-m the ratio of minority admmlstrators, teachers, and,
"3 counselars. Special emphasis would be placed on
developmg schools as, mlcrocosms of the ~“|deal
plurallstlc socnetry " . 4
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The: ’nou’ntj,ng.of an alternative, more humanistic
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p.mdlg.m ’lo the Jcompensatory view wnll be far from
N casy. It will require first a dedlcmed and substantial

e
.

.

Tlurd :pé will ncul to caref| ul\ly .md systcm.nu.ally
ehart where &e ¢’in relation to where we reed to go.

. commitment on the part of ‘federal, state and local Once -established, the process of committing funds to
T agents "and, more importantly, from people like - stimulate neg@ed development in priority areas can ,
; “'?l 'g,“ ourselves. The road to travel is difficult ad poorly begin.” The/matrix in Figure 1 is'a fir st attempt&at =
' J . : illuminated¢ in all too”'many. ‘caSes. but we can be%' providing’a mechanism for char!mg the state of the art
. wf 4 encouraged also that significant*-work has been going on in the drea of Education’ for Cultural Puralism. Once all-
g ~despite our national overcommitment to the . progfams have been identified and classifi ed.as pet our 3
Le] ' ' + compensatory model o B ’ e/Kleen-c:ell sclieme, it will be necessary to develop .
eyt e S . evaluative criteria for edch category program. The
b Secondly, we will need to develop a clearsationale "¢ / organ;zalnon and coord;ﬂatlon of the R&D framework
Ti oL to mclude corg kssumptions and cSncepts. Some of the * suggested above is a masswe undertaking which cah best
-"..  basicassumption} on which thi§new paradigrh should be € accomplished by the new National® Institute of . i
! _built inclyde the follqwmg Education. Then ‘a framew\ork for - early and timely
ORI dissemination of products,' owledge, and systems
P " The roots of the educatipnal proble ’ develdpéd will need to be developed nationwide. This o
i Chicano are not culturally based. Coo wilt requlre as"‘a> migimum the involvement and '
e - ° commitme of stale/departinents of education; the .J .
2. The cluel impediments to ccesg by Chicanos community ﬁemues, as well as the actual public -
“in school cannot be aftributed fo deficient school systerrss ng the products.
home or peer envirénments but to the various -
. external restraint s}stems imposed on_the *“aeademlcxans from a variety of disciplines
R ¢ . group by virtue of its subordmate posmon in will neéd to be. involved. The problem of eradicating
N : societ ; AT, ins utional racism, cuitural bias and dlscnmmauon in
- i ~ . ucatjon is an’ interrelated part of the total societal
N 3. The focus of research mstrumed}s should be systemt. There is little to be gaiged. from “tmkeriag ‘
- shifted from the students’ ethmc subculture to with schools without directing :%kemmn to the total . -§ °.
. the structure, of the educational and othe -milieu. Thus the need for interdisciplinary. effort ona .
s so¢ietal institutiors. EW \ cell by celt” basns(as noted above) is essential.’ o G
[N & - . .
N i.‘ R X " Educational systems must be res’t tured to last, in moving to effect ‘these needed changes, we *
s’ B . refléct what “should be” and less“what is"in need to remember, particularly in working with schools
. ’ . Yol , American society. . . . .. and; minority. ' communities;. that the process of
3 A R L <mvolvementxsequally -as important as the product we’re
) . S. To be effective, changes in the educational -trying to “push.” Genuine.joint involyement of school .
o . System must be accofnpanied by changesin , and Chicano grassroots leadership- s’ essential, both
L thespolitical and economic sphere so that because of the expemse all can provide and'because only .
— » wealth'and powef are more equagly distributed » . this apptoach will create the: requnred receptmty and Lt
in squety ’ commitment. ' .. e
. Y _ -
’ : ', SR N ) _ Development-of. | §:--¢¢
) ) : ¥ . | Collection of Basic Research: . Development of Bicultural Training . )
o . m . Basic Information Development of Bicultural ligucav and Operation .. ]
J . : and Data Relevant Theories tion P{oblems |~ Systems , gF i
. - i . .
“ Early Childhood and . . N ' : ) . _\ .
. Prlmary Education - . (5 ‘ s - . )
. " Intermediate and R . .o 1 e i S " .
/ Secondary Education =~ - L e N x 7 R P .
‘=, ' Community College. - .. . L ¢ : \/ ‘”*%:;, %3 :_.: .
- " and University Education’ ¢ : N R T | ok
.;» '*‘0". - . Alternativesto  © ¢ i 3 Y- g (' . SRS ;} ¥ -
ol .~ Fosmal Education g . R S A RN

