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INTRODUCTION '

(oncern for the healthy development of<all human beings has been c\prgssvd
in legislation providing financial support for those children and ado-
lescents whose impairments in learning cause them to be 1dentafred as
the Trairnable Mentally Retarded. Their neced forfleatning soctally
acceprable behaytors and attitudes whach w111 enable them to be part of
family and community I1fe has been increasingly recognieed.

The conditions associated with severe impatrments 1n learning are varied
and complexn, Many are not remediable, and their effects upon the develop-
ment of some 1ndividuals witl necessitate lifelong®supervision and carc.
These children, however, can be taught the shills of self—-care and the
attitudes toward others that will permit them to live happily within the
family and be partially self-supporting. J

Responsibility tor the Tratnable Mentally Retarded 1s shared by the
family, tht school, and the community— Parents of these children face
overwheiming emotional problems 1n attemptang to understand and help them.
Placement out of the home, 1n institutions and residence schools, 16 not
only cxpensive but often fails to develop the potentaal which qome [MR
¢hildren have, ] t

Jeachers and parents work . losely together tg rernforoee one Jnnth{'S
cfforts and to insure consistency in their expectations, Constant inter-
action and communfcation need to oteur SO that all persons concerned for
the weltare of the ¢hild an the home, the school, and the commur ity have
¢common understandings and procedures, {ounseling Service and parent
education on a continuing basis rather than as g means of orientation
he 1d be avarirlable. Parents need to visit the classroom trequentiy,
obser 1ng and sharing 1n the experiences that foster the growth of TMR
children,

Prngram§ for the Iramnable Mentally Retarded should be centered n ther
ncighborhood with which the family 1s identitred.  Since the ultimate
goal 15 integration 1nto family and community l1fe, the specral class
relates wherever possible to the total school program. TMR children gain
from 1nteraction with others and, 1n turn, have much of, value to con-
tribute to others, X
An cducational program for the Irannahlv‘“vnlallyaﬁvlardod has special
need for weaving together diverse clements of the curriculum 1n ways
that promote ind iy idual progress.  Pupuls with physical disabiiitms as
well as mental hamtiicaps benef 1t by a completely flexible (wurse of
ctudy which bypasses tattag tops and allows growth to occur 1n areas
where prowth 19 possible. hus, there 1s a creative diﬁﬂn519n an which
the (lassroom teacher operatgs, selecting and adapting Content, 1ntes
grating materials and ideas in ways that help (hildren with damaged per-
ceptiong to move atowatrd thegmajor poal of tunctrgning as indépendently as
! o

possible.’ w *
\ . ~

N
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. ‘A Course of Study for the Trainable -Mentally Retarded has been planned
within the guidelines afforded by rccent state publications! and is de-
signed to serve personnel of local districts within the nine tounties as
they créate their own currtculum materials for classroom use,
The committee has workhed within the fpllow:n% sequential framework de-
fined by law and by the State Department of Education: '

1. eneral Guidelines for Develcpment of Courses of Study and Cur-
riculun has been -written by the Depariment of Education, approved
by the State Board of Education during February, 1967, and 1ssued
to administrators of public school programs in Californra, [heSe
Guidelines include a statement of philosophy and goals, sugges-
tions for an administrative structure, and a framework for
content,

~ w?
9. A Course of Study, including functions and goals, arcas of study,
.and scope and sequence of the program, 1s to be developed and
. adopted by counties and by local Boards of Fducation by September,
1967. Lt 1s to meet this requirement that the present publica-
tion 1s being 1ssued. - ]

) 3. Teachers' Curriculum Guides, covering scope and scquence, sug- ’
gested activities, developmental steps, and suggested 1nstruc-
tional materials,arce to he developed during 1967-68 by “state,

- county, district, and other ¢oncerncd local agencies.
. . #
4. Lesson Plans, including detaited plans for sequence, actisitices,
“nstructional materrals, and evaluation methods, arc to be de-
veloped by teachers and supervisors during 1968-69 -- and
thereafter. ~ ¢
E 4
[t 15 important that all who use this document recognize that pts func-
tion is to serve step 2 in this sequenttal framework gnd that all aspects to
of a prograp for the Trainable Mentally Retarded an California can be
evaluated only when all the steps listed above have been completed,

N

.t . , //
- .* | s

Iralitornta State Department of tducatron, Denclepymg 2 Touree né Tyl el - . o
riculum for Mentills Retturicd Mymmre tr J1l1farmya fublic Johrols (Sacramentor The
’ N
Department, february, 1967, . *

(alifornia State Department of Fducation, (7 Jram e Phe Toppr ke Mentiily
Rotaried 1n Taliforria Publen Sekaaln (Sacramento {he Department, 19660,
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. DEVELOPING AS AN INDIVIDUAI

A. Strengthening Self—Awarené§§ and Pq:ltlve Self:Concep:s
T:ainable mentally retarded pupils have the same need that all
children have for developing a suitable sclf-awareness and posi-
tive .self-concepts. But characteristically, both in our sociely
and in our schools, high vaiue and reward are given to human
effort in terms of products and outcomes., Those who measure up
get positive feedback to-reinforce their feelings of worth and
adequacy. Those who cannot, far too f[requently recetve negative
responsebfthat‘commmnly lead to meager seclf-concepts, cven toa
dental of self. ~—

”
3

it is difficult enough for a TMR child to ltve and behave appro-
priately in a family where everyonec can do more than he; but f
his family surrounds him with the kind of:love that says he 1s
an adequatc person, prized for his very bBeing, the¥problem of
not bging able to do many things that others do " 1s less likely
to result in a devaluation of self. C

