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The training staff at the University of Oregon Rehabilitation Research

and Training Center in Mental Retardation has conducted a wide variety of

short-term training programs over the past five yearsﬂ These semin were

designed to meet the training needs of‘rehabilitqtion persohnel attending
the programs. During these programs, the staff provided trainees with a *
wide variety of educational activities to increase their knowledge of

In order to makg these training activities more interesting, informa-
tive, and worthwhile, the staff frequently used a variety of films to help
describe current treatment strategies, programs, attitudes, concepts, or
theories related to the habilitation of the retarded. By usingﬁzhese
films as teaching aids, the trainers were able to provide trainees with a
comprehensive training experience.

ring these-training programs, the staff learned several important

J .
lessons regardin~ * .. se of films as training tools. For example, all

J

films should be previewed before showing them to ap audience. The titles
of films do not always give sufficiént indications of their content or

-emotional impact. .Some films may not be suited for certain audiences

because of these content considerétions. In addition, films are intended

to assis(, not to replace, trainers. ﬁlso, the value of any film is
enhanced by adequate monitoring.

The primary pdrpose of thié paper is to provide a descriptive summary

vof films that were previewed and/or used.during the Research ana Training
Center's training seminars. Its contents ﬁéve'been divided into three

sections, A, B, _and C. In Section A, a descriptive summary of each film

/.




e
o . . 2
is provided: Section B contains a listing of distributors from which the - ‘. .
films may be ordered for preview, rental, or purchase. Section C is a L ]
. [ 4
' . subject index, listing each of the described £films by major subject. ¢
44 . . g ‘ . ] - ~e
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. M)HL’@#}:“HING RIE MEMFALLY 'RETARDED (16 ma, Color, 40 min.)
(Five shore films) . ... o~ . f ) . c e
/ ' L Y - \‘. * b ’ ' hd ﬁ\

&
-~

) \l‘ LY ¢ ! .
} Produced in cooperatfom witic the, staff at the Laradon Hall School ,
for ,Excentional.Chil:lren in Denwer, Colorado,’ this film illustrates how
. b — : ) ) * .
various forms of physical and c itive\.training activities can contribute
- . », . ?

to a retarded child's'develd\prﬁen of motor skills. The majority of the &
. activities revolve around a physical-motor-perceptual training program oy
* !

»

designed by Roy McGlone. These activities were organized under five .
categories: (a)iMsotor trainir'lg', (b) Initial perceptual training, (c)
Advanced perceptual training, (d) Integrated motor-;‘)erceptual training,
and (e) Sheltei:ed work_shop. Each .of these categories 'is .represer_lted by
a short film that can\,be'us’ed. separately. l

’ The" first section illust‘rates the use of devices such as$ crawling -
\n:azes, ‘balance beams, And stepping ladders and discusses' their role in .

-

developing gemeral ‘coordination arld bofly awareness. ThRe-Second and third

sé-c'tiqns illustréte .thé use of card rr;z;ftching, discari"minaition tasks, and

. \mamixal exercides and dischsses their role in devel.;oping important hand
and eye coordination behayiors.ﬁé‘ fourth.section demonstrates how
act_{vities such as ré)ller skating, hbpkc‘otch, ¥nd dancing can facilitate
perceptual-motor Ski.l_ls' ) 3'he fift{l écis:ti}n‘depicts retjrded persbns '
parti&ipating in a nwnbe}' of working roles in which job tasks are geared \
to the individual's level of adap‘g‘i\{e beh:;vic?r. n this activi%ty, the |

individual is introduced to-a variéty of vocational skills, learns the

concept of financial reimbursement for a job completed, and acquireg

\ -
feelings of responsibility and accomf)lishment. S

1

-




schild deVeLopment workers.
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" are described and demonstrated in “Assessment." Tﬁese methods arc: ) \

“and job ‘tryout. A%yantages and dlsadvantages.of each approach are discussed,

*dcvclopmentally disabled is also undefscored, ’ .
_and other interested members of the commmity. .

| ASSISSENT ‘ .. % (16 m, Color, 26 min.)

] B . « & 1': ‘ ’ :
These (iims c5h_pc utilized by a variety of pgrsohs working w}f&

the retarded---psychologists, teachers, occupational therapists, angd

P -
Index Listing: 2, 3 7, 11, 19, 26,,35, 43 °
— 0 g" R
ALL BY BUTTONS _ "' " (16 mm, Color, 28 iiin.)

-

This film deals with fhe normalization of the developmentally disablcd,'

G

and with behavior management as a techn1que which can be used- to promote

’

normalization. 'The impo:tance of community att1tudes toward the - .

b

"All My Buttons" could be useb as a very effectlve stimulus for

discussion among personnel in various helping professions, parent groups, /
. ) , | ,
. [}
Index Listing: 5
| " . . . .

x

: oo ,

Five methods used Ih the vocational evaluation of rchabilitation clPQ?ts

\ * 3 -

psychologlcal testing; work samples 51tuat1ona1 assessment Job'anulysis'

"Assessment'" would be informative and interesting for rehabllltatlon

counselors and work evaluators, especially. : -\> .
Index Listing: 29 e T
» 0 .
[
' (, ) |
Ed ’ -
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CARE OF i YOUNG RETARDED QHILD ¢ (16 mm, Color, 18 min.)

-

"This film will be of interest to individuals concerncd with carly
child ' clopment. "Care of the Young Retarded Chrad" %1lustrates the .
importance of an adequate understamding on the part of parents and those
working with the retarded regarding the normal ,progression o‘f the mtor-
' perceptual developmental phases of earlx.ch11dhood A lack of awareness
" ofy the "s1gns" indicating retardat1on or other ch11dhood diseases has

caused many parents to become frustrated when their child has failed to .

learn or{develop at a normal pace. In such cgses, a progression of ]
unpféasant farlurc experiences has often fellowed for the child. _This
film provides an overview of the basic principles)of child dévelopmcnt,
diagnosis, tragning, and care’of retarded children with varying- lcvels

of adapt1ve behavior. In. addition, many of the day-to-day problems’ facing
parents of the re'tarded dre displayed. A flyer provxi}ng 1nforJat1on for
1d1scussion leaders is included with the film. "

.0

Index L1st1ng 3, 25, 26

o

A CHILD IS WAITING

*

(16 mm, BG&W, 60 min.)

