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EXECUTIVE SUMMARY

Objectives of the Program: The project "Skyline Wide Educational Plan"
(SWEP) was a multidistrict planning project, involving the Independent
School Districts of Dallas and Ft. Worth, with informal liaison with
smaller districts of the Dallas-Ft. Worth metroplex. It was designed to
ascertain the need for, and feasibility of, and to sketch prelimimary
plans for an educational systeﬁ modeled on the Dallas secondary s¢hool
known as the Skyline Career Development Center. As conceived originally,
the project had five major objectives:

1. To formulate a plausible description of the society of the
future (the 1980's and beyomd) for the world, the United States,
and the North Central Texas region, and to identify the most
likely implications, for education, of the anticipated "pr&bable
future." : :

L] —

2. To determine constituency priorities relative to the educational

programs and processes of the proposed system, i.e., SWEP.

3. To develop educational programs in concert with the needs of the
future and the priorities of the constituency. .

4. To study staffing patterns and new instructional modes so as to
insure delivery of SWEP's educational programs.

5. To study futuristic educational facilities designs, including
innovative architectural plans, building materials, future /
energy sources, facilities configurations, and alternative
sites.

As the operative concepts were clarified, objective number three was
altered: the idea of producing speEifications for particular educational
programs was replaced by the goal of creating a general model that could
be used as a resource for developing programs in defined systems. An
additional modification was the elimination, from objective number five, of
research into specific alternative sites. ’

Purpose of the Evaluation: The purposes of this terminal evaluation'report
are to determine the extent to which the major project goals were achieved,
to evaluate the utility of the products of SWEP studies, and t¢ comnunicate
the results to appropriate audiences. . Information relative to four

major components of the project 1is presented; these four components embrace
fhe five major project objectives given above, objectives four and five,
together with other elements,being united for evaluation purposes as pro-
ducts of the SWEP research. These four components with their related
evaluation questions are listed below (with some modifications in th€

. questions from the form set out in Evaluation Design for Skyline Wide

Educational Plan, 1973-74, Research Design No. 73-215, as defined in the
. A

111 , ’

report):




Compcnent No. One: Future Society -
1. What societal propositions were identified for the world, the
. United States, and the Dallas-Ft. Worth Metroplex for the
decade of the 1980's?
=4

Component No. Two: Educational Goals

i
2. What educational goals were identified as high priorities for
the 1980's?

Component No. Three: Educational Programs

> 4. Was a generalizable model described (a systematic procedure)
that could be used as a resource for developing educational
programs (curricula) for SWEP?

Component No. Four: Utility of SWEP's Products

3. What are the projected manpower needs for the Dallas-Ft. Worth
Metroplex for the 1980's?

S. What are the professional staff implications for such an edu-
‘cational system?

[+
.

'What are the facility implications: design, configuration,
1 8pace, and materials for such an educational system?

+
¥

8. What 1s the projected student demography?

Evaluation Results:

Component No. One: Future Society

1. A set of 184 propositions describing the soctety of the 1980's
in the world, 1in the United States, and in the local area was
developed from a review of the futyristic literature. Two
parallel 92-item questionnaires were mailed out to a national
sample of 290 individuals selected for their expertise in
planning and forecasting.

2. One hundred fifty-one (52%) of the sample responded, rating each
proposition (on a 5-point Likert-type scale) as to (1) its
probability of occurence in the 1980's and (2) its impact on
education 1f 1t occurs. Results were analyzed to identify those
trends or events that fall into the following categories: High
Likelihood of Occurrence; Low Likelihood of Occurrence, High
Educational Impact, Low Educational Impact, and High Likelihood -
High Impact (bivariate).

iv




Future scenarios - sketched-in descriptions of the society of
the 1980's - were written on the basis of the probapility and
impact ratings, in the areas of population, life style,
technology, careers, and education. The resulting picture

of the world of the 1980's represents an application of the
methodology of technology forecasting and, being based on the
input of future-oriented professionals, should provide valuable
insights into the future.

Component No. Two: Educational Goals

1.

A set of educational goals which addressed the high-rated
propositions was formulated, and a selected panel of respondents
drawvn from the Dallas-Ft. Worth area was asked to rate their
relative importance in a school whose setting is the future
society.

The method of inquiry 'ras a two-round Delphi interrogation.

The first Delphi questionnaire consis:ed of 105 educational
program goal statements and 29 process goal statements, with
space for respondents to generate additional goals. This round

" was completed by 375 (42%) of the more than.900 individuals
invited to participate. The second Delphi questionnaire consisted

of the original goals plus 12 new program goals, and 16 new
process goals, the result of input from the panel on round one.
In addition, it provided a computer record of the results of
round one;- respondents whose opinion on a given goal deviated
markedly from the group consensus were asked to reconsider or
provide a reason for their deviant opinion. Round two was
completed by 225 (60%) of the round one respondents.

Respondents rated goals on a double response scale: the first
scale (a five-point Likert-type scale) provided priority in-
formation; the second scale (a dichotomous yes-no scale)
identified the core programs, those that should be required of
all students. Results were analyzed to idéntify educational
experiences rated as having highest priority and being most
necessary for all students, and. those rated lowest in priority
and core. The selected goals are described under the following
topics: basic skills, citizenship, ethics, aesthetics, careers,

’ health and recreation, life management, and process goals.

Analysis of the change in results from round one to round two
of the Delphi indicated that this method did serve to increase
consensus.

Auditor's Critiques of -Components No. One and Two: Owing to:the close
relationship of the evaluators to the conceptualization, analysis, and
products of components number one and two, an outside auditor (an edu-
cational research scientist from t.e faculty of a state university) was




i retained to scrutinize the methods and the results of these two components.
His critiques found the concepts and methods valid and stated that "the SWEP_
design, with a few minor changes, could be recommended as a paradigm for
other digtricts.” His critiques are included in this report.

Component No. Three: Educational Programs

1. A generalizable model that might be usable as a resource for
generating educational programs was developed by the SWEP staff.

2. This model was not evaluated.

Component No. Four: Utility of SWEP's Products

SWEP staff studies in the areas of Manpower Needs, Professional
Staff Implications, Facility Implications, and Student Demography
were furnished by the project management to be evaluated for their
usefulness as resource material and planning aids to decision-
makers. Members of the Executive Team of the Dallas Independent

. School District were asked to review the material (two administrators

~ for each of the four topics) and to evaluate it with réspect to
eight criteria which serve to measure its usefulness. Responses
received from the reviewing administrators were generally favorable,
with the section on Student Demography receiving highest favorable
rating.

Conclusions and Delimitations:

1. Project SWEP represents a unique effort to apply to long-range .
educational planning some of the rethodology of technological
forecasting and futures research.

2. The studies made for the SWEP project have laid the groundwork for
real improvements in the planning processes of the DISD. A set of
constituency-prioritized educational goals for the future has been
produced, as well as a description of the socdety of the 1980's.
1f continuously updated and injected into the planning and decision-
making processes, these products can help produce an educational
system suited to the society and students it expects to serve.

3. " Additional anfysis of the data in hand and further extensions of
the Delphi gtudy are suggested as valuable.

4. Limitations imposed by attempting in one year a project of the
magnitude of SWEP operated to reduce the quantity and quality of
the SWEP products.

5. CLomponent No. Four of this evaluation depended entirely on the

subjective judgments of local '‘administrators and as a result
should not be viewed as conclusive.
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Overview

>

"Skyline Wide Educational Plan" (SWEP) was a multidistrict planning
project, involving the Independent School Districts of Dallas and

Ft. Worth. It was designed to ascertain the need for and feasibility of,

and to sketch preliminary plans for an educational system (modeled on the
Dallas secondary school known as Skyline Career Development Center) to
serve the Metroplex commencing in the 1980's. The ofiginal name of

the project - Skyline West Educational Park - was changed(soon after

the project got under way, to emphasiza the open-ended, future-oriented
character of SWEP. Specified in this venture were five major project
objectives; the SWEP project staff was to:

1. Formulate a plausible description of the society of the future
(the 1§80's and beyond) for the world, the United States, and
the North Central Texas region; and identify the most likely
implications {;r education. '

2. Determine constituency pr}orities relative to the educational
programs and processes of the proposed system, i.e., SWEP.

3. Develop educational programs in concert with the needs of the
future and the priorities of the constituency.*

4, Research staffing patterns and new instructional modes so as to
insure delivery of SWEP's educational programs.

S. Research futuristic educational facilities designs, including
building materials, innovative architectural designs, future

energy sources, facilities configurations, and alternative sites.*

* This objective was aborted during the course of the project; hence,
an evaluation thereof was not conducted. The project staff opted
for the formulation of a generalizable model from which educational
programs could be generated.

t The portion of obje tive No. 5 calling for research relative to >
alternative sites was amended. Instead, the staff decided to .
formulate criteria for the selection of an appropriate site.

9
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The accomp%ishment of these important objectives was assigned to a

full-time professional staff comprised as follows:

Project Director . . . . + + + « « + » +» +» +» Dr. Gerald King -
Senior Educational Planner . . . . . . . . . James G. McMath

Senior Educational Planner. . . . . . . . . . M. Browning Combs

Educational Planner .. .. . . . . . . . . . H. B, Bell .

Educational Plammer . . . + « + « « + « « +» . Radford Gregg (Ft.
Worth representative)

Facilities Engineer . . . . . . . . . . . . . Dr., Allen Feder * o
Executive Secretary . . - . « . « « « « « . » Shirley Ptice
Secretary . . . . . . . ... ¢ ...+ .. ... Janie Campos
The month of September, 1973, was largely devoted to the conceptuali-
zation of a planning model the results of which are reported below:’
Mafor Activities:
_ A. Begin Project SWEP.
| B. Conduct research relative to secondary school programs
for the future. .
; C. Conduct research relative to studeﬂéldemography. * }
D. Conduct research relative to the professional stgff.
E. Conduct research relative to school sites. o v
F. Conduct research relative to futuristic educational
.
facilities.
G. Develop cooperative arrangements with political
subdivision; and maintain liaison with same.
H. Conduct futuristic context evaluation.
I. Speculate on future trends. 5.
J. 1Identify "high consensus'' general assumptions relative ~
to the future.
K. Formulate a set of future-focused educational goals fér -




L. Prioritize educational goals with cqnstituénts.

M. Develop educational programs.*

N. Formulate recommendations-relative to educational programs,

professional staff, and facilitiés.

0. Publish final project report.

P. Terminate projeét SWEP.

See SWEP Planning Network (Table 1).

Supporting the staff was the Project SWEP National Review Committee
(NRQ), which was comprised of an extremely select group of individuals,
most of whom have diétinguished themselves nationally in education or
government. The committee members and their current professional status
appear in Table 2 (members of the SWEP staff and local administrators
are not included). . LT

On two separate occasions -- January 29 and May 11, 19%4 ~= the
National Review Committee journeyed to‘Dallas to attend a meeting with -’
the SWEP staff and other officials of the Dallag and Ft. Worth Independent
School Districts, including Dr. Nolan Estes and DY. Julius Truelson,
Superintendents of the Dallas and Ft. Worth Districts, respectively. The
mission of the NRC was to render assistance in the conceptual and theo-
retical dimensions of the SWEP pian, and to provide an intellectual forum
for debate and insﬁantaneous feedback. Both meetings were extremely in-
formative and gzzéctive and, to say the least, thought-provoking.

In addition to the visitations, the NRC was advised periodically of

SWEP's progress through correspondence, evaluation reports, and thre

quarterly reports to the U.S. Office of Education.

“

* This was amended; see footnote to SWEP major objective No. 3.

«
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Name

i3

Table 2

Project SWEP National Review Committee

Professional Role

1

Institution

Dr. Marvin H. Berkeley

Dr. J. J. X

Dr. Luvern L. Cunningham

- DN. Harold B. Gores

Qr.\;aw;ence D. Haskew

Mr. Walter J: Humann
{ Dr. Charles Hunter
*, Mr. David Lerch
Z.
Dr. James McNamara =
. -
- '\ ' &
) . Dr. J.éB. Morgan
Dr. Edgar Morphet
I Mr. Jim O'Shea "
Dr. A. M. Rodriguez
* Drx. Harolq G: Shgne
n . Dr. Maureen Webster

Dr. Willard Wirtz

‘ President

Dean, College of Business
Administration

Profeés€r of Education
\

Proféssor of Education‘and
Public Policy

Professor, Department of
Educational Administration

Vicé-éresident

Professor, Department of
Urban Studes

Program Officer;Special
Projects Branch, Bureau of
Equal Educational Opportunity °

Professor, Department of
Educational Adodnistration

Asso_late Commissioner ]
\

Professor Emeritus, School
of Education

!
Executive Director, Career ;
Education Advisory Board %
President

\

University Professor of
Education

Staff

President

Ohio State
/:>University

North Texas
Z§tate University

I/‘ -
/

North Texas
State University .

Educational Facilities
Laboratory

The Univ&rsity of ‘
Texas at Austin_ 1
L [N
The LTV Corporation i
|

University of Texas
at Arlington

U.S: Office of
Education

Texas A & M

University

Texas Education
Agency ’

University of
CaIigornié at
Berkéley :

Dallas Chamber of
Commerce

East Los Angeles
Community College

Indiana
Universitv

Syracuse Educational
Policy Research
Center

Manpower Institute
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The form%&/9yaluacion 6f SWEP was assigned to a team consisting of
a senior evaluator, an assistant evaluator, and a data technician. This
team had a supporting staff including two computer programmens,\statistical
t7pists, and a universityfbased,educational research consultant. )

The two eiﬁ}ugtors\essumed an unusual role in SWEP in éhqs they be-
cam; heavily engaged in many facets of the'project. Included in their
realm of activities were: participation in the conceptualization and
impf:mbngation of tae macro planning mcdel (the staff's blueprinf for

action); modeling and cpnducting research étudies, viz., Skyline Wide

Educational Plan; the Decade 6f the 1980’'s, and Skyline Wide Educational

Plan: Educational Goals for the Future (1980's); ‘and participating in
.

weekly staff planﬂing meetings.

This close working relationship between evaluator and project staff
represented a poteijial threat to an objective evaluation, partic&larly

L]

for the products which were derived from the two studies cited above.

<«

Consequently, an external auditor (an educatione{ research scieﬂtist
associated with a state univé;sity) was retained ta scrutinize the
research methods and subseéuent results, and, thereafter, to drafg formal
eritiques relat}ve to his.findingq (one for each study). These critiques
areé included in this report a;! are referenced in the Table of Contents.

The formal evaluation of\all other SWEP products i.e.,\Manpower
Needs, Professional Staff Implications, Facility Implicationg, and Stu-
dent Demography, remained the résponsibility of the SWEP evaluation team,
and are major topics in this report.

The evaluation of wide-ranging discussion reports on such topics as

Manpower Needs, Professional Staff Implications, Facility Implicationms,

heS
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and Student Demography presents a difficulty. Since mény specific

planning decisions must be made befor® precisé definition in these areas
~ »

is possible, the only real test of the value of these products, short of

2
* v

inspecting a particular school generated from them, must be a measurement
of their usefulness as 1ﬁput and planning aids” for decision-makers. In

an effort to assess the value of the SWEP products, members of tﬁg

Exgcuti&e Team of the Dallas Independent. School District were asked to

4

inspect and givg,oPinions on the products. It is a lyhitationtof this
evaluation, necessitatgd by tke€é nature of the project, that a major evalu-
ation componeﬁt hepended on subjective’judgments rendered éy a basicaily
;;1endly group oﬁfrespondehtg.

The formal SWEP evaluation design, Research.Design No. 73-215,
delineates nine evaluAtioh questions. They.appear below in their
original and amended language.*

1. What societal proposi;ions were identdfied for the world, the
United States, and the Dallas-Fort Worth Mbtroblex for the.
decade of the 1980's? ‘

2. What educational goals were identified aé high priorities for
the 1980's?

3. What are the pro&ected manpower needs for the Dallas-Fort Worth
Metroplex for the 1980's?

4. (Original) What eaucational programs should be offered in

such an educational system?

* ' In all cases the general nature and content of the evaluation
questions remained unaltered during the project year; however, in
the implementation process some of the objectives were slightly
modified. As a result it’was necessary to modify some of the
original evaluation questions. Only the modified versions dppear
in the remainder of the text. =

-~
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4. (Modified) Wae a generaliszable model developed (a syetematic
procedure) that could be used as a resource for developing

educational programe (curricula) for SWEP?

A——

5. What are the professional staff implications for such an
educational system?
6. What ave the faeility implications; design, configuration,
space,land materials for guch an educational syetem?
7. (Original) Where should an educational sy’stem of thie nature
be located? . ‘ ‘
7. (Modified) Were. eriteria formulated relat'ive to the selection
of an appropriate eite for SWEP? ’ Y.

8. What ies the projected student demo‘graphy? 1/

9 Do thelsw producte have utility as planning documente?*

The general format for the reminder of this final report is organized
so that one oz/more of the major evaluation questions and related infor-
mation, e.g.,-rationale, evaluation methods, results, utility, etc.,
constitute a separate component. Four components app;ar in numerical

order below.

Evaluation Component Number One: Future Socilety

Question No. 1: What soeietal propositione were’identified for the

world, the United States, and the Dallas-Ft. Worth Mezrople:z: for the

decade of the 1980'e? (See: Burns, Robert J., Skyline Wide Educational

Plan: The Decade of the 1980's, Dallas Independent School Districi,

March, 1974.) \

*  This question was eliminated, since the utility of all of rhe
SWEP documents is addressed in the other evaluation questions.
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In its planniné efforté‘fnr .+ cornrehensive secondary school for the
future, the SWEP project staff thought it necessary to attempt to describe
the.state of our socilety -- wir'd, (. untry, and region -~ for the decade
of the 1980's, the uotion t&in; to plar an educational system in concert
with che meeds of tomorrow's student- .and sciety.

Methodology

Two 92-item parallel questionnatres, --—- Forms A and B -- whitch are
reproduced. in Appendix A were Jevel(ped and subsequently administered )
to a national sample. The que;tznnreire items (preopositiuns relative ///
to the future) were gleaned frem b futuoristic literature, and are

traceable to cne or mure tuturistic authorities. Each of the 184 propo-

sitions wa: accompanied by twe 1:ve-ncint Likert measurement scales.

One was a "likelihood" measure -- tre likelihood that an event would occur
in the 1980's; the second »c:'= - 1~ "impact" measure -- the magnitude
of impact on educaticn as . Fenutteo o7 specific event's occurring.
Respondents were also enzeuraces t 1/ nrifyv areas or'facets of education
that would be heavily atforro’ oty s and inte;pretations'Jere based
on computed mean, mode, @ 0 .. ' catien scores for 151 respondents,
Sample

A national sampie « T, ¢ . ©v idaveduals, selected because
of their profess:iomal pocari [ oo o v o gnd/or training, was invite
to participate in the <t .. . ... -eople are known to have devoted much
of their professiousl tirw +*. « . - "4t uy and/or planning the future.
One hundred fiftv-one (7.7 ) 1o o e, o fcllowing subsample units
were also identified ard anagis - ! Troiceee, Outsiders, Fducators,

: -
Local lLeaders, Futurists, itraar -~ ' ~  tives, and Suburban School
#my



Executives. The subsample descriptions are included in the report cited
above. * - '
Results

Judgments of the panel as to likelihood of occurrence and probatle
educational impact were analyzed for the responding group as a whole and
for various subsamples. The results for the whole responding group (see
Tables 3 and 4, Appendix A) permitted classification of societal pro-
positions into five Eategories: (1) those with high likelihood of
occurrence, (2) those with low likelihood of occurrence, (3) those with
high educational impact, (4) those with low educatiornal impact, and (5)
those with high likelihood and high impact (bivariate). (The report cited
above lists the specific propositions that fell into each category.) The
results are presented below in scenario format (pé}tr;its of future
time periods) focusing on the following themes: (1) population, (2) life
stylé, (3) techrology, (4) careers, and (5) education. In addition, the
unlikely events and a summary of the write-in comments are included.