Self-awarvness begins. very carly n iife and 1s particularly
dependent upon the emotional reactions that the young child senses
others have Tﬁﬁird him. The mentally retarded child’s need for
the gratifications that come from knowing one’s efforts arc appre-
ciated s as crucial as 1t s for any other person. e 1s as
sensitive to hurt and as responsive 1o disappointment as any
other ch1ld. -

tach individual’s self-image is formed by many/experiencces with
the significant people ‘n his environment. "kf the demands and
assumptions of these people are 1n harmony with those of the
culture and are within the capacity of the individual to achieve
with recasonable efforts, and f the rewards given are satisfac-
tory, the child may be expected to live a relatively stable and
Contented 1ife. C '

Opportuntties for TMR children te develop appropriate self-,
awarcness and posttive self-concepts should be carefully planned
m “the school curriculum.  Many. activitics should be provided
for the child to grow in understanding of -- )
3 4
flis physical self as he undergoes successive stages of growth,

His membership in a family and his role ingthe family unit.

His membership in other groups: school, retreation, church,

¥

sheltered workshop, etca! .

His ability to do things for” sthers as well as for himself..

His behaviors as appropriate to his sex in various,social
settings. .

His limitations: how to accept them: how to cope with others
whorreact negatively toward him. '

ERI
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» Self-Awgrencss |

=] 1llustratuive Behaviors
/

. ¥
Q? oo .
, Object. es ’
< - LS
. . .
To possess a sense of
' identity /
N - ’ v
LY
¢ ; -
v
. -
K .
-
-~
*
£ i .
" ;
. r

. N +

}
To rQ(ngnllé and accept
spectal needs and
Timitations

s

Recognizes praise of good conduct, good

Cceftort, good appearance; sces self as

a neat person attractively dressed

) .

Undertakes simple tasks that can have
cuceesstul outcomes) such as prehang
up trash, clcaning table, seceping
floor, watering plants

Notes records of his growth and takes
pleasure in them

Hears own voide on a recording: recog-
nizes own proture na group photograph:
tdentifies self from description, draws
picture of self

Tndicates awareness ol being a*boy gr
a girl: enjoys knowing and conforming
to the behaviors appropriyate to Ris
group

Résponds 1n many cituations to own
name: finds hig name card: prints or
writes his mame or inttials: says his
name '

3

i
l.earns oyver p(\rl()d of time to state
address and phone number: knows what
to do when lTost

1

brothers and sisters: rdentitres self
with family

Knows name of school, name of tecacher,
number of room, names 9O

tdentifies self with group

teammates

Recognizes hig need for help? accepts
help from others when of ferpds asks
for help from others :
Recognizes the needs of others and
gives help when possible, recognizes
when others can manage on their own

tdentifies what he can do by himself

[earns to give parcnts’ names. 10 namd

Q
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Achieving Greater Independence Through Self-uelﬁ

Fach child, treated and respected as a unique individual, grows
in awarcenesy of himself as a distaindt human being: The special
training program 'h the clacsroom and other related experiences
should lead to maximum development of the ¢hild as a person con-

scious of his worth and

impor tance, The self-htlp program 1s the

schqol's greatest contribution to the acquisition of independence,
no matter how limited 1ts ultimate degret.

fvery step which can be

v

taken in the direction’of less dependence
on others become§ a vita

| one im the developrent of a distinct

person. Many curricular Lundaries may be crossed 1n the precess.
Indkpendence may begin with the f:rst word or with the first

wmeaningful gesture. Fach increment of knowing or doing should be

prized as well as praised; for the ultimate worth of the tragning
program may lie in the accumulation of an infinite number of thesc,

Often, too, the area of self-help 1s one in which parents proflit

most by assistance.from

the school. Many arc overprotective of

their children because they lack understanding of what the actual

potential may be. Both parents apd ¢htldren aresgreasly bene-
fited by the type of close cooperation that brungs family mem-

bers to school to observe classroom procedures and that offers

individual (nunfcllng to the family.

I1lustrative Behaviors

Objec llvlﬁ ‘
' i
I

To develop skill in
crsonal care
P v

LA
~

i

|

To develop suttable
practices related to
cating

lo unders tand siwmple
concepts of personal
growth and development

Dresses and undresses with minimun of
assistance: cares ftor ¢lothing; chooses

Pouitable clothing n terms of weather
and actavity )

(ares for own toileting in acceptable
manner: establishes and maintains pro-
cedures of creanliness and sanitation

«
Cares for geaeral appearance with mint-

mum of hdlp

.

I stablishes and maingains health prac-
tices with relation to exercise, sleep,
rest: food selection; care of teeth,
eyes, cars

Fotablishes and maintains simple farst-
ard procedures

ses acceptable cataing patterns and
soctal procedures; participates 1n
¢leanup activities after a meal

Hees appropriate behaviors as a boy or
as a ggrl in social situatrons. @¢-
sponds positively to counsceling on
physical changes due to puberty and
adolescence

-




tnderstanding and Controlling the Physical nelf

Trasnable mentally rdtarded puprlis vary preatly as individuals
in their perceptual and motor abilities. bach pupsl needs oppor-
tunities to engage 1hoexperiences imvolving both fince and gross
motor movemsnts and many phvsical activaties to stamulate and
strengthen optimum dexterity and body usage. Sinte a major goal
of the progiram as to cnable the ind v pdual to move as happily and
indepeadentoy an hisenvironment as,possibles 1t becomes lﬁpnl-
tant for him to adjust his motor func tions to his surroundings.

