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I. ABITURACT

.

“ne practicum has been designed and prepared to provide the
necessary steps in the developnient of and planning for an '
educational facility. . )

W

The process for inplementing the progran has been developed
in a sequential form to afford the reader the opportunity to
proceed logically in those arcas of the reader's'need.

"he final written manuscript vwas & successful attenpt to
conctruct a comprenensive plan for the development of an educational
facility. The weakness in design was noted by the writers and are
so indicated in chapters 6 and § of the nidi-practicum report.

.

O

ERIC

PAFulToxt Provided by ERIC




II. OVERVIEW OF THE PRACTICUM

The Midi-Group Practicum is conposed of two separate
entities: 1) ~he combined-effort rmanuscript, entitled "Develop-
ment of a 'lodel for Planning an Dducational Facility,"” and 2) the
*1idi-Practicum Report of the implenmentation of each of the najor
chapters contained in the nanuscript. Each participant implemented
the area of the manuscript for which he was responsible, developing
and writing for that nanuscript.

mhe body of this Practicum Report reflects each practicun
participant's inplementation of his responsibility to the total
practicum. For example, Chapter V of the Midi-Practicum Report
is the actual project report of iir. #ischer's implenentation of
Chapters I, II, III, IV, and V, dealing, with how to organize for
a bonding program, population projections, administering the actual
bond issue, public comnunications, and bond issue public surveys.

‘ TNach of the three practicum participants, having designed an
outlined plan to begin inplementing, then actually began to
inplenent thet plan in his school district. Eome of us kept logs
of what took place gnrfﬁg the implenentation; others actually
wrote their report after each phase of their inplerientation was
conpleted. Tach person conpleted his manuscript for the naster
manuscript. All of us then assisted in the final writiag of the
*#/idi-Group Practicum Report.




ITT. CIDENTIFYIHG THE PROBLEMY

Each of the participants in the practicum had specific
professional responsibilities dealing with some phase, or all,
of the developnent.of plans for the construction of a newvw
educational faeility in his school district. Clyde Fischer, 2a
local superintendent, was charged by his Board of Education with
the responsibility for developing and irmplenenting a stratepy for
sucecessfully passing a bond issue to construct a needed new high
school facility. A different school district, in which Lee Randall
was a principal, was investigating the need to tuild a new high
school facilitv. ‘les Boughner, Curriculum Coordinator in yet
another district, was developirng the curriculun for a new
elementary building. Originally wve had tvo additional participants
wvho were also. involved in sone phase of planning and ¢onstructing
an educational facility in their respective school districts,
however, they have dropped fron the ova progran.

A1l of these llova participants had a specific professional
responsitility--an assignment that dealt with the com:.on
nroblen of planning 2nd constructing an educational facility.
Slthough all the participants were not involved with the total
plarrirng and construction process in their respective tistricts,
we were 2tle to collectively identify individual areas of
responsibilit;s for purpoces of writing and inplercnting the !Midi-
Practicun.

We felt there vas no conprehensive nodel availahle to provide
~uidance for the over-all plan of building an educational facility.
e felt that 1most administrators usuzlly heve knowledge in one or
rore nreas of the plarnning for a new educntional .facility. sJeldon,
hovever, do they have ex ,ertise in each of tlie arens necessary to
iarlenent the entire process. As each of the participants possessed
nast exrerience in at least one of the areans of the total vlan, '
~ ve felt we could solve the problen by developing a plan that 1igh
make it easier for other administrators to he able to perceive a
comnrehtensive, sequential building rrogran.
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IV. CONCEPTUALIZING A SOLUTION AIZD DEVELOPING A
PRACTICUM DISIGH

Kaving identified the conmon probtlen to each of us, e group
of “!ichigan Cluster participants, riet to see how many persons .
would be interested in actually participating in a group nidi-
practicun. TFive persons indicated an interest in working on the
group practicun. Ve discussed the otbjective of the practicunm
and how we should approach developing a practicun design.

It was suggested that we night continue from the results of
the 'idi to a group ‘faxi I project dealing with the building of
educational specifications, curriculum and design for an educational
facility for the year 2025. We rejected this concept after
reviewing the video tape on the !Maxi-Practicum at the 1974 Sunner
Institute. Our idea and thene was not within the ruidelines of
what a !laxi I Practicum should be.

b}

-

e felt that the best approach by which we could solve the
orisginal problen was to develop an audio-visual presentation depict-

ing the sequence of events and making relevant suggestions to the
viewer. A booklet was to be designed and coordinated with the
tape, presenting the same information. Tach of us would identify
an area of responsibility, such as "developing the curriculum,” or
"mwiring an architect." We would develop a master plan for the
script and information to be presented. Tach of us would develop
a photographic record of the actual implementation for our area

of responsibility in the master plan.

There is no audio visual presentation available for use by
administrators. We felt our presentation would be a beneficial
aid that administrators could f‘ollov as a guide or could use to
show their Boards of Tducation what the proper nethod and sequence
of planning for.the construction of a new facility would entail.

This could be used as a point of departure when we began to
develop our practicum design for our group “axi I project. The
meeting was successful, and we set a date for our next neeting.

At our next meeting, we wrote the !'idi-Practicunm proposal
and submitted it to our practicun reviewer. In his r2sponse to
our proposal, he had many concerns about the actual implementation
of our original concept, although he did sugces t that we procéed
with our plenning for the practicum.

e apain net, following our cluster nmeeting, to discuss the
reviewer's evaluation of our proposal, his concerns, and
recorrendations. As some practicur participants live over 100
miles from one another, we decided upon a neeting date and tire

-y




PAFulToxt Provided by ERIC

=4

at which we could complete our addendum, which had been requested.
As many of us were not clear on part of the reviewer's response,
we felt we should take some time to review our proposal and his
response.

e met as a grbup once again and requested our cluster
coordinator to see if he could get a clarification for some of
our questions/concerns. We then decided to write a "cook hook"
as a result of our practicum design and over-all master plan for
the chronological outlime of the book, rather than to proceed
with the audio-visual presentation concept. It was decided that
cach nan would develop an outline for his area of responsibility
of the nanuscript.

s

We nmet at a later-tire to conplete an addendum to the
original proposal. Sone of us had already developed our individual
plans and vere inplernenting these in our respective school
districts. Ve received a request for another addendunm to our
proposal; Ve discussed, individually over the Phone, how we
were going to get any answers for sone questions each of us had
of !lurray ieyert's reply to our addendum. Ve Tinally decided upon
a conference telephone c¢all. ‘le clarifiied all of our issues and
questions during the conference call. A second conference phone
call was initiated to conplete the requested information for
“‘urray Hdeyert. It was difficult to continue to drive 3-b4 hours
round trip for these neetings.

By this time, nost of us were done with the inplenentation
of our over-all plan. Ow c¢riginal master time-line had been to
have the manuscript corpleted by the end of June. As our final
approval did not evolve until late !"ay, an additional neeting was

held to determine progress tovard the conpletion of our nanuscripts

to revise our time-line. le had hoped to have the Practicum Report
conpleted by the end of August. As a result of the distance for
each of us to drive, and other problens such as three menbers of
the tran chancing professionzl positions) » nunber of delays in

he tirme-line vere experienced.

f

‘e nailed our nanuscripts to each other so that when ve net
~+sin we could reflect upon each chapter, ».1 "7 2n coriruch Lle
entire manuseript. After nunerous nceting cancellations, due to
lal.or nergotiations, opening of school, and other factors, we
“inallv established a eeting date to coordinate our written
manuscript. As ve net or. Gaturdays for nany of our other work
reetings, this provided us plenty of time to discuss each chapter
and to coordinate, revise, and alter itens of conflict. A typist
vas ennloyed to prepare the final manuscript. ‘e each accepted
resnonsil,ility for the writing of vArious narts of our Practicun
Poport., Ve established a conmnon fornat to be used by each person.

e 1at for the last Line to review, coordinate, and alter the
various segrents of the final Practicun Report rrior to the final
nreparation for sutnmission of the *“idi-Practicun.
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V. A. IMPLEMENTATION OF CLYDE FISCHER'S PORTION OF THE
MANUSCRIPT

»

mhe Board of Lducation and the entire administrative staff
discussed the inportant aspects involved in the administration
of a bond election. Humerous plans and problems were discussed
at four different neetings before a final decis ion was develoy-d
for the plan to pass our bond issue. Time itself was one of the
key issues, and the bond election was changed fronm the Fall of
1974 to June of 1975. Because of inpending layoffs in the
automobile industry and related fields, the Board of iducation..
wanted a more favorable time to ask the citizens for additional

tax dollars.

©

Specific administrators were assigned definite tabkks to
perform in preparation for the bond proposal and an outline of -
tasks to accomplish during the actual electien. Parents and block %

.or area captains have been desipgnated to organize the potential

"yes" voters in their assigned neighborhoods. The actual selection - —
of area captains was conplicated because some of then were ° ‘
reluctant to accept the responsibility and/or spend the, required

time needed to canvass and sell their area constituents on the

reason and logic of the bond issue.

'

The idea of involving one of our major universities as an
outside resource was used in a previous bond issue Just two years
earlier, and the Board of Education felt that.the building needs
analysis was still valid. Additional services were not requested
from "ichigan State University, but. the architectural services .
involving btuilding and population projections were to be utilized.

The population projections were developed by the administration
with the cooperation of the architect and the many resources
available to us (i.e., the tovnship and city planning connissions,
telephone conpany projections, our school census, present and past
student enrollments, existing school student projections, and the
Southeastern Michigan Transportation and Land Use Study). All of
these sources were used to develop a five-year population -~
projection on which additional school room facilities wvere
Justified. The conmunity growth pattern was used to deterrine the
jocation of the proposed new high school. Ve took into consideration
a site that would eliminate as nuch school bus iransportation a:
possible. This important aspect will reduce future costs such’ as
Yuses, drivers, maintenance, repairs, pas, and oil.

mhe Doard of Rducation selected a committee, involving two
board menbers, the administration, and selected ritizens, to
develop a questionnaire that would not only solicdt answrs to
questions but also inform the public concerning a second attenrpt
9
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to pass’'a bond issue. The questionnaire was developed after

meny long neetings to ask and ijdentify what the connittee members
thought had to be put before the public. The original idea was
to keep the questionnaire short--six questions with a simple
check requiired of the responder. The actual gquestionnaire- was a
conmpromise which drew much ceriticism because it was long,
conpliceted, and did require sone written r esponses. Ve
estinated that approximately ten percent of the registered voters
did respond. The questionnaire itself was not a successful
instrument. The responses were not varied enoush to give us =a
definite feeling of how the public felt. This wvas conpounded

by the fact that nmost of those responding were probably school
supporters. This assumption. vas nade because the large majority
of returned questionnaires were brought back via the students in
our schools and only a feu vere ansvered on the printed
questionnaire circulated through the local newspapei.

In an effort to save nyself tine, I ashed each dbuilding
nrincipeal to totnl the responses returned to his vuilding on a
forr which I develoved to ease the tabulations. “"his proved to
e of preat assistance in tallying the results. 'y secretary
~ade a separate Looklet for eacl Roard -of I ucation nenler,
ad—ministrator, and local nevspaper, containing a conposite of all
+we ansvers and conrents. I requested that the results be
sublished by the various nevs nedia.

It should be pointed out that I net with each of the eigh
school staffs and three civic organizations to discuss the
questionnaire|and ansver their questions bvefore they responded
te the survey|in an effort to Jdetor.oine 1i.cre the general public
mischt have di¥ficulty underctanding what ve were asking. I ~ade
a viistake by having tle questionnaires printed (at a cost of
four hundred Aollars) before I made the rounds of schools and
civie clubs. I gould have clarified sone of the questions had
T used & rouch draft in ny personal appearances, and then had the
nuestionnaire mnrinted.
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V. A-1, ASCERTAINING 77N THOUIRED TWPUTS

"he organizatiens, nurter of people invoived, tine required
for total croups, and costs involved for my port:~n of this

project are estirated as follows:
H

v

Nrcanization Involved Jo. of Peorle Total Tine Actual Dollar
Nequired Cost (not
including salaries

“oard of Tducation 7 126 hours -
Administrators 11 260 hours > €0.00
ffeneral Public apn k50 hours -
Tewspapers 3 16 hours 200.00
Civiec Clubs Q5 . 95 hours --
Teachers 145 145 hours -
"on-instructional personnel 130 130 hours --
Printers ; 3 30 hours 400.00
fecretary - 1 R0 hours -
Architect 2 50 hours “ of Dond -Issue
Totals 1,207 1,376 hours 46€60.00

Additional time and money will be spent the Spring prior to
and during the actual election process. An additional anount of
dollars will be needed to develop a prospectus, print the bqnds,
sell the bonds,. and pay the school hoard attorney. The actual
bond election is presently estinated to be 4$0,000,000. ‘
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V. B. IMPLEMENTATION OF WESLEY BOUGHKER'S PORTION OF TYE MANWUSCRIPT

As a result of the short time s mn of the iii & -Practicun, the
actual practicum was the inplementation of onﬁy the last two pliases
of the UTCCISDM. I ¥felt-that the six-nonth inplenentation of these
two most inportant phases are of mnost imnediate relevance to nost »
administrators than are any other gsix-mnonth segnent.

A. Volunteers ‘ .

‘ I had already been directed by ny superior to develop }he A,
curriculum and educational specifications for the new building. T
T™e first trhing -I did was to seek volunteer t€achers fron the
district. Any teacher who desired to assist in the developnent of
the curriculun and educational specifications for the rev elenentary
school that was to be built, could attend a series of inservice
seminars after school, where we would apply ours elves toward the
cdevelopment of the curriculum for the Yuilding. I specified no guide-
lines for .persons who wanted to be involved, other than that nrost of
_ the time would have to be voluntary, and that the final staff for the
new school would be selected fron this grounp. I Bistrituted, vith
twe district rmermo to all teachers, the .1ist of topics that were to
bte discussed, a list of the consv.runts, oning ddstes, neeting tines, -
and the meeting place. This memo Was distributed to all PTA Presidents
with & special request that they, or a representative, set as a
regular menber of this committee. Adninistrators were nlsoc invited.'

‘ r

R. rurriculun Development and Design Process
1. Organizational Meeting, lst Meeting, lUth Veek =
y ;

At the first organizational neeting I explained the process we
would use for the developuent of the curriculum. I didn't mention
the Curriculun Validity Component which I would use at a later date.
Tt was explained that teachers would receive no pav for these reet-
ings. Attendance for teachers was nandatory, unless excused, for
those persons who wanted to teach at the new dbuilding «fter it was
conpleted. I further declared that anyone in Lthe district was welcome
to sit in on these serninars. Parents were welconed and it was ex-
rlained that they were to be regular m enbers of the cornimittee structure’.

*Sixty-seven, of the possible‘23h classroon teachers, attended
this after-school orqanizationdl meeting. All PTA's vere represented.
Only three of the nine elementary principals showed up to participate,

) Ve discussed the intent of the curriculum design and the unusual
procedure ve were to use. There were no reactions, positivé or.
negative, to the procedure. Teachers accepted the procedure and
asked a few questions about the nmanlatory attendance and whether
there night be future release time for the project. I explained that
there would be visitations to other schools and a possibility of two
half-day release-time sessions, but I could nake no pronises, Aas

this had not been approved yet.

"




The tenchers were divided, on a volunteer basis, into eight func-
tioning committees. Th® first seven committees were each to investigate one of
the following areas and send a 1 to 1 1/2 page typed report to me before the 7/
meeti was held in two weeks. I wanted to make copies of their reports so that
they c d be distributed to all participants. The areas of investigatibn wcre:

’

. 'Tdentify the Current Purposes of Education

. Review Goals of Quality Education -

. Identify Current National Priorities of Education
Review of State' Common Goals of Education and Account-
ability Guidelines
Review of the Local Board of Education's Philosophy,
Goals ard Objectives )

Review Board of Education D’ s ricula
Review Future Trends of Ame L..cation . »

”

The eighth committee was fo act as an evaluation committee for each
“of the séven written and oral reports that were to be presented at the meetjing to
be held in three weeks. I.requested them to develop an evaluvation form to be
used for the speaker we were to have next week.

We collectively decided that we should take the remaindé; of time
to let these committees meet, elect a chairman and plan their strategy to complete
their respective assignments. :

5. 1st Seminar, 2nd Meeting, 6th Week

I sent out a memo to all teachers inviting them to hear the speaker
for this after school meeting. A man from one of the local universities gave a
talk/~with very good A.V. materials to supplement it, on the subject of "Influ-
ences on Education Today'". After the 45 minute presentation, we again divided
into our groups to check on the progress of each member and to complete the
"Speaker Fvaluation” I distributed to then. .

" 3. 1st Workshop, 3rd Meeting, Tth Week - - - — -

Meeting reninders were sent to all persons that had attended ‘either
of the two previous meetings. Each of the committees presented a 10-15 minu. °
oral report to the committee—of-ihe-whole on their aréa assignment. It was
evident that all but one of thése committees had put quite a bit of time into
these reports. They had talked to administrators, school board memhers and
even State Department officials. The written reports ranged irom a half.page
to three pages, with one report not completed.

ment\based on a 1-5 rating scale for each reporting coamittee. Each member of

\b\§a The evaluation cdommittee had establish2d a short assessment instru-
the eYeiuation committee completedg}ﬁ evaluation on each committee. ~iey felt
e

the results of these should bc presented to the committee chairman for them
to share w'th their committee members. The evaluatione covered both the oral
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and written reports of cach committee. They also recoqmmended that a different
committee might accept the responsibility for completing the evaluations at each
meeting. This recommendation was accepted and a ‘schedule was to be developed.
— )
. Committees met briefly once again and drew papers that had three
topics Msted on. They were to investigate ®ach of these §0picsiand present a
short written and oral report on each, the mecting scheduled in two weeks. One
of the committees volunteered to act as the evaluvation,committee for the meeting
in thr e weeks. At the end of the meeting the evaluatidn team recommended that
eacq -tee utilize some forms of A.V. for their presentations. Seminar
eva: .15 were once again complqted by all participants.
: .
o L. ©2nd Seminar, Lth Meeting, 8th Week ° .o
v : |
Memos were distributed to all 66 of the 1nserv1cq/part101pants that
had been regularly attending the seminars. . ) .
. 14

Cw A curriculum consultant that I had arranged to lectyre, discussed
fhose types of curriculum philosophies listed on I., page 63 of the TCCISDM.
There were the same-topics that the committees were given. He gave a very |
stimulating talk, which culminated with many questions. The meeting adjourned
40 minutes later than the normalg 1/2 to 2 hours$.we had been spending at the
other after school meetings. '

s T handed out the "Speaker Evaluaticns", which the participants com<*-
pleted and returned. ‘ , (Y

2
/

5.- 2nd Workshop, 5th Meeting, 9th Week
L] "o

I sent out the customary reminders for-this ‘alf day release time

inservice. I had previously made arrangements for substifutes to be hired for
all teacher participants. I had received additional four requests from teachers
requesting to be included in .this inservice seminar. I declined to let them
atténd the seminar as it wouldn't be fair to the other people to consider them
for any staff positions in the new building,

. I received permission to provide a half day of releasggﬁime for
this seminar, as a large amount of material was to be covered and I felt™Tt _
would be better to establish the philosophy for the school in one day, without™
an interval between meetings. . -~ .

A1l committées presented good -oral and written reports. Many
committees had identifieli a number of published articles dealing with their
topic. As I received these in advance, I reproduced these for all members and
they were distributed at the meeting. As I had been in contact with-all com-
mittee chairmen ﬁeriodically to ensure they were meeting and completing assign-
ments, three had asked me to get A.V. equipment for this meeting. Two of these
committees g se excellent A.V. presentations on their topics.




-

I had limited allioral.feports to 10 minutes, with a lo_minute'
question/answer period, when the remainder of the committee-of-the-whole could
challenge or support the topic. After all oral presentations-had been completed
and reports distributed, I opened the floor for discussion as to which of the
philosophies discussed today, dhd those discussed by our last speaker, seemed
to best fit the needs of the children.” A rather lengthy, sometimes unruly,
discussion prevailed at this point. I finally had to relate to Roberts Rules
and insist that only the chair recognize speakers. Although there was much
discussiom about "Open Schools", "value-centered education", and "Schools
Without Failure", I felt a consensus would no{sziz&eached and that to continue
the meeting with tHis 'many people involved in ch a volatile atmosphere was
detyimental to the entire spirit of one‘of my objectives of this program....
professional interaction. I thought I would try one ‘more strategy. 1 halted
"discussion" and had the group brainstorm one-word‘qualities that they would
like to see iwa curriculum. We listed about 60 words. I then asked them

. to take five minutes quietly, without'talking to anyone, and review the brain-
storming list and the previous committee reports. Arter everyone settled down
to the task-at-hand, and after much orderly discussion, it was unanimously

~ voted to build,gn open school with a School-Without-Failure curriculum. The

curriculum was to include standard academic subjects with an emphasis on the
laffective domain and individualiz%}ion.

~—

+

It was decided that the chairmen would submit for the group's
approval at the next meeting, the written building goals. I thought this was
jinteresting, as one of the chairmen was a PTA person, and not an’ educator. One
committee was going to meet with Board members to: (1) Get their reactions on
the identified curriculum and to identify Board of Educational priorities and
limitations. Each of the other committees were to investigate one of the topices
of the Vertical Movement portion of the Boughner Trichotomy School Organization
Design Model”. Inservica’'meeting evaluations were distributed and completed by
all participants.

It was decided that the calendar for the nekt meeting dates that
T had originally' prepared, should be altered. It was also decided that we
would schedule only two meetings in advance, as we would need more time between
the next few meetings to prepare for visitation schedules and 's. 1 didn't
have the entire Trichotomy completed at this time in its final Yorm, but I
suggested that I would send out information dealing with the Trichotomy concept.
1 further suggested that all participants should review the distributed infor- '
mation in preparation to building a school visitation schedule.. It was suggested
that each committee would draw up théir own list of possible schools. to visit,

2 based upon the Trichotomy information I provide them, and meetings that they ~
haVe to discuss this topic. I recommended that I attend each committee meeting
in the next few weeks to answer questions, assist them with a list of where they
might 1jke to visit to see specific concepts, and to arrange for them to make
theiiﬁ3¥sit. They agreed to Epis and it was agreed that teams of 2-3 teachers

i

3Refer to Figure 17, pege 98 and the information on pages 96-101

s
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would visit each chosen school. I had already received permission for each teacher
to make two half-day school visitationms. '

&

This was a very successful release time inservice. We accomplished
much more than I had programmed for, although, at one point, I thought that the
inservice was going to be a complete disaster.

6. School Visitations, 6th Meeting, 10th Week

I subsequently arranged to meet with all of the committees on an
individual basis. Visitation schedules were set up and I made arrangements for
the visitation at these schools. I requested each visitation group to develop
a list of/what they were looking for, questidﬁs for stud%nts,.questions for
teachers, and some type of rating system for their final impressidns of how
they judged -their particular Vertical Movement within each school. It was
decided that the next meeting was to be scheduled in three wee?s.

7. 3rd Workshop, Tth Meeting, 13th Week

Notices were 'distributed to all participants, for this after school
workshop. The chairmen submitted 8 goals for the building. They cautioned the
committee-of-the-whole that lengthy discussion on,the topic of‘building goals
‘would only lengthen and weaken the basic goals that had already been, identified.
The goals were ac&epted as written, with a few minor semantical and punctuation
alterations. The other committee reported that our philosophy was in no way in
conflict with Beard members. It was related that our philosophy clocsely
_ paralleled their priorities and concerns. The committees all supmitted written
and oral reports on the Vertical Movement of the Trichotomy. Having had the
input of these investigative prelimirary Vertical Movement reports and some of
the completed school visitation {epdrts, the floor was open for discussion to
develop the School administrative organizational pattern. There was a lengthy
discussion about the differences between "nori-gradedness' and "continuous
progress", Nearly all of the teachers discarded the "graded" concept. It was
finally decided to non-grade the entire' school,. with the unifying factor being
continuous progress. There was not open opposition to this but there were &
number of questions that i1ndicated insecurity on the part of a few of the
teachers. I was debating whether I should request that, rather than returning
their workshop evaluations anonyméusly, I might ask them to identify themselves
so I could identify who wasn't in agreement with the outcome of the school
organizational pattern, as this must be taken into consideration when the'final
teacher selections are made. I finally rejecteﬁ(this idea, as I already knew
who was basically in favor, and opposed, to the nongraded concept. This is a
good reason for the coordinating administor to attend all meetings. The evalu-
ation committee delivered their evaluations to the committee chairman.

i

i




Fach committce took one clement of the "Oblique Relationship" to
investigate for the next mecting. A new committee assumed the evaluation
committee's functions. One committee assumed responsibility to write the final
draft of the approved philosophy, goals and Vertical Movement component in their
final forms. The next mecting date was set for two weeks.

8. Lth Workshop, 8th Meceting, 15th Weck

. T. contacted all committee chairmen to ensure their progress. Then
1. sent out the meeting reminders for the Lth workshop. Teachers were working
well together now. Six more visitations were reported on by teacher committees.
Five teachers had indicated they were no longer interested in continuing the
workshops or accepting a position in the new school.” All nine PTA's were
represented. Copies of the final philosophy, goals and "Vertical Movement"
information was distributed. After a day's philosophical discussion regarding
the best methods to meet the needs of the students, the team teaching concept
was accepted as the "Oblique Relationship" component. The teachers wanted to
vocte'on the "Horizontal Grouping", but I was able to delay this by emphasizing
that one of the strengths of this procedure was the inservice aspect of dis- B
cussing each Trichotomy topic to ensure that all teachers have a common base of
understanding. Teachers agreed with this logic as they indicated positive
support for~the interaction on each topic up to this point of the program. .
Horizontal assignments were made -to the committees. Meeting evaluations were
distributed and completed and the next meeting was scheduled. 3

N 9. 5th Workshop, 9th Meeting, 1Tth Week

Reminders were circulated to all participants for the 1/2 day release
time inservice meeting. Sixteen additional visitation reports were presented.
Horizontal grouping reports were presented and distributed. ﬁqz}ng open dis-
cussion there were a few disagreements by one group toward adopting the indi-
vidualization concept without pridr Board approval and support. A second group
disagreed with the multi-age grouping as a contrast to individualizatfon. There
was an eventual compromise, as the term "individualization" previously appears /7
in our philosophy statement. Both groups were in agreement with the multi-age ___

~ grouping ceﬂcept‘Efté?‘thé“ﬁé?§6ﬁ§ﬁﬁﬁéf"ﬁia_ﬁisitéa the multi-age, grouped schools
explained what they®had seen,.and that the "individualization" element of the
Horizontal Grouping was being discussed in almost utopian terms, as a result of
the term's many implications. The teachers realized that our teachers and school
system is not scphisticated erough, at this point*in time, to develop a true
"individualized" grouping for a school. This completed the "Curriculum Organi-

zation and Design, Phase XXIII.'
C. Curriculum Validafion

Before the committee-of-the-whole began their work in developing the
educational specifications, which is not a part of my practicum, we began the

-
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curriculum validation portion of the practicum. By this time, self-imposed attrition
had reduced our participants by 20, from the original sixty seven tcachers. All
PTA's were still represented and quite actively working, with the teachers. We
remained with three principals attending the meetings.

Curriculum Validation Inservice, 10th Meeting, 19th Week

I had established a date for the committee-of-the-whole to meet on a
release time workshop session. I did not tell them in advance that they would
be working on a curriculum validation process. Reminder memos were distributed
to all regular participants a week in advance, and again two days before the
session was to take place. I requested, in this memo, that participants be
familiar with all of the information that we had discussed previously.

I had requested previously that thrce of the committee chairmen provide
a well-prepared 3-5 minute presentation on assigned elements (sides) of the
Trichotomy that had already been agreed upon. I requested another of the chair-
men (a PTA president) to provide a well-prepared 3-5 minute presentation on the
consensus philosophy for the school. These oral reports were presented to the
committee-of-the-whole. After brief clarification and discussion, I distributed
the "Curricuium Validation Sheet"* to the teachers.

1 discussed the instrument, purpose, and how to complete it. I explained
that the vertical column headings were not listed in written statements and that
they would have to crossreference on the paper to see which goal or rhilosophy
was being validated. These were to be completed by each person and returned
unsigned, as I felt that teachers would be more "open" if they remained completely
anonymous. It took less than an hour for the completion of the instrument.

After I received these, I distributed the Master FEvaluation Sheet and
requested that these be completed anonymously. While they were completing the
Master Evaluation Sheet, two other teachers and myself reviewed all of the com-

_ pleted Curriculum Validation Sheets. We identified five papers that indicated
that those persons felt there were a number of conflicts between some of the goals,
. philosophy, or curriculum organizational structure

After the Master Evaluation Sheets were collected, I talked with the
teachers about how anyone not agreeing with the goals, philosophy and curriculum
organizational structure would find themselves in a very uncomfortable situation
next year if they were picked to teach in the new facility. I ewblained that
disagreement with these items does not mean they are not good teachers. It simply
means that they would eventually have serious philosophical problems with admin-
istration and the faculty, if they were teaching their own ideologies and methods
at the new school, and not working as a team member to ensure success of all of
these elements of the new school organizational structure. I further requested
that it would be a waste of their time to continue working with the committees

*Refer to Figure 3, on the lagt page of this section.
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now that the curriculum is cstablished. It is interesting to note that when ve
had our next session, four of the five Leacher@, previously unidentified, did not
show up for that, or successive meetings. Y

- e
My secretary and I tallied the Master Evaluation Sheets and sent ccpies

of the master taily to each participant three days later.

D. Summary * ’ s

' As this is the culmination of my practicum effort, I will report that
forty-three teachers, all nine PTA representatives and all three principals con-
tinued on to work on the educational specifications for the new building, which
has not yet been built.

1 feel that the practi-um e.fort was successful. Although the partici—
pants were not aware that I was conducting the curriculum development and vali-
dation as a part of my Doctorate requirements, their responses on the Master
Evaluation Sheet were very positiVe toward the elements and implementation of
the program. I feel this is indicative of the success of the practicum and the
completed curriculum design. ) '

L]
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FIGURE 3

2 CURRICULUM VALIDATION SHEET
/

Directions:
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Date

Place an "X" in those boxes where the headings are in philosophical,
or process, conflict with the items listed on the left-hand column.

Leave the boxes blank if they have no,relevance to the left column.
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V. B-1 ) '

‘Ascertaining The Required Inputs

A. Justification of Time Expended;

The practicum peviewer may quéstion why I am requesting that I receive
full credit simultaneously for the Midi and Maxi I practicums. I would suggest
that he closely review the information on the two enclosed "Required Input Grids".
The time and energy that I have put into this project to effectively resolve the
problem at hand, that of designing and constructing a curriculum for the new
elementary building that is to be built in our district, helped me not only to
complete my objective, but also to provide a sound procedure for any future con-
struction and design of curriclum.

PR

The times identified on "Required Tnput Grid #I" and "II" are in no way
exaggerated. I set aside on the average of 2 working hours a night, 7 days a
week, writing and designing this program, since December of last year. As you
read through the manuscript, I feel you will agree that the program design was
well developed and reflects the large amount of research and planning. If you
will cross-reference the administrative hours, listed on Grid I to the actual
Maxi I Practicum Report, "Executing the Practicum", I think you will see how the
time adds ups quickly. :

For example, Just a small item such as the proposal outline that was
included in my original proposal took me 40 hours to research, plan and write.
Although it may look to be a simple process, ask yourself what should be studied
in a community needs study. If you look at item #I on my practicum proposal
outline, you will note that it takes quite some time to: (1) Identify all areas
of study; and (2) To research past completed studies and books to ensure that no
important element is eliminated from my progrem. If this took me 1tol1l/2
hours, to plan and write, you can imagine how long it took me to plan and write
item VII, page 4, 5 and 6 of the proposal outline (Present Educational Program
Study). Total all fifteen items listed in the proposal outline and I think you
can see how, to do a good job developing a meaningful coordinated proposal outline,
L0 hours was not an exaggeration. . '

/

’

The proposal outline was radically altered after I actually began re-

searching, conceptualizing and writing the program. As a result of a number of

problems I identified in the traditional currji2ulum development procedure espoused
by most curriculum "experts", development of my program was to be more precise :
and instruments/procedures better developed, to compensate and eliminate these
problems. As my approach is a radical departure from accepted convention, I felt

I must carefully document my manuscript with quotes and research. This, too, was
extremely time consuming.’ !

B. Importance of the UTCCISDM:

- I attempted from the beginning of my original practicum design, to keep
good records of all input, time and energies expended on the program. This was

+

\

N

vy
[ Y




fortunate, as when I realized that there was no possible way to keep this practicum
to the guidelines of a Midi practicum, if I was to make any type of a significant
contribution to future change of educatior. I feel that the only reason that I
continued each day, for over a year, to work so hard on this practicum, was as a
result of my feeling that there was an importance to the practicum, and especially
particular portions of the practicum, to future curriculum development for persons
in other school systems that haven't the carriculum experience and expertise to
develop a new curriculum for a new building or to revise existing curricula. I
feel the input of myself, people I consulted with, participatns of the actual
practicum work, money expended, etc. have all provided for a well-documented and
extremely significant practicum. Portions of this practicum radically change the
present "laissez faire" methods by which we presently develop and implement curricu-
lum in the public schools of today.

C. Implementation of the Practicum:

As the entire UTCCISDM is a two year }mplementation project, I have
implemented, for the Midi and Maxi practicums, the two most significant phases
of the UTCCISDM manuscript, "Organization and Design of the Curriculum Component" o

(phase XXIII)} and the "Validation of the Curriculum Design Component” (phase XXIV).
Pages 60-~70 of the manuscript must be carefully studied by the practicum reviewver,
however, ‘as the completion of steps S and 6 of the Program Design Development's
eleven basic implementation steps, listed on pages 71, 72 and 73, are dependent

upon this information.

!

The required inputs foﬁ the planning, writing and implementation of my
contribution to the total group Midi practicum effort are graphically stated in
the following Grid #II, in which Identify Human Efforts, Materials Consumed, Total
Number of Hours Expenled and Dollars Spent. Grid #I identifies the entire program
practicum and the required input for each area, to qualify for full Midi and Maxi I
practicum credit. ’

1Refer to Figure 1, "Utopian Teacher-Centered Curriculum Inservice Study
Design Model /" Manuscript.

21piq.