1. Population. The world's population will increase, with the
"3rd world" (underdeveleped) nations experiencing the lafgest gains. 1In
the United States, the overall population will increase, with most of the
gains attributable to senior citizens and sfinorities -- especially blacks.
The traditional white middle and upper class (''WASP') segment will have
fewer children per family; hence, their proportion of the total popula-
tion will shrink. Even though we are entering a period of scarce resources,
the federal government is not likely to enact policy to control family
size, and zero population growth will probably not be a socially

established goal. The middle-class whites will continue to move out




of densely populated urban centers leaving them inhabited, for the most
part, by ethnic minority populations and the poor. Student enrollménts
are not expected to resume growing again in the 1980's; however, there
will be continual internal enrollment shifts with which to deal.

2.7 Life Style. Life style in the 1980's will be characterized by
a shorter work week, more leisure time, less sex role stereotyping as
pre;equisite for particular jobs, and earlier retirements. The tradi-
tional work ethic will remain a dominant value, although hedonism will
be more tolerated. Society will be increasingly complex and pluralistic U
with more social stratification than we experience presently.

Scarce resources will cause us to modify our general consumption
Practices and modes of transportation (away from almost complete dependence |
on the automobile in favor of mass transit systems). There will be
greater control exercised by the federal government in most areas,
especially in health, social welfare, and education.

Mental illness resulting from greater population density is not
expected to increase dramatically, nor are g?oup tensions and hostilities
expected to increase significantly from today.

‘3. Technology. American technological advances will continue, espe-
cially ir the development and applications of television and computers.
These and similar electronic devices will continue to revolutionize the
major communicative proces;es,e.g., storing, processing, retgieving, and
disseminating of information.

Tne lives of all Americans will be greatly influenced and, to some
degree, controlled by increased applications of the computer, i.e.,

banking, credit cards, drivers licenses, etc.; consequently, a "computer

ethic" 1s certain to evolve, as was the case with movies and teievision.

l',
.
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The age of scarce resources will direct our efforts trward the
reclamation of the world's finite resources, and to the development of
alternative energy sources.
4. Careers. We can expect a gradual transition from a "goods'- .
producing economy to a "service"-producing economy, with new para-
professional roles in the fields of medicine, law, education, and other
social gervices. More technicians will be needed, especially in elec-
tronics and allied fields. New careers will blossom as a result of a
multitude of services needed by an expected increase of genior citizens .
in the population, earlier entrance in school and/or child-care centers,
-and an expanded role by the federal government.
Age will be less instrumental in forcing retirement than now, owing
to longer life expectancy and more senior citizen political clout. We
can expect several (two or three) careers in a normal lifetime. There
will be more part-time work, and greater flexibility in working hours.
The largest employers will remain in and around densely populated urban
centers.
More women and mothers will be in the work force, and occupational
and family roles will be less stereotypic. -
5. Education. A high value will be placed on education in the
1980's, with a level of financial support at least as high as it 1is now.
There will not be universal consensus regarding the goals of ~ur public
educational institutions, with the exception of providing quality pro-
grams in the basic skill areas: e.g., communication (reading, writing, .
listening, and speaking); computation (basic fundamentals of mathematics

such as addition, subtraction, multiplication, division, fractions, and -

20 ,




decimals); basic fundamentals of scilence; and possibly, thinking and
reasoning. The federal government will play a larger role in public
education, and it will contribute a greater proportion of the resources
than at present; however, a nationally standardized curriculum will be
strongly resisted by the states.

Early childhood and continuing (adult) education are likely to burgeon
in the 1980's, especially if one accepts the following propositions: more
leisure time, more women in the work force, changing occupational roles,
and longer life expectancy. Even though the total patronage of the public
schools 18 apt to increase dramatically (owing to early childhood and
adult education), the traditional K-12 public srhool enrollments are not
likely to increase; rather, schools will be plagued by continuai internal

Ed

population shifts.
Major educational innovations will probably include: wvarious coﬁputer
applications, multisensory modes of instruction, humanization of the school

envigpnment with more student choices, and career education at all levels

K-12 (predominantly in secondary schools). " .

Unlikely Events. Some propositions that were thought unlikely to
occur in the decade of the 1980{8 were: hedonism (the doctrine that plea-
sure and happiness i1s the sole or chief good in life), educational
chemotherapy (the use of drugs to increase learning and/or control
divergent behavior), world government, guaranteed minimum income, round-
t?e-clock operation in public and private enterprise, return of the middle
class from the suburbs to the city, and public schools engaging in programs

to develop moral and spiritual values.- ¢

nualyses of the Write-in Comments. The foc!i of this brief summary
r

arc the areas and/or facets of education thought most 1ikely to be affected

13




by the occurrence of specific events.

There are surely undeterminable implications for education that might

result owing to the occurrence of these events; one's imagination can

conjure up unlimited possibilities. However, when the panel was asked

to speculate on the first-order consequences (the most obvious), the

following notions -- in order of frequency -- recurringly appeared:

(1) increased costs for education, (2) massive curriculum reform,

(3) changing teacher role, (4) changing teacher training prbdgrams,

(5) changing teacher selection practices, (6) changing teacher staffing

patterns (differentiate staff to include technical and clerical support),

and (7) more flexible facility design to accommodate new programs, viz.,

early‘childhood, adult, career, computer, and multisensory.

Conclusions

1.

Five éategories of societal propositions for the 1980's were
identified in the analysis; those categories were: (1) High
Likelihood of Occurrence, (2) Low Likelihood of Occurrence,
(3) High Educational Impact, (4) Low Educational Impacf, and
(5) High Likelihood of Occurrence - High Educational Impact
(bivariate). Based on the propositions falliné in these
categories, scenarios depictiné‘future trends in population,
life styles, technology, careers, and education were sketched.
The educational areas and/or facets most likely to be heavily
affected in the fgture (1980's) were i&entified and reported.
Evalu;tion Question No. 1 of Research Design No. 73-215:

Evaluation Design for Skyliné Wide Educationa} Plan, 1973-74

has; been satisfactorily disposed of.

[4h BA
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Evaluation Component Number Two: Educational Goals

Question No. 2: What educational goals were identified as high
priorities for the 1380's? (See: Burns, Robert J., Skyline Wide
Educatioral Plan: Educational Goals for the Future (1980's), Dallas

Independent School District, 1974.)

3
The SWEP Project représents a unique planning effort, as nearly as

has been detected, in that futures methodologies, e.g., Belphi, scenario
writing, and cross-impact analysis matrices, were used in concert with
the more conventional educational survey methods. In the process, there
was an overt attempt to ''chain" the relevant data, i.e., to build an
ever-expanding data base from sequenfially formulated and administered
questionnaires, each created from the findings of those'preceding it.
Stated differently, there was an attemét to ascertain certain constituency
priorities relative to an educational system of the future (using the
Delphi technique) in light of a set of future-focused images (using pre-
ference-type surveys, sgenarios, and cross-impact analysis matrices).
The purpbse of this‘section is to scrutinize the research methods

and analytical schemes, and to communicate the results of SWEP objective

number two: ... to determine constituency priorities relative to the

educational programs and processes of the future. -

a

Methodologz‘

The Delphi technique (a series of sequentially administered -question-
naires usually involving a panel of experts and/or authorities in the
area of interest) was utilized as the primary mechanism for gathering

and scrutinizing information. Of.particular interest in the study were

Ty
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the highest priority educational goals (the continuum of experiences

that SWEP should provide for its students), a@nd the core experiences,

or those eXperienceé‘that all students should be required to have. Also

identified in the process were some suggested operational and management

practices (process goals) that SWEP should consider implementing.

Lastly, a minority report was formulated which summarized the diverae
op;nions, those not in agreement with the group.

Delphi.questionnaire number one (Q-1) consisted of 105 discrete pro-
gram goal statements arrayed in the general categories of: basic skills,
citizenship, ethics, aesthetics, careers, health and recreation, and life
management; and 29 process goals statements. In addition, a section was
provided wherein panelists could generate new goals where they perceived
a need. The instrument is reproduced in Appendix B.

The "raw" goal statements, originally numbering in excess of 400,
were extracsed from the related literature. In the process, they were
reduced, revised, and polished, and finally, arrayed in the above-mentioned
general categories.

\ A double respcnse scale was formulated such that the panel could
furnish two kinds of information for each goal statement (questionnaire
item). The first scale was designed to provide priority information
regarding the educational programs; the second scale was designed to

facilitate the identification of the core experiences. A five-point,

Likert-type response scale was used to assign relative priorities, and
a dichotomous-type (yes-no} scale was used for the core dimension.

For Delphi questionnaire number two (Q-2), the general format

remained, for the most part, unaltered, except that, as a result of the

panel;s input on G-1, the total number of program goals increased from

AW




105 to 117, and the process goals from 29 to 45. In addition, Q-2 in-
éluded a format for entering minority opinions, and panelists who ,
deviated from the group were asked to furnish a reason. Tﬁe instrument
is reproduced in Appendix B.
Sample >

The panel, ‘mbering 375 and 225 for iterations number one and
two, respectivély, was local in origin, and selected from the ranks of
reputed "forward thinkers" in education, business and industry, ;ﬁd
government. Care was taken to invite rep;esentativep of the three
major ethnic groups (Anglo, Black, and Mexican-American), both sexes,
residents of Dallas, Fort Worth, and other Metroplex communities, ahd
a wide range of ages,
Results

' The results of the SWEP educational goals study are shown in Tables 5

to 8, Appendix B, and are summarized below. The tables are based on
the panel's responses to the second Delphi questionnaire; priority
rankings depend on the mean (X) of responses on the five-point Likert
scale, and core rankings on the mean percent of "Yes" responses (i.e.,
"Should be required of all students"). An X in column 3 indicates
that the corresponding goal feli in the same quartile (highest, 1in

Table 5, or lowest, in Table 6) of ggth distributions. (For a complete

reportraf results, see the study cited above: Skyline Wide Evaluation

Plan: Educational Goals for the Future (1980's).)

1. Highest Priority-Highest Core Educational Goals. The educational

experiences considered both highest in terms of priority and required
for all students who attend SWEP (see Table 5) clustered in the general

content areas of basic skills (communication and computation), career

cy o~
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development, citizenship, health and recreation, and ethics.

L]
Basic skills. Two themes were iderntified in this category

namely, communication and computation. The skills that surfaced -

relative to communication were reading, writing, speaking, and listening.

The panel indicated that there should be educational experiences avail~

N\
able in SWEP to deyglpp these compet incies at least to a level necessary

<«
to perform normal daily living transactions such as reading a telephone

directory, road signs, a&d newspapers. Also included in this general
reading level are popular magazines, fbb applications, personnelg
directives, yail order catalogs, and social correspondence. *SWEP would
ge expected to offer proéramg that will enable students to express their
ideas and concepts clearly to others (whether in writing or orally),

and understand those which are transmitted to them, on a level a* least

comparable with a contemporary radio or television news broadcast.

In the area of computational skills, the éanel clearly indicated
that, ;s a top priofigy, SWEP's students shoﬁld have access to programs
that will teach the rudiments of élementary business transactions at
least on level with: making change, totaling a bill, compuiing sales
tax, computing salary and salary deductions, and developing a household
budget. In this same vein, there should be programs aimed at teaching
the proper management of money, property, and other resources.

Career development. In this general area, the panel recognized the

need for creating programs designed to arouse the student's career

awareness relative to such important matters as projected manpower needs,

Jjob entry requirements, performance expectations, compensation, their

own personal abilities and characteristics, occupational and eaucationaI

alternatives, etc. This information 1s’ fundamental to making viable career

\
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decisions, and underscores the need for extensive career counseling
in SWEP.

Addition@]ly, the panel indicated that SWEP's graduatls should have
a salable job entry skill so that they will be able to obtain meaningful
employment. Running throughout the career development cdgficulum there
should be a continuous effort to foster in the students positive attitudes

’

ioward the world of work and desirable work habits.

EiEEEEEEEiR- Some of the formalleducational experiences offered at
SWZP should be designed to illuminate the exemplar qualities of the
United States, and Eo communicate the notion of continuous improvement
of ocur democratic system. Students should understand the basic organiza-
tional structures of our local, state, and fcderal systems of government,
as well as their rights, privileges, and responsibilities relating

f}ﬁereto. The;e should be programs designed to communicate the notion
that individuals must assume responsibility for their own develonment,
obligations, and actions. Finally, SWEP should provide experiences
geared tqward increasing the level of understanding and appreciation .

for perple of'different cultures, races, sex, ages, and life styles.

Health and recreation. 1In this‘area, a concern was expressed that

SWEP 1include 1n‘the curriculum experiences that would impart knowledge, .
skills, and positive attitudes relative to mental and physical health.
Under this rather large umbrella were specifics such as transmitting
knowledge and attitudes concerning the proper use of 'drugs and the human
repﬁoductLVe system, and experiences to nurture in students a positive

self-image. ' >
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Aruitoxt provided by Eic:

- ‘

.

Ethics. Here, the ﬂanuligtﬁ indirated that SWEP should include i?
its "menu" of curricular offerings programs which are specifically
designed to develop in studenis positive moral and ethical values, and
rto encourage respect for the bellefs and values of others.

2. Lowest Priority-Lowest Core Pducational Goals. It is important

to mention here that, even though these goals (see Table 6) were

rated lvow on both dimensioﬁs, this is not to say that they should be
eliminated from SWEP's program of studies., To the contrary, in some
quarters many of these goals were viewed as extremely valid (according to

’
the reports). What should be commurf{cated, the., is the notion

of relative importancé; that is, considering all of the noble goals
that were presented in the Delphi questionnai?es, what should be their
relative order in terms of merit? Stated differently, if a situation
arose whore the curriculum of SWEP had to be pared down for financial a -
reasons, what educational. experiences would be trimmed first? The

following would be the first to go:

Communication. Rated down were the high-level communication skills

»

such as téose required for reading on the level of advanced technical
Journals, lrgir, and philosophy; and creative expression (via writing

or speaking) of sophisticated ideas, concepts, and thoughts to professional
audiences and uund~rstanding thnsw/wh1vh are rereived.

Computaticn. In *he sc“eraii1rea nf compuration (mathematics), two
ideas surfaced. Down-rated were goals prescribing curricula for mathematics
on levei witii the 2nd year of c¢o!lege, and for beginning engineering
study; and educatlonal experiences that would develop the skills required

to perfiorm tasks stk as pur-hasing, raking {nventory, and preparing a
t 8 P 3

payroll.




Foreign language. An examination of the sample in toto reveals
that a relatively low priority was assigned to educational experiences
concerned with the teaching of reading, wriFing, and coqversation in
foreign language. A notable exception to this opinion came from the
Mexican-American panelists.

Science. Rated low by the panel were the following science-related
goals: physical science, e.g., phy;ics and chemistry, life science,
e.g., blology and zoology, and social science, e.g., psychology, sociology,
and world history.

Computer technclogy.  Instruction in the applications of the computer
. ’ 3

_including: preparing data for processing, accessing information, writing

in computer‘language, e.g., Basic and Fortran, and manipulating an

LY

. electric calculdtor were low priorities. -~

\

World government. Several of the goals addressing the notions of

o

world goverﬂ;ent, major world political and economic systems,'and multi-
national co?perations received relati;ely low ratings from the panel.
Ethics. ,Programs designed to teach the history of world religions
and'their impact on the civilization of men were a low priority of the
panel. ¢
Aesthgéics. Goals receiving low ratings in this area were those
that will expose stidents (both as participants and as observers) to

the visual, literary, and performing arts.

Career development. In this general area, only two goals were rated

low; those were, ... SWEP should have programs that will teach the history

of America's labor union movcment; and students should receive instruction

in handling tools and operating machinery.
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Health and recreation. The panel did not support the idea that all

students should participate in a variety of team sports.

Life management. The final goals of the lowy-rated variety addressed -

the controversial topic of alternative family patterns. Included were
open mérriage, comnunal families, and alternative child-rearing modes.

3. Response Shifts from Delphi One to Delphi Two. Of particular

interest here was the gravitation, or shifting, of the panel's scores

on the priority dimension from Delphi #1 to Delphi #2. There was greater
consensus of the panel (less response variation) on Delphi #2 than on
Delphi #1 for 130 of the 134 goals, and this was true for both high andf
low priority goals. The mean response shift of the program and process -
goals (excluding the 14 goals with no or atypical changes) was 11.1; that
is, the proportion of respondents at the modal positicn rose from round
one to round two by an average of 11.1 percentage units. Considering
these data, it is fair to conclude that the Delphi technique was instru-
rental in generating respondent consensus in the SWEP model,

4. Highest Priority Bducational Process Goals. The 45 educational

process goals, as defined in this study, were those concerned with the

aanagerial and operational aspects of the school. It is interesting to

note that the two highest priority process goals (see Table 7) were con-

cerned with students who have‘very special and unusual needs; i.e.,

the physically, mentally, and emotionally handicapped, and the academi-

cally gifted. Coupled with this, the panel thought that SWEP ‘should

atteﬁpt to make school attractive to the potential dropout student. They

expressed a keen interast in academic and career counsgling such that N
it would be free of sex role stereotypes, and felt that the staff and

materials should act affirmatively to overcome sex and racial handicaps.

)




A staff development component was thought desirable, and should be
dynamic and meaningful so that the staff can maintain a high level of
proficiency. A wide variety of delivery systems (modes of instruction)
should be employed, and the role of the teacher should change from
disseminator of knowledge to director of learning activities. In
addition, the SWEP programs should be operational on a year-round basis.

5. Lowest Priority Educational Process Goals. An implicit theme

found in many of the low-rated goals (see Table 8) was the idea of
student control. The panel did not favor a pass/fail grading system,
student evaluation of staff, eliminating required attendance when the
"basics" are satisfied, and permitting the coming and leaving of students
at various times during the school day and/or year. This is in keeping
with the recent Gallup public opinion polls relativg to education
(published by Phi Delta Kappa), which continually rate student discipline
as a source of public concern at or near the top of the list.

Other low-rated goals spoke to the granting of credit for religious
training away from the school, required television viewing irn the home,
multilingual education in all disciplines, and nationalism toward

countries other than the United States. /
!
Two low priority goals addressed the assignment of teachers and stu-

dents. The panel did not support the idea of assigning the. best teachers
to the lowest achievement schools, and they rejected the notion of student
tracking: assigning students as early as the ninth grade to either
vocational-technical areas or university preparation.

A surprising result was the low rating of the goal, '"Develop a

\
system for fhvolving many groups, e.g., school administrators, community




leaders, teachers, and students, in administering the local public

schools." i

Conclusions ’ -
A set of program and process goals were rated by a local panel in

a two-round Delphi interrogation, allowing the identificafion of edu-

cational goal priorities for SWEP. Thus Evaluation Question No. 2 is

answered in the affirmative.

