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BACKGROUND AND PLAN FOR THE INTERMEDIATE ENGLISH EVAQUATION‘PROJECT

Lorne Dickie, English Consultant

‘ Purpose .- : .
SN -

This series of reports contains the procedures, research data and
backgrdﬁﬁd information pertaining to the Needs Assessment Phase as con-
ducted by the English Program Planning Committee from September, 1972
to the present. .It presents in detail all aspects of the study which is
an‘overall evaluatioh of student attitude and skill achievement in many
areas of English Language Arts. -

These reports contain an enormous amount of data which are not
ends in themselves but should be c¢onsidered as valuable documents for
curriculum decision-making. It is hoped that anyone vitally interested
in curticulum design.will study these documents as a means to that end.

- The reader is cautioned to bear in mind that each report is but
one part of an integrated study and any inferences made on the findings
of one report are subject to modification and qualification by findings
in another. '

Background '

v .

The Soyurce of: the chrre;t study in English can be traced to June,
1972." At that time, the Superintendent of Curriculum séggested that the
emphasis in the Curriculum Department might be shifted from some other
areas to English. The English Consultant then met with Research and .
Measurement personnel to consider possible meghods of approachrngbthe
project, which*would involve congidérable study. In order to develop a
Master Plan, the Consultant outllnea the following '"Points of Concern"
in July, 1972: P
1. There are divergent phllosophles of Engllsh held by teachers, consul-
tants, pr1nc1pals, superlntendeﬁts and department heads. These .
different philosophies are manxfested in teaching practices and 1n
courses of study. .
. P .
2} There is an apparent lack of any concentrated coordination regarding
the teaching of reading (other.than remedial). The teaching of read-
“ing is often neglected in gradés four to thirteen. “Most current
thinking suggests that the teachlng of reading should be 1ntegrated
with the English Language Arts Prograh. ' . .
3. There is a questionable commjtment on the part of some educators to-
ward English. Many teachers and principals clalm that Engllsh is
. Egg_most important subject but often practlces seem to indicate that
this is not the .case.

»
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A4f Ther% is a possible negative att1tudé on the part of students toward
English. What do students really £eel About the subject? What should
an “English course do "and be? BaS1cally‘what are the aims and obJec—
tives bf English? r g

‘
]

in the stchool system? R p

A
) . e .

6. There is \@2 lack of coordination of supervisory English,personnel. At
present there are an English consultant, junior consultants, primary
consultantls, reading consultants, and a drama consultant all involved
in the genéral field of English Language Arts.  Any coordination,
however, 1j;due prlmarlly\ﬁp’the efforts of those individuals in

< meeting with each other-in' prder to clarlfy their work and their
R S long-term plgns ot .

N
1 -

.7. The level of general English proficiency is an unknown quantity. Are
parents, educators, the community, and students pleased with the gen-
« eral level of achievement and attitude in the areas of reading, writing,
listening, and speaking?
- 8. There is a lack of meaningful communication among English teachers at
all levels of the school system. '

. -~
[4

9. Because English is not considered a ''speciality subject'" in the elemen-
" tary level, it perhaps does not receive thd emphasis that it should.
The validity of the assumption that all teachers arg capable of teach—
\ .. ing and want to teach English is open to question,

10. There is a’lack of integration of the subject. Language, literature,
composition, apd spelling are often presented as ends in themselves
. bearing na relationship to one another and hav1ng no- substantial in-
tegrat1on with other subJect areas.

.

Iﬂ/\Eptember, 1972, the Educational Resources Allocation System
Task Force of_ the v1n1stry of Education asked if it might monitor the
English Department s efforts_since it was in its initial stages " The
Engllshdﬂfogram Planning Committeée, often referred to as the E.R.A.S.

B English Comm;ttee, w#as formed-at that time. The procedures and guide-

lines which we;e ‘adopted to govern the operat1on of the Committee are
as follows ) . .

1. The English Program Planning Committee Shall be a continuing Committee
which will work unde& the general direction of the English Consultant.

2., The Central Comm1ttee shall be made up of the Eng11sh Consultant, a .
j:aff member of the Measurement and Evaluation Department, a superin-
ndent in the Curriculum Department, a secondary school English
tFacher and an elementary school teacher of EngliSh.

e



The Committee may add members as it sees fit and may form sub-
- committees from time to time as they are required. "It is hoped that
trustees, qualified laymen, administrators, parents and students will
. be involved in the continuing development and evaluation of the Eng-
. lish Curriculum.

.

. 3. The immediate function of the Committee is to organize for the devel- .
opment of a curriculum that is sequential, cumulative and integrated
and that makes provision for students with different levels of academic
ability, This plan will be instituted over a period of time.

4. Members of the E.R.A.S. Task Force and other interested parties shall
g be free to audit the workings of any or all committees, subject only
to the,-approval of the'Central Committee.
5. Other procedures may be articulated from t%me togtime by the Central
. Gommittee. . - '

The, Committee spent most of the Fall of 1972 studying the E.R.A.S.
philosophy, guidelines and specifications. Meetings with E.R.A.S. officigls,
Teading current materials, and planning for the needs assessment projects-
occupied a considerable amount of the Committee's tim® in the initial
stages. Beginning in early Winter 1972 and through Winter 1974 the Com-
mittee conducted a series of activities regarding curriculum needs assess-

ment of the Intermediate Division. : y :
A

-

E.R.A.S. Task Force

E.R.A.S. is the acronym for Educational Resources Allocation System.
The Task Force, which can trace its beginnings to November, 1971, has as
its chief goal "To assi1st those involved in operating and administering
schools to achieve more effective management of resources in light of their’
immediate and long-term objectives.'" The aim of the Task Force is not to
impose additional cost controls on school boards but rather to assist them
so that the greatest benefit might be achieved for every dollar spent in
education. Considerable concern has been voiced in some quarters that
E.R.A.S. would.impose a behavioural objectivés system, a cost accounting
system,-or a planned program budgeting system upon board jurisdictions.
The Central Committee itself had certain reservations in this area at the
outset; however, these were overcome as its agtivities progressed accord-
ing to modified E.R.A.S. specifications. The Task Force has divided the
components of a resource allocation system into three -major phases. The
first phase is the planning phase and consists.of assessing needs and
establishing goals and objectives. The programming phase assigns itself
to structuring program and defining alternatives. The third phase is the
evaluation phase which determines the“value of all aspects_of the system
including zozis, objectives, program anc a.ternatives.
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. The Planning Committee in its activities to date hasS been comncerned
with phase one, that .is assessing the needs and establishing goals and ob-
jectives. In this phase the planners must be sensitive to the current needs
of pupils and to the needs of the time. .In addition, edutators require some
analysis of the projected nature of society and the individual. Public in-

- volvement becomes an integral _part of the planning phase. In establishing

objectives it is assumed that the system's goals will provide a general
direction for all the activities within that system. In order to provide

a basis for making program decisions, implementing plans, and evaluating
results, program objectives must be formulated and student performance must
be evaluated in light of the ob3ect1ves .

During the Commlttee*s involvement with the Task Force, the Task
Force has been most helpful in giving advice and at no time has imposed
its specifications upon the Committee., The Task Force which, at regular
intervals, publishes newsletters, pamphlets, guidelines, etc., has been
very willing to accept recommendations from the Committee's work. (Further
detailed information on the E.R.A.S. Task Force may be obtained by contact-
ing the Curriculum Department.)

L
.

Planning the Study .

A flow chart, indicating the general d1rect1on that the Committee
‘determinted for itself while conducting the Planning Phase of the*study,
‘is presented in Figure 1.

3

Using as a ph1losoph1cal base Ministry guidelines and the London
Board's basic philosophy, the Committee tonsideTred current literature and
other published material from various sources. The topics of behaviourism
and accountability as they related to program development were the critical
issues faced by the Committee.

. Eight teachers of English were added to the Central Committee to
form the Objectives Writing Committee. This Committee also debated the
accountability issues, and agreed.that objectives which would apply to the
_whole system rather than grade objectives would be established. It con-
"ducted a series of meetings in which the ob3ect1ves were written, revised,
and edited. In addition to the basic areas of reading, wr1t1ng, listening,
and speaking, as established by the National Council of Teachers of English,
the areas of general and thinking objectives were added. W1th1n each area
except ''general" both attitude objectives and skill obJect1ves were formu-
lated. A total of fifty-four objectives was prepared for teachers to rate.
A rating sheet, on which teachers indicated the importance of each objective
and the extent to which each was being met in their school, was distributed
to approximately fifteen percent of teachers of English-in the Intermediate
Division. Tt was intended that this would provide @ consensus regarding the
priority of objectives and a rough measure of any discrepancies between
desired and actual performance. The results for this exercise are reported
in detail in the paper entitled "Stat1ng the Objectives".
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The community survey‘waé conAucted to determine concerns about the
English program and its graduates from citizens, parents, -and employers.
The citizen part of the survey inquired about resporidents' reading atti-
tudes.and_habits,‘letter writing characteristics, and opinionsfregarding
the usefulness of their experience in school English courses.” The parent
survey -sought opinions on the proper focus of an Englishaprogram, the
strengths and weaknesses of the Emglish program, and reading habits of . _

.their children. The employer inquiry centered upon three areas: an °

employer's requirements of language proficiency for job applicants (includ-.
ing the administration of tests), employer's opinions about ;he‘importance‘
of communication skills in on-the-job situations, and employer's opinions

of the general communication capabilities of those secondary students
applying for jobs. - -

Personnel in-local business, industry, and institutions partici-
pated in the project. Their responses were recorded and tabulated and
presented in the ''Community Survey'" paper. The function of this paper
is not to present hard, factual, irrefutable data but rather to identify
the concerns and opinions’ of three different segments of the ¢ommunity.

The "Student Attitude Survey'" was designed 3;.the Central Committee:
and ‘edited and approved by a group of eleméntary school principals. A ten
percent sample of the student population was selected at random and asked
to respond to items regarding the usefulness, relevance, enjoyment, and
difficulty of many aspects of the English program. Students also had the
opportunity to express their odpinions about time spent on various aspects
of the English program, the materials used, and to respond to an open=
ended question regarding the English program. Since a guarantee of com-
plete anonymity was required at this time, students, teachers, classes, .
and schools wére not identified and the forty-minute survey was administered
through the office of the principal at all schools. ‘

\J

. »

Mr. R. D. Latimer, Program Consultant - English, Ministry of Educa-
tion, visited four secondary schookf and eight elementary schools in January,
1973. .His purpose was to evaluate,“through classroom observation and dis-
cussions with teachers, the extent to which objectives in English were being
achieved and, at the same time, to assess the general strengths and weak-
nesses of the total English program in the Intermediate Division, He’
entitled his report "Overview - Language Arts Program'. N .

In NQvemﬁer, 197%, a committee of five teachers, chaired by Mr.

Norm Waite, designed a teacher questionnaire. In addition to demographic
information and academic qualifications, the survey invited responses in
the areas of professional reading and membership in professional organiza-
tions. The adequacy of difféerent aspects of the English program, confidence
in ability to teach English, and the imporance and relevance of English were
some of the issues the survey considered. Teathers, respondihg to 4n open-
ended question; gave 'their opinions of the strengths and weaknesses of the
English program., '

1] £
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The ''Student Achlevement Survey' was the most ambitious undertaking
of the Planning Phase. Although it #ould have been desirable to test all
the objectives, available -resources restricted the Committee ta testing‘*a
few- basic objectives in each' of the four major areas. A random sampling of
classes at each grade levél produced approximately six hundred students for
testing purposes. Each student gave background data, responded to a brief
attitude questionnaire, and completed a vocabulary test - the last test to
be used as a check on the'matching of sub-samples.

Classes from grades 7-10 selected randomly from a system-wide popu-
lation were assigned, again at random, by grade to five subsamples each of
which received a different battery of tests. Each battery sub-group con-
tained approximately 120 students at each grade level.

The students of battery group one were given the Knowledge and Use
of Reference Materials subtest of the Canadi ian Tests of ‘Basic Skills. The
second battery group complgted two sections of the Torramce Test of Crea-
tive Thinking - "Asking' and '"Unusual Uses' -"and a S.T.E.P.! reading test.

Battery group three completed a S.E.E.P. Listening Test while .
battery group four completed the Canadian Test’ef Basic Skills, Form 2,
Language Usage subtest.

The fifth battery group was involved in four tests: a writing R
assignment which consisted of writing a business letter according to
instructions given, completing a liking and difficulty questionnaire,
responding to the Gilmore QOral Reading Test and.taking part in a «committee-
designed oral communications test.

Six teache¥s required three full weeks to administer the tests.

Many of the tests had to be hand scored, some according to Committee-
designed criteria, a task which required two scorers six weeks to complete.

) The Needs Assessment Committee will have as its main function the

. formulation of recommendations for future curriculum design. It will con-
sider not only the data producdd by the various studies and surveys, but -
also reactions of any concerned individuals. The English Project will
then move into Phase II of the E. R A.S. de51gn, "Programming."

-

-
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W INTERMEDIATE ENGLISH EVALUATION PROJECT: STATING THE OBJECTIVES
. 1 -:1 . ’ ] ,_’ .; s ]
; -, L. Dickie & E. T. Rice 3
' -, _— * Board of Education, London, Ontario 4
T S L o t

The purpose of this project was to developtan organized, detailed,
. and explicit statemgnt of the objectives'of the Intermediate English pro-
gram in’Lomdon. - The need for such a statement betame apparent when key ,

personnel involved in the subject sug%::;§§;
' P (a)-that ‘faculty at different 4de levels held divergent views ~

a gn both the appropriate content”and emphasis ir an English . -

* Crprogram; -

. yProgran _ . . .

} -@) thaesthere was concern about student's proficiency in certain
skill areas; ; '

»
.~

(c)~fhat,in the abseénce of local ggidélinés, different expectations
and goals in English were held; and .
(d) that there was a'need'fbr,greate; integration in all areas of
' the .English Language Arts Program.

Ty .

. , The Central Committee composed of the English consultant;, an
' administrative‘;epresenfaﬁive"fﬁém Curriculum and Planning, elementary
and secondary teacher wepresentatives, and a specialist from Measurement.
and Evaluation and Educatiopal Research Services studied the E.R.A.S.!
Initial®Statement. Mindful of Ministry guidelines and the London Board's
' philosophy,~the Committee determined- to state its objectives at the system ¥
program level ‘(Figure 1). These objectives would provide "a general- direc--

“

‘tion for all Intermediate Division English activitieg within the system - e
. but wotild allow individual schools and teachers tb. gstablish course
\ objectives ‘and lesson quectives. - -
s S S .
. . .
METHOD « 7
» .

. The basic task of classifying the objectives of the Intermediate
e English program was vesged'in ah Objectives Writing Committee which con-
sisted of the Centraerommlttée, four elementary and four secondary .
teachérs and; a staff member from the English Department 6f Althouse '
3\ College of Education. During the initial stages the Committee, which

.met “for a total of twenty hours duryng November and December, 1972, . o
, discussed and debatgd the whole issue of objectives--behavioural and °. ‘e
< otherwise.. ' ' )
% ! - % <

IE.Rléggi - Educational Resources Allocation System;




FIGURE 1 Patteriifor Development of System Goals and
e " Objectives. :

Increasing specificaty

m-mmm
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N

T Working teams were formed and uysing éxfgtlng materials and/or
theiz own expertise and initiative, they produced statements of objec-
tives in the following areas: reading, writing, listening, speaking,

R thinking and gefieral. The Committée prepared general, program—level
‘statements rather than detailed goal gtatements appropriate for each of
the four grade levéls covered by the program. In addition the Committee
* tried to formulate the objectives in terms. expected -learner perfor-
mances in order to facilitate defining rel t assessment procedures.
. Within each of the six broad categories except genegal’, objeétives .
were divided into attitudinal and sk111 types. '

. ' . The completed statements of objectives were d15tr1buted to diff-
erent groups for editing and revision. The groups were then restructured
. . and a third editing process .conducted. A final meeting refined the objec-
t1ves further and prepared them for the rating process.

Q 'ﬂK ] - . L | - .
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- Sixty-gwo other teachers were asked to rate each of the objectives
in terms of it¥ importance, the extent to whith it was being met now and
the need to determine whether or not it should'be met. A specially-
developed Objective Rating Chart (Appendix A), used to assist these.
teachers in making their ratings, provides a complete list of the 54

. objectives developed by the original sub-committee. 'Importance' was

-

rated on a 5-point, 'very important'-to- unimportant' scale. Teachers
indicated thk extent to which an objective was currently, or should be
met using a simple, yes - uncertain - no' scale.

’

L]
Thirty-two elementary and thirty secéndary teachers completed the s
Rat1ng Charts. . The elementary panel was represented by twq teachers from
four representative schpols of each of thg four sectors. o Intermediate
teachers from each secondary, school represented the secondary panel:

i
@ -

Data Analysis

The mean of the importance ratings given each objective was calcu-
lated, separately for each grade level, alomg with the percentage of ,

. teachers who indicated each objegtive was or ghould be met. To simplify

0

presentation of the data, mean ratings were rounded to the nearest .5 and
the objectives were grouped into five categories in terms of these mean
ratings. Each objective in the first category of obYectives, having the
highest mean importance ratings, was given a rank of 1; each objective in
the second group, withr the next highest ratings, was given a rank of 2,
and so on so that each objective in that one- -fifth of the objectives with
‘the lowest mean importance ratings was given a rank of 5. .,

i
Fl

¥  For each ngect1ve a mepsure of "need' was made -by calculating

be met an

"the diffegence between' the percentage of tcachers indicating a geal should

the percentage who 1nd1cated it was being met.

The mean 1mportance‘ rating for all objectives within each of the
six major -areas of the program was also calculated, separately by grade
jevel, and the ‘rank order of each determ1ned

RESULTS -~

. The results of the computations described above are summarized dn

qules 1 and 2. Table 1 gives, bx grade level and for each of the 54
objectives: the mean “importance' rating,‘ the 'rank' or major catege
into which the oBjective falls, and thé estimate of 'need' based on th
descrepancy between the percentage of teachers who judge an objective
should be met and the percentage who indicate it 8 eurrently being met.
(This latter estimate has been simplified into a simple scale, as indica-
ted in the footnote to Table 1.) Table 2 gives the mean ‘importance’
ratings and their corresponding rank orders, by grade,. for groups. of
objectives which represent major areas of the English program

s

ta
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TABLE 1 - Continued

GRADE 10

By
[o -]

Rank
Need
Factor
eed
Factor-
fRank
g
Rank
eed
actor |
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*KEY: Rating: Very important, critical ‘or essential
Above average importance

Average importange .

-Below average %ortance
Unimportant,,inappropriate, or-irrelevant

. Highest rank (first 5th of ranked scores)
. Higher rank (second 5th of ranked scores)
. Middle rank (third Sth of ranked scores)
. Lower rank  (fourth 5th offranked scores)
. Lowest rank (fifth 5th of ranked scores)

Strong need to be taught more thoroughly and effectively
(20% or more than 20% more of the raters indicated.the
objective should be met than indicated it was now being
met).

-

Some need for the objective to be taught more thoroughly
and effectively. (10-20% more of- the raters indicated
the objective should be met than indicated it was now
being met.) :

Objective probably taught effectively enough now. (Diff-
erence in percent indicating should and now being met in
the range of +9% to -9%.)

Objective not pertinent Enough and should be taught less.
(Difference in‘percent 1indicating should and fwow being’
met is >-10%.)




TABLE 2

Y
-

objectives,, separately by grade

Mean importance ratings and rank of means for broad categories-of

Rating Rating Rating Rating

Objective Category |jRank | Gr.7 JRank | Gr.8 | Rank | Gr.9 | Rank | Gr.l0
General Objectives 1 4.44 6| 4.39 3 4.09 2 4.25
Thinking: Attitudes 9 173.89 9 4.31 4 3.96 5 4.07
Thinking: Skills ° .4 1.4.35 3 4.50 8 3.81 6 | 4.05
Reading: Attitudes 2 4.38 1 4.60 } 1 4.35 1 4.27
Reading: Skilts 7 3.99 4 4.43 6 3.88° 9 3.80
Writing: Attitudes 10 3.87 10 4.18 10 | 3.71 11 3.79
Writing: Skills ) § 3.93 8 4.34 11 3.56 7] 3.93
Listening: Attitudes 3 4.35 5 4.43% 5 3.95 3 4.30
Listening: Skills 6 4.00 7 4.38 7 3.83 8 3.91
Speaking: Attitudes 5 4.30 2 4.56 2 4.16 4 4.15
Speaking: Skills 11 3.80 11 4.00 9 3.71 10 3.81

PR o » 9

1

ke # It is apparent from Table 1 that all of the objectives were con-
sidered to be of at least 'average importance’. at all grade levels...no
objective had a mean rating of less than 3.0. It is also clear that,
while the relative importance attached to some objectivés varies widely
across grade level (e.g. objective 2), there is considerable consensus
across grade levcls about the importance of some objectives (e.g. objec-
tive 1).

There is apparently a wide variation across grade levels in the
degree to which the objectives are being met. For example, in grade 7,
the 'need' ratings reflect satisfaction with current performance in
respect to 80% of the objectives whereas, in grade 9, only 28% are rated
as being satisfactorily handled.

. )

It is evident from the mean ratings given in Table 2 that all
major areas of the English program are considered to be of above avegage
importance. There seems to be most consensus across grades with reépect
to the relatively ‘greater importance of attitudinal objectives in the ’
areas of reading and speaking and relati#@ly lesser importance of attitud-
inal-writing and speaking-skill objective There is a slight tendency
for -thinking skills to be regarded as relatively more important than
thinking attitudes at the elementary level, with the reverse of- this
pattern at the secondary level. )

P ‘ : re




SUMMARY
N e
' Different committees and groups of grade 7 to 10 teachers*defined
‘and rated 54 different Intetmediate Engllsh program objectives, gTouped

into six broad areas.

Although all of the objectives were rated as impor-

tant, there was considerable variation across beth grades and areas in K
the relative importance attached to them and the extent to which they were '
judged to be being met. - )
)
. =
-
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- -8 o . APPENDIX A .
l N

4 I v Y
ENGLISH LANGUAGE ARTS - OBJECTIVE RATING CHART -' INTERMEDIATE DIVISION
School: | " Grade: " Teacher: Date: January 1973
A * - NOW:
’ _RATING KEY : Does your school
. | ... . expect this ob- SHOULD:
* (=3 P
' i - ngzefzszizazt{mcgiziﬁzi' or essential ’jective to be et | the school see
3 - Average im grtange 4 by students in}| that this objec-
_ ag porta . this grade now? | tive is being met?
2 = Bélow average importance Rating Not Not
1 = Unimportant, ‘inappropriate, or irrelevant ~ ] ° °

*l-S_!Yes No| Certain | Yes | No | Certain

*
.

GENERAL OBJECTIVES:

1. To provide language €xperiences that-‘enable
: and encourage one to know himself and hisezpla<
tionship to his environment --that is tha

éach child may become more aware of who he is,
what he is, and what he may become - what it .
is, in fact, to be a_full human being. | <~

{

i

I
H

| 7

2. To encourage the student to be a better
working and playing member of society through
interaction with others in an integrated Eng-
lish Language Arts program of listening,
speaking,fwriting and dramatizing.

3. To provide an environment that produces in
the child a 'happy feeling' for, and an appre-
ciation of language in gll its dimensions in

both print and nonprint forms. ’

4. To provide a richness of language exper- .- 1 \
iences which have as their base the "old ‘ A\
verities and truths of the heart" - thus to © |

widen the student's view of life in general. . \
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“ ENGLISH LANGUAGE ARTS - OBJECTIVE RATIN

School : » _ Gradé:

- A"

Teacher:

-9

G CHART - INTERMEDIATE DIVISION

, Date: January 1973 |

»

RATING KEY

Very impprtant, critical, or essential -
Above average importance

Average importance | : '

Below average importance .
Unimportant, inappropriate, or irrelevant

AN

— N N b'(ﬂ
n u n

Rating
*1-5

' "NOW:
Does yo?r school

expect

this oby
_jective|tobe met
4 by students

in
now?

SHOULD:
the school see
that this objec-
tive is being met?;-

this grade

{

Yes | No

Not

Certain
———

Not

Yes | No | Certain

£

THINKING OBJECTIVES: ATTITUDES

5. To come to understand that thinking in all
its formse- logical, ergquiry, critigal, and
creative.- is dependent on language.

t

6. To accept the importance of the reality of
intuition, the. flash of ifisight, "the willing
suspension of disbelief" - thut is the will-
ingness to move into the context of the
author's world.  ~

7. To understand that communicating is a>three-
fold transaction involving sender, message and
receiver; that the greater care and attention

one gived to all three of these, the better
one's chances for successful communication.

™~
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ENGLISH LANGUAGE ARTS - OBJECTIVE RATING CHART - INTERMEDIATE DIVISION

School: Grade:

- Teacher-:

[

I3

Date:

January 1973

RATING KEY

Very important, critical, or essential
Above average importance

Average importance

Below average importance

Unimportant, inappropriate, or irrelevant

=N LB
o o nn

Rating
*1-5

NOW:
Does your school
expect this ob-
jective to be met
by students in
this jgrade now?

SHOULD +~
the school see
that this objec-

. Not
Yes | No

Lertain | Yes | No

Not

tive is being met?

THINKING OBJECTIVES: SKILLS

8. To think imaginatively;/that is hypotheti-
cally, creatively and. in 7h open-ended manner.

o

’
s

9. To understand the differgnce between a
statement of fact and a stafement of opinion
in all language forms; that is, to distinguish
between a statement that can be operationally

validated or invalidated from one that cannot.

~

G
10. To think logically, avoiding the p1tfalls
of fallacious reasoning. N

11. To gain competence in recognizing and dis-
tinguishing the effectiveness of many forms

of language expression - that is to disting-
uish the profound from the superficial, the
excellent from the mediocre, the*authentic
from the sham, etc. )

Certain
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ENGLISH LANGUAGE ARTS - OBJECTIVE RATING CHART - INTERMEDIATE DIVISION
. - R oo
School: - Grade ¢ Tgacher : Date: Januarx 1973
' ;f NOW: ’
RATING KEY . X -Does your school
5 =y ' ) - expect~ this ob- SHOULD:
4 i Agry important, critical, or essentia qtﬁ— jective to be met | the school see
RN ove average importance - ¥ by students in| that this objec-
- veragerlqportance 4 . this grade now? | tive is being met?
2 = Below average importance ¥ Rating Not Not
1 = Un1mportant, 1nappr0pr1ate, or 1rre1evan; *1-5 | Yes | No{ Certain | Yes | No | Certain
s . — ———————
READING OBJECTIVES: ATTITUDES Y *
12. To develop orientation towards -a wide } . i .
variety of printed material: ipewspapers, ¥
magazines, novels,getc -
13. To develop the mgtivation to seek know- "§: 3
ledge and information from a printed source.* - )
/ } : -
- ! g - z
14, To desire to read for enjoyment. = ;
“, f;rt .
15. To gain pleasure from a response to the _}
many forms of literature,
1 .
16. To gain understanding about one's self anii
others from readifng widely, selectively, and® >
critically.
- ‘ R L2 v
“ : .
" .
2
¥
o L
£
o~ ,
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ENGLISH‘LANGUAGE-ARTS*T‘OBJECTIVE RATING GHART - INTERMEDIATE DIVISION

: ‘

. - % -
T TR .
School: o Grade: _ Teacher: Date: January 1973
“(‘_g_ v L - - N v ° .‘
5 :"\ . K YN L NOW
RATING KEY A » .. Does your school ‘
. N ~] expect this ob- SHOULD:
i - Xigze1252§za2t{mc§§::§22' or esséntla}' jective tobe met | the school see
3 = Average 1mp§rtan2e . ) T by students 1in| that this objec-
- .\\\. - - " . . . "‘
2 = Below average importance = - .~ - Rating this gradeNgiw tive is be1q§b?e§.
. 1 = Un}mportant, inappropriate, or 1{relevant *1-5 J Yes | No| Certain | Yes | No | Certain
= \ == = e
N A

17, To jecome competent in acqﬁiring'é leve} -
ofgvocabulary which fulfills, the needs of the
student.,

4

READING OBJECTIVES: SKILLS - = . _~
' 4|

18. To acquire the ability to understand the
literal.meaning; to follow the line of reason-
ing .and to make valid inferences.

A

19. To be,familiar with the various g?éres
(poetry, novel, drama, short story, egsay)
and modes of discourse (narration, descrip-
tion, exposition).

[
20. To develop research skills inclufling skim

reading, uses of tables of contents,{indexes,
headings, dictionary and library skills, etc.

21. To increase reading speed and effhciency.

22. To read orally with expréssion, rhythm,
clarity and proper intonation.

23. To recognize and be awaré of different
levels of meanings berond the literal.

24. To be@&ﬂe to follow written instructions.
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* ENGLISH LANGUAGE ARTS - OBJECTIVE RA

*ING CHART - [INTERMEDIATE DIVISION

F)

- 13. .

School : Gradgjfn‘ Teacher: Date: January 1973
P N . \ M -
T NOW:
RATING KEY N Does your school 7
*5 = Very important tical al expect this ob- SHOULD:
. 4 ~ Aboie ap ra 2 ? cr1t1ca » OT essentia jective tobe met | the school see
3 - Avera eV?; g t1mpor ance * lby students, in| that this objec-
~ ge importance . this grade now? | tive is being met?
2 = Below average importance . . * § Rating Not Not
1 =-Unimportant, knappropriate, or-irrelevant *1-5 | Yes | No| Certain] Yes | No | Cestain
WRITING OBJECTIVES: ATTITUDES
?
25. To understand that observation, experience, ’
and reading provide suitable subjects for 4

writing.

26. To understand that through reading and
viewing one can find suitable forms for
written expression. '

27l—fb enjoy writing.

'28. To understand that words are not things,

that words are symbols abstracted from - or

standing for - things; and they are often not
shared in common by sender and receiver. : -
Therefore a writer cannot afford to take too - .
much for granted - he must write not only to
be understood but also-to avoid being misunder-|

stood. . -

T

p=

29. To constantly work toward the imaginative Ty
and away from the hackneyed; toward, the orig- .
inal,-and away from the derivative.

30. To develop a willingness to share written
thoughts with others. /

31. To accept and prefer the conventions of
usage, spelling, sentence structure, punctua- ‘ s
tion, paragraphing and essay writing but to be
able to violate these.conventions appropriate- .
ly.

32. To be willing to try various types of
imaginative writing: poem, stories, plays
and personal essays. '
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ENGLISH LANGUAGE ARTS - OBJECTIVE RATING CHART - INTERMEDIAI@ DIVISION

School:

S Lo 0y

Grade:

- Teacher:

v AN

v

-

Date: January 1973

E . RATING<REY

Very important, critical, or essential
Above averagé™importance .
Average importance

Below average importance
Unimportant, inappropriate,

]
.

[l SRR~ ¥y 4
"o

or irrelevant

4 by

NOW:
Does your school
expect :this ob-
jective to be met
students . in
this grade how?

<

SHOULD:
the school see-
that this objec-
tive 1is being met?

. Not
Yés | No| Certain

Not

Yés | No

a

© WRITING OBJECTIVES: SKILLS °

33. To 'infer pr1nc1ples of writing from read-
- ing widely.

g

Certain

34 To know how to use one's own 1mag1nat10n
and experience as primary resources in one's
writing but to know also how to stimulate

i.e., observation with a purpose.

these resources with controlled observation - .

35. To develop skill in writing exposition,
narrative, description and argument.

36. To develop the skill of collecting, organ-
izing and presenting material in a concise,
coherent and appropriate manner.

to make calculated choices among words and
word groups; to differentiate shades of mean-
ing among alternative expressions; to be able
to use standard reference books of English
usage. .

37. To develop precision in written language,; -

spelling, sentence structure, punctuation,
paragraphing and essay writing in an approp-
riate manner.

38. To be able to use the conventions of ysage,
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™+ ENGLISH LANGUAGE ARTS - OBJECBIVE RATING-CHART - INTERMEDIATE DIVISION

School}:* . : » Gradeg - . _ Teacher: " Date: January 1973
) , ” » . 1 ..‘Q‘L’#‘ “:‘ i N .
> ! - NOW:
) . RATING KEY : : . Does your schoql
'S - vapy importine fesiuical, or essencial [, _ofSRT Eon | soun
. 2 Z ﬁsgiig:yfiggitanﬁzrtance * . - by students in| that this objec- 1
- Py ) . ? L ”
2 = Below average importance Rating this gradeNgiw tive is be1n§>?et.
l‘aﬂhﬁﬂmortant, inappropriate, ,or irrelevant. «1-5 | ves | No| certain | Yes | No Ceriain
."; '> : - J ‘
LISTENING OBJECTIVES: ATTITUDES ; . : !
39. To enjoy listening in varipus situations '
such as conversation, drama, television, ' , ’ -
radio, etc. . g ] ‘

g7 : . . . E - 7 T
40. To value listening as a method of learning{. ‘
which can' be developed. . :

'

. " [ c.

’ . b 2 ‘
41. To be receptive and open-minded, to res- . . ,’ :
pect variations in opinian, pronunciation and - ' '

dialect; to listen courteously. 2
. L

42. To be willing-to use information gained ’ ’ S

through listening -to modify or reinforce one's ) ' . o N
existing knowledge, attitudes,'beliefs or ¢ s )
behaviour. ' T,
‘ i .
’ *
-~ b
N ¢

*
Ly
-
.
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“. ENGLISH LANGUAGE ARTS - OBJECTIVE RATING CHART -. INTERMEDIATE DIVISION

*

School “ Grade: Teacher: - Date: January 1973
N NOW: S
RATING KEY Does your school
his ob- SHOULD:
*5 = Very 1mportant, critical, or essential ?:ii;:e ;?;Z ;et the gggool see
g f :boVe average importance by students in| that this objec-
= Average importance . this grade now? | tive is being met?
2 = Below average importance , | Rating Not Not
1 = Unimportant, inappropriate, or Ir#iiivant *1-5 | Yes | No| certain| Yes | No | Cert in
LISTENING OBJECTIVES: SKILLS L
43. To be able to follow spoken instructions. ‘ N

44, To follow a verbal presentatlon and:
(a) assess a speaker's information, qualifica-
tions, intentions, and presentation; (b) de-

‘| cide whether to accept or reject any part or
-the whole of aspeech - i.e ’

o ., to decide

(1) whesher the speaker 'is informed or misin-
formed, (2) whether the speech is logical or
1Ilog1cal, effectively or ineffectively
presented, and (3) whether the various points
made by the speaker are relevant or irrelevant,
complete or incomplete. -

'y

.

45. To gain experience in listening to rhythm,
rthyme, and other sound values of literary

- materials.
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INTERMEDIATE ENGLISH EVA&UATION PROJECT :
STUDENT ATTITUDES

This survey represents one part of an overall evaluation plan
designed to assess the current status of London's Intermediate English
program and produce recommendations for future developments in curriculum
and methods. The project is led by a Centrai Cummitcee composed of the
consultant in-English, an administrator from Curriculum and Planning,
elementary and secondary teacher representatives, and members. from measure-
ment-evaluation and research services. Adshoc subcommittees of educators

{, have contnbu};'g t,9 various aspects of the’Wwork. o

The purrose of this survey was téndetermlne student xeellngs,
opinions and attitudes regarding Engllsh It was the feeling of the
Committee that any needs assessment must take into account the consumer ;
so that his needs be satisfied. Indeed the ERAS Initial Statement —
(Revised) states, ”sen51t1v1ty to the current needs of pupils....is

important to educators. ;
!

\ ey v

-

- o METHOD

Design of the Survey

The survey instrument was designed largely by the English consultant
who created most of the items, except those in Part II. The Central
Committee revised and edited the items initially and a committee of four
elementary school principals did the final review. The items in Part II
were exerpted from the Report on the tvaluation Workshop in the Affective
Domain, (July, 1970), published by the Institute for Educational Research.

The items were gengrally designed-to evoke a subjective’rather
than an objective response to the subject English. These subjective
responses, of course, will be considered by the Needs Assessment Committee
in context with, otﬁer data such as teacher objectives, results of achieve-
ment tests, communlty survey, etc. ‘ g

-4

Description of the 'Student Attitude Survey:
Intermediate English' (SAS)

The SAS questionnaf;e is eomposed of 6 parts:

(1) Part I consists of 42 statements about various facets of the
English course. The student is asked to rate, on a four-point scale, the
degree to which he agrees with each statement.

(2) Part II contains 26 questions that inquire about students'
free reading. Students respond either yes, uncertain or no. ‘




(3) Part III is made up of three sections. The first two sections
(A & B) are an 11- and 8-item semantic differemtial in tergs of which.
students are asked to characterize 'English' and 'English textbooks'
respectively. . In Section C students rate their liking for 6 different
facets of the English 7purse on a 5-point like-dislike scale.

-

(4) In Part IV students were asked to indicate whether or not the
amount of class tamt/spent on each of the same 6 aspects of the English
course they had just rated in Part III-C was 'not enough', 'about right' )

(4

or 'too much’'.
(5) In Part V elementary students were asked to indicate how many
teachers taught them various aspects of the English course. Secondary
students were asked to indicate in which general ayea -- academic, commer-
¢ial, technical or cther -- they were concentrating their course work.

~ (6) Part VI of the survey was an open-ended or free response

"scition in which students were asked: to list the literature books they

liked or disliked that year; to suggest additions to, or deletions from (A
the English course, and finally to 'tell us something', .

Sampling of Students

For purposes of this study an attempt was made to select 10% of
the students in each of grades 7, 8, 9 and 10 so that they would be
representative of all students in the London system in those grades. For
prdctical reasons the sampling procedure was different at the elementary
and, secondary levels. In grades 7 and 8, % of the students were selec-
ted randomly from each regular grade 7 and ade 8 class in the :ity. At
the secondary level, a 10% random sample of grade 9 and 10 home- room
classes was selected from all secondary schools. )

The numbers of students usea in the study, broken down b’ grade
and sex, are shown in Table A. Although about equal numbers of :students
were tested-at elementary (621) and secondary levels (626), the sample
coritained a $lightly larger number cf boys (683) than girls (564 ..

Table A Number of students given the "Student
Attitude Survey: Intermediate

English' by sex and grade. . \\‘;‘_4/)

Grade . '
Sex 7 ¥ 8 | o9 10 | Totale )
Male 16 | 154 | 237 | 127 683
Female | 155 | 147 | 135 | 127 564
Totals | 320 | 301 | 372 | 254 1247
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Administration of the Attitude Survey ‘ ;%ﬁé

-=The attitude survey was administered in May, 1973, by principals
or vice-principals at the elementary level and by either a ¥ice-principal
or home-room teacher at the secondary level.

"Using a booklet containing the attitude items and an NCS answer
sheet, students took apprcximately 40 minutes to complete the supvey.
In order to encourage forthright responding, students were asked to be
spontaneous and honest. They, were not required to put thgl on
their answer sheet, and were assured that their answers weuld not affect
theiy grades. They were informed in a very straight-forward manner that
the survey represented an attempt to determine their attitudes toward
various aspects of English.

Statistical Treatment of the Data

Various computational, procedures were applied to ‘the data.
Initially, simple counts of, and percentages of students giving each
possible response to each item were calculated, separately by grade and
sex. For the 68 items comprising Parts I & II of the survey an intercor-
relation matrix was calculated, factor analyzed by means of the Principal
Components tecHnique and.the resulting factors rotated using the Varimax
method. In addition,.factor scores were calculated for each student and
subjected to analysis of variance to test for grade and sex trends.
Checks for significant differences between pairs of mean factor scores
were made using the Scheffé test.

4

For the free or open response section of the survey. students!'
responses were reviewed, an ad hoe¢ classification scheme devised and each
student's responses aiiocated to the appropriate content categories. Fer-
cents of students' responses falling within each category were then calcu-
lated. Finally, the authors read through many of the individual studentfs
responses in an effort to develop a subjective impression of students' -
feelings toward English and the survey itself.

c

RESULTS
’ Parts I &-II

SPECIAL ANALYSESﬁAND FORMAT OF DATA PRESENTATION

. The 68 items comprising Parts I § Il of the survey, administered
to approximately 1,250 grade 7 to 10 students, were concerned with
attitudes toward various aSpectﬁbof the English course and free reading.
In-order to simplify consideration of this mass of data, the 68 items were
intercorrelated and the resulting matrix factor-analyzed and the factors
rotated. This procedure reduced the 68 items to 15 dimensions or scales
containing from 1 to 14 items each. The 15 scales fell into three obvious

\_‘“‘
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clusters: 4 scales were clearly related to attitudes toward reading; ;:
9 scales were related to attitudes toward the English course, and 2 scafﬁs
fell into a miscellaneous category ;

In order to depict the findings as economically as possible far
purposes of discussion, a Table was prepared for each of the 15 factors
or scales listing, in order of importance, the items which composed each.
Beside each item the percentage of boys and girls who 'agreed' with, or
said 'yes' to each item was presented, separately by grade, in a sub-
table.

For purposes of displaying the overall findings for each scale gi
factor graphically, the average percent agreement across the items composing
each scale was calculated, separately by sex and grade. The resulting
averages were plottted in a series of I5 figures which, in a sense; repre-
sent a summary’of.ihe data contained im .the 15 tables.

In order to detcrmine which of the many differences in response
between boys -and girls and students at various grade levels represented
meaningful rather than chance fluctuations, an additional series of statis-
tical tests was conducted. ‘First, using the results of the factor analysis,
15 scale or factor scores were calculated for each student by simply adding
up his scores on those items composing each of the various scales.! The
students' data were then sorted into 8 sex-grade groups and a one-way
analysis of variance conducted, in tumrm, for each of the 15 scale scores.
Scheffé tests were then made between each of the possible.28 pairs of means,
separately for each of“the 15 sets of 8 scale-score means. This procedure
permitted a determination of whether or not for any scale, for example,
grade 7 boys responded differently from boys in grade 8, 9 or 10 or whethber,
at any’grade level, boys responded differently from girls.

The results of parts I & II of the survey will be presented in
three main sections: (1) attitudes toward reading (2) attitudes toward
the English course and (3) attitudes toward other issues. Within each of
these three sections the factors or scales which pertain to it will be
discupsed in detail. '

»

ATTITUDE TOWARD READING N\
e .

The four scales or factors relating to students' attitudes toward

reading can be briefly charactenlzed as follows: Factor I is composed of

14 items which are all clearly related to 'enjoyment of readzng s Factor

VIII's 4 items denote students' ’'eritical tnvolvement in booke'; Factor

X contains 3 items which refer to students 'awarencgg of popular reading’',

and Factor XII's 2 items are related to 'access to literature'.

~

'In the case of negatively-worded items, the student's scores were reversed.
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Table 1 . Items contained in Factor I, Enjoyment of Reading, in order of their
factor loadings, and percent of students agreeing with each item by
sex and grade. '

I;em Grade

Lgading Number Item ‘DSex 7] 8f 9110

228 " a3 Do you ever read books apart from I M [71] 716556

) required reading in class? F 18 |8 |78| 80

: 625 63 Once you have begun a book do you often M | 54|49 |47 47
: ) finish within a few days? F 163]71159] 69
581 55 Have ybu ever recommended a book to a M | 69]77 6853

e : friend? F | 897196 84|91

i

t‘

&,.569 5. Do you re-read a favourite book? M | 5515648 44
; F 17717115952
. i .

556 ) 52 Do you enjoy reading novels of movies M | S51)59]46]| 40
T . you have enjoyed? F | 74| 78| 62 66
. . . M 15116 18| 24
. ”

;f.SSS 66 Do you find reading dull? F 11201011313

18 .

g 540 4s When you have extra time in class, M 1 32]38(23] 21

i ) do you often read a library book? F | 50|47 (291} 29

‘ 532 62 Would you like to have a library in M {60]52]40]| 37

i ’ your home? F | 66]63] 41| 44

Y J .
} M | 90]|86|80]71
N 2
l .530 48 Do you personally own books? F 94Q o3 | 89| 86
I M |52[29] 47|43
; ‘6 i i ?
f .526 47 Do you enjoy browsing in book stores? . F le1les|s3lss
Ve 506 6o | Are you ever disappointed when a book M-|62]57|53][43
$-o ! you have enjoyed reading ends? F |76 |80} 70] 70
Do you ever get so involved in a book
. M 54 | 53 |49 | 41
.495 61 that you are unaware of your °
surroundings? F |58 766363
.463 58 Do you feel yqu 'learn something" M 162]63] 57|49
about life from reading? F 1707347263

. Do you ever emotionally respond to a M |69 1645955

i .457 57 :Ezrz such as laughing, being scareé, 1 F ls1lse!ls3]ss

Tt
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‘Factor I - Enjoyment cf Peading ~1 .

Table 1 (p.5) gives, in order of importance, the 14 items making
up this factor and the percentages of students, by sex and grade, who
'agree' or said 'yes' to each. Students with high scores on this scale:
do non-required reading; finish books quickly; recommend books to friends;
re-read favourite books; enjoy reading novels of movies; are interested
in reading; use extra cld>s time to read; would like a home library; own
some booksj like to browse in book stores; are disappointed at the end of
an enjoyable book; get involved when they read; feel they learn something
about life by reading, and respond emotionally to stories they read.

For all items at all grade levels a significantly larger percent-
age of girls than boys agreed with the items making up this scale. As
is evident from Figure 1, an average of about 15% more girls than boys
endorse these statements. There is also 2 significant decrease in 'enjoy-
ment of reading' when students enter secondary school.. In grades 7 and
8 the average pe:cent endorsement of items is about 75 for girls and 62
for boys whereas, in grades 9 and 10, the comparable figures have fallen
to 67 and 52. ‘

—— .

£

Figure 1  Average percent of students agreeing with fﬁﬁ items making up
Factor I, Enjoyment of Reading, plotted separately by sex for
grades 7 to 10. .
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. Although the pattern of response does not give a clear indication
of why students' enjoyment of reading decreases at high school, it may be
that more of their readimg is of the 'required' type and they have less
opportunity for 'free' reading during school hours. It is also possible
that reading, as a pleasurable leisure time pursuit, has to compete with *
other attractive social and extra-curricular activities.

A -

Factor VIII - Critical Involvement in Books

Ta&le 2 1ists the 4 items making up this factor and the percent-
ages of students, by sex and grade, who 'agree' or said 'yes' to each.
Students with high scores on this scale: let a book's length influence
their decision to read it; are critical of a book's structure; have
been influenced by books, and have strongly identified with characters
in the books they have read. This factor appears to represent .a tendency
to approach- books in a fairly mature, criticul manner and to be influenced

' personally by them.

»
Table 2 If@ms contained in Factor 8, Critical Involvement to Books, in order
of their factor loadings, and percent of students fgreeing with each
item by sex and grade.

- Grade
Item
Loading, Number Item Sex 7] 81 9] 10
498 67 Are you influenced by how many pages a M |48 13842 43
) book has before you read it? F | 27|29} 38} 32
Do you ever express a negative opinion
.463 64 of a book from the standpoint of plot,\ ? g? gg g; ig

character development, etc.?

Have any of the books you have read
.457 65 significantly influenced your life
in any way?

Have you ever strongly identified with
.414 54 a character or characters in a book you
have read?

3513330 34
37 {48 143 | 44

nx

Yy
‘Only about”30 to 40 percent of boys and girls agreed with the items
in this scale and there were no major shifts in endorsement of the items

as a function of grade level (See Figure 2.). Girts akree significantly
more often with these items than boys, but only at the secondary level.
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Figure 2  Average percent of studZnts agreeing with the items making up
' Factor 8, Critical Involvement in Books, plotted separately

- - by sex'for grades 7 to }0.
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Boys show a slight, but statistically significant, decline in their endorse-‘
ment of these items from grade 7 to grade 9. In general, the sex and grade

differences are small and probably not of practical s1gn1f1cancF v

< . ~ -
" Pactor X - Awareness of Popular Rq&ding
The 3 items comprising th1s scale are listed in Table 3 and the
average percentages of endorsement of the items are plotted in F1gure 3,
separately by sex and grade. Students scoring high on this scale read
book reviews, know best selling books and read the newspaper fairly
regularly. In short, they are aware of cuyrrent literature. ’
Although about half of the students are fairly regular readers of
the newspaper, less than a quarter of them read book reviews and only
about 15% are aware of 'best sellérs'.
o Boys generally endorse thé items making up this scale more often
than girls but this difference has disappeared by grade 10. There are no
statistically significant changesiin average percent agreement with these
items as a function of grade leve}.

A
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‘Table 3 Items contained in Factor 10, Awareness of Popular Reading, in order
of their factor loadings, and percent of students agreelng with each
item by sex and grade.

Item Grade
| Loading | Number Item Sex | 74| 8] 9110
675 46 Do you read the book review section of M |126123]20]15
) - magazines and newspapers? F 121(19{16 |27
607 51 Do you know what book is at the top-bf M [11]12]18 /37
) the best seller list? F 91 911014
531 49 Do you read the newspaper fairly M | 516259 ]60.
) Tregularly? ’ F 148149 50]56
Figure 3  Average percent of students agreeing with the itgns-maklng'up -

AVERAGE PERCENT AGREEMENT ACROSS ITEMS

Factor 10, Awareness of Popular Reading, plotted separately
by sex- for grades 7 to 10.
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Factor XII -~ Access tc Literature

The 2 items making up this scale are listed in Table 4 and the
average percentage o f endorsement of the items is depicted graph1cally,
separately by sex and grade, in Figure 4,

Students endorsing these items both own a library card and sub-
scribe to one or more magazines. Although thése two items belong on the
same Scale. from a statistical point of view, the pattern of student
endorsement by sex and grade suggests that they may reflect somewhat
different underlylng interests or attitudes. While about three quarters
of the girls in all grades own a 11brary ‘card, less than two thirds of
the senior elementary boys do and at the secondary level this has fallen
to about one half. On the other hand, a slightly larger percentage of
boys subscribe to magazines than do girls at all grade levels and there
are no s1gn1f1cant changes as a function of grade level.