1t motor shills are to amprove, his perceptual understanding
myst ogrow, also, since many researchers agree that perception
and motion are so ¢losely relaved that they may be considered
insceparabie.  Thus, the TMR pupil must be made aware ot himsclf
and his body as a vnit moving in surroundtngs which he can'learn
to deal with adege  oly and enjov.  Growth comes as he discovers
the locations and . naracteristres of objects, his personal ways
of coping sq((cﬁsfylly with these, and the necessary timing
imvolved, :

-

,

frue (UﬂrdlnXllﬂn and perception result trom the batanced ctiort
ot many parts of the body. 1t resplts not only from responsce to
otimult but from the inner motivations of the individual haim-
colf. As the ITMR pupil finds motor activities interesting and
rewarding, he moves more rva(lfl) toward 1mprovement In sensory -
motor Jhiltts, he frnds constractnve outlets for emotyonal ten-

crons, and he develops shitls that carry orver into social and
1

rvtrcallgnal activities,

Many Lt the \\pv(lvn((s’dv<|gnvd to develop eye, hand, and musc le
coordimation will also anitiate prevocational motor Shalls and
w111 enahle the pupil to perform wsetul, cgo-butlding tasks in
the «Iagsroom and at home, The frecdom gained through such small
acciuals as the ability to turn a doorknob or to walk unarded up
and down steps has tremendous value tor IMRs. wnd they will put
forth almost incredible cftort to achieve these shibls which
have so much meaning to them’

Obyjectives fl1lustrative Behaviors
lo develop an adequare fdentities chief external parts ult
body 1mage bodyr s able to use theil names )

Develops locational awarcness <o that
dircctioral movements are possible:
responds to ditectional wordst up,
doun: forward, hackuard

Develops and apcreases control ot body
parts through crawling, walking at
different rates of speed, gowng up and
down steps, halancing, running, jump -
ing, hopping

- ¢ 1 ;-)
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The Physical Self I .5

B -

Objectives

11lustrative Behaviors

RIC

To develop an adequate
body tmage--continued

To uti1lize motor skilils

improves coordination through marching
to a rhythm, skipping to music; roll-
ing; catching, Cthrowing, bouncing a
ball: throwing to a sct point, hicking
a batlicpedating a tricycle

Jmprnvvs'hand-cyc coordinataon through
such activities as putting pegs n
. fegboards, stranging beads, arranging
puzzies, usSing SC1SS§arS and pas:e,
printing letters on a-hine, manipulat-
ing successtully various put-together
toys

Parll(lpﬂltﬂﬁin such recrcational ac-
tigitics as swimming, bowling, camping,
daz(lng, interpretang rhythms, follow-
ing a leader. 1n a game

Carrtes on such ¢rafts activities as
weaving, brauding, making simplé objrcts
. < R )
Appl-es skills to such Work experiences
as sorting objects: washing cars or
windows: dusting, ironiQg, mepping,
vacuuming: gardenung; carang {tor
animals B

1o
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Using Music to Enhance Personal Development 4

Music,-as i1t reintorees and enriches learning in physical educatyon,
numbers, communication, and art, 1s an integral part of the pro-
gram for the [MR child. While music permeater the total program,
planning should also include a regularly scheduled daily music
period, Always the goals are self-expressian and enjoyment. . A
friendly, warm, accepting atmosphere 1n the classroom frees the
child to participate 1n listening, singing, playing rhythm n-
struments, and moving to rhythms. ) .-

Success s assured fo; each pup®, regardless of his capacity
for learning’or his disabilities. Fach can express to some de-
gree his feelings, his ideas, through respo ses to musig. Whag
happens to tihe child as he participates/in mustcal activaty,
rather than the 'quality of the performance, is the true concern
of the teacher.

?
Singmng should be spontaneous and free. This will happen when
lhe‘lca(her enjoys singing and sings with the childrea just be-
cause 1t 1s fun. The autoharp, prano, or a recording ‘may be uscd
as an accompaniment. Visual aids, such as pictures and real ob-
jects, used to introduce a song or recording, increase the ghild’s
understanding and help to motivate him. .

Listening is basic to all music experiences. A child must listen
as he sings, as he plays a rhythm instrument, as he moves to
rhythms,- Active listening can be developed for the ponverbal
child through the éncouragement of nonverbal responses. Feedback
may take the form of responding bodily te an action song, or to
rhythms, or of 1llustrating with art media. Listering to music
may come at any time: as children enter the classroom after re-
cesses, between work periods, or at the close of the day. How -
ever, training for active listening should be included tn the
daily schedule so that the child may have many ogportunities to
respond to this kind of experience. i

Playing rhythm i1nstruments 15 a natural way for the TMR c¢hild to
express himself. He may play an instrument to accompany chil-
dren’s singing or to accompany rhythmic body movements. Good
listen'ng habits are developed when instruments are used as ac-
companiments to songs and recordings,

Rhythms include a great varvety of body movements: fundamental
locomotor movements, such as walking, hopping, jumping. nonliocomotor
or axial movements, such as bending, kneeling, stretcking: free
movements to musical rhythm patterns, or dramatization of a story.

Partl(lpatIAn in rhythms helps the child by --

Releasing tensions and emotions, channeling them into desir-
able and appropriate activities.

Providing opportunitics for amproving motor coordinatien,
for developing both large and small musc les.