'

Shown on television in the -early 1950's, th1s f11m portrays what
was commonly perceived to be" an rnev1tab1y traumatic episode in the lives
of the retarded and their fam111es---1qst1tut1onal placement Made to s
appeal to popular 1mag1nat1on, it not’only comes across as maudlin, but
fails to enlighten us about any aspect of the current approach to the .
‘problpms connected with placenent. The film's reference to the problems

_connected with differences of vigwpoint among various institution personnel

L()'
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is a!‘ flicted with the same short-comings. Acéc')rdingly, it.should hc

v1ewed as a highly dramatic and out-dated interpretation of what occurs .
. wher. disturbed and conflicted parents p;ace their ‘child in an institution

wi:thout the prot'essio_nal cmn;seli!tg/ and “effectiV’e lines of commmication

. between them and the ihstitution that are today reqégnized'as essential

M '
to the process of placement. -

Index Listing: . 3 -

COUNSELING THE MENTALLY RETARDED . . (16 mm, Color)
(Five Parts) |

. . o \
This series of films was developed at the bniversitv of Kansas and”
was based on the proccedings of a conference o speual problem in the
vocatmnal rehablhtatlon of the mentally rttarded. It is one of the fow

resources in the field wh1ch is d),rectly elevant to all phases of the

atlonal rehabihtatlon process with thls ﬂroup The five films can hc ’

. "~ ©

used separately or sequentlally.. \

\ ‘ Besides being useful for pre::-se;:rvice or'in-gervice training of
d rehabilitation counselors, the films could bec used veiy productively with’ .
a nuimber of other groups. Teachers, b'arents; social workers, all others

who arc‘concemed with the adjust\ment of the retarded and wi.th h‘is .

* ability to work as a key aspect sf that adjustment, would find these films

informative. Each of the five films is described below.

‘Index Listing: 9, 32, 38




Part 1: THE NATURE OF MENTAL RETARDATION (25 min.) ¥

1

The {irst film of the series.portrays basic concepts, definitions,

and Glagsifications related to the term "mental retardation,''_ It begins
by contrasting the varying rates of development of*young retardcd and |
non-retarded children and‘illusg;ates the fact that retarded children
have a more arduéus time adjusting to th.ir environment. The remainder of
the film outlines lhe catcgg}ies of retardatioq,Tinclu¢ing brain infection,
toxit’agents, physical d@maée, disorders of metabolism, brain tdhors, -
prenatal disease or damagé, postnatal disease, and social or environmental
causcs. Individuals manifesting mental retardation associated with conditions
such as micro-ephaly and hydrocephaly arc also presented.

‘ The film stresses that a perfect correlation between the varlous
causes of retardation and potential adaptive behavior does not cxist.
The importance of thoroughly assessing behavioral, cmotiénal, and cogmitive
assets and limitations_i§ emphasized. Through a coordinated compr;honkive

rchabilitation plan, the family, teacher, physician,’and counselor can

: : ; F
provide the individual classified as retarded with sensible social,

-

educational, and vocational learning experiences. . - g .\' :
. - |
\\\ -
Part II: TWVALUATING THE RETARDED CLIENT . (20 min?)\

\\

- ’

The importance of the individualized evaluation of the client
throughout the yehabilitation process is emphasized in this film. Of
particular value in arriving at a valid assessment of tﬁc client are
(1) multxdxsc1p11nary ¢valuations, and (2) v1ew1né‘§hc c11ent in his

own lifespace, ou;SIdc of the counselor's office. -The psychologlst
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- - - -

physician, vocational cvaluafor, psychiatrist, all have valuable data to
"hc-intcgrafcd By thc.rchahilitation counselor into a completé picture of
the assets and limitations of his. client. Since adaptive behavior is at
: - .

least as impértant in the client's adjustment as intellectual competence,
and since adaptive behavior[caﬁ be taught,. it is imperafive that as much
of the client's behavior as: possible be oﬁServedlby the counselor. -

- Evaluation of the clie&t is énly one aspect of the evaluation process.
The ;ther component is the evaluation of commmity resources And programs.
.Only by assessing both componed?s can progress toward rehabilitation be
made. \ ‘ .

. . c~

Part I1I; TRAINING RESOURCES AND TECHNIQUES FOR THE RETARDED CLIENT (20 min.)
- . )

LY

. ' . . -r' : -
In this reel of the series, the counselor is presented as an inter-
mediary and expediter of commmity resources. Again, the integration of
several professional disciplines into the rehabilitation process is stressed.’

The trainihg resource of the sheltered workshop and the training

technique of a token economy system are given special emphasis. Four

guidelines fer training programs are given: realism, reward, recognit
and responsibility. The goals of training for- the mentally retarded arc:

occupational responsibility, self-esteem, and community integration.
A S

' bd

Part IV: COUNSELING THE RETARDED CHIaD AND HIS FAMILY /360 min.y

The aentally"retarded person has the same emotional and psychological

a

needs as any other person, but is usually frustrated in his attempts to
satisfy these needs. The film suggests that by helping to rearrangc his

client's values, the counselor can help to have his client's neceds met.

1

Py .
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The importance of the family in the adjustment of the retardatd s

\

stressed, Without attention to i)ossiﬁlc problems in the home, or tc lack
“of suppor for the client's independence, the cowmselor may be sheit.-

. . L4
circuiting his own efforts toward facilitating the success of the ciient.

