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: EDITORIAL COMMENTS

In a true sense, the contents of these Proceedings do not actually
represent individual presentations.as given during the Institdte, but
rather are papers by lecturers in order to provide topical infotmation
about their areas of participation. Some of thése papers were read during
the Institute, but, for the most part, lecturers lead sessions informally
and used their materials as a basis for their lectures and discussions. Not
. .31l presentations are represented, and in some cases additional information
not presented is provided in these Proceedings. B

Throughout_the Proceedings, information about the development cf the
Southwestern Library Association (SWLA) Continuing Education for Library
Staff (CELS) project is presented by the reproduction of various articles
from the SWLA Newsletter. The reader may trace the progress of this project
on the various pages as listed in the CELS SCRAPBOOK Contents page.

Photographs taken by Mr. Jimmie Hoover, Head of the Government Documents
Department of the Louisiana State University Library, are also found throughout
the Proceedings. The quality of reproduction is not very good, as the photo-
graphs were mounted; photo reproduced; and then reproduced again by offset
printing methods. Copies of the originals may be obtained from the LSU

Graduate School of Library Science. .

- “*u oy

. In some sections, information contained is quite extensive and in some
respects contains seemingly extraneous detail. :Since the Institute was concerned
with program planning, it was thought necessary to- give the reader as much
information as possible, therefore more details were provided. This is
especially true in the first part on "Summary of Institute Proposal and Plan «.
of Operation," and the "Evaluation" sections. Additional information is
provided so that the reader may trace situations, problems, etc. in the
_planning of. an Institute.

‘e

We are pleased that so much information concerning the Institute is
Presented in these Proceedings, and that all parties involved were most
cooperative in providing materfals for inclusion. Much of the information
will be most helpful to other planners of continuing education programs.

The Staff of the LSU Graduate School of Library Science, Mrs. Peggy Richardson,
Mrs. Shirley Watson, and Mrs, Marsha Aucoin, with the assistance of Graduate
Assistants, Ms. Deborah Picou and Ms. Susan Byra were most helpful in the
compilation, etc. of these Proceedings. Without their cooperation and that

of Ms. Teresa Beck, Institute Secretary, and Mrs. Marion Mitchell, Institute
Administrative Assistant, the Institute and these Proceedings would not have
been possible.

Members of the SWLA Executive Board, the SWLA SLICE Council and the o
SWLA CELS Advisory Council, together with Ms. Peggy O'Donnell, CELS ¢
" Coordinator, were extremely helpful in the plahning and execution of this
Institute and their assistance is gratefully acknowledged. -
o ' . Donald D. Foos
Institute Director
June 6, 1975

.-
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February, 1973,

CONTINUING EDUCATION FOR LIBRARIANS
IN THE SOUTHWEST

The SLICE Office aninounced on February 5th that
Mrs. Allie Beth Martin will assist in the awaited
survey of continuing education opportunities and needs
in the six SWLA states. Mr. Heartsill Young, as in-
coming SWLA President, along with Mrs. Martin and
the SLICE. Advisory Council will conduct a Continu-
ing Education Planning Conference in Dallas at the
Love Field Braniff Conference, Room on Saturday,
May 19th. Ar oximately 250 libraries and education-

" al institutions in the six:state region will be surveyed

in the next few weeks using a survey instrument de-
veloped by Dr. Elizabeth Stone, Dean of the Gradu-
ate Department of Library Science, The Catholic Uni-
versity of America. Thus, the data collected in the
SWLA survey will be comparable with that collected
by Dr. Stone in a recent national survey. The cost of
the SWLA continuing education survey is funded by
each of the six state library agencies in the SWLA
regon and is part of the CELS project of the SLICE

PRESIDENT'S COLUMN

Our survey ot continuing education (CLLY) activi-
ties and needs for librarians in the Southwest has
been launched by the project director Mrs. Allie Beth
Martin, Tulsa City-County Library Director and form-
er President of* SWLA. Survey returns are being
tabulated for a meeting of representatives from the six
state region in Dallas on May 19. Rod Swartz of the
National Commission on Libraries and Information
Science was present for a meeting of the CELS proj-
ect staff in Tulsa on April 8 and indicated that our
regional project may set the standard for planning
in other regions and at the national ievel, the latter
being of immediate concem to the Commission Please
send your thoughts on this subject to Mrs. Martin or
Mary Ann Duggan, SLICE Office Director in Dallas.

AN

vii

CELS SCRAPROOK

. The CELS project will relate

e -~

April, 1973

¢ CELS—A PROGRESS REPORT

The survey of &.)ntinuing education opportunitics
and needs in the six SWLA states is now in full swing.

* Questionnaires have beéen distributed to all state

libraries, state departments of education, library as-
sociations, graduate library schools, and to a sampling
of ‘approximately one hundred libraries of all types.

These are currently being returned and tabulated and _

will serve as a basis for a one day Strategy Planning
Conference on May 19 in Dallas immediately. follow-
ing meetings of the SWLA Board and the SLICE
Council. . :

Allie Beth Martin, Projcct eDirector and Heartsill
Young, Pearce Grove, lee Brawner, and Maryann
. Duggan, advisors to the project. met in Tulsa April
6th to plan the Strategy Conference and make ar-,
rangements for completion of the project. June 2,
1973, is the target date for a report to the Assaciation
complete with recommendations for implementation.

Rod Swartz, Assistant Exccutive Sccretary of the
National Commission on Libraries and lnz;rmation
Science met with the advisory group to report on
developments of a national plan for library continuing
education which will be a top priority for NCLIS.

Sirectl_v to this national

endeavor.

It is not too late to return stray questionnaires to
the SLICE office. Many arrived simultancouslv with
state association meetings and may have been delayed
in the mail which accumulated diring these conferen-
ces. This data is not heing collected to gather dust in
an unused report. It will be the hasis for continuing”
education plans for the region, it will be used as
fustification when funds are sought and it will furnish
valuable background for the national planto follow.

il ’

June, 1973

. STATE PROGRESS REPORTS
ON NETWORKING

State library directors, presidents and presidents-
elect of state library associations, Executive Board
members, and participants in the CELS Strategy
Group mct May 18 for a meeting of the SLICE Coun-
cil. Each state librarv represcntative reported on the
status of networking, funding, and future prospects

2., for that state.

¢
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| ‘, PROGRESS REPORT

/ . ON THE CELS PROJECT

+ % In another first for the Southwestem Library Asso-
sciation, deans and representatives of the graduate li-
bhranv schools in the southwestern region met with the_
@ SLICE Counal and consultants in Dallas May 19 in
" the interest of librarv continuing education. The group
assembléd were responsible for the second phase of
the CELS (Contintaing Education for Librarians in
the Southwest) project. Theyv were joined by continu-
ing education cxperts from outside the region: Eliza-
beth Stone, professor and Chairman of the Catholic
University of America Department of Library Science
and Chairman of the AALS Committee on Continuing
Education; Barbara Conrov who dirccted the New
England Outreach Network: Peter Hiatt. Dircctor of
Librarv Continuing Education for WICHE, and Rod
Syartz, nting the National Commission on Li-
briries and Information Science. NCLIS is currently
preparing to contract for a project which will develop
a national plan for library contifiuing cducation.
Retums“from the project questionnaires which were
distributed_throughout the region in April were re-
viewed ahd alternative strategies for a regional model
for continuing librarv education were considered.
_ Participants ‘broke up into groups by state and sum-
marized libran' continuing cdwutation in each state
based on the response to the questionnaires and first-
hand knowledge. Conclusions were reported to the
entire group. Nest. participants divided into five plan-
siing groups, cach group drafted a plan for continuing
® . education in the region based on information gathered

¥

of the consultants. and (he personal knowledge of in-
dividual participants. Each ‘draft was to include: (1)
_Goals and objectives, (2) Organizational pattermn; ( 3y
Areas of emphasis; (4) A plan of implementation and
@ suggested methods of funding. After the groups sub-
mitted their drafts and disbanded. consultants con-
’ ~ tinued to work with Project Director Allic Beth Mar-
tin to svnthesize the reports and make recommenda-
tions, The results of this strategy -meeting will form
the basis for the final report. -

Continuing education has had a high priority on the
®  SWLA action list since it was first identified at the
“Six Flags™ meeting in the fall of 1970. The need for
a well-planned, region wide effort is felt to be even
more itvportant todav -as indicated by the first survey
results . :

The first draft of the report including recommenda-

@ tions is scheduled to be ready for distribution to the

SLICE Council and SWLA Executive Board before

. ALA in Las Vegas with the final report distributed in

September. The project is fupded by contributions
from the six state libraries. -

:

q

1

7" in the questionnaircs, the state reports, the cxperience -

. © Auguat, 1973 ,
SLICE OFFICE PROGRESS REPORT: JULY
B. The CELS Project -

Allie Beth Martin received séveral responses and

reactions to the report “Continuing Education for Li-
‘brarians in the Southwest: A Survey,and Recorhmen:
dations”, which was mailed to 23 reviewers in June.

Dr. Elizabeth Stone was awarded the contract from
the National Commissior: on Libraries and Information
Sciences to do the National Study on Continuing Edu-
cation for Librarians. Mrs. Martin will serve as a con-
sultant on this proiect which will use the data and
findings from the CELS study.

The final CELS report, with recommendations, is

now stheduled for SWLA Board (and SLICE Coun- .
"«cil) final review during October.

Decgmbef. ‘1913

LEADERSHIP TRAINING INSTITUTE
* Exceutive Sceretary of SWLA was fortunate to

have been able to distribute copics of the CELS Sum-
manrt and Recommendations insert from the October
SWLA Neuwsletter to all participants: This Report gen-
erated comments and general interest. Our efforts in
the arca of continuing cducation are being watched as
: guide to other programs being consideréd at this
ime.,

Elizabeth Stone and Ruth Patrick, who are cngaged
in a project to determinc how continuing education
opportunities can be made available to library staffs
“who necd and wish to-continue a lifetime of leamning”
for the NCLIS ( Nafional Commission on Libsaries and
Information Science), reviewed the nature of their study.
Allie Beth Martin is a member of the Advisory Board
of this project. Dr. Patrick discussed some of the pre-

™ liminary findings of the project which is scheduled for

completion on March 29, 1974.
The brainstorming activity isolated three priority
areas in’ continuing education to which associations

«should contribute: *(1) participation in a dynaimic in-

formation exchange; (2) participation in program de-
sign; (3) creation and implementation of incentives
for continuing education. ~ .

SWLA through its CELS Project seems well ahead
of the fieldl. Marion Mitchell

PRESIDENT'S UTTERINGS
Please read the CELS Report, a

unique response to what librarians in our-six state re-
gion have listed consistently as their first priority. The
competent hands of SLICE Office Director Maryann
Duggan is evidenced in the survey and recommenda-
tions for action. This gives we in the Southwest a
blueprint for implementation that can be successful,
but only through widespread involvement; that means
you and me! )

First, read the “off-colored” orange foldout in the
October 1973 ‘issue of the SWLA Newsletter. And then
write to any SWLA officer, staff member, or commit-

' teg. member to express your thoughts on the topic,

viii

recommendations, and suggested ways of implementing
continuing library education in Arizon», Arkansas,

>

£

S ‘ Louisiana, New Mexico, Oklahoma, aind Texas.
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. The Southwestern Library Association, (SWLA) is fipmly committed 7 ..
to a leadership.rolé in developing a program of continuigg ‘education for ’
library personnel in its member states of Arizona, New Mexico, OKlahoma,
o Texas, Arkansas, and Louisjana. ,The decision to assume this responsibility

- ‘was made by the SWLA Executive Board
with recommendations of a factual survey of continuing library - =

on October 4, 1973, when it accepted
a report,
education needs in the Southwest by Allie Beth Martin and Maryann Duggan.
Continuing education is a subject which has.,heen on SWiA'"s agenda for °
more than two years and has been an active 3:>

Library Insterstate Cooperative Endeavor (SLICE) Office gince 1972.. -

' In the Continuing Education for Library Staffs in the Southwest
(CELS): A Survey with Recommendations by Martin and Duggan, continuing
education is defined to include any kind of learning or teaching which
extends or builds upon previous education and experience, or any
education=yhicﬁ an individual perceives will enhrice hig or her total -

job competence.
The CELS rep
which continuing educa

ort stems from discussions of regional needs in
tion of library personnel was repeatedly identified.

as having the highest priority and a need that might

be met more effectively

-

bject of the SWLA Southwestern

— .

P

-

and economically on a cooperative interstate basis. ‘The SLICE Office
of the Southwestern Library Association, established in 1971, with

' partial support from the Council on Library Re

administrative guidance for the CELS Project,
by the six state library agencies in SWILA,
.The purpose of the CELS Project

> -

was

sources, has provided
a project jointly funded

to assess continuing

education of library staffs in

the six Southwestern Library Association

states and to propose a plan of action designed to meet

the needs of

the region as perceived from a survey and study. The study is based

on the assumption that although the library commun

ftedly places

high priorit

y on the need for ctontinuin

on, current efforts are

.grossly inadequate ﬁoizggsﬂghnwneﬁaﬁf It.is also based on the assumption
that only through evolvifig library staffs at all levels will it be
possible_qubrtﬁg about the meaningful improvements in library services
demanded in a changing world: T .

In order to .accomplish this study, information on the extent .

 and kind of continuing education of library staffs in the Southwest was
collected by means of a-questionnaire directed to a sample of the various
components of the profession responsible for continuing education: state
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library agencies, library associations, library schools, and individual

1ibraries.

Returns from the questionnaire supported the basic

assumption reg-rding limited continuimg, education opportunities throughout
the region. It found that isolated sgggbssful programs lack coordination
and-conti?uity ‘and that these were .Sften unrelated to-planning and goals
4n the various states and individual “libraries.

Following a CELS Advigpry Council Meeting held in 'Dallas,
Texas, in February, 1974, the Executive Board of SULQ'selected the
GgaduatesSchool of Library Science of Louisiana State University in
Batog Rouge as the host institution for a proposal to be submitted
to the U.S. Office of Education for suppart of a 'Continuing Education
Program Planning for Library Staffs in the Southwest' Institute. The ,
ratioﬁale for this type of institute was based ori the premise that before
the instigation of region-wide continuing education programs, an institute
should be condué¢ted in the areas of program planning, development, and
implementation., This institute to include: designing a survey instrument,
analysis of ‘survey findings, the develdpment of program recommendations,
the development of educational: technology, identification of needs, .
‘program evaluation, qtc., &nd participants to intlude representatives
from all the Southwestern Library Association'states, from all types of
librariés, and specifically, representative members from minority and/or
ethnic groups in SWLA, i.e., Arizona--Native Americam, Texas--Mexican
American, Louisiana--Black American, etc.. It wgs further assumed thatg
participants in the institute would in effect become trainers and conduct /
similar type institutes through their respective state Aibrary agencies,
library schools, state library associations, etc., iy their respective
states. . R 2N ' L O
The LSU Graduate School of Library Science,. accredited ..
continuously since 1931 by the Americar Libraty Association, and most
recently under ALA's Stdndards for Accreditation, 1972 (January 21% 19{4),’
as an integral part of SWLA was ‘selected as the -representative of the
library schools in SWLA,-with the assumption that librdry' educators are,
expert in the educational process,-and continuing education is a natural /%
component of the broad field of library, education; It was further
assumed that through the university system, a greater array of supportive
instructional personnel would be available to assist in the institute,
‘and that the:learning process would be facilitated' by the availability
of materials’, resources, facilities, etc., on-the campus of a major
university. . ‘

-

A}

GOALS

o The, goals of the Institute were to recruit’ and train representatives
. from the SWLA statesi in the process of planning, developing and
implemenfing continuing education programs for . library staffs through a
structured instructional program dealing with survey instrument design;
survey findings analysis; development of summary conclugions and . '
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recommendations; development of educational technology; nceds assessment;
® ’ program planning, program design; methods of program implementation;

: nd program ‘evaluation. Through the instructional progréam, participants

,//3ece{ved instrdction in the areas of psychology of the adult and adult
learning. The overall goal of the Institute was tv nrovide a program
that could be transferred by the participants to their respective states,

‘ and in turn, to conduct similar programs on state and local levels, . -

® under thef auspices of their respective state library agenciec, library
yschools, and libraries. . »
Recruitment to the program was conducted *in-a manner that = *

insured that’ all SWLA states were represented by type of library, (except
school libraries which was only represented by the State of Texas), and .
by type of representative minority and/or ethnic group within the region.
® °f Recruitment was directed toward middle-management personnel in each
ype of library, etc., and in the overall desigh of the program,
- minority and/or ethnic\characteristics were briefly identified in the
JMieeds assessment part of the Institute. The primary, purpose of the
Institute was to train the participant in the successful method .of
; ; planning, developing, and: implementing of continuing education programs
® for library staffs., Individual subject fields, i.e., cataloging,
classification, reference, collection development, etc. within library
' science were not covered in-depth, but an overview of library science
was presented with instruction in developing resources, materials, -
facilities, etc., and in the identification of resource personnel. It
was projected that am institute of this type could be expanded, adapted,
® or modified to meet library staff needs in all types of librariés,
- Participants in the program wer® exposed to experiential
. . learning techniques, i.,e,, simulation, rzle playing, action maze, etc.,
(/ and were instructed in the development off similar techniques for

,

application to continuing education activities. Presentations on ,
. educational television, cable television, video-tapes, workshops, .etc.,
® methodologies were présented with the goal being the future utilization
' of these by fhe Institute Paxticipants in specific continuing education
for library ‘staffs.pgpgrams,
" " A halo goal could be achieved in that Participantscthroughfo
effective utilization of the institute program design have the means
Py for the construction’ of continuing education programs for library
-~ staffs in each respective state. The library staffs through their
‘ participation in continuing education programs could learn the methodology
and techniques of .planning continuing education programs, and in turn
could’ plan more effective library service programs for their individual
o library. communfties.

L - PARTICTIPANT S -

. Participants (Form 19) from each of the six states in the

‘ ’ Southwestern Louisiana Association,--a total ‘of thirty-five participants
, .
.. [
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were selected from middle-management positions representing all.types of 4
libraries, academic, school, special, public, and state., Priority

was given to gpplicants representing minority and/or ethnic groups

within the SWLA region. Participants received a $75 per week stipend,

or $150 for the two-week institute with a $*5 ner'week dependency

allowance per dependent prorated on tt . . 1 a five-day week.

Participants were exempt from all tui: nd othex required fees,

but he/she was responsible for the tost of his/her room and board.

CRITERIA FOR ELIGIBILITY OF PARTICIPANTS
Position determine&\the eligibf11t§~of Participants, in that
the Institute was dé!!gned to provide training‘gd personnel in middle-
management positions in each type of library, who had or will have the
responsibility for conducting continuing education programs for library
staffs. Priority was given to members of representative minority and/or
ethnic groups in the SWLA states. No specific educational level,
nor specific academic subject field was required. The Institute
Director with the assistance of a SWLA Selection Committee made the
final selection at a called meeting during the ALA Midwinter (January, 1975)
Conference in Chicago, Illinois. s

PROJECTED INSTITUTE PROGRAM AS SUBMITTED

. Monday, March 17, 1975

9:00 - 10:00 é.m. - Regist;ation

10:00 - 11:30 a.m. - Welcome and Program Overview .

- e Provost and Vice-Chancellor for Academic Affairs,
Paul Murrill
Dean Donald D, Foos

»

{?j
'3

” 1:30 ~ 4:30 p.m, r Contiﬁuing.Library Fducation Programs in the
! A Southwest--An Overview
) .“Allie Beth Martin

Document: Continuing Education for Library Staffs
in the Southwest :(CELS): A Survey with

Recommendations
Tuesday, March 18, 1975
v 9:00 - 11:30 a.m. NCLIS Study of Continuing Education

Elizabeth Stone

Document: Report
Education .

v 07
£ the NCLIS Study of Continuing

oL
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1:30 - 3:00 p.m. Staff Survey Development by Type of Library
® A. Public Libraries--Donald D, Foos
B, State Libraries-- Sallie Farrell

3:30 - 5:00 p.m. Staff Survey Development by Type of Library
A. Academic Libraries--Charles D, Patterson
B. Special Libraries--Katherine L. Haas {
o =~ C. School Libraries--Marie L. Cairns ' ;

Wednesday, March 19, 1975" - T T |

9:00 - 10:30 a.m. . Staff Survey Development by Type of Function
A, Public §ervices'--Donald D. Foos
o B. Technical Services--Francis L. Miksa
C. Automated Services--Robert K. Dikeman

11:00 - 12:30 p.’ni. Survey Instrument Design ]
David W, Smith o

‘ 1:30 - 3:00 p.m. Survey Instrument Design
David W, Smith

3:30 - 5:00 p.m. Survey Findings Analysis
David W, Smith |

e Thursday, March 20, 1975

9:00 - 10:30 a.m. Development of Summary Conclusions and
. Recommendations R . |
David W, Smith

* " 11:00 - 12:30 p.m., Development of Summary Conclusions and C
’ Red®mmendations
David W, Smith

1:30 -~ 3:00 p.m. Development of Educational Technology
’ A, Video Tapes-~Charlie Roberts
® : B. Cable TV--Charlie Roberts
L C. Educational TV--Charlie”Roberts

3:30 - 5:00 p.m. Development of Educational Technology
’ A, Telelectures--Charlie Roberts
B, Audio-visuals--Charlie Roberts
® C. Learning Packages--Charlie Roberts



r

O

Friday, March 21, 1975
9:00 - 10:30 a.m.

e 11100 =~ 12130 pem.

2:00 - 3:30 p.m,

4:00 -~ 5:30 p.m.

Monday, March 24, 1975
1 9:00 - 10:15 a.m,

10:30 - 11:45 a.m,
1:00 - 2:15 p.m,
2:45 - 4:30 p.m,

Tuesday, March 25, 1975

§

9:00 -~ 12:00 noon

1:00 ~ 5:00 p.m.

Wednesday, March 26, 1975

490 -« 12:00 noon

\

.—Needs .Agseggment .

FOOS

Development of Educational Methodology
A, Workshops--Wayne L. Schroeder
B, Conferences--Wayne L, Schroeder
C. Institutes--Wayne L. Schroeder
D. Short Courses--Wayne L. Schroeder
E. Seminars--Wayne L, Schroeder

Wayne L, Schroeder

Needs Assessment
Wayne L. Schroeder

Program review and evaluation
Donald D. Foos

Needs Assessment--Characteristics
The Black Culture--Edward Fontenette

Needs Assessment--Characteristics
The American Indian Culture
Mary Nieball -

Needs Assessment--Chafécteristics
The Mexican American Culture
David W, Smith

Neceds Asasessment--Characteristics

Other minority and ethnic groups
Participant Discussion with Legturers

o

Experiential Learning Techniques
Martha Jane Zachert

_Experiential Learning Techniques
Y Martha Jane Zachert

Simulation Exercise in Program Development
Martha Jane Zachert and Donald D. Foos

-6-
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1:00 - 5:00 p.m. Program Design
Donald D. Foos
Thursday, March 27, 1975
9:00 - 12:00 noon Program Implementation
Staff :
1:00 - 5:00 p.m. Program Evaluation
e _ David W. Smith’'and Staff
Friday, March 28, 1975
9:00 5’12:00 noon Individual, Projects Presentation
¢ 1:00 - 5:00 p.m. Project Evaluation and Program Evaluation

After receiving grant approval notification from the U.S.
Office of Education, a number of lecture personnel changes in the Institute
program were necessitated by new committments being made on some of the -
projected Institute Lecturers. Dr. Paul W, Murrill, former Provost
and Vice-Chancellor for Academic Affairs was appointed Chancellor of the
Louisiana State University Baton Rouge campus, and was replaced on the
progrgm by Dr, James G. Traynham, Vice-Chancellor for Advanced Studiee
and Research, Ms. Peggy O'Donnell, the recently appointed SWLA CELS
Coordinator was added to the program, as was Mrs. Marion M. Mitchell, °
the Executive Secretary of SWLA. Dr. Elizabeth Stone of Catholic University
had to cancel because of a pending American Library Association (ALA)
Committee on Accreditation (COA) Visitation to Catholic durding the
scheduled, time of the Institute. Dr. Ruth Patrick,- co-project director
of the NCLIS Report on Continuing Library and Information Science Education
was dnvited as Dr. Stone's replacement on the Institute program. Mr.
Edward J. Fontenette of Atlanta University also cancelled because of a
pending ALA COA Visitation to Wtlanta, and he made arrangements for Ms.
Dorothy Davis of Southern University in Baton Rouge to present his paper

3

. during the Institute, Dr. Julie Virgo of the Medical Library Agsociation

was an added feature to the Institute Program, as she was a LSU Graduate
School of Library Science Colloquium speaker scheduled during the
Institute Program period. Other internal program rearrangements were
necegssitated by conflicting committments on the part of some of the
Institute Lectureres. Ms. S. Janice Kee,; Dallas (Texas) HEW Regional
Library Services Program Officer was added to the program at a later
date, as was the visit to the Louisiana State Library. The following
represents the Program as given to the Institute Participants and
Lecturers on March 17, 1975.
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CONTINUING EDUCATION PROGRAM PLANNING FOR LIBRARY STAFFS
IN THE SOUTHWEST

PROGRAM

"

Monday, March 114_}975 - International ROOms AG B 'LSU Union

9:00 - 10:00 a.m. Registration
Donald D. Foos, Institute Director
Marion M. Mitchell, SWLA Executive Sec;etary

Welcome and Program Overview
Dr. James G. Traynham, Vice-Chancellor for

Advanced Studies and Research
Marion M. Mitchell, Executive Secretary. SWLA

Peggy O'Donnell, CELS Coordinator, SWLA
Donald D. Foos, Institute Director

Continuing Library‘Education'Programs in the

1:30 - 4:30 p.m.
Southwest - An Overview
Allie Beth Martin, Director, Tulsa City-County

Library System

Document: Continuing Education for Libgary
‘CELSZ A Sgg!gz

Staffs in the Southwest
with Recommendations by Allie Beth Martin

and Maryann Duggan.

%
Tuesday, March 18, 1975 - . International Rooms A & B, LSU Union
NCLIS Report of Continuing Libfary and Infotmation

9:00 - 11:30 a.m.
Science Education - An Overview 3
Dr. Ruth M. Patrick, Coordinator of Continuing

Education, School of Information Studiea,
Syracuse University

Continuing Library and Information
A Final Report for the

Document:
- Science Education:
National Commission on Libraries and Information
Science by Elizabeth Stone, Ruth Patrick, and -

Barbara Conroy.
Staff Survey Development by Type of Library: School
Dr. Patsy Perritt, Assistant Professor, Graudate

1:30 - 2:00 pomo
School of Library Science, LSU

- 8 .:’u’j
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2:30 - 3:00 p.m.

4:00 - 4:30 p.m.

Wednesday, March 19, 1975 -
9:00 - 9:30 a.m.

9:30 - 10:00 a.m.

10:00 - 10:30 a.m.
11:00 = 12:00 noon

1:30 - 3:00 p.m.
3:30 - 4:30 p.m.

7:30 -~ 9:00 p.m.

FOOS

Staff Survey Development by Type of Function:

Technical Services
Dr. Francis L. Miksa, Assistant Professor,
Graduate School of Library Science, LSU

Staff Survey Development by Type of Function:
Automated Services
Dr. Robert. K. Dikeman, Assistant Professor,
Graduate School of Library Scéience, LSU

Staff Survey Development by Type of Library: Public

. _.._.and State

Dr. Donald D. Foos, Dea;, Graduate School of ‘Library
Science, LSU

Staff Survey Development by Type of Library: Academic
Dr. Charles D. Patterson, Associate Professor,
Graduate School of Library Science, LSU

\ ‘
International Rooms A & B, LSU Union

Staff Survey Development by Type of Function: -
Children and Young Adult Services
Dr. Marie L. Cairns, Assistant Dean, Graduate School
of Library Science, LSU

Staff Survey Development by Type of Function: Public
and Adult Services -
Dr. Donald D. Foos, Dean, Graduate School of Library
Science, LSU

Staff Survey Development by Type of Library: Special
Dr. Robert K. Dikeman, Assistant Professor,
Graduate School of Library Science, LSU

Introduction to Survey Instrument Design
Dr. David W. Smith, Assistant Professor, Department
of Experimental Statistics, LSU

Survey Instrument Design
Dr. David W. Smith

Survey Findings Analysis
Dr. David W. Smith

Louisiana State Library and Baton Rouge Library

Club (Social and Tour)

"The Sum of Many Small Victories," by Miss Sallie
Farrell, Louisiana State Librarian
4
(Transportation to be furnished by members of the
Baton Rouge Library Club.)
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Thursday, March 20, 1975 - International Rooms A & B, LSU Union

9:00 - 10:15 a.m. Development of Summary Conclusions and Recommendations
Dr. David W. Smith .

10:45 -~ 12:00 noon Development of Educational Technology: Video Tapes,
o Cable TV, and ETV. .
Dr. Charlie Roberts, Associate Profedsor, Department
of Education, LSU \\\\

Development of Educational Technology: Telelectures,
Audio-Visuals, and.Learning Packages ~
Dr. Charlie Roberts ) ‘

Continuing Education Programs for Medical Librarians -
An Overview ) N
Dr. Julie Virgo, Director of Medical Library Education,
Medical Library Association :

P : A 3
- 2

Friday, March 2l41975‘- International Rooms A and B, LSU Union

9:00 - 10:00 a.m. Development of Educational Methodology: Workshops,
Conferences, Institutes, Short Courses and Seminars
Dr. Wayne L. Schroeder, Professor and Assistant
Head, Department of Adult Education, Florida
State University

10:00 - 12:30 p.m. Needs Assessment
. Dr. Wayne L. Schroeder

2:00 -« 4:00 p.m. Needs Assessment
" Dr. Wayne L. Schroeder

4:00 - 4:30 p.m. Program Review and Evaluation
Donald D. Foos, Institute Director

Monday, March 24, 1975 - LSU Library, GSLS, Room 230C

9:00 - 10:15 a.m. . Needs Assessment - Characteristics: The Black
American Culture
Ms. Dorothy Davis, Southern University

10:45 - 12:00 noon Needs Assessment - Characteristlcs: The American
Indian Culture
Dr. Msry Neiball, Odessa (Texas) College Library

1:30 - 2:45 p.m, Needs Assessment - Characteristics: The Mexican
American Culture
Dr. Arnulfo D. Trejo, Professor, Graduate Library
School, University of Arizona
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3:15 - 4:30 p.m.
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Needs Assessment - Characteristics:
and ethnic groups in the Southwest -
Participant Discussion with Lecturers and Institute
Director \
e

Other minority

Tuesday, March 25L>1975 - LSU Library, GSLS, Room 230C

9:00

=

10:15

11:00

1:00

2:00

2145

3:45

10:00 a,m.

RN
-

11:00 a.m.

12:00 noon

2:00 p.m.

2:30 p.m.

3:45 p.m.

5:00 p.m.

Introductien to Experiential Learning Techniques
(Game Demonstration: SLAG and Negotiation)
Dr. Martha Jane K. Zachert, Professor, School of
Library Science, Florida State University
Dr. Donald D. Foos, Dean, LSU Graduate School of
Library Science

Objectives of Simulation Learning:
Learning System
Dr. Martha Jane K. Zachert

The Simulation

Action Mazé Demonstration '

The Teacher's Role in Simulation Learning

The Student's Role in Simulation Learning
, Martha Jane K. Zachert

Validity in Experiential Methdologies
Dr. Martha Jane K. Zachert

In—Baskethyercise Demonstration

Roleplay Demonstration

_ Wednesday, March 26, 1975 - LSU Library, GSLS, Room 230C

9:00

10:15

l:QO

3:00

3:30

L,
/

[

9:4 a.m.
12:00 noon
2:45 p.m.

3:30 p.m.

5:00 p.m.

Design of Experieﬁtiai Materials
Dr+ Martha Jane K. Zachert
Dr. Donald D. Foos

Program Design

. Dr. Donald D. Foos . - -
. Dr. Martha Jane K. Zachert T T s
KEG:

Kontinuing Education Game
Critique of Game Design .

Individual and Group Work on Experiential Design

3
o .
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.~» Thursday, March 27, 1975 - LSU Library, GSLS, Rooms 230A, C ande
’ 3
9:00 ~ 12:00 noon Program Implementation
5 Staff
s 1:00 - 5:00 p.m. Program Evaluation
® Dr. David W. Smitis and Staff
Friday, March 28, 1975 - LSU Library, GSLS, Room 230C
g 'f 9:00 - 12:00 noon Individual State Continuing Education Projects
Presentation "
1:00 - 3:00 p.m. *Project Evaluation and Program Evaluation
PY Dr. Donald D. Foos, Institute Director and Staff
3:30 p.m. HEA Title II-B Institutes in the Southwest - An
Overview ‘ S
Ms. S. Janice Kee, Regional Library Services
T Program Officer, H.E.W., Dallas, Texas
RN
® .
¢ Following a group session evaluation of the Institute program with the
Participants and the Institute Director-on Friday, March 21, 1975, the second
week of the Institute Program was redesigned according to the recommendations
and input of the Institute Participants. The following is the redesigned
program as scheduled for the week March 24-28, 1975. .
o > ,
. ; et R
. _ - Redesigned
., Méoday, March 24, 1975 - LSU Librdry, GSLS, Room 230C .
A T S 9:30 - 11:00 a.m.. . " panel on Needs Assessment: Characteristics
T . Ms. Dorothy Davis, Southern University (The -
Black American Culture)
. N ! Dr. Mary Nieball, Odessa College Library (The
® \ < > Nat’tive American Culture)
( \\\\ Dr. Arnulfo D. Trejo, University of Arizona
\\\\ Graduate Library School (The Chicanc Culture)
11:00 a?h‘\f 12:15 p.m. Individual Sessions
RN
e . . i . The Black American Culture (Davis) GSLS Room 230C

The Native American Culture (Niebail) GSLS Room 230D

~
~

~

N :
“_ The Chicano Culture (Trejo) GSLS Room 230A

¢

S:RIC




1:15 - 1:45 p.m. LSU Library Tour
2:00 - 4:30 p.m. . Program Design

Dr. Donald D. Foos, Dean, LSU Graduate School of
Library Science ’

. 7:00 - 9:00 p.m. " Individual State Meetings, Pleasant Hall

Tuesday, March 25, 1975 - LSU Library, GSLS, Room 230C

-~ 9:00 - 10:00 a.m. . Introduction to Experiential Learning Techniques
: * (Game Demonstration: SLAG and Negotiation)
Dr. Martha Jane K. Zachert, Professor, School

of .Library Science, Florida State University

11:00 a.m. Objectives of Simulation Learning: The Simulation
-Learning System (Zachert) .

12:00 noon Action Maze Demonstration (Zachert)

2:00 p.m. " The Teacher's Role in Simulation,Learning
, The Student's Role in Simulation Learning
Dr. Martha Jane K: Zachert

2:00 2:30‘p.m.‘ * yalidity in Experiential Methodologies
Dr. Martha Jane K. Zachert

2:45 - 3:45 p.m. In-Basket Exercise Demonstration (Zachert) .

[

3:45 - 5:00 p.m. HRoleplay Demonstration (Zachert)

7:00 - 9:00 p.m. Individual State Meetings, Pleasant Hall

Wednesday, March 26, 1975 - LSU Library, GSLS, Room 230C
& \
9:00 ~ 11:00 a.m. KEG: Kontinuing Education Game (Zachert and Foos)

11:00 - 12:00 noon Critique of Game Design

¢1:30~' 2:30 p.m. Design of Experientialuﬁéterials
- Dr. Martha Jane K. Zachert

3:00 - 5:00 p.m. Program Design and Implementation
Dr. Donalg D. Foos, Dean, LSU Graduate School of
Library Science

9:00 p.m. Individual State Meetings, Pleasant Hall
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Thursday, March 27, 1975 - LSU Library, GSLS, Room 230C

~

9:00 - 12:00 noon Individual State Continuing Education Projects
' Presentation . .
Ms. Peggy O'Donnell, CELS Coordinator
1:00 - 1:30 p.m. HEA Title II-B Institutes in the Southwest - An
Overview
Ms. S. Janice Kee, Regional Eibrary Services
Program Officer, H.E.W., Dallas,: Texas

1:30 ~ 5:00°p.m. . Institute Program Evaluation
Dr. Donald D. Foos and Dr. David W. Smith

. . s
7:30 p.m. Commefncément and Reception

i

Priday, March 28, 1975 = LSU Library, GSLS Office

9:30 a.m. - 3:00 p.m. Individual Meetings with Institute Director and
* o Staff . .

FACILITIES AND RESOURCES

It was projected that Institute meetings would be held in the LSU Graduate !
School of Library Science classrooms, and the LSU Continuing Education Center |
(Pleasant Hall) neeting rooms. Housing for individual participants .&nd: lecturers
was also projected for the LSU Continuing Educatlon Center. Due.to ‘'the uniqueness
of the institute grant proposal submitted to the US Office of Educatied, “in that
the Southwestern Library Associatfon was the "official" applicant, and Louisiana
State University was the 'host institution", bureaucratic confusion (it didn't
£it the mold concept) reined, and-the payment of the "Institutional Support"
portion of the grant proposal was deleted in-'Washington, D. C. This situation
was clarified by a number of long distance telephone calls and "Institutional
Support":payment was approved by USOE approximately one month prior to the
Ingtitute. As a consequence, the Institute Director was unable to "officially"
secure meeting rooms, housing, etc., on campus until this payment was approved,
therefore’, it was necessary ‘to secure housing for participants during the first
week at tﬁ} Prince Murat Inn in Baton Rouge, and secure rooms for Institute
meetings for the first week in the LSU Union. (As indicated in the "Evaluation"
section of this document, both the Prince Murat Inn and the meeting rooms in the
LSU Union did not meet the needs of the Institute participants.) Further
complications arose at the beginning of the second week while moving participants
into the LSU Continuing Education Center, in that, instead of reserved 'single"
rooms, all participants were doubled-up by Center personnel.

i >

Food was available at modest cost in the LSU Union, LSU Union Plantation Room
and in nearby "Tigertown." All participants rated the quality of the food and
prices as being Mexcellent." Parking on campus was available for all.participants.

ey
v‘JL}
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B . LIBRARY SCHOOL FACILITIES AND RESOURCES ' .
® The LSU Graduate -School of Library Science 'is housed on the second floor
of the University Library, and also has faculty offices in Himes Hall (College
of Business Administration). .Its present quarters consist of the administrative -
suite of the School, offices for the dean,,assistant dean, and each member of
the faculty, a multi~ g?é'administrat'ivgﬁiffice, five classrooms, a student
lounge, and a Libragy’ “(enczé Library., Indtvidual study carrels were available
@ »in the Library Science Library. Additional clagsrooms on campus were available
- as needed. An gudio-visual l‘aboratory in the College of Education was not
’ available during this period. Two wet study carrels located in the Library )
P Science Library were available. Institute participants had full use of the .
T~ library school quarters and facilities. Temporary LSU library borrowing
priviledges were extended to all Institute- participants for the two-week
o period. Typing and reproduction of materials,. i.e., individual state plans, -
etc., was available and utilized during the Institute period. ' ’
. N
. P - LIBRARY SCIENCE COLLECTION )
v |
® ® ; . Books:
Profegsional (library science) 17,322
R}éfe;ence Collection . 1,420
Cataloging Collection 1,024 i
YP Collection - 7,901 {
YA Collection - = - 978
o . e Encyclopedias and Yearbooks 356
Total ,Books: 24,201, ° " . (I
Periodicals (bound volum:s): :
Cl ) Library Science 5,924
o . Library Reports 653 ,
Total .Periodicals: 6,577 >
Total Books and Bound
° Periodicals: 30,778
Current Periodical Titles (Subscriptions): ’ )
Libr¢ry Science - 992
Library Reports 397
““Uncataloged Serials 158
o - Total Periodical Titles: 1,547
Library Reports by Title:
College and University 9gu
¢ Pyblic . 116
County and Regiona’ 70
L . Special 32
/ . . Sta\te 50 - ‘
Foreign 32 \
‘\ Total Library Report Titles: 396
Q } -
‘l: \ s 7‘
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UNIVERSITY'S TOTAL LIBRARY COLLECTIQN

As of June 30, 1974 the total in volumes in the LSU University Library
was 1,482,486, "a addition to the University Library, participants had
available to them on campus the resources of the Law School Library, the
Chemistry Library, and the College of Education Laboratory School Library.

STAFF

Institute Director -

Donald D. Foos, Associate Professor of Library Science and Dean, Graduate School
of Library Science, Louisiana State University ’

s S
Administrative Assistant ,

© - -

Mrg. Marion Mitchell, Executive Secretary, Southwestern Library Association,
Dallas, Texas ’

-~

S ™ : Secretary -
- r\ B (

Teresa Beck, LSU Pre-Law Student (Full-time ‘for two weeks)

i3 . ’

Lecturers
: & } -
Marie L. Cairns, Assistant Pgofessor and Assistant Dean, Graduate School of
Library Science, Louisiana ‘State University , v

/ . . a
#*Robert K. Dikeman,_Aseistént Professor, Graduate School of Library Science,
Louisiana State University (responsible for section on special library nee
assessment originally scheduled for Katherine Haas) .

Francis L. Miksa, AsSi;}ant Professor, Graduate School of Library Science)
Louisiana State University ’ :

' Charles D. Patterson, Associate Professor, Graduate School of Library Science,

Louisiana State University

*Ed&ard J. Fontepette, Assistant Dean, School of Library Service,/Atlanta (Georgia)
. University (replaced by Dorothy Davis, Southern (Baton Rouge)/University) '

Mary Neigall, Librarian, 0dessa~(Texas) College Library
%*Elizabeth W. Stone, Chairman and Professor of Library Sciénce, Department of

Library Science, Catholic University, Washington, D. @ (replaced. by Ruth
Patrick, Syracuse University)

*" pavid W. Smith, Assistant Professor of Experimenta}/Statistics, Louisiana State

University
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Charlie Roberts, Associate Professor of Education and-Advisor, Graduate .‘
) /// . Divigion of Education Instructional Media’Program, Louisiana State University =

ke

23 -

{

Martha Jane Zachert, Professor of Library Science* School of Library Science,
Florida State University N
(22}

Wayne L. Schroeder, Professo} of Adult Education, Florida State University
Allie Beth Martin, Executiﬁe Director, Tplée tOklahoma) City=-County Li?raries

*Sallie Farrell, State Librariam, Louisiana State Library (rescheduled during

visit to Louisiana State Library) .
« *Patgy Perritt,aAssistant frofessor, Graduate School of Library.Science, kouisiana
State .University (added to the program at a later date) . : ‘

*Julie Virgb Director of Education, Medical Library Association, Chicago, Illineis
(scheduled colloquium speaker added to the program) .

*S, Janice Kee, HEW Regional Library Services Program Officer, Dallas, Texas
(added to program at a later date)

*Arnulﬁo D. Trejo, Professor of Library Science, Graduate Library School, .
University, of Arizona, Tucson (added to the program at a later date).

-

*program changes
.COMMITTEES

The Institute Director and the Administrative Assistant were responsi

for the administrative aspects of the program., The Institute Director with.’

some pembers of the Executive Board of the Southwestern Library Associatiom,
the .Chairpersod of “the SWLA SLICE Advisory Council, the SWLA GELS Coordinator,
and the SWLA Executive Secretary served as an Advisory Committee. Represeéntative
members of the SWLA Executive Board, the SWLA SLICE Advisory 11, the SWLA
CELS Advisory Council, the CELS Coordinator, and the InstitutePfrector served

as an Instigute Participant Selection Committee. T

e o _ *  ACTIVITIES ]
~ No other activities, i.e. observation and/or research experiences, etc., were
planned for Institute participants other than that an individual continuing
education program was to be developed by each participant during the, two-week
‘Institute period. This individual assignment was changed to that of each state
group developing an individual proposed or recommended state contimiing library
education program plan for each of the six states in the Southwestern Library.
Associatton area. The state plan project was coordinated by the SWLA CELS

Coordinator. \7 o

d
|
|
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During the Institute period, several of the presentations provided

opportunities for the participants to work in group sessions. Other

® presentations had individual task assignments.. Outside activitiecs
included a visit to the Louisiana State Library, meeting with the
Baton Rouge Library Clubj a ‘tour of the LSU Library; an all day social-
tour, etc., on Saturday, March 22, 1975 sponsored by the Bayouland Library
System, and a reception at the home of the Institute Director on the last
evening, March 27, 1975, of the Institute. During the two week period,

® . ' a number of participants visited-New Orleans, etc., and sampled the
cuigine in the Baton Rouge area. o

l/ é ’

A -

T Lo ~ EVALUATION o

' - Indwividnal/ presentation and program questiommaires (Forms 17 and 18)

P o were,develope}i to medsyre effectiveness levels.of spetific points in the
~ program and aré repdrted in ‘the "EVALUATION" section of this document.

Two gréup session e¥aluations were held, .one at the end.of the first o \
i y week, and, one oh the' last day of the:program. The effects of these ‘
o ” sesaions are .seen {nm the redesign of "the program for the second week,
and also- are.'reflected in the "EVALUATION" section of this document.
' oceedings of the/Institute; including Evaluation reports were
compiled’agd furnished to each Institute participant cand to the.U.S.’