/—v .
Swmmary

in general, it appearssthat girls probably read and enjoy reading
more than boys at all grade levels. Thére is also a trend for all students

to enjoy reading less as they go from elementary to secondary school and
this effect appears to be more pronounced in the case of boys.’

o
Table 4 Items contained in Factor 12, Access to Literature, in order of their

factor loadings,and percent of students agreeing with each item by
sex and grade.

I
Item . ) . Grade

Loading | Number Item - Sex{ 71| 8] 9110
- . M |64 |61}53]46

. ?
.677 44 Do you own a 11brary‘card. F 17617116775
- . . M 35 |38 |41 | 38

? .

. 366 50 Do you subscribe to any magazines? F 1303213038

=
40
\Ye,
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Figure 4  Average percent of students agreeing with the items making up

Factor 12, Access to Literature, plotted separately by sex
for grades 7 to 10. ’
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ATTITUDE TOWARD ENGLISH CLASSES AND COURSES
The 9 factors clustering around students' attitudes toward English
classes and courses can be briefly characterized as follows: Factor H
contains 10 items all related quite directly to 'enjoyment of Fnglish
classes’; Factor III consists of 6 items which reflect students' views
on the 'usefulness of grammar'; Factor IV's J items relate to students' -
perception of the 'personal irrelevancé of English'; Factor V, containing
4 items, is concerned primarily with students' 'enjoyment of writing’;
Factor VI consists of 4 items which reflect students' assessment of the
'difficulty of Engligh' as a course; the 4 items comprising Factor VII
reflect the 'distastefulness of reading and writing topiecs' as perceived
by students; Factor IX, with 3 items, relates to students' perceived
'insecurity in mastering English skills'; the single item which represents
Factor XIV reflects a student attitude of the 'uselessness of correct
spelling'; Factor XV contains a single item ﬁhich reflects students'
assessment’ of the 'moige and activity in English classes’.

.
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‘ Factor II - Enjoyment of English Classes * Vo -
- hd Table 5 gives, in order of  importance, the 10 items making up this
a factor and the percentages of students’, by sex and grade, who 'agree' or
.said 'yes' to each. The correspohdisg averages of percentage endorsement
- of the 10 items have been.plotte‘i}n Figure 5, separately by grade and
sex. " h e
r
. / ’
: 3 ’ \-—:
* T " Tdble 5 Items contained %in-.Factor 2, Enjoyment of English Classes, in order of
i their factor loadings, and percent of students agreeing with each item
by . sex and grade
‘ ttem 'Y - . . \ Grade
Loading | Number Item Sex| 7] 8] 9110
S o
e . : U M | 35|43 49|48
-+ %780 18 English classes are funm. F |las|a7 4551
L] - q»
' “ 755 9 I look forward to going to English M 1341313740
) g class each day . o F [ 43474042
) . X ) &| M |54 ]62]|61]|58
; .740 2 I enjoy Eégllsh Flasses. F (751806468
MO 128 57 | L find that most of my English classes, | M |43 |44 |47 |49
) ) aré intetresting. Ve F |62]162)|47 (50
b - — - S
P 713 14 I feel that the Engllsh classroom is M | 32]|32(51]}52
é : T \ | a happy place. F 4249|3945
3‘:» @ 689 10 I would rather attend ,English class |, M |29]23]|27]33
" N than most other classes. ) F |27 (134 |33]|41
® ' - M |50]|57 (4741
‘4 -.552 12 I thipk Engllsh'ls dull. 37 | 44 | 49 | 50
‘ . *f’ ?
’ Vd > “ I
N ) o T M. 1351332928
-.541 25 I never have any fun in®English class., F |32|19] 3624
3;2 4 - | T.feel that English is“the most - . M' |40 |42 |34 |40
) . 1mportant subject in th&_curriculum. F (591613944
= A s
7 307 ¢ 23 When .we hav® class discﬁ%éion: they M 78 |78 | 64 | 68
R are worthwhile. F |84 80|67 |67:
ES s

11
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Figure 5 - Average percent of students agreeing with the iteins making’ up
Factor 2, Enjoyment of English Classes, plotted separately by
sex for grades 7 to 10. °
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Students endorsing this set of items: 'fﬁ%d English classes fun;
look forward to and enjoy them; regard English clas®hs a happy, inter-
esting place and wouyld rather go there than most other classes; feel that
Eng11sh is the most important subJect ‘and that the class discussions are
-"'worthwhile. . R

As is apparent from Figure 5, about,50% of students at, each grade
level agree with these statements which re{®€ct enjoyment of Engrféh
classes. A significantly larger percentage of girls than boys endorse
the items at gradeg 7 and' 8. However, due to a major negative shift in
girls" attitudes -at the secondary level, the ,sex difference is not /
apparent in grades 9 and 10. )

Factor III - Usefulness of Grammar

The 6 items makldg up Factor III are listed in Table 6 and the
corresponding averages of percents of students endorsing the items have
been plotted in Figure 6, separately by grade’and sex.
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Items contained in Factor 3, Usefulness of Grammar, in order of their
factor loadings,and percent of students agreeing with each item by
sex and grade. .

Item ’
.| Loading | Number ’ Item

r,
.655 ™ The study of grammar helps my writing

I try to apply the grammar rulee that

1623 19 I have learned Wwhen I am writing.

617 | 28 The ;grammar I study is necessary.

I believe that people who use poor

'519 26 gramma¥ are poorly educated.

Punctuation rules are good to know.

The material studied in English is
turrent and relevant, '

f

I

[
P -
o

. Figure 6 Average percent of students agreeing with the items making up
Factdr 3, Usefulness of Grammar, plotted separately by sex for
grades 7 to 10.
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Students who agree with this set of items: feel that grammar
study helps their writing; believe’ that grammar is necessary; apply
grammar rules when writing; agree that a well educated person uses good
grammar; feel that punctuation rules are good to know, and that material .’
studied in English is current and relevant.

o

Secondary level studénts are significantly less likely to regard
grammar as useful than elementary level students. The average percenf”
endorsement of the items on this scale falls from about 72% for grades 7
and 8 to about 60% for grades 9 and 10. While a significantly_ larger
percentage of girls than boys feel that grammar is useful, this difference
becomes progressively less as grade level increases so that, by grade 10,
it has d1sappeared

Factor IV - Personal Irrelgvance of English

‘The 7 items comprising Factor IV are iisted in Table 7 and the
sex by grade curves for average percent ‘endorsement plotted in Figure 7.

Table 7 + Items contained in Factaor 4, Personal Irrelevance of English, in order .
of their factor loadings, and percent of students agreeing w1th each
item by sex and grade.

) .. Grade’
Item a

Loading | Number Item Sex{ 7] 8] 9]10
594 - ' 6 I feel that the goals of English are M | 32]37|36( 38
’ not useful in my daily life. F.{27|257}28 ] 37
S61 g |1 will probably not use anything that | M |18 (23|27 |27
’ I have done in English again. F 17| 8] 24| 27
527 32 I do not feel that English plays an | M*| 2828|3535
’ important place in my life. ' F |21|17 3529

I am dore concerned with the grade in . .
< M |45 |47 |45 |49
.508 7 English rather than.what value I get F |36 |38 51|37
from it. 2 )
- 453 1 I feel fhat what I learn in English M |82[85|82|75
A9 will. iffluence my futiire.’ F |93]93]75 |82

: < i; nk that the material studied in
<, M |76 166 |54 1|44
7.416 . 5 nggh “helps prepare me for finding F (81]78 152152
a job. y ‘

| 341 "1'5 I think I would like to ‘drop English M |32]23]26]18
o 'next year. F [21 |11 (25|24

-7




\
Figure 7  Average percent of students agreeing with the items making up

Factor 4, Personal Irrelevance of English, plotted separately
by sex for grades 7 to 10, ~
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Students with high scores on this scale: feel that English goals
are not useful; doubt that they will use English skills again; rate
Euglish as unimportant in their lives; are concerned with grades in,
rather than values of English; don't feel English skills will influence
their future or prepare them for a jdb, and would like to drop English
next year. In sum, students agreeing with these items regard English as
Targely irrelevant to their needs.

.

The percentage of students with this negative evaluation of
English increases, in a statistically significant manner, from about 24
in grades 7 and 8 to about 34 in grades 9 and 10. At the elementary ‘level
a significantly greater percentage of boys than girls (29 vs 20) express
these negative feelings. However, a substantial decrease in the percent-
age of older girls who feel English is personally relevant obliterates
the sex difference at the high school level.

.
L

Factor V - Enjoyment of Writing

Factor V is composed of the 4 items listed in Table 8, for which
summary percentage agreement averages have been plotted in Figure 8.

4:}




Table 8 Items contained in Factor 5, Enjoyment of Writing, in order of their

- factor loadings, and percent of students agreeing with each item by

sex and grade. ‘ '

Item Grade
Loading Number Item - Sex| 71 8] 9110
. e~ - M-|36|31]20]22
.643 29 I like writirg poetry. | F 1575049 a3
. . . "l M | 65|66 |47 |46
.522 38 I enjoy writing short stories. F | 75|78 |56 | 50
i - N o M | 45|36 |31]31
.466 30 Memory work;1§ a worthwhile activity. F 156|s1|34]28
‘ . . M | 4636|2921
. 385 53 Do you enjoy attend1pg plays? F |63]64!50]58

#

Figure 8  Average percent of students agreeing with the items making Up

AVERAGE PERCENT AGREEMENT ACROSS ITEMS

Factor 5, Enjoyment of Writing, plotted separately by sex for
grades 7 to 10.
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The content of Factor V involves items related to students' enjoy-
ment of writing poetry and short stories, attending plgys and placing
value on memorizing verse. s

_ A significantlf/larger percentage of girls than boys endorse these
’ items at all grade levels. However, the average percentages of both boys
and girls agreeing with the items falls steadily from grade 7 to grade 10.
: For girls, the average percent endorsement falls from about 63 to 45; for
boys it falls from 48 to 30. As with several otfer scales, the most marked
shift occurs between elementary and secondary school.

Factor VI - Dif‘ﬁculty of English
The 4 items included in Factor VI are listed in Table 9 and the

summary percentage agreement averages across items are displayed graphically
in Figure 9.

~

Table 9 Items contained in Factor 6, Difficulty of English, in order of their
factor loadings, and percent of students agreeing wita each item by

{

N ~ sex and grade. 1
. Grade
Item .
Loading | Number . Item Sex 71 8 9110.
i : L . ’ M |26]27 25|20
: .643 - 11 English is too difficult. F |30]22]31 |20 | &

High marks in English are too hard M |40 3414335

-627 13 | to obtain. F |25]20]43 |42
_ M [13[17]16 |18

-.548 16 English is too easy. F |10120118 |13
/// 3 1 am pleased with my accomplishments M [52]651]49 50
-/434 9. | in English this year. F |68 |74 |56 |57

CQPtain asSertions that: English is too difficult;* high
glish are' too hard to obtain, and dissatisfaction with accomp-
in English this year.?

<::i}§;:;e Items with negative loadings correlate negatively with the factor,
the sense of the item in terms of the pattern of student response requires
reversing its stated meaning. E.g., compare items 11 § 16.

3
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Figure 9 Average percent of students agree1ng with the items making up -
Factor 6, Difficulty, of. Engllsh plotted separately by sex )

for grades 7 to 10.
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At the elementary lével a significantly smaller percentage of girls
than boys find English too difficult. However, at the secondary level
girl's estimation of the difficulty of English has increased to edﬁal that
of the boys. This latter shift is the only statistically significant grade
trend. About a third to one half of all students agree tﬁtf’Eng11sh is .

d1ff1cu1t

G

Factor VII - Distastefulness of Reading and Writing Topics

Factor VII's 4 items are listed in Table 10 and,_ the sex by grade

percentage agreement averages plotted in F1gure 10.
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Students endorsing these items regard English class stories as
boring, and the writing topics phony, artificial and uninteresting. They
do not feel they have an opportunity to write about topics upon which they
are knowledgeable.

-




- 20

Table 10 Items contained in Factor 7, Distastefulness of Reading and Writing
Topics, in order of their factor loadings, and percent of students
agreeing with each item by sex and grade. ’

N
S
Item

Loading Number | i Item

The stories I read in English class are
.615 21 .
boring.

o

The writing topics that I am assigned
.573 33 s s
are phony and artificial.

1 am assigned interesting writing-

--411 topics.

- .380 . I get the opportunity to write on
’ topics which I know about.

Average percent of students agreeing with the items méking up
Factor 7, Distastefulness of Reading and Writing Topics,
plotted separately by sex for grades 7 to 1Q.

AVERAGE PERCENT AGREEMENT ACROSS ITEMS
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Students' disenchantment with their assigned reading and writing
topics increases significantly over the elementary-secondary transition.
While a.significantly larger percentage of elementary boys than girls
are negative, the increase in the percentage of girls sharing this,
attitude obliterates the sex difference at the secondary level. The -
approximately 38% of students endorsing these items at grade 7 increases
to about 50% in grade 10.

+ Factor IX - Ingecurity in Mastering English Skills

The -3 items making up Factor IX are listed in Table 11. The
corresponding average percent of agreement figures are plotted in Figure
11, separately by sex for grades 7 to 10..

Students who agree with these items indicate that they: soon
forget words learned in vocabulary lessons; think learning to write
letters should be done at a higher grade level, and get nervous when
called upon in class for fear they will appear stupid. In sum, these
1tems seem to reflect primarily students' sense of insecurity in being
able to master some English skills.

Table 11 Items contained in Factor 9, Insecurity in Mastering English Skills,
in order of their factor loadings,and perceny of students agreeing
with each item by sex and grade.

Grade
Item
Loading, Number Item Sex 7 8 9 10
625 41 I soon forget words studied in my M 56 53 48 53
) vocabulary lessons. X F 49 45 62 52
- - T‘

I think learning to write letters should M 16 17 16 14

.622 42 - F o1

be done at a higher gradi level. 16 7 11 4

I gep nervous when an Eé%llsh teacher
.435 31 calls on me in class betause I feel
I will appear stupid.

-

1

The average level of endorsement of these items is aboyt 35 to 40
percent for both boys and girls and there are no substantial grade trends. -
About half of the s{udents are concerned about remembering vocabulary and
being called upon in class.

oy
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Figure 11  Average percent of students agreeing with the items making up
Factor 9, Insecurity in Mastering English Skllls, plotted
separately by sex for grades 7 to 10.

[%2]
=
w
t —
e ——
e % — —~—~——X Female
Q
2 -
L 45 -
=
g
5 40 f—
Q //\\\
< oS Ve \\\ ~
= RN i ~~
Z 35 p— S~o Pad > %
3] .
e »
(=% -
u $
2
s L l I
, 7 8 10 -
Factor XIV - Uselessness of Correct Spelling
{ )
. The percentages of students, by sex and grade, endorsing the single

item making up Factor XIV are pres¢nted in Table 12 and plotted in Figure
12,

Only about 14 percent of elementary level students agree that '
"It is a useless activity to learn how to spell correctly." This percent-
age increases by a statistically significant, but relatively small amount,
to about 19 at the secondary school level. The vast majority of students

are, therefore, apparently convinced that it is important to know how to
spell correctly. .




Table 12 Items contained in Factor 14, Uselessness of Correct Spelling, in

order of their factor loadings, and percent of students agreeing
with each item by sex and grade.

Loading | Number Iten ~ {sex| 7| 8] 910
' 584 20 It is a uselesshictivity_to learn how M [12]16] 23|20
) to spell correctly. = F (1311311916

Figure 12 - Average percent of students agreeing with the items making up
Factor 14, Uselessness of Corréct Spelling, plotted separately
by sex for grades 7 to 10.

26‘— ¢—————=a Male
% -~ —— — 3 Female
24 ' . : |

22 p—~-

le

16 p—

AVERAGE PERCENT AGREEMENT ACROSS ITEMS
N
S
I

19—




- 24
E 3
Table™13 Items contained in Factor 15, Noise and Activity in English Classes,
in order of their factor loadings, and percent of students agreeing
with each item by sex and grade.
Item Grade '
‘| Loading’| Number Item Sex| 7| 8] 9110
671 17 | There is a lot of noise and activity .| M |38{38 |52 |53
’ in English class. F | 3630 {4350

. "Figure 13

" QWBRAGE PERCENT AGREEMENT ACROSS ITEMS

Average percent of students agreeing with the items making up
Factor 15, Noise and Activity in English Classes, plotted

separately by sex for grades 7 to 10.
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Factor XV - Noise and Activity in English Classes

The percentages of students, by sex and grade, agfeeing’with the
single item which constitutes Factor XV are presented in Table 13 and
plotted in Figure 13, -

Although at all grade levels a slightly higher percentage of boys.
than girls agree that "There is a lot of noise and activity, in English
classes.', none of the differences at any grade level is st#istically °
significant.. The shift in percentage of all studepts endorsmng this item
does change significantly, however, from about 36 in grades .7 and 8 to 50
in grades 9 and 10.

£

Suwmmary

In general, it appears that girls'sattitudes towards English
classes -and activities are mere positive than thoseiﬁbld by boys. However,
on 5 of the 9 factors related to enjoyment of English classes, girls'
attitudes become sufficiently mare negative in high school that their
attitudes are indistinguishable from those of high school bdys. About
half of the students surveyed agree with statements indicating positive
enjoyment of English classes.

ey

ATTITUDES TOWARD OTHER ISSUES

The twe factors or scales contained in this cluster are as follows:
Factor XI contains 3 items-which relate to the 'application of English
skills to other areas'; Factor XIII, consisting of 2 items, seems to
reflect a student 'preference fébr non-reading forms of communication’.

Factor XI - Application of English SZiZZs,to Other Areas

The 3 items comprising this factor are listed in Table 14 and the
average percentages of students endorsing the items are plotted, separately
by sex and gradey in Figure 14.

Students endorsing these items: use complete sentences when writ-
ing notes to a friend; 1look up unfamiliar words in a dictionary, and check
the spelling of words in social studies or science repqrts before handing
them in. All three items, therefore, seem to represent students' teéndency
to apply the skills they have learned in English in, appropriate ways in

' other areas. *

As evident in Figure 14, a significantly larger percentage of
elementary (49%) than secondary students (42%) agree with these items and,
at both elementary and secondary levels more girls than boys apparently
apply their English skills in other areas. .




) Table 44

o

Items contained in Factor 11,

*

Areas, 4in order of their factor loadings; and percent of students
" agreemg with ,each 1tem by sex and grade.

Application of Eng11sh Skills tg Other

¢
»
L ad
Item : ] Grade _
Loadmg - Number Item Sex 7 8 9 10
610 34  When I write notes to a friend, I uflf @ M 48 50 41 45
; . ) complete sentences. F 54 41 43 41
. K Do you look up unfamiliar words in a M 34 29 26 .és
.510 59 dictionary when you.come across them F 43 30°137 26
: in a book?v - )
Before I hand ?ocial studies or
454 35 science report check the spelling M 52 57 51 46
" of words which I think I may have .F 74 72 67 64
spelled incorrectly, .
. - @
. & ¥ N
. . e - lf
s * — v
Flgure 14 .. Average percent of students agreeing with the items making up
** Factor 11, Application of English Skills to Other Areas,
plotted separately by sex for grades 7 to 10.
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Factor 'XIII - Preference for Non-reading Iyﬁes of Comminication

The 2 items making up this scale are listed in Table 15 and the
appropriate sex-grade average percentages are plotted in Figure 5.

Table 15 Items comtained in Factor 13,?Preferénce,for Non-reading Forms of

Communication, in order of their factor loadings, and percent of

students agreeing with’ each item by sex and grade.
. .

-

[ 2

Itém , ’
Number Item

27 I prefer to be with people with.whom-I
can express my ideas and opinions:

Would you rather read a book than watch
a television show concerning the same
subjects?

*

*

®

Figure 15 Averagg percent of students agreeing with the items making up
* Factor 13, Preference for Non-Reading Forms of Communication,
. plotted separately by sex for grades 7 to 10.
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Students' responses indicate that over 85% of them 'prefer to be
with people with whom they can express their ideas and opinions' and
'would rather watch a TV show than read a book on the same subject’.

~Although there are no aﬁpreciable sex differences in the attitudes
reflected by this factor, there is a statistically significant increase
in the percentage of girls agreeing with these items as one moves from
ggade 7 to*the higher grades.

Summary

, . .
Students' responses to the items contained in this final cluster

of two scales or factors suggest that girls' interest in reading and .

their tendency to apply English skills in other areas is greater than boys

at all g}ade‘levels. The percentages of both boys and girls having these
characteristics tends to decline slightly over the graﬂ% 7 to grade 10 .

interval.

Intercorrelation of Factors

In order to discover 'the extent to which the attitudes expressed
on the various -factors are related to one another, the 15 fac ores
~ for all students participating in the study were intercorrelated.

Table 16 gives the intercorrelations (Pearson rs) among the 4
attitude-toward-reading sciaes and Table 17 gives similar statistics for
the attitude-toward-English-classes scales. The correlation between the
two factors comprising the third cluster of factors was .00.

. £

¥able 16 Intercorrelation of Attitude-Toward-Reading Factors

—
Factor _-
Factor or Scale ' VILL )4 XII .
I - Enjoyment of reading .36 .29 .30 . ,
VIII - Critical reaction to books { . .19 .17
Y .- Awareness of current literaturers - .20
L XIL - Access to literature '
’
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) ‘Table 17 Intercorreletion of Attitude-Towérdlgnglish-Classes Factor;
. -
. Factor
o ,' Factor or Scale - 11T IV v VI VII IX XIV XV
II - Enjoyment of English classes T 60 -55 48 -46 -56 -10 -03 05
II1 - Usefulness of grammar * ) -51 48 -36 -45 -06 -13 -03
IV - Personal irrelevance of Engilish | ‘ -42 3§' 47 24 21 10
V. - Enjoyment of writing - ) -27 -44 -08 -09 -0¥%
VI - Difficulty of English 28" 23 02 04
VII - Distastefulness of reading & writing topics ' 13 13 02
IX - Insecurity in mas?eiigg English skills ' 14 07
XIV - Uselessness of correct spelling . 07
XV - Noise § activity in English classes ’

As is evident from Table 16, all of the correlations among the
attitude-toward-reading factors,-though-;tatistically significant, are
quite low. Although this indicates that the four scales are measuring
somewhat different sets of attitudes, it does indicate some real relation-
ships among them. For example, students who enjoy reading_also tend, to

- a slight degree, to have a more critical approach to books, to be mcre
aware of, current literature and have more access to literature.

The significant interrelationships among the attispde-toward-
English-classes factors are primarily among factors II to VII inclusive.
- Most of these correlations are quite modest in size, ranging from .28
to .60, indicating a substantial degree of independence of the attitudes
reflected by these factors or scales. The correlations do, however, in-
dicate some noteworthy} though not unexpected relationships. For example,
students who enjoy English classes tend to see grammar study as useful,
find English personally relevant, enjoy writing, don't find:-English
difficult and are satisficud with the reading and writing topics they are
assigned. There are few meaningful interrelationships among Factors IX,
XIV and XV or between any of these factors and any of the cthers included
in this cluster. A minor exception is a very slight tendency on the part .
of students who are insecure in their mastery of English skills and/or
unimpressed with the imporfﬁnce of correct spelling to regard English as
personally irrelevant.




There is only a very modest relationship between students' expressed
enjoyment of reading and their enjoyment or appteciation of various aspects
of English classes. (The correlations of Factor I with Factors.II to VII
range only from -.25 to .39.) ‘

.

PART III A

In this section of the survey students were’ dsked to characterize
English (literature, composition, spelling and grammar) by rating it on a
semantic differential consisting of 11, S5-point bipolar scales. The mean
ratings on each scale are plotted in Figure 16, separately by grade. -~

FIGURE 16 - Mean student ratings, separately by grade, for the 1ll-item
*semantic differential relating to 'English'. .
MEAN RATINGS
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Although most of the mean ratings fall fairly/close to the middle
or neutral point of the scales, students as a group are inclined to regard
English as 'useful', 'essential', 'good', 'interesting', 'well planned'
and 'clear'. While the pattern of students' characterization of English
is very similar across the grades, elementary students are generally more
positive in their assessment than are secondary students. English, as a
course, is apparently not a particularly favoured or disfavoured course
for these students.

PART III B '~

In Part III B students were asked to characterize English text-
books by rating them on a semantic differential consisting of 8, 5-point,
bi-polar scales. The mean ratijpgs on each scale are plotted in Figure 17,
separately by grade. ig

FIGURE 17 Mean student ratings, separately by grade, for the 8-item
semantic differential relating to 'English textbooks'.
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Most of the mean ratings fall quite close to the neutral point
of the scales and there is.little difference in the pattern of student
responses as a function of grade level. In general, students tend to
rate English textbooks as °*boring', "flat', 'smart', 'clear' and 'bad'.
They do not, however, rate them as much 'worse than most others'.

PART III C

Section C of Part III of the .attitude survey required students to
rate each ofy six aspects of their English course on a S5-point, like-
dislike scale. The percentage of students expressing a 'liking' for each
aspect of the course was calculated by summing the responses of those
students who checked either of the two scale points on the 'like' side
of the neutral or mid-point of the scale. These percentages, calculated
separately by grade and sex, are given in Table 18. The percentages of
all students liking each-facet of the English program are plotted, by
grade, in Figure 18. .

Table 18 Percent of Students, by Grade and Sex, Professipg a 'Liking' for
Various Facets of the English Program.

v

Grade Total

7 8 9 10 |7 to 10

Facet of the English Program MJ]FIMIF|MJ]F|MIJFIMIEF
Literature (novels, stories, poems) | 60 {77 | 64 | 83 | 50 | 66 58 60|58 |72
Writing and Composition 48 |61 |46 (62|33 |48 |32|40|40 |53
Spelling and Vocabulary 40 1 60 {42 [59 12526 ]21 (|27} 32|43
Grammar 2936 |22{40f18]z7 |18 |16 22|30
Discussion ' 80|81 [8 178 |59 |69 |68 |71 7275
Acting Out ‘ 54|64 [52]66|42|43 |40 |57 |47 |58
Average Percent ' 526351 |65|38|47|40]|45]45 |55

It is apparent from Figure 18 that, at all grade levels, studenps'
relative preference for various aspects of the English program remains
constant. Progressively smaller percentages of students like: discuss- -
ions, literature, acting out, writing and composition, spelling and

“vocabulary, and grammar. It is also clear that smaller percentages of
secondary students like all aspects of the program than dp elementary
students. This elementary to secondary decline seems to be more pronounced
for the three least-liked facets of the program.

L1




Percent of students 'liking' various facets of the English Program

FIGURE 18
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The data of Table 18 indicate that, with minor exceptions, a larger
percentage of girls than boys, at all grade levels, express a liking for
all aspects of the English program. In the case of 'literature', 'spelling
and vocabulary', and 'grammar', the decline in the percentage of girls
liking these areas is sufficiently dramatic to all but wipe out the boy-
girl differences at the high school level.

It is apparent, therefore, that students' enjoyment of English
»varies dramatically with the particular aspect of the program being studied,
that girls enjoy all aspects more than boys, and that secondary students
enjoy all facets less than elementary students. These findings are, of
course, quite consistent with those derived from Parts I and Il of the
survey.

PART IV

In Part IV of the questionnaire students were asked to indicate,
for each of the six facets of the English program they had just rated on
like-dislike scales, whether the amcunt of class time spent on each was
'not enough', 'about right' or 'too much'. The percentages of students
giving each response for each program facet are presented, by grade and
sex; in Table 19 in the order in which the facets were "liked' by students.

It is evident from the data of Table 19 that more boys than girls
feel they spend 'too much' class t4me on allaspects of the English course
and, conversely, that fewer boys than girls think they don't spend—enough
time on”them. It is also mostly true, in keeping with students' responses
to the items of Part I, that fewer secondary than elementary students feel
they are not spending enough time on each aspect of the English course.

Generally, students' wish to <pend more time on an aspect of the
course is correlated with their liking for it. For example, about 50%
of all students feel that 'not enough' time is spent on 'discussion', the
most liked facet of the course, whereas only about 23% of all students
feel 'not enough' time is spent on 'grammar', the least liked aspect of
the course.

The pattern of students' responses to 'spelling and vocabulary'
and 'grammar' is somewhat different from the pattern of their responses
to the other items. With respect to these two items students seem to
become increasingly divided, a larger percentage of secondary than elemen-
tary students suggesting both that 'mot enough' and 'too much' time is
spent on tnem in class. - With the other four 1tems, if a larger percentage
of students judge 'not enough' time is spent, a correspondingly lower per-
centage of students judge 'too much'. This seems to indicate that, in the
case of 'spelling and vocabulary' and 'grammar', an increasing, though
relatively small, percentage of students feel that more time should be
spent on these subjects, even though they are least liked.
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Table 19  Percentages of Students, by Grade and Sex, Who Indicated That
the Amount of Time Spent on Six Facets of the English Program
Was Either 'Not Enough’, 'About Right', or 'Too Much'.
The amount of-class timeﬂépent on discussion 18...
Not Enough About Right Too Much

Grade Boys Girls Boys Girls Boys - Girls

7 60 57 30 36 9 7 .
8 67 65 27 29 7 6
‘9 43 39 39 51 16 9
10 49 48 36 490 12 12
The amount of class time spent on litergture is...

M |4
7 18 21 67 67 14 12
8 18 26 63 65 18 9
9 16 21 50 58 31 20
10 19 9 57 59 22 31
The amount of class time spent on acting out 1s...
7 59 68 25 22 ‘16 8
8 60 75 19 * 21 21 4
9 35 42 38 38 24 19
10 30 47 41 39 25 13
The amount of class time spent on writing & compogition 18...
7 29 31 52 56 18 14
8 23 27 56 55 21 8
9 17 21 © 50 65 30 12
10 14 29 - 57 48 25 24
The amount of class time spent on sgelling & vocabulary is...
¢ 7 12 14 63 69 25 16
8 14 17 68 - 67 18 16
9 22 27 .44 52 32 19
10 24 33 46 45 27 21
The amount of class time spent on grammr is...

-7 9 13 61 64 29 22
8 - 15 19 54 52 30 29
9 12 28 48 47 37 23
10 21 27 47 46 29 26




- PART V ‘ .

ATTITUDES AND ARFA OF COURSE CONCENTRATION

~- -«

‘In this. section of the survey, secondary students were asked to
indicate in which area (academic, commercial, technical, other)\Qeir -
courses were most heavily concentrated. Because the percentages of stu-
dents concentrating in egch area is related to their sex, and because
there are known sex differemces in attitudes toward English (Parts I &
IT), the data relating area of concentration to attitudes toward English
were examined separately by sex. In each case, students were sorted into
groups based on their area of concentration and their scores on the 15
factors isolated in Parts I & Il of the survey compared using one-way
analysis of variance and Scheffé tests.

Boys attitudes varied by area of concentration on:only 2 of the
15 factors and the differences among groups were relatively small (p <
.05). Boys concentrating in the academic program scored higher on Factor
XII, access to literature, than the other groups. Boys in 'other' programs
found English classes less relevant (Factor IV) than those in other groups.

Girls' attitudes varied significantly by area of concentration on
10 of the 15 factors and most of the differences were fairly marked, 8 of
the 10 F ratios being very signifig¢ant statistically. Although girls
concentrating in commercial, technical and other programs did not differ
often among themselves, they did respond quite differently than girls in
the academic program. The 'academrt' girls displayed the most positive
attitudes of all groups on 3 of thd 4 factors (I, VII § XII) related to
attitudes toward reading and 5 of thie 6 factors (II, III, IV, V, VII §
IX) related to attitudes toward English classes. They were also the most
likely to apply English skills in ogher areas (Factor XI).

ATTITUDES AND NUMBER OF ENGLISH TE?QHERS

Elementary students were asked to indicate how many different
teachers (1, 2 or 3) taught them various aspects of English during that
academic year. Using their responses to this question, students were
partitioned into three groups and their scores on the 15 factors derived
from Parts I & II compared. Differences among the three groups were
found on only 1 of the 15 factors, ‘viz., insecurity in mastering English
skills. Students who had three different English teachers were more
confident of their skills than students who'had either one or two differ-
ent teachers. The difference, howdver, was slight and the size of the
'three-teacher' group relatively sﬁall (14% of all elementary students).

: PéRT s 2
In o¥der to summérize students’ 0piﬁions about the books they

studied in literature, a simple count was made, separately by grade level,
of each time a book-Was listed by the students as either lid#d or disliked.

-




. The books wgre'then listed in order of the number of nominations -each
received. (Although these lists are not included in this report, copies
are available to the interested reader.)

Over 85% of students nominated one or more books as being liked.
‘At any one grade level students as a group listed from 94 to 133 different
books.” However, no one book was listed as liked by more than 40 or 13%
- * of students at any grade and about 90% of the books were nominated by
‘fewer than 10 students.

About 72% of students listed one or more books as being disliked,
At any one grade level they listed from 57 to 93 different disliked books.
No one book, however, was listed by more than 19 or 7% of students at any
grade level. Over 90% of the d1511ked books were characterlzed as such
by fewer than 10 students.

It appears quite clear, therefore, that student tastes and pre-
ferences in literature vary widely and that no one limited selection of
books could please the majority of students. It is perhaps reassuring .
that 85% of students liked at least one of the books they studied in
literature classes.

P

Student responses to a request for suggestions for additions to,
or deletions from the English program were tabulated under a series of
arbitrary content categories developed by examining a sample of their
responses. The percents of all responses represented by each suggestion
for additions to the program were calculated, separately by grade level,
and are presented in Table 20 (p.39). Similar calculations for suggested
deletions are displayed in Table 21 (p.40).

The content of these two tables tends primarily to reflect students'
responses to Parts I and II of the survey and will not, therefore, be
commented upon further.

Students' responses to the request 'Tell us something.' provided
a great range of amusing and instructive comments, most of which, howeveT,
represented elaborations or re-statements of opinions given in other parts
of the questionnaire. A sampling of students'. comments, unedited with
respect to spelling, grammar, punctuation, etc., follows.

The Engligh programme ig good but it's to boring.

Extra courses like drama or else a free period would be okay.
It needs more zip to it. (grade 7)

English is one of my ‘best subjects, but I feel that I
could do better if we had one teacher, instead of three. They
each have different oppinions, and they often overlap. (grade 8)

I think English ie pretty good this year (grade 9)

I liked Mrs. X my Engligh teacher. She was a éﬁnic and
got ber point acrose to us. (grade 9) -

JJ




48 you protably know;- I love English. I wish to be a
part time author when I grow up. I read books because I enjoy
them not because I have to. Reading gives a good Zmagination
but vatehing a stupid television doesn't. I don't see what
people see in a T.V. It takes away the imagination. If you
read books you can't become addicted to T.V. Thig is sort of
a weird topic to tell you about but then I'm just naturally
odd, and I love it! (grade 10) .

7
-

I like Literature better then English Egecause English -
18 to hard because of all the thinks you have te remever in
English  (grade 7) / ‘

>
. —~

4
English is boring. it stincks. . (grade 10) ™

English isr't to excieting, some of it is sensless.
Grammar is boring 4 it drags on & on & on. I like writing
stories & poems & having disscousions, which we do not do
enough of, its alvays, Gramar & spellipg. (grade 8) .

[

I like rost of the stuff except a couple ofcbooks and
gramer (grade 10) - ‘ P "

~

English stinzs “(grade 8) - .
; e £ ;
I hate doing grammar every day when its so easy for me
but allithe-rest of the class can't understand it. I have to

git through the teacher's boring explanation. (grade 7) =

Hi! (grade 10)
Srarmar is tc hard to understand. (grade 8)

Srammar and writing and composition korg meeto death..
I would rather have more acting out and read way mow¥e novels
that we are alloved tc pick out” ourselves. (grade 10)

I hate English (grcde §) .
I think Erglish g& good to help other people to speak
right-and talk clearly. }(grade 10)

English in our schgol is boring. For I feel that we
do not write enough short stories or act out enough plays. o
Instead -we kave too much spelling. I think that boys and
girls would enjoy this subject more if they do more what they
want to do instead of having the teacher give us strict orders.
(grade 8) . ’

It depends on the teacher what kind of clase its going
to*bte. (grade 10) - )
I believe that studente should be given a greater

chance to show their creativé ability 'in writiyg. If
envolvement ie nill the in take of knowlgdge will be also.

(grade 8)

3
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t
I don't ‘think the lunch ours should be so short
because bye the time I get hom I have aboat ten muniutes to
edt. (grade 7) ’
The English program is preity good as it is but it
can be better (grade 10) Lo )
I believe that the{EngZish I study now is teaching me .
alot about life I think too, that the English teacher I have
, now is the best I've ever had and she makes Fnglish enjoyable
) and educational for us. (grade 9) P
; ~Table 20 . Students' responses, by grade, to the questién "What would you
: - like to see added to the English program?", expressed as a per-
cent of all responses given.
RSN - ) Grade
' Student Response 7 8 9 | 10
. T
Teacher .3 1.0 3.8 2.9
Relevance, li?e, personal involvement 1.0 i. 1.1 1.3
Sports stories 1.0 ]
Field trips 1.0, | 1.3 2.3 2.9
~ - A
More time 1.4 2.3
More time to write on your own topics 1.4
Interesting assignments 1.7
More interesting, mystery stories 1.7
. ﬁéading in class 1.7
Mass media, radio, TV, films 2.7 5.2 8.4 9.6
More reading books E ) 2.7
Poetry ' 2.7 2.9 1.5 5.8
g Better texts and materials 3.8 4.2 1 .8 .3
Vocabulary, spelling, grammar » 4.5 2.6 5.3 6.1
g Composition and writing ' 7.2 + 5.8 4.9 5.1
2]
Novels 10.3 1.6 | 12.9" | 11.2
Discussions 12.0 12.9 ., 12.2 13.5
- - Acting and Plays 20.2 .| 19.7 14.1 12.5
Nothing 22.6 15.2 8.7 7.7
- . Total suggestions 292 310 263 312
Number of students not responding 51 54 49 56
. - e
[
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Table 21 Students' responses, by grade, to thg question "What would gbu

like to see 'deleted from the. English prd@ram?'!, expressed as a
peréent of all respohses g1ven i .

« Iy

3
£,

K

- T
© . ! Grade
Student, Response 7‘ 8 9 10
Teacher ’ < 4 1.2 | %.5 8.6 | .
Book Teviews 4 0| 34 | 2777
T Acting o8 s 85 | eer
Homework - 1.6 .0 .9 1.6 >
Literature ~ 5 2.0 @ .0 .8
Memory work o 2.4 '8 2.1 ::15% -
Poetry - 4.1 2.0 9.0 | 12.5
Spelling & vocabulary 4.9 5.3 5.1 | 3.5
Reading texts h ‘ ) 9.3 Q.l 8.1 8.9
Composition § wnltfhg,‘ { 10.2 8.1 4.3 6.2
Grammar - detailed aspects - 9.8 | ~10.1 113 .0
Grammar - all”> =/ 16.7 | 21.0 |14.1 | 17.1
Everything® : 1.6 Fo 2.6 1.6
Nothing ' 28.9 | 26,7 |12.0 | 10.1
2 — .
Total suggestions - 246 247 ¢ | 234 b 257
quger of sfhdents.not‘responding 68 76. 67 ﬁ87
, Co.
. ™) =
: : #
- MAJOR FIIVDIIVGS « .7
\ s

The main findings of thls study, derlved from the ‘data contained

. .
. o in the 18 figures and 21 tdbles of this report, are summarized in point
© ferm pelows
» Attztudes Toward Reading

1. Students, espec 11y g1rls, are falrly positive in their ~ &

attltudei toward non-requi ‘reading. It ,appears to \be an enjoygble
pastime rom which they gaan sgmething worthwhlld . .
. | )
- _¢ . » “l rd
f‘;‘ .- N S . . I i .
- ~ -
Seme i - . "0 3 ¢
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The disconcerting drop in boys' -enjoyment of reading at the
high school level may be due to the increased competitjon it has!with
other attractive social activities and their concern with activities - .
for establishing their masculine identity.. 4

2. Roughly one-third of students (tend ;o'take a critical attitude
toward their reading and haye a significant™personal involvgment’in it.

. 3.. Popular reading seems to have more appeal for secondafy
students, - . N

With regard to the newspaper: over 50% of students do read
it; boys read it more than girls; the higher the grade level the more
popular reading the newspaper becomes. These findings should be consid-
ered in future curriculum development. ) -

N :

4. Boys appear to subscribe to magazines more ‘frequently than
girls. There is a definite elementary-secondary shift in the readinge -
interests of boys toward popular reading materials (mégazines,-newspapers)
and away from more serious, hard-cqpy books.

-, .

Enjoyment of English Classes :
. 7 . [

. 1. Students proBably enjoy Englisﬂ classes as well or better .
than they do most ether classes. :

2. Whereés boys' enjoyment of English classes tends to increase . -
with grade level, there is a marked'eifpentary to secondary decrease in
“girls"™ enjoyment of them,

3. Students appear to want a'high degree of active participation
ig class activities, e.g. discussions, within an English classroom that
has a warm, open atmosphere. ) S ‘
< - .

. 4. The pattern of students' responses to several items suggests
that they respord more .pésitively to the climate and methods used in the
classroom ;thirr they do to the content (grammar, spelling: novels, elc.).

5. While a substdhtial majority of students feel that grammar
is both useful and necesfary, they find it ®istasteful. This 'unpleasant-
ness' may be du€¢ to: repetitior, unimaginative methodology, a prescrip-
tive, latinate apprdach to grammar, the lack of a well-defined and under-

successfully 1in practice.

y

)

stood language curriculum and a failure'to transfer the 'rules' of writing /p’——
r
S

6. About two-thirds of the students feel that English is useful ,
-relevant and important, - :

* 7. Although girls consistently enjoy writing more than boys, there
is a significant decrease in their enjoyment at thé high school level. The

=, e L -
. » . ‘
-

- c

o8

ot
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differential enjoyment of writing between boys and girls may be due to the
particular stereotype associated with interest in English.

8. At the secondary level girls seem to find high marks difficult
to attain and they are less pleaséd than their elementary counterparts
with their accomplishments in English. This lessened 'achieVement’ day- be
partly responsiﬁle for secondary girls' decreased enjoyment of English.

English study tends to b8 perceived as a relatively satisfy-

qg_\elxperience. : < .
. .
9. A significant majority of student$, especially secondary school

girls, find literature content boring. About one-half of students feel
that assigned writing topics are lacking in relevance and interest.

,10.  Over half of students- find little transfer of words. studied
in vosQEE}ary lessons to their working vocabulary. ) : .

11. Although an overghelming majority of students regard correct
spelling as useful and necessary, it is one of the least liked facets of
the English program. Q_careful review of methods of teaching spelling
is obviously in order. : ‘

I3
»

12. Less than 50% of students consciously apply English writing
skills when involved in writing activities unrelated to their English
courses. ’

_ 13, .Although reading books apparently suffers in competition with
watching television, television has not yet displaced reading as a student
activity. o

N 14. There is only a modest relationship between students'
attitudes toward reading and their -attitudes toward English classes.

Attitudes Towarde Various Facets of English

~

grades.

1. Students have well-defined preferences for various faﬁs of

‘the‘Ehglish program. [These preferences are constant throughout t
I 2. Those parts of the program which are more likely td be taught

mechanically and involve rote lqarning are least liked (spelling, vocabulary,

grammar) . . . .
3. Parts of the English program which allow a high degree of

student Earticipation are liked best (discussion, literature, acting out).

. 4. V¥hile there is a generai cline in 'liking; for all aspects
of the program over the grade 7 to 10 spesy-the decline in liking ig
somewhat more pronounced for spelling, vocabulary and grammar.

. . ‘.
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. 5. Generally speaking, the more students,K like a particulﬁr facet
of the English program, the more time they want to spend on it. .

. 6. There .is sufficient lack of consensus among stuflents in
their likes and dislikes of reading materials that no one selection of
books for a course can please a majority of students. The implications
,of this finding for instruction in literature are very impqrtant.

' Student Suggestions for Additions or Deletions

. 1. Students' response to the request for suggestions about
additions to, or deletioms from the English program show that secondary
students have a less positive attitude toward English than elementary )
students,
~

This increasingly negative attitude may be related to: J 5
increased demands of the courses; a more critical attitude toward both
teachers and courses, and a desire for more creative and imaginative
teaching'strategies. -

e

SUMMARY '

) A.questionnaire designed to assess students' attitgdes toward
various aspects of the English program was administered to a 10% random
sample of 'students enrolled in grades 7 to 10 3nclusiye.

The resupts indicate marked differences in the attitudes of boys
_-and girls and systematic trends across ghe grades. Many of the findings
suggest the need for significant revisions in course content, emphasis
and methodology. N ‘

{ . ) \
/ /

.
. 2
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*INTERMEDIATE ENGLISH EVALUATION PROJECT: i
SURVEY OF TEACHERS

R. G. Stennett & Lorna Isaacs

Educational Research Services

Research Report 74-05
]

This survey constitutes one of several major components in an over-
all evaluation plan designed to assess the current status of London's Inter-
mediate Engllsh program and to produce recommendations for future develop-‘
ments in curriculum and methods. The project is led by a Central Committee'
composed of the consultant in English, an administrator from Curriculum and
Planning, elementary and secondary teacher representatives and support staff
from Measurement and Evaluation and Research Services. Ad hoc subcommittees
. of educators have contributed to various aspects of the work.

After an 1nitial series of organizational and planning meetings
separate surveys.were undertaken to assess community and student attitudes
toward various facets of the Intermediate English program. A group of
educators has devoted substantial effort toward defining and specifying
the and ob3ect1ves of the program in terms of the broad areas, as
establishey by NCTE,® of Reading, Writing, Speaking and Listening. The
eirrent survey attempts to elicit English teachers' views and opinions.

A fairly large-scale suryey of student progress in achieving some of the
major goals of the program will be completed during the spring term of
1974. %

When all of the surveys have been ‘completed, a larger and more
broadly representative committee will Be established to review all of the
findings and formulate recommendations for the senior administration and
Board of Education. !

- METHOD

Construction of the Teacher Survey

After an 1nitial draft of the Survey had been created by the Central
Committee, 1t was presented to a group of teacher§3 for critical review ahd
editing. The edited version consisted of 30 items or sections, divided into
three parts. Part I consisted of 14.items in terms of which teachers were
able to describe briefly their backgrounds, experience, qualifications and
situations. The 14 items of Part II enabled teachers: to describe their
instructional activities in terms of the degree of emphasis they give to

My, L. Dickie, Mr. G. Sleightholm, Mr. N. Waite and Mr. G. Clift.
“National Council of Teachers of English

*The Committee would lfke to thank the folfg:;;;\?bachers who helped with
this aspect of the project: Mrs. J. Bradford, Mrs. E. Holt, Mr. T.

McClenaghan and Mr. J. Zeeman. .
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certain facets of the program; to rate the adequacy of instructional aids,
and to express their attitudes about teaching English. IA the final sectien
teachers were simply, asked to list the major strengths and weaknesses of the
Intermediate English program. :

In order to encburage as open and candid responding as possible, the
teachers were not asked to identify themsglves on the survey form.

. . ~

stritutior. of Survey and Returms

~
18

ot

The survey was distributed near the end of November, 1973, via the
school system's own mail service, to all teachers teaching English 1in all
grades from 7 to 10 inclusive. A followup mail request for return of the
questionnaires was made in mid-December, 1973. In addition, verbaih:equests
were made when possible by Central Committee members through deparshent heads
or other school-level representatives. One hundred and ninety-five or 58%
of the 339 forms distributed were returned. The return rate was slightly
higher at the secondary (74/117 or 63%) than at the elementary (119/222 or
54%) level, possibly because of the greater ease of contacting teachers

informally at the secondary jevel. N .

Zara kandling and Aralyeis - .

) Data from the survey forms were coded, punched into data cards and
tabulated by computer. Teachers' written comments concerning the strengths
and weaknesses of the program were assigned to broad content categories
developed from an examination of their responses.. . J

The basic statistical procedures consisted of calculating means,
standard devidtions and percentage frequency distributions for each of
124 variables, separately for elementary and secondary teachers and for
all teachers. In addition, 80 variables were intercorrelated using data
for all teachers. . .

~

RESULTE

Since the major purpose of this paper is simply to describe the
characteristics, teaching styles and attitudes of Intermediate English
teachers, the results will be presented in tabular form with a minimum of
interpretation. When fairly obvious patterns of responding are evident in
the datd, they will be called to the reader's attention.

Because all teachers did not answer all questions or every, part of
each question, the number of cases on which the various calculations were
made varies. For this reason the number (N) as well as the percentage of
teachers giving each gesponse to each part of each survey question is pro-
vided in most tables. Since'there are differences in the situations of

- 13
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elementary (grades 7 and 8) and secondary (grades 9 and 10) teachers,
the tables generally give the results separately for .each group as well
as for both groups combined. .

4
CHRRACTERISTICS, SITUATIONS ANJ FROFESSIONAL ACTIVITIES

Exrerience

Table 1 gives the breakdown of the faculty teaching Intermediate
English by sex, separately for elementary and secondary levels., The
relatively large percentage of teachers who did not respond to this item
is due in part to a fault in the format of the survey form as well as a
feeling expressed by some respondents that this information was irrelevant.

It 1s apparent from these data that Intepmediate Engl;sh is taught
primarily by men (75%) and that the proportion of men teachers is somewhat
higher at the elementary (84%) than at the secondary level (62%)"

All of the statistically significant correlations between sex and
other items in the survey are quite small (.17 to .28) and represent only
very slight relationships.

TABLE 1 ANumber and Percentage of Teachers by Sex,
Separately for Elementary and Secondary

Levels.
P
Eleﬁenta;zgﬁ Secondary Total
Sex N % N % N %
Male 84 69 37 .50 10121 62
Female 16 13 23 31 39 20
No Response 21 17 14 19 35 18
Total 121 99 74 100 195 100

Table 2 gives a breakdown of teachers by the grade(s) at which they
are currently teaching. A somewhat larger proportion of secondary tgach€rs

teach at more than one grade level than do elementary teachers, butf the
difference is not large (45% vs 35%).