(A Xe)
-]




— e~ [~ = ) =3 - e . .
m swty, os®aTAY . 00°22£T | 00°069T 00°$
S Sy (JurdAy)£ae332935]| oo nt| 007L | 06°€ 06°LT [ 6L°T 05°Sn 00" N1 [ SL°6T 1 00°T2 [SL°S
= UOT1RJIISTUIWDPY | 00° ST 00°48 00°LL Q0" 102 0% " 9g 00" 102 00°96T1 00°'g6 08°geT | 00°0
uoT3onpoxday{ g9°f LL*n 6L" GL-ee 01"t 68°6n TE°S 06" LT g ee |20°g
wn\ \
Telog n © n w ~ N = K :?) "
- V) o o) A = — - N
= M/_ - ! wn\ :../ B = Mu \O C.W
M) UN »— 1 C-J o j_lfw/ reay
.,mln. m L3 o — 1 — m — — [} n<w[ = L
..Au..m ! “ oY} Y = TaY % 0" o
= - — o . ) . . )
. ™ — (Y]
—~ m o oy wn n =
§ o - o O — Y o "
m Pmm— Illﬂllllﬂxu -
= |+ \D [« o] n (@} = " n% == \O =
o | o8 & ¥ S 2 S g | s 21 % | 3
= m“ M — §Y] — —
&
e | E ol o S ) o 2] 4 Y | e [ =
— ~ [ n\ n\ ~
.»W 3 o N wn o o —
o w E[E = | % A% S S | R 5 | 2 | §
N5 Dl = = = = =
3 O Py
s £° = = = | 2 e 8 | % & |.3 | &
fx, Wam % = 5t m — M — ] o — —
& .m Wm 2} ~ 8 \O ,:bm“ vl v 3 m.u
g = ! ] — | — 1 ) ] ) 1
13 2 &
15 - : — — — — — o~ ~- - o~ —
A v o — - ~r - - - — — g
£ - e
& 7 = o) ~ © o = ) " -
= (% — ~ — — —
- O = o
[l = ”
toges
EE o @
U m mu . “
© .m U oA — 4V} ™ s n O [ @0 N
gl 3 0w
=l o T o }
o )
[+9) = F
o g2 |~ ,”
- o o
o o = |
- £ o n
558 % 5 |
E a 2, o a, |
2EEl % w k. 0o 9 o b 5 & e
~dd |48 o £ o et —~ e = S
B W] oA = “ 5 “ o5 Y a |_OR/ |
e8| 5% e 2 H g E L= £ o o PR )
.m W“ N O w o w O IS £ 0 Q A O + 0 o ﬁ
B . B r ' A 2= e} 4 T e~ - T L) ] 3 I > I . . < 5 W
/. 4 r [ "- — 'Ivil -——- — e - [ '.I. -8 <4 — - . — Iit.




eetings K 3R EE BENA Sl =< o) frotal

‘:\dministrative . f[ xlolo ©
Preplanning 1-3 vlofo 0 I
l': Organization Bl 2o]6] 266 9] - {2 b | 15 T A %
Jrganizational oo ~ ‘
Meeting 1 4 1 B s{3|268] 315 h.q92| sl |5

’ “ B n

o] (0,
t —
1 ofolo ot |

! st P‘C m (\f
! leminar 2 6 & iy 155} 2 155()2.5| 2 |1 [1 6.5 [|VE7] | S A

.‘f _ _ .
st E S
Workshop 3 ( 66]1 168 ll126k 612800l .5) 12 {1 |5 [19.5)lwlal) | < f
. ¢ [V} {=2 I =

& [qV] [qV] .

N A ’

1‘ l ololn n ' )
2nd it S
*eminar k4 8 le6l2 [roff 1722 | 27u 2 | 2.7 9.5l 7 T8I 1 &
) .
re 2SR &

vnd N w- (D- . (D. . ,
Workshop 5 9 651 168|772 |33{2805 )} 6 [3.5 P2f13|3u.5(|FIBF[R] D ¢
: At [ N I

{ 1
«.chool 1 . o] [=] [=] (o3 I !
Visitations 6 10,11,12 %6 |- 1681 295|13] 308] 14| 396 F- {4 | U1k N‘; <l oL
¢ | R AR
. — =0 Ea [
. orkshop 7T 13 6L 12167]| 97212 9§h 2 1.5 B.5h.S 11.5{| =kofin ﬁ .
L :
o - . lsels] |s
~orkshop 8 15 61{1]6h|[1280]16]1296ff 3 |2.2 |4 ]6]15.2 kel o

. ,° (V] [aV] [8Y] [ g
- —— - - [ 8 — '_‘ p— _'_‘ . ———

. .th - N8B =
'.lorkshop 9 17 59(1{61[l10011131101k 5 3 p.gust 9.5 || SIS0 o<
Yf-_r— r‘l[?r'iE E'_‘V
Cwrricylum - " )
@a ion —gl 8 N 8 g
In ice 10 19 59|1]6180801 | 684}l 6 3.5 b f.5] 15 2%mﬁ 4

. ~ W: ™ I
- ~f -
onNololojo *
‘ =folelef e
Totals 79 g 859116124 92369 5}+27.9 |32 |46 [555. 1 Aoz 12 I
) IRl .

Ty "Required Input Grid" time 1ine will not coincide with Figure 2 of the manuscript
E ICSDM Time Line) as the Midi/Maxi I Practicum was implemented as a separate part

wrmmmhe written UTCCISDM manuscript.

”

<

A




)

};,C.‘IWPLEWETTATION OF LLE ?AHDABL'S PORTION OF 717 "ALUSCRIPT
: Y LN v

N

Yy involverent in the selection of an architect is a result «
of previous experiences with building programs and three years of
ernlovrent with an architectural firm.

Through discussions vithin the adriinistrative siaff:,the
tcard of FPducation's concern with overcrovded conditions, and &

n

. parental involvement in school functions, the Board of Educati
vy

deternined a need for a building program. After sone prelinin
pla~ning, the superintendent contacted ne to discuss a proper-
procedure for tle selection of an architectural firm to desiﬁn
the needed facilities.” Ve reviewed the two basic neans by which 3
this could be accoiplished; namely, contact an architect and .
inquire as to his interest in perfornihg a service for the school
district, and the second procedure which is to interview various
firms. Tne decision was nade to proceed through the iptervieving
process. ‘

I developed an extensive list of questions to be considered. °
"hese were reviewed by the superintendent's cakinet for a}ditigns,
deletions, or clarification. Following the review, & final
docurent was presented for approval along with the reconnendation
to pursue the interviewing pqocess.‘ Both the process and
questionnaire were approved by the board. )

-

_ . In order to_assist the superintendent, I cormacted the
Michigan Society of Architects to obtain a list of recomnended

firms for our project. The'list was added to as a result of
individuals'® knowledge of particular firns. gpislcould be dangerous,
as individuals attempt to heir influence, wherever possible.
However, this was not of great-c

cern to us at this time. Our
procedure was to forward\ a- docunenjt , prépafed by the superintendent, -/
describing the district and discuslsing briefly our ‘plans, along *
with the questionnaire. . ' P ' -
The architectural firms were asked to return-the conbleted,
nuestionnaire expressing their interes% in our pipjeét and to

include a brochure, if available, discussing ’the firm's proJjects

and history. If they did not desire to be considered, theéy vere
asked to réqpond dccordingly. An-ovegwlelning resgonse uas
« received by the superintendent. ) Tttt i R et
~ PR . b eyt . \ -4
Sur procedure at this tine was to review all respcnscsﬁ “his
was done by a teenm of }dninistretors‘ In. sore cased phone. crl s
were mnade to ?pecific firngerequesting clarification relative. to
a particular response, question, draving, photograbh, ete. Ve - v ‘

ERIC 26. T
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then reduced the nunber of prospective firm to approxinately
twelve. This list was given to the superintendent along v'th

the completed questionnaires and any materi als the firms had
forvarded to us. ~The prelininary reviewing tear then forvarded

a letter to each firm expressing our appreciation in their interest
in our project including any naterials that had been forwarded to
us. The remaining architectural firnms vere4thenireviewed Ly the
superintendent and the cabinet. Following their review and screen-
ing, ,the firmns' materials vere presented to the Board of Educa*ion
vith a recommendation to interview six firms. The firms vere
intervieved as reconnended by the superintendent.

It was egreed that the board wvould interview tvo architectural
firms per evening for three consecutive evenings. Times and dates
vere nutually agreed upon. llinety minutes vas the esteblished tin
for each interviev. Generally, the presenl.iion Ly each firm -
lasted fifty to sixty minutes. The remairing thirty ninules was
nsed as a nquestion and ansver period.

The procedure prcved to be nost enlightening for all prersons
concerned. The presentations varied considerably. Photographs
slides, renderings, models of buildings, and a prepared brochure
were the five prinary means used by the architectural firns.

Based on the. interview, the board determined alditional
infornation would be helpful. They then contacted four of the
firms requesting the opportunity to visit projects the architect
nad discussed. Ue toured two buildings designed by each of the
four selected architects. TFollowing the final visitation, the
hoard met and discussed each interview, firm, and visitation.
After a very lengthy discussion and review, the board nade its
final decision.

The superintendeui was then asked to forward a letter Lo those
firns considered as finalists and to express the board's
appreciation for their time and interest in our project. He was
alseo directed to contact the firm selected to inform them accordingly
and to plap a neeting with the board, superintendent, and attorney
to establish a contract betveen the two par ties.

Over-all, the experience was enjoyable and most rewarding
in spite of the nunber of hours I invested in this, a preliminary
step%tin our total prorram. I was present dur ing the interviews
and visitations. At times it was difficult to remain silent when
particular comments were nade by the architects. Following the
interviews, the board members would discuss particular aspects of
the interview. I continued to remain silent dur ing these discussions.
The only timne I made any connents was when I was asked a specific
question by a member of the bhoard or by the superintendent.

I had the opportunity to ask a number of questions during the
visitations. ‘ly questions were alweays directed to the architect
%gd were related to the building as it functioned.
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nducational Svecifications

The developnent of educational specifications is always &
tirte-consuming effort But ultimately most rewarding for any
individual involved. Vhen the specifications are complete they
should provide the architect with a written picture of the .
building, facilities and how the building s hould function.

The beginning of this project was initiated by the
supef&ntendent during an adnindistrative council meeting. Following
a brief discussion of what hadl\to be done, a\Fkginystorning
session was cond.cted. His initial statement was, "Ye are
planning to erect a new high school. What are the various
facilities we desire to have included?" The 1i st was extensive
as it included the obvious, such as, nath selassroons , offices,
gym, liavatories, ete. It also included a planetarium, bowling
lane¢s, and escalators. LS

.

y Following the neeting, a small committee of,aaninistrators
met to determine those facilities that were realistic and should
be investigated and considered as part of the new facility. The
final list of facilities was then reduced to ei dteen.

Ve were then asked to submit names of students, teachers,
parents, custodians, cooks, secretaries, and administrators whom
we belicved could offer,assistance in the preparation of
educational specificatiOns. The lists wdre then reviewed to
establish steering conmittee chairmen. This final list totaled
twenty-two people. The committee w as co-¢haired by a teacher,
student, secretary, and an adninistrator. The renaining eighteen
people served as chairmen of each of the eightcen facilities to

he considered.

The initial steering comnittlee meeting was used to make
introductions, discuss our charges, list itemss to be considered
per facility, provide a time-line for cotrpletion, and establish
committees. Tfach chairman hgd the opportunity to review the-
oririnal lists of nanes for consideration as a sub—po'mitte%
nenber or mernbers. People were placed on the s ub-co nittees from
various areas of the schocol district. Tach sub-connlttee had
approximately six nembers. <he steering\connittee developed the
name of "The One.llundred Connittee.” '

The over-all charge of the steering committee was to develop
specifications, for each of the original facilities listed. This
vas to be 'done within a four-month period. The archifect was to
serve as 4 resourcs§ person and woi1ld attend cornittee reetings,
provide naterials as requested, and/or establish visits to
buildings if desired. The "One Mundted Conmittee” was to necet

rnonthly, the subcomnittees were to mneet as the cornittee rembers
thought necessary for visitations, discussions, etc. "he monthly
reeting provided eech cormittee the opportunity to ask for
assistance, discuss .their progress, nention particular facilities
tprat had teen visited, and to offer ijdeas to other connittees.
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mhe final meeting of the “One l'undred Connittee” was the
occasion to discuss the specifications being requested for
th.ir particular facility and to subnit a final report. “he
superintendent thanked those involved for their efforts and
outlined the procedures the Board of Tducation would follow.

mhe finsal responsibility of the co-cLo e a0 L rpe
“1¢ specifications, organize the materials, assenble a docunent
of spe ifications, and forward this to the architect.

The architect's involvenent with comnittees rroevided hin
the oppprtunity to get a "rfael" for the building and ah under-
standing of the desires of the comnittee.

“"he document subrmitted to the architect was well organized
and provided a considerable number of ideas and/or directions ve
believed to be educationally sound. Iowever, this was not ’
atcomplished without problens or conflicts. There vere thos
people who believed a swinnming pool was unnecessary, carpeti3g
was for homes not schools, and nore than one teachers' lounge
vas a waste of space. Sonme connittees believed their area of
responsitility was the nost inportant facility in the building. N

A few ideas were in conflict. %his dealt primarily with
the location of a facility or department within the building.
Adgiher najor problem that surfaced was that of space allocation
for~particular departments. mhere were those who requested a
disproportionate nunber of squére feet per room, excessive
storage, and related facilities. | ;

The architect dif an.-excellent Job in developing the new
facility according to the philosophy of the school district, the
dollars available from the bonding, and the educational
spetifications of the committee. The community will have a
building that they can be proud of, an educational progran that-
should excite students, and a flexible facility where any
educator would enjoy working.

’
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BIDDING & AVARDING COITRACTS

"here wWas no way anyoné except the Board of Education could
be involved in the bidding &nd awarding of contracts.

The architect did provide all contract doctinents and
wvorking drawings for the contractor to obtain. The bids were °
prepared on a standard docupent .with alternates prqvided. The
contractors did submit the completed bidding form to the Board

of Tducation office by a pre-established date and tinme.

The board offigially opened and recorded all bids at a
public meeting. Following this formal procedure, the 3oard of
Tducation had thirty days to review the bids, discus s the
alternate bids, investigate any bids that may have appeared

unusual, and avard the contracts to the successful bidders.
\
rd

The board determined the contract should be divided among
the various bidders. They employed a prine contractor to
complete a portion of the building. They then contracted
independently with selected contractors to complete other portions
of the project. This form of awarding contracts has two concerns.
One, it usually provides for a considerable savings of mnoney.
These funds may then be relocated or diverted to other areas of
the project. liowever, the second concern is more dangerous. All
subcontractors on the project rnust work directly for the prinme
contrkctor. Those contracted directly with the board have no
respoﬂ@ibility to anyone except the board. The result of this
may be a problenm in coordination of the construction schedule.
The architect is the board's representative on the construction
site and did cocordinate the prine contractor and the independently-
employed contractors. Because of the complexity of school
construction, one prine contractor is recomnended therefore
‘eliminating a considerable anount of construction coordination by
the architect.




SITE SELECTION

The purchasing of the site for the high school took place
approxinately seven years ago. It was at this time the Board
of Sducation began anticipating the construction of additional
facilities. However, at that tine there was no s ppcific knovledge
or direction as to what type of facility would be erected.

The acquisition of the site was a purchase of fifty acres,
with no options involved. “he board paid £75,000 for the site.
(The estimated value of the land today is $200,000.)-

The site was purchased with six prinary considerations
involved:

1. The availability of land in the school district.
The population is centered prinarily on tMe cast
side of the district.

There are no large parcels of land in the populated
area of the district.

A
The site is geographically near the center of the
district.

As the city grows, it will move vestward; there-
fore, in the future the high school will be
centrally located geographically as well as by
population. v .

"here is no industry, railroad, airport, etc. near
the site; in addition, the roads are excellent in
all directions fron the site.

There are a nunber of acres- surrounding the site
that could be purchased should an o anded
facility be desired or should a decision be nade

to erect additional buildings near the hish school.
("ransportation building, Junior high s $100l,
adriinistration building, etc.) )




J
“ TQUTPHDNT TEEDS

mhe contract betveen the architect and the Board of
=ducation indicates the purchasing of equipnent is the
responsibility of’ the architect. {\ a
) .

ke avery contract, there are advantages and disadvantages
parties. From the architect's poinht of viar, he &%&{
d a larger fee because of this service. It slhould also
r for the architect to coordinate nanufacturer of
equipriént styles, cnd colors as hée. has that total
lity..

v
”

Tf the responsibility of equipping the building rested
with 2 merber o® the steff, the fee paid to the architect
would have been saved. . .

I havye heen involved in reviewing sore equipnent and naking
rec01wendations,’Hovever, this responsibility restegd with the
Zousiness office. The business office nade the recomnendations
or save approval to the architect. -

f .
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PAFulToxt Provided by ERIC

RIC

V. C-1 ASCERTAIIING TR RTQUIRLD THPUTS

Orsanization Involved Tunmber of Total Tine Cost (lot

People Pequired* Including Salaries)
noard of TJducation T 175 hours -
Adninistrative Staff Ln 250 hours -
Public 103 2,300 hours - o .
Architect 1 45-50 hours**Dstablished fee
*Approxinate tines )

%% This figure is based only on his neetings with the citizens
group, nresentation to the board, and visitations to his projects.

-
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vI. TVALUATION/

According to the connunication from llurray Hevert, g
April 11, 1974, ". . .your evalustion plan is wveak. Adoption
of your nodel by your board does not necessarily prove the
model has merit. Or, it may be 2 perfect nodel and yet be
rejected by the board for reasons that have nothing to do with
its worth."

mhe rierit of our mnodel should be independent of the action
of our respective'boards of education or superintendents; ve,
therefore, have rejected any evaluation by thes e parties.

Therefore, we have solicited the review and evaluation
by three independent parties: '

1. Mr. John Kohler, AIA
Dunbar & Associates

2. !r. John Vermilya, Superintendent
Brandon Public Schools
. 3
3. Nr. 3:ne Scott
Assistant Professor of Curriculun
Fastern "ichigan University
It is our combined opinion the document pre pared by the -
teanm has considerable merit to ourselves as educators and for
our peers who nmay have a need for the rccomnended procedures. '
Ve are of the opinion that, as a !lidi-Practicun, the tine .

and effort expended surpassed our original expectations.

The following types of evaluation instruments v ae utilized
at one time or another throughout particular portions of the
implenentation of our.!!idi-Practicum. Speaker evaluations wvere
utilized for guest speakers. Fvaluations such as School
Visitation Ivaluations, for groups that vere investigating
different aspects of the curriculum or materials and equipnent
that were to be purchased, vere designed and utilized for
specific evaluative purposes. t"eeting Lvaluations for neetings,
seninars, and vorkshops that were conducted, gave us indications
of the value of these neetings to the participants. OStaff, )
administrators, and comnunity representatives were all responders
to these surveys. Other evaluation surveys Wwere utilized through-
out the® practicunm implenentation process.

1
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In sone arcas of the practicun, weipghting systens. were
developed to tally more accurate results of the responses, to
tabulate nore accurate returns, and to identify specific concerns
of that portion of the practicun (i.e., the enclosed curriculun
“aster Program Lvaluation Recapitulation Sheet). -

o
“he nutilization of a data-gathering questionnaire assisted
greatly in the development of a better understanding of an
crchitectural firm's capabilities. The dquestionnaire distributed
to the public provided data relative to their opinion of the
school district and their desires towvard bonding and construction.

-




Figure L - 2. FASTeR FROGRAM EVALUATION (Recapitulation Sheet) N

Directions: Place an "X" or "V " in the box that most accurately assesses the
value, to yow;, of the items in the left hand column during the
development of the curriculum. )

-

J
\-? - ,_DO_NOT SIGN THIS EVALUATION
/ ‘
Ko Little ] Some Much Extensive
Value | Value }Valug | Value | Value
L. 1. Boughner Trichotomy Process . ) i 17 38
2. Boughner ;;ichotomy Instrument 2 - 9 L8
3. Reproduced Information For The ' . )
Trichotomy Concept " 1 22 | 36
L. Curriculum Validity Process 3 3 6 25 22,
e ]
5. Curriculum Validity Instiument 3 L 27 25 /
6. Reproduced Committee Reports 1 3 38 17
7. Reproduced Articles Accpmpanying
Various Committee Reports 2 36 .21
8. Meeting/Seminar/Workshop Evaluations R 37 17 2
9. Committee Evaluations ' ‘ 1 L 21 21 12
10. Speaker Evaluations . i 14 30 . 1
11. Building Visitation Evaluation
i Forms T 19 26 7
1I.J12. Committee Chairmanship Leadership 3 2 11 19 ol
13. Administrative Planning and
Follow-through 3 3 24 29
14. Overall Administrative Leadership - 3 3 24 29
15. Secretarial Assistance 6 21 32 Eﬁ
ITI. ] DIRECTIONS: Rate the quality of the following items: v
: . “No | Low Averqgel mgh Texcellent
16. The Completed Curriculum Trichotomy Ruality|Quality | QualityJQuality [Quality
For The New School 3 6 13 37
17. Inservice With GCuest Lecturers 3 1 13 27 15
h8. Wbrkshops/Meetian - . 1 8 22 28
19. Overall Curriculum Development
Process ' 3 5 17 34
PO. Total Curriculum Development
Program : 3 -7 16 33

Q -
ERIC Comments/Suggestions: Place comments/suggestions on the reverse side of this paper.

fod by ERI
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CHAPTER I ORGANIZATION

As a school administrator thinking about the need for another
bohd issue, seve>al ceoncerns seem to converge at the same monent
and they must, of course, be logically separated and sorted before
any real action can take place. It seems that bond issues are usually,
difficult tasks to sell to voters, but it is 1less di fficult to
convince them when s¢hool administrators and school boards can
demonstrate that existing facilities are severely overcrowded and
student growth if expected to continue. In some cases existing
facilities are obsolete and are unsafe or obviously detrimental to
students' welfare.

The most difficult type of bond issue to sell is one that purports
to approve newvw construction or renovation of existing facilities
based solely on tul “.7v that you wigh to expand and improve the
existing curriculum. Think of the arguments you might encounter while
trying to sell a bond issue to edd an auditorium, a bwimming pool,
or adding science laboratories to an existing middle school. The old
cliche is still heard: "I received an education in these same build-
ings and I made out all right, didn't I7"

. [}

The difficult 4ssignment for school officials making these kind
of proposals is to convince the public that their children are not
receiving the kind of education they could be receiving. Perhaps
the two shops in the high school need to be expanded to include
additional mechinery or ar additional room for drafting classes, rather
than one home economics room--perhaps two or three are needed to
expand the curriculum to include cooking, sewing, small hem% repairs,
child care, or other curricular innovations. :

Whether your school district is growing or declining in enroll-
nment, some day you as a school administrator will be faced with the
need to build or renovate. It will be well to renember and place in
good order some or all of the following ideas: ' :

1. Start early to acquaint the public with why it is

necessary to build or remodel existing facilities, %
concentrating on why the present students are y T
handicapped under present school conditions.

~—

2. The nore parents and community residents you can bring
into the schools to see for themselves what you need,
the better your chances of passing a bond issue~-or a
millage issue. You might even consider bringing key
people into your schools for a tour of existing facilities
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and explain how additional facilities or renovatigns

will improve the curriculum. If these key persons

becone convinced of your needs for their children,
they'll kelp convince other people. One w ad of

warning here--there is the possibility that.inviting 8
key people like the presidents of the civic clubs or ,
businessmen of the community--some people will take ‘
exception to your list of key people because they

were excluded, and they may become leaders of an
opposition because their feelings. were hurt. Citizens
should be brought in, but be careful in your invitations,
people are very sensitive and hurt feelings take a long
time to mend. ) .

3. Involve all employees of the school district in an
effort to sell your bond issue. Most school districts
of average size employ about as many nop~teaching
personnel as they do educators. Consider for a monent
the number of custodians, bus drivers, buildings and
\ grounds personnel, cooks, dishwashers, teacher aides,.
lunchroom and playground monitors, crossing sguards, =
secretaries, clerks and various part-tine employees,
all or most of these people have-:a husband or wife who
is probably a voter in your school.distrfTt. If you
! were to nultiply your total staff,bywtw),>%hink of the
number of "yes" voters you might control with the
correct approach. These people are all able sales
persons whose opinions are valued by others because, \ .
after all, they work for the schools and they ought - '
- to know! * \

\
1

? 4. R -nember that in most states you must get a najority
of those casting ballots in the election. If you
would review the number of "no" votes in previous
schpol bond elections and calcdlate the same percent
of community growth to your count, you would be close
to determining the number of "no" voters to expect in
your bond election. You then know how many "yes"
voters you must get out to win the bond election.

5. Print a series of articles in the local newspapers <
- over an extended period of txmne 8ss is poss?ble §o . :
‘:// explain the basic ideas you want the public to become :
familiar with before the election date. Speak plainly
about your ideas and the various plans you' have ‘ R
considered, along with the rationale for dropping ‘
some by the wayside in favor of others. A questionnaire v
asking the electors which of two or three types of
plans or ideas you wish them to consider is helpful.
By stating your questions positively and asking them
to check which plan they prefer, you can then publish
the fact that the voters answering your questionnaire
determined that a new high school should be dbuilt,
rather than a new junior high or two elementaries. It
most people feel that you are .attempting to do what

.
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they vant, additional "yes" votes will be von.

The: person-to-person touch of small coffee clatches
where administrators and schonl buard members can
discuss the issues with interested citizens is

helpful. Meetings scheduled with local organizations
such as Rotary, Lions, Veterans Clubs, and social .
clubs. can bg-useful in discussing tMNe school district's
problems and future needs.

Information about the expanded needs should be openly
discussed with the students of the school district.
Their heeds and aspirations for a better educational
environment can do nothing but help to sell the idea
of improved curriculum and educational facilities to
other people with whom they come in contact. Students
want to be proud of their school, and almost any
improvement will meet with positive and enthusiastic
response.

Organizing a-Bonding Program

In most cases, capital outlay funds are needed in substantial
amounts at specific times to finance school construction or improve-
ment projects., Because of the large sums of money required at a -
given time, the large majority of Michigan school districts must
obtain these funds by borrowing through the issuance of bonds.

The specific bonding plan adopted by a local school district will
depend upon many factors, such as: the amount of money required to
meet both the current and anticipated future school ¢lant needs of df
the district; constitutional and statutory restrictions and limitatidns;
the condition of “he bond market, including current interest rates
and the amount of all bond issues being offered f:. sale; the
financial condition of the school. district, inclua:ng state equalized
valuation,,outstanding debt, and overlapping tax rates for other
school district and municipal services; and the willingness of the
elector§ to approve particular bonding plans. Becausjiof the many
variables -to be considered, it is imperative that a sdhcol district
contemplating borrowing through the issuance of bonds secure the
advice and counsel of persons competent in this field.




v . CHAPTER II POPULATION PROJECTIONS

The necessity for developing long and short range student
population projections for every school district (whether it is a
growing district or a declining district) is based on one basic need,
that being curriculum. What is being taught in our schools and the
intrinsic values picked up along the¢ way are, after all, the reason
schools exist. Short range student population projections will
determine the number of classes being offered based on the nunmber of
students scheduled or requesting cejgain classes. Whether a small
high school can offer such classes as a foreign language for a t ird
or fourth year or an advanced mathematics, science, or any highly-
specialjzed class, becomes a natter of the number of students in such
classes. If a school district's student-teacher ratio is twenty-one
or twenty-two to one, and a sc "1 district has even a few select
classes with a ratio of five o. ix to one. teacher, the budgetary
costs for these classes become . costly that their value to the
total student body becomes a real question. You have a choice of
loading the remaining classes with a much higher ratio of stydents to
teachers, coming up with the needed extra millage for supporting
small class sizes, or eliminating the advanced courses from the
curriculum. Unfortunately, many school districts are also faced with
the reality of dealing with 1 achers' unions and master contracts
that very specifically determihe how many students may be placed in
any one class. In some instances, the teachers' union contract also
controls the curriculum, which could ‘impose small classes on a school
district. : '

Pooajections in rapidly growing school districts are readily able
to hir+ ndditicral teachers during the school year as they are neededJ
but boxed in vith curriculum demands and teachers' union contracts, |
it becomes only too easy to be caught without the needed classroom ¢
space.

Several plans have been devised to alleviate crowded classrooms.
All of the available plans will not be discussed here, but some of
the more practical methods are presented for your information. Somne
of trese suggestions will more adequately be used at the elementary
level, while others will suit a tvpical secondary school.

’ Double sessions, or the use of a classroom at twice its regular
use for students, is a familiar plan, particularly to smaller school
districts growing faster than bond issues can be passed or more
quickly than their statc equalized valuation to debt ratio bala.ce
might allow them to build needed buildings if they are taking
advantage of state insured bond issues as they exist in Michigan.
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A typical rural or suburban school district riay have only one
secondary building that houses grades seven through twelve or any
other combination of grades. If half of the grades are scheduled
for the morning session and the other half of the student body is
scheduled for the -afternoon, the same classrooms are used by two
groups of students. Because most states have a minimum number of
hours that students must be [din school, it becomes necessary to begin

_the first session at approxﬂgftely seven o'clock in the morning and
run the first school scheduld until twelve o'clock noon. The second
group can begin classes at twelve o'clock (or five or ten minutes
after the hour) and run until five fifteen.

This structure has an advantage of saving nmoney via the expense
of operating a noon luncheon, therefore saving the cost of empléying
personnel to work in the cafeteria. If you are used to paying a
‘teacher or supervisor to oversee the lunchroom, this too becomes a
source of savings.

The number of custodians, cost of cleaning materials and mainten-
anc» machines, i.e. waxers, buffers, are another source of noney savers.
This type of savings versus the cost of running your existing
transportation #ervice, if you are in fact busing students to school,
nust be examined. The number of miles put.on a school bus can easily
double due to double sessions. Then, too, the added expense of having
extrd vehicle mechanics on duty during the evening hours may cost the
district a premium or time and one~half for wages. An inventory of
parts is also needed because few heavy-duty parts stores are open wvhen
"your rolling stock is available for repair.

One of the major problems with double sessions is encountered with
the availability of daylight. During the months of uctober through
April in the northern part of our nation, it is dark before seven
o'clock in the morning and dark before five o'clock in the afternoon.
If you elect to go on double sessions and you ifnclude students in
grades five through ten, you are going to face the problem of parents
objecting to their daughters or sons (usually daughters) standing on
street corners or rural roads in the dark. If students rnust walk up
to a mile or more to their bus stops, even more vigorous protests
should be expected. Parents will protest because it is dark when their
chgldren get on or off the buses, vehicle traffic travels at too high
a rate of speec and with their children standing or walking in the
dark, it makes it doubly dangerous.

O of the least heard but often felt arguments is that of
morality. This takes the form of two arguments--parents are sometimes
fearful of their daughters being picked up and/or molested while they
valk or wait for school transportation during the dark hours. Secondly,
parents are concerned about adolescents visiting each other in thelr
homes during the morning or afternoon hours when they are not in school.
This is especially true when both parents work and the teenagers are
home alone without perental supervision.

A positive aspect of this sane situation is the fact that older
children involved with double sessions are hone in the morning or after-

&
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noon and are available as babysitters for their parents. A mother
in particular has & great deal more freedom to shop, visit, or Join
a bridge club or bowling ieep when her older children are home with
the younger children.

This same positive attitude prevails when the older children .
can obtain Jobs before and after school. Not only does it relieve
the parents' anxiety abou* idle time creating problems, but it affords
the family or the individual student an opportunity to make his own
spending money, thereby helping the entire family financially. If,
however, this added source of inceme leads to the purchase.of an
automobile before the time when the student would normally expect to
get his own transportation, this added benefit can become a real
added cost factor when You consider the initial cost of the car, the
added insurance, repair bills and cost of gasoline. The emotional
and/or psychological aspects of young teenagers driving their own
cars can-also make a difference in dating trends and in their ability
to perform as well in Hheir academic pursuits.

Staggered starting times makes more room available in fewer
classrooms. If students are not primarily bused to school, this
staﬁgered starting time has merit., One-fourth-or one-third of the
entire student body can start school at eight o'clock, another fourth
or third at nine o'clock and ten o'clock. Large classroon partici-
ration suchﬁas boys and girls gym classes , swimming classes, study
halls, large lecture classes in social studies, typing classes where
a hundred can receive the same kind of instruction as ten typists, etc.,
can be scheduled for the few hours when the entire student body is

present.
¢

Lunch time will also bring numbers:of students in the classrooms
at this peak period down to manageable level. This is particularly
true if the school has an open lunch which allows students" to leave
the school during their lunch hour.

This type of scheduling also allows students to get full or part-
time enployment during their high school days. This, of course, has
the same drawbacks as double sessions for much the same reasonxi
Participation in extra-curricular activities can also be a problem’
regarding student participation and scheduling. In snall schools,
the availability of teachers who will return to school after they
have finished their teachinpg day for activities in the evening hours
might create sone linitations.

The year-round school has been gaining popularity in sone sections
of our nation.
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CHAPTER III ADMINISTRATION OF A BOND ISSUE

Let's take a look at the board of education as a channel of
communication. Those of you who plan to communicate through the
board will be dismayed to hear that board nmembers are virtually in-
effective communicators; superintendents are generally ineffective
because they tend to talk only to menbers of the power structure.

Perhaps the most depressing bit of information I found came
from a study conducted in the State of Washington. Researchers
there found that only one parent in four could nane his child's
teacher--and only one secondary parent in seven could name any of
his child's teachers.

The person-to-person source of school information is also very
revealing: when people want information about schools they tend to
go first to the school secretary; then they go to a mnenber of the
teaching staff; and, finally, they go to either the school custodian
or the building principal. One of the keystones to success is your
organizational structure. Try to develop a narketing plan headed
by a campaign coordinator. The coordinator directs the campaign and
attends every meeting held by every committee. Most school districts
use citizen advisors in their campaigns. But I feel that advisors
can be used in a different way. Instead of being above or below
the coordinator in the organizational chart, these people can be
be off to the right and are controlled by the coordinator. Simply
$ell them that they are going to conduct a campaign, that you know
vhat yduh\needs are, and you Just want them to tell you if you have
missed anything or if they think Yyou are doing something that
wouldn't work in your community.

Four, btasic committees can operate during the course of a campaign.
A1l should be chaired by school administrators--this gives you the

degree of control needed. X

The "finance committee can be under the supervision of the
administrator in charge of budgeting. His Job is to raise whatever
funds you decide are necessary to successfully pass the issue.

The publicity committee is headed by a principal who has
experience or is good as a public relations nan.

The legal/mechanical committee should be chaired by an assistant
superintendent who is probably more familiar with legal problens
than a principal might be. It is his responsibility to nake sure the




ballots' are printed, the election inspectors are trained, the voting
machines are in the proper place~-in short, logistics.

The registration committee is chaired by an elementary principal
or a director of elementary education. His duties include the
registration of voters, particularly those inclined to vote favorably.
Usually, elementary parents are most interested in passing a bond
proposal.~

To make this organization action-oriented, develop & monthly
campaign calendar. The calendar is .a "pert" technique, and simply
tells who is going to do what when. I think the advantages are '
obvious: first, everybody knows what the other person is doing, and
secondly, the calendar serves to hold p eople accountable to the
coordinator. A few people will always neglect their responsibilities
early in a campaign. However, these apathies will correct themselves
because those who were not contributing will find thenselves subjected
to a great deal of peer pressure.

When you look at financial elections held in Oakland County, the
State of Michigan, and the nation, you find that when voter turnout
is belcw 30 percent, school financial issues are approved more
frequently than not. When voter turnout is between 30 and 60 percent,
more elections fail than succeed. There have been a few cases where
turnout exceeded 60 percent. Chances of success at this level are
somewhat better than 50-50.

In Michigan, the average voter turnout is 36 percent. The data
shows that this size turnout is almost perfectly correlated with
election failure. One good method of determining the number of "yes"
votes needed to win your election is as follows: first, you determine
the highest number of negative votes ever case in your school district.
Then, because elementary parents are traditionally school"supporters,
you begin adding the nunmber of kindergarten parents to the number of
first prade parents to the number of second grade parents and 8O forth
until ybu exceed the highest negative vote. In theory, this number
of voters will give you a good shot at success. In reality, the
theory has two basic flaws--it does not account for those who are not
registered, and it does not consider that voter turnouts are increasing.

Another method is to run a defined audience canpaign. A gener=zl
campaign hits all kinds of publics, some obviously more supportive
than others. You can evade the negative audiences and overcome the
turnout statistics by running several defined audience canpaigns within
the scope of the general campaign. There are three basic target or
"defined" audiences: one, preschool and elementary parents. These
people were selected because they have the highest hopes for their
children. These are the parents who feel that their sons or daughters
are going to be doctors or lawyers--if only because they have not
yet failed fourth-grade math.

Staff members compose a second "defined" audience. The rationale
for this target is basic: these are the people whose Jobs are in
Jeopardy if the election fails. They have a vested interest.
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People connected with the teaching profession who live in your
community but work outside the district, are a third "defined" audience.
The nature of the beast and the comradeship of unionism will result in
a high probability of positiveness.

You can also do some work with nev parents bgcause they also have
high hopes for their children. If fact, theéy buy more encyclopedias
than any other group.

Add new residents to your "defined" audience. Most people look
at the quality of the schools before they move. If they hadn't thought
~we were good, they wouldn't have moved in--and, in most cases, they
haven't been around long enough to know better.