Helping him to adapt to his phy tcal and social eaviron-
ment, to move with other (hildren X\ o lead and foilow,
}
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« Objectives

1llustratise Behaviers

To find personal enjoy-
ment and growth in singing

To gain in growth and
enjoyment through listening

the self
rhythm

To express
through using
ipnstruments

Kl

Sings songs about sel! to strengtaer
identity: action songs to explore ap-
propriate movements; imitative songs
that identify sounds in the environ-
ment, songs to catend knowledge of
hol idays, nationai events; schpol sengs
to strengchen sense of participation
«

Differentiates sounds 1n the environ-
ment; 1dentifies high and 1ow ritch,
soft and loud tones, slow and tast
rhy thms

Listens to recordings which he enjeys;
1z some cascs, does independent lisien-
ing in a music center

Develops the ability to piay rhythm
instruments; uses them as accompani-
ments for songs, recordings, body move-
meats: in some cases experiments with
instcumentsS 1n a music center

Responds to music with locomotor move-
ments, with nonmotor or axtai move-
ments: with singing games; with folk
dancing, sauare dancing, social dancing

2

,! b




N

tsin, irt to Enhance Personal beveloprent

Wt s a4 nar: of everyday bevang ior e PVR ¢heid, ws U s tor
A1i <htldrep. art ¢dntributes to the objectives ter the total
program by providing opperiuntties to heip the chold grow emo-
fronaliy, phvsicaliy, and secratly: by sorvang as afmidiem to
develon sensory training an® econcmie usefulness,

Art provades 2 omcans for the THR Child to express what e sees,
Gaees tevls, thisks, and talks about cach day. ihe ¢hilid who ow
unabie o serbalize, or wien verbabizes poority., Jinas orner wavs
to exnress hamself . Mo experesces feebings of accompiashment,
satislaction, and pleasure. He begins to know ibat he ts @ wouih-
whi'e person, -

el

Q:.
Improvemeni 10 miaipuiartion occum as the (rrid pragresses from
barge mescle activities o the use of media wnich cequisy the
sor of small mwscles. As he fipger paints. he progresses from
{111 bana movemenats to the use of tingertipee  He leains 1o use
*ho:h hands as he kneads, poends, and beats clav, as he holds the
paper with ont hand and uses the seissors a:ih the other hand,

Sea<ory trainiag 1s developed through cach medium.,  The bold
Yearns that he can pat hes odeas rnte his musclec when hee plays
with sand. mud, water, ¢iay ;s and Finger parni. ae ke sorsbhios
wilh (rayon on paper ofr with chalk,., Visuail dosiriminatyon im-

aruves when he experaiments with color, creates gesigns, makes
representations of objects, people, storres, and crpericness,

The ¢held's tirst attempt in art expression 15 disordered sorih-
blipg #1°h no control over motor activitye His enjoyre nt 1S
hiacsthet ¢ sensmtion. Ample time Ghauld be given fos hin o
gain control of his movements. VU birst, movements will be lozp-
tudmal 1o a pusp-away,’turn, pull-vack ranner. later, he ae-
veleps circuiar motion.  The TMR ctatd shoatd he helped to rase
cotnterclochs -0 movements, SInCe Lhosr Movemrents Ao CSsenty i
in ariting his namg and tmpor tantT w0k sorde,

A~ the IMR grows n skl ond caatdence an oseraonling, he should
be ncontaped o name s drasin,. ihe drawing may Snow 00 1cia-
“ponship to what he thinks he nas drawn, bry wee teacher acoepts
hi. p oduct and h:s npammg of 1t with preisc and anderstandiag,
At artistic eftort shoule ke rosarded 41th re-ognition,  Surib-
bl ngs ard paintings ~houtd b traamed, mounted, and dispieyeds
lh., teach r records the name and age ol the «hild on the bick
and attache- romarks made by the ohotd atreng the activity, in
order to chserve progresses

Famerienc »s within the sapabyrbities of the chald are provaded,
[ nthusiasm (NCodrages ceCh Lo eapione, experiment, an Pl en-

posyment anoartast o Apress o




Object ives 1ilustrative Behaviors
»

——

1o obrain personal de- Fatablishes coordination between visuali
velopment through art and motor activity by scrabbling,
gradaally achioving contro over
movements

-

Eapertences tactile and hinesthetic
sersations with clay by shaping simpbc
torms

Paints a familiar person, perhaps him-
self; experiments with use of more than
one color: indicates developing awareg-
ness of persons and things by the pic-
tures he makes and the names he gives
them

Jevelops shili and enjoyment in the
extendedruse of varied art medua, in-
(tuding some three-dimensional media

’

PAFullToxt Provided by ERIC




10

. 11, CROWING WITHIN THE ENVIRONMENT . .
A. Learning to Participate 1In a Variety of Situations.

¥ Major emphasis i1n the education of the TMR 1s given to the
deve lopment of the attitudes, knowledges, and skills that cnable
hin to ackieve <ome degree of 50(|ah*respon51b|l|ty. Consider-
able stress should be placed on learning good manners and cour-
teous behavior. The TMR pupil 1s capable of achieving the social
skills which will help him to participate as an acceptable person.

Each must be helped to relate Sctcptabiy to his peers and to
adults in the home, the school,.and the neighborhood. ‘txpert-
ences are provided which will foster a giowing awareness of the
needs and rights of others. Fkack is helped to move from the
initial stages of i%olated work and play to work and play in-
volving groups, Active group participation through which he
learns to relate to people is a desirable goal for cach TMR.