Auditor’s Critiques

As stated at an earlier juncture, the project evaluators were
engaged in the conceptualization, development, and implementation of
many aspects of SWEP. As a matter of record, the products described in
evaluation components one and two of this report,i.e., Skyline Wide

Educational Plan: The Decade of the 1980's and Skyline Wide Educational

Plan: Educational Goals for the Future (1980's), were entirely

"generated by the Research and Evaluation Department personnel assigned
4

tc SWEP. Because of the evaluator's vole, and in keeping with acceptable

conventions of objectivity, an outside auditor was retained to critique

the formal evaiuation design, the future society study, and the edu-
cational goal study -- the latter two being the substance nf components

r~e and two cited above. The auditor's critiques appear below in their

original format.




Auditor's Critique: Component Number One

A Review of the Evaluation Deaign and Reports
for the Skyline Wide Educational Plan

by
James F. McNamara, Ph.D.
Associate Professor of Educational Administration
o Texas A & M University ‘

An examination of the Evaluatio; Design for Skyline Wide Educational
Plan (DISD Research Design’ 73-215) indiéates that the major project goal is
the development of a report designed to ascertain the need for and feasi-
bility of é comprehensive secondary edupational system (facilities and pro-
grams).to serve the Dallas-Fort Worth Metroplex commencing in the decade of
the 1980's.

A careful review of (a) the specific project objectives, (b) the plannihg
model developed for 1973-1974, (c) the major evaluation questions, and (d)
the proposed evaluation reports.results in the following observations. The
Skyline Wide Educational Project can be viewed as an exploratory technological
forecasting venture. Ic¢ is designed as a response to a real and growing need
within urban school districts and other public sector agencies td'devélop
methods for modeling large-scale social systems. ‘

Activities and research strategies outlined in this inquiry suggest that
the prnject dosign is more likely to utilize guidelines specified in the policy
planning and forecasting literature for dealing with "less structured" prob-
iems since guidelines found in most of the management science and operations
research literature hsve been overwhelmingly preoccupied with "well-structured"
problems and, in some cases, deal only with microanalytic considerations.

When the general guidelines for policy planning and exploratory techj

nological forecasting are used to review this project, it appears that the

Y
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project design ss well as the reports to date (April 1974) 1llustrate not
only an awareness of these guidelines but also a gerious attempt to impiement
them. For example, the methods of a futures study do not concentrate on
"predicting" the future but rather on "developingﬁ alternative futures.
Within cﬂe SWEP design there is ample evidence to suppori the posit%on that
the methods employed will result in the development of alternative futures
that can be presented to decision-makers and policy planning groups.

Analysig to date in SWEP has resulted in policy planning information -
that clearly outlines both a "value explicit" and a "feasibility" dimension
for alternative plans. Yoreover, careful attention has been given in cge
analysis of data to identify and examine actual "decision variables" which
can be altered or changed within an instructional system.

When viewed as an attempt to model a large-scale social system, the
project design ceserves special attention sgince it represents qne of the few
attempts in the educational planning domain to begin a technological fore-
casting study with an extensive examination of the social context of educa-
tion likely to be encountered in the decade of the 1980's.

To accomplish the initial task, technological forecasting methods such
as Delphic interéogations, scenario writing and créss-impact analysis have
been creatively applied and arr;nged in a strategic way whereby project staff
were.able to maintain a high level of internal consistency in the planning
model and devote careful attention to concerns of external validity related
to their design.

In terms‘of a.comparative analysis of the design and reports of SWEP,

I am unable to find a similar comprehensive technological forecasting study
in a large urbaﬂ school district that does have comparable goals and objec-

tives as well as a corresponding evaluation design and planning model. Hence,



district level comparisons or case studies of context, input, process and

product evaluation dimensions are not reported here. However, the position

taken by this reviewer is that the SWEP design, wigh a few minor changes,

could be recommended as a paradigm for other Jdistricts who wish to design '
and implement a similar futures study. i

9h technological forecasting our purpose is not to tesfrd model. We
aré/;ttempting to suggest a model which encompasses and extends our percep-
tion of reality sufficiently well to permit choices or decisions to be made.
In technological ftrecasting our methods are designed to permit sufficient
integration of a wide range of variables which are often excluded in scien-
tific prediction. Our relationships are more likely to be mediate rather
than immediate. Our designs allow for the use of logic and discovery as
the priﬂgipal means to suggest a model and to achieve integration. We are
often faced with the problem of inventing thecretical constructs rather than
beginning with a test of well developed ones.

Given this integrative property of a technological f;recasting study,
one minor change that could be recommended for SWEP or other similar endeav-
ors in the .immediate future deals with the description of the termina;
evaluation report mentioned on page IV of DISD Research Design No. 73-215.
Here one might consider the use of a single scenariv as a means to integrate
the wide array of valuable information gathered on items such as educational
progfams:'facilities, sites, or staff implications. In the current design it
appears that each of these information categories will be treated only in

separate sections of the terminal evaluation report.

If this option were taken by a prospective user of the SWEP design, the

scenario should describe g specific alternative future for a comprehensive




urban. secondary educationi} system. Careful attention should be given to

the major aspects dealing with the financial feasibility of such a venture.

As a gen;ral rule of thumb, the int;grative scenario I had in mind would

not need to exceed the length of the average book chapter and would focus, ‘but
not lirnger, on major structural and functional properties of the educational
system.

’
\ -

Yy
.




2

Auditor's Critique: Component Number Two

A Review of the Delphi Research Project Used
in the Skyline Wide Educational Plan

by
James F. McNamara, Ph.D.
Associate Professor of Educational Administration
Texas A & M University
An examination of the Evaluation Design for Skyline Wide Educational Plan
(DISD Research Design 73-215) indicates that the major project goal 1is Ehe
development of a report designed to ascertain the need for and feasibility of
a comprehensive secondary educational system (facilities and programs) to/
serve the Dallas-Fort Worth Me.roplex commencing in the decade of the 1980's.
To coordinate the efforts aimed at accomplishing the major project goal,
a set of objectives were first specified and a planning model with 11 discrete
activities was then developed (See the "Executive Summary' of DISD Research
Design 73-215). The Delphi research study which is reviewed here is listed
as activity 2, in the planning model.

/ The relationship of the Delphi research study to other activities in the
\
planning model (botl in terms of its implementation schedule fgﬁ 1973-74 and
its unique contribution to the information base for the project) have been
x

specified in the SWEP Planning Network, an item documented in the initial design

(See DISD Research Design 73-215, p. 37).

1
Based on this specification and the ability to follow the SWEP project

during the 1973-74 academic year as a 'participant observer,” the position

taken here is that the SWEP Delphi is an integral part of an internally con-

sistent long range planning design. Evidence for this position can be found

in several of the interim reports. of the SWEP project. For example, all of

e
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the goals used as items in the initial Delphi questionnaire have been matched
up with one or more of the "high likelihood-high impact' propositions for the
future which were derived in connection with the completion of activity 8 of
the planning model. A complete report on the propositional inventory can be

found in Robert J. Burns, Skyline Wide Educational Plan: The Decade of the

1980's, March, 1974. i

When the general guidelines for the design and implementation of a Delphic
inquiry are used to review this research effort, it is accurate on the part of
the SWEP staff to describe their Delphi as a "consensus" rather th;n a "policy-
focused" Delphi in that itg major-objective vas to emine.and document the
priorities held for various educational sogl statements by a wide range of

"

"clients'" and "interest groups" of DISD.

The technological forecasting literature indicates that possible objec-
¢
tives for a Delphi study cre:
. To }etemine or develop a range of possible alternatives

. To explore or expose underlying assumptions leading to
differing judgments

To seek out information which may generate a consensus of
judgment on the part of the respondent group

LS

. To correlate informed judgments on a topic spanning a wide
range of disciplines

. To educate the respondent group as to the diverse and
interrelated aspects of the topic

These objectives, reported by Turoff (See Technological Forecasting and
Social Change, 2 (1970), 149-171), are used here as reference points for order-
ing comments relating to specific aspects of the SWEP Delphi design and for
providing suggestions on how the SWEP Staff might move toward additional analy-

sis of the data gathered from the respondents.

')1%




.~ . Range of Possible Alternatives. The Delphi questionnaire. was constructed

s; that approximately 107 different goal statements and approximately 40

educational process statements could be analyzed. Ample opportunity was pro-
~

vided in both priority assessment rounds for respondents to include additional

statements tﬂat-might lead to alterﬁﬁiivee in the goal structures which were

not documented initially by éhe SHEP staff. .

It 1is suggeﬁted here thai new statements offered by the respoadents be
subjected tc a separate content analysis that wodi& not only report on the
nature of the new statements but also examine their origin. On the latter
point, one should examine the type of respopdent Br the_ﬂtratg %ﬁathe Delphi

respondent group responsible for the submission of various new statements.

Exploring Assumptions. As a general observation, the computerized print

outs returned to the respondents as feedback after the completion of round
one ad;quately identified those who hald minority views relating to the dis-
tribution of responses for each item. The letter coding scheme used on the
computerized individual response print outs was an excellent device for com-
municating statistical results in a manner that 1s nonthreatening and easily
understood by "lay" poldicy groups. I¢ ghould be made available to other
researchers who wish to work directly with the public.

It 18 recommended that adequate attention be given to the minority
responses offered in round two. While the tendency in some consensus Delphi
studies 18 to discount the valde of these statements or to concentrate the
analysis only on juantitative types of information, it is this reviewer's
opinion that a careful analysis of minority statements could lead to the docu-
mentation of latent dimensions or assumptions about DISD that are seldom

uncovered without extensive interviewing.

> Consensus of Judgment. Given the use of the five point rating scale and




the option for the respondent to gffer also a yes/no response for each state-
ment as to its appropriateness for all students, there exists an adequate
statisticai base to examine the reliability, validity and value explicitness
oé individual and grou® responses.

Corrclation of Judgments. Since the SWEP staff made provisions in the

deaign for their National Advisory Committee to participate in a separate
Delpbi Exercise (identical to the one used with the DISD clients), a comp;ra-
tive analysis (correlation) should be made fer éhe response profiies of both
groups. ‘Moreover, since a preliminary anaiysis of these two Delphic data
sets indicated that major differences in the two groups were found in the
Deiphi "process' statements rather than in the 'program goal' statements, a
more comprehensive/gnalysis of the "process" statement differences should be
one of the first considerations to be treated in fhe comparative analysis.
An examination of these "process'" statement differences (as well as
similarities) would, no doubt, lead to the identification of several impor-
tant insights on how the DISD clients and the national consultants differ
in terms of the "means/ends" relationships or the structural properties for
a secondary educational system which could serve a large metroplex in the

decade of the 1980°'s.

A Ledger of Informed Clients. It 1is quite evident to most people who

have utilized the Delphi research technique that it can be used as an educa-
tional device. Accordingly, the SWEP staff may wish to consider the DISD
Delphic respondents as a special client group who now have several new
insights 4z to the diverse and interrelated aspects of educational policy
alternatives available to the district.

* *
If one accepts this position, then there exists an opportunity to use

-

32




Il

this group effectively in the future in connection with other educational

-

planning tasks. On this point, the SWEP staff may wish to examine how Delphi

respondents have been used in charette (small group policy planning or
T
problem-solving sessione) exercisas. This process is described in Francis C.

Thiemann, ARIOLE: A Planning Guide, &anter for the Advanced Study of Educa-

.

tional Administration, University of Oregon, August 1973,

To complete the review, I wish to,comment briefly on additional subse-
. quent activitiés that could follow the SWEP Delphi research study. Remarks
offered here will focus only on two major aspects related to this topic.
However, I do not wish to discount the vglue of other recommendations under
consideration since it is a generally safe assumption that any research and
.development project of this magnitude and scope sets the stage for séveral
types of subsequent plznning and/or action-uriented activities.

{ The first recommendation deals with the replication of the Delphi research
*
N

study in another major arban school district setting. At the present time
there is a r;al and growing need within urban school d.s::icts to develop
methods for modeling their schools as large~scale social systems. When the
SWEP Delphi instrument is used in connection with the propositional inventory

(See Burns, Robert J., Skyline Wide Educational Plan: The Decade of the

1980's), it represents a generalizable as well as feasible method designed
to meet this modeling need. .

Hence, it is suggested trhat the DISD not only disseminate their project
findings to other urban school dist;icts but also provide them with informa~
tion on their methodology and make availabie to them both the propositional
inventory and thé Delphl instrument. In fact, given tie unique long-range
planning experience of the SWEP project, DISD may wish to enter into cooper-

ative arrangements to mount this type of study in other urban districts.

—
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The second recommendation deals with subseéuent activities within the
district. If one accepts the position that the purpose of educacional plan-
ning and evaluatﬁbn is to improve rather than prove, then the Department of
Planning should examine alternative strategies and develop a plan for the
dissemination of project findings to DISD personnel and, in a more general
way, to the metroplex community.

In terms of distriet personnel, an inservice activity might be appro-

‘ te. In fact, the SWEP staff might consider an inservice activity which
first requires teachers, curriculum Bupervisors and ‘administrators to pre-

dict how they believe the community in fact did respond to the Delphi instru-

ment. Once these predictions (tacit assumptions they hold for the DISD Com-~
munity) are made, the actual round four (consensus round) Delphi rfsponses
could be shared with them and the accuracy of their predictions could be
measured. In terms of the disseminations to the metroplex community, one or
more press releases might be constructed to encumber additional community
interest in exploring alternative strategies for the improvement of instruc-

tion in the district.




Evaluation Component Number Three: Educational Programs

Question No. 4: Was a generalizable model developed (a systematic
procedure) that could be used as a resource for devcloping educaticnal
programs (curriculal) for SWEP?

A generalized three-dimensional model was developed by the SWEP
staff to serve as a planning guide for the creation of a continuum of
future secondary schools. Its application to a specific situation 1is
intended to define, in a logical and orderly way, the educational goals,
the student needs, the entry and exit procedures, the educational pro-
grams, the facilities, and the instructional practices of an educational

system. Owing to the theoretical nature of this concept, no artempt

was made to evaluate the model.
X

Evaluation Component Number Four: Utility of SWEP's Products

. quvatTem Yo, F: What are the projected manpower needs for the
Dallas-Fort Worth Metroplex fo- the 1980's?

Vet VL What are the professional staff implications for
such uan educational system?

T A What are the facility implications; design, con-

figuration, space, and materials for euch an
educational system?

A Were criteria formulated relative to the selection
of an appropriate site for SWEP?

KT N i What 18 the projected student demography?
The five major pvaluagzai questions set out above are grouped for
this report as a singl; component because their rationale; sample, in-
i strumentation, and methodology were alike. It should be pointed out that

Question No. 7 is a modified version of the original evaluation
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ﬁunltion relating to site selection. The criteria developed for site

selection were discussed by the SWEP staff along with Facility Igpli;
Fations, and these two subjects were, therefore, considered and evaluated
as a single SWEP product. Therefore, Question No. 7 is not specifically
ansvered separately in what follows; the evaluation of Facility Impli-
cationo covers such gite selection criteria as’ vere produced.

Although the form of the evaluation qqe;tiona as stated above

suggests an answer providing the figures on, for example, student demography

for the 1980's, it is not the province of this evaluation report to pre
sent the factual information developc& by the project. Specific data
relating to the above questions may be found in the final report of
Project SWEP. This evaluation addresses itself to the adequacy and
utility of the data and the theoretical discussions developed around the
four topics analyzed: Manpower Needs, Staff Implications, Facility
Implications, and Student Demography.
Introduction ¢

The SWEP staff members were all involved in the overall planning of
the project, in general staff discussions of the results of the futures
and educational goals studies, and in assessing the probable directions
of change in educational systems planning. Responsibility was assigned

to specific staff members to review the literature, assemble statistics,

and ascertain the current "state of the art” in the areas of probable

¢

regional manpower needs, professional staffing patterns, facilities location
and configuration, and probable future demographic distributions for
the Dallas-Ft. Worth area. The research, individual thinking, and staff

consensus in these four general areas was embodied in various sections




of the project's final report. Each of these sections represents a

theoretical discussion of the facet in question and of the planning
decisions required in order to produce a coherent future-adapted
secondary school.

The problem faced by the project staff in formulating its final

) ) " report may be 1llustratwd by an example: A primary decision must be
made a; to whether a future secondary school will be a comprehensive
high school serving a defined and contiguous geographic attendance zone

or whether it will be a specialized institution offering unique courses of

study for special groups of students drawn from a wide area. Until that
decision is made by boards of education and administrative leaders, no
concrete plans for programs can be laid. The SWEP staff, therefore,
sought to provide, as background or resource material, the facts,
figures, and probable trends which decision-makers would need in order

to approach the overall primary decisions in an intelligent and informed

wvay.
The foregoing paragraphs, then, serve to define the evaluation pro-
bleﬁ: how to assess the usefulness to decision-makers of such background
material. This was done by seeking the Judgments of members of the
Dallas Independent School District's Executive Team, whose experience
and responsibilities were likely to include planning and decision-making
of the type envisaged in the SWEP report. These administrators were asked
to review and evaluate the resource materials with respect to a set of
criteria which would measure their utility.
The text and tables constituring the resource material offered for

evaluation on each of the four topics were selected by the project manage-




went and were not attributed to any specific staff member. Mcst of the
material is drawn from the Project SWEP final report. The following
#ections briefly characterize the submitted material; the full array of
material offered for evaluation on each topic is filed and available
for inspection in the Department of Research and Evaluation.
Sample

For each of the four topic areas involved (Manpower Need . Pro-
fessional Staff Implications, Facility Implications, and Student
Demography), two members of the DISD Executive Team were selected as
evaluators. The administrators were assigned as nearly as possible to
the topic corresponding to their 1973-74 assignments;

Instrumentation

A brief evaluation response form, adapted from a semantic
differential format, was provided, the form being identical for all
four general topic areas. The form, with responses indicated, is given
in the Results section for each SWEP product and, therefore, is not shown
here.
Manpower Needs

Materials Evaluated

The folder prepared by the project management and submitted to two
administrators for evaluation contained approximately four pages, in-
cluding some discussion and two tables: (1) Future Manpower Requirements
and Potential Labor Market Entrants by Years of School Completed for the
Combined Dallas-Ft. Worth Standard Metropolitan Statistical Area (for 1980),

and (2) Total Employment Requirements by Occupation in the Dallas-Ft. Worth
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SMSA, 1970-1980, both developed by the Office of Manpower Planning, North

Central Texas Council of Governments.

Methodology

Instructions to the two administrator-evaluators preceded the evaluation
response form and are reproduced below:

Your task is to review the projected mquowe; needs component
and, thereafter, to respond to the questionnaire below. Please
assume that the decision has been made to proceed with the plan-
ning of SWEP (the secondary school of the future to serve the
Dallas-Ft. Worth Metroplex) and that you have been appointed to
serve on the planning team. Your role is to develop the career
education curriculum. To assist you in your new task, you have
been furnished the enclosed resource document, which was formulated
by the Project SWEP staff. Please read 1t carefully before
responding to the following questiouns.

Results

X
On the form reproduced below are shown the responses of the two admin-~
I

istrator-evalnators, with circles representing one individual and squa:es
the other.