Of fi:ce; of ;duca_tﬂon,-"'(!obies of the Proceedings wete sent to all ALA S
-Accredited ‘Library Schaols, and to major university, public, special,
o and school’ libraries, state- library agencies and library schools, in the
'S’dgth:vggé'tern‘sLibrai’y Asgoclation area.
" Southwestern Libr ssociation Newsletter David Ince,, Elizabeth Geis, Michael Bruer, _Bill
P - e "A ' Gooch, ' Norris Maxwell, Emil Frey, Don Hendricks,
5 O “ _ Janice Kee and Marion Mitchell.
e October, 1973. " " The Board took action on the following tems: ¢
i L IRE T (1) Accepted the 'CELS Report of Allie Beth Mar-
3 s LIBRARY NETWORKS e . tin, as approved by the SLICE Council, and
mtwomljor,ﬁvpiu&thel"‘riday afternoort SLICE committed $1000/ of SWLA funds toward the
B Council meeting ‘were, bibliographic networks and the - . implementation of the Report. A
6 ‘ recommendations of the ms Project” The SLICE (2) Approved the 4ppointment of a CEL$ Advisory
Council: e Council, as requested in the CELS Report.
_(—1‘17 Vo&ﬂ_mpt the CELS (Cbntinuing’Edu- (3) Approved allocating. thc' $500 !)a!unce in the
| cation for Library Staffs in the Southwest) Project ALA Chapter Relationships Project account to

! _ recommendations, presented by Allie Beth Martin.and

(.Oﬁet\ the costs of reproduction of the summary
reprinted on the enclosed insert.

5 and recommendations of the CELS Renart
T (8) Approved establishing the following Task

¢ Forces and Interest Groups:
‘ .+ EXECUTI . Fo pi
. VE BOARD ACTION (a) Task Force on Non-Print Media. Cham’;an,
. ste ’ ay B. Clark, 500 McKinney, Houstgn, Tex-
’ &memnope:;‘;f g‘;oi?:tg at tl:: I?ul::z {15 77002. A [11;e~c'onfcrcnce ’lm;titut;;8 on cat-
. Inn-Love Field, Dallas. Those attendi;1g were: Pearce al°Si“g."°""P; i't‘t mlv(hatl':z [;::Z't’::;a‘ %;5&0
Grove, Heartsill Young, James Cookston, Lee Braw- was approvec to piag RN
® i Aarti P repaid from_the revenues of the Institute.
ner, Allie Beth Martin, Maryann Duggan, Coleen Sa}- {’), . the % Forco. Chair-
ley, Chris Thomas, Jerre Hetherington, Sam Dyson (b) Bibliographic Network Task Forcc. £&.ha
. Lynch Fr;nces Neal. Alice Gn' N Ea. man, David Ince, Chicf, Administrative Ser-
ton, John Hll;kle Maurine 'G Rich,:.rd ‘3?1{ f vices Dept., General Library, University_ of
' ) » au ?:_)-,-,4 eete, . New Mexico, Albiquerque, New Mexico, ~
) - , 87131, / ,
‘ </ (¢) CELS Project Intcrest Group. .
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" - PARTICIPANTS OVERVIEW

by
Donald D. Foos

APPLICATIONS

-~

: Up until January 15, 1975, sixty-seven (67) letters of interest requesting
application forms and institute information were received. As a result, thirty-
nine (39) applications were received: sixteen (16) from Louisiana, seven @))
from New Mexico, five (5) from Arizona, five (5) from Oklahoma, three (3) from

Arkansas, and three (3) from Texas. By type of library imstitution, twelve (12)

were from public librarians, thirteen (13) from academic librarians, four (4)

from special librarians, five (5) from state library personnel, two (2) from
library school faculty members, two (2) from systems librarians, one (1) from a
library association representatfveh and none (0) from school librarians. Shortly
following action by the SWLA Selection Committee, one (1) public librarian withdrew
due to library board request. Further recruitment efforts were made in Arkansas
and Texas. Minority and/or ethnic representation was included in the selection

of four candidates by the SWLA Selection Committee. ’

Following announcement of candidate selectton, two (2) academic_librarians,
one (1) special librarian, and two (2) public librarians cancelled Cancellations
included two (2) representatives of minority groups. Illness and increased wokk
responsibility caused cancellations on the part of two (2) alternate candidates,

* who were academic librarians, one of which represented a minority group.

APPICATIONS N=39 -

By State

Arizona: 5 New Mexico: 7
Academic£ 1 "Academic: &
Public: 2 State: 1
Library School: 1 Special, Law: 1
State: 1 Public: 1

Arkansas: 3 - Oklahoma: 5
Public: 3 : Public: 2

’ Academic: 1
Louisiana: 16 Special, Medical: 1
% Library School: 1
Academic: 6
Public: 4 c Texas: 3
Stater 2 . ’
Special, Black Heritage: 1 Academic: 1
. Library Association: 1 ° Special, Leg. Ref.: 1
System: 2 . ., State: 1
g B B
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By type of Library Institution h -
A Academic: 13 State: 5

Arizona: 1 oo Louisiana: 2

- Louisiana: 6 New Mexicoy 1
New Mexico: 4 Texas: 1
Oklahoma: 1 Arizona: 1
Texas: 1 .

School: 0 Library School: 2
Public: 12
) Special: &4 Oklahoma: 1
Arizona: 2 Arizona: 1
Arkansas: 3 Louisiana: 1
Louisiana: 4 New Mexico: '1
New Mexico: 1 Oklahoma: 1
- Oklahoma: 2 Texas: 1
+ Systems: 2 Library Association: 1
. Louisiana: -2 Louisiana: 1
SELECTION a

The final selection included: six (6) .academic librarians, eight (8) public
librarians, four (4) state library personnel, five (5) special librarians, ome (1) -
school librarian, two (2) library school faculty members, and two (2) systems
librarians for a total of twenty-eight., Invitations for non-stipended part-
icipation were issued to one (1) academic librarian, two (2) public librarianms,
two (2) state librarians, and one (1) library association representative which
were accepted by all of the invitees. During registration, three non-stipended
participants; two (2) academic librarians, and one (1) public librarian were
awarded stipends for a total of thirty-one (due to administrative error, one
additional stipend was awarded). - \

PARTICIPANTS

‘Final Participants included nine (9) public librarians, eight (8) academic
librarians, five (5) special librarians, four (4) state library personnel, two (2)
systems librarians, two (2) library school faculty members, and one (1) school -
librarian. Non-stipended participants included one (1) public librarian, two (2)
state library personnel, and one (1) library association representative., Only Texas
was represented by all types of library personnel, academic, public, school, special,
and state. All states, except Oklahoma were represented by state library personnel.
The largest representation was public librarianship with nine (9) stipended
participants and one (1) non-stipended participant, followed by academic librarianship
with eight (8). Louisiana had the largest representation with five (5) stipended
participants and four (4) non-stipended participants, but Oklahoma with seven 7)
represented the largest stipended state. Arizona'with two (2) represented the
smallest. Arizona had the largest number of last minute cancellations.

-19 -




- - y PARTICIPANTS Nw31+(4)*=35

IToxt Provided by ERI

By State - h
i Arizona: 2 Ney Mexico: 6 coe
® State: 1 T Academic: 3 ’
Library School: 1 Special, Law: 1
. . . State: 1
Arkansas: 5 Public: 1
" Public: 3 ~  Oklahoma: 7
o Special, Medical: 1
‘ State: 1 Public: 3
. Special, Medical: 2
Louisiana: 5 (4)* Library School: 1
_ N ' . Academic: 1
. ’ Academic: " 2
® Public: 1 (1)* Texas: 6
” System® 2 '
State: (2)* Academic: 2
Library Association (1)* - Special, Leg. Ref: 1
School: 1
' ~State: 1
® Public: 1
i
By Type of Library Institution
! .
‘4’ AN
® | Academic: 8 Special: 35
\ Louisiana: 2 Arkansas: 1
' New Mexico: 3 New Mexico: 1
\ Oklahoma: 1 Oklahoma: 2
‘ | Texas: 2 Texas: 1
o - ]; Public: 9 (1)* School: 1
ﬁ Arkansas: 3 Texas: 1
\ New HMexico: 1
| Oklahoma 3 Library School: 2
° | Texas: 1
\ Louisiana: 1 (1)* Arizona: 1
Oklahoma: 1
State: 4 (2)*
Library Association: (1)*
Arizona: 1
® Arkansas: 1 Louisiana: (1)*
Louisiana: (2)*
New Mexico: 1 System: 2
Texas: 1
Louisiana: 2
. O « 1 | g 1 :}(}
T ‘ non-stipended participant - c
tipended participant

| - 20 -
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- _ PLACE OF BIRTH

Sixteen (45.8%) of the thirty-five participants were born in five of the
six states in the Southwestern Library Association (SWLA) area, which also
represents the region (Southwest) with the largest number of Imstitute
participants. All SWLA states were represented by place of birth except

.’ Arizona. Seventeen states and one foreign country were represented by the
participants_with Texas leading with six followed by Louisiana with four.
Fourteen (402) of the participants came from small cities, ten (28%) from
large cities, six (57.2%) from middle-sized cities, and five (14.3%) from
rural areas.

PY By Region N=35
Southwest: 16 (45.8%) West: 3 (8.7%)
Texas: 6 ‘ X Colorado: 2 R
Louisiana: &~ California: 1 ] R
PY . Arkansas: 3 : . SR
Oklahoma: 2 East: 3 (8.7%) ’

New Mexico: 1
New Jersey: 2

Southeast: 5(14.3%) Maine: 1 ;
Py Mississippi: 3 Northwest: 1 (2.7%)
Georgia: 1 . -
Alabama: 1 : Minnesota: 1
Midwest: 5 (14.3%) Far Northwest: 1 (2.7%)
Py - Illinois: 2 Oregon: 1
Kansas: 2
Nebraska: 1 Foreign: 1 (2.7%)
Egypt: 1
® By Size N=35
City, Small: 14 (40%) ' City, Middle-sized: 6 (17.2%)
Southwest: 8 ) .- Southwest: 2 -
. East: 3 ‘ Midwest: 2 ’
® Midwest: 1 : Southeast: :1
Southeast: 1 ) 4 West: 1
Northeast: 1 »

Rural: 5 (14.3%)

*City, Large: 10 (28.5%)
Southeast: 1

® Southwest: 5 * Midwest: 1
West: 2 Northwest: 1
Midwest: 1 "
Southeast: 1 ' v

Foreign: 1 .

P
N}
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EDUCATION

FOOS

Undergraduate Education. Thirty-four of £he thirty-five institute
participants held-bachelor's degrees with ten (29%) majoring in English;
four (11.52) in Elementary Education; four (11.5%) in Library Science; and

* four (11.5%) in History. Nine broad academic disciplines are represented

by institute participants’ degrees, with Education and English representing

the largest number. :

Academic Subj;ct Disciplines Represented
Education: 10
Elementary: 4
« History: 1
*  Education: 3
Music: 1
Foreign Language: 1
English: 10

History: 4

N=9

Library Science: 4
Journalism: 2
Political Science: 1
Home Economics: 1
Child Development: 1

Economics: 1

Graduate Library Education. At the graduate level, thirty-one (89%) of the
thirty-five institute participants held a master's degree or its equivalent
(B.S. in L.S.) in Librarianship. These library degrees were awarded by
fifteen library schools (A.L.A. and non A.L.A. accredited). Of the fifteen
library schools represented, 48% of the degrees were awarded by the University
of Oklahoma (24%) and Louisiana State University (24%). Over half (58%) of,
the library school graduates received their degrees since 1968, while 94%

received their degrees since 1963.

Library Schools '
Represented N=15

Oklahoma: 7 *
LSu: 7
Texas: 3
Denver: 2
Missouri: 2
- Maryland: 1

' Kansas State: 1
Atlanta: 1
Washington: 1
Mississippi: 1
Indiana: 1
Calif. Berkley: 1
Oregon: 1
FSsu: 1
Emory: 1

:1971:

Dates Library .
Degrees Awarded N=31

1974
1973:
1972:

1970:
1969:
1968:
1967:
1966:
1965:
1964:
1963:
1956:
1941:

58%

94%

=il L) W WK NN NN
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Graduate Education (Other). Three of the thirty-five participants held the
doctorate, while two held double masters. The doctorates represent three
academic disciplines: Librarianship, English, apd Higher Education, while the
second master's degrees represent two: Public inistration and English. Two
held the Master of Education (M.Ed.) degree in lieu of a degree in Librarianship.

Graduate Academic Subject Disciplines Represented

Doctorate: 3 "Masters: 4
Ph.D. (English): 1 ) Education: 2
Ph.D. (Higher Education): 1 English: 1
Ph.D. (Libggrianship): 1 Public Administration: 1

DATE OF BIRTH ;

The majority (24) of the participants were born in 1929 or after with
two (2), the junior participants being born in 1950, The sénior participant
was born in 1914, and the average age for the group was forty (40) years.
The age group with gyéxlargest (4) frequency was 1944, and the medium for

the group was betW9en 1938 and 1939.

By Year: i;}ﬁl 1914: 1 Senior Frequency Range: 1914-1950

1915 1 .
/ 1917: 2

/ 1919: 1
/ 1920: 1
1921: 3

1926: 1

1928: 1

1929: 1

1931: 1

1932: 1

1936: 1

1937: 1
2

1

3

1

4

1

1

1

3

2

v

Majority

1938:
1939:
1941:
1943:
1944
1945:
1946
1947:
1948:

1950: Junior
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Q 2
RACE

The largest majority (31) of the Imstitute participants’ gthnic~ba€£;round
was Caucasian American/White, with Afro Aperican/Black following with two (2),
and Spanish surnamed/American with one (1). One (1) participant was of
Egyptian ethnic background. The Native American ethnic background was not

represented by any participant. .
\

By Ethnic Background: Ne35 .

Caucasian American/White: 31
Afro American/Black: 2 o
Spanish Surnamed/American: 1

Other, Egyptian: 1

SEX

Sex N=35
Female: 27

Male: 8

NUMBER OF DEPENDENTS

Number: N=35

0: 17 Average: 1
‘ 1: 8 ’
2: 4
l3: 4
4: 2

PREVIOUS HEA or NDEA INSTITUTE ATTENDANCE
Yes: 7

No: 28

N
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e —-— LIBRARY-ASSOCIATIONS REPRESENTED

All eix (6) state library associations were represented by the
patticipanta.° Three (3) chapters of the Special Library Association;
one (1) chapter of the American Society for Information Science; one (1) )
regional group of the Medical Library Association; and (1) regional
library association were represented. One (1) state education library
association; one (1) local library association; and one (1) state library
association section were also represented.

%
By Name: N=15 '
" Arizona Library Association: 1 ‘

Arkansas Library Association: 2

Border Regional Library Association: 1

El Paso Public Library Association: 1 ’

Junior Members Round Table, Louisiana Library Association: 1

Louisiana Chapter, American Society for Information Science: 1

Louisiana (Arkanshaiﬂississippi-Louisiana) Chapter, Special Libraries
Association: - 1

Louisiana Library Association: 1

New Mexico Library Association: 1

Oklahoma Library Association; -2

Rio Grande Chapter, Special Library Association: 1

South Central Regional Group,.Medical Library Association: 1

Texas Chapter, Special Library Association: 1

Texas Education Library Association: 1

Texas Library Association: 1 -

By Type, with number* of representative participants
State: 6 (10)* ’
Regional: 1 (1)*
Local: 1 (1)* . | .
Section: 1 (1)*

National, Chapter: 3 (3)*

National, Regional: 1 (1)*

s
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HEA Title II-B Institutes in Librarianship in the Southwest:

® . Fiscal Years 1968-1974 .
T by i ;
S. Janice Kee -~

Fiscal Year 1968

Library Service to the Disadvantaged in Schools, Elinor C. Saltus, University
of Arizona, Tucson, June-Augast, 1968, $45,748.

Supervision and Centralized Technical Services, Norris McClellaﬂ, Louisfana
State University, Baton Rouge, June-August, 1968, $38,236. '
® .
School Library as a Media Center, Norris McClellan, Louisiana State Upiversity,
- Baton Rogue, September, 1968- May, 1969, $39,717.

Multi-Media Resources, Evelyn G. Clement, University of Oklahoma, Nzarman',
July, 1968, $25,748. '

Critical Role of State Library qupciés, Irma Tomberlin, University of Oklahoma
Norman, June, 1968, $23,504. :

Elementary School Library as a Media Center, Sarah Law Kennerly, North Texas
State University, denton, July-August, 1968, $40.965. ‘

Expanding Library Service to the Disadvanbé;ed, Sister Jo Ann McCreedy, Our
Lady of /the Lake “Gollege, San Antonio, Texas, July-August, 1968, $42,405.
i - ! . .

School Librarianship~Basic Preparatiorn, Lesta Batgé, Sam Houston State College,
Bunxsvﬁlle, Texas, September,’ 1968-August, 1969, $67,430.

L4

-0 ) o Fiscal Year 1969

Planning and Implementing Libr Automation Programs, S.A. Dyson, Louislna
Polytechnic Institute, Rustén, June, 1969, $25,382.

Problems in Selection, Production, Organization and Use of Educational Media,
Norris McClellan, Louigiana State University, Baton Rouge, July, 1969,
$20,084.

Libraries, Shirley Stephenson, Louisiana State University,
er, 1969, $18,363.

Concept of Systemb -
Baton Rouge, Oct

Inveatigatioh d Study of Selection, Production and Utilization of Newer
Educational Media, Charlie Roberts, Louisiana State University, Baton Rouge,
Septemb;;y 1969-January, 1970, $28,988. B :

] Modifying/the Role of School Libraries to Meet Needs of a Changing Society,
Olizgyphensley, Northeast Louisiana State College, Monroe, June-July, 1969,

$50,327.

O
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Establishment of a Local Educational Information Center, Everett Edington,
New Mexico State University, Las Cruces, July, 1969, $10,318.
/ —
Teacher-Librarian Teamwork in the Elementdry Media Center, Myra Cunningham,
Central State College, Edmon, Oklahoma, June-July, 1969, $33,561.

Institutional Librarianship-Analysis and Challenge, Annetta Clark, Central
State College, Edmond, Oklahoma, June, 1969, $19,642.

Improvement of American Indian Use of the Library, Beverly Gerard, University
of Oklahoma, Norman, July-August, 1969, $21,573.

Internationalism in Curricula, Frances Carroll, University of Oklahoma, Norman,
August, 1969, $34,003. '

Systems and Standards for‘Biblioéraphic Controls of Media, Pearce Grove, University
of Oklahoma, Norman, August, 1969-April, 1970, $40,311. :

Music Librarianship, Vernon Martin, North Texas State University, Denton, June=
July, 1969, $26,620.
/
High School Library as a Media Center, Sarah Law Kennerly, North Texas State

University, Denton, July-August, 1969, $43,439.

School Librarianship-Broad Basic Preparation, Lesta Bates, Sam Houston State
College, Huntsville, Texas, September, 1969-August, 1970, $67,905.

The Academically Gifted Chiid, Frances de Cordova, Texas Women's University,
Denton, June-July, 1969, $32,223.

Fiscal Year 1970

Modifying the Role of the School Librarian in a Changing and Educational
Environment, Ernest Harris, Northeast Louisiana State College, Monroe,
July, 1970-February, 1971, $44,885.

Training of School and Public Librarians to Work in Communities with Large
Numbers of Mexican-American and Indians, Everett D. Edington, New Mexico
State University, Las Cruces, June-July, 1970, $31,891.

Implementing School Media Standards for a Unified Program of Library and Media
Services, Roscoe Rouse, Oklahoma State University, Stillwater, June, 1970,

$19,829. ‘

Improvement of American Indian Use of the Library, Beverly R. Gerard, University
of Oklahoma, Norman, July 1970, $24,877. ‘ :

£

Fiscal Year 1971

[

"Training for American Indians as School Library Specialists, Phase I, Michael

C. Clark, Arizona State University, Tempe, May, 1972, $85,000.
- 3 i

— “. o+ .
. uon -t A )
)
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Improvement of Library Services to Spanish-speaking Americans, Donald A.
Riechmann, University of New Mexico, Albuquerque, September, 1971, $29,104.

~

Fiscal Year 1972
Training School Library Media Specialists, Phase 11, Michael C;“Clark, Arizona
State University, Tempe, May, 1973, $85,000. )

-

Strengthening Librarians' Ability to ﬁespond to Needs of Minority Groups,
-Virginia H. Mathews, University of Oklahoma, Norman, October, 1972, $13,000.

) Planning and Evaluation of Library Programs, Maryann Duggan, University of Texas,

Southwestern Medical School, Dallas, October-November, 1972, $3,974.

Fiscal Yéar 1973

Needs, Priorities and Directions Concerning Library Service to the Spaniéh
Speaking, Arnulfo D. Trejo, University of Arizona, Tucson, June 25-26, 1973,
$6,260. - ' °

Training.Librafi Aides in Pueblo Indian Schools, Lotsee P. Smith, University of
New Mexico, Albuquerque, August, 1973-July,.1974, $66,729,

] .

Implementing Ins?ructiOnal Development through Learning Resources Program,
Ralph Holloway, Eastfield College, Dallas, Texas. August, 1973-July, 1974,
$57,160. i . .

q
. Training School ﬁihrary Media Specialists, Phase III, Norman C. Higgins, Arizona

» State University, Tempe, August, 1973-August, 1974, $104,898.
‘s i

Indian Librarians%ip Educ‘tion, Don Dickinson, Universiﬁy of Arizona, Tucson,
August, 1973-July, 1974, $149,240. : .

\ Fiscal Year 1974

- Continuing Education Program Planning for Library Staffs in the Southwest,

Donald D. Foos, |Southwestern Library Association and Louisiana State University,
_Baton Rouge, Maﬁch 17-28, 1975, $11,999. : -

+ Training Library A&des in Pueb15~1ndian Schools, Lotsee Smith, Univérsity of

New Mexico, Albuquerque, August, 1974-May, 1975, $90,000,

Correctional Institution Librarianship, Lesta Burt, Sam Houston State University,
Huntsville, Texas, August 29, 1974 - August 10, 1975, $125,000.

&

~
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. N SUMMARY, FISCAL YEARS 1968-74 INCLUSIVE
- NUMBER *
NUMBER PARTICIPATING TOTAL
STATE INSTITUTES " INSTITUTIONS GRANTS
® ———— P — [T———————— ————
Arizona . 6 : 2 $ 476,146
: o "Arkansas 0 . 0 > 0
o ‘ Louisiana 9 .3 265,982
New Mexico , 5 " \ 2 . 138,042
Oklahoma - 10 S 3 256,048
° Texas . 10 6 382,121
: ' Totals 40 ‘ © 16 - - $1,518,339
[ ) " )
p -
] ' .
. -
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. 'DEVELOPING CONTINUING EDUCATION * .
PROGRAMS FOR LIBRARY PERSONNEEN\;\

® by _ |

-

i . -Wayne L, Schroeder . ‘iy

Introductien

Program development is essentially a matter of making
decigions, Those who see it as a sequence of steps have simply
clustered those decisions by function, e. 8., mneed identification,
priority setting, objective writing, ectc. The potential danger of
reducing program development to a series of Sequential steps, however,
is that by do doing its dynamic qualities may be lost. The prockss
consists of several subsystems each one of which fulfills a unique
function yet is dynamically related to every other subsystem to assure
fulfillment of a larger_ orgsnismic function, To develdp an understanding

. of subsystem functions and their dynamic interrelationships is the.

goal of this presentation. To achieve this goal, I have decided to
use a metsphor--a metaphor which likens the functionsl components of
a tree's growth system to those of the program development process or
system. < -

The Progran Development Tree

I. Soil Base

A, Analogies \
. 1. Topsoil-society'dnd subsystems thereof

> 2. Particles--the individual o .

3. Fertility leyel--needs and probiems
4, Subsoil--culture

B, Elaboratign of Analogies

1. Topsoil consista of psrticles--society eonsists of
- indiv;duals.
2. Soil dlustbrs vary in fertility level--groups or
subsystems of gsociety vary in the needs and problems
‘ they exhibit. r
., 3. Soils may be typed by their structural characteristics--
gocieties and subsystems .therein may be typed by their
.strucdral characteristics.
. 4. Topsoil will exhibit certain enduring qualities which
link them to their subsoil parentages--societies and

. et
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. szgiyatqns therein will exhibit certain norms and mores
which 1link them to their cultures.

. ~ C, Relevance to Institute Program

1. What are the structural attributes of the libraries'
target group? (What soil types do they represent?)

a., Their dnteraction patterns?
b. Occupational roles?
c. Familial roles?
) . d. What community services do they utilize?
e. Who are. their leaders?

s -

f. Who are their legitimizers?

2. What are the cultural attributes ofithe lipraries'
target group? (What is its subsoil?)

a. What are their customs and codes of behaw or?
-b. What do they value?
c. What do they expect from themselves and society?

3. What are the personal attributes of our potential
clientele? (What are the characteristic features of
our soil particle?) }
. . /

a. What ages? -

.- b, What sex?
c. What physical defects?
d. ‘What attitudes toward education?
‘" e, What fears, loves, and dislikes? .
f. What learning levels and ca7acities?
g. What images of themselves?/

4, What are the needs and probl s of the libraries'
target group? (What is the fértility level of our
'8011?) o //

a. What needs and problems’/do they feel?

b. What needs and problemg become apparent when their
attributes are contrasted with those which are
necessary to function’in, and make contributions to,

« a democratic society?

¢

I1  Root System

A, Analogies

v
:

1. Taproot--agency and jts policies
2, Branch roots--need identifying technique




111,

B.

Elaboration of Analogies,

1.

SCHROEDER
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Some trees have taproots that penetrate‘deeply into
the subsoil and are thus able tp withstand strong winds-
and extreme drouths--some programs are sponsored by

_agencies whose philosophies are reflective of the
true culture of the social system it serves amnd are

thus able to take sudden new demands in stride.

Trees secure their life giving nutrituive elements

through an extensive branch root system, When a fertile,
moist pocket of soil is located, root hairs will grow

out to receive elements in solution. The solution

then mov  to the taproot.where it gathers to finally

be transi. ated. Similarly vital agencies secure life

giving information concerning needs of their clientele
through an extensive<and ever functioning need identifica;ion

"system. Such information once gathered is screened

and interpreted in accordance with the agency's
philosophy before it is 'translocated" into program
action, '

Some trees tend to get root bound--that is, branch
roots cease to extend themselves; rather, they grow
profusely in a limited area surrounding the taproots

as if to protect that which is within. Similarly,

some agencies and agency leaders tend to acquire a
state of "institutional boundness'--that is, they cease
to be receptive to new information. '

f

Relevance to Institute Program

What are the goals and policy statements of our agencies
and associations?

What are the goals as stated by the state library agency?
What are potentially the most fruitful information
gathering techniques? \ »

What are the principles which have been derived from
research in the behavioral sciences and in the relevant
subject matter fields which might contribute to a viable
philosophy--a philosophy which might, in turn, help
interpret information on its way to becoming program
objectives and procedure.

Trunk and Branch System

A,

Analogies
1, Trunk--program objectives
2. Branches-~instructional objectives
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a. Cognitive
b. Affective
c. Psychomotor

B. Elaboration of Analogies

1,

Trunks of trees are attached to root systems--program
objectives are consistent with agency policies and

goals. We don't expect to successfully graft the trunk
of one seedling on to the root system of another unless
genetically they are similar, Similarly, we may not
expect a program to flourish which has objectives running
counter to agency policy, etc. 1
The trunk of a tree relative to other exposed parts is '
great--likewise program objectives are braad in nature.
A program objective 'should include:

‘a., Target audience

”B. Present state

c. Desired state
d. Time frame
e. Format or method

Branches spring forth from trunks--learning objectives
spring forth from program objectives. B. Bloom and
others identify three major types of instructional
objectives.

a. Cognitive (recognition and rec;Ti of knowledge and
development of intellectual abilities and skills)
b. Affective (development of interest, attitudes,

and values) \
c. Psychomotor (acquisition of manipulative\qnd dexterity
skills)

\‘

Instructional objectives regardless of types are —
characterized by their focus on change to be brought

about in the learner. A quality instructional objective
will identify: ,

a., Terminal behavior

b. Conditions under which behavior will be exhibited

c. Criterion level--the level of behavior deamed acceptable

An attractive tree has multiple and systematic branching--
effective programs usually involve the formulation of ’
more than one type of objective. Often one must make
progress in the affective realm befor< marked progress

can be made in the cognitive realm,

1
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C. Relevance to Institute Program
e

Foliage System

1.
2,

3.

SCHROEDER .

How are objéctives fortulated? _
Are there standardized instruments to measure the
accomplishmént of the more typical objectives?
How much growth can we expect among students?

A, Analogies

1.
2,

Petiole--content and materials //
Leaf~-educational process 4

Elaboration of Analogies

1.

—
~

Stems of leaves are individually attached to a o
sub-branch--content is associated with or attached to
objectives. It ts inconceivalbe that one would find

a leaf growing while suspended in mid-air. 'Yet how
often do we find &ontent being diffused without a

clearly identified objective behind 1t?

Within the leaf of a tree the food producing process

of photosynthesis takes place--within the classroom

the behavior producing process of education takes place.
Here experiences are identified, sequentially ordered and
integrated to the end that the content is diffused

and the desired behavior is effected, ,
The photosynthetic process starts with simple elements
and builds sequentially more complex energy storing
compounds, Similarly, the educational process 1is
designed to relate bits of differentiated content into
meaningful "wholes," ‘

With the exception of btie%\dormant periods, trees are

constantly growing--buds are\ sprouting to form new
branches, leaves, etc.--is this not also true of a vital
educational program? That is);learning objectives,
content, and process are constd&tly evolving in response
to an evolution in motivation a experience of the
group. ' . n{\

Relevance to Institute Program

1.
2,

3.
.

What ‘content gdources are appropriate for students?

What are the criteria by which material may be gelected
or developed?

What does functionalizing the curriculum mean?

What devices and techniques should be used to achieve
various kinds of objectives?
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® V. Sun and Flowering System
A. Analogies "

. 1. Sun--change agent
* 2. Flowers--publicity

B. Elaboration of Analogies

1. The sun serves as a source of energy for the photosynthetic
process. Similarly the change agent (continuing education
instructor) serves as a catalyst in the educational

® ) process. Now if. the sun gets too intense, the leaf
' will either wilt or protect itself by laying down a
protective coating. Similarly, if C.E. instructor
behavior becomes too directive, demanding, etc.,
the educational process will deteriorate--non-adaptive
behavior on the part of the student may result, e.g.,
Py reaction formation, failure to accept responsibility,
drop out, etc.

2. Flowers of a tree catch the eye of the passerby--
likewise publicity campaigns attract participants and
engender public support.

® C. Relevance to the Institute Program

1. What are the most typical instructional problems and -
how are they resolved? '
2. What are the principles of learning and teaching? -
3. What are some of the "tricks of the trade?"
o 4. What are the most effective avenues for publicity?

VI, Soil Test and Analysis
A, Analogies
o 1. Soil test and analysis--measurement and evaluation
B. Elaboration of Analogies

1. As roots grow and leaves fall and decay, the soil
inevitably changes. To assess these changes, soils are
® periodically tested. Similarly, paper-pencil, and
observational instruments are devised to assess changes
brought about through continuing education programs.
' These assessments are made at the beginning, during, at
the conclusion and beyond the conclusion of the program.

-

o | | *
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; They are used as a ysis for evaluative judgments_
o concerning effectiv¢ness and needed changes. Thus,
portions of the tree may be deceased ‘(objectives, mecnods,
etc.), requiring surgery, grafting,.etc.

C. Relevance to the Institite Program

® ) 1. What are the steps in the evaluative process?
2. Are there any standardized instruments which could be

] employed? .o
3. What statistjcal measures can be used?
4, What design /considerations should be made? o
5. How can effective follow-up studies be conducted?

Generalizations Derived from the Metaphor

I. Program development is an organismic phenomenon.

The process, to function effectively, must function as a whole

@ with each subsystem or step receiving attention and accordingly
making its contribution. Each subsystem becomes significant
only as it relates itself to other subsystems--remove one
subsystem and you have either-killed the organism or greatly
reduced its vitality,

L ©* II. Program development ig a continuous process. -

Each decision made should be open to re-examination in light

of ever growing accumulation of knowledge and experience. When
we act, we do so out of informed judgment--as information
changes, so should our judgments and finally our actionms.

/

II_I. Program decisions are rational.

Decisions made at any point in the developmental process should
be/made with as much valid information as can be secured.
Moreover, when a decision is made, the effects should be

o . charefully accessed to furnish additional information useful
n making similar decisions in the future.

co "Successful continuing education is a healthy tree."
o / Donald Foos
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%0 Continuing Education Staff Needs of School Librarians
| ] by
. Patsy H, Perritt
o

As we attempt to identify selected continuing education
needs for school librarians, the rationale for our efforts could be
considered basic to the survival of our profession. In the present

. pducational system of our country the first impressions of libraries
@ ‘and librarians developed by the overwhelming majority of children
: take place in their schools. Within the school library situation a

young person formulates positive and negative attitudes toward libraries
and librarians. This seems to place a unique responsibility upon
school libraries, for we all would agree in part with the old saying
"first impressions are lasting ones.” School libraries and librarians

® hold many of the magic keys to unlocking doors for 1life long library
usage. If we are committed to this idea we are compelled to vigorously
proceed with continuing education programs for school librarians.

What content is needed in these programs? From my
experiences, observations, and the expressed desires of those persons
working in schools, I would like to enumerate several major areas of

@ ‘need. Although it is difficult to rank all needs, I would boldly

place the need for increased knowledge of school curriculum content

and the teaching techniques being employed with this content as first
priority. School librarians with a fimm grasp on this information
could more accurately select appropriate materials, organize these
materials for maximum efficiency, and work effectively with atudents

o and teachers in assessing and promoting resources.

With knowledge of curriculum, school librarians need basic
management training in order to increase the efficiency of services.
Both personnel and business management is needed. School librarians
must develop business skills in organizing work-flow, formulating
long range plans and goals, making budgetary allocations, etc, It is

o also necessary for school librarians to develop a leadership role in
persomnel management by meshing job responsibilities of clerical,
paraprofessional, and volunteer workers, helping to solve personnel
conflicts, and providing job incentives. Management techniques would s
also help to facilitate co-operative decision making with administrators
and teachers.

o School librarians are interested, yet often uninformed, about
the current issues and practices in librarianship. At this point in
time we could identify such topics as censorship; standards, such as
the recently published Media Programs: District and School; information
retrieval, i.e., the use of computers, networks, and educational
television. Seminars, institutes and workshops on such topics would

>

L help to keep school librarianship in the forefront, instead of at the
tail end, of library development.
/
-37- -




.\

d PERRITT

: In-semmary, I would like to blanket the fore-mentioned
continuing education needs of (1) curriculum knowledge, (2) management
techniques; and (3) current issues and application with the following.
School libfarians need training and practice in the projection of the
role of the school library within and outside the school. School
librarians need to develop and utilize communication skills with students,
teachers, principals, other administrators, school boards, parents,
other types of librarians, and the other citizens of the community.

Thoughts of the "hows" in continuing education programs for
school librarians evoke these suggestions. Packaged programs utilizing
films, filmstrips, slides, tapes, transparencies, and programmed
materials could be formulated and coordinated by the American Association
of School Librarians, and ALA, State Boards of Education and/or
strong state organizations of school librarians could review these
materials, making any modifications necessary for local conditicns,
Continuing education program techniques, with attention given to the ,
training of key personnel for program presentations, should receive ample

conusideration at the state level.

d .

Thank you for beginning staff surveys with school librarians.

Remember--"first impressions are lasting ones.

- Maryann
Duggan’s presentation focused on the activities of the
SLICE Ogioe and highlighted the Continuing Edu-
cation for Library Staffs in the Southwest (CELS)
project and the Regional Bibliographic Network Plan-

ning Study. .
ghout the thirty minutes of oral testimony

‘given by SWLA representatives, the following con-

cemns were reiterated;

(1) A national program for libraries should involve
a partnership among the federal government, multi-
state organizations, and state and local governments in
terms of program planning and program execution:

(2) Action must be taken to ensure the compatibility
of the vanous systems and networks for interfacing
wlev“hlsmhe' systems at the state, regional, and national

els;

",

April, 1974

HEARING

SWLA TESTIMONY

The Southwestern Library Association 1s

hopeful that the NCLIS recommendations on continu-

ing education will enhance the integration of regional

activities as described hercin and enable us to work
tively with the national program.

14) Continuing education needs of library staffs
(professional, para-professional, and clerical) and
trustees in all sizes and types of libraries should be
met through cooperative efforts at the local, state, re-

gional, and national levels. _
“The continning education necds of library staffs in

the region and the planning and implementation of
multistate bibliographic networks in collaboration with
state and national networks arc current prime concerns
of SWLA. Our interest in mecting needs crosses not
only state lines, but also types and sizes of libraries.
Our concemn is for all libraries and librarians in the
region.”




Needs Assessment for Special Librarians

¢ by \

Robert K. Dikeman

In an evaluation of the continuing educational heeds of .
special librarians one is confronted by the heterogeneous nature of
this group. When we speak of academic, public or school librarians we
have a general consensus of the nature of their professional training,
working environment, etc. The "thing" that makes special librarians
special is that they can not be stereotyped as a single unified gro

school are given the title, special librarian. This diversity makes
the special librarians the hardest groups from which to draw gémeral
comments.

The Special Libraries Association (SLA) has be
of continuing education (CE) programs for special libr
national level. Since the 60th SLA Conference (Montreal) there has
been a regular, "Continuing Education for Librarianship" institute
either directly preceeding or succeeding the convention proper. o
These CE sessions have provided the participating special librarians
with: an excellent opportunity to update their professional skills.

The SLA annual conferences also serve as a medium for attendees
to discuss mutual problems with their counterparts in other libraries.

In addition to the general meeting sessions each division (currently

26 divisions including one provisional) has an opportunity to organize
either separate programs'or programs jointly sponsored with other
divisions to present indepth material of interest to the membership

of the respective division(s).? Unfortunately CE programs operating
during national conferences though excellent for the conference attendee
reach only a small percentage of special librarianms,-

Local chapters have, on occasion, organized one or two day S
meeting/institutes, but these efforts have had little, if any natiomnal
coordination. Secondly, these local and regional efforts have been
concentrated in the large metropolitan areas where local chapters have
their greatest strength, However, in local chapters of the SLA (like
the Louisiana Chapter serving Arkansas, Louisiana, and Mississippi)
where the membership is quite small and dispersed over a wide geographic
area, the local chapters do not by themselves have the financial and
personnel resources to establish local CE programs.

In aadition to the diverse nature of special librarianship
there is a problem of different levels of professional training among -
special librarians. The degree of professional library training ranges
from clerical practice to the master's degree in librarianship., This
problem is continued by the nature of the membership categories of the
. SLA. There are three principal ways by which ore can obtain regular

the focds
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. _ « memberghip:,
" -~ 1, Possess a professional degree in librarianship at the

2, Possess a bachelor's degree and three years professional
experience in a special library.
3. Possess geven years professional experience in a special
library.
Unlike the academic, public or school areas there is a lack
o of a uniform professional training program in special librarianship.
‘This diversity of professional training requires that one approach
CE needs in the area of basic professional skills and the upgrading
) of these skills through a multilevel-structure.
s Probahly the agency best equipped to handle the basic
e training program is the local or regional library school. It can offer
L , the basic coursework at 'local centers throughout the region without a
" “ substantial organizational effort. In the area of upgrading professional
skills, a number of approaches are feasible, e.g., institutes, programmed
instruction, stimulation, etc.
One area of immediate concern to most special librarians is
that of micrographics. Though this topic is of general interest to
® all librarians, it has and will continue to, make its first major
impact on special libraries as a principal information strong medium.
Micrographics can be divided into four basic areas:
1. General concepts, principles and user studies

’. masters level.

¢ 2. ‘Micrographic equipment
® 3. Microreproduction, mcropublishing, and bibliographic
control ’

4. Computer applications and future developments.
All of these basic areas can be effectively presented in a
CE program using a variety of presentation formats., One essential
ingredient in this presentation is, however, a hardware demongtration
and evaluation. So often librarians find themselves only talking to
equipment dales personnel who are knowledgeable about their equipment,
but do not have the Iibrary background to recommend a given product
for a given situation. The CE program participant requires & impartial
expert: -in both library operations and micrographics to demonstrate
the ‘current hardware and their respective uses in various library situationms.
d Computer-output Microform (COM) is an area of micrographics
that needs particular attention. COM has the potential to revolutionalize
! our céncepts of information storage and distribution yet this topic
is lightly discussed in the library literature. The use of COM in
libraries makes*"'blue sky" speculations such as "periodicals specifically
tailored to the readings interests arid ability of the user available on
PY demand at low cost'--a technical reality and in the next five to ten
years an economic reality, Librarians should know about COM and its
companion CIM (Computer-input Microform) and to effectively direct their
technological impact on the library of the future.
The special librarian has perhaps a greater opportunity to
explore new methods of acquiring, packaging and disseminating information
P " through the use of automated services thédn most other librarians. Of
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jmmediate concern is the use of computerized bibliographic data bases.
Only in the last two years has the extensive use of machine-readable
data bases become econémically feasible., Many library schools either
have or are beginning to implement formal courses devoted to this
topic. Unfortunately, many library schools have not even begun this
first step. This situation requires a special effort on the national,
regional and lpcal levels to provide not only CE updating programs,
‘but basic “fntroductory material as well.
The final item that I have chosen for this brief survey of
CE needs assessment for special librarians is interpersonal relationships.
Unlike the academic, public or school library, each of which has a legal
or traditional basis for its existence as an institution, the special
1ibrary has no formal rationale for its existence beyond its service
to its particular user group. Without specific user support the special
library simply ceases to exist.--This concept of service requires special
librarians to be knowledgeable in how to relate to their users and to
the user's informational needs. It is essential for the special
librarian to be aware of adult learning problems and the techniques
developed by adult education specialists to circumvent these problems.
We take for granted that a school librarian be familiar with the
educational techniques used in the classroom ( in most states this is
a requirement for certification as a school librarian); yet we totally
ignore this problem in library service to adult3. The special librarian/
user relationship is the key to success in special librarianship. The
\\special librarian that develops a strong and effective working relationship
with his users can literally "move mountains."
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1. Special Libraries Association, Committee on Education. 'Report,"
Special Libraries Association News and Notes, July/August, 1968,
S-16. "SLA Convention Program,' Special Libraries, LX (April,
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578'628 .

f.

3. Ibid, 24s-25s.
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-

Continuing education is not a new phenomenon but certainly
the potential inherent in this phrase is being -realized throughout

o all aspects of education, True, it may have emerged and become
prominent in library and informatipn science education at a much later
period than it did in other disciplines. (For example, we remember
that the term education did not replace:the term training in Library
Literature until as recently as 1954!) but its popularity and
demonstrated usefulness is now clearly seen, as evidenced by the

.. fact that there are many other activities ‘throughout the Uni'ted
States and elsewhere not unlike that which has caused us to be the
assémbled here today. )

. RN I will examine certain facets of continuing education as
they.may apply, to whatever degree of relevance, in the very broad
and diversified area known as academic librarianship. However,

o before we can bring this subject into sharp focus, I should like to
first spend a few moments viewing library science education. I believe
that we would all agree that as most Master of Library Science degree
programs are strut¢tured today (and we should keep in mind that it is
at this educational level only at which the Committee on Accreditation

* of the American Library Association gives its sanction of approval,

® not at the doctoral level) the graduate goes forth to his first job

prepared at that level which might, at best, be described as minimal.
‘ Too often, and understandably so, the student is primarily concerned

with specific numbers of credits, units, or other blocks of time,

and, given continued good health and stamina, sufficient money for

. tuition and other essentials necessary to sustain life, a fair amodnt

o of hard work and a measure of good luck, he will be graduated at 'the
close of X term with thé MLS diploma in hand. He has_survived a program,
with few modifications from the time of the ldndmark Williamson Report,
which has introduced him to the basics of library science education,
i.e., acquire, catalog, adﬁinister,'and interpret the collection over
which he has charge. : = : -

o , . Not, infrequently students will tell me, "I wish that I had

time to take such and such course." Or, "I really enjoyed the history -

of the book and it is too bad that I cannot register for the history ’
of libraries course too, but I just do not have the time." Often the
complaint, which is totally justified, is that there is no provision in

® our present curriculum for practical application of techniques. the 3
student has read about in, say, a basic reference course. The need 1s

clearly evident for re-introduction of an, across the board requirement

N of library practice or intern experience as an integral part of our

MLS program, (Some schools, i.e., University of South Carolina, do
have such a provision.) . )
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" To what extent are we, again due.to the lack of time, just

_scratchihg the .gurface? And, how often do we find ourselves as
library scienceeducatqQrs telling our students "you will discover
what it 1s all about ohce you are on the job?"' )
-, During the days when we withnessed the establishment of the
Office-for ‘Recruitment we welcomed untold numbers of students in our
,. classrooms by ‘having advertized:a short-program that culminated ip a
! master's degree which assured.secure employment, job satisfaction
(because of myriad diversified employment pogsibilities) and a ure
that ‘was as bright as anyone's could possibly be. ‘
We have also seen what happened in the mid-sixties due to

our enthusiasm for recruitment and more recently in the present period
of economic stress, that the employment situdation has drastically
changed. While at one time a second master's degree increased
employment prospects, this, unfortunately, is no longer true. We

now find many individuals who possess the Ph.D. degree in another
discipline seeking admittance to our library schools. Their motives
are of two. types 1) because they are sincere in their intentions to~ *
become librarians or 2) because they are looking for a warm berth,
offering some degree of financial security until the times change once .
again and the way is clear to follow those academic endeavors which,
after all, are first and most dear to them. On.the positive side,

many of the individuals who hold the doctoral degree and who have
completed the MLS degree program, are doing a great service in many
academic libraries' functioning, for the most part, as subject ’
bibliographers. \

. Through thege various illustrations and comments I wish to .
draw two conclusions, The first is that I believe that as the pressure
to produce scores of librarians to fill untold numbers of vacant library,
positions is no’longer with us and that due to the present tighténing
of- job prospects in many parts of the United States, we can now be far

"more selective, in admitting students to our library schools. The time .
has come, in my opinion, when we can be more relaxed in our approach to
learning; that is, take it at a more leisurely pace to think and to
absorb and insthis regard, give serious attention to the lengthening of
our program for the MLS degree to a period of two years. Some of the
accredited library schools have already done this. Why must we continually
be ¢onstrained to live within the confines of the single academic
year? By being more selective and extending the period of study, I
believe that we will have a finer quality of dedicated, and better
educated, librarian., This longer period of study i3 certainly not new
and we have only to observe our European colleagues whose programs
of extended study of librarianship bespeak quality and excellence.

