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Chapter 1

INTRODUCTION a

There was a time, just a few years back, when we
could look upon the matter iof teaching 'some-
thing like journalism' in high schools) as 'an

interesting tendency'--an innovation that might
grow into something worthwhile or something very
bad if given proper or improper encouragement.
We could pass resolutions for or against it.
That time is past--high school teaching of jour-
nalism is here; it is a fact that must he dealt
with seriously. All of which means that the col-
lege teacher of journalism can no longer eye it

with favor or disfavor--as an interesting phe-
nomenon--but must accept it as fact and decide
what part he will take in it. He must adjust
his college journalism courses to meet the situ-
ation and must personally decide what he can do
to aid it and to keen it on the right track.

--Grant M. Hyde, 19251

The purpose of this project is to consider the

most effective journalism education program for West

Virginia University. The author realizes that a curricu-

lum must he created for students majoring or minoring in

journalism education as well as for those seeking jour-

nalism teaching certification along with majors in English

education, language arts education, or another field. To

that end, this researcher has analyzed the journalism

teaching-publications advising courses previously or now

1Grant M. Hyde, "Journalism in the High School,"

The Journalism Bulletin (now Journalism Ouarterly), Vol. 2

(New Series), No. 1 (March 1925), D. 1.
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offered at the 104 colleges and universities whose instruc-4

tors responded to her survey. A questionnaire, requesting

data valuable to.thil former Fnglish-journalism instructor

and WVU journalism graduate toachig assistant,' was sent

to 117 schools. ,1

As of Dece;lber 19/4 the West Virgj.ni ersity
. 4

School of Journalism and 10 3 1 tther United States colleges

-ind universities were still struggling with journalism

teaching-advisipg'curricula. No doubt, faculty at each

school have deliberated for hours over Itlw same subjects:

course cont p, 1)rerequistes, student enrollment

e

guide-

protsqoc qualifications, evaluation procedures,

and impocth coursecriteria. The discussions
. c

nt
f-

ultimatety hgve led to two results: the expansion of de-

partments or schools of journalism on some campuses and
4

the disal4w,Irance of single publications advising courses

on other campuses.

Since 1940-Al the WVU School of Journafism has

offered a course that analyzes high school journalism and

student publications. The course number and title have

changed throughout the years, and the class that fo-?Inerly

a,:cepted only seniors and graduate students is now open

fo all Fniversitv students.

2"(;ulde to College and graduate Courses, Fs-
:,ecrally for High (11)ol Journalism Teacher--; and

l.dvisors," The Newspaper Fund, Inc., 197:, pp.

2
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First listed in the WVU Bulletin, The School

o' Journal 1sm Announcements by title only (Journaism

215) , th ;e known as "High School Journalism" gained

a description in 1959-60. The notation read: "A survey

of scholastic publications problems and techniques; sug-

gested, methods of rnstruction."
3 However, this all-

encompassing course concept has probably led more than

one instructor to attempt the impossi 0 feat of meeting

the diverse informational needs of journalism majors and

non-majors. Each instructor, no doubt, has compromised

his intended goals because students have entered the

class with either' substantial or almost nonexistent ex-

sposure to journalism style, high School publications

. staff responsibiliti , page layout, headline construc-

tion, freedom of the press, and printing procedures. ' In

past years probably every WVU "High School Journalism"

teacher's attempt to solve the dilemma resulted in either

oversimplification or inclusion of too many subjects in

one course. Both the "cake course" (which required merely

making a poster about each assianed topic) and the cram

course (which demanded constant attention to reading as-

signments, quest -;peakers,quiz study, projects, and con-

struction of a Final course outline) are futile efforts

for both students and teacher.

'WVU Bulletin The School of Journalism An-
nouncements, Series 59, No. 10-4 (Morgantown, W.Va.:
West Virginia University, April 1959), p. 21.

1,1



If, prior to enrolling in a revised Journal-

ism 125 course, non-majors could become familiar with

journalism style, reporting principles, and the frequent

need to rewrite one's ideas, the instructor of "High

School Journalism" could concentrate on pplyinq writing

skills and explaining staff advising concepts. Thus,

non-majors could use understand Lng of journalism termin-

ology in practical exercises and could enroll later in

an advanced methods courseJournalism 126 (not yet of-

fered), if they so desired. Journalism education majors

and eager non-majors, for the most part, would then com-

prise the Journalism 126 class roster.

ArENDING THE PROBLEM

In my view, the current J-125 course cannot ful-

fill a worthwhile purpose unless non-majors complete cer-

tain appropriate journalism courses prior to J-125 and

unless J-125 becomes the first course in a two-part se-

quence for prospective journalism advisers. In ony case,

because the course is an elective open to all students,

the School of Journalism must accomplish the difficult

task of acquainting both non-majors and majors with pub-

lications.

The rationale for a subdivision of journalism

courses is that non-majors prior to and during 1974-75

were expected to learn as much as their clasnmates who

1,)

4



were majors and had significantly more preparation in

journalism. The struggle, predictably, was unsuccessful

for most non-majors.

Tabulated statistics and correlated data from

the 104 surveyed schools and departments of journalism

have led this writer to propose two WVU courses: (1)

a three-hour "Introduction to High School Journalism"

course for language arts, English, and other non-jour-

nalism majors seeking journalism teaching certification,

and (2) an advanced three-hour "Journalism Teaching

Methods" course for journalism majors and for non-majors

who have completed the elementary course. The first

course thus would serve as a prerequisite to the second

for all non-majors.

The proposed two courses are recommended to the

West Virginia Department of Education for inclusion in the

certification requirqments. Carolyn McCune's 1974 thesis,

"Preparation of thr. High School Journalism Teacher: Cer-

tification Requirements Related to Teacher Needs,"4 issued

a similar recommendation.

4 Carolyn McCune, "Preparation of the High School

Journalism Teacher: Certification Requirements Related to
Teacher Nepds" (unpublished mister's thesis, West Virginia
University, 1974), p. ,8.

I 0
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Chanter 2

REVIEW OF LITERATURE

Some university journalism teaching-advising

programs in the United States have improved greatly since

the 1920's, but it has taken the last 25 years to con-

vince college administrators in general that journalism

deserves to be a department or school separate from Enq-

fish.
1

Charles T. Duncan, dean of the University of

Ore,on School of Journalism in 1961, questioned the slow

degree c)f improvement in journalism education programs

by that year. He recognized a threat to joh opportunities

for skilled ,Durnalists in some media managers' policy of

hiring unqualified communications employees who "never

took a journalism course in their lives, to say nothing

of having majored in the field. "2 Duncan voiced partic-

ular concern that inexperienced personnel generally

sensed no handicap in journalism occupations even though

they lacked such professional training.

1 Curtis D. MacDougall, What Journalism Education
Should He All About, ERIC Microfiche 086 987, Fort Collins,
Colo.: Association for Education in Journalism, August
19-22, 1973, p. 1.

1
2 Charles T. Duncan, "Some Basic Realities in

Journalism Education Today," Journalism Quarterly, Vol. 38,
No. 4 (Autumn 1961), p. 523.



The same weaknesses that occur when hiring un-

trained persons for media jobs can prevail in college.

To prevent these weaknesses, the college should select

former high school journalism teacher-advisers to teach

the courses that pronare instructors for journalism

teaching-advising positions.

Duncan's dismay about employers hiring "almost

anyone"for demanding journalism jobs bears notice at

journalism schools throughout the United States. In-

structors owe it to their profession and to themselves

to insist upon future hiring of persons who meet job re-

quirements. Duncan offers the following reasoning:

It is possible of course to run a newspaper, a
radio station or an advertising agency with
people who learned all they know about their
work through on-the-lob training, which is cften
little better than trial-and-error. Possible,
yes, but this is'not the way it should be done.
Readers, listeners, consumers--society itself-
deserve better.

. . The implications of the situation
thus far described are extremely serious.

. . . good journalists of any and all vari-
eties can come out of almost any kind of a col-
lege background, or, put of no college at all.
. . . But it is foolish to suppose that enough
of them always will, and it makes even less sense
to argue that this is the method that should be
depended upon. It's haphazard, uncertain, and
inefficient.3

. . . nothing could be more effective in the
strengthening and improvement of journalism ed-
ucation than a mounting chorus of concern and
interest . . . .

3 Ibid., pp. 521-24.

.13
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I think our first and constant obligation is
to be coldly honest with ourselves.4

Duncan's call for action speaks out to this writer, who

hopes that it will encourage early journalism teacher-

education curriculum changes at West Virginia University.

Journalism education is not gaining gro.und as
it ought to be. At best, it is holding its own,
making gains in some areas, and slipping badly in
others.

. . . We lack the zeal that many of our prede-
cessors must have had. How else could journalism
education have been established so solidly and
spread-so rapidly as it did in roughly the first
25 years of the century?

We, the journalism teachers and administrators,
cannot by ourselves bring journalism education to
its full potential, but we can spark the drive.5

RECENT SInNIFICANT J-ED STUDIES

John W. Windhauser, Colorado State University

instructor, and J. W. Click, Ohio University professor,

have tried to propel the improvement of journalism

teaching-advising programs. In 1971' they compiled data

from 39 of 51 members (76 per cent) of the Association

for Education in Journalism secondary school division

and surveyed superintendents of public instruction in

the 50 states and in the District of Columbia. The team

then discdvered that -journalism certification guidelines

4 Ibid., p. 526.

5
Ibid.

/8a
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in only forty per cent of the states required publica-

tions advisers to complete a journalism minor (15 to 24

hours). In only two states were teachers required to

earn a journalism major (24 to 40 hours).6 Additional

data points out that 78 per cent of the 39 college AEJ

members recommended an undergraduate journalism major

for prospective secondary school journalism teachers;

68.5 per cent of the 39 AEJ members agreed that high

school journalism instructors should have at least a

journalism minor. Nearly all believed that a journalisM

educator's qualifications should include professional

media experience and teaching ability. The AEJ members

pointed to recommended courses in a second teaching major,

in radio-TV, in English, and in speech. Subjects judged

most essential for a future secondary school journalism

teacher, in order of need, were copy editing, news writing,

a survey of mass communication and society, newspaper make-

up, feature writing, and photography.7

Instructor standards in 1971 reflect more demand-

ing teacher preparation than in 1965, when Robert J.

6
John W. Windhauser and J. W. Click, "Will the

Real Journalism Teacher Please Stand Up?" Communication:
Journalism Education Today, Summer 1971, p. 2.

7J. W. Click and John W. Windhauser, "Suggested
High School Journalism Courses and Teacher Certification
Requirements," ERIC Microfiche ED 067 863, Columbia, S.C.:
Association for Education in Journalism, August 1971, pp.
5-7.

J



10

Cranford accentuated the often inadequate awareness and

training of journalism teachers. Cranford generally was

disturbed by the misleading impressions that unqualified

advisers could create in discussing journalism careers.

To Cranford's dismay, advisers in 1965 did not need to

meet special requirements. Thirty of 45 (66.7 per cent)

of the states surveyed in that year still had certifica-

tion policies requiring fewer than 15 hours of journalism

credit for teachers-advisers. As of 1971, 25 of 51 (49.02

per cent)of 50 states and the District of Columbia still

did not require a journalism major or minor of future

teachers. Only 19 (37.25 per cent) of the states and the

District of Columbia demanded that high school journalism

teachers earn a journalism major or minor for certifica-

tion.8 (See Appendix A.)

Comparing 1965 and 1971 data, Windhauser and

Click could identify only a few improvements among certifi-

cation requirements, content of high school journalism

courses surveyed, the number of majors and minors who had

become journalism instructors, and state lists of journal-

ism courses. recommended for future sponsors.

In a 1972 study of Indiana, Pennsylvania, and

Ohio advisers, Windhauser and Click substantiated their

belief that high sLitool journalism teachers need nine col-

lege semester hours of journalism. Almost all former

8 Windhauser and Click, "Secondary Teachers:
Certification Requirements," College Press Review, Vol.
11, No. 3 (Spring 1972), pp. 13-16.



Fnglish majors responding (50 per cent of 490) said that

nine semester hours could be considered an adequate teach-

ing background. 9 In reality, though, nearly 47 per cent

of 138 Indiana instructors had earned nine or more hours

of college journalism compared to 20.2 per cent of the

237 Ohio respondents and 9.4 per cent of the 115 Pennsyl-

vania respondents.

Since 1962 Indiana has required all English ma-

jors to complete a journalism writing course for certifi-

cation and has expected teacher-advisers to have earned

either a journalism minor of 24 semester hours or a jour-

nalism major of 40 semester hours. It is therefore logi-

cal that Indiana respondents in '1972 included 26.8 per

cent journalism majors. 10

Because journalism, however, was not certificated

by 1972 in Pennsylvania, it is not surprising that 49.6

per cent of 115 teachers in that state had never taken a

college journalism course. Ohio 1971 requirements, on the

other hand, demanded 15 semester hours of journalism for

certification, yet 61.6 per cent (a greater proportion than

in Pennsylvania) had had no college journalism. Indiana

advisers who were unexposed to journalism courses equalled

9Windhauser and Click, "High School Journalism
Coures, Teachers, and Perceived Professional Needs in
Indiana, Ohio, and Pennsylvania," ERIC Microfiche 066 892,

Carbondale, Ill.: Association for Fducatiun in Journalism,
August la /2, j. i0,

10 Ibid., pp. 6-8.

11



the lowest total among the three states, 25.2 per cent.11

Eighty per cent of the advisers from all three

states, equalling a one-third sample in the same area,

lacked professional media experience. Approximately 60

per cent, however, had worked on their high school or

college publications.12

More than one fourth of all resnondents in this

survey believed that a secondary school journalism teacher

should have completed a college journalism minor as mini-

mal teaching preparation; even more than one fourth, how-
,

ever, felt that they had no basis for such a recommenda-

tion.

Almost one half (52.5 per cent) of the 490

teachers recommended an English second teaching field for

journalism majors.13

Approximately one half of the 490 respondents

were in their first through fifth year of advising, which

fact reflects a large percentage of teachers who contri-

bute to "the relatively high turnover rate" noted by John

Boyd in 196014 and James F. Paschal in 1971.15 Paschal

11 Ibid.

12 Ibid., o. 8.

13 Ibid., p. 10.

14 Ibid., D. 9.

,

15 Click and Windhauser, "Suggested High School

Journalism Courses and Teacher Certification Require-

ments," p. 8.



attributed the great change among journalism faculty mem-

bers to the fact that so many advisers are not well -com-

pensated for their time. However, approximately 90 per

cent of the AEJ respondents in 1971 agreed that advisers
e

Should be compensated,16 and the incentive of either

extra money beyond the base salary or released time dur-

ing the daily schedule has long been usc' to retain good

advisers in certain school districts. As early as 1928,

George H. Gallup proposed additional pay for publications

advisers.17

Properly trained, qualified personnel allow high

schools to consider offering extensive journalism curric-

ula. According to Windhauser and Click, AEJ data indicate

that secondary schools should provide a minimum cf four

semesters of.journalism--preferably with a first-year

course in mass media analysis and forms of journalism'

writing (for ninth and tenth graders). The second -year

course, whose objective would be to produce student publi-

cations, could be open to eleventh and twelfth graders.

An 'additional mass media course could accommodate unre-

stricted enrollment. 18

1

16 Ibid.

17George H. Gallup, "What Shall We Do About High
School Journalism?" Journalism Quarterly, Vol. V, No. 2

(June 1928), p. 36.

18 Click and Windhauser, "Suggested High School
Journalism Courses and Teacher Certification Requirements,"
p. 3.

13

A



14

Additional Windhauser-Click conclusions point

out that more than 75 per cent of the AEJ members re-

sponding advocated a faculty-supervised high school news

bureau wherever possible.
19 Dr. Arthur M. Sanderson of

ok

the University of Florida, however, suggested implemen-

tation of a "PR Bureau" to arrange school-community

publicity, press releases, "spot news," radio announce-

ments, television fims, slides, and broadcast tapes.2°

Some professors responding to Windhauser and Clicks

surveys considered the organization of a news bureau

impractical with high school journalism students. 21

A list of competencies expected of journalism

students indicates that 67.6 per cent of the instructors

9

6

responding regarded typing the most-needed student skill.

More than one half of the respondents indicated

that secondary school journalism teachers should have

master's degrees, and most of them agreed that journal-

ism students in high school shbuld possess a "B" average

in Eng4ish and an overall "C" average before enrolling in

journalism. However, 65.6 per cent of the teachers re-

sponding contradictorily stated that journalism should be

"open to all students of the appropriate grade level."
22

19 Ibid.

20 Ibid., UP. 3-4.

21Ibid.

22 Ibid., pp. 5-7; 12.
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Clickoand Windhauser note that the majority of

the 490 high school journalism teachers responding in the

1972 three-state survey held that the main goal of high

school journalism is to produce publications.21 However,

,Click and Windhauser acknowledge that other journalism

studies completed by Gretchen Kemp in 1957, the Indiana

Committee on High School Journalism in 1965, and Laurence

R. Campbell in 197124 concur with 89.7 per cent of the

AEJ secondary school division members who concluded'in

1971 that the main purpose of such a course in the '70's

is "to make high school students intelligent consumers

of the mass media," 25

Windhauser and Click have urged additional re-

search in journalism education by stating:

Several writers have indicated that the high
school curriculum must and will undergo drastic
revision. Beyond finding out what high school
journalism is like today, leaders and others
interested in it should work to conceptualize
and implement the secondary school journalism
or mass communication study appropriate for the
1980's.26

23Windhauser and Click, "High School Journalism
Courses, Teachers, and Perceived Professional Needs in

Indiana, Ohio, and Pennsylvania," p. 5.

2d'Laurence R. Campbell, Evaluative Criteria for
High School Textbooks in Journalism and Mass Media (Tal-

lahassee, Fla.: Quill and Scroll Society in cooperation
with the College of Education at Florida State University),
October 1972, pp. 5-6.

25 Click and Windhauser, :'Suggested High School
Journalism Courses and Teachpr 4tification Requirements,"
p. 2.

26 Windhauser and Click, "High School Journalism
Courses, Teachers, and Perceived Professional Needs in

Indiana, Ohio, and Pennsylvania," p. 15.
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Newswriting, editing, reporting, and forms
of specialized writing should rate Prime impor-
tance for both (programs]." (See Appendix B.)31

Considered as a group, Dean's respondents out-

tined more demanding goals for advisers than did Wind

hauler -click respondents. The majority participating

in Doan's study believed that students wishing to be

certified as journalis:1 majors should take 24 to 30

hours of journalism. (See Appendix C.)32 Journalism

minors proportionally should be required to take 12 to

19 hours in their minor field. (See Appendix D.)33

Dean proPose two required methods courses:

"one related to teaching high school journalism and the

second related to advising and directing high school

publications. "34 HP further stated that student publi-

cations work ani student teaching should be considered

vitil training for journal i:.m major:; who want to become

future advisers. :;tudent publications work alone, he,

said, should be value 7:nst highly be non-journalism

-,-..rs-,, wish '(-) liei-ome j,)urnalism teachers-advisers.

3 n
mid., 1.-T-). I-11.

11, r. Willia7- Doan, "Writing courses Highly
P;Ite!: Trainin: the .1-.:rnalisr Teacher," College Press
Review, Vol. 11, No. 1 fc!ring 19721, :,. 11.-

2I: i.:.. , . 1-

: ! :

-4-.1:-, _ 'r *ors, 7.1-,inistrators A:ree: Flu-
1.,_- Ei:!-. :;7h,,,-)1 , .r:. -s: 1:-r rreachers To Write, rdit,
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Instructors surveyed by Dean were greatly

alarmed by the number of " unqualified" advisers; as of

1972. Those teachers responding who had begun journal-

ism education careers as "unqualified" advisers highly

recommended required certification for advisers. Dean

thus created the program which appears in Appendix E35

and accompanied it with this statement:

It would seem to be in order to recommend
that all states need to develop a definite
teacher certification program for journalism
teachers and publications advisers. S-.7hools

should not be permitted to merely give this
responsibility to an unqualified person--just
as they would not bec_permitted to have an un-
qualified person teach chemistry or math or
direct the school choir.36

EARLY PROPOSALS TO IMPROVE
J-ED TEACHER TRAINING

Despite this writer's emphasis on recent studies

about journalism education, Windhauser, Click, and Dean

were not the first to propose purposeful high school jour-

nalism courses and bonafide training of journalism teachers.