Table 3 shows the grade levels at which teachers have taught'during
their careers. Although English teachers have had most of their experience
in the panel 1n which they are currently teaching, a fairly significant

““percentage of secondary teachers have also had experience at the elementary

level. In contrast, very few elementary teachers have had secondary school
teaching fexperience.

Tv

v
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TABLE 2  Number and Fercentage of Teachers by Grade(s)‘

Taught.
Grade (¢) Elementary Secondary Total

Taught N % N % N %
. 1 - 37 31 37 19
i TG 8 42 35 42 22
.8 42 35 42 22
i 9 * 22 30,4 22 11

| i
' 9 & 10 337 45 33 17
10 19 26 19 10
. Total 121 101 74 101 195 101

TABLE 3  Teachers Experience 1n Terms of the Grades
They Have Taught During Their Careers.

" Grades ’ Elementary Secondary ‘

. Taught N % N % -
K 3 2.5 1 1.4 1
1 22 18.2 | 3 4.1

’ 2 23 19.0 5 6.8

3 31 25.6 6 | 8.1

4 50 11.3 |9 6 8.1

5 87 71.9 9 12.2

% 113 13.4 11 14.9
7 120 99.2 13 17.6 |

8 110 90.9 13 17.8

9 6 5.0 72 97.3

10 4 3.3 73 98.6

, ) 1 11 1 .8 64 86.5

12 1 .8 59 79.7

13 1 .8 37 50.0

A .
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As the data of Table 4 indicate, Intermediate Engiish teachers
average about 9 years knglish teaching experience with fewer than 25%
having taught less than five years. Elementary teachers have been teach-
1ng knglish somewhat longer on the average (10.19 years) than secondary -
teachers (7.26 years) and there are proportionally, fewer elementary (16%)
than secondary (39%) teachers with less than five years experience teach-
ing English. i

TABLE 4 Number and Percent of Teachers by Years of Teaching
English, Separately for Elementary and Secondary
School.

Elementary Secondary

Years of Teaching
Englisn | N % N %

k, 2 B 7 18
10 9 D21
16 14 17
19 16 11
16 14 P14
12 10
1

19, 20
>20

-

Average

Specializaticn
. (
Table 5 gives a distribution ‘of teachers by current or intended
major subject area. It is quite obvious that while the majority (89%) of
secondary teacher$ who teach English major in that area, only a minority
of elementary teachers (23%) do.

’ 3




TABLE 5 MNumber and Percent of Teachers by Major Subject Area

Elementary Secondary Total

ajor Subject Area N é %A N % N. % ]
| English 26 Y 23 | 66 89 92 49
Geography -21 18 i 1 22 12
Histor - 14 12 {- 27| 3 16 8
Physical Education 11 | 10 1 1 12 6
Science. 12 { 11 0 0 12 6
' Mathematics 5 4 0 0 .5 3
_“Modern Languages 1 | 1 3 4 4 2
Music 3. 3 0 0 3 2
Cart 3 3 o ! o 300 2
;;50 Specialization 10 S 0 0 10 ? 5
| Other 8 - 1 ] 9 5

Table 6 gives the number and percent of teachers by the subjects
theyv are teaching this academic year and Table 7 summarizes these data to
highlight the extent to which teachers' instructional work 1s concentrated
in English. It 1s guite apparent that, while most secondary teachers (82%)
involved in ILnglish instruction teach only that subject, almost all elemen-
tary teachers provide instruction in other subjects as well. Over three
cuarters of the elementary teachers teach both mathematics and English.

TABLE 6 Mumber and Percent of Teachers by Subjects Taught

- ] . During the 1973-74. Academic Year

S?:igﬁi? Efementarzr Secpndary Total
This Year N % N % N %
English | 121 100.0 74 100.0 195 100.0
Mathematics | 92 . 76.0 1 1.4 93 47.6 |
‘ Geography 13 | 38.5.] 1 1.4 | 44 22.5
P.E. 11, 33.9 2 2.7 | 43 22.1
History 40 33.1 3 4.1 43 22.1
Science 38 .| . 31.9 0\ 0.0 38 19.5
Art 35 28.9 0 0.0 35 17.9
. Music 11 |, 9.1 0 0.0 11 5.6
Moderns g8 | ' 6.6 2 2.7 10 5.1
Other 2.7 2 2.7 4 2.0

ERIC ‘
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TABLE 7 Distribution of Teachers by the Degree to Which Their Instructional
work 1s Concentrated on Teaching English.

Concentration On .Elementary Secondary Total

Teaching English N % N % N ‘5
English & 3 or more subjects'} 57 47.1 2 2.7 59 30.3
English & 2 other subjects 35 28.9 0 0.0 35 18.0
English § 1 other subject 28 | 23.1 | 11+ 14.9 | “39 | 20.0
English Only 1 8 | 61 | 82.4 | 62 | 31.7

Table 8 gives teachers' estimates of the amount of time they devote
to English instruction each day. These data reflect the degree of special-
zation in instructional activity evident in Tables 6 and 7.' It is also
apparent that elementary students are exposed to considerably-more instruc-
tion 1n English per day than are secondary students.

-

"TABLE 8 _Distribution of Teachers in Terms of Their Estimates
of the Amount of Instructional Time Devoted to English

Each Day. .
Minutes/Day Elementary Secondary Totél
Teaching English N % N % N %

0 -. 30 1 0.8 Y 0.0 1 " 0.5
31 - 60 20 | 16.9 2 2.7 22 | .11
61 - 90 53 44.9 ) 6.8 58 30.2
91 - 120 26 22.0 1 1.4 27 14.1
121 - 150 3 2.5 1 1.4 4 2.1
151 - 180 7.1 5.9 5 6.8 12 3
181 - 210 31 2.5 3| a0 6 | 3.
J//—~ . 211 - 240 0 0.0 57 77.0 57 -] 29.7
>240 5 4.1 0 0.0 -5 2.5
Average 103.42 213.78 145.96

<ualificatiors

Table 9 gives a distribution of teachers by highest certificate
held and Table 10 shows their additional qualifications. The number and
percent of teachers h5v1ng various types of administrative responsibilities
are shown 1n Table 11.

Q .
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TABLE 9 Distribution of Teachers by Highest Certificate lield

Elementary N Secondary
Teaching Teaching -
. Certificate N % Certificate N L%

Standard 1 1 0.8 Interim B 3 4.1
Standard 2 9 7.4 Pérmanent B |° 23 31.1
* Standabd 3 26 21.5 | Interim A 12 7] - 16.2
" | standard 4 85 70.2 f HSS ] 36 48.6
Totals 1121 99.9 Totals 74 100.0

E il

TABLE 10 Distribution of Teachers b¥ Additional Quaf1f1cat1ons

. Elementary Secondary Total

Additional Qualifications N % N % N %

Department Certificate
in Language Arts, ’
g i Theatre Arts, Drama, 26 22 15 21 41 21

University English Courses
_B.A., M.A., M.Ed.

Public Speaking, T.\., |
Film, Library, Reading, |

N Department Certificate ® S ¢ 8 12 ¢
1n English
« | None 89 74 52 71 | 141 73
* . TABLE 11 MNumber and Percent of Teachers Having Various Adminis-
: = trative Responsibilities.
Administrative Elementarf Secondary Total-
Responsibilities N % N % N %
) Principal 3 2.5 0 0.0 3 1.5
‘ Vice-Principal | 21 7| 17.4 | - © 0.0 21 10. 7
k. Department Head ° 3 2.5 R 8.1 9 4.6
Assistant Head 0 |- 0.0 11 | 14.9 11 5.6
~ Other ‘ 11 .9.1 .7 9} 5 18 9.2
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Professional /Activities

Table 12 shows the number and percent of teachers belonging to
- various English-related professional organizations. Apparently only a
small minority of Intermediate English teachers participate in such
organizations. \

TABLE 12, Number and Percent of Teachers Belonglng to Various English- Related,
’ - Professional Organizations. .

Elementary Secondary

Membershlp in
Professional Organizations N % N %

Ontario C.T.E. 0.0 12.2
National C.T.E. ' 0.8 4.1
Canadian C.T.E. 0.8 12.2

International Reading Assoc. 4.1 5.4

The exteﬁt and patterning of teachers' reading of various English-
related periodicals is shown by the data of Table 13. A tabulation of the
number of different periodicals read regularly by teachers is given in
Table I4. ;

TABLE 13  Number and Percent of Teachers Regularly Reading Various
English-Related Periodicals.

Elementary Secondary

Periodicals
Read Regularly N % N %

Elementary English 12 . 0 0.
.Media § Methods 0 . 12.

Mondqy Morning - .6 7 9.

English Exchange . 20 217.

English Journal . 31.

Reading Teacher . 5.
Other . 16.
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TABLE 14 - Distribution Qf Teackers by the Number of Different ,

>

English-Related Periodicals’ They Read Regularly.
.H\‘ ) 2 :

.. [ , 2
¢ ' .~

o . v - N
' - 5 v |
" No. of Periodicals Elementaxy |. ?econda_g&j,_, 'l‘otal
» Read Regularly N - % N 2% | N % :
‘ .t 0 ~ ] 88 | 72.7 | 34 | 45.9 | 132 62.5
1. ~ 28 | 18.2 | .18.] 24.3 |. 40  20.5
i R BN . © . LN
2 .- 9 743 16 1 21.6 | 25] 12.8%
3 : - 2 1.7 3 a0l st o26 |
—haer R P N .
. 4 0 |- 0.0 2 [ 2.7 2 1.0
- >4 0.l 00| 1 1.4 1{ .5
hd AN N [}
""‘ - g ’. .

4 - * A

Table 15 gives the average number of f1ct1on .and non*flcuon books

read each vear, separately Yor elemenfary and secondary teachers. While

secondary teachers read somwhat more than elememtary teachers do, both

groups obviously do cons.;derable reiding, a substantra-l portion of which
cons1sts of non-fiction works ,

.

. TABLE 15 Average ‘Number Hf F1ct1on and Non-fiction

v : Books Read Per‘ tear by Elementary and
e, Secondary Teach 2TS, >, . <=
i y { - - L
.o A age‘ Num\ber;;o'f ‘.Bogok's‘ ‘f‘_ ) 3 ~ ’,_’ . ‘ L
E.#‘Yéar. Qa-iﬁlemgntary [ Secondary R
. - Fiction . " 1 .15.38 - 25.01
I Yy i Non-’f?cﬁ‘on . ~ . 10.78 11.51 o R
0 T rotal. 2455 1 -34.37

~ . . p . P @

As the'data of Table 16 &icate, the majority (62 '} of eleméntary’
eachers/do not feel theéy are able to attend as many in- service training
sessﬁms as” they would like. Although mbst seconddry .teachers (58%) feel

they are é‘\%e to attend enougly in-service sessions, a signjficant minority

do not.. r'half of all tedchers feel a need f{or more in-service training.
» ‘. . K .' ’ ) . " _ ;\ )
~ TABLE 16  Teachers' Responses to 'the Quest1on 'Are youfable to -

1

) .. -attend as many EnglishN\in-service training sess1ons

e as yoWdJ1ke°' \ - ..

.

~

=

Ab111ty to Attend 1 . a . ,
Sufflctent }Sngﬁsh s Elementary Secondary Total
. »In-Ser\uce Sessiong N | % ., ‘N %'. "N, %
. A *_Yes - s 41 J 38.3 38 57.6 79 45.6
e No' - .. .66 | ™.7 7| 28 | 42,4 | 94 .|w54.4 |
- ‘ L] - «
. @ ~ ? CI), -
! . ' . ' :
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" INSTRUCTIONAL ACTIVITIES AND ATTITUDES

&

- 1 :
/é/lvailability of Teaching Aids ‘ .

. stantially larger peic :
the availability of prpfessional jogﬁnals, textbooks¢’, supplementary read- .

Teachers' ratings of thé availability of 14 different f£eaching
aids are given in Table 17, separately for elementary and secondary‘igvel
The teaching aids are listed in this table .in the approximate order in
which ‘they were rdted by all teachers as adequate.

3

Elémentary and ndary teacherd availability ratings‘ag§ fairly
similar With respect tof all but five of the teaching aids 1isted. A sub-
tage of slementary than secondary teachers rate

ing materials, newspapers and ETV ad inadequate.

S.
5

. s
TABLE 17 . Percent of Teachers Giving Each of Three Availability Ratings
(Inadequatg, Barely Adeéquate, Adequate) to 14 Different Teach- .
ing Aids, Separately for Elementary and Secondary-Levels.
- o — e
R , | Availability r
T 4 Inadequate Barely Adequate |'* Adequate
Elemen- | Secor- lemen~ | Secon- | Elemen- | Secon-
Type of Teaching Aid tary dary tary dary tary dary
s > |
Access to Principal. P : -
or Vice-Principal 1.8 5.6 6.3 12.5 | 91.9 81.9
Audio-Visual 5.1 1.4 | 8.5 10.8 | 86.4 87.8_
‘Access to = — -
Department Head 33:§ 2.9 20.0 0.0 46.7 97&1
Library or 1 R -
Rosouree Center 2.5 6.8 | 13.6 13.5 | 83.9 29.7
T L.Mm.C. - " 15.6 10.9 | 15.5 7.8 | 7049 81.3
Professional Journals { 17.1 9.1 25.7 10.6 57.1 , | 80.3
Textbooks %.5 2.7 ‘“33'}7 16.2 | 50.4 81.1
3 " .
Access to T . '
ConSultant . . 20.7 22.1 15.9 16.2 63p4 | 6118
Access to Intérest/ | o5 4 | 772 | 26,9 *| 10.7 |, 44.8 | 71.0 -
Studye Groups . . T ' : .
Ministry Curriculum. | 54 6 | 20,4 | 24.0 | 20.4 4 52.0 %| 59.3
Guidelines . » .
E.T.V. 34.6 6% | 17.3 11.9 | 48.1 71.6
Newspaper * - 37.5 147 | 17.3 13.6 | 45.2 |'74.8 l
Supplementary '
Rooting Masesizls 301, [o18.9 | 19l | 1se | mar |22 ||
Access to -
‘ . ~ 32.7 21.8 32.7 21.8 34.6 57.4
Steering _Committeés R N .
Xl 4 N 42‘ ' b .
' cd o, ;
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srouping, Insvructivnal Uechniques agd P%Fgraﬁ Emphasis '
~

Teachers were asked to estimate the percenfage of the time they
divide their English c¢lasses into®ability or achievememt subgroups for
instruction. Their responses, summarized in Table 18, indicate that group-
ing for instruction is done by a majority (75%) of teachers for 25% or less
of the time. Grouping is apparently a somewhat more frequent practice at
the elementary level, perhaps in part because at least some high scheol
classes are already partially 'grouped' by students' choice of level four
or Letel five programs. T e >

TABLE 18 Teachers' Estimates of the Percentage of Time They Divid3‘-__==i__;_,_

e Their Classes Into Subgroups for Instruction.
. ,
D?v?geleitgléizzis Elementary’ Secondary Total
For Instruction ~ N % N - % N %
 0-- 10 4s | 39.8 | 38 | 52.1 83’ | 14.6
11 - 25 ‘ 34 30/1 23 31.5 57 30.6
* . 26 -50 S as | 1s 8. 11,0 % w0 | 0TV
51 - 7% 10 6.8 v e | 1 5.9 '
‘ >75 . S 3] 4.1 9o | 4.8 |
B 1q. . . v - ‘o

feachers' estimates of the .requency with which they use 12
different instructional techniques are summarized in Table 19a. Theg .
techniques are listed according to their approximate frequency of use by
all teachers, e.g:, questioning is the most frequently, and field trips
the least frequently used technique. Table 19b gives a distribution of
the numher of different techniques teachers reported using frequently.

It is apparemt from the dpta of these two tables that teachers use a wide
var1ety of 1nstruct1ena methods at both elementary and secondary levels,,
with considerable r ce on questlonlng ahd class discussion. °

[y

. Tabre 20 gives the average percent of time. teachers est1mated ¢hey
devote to five majqr components of the Intermediate English cutriculum. -
Both elementary and secondary teachers spend approximately the same $ime
on composition (18%) and vocabulary (7%). Secondary teachers spend “
relatively more time on literature and elementary teachers relat1vely more
time on grammar and spe111ng A ' .

. (. P ”

. 'Teachers were asked to’ evaluate the personal difficulty they e
encounder 1n teach1ﬂg each of the five areas cons1dered in Table 20 by.

rank order1ng them. The percentages of teachers giving each rank to each

area are given in Table 21. It is apparent from these data that: secondary .

"teachers are mostycomfortable teaching literature and much more so tham are
© elementary teachens; secondary teachers find teaching grammar and spe111ng

the most difficuft, whereas eldmentary teacher$s are moderately comfortable -
teaching these two areds; elementary teachers rate grammar as the least

. ) . ) ,
. . Y f
- A ‘ .

- - o - . .
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difficult subéqct to teach and apparently have considerably less trouble
. with 1t thar Secondary teachers; both groups put vocabulary in the
" 1intermediate range of difficulty. A comparison of the data in Tables 20
and 21 suggests that teachers may devote slightly less time to those areas .
which they find mést difficult to teach.

TABLE 19a Teachers' Estimates of the Fﬁiquency With Which They Use .
: Various Instructional Techniques. )

- ) . Extent of Use
2 . Never . Occasionally Frequently'
5 . Instructional Elemen- | Secon- | Elemen- | Secon- [ Elemen- | Secon-
ngﬁgégge tary dary tary dary tary dary
a Lecture’ " 23.7 26.8 67.5 '70.4 8.8 t 2.8
Questioning 0.8 174 12.4 8.1 86.8 80.5
Class Dfscussion 0.0 1.4 16.7 20. 5 83.3 78.1
Dramatization 16.0 5.4 74.8 85.1 9.2 3.5 |
-~-==- t Small Group Discussio 4.3 5.5 72.6 72.6 | 23.1 21.38 »
Field Trip 1 46.6 54.8 | 50.9 45.2 | - 2.6 0.0
Seminar 1508 | 27,4 | 36.4 | 60.2 | 3.7 | 12.3
Film - 10.8 9.5 | 77.5 81.1 | 11.7 | 9.5
Reaéi?giLab 28.3 45.7 50.4 | 22.8 21.2 31.4 Y
- E.f-¥yr——- 41.6 24.7 54.0 67.1 4.4 8.2
Independent Study 6.8 31.9 |' 70.1 " 54.2 23.1 13.8
Instructional Game | 28.8 29.0 | 63.1 |.s8.0 | 8.1 13.0 :
TABLE 19 Number of Different Instructional Techniques Used .
Frequently. . .
. Fd l \ . .
lefeig::e;ezfnlques Elementary Secondary;&f . T?tal -
r " , Used frequently N % N - % N %
PO 0, 1. 13 | Mo.s 13 | 17.6 | 26 | 13.3
. 2 a1 | 342 23: 31,1-1 65 | 33.2° )
"3 39 | 32.5°| 20 | 27.0. |/ 59 | 30.1 1
j 4 ‘16 | 13.3 9 | 12.2 25 | 12.8 |
>3 . 11 | 9.1 9 | 32.2. 21 10.7° .
< . . " A\me' ’ v 2.82 . . 2.81 . ’




TABLE 20 Mean Percent of Estimated Class Time Devoted
to Fivée Major Components of the Curriculum.

DI

Mean % of Class 1 - .
Time Devoted to.... Elémentary Secondary Total

Literature " 37.95 57.48 45.65
[}
Compositiop 19.23 17.97 18.72
<
Grammar . ©12.34 16.06

—

Spelling . 86 5.10 ©11.59 |
Vocabulary ' €.48 7.72 | 7.00

: "\

.

TABLE 21 Percentages of Tdachers Giving Each Rank Onder of 'Difficulty
1n Teaching' to Five Subject.Areas, Separately for Elementary

and Secondary Levels.

-
.

L 4

>\ Rank Order of Difficulty in Teaching
—3 -

5

Most 2 3 4 Least
Difficult Difficult

Subfecr
Area

Elemen-
Llemen-

N
—

& o loo | |od fjtary
—
~

4 s o Joo | [tary
—
o

w |oo oo |& |o |tary

Secon-
Llemen-

o [dary

[V (Y
O jw
S5

Composition

—
[«

Gramman

L3S

(843
N
—

Literature

[\
W
[V
—
[«

Spéiling

= v o [ | Jtary

N
(8

Vocabulary

" ~

Aegignments and Requiremente .

= . N .
. Teachers wece asked to estimatg the frequency with which they give

seven different kinds of assigrnments to €Q9&T classes., Their responses
are summarized in Table 22, gn which the asiignments are listed from most

*  to least frequently given by all teachers. (There are some similarities .
and differences between eleméntary and secondayry teachers in the frequency
with*which they give various assignments. For example, elementary teachers
réquire their students both te write a creative composition and fhemorize

poetry more frequently than.secondary teachers do.
L ] .

. Y 5
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\\ Teacairs' responses to the request to estimate the frequency with
which they mdke six different requlrements of students in their Engllsh
classes are summariz zed in Table 23. - The requirements are listed in Table .
23 from most frequentl» required to least frequently required by all
teachers As in the case of assignments, there are differences 1n the
patfern of requirements between elementary and secondary levels. For
example, elementary tcachers are more likely to require students to recite
poetry and give a speech to the class than are secondary teachers.

v.r.L8r

(8

33
by

TT.TuL .8 .olara

- . Teachers' responses to ques ions related to four facets >f their
attituces or opinions toward Englisl. are summarized in Tables 242, b, ¢
and d. ‘

14
The data of Table 24a indic..ite that the majority of teaciers feel

that English 1s regarded as at leas: or more important than other subjects
1n their schools. Elementary teachers are much more inclined to feel that
English has special importance in their schools than are secondary teachers.

- -— - - - . - A

Teachers' ratings of the re;evance of the content of the Engllsh K
program to the current needs and 1n1erests of- students are summarized in e
Table 24b. Most téachers feel English 1s of average or high relsvance,
with secondary teachers more positiie in their evaluation than elementary
teachers.

¢
B L]

Teachers' responses to a question about their enjoyment in teaching
. English are summarized 1n Table 24c. The great majority of all :eachers ’ .
(94%) like to teach Ekngkish as well.or-better than other subject;. Secon-
dary teachers, however, are much mote enthusiastic than elementary teachers;
o 85% of secondary teachers indicated that they 'enjoy teaching Enjlish and .
would rather teach it than any other subject' whereas .only 18% o’ elemen- .
tary teiachers checked this aiternative. ) .
*  Teachers/ ponf1denc¢ in their abili y to teach English wis estimated
by their responses, summarized in Teble 24d, to a single, multip.e choice
item. gy he gfreag, maJOTlt\ {87%) of 11 teachers feel they are as capable, .
more ca’able of teaching ELnglish as they are any other subject. A s1gn1f1— T
cant miaorigy (13%) don't feel they have been adequately prepared Secondary
teachers are. considerably. more conf1dent than elementary teachers . -

- -
‘ 3 -

, Teachers' "responses to the four attitude 1tems reported in Table 24
were 1htercorrelated. . The only substantial correlation (.53) was between

*  teachers' enjoyment of teaching English-and their confidence-in their ability
to teach it. It appears that, in’geperal, teachers who have spec;allzed in
English are more confident. $hd enjoy teachlng Engllsh more than teachers who
are not English specialists. _ P

- -
‘ -, i -

Q
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TABLE 24  Teacher Attitudes and Opinions About Engl:sh

.
v

‘ /

Treatment of English Elementary| Secondary Total
- in Your School N % A % N %
]
< |\ ..always treated as most 1mportant 16 1 13.3 3, 4.3] 19§ 9.9
[aF] - o
- ..most often treated as most important 58 148.3 1 15}121.41 75] 39.1
E .treated just like afy other subject 35129.2 | §2 45.7| 671 34.9
. .occasionally treated as most important 81 6.7 14 120.0] 22} 11.5 1
...rarely treated as most important 3] 2.5 6| 8.6 9] 4.7 /

% N

— y " |+ High Average Low"*
: ‘: : 1 ‘: I- E ]
- Q =4 < = o = -
: - so| Szl Eei8e 55| on
= | Relevance of Content of English Program’ - 3| o= — 3| o= -‘f B, 9 Dl
= | to Current Intérests and Needs of Students Al Padiidl Hndell TGEEA Ninl~4 ShClie
= : 18.6 | 35.2 |.73.7 6W\7 6{ 1.4
’ - .

o g ’ Elementaryl Secondary Total
; ) Feeling Aboyt Teaching English ‘ N % \ 5 N 3
! T 0
= | ...rather teach almost anything else 9 7.6 2| 2.7] 12| 6.2}7
&= - [
= .l1ke to teach English as well as anything else 89 |74.8 9/12.2| 98}.50.5

..enjoy and rather teach it than anything else 21117.6 85.1 | 84143.3

’ ( g .

. . Cq s ' ¢ L2 : 3 ? <
~ . Confidence in Ability To . . Elementary] Secondary Total = |~
§ ATeach English \ gv | N ] N %
~ i -

o | ...-haven't been adequately.prepared C i 21 ] 17.6 4} 5.51 25113.0. (
= . 7-
2 | ...as good as in any other subject - 51]42.9] "6|"8.2) 57]29.5
" | ...quite confident R 0 47039.5] 63]86.3)111]57s
i
R . - o R ! . N
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Teachers were asked to rate the degree to which there 3¢ “a useful
exchange of 1deas about the Cnglish program within and between schools 1in
their "family'. Their responses are shown 1in‘Table 25.

. . .

Although a majority of both elementary t67%) atd secondary (93%)
teachers i1ndicate that there 1s an 'adequate' or 'good' exchange of 1deas
about the English program among teachers in their.school, a third of
elementary teachers rate the exchange as unsa?lsfactory .The majority
of teachers (80-85%) feel that the exchange of 1deas among-clemehtary
schools 1n their family and between the secondary school and 1ts feeder
elementary schools 1s 'unsatisfactory'

.

) . * 3 -
.+ TABLE 25 The Percent of Teachers' Giving Each-of Three Ratings of the Degree to
“which There 1s a Useful Exchange of Ideas About the English Program
Within and Between Schools.

"

. Unsat-
isfactory

Degree to wWhich a Useful Exchange
*Qof Ideas About -the English Program....

—

.among teachers an your school -

-

’ .among elementary schools 1n your family

. .between .secondary school and its feeder
. efehentary schools 1in your family

.

ETEE/JJ‘S Al WEAZRESSES

In this free response part &f the survey teachers were -asked to
descrite the major strength‘ and*weiknesses of the course they weare’ .
presently teaching 1n Intermedla;e fnglish. °In order to summarize these:
wata dontegt categories were developed from-a reading of all teachers’
responses dnd then each strength or weakness llsted by teaghers was
L 3551gned ore of the categories. The number and percent of times each
type of stréngth or weaknes$S was given are shown, separately for elementary
.and secondary teachers, 1n Tables 26" and 27. The content categories for
’strengths and weaknesses, alomgwith paraphrased examples of the_ kinds of.
“responses gﬁven by teachers are given in Appendix A. It -1s fairly obv1ou§ .
. » from these data that there 1s considerable variabilify in teachers' evalu-
ation$ of the strengths and weaknesses of the Intermediate English program.
"Whereas some teachers see the many and varied resources available to them
', as a stréngeh of the program, a substantial number, §ee 1nadequate resources
#8s a major hedkness . . t




z

TABLE 26 \umber and Percent of Times Teachers Gave Each of
Five Different Types of Strength of the English
Program.

Area Of : Ilementary Secondary Total

| Strength N % N % N %

| _Definition 1 1.7 2 3.2 3 2.4 |

| Organization 13 | 22.0 14 | 21.9 27 | 22.0 |

| _Resources 20 33.9 13 20.3 33 26.8 |

| _Emphasis 23 29.0 34. | 53.1 57 46.3

" || _Methods 2 3.4 1 1.6 3 2.4 |
1ABLE 27  XNumber and Percent of Times Teachers Gave Each of-

Five Different Typ:s of Weakness of the English
Program

Area Of Elementary Secondary Total
Wgakness N % "N % N %
=% _
s Definition 10 8.3 S 7.5 15 8.0 |
| _Organization 22 | 18.3 | 18 | 26.9 40 | 21.4
| _Resources 62 51.7 20 29g 82 43.9 |,
| Emphasis 17 | 14.2 19 | 28.4 36 .| 19.3
| Methods 9 | 7.5 5 7.5 14 7.5
e 0 - :
e .

A* questionnaire
teache:s 1n grades 7 to

SUMMARY

nsisting >f 30 items-was’'distributed to all

returned by 58%

of them.

inclusive who currently teach Engllsh ani

-t

The results, presented primarily in tabular form, were considered
1n terms of the follow1ng areas; teacher Lharadterlst1cs, 51tuat10ns and

professional activities;

1nstruct1onal activitjms and att1tudés

assign-

ments grven to, and requlrements made of students;

teacher attltudes

exchange of ideas among teachers ‘and schools,
.of the English program.

and strengths and’ weaknesses

i

There are fairly marked differences between the situ

axiohs, train-

1ng and attitudes of elementary and secondary English teachers.

Teachers

’

/

exhipit a substantial degree of cohsensus,on certain issues and are some-
what divided on dthers. The attitudés and opinions expressed by the
teachers have some fairly direct 1mp11catfons for 1mprovements in the

English curriculum,

$ay

» -

Y
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HASCF £INDINGS

A review of the data displayed in the 27 tables of this report
Teveals the following major findings: ot
’
i 1. The majority of intermediate English teachers have had most *
. Gf«thelr experience at the grade level at which they are currently teach- -
~ ing. This fact implies that it may be difficult for them to develop an
~~ _ ftadequate conception of where and how their contribution fits into the
., * entire K-13 English curriculum. This problem may be especially acuté .
.-~ across the elementary to secondary transition.

o - a

"y

4

2. The faculty involved in teachingsintermediate English is .both
. ' well qualified and experienced. . ’
3. Unlike the situtation 1in secondary schools fully three-
‘quarters of elementary teachers of English do not perceive themselves as
. . spectalists in this subject. This fact has a number of important implica-
tions requiring further investigation. Among others, it raises the issue
as to whether special measures are required to encourage elementary
teachers to spec1allze in Engllsh with the ultimate goal of ensuring at
least one English 'speciplist' in each elementaty School . )
. ‘ . _ -2 !

4. The nature of teachers' assignments in the elementary panel
makes 1t difficult to. prov1de conéentrated attention on Engllsh This
problem iémuch less acute in most other subject areas, e.g., mu51c,
French.g -The implication of current staffing practice is that there_ls
no need-for specialized training ofCelementary faculty who teach English.

5. A significant number of ®lementary administrators teach
English. ) L

*
~

: . 6. Teacher part1c1pat1on 1n English-oriented professional organ*
*izations is alarm1ng1y meagre. This suggests a definite need to develop
special incentives to increase .participation and professional,growth.

- 7. The majority of faculty teaching intermediate English feels .
* need for more inservice training in this subject than it is currently
receiving. ' This need is felt most acutely in the elementary panel.

8. Generally. speaking, the human and material pesources necessary
to support the English program are least adequate in the elementary panel.
The major needs seem .to be: (a) texts and supplies at the elementary . -
level (b) access to study, interest and steerlng groups in both elementary
and secondary panels, and #fc) professional Journals and reading material
at thQ'elementary level.

. . «

9. ”Teacher centred'" methods are"the most frequently used instruc-
tlonal techn1ques Students receive the great majority of their instruc-
tion in class-level groups, especially at tHe secondary level.

o
-
L4 . -

a o - . .
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10. There is a_ 51gnif1cant'shift in the amount of instriictional
time devoted to 'skiills' versus "literature' as one goes from the elemen-
tary to the secondary panel.. This shift in emphasis seems to be related _
to the differing degrees of confidence elémentary and secondary teachers -

have in their ability to teach these areas. . :

/ . : .

. 11, In terws of the broad areas of instruction included in the’

English program (Reading, Writing, Speaking and Listening), there is a

serious over-emphasis on student assi nts_involving writing. ”
12, SécondarfAteachers of Em$lish both enjoy teaching English

more _and are more confident of their ability to do it-than are elementary

teachers of English. This motivational difference has significant impli-

cations for any proposed improvements in the teaching of English.

’ 13. - it is quite apparent that elementary -teachers expérience
- considerably more difficulty in communicating effectively about the

English program within their schools than do secondary teachers. It 1is - :
~ also apparent communication among elementary schools in the same 'family'
, and between secondary schools and their 'feeder' schools is largely an- '
satisfactory.

14. "There are appagéhtly some significant perceived inequities
in the distribution of resources both between elemehtary and secondary
_panels and also among elementary schools. ) . .

~
~ - ¢
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< INTERMEDIATE ENGLISH EVALUATION PROJECT PUBLICATIONS, .

'

Larcund awi [lan for the Intermediate Ergltsh Evaluation

Dickie, L. Bac
' zct. Board of Education, London, Ontario, 1974 {mimeo).

bt ~ .
rre,

Dickie, L. & Rice, E. T." Intermediate English Evaluation Projezt: Stating
’ the Jk; ect,v‘ \ Board of Education, London, Ortario, 1373 (mimeo).

Stennett, R. G., Dickie, L., Rice, E. T., Clift, G. § Waite, N.
Intermediate Enilich Evaluation FProject: Studemt Attitides. . °
Board of Education, London, Ontario, 1973 (mimeo).

Stennett, R. G. & I¥aacs, Lorna. Intermmediate English Evaluatiom, Project:’
Jurveyu of Teachers. Board of Education, London, Ontario, 1974
(mimeo). !

Males, S., Dickie, L., Rice, E. § Stennett, R. G. Intermediate English
Evaluation. Project: Jommunity Attitudes. Board of Education,
¥  London, Ontario, 1973 (mimeo)! } ’

»

Stennett, R. G. § Isaacs, Lorna. Intermediate English Evaluation Projecf:
Curvej~cf Jtudent Lcohievement - Overview. Board of Education, -
London, Ontario, 1974 (mimeo). .

Stennett, ‘R. G. § Isaacs, Lorna. Intermediate English Evaluation Project:
Peading - Student Attitudes and Achievement.. Board of :Mucation,
London, Ontario, 1974 (mimeo). -

- .

Stennett, R. G. & Fsaacs, Lorna. . ntermediate English'Evaluatiai_?%oject:
Writing - Student Atfitude. and Achzevement Board of iducation, .
London, Ontario, 1974 (mimeo). , ‘\J ’

Stennett, R. G. & Isaacs, Lorna. .jtermediate English Evaluati.m Project:

Iisterir:. Board of Education, London, Ontar1o, 1974 (nimey).

Stennett, R. G. § Isaacs, Lorna. .ntermediate Enguzsh Evaluatiim Project: ’
Creaking. Boap of Lducation, London, Ontario, 1974 (m meo).

Stennett, R. G. & Isaacs, Lorna. .ntermediate Engligh Evaluaticn Projecf: '
Verbal (reativity. Board of Education, London, Ontario, 1974
(mimeo).. . v ' :

* ’ [

Stennett,; R. G. § Isaacs, Lorna. Intermediate Enflﬁsh Evaluatzon Projeet:

atrltudes Acvielted. Board of fducation, London, Ontario, 1974,
£ {mimeo). .. .

r - .

Letimer, R. D. :n “verviecw of the rna lieh lavjuage Arts ggrms -
Intermediate Civision, ity of'Lovd/n uchools, Ministry of Educa- Y s
tion, Ontario, 19 3 (mimeo).

' ~




. INTERMEDIATE ENGLISH EVALUATION PROJECT: COMMUNITY ATTITUDES .
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., As paff,gf the overall evaluation plan (Dickie, 1972) to reach
' beyond the educationa} system, ‘the English Program iianning Committee
‘ decided tp conduct a series of structured intexviews’ in the London
community. Although limitations of time and resources precluded the
possibithy of a thorough-going, rigorous, representatfve sampling, the
Committee felt that the opimions of at least three major groups should
be solicited; namely, parents of sghool-aged children, employers of
graduates of the London system and citizens who were neither employers
nor had children’enrolled in the dchool system. The Committee recognized
the many limitations of such a survey, but hoped that it would, at the
very /least, provide some possible insights into community attitudes and
in %cate’which areas of public concern might fmerit additional study.

; ) N

/ ’ : . METHOD

/éample Selection =~

The people to be interviewed were located through the Personnel
Offices of ™ocal businesses, -industries and public institutions. Early
in February, 1973, in response to a letter from the Director of Education,
17 of 18 such institutions contacted agreed to help with the project.

A list of the 17 institutions participating, grouped by ;y%en is- - |
presented in Appendix A. Each firm contacted had a wide variety of "position
descriptions. However, most employers responded in terms of clerical-type
positions. Two employers hire primarily in the sales field and two others
in the technical-production fields.

. ! ' .

' Using this source of subjects, as well as 'man-on-the-street'
interviews in shopping malls, plazas and other locations, a total of 91
interviews were completed. Of. this total, 17 were with employers, 21 with
parents and 53 with 'citjzens', d.e., person® who were neither employers

‘nor parents of school-aged children. -~

Interview Procedpre
All subjects were.interviewed by a university graduate who had had
‘some experience in dealing with various segments of the population. The
interviewer, paid for his work from a winter works grant, used a different
- structured inte;viei form for each of the three dategories of respondents.
(The questions asked are quoted verbatim in the results.section.) The

.
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employer and parent interviews each consisted of 11 questigns and ‘the
citizen survey,:42 questions.’

- The interviewer attempted to conduct all interviews in as standard-
ized and structured a fashion as possible. Each person was asked to respond
to all the questions on the schedule designed for persons in his categdry.

However not all réspondents could angwer al questlons and some
-+, qupstions were modqfled or added to the various schgdules in light of
efperience galnedlln the early interviews. Becausé of this, the number
of respondents varies slightly‘from question to guestion. '
!

+ The emphasis in the three interview sghedules varies: the employer
survey was concerned primarily with the relevance of English skills for
employment and employers' assessment of applicants' skills in English; the
parent schedule involved questions‘about parents' attitudes toward, and
awargpess of, their children’s English program; . the citizen survey covered
a variety of topics ranging frOm attitudes ‘to Eng11sh to reading and TV
viewing habits. .

Timing of Interviews

\

All interviews were completed during Fepruary and March of 1973.

'

-~

Data Handling and Presentation

Subjects' responses to all questions were tabulated by hand,
separately for each of the three groups. In cases in which no cb§251f1—
cation of responses was determined by the question, a classification was
developed from.the subjects' responses,and the number of respondenté
giving a response in each category counted.

i

' In some instances, because different numbers of subjects answered
certain questions, the numbers have been converted to 'percentages of
respondents'

. In the interests of brevity, the results will be presented as
follows: the interview question will be given (in italics); a simple
tally of subjects' responses presented and, where approprlate, brief
comments or interpretations. L

RESULTS

I. EMPLOYER SURVEY

Do you require a certain degree of language proficzepcy as a,
qualification for employment7 '

.
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' Of the 15 réspondents who answered 'Yes' to this question, 4
specified certain’educational levels on the assumption that language-
skills would correspond to that level, e.g., grade 12 for clerical help,
grade 10 for postal workers. . ~

A

¢ The two respbndents who had no language proficiency requirement
were in the technical-production fields, in which manual dexterity was.
considered more important than the ability to use English well.

7

English profic%ency?

Eleven employees responded with 'Very few', three said 'Most' and )
- three did not feel they could make a judgement.: . —_—

Q.1(b) What proportion ofﬁbrbspective employees have a high degree of

\

Although it is obvious that employer expectations varied in terms
of their judgements about the meaning of 'high degree of proficiency', it
is evident that employers'woéld classify few prospecyive employees as
highly proficient in the English language. (EmployeTrs noted specific
deficiencies in response to Q.6.)

Q.1(c) Are p}ospective employees sometimee rejected because of an tnability
to spell correctly agd_express themeelves well on an application
form? ’ P
In response to this question, nine employers responded-'No', three
said 'Yes' and four said 'Partly’'. * T e .

7

¢ The largest number of respondents indicated that, while basic abil-
ity in the language was- important, other elements in a person's pfesentatioﬁ
(e.g., personality, school record, enthusiasm and confidence) werg more
important than impeccable’ use 6f the English language. '

Six employers were asked to estimate the percentage of job appli-
cants who have problems in English profidiency on either applicatian forms
or standardized tests. Their estimates 4yere as follows: 25, 25, 30, 40
40 and 90%." A seventh employer estimated that 25% of his present employees
could not spell correctly ‘and that 50% of those whose work required the
writing -of reports were unable to do so in proper fashion.

Although employers apparently feel that the majority of applicant
can manage application forms and standardized tests, they do sée a signifi-~
cant problem in Bnglish proficiency among prospective employee€s.

, /

.

. ., .
Q.2(a) Do you administer eome type of standardized test to prospective
employees? ',




Eight of the 17 employers administered such tests. In 7 of the 8
-cases, "the tests contained an 'English proficiency' section, limited pri- -
marily to spelling and/or vocabulary. Although only 1 of the 8 actually
used a specific English proficiency‘test, 2 others sometimes used pro-
ficiency on application forms as a screening device.

T

Q.2(b) ®'How well do applicants perform on the English proficiency sections?

Four of the eight employers reported that applicants generally
gave ‘unsatisfactory performances on English proficiency sections.

Three employers reported a marked superiority in English p}oficiency~
as characteristic of applicants with post-secondary-school training. - Two of

these employers seemed to recognize the likelihood that this phenomenon
merely reflegts the generally greater intellectual ability of applicants
with such training. .

Q. 3 What- language skills do you regard gs primary requirements for
employment in your fixm?

Of 12 employers for whom Ianguage skill is an important requirement,
8 specified writing skills and 4, oral skills. ' '

The comments of 5 employers about the language skills of their more
recent employees are reproduced below:

'Most young people have difficulty w;}ting a grammatically correct
letter.' . .

+~  *Some of the letters are unbelievable.'

'"Written reports for circulation are frightening; they (the
authors) do not see what is wrong or why.' -

'Probably not more than one or two out of a staff of six or sevem
secretaries.could sit down and write a good business letter. They have
no sense for sentence structure and paragraphing.' ’

-

' 'People now tend to structure 1étters~the way they talk; - therefore,
they include some slang or inapprOpriaﬁgalanguage. d

Oral copmunication is proﬁably improved, perhaps because we accept
loosér standards here.

& - -
Misspelling of simple words is bothersome and costl 1;:3 average:
cost of producing a typed business letter is $3.50 to $5.50 Each letter
rejected due to errors costs this amount. Every third letteﬁ/receivgd by
the firm has errors in it.' *

*/
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v.-Q 4 Is the ability to analyze and interpret prihted material on the

-

" skills of current graduates. . .-

‘Job important?

. Nine employers responded 'Very Imﬁortant' and eﬁght indicated
such skills to be 'Soméwhat Iibortgnt{. ‘
Although not rated as primary, all respondents indicated that
these skills were important to a greater or lesser degree. Even the two
employers who did not require English proficiéncy indicated that production
workers and, mechancis must be, able to read about new products, machines,
mechanical innov?tions, etc. ' .

One employer indicated that employees can/é;aerstand memos, but °
cannot write them or spell correctly when preparing them. i .
{

.
-

’

Q. How important is oral communication?

Thirteen employers responded 'Very Important' and four 'Somewhat
important'. Oral gommunication skill is apparently important in varying
degrees in- all- firms surveyed. : 2

R .

Few employers indicated problems in the area of oral communication.
As one employer pointed out, oral communication ¢an occur even when pro-
ficiency is low; an illiterate can communicate-reasonably‘qell orally;
despite deficiencies in gramman.or pronunciation. Of course ome positions,
particularly involving'dommﬁnication outside the firm, requ much higher
levels of proficiency’, : :

- s
] - ‘ . Lo - !

-

o "y
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Q. 6-. & do you fedl abo

<

»

wk the.language skills of current hfgh’schoof
. raduates? . - < . ’
g e8r.

~
-

_ - .

Employersﬁ responses to this question are summarized in Tahkle 1.
Two employers indicated 'no problems' and one said-he avoided hiring high
school graduates. ’ <

. This question was %E the open-ended type 30 that areas of ﬁrimary
concern to employers would'be more likely to become evident. The fact
that many -employers “answered this question at the beginning of the inter-
view Sefore being asked, coupled with their responses as detailed in Table_
" I', indicates that, as a group, they are very dissatisfied with the language

e
¢

In order to" give some indication of the feelings of efiployers on
this issue their: cogments *and suggestions for improvement are outlined
* below. : . .o ' .

»

)
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TABLE 1  Number of employers who rated each of seven
diffdrent language}skllls as e1ther 'good’
or p or'. ¢

2

Employer Rating*

Good Poor

Skill**

Dictionary Use * -3

Grammar, Style, Structure®

9
Oral Communication 3
2

Punctuation

Readihg

Spelling : . 10

Vbcabulary 1 3.

*Employers evaluations, given in different language,
were reduced to these two simpje categories.

**Since employers' responses came from an open- -ended
question only those skills they mentloned are list-

. ed. Also, for the same reason, not every employer
commented on eacly skiil.

’

i

Employers Comments Re 956

(1) Dictionapy Skille. - 'They do not consult the dictionary.'
'"They guess at words or make words up; they are too lary to ,use a
dictionary.' 'There is an ‘attitude ‘of 1a21ness in dictionary usage
yi -
. . (11) Grammar a#d Voedbulary Skills. 'Vocabulary is very limited;
\ there is a need for more;stress, on grammar.' 'Grammar is as good as
speech and speech patterns are reasonably good.' 'A male B & C graduate
has limited vocabul ary and, 1neffect1we style in verbal and written communi-
cation. Female B § C graduafeS"seem quite good in vocabulary, but also
lack in style. zgve year studénts are not1ceap1y better than four-year
studgnts in the Area of yocabulary and style.' 'Lack -of punctuation is a
real problem.' 'Many have grammar problems.'
. (117) SpeZZzng 'M1sspe111ng is incredible. 'Spelling is dread-
ful.' 'Spelllng is the majer- difficulty.' 'S1mp1e words are often mis-
. spelled.. ~As years go by, graduates get worse.. Anyone graduating in the
_last fen years camnot spell.' 'Spellingeand listening are poor.'

- A
" K3

-
Py

. lBusmess and Commerce program, as deflned in Revised Plan, 1961, Depart-
.ment of Education, Ontario.

-




‘(1v) Other. ‘'There is a lack of proper education 1n basic Engllsh.

'Thege is a general upward trend in proficiency.'
< v

Employers! Suggestions for Improvement (Q.6)

'Students need more training in sentence structure, grammar,
spelling, etc., than in Shakespeare and literature. The early stages of
high school are not helpful.' « . - .

*
-

. '"We would like to see an emphasis on love for the language rather
than on :English as a drilled discipline. There is a need for a greater
emphasis on reading.' .

'The school system should provide a post-school course in basic
English. (One employer asked if there is some kind of night coufse in
remedial English to which his firm could send problem cases.) The schools
should look to the community college for a model in relating education to
industry.' .

'There should be some limits on freedom ©of course selection because
a student might avoid things that he really will need in life. Grammar and
spelling ought to be taught just as much as is literature, i.e., in addition
to literature.'
N . L
"'Being able to read Shakespeare and appreciate it is great, but
/ then the student should be able to write an essay on it and. spell correctly.'

i

'Get back to the three Rs.'!
\ -7
'The "enriehment" philosophy of education is not good for everyone.
Education shpuld be as strict as it once was.' - .

~

. Cy
What do you congider to be the main strengths of curremt graduates?

. [} *
This question, asked only in later intQZViews, was gnswered by
seven employers. Three employers 1nd1cated that recent graduates are more
comminicative and not as backward or shy | S was fogmerly the case One
mentioned improved ‘vocabulary, but inapppopriate usage.

8 ’

Is there any difference between the type of person applying for a

given job today and the type of person who would have applied a

few years ago?

This question, asked only in later interviews, producedea variety
of types of response. Four employers suggested that current applicants .
weré more sophisticated, aware and conftdent, although the sophistication
might' be superficial. Three suggested current applicants were less respon-
sible and two of these mentioned that employees today will sometimes resign

4
2




{ Y . . ‘ .
Trather than accept criticism or discipline. Two employers indicated that
. current applicants have different values and are not over-awed by super- !
: vision (regarded as a good quality). The following comménts were made

- * only once: ) ) . Lo

.

'They have a greater desire to read.' ) ‘ . s
'"They are less willing to relocate for a raise.' ) -

'They won't unthinkingly work themselves t0‘déath.' .:

'They want to know why.' ,

'A greater proportfon have a highef level of education.'

'The females are more competent, thé males are less compétent.'.

. 5" . s

“p

Additional Observationg-by Employers

During the course of the intervieWs several employers made obser-
vations nmot directly related to the particular questions asked. A sampling
of these is given below. g

.

\ — ‘Deficiencies start witd the teachers, who are themselves ill-
' equipped. There is a general deterioration in the approach to English,
less adherence to rules on the false assumption that correct English is

not necessary.' , ] -

]

N

. "It is important that ‘;e teacher really enjoy his werk.'.

'There is a general decline in English proficiency. This is -not
due to the high schools alone. " Even some educational TV programs use
T . terrible English. Advertisements, songs and various other sources all
exert pressure against proper usage.'

'There is a need for the art of proper oral and written communica-

. tion.' - - 3 Q; -

. . . 'Spéech habits are formed by the environment; as more of the
“population becomes more educated, speech patterns improve. Therefore,
there is a general upward trend in proficiency.' - .

'

‘ 'There seems to be no compariscp between the abilities of older,
persons and those of younger persons. This is due to the failure of newer
methods.' . -
- _'Proficiency is probably no worse than it has ever been, but it ',
should be much better. - © - St e g .
- a *
’ i
” »
Q ‘ N * . \ -
ERIC ., ) it

PAFulToxt Provided by ERIC
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.at the elementary level,

.Style is perhaps less disciplined than formerly.
Those Qho read a 1dt -are the best- communicators.  Probably the
girls read a lot more than the fellows. Girls are becoming more’and more
appealing as employees in business because they have more aggressiveness.
The rough edges of male graduates are getting rougher.' ' .