Fig. 1: Matrix for Classifying DeyelOpment Efforti ﬁl the
Area of the Education for Cultural Plurallsm ,
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' oo " - ATHICANO VIEW OF THE NATIONAL INSTITUTE OF EDUCATION "
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s ' } N d - ’
The general notion ‘of having a super- -structure such community. or will it depead’ on casually called meetings
as NIE responsible for all rescarch and development to be held\periodically. wheredselected spokesmen for
efforts in education in the U.S. at first glance appears to the communny will be asked to react to predetermined
) _ be a good .pne and, in. fact, it could conceivably be a proposals" ‘
good one. T are, however, a series of factors that "
oo immediately sp:%t%mmd All of these factors will, of The ISIE planning ;ﬂmedures to date give little
. necessity, be from the point of view of someone assurance that the -Spapish-speaking community was

" interested in the Spanis peaking citizgns of -the us.
The first question that arises is will NIE duplicate or’
o replace some. of the R&D activiti
in_ the Office of Education? Theycreation within OEof -
Title VII was long fought for and)findlly. realized. Will
,NIE conduct research on bilingy education in-addition 3
to*that béing done by Title VH? Or will then%\ﬂl\
R&D funds be trayerre o NIE? If it is to be the
latter, then the Spanfsh-speaking community will have to
develop a new set ¢ dialogues with the new agency. Ttus
will. call for tHe investpent of energies that " the
' © commuaity pfay not wish to reinvest. .

p]

at nmnllcatxons will have for the Ofﬁce_of
nish-Speaking ' Affairs Ni@bin the, }ce of
ducation? Will a division similar to thls one be .
duplicated within NIE? Or will that office by.preempted
by NIE? ) ., g N

~

If it is the intention of NIE.rot'‘to §u’1§érsede

. ;. preempt, or,even duplicate any of theAbove services,

T then a 'seneﬁ)f other questions immediately come to

' migd. What kind of input will the Spanish-speaking,

* community have to NIE? The legislation™ réfers-to 4
.Board of Advisors. As of this date the Spanish-speakjng
commuhlt,y is not aware of: (1) the procedure to be

(2) the selection procegs to be used in selectmg from the, <=
- nominees those that will actually serve-on the Board of
Adwisors: and (3) how many stots, if any; will be
appomoned to the Sp |sh -speakingscommunity. The

me senes of questiong as méntionéd above applies to

the nommatlon and selection of the Duector of NIE.

N * . «
he staffmg _]Ob thit NIE faces is of crucxal mterest '

PR N R - .

3

. interest in, the Chicario people. The list of persons.

ot v‘£ollowed in nominating people to the Board of Adw%roblem of ‘Puerto Ricans Ilvmg on the island to those

00“’8"“' -- zm.:mu..v..‘ R

considered an essential factor in NIE planning. Two
examples to support this can be cited. (1) It -is our

* understanding that all meetings prior to the one held in

San Francisco on Thursday, July.20, 1972, included
’ reprgsentat:ves from diverse groups. Thatis as it should
be.-To our knowledge, there was not one Chicano
included in any of the discussions prior.to July 20. (2)
The Rand Report, edited by Roger E. Levien, makes
several references o the needs of the culturally
differeng. Then one discovers Appendix € on page'164: .
‘“Individuals and Organizations Consulted During
Preliminary Pla_@jng- for the MNational Institute of
Education.” The'list of people' and organizations does
not (include one person or organization with a
demonstrated track record of community 3ervice to, or

providing written commients on the Draft Plan, which .
begm on page 172, is ,equally bereft of Chicano

utions. More careful readmg of the list of people
reveals the namehamon Mellado, Secretary ~of
Education ‘for the Commonwealth of Puerto Rico. It
certainly is not the intention of this statement to
diminish Dr. Mellado’s contributions., On the contrary,,
we are pleased that he wasncluded. But wegre not sure
that Dr. Mellado is knowledgeable about the educational
problems of ‘the Chicano people. How similar are the

ncountered on the Mainland? Assuming that some

relatiershup and  similarities could be vestablished
between cducational needs in Puerto Rico-and on the
Manlafid (a very dangerous assumption), one can be sure
'that their relationship to the ten million members of the
Chicano community éannot be easily estabhshed

- Untortunatelyy the' enthuslasm that one would feel |

for NIEs ‘potehtially new and refreshing: look at

&
what kin of bu|lt in t lent. from its own community educational R&D is qulckly blunted when we, itote who
. will be included . n the staff. Does NIEintend to was con;u‘hed and mvolved in its planning. It is our >
B guarantee “bui m talent. “from, “the Spahish-speaking impression that the same mtcllectual estabhshment that B 1
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has r.auseriﬁ"ns great injury in the past imiposed itself on
the ediicational thinking that went into NIE. it would