Joseph S. Myers, director of the Ohio State Uni-

versity Department of Journalism in 1926, saw the need for

improved instruction as he labeled college journalism

teachers "mostly men with comparatively little actual office

experience." Without condemning them, he noted:

-36 Dean, "Writing Courses Highly Rated: Training
the Journalism Teacher," D. 18.

36 Dean, "Editors, Administrators Agree: Educate

High School Journalism Teachers To Write, Edit, rather

News," p. 11.



Teachers of journalism should combine in
proper proportions practical experience in

newspaper work, knowledge of teaching practice,
and inspirational qualities. . . .37

In 1928 Allen S. Will suggested that future col-

lege journalism professors (who would train future high

school journalism advisers) "be required to have five

years of versatile experience on a newspaper or newspapers

of high standing."38 He also acknowledged that textbooks

could not compensate or substitute for unqualified

teachers.39

George H. Gallup in 1928 recognized the rapid

development of high school publications in the Midwest

and on the West Coast during the second decade of the
...

Twentieth Century. Gallup, however, attributed the great

number of faults in these new newspapers to poor super-

vision (untrained teachers) and called for newspaper

production to occur within a classroom atmosphere. He

said:

Journalism has found a place in the high school

curriculum. It is there to stay, in spite of those
who still believe that it should be entirely extra-

curricular. During the early days of high school
journalism, the work was entirely extra-curricular.
But this plan has been abandoned because it does not

37Joseph S. Myers, "The Teacher of Journalism,"
The Journalism Bulletin (now Journalism Ouarterlv), vol.

II (flew Series), No. 4 (January 1926), p. 12.

38Allen S. Will, "Concerning the Status of
Teachers," Journalism Quarterly, Vol. V. No. 1 (March

1928),. p. DI.

39
Ibid., p. 19.

6'.. 3
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work . . . journalism work, to he of value to stu-
dents, must he carefully supervised. This is im-
possible in the case of extra-curricular journal-
ism.

. . . Supervisors haven't the time outside
their regular classwork to instruct students in
the various phases of journalism'. Students won't
take the time to learn these things themselves.
The [extra-curricular] publication, instead of
being the product of many students, is the pro-
duct of three or four and, in not a few cases,
cf the supervisor alone. Publications put out
under this plan are sloppy.

. . . a course of some kind is necessary to
direct the efforts of the high school staff.
Many schools have added courses in journalistic
writing.

. . . The class . . . , moreover, is open
only to the students who have received the high-
est grades in previous English courses. Those
who would undoubtedly profit much by learning
to write in a clear and concise way are barred.

. . . Perhaps it would be a wise plan to
urge all high schools to require a one-, two-, or
three-year course in the essentials of writing,
journalistic writing, or call it what you will.

Out of the course in journalistic writing has
come the course in journalism, which is fast find-
ing a place in the curriculum of the largest and
in some of the smaller high schools. The fears
of college\professors, that high schools were
stealing all oftheir thunder, have been proved
groundless."

Gallup then issued perhaps the first plea for reorganizing

college journalism education teaching goals:

. . . the school or department of journalism,
if it is to make the most of its opportunities,
must go beyond the mere practices of journalism- -
it must deal more in ideas and less in technique.41

Gallup also recommended that the Association of Schools

and Departments of Journalism "foster research work in

40
Gallup, pp. 34-35.

41 Ibid., n. 35.
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this field in order to give proper guidance to high school

courses in journalism and to high school publications."42

(The Quill and Scroll Society later recognized Gallup for

his insight by establishing the top newspaper evaluation

award for high schools and naming it after him.)

M. V. Atwood, an associate editor for Gannett

Newspapers in 1931, reminded journalism schools of their
F

duty to "weed out the misfits" when he warned, "There is

no place on any newspaper for a person who is only seeking

a job."43 Atwood's conclusion applies even today, and it

should be extended to say, "There's no place among col-

lege and high school journalism teachers 'for a person

who is only seeking a job.'"

THE CONTINUING NEED
FOR HIGH-CALIBER J-EDUCATORS

Despite the logic of the above statement, journal-

ism schools have not demanded the best students and the

best faculty members long enough. As late as 1953, 40

Of 115 journalism instructors at teachers' colleges ad-

mitted to Louis Inglehart, now a Bali State University

journalism professor, that they were "not qualified to

teach journalism." Seven among the 115 confided that

42 Ibid., p. 36.

43 M. V. Atwood, "Proposed Plan for Certifying
to Capability of Persons in Journalism," Journalism
Quarterly, Vol. VIII, No. 1 (March 1931) , p. 24.

3 )



r

they "had no training background whatsoever for their

positions."
44

As late at 1972, according to Frank Deaver,

only 207 of 553 junior colleges (37 per cent) employed

journalism teachers with the equivalent of college jour-

nalism majors (considered 30 semester hours in Deaver's

survey). At least 112 other journalism instructors

among the 553 schools (20 per cent) had had no academic

training in journalism. The latter figure included only

those faculty members who specified "no hours" of train-

ing. Those who left the answer blank would have in-

creased the percentage if they had been counted.
45

Thus

the majority of junior college journalism teachers re-

sponding were "less than adequately prepared" or "totally

unprepared to offer valid instruction in journalism."

Most of them earned degrees in other majors, did their

teaching in other departments, and were appointed publi-

cations sponsors "for reasons other than preparation or

interest. "46 The junior college journalism student,

nevertheless, needed to cope with this disadvantage as

,44
Louis E. Ingelhart, "Journalism Instruction

in Teachers' Colleges," Journalism Quarterly, vol. 31,

No. 2 (Spring 1954), n. 238.

45Frank Deaver, "The State of Journalism Educa-
tion Today," Community and Junior College Journal, Vol.

43, No. 3 (November 1972 , p.

46
Ibid.



as well as the fact that, prior to 1973, his two-year

journalism program may well have been one of many that

existed for the wrong reason: to staff the school pub-
,

ncation rather than to educate individuals about jour-

nalism.47 In 1973, however, the Junior College Jour-
C

nalism Association recommended national guidelines to

improve the course content and journalism teacher com-

petency level at two-year colleges. J -e4. instructors

at junior colleges thereafter were expected to meet

either course/degree or media qualifications in their

assigned teaching sublecis.48
1

/

Seemingly not until 1972 did men like Daniel

J.Dieterich, research associate for Pesearch in Educa-

tion, accent "a growing recognition of the need for

better nrofessional preparation for advisers."49 Die-

terich then pointed ou,t that sponsors must be able to
!

tackle problems of censorship, finances, business manage-

ment, news sources, the'role of minority and disadvan-

taged students, plus the question of "what constitutes

news?" In publishing a Leonard Heldreth book review,

47
Tbid.

48The Articulation Committee of the Junior Col-
lege Journalism Association, "Guidelines for Two-Year
Journalism Courses and Programs," ERIC Microfiche ED 083
605, Research in Education, Vol. q, No. 3 (1973), op. 2-5.

49 Daniel J. Dieterich, "What News Is Fit To
Print in the High School Press?" English Journal, Vol.
61, No. 2 (February 1972) , p. 299.

/
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Dieterich considered the predictable contrast between

trained advisers, who know how to maintain sound publi-

cation finances, and untrained advisers, who generally

panic about bookkeeping or struggle more with publication

problems. Dieterich recalled Heldreth's words:

. . . business management is frequently casual
because few advisers have specific preparation
in business procedures and the staff is more
interested in editorial activities . . [high]

schools w71ch offer journalism courses and
schools whose newspaper advisers have a minor
in college journalism are more successful in

business, opportunities than those lacking such
advantages.°

Advisers, by nature, ail e'destined to cope with

change, and it seems reasonable that increased soul-

searching followed the 1960 era of student protests,

underground newspapers, and censorship court cases such

as Tinker vs. Des Moines Independent School District in

1969.51 From this case, advisers and administrators be-

came aware that

. . students in school as well as out of school
are persons under the Constitution . . . [and) do

not shed their constitutional rights to freedom
of speech or expression at the schoolhouse gate.52

Journalism teachers thereafter became more vocal about

sharing their probleMs and concerns, avid press association-

50 Ibid., pp. 298-99.

51
Ibid., pp. 297-300.

52The Commission of Inquiry into High School Jour-

nalism, Captive Voices: High School Journalism in America,
New York: The Robert F. Kennedy Memorial, 1974, n. 3.
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sponsored "help hotlines" encouraged an open, conscien-

tious attitude toward journalism teaching problems.

Certain sponsors have learned how to prevent

frequent student-teacher clashes, and Robert L. motting-

ham, University of Wisconsin at Madison, has labeled them

"catalytic" advisers. Such persons activate reactions

among their staff members without entering too much into

each publication decision53 and are understandably rare.

Although it is difficult for beginning advisers to know

how to be catalytic (i.e., when to let students experi-

ment with their own ideas), more high school journalism

teachers each year are learning to delegate editorial

responsibility to their students.

Three teachers who could he called "catalytic" are

Veita Jo Hampton, St. Charles (Mo.) High School publica-

tions adviser; Sally Ullum, Mentor (Ohio) High School

English and journalism teacher-adviser; and Carolyn

McCune, Parkersburg (W.Va.) High School journalism and

English instructor. All three have researched trends in

journalism education.

Mrs. Hampton has discussed the types of advisers

in this way:

. . . Reams of factual evidence illustrate how
arbitrarily [too many] advisers are selected,
how ill-prepared they are to teach media, and
how rapidly they transfer to greener pastures.

53 Robert L. Tottingham, "The Adviser As Catalyst
for Change," The CSPAA Bulletin, Vol. 31, No. 1 (May 1973),

p. .7.
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Such evidence constructs a poor image of advisers
among administrators, parents, and the general
public. -'4

Regardless of the image that a particular journalism

teacher projects, Mrs. Hampton adds that the adviser is

. . . primarily concerned with truth and honesty
per se . . . advisers motivate, initiate, moder-
ate, and evaluate people and programs all with-
in the role they play as school diplomat, PR
person, and liaison among staff members. Advisers
working to improve themselves and their programs
will interpret, intervene, intercept, and intro-
duce devices for control of their own positions.

The positive forceadviser leads. . .

In order to "lead," the adviser needs confidence based

on adequate training. Miss Ullum reaffirmed the need

for well-qualified advisers in a 1973 term project by

stating:

A high school journalism teacher must be prop-
erly accredited and trained'to meet the tasks re-
quired. . . . 'Courses have developed on an ele-
mentary level with relation to existing social
requirements; mass media problems, or the basic
tenets of journalism produc,tion, due to unquali-
fied journalism teacherg:56

Borrowing the thoughts of Laurence R. Campbell, the young

adviser also stated:

The high school journalism teacher should be
endowed with a high degreekof intellectual curiosity,
a qualified education, a sense of responsibility,

54 Veita Jo Hampton and Rory Riddler, "Color Us
Orange," Communication: Journalism Education Today, Vol.
6 (Summer 1973), p. 8.

55 Ibid.

56 Sally Ullum, "Challenges in Journalism" (Cur-
riculum Outline for Special Toics 341, West Virginia Uni-

versity, July 1973), p. 3.



the ability to get along with other people, a
capability for hard work, and a respect for de-
tails. In addition, the teacher must genuinely
enjoy working with young people.57

HOW WELL DO WEST VIRGINIA COLLEGES
PREPARE J-EDUCATORS?

Mrs. McCune has referred to the problem of un-

qualified advisers by citing the need for better teacher

preparation in West Virginia. Her 1974 master's thesis

recommends a state high school journalism curriculum

which demands more of college programs that aim to train

future advisers.

To urge that the education of publications ad-

visers must be improved, Mrs. McCune cites the opinions

of 40 certified journalism instructors and 37 uncertified

instructors in the state.58

The West Virginia teacher-adviser recapitulates

the advice of Charles Zuegner, who earlier recommended

that

. college departments and schools of'iournal-
ism interested in high school journalism programs
and publications expand their efforts by offering
short courses, accredited summer courses, and
publications conferences for the benefit og9high
school teachers and publications advisers.

57 Laurence R. Campbell, Careers in Journalism
(Chicago: Quill and Scroll Foundation, 1955), pp. 108-12.

58
McCune, p. 20.

59 McCune, pp. 8-9.

'Jo
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West Virginia University already offers a fall

high school journalism workshop each year, and a one-

week summer teacher-student workshop will he implemented

by the University during 1975 at this writer's and Mrs.

\ .

McCune's ws;rjestion.60

However, Mrs. McCune still has reason to criti-

cize the West Virginia certification policy which allows

language arts majors to become journalism sponsors upon

completion of five hours of-college journalism courses.

Mrs. McCune considers such a practice "inadequate" based

on data from her master's survey and from the 1962

master's thesis of Jane Dumire, now a Fairmont (W.Va.)

State College journalism professor. Miss Dumire charac-

terizes the language arts student who becomes a jour-

nalism teacher-adviser as a "'Jack o' all Trades' who is

shortchanged in English, speech, and journalism."61

Both Mrs. McCune and Miss Dumire believe that "the lan-

guage arts certification program should he reassigned

or redefinedtfor elementary teaching only or (it] should

be eliminated."62

Mrs. McCune strengthens this admonition by

printing confessions of former language arts majors,

who, 'after they became teachers, realized that they

60Statement by Earl N. Straight Jr., personal
interview, February 7, 1975.

161
Ibid., p. 11.

62
Ibid.
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"needed additional or more in-depth preparation in col-

lege to adequately teach high school journalism or

serve as publications adviserfs]."63

Sixty-four of the 77 instructors responding to

Mrs. McCune's survey recommend that college jourpalism

teacher preparation programs include two high school

journalism courses: (1) "Introduction to High School

Journalism" and (2) "Journalism Methods." The high

school teachers responding advise further that the first

course be considered a prerequisite for the second. One

of Mrs. McCune's respondents especially advocates that

teachers take a methods course:

Such a course should be worked into general educa-
tion courses since many non-journalism education
majors and minors have no way of knowing that, one
day, they will be . . . adviserfs) for a high school
newspaper or yearbook."

Tirs. McCune's comparison of journalism curric-

ula at Glenville State College, Fairmont State College,

Marshall University, and West Virginia University shows

that all four institutions offer one course each and

have similar requirements for future advisers. Journal-

ism education instructors at all four-schools share the

"difficulty of teaching non-journalism oriented students

and journalism majors and minors in a combined course."

Fairmont State Collene, however, offers one section for

63
Ibid., p. 22.

64
Ibid., P. 39.
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quality programs for the benefit of high school journal-

ists. Two levels of change, however, are still essential.

College professors must improve teacher-training curricula,

and secondary school teachers must in beneficial

courses to improve their ability to- teach and to advise.

Attitudinal changes are required for additional progress.

Secondary school administrators and teachers must admit

that they have acted as censors and cope honestly with

the hiqh school journalists' right to freedom of the press.

only then will censorship problems decrease. Only then

will adviser-staff respect develop to a mutual degree,

students be able to make, their own editorial blunders,

and sponsors lose their fears about how to handle "the

next controversial toPir."

Pr,ably the issue that is most sensitive for

stulht writers and !-Airnalism teachers alike is "Who con-

tros a r.ublitatio,n's editorial policy? Who, if anyone,

cens .rs 3+o-ries?" :his study, therefore, also must ex-

arine teac r's role in inswerini those related 'rues-

-hat 1v)7,4-- s4-udonfs will make mistakes and
:1,-rtac-,s abuse their ri-Ihts of a free rress if
they Are rerrtittej t exercise them is undeni-
3!-,1,-,, but the 1.-er ts rf freedom are of nara-
-- 1-po_rtanc.'
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teaching students ethics and responsibilities,
. . . permitting them to make the ultimate
decision on the contents of the newspaper
also is essentia1.73

Captive Voices: High School Journalism in

America, perhaps more frankly than any previous publica-

tion, cites the problems that have shackled secondary

school reporters, editors, and sponsors for years. The

1974 publication arose from a $65,000 Robert F. Kennedy
?

Memorial fund drive that sought to involve youth in

11
. . learning about, reporting, and acting on such

issues [as poverty, discrimination, and civil liberties]."74

Information that the Kennedy Commission reports was based

on data from public hearings, consultation meetings, sur-

veys, content analysis of student publications, and re-

search studies.75

Franklin Patterson, chairman of the Commission

of Inquiry into High School Journalism, points out:

"American high schools are the only secondary schools

anywhere that pro-ide experience in journalism as part

of their curriculum. However, despite this boa-;tful

generalization, cr)mmission findings indicate that many

r.s. journalism teachers may have diluted such a course

73
Ibid.,

74 Ibid., pl. xiii-xlv.

7r,
74).

. X111.
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to the extent that its value is4uestionable. The fol-

lowing facts seem especially noteworthy:

Sixty-two per cent of American secondary school

teachers responding to the Commission of Inquiry favored

censorship of school newspapers. According to an NEA

survey which precipitated the Commission's study, teachers

consider censorship "a duty."77

Fifty-three per cent of the students polled by

the Commission believed that their school newspapers were

used to create a good impression; 27 per cent disagreed,.

and 20.per cent had no opinion. Among newspaper staff

members surveyed, however, 60, per cent believed that their

pablications were public relations devices; 27 per cent
4

disagreed, and 13 per cent had no opinion.78

Except in rare cases, the study noted, advisers

do not encourage minority students to develop journal-

istic talents. The Commission reports:

The emphasis on qades and participation in
lournalistic classes as a prerequisite to becoming
a staff member of a newspaper has contributed to
the scarcity of minority journalists and minimized
lournalistic skills other than those measured by
grades. This has placed a low priority on initia-
tive, curiosity, and familiarity with significant
issues, attributes considered essential for good
journalists.79

77 Ibid., p. 29.

78 Ibid., p. 43.

79 Ibid., p. 66.



While the majority of students at non-minority and mi-

nority schools are not required to he currently enrolled

in a journalism course in order to be on a publications

staff, the majority of students at racially balanced

schools are. 80 Not surprisingly, the Commission dis-

covered that

. . . schools with a predominantly minority
student population have the largest ratio of
inexperienced journalism teachers. One third
of them had no training or background before
taking their position§, compared with 10 per
cent at schools with a predominantly non-
minority population and 3 per cent at racially
balanced schools.81

The Commission recognized that United States

high schools "accord journalism and journalism education

low priority. 82 They offer journalism instruction al-

most entirely on an elective basis, assign the subject

to teacher-advisers who generally lack special skills in

the subject, often fail to compensate advisers for extra

work, schedule media productions on an extra-curricular

basis--if at all--and provide minimal publications

budgets.83

According to Captive Voices, profwisional jour-

nalism organizations have only recently begun to advocate

"Ibid., p. 192.

81 Thid., p. 91.

81-Ibid., pp. 111-12.

83 Ibid.

...
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improved scholastic journalism programs; in 1973-74 the

Journalism Education Association offered professionsl

support to students and teachers involved in freedom of

the press controversies.84 Although high schools have

not yet become active in using the media, the Commission

has emphasized that broadcasting professionals, for their

own good, should "concern [themselves] with problems that

cripple high school journalism."85 The Commission added:

Although scholastic journalism organizations
serve useful purposes, they are part of the status
quo of a sick institution. They have failed to use
their prestige' and potential to be a force for re-
form. . . . They demonstrate a low level of con-
sciousness of the problem of minority access and
little awareness of the extent, forms, and perni-
cious effects of censorship."

The inquiry team also noted:

The great majority of high school journalism
programs investigated by the Commission did not
encourage free expression, independent inquiry,
or investigation of important issues in either
thp school or community. Most high school publi-
c'tions analyzed were found to be bland and often
served as public relations tools for the schools.87

Regarding journalism teachers in general, the

Commission concludes:

Given an atmosphere of relative freedom, quality
journalism education depends more than anything else
on teachers and advisers who'are committed to the need
for journalism in the high school. Even experience

8- Ibid., p. 112.

85
Ibid., p. .125.

86 Ibid., p. 108.

87 Ibid., p. 111.
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and training are not essential if a teacher is
willing to learn and dedicated to a journalism
program. . . . (This statement is debatable.
Among non-journalism majors, few advisers know
how to channel their inquiries or wish to im-
prove their students' programs.]