\ Helping the mentally feparded client to ieam ta behave like cther
people is a major purpo#‘e of _c;)mseling. It is also clear that beltavior
in one situation may noty be dp;)ropriate to another /situation,:;i1<1 tl‘w
'c;nmsclpr nuy have to help in the t..ransi‘tj:on. Such transitior:s are

,»_/ v
Y

likely fo c‘: ngcessary at’ four *'crisis points')in the life of the
' [

. -6
"- client. The imgortance of maintaining contact is thus underscored.
g ‘( DS Part 'V: POST-PLACEMINT COUNSELING (25 min.)
) : .- .
In this reel of the series, teachers, counselors, parents and
emplovers talk about the adjustment problems of mental retafdates. Total '
life adjustment is the focus, including ‘the crucial hours before $:00 a.m.
and after 5:00 p.m. . ) -
~o Exaniples ofretardates' difficulties with day-to-day stresses of
life are presented. Tr%!klack of leisure time activitiss, in:iacqwitc
preparation for sexual relationships, commmity miscor\lceptions and
ncgative \attitudgs are all problems whi‘g.h are discussed.
This is zhe most aesthetic film of the series.
L ’ . N
/ ‘ . T N 4
. DANNY AND NICKY ) , {6 mm, Color, 56 min.)

. - - : *
“This two-part film portxj'n_\is the life styles of two mongoioid J;\hildren;\\

Danny, age Y,~and vicky, age- -1k, Nicky }\ms been placed in an institution for

. Lod
the retarded, whereas Danny Tives at home and atter&l's a special educations \f
- . AN

.
~




‘ w
class. Throughout the £ifty minute fiim, the assets and limitations cof

the two environmental settings ate contrasted. For example; Nicky is

observed interacting with peers in ~ laige shabby recreation room 4t the

inctitution, while heing supervised by custodial aides. In comparison,

Danny is shown receiving individualiced attention at home from his parents

. 4
and s1blins. - Particularly dramatic is the contrast between the respon-

siveness ot the e boys, imderscoring the implications of environmental

effects upbr behavior.

Index Listing: 3, 13, i3, 15, 26, 39

GRADUATION (16 mm, Color, 20 min.;

"Graduation” foliows a group of mentally retarded young persons into
the commmity ng%r their graduation from a higﬁ school special class.
While their need fér special services continues, the necessary resources
arc'frcqucntly net available. The dearth of sheltered workshops, activity
centers, and recreatdonal programs is illustrated with the aid of statistics
drawn from the follow-up study on which the fiim is based.

This film would lend itself to fund-raising as well us'to‘training
activeties, ) 8 ST

Index Listing: 40

GROMMING FOR MEN g (16 tm, Color, 30 min.)

NDesigned for use directly with mentally retarded persons, the film's

purpose is tc commmicate the importance of good grooming and persona]
. - ! !
hvgiene in both social and job settings. Using a cartobon character numed




4 11

Albert, the film covers proper body care and selCction!%nq care of clothing. -
»
/ "Grooming for Men" would be especially useful in a group discussion
B }: N . a 4
51the£}bn, possibly augmented by role-playing.

Index Listing: 29 \
HANDLE WITH CARE: . ' (16 mm, B&W, 28 mn.)
| 4 ‘ *

"Handic With Care” depicts the varied services received by selected
-mentally retarded perqons\}h the greater Los Angeles areéf“often with

(3

“the itial help of oneﬁbartlcular agency. The emphasis is on implementation

-

of the "fixed-point-of-rcferral' concept. ‘
Other points made by the film are: the importance of early identi-
tication andetreatment:_jhe unique centributions to the hapilitation process
made by vnriéus professionals; and ‘the importance of thc intepration of
these contrlhugxbns.
The film was produced in the early "1960's and is dated in some respects.,
The importanty:points it ¢~mmunicates are <til} relevant, however.

Index Listing: 3, 31

HELP WANTED : ' (16 mm, Color, 27 min.)

Presenting an up-to-date treatment of several of the problems and

1ssues confronting the rehabilitation counselor in his daily work, thiz

4
3

film is highly reccommended tc prospective and practicing rehabilitation -

counselers,
!
iatzce questions kept in mind: Can you identify with this counselor’'s

role?; Would you handle this situation differently?; If so, how? - as each

of the situations un'olds would facilitate a meaningful discussion after

the tilm.
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o
- Ways of helping perspective employees learn how to deal with the

difficult questions that emerge in interview settings are iliustrated.&‘
How should an ex-mental patient, for efamplé, respond if asked by an
employer‘about his stay at a mental hospital? In another situation,

’ aﬂ acutel& depressed diabetic who is reaching middle age is helped to
find a meaningful job. The counselor is also shown in a home situation

and this provides further evidence of his wide range of responsibilities

and gked for flexibility,

rough fhese situations, the film clearly brings out the counselor's
role in relation to other rehabilitationists that -are woriing with the
handidapped and in relation to the institution, commmity, workshop, and
home.

Index Listing: 12

-

THE HOPE AND THE PROMISE (16 i, Color, 25 min.)

This film gcquaints us with three individualénﬂhosé accounts of their
successful rehabilitation experiences provide insights into the counselor's
role in the rehabilitation process. ﬁirst, a former telephone lineman who
was crippled by arthritis tells of his progress through the rehabilitation
process to become a drafting expert. Second, a woman whose lifelong
ambition was to become a concert pignist tells of the severe depression
immobilizing'her after her fingers were damaged in a fire. Eventually,
with the aid of a rehabilitation team she was able *o adjust her goals to
her new situation and ¢ to lead a satisfying life as a music teacher.
Third;\the family of a meNtally retarded boy relates how they were referred
to a rehabilitation counselor because of their inability to cope with

their son's maladaptive‘behavior. Richard was placed in 2 workshop where

4 .oy
. ( “




his aptitudes and work~skills were eval_uatgd. ‘Ina program based'o‘n his
néeds and abilities, he écqui’red work skills, grooming J':abits, and -social
' ‘bc_haviors which weré ap ropriate: He was then able to transfer his new
learnings to a reg:nai'k environment, where they were reinforced and -
expanded. ]

Illustratmg some of the human problems with which the’ rehab111tat1on
counselor deal apd levels of client-counselor interaction, this film is an
excellent orie%ion 'to the professional resﬁonsibilities of the rel)ahilitgl-
tion «cofn;gelor.\ It is a;lso°a good introduction.to the general cc/mcept of

e o\ :
rehab111ta_t1on. ‘ : .