The information centained in this document is:

1. not concice 1 ° 3 @ 5 very concise

—
2. not clear 1 2 3 @ 5 very clear
3. not arcessible 1 2 €)) 4 5 very accessible
booonet well ornantzed 1 2 3 4 1 5, very well organized
[ S
5. net helpful ) 2 30 4  (® very helpful
O, not rele gt ! N i 4 ® very relevant
7. nnt o anformative : ? i 4 ® very informative
o
. %, not important 1 2 3 L 4 6) very important
{
*Not rated by one respondent,
19

ERIC

Aruitoxt provided by Eic:
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Thus the question as to the utility of the SWEP Manpower Needs product 1s

disposed of. (See the SWEP final report for the complete discussion of
manpower needs. A brief extract reflecting the 1980 prajections is given
in Appendif/ C, Tables 9 and 10.)

Professional Staff Implications

Materials Evaluated

The folder prepared by the project management and submitted to two
administrators for evaluation contained nine pages of discussion using the
following categories:

Staff Profile Factors
Skills Factors

Tga¢her Aldes
Competency Strategles
Pre-Service Training
in-Service Training
The Instructional Team
Accountability

Student Needs - Counseling .
Facilitator

Central Office Staff

Methodology

Instructions to the two administrator-evaluators preceded the response
form and are shown below:

Your task is to review the Professional staff implications
component, and thereafter, to respond to the questionnaire below.
Please assume that the decision has been made to proceed with the
planning of SWEF (the secondary school of the future to serve the
Dallas-Ft. Worth Metroplex) and that you have been appointed tu
serve on the planning team. Your role 1s to formulate a process
for the selection of the professional staff and to conceptualize
an innovative staff development program. To assist you in your
important task, you have been furnished the enclosed document,
which was formulated by the Project SWEP staff. Please read it
carefully before responding to the following questions.




Results

The responses of the two administrator-evaluators are shown below.

m™

Tite iuformation contained-in this doéument is:

1. not concise 1 2 Q@ very concise

2. not clear 1 2 3 very clear

3. not accessible 1 2 3 very accessible

- ® 6
@ k] [ [

4. not well organized 1 2 3 very well organized

——

5. not helpful 1 2 3 4 [Zzﬂ very helpful

6. not relevant 1 2 3 ® very relevant

7., not informative 1 2 3 4 '[ZEU very informative
8. not important 1 2 3 @ [:5] very important

One administrator added the comment that specific kinds of requirements

would be helpful as to what other community services will be required. The
other admini;trator thought the concepts might be idealistic but were suitable
as goals.

Thus the question as to the utility of the SWEP product on Professional
Staff Implications is disposed of. (See the SWEP final report for complete
discussion of staff considerations.)

Facility Implications

Materials Evaluated

The folder prepared by the project managemenit and submitted to two
administrators for evaluation contained o;e page of discussion and four
studies with the titles and lengths indicated below:

1. A preliminary SWEP Facility Configuration Relative to

Contemporary Concepts of Future Education. (7 pages)
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2. A Preliminary Model for Determining SWEP Utility
Requirements. (5 pages)

3. Fuel Supply, Pollution Control Considerations for an
Integral Project Site. (2 pages)

4. Love Field and Redbird Airport as Potential Sites for

Project Consideration. (6 pages including 2 maps)

Methodology

Instructions to the two administrator-evaluators preceded the response

form and are shown below:

Your task 1s to review the facility implications component
and, thereafter, to respond to the questionnaire below. Please
assume that the decision has been made to proceed with the
7lanning of SWEP (the secondary school of the future to serve
the Dallas-Ft. Worth Metroplex) and that you have been apointed to
serve on the planning team. Your role is that of educational
facilities engineer (the resident exvert in all phases of
school building contruction), and you are to work in concert
with the architects to ensure that the new facility will enhance
SWEP's educational programs. To assist you in your new task,
you have been furnished the enclosed document, which was
formulated by the Project SWEP staff. Please read it carefully
before responding to the questions.

Results

The responses of the two administrator-evaluators are shown below.

information contained in this document is:

1. not concise 1 2 3 5 very concise
2. not clear 1 2 0 E 5 very clear
3. not accessible 1 "2 3 QD very accessible

=1l

5
4. not well organized 1 2 3 ® very well organized

5. not helpful 1 2 [31 @ 5 very helpful

6. not relevant 1 Iza 3 4 ®  very relevant

7. not informative 1 2 3 [E] ® very informative

8. no. important 1 [}H 3 @ 5 very important
o

ke 3




One administrator commented that it was, overall, a very complete report.

Thus the question as to the utility of the SWEP product on Facility
Implications is disposed of. (See the SWEP final report for complete
studies on facilities and site considerations.)

Student Demography

Material Evaluated

The folder prepared by the project management and submitted to two

administrators for evaluation contained some eleven pages of discussion (and

notes to tables) covering such topics as ethnic categories in the population
of the Dallas-Ft. Worth metroplex, definitions of geographic areas and
indicators of socioeconomic status, and trends that may influence student
demography such as total population changes, migration, attraction of private
and parochial schools, and fluctuations in fertility and birth rate of
various ethnic groups. 1In addition, twenty-twb pages of numerical tables
give summary and detailed breakdown of past, current, and expected enrollments
in 1980 and 1985 by ethnicity, school district, family income, high school
attendance area, and the like. .
Methodology
instructions to the two administrator-evaluators preceded the response
form and are shown below:
Your task {s to review the student demography component and,
thereaf ter, to respond to the questionnaire below. Please assume
that the decision has been made to proceed with the planning of
SWEP (the secondary school of the future to derve the Dallas-Ft.
Worth Metroplex) and that you have been appointed to serve on the
planning team. Your title is assistant superintendent of secondary
operations, and one of your many responsibilites includes staying
informed of the demographic characteristics; e.g., total number
of students, projected enrollments, ethnic composition, shifting
patterns, socioeconomic status, age distribution, sex distribution,
etc., of the secondary school age students in the district. You

are expected to serve as chief counsel to the superintendent and
board of education for all student demography-related matters.
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Results

The responses of the two administrator-evaluators are shown below.

The information contained in this document 1is:

1. not concise
2. not clear
3. not accessible

4. not well organized

5. not helpful
6. not relevant
7. not informative

8. not important

One administrator commented that it was fascinating information and should
be most helpful. The other described it as "Excellent job!", but found one
table'g numeric list of areas confusing.
since the numbers were keyed to a map which was not provided in the folder,
nor was any explanation or identification added by way of substitute.

Thus the question as to the utility of the SWEP Student Demography

product 1is disposed of. (See the SWEP final report for complete set of

1

1

1

1

2

[ %)

2

3

3

3

4
oy
4

4

® very
5 very
®| very
®| very

/)] [:EJ very

®

4
)

[.51 very
_EEH very

[:E] very

The latter comment was appropriate,

tables and discussions on the expected student demography.)

Conclusions and Delimitations

The SWEP project, on the basis of the evaluations reported here, including

the critiques of the outside auditor, represents a unique effort by a major

concise
clear -
accessible

well organized

helpful
relevant
informative

important

school district in the United States to approach the planning of a secondary

school utilizing some of the techniques developed in futuristic studies. As

pointed out by the auditor, the project effort was soundly conceived and




notable for its attention to "chaining" its studies, so that a likely scenario
for the society of tiie 1980's (derived from the survey of a variety of
planning experts) was used as the given context within whigh educational

goals could be formulated and.prioritized. The goals sele;ted by the
constituency then generate, given a specific time and set of constraints,

the educational programs, staffing patterns, site, etc., of a future school.
The SWEP products relating to Manpower Needs, Professional Staff Implications,
and Facility Implications must be regarded as preliminary and suggestive,

but have been rated by local administratros as generally well-done and usef;lﬂ\
to planners. The Student Demography product presents a wealth of information,
some factual and some projected, which was enthusiastically received by the
two local administrators who reviewed it. For the complete data set and

full discussion, the reader should see the SWEP final report and the two
studies (referred to in thi; report) on the future society and on educational
goals for the future.

Project SWEP has laid the groundwork for valuable continuing programs,
which will be necessary if th; full value of the project is to be realized.
The Dallas Independent School District can fruitfully utilize the project
results, notably thc set of prioritized educa;ional goals, which should
guide future planning of the District. Further studies based on these
goals might include\more detailed breakdown of some goals and refined state-
ments of others, plus use of a larger respondent constituenéy group confined
to patrons of the District. The project's major beginning qp establishing
DISD educational goals should be pursﬁed. It should be noted also that the
Delphi technique employed in SWEP encourages consensus and clarifies the

nature and vigor of conflicting views, so that it is a powerful tool for

planners in public affairs.
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A second area in which the DISD should continue to profit from the SWEP

L
proj%ct is in the use, in policy and planning discussions, of the picture

of the probable future developed in the project. The literatuEe on the art
of forecasting suggests that a future scenario based on the best guesses of
\Experts from a variety of disciplines tends tc be cloaer to the mark than

v one developed from a single individual or narrow gron. The SWEPZEescription
of the future could well serve to create a future—drienfed mind-set for
decision-makers whenever.the decisionai time frame approaches the. 1980's.

»

However, the "probable future" changes with currerdt developments; hence any
L}

future~societal description must be reBularly reviewed and updated. Given
the experieegprand expertise developed locally by Ptoject SWEP, it seems both
possible and desirable for the DISD to institute some plan for continuous
future monitoring and for regular input of future scenarios to top-level
administrators.
A third area which should be pursued is the continuation of research in
the methodology of technological forecasting and its application to the
\\\\\prEblgnu of education;1 planning. See the auditor's critiques, especially
the critique of component number two, for a set of possible avenues of
“inves;igation. The DISD, in Project SWEP, has made a valuable eontribution
in demonstrating how advanced theory and methodology may be translated to
‘a local school district level; continuation of this approach to local
planning problems would be helpful to districts less well equipped with
regearch skills.
Project SWfP was limited chiefly by time: the original conceptualization

would require much longer than one year to complete fully, especially given

the delays inherent in succeseive rounds of mailed-out surveys. The SWEP




products evaluated here were rusi.cd to complecion against a deadline by staff
departing for other assigmments, considerable work went unreported (notably
the cross~impact analyses of the future society propositions). and specifir

alternative applications of the model which had been planned were not

possible.

A limitation of this evaluation 1s its dependence on subjective judgments

made by local colleagues of the project staff. Their kind cooperation is

gratefully acknowledged.

)
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I. D. Number

Future Society
N
SKYLINE WIDE EDUCATIONAL{ PLAN SURVEY #1:

FUTURE SOCIETY

Instructions: Please read before beginning questionnaire.

The following questicnnaire is composed of a set of propositions about future
society in the world and the United States in the decade of the 1980's. They are
the result of intensive research of the futuristic literature. We need two opinions
from you: (1) the likelihood that these events will come to pass in the decade of
the 1980's, and (2) the impact they will have on education if they do come¢ to pass.

1. Scoring. Two scales should be ,used for each statement. The Likelihood of Occurrence

scale is in the left margin, and the Educational Impact scale is in the right
margin. Please respond to both scales! See scales telow:

Likelihood of Occurrence (at left) Educational Impazt (at right)

low likelihood
moderately low
average

(0-20% chance)
(21-40%):
(41-60%)

= ]low impact
="moderately low
= medium

moderately high (61-80%)
high likelihood (81-~100%)

= moderately high
high impact

&SN =
LALTLQNH

The time frame we are interestéd in is the decade of the 1980's. If you believe
an event will have occurred by this time frame (1980-1990), your response on

the Likelihood Scale should be a 4 or 5. If you believe an event will not
occur, or will cccur after 1990, your response should be a 1l or 2,

. For the Impact Scale the question is, "If this event occurs, what impact will
it have on eduration?". 1f a significant impact would result, enter 4 or 5.
If, on the other hand, little or no impact would result, enter lor 2.

Optional: Where you rate a proposition as high in impact on education {scored
4 or 5), please jot down a word or phrase (below or to the right) to suggest
the arez or facet of tion you reel will be affected (e.g., school taxes,
finances, curriculum, attendance, acccuntability, etc.).

AAAAAA
Coula

Comparative statements refer to the year 1973 unless otherwise specified.

. Space 1is provided on the last page for your propositions. Please feel free to

add to the 1list, scoring new statements in the same manner,

General Information: Please check (X) the appropriate spaces below.

Sex: Male _» Female _ _ Occupation:
(please specify)
Age: under 30 , 30-39
40-49 | 50-up Ethnic Group:

(optional)
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SKYLINE WIDE EDUCATIONAL PLAN SURVEY #1: FUTURE SOCIETY

FORM A
LIKELIHOOD OF IMPACT ON
OQCURRENCE EDUCATION

In the world, in the 1980's.,.

1. Worldwide social change will be proceeding at a rate ebout
the same as in the last 25 years (1948-1973).

2. The developed nations of the world will have reduced their
per capita share of consumption of available world resources.

3. Little progress toward world government will have been made.
4, World population will have continued to increase, with the
underdeveloped countries showing greater percentage gains than

the developed countries.

5. Frequent crises and a rising level of tensions will charac-
terize the world order.

6. There will not have been a major nuclear conflict.

7. Inflation will be continuing as a long-term trend in:the
world economy.

8. Worldwide efforts to reduce population growth and pollution
will have been generally unsuctessful.

In the United States, in the 1980's...

9. Population of the U, S. will be larger.

10. Zero population growth will be a socially established goal.
11. The onset of old age (begiﬁning of handicapping loss of
powers) will occur later; as a result, the length of productive
adult life will be greater.

12. The trend toward urbanization will have continﬁed, go that
fewer people (in numbers and percentage) will be living in
rural America.

13, Racial integration will have increased. -

14. Middle-class people will be returning to the central city
to live. -

- ey
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LIKELTHOOD IMPACT

In the United States, in the 1980's...

15. Increasing complexity of social institutions will demand
longer periods of education to prepare competent citizens.

16. Useful and gratifying occupations will be available for
. persons unwilling or unable to master academic skills beyond
a basic core of general studies.

17, Citizens of the U. S. will travel more often to other
countries and will be more concerned with world problems.

18. Management of the chief institutions of the society will
have become increasingly concentrated in the hands of an
elite group of very intelligent, highly trained people.

19. Protection of the environment will be an accepted national
goal,

20. Records relating.to private concerns of individuals wilii
be centralized and available to many persons and agencies,
with resultant loss of privacy to the individual.

21. The role of government at all levels will be greater than
it is today.

22. Regional systems of government which integrate the
interests of several local governments will be in common use.

23. ¥iny people will not believe or trust their leaders.

24, Governmental procedures for decision-making in environ-
mental matters wiil have been established and perfected.

25. Self-government will be a cherishea right of citizens.

26, Computerized simulation techniques, whose details are not
comprehensible to most citizens, will be standard aids to
decision-makers. .

27. Small-group acts of terror will be more common.

28. Research in the soeial sciences will have produced powerful
new tools that will be used in both the public and private
sectors to enhance consensus decision-making.

29. The rate of change in the social context (i.e., in communi-
cations, housing and climate control, food production, funda-
mental processes of human society) will be reduced from the
rate experienced in the period 1910-1970 (i.e., the "future
shock' effect will be less).
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In the United States, in the 1980's...

30, There will have been unexpected break-throughs in the phy-
sical sciences and technology, with potential for profound
consequences for society {comparable, for example, to the
discovery of penicillin, the development of the computer,

and the birth-control pill).

31, Mass transportation will have been developed to a higher
degree and will be in much more common use.

32. National library networks will be in operation.

33, Institutionalized research planning will direct techno-
logical advances toward socially desirable ends.

347 Economit and political power will be more concentrated
and centralized at the national level.

35. It will be recognized that unlimited economic and material
grewth is not inherently good.

36. Production will be adjusted by government to levels con-
sistent with national goals.

37. Operation round the clock, seven days a week, will be more
common in social institutions such as the church, schools,
ehild-care centers, etc.

38. A smaller proportion of the populatiuvu will have incomes
at or below subsistence levels.

39. Management will ke much more dependent on information and
on sophisticated analytic methods.

40. Corporations will give greater weight to employees’
personal concerns in making personnel decisions.

41, There will be increased governmental control of the
national economy.

42. Salvage and reclamation/recycling of irreplaceable raw
materials and resources will have been greatly expanded.

43. There will be preater emphasis by government and private
industry on increased productivity in agriculture and
forestry.

44. The occupational distributjon will have fewer blue-collar
and more white-collar wnrkers than at prcsent,

)
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In _the United States, in the 1580's,..

45. There will be fewer jobs for unskilled workers and laborers
than there are today.

46, Differentiated staffing will be more common, with
proportionately more jobs for paraprofessional personnel

in fields 1ike law, medigine, education, social service,
and government, '

47. Available jobs will have increased more in rural and
suburban areas than in urban centers.

48. Level of skills needed for job entry will be higher.

49. Labor will be opposing the "educational apprenticeship".
50. The role of the school in vocational preparation will be
to impart general work skills; specific job skills wili be

acquired on the job, -.

51. Flexible hours and part-time jobs will be much more
widely available than at present,

52. Few occupations will be regarded as necessarily staffed
by a particular sex.

53. Retirement at earlier ages than today will be financially
possible for many workers.

54, A monetary value will be assigned to full-time housewife
and child-care work so that women not employed outside the

home may share in social insurance benefits.

55. Humane and socially oriented ways of treating others will
be more needed and more socially rewarded.

56. Creativity and imaginative thinking will be highly prized
by the socially powerful elite.

57. Conformity to socially accepted norms will be less valued
by a majority of the population.

58. More people will reject the work ethic.

59. "Work or starve" will be less useful as a motivator for
people to produce.

60. Organized religion will have diminished in influence.

,-r\
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In the United States, in the 1980's...

61. Schools will take a larger role in developing moral values
in students.

62. Regulation of family size by various indirect means will
be national policy.

63. Parents will be able to exercisé less control over their
adolescent children.

64. The percentage of the female population working for pay
will have increased.

65. Child-care centers will be provided as a public service,
funded by tax monies, for families of all income levels.

66. There will be a wide variety of family styles in addition
to the traditional husband-wife-children family unit.

67. Paternity leave, as well as maternity leave, will be an
established right of workers.

68. Use of drugs tc improve intelligence and memory will be
generally accepted.

69. Empirical research will have found more relationships
between physioicgical variables and children's behavior.

70. Greater population density will be increasing emotional
tensions and as a result there will be more mental illness.

7i. Group tensions and hostilities will be on the increase
in our natfonal and community life.

72. Law and soclety will be more tolerant of variations in
lifestyles.

73. More people will seek direct experiences to reduce the
feeling of alienation from nature and of sensory deprivation,

74. Most people will feel a sense of depersonalization and
loss of control over the conditions of their lives.

75. Student enrollment in public schools has been relatively
stable in recent years; but enrollments will have resumed
growing.
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In the United States, in the 1980's...

76. Early childhood education will be provided for most
children, beginning at age three or four, in a public facility
(school, day-care center, or other).

77. The age of compulsory school attendance will be lowered
from the present age (currently, in Texas, sixteen years of
age).

78. Students will generally attend a neighborhood school

at leatt through the third grade.

79. Education will be viewed as a very important function
and have a level of tax-supported funding at least as high as
in 1973.