Unfortunately, surveys indicate that a
majority of teachers and advisers not only have
little or no journalism background but have
relatively little interest in taking their jobs
in the first place.

Less than' one half the teachers surveyed by
the Commission had either more than 12 hours of
college preparation or experience in journalism
Only 32 per cent of them had requested their
assignments.

The fact that the nation's schools and de-
partments of journalism at the university level
have been primarily occupied with the training
of professional journalists and not journalism
educators has contribute& to the dearth of
-qualified high school teachers. Most university
departments do not have a sequence for under-
graduates preparing for secondary school accredi-
tation. Few have a close relationship with the
campus school of education in the development of
methodology courses or student teacher programs.

The lack of undergraduate programs has led
to the'pervasive band-aid programs in most states.
English and business education teachers tempo-
rarily diverted into journalism are often urged
to enroll in summer journalism workshops, . . .

Such teachers, understandably, are merely trying
to keep their heads above water in dealing with
basic layout and staff organization and are not
expecting challenges in investigative writing,or
analysis of student rights issues.

Since the turnover of journalism teachers is
as high as 60 per cent annually in some states,
follow-up programs are difficult to develop. But
the problem is further compounded by the turnover
of state scholastic press administrators who are
commonly graduate assistants who move on when they
complete their degrees. The mainstays, then, of
most state and regional programs of teacher sup-
port are the veteran advisers who sustain long-
term roles in the state scholastic press associa-
tions and often set the priorities for seminars,
conferences, and workshons for students.

With the lack of teachers trained in journal-
ism, the lob of journalism teacher often goes to
an English teacher or any teacher who winds up as

4 "'



adviser to the newspaper. .
88

Carlos Guerra, a Chicano community organizer

from San Antonio, Texas, aptly described journalism

teachers another way for the Commission:

Very often we find that journalism teachers are,
first, people who have never worked on newspapers,
people who have no real contact with what journal-
ism is. They worked maybe with a college paper
when they were in college. Secondly, they are
almost entirely white Anglo-Saxon Protestants and
very middle-of-the-road or conservative. They're
a type of people who are keepers of the status quo
and would certainly not rock the boat. They hide
behind terms such as "professionalism" and "objec-
tivity," neither one of which can be attributed to
the press in any respect.

Journalism teachers . . . frequently are re-
quired to bear unfair burdens of heavy scheduling,
inadequate compensation, and--in cases where they
buck the tide of censorship--job inspurity.

. . . unfavorable working conditions, including
censorship problems, account in part for a high
turnover of journalism teachers and advisers. A
survey in California indicated that two out of
three changed assignments yearly.89

Despite its disturbing findings, the Commission

offered some compassionate observations:

. . . school teachers and administrators work in
a situation that is subject to many kinds of
pressure from many different directions. We
understand that often the easiest course seems
to be to play it safe. But we are also convinced
that school people can deal with such pressures
effectively, with wisdom and courage, when they
see that really imnortant things are at stake.

We know that school people can--and in some
cases do--find remedies for the kinds of needs

88 Ibid., pp. 89-91.

"Ibid., pp. 91-92.

,d
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and problems our inquiry discovered. We heard
from teachers and administrators and students
whose veu work itself demonstrated that nega-
tive conditions of censorship, minority access,
and educational quality in journalism are not
inevitable . . . the kind of recommendations
we have presented can indeed become the reality
if school people want it so."

The Commission chairman noted:

. . . WeThelieve that high school journalism
for too long has existed in a gray, shadowy
area of public concern . . . it is time to
bring it forth as one of the most potential,
most educational, most exciting means avail-
able for young people to meet and come to
understand their world and ours.91

. . . many school officials claim the
authority to fully control the content of
school publications. A-major obstacle facing
high school journalists (and often their ad-
visers) is the asserted administration posi-
tion of the school as publisher. The argument
set forth by these officials is: "We finance
the paper; therefore we rightfully control its
content."

This argument has been consistently re-
jected by the courts.92

. . . The fact is that high school students
have--or should have--as much right to free
speech, free press, and free assembly as anyone
else, and (they should be) subject only to the
same kinds of common-sense restrictions that
apply to everyone else.93

90 Ibid., pp. xix-xx.

91
Ibid., xx-xxl.

92
Ibid., p. 154.

93 Ibid., p. 135.
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Chapter 3

METHOD

Four major experiences led this researcher'to

become more curious about college courses offered for

future journalism teachers- advisers throughout the United

States: four years of teaching high school English and

journalism, supervision of five student teachers, reading

scores of magazine articles about the task of sponsoring

high school publications, and serving one year as a grad-

uate teaching assistant in "High School Journalism"

(J -125) at West Virginia University.

Encouragement by Dr. Guy H. Stewart, WVU School

of Journalism dean, and Dr. Edward C. SmiN, chairman of

graduate studies, was responsible for this writer under-4
taking four preliminary journalism education projects:

(1) preparing a, rec9Mmended journalism teacher's biblio-

graphy (Appendix F), (2) compiling a requisition list of

high school journalism-related references for purchase

by WVU (Appendix C), (3) surveying West Virginia teachers

about their own and their students' interest in attend-

ing a "High School Journalism Day" workshop, (4) design-

ing two syllabi for J-125 at WVU (Appendices H and I),

and (5) comparing thy WW, journalism education program

with others by creating a questionnaire (Appendix J) and
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mailing it to 117 persons associated with journalism

education and/or.high school journalism instruction in

the U. S. The January 1973 Journalism Fducatorl and

the 1973 Newspaper Fund "Guide to College and Graduate

Coufses Especially for High School Journalism Teachers

and Publications Advisers" together provided a list of

schools presumably offering practical courses for future

and current advisers. This writer says "presumably" be-

cause several respondents admitted that courses in the

two guides have Jeen defunct for years.

The total number of respondents was thus 104

(88.8 per cent) Of the 117 which reportedly provided

high school journalism-publications advising courses.

Fifty-six instructors (47.9 per cent) responded to the

June 28, 1973 mailing of a three-page questionnaire by

the, first deadline, July 25, 1973. Thirty-six additional

instructors increased the response to 92 (78.6 per cent)

by the second deadline, August 22, 1973, Twelve other

Instructors answered the survey by the final deadline,

January 25, 1974.

Tabulation of data from the questionnaire was

completed by using the Statistical Analysis System on

the WVU computer. Single- and multiple frequency

1 LaRue W. Gilleland (ed.), Journalism Fdurator

Vol. 27, No. 4 (Minneapolis, Minn.: Association for Ed-
ucation in Journalism, January 1973), pp. 1?-192.
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calculations2 were analyzed by forwarding input control

cards to SAS. These cards determined which variables

were to be analyzed and in which fashion. The resulting

statistics allowed this researcher to renott the status

of high school journalism courses today'lt the 104 above-

mentioned schools.

In reading this paper, one should assume that

the term "journalism education" refers to journalism

courses aimed at educating college students to become

future journalism teachers-publications advisers. Cer-

tain survey respondents were reluctant to accept the

S

foregoing-definition of "journalism education," so they

assumed that their "total number of sequence hours" in-

cluded all journalism, English, and language arts course

hours necessary to complete either journalism certifica-

tion, a journalism major, or a journalism minor.

HoWever',- because 'the survey was nailed to only

those schools associated with high schook,lournalism or

teacher7traininq programs, the percentage misunderstand-

inq the term "journAdism education" was imininat,:

Answers to checklist,4 completion, and open-end

questions helped this wrier to formulate *minion about

changing the Vil.n; "HIgh School Journal ism" frqm a

2 Anthony J. Barr and James H. Goodni,:ht, A
sc.r's ,

N.C.: North Carolina State !Zniversity Department of

Statistics, August 1972) , 2. 216.
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by Julian Adams and Kenneth Stratton, Creative Communi-

cations Ly and M -.' iv Wise7an, Advising Advisers by

WVU alumnus Carl H. Giles, Teacher's Guide to High

School lournalism by the Indiana State Department of

Public Instruction in cooperation with The Newspaper

Fund o' The Wall Street Journal, Journalism in the 'lass

Media by Norman B. Moyes et al., Yea:book Editing, Lay-

out, anj Mana:ement by C. J. Medlin, and Interpretative

Reh.ortin: t-Turtis C. 9a'-Dou:all. Twenty schools

,,tner texts. Seventeen sr:hoells

r.--:--resentatives stated ha * the,:

TAannin-; tirnalisr,

fe-r

-ffer
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Twenty-five of these (52.09 per cent) have 21-30 hour

nrograms; thirteen (27.08 per cent) , 31 or more hours;

six (12.50 per cent), 10-20 hours; and four (8.33 per

cent), 1-9 hours. "'wo of the fifty schools with se-

quences did not report the specific number of hours.

Although ten journalism departments said they

had planned a high school journalism sequence, only six

stated their intended number of hours. Of these, two

expect to schedcle 21-30 hours during the academic years

to follow; one, 31 or more hours; one, 10-20 hours; one,

1-9 hours; and one does not !:now.

Fight:--nine of the 104 schools stipulated the

class rank requirements necessary for enrollees in high

school journalism classes. one third (34 or 38.20 per

cent) Unit these courses to juniors and seniors. Other

resiftondents are thoe ei'mteen (29.23 per cent) who open

their classes to fr4-sh,-,en through seniors. no doubt,

c-1:ht instrg7t-,rs canne-A ,_-xpecf all pf,.rsons in

7:Iss t- if-114-711(-ii with thr S orofi-

tl-

res!,ondents ill

rc.:=.r:7ts -h schorl

-radul+e

=
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Table 2

Rank of Students Enrolled in Journalism
Education Courses

Rank

Number of

schools Per cent

Juniors and seniors 34 38.20

Freshmen throunh seniors 18 23.23

Freshmen through graduates 4 4.49

Juniors, seniors, graduates 11 12.36

Seniors only 5 5.62

Graduate students only 3 3.37

Seniors and graduate students 4 4.49

Sophomores, juniors, seniors 3 2.99

Sophomores throulh -11-J-hates 2 2.27.

89 100.00

yt
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Most schools with journalism education programs

do not channel majors and non-majors into separate classes.

More than one half (52 or 59.77 per cent of 87 respondents)

note that all types of students enroll in one group to learn

about journalism teaching-advising (e.g., journalism educa-

tion majors and minors, and English and language arts educa-

tion majors, as well as all other interested education

majors.)

According to instructors of college journalism

classes, knowledge of teaching procedures is assumed in

many classes, but familiarity with journalism concepts is

not. Ten schools (11.49 per cent) limit their advising

courses to journalism education majors and minors, English

majors, and language arts education majors. (See Table 3

for additional respondents in this category. Seventeen

schools did not respond to the question.)



t

Table 3

Types of Students in Journalism
Education Courses

Restricted/unrestricted
courses

Number of
schools Per cent

Only journalism majors
in a course 3 3.49

Majors and non-majors in a
combined class period 74 86.05

Journalism majors in a
specialized course;
non-majors in an
elementary course 2 2.32

Education majors in a
course 1 1.16

Minors and non-cninors A

in a coMbined course 3 3.49

Only journalism majors
and minors in a course 3 3.49

Mtals 86 190.00
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Altogether, 74 of.86 schools (86.05 per cent)

answering another question stated that journalism majors

and non-majors are registered for thn same course. Only

three schools (3.49 per cent) schedule journalism majors

by themselves in teaching-advising courses. Only three

(3.49 per cent) restrict enrollment to journalism majors

and minors; three (3.49 per cent) admit only journalism

minors and non-minors to the journalism education course

offered. Two schools (2.32 per cent) divide the type of

training Provided. While journalism majors undertake a

specialized course, non-majors begin their acquaintance

with journalism education *in an elementary course. /In 1 y

one department (1.16 per cent) aims to teach education

majors of all types in the same course. Eighteen in-

structors did not reply to the question.

Approximately one fifth of the schools (21 of

(2 with Journalism education sequences) require students

adr-ission t-) hi-h school 1-)urnalism classes to

a certain 'lass r.r--)fr-s-

s-)rs st_11:lf-TY-s -ini,,rs; s,-r.1-rs;

,-ary 1-d s'l-! 1

191 li-It :1--

1- -1;s-z s.

nri.f s 1 1-;" nr)

Th,'t . f-

17 1 I . . ;r::.
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seventy-eight schools responding to the question, thirty-

four have nom_ Bec:ause twenty-six school representa-
.

tives did not espond, the author assumes that as many

as sixty of-92 schools do not specify prerequisites for

journalism methods students. However,-fourteen schools

(17.95 per cent, of 78) do demand courses other than news-

writing and editinn prior to students taking high school

journalism-advising. Twelve schools (15.39 per cent)

require newswriting, editing, and other courses. Still

smaller groups of schools report prerequisites of news-

writing only, newsWriting and courses other than editing,

or merely instructor approval.

Journalism education courses are required for

student teachers malorinq or minoring in iournalksm at

fifty-six schools (65.12 per cent) amon-1 86 cfmrtnenting.

Such '- nurses, however, Are not mandatory at 3!) schools

(34.83 per cent of those' responding). Eighteen schools

riot resT)ond.

NT ANALYSIS

West Vir:1%11 -ni':ersIty offers a curri7u1=

f'1r h st1;-lents that inclu,lu=s m.icn

th si7r. st,lect :-+=r the 11 r,thr

is Iry!.:t. i_. it r-,-rt.:In

S F per --e'w

sih 17:7-
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one couldsay that future advisers probably become fa-

miliar with the following in their training: newswrit-

ing, copyediting, proofreading, layout: yearbook layout,

design, and production; financing publications ;budget-

ing); advertising; freedom of the press, censorshilT,,

and libel; choosing a newspaper printer; creating a

publications staff and assigning duties; evaluating

student work (staff critiques and beat stories); pub-

lishing a newspaper (meeting deadlines and acconplishing

related tasks); counting headlines for a newspaper and

for a yearbook; and typograhy. (Fee Table 4 a

connlete listing of sublf,cts r-ins l red :Ind Tercent-

age of respondents whit7h teach -7h unit.,

Individual ;.rli fre-luen:_ries indicat-
e

StUlentS 4 fifty ; r cent the s_7!1-=1

spondin-_: a7r--;J t e.?ery 12S"d in 71,1,_ 4 ez,--e7-
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The total requirements of the Teacher Education
Program (General Fducation, Professional Education,
and Major) rust be met by all students seeking initial
certification and recommendation from the College of
Education at Kansas State University.

. . . We do not have a program set up for high
school journalism teacheis. The 12-hour requirement
for certification was A lec(nt change from a 6-hour
iequirement.

Students tin our high ,chool journalism class]
are the same caliber as our journalism majors.

Certification in journalism requires twelve
semester hours in such courses as the following:
basic -journalism, photography, survey of mass communi-
cation, reporting, and school publications. [Students]
may take up to nine hours of -journalism for an English
teaching field, which requires competency in composi-
tion, literature, and language. (Kansas State Uni-
versity Journalism and Mass Communications Department,
Manhattan, Kansas)

We do have a prnblem in that we are weak in the
yearbook area as we do not have a faculty member who
has the necessary expertise in this'ar-ea. The problem
is resolved to some t,xtent by having graduate students
who have taught in high schools and have been yearbook
advisers to present lectures, lead discussions, etc.,
in the segment of the 'Supervision of High School Pub-
lications' devoted to yearbooks. The items pertaining
to classroom functions, such as course outlines, se-
lectiTig a te\t, etc., are covered in the 'Teaching
Methods' course offered by. the Co_lege of Education.
Journalism majors in the methods course are assigned
to journalism faculty members who supervise the
students in preparation of a course outline, text se-
lection, preparation of assignments and tests, grading,
and critiquing students' papers, etc'.

The state of ___ considers English nearly
enouth like -journalism to he accepted for much of the
-journalism certificate. A person with an English
certificat7, can include journalism certi_fication by
completing 331x semester hours of journal ism. /\ person
without a certificate in English must complete 20
semester hours of journal ism. The iou'rnalism majors
who seek jou:nalism certification must complete 24
hours . . . English majors must complete 6 hours and
throe of those are 'Super,71sion of High School Publi-
cations,' which becomes for most of the non-journalism
students an introduction to. reporting, editing, layout,
etc. They selfct one other 3-hour course. (Anonymous)

9')
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It's not likely we would accept these (journal-
ism education majors, journalism education minors,
language arts majors in education, and all other ed-
ucation majors) in high school journalism classes,
for a strong background in journalism would be re-
quired to put together the journalism teaching units,
etc., students have to deal with in their assignments.

. . . [It] actually works out as having only
majors and minors in the class.

[We have] no,,formal prerequisite [for high school
journalism]. But I say that students will need to
know photography, news writing, advertising, editorial
writing, etc., in order to prepare assignments. If
some feel inadequate, they leave_or bone up.

Journalism education classes are required for a
student teacher with a journalism major or minor.

I believe the caliber of students in journalism
education has declined over the past three or four
years. It is a feeling I have, but I have no documen-
tation to prove it. The better journalism students
seem to stay away from this sequence since jobs have
become scarce and go into news-editorial, broadcasting,
advertising, PR, etc. Some of our poorest writers
seem to end up in journalism education. (Northern
Illinois University Journalism Department, De Kalb,
Illinois)

Generally good students [enroll in journalism
education] but not enough of them to make the sequence
worthwhile.

News writing, reporting, typography, photography,
and editing prerequisites plus journalism education
classes are required for a student teacher with a
journalism major or minor. (Anonymous)

[Our students arJ1 very capable and have a keen
interest. The teacner surplus around the nation may
reduce the number of potential journalism educators
in the future. (Central Michigan University Journal-
ism Department, Mt. Pleasant, Michigan)

Due to a combination of factors, the course (J-
410,1 reaching Journalism and SuperviF:ing School Pub-
lications,I3 hours) is not being offered this year.
One factor is a new state law removing journalism
from the list of authorized teaching majors. We are
working out an arrangement with the English Depart-
ment for a joint Fnglish-lournalism major of some
sort to overcome this problem. (Cal ifornia State'
tIni,fersity at I,c,ng Beach, 1,(nr1 heah, ('allfornla)
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O,
. . . what kind of journalism indoctrination is

be givengiven to prospective high school teachers? My
own eelinv is that three separate but somewhat inter-
related areas are involved: ''traditional journalism'
content, 'mass media' content, and 'communication' or
'mass communications' 'content.

I have an idea (although I really don't know- -
and I hope you will be able to tel US) that many,tif
not most, high school journalism courses are taught
along the traditional lines. I do know that a-few
high schools in our six-county (reater Tampa Bay area
are experime,tting With senior courses in 'Mass Media'
or 'Communication'--courses which either replace the
traditional 'Senior English' or the traditional 'jour
nalism' course. Nearly all the journalism textbooks,
however, are traditional in approach (Spears, Hach
and English, Hartman, Arnold-Krieghbaum, Adams-Strat-
ton, etc.) and have the newspaper journalism approach,'
often with a chapter nod to the yearbook and magazine.
The only one I know of which departs from the tradition
is Jan and Molly Wiseman's Creative communications:
Teaching Mass Media. [Since this 'response was submit-
ted,Billy I. Ross and Ralph L. Sellmeyer have written
School Publications: A dluidebook, which attempts to
prepare future teachers for handling the business and
financial aspects of newspapers, yearbooks, and
literary magazines in high schools. It is, therefore,
also atypical of the traditional approach].

The College of Education [at University of South
Florida] runs joint 'programs in nearly all areas:
English Education, Miss Communications, Education,
and so on, . . . Mass Communication in Florida is
really a minor field; most Education students get jobs
as English teachers. Accordingly, there is a joint
program here in Mass Communications-English-Education
as distinct from English-Education.

The State Department of Education requires, for
Rank III beginning teachers with the BA, six semester
hours (nine quarter hour;) in journalism as a minimum
for certification plus required hours in both Liberal
Arts English and Education. The University of South
Florida requires 21 or 22 quarter-hoUrs in Mass Com-
munications Courses (depending on whether one 3-hour
or a 4-hour course is elected) for J-Ed students.