Objectives Illustrative Behaviors

To cooperate in- work Indicates that he knows there 1s a
and play time for work and a time for play by
’ assembling and by putting away mate-
rials, returning objects Lo their
proper places

» Respoﬁds appropruately to directions.,
: completes realistic tashs before be-
- Rinning new activity

. Obevs rules for flow of traffic 1n
\>~ hallways, for usc of equipment in the
classroom and on the playground, for
¢ conduct i1n the cafeteria, forx riding
on the bus

Works 1n small groups at making a co-
operatively deve loped project, such as’
2 mura': exhibits awareness of the
need of others for space, materials,
attention )

Uses proper names for the teacher, a
{riend, a partner

Reacts suitably to open-end stories of
soctal situations

Demgnstratcs courtesies, such as wait-
turns, listening when somecone else
speaking., makes appropriate use of

$uch expressions as, “Thank you,"”

“pPlease,” “Fxcuse me,’' ‘‘Pardon me”

Ve
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Learning to Participate | /11

Objectves

o

Iltlustrative Behaviors

To cooperate 1n work
and play--continued

r

To develop tnitiative
for independent activities

*

Develops self-control in group situa-
tions so that he does not impede or
interrupt others; does not use bellig-
eraat behaviors, such as hitting, push-
ing, hicking. does not yndulge 1n temper
tantrums, inappropriate laughter, undue
displays of affection

Strengthens .interpersonal relations by
assisting younger or less able pupils
in the school. setting; by taking part
in games and group activities with en-
joymént; by responding ‘in a friendly
manner to the friendliness of others

Reviews and attempts to understand
game rules. abides by rujes: makes

-choices and abides by outcomes: ex-

periences team loyalties

Distinguishes between own property and
the property of others: respects rights
and property of others: exercises care
in the handling of all property: makes
restitution when property is damaged
through carclessness or anger

Chooses own activity; finds own matc-
r1als: does routine chores without be-
ing ashed

txhibits pride in environment by as-
suming responsibilities for a tidy,
orderly classroom; for constructive
orderly bchavior

finds satisfaction in his portion of a
group activity as, for example, in,his
part of a garden which he makes and
ma:ntains over a long period of time

L




. B. Developing Suitable Behaviors in the Home, tpg School, and the

Community .
Numerous tinderstandings that are essential for all persons
. participating .n community life are vital also for the TMR pupil.
He needs to know how to secure certain emergency services: he

needs to know how the policeman, the doctor, and the ,nurse serve
. him and his family.

-

The recreational activities of the community can have wmportant
_contributions for the memtalty retarded child. The school sshould

introduce him to the facilities most rof itable for hif -and help

him to become a happy and cooperative Rartieipant. ’ .

. . )

- Experiences designed to develop knowledge and understanding of
safe behavior in the school, home, and commun'ity are essengtial
for the TMR. He must be able to recognize potetttially dangerous
things and situations and know how to avoid them. ‘e must develop
habits of safety’ in moving about, and in knowingland observing
traffic rules and regulations. The trainable mentally retarded
ySungster -requires repetitive activities that will prepare him
for 1ife situations where safety precautions are a necessity.

. .
°, .

~

v

Objectives Illustrative Behaviors

To develop recreational Makes personal choices aboutr what ex-

. skills leading to personal periences are pleasurable; makes nec-
essary adjustments to overcome indy-

vidual problems in participating in
group and individual recreation

i ”
\\\\\~__~/) , *Swims under adequate supervision, prac-
. _ticing pool safety procedures; obeys

health and sanjtation regulations

enjoyment

Goes camping and hiking under adequate
supervision; follows safety rules con-
‘ cerning rematning with the group

Plays simple versions of kickball,

i | softball, baseball, basketball, bowling

’ . i Participates in dancing for the im-
provement of coordination and the so-
( ial expecriences involved

Selects a favorite process in arts and
crafts to develop as a personal activity
or hobby

’ W%YRPGS and *listens to TV, movies,
sports events, music, performing indi1-

viduals or groups

3

Q
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Safety | 13

Objectives

2 [

Il1lustrative Behaviors

To develop recreational
“shills leading to personal
cnloymcn}~-(0ntlnucd

r

To hnow that pcople help

; one anucher in the family,
s chool, necighborhood,
community

fo protect one’s self
and others at school
from common dangers by
developing suitable safety
practices

Respects the rights ot other specta-
tors:; responds suitably to the perfor-
mance, relates something that occurred

{n some instances, rides a bicycle,
observing safety rules to protect self
and others

Visits local recreational facilities

.with his family or others

Knows basic emergency services and how
to secure them )

tnows who gives help when one s 111
or needs first aixd. the nursce, the
doctor, one's mother, one’s teacher,
other adults and responsible youth

<

hnows rglcs of family members, 1nclud-
ing his own role as part of his family

Recognizes what he might do as a help-
er in the communtty

Gains™a sense of participation an
school and community through singing
patriotic songs, school songs; marc hes
to patriotic music, salutes the flag.
learns some school yells:i joins in
festivities celebrating selected hol 1days

Practices safe opening of doors; uses
handratls on stairways; moves at the
pace of the traffic streamin hallways?
obeys other safety rules as required
by the local school situation

Practices pJaxground safety by acting
in conformity with rules indicatipg
where running may occur, balls may be
thrown: .uses cquipment prdperly; rudes
a tricycle without bumping into others

practices ¢lassroom safety by wiping
up spiiled liquids, picking up any ob-
jects on the floor, closing drawers
and doors, putting tools an the right
places