80. The school curriculum will include instruction in skills
for coping with a complex society.

8l. A basiz core of -gen=ral education will be provided for
all students.

82. The learner will be allowed more freedom in selecting
his own educational program and modes of learning.

83. Ability to read will be less important as a tool for
gaining information.

84. The basic studies will include instruction in acquiring,
manipulating, and organizing facts and information.

85. Education-in languages, world trade, and world history
will be more in demand by students.

86. Learning opportunities for students will be provided
throughout the community by business and social agencies,

with the school serving as broker, to structure and coordinate
the students' education.

87. Students will be paid a "training stipend" 1if they
continue in school or in school-supervised work experience
beyord the age of compulsory attendance.

88. Free public education will be a basic right of all
citizens regardless of age.

89. Students beyond the compulsory school age will be able to
withdraw and reenter public school freely until they have
exhausted their educational guarantee (currently, in Texas,

13 years).

55 N
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In the United States, in the 1980's. ..

90. Instruction and organization in schools will avoid
transmission of sex role stereotyping.

9]1. State governments will have moved to assume a larger
share of the costs of providing school facilities.

92. A larger share of federal education funds will go
to the states with the least taxable wealth per pupil.

ADDITIONAL PROPOSITIONS

You may have special knowledge or interests that suggest
other propusitions that have a high likelihood of occurrence
and should be included. Pleas2 add them here and score a=
above. Use extra pages if you need more space.

93,
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SKYLINE WIDE EDUCATIONAL PLAN SURVEY #1: FUTURE SOCIETY

. FORM B

IMPACT ON
EDUCATION

LIKELTHOOD OF
OCCURRENCE

the world, in the 1980's...

The arms race will be continuing unabated.

World resources, behavior, and opinion will have more
ingluence on life in the U. S.

Underdeveloped nations will be more nationalistic.

Interests of elite groups throughout the world and of
multi-national corporations will often cut across national
interests.

Disadvantaged people throughout the world will agsert
rising expectations of liberty and the pursuit of happiness
and of a fair share of the material resources of the earth.

Underdeveloped countries will control their natural
rescurces.,

There will be world-wide recognition of the dangers of
population growth and pollution of the bilosphere.

The United Nations will have persisted and its influence
w11l be eniarged.

9. Minority groups will have improved their relative economic
and social status.

10. The rate of population growth will be sharply reduced.
11. Average lifespan will have increased.

12. The population will include a smaller percentage of

In the United States, in the 1980's...
|

children and a larger percentage of senior citizens. |
1

13, Topulation will cluster in and around some 20 to 30 large
cities.

’ 14, Society will be more homogeneous, with less cultural and
geographic diversity and less social stratffication.

15. Residential and work places will be located in close
proximity to reduce transportation-related problems.

ST 1 o
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In the United States, in the 1980's...

16. The increased complexity of society will cause an increas-
ing number (and percentage) of people to be unable to master
the knowledge and skill required to be fully functioning
citizens (i.e., to earn a living, provide good parenting,

"vote intelligently).

17. It will be national policy to provide mzaningful employment
to all who wish to work.

18. A, guaranteed minimum income will be provided by government
to all who need it, without the test of willingness to work.

19. Social status will be less closely associated with ownership
of material things.

20. It will be more difficult for individuals to arrange to be
alone and unobserved.

21. New national mechanisms will have been created by the
federal government for planning and regulation of health,
social welfare, and education.

22. Individuals will have less respect for government, law, and
other authority.

23. Ever-expanding and often contradictory information and news
will cause more citizens to 'tune out" the discussion and
decisions of leaders.

24. 1Intellectuals, and information and planning experts will
play a much more important role in shaping and leading
public policy.

25. The need for depth, continuity, and balance in long-range
planning will have led to rcgulatory mechanisms that
are not under political control, so that important sectors
of society will be ruled by a meritocracy.

26. Protest politics will be widely practiced and confrontation
of opposing groups will often be violent.

27. Political and social pressures to improve the lot of the
senior citizen will have increased.

28. Many political decisions will be made on the basis of ad
hoc coalitions rather than traditional party alignment.

29. New iInformaticn will be continuing to increase exponentially.
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In the United States, in the 1980's...

30, Personal vehicles will be small and inexpensive enough for
most adults to own one.

31. Information handliqg will be more automated.

. 32. Through developments in television, a large number of
different channels will be received on home sets for purposes
such as education, shopping, and community news.

33. Improved modes of dissemination will reduce the time lag
between discovery and application of new technology.

34. Economic power will be continuing to shift from the private
to the public sector.

35. Small businesses will fail or be absorbed by large corpora-
tions at about the same rate as now.

36.  oOperation round the clock, seven days a week, will be more
compon ih manufacturing, retail, and service industries.

37.  Thegross natidnal product will be slowing its rate of —
growth and approaching a stable state.

38. New technologies will have many complex consequences, requir-
ing organized planning by the responsible authority to
evaluate and direct their introduction.

39. In most institutions consensus and participatory management
will be a preferred style.

_ (0, As a result of government policy and public concern, our
pollution problems will have diminished.
L 4. Shertages of various inputs (e.g., energy, material re-
sources) will appear, often with little advance notice.
42.  Business decision-making will place more embhasis on social —m 0

and humane zonsiderations,

43.  Arrangements for joint husband/wife appointments will be
more common in employment.

44. A higher proportion of the total labor force will be
employed in pollution control and environmental protection
activities.

45. A smaller proportion of the work force will be needed in

goods-producing industries, while a larger proportion will
be needed in the service industries.

59 7,
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In the United States, in the 1980's...

. 46. There will be more jobs for technicians than there are today.

47. More resources will be needed tc meet the health and personal b
needs of senior citizens.

48, . More job descriptions will require people with human skills, .
i.e., openness, compassion, warmth, and tolerance.

49. Economic organizations will be planned to include young
persons and will be designed for educational as well as
productive efficiency.

50. Average income of full-time female workers will be below that
of male workers, but the differential will be less.

51. Certification by demonstration of skills rather than by
diploma, degree, or completion of prescribed training
sequences will be in wide use and generally accepted in
education, professional, and business practice.

52. A shorter work week and more leisure time will be the rule
for most workers

53. Productivity of workers in both service and goods-producing
industries will have increased.

54, Compulsory retirement at a set age will be enforced regard-
less of health, ability, or desire of the worker.

55. Esthetic and intuitive elements of thought will be valued
along with the rational and theoretic, as valid ways to
apprehend reality.

56. Capacity for self-direction and self-motivation in individ-
uals will be more necessary than at present.

57. The "good life" will not be so easily defined as it 1s today. !

58. More people will reject "useful work" as a necessary part of
the "'good 1life".

59. Hedonism will be the basic philosophy of life for more people
of all social clesses.

60. Sexual relationships of varied types will be openly ac-
knowledged and more generally tolerated. .

61. Traditional families in the United States will be smaller.

62, Parents and children will be in better, more open communica~-
tion with each other.
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In the United States, in the 1980's...

63. Child-care centers will be much more numerous than at
present.

64. Most child-care centers will provide developmental and
. educational compcnents for children.

65. A higher percentage of mothers of young children will work
outside the home.

66. Many couples will divide bread-winning, household, and
child-care duties on grounds other than sex.

67. Drugs will be widely used to enhance learning.

68. Chepical control of senility will be possibie, so that the
“middle" years of ability to be active and useful will be
extended.

L

69. It will be possible to achieve chemical control of many
undesirable negative, primitive, and aggressive behavioral
tendencies in man.

70. The society will be more pluralistic, with people insisting
on individually selected, widely varying lifestyles.

71, Self-identity for many people will be defined less in terms

of occupation or locale and more in terms of tastes,
interests, or skills.

72. Most people will have a basic faith in the future and will
be less disturbed about a possible "war of annihilation".

73. There will be a greater consensus on standards of personal
morality (e.g., vespect for rights of others, honesty in
money matters, and fidelity to trust,)

74. The levels of literacy and education in the population will
have risen.

75. At present a gpecified number of years of free public educ-
ation (elementary and .secondary) is guaranteed to every
individual ( in Texas, 13 years); one or more years will be
added to this period. -

D —

76. Turmoil over desegregation will have largely subsided.

77. There wlll be schools of many sorts with widely varying
methods and organizational styles. PubMc schools will
- offer choices and students will be free to select the
program ind style of instruction they prefer, -
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In the United States, in the 1980's...

78.  Educatiocral sy-tems wil® veflect lavper interest groupings
(cbunties, reg "us. <te.) than at present.

79. There will be a higher level of social cnnsensus on the
- desired goals of the schools.

80. Modes of teaching and learning will be more flexible, util-
iz1..3 computer-assisted, multisensory and yet-to-be-developed
forms of instryction.

81, There will be national standards for curriculum in th= b.sic
general studies offered to all students.

82. More students will learn to see themselves as "7k, as unique

and valuable persons with roles now and in the futu:e and with

the ability to shape their own fu.ures.

83. Basic computational skills will ‘be de-emphasized because per-
sonal calculators will be in widespread use.

84, Futuristic studies will be part of the cur:iculum.
2

85. Career education and work experien-e will be available for N
all students at some time during :reir public school experience.

86. Computer simulation, games, etc., will permit the student to
practice career and management activities, in order to help
uim choose his adult role.

87. Education will céntinue through-ut life, 'o meet chaugiug
personal and occypational needs, with ms.v inctitiiionF
providing it in a variety of ways.

B8. Rapid changes in technology will cause many peorle tu v=!t’ain
frequently and often shift occupations.

89. All curriculum areas and schocl facilities will Fe efthor
integrated or equally available tc both sexes, witt eq 2l
levels of funding.

90. State support of public echools will have been adjusted to
provide for equalized educational opportunities for all pupils
within all school districts and to equalize prope.ty tax burdens
among the respective school districts of the state.
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In the Un'‘ted States, in the 1980's...

91. The federal government will be providing a significantly
increased proportion of the total funds for nperating the
public schools of the nation.

92, Learning theory and teaching methods will have made major
advances so that students will be able to learn more in
less time.

’ ADDITIONAL PROPOSITIONS

You may have special knowledge or interests that suggest

other propositions that have a high likelihood of occurrence

and should be included. Please add them here and score as
above. Use extra pages 1f you need more Space.

93. S
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Introduction to Master Data Tables

SWEP Survey #1: Future Society (1980's)

Sample and Subsample Number of Respondents, n

Porm A:

Total Sample 81

Insiders 34

Local Leaders (subset of insiders) 6

Qutsiders 26

Futurists (subset of outelders) 14

Educators 12

Urban School Executives 4

Suburban School Executives 8
Form B:

Total Sample 70

Insiders 28

Local Leaders 6

Qutsiders 20

Futurists 12

Educators 12

Urban School Executives 6

Suburban School Executives 6

Key for Master Data Tables:
The following symbols are used in the Master Data Tables 7 and 8:

Q# = questionnaire item number

X = mean score
SD = standard deviation

Mo = mode. Two numbers, e.g., 4~5, in the Mo column
indicate a bimodal situation. An asterisk (*) in
the Mo column indicates more than two modes.
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Table 4 (continued)
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APPENDIX B

0 ¢

EDUCATIONAL GOALS
FOR A PROPOSED SECONDARY SCHOOL OF THE FUTURE

Skyline Wide Education&l.Plnn: Delphi Questionnaire Number COne
This {s the first of two questionnaires you will be receiving at approximately

one-month intervals. It presents some educational Bodl statements that have been
adopted by many school districts throughout the country. We are not suggesting

. that these are appropriate for the school we are planning; we invite you to aid
in making those decisions., To that end, we are seeking the following information
from you:

1. ldentify your priorities. Which of these programs, skills, compe-
tencies, and/or behaviors do you consider most important for the
aecondacy school we are planning?

2. ldentify core, or basic skills. Which of these skills, competencies,
and/or behaviors should all students possess upon comple-ion of
their education in this school? n

3. 1Identify other goals needed. Please add your own goal statements
where you think a need exi{sts. Space is provided at the end of each
aection of the questionnaire.

Please score the questionnaire as follows:

Priority scale (left columnj: 1 = no priority, the school should not be engaged
in this; 2 = low priority; 5 = medfum priority; 4 = high priority, 5 = highest
priority, a must for our school.

Core scale (right column): Y = Yes, all students should Kave this skill upon
completion of their education in this school. N = No, this {s nor appropriate
for all students.

NOTE! Goals may be rated as 5, (highest priority) and N, (not
appropriate for all); or 3, (medium priority) and Y, (appropriate for
all); or any other combination of the two scsles. They are intended to
be independent of each other, although it {slunlikely that a goal re-
ceiving a score of 1 (no priority) would receive a Y (yes, appropriate
for all).

Ld

Respondent {nformation (Please complete the section below):

Your ethnic group: Occupatifonal and/or group affiliation:
American Indian.. Teacher.....c..oinuvees
Anglo............ School administrator...
Black..oooee.von, Student.....coo0i00enne
Mexican American. PTA member.............
Oriental......... Board of Education.....
Other Relfgious leader.......
(specify) Business & industry....
Government service.....
Sex: Male Other
Female (specify)
| Residence: In the 1980's will you have children
| Dallas School Dist..... of secondary school age (13-19 yrs.)’
Port Worth School Dist. Yes
. Other No
(specify) Don't know

My age {s: 19 or below__, 20-29__ , 30-39___, 40-49_ _, 50 or up __ .

PLEASE! PLEASE! PLEASE! Rcturn this Questionnaire as soon as possible (within
one week) so that we can process the results and send you & report. Your ratings
for each goal and those of the group will be sent to you with questionnaire #2
{n about a month.

Q .

- ERIC b




SWEP DELPII QUESTIONNAIRE NUMBER 1

(for the 1980's)

SECONDARY SCHOOL EDUCATIONAL GOALS FOR THE FUTURE (1980°'s)  PRIORITY CORE
ratings:

IMPORTANT! Each goal statement requires l=none required
two (2) responses., The left column should 2=1ow of
contain e number (1-5), and the right column - Jemed. all

. - a letter (Y or N). All blanks should be marked. A=high students?
. S=highest Y=yes
GCoal # Goal Statement (a wust) N=no
' 12345 Y N
AREA 1: BASIC SKILLS
Fundemental academic disciplines; includes the primary
communicative processes (reading, writing, listening, speak-
ing), basic sciente, history, and mathematics, and skills in
acquiring, organizing, and using information, and in logical
and creative thinking.
READING: Students should have developed their reading skills to
read with understanding:

1. Minimum transactions required for daily living, such as reading
a telephone directory and road signs. .cccven vocescascenracccns

2, Printed material on the level of a daily newspaper.....cescecees

3. Printed material on the level of a technical journal in thelir
aree Of Interest.c..ccecveecosscescacsacossencscrcssnrscecnsccns

&. Printed material on the level of logic and philosophy...ccccce.ss

(17) (18)
WRITING: Students should have developed their writing skills to a
‘ level necessary for:
S, Minimum daily living transactions, such as completing job
. T R T T3 L T T R R R R AR R
6. Casual commnication with friends and associates........cccecens
' 7. hporti’ng 1nf:0mtlon with accuracy and clarity to diverse
QUALENCEB .o vevece.orvacsasesssscsscassnsnscsnssesccssecessescscs
[ v [}
8. Expressing creative: and ebstract ideas to professional
audiences.......... D S T T T TR R R PR R R R PR R R TR RR Y
(25) (26)
SPEAKING: Students should have developed their speaking skills to a LAY
level necessary for:
9. Minimunm daily living transactions, such as carrying on social
conversations, and giving simple directions....ccccvvvvncecccces 1

10. Communicating relatively simple ideas and/or thoughts....covceee ~

11, Comwuniceting learned ideas and cONCepts,....ccvveecccccsccvoccsne

12. Creative expression and communication of ebstract ideas and/or

(4T T 1 P P R R TR R R PR RY SYTRRERERYRER R
(33) (34)
LISTENING: Students should have developed their listening skille to a
level necessary for:

13. Minimum daily living transactions, such as understanding simple

directions, and carrying on social conversationN....ceiececoecces

14. Understanding facts and simple {deas presented orally, such ss

being able to follow a radio news brondc;st.......... ..... cessas
) 15. Understanding abstract ideas end concepts presented orally......
(39) (40)

Q

ERIC

Aruitoxt provided by Eic:
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SCALE

PRIORITY CORE
, l=none . Y= yes

2=low

Jumed, Neno,not

4=high appropriate

S=highest for all

{a must)
12345 Y R

MATHEMATICS: Studenta should have developed their mathe-
matics akills to a level necessary for apply-
ing baaic concepts needed for:

16. Minimum business transactions in daily living, such aa making
change, totaling a bill, and computing aales taX....c.ccoceceee

17. Computing aalary and salary deductiona, and developing a house-

hold BUDGet.c.cevaervoavosesssrsssssssssosssscssencssscsssssccne

18. Handling such middle management taska sa: purchaaing, taking
fnventory, and preparing & payroll...c..cvecccerescvoccccsconsne

19. Entering engineering study,....cccoeeccctccccsceccscscscscsccne

20. Entering second-year college mathematics study........ esncecses

49) (50)

OTHER BASIC SKILLS: Students ahould:

21, Have developed an understanding of the necesaity for continuous
11felong education, ,ceeieeciveneosrssesonssrscsessacsscosscnncanes

2i, Poasesa reading and writing skills in at least one foreign

Yy T P R TR T R

23. Be able to converse in at leaat one foreign language.....c...coe

24, Posaess the ability to discriminate between facta, ideas and
opinions, and propaganda in the major communications media and
fn advertising.c.e.cveeeesceceocancasvscocosrscossssasscscccsnss

25. Understand the basic principles of physical acience such as are
taught in physics and chemistry.......ccccitecinncviernanoene

26. Understand the basic principles of 1ife science such as are
taught i{n biology and 20QlogY...cccvecraecccosaroccscscsncsnsne

27. Understand the fundamental principles of aocial science such as
are. taught in psychology and 80c10l0gYeec.cceecevconacevoccsses

28, Understand the history of Texas, the Southwust, end the United

L £ 7 2 R T Y R R F PR

29. Understand the history of the world.....ceevsevccccecscnceacene

30. Be able to apply the basic principles of the acientific method.

31, Poasesa skills neceasary for logical, critical, and creative

BROUBh L. ce seseescesceceosrseosacsescsesscsssscsssssossssssscnasns

32. Poasess the ability to locate and retrieve information from
data repositories, auch as librarfes....cecccevrvccarocssanraes

33. Have learned the skills required for acceasing information from
B COMPULRT .o cvcccecvooetccocassnnvesstsssesssntos eoo0csssssases

34, Have learned to assemble data in a form acceptable for computer

USBge. ... 0000 eevceceseesnscancen eseeseseseesneseccscssssre e

o i . 35, Be able to write a compbter program using a widely acceptable

language such as BASIC or FORIRAN...... Ceteessrse ettt e 0e s 00 e A o -
(79) (80)

ERIC »

Aruitoxt provided by Eic:




3.

3.

SCALE

PRIORITY
}=none
2=]lov
Jmmad,
d=high
S=highest

(a mst)

345

Learn to use an electronic calculator before they
complete schoolfng. ... veeuieienerennnsnecsasaosncsasnsaasnnne

Have a knowledge of the fundamental concepts of economics, such
as supply and demand, i{nflation, depression, recession, profit,
and gross national Product.....ceeseeeesevvecscceccoannveaeacoen

ADD YOUR GOALS RELATED TO BASIC SKILLS HERE:

AREA 1I: CITIZENSHIP

Pacta, skills, and values needed by a good citizen; includes aun
understanding of the rights and responsibilities of being a citfzen
of the United States and of the world.