. . . It averages out: a few [Com. 530 ('Jour-
nalism Studies') students at USE] seem to be intensely
interested and highly motivated (They go through much
of the suggested reading list and ask intelligent
question;); (;ome ,)re Interw;ted; probably on or
two aro going through the motions and will emerge

CI P7
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with C grades. But this is a summer session: the
kids have gone through three quarters of intensive
study and classes, often with heavy course loads,
and they're tired. And it's hot outside. Further,
this COM 530 course represents only a third or a
fourth of their course load and presumably of their
interest. I try to keep things in perspective.
. . . the caliber of the various groups in this
course ranged from some who did superior work--
cretive, imaginative projects, really serious
thought in creating exercises and 'tests' from the
text and from their extensive supplementary readings
--to the average students--down to an occasional
goof-off who deserved his/her D or F--or who was
advised to drop the course and try again later.
(University of South Florida Department of Mass Com-
munications, Tampa, Florida)

[Students in, journalism education] tend to be
somewhat on the weaker side. (Texas A & M Univers-
ity College of Liberal Arts, College Station, Texas)

Comments are provided here from schools which

never have had or no longer,offer journalism education

courses, but data from such institutions about former

courses has been discounted in calculating nationwide per-

centages.

We 'track' with journalism minors or majors
(almost exclusively) who qualify for certification
through the JBAC route ('Newswriting,' 'Graphics and
Visual Communication,' 'News Editing,' plus two of
several mass communiQation, law,or history courses
. . . to be chosen by each student).

Journalism edugation classes are required for
a student teacher with a journalism major or minor.

Teaching miniTcourses is 'coming!'
The 'qrandfatbering tactic' [principals hiring

unqualified persons when they cannot find qualified
advisers) is used in Wisconsin.

[We have) tcp -notch students almost exclusively
[in journalism J'Oucation] with a penchant. for public
service careers.' (University of Wisconsin at Madison
Department of Jrurnalism and Mass Communication,
'Madison, WisconAin)

9c3



90

Only three students signed up for 'High School
Journalism Teaching Methods' the last time we offered
the course, which was four years ago. The state will
no longer finance courses with enrollments that low.
I occasionally supervise a student teacher in jour-
nalism, but he must take his methods courses in other
disciplines.

I'm not sure just why the interest has declined
so much. California State University at Fresno is a'
major university of about 14,000, and we have more
than 200 majors in our journalism aepartment. Teach-
ing jobs are scarce, of course, and I think a lot of
students have become discouraged . . . We have another
problem . . . The California state legislature has
passed a new certificsation bill that completely ignores
journalism. 'The Ryan Act' . . . will go into effect
in another year or so . . . it appears that a jour-
nalism major will also have to major in one of the
sacred solids, such as English, to get state certifi-
cation. I doubt that too many journalism majors will
want to tackle a double major, nor do I think many of
them will want to change from journalism to some other
major. Needless to say, this bill will set journalism
education way back in our state. Unless we can get
some kind of special consideration for journalism, I
think it is safe to predict that the quality of jour-
nalism education in California's high schools will
continue to deteriorate. We are working hard to amend
the provisions of 'The Ryan Act,' but I am not opti-
mistic.

. . . We have drooped our high school program.
The state had required 20 hours of journalism

course credit for certification, yet principals had
employed unqualified persons.

Our school had required 36 hours of journalism
credit for a certified major; 24 hours for a certified
minor. (California State University at Fresno Depart-
ment of Journalism, Presno, California)

[We have) the normal range [of students) from
barely competent to excellent students. (Portland
State University Department of Journalism, Portland,
Oregon)

[We do) not have and do not plan to sponsor a
program in journalism education.

[We do) offer J-544 ('High School Journalism')
when demand indicates. [It is) not for journalism
majors but designed for high school teachers who
have been appointed as advisers of high school pub-
lications, so that they may learn something about
their jobs. (University of South Carolina Division
of Journalism Education Services, Columbia, South
Carolina)
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We still offer these courses on paper but only
on demand, usually on a tutorial basis for journal-
ism majors who may want a teaching certificate as a
backup. At one time, about a dozen years ago, these
courses were a backbone of our summer session pro-,
gram. Because of a declining demand, we no longer\
list them as summer courses. (The few responses
that accompanied this quotation from Creighton Uni-
versity Department of Journalism, Omaha, Nebraska
were omitted from survey totals because the course
has been eliminated.)

Although a journalism major occasionally goes
into teaching, most do not; and we have no journal-
ism education program. One course is listed,
'Supervision of School Publications,' but it is
taught only by special arrangement, which is seldom.
(Lincoln University Department of Journalism, Jef-
ferson City, Missouri)

The Journalism Department at San Francisco State
University does not offer any courses in journalism
education. Those of our, students who seek to teach
journalism in high school either major or minor in
journalism. Those who major in journalism later take
special courses in education to prepare them for a
teacher's certificate. (San Francisco State Uni-
versity Journalism Department, San Francisco, Cali-
fornia)

. . . We have no program of teacher education
in journalism. Our curriculum is concerned with ed-
ucation for the profession.

It may he that within the next year we will in-.
statute a program for teacher education, but we have
none now. (Southern Illinois University at Edwards-
ville Department of Mass Communications, Edwardsville,
Illinois)

We do not offer specific courses in journalism
educati6n; journalism is not a certifiable major
for teaching in North Dakota. Students interested
in teaching journalism take standard journalism
courses. We may, on occasion, offer a special short
course for journalism teachers. (University of
North Dakota Department of Journalism, Grand Forks,
North Dakota)

The caliber is exceptlonally good. The workload
is not cumbersome. (University of Wisconsin at White-
water Department of Journallsm, Whitewater, Wisconsin)
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We have no specific courses designed exclu-
sively for teaching teachers. J-Ed majors (within
J majors) simply take a J-major plus, education re-
quirements to certify . . . We did have two graduate
level J-Ed (i.e., for high school teachers) courses,
but they haven't been offered in three years.
(Bradley University Department of Journalism, Peoria,
Illinois)

We have no courses in journalism education.
Students may complete either a major or a minor in
journalism as a part of Department of Education re-
quirements, but these are the same as professional
students take. (Anonymous)

Tennessee does not have journalism certifica-
tion. (University of Tennessee School of Journal-
ism, Knoxville, Tennessee)

PROFESSOR EVALUATION
OF COLLEGE HIGH SCHOOL JOURNALISM INSTRUCTOR

ABILITIES AND PAST EXPERIENCE

A variety of reasons led 79 instructors (92.94

per cent of 85 responding) to state that they feel quali-

fied to teach college high school journalism classes.

Among these reasons are past teaching experience, direct-

ing university summer journalism workshops, and newspapqr

reporting or other media experience. Only six profes-

sors (7.06 per cent) responding in 1973-74 doubted their

professional ability to fulfill such journalism teaching

assignments. Nineteen of the 104 instructors surveyed

did not respond to this question.

This researcher finds it paradoxical that 79

(92.94 per cent of 85 respondents) feel qualified to

teach future high school journalism advisers, yet al-

most one half of them admit they had not worked with

101
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actual high school journalism students hrtnrp taking

their college jobs. (See Tables 10 and 11.)

Of 87 instructors discussing high school jour-

nalism teaching, 59 remarked how previous secondary

schooJ experience had or had not affected their ability

to teach future advisers. Thirty-six (61.02 per cent of

the 59) agreed that high school publications assignments

had prepared them for handling their respective college

positions more effectively. On the other hand, 23 per-

sons (38.98 per cent of the 59) said that their current

positions were not positively or negatively influenced

by high school teaching experience or lack thereof.

Data from related teacher-oriented questions

further define the type of journalism education person-

nel responding to this researcher's survey. Table 10

provides still another comment on the relationship be-

tween professors' qualifications and the corresponding

number of years which each has taught journalism on the

secondary, rather than on the college, level. Surpris-

ingly, the largest percentage, 30 persons, or 28.85 per

cent, answered "yes [they feel qualified to teach high

school journalism in college]" but indicated that they

have not taught high school journalism in high school.

1



Table 10

College Instructor Self-Analysis of Competence To
Teach J-Ed and Corresponding Years of

Secondary School Service

Attitude of
professors: Number of years
"Yes" (feel Number of which the same

qualified) professors teachers have

or "No" (do who share served as high

not feel the same school journal-

qualified) feeling ism instructors Per cent

Blank 14 Blank 13.46

Blank 3 0 years 2.88

Blank 1 1-5 years 0.96

Blank 1 16 or more years 0.96

Yes 3 Blank 2.88

Yes 30 0 years 28.85

Yes 24 1-5 years 23.08

Yes 13 6-10 years 12.50

Yes 5 11-15 years 4.81

Yes 4 16 or more years 3.85

No 6 0 years 5.77

Total 104 100.00
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Table 11

Years of Secondary School Service
Among College J-Ed Instructors

Years taught
in high school
journalism

Number of professors
who so responded Per cent

0 years

1-5 years

6-10 years

11-15 years

16 or more years

39

25

13

5

5

44.83

28.73

14.94

5.75

5.75

Totals 87 100.00

sf

95



96

The next largest group, 24 instructors, or

23.08 per cent, considered themselves capable of teach-

ing high school journalism in college because they pre-

viously had taught one, ive years of high school

journalism to iadent in he seventh through twelfth

grades.

The third largest percentage group, 14 persons,

or 13.46 per cent, represents the nonrespondents, who

did not care to state whether they felt qualified to

teach high school journalism in college. This failure

to reply may or may not mean that more than one tenth

of the United States professors who are educating future

journalism advisers lack faith in their ability to train

students because they lack the necessary academic study

which could have allowed them to explain remedies to

future advisers' problems.

The fourth largest group (13 instructors, or

12.50 per cent) revealed' that they felt qua ified and

have taught high school journalism in high school for

six to ten years. Five persons (4.81 per ccht) teaching

college journalism education candidr,tes have taught

eleven to fifteen years of high school journalism. Four

persons (3.85 per cent) have taught sixteen or more years

of high school journalism on the secondary level.

Six among 104 (5.77 per cent of those reportedly

assigned the subject during 1973-74) admitted that they

were unqualified because they had never taught high school
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journalism in-hiqh school. Eight persons (7.1)8 per cent)

did not comment on the effect that past high school

teaching had had on their current jobs.

A cross reference between "How many years have

you taught high school journalism ?" and "Does this af-

fect the answer to the question 'Do you feel qualified

to teach this class?'" shows'that many college instruc-

tors did not report their lack of high school teaching

experience or the benefits of such previous experience.

(See Table 12.)

Eighteen instructors (17.31 per cent) note

that they had not taught high school journalism Defore

they began instructing college students in the subject

but were not hindered by this inexperience. The second

largest group (16 teachers or 15.38 per cent of 104)

failed to indicate whether they had taught high school

journalism and whether their individual experience had

affected their current qualifications. Thirteen in-

structors (12.50 per cent) said that they had not taught

high school journalism but did not comment on whether

this inexperience had influenced their qualifications

to teach high school journalism. Another significant

group discovered by cross-reference includes the twelve

teachers (11.54 per cent of 104) who have taught one to

five years and considered past high school teaching ex-

perience a positive contribution to thei.r ability to



teach college high school journalism classes. The only

remaining major group consists of ten college instruc-

tors (9.62 per cent of those responding) who had one to

five years experience in high school but did not comment

on the value of their prior teaching. All other per-
_

.

centages for this question appear in Table 12.

Table 13 emphasizes that the noncommital per-

sons led all ethers in reporting total years of service'

on the high school an college levels. Fourteen in-

structors (13.46 per cent of the 104) specified-neither
:

the number of.years taught in high schoollor the number

taught in college. The next largest groin of teachers

stating years of service included eleven professors

(10.59 per- cent) who had never taught journalism in high

school but had taught.six to ten years of college high

school journalism. Ten instructors (9.62 per cent of

the total responding) said they had taught high school

journalism one. to five years and had taught college

high school lournalirm six to ten years. Additional

minor groupS are' reported in Table 13.
r

r.
1 ^J
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Table 12

Relatioi Between Years of Secondary School
Journalism Taught and Proficiency To

Teach College Advising Courses

Does past high
school journalism

Years of teaching affect Number of

secondary your ability to professors

school teach college with each

service advising courses? opinion Per cent

Blank Blank 16 15.38

Blank No 1 0.96

0 years Blank 13 12.50

0 years Yes 8 7.69

0 years No 18 17.31

1-5 years Blank 10 9.62

1-5 years Yes 12 11.54

1-5 years No 3 2.89

6-1,0 years Blank 5 4.81

6-10 years Yes 7 6.73

10 years No 1 0.36

11-15 years Yes 4 3.85

11-15 years No 1 0.96

16 or more years Blank 1 0.96

16 or more years Yes 4 3.85

Totals 104 100.00
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Table 13

Years of Secondary School and College Service
Among College J-Ed Instructors

Years taught in
high school
yournalism

Years taught
in college
J-Ed courses

Number of
professors Per cent

Blank Blank 14 13.46

Blank 6-10 years 1 0.96

Blank 11-19 years 2 1.92

0 years Blank 8 7.69

0 years 1 year 3 2.89

0 years 2-5 years 5 4.81

0 years 6-10 years 11 10.59

0 years 11-19 years 7 6.73

0 years 20 or more years 2 1.92

0 years 0 years 3 2.89

1-5 years Blank 2 1.92

1-5 years 1 year 1 0.96

1-5 years 2-5 years 8 7.69

1-5 years 6-10 years 10 9.62

1-5 years 11-19 years 3 2.89

1-5 years 20 or more years It 0.96

6710 years Blank 2 1.92

6-10 years 2-5 years 3 2.89

6-10 years 6-10 years 2 1.92

6-10 years 11-19 years 4 3.85

6-Ic years 20 or more years 2 1.92

11- years Blank 1 0.96

11-15 years 2-5 years 2 1.92

11-15 years 6-10 years 2 1.92

16 or more years 6-10 years 2 1.92

16 or more years 11-19 years 1 0.96

16 or more years 20 or more years 2 1.92

Totals 104 100.00

1o9
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Almost one third of 104 schools represented in

Table 14 (31, or 29.81 per cent) employed persons in

1973-74 who felt qualified to teach high school journal-

ism to college students. These faculty members, however,

could not foresee how many years they would continue to

teach such a course. Sixteen teachers (15.38 per cent

of the 104 surveyed) failed to comment on either their

qualificatiops or the estimated number of years which

they plan to teach he subject. One group of 13 instruc-

tors (12.50 per cent) considered themselves qualified

yet did not comment on future plans. Thirteen others

felt confident about their teaching and predicted they

would devote one to five years more to teaching this

particular subject. Smaller percentages in Table 14

complete an analysis of anticipated years of high school

journalism teaching service among 1973-74 college teachers.

VARYING COURSE LOADS; NUMBER OF INSTRUCTORS
AT SCHOOLS OFFERING J-ED

Thirty-two professors commented on the journal-

ism education course loads at their schools. Seventeen

(53.13 {der cent of the 32) acknowledged that a second

teacher at their respective colleges also taught high

school journalism or advising-related classes. Fifteen

instructors (46.87 per cent) taught the subject independ-

ently. Seventy-two of the 104 persons participating in

this ,;turfy did. not answer this question.

1 : k:'



Table 14

J-Ed,Instructors' Analysis of Qualifications,
Predicted Future in College Teaching

Do you feel
qualified to
teach high
school lour-
nalism in
college?

Blank
Blank
Yes
Yes
Yes
Yes
Yes
Yes
Yes
No
No
No
No

How many
additional
years do you
plan to teach
this subject?

Number of
professors Per cent

Blank 16 15.38

Unknown 3 2.89

Blank 13 12.50

0 years 4 3.85

1-5 years 13 12.50

6-10 years 7 6.73

11-19 years 6 5.77

20 or more years 5 4.81

Unknown 31 29.81

Blank 2 1.92

0 years 1 0.96

t known 2 1.92

As few as possible 1 0.96

Totals 104 100.00
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A discrepancy occurs, however, as another cal-

culation indice,tes that eighteen persons (rather than

the seventeen just mentioned) relied upon at least one

other instructor to teach part of the journalism educa-

tion courses at their particular schools. The additional

instructors vary in experience from zero to fifteen years

of previous teaching background in the high school jour-

nalism area. Among the eighteen, the largest group of

second instructors totaled eight who have had one to five

years of secondary school training.

Exactly 88.8 per cent of all possible data was

returned by the third and final deadline, and a majority

(60 persons, or 68.18 per cent) consented to having their,

ideas and comments reprinted in this report. Approxi-

mately one fourth of the respondents (19e or 21.59 per

cent) preferred to have their statements remain anonymous,

while nine professors (10.23 per cent) wished their in-

formation to be partially confidential. Sixteen persons

did not comment on their participation in this survey.

One can conclude that statements made hereto-

fore about high school journalism education redlistically

depict the status of the subject. Persons contributing

data have taught college high school journalism classes

an average of six to ten years. Twenty-eight instructors

(36.36 per cent of 77 respondents listed in Table 15)

have completed six to ten yeas; eighteen instructors

1 4.:

I
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(23.38 per cent), two to five years; and seventeen in-

structors (22.08 per cent), eleven to nineteen years.

These and smaller percentages that denote professors'

teaching service appear in Table 15. Twenty-seven survey

respondents did not record their years of journalism

teaching.

Of the 73 instructors stating their intentions

about teaching future high school journalism classes,

more than one third (36 professors, or 49.32 per cent of

73 reported in Table 16) predictably were unsure of the

number of years they will continue to schedule the sub-

ject. Many respondents did not care to express how many

years they plan to teach high school journalism. The

only other major group of representatives totaled thir-

teen persons (17.81 per cent) who expected one to five

additional years of experience in this subject area.

(See Table 16.)

I

so-



Table 15

Years of Service Among College .7-.Ed Instructors

Years taught
in college

Number of
professors Per cent

1 year

2-5 years

6-10 years 28 36.36J

11-19 years 17 22.08

4

18

5.19

23.38

20 or more years 7 9.09

None 3 3.90

Totals 77 100.00
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Table 16

'Projected Years of Service
Among J-Ed Instructors After 1973-74

Additional years
of service
anticipated '

by instructors

:Number of

instructors Per cent

0 years 5 6.85

1-5 years 13 17.81

6-10 years
..t

7 9.59

11-19 years 6 3.22

20 or more years 5 6.85

Unknown 36 49.31

As few as possible 1 1.37

Totals 73 100.00
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Substantiating their plans to continue teaching

high school journalism were 102 persons. Whose who "love"

or "like" journalism seemed predominant among the group

determined to teach the course. Thirty-four (33.33 per

cent of 102) preferred teaching above other professions

because these individuals are enthusiastic about such

work. Seventeen instructors (16.67 per cent) stated

that they are the "only qualified person on their staff."

Twenty-one instructors (20.59 per cent) considered them-

selves the "best qualified person on their staff."

Eleven (10.78 per cent) noted that they teach high school

journalism because "no one else will teach it." Eight

more persons (7.84 per cent) indicated that they "alter-

nate" with other persons to teach such a course in their

department or school. Seven instructors (6.86 per cent)

commented that they planned retirement after the'1973-74

school year. Twenty-two (21.57 per cent) said that they

had reasons other than those already mentioned to con-

tinue teaching high school journalism classes.

I I 6
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Chapter 5

CONCLUSIONS AND RECOMMENDATIONS

Comparatively speaking, the West Virginia Uni-

versity School of Journalism offers a teacher education

course equal to that provided by more than one half the

journalism departments and colleges responding to this

writer's survey. Yet faculty and former Journalism 125

students alike agree with this writer that the WVU jour-

nalism teacher education program needs to expand beyond

one course so that teacher trainees are adequately qual-

ified upon completion of ehe journalism education,

English education, language arts education, or other

teacher-related curriculum.

Course syllabi created by this writer in 1973-

74 and by Mrs. Leigh Gregg in 1974-75 (See Appendices K

and L) indicate that the content and approach of Jour-

nalism 125 have changed significantly in the last two

years. The'current course demands day-to-day under-

standing and application of journalism terms and Pro-

cedures.

When this writer became the Journalism 125

instructor during the first semester of 1973-74, the

course followed a quick-paced quest lecture format,

which allowed her to depend upon qualified speakers

I 1
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for many class periods and to become the instructor for

other class periods. However, the plan assumed that

students were already informed somewhat about certain

subjects and/or could absorb "all-there-is-to-know"

about other topics during the one to three class periods

allocated for each unit.