1 have often thought that ‘our present MLS degree programs .,
represent a mere inch of time,  To be sure, it is an extremely important
inch of time if we consider that we are attempting to educate students
who will be at the zenith of their respective professional careers
about the year 2000. And, given the presently structured program
leading to this first professional degree, we can, at best, introduce the
-student a little beyond the basics to which I referred above, Consider
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too, that although they are unteachable, we should have additioqgl time

in which to more dramatically emphasize the importance of innovation,

creativity, and adaptability so that our graduates will have the

necessary insight to adjust to the intellectual and technological

developmerits of the future,

The second conclysion, in consideration of the above, requires

that we most certainly cannot ignore this business of continuing education. -

Continuing education, as defined in the CELS report, and I quote-

"includes any kind of learning or teaching which extends or_ builds upon

previous education and ekperience, or any education which an individual

perceives will enhance his or her total job competence.” I believe N

that I have made it abundantly clear that in my opinion our MLS degree

program is too short. I should also say that I believe in continuing

education for library school faculty members. For many years I have been

in favor of a meaningful mutual exchange program whereby the library

_educator and the practicing librarian become involved fox periods of

‘time in the business of the other, \ ¢,

Not more so, but perhaps especially so, taking advantage~bfac"
educational opportunities is essential for those of us who find  ;

ourselves working in college and university libraries, By definition; .

the college is an organized body of persons engaged in a common .

pursuit or having common interests, i.e., scholarship. The university,

by, definition is’ a community ofscolleges, i.e., an institution of

higher-learning providing facilities for teaching, research, and
. learning.

In such an environment ‘the education of a librarian is never . .
| completed, The receipt of an academic degree, it is true, does '
¥ represent at period at the conclUSion of what might have been for

some, a long sentence. But what are the possibilities of going on? .
Unfortunately and regrettably, I know many former students ‘who,

'situated in an academic community, have not taken advantage of the

. educational opportiunities which abound around them and they have been

content to rest on tha MLS degree, Although the Committee on Accreditation )
of ALA does encourage and place a high priority on programs of coniinuing .
library science edugation, perhaps we as faculty members are at fault

in having been remjss in stressing the importance of continued education
beyond the MLS degree. Whether these opportunities are in the manner

of formal course work, professional association involvement, travel, or
"participation in an institute, similar to that upon which we embark
'today, too often we take the easier path, that of least resistence.’

. As academic librarians, and this is surely the most obvious,

opportunities to further formal education are endless and I will not

. elaborate in any one given subject--but courses in management, langudges,

literature, and technological development immediately come to mind.
Certainly the library director must be sensitive to the needs of his
staff and open every ddor to make it possible for everyone on the library
staff to take courses-on the campus, This would contribite greatly to

»
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® ’ uplifting staff morale and the reward would be sufficient time off in
which to do this forma] coursework. The possibility for taking courses
N should be a priority question asked by any prospective employee during

his initial interview. . )
Most larger universities have'a center for continuing education
and although we have been told that continuing education has low priority
o in t 1y university settings, their activities should be watched and
. > if no* : else, we cap lend our support and encouragement in fostering .
better a.a more meaningful programs. o
Further to the libra:y college concept of education in which
we find the instructor serving as librarian and the librarian as
- M instructor, what better way to become involved and to learn about a
® subject. What better footing for those who call for academic rank &
and status than to take advantage of opportunities to perform in the
role of instructor. .
Although contrary to what I said above, I feel constrained
to say just a word about the study of languages. It is ironic that
altliough most MLS degree programs in the United States no longer insist
e on this compentency and consequently have abolished it as either an
entrance or graduation requirement, we still find that many of the
. * "positions available" listed in College and Research Libraries and )
elsewhere specifically request language compentency in job specifications.
I believe that most of us could profit by exerting more energy in this s
direction. ¢
o Travel to other countries is, I feel, very important to the
education of anyone, including the academic librarian. Many coll%ges
and universities sponsor tours which are, after all, quite reasonable / .
financially, However, most of us do not take advantage of these.
Too few curricula of our library.schools include a course in comparative
librarianship. This again might well be one of those courses the student
() would like to take if only he had more time. Having had such a course,
the student might augment his education and understanding by visiting !
various types of libraries in other parts of the world. Howéver, travel i
» to other lands, without the .library aspect, is extremely helpful in = x
\ gaining anjunderstanding of inter-cultural natterns of living.. I feel
that this ;xperience would ¢outribute to our effectiveness as academic
o “1librarians/ '

articipation by academic librarians in their professional -
organizatians cannot be emphasized too strongly. Conferences provide
the perfeg’ time to exchange ideas or to learn about new ones, to ‘
observe something or someone that you have read about, to catch up - y
on who has gone where and done whafgver, to speak firsthand with an
(] y exhibitor or, to inquire about job possibilities, Conferences are

also a good| place to volunteer for work on committees, thereby providing
¢ the opportunity to take a more active part in decision and policy making. .

' i Academic librarians should consider some iting activity as

.being part of their program of continuing education. Writing articles

/ . i Ce45-
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| and books, compiling publishable bibliographies, and reviewing books
i" all constitute an essential part of continuing education which make us
| more effective in our day-to-day role as academic librarians. Library
| administrators who recognize and encourage the deyelopment of scholarly -
| . potential in the members of his professional staff should make regsearch.
funds available to these individuals just as these monies are available
to members of the faculty. We will discover that by engaging in
scholarly endeavors we, as librarians, will be held in higher regard by
our colleagues who have as their primary responsibility the teaching
of courses.

Continuing education is an important ingredient in the
ongoing development of every librarian and in the final analysis, each
individual must be alert to those situations and experiences which
afford the fullest possible development of iis professional life. ‘

J, Southwestern Library Association Newsletter
; April, 1974

HEA TITLE 1I-B GRANT PROPOSAL

Dr. Donald Foos, Dean of the Graduate School of
Library Scien‘ie., Lowsiana State University, Baton
Rouge, has sut mitted to the U.S. Office of Education,
through the auspices'of SWLA, a grant proposal under
HEA Title 1I-B. The proposal is for a two week in-
stitute, “Continugng Education Program Planning for
Library Staffs in\the Southwest.”

Projected goals\of the institute are as follows:

(1) To recrust\apd train representatives from the
SWLA states in t\v process of planning. developing,
and implementing \gontinuing cducation programs for
library' staffs through a étructured “u *ructional pro-
gram’ dealing with \survey instrument: design, survey
findings analysis, development of summary conclusions
and recommendations, development of educational
technology, needs assessment, program planning. pro-
gram design, methods of program implementation, and
program evaluation.

(2) To provide a trainmmg program that can be
transferred by the institute participants to their respec-
tive states to conduct sintilar programs on state and
local levels. \

The institute will be conducted by the Graduate
School of Library Science of Louisiana State Univer-
sity in Baton Rouge. Formal classroom presentations
conducted by hbrary educators and practitioners are
planned. The session will include a simulation exercise
m program developient  Individual projects will be
prepared during the institute,

Participants in the institute will be selected from
middle-management positions representing all types of
libraries. Five participants will be <elected from each
of the six S\WLA states with priority given to ap-
plicants representing minority and ‘or cthnic groups
within the region.

If the proposal is funded, the institute will be held
from March 17, 1975, through March 28, 1975, at
L.S.U. in Baton Rouge.




Staff Survey Development By Type of Function
Children and Young People's Services

1 — i

by

! Sister Marie L. Cairns

Those who are concerned with services for children and young adults
are in special need of wide-ranging continuing education opportunities. As
has been mentioned by several previous speakers, one academic year is hardly
sufficient time to complete one's professional preparation. In fact, one
can merely sératch the surface in such a short period. It is inevitable that
students will graduate without being able to pursue all the courses which
might pique their interest. By the same token, limited faculties cannot
offer in the period of one academic year all the courses which might round
out an individual's selected area of specialization.

One of the important elements of an ongoing program is in-service
education or professional development. The first concern should be why have
an in-service program. Hopefully, it will not be because there are three
hours to fill or a day has been set aside for this purpose. The need should
be real, otherwise there will be no progress. g ’

. The need might be similar to one or other of the following as
suggested by John Kerwin: (Media Spectrum 2 (First Quarter 1975)% 19).

1. TO PERFORM PROCESSES—-To understand and to be able to produce
edicational materials with the many and varied processes available,
spegific to the clients' needs.

2. TO SHARE IDEAS--Just bringing people together informally allows
them to interact and share proven ideas with each other. Some

of the best in-service sessions occur-when the participants 'take

over" and expound on creative ideas they have incorporated into

their programs, '\ .

3. TO KEEP CURRENT--In today's fast-moving technological world,
keeping current is an absolute eség;;iil and yet may not be enough.

Keeping ahead is the goal. Participating in, attending, and
operating in-service programs demands it.
4. TO IMPROVE LEARNING--We probably never“.really teach anybody anything.
We simply provide the climate and the opportunity.
5. TO COMMUNICATE--As communicators, one of the biggest failures is
the inability to "get it across." Continuing education provides
an additional opportunity.
In addition to the in-service programs for continuing education
there are the long-term graduate credit programs. There is a definite need
to go beyond our own discipline and self-interest and reach out to other fields.
For instance, behavioral sciences and educational technology are two such
fields which offer breadth.
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Anyone who works with children should have a course in child
psychology to understand how children develop, how they learn, what their
basic needs are and how best to satisfy these needs. A child, no matter
how young, needs to be respected as a person. Too many adults who work
with children are prone to overlook this fact.

A course in psychology of the adolescent is of the utmost importance
to those working with young people. In dealing with them on an everyday
basis, the young adult librarian needs to have a knowledge of their interests,
their drives, their problems. There is need to remember that the main point
of a. library is serving people, and not just book curculation. Keeping
this in mind will open up a whole new range of services. Atmosphere plays
a big part in such services. After all, no matter how much information or
aids one has available, it's all rather useless if no one comes in to use
them. One important aspect has been mentioned already, the need to be
friendly but not condescending. Service to young adults does not include
"behavier preaching.” What young people need most from the library are
librarians who recognize them as responsible human beings and.treat them
with warmth and respect. As Ann Osborn has said, "It's not enough to love
books; ya gotta love people too." (Library Journal 98 (March 15, 1973):
974-78). ) )

"Another felt need has been expressed for a course in supervision,
Oftentimes, those who work with children or young people in @ school media
center or in a public library are placed in charge of paraprofessionals,
volunteer workers or student aides with little idea of how to go about
supervising or directing their activities. A course in supervision as
well as a course in basic management principles would furnish guidelines
for such direction.

Public relations has been named as an area of concern‘iq‘types of
libraries. It is of equal concern by type of function. Wherever there are
people, there are human relations--public relations--and librarians engaged
in any type of service need to know how to deal with problem areas. What
to do while you count to ten!

There are some excellent films produced by the Bureau of National
Affairs that deal with such topics, as well as various other aspects of
general administration such as effective decision making, problem solving,
delegating authority, etc., featuring such well known management figures as
Peter Drucker and Frederick herzberg. These could very well be utilized for
informal group viewing and discussion. ’

! Communications is another area of felt need. How can one get
through to others with sensitivity and awareness? There is need here fFor
active listening as well as verbalizing.

The behavioral sciences ire relevant to the work of young adult
and children's librarians. It is a fertile field for continuing education.

A related area is that of guidance and counseling. It isn't
enough to recognize problems areas. One needs to know how to deal with them.
A course in guidance would offer some background for counseling.




But there are needs for other activities in addition to long
term graduate credit courses. These might take the form of the following:

1) Single session. This is a one-shot workshop, usually a single
concept or process based on a proven need, such as a session on
dry mounting or laminating, or television equipment operation, or
whatever one might need.

2) Written bulletin. This is probably a much less effective method
but when used in conjunction with other means it can be an effective
method of ongding education if it is informative, attractive, graphic,
and brief. ’ ’

3) One-on-one. Nothing takes the place of one person sharing:Some
expertise with one another. This allows for complete interaction.
While extremely effective, it must be limited because it is too
time-consuming and costly. )

4) Professional conferences and meetings. On the county, state, .

regional, or national level those who work with children and young

people should be encouraged and given time to attend these meetings
to keep up with current developments in their fields.

What are the results of these short meetings? Better communications
for one thing. If nothing else happens other than that communicationsg are
improved, the program has been a success. Other expected results might be a
more efficient use of equipment, improved production of educational materials,
or a positive attitude. In-service involves people, and the more involved they
are the less time they have for criticism.

Workshops are established vehicles for short-range, impact~oriented
activities: with the primary goal of teaching specific skills through participatory
"hands-on" experiences. But there is need for continuity--not spasmodic and
random subject areas, such as might result from monthly in-service training
meetings where a group just comes up with a likely topic and then tries to find
someone who will agree to come in and talk about it. There has to be more
planning, more purpose behind it, more goal setting perhaps in the form of
behavioral objectives, i.e., the participant will be able to correctly thread
the 16mm film projector, etc. )

B Story. telling is one of the main activities in services to children
‘'buf for so. many librarians it is a hit-or-miss situation. Many are reluctant
to try it without formal training in the subject. The workshop would be an
ideal technique for this subject. Perhaps a community resource person or other
expert in the field might be asked to demonstrate techniques of story telling,
giving instructions for making puppets, creating the sound effects, designing
the stage setting, etc. Once the initial instruction has been given, the work-
shop technique opens up almost endless possibities which might include creative
dramatics, cut and fold stories, use of flannel boards, finger plays, sources
of literature for stories, “and idea exchange.

~49-
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The workshop technique could well be uscd for "hands on" hardware
demonstrations. The librarian cannot assist young people to develop competency
in visual literacy without knowing how to operate the equipment with confidence.
The demonstration itself is not enough, the librarian needs to actually learn |
how to operate each piece of equipment by doing it, not just passively listening
to instructions.

[

Special services necessitate special training. Services to the
handicapped, to those with visual and hearing problems, or to the mentally /
retarded all require a very special type of professional preparation. The i
first requirement, however, is a great love for such children and young people.
Bibliotherapy is gaining more prominence at the present time but one needs . .
more than the traditional library courses to know how to use books.and other
media with young people who are emotionally or psychologically disturbed.
Especially is there need for program planning, development, and evaluation.

Group discussions with young adults don't just happen in a library.
Those who work with these young people need training in learning #hd guiding
such groups. Above all, they need education in program planning.

So many graduates say they need more practice, less theory, which
emphasizes a point brought out previously that there is need for a practicum
under supervision.

Who has the responsibility for continuing education? The national,
regional, and state organizations together with the library schools have the
charge of providing courses, seminars, and workshops. But the ultimate
responsbility of taking advantage of such opportunities rests with you.

Southwestern Library Association Newsletter
April, 1974
., CELS COORDINATOR POSITION VACANCY

Apphcants for the position of CELS Coordinator/  (5) Coordinate activity among the states. Arrange
SLICE Office Director will be interviewed by a SWLA to share expertise and package when common needs
Search Committee, Appointed to this committee are cmerge in various states.

Donald Foos, Dorman H. Winfrey, Marion Mitchell,  (6) Demonstrate by means of prototypes. Solicit
and Don Hendricks, Chairman. The position will be grant applications from specific librarics or agencies
available in June, 1974, at the earliest and in Decem~ and initiate contracts.

ber, 1974, at the latest. (7) Initiate experimental activity where gaps in
The' principal functions of the S\WLA/CELS Co- knowledge are identified.
ordinator position are envisioned to be the following: (8) Solicit and test learning programs.

(1) Assess continuing education needs and solicit ] . e .
feedback from the six-state region. (9) Provide a clearinghouse and maintain regional

(2) Develop a plan for the region based on thesoe calendar. Also, publicize who are experts are, what
nceds. The plan would require built-in flexibility to in- help CELS can offer, what packages are available.

sure response to change. Continuity would also be In addition to the Master's of Library Science de-
necessary to allow individual hbranes and lbrarians gree. interested applicants should have had expericnce
to plan ahead. / which will support cfforts to coordinate multistate pro-
(3) Identify and generate funding for continuing frams. An understanding of the methods of sharing re-
cducation. sources amnong libraries is cssential. Administrative ex-
(4) Identify and organize a core of expetts in sub- perience is necessary, and experience in state libran
ject fields. agency work and in developing resource network en-
~ -50- deavors is desired. Experience should include planning

and conducting of continuing cducation activitics. A

limited involvement in formal library education would
«;»  be useful, and experience with adult education tech-
=% niques is essential.

FEN
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Needs Assessment For Automated Services

by

T

Kobert K. Dikeman

An effective continuing education (CE) program in the area-of
automated services is one of the most critical needs in the total CE
program for librarianship. All libraries will be directly involved with
some facet of automated services. Within the next decade the computer
will be in the school, the home, and in the library. The librarjan must
have the necessary technological background to effectively diregt the
introduction of the computer into today's library.

Since the‘mid-1960's there have been numerous one,
three day institutes/seminars covering such topics as MARC, b sic
library automation, automation of specific library processes library
networks, etc. Most of these programs were organized by t American
Library Association--Information Science and Automation Diyision, American
Society for Information Science, Special Library Associatfon, and the
Library Automation Research Consulting (LARC) Association. Library
schocls and commercial corporations (e.g., IBM and Dataflow Systems, Inc.)
have also been active in_the sponsorship of CE progr for automated
services. Perhaps the best krown library school effoft is that of the
University of Illinois Graduate School of Library Science's annual
"Clinic on Library Applications of-Data Processing Several of the
national library and information science organizations have jointly
sponsored pre- or post- conference programs at their respective annual
conventions. Generally, these pre- and post- conference programs have
met with the greatest sucgess in terms of attracting the largest audience.

Many problems qurrently exist in this area of CE programs. No
one organization is responsible for the overall coordination and
evaluation of the various- institutes and seminars. We need to identify
the effective portion of the previous programs and enhance their
presentation in future programs. The proposed NCLIS Continuing Library.
Education' Network and Exchange (CLENE), if established, would nrovide
the overall coordination, direction and evaluation that is presently
lacking.

Regardless of whether the CLENE program is established and
fundzd, many of the existing problems can be remedied in other ways.
For example, most seminars strictly rely on the lecture presentation.
We need to explore alternative methods of presentation using such "techniques
as poster sessions, video cassettes, etc. In the past, speakers have been
selected on the basis of their reputations as "experts" rather than their
effectiveness as conveyors of information. Clearly, in the presentation
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of basic introductory material local expertise can totally meet the needs
of a beginning group. Since target audiences are rarely defined for the
participant or the spdaker, many audiences and speakers obtain this
" information at the time of presentation with mixed results for both.

All of these briefly mentioned problems will be amplified in
later sessions of this seminar. I would like to devote the balance
of this presentation to a listing of the major subject areas that, in
my opinion, need the greatest attention.

Automation is basically the application of computer equipment
and technology to a given process(es) through an effective managerial
system. In order to fully utilize the potential of automated processes,
libraries must be administrated by personnel skilled in modern management
techniques, i.e., operations research, and systems analysis. A successful
automated library program requires effective library management. Numerous
critics of current library administrative practices contend that librarians
receive little or no basic managerial training during their professional
educational programs. In the modern library, librarians must also
develop an awareness for the necessity of a managerial information system.
Only through such an informational system can the librarian obtain all the
relevant information required to make knowledgeable decisions between
possible alternative choices of action. Today's librarian must acquire
a managerial attitude that can understand the nature of change and then
develop a methodology to control and direct change.

A second topic for CE programs is the introduction of librarians
to a basic knowledge of computers, data processing, and teleprocessing.
Each librarian must acquire a working understanding of' these topics and
perhaps, more importantly, each must acquire a working vocabulary of
technical terms and concepts in order to communicate with the computer
programmer, systems engineer and/or the communications engineer. The
technical specialist expects the librarian to be conversant in thg%r
jargon, not vice versa.

Networks and networking is also a must topic for any CE program.
The introduction of computer technology in libraries has turned interlibrary
cooperative projects such as library union catalogs, cooperative acquisition
programs, etc. (which in the past have achieved only limited success) into
highly successful 11brary operations. Perhaps the most successful and
most emulated example of library networks is the Ohio College Library
Center (OCLC) system. As of September, 1974 the OCLC system had terminals
operating in 21 states stretching from Maine to New Mexico. This network
currently includes such regional systems as the New England Library
Network (NELINET), Five Associated University Libraries (FAUL), Pennsylvania
Area Library Network (PALINET), Southeastern Library Network (SOLINET),
Pittsburgh Regional Library Center (PRLC), Interuniversity Council of
North Texas (IUC), and the Federal Library Network.

The librarian must understand the basic concepts of network
design and organization in order to ask critical questions if and when
his library becomes involved in library networking. Librarians need to
concern themselves with such problems as who does what, where and when,
in what manner, and for how much,
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Problems of representation and governance of the library network
for the mutual benefit of all, at times, can be extremely vexing. The
relatively simple matter of a legal contract between the network and the
individual library can be of great importance. Librarians must he acutely
aware of the long term viability of the networ¥X in terms of network personnel,
management, financial structure, source of long term risk capital, current
operating conditions, research and development programs, and security of

.equipment and files.

A fourth area for possible CE programs is that of computerized
bibliographic services and their impact on libraries, particularly research
orientated libraries. Only within the past two years have these computerized
reference services become available for wide usage. These services offer
the reference librarian an opportunity to actively participate in the user's
search. The introduction of these services also presents a new set of
problems, such as, cost of the service, increased workload on reference
staff, demand for greater subject competence of the reference staff, and
demand for greater literature resources.

Other topics that warrant consideration for CE programs in the
area of automated services are computer-output microform, standards for
machine readable records, exchange of operational systems data and programs,
to name but a few.. s

In the 1960's, library automation emphasized the automation of
various processes within individual libraries. Library automation in the
1970's will continue to stress the automation of library processes
cooperatively through the use of library networks. It is anticipated by
the 1980's, computers will have the capacity to store entire libraries
in electronic form. Whether the librarian of today can be the librarian
of tomorrow depends to a great extent on whether effective CE programs
are developed and disseminated to today's librarians.
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Precedence for Continuing’Education for Black
Librarians or Librarians Serving a Black Clientele:

Y The Atlanta University School of Library Science Experience
by .
Edward J. Fontenette*
[
The nation's only Black school of -library service accredited by
the American Library Association opened its doors, in Atlanta in 1941
with a Library Conference of prominent library educators and practicing
) 1ibrarians who rendered service to Black people in the South. The
o Conference focused attention on three questions: ] ‘
1. Who should become librarians?-:
| 2. What instruction should a librarian receive in the first
; year of professional study?
| 3. How can the professional preparation of a librarian be
X J made a continuing process?
| The latter concern centered around the following techniques
| and problems: s
e © Techniques:
@ 1. Frequent opportunities for exchange of experience with
| other librarians.
| ] 2. Advice and guidance through field visits for stimulating a
| wider development.
| 3. Short courses, institutes, conferences, discussion groups,
| and reading programs as formal means of continued development.
@

| - Problems:

1. How can the librarian best get students in high school and
in college acquainted with the use of books when, in a large
number of cases, there are few books and the librarian

| herself has no assistance?

@ . 2. How the librarian might get along with the principal or&

| . " superintendent or college president in trying to carry o

| a library program.

3. How the services of the librarian might best be integrated
with the services of the college and high school staff

Louisiana.

members.,
A few of the noted discussants were Louis R. Wilson, Anita M.
: Hotsetter, Louis Shores, Virginia M. Lacy, Horace M. Bond, Benjamin Mays,
| and Camille S. Shade.
|
%. *presented by Dorothy Davis, Southern University Library, Baton Rouge,
|

-
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The story of the Atlanta University School of Library Service
has been one which tells us about the continuing education program for
® " 90-98% of the Black librarians who graduated from an A.L.A. accredited
library program until 1960, and 80-90% thereafter. These programs
figure prominently around (1) conferences, (2) fiell service work,
(3) internship programs, and (4) special short term programs.
The rationale for these activities as they were initiated
and as they are currently sponsored was based around the following goals: QL

1. To train Black librarians to treat a dynamic sub-group in
the American society.

2. To train Black librarians to be able to communicate with
lTibrarians and scholars of the dominant group in the
American seciety.

® 3. To train Black librarians to be able to someday serve the

dominant group.

4, After 1960, with a few exceptions before 1960, to train
non-Black librarians who are serving Black people.

d v

Unique features of the Conferences held were:

1, They dwelled heavily on librarianship as a dynamic part_
of the "integration'" or really assimilation process.

2. They began with the assessments of the economic, social, \
cultural and educational condition of Blacks in the South
by prominent scholars on Black life.

@ 3. The program for library education was responsive in temms

of curriculum adjustments to the programs as assembled by
these scholars and librarians.,

4, The programs for service were formulated by librarians as
a result of these assessments.

B ciiiiicada st

9 An example of such a conference is the 1965 Conference on the
Role of the Library in Improving Education in the South, April 8-10, 1965.

!
Target Group: Practicing Black librarian and non-Black librarians
serving a Black clientele.

] Program Contents: '"The South Defined in Relation to Social, Economic,
and Cultural Aspects,' a lecture presented by Dr.
Lawrence L. Durisch, Government and Economic staff,
Tennessee Valley Authority, Knoxville, Tennessee.

Similar definitions were formulated for the status

9 of the education for Blacks in the South and evolving
institutions which served Blacks by experts on the
. topics.
®
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"The Role of the Library Defined in Relation to
Social, Economic, and Cultural Problems," a lecture
presented by Dr. Archie L. McNeal, President, South-
eastern Library Association and Director of Libraries,
University of Miami, Coral Gables, Florida. :

Similar lectures on the role of library education in
relationship to the status of Blacks and library
service to Blacks in the South were presented.

Points about the Conferences:

1. They were held as a continuing education effort.

2. They involved experts on the status of Blacks.

3. They resulted in an adjustment in the current library
service programs. :

4, They engaged librarians from thg/cultural mainstream for
congruity of training and service efforts.

5. They often’ resulted in mutual help projects as well as
in-gservice training programs.

A most important develogzﬂﬂt of the 1941 Conference on Library
Education in the South was the férmulation of the field service in service
program which was a carry-over concept from the Hampton Institute Library
School. : )

Characteristics of the 1941-43 field Service Programs (not
currently in existence):

Purpose: To offer school libraries and in-service librarians program
and educatiodal assistance through visits to schools to
~ give instructions and help in the organization of school
librgry service and by furnishing bibliographies and other
printed aids requested through the library. o

&

Specific Activities: ) \ .
During the visit, the library educator performed the following
§ ! X «

duties: \
N N ~ \'\
1. ‘Cleaned the library in order to dchieve a neat aeﬁyorderly
appearance. ) AN
2, Isolated books for rebinding, mending, and discard.
Mended books.
. Made lists of supplies and books for purchase.
4., Rearranged furniture in order to achieve .a greater degree
of physical comfort. } .
5. Consulted with principal and shop teacher, giving the shop
, teacher approved specifications for building additional
shelving, periodical ard magazine stands, tables and chairs.

’

gves
LWEY ]
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TABLE 2 (continued)

(2]

“;§tate : Visits Bibliographies , - Other . None
e . .North Cdrolina 14 / 13
" Oklahoma 1 1
"South Carolina 10 6
Tennessee 2 . 2
Texas 11 . oA
Virginia 7 ) . ?;,12

VMO ONOVW
WWNNO K-

A note of interest from one of the library educators in the field ?
ervice program was this letter unearthed in the files

| : : - A March 23, 1943

® ' Mr. Hale A. Woodruff -
» Atlanta University - _ s y
.Atlanta, Georgij !

L

~ My dear Mr. Woodruff:

A couple of weeks ago, while visiting Spencer High School at
Columbus, Georgia, I remarked about a charcoal sketch that had been
made of Mr. F, R. Lampkin, the principal of the schcol. I was told
that this very excellent likeness had been done by a former student,
p William Thrash, who has not yet completed his*high school course but
® - who has lost interest in attending school. The boy evidently has some
talent and it occurred to me that-you might want to look into the .
possibility of interesting him in an art career. Mr, Lampkin said
that he would be glad to see to it that whatever correspondence comes
to the school for William Thrash will be forwarded to him.

+

® . , R ~ Very sincer'ely yours,

o ' ' _ Hallie Beachem Brooks.

Points about the Field Service Program: |
P 1, Library educators related directly to pral:t:.cal needs thus
bridging theories and practices of librarianship.
T ) 2, The library educators gained first hand inowledge about the
clientele to be served. [
. 3, The library educator acted as a liason person among the
librarian, staff, and administrator. /

Internship Programs: N
. Purpose: Administrative internship programs for Black college
) library administrators. '
Program: / .
1, It was assumed that work in a large 04 model college library '
® situation afforded educational and service development benefits
for Black college librarians.
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PY 6. Gave librarian names and addresses of leading library
: supply firms, ‘binderies, and book and periodical jobbers.
7. Gave librarian instruction in making records, “in revising i
catalog, shelf list and pamphlet files.
8. Met with faculty and students to discuss proper use of
the library.
® 9! Gave assembly talks.
10. Suggested means of obtaining funds for the library.
11. Gave suggestions for making facilities of the school
library available to the community. )

Geographic Sco,pe: Eleven Southe_m states~-Alabama, Arkansas, Florida,
® . Georgia, Kentucky), Louisiana, Mississippi North
Carolina, Oklahoma, South Carolina, Tennessee,
Texas, and Virginia. (Table 1)

i

vy
TABLE 1: FIELD SERVICE PROGRAM

® Training of Librarians by States
‘ . Working
State No Librarian No Training Teacher-Lib. Toward Degtee
Alabama 4 4 3- - 0
Arkansas 2 1 3 1
® Florida |, 1 0 3 L-
Georgia 3 IA 6 0
Kentucky 0 3 5 2
, Louisiana 0 0 1’ 0
. . { North Carolina 3 7 10 4
| Oklahoma 0 1 0 0
® South Carolina 1 3 8 1
Tennessee 0 2 1 1
Texas 0 5 6 3
Virginia 4 2 8 3

J

-
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‘ In 1943, more than 200 visits were requested of gﬁwo
® . " library educators and they ranged from.one request by
) ) Louisiana to 28 by North Carolina. (Table 2)

TABLE 2: FIELD SERVICE PROGRAM

!
Types of Service Requested by States

State “ Visits Bibliographies Other None
7y -
Alabama 9 6 2 0
) Arkansas 3 6 2 0
\ . Florida 6 1 0 0
® . Georgia 10 7 0 2
Kentucky 6 7 3 3
Louisiana 1 0 0 Q
Mississippi 0 + O 0 0

&
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2. They involved placing a librarian serving Blacks in a
structured program of service to whites, designed to involve
® the acquisition of renewal of preferred skills,
tT 3. They involved a specified period of work in a large
university library; usually 6 to 9 months,
4, They involved special sessions with library educators
to talk about methods of applying the knowledge acquired.
. 5. They involved seminars with and without the host librarians
o to codify learning experience.’
6. They involved special- sessions with the chief administqgtoré N
of the Black institutions to win ‘acceptance for the program
or knowledge gained,

’ Points about the Internship Program:
o . 1. The internship programs kept librarians serving in a
Black situation abreast of the kinds of environment and activities
. in which librarians serving in a non-Black situation engaged.

: It prepared Black librarians to function under general \
standards which they "later had to face. It prepared them :
‘- to be able to mobilize readily into a position of service
A to non-Black or predominantly white clientele. i

Special Programs: .

. : Lecturers: These activities focused entirely on aspects of

Negro life and culture. They afforded background
for ;ntellectual involvement and "appreciation of

L Black culture, The students of library service
and practicing librarians were involved in the
formulation of the intellectual history of Blacks, '
Library educators spomnsored a number of these series.
Today the Annual Atlanta University Conference on

Py Negro Life and Culture attracts internationally
renowned scholars and librarians continue to
participate in prominent numbers.

Program Contents £or 'an Early Lecture Series (1945):

PY _ School of Library Service
January 10, 11, and 12, 1945
! THE NEGRO
° . . Lectures by......I. De A, Reid
January 10, 1945 ‘ Historical Perspectives of Negro Life
in the United States
January 11, 1945 Ideologies, Movements and Goals in the °
. - Negro Community
® . January 12, 1945 The Literature of Race and Race Adlustment
- ,
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Institutes and Workshops:

/ As the concern for library service to Blacks mounted
nationally, librarians and educators looked to the Atlanta
University School of Library Service for the specialized knowledge
and competencies in this area, The Library School responded
in part by sponsoring special institutes and workshgbs. The o
goals of the Institute on Public Library Service, for the Urban
Disadvantaged illustrate the kind of expertise/ﬁ%iqh the Library
School exhibited in an effort to train librarians to serve a
Black clientele: : /

- ~ 1. To train a corps of social action librarians fto evaluate the’
social, cultural, and edonomic problems of Blacks ana to
relate these problems to solutions available through dynamic
library programs and group activities; '

2, To develop expertise in social and economic planning which
utilizes techniques of urban social science;

3. To develop and exdcute package programs through branch
libraries and various types of community centers. Such

. package programs to include physical and mental health,

consumer education, drug abuse, alcoholism, housing and

sociological prqblems, vocational guidance, achievements

of members of m;nority groups, etc.; )

4. To contir.e to develop techniques and tb acquire experience

in teackin, illiterate people to read and to recruit and .

! train voluuteeys to participate in thi$ type of program;

5. To acquire a greater understanding of the psychological,

‘economic, political, social, and educational problems of

the urban poor| and the movements directed toward revolution,

protest, and violence;

6., To experiment %ith techniques of motivating the urban poor
to take advanthge of the services of/social agencies- and

‘ public libraries;

7. To gain an undérstanding of the problems of the public library

. in regard to ciity government, financial support, and relationships
with other agenties at the local, state, and national levels;

8. To develop the ability to evaluate library programs and to
select materials\in temms of objectives based on the needs
and aspirations Jf the urban disadvantaged;

9. To learn how to mike scientific surveys and studies of the
population in urban communities, to use statistical materials,
to interview peoplé, to compile data and interpret it in terms
of their implications for book and non-book materials and

| functional library R;ograms. -

1 have dwelled heavily oh the Atlanta University School of Library
‘Service experience because it has played the role of educator of Black
librarians and librarians serving|Blacks en solo, and for the most part
continues to do so. Since 1 didn\§ do a needs assessment survey, I felt
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e next best thing would be to cull from the historical records the
neads assessments of successful educators. This process leads me to
conclude the following about current needs of Black librarians and

o librarians serving a Black constituency.

1. The traditional competencies as enforced by the American
Library Association's Committee on Accreditation which
includes the ability to make scientific assessment of
community library service needs.
® 2. An ability to recognize those persons (or institutions)
who formulate and articulate the aspirations and goals of -
the Black community with the ability to recognize that they
may not be the librarians or libriries. Traditional
sources of goals which might be studied, consulted, or
joined:
® a, Community churches (the most important institution in
the Black community).
b. Community educational institutions (elementary, college,etc.).
c. Civic and social groups (voter educational groups, fraternities,

etc.). I
\ d. Black controlled communications systems (newspapers, radio
® stations, etc.). .

3. Ability to assess and relate the goals for Black deVelopment
to congruent library service programs. Ideas:
a., Library service programs have to relate directly to
goals and objectives of the Black community, e.g.,
. selection po’icies and practices must relate directly
® to Black development efforts.
b. Black community leaders and clients should be a part
of the planning of library service programs,
c. Specific requests for iprogrems or service must be related
to the cur-ent status of the Black client and interpreted
in the con:ext of the over-all goals and objectives.

o 4, Ability to demonstrate that the library service programs
are instruments for achievemerit of the goals and objectives
of Blacks, Examples:
a. Tlhere has to be visible and measurable correlation between
a church sponsored reading improvement program and a
supportive library service program.
o ' b. The librarian has to be a part of the initial planning

’ of the programs for goal achievement.
- 5. A thorough knowledge of the non-Black controlled auxiliary
resources and programs which might be rendered more effective
by good library service. Examples:
a. Agricultural extension services.
o b. Health service programs.
c¢. Education service programs.
d. Recreation and part service programs.

Q

*
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6. 1In depth knowledge of and participation in the development
® of the intellectual history of Blacks. Ideas: )

a, Initiate oral history programs.
b. Attend cultural and intellectual activities sponsored

for Black citizens,

7. An ability to lobby for adequate resources, but at the .
_same time to achieve overwhelming results with grossly
® inadequate resources. : ,

Use your imagination!

®
|
T
L
o
L
4
- PANEL: Arnulfo D. Trejo, University of Arizona; Mary Nieball,
‘ Odessa (Texas) College Library; Dorothy Davis, Southern
(Baton Rouge, Louisiana) University Library; and Donald D.
Foos, Institute Director.
L




QUESTIONS FOR THE INSTITUTE PARTICIPANTS

1, How have you gained knowledge about the Black community
the library in which you serve?

a,

b.

C.

d.

conference, special lecture, etc., by expert.
local programs by concerned citizens.
casual observations.

friends.

2. What role has the Black citizen or leader played in the

of your

3. How are your services related to established Black prégrams for the

library service programs?

initial planmer.

consultant for established plan.

{I
executar of the plan.

-

solely a recipient.

achievement of announced goals and objectives?

integrated imto Black sponsored programs.
supportive in an attached manner.
relevant by chance and unattached.

counter to the established goals.

program visible?

. FONTENETTE
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nearest to

formulation

el

e

are you and.your services in the same physical environment

sz the gver-all programs of service to Blacks?

do you use the Black communications network for advertisement?

are you and your program confined to the library in the Black

comnunity?

don't tell me that you conduct the programs from the main
library or a library foreign to the Black community.
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Survey Development: An Introduction

by
David W. Smith

As society has become more complex, we have witnessed the growth of
surveys to the point where over five per c#nt of the American populace
is contacted in any given year (Parten, 1266). The reasons for this
vary widely.

Government officials may wish to have jan overview of some segment of
the population in order to propose legisiation. Of course, politicians
like to feel the public pulse to ascertain exactly what position to take
on a particular issué. People in busindss have to know about public
attitudes before investing sizeable amounts of money in new products.
Advertising people are most interested ﬂn ascertaining the number of
people who see and/ot remember particular advertisements. Librarians
are interested in the types of materials library users need. Other
examples can be named almost without end.

In addition Congress has mandated certain surveys; the most notable,
of course, being the decennial census conducted by the U.S. Bureau of
the Census. Others in the Bureau of Labor Statistics are tracking . ¢

employment.
How did we arrive at our present /level of survey expertise? For
thousands of years governments have/been interested in assessing the human
resources available for taxing, drafting, and other forms of exploitationm.
Indeed, the Lord was born in the midst of a rather poorly organized survey.

However, it was only after 1800 that surveys arose which were directly
concerned with social organization. Early examples include H.L. Bulwer's
France: Social, Literary, Political published in 1834. Charles Booth
published Life and Labour of the People of London in seventeen volumes
between 1892 and 1897. &

The Pittsburgh Study was conducted in 1908 by Paul Kellogg. This was
one of the first studies done in the United States. Surveys begun at the
“trickle rate have increased’ to the tgrrent, which we have today.

The primary tool is the recent development of the computer. The ability
of the idiot box to handle large volumes of information rather cheaply has
enabled the surveyor to spend ever increasing amount f time on items other’
thén analysis.

Do

| Let us now turn to the survey itself. One of my colleagues in the
CPllege of Agriculture has a saying concerning research, "The Six P's
of Good Research": :

!




Proper

Prior
Planning
Prevents
Poor
Performance
~ This little ditty has one merit. It puts the relationship between
planning and performance "up-front." If the planning is not done, the
chance for success is markedly decreased.

The sequence of events in a survey can be summarized by, Figure 1:

Figure'l: General Outline of a Survey Operation
A

Description [=p | Planning |—p | Survey |—p | Analaysis - ‘Conclueieﬁs

We shall be primarily concerned with the first two items.

Description is basically the initial formulation of the project. This
is the point where certain circumstances become known which prompt the
individual to consider the possibility of instituting a survey.

Example: A federal grant becomes available to institute a tele-~
communication setup between regional central libraries
.and satellite libraries. Like all grants, certain
expertise must be shown and aspects of training should .
be ennumerated.

At this point personnel in a central library may delineate several possibilities
for surveys in the form of questions: .

Among these might be

(1) How many people are there in branch libraries with expertise in
the computer area? '

(2) Are any people interested in being trained?

(3) How many are trainable, i.e., there may be an excess cost involved
in upgrading skills to a "trainable" level?

At the outset we may know that there are, say, 100 libraries in the
region with approximately eight professionals per library for a total of
800 people. ’

Hence, considering the number of people and the time and cost needed to
answer these roughly formulated questions, we may wish to conduct a survey

in which not all people are contacted.

B
)
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Planning at this point it would seem advisable to enter.the formal,

planning stage.

Planning has basicaily three parallel branches:
(2) Sample Design, and (3) Analysis Considerations.

But, before embarking on any of these branches, we must be careful to
state our objecrives in a complete fashion.

The objectives should be stated in a way which not only declares what
is to be ascertained, but the precision which is to be asked for.

example:

(1) To ascertain the number of people who know a single computer
language (FORTRAN, COBOL, SNOBOL, ALGOL, PL1l, WATFIV, etc.). The
precigion should be as follows for various levels

3 |

SMITH

(1) Instrument Design,

In the

Precision Measure

Actual Number (A)

400

100
50 10
10 4 .
//

(la) As ancillary information, to be used for subjective purposes
only, program languages available will be ascertained.

(2) To ascertain the number of people who would be interested in ¢
attending three one-day short courses in the computer operations
necessary to utilize the proposed system where the total cpst

Precision here should be

is $25.00.

Actual Number

Precision Measure

400
200
100

80
40
20

These are perhaps the objectives which are finally settled upon so that we
may get the entire picture (in some sense), consider a more complete flow
chart, Figure 2, of the steps in sample surveying.

We ‘shall next consider the instrument design.
Analysis design means generally that we have to
" have some people with computational expertise.

statistician is needed.

-
LY

For the sample design a




DESCRIPTION

Figure 2:

Questions

SMITH

Detailed Outline of a Survey Operation

v
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.
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Parten (1966) has given a fairly complete approach to instrument
construction. She presents a number of items that must be carefully
considered. These include (1) the person whocompletes the instrument,
(2) the physical appearance, (3) question wording, (4) question
sequence, (5) length, (6) purpose, (7) future utility, dnd (8) handling
characteristics.

In addition, it is noted the choice of particular questions is of
considerable importance. Items to consider .include:

(1) Does the question "answer-up" to the stated objective?
(2) Can the answer be obtained somewhere else?

(3) 1s the question properly formulated for analysis?
! -
(4) Is the question too obviously personal?

This briefly summarizes the steps in conducting a survey. There are
many technical aspects which can be answered by a statistician when con-
fronted with a particular survey. Therefore, a final bit of counseling
includes the admonition to seek professional advise before undertaking

a survéy.
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d . - " CHICANO LIBRARY NEEDS .
. . _ by
.)\ . ’ Arnulfo D. Trejo .

It is indeed a privilege and-an honor "to address such a distinguished
audience. Thank you Dr._ Foes for the invitation to participate in this
‘Institute which will no doubt go on record as an important.milestone in
the development of librarianship for the people of the_SoGthwest.

My assignment is to speak on the library needs of the Chicano population.

Considering the heterogeneity of this ethnic groap, it would be presumptuous

‘of me to think that I-could knowledgeably voice the diverse library needs of
: over .six million people. The complexity of such a topic becomes even more
L Joverwhelming if we consider that needs involve wants as well as deprivatioms.
But without getting into technicalities, I can tell you that the library needs
of Chicanosare to a large extent the same as those which are identified for
the poor, regardless of ethnic batkground» Approximately 26 million people
or at least 18 percent of the population in the United States fall into this .
category.. Who are the poor in the Southwest? Mostly Chicanos, Blacks, Indians
and some Anglos. ’

The concerns of the poor are for food, a place in which to-live, clothes
to wear and health care. In_other words, the basic needs one must meet in order
to survive from day to day. The poor have found 1ittle or no use for libraries,
because they have been traditionally designed to meet the needs of the WASP,
the middle class, white, Anglo-Saxon Protestant. Where can I get food stamps? .
Do I qualify for treatment in the county hospital? My landlord has raised the
rent again, still he will not fix my apartment. Can he do that? In our South--
west we also often hear:, Dbénde esta la ofician de imigraciﬁn? These are among
the many questions which worry the.poor and more than likely go unanswered.

‘Are libraries in the Southwest staffed-with personnel who can and are willing
to answer questions such as these? -Some librarians believe that they are not the
ones to give out this kind of information. That is the responsibility of theé
social worker--they say. They further reetrict their job assignment to the
buildings that shelter books and other library materials. The 1969 ALA study
® of public library service to the disadvantaged, showed that out of 983 libraries
that responded to the guestionnaire, 651, or 66 percent replied that they did not
have any library programs for the disadvantaged.” Very few of those that did have
programs provided informational services. Most were concerned with furnishing
reading materials. Ironically the poor seldom read. Much of the information
needed is quite often still not in print or is never published. But it is there-- ~

® in the raw. Waiting to be gathered by the alert, tenacious individual who can
find his way through the maze of bureaucracy and in the neighborhoods long
forgotten. )

It was not until 1960 that the following statement was added to the "Library
Bill of Rights:"”

b
—o s
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; ' "The rights of an individial to use a library should not be denied or *
, abridged because of his race, religionm, national origins, or political .
e views." -

—_— Despite this statement, %"the philosophy which has prevailed in our profession is,

captured in the words of Jesse Shera who believes that "the fundamental respopsibilit-y

of professional educators is to prepare the student for the profession, hot to ‘
make him a social worker, a reformer, or a champion of justice." With this kind ¢
o \ of indoctrination received in library schools, one can hardly expect any kind of

meaningful library service for the poor.
. _._,.,4»4—”"‘"— \
The poor will continue to be deprived of adequate library service until
there is a change in philosophy. -Our whole thinking in regard to poverty in . .
\the United States needs to have a new reorientation. Aware of how Chicanos and
o \other ~minorities in this country have been rebuffed in their attempts to take
up the go-called American way of life, Octavio Ignacio Romano, an anthropologist
t, the University of California at Berkeley and editor of EL GRITO, is spurred
n to write: '"'Then came the rparing. twenties--fun, dancing, money, srohibition,
v the great and the unforgettably mad, happy, roaring twenties. Fun for all. Money
for all. The war was over. Democracy had been saved. Or was it the world?
@ \ Th; melting We one continuous party with favors for all-except Indians,
H \aiians, FidMpinos, Puerto Ricans, Negroes and Mexicans."