8tudents should:

8.

.

- .- .. 4O,
- . A,
A2,

43.

A4,

45.

46.

47.

ERIC

Aruitoxt provided by Eic:

Possess a commitment to the continuous i{mprovement of life in
the Unfted StRLES.....vvuvvererreneueraveccncavecsncasaannnsens

Understand the rights, privileges, gnd responsibilitias of
Unfted States cltizenship. .. vuviviriinreeeeeeneenceennonansnae

Have learned the basic organfzational structure of our loccal,
state, and federal Bovernment.,.........coceeveeveesocroncaseanas

Have respect for the Law and feel responsible for obeying and
BRIt alnIng ft... . ettt oeiorioenoeeacrenscencnronsecacsacncas

Understand the history of the American culture and its develop-
ment from older Cultures.......cvcvuiiuvencccrncneroronnncoanans

Understand and appreciate people of a different culture, race,
sex, age and life style........iivireennononsnserncnseanacannnn

Have acquired the skills and motivation needad to participate
fn solving the social, economic, and political problems of
OUr B0CLet Y. . . i tiitieerreeniorcsoeecnacnseasanosenasanannns

Undarstand the major worid political and aconomic systems......

Understand the interrelatfonships that exist hetween human
activitiea and the natural enviTonmeENnt. . ......ooneeceernsocensns

Have acquired the habit of protecting the natural anvironment
and anhancing the quelity of the manmade environment...........

Have developed an understanding of the world governmenta and
their ralationships with each Other.....e.veeveerenreennnncnsas

Understand the f{nfluence of multinational corporationa upon
natfons and fndividuals.. . .. i.oerivieneioererneroeconnncnsecnae

Have developed positive attitudes toward {ntarnational
GOVt . . ... ettt ittt tirratetiaet e M s v secanononns

72

CORE

Y=yes

Nsmo, ot
appropriate
for all

e A Eam—

(13) (14)
4
(39) (40)
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51,

52,

SCALE

_PRIORITY CORE
l=none Yayes
2=low
3=med, N=no, not
4=high appropriate
Sshighest for all

Understand the critfcal need for the conservation of
scarce resources such as fossil fuels, lumber, and minerals.,.,

Underatand and value the free enterprise SystemM...vv..ooeueoees

ADD YOUR GOALS RELATED TO CITIZENSHIP HERE:

AREA III: ETMICS

Moral, ethical, and spirftual values; {ncludes the ways students

perceive

themselves and others, and the behavior they exhibfit with

respect to honesty, fair play, integrity, responsibility, attitude to-
vard moral authority, respect for others, and the like.

Students
$3.
54.

35.

36.
37.

38,

ADD YOUR

should:

Have developed positive moral and ethical valuesSei s, vannanoes
Understand the history of world religions and their fmpact on
the development of DA ettt e bt e rierenten et eraenennnas

»

Understand the importance of positive moral and ethical values
in their relationships with Other S, ittt iiiiiitnerninennnennnns
Respect the belfefs and values of other people.................

Understand the need for a consensus on moral values............

Be committed to extending to every fndividual the rights and
freedoms they wish for themselves. . . ... ..cieneeervnenronsonnns

GOALS RELATED TO ETHICS HERE:

AREA IV: AESTHETICS

Cultural skills and values; includes the creation and/or apprect-

ation of
Students

9.

60,

the arts.

should-

Have learned the culturally accepted amenities which contribute
to 2 rich and pleasurable social | 8 L

Have developed pride i{n their own culture, and understand fts
aocfal structure..,..... [N tecanenns

73

X"

1
(43) (44)
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SCALE

PRIORITY CORE
=none Yoyes
q=low
, 3=med. Nwno, not
{ 4=high appropriate
S=highest for all
(a must)
12345 Y N
\
61. Appreciate the literary, visual, and performing arts........... ;
62. Have developed their power of creativity and imagination f
through participation In the arts......oeveeeveivoivsnisnsasons :
1
- 63, Value the arts as an important realm of the human experience... ' .
i
64, Have gained an awareness of community programs in the arts, and !
knowledge of how to participate in them if they choose.........
(67) (68)
ADD YOUR GOALS RELATED TO AESTHETICS HERE:
AREA V: CAREERS
S8kills and behaviors needed to meet the demands of the labor
market; includes ability to make career choices, to decide on suit-
able training, and to locate, obtain, and hold a job,
Students should:
65. Have acquired knowledge pertaining fo projected needs and
eccupational and educational alternatives; job entry require- , '
ments, performance expectations, salary, and 80 oN........000.. l
R
€6. Be able to assess their own personal abilities realistically ‘
in orler to wake viable career decisfons.........ecvvevevnneese
‘ 1
67. Have had the opportunity to develop a salable job entry skill.,. .
68, Have acquired the skills needed to locate and obtain employment :
S —
69. Have developed s positive attitude toward work.......eeeveevess ! I
p——————
70, Be able to demonstrate effective work habits.......ovv0vvveeeee |
_—
}
71. Be eble to adjust to changes and varied conditions on the job.. |
=
72. Recognize that education is a highly {mportant factor in career .
L LD N - T '
73. Have had experience in working at & Job........eevveveevvencoes | l
| ,
74. Understand the history of the labor union movement and the
contributions aud problems of labor unlons....eceveeiveveenoens .
(17)  (18)
ADD YOUR GOALS RELATED TO E_A__RE_F&g,_ HERE:

O

ERIC
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ADD YOUR GOALS RELATED TO HEALTH AND RECREATION HERE-

75

SCALE
_PRIORITY  CORE
l=none Y=yes
o 2w]low
3=med. Nsno, not
4=high sppropriate
S=highest for all
{a must)
\ 12345 Y N
AREA VI: HEALTH AND RECREATION
. Knowledge and behavior needed to maintain physical and mental
well-being; includes nutrition, personal hygiene, exercise, recreation
and hobbies, emotional balance, and the like.
. Students should:
75. Have developed 1 positive self-Image........cccviieveeeenccscsss
76. Have developed their knowledge, skills, and values concerning
physical ard mental health..........ccveeivuennnscrnoorcacesees
77. Have learned ways the individual, communjity, and nation can
protect and promote personal ana general healthful conditions..
78. le able and willing to share feelings with other people........
79. Understand the importance of a proper balance between mental
and physical processes (sound mind and body)....coveeevecaneesn
80. Have developed basic first-aid skills.......cveeervececcccoccs
81. Have participated in a variety of team SpOrts.....cce.ccesveeecs ]
82, Understand the human reproductive system......cc.cieeovasvsesns
83. Have developed positive values related to leisure time and
\ TeCTeatioN. . o iveeiiiooscosooriossssocscocoscscsoscscscssscessccnsnce .
84, Understand the need for and value of lifelong recreational
interests and physical exercise.....cvvveveriocceoosocacaoascne
85. Have developed the basic skills in at least one carry-over
sport (one that can be enjoyed for a lifetime).........c.o00v... .
86, Have developed a capacity to cope with life's emotional situa-
| & ¥ 1T F R R T P P PR R R PR
67. Have developed a capacity to deal with surprise and uncertainty
88. Have learned the proper use of dTUBS.c et vorecrrisersscosnsanose
89, Have learned the skills needed to work in small group situations
to solve problems.. . ......cviiviieeecieisceoicerencacoosaacanses
90. Understand the methods by which human reproduction can be con-
trolled.....oo0ouvuvonronsansoacsnoaannas teeressvesestatssaanren
49) (50)
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PRIORITY CORE

lenone Y*yes

2u]low

N Samed. N=no, not
* ™~ - 4=high appropriste
S=higheat for all
{(a must)
12345 Y N

\

AREA VII: LIFE MANAGEMEN™

Skills snd behavior needed to maintain a sat{sfying style of
living; includes interpersonal and practical coping skills (how t»
purchase wisely, {nvest, budget, file for bemefits, and the 1ike).

-
T

Students should:

91. Have learned to manage muney, property, ‘ard rex: r.es

effectively,........... N PN Cieensiieeas

92. Have learncd the responsiiilfcies required for 8 ra'risge to
BUCCEEd. i ittt ittt e e e e et e eeeaaan

93. Be uble to adjust to the :-,id changes .at mav ~cour in theldr
HE tdme . ool i iiiee tieies e e e P,

94, n:sume responsibi{lity for thefr own deve!opme}:, ohl’gaciuns,

and sctions... ... .. ieeeeiennn.. C eerees

95. Have learncd the responsibilities in olved 4n parentisod.,.

96. Understand and be able to ap.:: tne basic prin~inl. s of safe
L R T

97. Understand our system of taxsatio- {locai, stste. ‘edernl}.

wvhat avenues of remedy are availahle to citizens

98. Be able to understand and reioti:te our socisl sy.tems (medi-
care, unerpl yment insurance, socvz: security, pe-sions, and

\
- 1D feceeirarans .- $ees . srescessssseseasan

99. Have developed a copacity to be & efficient ~srticipam

the economic systes both as a prcduce. anv 28 4 Ciuwsuive. ..,

100. Have the skills to operate too's, marniner:; ;-3 «Guirment
veeded for daily _iving........ ..... ot iereseare eesesaeans

101. Have acquired basic mairter- :ce 3ad repair skills needed for
daily living............. et eree beeaeee eaireans e e

162. Understand and apply the shilis and attituces needed for fv.f-

ful fnterpersonal relatfonshins {n both worl «:d sucisl

situstions,.......... eh eeeaaa e ceseuc 44 aeeeecaen

103. Be able to manage their time 1n an efticle * 3 offective
WANner.. ... ..., .. e v e e eeeeiaa

104. Have acquired the skiile needa fry e ¢%i 4 c35.e .,

105. Be sble ‘0 cock, c'e.n di Ta -y , 1= rder tn . ar-
I S T e Ve e e e eeaen
ADD TOUR GU L7 RELATED 7. "33 - vaGEMY T HER
1h

—————

I

(79) (80)
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ADD ANY OTHER GOALS HERE

The following statements are concerred with many of the process
questions with which today's schools must deal in their normal operatigns,
Please indicate your preference regarding “hese important {ssues for our
proposed school of the future. You are enchuraged to write in additional
comments in the space provided below.

EDUCATIC AL PROCFSELES To achieve desired results, our proposed
secondary school of the 1980's should:

1. Provide opportunity for studenta to enter and leave programs
several times during the school year.........coiiveiaroncinionns

2. Provide for student self-direction and decision-making in the

selection of learning experiences....... eeteseseneanaas Ciereseears

1, pescribe student achievement in terms of measurable competencies

rather than traditional grades.........iciieienennannns tecesaaooaes

4, Operate programs year Tound........ecceconcessoncusaaosanarasaseess

5. Involve students in the decision-making processes related to
school policles. v iiieneiirenensroneneniononeonnnananennen . e

6. Use a variety of tecaching modes (methods) . vsseeienuconnnsiceancnens

7. Permit students to come and go during the school day......... ceesne

8. Develop student-owned, profit-motiv.ted erterp ises that will
probide actual services and products.......» /...

9. Eliminate required attendance when students are able to demonstrate
competence in a basic core cf general education........... ciererane

10. Require all students to participate in selected career awarcness

programs before completing their schooling........... ...... o veees

11. Require all students to have the needed skills to make them

productive, taxpaying citizens before completing their schooling...

12. Should provide more resources for couuwucting research so that
decision makers can improve their educational programs....... .

~

13. Have programs geared to benefir the poteatial drop-out students....
14. Emphasize the traditional value system (Judeo-Christian)....... ...
15. Emphssize the traditional work ethic.... ... ovivaniiaen ceeseenn

15. Provide special programs for the gifted students.......... cieaseane

17. Provide s, -~cial programa for the handicapped students (physical,

emotional, and ment@l).e..iveiiiti oiiiooeiotrttreirsocenasooaroos

PRIORITY
l=None
2=Low
3=Med.
4=High
S=Highest
(a must)

~

27



PAFullToxt Provided by ERIC

PRIORTTY

I=None
2alow
JeMed.
A=ti{gh
S«Highest
(a must)

Provide on-campus child care faci{lities to give students ski{ll snd
experience {n child care. c. .

Perm{t errollment of adults {n any program aufted to their needs
and {nterest... e e tseater  eas beteireriesctaseeenas

Provide academic and career counseling free of sex role stereotypes..

!rovide staff and fnstructiona! practices that act affirmatively
to overcome sex and rac{al handicaps.

Report student progress {n terms of achievement on specific
objectives,.... P et aciaeieiiaasaeees

Use differentfated staffing with increased use of paraprofessional
personnel, .,

Use televisior extensively {n areas of instruction and staff

development,

Require students to view certain televisfon programs at home as an
integral part of the instructional program,

Offer instructional programs which can be completed at home using
televisfon, computer terminals, and/cr yet-ts-be-developed
communicat{ons media..... PPN

Provide easy access to a large data hase (larger than our traditional
libraries) to assist students in developing their problem solving
skills.. . e eeiaieeieae

2%, Change the process of instruction from disserinating kqgwledge to
directing learning activities... .

29. Place wore emphasis on staff development for purposes of maintain'-g
high staff proficiency in the use cf all available resources

ADD YOUR FROCLESS GOALS HFRE:

Thank you for vour contribution' {ow wili have e resulcs within about
four weeks. At that time you will he anle to compare your opi-i-sns with
those of the other participants,




IDé

EDUCATINNAL COALS
FOR A PROPOSED SFCONDARY SCHOOL OF THE FUTURF

Skylin. Wide Educational Plan: Delphi Questionnaire Nurber Two

This 18 the second of two questionnaires that you will receive regardire project
"Skyline Wide Fducational Flan" (SWiP). This questionnaire includes the orisiral ccal
atatements veu tave proviously rated, plus some additioral write-in poals subritted on
the first questionniire, In many cases {t was necessary to (dit the write-in yuals to
fit our questionnaire tormat, however, care was taken to preserve the original cuontent.

. Instructions:

1. Fxamine your computer printout, especi{ailv the kevy at the bottom of the
page, as {t contalns the Information you need to co~plete Delpht 2, f.e.,
. your scores (Y) and the toral group scores (G) for each goal on Delpt i =1,

2, 1In light of your scores on Delphi #1 and those of tte rotal group, please
re-ycore ¢ach of the oripinal poal statements, To do this, vou stould
read the goal statencnt, check the printout for previcus score on that
goal and consider whetber vo: wish to revise vour opi-ion, and finally
write {n your nrew score.

3. Minority Report, We are particularilv interested {n opirions ttat are
not in agreerent with those ot the majority of tre g-crp, comseguer: v,
{f after re-scoriny the questionraire, vour resprrse d{flers on t' ¢
"prfority” scale by ~ore thar one unit (¢.g., Y = 3 and 6 = 5 v
and G = 2), please explain briefiv 'y vou ditfer {1~ tte gr
{8 provided .. pages 13 aud 14 tor your comrents, .A* least
for each,)

4. Of course, the write-in goals =uhritted by the panel {n Telph{ 71 are
not represented or the computer printo:t sitce this {e +dif{r tipt razi-2
by the total group.

5. Please use the following <cale to rate the poals
Priority scale (lef*r colunny 1 = no priorit., r'e s 0l stavid rnt
be engaged 1n tnis, 2 = low pricrit,, 3 = rediv~ orioriey, & = fgh
priority, 5 = highest priociiry, a rust for our scrcol,

Core scal~ (right column) Y = Yes, all s*itepts st~ 1d haye tY s
skill vpon ¢omple for of their education in this s~r-rl, = = .
this {s not appropiiate for all students,

NOTF! Goals mav be rated as 5, fbighest prinrityvt and %, /o

appropriate for all), or 3, =edium prizrity) ar: ,, fap'r o-fate
for all), or ary other cortinatir~ of % two scales, T ey ar
intended to be independent o each other, altd w1t Is +.~1.,.1

that a goal receiving a score ot 1 (no priorit,) w-uld recet.e a
Y (yes, appropriate for all),

Respordent {rfor-ation- Tlease check (.~ ) the appropriate s;aces below.

Your ethnic group Occupational and/or group afriliati
American Irdian,. Teacher... . v
Anglo....... .... o School admin{-trator,,. ]
Black........ e Student.... B
Mexican America:n. . PTA member, . . ..
Orfeutal,,....... Board of Fducation.....
Other e Religfous leader.. ....

(specify) Business & industry...,
Government service.....
Sex: Male Other
Femﬂlc_ N - (specify)
Reside-ce: In the 1980's will you have children
Dallss betool Nist,, ... of secondary schoni age (13-19 yrs,)”
Fort Worth School Diat. Yes
Other_ - Ko -
(specify) Don't know _ - .
My age fs 19 or belnw , 2129 , 30238 4049 S0 oor p

[Elz\!(:‘ ) - 79
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SWEP DFLPIL QUICTICNNAIRF MPMER 2 (for the 1980's)

SECONDARY SCHOOT iDUCATIONAL GOALS FOR THE FUTURE (1980's) PRIORITY CORE
ratings:
IMPORTANT! tach goal statement requires l®none reguired
two (2) reapenses. The left column should 2=low of
contain a number (1-5), and the right column J=med., all
e letter (Y or N). All blanks should be rarked. 4=high students’
S=highest Y=yes
Goal ¢ Goal Statcrent {(a must) N=ro
12345 Y N -

AREA I- BASIC SKILLS

Pundame~tal academic disciplines; includes the primary
communicative processes (reading, writing, listening, spesk- \ -
ing), basic scicnce, history, ard mathematics, and skills in
acquiring, orpaniring, and using I{nformation, and in logical
and creetive thinking,

READING: Students should have developed their reading skills to
read with understanding:

1. MInfm tra-sactiuns regul >d for daily livirg, such as reading
a telephone director. and road signs.......... e M I
2, Printed ratcrial on the level of a datly newspaper.... .. PP
3. Printed material ~~ the level of a technical journal {n thefr
area of finterest. ......... e et e cea ettt R N ﬂj
4. Printed material on tte level of logic ard philosophy..... N '
(17) (18)
WRITING Studcnts should have developed their writing skills to a
level necessary for
5. Mintmum cafly living transactions, such as completing job
applications.....covvvv e, Ceveeee eeaen e e ~
’
6. Casual cormunication with frierds and assoclates.. ........ “ee . o
7. Reporting Informaticn w:'h accaracy ard clarity to diverse
sudiences.. . . .. ... et ieee e e e PN . —
8. Expressing rreativse ard gbutracc ideas to professional
audiences.. . . LLL Ll el i e e ceae. .
(25) (2F
SFEAKING- Siudente shsuld have developed thelr spealing skilis to a
level necessary for-
9. Minimum dafly livirg transacti. ~s. suct as carryirg on social -
conversations, ard giving simple dircctione...... (..o, . e
13. Communicating relatively simple ideas a~d/or thoughts. N -
11. Communicating Tear rd fdeae and cOnCeplsS. .. o iiiurerennnnnns L
12. C(reative ~-.pression aril comiricar{on of abstract {deas a~4i/or
thougnrts.. e
(33 (34,

LISTFNING Stiudents snould bta.e de velaped trelr listening skills tc a
level necessary for-

13, Minfeum dallvy livierg transictie | - o' as understandiers simplce
directions, and carrytng on sozial conversation,, . ce e

14, Understanding facte a~d ainjle {ders presented oral.y, such as
baing anle tn 7 llow 4 radio rews breadrast.. ... ... ... ......

