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in meaningful terms to the caregivers the elements of high quality care

-

for infants and toddlers.
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S " TOMARD HIGH QUALITY. FAMILY DAY CARE
-. a . FOR_INFANTS AND-TODDLERS :

a

iAbstract ' . T

-

<

S The Infant Satelli;éﬁNuréériesxproject established a cluster of family -7;- °
<, day -care hoies«in:which caregivers were selected; trained, and provided =~ - Lo
R . 'with suppgrtive ‘services-and-salaries. This system provided .high quality

' -care: forthe children.enrolled.. ' o S . )

~. The fourtchéﬁter§ of this. report reflect thé major goals of the pro-’ .
~ject? - meeting-day care need of infants and. toddlers; selection of -child :
caregivers; training family child- caregivers; and impact of a: family day - i
-care ;program: on infants. Some of, the implications. and recommendations :

follow. R _ o

" 'A. system of supportive services was -developed that provided. training,
.assistance -and equipment to a cluster of family day‘care:homes and was
instrumental in upgrading and assuring: the quality.of care provided. Parts
of -this 'system could be replicated by -existing agencies and would serve to

. dimprove the $tandards. of.family day care in any community.

Yoo °‘%A;$electipn system- for -caregivers evolved- that enabled :project staff '
» to: choose-competent -or potentially competent caregivers-.88% of the time. e s
. 'The-procedure involvés seélf-selection, as well .as staff evaluation and is o
specified-and-replicable. Its use upgrades the quality of care given and
decréasés‘the,exbgngé.of training and Supervising caregivers by eliminat-.

ing those-candidates who are not Tikely to perform ‘at minimum levels

P necessary to insure good:care.. . .
T ., A pahefq]1y-$équenced;;cgmpetenéyrbased qurnﬁgu1qm«w5§‘dive19ped that
; .‘parallels.a -career ladder specifying observable behaviors jpf,sengh] C .
levels -of performance. ‘Acquisition of each successive devel of perfor- = °

: . mance.was ‘recognized by salary “increases in the ISN project but could be

S\ adapted by licensing agencies .in.the certification of caregivers. The:

: - curricilum has been accredited by a Tocal -community college and has. been- _
e - used- to train: humerous groups of-.caregivers not associated with thé ISN: .
. ‘project. It is designed so.that it would be appropriate. for use’in e ‘{
P " - parent edication-efforts: It includes a large: number -of audio-visual aids .

and:.parts are adaptable for radio or television dissemination.

The developtiental progress of the children enrolled in the ISN project |
- was significant especially in language development. ‘Repeated measures were ° :
‘ . also-taken in cognitive, psychomotor and social-emotional areas and in .

: . -every case the children maintained or increased their rate of devélopment.

T A.positive rejationship was also found between. the quality of the cace- .
s givers' interactions with chi1drep and the,children's language performance.
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‘ - The ‘service aspect of the program is -continuing under. Title IV-A
. funding for a-very limited segment of the population. However, the .-
. wresistance which was met in_expanding this or similar programs indicates 2

Ta 1ack of -commitment to children which presently,ex1sts in funding S s
« -circles. Programs ‘must be funded to expand services to infants and todd- ‘ :
- lers, to” select and train -caregivers and to -stddy the impact. of day care.
. Such programs. could. provide examples of viable alternative, in child- .
rear1ng practices to parent and commun1t1es and exert a positive 1nf1uence

N .o on*success1ve generat1ons. L . ) o
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e care from wh1ch parents may choose
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MEETING THE NEEDS FOR ‘DAY CARE

-, .
- . .
. !
- []

/

Statement of the Problem L T

PR Y . L

' G For optimal development, the very- young ch1ld needs warmth, accep= .
tance, support, protectTon and st1mulat1on from a susta1ned relat1onsh1p
with dn -adult or, adults committed to ‘his care (Baumr1nd 1973).
s programs based on this prem1se opnfront the tasks of def1n1ng, supporting

and extend1ng high qual1ty care. - This Bhould be reflected ip the" SN
performance of.all of those adults assum1ng ch1ld care responS1b1l1t1e :
,Plann1ng must include the development of v1able alternatives for ch1ld.
The range ofnalternat1ves must

A

reflect d1verse value ystems and include support for parents in the home
. &
on the one;- hand and full time out of-home care on the other. *

The fact that the mothers of six m1ll1on Amer1can ch1ldren under, the

~

age of six are now in the labor force (Keyserl1ng, l97l) precludes,

d1scuss1on of whether or not day care should be provided. The concern .

is to proV1de a varpety Sf progﬁymg of high qual1ty that W1ll meét the.

d1vense needs of to_ay s fam1l1es 0f special concern are the ch1ldren

W2

under three
.

. _Not all states allow the opt1on of center care, n0r would all parents

RS ol A
choose that opt1on 1f 1t were ava1lable.' Fam1ly day care Qhether
l1censed or not, has developed as an overwhelm1ngly frequent parental

‘choice.  Is family day care a v1able alternat1ve 1n meet1ng‘the mult1ple

-t .

Day care~

.

Not all mothers can stay at home to care for. the1r infants.

Y

K




needs of very VOLng cni]dren and the1r fam111es? Nhat are the ~ /

charact?k1stics of good fam11y day care? What are the pre- requ1s1tes

. ——

for -a competent caregiver? Are the sk111s and understand1ngs of com-

~
petent careg1v1ng teachab]e’ What supportf/z services facilitate .

. the continued de11very ‘of h1gh qua11ty pare’ What kinds of fund1ng
. $
and/staff1ng do these programs requ1re7 What are the character1st1cs :
< o
of parents and ch11dren who wou]d benef1t most from family day care’ B
A ’ PR

. . 7
A

e N programs? L ST
. N E The need to -examine fam11y day care as a potent1a1 componeﬁt of . ’ R

LI Y

i comprehenS1ve4day,care serv1ces 1s part1cu1ar1y urgent 1n ‘Hawaii where
'uj the cost of Tiving 15 ane of the h1ghest in the country Because of
. this, Hawa11 -has the 1arge§t~number of worklng mothers and the h1ghest
apropoqﬁ;on of two 1ncome,fam111es of any state 1n the union.: In addi- .

. t1on, the popu]at1on of Hawaii hag grown exponent1a11y Imm1grants‘

. from ma1n1and Un1ted States -Amer1can Samoa and other.As1at1c countries
R " :‘_ ;are cont1nua11y enter1ng the labor market and need ch11d care~hesperate1y.
;a t . In 1972 almost half of the ch11dren under five 1 awaiiﬁweré'in’ x
| ~-some- form of 'day care (State Department of Educat1on, 1972) Ninety
> percent of the: mothers who work or. return to work before their cha]dren /.

.

are in-school. do 50 before the1r chbldren are 3 years of age. "Thus 28%

4

5, of’ch1ldren under 3-are in day care.. S1nCe center care for the ch11d
~ { " nder two is not ava11ab1e under the present state 1aws and on]y 3.5% of ‘ ’ v
i' ; . ( the 2 ? year - olds are'1n cfnter careadue‘to the high ad&?t/ch11d ratio ‘
W : ] required for that age group, the only-alternative that remains is fam11y

day care. A1though there is state 11cens1ng, 1t 1s est1mated that only

‘one tenth of the existing fam11y{day care homes’ are 11censed L1cenS1ng .

\ \" : Y N . ° .
. . Y .
L S - . .

. . .

‘:_ 2;-.

” - N \ N
R, . o . .
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“itself does not guarantee more than physically safe surround1nnsa XIt
- ’ . -ignores the 1mpact of the adult on the social, emot1ona1 and cogn1t1ve..
‘%: o 'j’“'”.“development -of the-child-(White, 1973) . _ ',.
. A generat1on ago the character1st1c family structure in Hawa11 was .
. the extended fam1ly,and ch11d-rear1ng was shared by a number of-r<lated .
° . adults: usual]y living in the(same househbld The. 1nfant rece1ved care - .
equal]y eaS1ly from severa] re]ated adults a]] of whom were S1ncerely
: concerned for his we]fare The incidence of the extended fam1ly has ;A . ¢
-decreased sharply since statehood in 1959, not because 1t wasn t.a v1able . h

system:bf ch11d-rear1ng,but largely because of the econom1c pressures*on o N .‘?

‘the adu]ts in a famlly Family day care is con51dered an adaptat1on of

~

theiextended fam11y system in wh1ch severa] careg1vers shaye the child-, -

-
°

rear1ng task. ’ . &
- d ’ .

Descrxpt1on of the Proaect ' C -

The Infant Sate111te Nurser1es (ISN) proaect was planned by Mode]

vC1t1es §taff, Jo1nt1y funded ‘for three -years by the Office of Ch11d e :f

Deve]opment and the Nat1ona1 Inst1tutes of Mental | ealth and adm1n1stered}

fj/ by the Department of Human Deve]opment Un1ver51ty of Hawaii.. This’ pro-

Ject prov1ded an opportun1ty to exam1ne many of the cr1t1ca1 quest1ons as

A

,are 1n d low income, multi-

they re]ate to the a]ternat1ve “of fam1iy da

ethn1c commun1ty Six fam11y day-care-fiurseries were established in the -

homes of the careg1vers] fo!]ow1ng-the1r selection and pre—serv1ce‘tra1n1

‘

S e -
fing. Careg1vers were -paid salaries, prov1ded with toys and:equ1pment, -

-

4

total enroT]ment of no-more than 30 1nfants and toddlers between one month .
’ : . ¢ DN

]The tetn careg1ver has been used. cofsistently to indicate the role .
. because it implies a quality of-nurturance and an act1ve concern for the

‘& "~ chidd as an individual. ] . -
Q . _3_ . . -’

i e w4

!
food, in- serv1ce tra1n1ng, and numerous other supportive services. A ] W
|
|




‘employment for persons in the Kal1h1-Palama sect10n of Honolulu, ° .

¢ and F1l1p1no fam1l1es The need for serv1ces for: these chIJdren is’ T LR

' q reflected in :the high .infant. mortal1ty rate, health and nutr1t10nal

2 . 2. to increase the ;ﬁ‘f] of emp]pyabilit& of low-income persons’ -
y 293~» residing in the 3 A ¢ e

-and 3 years of age Was pOSSlble at any, one time. This was rarely achie;ed f

751nce many homes were-too ‘small to accommodate more than 3 or 4 ch1ldren.

N

In this way the proJect responded to the dual démand for child care and

L .o
Kalih1-Palama lS a high dens1ty, low~Income, fnner-c1ty area " Many .j o 1’

immigcants,gome here first after arriving in the 1$lands, there are also
many—long-time resid é/z F1l1p1nos comprise nearly 30% of the opula-'
‘tion; Japanese Caucn 1an: and HawaIian ‘ol1ow in that order accord1ng ) “
to. the 1970 census. These data do not / eflect the’ Jarge numbers of reSI-

: AV ‘
-dents from America Samoa and ‘the more ecent 1nflux of people from-

Korea. It is an area. that has been the target of many soc1al programs,

,espec1ally 51nce 1ts deSIgnatIon as a Model Ne1ghborhood Area (MNA)

Ay

;part1cular concern_are the preschool ch1ldren A furvey by the Office:
. of Human Resources.{1973) shows that over one th1rd of the 0-4. year old

ch1ldren in the area rece1v publ1c aSSIStance and can be cla551f1ed
3. l \ ! o»
'as "dlsadvantagqg " ‘These children come pr1mar1ly from Hawa11an Samoan

o . . —

problems in the MNA. Other figures show that, -on the average the chil-
-dren are low in cogn1t1ve development particularly ln language sk1lls

‘;I , In this context the ISN proJect developed the follow1ng spec1f1c 0 - ///é,%
4851‘ . S L. - P IS
) l..ﬂto prov1de high qual1ty,.home—based child care for infants and ' o S

- toddlers of parents who are work1ng, in job training, or in
-._school; . : o

¢

- .
Ay -
i

¥ 3. . to develop a repllcable selectIon procedure whlch 1dent1f1es . Cod
potent1ally able child careg1vers . .

" S e "/




. R R S | .
' = 4. to develop a tra1n1ng curr1cu1um for these persons which: enables
T : ’ chem to- prov1de high qua11ty ‘care;

-~

5. to- establlsh a corps. of caregivers capable of upgrading
the qua11ty of "child care in the communlty,

6. to.@valuate,the impact of supervised. home care ‘on ch11dren,
caregivers ‘and: fam111es. . . -

) .

-
L LN

.

e, Admlnlstratlon and Staff1ng LT ' ". o

§ . . A l ‘ Or;g;nallydthe ISN proJect was to be one . of three components in the "_ J{
i?l"”—_ . o ~Research Demonstrat1oh Ch11dren 'S Center, A day care center project for ': “ B

C_ . the 3-5 year o1d ch11dren and anrafter—school care proJect,whlch never o ‘
f, o . _ developed;were the other two components The ISN: proJect was §he first .

-

. _ . of the components to start so that theoconcept~of sate111te nurserles
attached. to -a ‘day<care center was somewhat of a m{gnomer for aTmost a
year. Dur1ng the f1rst year Of operat1on, 19(1 1972 there were innu- | ;}

1:merab1e problems due to the 1ack of full conceptdallzatlon of the proaect . P

“ —and 1nappropr1ate se1ectlon cr1ter1a for and’ dﬂVlSlon of 1ahgrlamong the

Vias N " : - : '
e ,Staff s . - v . - . -
. N ,

;‘-” - . After a]most one year in which many personnel changes took p]ace,the

o staff stabilized and began to func¥1on with more d1rect1on Dur1ng the

P oo --tra1 group of three, a half-t1me researcher.and the careg1vgng staff The ‘ ;2

I

: o ' centra] staff cons1sted of a nursery manager and two para-profess1ona1s,
one designated as a.social serv1ce aide. and one des1gnated as. an educa-

second'year bf operation the ISN. staff was composed‘primarily of a cené ‘ : B
; - P

- ‘ wtlonal a1de - In rea11ty these three peopie worked pr1mar11y as a ‘team in |
v . _ |

' superV1s1ng the operat*ors ‘of the nurser}Es and tra1n1ng careg1vers 1

o : ‘While th1s had many advantages in that alj grew to understand the ent1re ‘.f

tprojec+ thcre was dup11cat1on of effort and confus1on in de]egat1ng ) ;-

. } Ai-respons1b1]1t1es. The major d1fferences 1n JOb descr1ptlons at this po1nt

- [ —5 - 'Fl‘

Jﬁl@@014‘ |




tion of the nurseriés, the development‘of the training program and the
T R T . . S

deliVery of the training. to the caregivers. The para-professiona]s-hanJ

§'> ?' dled ‘the recru1t1ng, ou-s1te mode11ng!and manag1ng details. In addition

i ‘to these three, there was a twenty percent d1rector who alsc superv1sed .

a half-t1me research evaluator who was shared with the day care center

s T component, a part-t1me tester, and borrowed services from the day care

4

—center nurse, a soc1al worker and secretary - j
?‘“ L An advisory board requ1red by Model C1t1es cons1sted of ‘half MNA
} . ; re51dents and han profess1onals. They adv1sed the overa]l proaect staff
and prov1ded l1a1son between the proaegt and the community. In the summer
of 1973 the board estab11shed an evaluat1on team which recommended 7
reorgan1zat1on of the program structure personnel ass1gnments and d1rec-
éh}> ‘i: t1on for the overa]l proaect This resulted in the separat1on of the ISN
nd the day care center. Although ISN lost 1ts share in the services of

. . the proaect soc1a1 worker and nurse, it was freed to reorganize 1tspown f

staff aSS1gnments ' o

\nThe nursery manager assumed the sole respons1b111ty for adm1nwster1ng

. ¢}\

tﬁe ISN project and for ‘developing tra1n1ng mater1als. The two para-

proféssio als were reass1gned to the separate dut1és of tra1n1ng manager

Ny

Lo i
i 3eanq§hurs ries manager The training manager coordinated, the tra1n1ng and

pract1c m exper1ences The ‘nurseries manager superv1sed the deta11ed

daily perat1ons of the nurser1es. The research eva]uator began to work -

entir y)with the ISN component and- became more -closely 1nvo]ved w1th the
‘evalu tion of the regular operat1on of the nyrseries. A haﬂf ~-time
resehrch assistant Was assigned to the testing and observat1ons .The

. | f1s€gl officer cont1nued to handlé-'the monetary and business. aspects ofthe
o 3 (e

3%-'!.i? . | - 90915

s 7wEre'that,the nursery manager nad the major responsibility for the operal. -

Y . the -other. components of the. overalﬂ proaect, a quarter-t1me fiscal officer, '

LAy
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project An efficient secretary, who-‘was also a relief caregiver and

]

understood all levels of the project, added greatly to its smooth opera-
t1on dur1ng the.f1na1 year. Attachment. I-A 1nc1udes yob descr1pt1ons
for these persons. - ' o o

The careg1vers were the maJor Tink in the del1very of services to
Sy ’ "thefch1ldren. Suitable homes and persons who had “interest and capab1l-
itiesﬁin child caregiving did’ not always go hand 1n ‘hand. The project -
was often forced to accept des1rab1e homes where the - homemaker who was,
ceo e, to,be our‘employee cou]d not meet all of the cr1ter1a deemed ‘most pred1c-

‘ - tive of successfu] careg1V1ngt 0r1gwnally the plan was to assign two
careg1vers to each fam11y day care home to meet the‘11cens1ng requ1rements
. . of one careg1ver for every two chlldren under two years of age ‘Since.|. .
' the thrust of the proaect was to de11ver service§ to the child under

three, this seemed the log1cal solutlon ‘However,' s time went on, 1t

3

‘was ev1dent that two full-time careg1vers ass1gned to one house were one ~

too many. The persoﬁnel problems’were frequent; the homes were s1mply

too small to make it comfortable phys1ca11y for two women2

N

to care for: o
* -
so few ch11dren The woman who was in her own. home tended to assume a

: more dominant role, thus produc1ng subtle conflicts in the d1v1s1on of

responsibilities. 'Moreover, the cost was obviously s0 proh1b1t1ve that the

3

"{ opportun1t1es to extend the proaect under such staff1ng-seemcd d1st1nct1y

remote F1rst one careg1ver tried to work without a full time ass1stant
(4

then another, unt31 all were work1ng alone 1n their own nomes ‘ Several

extra careg1vers were. employed to give re11ef on a regular basis so that,_

B

e none of them would be requ1rej(fo work ten-hour dayS'cons1stent1y and to
S —_— -y, ' .

2A]though the program. was open.to both rien ahd women, enly women .
(. -were actually employed as- .caregivers hence the feminine forms are consis-
tently used, In the 1nterest of clar1ty mascu11ne pronouns are used
~ when referr}nq to ch11dren

\‘l‘ X i -9 .. R "7"
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prov1de re]ease‘t1me for 1n-serv1ce tra1n1ng ¢'Absentee1sm was ma\hed]y

f’&,"’

-

reouced under the new plan..

Hithout a, good team of . part-time he1p from: high: schoo] and college,‘ w0

- students,the amount -of 1n-serv1ce training and deveIopment of tra1n1ng

>

materials cou]d not_have - ‘been accomp11shed The students also ga1ned
va1uab1e training and experiencéy) Many of them have gone on to

specia11ze in. f1e1ds re]ated to ch11dren..

_holdnevents B1rthday and go1ng away part1es and pra1s1ng specific

- -
.

Program for:éhildren T R ) e
The pr1mary obJect1ve of every aspect of ‘the “ISN progect was to pro-
vide a repl1cab1e, high\qugllty program forsch11dren that wou1d max1m1ze

their soc1a1 emotjona] cogn1t1ve and phys1ca1 deveIop; nt.- The Thic

emphas1s was pos1t;ve adu]t-ch11d fnteract1ons that capita] &uf on ‘the.- L

careg1vers warm- feelings for ch11dren. Th1s program was 1mp1emented
through tra1n%gy that gave the careg1vers the sk111s and}understand1ngs

¢
to prov1de a: var1ety ofxappropr1ate experiences that wou1d meet each
A 2 ERR
ch1ld’s -overall devefopmental needs 0n-go1ng superv1s1on and supportlve -~
1 B

serv1ces he1ped the careg1vers to- 1nterna11ze these sk111s and understand-

.-)«

1ngs 1n the1r everyday performance §

-

“

Z1g]er (1973) -pointed. out that a fuil and rich relat1onsh1p leads to
optima] deve]opment of the ch11d He referred to factors such as. under-
stand1ng, honesty, Joy and common ‘sense fn relat1on to ch11dren These
are abstract qua11t1es that need to be demonstrated and re1nforced 1n /-
concrete s1tuat1ons Among the spec1f1c ways the' careg1ver was he]ped
to des1gn her program wére schedu11ng the rout1nes 1n a pred1ctab1e g‘:
sequence, arrang1ng her home and yard appropr1ate1y ard prov1d1ng act1v1t1es

to 1nterest the child 1n art mus1c, stor1es excurs1ons and daily house-

S 1
a0y .
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:dévelopmental‘accomplishments:wereiways in'which:caregivérs.recognized"
indiVidual children. - : ‘ | . ,i S

. ;,_\ A defic1t frequently reported in family day care is the failure to .

provide cognitive stimulation in appropriate ways for young-children

(Birchard .and- Nilson, l973 Keyserling, l972 and willis‘ 1970) In. ) ?

addition to the adtivities alreadv described toys books and records as

- -

®,

T specific developmental activities from>the aboy _;gurces with selected

h well as recommendations for using them (Attachment I B) were circulated
among the nurseries on a: regular basis The caregivers were encouraged

to talk with the- children label familiar obJects -and ask them questions

v -

to stimulate language development

~ 3 d" -\

Iwo other—specific efforts were made to, implement curriculum ideas

~0

o r

€

connection with an in-serVice community college course they were taking

They visited other nursery homes in the. proJect each Week demonstrating -

1

children They watched the resident éaregi'ers 'o through the steps and'

left behind a Simple Specific outline Qf what to do each days how much
Jﬁ time to spend doing it, supplemental related activities and a check-sheet
for the caregivors ‘to- comple’te indicating day and ‘t~ime spent on the
actiVity and success or lack of success.\.WhEn the Visiting caregivers
returned the following week the reSident caregiver went through the
activity with the- child and it was. decided what further help Was. needed
for*caregiver or. child at. that point The second‘effort was -made by
field study students Each student was' aSSigned a home and given a_
‘specific infant curriculum to use and evaluate (Attachment 1- C) These ‘

N

: indiVidualiz d. éfforts,, as well -as the generally énriched env1ronment

indicate the efforts made in. the cognitive area . .

R
first experience was conducted by two of our . more competent caregivers\in Y

from programs by. Gordon, Painter, Badger and the CathoT“c Univergity ~The




\,M

Physica] development was - stressed by’encouraglnq careg1vers to. a]]ow

e e

the ch11dren to use p]aygrdund equ1pment 1n nearby parks, and supp1y1ng

tqys ‘that demanded large muscle«use. large and

Schedu11ng ‘was oono'w12h

sma]l musc}e deve]opment 1n m1nd T1me ‘Was i u doors d

,1‘y" )

nour1shing~mea1s and snacks and:-rest peribds wer prov1ded.

y /
.. of.e emergencIes, careg1vers were prepared by a f1rJ

‘ »andurequjredwto\earn;the;Red;Crosangrt]fycatex Even—with Jhe.da1ly:

:planning;gthe routfnes'inﬁthé}homeStwere‘flexib1e:§ “,Qcceptedfthe;varjaé

t1ons that -came- with. chi]dren ‘of different gés from~homes where

z':

schedu]es varied

Darknthlnvolvement

.o

L

%

: w“{fanually toahele\pirade the
- { f'! other in meet1ng h1s needs. -j'\hf it 2 _,f”- ' -

!
i
i

‘,{L; ‘ \ ]
k1 S

e . .
Both parents and careg1vers need he]p in def1n1ng the dimens1ons of

the chmldorear1ng task Gordon (1970) d1scussed the 1nabf11ty of many

parents to trans]ate des1res for. the1r chi]dren 1nto enab]ing act1ons.

"He cited two contr1but1ng‘factor5° 1) parenta] lack of knowledge of

L g‘.f\ L]

. cause - and effect and 2) adult needs and concerns tak1ng precedence over .

ich;Jdren«s needs,and concerns. The ISN proaect 1dent1f1ed severaT more.

" Specific chfld—rearing practﬁCes .have ofter or1g1nated 1n env1ronménts

l.“to be supplemented w1th alternat1ve techn1ques that are adaptlve to

(RN

Cdnt1nuous effort was made to 1ntegrate
- 10 -
R EEY

- rapid]y chang1ng Iife sty]es.

In the case

. A
aid training: rogram;‘\“~_ﬁ_;))//q

'iTop a sysiig that recognwzed the needs

1

* ' » veny different from the ‘one jn wh1ch they are current]y used and may need '

1
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-.physical punIShment

.

. L
- i . . N

those cultural pract1ces that served‘to enr1ch the lives of everyone

"ot s

A

-~ v . .- L4

1nvolved and to d1scourage other pract1ces such as excess1ve -use ‘of

- !
[4 : % B
Y - 2

Another: factor ev1dent 1n the ISN project was the d1ff1culty parents

(‘ -

-

had verbaliz1ng their concerns for their children in appropr1ate ways ,“'
For example on the adm1ss1on form (Attachment I-D), only one-th1rd of
the parents made any response at all to. the que§t1on "Are there any- spe-
cial th1ngs you: would l1ke done for your ch1ld7 How would you l1ke us to‘
do them?" -Of .the answers obta1ned all but. three related only to phy51cal
care. )

Many of the above factors are 1llustrated 1n a. part1cularly 1nterest-

~“1ng case- study (Attachment I« E) 1nvolv1ng a young woman, her older e

1mmlgrant husband and an: employer who was extremely str1ct about absentee1sm

v

" :Her 1n1tially4volat1le react1ons to a'mildly s1ck ch1ld a very unresponswve

careg1ver and a;f1rm but sympathet1c central staff member were understand-

- able Gradually she -was able to learn better ways of expres51ng her

a

:kfrustrat101s anger, and concerns In th1s case= ‘the- soc1al worker was.

' -1nvaluable 1n the counsel1ng she offered both to the reqular central staff’

v
. A3
e . . x

and d1rectly to the’ parent
The need for parent educat10n at. many levels is c1ted by Cook (l970)

.‘He recommended bas1ng such a program on ‘the; followlng content areas: 1)

- %f%
understand1ng about the nature needs and ‘normal. development of babies and

"children; 2) development of health—promotlng att1tudes feel1ngs and
ffft\a Mo

behav1or toward the child -and- 3) establ1shment of -healthy. parent-ch1ld
elationsh1ps. Each of these were. areas that the ISN proaect cons1stently
empha51zed both 1nformally and through regularly scheduled group ‘meetings

w1th parents.

L= e
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Day careprojetts designed for, children whose parents work f1nd 1t

’

much- inore d1ff1cult to influence and 1nvolve parents than do ha(f day
B, . pre-schoolszjrd cooperat1ves Parents who work 8-t o-9 hour days and arair

-in trans1t 0 and from ‘work another hobr or more have l1ttle t1me for

. -

,lengthy conferences and meetings:

» The frustratjons of working parents are well documented (Auerbach=
'."fF1nk l974 W1ll1s, l970 Herzog, 1960) The'ISN proJect'cons1stently
‘made- a number of very- spec1f1c efforts to 1nfluence and. 1nvolve parents' ©
ce o fBrlefly, they,are . e T | : ' = '

‘55,,to establish a sense of trust and respect between staff and
individual parents,™

to bu1ld strong 1nter-relat10nsh1ps w1th careg1vers,

.
N (CTR
L]

e

e
A

'“S;J\to provide_group opportun1t1es for 1nteract1on among parents,

‘ . - staff and communi ty resource people,

C .. 4. to make some efforts at mass commun1cat1on through newsletters
A Y ) ot

'lThe development of mutual trust and respect bé@an -on an 1nd1v1dual ;;

~bas1s w1th the f1rst telephone conversat1on from the parent request1ng )
. ch1ld care. Ffforts were made to continue it 1n each subsequent con= . ,
tact when a tentat1ve dec1510n on placement of a ch1ld was made,
e - cent;gl staff member and a caregiver met with the parents at. the’ selected

o o day: care home At_this time, the parent completed an extens1ve set of
- .. . forms (Attachment l-D). W1shes of the- parents and pol1c1es of the
project were discussed Parents were encouraged to deal d1rectly with
‘the careglvers but to real1ze that the. central staff Was. ava1lable when o
:the need_arose A parent handbook was comp1led and g1ven to each fam1ly
"when-thelr child enrolled It conta1ned a statement of the policies,
7l1nes ‘of commun1cat1on schedule and reSpons1b1l1t1es of both the parents

-and ‘the careg1vers An attempt was made to recogn1ze various cultural

'preferences and practices and 1nclude them “in the overall operat1on

=12 -’ : ) .
20021 . e B
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0ccas1onal conferences and home NVisits followed as- e1ther parent or

staff members Saw' a need (Attachment 1-F). These conferences ‘wey e.always

_«;problem-or1ented. A more des1rable procedure ‘would have 1nvolved

;5regularly.scheduledxconferenceS~tonestablish*mOrewposit1ve, ongoing:

commun1catﬁon. BRSNS . ". L.

v

It became 1ncreas1ngly ev1dent that the-- day-to-day interac*1ons

-

betueeh parents and- careg1vers were the most ‘vitat in. bu1ld1ng a pos1t1ve

i

relat1onsh1p The: central staff tr1e to set~aegood example for the

careg1vers ‘both 1n the1r deal1ngs with parents and w1th the careg1vers
themselves. " The careg1vers were encouraged to d1scus§ anec1f1c parent

probléms W1thtcentral staff -members. Also spec1f1c tra1n1ng modules were

drafted to ass1st the careg1vers in the1r 1mportant roles of 1nteract1ng

[}

. aw

. w1th the ‘parents (Attachment I-6), . . - -

v
,.ﬁ .

Careg1vers encouraged the parents to come 1ns1de at p1ck~up t1me and

talk about aspects of’ the child's day or 1tems 1n the,newsletters. They

-

were also encouraged to wr1te 1nd1v1dual notesﬂand to make phone calls to

5 h(d'

the parents. The: relat1ve success of. all these approaches ‘had a. great

deal to do with the overall competence, conf1dence and conversat1onal

T

ab1l1t1es of the careg1Ver. This last. factor is- of ch1ef concern in

3

Hawa11. The llm1ted Engl1sh language competence of some of the more. recent

1mm$grants js.a def1n1te factor .nfluenc1ng the relattve success of inter-.

-

act1on ‘between careg1ver and parent TN “ ;

A}

‘0f ten- our careg1vers were of ‘great help to parents in-a non-threaten1ng
‘manner. ThlS was part1cularly true in relat1on to one set of parents who
were 1mpat1ent w1th their son's temper tantrums. When. the careg1ver was
able to develop rapport w1th the father and. Joke about his.own early morn-

-

1ng temperament she was able to help him gain understand1ng of his son <.
‘ - = 13 . .

4
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. ;caregivers were brought to the meeting place late in the afternoon via a

., Model: Cities bus.

’ ipart-time aides

\1prepared by’ staff or, purchased

L #

'ﬂassumed leadership roles.

; generally found it convenient to stay for the meal and: meeting

At other times the confidence of a caregiver-would be too much of a threat

to an- insecure parent. An example of this was an extremely over-protective

parent who found the caregiver much,, . £0o, direct and. positive in ther approach.’
,_*6 .

The only solution in this case &as/to have a central staff member*aSSist

and eventually move the child ‘to another nurserya

\

Insuring interaction among groups of parents, staff and community

-

‘resource ‘persoris was a third effort of thé}ISN proaect During the first

year there were several social gatherings of parents, children and staff

Thqsmmjor educational goals of ‘these occaSions were to communicate and

interpret goals and policies -of the proaecb During the second year "

!

¥ list of topics from the training curriculum for: caregivers was pre-

sented to- the parents. ‘They: selected those: topics hf most interest to

them for future programs.' Their most frequent requests were how the '

/ TN
young child learns and guidance and discipline. Various methods were T

used in small group discuSSions, fiJms, slidés and modiles frbM*the ' “15‘%”

training materials, and community resource people (Attachment P-H)

. i .1

. Attendance at parent meetings ‘was nearlyialways outstanding Perhaps

this was due in part to the: general meeting plan. All the children and

Since parents had to pick their children up ‘there; they
Child™"
'care was provided by high school and univerSity students who were regular
A, minimum. fee was charged for the meals and; the food was.

!

The atmosphere was typically Hawaiian

‘_fwlth everyone s1tting on the fl%or to eat and taik. . S

‘Later some meetings weré- also tried in the nurseries as caregivers -

These&b?gan when the first parent arrpved to’ '

I (\ _,;]4 <
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ol pick up the ch1ld A central staff member would usually be present but ' “z
. . " , <~ . )
. - the careg1ver would be 1n charge. Presentat1ons m1ght be made' but more

' often the meet1ngs were less formal §1nce th\s approach appeared to reach
some- parents who would not come to the larger group meet1ngs, 1t seemed

. .a good solution to alternate ‘the small meet1ngs in. the 1nd1v1dual nur-
«i T

v
- <y,

R ser1es w1th larggr d1nner meet1ngs. . ) ¢

ES

;;- s . Dur1ng the f1na]‘year of ‘the::project; the: parents themselves moveda :

into‘leadersh1p,roleS,1n,plann1ng the meals for thexlarge group,meetangs

n

;and sometimes the program. Never did the par//ts elect officers or—appear

; . _, ~'to-want to do-s0. Instead volunteers from -each nursery would be asked

. ' ~ona one-t1me-only basis. In this way the careg1ver could encourage\ -

-

d1fferent parents to part1c1pate. Th1s seemed a wise approach for work- ' ,“

R 1ng parents :who found long-term comm1tments extremely d1ff1cult due to

: : -8 : : Lo
e 1nexperience and limited ttme.‘ Lo L T

Another method of parent 1nvolvemen¥'was through Adv1sory Board ©

L 4

;, - _membership? Two nursery parents elected by all of the parents sat on

. . fthisyboard. They -gained valuable 1ns1ghts%1nto the entire program. through
?: A . N . . 3 .
: ' -such partﬁc1patzon; - : - - C

Another means of reaching parents was through newsletters. At first.

;.i S these were. extremely 1nformal handwr1tten notes sent. home: with the
. 'y ' . . ’

‘children.. As the number of nurseries 1ncreased they were mass-produced

i Ey the central staff, making use of‘1tems contr1buted by careg1vers and : '

d1str1buted bi-weekly.. In “this. way policves were. clar1f1ed meet1ngs

————

R A announced and act1v1f1es in the nurser1es madg known. Occasionally tips

on parent1ng were given also (Attachment 1<1).

P v -

Although the. d1rect 1nfluencecof the day care program. on parentﬁng . .

sk1lls was not. measured the impact on other aspects of the parents l1ves
SRS T lS - .
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ot wrre“fceiving welfare -assistance.at. the beginning of the1r 1nvolvement

’

.

was -evident. . These findings: were consistent- with those of willis (l970)
' and Casey (1974).. Willis commented exten51vely about the attainments . -’:
-of the career mothers who were. assisted to enter the Jjob market due to ~
the. family day care program.'»Casey reported that,the‘high‘gchool-age. o
. f'parents in her'program‘were more likely to:graduate‘from'high school and? . |
7 enter post-secondary’ tra1n1ng, they d1d -not have repeated pregnancies -and
some. had gone on: to- college‘with child development work as a goal -In'{_ L ‘;
addition only one ‘Was. welfare at the time of the article whereas most.
with the ‘program. In ‘the ISN- proaect 85% of the parents were employed A'_- . .
in JOb training or completing high school or collegetprograms. The |

-; ,

maJority were able to stay off* complete welfare a551stance. Th1s is well ‘

v
. \eo
.

illustrated by ‘the fact‘that 90%. of the children in- the program at the :
time ofwtransferral to. T1tle IV-A funds. 1n the summer of 1974 were not",\ﬁz
eligible due to. their higher 1ncome level Yet many of thesle parents | i '
attributed this economic stability to the ISN‘proJect and wrote letters

to. statc legislators supporting continuation of the proaect (Attachment I- J)

Supp_rtive Services

o~ ¢ ll- «
Family day care on an 1ndependent ba51f ¢an be a lonely, 1solat1ng |
S Co
andgrest 1ct1ng experience By cqntrast proJects that offer supportive '

serv1ces make a 51gn1ficant impact on the1r caregivers Supportive-ser— L

v1ces can be defined as external efforts that upgrade on,extend the care -
l (

children receive. - _-' L S .