'Sloppiness in language profiéiency is juét one facet of a general
lack of .pride in productivity.' | L ¢

'Vocabulary test scores are dropping. For many years our firm has
admipistered a test made up of 200 que§tions, 90% of which afe vocabulary

questions in various forms.

There was a time when a person scoring lower

than 100 would not be considered for a job.

Today there are few high school

students who get 100 questions done, let alone 100 right. On the other hand, .
university graduates easily score as high as 170.' 1, : -

-
.

(This observation points out a central problem in determining
whether or not there has been any change in the English skills of high
schopl students over the past few years. It is quite probable that, as
'qugroportion of high school students who take post-high school training
rise§, many employers are faced with applicants for junior pbsitions whose
nati0e~abiliﬁies‘are less than those of similar.applicants oF Yormer years.
Therefore, what the employer observes as a decline in English skills of
students in general is really a change in the type of person applying for

A

work.) ) .
. tT 2
'In future, grammar may becOme unnecessary but at present it is-
very important in business. Our firm has 200 employees who write letters.

.
P

The well-read person stands out.' - -

' II. PARENT SURVEY

The 21 parents interviewed represent a variety of school .sitdations.
In some cases parents' responses were fhirly general because they were try-
ing to respond in terms of more than one child. '

"Although most parents responded to all questions, it was quite
evident during the interviews that they were, in most cases, generally
unfamiliar with the English program in their child's school. Therefore,
their, responses to several of the questions asked -should be interpreted
with this fact in mind. . . ’ -

-—
- « 2
'
\

Q:f What grade ig your child in? .

Fifty-séven percent of paréﬁzg_;nterviewed had children enrolled

1 10% had children in secondary and 33% had ehildren
at both levels. < ’ - ’

.

-
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Q.2 (a) What do you want your ehild to receive from anlEngZish programe?

The benefits ‘and percentages of parents mentioning each are as
follows: .Grammar, Fundamentals, etc., 71; Spelling, 29; Reading, includ-
ing appreciation, 29; Creative Writing, 19; Less Creative Writing, 10;
Vocabulary, 10; Dicti6nary Skills, 5; Poems, 5; More .Regimentation, 5.

It is apparent that parents' main expectation is that the English
programme provide their children with competence in the technical aspects
of language. ‘ :

0.2 (b) Which is more important: job preparafion (technicél skills) or
cultural enrichment (study of literature, etc.)? »

Over ﬁglf of the parents felt that job preparation was most
important. Another 25% felt that they were ejually important, but about
half of these felt that grounding in mechaniés should come first. Only
10% felt that enfichment was more important. )

7
»

Do you feel your child is getting the things you think he ghould
be getting from English? - :
About two thirds of the parents responded in the affirmative to
this question. ' .

El
‘

Q. 4 Are you familiar with your child's English programme?
Only about a third of parents responded 'Yes' to this question,-
with an additional one quarter saying 'Partly’'.

Q.5 (a) Do you'have any suggestions for .improvement of the English
programme? .

A\ d —
Five patents suggested more emphasis on writing and grammar and
two suggested that children should be taught to spell phonetically. Other
suggestions, made by only one of the parents;.included: make it more
difficult in the -early grades; English should not be optional in high
school; the program should not be so slanted toward the creative child; .
improve reading at the lower levels. ‘ :

N . \

\

4
Q.5 (b) What do you consgider to be the stromg pointe of the programme?

. This question was asked of only 13 parents. Six gave no response
Three said, 'Reading' and four different parents volunteered- 'Emphasis on
imagination', 'The elective system in high school’, 'Class pagficipation'

g and 'Pyblic speaking'. R - :

~

7’

’
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| 6 Do you feel that your child is happy with his English programme?.

f - *  Fifteen of the 21 pareﬁts interviewed responded 'Yes' to this ~

questionl . '

&
-

b. 7 Apart from school matertal,-does your child read at home?
/ ’ '

About two-thirds of the parents indicated that their children did
‘some ‘or considerable non-school-related reading at home .

N

Q. 8 What does your child prefer to..read?

Parents' responses indicated that their children had a wide variety
of reading interests, with no clearly dominant area or type of literature.

v

v
-

Q. 9 Could your child's spare time be used more profitably?

About three-quarters of the parents said that their children made
good use of their spare time. They reported that most children were ’
heavily involved in a wide variety of extra-curricular activities. Some
parents felt that their children were too busy for their age. Although
parents reported that most children watched TV for two or more hours a day,
only five parents wére concerned that children watch too much television.
Two parents felt that television viewing was a-needed respite for their
children's otherwise very active schedule. ) '

p .

Additional Observations by Parents

One parent said that there should be an ‘effort 'to instil-the
intangible delight of reading'. This would improve the technical skills
but can only be accomplished with the cooperation of the home.

An immigrant service technician felt that thé earlier grades are
too easy and that his children ate not taught English as well as he was
taught his native tongue. o )

One parent felt that the curriculum should be -standardized through-
out the city so™hat a child's education would not be upset when his family
moves from one areato another. This same parent said that the standards
in grade 7 in London are much higher than those in Toronto. .

A couple who spent .a year in England have a son who took grade 6
at ‘the-regular-school-down-the-street' when they were there. They said
their son, who did well here ,in Lorndon, seémed backward:.in his command of
the language when compared with his English peers. These parents reported
feeﬁing.very envious of English students' language facility. )

hd -
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IT1T. CITIZEN 'SURVEY.

Q. 1 When did you leave school?

-
)

Twenty-seven of the 'citizens"interviewed had left school since .
1965, 16 had left between 1955-and 1965 and the remaining 11 +left bef?re .
1955, ‘ .

» )

* a
<

Q. 2 The teaching of English involves various components (e.g., Liter-

ature, Grammar, Composition, Teachers, Materials, ete.}. Is there

any one aspect that stands out in your memory? Why? T
Although (no_one aspect of English was mentioned by a majority of
respondents, betwéen~10 and 25% of them mentioned Literature and their

teachers. In terms of their general attitude toward English, 9 expressed
unfavourable attitudes anfl 6-were favourable.

.
-

Q. 3 verall, did you enjoy Engliqh in school? Why? Why not?

Slightly over half (56%) of the respondents replied that they had
enjoyed English in school. About one-third said they did not enjoy-English
~and the remainder had mixed feelings.

Q. 4 ' What things did you like or dislike abou English? Grammar,
Literature, Composition, Poetry, Memorization, Teacher, Other -
\*-_u. EeSEd N '
Citizens*® responses to this question.are summarized in-Table 2.
It is apparent that the respondents liked-literature and their teachérs
best and were least favourably disposed toward grammar and memorization!
. . N - B '

: One or{mo;e resﬁondents_voiunteered that they had liked debating,
giving speeche$ and doing group projects. Additional disliked aspects .
mentioned were giving spgeeﬁés and doing book reports. b P
Q. & How éhjbyable;is reading for yéu?‘

) . .\\ j- . .
The great majérity of respondents® (83%) rated reading as either an

'efjoyable' or 'very enjoyable' activity.
N ! ‘ . N -~

Q 6 How many hours do you read per week?

About one-half of the respondents indicated that they read from
one to five hours per week; an additional one-third reported reading from
six to ten hours a week. The remaining one-fifth spend even more time
each week reading. b ' -

-

.
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TABLE ;2 Percent of 53 citizens giving each rating to /
b : s various aspects of the Engllsh program. -
N . ‘ Ratin - , .
! ) . Ambiv-
. -~ F v . . R ¢ e
Program Aspect Like, alent . Dislike
. ; T 7 .
. . Literature 72 '6 .19 Y
. - —=5 - .
, Teacher 44 28 28
> "Grapmar ' 37 6 55 - : '
' “Composition - 35" 337 33
B o ) « [N
‘ ; Poetry 35 33 33 .
A Memorization [ . 26 26 47 ‘
. N S |
R Q g N Lo
5 - - REETREE ‘ - 3 _
P8 ) v . : i
L N4 What magazznes and newspapers do you read7 o v i
. . 4 4
The. ma;orlty of c1tizens apparently read the local newspapen, . .
Weekend Magazine and Canadian Magazine. Other publicationg, in areas o
such as Business and Flnancp, News, Homemaking, Science Technology, . 2 X
- are read by 10 to- 25% of thr respondents. :
S er N
, Q. 8 ' Do you have a Libn Y card9 How often do'you ugesit?
! - Less- thén half (43%) of those interviewed had a library cqid; 0f
those "who did have one, about three-quarters reported* frequent or-occasional
. use of it; the remainder never use their library card. g .-
L Q. 9 For what reasons d you read7 ) ‘ e
. Citizens apparently read primarily for entertainment and to acquire -
1nformatﬁon To a much lesser extent they read;to 'pass the time', 'keep
. up' or because they are bored with TV.. ' C e
v - Y “ . ) . i .
- N . J’ LY )
. Q. 10 .What type of books do you, prefer? . ‘ :
. * ! ’\ ‘.
Ih'keeplng w1th their response to @.9, respondenta expressed clear . i
‘ preferences for fiction and information types of literature. Blography was
i also mentioned by a few people. : . /
B « ) .' i K . y - < .
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Q 11  How many books do you read’zn a year?

Although 15% of the citizens apparently don't read books, 42%
reported reading from 1 to 15 books per year and an additional 42% read
_more than 15 per .year. , . -

. -
Questions

opinions aboyt book
to thls study to be

' 14, which inquired further into the subjects'
ot produce informatiqn of sufficient relevance
ded in-this report.

- .
-

Q. 15 Dzd your educatzon in Englzsh teach you how to evaluate the
relative truthfulness pf things.in print?

- About half of the respondents felt that their educat1on in English

) had helped them develop this skill.

‘Q:.lé If you wanted to find out information abaut somethzng, how would
- _yoy go about tt? 3
-Replies to this questlon indicated that citizens rely heavily on
the drct1onary‘and encyclopedia as 1nformat1on sources._ About one- -quarter
”use the ‘public library. ~ , . L -
About 90% of respondents indicated that they had a dictipnary at
home and about 50% reported having an encycloped1a

[y M - . L
Q. Iv Do'you'idke evening courses?. : . ) -

v ‘ Approxlmately half of th1s sample “of citizens 1nd1cated some
Ycurrent or intended ipvolvement in evenlng classes. -

Q. 18 Do you enjoy Zetzfr-writing?
,b,. -

S1i ghtly over half ef all respondents indicated that they did not
_enjoy writing letters. Another 20% said they enJoyed letter wr1t1ng only

. [} 2
JSsometimes'. - P -

0. 19  How often do you write a friendly Zetter7 Do you have a substitute
form of commungcation?
3
About one-quarter ofgghe subjects reportéd writing one letter or
fewer per year. About one-Wf reported writing about one letter per

month. One -quarter of them write two or more letters per month.

+

e <
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The telephone is used instead of letter wriiing by slightly less °
than half of those interviewed. About 5 to 10% of respondents’ visit or
use tape recordings as B substitute for writing letters.

Q. 20 How qoften do you write a business letter?
. . About 80% of all respondenfs write one or more business letters
each month and haif of them write two' or mor¥e per month.
- ( ~‘ -
. Q. 21 Do you feel that the teaching of Zetter-wrztzng in school has
been valuable to you? .

About 60% of theé citizens responded affirmatively to this question.
J AR '
Q. 22 What language ekills that you learmed in schooZ do you apply in
Jyour job?

Citizens' responsey_to’ this question 1nd1cated that, of the three
typea of skills they used in their jab, oral.communication skills were )
most 1mportaﬁt writing skills next, and reading and comprehen51on the .
least important. . '

\
-

- = !

Q. 23(a) Do you feel comfortable in expressing yourself in a eonversation-
. al eituation? Can you get your point across?

Most respondents (85%) gave sffirmative replies to theﬁe“ﬁnestionsn

-
. .
-

Q. 23{b) " Do.you feel there was suffictent emphasis on oral communication
in schooZ9 - '
‘Only about 40% bf the respondents rep11ed in the aff1rmat1ve to . \
_this questlon

\
v \

I \

Questions 25 to 29 inclusive dealt with the sub;ects' involvément
~with TV and movies and their reactions to advertising. The. information
developed by these questions was not considered sufficiently relevant to
ifnclude in this particular paper.

—

’
u

Q. 30 What aspect about your ouwn ability to use Engliegh would you like
improved mogt? '

< The areas for improvement mentioned by the regppndents and the .
percent of respopdents menfioning each are as follows: zf
(30%), writtern communication (20%), vocabulary (18%), T

4;ead1ng (8%).

oral communication
ammar {10%), and




SUMMARY -
This study involved structured interviews with 17 employers of
graduates of the'London School System, 21 parents of school-aged children
. © and 53 'citizens' who were neither employers nor parents of school child-
ren. All interviews were conducted during the months of February and -
March, 1973. , <
; "The employgre -generally do have certain minimum 1£hguage require-
' 7 ments for the various positions in their firms and many of them use
) employment 'tests' of certain language skills. Employers regard speak1ng
e and reading skills as impdrtant but seemed most concerned about writing
4 skills. They are generally dissatisifed with the writing .skills of job
S appllcants and feel that there has been a general decline.in proficiency
in recent years.: . -
' \
Although parents do not appear to be very knowledgeable about
their youngsters' English program, the majority of them seef to be satis-
‘fled with it and fee]l that their children™are happy with it. Parents
.~'seem most concerned that their children become proficient in mechanical
uage skills, especially in so far as these skills are related tg
e : preparation fog employmeq}. : )
/- , Citizens' memories of their experiences in the English program
( are about equally positive dnd negative. They tend to remember grammar
in unfavourable terms but literature and their teachers favourably. At
present they enjoy réading and read a good deal... primarily to acquire
information and as a form of recreation. Most of their reading tends to
consist of local newspapers and works of fiction. The group of citizens
interviewed write a fair number of both friendly and business letters and
ovér haif of them indicated that the instruction theyvreceived in letter
wrltxng at school has been helpful to them. In terms of importance on
the JOb they feel speaking comes first, writing next and neadlng last.

* Although the interview survey reported in this pap®r was not
designed to be either representative of the community or comprehensive
' in the segments of the community sampled,’ it did detect major concerns
in three significant groups about the English program.~

4

3
[
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APPENDIX A

LONDON EMPLOYERS 5 BY TYPE, PARTICIPATING IN THE
' COMMUNITY ATTIJUDE SURVEY

-, y

_J .
_Clerical & Related Fields (13)
. S
sA¥to Matthews Group
Canada Trust - : Media Center - Board of
<*'City Hall : o Education
Emco )
.. '#london Free Press
London Life Insurance Co.
MacLlachlan Employment Services

Patton's Place
Post Office
M

i YVictoria Hospital

a4
4
1

Sales (2)

‘Bob's TV
Simpsons

&

*

" Technical-production (2)

. Kellogg's (Plant Personnel Officer)
McManus Motors (Pails & Service Department)
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INTERMEDIATE ENGLISH EVALUATION PROJECT:
SURVEY OF STUDENT ACHIEVEMENT - OVERVIEW

*
Research Report 74-07

R. G. Stennett, Ph.D. & Lorﬁa Isaacs
Educational Research Services

This survey constitutes one major component in an overall plan.
designed to assess the current status of London's Intermediate English
program and to produce recommendations for future developments in both
curriculum and methods. The project is led by a Central Committee’
composed of the consultant in English, an administrator from Curriculum
and Planning, elementary and secondary teacher representatives and
support staff from Educational Research Services. Ad hoc subcommittees K
of local educators have contributed importantly to various aspects of ’
the work. The project is being condgted in consultation with a Ministry
task force concerned with developing an Educational Resources Allocation
System (E.R.A.S.).

After an initial series of organizational and planning meetings <
separate supveys were undertakenr to assess< community attitudes towards
the products of the English program; student attitudes oward various +
" facets of English instruction, and the views and opinions of the faculty
involved in teaching Intermediate-level English.b A special group of
educators devoted substantial effort toward defining and specifying the
goals and objectives of the program in terms of the four broad areas, as
established by N.C.T.E.2, of Reading, Writing, Speaking, and Listening.

This survey was designed to assess the degree td which students
are currently achieving some of the major goals of the program.

A larger and more broadly representative committee will be
‘established to review the findings of all six sub-projects and to form-
ulate recommendations for the senior administration and Board of Educa-
tion. - ’

The purpose of this paper is to describe the plan of the study,
the program goals selected for study, the testing procedures used, the
selection of students and the representativeness and comparability of
the various subsamples of stwdents participating in the project. It
constitutes a general preface to a series of papers which will describe
the findings related to each program goal in great detail.

‘ N
'Mr. Lorne Dickie, Mr. Gordon Sleightholm, Mr. Norman Waite, Mr. Gerry
~Clift and Dr. R. G. Stennett. :

.

Zxational Council of Teachers of English. . 15576




»
-

"METHOD

~ [y

General Strategy

-

Because it was manifestly impossible, with the time and material
Tesources available, to'measure the achievement 6f all students on all
of the 54 specific objectives identified as appropriate for the Inter-
mediate English program, sampling procedures had to be emplcyed. Therefore,
in order.to ensure as reasonable and representative sampling of both goals
and students as possible, the following generhl guidelines were adopted:
’ : 3 .

: \
(a) at teast some goals should be seletted from each of the major .

:areas of the program, namely, reading, writing, \kistening, and speaking; °

(b) the selection of goals to be evaluaged should not be deter-
mined by the ready availability of suitable stagdardized tests;

(c) a minimum size sample of students sljould be tested to ensure
that there were at least 100 students tested on each test at each grade
level; - .

(d) clas&ps for testing should be selected randomly with the sole
constraints that, at the elementary level, geographical sectors were rep-
resented proportignately and, at the secondary level, there would be pro-
portional représentation by type of secondary sthool and enrolment/in
level 4 (general) and level 5 (advanced) prograas;

i
i

(e) only students in regular.classes should be tested;
. (f) to ensure maximum-weliébility and validity of measurement all
testing should be done by spgcially-trained substitute teachers;

. ) - )
ﬁg) the testing procedures should be tailored so that no more than

three class periods would be required of any one student, and

X (h) that, whenever feasible,gstudents at the secondary level should
be tested during their regularly-scheduled English classes.

Subjects - °

The subjects for this study were 2,684 students distributed by
grade and sex as shown-in Table 1. Table 2 gives these same figures as
percentages of the corresgponding population figures. As is evident from
Table 2, approximately 21% of grade 7 and 8 and 15% of grade 9 and 10
students were tested., Within panels, the sample is 4uite representative
of the population in terms of its grade and sex distribution.

" Because it was impossible to give all students all tests, the
sample was brokeén down into five subsamples, each of which was to receive
a different battery of tests. Classes were assigned randomly t¢ the five

[y

[T
!
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TABLE 1 Number of students tested by grade and sex.
. o . ‘
' Grade ' '
- Gex 7 8 | 9 10 Total
. Male 376 334 338 309 1357
Female 357 370 300 300 1327 .
Total | 733 | 704 638 609 2684 T
/ ’ ) \ /. f
P » " v ~ }
TABLE 2  Numoer of cases in the sample of students tested ds a |

percentage of the corresponding grade-sex populations.

R
&
S <

'Grade
Sex 7 8 9 10 * Total
Male 22,5 |0 20,2 + 15.7 14.4 17.8. |~
" Female 21.2 22.7 15.4 16. 2 18.7 © |
Total 21.8 21.4 | 15.5 15.3 18.2
’
subsample or battery groups with the following constraints: at tHe»élemen-
tary level, the geographical areas or sectors should be proportionately

represented in each subsample; at least one, and no more than two, tlasses
from each sector be included at each grade level in each subsamplej; . and
that, after initial selection of grade 7 classes, grade 8 classes bg taken
from the same school. At’the secondary level, the proportion of level 4
and level 5 classes withinleach subgroup should reflect the proportions of .
all such classes in grades P and 10. Also .the number of classes sekected
from each type of secondary school (technical, academic, composite)sshould
be reflected proportionately in each subgroup, with at least one school o

each type being represented in ¢éach subsample. ‘

' The final seléction of classes was reviewed with and approvgd by
administration and the principals of the schools involved. Minor c¢panges
were made to accommodate scheduling difficulties or spefial problems.

to five ¢lasses at-
Since there were

In sum, each battery of tests was administered
each of the four grade levels from 7 to 10 inclusive.

five different batteries, a total of 100 classes were tested. .
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The fact that the design of this study is 'cross-sectional' rather
than 'longitudinal' introduces at least one important limitation. Since
there i's a selectiyve or non-random at¢rition of students in grades 9 and
10 due to early school leaving and since, in grade 9, the school system
enrols significant numbers of students from the separate and other sur-
rounding systems, the characteristics of the elementary and secondary
samples are necgssarily different. This implies that at least part of the
differences in skills and attitudes apparent between elementary and secon-
dary students may be due to either the selective attrition of less capable
students and/or the addition of students from other systems. This, in
turn, means that considerable caution is necessary in interpretipg 'grade’
trends as 'growth' trends. While the sampling procedures are designed to
ensure that students at each grade level are representative of all students
at that grade level, the cross-sectional design of. the study does not allow
one to conciude, for example, that the performance of the grade 9 students
is necessarily what the current grade 8 London students will - achieve when
they enter grade 9, .

Test Administration
.
All tests were administered by six specially trafhed substltute
English teachers working under the sppervision of two research assistants?
durlng the period February 11 to Mfrch 4, 197%. A full week of training
was given and each tester was provided wlth 3 manual which outlined all
the testing procedyres in great detail.

All tests, &xcept those for oral reading ‘and oral communication,
were given to regular classroom groups during their normal English class
periods. The classroom teacher was presentjdurlng testing to assist the
tester, and was asked to complete a form outlining his or her evaluation

. of both the class and the tests being given. -

Students were tested individually on oral reading and communica-
tion skills, primarily by one tester. "

Immediately after each testing session each examiner rated its
adequacy in terms of: Student effort, freedom from interruptions, and
the pPsitiveness of the class attitude toward doing the tests.

'

3The Committee wishes to extend a special word of thanks to the substitute
teachers for their conscientious and dedicated effort as testers on this
project. They are: Mr. Texry Benbow, Mrs. Jean Buchanan, Mrs. Marylou
Cunningham, Mrs Pamela Hymann, Mrs. Pamela Thompson and Mrs. Marilyn
Wearrlng

. : t ,
Mrs. Ada Fairbairn and Mrs. Lorna Isaacs were responsible for the training
of testers and the supervision of their work. They also took responsibil-
ity for the very difficult task of scheduling all of the testing sessions.

“Mrs. Pamela Humann. ’

X
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' Testing Instruments Y

The selection of tests, done by the Central Committeeiﬁﬂas based
upon the 17 general objectives to be evaluated. In those instances in
which a suitable standardized test was not available, an appropriate test
was developed. ' .

In order to judge the representativeness and balance among the
five subsamples, all students were given an initial testing session which .
involved completing a 40-item multiple choice’vocabulary test (Comprehen-
sive Test of Basic Skills: Test 1 - Form Q - Level 3 or 4, 1968 Edition),
and a 30-item, locally-produced attitude scale composed of 6 subscales
designed to assess stydent attitydes toward “various facets of the English
program. Students used a specially %esigped NCS answer sheet to give their
responses to these two tests and, in addition, indicate their name, births
date, sex and-grade. ’

The remaining tests were grouped into five batteries, prima?Ily to
ensure that they ceuld be completed within one or two normal class periods.
In some instances, only parts of some scales could be administered ‘because
of time limitations. ’

In what follows, each of the program objectives studied will be
stated alang with a brief description of the test(s) used to assess the
degree to which students are achieving it. Objectives are grouped in terms
of the four broad dkeas of reading, writing, listening and .speaking. With-
in each area, a distinction is made between attitudinal and skill outcomes.

14

A.® READING

Attitude

.

Objective: To develop in students a desire to read for enjoyment.
Students' enjoyment of reading was measured by a 6-item Likert-type atti-
tude scale. .

Skills

Objeétive: To have studente acquire a level of vocabulary which
fulfille their needs. The vocabulary subtest of Form Q of the Comprehen-,
sive Test of Basic Skills (1968 edition) was used. This is a 40-item,
multiple choice test with one level appropriate for grades 7 and 8 and
another level for grades 9 and 10. . ,

Objective: To have students acquire the ability to wunderstand
literal meaning; to follow.a line of reasoning and to make valid infer-
ences. Students.,were given the Sequential Tests of Educational Progress
(STEP) Series II Reading Test (1971), which consists of 60 multiple-choice’
type items. The items can be grouped for analysis into three types which
reflect students' (a) 'Comprehension, the ability to understand written
material...', (b) 'Translation and Inference, the ability to identify ideas
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when' they are stated in language different from the’ original presentation;

1 to deduce the meaning of figurative or obscure words...', and (c) 'dnalysis,
the ability to recognize and appraise (1) literacy devices...; and (2) the
author's purpose...'. One form of the test was given to students in grades
7, 8 and 9; a more advanced form to grade 10 students. ..

Objective: To have students acquiye, research skills including

skim reading, uses of tableg of comtents, ihdices, headings, dictionary
‘ and library skills, ete. Students were given subtest W-3'of Form II of
the Canadian Tgst of Basic .Skills (1968). This subtest contains 75,;
multiple-choice items designed to measure students' skill in. the following
eight areas: Alphabetizing, 'Using Guide Words, Using the Index,«Jsing Key
Words, and Using General Reference Materials. One level of the tedt was
administered to grade 7 students and a more advanced level to students in
( grades 8, 9 and 10. Although this test was not designed for high school

students, its use in this project was deemed appropriate. ’ '

Objective: To have students develop the ability to read orally
with expression, rhythm, clarity and proper intonation. Students were
given parts of the Gilmore Oral Reading Test (1968) and their response was
tape-recorded. This test gonsists of a series of paragraphs of increasing
difficulty which students, tested individually, are simply asked to read
aloud. The examiner records the time the student takes to read each para-

“graph and counts the occurrences of eight different types of error, A
. different examinet listened to the tape of each student's performance and
rated it on a simple scale for quality of expression. :

Objective: To have studente learn to recognize and be aware of
different levels of meaning beyond the literal. Students' success in
! achieving this goal was assessed by using a preselected set-of items from
the STEP II Reading Test described dbove. :

) Objective: To develop students' ability to follow written instruc-

tions. Students' mastery of this skill was assessed by rating the extent
to which they were able to follow written directions on a writing as$ign-
ment .

A

- ’ ‘B. W, ) .
RITING , éﬁ-

Attitude
. s b )
To develop in students an enjoyment of writing.
Students enjoyment of writing was assessed using a simple, locally- '
developed attitude scale consisting of 3 Likert-type items.

Objective: To develop in students an acceptance of and preference
for the conventione of usage, epelling, sentence 8tructure, punctuation,
paragraphing and egsay writing, but an ability to violate these conventions
appropriately. Students attitudes toward conventional correct expression
were asse$sed using two locally-developed attitude scales. One scale, N

" called 'Usefulness of Grammar', contained 5 Likert-type items; ' the other, “#u
* tApplication of English Skills', contained 4 such.items.

- 2 7
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Skills

‘Objective: To have & dents develop skill in writing exposition,
marrative, description ang’ ument. .

Objective: To have g%udeits develop precésfon in written language;
to make caleulated choices among words and word groups; . to differentiate
shades of meaning among altermative expressions; to be able tg'use stan-

- “dard reference books of English usage. . °

- [

Objective: To have studente be able to use the conventions of
usage, 'spelling, sentence structure, punctuation, paragraphing and essay
writing in an appropriate manner. . .

<

Students' attainment of tﬁeée goals was assessed primarily by
having them compléte a writing assignfient, namely, writing ‘a business
letter. This assignment, done during a class period under the supervision
of a tester, was presented to students as possibly contributing to their
tegm mark in ,English. ‘

Students' productions were corrected for format, spelling and
gragmatical errors by two experienced English teachers using a specially-
prepared marking scheme. Each student's production was also rated on 8
simplé scales, namely, presence of,' and support for, a central theme;
organization; sentence structure; clarity and effectiveness of communi-
cation; imagination, freshness, vitality, richness; hafdwriting;
following directions; and use of appropriate letter format. -

-
-

In addition to the writing assignment, students were given certain
subtests of the Comprehensive Tests of Basic Skills (1968), Form Q, Level
3or 4 %o adyess their knowledge of: punctuation; capitalization,
grammdr, and Spelling. These tests contsined a-total of 75 multiple-
choice items. _ - : ‘

’

1 .

- i

C. LISTENING 2

Attitude

{
No objectives were/a§sessed with respect to attitudes toward
listening. . . 3 —_ .
Ski¥ls : u o .

e Objectivé:" To have studehts be able to fallow a verbal presenta-

_tidn and:  (a) assess*a speaker's infoymation, qualifications, intentions,
and - presentation; (b) decide to accept or reject any part or the whole of
a speech, i.e., to decide: (i) whether the speaker is informed or mis-

informed (i1) whe'ther the speech is logical or illogical, effectively or
“ineffedtively presgnted, and (iii) whether the vartous points made by the
Bpeaker are relevait or irrelevant, complete or incomplete.

-
’ - 3

-

)
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The extent of student achievement of th1s goal was assessed by
adm1n1ster1ng the STEP Llsten1ng Test ¢1957). Form<3A was given to . -
students in grades 7, 8 and 9; -Form 2A to grade 10 students. Due to
stime limitations only 66 of ‘80 items of Form 3A could be administered
and 60 of 72 items of Form 2A. The items compromising this test can be
grouped to assess three major skills: plain-sense comprehension, inter-
pretation, and evaluation and application. Smaller clusters of items
.can be used to assess most of the spec1f1q skills outlined in the goal
statement above. -

" In this test students 11sten to brief passages of different kinds
of material and, after each, answer 3 br1ef series of multiple-choice
questions.

’ D. SPEAKING

Attitudes ‘ ' Y
&

' Objective: To develop in students an engoyment of speaking and
a wzllingness to express their opinions and ideas honestly; to develop
confidence tn speaking in publzc This goal was assessed by having
students complete a 6-item, locally- developed attitude scale called
'Self- conf1dence in Speak1ng v .

Y
.

skills o o K

" Objective: To help students develop a flexible and clearly audible
speaking voice. . - .
Objective: To have students develop the ability to ask pertinent -
questions and give pertinent answers. ‘

y The degree of student attainment of these goals was assessed by
havipg students participate, one at a time, in a short, structured, tape-
recorded conversat1on with an examiner.
!
Each student's performance was subsequently 'marked' for cotrect-.
ness of expression and rated on 3 simple scales for: general effective-
ness, pertinence, and quelity of speech. . N

<

' T, - p
' E. VERBAL CREATIVITY e

P ~ ~
)

In addition to the attitudes and basic skills outlined above an -
attempt was made to assess students' ab111ty ‘to think hypothetically,
ereatively and in an open-ended manner' by administering two subtests of
the Verbal form of the Torrance Tests of Creative Thinking (1969), namely,
Asking Questions and Unusual Uses. These two tests allow some estimates .
of the fluency, flexibility and originality of students' thinkKing.

Qo - I

N
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) F. ATTiTUDES TOWARD ENGLISH
» , -
Attitudes of students “toward English as a subject were assessed ..
by having them rate their.liking for, and difficulty with Science, Mathe-
matics, Geography, History and English on 5-point Likert scales. They
alsd completed a 6-item, locally-produced scale designed to assess their
'Enjoyment of English Classes'. )

£

@

Organizgtion of Tests into Batteries

- .

' Since it was impossible to adminis all tests, except the
vocabulary and attitude scales, te all students, the remaining 9 tests
were organized into 5 batteries ‘as .shown in Table -3. The grouping of

- tests was based primarily upon the need to have them fit within the time

"+ limits of a typigal high school slass period. i

L4
.

( -

TABLE 3 Orgénization of Tests into Batteries

) ]

-2 v
Number
of [Test

| Sesyions

3
-

Tests*

3
: Canadian’ Tests of Basic Skills,’Form 7 - 1
Subtest.W}.

.
T

Torrance Tests of Creative Thinking - .Subtests
1 and 5. ) . ‘

s STEPPSéries 11 Readiné Test r

STEP Listening Test

Comprehensive Tests of Basic Skills - Subtests
3, 4 and 5. -
| .

Writing Aésignment . 1
Gilmore Oral Reading Test : plus
Oral Communicafion Test : " | individ-
Liking and Difficulty Ratings ual
- 1 testing

- - !

*In their first tésting session all students were fve_n the
Vocabulary subtest of the Comprehensive Tests of Basic Skills.'.
and a 3Q-item Attitude Scale. In ;gdition, they provided,via
"an NCS answer sheet, their name, bfY¥thdate, sex and grade.

., o, b d -

-

o~ .
*L;ﬁﬁ,:qiué*. P ! .
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Since gqll students had the same initial testing session in which

they were given vocabulary-and attitude scales, each participating student

~ was -tested for either 2 or 3 glass periods. ~

“ .

Kd

v

Test Scoring

5

Students' Tresponses to all objective-type tests were scored using
a,NCS scanner and IBM 370 computer with' programs written especially for
each test.® The scoring programs were designed to create a series of sub-
scale scores-for groups of items within any test which measured ®pecific
skills. A count of the number of items each student attempted on each
subscale was calculéped as well as the number he got correct. Whenever
possible, percentile norms based-on the original standardizatjon sample
were also computed. However, since most tests will be used primarily as
mastery tests, the pertinent referque points for judging the adequacy
of students' performance will be devéloped locally. &\\\ '

Locally-developed and individually administered tesﬁi:nuithe .
Torrance tests were.corrected or scored by hand by two experienced English
teachers using specially-developed marking schemes or rating scales. This
information was subsequently punched.into data cards for tgbulation and
analysis by computer. The marking schemes or rating scales for all \locally-
developed tests were checked initially for inter-rater reliability and spot
checked thereafter to ensure reasonably consistent marking and rating
standards. .

’

Data Handling and Analysis » -

>

.Data derived from all tests and ratings, whether collected via
NGS scanner “sheets or by a manual process, were keypunched into cards,
verified and all subsequent tabulation and analyses done by computer.

N
’

After the resulting card files had been edited, frequency distri-
butions and basic descriptive statistics were calculated for each item,
rating, subscale or derived score for every 'test', separately by grade.
These calculations were done twice; in the first run the tabulation
procedure treated a student's lack of response to an item as a mistake;
in the second run the tabulations for each item incfuded only those
students who actually tried it.

«

- )

In order to investigate possible sex and grade differences in
student performance, the data were sorted.into eight sex-grade groupings
and one-way analyses of variance done to test for differences among the’
eight sets of means for all subscale, summary or total scores. * «

The Committee is indebted to.Mr; Wayne Kelly of Computer Services for his
invaluable help in writing spegial computer programs and assisting with
all data processing aspects of -the project.
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For each of the five batteries of tests, students' scores on all
tests and subtests including the vocabulary and attitude scales, were’
intercorrelated. These calculations permitted a direct examination of
possible relationships among the various sets of ab111ty, attitude and
skill variables.

-

In ordeT to assess the degree to which tﬁe five subsamples of
students (which were given thg five different batteries of tests) were
comparable, a series of two-way analyses of variance (grade X test battery)
was performed on several key 'control' variables, namely, age, sex, vocab-
ulary and attitude scores, tester ratings of the adequacy of the testing
sessions, and teacher ratings.

RESULTS

Since the detailed findings from all tests are simply too volumin-
_ous to include in this report, a series of papers has heen prepared des-
cribing student performance on sets of tests, grouped according to the
major goals ‘of the Intermediate English program. The results presented
in this report will be limited to those bearing primarily on the general
representativeness of the sample of students tested and the comparability
of the five subsamples.

s
Student-level Analyses

Table 4 shows the number of students given each battery of tests
at each grade level. -All subsequent analyses of variance (ANOVA} desctibed:
in this section are based upon the scores of all of these students...the
basic purpose being to determine ‘the extent to which the five battery-
groups are comparable on th%ie key variables likely to ifnfluence students'
performance on the various skill measures. Since each cell in Table 4
represents 5 complete classes of students, a total of 100 classes was
tested.

TABLE 4 Numbers of.students given each of five different batteries
of tests at each grade level.

i

L
o

Battery -
Gradé/ : 111, 1 Totals
7 - ) 151 733"
144 ‘ 704
115 638
118 / 610
528 ' 2685

. .
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Chronological age. Table 5 shows the mean chronological age of
the students at time of testing by grade-battery groups. A two-way ANOVA
test® (grade X battery) -revealed a very significant trend for grade but
no significant differences as a function of battery and-nq significant

» interaction effect. The significant grade differences were, of course,
to be expected and theactual average ages of the students at the succes-
sive grade levels (12-93 13-9, 14-10 and 15-10) are.typical for the
system. These findings indjcate that the five groups of students given
different batteries of tests are very well matched in terms of age.

s
TABLE S | Mean chronological age of .students, in months, byAgrade:s
battery groups. .
h Battery
s ‘ Grade | T 11 | III 1\ v 1-v L.
7 152 153 154 - 154 153 153
8 * 165 ‘ 165 164 165 164 165
9 179 * 176 177 178 - 179 178 <
10 188 - 189 190 189 190 190 \ N
) 7-10 171 171 172 172 172 172

Sex. Since sex was coded 1 for male and 2 for female, it was
possible to perform a two-way ANOVA (grade X battery) for this variable.
The mean values for this variable for the 20 grdﬁ%-battery groups of
students are given in Table 6. Because of the coding procedure, a mcan
value of 1.50 represents a group composed of equal numbers of boys and
girls. Vvalues less than 1.50 indicate the presence of more boys than
girls; values greater than 1.50, the presence of fewer boys than girls.

> The results of the ANOVA tests revealed no significant differences
as a function of either grade or battery and no significant interaction
effect. This means that the five groups of students given diffgrent batt-
eries of tests are very comparable in terms of their sex composition.
Since there are frequently substantial differences between the performance
of boys and girls on. language tasks, this finding represents an important
reassurance that any differentes in student performance cn the various -
batteries or at the various grade lewels are not related to differences in
the proportion of boys and girls making up these groups.

ol
<

$The Committee wishes to thank Dr. R. Gardner and Dr.. P. Smythe for making
this program available and assisting with the processing of the data on
the University of Western Ontario computer facilities.
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TABLE 6 Mean values for grade- battery groups on the variable sex -
(male coded 1; female coded 2).

Battery
111

1.46
1.57
1.52
1.42

1.49

.
-t

‘ ‘| VJcabuZary _This test was administered to all students not oRly
- to asse§s one of the specific goals of the English program but also to

measure general verbal ability. (A measure of vocabulary is included in
most individual and group 1ntelligence tests.) .

. The Vocabulary subtest of the Comprehensive Tests of Basic Skills

~ 1s a timed test composed of 40, multiple-choice type items. The test is
composed of a series of levels of varying degrees of d1ff1cuzty Grade
.7 and 8 &tmdents are given level 3, with @ 12-minute time lifit; grade 9
and 10 studbnts take level 4, with an ll-minute time limit.. Percentile
scores, based on the Amer1can standardization sample, are prov1ded by the
publisher.

S

Two ANOVA tests wege conducted to assess the comparability of the

students in the 5 battery-gdoups on the vocabulary test: (a) number of
items completed by student§, and (b)- their performance as reflected in
their percentile equivalent scores.

Table 7 shows the mean number of items on the Vocabulary Test
attempted by students in various grade-battery groups. A two-way ANOVA
est (grade X battery) revealed no significant differences among students
as a function of the battery of tests they took and no 51gn1f1cant inter-
action effect. Theére.was a significant effect for grade. It is apparent,
from Table. 7, that the more senior studénts taklng egch form of ‘the tes
(grades 8 and 10) attempted more items than those in the corresponding
lower grades (7 and 9). This effect is not unexpected and has no partic-
ular implications for the current study. In general, most studgnts were
able to attempt all but the final one orgtwo itéms of thq~’g;angary.

L]
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TABLE 7 Mean number of Vocabulary test items attempted by students
in the various grade-battery groups.

Battery
" 111 v
39.2 38.3
39.7 39,2
38.0 | 38.7
389 | 387
38.9 | 38.7

Table 8 shows the mean percentile score on the Vocabulary test
for students in the various grade-battery groups. A two-way ANOVA (grade
X battery) test revealed significant effects for both grade and battery
and a significant interaction effect. An examination of the means reveals
that elementary students generally received higher scores on the test than
secondary students. Students who were given battery I got substantially

+higher scores than those receiving battery IV.

Although these data indicate that the entire group of students is
probably fairly representative of students in general (mean percentile of
52), interpretation of both grade trends in student performance on the
various tests and differences in .student performance among tests included
in different batteries will have to be made with caution. .

TABLE 8 Mean percentile score on the Vocabulary Test for
students grouped by grade and battery of tests taken.

Battery’
111 IV
56 49
60 54
47, 49
48 46
53 49
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sttitude. Students' 'Enjoyment of English Classes' was dssessed
using a brief scale composed of 6 Likert-type items which allowed:stutieqts
to 'agree strongly, agree moderately, disagree moderately or.disagxee :
strongly'. The scale was scored in such a way that a student's scdxe
could range from 6, if he 'Strongly agreed' with each positively-worded
item, to 24 if he 'strongly disagreed' with each item. Thus, the lower
a student's score the more he 'enjoys English classes'. A student whose
response, to the items was evenly balanced between agreeing and disagreeing
would obtain a score of 15. ’

Table 9 gives the mean scores of students in the various grade-
battery groups on the 'Enjoyment of English Classes' attitude scale. A
two-way ANOVA test (grade X battery) revealed both statistically signifi-
cant grade and battery effects as well as a significant interaction. An
examination of the data of Table 9 shows that students' enjoyment of
English classes is greater at the secondary level and that this effect is
generally true for each of the five different battery groups. It is also
apparent that, with the exception of those in grade 7, students who were
given battery IV reported greater enjoyment of English classes than the
other groups. The possible effects of these difference§~in attitude on
students' performance on the skill tests is difficult to envisions In
any event, some caution in interpreting grade and test differences .is
indicated. )

TABLE 9 Mean ’Enjoymént of English'ciassesJ Attitude_{gale'score% of
students grouped by grade ind»hattery of tests taken.

Battery
111
16.6
16.4
14,3
16.0
15.8

Class-Level Analysee

Tester ratings. At the concPusion of ea§g testing session each
ti

examiner completed a simple Test Session Evaluatidn Sheet. The form
basically required ratings of the adequacy of the/ test session in terms '
of three simple rating scales: (1) degree of effort students put into
doing the tests...a four-point scale from 'good,, conscientious effort’

\\‘h
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to gave sufficiently little effort to perhaps invalidate the tests'
(2) degree of freedom from interruptions...a four-point scale from no‘
interruptions at all' to seriouzugs;errupt1ons, perhaps invalidating
the tests'; (3) geﬁeral attitude of the class...a f1ve -point scale from
'very,’ ﬁitive to 'very negative'. .
Since each grade-battery group included five classes; there were
five tester ratings for each of these groups. And, since all students
took part in at least two testing sessions, it was possible to check,
using ANOVA tests, whether or not there were significant differences
among the various grade- battery groups™{n students' response to the
testing procedures.
v

P ]

“Sifice the testers made the three ratings described above on all
students for at least two test sessions, two-way ANOVA tests (grade X
battery) were made for a total of six ratings. None of the tests indica-
ted statistically significant differences as a function of grade or battery
and no significant interaction effects.

The mean ratings indicated that the great majority of testing
sessions went smoothly with no marked tendency for the adequacy of the
testing sessions to be associated with either the grade level of the
students or the particular battery of tests they yere administered. There
were, however, several instances in which the part1c1pat1on and cooperation
of students left a good deal to be desired. .

Teacker ratings. During the timé students were working on their
initial set of tests the classroom teacher was asked to rate the class,
relative to other classes at that grade level, on three, simple 3-point
scales covgring academic ability, enjoyment of English and level of English
skills. Two-way ANOVA tests (grade X battery) for each of the three rat-
ings failed to produce 'significant differences for grade or battery or a
significant interaction effect. This finding indicates that, in terms of
the teachers' perceptions, there were no systematic differences among
students in ability, attitude toward English, or English skills related
to either the grade in which they were enrolled or the set of tests they
were given. N

SUMMAZ}

This report, a preface to a series of detailed reports of student
attitudes and achievement in English, has outlined the general strategy
of the project, the sampling of students and the procedures used in
administering the tests.

A detailed description of the tests used to assess the stated
attitudinal and skill objectives of the Intermediate English program was
provided. This presentation was organized in terms of six major areas,
namely, Reading, Writing, Listening, Speaking, Verbal Creativity, and
Attitudes Toward English.

-
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The organization of the tests into five batteries administered
“to five, randomly selected groups of grade 7 to 10 students was described.v
Test scoring and data handling procedures were outlined briefly. //

]

: The results of a series oglanalysis of variance tests, designed.
to assess the.comparability of thé five major subsamples of students
with respect to age, sex, vocabulary scores, attitudes toward English
classes, tester and teacher ratings, were presented. Although the entire
group of students was found to be reasonably representative of Intérmediate ,
Division students and to be quite comparable across test-battery groups,
significant variationjein vocabulary and attitude among these groups
suggest caution in inferpreting grade and test performance differences. :
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INTERMEDIATE ENGLISH EVALUATION PROJECT:
READING - STUDENT. ATTITUDES AND ACHIEVEMENT

R. G. Stennett, Ph.D. & Lorna Isaacs
Educational Research Services

Research, Report 74-08 k

This report’ is one ot & seriés of six which describes "in detail

. student attitudeS and achievement in.major areas of the Intermediate

English program. The six reports, in turn, represent one major segment
of the needs assessment phase of an overall evaluation plan which has
included prior surveys of the commmity, faculty and students and a
special goals-specification project. b

Because of the size and complexity of the achievement assessment
phase of the evaluation project,a 'preface' paper has been prepared which
gives an overview of the project and describes the sampling procedures,
subject population, testing strategies, program goals evaluated, etc.
(Stennett & Isaacs, 1974). The current report has been written on the
assumption that the reader will tave read the 'preface' paper before

reading this one.

This rep&rt will present, in considerable det;}l, the students'
sampled, the attitude and skill objectives selected ffr evaluation,

the tests, scales and ratings used, and the statistical techniques
employed to describe summarize and amalyze the data. Because it is
anticipated "hat the(;esults of this study wiIl be used to formulate
relatively specific recommendations for changes in curriculum content,
emphasis and method, detailedy item-level tabulations of studcnt perfor-
mance, on the various tests have been provided in a series ‘of appendices.

A major limitation of this and other reports in this series is
the absence of clearly-stated standards or expectations of student perfor-
mance againstswhich their actuc’ performance can be evaluated. In the
case of some of the sthandardized tests, norms are available and will be.
referred to wher® appropriate. In some cases, the judgements.of some
classroom teachers who participated in the project will be used as refer-
ence points. How , really appropriate value judgements about -tHe
adequacy of st “performance require the development of explicit,
detailed, performance standards, (keyed to student age and ability. diff-
erences) about-which there is at least a reasonable degree of local con-
sensus. o

The findings provided in this report, therefore, represent one
of the important bases necessary for judgements about whether or not the
current level of skill in reading is adequate'”. In and of themseives,‘.
they.do not allow such judgements. As a source of pertinent information
for possible curricular change, howeve:, the current findings are among
the best available. T,

1074
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METHOD

Sampling of”Stﬁdentz f . _—

Because of the Hes1gn of th1s study, different samples of students
_had to be used to asses§ different aspects of their attitudes and achieve-
ment in the area of reading. Most attitude measures and a measure of
vocabulary skill are available for the entire sample of 2,685 students.
A test of silent reading skill (Battery II) is available for a sample of
534 student>. Measures of oral reading skill and ability to fcllow direc-
tions are available for a different sample of 540 students (Battery V).
Measures of English-related research skills are available for anofther, .
different sample of 546 students (Battery I). A more detailed description
of these samples may be found in tne 'preface' paper (Stennett G Isaacs,
1974). )

These three subsamples are quite comparable with respect to age,
and grade and sex composition. Although quite similar with respect to
verbal ability (mean percentile C.T.B. s.} vocabulary subtest scores of
55, 52 and 51 for students receiviag Batteries I, II and V resgectively);
the students who took Battery I tests are generally more capable.

-

Objectives Studied and Tests Used

In this sectioh each attitiide and skill {reading' objective of ~
the Irtermediate English program s:lected for study will be qucted (Rice
& Dickie, 1973) and the tests used to assess it described.

b
Attitides
Objective: To aeveZop in studeits u desire to read for enjoyment.
Studerts' enjoyment of leao1ng was measured by a locally-develcped six-
item zttitude scale -

Skille ;
K ‘ Objective: To have studen’s acquire a level of vocabulary which
fulfille theis needs. The vocabulary subtest of the Comprehensive Tests
‘of Basic 5kills (1968 edition), Form Q, was used. This is a 40-item,
m1fiple-choice test with one level (3) appropriate for grades 7 and 8
and .another, more difficult level (4) for grades 9 and 10. -
Objective: To have students acquire the ability tO»understand o
literal meaning; to follow a line of reasoning and make valid znférences.
Students were given the STEP Series II Reading Test (1971), which consists

'Comprehensive Tests of Basic Skills.




df/60 multiple-choice type items. The.items can be grouped for analysis
into three types which reflect studentslv (a) 'Coffiprehension, the ability
to understand written material..:.', (b) 'Translation and Inference, the
abifity to identify ideas when they are stated in language different from
the or1g1nal presentatijon; to deduce the meaning of figurative or obscure
words,.."', 'and (c}\'AnaZyszs, the ability to recognlze and appraise (1)
literary devices..., and (2) the author's purpose.:.'. One;form of the
test was given to students in grades 7, 8 and 9; a more ‘advanced form to

grade 10 Students. . “

ObJect1ve To have students acquzre research skzZZs zncludzng
skim reading, uses of. tables of contents, indices, headings, dictionary
and library skills, ete. Students were given subtest W-3 Form I1 of the
_Canadian Tests of Basic Skills (1968). This subtest contains 75 mu1t1p1er .

choice items designed to measure students' skill in the following seven
areas: Alphabetizing, Using the Dictionary, Using the Encyclopedla,;
Using Guide Words, Using the Index, Using Key Words, and Using General
Reference Materials. One level of the test was administered to grade 7
students and a more advanced level to students in grades 8, 9 and 10.2
Althcugh}thls test was not designed for high school students its use
with¥Fem in this project as a mastery measure was considered appropriate.