S
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Safeuy
J

bjectives

3

il1lustrative Behaviors

To protect one’s sclf
and others at school
from common dangers by
developing suitable saiety
practices--continued

To practice safety n

the community

To practice safety in
the home

L,
O

/

Participates in school emergency drillse

“displays recognition of the fact that
each 1s responsible tor his own safety
and for the safety ol others

seg safely simple tools, such as a
hammer, screwdriver, and scissors;
shows care when using tools with sharp
points or edges

Learns to be a safec pedestrian by us-
ing crosswalks, responding to traffic
signs and signals, recognizing and
using the help of the crossing guard,
observing the flow of traffic and cross-
ing only when the way 1% safe

Practices suitable caut. .« and safety
in responding to strangers

Observes common safety rules for rid-
'ng in public and private vehicles

Recognizes the word POISON as a con-
figuration, avords dangerous and poi-
sonous substances: recognizes medicine
by label and appearance; knows self-
lc.age is dangerous

Recognizes and obeys the safety rules
for the use of power appliances likely
to be available in puptls’ homes, such
as washing machine, TV, hair dryer,
portable heater :

Practices safecty rules for cooking,
troning, carrying hot things, pouring
warm liquids

"

Practices the rules of fire prevention
yn careful handling of matches, kcep-
ing away from fireplaces and campfires

. Prevents falling accidents by putting
away toys: avoids the hazards of «limb-
ing to high places

Knows how to deal with animals and pets
enjoyably: recognizes the dhfference
between his own pets and strange pets:
between tame and wild animals

tearns to sech help when he 1s hurt,
rather than to attempt self-treatment




: (. Strenglhénxng the Ability to Communicate

' Communication shitls provide one ol the major avenuces for the

. trainable mantally retarded to develop self-awareness, soctal
acceptabibity, and ways of living as abundantly as possable
within therr environment.

P Language 1s an cssent tal tool for carrytng on interpersonal
communicatton. * The young TMR child communicates his wants and

. necds through many physical gc¢turcs which may be accompanied by
sounds. As he acquires oral language, his opportunities for

- widening his cxperiences cnhance his total development. Oral
language can bring about a greater satisfaction 1n his social
experiences and increase his cfficiency 1n dealing with things

and people in his environment,”

‘

'he total curriculum shoutd cmphasize the development 53 speech
and languhge as a primary goal. This goal should permeate every
school activity that touches the day-to-day life of the puprl.
Ways of stimulating him to hear language and sound, to use
language and develop language concepts, should be planned in

every experience. N

The entire atmosphere of the schuol should encourage the pupl
to hear and use language. The climate needs to be friendly,
accepting, and understanding., All school personnel should take
part in th¢ language development program for the trainable
mentally retarded.

, Objectives T{lustrative Behaviors
v 2 -
jo develop the capacity Responds 1n listening si1tuations by 2
to observe watching the face of the person who 15 .

spcaking, by .turning toward the source

of sound., hy stopping unrelated geuiv-

itics, by using musical rhythms as a. .
basis for body mnVemOPt
L Matches shapes, colors, cr/gé; ident i -
{ics the same thing 1n a different en-
vironment; S¢cs a new thing not present
before -

Takes things apart and puts them to-
gother: tdentifies by touching such
detarls as smoothncss, softness, round--
ness, coolness,

{dent1fires food in the cafeteria by
its ar-ma; chooscs food by taste: asks
for salt or somc other condiment; 1n-
dycates preferences of taste or smell:
recognizes scents of grass and flowers
on a walk

o ;

[SRJ!:‘ Y
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ommuntication

Objectives

1llustrative Behaviors

To develop the capacity
to obscrve--continued

To obtain enjoyment and
meaning frum listening

To communicate needs
and ideas by spcaking

~

fo recognize and use
printed or written symbols

Focuses the several senses upon per-
ceptual tasks: dentifying objects:
recognizirg locations and directions:
arranging things into groups according
to likenesses; choosing the right tool
for a job; acting on an alternatave,
such as which juice to drink at snack
time

Responds to everyday sounds in the en-
vironment: bells, horn.of the school
bus, one’s own namec; identifies sounds
that *arc alike and sounds that are
different

kFnjoys musical rhythms; accompanies
music with a rhythm instrument: cnjoys
games that have clapping patterns:
lToud and soft; slow and fast

Listens to the telling or reading of
stories and simple poems

Communiffates through gesture, body con-
pverbal sounds; imitates the
others, even 1f only by par-

Uses names~Hor as many thfings 1n the
cnvironment as possible; dgvelops 1deas
and words to a grecater degree by re-
porting a happening: telfs a story or
dictates material ?or ah experience
Chart: contributes to sharing time®

fses language in social and work ac-
tivities, is able to use the telephone

Recognizes cautionary words, such as
STOP, DANGER, POISON: recogni/q? his
name, signs on restrooms, traffic digns;
knows numerals on the door of a room,
on a ¢lock face, 1n a brief street address

Recognizes necessary labels for a job
activitys hnows a short sequence of
¢he alphabet as, for exampde, A, B, C,
D, when uscd as a sorting device

Recognizes some common food labels
necessary to sample food preparation,
such as the word soup., milk, eggs, etc,

Prints name, addres®, and other per-,
sonal data




~—

peveloping Time, Space, Measurement, and W(ﬂy Concepts

Though the MR puptil may usc few symbols beyond the basic
numerals, some of the gundamcntal concepts related to taime,
space, measurement, and money are essential to ham,

The awarencss of time and the ability to be on time are ol great
importance 1n our culture. The TMR pupil who s reliable about
being on time and using time constructively has mastered once
vital element tor successful, productive living.

if he ts to move freely in his environment, the mentally retarded
youngster must have locational and directional awareness. He
must perceive ghings and people around haim with sufficient accu-
racy so that he does not collide #ith them, 1t is this kind of
awarencss that enables him tu go about his neighborhood inde-
pendently, that permyts him to participate 1n activities on a
playground.