In an attempt to assess the impact of the supportive services op the )

2

caregivers of the ISN project, a questionnaire (Attachment 1-K) was sent,}

to all caregivers who had heen‘trarned to get their'reactlons, One -

" cos .
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‘ / sk1ll and self-conf1dence an the fam1ly day care. mothens for whgm she

hundred percent return of the quest1onna1res was obtained fromg}hose

3’ B

women who had §\en employed as careg1vers by the proaect Among the

)

serv1ces provaded& ‘the regular careg1vers rated on-s1te tra1n1ng and small
¥

group sessaons as mest 1mportant Also greatly apprec1ated were the

nob1le !oan service’ of toys ant equ1pment, placement of ch1ldren and the

- -
A

food allowances. . . ' . : G.‘ ' T o -

‘ I
Anecdotal data fron\the New York Fam1ly Day Pare‘Career Program .

(N1ll1s, l970) reflects caregivers’, apprec1at1on for tra1n1ng opportun1t1es

T LD

and released tnne for tra1n1ng, hélp 1n emergenc1es, 1ncreased conf1dence

. -
;E_ the1r commun1ty Prov1s1ons were also ‘made’ in that proaect for the

o mother-teachers to move up theccareer ladder and promot1ons w1th1n the .’ -

Al »

project occurred qn a regular bas1s Sale (l97l) also noted 1ncreased
T,
prov1ded tra1n1ng and supportive serv1ces She concluded that fam1ly day
.\\ care ot .only prov1ded a néEded serv1ce to he—famfl1es of ch]ldren 11volvedi'

,but also- emonstrated good ch1ld-rear1ng pract1ces for the ent1re ne1ghbor-

:hood here are. a surpr1s1ng number of other fam1ly day care proaects _‘

'w1th vr1ous 1nterpretat1ons as"to fOcus and.. supoort1ve serv1ces (F1nck, :
l922 Mayzck 1971; B1rchard and N1lSon» l973 Emlen, 1971; Rowe, l972)
Few, however, appeared to offer as comprehenS1ve an array of services as

‘¥dgd)the ISN. project. These services - contr1buted to the success of the over-
all program and could be replicated in other proaects or Sy public-or pr1vate

) commun1§y agenc1es for'the benef1t of thelr network of home ba57d careg1vers.

ra1n1ng of careg1vers, both at the pre- serv1ce and 1n-serv1ce levels
represented a large part of the total pr03ect effort and 1s d1scussed at.
P

length in Chapter IIIW It should be noted that the home-based careg1ver
S B VAT e s

s
\ ¥ e
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f 1n themielues, engoyment 1n of*er1ng serv1ce and 1ncreased knowledge of Gii. - {




,musg;be competent in an areaS“of performance s1nce she works 1ndepen-
.(9\/7 ,‘_:

“dently much of the. time unl1ke the a1de in.a center where superv1s1on 1s

A N

always ava1lable. The on-s1te,~1nd1v1dual1zed in- servace tra1n1ng was one

A}

of- the most important support1ve serv1ces offered and took place on an .

. .,

1nfonnal bas1s as .the careg1ver exprésSéd her own felt needs -or-as these

—were observed by.the nursery manager. Both para profess1onal sgc1al ser-
1

S »

vice aides played a most 1nstrumental role 1n th1s respect They were:
'able to do a superior JOb of model1nq good adult ch1ld 1nteract1on beha-‘

-V1o"s, to. counsel the careg1vers who often had many personal'as well as Job-

‘»‘,‘

related problems -and to gq;de them 1n the1r relatxons “with the parents. .

-.
N -

”""in‘ It”should be noted that\when the contacts with para profess1onals were

reduced due to 1llness or other pr1or1t1es, the careg1vers bégan to suffer .

°

from the 1solat1on of" the Job and problems 1ncreased L 'j, “hkg_c'

Excursions into the commun1ty were an appreciated part of the program

t,

for the children and the careg1ver al1ke. Para-profess1onals,helped the

o ‘ .

careg1vers plan group excurs1ons -and. arranged for’ transportat1on ina

l
§Model C1t1es bus. It was helpful to- get the women and ch1ldren out ~from

the confines of their small homes on.a regular basis. It prov1ded someth1ng

’to look forward to, an opportun1ty for 1nteract1on w1th each other produc- }
’1ng proaect cohes1veness and an opportun1ty to learn about the commun1ty N

'"resources that were ava1lable., Informal tra1n1ng and discussions were

o
-

frequently carried on wh1le ch1ldren napped on the beach of in the park .'
'z,i The rotat1on of toys and- equ1pment 1n the nurser1es was another v1tal '

aspect of the ISN support1ve serv1ces. The proaect purchased jtems such

.

: asicr1bs, h1gh cha1rs,@and spec1f1c toys that are qu1ckly outgrown by .
. ch1ldren in fam1ly day care homes ‘and need to be replaced by more su1table
1tems. A loan service is a log1cal answer. This was ca%r1ed out on a less
| . P - 18 -.
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'than systematlc baS1s until toward the end of the project when an espe- N

c1a11y able un1ver51ty field,study student took th1s as a spec1a1
4iassignment She dev1sed a record keep1ng and’ rotatlon system that was,
:successful 'In addition she began to develgp activity cards (Attaéhment y
.I ~B) approprlate for chlldren of the ages of those enro]led 1n each famii 1y
day care home Many of these made use of the toys that she delivered- }
every two to four weeks~ It is prec1se19‘thls type of 1nput that 1s

“often- necessary to keep a caregiver st1mu1ated and concerned about meet1ng

i Al

'the'needszof the ch1ldren 1n her care. Al] ‘woinen in fam1ly day care who
N

had received our tralnlng and answered dur questlonnalre expresseo a. S

\

%’»de51re for such~a-loan serv1ce ‘ .

_ P]acement of ch1ldren Tntnenurserles was a?partsof the support sys-
tem in the ISN pgpgram There was a centrallzed wa1t1ng Tist of el1g1b1e
ch1]dren and their parents were 1nformed as vacancles occurred . An inter=
view was arranged in the home of, the suggested careg1ver Preferab]y both
parents the Ch]]d a central staff member, and the careg1ver were all
:present Forms (Attéchment I- D) weré completed and the general progrum was
d1scussed In1t1al p]acement was made large]y on the basis of the ch11d s
age and the avallable space.. 0cca51ona1]y,prox1m1ty to the child's own
“home could be” considered but often the parents were so grateful to rece1ve
the serv1ce that inconvenience of locatlon was minor, A]though few prob- .
lems were noted a’ more systematlc approach with carefu]]y def1ned crlterla
"m1ght have been 1n ‘order. Birchard and Wilson (1973) in the Ottawa program
-descrlbed a detalled 1nterv1ew for both parents and careglvers enabllng the
most appropriate placement avallable. It m1ght also be useful to adapt '
Emlen's (1971) checkiists for assessing the kind of care parents want and - ~,,‘ :
. thefrelationship with the caregiver‘the parents see as approprfate. o

o o 219 -
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. -Both- Emlen and the ISN proJectpfound that often the most satisfactory pTace-
'\Was a constant source'of frustration because the peed Was\always\yery
-Palama, iThe-problem;was more often. in keeping a full<compTement of day-

. ‘For *he first year, prepared food was deTivered to the nurseries fr m a’

jday—to purchase the ingredients necessary to prepare breakfast?alunch and" .

b

‘ments were in homes where caregiver and parents were strangers mitiaHy @ &
fgreat The waiting Tist usually far exceeded the number enrolled. .
:care?homes - . _ , .

‘pre= schoo] kitchen There were many problems with this arrangement, not
oner, the caregiver found that the food de not always suit the needs. of
.two snacks Concurrently they received intensive in-service training on

Health and Cooperative Extension personnel helped in the delivery‘of this

. e
training. A1l of these topics were eventually incorporated into the pre- ﬂ:

8
- The Timited number of children who could ‘be served at any qne time

.4

eI

1
Requests came from the entire island but enroTTees were 1imited to Kalihi-

’ o

- .‘i“{/ §» » ..
Another importantserViceof the. ISN.proJect waS'the ood program

the Teast of thCh was the time it consumed in delivery serVice More-

\

chi]dren as young as'those enrolled. . Therefore a system was set up whereby

the caregivers Were given an a]]otment of fifty-five cents per_cnild per «ﬁ;

safe and sanitary food handling, nutrition and meal p]anning, shopping for -

food;and management of mealtime for young children. State Department of

~

S

service training plan ancame one Bf the most valued sections of the

-

training curriculum.. - . A ) : v

'Caregivers submi tted two-week menus to the central staff for advancé-

. 7 . . . >

approval and did the shopping themselves. Meals reflecting the ethnicity

of.both caregiVer and children were encouraged and frequent. For a time a

graduate student in the Department of Foods and Nutrition at the University

§4%29
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’ ’ R ) ) : : \ . v
~ . : . i T ag . e 3 P .
assisted by checking the menus. and mon1tor1ng the mea1t1mes in'each of the, . =

nurser1es At the end of the proJect dme Expanded Foods and uutr1t1on ’*'Q. R

AL g - ~
> N

« -

oo Prgﬁram of the Cooperat1ve ExtenS1ongServ1ce was assum1ng some of this

respons1b111ty.

~,
) -~
«
*

*

L4

thrrough the USDA!s Day Care “and. Summer Feed1ng programs.

" Federal money shou]d be ava11ab1e for food in fam11y day care homes

Sect1on 13 of

© the: Nat1ona1 School Lufch Act should 1nc1ude fam11y day care homes when 1t

states "other ch11d care where children are not ma1nta1ned in res1dence

However, USDA ma1nta1ns that such - day care operat1ons cannot make good.,

-

;use of the program because of their small s1ze and the extens1ve record-

keep1ng requ1rements (Po]lack 1974)

“¥ecommends that fam11y day care -should be e11g1b1e since they 1) prov1de

the maJor1ty of child¥care serv1ces and 2) are often 1ocated in the

',poorest areas where ch11dren are most in need of good food

. e
~present practices can be successful]y challenged, 11nk1ng fam11y day care

Unt11 the

-

homes to -preschools would be one means of obtaining this support.

Hea]th serv1ces necessary for- good fam11y day care need to be broad]y B

) def1ned to 1nc1ude prevent1ve activities such as tra1n1ng and consu]tat1on

o careg1vers and parents, regular record1ng of phys1ca1 growth and

deve]opment"of children and readily'available nurs1ng care in emergency

— 1)

",S1tuat1ons. 0r1o1na11y some of these serv1ces were provided by the nurse

e e o im0 7

manner satisfactory for project evaluation purposes.

»}“
who was part ‘of the day care center staff Some days were scheduled for
weigh1ng and measuring the ch11dren but if ch11dren were absent, follow
through attempts were lacking. V1swts -were made both to the nurseries

and to the children's own.homes but the amount of nurs1ng service was

'inadequate to monitor on-going physical deve]opment of each child in a

It would seem that

1

‘log1ca1 sources for health services for family day care would be close

3

-2 -

The Food Research and Act1on Center
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' '{urable behaVioral changes ifi the children Birchard and Nilson (l973)

©

'7'sac1al workers related to the: child care program wer/ credited -with. meas- ;f

’linkage With the- Red Cross -for basic caregiver training ahd with the public
ihealth nursing program for ‘on= gOing ‘health. monitoring and emergency _ v

:consultation. Co - .

%

In a comprehensive child care program, a social worker ‘¢an be invalu-

J

able. There were shared- services of a most senSitive person in tris

capacity during the first part of the. proJect She worked with ‘the . parents

E

~directly and guided the rest of the staff in: their contacts as‘well
tSocial wOrkers appear to. have spec1fic skills which can be effectively
'=utilized in comprehensive day«care programs In a study reported by

.Hein.cke (l973‘ the special training and counseling—thfamilies from: -

?endorsed involvement of a soc1al worker or -counselor to be responSible.

]

~

Afor establigi\ng a good relationship between caregiver and parent
Another ‘major link was_with—the Mental ‘Health. Clinic primarily because
of the interest of one psychologist in the local clinic. The term mental
’hhealth had a stigma insofar as - many of the caregivers in our’ project were
cdhcerned but they Wwere most responSive ‘to- the quistance given them by
‘the: psycholugist when he visited in ‘their hOues de~consulted with them‘

on. behaVior~problems of the children, their an,dealings with the parents

-~
-

: . -and ‘their personal problems.” Whenever central staff members needed assis-

?tance in working. with the caregivers on a specrfic problen, this psychologist

' - was .often able t0- present a different approach o : "

A number of linkages other than those preViously mentioned were used

) ; for the supportive services they offered One of these was the field study

1, tudents in the Department of Human Development at the University Students .

,,,,,
- ’

—

) 'e..zz -
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]

with occasiona1 sem1nars with the d1rector foilowed by regular,,"

’dCCOPdIﬂg to the stage of the proaec» -and. the interests of the students.

Between two and four students were ass1gned to the proJect for -three .

different semesters The final semester was by far- the best for these :

| students 1n progression.and spec1f1c1ty of - experiences They~used~the*

training materials for 1nd°pendent study at ‘the beginning of the. semester

hed-

act1v1ties in the nurseries. -

Ihe Department ‘of "Social Serv1ces and Hous1ng offered some resources .

to both caregivers and parents that were well understood by one of the
par -profess1onals who had)been a former employee of that agency Supple-

mﬂntal monetary support in crisis. s1tuations and Homemaker Serv1ces in

l terms of housekeeping skills were two Such resources. Licen51ng to R

-

.-

.;occurred,»Morgan (197§x,lists,this as -a supportiVewseryjce which-man

';the,Pétticipants could'join;together in dbtainingfiess-

legalize all day .care and preschool programs -was also under the superv1- 1.

L

s1on of this agency S0 that major: contacts came during licens1ng ‘and: the,‘

annual re-licens1ng of homes ‘ .

13

L1ab111ty 1nsurance was another support1ve serv1ce Wh1Ch few: of our

child caregivers even realized was in ex1stence Although no 1nJur1es_

ramily day care peopierwquid.we1Come; Atthevery'lggéziia e wheréby ;

Xpensive group

‘ insur@nce would be an attraCtive benefit fbr‘many

The ISN proaect offered full salaried support for their caregivers

The-salaries were. very low in1t1ally ($324 per month) but eventually. a

system of increases based.on competencies was deve]oped Sa]aries were

?

the same regardless—of the numter of children—enrolied,an(the,homé: This «

t

was. an ideal arrangement in many respects, fréeing thé caregivers of the

,task'of,coTiectjng fees from parents and. the. temptation of ‘crowding their

B . . R N
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homeswith many children in order to make ‘more. money. To replicate sicha -~

"'; system on 2 broad scale: is probably out "of reach of most communities from

o

a monetary standpoint There are, however. several alternatives that
e would offer some of the same advantages
family day-care homes attached to a pre-school with the pre-school acting

s, T

“<lecting agert. Such a pre-school might also be 1n a position to

' : pply other supportive serv1ces such as- those previously mentioned

L,

,:Iuch a linkage ‘to an established agency~acting -as employer would make

,'family day.”

- (CEP) and the. Hork Incentive (HIN) training funds Another alternative ,
‘would: be toigive 1ncentive bonuses to caregivers offering superior care
based on a system of demonstrated competencies and administered by state

licensing or- certification offices

.
L

00033
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SELECTION OF CAREGIVERS FOR INFANTS
(1 FAMILY DAY CARE HOMES

*
..A_ -

) Tne selection of family day care personnel is- traditi&pally done in

h «an informal,subjective mannegg It often‘starts'when a neighbor 1s askedi»x
- to care for a child.. This casual process breaks down as .social and: ‘

AN ) /J\o““’f. )
o . =econom1c factors bring about neighborhoods where there are more strangers

than: acquaintances and the demands for day. care: outnumber the adults who e
L stay at home and are potentially able to supply that serv1ce. The prOv
"'cess becomes 1ncreas1ngly complex as soc1ety plays a. regulating role
, through such agencies as state licensing offices, health departments, and’
:professgpnal organizations concerned with- family Jife and childxcare. ,‘
o R . Licensing procedures play a primary role largely becabse they are:,

L *
P b ‘h
1

,potentially enforceable and failure to become licensed makes a day care

D L ";home illegal in most states. The: requirements for Ticensing are
- ' heav1ly weighted 1n terms of physical conditions of the home with only-

, - minimum qualofications specified for the caregiver' (Stevenson and

;:‘= co ,—Fitzgerald .l97l) In many states the qualifications for caregivers are

e, limited to-a. medical examination ProJects that are:- exploring the-effect

. Li“,“‘

31 .‘ — families who were willing tolprov1de that care. .Careful 1nterV1ew1ng took

place for. the prospective "teacher-mothers " Homes were checked and

. p A :
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1observers noted “Family re]at1onsh1ps.

o matching teacher—mothers and children who needed?care.

‘:.placement

o Ur1ch jin-a Study of Fam11y Day.z?re Systems in Massachusetts (1972)

*bound sub-cu]tures

.o . A . - , y
. R

Spec1a1 attent1on was -paid to

.

B i
. S — e

A fam1]y day care program 1n'0ttawa, Canada (B1rchard and N11son,
1972) located: homes after a ch11d wassiound to be in need of day care
The “homef1nder“ v1s1ted homes of potent1a1 caregivers in the

even1ng when the- who]e family was present “Essentially the homef1nder ’

.- Jooked. for "a good sens1b]e, s1ncere and ‘warm person who re]ated we]]

to her own, fam11y and especia]]y to children“'(b 15) A te]ephone;wn

: thenhome and adequate playrareaeadaacent to'or nearby\wereuﬁmportant~ A

:medica] exam1nat1on of the day care mother and chest X-rays for al] adu]ts

in. the househo]d.were a]so requ1red

N

) obta1ned for each careg1ver.

Pl

. listed genera] character1st1cs sought in potent1a1 day care mothersa {“

-~
affectIon for and enjoyment of young ch11dren energy, to]erance, good

—relat1onsh1ps w1th her own_ ch11dren ‘and' a stab]e fam1]y s1tuat1on both
vemot1ona11y and f1nanc1a]1y A]so requ1red was a home which would meet
;thegstate 11cens1ng,standards and wotild be access1h]e4to the homes of

orospectiye'day care'chi]dren. He ]isted a mfnimumage:requiriment of

Zi“years'according'to,state law. He found that women receiving AFDC:

payments Were among the most difficult to recruft as caregivers because

*

—the m1n1ma1 financial 1ncent1ve reduced their welfare check proport1onate]y

vbut there was “no %Parantee of continuity of work or level of incorie.
Another diff«cu]ty in recruiting women 1n low income areas was their
'inabiTity to meet Ticensing staindards in terms of housing conditions. A
th1rd d1ff1cu]ty was found ‘in bringing in car991vers from very tradition-

The fam111es of the caregivers were resistant to

08035 ’

Three persona] references were: s
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.

'these‘women receiving an income and the families of the children found

LS

A1communicationfdiffioult»becauseiof 1anguage*and*eustoms that Wér6“unfa¥“'*’

o=

] A
‘miliar to them: Generally, 1nvest1gators found that work1ng-c1ass and .

L3

« -

m1dd1e-c1ass women who were mothers of pre-school and schoo]-aged chxldren

) seemed to be. the best prospects for recru1tment The prob]em of reaching .

sy

these women was a]so d1scussed A var1ety of recru1t1ng methods 1nc1ud1ng<'

door-to-door Sol1c1t1ng, television advert1s1ng, neighborhodd: "grapev1ne,

and conta;t through commun1ty organ1zat1ons was used. Once app11cants
4

“

were found, screen1ng included: off1ce v1s1ts, personal references and

one or. more home v1s1ts with’ spec1a1 atteut1on g1ven at that time to o

[

. ~re1at1onsh1ps within the app11cant S fam11y In spite of the very care-

N

" ful effortsfdur1ng the initial se]ect1on, the tra1n1ng that fo]]owed
still served as the final step in the select1on process. ;

. In a d1ssuss1on of des1rab1e charaoter1st1cs of fam11y day care ‘,'
homes DokecKi , Br1dgmar, Goodroe and Horton (1971) 11sted the folloW1ng
‘1nd1cat1ons of plann1ng, 1nteract1on W1th ch11dren, respons1veness to
others, and the act1v1ty and noise 1evels 1n the home In addition, -
assessments were made of theyne1ghborhood and ovérall home. arrangements
1n51de and out. Genera]]y, their observat1ons of family day care homes
" revealed adequate phys1ca1 care and warm and affectionate workers, but-‘
11tt]e organized schedu11ng, great var1at1on in ab111ty to perceive’and

respond to 1nd1vidua1 developmenta] or personality. d1fferences and lack

of .concern for the provision of .learning experiences. These f1nd1ngs were:

s1m11ar to those found by -Keyserling (1972) in her study.

,l

' Four d1fferent categor1es of mothers were descr1bed by Weikart and

Lamb1e (1970) in the1r home 1ntervent1on project. There were a feW*mothers‘

who had"a goooaunderstand1ng of the1r ch11dren S needsAand were Judged to

A -27 - S R
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. -

have a re]at1onsh1p that encouraged intellectual growth ﬁOSt mothers. ‘
were categor1zed 1n a second -group- who- wanted to do %ﬁit was best but

d1d not know how. The last two groups requ1red cons1derab1e aSS1stance
from the proaect in deve]op1ng effect1ve ch11drear1ng pract1ces. These

l

two groups 1nc1uded mothers who were not 1nvolved w1th the1r ch1¥dren

A

viewlng them as slow or d1fferent and those who seemed@to be actually
detrimental to’ thelr ch11dren s deve]opment S1m11ar1y, Gray (1971) in "41
d1scuss1ng strengths and weaknesses -of low-1ncome fam111es gonc]uded that

‘

they had concern for the1r ch11dren but lacked the know]edge requ1red t0)
iﬂc]udlng*the behav1or of the1r young ch11dren. Each of these stud1es
may be useful in evaluat1ng prOSpect1ve fam1ly day care workers.
} Many wr1ters descr1bed persona] qua11ties they cons1der 1mportant in . .\Aflfié
persons who. prov1de care for 1nfants (Chambers 1971 Evans and Sa1a, ,_f:i» ;"ié
1972 Hon1g,~J9]2 Hunt1ngton 1972 North Carol1na Standards Comm1ttee,
1968, Parher and D1ttman, ]970) Among,those 11sted were (1) bas1c .
lik1ng tor and sen51t1v1ty to ch11dren, (2) acceptance of behav1or char—’ s
acterlstic of var1ous deve]opmenta] ]eve]s, (3)wab111ty to prov1de
- exd}r1ences that promote qhys1ca1, soc1a1-emot1ona1 and cogn1t1ve growth 3
‘(4)consistent use of pos1t1ve guidance techn1ques, (5) apprec1at1on for
.,'cultural and family d1fferences; (6) ability to communicate with‘parents, o
-AQJ ~ other adults. and staff; (7) inowiedge of community and?its—needs; (8) ' L
fﬁewibi1ity; (9) capac1ty forffurther persona] and profess1ona] growth; '
(10) humor and spontane1ty, (11) basic read1ng and- Wr1t1ng skills; .
(]2) good mental and physical: -health and (13) high energy level. There )

seems to be 11tt1e ev1dence, however,tthat these desirable character1st1cs -

ﬁw‘a‘"' ” »

A
~ -
.

haye been translated into screening or selection procedures forlch11d
. caregivers. : o : S <
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"There is a pauCity'oﬁ references that'describe the seJection of
family day care workers, Most1ot'the studies deai with,thefprocedures .
used ‘to select center personnel.. Arnote'(196§) concentrated'primarily ’
ion the personal 1nterview for teachers nan 1nfant center Interviewers
‘ reV1ewed the: job deScr1pt1on with. the app11cant and -generally responded.
'~to the applicant at a. persona] 1eve1 They looked for qua11t1es sucn as:
personal appearance and phys1ca1 character1st1cs ‘voice and speech
participat1on level’, personal arrangements for transportat1on and- ch11d
,care and’ absentee1sm 1n former posit1ons. Arnote conc]uded that "the.

1nit1a1, ‘the ongoing, and the flnal test for emp]oyment is one of human ..

LI
~——

re]at1ons“ {p.. 7) §

=

In a; survey made in the summer of, 1970 over five states,, Chambers

4

(1971) found that there were more similarities than differences among

the se1ect1on procedures for pre-school center personne1 Generally, no o
o
‘forma] tests were used in the, selection process “rather all personnel were /7 .

-~

;se]ected on the basis. of,.one or more 1nterv1ews. Interviews were freq

‘quently conducted by severa] people and app11cants were- Judged largely . } o
' on theibas1s of the app11cat1on form and the 1nterv1ew In many cases,
.se1ect1on procedures also 1nc1uded a period of observat1on of the app11-
_.cant in contact with chi]dren. Most found probat1onary per1ods high]y
'—desirable but often hard to terminate because -of 1oca1 political pressure.

~GeneraHy, it was agreed that the "right person” was more 1mportant than )

" any set of academic credent1a1s yet there is wide var1ation in people

who can give “growth promoting" care and the desxrab]e qua]ities are often

Q0
-

. difficult to observe. Chambers then 1ooked at the undes1rab1e qua11t1es
- » .
—and conc1uded that "it is the unique qua11t1es of these unsuccessful

1ndividuals wh1ch could serve as guide-posts in asse551ng whether subJective
. 1mpress1ons have predictive value" (p. 406)

- - 29 - o . ;
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-k “w?étherlne Brunner (lQ?l)‘listed some procedures,similar to those of e
f"‘ fChambers. They included a wr1tten application, persbnal interview and

. pre-involvement learn1ng sess1ons to build undErstand1ng of children and
A S I

5;2, ;;' ';- ‘intern exper1ehces. ‘, .
T . Jorn, Persky, and Hunt1ngton (1973) outlIned useful procedures 1n
. the ‘selection process. They requested,on the applicat1on form,a state-. . o
ment of the reason the appl1cantuﬂntedthe pos1t1on.‘ Th1s gave the ) ‘_‘;.t
. %. opportun1ty to assess the appl1cant s ab1l1ty to Wr1te and also might ,j
reveal some bas1c attitudes.. The interview: was structured ‘to .provide’ an
s - vopportunity for the: appl1cant to ask quest1ons as well as the 1nterv1ewer.
-;The need for the appl1cant ‘to- talk Wlth "someone who: is already doing the

. N 7
é

kind:of work for wh1ch she is. apply1ng was also~ment1oned* The use of a -

’ descr1pt1on of a hvpothet1cal problem-s1tuat1on‘to which- the cand1date
;may respond ‘Was- c1ted as a- useful tool Show1ng a\pert1nent film and ask- "
' ing- for their reactions was another method- suggested A trial period of .

f:*- L f three -months and -an obJect1ve, establ1shed procedure for, term1nat1ng

f:unsat1sfactory employees at the end of this time- was also emphas1zed
Among the more complex and. htghly specified select1on proceoures
reV1ewed were the following two studies. Naylor and Bittner (1297) '

reported a select1on test battery which was successful in screening pre-

—school teacher aides. .lhey'included the_helsonrReading Test, the verbal - '1

.portion of the Ilinois State EmploymentJService Teacher-Nursery School | &

Battery. B 286, and the Parent Att1tude Research Instrument (PARI) . o ;y
The Med1cal College of Pennsylvan1a in its final report of the

. : operational phase for a Cn1ld Care Worker Gurr1culum Project (Weinstein,

'1973) spec1f1ed a h1ghly elaborate and deta1led selection procedure It
’/

‘onS1sted of the followxng seven distinct steps
- 30 - N
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| tfi}}‘Pre-appointment, ‘phone discuss10n, anlication\and‘returnfcall;\;

>

) discussion and demonstration of proqram and orientation ‘to'‘the
e 't(aining, g L . o - .
[N % -~ * L

. - .
. (3)1;gr0up interview that measures process and inter-personal Ikl]]S, .

. 14):Etesting at learning station tasks to- measure abstract reasoning.
empathy,, critical ability and: conmon S€E se, o

> -

; - (5)2 individual interview to measure maturity, stability, realism,
S aself-concept and: concept ,of self in community; -

- .
‘v, -

. :(3)'¢health maintenance form aqd conference (a veto factor), : -
-li)ﬂipost-procedure, self-selection conference (loss of interest at D
" any point is a veto-factor). . . - . R

) * i - s

~This procedure -was reported‘y most successful for the authors state -

gfthat "in. every case except one, making an,exception to the results of the

._iiscreening caﬁsed problems while no. one- whos screening scores.merited
.acceptance -dropped out of the training- groupf:\Tp,alg). The training

.;program is directed*toward preparing teenage and adult members of the
ncommunity'to assume positions in fields relatedato developmental child
:care such as nursing, social work, psychology, pediatrics, teaching, day ,,‘
T care ‘and nutrition. The-screening prodedure was used not only” to chqose - - |
‘1chidd care trainees, but to screen potential staff, volunteers and .

interested students.

* The studies cited demonstrate theiWide variety o

criteria that have been applied in selecting "child care workers.- To some
'-’extent, each of these techniques has. been tried in the Infant Satellite

Nurseries project:. ? ‘ L .
e v a D K

’ ’
' . - . FEEEEN

,"3 ‘ "7 First Selection'Procedu're N

- An early concern of the: proJect was to develop selection procedures !

that would identify capable carenivers. For the first efforb two types -of
'»candidates ‘were recruited The first included persons living in houses or
, . . Ca. . . : . P
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[ T




L tee cons1st1ng«of n1ne members from the Adv1sory Board
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apartmenti w1th1n the Model Neighbo:h;gd Area (MNA) who met a1cens1ng
';requ1rements and who were w1111ng to open aay care homes The second
.group of cand1dates 1ncluded persons wi thout su1tab1e homes whé wanted .
" “obs. as careg1vers and who 11ved in the MNA A1 were to part1c1pate in
~an: 1nten$1ve tra1n1ng program
"The or1g1na1 select1on procedure was des1gned by a personnel comm1t-

The procedure for -
arecru1tment 1nvolved severa] steps, all requ1r1ng comp]et1on of app11ca~
'tion forms and 1nter\1ew techn1ques Ihe goal was xo 1dent1fy ‘potential
:-careg1vnrs who’were mature, cou]d commun1cate with natura] parents 11ked

kchildren and who could convey th1s through the1r att1tudes and techn1ques

'_in hand11ng ch11dren S s

o Interv1ews were conducted by the Personnel Comm1ttee wh)ch 1nc1uded

. _‘lay members who were res1oents of the MNA and representat1ve of ‘the peer

-group from wh1ch the app11cants came The profess1onals on. the comm1ttee )

'-rwere from the proJect staff and the University commun1ty A .quorum of .

s

;s1x was requ1red before the comm1ttee could- proceed Because of the

.-e-nature of the reguJar commi tments of the group, the :Tay members were more -

’

lavailable and reguiarly outnumbered the\professionals who attended. Ihe ‘

. d1scuss1on of each cand1date centered .around her fam11y, whether she

Tiked ch11dren and prev1ous work exper1ence The resident nembers of the

comm1ttee often had a wea]th of 1nformat1on about the app11cant s persona]
& -

. 11fe ‘which the proJect staff felt was frequently not relévant ‘and unduly .

1nf1uenced the comm1ttee S dec1s1ons.

1n an effort -to specify the qua11t1es that were be]1eved to be the
_most crucial in. good careg1v1ng and to focus the attent1on of the commit-
tee on. these qua11t1es a Scale for Rat;ng App11cants for Nursery Mother

Y - L -3 LY

<
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Pos1ton was prepared (Attachment II-A) The ent1re committee used the
scale‘throughout the se]ect1on ofl{ema1n1ng appl1cants for the f1rst
tra1n1ng program a]though the lay. members expressed.the concern that the
scale took time. They 1nd1cated that theg were do1ng it to meet the

" research demands of-the proJect and for the most part §a11ed to see it

'.

as a usefu] ‘tool in helping them select futhre careg1vers.

First Class - | e =y

The personrel comm1ttee screened 36 app11cants for the first class

: ra1nees. Two. men were among them. One e]im1nated h1mse]f by acceB"/f{

ing ‘another p051t1on. "The other was 76 years Qld and had a marked
heaping loss and was' eliminated for physical health reasons rather th.n
se‘. The project etaff had.positive feelings toward men in child eare ;-.
but did not pursue male applicants speéif%cai]y and no further males
applied. ' L

A pool of 11 candidates was selected for a secoho ihterview. This
%nterview, conducted by three lay members and one mehber of the profes-
sional staff, had four specific goals. These were: (1) to give the -
_aoplicants additional information about the job'ahd the nature of the
.training required, (2) to gain additional informatioh about the appli-
' cant’s exper1ence with children and attitudes toward them, (3) to- i - ;
observe the applicant’s responses to simulated problem s1tuat1ons involv-
ing ch11dren in day care sett1ngs and (4) to secure responses to a
simpiified version of the Nurturance and Succorance sub-scales of the
Edwards Personality Inventory (1969). The eca]es were included to test
their value as'prediétor§ of future job performance and thé’quality of
interactions with?chiidreh. They were later abandoned because of the low
reading level of many of the applicants and because of the resident

- -33-
I “0042 '




_ them ranged in age from 19 to 25 years. Two were in-their forties. Four
- of the vomen had no chlldren of their own, one had 1a. 0n1y one candi- '
.date -had -a-'home. avatlab]e for use as a satelllte nursery and she was later

;Mﬂh-boundary The -eight women*sefecteo:repreSented the‘ethnic groups of

_'here were three Part-Hawallan, one Filipina, one Samoan, and three Puerto

Rican app]xcants. Neither- Caucasians nor Japanese Americans, the state s’

"the characteristics of thase women.

1
five more women who were consldered Two staff members visited the 1
1
I
1
|
l
!
|
|
1
1

committeennmberS"nﬁstrust of'psyghoioggcal tests. Thus the fina?

selection was based primarily on the applicants’ responses to the verbal ",

Parts of the 1nterv1ew. .
" Eght of the a”"““"ts were selected and bega‘hlera‘ ining, Sixof |

'dlsquallflﬁd—begause it wasldlscovered that her home was Jyst outSIqe the .

‘the. State S louer soc-o-economlc popu]atlon, but not the total populataon.

tyoslargest ethnic groups, were represented, primariiy because they Usoal1y .

-fa.n_f in the middle or upper socio-éconoic levels. . S )
" of the‘eight women‘who began the first pre-service training,sequence; . g

tﬁyeanere,gragyated but provided no houses in which to care for children.

Tuo~of these were immediately employed in the demonstration nursery,

whichawas*rented by the project to provide a sitc for future training. - -

One was employed part-time as a relief worker. One went on sick leave. -

The fifth moved to a neighbor island. Table II-1A -provides a summary of o

——

Second Class

In an effort to secure persons able to use their homes recruiting fi

of applicants was continued. "Canvassing and personal contact provided

recrults in their homés maklng the initial contact far more informal and-

" Tess- threatenlng than the committee interview the first class had _"
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" :-gelection procedures. - K ’

~

;experienced‘ A1though the pred1ct1on of the interviewers was negat1ve

,,h1red -by the project.- The app11cant who rece1ved the unfavorable predlc- :

-personal commitmentrto‘the.

1’

_ for one of the applicants, the pressure for obta1n1ng 11censab1e homes

was great the app11cant S mot1vat1on appeared h1gh and S0 she ‘was

4 ."