Objective: To have students develop the ability to read orally

with expression, rhythm, clarity and proper inivnation. Students were
given parts of thc Gilmore Oral Reading Test (1968) and their response
was tape-récorded. This test consists of a series of paragraphs of
increasing difficulty which students, tested individually, are simply
asked to read aloud. The examiner records the time the student takes

to read each paragraph and counts the occurrences of eight different

types of error. In this.study, a different examiner listened to the tape
of each student's performance and rated it on a simple scale for quality
of expression. (See Appendix K for the simple scale used to rate Oral
Reading Naturalness.).

- (l -
Objective: To have. students learn to recognize and be aware of
different levels of meaning beyond the literal. Students' success in
ach1ev1ng this goal was assessed by using a ‘pre-selected set of items .

from the STEP II Reading Test described above.

3

Objective: To develop students' ability to fellow written
ingtrittions. Students' mastery of the skill was-assessed by rating the
extent to which they were able to follow written directions on a writing
gssignment. (See Stennett § Isaacs, 1974.) ° ’

"eet Administration

All tests, except that for oral reading, were administered to
students in their normal ‘class groups by specially-trained testers

ZWith the exception of the Alphabetizing and Reference Material-Use Sub-
scales, the test items were the same for all students.
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(Stennett & Isaacs, 1974). During testing the classroom teacher was asked

to rate both the class and the tests being given on a number of simple, "

. locally produced scales (Appendix A). After each test sess13p, the tester

“completed a simple evaluation form (Appendix B) rating the adequacy of the
testing session. . Y

‘The Gilmore QOral Reading test was administered 1nd1v1dually to .

.students in an appropriate location in the student's school The student's |

performance was timed and ‘tape- -recorded® by the examiner".
- .

Test Scoring ~

N
[}

' All -standardized tests-were scored, using an NCS Scanner and IBM
370 computer, using programs especially written for this purpose.5 For
: . several of the tests, subscores were calculated for selected subsets of
‘ itens Judged to measure specific skills, and counts were made of the
number of items studénts answered as well as the number they answered
correctly. Whenever possible, percentile equivalents for all total and
. subscale scores were obtained using the publisher's normative deta.
* Certain error tdbulations on the Gilmore Oral Reading Test were
‘ made ‘or reviewed.by having two examiners listen to the tapes. lagings
" of the quality of students' expression were made at the same time.
A student s ab111ty to follow writteh directions was estimated by -
- simply counting hiow * many of the required points he observed wher completing
' -his writing 3551gnment¢nnd then reducing this count to a simple, three-
p01nt scale (Append1x Q).

. »
» Y - . s . \

Data Handling and Anaéysis . .

L - . .
» S All of-the data for all of the tests were punched into data cards, o
R - . verified and sﬁbseqyently edited yy computer. .
. o . All of the 'analyses were dolle, using standard statistical programs,.
on an IBM 370 computér. The major analyses consisted of:
) . »
\ . (a) calculating descriptive statistics (means and standard devia-
t1ons) and preparing frequency and percentage- frequency distributions for
all varlables separately by grade; (In some of thése calculatlonSf a -
. s, . P ] . B I 4’

. 3The Committee 'wishes to thank the Learning Materials Centre for'their gen-
\ erous help in prov1d1ng the necessary equipment and tapes.

“Mrs. Pamela Humann' s conscientious and dedicated assisfance in this part
of the project is gratefully ackhowledged..

-
-,

'“1ﬁ e >The Committee wishes to egpress their appreciation to Mr. Wayne Kelly for
= his ‘help w1th this and all other data processing aSpects of this prOJect..
L} ! »
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differentiation was made between students who| tried an item and answered
it incorrectly and students who failed an item because they did not
attempt it.) N \ : .

[} .-
I

, ' [ A

(b) calculating one-way analyses of variance (ANOVA) across grade
and grade-sex groups for all ratings, attitude and skill test subscale-
and total-scale scores, and ‘

.

(c) intercerrelating all ratings, attitude and skill scores.

1

!

. 4 \\

RESULTS
ATTITUDE
. Enjoyment of Reading

, The percent of 'q' ents agréeing and strongly agreeihg.hith each
of the six items makinfg up this scale are provided, separately by grade
and sex, in Table 1{ The means of these percent 'agreement' figures for

‘the six items are pdQtted in Figure 1. ‘
. ANOVA tests indieate statistical significance in PWo areas: ()

differences between boys and girls at all grade levels except 7, and (2)
a decrease in the scores of boys over the grade 7 to' 10 interval. These
findings indicate that girls enjoy reading more than boys and that boys'
enjoyment of reading decreases as they progress through the intermediate
years. Overall, about 70% of students endorse items which reflect "a real
enjoyment of reading. . ;

N ) ~

e
g .
FIGURE 1 Mean of percents of students reging with

@- * the six items comprising the Enjgyment of
\ Reading-scale, by,grade and sex.

2
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TABLE 1  Percent of students, by grade and sex, agreeiné* with each item
in the 'Enjoyment of Reading' scale. v

.

Percent of Students
. Item - - -Agreeing, by Grade and Sex
Nunber ftem Josex| 7] 8] 9] 10
I £ )
1 th;iagr:o:t:uigzgtre;g?ntthi M 80 82 7S 72
g F 83 | 91 | 88 | 89
classes, . .- .
6 I have recoﬁmended a book to s M 71 69 68 73
a friend. ) ' . F 84 91 92 92
Once ;‘have begun a book I *
e e Co . M 62 52 57 51
16 gften finish™it within a fgw F 63 67 74 1" 73
ays. .
= -
ZL 1 have re-read a favourite M 77 73 65 56 |,
book. F 86 | 87-| 72 | 7157
2t I enjoy reading novels of M 76 68 68 63 .
’ movies I have enjoyed. . F 80 86 82 83
! When I have extra time in
29 class, I often read a / ? gg' gg ig ;g
library book. .

*In order to simplify presentation of the data, the scores of both
students who 'agreed' and 'strongly agreed' with an item were added
together to calculate the percent agreement figures presented in
this table and plotted in Figufe 1.

SKILLS
Research Skills: Canadian Tests 6f Basic Skills, Subtest W-3

Although this ‘test was not designed for use with high school stu-
dents, the form normally given to grade 8 students was also given to grade
9 and 10 students. The percentile equivalents of raw sc6tes for grade 8
students were also used to obtain percentile scores for,the grade 9 and
. 10 students. This unusual use of this test is based on the desire to
- provide estimates of student mastery of certain reading subskills rather
than to compare-iondon students' performance against the performance of
other groups. It is also for this reason that student performance is
described largely in terms of the percentage of all students passing each
item on the tests. Equivalent figures for the standardization sample are
given where available for comparison. The percentage of students passing
each item'is also presented for just those students who actually attempted
. it, . - ’

«




. Because of their voluminous nature, these data are presented in
Appendix D. The reader who wishes to make a detailed study of”them will
require a copy of Form 2 of the Canadian Tests of Basic Skills. Simpler
summaries of these data are provided in Tables 2 and 3.

) . .
TABLE 2 Mean number of items correct, by sex and grade, for various 'sub-
scales' of Form 2 of Subtest W3 of the Canadian Tests of Basic

Skills.

Subscale

~
—
o

—
—
(o]

—
w

Alphabetizing

—
[\ ]

Using the Index

| Using Dictionary Guide Words

. .
Using Key Words

"

Nl o e ]le v o (oo o oo o v v e e

0 |~ | | |w v oo = &9 o

Using the Encyclopedia

f

,
wlulo o |luile v & [th [trvn v v v Jwi | o [ |o oo [ 0
. . . . . . h h . . . . . . . : . . . . .
S C7 0 -3 BT i DR (-0 (=2 R (V0 (R DR B AR o o L & o o

5.4
6.0
5.7
5.4
6.9

'6.0

Using the Dictionary

4

Using General Reference Matér@als 8, 12*

wlolulual=lolalo v v |lvu]lw |l |v|s |n o |~ (v |& o
& lvnle vl | [ fo oo o o v v o (v v s k&0

Total

*For these two scales, the first numher is the number of items for grade 7
students; the second the number of items for students in grades 8, 9 and

In each case, the older students have some different and/or more
‘difficult items:. )

R




test W3 (Knowledge and Use of Reference Materials)

ABLE 3 Mean rcentile scores, by grade and sex, for Sub-
W
of Form 2 of the Canadian Tests of Basic Skills.*

- ' ) ] Grade
‘ " Sex ] 7 8 9 10
= -
Male 36.0 25.0 44.1 56. 2
Female 51.0 39.4 58.6 72.3
Total 42.8 | .32.2 50.4 64.5
% of Students
With Percentile - 34.7 24.4 47.8 | 68.3
Scores >50 : .

*Although there are some valid statistical arguments against
averaging percentile scores, such averages are presented in
this and other reports because they do convey, in a fairly
easily understood way, the pattern of student performance

- by sex.and-grade. A more adequate estimate of the level of
student performance can be gained by examining the row of
figures which gives the 'percent of students with percentile
scores >50'. If London Students performed exactly as well

— as the students in the standardization sample, this row

, would have a value of 50 entered in each column.

ANOVA tests revealed two major trends: girls generally score
slightly higher on all of the subscales than boys, and students' scores
improve gradually over the grade 7 to 10 interval. London studepts'’
performance on these tests is generally below that of the national stan-

» dardization sample.  * ) ' ’

Teachers' estimates Of the instructional- emphasis they had given
to each of these skills in their class up to the point of testing are |
summarized in Aﬂﬁendix E; their judgements of the grade at which they
expect students to have fairly complete mastery of these skills are
summarized in Appendix F. An examination of these data reveal: (a) a
very wide variation, both within and across grade levels, in the amount
of instruction provided in these skills, and (b) a similarly wide varia-

N tion, both within and across grade levels, in teachers' expectations of
the grade level at which the various skills ought to be mastered. Al-
though these data were produced by only five teachers at each grade level

o . _
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using rather crude scales, it seems quite eéﬁdent that there is little °
consensus about when and how much attention ought te be given to the area
of 'knowledge and use of reference materials'. This may account, in part,
for students' relatively poor performance on these tests.

-
L3

Reading Skills: STEP II Reading Test and Vocabulary -

The percents of students passing each item on this test are pre-
sented, separately for the three 'subscales' of Comprehension, Translation
and Analysis, in Appendices G, H and I respectively. .The percents passing
for the normative or standardization sample are also listed for purposes
of comparibon.

The means of the number of items correct for each of these same ,
three 'subscales' are presented in Table 4 and the mean raw scores with
percentile equivalents are given in Table 5, all by grade and sex. It
should be remembered that students in grade 7, 8 and 9 took one level of
this test (3A) and grade 10 students, a more difficult level (2A).

Interpretation of these findings is complicated by the fact that,
whereas the normative data are based upon testing students in the Fall,
students in this study were tested during February and March. Although
Spring norms are provided, the test publisher, on direct inquiry recom-
mended reporting the data in terms of Fall norms. ° This means that the
estimates of London students' performance are probably somewhat high.

It does, however, seem reasonable to conclude that the London students
tested did at least as well on the reading tests as students in the norm-
ative sample. '

One-way ANOVA tests indicate no significant differences in the
performance of boys and girls on this reading test. Although students
generally improved their raw scores over the 'grade 7 to 10 interval,
their performance, viewed in terms of percentile scores, showed no system-
atic grade trends. Overall London students' performance on this test was
as good or better than that of the normative population, U.S. students in
1968. :

- The pattern of London students' performance on the three subscales
" follows quite closely that of the normative group. There do not appear to
be any particular weaknesses or strengths rélated to the skills of compre-
hension, translation or analysis.

3

J

®personal communication from Dr. J. Goodison, Director, Cooperative Tests
and Services, Educational Testing Service, Princeton, New Jersey.
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Mean number correct, by grade and sex, fof Compre-
hension, Translation and Analysis 'subscales' of
the STEP II Reading test.

-

Sex

Cbmprehenéion

Grade

Male

Female

Total

Test-Level

Number of Items

Sex

Male

Female

Total

Test Level

A

Number of Items

28!

Analysis

Sex

Male

Female

Total

Test Level

Numbetr of Items
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TABLE 5 Mean number of items correct, by grfide and sex, for
the STEP II Reading Test, with percentile equivalent
of mean raw score and percent of students receiving
a percentlle score at or greater than the SOth
percéntile.*

Sex ¢

Male

Female

Potal

Test Level

Percentile Equlvalent
of Mean Raw Score

% of Students With
Percentile Scoresa®50

-

*Based on Fall norms; students tested in February and
March.

Reading Skille: Vocabulary

The mean percent11e scores of all 2,685 students on the Yocabulary
subtest of the Comprehens1ve Tests of Basic Skills, grouped by grade and
sex, are given in Table 6. These figures indicate that London students'
word knowledge is as good or better than that of the standardization
'sample on this test. It is also evident that the performance of elemen-
tary students is somewhat better than that of the secondary students.

)

TABLE 6 Mean percentile score on the Vocabulary
subtest of the Comprehensive Tests of
Basic Skills, by gran and sex.
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' Because students' scores on vocabulary tests correlate quite well
with measures of gemeral intellectual verbal ability, these findings also
suggest that the sample of students used in the overall evaluation project
is of at least average ability. This, in turn, ‘tends to eliminate 'low .
ability' as a factor accounting for less-than-average performance on other
English skills. - '

»

Ability to Follow Written Directions

Students$' ability to follow written directions was assessed by
rating ‘how well they followed such directions when given a writing assign-
nt. The actual writing assignment is reproduced in Appendix J and the
_rating scale in Appendix C.

The percents of students, by grade, receiving each of three possible
ratings of the extent to which they followed directions on the letter-writing
assignment are provided in Table 7. As is evident from the data of this
table, and confirmed by an ANOVA test, students' performance becomes in-

T creasingly better as one goes up. the grade levels. . ’

TABLE 7 Percent of students, by grade, receiving
each of three possible ratings of ability
to follow written directions on the letter
writing assignment.

/
Grade
. # Rating 7 8 9 10
' ' 3 ' 20.4 23.3 28.5 47.3 J
2 53.1 63.7 63.8 48.8
] 26.5 13.0 6.9 3.9

Given the ndtuxe of the task, it is difficult to believe that the
relatively poor perform tudents is due to a lack of ability to
understand and follow directionsMw It is much more likely that their = .-
relatively paor performance resulty from a lack of concern, i.e., the
underlying prdbplem is one of motivation rather than one of ability. The
significance oX this finding is heightened by the fact that students were
told that their\performance on this particular assignment could affect
their term mark. . - )

[V
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Reading Skills: Oral Reading

Since it was not possible to administer ;bé Gilmore Oral Reading
Test in its.entirety, the following procedure was used: all students
were given paragraph 7; those who.-made 10 or more errors were then given
paragraph 5; those who made fewer than 10 errors were given paragraph 9.
Although this procedure does not permit use of the publishers' norms, it
does provide a standardized sample of oral reading behavior and permits
" an analysis of types of error, grade trends and sex differences. '

- Table 8 gives the pergents of students, by grade, who read either

Sgaragraphs Sand 7 or 7 and 9. It is apparent from these data that stu- .
ents' oral reading skill improves considerably over the grade 7 to 10
interval.

[
) . )
TABLE 8 Percents of students, by grade, reading either

paragrapﬁs 5 and 7 or 7 and 9 on the Gilmore
Oral Reading Test

Grade
Paragraphs : -
Read 7 | 8 9 10
S &7 55.5 40.8 27.7 16.7
78§09 44.5 59.2 72.3 83.3

Table 9 gives, by grade, the mean number of errors of various types
made by students as they read paragraph 7 and the mean number of seconds
they took to read jt. Again it is evident that students' perfomnmance im- e
proves zarkedly as a function of gride level. The improvement i3 most
noticeanle in the reduction of errors which indicate 'decoding’ difficulties,
i.e., substitutions, mispronunciaticns and words pronounced by the examiner.

- I

The percents of students, by grade, receiving various ra:ings of
the 'naturalness' of their oral reading are presented in Table 1V. Students'
performance’ improves as a function of grade level. The most noticeable
improvement, probably related in part to the difficulty of the material,
occurs between\grades 7 and 8.

Interrelationghips among ability,
at#itude and reading ekill measures. -

Because three different groups of students took different batteries
(I, II and V) of tests to provide an assessment of Intermediate English

ERIC S v
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TABLE 9 Mean number of errors of various types, by grade, made by.
students when reading paragraph 7 of the Gilmore Oral Read-
. ing Test and mean number of seconds to read paragraph 7
. “Grade
Type of Error 7 8 9 10 ,
Substitutions ' 5.14 3.54 3.18 2.50
Mispronunciations 2.14 1.13 .73 .52
Words Pronounced by Examiper 0.48 | .13 .14 .04 |
Disregard of Punctuation 0.41 .33 .17 .08
Insertions 1.29 .88 1.08 .88
Hesitations 0.02 .03 .03’ .00
Repetitions 3.13 4 2.71 2.45 1.89 !
Omissions 0.85 ", 76 67 | - .66
“Total 13.49 9.47 8.42 6.59 -
Mean Reading Time in Seconds 77.71 63.35 58.24 51.87

7
TABLE 10 Percents of students, by grade, receiving
various rafings of their 'Naturalness of
Oral Readipg' on the Gilmore Oral Reading .
Test. /i . ~ ‘
SNl - ;
‘ Grade - .
Rating 7 8 9 10
' 3 .3 10.3 10.3 12.4
T
Y 2 67/7 80. 2 83.6 85.0
_ 1 Zb].l 9.5 6.0 2.7
A
Mean 1.84 2.01 2.04 2.10




N

program goals in the area of reading, examination of the interrelations of
aZZ ability, attitude and reading skill tests is not possible. Those
relatlonshlps which can be examined, therefore, are presented 1n three
sets, one for each test battery.

Also, because students in different grades were given different
'levels' of the various standardized tests, correlations among the various
types of variables could be calculated for.only those students inthe
sample who had taken the same 'level' of thé standardized tests.

(a) Knowledge and Use of Reference Materials )

Pearson product-moment correlations, calculated among vccabulary,
attitude and subscale scores on subtest W3 of the Canadian Tests of Basic
Skills, are given in Table 11. An examination of these correlations indi-
cates that: (i) Students' performance on the various reference subskills
is significantly but quite modestly intercorrelated. (ii) Students' per-
formance on all of the reference subskills is related significantly, if
modestly, to their verbal ability, as measured by the vocabulary test.
(iii) There is a slight trend for students who enjoy reading and/or tend
to apply their English skills to have greater mastery of reference sub-
skills.

TABLE 11 Intercorrelations among measures of verbal ability, at:itude and
skill in reference material use for 360 grade 8, 9 and 10 students.

Variable* 2 3] 4 5| 6 71 3] 9110
1. Vocabulary percentile _i% ___'J%L 3§ 3? }5 SE -45 {1
2. Enjoyment of reading’ 36 116]20]16 20|20
3. Application of English skills | 4 lwjwo)- jis] |
4. Use of the Index i ! 37 (34 [40 |43 | 36| 33
5. Use of Guide Words ) 36 | 25 |36 | 26 | 32
6. Use of Key Words 36 [ 39 133]24
7. Use of Encyclopedia 43 | 35| 26
8.‘Use of Dictionary ' | 44| 39
9. Knowledge of Referénce Materials ] ] - 34|
0. ‘Alphabetizing ’ ~

*A correlatjon of .11 is required for significance at p <.05; .15 for\j'
significance at p <.0l1. Only significant correlations are. reported
in this table. Decimals have been omitted for ease of reading.

o
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(b) Verbal Ability, Attitude and Reading Skill
_Correlations among vocabulary, attitude and STEP 1I Reading Test
~ subskills scores, shown in Table 12, reveal the following relationships:
fi) Student performance on the Comprehension, Translation and Analysis
reading subskills are modergredy—interqorrelated. (ii) Performance on the
reading test, is highly related (.81) to verbal ability, as measured by the
vocabulary. test. (iii) There are -significant, though modest, relationships
between students' rated 'enjoyment of reading' and their reading perfor-
‘mance. .

-

TABLE 12 Imtercorrelations among measures of verbal ability,
attitude and reading skill for 380 grade 7, 8 and

9 students.

Variable* h 2 3 4 5 6
" 1. Vgcabulary Percentile §3~ 71 | '74 | 45 | 81
2. Enjoyment of ReadinL __2_9__ _2_8__ 24 1 37
3. STEP Il Reading - Comprehension | . 80 50 88
4. STEP II Reading - Translation . 53 89
5. STEP II Reading - Analysis i 61

6. STEP 11 Readiggﬁ?ercent@le

*A correlation of .10 is requi}ed for significance at p <.05;
.13 for significance at p <.01. Decimals have been omitted

for ease of reading.

(c) Verbal Ability, Attitudes and Oral Reading '

Correlations among vocabulary, attitude and oral reading tests,
shown in Table 13, indicate the following relationshiyps: (i) Oral reading
performance is moderately related to verbal ability. . (ii) Students who
ényoy reading tend to do better on the’ oral reading test: (iii) There

_are no significant relationships between students' rated self-confidence
in speaking and their performance on the oral reading test.




TABLE 13  Intercorrelations among measures of verbal ability, attitude,
and skill in oral reading for 582 students in grades 7 to 10
* inclusive.

Variable*

. Vocabulary Percentile

. Enjoyment of Reading

. Self-confidence in Speaking

. Oral Reading - Tetal‘Weighted Errors**
. Ordl Reading - Total Weighted Time**

. Oral Reading Naturalness

*A correlation of .09 is required for significance at p <.05; .12 for
significance at p <.01. Only significant correlations atre reported
in this table. Decimals have been omitted for ease of reading.

**These two measures involved’differgntial weighting of each student's
errors or reading time_for the Gilmor&Oral Reading test in terms of
which pair of paragtaphs, 5 and 7 or 7sand 9, he read. )

SUMMARY

t

This report has described the perf nce of grade 7 to 10 students
on several measures of attitude and skill Jelated to explicitly stated
objectives of the English program in the area of reading. P

‘. 1/ -

Thirteen tables, one figure and eight appendices were used to
present detailed data concerning students' performance on measures of:
enjoyment of reading, vocabulary, silent reading, knowledge and use of
reference materials, oral reading, and ability to follow writteh directions.

Interrelations among ab;lity, attituyde and skill measures were
noted briefly. g

In general, students' performance in the area of reading shows
fairly regular growth over the grade 7 to 10 interval with a tendency
for girls' performance to be better than that of the boys. Students
ability and/or willingness to fallow written directions and their know-
ledge and use of reference materials seem to be somewhat below 'expecta-
tions.' There is an evident lack of consemsus among faculty concerning
what skills should be 'mastered' at what grade level, and a corresponding
wide variability in the teaching emphasis the skills are given. .
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'{ ) APPENDIX A .
"y ®

. . FORMS USED BY. THE CLASSROOM TEACHER
, 0 RATE HER CLASS AND THE TESTS BEING USED , ;

INTERMEDIATE *ENGLISH PROJECT

. -

' TEACHER RATINGS OF CLASSES AND TESTS

’

\

’ There are three major related difficulties in trying tc evaluate
any program in any subject area: deciding what program objectives to

" assess; determining how to 'assess them and, finally, locating or devel-

oping so?e standard§ in'terms of waich evaluative judgments can be made.

With the help of various groups of teachers, .the English study
committee has selected which elemeats of the intermediate program to
asses: first and has selected or developed some tests for tHis purpose.
The committee, however, is not com)letely atisfied with all of the .
tests and needs your help in both evaluating their appropriateress and
creat. ng some general stfdards against which the adequacy-of students'

.perfo::mance on them can bg judged.
- ~

In order to make it easier for you to communicatdyyour opinions

and judgments, the Committee has developed the following set of questions
which it would like you to.answer. Some of the questions ask you to rate
your c¢lass in general terms; some are concerned with estimates of your

" class's performance on the tests, and some are concerned with your
opinions about the appropriateness of the tests and performance standards
or gqi&s for them. ST :

~ fﬁ”n Even though some of the questions may seem impossible or very
dif¥igult, please try to answer all of them as frankly as you can.
Because we will want to relate student performance to some of
the ratings you give, it is necessary to have you identify yourself on:
the questionnaire form. However, you may rest assured that you will not
- be identified in any written reports and your responses will be treated
as confidential information. The purpose of this project is to evaluate .

| program, not people.‘ \ « e

- /:j .
z ’ -}
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: NAME: - | ‘ SCHOOL:

-

If grade 9 or 10, cgurge code (e.g. Eng.251)

> .

' and title

Number of different English classes taught this year.

i

"PART 1 - RATING OF THIS CLASS

'
Give a general assessment of this class‘by{making the following
ratings. - s ”

’
-

Cbmpared to all of the other classes at this grade level that I
. have ever taught, this class...... .

is better than average in academic ability
is of average academic ability

is below average in aeademic ability

¢

seems tc enjoy English more than most classes
| shows neither special enjoyment nor distaste for,EnglisH ,

™ £y

doesn't scem to enjoy English as much as most classes

possesses very good English skills ~ >
has average English skills

is weak in English skills
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o APPENDIX ‘B -
/ FORMS USED BY TESTERS ?RATE THE ADEQUACY OF THE TESTING SESSIONS

TEST SESSION EVALUATION SHEET

Teacher's Name

BATTERY 1 I IV

-

(a) What degree of effort did the students put into doiﬁg the tests?

good, conscientious effort _
average effort
gave only minimal effort

L 4
gave sufficiently little effort to
perhaps invalidate the tests

L
(b) To.what degree was the testing .session free of interruptions, e.g.,
M P.i. system, someone at the door, unruly student, etc.?

[J no interruptions at all

[C] only minor interruptions

[J enough interruptions to interfere
signifigantly with testing

[C] serious interruptions, perhaps
invalidating the tests

(c) 'What was the general attitude of the class toward doing the tests?
very positive
slightly positive
. S .
neither obviously positive or negative .

slightly negative

very negative
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APPENDIX C

SCALE USED T RATE STUDENTS' ABILITY TO FOLLOW WRITTEN DIRBCTIONS

>

SCALE 7.

FOLLOWING DIRECTIONS

Student has followed directions carefully:

- written on every other line
- used letter format

- included all of pertinent information

given, e.g.,
- responded to
e.g., giving

address
specific directions -
reasons, explaining the

situation

Student has followed directions with respect
to the main intent of the assignment, but has:

- failed to write on every other line, or
- not used letter format, or
- left out pertinent details, e.g. address

Student has really.not grasped the main intent

of the assignmient, included pertinent detail
nor used the appropriate format.

A
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APPENDIX D /

Percent of students, by grade, passing each item of Subtest W3 of Form 2
of the Canadian Tests of Basic Skills. !

‘Alphabetizing
. to Grade
Items 7 3 9 e
~Of g * [~] st [~] [~]
e LB LR LR LR LR
O ong * 1 g {rZ * | a = * ] Eﬂ_f_=
67 | 130 § 80 | 73 | 80 | aa | 51| 68 Q56 | --| 76 J 67| -. | 80 |
68 | 131 ] 84 | 80 | 84| 37| 55| 68 | 53| - | 73 | s8] -- | 70 |°
69 | 132 0 67 | 77 | 67 | 32| 44 | 58 |51 | - | 73] 47| - | 58
70 | 133 | 81| 68 | 81 |40 ! s5 | 75 §s1 | --| 74 | 65| - | 82 :
71| 134079 69| 79 | 32| 516250 ) --|73]66] --|83
72 | 1 85 | 83 |8 | 15| 23 | 30 24 | - | 37} 27| - | 38
73 | 1 88 | 84 | 88 | 27 | 40| 58 |44 | - | 69 | 47 | - | 61
74 | 137 | 79 | .75 | 79 | 31 | 54 66 | 48 | -— | 76 | 57 | - | 75 .
7s | 138 | 68 | 68 | 68 | 26 | 471 57 | 45 | =« | 72 [ 59| - | 78
76 | 139 | 85 | 80 | 85 | 22| 45 | s0 41 | -- |68 J52 ]| - | 71
77 {140 | 77 | 74 | 777} 23| 45 | 52 }37 | -- | 63 1 49 | - | 69
78 {141 | 88 | 77 | 80 |27 | 47 | 64 | 35 | -- | 60 | 47 | - | 68 '
79 68 | 69 | 68 ) 4 B S
80 82,| 77 | 82 F
81 |- 185 | 78 | 85 o -
82 62 | 67 | 62 :

* *Perrent iassfhg based only on those students who actually tried the

item. . .

The father large discrepancies which occasionally occur between the
percent passing figures noted in this colummn and the column headed //~——~,‘,
'London' results from the fact that a significant number of ctudents

- did fiot finish this timed test.

It is also important to note that, whereas the alphabetizing items
were the First ones attempted by grade 7 students, they were the last
ones for the grade 8 to 10 students. -

-~
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APPENDIX D (Cont'd)

]
>

Using the Index

Grade
7 8 9 10

wg § g 5 1.

AR IR N N

— = = * - = * 2 = * - = *
83 54 47 | s5 | 49 54 | 50 | 56 -- | 57 61 - | 61
84 | 63 66 | 63 | 62 | 71 | 62 | 76 | -- | 77 72 | -- | 72
85 34 40 | 34 | 41 54 | 41 | 59 | -- | 59 | 68- | -- | 68
86 | 66 63 | 67 ' 67 | 75 | 67 | 86 | -- | 86 81 - | 81
87 1 30 |. 39 | 30 | 44 | 47 | 44 } 59 | -- | 60 ) 64 [ -- | 64
88 | 53 511 53 ] so | 5727 | so0 ] 66 | -- | 68 | 66 | -- | 66
89 | 45 44 | 45 | 48 | 56 | 48 | 62 | -- | 63 | 75 | -- | 75
90 | 31 28 | 31 38 | 37 | 38, 48 | -- | 49 | 62 | -- | 62
91 58 551 s0 | 64 | 61 | 64’} 77 | -- | 79 L 75 | -- | 75
92 | 24 48 | 25 | 44 | 55 | 44 | 52 | -- | 53 } 59 | -- | 59

Using Dictionary Guide Words
93 | 64 57 1 s } 71 | 70 | 71 | 73 | -- | 74 | 80 | -- | 80
94 | 49 | 45 | s0 | s8 | 56 | s9 | 65 | -- | 66 | 71 | -- | 71
95 | 34 23| 35 | a3 | 51 | a3 | so | - | s0o | 52 | -- | s2
96 | 75 69 | 76 | 83 | 80 | 84 | 86 | -- 86 | 88 | -- 88
97 | s1 60 | 52 | ea | 66 | 64 ] 71 | -- | 71 79 | -- | 79
. Using Key Words

#s |35 | 22 | 35 Jaa | 56 | 44 | 57| - ['sa [ 1] - | nn
99 | 74 70 | 76 | 79 | 81 | 79 | 89 | -- | 90" ] 95 | -- | 95
1007 76 | 58 | 78 | 70 { 80 | 70 | 85'| -- | 8 | 88 | -- | 88
101 | 49 55 | s0 | s5s | 68 | o0 | 61 |§-- | 62 | 72 | -- | 72
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APPENDIX D (Cont'd)

Use of the Encylopedia

- Grade
7 8 9 10
d 12 ¢ 2l gl s
=l &8s .88 .18 |8|.-|8|%8].
102 | s2 | 63 | 53} 69 | 73| 69 | 83 | -- | 84 | 89 | -- | 89
103§ a0 | 25 |- 40 ) 34 | 33 | 34 | 45 | - | a7 | 42 | -- | a3
108 § so | 55 | 60 | s8 | 63 | 9 | 68 | -- | 69 | 73 | -- | 73
105 [ ac | 41 | as | 48 | 47 | 48 ] 61 | -- | 62 | 81 | -- | 82
106 | 25 | 41 | 26 } 39 | 60 | 40 | 58 | -- | s9 | 73 | - | 75
107 | 18 | 20 | 19 | 26 | 28 | 26 | 22 | -- 22 ]2 | .- | 2
' Use of the Dictionary®
117 | sz | 572 | 2 1l 76| 77 | 78 | -- | 8a } o2 | -- | 94
108 | as | 49 |51 | 61 | 58 | 63 | 68 | -- | 70 | 86 | --- | 87
112 | 32 | 39 | 38 | 48 | 44 | 50”] 59 | -- | 61 | s6 | -- | s6
115 | 26 | 32 | 34 | 35 | ¢3 | 37 | 45 | -- | 39 | w6 | -- | 47
100 | 42 | 49 | 46 | 47 | 53 | 48 | 53 | -- | s4 | s0 | -- | s2
10 | 45 | 55 | a9 | ss | 65 | 57 f s9 | -- | 61 | 72 | -- | 73
111 | 40 | ¢4¢ | a7 | 53 | 58 | s6 | 61 { -- | 63 | 72 | -- | 73
113 | 35 | 38 | 42 | s2 | 49 | sa 61 | -- | 64 | 67 | -- | 68
114 | 27 | ¢4 |36 | aa | 52 | a7 | 53 | - | 56 | 711 | -- | 72
- 16 | 22 | 27 | 30 | 31 | 42 | 33 J 39 | -- | a1 | s6 | -- | se

*Double lines in this and the following table have been used to separate
groups of items which are related to different aspects of the skill in
question. See Teacher's Manual for the Canadian Tests of Basic Skills,
Thomas Nelson & Soms, 1968. ’

L)




APPENDIX D (Cont'd)

Use of General Reference Materials -

Grade

London




. APPENDIX E - 27
_ Teachers' ratings, by grhée taught, of the instructional emphasis they had
given, up to the poin;,of testing, on the various skills involved in know-
ledge and use of refer#nce materials.
-4
Indexing . Use of Guide Words
Grade R Grade
1 * : *_'
Rating* | ; | g | 9 | 10 Rating*-{~, | g | 9 | 10.
—
1 2 4 3 1 2 2 2 1
2 3 2 1 2 1 1 2 2-- E
3 2 | 111 | | 3 1 | 111 1
4 4. L1 1 1
5 S
Jge ¢f Yeu wWords Use of the Encyclopedia
Grade Grade )
. * 3 *
, Rating ;7 gl 9!l 10 Rating® | 7 | g | 9 | 10
i ) ’
1 1 - 3 2 Y 2 1 2 2
T i
| 2 -2 L2 2 3 2 2
r * T
3 1 2 1 I 3 1 1 2 1
4 1 1 4 . 1 1
S 5
Use of
vge ¢f trne. Dlcrtionars General Fefererce Materials
Grade Grade
. pu 3 *
Rating 2 8 9 0 RatlngAf 7 8 9 10 -
1 1 |1 1 1 1 '
2 1 3 1 1 2 2 3 1 2
3 1 L1 ] 2] 3 3 2 | 1] 3
4 2 2 1 - 4 1 1
S . S
Liphatetizirg *RATINGS
' Grade 1 - not taught at all ]
- Rating +7 8 | 9 | 10 | 2 - taught only incidentally
!
1 2 1 2 I'2 - giver minor ermphasis
- i
2 1 2 11 1 ¢ - taught at fairly regular
3 . M1 2 1 irntervals
S - substantial and systematic
4 1 .
emphasié
5 .1 1
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ference material skills should be fairly completely mastered.

Indexing : Use of Guide Words -
Mastery |~ Grade Mastexy | .+ Grade )
Grade 7 8 l 9 :é:; . Grade 1 7 8 ' 9 ' 10
5 ] 5 - 1
6 201 6 3011 ]
7 1 ‘ 7 1 | 1
8 2 | 2 11 2 8 2 |1 ] 2 2
9 - |1 N 9 @ ]
10 1 | 3 2 110 1 1
Use of Xey Words Uge of Ewncyclopedia
Ma::ery Grade Ma:'iery Grade
Grade 7 8 L 9 10 Grade_j 7 8 9 10
6 1 6 3 11 11
1.7 P 1 7 1 | 1-
8 30212 ¢t 8 1
' 9 i [ 2 1 9 1 1
] 10 L2 | 2 10 2 | 2 . 4
11 | 1 1 n 4 |
iUse of ) ]
Jge of Dietiomary . General Reference Materials
, Maz:ery Grade Maizery Grade -
) Grade 71 8 {9 | 10 Grade 7 | 8 9] 10
5 1 6 1 |1
6 * 2 7
B 7 1, ! i 8 2 | 3|1
8 1 | 3 2 9 1 1
9 1 2 10 1 | 2 1
10 1 -1 ' 11 1 1
11 1 12
12 1 13 1




APPENDIX F (Cont'd)

Alphabetizing

Mastery
at
Grade

5

Grade
7 8 9 10

6
7
8
9

10

1

12

13

164




- 30 . APPENDIX G

Percent of students passing ‘each of the items maklng up the Comprehension 'subscale'
of the STEP 11 Reading Test. * . .

3l
87
Jde
86
88
86
76
84
75

71
59
68
50

4¢
27
66
61
89
48
57

20
50
23
37
71 | -54
51 a2 | 36

55 25 36
*Percent passing based only on those studemts who actually tried the item.

**Item numbers are, of course, different for form 3A and 2A. This test is given
in two parts w1th 1tems numbered 1 to 30 in each part. For ease of tabulation,

items in the second part have been re-numbered 31 to 60.
¢

***Norms are for students tested in the fall term. ;»a 3




w , : APPENDIX H * - RN SEN
- ° S ) . 4 | I3

Percent of students passing €ach of the (tems making up the Translation 'subsqale'
of the STEP 1I Reading Test. )

-~

N -

FORM 3A . ) FORM 2A .
. ' Grade c
Item** 7 8 9 10
=4 : = = =
b
em L E |28 A e,
3A | 2A = = W = > - = * =3 = I
1 T | 80 | 87 | 89 | 91 | 91 | 9 ]| 99 | 94 | 99 | 94 | 95 | o4
2 4 o2 | 87 | 921 9 | 93 | 07§ 98 | 95 | 98 | 89 | 84 | 89
5 6 | 81 | 72| 81| 90 | g4 | 90 | 92 | 90 | 92 | 84 | 80 | 86 .
7 110 | 82 | 70 | 83| 9 | 75 | 90 | 89 | 80 |+89 |' 3 | 71 | 76
. o | -14 {67 | 61 | 67 § 76 | w6 | 77 1 79 | 73 | 79 | 88 |- 78 | 88*
11 | 17§76 | 69 | 76 | 76 | 79 | 77 | 83 | 79 | B4 | E9 | 74 90
15 | 18 J 62 | 49 | 63 J-66 | s9 | 66 | 77 | 67 | 77 | ¢8 | 62 | 68 .
16 | 21 § 36 | 354 32§ 47 | 48 | 48 | 77 |.61 | 77 | 48 | 49 | 49
17 | 24 {57 | 51 | 58 | 69 | 61 | 69 ) 77 @70 | 77 | 47 | 45 | 47
19 | 25 | 48 | 32 | a9 | 65 | 46 | 66 | 82 | 58 | 82 1 <1 | 40 | 52
21 | 26 | a8 | s1 | 49 | 59 | 60 | 60 § 76 | 20 | 77 e | 39 | 36
25 | 27 1 30 | 25 | 31 | 38| s0 | a0 | 51 | 40 | 53] 6 | 32 | 37
27 28 24 18 27 | 24 22 27 42 31 44 47 33 49
28 { 29 1 21 | 20 | 25 | 30 | 28 | 33 | 40 | 40 | 42 | s0 | 27 | 31
29 | 35 | 24 | 19 | 28 | 25 | 22 | 28 [ 42 | 33 | 45 ] 79 | 64 | 79
30 | 36 | 19 | 21 | 22 f 29 | 27 | 33 | 37 {35 | 40 | 71 | 58 | 72
| s2 {37 L 7s | 61 | 76 | 79 | 71 | 80 ] 90 |82 | 90 | 28 | 25 | 28 .
N o33 | 39 | ss | 49 | s6 ) osa ! 55 sa [ as | 60 | a6 | o5 | 86 | e6
36 | 40 | 40 | 35 | 66 | 42 | 41 | 43 ]| 53 | 49 | 54 [q65 5 | 65
a4 | a6 L 72 | 60 | 74 L 76 | 70 | 78 | 82 | 76 | 83 | 59 | 35 | 40
as. | 48 } 67 | s8 | 69 | 74 | 65 | 75 | 87 | 77 88 | 30 | 30 | 31 .|
47 | 52 | 53| 47 | sa | 53 | sc | sa |79 | 61 | 81 | 43 | 40 | 48
49 | 54 | 26 | 28 | 28 | 40 | 34 | 42 | 48 | 47 | s0 | 23 | 20 | 28
“ | s0 | se {30 31| 32 | 33| 3¢ 34 | aa | 45 | 45 | 39 | 44 | 55
$2 | 57 L 0 | 32| 33 |42 | 38 | 46 | 44 | 49 | 47 1 39 | 41 | 67
ss | 58 | 37 | 48 | 42 } 51 | 55 | 59 | 57 | s2 | 65 | 25 | 24- | 39
58 | 60 § 26 | 25 | 35 | 31 | 32 | 41 | 42 | 43 | 54 | 21 | -27 435 -
60 26 | 24 | 36 | 28 | 30 | 36 | 46 | 40 | 60 Be

*Percent passing based only on ‘those students who actuall?’triea the item.
. -

**Jtem numbers are, of course, different for form 3A§pﬁd.2A.‘ This test is°given

x in two parts with items numbered 1 to 30 in each pﬁ}t. For ease of tabulation, -
Y . items in the second part have been re-numbered 31 10 60.
ERIC ©

!

¢ . - v g
e *Norms are for students tested in the fall term. 1J4
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" the STEP II Reading Test ; s

Percent of students passmg edch of the items makmg ‘hp‘,the Analysig 'subscale’ 6?\

«* | - <
B . < - .. FORM 3A ° - . FORM 2A .
. ~ - 4 Grade ’
* %k N . -
. Item . 7 . ) ) 9 . 1
X - i . R
|5 L 5 - | s 5
['4
e PSR LB ler. el 2
381 24 | =2 2 * 3 = * 3 | %,L* 1S 2 %,
. &
37 | 38 1 61 | 59 |'62 71 | 67 ) 71 | & | 74 | 85 f 46 | 23 | 47
i J

39 | 41 |-45 [%a1 |45 ] 45 | 46 | 46 } 50 | 51 |-sb-f 5o | s6 | S9 -

4% | 43 | 58 | 53 | so | 69 1 63 | 69 | 77 | 66 | 77 |-49 | 22 ¢|- 49
.sz 53 1 70 | 65 | 77 | /81l 76 | 87 L g | 82 | 87} s6 | 43| 65

56 59 25 | 19 32 26 27 31 |33 28 28 24 39 41
57 26 .| 22 | 34| 31| 26 | 38 |36 | 36 | .44 |} -- |, - | --
N < -, X ~
- *I’eroent passmg based only on those students who actually tried the item. .
"*Item numbers .are, of course, different for form 3A and 2A. This test is given in a
~ two-parts with items numbered 1 to 30 in each part. For ease of tabulation, items
,1& the second part have been re-numbered 31 to 60. r

***Norms are for students tested in the fall term. .
. F e -

. , . 4
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S . APPENDIX J ¥
L oo

. STUDENT WRITING ASSIGNMENT INSTRUCTIONS , ¢ ..

-

INTERMEDIATE ENCLISH

. 3

Write a letter to one of the'fol;owing three persons.

. The body of the letter should be at least 20 lines. Write on .
.®very other lihe. Pay careful attention to your grammar, spelling,
punctuation, etc. You may use a dictionary. This assignment will be
returned to your teacher, who may use 1t in determlnlng term marks.

1. A TV program which you are looking forward to viewing will not be
shown. In your opinion, the program to be seen in its place is less
interesting than the originally scheduled show. Write a letter to
Mr. K. L. Jones at CFEW-TV in this city. «Inform Mr. Jones, #ho is
the station manager, of your concern by pointing out your reisons
for liking the one program and not liking the other. Be sur:z to
‘give convincing arguments in each case. Station CFEW-TV 1s located -
at 123 Newmarket Avenue.

L) ‘ I
2. You recently bought a certain product. Th roduct has failed to
meet its advertised expectations. The loc tore which sold the

itém refused to help you. Mrs. Ann Smith is the consumer relations .
officer at Ace Manufacturing Limited, the firm which manufactured '1'
the pro . Write to her at 419 Southern Avenue in Toronto. Out-
line whatéver background information is necessary and the complaint .
which you have about the product. Ask for her assistance 1n finding

* arsolution to the problem. -

-

.

5 ) | " ’ .
. 3. You are one of a group of “students which wa’s to have a coke machine
- . installed in your school.. You have met with the principal and he 1s

not opposed to the idea. Before the machine can be installed, how-
ever, permission must be obtained from the London Board of Education.
% Write to Mrs. Judy White, who -is Chairman of the Board of Education,
« e and explain thg situation to her. -Ask her assistance 1n presenting
thhﬁ request to“other Board members. Point out the.arguments in 0
favour of the installation of the machine which she mgy use in her .
‘presentation. The mailing address for the .Board is P)0. Box 5873

in this city. /r"




~ APPENDIX K

°

. - ORAL READING NATURALNESS
- / .

The student reads loudly' enough éhd.}he reading is pacéd
There is correct
Res.
S

Kk
so that it is readily understood.
rhythm to the passage with emphasis in the proper pl

¢ ,

2 i, « It is difficult in some places to unae;stand the passage
because the reading is too soft or not well paced. It
does not always flow smoothly because of improper emphasis

or lack of rhythm.

.
[y

It is difficult to understand the passage because the
There is"no

1 .......
reading is teo soft or not well paced.
rhythm to the reading with emphasis either missing or

. inappropriate.

-

»
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INTERMEDIATE ENGLISH EVALUATION PROJECT:
WRITING - STUDENT ATTITUDES AND ACHIEVEMENT

R. G. Stennett, Ph.D. & Lorna Isaacs
Educational Researgh Services '

. Research Report 74-09

This report is one of a series of six which describes in detail
student attitudes and achievement in major areas of the Intermediate
English program. The six reports, in turn, répresent one major gegment
of the nesds assessment phase of an overall evaldation plan which has
included prior surveys of the community, faculty and students and a special
goals-specification project. .

Because of the size and complexity of the achievement dssessment

- phase of the evaluation project, a 'preface’ paper has been prepared which
gives an overviéw of the project and describes the sampling procedures,
subject population, testing strategies, program goals evaluated, etc.
(Stennett § Isaacs, 1974). The current report has been written on the
assumption that the reader will have read the 'preface’ paper before read-

ing this one.
.

This report will deta?l the students sampled, the attitudinal and

achievement goals selected for evaluation, the tests, scales and ratings
and the statistical techniques employed to describe, summarize and analyze
the data. . Because it is anticipated that the results of this study will
be used to formulate specific recommendations for changes in curricular
content and method, detailed item-level tabulations of student' performance
on the various tests have been provided in a series of appengices.

A majop limitation of the current report is the absence of clearly-
stated standards or expectations of student performance against which their
actual performance can be evaluated. In the case of some of the standard-
ized tests, norms are available and will be referred to' when apptopriate.
In other cases, for example spelling, students' performance can be assessed
against an absolute standard. For some tests, classroom teachers made
judgements about the appropriateness of the tests and, in a general way,
indicated how they thought students should and would perform. However,
really appropriate value judgements about the adequacy of student perfor-
mance require the development of explicit, detailed, performance sfandards,
(keyed to student age and abirlity differences) about which there is at
least a reasonable degree of local consensus.

' The findings provided in this report, therefore, represent one
of the important bases necessary for judgements about whether or not the
current level of student skill in writing is "adequate'". In and of them-
selves, they dos not-allow such judgements. As a source of pertinént

_information for possible curricular chan%g, however, the current findings
are undoubtedly the best available. -

- ' 10174
L]




METHOD
Sampling of Students

Because of the design of this study, different samples of students
had to be used to assess different aspects of their attitudes and achieve-
ment in the area of writing. Most attitude measures are available for the
entire sample of Z,685 3tudents. The tests, which required students to
write a business letter (Battery V), involved a subsample of 540 cases.

A different subsample of 537 students took the writing-related subtests of

the Comprehensive Tests of Basic Skills (CTBS) (Battery IV). A more detail-

ed description of these samples is provided in the 'preface' paper (Stemnett
' § Isaacs, 1974). ’

The Battery IV and V subsamples are quite comparable with respect
to age, and grade and sex composition. Although quite similar with res-
pect to verbal ability (mean percentile CTBS vocabulary subtest scores of
49 and 51 respectively), the grade 9 and) 10 students who took Battery IV
indicated significantly more 'enjoyment of English classes' than those who
took Battery V.

~ Y
Objectives Studied and Teste Used

) In this section each attitudinal and skill 'Writing' objective of
the Intermediate English program selected for study will be quoted (Rice
§ Dickie, 1973) and the tests used to assess it described.

L3
-

Attitudinal Objectives

Objective: To develop in 8tudents an emjoyment of writing. Stu-
denté! enjoyment of writing was assessed using a simple, locally-developed
attitude scale consisting of three Likert-type items. o

Objective: To develop in students an acceptance of and preference
for the conventions ¢of usage, spelling, sentence strutture, punctuation,
paragraphing and essay writing, but an ability to violate these copventions
appropriately. Students' attitudes toward conventional correct gxéression
were assessed directly using two locally-developed attitude scales. One
scale, called 'Usefulness of Grammar®, contained 5 Likert-typé items; <he
other 'Application of English Skills', contained 4 such items. An indirect,
but perhaps equally valid, indication of students' attitudes toward correct-
ness in written expression can be derived from an evaluation of the sample
of their writing behaviour taken to assess their skill.

i

Skill Objectives *

Objective: To have studente dfelop 8kill in writing exposition,
narrative, description and argument. 8 |




a8

Objective: To have students develop precision in written language;
to make calculated choices among worde and word groups; to differentiate
shades of meaning among altermative expressions; to be able to use 8tandard
reference books of English usage.