These groups--preschool and elementary parents, staff nenmbers,
outside educators, new parents, and new residents can form the

foundation of a "yes" file.
'

After deciding to run a "defined" audience campaign, begin to
identify supporters and place them into your "yes" file. The inform-
ation needed consists of the voter's name, address, several identification
codes, elementary attendance area, precinct, priority code, and home
telephone number. . -

There are a number of ways to get into the "yes" file. In fact,
some people will qualify two, three, or even four times. The first
type of "yes" voter is elementary parents. By using voter registration
cards, the elementary building principals can identify those who are
registered and those who are not. The registered elenmentary parents
are placed into the "yes" file. The non-registered elementary parents
receive personal contacts and letters urging their support. If these
people register to vote, they are placed in the "yes'" file.

! The second group identified as "yes" voters are school employees.
They are matched against your voter cards. Those' who are registered
to vote are placed into the "yes" file; those who are not registered
receive a personal contact from their imnediate supervisor.

-

The third type of identified "yes" voters are called professional
educators. These are people who live in your school district, work
in a neighboring district, college, or university. Fnployee cirectories
can be obtained from nearby edncational institutions. If they are
repistered to vote, they are placed into the "yes" file. If they are
not registered, they should receive a letter from the president of the
educational association or school board.

The next type of "yes'" voter is a resident new to your district.
They prohably looked over the schools vefore moving in and felt they
were rood. Parents of preschool children were the next people plugged
into the file. There are also other ways to get into the "yes” file--
those who endorse the proposed election are inserted.

] You should provide your professional staff with a form and ask
them to indicate people they know who are positive "yes" voters as
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t
well as those who are positive "ho. "Yes" wvoters are added, and
b}

ihose identified as negative are pulled from the "yes" file.

The last type of person considered to be a "yes" voter is the
individual who had something to lose--people like band boosters,
athletic slubs, and sponsors of intranural athletics. MNormally,
groups such as the band boosters and high school athletic clubs
strongly support the schools. Obtain a membership listing and put
these individuals into the "yes" file.

To aid in the registration of voters, set aside one day early
in the canpaign for kindergarten round-up. Then set up voter
registration ian each building on the sane day. By deputizing the
league of women voters or Jaycees, each township can be represented
at the elementary buildings. o

You can use a somewhat different technique in financing your
campaign. Create an internal account called a millage fung. Draft
a letter to all vendors doing business with your district telling
them that for a change the shoe is on the other foot. Quite simply,
ask them to buy a piece of the action. The resulting contributions
could finance your entire campaign.

There is one final point to make on financing--you should plan
your campaign and then finance it. Don't let available finances
dictate the type of campaign you will run. -Plan the nost effective
campaign you can and then raise the money to finance it.




CHAPTER IV;QPUBLIC COMMUNXCATIONS

The next step in the campaigh process is communication. Most
pudblic communication pertaining directly to the election issue should
take place during the two or three weeks prior to election day.

- Y

It's important that Yyou remember a couple of things in developing
your communication objectives. First, use a child-centered theme:
"Children mean more in our school district--yes or no?"

Also bear in mind that levy is a four-letter word, and so is
mill. One misinformed group I know recommends stuffing election
flyers in bags at the supermarket. I can only say that with food
prices the way they are today, this would be one of the most serious
mistakes any campaigner could make. Aim all of your material at the
women, because they control the votes. This means:@you should keep
your material simple, positive, and emotional . . . while making sure
you are telling people what's in it for them.

Run your campaign through the elementary school buildings, and
each elementary school principal should select an area chairman to
assist him. The area chairman organizes block captains or area
captains, depending on the size of your school district, to go door-
to-door dropping off campaign literature.

Once you have identified your block or area captains, prepare
for each of them a campaign handbook which presents an overview of
the campaign, and details the role.they would play. Then meet with
all of the block or area captains in small group meetings and review
the handbook. A sample handbook is included with this paper as &
guide.

~

. ~
Prepare for these people two pieces of training literature. The

first piece presents financial data in an easily-digestible format.

The second piece is a packet answering questions commonly asked during

school elections.

Block captains or area captains should be Airected to make two .
face-to-face calls on the people identified by the "yes" file. This
means that you only call upon registered preschool and elenentary
parents.

During the first visitation block or area, workers drop off a
piece of canpaign jiterature, a question card to be used if the voter
thinks of a question later, and an endorsement form. If the person is
not home, leave a 3 x 5 card in his door which briefly explains the
issues and tells him that Yyou will call again.
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If the person flatly states that he is arainst the schools and
he would vote '"no," give him a card thut says, "I intend to vote 'no'.
Remove this person from your "yes" file, and do not call on him again.

Those of you who have tax systems similar to Michigan's will
recognize that most "no" cards indicate those reople who are using the
school election as a voice in opposition to property tax.

On the second visitation, the block or area captain distributes
your canpaign brochufg, asks the person called on if he has any
questions, and then asks: "If the election were held today, how do
you think your neighbors would vote?" There is a little reverse
psychology here. If pebple are asked how they will vote, a large
percentage of the time they will respond favorably because of various
social pressures or vwhatever. By asking them about their neighbors,
you make it easier for them to indirectly express personal opinion.

\

At the conclusion of tﬁg second visitation, block or area captains
subjectively rate everyone they have called upon as a positive "yes"
voter, a positive "no" voter, or a "questionabhle" voter. These rating
forms are sent to the coordinator to assemble in priority order for
the "yes'" file.

)

Keep staff members informed of campaign proceedings through your
internal newsletter, and prepare an election flyer for them a week
before the election.

During the three-week election communication period, adninistrators
should visit evetry building and speak to teachers, custodians, bus
drivers, cooks, and others to explain the issues and answver questions.
Incidentally, this "rap session” format (or "road show") is a very
beneficial communication technique for year around use.

Our third "defined" audience, outside educators, receive personal
and written contacts. First, the education association or school
board president sends two letters—--which you write, asking for support
at the polls. Then each school distr.ct teacher is assigned five
outside educators, and is instructed to call them, explaining the
importance of an affirmative vote, and, in general court the assigned
colleagues and make sure they get to the polls on election day.

The cormmaunity receives broadly based information through the
district's monthly newsletter and/or a column in the local newspaper.

You should speak to various service organizations as a natter of
courtesy. Also, emphasize your worth to the community by involving
kids in events called "specials." Thrse events are non-election in
nature and are designed to demonstrate that our schools are doing a
decent job. Attempt to get as many people into your schools as
possible preceding the election. During the course of the campaign,
each elementary principal composes & "personal" letter requesting
support. These letters are distributed to all parents.

Also ask each elementary principal to write a handwritten post-
card to his positive parents thanking them for their help during the

o0
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current school year. This technique can have a tremendous positive
impact. I mentioned new parents earlier, and I think we should tell
you the technique to keep in touch with these people. WMy secretary
records each birth in our conmunity. Then we scnd a letter of belated
congratulations which assures the parents that we have a fine school
district and that we are preparing for their child. A menbership

card is enclosed for the child which makes him a member of the ''future
students' association." After one year, the child is sent a happy
birthday greeting which again assures the parents that we will have a
teacher, desk, book, and chair ready for their child when he enters
kindergarten in four years. These birthday mailings are repeated
yearly. Major Hubbard of Dearborn uses this technique to perfection.
He has been elected more consecutive times than any major in the

United States! These nailings can contain a developpental chart for
the parents or a list of babysitters in Yyour community. These mailings
can give you a prine opportunity to jater reaffirn your good intentions
while asking for support in an upcoming'election.

On the day of the election, a telephone system should be activated.
Place poll vatchers at each precinct with a copy of the "yes" file in
alpha order. As people vote, they are checked against the "yes" file.
If they are not in the file, they were assumed to be "no" voters.

Each poll watcher telephones his voter tabulations to the campaign
director hourly. This provides you with an approximate idea of how
the campaign is going in the various precincts.

Three hours before the polls close, telephone callers meet at
the precincts and pick up "yes" file listings. They then are assigned
to available phones to call anyone not checked off as having voted.
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! CHAPTER V BOND ISSUE PUBLIC SURVEY

George Gallup, in his most recent survey of the public's
attitudes toward the public_schools, tells us we can win our next
financial election if we meet certain conditions. Gallup says we
can be assured of winning if our community is in the western United
States and has a population between 25 and 50,000, In addition, says
Gallup, all our voters must be white, highly educated, nembers of
the professional class, ages 21-29, and any religion but Catholic.

We realize, of course, that this combination of factors is extremely
jdealistic and highly improbable . . . SO we'd like to tell you

about the campaign we conducted under combat conditions, and present
some techniques that, collectively, will give you a five to one chance
of winning the next time you go to the polls. We have isolated seven
steps basic to any school financial campaign, simply stated, they are:
analysis, determination of needs, developrnent of strategy, organization,
finance, communication, and evaluation.

Certainly, one of the most useable analysis tools is the opinion
survey. Unfortunately, even the thought of opinion polling makes
most school administrators shudder. Somehow-~-perhaps through a
pooling of ignorance--surveys have become equated with walking to Ho
Chi Minh trail at night.

During the course of a campaign, you should seek the opinions of
students, staff, elementary parents, registered voters, and those who
voted in the last election. Here are eight basic questions that will
help you plan and successfully adninister any survey instrument: '

1. What do you want to know?

This is probably the toughest of the eight questions,
and you shouldn't go any further until you know the

answer.
2. From whom? —

Do you want to seek information from voters, non-voters,
elementary parents, students, or some conbination of
these populations?

3. Vhere will you get your sanple?

Obviously, you will have to survey & population fron
which it is possible to extract a neaningful\ sanple.
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L. What instrunent or survey techniqgue should you use?

Although there are a number of techniques for surveying,
you have to approach the public in one of three different
ways: telephone, mail, or interview,.

I have come to favor the telephone survey--here's why: 1it's
quick, accurate, and inexpensive. The system I have developed enables
us to execute a survey--from writing the questions through analysis--
within 48 hours. Compare this to a survey mailed last January; it
will sometines be returned in June. -

A hard dollar cost for surveying 400 people by phone averages
approximately $10. Mail surveys are generally returned by those
individuals who are either very pleased with the way things are going
or by those who specialize in grinding axes. People in the niddle of
this continuum rarely respond. The telephone survey cuts across all
parts of the continuum and provides true random results.

. -
5. How should you word your questions? AN
Obviously, wording is important--a nunber of cple make:
a very good living writing questions . . . & I could do

you no greater service than to refer you to a most readable
book entitled The Art of Asking Questions by Payne.

6. Who should I pre-test?

Before the survey is printed into final form, find a group
with characteristics similar to those who will ultimately
be surveyed. This is a particularly good Job for
administrative wives and secretaries.

7. Who should administer the survey?

This should be done by someone who is not affiliated with
the schools. You can train the local chapter of the League
“of Women Voters, the Jaycees, Rotarians, P.T.A., etc.

8. What did the survey say?

After all this work, you obviously want to know the results.
But remember that the public elso wants to know. You should
rarely reléase the raw survey data. Always provide the
media with a news release concerning the outcome of the
survey in its final form.

In a large school district it would be extrenely difficult to
evaluate a survey without some form of automation. By punching the
data into cards or using optical scan, you can quickly tabulate results
and perform correlations. In smaller school districts, the administrative
team-or an administrator and his secretary might best handle the
results.
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I don't mean to dwell on opinion polling, but I feel it is a
very critical part of analysis. Surveys can tell you when to
canpaign, who to direct your campaign toward, and——perhaps—~that
you shouldn't have an election because there is no chance of winning.

A copy of a sample questionnaire and letter follows to illustrate
the type of questions that were used in the Oxford, Michigan survey.-
The questions were based on the reasons the previous bond issue failed
to pass. v
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Sample Survey Form

- /
TO THErRESIbENTS OF THE OXFORD AREA COMMUNITY SCHOOL DISTRICT
/ t ‘ . - '
In March of this year a bond issue for new schenl construction ,
was turned down by our voting citizens . The proposed issue was to

build a new high school facility, including auditoritm and swimming
"pool on the building site at Coats and Seymour Lake Roads. 'The facility
was planned to house grades nine through twelve and to accomnodate 1,200
to 1,500 students

1

. The main thrus: of th;;\plan was to ease overcrowding at all
levels and to provide a quality facitity for our future high school
students. This would have enabled the present Junior high and senior

. high schools 'o be converted to a middle school ccncept with both
buildings hous grades five through dight. With grades five and .six
noving out of ... present elementary school organization, the school
district would have gained an additional nine classrooms at elementary
level to meet qur growing enrollment. The present Washington Elementary
would have been abandoned.for instructional purposes, and th~ students
attending there would have been relocated in the middle schools.

As this fall tern befan, we found our school district using four
relocatable classrooms at the high school. The high school, which was
built to house 600 students in grades nine through twelve, now has 750
students in gra.es ten sthrough twelve. Four relocatable classrooms are
also in use at the Jjunior high and the Danriel Axford Elementary. The
Oakland County Health Department has recommended the enlargenent and’
modernization of the Daniel Axford kitchen to conform with present
health codes. Ti.: VWashington Elementary, which was erected in 1887 and
now houses 300 fifth and sixth grade students is deemed by manyas a
school building of questionable safety and should be abandoned for
studlent classes. Eighty-five percent Qf our students are now being bused
to cllasses and additional busing for more students in our district is
being requested. The State does not reimburse our schdol district for
busing students living less than 1-1/2 miles from the building-.they
attemd. As overcrowding of our schools becomes more critical,” the
decigion to go on double sessions at certain grade levels comes nearer
to reality.

i Because of the multinlicity of our problems, it is necessary for
the Oxford Board of Education to investigate our needs and public
opinion for a future bond issue. Before placing the question on a
ballot for your consideration and in an effort to place before the
public the most positive alternatives for providing the best possible-
edutation for our children and young adults, the Oxford Board of
<ducation is seeking your opinion.

Yill you please indicate your opinion on the following questionnaire
and return it to one of our schools in one of the following ways: send
it to a ¢ hool with a student, mail to P.0. Box 168, or deposit § in
a drop‘fox jocated at Patterson Drugs, Foodtown, I.G.A. and both local
hanks.




Thank you for your help.

Ir, David Jennings, President
Oxford Roard of FEducation
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" FACTS and QUESTIONS

PLEASE CIRCLE YOUR ANSWERS

TACT: The student enrollment rate for the Oxford Schools continues to grow each
year at a rate of between four and five percent.

FACT: - The high school was built to house 600 students if in grades nine through
twelve; it presently houses 751 students in grades ten tnough twelve.

FACT: Our high school is presently using evexry classroom every hour of the day.

~

FACT: Class size and available space might dictate double sessions for some, OT
all, secondary students next year.

FACT: Classroom space and available classrooms for additional growth are non-existent.
FACT: Eighty-five percent of our students are bused.

QUESTION:

0f the possible alternatives listed below for a future bond issue, which
do you prefer? Number the choices in your order of preference.with number
ore indicating the highest priority.

- N ' -
A, Construction of a high school, grades 9 through 12, on the Coats Road
site with classrooms, auditorium and swimming pool on one issue.

B. " Construction of a high school, grades 9 +hrough 12, on the Coats Road
site withr classrooms, auditorium and swimming pool on three separate

issues.

s

Ce . Building additions to the present high school, junior high and elementary
schools, of classrooms, including expansion and improvemen® of the |
cafeteria, libiary, office and physical education facilities at the
high school. ¢rade level accommodations at secondary levels would

remain the same (10 - 12).

D. An additiéd to the present high school of classrooms and expansion and
improvement of the cafeteria, library, office and physical education
facilities to increase the buildings' capacity to house grades 9 through

‘. ’ 10 and additions to elementary schools. .

. Above (D) with auditorium and swimning pool on three separate issues.

T. A new elementaxy school.

FACT: The Oxfoxd Aréa Community Schools now own available spéce on which a new
secondary school and a new elementary school can be constructed. This 103
acrde parcel is located ‘at the intersection of Seymour Lake Road and Coats

Toad and is being purchased on a land contract.
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FACT:
FACT:

FPACT:

QUESTIONs

QUESTIONS

QUESTION:

QUEBSTION:

QUESTION:

L

.

The ?ccommended acreade for a secondary nign BCuOOL VUllUiug +o <
approximately forty acres. \
The Washington Street Elementary School should be abandoned as a
classroom facility.

The cafeteria at Daniel AxTord should be mpdated.

Should ithe Coats Road site be continued as an appropriate building
site for a new high sciiool?

1. Yes
2. No. If no where, in your opinion, should a new high

aschool be located?

With reference to the Coats Road property; I would like to have

constructed: .

a. A new high school with an auditorium and pool
b. A new high school with an auditorium

c. A new high school with a pool

d. A new high school

e. A driver training practice course

f. An elementary school

g. None of the avove

.

A new higch school should bve consiructed on the present high school
site, with the following facilities:

a. new high school with an aquditorium and pool
b. new high school with an auditorium

ce new high school with a pool

d. riew high school

e. i A driver training practice course

If it were possible to buy additional property at the present high
school site, I would like to have constructed:

a., An addition, including classrooms, &Y, pool and anditcrium
b. An addition including classrooms jand auditorium -
c. An addition of classrooms only

If it were possible to buy additional property at the present high
school site, I would like to have constructed:

a. A new high school with an auditoriun and pool
b. A new high school with an auditorium

c. A new high school with a pool

d. A new high school
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QUBSTION: Considering the present junior high site, we should construct:

A. A new high school with an auditorium and pool
B, A new high school with an auditorium
C. A new high school with a pool
D. A new high school
E. A driver training practice course
_F. An elementary school
G. None of the above

QUES@ION: Considering Questions 3, by 5, 6 and 7, rank in order of preference
with number one indicating the highest prioriiy

. s_ﬁ T

FACT: * Architects continue to debate the cost issue about a one story building
versus a multi-story building.

- FACT: Architects also continue to depate this question: If inexpensive land is

available, is it more practical ‘o construct a one story puilding?

LY

QUESTION:

1. Would you prefer a single story vuilding?
2. Would you prefer a multi-story building?
.

7
QUESTION:

Regardless of the cost of the land, do you favor brilding a new high school
close to town and using the present high school as a second middle schooui?

1. Yes

2. XNo
\

Ve must expand our curriculum to detler meet the needs of todays! diverse

FACT
field of work to better serve our children.

FACT: The only formal education that many of our children will receive is at the
public school level.

QUESTION:
What type of grade arrangement do you favor for the Oxford Schools?

A. Kindergarten through grade L ELEFWTARY
B. Kindergarten througn grade 5
¢. Kindergarten through grade 6 Circle your choice




Grade § through grade O

Grade 5 through grade 9 JR EIGE or MIDDLE SCHOOL
Grade 6 through grade 8

Grade 6 through grade 9 Circle your choice

Grade 7 through grade 8

rade 7 tnrough grade 9

’dt’J.thtxi:h

Grade 10 through grade 12 HIGE SCHOOL
Grade 9 throug. grade 12 Circle your choice

QUESTION: o

From what one source would you say you get most of your information
about the Oxford Area Cozzunity Schools?

Answer

I would like to have the following facilities available in a new high
school in the following rank order: :

A. An auditorium

B. A swimming pool

c. New athletic facilities

D. Sufficient parking areas

E. A driver training course practice area

. Classrooms and basic curriculum needs only

In Oakland County, the Oxford Area Community School system ranks last in
voied operational millage.

QUESTION:

Do you favor the same amount of money to operate our achools as surrounding
school districts spend for their children?

1., Yes
2. XNo

QUESTION:
Are you a resident of the Oxford Arca Community School District?

1., Yes
2. No

QUESTION:
Are you a registered voter?

1. Yes
2., No
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QUESTION: o~
Do you now have children atiending school?

1. Yes
2. No if yes, what grades?

QUSSTION:

In your opinion, which part of the school district will have the highest
concentration of students and families by the year 19857

Northeast (Leonard area)

Soutneast (Lakeville area)

Norithwest (Thomas and Qakwood area)

Southwest (Oxford village and Clear Laxe area)
QUESTIC: v

What suggestions do you have that haven't been mentioned?

QUEBSTION:

Would ycu like moxe inforoation concerning year round school?

1, Yes
2, No
QUESTION:

Do you know of land (LO acres or nore) that can be purchased for $1,500 an
hat would be an appropriate place to construct a new high school?

acre or less t
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CHAPTER VI RETAINING AN ARCHITECT

faving never been involved in the process of planning for,
constructing, bidding, equipping and oczupying a new educational
facility, the questions or concerns nay appear to be monumental.
this segment of the material we will be dealing with the primary
question of "How do I (School Board) retain an architect?"

In

The questior is simple, the solution nmay also be simple; however,
not always correct. The most basic may be the school in a srnall town
and not geographically near a large netropolitan area. The contact
is made with the one architect in town and the question is asked, "Can
you design a school for the district?" The response in most situations
will probably be the sane, "YES." Your responsibility in the selection
has been fulfilled, and you are now on your way to planning and build-
ing a new school. Simple and proper, y=2s, but certainly not necessarily
correct. ’ =

Assuming the above example of the small town if incorrect and/or
the procedure would not be followed, how then can a superintendent
and board of education proceed in contacting architects, interviewdng
the various architectural firms, and making some sort of realistic
decision.

The M.S.A. (Michigan Society of Ar:hitectss\maintains an office
in Detroit. Their primary responsibility is to the architectural
profession. A portion of the architectural code is similar to that
of the medical profession; that is, simply, there will be no

adve:.tising. T"he M.S.A. office maintains accurate information pertain-
The

will provide a school district a
design. However, they will not
they provide only one nane. This
an amccurate list of architects

to the first step in retaining an

ing to the various architectural firms throughout the state.

office may be contacted and in turn
1ist of firms experienced in school
recommend a specific firm, nor will
is a very simple means of procuring
and is also a professional approach
architect.

A second procedure that may be

architect is to contact superintendents in
This contact may provide an anple list of architectural

districts.

used in the selection of an
the neighboring school

firms having been interviewed and/or retained by a school district.
These two approaches should serve as an ample beginning toward the

selection of an architect.

“'hat next--I have a list of architectural firms; they all have

experience;

they probably are all interested in designing the building--

6<
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t
how do we select omne?’

There is no easy answer, nor is there a simple way to guarantee
the proper choice. There are, however, steps that may be taken to
assist with the fina. decision.

o

o —— e

Make a personal contact. This can mnost easily be done by phone.
Call each of the firms you have listed. . Inform the architect of your
intent to erect an educational facility. You may wish to discuss the
nature of the b¥T1lding (elementary.or secondary), the approxinate size,
your plans for bonding, and any data relative to the site. IS8 his
response is favorable, state very clearly the procedure to be used by
the board of education and if possible the approximate dates various
events may occur.

Step Two

Once the decision has been made to contact firms to determine
their interest, usually a questionnaire is developed and sent to each
of the architectural firms.

) 12

This may be either AIA Document B431 or it may be a list of
questions the school board and/or administrative staff have developed.
In recent years, school districts have used BL31l as a guide to
developing a questionnaire for their particular district. This, then,
may directly relate to a specific building, may concern itself with
any unique problems, and may answer particular questions relative to
each architectural firm.

If the school district decides to develgp its own questionnaire,
it is important to ask relative questions and not Just create a
"mental gymnastic exercise'" for the architect to complete. Such
questions as: '"What is your religious preference?"; "Do you belong
to a service organization (Lions, Kiwanis, etc.)?"; "Are you married
or single?" while they may seem like humorous questions, should not
be considered on your questionnaire. Yes, they nay be humorous, but
they have appeared on questionnaires to architects, and it must be
presumed they were asked in an honest way. These questions, regardless
of their intent, have no bearing on an architect or a firm to perform
a service for a school district.

A list of questions has been developed for reference. This list
may be found at the end of this chapter. They may be used by a school
district as they are written or could be altered to correspcnd with a
particular project.

There is an additional recommendation when forwarding a question-
naire to an architectural--simply include a statermnent or outline as it
pertains to your project. This may include any or all of the follow-

ing:
1. Tine line.
Q a Vhe ; * oy
lERJ(j . Vhen you expect to begin interviewing wurchitects.

-
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When a decision will be made.

When you anticipate a bonding vote.

hen you would like construction to b ein.
When you desire to occupy the facility.

Specific Project.

Elementary or secondary building.

Size or number of rooms.

Any unique features you desire to have included.
Philosophy behind the facility (traditional double-
ljoaded corridors vs. open-sSpace concept).

Building Site.

Size (acres).

Surroundings (residential area, industrial area, rural
areca) . '
Has the site been selected of are you requesting the
architect to assist in site selection?

Bonding.

[y

a. Anticipated tine of bonding election.
b. History of elections in the particular district.

Philosophy.

a. A written statement of philosophy the school district
may follow.
b. A philosophy pertaining to this particular project.

General Information.

a. Size of the school district.

b. Population of the school dis trict.

c. Information pertaining to the connunity.

d. Photographs of schools within the ‘district.

e. Financial data as it affects operation or previous
‘bonding. '

£. TNames of the board of education and/or administrators.

The above plan may in some instances appear to be more work than
is necessary. Yot true. As a school administrator responsible for
the planning of an educational facility and the expenditure of large
sums of money, it is extrenely inportant to have a nutual trust and
understanding between the school board and the architect,.

You may find that after the information has been provided to the
architect, they nay not desire to work with the school district. It

is certainly better to find this early in your planning than to
retain an architect that does not have your real interest in nind.

The desired questionnaire and an outline of vour district and
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project has bcen developed. They have been forwarded to selected
firms. Where do we go from here?

Following the time line, the Dboard of educati a1 should have
anple time to read cach response, discuss each architect's response,
review any material gach firm may forward, and then begin a pre-
liminary selection procesSs.

It may be at this time when you find the questionnaire that had
been developed is adequate or may have been unappropriate. The
answers provided to the board should assist in the selection, not
provide additional questions. Assuning the questionnaire was appropriate
and all the responses have been reviewed, one of the decisions now
exist.

The first decision may be that none of the firms responding
appear to meet our criteria, ana therefore, it is necessary to begin
the process again. The second is that they all meet the criteria, and
therefore, we will interview all firms responding to the questionnaire.
Yeither Dhese two decisions are likely. The third, and most
probable’ alternative, is to eliminate some of the architectural firms
responding, and select a reasonable number of firms that meet the

desired criteria to be interviewed by the .board of education.

There is one alternative that may take place and should be
discussed at this time. It must be remembered, generally, the larger
the project the greater the number of interested architectural firms.
As your plans become kxnown to the architectural community, you nay
be bombarded by phone calls and inquiries. It may therefore be a good
idea to develop a policy of forwarding material to any architect that
may call or forward material only to those you contacted initially.

With these concerns in mind, and if material is forwarded to a
large number of firms, a- preliminary screening may be conducted.
This rould be established to provide the administrative staff the
opportunity to interview all potential architects and to then
recommend a specific number to the board of education for interview-
ing.

This preliminary step accomplishes two things. It involves the
administrators in the selection of an architect; s econdly, under
most circumstances, the board of education will convene in the
evening--to conduect an honest interview with each of ten, twelve, or
fifteen architects becomes extremely time consuning and almost
impossible. ‘

When the decision has bheen nade to\interview or not interview
particular firns, correspondence with edch is hoth ethical and proper.
To those firms not selected, inform them of your decision, return
catalogs, brochures, etc., and express your appreciation for their
time and interest. Remenber, they are also professionals and expect
comnon courtesy.

Formal correspondence should also take place with the firms to
be interviewed. The letter should indicate receipt of the completed
questionnaire, brochure, etc., and that yvou plan to keep themn.
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Additional remarks should also indicate the date, time, and place for
their interview. It nay also be advisable to 1limit the time of the
interview and presentation. The last item to be contained in the
jetter should indicate to the architect that he should contact the
superintendent relative to the interview time and should include any
special arrangements he may need for a proper presentation..

The interviewing process is next. Above all, keep in mind that
the architectural firm selected and its representatives will be
working closely with the board of education and the staff for at
least two years. Therefore, the "marriage" of the two parties is of
extreme importance.

Cautions: (Do or Don't)

1. The architectural reprecentative has approxinately one

hour to "sell" the firmn. DBe careful of the-"smooth talker.’
When mnodels of buildings ere shown, they are usually
impressive. The intent is to provide the client an
opportunity to see the building prior to construction.
Do not be influenced by the details of the nodel.

Color is always exciting and controversial. If a photo or
model is presented, it is proper to question the reason
for color choice. The e&planation is of grenter concern

than the colors shown,

The size of the architectural firm is a concern but is not
necessarily a valid one. There are tvo extremes:

a. A large firm should have more potential, however, the
apprehension that your project is only one of many;
therefore, you may not receive the attention you expect.

A snall firm will provide considerable attention because
they have fewer projects, however, with fewer personnel
they may not be able to provide all the expertise Yyou
anticipate.

Yhat, then, is a good size? There is no answver to the
question. As long as the firm can provide the necessary
service either through its own orpanization or by contracting
with consultants, your question is ansvered.

The fee to be paid for the architect's service is usually
discussed. The AIA has established an ap woved fee basis.
"tost firms abide by the guidelines, therefore, the fees
charpged will be basically the sane. (Refer to AIA Docunent
B-1b1.)
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When the interview is concluded, indicate the next steps the
board of education will follow and the approxinmate times these nay
occur.

After the last interview hes been conducted, a decision nust
again be made by the board of education.

Undoubtedly, questions and concerns will have arisen among nembers
of the board, and lengthy discussion will take place. The board nay
decide to continue the.process of interviewing mcre deeply. If this
should occur, two additional steps are suggested:

1. Contact school districts that have erployed the architects,
being considered and ask:

a. How they worked with the staff.

b. The number of change orders necessary to complete the
*. projlect.
c. The accuracy of the architect's estinated cost as

compared to the construction bid.

d. The availability of the building corpared to the
completion date.

e. The architect's response to building specifications.

f. Areas of problem or concern that nay be avoided and
how they came about.

5. The second thing that may be advisable is to plan a visitation
to a building or buildings the architect designed. This will
provide a first-hand observation of traffic patterns, color
schemes, materials used, and, in general, the over-all function
of the facility.

5]

tep Six

Steps one through five have been time consuning. They have
involved correspondence, reviewing of materials, seeing models and/or
pictures, a countless number of questions and answers, tours of '
educational facilities, telephone conversations, and an endless number
of "ves," "but," or "what if?". It is now time to nake that final
decision on the selection of an architect to design your new educational
facility. If the board of education has done their honmework, the
decision will not be too difficult. Again, correspondence is
appropriate at this time. Those firms not selected should be informed
accordingly. To the firm that was selected, a letter officially
informing them of the decision and a telephone call are both in order.

A meeting will then be necessary to discuss the Owner/Architect Contract
and all details of planring. The building progran is now underway, and
the real work and excitement has bhe un.
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Architectural Nuestionnaire t

There are two directions a school district may consider when
plans are being developed to retain an architect to design an
educational facility. The first is to contact the ADA and obhtain a
sufficient nunber of standard questionnaires. The docunent is well
designed and when completed will provide much of the necessary
information a school hoard should have when considering architectural
firms. The secend alternative is to develop a questionnaire that will
ask the questions the school board desires. The responses to each
question could provide greater insight into a firm's ability to design
the facility Fesired.

i

Following is a list of questions that have been asked by school
boards. mhe intent is to show the variety of questions; it should not
be thought of as a questionnaire to be reproduced. Also, as questions
are read, it will hecone evident that some nay be classified as
humorous, unnecessary, or just plain ridiculous.

1. Have you been an architect on any recent projects in our
> *
area?

a. If yes, where?

b. What type? (elementary, high school)
c. Fow large?

d. Total cost?

e. Date of conpletion?

2. Discuss your organization (including information regar®ing
* corporation, partnership, history, size, experience, ethnic
composition, etc.).

3, Discuss fees (this should include services vnerformned for aPy
fees charged). /

L, If selected, when would your firm be available to begin our

< project?
5\ Provide a list of schools you have conpleted in the last
five years with approxinate total cost and cost per saquare

foot. x

6. Indicate approximate tines for: ’
a. Educational specfﬁﬁcation preparation.
b. Preliminary drawings.
c. Working drawings.

. d. Construction.

7. Have you worked with school districts in preparihg educational
specifi ations? If yes, pleas list three.

8. What were problens that occurred in the preparation of

specifications that ve could avoid?

a. Do you have one menber of your firm that could ascist uns a

Q
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with the organization and preparation of educational
specification:”

If selected, how would your firm assist the distritct with
our campaisn to vote for a bonding proposal?

Does your firm provide rodels of the building?- If so, is
there < cost?

Does your firm provide renderings of the building? If so, is
there a cost?

List any consultants your firm would emp y if you are
selected: (Include names, addresses, anc¢ number of staff)
Structural FEngineers

Mecharical FEngineers

Electrical Fngineers

Acoustical Enpgineers

Landscape Arclritect

Food Service Cénsultants

Cost Estinmating Consultants

Others .

.

fo 1 - BN I o PR e M@ Al <

Discuss fleld supervision provided by your firm. (Include
information regarding number of people, amount of time, how
supervision would be organized.) ‘

Indicate your experience with any of the following, and your
opinions regarding advantages/disadvantages, etec.

CP*{

CPH )

PERT

Bar Graphs

Time Lines

Fast Traczking

Discuss your experience with, and opinion of, prefabricated
or modularly constructed facilities.

Have you worked with educational consultantd on previous
projects? If yes, indicate whor, the organization they
represented and over-all benefits and problems.

toa
Discuss your feelings regardin; the awarding of a contruct
S

r
to a prime contractor v

)

individual-contract awarding.
Dcas your firm assist in the site selection process?

Would you assist with the development of projected enroll-
ments? v

Who would the representative from your firm be who would
work directly with ous district?
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a. Elementary School - 500 Students v -
b. Junior High School - 1,000 Students
c. High School - 2,000 Students ’ - \
. ) o
.28. Do ybu use a standard-fee schedule? .
29.. Indicate how youf fee would be established for our project.
X -~ . a B -
30. What percent of your firm's work has been in the area of

32

A
55. Describe how your firm would plan our building. (I#clude
essistance with preparing specifications, presentations to
the board, field supervision, etc.)

23. Name the two buildings you have designed that you consider
to be outstanding.
. .

oL, Name features you believe to be outstandi‘g in any of the
buildings you have designed.

25. VWhat is your reaction to teacher planning of educational
facilitiesg? |
]
26. What is your reaction to citizen involvenent in school
planning?

27. Estimhte the total length of time involved from the day you
\\Eould be retained to occupancy of a new building.

school design?
31. yhﬁt awards has y 1 firm received?

32. What architectural awards have individuals within your firnm
received?

33. Indicate the religious corpositior of youwr firn.
34, Does vour firm belong to a charter of cornerce?

. . . ‘ L] . *
35. List social, busi ss, and/or professional nenberships held

by members of your firn.




CYAPTER VII CURRICULUM DEVELOPHLNT AlD DESIGH--TEACHER-CZUTERED
CURRICULUM INSERVICE STUDY DESIGN I'ODEL

Pelevance of the Curriculun Study

After the need for a new facility las been jdentified by:the board
of education, the two nost critical procedures that nust be accomplished
are the "Curriculum Study" and the "Development of Educational
Specifications.” Without the total involverment of faculty and
administration in the development process of these two areas, the
completed facility may nultinately bLe an architectural dream . . . but
an educator's nightnare. ®he educational facility_nust be a reflection

.of (1) the mutually-developed curriculum; (2) the administrative
Xtructure for the prouping/teaching of ch ildren within that curricular
philosophy; and (3) the teachers and their rrejudices, biases and
methodology which they will inplement within the facility. The
curriculum must be established to provide the guidelines for the best
sarchitectural layout of the building that will allow the full imple-

- mentation of that program which teachers have developed for the students.

With the properly developed educational specifications that have been
developed by the entire faculty, the)facility will reflect not only the

necessary curricular guidelineéd that-must be used for the final building
desipgn, but also the necessary 1imits that are mandated in the educational
specifications as a result of curricular philosophy, administrative
policies and guidelines, and individual teacher/departnme ntal preferences.