1nc1uded in- the ‘group. '““ff S . Ty
"0f the f1ve recru1ts . one. moved: away w1th ‘her fam11y after finishing

-

tra1n1ng .and opened a fam11y day care home on\another 1s1and Four were

t1on ‘was d1scont1nued after a few months because of unsat1sfactory LT

!
performance Thus three- homes eventua11y resu]ted from th1s recru1t1ng
and tra1n1ng effort; Tab1e - IB summar1zes the character1st1cs of the

second c]ass of f1ve . ’ o . X ' R
' ' ..'\

Only 30% of the 13 app11cants who surv1ved the f1rst se]ect1on

procedures and began: pre- serv1ce tra1n1ng vemained to staff nurser1es

yfgh,attr1t1on, absenteeqsngprob s -of job respons1b111ty and lack of

strongly suggested the, need to revise the'

_~

Rev1sed Select1on Procedure

With the exper1ence of the f1rst se1ect1on and pre -service tra1n1ng

_sequence, we were thenable to def1ne the selection task far more c1ear1y-

)

in. terms of the knowledge, behavwors and’ att1tudes required to do -a
cred1tab1e Job of careg1v1ng We were also ab]e to prov1de settlngs in

wh1ch applicants and tra1nees cou]d be observed and could exper1ence the
e

demands of the job. The revised selection procedure was 1ngggrated into the

f1rst un1t of -pre- serV1ce tra1n1ng def1ned and labeled orientation. Th1s

&

exper1ence‘1nc1uded a descr1pt1on of the Jjob and the requ1red tra1n1ng,

~

observat1on 1n a day care home,. and assumpt1on of 11m1ted respons1b111t1es .

T the o erat1on of such a home.through pract1cum exper1ence The goa]

- ' - 37/-
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o

) it as a vocational possibility

~

>
n .

of this rapid: immersion into- the task was to help each applicant gain a
knowledgeable self-commitment to the proJect or an informed rejection of*
The selection process becameea ‘mutual
decision for staff and applicant and-made., possible an early -consensus on. -

the amount of pre~service training required if the applicant were to

meet the criteria for a beginning child caregiver, The. first few days of"

e

orientatfon demonstrated simply and visibly many dimensions of the job
and ‘the knowledge required t6°.do it On the basis - of these first -days”
experience, the—applicant ‘was helped to--assess her-own. training needs.
Later thexnursery manager helped her to. relate these needs to a further
assessment of her skills and attitudes toward the JOb If the applicant
elected to stay and ‘was acceptable ‘to. the staff, an indiVidualized J
training sequence was planned
trainees to. one staff person throughout the pre-serVice training, it was.

possible to indiVidualize the training, crediting existing skills and

”

—q»concentrating oﬁ those areasﬁwhere.training;was most ‘needed.

LA .
g Second Trainiig Program

7

Of the fifteen women who applied, for the second training program,

1

_ five voluntarily dropped out during the orientation period leaving ten to-

.- /

-~

0ne other withdrew. later during the pre-service

eeeeee

i
training Another decided not to. take a nroject job but the remaining '

-'eight ‘became-employees.._. Three \ were dr0pped from the project 'six months

later due to performance levels which simply did. not improve ‘beyond ‘an

absolute minimum It should be noted that all three of these were

‘ accepted into the. program with reservations but were needed to open the

-

required number of homes . .
- Co L)
B+

£

-3 .

By maintaining an average ratio -of three




-

T
Ay

The group of 15 in the: second tratning'pro am as similar to the '

fhowever, ‘more. successfu] in -the training program, -more responsibie in. the

. 1n1t1a1 empioyment period and more committed to the ‘goal -of high quaiity

care for young.chiidren. Table II-2 describes ‘these women~and summarizes

—thElr progress ‘in ‘the proaect from,seiection through training and into -

A ]

the job market. B .

il

__tape presentation«of‘artxpica] nursery day gAttachment'II-C) and ‘a

.of each, appiicant

Third Training #r#gram o ‘
With. the deveiopment of the third training ‘program’ the seiection pro-'

‘cedure was further refined A11 app11cants f111ed out a new appiication

form'whichawas'désigned by the project staff us1ng.a,var1ety of sources

(Attachment 11-B). Individual 1nterv1ews were scheduled and conducted

‘by a committee made up of one or two central staff para- profes51ona]s and.

a caregiver empioyed by the project. The interview consisted of a siide*)j

*

-structured discussion period (Attachment I1-D). When pos51b1e this was

conducted in the appiicant 3 home to give the staff an idea of whether or

7 ‘not the home would meet 11cens1ng standards It a1so prov1ded an oppor=-
,tunity to meet the families of the atpiicants assess their adaptabiiity

‘--and obsérve their 1nteraction patterns Through the. entire'process the

interview committee recorded their 1mpress1ons and observations and com-

pared 1nformation to gain a preiiminary idea of the 11ke1ihood of success

Foliowing the 1n1t1a1 1nterv1ew ‘was ‘one full- week of orientation. On

the.first day, the entire_group of candidates toured the nurseries'and the

“scope of the project was expiaihed- The second day the applicants

observed in the nurseries, one trainee per nursery, in the morning and the'

: , -39— ¢
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'”first -group- of thirteen in terms of demographic var abies They were, ' "

-
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group -as-a whole received an. overview of the- training program in the

afternoon using the introductory module (Attachment 11~ E) " Each appli-'

cant was then: asked to assess her own level -of: knowledge to decide how )

much training she thought she would neéd. (Attachment II -F)-

The: following two danyeach applicant was assigned to one of the

nursery sites and ‘spent: the. entire time working with an eXperienced care-

giver. Members of the: central staff viS|ted these S1tes for evaluation

of - on-the-job performance.
interaction style based on the first four days of orientation (Attachment "

II-G and II-H)

could réach a. mutual decision as to- the: advisability of’ continuing in the; -

The fifth .and final day each applicant Was interviewed J,g :

Later ratings were: made of the applncants

pre-service training program.

Under the third training program, five persons were- interviewed

initially One dropped ‘the ‘program following this first stepaof orienta-“

tion the ‘other four continued The interview committee‘se]ected one

person for the- proaect pos1tion, recommended one other ‘person. highly,

‘accepted-a third person with some reservations and a fourth with:many '

_ vrfreservations.

ATl candidates elected to- continue ‘With- training, regard- . _'””

. less of guarantee of future employment Al four completed training

- The two top candidates were employed by the project. The other two,have

not been employed in the child care field to date, consistent with

predictions

See applicants 24chrough 27 on_Iable I1-3.Nine- more women__ -

in the third training program were WIN: (work Incentive Program) clients.

Each of the nine had employment and/or adjustment problems but since

the training had been arranged cooperatively as a rehabilitative procedure-

Wlth no intention to prov1de staff for the project, no recommendations to.

- 42 -

008t -




-

'discontinue the training were~made

lreiativeiy good potentiai for child care work during orientation

predicted not to succeed

“%iikely to succeed was hired by a center

selection week and training.

1ng the success of the’ trainees were recorded however After the

s .t

initial interview and introduction to train’ng, one candidate withdrew

‘ "The: eight remaining are described in. Table II 3, applicants 28 through 35

The predictions for this last group made during the initial inter-
B '

'view and first. few days of orientation were partiaiiy consistent with

-what actuaily ‘happened during and immediately foliowing training ?hé’

\one picked most 1ike1y to succeed was -hired by a chiid care center

The: three who estabiished family day care “homes- were Judged- to have

‘of English reading ability was of concern to staff members,for one of

these three but her interaction with children was’outstanding. Four were
One judged dUring,orientation to be least

However, this person underwent

idramatic change during training as described in- the case study on pages

71-22 of Chapter III. The two who are not employed™ in child care were

consistently assessed low in.adaptability andeerformancemduring the - .

?abie

The fourth withdrew~during training.
11-4 summarizes the progress of trainees in all three training programs

and the reiative accuracy of the predictions made using each of the

seiection procedures

“The predictions of the taff regard:’

Lack.

. The improvement in prediction using the revised procedure is highly

, . ) . ' ,
significant. The combined percentages of accuracy of prediction for, the

originai selection procedure is 46%. 'Using the revised se]ection proce;
dure and combining all groups from the second and third training L.

1

programs the accuracy of predictions reached 82%. Applying d z- -Test to

these two proportions to-test for the significance of the difference )

T 43 - _
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between them yie]ds az of 3. 39 wh1ch is s1gn1f1cant at better than the
00] level.

Discussion

°

Experiences with selection and superv1S1on of caregivers has
enabled’ the proaect staff to identify qualities that are associated w1th
successfu] child caregiv1ng A11 of our most successful caregivers had
,some,qua11t1es in common that fall “into three'general'categories' *
bhysica] cognitive and. affect;ve. The Ehxs1ca] qua]1ties that seem to
be 1mportant include a h1gh degree of stamina, high energy ]eve], good A

. physical and'mental hea]th The ogn1t1ve qua]1t1es include flexibility

such as the ability to do-more than one th1ng at a t1me and to adjust '

p]ans to the needs of the moment ; app]1cat1on of know]edge of ch11d care

and development know]edge to actual s1tuat1ons“‘an openness, eagerness

. and ab1]1ty to learn; ability to interact verbally with parents, staff

: and children; basic reading and wr1t1ng skills; and a know]edge of the

[

" communi ty §Ed its needs Included in the affective’ qua]1t1es are poS1t1ve

——,

1nteractxon patterns ref]ected in behav1ors that demonstrate a liking for

ch11dren humor, warmth and affection; acceptance, concern and comm.tment

to- children, parents and staff.

»

. Our less successful caregivers lacked qualities in one or more of

H ’ ‘-‘:‘.;5_5 ’ - Py . PR .
Do the “three major®categories, thus impairing their chances to progress

o

B H
- . .
- 1

through training and their .performance on the job. For example, one of
our least successful caregivers was high in affective qua]dties but Tow-in
cognitive areas of functioning. Another had so many personal ‘problems

that ‘she cod]d not use her other abilities successfully. Another had

-
-
~p St

5.

some important ingredients in the cogn1t1ve areas but ]acked an easy verbal’
- 47 - )
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facility, openness and warmth in 1nteract10n with children. They all
had good physical health but could not channel or pace their: expenditure _

of energy. Age or formal education had little influence on success or

‘the lack of it.

Can*the positlve qualities identified as essential'for competant
child careg1ving be devclOped in a relat1vely short-term tra1n1ng pro-
gram’ Our findings indicate that basic qual1ties have been present 1n
our more successful caregivers before pre-serv1ce tra1n1ng began. Theny

experience and further tra1n1ng helped to focus, channel and expand the-

ppqtent1al for personal growth and successfulﬂch1ld careg1v1ng. The task

is to assess the persdnal qualities present in an applicant to predict

success first in tra1p1ng and then in child careg1V1ng.

The physical health can be determined by -a medical exam1nat1on and

~ chest X-ray usually required by state regulations at the time of licens-

ing. lhis giges few clues as to energy level or stamina. Observation of
the trainee in the nurseries in a variety of situations is necessary'to
evaluate these qualities. _

The cognitive tunctioning in relation to the training is assessed
repeatedly by the pre- and post-tests included ln each‘nodule. These are

o

essentfally achievement-type tests to determine the skills in content

areas. They also give indication of academic skills as they are revealed.

’ i
in the training procedure. Application of knowledge to the practical

_situation, flexibility, openness and ability to verbalize are all observ-

gble qualities that can be assessed throughout orientation and pre-service .

raining by alert observers.
The affect1ve qual1t1es are difficult to measure. The rating scale

of ,applicant style (II G) was the first effort to assess some of these
- 48 - .
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. trained put their homes did not qualify. In other cases, pressure to

characteristics. Folloning this, a survey of techniques used in other
proaects to evaluate patterns of 1nteract1on ‘between two or more persons'
was made and a more systemat1c, behav1or1a11y-or1ented observation
schedule constrqcted (Attachment I1-H). The procedure is designed to
descr1be the 1nteract1on between -the careg1ver and children or other
adults in the nursery. ~Us1ng 2 t1me-samp11ng +echn1que, the person(s)
w1th whom the. careg1ver is 1nteract1ng, the’ act1v1ty, the. level of
involvement, the ca;eg1ver s technique: and- her verbal behavior are -
recorded Further discussion of the 1nstrument is found in Chapter Iv.

There are arb1trary select1on factore enter1ng into family day care
that can be avoided in selecting personnel for center care. To be a

family day caregiver, one must have a “home that is acceptab1e te local

1jcensing officers. In this-project excellent caregivers were

meet contractual demands. forced the project to accept women whose prog-

nosis in training was poor simply because'they had acceptable homes. Many

applicants were interested'in‘the job description but reluctant to open

their homes. ‘Resident members of the First personnel committee warned

“the professional staff of these potential difficulties. There is strong

feeling in this community that a home is a pr1vate nlace"”. Committee

members felt strongly that the project would have to bu11d~trust in the

“found to be true. There were other cdmplicationspas;ngll, Many of

commun1ty before homes would become read11y‘ava11ab1e. This was definitely . '%
i
the potential employees lived in public housing and risked haying to move 3

if they opened a family-day care home since rent restrictions in relation
o l"

to income were so strtngent. Other candidates lived in homes where

-

severaIIfamilies lived together. in dwellings designed for single families.

R “$huss

2
S SR . P




'Th1s is a common solution to high rental costs in Hawa11 ‘but decreases
the probab111ty of finding suitable locat1ons for family day care homes.
Personnel selection for many occupations -has been dependent on the
interviéwer's senS1t1v1ty and response to a large number of un1dent1f1ed
¢ . or unart1culated cues: " In an attempt to make the select1on procedure . .Xé
r;p11cab1e, this proJect has attempted to Spec1fy the qual1t1es of the : e
_'careg1vers that’ contr1bute to her success It has a1s0>attempted to _ [ _%z
spec1fy the procedure for (l) exchang1ng 1nformat1on between the |
‘applicant'andethe.personS~selecting(workers and (2);d1scover1ng;the,,
. assets and entry level skills the applicant brings to thessituation. The:
:interview process isttnvolved in each of these undertakings. The numher

s

of interviewers and their proximity to the actuai.-caregiving situation 7

F—
i

_are both important points “to cohsiderw' The actual method of interview-
"ing using situational questions and present1ng fact:al 1nformat1on s
vital. However, the 1nterv1ew must be supplemented with pract1ca1 job- -
related activities wh1ch a}lcw the applucant to immerse herself in the
child caregirino'situation. This allows therapplicant to decide for
herself if*she'would enjoy the day-to-day task sufficienily to continue
trainihé and move into a child care occupation. '

A11 of these procedures have begun under this and simiiar projects
and some tools. have been designed to aid invthe-process. These instru-
ments are experimental and need validation. Other observat{onal ]

A instruments.need to be devised for tasks where none now exists. A viable
selection nrecedure can elimjnate'the waste.of time, effort and money in
an area where resources are 1imited.

Ninety pé} cent of the ch1ldréq who are not cared for in their own

' homes are in fam1ly day care. Since th1s is usually ne1ghborhood- and
- 50 -
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. .. .home:based, parents f1nd it acceptable For the mostipart it relieves

‘A;the government and pr1vate ‘agencies of the necess.ty of making a monetary
fé “ ( ‘commItment to this 1arge group of chlldren and perpetuates the explo1ta-
a tlon of the family caregwers who are assumlng amuch of the respon51b1hty

for the ear]y ch11drear1ng of the next generat1on Certa1n13(_3g_n§n]es f.or
' 'ch11d care reflect a lack of commitment to children. Most oonnunities |
‘_ and mostrfamjl1es cannot afford the actual operat1ona17costs for high
Afduaifty care. Unfortunate]y many parents are not even. aware of the compo-
:nents of comprehens1ve -care that will enhance development of the1r
?f o i «gh]ldren; "In order to exert—pressure_on government‘and_pr1vate sources,
b parents should be edUcated‘to know what to demand. They nust be unnf11ing,
to settle for less than an env1ronment that is not only physically safe
but also emotlonally secure and cogn1t1ve1y >t1mu1at1ng for the1r

f chlldren.

Undoubtedly the greatest 1mpact on se]ectlon of famlly child care-

Et.‘ o .givers, whether independent or agency supported, would ‘come ‘through
~strengthening the state Ticensing'procedures Licensing agencies could |
adopt some of the techniques that were used in the selection and or1enta-
tion_procedures in this proJect For example 11cen51ng staff could -
use a sl]de -tape presentatlon of a typ1ca1 nursery day They could put ,—\\\
Lt the proespective careg1ver in touch with other care91vers in her ne19h-
borhood so that she m1ght visit those _persons on her own 1n1t1at1ve and
_observe the dimensions of the task before actually taking children 1nto
‘rher home. ~Thus the licensor's second home v151¢ could be an informed &
" . exchange of.informat{onﬁ The licensing agency could a]so'provide
training itself or point outttraining possibilit}es provided elsewhere

"in the community.
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tives for - demonstrated competencies in caregiving

vy

A final recommendation is for the estab]ishment of a graduated

.whom she cares, recognition in ‘the form of status and mdnetary rewards

-

&

,fcertification process in addition to licensing that would provide {ncen-

A

-As a caregiver
increases her skiils and enriches the environment of the children for

' should be made. Such a system‘based on merit would do much to insure

7
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i o TRAINING'FAMILY CHILD CAREGIVERS .

8 B : Training of careg1vers is essential for the del1very of high qualIty
7;”,,31 . . care for ch1ldren. Development of an effe;t1ve tra1n1ng system must

“include careful dec1s1ons as. to underlying phalosophy, format content
and. method of del1very, part1cularly when tra1n1ng paraprofess1onals frdm

1culturally-d1verse, Tower soc1o economic commun1t1es where academic skills '
. are minimal. The tra1n1ng system of the Infant~Satell1te Nurseries (ISN)
.Project evolved over a three-year period incorperating modifications that
“,reflect cont1nual analys1s of learner response.
The follow1ng paradigm, which is expla1ned in greater deta1l later -in
the chapter, is bas1c to the tra1n1ng system. It 1ncludes.

S (1) skill, defined as the ability to respond to a child's specific
. * need; - - T - ' . .

. S 3(4) understanding,“defined as the recognition of children's needs
. within the framework of long-term developmental goals and

. . (37 competency, def1ned as the behavioral demonstration of the
integration of skills and understandings, combined with sens1-
tive, positive patterns ‘of interaction. .
A competency-based curriculum was developed using the paradigm as the
foundation. It was des1gned to recogn1ze the entry level performance of .
each tra1nee and guide in selectnng learning exper1ences that were appro-
priate for her level of functioning and that would help her tc increase
heér caregiving competencies. 7
In order to implement the curriculungwell-defined content was

sequenced in order of difficulty beginning with areas that were concrete,‘

famil1ar, and non-.nreaten1ng to a var1ety of cultural values Each
- 53 -




unit of content was made -up of several related modules. As used in this

' N proJect, a. module is a se]f-conta1ned and 1ndependent unit of 1nstruct1on
" wWith.a pr1mary focus on a few well def1ned obJect1ves (Murray, 1971).
l‘The modular'concept, coupled w1th programmed 1earn1ng (Popham and Baker,
‘1970), appeared to beqone means of approach1ng greater eff1c1ency in help-‘
‘ ing the unsoph1st1cated student to develop cunpetenc1es. Each module
,spec1f1ed performance obJect1ves (Ne1gand 1971) cruc1a1 to-the demands '
.of ‘the job and described methods wh1ch enabled the student to develop '
..,chose{behav1ors. Parker .and. D1ttman (1970) also conceptua11zed an exten-,
: .sive set of,competenc1es w1th parallel staterients of behav1ors that.woqu
provide evidence for each of these competencies at several levels of
. proficiency Idea]ly, ‘the format through which the curr1cu1um is pres- "’
sented and the manner in which the: content is selected and programmed
should assure maximum usefulness.and’adaptab1ljty for a variety of
_tra1ners and tra1n1ng s1tes . -

Content had to relate to practical s1tuat1ons and be. 1mmed1ate1y

applicable to hold the 1nterest and remain a viable objective for ISN .

trainees (Mazyck, 1971; Urich, 1972). Projects involved in training
.center personnel also had to make similar decisions as far as content

areas were concerned (Jorn, Persky and Keister, 1955' Huntington, T972;
Honig, 1972). The curr1cu1um units emphas1z1ng theoretical mode]s, i.e.,
'P1aget or Erikson (Lally, Hon1g and Caldwell, 1973) proved unrealistic

for our tra1nees as d1d expectat1ons ‘for independent sfudy They did res-
pond well to emphasis on improving the quality of the interaction between
'children and caregivers so long as these attitudes and feelings were inter-
woven throughout the modules that involved more concrete, highly specified

behaviors. These behaviors could then be 1abe1ed cogn1t1ve1y st1mu1at1ng

L‘ " and trust-generating and still be apprOpr1ate for our tra1nees' beginning
CERIC | - 54 o .
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needs. Weikart and Lambie (]973) emphasized the 1mportance of a nurtur-

1ng attitude resu]t1ng from helping the adult to- take the “1nfan+‘s point

of view, infer h1s needs and 1nterests, and determ1nefsome way of ba]anc-
ing them aga1nst her own (the caregiver s) and those of other members
of the fam1]y " 0ther work d1rected’pr1mar1]y toward training parents or

home vxsitors was he]pfu] in prOV1d1ng ideas concern1ng spec1f1c 1nter-

act1on skills (Braze]ton, 1969; Fra1berg, ]959 Ginott, 1965; Gordon,

1969; Spoek,\\\57 Nh1te and Natts, 1973). The emphas1s became one of
deve]op1ng on- the- b competence wh1ch para]1e]ed the policies - of the
Ch1]d Development Assoc1ate Program be1ng deve]oped for the tra1A1ng of
teachers of'3-5 year: olds in centers (Klein and;M11]1ams, ]973, Zigler,
1971). '

Once decisions are made concerning bas1c ph1]osophy, format and con-
tent flnd1ng methods to train paraprofessionals from ]1m1ted educational

" backgrounds is a cha]]enge. Visual aids are immensely important. in reach-

.ing the trainees. Theyﬂde-emphasize the need for readind skills and thus

eliminate an artificial barrier to learning. Slide-tape presentations
were developed that reflected familiar settings and showed chi]dren of
“various ethn1c backgrounds typical ‘of the state's population. These

materials. made transfer of new information to familiar sett1ngs easy and

~ direct. Slide-tape presentat1ons were also used successfully by a program

called SNAP/SMART (]972) to train persons from comparable backgrounds
Video-taping was attempted for several purposes. Training sessions
led by specialists were -taped i the event that these trainers would not

——— -

be available for subsequent meetings. Video-taping was also used with

trainees in practicum situations for evaIuation'purposes. Examples of .

1nteract1on sequences and of typ1ca] behav1or of children at different

\C
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stages of development were used as illustrations in tra;ning. Many -other

projects’jCooper and Aﬁlen; 1972; Schuck, 1972; and Hoerner, 1972) -used )
video-recording in pre-service and in-service teacher training. "This
form‘of feedback ~objectfve as it is, has‘been fOund'to belmore'complete

‘but less emot1onal than that prov1ded by staff of .other students. It

' 5usually prov1des pos1t1ve, as well as negative, feedback" (Saskatchewan

Newstart, Incorporated l970) Although there are advantages _there are

also numerous compl1cat1ons in v1deo—tap1ng 1n home settings (Hfgh Scope,

1973).,

* Other methods not dependent,on expensive equipment or the presence ‘

PO

‘of technical pérsonnel have worked well at both the pre-service and

. in-service levels of training caregivers. Seattle Communi ty College"devel-

oped three-day 1nst1tutes for establlshed famlzy day careg1vers (Fargo and

Charnley, l97l). Dokeck1 et al. (1971) developed training plans for

‘weekly“visits to the family day-care homes using a set of objectives

n

for‘each yisit. Emlen (1971) centered his attention on natural community:
leaders as a valuable resource to caregivers,while Sale (1973) used -

4nformal "rap" sessions made- possible by assigning-colTege students as

. relief workers for the caregivers. N '

There is general recognition that pre-service training is not enough

and in-service training must follow to maintain and continue to upgrade
sVl ! .

the quality.of care provided (Lally et al. l973) Certainly the
log1st1cs of gett1ng ‘in-service training to family day-care homes is
difficult. Te]ev151on and radio could be two means of meeting some of
Ithese problems and have been tried or are ant1c1pated 1n several states
Mass media, used exclusively, "however, precludes the personal 1nteractlon,
2 v;tal;part of so many tra1nfng programs.

- - 56 -
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- -Procedures

~ .‘ . -
First Pre-Service Training Program

<

The first training session was held for a group of eight women over
i .

a period of six weeks. The first three weeks were to be'spent in class- |

room activitles and the, 1ast three weeks were to be used for pract1cum in

b

the demonstrat1on nursery .under the superv1s1on of proJect staff Thjs h

~was the minimum thought by ‘project staff to be necessary before the —

tra1nees shou]d assume the respons1b111ty for the care of young ch11dren

[

Top1cs covered ‘were those trad1t1ona11y assoc1ated with programs- for

'beg1nn1ng training in ch11d car“ and development health and safety.

nutr1t1on, infant care (bathing|, diapering, dress1ng, feed1ng,, ngwth T

_and -development, social-emotional deve]opment, 1anguage and sensorimotor

H : :
development, relating to parents, developmental stages and stimn]ation

progras. Training was carried on five days per week, about seven hours .

\

per day.” Material was presented by 1ecture'and demonstration, supp]emented
by f14T;, slides, books, pamph]ets and f1e1d trips whenever these were
available. Every effort to vary the mode of presentatfon was made. Each

trainer was 1nstructed to, write the modules in a standard format which

included instructional objectives, materials, procedures and discussion or

activities to apply the concepts.taught. Pre- and post-tests were to be
developed and used for each module. .

Discussion grotps or "rap sessions” proved to be an important and
integrating part of the training program. They provfded trainees with an
opportunity to discuss their feelings and reactions to their experiénces
in an informa], supportive athosphere. Additionally the sessions tended
to serve, in part: as a review since trainees discussed their activities
with the leader. .The role of the disgussion leader was an extremely

: - 57 - .
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. someone comfortab]e and familiar with the 1oca1 cu]tures ~ These qua11t1es

nursery. These efforts to estab11sh the nursery moved slowly, severe]y

_ trainee spent -only two days in practicum in the model nursery while five

although greater emphasis was placed on practicum.

¥ —— e

)

sens1t1ve one, requ1r1ng a sk111ed group- process person as well. as’

were amply represented in the rap session leader and were primarily
-responsible for.the apparent success of this phase of the training program.
A1though the p]an was to have approx1mate1y equa] t1me spent on
c]assroom activities and pract1cum the. practicum time was hampered by the-
diff1cu1t1es 1n getting the. f1rst fami]y day care home underway Since’
fam11y day care homes were difficult to locate in the target ne1qhborhood
1n1t a]]y, the project staff made the decision to rent a home in the
ne1ghborhood have the nursery manager'move “into it and « spen a model

1imiting the time available for trainees to spend in practicum. Each

_days were spent in preschoo]s for guided. 0bse?/<§§QQ;up- - - '
. Because none of the graduates of the initial gro ' had acceptable .

homes .avaiiable, a Second gro&p of five women were tra1ned more informally.

Th1s was done.in a shorter period of time us1ng the same tra1n1ng mater1a1s *

Evaluation

Critical examination of the initia] pre~-service training showed thatu
the students responded well to concrete learning tasks requiring active
1nvo1vement Role playing, discufsion 'practicum sorting, ordering and
puzzles were effective for both present1ng mater1a1s and for eva]uat1ng
pro ss. Individual projects and homewong’ass1gnments.served as a review

of materials covered and gave tra1nees an opportunity to demonstrate

jnitiative. The trainees seemed to énjey their outside assignments and
2éook pride in reporting and presentiﬁg their-projects. Most of the
- - 58 - ‘ .
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H
e "_,» ‘ tr;}hees responded poorly, however to classroom SEJS10ﬂS that, were o ,,2
e longer'than 30 minutes, and to academica]]y-or1ented tasks syeh as

"11stenin9 to, lectures, read1ng, or wr1t1ng. General]y the tra1nees

-2

'fwere not accustomed to be1ng comm1tted to act1v1t1es for an entire’ day
The transitvon,from a home-centered schedule with relatively few obli- ..' :
gations outside the- home and family to the extens1ve demands placed’on\vz/) e
. a fu]l-time student,was a diff1cu1t Giie for many tra1nees. Dec|s1ons , '_‘v,g

' Lneeded to be made- concern1ng the basic'academic sk1lls that should -be

- - e

5 s i

'_:requ1red to funct1on effectively as.a careg1ver. More 1nformationﬁabuut
‘ the tra1nees bacquound was needed to avoid the: 1ntroduct1on of 1nappro-

. -priate demands and keep the program more consistent w1th the1r

‘expectations ' e : : : S

The rap- sess1ons were highly successfu] from 'the trainees' po1nt of
view. Thére was. some problem in communication, however, between the |
‘discussion ieaderl‘who:had_no other responsibilities for training, and e é
the_instructional staff. While this.was a‘problem.tOr staff,'the detach- t L
“ient of the rap sessjon leader tended to allow the trainees greaten‘. ‘ |
; N A

© . freedom to express their real feelings.

-

The original p]an was to include pre-tests with each nodule-to

.. - . [4 w
- asséss the entry level sk1lls of each trainee thus he1p1ng the 1nstructor
o . to make her presentat1ons mos} appropriate. Paral]el post-tests were to

be used to determ1ne whether or not each.tra1nee acqu1red the skills and

understand1ngs necessary fi??unctiah as a careg1ver Renu]ar evaluat1on

.

J of trainees¥ progress- before and atter the modules did not ‘occur Systemat- .

R N L R R

1ca11y3 however, bocause several 1nstructors were teach1ng, each in their ;

) own areas of spec1a112at1on. Tnus the style of‘1nstruct1on var1ed marked]y,

_ and the pre- and post~test1ng procedure was 1nconslstent1y deve]oped and

- used. -’ L e - 59 - . )
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The scheduled s1x-week tra1n1ng per1od seemed to have been too

1engthy especially cons1der1ng the 1Tm¢ted fac111t1es ava11ab1e for

pract1ca1 experience.
{

there were not enough opportun1t1es for. each tra1nee to work w1th ch11-
dren on a. dally bas1s.

With on]y one fam11y day care home funtt1on1ng,

0bservat1on was poss1b1e at several day ¢are

=

fac111t1es sponsored by other agenc1é§*but part1c1pat1on was- 11m1ted to

the oné fam1]y day care. home or model nursery._ T e
3 . .o 3. .
. ‘In’ summary, the initial tra1n1ng program attempted»to mot1vate the

.

careg1ver to see- herself as a person prov1d1ng a va]ued service wh1ch4re-

' qu1red h1gh level sk111s and understand1ng However, tra1nees stvll

) saw themselves pr1mar1ly as prov1d1ng~good custod1a1 care. - They had;_

1imited‘appreciation of the individuality of each child or of the impor- -

tance of the quality of wnteract1cn between the careg1ver and the child.
Ev1dently, the ear]y pre-serv1ce training fa11ed to make the instructional

© sequence co1nc1de\suff1c1ent1y wnth ‘job-related competencies.

, 3 '
Another means of eva]uat1ng the 1n1t1a1 tra1n1ng program .is.in tenns
@
of the. number of women complet1ng the tra1n1ng and remaining with the

project. “Only five of. the j#fs'_‘Tass of e1ght cgmpleted tra1n1ng although

\0 )

the entire group of f1ve i the second class completed it. Three of the

first five "graduates" were hired und four of the second class of f1ve were

h1red. The f1fth from the second class moved away from the area but

opened an independent family day care home on another island. Of the seven

ézired two were terminated within 90 days for unsatisfactory performance,

t
nd- one later moved into a 3 5 year 0ld Lcenter program " The other four™ -

rema1ned with the project to the -end of the fund1ng per1od Table IT1-1

" summarizes these stat1st1cs under the f1rst tra1n1nq proqram sect1on \' '

Ed
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Second Pre-Service Training Program-

Procedures ! L.

In preparation for the training of the second group of women, revision
of the initial training materials was undertaken (see Attachment III-A)
One of the initial é}forts 1n this d1rect1on was to out11ne c]early the
'spec1fic dut1es of a child caregiver and the m1n1mum skills necessary to
perform those duties effect1ve1y In al of ‘the modules, an at: empt was
made to 1ncorporate more effect1ve1y a developmenta] approach t ch11d-
rearlng emphasizing affective, soc1a1 cogn1t1ve and physical deve]opment
Effectlve teaching techn1ques from the 1n1t1a1\tra1n1ng were retained.

"This revision was used to train. nine addi tional women between July
and. November 1972 (see AttachmentAIII;B). Because absenteeism and
attrition throughout the initial session had been high, S a number of
significant changee were made. A revised selection procedure and orienta-
tion to the job were developed and incorporated into ‘the beg1'n1ng ‘
sect1onS'of the training (see Chapter II) The training period .was
.shortened from the six-week period to a tuo-to-?bur-week period dependinq
on the needs of the trainee. More of the training took place in the
demonstrat1on home and in the candidates' own ‘homes as these were orepared
for opening as nurseries. The nine women were trained in groups of two
, or three, making it possible to recognize the entry level skills of each
trainee in each area, to individualize the tra1n1no to meet her needs§and
to reinforce behaviors that reflected positive interaction with the

] 14

children.
X

Evaluation
Training attempts were still fragmented and were, from beqinning to

end, too complex to be seen b; the traineds as clearly relevant to their

- 62 -
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on-the-job performance. . The lack of contlnulty and coherence in the

modular tra1n1ng plan was still a prob]em This was due to unrealistic
expectations of regular staff personne] and the emp]oyment of consultant-

trainers on short-tenn aSSIQHMGHtS. The resu]t was a tra1n1ng-program,

which lacked the systemat1c under]ylngmrationale to integrate the .

materla]s it contalned.
This phase of the pre-serv1ce tra1n1ng was reasonab]y successful,
however, in ‘terms ofvthe number completing tra1n1ng, emp]oyed by the

project and tenure in th1s or related chlld care. efforts (see Table

[

II1-1, page 35 ). A1l nine comp]eted training and were offered Dos1tlons
with the project. One took another job -instead. Three were dropped
within a six-month period primarily due to 1nadequate performance One

'ggve adequate serv1ce but eventually had the opportun1ty ‘to work as an

‘

J
aide in a day-care. center for 3-5 year olds where .her qua11ty,of_ner-
formance increased markedly. Four continued with the project for an

extended period; two of these remained until the end of the funding

period. .

LY
~

" Third hrefservice Tratninngrogram

The intention under]y%ng the revisfon of the initial selection
procedures and the second training program was to achieve a comprehen- )
sive training program integrating se]ect1on pre- serv1ce and in- serVTce
training and job performance criteria. Instead of ‘continuing to revise
the existing modules, the project staff developed a paradigm of compe-
tencies as the nder]ying ratiponale for developing a revised curriculum.
The parad;;m follows: |

. 1. Sk1ll is defwned as the ability t~ respond to a child's
" specific need. It consists of knowing how and doing what is




.“necessary tosmeet the: child's immediate ‘need; whether “
physical social-emotional or. cognitive“ _:x;x” L - -®

2 £ \ryf»

: }’comprehensive high LT
:quality care for children; ates:“individual Lo T
:AQFUQQHEM' - o fr W o

Either understanding or: skill canf ;:

_"understanding'
wtheféhild s behav1orﬁ
f

service tra1ning curriculum for ch1ld caregivers was co'leptualized.

o

V'The curriculum cons1sts of ten maJ u its_ eac

& ’ T - “»

A 3 to 15 modules (Attachment III B) Module is defined here as a "self~‘ "}jf

‘contained” un1t of 1nformation relative to a larger body of knowledqe,

but focus1ng on one aspect of the’ child-rearinq task at: all levels from / v

skills to understandings to competenc1es.4 Each of the units covers a.;

wide range of- related information at increaSingly complex and abstract

-A(\

: levelsI The simplest and most concrete skills and content are 1ncluded?

in pre-serv1ce tra1ning entitled Level One Modules. AElaboration and
N Rl e

, expansion of the ba;}c concepts and skills to include understandings and
competenc1es come primarily during: 1n-serv1ce training and are’ cla551f1ed
| as Levels Two and.Three. Within a unit, each module contains one or more
"of the three levels. Table JII-2 Sho;s the overallforganizatidn of the

curriculum ‘according to the paradigm by levels of complexity.