\ Those of us in the library profession must formulate a well-conceived. policy
statement. in regard to the academic preparation that students are to receive in
libfgry schools so that they can work successfully with all library users--actual
o and potential. The potential ones being the peoples of thu ghettos, the barrios,
and the reservations. ’ *

'Y
>

F 4
‘k}ile I have said that the library problems of Chicanos’ are to a large extent -
similAr to those of other poor people, 1 do not mean to imply. that all ethnic *
minorities can be lumped together and that all their library programs and services
® ‘ * ghould be the same, for this is not true. Each group needs to be approached
" differently and with the utmost understanding.

!

Let me now briefly tell you about the Chicanos. In 1970 Robert Haro, one of
the 'few\Raza librarians, wrote this statement: '"Mexican Americans, whether in
rural or urban setting, have been largely overlooked by librarians in their attempt
o to provide library service to the poor. This is in spite of the fact that Mexican
Americans represent the second largest minority group in the United States:" Library
service for Chicanos continue today with few improvements from the time described
five years ago. ; !

Just as Chicanos are made up of different racial and cultural backgrounds,

o 5 we also have representatives in all economig levels of society. In the upper
" w’ . bracket there are a few individuals who, in one way or another, have achieved
' social status and wealth. There are'also 'a representative number of prosperoys
ji businesdsmen, professionals, and Skil}ed technicians who enjoy the middle-class
4 mainstream of American society. However, the majority of Chicanos' find themgelves

® i the lower economic bracket. In the Southwest the median income for a Chigamo
family is approximately 30-35 percent lower than that of an Anglo family. There
. are various reasons which explain this situation. Certainly the disproportionate

; i 'v - “")
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- unemployment of Chicanos is an’ important contributing factor. Then, too, s ,// <k_
many of those who are employed hold low-paying jobs. Sixty percent of urban
® Mexican Americans are employed as craftsmen and laborers. 'Approximately 42
’ *percept of the farmworkers in California are Chicanos. In tontrast only 19
* percent are employed in white collar oqpupatioﬁs (Professional, managerial, ,
and clerical). On the other hand, half of Ke Anglo-Americans employed are in /
i the white-collar group and a much smaller proportion than Mexican Americans ..
are in the manual labor classifications. .
. P Somehow the Amefican of today and more important the subsequent generatiops,
must be convinced that this country does not have to have a large low-wage
labor pool in order to enjoy prosperity. . . -t
Vil .

~

Since there is a:correlation between income and educational achievement, it

® can be expected that only a small percentage of Chicanos have a college education

' - Even more distressing is the large number of Chicanos who drop out before high
school graduation. According to a 1971 report published by the United States
Commission on Civil Rights, by the eighth grade nine percent of the Chicanns
enrolled in schools in the Southwest have already left school. At the time of
high school graduation, only 60 percent of the Chicanos are still in school.

() : This explains why the adult Anglo averages 12 years of schéoling whereas the

Chicano averages only eight years. ' )

«
.

@,

| s R

why does this marked digparity exist? There are several reasons, but the
one ;of special concerr to educators, and this igcludes librarians, is, or should
be, the poor reading achievement of Chicanos. The same report previdusly cited
® states that 50 to 70 percent of the Mexican Americans in the fourth, eighth, and
twelfth grades are reading below their grade level. In contrast, only 25 to 34
percent of all Anglo youngsters in these grades are.reading below grade level.
1f a student is unable to read well, obviously writing will also;be a problem,
 With these combined handicaps the pupil is eveptually unable to compete with
) his Anglo peers and terminates by dropping.out. In effect, the student becomes
o . . a push-out rather thad a drop-out, for our schoolec have failed to recognize the
| cultural background ofﬂthé“Chicano sthdgpt who for the most part continues to
| be Mexican ip,hiaaway_of life.

. While~cultural differences may have prevented the formation of an integrated
society in the Spanish/Mexican borderlands, the more important factor which is no
o doubt responsible for the development S*f\ two distinct, separate, and unequal ,
- - societies, is that when the Anglo Americans first came to the Southwest they did ¢
not bring with them the social attitudes which are conductive to créating a society
in which all men have equal rights and opportunities. Cecil Robinson, the author-
of the book entitled WITH THE EARS OF STRANGERS, amplifies this concept by saying:
" ..the conditioning of the past, in which the American consciousness has been
o ~ affected by both the insularity of Britain and polarity of master and slave in
° America, has produced in the mind of the dominant American type a character
distortion." History tells us that 81 percent of the Anglos who settled in
Texas were from the South.. The prejudices which they held against Blacks were
brought with them and transferred to Indians, Mexicans, and anyone else who did
not fit their mold.

d’. . .
" .
' .
' <o ea
3 :
) oo \
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To a large extent the Mexican-American child experiences these prejudices. °
when he enrolls in a largely Anglo-dominated-educational system. First, the
child must dvercome the strangeness of his ew surroundings which have litele’
or no resemblance to his past experience. As if this situation were not
diffkcult enough, generally all the instruction is conducted in English, a
language foreign to the child. Approximately 50 p®rcent of the Mexican American .
population 5till uses Spanish as the mother tongue. Not only is the child not
taught in his native language, but in some instances is made to feel '‘that
Spanish is jan inferior tongue. The situation of the pupil is further aggravated
by the fact that, in addition, Chicanos are often taught by teachers and serued
by librariﬁns who do not have an understanding of the Chicano way of life. .

B o \e - . .
Y School libraries have done little to improve the plight. of the Chicano student.
This does not mean to imply that the situation is or has been any better in.
academic or public libraries, for it has not. The problem is likely to continue
until library schools, particularly those located where there are large concentrations
of Spanish-speaking Americans, can take decisive steps to develop and implement a
curriculum that will depart from the traditional library course of study with a
program to prepare a new breed of librarians. These professionals should be
knowledgeable not only about Chicanos as individuals, but would be expected to
make a.special effort to learn about the history, customs, values and traditions
which ‘are part of the Chicano heritage. Equally important is that these librarians
be equipped with the skills and attitudes which will enable them to function
effectively without the restraints which are the product of racial prejudice and
igndrance. This will involve the additional step of identifying with the people\\\\
of the barrios.

In recent years a plethora of bilingual and biculturalfprograms has been
started .at all schoo} levels--from elementary through college and university.
Many of these programs were implemented with the assistance of federal funds,

yet their success has been greatly curtailed due largely to the serious paucity F
. of gualified educators, including librarians, capable of communicating in both
English and Spanish. . -

Currently Anglo librarians are having difficulty:in introducing and getting
new programs accepted by barrio residents not so much because they are Anglos,
but rather because of their language limitatiens in Spanish. In addition to this
lack of an adequate pool of professional personnel who speak the language is the
added handicap of very few librarians who are familiar with the cultural back-
ground of the target patrons. Furthermore, when the Spanish~speaking person does
venture into the library he or she finds little in the collection that is relevant
in terms of needs and interests. It takes persons with special training in
evaluating and selecting materials to satisfythese demands. Should the patron
require information concerning such needs as where food stamps can be obtained,
the lacation of legal aid and health services, or where citizenship classes are ,
being held, he probably will not find someone intimately “famillar with this kind
of information and, instead, be referred to an outéide agency. Cultural and
language differences.in cases like these play anp important part. in the manner
in which information is imparted. .

’Qﬁ

; In examining the present statys of library seryice to Chicanos, it becomes
evident that the profession is now considerably more aware than it was just a
few years ago of the need to improve prevailing conditions. Varigus Chicano-
oriented libfary programs the been started in the last few years, particularly -

s
v ov
?

’
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; \
at\the public library level, in California and as far east as Chicago, as

%9111 as in Colorado in the 'north down to Arizona in the south.

Still, the

ief obstacle that contin,ixally hampers improved librar; services for the
Spanish-speaking in the Southwest is the lack of qualified Chicano librarians.

Since library schools .are unable to determine in advance where their -
gra&uates will be employed, a course designed to acquaint students with any

one particular ethnic group would have limitations.
its curriculum a course or courses that will make

- school should include in

However, every library

stndents aware of differeht cultural backgrounds and-the. need to respond

in some pusitive way‘ to these differences.
Each library, whether public, school, or

wholly on library schools.

-
1

But the burden need not fall

academic, should assume responsibility for providing some sensitivity
training that would acquaint new staff members and other library workers

with the needs of the immediate community. .
__pot; rather it is a mosaic of cultural differences snd similarities.
be of any consequence to the peoples of the Southwest, y

libraries are to

The southwest is not a melting
If

they must reflect this mosaic of cultural differences and similarities in
their staffs, their collections, services and programs.

K N N
[ Southwestern Library Association Newsletter
\ ¢ ' August, 1974

CELS COORDINATOR APPOINTED

The Executive Board of the Southwestern Library
Association announces the appomtment of the first
CELS Coordmator, SLICE Office Director. Phasing 1n
during the inonths of Scptember and October 1s Peggy
O'Donnell, who* will join the SWLA full-time on No-
vember 1, 1974, Ms. O'Donncll most recently has been
the Assistant Dircctor for the San Francisc) Fablic
Library's Bay Arca Reference Center In adwtion to
her shared responsibilities for planning and budgeting,
she directed the BARC continuing education program
and developed a cost study of the vanous BARC
operations. |

Prior to becommg BARC's Assistant Director, she

was Workshop Coordinator from 1967-1972. Her dutice
included the development of BARC's continuing cdu-
cation program, which was aimed at upgrading rcfer-
ence skills, promoting more effective use of the infor-
mation network, and cncouraging the sharmg of in-
formation. resourges, ‘and expertise. While the Work-
:shop Coordinator, she also directed BARC's public
relations program.
» Ms. ODonnell holds a BS. degree from Comncll
University and a M.LS. degree from Columbia Um-
versity. She has worked i both publc and special -
brarics and has been active m the American Library
Association and the California Library Association. Her
Ptiblicatiom mclude several contributions to Synergy,
“To BARG with Love” published in the California Li-
Drarian, and “Viewing, Using and Making Films” pub-
shied in the Film Ligrarq Qudrterly .

———
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The Southwestern Library Association is extremely-
pleased to welcome Ms. O'Donnell to the southwest
She will be connng to the southwest for one week i
September and during the week of the SWLA Bien-
mal Conference m October. After November 1, she can
be reached at the SLICE Office n Dallas, Texas.

CONTINUING EDUCATION
QUESTIONNAIRE MAILED

The CELS Interest Group, chaired by John Ander-
son, has matled a questionnaire to all SWLA members
which sohcits information regarding the type of con-
tmuing education subjects needed. the structure of pro-
grams most preferred (ie, workshops, short courses,
ete. ), and any constraints which should he considered
i the planning of programs (i e., scasonal preferences,
financial considerations. ete.). The gyestionnaire was
included m the conference 1egistration packet. and ad-
ditional copies will be available at the conference.

The intormation reported by S\WLA members as to
their needs wall be tabulated and should be extremely
valuable in preparmg the new CELS Coordinator for
the tashs ahicad Also of assistance to the Coordinator
will he any suggestions offered by membership as to
courses which should be duplicated for contmuing edu-
cation and resource persons who should be used in a
continuing education program.

Completed  questionnaires should be  returned to
SWILA, 7371 Paldao, Dallas, Texas 75240.

5
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HIGHER EDUCATION ACT TITLE 1I-B GRANT
 The

a leadership role n developing a program of continuing
education for hbrann personnel m its member states of
Arizona. New Mevco, Oklahoma, Texas. Arkansas,
and Lounsiana, subnutted an Inshitute Proposal to the
s U.S. Office of Eclucation on March 27, 1974, requesting
faands to hold an Institute on the campus of Louisiina
State Universith i Baton Rouge Approval was granted

Education Program Planming for Library Staffs in the
Southwest” which wili be conducted by the L.SU
Graduate School of Library Saence for the period of
March 17-25, 1973 with Donald ID. Foos serving as
le)t-ct Director for the program.
The goals of the Institute are to recrutt and trawn
representatives from the SWLA states i the process
! £ plannin;if,,‘ developmg. and mmplementing CE pro-
Irams for hbrary staffs t‘hrough a structured instruc-
tional program (icalmg with survev instrument design,
survey fdings analvs, developinent of summary con-
clusions and recommendations, development of educa-
tional technologv, needs assessment, and methods of
implementation and evaluation. The overal! goal of the
- Institute 15 to provide a program that can be trans-
férred by the partiipants to their respective states., and
" n turn, to conduct sinmlar programs on state and local
lcyels under the auspices of their respective state li-
. brary agencies, hbrary schools, hibran assocations,
N\ and Iibranies, )

Selection of participants for the program wiil e de-
termned by a Selection Comumittee composed of a rep-
resentative of the SWLA Execuhive Board, one repre-
sentative of cach of the SWLA inember states, and the
‘ Institute Project Director Institute participants selected

will be designated HEA Title 1I-B Institute Fellows

and receive $75300 a week (8150 for the two-week
penod) stipend. The Grant does not provide funds for
the reimbursement of travel. Participants should be
representative of all tvpes of hibraries 1 each state.

Thirty participants. representing five from each- of the

six states in the SWLA, will be selected. Applicotion
! deadline is January 15, 1975. The Selection Committee
2 ~ plans to meet at the end of Januath to select partici-
pants and alternative participants Candidates sclected
e © ill be notified 1 February conceming their accept-
b ]:MC e ‘status. '

I

, SWLA GRANT AW

!
uthwestern Libran Association, comnutted to

in June, 1974, to present this Institute on “Continuing

78 - ' ) :

Program lecturers i\wludc Alhe Beth Martin, Tulsa
Oity -County Library System. Wayne L. Schroeder and
“Martha Jane Zachert ofi Flonda State University, Ruth
Patnick. Syvracuse Unnvdraty, Edward Fontenctte, At-
lanta Unnversitv, Man Neibold, Odessa College; and
Charles Roberts, David Smith, Sallid Farrell. Francis
Niksa. Charles Patterson’ Robert Dikeman, Marie L.
Cairns. and Patsy Perntt from Louisiana

An mdividual contimuing education program will be
developed by each participant durng the two-week
perod. A composte publication includmng these pro-
grams and’sélected session: reports will be sent to all
ibrary  schools, major  hbranes, and state library
agencies in the SWLA area. -

Interested parties should contact Donald D Foos,
HEA Title 11-B Institute Director, Graduate School of
Libran Science, Loursiana ' State University. Baton
Rouge, Louisiana 70803, for further mformation and
application fotms. '

A

§

MINGTES OF JULY 7
EXECUTIVE BOARD MEETING
The S\ LA Faccutine Board met on Sunday. July 7,
1974, at the Amcricana Hotel m New York City Defini-
tive nunutes are on fleon the SWLA Office, exeerpted
below 15 a summariwof major items of business trans-
acted by the Executive Board:
2. Héard .« eport given by Donald Foos that the
' HEA hitle 1-B grant proposal for an yistitute to train
the tramets m contiinng educatipn had been funded.
3 Diecussed the 1oles of the Contimuing l‘i(lu('asl()n
Interest Group and the CELS Advisory Group i‘n en-
qurng the successtul nmplementation of the CELS Pro-‘
jeet “The CE, Tuterest Group's role was u--«'x‘]q?lmsizcd
as providing « vital channel for membersinp's input to
thé Project and to involve the membersinp in continu-
myg education.

SWI.A MEMBERS ARE INVITED TO ATTEND
SWLA CELS YEETING

LY
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Southwestern Library Association Newsletter
December, 1974

- i .
Lee Brawner Donald Foos, Peggy (YDonnell

. CELS ADVISORY GROUP REPORT
Following the acceptance n October, 1973, by the

SWLA Executive Board of the Continuing Education

for Librarn Staffs in the Southwest (CELS): A Survey
with Rece nmendations report completed by Allie Beth
Martin and Marvann Duggan, the CELS Adwvisorv
Group was created Composed of the SLICE Council,
SWILA representatives, consultants, the SLICE Office
Dircctor, and the deans and directors of library schools
in the Southwest, the Advisory Group met for the first
time 1 Dallas ot February § 1974, and 42 members
attended  The Group anthonzed SWLA to proceed
with prepaning proposals for HEA Title I1-B Institutes
during FY 1974 and discussed programining of a Gen-
eral Session on, Continuing Fducation at the S\WWLA
Conference m Galveston John Anderson, the organiz-
ing charman of the SWELA Interest Group on Con-
tinnmg # Fdacation presented a report on tentative
action plans. The Gronp approved a Powition Deserip-
tion for the CELS Coordmator job and approved the
printing of a siv state regional calendar ofs contimumg
_education offerings m the SWILA Newsletter. A Nom-
nating Commuttee was appointed to suggest a chair-
man and vice-charrman ot the Advisors Group as
necded. Following the mecting Donald D. Foos was
selected as chairman  As a result of the meeting, the
SWLA submitted a proposal tor a two-week Institute

t.. be held March 17-28. 1973, on the campus of

Lowsiana State Unnersity in Baton Rouge The “Pro-
gram Pkmnmg Institute” as approved by the US Of-
fice of Education under HEA Title 11-B 15 to be. con-
ducted by the 1SU Graduate School of Labrarv
Saience with Donald D=~Enos serving as Project Di-
rector (A CELS Coordinator Peggy O'Donnell. was
apponted by the SWLA Executive Roard clfective
vamlwr 1, 197‘1‘

The Group met in Galveston on October 15, 1974,
and presented a motion which was approved by the
members concerming the reorganization of the CELS
Advisory Group VThe Group’s composition would be
deans and directons of bbrary schools in the South-
west, the chairman of the SWLA Continuing Educa-
tion (CE) Interest Group, charman of CE commit-
tees of library associations in the Southwest. and CE
representatives for state hbrary agencies. This recom-
mendation was presented aind approved by the SWLA
Fxecutive Board on October 15 1974 (Due to the
rccommended Group’s reconstituted membership, po
action was tahen on the Report of the Nomnating

Commttee chaired by Kathy Puffer. Nominations will
S MY fee B 8L vavse mnmbore Y

14
|
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Representatives of the CELS Advisory Group met
with Frank A. Stevens, Chief of the Library Education
and Postsecondary Resources Branch, Division of Li-
brary Programs. US O.E.. Washington, D.C, and
Harold Coldstein, Director, Leadership Training In-
stitute, Tallahassee. Florida, on October 186, 1974, in
Galveston to discuss the U.S.O.E. Institute to be held
in March, 1975, at Louisiana State University. (The
Report of the CELS Advisory Group was presented@
and accepted by the membership at the SWLA Gen-
cral Membership Meeting on Wednesday, October 16,
1974, in Galveston, Texas)

SLICE COUNCIL MINUTES

The SLICE Council reviewed the financial status re-
port for the SLICE/CELS Project for the 1975/76

_ bienniom. 4+

Action taken my the SLICE Cowcil included the
following;: '

(5) Approved the motion to add the SLICE/CELS
Coordinator to the SLICE Council.

ANNOUNCEMENT
Institute
an
Continuing Education Program Planning
For Library Staffs in the Southwest
March 17-28, 1975
Sponsored by the US. Office of Education
through the Southwestern Library Association
and the LSU Graduate School of Library Science.
PROGRAM COALS. - . -
A two-week institute on the LSU campus
to provide training in the process of plan-
ming, developing and implementing  con-
tinuing education programs for library staffs
through a structured instructional program
dealing with survey instrument design; sur-
vey findings analysis; development of sum-
mary conclusions and recommendations, de-
velopment of educational technology; needs -
assessment, program design, and program
implementation and cvaluation -
PARTICIPANTS: - -’
Thirty representatives from tm SWILA area
by type-of-library and/or association. Lim-
ited to five from each statc. Participants will
receive $75 per week stipend, or $150 for the
two-weck ‘nstitute with a $13 per week
dependency allowance per dependent pro-
rated on the basis of a five-dav week. Par-
ticipants are cxempt from all tuition and
other required fees, but are responsible for
the cost of room, board, and travel.
INFORMATION AND APPLICATION
FORMS MAY BE OBTAINED FROM,
Dr. Donald I Foos
Institute Dircector
Craduate School of Library Science
Lowsiana State Umversity
Baton Rouge, Louisiana 70803
(504) 388-3158
APPLICATION. DEADLINE: January 15, 1975
¢




KEG: KONTINUING EDUCATION GAME
. By Martha Jane K. Zacaert
. and Donald D. Foos
Learning Objectives fcr Game Players:
1) To gain insight into the principles of planning
continuing education (and/or to incorporate
. these principles “in a program design) . .
2) To experience some of the interpersonal dynamics
of group planning
~ . .
Game Objective: To complete a plan for library continuing o
» education in a state, given typical
potential and typical constraints

{

Ay

Game Personnel: The game is played by two or more State Con-
: ) , tinuing Education Councils, each composed

it of players with designated roles. Depending

on the total number of players involved, ong

or two reprgsent each of the first three roles

One player presents each of the last four

roles.

. , Academic Libraries (Roles 1 and 8)
Public Libraries (Roles 2 and 9)
Special Libraries (Roles 3 and 10)
School Libraries (53le 4)
State Library Association (Role 5)
State Librarian (Role 6)

" : Library School Dean (Role 7)

Each State is given a name by the Game
Director for purposes of identificationr of
the group during the game. The names of the
states are Bobolink, Chickadee, Eagle, Dove,
Finch, etc. as needed.

Consultants: 1 for each State CE Council
Referees: 1 for each State CE Council
Game Director :

Note: The total gro.:p playing the game should
be divided into sub-groups of 7, 8, 9 or 10
players for each Council. The Councils do not

> all have to have the same number of players:. Some

“players may be assigned as Observers with respon-
sibility to monitor discussions and report their
observationsg after the game. The minimum number
of players (for the State CE Councils) plus one
Consultant plus one Referee (who also acts as
Game Director) is 16 persons..
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Game Scoring: g .

. Session 2. The reward for Session 2 is the funding
o of a matching grant by the Regional
Library Association. At the conclusion
of the Session 2 roleplay, the Referee(s)
. will ask a representative from each CE
Council to read its plan to the entire
group. The Referee(s) will score each
® plan on the Council's incorporation of
principles and techniques for planning
CE and/or ingtructional design.

The maximum score is 30 points. Any CE .
_ Couricil which achieves this score will
® have its USOE Planning Grant augmented by
$15,000. Less than maximum scores will
be awarded grants as follows: .

’ 26-29 points: $12,000
PY 21-25 points: $10,000
11-20 points: §$ 5,000

5-10 points: §$ 2,000
0-5 points: No grant
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Game Play: KEG is played in two sessions during each of which
- the players try to accomplish a given task: -

Session 1.

Session 2,

IS

.Game Scoring:
. *

Session I.

The task is to elect a Chairman. The

group will be given 20 minutes to accom-
this task. Each player will be given a
Role Card which is his guide to persounal
behavior and strategy during the game play.
As soon as a CE Council has accomplished
its task, it reports the name of its chair-
man to a Referee.

The task is to select objectives and plan
a format for a single CE presentation and

T¥6 present this plan in a one-page document.

Each Chairman will preside o¥er his CE
Council in its planning deliberations, but
each must continue to represent his’ own
constituency also. Each player will again
use his Role Card to guide his bchavior

and strategy. The group will be given 40
minutes to accomplish this task. As soon
as a CE Council has completed the statement
of its plan, it submits the statement to a
Referee. A CE Council may engage a Consultant
to work with it. The Consultant's fee,
which is determined by the Referee, is
charged against the Council's grant funds.

i3

The reward for Session 1 is the funding
of a USOE Planning Grant Proposal for each

_CE Council, that qualifies. -The criterion
is time. The first Council to subm.t the

name of its .Chairman will receive $15,000;
the second will receive $7,500; the thirgd,
$3,750, If a Council has not completed its
task at the end of 20 minutes, it missed
the deadline and does not receive a grant.

It is one of the Referee's duties to observe
the CE Councils at work and to read role
cards randomly in order to observe whether
or not players are participating in their
assigned roles during Session 1. A Referee
may penalize a CE Council.if, on reading a
player's Role Card, he decides that the
player is not carrying out his role. The
penalty is the addition of five minutes to
the task completion time of the player's CE
Council..for each player not participatind. .~
The Referee must stop the voleplay and
notify that Council of each penalty.

r \
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KEG: Role 1. Academic Libfaries Representative

_Group Discussion Role. In all group discussion you constantly
seek information in detail about any proposals that are made.
*How do you know?" is your favorite question.

Seésion 1. Your role is that of representative for academic
libraries of the State. They elected you and you vote as you
think they want you to. You are to nominate the Library School
Dean as chairman and to support hit to the énd. Be very vocal
in your support and put down vigorously any other representa-
tives who disagree with you. :

Session 2.. You--and the Academic Libraries Section of the State
Library Association--favor a week-long institute on automation
as the most needed continuing education for the state. You are
opposed to long-range plans because continuing education is
needed now. ) . .

. KEGT “Role 2. Public Libraries Representative

Group Discussion Role. 1In group discussion you try to be helpful
by looking ahead and spotting sources of difficulties. Point
them out and suggest appropriate steps to alleviate them. :

N

o
Session 1. Your role is that of representative for public libraries
In the state. You voluntececred for the job and are enthusiastic
about the possibilities. You would very much like tc see che
state librarian as the chairman of this Council, but you don't
want to nominate him for reasons of your own. If someonc c¢lse |

does, support him. LN
|
|
\
\
|
|

Session 2. You feel the initial work on the CE Council should
focus on para-professionals. After all, everyocne has some and,
in the present economy, they are .the life-blood of pubkl:c
libraries. This kind of continuing education would be best
handled by the state library, so you favor giving it the
resources to get on with the job. .

KEG: Role 3. Speciai Libraries Representative

Group Discussion Role. TIn all group discussion try to focus on
the practicalities of putting a plan into action. Try to get
the group to pre-evaluate each suggestion by testing its
feasibility and/or workability.

Session 1. Your role is that of representative for special
libraries. You think the Dean of the Library School would be
the best possible chairman for the Council.® Nominate him, if
possible, and support him vigorously.

Session 2. You feel that the SLA has been a professional leader
in presenting continuing education and you favor contracting with
that organization for whatever lonyg or short-range plan is
adopted. Try to get others to sgé it your way.

- 83 ~
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KEG: Role 4. School Libraries Representative

Group Discussion Role. In all group discussion try to offer

additional information, positive information in relation

to your.own suggestions, and negative information in relation
to ideas you oppose. You will have to make up this infor-
mation as you go along: Just be firm, sound authoritative,
and keep stressing "facts."

Session 1. Your role is that of a school librarian. You werc
asked by the chairman of the Local School Librarians Agsociation

to represent the group, and you agrced becauge you could do so

-easily and you believe in continuing education. You favor the

State Coordinator for School Libraries for chair:.an of the .
CE Council, but she is not a member of the Council. You
suggest that she be petitioned to become an "ad ho¢" member and
chairman. If .you cannot persuade the Council to this argument,
vote for the person you think will make the best chairman.

Session 2. You are aware, of course, that school librarians’
£ES2101 €. .
certification 1n your state depends on academic work takel

for graduate credit. You believe, therefore, that CE planned

for the state should be graduate work for which school librarians
can receive credit. You also believe that the only school
librarians who do not agree with this are apathetic about CE
anyway and will not participate in any CE, so you don't hesi-
tate to speak for your entire constituency. Oppose vigorously
aLy suggestions for non-credit programs.

KEG:  Role 5. State Library Association Representative -

Group Discussion Role. In all group discussion try to make -surc

that every member of the group has opportunities to express his
ideas. Some of them might agree with yours. Call for opinions
from those who don‘'t speak up and, if somecre keeps trying to
talk but is "shut out," force the group to stop and listen.

Session 1. Your role is that of representative of the state

ibrary “association. You feel it should have the responsi-
bility for CE in the state and that this Council is realy
superfluous. Here it is, however, so the next best idea is
to control it for the association, but not obviously. You
cppose the dean of the library school as chairman, and you
want to support the state librarian. You don't want tc nomi-
nate him, however. Be alert to follow someone else's lead in
this direction.

Session 2. You want to leave the CE to the library association.

Try to get it a551gned +to them. Or try for a contract with -
them. Or try to get o*“er plans relegated Lo sub-committees
for "evaluation,"
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KEG: Role 6. State Librarian ' ’

- Group Discussion Role. 1In all group discussion try to appear as
® —=a mediator. Therc are bound to be conflicting ideas in .this
Council. Pour oil on troubled waters. Rely on the light
touch, even joking, to dilute negative feelings and to relieve

tension.

' Session 1. Your role is that of state librarian. You would be

@ very happy to be chairman of this Council--in fact, your
hidden motive is to get yourself elected--but you naturally

do not want to nominate yourself. Be affable and make yourself
available! Neither can you afford (PR-wise) to oppose anyone.

Be subtle!,
@ Session 2. You would like to see the state library have the
: ——responsibility for whatever continuing education is decided -

. on and you mosc certainly want the university to have’ nothing
to do with it. Even more strongly, however, you want to put
the CE resources into training para-professionals. This is

F Jyour number one priority in 'this session. Try to make it
® _/ happen. .

e

KEG: Role 7. Dean,; State Library Schéol : 8

i Group Discussion Role, In all group discussion maintain a

4 positive role of leadership. Show relationships between
various ideas suggested. Try to eliminate difficulties and
draw together differing individuals or sub-groups within the
Council. . ’

Session 1. Your role is that of dean of the state library school.
You feel that library school expertise should-be tapped for
whatever CE activity is decided on, but that your school's
resources are sadly taxed in the present economic squ~rcze.

Try to be a leader in whatever happens, but avoid beiag
elected chairman. You have enough to do!

Session 2. The immediate future looks bleak in several ways,
so take the long view. Support a long-range plan for a super
"survey of needs and willingness to participate.” If you
can stretch that<out for at least ¢wo Yyears, the library
school may have the resources to.do the job itself--and the
resulting publicity couldn't hurt! You would certainly like
to see the university get a piece of the pie. Support ideas
that look in that direction without taking on a lot more work
for yourself.
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KEG: Role 8. Academic Libraries Representative

Group Discussion Role. 1In all group discussion try to be frieﬁ%ly,
warm, responsive to others, praising the ideas of others (except
) any that might lead to the library association's having respon-
sibility for the continuing education). Try to build on the
ideas of others.

Session 1. Your role is that of representative for academic libraries
of the state. They elected you but you were told to use your own

o ] best judgment in representing them. You are opposed to having the
state librarian as chairman of this group; support anyone else
you choose. . :

Session 2. You feel that buying "packages" of continuing educa-
tion from 'some oroup that has experience and will do all the
® work is a good deal. You have attended CE seminars held by the
Special Ljbraries Association and you favor buying from them.
You especially oppose having the state library association do it,
as it is a rather sleepy organization.

-

o KEG: Role 9. Public Libraries Représentative

Group Discussion Role. In all group discussion you are rather
passive, - preferring to follow the group and accept the ideas
of others, rather than offering leadership.

o Session 1. Youf role is that of representative for public libraries.
You reluctantly accepted appointment from a luke-warm chairman
. of the public libraries section of the state library association.
You would support the state librarian as chairman of thfs Council
, if he were nominated, but you don't want to make the nomination.
Py _ Actually, yoy don't care much who is chairman.

Session 2. You are concerned about the way automation is being
foisted on libraries and think an institute that would "show \
it like it is" would be a good idea. Hewever, there are lots of
other problems and you could be persuaded to something else.

) )
KEG: Role 10. Special Libraries Representative

Group Discussion Role. In all group discussior try to conciliate
differences in points of view and suggest compromise solutions
o when there are differences of opinion.

Session‘'l. Your rcle is that of representative for special libraries.
You are very entausiastic about the potential of this ouncil and
you would like %0 see the most dynamic person in the group as
chairman. Ycu think the library school dean is in the group only

[ s as PR and you would not want him as chairman.” -

Session 2. You are in favor of buying” a CE package from the Special
Libraries Association, but you rehlize some others may oppose the
idea vigorously. Try to choose the best idea for everybody from
among those suggested and build on it.
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7 KEG: KONTINUING EDUCATION GAME
Instructions to Referees (not included 1in information given to
players) :

The Role Cards given to players before each sessjion will incor-

porate instruction for behavior that is characteristic of typi-

cal group members: initiators, helvers, gatekeepers, etc.

Referee(s) will observe the CE Councils to which they are assigned
during each session and randomly ask players for a look at their employer
Role Cards. If players are not participating in his/her assigned

role, Referee(s) will penalize the Council(s) as stated under

Game Scoring. Referees do not interact otherwise with their

Councils. -

At intervals .during the Second Session as indigated by the Game |
Director, the Referee(s) will hand out One of the following news |
releases to each CE Council (i:e. the same news release to each |
Council at the same time):

Ll
News Release 1. An SLA Continiuing Education activity
(similar to that under con%igeration ;
. ’ by your CE Council if you a considering
- : g a specific activity) has been schedulec

- _two weeks prior to the Council's plannecd
activity. The SLA tuition is $20 less
than that planned by your CE Council

News Rlease 2. The Local Community College announces
that it is making faculty lecturers,
consultants, and a,CLC planning sarvice
available to local professional groups
at a minimal cost. -

News Release 2. An ad appears in the local paper annduncing
' that a’ Bis City Management onsultant
Group experienced in planning and pre-

senting professional CE courses is offering
localfseryice-—at maximum nrices. \

Following‘Session 2, Refereel(s) wié} score the plan of each. Council
and distribute grants as stated under Game Scoring. Remember to
deduct the cost of consultations from the graats. ’

—

Game Materials: (3 sets as needed)

1 Council packet for each Council, containing: #
. Identification tags for players, showing '

(1) Role number, (2) whom each repr2sents and
(3) the state to which each belongs

Role Cards for players :

Instruction shecets ;

Legal pads, newsprint, felt-tipped pens

Large sign with name of state for- group identification

/

/
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Came Materials:

I4

AR
1 Consultant packet for each consultant, containing:
‘ Identification tag

Ingtrudtion’ sheet

1 Referee packet for each Referee, containing:
Identification tag ’
Instruction sheet
1 copy of each News. Release
Scorecard

I
i

The Referee(s) may penallze a CE Councxl 1f, on reading a player's ’
Role Card, it is decided that the player is not carrying out h;s’ ;
role. The penalty is a deduction of $1,000 from the grant for

each non-participating player.

The Referee(s) charge . .the cost of consultatlon against each Coun-

cil's grant funds before the final grant is awarded. Each consul- L
tation with'a general consultant costs $500. Each” consultation ! \
with a consultant from the Local Community College costs $100. Each
consultation with a consulvant from the Big Clty Management Con-l

sultant Group costs $1,000. -

The CE Council with the most dOllarS'WIth whlch to implement its

plan at the end of the game is the winner. . /, U
" - - r——— e e - /
. SCORECARD: ]
- ) Eession 1 » Session 2 ’
States Time. | Rank Grant Points Rank |Grant S Rank
1, Bobolink . . g
: ; : . -1/
2. Chickadee //’ /
- " » 7
3. Dove ) i
4, Eagle /
5, Finch
\ . L3 \. ’
!
l\f A ;
N l
e . T




Plan Score:

ZACHERT ANP FOO0S

Award points for: Bobolink | Chickadee |Dove | Eagle | Finch _

Incorporation of . behav- ‘ ¢
ioral objectives (0-5) .

Inclusion of needs assess-,

°

Utilization of local . : |

resources (0-5)

ﬂUtilization of educational ‘ ’ \
technology -(1-5) = -

Incorporation of experi- ) : l
_ ential techniques (1-5) |

ment of constituency (5). — \x 1. ‘
1
|
<
|

Inclusion of foylaw;up I & R ) )

evaluaiion (5) B
Total I ’ o
Note: .The Game Director may substitute other criteria/for scoring

!

depending ‘on what.has been- emphasized about CE planning and

program design in instruction (if KEG is played as a review), ’
or on what is to be emphasized (if KEG is played as an o
introducdtion). If the major objective in usihg KEG is to ‘
study group process, criteria related to the process should !
be devised fox scoring. I : /
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KEG: KONTINUING EDUCATION GAME

-

~

Instructions .to Consultants (not included in information to

be given to players)

1
b

Your job is. to be as helpfdl'és possible. Use all your skill
to bring-about the objectives decided on by the Council that.

. engages you.

Be critical if the Council has not gone about its |

planning by using the hest methods known in adult education

work. If the Council's own jgroundwork has been good, build on

it.

Suggeste1 dﬁading - e

bl g

t “

4
ot
A
.
£%
—

J

Zachert, pﬁrtha Jane K. Simulation Teaching of Library Adminiatration New York:

~ R, R 7 powker Company, 1975. } -
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KEG: KONTINUING EDUCATION GAME

ZACHERT AND«FO0O0S

-

Instructions to Game Director (not included in information to
be given to players): .

It is your responsibility to read all of the game materials

and to be prepared to direct it in the following ways:

"1, Assign"players to groups.

2. Give out Council Packets. (Be sure the correct number
. of role cards for 7, 8 9 or 10 players is included.)

3. Go over game directions thh players and answer
questions. " Improvise as necessary. (For example, the
question may be asked, "Why is there only one School
Librarian?" .(Answer: "The second one chosen for the
Council could not find a replacement for herself in the
school library and could not come." Or "Her car broke
down and she can't get here.")

.

4. Go over instructions to Referees to be sure they under-
stand their responsxbllltles.

5. Go over instructions to Consultants and be sure- they
understand their responsibilities.

6. Give the signal to begln the game simultaneously to all
Councils.

7. Time Session 1 and give the signal to end the session.
Note the time each Council reports the name of its Chairman
\ and remember that minutes count. Be sure to ask each
Referee if any penaltics have been inflicted. If they
\ have, add five minutes for each penalty to the time of
the penalized Council(s).

8. Announce the grant awards.

’ < Least time o $15,000
- Next 7,500
. Most time (to 20 minutes) 3,750
. Y. If no chairman at the end of 20 minutes . 0

Y
These amounts may ge altered if there are many more
Councils.

9. (lee the signal to begin Session 2 sxmultaneously to
\\}l Councils. Time the sessicn.

10. Signal the Referees to distribute the news releases at -
the end of 5 minutes (Release No. 1), 15 minutes (No.:2),
30 minutes (No. 3). If the groups have gotten off to a
slow start, wait.ten or even 15 minutes for the first release .
and adjust the time for the others. Just be sure that the
Q freleases are given to the Councils simultaneously. -~
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ZACHERT AND FOOS

11. Give the signal to end the game. Reassemble all

participants into one Group and preside as each K —

Council presents its plan in turn.  The plan should
be read aloud and the copy of the finished product.
should be turned over to the Referees. Incomplete
plans are automatically elimiflated from the compe-
tition for grant-funds. .

12. _Give the Referees time to score the plans and subtract
any penalties from the grants.- Announce the score for
each plan and the grant and total of both grants for each
CE Council. ) N

Note to Game Director: There are two "audiences” for this game:
) (1) a group of librarians (or students) who
are studying the process of planning con--
tinuing education, activities, and (2) a
group of librarians (or students) who are
actually éngaged in group planning of con-
tinuing education. The preparation for the
game and the debriefing after the game should
*reflect the major interest of those playing
the game; the game itself will be the same.
. Similarly, there are two circumstances in
¢ which this game could be used. One would
be as an ice-breaker for a group coming
together for the first time, whether the
purpose of that group is study or planning.
The second appropriate circumstance is at
the conclusion of a period of study or planning
related to continuing education or group
process. In this instance the game serves
as a review. . The Game Director should call
attention to the specific objective of the
game during the briefing session and should
emphasize points appropriately during the post-
game debriefing.-




Overview of the Continuing Library Education
Network and Exchange (CLENE)
by
Ruth J. Patrick

I'm pleased to be here with you talking aout continuing education as
you are in the process of developing action plans for continuing education
on the state and regiofal level. If we're concerned with providing quality
library and information services to all we have to'recognize the importance
of qualified and updated personnel. These personnel--no matter how highly.

‘motivated--cannot pursue ‘their development unless supported by employers,

schools, state library agencies and associations at all«levels - local,
state, regional, national. . ) -

A national plan for COntinu{ng education will be enhanced by regional
and state planning--and the Southwest is truly showing itself to be a leader
in the field and a model for other states and regions to follow. I commerd
you on what you have accomplished, but also challenge you to go much, much .
further.

o

In talking with you about the nationwide plan, I have three objectives:

1, I want to give you a picture of what is being proposed at the national

level--its goals, processes, structure, and current- status.
%

2. I want you to take from this pitture parts that you think could be
helpful to you in developing your.state plans. 1In a sense, this
picture is yours--it was built on data from you and your representatives—-—
and 1s a picture of what you said "should be" to promote continuing
education.

' 3. If you like what you see--1'd like to suggest you consider recommending
to your parent agency the endqgsement of the nationwide plan.

The agenda for my 2% hours is:
A
1. 1I'll talk about the national plan for continuing education. -
2. You'll break into your state teams and .discuss the implications of
the nationwide plan for your state plan. Specific questions and
tasks to consider are:

1. Would you recommend your state endorse the nationwide plan for
. - continuing education? g

2. By brainstorming, list 'processes you feel need to be done on a
statewide basis. '

3. 1Identify the first thing you'll do to implement your action plan
when you return to your state. -

"*, 4., Are there any questions you'd like answered? -
SETR RS ‘

o

N\




PATRICK K

* ‘ @ -

3. Then we will hear reports from each of the state teams. You've been
given copies of the transparencies I shall be using of the outline of
@ my talk for two purposes. First, to save you from having to write
.notes, and second, for your to make transparencies from in you wguld
like to use’ this material as a basis for a report on the nationwide
plan to others in your home state.

L4
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\ CLENE
CONTINUING L1IBRARY EDUCATION NETWORK AND EXCHANGE '
° .==A SERVICE AND, RESOURCE FACILITY |
{ (Transparencies for an overview of CLENE)
as follows, pages 95-117
e /
. . 9
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CONTINUING LIBRARY EDUCATION NETWORK AND EXCHANGE

E)

CLENE -

-

A SERVICE 2,5. RE SOURCE FACILITY

Why do we need it?
How did we get it? :
What is it?

What can it do?

‘What can it do for us, and
_what can we 'do for it?

() . -

4
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RECEIVER

Librarian .

-

Person operating a library without MLS \

‘Technical Information Specialist

Paraprofessjonal

Library Technician

Clericals
Library and/or

Trustees y
Others : ) . R

. ./ Association

. \:%o:m_
, —regional
Nstate s,
P o e ‘® °

Ll

Others

Employing Library or . .
. Information Center

N,

Information Science mn_._oo._ "

State Agency
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. PROBLEMS "~

B ~

Unequal Distribution
Duplication
Wide range, but fragmented and scattered

Lack of -continuity

ral

]
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CLENE

RECOMMENDATION

LINKING OF PROVJIDERS .AND

RECEIVERS BY THE- MECHANISM

OF CLENE IN A COLLABORATIVE
. PARTNERSHIP
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- //Ix.mnaéu
- . ~Literatyre ’

CNpyr— Providers - 0 1o

. v . FIELD
1st MODEL R
‘ Ormzm
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GBOUPS PARTICIPATING IN, QUESTIONNAIRE SURVEY -
AND TﬂEm RESPONSE RATE, 1973 . B \
. - Al -47. . _ : — - ’ - 1
. . - . NUMBER OF PERCE’NTAGE
GROUP NAME NUMBER  NUMBER RESPOND- * OF -
T - IN UNIVERSE IN. SAMPLE . ENTS RESPONSE )
Complete Sample  ~ " ° : - )
‘1. . Libraries--ngtional 8, s . .8 100 S
(Library assoclations-~ . .- | , .
) national . 38, 38 24 63 . =
* '{ Library associations-- . - _ )
+ | reglonal . SR { T 4 57 o =
Library assoclations-- ) o '
- stater 61 - 61~ 29 57
3. Library schools— ) / <
‘accredited 51 51 40, . 18
4, State library agencles 51 ° 5k 39 76
© Subtotal . 201 201 139 69 ° ) -
- —
' Partlal Saitnple ,
Libraries—academic ceen 12 9 75
@ 5. |Libraries—-public cos 13 9 €9
Libraries~~school Ceee s 13 8 62
. |Libraries--special C L gee 12 .8 67
Subtotal . 60 8  68:
® 6. Library schodls ~- ) ) \
' unaccredited . 250 20 16 80 . .
. . ’ .,
Total - 27 189 L




 MISSIONS OF. CLENE:.  °
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1. To provide mncm_ access- 8 825:5@ macnmzo: o%o_és_:mm m<m__ma_m
«. - . in sufficient ncmsm.w and- guality oveg a substantial nm:oa of time to
L insure library and _ae.gm:om science" personnel and oams_Nm:o:m )

-+ the mosumasﬁ 8 %_Em_‘ acm:q __E.m_.v. and 53_‘3&5: mm_‘snm
to all Ll .