. Index Llstmg 16 33 . , -
N . » . l
HORIZONS FOR THE MENTALLY RETARDED . (16 mm, Color, 20 min.)

\

This film shows how job analysis, as part of a meaningful training

progra}ll,- can open up many 'nr;;ortant jobs for the retarded. It was
prt;duced at the Albertson Training Cer_l’ter’dn Long Island, New York, and
'is narrated by the Center's director, Henry Viscardi. Viscardi maintains
that the most important step in "exbanciing job opportunities for the
‘ retax"ded 'is job’ a}xalys‘is, 'both within the workshop and in the commmity.

Wher jobs are broken down into their component parts within the workshop, ~

the result is a wider variety of tasks.that can be learned gffectively by

o

persons with-gntellectual limitations. Task analysis in indystry will

accomplish the same goals. This means that many. jobs are available to the

\::arded other than sox;tmg nuts and bolts or sewmg bean bags Job

lyses have shown that there are a large number of jobs; e.g., keypunchmg,.




; Index Listing: 1, 39 ' \

14

[ . e . N
“computer coding, console operating, sautering, for example,.that can be

mastered hy rctarded individuals.

”
’

. o \ L1 emed ot cer 3
This film would be appropriate' not opnly for rehabilitationists interested

in the area of wo:bsﬂé%s for the retarded, but to employers who are reluctant

to hire the retarded. \

ot

\

-

AN INDIVIDUAL BEHAVIOR MODIFICAILbN PLAN (16 mm, Color,‘ 22 min.)
. - 4

During this fi}m, Jacquelipe Montgomer;f”;h.D.,.cxplains and domon-
strates the fhndamcntals of a bggic’behavior modification plan. Using
inappropriate grooming Eehavior as a'target problem, Dr.‘Montgome;y tcaghc§
a ward attendant how to chart behavior, ident}fx‘ieinforceps, and |
impléﬁent a behavioral training proéram using reinforcement principles.
Ekamplps of the clicent's pre--and post-dressing behaviors are éiso provided.
In.éummary, th?s film denwhstra;gs wa basic brincipleé‘of behavior modifi-

cation arc employed to Ehange inéppropriatilgrooming behaviors.

Index Listing: 30

INTRODUCING THE MENTALLY RETARDED (16 mm, B&W, 15 min.)

Views of the etiology and prognosis of mental retardation prevalent

A}

«

extremely difficult to control or prevent and the mentall

N

. ten to fifteen years ago are reflected in this film. It\;s a disease

retarded cannot

develop socially adaptive
The opening scene shdgws pilots and stewardesses ge;iiﬂg off a plane‘ta
while the narrator informs us that ‘the mentally retarded throughéut the

- k} N \
nation will never be able to achieve sociological status as, pilot or

RV

' N

a

p
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stewardess. Tﬁc problcms'&hat face the retarded throughout their lives are -
valso stressed.  The medical aspects of mental retardation are emphasized.
'lbduy, the approach to mental ret}l@n emphasizes th;t the fetardcd
can *learn through appropriate methodology. Consequently, this film could
pfﬁbably be used bcﬁﬁ as an illustration of a cefta;n "era" in the history
of mental retardation. It could provide a contrast between how the retarded
.. were dealt with ten years ago and the methodologies currently beingauSed, o
such as precision teaching, token economy systems, and ‘operant conditioning.
Lsing thé’film in this context would illustrate the progress being made in

the area of mental retardation.

Index Listing: 18, 37

. L]

‘A LIQIT FOR JOHN ) (16 mm, BEW, 22 min.)

L}

The film dramatizes a day in the life of a thirty-five year old ¢
mentally retarded man who lives with his elderly mother. She narrates
the film, describing John's activities, his problems, and her attitude
toward them. The feeling dimensions beyond her wor@s are emphatically
shown in the film: 1loneliness, apathy, resﬁgﬁatioh: interdependency. .

The film is dated in some respects; €.g., Fhe cars and clqthing are
out—of-styie and the qualify of sound is not go&h. Despite these- factors,
however, tﬁégfilm does an adequate, at times articulate, joh of presenting-
the situatio¥ of a mentally retarded man who has not received special §érvices.

e fact thag\relaéively few_films deaﬁ\yith the adult retardatc in the.
_gommunity incgpases the value of "A LigKt for John.," '

Index Listing: 17




MENTAL RETARDATION: rts 1 and 2 (16 mp, Color, 30 min. each)
Part 1: ’

\
Part 1 presents an overview of types of mental retardation, current

research and research aceomplishments, and the importance of early diagnosis

and adequate community facilities in the treatment of mental retardation.

'A thread heavily woven throughout the presentation is that of hope and human-

itar 1an1 'sm -

o+
L}

Ihcre are two very interesting and useful segments of this lem The

~

vz first deals with a'comprehensive evaluation and formulation‘of plans for
trcatment of‘a mentally retarded child. Several: 1mportant points are made

, heré, e.g., the importance of early diagnosis and the contributions made by

dlfferent d15c1p11nes. The discussion gf on-going research and the impact
of research on treatment is also well done.