£
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Each module inc]udes a purpose, i 'oductory statement, performance

object1ves and specif1c concepts In 5ddit1on a deta11ed script and -

specif1c concept covered so y

fthat a tra1ner wfth .a minimum of background can ‘cope with the bas1c con-

£ deseriptions of visual aids accompany ea;

o . S
I N R Ty T R R LS TR

_‘tent or~50>that‘the materia]s can be«usedfon‘an auto-tutor1a1 basis» AManyf

*visua1s,pr1mari1y s]ides -and. v1deo tapes were deve10ped by the proJect N ht;g,é

@:;.: . :staff to i]]ustrate the modu]es. Also inc]uded are supp]ementary experi- | {‘: .

§31 - “:ences, handouts pre- and post <tests: and: any re]ated check]ists and. chartss

~~Attachment III -C 1nc1udes the: written materia]s for a complete. module."H14~* ‘
Articu]ated steps in the form: of competency-based performance objec-“

;%1 ) .t1ves from each unit of the curr1cu1um were fonnu]ated and<grouped by

%ﬁ K | levels°fbrnﬁng the basis of a career 1adder I imp]ementinq the

curr1cu1um based on the paradigm,- trainees must first acqu1re the sk111s, 1

,~which become Level One on the career 1adder, before they are requ1red to

B . ;o
L o S
. Lo P . P P
a2 Tn T oL IR ot )
o WO demn P e e L »

. 1nterna1ize the understandings which become Level Two -on the 1adder It,

. is the 1ntegrat1on of sk111s and understandinqs that resu1ts in higher 1eve1
competenc1es which become Level Three on the ladder. Descriptions of o ';
,perfonmance criteria are stated on the career ladder which make it poss1b1e ‘
to d1fferentiate between 1eve1s Monetary incentives for dffferent levels "f
~of perfonmance were included in the plan and fo1IOWed with the careglvers

% ; | "who were employed by the proaect (Attachment III D). Pre- and post- tests

;e : were designed to measure levels of achievement for each modu]e An Inter- ‘ “%

actﬁon Observation Schedu1e was des1gned.to record the quality of interaction
 between caregivers and children (Attachment I111-E). This instrurent was

devised in an attembt to-assess the affective qua1ities of the caregiver . R

and to focus on behaviors which ref1ect,her.attitudes toward children. B

These two methods of evaluation form the basis for -determining the Tevel o

- 66 -

b O 0 5

D I I A L TN



w T

LD e

i

-

-of functiohigg of each trainee on each dimension of the career

Tadder.

s

~ Procedures :

The resu1t1ng curr1cu1um -was field- tested four t1mes dur\ng the
ilast year of the project. Un11ke the preceed1ng tra1n1ng programs wh1ch
‘had the maJor goal of ga1n1ng trained emp]oyees for the project; these
f1e1d tests took place pr1mar1ly w1th people seek1ng tra1n1ng to improve

the1r own Jjob sk1lls and who wou]d become payt of‘a pool of better o

" -qualified child. careg1vers 1n the commun1ty

The f1rst group of tra1nees under the newly deve]oped curr1cu1um

included thrze. from Vocat1ona1 Rehab111tat1on Agency and one applicant -

, from the communlty 4n wh1ch the proaect was located. Two of these women

were h1red for the proaect Later in the year a group of eight women

from WIN (Nork Incent1ve‘Program5 were trained. In both cases a tour-to4

‘s1x-week workshop format was followed in the manner outlined in the f1rst

‘. o

two cotumns of Table III-3. The third column applies pr1mar11y to
project empioyeesbalthough ideally should be available to all.
Exceptions to the general training. format occgrred with two groups
of coliege students. The first group was g1ren.an intensive two-week
community college workshop with practicum following in the énsuing

semester. The other exception was with a. group of three.University

; field-study students who, after a tour of the nurseries and’ general over-

~ view of project and training, were each given a complete notebook of all

materials. They used the materials on an auto-tutorial basis with one
hour per week conferences with trainers. Their practicum fieldwork
followed completion of the last written post-tests. In both cases, students

progressed to advanced levels of the training program.
- 67 -
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. Evaluation =~ . : _
. The;third trajning program retained the successful aspects of the

" first two programs but added the needed underlying ratiohale. Other

changes included-more practicum integrated with workshop training time;‘

-a somewhat more rea]istit training period, shorter days for training and
:practicym, and one or two major instruetors~with oniy occasiona] resource
" persons. The‘onderfying Strﬁcture and ‘increased consistency in deiiwerino-“
the materiais made,v1sib1e the organization of ke curricuium in the third
) training progran and gave both trainees and staff increased confidence.
During the fiéld- testing of the third: training program, maJor

dec151ons evo]ved concerning the eva]uation procedures.~ Pre- and post-
tests were used consistently. ‘ Pre- tests were administered at the beginning
of the entire training-program Post- tests were qiven 1mmed1ate1y fO]]OW]ng\
.completion of each unit. Unfortunate]y the tests used were not the most
Aadequate measures and revision of them has continued. Neverthe]ess,
1mprovement was noted from pre- to post- tests f6r trainees in general.
"Assessment of the quality of the 1nteraction between caregiver and children
using the Interaction Observation Schedule was used early in tne trainind
_program and again toward the end. Because of difficu]ties in scheduling
these atﬁappropriate times, an attempt was made to video-tape seqoences of
interaction between trainees and children and score these using the
Observation Schedule. This proved extremely complicated in the confines

of the:small homes moreover, it was a threatening experience for the

trainees. . '

- "'Gfaduaiiy.the riged 9mer§éd'to:ﬁa06'two'sets of pre- and post-assessment
_instruments for eath mou__e; One set'of behavioral checklists was needed
to assess specific skills that trainees could demonstrate to an observer, .
-70 .- ’
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during practicum. _Another set of easily-scored, written tests'was needed

to:assess the comprehension. of content presented in the classroom. Using

rthese two sets of instruments to assess sk{lls and knowledqe and the*Interr )

. act1on 0bseryat1on Instrument to assess affective qual1t1es of careq1v1nq,

adequate 1nformat1on regarding the tra1nees proqress throuqh the proqram

can be ga1ned
A

L -

In the third tra1n1nq program there were four groups totaling 21
peopﬂe Of these twenty completedatra1n1ng requirements wh1ch 1ncluded
: attendance at all workshops and scheduled practice. Not all were in a .

. L4

. pos1t1on to ‘go d1rectly .nto child care,, especially. the commun1ty college

l

and university students. Of the nine student tra1nees, however, one-third
or:more indicated an interest or desire to explore the field of.early ‘
.childhood more extensively and gt least one is considering graduate work

' in a related area. Of the rcmaining eleven‘Women completino‘training, all
were from low socio-economiéibackgrounds and ‘most had a history of 1ow
educat1onal attainment. '0f these, two were employed by the oroject two

were employed by day-care centers, three opened their own family ch1ld-

"care homes, two are working outside the ch1ld =care field, and two are

rece1V1ng further coansel1ng and gu1dance in~prder to cope more effect1vely*
rder

with their. own complicated personal lives. Table I11- 1, page 61, summa-
rizes these stat1st1cs upder the th1rd tra1n1nq proqram section. Tables

11-1 through II- 3 in Chapter II give “further 1nformat1on about 1nd1v1dual
trainees in all of the tra1n1ng programs. -
‘ [ 3

The impact-of the training program was especially apparent in the’

following case study of a WIN trainee.
o

. F. is a friendly, d1vorced woman in her late-thirties who -
was referred to the training program by the Work Incentive .
Program (WIN). She had lost ‘custody of 5 of’ her 7 children

. - 71 -
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bt ‘had. done. a. great dea] of babys1tting in. an attempt to- supple-

ment_her meager -income.. :She’ showed several of the staff members

" a letter from-a parent of one of the children: for whom she babysat

. ' -‘that. included-Peferences to her lack of dependabiiity and frequentg
: v;need to: take time off to: manage her personal affairs. ‘

Fs began the first: or1entat‘9n day. ‘of _the NIN tra1n1hg
program: :with a ‘somewhat. reserved almost. negative attitude. She

3commented .CcFitically :about’ “permlssiveness" in-regard. to-the
Typ1ca1 :Day- s1idé-:showing. the crawling:-baby fingering. the SCrews
Ain-the custod1an s. 'too1box.. F.. had: - more "babys1tting“ experi-
-ences. than:any- of. .the-other tra1nees. .She: also':had-been”a Head
Start and:Follow. Through parent :and“volunteer; however, ‘the WIN
-social: ‘worker-described a: 10ng h1story of’ comp1a1nts from-
‘parents: of ch11dren F. had cared: for 1n the: past.

/

On the 1n1t1a1 staff eva]uat1ons made’at the. end. of the;two-

. day’ or1entation period* the: trainers.considered: her: prognosis to
 ‘be border@1ne.»‘F ‘appeared- 106-want: to-learn. but ‘her -experiences

"to- date: nad en:. unsuccessfu] One .of the staff commented on

-her- 1nab111 to commun1cate with. ch1ldren. ‘

F. was. g1ven the- opportun1ty, however, and; throughout the
training she”was. prompt and régular -in-attendance: The dark

- glasses she’ consistent]y ‘wore- were--a.key. to the .resérve:.and. lack

of confidence: ‘that’:characterized: her -c1assroom. -béhavior. ‘Her: .
interactions with:the little:boy she brought with::her for several

‘weeks'.was ‘negatively: d1rect1ve and 1ack1ng in understand1ng of

,,,,,,

the ¢hild's deve]opmenta] ‘needs. Her participation .in“discussion
usually was in reference to difficult neighbors and parents and_

" showed: 11tt1e sens1tiv1ty for the ch11d 1nvo1ved

% The f1rst verba] ev1dence that th1ngs were: chang1ng for F

. came following présentation of a three-minute cartoon film

entitled Claude. This film depicts a 1ittle boy who "never can
do anything right". There was utter silence for a few moments -

" ‘after completion of the film., Then F. broke the silence with.

the words "That .must -be the way my Son thinks of me.". It seemed

.to be-a breakthrough a]though little else specific-was noted in

her behavior until an excursion to a ;.re-school toward the_end
of the training period. There she was one of several of the

. trainees who asked if she could "play with" the children and we

L3

noted the very pos1t1ve manner in wh1ch she interacted with them..

" But th1s was a new ro]e for her and she was not~ent1re1y
comfortable in it as yet. The uncertainty she felt was reflected
as_she privately told trainers she did:-not want to open a family

- day care home bat would 1ike to work in a child care center.

This was the sugdestion trainers gave to WIN-.counselors who
placed her in a center for low-income children. It was with

great pride that we heard from the director of this center
several months later.  She had nothing but .praise for-F2 and °
could not. helieve that her behavior with children had\eyer been

anyth1ng but positive,
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: In-Service.Training
Regardless of the quality of pre-service training,.it'shouid’never —

be .considered sufficient.to attain high quaiity <hild care in and of

-
L)

A itself. A supervised program such as this has a tremendous opportunity

to he1p caregivers app1y basic prinCipies in day-to~day interaction witﬁ’

'”children and to gain more in- depth)knowiedge of” concepts_that was only

introduced _during pre~serVice traininq/

The first type of in- serVice training that took place for the Infant' Lo

Satellite Nurseries ProJect was, inf6?ma1 on- the~job ‘modeling .and monitor-«

ing—by'centrah staff. his_continued throughout the project’ ‘in varying ‘.
" amounts acCording to thé‘individuai needs of. each&caregiver. Certainixf
“the close superViSion and superior modeling of poSitive adu1t child inter-

'action by centra) staff made a Significant impact on the progress made by

L4 .

caregivers and chiidren a1ike
, .In the fall of 1972, foiiowinq the estabiishment of four on- going

nurseries, the first scheduled in-service training took place.’ The first

e

effort was in thé fonm of "rap": seSSions each week for haif of the

personne] in the morning and the other half in the afternoon of the: same

v

day. Since probiems had been accumuiating for. months most of the emphaSis

5 é

was on operational details and sta*f’ re1ationships at first, SeSSions were

So- packed w1th nrobiems and suggestions that they wére tape- recorded to

assist in. foiioWing through with appropriate action and written’ procedura1

gUideiines to define poiiCies for the future : e
Once the organizationaiipatterns were c1arified the first in- serVice -
training in specific content began. A consultant in music and movgment
was hired to demonstrate with the chiidren in}the nurseries in the. mornings
and work with the caregivers in special sessions in'the afternoons, seeing

-73 - ’
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. each caregiver on .alternate weeks. After six weeks of this effort we

. ground to r1ng "to the exper1ence The focus of the consu]tant s ass1gn- i

the -initial effort toward deve]opmenttjacompetency 1evels that eventua11y

| 'to central staff. Prob1ems encountered were gradually organized into the

e unfamiliar with the’program and people in it. Much of 'the material

-had the first evidence of the significance of competency-based training.

,only rough notes of contentrtobbe covered in weekly “rap" sessions. Some

The careg1vers s1mp1y were not grasp1ng the .concepts nor. benef1tt1ng

from the opportun1ty for 1earn1ng because they had 1ittle or no. bacﬁz
ment was redirected toward wr1t1ng mater1als for future use This was ' f

emerged throughout the ent1ze training .program. o

l..

o The background the careg1vers needed- but lacked was repeated]y ev1dent e }3

e

content for the fn1t1a1‘drafts of modules. First, however, they were -

of these rap sessions were conducted by central staff on subject§\such as
culturally based chi1d¥rearing practices. Other.sessions were conducted —_
by'comnunity resource'persone such as the Social Worker or,Nurse from a

related project..tfoods and nutr?tion graduate students from the Universié&

of Hawaii assisted in soheﬂof the toods training both within the group
sess1ons*and in on-site mu..tor;ng and ass1stance during snacks and meal-
t1mes Qradgé;;y the staff camezto,the conc]uslon that generally it was

best to do their own training rathér than ask cthers to do it who were -

developed in this périod Tater emerged as‘pre-service training modules

. for the curriculum but then met a need for training already on-the-job

-

persomel. o : Ty
.During. the second year of [in-service training, the more formal

sessions were less frequent. The needs.were not so glaringly eyident,

nor werc they so easy‘to meet. The personne1 and "back-up" budget had u
=78 - : . o &
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been cut considerab]y, mdking sessions difficult to schedule. One of the [
- I

most p]easant ways to manage training sessions was to combine them with

b excurs1ons to the beach or the zoo, conduct1ng tra1n1ng while the chil- ';
dren napped nearby. Another solyt1on was to consolidate the homes for - /
nap tnme as nuch as roon would allow so that the minimum back-up personnel [_

.‘was needed. Then training could take p]ace in one home wh11e children .- o

'l napped\1n the next room}

Severa] institute days were also undertaken for more 1ntens1ve

: tra1n1ng. These were whole-day sessions wtth the original intention of
closing nurseries so‘the entire statf could}attend, Repercussion from
a few parents was so—gneat for the first institute day that the next-time ]

" one nnnsery remained open for hardship cases, The effort to accommodate
the parents succeeded in making them happy but upset the training scheduJe_
tremendehs1y. The first of- the institute days was on inter-persona1 com- _ -

munication and deve1opment and was taught by a hired’consu]tant from a

* community coi]ege It was exceptionally well rece1ved The second

concentrated session was to prepare ‘the staff for their role in superv1s1ng "
the practicum training as the first group of people was about to beg1n the
. th1rd _training program. ‘ f- 1
. P - ~ % Efforts were made to introduce caregivers to- commun1ty college i 1

courses that would a]so upgrade their skills. They were given re[eased |
=N, .time to take courses through the use of part-time student helpa Some™" -
took evening courses in addition. A total of 190 credits were‘earned by ?

f | 12 project caregivers in a two-year period, including 83 by two Career
Oppd}thnities students. This total'inc]udes course credit received for

" completion of our training package and practicum credit for on-the-job

, performance.

0 ¢ GM
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Several'means of evaluation of on-the-job performance were used to

provide direction for individualized training and as the basis for .-

- increased monetary incentives and promotion on an annual basis . The Inter-

action Observat1on Schedule (Attachment II-H) was used by 1ndependent

o

observers " In addition, central staff members evaluated each‘careg1ver'
separately using the Rating Scale for Child Caregivers (Attachment IIf-E),
then discussing all their.eva1uations together. In the meantime the care-
g1vers used the same form to evaluate themselves. A central staff member
and-a careg1ver discussed the mutual ratings together as a bas1s for

. 1mprov1ng*caregivér performance gnd giving merit—raises Few.of our
emp1oyees reached beyond what we have def1ned as Level Two competehc1es,
pr1mar11y due to the fact that our projected in-service training modules
at Level Threelwere never fu11y implemented due to time and funding
Timitations. However, the employees receiving pre-service ‘training under |
the Third Training Program progressed far more rapidly than earlier

trainees.

. Discussion , e

Combining the first steps of training with the selection process has
provenhto be a particularly satisfactory aspect of the program.' It gives
trainers endltrainees a sample of what is in store. However, on-site
observat1on and supervision of caregivers is’tremendously comp11cated in
fam1fy day care homes: Desperately needed is a center(s) where model care
of infants occurs so that the trainees may learn by watching the most
" skilled under less eramped conditions.
| The training curriculum works given the time ;md the students in a

context that has a commitment to pre-service training. In sett%ngs where

the commitment is lacking the training can be modified., For example, a
- 76 -
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system could be developed to prOV1de on- 51te training using rearview

slide-tape projectors in;the homes to present specific trai units on

an individuaiﬂbasis followed by on-site personalized demonstration and

< discussion The Cooperative Exten51on Serv1ce, u51ng the Expanded Nutri-
tion model (Smith, 1972), would be a logical agency for such dissemination
of information and skills. Home start programs under state or private

support would be’another A toy and materials mobile Iibrary offers a

particularly exciting opportunity to service dayzcare homes while training

.personnel 1n a non-threatening manner An effort.is being made to- set up
) -.such a program 1oca11y The first homes to be served would be those
* whose operators have had the pre-service training program.
Materials could be used by groups conducting parent education programs ..
) _Fo]]oming the WIN training session, WiN social workers§impressed by the-

‘ impact of the program on their clients, felt it would be desirabie to

3 r

present the complete course'to groups of Aid for Dependent Children Mothers
on Department of Social Service'rolls. On a neighbor'island,'Public Health
' personnel in cooperation with Head Start groups are undertaking some parent
education programs and are anxious to use some of the curriculum materials.
» Still another island is interested in radio correspondence courses in
- cooperation with their community co]]ege and the Cooperative Extension

Service. Materials from this training program may be used in both

// instances.

/A + . Some possible hazards need to be avoided when using the training \

// . | materials. Most of:the later modules on growthy, learning and.guidance'
-/ ' rehy heavily on preceeding units to bui]d'gradually a’philosophy about
| children. To use the later modules independently reéuires a group that .
\> - is already "in tune" with such a philosophy or they would need another type °

°




of*drlentation in advance or within each module.- It is also possible
for parent groups to ‘be so bombarded w1th all sorts .of 1solated efforts
- to: educate them that they become confused and d1s1nterested

.Both. of the .above s1tuat1ons ex1sted when the project staff was
‘reluctantly persuaded to “tra1n“ a group of Follow Through parents in a

. “hard- core“ urban area outside of our target connmn1ty Few parents

~came ‘to the first. sess1on and 1nsuff1c1ent get—acqua1nted“ time was

.the developmental stages and- feel1ngs of babyhood follow1ng a.-well-
{selected film:-on the~f1rst year of l1fe.4 These attempts apparently were
nnot con51dered relevant ‘to their own current problems with 6 7 and
8<year-olds. The already small group dw1ndled and 1n a post-evaluatlve
:session it was dec1ded to d1scont1nue these tra1n1ng efforts. The
Follow. Through staff determined. to re-evaluate the1r parent-edutat1on ’
program, wh1le the Infant Satell1te Nurser1es staff felt more emphatlcally
that: using parts of the training out of context uas\extreme.y d1ff1cult
| and would take much additional thought and preparat1on. >
Formaa, content, method, del1very and evaluatlon are all v1tal points
in-training the child caregiver; When the'resulting training program can
become a course of study‘within a /communi ty college‘system,'the appropriate
self-esteem which accompan1es attainment of recogn1zed credent1als results.

!

* Courses related to caregiving fit well into the new concept of h1gher

‘ educat1on. ?College work need not mean higher and higher levels of
abstraction: it might well méan_higher and hjgher standards of perior-
mance. In any event, our new educational purposes suggest that we begin
with the student and help move him toward the development of his

abilities" (Cross, 1973). Setting up credit workshops or evening courses .

S 09887 | v

alloued There was an act1on-or1ented session on how. it feelstO go- through ~’J; g

- 78 - ' .
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A "colleges. - . T

- a

2 t . . ”.‘

A for»child»caregiVersain cooperation with the state 1icensing staff and

fcommunity colleges 1s one app11catlon§§f th1s jdea. An even1ng survey

B

-course is underway at.one community col1ege at the wr1t1ng of this

5report Cooperat1on ‘with Red Cross to develop a separate cred1t and

By

.cert1f1cate coursegon phyS1ca1 and emergency care 1s emerg1ng .

-A still more extens1ve use of the curr1cu1um 1s to use mt as the

'»bas1s for a tota1 tra1n1ng program for ch11d-care personnel w1th1n a

- zcommun1ty co11ege. 1t would g1ve students both the %ackground to cont1-
vnue the1r educat1on -or to make 1mmed1ate"entry 1nto ‘the ch11d care f1e1d
: at the para-profess1ona1 level upon completlon of the two-year programx
-'Th1s p]an is. under conS1derat1on by another commun1ty co11ege-at the
| present tlme Progress is also be1ng made to coord1nate ch11d care . .

-tra1n1ng and SErv1ce efforts at all four commun1ty co11eges on Oahu. An

N

additional poss1b111ty is to add parent educat1on for credit as a

coinciding'gualification for child care services, at these community

.

\
Comm1tment to very young ch11dren appears to be 1ack1ng in terms of

Jimplementing programs ‘which emerge from research and denionstration pro-

Jects Chambers (1971) c1tes spec1f1c cases of 1aws which discourage

students “from entering careers 1nvolV1ng young children. She also e

states, however, that thepe are some hopefu] s1gns pr1mar11y in ternis of

training programs for para—profess1ona1s. Perhaps the most prom1S1ng

~ hope ‘at the present time 1s in"the Child And Fam11y Services Act of 1974

which projects a s1zeable proportion of the total appropr1at1on to go

toward training, p1ann1ng and technical assistance (Fr1edman, 1974).
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CHAPTER 1V

-
A - . [
. .

IMPACT OF A FAMILY .DAY ‘CARE
'PROGRAM ‘0N INFANTS

. . ' . At ) . ¢
A vaiid criter10n of a day care program that includes select\on and
_ training procedure for caregivers is the’ impact ‘the - careg1vers make on
‘ the deVelopmental rates -of the ch11dren enro]led In the Infant Satellatef
Nurseries (ISN) proaect this 1mpac:§uas assAssed 1n two ways. (1) by
’repeated measures of cognit1ve, psychomoto s- soc1al and emot1onal deve]op-

1vtment of the children and (2) by relat1ng these measures to careg1vers

performance especially to the quality of their 1nteract1ons w1th ch11dren}
| 0ther studies‘have attempted»to evaluate-thefimpact of day ,care pro- '
grams on the cheldren 1nvolved Ke1ster (1970) suggested that the most
; B ,des1rab1e center care for infants was‘one in Which four or f1ve children -

were cons1stent1y assigned to one caregiver. ' She concluded that this.

k1nd of group care was acceptable only if careg1v1ng of a certa1n qual1ty

was prov1ded Good quality careg}y1ng was descrfbed as warm? sens1t1ve,
affectionate and individualized. The results of her study jndicated
slight differences in favor of‘center children over children cared for

in their own homes on atl cognitive‘and social measures. "The only stat1s-

tically s1gn1ficant measures, however, were on the Bayley Mental Develop-

T

. ment Index (MDI) and the Preschool Atta1nment Record. \ /7 _
" Garber and Heber (1970) provided a structured, center-based infant
‘education program for thechildrenoof/retarded'mothers. These infants made
significantly greater progress than the control group. The authors con-
‘:cluded that the education program had prevented- the kind of retardation
, - 80 - ' |
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that occurs in children from economically, disadvantaged homes in which
. 4
caregivers may be inadequate in meeting the needs of their young children.

In a Head Start study c0mparing.home day care ‘with center care,

» Little and watson (1974) found few differences between the two groups

They conc]uded that. home care was at least as effective as center care Z
in. developing IQ, SOC1a1 maturity and school readiness However, Saunders .
and’ Keister, in comparing children in center gare to those in day care

homes, showed average gains among the center babies on all measures but

: adultjchild ratio was comparable for both the center and day-care home

-groups, much.more ccntaai with caregivers, supervision and concern for
&

quality contro] was present in the center program ! — l
It was this superViSion and concern for quality cont’ol that seemed
most important to the -ISN project staff. In two othen studies done with
mothers and their own chi]dren in a home setting Forrester (1971) and
Weikart (1970) provided training and support to mothers in their care-
giv1ng activities. The infants in both studies reflected pOSitive growth
in cognitive areas, ,
Identification of the components -of caregiving which makimize the
development of children was a primary objective in the ISN project.
White and Watts (]973)'in a long-term ecological study, also attempted to

determine what was needed to assure the optimal development of the young

'child. They”maintained'that the period from 10 to 18 months was crucial
- “in the chi]d's ‘development-and the most demanding.of the‘caregiver,who

had to make far reachino decisions about child -rearing strategies. They

described effective Ch1ld -rearing as a task not separated from the

» responSibilities of home and other family demands, nor incompatible with

-8 -
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N_outside-interests and' employment bot rather as a series of attitudes and
techn1ques that foster ‘the exploratory behav1or of children, that respond
read11y to the child's overtures for attent1on or information and that
prov1de 1anguage st1mulat1on and interaction. wh1te suggested t t his

’ "successful“ parents, those who had well deve]op1ng infants, pro 1ded a .

model that.all parents and child=care programs should emulate.

wh11e Nh1te spoke of techn1ques and att1tudes, the ISN. radiom .
’ used the terms sk1lls and understand1ngs In each case the major goal
was competencé in careg1v1ng A basic assumpt1on under1y1ng the ISN
proJect was that this competence of ‘which pos1t1ve parent -child inter-’
’ act1on is an important part, promotes opt1mal development in the ch1ldren '

involved. . ' .~

e

'Evaluation‘

) DemographierDescription

] An initial.ﬁﬁék in the evaluation of the ISN project was to describe
the children enrolled in the project and their needs. .Infants between
the ages pf one. month and, three years were acceptable for care in the
project. Dur1ng the. first. year, the fam111es had to meet the Mode] C1t1es
el1g1b111ty requirements. Dur1ng the second and third year, less atten- .
tion was paid ‘to the geographic restr1ct1ons spec1f1ed by Model C1t1es,
priorities, but the'children still came from past, present or potent1a1
welfare homes wher'e parents were work1ng ‘or in job training: Toward the

end of the fund1ng period, it seemed 11ke1y that the nurser1es would

continue under state Title IVA funds so later applications were selected

- !

_ to meet those priorities.which differed primarily i terms of fam1.y
income ceilings. The children were aiso requived to'meet'bas1c health and
~immunization requirements as specified by State licensing regulations.

.- 82 - I
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‘Fifty-four children have been enro}led ln the:program receiying a

: total of 490 child/monthS'of care,ror 8,305 child/da35~betneen_January
'l972 and June 30 1974. The children ‘were Between three months and 32

~ months. of age at the t1me of admiss1on W1th an average age of 18 months

The “average- durat1on of enrollment was ‘9% months rang1ng from one month

“toﬂZﬁfmonths. Of the 54 children enrolled 28 were boys and 26 were
R .

g1rlsa o
. . /

The infants:represented most of “the ethn1c groups,found within the

Kalihi-Palama area of Honolulu where the purserves were located Slxty-

:three percent\of all the ch1ldren were from ethn1cally pixed; mult1cultural«

families. More\spec1f1cally, of the 54 ch1ldren who part1c1pated 37% (or
‘ '20 children) were part Hawaiian.] The next most numerous groups were
' Fil1p1no ch1ldren? 16%, and Caucas1an, 13%. Smaller percentages of chii-
drenfwere—predominantly Japanese, ChineSe, Korean, Puerto R1can and Samoan.
Thirtgen percent. were listed as'unknown mixed or not recorded.

English was spoken in all homes although -the: F1l3p1no and Korean homes
were usually b1-l1ngual. In the majority of the homes the local, non-
standard.-dialect of English known as Pidgin predom1nated

»"

About half of the ch1ldren lived in houses, i.e., s1ngle “family

structures, the rest lived.in apartmeqts. A11 were located in kal1h1-

Palama, an older, high-densit&, high-immigrant,'downtown section of

Honolulufahd a Model Cities target area. “The number of persons in each
household ranged frOm“two-persons, that isa.thehchild enrolled and one

| parent,'to eight peOple in the household. The‘average-size of the families

who had children enrolled was 4.8. Twelve of the children enrolled had

)

]All ¢hildren. with some Hawa11an background are counted in this group
regardless of other ethnic influence. This procedure is consistent with,
state census tabulating methods. : .

¥ | . -83-
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only one parent, always the mother, fn the househo]d. "Twenty-four of

the children were the f1rst born in their fam111es and 13 more weré second-

born. | ¥
Of the 96 parents 11v1ng with the children enro]]ed in the proJectggr

sixteen have had some education at the college level Only one had

,graduated. Thirty-n1ne had completed high school and the rema1nder of i

44% ‘had lesslthan a h1gh,school education.

R The majority of the families served were from lower income or lower-

N

LY

\ m1dd1e income levels character1st1c of the young: fam111es in the Model

Cities area. Those fam111es who had two working parents and who were
above poverty 1eve1s were required to pay a “small fee based on a s11d1ng
scale for the day-care service. Th1rty-f1ve percent of the parents held

'c]erical or white collar jobs, 29% were shi]]ed.]aborers and 10% were in

’ human serv1ce areas. Of the remaining, 15% were unemployed, 7% were in

' tra1n1ng programs and 3% listed JObS that fe]] into-an unskilled labor

. /

classification.

gt . y

Test Recults
During the proJect the cognitive, language soc1a1—emot1ona1 and
psychomotor deve]opment of the children was monitored using appropriate

1nstruments as an 1nd1cat1on of the impact of the program on them. An

" initial attempt was made to identify a control group matched for some

of the major demographic variables, but undecr the financial limitations
of the funding, jdentifying and then testing these children proved unfea-
sible. Hence an attempt wes made to select jnstruments that had extensive

normative data. ‘It was thought necessary to have- a measure of general

. ,
. ability or intelligence although it was difficult.to find cne that could

be used over the entire age span )f the children enrolled. During the

\ . . -84 - .
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early. months of the program, four of the older ch11dren were tested us1ng
the Stanford B1net Inte]11gence Sca]e because they were already over-age
to be tested us1ng an infant scale.. Thﬁ?e ch11dren all had 1969 b1rth-» )
‘ ,dates and stayed with the program Tess than a year. The range of the1r
scores was 107 to 123.- These data have not been included or combined Y

) . s
with other measures used The Binet as an evaluation instrumgnt was > -

" later d1scont1nued as younger ch1ldren were enro11ed In addftion, the{
"B1net appeared to over-emphas1ze the verbal performance of the o -d and~
»might.have undu]y pena11zed chn]dren who came from non- standard English4

;‘speaking homes . '_

As a general measure of cogn1t1ve and psychomotor deve]opment the”
Bayley Scales of. Infant Development (BSID) were selected These are indi-
vidually .administered scales that yield two scores, a Mental Demelopment .
Index (MDI) and a Psychomotor Development Index (PDI). They are standard- .
, ized on the basis of a mean scaled score of 100 and a standard deviation |

of 16 for the normative,group. This instirument was administered,to the
children enrolled'short]y after entry and at yearly intervals. |

The Receptive-Expressive Emergent Language Scale (REEL) was also
used. It was administered to each ch11d shortly after entny into the
’ program, and at six-month 1nterva1s thereafter. It measures the receptive

and expressmve 1anguage ability of ch11dren*from birth to‘30 months-of
- age. It is not administered in a rigid]y pzescribed manner, but is based
on observations’of the'chi]d in a variety of situations by .the examiner.
In the case of this project, the caregiver served as the informant when -
“needed for the jtems on the receptiye'scale.
The composiite scores.of the children at the time they entered the

project reflect the general population. On the BSID, the mean scores on

-’85 - ' , ‘
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S the f1rst testing of -all of. the: children done W1th1n a-moith or so of

i o their'enrollment were 96 'on the MDI and 90 onthe PDI, both within average
limits. The range of the MDI scores was 66 to 134, and on the PDI 74 to -

"130. See Table IV-1 for a(summary of these. findings. ’
. TABLE V-1

"+ Frequency Distr1bution of BSID. Scaled Scores
: : " “From’ the First Adm1n1strat10n .

MDI . PDL ..

, - - i s . i . «
v . - ) L]
B .

, .. o S e . -Scores N* . Scores N*. \_\/

. Y. 66-85 8 - 74-85 3

o o %15 32 . 86-115 30
- | N6+~ 5 16+ 8
' : . 4 A% 4 ]

' . *Four children were g1ven the Stanford-
. anet and 9 children were in the program less
. than two months and had not yet receivec the
BSID when they were withdrawn.

Four children fell below average limits; i.e., below 85 on the MDI. Staff

observations co}hoborated-these Tow scores and the programs for each of
. the children were revised to enhance stimulation and provide opportunities
j'. " for remed1at1on Thirty-two children scored within average limits_andi '
-five children. scored above A1l of these scores and those on the PDI are
highly consistant with descriptive statistdcs collected from other groups
of low income pre-school children in Hewaii (Crowell and Fairgo, 1967; |
Adkins and Crowell, 1970; Werner., Bierman and French, 1971).

After selection of the BSID as an evaluation instrument, 41 children

were tested once, seven ch11dren stayed 'with the project tong enough to
- 86 - \
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recusve second BSIDs and tWo children a third. Tatle IV-2 shows the

resi:lts of these tests.

- &
. . )
* . - .

-

" TABLE 'IV-2 o
’ _BSID Mean Scaled Scores?;" -
S . ' From Three Administrations -
Kdministration N MB[%. s PDY
. S R . T
" 2 7 oeme e
- 3 .2 125 141

-

. . i . o '.. ..i..”\," .
i On the first admi_nistration of the QEEL_, the mean on the Receptive

. Language. Scale (RL) was: 94 with a range of 66 to 122 and the mean on the

. Expressive Language ScaIe'(EL) of 87 with a range of. 50 to 120. Since
the REELS were'given with gredter frequency, more:data are available.

N . - LT
Three children were in the project long enough te ﬁavg had 'fivé?‘oadmini stra-
tions of the REEL. - N eos o Qﬁ

L - TABLE 1V-3 /
I REEL Mean Scaled Scores =
From Five'Administ'r"ations R ’
7' Administration. N R E '
, 1 7R TR A
2 26 96, 92
; R 3 16, 105 160
' 4 7 18 12 /
.5 o3 127 20

2
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or ot there was a- 51gn1f1cant difference between these pairs of scores.

‘A t-Test for re]ated:measqres (Bruning and Kintz, 1968) was applied to the.

first and last BSID and REEL scores for each child to determine whether

‘Us1ng scores from those ch1]dren who had been tested two or more t1mes on

the BSID the amount, of 1mprovement on the MDI during the t1me those

,ch119ren were enroiled in the’ program was significant at the .02 Tevel.