1%. Understa~i{ , a*:-tract {dras and concents pressnte’ ~rally. ...,

ERI!
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SCALE

PRIORITY CORE

1=none Y= yps
2elov

Jewed, Nemo,not
dshigh appropriate
S=highest for all

(a must)

12345 YN

MATHEMATICS. Students should have developed their mathe-

matics skilis to a level necessary for apply-
{ng basic concepts needed for:

16. Minimum business transactions in daily living, such as making
. change, totaling a bill, and camputing sales tax.........c.c.0s
17, Computing salary and salary deductions, and developing a house-
hold DUBBet .. i i ittt ittt it neee s ienermecsconnnns N
18, Handling such middle management tasks as: purchasing, taking
{nventory, and preparing a payroll........ ... ... viiiiuieneen
19. Entering enginecring study....... N
20. Entering second-year college mathematics study... .............
OTHER BASIC SKITLZ Students should-
21, Have developed an understanding of the necessity for continzous
Iifelong educBl1on. .. o L. it L.. cecisaaiiiiaia i PPN
22, Possess reading and writing skilis in at least one foreign
language.. ... ..t et e iees et e e
23. Be able to converse in at Teast one foreign language........ Ve
24. Possess the 2abilfty to discriminate between facts, ideas and
opinions, ard propaganda in tie msjor communications media and
. in advertising........ .00t PN e et asses
25, Understand the basic principles of ptvsical science such as are
taught in physics and chemistry. ........ 0. oo onnn .
26, Understarnd t-e hasic principles of 1ife scierce such as are
taught in blology and zoology...... e et
27. Understand tte fundamental priunciples of social science such as
are taught {n psychology and s0clologye. . ween e e,
28. Understand the H{story of Texas, the Southwert, and the United
SLALES. ... .iiivriiin e et Ceee et
29. Understand the nistory of the world....... e eneseae s .
30, Be able ro appl. the btasic prirciples of the scientific meti~d.
31, Possess aki{lls necessary for leeflcal, critical, acnd creati.e
thougtt... .....oov.. e e e e e e e e
32 Possess the abilfity to 1 te ar: retrieve information from
data repesitories, such as librarfes........... BN .
33. WHave learned the skills required for accesz~ing information from
& Comptter.......... e e e e ereee e eearea e ..
34. Have learned to assemble data in a form acceptable for computer
: - S T Y- LI e PN e e eaaes
35. Be ahle to write a cowpiter procram using a widely acceptahle

ERIC
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language such ae P10 3¢ FORTRAN, ., . ... o......,

|

(49) (50)

ISR SR
-
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16,

37.

Facts,
understandi' g
Unfted

of the
Students

8.

39.

47,

43,

44,

ERI
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SCALE

PRIORITY et
“"Tenore x'y;s
2=]ow
. 3=med, Nwno, not

!
4=high !
Sshighest J

) (a must ) f

12345 L\\

T~
Learn to use an electron{c calculator bhefore they

complete sctocling

L= I R T T T T

Have a krowledre of tte funda~ert
as supply and do-a-d,
ard gross natiors

al csncepts
Inflation, depression,

nf ecoromics, such
recession, profat,

e i i et it e e i i {

;r.‘")d 1

AREA 11 CITIZ NS R

skills, a d salucsreeded b 1 prsd (1tizen, {:clide.
ef tw rigets and re ponsibilizies of beiaz a citizer
“tates ard 1 the world.

ar,

should

¥
Poscess a commitmer* (o the conti~.ous fmprosr~ent of li1fe *-
the Unite” States..............

, 8~d resporsibiii-f{es of

Understand tre ri?hfﬁ Ti‘}l}(‘f'fs
, » P
ipo. o ...

Unfted States citirensh et et reraee e

Have learned t'c basic oryaniratic-al structure of our local,
state, and federal 5 eTamer .. iy it vt e
Have respec for *he Law a~¢ tenl e 1 siple rg oa-.,
mafntafnirg [0, oo o0 oL Ll oLl e
Usderctand »re Yior 1o of the Areriozn _lture a- ] its devel s -
ment from v ocultures, oL L. L. .. ... ..

Urderstand a4 uppreciate pe .l »f 4 different cilture, race,

sex, age . d 1,f  ryle,. . . e e e e e e
Have acquired the l4ilc a~d ~tt 30 10n cngded o 9 {(inate ‘
In fclving the sacial, econmm ~ -4 ;o ttica; |25 SR

our society .. ..., ....

Urderstyed the -ty

) e esler LolL
Urdiratard t e 1=rsrrel it ovne 4o 1« awiLe hotcr 0 yean
sctivities awt the nat ral er dra - .o

Have acquired tic
and enhancing tre

[y ¢ i

ervironmen.

Babye 2f prerecer satural

quality of e

Thomern

A ade

Have dcvelopc: an srderstandirg of thn wnrld Zuver "tents and

thefr reigtianenips with eacn ott.r. ., . . . ce e
Ur? vor =3tk anfloes se of mulef a: {nnal carparati-as upen !
oatio. ard totisidoale,, e e e . e - }
Vase d el pasitiLe arrocih o ward fnater aty

|

overume ¢ . . Che e e e et e e

(13)

appropriate
for all

!
o~

Y
\\

(14)




SCALE
FRIORITY CORE
l=none Yuyes
2=low
J=med, Neno, not
&=high approprimte
Sehighest for all.
(a must)
12345 Y N

-

$1., Understand the critiral nced for the conservation of
scarce resources such as fossil fuels, lumber, and minersls.,.,

$2. Understand and value the free enterprise system.......ococouese

(43) (64)

AREA 1II: ETHICS

Moral, etnical, and spirftual values, includes the ways students
perceive themselves and others, and the behavior they exhibit with
respect to honesty, fair plas, {ntegrity, tesponsibility, att{tude to-
ward moral authority, respec. tor others, and the like.

Students should-

$3, Have developed positive moral and ethical valies....... eisenas

54, Understand the historv of world religfons and thei{r impact or
the development Of MAN.. . ... veieervinnener coveornaasaaannan .

$%. Understand tte {mportance of positive morsl and ethical vslues

{n their relationships with others.. ............. PRI AP IPEPIPAPOPOPR SRS
56. Re-nect the beliefs and values of other people.... ......
57. Understand the need for a consensus on morsl values,...... eees
.

S¢. Be committed to extending to every ind{vidual the rights and

freedoms they wish for thempelves...... Ceeisesesececasesarrsann
(55) (56)
| AREA 1V: AESTHFTICS
l Cultural skills and values, {ncludes the rrestion and/or sppreci-
| atfon of the arts,
|
Students should .
%9, HKave learncd the culturally sc-epted amenfties which contribute .
to 8 rich and pleasurable social life,........ ... .. i0icneunnns
60. Have developed pride in thefr own culture, and understard {ts
social structure............... i iereeanceeaann, P
(39) (60)
[ 4

ERIC -~ W3 -
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61.

62.

63.

64,

SCALL

PRIORITY

CORE

Tenone
2=low
3wmed .
b=high
Sehighest
(s must)

Y=yes

N*mo, not
appropriate
for all

12345

dppreciate the literary, visual, and performing arts...........

Have developed their power of creativity and {maginatfon
through participation 1n the 8YtE.. ... .cccvvvnoeeeeennscecocanss

Valye the arts as an {mportant realm of the human experience,.,

ve gained an swareness of community programs in the arts, and
knowledge of how to participate in them 1{f they chocse....,....

AREA V: CAREERS

Skills and behaviors needed to meet the demands of the labor
merket; includes ability to make career choices, to decide on suit-
able training, ard to locate, obtain, and hcld a job.

Students should:

65,

66.

67.
68,
69.
70.
1.

72,

73.

74.

ERIC
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Hagve acquired knowledge pertaining to projected needs and
occupational and educational alternatives; job entry require-
ments, performance expectations, salary, ard 80 on.............
~t

Be able *0 assess their own personal abilit.es reslistically
in order to make viable career decisions.................. e
Have had the opportunity to develop a salable fob entry skill.,
Have acquired the skills neeued to locate and obtain employment
Have developed a positive attitude toward Work.,..........e....
Be able to demonstrate effective work habits...................

Be able to adjust to changes and varied conditions on the job..

Recognize that education {s & highly important factor in csreer
development.........0.vvuunnn.... et e rsererisaaan .o

Have had experience i{n working at a job............... cisreseas

Understand the history of the labor union movement and the
contributions and problems of labor unions................. .

Y N

(67) (68)

(17)  (18)



SCALE

PRIORITY  _ CORE

1=none Yoyea

2=low

Janed., Neno, not
4whigh appropriate
Swhighest for all

(8 must)

12345 Y N

MREA VI: HEALTH AND RECREATION
Knowledge and behavior needed to maintain physical and mental
well-being: includes nutrition, personal hygiene, exerciae, recreation <
and hobbies, emotional balance, and the like. \\\\

Students ahould:

75. Have developed a positive aself-image..........c..chtvevsccncnce

76. Have developed thelr knowledge, skills, and values concerning
physical and mental health.......c..iveveeennieninennnn. siiee

77. Have learned ways the individual, community, and nation can
protect and promote personal and general healthful conditions..

78. Be able and villing to share feelinis with other people........

79. Understand the importance of a proper balance between mental

and physical processes “sound mind and bodyj.....c.iveivniunens JR
80. Have developed basic first-aid skills........ S —
81. Have participated in a variety of team sports.. ......... AR T
82. Understand the human reproduct?’e SYSte@iu,.eseuo.vouuassnns NN o

83. Have developed positlve values releted to lelsure time and
recreation.......0.0.u F P T LR TR

84, Understand the need for and value cof lifelong recreational
interests and physical exercise.......... PN [ . - .

85. Have developed the basic skills in at least one carry-over
aport (one that can be enjoyed for a lifetime)............... ..

86, Have developed a capacity t> cope with life's emotional sit:a-
tions.. ... ...l e e abar e Chreaaaas e N S

87. Have developed a capacity to deal with surprise and uncertainty

88. Have learned the proper use of drugs.....ovivinruaanaan, Ceees

89. Have iearned the skills needrd to work in small group situations
to aolve problems.,............. ... bee sasasearsians e ‘e

80. Understand the methods by which human reproduction car be con-
trolled............... P se et rea s e araan e

49y (50
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SCALE

PRIORITY CoRd
l=nore Y=ycs
2=low
3mped. N=no, not
&=high appropriate
S=hfghest for all

(a m.st)
12345 Y A

AREA VII- LIFE MANAGEMENT

Skills and bebavior needed tn mairtain a satisfving style of
living, includes {nterpersonal and practical coping skills (how to
purchase wisely, fnvest, budget, f{le for benefits, and the like).

Students should-

91.

92.

93.

94.

95,

96.

97.

98,

99.

100.

101.

102.

104,

105.

Have learne] to manage money, propertv, and resourcee
efiectively,...

Have learned the responsibilities required for a marriage to
BUCCEOd. L e e

Be able to adjust to the rapid changes that may occur {n thelr
lifetime........ e e e et e ..

Assume responsihility for their own developrent, ob)igations,
and ACtIons. .. L.l e e e

Have learued the responsibilities {nvolved 1n parenthood.......

Understand and “e able to apply the basic orinciples of safe
driving.. .. ... ... oLl e ettt e e

Understand our svstem of taxation (local, state, federal), and
what avenues of remedy are available to citfizers...... e

Be able to understand and negotiate ouar social svstems (redi-
care, unemployment {nsurance, sccial se rity, pensions, and
others)..... ...... e e et ettt et et et ot

Have devr*nped a capacity to be an efficient participant fn
the econcmic system both as a producer and as a consu=er..

Have the skille tn operate tools, mactipery, and equiprent
needed for daflv lising........ooo.... et i,

Have acquired basi{c mai~tecance a~d repair skills neede¢d for
daily living..... e e eeeeaaen e ettt i ittt e i e e

Understand and arply the skiils and attitudes needed for fruft-
ful interpers ~al relations>ips {n both work and social

B UL ONS. . L e e e e

Be able to marage thair time {n an efficient and effective

manner.,, f et e et et s s eese s eeee s © erie e et i aeees

Have acqui-ed the skills needed for good cHild care, .., ......

Br able to cosk, clean, do lai~dry etc., in arder to care for

thefr dafiy living needs,....... ... ..... e e et
»

S SRpE——

e

— e — —

L —d
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The following statements are concerned with many of the procesas

PRIORITY

Questions with which today's schools must deal in their normal operations, l=None
Please {ndicate your preference regarding these important issues for our 2=Low
proposed achool of the future. I=Med.
4=High
SmHighest
(a must)
EDUCATIONAL PROCESSES: To achieve deaired results, our proposed
secondary school of the 1980'a should:
1. Provide opportunity for students to enter and leave programs
several times during the achool yeAr........cieeeecvnvonnoarvensanns
2. Provide for student self-direction and dec{sion-making in the
selection of learning experiences.........c.ccvvuer.sosasoosscnnses
3. Describe student achievement in terms of measurable competencies
rather than traditional grades..,... Cseececeasnerssosensss e en et
4, Operate Programs YeAT ToUNd......ceu.cvvecoereocecennossacososansss
5. Involve students in the decis{on-msking processes rellted to
achoecl policies............... e e eneretet e teat et ssss a0t acsssnn
6. Use a variety of teaching modes (methods)......v.ovuveneeerenoe ions
7. Permit students to come and go during the school day........ccc0000
8. Develup student-owned, profit-motivated enterprises that will
provide actual services and products............. eretnarreraaenas
9. Zliminate required atter./ance when students are able to demonstrate
competence in 8 basic core of general education ..........c.0cvveus
10. Require all students to participate {n selected career awareness
programs before completing their schooiilng................ ceeeseees
11, Require all students to hsve the needed skills to make them
productive, taxpaying citizens before completing their schooling...
12. Should provide more resources for conducting research so that
decision makers can improve their educaticnal programs,,......... .
13, Have programs geared to benefit the potentisl drop-out students....
14. Emphasizc the trad{tional value system (Judeo-Christian)...........
15. Emphasize the traditional work ethic......c.vvivuvinvn.... veresenee
16. Provide special programs for the gifted atudents.,.............ccz0.
17. Provide special programs for the handfcapped students (physical,
emotional, and mental ) ... ...ttt ien e ierenrerancosnooncanonononens
18. Provide on-campus child care faci{litiea to give studentas skill and
experience in child care............. b eemenecisreiarereren e nense
19. Permit enrollment of adults in eny program suited to their needs
and Interest..... ..., ..iiiienioeciiaaeeannn i recer e sasan
20, Provide academic and career counseling free of sax role atereotyres.
21, Provide staff and {nstructinnal practices that act affirmatively
to overcome sex and racial handicapPS. . .. i vei e niinonocncnannns
22, Report student progreas {n terme of achievement on apecific
objectives...... L
(32)
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PRIORITY

=None
2=Low
3JaMed.
4=H{gh
SeHighest
(a must)

23, Use differentiated staffing with i{ncreased use of paraprofessional

LT o 1T 1Y S PR SN

24, Use television extensively i{n areas of instruction and staff
AVl OPMENL . st ie i iteusrasecrosererssanssetssnssoarseetessoasnosesas

25, Require students to view certain television programs at home as an
integral part of the instructional Program......eceereeecevcocrerosss

26. Offer instructional programs which can be completed at home using
television, computer terminals, and/or yet-to-be-developed
comminicatiors medla. .. ... vttt it rictrrrrs et oie s rssrnn

27, Provide easy access to a large data base (larger than our traditional
libraries) to assist students in Jdeveloping their problem solving

1113 8 8 ¥ R I IR

28, Change the process of instruction from disseminating knowledge to
directing learning activities.u..veeieiirirernennoecerorsneoosoconnns

29, Place more emphasis on staff development for purpose3 of maintaining
high staff proficiency {n the use of all available resources...... ..

. (39)
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WRITE-IN GOALS

Following are the write-in goal statements submitted (for the 1980's)

by the Delphi panel on questionraire #1. They have PRIORITY CORE

been edited by the project staff to ensure format and

language continuitv, and to eliminate redundant state- l1=none requircd

ments, Care was taken, however, to preserve the intend- 2=low of

ed content of the additional statements. Please score Jmmed. all

these goals in the same manner. 4=high students?

Sehighest Ywyes
- Goal # Goal Statement (& must) N=no

12345 Y N

STUDENTS SHOULD:

AREA I: BASIC SKILLS

Be a2ble to converse in Spanish.......

AREA IT: . CITIZENSHIP

Understand how to use one's vote, the party system, and the
isfluence of bloc or coalition voting practiceS......c.veveveeees

Understand the customs and courtesles which show respect for
our flag and national ANthem. .. cvo.teorcoocrcsccrcosorossasaoocas

Be required to show respect for our flag and national anthem.....

AREA IV: AESTHETICS

110. Have developed an appreciation for the beauty of natur€...eee.eee

111. Have explored the value of the arts as lifelong, continuing
enrichment of lefsure time. ... v viiveeeioneeoceiooscnconsosnceas

112. Havé had the opportunity to appreciate the art, music, and

dance that relates to one's ethnic background. ...co.vvmveevcensns .
(23) (24)
AREA V: CAREERS

113. Have the opportunity to participate in apprentice-type
internship programs in a varicty of fields....v. vevervenancenons

AREA VI: HEALTH & RECRCATION

114. Have learned how to cat a balanced diet, and the hammful cffects r
0f JMPTOPET At EBeeu s vonnoconerosnsooospoosecnctonoancosanaoones

4

115. Know the organizations available in the community for various
needs (such as free or fircexpensive clinics for psychiatric
and birth control 8SS15tANCE) ceeeeererrsoccrcocroascencocaoconnses

AREA VII: LIFE MANAGEMENT

116. Know how to cbtain the services of various professionals such
as doctors, dentists, lawyers, bankers, and stock brok€rs.eeee...