) v _ ..\ - -

4
©Q
B
< A
¥ .
§

kY

N To creafe an msm_‘msmmm and a sense of :mg for continuing education o
of library and _ao_‘am:o: science personnel on the part of employers and

[

.. ) _@sq:m_m as m means “of _‘mmuosa_so to mon_ms_ and technological change

- ,
P

~ 101 -
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.  GOALS OF CLENE . -

.
-

1. - To %<m_ou a Eonmmm for no::::m__v\ mmmmmm_:m Sm 83_::_:@ education needs
3 of library m:a information science nmap%:m_ at all -levels and in all locales

Y ™

2. To %<m_8 methods for Smngasa Ao the 825:_:@ ‘education needs of -

individuals and groups )

3. To develop a coordinative amnrms_ms for mcuc:ma of noscsc_:o library m:n

information scienee m%\n%a: at local, state, Seo:m_ and national levels, as
a means of: .

. .a. insuring maximum use of mxwzzm Smoczmmm
b. eliminating unnecessary duplication of effort - °
4. To develop a delivery system for responding to the n,.mszsism education needs
of individuals and groups
5. To collect and n_mmmasmﬁm SaTemn_uzst information- 3_%5@ to 82558/
. macnmzo: of working maczm

-

- 6., To encourage broad 5<o_<ms¢3 in e_mss_am. _E_asu. and- 385:8 the

.. processes of the Continuing Library Education Network and Exchange.

nV}

~
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| "~ | - CLENE should |

1. Widest participation | . Wonolithic . - e

- 2. FPeople am_:m served | _ Yeaders" ¥, , . u wﬂ

" 3. Flexible refationship - |-~ | unable to adapt’ - R
4. Continuous needs mmmmmmsmi . sporadic -- national \o\b
: : -- grassroots . ﬂ . .o . S
. 5, mx_m:_s services S -duplicate © . - . 7
. o. _#om_aam a_maa to sas ,, o - - . -not «,m_._maa. ) ,
n . u:o:Q needs , . Co T N

Liaison with other disciplines ,,, _ -7 U7 isolation - ¢ ‘
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. ‘CLENE

o<mm<_m<< OF CONTINUING LIBRARY EDUCATION NETWORK AND EXCHANGE:

c_.._.zsxﬁ.m GOAL: QUALITY LIBRARY AND IN _uOm_<_>._._OZ SERVICE
- | | | ’

CLENE Amgmbly

Needs
)uno...a.‘:o:w
and Problem
o Idgntification

Programand . \- .. /7 A\ N N - T
Resource -
Devglopment

B

Panel ¢
Review and
Evaluation

Stegring Committeg

»
4 3
§ > e»3
38 £3¢ cLene
2 ) : )
¥ Mww:%uﬂa-ohh Mm. 3 Exqcutive Administrative Board
2 m Individugls 522 Dirgctor >
Ep ' 205 and Statf .
m $ 223
Y N u

P ¥

/-

CLENE, Processes serving the individual and e o S . :33832.3 Structure
local, state, regional and natigna! levels 6f . . . of
the _.cqmi and information sciencg community. - CLENE .

® e e e ® o ® . e e -

CLENE.

®
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CLENE COMPONENTS

The Assembly

Composition

It is suggested that the CLENE Assembly build upon the already existing
Continuing Library Education Network (CLEN). Membership in the
Assembly, in addition to the present CLEN members,mlight include

the presidents, or heads (or designates); or persons indicated for each
of the following 12 groups: -

1., Library schools accredited by the American Library Association

2. Departments and schools of library science that are not members
of the Association of American Library schools ;

3. Individuals concerned with continuing library and information
science education (including persons knowledgeable in the
related fields of educational technology; adult, continuing,
and professional education; public administration)

4. National libraries

5. National library associations and members of leading national
educational and related organizations such as the National .
Education Association and Assoclation for Educational Communi-.
cation and Technology) :
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6. Regional library associations
7. State library agencies

8. . State library ,wmmoam,m.moum

9. mnuunz!um Bvaou libraries of CLENE - o p

10,  State E.EEFW ooBB:En Epm persons in mmow state responsible for
‘the statewide plan for continuing library and information science

mn:ommoﬂv . . , . . .. A_v
S ) -, ©
11. Local committees for continuing library and information science . o , .H.

education -- three persons in each state active in local committees 3 ’

for continuing education are selected by the State Planning

Council. In selecting these persons consideration is given to all

levels of library personnel —- Hmdu.»nmwum. operating librarians, -

technical information specialists, paraprofessionsls, library techni- - . )

clans, and ﬂ.nm...owu — as well as libriry users _ o w . :

12, Individuals (one vonmou from onow state) active in statewide planning |, - :
for higher education as a whole,; appointed by the governor .*" - C i
{this member 1s chosen from the Education Commissioti of the §
) m«p&m. if the state is one of the 44 ‘members of the Commission)

a
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Successful planning and programming at the state level would seem to indicate
that at 2 minimum any statewide plan should include the following elements:

1.

3.

A plan for an organizational structure for statewide continuing
education in library and.nformation science that provides for
the reality of local diversity and assures the input of autonomous
activity

A position statement on continuing education on a statewide basis

An interpretation of the concept of continuing education in library and
information science throughout the state -

* Description and Emunmopzmﬁﬁn continuing education needs of library

and information science personnel at the local grassroots level
based on meeting the needs of the resident population

A plan for the implementation and evaluation of statewide programs
based on continuous needs assessment at grassroots level and based
on continuous input to the planning process by all levels of

library and information science personnel

yid
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6.

7.

10.

Tactics for obtaining legislative support for a statewide plan for
continuing education in the library and information science

Cooperation with the State Legislative Committee of the |
National Legislative Network for Libraries as a means of promoting

. legislation for continuing education

A plan for providing a coordinated schedule of continuing library and
information science on a statewide basis

Qoowamuzou with regional and national planning and programming
in the area of continuing education ’

-
I |

ey
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PROCESS ONE

et

@ USER

Needs Assessment
and
Problem Definition

x

Involve individual

, y Local
T ] State
> Need. and Problem maasm._._mﬂ Regional

Basis for_other 3 Procésses Naticnal p

RO

; %
- __wlndividuals -- in self-directed learning
Groups -- in continuing education activities

‘ , - Competency-Based
@ TWO MODELS ——> Linkage Agent

- 109 -
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/ MODELS OF NEEDS ASSESSMENT

-

!

'
I

-

B B oosua.msa\- wmmma Learning

~

Determine ?ES competencies =- 5 to 10 yrs.

Establish _m__m._.a:a goals

Identify resources and strategy
Evaluate learning

2. Linkage Agent

3 L]

‘

o

-Learning

Resources

.
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Linkage Ageat could provide: ., .. . — P
. . e , . - L B \ , ) it . d ; \
1.  An overview of how the individuai can use a needs appraisal o
process so that it will serve the individual's purposes well - A !
.. ‘ : : /
2. A guide for the collection of data so that the individual will have VAR
_ an active view of his or her own current performance _ AR .u, '
& v * 7/ ) L]
. . * 1
3. Community data about the needs of the resident population / 1...
/
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There are numerous ways the Linking: Agent could help OHBZM it its mﬁoﬂoum.
 For example, the Linkage Agent could;

.

1.

~

Encourage CLENE to develop new materials gnd develop more effective
delivery systems for moﬁ:&noaﬂam continuing education, such as

video cassettes, home study courses, single concept mmBm. and
“computer based education . .

. Provide OHNZN locally mmﬁ&o—&m materials that could be redistributed
to other areas

Provide CLENE 4&5 names of experts euo could serve as mmcnmzoam—
resources

moncw as a review acd evaluation board for new programs and resources

developed by CLENE, along with other members of the local continuing
library and information science education v—»:n:.m committee

118
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Likewise, there are .Bumerous ways in which CLENE might help the Linkage )
Agents in their Emwm./ m.on QSBEP CLENE could:
u. Provide mﬂﬁmzﬁmm for thé Linkage Agents in performing their nopm
’ of facilitating .mwnnmﬂmnn& life~long mm:n»?ou T .

~

2. bmmn.n Enmwobmmupm to new programs and resources, valuable for . ,.
library and information®science vmnmogmrzum» had been a@cm—ovma : o

by CLENE or by other groups

3. Offer oonm:E.R service to local, state, regional, and national »
« continuing library and information science education planning
committees, stimulating an awareness {n the fndividual of the

the importance of mm_.mc&uoonmm continuing education .

Y a .

f
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Increase access to available resources ,

\ _ \-_sazacm_m =~ in_self-directed _education
0 U SERS E -
f /»o..ocum -- 5 8:::53 education mn.s:&

. , \825:_3 education .

- \qumcs.nm Eo___m/
- © @ DATA BASE high priority subject areas

e
| NG field . :

: _~ ]

» Programs : . .
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@ Facilitative Aspect
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CLENE STAFF
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" Specialists
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5.

" Program ‘and.
Resource -
Development

QUALITY™ PROGRAMS =——>EVALUATION /

~

f 5

1. Disseminate Existing Programs

Provide Consulting Services -

=

Transportible Programs *
Contipuing Education Materials

-

Self-Instructional Learning Courses

Audio ~ Cassette Tapes
Task Force -- High Priorities
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Awareness 2 _suonmanm 3 Need for Continuing .
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L ..\ Programs and Resources
Recent’ Research - . g
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” Tnnovative Program Review = -

vmﬂmumn:swm on ‘High Priority Problems
$

. Publications =
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Developing Plans for Continuing Education in Each State
by
Peggy O'Donnell

/
~

The CELS survey described in these proceedings recomnended the
coordination of Continuing Education (CE) activities at the regioﬁal
level through a network made up of the various library components in
each of the six states, the library associations, the state library
agencies and individual libraries. This Institute, which is ‘one of
the major factors in the establishment of this network; identified
individuals in each state who had responsibility to continuing
education and while providing them with further training in the area,
gave them the opportunity to work with their counterparts from their

state. .

o

Originally, the program was planned to allow each participant
to produce an individual model for CB activities. However, it was
felt“that it would be an excellent chance for the participants to
meet as a team to develop a plan that would stimulate and encourage
continuing education for library staffs in each state. The groups
were to assess the existing strength in each state that wquld promote
a successful program for staff growth development and to identify
the barriers that might hinder such a program. With these factors
in mind, they were to design a model for a coordinated CE program.

&

The model, if implemented, would be a natural channel of conmunication

with the SWLA CELS project on the regional level and could eventually
provide a linkage point to the National Network - CLENE.

. Each team was asked to consider what steps should be taken to
successfully increase awareness among library staffs about the im-

partance of CE, establish a structure that could coordinate and Treport

training activities and provide a contact point with CELS and work
toward a long range program of CE in the state.

The plans that follow are the results of long and exhausting
work sessions, in which each state team searched to find the methods
that would work best in their area.- Thé guidelines, if implementea,
could provide more effective and more comprehensive CE opportunities
in each state. In addition to the very real value these plans will
have in the individual states and in the SWLA regional program, they

might also serve as working models to other states outside the Southwest

area.
State plans as follows:

Arizona (119-121)
Arkansas (122-124)
Louisiana (125-129)
New Mexico (130-131)
Oklahoma (132-136)
Texas (137=140).

~
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STATEMENT Oé PURPOSE (ASLA Continhiﬁg Education Committee, February 1, 1975)

- &
"

S .

. The ASLA Continuing Education Committee has the responsibility. to
) E 7
create an awavenegq for the need of continuing education programs for all
levels of library personnel in the State of Arizona as well as to encourage

participatiOn in .8uch activities on the local state, regional, and national

levels. As a rep;quntative group for all types of libraries, the Committee

%

~ has a direct rgsponsibilify to the membership for ascertaining the needs for

ﬂsiaff development prograﬁs. workshops, conferences, and institutes which will

enable library personnel to achieve theit,iﬁ&ividual and collective growth
potential, Further, the Committee should serve as an advisory and coordinating
body for programs being planned and, where possible, sponsor or initiate

programs to meet needs which have not been met by agencies or groups‘within
o e

the state. A close line of communication should be maintained with the state

~ =

library extension service, library schools, universities, community colleges,

X
and individual programs, both in Arizona and the regions (SWLA and WICHE) .

In accordance with the statement of purpose.adopted by the Continuing
Education Committee of the Arizona State Library Association, the state
representatives at the SWLA/LSU Institute on Contin?ing Education Program
Planning for Library Staffs in the Southwest recommend that the Committee

consider and act upon the following:

To present the NCLIS CLENE concept at the April meeting of the ASLA

4
Committee.

To seek endorsement of the NCLIS CLENE concept from the ASLACE Committee -

-

and the ASLA Executive Board. S SARY
v Yo e
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‘ i
_ To recommend continued funding of SWLA CELS through the State Library

Agency. / -
To prepare the Committee through a mini—werkshop to present the CELS and
CLENE concepts to library oriented meetings andtgroups within the state;
To develop with the Committee a ppsition paper on Continuing Education
® . «for f\ll levels and types of library personnel in the state to preéent
to the ASLA ﬁxecutive Board for endorsement.
. To study theldata collected in the CELS Needs Aesessment Survey to develop
a suggeeted short term schedyle of CE programs, and to investigate the
N need for a fuller, more detailed.needs assessment survey eithin the state.
To establish a regular column in the ASLA Newsletter in which to announce
all identified CE pr;grams in the state and region and.share this
informatio? with the CELS office. -
To developlavstandard evaluation from to be esed for reporting of all
CE program identified.
To investig%te possibilities of establishing a CELS Continuiﬁg_Edpcation
Unit (CEU) Lyétem.
To seek ConFinued funding from the State Library Agency for CE activities

-

v
. involving ail types of libraries.

-

To develop T ptogram for the ASLA Conference (Fall, 1975) to present to

the. generalxmembership the CLENE and CELS concepts and-how-Arizona can
interface. 1 . a ‘ a
To establish[a Con#inuing Education Interest Group for Arizona iibrary
personnel. E ‘\ ?

To investigate the possibility of employing a coordinator for the planning

‘ * - 120 ¢

: \ i RPN
ERIC S -
N ' !
AruiText provid c H
i




LY

ARIZONA

and developing joint programs for the State Agency and the institutions

providing library educatjon.
To begin work within the Committee on a five year plan for Continuing
ucation in Arizona which would interface with CELS and CLENE.
Submitted by:

Mary E. Power
Sheldon Lawrence

Lawrence




ARKANSAS

¢ Continuing Library Education

A Recommended Program for Arkansas

P

* -’

® PHILOSOPHY:

Continuing education of libraf§~§t;ff members is necessaryé
to imprgve library service in Arkansas. Therefore, the SWLA CELS and
[ 3 the NCLIS CLENE c;ncepts are éndorseci.
The responsibilities for continuing library education will be, .
assumed by the following persons and agencies in Arkansas:
‘ 1. The individual 1§brary staff member. .
' 2, The administrato;s of libraries. - .
3. The Arkansas Library Association. ”
%. 4 The Arkansas Library Commission. '
Continuing library education will be provided for gll levels

of library personnel and for all types of libraries.

JIMPLEMENTATION: ST

.@®
1y

The Committee. The Arkansas Library -Association's Continuing

Education Committee and the Arkansas Library Commission will coordinate
continuing education activities for iibrary personnel in Arkansas.
The committee will be appointed by the President of the .

Arkansas Library Association, Membership of the committee will consist

o of at least one representative from each of the following types of‘:

1. Public,

|
|
|
libraries: ‘ ‘ , i
|
|
\
\
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_ of.the planning process should include the following: \

ARKANSAS

2. School.

3. Acadeﬁic.

4., Special. R}
In addition, there will be permanent committee member from the
Arkansas Librar& Co;mission. The President of the Arkansas Library
Association will serve as an ex-officio member\of the committee. The -
first Eoﬁmittee appointed by the President should {qclude the Arkansas
participants in the "SWIA/LSU Institute on Continuing Education Program

Planning for Library Staffs in the Southwest.”" The pérmanent committee

-, member from the Arkansas Library Commission will be officially,

responsible for'EOmmunication and coordination of continuing library

education activities with the SWLA CELS Coordinator.

Y

-

Initiation. A planning session will be held W1tﬁ\§:f
Librarian of the Arkansas Library Commission, to enlist coope QFion

in sponsoring a training session for a core of librarians who wiii be

N '

N

N

responsible for continuing library education in Arkansas. Components

1. Needs assessment, to be based on the SWLA CELS Survey.
2. Identification of personnel to be responsible for continuing
library education.
3. Identification of facilities and resources for continuing
» library education. .

4. Funding committment from the Arkansas Library Commission, the

Arkansas Library Association and other agencies.

[4
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Continuation, The Continuing Education Committee will be

[ responsible for developing a long-range coutin(xing library education‘

"y

plan for the State of Arkang/as. o

- . -

Submitted by:

.
%

® Gladys N. Davis .

" Cora ™. Dorsett
Leroy M. Gattin, Jr. . o
Carol Wright 0
Neil Barnhard, Recording Secretary

U

| J 1 —_ -
Dorsett Gattin Wright Barnhard Davis
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Continuing Library and Information Science Education

v Recommendations of Louisiana Participants

&
.

POSITION STATEMENT:

The Louisiana participants in the "SWLA/LSU Continuing
0. Education Program Plamnning for Library ‘Staffs in the ‘Southwest"
“.Zrﬁnstitute view continuing education as an important concern and need for
library staffs in Louisiana. This concefn and need has been es:ablished
® ’ by the SWLA CELS Survey (Continuing Education for Lihrary Staffs in '
the Southwest) and is felt regardless of library type (public, academic,
school, or‘special) or type of position (professional, paraprofessional,
ﬁ technical assistant, or clerical). The Louisiana participants urge
that libraries, library associations, and library schaols in the state
cooperate with one another, with the Southwestern Library Association,
® " and with national efforts to organize a continuing edu;ation network far
library statfs. The Louisiana participants especially ieel that the
various iiﬁrary organizations in the state should sgpport the recommendation
® of the National Commission on Libraries anci Information Scrience Conti:;uing
. - . Library and Information Science Educationeheport for the formation of
a national Continuing Library Education Network and Exchange (CLENE); -
") and the recommendation in the five year plan of the Louisiana State
Library for an additional full-time member whose responsibilities will

include the coordination of continuing library and information science

® " activities in Louisiana.
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. RECOMMENDATIONS FOR IMPLEMENTATION OF CONTINUING L;BRABX EDUCATION IN

LOUISIANA: ‘ :

At its April, 1975 Conference, the membership of the Louisiana

Library Association will vote whether fo create a Continuing Education

Committee from the present Adult Education Committee and thus to

change the thrust of the existing committee, Louisiana Institute
participaﬁtE are strongly in favor of this prOposéd change in structure
and recommend that we participgqts bg:appointed to the newly structured.
LLA Committee as a nucleus of persons concerned and informed about
continuing library education in Louisiana. A formal request to this
;ffect has been telayed to Dr., Donald D. Foos, Chairperson of the

-~

present LLA Adult Education Committee and Director of the HEA Title

"II-B SWLA/LSU Institute. We further recommend that a representative

of school libraries be appointed, since this segment of the library
communit} is not represented by Louisitna~1nstitute participants?

and that a Continuing Education Interest Gtoup be formed at the LLA
Conference, the chairman of.which will automatiéally be a memberkof

the LLA CE Committee. L0uisiana Institute participants regard . the .CE
Committee as a proper organizational vehicle for implementing CE in the

state, v

We Institute participants accept as‘our first responsibility
the communication of information disseminated at this Institute, The
April LIA Conference, falling only two weeks after the SWLA/LSU Institute,

will be an immediate forum for further dissemination of information

about national and regional efforts to implement continuing library
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education. In this respect, LOuiaian& is fortunate to have engaged

Peggy O'Donnell SWLA CELS Coordinator, as the keynoté speaker for

,the LLA Conference, and to have Dr. Donald D. Foos, Institute Director,

as Chairperson of LLA's current Adult Education Committee. These two
key resource persons should be able to relay information about the
NCLIS CLENE Report, the SWLA CELS Survey, and this Institute to LLA

conferees. Institute participants will act as information resource

persons for the various regions and organized systems which they

e
.represent, and organs such as Library Communique and LLA Bulletin

can. make a special effort to report CE activities at the national and

regional level‘aes/tneif possible‘inpkicationa for Louisiana., The

establishment of a regular. column in the LIA Bulletin in which to [ B
. anfiounce identified CE programs in Tduisiana and the\Southwest is
de;irable to further the flow of information th:Ouéhout the state and
‘the region. Since administrative support for CE is essential if Louisiana
S~ —

is to have a viabie network of CE Activitkes in cooperation with
regional and national programs, the‘Louisiana Institute participants
view this communications component of our recommendations as a vital
issue. N |

As a follow-up to immediate announcements at the LLA Conference,
the Louisiana participants recommend that the newly formed and reconatituted
CE Committee sponsor & one, to one and one-half day capsule program on
continuing library education in order to inform a widér segment of the
Louisiana library community about the xudiments of CE program planning.

We envision a weekend program planned five to six months in advance and
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utilizing the expertise of the SWLA CELS Coordinator and CE Committee

members. Enrollment will be limited to approximately fifty pergons

representing all types of lgbraries; these enrollees tq-b;rve as a
bage for future CE activities in the state. Rather than issue blanket
invitations to enroll, the LLA CE Committee should endeavor to invite
specific persons genuinely interested in CE and having enough persuaéivé
" or o;ganizaéional power to implement CE p;ograms.
In the period between fofmation of the LLA’CE Commitéeg and
presén:ation of the capsule program“outlined above, the Committee

g
should compile a list of resource persons in Louisiana who may be

- %

e

used in varigus kinds of continuing library and information science
o

education programs, the resource list to be published and distributed

to Louisiana libraries and to SWLA CELS, Resource persons so listed

may have subject expertise or special abilities in actual presentation' i

»

y . R
of subject matter. The Committee should plan its first meeting a:fshe

)Aggil, 1975 LLA Conference (perhaps on Thursday afternoon, April 11) to
take advantage 6f the presence of the SWLA CELS Coordinatgr. It shguld
endeavor to assess state needs and\set priorities on the basis of tﬁése
needs.
FUNDING:, _ . )
| For hurposes Sf funding the LLA Caontinuing Education Committee,
Louwisiana Institute participants recommend the éaditi;n of oae QOllér'
té individual membership dues of LLA,‘all proceeds to be used by

the CE Committee for administrative expenses as well as for actual

program develép&eﬂt. In addition, Institute participants recommend

o

»

B

Eal
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!
that programs be self-supporting, with fees charged in accordance with

.. actual expenses in'curred in planning, deve].’oping, .and presenting a -

given program. : .

Sana Alawady
N . Florence P, Bass
® ‘ Beth Bingham
. Linda Gates
- Malva H, Huson _
T - Kay James ) 5
* Kathryn Johnson
! Marcia W. Perkins .
® ’ ' ‘ Bill Drewett, \Recording Secretary

L3 4 -
b
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NEW MEXICO
* Planning Continuing Library Education in New Mexico
s ]
Ongoing”?ducational programs for library staffs’are essential

for effective library service. o

EEEIMEXICO LIBRARY ASSOCIATION CONTINUING EDUCATION COMMITTEE RESPONSIBILITIES:

1. Redefine the role of the‘Continuing Educatipn Committeg within

" the New Mexico Library Asspciation (NMLA).

2. Expand the NMLA Continuing Education Committee to include
representatives of all tgpes of New Mexico librsries. The

' ~
Staff.Development Officer at the New Mexico State Library

- -

ghall be-a permanent member of this commiftee.

3. Establish that the NMLA Continuing Education Committee will

coordinate allzcontinuing library education efforts in New
o ' Mexico.
4, Create an awéreness and sense of need ﬁor continuing éducétion

" .
of library staffs on the part of individuals, employers, and
professional associations.

-

5. BEndorse and support the recommendations ‘of the.SWLA “Continuing

Education for Library Staffs in the .Southwest Survey (CELS)"
. 5

¢

\
. and the NCLIS Continuing Library Education Network Exchange

(CLENE) Report. . o
. .
NEEDS ASSESSMENT:

1. Ascertain needs for continuing education through analysis
¢ and continuing evaluation of survey data.

CONTINUING EDUCATION OBJECTIVES: . —.

.

3

1. Gather data and evaluations on programs being offered'by various

N 1

[y
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<,¢\ yEw MEXICO.
segments of the New Mexico library coymunity'and make such
inférmation available to the entire commiunity through the

New Mexico Libraries Newsletter, SWLA Newsletter and CELS’

~ "

headquarters.

»

2. ' The NMLA Continuing Education Committee should explore the

.4
possibilities Qf program plqnning for continutngi?dqution at the

NMLA Annual Conference.

3. Work in conjunction with continuing library educeﬁ}gn’cqmmtttees
of other New Mexico associatidns.

4, - Obtain primary funding from NMLA -for program development, communication,

and travel.

5. Support continued funding of CELS by the New‘ﬁexico State Library.

¢ - l
RANGE OBJECTIVES: g /

/
| Plan continuing education programs to satisfy identified needs.

2. Evaluate effectiveness of such continuing education programs.

Y,

Sandra Coleman

Jean Ives -

Shirley Ann lL.owman

Marie Clara dartinez
Richard Van Wye

Lowell Duhrsen, Chairperson
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OKLAHOMA
Proposed Continuing Education Plan for 7\\\\ ‘
Library Personnel in the State of Oklahoma \\

The number of institutes and workshops presented in

| B -

Oklahoma each year is evidence that Oklahoma library pgrsonﬁel are aware
of their respo?gibilities in continuing education and ea; to improve
thelir knowié&éé and capacities. Interest in cooperation ‘in continuing
education programs is shown by Oilahoma'qlparticipation in plann%ng
of the SWLA Continuing Education for Library Staffs in the Southwest
(CELS) project and the fﬁnding of that project provided by the
Oklahoma Department of Libraries. The coordination of efforts of agencies
«nd organizations offering continuing education experiences within the
state, and the periodic asse?sment of needs in continuing education
are of high priority. e

At present, several agencies within the state are devélopingi
programs_inde?endently. while it is logical that various library
groups freely design their own programs, a need exists°for\improved
coordination to facilitate the best use of energy and resources. At
present, programs successfully given are frequently not recorded so\‘
that shey may be repeated, and ofggrings are not sequenced so that one
subject may be probed at some depth AVer A period of time. It is N .

important that Oklahoma have a vehicle for gathering information on

available programs.



OKLAHOMA
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/ N
Development of institutes, symposia, and workshops currently

depends largely on the interests of re;ource peoéle in several
professional groups and institutions, who respond to needs as they
become aware of them, No ongoing system of assessing needs or one
agency to collect information on neéds exists., At least one attempt
to assess interests and needs for continuing education has been made
by the SWLA CELS office and findings from this questionnaire wiil be
useful for coordinating continuing educatio& efforts for a short
pef!od. Suck-an assessment needs to be repeated at intervals and it
is important.that Oklahoma have an instrument for this purpose.
As ; result of increased interest, the Oklahoma Library
"Association Continuing Education Committee has recently been reactivated.
Purther interest in continuing education is evidenced by the participation
of seven Oklahoma librarians in the SWLA/LSU Institute on "Continuing
Education Program Planning for Library Staffs in the Southwest'' held
at Louisiana State University in Baton Rouge, March 17-28, 1975. \,
The librarians wio participated in this Institute wish to
:recommend to the library community of Oklahoma that:
| 1. A concerted eifort be initiated to expand an awareness of
the importance of Continuing Education for all library
personnel,
2, Continuing education efforts of Oklahoma b;“molded into a

state wide network, ’
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. OKLAHOMA

Previous commitment to SWLA CELS be reinfégped by continued

#
og e

financial support through the Oklahoma Department of Libraries.

The conceéﬁ now embodied in the Continuing Library Education
Network,and Exchange (CL&NE), which has been developed under
theiauspices of the National Commission on Libraries and
Information Science, be endorsed as the national coptinuing
education network to interface with regional and state
activities.

Major library agencies in the state designate persons

" charged with responsibility for continuing education within

their organization.

A representative state organizational structure be

’ defermined to facilitate coordination and identification of

’

ongoing continuing education programs. Responsibilities of
this group should include:

A, Developing standardized‘program evaluation instruments.

B. Locating area resources, both people andiﬁgterials.
\

_C. Determining available sources of funding. \\

\
D. Receiving information from the SWLA CELS Survéy,
analyzing the information, and making recommen&ifions
+ based on the analysis.

E. Conducting an ongoing needs assessment.

F. Investigating and pursuing possibilities of a recognition

system for personnel involved in continuing education.

ag
i
L
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G. Encouraging diversity in the design of continuing
education responsive to the needs and priorities of

. individual libraries and personnel.

H, Disseminating information concerning state, regional,
and national continuing education planning.

ACTION:

Attend the Annual Conference of the Oilahoma Library Association
in Tulsé, Oklahoma on April 10-12, 1975 as an unofficial ‘
continuing education interest comnittee. At this conference

we will, in cooperation with and under tﬁe auspices of the

Continuing Education Committee of the association, work to

promote continuing education and obtain endorsement of the

proposed network plan., We intend to achieve this objective
" by the following actions: ' '

a. Present planning recommendations .to the governing body
and the membership at large, in official sessions, for
their information and hopefully their endorsement.

b. Operate an infomation:“booth at the Association Conference
at which we will inform conference attendges concerning
developing continuing education efforts, including regional
and national efforts and networks. We will also be
promoting development of state activities.

.Chairperson of the Continuing Education Committee of the

Association will attend the annual leaderéhip training workshop

of the association and present our planning recommendations

for their adoption and action.

par

A
- " A
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. ' OKLAHOMA :
3., Members of this committee formed at tﬂis institute have '
identified state library agencies and associations that.
should be major faciors 1& é‘state,continuing education
network. Each committee‘médbeg has accepted responsibility
for contacting such agenciéslés already assigned.

~

Sdbmitted by:

/ Joanne G. Angle
/ Harry Clark

/ Paul L., Little . e
/ Shirley N, Pelley
Marilyn L. Shackelford
Nan Sturdivant

Ruth W, Wender

Clark Angle Pelly Wender - Shackelford Little Sturdivant

; Pe?
- A A
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TEXAS
. N ! . ’
Recommendations for Continuing Education for Library Staffs in Texas

io-

INTRODUCTION:
, /
This report rec nds that the Texas delegation to the
¥ -
SWLA/LSU Institute on "Coptinuing Education Program Planning for
‘.ibrary Staffb/in the Sglithwest" assume a leadership role in -

f
cooperat1Ve1y developi g with other agencies a planned and on-going
, /
continuing~gducatizz/program for library staffs in the Southwest. As

a basis for statewide planning we endorse and support the recommendations

¥ /
of the SWLA Conti#uing Education for-Library Staffs in the Southwest

Survey (CELS) andl the NCLIS Continuing Library Education. Network 5 .

[

Exchange (C ) reports. We recognize the importance of the continuing
education acg&vities of state libfary and state education agencies, o -
library pr?ééésional organizations, graduate libraty schools, undergraduate

library p;@grams, community college programs, individual libta;ies and

library staff members. To coordinate these activities, and o provide

a vehicle for statewide planning, we recommend the formation of a

Continuing Education Planning Committee under the auspices of the

. Texas State, Library, Department of Library Development, Coordinator

of Continuing Education. This Planning Committee should represent the
various types of libraries, library educators, and library associations, .’
We recommend that the Texas delegation to the Institute form the core

of this Planning Committee and that the planning and continuing education’

o
PP
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14 o
programs be integrated with the programs of the Texas Library Associatien -

- Continuing Education Committee and other library professional

: ) L )
organizations' continuing education components.
OBJECTIVES:

To provide information on the recommendations of the SWLA

CELS Survey , the NCLIS CLENE Report and on the Proceedings of the

SWLA/LSU Institute on Continuing Education Program Planning for Library

_ Staffs in the Southwest, and to seek endorsement for these plans from

various information science and library associations, library schools,
individual libraries, and library staff members and to seek their active
participation. ¢

To establish a network in Texas for the ident;fication, -
evaluation and exchange of information on continuing library and
1nfor?ation gcience education programs, persons, and materials, to
serve 8s a clearing house for that network, and to direct this
informgtion to the SWLA CELS Coordimator.

To disseminate information gathéred about continuing library
and information science education activities and materials in Texas.
N " To develop a coordinated planning process for statewide

continuing education programs initially through the revision of the

Continuing Fducation Component of the five year Federal Plan for

‘’
statewide Library Services.

To develop training sessions on continuing education

techniques,
| N
|

3.2
.:\A
s
»
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. -
To support the establishment of a cpri}:inuing education unit

' . i .
® as a part of the regional structure of contimi}i%lg"library and information

)
L

science education,
: o #

-~

To explore possible sources of funds- to guarantee the @ -
o continued operaiion of the SWLA CELS Project.
! g €
IMMEDIATE ACTIVITIES: ,' ®

April--May, 1975. Initial Cgyhacts
o ' Report to Texas State: Library and Texas Education Agency. '

Report to the Texas Library Association Continuing Education

L

Committee, ’ N
) f‘ R4 )
® Report ‘to the four Texas Library Association divisions
" (academic, 'public, school, special). ‘

-

s Report to the- ten Major Public Library Resource Center

-

® ' System Coordinators.
4/ ' L Report to the Special Libraries Association, Texas Chapter
- A o
and %the American-SocieEy f;; Information Sg!';ence, Texas Chapter, ’
‘ Establish sujtable contacts with s;hooi and academic libr\arians; )
. | Rep.ort to library 'schools. ’ 3 . .
News reléases to Special Libraries, LP;_x_a_é Library Journal,
o ’ SWLA Newsletter," Library Developments Newsletter, ﬁediat? Matte}/s', ¢

- 3 s

- andl Supervisor's Slanﬁ and other appropriate public&inns o

-
.

T T —May--June, 1975, Continuing Education Planning: Committee .

..,11

Appointment of a Continuing Education Planning Committee by

3

the Texas State Library.




N

<

Methods Development

June-~August, 1975,
>
Establish methods to be used in revising the continuing

education section of the Texas State Library's Federal Five Year Plan:

Such methods might include design of nore detailed needs aeseseménf

instrument, survey of existing groups that provide contimuing education

3
”’

activities, and establishment of a series of statewide planning meetings

to obtain tocal input. .,

Draw up methods of segting up the continuing library and
information science education petwork in Texas and the means for
disseminating this information,

Fall, '1975. 1Initial Planning Meetings and Training Sessions
. | 7 ‘ Conduct inifigl planning meetings at &he Texas Library

Assdéiation September A§semb1y and 'District Meet&nge as well as eh;;t

training sessions on continuing education techniques.

January, 1976, Long Range Plan

Submit preliminary draft 9f long range continuing library
and information science education plan as a component of the Texas

State Library's Five Year Federal Plan.

: Alsmever

) "

Submitted by:

Henry L. Alsmeyer, Jr,
Mina A. Brees
Constance A. Moore
LaVerne Morrison
Linda Schexnaydre
Harriett M., Stegner




NEEDS ASSESSMENTS - CHARACTERISTICS:

THE AMERICAN INDIAN CULTURE
\ . . . N IND L
\ - by .
) Mary Roy Nieball
@
\\\\\\ Emerging today on the contempora}y scene in the United States is a
M new American Indian. He is still often plagued by the poverty stemming
from his isolation, but despite poverty, isolation, and discrimination,
PY he is becoming a more vocal and militant Indian who has greater awareness

of his own place in American history and his role in today's social en-

viroment. This new Indian group include individuals who .are beginning to
N rise in the ranks of teachers, artists, public officials and businessmen.
\‘ The average American in today's society knows too littie about the
- history and contempory life of the first Americans; their languages .and

religious practices; their art forms; and about outstanding Indian

peréqnalities !n.our country's history.

e The purpose of this- presentation is not only an assessment of the
vbaracteristics and needs of program planning for American Indians in the
Soﬂﬁgweet, but also to develop among the participants an awareness, concern,

. and éﬁﬁ*eciation of this new breed of American Indian--of whom I am one-- and
to better ahderstand the unique problems of library service to the American
Indian commui¥/ ty.

The Amerighp Indian in the Southweit, according to the 1973 Repor:
of the U.S. Commission-on Civil Rights,“ suffers much of the economic,
social, and cultural deprivation that affects other minority Americans.
However, problems 6{ the American Indian are complicated by additional
factors. While Indians encounter pervasive discrimination not unlike that
faced by other minority groups, their plight is traceable, in large degree,
to the failure of the federal government to carry out its treaty obligations
and statutory responsibilities.
Most Indian tribes and pueblos of the Southwest are conquered nations.
In exchange for their rights and privileges as full sovereign entities, they
have received certain guarantees and assurances from the, federal government.
Reservations were created to house tribes retaining a limited forn of
sovereignty. These reservations are semi-autonomous on which a combination
of tribal, state, and federal law appliés. Indian people receive the federal
government ‘s commitment to provide certain services and act as trustee for
Indian interests. By treaty, many tribes relinquished all legal claim to
vast areas of land in return for health care, education, and other serv1ces.3
Five major problem areas of Southwestern Indians identified by the U.S.
Commission Report are employment, education, health services, water rights,
and administration of, justice. These five areas are brief-ly discussed.
For a complete coverage comsult the Commission Report.

\)
~
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Indians in the Southwest suffer from unemployment and under-employment
. which is attributed to several factors: bias on the part of employers, poor -
¢ preparation on the part of.Indians; failure of the federal government to
- enforce non-discrimination laws effectively; and widely held negative
stereotypes of Indian workers, N

In the area of education, the U,S. Commission reports that both the

BIA--Bureau of Indian Affairs--and the public school systems in the South-
@ west are failing Indian school children whose educational attainment
is two to three years below that of the general population. Bilingual and
bicultural education are all but nonexistent. Until recently, the entire
educational effort was aimed at teaching Indians the English language
and American behavorial patterns. Even now, whether in BIA or public
school, Indian children are in classroom environments controlled by non-
L Indlans. An Indian child often must learhn English as a second language
if he or she is to survive. The Indian Advisory Boards of the BIA schools
are just that--advisory. The school admipistration may or may not control
the type of education given the children. Indian parents are unable to
influence the educational programs of the public schools since they are
5 seldom elected to school boards. Most administrators and a majority oﬁ
¢ . teachers,in both BIA and public schools are Anglos. Many Indian children

have few Indian success models from which to develop a strong and positive

self-image. o

>

Concerning health services, Indians&have a'high infant birth rate, a
high infant mortality rate, and a-short life expectancy. The U.S.
® Commission on Civil Rights Report states that Indian tuberculosis rate
is nearly eight times the national average, Alcoholism causes 6.5 times
as many deaths among the Indian population as among the general population.

The suicide rate is twice the national average. The Indian Health ° .
Service--formerly a part of the BIA but now a part of the Dept. of HEW--is'
® responsible for the health care of the Indidh population. The U.S. -

Cojmission Report shows that the Health Service is seriously underfunded and
lacks the capacity to meet the health needs of the Indian people adequately.
| Off-reservation Indians are frequently neglected by county and local public
‘ health facilities which treat other indigent persons. The Indian Health

| Service has indicated that the entitlement of non-reservation Indians is

}‘. in doubt. But even where entitlement is not an, issue, priority goes to

| reservation Indians for health services.” * *

|

|

|

The U.S. Commission on Civil Rights Repoft shows that for Indians,

justice does not have an equal hand. On‘reservations, Indians are subjected
X to the same coverage as all other citizens. Indians complain that in border
]‘ , town& and rural areas near reservations, law enforcement is more harsh than .

. in urbanized aregs. The arrest rate for alcohol-related charges is much

) higher for Indians than non-Indians. Indians are concerned about major

crimes on the reservation. BIA and FBI are responsible for investigation

of major crimes on reservations, but witnesses claim that neither agency
o has taken the respons'ibility setiously.6. .
Water rights are extremely important in the West, and especially to
Indians. Only if their water rights are respected and protected by the
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federal government, can Indians maintain their resérvation life Btyle.
Their grazing lands, herds, crops and the game they hunt are dependent
upBn adequate supplies of water. As the population of the Southwest grows,
as new communities are built, the need for water becomes ‘even greater. >
Indians fear that their water rights are seriously threatened and that

the federal government 1is ot meeting its obligation to protect those
rights. The Commission on Civil Rights Report shows that the federal
government has ‘been derelict in its duties and its trust relationship

to preserve and protect Indian water rights. )

It 1s recognized that ‘the problems of Indians vary from one tribe °
to another, and from one area of the country to another, but many problems
are experienced in common. The problems faced by Indians in Arizona
and New Mexico may not be identical, but they are representative of .
problems faced by Indians in the Southwest. Although regponsibility
for these problems may be open to conflicting interpretations, the role
of the federal govermment is major, and according: to the U.S. Commission
on Civil Rights Report, its responsibility for alleviating these problems
is clear. The United States govermnment has the obligation, on thé basis
of treaties and specific statutory mandates, to provide a full range of
services to American Indians. The services for which the Bureau of
Indian Affairs provides includes education, training, job placement,
‘economic development, and land and watér management. The Indian Headth
Services provides most of the medical care available to American Indians.

Much of what is wrong with library service to American Indians today
has been caused by the federal government's official policy and its

—...influence on the white dominant culture.8 The U.S. Senate Special

Subcommittee on .Indian Education, states in its 1969 Regort9 that the
policy of the federal government toward the American Indian has been one
of coercive asgimilation resulting in: (1) the destruction and dis-
organization of, Indians as communities and individuals; (2) a severe

and self-perpetuating cycle of desperate poverty for most Indians;, (3)

a nation that is massiv ly uninformed and misinformed about the American
Indian and his past and présent; (4) prejudice, racial intolerance,

and discrimination toward Indighs which is far more widespread and serious
than is generally\recognized the dominant culture; (5) disastrous
damage to the education of Indi\n children, (6) a continvous program

of exploiting and expropriatin ndian lands and other hysical resources
belonging to Indians; and (7 a self—rightous intoleran of tribal
communities and cultural differences.

“—rtfie dominant white society has tried to rce the Indian to conform
to its cultural pattern.- This policy has not/been successful and Indians"
htive not been integrated into the dominant cfilture. Instead, through
a form of cultural demolition, Indians have’been subjected to the damages
listed above--thus destroying the Indians' own culture while denying him
real access 'to the benefits enjoyed by the dominant culture.l0

This has'resulted-—as shown by the 1969 Subcommittee Report and the
1973 U.S. Commission on Civil Rights Report--in a shortened life span and
high rates of infant mortality, suicide, school dropout, unemployment
alcoholism and other physical and mental disabilities.

~ . L :
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It ig important for non-Indians to -realize that the problems of Indians
within fhe dominant culture are different form the problems of other minority
groups. In contrast to most blacks, Indians as a group want t9 retain their
own culture and control their own lives and institutions. They do not want
to be intergrated into the white culture. They are proud of their cultural
heritage and want to continue to be Indians.ll . :

There were at one time probably as many as eight hundred different
tribes of Indians on this continent, and of these, nearly three hundred
distinct groups are still identifiable. Today, American Indians number
about 5,555,000. About 380,000 of this small minority group remain on .
indian reservations and are tribally oriented. “All native American Indians
are ciftizens of the United States and of their respective states. Those
who cling to tribal affiliations also have a third classification of

'citizenship—-tribal The relations between the United States government
_and many tribal groups still recognize a small measure of sovereignty on:

the part of Indian tribes.
Al ~
A study of the Indian in American society today must be viewed with a
knowledge and understanding of his cultural background and heritage, as well
as his attitudes, values, and conflicts which result from coexistence

in a dominant society'madeup of non—Indians.,3 : . -

The American Ind1an is highly variable in cultural complexities.
Indians in the United States are not a vanishing race. Tribes vary in = _
number from lgss than 100 to more than 100,000 members, with thé heaviest -
concentration found in the Southwest. -Indians.form a very large minority
group if everyone-is included who has at least somq,Indian ancestry

It is a common ‘misconception today that Indians are all alike. At the
time of the first contact, there was far more cultural and linguistic
diversity in North America than there was in Europe, and much of that
diversity remains today. Although tr}bes themselves contain a great deal
of diversity, there is a tribal perspnality. But the nature of the
personality varies markedly from ont tribal group to another. Hopi
people are nét like Sioux people, hor :Cherokee like Havasupi. There
is a long history of inter-tribal ccoperation of various kinds, dating
back before the first European contact, but tribal distinctiveness is
still very strong. A great many Indian people dislike the word "Indian"
and prefer to be identified by the name of their tribe,15 or by simply

"native American."

In an effort to arrive at a better understanding of the American Indian
today,\some of his history, traditions; cultural values, and attitudes
must be considered. Some of the cultural similarities which have developed
among ‘the American’Indians are as follows:

The Extended Family »

The extended family was the most important social and economic unit.
The survival of the individual was only possible through the survival of
the clan or tribe. Food, clothing, and all material possessions were shared.
Personal wealth became important with everyoné working for betterment of the
tribe. Grekt emph:ais was placed upon working together, sharing and
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cooperating.” As a result, the early day Indian tended ito be of a non- |
| competitive nature. Indian children were usually treated permissiveﬁy and
) loved Ly everyoiie. Discipline was achieved through rid;lculing and ignoring °
. the child. All members of the family cooperated to see that the child behaved.

|
|
| In this concept of thi6extended family, there was great respect for the aged
| members of the tribe.