\ , )
A positive increase was also noted in the PDI scores although the motor

'y s

§ki11$ measured wgre‘thcubhtviéss likély to be affected by the program

Qf.activities‘ih a day-care home.. Thelhjfference on’ these scores only _

- reached the .10 level—of-siénificance.

j

& CTABLE V-4 -
BSID Means .and t-Tests

Scales N  Pre-test Means Post-test Meand =t p
" MDI 7 96 119 3.46% .02
PO 7 99 120 - 1.82 10

The language skills assesse& by the REEL were considered by the staff
to be highly 1nf1uenced by a day-care program that emphas1zed language

. stimulation and positive 1nteract1on between ch11dren and careg1ver

~'Steady positive gains were noted in the mean scores of each adm1n1strat1on

of the REEL. Con51der1ng the first and last scores for each ch11d, a

t-Test for related measures was applied to.these data showing the increase

between these, pairs of scores'to be highly signfficant P = .001 on both

the Recept1ve and the Expressive Language Sca]es (see Table IV- 5)
-
- 88 -
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. TABLE 1V-5
REEL "Means and=tfiests~(‘74“ - -
Scales N Pre-test Means Post-test Means t P
R 26 . m. 3.99%% 001"
L~ 26 , .. 8 105 . 7.26%% 001

- : .
Y i 7

~ On the repeated BSID tests, no child dropped s1gn1f1cant1y in the
4
MDI and- only onhe on the PDI--all ‘other change scores represented an
. 1ncrease. Rev1eW1ng the REEL scores a few%ch11dren decreased from the

f1rst to the second adm1n1strat1on of the tests “but in every case th1s

trend was reversed on. later,tests. On a few of the older Ch11dren a

! Y

plateau or decrease wae noticed . between the*last two adm1n1strat1ons,

however, in these cases the children were pena11zed because they were

“«

over age for the norms of the test or they had already reached the ce111ng

. and could go no further. \

. . , | ’ ) . )
Scalés for cognitive, psycho-motor and languageldevelopment were

.read11y ava11ab1e fhat had appropr1ate normative data to accompany them.

. While these measures were likely to be influenced by -the quality of care

provided, the staff believed the social and' cotional davelopment would be

even more profound1y~affected. After a review of existfﬁg instruments
‘ available in the area of social-emotiona), development for the pgeschool
child, an experimental edftion of the- Infant Behavior Inventory by Schaefer
.and Aaronson (1967) was selected. The Inventory was administeredcshortly
after each.child's entry and at approximateiy six-month intervals

. thereafter. N
- 891-
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The Infant Behavior Inventory is.-an- observat1on schedule W1th items

rel t1ng to 23 socxaT and affect1ve factors. Sco sgon -each factor may

”':Z‘_range from 5 to 26 the\h1gher score. 1nd1cat1ng a h1gh degree of that

~part1cu1ar factor. For the purpose. of reduc1ng the{number of separate

$cores, three clusters ‘were made of 1og1ca1 cdmb1nat1ons ‘of the separate "

factors and named. extravers1on~ soc1a1 behavior and taskaor1ented

2

behavior. The combinatidns were patterned after those used hy Schaefer

: nd Aaronson to score the1r Cla\\room Behav1or Inventory wh1ch isa ,

'parallel 1nstrument for ‘the next older age group Each cluster is. made

up- .of :positive- and negative scores The extraverszon cluster is made -up” -

. of verba1 expression. plus gregar1ousness 1ess one-half of: the sum- of

. ‘passivity, fatigue; ﬁmonotonous behavior and. self-consc1ousness. Only
';one~ha1f%§f ‘the negat1ve factors ‘were subtracted since there were tw1ce

as many negative as pos1t1ve factors that seemed relevant 1n this c1uster;
;The soc1a1 behav1or score is made. .up of contentment plus pos1t1ve soc1a1

behavior: 1ess one-ha1f of the sum of negat1ve affect, 1rr1tab111ty,
'negat1v1sm and be111gerence. The task-or1entat1on score is made up-of =~ _
;concentration and enthus1asm 1ess d1stract1b111ty and hyperact1v1ty |

The primary usefulness of the Inventory was to prov1de a prof11e -on;
which to base- descr1pt1ve statements about a ch11d S~behav1or. Rev1ew1ng
these periodically gave the central staff some 1nd1cat1on of changes in’
*the ch11d s social and emotional beh&v1or and alerted them to .potertial
problems if the scores changed in a negat1ve d1rect1on Only. a few
spec1f1c ch11dren showed negat1ve scores..and these ‘were corroborated. by
other observat1ons The negat1ve ‘behaviors reflected by the: Inventory were
.usually associated with family d1sorgan1zat1on, change in careg1ver or
"some other marked change in the ch]1d s immediate enviroriment.
--90 -
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0ver four gdministrations, ‘the. average scores on ali three cl usters .

for. all children were pos1t1ve. A steady upward gain ‘Was: noted in: the L
scores for the- extraversion cluster suggesting 1ncreasmg confidence in: _;:_ ‘?:
) .interactions with other children -and unrelated adults. The»soc1al ’ \
':behav1or cluster score remained fairly st°ady throughout the program. i
’ Th%“‘iﬁS"‘Q*‘-—l.@nt@tlQﬂ? scpre:<,9enerally showed .an- fiicrease. The scorés are’ - "

‘présented in. Table 1V-6. L

» N ‘-
S J

o vio I ’ : . ’:}'ﬁ:.l

Qt i 3 B ~ . e .a.. ~—={
e T TABLE W6 N
- . ;
L R Infant Behavior Inventory Mean Cluster = ~
T T Scores From. ‘Four: Admini:strations o A
S . ’ . e T A o
. CO ,:Agm.ini'stratio‘r]» v .2 03 4 :
S e L _tmber— 7T .33 8 1 2
- LS.l Extravérsion [ [ E I 1 : “
L - . sotfal Befavior. 6 . 6 9§ ST
' N N o o e . " f .
" : \‘Task Orientation -2 -0 °9 6 L
H‘v = ; "‘ fx‘ ' : ) ‘. ut . 4 A.,:
! Admittedly, evaluation; 1n this area is most difficult 0b,se‘r,va'tions s
S o
, \ -ave-often recorded in- Judgmental terms and - combming group data i s
“,‘. . hﬂa‘z\‘ar;dous—. 'Moreover; the combinations of ‘sgores:,useda in: this proJect are |
: unique- and there is no-basis for comparing them to any.-other study or ) .;
) } ‘normative .group.  The Inventory ;does':of'—fer promise; however, toward more: ‘ 1
‘; syStématicobservation of‘.zaf,f'ective ‘behaviors and warrants further ~
“| -attention. P S \
i* .
‘ ' \ . ”’7
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Caregivers' Interact1on Behav1ors and Ch11dren s: Prggress

One. of the prlmary object1ves of the ISN prOQect was -to .make the

‘3caregiver aware of the quallty of ‘her 1nteract1ons with the ch11dren and‘

:t0‘1mprovevthem cont1nua11y. S1nce th1s,waS—a major concern, a means to,;
-record -and- eva]uate the. qua11ty of the interactions - became a- crat1ca1
'1ssue. After survey1ng exist1ng instruments’ des1gned to recordnparent- s
ch11d or teacher-pup11 1nteract1on (Bouman, 19715 SRI, 1972 Stern, 1968;

xhatts,:Barnett,,Ho]farsand~Apge]: 1972) the Interaction 0bservat1ons

Schédule QIOS)*was-devéioped‘to“assess»the qua]1ty~of,jnteract1onubetween

«careg1ver and ch11d (Attachment II-H). The I0S is a'time-sampievtechniQue-'

‘that records w1th whoin- the careg1ver ‘interacts, the nature of the inter=’

o

actlon, the content 1nvo]ved the techniques - used the extent of 1nvolve-

I

B ment and presence of verba] and/or motor behav1or Inltlal 8bgervat1ons

\éuslng the I10S were made by two -assistants s1mu1taneous1y on each of the

r

'careg1vers emp]oyed in the proaect SO that inter- observe re11ab111ty cou]d

be-estlmatedg Thirty pairs of observat1ons,on ane caregivers were made

e

on- the three categories where judgnents were requiréd. ’Tihgsé/ were -
. " activity, levels of involvement; and technique uSed; 'The;ﬁercentagevof
. \Aagreement between observers was computed The difficuitv—in~this procEdure“
. 1s the poss1b111ty of a. spurlously high percentage—1f a category is broken

. Jdown into--a very sma]l .number of a]ternat1ves $0 a.correct1on was ‘made.

. P P
using the formu]a tau = —r————fz
i . 1, Po~
centages of agreement between the two observers were 68% for activity,

/

(Sax, 1968, p 190) The. corrected per-,

71% for level of‘1nvo]vement and- 68% for(techn1que used . - o,

%

. An. ana]ys1s of the disagreenents between the two observers suggested

. a few Spec1f1c sources of variance where m1nor rev1sions in procedure

]
significantly improved the~percentage of agreement. For examp]e, the
) T A ! o
- 92 - / : [
., 4 .

L

..

P




-

)

per1od of obserg%t1oh or1g1na11y was 15 seconds: fo]]owed by 15 seconds

‘e
of - record1ng time. Dur1ng a 15-second period, more than one 1nteract1on
may take p]ace 1eav1ng .the observer 'to choose whach one shou]d ‘be coded.

Several»d1fferent Tengths of intervals were tr1ed and indications were

that‘a'IOasecond"per1od of’ observat1ons fo]]owed by 20 seconds of

'“record1ng,t1me would result. in a h1gher frequency of agreement‘eSpec1a11y3,

-’when,observ1ng & more active careg1ver or one engaged in.a faster mov1ng .

:act1vity Th1s change resu]ted in an 1ncrease 1n ‘the percentages of,

éagreement to sl1ght1y more than 80% for each category KIS -

Lnumber of. d1sagreements.

£ One alternatlve under the technique category contributed-the Jargest

Tﬁat was. “direct1ng" which was most frequently =

\‘.

L

confused wlth “teach1ng" or "suggestnng Redef1n1ng and further = .

:spec1fy1ng those alternatives 1s still 1nd1cated and would. probably further

increase the re11ab111ty.3 Another source. of d1fference occurred’ because ‘of

‘mechan1ca1 d1ff1cu1t1es of hearing .and understending theé verba11zat1ons

:of young- ch11dreh in a small,

busy nursery settlngﬂ By 1ncreas1ng the

inumber of .observations and e11m1nat1ng ‘the 1ncomp1ete onesfwhere the

-observer was:uncerta1n~of what was said shou]d increase the number of -

L N
‘agreéments even further.

.

Us1ng the rev1sed t1me-samp11ng wh11e observ1ng, seven -of the care-

LY

g1vers were rated on four sets of behav1ors of "the techn1que subscale -of h

the 10S: (1) teaching, d1rect1ng and conversatxon, (2) suggesting and

:he1p1ng, (3) encouraging and pra151ng and (4) ignoring and prohibiting.

—The f1rst three categor1es were cons1dered positive or desirable behav1ors

' and were scored 1 for the h1ohest 1nC1dence and 6 for the lowest counts

famong those careg1vers.

The last category was considered negat1ve or

"undes1rab1e behavior and was scored 1 for the 1owest 1nc1dence and 6 for

L -,
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the highest. Combining these ?our‘scores for each caregiver into-a single
l :
score made 1t poss1b1e to rank—order the caregivers in terms of these

1nteract1on behav1ors. R

'*u ' Next the. careg1vers were ranked accord1ng to how well the childben

' dn the1r,nurser1es progressed in communication and interaction skills.
: - :Change scores'from the REEL and the three'c1u5ters from the Infant

y - Behav1or Inventory were considered and the careg1vers ranked accord1ng

-

to the amount of progress made by‘the ch11dren under each persbn § care.

N

These four ranks were. then comb1ned Th1s rank order1ng was compared to

L

- the prev1ous rank ordering based .on positive interaction. behav1ors of a

the Careg1vers and a Spearman Rank Order Correlatidn (rho) was computed.

<
L}
.-l N
" »
” . v
@ . : . : . ..

T ’ TABLE.IV-b_

Rank Order Corre]at1on between Careg1vers Interact1on Scores and-
Change Scores of Ch11dren in Their Care”

1

K
-

Rank Orderfdf Caregivers in

Rank Order of Caregiver*sf Terms -of the Change Score of
.o Interaction Scorées . Children in Their Care .
-Caregiver ~ Rank Caregiver;Aﬁ -+ Rank
| | .9, 1 .’ N 1
BN - 4 2 e 4 2
. oMy
- 3 3 A 3 ' 3
-~ % «\
: 5 4 V-2 ) 7
. : \ & :
- ¢ 'l 5 \\ 'l - 4 5
"6, . 6 . 6
2 - d Vs 4
rho = +.68 o ",
t =2, 07 ' . . \\', '
b p= .05 - L B
‘ . -9 -
';\c




s -

. "In“Spite of the small number of caregivers this preliminary comparison

does suggest a. s1gn1f1cant relat1onsh1p between the qual1ty of the care-
T . “giver' s 1nteract1on~w1th ‘her- -children.-and. -the-- progress these ‘children.
| made -on spec1f1c measures wh1le they were 1n her care. The correlat1on

coeff1c1ent 1s s1gn1f1cant at the<>05 level of: conf1dence. s

L~

Since repeated measures were collected more frequently on recept1ve
and -expressive language (REEL) the growth of 1nd1v1dual ch1ldren in -

relat1on-to ‘their careg1ver can be shown graphically. In Figures IV-1A

)
through Iv-2C,. ‘the children are. Tettered and. the caregiver respons1ble

for them 1s 1dent1f1ed'by4aacharacter1st]c l1nefshown~1n'the Tegend -under

Figures IV-1A. “Caregivers identffication numbers are consistent with those

¥

used. 1n Table IV 6 These data are also d1scussed in terms of the

ch1ldren s response to the program on pages 87-89, and presented.]n,
Tables IV-3, IV-4 and IV-5. VA o N
-f The individual curves for éach child show graph1cally the 1mproved

language funct1on1ng for the ch1ldren enrolled REEL scores are scaled
scores with 1ncreas1ng age accounted for; i Te. ,‘a constant rate of growth
would be reflected by a stra1ght hor1zontal Tine. In cases where the
~1n1t1al scores decelerated the trend was reversed and subsequent gains
. A‘ were récorded The plateau reached by several ch1ldren, for example C, ]
N D, E, and G, reflected in the last two scores, is-an art1fact of the

A instrument used. The test provides norms only through 30 months and

‘these children reached the ceiling, o the final test was administered

fter they were 30 months of age.

The ISN proJect showed poS1t1ve growth 1n cogn1t1ve language,

psychomotor, soc1al and emot1onal development among the children enrolled

in their family day-care homes. The contr1but1on of the staff to that
- 95 4
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' 'gronth must not be under-estimated. Para-profess1ona1s were used effec-

t1ve1y in performing the day-to-day caregiving tasks 1n the1r own -homes.
I

°,‘nqrtured hy a central staff who selected; trained and gave support1rej
: . - L. R i -

services. -

A]though valid and: rellable tests are avai]able to assess the '
ch11dren S perfbnmance, it has not been as easy to eva]uate d1rect1y the

__careglvers performance. Attempts have been made using. a competency

.
. tr
o

:based career ladder, pre- -and post -tests for tra1n1ng modu]es and the ‘

\

Interact1on Observation Schedule. But to be truly valid measures, uch’x
'more work wou]d ‘need to be done ‘on such eva]uat1ve 1nstruments
-~ Two bas1c questions were tentat1ve]y answered in this study (1)

'3

~What~ a;e the effects of a superv1sed fam11y day care program on infants

© " enrolled? and (2) How does careg1ver performance deve]oped ‘through

u“tra1n1ng and superV1S1on affect the children? Among the many other

1u»quest1ons remaining to be nlswered are: (1) Is day care for 1nfants as
4

good as care by their own® mothers in.the1r—own homes? and (2} 1s oné
“kind of day &re superior ‘to the other; i.e., center care vs. home. care?
In order to answer these questions, major stud1es need to be undertaken~
that are careful]y controlled in terms of demographlc variables tra1n1ng
and expertlse of staff and superv1sory and program input for dayrcare
proJects. ‘ . : ; Y .
In view of the findings of the ISN proaect high qua11ty programs
in which 1nfants/grow toward their potent1al soc1a11y, emotionally,
phys1ca11y and cognit1ve1y can be accompllshed in supervised fam1]y day
vcare sett1ngs. Such a program, however; will. not be any ‘less expenS1y '
~than center‘carel The authors have emergedjwith a‘fairly neﬁtra] attitude

regarding home care vs. center care for infants. The important variables’
- 102 -

0111




..

_ . . '
_are not location or physical setting, but rather adult-child ratio, con-

sistency_of caregivers, and the quality of the care that is given. -Qur’

eosts per child.have been comparable to those reperfed by .other studies

4n which attemp;s were.-made to provide an enriched program (Lazar, 1971)

;Costs per child for the service aspects of the ISN proaect were approxi-

~mately 5200 per. month. To reduce costslbeyond this would necessar1ly

" vediice ‘services. '
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,1. Adm1n1stratlon

2. Program D ve]opment
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L4

< ’ * Attachment

J0B DESCRIPTION Y
PROJECT  DIRECTOR

o

1 facets of- prég /9 .

Coord1nate

‘Work with ¢ nsu]tants

Work with VH and 'related. adm1n1strat1ve off1ces, etc.
‘Correspon ence .

‘PersonneV -

‘Budget. '

Supervi ion. of f1e1d study students T

B Estab11shment of cluster of nurser1es
2. Recruitment of trainees : : .
v'+‘3. ‘Coprdination of parent . program .
4. ‘Liaison-with related agencies such as ‘NIN, DSSH and
~ comm1ttees bpards, -etc. ~ .
3. Curr1cu]umeeveTopment I )
7. Develop ref1nement ang-extend tra1n1ng program
. ~ 2, “Negotiations for-comminity:college credit :
3 CoordInat1on of the de11very of tra1n1ng
4, Manuscrlpt Preparat1on . - ‘.,_ ..

MWork with Research Evaluator 1n preparat1on of a11 manuscripts ‘
(proposals,. journal artlcles etc.) emanatIng from prOJect

’ -

_;il-] -’ '
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VRS T, "y
" JOB DESCRIPTION 3
) o RESEARCH EVALUATOR . . :

Assist ProJect Director in program developmenf
-Plan- and. coordinate appropriate evaluation and research

- Train and supervise research assistant in testing and- observation;

,SuperVise reduction and analySis of all data

‘Prov1de on-going: consultation with proaect staff R

of trainees, employeés and children enrolled

‘suorkvyith ProJect Director in the preparation of/a}i proposals and

reports.

»

* ¥

zPrepare:manuscripts;'papers,and articles emanating from project..

»
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'1

.

‘12.

. Make

“'Conduct tours of nunseries.. ‘
13,
- 14,

" JOB DESCRIPTION .
NURSERIES'MANACER

* [}

Do.all p]ann1ng, schedu]ing and recording for al\ nurseries and

nursery ‘personnel. . N ™

) Prov1de on-site in-service tra1n1ng for- nursery personne]

V1s1t each - nursery week]y to perForm counseling, mode11ng of care-
g1v1ng sk1]]s, training serv1ces. . .

w

Supervise the food- program,.check1ng menus, mon1tor1ng meals, issuing
- food ‘checks, assessing training needs. ’

\

Orde .equipment and supplies through central off1ce for de11very.
qu1s1t1ons for’ ‘new-purchases.

.

.«

o

‘Make a]] arrangements for all nurser1es excurs1ons once per month.

Encourage 1nforma1 fie]d tr1ps by ‘individual ‘nurseries or severa]

nurser1 es.. , .
T e ot ”

Be respons1b1e for open1ng and clos1ng nurseries as needed

F111 vacanc1es 1n nurser1es w1th e11g1b1e children. - %

e~

Conduct .parent’ conferences.
Encourage and give support to nursery personnel in their contacts

with parents. A

Assist with tra1ning program as necessary. .

Arrange practicum times in nurseries for trainees. ¢ 7 .

rov1de liaison ‘between nurseries and central staff.

¢ s e

4 o

&

7. - 1-3 - LY

00121

Make suggestions for parent. meet1ngs.

o

3o




.

12.

- Schedule interviews a
selection procedures.
" as child careg*vers. ) Y

fBe responsﬁle for presentmg or locating su1tab1e comnumty ‘resources o
- fortraining: sessions. - . : ,

‘Make written critiques of modules after each*presentation SO 1mprove-
ments--can be- made. v

Make -certain-that each trainee takes all pre- and post-tests, and V-7 e
;records are ‘kept. _ o . ' s o s

‘Plan forma1 two-hour tra1ning sessxons for regu]ar]y employed care-.'
. g1yers at Ieast once a month. - . e

<
;P1an 1nst1tute days for regular staff (one every three- months).

tion, etc.‘

-

J0B: DESCRIPTION . : :
TRAINING MANAGER , L~

Coordinate an aud1o-visua1 equipment and matervals Know how to use ~

'and teach others to use all’mater1a1s. h

‘:

,Supervise conege student emp]oyees ‘in :coord'}naung visuals with |
written modules. . . . C

|
1

’ : N 1
N i

|

|

1

l

|

|

(

f
pd’or;zgtataon with. trairees according to.: .
c1s1ons on prooab111t1es of success Co et

\"
A i

. ScheduIe and supervise pract1cum for trainees cooperat1ng vith the -

Nursery ‘Manager-as - uell as the Director.. -

$

Ay

2y commun1ty agencies such as NIN Vocat1ona1 Pehab111ta-
1n‘ﬂocat1ng people who can use tra1n1ng program. . o

fFollow up with- tra1nees to ass1st them 1n locating children for their :
. familydgy-care homes, toys and equ1pment~for them and provide - e

e1ephon - counseling as. needed.
Assist-in gather1ng informaf1on, materia]s and questionnalres for f1na1
Fe 1frt1ng to 0CD and NIMH. , ‘ t
C : ' o e T s

° - . »
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Lo T e JOB -DESCRIPTION . O
0L : . SECRETARY - « 2

, SRR Transportat1on' ' C ‘ A ‘“ . o

% o | Schedu1e bus driver's time for excursions and de11ver1es, ‘ T E
: . Ahe A B ‘

S L R X ﬁurcnasingx. o L . . t

v . ’ - .",;;, . . . :

- ‘lA s _ Make all purchase ‘orders as per request of staff. o .

;4§:_Ass1st Nursery Mangger' ' ~ o C °‘5

-2 . * .

PO in- mak1ng te1ephc1e contacts. wvth parents,
A oo in mak1ng arrangements w1th DS S}l1n11censing and re11cens1ng

. ~ald books. - . N

b o - procedures, : L
ff S '\..k' in: mak1ng arrangements for special excurs1ons.;v' ‘ 3 : ._;g
?j : - »§; Schedu}e Nursery-Visitation: "‘ - veo ey
? . 6. Ma1nta!$4Master Caléndar. - ' f i : | - T }5
é, ‘ 7. Develop'and Maintain Fi]ing~Systen. o ‘ . E c4%f
? -'8;, Typing énd Duplication. o . K ”~: ) - ) - ‘g
;‘ . °, 9. Mail d1str1but1on and rout1ng, routine answering of requests for : -jl
% ‘ e 1nformat1on, “telephone an swer1ng, attend staff meet1ngs as requested _ ,“;
éh," ‘ 10. Develop and maintain project 11bnary organ1zat1nn apd 10an*$y5ﬁem on ) ’%

i

AR | Subst1tute in nurseries as~needed : g Lo

. : ’ LA

) . :
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" JOB: DESCRIPTION o
CAREGIVER: FAMILY: DAY ‘CARE HOME . | ) .
) '{ . .

t

£ vt s

Qua11f1cat10ns .

. e : .
" Agproval’ of head of household .
_-Approval::of: Tandlord:.

3 s ";Ldcense :from.Department of ‘Social Serv1ces L
: P ‘Medical; check-up for: careg1ver o - 4
3 ' . Negat1ve tubercu11n tests for.all members -of family.
: \ Successfpl comp]et1on of pre-service tra1nnng o
g ¢ Dut1es* o L __-', - ; | o
Z Prov1de safe and sanjtary surround1ngs, keep1ng suppi1es and. )
. -;equ1pment in good order : A
e fProv1de competenf phys1caT caretof infants and todd]ers ] -

"73_ . Plan, -prepare an nd serye atiractive, we]]—ba]anced meals and snacks

STy jfor children 0-3 years of age,
2 . . 7 . ;Recognize and -give 1nter1m care for childhood illnesses.. '
;, . Deal ‘with any emergencyaan& gfve/simple'fﬁrst aid.
f . Manage record- keep1ng and- p1ann1ng effectively.. e .
7 ' '
: » Understand .and--apply basic concepts 60ncern1ng the ‘growth. and
i -development. of children 1nc1ud1ng ‘warmith- and affection sc that

] each ch11d may deye‘na a positive se]f-1mage
Understand how children learn and. provide. appropriate act1v1t1es
: for them ‘
§ Use pos1t1ve guidance techniques cons1stent1y i
, \ ‘Deal with parents cooperat1ve1y and effect1ve1y
. gCaaperato with other staff members and. back—up help.
Accept suggest1ons and share ideas.
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‘ﬁeasopafor activity,

L Th1ngs needed: for the activity:

‘Actiyity:

B Attachment I-B
] ] ¢

’ . - Aporox. Age

1

i

. Act1v1ty Card #
Bait~Casting

1

| A

N

Learn to grasp a p1ece of str1ng

= pearn to-pull. | '

Learn,the :connection: between the toy and the .
string. (when the toy attached to the str1ng)

‘ 3

2 p1eces of strin g

o a toy (to: attach ‘to: the str1ng)

'S1t at a table with: the- ch11d*on | your- lap

Put ‘the: str1ng across the. table and Jet. the child pull one

. -end-of it.
After a. wh11e, tie the toy: to the end of the string.

5-10 months

‘Other activities:

{feach through play:

‘Let the-chiid pull: the: toy: towards

Then: put: the_ends of
with the toy’ attac

the toy..

' with sticks.

ooooo

two strings:

S h1m¢n'|-F
in front of the ch11d, one: -.

hed: to- it and the other .oné ‘without a- toy:
Let thé child expéi iment 1o sée wh1ch str1ng will get h1m -

1

i

A Y

g

.t
-

Instead of a p1ece of str1ng, try the ‘same act1v1ty

Encourage the child to try pu111ng--"That s it,

o

’

pull it some more: = -
Give.the child freedom to try d1fferent ways of

getting the toy.

f




il

T T
\Curr1culum: o

. Description of - act1v1ty T

-Materials used: ' » . ST

- ‘Did'child(ren) perform as expected?

Did. child{ren) enjoy the activity?

" Should parents- do it with their own chiildren at this age?

Attachment I:C .

<~/ . t

EVALUATION OF INFANT STIMULATION-ACTIVITIES -

v

Student_ . . . . .

_ Date. Ny :

o . . b ; % - 3

‘Child{(ren) .- - o . __Ages ' . .~ - ﬁ
dursery . . N R

[ ’ - #..

*ActiV1ty . {‘7‘ 17 _ : - f;g

‘ObJect1ve of Act1v1ty .. % - I L

For what age; child Was | 1t recommended7: ‘ C : . L

e
1Y

‘Provided. by curriculum:;}< — : . : PR

2

-

-

How valuable do you think the activity was for the child developmentally? .

Did: the activity promote a gpod.relatfonship between you and the chfld?

Would you repeat it with tﬁé same child?

*

. el Ry v e v 1

oo ‘ : . -
Can it be used successfully with more than one child-at a time? , ' ,i

- I-‘-;S:- -
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. ) ) - _\f Attachment I-D
ADMISSION FORM. - ‘RESEARCH DEMONSTRATION CHILDREN.‘S CENTERS o e
,\*"3 N .ot T oo o
‘ . Y EINE S
‘Date ‘of entering program __. I Interviewer' ! o
: o v : T © Date of Interv1ew R
-Child's .name , e sBirthdate L - L
«  last first™ middle - Birth-certificate # . . .. . "~ 3%
Name usuaIIy caIIed e o Sex . Ethnicity, . L
Address . ;; N Apt # __ Phome_._ . - .
cMother‘ Name' L , Address .. . Phone: ... _ -
S jtast = Fw'st “middle - Year of birth. Ethn1citv
Marital status: Married . Separated D1vorced Niaowed Other
»Occupational train1ng _ , Occupat1on o
:Employer L " Aadress L Phone S

®

Fullstime_ Part-t1me ‘*For ‘hours: per week ~Average montth inc, $
If not emp oned ‘has mot h er worEed since birth of ch1Id? Yes No

Father: MName| . . - - Address . Phone._ V’-i
RESTE ﬁ1rst ‘ m1ddIe Year .of b1rth Ethn1cTty e
. ‘Marital status: Marr1ed Separated D1vorced Niaowed Other

Occupational- training_ ,‘i,A - Occupat1on . ;IM,JVA.‘Z :
Employer. R Address - Phone )
Full=time__ | Part-t1me *For hours per week Average montth 1nc $ :
" Chitd"s major‘caretaker:‘ Mother .. Father Other: »Name.j o o l :
A ’ - C “Addresst T
o . -7« Relaticnship:.. _ A ’ﬂ‘m“‘“;;; }
Has child Been with major caretaker all his 1ife? Yes " If not, how long?__
FAMILY AND_HOUSEHOLD | _ el
Children in order of birth . Birthdate 'lee w1th’ 0ccupat1on or Relationship-:
. (including those not I1v1ng) , this child?  School ‘(give to parent -
. L L grade)A VN
‘n [ s ¥ N “"
! ;
: Q'fi
. i /S : s1
Others. in Household: - S L }
- AGENCY CONTACTS .
Agency . Worker Q " Unit or district Phone- ?
“DSSH | , L S
. CEP S .
W | - ‘ A
PHN : . - s

OTHER B , S




" Inicase of .an emergency, jparent may be contacted: at:

" City and: County Err'g'ergehc‘yr Queen's -Emergeﬁc_y

EMERGENCY INFORMATION - RESEARCH DEMONSTRATION -~
B L " :CHILDREN'S ‘CENTERS. ; v’

x 2 ¢

| Childs Naime (as- known. at -doctor's office): __\

“Name of family doctors______ . . .\ _ phone .

" Address. of office.or ¢linic: > .. . . . \ L.
%

tﬁa_':m@f' niééiéai: or héali:ﬁfji]an_; N VRNu,mber,:.‘r

. &g

‘Mother:  Workphome: . . . " ‘Homephoie:_ . . .

Father: Work.phone:_ . .. . ' . :Homephoner . . .. . . ..
S | o e .
‘Pladse: Tist: two other emergency phone numbers of friends, neighbors and relatives

whe;:‘know. this child and -who -could  help care ‘for him in_case of an emergency:

Name:_: P e __Phome: .. .. ..'~;Re'lq't"‘i‘”‘o}‘.s’ﬁif):3_),

&

Name e A,,,-l’?hc)ne:' . fRﬂ@ﬁOnszip: .
T -hereby -givé-.consent in consideration of the enroliment of W'd’ﬁ]d by the
Research Demonstration™Children!s Centers..to refer.my: child at anytime;, who may.
appear i1l or injured, to.the above physi cians when neither of the parents can’ .

ﬁﬁﬁﬁﬁﬁ

bé reached. 1f the physician cannot be reached, I-give my consent to have:my child-

taken: to the Emergency Hospital specified below; or, in an extreme emergency, to

- the .closest source of-medical treatment:at the ‘di‘scrét'tiorf of the Direétor or Person- ¢

In=Charge.. -

'1-do-hereby -release, forever, discharge and j‘ndgn}nifx‘ the Research Démqnstr;i"-‘f

tion: Childrén's Centers. their successors and assigns; and all of their officers,
agents and:-employees, from-and against. any actions and causes of actions; claims.

authority -granted by this-consent.

and' demands, whatsoever,. by:mé: which may arise out of the exercise by them of ‘the:

. »

St. Francis____ . Kaiser Emergencg} _ .. Children's -Hospital

Date. . . , , Signature L
————— ‘ (Parent or Guardian)

- I-10 -
« DS T2 R
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$
L

e

.

|
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e ﬁ,AA B T S S ’A
. 'MEDICALPERMISSION-SLIP - RESEARCH,DEMONSTRATION. CHILOREN'S CENTERS
;:; - - ° ’ ’ ‘?Kf‘". Ts - -"‘eﬁ&i’ _“"*‘ 'T i - V

 torhave

o o Lgive my pérmissiomfor ..
oo e - T (Namevof child) T .
- -al).necessary:medi cal- examinations, ‘psychological evaluatigns, Taboratory.

tests, immunizations,-and’ treatments as-available fcom the"physici ans,

\, . dentists, .other-health:pérsonneleand project: staff of the Research Demon~

. A%S " stration:Children's Centérs. T understand:that this -and:all.medical.

® .- information will be treated:as confidential and used-only to benefit ny

child andsor the_Research: Demonstration Children's Centers: - R

I doshereby release, .forever, -discharge and” indemnify: the Research

:Demonstration: Children's Centers, their successors -and: assignsy and .all

- of gheir officers, ‘agents. .and:employees, ‘from and against. any actions ,

. -and’causes of actions; claims and demands; whatsoever;. by-mé which may
_arise out of theexercise by them:.of ‘the authority granted-by this.
“consent. , N AR

Date . . .. ... - . Signature. . .. LSV

8 s - B b B ‘J -‘ . ‘ "‘l\( N :\(P;a.r‘evnt_v;ovr—;guzahrd:i<an)r“ ~v.'V 4;(

4

1 hereby-give. permission for release of all medical récords -and test
vesults onmy.child, ... . . . .. ., tothe Research pemonstra=-
tion Children's Centerss T . -t AR

A ]
.

T ——r - T T I Davvand ' Av aAtavdian)y 7 7T

(vt o g

,,,,,,,,,,,,,,,,,,,,,,,,,,,,,
--—----------------------------------—----------n--------------------------
,,,,,,,,,,,,,,,,,,,,,,,,,,,

T assume all responsibility. for.medical and: dental .care ,fbif" my child.
~ ‘ .. ..., following the héalth requirements of

‘The Research Demonstration Children's Centers. | | -

?

. T

: vl_)}te o ,W:S'igha-tuité»,, U
ST T {parentor glardan)

" CHILD'S TRANSPORTATION c S

© .. Howwill ¢hild corie to school:

: Nafk______ S, Car_—_ . Bus. 'Othéé‘:——, ::;." s .

Fre -

. ot

e “How:witt: 'isiihffldﬁ go -homes. - -

oy ——

C Tt musl L other 0 oy

. 3. ‘What time will he arrive and leave while. attending the nursery.
) : o o R T :

-

¥ :
T - v = - Erea—t T — e T

- AN

: 11“‘-;"[ e

-
G

. . ] e T - ) ’ -
. R A, By - . . - E
e I N | BN At B ‘
- ¥ oAl - - - “u -
.- < E -
~- Coos -

1




:: . ' . - . o “ .' ) ) \J -
8. ,Ljsj.hhyphe‘ﬁho mibﬁtibe'B}jnging'or‘¢a11jng for your ghiid, inciud%ng, |
ci-. . -pafents, For your child's protection, we will not release your child -

T <~ ~¥5 ariyoné other. than the persons 1isted. The person who:brings_ your

N _ child:to school must ‘sign the child in with his teacher. When the
; - éht:d is called for; he must be signed out by the person he leaves
; . ~With.. - i AR
: A RELATION 10 GHILD
| N g.\ . | | ‘ ‘ . .o - ! ®
. ‘ ;C'\'. A S . ’ b ‘ ’ ; s

T e ' “Signature of Parent or Guardian
J.‘5?"*%d?'thﬂdren7figﬁﬁg the bus: | ‘

e . . .. & * ;6"\‘ o ) N ‘ \ “ } /A " . ) o N
If :my éhjlq;ridéswthgfbug,‘P3w111:mggt ;hggpqutogdg]fvergor~p1ck4up my
.child. . I ‘hereby relieve the Research Demonstration Children's Centers -

N k3

and its.-employees of all responsibility for my child/children
e L . _-after=he. jeaves the bus in: = |
i — * Name of Child~ E ‘ :
the -evening. R . C L.