These educational specifications, if built by the btean effort of the
administration and faculty, nmust be adhered to by the architect when he
is designing the completed building drawings and specifications. Any

modification, change, or omission should be discussed with the
administrators and those teachers/departuents vhich they affect.
~Cengf§5q_qugipu}ygw}gip}vigp Study Model (TCCISM) (See Figure 3)

A Preface for TCCIGOM

e have historically accepted that in the process for designing
an educational facility, we must plan for the environmental needs of
the child, the functional future use of the facility, the health, safety
and comfort of the child, beauty, and econony. Teacher effectiveness,
however, does not originate fron only the above-rentioned areas. of
concern. These areas of concern are all important, however, students
can/will learn in any environment if the teacher is effective.

Teacher effectiveness is based upon two major competencies (1)‘
teacher knowledpge and (2) teacher perfornance. Nducational leadership
may, or may not, be a critical factor in this delicate balance. Let
me illustrate: (Refer to Tigure U)







t..u UTOPIAN TEACHER-CENTERED CURRICULUM TNSFRVICE STUDY DESIGN MODEL (UTCCISDM)
+
- 5 TIME LINE .
@ < y " |
s g, 9. ~ (Chrigtmas ! “ Chri m“dsw
= g m [Vacation . |Summer Emom&»o:
= Month Sep Oct Nov Dec Jan Feb Mar Apr May Jun Jul >cm_ Sep Oct Nov Umo Qws e
b Professional |I Professional <t
-3 Study p 4 Educational Philosophy A
5 171 Curriculum Development 2z
2 v Fducational Trends il
. Y Physical Growth and Development \\ 7 A
m) Child VI Child's BEmotional Needs \\\\~Ju
2 £| Development |VII Influences (/7 .
o VIII | Intelligence Development (7 \\\N\._
mnm.v IX Learning Domain Theories \\\\\\\\M\\\
~| Nature X Piaget's Theory of Cognative \\\\\\ -
Te of Development \\ \\;
WM Learning X1 Functions of Intelligence , Al >
= XII Developmental Stages of \\\\\\ e
& .ww Intelligence \\\ \\\\\\
e XIII | Transfer of Learning \\\\\\\\\\\\\\\\\\\\M
mS - YV Inguiry Strategies of Learning w\\\\“\\\\N\\ Ol \\\M |
g durrent XV Current Educational Research \\\\\\\\\\ A
£ Research \\
= - I District mdcﬁ.w%. : V1000 N\\\\\\\\\F
bt vm.m Studies XvVII Existing Facilities Study \\\\\\\\\\\\\\\\\\\\\\\\\L -~
AR 'MVIII | Present Educational vaomw.mmm .\\\\\\\\
CU.:M&R, Study \ \\\\
X Historical Development of the \ =
€ Influence Anmerican School System o~ X\\
m.\Mnl. on DX Present Curriculum Innovation \\
o &|Curriculum Designs and Trends \\\\\\\M
=2 XTI Ffuture Influences on Curric-
5 ulum \\\»\\\\ \\\\\\
e PXXTT Boughner. Trichotomy School \\ ;
§R Organization Model \\\\\\\\\\\\\\\\m
M £{Curric.Design XXIII | Crganization and Design of the E 4
Vs Curriculum /
o8 &lvalidity "XIV | valication of the Curriculum |~ "
ho Design .
= 1 - Each month is broken into four (L) weeks. v
fe 2 - The beginning of each time block the principal meets with committee members and outlines functions and pur
The end of the block is the committee report to the committee-of-the-whole(teachers, administrators, opn
3 - Each extra vertical line on the end of the time block indicates another consecutive meeting of the e
\ ok - Refer to "Phase XXIII" of Chapter VIII. Two of these should be 1/2 day release time inservice traini
P —g— ~er —g@Pht —XI.g~f G ierg —I. c....qf .- e “-@d - -/2.@-.re. = t@ .ins. .og. dni. _




TIME LINE

'
.osﬁwmdamm
Vacation

|
t Summer

!
1
]

UTOPIAN TEACHER-CENTERED CURRICULUM INSERVICE STUDY PESIGN MODEL (UTCCISDM)
. 4

|
,oswwknsou

?momcwo:

'
Month! |Sep Oct Nov Dec Jan Feb Mar Apr May Jun Jul Aug' Sep Oct Nov Dec Jan Feb Mar Apr May Jun Jul Aug

. T

ilosophy A

elopment 2

ends /A

h and Development H\Q\L

nal Needs /. BEl

sl
velopment T ]

n Theories

I

y of Cognative

ntelligence _ %NMN&«N&QN&&N@@ﬂ
Stages of ﬂ\\\\&\\\\\\\“N\\\ /
arning D L ] |

gies of Learning

I L

ional Research

YA I

ities Study

I )

ional Progress

elopment of the
]l System

)

wlum Innovation
ends

i

ces on Curric-

“

T

&

otomy School
del

nd Design of the

the Curriculum

I

n into four (4) weeks.

ch time block the principal meets with committee members and outlines functions and purgses of the committees.
k is the committee report to the committee-of-the-whole(teachers, administrators, parents, etc.).

line on the end of the time block indicates another consecutive meeting of the comnmitt
should be 1/2 day release time inservice training sesc

II" of Chapter VIII. Two of these
4 .ins. . .og- -ini._ @s=s

.A.]A.nr!ébmﬁ.v\lh. ...

o -~ -e = gd - -/2-.g-rel

et

f-the-whole.




Figure 3

TEACHER-CENTER®D CURRICULUM INSERVICE STUDY MODEL (TCCISM)
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FIGURE 4.- RELATIONSHIP FOR TEACHER EFFECTIVLNESS BALANCE
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If those elements of "Teacher Knowledge" are firmly imb.dded in the
teacher, "Teacher Performance” will result in the manner by whi~h that teacher
implements that knowledge, within the limits of the materials, curriculum and
supplies that have been placed upon her. For the purposes of illustration, I
will stereotype all teachers into five basic evaluative classifications:
Excellent, Good, Average, Weak or Poor, based on the normal percentage distri-
bution in each area of the bell curve.

FIGURE 5 - NORMAL CURVE FREQUENCY DISTRIBUTION

s

34.13%

Average Fxcellent
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We must assume that eight out of every ten teachers are at least minimally
competent, and that nearly two out of each ten are weak or poor.

B. Influences of Educational Leadership on TCCISM

If the normal curve is indicative of teacher effective frequency, the
educational leadership of the administrator is not a ma jor consideration in
teacher performance. Certainly it may increase or decrease teacher performince.

It should be emphasized, however, that more important than teacher-
administrator rapport, inservice training or additional support that the
administrator provides to the teacher, regardless of where he/she falls on the
bell curve, is that any devised curriculum matrix, or other arbitrary standard
that may be established for identifying teacher effectiveness, significant
change of teacher performance will result only through the personal involvement/
acceptance of that teacher to the intended behavioral modification strategy.
If we accept the premise that the teacher must be open to change, and/or must
possess basic professional skills before significant teacher effectiveness may
be altered, we must accept that teacher knowledge, skills and actual teacher
per formance is more of a major variable in teacher effectiveness than is
educat ional leadership. We may express this by the following formula!

"Teacher Efficiency is equal to the sum of all Teacher's
Knowledge/Skills/Attitudes plus the sum of all Teacher
Support times the sum of any positive or negative Edu-
cational Leadership that has been provided."

TE = ([TK/S/A) + [TS])(+ EL)

This formula takes into consideration the teacher's positive or negative
perception/motivation that has been provided by the building administrator. If
he uses threatlening pressure to secure change in teacher effectiveness, the
total change will most likely be negative. If that administrator was to use
positive behavioral modification strategies, that the teacher accepts or agrees
with, teacher effectiveness will be increased. Under these conditions, reinforce-
ment of that behavioral strategy will result in even more positive teacher
effectiveness. The results from the teacher's acceptance of this strategy based
on her knowledge, skills, attitudes or the support she receives for her actual
teacher performance, is based significantly more upon her personal perceptions
and eventual acceptance of the strategy, than it does on the actual adminis-
trator's implemented behavioral modification strategy. .

C. Components of TCCISM

The components of the TCCISM are structured to reinforce/expose the
classroom teacher to that professional information that the teacher should
possess for her to make a personal Judgement on her effectiveness as a pro-
fessional classroom teacher. Regardless of where she may be ranked upon the




teacher competency continuum, either by herself or her evaluator, her future
effectiveness in the classroom will more casily be influenced by her perceptions
of herself, ns viewed within the limits of the personal professional knowledge,
skills and attitudes that she possesses. Therefore, the following areas of
faculty study is of paramount significance to the overall curriculum which the
faculty will eventually design. In-depth study toward these educational
principles in faculty inservice sessions after school or during teacncr release
time will reinforce/expose the classroom teacher to those basic elements of
education that the tecacher "should possess”.

1. Professional Study Component (PSC) Cigx¥*§§hﬁéf)

The professional study is one component of the total TCCISM. All
members of the faculty, have had varieties of college experiences and different
qualities of teacher training. All possess various levels of professional
skills, competency, and understanding of educational principles/philosophies/
goals. This study is intended to provide the faculty with a common set of
professional exposures, regardless what previous exposures/experiences they
have had. The professional study is designed as an avenue to ensure that
members of the staff have at least an equal awareness/exposure and hopefully,
understanding of their professional responsibilities within those guidelines
established by the State Department of Education and the local school board,
and as a result of the historic evaluation of American education and it's
present purposes and possible future trends.

We can most easily visualize the components, purpose and intent
of the professinal study with the following diagram. All four major elements
of the PSC are equal with nohierarchical order.




FIGURE ¢ - PROFESSIONAL STUDY COMPONENT (Psc)
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a. Profecsionalism Study Component - Phase I (EAXg&‘o\J¢SwQG;)

The teacher must develop an understanding of hgw they perceive
their rote in education today. As a professional, regardless of the extent to
which the school district teachers are organized (i.e., NEA and APT), teachers
must have a complete awareness of what they perceive their role to be. This is
extremely important in the, light of the 1966 federal court mandate allowing
educators the right of collective-bargaining. ,CollectiveKEargaining has placed
many limits upon teacher involvement in curriculum in most school districts,
(i.e., extra pay for curricular work after school, or negottated release time
for curricular involvement). It dis the wise administrator that openly involves
his teachers in a study of the present master contract, to identify the limits
which the master contract places upon teacher involvement in the curriculum
studies, ®urriculum design and after teachers are actually in the new facility
and implementing the curriculum decisions that will be formulated by the TCCISM
and following curfdiculum development work.

The best method by which to insure professional involvement by
the teachers in the stated studies and further curriculum design, is to have
them list and openly discuss the following information separaiely and in the
listed order.

LY

Phase 1 .
n S ‘ . 1
1. The 7 Cardihal Pr1n01plg§ of Education
2. Professional Obligatiaen
3. The Teacher Code of Ethicgy
4. The lLocgl Master Contract

b. FEducational Philosophy Component - Phase II (W‘Xo\’;g*“é)

After the Professionalism Study has been completed and the entire
staff has had an opportunity to discuss the above informatien from a common point
of departure (the teacher compiled list), it is time to begin the second phase of
the TCCISM.

The FEducational Philosophy Study is intended to acquaint the
teachers with the basic imperatives and goals of education and the indications
that the tecacher can use to identify actual quality education.

Listing and subsequent open discussion by the faculty members
will expose all the teachers to those traits for which they will be designing
their curriculum. (Refer to Chapter VII.)

The TCCISM studies are designed to stimulate each teacher's
thinking, hopefully, to challenge her present teacher philosophy and attitudes
for the more experienced teacher, and to act as a concrete set of principles by
which the new teacher may Build/add to her own professional philosophy.

#Sae Attached Addendum
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Ahe following arcas of study should be lised, adde¢d to, and
openly discussed separately in this order: ;

Phase II

»

1. Imperatives of EducationS .

2. Goals of Quality Education6

3, TIndications of Quality Education

’{*

c. Curriculum Development Guidelines Component - Phase III (Sge mevaaﬁ)
A To ensure that any portion of the actual curriculum design,
— which will be completed at the culmination of this TCCISM, falls within the
realm of administration/board approval, the faculty should study the following,
obtain copies of the following information and carefully review it for (1) definite
stated trends; (2) limitations and (3) recommendations contained therein.

Phase III (@\‘\v‘""’?’;"@’&é) ‘ | s,

1. State, County or Intermediate School District Educa-
tional Philosophy/Statement of Goals/Models for Account-
ability/Mandates .

2. Local Board of Education Philosophy/Goals/Objectives

©3. local Administrative Policies
4. TFederal Project Guidelines .

! Information for item #1 can be obtained from your State Depart-
ment of Education or your local county or intermediate school district adminis-
trators. A team ¢f educators, comprised of - faculty members and administrators
might find it advantageous to visit these representative administrators to
discuss their guidelines, manddates or varipus models they have/wou%g like to
implement on the local level. Discussion with local levels of education
departments may eliminate state/county studies or informatiéh that will be
_equested in the future. These agencies, may have personnel that can provide
you with additional advise and expertise which is not /available in your local
school district.

Youvshould request of your superintendent, the local district's
educational philosophy, goals and/or objectives. If these are not available,
or have never been completed, you may recommend of the Board that this be done
by the Board as a result of information gathered by TCCISM and during the actual
development of the curriculum design.

A committee should request a set of administrative policies so
that they may ensure the final curriculum design that is to be constructed for
the new educational facility will fall within these policies. These should be
discussed by the entire faculty with-involvement of administrator representation.

A
#GSee Atﬁached Addendum




A committee should discuss, with the local administrator responsible
for federal projects, any new programs that have proven successful or may fall
within the eligible guidelines of federal money available for implementation of a

.particular type of curriculum innovation. If no such administrator is employed in
the district, you might rcquest of the superintendent to obtain cducational advise
from a Stute Department of Fducation official.

d. FEducational Trends Study - Phase IV (Q& Yo Fogunn € .
Y e

i As we live and wo . within our local school district, we often
tend to become ‘isolated from past educational trenis that have mnade an important
impact on our present day curriculum. To fully under-tand the past national
edu-ational pricrities .hat have affected education, therefore having acted as
cat -lysts for the present qcarional priorities we hold today, we must understand
the cycle/evolution and lu..uences that created these priorities.

Many of the societal, federal or educational pressurcs which were
manifested in the past are still present, in some form or another. "The reforrmers
in the field of education would probably drop most of their plans for the re-
modeling of pgblic education if they had a better understanding of the failures
of the past."S This quotation illuminates the need for a faculty c.rmittee to
collect data that identifies historical trends in education, to critically analyze
this data, and to have the entire faculty interpret ana discuss the findings of
this data. Most important for the faculfy tn scrutinize are the social pressures,
conditions and influences that affected these histiorical trends.

9

Social Influences On The Public Schools

Social influences have greatly influenced curriculum design and content. The
population of the United States was forecast, in 1968, to increase 3 1/2 times
between 1900 and 1980. Although we have reached a zero oirth rate, this increase
directly affects the ‘education syé”ems of our country. Population movement from
the cities to the suburbs mean that the suburb schools are becom®ng more densely
populated -and the citiessare losing the taxes needed to maintain their facilities,
personnel and programs./ In 1959, we had the same percentage of functional illit-
erates (5 years or les§ of schooling), as we did college graduates. This 8 million
number was about 8% of Thie adult populaiion. I recently ran a community-wide survey
in Ypsilanti, my place o résidence. Ypsilanti is about 40,000 persons, with three
colleges, including Fastern Michigan University. Our city boundaries border Ann
Arbor, Michigan, home of the Universii- of Michigan. Even with the high percentage
of college oriented persons/staffs, etc., we had 46% of all adults over 25 , cars
of age that did not graduate high school. These implications to education certainly
act as an influence upon our ¢urriculum planning. What is so wrong with our program
that we have such a high incidence of student drop-outs before the end of the 12th
grade.

8Travers, Robert M.W., An Intrdduction To Fducational Research, (24 Edition,
New York: Macmillan, 196k4), p. 127T. -
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Construction of large low cost apartment complexes influed\githc.CUrriculum.
The low rates bring in a large number of children to the school ¥ystem, and
usually to one or two elementary buildings. Normally these pare.. .5 are not
property owners. These apartments are usually built quickly «during the good
wenther. By the time the apartments are fully completed in October, and people

p have moved into them, it is beyond the hth Friday membership count, which is

the most critical factor in our state aid formula. Thus, the school system
receives no state aid for a large number of the occupants of these apartments,
which are normally younger coupr: with school age children. Although these
children must attend the school, finances for curriculum development is often
curtaniled as a result of a lower state aid total, yet a larger number of teachers
must be maintained or hired. Unemployment and high student drop-out rates have
moved us tcward having to develop programs, such as carcer education.

The American family being the basic unit of societ}, influences curriculum
in many ways. Increased divorce rates usually mean more geographic mobility for
the child. le miy be in 2 or 3 schools in one year. As many divorced mothers
work all day, many family respons]bilitics are forced upon the schools. As
nearly fifty percent of America's mothers now work, pressure is brought to bear
for the schools to accept what used to be considered the normal family responsi-
bilities (i.e., breakfast and lunch programs, health and sex education. value
clarification programs, ete.). ADC parents have a tendency to expect the schools
to act as other social agencies by kecping children for lunch. Scciety has
dictated that certain materials and supplies must be furnished by the schools.
College students and working mothers, dropping their children at school early in
the a.m. and picking themwup late in the p.m. insist that the scnools should
provide babysitting "servfges" before, and after, school for their children.

Society's new trend toward promiscuity, the "pill", pre-mariial sexual
relationships and unorthodox views on homosexuality bring unusually controversial
influcnces upon the school curriculum and the classroom teacher. The issue of
marihuana and liberalization acceptability toward students smokir typlifies

the changing society.

Sociologically the family has experienced disintegration to a point where
you will seldem find the full family sitting down to dinner together, sharing
common discussions or experiences as an entire group. Our society is so complex
today that a Saturday or Sunday will seldom, if ever, find the entire family at
home together or spending leisure time together as a family unit. As the family
shuns its respons bility to the family unit, society charges the schools with

\

those same abdicated ;esponsib1lities. -
. [ 3
The emancipation of women, racial equality and juvenile delinquency offer
tremendous pressures upon curriculum development and design. More,controversial
issues, -such as those that have divided our country (Vietnam, Watergate, the
bombing of Cambodia), all have an impact upon the slow pace that most schools
revise or slter curriculum.

*
'
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The historic American family hns lived, eaten, and played topgether.  How the
role of the mother is wenkened, as muany parents work as soon as they can. Children
often eat lunches at school, with neighbors, Sr with hired "black' babysitters.
Fathers often belong to bowl ing teums, the Elks, and/or a poker club. The chilaren
have scouts, .youth fellowship, sports, or recreational activities to occeupy their
free time. Ifh the absence of the family unit, the school is viewed more and more
as being thesnecessary wnit to fulfill the voids created at home. The movement
toward humanism in education (openness) as it relates to the affective 1 main would
be valuable, and.yes, even accountable. Society says that we must do a better job
with the education of xe)"whole child".

» &

Although Jaucks, Cafggan and others claim that 70-80% of the success of students
is related directly 4o the home 'and non-school environment, the demand that schools
broaden their curr#¥ular o@ﬁifings is still the greatest influence upon the curric-
ulum planner. °

W 3

Such insignificant groups to the general public, such as governnent appointed
task forces and committres, hate ereated new trends for curriculum xnd have estnb-
lished priorities that oducators have still not attained enmasse. Documents,
position papers and statcments resulting from some of these groups include: The
Cardinal Principles of Secondary FEducgtion, the Fducation Policirs Comnittee
recommendations of 1537, results of the*White House Conference, Fducational
Policies Commission of 1961, Indicators of Quality Fducation, etc.

Other major influences on the curriculum were/are occupat?ons, residence,
income, education standards, opinions‘ﬁf others, the zelf-image, group prejudice,
many economic forces, research, local pressure\gnoups, mass cormunication and
téacher negotiations. In our discussion of inflmences uporn the curriculum
national and international issues, current educational rescarchi and nowty identi-
fied societal identified needs, all influence our national priorities and trends.
The polgriza@ion of these past, present and future national priorities and trends
will assist you with a more comprehensive understanding of what priorities you
will establish, or have been established in youreschfol district. You shouid
certatnly establish your own priorities and needs “for your school district.” It
is suggested that you jidentify and study the following areas:

Phase IV o
Y o
1. The historic list of past national educational priorities
5. The present purposes of education ,
3. Future trends of Americaa Education
4., _Construct a bibliography for curriculum materials and books

The "Past National FEducational Priorities" should be iisted by decade. It is
sugcested that in a teacher's meeting, the staff attempt to identify the pressures
that affected the adoption of these priorities. ’

0 | | 85 :
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" or articles. Assistance for identification of bibliography and titles and

- she, or the department might not be meeting the needs of those youngsters?

"easily identify the presence or absence of these}characteristics. Regardless

‘for which the curriculum is being designed, teachers of all leyels should be

‘As you read the "rresent. Purposes of Education", attempt to identify the
reason these were implemented. Are any of these pressures still in effect in

sour community?
4

.As you have identified and discussed the past educational priorities and
the .present purposes of education, can you identify future trends in American
Educntion for each decade of the next forty years? How many of those are
upplicable'to your loqal cchool district, community, teachers and children?
List these and discugs them individually.

The last step of Phase 1V is to build a bibliography of curriculum materials.
These should be ordered so that information for the remaining thrée components
of the TCCISM may be completed in the future. These may be books, magazines

sources may be obtained at the U.S. Department of Fducation, your nearest
college or university, State Department of Education, national administrators
association, local administrators or textbook representatives that your district
normally does business with. ) .

5. Child Development Study Component (cDSCY) GL&@h}OQUJ@¢"&\?°ﬁ§3i§

The CD3C is an rxceptionally important, component of the TCCISM as
it defines to the teacher the normal physical, emotionral, social and mental
development of the child. The study will collect data that will reflect, for
the expericnced teacher, what the normal characteristics of an elementary chiid
are at the age of 7 or 10. It will provide the teacher with a profile of those
characteristics that identify a "normal” middle school boy. The study will act
as a review to the high school teacher of the importance of self-esteem and
se]f-actualization to that student who she will be shortly attempting to build
a curriculum for. She knows she nmust include opportunities for success in that
curriculum, but does she really understand what elements of the affective Adorain
rmust be present before the 11th grade student has the opportunity for success?
Does the elementary, middle or high school teacher kncw what family or social
influences are presept in the students of the community....or is she building
a curriculum for a different "average" student? If there is a high rate of
nbsencoslin her class, or in her high school department, does She'acceﬁ{ that

The Child Development Study CGmponent is designed to review for
{hqmtcachcr what.thc sequential developmental charatteristics of the early
chil®hood, the middle years, and pre-adolescence and adolescence are, and more

of the level which the school facility is being built for, or what aged children
inserviced to review: Those stages and developments that the child experiences,

what his affective and psycho-motor nceds are, or what the ever-changing social
role is that the student lives cach day in his peer and family environment. '
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Many of the probloms, which that tencher will deal with in the future are a direct
result of the child's variance of these peneral hierarchical developmental needs,
physical, socinl or mental developmental piatterns.

(
If she recognizes what the norm is, she can identify individual problems

of the student and attempt to build a strategy within the curriculum which will
more easily provide him the opportunity for success.

The Child Development Study Component is composed of four phases which
should be completed by faculiy committees during, after school meetings or release
time inservice. The faculty should discuss these basic 1lists at inservice °
sessions, until majority agrcement is reached upon the final listed items. In-
service completion of this Student Study Component will provide the teachers with
a pore current undersianding of the student, his neceds, influences and develop-
mental patterns.- When the faculty is ready to begin the actual curriculum dasign
for the ncw building, all teachers, young and old, new or experienced, will have
completed the process of studying and discussing what their professional responsi-
bility is. They will be more aware of what normal child development is, and will
be professionally cquipped to identify those unique students who have problems
that might impede their learning.

The study of the developmental chiaracteristics of physical growth,
emrtional needs, social influences and mental maturation are important to fully
understand the entire individual and his relationship to learning, his reaction
to his environment snd his other interaction with other people. We must fully
understand the basic sequential development patterns of the normal child before
we may p'an the curriculum process which will be his guidelines to learning.

The ~hild Devg}opmental Ctudy Component is more readily undecrstood
in the following diagram and explanation.

PAFulToxt Provided by ERIC
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FIGURE 7 - CHILD DIVELOFMENT GTUDY COMEONENT (ChGC)
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@ Physical Growth and Development Study Component - Phase chﬂvﬁhkﬁf“"“?“%}7\

"Even though the concept of dévelopment is fairly rccent, the idea
of the sequential nature of development that growth and development are gradunl,
continuous and sequential, and that developmental stages ocecur in a fairly
orderly sequence - is probably the most universally accepted in education.”

Most research completed on the physical development of the child
groups those charucteristics into areas of study such as early childhood, the
middle years, pre-adolescence, and adolescence. It is suggested that teachers
reduce this to characterize the "normal” student of her grade level/age group.
As this information is only a description to be used for the analysis of the
individual student, you must remember that their is no clear-cut developmental
age-break, or time, that these developments will occur. You may identify
patterns, and certainly the developmental stages chould be id=ntified. Do
not expect this growth pattern to occur at the same age for each child. More
important than what physical characteristics that the child possesses at a
particular age, is his stage of evolution and developmental patterns that
evolve in a sequential order. 1t is assumed that ail growth and development
is sequential and develops from less to more mature, in a normal evolutionary
pattern. Physical attainments follow cycles and plateaus.

Normal child growth will follow certain patterns and sequences, Tt
at different speeds. Rapid physical growth is often accomparied by an even
temperment or the child's restlessness. Puberty often brings new attitnie .,
interests and problems as a result of these physicai changes. Deviations from
this normal rate of physical development may produce social, acadeni or
emotional problems for that child. The teacher should rememosr thit individual
differences are quite normal and numerous for the chiid. She must be knowle.ig -
able of the r rnal physiral growth patterns and be able to identify deviatior
from norm:’ child development and growth. She must also rems bher that phys?i -2l
growth puttérns/cyc]es will greatly influence the other areas of the Child
Developr'nt Study Compunent. The experienced, master teacher is that person
who understands fully the normal developmental soguon-eu of physical growth
and can identify variances from these, as they relate to the emotional needs,
social influences and maturition of each individanl child. In her preceription
to provide learning experiences for that child she mu~t be perceptive to fully
understand the interrelationships of each of these factors and how they influence
one annther.

The faculty/committen ~hould thoroughly review chiracteristics of
physical growth in the following areas::

Phase V

Pre-School Child

Flementary Child

Midile/Jr. High Sehool Child
High Scheol Child

9Tnbm H.. Curriculum Development Theoery uned Practice, (New York Harteourt
) y 2 2 _‘_-__1 N _,___4;)[,_- ol ’

Brace & World, Inc., 1962), "p- 88.

89
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Study of Thase V should be oriented toward those sequential patterns
and strees of physical developments that naturally occur in a child in a con-
tinuwn {rom pre-school to high school. Teachers should then attempt to identify
normal stages of physical development for the students they teach so that a
profile of "normal expected development” may be built for each grade/age level.
Information on physical development may be obtained from "The Run About”,

Hilda TabalQ, Gesellll, Hilgard'®, Martin and Stendlerl3, spitzl®, and Stoltzl?.

With the ever increasing multitude of printed research, new idecas
and concepts in education, ncw profiles must be built identifying the physical
characteristics and corresponding behavioral traits and patterns that the pre-
adolescent and adolescent possesses. Understanding of the physical growth
profile will assist the teacher in building future prescriptions for an individual
student's learning patterns and learning modalities. With a clear understanding
of these concepts, she can more casily identify any variance from the nomrms,
thereby building a meaningful corrective learning sequence that will utilize a
more effective learning modality for that child.

Tndividual maturation and physical development trends during the
individual's school years are important to the planning of the content and
process of learning. The cognative, affective and psyché-motor domains of
the individual are developed in a logical, predictable pattern. If we accept
the fact that the individual is the most important integral part of the
curricnlum, and that the teacher-centered cur-iculum assumes that the teacher
must fully understand the natural development norms for students, and how to 4
prescribe for the process of the identifying of different learning modalities
and personalities, then ve must accept the fact that complete teacher under-
standing of personality development is of primary importance to the educational
planning for a child. The Physical Development Study provides an investigation
into the orderly sequence of the continuous and sequential growth and development
of the individual child/student. '

10Taba, H., Curriculum Development: Theory and Practice, (Hartcburt, Brace
& world, Inc, New York, 1962).

11005811, A., and Ilq, F.L., Infant and Child in the Culture of Today,
(Harper, 1943).

124i1gard, E.R., Theories of Learning, (Appleton-Century-Crofts, 1956).

13Martin, W.E., and Stendler, C.B., Child Behavior and Development,
(Hartcourt, Brace and World, 1959).

1hSpitz, R.A., "The Role of Ecological Factors in Fmotional Development in
Infancy"”, Child Development, (September, 1949).

153to1tz, H.R. and Stoltz, L.M., Somatic Development of Adolescent Roys,
(Macmillan, 1951).




Copgnative motivation in the primary school depends to a large extent,
upon the individual's ability to read. The child must have specific motor
coordinntion for the eyes to function normally. Any irregularities in the
movements, or transfer, of this function to the portion of the brain that in-
terprets these symbols, will result in a learning disability. If the teacher
does not have the knowledge to detect this disability, the child will develop
a learning disability/problem, that may be manifested in future grades and most
certainly, to a distillation of self-esteem in his futile attempts to compete
academically with other children of his age/grade.

Historically we had attempted to identify irregularities of behavior
as being a result of physical development.16 later (1940's), deviant bchavior
was explained more in the realm of emotional problems/deviances from the norm.
The old addage of, "You can lead a horse to water, but you can't make him drink"
applies most aptly to the emotional needs of the child. The best teachers can
not force/coerce a student to assimilate what she feels the student should know.
The child must be receptive to learning....he MUST want to learn. An emotional
block, a learning disability, a lack of interest from the student, will result
in a lack of cognative learning. "Fmotional development affects mental growth
because emotional factors facilitate, or block, such mental activities as
language and reason."t7

In some cases, emotional problems may impede physical development.
When these ohysical developments are slow or faster than the child's peers, his
social acceptance by the children may be impaired, thus developing one more
emotional problem that the teacher must ident1fy and compensate for within the
curriculum and the classroom. As culture personifies certain desirable charac-
teristics of individuals at all ages, those persons who do not coincide with the
normal pattern of physical, cognative or social patterns of the day often mani-
fest emotional characteristics that may impede the learning process.

In the light of the present emphasis on "Lumanism” in education
today, the faculty should carefully study Phase II, "The Study of the Emotional
Needs of Children.," to more accurately assess those variables which affect the
child’'s reaction to learning, his ego and his concept of his own self-worth/
esteem.

16Martin, W.E. and Stender, C.B., Child Behavior and nggjpnmeq&,(ﬂartvourt,
Brace and World, 1959).

17Taba, H., Curriculum Development: Theory and Practice, (Hartcourt, PRrace

and World, Inc., New York, 1962), p. 90.
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b. Child Bnotional Needs Study Component - Phase VI ®JV”t°&“i“““““?”§34)

VI /

. Values
Attitudes
Security
Love and Belonging
Self-Esteem
Self-Actualization
. Motivation

(1) Values - Perhaps one of the most controversial issues
that today's ecducator must face is that of what values should, or should not, be
included in the curriculum or taught in the classroom. The teacher must Judge
for himself what societal and individual values should be emphasized in his
teachings. In the mid-seventies, we have found increasingly divergent sets of
values toward moral issues, patriotism, religion, ethics, politics, ethnic
minorities, etc. Those societal values in a rural Alabama town may vary
greatly from those in a rural town in Northern Michigan.

With the advent of highly sophisticated mass media, we find
the individual continuously challenged with value issues of varying degrees,
ranging frem national nolitical ethics to deep-rooted personal sexual values.
The technological nature of the 1970's, the breakdown of the traditional family
unit, the challenges of moral and sexual traditions and the drive for the
individual to find his place in our increasingly more complex society, all
illustrate a need for the responsible citizen to possess and exercise a personal
vaiue clarification sorting process.

If we accept Gutzels18 two types of value classifications,
".acred values" and those he calls "cecular values", we must assume that these
conditioned assumptions are influenced b ever-changing variables and Ppressures
of our present day society. The conflicts that exist in the value issues that
are brought to our attention by the press, radio and T.V., continually challenge
these values. Is McCaulley right or wrong in the Mai Lai incident? Should
President Nixon not have accepted a tax deduction for the gift of his vice~
presidential papers? Should we have fought in undeclared war in Vietnam?
Should Daniel Fllsberg have been indicted for his exposure of the Pentagon
Papers? The controversial conflicts inherent in these issu2s may not be
readily apparent to the observer. They do illustrate, however, our shift and
"questioning" of those sacred and secular values which we traditionally held
in today's modern society. .

181454, p. 221.
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Although schools have a minor role in the development of
values, present educational trends and court decisions indicate that the teaching
profession must make themselves more aware of the value clarification process.
Your faculty study committee should thoroughly identify and report to the faculty
the entire value clarification process and its implications upon the students
of your local community.

Some of the most recent rescarch was completed by Krathwohl,
Bloom and Masial? in their taxonomy which arranges a classification scheme in
hierarchical order. These categories and subdivisions are as follows:

"1.0 Receiving (attending) e
1.1 Awareness
1.2 Willingness to receive
1.3 Controlled or selected attention

]

2.0 Responding
2.1 Acguiescence in responding
2.2 Willingness to respond
2.3 Satisfaction in response

3.0 Valuing .
3.1 Accevntance of a value
3.2 Preference for a value
3.3 Commitment (conviction)

L.0 Organization
4.1 Conceptualization of a value
4.2 Organization of a value system

5.0 Characterization bty a value or value complex
5.1 Generalized set
5.2 Characterization”

Krathwohl, Bloom and Masia, in their taxonomy describe and
theorize that at a low level, a person develops a belief that evolves to a
commitment, or conviction. After the full conceptualization of that value and
a development of an organized value system has been attained, the individual may
reflect among these values and build priorities to be utilized into a 1life value
structure.

. ‘ 1f behavior is altered by a person's value system, then we
must understand what that person's value structure is, and what it contains,
before we can fcster effective learning yroscriptions or build a learning

]9Krathwoh1, D., Bloom, B.S. and Masia, B., Taxonomy gg_@yngiona}_Qplggﬁjves,
Handbook 1I: Affective Domain, (New York, David McKay Co., 196L4), p. 95.
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envirorment which will be consistent with his value structure. If, on the other
hand, we feel that a behavioral modification strategy should be designed to
motivate learning, or to redirect behavior, the teacher must have the knowledge
of how attitudes affect behavior, learning, and motivations before she can
develop effective curriculum guidelines.

A teacher study committce should list, on the form in Figure S
numerous student values for students of the age group they teach. They should
then attempt to identify what influenced each of these attitudes most directly,
society, home, religion, pecers, schools or the mass media.

(2) Attitudes - Historically, elementary education has placed
a high value upon the cognative development of the child, to the exclusion of other
aspects of personality development. Many modern educators have since made an
impact apon the philosophy of ":ndividuality” and the "uniqueness of each indi-
vidual". For the first time in the history of public education, we now find that
the individual and his feelings, attitudes and perceptions about himself are
universally accepted as a fundamental premise from which the educational curric-
ulum should be built. The writings of Montessori, Taba and Piaget, reports on
evaluations of the British Primary Schools. Research from Niblettéo, Cottrell<—,
Kluckhorn22, Oliver and Shaver<-, and many others, have given us perimeters to
begin to idertify, for the first time, those feelings and attitudes that are now
commonly accepted to be of primary importance to curriculum planning and design.