An unfortunate aspect of the film, however, is that while the narrator
is saV1ng that the mentally retarded are "more like us than unlike us,"

stress is placed upon the severe end of the contimum of retardation. There

?

is relatively little mention of the 85% of diegnosed rctardatgs at the upﬁcr

+end of the contimuum. o v

Because of the scverity of the physical anomalies presented, audiences
., should be sclected and/or screened prior to showing the film,

Part 7:

-

. . ) LY
fhe major focus of Part 2 is the‘'movement toward keeping retarded e

children at home and includes a discussion of the community facilities and
¢ - , 1 v,
afernctes- necessary’ to accomplish- the goals of this movement. '

¢ —
’
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~

Using the child @ho was‘hiagnosed in Part 1 as a focus, tﬁe provision
of public schoél tpaining classes, 52y<§a;§ cepters, and counseling services
are presented, lPater, speciél quqatién and methods of vocational assess-
ment and training are shown. . |

Several factors combine to make this film an jeffective tool for in- ‘T—ﬁ
forming and/or training those interested in the mentally retarded. The
coverage of methbds of h;biliFatio?yof the retarded, from day care centers
to vocational placement is fairly complete. The presentation\gf special
educatio’, vocational traiﬁing in the schools, sheltered wbrkshops, and

’

other types of vocatiqgnal preparation is enhanced by .the use of real-life

N\ | .
Index Listing: 8, 36, 39 . //“

settings for filming.

OPERANT CONDITIONING: A TOKEN ECONOMY (16 mm, Color, 15 min.)

Produced at Camarillo State Hospital under the direction of Raymond
_ McBurney, M.D. and Jacqueline Montgomery, Ph.D., this film describes a
token economy system employed by the hosﬁital staff with their. population
of rcta;ded residents., Evidgnce is-presented to illustrate the utility of *
this type of treatment system for retarded persons living within an
insiitutional env.roment. The description focuses on a three-level token
econony syséem through which retarded residents learn édaptive behavior. ‘After
acquiring skills and behaviors defined for the first level, the residents are
confronted with progressively higher levels of competencf‘Jemanded by levels

B and C. The behaviprs appropriate to each level are clarified, and thé

types of reinforcers built into each level are illustrated and explained. %
A major goal of the program is to teach the client & set ofJﬁehaviors‘Ehat

s - , -
will increasce his likelihood of functioning effectively in the outside world.

J

.
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In swmary, this film provides a non-technical overview of thg principles

s

related to a token system, including the roles of various staf{ members.

This (ilm dan be well used with rehabilitation and mental health personnel

.

interested in behavioral approaches. T

Index Listing; 30
OUT OF THE SHADOWS ( K (16 m, Color, 17 min.)

This film demonstrates an intensive training program for severely
. & :
retarded children in an institution. When thé children enter the institution

most of them require constant nursingvcare. After a year in the program,

whichl is based on a well-organized reinforcement system, they arc toilct-
L o

trained, ablc to feed themsclves properly, and able to travel institution <

grounds alone. ‘

Parents, special educators, institution personnel, etc., wholyiew this
film will be given two major messages: reinforcement therﬁpf is effective; .

-

and there is hope for the more severély retarded child.

}Index Listing: 9

.

SOME:BODY WAITING (16 mm, Color, 25 min.)

.

This ver& exciting film illustrates how staff members at Sonoma

State Hospital in Napa, California, made a variety of therapeutic improve-
‘ments at a cottage for severely retarded; multiply handicapped children.
The narration’of the film, which includes voices of several staff members,
'dcmonstraté; how these several} disabled cﬁildren were being habilitated

prior to implementation of a new program. The apathy of the residents was

matched by the apathy cf the staff. During the film, the staff mgmbersf'

’ v -
\ T
’ o
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illustrate several creative changes. For example, a physical therapist
taught the staff how to use some important principles; the children were
cxposed to live rabbits and roosters; member?the comminity were

encouraged to interact with the Severely disabled children. By altering'

the ward's activities and staff attitudes, an alternative, refreshing

form of milicu therapy is provided for an almost forgoften population

of disabled children. ! o

. . :

Since this [ilm is likely to cause a variety of emotional reactions
* s

among the vicw_ers; it .should be Closely moni tored. ) |

. ¢

"Index Listing: 21, 39

THE STEP 'BEYOND SERIES ’ (16 imm, ’Color)

. ; ' .
The three films described below may be used separately or sequentially.

.

~

.

kach of the films is dcsigned ta teach viewers the hagic s:.tcps of
hehavior modification skills uscFul® in assist?r’xg the mé’nt:l‘lly retarded .
child to reach the level of adaptive bchavior acceptable for admission
into special cducation classes in the comumity.” The films are u;;-do—datc,
clear in their presentation of information, and non-technical enough to
huve wide appeal and teaching value. ° . ¢

Potential audiences for these films would include: physicians, teachersg
social workers, para;professionals, psychologists and parents of retarded

~

children.

Index Listing: 23 I . T .




" GENESIS (25 min.)

b S - . * . -]
4gc first film in the series presents the step-by-step behavior
. ° '
) modification procedures used to teach basic self-help skills to retarded .
children. Areas of self-help skills included are dressing, eating, and.

toileting.
-ASK JUST FOR LITTLE THINGS (20 min,)

¢ The second film of the series moves from the basic self-help skills
into more advanced activities of daily living. Skills taught with behavior
modif icat’ ion techniques in "Ask Just for Little Things' are ambulation,

attending bchaviors, and personal hygiene. ‘

" &

I'LL PROMISE YOU A TOMORROW (20 min.)

The last‘film of the series covers the rest of the life skills .