’

" TELEVISION AND NEWS ARTICLE RELEASE

_..-If 'the occasion. shauld arise; ‘I give permission, without request for:
money" or any valuable consideration, for my child to-participate in all
télevision appearances, and for his/her name and photograph to be used in

. any,.newspaper or magdzine publications promoting the Research Demonstration
Children's Centers: ' e ’

DATE - . ~STgnature of Parent or Guardian-

’-.‘Q;-------G--------------- ------- —————-- o o= = - - - " - = = - - - - - - ry ':

P

FIELD TRIP PERMISSION SLIP

[ o T <
on all.Center-outings, provided there is adequate adult supervision, I will -
‘not hold the Research Demonstration Children's Centers responsible in case of
an- inforeseeable accident either at the Center or during an. outing; and I do
‘nereby release, forever discharge, and indemnify the Center; its successors
-and-assigns;..and. all of its officers, agents: and-employees; from and against

-any--actions and causes of actions; c1aimS~and.dgmgndé,,whétsoeVer, by me-

which-may arise out of the exercise by the Center -of the authority grpnted’
‘by--this consent. I am or am not _ available to go along on some

‘I give permission for my child/children

A

“special trips to help supervise the chiTdren.

LT . DATE ‘7 T ’Sidnétu?é:gf'Pareht or Guardian
' - I-12 <




L4

- " PARTICIPATION IN RESEARCH.RELEASE ,
i - PARTICIPATION IN RESEARCH RELEASE =

, L 2
"1-givé my permission for _ .. . .- ... " to take part in

- . T Name of Child .
,inynqnagoihg<educationél/psyCho]Qgiba]f§§§tﬁhg4programming,,reséarchvor .
feyé}1a§jghveffor§5sinntheaR¢$e§fchjDemoh§tratiﬁn\cthQren!stenterS; I
;uﬁdeﬁstahdfthatze?eﬁyyeffoht“willrbefmadeftdﬂmake.thésg*expehiehces

- educational: and"enjoyable for iy child; and 1 agree that.all ;data

" -gathiered may be-uséd for such-educational and: reséarch ‘purposes, -and

L. revised;pub]icatigﬁS"a§~thegcentgr5“in'their,disgrg;ioh“majaqetgrming

;o “from-time to.time, ‘but the identity of my child in relation to:these

specific déta‘Shélﬂ;befméintaned“jn:stkicteSt-qqﬁfidgﬁCezanq{nct‘pub‘

L. Ticly divulged. 1 do hereby. rélease, forever discharge, and. ‘indemnify
’ »the;RégearctheMthtration;Chi]dren}s'Centers, their -siiccessors and-
assigns, and:all--of their-officers,. agents -and-employees, from and

~ against. any actions and causes -of action; claims. and .demands, Whatﬁbéver3

‘L . by me: which.m y:arise -out of the/exercise by them. of this -authority .

' granted by this consent.

~DATE .. . - T ‘nghature—6f7parent»oragﬂérd{§n"‘:

ACCIDENT RELEASE FORM .

I understand that car pool arrangements with other -parents for
transportatioh-tqﬂénd'frdm~5ch601,are'the responsibility -of those
parents involved, not the résponsibility of the Research Demonstration.
Children's Centers. However, I héreby authorize a staff member ‘to use; -

e

. -her-own car to transport my child in arly emergency situation.

o1 understand ‘that every effort wiii bé made by the Research Demon- -
-stration Children's Centers to protect my=child. I do. hereby release; .-
forever discharge, and indemnify the Research Demonstration -Children's ..

Centers, ‘their successors and assigns, and all of ‘their officers, agents.

-and employees, from and against any actions and causes. of action; claims
‘and-demands , whatsoever, by me which may arise out of authority granted.

. “" - -by. this consent.

- ‘ ———DATE — . —STgnature of parent or guardian 7y
e ;




ALL ABOUT MY CHILD

Pregnancy and B1rth H1story

oy

oy

Place of del1very (Name of hosp1ta1 or home) > Del1vered by- (Name of Doctor 1f known)

\

—Previous pregnanéies {Before this child) ~ Baby's Birthwe1ght S

_Total. number M1scarr1_ges 7 \St111b1rths . Pounds
Delivery. .. ; ’ ’ >

' ‘Normal /- / Other YA / (expla1n)

Ounces:

" “I1nesses’ or compl1cat1ons in f1rst month of l1fe Nohellzij‘

jOther g:j] (Explam)

T I ‘ =

Health H1story

: o N ' R T Explain the Jtems -
Has ch11d had or .does ‘he have _ YES NO,“ NHEN? checked "yes“ i

.
- ! ha

‘VMeasles (Rubeola)--14 day or i

_-hard:_red kind: : el
~ Mumps " - I RO

“Ch1ckenpox j

“Rubella (3- day ‘or German
i Measles)

.ﬂ}Nhoop1ng coogh D A

" Seizures, fits, or Spells:

_Operations - R

A‘,Any hosp1tal1zat1on ‘ ‘ R .

‘ .Exposure to: tubercolos1s 7
-or to persons with a .
chronic. cough . .-

. Frequent bedwett1ng
_(after.4 years) -

PRt

" “Asthma,. hayfever, hives,
‘reaction or allergy to

_ food, étc. - - . ) '
*Any - known chronic disease : . . :
-or-_handicapping condition- . . -

Other serious 11lness ™ -~ . ‘ ' . |

~Any -medicine he takes

‘regularly

- 1-14 -
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 ,-¢7.7' A Developmental H1stbry

e

Compared with brothers and

'sisters. -and- other <children-his | - i .
age. has this- chﬂdf been . | .}
especia‘llyﬁ fast.or-slow-<in: - | ‘FAST.

AVERAGE - |

stow |

. COMENTS

EEEN IETERER TN

—Walkingji:running,. c‘Hmbing o R

(sitti nLcrawl in )

T‘"““Q S0:: he can:be- R G ;:"

ey pPrEne T st Bass A

understood.. . . . - &
Understandmg what 1s sa1d,' T i s .

. to-him... “ OO . :
_.-‘Working: with his’ hands i A R o
Tettmg along=with: =~ ~ y e

¥ chi'ldren h1s own 4&.\. ks F N ' o

N 4; o Soc1a1-Developmentz o .
< Has “child had-or. does he have' ?YES; T NO. | _WHEN? ] . COMMENTS. ~
T “Temper.-tantrums: - S G IR R
L _Constant: n‘nning or crymL a’-‘:‘:"::’:::‘ PSR
__Fears:. ‘ i N N
; LT ?requent permds of bemg R :
fussy,‘not sitting: stﬂl ‘ | ., N
: . or: pa_ying attenhon . ‘ . e
Has chi ld had expemence ‘being: awayl ' . i
S _from-his  parents?” e e
Y ~What “does :he“do _when: Teft, by: parents" S B NS,
“Does:-child-have’ severa] fnends _; .
-his-own-age? s = . : . — ot
UV Ares :there- agglts outs1de the famﬂw - . o . I
- chﬂd?]ikes t6 ‘be_with?. L e L K
e Are ‘there any ‘special: thmgs your B
. would:- 1ike done-for your child? -
_‘How:would' vou 1ikeé-us to do it? e e
; “What. Tanguages-are spoken. T " v R
.. in_the home? = . ]
~When:are: you: avaﬂqble for Par‘entsr B
. meetmgs or confer‘énces? SR P ; .
i_‘ - ’f,,,}g?y:‘% T R : ,:
— Aj_-f - — ,”677- - - I-]? - - e
l - L ~§,“ fﬁ" - B
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C Attachiment I-E

CASE STUDY
!

Most._pareits want to- feel that thezinﬂisery’"prt'?gr;am;-isv xesponsive to them
and. their needs; yet, at the same time, many parents have difficulty in
‘expressing. and identi fying: their . frustrations, aangers.or concerns to the

appropriate-people or in.an appropriate way: In one-such:situation:we.

_ ‘saw-positive ‘changes. and development with one family through the involve-
- -ment-of the social worker and: the managing.nursery-staff. =

The. natural- wiother was: called: by the fnqr?sgfy<ﬁo£ﬁgci‘ bécﬁuse::her, child

‘had-been 1eft at_the nursery with.a cold: and. had:developed a-high fever.

The-mother wanted. the ‘nursery mother .to. give- the:'baby:aspirin. which. the

“nursery ‘mother is unable o do-without a doctor's jprescription.. This
requirement is-a: State Law and-all;-parents .had been:informed:-.during their

orientation-of this 1aw. The:mother was upset.at this. restriction.and

was. irritated: that the nursery:mother wanted:heérto-pick up-her baby from

the. nursery- to take: him to.:the:doctor.- - She: Teft: work -early to-do so. The

next.morning.shé quickly-dropped-off- the baby-who still::had.a. low. fever-

and: Teft  tempra drops-with the:nursery-mother to give:him;to help his
fever. 1t was discovered-by:the nursery:mother: that: the: tempra:- drop

-prescription:was: old-so- she: felt -she could: not. give. the préscription..”

She- called. the mother-to tell her about this problemn and -that the baby's

~-faver-was High_-again. and‘ the mother became furious andirate. She -

imfediately called the office and spoke with the social worker. She was
angry- that. the-0ld-prescription-would ot beé accepted. even ithough she

:had-'seen. .the doctor the night before. She ‘insisted that: the -whole prob=
lem-was- the-résponsibility-of the: nursery, ‘she.d

& Ter

inded :that we take :her

baby to the -doctor's office as she: felt she could: not take time off from -
work;, and.she complained: that the nursery mother :was- curt:-and: sharp. with

her',, did not: explain_completely enough, and toldher to call the-office.

The: social: worker was -able ‘to respond to-her anger; frustration aiig
guilt, promised tn-clarify: the situation-and to call her back: After

talking:with the nmirsery mother the: facts-were sorted:out; and the .

i, -

problems identified. The situation was immediately .alleviated by a_call

from:the nursery mother to-the doctor's office:to verify. the:prescrip-

tion and request a- follow-up- letter from the doctor. The -Social’

ry b 3

worker: called' the.mother back to.-tell her of the ‘doctor's. verification

g

and to help her understand more iclearly the reasons for- the State Law

and: to .reassure her that all our goals were the: same: .good: care, ‘saféty,.

and”health of her child. It was recognized-with her that:we knew how..

- difficult it was for her to. take.time off from work but- that.we just

were.unable to- take the child to the-doctor ourselyes and that we were

* unable to care for sick children in the nurseries: because -of -our

responsibility and. concern. for the ather children in:the home. The
‘mother was .ablé to dccept ‘these: 1imits -and could understand the reasons
* for-them. . : ' ‘

Ed

In —'f'of]owfn‘g; contacts with this iother, we-continued to bé responsive to
‘what: the mother-was saying, yet also. firm.in what.-our limits, responsi-

bﬂi‘lﬁiities and. expectations” weré.. ‘Phg_rije}»ca_l']’é and -office visits with the
faniily: were followed-up with letters or second: visits. The parents'

~ - -suggestions-or criticisms were considered and hélped us in evaluating” the

- 1-16 <
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. o -

‘nursery -home and in making changes in the quality and type of care given. -
‘These' complaints involved the mother's feelings re arding the attitude

of the nursery mothers, and the:care of the child %such as not following
‘the mothér's directions, and not bathing the child or rinsing diapers).

‘Most “importantly, the parents- begar to trust the staff involved, to .
relate -on a more calm concerned basis in regard to ‘their feelings and
anxigties, to accept their own respénsibilities and parenting roles;. and
‘to. Tearn positive methods of interacting. In the latest crisis, the

~ mother was 'able to write out her-concerns regarding the ‘caré 'of the

' child, the nursery mother's -attitude; and her own ‘pareént -expectations,

. Jpresent them to the social worker and nursery.staff in-a joint meeting,
-and discuss them. :(Seé:Letter #1) ¢ . Sy ’

_ The vesult.of this- interaction-was..good .communication. between all the
fppﬁsbpsrinVo]yed;;reépéhitioﬁ'df“the.parénts,fgelingsfana of their’
ability»tq~cbﬂstruttiVe1y,cbhtributevtheir ideas to: the project, and
critical evaluations of the care in this: particular nursery. ‘Changes -
ngge made and-aventually, the mother wrote another letter. - (See Letter . -

. #2): t ? ’ ’ H O

- 1-17 -
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L ' _ - * Letter #
- a‘ " . N ~ )
) April 25, 1973 ¢ |
" ' AA.(_: : . L. ‘LA ;v 0y ‘\_ . "
TR0t _ MARIAN: RAUCH, NURSERY DIRECTOR . 4
2 : JOAN. SHINNICK, SOCIAL -WORKER .o ..
' - ~ AMPARQ-MATEQ, NURSERY CO-MANAGER . . o .
" FROMZ . 5.Q. | : e
SUBJEGTE -DISCREPANCIES AT R.A. :NURSERY 7 o \\ e ;
U = . v ;
' ) . b o - ;
Just: for the.records and to clear my conscience, I would- liks: to-express
.the‘sitqatiohztba;;has‘bgen:gqihgron'atfR;AéJNursgry.‘ It may be of N
Jittle:matter to all.of you people or as-one-would, otherwise say. "making . o3
a-mountain out of .a:molehil1%, but please: hear me-out and-advise me at . :
your -earliest -convenience. The following are: Ynciderits- that I -have .
-confronted: with: which: I :will try ‘toput down in the’bést and.accurate . °
~ way ‘to:my knowledge, as some have -occurred .quite -a while ‘back:. '
HASTY. DECISTON 3-73 ’
"jNursery.mother: Starting tomorrow you will have to start bringing T oo
e at 7 A.M. N . N
-Parent: What is the problem? ¢ Is it m§?fau1t or is it a personél ,
: , problem? :
Nursery mother: 'Tﬁé office will call and let you know.:
Solution: v That %ame;morning, R A-called me at work and apologized ’
for getting upset and explains she is conceiving a . )
chitd and cannot get up early due to her morning sick-. $
ness and has worked a deal‘'with her helper to- come'in at
6:30 a.m, : ) q . ‘
Reﬁarks; ,Le,mé know in advance (48 hours) if we are nottto,brind E
in -a child and not abruptly tell us “"do not bring T in
the next morning", it is not so easy in such a short
time to find another babysitter.:
HOSTILE ATTITUDE 4-23-73 in the morning - - - . :
S . : N .
Nursery @9ther:_'what do you want T to eat?
Parent: . - What is the matter? . S

s - . - s .o ] R - - - Ny - T e e PR a— T ——
4 - . - . " -
A < x B B

Nurﬁery mother: You gomplainéd ygu'don't like Filipino foéd.
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Letter #1 -(Continued) "~ T 2 ' April.25; 1973 Y 7
b \ﬂ - \ NN - ' ’ ! - " ~% - 7 .Mh
: ’ ' {

R oy L L , I
. .*.  Parent: I ‘don't want T eating Dara: As for Filipino food, he
Yoo v . mdy eat it, he eats it.at home...l am the one that

®- - . does ot like Filipifio food. , , L

" Nurééry mother: T does not like Américan food, he-eats. better with
1 Filipino food. -Anyway, we no. onger cook it for ‘him .
since you :complained:to the Main-0ffice. ‘ SR

: ‘Remarks: - In; this -casé. . misinterpretatioi:.—Anyway, the nursery:
b , - mother is ‘trained to:use -her-good judgment for to.make
B such ‘a-statemént unless:to irritate me;..it's not what x
: was said that is upsetting, it's how-a person says it: -

i
3

.. 4520:73 1N THE:MORNING P Co !

- i

<

‘Nursery mothor: 'Sqﬁgiime$ darly; sométimesflate,,.s;és or 6;&6—q.m>

LT . .. Remarks: It should make no-différénce whether T is there :6:30 or

: ‘ . 6:45 a.m. .Can I help. it if traffic is fast or slow in - T
: - o the morning? - Anyway, -pér -Amparo and- my conversation. T
o - - . about a month pébk'and)priofto-T's-ghibllment,gt an
el , - interview; I -have been given a one-half-hour eeway. )

1 - . - - e

NOT FOLLOWING DIRECTIONS

- 1. Bathing: At{our;last parent-staff meefing (Monday) we were shown
slides of our children. Through those slides I noticed :
“othen nurseries were -giving their childreo baths. 1 o

Questioned M R about this and the question came to R j
where she replied "We do it when -the parents ask?" In 1

T
4

. . front.of all who were present at the meeting.l said
. ’ . "I am.asking now". So- it was understood he was to be: . -
v given-hi§ daily baths at the nursery. . .-

?}ﬁ' ' : ‘ The fojlbwing day, (Tuesday) I asked the helper if T.
Lo ’ : was given-his bath? "No", she'replied.

HEP . -+ (Wednesday) in the morning R asked me, "Do you want
o . T . .me-to give- T a bath? I was so disgusted that I said
P : . "forget it,..just give him-a bath on Fridays as I have . . -
. ' - to go bongng those nights." (Boy.-.does she lack e :
commynication!) : .

‘ 2. Listing daily menu: - - . . K
E , o Because of medical reasons. I hava made a booklet which ;
. I had .inserted in T's bag daily to have R Tist his .

( menu: The one-helper did a beautiful job, but when she o
_ transferred to .another nurséry, R neglected it. I I

~ . - 1-19 - -
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_" . 3. Rinsing of diapers:

D e A A O

. the children? - .

Letter #1 (Continued) -3 © April 25, 1974

reminded R, she did it for a week and forgot about .,
it again. (I'm tired of repeating simple instructions

that I no longer give the booklet). .

\

While the -helper was there T's soiled morning diaper had .
. _ been rinsed,. wrung out :and placed in green plastic bag L
¢ ) with borax in it, When.she left, I.havexreceived unrinsed. . -
"soiled. diapers which have been wrapped -in his-plastic
pants and -placed in his bag. It -is unsanitary...it smells
up ‘the whole ‘bag and..other .clothing:. .With all those memos
and gisCusgigns‘jn’ourfméetings*yould,thihkngople—ﬂquld*
be -more careful-but I'm sorry to-say; some .people have .
thifigs thatgo.-in one.ear .and coine- out the other: .

In-¢onclusion, 1 find R-an itrggpgﬁsib]e;pgnsﬁns(miyhgggyésfb:hér;preg-

nancy) and 1 can-no- 1ongercome ‘t0: work without having:her :Spoil my .o
morning by making-uncalled-for -remarks: T'has a lot going for him in :
_your:program and I have nothing-against the program....the problen is jus B
a personal one and I hate bringing my child to someone's home when there . . =
is no ‘harmony between nursery mother. and parent. If possible, I-would :
Tike: T. to be transferred to‘another'nursery.home,gperhaps,.a’switch among

If thé hours are what you are concerned with, please note that as of
June 1 or the 30th, I'11 be bringing T in at 7:30 a.m. like the rest of
the parents. I'11 be quitting my job and will be working elsewhere.
When the time comes, I'11 give you all the pertinent information.

Thank you for your time.and T hope to be hearing from you soon for any
comments or questions. : .

Sincerely,

S Q f:

e 1
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" Letter #2

Dear Mrs.. Rauch: : : -

The Infant. Satellite Program is d blessing for families lik§;§l:g that
can't afford high price sitters in this day and age, andina ciation
. of this program.offered. to my child, I'd Tike -to express my Sincere

gratitude and share.them in writina with you.

A: Tittle over a year ago; T"had»beenpaécéptgg; I was extremely happy .
~because 1) it was really -cheap...$2.00; ‘and.2) .he- is the .only child and
‘being.:among other children'would be a real thrill for him. Many months
‘havé passed-and I see he-was-fond-of all his little friends he had. .
‘made. Unfortanately;. I observed some things I-was not t00-happy with,
and as you recall L wrote a letter and also; confronted with the social
workerto.iron things out for-us. ‘A while-after T has been-placed in

-another ‘nursery and-since then, absolutely no-problems...T can't thank .

- .you-enough; imagine a 7-month old child doing fingerpainting; ‘having.

waterplay-and. also: Tearning music? I am-quite sure.there: is no other
‘nursery ‘that takes in babies less than 2 years and share al1 :these won-
derful things above I mentioned: -If so, I bet I'd pay well over .$85

a month...so you see, I'i.thankfui for giving a measley $38-a month for
-a-program so'well organized for ‘babies--not old.€nough ‘to belong to a
toddler level for preschool. In general, the program is a success and. I

-encourage staff menbers, nursery- mothers and helpers. to -continue your
-beautifpl-Works.. . :

Sincerely, . .

s Q
. 121 - :
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Attachment I-F

PARENT CONFERENCE

‘On.June 11, 1973, Mrs. A, A's mother; arrived a little late, explaining

transportation complication. She said- she did not: want to miss this

‘conference which.we-had initiated. Staff members present were the two
‘paraprofessionals ;. -and: the ‘Nursery:Manager. :Manager led ‘the :cconference
‘withcomments -about. the ‘high creativity apparent in A. .-Specific .exam~

ples:were ‘given by :al1 staff membérs. Once Mrs. A seemed .relatively. -
comfortable, -we: told:her that.we were somewhat coficerned about A's
tendency: to-want to strike out at-othér children: in the nursery. We

~asked: if she-noticed this at:home and she said-that he.and:-his-older

sisterjhit at each-other a great deal.. ‘We:asked:if there had been any

© reports from the:pre=school the older sistér-attended. concerning: = -
-:hitting, -etc: ‘She Said-no,.-and:we: suggested:that maybe-she was:old

endugh: to. differentiate between: appropriate behavior -at. home-and at

school; but ‘that -apparently A.was not yet able-to:do-this.and that

perhaps: she-could help him:with this. We also:Suggested: the possibility
that he-had: hot been-given-guidance .or stimlation:appropriate to-his
age-and needs. in ‘the-present: nursery home,. The-fact that his former
age_ matehad’withdrawn “from the:nursery-was: :also-emphasized:and:the:

Se g -

.mother: concurred that he-had’ asked-about K-daily: :At this-point;.we

suggested there:was: an-opening. in a fursery hear'.to-hér which-we feélt
would=give A ‘the: guidance-and stimilation-he-needed; and-where: the

‘nursery mother was very-interested:-in-him. She-welcomed: the.opportunity

to. transfer, and wé-called'the'nursery-mother- 5o they could arrange a:
preliminary conference for-the next:day. :She ‘then:stayed-to-chat until
6:30-when-we- a1l Suddenly-realized the time. - It'was then.we-realized

that ‘the intermittent horn-honking had come from-her family waiting in
the:.car. * ‘ N

.,'JThe ‘transfer of homes took place within a few days and worked out
_ éxtremely well'l until his transfer to the preschool program.

wd

- 1-22 -

- o .
- IR N
| 3014

.

3

P

M [
.

f

B - .2

. . . .,

. M SSer 5%

P L T I T S R N LT
Faoma v




‘and.:that he <cou : /
‘he-‘eats. very well. from the table, :and’ theré is no. need:

I “healthy aré quite good.

314773 - K.V, at 7:30 pum. . was up at time of home visit, and.
“recognized.nurse.. § o o :

HOME VISIT TO.P,B's HOME™ . e

by .
Nurse . -

3

. ihHone: Setting: child behaves much:more riormally, and mother's reac-

tions are well within.more normal Timits. = He putters around, investigat"

ing:dbjects, ‘Tiiibs up and dom;

Tiand1es. ‘objects,. is. scolded when he, -

touches. no-rio’s” (reasonablé 1imitations)s. and: génerally behaves 1ike

an-inquisitive: toddler, ' He did not-cling o his'mother; and she did not

P e

food:in jars: to-the nursery.. It
-any: food at all.

set up the couch.cushions ‘to-suit-hinself. before-he snuggled down on the
_ couch. for his milk. ‘His-diet was discussed:with.his.mother; ‘and it was

e

‘hover-over -him-as: she:has been observed to: do: when she is: at parents® .
meetings. -He says several wordsiuand:when:time came: for his night bottle

IS

pointed out that P..is not.really that interested:in. the bott]e any:more;
ld very-easily-be weaned: in- a short: tine-from it. -AISo;

and’ there j 6d: t0-'send-any ‘baby
‘was -suggested that this. mother ot send:

She was concerned that he:might not ‘bé getting:enough

to-eat. PHN pointed out that, toddlers do.not have the large appetite”
that sinfants do, and.that P's.eating habits. in that nursery-have been
‘obseived- and 'séém very: noviial for-his.age. Mother ‘then: talked about. -

‘o I3

“herself, and in doing so;. revea
~“behavior “in:relation to P.-

1éd sofie of -the: réasons: behind: her-own.

Mother: Spoke about her pregnancy with P. and corplications;at child-
birth. She had not tried any method of contraception since. he was born,

and is ‘just now pregnant. again.

Is experiencing great apprehension.

MWould 1ike -another child, but has heard:- so-many: “old wives" ‘tales" about

children who are-born. of women- who are-0lder .and ‘havé-had 'similar prob=

lens, that S. i$ worried that 1

futupe children will be damaged.
-assured-her that while problems

).-P; ‘may be "backward", and :2) any
Discussed at Some Teéngth her fears,

do -exist, they: are not ‘insurmountable,

and: that-with good: prenatal are, her chances for a future’child-who is

much more -easily understandable,

In Tight -of. the gbove, somé-of her ‘behavior is.

She is.also-concerned: about finances

&

if she cannot work, -and this brings mcre apprenension..

‘Nurse offered: to listen and advise PRN,and if her husband is interested
and willing, will discuss with them family planning methods before the
‘new. baby is born. The expected baby has givén S. an incentive to work.
toward -weaning P. from the bottle and ‘toilet-training: well in advance

of -other arrival, and with help she may be fch-moré approachable in

. the future. Nurse will discuss plan of .approach.with the nursery mothers.

i D e




‘Level T T B

fSpec1fic Concepts.

Attachment I-G.

K)

: - UNIT IX+ INVOLVING PARENTS
’ "MODULE 1 INVOLVING PARENTS WITH OAY-TO-DAY CONTACT

‘PURPOSE:  To acqua1nt the. caregmver with -ways. in. wh1ch she may interact
' with aprents of ‘the ch1ldren “for whoni- she cares. .

-

xintrodqction: The nore: "casual"exchange of ‘information which:can. take
place’ between -caregiver “and:natural. mother, thermoré secure-
all w111 feel in help1ng the €hilds - »

Performance ObJect1ves. Demonstrates courtesy toward .and: 1nterest in the
‘parents - of the -children: with: whom she: works. Is able to
clar1fy 1nformat1on g1ven by parent

A
J .

- A4, gPrepare Jyoiir home, fam11y, and yourself before ch1ldren and parents

varrive.

'tz{"Greet the ‘child f1rst when he arr1ves in the morn1ng Thenagreet
. the; parent. g . : - :

N

3. Ass1st in ch1]d s change over from natural mother to careg1ver

:4§ Help the ch1ld Tet -his. parent go and the parent let the- ch11d go.:: i
5. Make:a d1ff1cult s1tuat1on a b1t 1ess pa1nfu1 for adult and ch1ld11

a alike.,

‘6. . Restate. any information parent gives to you in terms of what you-
y th1nk it means. you w111 ‘do wWith the child. -

7. Prepare the child for the parent S arr1val at the end of the day.

.8.‘-Get ¢hild's. th1ngs ready for the parent so as not to de1ay him
t unnecessar11y ]

-

9, Greet the parent with reas urance at the end of the day. Ask
. them.to- come in.

10, Tell parent ahout any accident, however minor.

Il. Use phone number of. parents posted by the telephone and contact
parent(s) when child appears i11. .(For procedure to use in gase
of a serious accident, see Unit 111, Modu1e 1). :

12. Summary statement:. Development of an easygo1ng, honest relation-
ship between caregiver and parent is primarily up to the
caregiver.

0142
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| Level 2

-

Introduction: Thermore~“casqa]“‘éichénge,of'iﬁform@tﬁQh:whféh Eﬁn,ihke

it

¢

A";Sp§¢iﬁié,Cphcept$:

i ]:. .

11.

2.

13.
i4.

Write notes to parents,

place betweem-caregiver and natural mother, the moré secure

all witl“feel ‘in.helping the child.

v '

-Performance Objectives: Interacts.-and. éxchanges: ideas -and information

-wi_@gggfen;§eoh;asday:t9599y>pgéﬁs. Observés and shares
things that child-does.with parent. o

.
>

Aftérgreeting- the;child and parent, ask about. what .Has ‘happened

since you saw.him.

Make a-difficult separation. 1ess. ‘painful.

Talk-with child about his hore and’ family.

Encourage :parents to Share:partslbf'theff‘$ami1y 1ife with you.

‘Qbsérée.ahd«keePirecords‘ondeach chiid. P

¢

Usera,bu]letinrboard:torkeep\parents qP:to date on nursery

activities, meals, -etc.

Maké certain- that "essential" .information on eating, sleeping,
etc.,.iswconveygd to the parént-each-day. - -- o

Parents may not have to know gvéry-detail.

Help parent understand thaé what child does is important for him
and to you. -~ o - w

Halp the parents know what. they can: do with. the child .at home
to extend what he is doing at the nursery and that the reverse
is also: true. w7

Parents are often very unsure and need encouragement and a time
and' place to talk with- someont: abouit their child.

Let parent. know you -arz a person: in your -own right.
- - . =4 o

‘Summary stateméﬁt: The -casual apprbach-%s,really a well-planned.

one in which interaction and éxchange of ideas and information

is mutually helpful for all coneeried.-

- I1-25 -
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| UNIT Xy INVOLVING PARENTS |
MODULE 2: INITIAL INTERVIEW WITH.PARENTS OF NEW. CHILD
- PURPOSE: Tpxgsfab1ﬁ§h~thg!béngniﬁgsaqfqgwéplid‘fodﬁdaiibb«pf:mqtuaT

= ‘.uanrstahdiggrsputhat:bothﬁthg'c;fegiVer"ahqsxhe‘ﬁaturalgmother,

T P

knows what to expect .of .one.another in:the -care:of ‘thé child and . -

‘‘‘‘‘

N all its velated-aspects.:

- Introduction: The first contact with parents and child is very important.
S - What ‘you ‘do -and"say-can- help-to-make ‘that all important
right starts . T

Performanice Objective: Cofiducts an-initial -interv’ew with:parents in:

7 reasonably ‘relaxed but:mutually beneficial Tanner, convey:
ing.all necessary informatjon-and allowing:parents to-ask
questions: PR atiowing:parEnt> :

. $pecific Concepts:

1. Arrange. ' ,
the™child starts.to-comeé-regularly:

2. It is important for the parent(s). to know-the-caregiver is

acqeptihﬁsﬂwérmg;qqmbéténtnghq;ihté?egtéd;ihgeéghxghiJQ.

3. Show: the :parent .as fuch as possible-about the.physical surfound-

S ings their child:will be: ih.and.introduce to. any other caregivers. .

who-may-help. )
4ﬂ4'tet‘thg:garentshknow:abbut plans for their ¢hild's care and
déyé!opmentz )

5. Explain-what: part the parents shop]d'take and what extras are
. available to _them.. - ‘

6. MAsk parents for specific information about thé{r ¢hild which wiil'

~t

e help th’in carjngerr’him.

7. Explain thére will be differences inqnukturing:sty1é between- day
' .caregiver and parents and -some compromises may- be necessary.

8. -Ask parents to. fill but;necessary‘qums;aﬁdmissiéh, emergency,
field trip permission, waivars for publicity, and testing.

9. -Make certain that parents’ questions are answered and that the way
is open for further communication. Give them a copy- of the
parent handbook. :

10. Summary Sfatemehf: Remémber that thé beginning needs to be a )
step- in the right direction so that the relationship -which develops

can be of ultimate benefit for the child involved.

- . '
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T ! S ' : ( Attachment I-I
S , . A o April 19, 1973

NURSERY NOTES
. ~ from .
Infant Satellite Nurseries

‘Dear -Parents:

. 8 " B ; N N
‘Since many. of youvhaVeS§5keditOfknOW'mqrefébput'what;hapﬁens in:the
fnurserjgss_wg%yefasggdfgagh;nursgry to.give qs;a~Qrief,nbtg~ghpwhat'is
.going. on-in their own:nursery.. :Each.'of “the.notes-has takeén.a different
form.as you will See, Nevertheless it gives us-a-picture of what is
~happening.-and an: idea of ‘things we.can.do.at home. -We'l1 try to con-
tinue. these nursery .nokes. on.a once=a=monthbasis.

fhlsiéhdgglsé&ufseﬁx , » »
. Qur Aursery .opens. at.7:30 in: the morning and A 'comes: in first and K and
K a little:bit later. We give them ‘breakfast. at -8:00

Tiids morning A, K, and T had spam; scrambled egg, toast and. jeily and:
“fruit juice. They ate their food with no-trouble. After breakfast we
taok themyoudkfor=d-walk, K-didn't 1ike to ride in thé stroller. She
-preferred to-waik. ‘Sometimés She pushed the: stroller-or van, away from.
ius. -0 -our_way-we. picked. some flowers: for them to take home. e had to
stop,. too, ¢O3Wthhvthe.dogs»andrat'thévsamg:;iﬁg”éqlléd’thémf“bowrwow".
- When: we--got 'home 'they were so tired, We laid them-down to sleep. While
they-were sleeping we prepared their lunch. When.they got .up we served
them: their food. S - - (

A1 of them (T, K, A, andK)are eating table foods. They. make no trouble
while eating and sleeping. They enjoyed playing with each other. K and
T are enlarging .their vocabulary. When- you say something they will )
imitate your .pronunciation of the words like paby, mama, dog, flower,
‘hel1o, bye, etc. -and:when asked to go: incide tne room to change diapers
‘or told to bring their chairs they will do jt. A is also learning to .
tter words -like mama, baby, bow-wow. When lunch is finished for them

‘we: $it down and -hear music. They love to dance with the music-and play

‘with. the castanets, the rhythm sticks, and the drums. When they get

- tired with, the music, they play with their other toys. After that we
-give ‘them’ their bath§”§p§ get them ready to be picked up by their

parents. ) —— -

D's and F's Nursery

A new child; S, age two, has just started. H, seven months® and M R,
almost two years, have been out with the flu, chicken pox and what-have-
“you for quite a while. -

. 1-28 -

PE146 /

n A . . :
Nt s YN ot L 4 g Adben ke E f nekt el K THIN e wad G ws a ke 4 1 .

*. v
> N e
s N T BF THF Pl Wl T s 3 ALH T

- .
B A il Pl N pen s SRS, a8 0t s




much preferable. to

3

‘Nirsery- Notes (continued) ~ -2~ © o April 19, 1973 .

B, seven months, is a fast moyer on all fours, is finding table food
‘ ble. to baby food-and- bottles. He's even found a bottle isn't

necessary. ‘before going to sleep--he'd just as.soon play with the crib

gym for.a.while and then 1ie down for a-snooze! .

C, -age. one-and-a-half, is very helpful--helps carry B's<fo6d, gets tissues
for .anyone who: wants. to -blow: their -nose, throws ribbish.iin.the trash can.

‘He-can-get down the stairs all. by -himself now, can say quite a few.words

- -but understands even imore.. -Chasing pigeons. at: the 200 is$ a-special -
-delight as.is \imitating the. squeals the:monkeys..make. -He knows what his
nose-is for but doesn't .quite understand-why plastic leis don't have a

sm]]’o . N :

&

Mis: Nursery o | L.
—Hj?Mal . ;. : '

Did I ever tell you about what's going onAin.AuntyxM'snnunséry?,fﬂeng»

‘comes £ R again. He says if I gver stop kissing him he'll. fal¥ apart.

Yuk! D W is-our new friend and-he's all Hawaiian. He's shy, ma, but *

“he ‘told  me no. worry ‘cause you wait 1ittle bit more longer and I going

sock it to you". You know me, ma, I'm friendly, quiet at times, bouncy

and-overweight! But if E R thinks I'm all that,then, man, I better harg
" loose. - T

1

Signed,
H, agé 1%

rgjshhurse?z‘

C has made a new friend that's furry and has four legs. ‘That's our cat -
George! -She's a real lion tamer. (2 years) ' ' ‘

B -6ur football and basketball athleteé keeps in shape by running and riding

the tricycle. during out-door activitiés. He's going to be our future

sports figure at the University--1990! (2% yrs.)
“555‘” . .