“seem thagNlE could become a new and powerful agency

that- would  disavow intellectual colonialism, which has
failed td “produce results or show interest in the
desperate educational problems of the,Spanish-speaking
people. -°

3

The second article given us to read in San
Francisco. entitled, “Program Planning for the National
JInstitute of Education: A Suminary of Four

"Analyses  'is a continuation of the Levien Repo lt

should'be noted, as we criticize ‘that documen

* there is no tntem to cast aspersions on the smcenty or

competence of those involved to date. Those listed and

those who presented papers are-well known to-all of us

as reputable scholars. One, however, cannot help
reacting to the continued’audacity of excluding input

from scholass who are developing theories and research

needs in qther areas, areas that might not be as
ethnocentric as they “at first appeer They should be
perceived not only; as scholarly pursuits but also
concerns of a patriotic nature. The Umted Stages is the .

fifth largest Spanish-speaking country in the world. Its _
Spanish-speaking population is exceeded only by the ~
pOpulattons ‘of Mexico, Spaih, Argentina and Peru.
Spamsh is the second most common sound system found .
in Ameria America is that expansive land mass that |

, extends from the North Pole ‘to Txen'a del Fuego. It

appears that, by the year 2000, Spanish could supersed?®

hemisphefe's most popular language. it behooves the

_United States (and NIE) to address itself to the

educational probl8ms of the Spanish communities of this
country, _ , P

As a result of t.l‘\ese concerns, the following are
offered as rt.commendations to NIE.

1. A complete bibliography on the educational

and social needs of the Spanish-speaking
kY é commumty should be gathered and analyzed. e

A mieeting of Mexxcan and Puerto Rican
*. scholars shoulgd be called in a conference that
" is meticulously planned and-at which papers’
will be presented, much as the pnor '
‘conferences were conducted. J
.3. Assurances should be gi:;en coricerning
) continuous input by the ‘Spanish-speaking
community as further steps are taken to form
NIE. , s
4, The iprocedures for the selection of the
Advisory Bo,fard and the Director should be
reported to the Spanish-speaking community
and the intentions for its tnvolvement clearly
stated.

5. The Spanish-speaking .community of this

En in the Western Hemisphere. Twenty-five years * . country should be asked to withhold further ‘
afterithat, it could be the most common language in the participation in NIE activities until 'responses
Western world. This country needs to nurture its .are received to the “first four
Spanuh-speakln; resources if for no other reason thah to recomimendations.
communicate ‘what will quickly become this o : 5
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E A BRIEF CRITICISM ) e "

1 j,: . ‘ Reyes l}amos - L8
€

- xﬁs”'I‘he purpose of this paper is to present a brief

criticism of NIE and to recommend what NIE might
consider if it is serious about solving some of. the
educational problems Mexican Amaricans face. A careful
reading of Levien's preliminary plan for NIE reveals that -
an implied objective ‘of NIE is to accomplish what the
Office of Education, or for that. matter any federal
office. concerned with education, has not een able to -

do, The goal ‘of NIE, as outlined in the Levien report,
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will be to refornf and improve education in the United
States through Tresearch and “development. This.is,
indeed, an -ambitious” undertaking and one anybody
interested in education hopes can become a reality.
However, many of ys who are aware of the stated
or implied goals, intentions, and priorities of the -

- “different’ fedenal- agencies are skeptical. that NIE will
- accomplish its implied objective. This.is true for several
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rcasons.. First, many of the departments within the
Otfice of Education, such as the Office of Child,
. Development (OCD) had and still have similar goals and
good intentions as NIE has now. Second, other federal

© agéncies, such as those within the Office of Educatign, -

Started out asambitiously as NIE to improve and refOtm ;
educanon but as yet they Have made-little difference.
Third, the structure of NIE as presented in the Levien.,

" report is similar to. the structure of (ﬂose other federal

agencies that have not succeeded as originally planned.
Fourth, NIE is starting out ip the same manner as the
other federal agencies that have not succeeded. That is,
NIE, like the other, federal agencies interested in

educational refonn,‘ls startlng out by staffing and calling o

upon the “same” established educators withthe “same”
ideas, that have nof’ wotked in the past and by asing .
lesser known people only on a consultmg basis instead of .
on a more permanent basis. In summary, NIE; if it ‘really,

.+ dntends to make a difference dn education in general,

might start out by hiring people with dxfferent 1deas.