. Religion and Harmony with Nature :
® Religion was a permeating factor i. ' agpects of Indian Vife. Tt
gave meaning and direction to life that otnerwise would have becn aimless
_and mez..."igless. Even the social 1ife of the Indian was, and to a great
extent sti1ll ie centered_around rites and ceremonies which have their
base ‘11, natura® concepts. . *

® All Indians believed in living in harmony with nature and depended ‘upon
nature -to supply their needs. When disease, famine, or drofight hit them,
. it was because their lives were not in total, harmony with naturc. When *
> crops were bountiful’, the Indians believed that the Gods were pleased with
! the people. Many regources were used by the Indians to regain this necessary
lance with nature: witchcraft, sorcery, visions, dances, offerings, rites, v
* ) “ind chants, which were led or conducted by the medicine men -or shamen.

sy

Land, Time, and Language , . |
’ A The American Indian regarded«.the Earth as the Eternal Mother to be shared

and cherished by ail. Consequently, personal ownership of land was unknown.
P ! That time consists of the present--the here and now--and comes in e¢ndless
supply was a concept believed by the Indians. Time was sometking that coexisted 'y
wi;%vﬁhe Indians, and for this reason, there was little concern for the future
. oxffar what tomorrow would bring. There were mny languages and dialects
-t spoken by the American Indian. These languages evolved in accordapce with
geographical locations and the-amount of contact with other peoples. ,

* The Iﬁdiqns believed that there is a limit to the effectivené‘s of
criminal punishment as a solution to law and order problems and that it
is better to r ly on group pressure and disapproval. . .

T It is impoftant for non-Indians to understand these Indian cultural

P values. Although there are over .30Q-dIStinct ttiﬁal communities in the .
United States, there are cultural similarities which. are commen to all. .
e * The American Indian culture has contributed valuable elements to the ’
e dominant culture and could make an even great conﬁribgiion if the dominant LT
culture were wise enough adopt more from the Indians. I b

H

® . The cultural concepts just uiscussed have been changed by the influence
of the dominant non-Indian culture. Because the American Indiay today 1is
forted to conform to the non-Indian concepts of time, education, and
. competitiveness; his language has been influenced by English’words and modern
society. The Indian religion today is often a mixture of Christianity and
Ihdian religion. Economic conditionszgnd acculturation have contributed to -
® the breakdown of the extended family. ‘ .
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As thce American lndign moves further into the dominant culture, he begins
to losce his {dentificatfon with the ways of hls youth. He finds {t very diff-
fcult to replace the values of _his native-born culture with the values of the
society in which he now lives. This conflict accounts in part for the
emergence and rise of '""Red Power' factions among the new American Indians.

Most American Indians today seem to be people in transition between two °
worlds. - The motorized, mechanized, and computerized nature of our cont-
emporary society tends to obscure the traditional patterns of Indian culture
and custom. The problem facing Indians now’is to adjust to contemporary life
and not bury all Indian tradition and philosophy in the dust of history, which:
would be to deprive the American communlty of a heritage that is both timeless
and timely. 2
Vine Deloria, Jr.--an outspoken new American Indian says in We Talk,

You Listen; New Trlbes, New Turf 29 that America is undergoing a revolution

and that the white man's society is crumbling under pressure of a changing ‘

world, while the Indian way of life emerges as the most stable, flexible and ‘
|

. endurlng of all. Tribalism may be the salvation of this country, according
]

to Deloria. __

Hopefully, we as librarians and educators can have a part in helping
the American Indian to take the pest from other cultures in which he comes
in -contact and to add to his own culture that which he desires. Materials
of all types, with good strong cultural backgrounds : ould be provided for
everyone to aid in this process. American society will perhaps one day find
that its strength ljes in its individual differences.

‘The basic pattern of library service to Indians--whether public, school,
or academic--is generally an integral part of library services being provided
for students or the general public. " This has the strength of drawing upon a
broad r:g: of talent and: the weakness being that the needs of Indians differ
in many respects from the, needs of the majority culture.

Indians, generally have a shcool library appropriate to its size, with

librarians employed. he BIA gives assistance through the Johnson-0'Mally

funds to public schools\which are located near reservation areas. The BlA

also offers assistance ? tralning, instructional media and software prodﬁa\lon
\ ™~

The Bureau of Ind%an Affairs échools, which are operated entirely for

27

Oklahoma and New Mey ico report rroblems in providin, public library service
to the Indian community.' In addition to attemﬁ?s to overcome the natural .
suspicions of Indians, tﬁ? public library faces situations with which it is
not normally prepared to cope. There are language barriers which present
great differences, and variations in levels of literacy which require a
combination of tact and appropriate materials to overcome.

\ New Mexico librarians, like many others, first had to overcome the natural
shyness of Indian people and allay their distrust of strangers. But in

New Mexico there is also a language problem greater than at other places.

The Indians' first language will be their own, in many different dialects;
Spanish 1s Q%ﬂen the second language; and English the third. This compounds
the normal ptoblem of déaling with reading levels ranging form illiterate

to college, and reading ;interests ranging over many subject areas.

i

A ST

.- lae - e |




1'3.

NIEBALL

1

while life for an American Indiah on a reservation cap be Hard, many
urban Indians find life also difficult in the city. The fact that BIA
® programs_for Indians on reservations do not apply to Indians in urban
situatfons compounds the cross cultural confusion. The Indian frequentlg :
becomes invisible d?%ing it @ifficult for urban librarians to reach him. 0

Service to the‘Navajovanq,Puebld Indian reservations in Northwestern
New Mexico was begun by the New Mexico State Library in 1957, Today,

o two regional bookmobiles operate out of regional libraries. The State
Library book collection is used to supplement the collections of the
regional libraries. Some of the Pueblo villages now have deposit stations
of their own. If a deposit collection is located in a building used for
parents' meetings, the books become more heavily used. Other services
available to reservations are films and filmstrips from the State Library

.,, for teachers and organizations. Service to the blind on reservations poses
great problem since it is impossible to translate the Navajo language into
braille. Talking books can be used for those few who know English, but
‘the majority of the blind are older illiterate people. A few talking books
or tapes 1in Navajo are available. A faw of the Ann Nolan Clark translations

: and simple books about Navajo life have bteen put on tape by a Franciscan .
® father in Santa Fe. -

The use of battery opératgd‘equipmené, since electricity is not avail-
able in many areas, makes the use of tapes more feasible. The great .
difficulty being the translation of Indian dialects for such tape productions.

“®
\:

‘ The Navajo Community\College was established by the Navajo Tribe on its
! reservation in 1969. The college library began operation-several months
' after the college opened. Lucy Moses and the Donner Foundation donated

$100,000 to the library. Immediate goals include a collection“of 20,000
volumes and a library building. Support of $30,000 to $50,000 will be

/ needed annually for personnel and acquisition of new materials. -The
collection is emphasizing Indian materials with a hea&y concentration

’ on Southwester, tribes. The college library is attempting to obtain
everything written by or about Navajos and at least something about all
Indian tribes.

o Problems serving the Indian community living on reserva\E\'gns will vary
accerding to the extent of education, location, tribal ‘attitud s ‘and
tradition, and degree of poverty or prosperity. Factors such as distance
from towns where cultural advantages exist, the presence or absence.of a
library in the reservation school and the avaifability of reservation~$red
Indians with good educational backgrounds can strongly influence the “-33

reception of proposed or existing-public library service on reservations.

A problem frequently encountered with service to the disadvantaged.
that seems even more true of the reservation Indian is that library
personnel are generally considered "outsiders." 1Indians are full of pride,
and express shyness and distrust and even a reluctance to admit illiteracy
P ' and ignorance. There is suspicion of outside individuals or agencies who
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run tribal projects on the reservation. Too often in the past the outsider
has taken away local control and impgied his own standards in the administering
of programs in the Indian community.

It is important in beginning service to an Indian reservation to gain
the cooperation of the Indian leaders and the government officials in
- charge. Most reservations have tribal councils which are sometimes
headed by well-eduacated leaders. These tribal council leaders have
significant influence over their people and without Sgeir assistance and
approval, library service is practically impossible. -

‘Certain suggested techniques have emerged from the experience of
various librarians serving Indian groups. Some of these are:

1. Forget all traditional modes of library service which are typically
middle-class. Attempt any program which seems feasible to encourage
library usage. ‘

2. Try to develop a human one~to-one approach. This can reduce the
barriers between personnel and the Indians.

3. It is important that those working with Indians or any other minority
group register no surprise or rejection and accept any request or suggestion
as valid and worthy of consideration.

4. The desire must be created before it can be filled. This is the
basic difference in working with non-book cultures.

5. In some areas, if Indians are still living in more primitive
conditions, permission--which is not always granted--must be gained from
heads of pueblos or villages before the bookmobile can park.

6. One handicap must be kept in mind: few--if any;tPooEs are avail-
able in the Indian native languages. '

7. Books must be for all levels since the educational interests and
needs range widely.

8, Types/of books requested in the Southwest were sewing, cooking,
needlework, local history and local interest, cattle, sheep raising, farming,
building, car repair, masonry, carpentry, welding, cabinet making, and
business methods. Children requested usual topics of horses, love stories,
mysteries, and materials on Indians and Indian life. Other girls wanted
books on dating and clothes. William Farrington, in an article in Wilson
Library Bulletin on Library service to Indians in New Mexico says: If you
beg a ton of old magazines with lots of pictures, you can give them away
at every stop. The women love to look at pictures of expensive homes while
sitting on dirt floors in their windowless hogans. They come back for more
magazines. They stand and wait for the give-aways on the second visit, and
on the third trip they speak. On the fourth they ask for the magazines . they
want and you have made contact.

To serve the Indian community, libraries must have accurate materials
about the American Indian. Since many librarians and publishers are not
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fully cognizant of Indian values and cultural consgibutions, guidelines for
the evaluation of Indian materials are necessary.
N

"Guidelines for the Evaluation of Indian Materials for Adults’ was
submitted by the Subcommittee on Indian Materials for approval38y the Adult
Services Division of the American Library Association in 1971.7° According
to these "Guidelines" truth and art are two criteria of evaluation which
can be applied to all types of material. Truth includes accurate sources
and treatment of material as will as qualified authors. Art is cencerned
with the quality of presentation, creative power, originality and style,
and sincerity. Great emphasis should be placed on truthfulness since much
of the Zaterials available today contain misrepresentations of the American
Indian.?0

The "Guidelines" contain basic and reinforcing principles. The main
purpose of the "Guidelines" are to assist publishers and producers of adult
materials as well as librarians working with adults. Basic guidelines are:

1. 1Is the image of the Indian one of a real human being, with strengths
and weaknesses, acting in response to his own nature and his own times?
" If material is fictional, are the characters realistically developed? Are
situations true or possibly true to Indian ways of life?

2. Does the material present both sides of the event, issue, problem,
or other concern? Is comparable information presented more effectively in
other materials? :

3. Are the contributions of American Indian culture to Western
civilization given rightful and accurate representation, and is this culture
evaluated in terms of its own values and attitudes rather than in terms
of those of another culture?

« .

The reinforcing guiZelines include;: . "

1. What are the author's or producer's qualifications to write or
produce material dealing with American Indians? N

2. . Coes the material contain factual etrors or misleading information?

3. Does the material perpetuate stereotypes or myths about the American
Indian? Does the material show an obvious or subtle bias?

4, Do illustrations authentically depict Indian ways of life?
5. How might the material affect an Indian person's image of himself?

6. Would the material express Indian values and might it help an American
Indian to reconcile his own values with cohflicting ones?

7. Would the material help an Indian identify with and be proud of his
heritage? .

8. Does the material present a positive or negative image of the American
Indian and how might the material affect the non-Indian's image of Indian people?
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9. Are some words, such as buck, squaw, redskin, etc. used in such a
way as to be offensive, insensitive, or inappropriate?

10. Does the material contain much of value but requires additional
infdrmation to make-it more relevant or useful?

The average librarian may experience some difficulty in applying all
of the guidelines since many individuals are not fully aware of Indian
values and cultural contributions and may not yet have developed a full
appreciation of materials which offend the American Indian. It is im-
portant to search to see if the material has been reviewed or evaluated
by an individual qualified and knowledgeable about American Indians
and other aspects of-the subject of the material. Librarians should
become familiar with publishers and distributors of Indian materials
such as the American dndian Education Publishers who also use the imprint
of Indian HiStorical Press and located in San Francisco. This publishing
firm is organized and directed by American Indians. Black Hill Books in
Rapid City South Dakota is an Indian owned publishing house. Many
accurate works on the American Indian have been published by the press
at the University of Oklahoma. Some trade Bublishers has changed their 43
policy which has resulted in books such as: Harper's House Made of Dawn,
by the Kiowa Indian who received a Pulitzer Prize for this novel; Macmillan's
publication of the Sioux aug?or, Vine Deloria, Jr., Custer Died for Your
Sins: an Indian Manifesto,’~ We-talk, You Listen: New Tribes New Turf;l‘5

and Deloria's newest book, Shind the Trail of Broken Treaties: an Indian

-Harper's publication of Stan Steiner's The New Indians,

Declaration of Independence, is published by the Delag9rte Press, in 1974,
azg the Knopf pub-

lication of Alvin Joseph's The Indian Heritage of America, have ded

to the literature on Indidns acceptable from the Indian view point.

Librarians shb6uld subscribe to Akwesasne Notes,50 edited by a Mohawk
and published in Roesevelt, New York for current information about the
Indtan world. This paper is, a comprehensive digest of articles, editorials,
cartoons, and Indian writing taken from dozens of American and Furopean
periodicals, newspapers and tribal publications.’l Other Indian ncwspapers
and periodicals are listed ig American Indian: An Annotated Bibliography of
Selected L1brary Resources, published ,by the University of Minnesnta,and

available through the ERIC Clearinghouse.

Three aspects of literature by and for Indians which require urgent
attention are: .

1. The need of preserving an oral literature of degends, myths, sagas
and poetry existing in many tribal languages. Sound and visual recording
could preserve much of this literature as well as music, songs, and dances.

. .

2. The need for more materials in Indian languages. There are over
300 Indian languages used today in this country and many Indians especially
children use only their mother tongue. This becomes a problem for Indian
students when they are taught by teachers who know only English and use
only Lnglish materials. In some of their schools the Navahos are using
the Navaho language. There are some public school systems with Indian
students who have developed bilingual programs, but this remains a problem
for many Indians who do not speak English.
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3. The need to make materials for Indians meaningful to them. The
Navaho Curriculum Center at the Rough Rock.#épdnstration School in Rough
Rock, Arizona is developing a series of books which will give the Navaho N
child a sense of worth in himself, his family and his community and nation.?3

The Rough Rock Demonstration School is the only known example of a 5
successful school under tribal control. It is funded by a combination of
funds from the BIA, the U.S. Office of Education and the Office of Ecomomic ) -
Opportunity. The Demonstration school is supported at a much higher level
‘than other schools on the Navaho reservation, but this is an exceptional
case. The poor educational enviroment provided generally for Indians,
including inadequate school libraries, is still reported most frequently.54

Federal funds have supported institutes, such as this one, which emphasize T
library service to American Indians. The University of Oklahoma, Dept. of

. Library Science has held two summer institutes on this subject. 1In 1970 the

New Mexico State University at La Cruces; sponsored an institute on library
service for Indians and' Mexican Americans.. There also have been a number
of other institutes and workshops concerned with library servicg to the
disadvantaged which have included services to American Indians. >

~ Concerning the needs for library personnel serving the American Indlans:
There are few professional librarians who are American Indians. Thereits— ——-——u_
a serious lack of Indian students in American l)brary schools. The ALA Office
for Library Personnel Resources has recently published a new brochure on
recruitment of American Indians. It is entitled, Indian Librarian: Why?
and is available from the ALA Publication Office.

"

There is also a great need for Indian liaison library -staff members-to -
work with Indian communities. These staff members must be acceptable to
the Indians and knowledgeable about Indian culture. .

As stated in the CELS recommendations, individual library employees
working with Indians should develop their own goals for continuing
education. As members of the library profession, they have a resposibility
for their own continuing education and they must make a commitment of their
own time and money. These commitments require the support of their employing
institutions and of the associations of which they are members. Indiviuals
alone cannot implement a region-wide effort without some organizational
stru;gﬁﬁ?. Support should be given to the continuing education activities
of sti€e" and re§ional library associations through membership and active
part'icipation.S

Suggestions to meet the personnel needs for library service to American
Irrdians include:

1. Make an intensive effort to recruit more Indians for librarianship. *
The recently approved ALA Equal Employment Opportunity Statement should
help minority library science graduates find better jobs in the future.
All libraries should become equal oppor tunity employers.

AR .
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2. - Have special library science education programs for Indians serving
the Indian” community and this consequently takes more funding. There should
be an increased effort tq@promote federal support for these programs.

X ' -

3. Expand continuiﬁg education and inservice training institutes
and workshops on library service to Indians, expecially for non-Indian
librarians and staff members who have little knowledge of Indian culture
and how to serve this minority group. It is essential to recognize that
Indians differ from other minority groups in cultural outlook and background.

The Last Man on Earth is an excellent film’to use fgr inservice training
programs of staff who will be serving Indians. The film framatically an
shockingly illust¥ates what the Indian faces in the white man's society.

A joint polny statement by the National Indian Education Association
and the American Library Association has recently been adopted on "Goals
for Indian Library and Information Services."60

These six goals were set in order to meet informational neeﬁs of American
Indians. These guidelines for programs of library and information service
for American Indians are:

Goal--All library and information service must show sensitivity to
cultural and social components existent in individual Indian communities.

All foras of library service will require the application of bi-lingual
and bi-cultural principles to insure success.

Goal--Indian representation, through appointment to local bozrds and
creation of local advisory committees concerning service to and about American
Indians, is essential for healthy viable programs. :

Goals should have‘input from those persoas”it jttempts to secve; thus
insuring prégrams and materials which will truly meet informational and other
neeas.

Goals--Materials which meet informational and educational needs and )
which present a bi-cultural view of history and culture, must be provided
in appropriate formats, quality, and quanity to meet current and future needs.

The library should produce its own materials, if they are not available,
in a language or format used by most of the comfunity.

Goal--Library programs, 6htreach, and delivery systems must be created
which will insure rapid access to information in a manner compatible with .
the community's cultural milieu.

Library programs in Indian communities must take into account that local
community's cultural life style.

Goal--American Indian personnel trained for position§ of respunsibility
are essential to the success of any program.
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Recruftment and training programs must be devised and Implemented,

Goal-~Continuing funding sources for library and information service

must be developed.

Library service, as a funcion of education, is a treaty right of

American Indians.

10.
11.
12,

l3l
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Newer Media of Learning . !
by |
Charlie Roberts

@ s Thé;e appears to exist a focus on change in relation to media and the

learning process. This impetus for change is a continued demand for excellence;
excellende in teaching and excellence in library services. The intent of this
presentation was to explore the various newer media of learning and their

impact upon society. : ‘ . . . /

Eight millidéter film was the first medium discussed.. Althgugh 8mn
£11lm has made great progress in the 'hpme market" the educational significance
of 8mm film is virtually untouched.. A significant aspect of 8um film making

. is that youth and adults are capable of producing their own movie with minimal

teacher assistance. ) -

The Electronic video Recorder (EVR) as pioneered by CBS proposes great
potential for home, industry, and education. Infofmation/is recorded and
stored on small tape, similar to audio tape, that can<be replayed later with
both audio and.video capability.

Probably the most recent innovation that has entered the media profession
is the video disc.__A disc very similan to the traditional phonograph record
is used to record audio and video information. The technique used is similar
to the video tape recorder except no tape or threading is required. Through
the use of the lazer beam,information, both audio and video, is recorded on
the disc. So new is this medium that no mass production has happened as yet.
This.video disc appears to be the most significant and most useful of all °*
newér media. :

Each year more uses of dial access information,retfieyal systéms and
computer assisted instruction are being introduced. Prior to this time
mich use of this media was centered upon administration routihes such as
scheduling, grading, and payroll functioms, now, more content programs are .
being developed and inserted into the overall teaching-learning process., /

Micro forms such as micro-fiche and micro film are assuming greater N _g
functions in the educational setting. Students and teachers are learning
of the vast and current information related to all aspects of research that > 4
can easily be gbtained through such a medium as micro fiche. Probably more \\
students will consider micro forms in future research and instructional Yy
development procedures. .

Educational television, although widespread throughout the land, has, i
yet to reach its full potential. Hopefully, with better trained library/ -
media personnel this medium will have greater impact in the next decade. 2
Problems confronting the users of educational television tonsists of sueh /
questions as: | ) ‘ ;f




A

be in the center of all the events.

media is that relating to misuse. . !
usérs to at least put forth an effort in the utilization of this media.

1.
2.

3.

The foremost thought concernihg newer media is that the learner should

.

. ROBERTS

H&Q shall tgleviéion.be used in the instructional setting? - .

- .

‘Where ‘can current research studies be.found concerning the

effectiveness of television?

How is tblevision evaluated after use?

Frequently the discussion against newer

There is an appeal for all prospective
One

can easily put aside media of learming and coftinué with traditional technique. ,
However, we, must remember that we cannot use nineteenth century ideas, with ,

twenty-first century problems. . ‘ . |

-

. Southwestern Library Association Newsletter .
March, 1978 - -
e Title: Institute on Contmuinls Education Program Planning
for Library ‘Staffs in the Southwest

Sponsor: Sponsored by the U.S. Office of Education through
the Southwestern Librafy Association and the LSU Grad-

. uate School of Library Science -
Dates: March 17.28, 1975
Location: Louisiana State University, Baton Rouge, Louisiana * .
Content: To provide training 1n the process of planning, de- /
- veloping, and implementing continuing education pro- ' |
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Contact: Dr. Donald D. Foos, Institute Director, Graduate I .
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: FOOS AND SMITH

: EVALUATION
. . : N by
L ) Donald D. Foos and David W. Smith
March 17-21, }975 :

-

]

CONTINUING EDUCATION FOR LIBRARY STAFFS (CELS): A SURVEY: OVERVIEW o

o All of the thirty-four (34)* respondents indicated that this presentation

raised their "awareness' level in regards to the SWLA CELS Survey. Twenty-five N
(25)* felt that Mrs. Allie Beth Martin of Tulsa, Oklahoma gave a complete and

thorough overview, and started the Institute on the "right foot.! "Specific

charges' given to work groups were seen as an Institute strength, and the

respondents indicated that the small group activity provided them with an

® ' opportunity to begin the "group process" within individual state units.

.Individual comments included: ' "a great lady who gave the program a good

spirited start,” ' a good overview and public ‘relations value of having

the American Library Association President-Elect welcome the grgup," and

"excellent overview and therefore a good introduction."” A number (8)* of

respondents indicated that the presentation would have been more beneficial

o .. 1f they had read the CELS survey before the meeting. . ’

<

[ 4 <

¥ Note: The Institute Director assumed that all of the participants had read
the SWLA CELS Survey before coming to the Institute. Recommendation: Provide
all institute participarts with copies of projected digcussion documents before
scheduled presentations and institute (this recommendation also applies to the

¢ next item on tille NCLIS Report). .

!
]

CONTINU*NGJ LIBRARY AND INFORMATION SCIENCE EDUCATION (NCLIS):
A FINAL REPORT OVERVIEW '

o As with the SWLA CELS Survey Overview pregentation, this section was considered

successful by all respondents in raising the participants' awareness level in regards

,to the Continuing Library Education Network and ‘Exchange (CLENE) proposal as pro- |

jected in the National Commission on Libraries and Information Science (NCLIS)
Report. Nineteen (19)* of the respondents considered Dr. Ruth Patrick's (Syracuse -
University) presentation as most éffective, and found the individual work. sessions

o . as benefichl to the ,group process. Dr. Patrick's presentation was handicapped by N

the lack of properly prepared handouts by Institute Staff Members. This was

mentioned by almost all of the respondents. As with the SWLA CELS Survey Overview

o « .presentation, almost all of the respondents indicated that this NCLIS CLENE pre-

— .sentation would have been more effective and meaningful if copies of the report .

. were availikle to Institute Participants prior to the individual presentation and

@ ‘  Institute. ' '

\ Noter Fifty (50) copies of Continuing Library and Information Scienge
Education: A Final Report to the NCLIS ordered in December, 1974 from the U.S.
‘Superintendent of Documents had not been received by the end of the Institute

. < on March 28, 1975, Summaries of the NCLIS Report were obtained from the NCLIS

® in Washington, D. C., by the Institute Director on the Friday preceeding the ¢
first day of the Institute and disseminated to participants, but this document
was not sufficient for adequate participant- awareness.
. - 158 - o .
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NEEDS ASSESSMENTS: STAFF NEEDS: BY TYPE OF LIBRARY AND BY TYPE OF FUNCTION

@ : This section conducted by library school faculty members was the least
successful portion of the Institute program. Most of the respondents felt
that the individual lecturers addressed their presentations at the library -
school lecture level, as opposéd to modifying presentations for a continuing
education audience of professionally qualified (MLS degree holders) and .
working librarians. A large number of respondents, speaking to each individual
o needs assessment presentation, considered this section the weakes®t portion of
the Institute program. Many felt that this section would have been better
presented through a panel discussion with a lengthy question and answer period,
as opposed to the format of individual lectures on each type of library staff
need and each type of staff need by function. Respondents also felt that -
library school faculty members could not relate to the participants and under-
o estimatec their levels of expertise. It was suggested that should this Institute
program t- repecated, that this section on needs assessment be conducted by
knowledgeable practitioners with a-sense of curren* awareness of library working
conditions and situationms. .

t

1

e INSTRUMENT DESIGN, SURVEY FINDINGS ANALYSIS, AND SUMMARY CONCLUSIONS
AND RECOMMENDATIONS

B

The majority of respondents indicated that Dr.. David W. Smith of Louisiana
State University provided good explanations with effective utilization of -
application models. Respondents indicated that Dr. Smith made a concerted
o effort to apply his statistical knowledge to continuing library education

needs, and presented statistical information that was easily perceived. His
technique of ..cture method was considered the weakest portion of his pre-
sentation, and tiat he was not aware of the type of group (practicing
librarians and level of education) he was addressing. Most of the respondents
indicated this section of the Institute program would have been better presented
o * .in a different section of the program, and that the sections should have been
: spread over different days of the week, as opposed to sections following one
after another.

DEVELUPMENT OF EDUCATIONAL TEGHNOLOGY

. The majority of respondentd (29)* indicated that Dr. Charlie Roberts of
> Louisiana State University was effective or partially effective. Many (18)%
* felt, thatvhe was a dynamic speaker with a finished product, and that his
- enthuéiasm and assurance was contagious. Many (15)* felt he had a very good
. presgntation and that through his demonstration he "practiced what he- preached "
e . The major criticism made by five®(5)* participants was that his presentation
' was directed,toward school librarians, and the level was for children, as

opposed to ‘the adult level. 4
\-l‘ﬂ
. NEEDS ASSESSMENT
®
Mlmost all of the participants (28)* felt that Dr. Wayne L. Schroeder's
: presentation was effective. Many (18)* felt his presentation was "excellent,'
and appreciated his ability to change his approach to fit the désires, needs,
L4 and expectations of the participants. Eight (8)* indicated the usefulness
Coease - g

\
‘ *Number of specific responses found in (x)'s
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W/
of his ahalogies, and three (3)* felt his péesentation should have been

scheduled earlier in the program. Many (15)* felt that he would be an
o "excellent" resource person for continuing education.

CONTINUING EDUCATION FOR MEDICAL LIBRARIANS: AN OVERVIEW /
A
Dr. Julie &o of the Medical Library Association was considered by a
9 majority (30) the participants as being effective and well organized.
Several (5)* indicated that she was a "true" continuing education person,
and that her presentation was very '"practical.” Two (2)* indicated that,
they wished she could have been available throughout the week, and three; (3)
felt her presentation should have been longer. Eight (8)* felt her ’
" presentation was "excellent," and (1)* thought it was '"super excellent."
® : . /
; /
INSTITUTE DESIGN

i o
At the end of the first week (March 21) participants were given an

opportunity to redesign tﬁe first week. As ghrt uestion C) of the first

L J week's evaluation form, this question was asked, "You have had an opportunity
to form a number of opinic s, etc., during this past week; therefore, with
this in mind, how would you have designed the first weck. f

Twenty-one (21)* responses were given, o which four (4) redesigLed the
entire program. The majority of responses re-stated remarks, etc.j made in

o other. sections of the Evaluation Form. Eight (8)* respondents found the
\ Institute Program for the first week "well 'organized," '"planned," and
"arranged," and to "leave it as is." Indikidual suggestions in response

to Question C are listed below with frequency number in (x)*'s fbllowing
the statement.

'

o 1. Clarify statement of institute goals \during first session (re:
state plan): (7)*
2. Evaluate program daily: -(4)*

i
3. Allow institute participants opportunities to present (successes

o a\n_d failures) their continuing education programs: (3)*

4., Eliminate "Staff Needs Survey" section fépm Institute program: (4)*

i 5. Put non-library asséciation(S) continuing \education representatives
on program: (3)*

o \

6. Schedule adult educator on first day (Schro%:er-type): (2)*

i f

7. Provide note books, pencils, paper, etc.: (i:*

° 8. Plan group meals: (2)*

9, Provide and plan group interaction: (4)*

b
| *Number of specific responses f#und in (x)'s
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IERJ!: | ‘ ] < 160 . )

-t
Tox Provided by Al ! -t

G



-
3

_ /o FOOS AND SMITH
° - | A

10. Provide coffee in meeting rooms: (1)*
® 11. Provide coffee and "munchies" in meeting rooms: (1)*
12, Give CE pre-test: (1)*

e ——— o ———

—— 13. Schedule tour of different types of libraries, public, academic,
university, etc.: (1)%

¢ 14,. On evening of first session, have a group dinner in a private room: (2)*
15. No booze: (2)*
) -16. Select participants to serve as an evaluation committee: (1)*
¢ 17. Provide a larger hospitality room: (i)*
18. Plan institute for 9-10 d;ys, no weekend off: (2)*
19. Provide for more discussion time: (1)* °
¢ 20, Provide a list of needs to each state group: (1)*
21, Identify sources of help in the academic community; i.e., statistics,
soc{al psychology, AV, etc.: (1)* '
¢ 22. Allow time for- participants' introductions with statement of experience,
education, background? etc.: (2)* '
23. Provide for cross (Ligrary) agency efforts: (1)*
24, TRequire visiting lecturers to stay at least two days: (1)*
° 25. Shorten to one week: (1)* - '
26. Schedule buzz sessions: (1)* ’
) 27. Provide (before Institute) information sheet with local customs, anticipated
o " weather, cost of meals, acceptable credit cards, etc.:, A)* :
28. Provide a list (by lecturers) of CE needs by type of library, and function:
1)*
° 29. Schedule a panel for participant; reaction: (1)*
30. Write state plans after Institute: (2)%
31. Schedule Virgo at mid-week: (2)*
° 32. Have Virgo available all week: (1)*

33. Combine Wednesday and Tuesday: (1)*

34. Schedule needs assessment by type, etc. as a panel: (7)*

O
"E IC *Number of specific responses found in (x)'s
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35. Monday, OK: (2)* ‘ Ce
36. Friday, OK: (2)*
37. Give homework assignments: (2)*
38. Schedulestate meetings as part of program:' (1)*
o 39. Re:- Chairs in LSU Union, as follows:
Witﬁ arms: (1)*
In a "U" shape: (1)*
@ Informal: (3)*
‘More comfortable: (2)*
With a note-taking support: (1)*
® In a circle: (1)*
» 40. Schedule lunch for only one hour: (1)*
41. Allow only participants to be present: (1)*, .
[ 42. "Just because we are paid, doesn't mean we are your slaves™ (1)*
43. Send everything (to partieipants) long before institute: (3)*
44, Plan ahead - '"not seat of your pants"i (1)*
® 45. "You turn me off": (1)*

46: Plan (before) for a "motley collection of strong individual
personalities.”": (1)*-

"All things being equal, if the well organized Institute Dixector takes all
L of ‘the above into consideration, he/she is bound to have an excellent institute.

Donald D. Foos

-, RIGHT? OK? UNDERSTAND?

*Number of specific responses found in (x)'s
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" EVALUATION .
by -
Donald D. Foos and David W. Smith ~ '

March 24-28, 1975

NEEDS ASSESSMENT: CHARACTERISTICS: MINORITY AND ETHNIC CULTURES

Unfortunately this section on The Black American Culture, The Native Américan
Culture, and the Chicano Culture suffered through the redesign of the program
from that of individual presentations to that of a panel discussion. Too little
time was allowed for adequate preparation. A majority of responses indicated @
that the individual presentations were either "effective" of "partially effective." '
Twenty-two (22)* respondents indicated that the Native American Culture presentation
was the most effective. Eighteen (18)* felt that the panel discussion was
effective, while twenty-eight (28)* approved of the redesign of the program
format. Recommendation: Provide adequate time for program redesign and allow
lecturers more lead time for preparation. )

L]

PROGRAM DESIGN "

Twenty-four (24)* responses ‘indicated that the section on Program Design was
"effective," while four (4)* found it to be "not effective." Seven (7)* did not
choose to comment. -

PROGRAM DESIGN AND IMPLEMENTATION

Twenty-seven (27)* responses indicated that this section was "effective," while
five (5)* found it "not effective." Three (3)* did not choose to comment.

EXPERIENTIAL LEARNING

The section presented by Dr. Martha Jane K. Zachert of Florida State University
was considered the individudl highlight of the Institute Program by a majority (24)*
of the participants. All found her teaching most eficctive and were pleased to have
had the opportunity to experience this section of the program. Only one (1)*
participant indicated that he/she h%d not learned anything "new". In speaking
to the utilization of the individual games, i.e., Negotiation, KEG, etc., respondents
felt that KEG: Kontinuing Education Game was the most effective with fifteen (15)%*
indicating it would be a good technique in creating interest in continuing education,
while another fifteen (15)* felt it would be effective in teaching group process in
committee work. In-Basket was seen to be helpful in teaching communication techriques
(9)*, decision making (6)*, personnel management (6)*, small group process (l)#
reference (1)* and acquisitions (1)*. Negotiation was considered effgctive for
teaching refercnce (9)*, and Interlibrary loan (1)*. The Action Maze was thought
to be effective for teaching personnel management (8)*, public service techniques
(1)*, decision making (8)*, reference (1)*, technical services (1)*, communication
(1)*, and assisting with computer assisted instruction (1)*. Role Play was
considered for teaching reference (1)%, communication (1)*, and public services

%

*Number of specific responses found in (x)'s
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“ techniques (1)*. Within the responses were indications from only three (3)*
that they would be "careful” in the utllizatlon of the experiential learning
e + . technique as a teaching tool and only after ‘more study

" - INDIVIDUAL. STATE SESSIONS

A large number.(19)* felt that they were not prepared for this responsibility

PY and were ill equipped to develop a state plan for continuing education. Many
(13)* found the sessions '"not enjoyable,”" and that a number of their colleagues
had "vested interests" (9)* which they wanted implemented, while others (7)* felt
that their colleagues were "not committed to continuing education."” Ten (10)*
indicated that they had "good" group cooperation, and others (12)* felt that the
assignment was a "good" opportunity to work with 'new'" people. Three (3)* felt

® ~ the State Plan for continuing education was a '"good first step,” and two (2)* felt
the state plan would provide a "basic foundation for developing continuing education
in the individual states. Only two (2)* felt the individual state sessions werg
good" learning -experiences, and one (1l)* compared the dtate session to "KEG in “real

life."” . , . Y

INSTITUTE DIRECTOR

The Institute Director was described as an experienced (13)%*, flexible (14)*,- - -

forceful (5)*, capable (15)*, professional (4)*, "good" and"efficient" administrator
(6)*, planner (19)* and organizer (19)* who worked hard (12)* at developing the

PY . Institute, while taking care of the individual needs of the participants(10)*. )
Ten(10)* felt that his positive attitude towards change was "excellent," and s
seven (7)* felt he showed-"flexibility" in redesigning the Institute program ‘
upon receiving participant -input. One (1)* respondent found him "personally
attractive", with good judgement in his selection of "neckties". Ten (10)* noted
the "disagreement" between the Institute Director and CELS Coordinator as being

® - "detrimental" to the program. Five (5)* respondents felt he should have been
available for more group interaction, while three (3)* felt he should have attended

) more sessions. ~Some (2)* felt he treated them like "library students"”, while two

. (2)* felt he did not treat them as "adults." It was recommended by five (5)* that
he should have studied the backgrounds of the individuals more closely, and should
not have "talked down to" (3)* the participants, or "forced" his opinisns (1)* on

® them. . Six (6)* thought he was "too defensive' and over reacted to criticism, while
one (1)* thought he lacked tact, and two (2)* found him cynical. One (1)* respondent .
thought someone else should have been in charge of the Institute and another (1)*
felt he should have provided transportation to the airport on the final day.

’

o . (OVERALL INSTITUTE

Question: If repeated would you recommend the Institute to a colleague?

¢

Yes: 26 No: 9

® Summary: Of the twenty-six (26)* affirmative responses, six (6)* indicated that
the Institute provided them with more awareness of continuing education;

*Number of specific responses found in (x)'s
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five (5)* felt that they had learned program planning; and four (4)%*
were pleased with the opportunity provided to them to meet prominent
continuing education leaders. Six (6)* indicated-that the program
needed changes or modifications specifically in design, and content
(1)*. Two (2)* felt that Library School faculty should not be used
again. Of the nine (9)* negative responses, six (6)* indicated that
they would recommend the Institute if the program was redesigned. Four
(4)* found- the program to be too long.

!
Question: _Now that you have experienced this Institute, would you still have come?
Yes: 30 No: 5

Summary: Included in the thirty (30) affirmative responses were twelve (12)* who
thought that the Institute provided them with concrete ideas about program
planning for continuing education. Five (5)* felt that the Institute
provided them with good experience, and four (4)* felt the entire
Institute was "excellent and well planned". Three (3) respondents
thought the Institute provided "excellent' group interaction, while

»- one (1)* felt the Institute illustrated the need for continuing education.
.One (1)* came to identify resource people, 2nd another (1}* would come
again 'because nothing else is available." Tyo (2)* of the five (5)*
negative responses indicated that their own personal preparation was not
adequate, and that they lacked experience, while one (l)* felt the
program was too long. Only two (2)* of the five (5)* negative responses
were ﬁn\c:ualif_ ied.

GENERAL SUMMARY

? Many of the respondents utilized thi§ section to reinforce statements made in

other sections of the Evaluation, but a numbet specifically cited "program planning'
exhibited in developing the Institute as a plus (19)%, Others cited their exposure
to prominent continuing education leaders (19)*, and -meeting new people at the
Institute (19)% as highlights of the Institute. Some felt that the Institute wouyld
serve as a good model for continuing education program planning (12)*, and others
thought that the Institute provided them with "first hand" experience in program
planning (9)*. Four (4)* rated the presentations as 'excellent," and two (2)* cited
the development of state continuing education plansas a positive contribution of

the Institute, while others (13)* thought this assignment was a negative feature.
Some (8)* felt the institute was "too long"; while other individual comments considered
negative aspects of the Institute to be: more planned outside activities for people
without transportation (1)*; was addressed as library student (l)*; participants were
too involved in "how to's" (1)*; the needs assessment section was weak (l)%; the
accommodations were bad (1)*; more interaction should be provided (1) and one(l)*
respondent indicated that he/she "learned how not to do an institute."

- 165 -
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Al
LOUISIANA STATE UNIVERSITY
AND AGRICULTURAL AND MECHANICAL COLLRGE
v BATON ROUGE .« LOUISIANA . 70803
e . . '
GRADUATE SCHOOL OF LIBRARY SCIENCE News ’Re'lease
, Donald D. Foos, Dean
. May 29, 1974
. .
LSU TO HOST INSTITUTE
Dr. Donald D. Foos, Dean of the Graduate School of Library
® Science has been notified by the U.S. Office of Education in
Washington, D. C. that ‘the Southwestern Library Association,
composed of Arizona, New Mexico, Oklahoma, Texas, Arkansas, and
® ,‘ Louisiana has been awarded a grant in the amount of $12,000 to
Y . P
conduct an Institute on Continuing Education Program Planning for
Library Staffs in the Southwest. Louisiana State University has
e been designated as host institution for the program with Dr. Foos
secving as Project Director for the grant. Five participants from
all types of libraries, school, special, public, state, and academic
o will be selected from each of the six states in the SWLA to attend
the Institute scheduled for March 17-28, 1975. Dr. Martha Jane
Zachert, Professor of Library Science at the University of South
L 2 Carolina, Dr. Wayne L. Schroeder, Professor of Adult Education at .
Florida State University, Dr. Elizabeth W. Stone, Chairman of the
Department of Library Science at Catholic University, and Mrs.
o Allie Beth Martin, Executive Director of the Tulsa, Oklahoma City-
County Libraries are among the key personalities involved in the
Institute. This is the first time a grant of this type has been
® awarded to a regional library association.
’
) ‘ S




FORM 2

¢
LOUISIANA STATE UNIVERSITY -

AND AGRICULTURAL AND MECHANICAL COLLEGE
 BATON ROUGE . LOUISIANA - 70802

November 18, 1974

SRADUATE 6CHOOL OF LIBRARY SCHINCK

: \
- ANNOUNCEMENT

Institute
’ on
», Continuing Education Program Planning )
For Library Staffs in the Southwest
March 17-28, 1975

Sponsored by the U.S. Office of Education through the Southwestern
Library Association and the LSU Graduate School of Library Science.

PROGRAM GOALS: A two-week institute on the LSU campus to provide
® " training in the process of planning, d,weloping and ’
- , implementing continuing education programs for

library staffs through a structured instructional o
program dealing with survey instrument design; _—
survey findings analysis; development of summary
conclusions and recommendations; development of

Py educational technology; needs assessment; program
design; and program implementation and evaluation.

PARTICIPANTS: Thirty representatives from the SWLA area by type-
of-1ibrary and/or association. Limited to five
from each state. Participants will receive $75
o . , per week stipend, or $150 for the two-week institute
wizh a $15 per week dependency allowance per dePendeut
prorated on the basis of a five-day week. Participants
are exempt from all tuition and other required fees,
but are responsible for the cost of room, board, and
travel.

a

INFORMATION AND APPLICATION FORMS MAY BE OBTAINED FROM:

Dr. Donald D. Foos
Institute Director
Graduate School of Library Science

) Louisiana State University
Baton Rouge, Louisiana 70803 ‘

-

. APPLICATION DEADLINE: January 15, 1975




SR | ‘ FORM 3 . .~

. ’ - RN Submit befor:.:
o . SOUTHWESTERN LIBRARY ASSOCIATION JANUARY 15, 1975
LOUISIANA STATE UNIVERSITY
GRADUATE SCHOOL OF LIBRARY SCIENCE
Baton Rouge, Louisiana 70803

| APPLICATION FOR ADMISSION
To an Institute for Training in Librarianship under Title II, Part B, Higher
Education Act of 1965, Law 89-239, as amended.
. \ N
i

Type or print in block letters your answers on this form, Submit this form together
with other enclosures to Dr. Donald D. Foos, Institute Director, Graduate School of
Library Science, Louisiana State University, Baton Rouge, Louisiana 70803.

!

Name . :

® Home Address

Social Security Number ’ 3 Citizep ; Sex s Marital Status

Date of Birth s Home Telephone

® In _compliance with Title VI of the Civil Rights Act of 1964, thé U.S.Department of
" Health, Education and Welfare requires that institutions of higher education receiving
. federal financial assistance provide certain enrollment data regarding predominant
ethnic background. Please check in appropriate space.

t

Afro American/Black; American Indian; Caucasian American/White

® iOr::lental .‘American; ___ Spanish surnamed Other

. American (Cuban, Puerto Specify
- _ ~  Rican, Mexican); -

Number of dependents (excluding yourself) who are claim;iale for Federal income .tax

purposes : (If you file a joint return and are NOT the major earner, you
° may not cla}m any dependents.) , . B ’
I am eﬁployed as a librarian, . I am not presently employed as a librarian.

Name and address of employer

' N
Title of position . . . i s Business Telephone
Presently employed in a . library.
(type of)
[
Name, title, and address of your immediate supervisor (Board Chairman, Superintendent
of school, college or university president or other appropriate officer)
®
Are you representing a library .association? yes no
Association

!

Q ‘ ,
.EMC ' ) P A W ]

IToxt Provided by ERI

-




LY

. Lpplicati\m Form - Page 2 ) ' FORM 3

. v . 's'\ - - //’(,
. \\ _. ' / ,
Employment ‘.3ecord (List your present or last position first). ’ - 2
‘, : j -
DATES | NAME AND ADDRESS OF EMPLOYER . TITLE N ’ 5 ¢
. / T
® . .
v _/
A 7 - '
T _ 7
. T& /A
° : — — —
What colleges an “universities have you attended? (Exclude attendance at institutes
o _or programs you list below. ) g . - .
3 Name of Institutes Dates Attended }f D;eg«;eé o Major Minor(s)
\ . T . O .
° — 7 < :
\ S / , "
L 5
N , [ J
® ~ Have you previously \ attended an NDEA or HEA yrary Institug& Program? ‘
l yes . no (If yed, specify each.)
! . Name of Institute ' .
Name of sponsoring institution ates Attended, or Program Director i
‘ ‘ : 4 \ B - i : ‘ R
! J:;i’ - 7 . =
=
Describe any other signixicant academi /: experiences you have had in thq subject fiéld
of this institute or program (such as summer programs, workshops, or seminars):
\
. - . B,
o
\ ' :
i
‘ \ / N
Are you apply]nga for a 1library institute in addition to this one? '
l‘ yes/ no (If yes, specify) -
&, i t
9 Institutiongé — : Sub;_ject Field - .
ATTACH A STATEMENT DESCRIBING THE POLICY-MAKING RESPONSIBILITIES OF YOUR POSITION.
COMMENT ON UR OBJECTIVES IN ATTENDING THE INSTITUTE. '
. I CERTIFY that the statements made by me in this application are true, complete, and .
® correct to/the best of my knowledge and belief, and are made in good faith.
Date { ’ Signature of Applicant -
DOF: 114174 .
) “ ,'\ &',: 1
EKC . - 1}69a - .
. t ! ‘ ? ol
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LOUISIANA STATE UNIVERSITY |

AND AGRICULTURAL AND MECHANICAL COLLEGE

- . . BATON ROUGE . LOUISIANA « 70803 |,

.-. ’ _ | i ) . ’ //I :

- GRADUATE SCHOOL OF LIBRARY lC|l!‘Cl , . // ,
. / 3
“~1U.510.E. Institute for Training in Librariaﬁship

o | *  Graduate School of Library Science ' _ .