C (1%)--He's just been a real chatterbox lgtely. Just talking in his own
language. Guess he's going to be an ‘interpreter. ‘

o . - S ‘

P (1%)-=Just been ncticing little green round things in the yard. Yep,

it's mango season:

Z‘(Z%j--She's a liitle lady!.'Eyery day she's playing with the doll,

‘Nancy. Watch out, B and V, soon you'll be grandparents! -

.Everyoné)can sing and.do hand motion to the éong "Twinkle, Twinkie Little

Star!" Anyone want to hire us to do a show??? -
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;% ‘Nursery Notes (continued) -3- . April 19, 1973 .

L's Nursery - L . , , b

AR " 1t's.7:15 .and- here comes C R (1} years) bright, happy. and: ready to start :

{ .o .fa;fulqu;y=d91ng-things.‘di§gov§ringfthingsﬁahdvgettiﬂg‘intg~thiﬂgs;

¢ Weld; what do you know, theré'siK.and -C.coming:up- the stairs; over our :
‘gaté and, straight to the-Kitchen for breakfast: S's wondering when s
‘she's.-going:to get her Syruponher pancakes: This™is the morning-when we i
get.to-make. chocolate :chip cookies; where K gets to-mix the flour, sugar; i
to. start making:‘cookies; S gets to crack twoteggs: into the:-bowly C ds L
.impatient--~she wants: to stir also; so-she gets to 'stir. . C:gets to put

TR her finger- in the: bowl to-taste the battei: The :cookies: are put-on the

- - cookie Sheet and: into the-oven. Twenty-minutes. 1ater-it's. done. S -gets

f to ‘taste the first cookie without K, C and C knowing. But. at the after-

noon- Snack ‘they :al1:-get.two chocolate -hip: cookies and-milk before they

T gohemen o SRR (

L R'S:-Nursery:

: ‘ -H'.h~_“.' Ai,‘ ., » l B | ] N , . - '

¢ . J; ‘tenmonths: :She .can crawl .now; she ‘knows how to play with..the:other

§f <children,. too.. Sometimes she takes the toys:-away -from the:other ‘kids..
P - She.can:™talk"; she 1ikes tosee some pictures. from the: books. - ‘She likes;
; to-play-with: the mirror, She Taughs-and:plays with herhands ‘(makes

them «close, Open),. she' kiows *how to clap :her ‘hands.. - ‘

A; 25 years:. Hé:-plays with thé'bioéks and;byiiﬁs'aﬂhbuéé, etc. He 3.:
always shares the- toys.with the babies.. -Sometimes.if he doesn't like to

L - -play with-the -blocks- he asks for a coloring or drawing book. He reads .
i *  theé books and-plays with the puzzles. - : .

K,-2)s- yedrs: He can talk -better now. He plays with blocks with A. He
. knows :how' to~share toys with the babies. He plays nicely with the -
. “‘babies, He can draw, read the books, and play the puzzles.

: T; 1. year: He likes to play by himself in a silent -place or a place that

: the ‘kids can't reach him. He doesn't like somebody to disturb him while

: o ‘he is--playing.  He-plays nicely with the ball, he'likes: the ball better
than -anything else. .Sometimes: he takes the toys away from the other
kids. He can play nicely with:J. He shares his toys.. o
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. 7 . o e September 1913
. . INFANT SATELLITE NURSERIES B

»

fi'A l‘Déar:Parents,, o . ] < ; ; Af
’,ltfs,bgen a LONG time singé Wg wrotghand much hasAbéen‘hagpening SO we
-thﬁught—the,tiﬁé,was long overdue to bringfybu'up;to'date. Here's &
% B '; quigk‘rdn;dQWn: |

#1. - Vacations are mostly over and we're back to full-staff since
. September 1st. ' : RN :
#2 - E. has opened her own house-and-wé've:.done some shifting of
children, - Within a very:short time the eénclosed list of chil-
_ dren- and. homes. §hould be ‘¢orrect. -Most: homes. will be run by
| e one’:person;: not “a- team; -but ‘back-up will-.be availatle on
: ‘ both planned-and emergency-basis. ' .

: S #3 - We have .a- group of four trainees .right now. Théy are working -
Do _ . in the nurseries Monday-Thursday ‘mornings and having "class-
' : room" training in the-afternoons. '-As :soon.as.we're through
‘with training, A. V. will open her home and we'l1 be able to
..place..a fer more-of the 30 some children-on our waiting list.
_ Other trainees who may open homes independently*are: E. L., *-
G. C.;~and H. R. B ‘ © o

.
-

S #4 - We're in the midsf of applying for refunding for next year and

bakd < g ¥

getting igeas-togéthen for éxtension beyond that. .
s - ¢ X

#5 - We'9e~rg-estébljshed weekly Rap Sessions with our staff of
nursery mothers each Friday. We.talk over problems and
“sandwich in" some training. - :

#6 - The nursery mothers will be talking with you about Parent
Meetings to be held in small groups in each nursery- during the
= next month. These will be important, but very :informal,
© . get-togethers where you-can bring questions and -suggestions.
N The following dates have been. set: - : .

L Wedn°sdd?% 0ctober.3; 4:30-5:30 P.M,
L . . L. Friday, October 5, 4;00-4:30 P.M: '
; , ’ - L. _ Friday, October 5, 4:00-4:30 P.M.
_ J '
E

Monday, October 1, 4:00-4:30 P .M.
Friday, September 28, 4:00-4:30 P.M.

T

#7-- Our "big push" this fall is to enrich our children's days with T
e © art-related activities. R. N. is working as our consultant - -
I on ;hisﬁand we're having sessions with nursery mothers and

Lo ' - children together October 1 and 10 for L.'s and L's nursery and

Do Octoberi 3 and 15 for J. and E. L.'S nursery children have

;- . already; been involved in some activities with R. so wan't be

v involvéd in ‘these activities although L. will. (We've arranged:

back-up for L.'s nursery children.) .

P j . S -

- - e O o SO - SOUU USRI




o

. #8 - M. K.-is resigning as director of. the Research Demonstrazion s
. Children's:Center, of which Infapt .Satellite Nurseries-is one
part. We will contirue with our present staff with few
.changés evident. We bid her Aloha and a huge Mahalo for
"dreaming up" this project and- getting. it underway.’

In addition to our two Career Oppofﬁunjtyfstudgnté, J. and L.,
three more will be ‘taking Honolulu Community College classes
this fall to- help ‘them.do a better job-with your children.

s 49 -

The ‘three are: D., F. and E. We need.to.give: them support ‘.

as: they undertake the-extras that help make: the job. they. do
for- you- and: your’ children-a superior one. 'So, don't be sur-
prised to.see substitutes :in: come nurseries -Monday-or .

_ Wednesday: or*Thursday -afterndons.. h
" 410 -

Almost forgot! |Wedding bells vang for J: G., our Fiscal ..

Officer, ‘in thel Philippines a féw weeks.ago. Gongfatulat1ons.—dt

Qiir “"project” will be presentéd by staff embers at the. annual-

‘vagmpeiqunfergﬁce;qf*the.ﬂitiOhaliAﬁsgciqtion—fbr'théfEduca~

tion-of Young Children. in- Séattlé: this.year. This is a big
gv?nt for .us and represents th: importance of what we are
oing. o ' S

N
°

'So ypu'qan—sqe that we've been:'BUSY. Much'haﬁ'beeﬁ‘goihg on andrit doésn't

ook too-muth quiet;f for the next few weeks' or months. But feel free to .-,

-.-caji”ds ifﬁyou have problems or questions. “We do try to take time{for

~ ¢ .
the.heegs of the moment, too! S,

Sincerely,

- 1-32 -
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. KALTHI-PALAMA INFANT AND CHILD .
RESEARCH DEMONSTRATIGN CHILDREN'S CENTERS .

* HEALTH NEWSLETTER  +

Dear Parents: .
. , - . . l
. - Summer is here and we can tell by the increase in the number of badly stubbed
- . toes ‘we .are taking care of in my office. It is next to jmpossible to keep
<.+ shoes .on-everyone all the time. even though this would eliminate the stubbed
- toe problem. : ‘ -

Thére.are some measures all parents can take, however, which will cut down
on. the damage done to-tender 1ittle toes. First, keep your child's toenails
properly cut. This hélps avoid snagging a toenail and possible ripping it
off, <Cut toenails straight across to- avoid ingrown nails, a very painful

CORRECT

o

*

Second, if a _child should hurt a toe, please keep it @overed with a bandage,
' chaqggd dai1y,aunti1 it ‘heals all up. ' '

‘Third, be sure that your cﬁi1d.weacs slippers or ‘shoes that fit. If he wears
zori, make sure that his toes don‘t hang over the edge.

o | S\\‘;~  comvecr
e - X “d’?f
i -

] ;f{you can, it-might be wise to send. your child~in'good-fitting closed-toe
,6hoes whilé.a badly stubbed toe heq}s up. -

4

/- > '
/ Summer is 21so the time of overheating and cold catching. It is wise to put
/ a light shirt or_covering-on a child after he's been very active to prevent
a chill as he cools off.” This can prevent some unwanted sniffles.

We tend to forget about sunburn unless we are very fair skinned but ‘do
remember that anyone can become sunburned. It may not show as much on & dark-
skinned person, but it is just as painful and can make him just as sick.

- Protect -your child from overexposure to the syn.and wind and avoid needless

. discomfort.

We have been in operation for nine months now, and I know some of the children
have had. trips to the doctor for shots, skin tests, and other routine tests.
Could you please fill out below if your child ‘has recent information to
incTude in his meédical record? Please give me approximate dates. .

= 1-33 -
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Immunizations

Tests
Tuberculosis -skin test

- DPT,
" Polio Blood-test for iron
Smallpox Urine
Meqsles Other
« Rubella ) Dentist
(German measles)
‘ ’ : Eyes
Mumps
Has ‘he had disease such as Chickenpox? ~ Mumps? Measles? .
- Other? = : C
Mahalo,

J. W.. Temse. ,




Attachment I-J-

April 1, 1974

Sen. Yoshinaga
Hawaii. State Capitol
Honolulu,- Hawaii
ﬁear'Seh. Yoshinaga, .

We are the parents of a child who is enrolled in the Infant Satellite
Nursery D'f'ogmm 1n the Kalihi-Palama area. It has come to our attentlon ‘
that this project will be discontinued soon, unless the State provides
$200,000 to which the Federal, government will then add $600,000.

Through this program, we have been'éble to hold“a steady job knowing.
that our son is in safe hands.  The licensed caregiver does more thaﬁ simpiy
meet tﬁe physical needs of the child. -She gives our son love, attention,
encouragement, and other valuable experiences necessary in developipg.a
healthy, happy, and productive individual. If this project ends, it would

be impossible to find a reliable babysitter possessing such qualities men-

tioned earlier at a fee that we could afford. We are proud yOrking’citizens
of our community and want to remain that way. We know we can, should this

bill be passed.

. ) o e

. . . ‘ . . :

R Kera et e - R RN * e oW oas TEDLY s «
- A e R R L L INE 1

——— I

R

Therefore, we urge you to give your full support to House B]]] 2499
and Senate Bill 1672, which are essentially identical. When you con51der
the smaii amodht that the State is to invest in this p}ogram, don't you
think it would be well worth it? We're confident that you agree with us and
will say yes.

In conclusion, we thank you for your time and attention concerning

the above matter.

Sincerely,

Mr. & Mrs.

$0153
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{8)

(5)

(6)

ISN QUESTIONNAIRE T0

"EVALUATE TRAINING AND SUPPORTIVE SERVICES

“ﬁo you have .a job now? Yes_ - No___

“8,--'1 by

. (a) Phy51cal .care

-~

(a) Famlly day-care home (c) Other human services area, spec1fy _';ilﬂ

,(b) Center or school

(d) Other, spec1fy

to.

.

Period of employment from

Dates ‘you recejyed;t?éining

Atta{chment_ I-K-

-

month - year =~ .

If yes, c1rcle one of the folloulng

H@u~valuqb1E,ﬁas the child caré trqjﬂingfyou‘rhcgiyéd'f?gﬁJISNP?

‘-

Meny . Someyhat _ ittle

from. ISN. was useful? Yes .. No_

-

" you now, .or have you ever had a job in which the training. you recelved
If yes,.in what way?

If you have children pf_yodr own, has the training been useful to you?’ '

Yes . i No

If yes, in what way?

Put a.+ after the units that were most useful.

Put a - after the units that were ]east useful..

(b) Emergency
(c) Foods
(d) How children grow

more training?
(a) Physical care . (e)
(b) Emergency

(c) 'Foods

(d) How children grow

Any other areas?

. (e) He]plng children learn
(f) Discipline and -guidance __
(g) Working with pirents
(h) Managing a day-care home

Helping chiidren learn
—_ (f) Discipline and guidance
—_— (g) Working with parents
_— (h) Managing a day-care home

v

- 1-36 - .;){)i“j‘l

--If you are operating your own day-care home, in what areas do you need -

N




' :;g(ijl:ﬁ?é*yoy.licgnsed?‘ Yes.. - Jﬁnﬁuei

{(8) If you are operating a famlly day-care home, do- you need support1ve :
~° services?’ 'Yese No '

'-fIf yes, which. onés?

“(a) Assistance in locatlng chlldren
" {(b)- Health and emergency care ;
¢« (c) Food ~ )

" (d) -Counseling to help deal- with, problems of .children, enrolled their- . .~
parents;.-or_your own role: as'-a family day-care mother : .
!

L4

- If you: -are operatlng a family day-care home, do you need toys or
Aeaulpment? Yes. -~ No
If yes, what do you need? _
(a) Sman tqys (c) Playpens " (e) Records,
(b) -Cribs - ~_ (d) Books " (f) High chairs

(9) Steollers- _ - | .
(h) - Wheel toys - o

(10) what state or local agencies have given you a551stance in operatlng
your family day-care home?
~(a) DSSH Cuse Workers: -
(b) Public Health Nurses >
(c) Cooperative Extension Service . Co SO
(d) Expanded,Foods and Nutrition Proaect____; . '
{e) Licensing Division
) (f) Mental Health Clinic
= (g) WIN
T ¢ (h) Other

-
i B '
T T Tt [ T T L

o3 e Sl e gy

- 1-37 -
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EMPLOYEES AND FORMER EMPLOYEES, PLEASE COMPLETE THE FOLLOWING: ' o

1), If you are employed or have been employed by ISNP, what subportive ser-
‘vices have you appreciated most?

(2) Least?
'?3)‘-Hhat aspects of the supervision were. rnot satisfactory?

+

(4) What recommendations would you make to improve the project?

R ———

o b,
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*.Attaohment I1<A

Name:-

vDate

Rater:

SCALES FOR RATING APPLICANTS FOR NURSERY MOTHER POSITION

Ab111ty to Organize,_P1an ) - . - -

a.

«Confused d1sorgan1zed disorderly.- : : -

Sometimes p1ans ahead but :often does not;.not cons1stent

p

Ab]e to: hand1e prob1ems when they happen but does not plan ahegd;

Tr1es to prepare for. and avoid poss1b1e prob1ems can 1ook

ahead

Plans -ahead of tiie -for her program; can do more than one th1ng
at .a time if she has to; very well. organ1zed : .

-

Comnents. ) ' ' i

Energx Level

' a.

Not interested in her work, no get- up and-go has a hard t1me
getting started on anything.

b. Some days can get mov1ng, other days cannot get started at alls
not -dépendable.
.c."Usua11y act1ve enough to ‘handle the JOb can make 1t through an
" 8-huur day without becom1ng very tired:
d. Energetic; works stead11y throughout the day, shows 1nterest in
what children are doing; ‘does not get 1rr1tab1e or impatient.
e. Very energetic; does more than she has .to.do; is a1ways planning
“new things to do w1th ch11dren.
/

Comments .

warmth 'interest and _Enjoyment of Children

Nann, 1ov1ng, gives lots of individual attention to each ch11d
.seems to like hugg1ng children and having them sit on her lap;
. talks- to children in s1mp1e language so they can understand.

- 11-1-
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3, :ﬂpﬁmth,~étc, (continued) .

,ib. Friendly and helpful toward children; interested in what
' children are doing. ' ‘

-Ce ‘ﬁelpful-tomghiidrgn;‘fsqnog,awapecbt each»chiid having
different needs"or different likes and dislikes. i -

d. More intérégtgggin talking to- adults (parents and: other day-care
mothers): than talking, to and-being with children. ‘Would Jike

children to-be very-adult-like.and not cause trouble.

. e. vSQes'ch{Jdrepqas,ézchoreytqabe taken cave of; ot interested in
S how: they :behave .or .why- thiey: do- the. things they do; thinks. children
© dre-anuisance; does:not really care about what -happens .to them
othet"than_@heir“beinggfed,qndwclqthede e .
_ -Comments: '
e |
* 4.7 Understanding of Day-Care Task "

" a.. Gives poor caré to babies and young children; négiectq children.

b. éives routihé"physicai care; keeps house sa?e, but does not let -
"+ children get into things; not much for children to-do.

c.” Gives good physical care and also plans some activities for children
" - to keep them busy. _ :

d. Gives gpo& physical care but also spends time talking with and doing
- things ‘with children. ¢ ' . :

“e. Gives good physical care; provides interesting surrobndings; allows
child to explore surroundivigs in safe way so he can learn.

Comments:

Ty

5. Ability to_Cope with Immediate Problems

a. Goes' to pieces in an eme?genéy;'loses control and does not know
what to do. .

b. In an emergency, carn do the things that need to be done if told what
to do. . N ‘ .

- - -Can-handle-emergencies Wgﬁl on her own if they are simple and involve
only one child. ’ ’

- 11-2 -
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) ' . : %
Ability to. Cope with Immediate Prob]emS-(continued)

'd. Can handle emergencies- wel] on her own and can take care of an'

. emergency which 1nvolves more than one child.

™ - Able"to ‘handle any emergency, able to take care of the most

urdent and 1mportant problems first. . .
\ .

Comments : - : ; -

-
3

-_Hi'll'imess to Change ~

a. ‘Open-minded w1ll change if someone gives good reason for doing
S0;. eager ‘to learn- about new th1ngs

i . ,
b. H1ll1ng to change if someone really convinces -her. -
c. Willing tq listen but slow to change.

d. Listens but always thinks herown way is better.

e. . Close-minded; won't listen to suggestions; cehnpt understand

another person's ideas.

Comments:

Any Other Comments

- II-3 -
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" Address:

' Telephone:: L Social Security No.
. Date of Birth:. . Placé of Birth

fEthnic Background (Nationallty)

;Qate your residence began 1nuHawa11

Attachment 1I-B

APPLICATION FOR EMPLOYMENT
~ AS CHILD. CAREGIVER

Mr. i Mrs.

(Las’t_"Name) {First Name) (Middle Initial)

Number " +Street . Area or City {ie: Ka]ihi;ga1améIfZipVCode

Home -Business

Month Day Year I

T

;:Marital Status Single . Married ’ biVorced ‘wtddweQ1':
:'Number of children ine the househo1d?
—Number of adults in household?

-Your Home: Rent__ ; Own ; Apartment Which floor?_

Live with another family?

Would you ‘be W1111ng to care for other’ peop1e S chlldren
on al fu11 time basis in your home? : \

. nClrcle nghést Schoo1 Grade Comp1eted i 234567809 10 n

College.- 1 2 .3 4

- Name of Schoo]t. . . Date Last Attended

"List any add1tiona1 schoo11ng received frun business or vocational school,
"-college, University and/or armed forces: _ v
Name of School ' Date Left Graduated Degree or Cert.
*

Do you know how to type? .

Approximately how-many words per
minute?

Doeyou have an 0ccupat10na1 License. (Pract1ca1 Nurse, R.N., etc.)?

- 11-4 -
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- that dealt with infant or. child care?

- babysitting, volunteer work, as. well as. full-time work experience

Employer : . Your Title
Address ] Duties
City State .
]
. From ' To v
‘Rate of Pay ‘ Reason for Leaving _
' E 4
Employer B Your Title
Address .- Duties
City . State
Froin_ . To '
Rate of Pay i Reason for Leaving
Employer ' * Your Title
" Address Duties ®
'Clty State’
From To
Rate of Pay , S Reason for leaving

Are you or have you been in any kind of Manpower or other Jraining Program?___

——

What specific training did you receive? _ Did you compTete it?

'Have you had any courses or train1ng in h1gh school or from another source

.

No

~Yes Course ~ Title  *'  School

4

LN ~ . N
-

Have you had any experiences. that dealt with child care (1nclude gart-t1me work,.

N .

_____yeéy(Explain what 'specific expérienéeS) ' . l K

"EMPLOYMENT INFORMATIdN: Begin with your present or most recent employment.
Include Military service. | . _ * |

(If more space is required fill out a blank sheet as above and attach )




F
References: |
' ~ 1. A friend or nejghbor
 Narie,
Address_ - - i : o _ Phone -
2. Community leader (social worker,Apriest or minister, teacher, etc.)
Name__ _ ‘ o .
Address . .. j . . Phome = Coe T
: . T
3. -Iiinediate supervisor- in a job- situation- I o
‘:Nam - ' — : LS . i,
Address__. NI Phone_° |
- * ® | . b.
~ ‘Why do you want a position caring for children? '
. l . : 0
H’_ :
£ 3 ‘
IMPORTANT: Notify this office of any change of address or telephohe number .-
so that we can reach you easily. . : -

CERTIFICATE OF APPLICANY

I HEREBY CERTIFY that all statements made on or in. connection withhthis -
. application are true and correct to the best of my knowledge.

3
Signature of Applicant

-Date”

L1146 -
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Attachment 11-C .
- Revnsed January 1974

- . A DAY IN THE INFANT SATELLITE NURSERIES -
(A Script to Accompany".Slides for Lay, Audiences Only)

"Good: morning, -Carmel’y’ says Lani, -onie :of ‘the 8-caregivers. with
‘the § Infant Sate]]ite Nurseries 'in: ‘Kalihi-Palama. Twenty-
lfour -children ‘stay in.-these- federa11y funded nurseries while:
their parent or parents ‘work and/or go ‘to: School “in their
efforts ‘to pull themse]ves out of the poverty bracket.

W Short]y after the: chi]dren arrive it's breakfast time. Here,.
although it's Kristi's tyrii-at the feeding table, Timothy
thinks he'11 try: for - § cond |

After breakfast it's. time -for an outing A]ex -can't wait as
hé_ heads for" the' out-6f-doors.. But:his. care-giver is way
ahead~of -him; the door is: carefu]]y ‘hooked: as well as secure1y

" o covered with strips of woodto protect botn the children and

“SLIDE 4:

SLIDE &:
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the screen

o

~Sometimes the outing is in the yard with-trikes and wagons.
Or a kitty to pet.

Or it might be on an apartment Tanai pretending you're a baby
. once more in a doll carriage But wait--the "baby" may be
wanting to"be bigger ina moment-osee, the football is handy .
just in case some big boys are around the corner

Or, maybe it's a walk around the block in_a-stroller or between
*" two nice University Field Study students

Or perhaps  the walk takes you to a nearby mini-park Here, the
- ladder to the big kids' slide 100k$ 1ike a challenge for almost
3-year-old Shon

"Hey, if Shon can do it," says la-year-old Clancy, "so can I!"

. Or better yet, those care-givers just might take you ‘to the
beach on the city bus. Sometimeés all. the.nurseriés go'on a
big excursion in the van which belongs to: the Research Demon- -
stration Children's-Center. Those excursions include places
like the aquarium, the zoo,¢Ala-Moana Shopping Center, or the
Fest1va1 of the Trees at Christmas time,

Whatever it is, it's a b1g,wide,wonderfu1 world for the 1ucky
children in the Infant Satellite Nurseries

But now it's lunch time a1ready .Nursery mothers in each home
plan and prepare breakfast; lunch-and two snacks. for the three
to five children in théir care; They are given'a food budget
"to work within and training in planning and préparing nutri-
tious meals. Menus often reflect ethnic backgrounds of children
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SLIDE 13:

SLIDE 14:

" SLIDE 15:

SLIDE 16:
SLIDE 17
SLIDE 18:

SLIDE 19:

SLIDE 20:

<

SLIDE 21:
SLIDE 22:
SLIDE 23:
SLIDE 24:
SLIDE 25:

SLIDE 26:

and mothers and are always checked in. advance to be certain_
they inc]ude proper amounts of protein, milk’ and dairy
products, fruits and vegetables. and cereal products. ~

Heather thinks mea]time is a Jolly ‘business but Erik approaches
it in his usual droll -fashion. . The low table folds-easily for .
storage when-not.in use and is Just one of the items- furnished
by -the project to-make child care more pleasant for children
and care-givers ‘alike. .

After mea]time, it's time to clean up and Keone has Just thrown
away: his paper p1ate and ‘put the 1id back on the garbage pai]

Now 1t s story time and we're lucky enough. to have a friend]y

v1s1tor s lap to sit. on and. knee to Tean - aga1nst

Heather is not so sure she's sleepy but she'll probably s1éep
. tight with- her precious dolly nearby “her rest mat on the floor.

Keone finds a big. bed a most relaxlng p]ace to- be after a busy
morning. .
Alex says he's had enough of this sleeping business and p]ays
with his crib .gym unt11 someone” comes to get him.

Most usua]]y after a nap it's time for a fresh diaper. But
it's more than business for Dianne and Terrence who find it a
pleasant time to communicate with one another.

<

- “Bath’time comes for some children befpre naptime and for others

’

v after naps. But whenever or wherever--in bathtub, sink, or
small plastic. tub in the shower stall, water is one of the
neatest things to play w1th--c1ean11ness is secondary in-so-far ¢
as, Erik is concerned. i ?

And after. a geht!e rub down. . . -
And clean clothes.-,

It might-be music time. Erik finds the hole in the record a.
dandy place for a finger but he loves the music, too, and is
very much aware and responsive when the record is playing.

And Keone likes music, too, bui says he 11 make his own, thank
Fou. . . who needs records anyway?

Heather fihds being in the toy box much more delightful and
expedient than being on the outside look1ng in.

Then again, Timothy finds the kitchen cupboards an even more

ex¢iting place to explore. Fortunately his caregiver has

stocked one cupboard with things children can play with safely.
7 , L)
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SLIDE 27: Kristi is trying to see what makes that jack-in-the-box pop
‘ up. _ .

SLIDE 28: Erik and Douglas find puzzles an absorbing challenge.

- SLIDE 29:. But Keone=and Adam find an indoor slide theething to work off
T s ~, their boundless 2-year:old energy.
3 ) ° ' '\
SLIDE 30: My, it looks like Blake-had a  disappointment--or was it a
tumble--never mind, Clancy will wipg away the ‘tears. .
.SLIDE 31: Craig finds a rockihg horse is the thing he wants. Notice . ~°
. the hollow blocks used as-toy shelves in the backgraound. But -
they can.also double as building materials. g
" SLIDE 32: Aha, what's this? The custodian arrived to fix a wagon and
bless-his-heart doesn't mind inquisitive Terrence fingering - .
- all those -lovely screws. =~ . ) T
SLIDE,33:i A very important part of our program is the research. Here,
.o one, of the testers is working with Joyce while her mother
° = looks on. '

SLIDE 34: ' Behind the scenes much-.learning takes place. - Here at the.
main, office, Amparo, nursery manager, discusses menu pjanning
with Janice, .a caregiver. The nursery manager is also respon-
sible for supervising the nurseries and filling vacancies as
they occur. .There is very little turnover except as the children
are.three. QOver thirty children, mostly babies. under one year
are on the waiting list. Amparo also helps in determining
what fees should be paid by the parents, which depend upon
their income and financial responsipildties.

ﬂ .
SLIDE 35: Training has become a major part of our program. Our own
i care-givers receive regular on-the-job training after they
complete a pre-service course. The pre-service training
& program which we have developed is being used throughout our
community. Groups which have been involved include: Vocational
Rehabilitation, WIN, Community Colleges and Community Agencies.

" SLUIDE 36: Here Clancy's mother stops to pick him up after her work day
~ and’'stays a moment to chat with Delores, a care-giver, who
‘holds Blake on her lap. Care-givers try to keep .the lines of
. ‘communication open with natural mothers so the child's life is
as nearly unified as it can be when both dad and mom work and
.. he spends his days with other caring’ people.

.= 11-9 -
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Attachment II-D.-.
INTERVIEW GUIDELINES -

1. If you were placing your chiid in a day-care home while you worked,
e what kind.of care would you want for him/her? What would you expect
froim the home? .

2. How does your family feel about having other children in'their home?

3. Are you renting? If so, how would your landlord feel about your use
of his home to ‘care for”/cther peop]e s children?- ’

|
|

4. What wou]d you ]1ke to ]earn before you start caring for other peop]e S ;|
children? -

.

1

1

' 5. What kinds of things would you do with 3-5 children in your care; each Z
of whom is under 3 yeays? _ :
. o

6. This job takes lots of physical stamina. How do you rate your physical =~ _ -
condition? Do you have any chronic physical problems? How about the -
rest of your family? How many times do you visit a doctor in an

_ average month? P

7. How would you handle a child who. . .

Bites?
Throws tantrums?
Hits?
Whines a lot? ) *
8. How do you feel about parents who go to work leaving their children in-
the care of someone else? -
9, Descrit2 a‘sitpation where you have-had to do two or more things all .
at the same time. How did you manage? How did you feel?

10. Tell us about a humorous situatioﬁ with your own children.

11. If night meetings or classes were offered in areas related to your job, .
would you be willing to participate? *

12. Your family is used to eating around 5:30 p.m. every afternoon; for
three days now the -same child has been picked up late. How would you .
try and solve this problem?

If applicant has difficulty, éuggest following alternatives:
- Would you talk to the parents?
What kind of arrangement would you suggest?
Would you go ahead and feed the child dinner with your family?
Would this upset your family? -

Fede e Jedede Jededede Ko e de Fek de Kk

Explain purpose of interview and orientation:

_ Describe orientation week. :

" Four-five weeks of training to follow--two days in nurseries, two days of
o training each week. 1110
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Attachment II-F

THINKING ABOUT BEING A CHILD CAREGIVER?

B
wl

The ch11d in day care grows ‘better when the careg1ver knows her job.

Mothers only need to know about their own ch11dren Child caregivers need

to- know about all children- because they won't know each child from the:
,beg1nn1ng : ‘ _ >

Here are some of the things ch11d caregivers learn in training. "Help us

“work -out good training plans for you. Let us know-how much. training you

th1nk ‘you need. (It doesn't matter how much you need. You can learn it if

you: want. to) In part, this week is to help you decide 1f you really want -

this job). .

The training I will need:

The_things .child cafegive(s,learn:

3 L1tt1e ;Sqme' Much '

1. To plan and serve-good, healthy food.

2! Io°keep the-houée_and:yard safe, orderly
and .planned for children.

3. To handle -illness and acc1dents properly
and quickly.

4. To work closely with barénts.

5. To plan days that give good balance of

: arﬁ \n +\l :nd_rmr*

’_..'....... -

p_y,_a,;.m“_"_nms .IohJearn how-ch11dren arewgrow1ng and what_ __

a4 Cov . e e = e e e

they need from watch1ng them. R

7. ,To help each child each day feel wanted ;
special, important. i

8. To help each child grow each day in what he
can see, do, think, know, try, say, feel.

9. To help-each child grow each day in how he
" Tives with others.

10. To work well with the other adults in the
program. .

°

11. To keep simple records of what happens
every day.

12. To ask for help when needed.

- 11-16 -
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_ Interested in job

Attachment II-G

iMPRESSIONS“OF_APPLICANT‘INTERACtION STYLE*

Friendly Unfriendly -

S
—

© Warm: ‘Cold

—
i

o

Sensitive

Insensitive

lan T o jon
. * .

Intimate "Detached ’

£

& e e s |e

Energetic

Lethargic

Active-

N e oo fés s e

" Passiveé

i I — . g
Relaxed 2.7 B 3 Tense :

¥ I

£ P]anfui Disorganized

Enabling.

)

Controlling

O I DGR TG SR [ GO O I U LU U
O LI [ O T O L T O L LR S (S
&le & s (& e e e s |

< o v o o Jon
—
I 13 . . ' H
o o o o .|l jo |Jo o |o-o
'-—J

e |w Jw jw e e Jeo e e [
Yo oo o | o o o o o o

e e |e & e

Disinterested

2 e — o
- o

e = —— o p—— ———— e

_Applicant -

Date

Day of se]ectlon week: 1 2 3 4 5

Eva]uator : ' . .

A

Note: Remember, we do not know the extent to which good training (increased
S knowledge, experience and competence) affect such factors as arbitrary .
authority, harsh discipline, etc. What we are after-here are the
personality traits and characteristics that-would make the appl1cant
most available to that training. See if you can separate specific : L
strategies or techn1ques a person m1ght use with children from underr -
lying att1tudes person ‘brings to caregiving role. )

g

C - 11417 -
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) ( ' : Attachment IB-H .

- , INTERACTION OBSERVATION SCHEDULE
TO ‘RECORD THE QUALITY OF
t INTERACTIONS BETWEEN CAREGIVERS

— .,

L - . AND CHILIREN

‘Bxperinental Bdition developed for-‘the Infant Satellite Nurseries Project

Doris C. Crowell and Hannah Herman

< -

7 Yad
: . ":w‘.v




" INSTRUCEIONS FOR AIMINISTERING THE INTERACTION OBSERVATION:SCHEDULE

. The purpose .of th15 observation schedixle is .to ~record s)istanaitically :
the nature- and qua11ty of interactions in.day- care homes .or similar ‘

settmgs ‘betweeit the adult Workers and the ch11dren recewmg care,

~ : ‘The f°°“5 °f this Procedm'e is’ on the beha\nor Of the adult. *
; . \ ,"‘The t:me sanplmg method to: be followed mll con51st of 15-second
_ »un:l.ts. Each lS second observatlon perlod w111 be followed by a-
1s¢ second recordmg perlodﬂ mrmg the: f1rst 15 ‘seconds of a mmute :
(0" 0.15") the adult. of” mterest is observed durlng the next }S 4
seconds (16" - 30") the observer codes the behav1or. The sequence T
is then repeated so that w1th1n each minute there are two observa- )
tion pel'J.OdS and two recordmg periods. A schedule of fifteen . -

mmutes of observatlon,'broken 1nto three f1ve-m1nute perlods, spaced

throughout a mornmg in order.to watch the day care worker at a var1e-

SR

ty“ofrtasks~const:tutes~ahs1ng1e~record.t —— - ) <_

For each 15-second unit the observer codes the edu‘l\t's behavior along )‘
six dimensions. _In order to-canplete the co,d{ng the -cbserver has to ’.
ask -the folfowin’g questions: . S ‘

1, Was the adult mvolved in an mteract’;on sequence'? (INI‘ERA‘(?I‘ION), -
2. If yes with whom was the adult interacting. (IDENI'IﬁCATION)

What act1v1ty was the adult engaged in or prunptmg" (ACTIVITY)

Lo w
e ' .

- IWOLVREND

- 11-19 - °
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How mvolved was- the adult W1th a child (ch11dren)'7 (LEVEL OF B };




3

o . 5. What technlque did ghe’ adult use during the interaction?
. (TEGHNIQUE) - . . °

i 6. - Did the adult verbalize during the interaction? (VERBALIZATION)

w04

For each ;S;seconﬂ' 5bs'ervatilon unit .o'hly one code per category can
“be recorded although fiore than one interaction may take piace and °
the-adult may use.more than one technique. 'Sogne general fuies_
follow: . ; ' e
’1,- An interaction between the -adult ‘and child éiways takes pre-

| .cedence over and adul* /adult mteractlon or no intéraction.
2. Generally, the interaction of longest duration within a 15-second

unit is coded. , _ ' S ‘

3. If more than one technique- is used, the observer must judge which

——-—-- ————one~is predominant; “that is, Which one_most accurately reflects . _

~ . [

?

_ the quality of the interaction. ik

+

A summary sheet of the dlmensmns observed ‘and the correspondmg codes

for ljecordmg is prov1ded along Wlth individnal recording forms.