. . \- - - - k3
necessary to prepare the retarded child for a commmity educatidh setting. §

%

Communication, following directions, and orientation to group situations
o
arc the areas presented. Again, as, in all.three films, the emphasis is

on instructing the parent or'paraprofessional to teach these skills to

i
)

the retarded child. = . : v

-

- SUPERVISION ‘IN VOCATIONAL REHABILITATION C(lfNSE!;ING (16 mm, Color, 51 min.)

o * * /

This film depicts the interactions of an agency supervisor with three

new counselor trainees. Since "good supervision" is defined as '"good

1

counseling, once removed" stress is placed on the techniques used by the

g Y
supervisor to guide his superv‘iseeé\"\tward professional maturity.'" Some
-

L]

attention is given to the role and function of the rehabilitation counselor,

»

*t

o




but thc mijor emphasis is p;laced on client-trainec and tr;’h'\nec-'s.upér\(i:;or
relationships. l\iy makinp,. the trainccg'. aware of'thcir own interpersonal -
hiases, the supcrvisor sccks to‘cm\anCu theiv work with their clicents.
CThe film does an&ntcrésting and rather complcte job of presenting
the mnlcmont.atron of %nc of a mumber of possxb& theories of counseling

.

and supcrvmlon What the cf ramatization leaves unsaid or unclear, thc
-

“parration nca!ly sumarizes. : . \

“
Potentlal audiénces for the film muld include students in counselor

training programs, agency. administrators, supennsors.)arﬂ cowselors. \

Index List'ugg: » 10 -
\ \ .
TEACHIN® THE MENTALLY RETARDED: A POSITIVE APPROACH (16 mm, B&W, 25 min.)
. ) % )
The "positive approach' used in this film is behavior #dification.

By fol}jowing the progress of px:ofo;mdly retarded children who are taught
by .this 'approa'ch, several p(oints “are dramatically made.

Beginning .with the first scene in which profoundly Tetarded children
arc shown perfoming_ stereotypic behaviors, the film proceeds to counter
many (:)f the usual objections to behaviqr modification., That is, b-thc
custodial carc’, fgilure, and hopelessness depicted in this scene provide
a vivid backyround for .the progress which is shown later. ’

Several of the bas.ic tenets of such an approach are presented in
non-technical terms. For cxample, the importance of <immediacy. and prevision
in providiln'g reinforcement, of breaking tasks down 4nto simple/ components,
and of the contiguity of primary and secondary rewards are presented through
a scries of cpisodes slxowiﬂg 'a;éttendant working with a profoundly retarded
boy. The method is presented as simple and practical, with.drarr{;tic
implications for opening the world to the retarded.

1,/‘ - o

. “’;"

o
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. . |
ﬁ The film is not designed to make its audience into skilled behavioral
technicians. Instead, it realistically and powerfully presents a very
\

viable approach to the habilitation of the mentally retarded.

Index Listing: 32

’. {‘ ” } ‘ L
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TIERE WAS A DOOR _ (16 mm, B&W, 30 min.)
. ‘ This dated, British film's theme of non-institutional treatment of
- the retarded centers around the problems of cne family” faced with the

decision of whether to commit their nineteen-year old son. . “
The largest portion of the film, in terms of time and number of words, .
deals with the mentally retarded as "poor fortunates." 'Seyeral—stercotypes
are pcrpetuatéd; e.g., they are ;:iults wii:‘the minds of children, they
have a preference for routine work, some "‘even" learn to think. _ There is
& only perfunctory attention paid to comnunity treatment implemented through
activity centers and sheltered workshops. The need for: and advantages of

-

such Tacilities is underplayed. b} )
One possible way in which "Tdcm iWas A Door” might be used with a group
interested in the habilitation of the mentally retarded would be as a

contrast with where we are in philosopiy and treatment today.

Index }.istirg;: 3, 35, 37

THEY CALL ME .‘\’.“\.‘IESl (16 mm, Color, 16 min.)

ey )

The effects of the stereotype that has developed in reference to the
retarded areillisp‘laycd in this film, lcading to a fresh awarencss of

the cruelty of stigmatization. During part of the presentation, children
v .
tell their owh stories about how it feels to be retarded and whitt tt ncans

~

to’be stercStyped. :
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. - ) f‘

"Ihey Call Me Names' alsG portrays people's rcactions to the retarded

child as another aspeCt of the effect of the dtereotype. Reactions of fiar
-’

and/or apprehension have h%pn the source of many misguided\dggisinns and
b .

.

ideas. lor example,.such feclings have often caused pargnts to institutions

alize a child who could have been kept at home..

P
I

The error of evaluatiné‘a ﬁtrson on the hagis of IQ alone is discussed.

It is emphasized tﬁgr'evaluation must consider the total person, including

\
his Tevel of adaptive behavior.

. A

Excerpts from the Special Olympics held for the retarded are presented,

_meant as cvidence that, when provided with appropriate education and respect

for their self-image on the bart of society, individuals classified as

rctarded can achicve levels of maturation that approximate that of normals.

Index Listing: 20, 27 ’

.

. 2
10O LIGHTEN THE SHADOWS = ° (16 mm, BEW, 20 min.)

~

Recrcational activities for the mentally retarded is the focus of this

[}

film. Children with mental retardation are portraycd participating in

normal camping activitics such as boating, lishing, crafts and singing.’
i

The fact that these campers have special neceds is presented, along with

.-

the ract that they are very much like other children.,

[}

Index Listing: 25 ’ . .

. AN
TO SOLVE A IUMAN PUZZLE (16 mm, BEW, 18 min.)

To demonstrate progress in the arca of mental retardation, interviegws
are conducted with recipients of the Kennedy awards for research, service

A
etc., in the area. Several approaches to prevention, cducation, and

rd .
habilitation of the mentally retarded are presented around the central theme

)




of the film, newdippe for the mentally retarded. )
In a‘partic;I;;Ty\Q?ving‘segment of the film, a group of parents
dlqcuss the dynamics invotved in their twn acceptance of their retarded

Fid

child. Illelping profe551onals who work with these varents might well
] N

benefit from this discussion of the @ynqnlcs of adjustment.

Since the film was produced»‘several of the movements cited as radical
have become roﬁiine It 1s 1;tenpst1ng to note the dramatlc advances in
;::sfleZd of nental retardat1on-an_a_aa¥aetveiy short perlod of time.