Objective: To have studente be able to use the conventions of usage,
spelling, sentence structupe, punctuation, paragraphing and essay writing
‘in an appropriate manner.

Students' attainment of these objectives was assessed primarily by
having them write a business letter (Appendix A). This assignment, done
during a regular class period under the supervision of a tester, was pre-

' sented to stuflents as possibly contributing to their term mark in English.
They were askeéd to have 'at least 20 lines in the body of the letter and
were given minutes to complete it. They were allowed free access to a
' dictionary. <,

-8

Students were provided with descriptions of three different situa-
tions and could write a letter appropriate for any one they wished. Each
of the descriptions contained all of the information necessary for them to

—use proper names, titles, addresses etc.

T Students' productions were corrected for format, spelling and

\ grammatical errors by two experierced English teachers® using a specially-

prepared marking scheme and tabulation sheets, (Appendices B & C). Each
student's production was also rated on 8 simple scales: presence of, and
support for, a central theme; organization; sentence structure; clarity
and effectiveness of communication; imagination, freshness, vitality,
richness; handwriting; following directions; and appropriate use of
letter format (Appendix D). ‘

In addition to the writing assignment, students were given three
subtests of the: Comprehensive Tests of Basic Skills (1968), Form Q, (Level
3 for grades 7 and 8; Level 4 for grades 9 and 10), to assess their know-
ledge of: punctuation and capitalization (25 items); <correct expression
(30 items), and spelling (30 items). All 85 items are of the typical
multiple-choice type. Because of time constraints, only 20 of the 30
items measuring correctness of expression-yere administered-

'

Test Administration

All tests were administered to students in their normal class greoups
by specially-trained testers (Stennett & Isaacs, 1974). During testing the
classroom teacher was asked to rate both the class and the tests being given
on a number of simple, locally-produced scales (Appendix E). After each
test session, the tester completed a simpie evaluation form (ABpendix F)
rating the adequacy of the testing session.

'The Committee wishes to acknowledge the dedicated and conscientious assis-
tance of Mr. Terry Benbow and Mrs. Marylou Cunningham in this aspect of

the project. . .
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Test Scoring

The subtests of the Comprehensive Tests olfBasic Skills weré scored’
by computer. The writing assignment was hand scored as described above.

As part of the preliminary training of the two test scorers and as
part of the process of monitoring the reliability of their ratings and
marking, a sample of 28 student letters were 'marked' by both scerers.

The results of the two scorings were coryelated and percent of agreement
figures calculated for all of the ratings made and types of errors counted.
Inter-rater correlations for the 8 rating-scales ranged from .78 to 1.00
with a median of .85. With 'agreement' defined as being 'within one point
of one another', the percent of agreement figures for the 26 types of error
tabulated varied from 67 to 100 with a median of 100. These figures indi-
cate a satisfactory degree of rater reliability for purposes of this study.

Data Handling and Analysis

All of the data for all of the tests were punchead into data cards,
verified and subsequently edited by computer.

All of the analyses were done, using standard statistical programs,
on an IBM 370 computer. The major analyses consisted of:

(@) calculating descriptive statistics (means and standard devia-
tions) and preparing frequency and percentage-frequency distributions for
all variables separatdly for grade and grade-sex groupings of students;

(In some of these calculations, a differentiation was made between students
who tried an item and answered it incorrectly and students who failed ah
item because they did not attempt it.) " e

(b) calculating one-way analyses of variance ﬁaﬁﬂﬂ) across grade
and grade-sex groups for all writing-test errors and ratings, attitude
and skiJl test subscale- and total-scale scores;

(c¢) intercorrelating writing-test errors and ratings and factdr-
analyzing the resulting matrix, and !

(d) intercorrelating the main subscores from all attitude and skill.
measures. \\\k ¢

—
~—

-

RESULTS

ATTITUDE

Enjoyment of Writing. The percent of students agre€ing and strongly
agreeing with each of the three items flaking up this scale are provided,

' separately by grade and sex, in Table 1. The means of these percent 'agree-

ment' figures for the 3 items are plotted in Figure 1.

o~
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TABLE 1 Percent of students, by grade and sex, agreeing* with each item
in the 'Enjoyment of Writing' scale. :

Percent of Students
Agreeing, by Grade and Sex

Item Sex 7 8 9 | 10

64 54 44 36

Memory work is worthwhile. 64 60 49 32

73 62 60 43

I enjoy writing short stories. 69 75 60 56

45 41 27 23

18 I like writing poetry. 65 58 49 53

T

*In order to simplify presentation of the data, the scores of both stu-
dents who 'strongly agreed' and 'agreed' with an item were added to-
gether to calculate the percent agreement figures presented in this and
Tables 2 and 3, and plotted in Figures 1, 2 and 3.

-

' L

Mean of percents of students'agree-
ing with the three items comprising
the Enjoyment of Writing scale, by
grade and sex.

OO Girls
8-® Boys

Mean Percént Agreement




girls are significant at all grade levels excegt 7 and aiso that the
decreases in the scores of both boys and girls over the grade 7 to 10

ratheZ dramaticall} as they progress over the grades. Boys' enjoyment
writing decreases more rapidly thay that of the girls.

Usefulnese of Grammar. The percents of students égreeing with

for the five items are plotted in Figure 2.

ANOVA tests indicate that. both the differences between boys and

interval are significant. These findings indicate that boys enjoy writing
less than girls asd that all students' enjoyment in this activity decreases

of

.

each ,of the five items making up.this scale are provided, separately by,
grade and sex, in Table 2. The means of these percent 'agreement' figures

TABLE 2 .Percent of students, by grade and sex, agreeing with the five items

making up the Usefulness of Grammar scale.

Percent of Students
Item ; ’ Agreeing, by Grade and Sex
Number Item Sex 7 8 9 10
2 The study of grammar helps my M 55 51 68 68
writing. F 55 69 80 82
12 The grammar I study is M 87 | 74 | 71 | 63
necessary. F 83 83 78 76
14 I believe that people who M 37 32 32 22
use poor grammar are poorly F Sf - 33 33 30
educated.™

22 | punctuation rules are good to M | 89 | 89 | 88 | 82
know. F 92 | 93 91 90
- 30 I try to apply the grammar M 81 ’3 19 | 75
rules that I have learned F 85 86 8s 81

when I am writing. . .

ANOVA tests indicate that: at all grade levels except 7, boys

agree with these items less often than girls; there is a slight trend-

for secondary boys to agree less with the items than elementary -boys.

Despite these differences the overall number of students agreeing
with the items making up this scale is quite high...about 70%. An inspec-
tion of student response to the individual items making up the scale




suggests an increasing endorsation of the concept that grammar’ study helps
their writing with decreasing, though substantial, agreement that the study
of grammar is necessary. .

\]

FIGURE 2 Mean of percents of students agree-
ing with the five items comprising the
Usefulness of Grammar scale, by grade
and sex.

O0—O0 Girls
®—@® Boys
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[w)
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Mean Percent Agreement
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4pplication of English Skills. The percents of students agreeing
with each of the four items of this scale are provided, separately by grade
and sex, in Table 3. The corresponding means of percent of agreement
across items are plotted in Figure 3. ‘

ANOVA tests indicate a substantial difference on this scale between
boys and girls at all grade levels. In addition, there is a significant
decrease in boys' agreement with these items over the grade 7 to 10
interval.

Although the majority of students apparentfy do apply their English
skills when they write, a substantial minority de not. This finding is
particularly important when considering student performance on the writing
assignment. It may be that. at least some of the students' errors on this
task can be attributed to a lack of congcern about correctness rather than
a lack of ability or knowledge. For example, even though dictionaries
were available to students during the writing assignment, the testers
reported that very few students actually used them. The superiority of
girls' writing performance may also be related to their greater degree of
concern about correctness. Compare, for example, the girls' and boys'
TespQonses to items 17 and 26.

o




Percent of students, by grade and sex, agreeing with each item in
the 'Application of English Skills' scale.

-
-

‘

Percent of Student; .
Agreeing, by Grade and Sex

Item Sex 7 8 9 | 10

Itlgok.up unfamiliar words in M 56 |- 56 51 44
a dictionary when I come F 62 64 62 56
acrass them in a book.

When I write notes to a friend, 57 | a5 | 47 | 37°
1 use complete sentences. 59 57 54 51

Before I hand in a social
studies or science report, I
check the spelling of words
which I think'1 may have
spelled incorrectly.

I usually check whatever I
write to make sure that there
are no mistakes in spelling,
grammar or punctuation.

FIGURE 3  Mean pe;%ents of students agreeing with
the four items comprising the Applica-
~ tion of Englisn 3kills scale, by grade
and sex. '

o—0O Girls
©—-@® Boys

o— 00—

L

Mean Percent Agreement.




. In general, girls' attitudes toward writing, as indicated on all
- three scales, are more positive than boys' attitudes. 1In addition,-while
boys' attitudes tend to become less positive over the grade 7 to 10 inter-
val-on all three scales, gtfls demonistrate this trend only for Enjoyment
’ of Writing.
SKILLS
-~ Writihg assignment. In order to-describe in detail students'
- performance on the writing assignment, an explanation of how the data
" were -tabulated for analysis is necessary.

-

. For each student's production the following counts were made::
number of words written, number of sentences written and number of 'lines'
written to cover, the non-body or 'format' portions of the letter. (See
Appendix B.) ‘Counts were also made of the frequency with which each of

26 different types of errors were made.(Appendix B). These errors weres
judged to-be of three major types: sentence €ITOTS (16), word errors (9),
#nd -format errors (1). Totals of the number of errors of each gf these

peS- re calculated.

: » Because students wrote differing numbers of sentences it was also
necedsary, in order to make comparisons among groups of students, to .
-« calcylate the number of errors of various types they made as percentages
of the pumber of words, sentences or format lines they wrote. Sentence
errors were taken as a percentage of the number of sentences written;
. . word errors as a percentage of the number of words written, and format
‘.errors as a percentage of the number o format lines written. Total
errors for the produltion were calcufated both as a percent of number .
of words,and number of sentences written.

. # ~
. Taple'd provides mean values for several overall statistics which
describe student performance on the writing assignment, separately by
grade and sex. A description of the number and percent of each of 26
errors made is provided in Appendices G and H.

An examination of Table 4 indicates that girls tended to write
moré:words and sentences and have more complete formats for their Ietters :
’ than did the boys. Girls' tendency to write shorter sentences than boys
. " probably repxresents their use of better sentence structure. Overall,

’ students wrote about 7 or 8 sentences and used approximately 13%‘words.
. . . _
- . In general, students made about one word error for every 20 words ‘
*  + they wrote, and 1 to 2 sentence errors in every sentence they wrate. .
Girls generally made fewer errors than boys and the number of errors de-

. creases quite dramatically over the grade 7 to 10 interval. The general
level of errdrs, however, seems quite high. For example, even gt the
grade 10 lgvel, the average rate of sentence-type errors is one ‘per M
sentence.

-

o 4
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Mean values, by grade and sex, for several variables which describe
student performance on the letter writing assignment.

Grade

- Variable
#

Number of words written.

Number of sentences written.

Sentence length.

A

Number of format lines.

Nimber of word erroEs.

Percent of word errors.

9.
8.

P

Percent of sentence errors.* . 'iig.

Number of sentence errors.

CTe

% H s
Total fumber of errors. T ;ig'

S

Total errors as percent ). 8 18.6
of words written. = . . ' .0 13.9

L4

Number of cases in sample. + 58 | 73 . 78 62

69. 54 67 | 53

*Percentages in excess of 100 result from the fact that the number of |
sentence-type errors made by students was greater than the number of
sentences they wfote. - * ' ‘ ‘ ’

@ i -
b ' ‘-
. o

The percentages of students receiving each rating on each of the
eight scales used' to evaluate their letter-writing assignment are given
in Table 5, separately by grade.

.
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+TABLE 5 Percentag s of students, by grade, rece1v1ng each rating on .each
of the 8 cales used to evaluate theirs letter-writing 3551gnment

rale* ; i .7 8

Presence of, and support_for, a ’ gg‘ gg
central theme. . ’ . 22 12

,.,/ ' .A
_ S | 1] 4
Qrganization of the theme. ') B 67 77 .

- . : ) 32 19

.

~ -

. 3 5
|

Sentence structure. s . . 65 69

' b ' : 31 | 27

3 1
80 84.
16 14

«Clarity and effecTiVeneés of

communication.

] "

‘ .

Imagination, f esﬁness v1ta11t 114 12
gina n, IrT » Y, 61 66

64
15

61
16

richn PR

. | ) 29 22
3}/’5 , ! 5 - u

: - ‘ 18 | 19
Handwriting. | . . ' 79 77
e o e 3 3

15
79
5

26,
72
2

—~ ; 3 : =20 | 23

?ollow1ng d1rect19ns. ¥ ) - 53 64

A wm A, 13
had : .

29
64

[4
47
49

4

) : 2.l 15
Use of lettgwr format. . - - . 34

E!;~- . [ B} . 30
N 12

A >

15

74
25

10

b

2
31
45
19 .,

2

*See Appendix D for a detalled descrlptlon of these scales.
a ratihg of 3 is|'excellent's 2 'average and 1 'poor’.

.
€ .
s

3

1

In general,




.

One-yay ANOVA tests indicate that, with the exception of 'Hand-
writing’, students! scoriihon all of thése scales improve over the grade
7 to 10 interval. Since%he raters did not adjust their standards as', a

function of the,studerts’ grade revel, the imprdvement of ratings implies
a real improvement in the quality of the letters writ;jy. N

In order to give the reader a more concrete ifipression of the

. quality of letters produced by the students, five actual student letters
are reproduced, unedited, in Appendix I. These letters were selected, in
terms of the sum of student's scoreg on the B8 fating scales, to represent
performances at the 10th, 25th, 50th, 75th and 90th percentiles. That is,
the fi¥st letter is one for which the total score on the eight scale$ was
as good as or better than the score of about ten'percent of ‘all letters;
the second letter's total, score was as good as or better than the score
of about 25 p¢rcent of*all letters, %EF"' : .

. . Rl .

Table 6 gives' the percent of student letters, by grade, falling
into thre® large percentile groups in terms of their total score on all
eight rayng scaled. It is quite apparent from these data that the over-
all quality of students' letters improves considerably over the grade 7

. to 10 interval. A fairly good impréssion of the students' overall perfor-
mance can be obtained by reviewing. the data of ghis table in conjunction
with the five sample letters provided in Appendix I. ’

- ' :
TABLE 6 Percent of studenf_letters, by grade,
falling,into three large percentile
groups, tn terms of their total score
on ail eight’rating scales.
o - . . "

-

p= h 4
Percentile Groups :
~ 0-25_ 26-75 76-100

32 . 49 .

4

19
19 . 54y 27 ___1# )
15 63 22
6 a1 13 {

- 3
"> In an atf%mpt to discover whether or not the 8 ;atings%anisa
error tabulatipens might represeng, 4 fewer number of underlying dimensions,
the scores of all 552 students were intercorrelated and the resulting matrix
factor analyzed. ' The.rotated factor matrix, consisting of only,two factors,
did not reveal a meaningful pattern of loadings and, therefore, this line
of analysis was not pursued *further® S

18




Comprehe‘n‘ive Testj Bagic Skills T

Interpretatlon of students' performance on this test 1s made
difficult by four factors: (a) the norms £f6r the test are based on the
performance of American students in 1968 (b) since all of the iitems were
not administered, some of the percentile norms cannot be used (c) the
test is norm- refe d’and we are attempting to use it-as a crlterlon- s
referenced tesk aid (d) a different 'level) of the test (containing
different items of d1ffer1ng levels of d1ff1cu1ty) is used with grade 7
and 8 studéhts than is used with grade 9 and 10 students Lo

For these reasons student performance is described largely in
terms of the pergentage of all students passing each item. Equlvalent
figures for the standardization sample are provided for comparlson
Because of our concern with mastery, the percentage of students passing-

each item is also presented ia{;igzz;:hose—stﬁdents who abtually attempted
it. Because of their voluminous n ~these data are presented in
Appendix J. The reader who wishes't;Tﬁ;fE‘a«dQE;i%;:Gi;:giigigthem will
require a copy of the Form Q, Level 3 and Level . Simpler

summaries of these data are provided below in Tables 7 to 10.

It is quite apparent from the data contained in these four tables
and in Appendix‘J, that the London students'.performance is generally
sli ghtly poorer than students in the normative sample. It is, however,
alfso 'true that this partlcular sample oﬁ London students comtains a
slightly higher percentage of boys and’ has less verbal intellectual
ability than ;p‘ other samples who received different test (See
. Stennett & Isdacs, 1974). It is difficult, therefore, to :Lnerallze ) R
from the performance of the current sample to all London students. =~~~ %

In general, London students' skills in punctuatidn and capitali-
zation are less adequate than their skill in spelling. One-way ANOVA
tests indicate that’, with minor exceptions, girls do better than boys on
%all. tests at all grade levels. In addition, as one might anticipate,

« students' absolute level of skill generally improves as they go up the
- ‘ ~

grades. o -

"ZA concerted effort to develop a workable formula in termg of which
students' total scores-.could be reliably estimated onythe basis of the
items they did do failed. The basic reason for this failure was that
students' scores are influenced by the. number of items they attempt and
no method could be developed which did not elther systematically over-
or under-estimate the scores of students who did not -try all the items.

;”. 4 f’
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Mean number of items correct, by grade and sex, for Sub-
test 3 of the Comprehensive Jests of ﬁasic Skills, For@ 3
Q, Levels 3 and 4. ) :

TABLE 7

I3

’

Subtest.i;

Items 1-13;

Punctuation

Group

Level 3

Level 4

" Grade 7

[

Grade 8’

Grade 9

Grade 10

Male

9.1

8.3

9.0

Female

"ﬂﬁiﬁ
9.6

10.1,

9.1

10.0

Total

9.1

T

9.5

8.7

9.4

<)

Subtest 3; Iteme 14-25; - Capitalization

Level 4

Grade 7

Level 5'

Grade 8

Grade 9

Grade 10

4.6

5.8

6.8

6.3

5.6
7.3

6.4

. 8.0

5.6

6.3

6.1

7.4 i

Subtest 3; Items 1-25; Punctuation and Capitalization

Group

Level 3

Level 4

Grade 7

Grade 8

Grade 9

Grade 10

Male

13.2

14.6

14.1

15.9

Female

15.9

17.4

15.4

18.0

}- Total

14.7

15.8

14.7

16.8

,r=L§6rm'

16.1

17.3

15.9
Y

17.0

e

TABLE 8

Meansnumber of items correct, by grade and sex, for Sub-

Q, Levels 3 and 4. -

“tgst 4 of the Comprehensive Tests of Basic Skills, Form

'\\ Subtest 4; Items 26-45; Usage
Level 3

Level 3

. >
Grade 7

Grade 8

Grahe 9

Grade 10

13.17

13.5

13.0

-14.1

_jlyale

Female

13.0

14.6 -

14.0. ',

14.7

Total

13.1 -

13.5

14.4

13.9

i

2
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TABLE 9. Mean number of items corréct, by grade and sex, for Sub-
test 5 of the Comprehensive Tests of Basic Skills, Form \
Q, Levels 3-and 4. :

Subtest 5; Items 1-30; . Spelling
Level 3 v ievel 4
Grade 7 Grade 8 Grade 9 Grade 10

16.2 ., 19.3 . 16.0 17.8
19.0 21.9 19.7 19.8

17.7 ° 20.4 17.7 18.8
18.9 | 20.6 18.0 19.7
\ | | N
. > <
TABLE 10 Mean percentile scores for Subtests 3 and 5 of-the Comprehensive
Tests of Basic %bills, Form Q, Levels 3 and 4.

Subtest 3: Punctuation and Capitalizatiom

Level 3 Level 4
Group Grade 7 Grade 8 Grade 9 Grade 10

Male © 34,7 34.4 40.7 41.3
Fenale 1 48.5 1 50.1 47.4 55.6
Total 1  42.2 . 41.1 43,8 47.9
Norm 50.0 - 50.0 . 156.0 -50.0

% Students With ‘ :
Percentile 38.5 37.1 40.0 . 50.5
Scores >50.

0

Subtest 5: Spelling . . =t~ -\ o
Level 3. » Level 4

Grouﬁ Grade 7 Grade 8 Grade 9 ' Grade 10

Male 39.3 44,5 - 42,7 41.

Female 51.8 . 56.7 58.9 - 51,

Total 46.1 49.7 sh.2 . 45.

. Norm 50.0 50.0 -- . 50.0 50.

% Students With ’ ‘ )
Percentile 39.2 49.6 49.6 41.

Scores >50 f’
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ATTITUDE AND SKILL INTERRELATIONSHIPS

Because different samples of students took different combinations
of tests related to the assessment of writing skills, an examination, of
the interrelationships among attitude and writing skill measures is of
necessity incomplete. In addition, because, grade 7 and 8 students took )
a different level of the Comprehensive Tests of Basic Skills than grade
9 and 10 students, relationships among subscale scores on this test and
attitude measures could only be studied using about one half of the
original battery IV sample.

K

Attitudes and Skill in Punctuatiom,
Capitalization, Usage and Spelling
' ’
. Correlation coefficien{s calculated among the relevant attitudinal
+ and skill variables are given in Table 11, along with their correlations
with students' scores on the Vocabulary test, a presumed measure of verbal
ability. . .

»
)

- i}

TABLE 11 Intercorrelation of verbal abilit}, attitude "and writing skill

- variables for 240 grade 7 and 8 students. -

<

o

Variable* ) 10

.’Vocabulary Percentile 52

Enjoyment of Reading . 40

. Enjoyment of English Classes ) . ) 18

. Usefulness of Grammar . . 22

. Enjoyment of Writing

. Application of English Skills ; 16

- =

. Puhttuation : - 42
Capitalization . | 39
. Usage 48
10. Spelling _ ‘ .

© |loo [N o o 1o [we [ |-

-

*A correlation of .14 is required for statistical.signififtance at
p <.05; .18 for significance at p <.0l. Non-significang correla~
tions are not reported in this table. Decimals have been omitted *
for ease of reading. ’

[l

x

)
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The following rélationships are evidént from the data proyided in
this table: T

3
-

(a) Student;' scores on the 5 attitude scales are significantly,
though quite modestly, interrelated. This suggests that, to a very limited

-degree, a student who is positive in any of his English-related attitudes

tends to be wositive in all the others.
(b) Students' scores on the tests measuring skill in punctuation,
capitalization, usage and spelling are significantly, if modestly, inter-
related. The size of the correlations (.25 to .48) indicates that these .
are relatively independent skills even though, to a limited degree, a*

student who is proficient in one will tend to be proficient in the others.

’ (c) Althqugh students' scores on the vocaﬁhlary test correlate
moderately with their scores on the skill tests (.25 to .70), their
vocabulary scores correlate significantly with their scores on only two
of the five attitude scales. It is apparent that students' performance
on the test of Usage depends fairly heavily on verbal ability.

(d) Only 9 of the 20 correlations among attitude and skill test
scores are statistically significant. Students who enjoy reading and/or
rate grammar study as useful are, fto a limited degree, inclined to perform
better on the skill tests.

.
~

In summary, these findings indicate %tatistically significant but
modest relationships .between verbal ability and mastery of certain basic
writing skills and be'tween attitudes toward English and mastery of those
same skilh%? i ’

e e -

Attitudes and perfbrmance‘on the . ) .

letter-writing assignment., .
” Correlation coefficients calculated among the relevant attitudinal

and writing skill variables are given in Table 12, along with their correla-
tions with students' scores on the Vocabulary test. For brevity, onby the
total of students' ratings on the eight writing-assignment scales (Appendix

D) is considered. (Correlagjoss among the eight rating-sc¢ale scores range

from .14 to .65.) Similariysyonly the ;o?al percent of word and sentence *
ergors is covered in Table 12. e : ' - :

, - <. " - Y

The followwng relatienships are evident. from these data:

(a) The interrelationships of the attitude scores are qui%% similar- -
1n character to those reported in-Table 11, -i.e., modest interrelationships.

(b) Students who rgceivedethe best ekaminer ratings of thqir' s
letters tended to have the lowest rates of word and 3entence errors.
There is only a slight <orrelatioh (.29) between “students' tendency to :
make word errors and their commission:of sentence errors.

. " P e
» ’




TABLE 12 Intercorrelations of verbal ability, attitude and performance on the letter
) writing assignment for 467 grade 7 to 10 students. '

13

Variable* 4 5 ’ 6!
. B y

. Vocabulary Percentjle . 1Y ‘

- T -

Enjoyment of Reading 19| 36| 38,

. Enjoyment of English Cldsses 331 37| 32
= - . L
Usefulness of Grammar ~ . 27 | 441

. Enjoyment of Writing ) 301

Application of English Skills |

.

Total of Writing Assignment Ratings

% of Word Errors on Writing Assignmeént

© Joo |~ O v |& [k o I

% of Sentence Errors on Writing Assignment

*A correlation of .09 is required for statistical significance at p <.05; .12
for significance at p <.01. Non-significant correlations are not reported in
this table. Decimals have beer omitted for ease of reading.

‘iy

- N .

(c) Estimates of students'-verbal ability correlate positively’
with the examiner ratings and negatively with their word and sentence
"error scores. o I S
» .

: (d) Ten of ‘the 15 correlations among the 3 writing skill measures
and 5 attitude measures are significant. To a limited degree, studemts
who enjoy reading, rate grammar as useful and apply their English skills

- when writing tended to receive better ratings of their letters by the
examiners and make fewer word and' sentence errors.
Ut is noteworthy that none of the correlations between the Enjoy-
ment, of Writing Scale and measures of actual writing performance were
significant. ) 8 - '

- )
’

In summary, these findings ‘indicate statistically significant but
modest reratiynships'between yerbal abilyty and letter-writing skill and

between 4ttirudes toward English and lether-writing skill. The pattern
of relationéhips among attitude mégsures and between verbal ability and
attitude measures is’quite similar for this sample of students to that
‘observed for the previonsly reported sample (Table 11). ’
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) SUMMARY
\]

The intent of this report has been ,to present detailed data in
terms of whichs the adequacy of Intermediate-level studgnts' achievement -
of several attagude and skill objectives in the area of writing may, in
part, be judged.

. \ ., .
Two different groups of about 550 students each were administered
different batteries of tests which contained a measure of verbal ability,
short attitude scales and either a standardized test measuring knowledge
of punctuation, capitalization, usage.and spelling or a letter-writing
assignment. .

A series of 12 tables, 3 figures and 10 appendices were included
to provide detakled, 1tem-level descriptions of students' performance on
the various tests. .

Statistical analyses indicated that, in general: students' skill
in writing improves over thg, grade 7 to 10 interval; girls' performance
is consistently better than boys; students' attitudes toward writing
tend to become more negative as they progress over the grades, with girls’ -
/attitudes generally more positive than those of the boys. .y
Viewed in terms of absolute stafards, students' performance in.
writing tends to be either raverage' or 'below average'. There is a
" suggestion in the pattern of students' responses that at least some aspects
of their less-than-adequate performance are related to attitudinal factors.

- i

<z I
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APPENDIX A

. - INTERMEDIATE ENGLISH

STUDENT WRITING ASSIGNMENT INSTRUCTIONS

.-

. (:::" b
Write a letter to one of the following fhree beréoné.

& The body of the letter should be at least 20 lines. Write on

every other line. Pay careful attention to your grammar, spelling,
- punctuation, etc. You ‘may use a dictionary. sThis as$ignment will be
returned to yRur teacher, who may use at 1n determining term marks.

3

.
1.

“* ; 3
%

® ’ ) .
A l\_pf:grag whrch you are looking férward to viewing will not be
shown. In your opinion, the progrfam to be seen in its plage 1s legss
1nteresting tian the originally scheéduled 'show. Write a letter to

“ Mr. K, L. Jones at CFEW-TV in this ctity. Inform Mr. Jones, who 1s

the statjgg manager, Of your concern by pointing out your reasons
for 11iking the one program and not liking the other. Be sure to

* give convincing arguments 1in each case. Station CFEW-TV 1s located
at 123 Newmarket Avenue. : '

®
%

-
.

You recently bought a certain product. This product has failed to
meet its advertised expectations. The local store which sold the
item refused to help you. Mrs. Ann Smith is the consumer relations
officer at Ace Manufacturing Limited, the firm which manufactured
the -product. krite to her at 419 Southern Avenue in Toronto. Out-
line whatever background information is necessary and the complaint
which you have about the product. ™Ask for her assistance 1n finding
a solution to the problem. ' .

You are one of a group of students which wants to have a coke macHine
installed in your school: You have met with ‘the principal ard he 1s-
not opposed to the idea. Before the machine can be 1nstalled, how-
ever, permission must be obtained from the London Board of Education.
write to Mrs. Judy White, who is Chairman of the Board. of Education, .
and ‘explain the situation to her. Ask her assistance 1n presenting
rth1s request to other Board members. Point 8ut the arguments in
favour of the installation of the machine which she may use 1n her
resentation. The mailing address for the Board 1is P.0. Box 5873

’\g this city. -» \ )

-y




. APPENDIX B
MARKING SCHEME FOR STUDENT WRITING ASSIGNMENT

le

MECHANICAL ERRORS

0y

. Dangling or misrelated participles, gerunds or infinitives,
and dangling elliptical phrases 4nd clauses.

. Verb-subject agreement

. Pronouns
(a) Pronoun-antecedent agreement :
(b) Unclear, vague, or ambiguous antecedent - they, it,
you, which, this or that
. Illiterate, slang, and sub-standard expressions

(a) Diction - "anyways', 'irregardless', etc.

(b) Verb forms - '"would of taken' - improper tense, etc.

(c) Double negative

(d) Adjectives‘used for adverbs
(e) Case ‘

(f) Misuse of words

(g) Unidiomatic use of preposition

. Faulty sentence_siructgfe
(a) Incompigte sentence
(b) Ambiguous sentence
(c) Comma splice

' (d) Run-on sentence .

(e) Adverb clauses incorrectly used as noun clauses
t '
. Misplaced or confused correlatives

. Misplaced modifiers ) '1??\;,'

(Y

. Shift in tense, person, or number ——

. Punctuation”
(a) Format

(b} Textual
. Word dmitted-/
. .Spelling
. Needless repetition

. Capitalization

. Faulty parallelism




ELEMENTS FOR LETTER FORMAT

Name€ of person,
Institution, .
Street address,
City, Province.

. Yours sincerely,

Signature *

- 23
.
L J
\
[ N N
Street address, ) .
City, Province,

Date.




r . APPENDIX C ,
TABULATION SHEET FOR STUDENT WRITING ASSIGNMENT.

-

STUDENT NAME: : ‘ : ) ST@ENT.'NO.
Number of words Number o‘f~Sent;ences
\ | - - .
Overall Ratings ’
Scale

’ 1 2 3° 4 'S5 6 7 8

\ \ ¢ 4
Error Coun‘ts
™~ No. | Symbol{~~ - Count. , ' ' No.‘ Symboi : Count
1 | Dang - | 16 | Cor
2 |Agrs . | 7 | MM ‘
3a_|Aqn 2 J ] ! S
- 3b Ant ? . - | 9a” | Pe (F) 3
| 4a | Die op | Pe(D)] )
| s |V . : 10 | wW:0. )
be -, 2N B 11 SP
4sd | Adg S I 12 | Rep
o lee | C ' i 113 | Cap
o 4 | WW - . 141 |
Aé ‘ PM£ = . Note —
sa_{ .1 : < . ’ N All error counts“treate&
sb | :PAmb | . : . as 2 digit numbers, right
CS. |« g . justified.
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APPENDIX D
SCALES USED TO RATE EIGHT DIFFERENT ASPECTS OF STUDENTS' WRITING ASSIGNMENT.

EN
A . . ) -
A

- SCALE 1 - PRESENCE OF, AND SUPPORT FOR; A CENTRAL THEME - b
Rating ' Characteristics -
i
3 . ‘A significant central theme is obviously present, and
is. ... -

supported with concrete, substantial and consistently
relevant detail. ‘

2 A central théhe is evident but is too general or trivial,
- . and is....

supported by concrete detail, but detail that is ‘occasion-
ally repetitious, irrelevant, Or sketchy. )

.-

1 A central theme is not-evident or is confused, or is...

unsupported by concrete and relevant detail. |

v 4

SCALE 2 - ORGANIZATION OF THE THEME
Rating ' Characteristics -

' .3 - logical plan of development of the theme
- clearly ordered stages .
- developed with originality and consistent attention to propor-
tion and emphasis
- paragraphs unified and effectively developed
. transitions between paragraphs explicit and effective
. 2 - plan-and method apparent but not consistently fulfilled
- occasional dispréportion or inappropriate emphasis
N - paragraphs unified and generally effectively developed
- Fransitions between paragraphs weak or mechanical

1 " - plan and purpose of theme not apparent '
- undeveloped or developed with irrelevance, redundancy, or
v ( , inconsistency

- paragraphs not unified or developed
- transitions between paragraphs lacking




i . ‘, t
. . _ *
\, &
% : ®
' - 26 :
: .
\ & , ) , oo
SCALE 3 - SENTENCE STRUCTURE :
'- t
Rating . Characteristics
- * k \'
; 3 - sentences skillfully const;ucted - i.e., unified,. coherent,
forceful, effectively varied
’ ) "2 -;sentences correctly constructed but lacking distinction
.1 - sentences not unified, fused, incompletg, montonous or
. *childish
<+ _ : , Ve

[ X4 ~

SCALE 4 - CLARITY AND EFFECTIVENESS .OF COMMUNICATION

. B . . L4
. Rating . Characteristics :
3 - clear. and effective expression (message clear) ’
- language fresh,'precise,'economical and idiomatic !
2 - clarity and effectiveness impaired occasionally (message
clear, with some minor exceptions) - ' .
- language correct but pedestrianp, tendency to wordiness ‘
1 - communication obscured (message not clear)
' - language ambiguous, unidiomatic, rambling, vague
SCALE 5 - IMAGINATION, FRESHNESS, VITALITY, RICHNESS
Fating Characteristice ~ /
3 - imaginative, fresh, vital, rich production

- evokes very positive affective reaction in reader thrgugh
use of humour, literary devices, or original ideas, |

perspective L} U
. . . i‘ '

v 2 - some imagination and vitality, but rather commonpla |
' . occasional use of a literary device or humour o ‘
. H {
1 - dull, unimaginative, pedestrian, impoverished, la;kﬁng color -

- complete.absence of humour, litérary devices, originality,*

perspective 2 i ¢

/ .
/

A

b




SCALE 6 - HANDWRITWNG °
Rating - ." . Characteristics
3 Excellent - easy to read; cleaf, well-formed letters
2 . Average - generdally easy to read, but occasional difficulties
in interpretation . i
- N ‘!“\\
1 Poor - a struggle to decipher, many instances in which letters 4 ,
unrecogniza®le, no space between words, etc. -
‘ \ « : - * vl
' - - , ig*
SCALE 7 - FOLLOWING DIRECTIONS R B
Rating ' * Characteristics
3 " Student has followed directions carefully - . .
- written on every other line
- used letter format = - .
i - jncluded all of pertinent information given, e.g., address .

- responded to specific directions - e.g., giving reasons,
explaining the situation

2 Student has followed directions with respect to the mai% intent
of the assignment, but has - |
- failed to write on every other line, or
- not used letter format, or

'

/{ - left out pertinent details, e.g. address\
1 Stuq%nt has really not grasped the main intent of the assignment,
®, included pertinent detail nor used the appropriate format.
r )
i g SCALE 8 - USE OF LETTER FORMAT
N . e
Rating ) Characteristics ol
) © All 4 elements done correctly, i.e., - element in correct position
¢ ‘ y - all upnits in element present
§ v .- units in correct order
4 # 3°of 4 elements done correctly ’
3 f 2 of 4 elements done corxectly
, .
2 ;3 1 of 4 elements done correctly
F t
1 ! None of 4 elements done correctly

{
I3

: ; . . . S
NOTE: -- Punctuation errors are not considered in making these
ratings.




APPENDIX E S

SCALES USED BY CLASSROOM TEACHERS TO RATE THEIR CLASSES
. AND THE -TESTS BEING ADMINISTERED :

- 7

~ ¢

INTERMEDIATE ENGLISH PROJECT S

“

-

AN

" TEACHER RATINGS OF CLASSES AND TESTS

»

{
i
i

\ - - . . . ~
~ -
There are three major related difficulties in trying to evaluate
any program in any subjéct area:’ deciding what program objectives to
assess; determining how to assess them and, finally, locating or devel-

oping some standards in terms of which evaluative judgements can be pade.

With the help of various groups of teachers, tha English study
committee has selected which elements of the Intermediate Program to - ° %
assess first and has selected or developed some tests for this purpose.
_ The committee, however, is not completely satisfied with all the tests
and needs your help in both evaluating their appropriateness and creat-
ing some general standards against which the adequacy of students' per- -
formance on them can be judged. - o

In 'order to make it easier for you to communicate your opinions
and_judgeménis, the Committee has developed the following set of questions .
which it would like you to answer. Some of the questions ask you to rate
your class in general terms; some are¢ concerned with estimates of your
class's pérformance on the tests, and some are concerned with your opinions
about the appropriateness of the tests and performance standards or goals
for them. ) :

Even though some of the questions may seem impossible or very
difficult, please try to answer all of them as ¥rankly as‘you can.

‘Because we will want to relate student performance to some of
the ratings you give, it is necessary to have you identify yourself on
the questionnaire form. However, you may rest assured that you will not
be identified in any written reports and your responses will be treated
as confidential information. The purpose of this project is to evaluate
program, not people.

»




- N { ";g; \ v
NAME: . . SCHOOL: ’
r / . v *(
' .
If grade 9 or 10, coursecode (e.g. Eng.251) X -
and title . i 4

i .
Number of different English classgs taught this year.

+ -

. PART I < RATING OF THIS CLASS

-

e \,

‘

Give a general assessment of this clasé‘by making the following
ratings. P

Compared to all of the other classes at this grade’level that I
' have ever taught, this class...... ) .

t »

is better than average in academic ability °

is of average academic ability

1s below average in academic ability . \

seems to enjoy EBEnglish more than most classes
f

. s f
shows neither special enjoyment nor distaste for English
7

doesn'f'seem to enjoy English as much as most claiiss
K
possesses very good, English skills
.has average English skills

1s weak 1n English skills . L. . -
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‘ ’ » APPENDIX F
| Vaa . R - . - \ 7
TEST SESSION EVALUATION SHEET - .
. . i .
4 i / o R
CLASS: - | o 7 8 9 10
. ‘ Teacher's Name _ School Grade
[ +
4 - . "
BATTERY I I1 IT1 Iv ‘¥ )
! (a) What degree of effort d{d the students put into doing the'tests? .
. . ) . ‘
o [C] good, conscientious effort , \ ,
i o - ’
[:ﬁ. dverage effort RN
E /
[C] gave only minimal effort
. ] ~gave sufficiently little effort to ;
‘perhaps invalidate the tests .
) ‘ ’ N 2~
g (b) To what degree was the testing session free of interruptionms, e.g.,“
P.A. system, someone at the doop, unruly student, etc.?
[] no interruptions at all ' ’
[J only minor interruptions
~
[LJ enough interruptions to interfere
significantly with testing .
a [] serrous intetruptiéns,'aerhéps' , e
invalidating the tests ' = - ' .
v . ke
(¢) What was the general_attitude of “«the class toward doing the tests?
[:] very positi&e
9 [J slightly positive
[:j neither obviously positiQe or negative -
[:] slightly' negative
L]
[1 very. negative \ . 7 T

COMMENTS :




) . APPENDIX G

A .
Mean number and mean percent by grade of each of 16 sentence errors made by students .
on the letter writing assignment.?* A . ‘

- Grade ) .
o~y 1
. Type of Sentence Error gy 7 8 9 10 \
1. Dangling or misrelated participles, N 0.2 0.3 0.2 0.3 .
gerunds or infinitives, and dangling o 30 33 3 7 S 2 4 s
elliptical phrases and clauses ’ ' ' ' '
T - o s ' bl
. N 04 0.1 0.2 0.1
2. Verb-subject agreement. 5 1.4 0.8 51 b 1.3
‘ . x| oo | o0 ! 00| 0.1
3. (a) Pronoun-antecedent agreement. 2 0.6 1.1 0.5 0.9
-3, (b) Unclear, vague, pr,jmblguou§ ante- VI T 1:4 0 1.0 A
cendent - they, 2tz you, which, o 23 19.4 2 13.0
this or that. , ’ ' .
4. (a) Diction - '"anyways," irreéardless!' N 0.9 0.8 0.6 0.5
' etc. % 14.0 11.4 10.5 6.5
. 4. (b) Verb, forms -""would of taken" - N | ~0.3 0.4 0.3 0.3.
improper tense, etc. % 4.8 5.6 4.3 3.1
: s N 0.0 0.0 | - 070 0.0
\ 4, (c) Doyble negative. % 0.1 0.3 0.0 0.0 ‘
N 0.5 0.3 0.3 0.2
5. (a) Incomplete sentence. 5 6.1 4.3 | —~3.5| 2.8
: : N 0.1 0.2 0.0 |- 0.1
~5. (b) Amblguous.sentence. ] 1.8 2.8 1.8 1.3
| . N 0.3 0.2 0.3 0.1
't ?. (c) Comma splice. 5 4.4 4.2. 4.7 2.3
. : o, N 0.5 | 0.5 0.5 0.2
‘ 5. (d) Ruﬂ-on sentence. 5 2 6 8.0 9.5 34
5. (e) Adverb clauses incorrectly used N 0.0 0.0 « 0.0 0.0 -~
* as noun clauses. . % 0.0 0.2 0.0 0.1
- i - N 0.1 | 0.0 | 0.0 | 0.1 i
6. Misplaced or -confused correlatives. 5 1.5 0.6 1.2 1.0
-, N 4.3 4.7 4.8 4.3 v
9. (b) Punctuation:- textual % “54.0 6.8 60.8 544
, . . ’ N 0.2 0.2 0.2 0.1
12. .Needless re?etltlon. ) 272 2.0 3.3 1.4 )
o V100l o1 ] o1 ] o1 §,
14. Faulty parallelism. % 0.7 0.8 0.9 0.8




APPENDIX G - Continued

*The mean® percentages reported in this appendix were calculated by dividing the
number of errors of a particular type made by a student by the number of sen-
tences he wrote and multiplying the result by 100. The resulting percertages
were then averaged across students, separately by grade, for each type of
error.

\

Slight apparents inconsistencies between the mean humber and mean percent of
errors are due to the fact that the ‘figures were rounded for .inclusiom in this
appendix. -~ oS

~ N\

- Ao

RN
' - APPENDIX H .

[N

‘Mean number and mean percent by grade of each of 9 word errors made by students on
the letter-writing assignment.* .8 7

2 - . * - \

‘ Type of Word Error
—== o == 2

N
4. (d) Adjectives used for adverbs

‘.’(e).Case
~

Y

(f) Misuse of words

(g) Unidiomatic use of preposition

-

. Misplaced modifiers

. Shift in tense, person, or number
.

. Word omitted

Y
~—

.6
3

11. Spelling (number of different.words)

13. Capitalization 8-9 . . 0.

.9 . . 0.

be

*Percentages 1n this. appendix are based upon dividing each student's numher of
errors of each type by the number of words he wrote and multiplying each result
by 100. The resulting percentages were then averaged across students, separately
by grade, for each type of error.




, o APPENDIX I i . l
: o "FIVE UNEDITED STUDENT LETTERS REPRESENTING PERFORMANCES /
AT THE 10th 25th, 50th, 75th AND 90th PERCENTI\.ES
- - , 10th Percentiie
' F — s 419 South Avec
. &

. ,Q/‘E/‘Dear MrspAnn SmithC_ Toronto, Ontc,

- ﬁqﬂ. Cof I. have taken action ‘the @elfth @reet store in a bad
ﬁr Wframe & n@ they told me I could not get my money back for@ -

1,,‘_. 1tem supposedly able to cut wood Eut it can't cut paper it is
. ﬁg‘ SO dullj I(ylll) hope you will help me @thls matter.

! g,.Sf Tha@u for your time and @ o~ . ) r

ﬁf "P ) Yoursg trulye
Overall Ratings 7 M.H.
] Scale N SN 0
1]213[4]516]7 8 «
R VAVAAFAARAEAE k , - ,
. ’ X} . .
‘ 25th Percentile ' .

{ . i ' ' —

" Chairman ofgt;he Boarqc_

A A )
R ' P.0. Box 5873¢ \
GHE . L . N London, Ontac’ R

*

J' Al Af. Dear Mr@Judy Whltec
A’, 1% GJ.U{, A asklng permlss@ for@m -
wp ? ofAcoke machine an are asklng'assmtance in taking this request
0’ 'J-to the other members of the@b rd. We.hope you argue @favour

@, Y- ba., (and fa@)of this machiner) ‘ - ) .
Af : o

! ' Very. truly yoursg,
T.McD. ¢ Overall Ratings

{

) ' " . < Scale
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Appendix I - Continued

. ’ ~
Fon - - '
‘» . o] . YN

5@&2 Perecentile

N -
v

. , ¢ ’ - P.0. Box 5873¢

w7 , .
Al - .Londong,Ont .
Af . ) : February 19/74g
. . -
/ g Dear Mrs. White; T
[ ] ’

The G.A.A would like your permission to have a coke machine

mm— .
ﬂ. 41.1 in our caria because the of drinks at the counter

up to twenty five cents for a small drink and thirty cents for a

w.0. 0. large one. EWe have had a vote and,\mity @ the votes were

‘55\0 2,000 - SOJ All the students aré starting to bring t qvn POP

mM. St:Q)ecapse of the pz;ices\) I think that the machine@ be in good
C A ‘ythands and will make good busines r principal says that @
/\;..-‘_‘D:‘. v amf we think” that @ would be a fairly good. idea.

B C"PJ o / ) Y.ours&}ulyc .

3 CA
2 » . : ;— ) - ‘
[ . )
| ) Overall Ratings
v '~ .
Scale .
- 1] 2(3{4]5]6(7]8 ) . )
2121212121212 3 ) ' -
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Appendix I - Continued ; & .
- N s /
. 75th Percentile . .
: . . - . S ’ -
) , i « | February 2% 1974¢’
ﬂ" "A ) o 1) ' ' 5
i " RE - : ' - 1000 Netker Avenue ¢
Af. RF, o Tre ' LondongOntarioe -
" o t - N6A 3T2. ]
. R (Ms. A7 Smithe_ S ' : . .
Rf  Consumer Relationsy, ' oo
AN . ) - -~
. Bf Ace Manufacturing Limitede: \
.~ "R# 419 Southern Ave.. g I _
" Rf, Torontog ) . - A ‘
R ’ 4 } . T
Dear Ms. Smaith, . . ’ S '
’ 5‘,_' I recently purchased a tube of Grip-All a’l@.xrposé glye. )
1 was encduraged to purchase this product by an advertisement on ' A

television stéting it waS the “'strongest glue manufactured in the
Amb- 20th century."EI obviously trusted this commercial to do the job
R . &A’I wanted,(not suspecting any minor flaws in @ability.)j i

. .Several days after seeing this commercial my baby brother's .

y "

crib broke. The end leg, at the foot of his crib had snapped V.
. ¢ &, several inches from the mattress; I did no'cs want to trust just
At any ghuegso I put my faith in 'che~ advertis"ed/p.ro}iuct.
I purchased this glue at Sinipson's‘Departinent.'Store using
our charge~plate. I fixed the leg; following all labelle&
Qf_afﬁirectionscand giving it time to dry. The following \nightcat
cS. nll:Odt_my\bx_‘other started cryin@ his crib had brol@kthe exact
’ \j.positi\on where it had preg_/_i_qﬁsly brokeng but é@s mende@ with the
V.ﬂcv.glue. Had I not awake@t my brother's crthE may @suffocgted
W"')' in his bed coverings. I felt disappointed in product not’ ¢
living up to’ex ectations expected from it, I went to Simpson's
,ﬁt.Sf.main branch in Londonewhere I had bou'ght "Grip-All'§ but t@refus,ed~
A¢ to refund my money. .1 inquired whye and the store clerk .r%plied

. c‘rm-'@ocl'm sorry." Could you please assist me in my well earned

ft.Arrefundf, Thank you for your assistance( )

~

0vera1;1 Ratings

. : . ) . o Scale
T E.R. iT213]a]5]617

. : 3121213131232

[o o]




el Appendix 1 - Continued ‘ i .
i : e - 90th Percentile
". 112 Lobo Drive,
R ' "%  London, Ontario,
O RE | February 19, 1974¢
» & ‘ ” X

. ‘ ‘Ace Manyfacturing Ltd.,

419 Southern Avenue, -

-

Totronto, Ontario. - . T
Att'n: Mrs.” Ann Smith

P . .
- \ -

Dear Mrs. Smith, o . R o

“

' Your company has a product on the market called the Kwiki BV
Klean-up Rag. ~Accc)rdiné to your advertisefent on' television, thi; ' |
*  rag should pick up twice as much dirt as an ordinary cloth. You*
B¢, also say that 1t4 0Ri11 1ast for years."' I found both these . °
~ - 5,,‘ @tements to be untrue. I had to re-dust the.furniture wi'gh an C )
‘ » ordinary~cloth before the dust was%picked up\.\ I then washed your -~
ngbrag @ in an a?tomatic machine,Evh}ch should be safe aé.cordi'hé
deang. to your advertiserflent] and the cloth came out with large holes
p in it. I tried to'y;:\eturn it to the ,store at which I@d gotjceD

,Ajng_,/ t, but. refused to refand my money, or'\give me an e)l(change. . - )
¥ """ showed them the receipt as well as the rag. They told me to

+ -

Nl

Y ot write to the manufacturer.
N - . 4
I hope you can give me more satisfaction. o T
— ‘ » B *

N L ‘ Yours truly, ' .
N ) . Lov e D.McCy . . /
< - - . N
_Overall Ratings . < /

- . . ‘ ‘\\ / . ‘ . 4

x . Scale . . .
12345161718 . Ny

203|32|3|3|a|4 : ‘ - :
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APPENDIX J -

-

L J

. "< “PERCENT OF STUBENTS, BY GRADE, PASSING EACH ITEM OF SUBTESTS 3, 4 AND 5
+ OF THE COMPREHENSIVE TESTS OF BASIC SKILLS '

a

item.