Using the form in Figure 6, a study committee should list as
many attitudes as possible for each grade/age level. Fach of these attitudes
should be identified @s positive or negative influences upon both behavior and
learning. ’

This pre-school to 12th grade Attitude Profile will enlighten
teachers to student attitudes which are normal for students of particular ages/
grades. The teacher may then construct an attitude profile for any student she
has identified, as a result of the completed teacher study on attitudes. This
individual attitude profile will provide the teacher with a guide to assist her
in identifying those children in her room that deviate from the general norm.
Strategies muy be developed by the teacher to strengthen, weaken, eliminate or
alter the attitudes of the child so that he may have the benefit of the most ]
recent research indicating those attitudes. This research may assist the child
to reach his fullest academic and social success.

207aba, H., Curriculum ngelqymcngi.Theggx_ggg_Pragﬁice, (Hartcourt, Brace
& World, Inc., New York, 1962), p. 22h.

211pid, p. 223.

?eBerman, L.M., New ‘Priorities in the Curriculum, (Merrill Publishing Company,

Columbus, Ohio, 1968), p. 162.

?31vid, p. 163.
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FIGURE & - STUDENT VALUE PROFILE

Date

Age /Group Teacher

INFLUENCES OF VALUES
Student Name Value Society Culture School Home Peers Religion Media Other
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FIGURE 9 - STUDENT AUTITUDE PROFILE
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o

. ! ' (3) Sccurity - The study committee should investigate
carefully the child's nced to feel secure. Security for a pre-adolescent, or
adolescent, may be a vital component to successful learning expericncee. A lack
of a feeling of security on the part of the student may establish psychological
and mutual blocks that prohibit future ucadegéc and social success.

g U
() Iove and Belonging - The need for love and belong-

3, ing is a ‘basic human neced which is necessary for a child's normal mental growth.
It is most important in the early years of life when attitudes and values are
being learned. o '

- S (5) Self-Esteem - We have learncd only recently, how
very important self-esteem is to the individual and his future success in school
. and his role in society. The child that feels good about himself, that feels he
is worth something as an individual, usually reflects that self-worth in his
classroom situation, his school work, and his social interactions.

(6) Self-Concept - Self-esteem is the worth that the
child feeks for himself. Self-concept is the reflection the child has of himself,
his potenials, his skills and his opportunitiés to succeed. The self-concept is
one of the greatest untapped resourch we have not developed -in today's child.

. ' (1) Motivation = A child. must be motivated before
learning may take: place. With the advent of numerousg behavioral modifications , -
and various contingency management concepts, the opepp concept, and the use of
learning/interest centers, we are finding increasingly more effective ways tog
motivate the child.

[
¢. Influences Study Component - Phase VII(Qﬁwudw§otﬁecvmgaggTi)

»

Phase VII
]
1. Family
2. School .
Y 3. Neighborhood ~_
i L. Community . i

. | .
. It is énteresting to note that Janckseh and other researchers,
such 4as Jensengs, Herndon2 . Kozalgl, Footlick28 and Illich29, have beer extremely

' /

ZhJencks, Christopner, Inequality: A Reassessment of the Effect of Family ,and

e i T e

Schooling in America,ZNew,York: Basic Book, Inc., 1972).

253ensen, Arthur R., "How Much Can We Boost 1.Q. and Scholastic Achievement?" S
Harvard Fducationzl Review, 39(1) 1-123; Winter 1969. *

26Herndon, James, The Way It Spozed To Be, (New York, Simon and Schuster, Inc.,1965).
2TKozol, Jonathan, Death at gg:Earlx Age, (Boston: Hohghton Mifflin Company, 1967).

28Footlick, Terrold K., "Inequality in America, A Problem to Vast for the Schools
to Overcome," Cuarnegie ‘Quarterly, 20(L4): 1-7, Fall 1972.

\ 4 e
29111ich, Ivan, Deschooling Society, (New York, Harper and Row, Publishérs, 1970).
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critical of the success of today's edueational outcomes. "Jencks has attacked
the conception that schools help the achievement of a more successful adulthood
in terms of economic returns. _Jensen has concluded that the schools can do
almost nothing to increase intellectual potential. Herndon and company have

. demonstrated the ineptitudes of the schools in classroom management as well &s

their utter inability to achieve reasonable social interaction or an adequate
level of self—development."39 "Jencks supggests that the 'equalizing of the
quality' of the elementary school would reduce the cognative inequality by
about 3%, the high schools by 1% or less."31 3 .

Essentially, -these writers are saying that very little
opportunity for the student to experience success in the schools of America,
can be contributed to the school. There are other, much more important factors
that influence a child's success in the,school setting. Phase III of the CDSC
deals priefly with some of these influences:

v -1. The Family
’ N - As a child's foundation for his value system is

formed by the fourth\or fifth year of his life, nearly all major influences on
that value system reflect conditioning from the family and home environment.

His readiness for reading may depend upon the worth that the family places on
that skill, or the number of reading materials that are available to the student
in the home. The love apd security that the child receives at home will be
reflected in his emotioAgQ stability at school. :

2. \;'he School

\ ;
7

The school and it's role in the IQ development is very
limited, say many educators. Rather than attempting to raise IQ, the schools
should identify their purpose in the community, their philosophy, goals and
objJectives, and attempt to fulfill the expectations established for them by
society. Society's aims, as identified for the schools by W. Longstreet, are
i{llustrated in the chart in Figure T. )

It is suggested that schools analyze behaviors in
the schools and the manner in which they reflect upon the schools overall g 1
The gallowing three-dimensional cibe, as developed by Longstreet, provides
visual instrument that can be,used as a tool to more clearly make that behgvior
analysis (refer to Figure 8).

<

30Longstreet, Wilma S., Beyond Jencks: The Myth of Equal Schooling,
(Association for Supervision and Curriculum Development, 1973), p. 16.

311bid, p. b.




FIGURE “PERSPECTIVES OF MAN COMBINED WITH THE CATEGORIES OF EXPECTATIONS32
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PERSPECTIVES OF MAN

SOCIETY'S CLAIMS ON EDUCATION

Vocational/

Economic
Develop-

Eolitical

Develop-
ment

Social
Develop-
ment

Moral/

Ethical

Develop-
ment

Intellectual
Develop-
ment

Self-
Develop-
ment

Map above all preparing for
an afterlife; his essential
qualities are predetermined.

use' them for good or evil.

but he may “have free will to

Man above all preparing lo
fit into the superorganic
structures of society; -his
essential qualities are
predetermined but his
happiness depends upon his
being able to fit into the
structures of this world.

Man above all a contractual
participant of society--a
change agent of society; he
i{s innately social with a
broad but not unlimited
range of powers--under-
standing humanness is

essential. ,

AN

Man innately social but of
unlimited potential and in
control of his destiny in
this universe; flexible
societal organization is
vital to the true fulfill-
Fed‘ of man's potential.

an a being of unlimited

tential btut notégeces—
sarily social--individual
expression is more impor-
tagt than society.

A

32mia, p. 21.
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3. The Local Neighborhood \

The local neighborhood environment will strongly in-
fluence the social development of the child. The atmosphere within which he
plays; the peer group with which he associates; the behavior patterns he develops
in response to peer neighborhood stimuli, a lack of playground facilities, super-
vision and planned leisure time opportunities; all of these influence the character
and direction of the child's social and personal attitudes and motivation.

:

4. The Community v .

The community is a large influence upon the social
development of the child. The "quality" of schools and their use within the
cormmunity (i.e., Community education, year round schools, available facilities
for recreational programs) are major influences upgh the child's development as
he grows older. Activities, sueh as recreation, boys clubs, girls clubs, scouts,
church activities, ete., all offer more opportunity for supervised activities.

As supervised activities denote a set of behavior guidelines and rules that ave
enforced, the child is net only exposed to, but must stay within those socisa
guidelines, therefore reinforcing acceptable social behavior to the ftudent.

d. Intelligence Development Study - Phase VIII (R domgne o M‘!ﬂ)

1. Cognition - To fully comprehend and plan for cognative development
for the child in phase VIII, we must study Bloom’s taxonomy of learaing domains
(hierarchy of different cognative levels), to ensure the child's progress and
development through the full cycle of what we. call "learning".

"Level 1: Knowledge: Emphasis is on recall, whether specific or
universals. .
Level 2: Comprehension: Emphasis on the grasps of meaning, intent
- or relationships in oral, written, graphic, or -
’ *non-verbal communication.
Level 3: Application: Emphasis is on applying appropriate principles
or generalizations. " .
Level 4: Analysis: Fmphasis is on the breakdown into constituent parts
and detection of relationships of the parts and of
the way they are organized. This level is often
an aid to comprehension or a prelude to evaluation. »
Level 5: Synthesis: Emphasis is on putting.togetner elements or parts .
to form a whole not clearly there before the
. . student performance.
Level 6: Evaluation: BEmphasis is on values - making qualitative or
: quantitative judgements without criteria from
internal or external sources and with standards."

35

v 3
ra

3“*Bloom, B.S., Taxonomy gffEducational Objectives: Cognative Domain, (David
McKay Company, Inc., New York, 1956).

~

35Ypsilanti Dept. ogslnstruction, "Elementary Social Studies Instructional
Objectives Plan", (Ypsilenti Public Schools, Ypsilanti, Michigan, 1968), pp. 5-6.
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"For a long time controversies regarding the nature of intelligence have
been raging on three issues: (1) whether differences in intelligence are heredi-
tary or caused by environmental factors, (2) whether intelligence is constant or
modifiable, and (3) whetzer it is a unitary characteristic or composed of a series
of specific abilities."3

1
-

sy Most evidence, although not fully reliable, seems to indicate that in-

telligence is a product of interaction between heredity and environment. There-
fore, intelligence may be altered. .

.

2. Memory and Retention ‘
Memory and retention are the ability to store information, and be
able to use it at the individual's command. )

3. Convergent Thinking
Converéent thinking is the type of thinking that is directed toward
finding the correct answer/solution to a problem, based on what information/facts
that are already known. The process is the usual and expected manner that the
problem would be solved. .

.

4. Divergent Thinking

Divergent thought is that process which includes a fluency with
associations, words, concepts. It attempts to alter the known and to project
new avenues of thinKing rather than the normal, habitual forms of thought.
Depth, scope and dimension of .the problem may be changed and different Solutions
sought. This type of thinking is usually creative and lends itself to specu-
lation or unusual solutions/answers. Getzel, Rogers and Maslow use different

words for both convergent and divergent thinking.

s

5. Evaluation ' ' .

Evaluation is the end process of whether specifié known information/
facts/concepts meeéets certain standards and whether the actual process and/or
end product satisfy its goals. )

6. Structure of Intellectual Model

"Guilford points out that all information comes to an individual in
four kinds of content, (1) figural (or concrete perceptions and facts), (2)
symbolic material, (3) semantic or verbal and conceptual meaning, and (k) be-
havioral, which evidgntly covers the social intelligence, social perception,
or empathy toward the thelights, feelings and attitudes of other people."3

36Taba, Hilda, Curriculum Development, Theory and Practice, (Hartcourt,
Brace and World, Inc., New York, 1962), p. 100.

3T1via, p. 102.
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It is suggested that reasoning may be highly regarded intelligence.
Guilford proposes a "Gtructure of Intellect” that considers the various indi-
vidual's abilities, the method by which the individual may gain the information
that he uses for his ability to "think", and the product og the outcome of using
& this information in a thinking/problem solving situation.3 .

3. Nature of Lesrning Study Component?® (Q‘\Mtw‘ﬂﬁ\@“"g 6’0) ’

A1l curriculum theory is based upon the theory of man and his be-
havior. Essentially there are two basic theories of man. One is that of
"raculty psychology”, which says that man has a mind, with all faculties de-
veloping as a result of practice and drill (mental diécipline theory). Leaders
in the field were W. Bagley, C. Judd, R. Hutchins, Rickover and Bestor. The
other theory maintains that man is an energy system that reacts to other energy
systems he is exposed to through his sense organs, motivations, stimuli, ability "’
to reason, etc. (cosmos theory). This theory (behaviorism) proports that learning
results largely from the enfironment, experiences and conditioning to which the
individual is-exposed. Leaders in the behaviorist school include Skinner, Wert-
heimer, Hull, Asch, Mowrer, Hilgard, Brumner, Kohler, Spence, -Combs, Smygg,
Holland, Gestalten, Koffka, Stacey and Levin. The behavioral school is divided
into two opposing schools: Operant conditioning (reward and punishment); and
gestalt (the individual and the process are more, important than cognative

mastery). ) .
3
a. Learning Domain Theories - Phase IX (Qd\n)\tawxﬂ Qe 66)

Phase IX

1. Cognative Domain
2., Affective Domain
3. Psycho-motor Domain

-~ To understand the learning process we must reflect upon the work
of Bloom (1956), Krathwohl (1964) and Dave (date not available). These men
identified and have developed a continuum.for the behavioral hierarchy of the
natural evoluation of three asic types of learning, from the most simple to the
most complex. Having been discussed in detail earlier, these "domains" and

~ their descriptors from the most simple behavior to the most complex, bear
repetition for emphasis to the reader. )

(1) Cognative Domain (Bloom)39

(a) Knowledge
. PR
’ (—. ‘
38Getzel, J.W. and Jackson, P. Creativity and Intelligence: Explorations With
Gifted Children, (Wiley, 1926), pp. 102, 105, 106, L19. .

1 398100m, B.C., Taxonomy of .Educational Objectives: Cognative Domain, (David
McKay Company, Inc., New York, 1956).

#The majority of information in the NLS component was selected from: PBoughner, Wes,
~* "Nova Curriculum Examination”, (Ypsilanti, Michigan, 197h).
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FIGURE {2. THFORETICAL MODEL FOR THE COMPLETE "STRUCTURE OF INTELLECT"'O
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(b) Comprehension
- (¢) Application
(d) Analysis

(e) Synthesis

(f) Evaluation
12) Affective Domain (Krathwohl)hl
(a) Receiving
(b) Responding .
(c) Valuing
(a) Organization 3

N * - (e) Characterization

(3) . Psycho—Motor/Domain~(Dave)ha
(a) Imitation

(b) Manipulation ‘

3

(¢) Precision

E (d) Articulation
f (e) Naturalization

efessel, Michael and Kirsner developed an Instrumentation of the

Taxonomy of Educatjonal Objectives that further divides Bloom's ard Krathwohl's
taxonomies into leiser objectives by the listing of the taxonomy classification,
examples of infinitives and direct obJects.

thrathwohl, Bloom, Masia, Taxonomy of Fducational Objectives: Affective
Domain, (David McKay Company, Inc., New York, 1964).

@
l‘eDave, R.H., "Psycho-Motor Domain", (Department of Curriculum and Education,
National Institute of EDucation, New Delhi, India).
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b. /Piaget's Theory of Cognative Development - Thase X(Q.S\imio\; Lo A

Phase X

1. Four Major Periods in the Development of Knowledge
2. Boughner's Composite of Piaget's Theory of Cognative
Developrent Clasgifications ..

\
"Although there are several divergent theoretical positions

concerning mental or intellectual development presently on the scene, the theory
which is today having the most widespread impact on both psychological and edu-
cational thinking and which is most relevant particularly to the princigles of
proaressive education is Jean Piaget's Theory of cognative <evelopment. 3

~

(1) Piaget broke the development of knowledge into four major
periods:

w
(a) The period of, sensory-motor intelligence (birth-
2 years old)

(b) The preoperational period (2-7 years 01a)k5

)16

(¢) The period of concrete operations (7-12 years old

) (d) The period of formal operations (12 years old -
’ adolescence )47

Piaget feels there must be a sequential evolution in the de-

- velopment of knowledge. The cognative process is a continual development and
evolution stemming from the previous cognative structures. A child must attain
all previous structures before he may attain the pext stage of evolution:

-W3gverton, W.F., A New Look At Progressive Education, (ASCD, Washington, D.C.,
1972), p. 88. ) o

blipiq,
4Smpia.

461 p1a.

h7Kami1, Cc. and Radin, N., A Framework For Preschool Curriculhm Based On
Piaget's Theory, (Ypsilanti Public Schools, Ypsilenti, Michigan, 1968).
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2. Boughner's Composite af Pinget's Theory of Cognative Development Clas:sificnt{onsha“s’I
Socio Fmotionai* .
(a) Sensory-Motor Period o >

(1) Sucking
- (2) Looking
(3) Hearingg”
(4) o

G igs .
| rasplz:l“~ )
(b) Preoperationaf‘k:riod ‘ ) )

(1) Stage I - Graphié Collection

. (a) Dependence . .
(v) Inner Controls . ‘
(c) - Interaction (Quantity) - - ‘

(2) Stage II - Non-Graphic Collection )

(a) Interaction Quality
(b) Confident in School

(p) Concrete Operations .

(1) Stage III - Classification

{a) Achievement Motivation &
(b) Curiosity.

(@) Formal Operations

N -

48piaget, J., and Inhelder, B., The Farly Growth of Logic in the Child,
(Harper and Row, N.Y., 1964).

h9Piaget, J., Six Psychological Studies, (Random House, N.Y., 1967).

5oPiaget, J., The Language and Thought of the Chilﬂ, (The World Publishing
Company, Cleveland, 1965). :

5lKamil, C., and Derman, L., The Engelman Approach to Teaching Logical
Thinking: Findings From the Administration of Some Piagetian Tasks, (Ypsilanti
Public Schools, Ypsilanti, Michigan, 1969).

#*Tncludes information from all footnoted\sources contained in "b. Piaget's
Theory of Cognative Development - FPhase x".




1 . ..
Perceptual-Motor mqvnlopment“ . \
(@) Gross Perceptual-Motor Cnardination
(1) Walking .
(2) Jumping A
o - (3) Climbing NN . ‘ . ' ’.'
(b} Fine Perceptual-Motor Coordination ' - . P
/‘_‘/‘
¥ (1) Cutting paper with scissors A
(2) Drawing line between 2 lines o
s
Cognative Objectives®
i
(a) Physical Knowledge
(1) Acting on objects \
(2) Ovserving results of actions
(3) Systematizing the results of actions .
- (b) Social Knowledge ‘ .
(14 Indices
(2) sSymbols
(3) Signs (Language) _
A (c) Logical Knowledge* "
(1) logico-mathematical operations .
' (a) Classifications
1. Graphic collections " colors
T . " b}‘ra;p!:S“"
2. Non-graphic collections sizes
: farm animals
3. Classification < clothing
foods
pieces of furniture
ete.
L)
(b) Seriation
1. Uncoordinated small, series of 3 or 4
a. Colors : y
2. Perceptual seriation ’
b. Sizes [H

#Tncludes information from all footﬁoted sourcés contained in "b. P. zet's Theory
of Cognative Development - Phase X".




N .
S / .
3. Opecrational seriation )
c. Qualities (i.e., soft hantetiness)

(¢) Numbers

”l;\ . - 1. Neither eorrespondence nor conversation " numbers
e, 2. Correspongence without conversation ] . colors *
\ ‘ 3. Both carrespondence and conversgtion
, ' f
. (2) Spatio-temporal Operations ~ % \
. (a) Spatlal Reasoning
1. Shapes ¢
\ < 2. §Pizes K , .
ey 3. Body Scheme’ ’
/ s}, Reading Readiness Activities - / ‘ '
. ) ) .
H . v Vd - €
(3) Temperal Reasoning : ’
-
(a) Before - After
. d. Representation ) @
' (1) 'Index Level
/ v -
y (a) Perceiving . o
(b) Constructing* ) o
(¢) Imprinting ‘ |
1 (2) Symbol Level . e
(a) Imitation . ;. - \
L (b) Make believe
¥ (¢) Onomatopoeia T - R
(d) Construction of 3D models o p
(e) Making and recognition of objects in pictures
(3) sign Level (Language) ; . N
‘ {
(a) Imitation - v

(b) Dialogue

%i. Functions of.I;'xtelligence - Phase XI (’WMW@‘M 66)

v
Phase XI
1. Native Potential

2. Motivation
3, Fnvironmental Stimulus (

#Includes information from all footnoted sources contained in "b. Piaget's Theory:
of Cognative Development - Phase X". '
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The function of intelligence is based upon three variables: (1) native

potential, (2) motivation und (3) environmental stimulation.
. .

A

(1) Native Potential - Native potential is that capacity for an
individual to learn and to use this learning toward the process of reasoning.
Most animals can "learn". The process beyond learning is that of utilizing
that learned information/condition and then, by the trial error method, being
able to apply this information toward the search for a new "hypothesis and
insight". The utilization of multi-information towards a new hypothesis is

 what we call "reasoning". The average human can utilize more multiple learning
sets tpan can an animal. -

(2) Motivation - Regardless of the motivation in the learning
environment, no learning will occur if the participant does not wish to take
advantage of it, Intelligence may be hampered by many personal ceonditions,

> such as the lack of a desire to learn because of a personal dependency or a
passive/apgthetic approach toward experiences and stimulation. Intelligence
may be hampered by extreme fear/anxiety feelings. Lack of self-concept, self-
worth or repeated failures may provide guidelines for the individual to fail
to develop his potential intelligence, thus his cognative functioning is less.
Generally, we find a low motivation factor, in terms of the desire to learn,
in lower and working class families as compared to those in the middle class.

(3) Environmental Stimulus - The environmental stimulus provides
an atmosphere for t individual within which factors of that environment may )
cfcate an opportunity for exposure and stigulus to conditions within it. A

o society of farmers will provide more! environmental stimulus for the "natural

. 1ife" abilities, rather than those of a highly technical nature. Koffka ad-
.¥ocated that each individual has a "unique"” behavioral environment that provides
him with'SPpardte inherited abilities in existence, ready to beematured. If
they live in an environmental stimulus Lhat provides for this exposure, his
native intelligence and the recurring exposure to that particular stimuli will
result in a higher ability/IQ in that content area. . jF

"Assuming that the degree of actuad exposure to a conteng .
area is a function of the amount of motivation and degree of environmental
stimulation, Miner suggests the following equations to be used for extreme cases.

a. High actual exposure + high native potential = high ability
b. Low actual exposure + high native potential = low ability
: c. High actual exposure + low native poténtial = low abilitg
‘ d. Low actual exposure + low native potential = low ability 3

52Taba, Hilda, Cuprd/culum Development: Theory and Practice, (ﬁartcourt,
Brace and World, IncillNew York, 1962), pp. 103-10k. .

>31viq, p. 105.
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d. Stages of Development of Intelligence - Phase XII (Q»\h'&bwm_cm Coong 66)

=

Phase XII

1. Stage I - Sensimotor

2. Stage II - Concyete Operations

3. Stage III - Co:gpptual Thought
A

Jeans Piaget and Barbie Inhelder began to investigate, review and analyze
intelligence and thought. They investigated inteXligence as a mental activity,
not an absolute hypothctical entity. Piaget's investigations and studies led
him to believe that the human starts as an organism of sensori-motor movements.

A person's interaction/reaction to objects within his immediate environment
becomes more complex as intelligence increases. Thinking is possible only after
language, and a new set of mental patterns and organizations vegin.

’

(1) sStage I - Sensimotor N

The first of the three basic evolutionary stages of intelligence
is the development of the sensory-motor intelligence. At this time the indi=-
viduals coordinate their sense impressions and movements. The child is attempting
to correlate experience and action. The child is aware of little else around him
and he views objects only as a function of his senkes.

(2) Stage II - Concrete Operations

, The child now is building concrete patterns and operations of
reflective grouping of objects. This is acéomplished in three steps: (1) pre-
conceptual symbolism (the child sees the world as generaligations), (2) intuitive
thinking (he can see only from a narrow, egocentric view. He begins to perceive
unrelated. whole groupings. Any internal feelings are still mixed-up with external
Lstimulus.), and (3) concrete operations (he can think while manipulating objects

and representing those objects. He has the ability to internalize data and
" solve a problem in his head, without having to use motor activity to prove his

result. He can now see abstract relationships 1f they &are representeﬂ—by—physieai——————r—
concrete objects before him. This period lasts from about 2 to 11 years of age.).

(3) Stage III - Conceptual Thought

: Conceptual thought or "formal operations"” reflects intelligence,
formal thought and reasoning. The student can think utilizing abstract symbols
and can deal with hypothetical situations/problems. Reversibility (se¢ing
objects as entities that can change size and be brought back to the original
size, or that quantity of an object can change), is obtained and informal .
grouping relationships may pe perceived. His thought process is very clear and
related variables are not confusing, as they don't prejudice his thought process.

N :
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e. Transfer of lLearning - Phase XTIT (Vd\.vn% \‘L&X\:\Lo‘vx QoS 6 6)

Phase XIII

. Automatic transfer

. Identical content transfer

. Drill transfer

. Ceneralization transfer

. Method of instruction transfer
. Cognative process transfer

[« R I APV VI

Transfer of learning may be positive or negative. Successfully completing .
twenty algebra problems may be a positive transfer of learning, however, the dis-
like for the discipline of algebra may be a negative transfer of learning. It is
the school's responsibjlity to produce as much positive transfer as possible.

There are, however, many ideas as to how transfer really *“akes plgce. Let me
explain briefly, three of these theories.

(1) Automatic transfer - This is the theory that transfer naturally
happens in areas such as Latin, math and philosophy. The training of math in
the mind will provide the individual with a positive transfer so that this abstract
math reasoning may be applicable in other .areas of "life situations", or knowledge. -

(2) Identical Content Transfer - The Thorndike and Woodworth?" studies
demonstrated that there is not general transfer of learning from regular training
of the mind or from studyirg specific subjects. Transfer will take place only ir | '

there is identical content, or in the training process.
- H

(3f Drill Transfer - Major principles, such as spelling and math can besfévi
be understood by repeated practicing of these principles. This drill provides a '
positive transfer of the principle to the individual. . .

(4) GCeneralization Transfer - It was found that certain transfer theories,
in areas of the cognative and gffective domains, were fairly successful, others
were not.—This led to-the theory-thatabstract prineciples weré heldsignificant ———-
transfer of learning only if those principles could be put into practice, The
combining of theory and practice seemed to provide much better learning transfer.

(5) Method of Instruction Transfer - Research indicates that specific
methods of instruction’for a specific purpose may ensure transfer. Other studies
indicated that when the individual studied principles underlying specific processes,
‘the transfer was more stimulating and productive, This was more true if students
were aware of ways they were to use these principles in the future.

SYThorndike, E.H. and Woodworth, R.S., "The Influence of Improvement in One
Mental Function Upon the Efficiency of Other Functions", (Psychological Review,
8, 1901), p. 22.

113 | N




Y

75

(6) Cognative Process Transfer - The cognative process assumes that
meaingful learning of the organization of experiences and responses can be
transferred more frequently than can the information that is transferred by
rote mcmory.

"mese studies provide fairly conclusive evidence that the ability .
to transfer learning is achieved not by studying a particular subject, or by
specific drill and rote learning, but rather by emphasis on cognative principles
applied either to methods of learning or to the understanding of content, and on
ways of learning that stresses flexibility of approach and that develop an
alertness to generalizations and their application to new situations. Pos; ive
transfer, therefore, depends on both ‘how'and 'what' an individual learns.”’

f. Inquiry Strategies For Learning - Phase XIV CQ»\M‘«-,W\-DW Lo éé‘)

The content, scope and sequence of learning, as outlined by Hilda Tabas6
merit mention here. Taba developed a number of inquiry strategies for learning.
She 'views four levels of- content of learning: i

. Mastery of specific facts and processes .- low level of learning
. Pasic ideas and principles

. Concepts .

. Thought systems and methods of inquiry - high level of learning

sSw -

She points out that tHe coverage (scope) of content is difficult because -
there never seems to be enough time for the teacher to properly introduce or
teach that content. She feels there are basic steps.and procedures to teach for
the transfer of knowledge and application of the content by the student. ©She
also outlined objectives to assist with the procedure of teaching content of a
subjJect. She developed theories and strategies for the sequence of learning
(deduction and induction). , -

A Current Educational Research Study (CERS) - Phase XV (WMWWQO‘Q‘L (96) _
" "~ "Phase XV -_j“;" - e T — —
] L '

1. Committee Struggﬂ}e i . N

5. Procedures for tompleting Study

3. Study Areas .

q, -~ Committee Structure - A conmittee is formed, composed of individualrké;

teachers, teachers committees, administrators, local parent citizens and central

551bia, p. 125.

56Taba, Hilda, Curriculum Devclopment, Theory and Practice, (Hartcourt, Brace,
World, Inc., New York, 1962), pp. 174-181.
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administration curriculum—supﬁort personnel. The committee will be composed of
sixteen subcommittces, each researching one specific topic.

\\\ ©. . Procedures for completing CERS - The purpose of this phase XV is to
collect research data, information, articles, etc. foryeach of the sixteen listed
study areas. A time-line should be developed by the adwinistrator/committee

chairman, to ensure that each report will be submitted on time, typed and dis~
tributed to all faculty members by a pre-established date. Each committee should
present a brief oral report on their findings, to the faculty/committee for tneir
reactions, All sixteen sub-committees will be working at the same time.

- ) .

C. ¢ Study Arecas

(a) Coleman Report
(b) Fleishman Report
(¢c) Janck's. Report
(d) Various Types of Student Groupings
(e) Pupil-Teacher Ratios

. (f) School Organizations & Philosophies
(g) Classroom Organizations
(h) . Instructional Techniques
(i) Staffing Design -
(3) Utilization of Time Per Day/Year

' (k) Classroom Strategies ' '

(1) Learning Characteristics
(m) Influences Upon Characteristics

1. The Individual P - i
2. The Peer Group AN
3.1 The Family y
E. The Community
5. The Physical Evironment
. 6. The Social Eviromnment
T. The School Building
8. The Classroom
—_ - 9. The Teacher
10. The Educational Environment T - T T
11. Impact of Present Technology on the School and in the

classroom >
12. Future Technological Trends in Education
(n) Learning Disabilities ’
(o) Legislative Implications to Education
(p) Technological Implications to Education

¢

1
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Chapter VII - District-Curriculum Study Model (DesM) Rugnto Yoo cr\«w?ﬂ /

I. Relevance of Completing Data For The DCSM

The District-Curriculum Study Model®* is composed of three major studies:
(1) The District Study Component, (2) The Existing Facilities Study Component
and (3) The Present Educational Program Study Component. These three nceds
assessment studies are designed to provide the teachers with an opportunity
to view their own school system as a total entity, rather than through_the
normal narrow perspective of only their individual school or classroom. An
understanding of the overview of the total school district, average pupil-
expenditures, class ratios and qualifications of all teachers will provide
meaningful data for the rationale they use to design their own facility and
curriculum. ‘

The study of various organizational patterns, educational philosophies,
present programs and materials, classroom strategies and types of learning
characteristics presently in the school district will give the teachers an
opportunity to set up visitations and to analyze district data carefully,
based upon their inservice they received during phases I-XV of the Teacher
Centered Curriculum Inservice Study Model (TCCISM). This analyrsis is a
practical opportunity tq. utilize this TCCISM knowledge they recently learned
in previously discussed areas. e

The study of the present existing facilities, their room sizes and specific
special needs are an opportunity for the teachers to identify what facilities
are presently in the district, what the average room sizes are, and what
deficiencies are present-in other facilities within the district. The collec~
tion of this data provides the teacher with a closer concept of actual space
requirements and sizes, so that when they actually begin to build their building
specifications (after their curriculum has been designed), they will have a
realistic concept of "size" as they relate to their curriculum design and the
educational specifications.

-MMMMLMMMW N S

A. Committee Structure -~ Two committees should be formed. 'One committee
should be composed of the same number of teachers as there are schools in the
district. Each committee member is assigned one school to review. A liaison
from each school (principal, assistant principal or his designate) should be
contacted to act as a ligison for gathering the following information: Per/
pupil expenditures, teacher pupil ratios, a time study for the present utili-
zation of the facility, types of student services and a 1list of the learning
opportunities available to students. Teachers, students and paredts should
serve QP this committee.

* Refer to District Curriculum Study Model (DCSM)

[
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The second committce will be compesed of only three teachers. As much of the

information they will gather is of a confidential nature (i.e.: attainment of
' teacher degrees, average building salary costs), it is suggested that these

people be carefully chosen. This committee will also get the following infor-
mation from each other K-12 byilding in the district: Number of teachers in the
building, number of hours for‘Lach teacher beyond their BA degree, total number
of years of experience in each grade level at éach building, number of males and °
females at each building and grade level, a Jjudgement of the instructional phi-
losophy of each teacher (i.e.: open, self-contained, etc.), travel that has been
completed by each teacher and the number of years they lived overseas.

B. Procedure - Fach of these two committees will design instruments so
that everyone is collecting exactly the same information. A liaison should be
appointed by each building principal. The questionngire/survgy should then be
typed and reproduced. The committee mé€mber should personally take the instru-
ment to the liaison, via the principal. It is that person's responsibility to
ensure that the survey is collected on time. Each committee member will help
construct a master chart of the responses, so that a matrix may be completed
showing all of the same information and one final master recapitulation.sheet.
The final matrix should be typed, reproduced and distributed to all schools.

C. Areas of Study - The following areas should be investigated using the
previously explained committee structure and proctdure as a guide. You“max’
desire to add, alter or subtract on this iist, depending upon the variables you
wish to investigate. This information, averaged for each school and the district
will provide the committee and administration with a basis for the equality of
staffing the building, selecting of teachers, and information for averages for
each building and the district:

1. District per/pupil Expenditures
a. Pre-School
b. Elementary
¢. Jr. High or Middle School
d. High School

e. Other
2. Teacher-Pupil Ratio
¢ a. Pre-School
b. Elementary
¢. Jr. High or Middle School
’/J d. High School
e. Other

3. Time Study for Present Utilizations of Facilities
L. Types of Services and Learning Opportunities Presently Available for
Students
5. Teachers
a. Salary Averages per Building
- b. Number of Teachers

\(o . 118
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FIGURE 15 - FACULTY PROFILE SURVEY

Date

Building/Schools

Boyne Elem,

-

Washington Elem.

r

Wagner Elem.

Forest Elem.

East Middle

Sun Middle

High School

Ete.

Ete.
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. Degrees

Number of Hours Beyond Las$ Degree

Number of Years and Grade Level/Subject of Experience
Nunmber of Males, by Grade Levels

Number of Females, by Grade Levels

Use a Variety of Imstructional Techniques
Travel Abroad

(1) 1-5 Countries

(2) 6-10 Countries

(3) 11-30 Countries

() 21-40 Countries

i. Lived Abroad (at least 10 months)

(1) 1 Country

(2) 2-4 Countries

(3) S5-More Countries

RSO R0

III. Existing Facilities Study - Phase XVII (“deib\“ﬁf"Lc”“?“%27i>

A. Committee Structure - The same committee that was established to com-
plete the District Study Component will complete this study on existing facilities
in the school system. '

B. FProcedure - When the committee is distrihuting the District Study Com-
ponent to the liaisons at each building, they should request the blueprints of
the building from the principal. If these are stored in a central administration
office, however, the building principal will know where they may be located. ’
There are individual plans for each building but be sure to get the current set,
as many buildings have had additions or alterations made. Review the plans and
write in the necessary data on a grid, somewhat like the matrix you made for
the District Study data. While the building liaisons are completing the data
for your district study, you may complete this information on the size of rooms,
storage room, identification of special rooms, etc. whé&h you return the plans to
the building principal, you should take the recently identified data with you and
view some of the rooms, so that you develop a conception, if you dorn't already

can pic. up the District Study on the same trip to the school. Talk with the ;
liaison about any problems, questions, br comments you have with relation to ©
either of the studies. The Existing Facility Study information.should theg be
compiléd, averaged and copies distributed to all faculty members.