Py } - ° Louisiana State University
Baton Rouge . w’

March 17-28, 1975

Institute on Continuing Education Program Planning for Library
| e e R Staffs in the Southwest f
The SWLA committed to a leadership role in developing a program of continuing-
“education for library personnel in its member stdtes of Arizona, New Mexico, Oklahoma,
. . Texas, Arkansas, and Louisiana submitted an Institute Proposal to the U.S.0.E. on -
March 27, 1974, requesting funds to hold an Institute on the campus of LSU in Baton
Rouge concerning planning for continuing education programs. Apprbval was granted in
® .June, 1974 to present this Institute which will be conducted by the LSU Graduate' School
of Library Science for the period March 17-28, 1975 with Donald D. Foos serving as

Institute Director for the program.

v -

EY

The goals of the Institute are to Tecruit and train representatives from the six |
*  SWLA states in/the pfocess of planning, developing and implementing CE programs for
library staffd through a structured instructional program dealing with survey instryment
design; syrvey findings analysis; development of summary conclusions and recommendations;
development of edicational teclinology; needs-assessment; and methods-of implementation
°'and evaluation. The overall goal of the Institute is to provide a program that can|be

- transferred by the participants to their respective states, and in turn, to comdutt
similar programs oh state and local levels, dnder the auspices of their respectivé.
® state library agepcties, library schools, library associations, and/er libraries.
Selection of participants for the program will be determined by a Selection Committee
composed of a representative of the SWLA Executive Board; one representative of each.of * .
the member states, and the Institute Project Director- Ihntitute participants selected ’
will be designated HEA Title II-B Institute Fellows and recéive a $75 a week ($150 for
e the two~week period) stipend. The G'rigz does not provide funds for the Eeimbursement
: of travel. Participante should be representative of type of libraries or associations
in each state.” Thirty participants., rapresenting five from each of the six states in
the SWLA will be selected.. The Selection Committee plans to meet at the end of January
to select particiban;s and alternate participants. Candidates selected will be notified
in February concerning heéir acceptance status. ' \
H o,
¢ Program lecturers include Allie Beth Martin, Tulsa City-County Library System; Wayne
L. Schroeder and Martha J: ‘Zachert of Florida State University; Ruth Patrick, Syracuse
University; Edward Fontenette, Atlanta University; Mary Neiball, Odessa College; and
Charlie Roberts, David SmitH{, Sallie Farrell, Francis Miksa, Charles Patterson, Robert
Dikeman, Marie L. Cairns and Patsy Perritt from Louisiana.

. An individual continying education program will be developed by each participant during
the two-week period. A composite publication including these programs ahd selected sesston
reports will be sent to abl library schools, major libraries and state library agencies
in the SWLA area. ' - ‘ , '

0

* ® . [} ) ) . - N .
© . Applicgtion deadli anuary 975, - '
.EMC o’ deadline is_January 15. 1 3. L .
PArirTox:provided by Enic ¢ ~ L ¥ 170 -
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LOUISIANA STATE UNIVERSITY

AND AGRICULTURAL AND MECHANICAL COLLEGE
BATON ROUGE « LOUISIANA . 70803

GRADUATE SCHOOL OF LIBRARY lcllNC)l
.

4

] = ;‘)

. - has made application for a HEA
Title II-B Institute on Conthui_g>Educat10n Program Planningﬁfor
Library Staffs in the Southwest scheduled at LSU for March 17-28,
1975. This Institute.is two weeks in duration and participants will
receive instruction in all aspects of planning CE programs. T

In view of the applicant's inter‘)& in'this-program, we would be pleased
to receive a recommendation concerning ' - abilities, interests, etd.

. from you. If possible, we would like your letter of reference to
include availability during this period and if attendance at

this Institute will be considered professional leave with pay.

Thank you for your assistance in this matter. I have included an
ahnouncement and information sheet for your examination arnd files.

Sincerely,

Donald D. Foos
Institute Ditrector .
and Dean

Enclosures

‘e

[of o34
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LOUISIANG STATE UNIVERSITY /

h & AND AGRICULTUY L AND!‘ MECHANICAL COLLEGE

BATON ROUGE . LOUISIANA . 70803

G’RADUATE SCHOOL OF LIQRARY SCIENCE

I’
S
‘e

! Pledse be informed that the HEA Title II-B Institute Selection
Committee of the Southwestern Library Association has taken action
on your application. I am pleased to inform you that you have

been selected as a participant for the "Continuing Education Program
Plannirfg for Library -Staffs in the Southwest Institute" scheduled
for March 17-28, 1975 at Louisiana State Universify in Baton Rouige.

If you can accept tnis appointment, I would appreciate a letter
acknowledging your acceptance as soon as possible. When we receive
.your confirmation, further information regarding housing, etc. will
be sent to you. . Please address your letter to: Donald D. Foos,
Institute Director, Graduate School of Library Science, Louisiana
State University, Baton Rougf, Louigiana, 70803, *

Thank you for your attention to this matter.

¢

K ' Sincerely,

4 _brw"-&b@

o Donald D. Foos
~ ) . Institute Director
' and Dean




LOUISIANA STATE UNIVERSITY

AND AGRICULTURAL AND MECHANICAL COLLEGE \

BATON ROUGE . LOUISI‘ANA . 70803 “ \\‘\
5 ) \ ‘ \
® ' \ . : \
GRADUATE SCHOOL OF LIBRARY SCIENCE 1 \\
\

y
'
! l
. '

v
L]

This is to inform'you that the HEA Title II~B Institute Selection \
Committee has met for the purpose of selecting Institute participants.
I am’sorry to say that you have not been selected as one of the

participants. .We received many more applications than anticipated

and Ehe Selection Committee ﬂad a difficult choice to make, All of
: the applicants were very well qualified.
. \

\

4

. Thank you for your interest in the Institute, and should we have any
! canqellattons, we wil% let you know.

1
" ;

, Sincerely, . E
e

NG

---\) recet O,

Feo
. ( Donald D, Foos /:5

-/

Institute Director
and Dean

1
[
~
(98]

'
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LOUISIANA STATE UNIVERSITY

AND AGRICULTURAL AND MECHANICAL COLLEGE

BATON ROUGE - LOUISIANA . 70803

GRADUATE SCHOOL OF LIBRARY SCIENCE

SWLA/HEA Title II-B Institute, March 17-28, L975 : -

INFORMATION

Registration: Registration will be held betweem 9:00 - 10:00 a.m., !
. Monday, March 17, in International Rooms A & B, '
e , , LSU Union.

=g ‘,‘ - A4 )
« Program Highlights: "Continuing Library Education Programs in the Southwest--
An Overview," by Allie Beth Martin, Monday, March 17, /

at 1:30 p.m.

o "NCLIS Report on Continuing Library and Information ‘
Science Education--An Overview,'" by Dr. Ruth Patrick, ©
Tuesday, March 18, at 9:00 a.m. ' "
“Continuing Education Programs for. Medical Librarians«l-—;
An Overview,'" by Dr. Julie Virgo, Thursday,.March 20;

[ . at 3 30 p.m. ;

A visit to the Louisiana State Library conducted by zthe

.Baton Rouge Library Club, Wednesday, March 19, at 7 30 p.m.

Meetings: ' Meetings for the first week, Monday, Narch 17—Friday,
e March 21 will be held in International Rooms A & B,/ LSU
' Union. The second week, Monday, March 24-Friday, |
March 28 will be held in the LSU Graduate School of
Library Science.

Weekend: The weekend from 5:30 p.m., Friday, March 21, to 9:00 a.m.
o v Monday, March 24, wiil be free for participants wishing to
: travel to Ngw Orleans or other interesting parts of'Louisiana.
. \ Bus transportation to New Orleans and return is available
: ‘ . on an hourly basis.,

“scials: A room is reserved at the Prince Murat Motel for 7:30 p.m.—
o ) Sunday, March 16, for a get acquainted session for
participants, etc. A cash bar will be maintained. If..
you get in early, come by. oo v .

\

.
a
. '
-
.
u
~

.[C - 174 - ;




4 Housing and Trénspgrtation

Transportation will be available from the Baton Rouge Airport to the Prince-
Murat-Quality Inn Motel, 1480 Nicholson Drive, via motel courtesy bus.
Telephone: 387-1111. (Participants not making connections, etc. are to

= ‘pleade call Dr. Foos. Home telephone: .(504) 344-5733).

_ Participénts wili“be housed at the Quality Inn-Prince Murat Motel, 1480

Nicholson Drive from Sunday, March-'16 through Saturday, March 22, and at
the LSU Continuing Education Center (388-3158) on-the LSU campus from
Sunday, March 23, through Friday, March 28. (A reservation form is
enclosed). . ’

Fan)

felephone messages may be received between 8:00 a.m. 4‘5:30 p.m., Monday-
Eriday at the LSU Graduate\School of Library Science. Telephone: (504)

- ~386-3158.

1f poss;ble; the Instituté‘Director_wifl be on hand at the airport to welcome

you to Baton Rouge if arrival time and airlines flight information is furnished.

~ . 7’
’, Payment

Dﬁfiﬁg régistratién on Monday, March 17, Institute Participants will be issued

a check in the full amount of $150.00, plus dependency allowances. Institute
Participants are responsible for all payments for housing, meals., transportation,
etc. .

Program

A final Institute Program and Participants List will be sent in the immediate
future.




FORM 9

LOUISIANA STATE UNIVERSITY

AND AGRICULTYURAL AND MECHANICAL COLLEGE

BATON ROUGE - LOUISTANA . 70803 7
A ‘

GRADUATE SCHOOL OF LIBRARY SCIENCE

SWLA/HEA Title II-B Institute, March 17-28, 1975

HOUSING RESERVATION FORM

Name (print) ° . %

Date and Time of Arrival,

1.

PLEASE RETURN AS SOON AS POSSIBLE TO:

Due to unavailable space on campus for the week March 16-22, participants will-
be housed at the Prince Murat Motel. Please indicate your preference for single,*
double, or triple accommodations, Room assignments will be made (by sex) on a
first come basis: Please check one -
Rates: .$14.50 single
$19.50 double
$23.50 triple

Check dat2¥: Sun., Mar. 16 ; Mon., Mar. 17 ; Tues., Mar. 18 H
" Wed., Mar. 19 3 Thurs., Mar. 20 ; Fri., Mar. 21 H
Sa.,-Mar. 22

LSU Continuing Education Center, LSU Campus, March 23-28.

Rates: Single w/bath $10.60
"Single w/bath on the hall $6.36
Double w/bath $15.90 i
Double w/bath on the hall $13.50
Triple w/bath $19.50
Triple w/bath on the hall $10.60

Check dates: Sun., Mar. 23 ; Mon., Mar. 24 ; Tues., Mar. 25 H
Wed., Mar. 26 ; Thurs., Nar. 27 ; Fri., Mar. 28 .

Dr. Donald D. Foos .

Graduate School of Library Science
Louisiana State University

Baton Rouge, Louisiana 70803

3
(<~.
L’)ﬂ‘
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, . FORM-10
® . o -,

o
-

LOUISIANA STATE UNIVERSITY

AND AGRICULTURAL AND MECHANICAL COLLEGE

BATON ROUGE - LOUISIANA . 70802

L
GRADUATE SCHOOL OF LiBRARY SCIENCE lF)gz;lll:r%. 2230;9, 715)ean
INVITATION "
o Three meetings conducted during the SWLA Institute on
[ "Continuing Education Program Planning for Library Staffs in
. the Southwest,'" March 17~-28, 1375 on the LSU campus will be open
to the academic community and public. Faculty, students, and
© _1nterested parties are invited to attend the following sessions.
‘i Program. "Continuing Library Education Programs in the Southwest: .
. An Overview" <9 ‘
Time: . 1:30 p.m., Monday, March 17, 1975 4
‘ Place: International Rooms A & B, LSU Union
® ' “ ‘
. Speaker: Mrs. Allie Beth Martin, President-Elect, American Library Association;
Director, Tulsa (Oklahoma) City-County Library System; and Cec-author,
Continuing Education For Library Staffs in the Southwest (CELS): A
Survey with Recommendationsl,SWLA 1973.
L
Program: "NCLIS Study of Continuing Education: An Overview."
-
Time: 9:00 a.m., Tuesday, March 18, 1975
“ Place: International Rooms A&B, LSU Union
| :
; Speaker: Dr. Ruth Patrick, Professor of Library:Science and Director,
Division of Continuing Library and Information Science Education,
Syracuse (New York) University; and co-author, Continuing Library
and Information Science: A Final Report, National Commission on
Libraries and Information Science, 1974. N
. ‘ R I “.
Program: "Continuing Education Programs fo} Medical Librarians: An
Overview"
Time: 3:30 p.m., Thursday, March 20, 1975
P !
Place: International Rooms A & B, LSU Union
Speaker: Dr. Julie Virgo, Director of Medical Library Education, Medical
Library Education, Medical Library Association, Chicagn, Illinois.

L ' ‘

.
)
o




FORM 11

o, - LOUISIANA STATE UNIVERSITY

AND AGRICULTURAL AND MECHANICAL COLLEGE

s BATON ROUGE . LOUISIANA - 70803 ]
e > N

GRADUATE SCHOOL OF Lll/RARY SCIENCE -~

LOUISIANA® STATE UNIVERSITY
GRADUATE SHCOOL OF LIBRARY SCIENCE
® : and
SOUTHWESTERN LIBRARY ASSOCIATION
Higher Education Act of 1965

&

PN

Institute
) : on
Continuing Education Program Planning for Library Staffs
® in the Southwest
INVITATION
.‘ .
You are invited to attend an informal ""get-together'. of Institute
Participants in the Planned Security Room of the,-Prince Murat Inn,
1480 Nicholson Drive at 8:00 p.m., on Sunday, March 16, 1975. This
. informal session is planned in order to allow. the participants from
) the six-state region of SWLA an opportunity to meet each other, e
R institute lecturers, and invited dignitaries from the Baton Rouge®
area.
CASH BAR
|
.
4
®
|
|
i
o
.3
| B
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FUKM 12

LOUISIANA STATE UNIVERSITY

AND AGRICULTURAL AND MECHANICAL COLLEGE

BATON RDOUGE « LOUISIANA . 70803

GRADUATE SCHOOL OF LIBRARY SCIENCE. o . )
o |
o

Q. ’ We would like to make your housing réservations for the SWLA/HEA

Title II-B Institute on "Continuing Education Program Planning for
Library Staffs in the Southwest,” and would iike to know your travel
plans and housing needs. You are scheduled to be on the program v

If you let me know the time and date (with airline flight information) .
of your arrival and departure, I will make the necessary traasportation
and housing arrangements. Lecturers and Institute Participants will be
housed at the Quality Inn-Prince Murat Mot2l, 1480 Nicholson Drive
® (504-387-1111) the first week, and at the LSU Continuing Education
' Center on the LSU campus (504-388-3158) the second week.

I look forward to hearing from you as soor. as possible.

.y “ Sincerely,
o
Donald D. Foos
Institute Director
o
|
, |
o i
|
o |
il |
o - 178 -




FUKM 13

LOUISIANA STATE UNIVERSITY

AND AGRICULTURAL AND MECHANICAL COLLEGE

BATON ROUGE - LOUISIANA . 70803

GRADUATE SCHOOL OF LIBRARY SCIENCE

Louisiana State University Graduate School of Library Science
Baton Rouge, Louisiana l

and
Southwestern Library Association >
Dallas, Texas ¢
J—
. . HEA Title II-B Institute
on
CONTINUING EDUCATION PROGRAM PLANNING
| FOR LIBRARY STAFFS IN THE SOUTHWEST

( STATEMENT

J I certify that I have received $150.00, the basic institute :

stipend for the period March 17-28; 1975, and a dependency allowance

’

of for this same period., Total:

~

This statement is true, complete, and correct to the best of my

knowledge and belief, and made in good faith.

Date Signature of Participant

.

Social Security Number

Date Marion Mitchell
Executjve Secretary ’
. Southwestern Library Association

Dallas, Texas

Ll

; 3
"
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L
LOUISIANA STATE UNIVERSITY

AND AGRICULTURAL AND MECHANICAL COLLEGE

o ' BATON ROUGE - LOUISIANA . 70803

o
GRADUATE SCHOOL OF LIBRARY SCIENCE
Louisiana State University Graduate School of Library Science
. & Baton Rouge, Louisiana
g ' and °
Southwestern Library Association
Dallas, Texas '
® HEA Title II-B Institute
on
CONTINUING EDUCATION PROGRAM PLANNING
FOR LIBRARY STAFFS IN THE SOUTHWEST .
° e T STATEMENT
4
I certify that I have received an honorarium in the amount of
) | , and travel expenditures in the amount of ’
o
Total: . .
_This statement is true, complete, and correct to the best of my
! knoyledge and belief, and made in good faith.
. ¥
Date Signature
¥
) . -
Social Security Number
Marion Mitchell
o _ Executive Secretary .
- Southwestern Library Association
N Dallas, Texas -
o
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FORM 15

-~ - -

" PRINCE MURAT INN /
L Y

Single reservations, Rate: $14.50 r C

—

1. Henry L. Alsmeyer, Jr., Associate Director, Texas A & M University
Library, College Station, Texas. March 16, 17, 18, 19, 20, 21, and |,
22, e

2. Neil Barnard, Assistant Librarian, University of Arkansas Health
‘Sciences Library, Little Rock, Arkansas. March 16, 17, 18, 19, and
. 20. , s .

3. Florence P. Bass, Personnel Officer, New Orleans (Louisiana) Public
Library. March 16, 1%, 18, 19, 20, and 21.

\.‘I

4. . William O. Drewett, III, Directogy Green Gold Library System, Shrevep rt,
Louisiana. March 16 17 18, 19 20, 21, and 22. a\\\

5. Richard~Van Wye, Director or'Learning Resources, College of’ the
Southwest, Hobbs, New Mexico. March716, 17, 18, 19, 20, 21, and 22.

6. Carol Wright, Regional Librarian, Ozarks Regional Library, Fayetteville,

Arkansas} March 16, 17,-18, 19, 20, 21 4nd 22.

7. Paul L. Little, Chief of Public Services, Oklahoma (Oklahoma’City), County
Library System. March 16, 17, 18, 19, 20, 21, and 22.

7~
8. Harry Robinson, Jr., Director Bishop College, LiBrary Dallas, Texas.

March 16, 17, 18, 19, 20, 21, and 22. -
- N
9, Laverne Morrision, Library Consultant, Texas (Austin) Education Agency.
March 16, 17, 18, 19, 20, 21, and 22. .

10. Mary R. Power, Assistant Proﬁessor, Graduate Library School, University
of Arizona, Tucson. March 17, 18 19, 20, 21, and 22.
, : v
11. Leroy M. Gattin, Jr., Co-Director, Mid-Arkansas Regional Library, Benton,
Arkansas. March 17, 18, 19, 21, 21, and 22. .. -, i

12. Harriett M. Stegner, Personnel Director El Paso (Texas) Public Library.
March 16, 17 18, 19 and 20. . ,

13. Sheldon’Lawrepce, Field Consultant Arizona (Phoenix) Department of

Administration, Library, Archives and Public Records Divisi»n. March 16,

17 x18, 19, 20, 21, and 22. . .

. R B
-
. .
. -
K
‘ e . /
. .
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PRINCE MURAT INN |

B. Double reservations, Rate: $19.50 (2 beds)
e 3
1. Dora M. Dorsett, Director, Public Library of Pine Bluff and Jefferson
County, Pine Bluff, Arkansas, and Shirley Pelley, Social Sciences Librarian,
University of Oklahoma Library, Norman. March 16, 17, 18, 19, 20, 21
@ ] and 22. . K

i

i 0 . -
2. Linda Schexnaydre, Coordinator of Continuing Education, Texas State
Library, Austin, Texas, and Mira'A. Brees s Librarian, Texas I.ggislative '
References Library, Austin, Texas. March 16, 17, 18, 19, 20, 21, and 22.

o 3. Marilyn L. Shackelford, Regional Librarian, Tulsa (Oklahoma) City-County
Y Library System, and Nan Sturdivant, Administrative Assistant for Personnel
Development, Tulsa (Oklahoma) City-County Library System. March 16, 17,
. 18, 19, 20, 21, and 22. . . , ’

4. Jodnne G. Angle, Medical Librarian, Cameron College Mediczl Library Resgource
’
9 Center, Lawton, Oklahoma, and Ruth W. Wender, Assistant Director for - -

Regional Library Services, University of Oklahoma (Oklahoma City) Health .
Sciences Center Library.o March 16, 17, 18, 19, 20, 21, and 22. '

S. Marion Mitchell, E‘:;écutlive-Sect;etary, Southwestern Library Association, = / :
Dallas, Texas and Peggy O'Donnell, CELS Coordimator, SWLA, Dallas, Texas.
¢ : March 16, 17 and 18.

+

o 6. Marie Clara Martinez, Head of Technical Services, Thomas Branigan Memorial
Library, Las Cruces, New Mexico'and Jean Griffiths Ives, Network Manager,

—————

New Mexico (Santa Fe) State Library. March 16, 17, 18, 19, 20, 21 and 22.

o 7. Dr. and Mrs. Harry Clark, School of Library Science, Unfversity of Oklahoma, - /
" Norman, Oklahoma. March 16,17, 18, 19, 20, 21, apd 22. ) T

!
8. Sandra S. Coleman, Public Services Librarian, University of New Mexico !
(Albuqué”rque) School of Law Library and Ella C. Edwards, Assistant
Librarian, Centenary College of Louisiana, Shreveport. March 16, 17,
o 18,-19° 20, 21, and 22. '

1 ~
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A. Single with Bath. Ratd: $10.60

1.
2.

3.

10.

11.

. County Liﬁrary_System.' March 23 24; 25, 26, 27, and.28.

March’ 23, 24, 25, 26, ahd 27.

'LSU/Con'tinuing Education Center
.

Florence P. Bass, Personnel Officer, New Orleans (Louisiana) Public
Library. March 23, 24, 25, 26, 27, and 28.

‘William O. Drewett III, Director, Green Gold Library System,

Shreveport. March 23, 24 25, 26, 27, and 28.
A |

Richard Van Wye, Director of Learning Resources, College of the 2
Southwest, Hobbs, New Mexico. March 23, 24, 25, 26, 27, and 28.

Dora M. Dorsett Director, Public Library of Pine Bluff -and Jefferson
County, Pine Bluff Arkapsas. March 23, 24, 25, 26, 27, and 28.

Carol Wright, Regional lfbrarian Ozark Regional Library, Fayetteville,
Arkansas. March 23 24, 25, 26 27, and 28.

-

Shirley N. Pelley, Social Sciences Librarian, University of Oklahoma
Libraty, Norman, Oklahoﬁa March 23 24, 25, 26 27, and 28.

-

Paul L. Little Chief of Public Services, Oklahoma (Oklahoma) City-

Joanne G. Angle, Medical Librérian, Cameron College Medical Library

.Resource Center, Lawtoq, Oklahoma. March 23, 24, 25 26, 27, and 28.

_ Ruth W. Wender, Assistaht Director for Regional Library Services,

University of Oklahoma '(Oklahoma City) Health Sciences Center Library.
March 23, 24, 25, 26, 27, and 28.

Neil Barnhard Assistant Librarian, University of Arkamsas (Little Rock)

-Health Sciencea<Library. March '23, 24, 25, 26, 27, and 28.

N X

Henry L.;Alsmeyer, Jr.,i Associate Director, Texas A & M (College Station)
University Library. March 23, 24, 25, 26, 27, and 28.

Harry’' Robinson, Jr.,, Director Bishop College Library, Dallas, Texas.
March 23, 24, 25, 26, 27 and 28.

V

_Laverne Morrison, Library-COnsultant Texas (Austin) Education Agency.

March 23, 2& 25, 26, and Z7. .

2

S, Janice Kee, Regional<Library Service Program Officer, H.E. W., Dallas,
Texaa. March 26, 27, a d 28

Harriett M. Stegner, Personnel Director, El Paso (Texas) Public Library.




b . o : " FORM 16

Single/CE Center

16. 'Sheldon Lawrence, Field Consultant, Arizona (Phoenix) Department of
. Administration, Library Archives and Public Records Division.
' March 23, 24, 25 26, and 27. P

17:_ Mary P. Power, Assistant Profeaaot Graduate Library School, University
' of Arizona, Tucson. March 23, 24, 25, 26, and 27.

i 18, Leroy M. Gattin, Jr., Co-Directot, Hid-Arkansas Regional Library, '
’ Benton, Arkansas. March 23, 24 25, Zﬁu and 27. : |
% 1. | - | h 1\5 ‘ r 'I
: ! * !
| - : L l
| . - |
o ' , h .4 .
| / e -
| ¥
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Double with Bath..

1.

5.

FORM 16

LSU/thtinuing Education Center ’

‘Rate: $15.90

Linda Schexnaydre, Coordinator of Continuing EduEBﬁion, Texas Stafe
Library, Austin, Texas apd Mira A. Brees, Librarian, Texas Legislutive
Reference Library, Austin, Texas. March 23, 24, 25, 26, 27, and 28.

Marilyn L. Shacklefore, Regional Librarian, Tulsa (Oklahoma) City-
County Library System and Nan Sturdivant, Administrative Assistant

for Personnel Development, Tulsa (Oklahoma) City-County Library System.
March 23, 24, 25, 26, 27 and 28.

Maria Clara Martinez, Head of Technical Services, Thomas Branigan
Memorial Library, Las Cruces, New Mexico and Jean Griffiths ‘lves,
Network Manger, New Mexico (Santa Fe) State Library. March 23, 24,
25, 26, 27, and 28.

Dr. and Mrs. Harry Clark, School of Library Science, University of
Oklahoma, -Norman, Oklahoma. March 23, 24, 25, 26, 27, and 28.

Sandra §. Coleman, Public Services Librarian, University of New Mexico
(Albuquerque) School of Law Library and Ella C. Edwards, Assistant
Librarian, Centenary College of Louisiana, Shreveport. March 23, 24,

25, 26, and 27.

P A )
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LOUISIANA STATE UNIVERSITY
GRADUATE SCHOOL OF LIBRARY SCIENCE

and

SOUTHWESTERN LIBRARY ASSOCIATION

HEA Tit;s II-B
Institute
on

Continuing Education Program Planning for Library Staffs in the Southwest

A.

EVALUATION

a

March 17-21, 1975

In designing the Institute Program, individual lecturers were invited to
present "awareness' talks in specific areas. To that end, please score
the presentations listed below,

Key: 0 did not
1 almost
2 partially
3 did

Evaluations will not be reported by name

1,

Monday, March 17.

" (a) Allie Beth Martin, CELS Survey.

Comments :

and are for internal utilization.

Tuesday, March 18.
(a) Ruth Patrick, NCLIS Report.

Comments

(b) Patsy Perritt, School Libraries - Staff Needs

Comments :




FUKM L/

= (¢) Francis L. Miksa, Technical Services - Staff.Needs
® Comments:
(d) Robert K. Dikeman, Automated Services - Staff Needs
® Comments:
i
(e) Donald D. Foos, Public and State Libraries - Staff Needs
® S
Comments:
® 3. Wednesday, March 19.
(a) Marie L. Cairns, Children and Young Adult Services - Staff Needs
® Coments;
(b) Donald D. Foos, Public and Adult Services - Staff Needs
® " -
Conments:
P (c) Robert K. Dikeman, Special Libraries - Staff- Needs
Comments:
° (4) David W. Smith, Instrument Desigh
Comrents: . ‘ .
PY (e) David W. Smith, Survey Findings Analysis
Comments :
o , s
.E ~- 183a - PRt




B3 .

4. Thursday, March 20

(a) David W. Smith, Summary Conclusions and Recommendations

°

Comments :

A

(b) Charlie Roberts, Educational Technology

Comments

(c) Julie Virgo, MLA Continuing Education Program

Comments:

5. Friday, March 21
() Wayne L. Schroeder, Educational Methodology

- Comments:

(b) Wayne L. Schroeder, Needs Assessment

Comments: ) >

B. In planning an institute, workshop, seminar, etc., it ig 1mgprtant to consider

facilities, housing, food, etc. To this end, please rank the following:
Key: 1 bad

2 good )

3 very good

4 excellent

(a) Prince Murat Inn

Comments ¢

(b) LSU Union

Comments:




"C. You have had at 6pportunicy to form a number of -opinions, etc., d’u‘ring‘
this past week; therefore, with this in mind, how would you have designed
the first week?

7




LOUISIANA STATE UNIVERSITY o
GRADUATE SCHOOL OF LIBRARY SCIENCE

“and
SOUTHWESTERN LIBRARY ASSOCIATION
HEA Title 1I-B
Institute
° on
Continuing Education Program Planning for Library Staffs in the Southwest
EVALUATION
® : March 24-28, 1975
A. As a result of Institute Participants feedback on Friday, March 21,
the second week of the Institute was redesigned to meet group needs.
To this end, please evaluate the following:
o . KEY: 0O did not
» 1 almost
Y i 2 partially
~, 3 j - 3 -~did
.‘ Evaluations will not be reported by name and are for internal utilization,
/
1. Monday, March 24: Individual presentations on Needs Assessment.
(a) Dorothy E, Davis. Cnaracteristics: The Black Am. Culture _____
P Comenté:
(b) Mary Nieball. Characteristics: The Native Am, Culture
o Comments:
(¢) Arnulfo Trejo. Characteristics: The Chicano Culture
Py Comments:
@
-~ Q"':,v
- asl3 —
.E \) ©
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FURM 18

-

(d) Davis-Nieball-Trejo Panel Presentation: Key= Effective (1),
Not Effective (2); No Comment (0).

Comments: ) o

‘s

(e) " Individual Sessions by Culture: Key = Effective (1); Not
Effective (2); No Comment (0).

Comments:

(f) Did you approve or disapprove of the redesigned
pragram? . '

Comments:

2. Monday, March 24: Donald D, Foos, Program Desigm: Key = Effective (f);
Not Effective (2); No Comment (O). -

Couments:

% 4

B. Experiential Learning Techniques, Tuesday, March 25 and Wednesday,
March 26, Please answer the following questions:

1. Game Demonstration: SLAG and Negotiation. Did you find the

demonstration effective or not effective ?7 How
would you use SLAG and Negotiation? d

3 T <

2, Action Maze: How would you use this game?

,‘¢r~A

‘u.l
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® : S . ‘

3. In-Bagket Exercise: How would you use this game?

L

4, Role play: How would you uge this game? .
. = &
. . .

5. KEG: Kontinuing Education Game: How would you use this game?
® .

Comments:
o
‘ -
C. Were the objectives of simulation learning clearly defined?
- Yes No
o
* Comments:
[ 4 o D
[
D. Do you understand the teacher's role and the student's role in
) simulation learning? ’
Yes No

Comments:

o
Q P
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©
9

E. Wednesday, March 26: Donald D. Foos: Program Design and Implementation.

¢ Effective Not Effective

Comments:

B

F. Evaluate your individual State sessions.

&

) A
o i

« TR4r =




) . -
Ar"' . .
- ’

.

’ 4

G. Evaluate your Institute Director.

-

0

Opening Day...Welcome...Donald D. Foos, Institute Director .

> 3

B o ap ~.
' PP ¥
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Aruitoxt provided by Eic:

o

H. In regardseto this Insti;ﬁte, pleas; answer the following

" 1. VIf,;epeate?, would you recommend it to a colleague?

Comments: ' v

[}

Yes

”

No

»

FORM 18

questions:

2. Now that you have
have come?

B

éxperienced this Institute, would you still

.

Lt

‘

Yes No
Comments: .
.
\ »
k)
,
. ,
~ .
© -
- H
-
s
.
k]
. . .

\

- [y '

' N 4

. N Vo .

~ * -
. .
3 >
A
~ . &
.
“r
2
, eos
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Left to right: Sana Alawady, Louisiana; Beth Bingham, Louisiana;

Odessa, Texas; Dr. Ruth Patrick, Syracuse University; Shi.ley

Pelly, Oklahoma; Connie Moore, Texas; and Leroy Gattin, Arkansas.
\ o

L J .

[

e

LR N

Richard Van Wye, New Mexico; Mary Power, Arizona; Dr. Mary Nieball,

A&




FORM 19

HEA TitJ:?II-B

® SWLA/LSU Institute on Continuing Education Program Planning
for Library Staffs in the Southwest
March 17-28, 1975

e

PARTICIPANTS

® Sana Alawady, Coordinator of Technicael Services, Southern Uns .ly, Southern "“\\
Branch Post Office, Baton Rouge, Louisiana 70813.

Henry L. Alsmeyer, Jr., Ph.D., Associate Director of\Libraries, Texas A & M
University, College Station, Texas.778 0\

Joanne G. Angle, Medical Librarian, Medical Library Resource Center, Library,
.Cameron University, Lawton, Oklahoma 73501. \\

Neil Barnhard, Assistant Librarian, Health Sciences Library, Medical Center,
University of Arkansas, 4301 West Markham, Little Rock, Arkansas’ 72201.

‘ Florence P. Bass, Personnel Officer, New Orleans Fublic Library, 219 Loyola
Avenue, New Orleans, Louisiana 70140.

*Elizabeth E. Bingham, Head, Mid-City Branch Lihrary, City of Baton Rouge and
Parish of East Baton Rouge Library, 7711 Goodwaod” Boulevard, Baton Rouge, .
Louisiana 70802 and Chairperson, JMRT Section, Louisiana Library Association.

Mina Akins Brees, Librarian, Texas Legislative Reference Library, P. O. Box 12488,
Capitol Station, Austin, Texas 78711 and Chairperson, Continuing Education
Committee Texas Chapter, Special Library Association.

. Harry Clark, Ph.D., Associate Professor, School of Library Science, University =

® of Oklahoma, 401 West Brooks, Room 120, Norman, Oklahoma 73069.

.Sandra S. Coleman, Public Services Librarian, University of New Meixco, School
of Law Library, 1117 Stanford Drive, N.E., Albuquerque, New-Mexico 87131 and
President, Rio Grande Chapter, Special Library Association. :

® . Gladys N. Davis, Librarian, Arkansas Library Commiasion, 506!5 Center Street,
Little Rock, Arkansas 72201

Cora M. Dorsett, Ph.D., Director, Public Library of Pine Bluff and Jefferson
County, 200 East Eighth Avenue, Pine Bluff, Arkansas 7l60l

® . William 0. Drewett, III Director, Green Gold Library System, 400 Edwards Street,
Shreveport, Louisiana 71101. <,
Lowell R. Duhrsen, Assistant Director, Public Services, University Library, New
Mexico State University, Box "3475, Las Cruces, New Mexico 88003.

® *Linda Gates, Library Consultant, Louisiana State Library, P. 0. Box 131, Baton
Rouge, Louisiana 70821.

Leroy M. Gattin, Jr., Librarian, Saline-County Public Library, 224 W, South Street,
Benton, Arkansas 72015.

-
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FORM 19

@

Malva H. Huson, Director, Bayouland Pilot Library System, P. 0. Box 3826,
301 W. Cong - "-reet, Lafayette, Louisiana 70501.

Jean Griffiths Ives, Network Manager, New Mexico State Library, P. O. Box 1629,
Santa Fe, New Mexico 87501.

*Kay James, Louisipgna Library Association, P. 0. Box 131, Baton Rouge, Loulsiana
70821 and Representative of the Louisiana Chapter, Special Library Association
and’ the Louisiana Chapter, American Society for Information Science.

Kathryn Johnson, Serials Librarian, Southern University, Southern Branch Post
Office, Baton Rouge, Louisiana 70813.

Sheldon Lawrence, Field Consultant, Library Extension Service, Arizona Department
of Administration, Library, Archives and Public Records Division, 333 North
Black Canyon, Phoenix, Arizona.

Paul L. Little, Chief of Public Services, Oklahoma County Librarians System,
131 N.W. 3rd, Oklahoma City, Oklahoma 73102.

Shirley Ann Lowman, Head Cd&alog Librarian, Eastern New Mexico University Library,
Portales, New Mexico 88130. ' - ) =

Maria Clara Martinez, Head, Technical Services, Tbomas Branigan Memorial Library,
106 West Hadley, Las Cruces, New Mexico' 88001.

‘

'Gonsbanée A. Moore, Assistan: to the Director, The General Libraries, University
of Texas at Austin, Austin, Texas 78712. .

Laverne Morrison,:Library Consultant, Division of Instructional Resources, Texas
Education “Agency, 201 East Eleventh Street, Austin, Texas 78701 and Representative
of the Texas Association of $chool Librariams.

Shirley N. Pelley, Social Sciences Librarian, University of Oklahoma Library,
401 West: Brooks, Room 141, Norman, Oklahoma 73069. ) .

#Marcia Perkins, Library Consultant, Louisiana State Library, P. 0. Box 131,
Baton Rouge, Louisiana 70821.

Mary R. Power, Assistant Professor, Graduate Library School, College of Education,
1515 East First Strc:t, University of Arizona, Tucson, Arizona 85719.

Linda Schexnaydre, Coordinator, Continuing Education, Department of Library .
Development, Texas State Library, Box 12927, Capitol Station, Austin, Texas 78711.

Marilyn Shackelford, Regional Librarian, Tulsa City~County Library System, 400
Civic Center, Tulsa, Oklahoma 74103 and Chairperson, Continuing Education Committee,
Oklahoma Library Association.

arriett M, Stegner, Personnel Director, El Paso Public Library, 501 North Oregon
*St.regt, E1 Paso, Texas 79901 and Representative of the E1 Paso Public Library
Association and the Border Regiongl Library Association. g

: ~—
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a

Nan Sturdivant, Administrative Assistant for Personnel Development, Tulsa
City-County Library System, 400 Civic Center, Tulsa, Oklahoma 74103.

Richard Van Wye, Director of Learning Resources, Scarborough Memorial Library,
College of the Southwest, Lovington Highway, Hobbs, New Mexico 88240.

Ruth W. Wender, Assistant Director for Regional Library Services, University of
Oklahoma, Health Sciences Center Library, P. O. Box 26901, Oklahoma City,
Oklahoma 73190 and Chairman, South Central Regional Group, Medical Library
Association.

Carol Wright, Regional Librarian, Ozarks Regional Library; 217 E. Dickson Street,
Fayetteville, Arkansas 72701 and Vice-President, President-Elect, Arkansas
Library Association. : |

o

*Non-stipended participant

LR
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LOUISIANA STATE UNIVERSITY
Graduate School of Library Science
and
Southwestern Library Association
Higher Education Act of 1965

INSTITUTE

on

CONTINUING EDUCATION PROGRAM PLANNING FOR LIBRARY STAFFS
IN THE SOUTHWEST

PROGRAM

Monday, March 17, 1975 ~ International Rooms A & B, LSU Union

9:00 - 10:00 a.m. Registration
Donald D. Foos, Institute Director
Marion M. Mitchell, SWLA Executive Secretary

10:30 - 11:45 a.m. Welcome and Program Overview
Dr. James G.  Traynham, Vice-Chancellor for
. Advanced Studies and Research
Marion M, Mitchell, Executive Secretary, SWLA".
Peggy O'Donnell, CELS Coordinator, SWLA
Donald D. Foos, Institute Director

1:30 - 4:30 p.m. Continuing Library Education Programs in the
Southwest - An Overview
Allie Beth Martin, Director, Tulsa City-County
Lib;agg System

Document: Continuing Education for Library
Staffs in the Southwest (CELS): A Survey
with Recommendations by Allie Beth Martin
and Maryann Duggan.

Tuesday, March 18, 1975 -~ International Rooms A & B, LSU Union

9:00 - 11:30 a.m. NCLIS Report of Continuing Library and Information
n Science Education - An Overview
- Dr. Ruth M. Patrick, Coordinator of Continuing
B Education, School of Information Studies,
Syracuse University

Document: Continuing Library and Information
Sciente Education: A Final Report for the
National Commission on Libraries and Information

Science by Elizabeth Stone, Ruth Patrick, and
Barbara Conroy.

-
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2:00 p.m.

2:30 p.m.

3:00 p.m.

4:00 p.m.

4:30 pom.

Wednesday, March 19, 1

9:00 -~ 9:30 a.m.

10:00 a.m.

10:30 a.m.

12:00 noon

3:00 p.m.

4:30 p.m.

PRV TV e R Y]
k]

Staff Survey Development by Type of Library: School
Dr. Patsy Perritt, Assistant Professor, Graduate
. School of Library Science- LSU

Staff Survey Development by Type of Punction:
Technical Services
Dr. Francis L. Miksa, Assistant Professor,
Graduate School of Library Science, LSU

Staff Survey Development by Type of Function:
Automated Services
Dr. Robert K. Dikeman, Assistant Professor,
Graduate School of Library Science, LSU

Staff Survey Development by Type of Library: Public
and State . : -
Dr. Donald D. Foos, Dean, Graduate School of Library
Science, LSU

Staff Survey Development by Type of Library: Academic
Dr. Charles D. Patterson, Associate Professor,
Graduate School of Library Science, LSU

International Rooms A & B, LSU Union
Staff Survey Development by Type of Function:
Children and Young Adult Services
Dr. Marie L. Cairns, Assistant Dean, Graduate School
of Library Science, LSU

Staff Survey Development by Type of Function: Public
and Adult Services ‘
Dr. Donald D. Foos, Dean, Graduate School of Library
Science, LSU

Staff Survey Developmeﬁt by Type of Library: Special
Dr. Robert K. Dikeman, Assistant Professor,
Graduate School of Library Science, LSU

Introduction to Survey Instrument Design
Dr. David W. Smith, Assistant Professor, Department
of Eﬂperimental Statistics, LSU.

Survey Instrument Design
Dr. David W. Smith, Assistant Professor, Department
of Experimental Statistics, LSU.
Survey Findings Analysis
Dr. David W. Smith, Assistant Professor, Department
of Experimental Statistics, LSU

~ 186a - ey €




7:30 - 9:00 p.m.

Louisiana State Library and Baton Rouge Library
Club (Social and Tour).-

"The Sum of Many Small Victories," by Miss Sallie
Farrell, Louisiana State Librarian

(Transportation to be furnished by members of the
Baton Rouge Library Club.)

Thursday, March 20, 1975 - International Rooms A & B, LSU Union

9:00 - 10:15 a.m.

12:00 noon

Development of Summary Conclusions and Recommendations
Dr. David W. Smith, Assistant Professor, Department
of Experimental Statistics, LSU

Development of Educational Technology: Video Tapes,
Cable TV, and ETV.
Dr. Charlie Roberts, Associate Professor, Department
of Education, LSU. !

Development of Educational Technology: Telelectures,
Audio-Visuals, arid Learning Packages :
Dr. Charlie Roberts, Associate Professor, Department
of Education, LSU

\
\

Continuing Education Programs for Medical Librarians -
An Overview .
Dr. Julie Virgo, Director of Medical Library Education,
Medical Library Association

Friday, March 21, 1975 - International Rooms A and B, LSU Union

10:00 - 12:30 p.m.

2:00 - 4:00 p.m.

Development of Educational Methodology: Workshops,
Conferences, Institutes, Short Courses and Seminars
Dr. Wayne L. Schroeder, Professor and Assistant
Head, Denartment of Adult Education, Florida

State University

Needs Assessment
Dr. Wayne L. Schroeder, Professor and Assistant
Head, Department of Adult Education, Florida °
State University

Needs Assessment
Dr. Wayne L. Schroeder, Professor and Assistant
Head, Department of Adult Education, Florida
State University

Program Review and Evaluation
Donald D. Foos, Institute Director

- Have a good weekgnd -
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FORM 20

Monday, March 24, 1975 - LSU Library, GSLS, Room 230C

-

Panel on Needs Assessment: Characteristice
. Ms. Dorothy Davis, Southern University (The
Black American Culture)

Dr. Mary Nieball, Odessa College Library (The

Native American Culture) \\\\'»

Dr. Arnulfo D. Trejo, University of Arizona
Graduate Library School (The Chicano Culture)

11:00 a.m. - 12:15 p.m.Individual Sessions

1:15 - 1:45 p.m.

2:00 - 4:30 p.m.

7:00 - 9:00 p.m.

The Black American Culture (Davis) GSLS Room 230C
The Native American Cultire (Nieball) GSLS Room 230D

The Chicano Culture (Trejo) GSLS Room 230A

\

Dr. ponald D. Foos, Dean, LSU Graduate School of
LiBrary Science

Individual State Meetings, Pleasant Hall °

Tuesday, March 25, 1975 - LSU Library, GSLS, Room 230C

9:00 - 10:00 a.m.

2:45
3:45

7:00

11:00 a.m.

12:00 noon

2:00 p.m.

-

2:30 p.m.

3:45 p.m.
5:00 p.m.

9:00 pem.

Introduction to Experiential Learning  Techniques
(Game Demonstration: SLAG and Negotiation)
Dr. Martha Jane K. Zachert, Professor, School
of Library Science, Florida State University

Objectives of Simulation Learning: The Simulation
Learning System (Zachert) -

Action Maze Demonstration (Zachert)

The Teacher' s Role in .Simulation Learning

The Student's Role in Similation Learning
Dr. Martha Jane K. Zachert. ¢

Validity in Experiential Methodoldéies
Dr. Martha Jane K. Zachert.

In-Basket Exercise Demonstration (Zachert)

Roleﬁiay Demonstration (Zachert) ¢f’

Individual State Meetings, Plecusant Hall

. 'a
a2, »I
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_ Wednesday, March 26, 1975 - LSU Library, GSLS, Room 230C

9:00 -~ 11:00 a.m. KEG: Kontinuing Education Game (Zachert and Foos)
11:00 - 12:00 noon Critique of Game Design
1:30 - 2:30 p.m. Design of Experiential Materials

Dr. Martha Jane K. Zachert

3:00 - 5:00 p.m. Program Design and Implementation .
Dr. Donald D. Foos, Dé&n, LSU Graduate School of !