This instructor conducted the course as a

..,-,,_ workshop during the second semester of 1973-74, and the

student response greatly improved. Conscientious

students asked more questions, talked more freely with

the instructor, and participated more coopePratively

with their classmates. The few who "could care less"

dropped the course or earned low grades.

Even though another graduate assistant has

become the J-125 instructor and has attempted to teach

her students as much as feasible, students' needs still

are not met_ J-125 should have a follow-up course so

that teacher and students alike need not rush through

discussion, exercises, quizzes, and evaluation of sub-

jects that are part of the complex topic, high school

journalism.

This author appreciates one change that has

come about since 1973-74: Dean Guy H. Stewart's ac-

ceptance of her proposal to change Journalism 125 from

a two-day per week, 55-minute per day course to a two-

day per week, 1 1/4-hour per day course. She hopes

that one additional change can be instituted in the
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near future: changing the course to a three-day per

week, one hour per day course worth three credits (rather

than two).

This writer urges the WVU School of Journalism

to subdivide the current course into two courses: "Intro-

duction to High School Journalism" (J-125) and "Journal--

ism Teaching Methods" (J-126). Both courses could provide
9

specialized information more gradually than the current

course has been able to do,

J-125 could examine in-depth the following sub-

jects: the journalism adviser's role, staff responsibil-

ities, journalism style, types of journalism stories,

headline counts and headline writing guidelines, editing

procedures, newspaper editorial policies and layout,

censorship, libel, typography, advertising, promotion and

circulation, printing processes, critical evaluation

standards for newspapers and yearbooks, plus media other

than newspapers and yearbooks that are available to high

school students (news bureaus, literary magazines, school

and community radio broadcasting, and cable television).

Students could complete varied practical exercises about

each unit and submit either a major newspaper or year-

book project (approved by the course instructs at the

conclusion of the course.

J-126 could capitalize on the students' knowl-

edge of journalism basics and could attempt to develop
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greater enthusiasm for journalism teaching. Students

could plan and teach mini-lessons to their classmates,

compile annotated journalism bibliogranhies valuable

to them as future teachers, create six-week course

outlines for classes of first-year high school jour-

nalism students; learn to take, develop; and print

pictures from a twin-lens reflex or a 35.mm camera;

discuss procedures for selecting new staff members;

determine grading criteria for high school journalism

students; learn how to schedule, to produce, and to

finance newspaper production; create a model yerbook

(complete with a proposed theme, sections, copy, head-

lines, layout, photography, art, subscriptions, and

advertising); determine and solve hypothetical journal-

ism teachers' problems in a seminar-type atmosphere;

devisea journalism career unit of interest to young

people; determine the differences between -junior high

and senior high publications advisers' duties and goals;

consider various public relations roles assumed by

teachers, adminis rators, and students; and discuss extra-

curricular and curricular activities related to journalism

(awards banquets, fund-raising projects, and subscription-

drive skits).

An analysis of J-125 enrollment at WVU during

the second semester of 1973-74 and both semesters of

1974-75 supports a recommendation for two journalism ed-

ucation courses. Language arts and other education



majors comprised the majority of each class; most students

had completed only One journalism course, Journalism 18

(News Writin.g), or were taking that subject concurrently

with Journalism 125. This fact unfortunately results in

the J-125 instructor's need to devote upper-division class

time to teaching basics of journalism style, layout, and

/I

related p-ocedure. Each semester the pace of learning

L
in' J-125 has been greatly affected by the number of stu-

dents who were unfamiliar with elementary journalism

concepts and unable to be assigned advanced exer6ises

shortly after a subject was introduced.

0 In order to facilitate -he training of non-

journalism majors who wish to become journalism advisers,

this writer encourages adontion of several recommenda-

tions. The School of Journalism should:

1) provide a trained, enthusiastic full-
or part-time instructor to plan and
conduct the journalism education
course(s) in demand each semester,

2) attract intelligent, conscientious
students who wish to teach high school
students about publications staff re-
sponsibilities, newspaper and yearbook
layout, censorship, budgeting, photo-
graphy, ad infinitum,

3) require journalism education minors to
complete the "Program for Prospective
High School Journalism Teachers,"1
(See Appendix M) which, f amended,
could include "Introduction to High
School Journalism" (J-125) and "Jour-
nalism Teaelinq Methods" (J-126),

1WVU Bulletin, The School of Journalism Announce-
ments, Series 60, No. 8-4 (Morgantown, W.va.: West Vir-
ginia University, February 1960), pp. 15-16.
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4) require "News Writing" (J-18) and
"Copyediting and Make-up" (J-19)
as prerequisites for J-125, re.-
gardless of one's major,

5) require non-majors to complete
J-125 as a prerequisite for 3-126,

6) recommend that non-majors planning
to become publications advisers
complete a minimum of 12 hours-
Journalism 18, 19, 125, and 126-
and other courses if possible. The
SChoolcould recommend the follow-
ing electives for non-majors:
"Visual Communication" (J-10) or.
"Typography Printing processes"
(J-110), "Principles of vertising"
(J -113) , and "Introduc ion to Photo-
graphy" (J-120)(i) 1

,

Enrollment requests for J-125 and 126 could de-

termine whether the elementary co rse should be offered

first semester and the advanced ,co rse should be offered

second semester, or both courses, both semesters.

Although language arts majors, according to

WVU Department of English' and West Virginia Department

of Education certification policies, need to complete

only five hours of journalism, this writer suggests that

teacher candidates with such limited preparation are being

severely misled to believe they will he "qualified" lour-

..., nalism teacher-advisers. (See Appendix N.)

Language arts students must surpass the current

2Vivi' Department of English, "The Fnglish Major- -

Teacher Certification in Language Arts" (Morgantown, W.Va.:
West Virginia University Department of English, 1974),

pp. 1-2. (Mimeographed.)
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minimum of two journalism courses so that they will not

feel inadequate about or fear teaching high school jour-

nalism at a later date. Conscientious, non- majors have

admitted to this writer that they had no inkling of a

hiqh school newspaper or yearbook sponsor's responsibil-

ities before they enrolled in J-125, and this feeling

can be avoided. The WVU School of Journalism can create

a suitable journalism education program and channel

future advisers logically from elementary to advanced

courses.

Survey responses and course outlines retutned

to this graduate student from other universities provide

evidence that the type of training afforded future spon-

sors determines the quality of high school publications

they will direct. Public school students in this state

descry, better informed, confident teacher-advisers.

The Wcst virginia University School of Journalism can

expect students to devote more elective hours to perfect-

ing the skills needed by competent journalism educators.

It must begin by strengthening its teacher-training cur-

riculum.

1
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APPENDIX C

TEACHER CERTIFICATION PROGRAM--MAJOR
RECOMMENDED HOURS: RESPONSES BY PERCENTAGES FAVORING

Hours Teachers Principals Chairmen Editors

6 1

9 3

12 2 2 3

15 1 4 5 7

18' 6 9 9 12

21 2 19 2 9

24 30 7 28 29

27 1 4 7 3

30 24 26 34 22

33' 3 4 2 3

36 11 12 7 7

39 7 4

42 3

45 4 4

48 1

51 4 1 2 2

56 1

60 1 3

I
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APPENDIX D

TEACHER CERTIFICATION PROGRAMMINOR
RECOMMENDED HOURS: RESPONSES BY PERCENTAGES FAVORING

Hours Teachers Principals Chairmen Editors

3' 1

6 3 4 5 7

9 7 8 10 20

12 16 18 18 23

'15 22 20 18 27

18 19 31 25 9

21 8 13 10 5

24 19 12 9

27 "
30 5 7 2

1 0 Z



APPENDIX F

TEACHER CERTIFICATION--

Journalism Major (or the student using Jo
as one of two teaching fields)

Primary Objectives: (in order of importance)
1. To enable a teacher to be competent in teaching

journalism to high school students.
2. To enable a teacher to be competent in directing

a high school newspaper.
3. To enable a teacher to he competent in directing]

a high school yearbook.

rnalism

124

Secondary Objectives: (in order of importance)
1. To enable a teacher to be competent in direc

business and advertising problems of high sch
publications.

2. To enable a teacher to he competent in working
and advising high qchccl students in regard to

3. mo enable a teacher to he competent in directin
high school radio-TV facility.

4. To enable a teacher to be competent in directing
high school literary magazine.

inq
001

with
careers.
g a

Primary Skills To Be Acquired: (in order of importance)
1. Newswritinq
2. Editing
3. Reporting
4. Specialized writing
5. Magazine writing and editing

a

Secondary Skills To Be Acquired: (in order of importance)
1. Printing techniques
2. History of journalism
3. Typography
4. Knowledge of camera techniques
5. Advertising
6. Career opportunities
7. Public relations
8. Radio and TV news gathering
0. Knowledge of darkroom techniques

10. Knowledge of the use pr audio-visual techniques
11. Radio and mV announcing
12. Knowledge of business practices

3
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Hours Required:
Major-30 hours /

Teaching Field-24 hours

Required Courses: (in order of importance)
1. Editing
2. Newswriting
3. Reporting
4. Directing High School publications
5. Methods of Teaching High School Journalism
6. Feature Writing

Flective Courses: (in order of importance)
Majorany four (4)
Teaching Field--any two (2)

1. Photojournalism
2. Introduction to Communications
3. Faitorial Writing
4. Advertising
5. Advanced Reporting
6. Press and Society
7. Press Law
8. Typography

,

9. Newspaper Management
10. Magazine Writing and Editing
11. Public Relations
12. Telecommunications

Additional Required Courses:
*Englishfour (4) semesters
*Social Stadiesfour (1) semesters

*It should be strongly recommended to students that one
of these two areas should be given consideration as a
minor.

Additional Recommended Courses: (in order of importance)
1. Sociology
2. Psychology
3. Economics
4. Philosophy
5. Bookkeeping

Additional Requirements: (in order of importance)
1. The student will he required to work on the student

newspaper at least two semesters. Course work in
which labs place the student on the newsnaper may
count.

2. The student will he required to work on the student
yearbook at least two semesters. Course work in
which labs place the student on the yearbook may
count.

, . The student will he required to do.siudent teaching
in journalism.

I J i
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Additional Recommendations: (in order of importance).
1. The student should consider applying for a summer

'intern program with a newspaper, radio, or TV station.
2. The student should consider applying for part-time

work on a newspaper, radio, or TV station.
3. The student should be encouraged to join professional

education and journalism organizations.
4. The 'udent might consider part-time emplo},ment at

the college public relations office.

*

V

..,
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AI'I'ENPI>:

A SELFUTED BIBLIOGRAPHY FoR THE JOURNALISM INSTRUCTOR
IN ESTABLISHING A SCHoot, JOURNALISM LIBRARY

1. Basic references for composition, style, and newspaPering

Pr
Callihan, E. L. Grammar for Journalists. Pevised Edition.

Philadelphia: Chilton Book Co., 1969.

Available with a teacher's manual and Exer-
cises and Tests for Journalists, this Ter-
ence is unique in reviewing grammar, com-
position, and word usage for ''e reader as
it begins each chapter with , Liz and uses
primarily common errors from h wspapers,
magazines, and radio-TV broadcasts as had

examples.

Cramer, Ward. Reading Beyond the Headlines: What's in

the Newspaper'for You. Portland, Maine: J. Weston

Walch,Publisher, 1973.

A workbook-type paperback volume which ex-
amines the elements, construction, history,
and appeal of the daily newspaper, this book
quickly summarizes the basic ideas related

to much about the newspaper and includes
brief unit quizzes with answers in the back

of the book.

Fnol-P;h, Earl , and Clarence Hach. Scholastic Journal-

is. Fifth Edition. Ames, Iowa: Iowa State
University Press, 1968.

A comprehensive, outlined text which examines

n ,rly every subject related to the newspaper,
this book educates quickly. Its one defi-
ciency is lack of a yearbook unit. Broad-
casting, TV,and movie production are included.
This book is haghly recommended and can be

used for high school or college-level students.

ICU
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Feldman, Samuel N. The Student Journalist and Legal and
Ethical Issues. New York: Richards Rosen Press,
1968.

One volume in the valuable new series for
the inexperienced journalist or beginning
journalism student, this book conveys the
importance of sound editorial judgment.
It also forewarns the reader of difficulties
nd expected decisions in the life of the
eporting staff and of the editor.

Gelfand, TLou, and Harry E. Heath Jr". Modern Sports-
writing. Ames6 Iowa: Iowa State University
Press, 1969.

Written for the sports reporter/editor who
needs an easy reference for game rules, ex-
ceptions, scoring, and penalties of all
sports, this book diagrams plays and ad-
vises the reader of pointers for writing
all types of sports stories.

Indiana State Department of Public Instruction in co-
operation with the Newspaper Fund of The Wall
Street Journal. Teacher's Guide to High School
Journalism. Bloomington, Indiana: Indiana State
Department of Public Instruction and the Newspaper
Fund, Inc., 1965.

Compiled by ten notable journalism educators,
this guidebook is a must for any college
student who anticipates a publication adviser-
teacher career; it is unique in condensing a
realistic picture of journalism history, news-
paper, yearbook, public relations, budgeting,
advertising, and bibliography. information.
Current and reputable, this publication helps
one to identify essential concerns of the
journalism teacher.

Kleponer, Otto. Advertising Procedure. Englewood Cliffs,
N.J.: Prentice-Hall, Inc., 1966.

Best used in d semester-long college class,
this hook helps to make the journalism
teacher aware of advertising psychology, lay-
out, spectal offects, cost,,, types, and ef-
fects on tne public. Any journalism teacher
should read this book for a nicturo of profs-
sional ailt_iinl tninkin,;.
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Menne, Susan. How To Survive the Teaching of High
School JournalThm. Minneapolis, Minnesota:
National Scholastic Press Association, 1973.

Originally published as a continuing arti-
cle in Scholastic rditor Graphics/Communi-
cation, this booklet eases the mind of the
frustrated journalism 'z.eacher and helps him
dissolve his theory that only he is suffer-
ing from such problems as a sponsor. Ex-
perience allows the author to reveal in a
comical manner the joyous rewards and an-
tagonizing difficultiesciof being a jour-
nalism adviser.

The Newspaper Fund. Guide to College and Graduate
Courses Especially for High School Journalism
Teachers and Publications Advisers. Princeton,
N.J.: The Newspaper Fund, 1973. (out of print)

This volume condenses the courses available
at accredited colleges and universities
which aim to provide summer workshops and
academic classes for the journalism teacher.
Course titles, instructors or college deans,
summaries, and number of hours credit for
each school are listed.

. Journalism Scholarship Guide. Princeton,
N.J.: The Newspaper Fund, 1973.

This edition is published yearly and sum-
marizes all scholarships, grants, assist-
antships, and fellowships available at
American colleges and universities offering
journalism majors on the undergraduate and
graduate level.

. "71 Newspaper Career and You." Princeton,
N.J.: The Newspaper Fund, Inc., 1973.,

A compact sampling of journalism cai eer in-

formation and recommended college classes
for a journalism major, this booklet lists
helpful resource material for the high school
or college student contemplating a -journal-

ism nroferl5ion.

1 LR J
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.-
The Sperry and Hutchinson Company, Consumer Relations

Department. "Publicity Handbook--A Guide for
Publicity Chairmen." Cincinnati, Ohio: The
Sperry and Hutchinson Co., 1965. ',(out of print)

Written for the club public relations
chairman and beginning newspaper reporter,
this guidebook discusses the basic ele-
ments of writing a news release and reveals
information important for publication.

Ward, William G. Newspaperinq. _Fifth Edition. Min-
neapolis, Minnesota: National Scholastic Press
Association, 1971.

This informative book consists Of chapters
about the content, style, and standards of

a high school newspaper. Good for self-
irlgtruction,it offers advice, checklists,
and experience about producing a top-
quality newspaper.

. The Student Press 1971 Award-Wi,nning Annual.

New York: Richards Rosen Press, 1971.

Examples from superlative American high
school publications reveal modern trends
and innovations of the press. This volume
stimulates imaginative story and layout
design in the mind of nearly every reader.

Wolseley, Roland E. Understanding Magazines. Ames,

\Iowa: Iowa State University Press, 1969.

The history and specific success stories
of magazines in the U. S. are portrayed
in this volume. Unique characteristics
of each volume are summarized.

Wright, Glenn. The Student Journalist and Making Ad-

vertising Pay for School Publications. New York:
Richards Rosen Press, 1968.

The inexperienced business manager and new
adviser of the school newspaper/yearbook
will appreciate the'helpful hints published
in this volume. Ways to save and make money
are included.



2. Yearbook references

Magmer, James, and David Falconer. Photograph +
Printed Word. Birmingham, Michigan: Midwest
Publications Co., Inc., 1969.

A functional resource book for the student
newspaper, yearbook, or photography staff
member, this publication offers vital sug-
gestions and procedures for combining ef-
fective words and pictures in print. Its
modern approach and diagrams are most
helpful.

, and Franklin Ronan. Look and Life as Guides'
for the Successful Yearbook Editor. Birmidtjbam,
Michigan: Midwest Publications Co., Inc., 1964.
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An analytical approach to studying two suc-
cessful magazines suggests that imitating
their layout style can aid in yearbook
production.

--------'
National School Yearbook Association. "Judging Standards

for Scholastic and Collegiate Yearbooks." Memphis,
Tenn.: National School Yearbook Association, 1972.

This helpful booklet provides an easy-to-
read survey of major points included in eval-
uatiqn procedures conducted by NSYA in annual
competition. Included are copy, photography,
and layout hints and a score sheet.

. Prize Package of Current Yearbook Ideas.
Memphis, Tenn.: National School Yearbook Associ-
ation, 1972.

Selected pages from 25 nationally-acclaimed
yearbooks provide layout, copy, and photog-
raphy ideas which deserve special attentiorr
from the new adviser.

I. Photography references helpful in school publications

Davis, Phil. Photogranhv. Dubuque, Iowa: William
C. Brown Co., 1972.

Pox, Podney, and Pobert Verns. Creative NQWS Photoj-
raphy. 7:mes, Iowa: Iowa State University Press,
.)61.
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Hurley, Gerald, and Angus McDougall. Visual Impact in
Print. Chicago: American Publishers Press, 1971.

This book tells "how to make pictures com-
municate" and terves as a guide to the pho-
tographer, the editor, the designer." It
aims to educate the reader and to advise
him about improving his work (one step at
a time). Very specifically, it teaches
communicatively and includes a recommended
library based upon famous photographers'
preferred books.

Lloyd, Irving. Creative School Photography. Cambridge,
Md.: American Yearbook Co., 1962.

Helpful for the student photographer, this
book aims to improve publications.

. The Photo. Minneapolis, Minn.: National
Scholastic Press Association, 1969.

Special effects are accented in this book
which provides large examples of printing
and developing techniques that can add
variety to school publications layout and
impact.

Logan, Richard H., III. Elements of Photo Reporting.
New York: Amphoto, 1971.

Written for the student of any age who
wishes to study photography, this hook
traces the steps involved in creating a
good picture. Photo reporting, editing,
printing, and free-lance marketing are
included topics in this volume which fea-
tures mire than 150 photos (many award
winners).

Sussman, Aaron. The Amateur Photographer's Handbook.
New York: Thomas Y. Crowell Co., 1973.

This book includes "everything you want to
know about the camera and how to use it,
from learning to 'see' a picture to the
latest darkroom techniques."

I I A
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4 Graphics and mass media texts

Arnold, Edmund C. Ink on Paper. New York: Harper
and Pow, 1963.

This book is "a lively text' covering all
phases of layout, type, and printing
processes," according to the National
Scholastic Press Afssociation.

Bliss, Edward, Jr., and John M. Patterson. Writing
News for Broadcast. New York: Columbia Uni-
versity Press, 1971.

ThiS book requests that the reader recognize
good writers are demanded as future broad-
cast journalists. kt tells how to use wire
copy, to write a news lead, and to evaluate
the specifics of television news. The
author illustrates important principles
through examples of specific contemporary
newsmen's experiences and their involvement
in interpreting events for tociety.

Bluem, A. William. !lass Media and Communication. New
York: Hastings House, Publishers, 1966.

This book evaluates the impact and mirror-
ing effect of the mass or public media
(public opinion, newspapers, magazines,
motion pictures, the broadcasting media,
the book publishing industry, and inter:
national communication. As a reference,
it aims to note the service, function,
problems, and future directions of the
media, which can circulate an exchange
of ideas, decision-making, and now action.