Perceptions of space, s12¢. distance, and speed serve not only
as clements §f pumerous vocational activities but arce part of
the enjoyment'of sporgs and games. They ontribute to self-help
okills and are basic to dancing and crafts expericences. the IMR
youngster who can judge the speed of moving vehicles well enough
to avord being struck by them can live fa¥ more safely afdl hap:
pily than the person who must always be accompantied .

The indiytdual who can count, handle small change independently,
pay tor a simple purc hase, dial a phone number successfully, and
use numbers with meaning in simlat uncomplicated situations has
numerous doorways open to ham,

b .
Thus, the IMR pupil has need of a highly flexable program that
will develop, through concrete experienes and the handling ol
lustratine objects, as flany basic concepts and skills as possible.

Obyectives IINstrative Behaviors

1o learn locational and | Responds accurately to far, near: thus
directional skhulls wav, that way: low, high: up, doun
. top, bottom

(oes on crrands that involve direc-
tional understanding in order to carry
them out

1o develop an asarencss ldentifies gross measures of time:
of time time tor breakfast, lunch, dynner, n
sequence: time for the bus: time to
get up, bedtime: daytime, nighttime

Uses a**Study Clock” to learn time an-
tervalss hour, ha{f hjur, quarter hour

N i




" Time, Space, Measurement | 18 .
- : A
e - . -
. »
Objeotives * Illustrnti(:qa?hhxnurs
¢ -
~ 1o develop an avareness | Uses a calendar: recognizes dS)s.wvvks,
' of time--continued months: indicates awarcness of past,
) , present, future hy using calendar to
tdentify important days: halidays.,
’ Birthdays : . .
] R '
' ’ Uses ¢locks and «3lendars to indyeate !
k when something will happen: 1 show '

A when something d happen: ‘uses the .
calendar and the clock face To recog- SR
nize numerals and to count:

i fearns to arrive on ime - .

To develop pereepiions Rerngni709"fhtrk: thin; long, ~hort:

of shape. size, measure- hig, little} ctc. ) -

ment ‘ .
Measures with reasonable accuracy big-
uids and solids, as for a sample cook- '
ing ¢ecipe; measurces materials in a
workshop exsperience
Recognizes shapes? round as an orange, ’
a ctrele on the playground. a square :

" table, a strarghe line

To usve and know- the
value of small cotns ’

ldentifies coins by name and by thear
cents value: pays for milkh at snack
time, lor luyﬁﬁ in the cafeteriar makes
change in play activaties of shopping
In A store or cating 1n a restaurant

¢

o use and obtain mean-
ing trom numbers as
indiyidual abilities
permit '

knows own telephone number ., dials own
number: writes numerale, as 1p address
or phone number

{ounts a group of objects

nderstands the meaning of one hall

Q
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. Developing Homemaking Abalitaes
1
| Many expertences an the freld of homemaking by lp the TMR puprl
to acquire shilis that otrengthen his rote within hus tamily,
reinforce his achieving of andependence through seif-help, and
reveal possible vocational capabilities, ‘rforming ‘usctul
household tasks not only contribuies to feelings of worth and
accomplishment but also serves Lo ant reasce respBnaaible social

behavior, Y| ) .
Rasic to the philosophy underlying the teaching of homemaking s . l
the offportunity to become an integral part of home and ‘community
life by learning to accept and to be proud of responsibility, )q
. //
T Objectaves IHlustrative Behaviors . J/
To develop warmth an txtends to home stituations the use of ‘
family relatronshaps soctal amenities and courtesies de-
. veloped in self-care andNp relating )
\/ . to others .
4 ‘v
Cares for younger members of the family
Cares for family pets
Ixtends numerous shilie by acting as a
helper an the family
To develop vared abali- Practices houscheeping shillss  clean-
~ ties relatged both 1o ing up aftter cating: washing and put-
homemaking and o pos- ting away dishes: using vacuum or broow,
<thle cmplovment dusting, polashing: making beds: clean-
rng refrigerator, cupboards, drawers.
caring for own room
Develops shills of washing, ironing,
folding., putting away linen, putting
) ¢lothing on hangers )
| hnows the varioas aspects of meal prep-
aration and serving. menu planning,
shopping for croceries, cooking simple
- meals, setting tahle, serving food
Fxtendsgshtils of caring for clothing ( :
, , to doing simple meading, sewing on but-
tons: making simple objecets, such as -
\ dish towels, prilow si:ps
. Develaps yard care shills: weeding,
- Cutting lawn, sweeping walke, tramming
N L
o ’




i. Developing Vocational Abilities

The pxc\n(atlanl tidining program tor IMR youngsters has grown
- out of the need tor these young prople to have some preparation
in vocational training activities prior to therr entering super-
visced employment. This training utiltzes all other aspects o
. ) “the TR program and heips pupils to be more aware of the kinds
’ of ‘shills that they will need as they enter a sheltered workshop,
The fact that they must complete any task undertaken chatienges
v them to greater efforts fhe occupational training program shoutd
be suffrciently demanding upon them so that they will strive to

bring all of their previous training 1nto focus.,
. . H . - >

v

Prevocational training 1s not, in and of 1tself, an ultimate

. goal; rather 1t 1s an approach to further understanding by the
-

TMR youngster of what he will be doing shen he leaves the school,

%

As prevocational experiences enable TMR youth .to bring racher

- bac kgrounds to the workshop, better and more sophisticated pro-
grams will cvolve, for as pupits improve and progress in occupa-
ti1onal training, the workshops can establish higher goals and
preparc the TMR youngster for a lees dependent life.