Index Listing: 31

'nu\\%mﬁ FOR ‘TOMORROW « (16 mm, Colog, 14 min.)

’
-5

This film fogusés on the job evhluation and job training proéfwn
‘carried out at the McDonald Training Cente; in Tampa, Florida, 1llustrating
“the types of Jébs that an 1nd1V1dua1 classified as retarded can -adequately
pqrform. Retarded adolescents and adults are shown perfovmlng farming
-tasks, working witﬁ'power toolé/yzgpaiting soft drink boxes, learning basic
carbeﬁtr; skills and operatlng a pr1nt1nU press. IndiViduals arc also
shown bulldlng television antennas, and operatlng recreational equ1pmenL
~ata local carnival.

Thg film_if narratcd,%in part, by a retarded young’adﬁlt. He explains
that many individuals Eléssified‘as retarded can satisfactorily perform a

variety of work tasks.
. ‘\ -
Index Listing: 28 ///-—//*””J/a\
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A WALK FOR HOPE (16 mm, Color, 10 min.)

Filmed in Alaska, "A Walk for-‘Hope'" demonstrates how inspired citizens

raised funds for the mentally retarded. More”specifically, commmity

~

. !

o

N ,
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representatives agreed to donate money to people who would walk miles for a

new facility for the retarded. Candid shots are shown of the participants,
including the trials of sore &nd blistered feet. Also, ground breaking
ceremonics for the new facility are portrayed.

In sumnary, this film illustrates an alternative method of acquiring -

-

funds to provide services to mentally retarded clients,

P

Index Listing: 24

WHO ARE THE WINNERS? (16 mm, Ceolor, 20 min.)
Film being revised

This film is based on the Milwaukie Project, a study of a preventive
approach to cultural familial retardation. ~ The project, a research program

t .
designed by Dr. Rick Heber and staff, has implications for those concerned
F

with the mentally rctarded and with the relationsrip hetween poverty and

/

mental retardation,

/

Through this program, infants who have a high probability of becoming
retarded are placed into an extensive training prograﬁ\for a long-term
period. In addition, theii mothers are given vocationai! social, and
" educational training opportunifies. \

b4

The viewer witnesses the cpntrasting pehaviors presented by the children
who wére in the exten;ive learning program and those who were placed in a
no-treatment control group. Although the long range effects of this program
are still unknown, the film and the fiﬁdings upon“hhich it is based, suppest -~

: ~

that a large percentage of cultural familial retardation can be prevented

through an enriched early. learning program,

Index Listing: 42 ‘ .-
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WHO WILL TIE MY SHOES? (}6 mn, B&W, 60 min.)

The nature of this film requires‘that it be followed by appropriate
discussion’ '"Who Will Tie My Shoes?'' opens with-a statement to the effect
that the public is apathetic about thé/iole of the mentally retarded in
society. It theﬁA ‘ eeds to tell the story of the retarded persens in

-

‘the institutions bf New Yo;k City. Viewers learn ‘that for many retar&éd ,
individuals the waiting list is over a year; for some, it is as long as (
four years. Then, viewers are confronted with a’'sensitivity group composed
of retarded persons. During the group process, the members give emotional
responses to questions regarding what it méans to be retarded; how this
affects them today; how it affected them when they were children. Another
group therapy scene is presented, in which parents respond to the question
‘ of what it means to have a retarded child,

The {ilm has scveral shortcoming;. Some of the content is out-of-date.
For example, thg.narratai talks about cultural §r socioiogical brain damage.
Nevertheless, the film retains iﬁs Qalue, except for use as an introduction

to mental retardation.

Index Listing: 4, 34
WILL' [T B YOU? (16 mm, Color, 28 min.)

The major purposes of "Will It Be You?'" are to interest undergraduates

3

in pursuing rchabilitation counseling as a profession and to igfonn the
general public of the services avéfluole to them through rehabilitation
counselors. nginning with a ‘poetic dialogue or the effects of disability,
the film disgusses the preparation, ro]gs, and functions of the counselors

who work with clients to mitigate the cffects of these disabilities.

¥
.
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One actual counselor is followed by the camera through a typical day,

providing the viewer an opportunity to participate with him in his intei~\\ ’
actions with clients. A scenc portraying a supervision session with a
coupscliné trainee who is working with a mentally ill client is also helpfuit‘
Not only is the supervisory process depicted, but some of the differqnces
"between rechabilitation counseling and psychotherapy are made clear. : i;) ‘

: ."Wilf It Be You?'' can provide much useful information pertaining to l ’;7))
rehabilitation céénseling. It <an also be used as a potent stimulus for

~ discussion among students and practitioners in the field. .

Index Listing: 6

s

YGU'RE T (Descriptive inﬁérmation not available)

This film points out the importance of and availability of recrcational
activities for retarded children and adolescents. Regarding hnporténce,

Stan Musial explains how a sequentially planned physical fitness program

]

can contr{bute to the developméht of the basic Bhysical'skills, strengths,
and endurance that will help the retarded participate in recreational
activities and cope with future jobs. Also, the value of arts and crafts
within the context of both vocational and avocational goals is discussed.
Thdtﬁoy Scout program is'prcsented as an example of the availability of ,
recreational activitigs open to- the mentally retarded.

"You're It' creates—this topic somewhat superficially, but it could

2

t "
be used as a stimulus for discussion fogusing on the leisure-time activities

)

of the retarded, an arca too often overlooked by rehabilitationists.
*

3
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o FILM DISTRIBUTORS*

Index Listing Distributor

1 \ Abilif.ies , Inc; |

Human Resourtes School
Albertson, New York 11507

2 Abraham Krasker ‘Mewgrial Film Library
- . Boston University, chool of Education
765 Commonwealth Avggue
Boston, Massachusetts 02215

3 *Association-Industrial Filﬁm

333 Adelaide St., West, 3rd Floor
Toronto,. Canada
4 . Association-Sterling Films

8615 Directors Row
Dallas, Texas 75247

5 Audio-Visual Center
Film Rental Services
University of Kansas
746 Massachusetts Street
Lawrence, 'Kanrsas\ 66044

6 Audio-Visual Communications Center
Foster Annex
) State University of New York at Buffalo-
/ Buffalo, New York 14214

7 . Burcau,of Audio-Visual Instruction
University of Colorado '
_Stadium Building
Boulder, Colorado 80302 .