Blur, Eleanor. Basic Books in the Mass Media. Chicago:
University of Illinois Press, 1963.

This volume features annotated summaries
for books relatod to book publishing,
broadcasting, films, newspapers, magazines,
and advertising.



Cantor, Muriel G. The Hollywood TV P.-.Jducer: His
Work and His Audience. New York: Basic Books
Inc., Publishers, 1971.

Eighty TV produeets viewed by the waiter
provide valuable, first-hand information
about production of prime-time television
evening shows in this book which portrays
the producer as a vital, behind-the-scenes
force who coordinates talent, faces re-
strictions, and creates entertainment for
the American public. The reference ex-
amines the producer's working conditions,
associates, his relationship with manage-
ment, and his audience.

Emery, Edwin. The Press and America: An Interpre-
tative History of Journalism. 2nd edition.
Englewood Cliffs, N.J.: Prentice-Hall, Inc.,
1962.

This volume relates the cooperative ex-
istence of the press and politics, social
life and economy. It traces the persons
and events which largely affected the
development and repression of the Fourth
Estate.. Emery further examines modern
journalistic media and their roles in
society.

Fielding, Raymond. The American Newsreel 1911-1967.
Norman, Oklahoma: University of oklahoma Press,
1972.

Fielding summarizes the ,itowth ,,nd death of
one American media as an impor4_iat part of
communication progress and as a means r)f
world history. Proeese;ionallv done, the
book illustrates memorabl do;:, preserved,
on film.

Heintz, Sister Ann Christine. Persuasion. Chicom:
Loyola University Press, 1970.

Available with a teacher' yuide, this ref-
erence evmines the effect tn-
upon the listening and reading public.

i
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, et al. Mass Media. Chicago: Loyola Uni
versity Press, 1972.

This workbook involves students in the mass
media through lab experiences and personal
projects. An actual live radio news report
with commentary is also available with the
text. A teacher's guide supplements in-
struction.

Kuhns, William. exploring Television. Chicago:
Loyola University Press, 1972.

Available with a teacher's guide, this
edition is similar to the above two books
in its inductive visual/media approach.
The workbook design makes this resource
book useful in the classroom for individ-
ual or group learning.

Mayer, Martin. About Television. New Yoik: Harper
and Row, 1972.

Uhat makes the TV tick on the inside is ex-
plained in this book. Daftime soap operas;
news; prime-time evening shows and Saturday
morning programming; plus public, local, and
cable television are discussed.

Moyes, Norman B., et al. Journalism in the Mass Media.
Waltham, Mass.: Ginn and Co., 1970.

A practical book, which provides a supple-
mentary laboratory manual, evokes stimulated
thought about the robe of the media in af-
fecting the individual and society. Through
this referefee, the reader should become
more aware of the professional journalist's
duties in communicating.

Southern Illinois University School of Journalism.
"Paperbacks in "ass communication: A Comprehen-
sive Bibliography." Carbondale, Ill.: Southo,rn
Illinois University Editors' Workshop, 1973.

A compact listimi of miss media, composition,
and journalism books available as printed
paperbacks is included between the se covers.

"3 t
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Turnbull, Arthur T., and Russell N. Baird. The
Graphics of Communication. New York: Holt,
Rinehart and Winston, 1964.

A comnrehensivc guide to typography, this
book traces the history and influence of
printing.

Walch, J. Weston. Propaganda. Portland, Maine: J.

WestonWalch, Publisher, 1971.

This workbook offers essential informa-
tion about evaluating the mass communica-
tion world in a more scrutinizing way.
Techniques common and uncommon--that
are used to influence the reading public
are explored. The prevalence of propa-
ganda is emphasized.

Wiseman, Jan and 'jolly. Creative Communications:
Teaching Mass Media. Minneapolis, Minn.:
National Scholastic Press Association, 1973.

A practical guide to teaching journalism,
this volume was written for NSPA and at-
tempts to present journalism as an exciting
subject with the opportunity for informal
self-instruction. The curriculum offered
within the book suggests the need to examine
the "social impact of the media and lan-
guages of the media." Course outlines are
included.

ri. Curriculum guide,

Kentucky Council for Education in Journalism. Created
during a three-year study to develop units about
the informative, editing, interpretative, opinion,
entertainment, economic, historical, and responsible
functions of the communications process, this guide
stresses the control and intelligent use of free-
dom of the press. Frankfort, Ky.: Kentucky
Council for Fducation in Journalism, 1972.

Nebraska High School Press Association. "A Curriculum
Guide for Journalism." Lincoln, Neb.: Nebraska
High School Press Association, 1969.

Development of this one-semester course out
1 ins" In inurnalisn nrcurred at the 1910
Newsriaper Fund Teacher Institute at the Uni-
versity nr Nebraska.
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Office of Public Information Services, Omaha Public
Schools. "Everything You Always Wanted To Know
About Publishing A School Newspaper . . . But
Didn't Know Whom To Ask." Omaha, Neb.: Omaha
Public Schools, 1972.

Outlines school journalism publications
guidelines which were considered helpful
to Omaha teachers following release to
the journalism advisers.

6. Filmstrips

Educational Audio-Visual, Inc. Three sound filmstrips
with two LP records prepared by a former New York
University journalism professor about the princi-
ples and techniques of newspaper production, the
role of the reporter, and what to print. The
information provided is supplemented by actual
news and photographs to demonstrate make-up,
style, picture use, and journalistic duties.
Pleasantville, N.Y.: Educational Audio-Visual,
1972.

Wilson, Harold W., and Otto W. Quale. "Techniques for
Film and Paper Paste-up (Cold-Type Make-up)."
Minneapolis, Minn.: Universityzof Minnesota
School of Journalism, 1972.

A color filmstrip and cassette or tape sum-
mary explain the major steps and equipment
involved in offset printing production.
Headline fonts, typewriters, Justowriter
copy, waxers, and paste-up layout sheets are
injluded in the explanation.

7. Theses related to journalism education (unpublished)

Abdulla, Diane Ash. "Status Survey of Journalism in
West Virginia High Schools." Unpublished
muster's thesis, West Virginia University, 1966.

Clark, Roberta Bond. "The Teaching of Journalism in
High Schools." Unpublished master's thesis,
West Virginia University, 1941.

Dumire, Jane F. "Survey of Journalism in West Virginia
Public Secondary Schools." Unpublished master's
thesis, West Virginia University, 1962.
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8. Additional photography references

Adams, Ansel. Artificial Light Photography. New
York: ,Morgan and organ, 1963.

. Natural Light Photography. New York:
Morgan and Morgan, 1952.

. The Negative. New York: 'Iorgan and Morgan,
1968.

. The Print. New York: Morgan and Morgan,
1968.

Caffin, Charles H. Photography as a Fine Art. New York:
Amphoto, 1972. First published in 1901.

Carroll, John S. The Amphoto Lab Handbook. New York:
Amphoto, 197(3.

Croy, 0. P. Creative Photography. New York: Focal
Press, 1964.

Dondis, Donis A. A Primer of Visual Literacy. Cam-
bridge: MIT Press, 1973.

East Street Gallery. Procedures for Processing and
Storing Black and White Photographs for Maximum
Possible Permanence. (Revised Edition). Grinnell,
Iowa: East Street Gallery, 1970.

Fein-Li-Igor, Andreas. The Creative Photographer. Engle-
wood Cliffs: Prentice-Hall, 1955.

Cassan, Arnold. A Chronology of Photography. Athens:
Handbook Publishing Co., 1972.

. Handbook for Contemporary Photography.
Athens: Handbook Publishing Co., 1970. Distrib-
uted by Light impressions, Rochester,, N.Y.

(ernsheim, Alison and Helmut. A Concise History of
Photography. New York: Grosset and; Dunlap, 1965.

Gernsheim, Helmut. Creative Photography: Aesthetic
Trends 1839-1960. Boston: Boston nook and Art
Shop, 1962.

Jacobson, C. I. Developing: The Ne(pt1ve Technlque.
Now York : Focal Press, 171-TT.

i
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Kemp, Weston D. and Tom Muir Wilson. Photogranhy for
Visual Communicators. Englewood Cliffs: Prentice-
Hall, 1973.

Lootens, J. Ghislain. Lootens on Photographic Enlarg-
1119 and Print Quality. Seventh Revised Edition.
New York: Amphoto, 1967.

Lyons, Nathan, (ed.). Photographers on Photography.
EnglewoDd Cliffs:- Prentice-Hall, 1966.

Moholy-Nagy, Laszlo. Painting, Photography, Film.
Cambridge: MIT Press, 1967.

Newhall, Beaumont. The History of Photography. Revised
Edition. New York: The Museum of Modern Art,
1964.

Rothstein, Arthur. Photojournalism. New York: Amphoto,
1965.

Sharf, Aaron, Art and Photography. Baltimore: Penguin
Press.

Snelling, Henry H. The History and Practice of the Art
of Photography. New York: Morgan and Morgan, 1970.
First published in 1849.

Straus, Harley E. "nn Photography and the Education of
Responsible Photographers." Iowa City: University
of Iowa School of Journalism, 1972. (Mimeographed.)

1



tiJ

FREE FILM LOAN BIBLIOGRAPHY

Source: Educators' Glide to Free Films. Randolph, Wis.:
Educators' Progress Service, annual editions begin-
ning with 1949.

Advertising
nTEJMoTiVii Standard," 16mm Sound Color 17 1/2 minutes.
This film tells story of modern advertising--the function
of media selection in advertising, Positive introduction
of circulation facts, p: tire and influence of ABC, ad-
vantages of buying known analyzed quantities of circu-
lation.

Modern Talking Picture Service
910 Penn Ave.
Pittsb Pa. 15222

return postage;
hook at least one
month in advance.

"The Lastinm Medium," 16mm Sound Color 14 1/2 minutes.
Behind scenes look to see how Speciality Advertising
medium successfully helps advertisers achieve their pro-
motional objectives.

Modern Talking Picture Service
910 Penn Ave.
Pittsburgh, Pa. 15222

Pay return postage;
book at least one
month in advance.

Advertising and printing
"A Better' Run For Your Money," 16mm Sound Color 20 minutes.
DiscussH in non-technical manner what makes printed
material effective; shows how with offset lithography ad-
vertLsers can achieve greater effectiveness for their pro-
motion material.

Harris-Seybold
4"-;10 East 71st St.
Cleveland, Ohio 44105

Pay return uostage;
Look well in advance.

nri!e?rs
"Fashion: The Career of Challenge" (1970) 16mm Sound

Color 12 minutes. Careers in advertising
agency, interior decorating salon, and TV
studio.

Bas,-;11 Institute
9:'3 Southwest TaylOr
Portland, Ore. 9720=

i

No charge; book two
months in advance.
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"Thc Journalist," 16mm Sound Color 25 1/2 minutes.
Narrated by Harry Reasoner; features opportunities avail-
able in journalism; includes series of interviews with
noted -journalists.

Modern Talking Picture Service
910 Penn Ave.
Pittsburgh, Pa. 15222

Pay' return postage;
hook at least one
month in advance.
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Film
"The Story Behind Film," (1970) 16mm Sound Color 19 minutes.
Shows important use of film in today's living and provides
look at how Kodak film is used; uses for film in science,
medicine, industry. and government.

Eastman Kodak Co.
Audio Visual Distribution
343 State St.
Rochester, N.Y. 14650

-Pay return postage
and insurance of $50;
book 6 weeks in advance.

"The Revealing Eye," (1973) 16mm Sound Color /Black and White
19 minutes. Shows advances in knowledge achieved by use of
film techniques and the development of the techniques them-
selves from early-achievements of pioneers to the brillnt
and predise results made possible by modern equipment and
experts; presents a wealth of historical and unique film
sequences from film archives all over the world.

Shell Film Library
450 Worth Meridial St.
Indianapolis,' Ind. 46204

Pay return posta(re;
hook 4 weeks in
advance.

Graphics
"EtchiTgs and Lithography," 1,-,mm Sound Color 11 minutes.
Illustrates tecl'niques of the graphic arts, li_thogralJIY,
et )ings, and aquatints.

Italian Cultural Institute
Audio Visual Department
686 Park Ave.
New York, N.-Y. 10021

Pav retur it 1

insured p ace; book
4 weeks in advance.

"Messages, (1969) 16mm Sound Color 8 minutes.
Illustration of ,se W- tyt)oqrat)hy and modern graWl1c!; in
wide variety of -visual material.`; affecting public's daily
lives, non-technial pre-;entation.

Intornatinnal Tyr,o,lrophic- pcly / ni 1,1,. and

tion t.ssn. insurane tor book
"'233 Wisconsin Ave;(,)0y1711""'.1 4 wee! ,n1"an,..

Wa,;hington, D.C.

0



Movie-Making
"Kodak Teenage Movie Awards 1969," 16 mm Sound Color 28
minutes. Shows parts of the winning movies made by 12-
to 19-year-olds.

Eastman Kodak Co.
Audio-Visual Distribution
343 State St.
Rochester, N.Y. 146r)0
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Pay return postage
and insurance of S50;
hook 6 weeks in advance.

"Motion Picture Production Continuity I," (1972), 16 mm
Sound Color 5 minutes. Classical approach to continuity:
camera position, action axis, comprehension of time and
space; teacher's guide included. ,

Eastman Kodak Co.
Audio-Visual Distribution
343 State St.
Rochester, N.Y. 14650

Pay return postage
and insurance of $50;
book 6 weeks in advance.

"'lotion Picture Production continuity II,' (1972), 16 mm
Sound Color 5 minutes. Helps beginners to understand and
to plan their filming carefully to bring complex story to
screen; teacher's guide included.

Eastman Kodak Co.
Audio-Visual Distribution
343 State St.
Rochester, N.Y. 11650

Pay return postage
and insurance of $50;
book 6 weeks in advance.

"Not ion Picture Production Basic Lighting," (1971) 16mm
Sound Color 5 minutes. Designed to teach basic elements
of lighting on movie set--intensity, direction, specu-
larity, demonstration of how four lights can he Positioned
to light a desk properly for an interview; teacher's guide
included.

Eastman Kodak Co.
Audio-Visual Distribution
343 State St.
Rochester, N.Y. 14150

I Pay return postage
and insurance of $50;
book 6 weeks in advance.

Photograph-
"Proper Print Handling," (1970) 16 mm Sound Color 13 1/''
minutes. Pximines various problems of film handling in
the areas where film is handled -in the projection room,
the laboratory, the distributo-'s office, dud the TV
station; correct procedures are suggested for handLing
the film.

rIstplan rnda Co.
Audlo-Yisual Distrihution
343 S. to St.
Rochester, N.Y. 146`50

1

Pay return po:,tag(
and insurance of $Y);
hook E, weeks in advance.
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,

"Remember the Day . . . in Pictures," (1969) 16mm Sound
Color 23 minutes. Traces history of photographic equip-
ment and methods from the cumbersome wet plates of early
days to today's easy-to-use instant-loading camera.

Eastman Kodak Co.
Audio-Visual Distribution
343 State St.
Rochester, N.Y. 1465()
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Pay return postage
and insurance of $50;
hook 6 weeks in advance.

"Worth Hol. Many Words?" (1969) 16 mm Sound Color 8 minutes.
Shows how camera can probe and reveal matter in ways no
other medium can; time-lapse photography emphasized.

Eastman Kodak Co.
Audio-Visual Distribution
343 State St.
Rochester, N.Y. 14650

Printing
"ABCOR," 16mm Sound Color 12 minutes.
Illustrates art of printing from manutius and Bodoni to
the elegance of modern editions.

..1 Pay return postage
and insurance of $50;
book 6 weeks in advance.

Italian Cultural Institute
Audio-Visual Department
686 Park Ave.
New York, N.Y. 10021

Pay return postage;
book 4 weeks in
advance.

Printing presses
"Apollo Web Offset Duplicator," (1971) 16mm Sound Color
9 1/2 minutes. Description of web offset printing; dis-
plays many features of the larger offset printing presses
now on the market.

Diddle-C,laser, Inc. Pay return postage;
Mr. Leslie A. Neff book 6 months in
Training and Development advance.
1200 Graphic Arts Road
Emporia, Kansas 66801

"Basic Principles of Printing," (1965) 16mm Sound Color
21 minutes. Letterpress and offset, color printing, plate
making, inking, dampening, creasing, perforating, and
numbering.

Miehle Division Pay return postage;
MGD Graphic_ Systems hook 6 weeks in
North American Rockwell advance.
Te(_hnician Publications
211 West Hastings St.
Chicago, Ili. 606O13



"How To Make A Good Impression," 16mm Sound Color 20

minutes. Describes offset lithographic process and, in

a simple manner, traces steps in production of a litho-
graphed job.

Harris-Seybold Co.
4510 East 71st St.
Cleveland, Ohio 44105

Pay return postage;
book well in advance.
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APPENDIX G

REFERENCES REQUESTED FOR PURCHASE FOR J-125

Books

Alinut, Benjamin W. Springboard to Journalism. Revised

Edition. New York: Columbia Scholastic Press
Association, 1973.

Benz, L. G.,and Horace G. Dawson. The Newspaper Adviser's
Pindbook. Iowa City, Iowa: Quill and Scroll, 1962.

Blum, Eleanor. Basic Books in the Mass Media. Chicago:
University of Illinois Press, 1963.

Cramer, Ward. Reading Beyond the Headlines: What's in

the Newspai67Nr You. Portland, Maine: J. Weston

Walch, 1973.

Duke, John H. The Publications Adviter. Fresno, Calif.:
San Joaquin Valley Scholastic Press Association, 1960.

Heintz, Sister Ann Christine, et. al. Mass Media. Chicago:

Loyola University Press, 1972.

Heintz, Sister Ann Christine. Persuasion. Chicago: Loyola
University Press, 1970.

Holder, Robert., Complete Guide to Successful School Pub-
lications. Englewood Cliffs, N.J.: Prentice-Hall
1964.

Indiana State Department of Public Instruction. Two Units

on Journalism for English Classes. National Council
of Teachers of English, 1964.

Kuhns, William. Exploring Television. Chicago: Loyola
University Press, 1972.

Lloyd, Irving. Creative School Photography. Cambridge,

Md.: American Yearbook Co., 1962.

. The Photo. Minneapolis, Minn.:
Scholastic Press Association, 1969.

I

National
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Magmer, James, and David Falconer. Photograph+Printed
Word. Birmingham, Mich.: Midwest Publications Co.,
Inc., 1969.

Menne, Susan. How To Survive the Teaching of High School
Journalism. Minneapolis, Minn.: National Scholas-
tic Press Association, 1.973.

Moyes, Norman B., et al. Journalism in the Mass Media.
Waltham, Mass.: Ginn and Co., 1970.

Myers, Arthur. Journalism Careers for the '70's. New
York: Crowell-Collier Press, 1971.

National Scholastic Press Association. The Newspaper
Guidebook (High School Edition). Minneapolis, Minn.:
National Scholastic Press Association, 1969.

National School Yearbook Association. "Judging Standards
for Scholastic and Collegiate Yearbooks." Memphis,
Tenn.: National School Yearbook Association, 1972.

. Prize Package of Current Yearbook Ideas.
Memphis, Tenn.: National School Yearbook Associa-
tion, 1972.

The Newspaper Fund. "A Newspaper Career and You." Prince-
ton, N.J.: The Newspaper Fund, Inc., 1973.

. Guide to College and Graduate Courses Espe-
cially for High School Journalism Teachers and Pub-
lications Advisers. Princeton, N.J.: The News-
paper Fund, 1973.

. Red Ink: A High School Newspaper Dilemma.
Princeton, N.J.: The Newspaper Fund, 1968.

Southern Illinois Ilniyersity School of Journalism. "Paper-
backs in Mass Communication: A Comprehensive Bibliog-
raphy." Carbondale, Ill.: Southern Illinois Uni-
versity Editors' Workshop, 1973.

The Sperry and Hutchinson Company, Consumer Relations
Department. "Publicity Handbook--A Guide for Pub-
licity Chairmen." Cincinnati, Ohio: The Sperry
and Hutchinson Co., 1965.