r
Objectives fltiustrative Behaviors

lo builda background of f\hibrts punctuality, dependabiluty,

attitudes, skhills, and celf-centidence. tpride of accomplishs

abirlhities Jeading to oc- ment: listens to and fotlows darec-

cupatironal experiences tions; completes tashs

Works well in small groups and on
teams. assists others to learn sork
toutines '

{ares tor assigned tonls and matevials:
identifies and uses simple hand tools

Recognizes and compares objects? works
w1th sci1ssors, buttons, zippers; pre-
pares work for dnspl;:}

To develop acquaintance Participates tn a r&n;:\nt experiences

with occupational tasks | commoniy toend 1n a sheltered workshop,

- such as matchaing, dentifving, sorting
' by sizc or color: distributing mived

. hardwarce 1n muflfin tine: assembling ol
‘ T ( simple objects: putting lids of vari-

ous tapes ou botties, jars, cans, Stubf-
tng plastic bagse: counting various
ohjects

ERIC - S
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Sovational Abhilities i 21
v —

Objectives Pllustratave Behaviors ¢
fo develop acquaintance Does tollating, stapling, falding,
with occupational tasks -- werphing: stamps enve lopes stamps
contint books . uses a heat scaler 1o p oeparce

materials tor shipping
fo deveilop acguaimntance Has numerous. experiences 1n d school,
with an occupational chop, as avarlable. doing measuring,
enyvironmert wood finishing: saading, staining,
nolishing: participates 1 assembly -
, Line projects A shopi i scme cases,
. Lses tools to make a saimple project,
such as a shoeshine box ora name plate
Visits a sheltered workshop? througip
home c(ooperation and participation,

- sees sereral situations so that par-
ents may be acquainted with later
placement

Participates 10 a work cyperience pro=
sran by using opportunitics to perform
houcehold tasks tn homes of others. do

® vard work, care for a garden, vtde,
»
Qo )
ERIC = -
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APPENDT X

-
L FG\L PR OV ISTONS
concerning Curriculum Development and Adoption of
a Course of Study for the Mentally Retarded
/

)
.

Section 160 18 added to the Education Code, to rcad:

lhe Superintendent of Public Instruction shall recomrend, and the
State Board ot ldugation shall adopt by September 1 IHGV. goneral
gurdelines tor use by school districts and county superintendents of
«chools in the development of curriculus and the adoption of course.
ol study tor the special anstruction of mentally retarded minors
enrolled 1n public schools as defined by Sections 6402 and 6903 ot
this code.  The Superintendent of Publiic Inctruction is autho, tzed to
employ on a part-time basis currtculum spectalists to assist an the
tevelopment of such guidelbmes, A

tion T351.1 1s added to said codes, 1o read.

The governing board of any school district with morc than 2,000
puptls ingaverage dacly attendance shatl prescribe aed enforce an the
schools jr(oursv of wrudy for mentally retardod pupils as detined by

Sections 6902 and 8903 of this code.

Lion T334 1 addee to Said code, to read:

lach coanty board ol cducation Shall prescrihe and entoroe a count:
cour~st ot ,shudy tor mentally reterded pupiis as detined in Sectrons
6907 and 690y ot this tode.  Such ceunty -outrse of study shall be
used 1a specfal education prograss fon mentally rotarded puprls con-
ducted by the ceenty superintendent of schoels and an school dis-

tricts,aith an a.erape dariy atteadarec A ® 000 oy less,

the county supcriatendent of schoofs o a county with more than
{0,000 pupils no dverage davly rtrendanet Jhait employ at least one
full-time certoprcated person to oordinate aativities nvolyved in
the preparation. adeptran, revisong use and «nforcement of a course
of study tor meataliny retagded puptis an special schools and ¢ lasses
conducted by the county superirtendent and by school drstricts n
whieh the county covrse of ctudy o required to be used.  the miaimun

protesstonal recspiement for cmpioymert 1o such position shall be the

hotdry of o topn’ar teacking (regential with authorization to teach
cLothe mentolly retardods

v county hoard ol clacation ol oo ocounty with 10,000 or leess puptls aa

average dativ v tendance or th poverning board of any school cis-

trict arth an nrrace darly attendance of more than 2,000 may coops -

. atr with a county superintendent of schools of [0, 000 or more pupile

in average datty atreadance aeoche dovcboprent of a course ot sindy
for mentally otardod pupils educated by then,

1Y

e



Section 18206 of said code 15 amended to read: %

+ No allowance shalh be made under Article 12 (commencing #ith Section
. 18152), or under this article for the education of mentally rvtarded
minors 1n special schools and classes which do not comply with stand-z
ards established by the State Board of kducation: and beginning with
the 1967-68 school year such allowances shall not be madc¢ to any\ -
school district or county superintendent of schools not in cenpliance
with the provisions of Sections 7551.1 and 7554 relating to the adop-
tion and enforcement of a course of study for mentally retarded minors.
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