C. Areas of Study - The following areas of study are guideline items for
your committee to investigate. Items may be added or deleted from this list
depending upon your situation/objective: :
Number of buildings in your district
Number of self-contained g}assrooms in eath building
Number of teaching stations in each building
Present size of gym in each building
Present size of teaching rooms in each building

WV & o
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. Present size of parent-tencher conference room

. Present size of teacher preparation room in each building

. Present size of library '

. Present size of musié¢ room in cach building

10. Present size of art room in each building

11. Present size of speech correction in each building

12. Present size of areas for each special education program in each
building

13. Present size of sociologist/counselor in each building

1%. Present size of nurse facilities in each building

15.: Present size of testing area in eacn building

16. Present tcacher storage space.in each room in each buildihg

17. Present student storage space in each room in each building

18. Present custodial storage space in each building * ‘

19. Present principal's office storage space in each building

20. Present general office storage space in each building

21. Present supply storage space in each building

22, Present P.E. storage space in each -building-:

23. Present music storage space in each building

24. Present art storage space in each building

25. Present hall storage space in each building

26. Present size of display area in each building

27. Present size of hall display area in each building -

28. Present enclosed display area in each building

29. Present size of pilayground in each building

30. Present size of kitchen space in each building

31. Present seating capacity in each cafeteria in each building

32. List other available spaces and sizes in each building

33. Present number of lockers in each building

34. Present number of boy's lavatories in each building

35. Present number of girl's lavatories in each building .

36. Present number of mixed lavatories in each bulding

37. Present number of teacher's lavatories in each'building

O o= O

12

IV. Present Educational Program Study - Phase XVIII (Qn\nn‘!ow\ao»\w .77.)

A. Committee Structure - The Present Educational Program is the largest, most
time consuming of all the studies which are conducted during the designing, con-
struction and utilization of a new school facility. The entire faculty, volunteer
parents, administration and students (in the secondary schools) should be working
members of this committee. The principal should act as chairman. The committee
as a whole should give direction for the construction of any data colleciiug
instruments that are to be utilized for the Present Educational Program study.

A group of 2-6 committee members are responsible for the collection of this data
and for transferring that information onto a large wall-sized chart, to generate
an overall district picture of the present educatjonal district programs.
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B. Procecdure - After the data-collecting instruments are developed, the
committee members are assigned specific schools. They meet with mumbers of the
faculty of that school. During that time they will intervicew teachers and have
them complete whatever information-gathering instrumcnts they have to distribute.
Some basic forms have been supggested for some {tems, (i.e.: #15;16,19,20,21,22).
Some of this information may be gathered from your'curricuiﬁm coordinator, rather

than bothering the principal or teachers for it. Committee members should care- -

ully mark all questionnaires/surveys with an identification code to identify
ether the information should be gathered from the principal, central adminis-
ion or teachers. = '

The following list will provide your staff with a fine understanding of what
programs, materials, organizational patterns and technqiues are being presently
utilized in the school district. In later curriculum planning phases this will
provide you an immediate source of who you should in&uire of the value of certain
programs, or which classroom must be visited to view a specific teaching method
or program. As this phase is extremely important, be sure to carefully gather
this information for each teacher and each building. A large wall chart|
(20'x20'x6') should Be used as a master chart, with all data being trans}erre%
by ¢ach subcommittee, to that chart. / ot

C. Areas of Study'-'ﬁhe following areas of study are liste&d as the types
of data your committee should investigate at each school. Smaller versions of
suggested instruments are shown with many of the areas: ) )
Types of administration school organizations -
Types of building philosophies v
Types of grouping strategies ' ‘
Types of grade level patterns
Types of instructional patterns
Types of present staffing strategies
Types of tlassroom strategies )
Existing per pupil ratios
Availability of A.V. equipment per teacher
Availability of supplemental materials
Availability of basic materials for ecach mandated course of study
12. List special education programs/services
13. List special programs (i.e.: Art, Music, P.E.) -~
List of pilot programs in district

OO OWV &FWw
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! 15. Length of school day Per Day Per Week
a. Teacher - Pupil Contact Time
(1) A.M.
(2) A.M. Recess ;
(3) Lunch. i
P.M.
P.M.- Recess
Middle School Class
Periods
(7) High School Class
Periods .
16. List Board Adopted Subject Areas/Texts .
e ) Present Publisher| Amount of Time Per
of Basal Matgerials| Time Per Day| Week

" ol

(b
(5
(6

k3

Math .
Reading -
Spelling . © -
Grammar
Science
Social Studies N\, -
Career Education . N
Value Clarification ]
Health Education .
P.E. ) .
Music )
Art

17. List-spe¢ial education alternatives

18. ng% organized alternative options for learning

19. Graph use of various classroom str:tegies
° (By number of teachers normally utilizing the strategy
Frequency of | Frequency of | Frequency of
Use in Elem. |“Use in Jr. H.| Use in H.S.

H Xt DR 0D A0 P

- a. Group Discussion .
) b. Problem Solving
c. Gaming Techniques
d. Simulation Games
. e. Self-Evaluations
f. Role Playing
g. Learning/Interest Center
h. Language Encounter
i. Activity Sheets .
k4 J. Value Analysis “
" k
1

7

@

. Drill Sheets
. Seminars
m. Lectures
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Frequency of Frequency of Frequency of
Use in Flem. Use in JF.H. Use in HIJS.

i n. Demonstrutioh ¢ ~
. o. Case Studies. -
p. Lab. Exe% X
q. Socratic L n , K,

r. Inquiry

s. Discovery

t. Debates

u. Community Resources

v. Individual and Group

Work R

20. Identify characteristics of learning in classroom by the number of

teachers utilizing these characteristics

)

o

Elem. Jr.High/Middle S. | High Sch.
a. Motivation ' J ’ '
b. Feecoack { \
c. Reinforcement =

. ‘d. Discrimination \ N

e. Individual Progress
f. Generalization
g. Transfer of Learning
h. Student Centered
i.  Teacher Centered

Z1. Do teachers test for the following:,

Jr. High/ o
. o | Elementary| Middle Schocl " High School

a. Knowledge .

b. Compreherision ! .

c. Application ) ) \

d. Analysis

e. Synthesis i

f. Evaluation o
22. Do teachers plan for: (by the number of teachers) * :

Jr.'High/ .
Flementary | Middle School | High School

a. Broad Objectives/
Goals N
b. Behaviors/Ideas .
c. Methodology 7
d. Intended Outcome
23. List special education progrpms . .

- a. Number c¢f teachers )
b. Number of self-contained rooms
c. Number of teaching stations P
d. Number of students involved K k’

Y
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24, List and identify alternative paths of learring ‘ .
a. Within the classroom
b. Within the sehools
¢. Within the adistrict

25. Identify the various classroom strategies that are utilized
a. Within the clarsrooms

° b. Within the schools )

c. Within the district S

26. Existing Supplemental materials (1ist each_subject)
a. Within the classroom ’
b. Within the schools
c. - Within the district K

?27. Existing AV equipment
a. Within the classroom )
b. Within the schools
¢. Within the district

28.. Existing AV materials

SN

a. Within the classroom 4
b. Within the schools .
¢c. Within the district 5

29. Existing Equipment

|
l
}
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.Study Design Model" (UTCCISDM). The faculty will sit as a committee~of-the-

88

Chapter VII -~ Curriculum Development Design Model (cppM) (%\Mkwﬂo"‘?“quﬂ

The Curriculum Development Design Model is the most important model of the
three models that comprise the "Utopian Teacher-Centered Curriculum Inservice

whole, during which time hal f-day workshops will cover the following material
taught by a building administrator, a team of administrators or a college
professor from the Department of Instruction, College of Education from a
near-by university. These groups of inservice training sessions willt* include
all ‘the information in phases XIX, XX, XXI and XX1I of the CDDM.

I. Historical Development of the American School Systeﬁ - Phase XIX(PQVAQ\4fh&vw?N§:

A. "Of all those who came to fnerica during the early period, the
Puritans who settled in New England contributed most OS that which was valuable
for our future cducational development, and established in gractice principles
which have been adopted generally by our different states.”

The curriculum of today has evolved through many phases, each phase
resulting from a need, or from society. The earliest elementary schools began
in 1647 and were ungraded until 1848, when the first graded school was estab-
lished in Quincy, Massachusetts. Their cwrriculum consisted of reading, writing,
arithmetic, spelling, catechism, prayers and hymn singing. It was in the 1890's
that the primary school evolved -s we know it today. .

The .earliest secondary schools were those established to prepare young
men for college. , Thése Latin grammar schools, established in 1635, were aca-
demically oriented and the curriculum courses would coincide only with those
offered in college. The academy was established in 1750 for those students not
entering any of the professions. In 1821, in Boston, the first "modern" American
high school was established for students that did not intend to enter college.

By the end of the nineteenth century, however, the high school had become very
college oriented. .

In 1909 the Junior high school was developed. Tne curriculum was com-
posed of elementary and high school courses, with the express purpose of meeting
the needs of the students. In the late 1960's the new concept of the middle
schools was becoming popular. They emphasized the exploration and experimentation
strategies and,attempted to expose the student ;to many interest and subject areas.

~.7

STcubberley, Elwood P., Public Education In The United States, (Boston:
Houghton Mifflin Company, 1934), p. 1h.

~
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B. The 1918 Commission on the Reorganization of Secondary Education of ¢he

NFA, reported that the purpose of secondary education was to prepare @ge student
for adult life. The Seven Cardinal Principles of Secondary Fducation?9 were
written by this committee. They are: . .

Health /
Command of fundamental processes

Worthy home membership

Vocational training

Citizenship

. Worthy use of leisure time

. Ethical character

TNV EW N

In 1937 the Educational Policies Commission developed a set of objectives
for education.

1. Self-realization .
2. Human relationships

3. Economic efficiency

k. Civic responsibility

In 1952 the Ten Imperativesgducational Needs of Youth were drafted by the
Educational Policy Commission. In the twentieth century, elementary schools
have stressed three basic curriculum philosophies:

1. Subject=centered curriculum
2. Child-centered curriculum
3. /Society—centered curriculum

II. Present Curriculum Innovation Designs and Trends - Phase XX !ALNiirARU“kaﬁgEj)
A. Innovations

1. CAI - Computer Assisted Instruction s one of the most important
innovations to appear on the American educationAl scene in the past two decades.
The implications of CAI are tremendous. As Westinghouse, 'and other programs,
develop continuums of objectives and criterion-referenced test items, we bectme
more aware of “*he tremendous impact CAI could make on student achievement in the
future. As we move closer toward the development of accountability models, we

5

58Commission on the Reorganization of Secondary Education, "Cardinal Principles
of Secondary Education”, (Washington, D.C., U.S. Department of Ihterior, Bureau of
Education, Bulletin 1918, #35, 1918), p. 10-11.

S9EduqationalvPoliaies Commission, The Purposes of Education ig_Americhn
Democracy, (Washington, D.C., NEA, 1938), p. uT. ’

»

F60Educationa1 Policies Commission, Education For All Youth: A Further Look,
(Washington, D.C., NEA, 1952, p. 216.

*

128




will move closer to the adoption of CAI programs. They are prcéently‘quite
expensive, but Just as other individualized programs lowered their prices
throughout the years (i.e., IPI), we are finding that CAI programs are already
drastically reducing the costs for their program materials.

2. Performance Contracts - Performance contracts were first used in
Cary, Indimna. Although there are still some schools using these, the trend is
much more toward adoption of CAI programs.

-~

. 3. MBO - Managefment By Objective take many shapes and forms. Minne-
apolis has been using one concept for four years now. MBO came to us from
industrial models and it has taken some time to effectively utilize them in the
school setting. The end result of educational MBO designs measure intangible
commodities, not measureable products as do the industrial models. MBO has been
used to more clearly define Job responsibilities, visible end results of pre-
viously stated objectives, and an outline with which to acboqglish long and
short range educational objectives. The process demonstrates how everything o
the administration sets up as an objective can be measured using visible written
indicators of success. -

L. PPBS - The Planned Program Budgeting System is a systems approach to
identifying costs for specific objectives within the school budget (i.e., reading
at the Lth grade). The imrlications to educators'are great. In Michigan, all
school districts have been ordered to switch to a state adopted form of PPBS.
Having used PPBS in the past, as a superintendent, I feel that there is no con-
flict with the use of PPBS and the arguement that the "child's well-being and
inner development"61 may be jeopardized.

5. Year-Around-Schools - There are many pilot projects for .ue year-
around-schools. The most ngteworthy of these being the 45-15 plan, where school
facilities are utilized throughout the year on a 45 school days in session - .
15 school days off plan. The concept originated to fully utilize the facilities
of a district throughout the year, rather than having them.sit vacant during the
cummer months. Within two years after implementation of the 45-15 plan in ay
wife's school district, a survey indicated 210 out of 216 teachers were in favor
of the change, with a similarly high ratio of acceptance from the community at
large.

6. Simulation Strategies - Many teachers, especially "open concept" - —
teachers in self—containgd classrooms have adopted the use of simula@ion
strategies within their classrooms. High school teachers have long utilized
role-playing as an adceptable teaching technique. When I was principal of an
. overseas American high school of 2800 students, we had a full semester, 9th .
grade sockal studies class, that utilized one simulated game of "war", drawn
on the floor of the classroom. There are many commercial simulation games on
drugs,. ecology, career education, ete. '

L4

61Rubin, L.J., Curriculum and Instruction Study Guide, (Nova University
Press, Fort Lauderdale, ¥lorida, 1972), p. 182.
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7. Learning Centers - The introduction and exposure of learning centers
is one of the best ways to "open-up” a self-contained classroom. Learning
centers may be based on student interests, skills, subjects, holidays, and often
areas of the affective domain. Many colleges and institutes are designed with
only the express purpose of introducing the teacher to the development of
learning centers within the classroom. Most often the materials and content of
the learning centers are changed and replaced with new information, displays,
skill sheets, etc. ) - '

8. Vouchers - The voucher.system is a method to provide alternatives
to the parents as to where their children will attend school. There are many
variations of the model. Unfortunately, the voucher sysﬁem’has not been
accepted well by the public, although there are many new programs being 4
attempted each year. .

1
A J

B. Trends , -

1. Accountability - Accountability is one of the most controversial
topics we can find in the field of "education. "The notion of accountability
is not new. It dates back ‘to biblical times, and up g% 1898 it showed traces
of application to education in 19th century England." Accountability is the
idea of holding schools/teachers answerable for student learning outcome. It
may assume any one of a number of designs, each being unique from all others.
With Lhe increased cost for education, the public is demanding that the schools
ensure a quality education for their children. With the large number of students .
that leave our schools without the benefit of attainment of normal 12th grade
cognative skills, the community is asking, "Why?" Many state departments are
building accountability models based on performance objectives.. Michigan uses
an annual state assessment test where, the students can be Jjudged against students
of.the same grades in other parts of the state.

.

4 .

©. Humanism - The humanist movement in the US has resulted almost as a
"whiplash” to the academic movement in the "50's", when the emphasis shifted to
science. The humanist rejects behavioral objectives and curriculum rigidity.
With the thrust toward "open education” and "informal education", we find the .
individual becoming the focal point of the curriculum. $Self-direction, social
Anteraction, the self-concept, the success-failure syndrome and the individual's
self-worth all become of primary importance within the classroom.

-3, Career Education - One of the newest trends in education has been the
acceptance of career education within the total K-12 school environment. The
concept of "career dwareness" in the elementary schools, "career exposure" in.the
middle schools, and "career development" in the high schools, has created a

62AASA National Academy for School Executives, An Administrator's Handbook
on Educational Accountability, (AASA, Arlington, Virginia, 1973), p. VII. :
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massive volume of commercinl carcer education materials that have appeared on the
market. Most of these programs are virtuanlly useless and have no real continuity
from K-12. The carcer cducation movement was indircetly a result of the high

drop-out rate of our high school students.
L 9

h. Value Clarification - With the rapidly chnnniyn socicty of the 1970's,
the supreme court rulings of the past decade, the breakdown of the family strue-
ture, Walergate, racial issues and excessive drug usage of our school-age students,
the need for a concentrated effort to clarify our rapidly changing value system
became cvident. As we rove deeper into the humanist thrust in education, we find
wat young people in today's society nced to identify, review and form a value
base of their own.- As a result of our mass communication and the .permissivencss
within our sociely, the need for a system of value clarification for today's
students, become apparent. Value clarification gets the student Lo arrive at his
values bamed upon three areas: (1) prizing, (2) choosing and (3) acting. There
are many fine programs, textbooks, supplemental materials, simulation games, film- .

' strips, tapes and programmed aits on the market that deal directly with the subject
of value clarification. ~

«

5. Open Fducation - Open education differs widely from the traditional
sel f-contained classroom in both its classroom cnvironment and its philosophy.
Evolving from the open education’system in England, open education provides the
learner with-a number of alternatives within the classroom. The students may
engage in activity interest-centers in both groups, and individually. The
interests of the student are both self-directed and teacher-persuaded. The
tcacher plays a key role in knowing ¢ach child extremely well and assisting
him through his cognative and affective development. The individual, develop-

- ment of his self-concept and self-worth are both critical objectives of open
education. Self-discipline, individual responsibility and sensitivity to others
are all goals which the teacher is constantly aware of. This is the ultimate
in humanistic education. The teacher is still accountable for the board-
directed curriculum programs within the classroom. She creates the environment
that enhances individual freedom and responsibility through her own awareness

. and agreement of the open education philosophy. Most open education has been
developed at the primary-aged youngsters but it could be applied toward students
of all levels. "Open education" and "open space” differ widely in their philos-
ophy and intent. "Open space" is a characteristic of a facility, whereas "open
education" is the characteristic of an environment.

. 6. Community Education - Community Education is a concept of utilizing
ail of the school and commumily's facilities and resources to provide adult
education, enrichment and leisure time activities/classes for all citizens of
the community from "birth-to-death". The inspiration having been derived from
the philanthroper, Mott, in Flint, Michigan. The concept provides the full
utilization of school facilities on a twenty-four hour day, seven days a week
basis, all year round. The communities that have implemented this concept have
seldom had millage problems, as the city normally has an extremely positive
feeling toward the schools and reflects this feeling during millage <lections.
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7. DBehavioral Objectives - Behavioral obJectives have, ins the past fgg o

years, created quite a controveruy, debite and a number of writings about it. 77

Objoutivosnbocumc ﬁ&nonomous wilh the term "cducational uccountubiliﬂy", which

in itself has bech quite a controversial item. Some of the argucments agains

behavioral objective® are: (1) they limit classroom creativity, (?) the use

of objectives is to definitive for cducation, and they are not gencral enough

to accomplish all educational ¢oals, (3) they are not dcmocratic, (4) they ure

too specific and limiting in their use, and (5) they do not deal with the causcs

of behavior. Objectives have been written about so often, that the evaluator

. doeun't have to spend a great deal of time specifying objectives. All persons

utilizing behavioral objectives in any way should contribute to their design

and development. .

8. TInformal Fducation - I view "informal education" as an outgrowth
of "open cducation". Informal education is just what is purported to be "in-
formal”. Classes are not highly rigid and structured. The extension of the
open education concept provides for a sense of worth for what is being taught.
Most education goals state that, one of the major responsibilities-of schools
is to teach the basic skills. Informal education accepts that goal as being
valid but insists that equally imgortant is the goal of fostering certain
basic attitudes toward a subject. 5

!

~

\ 7
9. Black Studies Programs - As a result of an identity awareness an;\\‘~<,

pride, blacks have insisted upon black studies being included in the normal
curriculum on all levels. Black and white educators have realized that under-
standing of one's cultural history, gives a person a sense of pride. Pride is
a positive feeling toward one's self. Studying for a black child about great
black men in history raises his self-concept and instills in the student a sense
of importance and pride in his race. White students study black history to .
acquire a sense of empathy for black culture and to understand the role of the
black man in our society. It is hoped that through black study programs in
elementary classrooms throughout the country, attitudes toward racism will
become more realistic as these children become young adults. In a society
where racial issues are as openly discussed as they are in the United States,
all children should have the exposure to the causes and effects of the racial
issues that tLhe courls have ruled upon, and society must learn to live with.
Only through exposure and discussion at a formidable age, will the adults of
tomorrow have the opportunity to live in peaceful harmony, without the effects
of bias resulting from ignorance and prejudice.

_e= P

63Gagne, Robert M., "Behavior ObjJectives? Yes", Educational Leadership,.
(29:394-96, 1972).

6hKneller, George A., "Behavioral ObjJectives? No!", Fducational
Leadership, (29:397-400, 1972).

6SWilliams; Rosemary, "Reading In The TInformal Classroom", Open Education,
(Bantam Books, New York, 1972), pp. 137-14S.
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10. Free tchools -~ The growth of the free schools mpvement has been con-
. giderable in major cities such as New York, M:soachusctls and Tos Angeles.  These
*\ scMools arc a type of alternative schools Lhat "all share & common rejpction of

the traditional school pattern; routine cvaluation, competitiveness, grouping bZG

ability, large classes, a pre-determined course of study, and tencher control.">s

There are two basic free school movemenis; onc cmbraces A.S. Neil philosophy of

frocdom works -(mostly white middle class); the other emphasizes the school as

a political environment in which to prcpare tHe next generation for the active

transformation of society.6T Tuition is charged in these schools, and tuition

is relatively small. A large number of schools last only a year or Lwo before

they close as a result of financial problems.

1

11. Drug and Health Educajion - School boards- throughout the United
States have acted, as a result of Needs of society, to establish health and drug
programs in the normal curriculum. Both the high tcenage drug usage in the
United States, and the trend on college cwunpuses and in many communities in the
country, toward legalization of marihauna, have turned both the drug prograns
and the health programs into major issues-of controversy. "sex education", a
component of most health programs, has been extremely vulnerable to'public
scrutiny and discussion. Drug programs came under very heavy public criticism
in 1973, after major studies from the University of Michigan claimed their re-
search strongly indicated the incidence of teenage drug usage incrcased as a
result of drug education programs. Both health and drug programs are becoming
parts of the normal school curriculum, both locally and cn many state levels.
The impetus to include VD in the school curriculum has resulted from the epidemic

proportions of venereal disease among our nation's youth.

12. Metrics - As a result of the federal investigation into the U.S.
converting over to the metrics system, many school districts have already inte-
grated metrics programs into their math and science program$. In the State of

"Michigan, no math textbooks may be sold after 1976 without metrics being an
integral part of the text. As we are one of the very few countries that do not
utilize the metric concept, many companies (GM & Ford) welcome the slow imple-
mentation of metrics into the U.S., as this will increase the world-wide market
for their products. The education mark t is at this time, becoming flooded with

“ poor quality metric programs, kits, etc. There are some fine publications
("Metric News") and programs (Nystrom Metric tapes and filmstrips) on the market,
however.

a

13. Competency Based Teacher Education is & teacher training program
that specifies particular teacher competencies that must be acquired. Competency

66Rubin, pr. L.J., Curriculum and Instrnciion Study Guide, (fova University,
Fort lLauderdale, 1972), pp. 247-248. )

67Fantini, M.D., "The What, Why and Where of the Alternatives Movement ,"
The National Elcmentary Principal, (April, 1973, Volume VII, Number 6), p. 17T.
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Rased Tencher Education is a direct result of the public's demand for adeount-
ability. There are three basic eriteria: (1) knowledge; (2) perrormance; and
(3) product. "These criteria are used Lo assesy student counukévc achicvdment.,
the behavior of the tesacher and that teacher's effectiveness.

The program is an attempt to assist teachers to review their role,
responsibilities and functions, and to then develop & strategy by which thes
may be obtained in the classroom. Esstntially the process is ‘designed, field
tested by the teacher and then redesigned. ,

I11. Future Influcnces on Curriculum Design - Phase XXI (Qdkgj5\fir“1‘”“qxuﬁ§di)

A. Educational goals are a rqflection of society and its needs. As pre-
viously explained, there are other influences upon curriculum priorities, however
the most influential of these forces will receive attention. Goals in the last
fifty years have changed little, emphasis and interpretation of these goals have
changed, howcver. i

B. 'The major future forces that will affect curriculum are sorial, tech-
nology, and the effects of federal funding of education. As we move into a
more complex, polarized, tax conscious society, we will hkve to learn how to
use our mass media, computers and exigting facilities to a far better advantage
than we have to date. I envision year-round schools, more individual self-
responsibility for the student, computer-based programs with scanners in each
building, a move toward more non-graded elementary Schools, and flexible modular
scheduling programs in the high school. Career eduncaiion will be an accepted
element of the normal K-12 curriculum. Value clarification will be integrated
into the regular social studies program. (omputers will complete all student
secondary scheduling, correct and keep records on tests-for all students, ful-
£fi11 most of the duties of the central administration’ office staff and act in
the place of a librarian in the instructional materials center.

i

GC. The federal government will spend wmiilions of dollars on research in
the following areas: learning theories, human behavior, competency based edu-
cation, accountability, social issues, and innovation. Various types of elec-
tronic equipment will be adopted and sophisticated to educational uses. As
our curriculum becomes more cluttered in our fruitless attempts to "solve all
the ills of society”, we will find interdisciplinary approaches used in many \\\‘

subject areas. As the family unit continues to disintegrate, and more mothers
enter the labor market, schools will be forced to accept more parental responsi-
bilities eventually under the umbrella of community education (i.e., baby sitting
services, before and after school; possible breakfast programs; health needs;
family counseling, etc.).

68ﬁrends, R.1,., Masla, J.A., and Weber, W.A., Handbook for the Development
of Instructional ‘Modules in Competency Based Teacher rducation Programs, (Center
For The Study Of Tcaching, Syracuse, N.Y., January, 1971). A

.
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Y We will move away from the modern math coneept, yet still retain some of its
virtues, aiming more toward utilitarian uses than those of preparing the child
for abstract concepts. *'The study of enltwral and political scicnces will be
increasingly cmphasized. Social values classes and clacses on social and indi-
vidual power will become pqgu]nr yn the high school. Mini courses will retain
their popularity and will Ve-usedfto some txtent in the elementuary school.

-

,.
gl

Schools will become more community oriented, utilizing resources within the
community much more than we do now. Metrics will be included in the normal
science and math curriculum. The arts will become incrcasingly important with the
_large amount of leisure time that the individual will have. Small vocational

shops and kitchers will be included in the building of most elcmentary facilities.
Carcer education on the secondiry level will be expanded and will utilize the )
intermediate/regional®™denter concept. Adult education will be free and classes’
will be offered in the schools 2L holrs a day, 6 days a week. Certainly the use
of the computers will make the most influence upon curriculum.

bl

Financing of the public schools will be more federally subsidized. Local
districts will be without the benefit of property taxes as the basis for much
of their revenue. The states will have a personal cducation tax, take local
funding out of the state lottery sales or find an alternative method of paying
for education. The federal and state will pay nearly all of the local district's
expenses. This will be after the local districts are merged together to form
larger districts, such as presently exist in Florida. Tenure lavs will be
radically altered and the ecducational ussociations will take a more active role
in policing the profession and developing standards toward establishing a quality
educational system in their areas.

IV. Boughner Trichotomy School Organizational Design Model - Fhase XXII(&ﬂfdoEQML“ﬁnﬁ}QO

One of the most historic problems of education has been to identify: (1) What
the organizational pattern should be for an identified curriculum change; (2) What
grouping of studentc should be used to teach that change; and (3) What -is the
most effective use of personnel to assure attainment.of the prc-daetermined curric
ulum objectives and goals. 1In the interests of time I will not deal with the "/
question of devcloping g~9urricu1um philosophy, goals, and objectives, curriculum
sequence, cumulative learning or integration.’ p

I would rather discuss briefly a model that T designed for this examination,
dealing with development of the school organizational plan. I have attempted to
clarify and more fully define the horizontal and vertical organizational plans
of a school. The organizational plan must know the needs, probﬂems and limi-
tations of the population of the school. It must be consistent with the written
philosophy, objectives and goals as outlined by the teachers.

Vo aand
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In my plan T have included an "obligque" structurce rather thun it the tra-
ditional horizontnl and vertical structure of organization. 'This provides three
lines for a right triangle, thus the name for the model, a "prichotomy™. :

!

[

The purpose of the Boughner Trichotomy School Organization Derign Model is

to act as u ¢uide for an administrator, after he and the faculty hive agreed upon
a specific curriculum change/philosophy for his school, to quickly identify the _
best type of school oragnizational plan that must be developed. lle and/or the

faculty can quickly identify the’ administratjve vertical structure, the best
horizontal student grouping methdds ‘and the most efficieq£~pblique usage place-
ment of faculty members. ’

-

I would suggest that rather than continuing the historic precedent of utili-
zing the concept of vertical and horizontal school plans in our development of
the school organization design, a third element to an overall plan should be
jdentified. This should beiused as an integral component of the traditional
vertical-horizontal school organizational concept. This would nccessitate adding

. additomal words for the sake of clarity. A much clearer classification of

\ "verticul"™ might be "vertical movement" (the admiri stratdive structure of the
pupil's school progression from entry, tq school depaf %Pe). I cannot accept

the historic concept of "horizontal organization",9 ing a component of school

pattern that can be inclusive of both staff relationships and the grouping of i "

students as stated by Neagley, Evans, Burr, Caffigld and gJenson.

, -
Rather than these historic concepts of vertical and horizontal movements,

I would suggest the following: :
" \I
1. Alter "Vertical” to "Vertical Movepent" (administrative organizaticnal
structure) - , . ! .
5. Alter "Horizontal" to "Horizontal Grouping" (grouping of students)

3 Add a third component "Obliguc Relationships" (teacher relationships)
Figure 11 is the design concept which I have called, the "Bouphner Trichotomy
School Organization Design Model".* Do not complete the sample werksheet that
follows the "Trichotomy", as this sheet will be completed during Phase XXIII,
D, Step 6\ ' ~ ¢

N\

69Neag1ey, R.L. and Evans, N.D., Handbook For Effective Curriculum Development,
(Prentice Hall, N.J., 1967, p. 106. .
z‘ M

’ &
*Doughner, N.W., "Trichotomy School Organization Design Model", (Developed for
the Nova curriculum examination, Ypsilanti, Michigan, September 8, 197h).
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CFIGURE 17, = BOUGHNFR'S TRICHOTOMY SCHO0L_ORGANTZAYTONAL DESIGN MODEL
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Definitions

1. Vertical Movement - (Administration) - Administrative guidelines for pupil
progression from entry into school, to departure from school. ) B ’
2. lorizontal Grouping - (Students) - Grouping of students for lcarning/
maturntion/sbcialization. : . K
- 3. Ovblique Relationships - (Tcachers) - Placement of teachers in relatiomships

to the placement of other teachers.

kS

"*Boughner, N.W., "Trichotomy School Orpanizational Désign Model", (Developed

"for the Nova Curriculum Examination, Ypsilatni, Michigun, September 28, 197h).

¥Refer to "Work Sheet" on next page.
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TRICHOTOMY SCHOOL ORGANTZATIONAL DESIGH MODHLYl

SAMPLE WORK SHEET

Process:

. .
L. Tdentify (through faculty discussion and agrecment ), your hewly developrd
curriculum philosophy and write in the box located in the center of the Tri-

chojomy (Figure 11). \
0

Examples:
. ( .
- subject-centered - activity - open education /
- correlated - child-centered - discovery-centered
- fused . - experience ~ learning centers .
- core - sociﬁl functions - experimentia
- culture-epoch - commupity-centered - middle school
- integrated - discipline-centered - exploratory
- inquiry-centered - valucﬁpcntcred -~ schools without

failure
- etc.

I1I. Write your full school narme and level (elem., middle, high school) in the
box on’ the upper right of the Tri-“rtomy (Figure 11, preceding page). /%{\

III. 1Identify the "Horizontal Grou_ :ng" plan on the Trichotomy (Figure 11), that
will fulfill the curricuium philosophy you identified in #I. (Write the letter
in the box touching "Horirontal Grouping", in the middle triangle of the Tei-
chotomy (Figure 11)). ¢

IV. Identify the "Oblique Relationship” plan on the Trichotumy (F§gure 11), that
will best accomplish your selected type of student, cfrouping that you identified
in III. (Write the letter in the box touching "Oblique Relationships” in the
middle triangle of the Trichotomy (Figure 11)).

V. Identify the "Vertical Movement" plan on the Trichotomy {Figure 11), that will
pro-ide the best administrative organization for the grouping and teacher relation-
ship y~: have identified in ITI and IV. (Write the letter in the box touching

"Obl- jue Relationships" in the middle triangle of the Trichotemy (Figure 11)).

VI. Circle cach category you have written in the middle triangle of the Tri-
chotomy (Figure 11). The catepories circled will provide you with the school
organizational structure that you should develop to best implement the curriculum
philosophy that you and your staff wish to implement. &

MNyia.
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A. Brief Overview of the Elements Within the Boughner Trichotomy
1. Verticeal Movement of School Organizational Patterns

a. Graded schools are the traditional pattern of school crganization
in Amcrica's elementary and seconduary schools. It provides for students to pro-
gress vertically ‘cuch year, from the lowest levels (pre-school, kindergarten or
first prade) to the highest level (12th grade). There is a significant and specific
currgiculum that each child within the graded structure should learn at cach grade
level. | Grading has been criticized for not providing for the individual necds of
the students, as the students are expected to all cover the same subject infor-
mation at each level. Many educators claim that this pattern breeds failure for
" many children, as it does not provide for the individual needs of the student
at his level of achievement and speed of learning. Grade distribution usually
follows a 6-3-3, 6-2-4 or 8- pattern. With the advent of the middle school con-
cept, we can now find the 5-3-4, 6-2-2-2, h-L-L and 6-3-3 patterns. Research
has not yet dcmonstrated that the way grades are grouped has any significant
effect on cognative achievement in the educational program.

1

b. Non-Gradcdness is the process by which the normal graded structure
is ignored and each pupil continues to progress at his own rate of speed. The
main purpose is to provide more fully for the tothl individual. We usually find
a team-teaching structure, with the teacher usually being an expeditor, rather
than the old concept of "teacher". The non-graded school is more open for flexi-
bility and exhibits a more humanistic approach to working with children and en-
couraging them to learn. The basic goals of the non-graded organization are the
content, personal/social and process goals. The non-graded sghool often utilizes
the philosophy of William Glassar's "Schools Without Failure" 2 concept.

c. Multi-Grading is like the old one-room schoolhouse. The teacher
has the flexibility of wgrking with children from two to twelve grades in the same
class. Fach child works on subject area material of a parti~ular grade level, how-
ever, they may work on various grade levels in different subject areas. This would
depend upon his grade level mastery in each subject. Many high schools use a form
of muiti-grading in their class structures, to provide for the individual difference

of the students. N

d. Continuous Progress is an organizational plan which is a more sO-
phisticated pattern of non-gradedness. Whereas graded schools provide a vertical
.movement from grade to grade, year by year, based upon a criterion of chrono-
logical age and mastery of a pre-established amount of content in one year, the
emphasis of the continuous progress organization is upon the individual mastery
of performance objectives in a continuum. Progress is based upon mastery of these
objectives and cach student is placed on the continuum where he can best comprehend
the material and progress from that point, at his own speed of comprehension and
rate of learning. Computer Assisted Instruction (CAI) is usually associated with

1?Glassar, W., Schools Without Failure, (Harper %3 Row, N.Y., 1969).
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continuous progress orpanization in a sgphool. Althoupgh we have traditdonally
envinioned continuous prog ss as a curriculum concept, if we investipate care-
fully, we can sce that this is also a nethod of vertical student movement within
the s-hool organizational plan.

c. ﬁlﬁ[ﬁpﬁiﬁl&;lﬁhfﬁﬂT!L& may best be described with a quote from
B.F. Brown, "Quality education can be said to exist only when the best possible
cducation is aviilable at the varying levels at which the students in the school
are able to perform. The entire cwrriculum should not be within the range of
all students, but some part of the curriculum should be within the realm of the
possible'for cach student. ‘These aims are not to be achieved in the stratified
'

organization of the grude.'(3
Y

The appropriate placement pattern of organization is certainly the
most meuningful vertical movement to date, as it tailors individual programs and
content to the indiv%pual n eé¢s of the student. It is the nltimate of non-graded
or contjnuous progress sophistication. Yet it is the most flexible, in terms of
vertical movement, of all the organizational structures. The appropriate place-
ment p}ogrnm miy take pla’ 2 in a factory while earning credits toward an apprentice-
ship, or in a flying schoor while earning a private, commercial or mechanics
ligense. The actual high school degree is flexible and tied usually to an
identifiable neced of the student. Career educalien and vocational programs, as
well as those in the liberal arts fields (i.e., art, dance, music, etc.), often

‘are courses that are built toward a high school degree, based,upon the desires

and future necds of the student in his particular chosen future vocatiogj

f. Alﬁgzggtive organization being characterized as a vertical organi-
zational program, dcmonstrates that there is an option of having at least two or
more of the previously listed vertical movement concepts within the school organi-
zational program. An elementary school might have an option of a graded and non-
graded vertical organization in the same facility.  This provides an "alternative"
choice for parents. ’

R "he establishment recognizes that a monolithic public school “System
just won't work for everybody, and are incorporating imto the public school frame-
work such alternative school ideas as these: Gearing the learning to the indi-
vidual and giving him choices as to the kind of program which will fit his needs,
including the community and its resources in the learning program, establishing
smaller educational units tc humanize learning, relating the educational expericnce
to the life of the community, making the school a service agency for learning
rather than an institution which imposes a certain curriculum on students."T

2. Horizontal Grouping of Students

a. Heteropgencous Grouping is made to provide students with the oppor-

tunity to share vairious intercsts, talents, play, leadership planning and work

73Brown, B.F., The Appropriate Placement School, ¢Parker Publishing Company,

Inc., West Nyack, N.Y., 1965).