117. Be aware of different life styles s :h as ''open marriage',
relationships that don't include marriage, communal family
groups, and alternate methods of child-re@ring.ceceeecccoe.venens

33) 34
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- WRITE-IN GOALS con't,
' Tﬁe~!ollowlng writévin statements are concerned with many of the PEIQE!EX—-
Proges® questions with which today's achoglaust dcal in their 1=None
normal operations, Plecase indicate your preference regarding these g-ho:
important {ssues f d =led.
. po or our prOPOsc. schoo}/of the future, 4el11gh
* . . ’ Setighest
t 4 . (s must)
EDUCATIONAL EROCESSES: To achieve desired results, our proposed —_
sscondary school of *he 1980's should:
30. Separate students at the ninth grade level into two groups«-
one group to receive technical-vocatfonal training and one
group to be prepared for university Study.,.e.eeerececeseconnsecoses
31.° Assist and epcourage students to do volunteer and civic work
- (hoqpltg}n, museums, social agencies and others).........ccceee.000
' N,
32. Allow activities which show nationalistic emphasis toward ™
nations other than the Unfted StaLeB.......ociceeesvreesronoocannes
v
33. Grant credit for courses in religion completed by students in
‘” thelr church OF SyNABOBUC. ..t i i ierereneeencennserocoscccncanessns
34. 1Increase staff development activities in basic {nterpersonal
L P ‘ —
| A
35. Allow students the optign of receiving pass/fail progress reports,,
36. Offer mini-courses in many interest lteas.......:?f................ ’
— 37. Increase the use of resource peoplé‘from business, industry, ‘
professional, rgovernment, and othet ngenﬁé;s.......................
38, Develop courses” for independent] study and research.e.....oveuseeeess
39. Develop methods for studeft evaluation of staff performance........
. . —_—
? 40. " Develop a system for {nvolviag many groups, e.g., school adminis- '
. trators, community leaders, teachers, and students, in adminfister-
' ing the 1og8l public BChOOLB eyt uiveeereeoeseesocrsnncencofooccss
, 41, Offer multilingual programs in all subject areas at all grad
L DD ST
- 42. Develop a system of accountability for ‘all teachers and ; //
,'/ LN L ]t | N
43, Require all ltudontl_;o take a course in how to StUdY.veeerennvonns |
| 44, Assign the best teachers to schools with lowest achievement and
. provide them special Incentives..ucceeeueeeococsccodsnoonsoessrsnes
45. Provide pre-professional training in éports through highly -
' competitive athletic PLORTAMB . ¢y vvcavconccasonnssnssessosnscsannoneee
‘ . N . A (35)
. -
{
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-
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[

MINORITY REPORT

Instructions: Identify the goals for which your responses and ‘those of the group
differ by more than one unit (e.g., Y = 5 and G = 3) and state the major reasons

for your opinion,

3

Write .

Educational State Major Reasons

Goal No, My major reasons for scoring this goal as I have
. Here (different from a majority of the group) are:

%

N

91




OPEN-END QUESTIONS

D
v

Instructions: Please read the questions below, and write in yJNr answers,

1. What is presently included {n the curriculum that should be omi tted?

- 2, As you know, some of the {deas presently learned by students require practice
" to maintain proficiency. Computational skills in arfthmetic is such an
example, What other skills fit into this category?

v oS

3, What efforts, {f any, should be made to allow students to maintain proficiency
in such skills?

4. What practices currently used by schools should be omitted or changed?

B

S. Fow can curriculum developers receive necessary input from teachers, otudent;,’
adainistrators and other resource persons to insure that students are getting
the best possible educaticnal programs?

ERIC ) _ ~ 9
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I

OPEN-END QUESTIONS con't.

6. What program areas are receiving too much emphasis and excessive furnds?

L

7. What program areas are receiving too little emphasis and insufficient funds?.

s

8, Should secondary schools include studies of the future in the curriculum?

9, Should each student be led tc gain a clear vision of nis/her possible role in
the developing future?

THANK YOU FUR YOUR TIME AND EFFORT, You will receive the results in approximately
six weeks,

Project SWEP Staff

ERIC 1°4) -
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Table 5
SWEP Educational Goals
Highest Priority and Core Distributions
1 2 3
Goal Highest Priority __Highest Core  Highest Priority--
# - Statement rrank (x) rank (%) Highest Corett
J. Minimum transactions re-
quired for daily living,
such as reading a tele-
phone directory and road
signs. ‘ 1-3 4.8 1-7 96 . . X
. A
5. Minimum daily living trans-
actions, such as completing ¢ - ‘ ,
Jjob applications........... 4.8 1-7 96 X
9. Minimum daily living trans- ’ -
actions, such as carrying _
on social conversation, - -
and giving simple directions 4.8 1-7 96 X
2. Printed material on the level - - -
of a daily newspaper........ 4-8 4.7 1-7 96 . X
10. Communicating relatively - ¢ .
simple ideas and/or thoughts 4.7 1-7 96 X
|
13. Minimum daily living trans- :
; actions, such as understand- ~~ ]
ing simple directions, and }
carrying on social conver- -
sati°n80-nno---o-o-o---n- 4-7 8-9 95 X
14. Understanding facts and:simple ’
ideas presented orally, such !
as being able to follow a
radio news broadcast....... 4.7 10-13 94 X
16. Minimum business transactions !
5 An daily living, such as
smaking change, totaling a
b1ill, and computing sales tax 4.7 1-7 96 X
6. Casual communication with friends -
’ and assoclates.....cveees.0..9-13 4,6 8-9 95 X
39. Understand the rights, privileges, ) o
and responsibilities of United )

Statee citizenship.........ns ™ 4.6 1-7 96 X




Table 5 (continued)

-
Goal Highest Priority Highest Core Highest Priority--
# Statement rank (x) rank (%) Highest Core

41. Have respect for the
Law and feel respousi-
ble for obeying and

ta

maintaining 1t....... 4.6 10-13 94 X

53. Have developed positive
moral and ethical values 4.6 10-13 94 X

‘ 56. Respect the beliefs and
values of other people 4.6 10-13 94 X

17. Computing salary deduc-
‘ tions, and developing
household budget... 14-19 4.5 18-21 92 X

38. Possess a commitment to
, the continuous improve-
ment of 1life in the :
United States......... 4.5 ) 14-17 93 X

69. Have developed a positive )
attitude toward work.... 4.5 18-21 92 X

70. Be able to demonstrate . .
effective work habits 4.5 - = -

75. Have develobed a posi-

tive self-image...... , 4.5 22-27 91 X
88. Have learned the proper -
use of drugs........... 4.5 14-17 -93 X

40. Have learned the basic
organizational structure
of our local, state, and R
federal government...... 20-31 4.4 14-17 93 X

43. Understand and appreciate
people of a different
culture, race, gex, age ,
and life style....... o 4.4 22-27 91 X

\)‘ A7 ay
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Table 5 (contimued)

Goal Highest Priority Highegt Core Highest Priority--
r Statement rank X , rank (2) Highest Core

55. Understand the importance
of positive moral and
ethical values {n their
relationships with others 4.4 22-27 91 X

65. Have acquired knowledge : .

pertaining to projected

needs and occupational

and educational alterna-

tives; job entry require-

ments, performance ex-

pectations, salary, and

80 ON.cvcecnnensnnnsnns 4.4e —-— - —-—

66. Be able to aseess their
~ own personal abilities
realistically in order
to make viable carser

decisions............ 4.4 22-27 91 X

67. Have had the opportunity .
to develop a salable job . )
entry skill............ 4.4 —— - ——

8. Hafn acquired the skills-
needed to locate and
.obtain employmsnt..... 4.4 —-— - —

72. Recognize that education
is a highly important
factor in career de-
velopment........cc00.n 4.4 —— - —

76. HRave developed their
knowledge, skills, and
values concerning phy-
~ eical and mental health T 4.4 14-17 93 X




Table 3 (continued)

i
- Goal Highest Priority Highest Core Highest Priority--
¢ Statement rank  (x) rank (%) Highest Core
94. Assume responsibility 4.4
for their own develop-
ment, obligations, and
actionB.ceccovecccnnns 4.4 18-21 92 ) X
95. Have learned the re-
sponsibilities involved ) .
in parenthood......... 4.4 -~ -— J—"
L
96. Understand and be able
* to apply the basic s
principles of safe o .
driving...ceceeveedenn 4.4 ——— - ~—k
79. Understand the importance
of a proper balance be-
tween mental and phy-
sical processes (sound
mind and body) R - hedatad 18-21 92 el
“ \ L 4
) 82.° Understand the human
reproductive system . ——— - 22-27 91 -—*
91. Have learned to manage .
money, proberty and ‘ -
resources effectively.. ——- ——- 22-27 91 ade
*I.dicates that the corresponding goal was not rated in the same quartile on both
dimensions. In a&l such cases the rankings were in adjoining quartiles.
tX indicates that the goal in question fell in the highest quartiles of both the
priority and the core distributions.
®
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Table 6
- SWEF Educational Goals
Lowest Priority and Core Distributions
-1 2 3 .
Goal Lowest Priority Lowegt Core Lowest Priority--
# Statement rank {x) rank (%) Lowest Coret
35. Be able to write a com-
puter program using
a widely acceptable
language such as BASIC
or FORTRAN............ 1 2.1 3 ) X
19. Entering engireering
StudyY...voevnnennnnn, 2-3 2.4 1-2 4 X
20. Entering second-year
college mathematics
study....covueenn.. . 2.4 1-2 4 X
106. Be able tobconverse
in Spanish.......... 4 2.5 8-10 15 X .
23. Be able to coﬁversg
in at least one
forelgn language... 5-6 2.6 7 14 X *
34. Have learned to ds- a
semble data in a form
acceptable for computer
USBBE. .t c v v e v innnnnnnn “ 2.6 5 10 X
8. Expressing creative
and abstract ideas to -
professional audiences 7-8 2.7 4 8 X
117. Be aware «of different

life styles such as

"open marriage', re-

lationships that don't

include marriage, com-

munal family groups,

and alternate methods

of child rearing...... 2.7 23 48 . X -

4




Table 6 (continued)

Goal
# Statement

Lowesg Core

;AALowes;lPriority

rank ) rank (%)

.

» 3
Lowest Friority--
Lowest Core

33. Have learned the skills
required for accessing
information from a
computer..............

50. Have developed positive
attitudes toward in-
ternatiqnal government

.

9-10 2.8 6 13

4. Printed material on the
" level of logic and
philosophy............

12. Creative expression and
communication of abstract
ideas and/or thoughts.

22. Possess reading and
writing skills in at
least one foreign
language................

11-13 2.9 8-10 15

" 2.9 11 17

2.9 8-10 15

Y
36. Learn to use an electronic

calculator before they

complete schooling......

49. Understand the influence
of multinational corpora-
tions upon nations and
individuzls.............

74. Understand the history
of the labor union
movement and the contri-
butions and problems of
labor unions...........

-

3.0 14-15 26

3.0 14-15 26

175
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Table 6 (continued)

4
1 .2 3 -
Goal e Lovest Priority Lowest Core Lowest Priority-- .
# Statement rank x) rank (%) Lowest Core

8l. Have participated in
a variety of team

25. <Understand the basic
principles of phy-
sical science such as
are taught in physics
and chemistry......... 18-21 3.0

30. Be able to apply the
basic principles of
the scientific method 3.0

62. Have developed their
power of creativity
and imagination through 7

“ participation in the

64. Have gained an aware-
ness of community pro-
grams in the arts, and
knowledge of how to
participate in them 1if
they choose........... : 3.0

15. Understanding abstract
ideas and concepts
presented cesves 22-33 3.1

18. Handling such middle
management tasks as:
purchasling, taking
inventory, and pre-
paring a payroll... 3.1

27. Understand the funda-
mental principles of
social science such as
as are taught in psy-
chology and sociology 3.1

100
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. Table 6 (continued)

7

Goal Lowest Priority Lowest Core Lowest Priority--
# Statement rank (x) rank (%) Lowest Core

29. Understand the history 3.1 -— - -k
of the world..........

45. Understand the major

world political and

. economic systems...... 3.1 17-18 34 . X

48. Have developed an under-

standing of the world

governments and their b »

T relationships with each P

: other..........oo00uune 3.1 27 57 X

54. Understand the history of
world religions and their
impact on the development . )
of man.......occ0vvnnnnn . 3.1 - - ——%

‘ 61. Appreciate the literary,
visual, and performing ¢
art8...cefiiernncnnes 3.1 B -_— - PR ’

6§, Value the arts as an im-
portant realm of the human .
3 = experience......... ... 3.1 -— - --%

100. Have the skills to operate
tools, machinery, and
equipment needed for daily
Hving.cooiiiiennnnnennens 3.1 -—— - ——%

111. Have explored the vzlue of
the arts as lifelong, con-
tinuing enrichment of -
leisure time.......c000us 3.1 -— - -k

112. Have had the opportunity )
to appreciate the art, music .
and dance that relates to
one’'s ethnic background 3.1 _—— - -k

L

7. Reporting information with
accuracy and clarity to
diverse audiences....... -— -—— 17-18 34 . , -k

. 5% s
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e - y Table 6 (continued) w

[ -
bel . . i

Goal - ‘ ' ) ) Lowest Ptib{ity Lowest Cd‘b Lowest Priority-- < -
' Stdtement | rank (xf‘ rank () Lowest gore '

—_ M N R v ~
Y. Printed material on the 3; ‘ \ "
level of a technical - ‘ .
ournal in their area - \
‘o€ interest.......... —-—- - \ 22 42 --*

-~
.

113. Havk the opportunity . } -
to participate in '
appreptice-type in-
‘ternship progrgms in
a varigty of fields -— -— 25-%6 58 . . -k .

26. Understand the basic
principles of life

\\ science such as are
taught in biology .

and zoology ....... -— -— 28-29 58 ' -—t ' -

&

31. Possess skills . .
necessary for logi- . . ‘ K
cal, critical, and , )
creative thought.. - — —— ’ 28-29 58 -—*

J 4 ¢ : : 2
S - \
*Indicates that the corresponding goal was not rated in the same gquartile on both di-
mensions In all such cases the rankings were in adjoining’ qgg::}}es

%
1X indicates that the goal in question fell in the highest quartiles of both the
priority and the core distributions.

L4
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Table 7
SWEP Educational Goals
“ /S . Highest Priority Process Goals
Goal . Priority, Mean
£ - Statement Rank Score
17. Provide special programs for the handicapped
{tudents (ph{fical, emotional, and mental)....a 1 4.6
16. Provide special programs for the gifted students 2 4.5
6. Use a variety of teaching modes (methods)....... 3-4 4.4
13. Have programs geared to benefit the potential
drop-out students..,,.....,.;.................5. 3-4 4.4
21. Provide staff and 1nstructional‘practicés that
’ act affirmatively to overcome sex and racial
handicaps....................................... 5-6 4.3 .
29, Place ntre emphasis on staff development for
purposes. of maintaining high staff proficiency
* 1in the use of all available resources........... ; 5-6 4.3
20. Provide academic and career codnseiing free of
sex role stereotypes...........................‘ 7 4.2
4. Operate programs year round...evsovesenesenssrew. | 8=11 4.0
11. Require all students to have the needed skills
to make them productive, taxpaying citizens
before completing their schooling...............  8-11 4.0
22. Report student progress-in terms of achievement
on specific objectives......ciiiiviriiioncennonns 8-11 4.0
28. Change the process of instruction from dissemi-
8-11 4,0 <

nating knowledge to directing learning activities
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. , Table §
SWEP Educational Goals
Lowest Priority Process Goals o
. , .
“Goal o ; Priority Mean
# . : Statement Rank Score -
45. Provide pre-profeséional training in sports
through highly competitive athletic programs 1 1 2.0 : ’
- 32. Allow activities which show nationalistic !
emphasis toward nations other than -the United
8 ] o T 2 2.2 -
30. Seplrafe studgnte at the ninth grade level * \
a . into o groups -- one g¥oup to receive ’
v techgicaldvocationql training and :one group - y
to be prepared for university study.......... k19 2.4
33. Grant credit for’courses in religion completed
¥ by students’ in their church or synagogue.....’ 3-4 2.4
. /
. 41. Offer multilingual programs in all subject\ °
areas at all grade levels...........c0000ef.. i 5 2.5
35. Allow students the option of receiving pass/
fall progress reportS8.mei..ocieeceescensesssss 6 2.6
44. Assign the best teachers to schools wid?lowest . .
achievement and provide them special incehtives. 7 2.7

7. Permit students to come and éo quring the school ,

day..... Ceesrsereresteeerreseans eretertsrenenes 8 2.8 -
25. Require students to view certain television

: programs at home as an integral part of the ] -
instructional Program........c.ceeeeecensssnsons 9 2.9

1. Provide opportunity for students to enter and
leave programs several times during the school
Year.......... Cet st e retetrseansertsecervene coe 10-14 3.1

M \

8. Develop student-owvmed, profit-motivated enter- /
prises that will provide actual services &nd '
Products.......ciniiricennnas beosne Cieseesieiae 10-14 3.1

9. Eliminate required attendance when students . )
are able to demonstrate competence in a basic

core of general educltion......ceoveeevsnnnnnans 10-14 3.1
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Table 8 (contiriued)

Goal . .. Priority Mean
¢ Statement Rank Score
39. Develop methods for student evaluation of

staff performance..\...........0vviuuunn.. 10-14 3.1
40. Develop a system for involving many gioups,

e.g., 8chool administrators, community

leaders, teachers, and students, in admin- .

1stering the local public schools...... L. 10-14 . 3.1

4 Q>
' “
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Appendix C

Pro}ected Manpower Needs

The following infcrmation was abstracted from a 1973 North Central Texas
Council of Governments research report entitled Comprehensive Manpower
Plan for the Cities of Dallas-Fort Worth and Surrounding Area, 1974. Of

particular relevance to Project SWEP were the following two manpower '
projections: 1) employment requirements, and 2) occupational needs. The
tables and narrative below provide explanations relative to these topics.

Table 9

Employment Requirements for the Dallas-Ft. Worth
SMSA (1970-1980 Projections)

iy,

Personnel Number

Expansion . . . . . ... ... 317,320
Replacements . . . . . . .« . . . 211,042
Total . . . . 528,362

The figures in the above table indicate that by the year 1980 the Dallas-Ft.
Worth SMSA will have a need for an additional 528,362 employees. This figure ‘
is based on expansion and replacement variables.

Table 10

Occupational Needs far the Dallas-Ft. Worth SMSA
(1970-1980 Projections)

Order . .
of ) Addit{ional
Need Occupational Category, Number
1 Cierical (stenos, typists, secretaries,
office machine operators) . . . . . . . . . . . . 107,009
2 Professional, technical (engineers, medical
4 and dental technicians, health workers,
nurses, teachers, accountants, physicians
and surgeons, draftsmen) . . . . . . . . . . . . 89,532
3 Operatives (drivers and deliverymen,

semiskilled metal working, semiskilled ’
textile) . % . . . .. .o h L 0o e e e s e .. . 19,254

43
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Order

of . Additional
Need Occupational Category ’ Number
4 Service (firemen, police, guards, food

service workers, private hospital workers,
hospital attendants, janitors, practical

NUISES) + « + v v 4 o s o « o s o o o o o o o+ « 170,712
5 Craftsmen (mechanics, excavators, metal )
workers, plumbers and pipefitters, electricians, '
carpenters, painters) - . . . . . . 4+ s . . o . . 67,645
6 Managers (creditmen, purchasing,
proprietors) . . . . . . . . . . . 4 e e e .. . . 51,006
7 Sales Workers . . . . . ., . . . .+ .+ .+ .. .. . 38,000
8 Laborers (except farm and mine) . . . . . . . . . 13,108
9 - Farmers and farm workers . . . . . . . . . . « . . 871

[N

According to these projections, most ofqthe additional manpower needs for the
Dallas-Ft. Worth region will be clerical, technical, professional, operatives,
service, medical and health, paraprofessionals, and crartsmen.

It 1s interesting to note that most of these particular occupations (profess-
ionals excepted) do not require a college education.

Implications:

1. By the year 1980 there will be more total jobs in the Dallas-
Ft. Worth region than people to occupy thern.

2. Most of the additional employment opportunities will require
a formal education of high school or less.

3. The Dallas-Ft. Worth region appears to be in a period of
transition from a goods-producing economy to a service-
producing economy.

The complete report may be obtained from the North Central Texas Council of
Governments, Arlington, Texas.
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