1

4

_ . o
Subtest 3, ,ltemé 1-13; Punctuation
S Level -3 ] Level 4
2 “Grade 7 Grade 8 Grade 9 . Grade 10
2 | 3 g sl 18],
ELE|E 5 E 5 2 |k
— 3 = * 3 * 2 = * ] =,
10 s9 |79 | 60 | 67 | 63 | 67 | 43 | 41 | 43 | 44 | 37
2 64 67 4 64 66 ‘I 66 | 66 | 78 89 79 84 89
v 3 075 | 65 | a5 | 727 | 70 | 72 L 484L.55 | 48 | 65 | 64
a1 61 | .58 | 61 | 63 | 61 | 69 | 79 | 62 .
5457t —g8—t 576+ 6661 92| 81| 88— 84 ¢
.6 68 69 | 68 .| 72 5 1.72 | s3'] 65 | 53 | 58 | 68
2 % 78 | 68 |79 | 77 [ 75 | 78 | 65 | 69 | 65| -72 75
8 | o4 "69 |64 | 73 | 70| 75 V72| 74 {72 | 74 | 75
"o | 80wl-77 | 80 | 85 | 78 | 85 | 48 | 44 | 48 | 53 | 48
101 80 | 79 | 80 | 80 | 81 | 80 4 66 | 61 | 67 69 | 71
11 66 69| 66 69 75 | 69 -} 82 8. | 82 .| 83 87
2 1 76 | 72| 76 | 76, 721 78 | 79 | 83 | 80 | 85 | 83
13 ) 85 | 86 | 86 | 85 | 89 | 80 | 81 | 77 | 82 | 88 | 84
*Percent passing based'only on those—sfpdents;wﬁb actually tried the




¢~

-
- -

Y A .
. Subtest 3; Items 14-25; Capitalization
Fexel 3 ' : " Level 4

%

Grade 7 | GFade 8 1 ~cdade 9. Grade 10

* Y * -

71 . 63
47 43 | ) 79
32 24 ; 83
51 |° 60 66 .73 | 79
51 61 | .50 34

35 | - . 44 ) | .44 . . 24

65> . 8< " 85T 1 - 66
21 § 63 | 75 | 82 | 78 | 77 | 89 72 |~ 74
22 147 | 56 | 63 | 60 | 56 | 72. | 30 | 46 a0
23 | 47 | 60 | 66 | 64 | 66 | 79 \Q? 61 64

24 27 ¢47 | 38 | 39 53 50 53 69 ] 66

»

25 31 53 45 ‘34 57 44 39 51 53

*Percent passing based only on those students who actually tried the
item. v .




APRENDIX J - Continued

Subtest 4; Items 26-45; bsqge

|

.é Grade 7 Grade 8 Grade 9 Grade 10
= | 8 3 $ $
|2 5|5 |5 2k
— = = * . = * K = * -3 = *
26 | 58 |56 | 58 | 48 {-s7 | 48 | 75 | 20 | 75 | 78 | 7g 78
27 1 60 | 671 | 60 | 64 | 65 | 64 | 60 | 60 | 60 | 72 | g5 | 72
28 | 86 | 86 | 86 | 8 | 90 | 8 | 79 | g2 | 79 | 84 | g5 | 84
20 |'93 | 88 | 93 | 91 | 88 | 91| 57 | s8 | 57 | 59.| g2 | 60
30 70 61 70 66 63 66 77 81 77 | '83' | 84 82
31 | 38 | 51 | 38 | 54 | 54 | 54 | 79 | 72 | 79 |72 | 74 | 72
32 | 53 | 54 | 53 | 54 | 66 | 54 | 88 | 83 | 88 | 87 | g5 | s6
33 | 47 | 49 | 47 | 52 s | 52 | 74 | 71 | 74 | 73 | sg | 72
34 J 091 | 85 |91 | 92 88 1 92 | 34 | g3 | 34 | 57.| g5 | 57
35167 70 [ 67 | 70 | 72 | 70 | 74 | 72 | 74 | 77 | 23 |' 77

‘36 1 s2 | s4 |'s2 | s8.+ 57 158 | 88 | g3 | 88 | 90 | g7 | 90

37 | 55 | 65 | 55 | 70 | 69 | 70.] 84 | 83 | 85 | 92 | 95 | o1

L1038 471 |65 | 71 | 69 | 70 | 69 | 76 | 71 | 78 |'82 | 76 | 83
39 75 | 75 | 75 | 80 | 76 | 80 | 79 | 78 | 80 | 79 | 78 | 80
40 | 70 | 70-1 70 | 77 | 720 | 77 | 50 |60 | 51 | 67 | g5 | 68
41 | 58 | 59 | 58 | 65 | 61 | 65 | 54 | 62 1 55 | 62 | 71 | 63
42 | 63 | 68 | 65 | 65 |70 | 65 | 67 F s5 | 69 | 58 | s | 60
. 43 77 |78 80. | ‘91 79 91 63.| 60 65 | 70 71 71

44 | 60 | 69 |"62 | 67 | ‘74 146 | 55 | 47 | 54 | g5 | ss

a5 T es | 70 [ 69 | 77 | 75 | % | a4 | 42 | as | a4 48 | 44

*Percent passing

ltem.

based only 6n those students who actually tried

¥

t;'

the

7

e
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APPENDIX J - Continued

»
.
[

" Subtest 5; Items 1-30; Spelling. - :

. Level 3 5 ' . Level 4 - /,{
2 Grade 7 - Grade 8 _ Grade 9 . ~ Grade 10 /
2 YN 3 : S /
AR AR A P IR EE

— - 3 s} £ a3 1 = s = -

T | o5 | g0 | 95 | 95 |~ep |95 } 79 79 | T3 88 .| g5 | 88

2 | 82 79 | 82 87 79 | -87 |.86 | 67 | 86 | 96 93/ *| 96

3 89 85 89 91 89 91 }. 90 86 90 990 9{ 90 -

2 | 80 | 82 |“80 | 86 | 62 s 87 | 80 | 6 | -gb| 84 | -88 | 84

s | 71 | 73 | 71 | 75 | 83 1 7S o3 | g0 | 83- 73 | 78 | 73

| 6 i 76 | 76 | 76 | 82 "o |83 L 77 | 73 |77 | 70 79 70

T 1 g4 | 29 | 84 | .91 | g3 | o1 | 69 | 72| 69 | 78 g1 | 78

g8 1 69 | 69 | 69 75 | 76 | 75 ) 79 | 78 “99 | 85 | 88 | 85

o ! 56 | 75 | 56 | 87 | g2. | 87 | 60 | 63 | 60 "s1 | 62 | 51

o | 87 | 72 | 87 [ 91 | 81 | 91 ] 8 |79 g6 | 84 | 85 | 84

1 | e | 74 | 82 | 84 | 78 | 84 } 66 "4 .66 | 75 | 72 | 75

12 el | 64,1 61 | 72 70 | 72 | 52 | s8 | 53 | 45 | 62 45

s | 77 | 69 | 77 | 67 | 70 | 67 } 53 4 96 e 58 | 57 ] 58

i 14 | 72 L 75 | 73 | 76 E 27 | 77 | 55 | s7 | 56 g9 | 67 | 59

/ 5 | 63 | 65 | 64, 82 | 23 | 87 | 62 | 71 63 | 73 Vorral 7

16 | s2 |" 63 | 52 | 54 " g6 | 56 | 57 | 56 | 58 | 70 | €5 71

7 | s1 | s8 | 52 | 69 | 63 70 | 66 | 95 67 | 57 | 60 | 7

s | o1 | be-| 62'| 6671 69 | 67 | 46 | 51 | 7 55 L 61 | 55

1o | 46.| s9 | 47 | 57 | 64 | 57T {47 5 | a9 | 4a 1,57 | 45

o | 38 | 54 | 30 {54 | 61 | 55 Q71| 67 73 | 77 | b7 | 77

51 | s1 | s2 | 53°| 53 | 59 ; 54 } 38 48 | 40 | 39 | 52 | 39

> | 46 | so | 48 | 56 | 61 | 56 } 49 | 99 s1 | s9 | 60| 59

23 | 83 | 55 | 46 |-40 | 61 | 42 ] 46 | 96 48 | 56 | 53 | 56

- 24 | 24 | 49 | 26 | 32 | 65 | 33 } 43 37 | a6 | a7 | 49 | 47

. 25 | 35 | .58 | 38 | 6> | 68 68 | s2 | s4 | s6 | 61 | 63 | 62

26 | 53| s8° | s8 | 66 | 63 | 69 ] 41 50 | 45 | 39 7| 61 | 41

. 7| a2 | 54 | 49s 66 | 57 ' 72 | 30 | 33 I 33 a1 | 94 | 44

28 | 35 | 47 | 42 <, | 58 61 | 55 | 58 | 60 | 57 1 68 | 61

59 | 174 34 | 21 | 30 | 41 55 | 37 | 38 | a2 | 46 | 51 | 50O

50 | 32 | 42 | 89/ | 39 | 48 Vs | 17 | 23 | 19 | 19 | 24 21~

*Percent passing based only on those students who actually tried the item.

ERIC o LU "
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INTERMEDIATE ENGLISH EVALUATION PROJECT: LISTENING

\
!

3

R. G. Stennett, Ph.D. § Lorna Isaacs
Educational Research Services

4 , .

Research Report 74-10

4

“, . hJ . . . . . . v .
o This report 1s one of a series of six which describes in detall

» student .attitudes and achievement in major areas of the Intermediate
English program. The six reports, in turn, represent one major segment
of thefneeds assessment phase of an overallsevaluation plan which has
included prior surveys of the community, faculty and students and a
special goals-specificatien project. ‘ )

" Because of the size and complexity of the achievement assessment
phase of the evaluation project, a 'preface' paper has been prepared which
gives ap overview of the project and describes the sampling proecedures,
subject population, testing strategies, program objectives evaluated, etc.

(Stennett & Isaacs, 1974). The current report has been written on the

assumption that the reader will have read this 'preface' paper before

reading this one.

This report outlines the students sampled, the attitude and skill
objectives evaluated, the tests and scales used and the statistical tech-
niques applied. ‘

N A major limitation of this and other reports in this series is

~ the absence of clearly-stated standards or expectatione of student perfor-
! mance against which their actual performance can be evaluated. Really

L4 appropriate value judgements about the adequacy of student performance

of require the development of explicity-stated, detailed performance standards
- keyed to student age and ability differences - about which there is at

least a reasonable degree of local consensus.

The findings provided in this report, therefore, represent one of
the important bases necessary for judgements about whether or not the
current level of skill in listening is ''adequate". In and of themselves,
they do not allow such judgements. \

-

METHOD

Sa”ing of Students »
]

‘A total of 528 students was in&}uded in the sample used to assess
listening skills. As indicated in the ‘preface' paper (Stennett & Isaacs,
1974), this gq@yp of students is quite representative of all Intermediate
Division studefits in terms of age and sex composition. The grade 7 and 8
students aré somewhat more capable, and the 9 and 10 students slightly
less vapable, as measured by their performance on the vocabulary subtest
of the Comprehensive Tests of Basic Skills. They are fairly typical of
all students in terms of their rated 'Enjoyment of English Classes'.

16074
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Stjeetives Studied and Tests ' Used ' +
‘ \ . ' ", -
Since no specific attitudinal objectives regarding listening were
studied, in _this sectign the skill objectives will be listed and the test
used to assess them desStribed. ‘

4

. Objectives: To have students be able to follow a verbal presenta-
tion and: (a) acsess the speaker's information, qualifications, intentions,
and presentation; (b) decide to accept or reject any part or whole of a
speech, i.e., to decide: &) whether the speaker ig informed or misinformed J
(i1) whether the speech is logical or illogical, e fectively or ineffec-
tively presented, and (iii) whether the various pointg made by the speaker
are relevant or irrelevant, complete or incomplete. . .

The extent of student achievement of this objective was assessed
by administering the STEP Listening Test (1957). Form 34 was given to
students in grades'7, 8 ahd 9, Form 2A to grade '10 students. Due ‘to time
limitations only 66 of 80 items of Form 3A, and 60 of 72 items of Form 2A,
could be administered. ) . :

+

The items comprising this test can be grouped to assess three major,
skills: (1) Plain-sense Comprehension, i.e., identifying main 1deag, remem-
bering significant details, remembering simple sequences of “ideas and under-
standing denotative meanings of important words; (2) Interpretation, i.e.,
understanding the irplications of main tdeas, understanding the implications
of significant details, and understanding the interrelationships among tdeas

: : s ot s om e Arnliasticn e ;o dasina
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validity and adequacy of main ideas, Jjudging sufficiency of supporting detatils,
eriticizing organization, judging whether the speaker has created the intended
mgcd or effect, and recognizing the speaker's intent.

In this test, students listen to an examiner read aloud brief passages
of different kinds of material and, after each, answer a short series of
multiple-choice questions.

€

Test Administration {

The STEP Listening test was administered to students in their normal
class groups by specially trained testers {Stennett & Isaacs, 1974). During
testing, the glassroom teacher was asked to rate both his class and the test
on a number of simple, locally-produced scales. After each of the two test
sessions, the tester completed a simple evaluation form which allowed. her to
rate the adequaecy of the testing session. :

A .. .
creng and Jata mnaLy8ié

The STEP Listening test was scored by computer using programs
specially written for the purpose.’

2

iThe Committee wishes to thank Wayne Kelly of Computer Services for his val-
uable help with this and all other data processing aspects of this project.
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Al%ggg%a were punched into data cards,‘verified and subsequently
edited by computer. The major analyses consisted of:

(a) calculating means and standard deviations; and preparing fre-
quency and percentage frequency distributions for all variables, 5eparatéfy
for grade and grade-sex groupings of students; & . L

\

-

N (b) calculating one-way anélyses of variance (ANOVA) across grade -*
and grade-sex groups for all major ‘scores oOr subscores, and )

() 1ntércorrelag}ng the majorwscores and subscores. ' .

Because it was not possible to administer all test items to the
- students, percentile equivalents for students' raw scores could not be .
calculated. Comparisons of London students' performance with that of the
1957 American standardization sample are, therefore, not possible in this
regard.’ - However, since the test publisher does provide percent passing
figures for each 1tem, comparisons of London students' performance with

the standardization sample cgn be made at this level.

! ~

RESULTS :/ ,

* The percents of london and standardization sample students passing
each STEP Listening Test item are presented, separately by grade, for the

>

three major subscales of Plain-sense Cémprehension, Interpretation, and
Evaluation and Application in Tables 1, 2 and 3 respectively. Summaries
of the aveiages of these percent-passing figures, across items within eacH
subscale, for the two groups of students are given, by grade, in Table 4.

) The reader may note that, within each of the three major subscales,
items have been further classified to indicate in greater detail the partic-
ular skills being assessed. The items comprising the Plain-sense Comprehen-
sion subscale (Table 1) have been divided into the following four areas: '
identifying main ideas, remembering the sequence of ideas, understanding
denotative meanings, and remembering significant details. The Interpreta-
‘tion subscale (Tabie 2) is broken down into four areas: understanding the
implications of main ideas, understanding commotative meaning, understanding
the interrelationships of ideas, and understanding the implicatiﬁhs of
significant details. Evaluation and Application subscale items (Tgble 3)
are divided into five areas: judging the validity of ideas, judging -the
sufficiency of details, criticizing organization, judging mood and effect,

.and recognizing the intent of the speaker.

1

22" concerted effort to develop a workable pro-rating scheme to adjust London
students' scores and thus use percentiles failed, primarily because of the
different difficulty level of the items which were administered compared
with those not administered. )

L
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An examination of the figures presented in Tables 1°'to 3 indicates
that the patterm of London students' performance follows that of the stan-
dardization sample students quite closely. London students do not exhibit

. any particular strengths or, weakensses in the area of Listening skills.
TABLE 1 Percents o£ London and standardization sampie students passigg
STEP Listehif. Test items dealing with Plain-sense CompreheAsion.
[ ¢ /
L}
Form 3A’ Form 2A
“u ’ 7 8 9 pz| 10
' —%"j % Passing | % Passin % Passing | %5, % Passing
=& e ] . = o zZ | e
IR 5 == 3
wea (BB EI S B E] OE|Es 5 5
\ 1 —c. 2 = ct = 3 2 ol 2 2 .
2 7 | 81| 71 | 87 | 77 | 88 | 81 2 | 82 | 82 |©
R by \\
. = 22 | 89 | 37 | 8 | 93 | 94 | 97 ] 16 | 60 | &7
A E 27 | 69 | 72 | 76 | 78 | 72 | g2 | 19 | 41 | s2
a < A4 3
- = 24 56 €2
' o]
£ 1 67 69
5y
- - ~ 8 56 63
. . 5 ‘ 19 | 65 | 57
-2
- ! 26 74 £8
= 2 75 | 76 | 75 | 76 | 76 | 80 | 15 | 72 | 73
$53 j0 | 78 | 7z .82 | 77 | 0 | g1 ] 16 | 45 | ¢4
g, ‘-_‘,;E 17 | 70 | 41 | s0o | e7 | Y6 | 22 | 21 | er | ce
23 ' 31 | 61 | €2
. E. Bl 3 e [ ks [T |71 |75 | 7 '
S2ovE| 12 | 57 | e |75 | 66 | €8 | 70
1 25823
S v e E 29 49 4£ 72 S 56 56
. ® = 2 70 7€ 77 52 68 g€ 1 76 78
3 4 73 7¢ * 66 &¢ 62 &4 2 82 éc
he 5 | 25 | 2z | 34 | e8 | 25 | 22 3 ] 92 | es
=]
;‘i 18 55 £7 55 72 61 77 6 36 21
~u c.-,iz. 21 59 4% 76 &4 T 68 58 8 61 S8
=1
e 24 | 79 | e5 | 83 | 74 | 86 | 72 Y} 10 | 93 | 85
g
E 29 49 g 72 3 56 &€ 12 45 oM
Q
L ; 3t 62 | €2 | 64 | 63 | 56 | 72 | 14 | 90 | &z
) 15 | 33 ['z¢ | a4 | 47 | 28 | 4¢ | 15 ] 43 | 43
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TABLE 1 - Continued

) Form 3A ' Form M '
‘g.d 7 8 9 ’ g': 10
2~ % Passin % Passin ‘s~Passing | Eiﬁ % Passing ,
. S & -
A o% = = c A =9 =
= o o o o S
Area ij“- % E 'g E E‘ E 9 S E
—_c ] 2 S |2 ] 2 Ay A 2
16 62 57 73 63 71 67 16 60 57
21 77 639 83 75 86 79 28 43 47
28 55 €1 69 €7 69 71 3 67 65
29 | 52 | ¢4 | 60 | 50 | 53 | 54 4 | s6 | 56
! i S 84 70
\ 11 | 56 | 65
13 91 85

14 34 40

Remembering Sjgnificant Details

z S 15 | 72 |73 ~
’ ] I : 16 | 45 | 64
i ) 17 | 83 | a5

) 21 | 61 | se «
- .23 | 48 | 46
i 28 | 57 | 67

.
A

*Percent passing figures for the normative group of students are
based upon Fall:gesting; London students were tested in February
and March. . .
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TABLE 2 Percents of London and standardization sample students passing
STEP Listening test items dealing w'&h Interpretation.

' . Form 3A . : Form 2A

-%: % Passin %' Passing | % Passing | .g: % Passing |
%0 8 | « § ' 5 =% 8

Area 5™ B 2. £ 2. 3 &~ 2 E

g e Er A 5 SRR dE R I

6 | 96 | 8¢ | 94 | 90 | 95 | o4 4 | 37 | 34

2 o | s7 | 36 | 55 | 42 | 61 | 46 7 L 72 | 72

2 17 | 55 | 37 | 62 | 43 | 62 |.47 | 13 | 22 | 23

b 23 | 37 | 35 P60 | 41 | 39 | as V17 | 9 | 12

EY: 31 | 31 | 45 | 47 | 52 | a9 | s5 |18 | 69 | s6

et 32 | 72.| 61 [ 76 | 67 | 70 | 21 | 21| 39 | 37

‘ CE= 13 | 75 | 68 | 80 | 74 | 75 | 78 [ 24 | 56 | 62

Ti—if 20 88 t3 89 74 90 78 29 35 ol

E ° 24 .| 82 78 90 84 81 88 2 75 67

2 33 | 26 | 19 | 25 | 25 | 21 | @9 9 | ‘a1 | 34

£ 19 | 65 | &7

24 72 <68

= _

£ 19 55 50 61 56 60 60 10 28 36
o b

285 4 33 33 31 43 37 41 41 22 60 37
- - o i

nosg 31 | 79 | 79 L 89 | 85 | 90 ] 89 ]| 23 | 48 | 46
35% -

23 J2e | 72 | 68

28 57 .| 67

.
ji

% £ 71 | 62 | &8 | 69 | 6a | 73 | 25 | 36 | 27

bt e T

. 520 ® Aa ) 7 | 46 | 26
- < “':‘ : [} ) )
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" Form 2A
.10

7 9

)

% Passing

-
2

% Passin % Passing

tem Numbers

3

"8

Item Numbers

Pt.I/Pt.II
Pt.I/Pt.11

(o))

.90 ‘| 96 99
76 82
48 54 58
59 65 | 69
37 43 | 47 78
67 73 77 62
44 50 54 g 67
48 54 58 69
38 41 =| 45 | 48

62 68 72 44

60 70 76 80

76 | 78 81 85

83 | 83 ° 89 93

84 | 50 56 60

8 | 80 | 81 87 91

11 | 77 | 74 80 84

12 | 53 | 61 67 71

14 | 65 | 64 70 74

18 | 54 | 49 55 59

20 | 88 | 68 74 78

22 | 75 | 72 78 82

23 | 68 | 68 74 78

24 | 82 | 78 |- 84 88

26 | 75 | 80 | 88 J 90

30 33 34 40 1 44

32 | s3 | 55 é%; 65

*Percent passing figures for the normative, group of students are based
upon Fall testing; London students were tested in February and March.
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TABLE 3  Percents of London and stén@ar@ization sample studentsipassinﬁ
] STEP Listening test items dealing with Evalyation and Applica-
tion. : B - T ‘ c
’ ) “Form 3A ) | Fori 2A
P ']
S =}t % Passin % Passin % Pagsing | o~ | % Passin
- g & e | ’ §1§ o |
) | 9 k: § < -§ al g | 9
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= L >
D=0 ‘9 133 15 | 25 21 18 25
> 13 | 54 52 | 82 | 58 | 56 |“-62 9 | 49 | 63
e} I~ - -
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(S "] . . .
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oo . I
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Q iy *
. g%a 19 | 35 48 | 49 54 | 82 58
vl .
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3 3¢
. = 25 45 | .40 | 49 46 | 48 50 | -
g 10 | 41 | 20 | 46 | 26 |58 |'30 | 11 | 39 | 49
ey
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N
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* =
e .13 75 | 68 80 74 75 78 ¥ -27 33 48
-, X i
R 27-1 63 64 | 71 70 & 74 74 | 30 | 50 41
Lol .
S 32 | 53 |55 | 66 | 61 ' 58 | 65 :
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[ & d . .
R 19 | 41 52 .
R B 3 ;
228 . 20 22 7
o & . 1 15| 39, 64 | 57 | 700 | 56 | 74 32 | 33
- @ B S B N
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*Percerit passing figures for the nbmative group of studente are based

upon Fall testing;
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: The data of Table 4 indicate that, in ‘gederal, Londom students in
nd 8 exceeded the performance of the standardization sample ., .
whereas grade 9 and 10 students’ performance is slightly below .
that of this reference group. This finding parallels the verbal ability
r differences between the elementary and secondary Sstudents noted earlier
in this report.- Considering the substantial '‘memory' and 'understanding' .
requirements of the Listening test, this parallel was probably fo be L
] -

expected. ' e
4 R X

‘
M -
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grades 7 a
» students,

%

TABLE 4 Mean of percents of London and normat{J:;pOpulgtion students pags-
' ing items on the Comprehepsion, Interpretation and Evaluation, and
Application Subscales of the STEP Listening Test, by gradev

- -

~

Form 3A Form'ZA‘ . -
, Graég*’ ) =
7 8 B9 ] -0 S
Subscale - .
: - ] - =
(Number of items: § S § § - 1.3 .
75 8 & 93 10 S| ElE B EE S
~ it a = 4 = 3 = - . = 7 {
Comprehension” (22, 35) 63 | 60 | 71 | 66| 66 | 70| 63 | 64
| Interpretatiom 4t 3D 58 +— 856769} 49 .
Evaluation § Application | ., 57 61 57 :59 61 a3 | 46
. (21, 19) : : i ~‘
¢ . - )

-
~

Table 5 gives the mean number of items correct, by grade and sex, .
for the three Listening subscales. ANOVA tests failed to indicate any . "
statistically significant, differences between the performance of boys and

,girls on any, of the subscales at any grade level-. ~
. R ~ . . . -

3

Because grade 10 students took a differgnt level (2A) of this test

‘ than students in grades 7, 8 and 9 (3A), compatgsons can only bé made for -
the latter three grade groups. ANOVA tests revealed statistically signifi-
cant differences on, all three subscales only betweén the grade 7~and grade

_ 8 groups. The 'relatively' poor performance of the grade 9 students is
probably related to the ability differences noted earlier.
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TABLE 5 Mean number of items correct, by grade and sex, for the three STEP Listen-

ing Subscales of Plain-same Comprehension, Interpretation, and Evaluation
and Application. ’

. Form 3A Form 2A
© .~ L . ) Grade
: 7 8 ! 9 10
[77] x n + [7]] + n L
g Z O & A 1= zZ O =] z O
. o (1] v - [}] [} ,0 [}] [ }] o
Scale § o - I s 50 s | W hart & &
O O O O v O L O
, [&] E é.u - %i) Ew EU P4 = W
M* * . 13.9 15.0- 13.9 18.0
Comprehension F 22 1 A42.8 | 22 | 15.1 | 22 | 14.1 35 | 20.4
. T 13.4 15.0 " 14.0 19.0 |
M 24.3 25.4 . 24.6 13.7
LI .
Interpretation F 41 21.6 41 26.2 4] 24.2 31 15.7
1 1T 23.0 25.9 | 24.4 13.5
M . L 10.4 S 11.3 . 5.9
Evaluation F. 21 1/9.9 21 |-12.3 | 21 11.8 19 .1
' T <101 12.0 11.6 6.4
*N means 'num%er of'. )
: **M ='@§1e; F = temale; ~T = togal of male and female
»
1 . ) < . ¥ .y -
Interrelationships among measureg of ability, s

.attitude E,d listening 8kills.
\

: i Table 6 presénts Pearson product-moment correlations calculated
among a set of ability, attitude and-listening skill variables. It is
appare't from these figures that: (a) students' performance on the three
_ listening subskills is moderately to highly correlated; (b) performance

‘of the listening test is quite highly related to, or depends fairly sub-

stantiélly upoﬂFverbal'ability, as measured by the vocabulary test,.and
(c) there are no significant relationships betweea\;tudents'%rated ‘enjoy-
ment of English classes' and their performance on the Listening test.

v
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TABLE 6 Correlations among ability, attitude an¥, listening skill
vpriable;.fo; a sample. of 364 grade 7, 8 and 9 students.

’
-

h}

'

Variable* R T, 1 s 4 5 6 |
1. Vocabulary . . 66 68 61 ;L;l;
2. Enjoyment of English Llasses
3 Comprehension - > T -3;--_};(-' 89 ‘
. | 4. Interpretation s 75-4 94
5. Evaluation . 85
. 6. LisieﬁngL; Total Score .

7
*A correlation of .10 is required for significance at p <,05, .
.14 for significance at p <.01.® Only statistically signifi- ’
cant correlations are reported in this Table. Decimals have

been omitted for ease of read%ag. ‘

s SUMMARY ’

This report has describedy largely in terms of detailed tabular
data, how students performed on a standardized.test of listening skills,

the STEP Listening Test.

In general, the patterp of London students' performance on the
Listening test.paralleled quite.closely that of the standardization or
normative sample.* It is apparent that performance on this Listening test
is highly ‘related to general verbal ability, as measured by the vocabulary
test, but not at all to students' rated enjoyment of their English classes.

. Unlike many otheraskills in English, there do not appear to be
significant sex differences. However, the expected improvement in perfor-

mance as a function oflgrade is apparent.

N ‘s
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INTERMEDIATE ENGLISH EVALUATION PROJECT: SPEAKING
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R. G. Stennett, Ph.D. & Lorna Isaacs
Educational Research Services o

Research Report 74-11

-

H

This report is one ‘of a series of six which describes in detail
student attitudes and achievement in major areas of the Intermediate
English program. The six reportg, in turn, represent one major segment
of sthe needs assessment phase of an ovgrall evaluation plan which has
included prior surveys of the community, faculty and students and a
special goals-specification project. . -

A Because of the size and complexity, of the achievement assessment
phase of the evaluation project, a 'preface’' paper has been prepared
which gives an overview of the project and describes the sampling pro-
cedures, subject .population, testing strategies, program goals evaluated,
etc. (Stennett & lsaacs, 1974). The current report has been written on
‘the assumption that the reader will have read this 'preface' paper before
. reading this ene. i

This report outlines, in considerablE“detail,.the students sampled,
the attitudinal and achievement goals selected for evaluation, the tests
and scales used and the statistical techniques applied.

A major limitation of this and other reports in thifg series 1s
the absence of clearly-stated standards or expectatione of student perfor-
‘ mance against which their actual performance can be evaluated. Really
appropriate value judgements about tne adequacy of student performance
require the development °f explicitly-stated, detailed performdnce stan-
dards - héyed to student age and ability differences - about which there
is at least a reasonable degree of local consensus. :

The findings provided 1in this f%icrt, therefore, represent one
of the important bases necessary for judgements 2bout whether or not_ the
current level of skill an speaking is ”?dequate”. In and of themselves,
they do not allow such judgements. §

ivy oF Stugents

- .

VUx:/

[
C~

A total of 540 students were included in the sample used to assess
_speaking skills. As indicated in the 'preface' paper {Stennett & Isaacs,
1974), this group of students is quite representative of all Intermediate
_t> level students in terms of age and sex composition. The grade 8 students
are slightly above, and the grade 10 students slightly below average 1in
verbal ability as measured by their performance on the vocabulary subtest

. 10174
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of the Comprehensive Tests of Basic Skills. They are fairly typical of
all students in terms of their rated 'Enjoyment of English Classes.'

i

o

~

Stiectives Studied and Tests Used : T
Atsitudes

Objective: Tc develop ‘in students an enjoyment of spegking and a
willingness tc express their opinions and ideas homestly; to develop
confidence in speaking ir public. This objective was assessed by having
students complete a 6-item, locally developed attitude scale called 'Self-
confidence 1n -Speaking'. ' :

~

Eb)éct1ve: s rave studente develcp a flexiile and clearly

T nave studenze deveiop the ability to ask periinent
quessicng arnd give pertinent ansuers.

[+

The degree of student attainment of these objectives was assessed
by having students participate, one at a time, 1n a short, structured,
tape-recorded conversation with an examiner. {5ce Appendix A.)

Each student's performance was subsequently ‘'marked' for correct-
néss of expression and rated on three simple scalés for: general effec-
tiveness, pertinence, and quality of speech. (See Appendix B.)
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b
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The oral communication test was administered to students individually
in an appropriate room of their home school, along with the Gilmore Oral
Reading Test. The testing'session, lasting about 10 minutes, was tape-
recorded.’ Other tests of attitude and vocabulary were administered in
students' regular English classes. - '

Test Seoring ard lata Analyseg

The oral communication test was scored by having an examiner listen
to the tape-recorded conversatien twice: first, to count the occurrence of
seven different errors (Ap ix B) and second, to make ratings of Effective-
ness, Pertinence and Quagdty of Speech for both the 'Asking Questions' and
'"Providing Informati sections of the test.

. . DL . p
'The Committee wishes to express its appreciation to the Media Centre for
their generous cooperation in supplying tape recorders and cassettes.

Q
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Chechs on the reliability of the error counts and ratings were
made bv having each of the two examimers® score the same set of 25 student
conversations. The two examiners agreed within one point on the varioqus
error counts’ from T2 to 100 percent of the time (median of 95%) and the
correlations®alculated between the two sets of six ratings varied from
.70 to' .96 (median value of .92),‘1ndicating very adeéquate reliability
for the measures used to assess students' speaking skills.

Statistical analyses consisted of: (a) calculating descriptive
statistics and frequency and percentage frequency distributions for all
variables, separately by grade and grade-sex groupings (b) computing one-
way anhalyses of variance (ANOVAJ tests across grade and grade-sex groups
for all variables, and (c) intercorrelating the oral communication test
scores ~1th attitude and verbal ability measures.

411 calculations were done using an IBM 370 computer and standard
statistical programs with the data input on cards which had been keypunched
and ver:fied. Initial computer runs were made to edit the data.

o~ . ——
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ATTITUDE

The percents of students agreeing with each of the six items making
up the 'Seif-confidence 1m Speaking' scale are presented, by grade and sex,
in.Table 1. The means of these percent-of-agreement figures, calculated
across 1tems, have been plotted by grade, separately for boys and girls,
1n Figure 1. )

L

Analysis of variance tests ¢ANOVA) indicate that, with the excep-
tion of grade 10, boys score significantly higher on this scale than girls,
and there are no significant differences in students' scores as a function
of grade. This means that boys are apparently somewhat more self-confident
than girls when speaking 1n an audience-type situation and that students’
self-confidence 1n speaking does not change as they progress through the
grades. Many students are apparently quite uncomfortable when they have
to speak 1n public. : ’ 4

2The Committec wishes to express 1ts gratitude to Mr. Terry Benbow and Mrs.
Marylou Cunningham, two dedicated English teachers, for their conscien-
“trous work on this difficult task. ’

Aruitoxt provided by Eic:




A

in the 'Self-confidence in Speaking' scale. #

TABLE I' Percent of students; by grade and sex, agreeing* with‘each item

_ Percent of Students -
Item _;égreeing, by Grade and Sex
N
umbeTr Item Sex 7 8 9 10
4 I eﬁjoy taking an active part M 87 88 83 | 76
in class discussions. F 78 82 79 81
I usually don't say anything .
ge+ during class discussions be- M 75 74 78 81
. : cause I'm afraid others might F 65 64 60 74
laugh at my comments.

? If I know il have ,to givé a
; speech in class I get so nervous

when I have to speak in class

13+ I have difficulfy getting to M 65 &2 61 65
sleep the night before and don't] F 51 49 47 51
feel like eating breakfast that
day. '
— -
| I usually feel quite self-con- |,
19 fident when I have to talk in M| 54| 49 ) 49 g ds
F 53 45 46 44
front of a group.
1+ doesn't bother me at all to
24 give a speech 1n front of the M 36 31 31 29
F 34 24 27 26
&£lass. .
27e % I always feel a bit nervous M a5 | 43 44 | 44
‘ F 32 26 30 32

{

*In order to simplify presentation of the data, the scores of
both students who 'agreed' and 'strongly agreed' with an 1tem
were added together to calculate the rercent agreement figures
presented in this table and plotted in Figure 1.

**In order to keep the figures in this table consistent with the
positive character of the scale name, the figures for these
negatively-worded item< are for students who 'disagreed' and
'strongly disagreed' with each. '




FIGURE 1 Mean of percents of students agreeing with
the si1x 1tems comprising the 'Self-confidence
in Speaking' scale\ by grade and sex.
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The mean number of errors of seven different types students made
on the oral comssrunication test 1s presented, by grade, 1n Table 2. Al-
though students' performance shows a slight trend toward improvement as %
a function of grade level, ANOVA tests indicate that the grade differences:
are not statistically Significant.® This suggests that, contrary to what
might have been expected, students do not show significant improvement
in the correctness of their oral expression as they progress through th
Intermediate English program. : ‘

.

\
"\

*The reader should be cautioned that a limitation in the handling of oral
communication errors, 1.e., using the absolute number-of errors rather
than calculating errors as a 'percentage of words spoken', makes the
interpretation of this variable somewhat ambiguous.
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TABLE 2 Mean number of errors op, the oral communications test, by grade.

| . G -,

| rade

' Type of Error 7 - 8 9 10

- Grammatical Word Error .89 .90 .52 .62

Grammatical Sentence Error 1.92 1.66 1.34 1.16
Slang ' P .14 .10 .22 .14
Omnibus Words 1.59 1.83 1.69 1.87
Fillers or Cliches 5.89 5.52 5.52 4.88
Repetit1ons .76 -64 _ .58 .35

i __Wreng words .03 .02 .00 .00
Total Errors 11.25 10.66 | 9.81 8.98

TABLE 3fa) Percents’of students, b

~ . - - R P . N

Yivs Luegsiove ang Prouvtilvg JnILrmaiior
-
The percents of students receiving each of three ratings of the
Effectiveness, Pertifénce and Quality of their oral expression when
"Asking Questions' are given, by grade, 1n Table 3(a). Similar -data
related to students' pcrformance when 'Providing Information' are like-
wise summari-ed 1n Table 3(bj.

tiveness, Pertinence and Speech Quality on the 'Asking Questions'
section of the Oral Communications Test.

y grade, receiving various ratings of Effec-

Fﬁ Effectiveness Pertinence Quality of Speech
X Grade " Grade Graéé
Rating | 7 | '8 9 | 10 -l 8 9 | 10 7 8 9
3 72.9179.8}81.9 77.6 42.1 41.1 {53.8 47.8175.2{87.6 |81.269.9
2 21:1 15.5115.5115.9147.4 146.5 ' 41.0 40.7 §15.8 7.0112.0 {17.7
1 6.0l 4.~ 2.61 7.1 105 12.4 1 5.1]11.5} 9.0, 5.4 6.8 |12.4
Mean 12.6712.75]2.79}2.70}12.32 2.29 22.49 2.36 1 2.66 | 2.82 |2.74 | 2.58




TABLE 3(b) Percents of students, by grade, receiving wvarious ratihgs of Effec--
tiveness, Pertinence and Speech Quality on %he 'Providing Information’
section of the Oral Communications Test.

y
: Effectiveness K Pertinence Quality of Speech
. Grade Grade Grade -
Rating | ~ 8 9 | 10 7 s | o | 10 7 8- 9 | 10
3 081336 351487 116.7110.7 1 12.7 121.2]60.2 |74.0 |55.1 | 58:4
2 56.5 | 58.8152.5131.9}56.1}56.5 {55.94E48.7 27.1 120.6 | 28.0120.4
Lo 3.7 -6 114,14 19.5.27.3]32.8 51.4130.1012.8] 5.3[16.9121.2
b Mean 2.16 | 2.2612.19{2.29}1.891.78|1.81 il.9l 2.47 12.6912.3812.37,

%G\ A tests indicate neither significant grade nor sex differences
. in these rat:ngs of students' oral cormunicatior.
L : )
// Students are apparently somewhat &oTe ‘effective' 1n asking ques-
tioms than in providing information. -

The 'pertinence’ of their communication 1sf5iso apparently better
when trey are ash1g questions than when they are prowiding information.
Although the ora. communjcation test was designed to minimize the 1nfluence’
of the 2:7-gr- of the communication on students' performance, the differ-
ence in the ratings of 'pertinence' noted above may, in fact, be related

to students' hnowledge abouk the appropriate criteria for evaluating a

bOOk.

2]
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Ratings of the Quality of students’ speech when asking ‘questions
or providing information are sumnarized 1n Tables 3(a) and 3(b). ANOVA
tests reveaied neither statistically sigmficant sex o® grade differences.
Students apparently show a slightly better quality of expression when
asking questions, than when providing information.

Iy ~
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Pearson product moment correlations calculated among-the various
ability, attitude and oral communication skill measures are presented in
Table 4. An examination of these figures indicates that: (a) verbal
ability, as meastred by the vocabulary test, is unrelated to ratings of
oral communication skill or correctness of expressipn;' (b) there are no
substantial relationships between students' ratings of their enjoyment of
English classes or self-confidence in speaking and examiner ratings of the
.qualities of their oral commnication; (c) there are significant, but only
modest, relationships among the various ratings of students' oral communi-
cation, suggesting both that the scales do measure somewhat different
aspects of performance and that the adequacy of students' communication
does vary depending upon whether they are asking or answering questions;
and (d) there are significant, but slight, relationships between ratings
of students' oral communication and their tendency toward incorrect
expression. This somewhat paradoxical finding is due to the fact that
students with the poorest ratings said less and, therefore, made fewer

eTrTors.

L v

TABLE 4 Intercorrelations- among measures of verbal ability, attitudes and skill in

- speaking for a sample of 582 grade 7 to grade 10 students.
er variable* T 27 5] ol s| 6] 71 84 o] 10
1. Vocabularg” percentile -09 '
2. Enjgyment\of English classes 111 09 14 131 11
{ 3. Self-confidence ift' speaking I S N
| .4, Giving information E** ‘ 1 61! sod a1 25 46 20
!r_San'ing information P/ 47y 36| 30| 40| 37
i 6. Giving information Q ' 1 41 %1 _ 69 | 21 .
L,- Asking questions £ - ) ' 62 1;;1 19
i:8. Asking questions P_ ) 45 §- 11
ﬁ79. Asking questions Q ©] , 4 20

10. QOral communication - totai errors

*A correlation of .09 1s required for statistical significance at p <.05;
.12 for significance at p <.0l, Only statistically significant correla-
’ tions are reported 1in this table.

**f = effectiveness; P = pertinence; Q = quality of expression

Decimals have been omitted for ease of reading.
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SUMMARY *
. g ’ . * N
The report has described,. largely in terms of a series of“tables
and figures, how students performed on a.locally-developed test designed
to measure their skills and attitudes in the area of oral communication.
\
\ In general, 1t appears that the characteristics of students' oral
mnunication are well established before- they énter the Intermediate ~
nglish program and change very little as they progress through it. There
are no substantial relationships between students' sex or verbdl ability
and their skill in‘oral communication. Although boys are apparently '
somewhat more self-confident than girls when they speak in an audience-
type sityation, a large number of all students do not share such self-
confidence. '

P

..

- Because the tests used to measure student skill in oral communi-
cation were locally developed, there are n® norms or standards against ’
which students' performance can be assessed. While the ratings of student
performance indicate 'room for improvement', fihal judgements of the cur-
rent adequacy of students' speaking skill will probably require additional
review of the tapes o f students' conversatjons by a panel of appropriate-
judges. ’ ’ . M c

- -

*%
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*A completé‘list of all the publications arising out of the Intermediate
English Evaluation Project is provided at the end of this paper.
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APPENDIX A

- ORAL COMMUNICATION TEST: STRUCTURED INTERVIEW
. h J

MATERTALS NEEDED: Tape Recorder

«

. Several Paper Back Books
8

Reading paragraphs .
Record blank (Gil‘gre)

, S R
(PART A - Giving Answers)” s

"As vart of your English class, you have already been involved
in our English study. Now we are seeing each menber of your class on
an individual basis for this ome time only. I'm going to tape this
session so I don't have to keep writing while we're talking.

One of the problems that teachers have is deciding which books -
- to have students read and study at each grade level. It is dsfficult
to choose one or two books which everyone in the class will find -
interesting. By this time you have read quite a few books in your
'English ¢lasses haven't you? - . ’
A ‘

1. What do you think of the books you have had to read 8o f&r?

a) Are they the kinds of books you would have chogen for
the class to read? E

b) - What other kinds of books would you like” to see read in

classes? .
¢

Of all the books or magazines that you've read, in pr out
of school, which is your favorite. If S answers 'T don't
know!' --E says, 'Name one book you likel' Y

a) "Why did you like that particular one?
b) Could you tell me &‘bjt about it?

S - 1'
What kinds of books don't you like,reading? If S answers
'T don't know' - E ‘says, 'Name One book you didn't like
réading. . Cly -

a) Why A-n't you like this type of book?"

Do not ask the questions a) and b) if the student has already!
. o . P .
aq;yered them in response to the initial question.)

(Evghould Ehank the student.)‘

§ Ct
|
: . WARRS

~
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Appendix A -_Continue&

(PART B - Asking Questions) ' e
"Have you read this book?"

(Answer must¢be "NO", if "YES" - select a book S hasn't read.)

,
[}

"If this book were in ‘the library and you were trying to decide
if you'd be interested in reading it, there would be some questions you'd
want to ask about it. We want to find out the type of information that
students need before they can decide whether or not a book is worth \
reading. ‘ ‘ :

I want you to ask me some qeestions about this book. Ask me the
questions you'd=like to have answered %he most.. I wan't answer them
\ for you. I'd just like to know the type of information you would like
to have. What's your first question?” :

(If S only Voluntgeré one or two questions E says, ) -

nr1d like you to ask at least three questions. What else would
. you like to know about tha book?"

(E should thank the student.)

"I would 1 ou *o read two parqgrabhs.| Here is the first one.
Would you read it o oud.” (C -.7) : - .

.. (E recqrds errors cn record blank. If student receives 10 or
* more errors give him C - 5 to read. If student receives under 10 errors,
give him C - 9 to read.) i .

»

"Hepe is the second paragr yi. Would you read it out loud."

. “, .
{E should’tgank the student.) Cot \
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Appendix A - Continued

COMMUNICATION

STUDENT NUMBER

EFFECTIVENESS]| PERTINENCE

QUALITY OF
SPEECH

giving
information

asking
questions

STANDARD ENGLISH (CONVENTIONS)

grammatical offences - word

grammatical offences - sentences

slang or jargon

omnimbus words, c]ichés

fillers

repetitions

wrong words

ORAL READING NATURALNESS




APPENDIX B

JYPES OF ERRORS TABULATED FOR THE ORAL, COMMUNICATION TEST
AND SCALES USED TO RATE STUDENTS' PERFORMANCE

STANDARD ENGLISH
1. gramar - word errors, e.g. pronoun errors, double
negative, adjectives as adverbs

- sentence errors, e.g. incomplete sentences,
Tun on sentences

AN

. 8lang -‘e.g. the guy who ripped off the cops
. ommibus words .g. nice, interesting, good, stuff, okay

. fillers or .g. y'know, like, see, um

cliches generally speaking, to be perfectly

candid

. repetitions -e.g. 1 read it, yead it, I think I read it
in grade 6. :

. 6. wyrong words - e.g. I wasn't very convicted by the ending.

«
.

The c&tegorigs for A (General Effectivenesg) and B (Decision Making
Qualities - Pertinence) are considered independently of the level of lang-
uage used - not necessarily standard or conventional English.

LB :
A, GENERAL EFFECTIVENESS

3. Candidates will ask (make) a considerable number of
~clear and concise questions {statements). The
questions (statements) will be well phrased and
organized so that there is no ambiguity as to the
intended meaning. .
/

The questions (statements) in this category may,
be lacking in clarity and organization. Due to a
deficiency of questions (statements) or a certain
awkwardness of expression, the listener will, at
times, find it vague or confusing. -

Re¢sponses falling in.this category will contain very
few, if any, questions (statements). They will be
confusing and ambiguious and the listener will have
almost no real understanding of the intent.

L 4




B. DECISION MAKING QUALITIES (PERTINENCE)

3

QUALITY OF

3

A considerable number of pertinent questions will be posed
(statements will be made). The questions (statements) will
be on topic and will contain a vocabulary which indicates
that the respondent has at his command some basic criteria
on which to base a decision. The questions (statements)
are likely to be objective in nature and will be related
specifically to the topic. - )

Some questions will be asked (statements will be made)
which show some knowledge of the content area. The
questions (statements) 'would tend to be general in
nature. Only a qualified decision could be made.

Few, if any, questions .,will be asked (statements will
bé made). They will indicate a paucity of vocabulary
and knowledge relating to the content area of books and
literature. The questions (statements) may also be
subjective 1n nature allowing for no real criteria on
which to base a decision. .,

L

SPEECH
The speech is loud enough and paced so that it may’be
readily understood. The student pronounces words
correctly and enunciates clearly. There 1s expression
in the voice.

The speech is difficult to understand in some places -
hecause it is too soft, not well paced or there 1s

some problem with pronunciation or enunciation.

There is not much expression i1n the voice.

It is very difficult to understand the speech because

it is too soft, not well paced or the pronunciation or
enunciation is very poor. There is very little expres-
sion in the voice.

- »

K J




INTERMEDIATE ENGLISH EVALUATION PROJECT PUBLICATIONS
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INTERMEDIATE ENGLISH EVALUATION PROJECT: VERBAL CREATIVITY

R. G. Stennett, Ph.D. & Lorna Isaacs
Educational Pesearch Services

Research Report 74-12

 This report 1s one 6f a series of six which describes in detail
student attitudes and achievement in major areas of the Intermediate
English program. The six reports, 1n turn, Tepresent one major segment
of the needs assessment phase of an overall evaluation plan which has
ifcluded prior surveys of the community, faculty and students and a
special goals-specification project.
.

Because of the sizé and eomplexity of the achievement assessment
phase of the evaluation project, a 'preface’ paper has been rrepared
which gives an overview of the project and describes the sampling pro-
cedures, sublect population, testing schedules, etc. (Stennett & Isaacss
19747. The current report has been written on the assumption that the

reader »ill have read this 'preface' paper before reading this one.

Tris report outlines the students sampled, the objectives evaluated,

the tests and scales used and the statistical techniques employed.
Py -

A rajor limitation of this and other reports in this series 1s the
absence of clearly-stated standards or exyrecratione of student performance
against which treir zeotna. performance can be evaluated. Reaiiy approp-
riate value judgements about the adequacy of student performance require
the development of explicitly-stated, detailed performance standards -
heved to student age and ability differences ~ about which there is at
least a reasonable degree of local consensus.

. .

The findings provided in this report, therefore, represent cne of
the important bases necessary for judgements about hhether or not the
current development of students' verbal creativity 1s adequate In and
@ themselves, they do not allow such judgements.