+

8 Bureau of Audio-Visual Instruction
University of Wisconsin
P.0. Box 2093
1327 University Avenue
Madison, Wisconsin 53701

9 Bureau of Visual Instruction
6 Bailey Hall
The University of Kansas
Lawrence, Kansas 66044

~* * Audio-Visual Department
Parsons State Hospital and Training Center
Parsons, Kansas 67357
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10

11

13

14

16
17

18

20

21

Distributors
Campus Film Distributors Corporation
_20°E. 46th Street
New York, New York 10017

College Film Cénter

X ,33 South Michigan Avenue

Ch1cago, [1linois 60604

" Communication Division &
Nebraska Psychiatric Institute

602 S. 44th Avenue

Omaha, Nebraska 68105

Copmunication Division
Nebraska Psychiatric Institute
602 S. 44th Avenue

Omaha, Nebraska 68105

Gontemporary McGraw-Hill
828 Custer Avemue -
Evanston, Illinois 6020Z

Contemporary/McGraw-Hill
330 W. 42nd Street
New York, New York 10036

Contemporary/McGraw-Hi 11
1714 Stockton Street
San Francisco, Cahforma 94133

o

Director, Division of Health Education

" State, Department of Health

Des Moines, Iowa 50319

D1V151on of Clnema

University of Southern California
University Park

los Angeles, California 90007

Division of Mental Health
Jefferson City, Missouri 65701

Educationil Film Distributors, Ltd. ~ -
577 Jarvis Street
Toronto 5, Ontario, Canada

Educational Films for the Fxceptional
8519 Ceylon Avenue
Rico Rivera, Californai 90660
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26
“27

28

29

30

31

32

30
Distributors

Extension Med.;ia Center
University of California
Berkeley, California 94720

Film Incorporated .
733 Greenbay Road
Wilmette, Illinois 60091

Hallmark Films and Recordings, Inc.
1511 E. North Avenue '
Baltimore, Maryland 21213

Hope Cottage
3501 North Light Boulevard
Anchorage, Alaska Y9501

International Film Bureau, Inc. :
332 S. Michigan Avenue 9
Chicago, Illinois 60604

Kinsmen NIMR Building
(York Univ.) 4703 Keele Street
Downsview, Toronto, Canada-

The. Learning Garden

1081 Westwood Blvd.

Suite 213

Los Angeles, California 90024,

MacDonald Training Center Foundation, Inc.
4424 Tampa Bay Boulevard
Tampa, Florida 33614

Materials Development Center
Rehabilitation and Manpower Services
University of Wisconsin-Stout
Menomonie, Wisconsin 54751-

Jacqueline Montgomery, Ph.D.
Box A, Division 4
Camarillo, California 93010

National Association for Retarded Childreﬁ
420 Lexington Avenue
New York, New York 10017

- o




'y

Index Listing

33

34

35

36

37

39

40

41

42
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Qiﬁtributor’
*

National Medicat Audiovisual Center

“(Annex) Station K

Atlanta, Georgia 30324

National Rehabilitation Association
1522 K Street, N.W.

.Washington, D.C. 20005.

Mr. Charles Nelson

CM Films

866 Third Avenue

New York, New York 10022

New York University Film Library
26 Washington Place
New Ybrk, New York 10003

Pennsylvania State Un1verslty
Audio-Visual Scrvices
University Park, Pennsylviania 108U2

<

-

Psychological Cinema Register
Audio-Visual Aids Library
Pennsylvania StatéMniversity
University Park, Pennsylvania 16802

The Special Education Instruct10na1
Materials Center

1115 louisiana Street

Lawrence, Kansas 66044

Oregon DCE Film lerary
P.0. Box 1491

1633 S.W. Park Avenue
Portland, Oregon 97207

The Stanfield House
900 Euclid Avenue
Santa Monica, Califdrnia 90403

Thorne Films, Ink.

1229 University Avenuc
Boulder,; Colorado 80302

10

31

g




Index Listing

N

N

43

Distributors
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University Extension : '
University of Wisconsin '
Bureau of jAudio-Visual Instruction
P.0. Box 2093

Madison, Wisconsin.533708

University of.Minnesota Film Library
2037 University Avenue, S.E.
Minneapolis, Minnesota 55455
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_ BEHAVIOR MODIFICATION APPROACHES

All My Buttons

‘An Individual Behavior Modification Plan |

Operant Conditioning: A Token Economy
Out of the Shadows
‘ Step Beyond Series, The
Genesis
Ask Just for Little Thing§

1'11 Promise You A Tomorrow

‘Teaching the Mentally Retarded: A Positive Approach

CONCEPT, DEFINITION, ELASSIFICATION -

Carc of the Young Retarded Child
Introducing theMentally Retarded
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Nature of Mental Retardation, The

COMMUNITY SERVICES

i

Graduation
Handle With Care
Mental Retardation, Part 2
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COUNSELING “THE MENTALLY RETARDED

Corrscling the Retarded Client and His Family
N Grooming for Men
? Hope and the Promise, The

Post-placement Counseling

Who Will Tie My Shoes?

CULTURAL FAMILIAL RETARDATION

Mental Retardation, Part 1

N Naturc - of Mental Retardation, The

Who Are The Winners?

-

. INSTITUTIONAL APPROACHES

\

(YHild Is Waiting, A

Danny and Nicky
Somebody Waiting
There Was A' Door
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You're It )
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Aids for Teaching the Mentally Retarded
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Training for Tomorrow
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