ATo

7hNuLiunu1 Auvociation of Elementary Principals, "News Release of NAES
Annual Convention", (Detroit, Michigan, April 1N, 1973).
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topether.  Grouping by similar birthdates is usunlly an example of heteropencous
grouping. Many cducators say that it does not provide the student an opportunily
to share a commeonly understood purpose, with a healthy peer competition environ-
ment., or the teacher with the opportunity to individualize classroom instruction
for the full range of different student achievement levels. |

b. Homogeneous Grouping, often called "ability grouping" p]uccs\studcnts

within the same group for a/all subJject arcas. Students are usually grouped
initially on the basis of their ability, as determined by results of 1Q tests,
grades, achicvement tests or teacher perceptions of the pupil's potential.
Opponents of homogeneous grouping claim that general intelligcenee is not enough
to Jjudge a’ child on, that other variables, forces and motivaticns must be con-
sidered than just intelligence.

¢. Remedial Grouping is viewed by many educators as ability grouping.
This is not true, however, as remedial grouping will group students with wide
ranges of achievement together. It was a product of ESEA Title I and 1II pro-
grams. They provide a very high per-pupil cost for items such as special con-
tinuous progress programs, A.V. equipment and materials, (ATl and low teacher-

pupil ratios. /

d. Pupii—Team Grouping is the careful grouping of students, at any grade
level, to provide an opportunity for them to assist one another, and to foster
more interaction for those students who are normally compatible with one another.
it provides the teacher with more time to provide the individual students with
assistance, to plan individual prescriptions or programs, to tutor or to keep
more meaningful records of student progress. There has been much public oppo-
sition to this grouping and it has met with little success as a result of this
pressure.

e. Multi-Age Grouping is a class grouping composed of children from a
two year or more span of ages. The purpose is to increase the range of individual
differences of the students, as this is believed to create a better learning en-
vironmgnt for the whole child. It is believed that children learn from each
other. They will develop a more realistic role for themselves in a peer setting,
.and more meaningful social skills because of the age difference of the students
in the group. Teaching methodology, although it is much more individualized,
utilizes ﬁany small and large group techniques to ensure a high level of social
interaction.

f. Flexible Modular Scheduling is, contrary to most beliefs, not a
vertical movement category, although this is how it is usually viewed. The
main emphasis of FMS is the design of the curriculum around the effective use
of the scheduling of large groups, small groups and independent study/teacher-
studehtronferences. The use of 15 to 30 minute modules create flexibility in
scheduling and in the normal school day. FMS provides much more flexibility
for: (1) the teaching of different subject contents; (2) a vetter use of

141
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tencher time; (3) more individual help to each student; and (4} more of an op-
portunity for student direction, self-responsibility, and if the eurriculum
and course offerings are deasigned well, for more choice and alternatives €o
the students.

g. Individualization is a type grouping which most people think of as

a teaching technique or method. This is incorrect as the grouping of the child
and how he is related to the curriculum content and other students is of para-
mount importance to the concept. It is essentially a grouping that provides the
student with the best opportunity to lcarn at his own level of comprehension,
his own pace of learning, and to scek assistance from the tcacher when needed.
It does not mean that learning :s accomplished in a one-to-one situation, al-
though this will tnke place. Students are grouped with other students through-
out the day in both large and various-sized small groups. Sophisticated indi-
vidualized commercial programs are most often correlated with the reading, math
and spelling portions of the curriculum. Fach district, each school, each
teacher uses different components of individualization so you will never find
two which are the same. There are many individualized programs such as IPI
(Tndividually Prescribed Tnstruction), IAP (Learning Activity Packages), TLU's
_ {Teaching Learning Units), PLAN (Program for Learning in Accordance with Needs),

and YIIM (Ypsilanti Individualized Instructional Model)*. There are many indi-
vidualized programs designed for school districts,or individual classrooms. The
trend towards individualization is perhaps one of the most dominant forces under-
lying all of the educational concepts of today.

3. Obfique Relationship of Teachers

&. Self-Contained classrooms are those in which the teacher teaches a
subject/s entirely by herself. She does not utilize the skills of another
teacher. She is the only teacher responsible for the child learning that subject
matter in that year/semester.. The self-contained classroom teacher feels that
she knows her students better because she §s with them for a full year in that
subject area and can ensure continuity of Bhe subject content. 3

b. Cooperative Teaching is what many parents and educators mistakenly
call "team teaching". Cooperative teaching is simply what the term implies, two
or more teachers cooperate in the teaching of a particular unit, subject or time
period. This is often found in departmentalized groupings of teachers. It
provides the opportunity for & teacher to share professioal strengths with
teachers of another class. There is normally very little mutual planning between

the two teachers. ~

c. Departmentalized staffing patterns has becen the most common form of
grouping teachers in a secondary school. Each teacher has a professional level
of expertise in a subject area and this is what she always teaches. She teaches
only one subject (i.e., social studies), however, she may tecach different levels

*Individualized math and reading program developed and designed by the author in
1971, 72, I3 for the Ypsilanti Public Schools.
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of content within the department (i.e., Amcrican History, Civies and/or Government).
Fach teacher has a specialty.  Fach subjeet receives more cqual attention than it
would under the self-contained teacher. Teachers arce more inclined to keep up-to-
date in their field of spevinlizution‘ It is easier Lo arrange inscrvice or meet ing
time with the teachers in this structure. )

. Depar tmentali-sation has nepative implications also. Hore supervisory per-
sons are nceded to coordinate the various arecas of the curriculum. Teachers huve
the children for shorter periods of time so they don't know their students as well
as the self-contained teacher does. Curriculum is normnlly more structured and
snbjocttoricntcd, not always considering the total individual. Time is not flex-
ible. 'There is‘little, or no interdisciplinary integration of subject arcas.

proximately 1954. Professor J.T. Shaplin and Professor H.F. Olds have provided
us with some of the most definitive descriptions of team tearhing. It is normally
composad of two or more professional members of the teaching tcam. Paraprofess-
ionals (aids) are often an integral part of the tcam. Teams may. Rave diffecrent
types of responsibility with different levels of pay (i.e., differentiated staff-
ing, team leader, master teacher). Mutual planning, teaching and evaluation are
the responsibility of the team, rather than the responsibility of any individual
teacher. There is a close working relationship among tcam mcmbers, and clearly
established lines of responsibility in planning together for instruction.

d. Team Teaching is a pattern of grduping teachers that $§orgcd in ap-

e. Differentiated Staffing is .the best example of the oblique section of
the trichotomy. The oblique relationship deals directly'with the assignuent of
teachers, in relation to the assignment of other individual teachers. Dwight
Allen'® the 'father of differentiated staffing", feels that we nced a completely
new approach to how we assign staff and the responsibility that we assign to
them. He feels that there is a better way of utilizing the staff and their
talents, skills, interests and competencies, rather than all teachers, each
having different competency Jevels, being paid the same amount of salarv for
the end product. Teaching staffs are divided into different levels of compe-
tencies and responsibilities. Allen established four levels of differentiated
staffing: (1) the associate teacher; (2) the staff teacher; (3) the senior
teacher and (4) the master teacher. Fach teacher is paid according to her level.
This type of "merit pay" is an incentive for the teacher to perform her described
responsibilities well. Differentinted staff identifies different levels of respon-
sibility and Job functions with increased salary for higher levels of responsi-
bility. The most well-known and oldest di fferentiated plan in the United States o
is in Temple City, California.*

TSchaplin, J.T., and Olds, H.F., Team Teaching, (Harper and Row, Publishers,
Inc., N.Y., 1964), pp. 2-3.
76A]10H, Dwight, "A Differentiated Teaching Starf", (Stanford University, 1971).

*¥See Figure 12.
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. o -
FIGURE 1& - TEMPLE CI'TY DIFFERENTTATED GTAVF PLAN, 1969—71(

Non-Tenure

) MASTER TEFACHER
3 Doctorate or
equivalent
Non-Tenure
SENIOR TEACHER
MA or equiva-
lent
Tenure
STAFF TEACHER \\\
BA and Calif.
Credential
Tenure .
\SSOCIATE TEACHER
BA or Intern 4
100% teaching 100% teaching | 60% staff 40% staff teach-
responsibilities] responsibil- teaching ing responsi-
‘ ities ) Fesponsibilities] bilities
10 months 10 months 10-11 months | 12 months
$6,500-$9, 000 $7,500-$11,000 B1k,500-$17,500 B15,646-$25,000
INSTRUCTIONAL AIDE II
$6,000-$7,500
INSTRUCTIONAL AIDE I
$4,000-$7,500
CLERKS $5,000-$7,500

7'(Cooper, Jumes M., "Differentiated Staffing: Some Questions and Answers”,
The National Principal, (Volume LI, #4%, January 1972), p. 51.
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V. Orpganization and Design of the Curriculum - Phase XX]IICaﬂfnic¥¥gnlﬁw¥m4QlS1)

A. DPurposes: 'The Curriculum Development Design Model is intended to con-
solildate the offorts and knowledpe of the preceding commitiee work that was com-
pleted in the two models that have been previously discussed.  The intensive
inservice effort of the TCCISM (Teacher Centered Curriculum Inservice Study
Model) and phases X1X -~ XXIT has provided all participants, parents, teachers
and administrators with a common base knowledge of curriculum understanding,
design and implementation, and indepth investigation into the nature and in-
fluences of lecarning. This complete insecrvice, if properly conducted, will
act as a foundation for which the best possible curriculum and school organi-
zational pattern may be designed for the necds of that student population
that the facility and curriculum will be designed for. Most important, the
involvement of the chosen faculty, all who have diverse academic backgrounds,
now have a common understanding of current educational theory, influences,
and contemporary educational trends, that are necessary to make sound educa-
tional decisions for curriculum design. Tn addition, you will find your parent
participants knowledgeable and highly supportive of your final curricular
design. All participants, teachers, parents and administrators, will have
acquired the foundation for a common point of departure in actually beginning
to design the curriculum phase XXII, B of the Curriculum Development Design (cobp).

The intensive work that was completed during the District Curriculum Study
Model (DCSM) and phases XIX -~ XXII has provided all participants with a specific
and broad profile of the data and statistics, about what the needs of the dis-
trict are, what the characteristics/conditions are of all facilities in the
district, what present programs and school organizational patterns are presently
being implemented in the district and a review of historic, present and future
curriculum patterns.

-

During the 1mp]ementat10n of the Curriculum Development Design phases, all
of the knowledge that has been reviewed will be applied toward designing the
new facility and curriculum.

B. Structure of the Committee: The committee is composed of teachers,
parents and administrators. Thre are eleven (11) basic steps to this phase of
"the total program. It is most important, however, for the committee to work as
a committee of the whole for each of these steps. There must be nearly unanimous
concensus for the adoption of all phases VI, VIT and IX. - Keep in mind that all
of the time and effort that has been expended to this point, has been accomplished
to provide all faculty member and purents with as fine an cducational background
as they would have received in the top teacher colleges in the United States.

They have actually completed a more indepth study in education, than can be
found in most teacher preparation college curriculum in the country. More im-
portant is that the information they were reviewing, investigating and research-
ing all has personal reclevancy to cach teacher now that ne/she pessesses actual
t(dChlng experience in dealing with discipline, lcarning and curricular problems
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within their own classroom. Now they may apply those principles/informition that,

through expericence, they know will be most cffective for the cducation of children.
Historically, school facilities have brlefly developed their philosophy and

goals for their:new school, and then immediately begun to develop the. educational

specifications for the building. They have had little or no common base of

educational knowledge from which the philosuphy and goals are developed.  Al-

though there is usually concensus at this point, cducational Jurgon is often

confused (i.e., non~sgraded versus ungraded, open space versus open classroom,

team teaching versus ‘\cooperative teaching, etc.). This curriculum inservice

plan ensures that teaéhers know the nature of learning and the influences upon

learning, regardless of\:hen he/she attended college, or regardless of the

quality of formal_teache\ preparation she received.

C. Procedure: Items \n cach step of the ODC will be completed by small
committecs of one or two pexsons which report their findings back to the com-
mittee of the whole a half dhy release-time inservice training sessions. Fach of
these sub-committees will diskribute to the committee of the whole, a swmnary
report of one page or less. Brief discussion of the report may take place at
that meeting. Minutes of each eeting of the committee of the whole should be
kept and distributed to all participants, the day after the neetings so that
there, exists a complete understan ing of each sub-committee's report.

After all steps have been orally reported, brief summaries distributed to
the committee of the whole, and ensuring discussion completed on the contents
of tie report, the committee of the whcle is ready to complete the development
of phase XXII, Program Design, which is the most critical phase of the entire
Utopian Teacher-Centered Curriculum Inservice, Study, Design Model (TCCISDM).

D. Program Design Development
Step 1:

Ttem A. Identify the Current Purposes of Education

Review Goals of Quality Education

Identify Current National Priorities of Education

Review State Common Goals of Education and Accountability

Guidelines

E. Review Your lLocal Board of Fducation Philosophy, Goals
and Objectives

F. Review Board of Education Dictated Curricule

G. Review Future Trends of American Education

oaw

Step 2:
Item H. List the Major Strengths of Phase XVIII
I. List the Major Weaknesses of Phase XVIII

146




Step 3:
Item

Step b:
Ttem

Step 5:
ITtem

Step 6:
ITtem

Step T:
ITtem

Step 8:
Item

Step 9:
Ttem

La
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Develop Local District and School Priorities of Fducation
NDevglop Tocal Building Curriculum Philosophy -
Develop local Building Goals

Identify Board of Fducation I'riorities and Tmposed Limitations

. Study Boughner's Trichotomy School Organizational Design

Model*

Fstablish a List of Outstanding Schools in Your State/
Neighboring States

Develop a Teacher Visitation Schedule that Provides for Fach
Teacher to Visit at Least Two (2) of the Schools on the

List in Ttem "N"

Orally Report, to the Committee of the Whole, the Observations
of Your Visitaton

. RBoughner's Trichotomy School Organizational Design Model*

- Fstablish "Horizontal Grouping" for. the New School

~ Tdentify the "Oblique Relationship" for the lew School
- Tdentify "Vertical Movement" for the New School

- Complete the "Trichotomy" Sheet

. Develop Student Progress Procedures

(1) Develop Philosophy for Recording Student Progress
(2) Develop Philosophy of Reporting Student Progress to
Parents

Fstablish Length of School Day, Flexible Recess Time, and
Lunch Hour (Refer to Master Tcacher Contract and Assistant
Superintendent of Instruction)

ldentify Special Teachers and Programs

Fstablish Pupil Teacher Ratio (Refer to Master Teacher Con-
tract and Assistant Superintendent of Instruction)

I,ist Probable Student Activities and Sponsors

Recommendations of Educational Program Offerings
Recommendations for Basic Program Materials (Textbooks, etc.)
Recommendations for Supplemental Materials (Workbooks,
Globes, etc.)

#|Jtilize and refer to Figure 11, "Bougtner's Trichotomy" and Worksheet.

i
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AA. Recommendations for AV Fquipment
BB. Reecommendnations for AV Materinls

Gtep 10:
Ttem CC. Order Professional Books and Periodicals Reflecting the
Content of Items J-X

Step 11:
Item DD. Design an Evaluation Instrument and Strategy for all Areqs
of the Total School Program

E. Evaluation/Asscssment of Curriculum Models

Great claims have been made for curriculum innovations in the arca of new
organizational plans, teaching techniques, or curriculum patterns. Unfortunately,
evaluation processes and instruments to objectively assess these innovations are
usually very inferior. With the resurge of accountability, curriculum designers
are attempting to develop more objective and accurate assessment models for
student achievement and curriculum models/patterns. In addition, curriculum
designers are attempting to develop methods and strategies for evaluating the
process of curriculum development itself.

Y

The current and most successful evaluation trend for assessing the
curriculum and its affect upon jearning is through the use of behavioral, pro-
gram, instructional and/or performance objectives. Actual evaluation is the
last step in the curriulum development process. First we must formulate a set
of objectives and purposes. We select the content, learning resources and
activities and then pilot it in a classroom/school. Now we evaluate, on the
basis of expected student outcomes, and the earlier stated objJectives and goals.
After the evaluation, the curriculum is modified on the basis of the findings
of the evaluation. As curriculum development is an ongoing process, the process
begins once again. The cycle may take from one to five years, depending upon the
intensity and number of participants.

Evaluation must be a K-12 endeavor. Too often the elementary and secon-
dary schools will separately evaluate 4 program without any dialogue cr common
objective between them. The total vertical, horizontal and oblique* must be
examined at the elementary and secondary schools simultaneously and work in
conjunction with one another.

One of the other areas of evaluation is that of behavioral changes.
This includes the assessment not only of students, but of teacher's behavior
also. The testing of students achievement levels tells us only what the
students have, or have not learned, but it may have significant implications
to what a teacher's weaknesses or strengths are.

The use of the PACER (MAT Achicvement Test Analysis) item analysis com-
puter printout will identify not only what answers were most often missed on a

*Refer to Figure 11, "Trichotomy School Organizational Design Model™.
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test, but also what the frequency response wiigofor cveryone taking the test, .
which auestions were frequently missed and what was the average response of

the national norm, the state norm, the district norm, ine school norm and the
class average. All of this information can specffy to the teacher which con-
cepti/skills her class did, or did not, achicve. ©She and possibly the principal,
should carefully investigate the materials in her class, the curriculum, and/or
her teaching strategics/mcthods. The nelf-cvaltintion method of investigation
would most likely achieve more significant rcesults of teacher bchavior mod-
ification, than the principal would, in his attempt to identify and solve the
problem, cither for or with her. He should develop a method by which teachers
will outline in the form of written objectives, what chanZes they desire to muke
in a particular arca (i.e., use of different materials, grouping or tecaching
technigues), or what results they desire in a specified period of time.

An effcective curriculum evaluation process is gytremely important in the
present age of accountability. The public is asking whether or not we are
properly allocating our resources toward appropriate- goals and producing desired
cducational student achievement. The trend is to more deeply involve the com-
munity in the selection of educational goals. Parents and students are de-
manding involvement in the determination not only of educationdl goals, but
educational priorities and in|some cases, the planning of curricular programs.
Whatever committee system is used at each of the levels of the evaluation; it
should be stated that all those persons that will be affected by the program
should have some type of & role in the curriulum development. process.

As there: presently exists a large dichotomy in educational circles about
the use of behavioral objectives, the following is a five basic phase evaluation
process that is not based upon behavioral objectives. 8

i \

1. Needs Assessment - The principals will determine the educational
philosophy and ‘goals appropriate for his school. He should involve teachers,
parents and students in this development process. The philosophy and godls are
to be written. Analyze how well the goals are being presently met in the school,
and what improvements need to be made.

2. Program Planning - The principal and faculty should dinvestiigate the
alternatives of programs that will meet the written goals and stay within the
guidelines of the written philosophy and the Trichotomy, as listed earlier.

3. Implementation Evaluation - As the new/altered curricular plan is
implemented, an evaluation of the implementation will keep the principal aware
of problems that are arising.

78C0nter for the Study of Evdluation, CSE ElchentapxlSchoo] Evaluation Kit,
(A11yn and Bacon, Tnc., Boston, Mass., 1972). -
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h. Progress_Evaluation - After the progreun i implemented there may be
a number of chanpes/alterations that have to be made. "N prourvsf evaluation munt
be made for problems and staff recomnendations.  This will provide the principal
with information as to how, when and where changes should be considerced. This
will take place for the first ycar or two.

5. Qutcone Fviiluation - At the completion of the first or smcond year
of the program, the only mecthod of judging the success of the program is to, .
ascertain” whether it should be continued, altered or rejected is to cvaluate
all of the components of the program, i.e.; curriculum, Trichotomy, materials,
resources, facilities, classroom learning environment, attitudes of students,
teachers and parents, cquipment and effectiveness of staff. Many types of
refercnced tests may be used to measure pupii perfoirmance, or attitudes, apainst
a coptrol group. Self-evaluations may be used to identify teacher competengy
prob\emé and to establish a strategy for changes of her weaknesses.

]

VI. Validation of the Curriculum Design Model - Phase XXIVQlﬂvni£¥“x”\l‘*‘Qoﬁﬁeﬁb

A. Committece Structure: The validation on Part I and II must be completed
by the original committee that made the initial study in each phase of the eft-
hand column.

B. Procedure:
e N

N

Part I: Refer to.your completed copy of Figure 11 ("Boughner's Trichotomy
Schij;l9rganizational Design Model") that you completed in phase XXIII. You have

identified, in the center of the Trichotomy*, four major curriculum components for
your,/schooi's organizational design: (1) Curriculum Philosophy; (2) Student
Grouping (horizontal grouping); (3) Teacher Re\dticnships{oblique &Nﬁﬁhxﬁs)3 and

(k) Administrative Svsawaliy (vertical Moveweot)-

To validate your Trichotomy selecé&ons for the organization of your new
school, write on the "Curriculum Validation Sheet, Part 1", (next page), each of
the Trichotomy results (as taken from Figure 11) in the appropriate headings,

(1), (2), (3) and (k). Then, referring to the left-hand column, place an "X"

in those boxes under the Trichotomy headings that are in philosopkical/functional
conflict with the data that was previously researched/collected by the committee/s
during that phase. .

Part II: FRefer to blank 1, 2, 3 and k of Part T and fill in the blanks
in Part II with the sume words. Refer to the left-hand column of ecach triehotomy
heading, place an "X" in those boxes where the headings are in philosophical or
Tunctional conflict with the actual items that the original comnittee drafted
during phase XXIII, section D, "Program Design Development™.’

*Refer to Figure 17.
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. C. Validity Instruments: /!
' FIGURE 19 - UPCCTSDM
, CURIICULIM VALIDITY SiIET
[
// -
T School Name ,
L} <\\
" Chairman
- ) | ~ Date o
) Part, i: —,
- . Directions: Fill in the information foryblanks 1, 2, 3 and kh, as fdentifiecd
in your comple A Trichotomy in Figure 11. eferring to the left-hand phase |
column place an in those boxes where the headings are in philesophical or :
functional conflict with the rescarched/collected data that was ~ompleted during
_+ that phase of the UTCCISDM. . ’
[ Carricnlun Thilosnphy | Student Grouping | Tencher Grouping | Aininistrative
‘ (Horizontal) (Oblique) Organization
. L o (Yertical)
PHASE A b, o
. - R T
I. ' P e et b -
Ir. - ‘ -
III. _—
‘N' S - ——
V.. ‘
VI. .
VI, _ o
VIII. - .,
IX. ) _— -
X1 [ <
X, : | i o
XIII.
XIV. ’ ; —_— A S
XV. - . ‘
XVI. - '
XVII.
XVIII. . ] —
Xl?(.
) o SUNN
. XXI. —— ]
) XXLI. | , —_—
XXIIT. ’ -
P . N 7 - e
XRV. - a— D ] I S——

TOTAL\'X's [ S ] ]

FullToxt Provided by ERI
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FIGURE 20 = UTCCIHDM

CURRTCULUM VALIDITY SHERT

School HName

Chairman

Date

Part T1I:

L
Directions: Fill in the information for blanks, 1, 2, 3 and Lk, as identified
in the same blanks on Figure 13, Part I. Referring to the left-hand phase colwmn,
place an "X" in thosc boxes where the headings are in philosophical or functional
conflict with the actual items that the original committee drafted during Phase
XX111, Section D, "Program Design Development". Place a "NA" (not applicable) in
those bbxes which have no relevance to the Phase XXIII column.

Student Teacher Administrative
Grouping Grouping Organization
L (Horizontal)| (Oblique) (Vertical)
PHASF, XXI1T, D,"Program Design" . 2. 3. L,
’ -
A. Current Purposes of Ed.
B. Beals of Quality E4.
C. National Priorities of Ed. |
D. State Common Goals : | ’
E. Local Board of Fd. Phi- . ;
losophy
E. Local Board of Ed. Goals
E. Local RBoard of Ed. Ob-
Jectives K
F. Local Board of\Ed. Dic-
tated Curricula %
G. Future Trends of Amer. Ed.
H. Major Strengths of
Phase XVIII
J. local Board of E4.
Priorities
M. Iocal Board of Ed. Imposed
___Limitations e == e =
I. Does at least one of these :
Trichotomy items solve the Yes ____Yes ___Xes ___Yes |
major weaknegses identi-
fied in Phase XXITI, E, _____No ____No ~__No ___¥o
__Step 11,12 M [ F
L
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. p. Mnterpretation of the nyrec o Currienlum Validity Sheets:
Part T:

There is-no "magic formula" of the nmumber of "X" responses that you must

" have on the Validit Sheet,s to validate your developed school orpanizational
y y I =

design. Zcro "X" responses would, however, indicnte a perfect validation quo-
tient for your chosen organizational structure. The faculty committee should
review carcfully all of the "X" responses to ensure {hat there are no incon-
gruities, or a lack of teacher commitment to the organizational design and
Trichotomy structure. If there are a lurge number of "X" responses, the
entire Trichotomy results should be reviewed, and then altered.

Part [I1:

With the exception of the last question, there should be no "X" responses.
If there were "X" responses, the committee should investigate the rcason for the
conflict and attempt to resolve it. If the last question has any "No's" marked,
the committee should investigate why those major weaknesses were not solved, and
then tuild a strategy to solve the weakness.

Summary:

If there were a iarge number of negative responscs to Part I or Part IT,
the committee of the whole should repeat the entire Thase XXIII once again,
followed by the completion again of the yalidation Phase XXIV.

Now that the Boughner Trichotomy has been successfully developed and
validated, the faculty may turn its efforts toward developing educational
specifications for the new facility.
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CHAPTER VIII THE DEVILOPHMENT OF XDUCATIONAL SPECIFICATIONS

What are educational specifications? Vhat develops them? liow
detailed should they be? Are they really necessary? Logical questions?
Yes. Tasily answered? Yot really. ‘

A functional, well-organized educational facility creflects a
considerable effort in planning, and an architect that is able to
interpret an educational program.

Let us take cach of the four questions abtove separately and
attenpt to answer them. TFirst, "yhwat are educatioral specifications
They are simply a program, list, chart, etc., of educational require-
ments a district will provide for the architect. It is the educator's
written picture of everything, educationally speaking, that is desired
in a facility and how it functions independently as well as how it
relates to the total school plan.

9"

What should develop the educational specifications ? This task is
usually undertaken by a large comnittee of interested persons. There
is no exact number nor is there a perfect way to organize such a
conmittee. These-decisions are influenced by the interest and size of .
the conmunity as well as the type of facility to be cerected.

The third question is, "How detailed should the specifications be?”
They should include everything the committee can tell the architect .
about the functioning of the building, but at the sane time they should
not restrict the architect to a preconceived design. An extreme, and
comical example would be having every departnent located in the center
of the building. This would then dictate a bhuilding ten to twelve
stories high. Absurd, yes, but graphically indicates a "don't."

The last question, "Are they really necessary?” Yes. There is no
way to design a building to bve functional when the function is unknown.

The next few pages contain a brief outline of arcas to be
considered. This merely provides a guide to an individual involved in
school planning and should not be interpreted as the only direction to
follow. -

A philosophical.statement by the board of education and/or the
planning committee is appropriate, however, it nay be so general it
cannot be interpreted by an architect and transpos a1 into a physical
facility. T©xarnple: The toard of education Jlesires to erect the
finest educational facility possible, and to provide educational
experiences for the individual in order to have him function in a
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democratic society. Tneoretically, this is fine; but it would be most
difficult to translate this statement into mortar, glass, steel, and
wood.

Immediate consideration should be given to the type of progran to
be offered ~nd the manner in which it will be conducted. Anong the
nany questions of concern should be:

High School

Yur.ber of students to be housed.
lumber of periods per day.
Length of periods.

Type of schedule.

Organization of subject areas.
House plan.

Integration of subjects.
Administrative organization.
Counseling plan.
Teacher/student ratio.

QW 22XV Fwiy -

=

a: Fntire building.
. TFor cach subject.

11. ndividualized instruction.
12. Iypdependent study.
13. AlMternative educational prograr .
14. Lilrary.
a. lledia Center.
b. PResource Center.
¢c. Professional Library. ~

15. Large or small group instruction.
16. Inter-departnent instruction.
17., Team teaching.

18{ Computer instruction.

19. Vocational programs.

20. Teacher aides.

Llenentary School

{

Self-contained classroon.
Open space facilities.
Teanm teaching.

Yon-graded approach.
Library. ¢
fudio visual prograns.
Guidance progran.

Teacher work rooms. '
Remedial facilities

Recreation facilities.

' &

OO O3V W N =

bt

a. Tnside.
b. Outside.
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The preceding lists are not intended to be all inclusive, but
simply to provide basic questions that nust be answered.

The lorical nrogression shonld then be the consileration of cach
facility or departncent and jts particnlar need and function. The
departments can be listed easily, but additional space requirenents
nay becomne more difficult. -

%)

epartment

Math

Science
Administration
Counseling

Physical ¥Xducation
Fnglish

Social Studies

Art

fusic

Library

Special Fducation
Tndustrial Arts

ilome Econonics .
Vocational Tducation

'j§£pj}ﬁpppysvg{ggg

Layuaze Tabs

Science Gtorage Roons

meacher Preparation Foons
Auditorium

fafeteria

Tarking

fonfercence Rooms

tudio Visual Storage

Fealth Room

ILavatory Facilities

Conmunity Roonm

NDisplay Areas

Professional Library

Furniture Ctorage

Dark Room

School Rus Area

3icyecle Facilities
NDepartmnental Offices

arge Group Instruction Areas
citdoor Tefeere o1 Tlature Area
Outdonor Physical Fduecation Facilitics
Nutdnor Athletics

Vanlt

nroadcasting Studio .
fomputer Terminals

Swimmine Pool

~ustodial Gtorage
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rcech Lnomn

ctaff DNDining Fron
Lockers

Shipnping and Pec2iving
Planetarium

Field llouse

The preceding itens nust be considered as only a prelininary
outline. The grades to be acconmodated, nunher of students, amount
of dollars, and future exmansion are influencing factors affecting
school planning.

To show additional division in the preparation of specifications,
two exaioles are indicated. ‘They list the facilities that they may
incorporate in two separate departnents.

Adninistrative _Cocmnlex

Principal's Office

Secretary's Office (Principal)

Assistant Principals' offices

Secretaries' Offices (Assistant Principals)
Conference Room )
Attendance Office

Director of Student Activities Office
Public Address Room

General Office (2 receptionists)
Switchhoard

Lavatories

Drinking Fountain

Lounge (kitchenette)

Counseling Offices

Stcrage Room for student records

Reception Area for counseling

Staff nailboxes

Clinic

arse's Office

“iscellaneous Offices (psychologist, visiting teacher, etc.)
Department Offices

Public Telephone

YYork Foonm

Appropriate telcphone service

Intercom telephone system

1 Built-in key cabinet

1 Yardrobe closet for office personnel and visitors
1 “ost and Found Area

N b b bt bt bt s DD DD b
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"he exanple indicated above would be for a secondary dbuildiug,
however, with the deletion of some facilities it would be appropriate
for an elermentary administration complex.

Physical ‘*lducation
\ )
1 Gymnasium (divisible)
Bleacher Ceating (folding)
1 restling Roon
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leight Training Roon

Storapge Roons (P.E. equipment)
Instructors' Offices (Male, Female)

Tealth Poom

Locker Roons

Shower Roons

LLaundry Room .
Towel Storage Rooms

Swinming Pool

P.A. Room in Pool areca

Observation Area (below pool) \
Pool Yquipment Dtorage Arca

Training Rooms

Ticret Booth

Softbhall Dianmonds

Baseball Diamond

Dug -outs

Soccer Field

Tootball Field

o P = NN NN

[ VR A

2 sets Bleachers
1 Press Rox

Tight Lights .
1 Scorechoard

1l Field lHouse *

Cquiprent Apparel Storage Arca
Seasonal Tlquipment Storage Area
lL,ocker Roons

Shower Roons

Training Rooms

Movie Room

First Aid Facilities

Lavatory Facilities

=N DN

2 Jpectator Lawatories
Refreshient OStand
Spectator Parking
Bus Parking

Track

Pole Vault Aresa
Chot-put Area

High Jump Area

et

e ——

The two preceding examples provide u list of spaces desired by a
committee developing educational specifications. It now becomes
necessary to provide a written description as it pertains to each of
the spaces. This direction may be in the form of location in the
building, size, function within the departnrnental conmplex, relationship
to other departments, or relationship to exterior areas. It should also
contain infornation regarding entrances and exits, equipment, capacity,
shape, and may contain color suggestions for specific reasons.
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The final list of itens for consideration nay pertain to either the
educational process dircetly or to the physical structure and maintenance
of the building. These items are listed below.

Demountable walls

Folding partiticns

Study carrels

Meeting rooms

Drinking fountains

Crowd gates

P.A. system .
Dell system

Fire alarm system

Sprinkler systen

Lighting (natural and artificial)
Use of gla’ss

Interior classroons

Showcases

Corridor bulletin boards

Floor coverings (ccramic tile, carpet, etc.)
Air conditioning

Student lounge

Color schenes .
Cleaning operation (vacuum)

Window coverings

Public telephones

Warning system (fire, theft, etc.)
“levator

Boiler room

Custodial shop

Custodial locker roon

Trash disposal

Shipping and receiving ereas

Flag pole

Bus, truck, pedestrian traffic
Parking

Tt is evident from the preceding nages, the developnent of
educetional specifications is not an easy chore; nor should it be taken
lishtly. There must he a considerable nrount of time invested in thre
or;anization and planning to prepare “he ecnriiittee for this purpose.
Comnittee visitations before and during the preparation of specifications
is always recommended. :

"he final document, as prepared by the committee, (approved by
the hcard of education and presented to the architect) should be clear
and rrecise. A document that is vague will lead to confusion and
interruption, whieh will ultinately mean a building that will not
function as intended.
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CHAPTER IX SITE SELECTION

LLixe all aspects of planning for a new educational facility,
there is extensive work, research, and discussion involved. Site
selection is no different. There is no easy route, no set pattern,
and very seldom are there two identical situations. Tt is hoped that
the suggestions and questions that follow will prove to be guidelines

20

{n nssisting with the correct solution for any particular decision.

Following is an attempt to illustrdte six areas of investigation
when considering site acquisition. These are cost, surrounding
business, existent or proposed housing, transportation, public
utilities, soil conditions ad terrain, and size.

Cost .

The ideal situation is to have purchased sites in advance of an
anticipated building program. This is an example of pre-planning as
opposed to the statement, "We need another building, where can we put
it?" Of course, the other advantage is simply having purchased sites
in the past would have saved the district considerable cost. Although
purchasing sites in advance of the actual need saves considerable sums
of money, the bhoard of education may be severely criticized. The
criticism is based on land purchased by a school district is no longer
taxable. Herein lies the adage--"darned if you do; darned if you don't."