[ialesbiialis
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A total of 534 students was included rn the sample used to assess
verbal creativity. As i1ndicated in the 'preface’' paper (Stennett & Isaacs,
1974}, this group of students 1s quite representative of alil intermediate
level students in terms of age and sex composition, verbal ability and
rated 'Enjoyment of English Classes’

’ .
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The 51ngle, broadly-;ti%%ﬂ goal selected for e»aluatlon in the
area of verbal creativity was defined as foflows: .

1A
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——_X search of the literature revealed that the only *standardized'
test which purported to measure the talents encompassed by this goal state-
ment was the Torrance Tests of Creative Thinking - Verbal Form A (Torrance,
1966). The author of this test defihes creativity as '...a process of
becoming sensitive to problems, deficiencies, gaps 1in knowledge, missing
elements, disharmonies, and so on; identifying the difficulty; searching
for solutions, making guesses, or' formulating hypotheses about the deficien-
cies; testing and retesting these hypotheses and possibly modifying and
retesting them; and finally communicating the results.' (Torrance, 1966,
p-6.) -

Although the Verbal Form A of this test contains sSeven different
types of activity, time limitations allowed the administration of only

.two, 'Asking' and 'Unusual Uses'. The Asking activity requires students
to look at a simple line-drawing and ask questions about it. This test
gets at the student's '...ability to become sensitive to what 1s unknown,

to gaps 1n knowledge, because the questions asked must be those that can-
not be answered by looking at the picture.'’

The »wrier cf relevm.t resyovses yields a measure of the student’'s
rdeational “Tuzne.. The nurmier of differen: categories of guestions,
causes or consequences gives a measure of [ i iizy. The statietical

Zn recuevc, of the questions, causes Or consequences oOr the eaient to which
the student's responses represent a mental leap or departure from the

obvious yields a measure of criginaizy.

. The Unusua} Uses activity requires the student to think of as many
different uses as he can for cardboard boxes. This activity tests students'
ability to free themselves of a well-established set, i.e., boxes are con- J
tainers, and think divergently. Students' responses are evaluated for
Flusney, Jlexililize mid criginality in the same fashion as described above
¥for the Asking activity. :

- ® oy Py -
£8T ~SIirieiraziov °

The Torrance Test was administered, along with Vocabulary, Attitude
and Reading tests, to students in their regular classroom groups (as part
of Battery II, Stennett & Isaacs, 1974) in the manner suggested by the
author, 1.e., the 'non-test' character of the exercise was explained and
the time limits rigidly observed.  This test was given prior to the other
nore typical tests to encourage a 'freer’' response mode from students.
Students were allowed five minutes, for the Asking activity and ten .minutes
for Unusual Uses.
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The Torrance tests were scored, using the directions and standards
provided by their author, by two experienced, speciaily-trained, English
teachers.- To check the reliability of the scoring, the two examiners
scored a random sample of 24 student records independently and the result-
ing 24, sets of scores were correlated. The correlation coefficients,

‘presented in Table 1, indicate very high inter-scorer reliability of the
order that the author indicates 1s possible ‘using his standards and scor-
ing system.

TABLE 1 ¢ Pearson product moment correlations between
the Torrance Tests of Creative Thinking scores
of 24 students developed independently by two

exanminers.
!
Activity
Scale 1 - Ashing ' 5 - Unusual Uses
Fluercy .99 1 1 00 !
" Flexibility .95 .91
Jrigirailty .96 : .94

’

Since oniy twd of the seven Altivities were administered, 1t was
rot possible zo refer Lordon students' raw scores. to the test publishers’
normative data to obtair percentile scores.-

\11 data for this sample of students were punched into data cards,
verified and subseguently edited by corputer. The major analyses, done
using standard statistical' computer progrars, consisted of: -

(a. calculating means and standard deviations and preparing
frequency and percentage frequency distributions for all variables,
separately for grade and grade-sex groupings of students;

(b calculating one-way analyses of variance (ANOVA) across grade
and grade-sex groups for all major scores and subscores, and

¢

‘“The Committee would like to express its gratitude to Mr. Terry Benbow and
Mrs. Marylou Cunninghas for their comscientious and dedicated work on this
phase of the project.

In correspondence with Lr. Torrance it was discovered that separate grade-
level 'morms' for each activity were not available and could not be supp-

__lied for verbal Form A of this test. Limited data for Verbal Form B were

provided, and the authors thank Dr. Torrance for the considerable work
involved 1n providing this information.

,

VAY It




-4
b4

(¢) intercorrelating all major\score: and subscores. Because not
all students took the same form of all ¥he tests, correlations were cal-
culated using only students dnroled in giaades 7, 8 and 9.

.o x sEIIC r\\\

Mfean scores for students are provided in Table 2 separately by -
grade and sex, for each of the three dimensions (fluency, flexibility and
originality) for Activity 1 - Asking Questions, and Activity 5 - Unusual
Uses. A comparison of the mean,scoreg’of London grade 8, 9 and 10 students
on \erbal Form A with a similarly composed 'norm' group on Veérbal Form B
can be made by examining the data of Table 3.

-

TABLE 2 Mean scor™w, by grade and sex, on the Fluency, Flexibi11t§
and Originality Scales for Activities 1 and 5 of Verbal
Form A of the Torrance Tests of Creative Thinking for a
sample of 508 students enroled in grades 7 to 10 inclusive.

o ] Grade
. Scale GTQEP: : 7 8 9 10
I - Fluency M f 8.0 | 10.2 | 10.3 | 10.9
F . 9.9 9 94£7 10.7 | 10.6
'z P 8.9 © 10.0 _ 10.5 | 10.7
- 1 - Flexability . M 55 | 6.1 | 6.3 | 6.8
2 ¥ ‘6.2 . 6.0 6.4 | 6.6
% \ i1 - 5.8 ' 61! 6.4 6.7 |
> I - Orlg\:jijty T 1.6, 7.3 i 7.4 9.5
= 2 6.2 | 7.1 8.4 8.7
1 T 54 . 7.2 8.0 | 9.0
{ " - Fluency M 20.94j7 22.2 Z 19.6 20.6
. F 26.5 | 21,1 | 22.2 | 24.6
e Z B , 23.6 3 21.6 E 21.0 22.8 4}
z \ - Flexibility M . 8.7 i 10,0 | 8.6 9.4 | 't
CR P\ 10.6 | 9.6 | 10.0 | 10.3
:o ] . 96 | 9.8 9.3 | 9.9 !
= |\ - Originality | M . 5.9 8.8 7.8 7.9 |
! ) F 9.6 7.3 | 7.7 §.4
l T | 7. 5.8 | 6.9 7.0
M 71 70 56 47
© " \umber of Cases ¥ 67 72 66 59
' T 138 142 122 106

* M = male, F = female, T = all students

Z14




TABLE 3  Mean‘scores for grade 8, 9 and 10 London students on
Verbal Form A and for the 'normative' sample on Verbal

Form B. :
) Activity
¢ 1 - Asking 5 - Unusual Uses
S -
cale London ¢ Norm London Norm
Fluency 10.39 11.15 21.78 17.94
Flexibility 6.36 6.94 9.67 8.34
Originality 7.98 4.77 7.97 10.77
]
‘ -

ANOVA tests revealed no statistically significant sex differences
at any grade level on any of the dimensions of either Activity 1 or 5.
In fact, the only statistically significant differences are between grade
= and 9 and/or 10 students for all three subscales of Activity 1. The
s1-e of the differences in absolute terms 1s, however, relatively small
{Table 2). .

The data of Table 3 indicate that the level and patterning of
London grade 8, 9 and 10 students "’ responses is quite similar to that of
the 'norm' group...London students performing slightly better on some
dimensions and slightly worse on others. Because London students took
\erbal Form A of the Torrance test and normative data are available only
for the parallel, but not necessarily equivalent, Verbal Form B, no sta-
tistical tests for differences.between the two groups were made.

LR
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Pearson product-moment correlations, calculated among a series of
abi1lity, attitude and verbal creativity measures are displayed in Table 4.
It is apparent from these data that: (a) for both 'Asking' and 'Unusual
Uses' activities, students' scores on the fluency, flexibility and origin-
ality dimensions are moderately correlated (b) students' performance on
the 'Asking' activity is only modestly related to their performance on
'Unusual Uses'. (c) students' performance on the verbal creativity tests
shows a significant but minor relationship to their rated enjoyment of
reading, writing and self-confidence in speaking and to their verbal
ability and reading skill. This finding of relative 1independence of
verbal creativity and verbal abi}ity simply confirms prior findings by
Torrance and other investigators working in the area of creativity.

% .
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TABLE 4 Correlations among Ability, Attitude and Verbal Creativity
measures for a sample’'of 402 grade 7, 8 and 9 students.

[

~verbal creativity and the relationship of this perforiance tb measures of

Unusual
. Attitude Askin Uses N

variable® ol 3] al s! 6| 71 8| ol - )
1. Vocabulary dsilsal 117l23leelar] |17
2. STEP 11 Reading _ 37 16 [23 23 ]18] 19 ‘
3. Enjoyment-of Reading T2 | 415|109 12 |13
‘4, Enjoyment of Writing Db17 4131241242217 |11 )
5. Self-confidence in Speakin 111 | 19 {15 /20 {13
6. Asking - Fluency 1771710 a9 | a5 |40
7. Asking - Flexibility 46 4 37 | 35 | 34
8. Asking - Originality , - 14038 |29
9. Unusual Uses - Fluency - g; .g;
16. Unusual Uses - Flexibility 66
11. Unusual Uses - Originality ' ' T )

*A correlation of .10 is required for significance at p <.05, | e

.13 for significance at p <.0l. Only statistically signifi-
cant correlations are reported in this Table. Decimals have
beepfomlttéd for ease of reading.

SUMMARY
. ' This report has described studen{£?>performance on measures Of

their verbal ability, reading skill, and attitudes toward three aspects of

a3

the English program. R p .

The level and patterning of London students’ petrformance on the -
creativity tests follows quite closely that of the 'norm' group. N& signif-
icant sex differences and only minor grade trends were evident-in students' . .
responses to the Torrance Tests of Creative Thinking. ) ~

. o
- ’

The unavailability of really appropriate normative data make assess-
ment of London students' performance in the area of verbal creativigy
difficult. - . R

. .

One can obfain a more concrete impression by trying the test one-

self and then reviewing the actual responses of a sample of students. .

- N ;
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_' INTE\RMEDIATE ENGL ISH EVALUATION PROJECT':
! T ATTITUDES REVISITED .
R. G. Stennétt,.Ph.D.’'§ Lorna Isaacs
Educational Research Services
1 \
. - Research Report 74-13 . ‘

This report is one of a series of six which describes in detail

student attitudes .and achievement in major areas of .the Intermediate . .
English program. The six reports, in turn, represent one major Segment

of the .needs assessment phase of an overall evaluation plan which has

ingluded prior surveys of the community, faculty and students and a
sp§sjal goals-specifjcation project. N
© , " -Because of the size and complexity of thg"achie?ement assessmént
. phase of the evaluation project, a 'preface' paper has been prepared which
- gives an overview of the project and describes the sampling procedures, .

:éubjeet population, tests used, etc. (Stennett § Isaacs, 1974). The
current report has been written on the assumption that the reader will
- have read the 'preface'-paper before reading this one.

This report summarizes the results of all the attitude measures .
used, describes the interrglationships among them and their reldtionships
- to other measures of ability and achievement. In addition, students'
. ﬁl attitudes toward English are compared with their attitudes toward
0

academic subjects. The variation in student attitudes as a function , =~

dent-sex teacher-sex interaction is also described. Finally, the d

. results of the findings of this study are compared with those obtained in -
. the original survefwof‘student attitudes (Stenpett, Dickie, et al., 1973)

N LThis original survey involved administering a 100-item test, %
v - composed of several types of items, designed to assess student attitudes
..t : toward varicus facets of " the English program. .The results indicated
T fairly consistent sex differerices, girls generally being more positive
thap boys toward most aspects of the program, and fairly consistent grade
tr®ds, secondary students generally being less positive than elementary
students. A trend_for girls to show a more pronounced elementary-to-
secondary decrease Tn the positiveness of their attitudes toward "English
““¥han boys was ‘also noted. ' . ~

-
N .

) Because of certain Iimitations in. the original study and the need
to relate student attitudes €0 their achievement, a 40-item attitude sur-
vey was developed from the original 100-item test and administered to all
"students participating in Ehe current project. . . . '

. The-reader should be tautioned that this study is cross-sectional

' . rather than longitudinal in nature. This" means that when changes in
student attitudes are reported as a function of gride level, different
_groups of stydents are-involved. The results, therefore, do not necess-

seaw+% " arily represent what one might obtain if the same students were tested in “!}
. ~ «, 1074 .2

- . l‘. ¢ R \
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each of four consecutive years. Although the results of the cross-
sectional approach at the elementary level (grades 7 and 8) would probably
be fairly comparable to those of a longitudinal approach, the differential
attrition of students in grades 9 and 10 and the addition of proportionally
more students from other school systems make the comparability of cross-
sectional and longitudinal approaches at this level.much less adequate.

An additional caution is necessary with respect to comparisons of
the findings of the original and current attitude studies. Although the
findings are generally similar, differences in sampling procedures, timing
of testing, thé tests themselves and the methods of administration largely
preclude inferring that d§fferences in stugents' scores between the twe
stidies represent any underlying change in attitudes during the nine months
Metween the two studies.

-

METHOD

Subjects - J

The subjects for this study were 2,684 students, about 600 to 700
in each grade from 7 to 10. Within elementary and secondary panels, .the
samples are quite representative of their respective population in terms
of grade and sex composition. (See Stennett & Isaacs, 1974 for details
and sampling procedures.) The original study involved 1,247 students,
with about 250 to 370 per grade level. (See Stennett, Dickie, et al.,
1973 for details and,sampling procedures.)

®

Although the six major attitude scales were administered to all
students, various achievement and other tests were adminjistered to differ-’
ent comparable subsamples of students containing about 525 students, 100
to 150 per grade level. To avoid-cuplication the numbers of students (Ns)
involved in qach‘analysis will be given with the results rather than in
this sectinn, :

Tests *.

1]

« A general description of all the tests used is ‘provided in the
'preface’ paper (Sfennett & Isaacs, 1974) and additional detail is given
in the five other reports in this series. A copy of the test used to
allow students to ratd\their liking for, and difficulty with, five differ-
ent academic subjects is given in Appendix A.

- Five of the six attitude scales for this study were deve%oped, as
a resuit of detailed statistical analysis, from items gontained in the
original 100-item, attitude survey. The sixth scale, Self-confidence in
Speaking, was adapted from a scale developed for another project (Gardner
& Smythe, 1974). Although the items in three of the current attitude
scales are identical in wording and respnnse format to those of the

4

orgginai >tudy, two of the current scales used slightly different wording

Ny .
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and format. Tﬁe number and arrangement of the i1tems wags, of course, quite
different in the two studies. o T
: T
Test Administr‘tion
s | ‘

In the original study the attitude scales were administered by °
either a principal, vice-principal or homeroom teacher. In the current
study, all tests were administered by a team of six specially trained
teachers in students' regularly-scheduled English classes with the assis-
tance of the classroom teacher. A special effort was made to encourage
students to express their opinions freely and frankly.

In the original study, students were tested in May, 1973; in the
current study, the tests were administered in February and March, 1974,

Data Handling and Presentation

Students made their responses to most of the attitude, ability
and achievement tests on machine-scorable answer shegts. Their responses
to all other tests were coded, keypunched into cards and verified. All
student responses to all tests were ultimately transferred to data cards
for scoring, tabulation and analysis by computer. -

In tabulating the results of the attitude scales, a "reverse"
scoring key was used for regatively worded items and students' responses
are reported largely in terms of the percents of students ""agreeing"
with,the various items. These pdrcent agreement figures are reported in
tabular form for eadh,ftem in each of the scales, separately by grade and
sex. Means of the pé?cent agreement figures across the items in each
scale are plotted, separately by grade and sex, in a series of figures.

Tests of sex differences and grade trends were made using one-way
analyses of variance (ANOVA) and a posteriori- Scheffé tests. An examination
of possible teacher-sex, student-sex, élementary-secondary attitude inter-
actions was done using the same techniques.! '

Interrelationships of student attitude, ability and achievement
scores were assessed by calculating Pearson product-moment correlations
among these {apiqbles for the various subsamples of students who received
different combinations of tests.

In order to make this report as concise as possible, most of the
detailed findings are reported primarily in terms of Tables and Figures
which, it is hoped, will be largely self-explanatqry. General patterns
and trends are noted in the text where appropriate.

%

1Although 2- and 3-way ANOVA tests would have been more appropriate, time
and computer program limitations dictated the use of the simpler tech-
niques described.

~
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' ' RESULTS ~ . .
Sex Differences and Grade Trends .

The percents of students, by grade and sex, agreeing with each
item making up each of the six attitude scales (Enjoyment of English
Classes, Usefulness of Grammar, Enjoyment of Writing, Enjoyment of Read-
ing, Application of English Skills and Self-confidence in Speaking) are
presented in Tables 1 to 6. Means 6f the percent agreement figures for
each of the six scales are plotted, by grade and sex, in Figures 1 to 6.
As found in the original study, girls are generally somewhat more positive
than boys.and, with the exception of the scale measuring Enjoymént ot

. English classes, secondary students, especially boys, are less positive
than elementary students.

Boys express somewhat more self-confidence in speaking than girls
at all grades with little change over the grade 7 to l0+interval.

TABLE 1 Percent of students, by grade and sex, agreeing*with the six items
makimg up the Enjoyment of English Classes scale.
Percent of Students
Item Agreeing, by Grade and Sex
Number Item Sex 7 8 9 10
L
M 40 36 55 45
7 English classes are fun. F 51 53 65 59
11 I look forward to going to M 31 21 45 37
English classes each day. F 39| 41 54 49
. . M 44 - | 35 59 50
15 I enjoy English classes. F 53-| 60 69 68 .
o |* 1 feel that the English class- M 43 | 34 | 57 | 45
room is a happy place. F 45 49 59 57
23 I find that most of my English M. 51 43 56 51
: classes are interesting. F 59 58 68 64
- I would rather attend English M 20 | 11 | 30 | 25
class than most other classes. F 28 31 43 | 44
“In order to simplify presentation of the data, the scores of both
students who 'agreed' and 'strongly agreed' with ah item were added
together to calculate the percent agreement figures presentéd in
“Tables 1 to 6 and Figures 1 to 6. : .
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FIGURE 1 Mean of percents of students agreeing
with thé six items comprising the
= - i Enjoyment of English Classes scale,
; by grade and sex.
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JTABLE 2 Percent of students, by grade and sex, agreeing with the five 1tems
making up the Usefulness of Grammar scale.

i

Percent.of Students
Item . Agreeing, by Grade and Sex
Number Item Sex 7 8 9 10

2 The study of grammar helps my M | 55 51 68 68
writing. F 55 |- 69 80 82

12 The grammar I y is 87 74 71 63
necessary. 83 83 78 76

14 I believe that people who
use poor grammar are poorly
educated.

37 32 0 32 22
37 33 33 ¢ 30

Punctuation rules are good to 89 89 88 82
know. 92 93 91 90

I try to apply the grammar
rules that I have learned
when I am writing.

81 | 73 79 75
85 86 85 81

FIGURE 2 Mean of percents of students agree-
ing with the five items comprising the |
Usefulness of Grammar scale, by grade
and’ sex. *

Mean Percent Agreement
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TABLE 3 Percent of students, by grade and sex, agreeing with each 1tem
in the 'Enjoyment of Writing' scale. ’
P Percent of Students
I Item Agreeing, by Grade and Sex
~ XNumber Item _L_y_ﬁ
! - | Sex |
; 3 Memory work is worthwhile. b; \
. | | i
. M 1 73 | 62 | 60 | 43 |
8 I enjoy writing short stories. Eol 69 bo9g 60 56 :
— 4 . [
l , M 4 a1 27 30
: 18 1 like writing poetry. c 65 cg ' 49 3 |
L A ] 1 i —
FIGURE 3 Mean of percents of students agree-
ing with the three i1tems comprising
the Enjoyment of Writing scale, by ’
grade and sex. .

O0-O Girls
70 - 0@ Boys

Mean Percent Agreement
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TABLE 4 Percent of students, by grade and sex, agreeing with each item
1n the 'Enjoyment of Reading' scale. ‘

Percent of Students
Item Agreeing, by Grade and Sex

"“‘“‘ber% Item Sex | 7 | 81 9410
I read books apart from those

. . M 80 82 75 72
1 that are required reading for F 83 91 88 89
-} classes.

1 have recommended a book to ! 71 69 68
a friend. 84 91 92

Once I have begun a book I
often finish 1t within a few
days.

62 52 57
63 67 74

1 have re-read a favourite ! 73 65

-

book. 87 72

I enjoy reading novels of ! 68 68
movies 1 have enjoyed. 86 82

£
when I have extra time 1m
class, 1 often read a
library book.

53| 33
59| 45

FIGURE 4 Mean of percents of students agreeing with
I the six 1tems comprising the Enjoyment of
Reading scale, by grade and sex.
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&—@ Boys

Mean Percent Agreement




TABLE S Percent of students, by grade and sex, agreeing with each 1tem 1n
the 'Application of English Skills' scale.

Percent of Students

Agreeing, by Grade and Sex
Item Sex 7 8 9 | 10

I look up unfamiliar words in M 56 56 51 44
a dictionary when I come F 62 by 62 56
across them 1n a book, ’ N

when I write notes to a friend, S7 | 45 47 37
I use complete sentences. 59 - 5] 54 51

Before I hand 1n a social
studies or science report, I : 58
check the spelling of words g § " 7s
which I think I may have ' i
spelled incorrectly.

I usually check whatever I
write to make sure that there
are no mistakes in spelling,
grammar or punctuation.

FIGURE 5 Mean percents of students agreeing with
the four items comprising the Applica-
tion of English Skills scale, by grade
and sex.

o—0 Girls®
®-® Boys

Mean Percent Agreement




[ABLE 6 Percent of students, by grade and sex, agreeing with each
in the 'Self-confidence in Speaking' scale.

Percent of Students
Agreein , by-Grade and

Sex 7 8 9

Item

1 enjoy taking an active part M 87 88 83
in class -discussions. F 78 82 79

<1 usually don't say anything
during class discussions be- 75 74. 78.
cause ‘I'm afraid others might 65 64 60
laugh at my comments.

1f 1 know 1 have to give a
speech in class I get so nervous
1 have difficulty getting to
sleep the night before and don't
feel like eating breakfast that
day. |

I usually feel quite self-con-
fident when 1 have to talk in
front of a group.

It doesn't bother me at all to
give a speech in front of the

class. '

I always feel a bit nervous
when I have to speak in class

*In order to keep the figures in this table consistent with the
positive character of the scale name, the figures for these
negatively-worded 1tems are for students who 'disagreed' and
'strongly disagreed' with each. ’
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FIGURE 6 Mean of percents of students agreeing with
the six items comprising the 'Self-confidence
in'Speaking' scale, by grade and sex.

Mean Percent Agreement
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2 Areitude and Likin

Table 7 gives the correlations among the 6 attitude scales and
liking and difficulty of English ratings for a sample of 582 grade 7 to
10 students. :

with the exception of the self-confidence-in-speaking scale, all
of the correlations, though statistically significant, are medest in size,
ranging from -.11 to .62. This finding tends to confirm the. fact that
the various scales do measure relatively distinet aspects of students'
attitudes toward English and also that students who are positive toward
one aspect of the program tend, to a limited degree, to be positive toward
other aspects of it. . /

» A

The substantial correlation (.62) between students' rated Enjoy-
ment of English and their scores on the Enjoyment of English classes scale
1s not surprising-because of the overlap in scale content. The fact that
students' ratings of the difficulty of English correlate negatively with
their scores on the other attitude scales suggests that at least part of
students' negative attitude toward English is associated with their per-

]
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ception of it as a difficult subject. Students who find English difficult
tend not to like it....and this, as will be shown in a later section of
this report, is also true for other academic subjects.

~

¢

TABLE 7 Intercorrelations of English Attitude and Liking and
Difficulty of English scores for a sample of 582 students
enrolled in grades 7 to 10 inclusive.

Attitude Scale* 21 s3] 4l s| el 7] 8]
1. Enjoyment of Reading 37 24 22 1-20.1 19 38
2. Enjoyment of Writing 37| 34 |-20) 28| 31| 11
3. Enjoyment of English Classes 62 {-33| 32| 33] 11
4. Liking of English B -52 | 24 20 14
5. Difficulty of English | -14 | -11 | -26
6. Usefulness of Grammar , 431 09
7. Application of English Skills
8. Se}f-@onfidence in Speakin

*A correlation of .09 1s required for significance at p <.05; .12
for significance at p <.0l. Only statistically significant correla-
tions are reported in this table. Decimal places have been omitted

for ease of reading. ;

Crigiral and Turrent Study Findings . ;

Figures 7 to 11 show plots of the.means of percemg agreement values,
separately by grade and sex, for the five attitude scales administered in
both studies.? A review of these Figures reveals the following patterns:
(a) girls are without exception more positive than boys at all grade lexels
in both studies; (b) an elementary to secondary decrease in positiveness

ZFor the Enjoyment of English Classes, Usefulness of Grammar and Enjoyment
of Writing scales, data for the same items (which involved the same res-
ponse format) are reported. For the Enjoyment of Reading scale, data from
the-same items are reported but the student response format used was dif-
ferent (3-point vs 4-point scale). For the Application of English Skills
scale, three of the four 1tems were the same, but- the response format was
different in the original and current studies. The Self-confidence 1in
Speaking scale was not included in the original study and there are,
therefore, no comparisons possible.

[ ]
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is apparent with respect to Enjoyment: of Writiné, Application of Englisﬁ”

Skills, Enjoyment of Reading and, to a lesser extent, Usefulness of
Grammar in both studies; (c).a tendency for students' Enjoyment of Eng-
lish Classes to increase over the elementary to secondary transition,
especially in the case of boys--a tendency more marked in the current’
study than in the original one; (d) students® attitudes as measured in
February, 1974 are somewhat-more positive than when measured .in May, 1973;
(e) the increasingly negative attitudes of girls at the secondary level
apparent in the results of the original study is not apparent in the -
current one and, jn fact, what was a .rated decrease in Enjoyment of
English classes at the secondary level im 1973 has changed to a fairly
substantial increase in enjoyment in 1974 for the girls; (f) for both
the Application of English Skills"and Enjoyment of Writing scales, the |
decrease in positiveness ovér the grade 7 to 10 interval is fuch more
marked in the current than in the.original study. .
- 3
FIGURE 7 Mean of percents of students agreeing with the three
items making up the Enjoyment of Writing Scale, by
grade and sex, for the original “(May, 1973) and ¢ur-

rent- (Feb, 1974) studies. ¥ N
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As mentioned earlier in this report, differences in the.test items,
response format, sampling of students and time of test administration
preclude making really valid comparisons between the findings of the two
studies. It seems quite clear, however, that the general nature and pat-
terning of results of the two studies are quite similar and this, in turn,
permits additional confidence in the findings.

N

&“ .
FIGURE 8 -Mean of percents of students agreei ~with<the, four
items making yp the Application of. En tish Skills
scale, by grade and sex, for‘the original (May, 1973)
and current (February, 1974)/studies.,
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Mean-c’;ercents of students agreeing with thé six items
makipg up the Enjoyment of Reading scale, by grade and
sex, for the original (May, 1973) and current (Februagy,
1974) stud\ies. .
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FIGURE 16 Mean of percents of students agreéing with the five

- _items making up the Usefulness of Grammar scale, by
gradé and sex, for the original (May, 1973) and cur-
~rent (February, 1974) studies.
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FIGURE 11 Mean of percents of students agreeing with the six
items making up the Enjoyment of English Classes
scale, by grade and sex, for the original (May, 1?73)
and current (February, 1974) studies. -
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Teacher-sex, Student-sex, Elementary-Secondary Interactions

1t was noted in the original study that girls' attitudes tended
to change more dramatically over the elementary to secondary transition
than did those of the boys. Although no ready explanation for this find-
* ing was apparent, it was known that the percentage of English teachers
who are women is substantially higher in the secondary panel. This led
to she hypothesis that students' attitudes toward English might vary as
a function of both their own and their teachers' sex. .

In order to test this hypothesis the data for students were divided
into eight groups in terms of-whether the'students were enrolled at elemen-
tary or secondary level, whether they were a boy or a girl and whether or
not their English teacher was a man or a woman. One-way ANOVA tests were,

. then conducted separately for each of the six attitude scale scores across
these eight groups and appropriate a posteriori Scheffé tests done. Sta-
tistically significant 1ts were obtained on only 2 of the 6 scales,
Ernjoyment of English dfisses and Usefulness of Grammar.

Plots of the mean raw scores for the various groups of students
on these two scales are provided in Figure 12.3 As expected, girls'
attitudes are more positive than those of the boys and the elementary-

'secondary differences (in different directions) are apparent as they were
in the earlier analyses of these two scales.

There are no statistically significant differences in students'’
rated Enjoyment of English classes as a function of teacher sex at the
elementary level. At the secondary level, however, #boys who have a male
teacher are significantly more positive in their rated enjoyment of English
classes than those who have a female teacher. Secondary girls who have a
male teacher are most positive, whereas secondary boys with a female
teacher are least positive.

There is also a slight trend, evident in the results for the
_Usefulness of Grammar scale, for boys with a female English teacher tQ
be the least positive in their attitudes. ,

The reader should be cautioned that, while the results of this
analys1is are interesting, they are at best tentative. It was not possible,
for example; to eliminate the effects of other variables,-such as the level .
of students' secondary program, which might indirectly produce the results
obtained. : . '

Students Liking For, and Perceived
Difficulty of, Five Academic Subjects

One of the. limitations of the original attitude survey was that,
although it did assess students' liking and enjoyment of English, the

3Because of the way the students' tests were scored for this analysis, a
low ScoF¥e means a more positive attitude.

-
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assessmept was done only in terms of students!' responseg to items dealing
with English. This strategy, though useful, does not pyovide sufficient
reference points in terms of which students' attitudes gan be evaluated.
To overcome this limitation, students in the current st dy were asked to
rate their 'liking' for, and 'difficulty’ with, four other academic.sub-
jects, as.well as English. In this way, 1t is possible [to assess student
atti1tudes toward English relative to their attitudes toward other subjects.
The percents of students who 'strongly agreed' or 'agreed' with
each of the statements contained in the Liking and Difficulty test
(Appendix A) are plotted, by grade level, in Figure 13. In general, a
majority of students (50-70%) express a liking for all subjects rated and
a minority (10-25%) rate them as difficult. With the exception of English,
students' ratings at the secondary level are slightly less positive than
those of elementary students. There are slight trends for secondary stu-
depts to rate Mathematics, Science and History as more difficult than do
elementary students. There is little difference in the difficulty ratings
given English and Geography by elementary and secondary students. Overall,
Mathematics and English are rated as slightly more difficult than the
other subjects. '

Although there are very different patterns across the grade levels
1n students' rated liking of the various subjects, there. do not appear to
be marked overall differences in the degree to which they rate the subjects,
i.e., 1n general, intermediate students as a group do not appear to prefer
one subject greatly over another.
¢ 1s also apparent from the curves plotted 1n Figure 13 that
students' liking for a subject is inversely related to the difficulty they
have with it. This observation 1s supported by the inter-correlations
among the 10 liking and difficulty ratings reported in Table 8. The
correlations of liking and difficulty ratings itrnin subjects are remark-
ably similar, varying from -.52 to -.49.

Correlations of liking ratings among the five academic subjects
are statistically significant but small, rangihgfrom .12 to .25 with a
median of .1~. Correlations of difficulty ratings among the five academic
subjects are similar 1n significance and size, ranging from .08 to .34,
with a median of .19. These sets of correlations indicate a very slight
tendency for students who like one subject to also like the others and,
conversely, for students who find one s bject difficult to find the others
difficult. The size of the correlations, however, indicates that, for any
particular student, there can be wide variations in both his liking and
difficulty ratings across the five academic subjects.

Of the 20 correlations of liking and difficulty ratings across
subjects, only 9 are statistically significant and these are all small
and negative, ranging from -.09 to -.23. The pattern of these relation-
ships appears largely to reflect the general tendency for liking and
difficulty ratings to be 1nversely related. '

L
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FIGURE 13 Percents of students, by grade level, who 'strongly agree' or 'agree'

with statements indicating 'liking' and 'difficulty' of five academic
subjects. . .
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\ |
IABLE 8 Intercorrelatipns of 582 Grade 7 to 10 students Liking and Diffi-
culty Ratings Of Five Academic Subjects.

RatinE Scale* ! 2
i 14 |

. Liking of qul1sh

. _Liking of Geography

. Liking of History

. Liking of Science

. Liking of Mathematics
. Difficulty of Em@lish

. Difficulty of Geography

. Difficulty of History

. Difficulty of Science

. Difficulty of Mathematics

*A correlation of .09 is required for statistical significance at p <.05;
.12 for significance at p <.0l1. Only statistically significant correla-
t1dns are reported in this table. Decimals have been omitted in the
body of the table for ease of reading.

rehirs of 4ge, Vertal
1tudes uo Lehieverent

‘ Table 9 gives correlations of age, sex, verbal ability and atti-
tude scores with tests and ratings of student achievement 1n the areas of
Reading, Writing, Listening, Speaking and Verbal Creativity.“ Only
statistically significant correlations have been reported. The reader
should note that, because of the design of the study and characteristics
of the tests used, the correlations in various areas are based on differ-
ent numbers of students enrolled in different clusters of grades. In all
cases, however, the number of cases is quite large (240 to 582) and the
samples of students reasonably comparable.

Most noticeabl N these findings are the substantial relation-
ships between verbal abr and ach1qvement especially in the areas of
si1lent reading, listening and writing. This suggests that success on
these achievement tests depends fairly substantially on verbal ability
or 'thinking skills'-as well as upon more mechanical skills and rote
knowledge of the conventions of English communication.

~

“More detailed descriptions of these relationships are fqund in the series
of papers addressed to each of the main areas of the Intermediate program

VBN
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¢ TABLE 9 Correlations of age, séx, verbal ability and attitude scores with tests and ratings 1in the
areas of Reading, Writing, Listening, Speaking and Verbal Creativity.
A

Attitudes*® Subjects

Area=§ Tests
Grades

“STEP 11 - Reading - Percentile
Comprchension - ¢
Translation § Inference - 7-9
Analysis '

Silent

.

Gilmore Oral Reading - !
Oral Reading Naturalness

Canadian Tests of Basic Skills - W3

Indexing °
Guide Words
Key Words
Encyclopedia

" Dictionary
References
Alphabetization

v

Following Directions

READ ING

Reference Sfills Oral

[esa—

coavﬁososmw<cemm~mo«wmm_nmr___w
' Punctuation .
Capitalization
Usage
Spelling

WRITING

Writing Assignment - Total Ratings
Percent Lkrrors

STLP Idistening Test
Comprehension
Translation
Fvaluation & Application _

LISTENING

IC
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It 1s also noteworthy that, among the attitude scales, those
measuring Enjoyment of Reading, Usefulness of Grammar and Application of
English Skills show the most substantial relationships to the various
achievement measures. Although the correlations are small or modest in
size, they do indicate that a minor but significant part {(5-15%) of-the
variation in student achievement is associated with attitudinal factors.
This merely confirms the educational rule of thumb that students tend to

learn best what they want to learn, enjoy or Ieel is important to them.

SUMMARY

This paper, largely through a series of tables and figures, has
summarized students' respanses to measures of their atgitudes toward
various facets of the Intermediate English program and compared them with
the responses of similar students tested in a prior study (May, 1973).

Sex differences and grade .trends were described, correlations
among the various attitude measures presented, and students' rating of
liking of, and difficulty with, English and four other academic subjects
compgred and contrasted. :

A brief analysis of a hypothesized interaction of teacher-sex and
student-sex on attitudes was presented along with a’'detailed table giving
correlations among sex, age, verbal ability and attitude measures with ,
tests of student achievement in major areas of the program. :

" In general, the findings of this study confirm those of the earlier
one with the same consistent sex differences and grade trends very much in
evidence. The various attitude measures show significant but modest rela-
tionships to measures of achievement. Verbal ability appears to play an
especially important role in student achievement in.the areas of reading,
listening and writing.
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APPENDIX A

. SCALES USED BY STUDENTS TO RATE THEIR LIKING FOR, AND DIFFICULTY WITH, FIVE
. DIFFERENT ACADEMIC SUBJECTS. : .

YAME

SCHOOL o S GRADE:

LIKING AND DIFFICbLTY OF SUBJECTS

Instructions to the Student

-

Listed below are ten short statements. Beside each one is a scale which you can
use to show the degree to which you either agree or disagree with the statement.

Read each statement and then put a circle around the word or words which best
" tell how strongly you agree or disagree with that statement. Do all ten statements the
same way. « .

when vou have finished rating all ten statements, turn oven\fhe page and read the
™~

list of school subjects printed there.
\

-

Draw a line through anij;Bjéz%s\{if are not taking this year.
! 2 — .

strongly ““\\\ strongly

I like Science. agree agree undecided disagree disagree

.. strongly - strongly
Math is difficult for-me. .... agree undecided disagree disagree

L

: strongly . strongly
Geography is difficult for me. agree undecided disagree disagree

. - . strongly strongly
1 like History. agree undecided disagree dissgrse\

. strongly strongly
Science is difficult for me. .. agree undecided + disagree disagree

LY
-
-

strongly strongly
I like English. .............. . agree undecided disagree disagree

B stvongl} - Stqpngly
' undecided disagree disagree




Appendix A - Continued. |

English is difficult for me.

I like Math.

.................

Histofy is difficult for me. ..

strongly
agree

strongly
., agree

strongly
agree

agree

agree

agree

undecided

undecided

undecided’

disagree

disagree.

-

disagree

Listed below are five subjects that you may be tafing this year.

strongly
disagree

strongly
disagree

strongly

disagree

If there are any subjects on this list that you are not taking this school
year, put a line through their names.

)

Science

History

Geogyaphy .

English

Mathematic's

L s

L2}
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0 L - ' R. D. Latimer . . - ‘
Program Consultant (Engli§h}, Ministry of Education .
X ! . L (u .

.

Visits were made to two elementary nfeeder" schools and one secon- .
. dary schoo] 1n four areas of the city. Some classroom Visits were made, .
’ but generally 1t was more satisfactory fo talk to teachers at ii?es when

% they could be .firee from their classroom diries. * .
- . - . '
In any attempt to find a common pattern of development in the”
English program, 1t is essential to recognize that env;ronmental factors

in terms of socio-economic levels as well as parents', teachers' and .
students' expectations will provide a wide range of offerings and of

performj?ﬁg withxn‘Pne school system. . .
i !
" From @1scussions with approximatedy forty-six e feMentary school i

teachers and pfincipals and twenty-two secondary school-personnel, it is

possible to 1solate séveral recurring comments which inditate .a commoriality
. of students' strengths as well as weaknesses in respofise to the existing 4
' Language iytsuprograms. . A o
. j L - . s i

Tt is interesting to note that few of the people intervidwed comi  °
r/ plained that they were unable to reach their stated goals in student
: ach:evement because meterials or equipment were not available. Nor was
there evidence of fault-finding in relation to the teaching th#t studerts .
had received at an ea;lxpr grade level. Indeed, most teachers interview
indicated that'ﬂuﬁrgwre prepared to take students "where they are' and
provide a program consigtent with their needs. . .

3

. Several réspondents who work with students whose-aﬁ{itudes and .
Interests mark them-as nonracademic were convinced that the substance of '
the program Was of less importance than the social values to be gained
frgm exposure to 1t. (me strong point was made that while lip-service
might be paid to the basic importance of'a vigorous Language Arts progranm, = e -
‘the incursion of electives, oral French, physical education, shops and
home etonomics, guidance, and mygic - ail valid in their own right - had 5
. so diluted the time?%yallable 1n the elementary school for English that a
full, meaningful prggram was impossible to achieve. .-

-~ < In addition to the previous observation, it is self-evident that
while 1n the secondary school coutrses in kriglish are taught 4lmost exclu- ‘
sively by persons who have considerable backgrbund - 1ncluding specializa-
tion - in the Yuhject, there gre.many elementary tgachers involved in the
Language Arts program whose alademic 1interests and qualifications are 1n

. ‘ ' * ‘e { ' | . N
e ~

- / . \
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subject areas other than English. Such an obgervation does not _call into
, question the ability of these teachers to provide instruction inrLanguage
Arts: but it does indicate that there will,bé a wide variety in the content
‘@of the programs and the enthusiasm and singleness of purpose with which
they will be presented.

»

R ¢ .
‘ On the other hand there is a valuable advantage for the teacher
with‘\gore program who can integrate the aspects of a Language Arts pro-
gram into more than one subject area. The leadership that the teacher
cani give in oagl work, in reading related to subjects other than literature,
to organi%ation skills, and to proficiency in note-making, helps ‘to enlarge
the students' ability to apply thé skills of English to other areas of the
curriculum. . v . ’

1f curriculum direction at the Ministry level moves toward the
establishment of core subjects in the Inteqméaiate Division, and if the
Language Arts form a part of that core, some of the concerns over dimin-
ished time for English and the apparent absence of sufficient emphasis on
skills development may be overcome. ’ s . B_A

» .

The following .comments by teachers are arranged at present grade

levels so that examination of specific needs may be easier. ’ '

GRADE 7

good capability in oral work .but encouragement to develop

idence 1s needed. . ‘

- Good response <Tassroom drama” approach were 1t is possible.

- Some evidence of enjoyment in reading. . ’

- Abler students show the beginning of an ability to see boyond
literal meanings in literature. . -

-~ Will still make an emotional resporise to poetry especially.

4 '

- Weaknesses loted - : . . ‘ .
- Deficient in vocab‘}ary skills; paucity of voecabulary; lack of
_precision 1n usage.! =~ . .
Written work 1s inferior in quality to oral response.
- Research activities become copying exercises with little attempt -

to apply research information to the project. - v
- Oral reading 1s generally poor. o - )
- Constderable motivation for writing must be supplied- -
- Failure to recognize.the pattern of sentence -development. )
~‘Lack of concern for organization; spelling, penmanship. ¥

L& . - - :
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“otrengths Noted - .
Some maturity is developing in listening and speaking skills.
Students\xill be specific in answers once a pattern is developed.
Participate well in discussions.
Show. some enjoyment in reading; fairly élqse to theit grade
level 1n me¢asured skills of reading. .
Evincing some imaginative and creative ability/{;'written work
(balanced by the comment on wegkness in vocabulary", sentence
construction).

-

“~ Weaknesses lloted '
Written work is imaginative but septence structure and usage
are weak.
Vogabulary skills are weak.
Often unwilling to revise .their writing; beginning to develop
resistance to written work.
Prone to make sweeping generalizations in both oral and written
communication. . .
Evidence of some reluctance to share their response, especially
an emotional one, with their peers. ;

- Show resistance to and dislike for material from the basal reader.

t

Gomment varies on students' response to the treaching of grammar at
Grade 8 level. Some teachers feel there is a strong need to develop a
grammar response; others sense that their students are highly resistant
to. formal grammar and while they admit the students' lack of knowledge of
structural forms and of terminology, they feel that to present these in a
didactic way frustrates the students as well as the teacher.

3 T

When teachers are presented with the idea that 1t is possible to
teach the necessary grammar in a fofm that relates it directly to conven-
tional patterns of standard English in ’ speech and writing, that 1s,
1n a functional way, they feel reassure The main concerns appear to be
those of terminology and detailed analysis. If a structural or pattern
approach can be followed in grades 7 and 8, it seems possible that there
can be more likelihood of re'sponse to t€Tminology in-grade 9 and 10.
Recent research from Britain indicatey that students do not comprehend the
more formal approach to grammar unti] the age of 14 or later.

+
: Perhaps teachers at the Seco£3h$¥_)kvel will have to accept a min!
1mal amount of knowledge of grammar in their grade 9 ‘students and devise
a program related to the students' needs and ability to respond rather .

than merely dismissing 1ncoming students as 1incompetent in their knowledge
of both terminology and function.

3
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GRADE 9

Noted,
£

Generally articulate, adequate vocabulary.

Fairly good in creative writing. -

Respond well to adequate motivation.

Most can keep pace 1n reading assignments.

Willing to engage in discussion. ‘ v
Transfer discussions in’ literature ta life situationswell.
Express opinions freely and openly. ”

Participate cooperatively in dramatization.

Enjoy project work.

Have adequate reading abilit{es (with some exceptions).
‘Respond well to l;terature‘ﬁhlch helps develop attitudes:

wearressps loted
’
Writing ability does not match oral competence.
Paucity of vocabulary results 1n lack of pregision, finesse.
Do not carry instruction in grammar, spelling, usage oOr
structure into their written work. .
Lack note-taking and organization skills.
Prone to generalizations and emotional rather than logical
response. Lt ’ _
Resistant to constructive criticism of their oral or written
expression.
Do not appear to have a respect for language.:-
Unable to recognize errors in their own work.

b4 -

GRADE 10

rg Nited

Most of the comments concerning grade 9 were repeated. In addition:
Some improvement in supplying evidence.
Answers 1n written form are expanded over previous level.
Greater willingness to keep discussion on topic.
Improvement: in reasoning power, making inferences, drawing
conclusions.
More controlled approach to story writing.
Respond to a ''game" approach to listening skills.

.
.
g loted

,

Miss details in oral instructions. \ ' . .
veed specific outlines of metheds of answering in writtéh
assignments. . )

Reluctant to supply adequate information in written answers.
St1ll reveal difficulties 1p~o:gap#%}gg seritence patterns.
\eed further emphasis on mechanics, usage, patterns.

saee wpe "

v

R

-~ , - »




ERI

Aruitoxt provided by Eic:

[eachers' answers to a question about students' attitudes to
tnglish varied. . Some felt their classes responded well and sﬁﬁwed en’joy-
ment where reading, discussion, dramatization, projects and other 1nvolve-
ment were the topics. When the application tQ writing was required,
students were reluctant to respond until a high degree of motivation was
provided. Revising written exercises, word study and spelling, grammar,
precise response and supplying supporting evidence appeared to be unpop-

“ular and poorly executed.

..
; COANSEASUS IN TEACHERS' GEMERAL REMARKS

. It was evident that many teachers felt the pressure cof having too
many things that needed to be done 1n the area of 1improving cormunications
skills.

t

ihe general improvement ir. students' oral work 1s not reflected 1in
their writing. Some lack of assurance was evident about ways in whiCh writ-
ing might be i1mprored. In grades 9 and 10 the strip timetable and the 1in-
crease 1n the nunber of classes assigned to the teacher of English have
contributed to an emphasis oOn.the teaching of more literature and generally
less composition as one method of reducing the marking load. Yet most
tegeners admitted that they felt they would like to be able to spend more
tire developing writing proficiency 1n‘their students. _ .

!
"Language -experience’’:programs 1in students' backgrounds do not
er to ha.e gererated improvemént in vocabulary ski1lls. General corment

Jicated paucity of .ocabulary resource in the students in the Intermediate
ades. Knether a return to more formal methods of word study 1s a solution
this lach of vocabulary 1s difficult to, say, but many teachers are giving
w

>

“
h
thought to emphasizing vocabulary skill throughout their programs.

Inabili1ty to organize response in both written and oral form would
.nd:cate that within the ~-10 grade span either students have difficulties
:n this phase of the work unfereseen by teachers or that insufficient follow-
up to student assignments 1s arranged. '

. -~

ihe frequent.reference to lack of listening skills is indicative
of a need for more than passing achnowledgement that listéning as a skill
needs to be included as a valid part qf’the overall communications program.

* heading proficiency was frequently mentioned at the grade 7-8 leveél '~
as bging a major concerns 1N 9-10 teachers feel that many students are
reading at or'nqar the grade level. Perhapé the figures on watching tele-
1s7on are <upportive of the belief that-as the student begins to discrim-
1nate w1th growing maturity about what he watches, his reading intergsts
develop. According to i.ducation .Service Bulletin Vol. 1. No. 9 (1971)
30° ?f/grdde s1x pupils watch at least 20 hours per week of television;




’ . b

by grade thirteen, only 7% spend that amount of time. “Less than 4 hours ’
per week of television viewing was reported by 32% of grade thirteen
students, ' /

To look at the -weaknesses only in students as reported by teacher-
respondents is to give an unrealistic picture of student abilities in
English. Certainly there are indications from most of those interviewed
that students can and do respond in language applications to oral and
written assignments, to reading, and to listening and response skills.

It 1s necessary, it seems to me, 1n view of the mainly heterogen-
eous groupings in most English classes to recognize the wide differences
in students' motivatiomt, background, expectatyons and capabilities and
to realize that 1t will be impossible for all students to reach the same
stgndards of achlevemeyg%ﬁt ei1ther tpe grade or age level.

! CONCLUSIONS
~
what develops clearyy from my.visits to classrooms and my discussions

with teachers is first, that more emphasis 1s necessary.on some fundamental
skills. This can be achieved through the different methods of newer presen-
tation which have evolved. Second that 1f developmert of competence in
writing 1s a valid expectation, then obviously more time will haveyto be )
provided for studefits to engage in writing. Third, that while physical and
motional developrment of many children in the Intermediate Division may
appear mature, their experience 1n responding to the forms and conventions
of language use 1s not. '

When the :nformation of this report and the results of the question-
naire. submitted to a group of teachers in the London schools are compared, >
I would assume that some corron pattern of response ta recognized weaknesses,
strengths and needs would emerge.

Skould .the English Committee decide to prepare a Guideline in
tnglish for the Intermediate grades in London schools, it can incorporate
those 1tems that appear to need reinforcément at specific grade levels.

It should be clear, however, that the factors of environment, motivationm
and capability will make it difficult for all students to absorbk or respond
equally to the material presented at a particular level so that continuing
reinforcement of basic skills performance wi1ll need to take place.

.
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