Library Science “

7:00 - 9:00 p.m, Individual State Meetings, Pleasant Hall

Thursday, March 27, 1975 - LSU Library, GSLS, Raom 230C ‘

9:00 - 12:00 noon Individual State Continuing Education Projects
Presentation
Ms. Peggy 0'Donnell, CELS Coordinator

1:00 - 1:30 p.m. HEA Title II-B Institutes in the Southwest - An
) « Overview
Ms. S. Janice Kee, Regional Library Services
Program Officer, H.E.W., Dallas, Texas

*

g

: " "1:30 - 5:00 p.m. Institute Program Evaluation .
a Dr. Donald D. Foos and Dr. David W. Smith
W . ~ -
Ao 7:30 pom, Commencement and Reception

Friday, March 28, 1975 - LSU Library, GSLS Office

9:30 a.m. - 3:00 p.m. Individual Meetings with Institute Director and Staff

AR
Tl b s SN
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S.L.L.C.E.

SoutHwesTERN Lisrary IntERsTATE CoOPERATIVE EnDEAVOR

A Project of

® .
5 _ :
SOUTHWESTERN LIBRARY ASSOCIATION
TO PROMOTE ALL LIBRARY INTERESTS IN THE SOUTHWEST AND MEXICO
L
CONTINUING EDUCATION FOR LIBRARY STAFFS IN THE SOUTHWEST
CERTIFICATE OF ATTENDANCE
. -
was 2 participant in an SWLA/CELS
(Name)
N Continuirdg Education Pregram Planning
SWLA/LSU HEA Title II-B Imstitute ozfor Library Staffs in the Southwest
(Workshop, Institute, Seminar) (Topic)
o Louisiana‘State University
held at _G:adm:g_sm;z_o__o_f__hib_uu_&c_iﬂ_e_ on _March 17-28, 1975
{Place) (Dote)
The Pprogram content covered __Cnn:inning_ﬁdnnaﬂnn_ﬁmm_ﬁlﬂnninﬁ_gnd
(Brief description of course)*
® included __M_hnuraﬂﬂk_dM—_;__ of instruction and participation. It was
(hours/days)
N presented by Donald D. Foos, Institute Director and Staff. ;
) (Nome of Instructor)
N ) March 28, 1975 =
T Date Peggy O'Donnell
\ ' SLICE Office Director ond
. CELS Coordinator
@ . . ®
\ .
& \
N
™~
. “

"*For more information on this program ond its scope, contact the SLICE Office:

7371 Paldao Drive
\ Datlos, Texas 75240
N 214/234-1555

\\

a ’\) ‘ ' . ‘
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S ; 'FORM 22
' P
LOUISIANA STATE UNIVERSITY
AND AGRICULTURAL ANU MECHANICAL COLLEGE
! BATON ROUGE . LOUISIANA . 70803
‘ GRADUATE SCHOOL OF LISRARY SCIgENCE -
td
o o
FROM: Donald D. Foos -
Institute Director
/
TO: f
o
&~ Ex ? -
For your information and files, your publication appears in the
} Proceedings of the Institute on Continuing Library Education Progiam
o Planning for Library Staffs in the Southwest, March 17-28, 1975 as:
° -
° o
®
] “
’— 1]
® .
s
Q. ]
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Acedia Porish Librery
Plrﬂliib

pem Bayouland Pilot Etﬁtary System

Lafourche Parish Librory
Opelouses- Bunics Publie Lidbrory
umwubm

¢ 8t Mary Pirioh Library ) . | sumvosomwwmm

Terrebonna Purieh Lidrory

Vermilion Parish Librery

Univensity of Southwsetern Louisians
Nicholls State University

LS. U.-lunla .

Mais oui, ;l;aro -
. : Y
/

’ > Go to New Orleans while you are in Louisiana for the Instituteo

BUT DON'T GO ON SATURDAY, WARCR 22111 . '

Thatts the day we are going to take you tb Acadiana =« to the cqm Country ==
_to the unique =~ uniquer -- uniquest == section of bur state, s

We'll leave about 8330 aeme and there will be no charge for tramsportatiom, °
but there will be entrance fees to a few of the major tourist attractions on out,
route w= The Acadian House at Longfellow-Evangeline State Park (75¢) and Le Muse@
du Petit Parts (50¢) both at St, Martinville; The-Shadowseon=the-Teche ($1,50) in
Réw Theria; anc famed Jungle Gardens at Avery Tsland, ($1.75)¢ But don't fret == ‘
(thete'll be lon of other beautiful and interesting things to see for FREE, oo
e of couu”e. costo of food and drink will vary with your a e:ite. but we hopc
by ‘nightfall your appetite will be great, so you can feast on t a-e - uniqucr--

* uniquest cuisine in this country at a bayouwside restsurant of far-an

You will have had a full, exciting and memorable day by the tim you get bnck to .
your bed fn “Baton Rouge.

As Dr, Foos wrote you, busses run hourly to New Orlesns, but this Bsyouland
'Tour runs only once, Saturdsy, March 22, S0 DON'T MISS IT!

Please indicateyour desire to pu’ticipu:e by filling out the form below and
'ivl.n. to Malva Huson, Director, chouland L‘ibru‘y System, by Wednesday, llu'ch 19.

-

N

."'----------.‘.--.-----...---‘/.-.--.-.-------

WMMW'

Neme |
:

Baton Rouge addresa

Baton Rouge phons number

i

Phone (318) 233-7948

IEKC@%&MW P. 0. Box 3826 wﬂ:mm R TWX 510 978.0009,




. a0

Q

CONTINUING EDUCATION PROGRAMMING FOR MEDICAL LIBRARIANS-~AN OVERVIEW

Julie 2. Virgo, Ph.D.

r

In order to place what I have to say within the context of medical
library practice, I will first descdribe briefly the development of
medical library education in the United States. )

4 The first medical librarians came from those assocliated with the
medical profession, rather from the library'profesaion. Education
for medical librarianship was first. accomplished by an apprenticeship
method or on-the job training.

Notable dates in the history of medical library education are

given below. .
1.  Formal Courses
. 1902 - Atlantic City - the first call for a two day course to
be offered prior to annual meet#hg although never followed
‘through on : ' A
3 L. ;.
1923/24 ~ First course offered, but not aétgally given, at the
University of Minnesota A : -
J :il
1937 =°  First course given at the Univer#jty of Mifnesota,
covered hospital and patients liliraries
1939 -  Thomas Fleming offered the first.course’devoted entirely
’ to medical bibliqgraphy, at Coluwbia University » .
1948 - Adoption of a Certification Code by the Medical Library

Association
1949/50 - VA course given at 4 geographic locations

1965 ~ - Medical Library Assistance Act was passed with pro@ision
. for training money for educating medical librarians

1969 - 17 of 42 accredited library school programs were offering \
. ; at least»one’coursé in Medical Librarianship or bibliography
o [ 4
1975 -  The figure had become 37 of 62 accredited library school
programs 5 -
. e
- #
26 ~




, Internships

1941 - Tulane University -

® ' 19&4 - Vanderbilt Univer'sity
1952 - ANationai Library of Medicine
1961 - Emory
1961 -~ y University of California at Los Angeles
Plus 5 others ;fﬁ ]
N "

Currently there are 3 internship programs:

1) National Library of Medicine .
2) ucLa i .

. 3) University of Texas at Dallas

Library Technicians

1970 ctandards for Programs & Definition of Duties

)
Continuing Education
‘a 1902 - ‘First call for courses, but nothing came of it
* . 1958 -% Series of 2-hour courses one day before annpal meetings,
courses covered: essentially: the chapter headings of
the Handbook of Medical Library Practice ¢
1962 - Committee appointed to make recommendations
14 Recommendations
- Graded courses to be taken in a series -
- Available at different geographic locations
‘! - Standardization of what was taken

The number of courses offered has grown from 2 in 1962
to 19 currentl¥y available. Revisions, additions, and
deletions are carrinrd out each year.

v =

2. Our Target Population

The Medical Library Associatiorn aims its programs, first at
being responsive to its members' needs, and then to the needs of
all health sciences library personnel, generally.
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We have some data on ‘thése two overlapping populations, but
not as much as we would like. We are in the process of determining
what additional information we need to collect on our membership to
'better determine -programs and prxoritxes.

£ 4 ) &
what we do know is: - ’

1) Approximately 40% of our members work in academic

library settings, vy

L4

40\ of our members work in hospital'liSfary‘settings.

20% in other special libraries, e.g. pharmaceutical
companies, medical societxan, reseangh instxtutes,
- and RML'S. . -
¢ )

(2) From a 1973 survey, we know that there’are approximately
10,000 people working at all levels in medical librarian-
ship, although only 2,400 of chese are individual members
of MLA. )

(3) We have people with a wide variety of educational back-
grounds, ranging from no formal library training to Ph.D's.
‘We have approximately, 3,000 people in the field who

. have fulfilled the requirements for the basic level'of
certification as megical librarians. -

(4) Library personnel generally don't earn a whole lot,
and their expenses are not routinely paid for by their
employers for C. E. courses. .

(5) Many work in one or two person libraries
- no ‘in-service training possible
- diffxculty of obtaining release time .

¥hat does this mean in terms of our C.E. program? .

- Peoplé with a wide variety of backgrounds. Since we-define
continuing education as enabling the person to keep up with or
improve job skills, we cannot say that we will assume everyone“ ’
has had a basic library educatxon.

- Geographically scattered. -

- Don't haye a lot of money. . .
other influences -~ Certification for Technicians who will be °
required to undertake continuing education to maintain cextification,
as will the librarians, )

v




- -~ 4. " The MLA Continuing Education Program

(1) 'History just described, \ N

£

' (2) Our purpose is to create and stimulate an attitude about
cortinuing education amongst our members spec1fically .
and in the professional’ generally. We do this in a number
of ways, such as:"

+

-~ MLA NEWS - crossword puzzles, New IR systems,

. 'mtorial section, , ‘
Lo . New Roles for Health‘Sciences Lﬂbrarians <.
~ W A ! +! .

@ - Film, - - ' .

7 - An awareness of the V¢r1ety of ways 1n which

continuing education occurs, . o

fo; mwedigal librarianship,

-

(4) Packaged short courses - annual and local presentations,

(5) Three-day intensive residential igstitutes

- »

History of Continuing Education Programs

" Twenty-five continuing education courses have now been developed
of which 19 ‘are currently available for presentation at our annual meeting
or may be sponsored by any interested group - regional group of MLA,
other library associations, library schools, Tocal associations, and
interested groups of libratians. W - .

The kinds of .courses offered:
, - Reference courses.- both introductory medical reference, ’
and literatures of specific fields, e.g. nursing, dentistry,
pharmacy, history of medicine. .

- Human Factore in library administration ‘ «
Personnel management studied in terms of interpersonal
relationships.

- Beginning inter-library loan

-

- Planning library buildings

) ‘Academic medical
Special libraries - hospitals

L]
~ "4“",5

.
A e
-4=

(3) N grant to develop a national continuing education plan )

28
2
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- A. V. Course - Management of Media in Libraries..
- Hardware and software ,
/' Organization, selection, management .

~ Systems Analysis

- Application of Operations Research to Library Décision-uaking

b

- Catgloging and Classification

- 2 HEDLINE courses: ",

£ -
o 2 i‘
_,4

1. For people who will be referring MEDLINE requests
to MEDLINE facilrties.
2. For administrators who have MEDLINE or some other
) on-line system in their libraries. 'To understand the
BRI . impact of these systems on existing library functions. -

<
>

- Grant applications and management ¢

[ N -

- Mugseum objects

= 3 day Institute designed around the intensive residential .
+  model for adult learning L4

Some Information About’ MLA ‘Institutes

\

. Difficult to be cost/effective. If we break even, that's fine.
Bring faclilty togethe; for one‘me;ting.
Lots: of phone calls. | {
Send out ﬁaterial in advance.

e

Resort area vs. easy access.

] . , Lots of follow-up.
t Residential modei - group reinforcement.
) High faculty/student ratioﬂ .
5. \How does the MLA Program "work"? E

A. Comqitteeﬁresponsible for program development,
B. staff for coordinating production of courses, scheduling
the printing of syllabi.

. e
o le
-5 v




6.

_Mechanics of presentation.

Acts as a regouxce to the Committee.

Relationship between commibtee and staff. Director of Education

is a committee member,

~ Staff acts a resource to the Committee,

- In some ways acts as a facilitator for the Committee in the
Committee's own continuing education. Sends information on
topics of concern to them. :

o ." "

- Staff provides input on areassbf interest as expressed by

membership for new courses

- Channels information on instructors' viewpoints about courses,

-

- Suggest projects for Committee to work on:

e.g. " a) Develop criteria for evaluating courses (monitoring).

b) Develop guidelines for Special Interest Groups and
individuals proposing to develop courses.

c) Develop explicit contractual agreements between
course designers and Association

- Educational objectives stated in behavioral terms.
At the conclusion of the course, the participants
will be able to...

- Pre-test or post-~test

- Staff may also agree to take complete responsibility

for development and production of a course.

WHO does WHAT? .

Committee
Program Development - for 4 to 2-day recurring courses.

Rl

- Develops long term goals (say 5 years broken down into year.
steps, setting priorities),

- May work with SIG's in identifying the best way to structure
or divide a topic into a series of one or two day units,

- Mfy work with SIG's in identifying course designers,




- One member of‘the Committee is assigned responsibility
for each subject area, and coordinates with the course
designer in the development of the course.

R ~ Course designer and bommittee member develop educa’ ional '
objectives for course.
P

- Committee member provides assistance and guidance to

course designer, he/she keeps the designer on schedule,
and evaluates finished product,

(Finished préduct is = course gbjactives

course description
course-outline
syllabus

instructor's guide if necessary)

v
i

- We ask for camera-ready copy.

- staff *
Once a course has beén developed, staff

- Publicizes available courses for presentation at annual
meeting and local presentation.

- Handles registrationifor participants at annual meeting.

Maintains a stock of syllabi for all courses,

\
|
\ Makes atranqements for annual and local meeting presentations

o

- Selects instructors.

Evaluates instructor,

?
l
|
3

-~

Arranges for needed materials to be sent to presentation.

i

[

! _

| ' .

1 e.g. Certificates of attendance.
| )

\ Evaluation forms for each course.
|

|

Syllabi .

= Sends out materials in advance of course if necessary.
% We try to use form letters whenever we can

deal Contact

Call up instructor - we maintain an instructor file with
~..___ Course evaluations noted for future reference,

-

7




Write letter of confirmation to instructor - what
materials he needs, equipment, classroom set up. @

Ship off materials,

[ ] ! .
Pay instructor expenses and thank the person,
Get money from local group. o

Get evaluation forms back, unused certificates, syllabi,

- Evaluation forms

s,

P

Not perfect, but do give us feedback on: o

1) 1Instructor performance,

2) syllabus,

3) suggested new topics . |
4) suggested instructors. ’

5) ‘Demographic“type data

Type and size of library o
Education background v
Number of years in library work
How they heard about the meeting
what other continuing education courses

they have taken

'

IS

o

(1)

(2)

- What have we learned that I can pass on to you?

Try to engender and reinforce among the people with whom

you work that continuing education opportunities are all

around you. Not only will it enhance job performances, but ®
it will make .the job itself more interesting.

Continuing education is not something that builds on where

your library education has left off. All your working life is an
education. We are all at different points along a continuum. '
It's an attitude. ®

Recognize the characteristics of the group for whom you are
providing continuing education activities.

- They don't earn a lot of money,

- Employers often can't or won't pay for them to attend
meetings. -



y:
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(3)

(4)

(5)

(6)

(7)
(8)

(9)

(10)

- Often geographically dispersed and in terms of levels of
competence of subject skills required so you may have
to develop programs that are general, but you can
use techniques to compensate for differences in
educational levels.

e.g. student teaching, small group breakout gessions,
mixed structure, size or type of library.

Provide materials before class, this can be useful, but
you are always going to get those people who haven't done
the reading. i

1‘/’
Use committees and task forces, special interest groups.
You will probably need one person with a continuing
overall responsibility, because committee members axe
often geographically scattered. Need for a coordinatox.
Need for "in-service" training for committee. -~ people
want to participate but are often unsure of how to.

Different topics lend themselves to being handled in
different ways.

Lecture -size of audience unimportant, .o
Classroom set up-
Hollow = U =
Publicize availability of opportunities at community
colleges, transferability of information from type of
library to type of library
packaged programs -~ transfgrable from instructor to

instructor,

Spell out pre-requisites for courses to help participant
identify if it is at right level for him or her,

Evaluations and Certificates of Attendance,
Use one as carrot to get the other,

Spell out mechanics of program using form letters and
checklists

e.g. types of classroom set up.

types of A-V equipment e.g. blackboard, chalk,
, eraser, flip chart.




(11)

(12)

(13)
(14)

(15)

»

"Happiness tools"

- Notebook
-~ Pencil
- Free drink ticket

Choosing site for C.E. course

ease of access,

~

resort - secluded, less distractions in conjunction
with meeting. .
P
Importance of socializing *' Free time
between faculty and students

Set up coffee in classroom so people can get up and
get it whenever they want it. .

Maintain your enthusiasm and drive by speaking with
colleagques,

10




APPENDIX
FORM LETTERS USED IN MLA CONTINUING EDUCATION PROGRAM

1. Information on Local Presentation of Continuing Education Courses

d
3.

2. Information sheet on course participants
3. letter to lnstructors teaching at thE”HLA annual neeting

4. Form letter requesting information on room set-up, A~V reqnixenents.
special materials.

5. Letter to instructor teaching at a local presentation

.

6. Letter to local contact

7. Evaluation Forms
A /\
8. Certificate of Attendance




~

L -+

Medicat Library Association, Inc. Suite 3208, 919 North Michigan Averue Chicago. I1inoss 60611 312/266- Zﬁ'

S o
INFORMATION ON
LOCAL PRESENTATION OF CONTINUING EDUCATION COURSES
1975/76 ‘ ®

a

The attached list of one-half to two day continting education

courses, developed by the Medical Library Association, are .
available for local presentation under the sponsorship of MLA o
regional groups, library schools, university extension divi-

sions, and/or interested professional groups.

COURSES :

The sponsoring group may choose any of the courses for local
presentation.

Each course requires one day (9am-5pm) for presentation unless
otherwise specified. The number of courses offered is deter- !
mined by the sponsoring organization and more than one course ®
can be offered on the same day or several courses can be grouped
together in sequent1a1 fashion over a period of two or more days.

Courses can be arranged for any date or dates that are convenient

for the sponsoring group. However, the Medical Library Associa- ®
tion's Division of Education asks that it 'be notified a minimum

of six weeks before a course is planned so that appropriate
arrangements may be made for the presentation.

1 NUMBER OF REGISTRANTS: - ®

Continuing education courses are designed for maximum interaction
between student and instructor and are usually most successful

when classes are small. Fifteen to twenty individuals per section"

is preferable although some courses can accomodate as many as ®
twenty-five persons. A minimum of twelve persons per course per
section must register in order to cover costs of presentation.

REGISTRATION: -

The sponsoring group handles all course registrations directly. C e
Checks should be made payable to the Medical Library Association

and forwarded to the Medical Library Association Division of

Education at the conclusion of the courses,

Q | [T L) .




INSTRUCTORS: .

Selection of instructors is made by the Division of Education,
Medical Library Association. The Medical Library Association
pays all instructor expenses.

COSTS :

A registration fee of $30 per registrant per course is charged
if the registrant is a member of M.L.A. Non-members of M. L.A.
are charged $45. The fee. is payable to the Medical Library
Association.

Arrangement costs not specifically agreed upon by the Division
of Education are paid by the sponsoring group.

Costs of assembling and shipping course materlals are assumed
by the Association.

If the sponsoring group desires to include food or coffee breaks
it is responsible for the cost. :

Costs of éﬁblicity or promotional mailings to the group's mem-.
bers are borne by the sponsoring organization.

ARRANGEMENTS :

The Division of Education provides information regarding the
number of rooms required, audiovisual equipment needed, and so
forth. It also provides lists of necessary items for the
bibliography courses; however, the sponsoring organization fur
nishes the actual materials. The Division of Education lends
advisory assistance if desired.

COURSE PACKAGE:

The Division of Education provides:
. 1) Copies of the syllabus for the course.
2) Any printed materials (manuals, handouts) needed for
presentation of the course.
3) An instructor for the course.
4) Certificates of Attendance and ‘evaluation forms.

Since the courses are presented by the Medical Library Associa-~
tion it reserves the right to edit any of the publicity material
dealing specifically with the courses and its role in their
presentation. Sponsoring organizations should routinely submit
their publicity material to the Division of Education for review
prior to its mailing to their membership.

o
-13 -
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The Division of Education will work closely with the spon-
soring group to insure that their continuing education
activities are presented in a manner consistent with the
high standards of the Medical Library Asseciation.

WHO TO CONTACT:

Requests for continuing education courses for the 1975/76
calendar year should be made to: :

Julie A. Virgo
Division of Education
Medical Library Association
. 919 Michigan Avenue, Suite 3208
Chicago, IL 60611

Telephone: 312/266-2456

| ot
* rrind
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COURSES AVAILABLE 1975/76

7

2 - “
-3

GENERAL BIOMEDICAL REFERENCE TOOLS o T

- -~ -

An introductory course ifitended for personnel with limited train-
ing or experience. Basic reference works common to many health

r3

science libraries are examined. Ceterage includes an introduc-

¥

tion to: Index Medicusa,Abridégf Index Medicus, Hospital

Literature index, Internationfl Nursing Index, Index to Dental

e ———————

Literature, various directories and spedific reference works
such as the Dictiona

-

ry-of ‘Medical, Syndromes, etc. X

ﬁqmm FACTORS IN MEDICAL LIBRARY ADMINISTRATION -

. o7 . -
Personnel management is studied in terms of interpersonal re- *
lationships. Topi93jgovered41nc1ﬁae: what makes a good super=~
visor, conflicts in values ands éxpectations which impair staff

productivity, and management attitudes which provide for work
satisfaction. Using the techniques of .case study and psycho-

drama, administrative problems are discussed, enacted and ana

' by the group. Problems relating to both large and small li-

braries are examined. (Case studies will be gent to registrants
ifi advance of ‘the .rourse). ‘ » ' ‘

- .
Ll . -
[

A REVIEW OF THE LITERATURE QF DENTISTRY A

b s
. ;! - ~
<

The student is presented with an overall” survey.of the litera-

ture of dentistry which includes poth.thé mngr old and new

. reference sources as well as publicationg® ‘Historical and

special interest to libraries. Through-d s :ieéjgjiproblems,
the student has the opportunity Eofuse they various tools which
are discussed and to develop@his'inﬁormation finding techniques.

o . P e
MATERIALS FOR THE HISTORY OF THE HEALTH SCIENCES

~

*

This course is des{ghed'td’provide the student with an awareness
of the variety of materials any retrospective coliection might
include and an awareness of some problems in their care and
processing. Appropriate reference sources will be discussed

and evaluated. The syllabus has been completely revised and
updated, and the scope of the course has been- expanded to in-
clude all the health sciences. ‘ :

1 N -
N

~

RECENT ADVANCES IN THE LITERATURE OF PHARMACY

Problem areas in the location of pharmaceutical ‘information
[ ~ ’

W ‘
B - 15 - .
”

Yy )

lyzed;




CE 10¢

cont.

CE 11:

CE 13:

CE 16:

are studied. Selected standard pharmacy reference tools are
covered, emphasizing drug nomenclature and product information,
business and statistical information relating to the pharmaceu-
tical industry, and the availability and use of various di-
rectories. A series of problems gives the student didactic .
experience in dealing with the complexities of pharmaceutical
reference queries.

J

SPECIAL INTERLIBRARY LOAN COURSE

*

The course is designed for individuals with limited or no prior
experience in this area of library work. Correct procedures

for completion and submission of an ALA Interlibrary Loan Request
Form will be emphasized. A Bibliographic tools for verifying and
locating desired material will be described and evaluated.
(Half-day course -~ 3% hours).

GRANT APPLICATIONS AND MANAGEMENT

This course, intended for those individuals responsible for
providing library services in health-related institutions,
Presents basic information about grants. and grant management.
Topics include: the evaluation of grant support, federal and
non-federal grants, requesting funds, contracts and grants
management. h

HEALTH SCIENCES LIBRARY BUILDINGS

This course is intended for those actively planning a new li-
brary or remodeling an old one. The syllabus has been completely
revised and u ted, and it includes all phases of planning from
early stages th ugh completion. This course is concerned with
planning the larg medical library fac111ty, especially med1ca1
school libraries.

LITERATURE  OF NURSING -

Planned for the person wha has had little or no experience with
the nursing profedsion, nursing education, or nursing literature.
This course includes a discussion of library needs of the schoo
of nursing and of the graduate nurse, as well as trends in n:zé;
ing and nursing education and some important libraries with whose
services nursing librarians should be familiar. The course
also includes discussion of acquisitions, reference sources,
literature of associations important to nursing and non-book
materials.

| ., -16-

MANAGEMENT OF MEDIA IN LIBRARIES

I3

El

Media in libraries is explored from a practical roint of view



CE 16:
cont.

CE 17:

(=]

CE 18:

CE 19:

- _ - ®

providing the librarian with basic knowledge and.considerations
to enable planning and implementing media programs in support
of medical education. Emphasis is given to organization and
management, storage and handling, cataloging and indexing, and
acquisition. (Librarians who have "attended this cgurse at the
National Medical Audiovisual Center should not apply for CE 16).

L3

PRESERVATION OF LIBRARY MATERIALS S

A course designed to familiarize registrants with basic pre-~
servation measures. For the 1975 meeting, each section will .
have a different emphasis. The Saturday section will consist
of an introduction to basic preservation measures inecluding r
non-book materials. Routine maintenance of modé?n collections,
with emphasis on the care and repair of modern bindings; and a
discussion of common pregervation problems will be included,
The Sunday seection will cover fine bindinhg and the preservation
of archival materials, including the special preservation

- problems encountered in rare book collections and manuscript
collections. ' '

- S o
SYSTEMS ANALYSIS '

\

A new course intended to introduce uninitiated students to the
terminology and concepts employed in the use of systems analysis
techniques in the medical library setting. A syllabus will be
sent in advance of the course to allow students to work out
exercises on a self-study basis. The tutorial session will be

devoted to group interactions concerning applications of analytic °
techniques covered by the syllabus. < ‘

APPLICATION OF OPERATIONS RESEARCH TO LIBRARY DECISION MAKING

This is a two day mini-course designed svecifically for librarians
of medium and large size health sciences libraries. It is ad-
visable that students who are planning to take this course

have already been exposed to the basic concepts of systems
analysis. No mathematical background' is required although
helpful. .

First day unit introduces the most basic concepts of probability
and statistics and the formation 6f mathematical models and the
general concept of operations research and its application to
public systems in various decision making ‘pr‘ocesses. Students
will be given opportunities to do actual statistical exercises.
Second day unit deals with the application of operations research
techniques in health sciences library settings. Specific models -
will be introduced and their usefulness o librarfans in terms

of various administrative decisions-will be discussed., Students
will be asked to apply some models to their oyn library situa-
tions. ’ )

»
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CE 19:
cont.

¢E” 20

CE 22:

-Pfe-regglslte for the cou;se. uCﬁala - 8yatemb Analysis or its

equivalent , ¢

Persons demonstrating evidence of equlvalent knowledge as is

being prlesented on the first day may apply for the second day

of the course separately. Course feed: $30.00 each day for MLA
X : " Members

$45.00 for non=members

s

MEDLINE AND THE HEALTH SCIENCE LIBRARIAN

o * 2 *

MEDLINE, The National Librarj of Medicine's interactive search
system, is,currently operational in .about 150 medlcal libraries.
Although additional ones _will continue to be added to the
MEDLINE network, it is not possible for all those wishing to
join to do so. And yet the services of MEDLINE must be made
available to all qualified health professionals. The purpose
of this course is to explain how MEDLINE works, how its services
may be used by &ll health science librarians, and how those
librarians can better serve their vital role as the mediary
betwéen the. requester and the MEDLINE system. Course partici-
pants will be given an opportunity to perform simple MEDLINE
searches. " Since enrollment must be limited, applications from
MEDLINE, analysts and other. library personnel having access to

MEDLINE 1n their own libraries will not be accebted for this
course. !

MEDLINE AND THE HEALTH SCIENCES LIBRARY ADMINISIRATOR

The advent of on~line, interactive search systems such as -
MEDLINE makes it important that the medic library admlnlstra-~
tors understand the impact these systems w%ll have on existing
library‘functions.a The course is aimed at providing a forum

or (1) 1library administrators who baveﬁﬁEDLINE or -some other
on-11ne system in their libraries, or (2) persons hav1ng access
through shared use of a terminal or accgss code. Thls would
include persons located in medium-to-ldrge hospital libraries
(300 ,plus beds). A forum will be provided for a discusssion of
problems arising out of having an on-line system in the library
and its implications for other library service.

Ay

! r
PLANNING HOSPITAL IISRARY FACILITIES

The purpose of this course is .to start the hospital librarian
on a course of self-educatioh to dain the skills necessary for
planning a new or remodeled libratry. Acquiring self-confidence
and Xinding a power base are emphasized. Methods of gathering
and organizing the data and writing a building program are dis-
cussed,and each element of the library plan considered. An

. exercise in reconciling all requirements for space available

is done by small groups at the epd of the class.

UL
PPy
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CE 26:

PROBLEMS IN MEDICAL CATALOGING AND CLASSIFICATION

This is a course for persons with some cataloging

and classification experience. Topics to be covered includé:
International Standards for Bibliographic Description; problems;
the use of the Tree Structures and the alphabetical MeSH:
cataloging policies; and the future of NLM and OCLC as sources
of cataloging irformation.

TEACHING SKILLS FOR LIBRARY EDUCATORS

An overview of basic planning and teaching skills plus intro-
duction to innovative strategies for improving adult learning.
The course will include exhibits of '°w materials, demonstra-
tion .of methods and personal involven .t of registrants. Limited
to persons with teaching experience in graduate library schoole
and/or continuing education courses and Ph.D students who are
expecting to enter the teaching field soon. This is a two-day
course.

LI U
Ao b




™ 3
3 T . ~ ™
l\.‘:.._“ ! av ":
r
LR

E B TO BE COMPLETED AND RETURNED BY ALL C.E. REGISTRANTS

~ - Ty

".Saturday  Sunday

C.E. Courses registexed for: "First choice
Secqnd choice ’

Type of Parent Institution: Hospital
. ‘ B University
Research Institute
Other (please
specify)

R

||

Highest academic qualification: Major

- High School A

. .College (number of years)
- Bachelors Degree

Masters Degree >

- ' Post Masters' (please specify) )

What d& you hopé“fb gain by taking these courses? Ple#se answer separately for each
course. .

Complete only if registering for CE 19 -

\\

Have you taken CE 18 (Systems Analysis)? N\

If not, briefly describe how you attained equivalent background.
\,

If you are registering for the second day of CE 19 only, briefly describe
how you attained the knowledge being presented on the first day.

Complete only if registering for CE 26

Please check the items below that apply (You may check m&re than one).
o

) Ph.D. Candidate .
Planning to teach in a library school
Pregently teaching in a library school
Presently teaching or have taught in
the MLA continuing education program
Planning to teach in the MLA continuing
education program . :
Extension librarian with experience in
Q presenting workqhops'

IERJf:‘ . 420 _i;Li;i | . o
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Dear H

Thank you for agreeing to teach CE
at the Sheraton-Cleveland Hotel on Saturday May 31, 1975.

Courses normally run from.9 a.m. to 5 p.m. with coffee
breaks and lunch scheduled.

An Orientation meeting for instructors is scheduled for
Friday, May 30, 1975 from 9-10 p.m. for instructors teaching
on Saturday, and from 5:15-6:15 p.m. on Saturday evening

for those teaching on Sunday. The place of the orientation
will be listed in the meeting program.

A copy of the course syllabus is enclosed. If you would

like any inserts added, please let us know as soon as possible
so .that we can add them to the syllabi. Students register-
ing for the course will expect you to cover the content listed
in the course description. The course description for the
course you are teaching is enclosed. Within this guideline
however, it is up to you to determine the most effective

way to teach the course. The syllabus does provide a
suggested outline and all students will receive a copy of

the course. \\

If there are any materials you wish the participants to

have in advance of the meeting e.qg. syllabgs, reading list,
etc., we will be happy to mail them out. For those people
registering in the pre-registration period, we will provide
you with information about their educational background,

type of library, and objectives in taking the course. A
copy of that' information sheet is attached to this letter

for your information.

Class size will be limited to 25 registrants except where
we have made arrangements with instructors for a larger
class size. Twenty-five is not a magic number. Consider

LR A
ot
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the objectives of your covrse and how you intend to teach to
meet. those objectives. If you feel you could handle
more students, please let me know.

A form is enclosed for you to complete so that the room
will be set up and equipped as you wish. Please return it
to us by April 1l4th.

We will be sending you a manual in the next few weeks. We
hope that you will find it helpfyl in presenting the course.
We would appreciate your comments on its usefulness.
.
Since.it is expected that people teaching continuing educ~
ation courses will be attending the annual meeting anyway,
the Association does not reimburse the cost of travel
expenses except in extraordinary circumstances and agreed
upon in advance in writing. We do, however, pay one day's
expenses (including meals and room) for each one day course,
- and an honorarium of $60.00 for each one day course. Please
keep your receipts! )
Thank you once again for agreeing to participate in<hﬁé
Medical Library Association's continuing education pfog?am. -
If there is any further information you need, or anything we
can help you with, please do not hesitate to contact me.

Sincerely yours,

Julie A. Virgo
Director of Education

JAV:cp

Enc. .
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MEDICAL LIBRARY ASSOCIATION

Continuing Education Program

s

Name of Instructor

Title of Course

Date(s)-pffered

Course Location

Please check the following items that are required to teach the
above course. y

TYPE OF ROOM SET-UP

( ) Classroom o“.orj ' lo—.oo—orl
t ]

L _

0 © 0090 . 0006 60

| ] L _

0O 000090 090000

Conference . ' 0 000000 0@ ©

6

‘00 0 © 9 © g O

4

6c0o0c00OoQ0O o

Hollow - U

Theatre style ©o000o000

o0vo0 O 00 Q00 O

Ovooo 00 Ov0o
0000 o0 00O

Other -- Please specify and diagram

3
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TEACHING EQUIPMENT

( ) Instructor's table -

( ) Podium

g

Large blackboard N
Chalk

Eraser

Screen v

Flip chart

Masking tape
Lantern slide proj#ctor (3%" x 4")
/.

)

)

)

)

)

) Peit tip pens
)

)

) Carousel slide projector
)

AAA‘\AAAAAA

Overhead transparency projector
) 16 mm motion picture projector

Table for reference toSls or equipment

Lo S . S
g

) Other -- Please specify
This includes all CE 16 equipment

TEACHING MATERIALS

( ) Reference tools

Please attach a Separate sheet listing titles ang
number of copies

( ) Terminals (please specify models)

( ) Telephones

. SHOULD YOU NEED ADDITITONAL EQUIPMENT, OR OTHER ITEMS NOT
E LISTED HERE, PLEASE SPECIFY. RS
\[ i

|

-
A

s,
P
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Thank yéu for sgreeing to teach
) at the

in
on

Your local contact 1is

Would you let Imow how you would
1ike the room set up for your course (e.g. classroom, conference,
U-shaped, etc.) and vhat equipment you need (e.g. blackboard, chalk,
eraser, or other A-V equipment). If tke course you are teaching
requires bibliographic tools then notify T
in enough time so that they can be ocotained for your course.

While you are responsible for making your own accamodations, ete.
you might wish to ask for

information about the best place to stay, and how to get there from
the airport. '

We will reimburse your expenses (coach airfare, ground travel, accom-
modations, meals, etc.) and pay you en honorarium of $50. Please send
receipts and the original flight coupon if epplicable., MIA now pays
actual room accamndaticns and a separete meal allowence of up to $12
e day. Autcmobile travel is reimbursed at the rate of 10¢ 2 mile.

(more)




Page - two -

If you wish registrants for the course.to have their syllabi in
advance, please let us know so that we can make appropriate arrangements.
Do you need us to send you & copy of the syllabus, or do you already

®. have one? ' ,

Thank you once sgain for helping us in our continuing education program.
If there 13 any further information you need, or anything we can help
you with, please do not hesitate to cantact me or my secretary, Pam

Fertel, at MIA Eeadquarters,

‘ Sincerely, .
C o Qe dVap - S
" Julie A. Virgo

.~ - Directar of Educaticm

IV /pt
cc: Richard Eimes

o . ‘ . T ... e e d e
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December 19, 1974

Sheila Latus

Medical Librarian

Kafser Foundation Hospitals
8010 Parkway Drive

La Mesa, California 92041

Dear Ms. Latus: o - .

This letter is to conf&rm the arrangements for the sponsoring of

two continuing education courses by the Medical Library Groups of

Arizona, Northerr California, Southern California, Hawaii and
Nevada on February 26, 1975 at the Francisco Torres Conference

. Center in Santa Barbara, California. You will be our contact with

your group. The courses you are sponsoring are:

CE 14 Planning Health Sciences Libraries
CE 16 Management of Media in Libraries

Th?linstrncior for CE 14 , Planning Health Sciences Libraries
will be:

Frances Ishii

Library ,

Memorial Hospital of Long Beach
o 2801 Atlantic Avenue

Long Beach; California 90801

(213) 595-3841

Tbﬁlinstructor for CE 16, Management of Media in Libraries
will be: :

Michael Homan

Regional Medical Library
Biomedical Library

University of California
Center for the Health Sciences
Los Angeles, California 90024 °
(213) 825-1200 ‘

- 27 -




Ms. Sheila Latus -2- December 19, 1974

]

You should work with these instructors directly for each of the
courses to find out what their requirements are in terms of
classroom set-up, blackboard, flip charts, bibliographic tdols,
audiovisual equipment, etc. For Michael's course you will need

to obtain a number of pieces of AV equipment which he will need

to have in the classroom to teach the course. Michael will let

you know whHat his requirements are. HWould you also assist the
instructors with information about accommodations, how to get to
the place at which the course is being taught from the airport, etc,

although these matters and payment thereof are the instructor's
responsibility. S

Syllabi for registrants for CE 16 will be shipped directly to you.
Would you notify us of their arrival (or non-arrival!). Unused
syllabi must be returned to the Medical Library Association's
Division of Education so that the number of registrants plus the

nunber of returned syllabi should total the number of syllabi
we send you. :

Frances Ishii is preparing special materials for the CE 14

" course as that syllabus is being revised at the moment.

A

We are shipping to you today certificates of attendance so that

you can type the course number, the name of the course and the .
namghof the registrants and give to each participant at the conclusion
of the course. Evaluation forms are also being sent. Would you

have each participant fill out the form and collect all forms at

the conclusion of the course and mail them back to us here at
Headquarters. . '

Please let us have a list of the registrants for each course you

are offering so that we may up-date our continuing.education records
here at MLA Headquarters. At the conclusion of the course, mail the
checks for the course registration directly to the Division of Education
at MLA Headquarters by registered mail. Please note that there is

a price differential for registrants taking the course who are members
of MLA ($25 for members, $35 non-members)",

Courses will be presented if there is a minimum of 15 registrants.
If you do not get 15 registrants for a course, you may choose to
still sponsor the course by supplementing the registration fees with
an amount from your group's own funds.

If there is any further information you need, or anything we can help
you with, please do not hesitate to contact me, or my assistant, Bobbe
Aiken, at MLA Headquarters.

Sincerely,

Julie A. Virgo, Ph.D.
Director of Education

CC. Richard Eimas
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Medical Library Association, Inc. " Suite 2208, 919 North Michigan Avenue. Chicago, Hihinois 60611 312/266-245§

LN

COMMITTEE ON CONTINUING EDUCATION
Course Evaluation - Participants’ Questionna.il.re

-

fiy completing this form you will help to make future courses more profitable
for yoursel? and others, and you will assist the Committee to reach an ob-
jective evaluation of its program. Please complete this form and give it to
the instructor before leaving. .

Instructor's name:

Regional Group name:

COURSE SECTION

K3

CE 4 General Biomedical Reference Tools

CE 5 Human Factors in Medical Library Administration
CE 8 A Review of the Literature of Dentistry

CE 9 Materials for the History of Medicine

CE 10 Recent Advances ‘in the Literature of Pharmacy
CE 11 Special Interlibrary Loan Course

CE 13 Grant Applications and Management

CE 14 Planning Health Science Libraries

CE 15 literature of Nursing ‘

CE 16 Media Management in Medical Libraries

CE 17 Preservation of Library Materials '

CE 18 Systems Analysis .

CE 20 MEDLINE and the Health Science Librarian
Special Course: MEDLINE and the Administrator .

1. To guide us in interpreting your responses, please supply us with the
following {nformation: = ‘ . :

[ B

P

(a) Kind of library in which you work: health sciences ( ), hospital ( ), )
medical school ( ), medical society ( ), dental ( ), pharmaceutical (),
nursing ¢ ), behavioral science ( ), RMP-RML ( ), Other (Specify):

(b) Number of professional librarians on staff: .

(c) Number (full-time equivalents) of clerical people on staff:

(d) Number of periodical titles currently received:

(e) Number of books in collection:

(f) Your position in the library:

(8) Length of time you have worked in medical librarianship: less than
one year ( ), 1 to 3 years (), 4 to 6 (), 7 to 10 (), '11 to 20 (),
more than 20 ( ). ‘

(h) Training: On-the-job ( ), BA or BS with no library coursework ( ),

BA or BS with some library coursework ( ), BSLS ( ), MSLS with no
coursework in medical librarianship ( ), MSLS with one course in
medical librarianship ( ), MSLS with more than one course in medical
librarianship ( ), post masters medical library ihternship ( ).

Lifed
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2.

3.

-

th:did youllearn about the courses:

(a) Registration material ( )’

(b) Announcement in the Bulletin of the Medical Library Association ( )
(c) Announcement in the MLA News (-)

(d) By other means (Please explain):

(e) I did not know about the courses prior to registering at the
meeting ( ). - \ ' ,

I have previausly at%ended: (dircle as many as necessary)

/

(a) CEs1 Punched Cards (§) CE-10 ' Pharmacy

(b) CE=2 Machines in Librzries i (k) CEell Interlibrary Loan

(c) CE-3 System Analysis (1) CE-12 Advanced Reference

(d) CE-4 Reference Tools=-General (m) CE=13 Grant applications

(e) CE-5 Human Factors ~ o and Management

(f) CE-6 Computers and Programming (n) CE-14 Planning Health Science
(g) CE-7 Quantitative Measures ) Libraries .

(h) CE-8 Dentistry . (o) CE-15 Literature of Nursing
(1) CE-9 History of Medicine . (p) CE=16 Media Management in
= ¢ Medical Libraries
(q) CE=17 Preservation of Library
materials * .
(r) CE=20 MEDLINE and the Health
) . Science Librarian Lo
X, Lo ., (s) Special MEDLINE & administrator

Y

What format(s) AE continuing education courses do you prefer?

(a) One day course at annual meeting ( )

(b) One day course at regional meétings ( ) . ' e
(c) Home study course ( ) . .é; {
(d) Courses lasting only one-half day at annual heeting ()

(e) Opportunity to take two one day courses at annual meeting ( )
(£) Institute (5 one-day courses) ()
(g) Other:

A ] ] . 4
Did the course description give you an accurate preview of the course:

(a) Yes ()

-

() Mo ()

(¢) Comments:

.-t . -
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What additional information would you have wished to know about
course? N

Was the syllabus for this course:

"(a) Very useful ()

(b) Useful. ()
(c¢) Not Useful ()
(4) Not used during course ptesentacion ()

Please make suggestions on how this syllabus could be improved,
back {f additional space is needed: :

I
-

the

Use the

Do you like some sort of lab exercise combined with the lectures?

(a) Yes ()
(b) No ()
(¢) Undecided ()

(f) Comments :
5 ;

?

s
\

10. What topics in this course should be covered that were mot discussed,

or he covered in more depth?

11. What topics in- this coqtée should be covered with less emphasis or were

12,

not. particularly useful?

7

Was the general level of this course:

“(a) Too elemeniary' ()-

(b) Too theoretical ()
(c) Just about right ()
(d) Comments:

L
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13,

14,

15,

16,

19,

20,

Was the time allotted for this course:
(a) Too long () *
(b) Insufficient ( )

(c) Just about right ( )

(d) Comments:

N

Was this coursework relevant to meeting your objectives in taking this
course: . ‘

(a) Yes ()
() No () .
(c) Comments:

\
*ﬁ

What could be done to make it more relevant to your objectives?
Comments :

Did the instructor present the course:

(a) Very well ()
(b) wWell ()

(c) Average ()
(d) Poorly ()
(e) Comments :

Did you have sufficient opportdhity to ask questions and rniae—pointa
in class: Yes (), No ().

Did f%e instructor use sufficieﬁ; audio-visual and other explanatory
aids to supplement the lecture? ‘Yes (), No ().

Do you have any comments or suggedt{ons on the use or non-use of audio-
visual aids in this course? Comments:

Please list the names and addresses of 1nd1v1dua1Q whom you feel
would be qualified to teach this course:




Thank you,
COMMITTEE ON CONTINUING EDUCATION

Alice Joyce

Caywood Garrett

Martha Lou Thomas

Jo Ann Bell .

Phyllis S. Mirsky

Ruth Fenske

Ray Long

Richard Eimas, Chaimgn

Julie A. Virgo, ex officlo

Dr. Ernest M. Allen, ex officio
Nency Woelfl, AMIAC Representative
Charles W. Sargent, Boarg Liaison