Uhen it becomes necessary to purchase land for construction, a
consideration should be the number of persons involved in the sale.
It should be hoped that the entire parcel may he purchased from one
individual. When this occurs, negotiations take place between two
parties. If it becones necessary for the board of education to
nefotiate with more than one party, the price of land often increases
from parcel to parcel. The end result is often an excessive cost for
the necessary number of acres t6 ultimately drop the idea of a particular
area and begin seeking a second or third choice. :

An additional consideration in purchasing is the idea of obtain-
ing land in excess of the necessary acreafe. The idea is advantageous
for four reasons: Tfirst, cost per acre decreases as the number of
acres increases. Second, the additional land will allow for future
additions to the educational facility. Third, there is the potential
of future useage for additional facilities (transportation building or
warehouse). There are additional possibilities which can include a
vocational building, special education facilities, or outdoor education
park. Finally, additional land purchase may preserve land and thus
avoid housing or industry construction close to educational facilities,
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Surrounding Rusiness an d Roads
lLet us first consider the guestion of roads. The ideal situation

is to have selected a location where a facility is accessible from

two different directions. At the same time, it's convenient to have

the roazds end at the school so incoming/outgoing traffic does not have

to ro through a residential area. This situation provides for mininun

difficulty with buses, driving stndents, and reduction of vehicle noise.

The least preferable situation existd when a s chool riust be located

near a primary road or freeway. This location has excessive vehicle

traffic noise. It often creates a ppoblen of exiting the. school site

and mercing with traffic. 1In 1dditi§i, there is the problen of

pedestrian crossings and the increased possibility of an accident.

Yhen possible, a site should he selected where little or no
business exists. To separate bhs businesses into tvo categories for
discussion purposes is appropviate here. One, industrial “usiness--
this situation has the obvious potentizl problens of noise, sroke, large
trucks, traffic congestion, and ultinately a nunber of nossible .
distractions. The connercial business is. the second category. Usually,
there are fewer trucks and less noise-and smoke. lowever, the number
of vehicles increases. The other concern et the secondary level has
to do. with the question of skipping school and the potential problens
related to theft. Additional exnlanations could be developed, but with 1
the surface information indicated, there should be ample caution

irndicated.

m;0 additional considcrations should be pointed out at this time.
Roth 2irnorts and railroads are inportant to our leisure tine activitiy
as well as to the business world. ilowever, both may pose either a
safety or a sound problem in the everyday operation of an educational

facility.

.

Fxistent or Proposed Housing and Transportation

i e  ——— -

In the case of an elencntary building, serious consideration should
be given to locating the facility in a highly popnulated area. Vhen
this occurs, the transportation of students decrcases, therefore the
traffic congestion, potential nunber of pedestrian accidents, and the
total operating costs all decrcase. 1In addition, the school often
becomes the focal point for community activity thus lecading to a
positive feeling between community and school.

I'awever, it is felt the opposite is true when erecting a secondary
facility. “he high school ordinarily is rmuch larger and acconmodates
students from a greater distance than does the elementary building.

This increases the potential numnber of vehicles; therefcre, noise,
conrestion, and potential acci’ ~nts increase. 1In addition, the area
needed to erect a secondary building should be four to ~ive tinmes larger
than an elementary site. This fact usually dictates a site heing
selected outside the residential arca.

A conmon-sense approach to school construction should be to erect
school facilities as new ~reas deveclop. ™is will eliminate the cost
of purchasing buses and transporting students until a building is
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conplete and then rearranging boundaries to adjust the respective
school populations. This planning dictates a close vorking relation-
ship with a city planning cornission and the school board.

The utility conpanies niust be considered whenever school sites
are being considered. Ordinarily, very few problcns exist when *sjtes
are selected in a new development. Accommodations can be mnade and
costs remain at a minimum.

When a site is selected outside a popilated residential area, oOr
where no business or industry functions, high costs of installation
and/or maintenance may exist.

The architect must also do some very careful planning of the
structure relative to utilities. 1In receat years, problens have existed
relative to the various power sources available. Ouch questions as
the availability of gas vs. o0il for heating purposes, the telephone
system and the consideration of a private company Vs. Bell Telephone
Company, and finally the water and sewage sources Were extrenely
important considerations in site selection.

.

1 Conditions and Terrain
The least expensive parcel of land, although it nay be located
in the desired general area for school construction, nay not be the
best bargain. Soil tests should be conducted prior to the purchase of
the land. Conditions below the surface nay create insurmountable
problems or situations that cause construction costs to beccnme
prohibitive. The two simplest examples are rock formations or a high
water table. If these conditions exist and building proceceds in spite
of costs, problems may continue in the future as the building settles
and an excessive amount of cracking occurs.

The terrain may assist in the design of a uniquely different
striucture, and at the sane time create Aan undesirable building. Tor
example, if the architect is ‘requested to build a one-story building
on a small, unlevel or hilly‘parcel of land, it mnay beccorne necessary
to shape a building and create "clumsy" traffic palterns. £lthough an
architect views each building design as a challenging opportunity,
many tines circumstances are created that inhibit good, over-all design.

The converse is true when the site is large and no specific
direction is given relative to the nunmber of levels. There exists a
nunber of fine rxamples throughout the country where buildings have
Lecone a part of the land and "fit" beautifully. The interior student
tra“fic and exterior vehicle traffic all move smoothly, which is the
ultinate desired pattern.

There exists a number of formulas to use when determining the
necessary acreape for school construction. Tor exanple:
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Elenentary Ochool

1-1/2 to ? acres/100 students
5 acres plus 1 acre/100 students
19 acres plus 1 acre/500 students

These tend to indicate a parcel of land of seven acres for a
larger building and appear to be a good guide. »

Junior Jiigh School

2 acres/100 students
10 acres plus one acre/100 students
20 acres plus 10 acres for physical education and athletics

These formulas, plus the many others that exist, indicate
approxirmately 25 acres is desirable.

High School

3 acres/100 students

20 :acres plus 1 acre/100 students

A nystical figure of 50 acres is often used as a mininum
site size for high school construction.

The total utilization of land is the prinary consideration when
land acquisition is being considered. The school architect should be-
involved in all conversations relative to land purchase and pre-
planning of the building. When sufficient land is available, the
restrictions on building desigh bhecome less. Conversely, a minimun
parcel of land often dictates a nulti-level facility.

-

It is evident from the considerations mentioned that site selection
is a most important consideration in school constructian. The architect
should be involved, his guidance requested, and his suggestions
considered seriously. Although excitement exists during the time of
planning and construction, it must be remembered that the facility will
be used and naintnained for a number >f years. A good choice of site
will help avoid problems in the future. '
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CHAPTER X GQIDﬁL[NES FOR §CHOOL BOND ISSUE VORKELPS

When yd%.make house calls or contacts .

flave a nental outline of what you are going to say:

1. Introduce yourself and -expldgin your connectiou with the
schools. ("Hello, I'nm !lary Poppins from Disney Elementary
School . . .")

2. Ask if they know about the bond election.

3, 1If the answer - is yes, ask if there are any questions you
.can answer or "4y isifornmation you can relate tlat wvould
better enabhle thenm to’k&derstand the issue.«

L. If the answer is no, ask if you can have a few minutes to
explain the issue. :

5. Thank the indiv{dual for his time, and remind him that he can

call either you or the-school if a question should arise.

Some suggestions . ¢ .

1. Don't ask a persorn how he will vote. (Ve are interested in
his intentions, but this shculd become apparent during Jyour
conversation.) You can’ ask if he knovs how his neighbors‘or
friends feel about the bond issue.;

2. Don't spend time with belligerent citizens who eimply want o
argue. (Thank then for answering the door and leave.)

3. 1If, you are asked a questfb{.you cannot aPswer, pronise to get
an answer . . . AND DO IT by calling Donald Duck, your
building principal.

’

L. ¥Xeep your presentation brief and to the point.

5. ¥now the answvers to questions you nay be asked. (A list of
possible questions and answers can be iss wd, as found in
another Supplenent.) (Renernber, help is only a telephone call
avay.)

¢. Tow many people will vote "no" in this election has been
detesnined, and it is inperative to (et all the "yes"
support possible to outnumber the "no" vote.
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1 Y. [,
Vorters

PIRSON -0-PIRSON TALKS AXD W 20 DO IT
Lffective action dupends on vou, tlose of you vho talk to your
neighibrs, pvead ‘e ggood word, ‘ovide information on absentee
balloting;, and get out the YII§ Vote. The siccess of your appeal
depends on your siuple; undorstﬂn@thp, personalized presentation of the
issues to-the voﬁor". Tt depends on the bood inpression all df our
Hovd workers rizke on people. | : o

1

It,woﬁ?d be folly to outline for you QW tc talk Lo your neighliors,

If you are convin®ed of your story, if

vou Jinow, it is ri«ht, under-

* standabley and positive, and if at the same time you have respect for
. - Lhé considered-opinions of others, you vill do a good job--and that
means -ou wi'll auass a gondly number of YIS vetes.
c RIS
Y\v‘\ADv rv)G G
- T =" . '- -
Vour first Jjob_is with parents of children ] in your school. Since
tine, -ioney, and energy are 11n1ted, these are the people to whom we
~ust %$ell our story, and in & ccnvincing, cynpathetic nanner.

)

Your beast approaép is’ Y@ telcephone or pay a call on these parents

1pth@1r honecs.. These visits should be friendly, brief, but chatty.
alk abnut the school situation--discuss the school problems that can

be solved by advance prepdtation and ,necessary funds.

The person who answers the door

1, Be cheerful and friendly.‘

is doing you a favor, not vice versa.
' ) ?. Before you -approach a door, be sure you know the nanme of .
. ~ the fanmily that lives there. It is always ‘the best and
! . friendliest approach if you can say, "Good Afternoon. You
nmust be Mrs. Robert Jones." : .
3. Alyays identify ydurselfweaply in your conversation, "I'm
o vour neighbor, 'rs. Raymond OSmith, of the Citizens for
= Schools. ‘I .live on South Street.”

Y. Always state your purpose, "We are calling to .register
support for the sthool bond election to be-held londay,
Novenber 12." .

-0, 5. Be prepared to answer questions. Attached are fact sheets
prepared to help you.

. Most of all, ¥now where additional pertinent information
can be obtained. "I can't answer that quéstion right off
hand,” you night say, "but .f you will call the Ochool
Board Offices they will be able to tell you." Or, better
sti1l: "I'm <brrv, I can't answer that offhand, but I'll
drop by f(or c.lil you) tomorrow and let you know." If you
promise to call again, though,; bLe sure to do it. .

O ) B L, f )
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7. Don't worey about not noving all the answers. VRight now

you nnow nore than 00 percent of the voters. Arpd what vou
don't ¥now, von can find ont and let your qeestiloner Wnow.

“UAVE RVADTAG IATYL R "
. s DAL EEE LN

1. Teave literature so people have in print more of the story
that you have highlighted in a Tew non mts.

5. Tt does not pay to argue with people. Your mission is to
arouse positive interest and give infornation. If they
indicate that they don't agree with you, give them a nice
,big smile, leave then as quickly and gracefully as possible,

. » ~nd note their attitnde on your listing. “lere are plenty

of others, undecided voters, to worry alout.

3. Don't et upset. ‘hen people are rude or non-conmittal, be
: frisndly and respectful anywvay. Leave litarature for then

to look ocver. Tn inpossidle situations, leave quickly and
politely.

. Don't ask people about their political convictions. 1If you
ask a stranger how he voted, he will most likely tell you,
. "it's none of yaur business,”" and he will be right, too.
™hat's why T suggest vou ask if he knows how his neighboYs
: or friends feel about the bond issue.

\

-

7OV TO FIND OQUT WITHOUT AGKTING
) S sl S S e
person's school financing views. You

Re tactful in ascertaining a.
versation with him is over. For

will »nsually ‘now lLefore your con
instance:

You:! "noor cvening, I'm your neipghbor, George
Jone of the Citizens ror Schools Conmittee.’
{Pause.

1

fr. “riandly:  "flad to know you. That's a fine orpanization.”

(You already know Just about where you stand with

Lin.)
. ) ~0r he tichit say-- N
sy, “riendly:  "Umm =Uhat do you want?"  (You'll inow where

vou stand with hinm.)

ey

Yo Je're espeecially anrious Lo rorister support
for e very important spheial oo sl 0l otion
on Sover Ler 12,7 (Prue)

.

r. Triendly: "Yes, T've heard alout it. Do you think it will

Q 1‘5(; ‘
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r. Uncriendly: "T'aenot for auy tore baxes. Already foo
:-i;;}l." -0r-- -

Cayvs nothing, looks sour.
>

Ry now you should have a pretty good idea wiere ecither of your
customers stena. Yet you keep talking, diseussiy the need for the
cchonl tond isswue, vhat it will nean for the innmoartsnt years ahead, and
sonething of Just how everyone, especially children, will be benefited.
3ut you interject sone pauses to get the people’'s reactions. “They are
sure to react in sone way and that is what you vant.

A. Don't be discouraged if a few people refuse to talk to you.
Remenber that just one vote on a block or area night change the
whole tide of the olection.

B, %3 soon as you leave a hounse, nark all the infornation you
care to get on your sheet. You ray think at the time gyou will
never forget ''rs. Tukewarm and hier funny reaction. But you
will--unless you mark it down. "Cee: "What to !‘ark on Crrad"
tfollowing suggested telephone approach.

faprested Telephone Appriach to LOCATH Y45 VOTIRS:

jof PRI g SRS

Mr., (Mrs.) . __" (Jait for an answer.) ily nare is _________
and I'm a neighl of yours over here on __ ____ Street. Are ¥ou Aaware
that there will/be a school bond election he on 'onday, Wovenber 12

- for a bonding issue for our school district? (Vait for an Answer. )

f vour part; answers '"no," explain the particulars of the issue,
emphasizing trenendous growth that increased enrollnents have brought.
If they answer “yes,” tell them it's nice %o talk to people who keep
abreast of conmunity affairs, and ask then if they have any particular
questions on the issue which you might answver forfthem. If asked--but
only if you are ask¥ed-—identify yourself as a penber of Citizens for
Schools. Don't Argue! If your party takes a real strong stand against
the bond issue, thank then very politely for their time--and hang up:
Abvove all, never come right out and ask your party how they intend to
vote on the issue. !Many will volunteer this information, one vay Or
another, during the conversation. Your own food Jouignen. will usually
enable you to decide how your party stands. If, based on the
conversation, you are unable to decide how they stand, it is wisest to
consider them a '"no" vote. '

MAKE CERTAIN 70 MARK EACH CARD FRO!M WIHTCH YOU “AKE YOUR CALL "y{ES” OB/'

"Ho" OR "7". ’
Surpested Telephone Approach to U"GET OUT “X VOTE" on Flection Day
4
eI e
“r. ("rs.) » (\ait for answer.) 'y nane 1is , and I'n

calling on behalf of the Citizens for Schools. “As you l.now, there is
14

o 1!?7
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an iiportiint aloelion onday in which we are being asked to provide a
vond issue to huild a ncw school. Since cvery "rES" vote is vital in
ihis elnbt‘on, we wondoered if we "iight nelp insure your vote. Vill you
need transportation to the polls, Laby-sitter services, or anything
elgn 'Ln order to gpet to the polls on ilonday?

Tf any such scervices are required, be sure to make a note of
it and get the information to your Area Chaiirman
VHAT TO MARF ON CARD :
1. “lanns of all persons of voting age in the family with
indication whether registered or not. (Be sure to check
and sce if absentee b&llotu ire needed.)

5. rttitude (see below)
3. Omeeial interest (for more literature or fOIIOW—up)
L. TIs help needcd to vote? (babysitting, ride, etc.)

c. Gther notes of inv¥erest to your secnool-chairnan.

A . .
|

Don t/docelvn yourself about a rerson 's attitude. Practical
cxverience has shown it is best to nse three marks vhen calling on

voters: et

'3

A plus sign Tmeans voter is favorable. A minus sipgn neans voter
is unfavorable

, and a zero neans you couldn't find out.

- Son't -iark 2 nan as 0" when he actually was quite unfavorable.

\Ven in doubt, consider hin against you. It wvill save you disappoint-

7ent ‘then the election returns are counted.

N

O
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CUAPDBR X1  DHoVIOLOPIIG A PROGPECTUS

School districts give careful attention to the selection of an
architect 3pd to the preparation of plans and specifications which will
be used.as the basis for construction bids, The architect or contractor
cannot construct the building, however, unless soncone provides the
money to buy 1aterials and labor. If dn investment dealer is to bvid
intelligently on a hond issue and subsequently sell the credit of a
school district, he rust have detailed infornation relative to the
school distri®t and its financial condition presented in proper form.
From long expnerience it can be shown that unless this inforrnation.is
made available, the school district cannot expect the lovest intercst
rate to which it is entitled. . (

Th most cases, the essential inforration can be prepared in the
form of & brochure and the brochure sent to as nany interested
inAividuals and orranications as possible when the bonds are advertised
for sale. The infornation which investors, déalers, and rating agencies
need nay be divided into twvo en classifications:

()
-
»
| S

1. preneral information nertnaining to the school district and
) the connunity, =nd
s 2. fiunancial inferration.

Gereral Infornation

The general infornation provided to the buyer shauld include such
items as: a brief history of the courunity and the school district,
including the date of incorperztion of =2ny city or villaze; changes 1in
school district boundaries throuj;h snnexation, reorganization, or
transfer of prorerty; and any changes that have occurred in the n=2ne
or lepal Adecirsnation of the district.

“he lcc-.tion and area of the .z2maool distriet, including a hrief
jescription of the geog;raphical advantages of the area and the
transportation facilities available. A rap of the district should be
inclucded showing counties and townships irvolved, cities, incorporated
villares, tcading centers, physical houndaries of the district,
transportation arteries, and nearby large cities. It sliould be borrne
in mind that it is possible that =any of the potential investors,
including those residing in other states, mayr never have heard of tue
school fAistrict or are only slightly acqnainted with it. It is
especially important that a newly reorianized district or an older
sehnol distriet wvhieh has Yeen an infrequent bhorrower in the nast
should provide this inforration in detail.
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A brief deserintion of the character of the comnunity should be
vrovided, inecluding the amount and relative importance of the
residential, ilndustrial, comverecial, .and agricultaral provecty. It
will be helpful, in addition, to d-seribe the type of residential.
developr.ent, the size and diversification of industry, the nature of
the agricultural developnent and the type of cormercial property,
stating the nunber of banks and savings and loan associations with
their deposits. “The poevcentage of the annual toxes paid by industry
should be given as conpared to the total tax levy, and a list of
approxinately 10 large industrial or comiercial tax myers (vy valuation)
should be given. If one or two large taxpayers account for an unusually
large percentage of the annual tax levy, their holdings should ve
described in detnil. Tnvestors are interested in knowing, also, the
percentage of homes which are owncr-occupied and whether the resi”antial
development is prinarily one of single~family hories or nulti-fanily
dwellings, and the relative importance of each.

The growth in population of the cormnunity should be stated. It
is custorary to show the 1940 and 1950 census figures and present
estinated population. In addition, a bricf outline of the type and
income characteristics of the p0pu1atfbn should be given. “his would
include ‘Eether a con-iderable nunber of wage earners cormute to-
other ardfis and the per capita incone, edlucational attainnents, etc.,
if available.

Th- armount of new construction within the last 10 yecars should
be shown, broken down by building permits if possible, with a
commentary on the type of new residential construction and the nature
and i' portance of any new industrial properties. The nanes of any
industrial plants currently under construction or planning to locate
in the district should be included. If the community has extensive
areas for future developnent, it is inportant that a short discussion
of the zoning, building restrictions, and master plan, if any, be
provided. This will provide investor$s with an idea of the possible
future type of residential, industrial, and commercial developnent;
and, in older communities, will indicate whether property values will
he nmaintained.

A description of present nunicipal facilities should be provided
including the adequacy of these facilities for present and future
needs. This inforration should cover 'mot only the adequacy of water
and sewer facilities, but also whether the comnunity has fire and
police protection and vhether the streets are/pawved,/etc. It should d
include, also, whether substantial suns will ke'n ed by the
municipality in the future to provide these facilities if they are
not p:rouvided at present.

The growth of the school distriect over the past scveral years,
in terms of enrollment, should be stated, Current elementary and
secondary menbership, and the latest census figures (0-4 yeurs and 5-
19 years) should be included. 8

The purpose of the bond issue, ineluding the tvpe »nd size of
school facilities to be conctructed, should be provided, Thig chould
r

s
include, also, a discussion of the district's precent facilities and
A T
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future needs, Logotner with vieoent »nd esti stud . :nt
rroll-,ent Tigures.

Py

he poneral info mition chould i tcluin, nlso, the type of school
Sistpiet, the nwter of oerbers of the Lcard of educution with their
Law=og ond occupations, ard the nanes of the local sehool administrators.

-

Tvyonnaring the Infornation

format of the brochure and whether it is printed or
"ntlrn‘y the decision of the local board of education.
ieh follows is offered to assist the school district in
necossery data and organizing it irto an acceptable
e censidered only s a nide..
led to coapile tre brocmre vwill be
school district, the township or
ijes included in the district. A
chould bLe nrovided by the school

¢
Acvelening the ; : all phases of the
i mzy be obtained
truction and the
"1stance of a financial

[
N
)

[Salise
D

v‘”770‘1=d lqr JCAK)Ol adi

W3

"nror ation provided in tre Lrochure should
13 the following

The current valnatl the district--a-scssed, state equalized--
estinated ratio of assessgnents to true

values. 7o some investors the trend in valuaitions over a 10-year

neriod is of interest, together with the corresponding tax rates and

tarx lovies,. Tn the case of recently-consolidated school districts,

the pelated fipures for the forner independent districts should be

SRR o1

should be stated athg with the

"y eubstanding bonaed debt of the school district, including

the trovosedl iscv: of Yonds, shiould he shown along ith the out-

tepdine Yopded delt of any overlapping Mmuinicinalitics or special
fmragerient districte., “hase fipgures sbould reflect the outstanding
Yonds only and should be of a recent date, Any self-liquidating debt,
Aaneh as water and sewer debt, should be nentioned and a staterment
included as to whether these utilities are financially self supporting.
Tn ~1dition, all other debt should be shiown 50 that the final result
4i11 %2 a roanlete picture of the schonl diztrict Adebt and the over-
1-1ning Adrtt of the district,

tny collrciion record should be shown with the ex perience of
the last five years. ~This should include a statement of all taxes
collected taronrh June 30 of each year and the amount rollected to the
nresent date, along with the total ontstrurding deli muent school
tnees for all vears as of SYhe present dates The overlapping tax rates
cor all taxing units should be shown, also.
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“he record of the cehool distriet and overlapningg nunicipalities
in the payment of=forner and existing debt showd he stated, If any
defanlt has occurred, an cxnlanation should be niven, In addition,
the Yasis for the anthorization of tax levies to neet dobt obligations
and the vote of the elcctors autberizing the bond 1 s:ue should bLe

~tated,

A maturity schednle of the becnds of all the school district,
neluding the current issue, should be shown. If either the district
or any of its nunicipalities have appropriated fairly s bstantial
sums in their current budrets for capital innrovencnts, thereby
eliminating or curtailing the neced fo.r borrowing, it would be worth-
vhile to report these figures,

[N

The operating experiences (financial) of the/ school district
should be shown with enphasis on receipts, disbursenents, and cash
balances for several previous vears. The amount of state aid for
current operation should be cl-arly stated and a copy of the last
financial wudit of the district shounld bLe included in the brochure.
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CUAPTHR XITI  SELLING THE BONDS

The sale of a bond issue by a local school district nust be
preceded by careful consideration of the nany factors afTecting the
sale, including: the decision of the board of education on such
natters as paynent schedules, sale of the issue as a whole or in
parts, snd the date for accepting hids; lesal restrictions and
requirenments as they pertain to such items as the conditions of sale,
form of the bonds, interest rate, and investnent of receipts;
approval of the superintendent of public instruction in the case of
qualified bonds; and the provision of necessary information to
potential investors and bond rating agencies.

The bonding program of the school district smuld be nlanned
with the vond rmarket in mind and designed to improve the eredit
standing of the district as nuch as possible. The attainment of
this goal will be facilitated by obtaining competent legal and
finanfial counsel, paying bond principal and interest on tine, and
neeting all of the conditions of the bond contract without exception.
The services of recognized bonding attorneys and the counsel of the
"Municipal Finance Commission and the Department of Public Instruction

should he ohtained at the very beginning of a nev project.

~he bond issue itself should be arranged vhenever possibLé so
that snnual maturities will be in nultiples of $5,000 and the/
schedule of maturities on new and existing issues will repregent a
reasonable plan for debt retirement. The feasibility of nak/Aing part
of the issue callable prior to maturity should be investigated, and
the bonds should he dated as close to the sale date as pessinvle,

"he sale of the “ond issue should te schedul-' .o Lh~i hLazre vill
be a rinimum of conflict from other districts selling tonds during the
sane neriod.  This sane caution should be observed with respect to
issues of"ered Ly other overlapping governmental units. The bond snale
stonld te advertised widely well in advance of the sale date to cive
potential investors sufficient time to study the issue and the issving
authoritv. Tvery effort should be made to deliver the bonds as sron
after the sale as possible. If the bonds are to he nrinted by the
schonl district, the printing contract should be avarded and Lhe forn
of the Lond given to the printer lLiefore the sale date.

. It is imperative that detailed information on the school district
and its financial conditions and needs be provided to patential
irvestors and bond ratinr asencies wvell in advance of the date of sale
of thwe Lond issue to permit study of the issue, the projecis to be
financed, and the financial conditions of the issuing district. The
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school dietrict sheuld prepare s complete brochure containing information
pertinent to the bond issue and the district ond this brochure should be

sent to interested bond dealers and financial instituticns at least two

weeks prior to the date of the sale. Additionnl copies should be made
available to the successful bidder. All data should be prepared caretully

to assure accuracy, and req.ests for information from financial institutions,
investors and bond rating agencies should be answered promptly and accurately.

Most school districtswill want to have their bonds rated by Moody's
and Standard and Poor's investment services. Moody's rate school districts
if they have $600,000 or more bonds outstanding taken individually, and
Standard and Poor's if they have more than $1,000,000 outstanding.

Next, I pass on twenty bits of wisdom that I refer to as Truisms, for
your consideration. Following the bright light of truth, you will find
samples of teiephone questions, person to person questions and ancwers,
and one sample survey used .in the Oxford, Michigan school bond election.

THE TWENTY TRUISMS

1. People feel that one vote doesn't mean too much because of tbe size of

national electicns; in a school election, one vote looms large.
2. News releases and newsletters aren't enough to win school bond elections.
3, A divided school board has a negative effect on school bond elections.
4., "Yes" voters get thcir information from school people.
5. The majority of voters are influenced by school publicatibns or conmunicaiions.
6. You must identify what the voters feel are the important issues.
7. Thé majority of citizens desire more information about their schools.

8. Some voters don't know that being a venter rather than a property owner

still entitles them to vote in a schocl hond election.
9. Do not arduse the '"no" voters - forget them.

10. The large majority of voters do not receive information about school bond

electionse.

11. Most non-voters haven't been in a school building during the year preceding

a school bond election.




12,
13.
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1y " N . . . . N .
"Yos" volers 1ave Yeen in touch with school offiecials during

the rear before a school bond election.

A citizeas advisory conmittee i3 usually involved in winning
school bond elections,

Communication between municipal officials and school -
orfficials is inportant.

Volers will consider alternative suggestions to proposed
bonding proposals; educators should connunicate why those
alternatives on the ballot were selected.

®1lec*i'n material should focus o% xids, not costs, coastruction
and ¢.-riculun. ‘

“he r.ajor source of school infornation for the general public
is the local newspaper.

Parents of school-age children sunport the school bond issue
rore tran =ny olher group.

a1

Participntion in school functions. is the rost significant
charactrristic of school supporters,.

You must find the "res" voters, et then registered, and get
then to the voting booth,.

3% ot
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CHAPTER XITI AIDDIFG AID AJARDINUG OF CONTRACTS

@ s

The procedure of announcing syrecifications, selecting qualified
bidders, preparing contract Jocunents and receiving and avarding
contracts is a most integral portion in the cver-all schemne of
designing and opening a nev building. "he over-all responsibility
lies almost solely with the architect. T!le poard has the right to >
expect the architect to have properly prepared all vorking 2znd draving
specifications, thus eliminating any extensive changes or corrections
during the period of construction. .

!

"he over-all tidding process nay be divided into seven categories;
nenely, contract docunents, dravings, specifications, conpletion tine,
insurance and bonds, bidding, and avarding of contracts.

.

"he AIA has developed contract docurents for construction and
bidding purposes. These should be utilized for every bulding progran,
The unifornity of these docurents helps to elinminate problems in the
future that may otherwise result fron nisunderstand ing. ‘hen it
becores necessary ‘or the architect to alter the d ccunents, he should
include a title in‘the written specifications giving the heading
"Supple~ ntary Conditions.”" MHere the chan~=s should be written .
clearly to avoid question. ©Olatenents under this heading nay relate
to such things as clinmatic conditions, legal concerns, etc. -

The standard forms of agresment nsed for bidding and construction
are: AIA Docunents Al0l1, A107, AXll, and A201l. X

"he worving dravings, as prepared hy the architect, should
provide all defails necessary relative to the building as vell as the
site. "he huildingz plan should De dravn to scale and should he large
enough to previde the bhidding contractors accuracy in estimating.

The site plans should indicate the location of the building on the
site -as well as jindicating trees, pronerty lines, existing structures,
and utilities. DIxisting and proposed topographical conditions nust

be shown. Soil borings should be nade, the location detailed and the
laboratory tests included in the naterials for the contractor's
bidding vpurposes.

ror clarity of understanding, the architect should »repare a
site drawving, all elevations, mechanical, electrical, structural, and
equipnent drawing. Vhen intricate details arc involved, detailed

Arawing nust be prepared.

&

A detsiled document entitled "Speci®ications™ iust be crepored
for the project. A standard procedure has bcen agreed to by the
v I >

p-~—
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nrofe:sions involved and should be followed for clarity to all

parties conerrned, The speciTications should beg &« wiitten description
of the proposed building and ineclude all symbo1§; albreviations, trade
terms, conditions,‘approved naterials, and allowances, ¥

»

e question of time of construction is alvays a concern to all
parties involved. It nay be geuerally assumed the larger the project
the r~reater the length of tiwe to completion. The factor of tine
should be¥aetailed in docunents so all parties understand cornipletion
of construction and occupancy. “

However, in preparation of contracts all parties must nunderstand
thie “actors which may delay the cotr.nletion of.a progect. Floods,
tornadoes, hurricanes, strikes, etc. should be ‘indicated as delaying
forces., 1In some cases it is advisable to insert a liquidated darage

.clause which covers all parties concerned. :

The owner should.require all qohtractcrs to provide sufficient
insurance. This nay best be determined by both legal and insurance
counsel. The complexity of irisurance coverage far exceeds the comnon-
sense approach and should never'be onitted from contract documents.

Security bonds should bLe requested by the owner and obtained by
the contractor. Through the free enterprise systen the contractor
shonld be permitted to obtain the bonds fron any reputable firm he
:ay choose and only apprqva} need be granted by the architect and.

owner. . / !
y )

'

/ > .

"nder normal circunsiances, the architect should invite contractors
to bid on a given project. His decision to select bidders should be
vased on the skill and integrity of the company* and its ability to
cone with the size of a particular project. Ordin..rily, five to seven
contractors nay bhe inyéted +o submit bids. This number provides adequate
competition and insures the owner a fair and reasonable price.

The project manual should contain a bid form. This insures the
sa1e informaticn that is provided for all bidders and the review of
all bids may be campleted with a minimal amount of review and effort.
Tt further insures that each contractor understands the date, tine,.
ard location for submitting bids.

flternates may be requested and bids prepared and submitted. This
is advisable only when there is a concern to build within a limited
sporopriation or when tlere is a concern relastive to a specific material
or process. lequests for alternate bids should be kept to a mininmun.
There appears to be no specific time allowed for the preparation of
tids. lowever, anple time provided will help the bidder in his
preparation and assist in avoiding costly or embarimwssing =rrors on
hoth parties., ©Omall projects nsually can be bid in approx inately two
weets. Larrer projects should allow three to four weeks for the
nreparation of bids. )

“H» final step of the bidding process is the avarding "of contracts
Lo the selected bidder. Under normal circumstances, this is the low “
btidder. The awarding nsually takes place within ten days of the date

[andan
[ ]
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Lids were su%m?tt“d} "his time allowvs for reviewing of bi v, chtecking
details, awd the investigation of any bid the architect telieves to
e of concern. )

If errors -ire nade by a bidder, questions arise as a result of
misunderstandinﬂ or minor adjustinents nust be nade for specific reasons,
an honest approach must be made and the parties involved should be
inforred accordingly.

"he school board must remember they have an ob ligation to the
comrunily to erect the best facility poss Ible for the least investrent
of dollars. At tihe sare tine, they sliould concern thenselves with
retaining the Tinest architect, contractor, ~nd legal coursel possible
to puarmantee woriranship, design, and to 3void uannccess ary court or

leinl costs.




nlann

i vol

Qo™

[

"x“nt

N L]
.
140
N
.
. ~
t
. . r e e - O Syttt it v, iy [
A A AO R L LS ADERIE
~e topic of selecting, purchasing, ond installing canip-rnt is
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card Lo defire,  Coyprally, Lo oobinets, funtos, cupboards
tiat ace 5o Le wnigt in arafer Lol oint owre the e ronsilo LT L

R bt 1 AR it,ﬁvv\ﬁ LAY aroe "‘)"rl."‘.e__]_):",%, ol irs, ‘1_17()
~ts, e Yastotn s oebe., are to: o o Cponsitility of t12 school
int, ‘ ’
The decisior ro-a~1in% cauir.ont st be deterr Dod corly in the
inz, 23 it 1 o 4 rortion of the contract boetween fhe sehool

and the grenitect, )
Tactors Un e copaidered:

. .
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ved in the mpoeeaLs Lefore and 5 oeratheos shonlad .o 9h1le to Aavoild

problere
probl C .

Tt owonld Yo e dor Toxw die areohitect 0o coordirate
.
hWe faoiliiy.
“he architect cordinarily tas 411 the infornation rega

with 1,5

and can vrevies weloections i difficulv;r.
; .

15 eanipient reeomaenddtions and

~c0lnes

Liironei-

riafy; enalp-

¢ item .to function witlin the building sewase,
snace)..
~
! The architect 1ar not he fanilisp with cpecific 1 2ns and their
rinétion, which may veoan equipnent is not ordered; or, the iiproper
' oloction en 1d be 1ade,  Tris is a servide to the district and will be
an ndditieonal oot in architectural fees, | ¢
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Tf the school district purchases enuipnent:

™he persars whno will oceupy he roors nay be betier qualified to
interrret the nsoage of a facility and nar, ierefore, te | olter
atle to specify the fyne of aquirpment,

. ! N 1
t considerable avount of tinme nnd ¢« £7ort will te Invenied in

the nnd recorvendaticn of cquipi.ent Yy

seleciion

‘coordination of color, ~1wce, “toraige,

redult.

Tera

~ust he
rrovide a favorable

¢ .
cations, bi ding, and receiving of cauin-e

ienlts

L T )

sehool

perconnel,
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Althouch Lhero 9 a cons Lderable
condncted caref™lly, there cnn result a
) +

1ount of tine invested, if

nrogedure i3

substantinl 3ol e savings,

ecardless of U direction tat.en, equipping a new facility is
"xcitfn;*; and should e vicwed as an opportunity 2pd not a chore.

“anv henurs i1l be invested and many dollar: sventy ut to lLnovw ..aat
t‘:‘.e~ srerwr decivicons will resalt in a ;ood teachin®/lcarning e-.viron-
vant is covarding cnouph for thoce involved in the acducational process,
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