Deéscription of the Dimensions

%

Column 1 - Interaction

¢ ©

In column 1 the observer codes the type of interaction taking plaee.

adnlt/chlld (1) - when the adult being observed is’interacting with IR
a child or group of ch11dren a 1 is recorded in .
colum 1. °
N - adult/adult (2)- - when the adult be1ng observed is mteractmg w1th
: an adult, a 2 is recorded in column 1. / ‘ )
no interaction (3) - when the adult is not directly interacting w1/th
anyone, a 3 is recorded in column 1. .
3 - ‘ -
- 11-20 -
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Colunn 2 - Identlflcatlon

In colunn 2 the person involved in the interaction with the adult

belng observed is 1dent1f1ed. y; <
chlld_(A B. C., etc., or name)- - “each.child in the setting should
be identified by letter or by name. If the
observer is not familiar-with the c¢hildren,
large identifying letters should be attached
to théir clothing. If a 1 has been: recorded
in colum 1 (adult/child mteractlon) then
either the.name.of the child or the identifying
. letter should be recorded in column 2. If
. the adult-is- mteractmg with more than one
) 'ch11d the word group is recorded in colum 2.

Aduit (RS OS FM. VI)- if a 2 has been recorded .in colum 1
(adult/adult interaction) the appropriate
code 1dent1fy1ng the adult is recorded in
column 2. _

Re51dent Staff (RS) -'a person who routinely works at the

IEREEEEE locatlon which-the -observation is taking place.

Out51de Staff (OS) - 'a person who is a staff member but who -
1s not usually located at the observation site.
Usually refers to administrative and supervi- -

sory personnel‘ )

Fanuly Me'nber (FM) - a person who 11ves in the home bemg used

as a day care center but 'who is not a staff member.

Visitor (VI) - all other adults are considered v151tors.
This might include students or others interested
in observing the day care center or friends of

2 family or staff who drop in to socialize.

Ifa3 (no interaction) has been recorded in column 1, place an X in
colum, 2

Column 3 - Activity

¥,
In colurn 3 the observer records the activity in which the adult is
engaged or is promoting.

Cognitive (COG) - act1v1t1es that -are 11ke1y to promote intellec-
tual development, These include pr1mar11y verbal
or language activities as well as quantitative -
activities. Specifically, reading, labeling,

b prov1d1ng equipment that introduces concepts or

size, mumber, relationships, would be.coded as COG.

- 11-21 - '
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Sensbry-Motor (M) - prnnanly manual ‘activities that. pranote

] development of fine-motor coordination and

? : activities that develop Sensory gwareness.
Puzzles, blocks, beads, arts crafts,
and: spatlal-berceptual activities would be -

kY

. coded SM.
- Music M) . singing, dancirg, listening to records
) ) rhytlm.(’: act1v1ties dare coded MJ. _ _
“Outdoors. (0) - all large nuscle act1V1t1es such a$ runmrg,
o . - jumping, and riding. tncycles are coded O,

Takmg walks wuld ‘also receive -an O code,

Ba51c Care (BC) - mcludes a11 eatmg, dr"e\ésmg, restmg, and
j tmletmg act1V1t1es. e

Interactwe (1) - coded.when the people ‘interacting are. pnmanly
. involved with each other rither than in: & speci-
fic activity. An .adult being playful with a
child, comforting a child, or disciplining a
h ch11d would be coded-1.. .
e _Housekeepmgji} -Toutine” housekeepmg tasks such as cleanmg,
. or preparmg meals receive an H code.

MangLrlal (MA): - all admim.stratn'e and c1er1ca1 tasks such as
completing forms, making schedules, arranging
excursions, and contactmg_parents are .coded-

- . "‘?MA‘ ) )

<

Colum 4 - Level of.Involvement

I «colum 4. the observer records the degree of involvement with a
child or children.

Active Part1C1pat1on (1) - adult plays a d1rect participatory
7 role; actively entering 1nto the experience
with the child:

-

l‘\

Actlve Facilitation (2) - adult influences the actnnty by ini-
tiating, facilitating, or reinforcing the acti-
vity but does not part1c1pate directly,

Active Restriction (3) - 'adult plays an active role in controlling

P »

S and restricting behavior.

Inactive Part1c1pat1on (4) - coded when the adult is present but
does not directly or 1nd1rect1y get 1nvolved
. with a child. o

- 11-22 - P
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If the adult being observed is talking to another adult (code 2,
column 1) but apparently is aware of and sbserving the chlldren,
her level of involvement would be 4. "If she is chatting with an
adult and noticing the children, place an X in column 4. Similarly

place an X in colum 4, if a code of 3 (no mteractlon) has been
recorded in column 1.

Column 5 - Technique

g e

-In colum 5 the adult's prnnary techmques method of style of
interaction is coded.

The. first group of codes are appropriate only when Active Part1c1pat10n
(1) is coded in colum 4. These techniques all assume active partici-
patlon on the part of. the adult. '

SRR tea t) - thls technique is ‘coded when the adult is instruc-
o ting or providing information or stimulation to-
the child. This may occur in a formal, struc-
_tured-manner, or informally. Labelmg, explain-
ing, demonstrating, asking questions to promote
Lo X general cognitive development, would be coded t.
o . . Teaching is frequently associated with cognitive ,
. or sensory-motor activities, but could occur '
;o - during other activities.

conversmg (con) -this technique is coded when the main purpose
T of the verbalizations "is to exchange information
i < " or to ask questions about routine or social
: | activities.. Conversation is a medium for social
interaction rather than for promcting cognitive
* development. Conversation is frequently associa-
ted with interaction and Basic Care activities.

¥4

directing (di) - coded here are commands, orders, requests, or
. simply telling the child to do something. Sta-

ting general rules of behavior or classroom

T . i *  routines are coded di.

1]

dlstractmL(di -coded when the adult diverts the child's atten- o
Tae tion or redirects the child's activity. The .

e, . . adult may suggest a new act1v1ty or talk to the

L ' ’ "~ child about something else in order to. dlstract-

T : - him.

L , expressing affection/concern (aff) - coded when the adult indicates

- ’ that he likes the child or cares ‘about the child's

Yo . welfare. " This - may be demonstrated non-verbally

S e . through physical contact (hugging, cuddling, -

T kissing) or verbally. Praising the child's perfor-

s — ‘ mance ‘rather than expressing approval of the child
’ ! "has a separaté code (pr)-

S : - 11523 -
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The next group of codes are appropriate only when Active Facilitation ’
{2) is coded in column 4.

praisi r) - this technique is coded when the adult's purpose
is to pramote the child's behavior and to indicate - -
approval for what the child is doing. Praise is
a response to-the child's perfomance. Giving
ﬁoncrete rewards such as food would be included - T e
ere.

-

encmxragl_qu(en) - coded when the adult encourages or supports the
| child's behavior, without specifically praising
the child or the quahty of his performance,

—————

esti su) - coded when adult offers guidance or direction to
: the child but without the quality of insistence
that dccompanies directives. A possibility of
other" alternatlves is left open to the child.

helping (he) - this teclmlque is coded when the adult provides )
i assistance,or a service to the ch11d The adult

may be responding to a request or 1n1t1at1ng

help when it seems necessary.

reflecting feelmg (rf) - coded when the adult is attempting to -
verbalize the child's feélings or to express T
her own: feelings-or to describe what the child .ok
* is experiencing.

.

The next group of codes are appropriate only when Active Restriction (3)
has been coded in column 4. - . L

proh1b1t1gg (pro) - coded when the adult verbally or non-verbally
restricts the child's behavior. Proh1b1t1ng is
‘a reaction to on-going behavior.

punishing (pu) - coded when the adult shows extreme displeasure
with the child's behavior. Includes scolding,
hitting, isolating, threatening the child, removing ° )
privileges, and demanding the child. T

The final group of codes are appropriate only when Inactive vPart1C1p_'c10n
(4) or an X has been coded in colum 4. These are non-verbal codes. -

children and seems aware of them but is not

observing (ob) - coded when the adult is in the vicinity of the
’ directly or indirectly involved with any child.

ignoring (ig) - coded when the adult.disregards a situation that
. ,warrants attention, or when she ignores a child's
attempt to make contact.

‘ - 11-24 -
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Colum 6 - Verbalization

In colul'm.'6 the observer récomls the presence or absence of
verbalization on the part of the adult.

Verbal (V) -

Non-Verbal (NV)-

coded when the adult verbalizes during
the 15-second interval.

coded when the adult's.behavior during

a 15-second interval does not include

Verbal and non-verbal (V/N) - coded when the adult verbalizes

and uses distinct actions and gestures.
Hugging or puIlmg a child while talking
would be cammon situations coded V/N.
Talking to a child and’using routine

" gestures would receive a V code.




'SUMMARY OF DIMENSIONS OBSERVED AND SYMBOLS FOR CODING

Column 1 2
Interaction = Identification
Cods (Cat Code* Cat
1 adult/ | "' A Each
child - child
L B in the
(ér group of room
children) (o}
Group More than
’ one child|
2 adult/ Rs resident
. adult: - staff
.05  outside
staff
FM  Family
" Menber
VI Visitor
3 Ro
inter-
. action
* Instead of
letter codes,
the child's
name can be
used.

3

Activity
Code Cat

COG.

SM

[3

MU.

0

BC

tive

Cogni-

Sensory
Motor

Music

Outdoor|

Basic- -

Care -

Inter-
active

House-
keeping

Manag-

erial

4 5 6
‘Level of . N
Involvement Technigue Verbalization
Code (at  |Code Cat Code Cat :

1 Active 't Teaching ' |. V Verbal ver
Parti- : o N
cipa- con Concerning N Non-verbal .:
tion . . R e

di Directing - Both verbal .-
dt . Distract-" non-verbal - :

: ing - 5
aff Expressing
{1 = affection -3
or concern

2 Active rr FPraising ,
Facili- | en Encourag-
tation ing

su Suggest-

ing
he Helping ”
rf Reflect-

ing feel-

ing

3 Active |pro Prohibit-

. Restric- ing ’
tion pu Punishing

4 Inactive| ob Observing \
Partici- \
pation |.ig Ignoring . »

a ¢
1-26 -
TEFY C




- ADULT OBSERVED.
OBSERVER_

_DATE _

__TIME

 WUMBRR OF BOYS

‘ @sﬁmnon SEQUENCE NO.

Ly

NUMER OF GIRLS__. . NUMBER OF ADULTS____. -

E

A

-

~r

MINUTE 0" = 10" observation

nﬁcgnmc Fém

e T s emmg T

-~

Inv. | Tech

_ Int. | Tdent. [ Act.

:’ I?xvs ‘

“Tech. | Verb.|

“Int. | Ident: | Act. |

.1

S e e -
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_Attachment’III-B

-~

PRE AND IN-SERVICE TRAINING FOR.CHILD CAREGIVERS _
. : B ¥

<

Topics by Units and Modules ] : ' IR -
Unit 1. Feelings Related to Child Care ~ '
——sduTe T = How 1t feels to/be a child caregiver -

A
‘ Module 2 - How 1t feels tozbe a -child .\ - i .
£, Module 3 - How it feels to be a-parent
T ' ‘Module 4 - How- 1t feels to.be you . R
i ——Module-5—-_How it feels to be the family of a caregiver:
+  Module 6 - How it feeis—to-be-a_staff member '
Unit II. Everyday PhySical Care of Children - TTTe——
' “®Module 1 - D1aper1ngﬁ ' 5 . ‘
.*Module 2 - Toileting & toilet tra1n1ng - . -
"Module 3 - ‘S1eep4451 ] . ) : I
*Module 4 - Clothing: T ‘ : .
Module 5 - Bathing v
*Module 6 - Safety in the home
WModule 7 - Safety with toys j
*Module 8 - Care of home and yard (as needed)
Unit III. Care of Children in Emergenc1es and Sickness
*Module | - thd11ng emergencies due to accidents )
. Module 2 - Recogn1z1ng¢a sick child and giving interim care ‘
Module 3-13 - Basic first aid course
Unit IV. . Food.for Children |
: —#ModuTe 7 = Food handling

*ModuTe 2 - Important foods. for all ages

*Module 3 - Planning menus and shopping for food .
*Module 4 - Making mealtime pleasant

ModuTe 5-8 - Variety 1n menus

Module 9 - Allergies

Module 10 - Weight problems

Unit V. Observing and Testing

: #odule 1 - Observing children-using check 11sts
i * Module 2 - Making your own written:-observations
Module 3 - Tests, testing and using the results

*Modules starred are the topics ;resented in the pre-service packagel

- 111-5 -
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. Unit VI. How Children Grow : R

WModule 1 - What. hag?ens as‘fhe¥ grow. .
_*Module 2 - What children nee or;growth

Module 3 - Development in first year’of life

Module 4 - Development in- second;xgar of life

" Module 5 - Development in- third year of life °

Module 6 - Social-emotional development
" Module 7 - Attachment phenomena. .

Module 8 - Cognitive development

Module 9 - La guage'development

Unit v11 Helping ChiTdren ‘Learn . ‘ !

*Modu]e 1- Selection of toys and activit1es in age-.and .
__stage appropriate fashion ] !

— #odule 2 - Adult/child Interaction u51ng:toys and activities

~#ModuTe 3~ How children learn through: toys and activities _

. Module 4-15"- Learning through-natural—_surroundings,.‘household

- ‘'tasks, art, music, books,;poetry, movement, etc.

Unit VIII. Guiding Childrén's Behavicr

ModuTe 1 - Our philosophy: Accentuate the positive

"Module 2 - Helping .children express feelings constructively

Module 3 - Helping children relate-to other people—

Module 4-7 - Cultural differences i1n quiding._chi drep

Module 8 - Fitting cultural differances togetfer

Unit IX. Involving Parents .. g
*Module 1 - ‘Day to day conuact
*Module 2 - Initial contact with parents of new ch11d
Module 3 - How to talk with an upset parent
Module 4 - Meeting related needs of parents
Module 5 - N

Unit X.

Conducting a parent conference

Managing A Day Care Home

*Module 1 - Working with student-aides

*ModuTe 2 - Agency and community resources

*Module 3 - Records to keep

“*Module 4 - PTanning a day

Module 5 - Working with university field study students

Module 6 - Working with volunteers

Module 7 - working with senior citizens

w
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Attachment 111-C

. Draft :
. ' Septembep, 1973

~ UNIT VII: HELPING CHILDREN LEARN
C ! MODULE 2: ADULT/CHILD INTERACTION
. "USING TOYS AND ACTIVITIES

-

‘v e . ,

: Purpose: To introduce ways aduIt can help the child gain maximally in -
N . 2ish$xper1ences with and without toys in a child-oriented

i ’ * tashion . i \

Perfonnance 0bject1ves

. ' Level 1 - Offers appropriate toys to children in an orderly fashion;
Loee T . . allows the child to-make his ‘own response;: observes those

i ’ "« - responses; st1mu1ates interest by po1nt1ng out.and nam1ng

' 1tems of possible interest. . .

Level 2 - Re1nforces the child's use of the toys with

1) 1ntroduction of new objects and expenencee into
chi1d s life. .

2) descr1pt1ve comments/%gfht what child has done. ;/“{
3) imitative act1ons {adult ‘rolls ball back to chxld after !
chiTd has rolled it).

L . + 4) verbal invitation for.specific reéponses from the child.

R Level 3 - Stipulates ne; responses from the child in the.use of toys by
1) doing something different (but related) with the toys.

? ’ . ) 2). using parts of the child's environmept in new ways.

3

3) 1nv01v1ng the whole adult self in responding to the )
. child in a way that will encourage continued activity. o

45 asking_questions or mak1ng comments which relate toys
: to other concepts. :

I’

5) dinviting the child's open responses.

- I11-7 -
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'UNIT VIZ, MODULE 2
‘SUPPLEMENTARY _EXPERIENCES

. ?
4 ’ .
- 9\ . . - N R .

A. Sort toys in a Jumbled toytbox IR .

a. b1scard or set aside broken ones - - s
b, Saﬂect several groups of toyS«which could be. brought out
on different days, thinking of toys. -which. éan be used/
7ﬁ-,,,etogethen_onedupi1cate_each_other,_etc , /1' S

.. Arnange -one._group of toys on: small toy shelf Or; group them
.dn-a:play corners .
(This coqu a1so be -used as a part of the pre and post
test ) L . . R
B. Learn some put-away games and/or songs to use -when' it' s
: b t1me to c}ean-up -

"Th1s 1s the-way we pick up toys, pick up toys pick up
toys (to ‘the- tune .of Mulberry Bush)

"Carme]‘ find~a11 ththoys -with-wheels- and put~them -0n- thew»
shelf. Bobby, find all the round things* and put them in -
* . this box.. oo

2 ™.
s

b. Now: "1nvent" some- put -away games or “compose“ some put
away songS\of your own
Observe & video tape of ch1ld play1ng with toys Tel] about what
you saw
time. \Answer: questions: such-as:. - What' did’ ‘the chitd-play w1th°
How? ‘What'did the adult do? Saj?- etc. e s

Use Sse accompany1ng Observatioh Check]1st as you watch a ch1ld 1n
anu
Point out and name 1tems in room of poss1b1e 1nterest to child:-

1}':

Think of soMe place to take a child you ve never taken him to bnfore

Watch. a v1deo tape w1th sound turned- off in wh1ch child is p]ay1ng
Think of all the desciiptive-comments you can which -could be. used;
with the child in; that situation. +Look at tape again with sound.on

and-see how<yoﬁf% CQmpare with anyth1ng that was actuallyfsa1d
v
<. EC & § & 19 -

L . . ' .
6’ . ) PR
00208

N

.Review the tape and see: if: you ‘missed’ anyth1ng the first -

,
¥
<
.
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a

3. Divide into\pa1rs for 3 "mOnRey: séesn monkey do game. One person’;'
*  does something.\then Xhe -other: 1m1tatés. Then what happens” How

S

do you feel about do1ng th1s° =

. '0

> s 2 .

" 4. MWatch a video tape with sound ff an thin k of spec1fitfsuggest1tns
. oL you might make to’ the ch11d which wou ld enc ourage him to -expand .

. - his play. . L L
Level:t3 - = - - ' R . - ’ .' " s s
——— B 1. - o .0 N L - -:.

1. Tra1nees work in pairs. Change the “monkey gp monkey do“ game - . e

__to."monkey- see’, morikey do something a 11tt1e d1fferent“ Tnen .
what does. the f1rst "monkey“ do, etc... T o %

_ 2. % Look around your house- and find “th1ngs" that couId be- used o o
- las toys. (See 1ist and add- your own ideas) . N S

b. Make a toy from several of the "things" " you have® found or ,' " ».iﬁi

; -other mater1a1s you may ‘have. . This could be your, own idea or - A B

a copy of an expens1ve toy you've seen. .

, 3. Tra1nees work 1n pa1rs or groups to do someth1ng tooether wh1ch a
child m1ght enJoy B \ .
e - vG1ve‘each tra1nee -or-pair- of~tra1nees a. toy..and_some. tine to think
’ ofsas,many questions as possible which would relate that_toy to.
. . T var1ous ideas such. as. color, shape, use, etc. Questions which also
- ST 1nvo1ve the 1nc1u51on of the adult in the situation are 1mpostant

o 5. Trainees work in’ pairs aga1n, .ore as adult, other as a child play-
ing with a toy. Adult asks "open ended" questions or‘makes open
« ended suggestions. For example' "How. else cou1d you..."

- N

-




Does he

Does he

Does he

q Doesﬂhe

RN

Does he
DoeS’he'
~.-Does he

DOLLS - . -

Play with them? ;‘A. :
*stack them? ' '.‘ o

try to make a: no1se wwth b]ecks?

-

bush the Stack down?

put.: block 1ns1de a bowl or conta1ner?

hide them? ‘ ‘ e
p]ay with the b]ocks W1th other ch11dren?

t' L/

j - EErr- gwkyyh B
:&i ., : X : . r”’zi “
’ ."':‘/:',M/‘_.;AF,#
: ' S 'September—1973 .
- : VII"ZQ“I
' 3 o J ‘ *. \ “
. CHECK LIST FOR OBSERVING CHILD' S USE OF TOYS
’ (UNIT VII, MODULE 2 LEVEL l) ‘
. Instructiohs: Observe each child over a period of sevenal days.. AnswerA :
. SIS o the questions about the -specific toys by'placing a check_ g
- : } in the appropriate ‘column - yes Or no. ‘ T
N CoBAus /) . _YES %O
.y . -Does : piay with them? ? ~)" °
, TR : *
S oL ~ Does./he bounce them?
. s X . \ . :
e e " “Doed| he thirow. them? , R AT A
i . Doeé'heerdil*them? L R
2 . Does he'attempt to retrieve them? % b |
: , L S . :
: ! o Does he -use ‘ball W1th other ch1largn?
CoeT BLOCKS," . R

<
s
W
. -
cy L . i
e . -
¥ < v ¥
R .
1
s e S
In 4;‘.
N \ 5
N " LY
3
. . 2 .
H - ] o~
R Y
> LR A Y
“ o
Pyt -
P 14 -
.. » "
¥ 4
k
N -y
-2 v .,
~ CUDDLY ..
Y R 3
f
i)
HAS
t
L)
o
o
he
. : -
- 1]
i - Y.
P .
- . * ) v
M . . T,
L S .
1 M
F R »
K .
Lt
: °
« -
57 o
e -

"Does he
Does he

Does -he-

Does‘he

. Does he

Does he

play w1th them?

carry them in a 1ov1ng way¢

carnyethem,by one arm or 1eg or hetﬁ? - !
try to dress and:undress them? U

talk to them? - | o '

use them when p]ay1ng with other ch1]dren? ‘.

41 2 IR -
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¥
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. SELF CHECKLIST: ADUI.T/CHILD INTERACT ION v
Te .7 .-~ “WITH TOYS “AND- EXPERIENCES. R
* . UNIT VII, MODULE 2, LEVEL 2 R ;
- When interacting with-the-children today I... ' L &
T . ) o . Yes | NO _ ' | .
: ;.Péii nted things out to ‘chil&rg;, -
- Introduced them to soinethfn’g new. . '
. Used words-to, desgfribe ‘what they o { oL L e

: ’were doing or how: something felt. . "
- . Imitated: something,chﬂdmd. )
b i
Made ‘a specific suggestmn or’ ., AR TR . Ce
‘somethmg for ghild to -do. 4y e A
Hw;djd the child react whéh you did these things? -What did he do next? R
- . . -0 © T, ;
! e - AN ~ o P
. : :
A i .' ‘ o )
. \ !

.’. .. . ‘Q' P . ' . ;;
How. did the child react when you.didn't do them? What did he ‘qlo next? ) »!";
- R -
\‘—'5"'\’ . ‘ . . . ' ) ’
M o T -
~ \ . ' . . \ R '\\.
SPEERCE - T, : , = .. ~
0 SR P  § - 2 T T
N TS : : : ’ e N . : y :

EERIC S 90206 . - .
. Cl z : ! i ?MT‘ . ’ R et :q




September 1973 ¥, 1
. Form VII, 2, 3" 2

-

OBSERVATION EXPERIENCES: ADULT/CHILD INTERACTION WITH
‘ . TOYS AND EXPERIENCES * -y
o7 * UNIT VII,MODULE 2, LEVEL 3~ ~ Lo
. . . . ¥ o Lo

< - ' .

.:Qegcribgfhoy_youlhave encouraged the learning of one child. through your

*ng:of at least three of the following learning stimulation techniques.

.
.

3; D?iag,something-differentbutvgeIated with the toy the~chiId'iS'p1ayin§f
with: . ‘ ) - —“ S , . _.'
Using something. in child's environment in a new.way. . '

2. Using som
3. Involving whole ‘aduTt self with:the children. - = L
- -4, Asking questions or -making: con ents-which relate one: thing to another.
* 5. Giving the child-a chance. to-make..an open choice. . .
) ‘ T Y t

»

~  Use thé following format:

WHY. YOU THINK-LEARNING

. eAMD:. g, . . OATE:___ E
. T . T WAS TAKING PLACE - .
oo e T
What the child did . What you did What happened next. .. . -

. g} e . ' ' ‘ ) T : . ’\;
P . ,‘7 2 a & E‘

v ;

? , 7 N f

t :.

1

~ | i

. - 111-23 -

00207 o




" " PRE_AND POST TEST

-

) Y . L% .

. . - i
’ "8; Engages- child in conversation about . 1 T \

~ia Is accepting of chi]d 3 responses,

. 4, Maintains. a high- 1eve1 of 1nvolvement with .

UNIT VII

e ‘ o . - MODULE 2
- - . LEVELS 1,

283

Leve] 1 , : oo ,
= Consists of 5 pictureS° a: 3-month~oid child, a 6-month-old «child,
a- 1-year-old. child, an.18-month-old: child, a 2-year-old ¢hild:and-
Aset of 10 pictures of toys (clipped from. toy cata]ogs) appropriate
for children of different -ages’ 2 and- under-.. .
The task is to match the pictures of children of different ages *
with the pictures‘of toys that are appropriate for each. age.

Level 2 : -
A ten-minute video tape or.a io-minute observation period of traineé‘in

* a:nursery with two children ‘and:a“shelf filled: with- assorted toys. Video
tape will be rated'on the following three-point scale. by trainer:

boes trainee ‘ : .

5. -Permit ‘thild: to. choose his: toy

' -independéntly’ e '

< -'Suggest -and--ndme: age-appropriate toys? B
.. Present.a new toy when child loses '

intérest. in the: one;’ he: has?

. - Does riot direct or interfere. with -

child's: exploration of ‘toy? - - BRI S N 4

.". Describe-or talk about -what child is . R k_'

- .doing with toy?- * : | T R
‘Shows -child-how ‘to-combine toys that.can. .|~ -~ [

" ‘be lsed together, for -example,. puts a = Ja \ L
“block_in. a' container -or truck?. - ! ERANE

7. Initiates interaction with: chjldNn . & R o
~the use of a. toy;. for- -example, rolls S A \ ‘

- ball.to .child?

his activities with: the: toy?
gLevel 3

)

4

Uses the same lo-minute videb tape or another 10-minute observation period
of ‘trainee. to. detennine if she/he

* Ustatly Soretines Rarely

‘however originai “to "toy- R
2. * Suggestsor. stimulates child to cnmbine . |
* " toy-with other ;parts of his. environment. : ’
3., Does. something different, but ‘related “With
- oy to]suggest additional alternatives
+£0--child:

_child to-encotirage ‘continuéd activity.
‘5. ‘Makes .commenits that relate toy: to: other
';concepts

- H1-24 -. .
D0:2.0.8.

“ < .
» R g 3
.

Usua;;y Sometimes Rarely».f‘”

RIS
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"RECIPE" FOR USING TOYS AND.: EXPERIENCES

- e
b4

:QENEﬁAEfGOAL: For ‘you. and ch 1d. to_ iscover the maximum Jearning.
B fopportunities within 2ach. toy:-and: experience.

Introduce new objects and:- experiences into «¢hild's life
You as the-adult. respond to- the: child: with- descriptive
.comments -about : what he s d01ng and/or feeling, L J¥7 TN
.+ "You: fi17ed’the; pot: s6:full wi ith.dirt.",
3.._‘Respond: by 1mitating the ‘child"s : action--i e.., 1011 the.

b

gg something different but .rélated’ with “the toy:
. (Bounce back..a .rolled:'bal1):~Chi1d" follows and the
Lot ‘ aduit: responds ‘Wi th: worrds .and. actions.. .
i 2. Think of_something: different to -do- with something your
A have in ‘the:houses. (1. e ya paper plate, an: empty
. » «  squeeze bottle, etc.)
: . 3., Involye -your ‘whole: self with, the ch11d--1 -1y get down \
on the floor and crawl withzhim in: a h1deeand seek
game. -
. 4, Ask ‘questions .or make: comments which relate toys with
: . . -other ideas. (use; colors; similar- construction, -etc: )
5. Say ‘to the child: . Show:-me. another Way "you- can use the®
toy." or "Teach me.-another way to-use-'the ‘toy."
‘Chid. responds., -adilt -responds- with-words. and actions _
- As child" -gets older and-has more language ability ‘he-.

- , - ' can tell: you. what he is..doing as: he' is doing its
-
4 K]
: -“. .
e « , - VA
. ,,' '. . . ' 0..-‘ ) N ~ -.: ... ) - ";r_"r. \
R 210125 ¢ -

s 3‘052501} | -t S -

Handout Vli 2 LA

NIT VII, MODULE 2 A D g

FIRST: . :Offer appropriate toys inan: orderly fashion
o gF,’Allow the: child:to-: play .;“y in his JOWN Wa!
. 3. Observe how: child :uses- toys ..
/ 4. Point-dut and.name items ‘of p0551b1e interest i :
' . child's surroundings e _ o
" SECOND: - -When: comfortable with first :Steps. ..3,..;9@,.;::u;r..

R T

‘ball ¥"back: when: child-has. rolled it. " , o
' 4, Use words to getia Specific response from Chl]d“ ~—ﬁ-«t,\c;,cc,§
fiHlRD:- Q‘Now you are ready to ...... };ga,;;.,;,;f,,ﬁg.n;ﬁ:.,,;,,
i ' - .:* }

fe

o




e Attachment I11-D

>

-

1 COMPETENCY BASED PERFORMANCE LEVELS e
e FOR ,
) ST CHILD_CAREGIVERS o .

e

-S—0ur-child care training _program is based -upon the. concept that one of
. the ‘most important factors in a worker's job- advancement ‘i ‘the -manner
in-which she berforms.. Basic skills and. simplest ‘concepts. are included
in. pre-service training :and: this are Level:One skills: As the worker .
gains in her knowledge -and understanding: ‘both on=the=job- and “during in-
service. training she proceeds: to Leveﬂs Two- and'lhree -

"

(Before Level l, the person is a trainee and reéeives hourly minimum wage )

Levgl* - - Caregiver_operates at minimal competency levels*under super-

ﬁ51on .
smmpmmq=mwm' smswmm9=ﬂmm
Step C :(1:2:months) = $394.00 Step D.(12 months = $414.00:

in Level One. ~In addition,. she: does' the things: outl1ned in
Level 2. Also,in addition the worker should: have: completed six
units orrcredaés at-a community colleoe or equivalent extra

C 3 training in job related areas before moving -on to-Level 3.

Level 3~ Basically capable of managing a: day,care home by. oneself With
T little or.no supervision In -additfion. to_skills in Levels 1.
and 2, *she must.-attain the skills ' Level: 3. .Also in. addition:
the-worker should ‘havé completed lZ units or credits at a
community college or equ1valent extr training 1n JOb related
areas to-move into Level 4.. N : :

= $414.00 Step B (1 ear; = $435, oo 3
= $480 00 . . StepD-(1 year) = $480 00 .

N \-' Step"A- (l year;
')73 Step C (l year

Level 4 - Has reached*supervisory or teaching capacity, so- can work as
' practicum ‘trainer.-or with larger groups of children as

K 1 s educational assistant. .

. > Step- A (l year) = $435:000 - Step B (1. year) .=‘$457 00
; J S£ep c (l year) = $480:00° . Step D (1 year) .= $504. 00

- A worker could remain an indefinite period .of time at any step of any .

level. Therefore, annual increments are continqent upon satisfactory

performance . ) :

f * .
0210 SN "

Level 2 - BaS1cally operates beyond the ‘minimal: competency levels outlined .

T e e M e . .
Step A (6~ months) = $374 .00 Step BT }ear;““‘*-~$394 00»~n~w S
Step C( year) g $4l4 00 ,’ Step D (1 year #::4435.00 ° .

i
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RATING SCALE FOR- CHILD CAREGIVERS ) "
| ‘ cﬁ -Date.. . L. - 7:‘ ’_ .
‘ . \’*'/ ' Trainin.g rece1 ved oo
— to. date
fom 7 B
. ! ¥ e - .
- H]gh EE R ("" . e
. . " Adequate ' t FA O - -
. ‘71: Low . . i - . 2 ’
SIS Phys1ca1 hea1th ‘ i R :
L ai - Very hcalthys. rarely 111 . A
L b Average .
Y Poor health frequent cofnp]aints !
R R Me_g;a1 health, soc1a1-emot10na1 adjustment :
LA ‘Tense, i11-at-ease,.relates poorjy. to others : LA
< b: - ‘Somewhat..nervous -due- to- -intgrview: situation -, O
-Ce j ': WeH ad:justed, at ease with most- pe0p1e T ' :
R W Abi]ity to: 1earn o i L ’ N -
e ‘Learns:- qu1ck1y - \ o v
b, " Appears. to- understand *. .
C. _ Needs thlngs exp’lained several timés ‘
- } s . . A\ - ' *
2 AOpenness ,to new: ideas ‘ s

Openminded: - ‘ \\
____ MWilling to 1isten but. slow to- change NN .
w,Dﬁfi cu]ty accepti ng _new ideas. \ ‘\ .

a.
b
c.
6. Abﬂity to adJust to. needs: of the moment - \ g f
' a. . . Has. d1ff1cu1ty if plans have to be changed ' ' ot
b : Can make -minor . adaustments ..

C. ... Very flex‘ible '

7. Pbility to cope with emergencies

Ja. '~ . Canp handle :any -emergency . o
b. "~ Can handle simple problems '
c. _ Loses contro1 and’ doesn t know what to do..
. 8. Abthy to talk with parents : o .
o a. . Comfortably o N
.., .bo T ‘Can do so-with some d1fficu1ty
c. ___ Has trouble comnunicatmg '
S Ab111ty to ta1k with staff
.o tast Lt . Easily
> b. < With some diffi cuH:y
. Ce .

Fails to conmuni cate ' !
\ ) ) _‘@ | ~III3?-‘7,~;
;’_. S S N ' — '7 . ‘J'Q ??15 .
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'--io Ability to talk with childreh .
av . . Rarely talks ‘to. children

" 13. " Sense. of shumor

.16 Guidance and discipline . o

b. -With-difficulty | ‘
,‘p. . Easily fmf”e~ ’
ABility ;o plan anﬁ organize S ..
- a Plans carefully and.carnies ‘out plan
. b. ~ Usually prepared: but.dvesn't think very far ahead

T i ‘ Disorderly, no-established routine A

2. Harmth”affeetion toward children { o
- P : Enjoys. children. and frequently expresses affection
- ~  toward ‘them, C
by . -Can-relate’ to’children : .
. " ‘Avoids interaction with.children _ . 7o

e ",

i »~ . ’ I

a. _ __ .Can Taugh with children and ak/felf :
b Enjoys -humor .of others but cafnot laugh at -own mistakes
c‘ :1 Little response to humor™* ,

- o=

14, Interest in child cdre as.-an occupation

a . No- apparent commitment or interest in child care .

. *55- s _ Probably doés" .enjoy’ ‘but not yet committed
Co - "a Very interested in. all phases '

15, Dependability . . °

a. - . Completelx{;eliable, reSponsible and. conscientious

b. Usually responsible but does not-extend- henaelf beyond ©
3 ) What is required
" Ce . Little regard for commitment° to parents, or other' staff
i o members ° } . gg

;. _ . .. Inconsistent and ‘inappropriate, varies fvom indulgent \

. -7 - —to-punitive -

b. ~ Usually fairbut lacks a variety of methods for following
. 7 s through- . . -
€ . Firm and, follows through but always fair-and kind in
. guiding or disciplining children . '

17- SenSitivity to children s fee]ings ’
a. _ -Insensitive to children's. feelings, discusses child with
S otheérs.in;child's. presence
b. - Usually- aware of children's, feelings ‘but. sometimes fails

to give children-support in making- their decisions or
privacy to work -out- their own problems / '
.Ce Respects child's privacy and’ f%elings, is supporrive and
- L aVailable to. help as children indicate need.
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.18,

Confident1al1ty .

" a.. . Careful to discuss confidential, infbrmation only with
- e —_— "
. 7 . central staff and marents and only when appropr1ate Lo
) b. ‘Usually caretul but occasignilly’ discusses specific -
: _ children- with other parents or adults who -are not
. . involved
c. Careless and ind1screet, disgusses chi}dren s,problems
" ‘ ‘ w1th no ragard for who may-be l1sten1ng I A
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