Specifically, as educators and as Mexxcan'
Americans, we believe that NIE-will not make a;
" difference in the quahty of education Mexican | g
Ameri

~ "

in the Levien report, nothing is said about
. how Mexitan AmeTicans will participate in the
*'selectiori”of the Director of NIE and’in the
selection ol its advisory council. It is not
statedhow many members of the advmory
council wnll ‘be Mexican Aniencans :

Y
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s receive. The followmg are -some of our \ .
reasons. = - . - ) Y \

s
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NIE has excluded Mexlcan A'mericans from its /

. preliminary planmng A readu!g of the list of
.. A

P
ey .

«

the people ;con'sultcd during its.bre’limi‘nary

planning reyeals -that not one Mexican,
American was consulted.

To date, Mexican American participation has °

been at "a’ rather insignificant- level. Seven

*people were asked by NIE to* produce in a

' two-day conference a preliminary plan on the

educational needs of Mex:mq Americans. A

comprehensive plan cannot be produced in,

two days. The head of the planning unit ol'

N1E should Know ™ that any- serious

consnderauon on hoW to solve some of the,

‘educational problems of Mexican Americans

‘cannot bg seriously addressed in .a paper

written in two'days. % . !

What night NIE da if it is seriobsly to consider .2

solving some of the educational problems, Mexitan

; Americans face? We propose the following three thmgs.

n

1. NIE must include ' Mexican Amencans inall its ‘ﬁ

planmng stages. <

2 "NIE must * deﬁne spe ically *how much
moneéy it wnll .appropriate  for Mexican
Ameérican pro;ects. ’

»

Ce 3. lf NIE is going to attend to the educauonal :

: programs Mexican Americans face, it must - -

R hxre Mexican merican educators for a
., ‘rea
S

nable length of time to write a senous
| pla

in which' the problems an possible
strategies to- solve those’ problems are

delineated. N
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Research and development programs which have
coficerned themsélves with the v?problems of . the
culturlly different have typically adopted one basic

.”orientation. They have viewed (ﬁe cultures of minority
e4’hmc‘gxoups-(and especially those of the peoples of La
Raza, blacks, native Americans and ASians) as interfering

. with the ‘intellectual and emotional development of
children. That , is, they have adopted a

_ culture-is-damaging orientation in doing research with

5
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‘and developing educational strategies and materials for
the _culturally different. Furthermore, they have adapted
theories and strategies which glorify the-cultural values. -
and life styles of the mainstream American middle class.
The consgquence of all this has'been the rejection of
cultural democracy ff\ the educatiopal process.
¥

Examination’ of two documents on the National

Institute of Education ‘(Program Planning jb{ the
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Chicano Education . N 3 .
" National -bistitute of Education~A Summary of Four ‘ ‘appointed - to- the council shbuld include
R&D Analvses, and National Institute of Educations - ., . bersons active in commupity pro_;ects as well
Preliminary Plan for the Proposed Inslitute) indicate as graduate students. o .
that <his agency is in .danger of perpetuating the o
. culture-is-damaging and exclusionist melting pot‘ 3. The .institute should hire Chicanos as project
* orientation of previous R&D efforts. The fact that very officers. Chicanos should also be represented
, . few. people who are critical of the aforementioned i in those positions which involve revnewing
orientations were consulted in the planning stages and . proposals and supervising programs once ihey
/,’ the proposed procedures for selection of the director are funded.
+  and the council mdncate that this fear is well founded. . : ) o . T
. , 4 New lines of ‘research should be given top
N To avoid the danger of prewous R&D progtams the ' priority in funding prégrams. For some ideas
_ following is suggested. ' . see Castaneda, et al, M xican-Americans and
: ) Educational Change, Mexican-American
) . The. Diréctor should- not be an Studies, University of California, Riverside;
; “establishment” social scientist or educator, ) and Mazon, M.R., Adelante: An Emerging
but rather a person who has had experience in, Design for Mexican-American Education,
" doing research and deweloping éducational School of Communication, University of
o programs for the cultumlly different in the .Texas, Austin, Texas. - —_—
" Us. "« ° N - s e

e °©

"9.  The composition of the council should reflect
the ethnic compogition of the children and\
adults who most_needto benefit from an |

, agency like 'NIE..That is, if 35 percent of the

> - * people most likely to benefit from NIE are

N €hicanos, then 35 percent of the council

“shguld be mgx_de up of Chicanos. People

-

I would suggest that. *Chicano - professionals

* ‘withhold their endorsement of NIE as presently
constituted; that théy insist that I‘QB make those

changes necessary t6 make it a feaningful agency for

Chicanos. In addition, I would suggest that if these

changes are- not forthcoming, Chicano p;,ofessxonals

contact Congressmen asking them to help - -withhold -

appropmtlons for NIE until'it shows signs of wxllmgness
to move in innovative directions.

o v
H

e