Stein, M. E. Reporting Today: The Newswriter's Hand-
book. New York: Simon and Schuster, 1971.
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University of Wisconsin Department of Journalism and
Mass Communication. High School Monographs Pack-
age. Madison, Wis.: University of Wisconsin De-
partment of Journalism and Mass Communications,
Journalism Extension, 1972.

Walch, J. Weston. Propaganda. Portland, Maine: J.

Weston Walch, 1971.
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APPENDIX H

JOURNALISM 125--HIGH SCHOOL JOURNALISM
FALL SEMESTER, 1973
HARLEY F. STRAUS

PAM YAGLE

Thurs. 8/23: Course overview. Required Texts. Field
trim assignment. Questions.

Tues. 8/28: Professor Paul Atkins on "Differences be-
tween news writing and other forms of
writing." Read chaps. 2 & 3 in Teacher's
Guide (TG) and #1,2,3,4,5 of Part 1 in
Scholastic Journalism (SJ).

Thurs. 8/30: Professor Harry Elwood on "Copyediting."
Read *12,13,14 of part 1, and chap. 6
of TG. Assignment.

Thurs. 9/4: Feature writing. Guest speaker if available.
Read *7 of part 1 of SJ and chap. 3 of TG.

Tues. 9/6: Features in high school newspapers: analy-
sis. Yagle. Read 425 in part 2 of SJ and
chap. 1, part 2 of TG.

Tues. 9/11: Sports writing. John Veasey, Managing Ed-
itor of Fairmont Times, if available. Read
48, part 1 of SJ.

Thurs. 9/13: Sports film and analysis. Assignment: Write
a season summary sport story from film.

Tues. 9/18: Discussion of editorials and interpretive
writino in school newspapers. Problems of.
Editorial Board of MILS, if available.
Read 46,9,10 of Part 1 in SJ and chap. 4
of TG. Reread chap. 3 of TG.

Thurs. 9/20: Writino reviews: records, hooks, merges.
ruest Sneaker, if available. Read 427 of
part 2 in SJ. Assignment.

Tw--,. ()',H: Coirt,,nns and ,Irt wnrk in !,(1-1(ffd and r)rof(,s
sional newspapers. Guest speaker, if avail-
able. Pead chaps, of part 2 In Tr; and ii 16,

17,1H (-)f part 2 in SJ.



Thurs. 9/27: Advertising, Professor W. R. SiAmmers. Read
Chap. 5 in TG and *15 of part 1 in SJ.

TUQS. 10/2: Make-up, layout. (;uest sneaker, If avall-
able. Reread chap. 6, part 1 and chap. 2,

part 2 of TG and #17, part 1 of SJ.

Thurs. 10/4: Headlining and related subjects. Professor
David Wesson. Pead #14, part 1 in SJ and
reread chap. 6, part 1 in TG.

Tues. 10/9: Makeup: Work on layout in class.

Thurs. 10/11: Continue with layouts and revisions.

Tues. 10/16: Freedom of the press, censorship, libel.
Guest speaker, if available. Read 420,21,
23,25,28 of part 2 in SJ and reread chap.
1, part 2 of TG.

Thurs. 10/18: Censorship continued. Guest speaker, if
availableit

Tues. 10/23 Photography. Cameras, films, printing,
to 11/8: chemicals, etc. Students will rent cameras

from bookstore. Read 424, part 2 of SJ.

Tues. 11/13: Hour to discuss upcoming field assignment.

Thurs. 11/15: Yearbook iudging standards, changing trends,
old-fashioned practices, and- nroblems.
Read chan. 3, part 2 in TG.

Tues. 11/20 Yearbook production materials and publish-
ing.

Thurs. 11/22: Thanksgiving. .No class.

Tues. 11/27: Yearbook layout. Guest speaker from Taylor
Publishing Co., if available.

Thurs. Il/29: Analysis of field assignment due. Staff
organization, etc. Reread chaps. 1,2, and
3, nart 2 of TG.

Tues. 12/4: Evaluation of high school student work.

Thurs. 12/6: Comurehensive high school -journalism course
outl:ne due. (;eneral review.

Mon. 12/1n: rinJ) lxum. p.m. to 5 p.m.

1 0.;

150



//

151

MID-TERM SCHOOL VISIT
JOURNALISM 125

Each Journalism 125 student will visit the high
school journalism teacher of his choice during the WVU
spring recess, March 3 through 10. Because every high
school instructor's schedule is unique, the student should
visit, write,or telephone the interviewee prior to vacation.
In this way, each student and teacher may decide upon a
mutually convenient visiting day. (Note: The Journalism
125 student will benefit little by observing an instructor
who has scheduled three test periods on a particular day;
some days are obviously better than others. Be advised
also that certain school principals require a note to indi-
cate the nature of every visitor's presence. Such a note
can he acquired from the J-125 instructor.)

The quick pace of any adviser's schedule makes a half-
day visit inadequate; therefore, each J-125 classroom -

visitor should arrive and leave when his respective teacher
does. Many J-125er's will conclude that they could learn
much more by visiting the same -setting a second day. A two-
day visit is highly recommended.

Upon arrival at a school, the J-125 visitor should' be
prepared to record factual observations and various impres-
sions. From these ideas, he should create a typed project
which demonstrates neatness, organization, thoroughness,
resnectable writing style (without flagrant grammatical
errors), appropriate diction, and proofreading. If gram-
mar is a problem for you, consult Grammar for Journalists
by E. L. Callihan or Questions You Always Wanted To Ask About
Fnulish by Maxwell Nurnburg.

Listening, observing, and interviewing will aid the
s'-_udent most. The f(Alowinq'topical outline should assist
rich observer in coordinating his report. All categories
ar, to he included unless they do not apply to the indi-
vidual school visited.

1. Journalism teacher(s)

A. College background--schools) attended, major,
minor, degrees earned, post-graduate credit earned

B. Number of years 'experience in this school and total
number of years teaching

C. Number of years this teacher plans to remain in the
classroom

D. Instructional methods (open classroom vs. traditional
or ctherwise)

150
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1. Type of lesson plans (Secure a copy of the
teacher's course of Fakl.y for each class,
if available, or a sample lesson plan at
least.)

2. Degree of advance planning teacher uses
3. Degree of flexibility teacher possesses.

(your judgment)
E. Responsibilities

1. Schedule
Number of periods daily

b. Average class time length y

c. Subjects taught
d. Resources

(1) Texts used
(2) Recommended texts (if dissatisfied

with current ones)
(3) Supplementary materials (filmstrips,

films, magazins, bookleLs, bro-
chures, dittos)

e. Pre-school, lunch hour, homeroom and after-
school responsibilities

F. Attitude toward teaching journalism at this school
or elsewhere

G. Remuneration--none? by she hour? set pay for publi-
cations? adviser duties?

H. Rdle of student teacher(s), if any-ilearner, assist-
ant, other (lost sheep, for example)

IT. Students
A. Number assigned in teacher's major subject matter

(English, history, husiness,or another subject)-
their major units

B. Number of beginning journalism students--nature of
their course, their privileges, and their responsi-
bilities

C. Number of ucl-Inced journalism
1. Newspaper stiffnumber
2. Yearbook staffnumber

a. 'T.'ime when teacher meets each group--one
or more journalism classes? study hall?
befoe or after school? lunchtime?

b. Editorial policies
c. Expected rights and duties
d. Division of responsibilities

(1) Method of selecting editors and train-
ing them

(2) Length of term (six weeks, nine weeks,
semester or year)

e. Staff rapport or feuding?
f. Criteria used to evaluate staff
q. Credit granted for publications work--none,

.25, .5 or 1.0
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III. Classroom aids
A. Typewriters/typewriter paper
B. Layout and work tables
C. Headliner equipment
D. Photography equipment
E. Darkroom (optional)
F. Yearbook materials kit
G. Cropping wheels, grease pencils, copy pencils,

erasers, etc.
H. Advertising contracts
I. Other

0
IV. Publications

A. Newspaper
1. Type pf paper used (glossy, flat matte or

other)
2. Frequency of publication

a. Deadline schedule
b. General summary of staff's ability to

meet deadlines
3. Printing method used etterpress, offset,

mimeograph)
4. Relationship with printer (cooperative, take-

what-you-can-get, satisfactory, above average
argumentative)

5. General appearance
a. Size of page
b. Content--types of stories (news, features,

editorials, interpretative articles,
columns, sports, or others)

c. Style -good taste, gossip, sensationalized,
fair stories but need improvement

d. Copyediting -- horizontal, brace, focus,
balance, occult, circus or other

6. Advertising--rate per column inch, discount
rate for standing ads, average number of
dollars needed for printing each issue, average
number of dollars income for each issue, per-
centaae of total printed inches in each issue

7. Subscription method- -cost of paper per issue,
percentage of total enrollment purchasing
newspaper

8. Adviser's role in publishing (guide, censor, or
other)

9. Snagestions for improvement, anticipated
changes in editorial policy

10. Newspaper staff problems
11. Submitted to rating service(s)--awards won, if

any

I
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B. Yearbook
1. Type of paper used (glossy, flat, matte,

textured, or_ other)
2. General appearance

a. Cover,
h. Sections of the book
c. Division pagesheadlines and layout

ideas
d. Number of pages
o.' Special effects--mezzotint, steel .etch-

ing, solarization, double exposure,
circle effect, horizontal line, vertical
line, panning, spot color, tint_block,
overburning, reverse, ghost printing,
montage., four color, or other

3. Theme (either from last or coming yearbook)- -
where is and what is it?

4. Division of responsibilities
5. Deadlines
6. Layoutstyle and method (perhaps more than

one of each)
7. Adviser's role in publication production- -

aware of high standatds and modern policies?
guided by the students? somewhat informed?
qualified as a photographer? lost? behind the
times? combination of several of the above?

8. Financial adviser's duties--same person or
different from adviser named above

9. Advertising--rates, amount collected in dol-
lars, method of collecting money due (cash
or installmert. plan), percentage of total
publication space used for ads, selling tactics

10. Subscription method--cost per hook, sales plan
(cne payment or installment plan, changed
prices after a certain date), percentage of
total enrollment purchasing yearbook

11. Publisher attitude toward company representa-
tive and company policies

12 Brownlines acquired--cost of each
13: Supplementwhen printed?
14. Delivery date--spring or summer
15. ')ummy book used for planning?
16. Method oc Iroducing photographs professional

or student photographers?
17. Type of photography equipment used--camera,

enlarger, etc.
18. Yearbook problems
19. Submitted to rating service(s)--awards won,

if any
20. Suggestions for improvement, anticipated

chdillf,s in ,-)olicy

,'.)
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o.

C. Literary Magazine--similar details to newspaper
and yearbook evaluation

D. Other journalism staff publications (football
program or other) similar details to above
evaluations

V. Quill and Scroll chapter (international honorary for
high school journalists)
A. Fund-raising projects- -hake sales, car washes,

candle sales, sandwich sales,or other
B. Organizational goals
C. Number of members

VI. School news bureau
A. Year created
B. Function in community and in school--procedures

for printing news
C. Number of students involved
D. Division of responsibilities

VII. School radio, closed-circuit or CATV broadcasts
A. Frequency of shows
B. Time length of broadcasts
C. Where broadcasts are taped
D. Type of equipment used
F. Advist_r's role in production 'ype of censor, if

any) and qualifications (if c -.iser is a different
person from one named above)

F. Number of students involved
G. First year broadcasts were aired?
H. Articipated changes for next year
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JOURNALISM 125--HIGH SCHOOL JOURNALISM
FIRST AND SECOND SEMESTER -- 1973 -74

HARLEY E. STRAUS
PAM YAOLF

OPTIONS FOR COOREHENSIVE COURSE OUTLINE

Writing, Copyediting, Proofreading (FA weeks)

News
Features
Sports
Reviews
Editorialq
Interpretative Writing
Literary Writing (narratives, poetry, short stories,

essays)

II. Photography and Make-up/Layout (six weeks)

Yearbooks
Newspapers

III. Freedom of the Press (two weeks)

Censorship
Libel
Yellow Journalism
Gossip
Related items

Advertising and art work (four weeks)

Select. one of the above three units and write.a com-
'prehensive six-week course outline for a first-year high
school -journalism class. Indicate the teacher's and
students' activities by explaining each plan clearly. List
the materials used (refei-ences and supplies), objectives
(not necessarily written according to Mager), activities,
and evaluation procedures. Each class period is 55 minutes
long, and the beginning journalists meet for one - period a
day five days a week. Incorporate examples from textbooks
and create supplementary materials from your imagination.
Include samples of dittos, quizzes, and tests that you plan
to use during the six weeks. List films, filmstrips, and
brochures which yott will need. Conclude the project by
compiling a correctly written bibliography. Careful planning

s!



and copyediting will result in your roject being a display
of your professional standar _a6-well as a worthwhile con-
tribution to your futureOn- ds.

Quality is most definitely expected.

3 66
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APPENDIX I

Journalism 125 Course Syllabus
Second Semester, 1973-74

January 10 --Distribute enrollment analysis survey, "25
Rules for Vivid Writing" ditto, and "Jour-
nalism Concepts" (style) ditto; explain
class workshop atmosphere and major semester
assignments. Assign reading'of dittos and
Chanter 6, Teacher's Guide to High School
Journalism, pp. 208-)29.

January 15 - -risk for questions about style sheet. Discuss
copyreader's duties and symbols (TG, pp. 198-
210). Distribute "Boiling It Down and other
wordy sentence dittos. Revise and discuss
sentences. Assign Scholastic Journalism,,
Chapter 12, pp.167-175, and SJ, Chapter 117-
pp. 176-178. Refer to inside front cover of
SJ for copyediting symbols. Be ready to dis-
cuss pp. 192-93, SJ, next time. Have students
type out these sentences and correct them be-
low the faulty original ones.

January 17 --Explain copyreading symbols via sample over-
head transparency stories. Assign students
to type out story in SJ, po. 180-82, as it is,
and use copyediting symbols on the original to
correct the story. Assign TG, Chapter 2, and
SJ, Chapters 1 and 2. Analyze story slug and
typing designations on pages of copy. Explain
point sizes (6, 9, and 11 -most common), led-
ding, column(widths in picas. Distribute mid-
semester school visit and final curriculum
outline guidelines.

January 22 --r.xplain mid-semester and final course assian-
ments. Review copyediting symbols on the over-
head projector. Assign SJ, pp. 186-89 even- 7

numbered questions, pp. 179-180 story to be
types and copyedited, and SJ, Chapter 3. Note
p. 29 tests for leads. Have students write
leads from pu. 31-32 facts for 5D, E, and F;
6 A, C; 7 A F. Explain inverted pyramid
order, 5 W's A H, and news lead types (gram-
matical and novelty types).
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January 24 --Recommend Grammar for Journalists as a style
reference book and Questions You Always
Wanted To Ask But Were Afraid To Raise Your
Hand as a grammar review book. Have students
complete copyediting of sentences and story.
Answer newswriting questions. Discuss SJ,
pp. 30-32 answers. Assign SJ, Chapters 4
and 5. ,Note pp. 40-41 ("Testing A News Story").
Assign pp. 41, Story 1, and 42, Story 2.,

January 29 --Answer pp. 41-42 questions about paragraph
story order. Assign SJ, pp. 47-48, Story F
(Aim for precise language, appropriate tone,
good style, inverted pyramid order. Note
the day which story will be published. Sub-
mit stories at beginning of period next class.

January 31 --Consider problems and questions about news-
writing. Compare news, feature stories,
interviews, and columns via examples. Ap-
point a chairman for class to make a feature
book. Have students begin listing ideas for
possible features and columns (to be mimeo-
graphed later). Assign TG, Chapter 3, and
SJ, Chapter 7.

February 5 --Ask students to begin writing a feature or a
column due one week from today. (The story
should include quotations and attribution for
each quote.) Discuss magazine examples of
column types and column writing guidelines.
Assign SJ, Chapters 6 and 9.

February 7 --Compare types of stories in a newspaper and
the approaches used in writing them. Note ex-
amples of moralizing and editorializing.
Identify noticeable press policies, adviser's
and principal's roles, reasons for adviser's
critical comments about certain stories,
location and style of masthead. Remind
students about features.

February 12--Collect student features and columns. Dis-
tribute them to different students and en-
courage each person to _grade them (including
critical and positive comments as if hn were
a teacher). Collect all stories after origi-
nal writers have seen the remarks and pre-
dicted teacher grades. Assign SJ, Chapters
6 and 7, and mc, Part T, Chapter 4.



rebruary 14-- Discuss types of editorials. Announce ad-
vertising quest speaker coming next Tuesday.
Discuss high school newspaper advertising
layout parts, sales procedures, contracts,
artwork, and the differences between news -
paper and magazine ads. Assign SJ, Chapter
15, and TG, Part IT, Chapter 4 (especially
pp. 277-87).

February 19- -Guest speaker will discuss types of adver-
tising samples, headlines and subhead ap-
peals, student buying power, informal vs.
formal advertising, good ad copy, and
market surveys. Assign students to plan
advertising demonstrations for next class
period which will illustrate, by teams, the
types of advertising salesmen (hard sell,
wishy-washy, soft sell) and businessmen
("I don't need your product"; "Oh, on second
thought, I'll take it"; and "Fine. Give me
. . . .") Have students list the schools
which they will he visiting March 4-10 (dur-
ing spring break) for completion of their
midsemester assignments.

February 21--Conduct advertising sales demonstrations.
Assign SJ, Chanter 16, about typography.
Explain type point size, letter count
values, picas, type families and their ap-
propriate uses, avoiding all capital-letter
headlines, screens, press-on (stencil) let-
ters, Varityper headliners, pica rulers,
relationship between headline sizes and
story values. Refer to Type by Richard,
Hopkins for examples.

February 26Explain headline charts and headline counts.
Outline headline construction (condensing
the idea, do's and don't's, future vs.
present tense, boxes, types of headlines
(flush left, dropline, hanging indentation,
centered, kicker, hammer, banner)

February 28Assign S3, Chapter 17, about page layout.
Discuss magazine articles on advising. Ex-
plain layout types, major page elements,
tombstones, bumped headlines, pictures,
outlines, nameplates, gutters, and column
rules. Review procedure for school visits
next week; answer any ouestions regarding
f;uch.

I u'.1
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March 5

March 7

March 12

--No school

--No school

--Remind students that school visit reports
are due next class. Discuss poorly con-
structed headlines via newspaper examples.
Tell why headlines violating rules are
printed. Fxanine high school newspaper
copy and headline styles. Assign SJ,
Chapter 24, and TG, Part II, Chapters 1
and 2, which examine photojournalism,
producing the school newspaper (letter-
press or offset), and producing the mimeo-
graphed newspaper.
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March 14 --Collect school visit reports. Begin newspaper
production unit. Let students organize a
hypothetical class newspaper. (Determine the
editorial policy, picture and story content,
page editors, layout plans [including on
any pages after the first]. Have students
aim for an April 19 newspaper issue date.
Allow students to create a staff. [Find out
individual preferences and guide studLnts in
determining competent,editorsl. Plan inches
for each story and headline point sizes to be
used with each article. Decide on a name-
plate, page length, column width, type desig-
nations, cost of average issue and all issues
during the school year, advertising rates,
total advertising inches needed for this issue,
and masthead content.) Assign SJ, Chapter 25,
pp. 354-56 and TG, Part II, Chapters 1 and 2.

March 19 --Announce list of newspaper reporters, editors,
artists, and advertising-business staff
members. Question how the entire issue fits
together and creates a good product. Com-
plete discussion of any unfinished topic.

March 21 --Outline staff members' duties. (Distribute
complete set of job resumes written by actual
high school journalism seniors who wished to
iaform juniors interviewing for editors' and
reporters' jobs of the respunsibilities that
they could expect to perform.) Discuss news-
paper printing methods, heat, budgeting, and
tIller details related to newspaper production.

1 I k'
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March 26 --Show students examples of cmol high school
newspapers collected via an exchange pro-
gram. Outline make-up basics from these
and stipulate the most common types of news-
paper layout. Explain: balance, brace, two-
point focus, three-point focus, occult, hori-
zontal, circus, and magazine layout styles.

March 28

April 2

April 4

April 9

--Distribute five-column dummy sheets and let
students plan content (layout) of their class
newspaper. (Each page editor thus needs to
determine the stories on his page, type put
each story for copyediting and copyfittirq
purposes, dummy in the location of eacl- _ory,
write appropriate headlines that fit the
available spaces, and plan pictures that coor-
dinate with important articles. Each editor,
of course, must find out what other editors
plan to print so that no stories overlap, con-
tradict, or waste space. Jump stories require
special planning.)

--Explain the order of procedure for producing
the final dummy or grid sheet. Illustrate
with actual high school offset newspaper ex-
amples. Ask business staff to let page editors
know by the next class period which inches will
he occupied by advertising. Ask staff members
to list tentative stories to be printed on their
pages and the expected number of inches for each
story.

--Appibve advertising staff plans and have that
staff issue duplicate ad layouts to respec-
tive page editors and to me. Approve story
ideas and have editors begin constructing
tentative layouts for the managing editor to
approve at home after the next class.

--Tour the West Virginia Publishing Company and
see how all production details interlock.
Have the managing editor collect page layouts
(complete with stories, headlines, pictures,
cutlines, and special instructions). Confer
with her after class and approve her sugges-
tions sheets for each editor who needs to make
page changes. Expect the managing editor to
get each page to the respective editor so he
can revise it for the next class period. Each
editor knows that he may enlist other staff
members' help to complete his page and sum
marizr details Involved in his newspaper work.

Iti



April 11

April 16

April 18

April 23

April 25
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By the next class period every student is
to submit a summary of his contribution to
the issue along with the' part of the issue
for which he is responsible.

--Individual summaries are due. Each staff
member should evaluate the progress and
problems that he has experienced in an oral
critique of newspaper staff planning and
production. Each student should record the
grade which he believes he deserves for his
part in the newspaper issue.

--Begin yearbook unit. Explain parts of the
book (cover, endsheets, spine, sections,
themes, spot and four-color pictures, copy
(to be written in past tense), cutlines (to
be written in present tense), double-page
spreads (DPS's), margins and special effects.
Use actual high school yearbooks and a pub-
lishing company planning Xit to analyze pro-
duction of a yearbook. Desbribe the use of
a mini-planner, ladder, dummy book, cropping
wheel and Techni-cropper, rough draft layout
sheets, and quad-paks. Distribute dittos
about yearbook fads and types of yearbooks.

--Use transparencies on the overhead projector
to illustrate the types of yearbook layout:
Mondrian, mosaic, modular, smokestack,
floater, skyscape, oblique, and pattern. Tell
how to construct a layout with pictures, copy,
headlines, and cutlines. Explain how to count
headlines and copyfit. Distribute rough drafts
and guad-paks to he used later to design indi-
vidual student layout proposals.

--Review layout basics and let students design
DPS's on rough drafts. Approve each layout
and assist students in deciding suitable copy
plus headlines for their nages. Have students
type out copy on separate paper until it fits
the available or desired layout space. Have
students label the section and type of layout
which each is planning in the upper right-
hand corner of his page. Suhmit rough draft
layouts to classmates Thursday.

--Let students critique each other's layouts.
Discuss need to improve copy and retype it
wherever necessary. Have students write head-
lines that fit on their pages and pencil them
in on the, rough drafts.

its



April 30 --Approve all copy blocks and headlines. En-
courage students to transfer layouts onto
final qua,l-paks once they understand layout
principles. Pictures should be numbered;
copy blocks, lettered on the rough draft
and typed in on the quad-paks; headlines,
printed by hand where they are to appear
on the final p.3 ;es; and sample pictures,
appropriately labeled, stamped, cropped
(indicating any reduction or enlargement),
and inserted in the backs of the quad-paks.
Final quad-paks are due Thursday. Curricu-
lum outlines (final projects) are due
Thursday.

May "? --Collect quad-paks and curriculum outlines
(assigned at the beginning of the semester).
Critique each student's quad-pak and suggest
any changes that would be necessary before
sending it, as part of a publication, to a
yearbook company.

Final grade will be calculated as follows:
Daily assignments:
Midsemester school visit:
Newspaper project contribution:
Six-week curriculum outline:

1 I ;

1/4
1/4
1/4
1/4
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APPENDIX J

West Virginia University
School of Journalism
Morgantown, W.Va. 26506
June 28, 1973

Dear Journalism Education Teacher:

Would you kindly aid a fellow instructor in advising
future student teachers? Completion of the enclosed ques-
tionnaire will (a) contribute ideas for improving journal-
ism teacher preparation in West Virginia and (b) enable me
to meet nart of the requirements For my master's degree in
journalism education.

Not all new teachers know what to expect in the high
school journalism classroom. Some are frightened and dis-
couraged when they realize their varied responsibilities,
and many wish they had experienced better college prepara-
tion.

Two of the most important goals of my research are to
effect stronger state certification requirements for high
school journalism teachers and to enrich journalism teacher

, education at West Virginia University.
A third use for the information you provide will be in

preparing a book, one purpose of which will be to examine
the reasons why graduates of journalism education programs
become more competent, willing advisers than those persons
not havino such preparation.

A cony of -each journalism education course outline used
in your department would aid me more than any other single
item in my research.

As a former English and journalism teacher/adviser am.'
a 1973-74 graduate teaching assistant, I realize that the
caliber of the high school journalism teacher directly af-
fects student morale and the development of future journal-
ists. I believe that colleges must reflect a realistic
picture of the high school journalism teacher's job in order
to reduce the number of disappointed, dispirited instructors/
advisers and to increase the competence of all journalism
teachers.

Please use the self-addressed, stamped envelope to re-
turn the questionnaire to me. If your school wislif,s reim-
bursement of postage for the syllabi, please let me know.

Sincerely,

(Mrs.) Pamela D. Yd(Il
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West Virginia University
School of Journalism
Morgantown, W.Va. 26506
August 22, 1973

Dear Journalism 1ducator:

Several weeks ago I sent you a questionnaire to gain
information about journalism teacher education programs
at colleges and un,versities.

I hone I may have the benefit of your professional
curriculum evaluation in order that the WVU School of Jour-
nalism may improve its teacher education program.

I am enclosing for your convenience a second copy of
the survey.

Kindly return the questionnaire and any journalism
education course outlines available at your school.

Thank you for your prompt reply and valuable help.

Sincerely,

Pamela D. Yagle
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Wfst Virginia University
School of Journalism
Morgantown, W.Va. 26506
January 3, 1974

DearJJournalism Educator:

I hope that you will assist me with data on the en-
closed questionnaire so that I may complete requirements
for a master's degree in journalism education this
semester.

Seventy-nine per cent of the persons who received
this survey along with you last fall have responded.
Could you help validate my study of college and univer-
sity journalism teacher education programs by returning
your copy promptly?

As a graduate teaching assistant and a former high
school English and journalism teacher, I would appre-
ciate any journalism teacher eduCation course outlines
which you use in training prospective advisers.

Please use the enclosed stamped, self-addressed
envelope. Thank you for helping me 'to approach a one
hundred Dbr cent return.

Sincerely,

(Mrs.) Pamela D. Yaqle

1 /t6
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JOURNALISM EDUCATION SURVEY
OF AMERICAN COLLECES AND UNIVERSITIES

Journalism instructor culipleting questionnaire
College or university represented
Formal name of journalism department
School address City Zip

I. Kindly check appropriate blanks or fill in the answers.

1. We offer
vising.

course (s) in high school journalism and ad-

2. Title of course: Hours credit
Title of course: Hours credit__
Title of course: Hours credit
Title of course: Hours credit

(If one of the ahove is a summer workshop, indicate such
and the number of weeks involved.)

3a. An average of (10-20, 21-30, 31-40, 41-',0, 51 or more)
students enroll in the first class per semester

3h. It a s,,cond course is taught, an average of are enrolled.
(Use the reverse side if more than two journalism education
classes are included in your curriculum.)

4. List tt book(s) used for each course:
Title course Textbook
Title of course Textbook
Title of r-oerse Textbook
Titl. of course Textbook

now offer a journ,Jism ed. sequence hours.
elan to create a " " with the next year.
We plan for it to be a _-hour program.
plan to create a journalism r',(1. sequence within the
next five years. Its proposed number of total hours
c_.quired would be

see the need for such a program but are prohibited
by the budget to finance teachers' salaries, equip-
Ment.

f. The )ouinalism Aucation course (S) are of to
freshmen, sonhom)res, juniors, ,emor.;,

allrf al-x.v,.

J.Alrrialisni erlik,- , Ion coilrs?s arc avaLlahle to,
1. 0(1. mAir)1,-,, j. erg. millers, Lanq. Art-, ma )ors in

lucat_ion, ci 1 1 fed. majors, all of the abow.



.I: )l 1 I sir! Ica t inn c, ,arses enroll only
.-1 and non-ilkijors in a combitvd

inalors in a specialli.ed class and non-malo
lc_Tnetit ary class.

ajors in
class,
rs In an

9. Pr,..?requisite courses for 1. t cl. classes are:
-111(1 I . : News-writ if-1(1).

19. 1. class(e:,) arc r are not re(
teacher with a journalism major or minor.

I for a

11. our department offers the following experiences in a
one iournalir, education class: (Check those appropr

English c(Aix-)sition i's. journalistic style
newswr1tin(1, copyediting, proofreading, layout
yearbook layout, design, and production
financing publications (buclgeting)
advert ising ,

news bureau
photography (caries purchasing; taking, developing, (1n

printing pictures; oquipping darkroom)
freocicin of the press, censorship, libel
choosing a newspaper printer
selecting a yearbook ccznpany (contracts, special offers
arranging a school picture plan
selecting a text, visual aids, supplementary references
organizing a subscript ion drive
coat mg a publications staff and assigning duties
e\.aluating student work (staff critiques, beat stories)
old)] r shins newspaix:T (meeting deadlines, acccrpl shi ng
counting headlines for a newspaper awl for a yearbook

-broadcast in (radio and/or television)
typograpny
current ('Aqlt_s te,-hrip1ue5.
constructing unit assignments, cjulzzes, and t eSt
te .,-1C111 n(1 rill 0 1--(.701.1rS4!c,

least
late to
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, etc.)

vi >it inr; currt.!nt -ournalisr teachers, t f 1, t r

,,..rriting a course of study (for a scrIE,ster or Int- a year)
1 assro s II at ion of a, lv] SerS real or( Irs

the ,,t lent .krprivr 1 at_, to '/0111 school:

asks)

1)i. (itt state r r r hou j(Altiliilism ours(' cntlit for
cyt t 1 flcilt inn Sf future teachfr:;.

12i ()ur :,--,tate does not r«Tuire teachers to c_xxiiplete -,,pecif led
numb4 .r of hours for I-Inplo,:ment as -journal to v.hers.
'Principal-, in )iit F-tate, reali,e, must as!--,ign t-achers
file posi i ; of pull i cat inns advisers (even though t ht,se
rr,Irtl'tr,rS have not unfig)lot (,1 col 1(4v, journal ('OUT-se`;)

IA +.1tv numlk-T of volunteer, for thes,,-? jobs -; minhITktl
and Fcrneo;,e lie responsible for school 1.ubli(ations.

r
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1 It 1i nup-Lbei of hours relaired by the state partment ot
e.tucat ion fr,r- lo ,,t 111,Tn c r if icat ion is cif ferent fr,r1
the nIziber of how s needtAi by your school or university
for a -journal ism ma ,-)r (or minor), please designate the
niztibei of hours need(-(1 for a iournalisn maser at your
sch(x)I here_ anti the Ild.1111,4.[" uf hours needed for
Jr)11nvi Ii r Miner 11, it

I 4 . Brie txt'r'-'ss your 01)1111,In ,ibolit the calibcr of students
that enroll in iournali&-m c_lucation courses and the type
of course workload which the', ale e.,(1-)ected to perform
(eloilentar revie-w, re,k,r 711 and examination of principles,
oractical prob'(n-solving exrx,ri, non).

1 rc,d t,-1,'h this clal,s? I x lain ,,our
,i1 I 10 Sic as st,Lc i t lea II y is 11k),,sihte. mark this ,inest ion
"o)nftdential" at lett if you do not wish your rtDkirks to

I inked with except by geogranhical area of the
liii tf-xl it ates.

I f B 't ou taiHtlt high school iotknalisrn (on
hii soh, yol , 4h r than -3 ('C,1 1.f elf( ? f-}flc

,tftf,ct- Frit L 1 1-1 If 'St, 1011 ntrnitx?r l

I 7. If A X 101110 ci e LA '1; 1 1(21-; 7011 ti idleS hi(411 10urria
cl,Ez (or>) y cot ,11:1(rh seine] inurndi in

'1' i 't0r -11 r):1(, I r,r,_,": If so, f fir linw 10/1.,?

019( O I 10 1011( 74 liii it (311(...rit5.--,:

,ir Lill f t (9 I try! ma': 1,,

1, r',17 t 19 ',1.)-( ,1 It .11 'FA( ,t II 1011'5, 1,ar l (,1

)1 )1- () 1'1( 11

"r filen+ I II" 1 .

I ih 1 1 1 1 t i ill / lir: i ,1::()111'111:, in 0 II' i'fri It
.111 irt I. 1(41 ( ,11 tint , .

1 . it 1/.1 ,11 1 1 1)4 2 n ;t II( 1-, ! .1 l 1 I :, iii ,,,,'. 011,1 ,,In(-.1 'iu . ,i (-9')Iir (, )1.1 1

1, d- , (,<Icii 1Irt;,i11(c-, ,el.n it 1r),1 (.1,1;(t to pr:',)Jr f II' :Chi 't ,

it Ur' ' f it .-hiT,-, t,, t.,t, h Ili III ;( 'lion] jot rna I I

rill 11,:s, ''t )tt f( it "( lir '..( wti ,er it ion! ,/. .
.

i(ni ..,_

I c., iat ire1.it t, F.'(ictilty rank
_.,.

,ITIlln 'I nf 7( Ir-,-; Li-, it ,:01111,1_, , Lirnilt 1-,:p11-1 E;chr.-)1 ic,nt-r1,11,1-';7'1-r--1--i7c9":7,

5, 1 1 , 1 i r l t 1 , 1 , ), ; 1 1 ' i 5 I t , ( , ( 1 t , ' , - ; ( , I , 1 1 1 ( 4 ( 0 1 1 k 4 i i ' If '.7 'I .
-,

( . '. , 1 1 ,, 1 i ' '` , ' ''l )1 1 '41 I I h , 1,11 -011 , t , '. ' r 't-

\--.Pt in, 1,1:

I 1 ' v , I ' : 1 I . I 11( ,,".I.: ,1,11,t. )(91 I*1 -4,114;, till', -,ItIit .
1.-.( Ir.,' 1 Be 1 , , f i l l I ' 1 , ( 1 ! 4 ' ' f ii 1 r ,11 t in ', ' t,r! : . ',, ) ( )T11

I 0 ` '%1 1 I t I -5,'L 1 f I. .,',14 rilt 11-1-11-.,, is I ( ,I(.1-1( t--, 4,f f 51,-:

, ,t1-, r (i 1, 0 I tt f-. t4-.1,,(-)n)

g 3
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APPUNDIX E

JOURNALISM 125HIGH SuHOOL JOURNALISM
FALL SEMESTER, 1974-75

HARLEY E. STRATUS
LEIGH P. GRuG(;

Thurs. 8/29: Discussion of course, text, and major assign-
ments. REQUIRED TEXTS: Earl English and
Clarence Hach: Scholastic Journalism and
Poy Paul Nelson: Publication Design.
Assignment: .Ch. 19, SJ.

Tues. 9/3: Discussion of makeup of journalism classes
in the high school, staffing, scheduling,
policies.
Assignment: Ch. 1, 2, 3, 4, and 5, SJ.

Thurs. 9/5: Discussion of elements of newswriting.
Assignment: Ch. 12, SJ.

Tues. 9/10:_ !;tyle and newswriting.
Assignment: Ch. 6, 9, and 10,-SJ.

9/12: Other types of writing (interview, editorial,
and In-depth stories).
Assignment: Ch. 7, SJ.

9/17: Fr,rtthrt, l'irlt1n i.
ihrnf: ch. 8, Si.

Thum ;. f)/1q: :Burg t._ 11/ttin,;.

AssIgnm-nt.: Ch. 18, SJ.

TufA. 9/24: Pr,,()frf,tdinq,

Assl'innt: Ch. 1 Si.

Th'it : 1'd i+ 1 ri.1

rh. 1 , PD.

S

/)
it `I : TypniD 3tili, ind W---,1(in.

/V-,c7 1 `jr1-1( nt : Ch, I 4 , Si L .

f'1.111 it i T1 i to .,1,11

11.1';) : C11 . 1 1,

Iz.;U
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rhurs. 10/R: Makeup/Layout
:\':,ignment: C. h. 10, PD.

Thar:). 10'10: Makeup/Layout.
Assigrn ('h. 9, 1'l).

10/1--): Critique s',',1on of wakeup/layout exercises.
A s1 inPont: ('h. 24, SJ., and Ch. 7, PD.

Thur. 10/17: Photoglaphy andlurt design.
Guest speaker.
Assignment: Ch. 5 and 11, PD.

10/2 2: Photography, aeueral deslcin, acid 'cuter designs.
Assianmnt: Ch. 15, SJ.

I'll 1r 10/24: Adveitisin; and Circulation.
Assignment: Read two articles or one chanter
of an outside periodical or text concerning
advertising. Hand in a short critique of the
article on 10/29.

Tues. 10/29: PrACt r workshop in advert ising.
('r it _Pule assignment due.

'T'11,11-:;. 1i) / F111,1n(*1 and an igement or f-,blems.
Asc3iinmeni: ('h. 26, SJ.

1( s. 11,/'): Discussion of madizine publication.

1 Guest speaker from a yearbook
publi'd,Ing company: "Latest Trends in
Yearhcoks."

"E .1rl.,()()L, shop.

1-cir.,. 11 11: t;ral-ap yealbok.

it I 1 1.

1' Ii .
lull

t r n-11()()I

pro laf't j,)11.
Anc-,1 IniHnnt

In II, 'per product-Inn.

1 (Sr I it :;c1-1()()1 newspaper',.
ld I , 1 lament due 1.1/3.

As,I :nr r, . Cll. 0,',
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Tues. 12/3: ot-11r )ournalism (kiss rrowts: Allms and
mot Intl pictures, photography, literary
magazines, advertising, and news bureaus.

Thurs. 12/5: Broadcasting projects in high school.
Assiqnmunt: Ch. 20, 21, 22, and 23, SJ.

Tues.. 12/10: Freedori of the press, censorship and libel.

Thurs. 12/12: Pesponsibilities and liabilities of the jour-
nalism teacher.

Mon. 12/16: Final, 3-5 p.m. Final project due.

MAJOR ASSIGNMENTS

I. NFL() ASSIGNMENT
Due December 3.

Interview a teacher of high school journalism and
write a comprehensive report of the interview. Tell
the following:

1. School Situation--type of school, classes,
schedule the teacher has, type of publica-
tions he/she directs, and other information.

IT.

The Teacher--qualifications and Packgrouhd
information.

3. The rublication--If he sponsors the yearbook
or newspaper, describe the staffing organiza-
tion, provid e a physical description of the
publication, make-up, and special problems
he/she has rn directing that publication.

ether informationspecial resources the
tThih01 119er; In I- II( classroom.

V

(:)1Y1J-4.nt,lry.

FINAL AS1(3N11NY
m.

Urito a cnnT,!,-licnsivi! unit plan for a six-week
unit in 1 high ,,-Liirr1 ioarnajism class on one of the
fellowing:

1. Writing
Mak(0.11,'L,:yflut

3. Adv,,/ttsingirthic,,

In i rir t 1,-)1 t. )t-mat ion:

. 53c-rt,d 1 I bar: 1-;(1 rid *1 nforrndt
f ,{-hr )() ( 1 'chile', length )f

peilod, etc.
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2. Behavioral objectivesoverall objectives
for the unit.

3. DAILY lesson plan,, including:
a. objectives of the day.
b. activities outlined
c. resources used.
d. evaluation methods used.

4. Examples of syllabus,, quizzes, or tests you
might give; any handouts that might be dis-
tributed; plus description of bulletin board
materi:11.

5. List of resources used from clay one through
day 30.
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APPENDIX L

JOURNALIS'l 125HIGH SCHOOL JOURNALISM
SECOND SEMESTER, 1974-75

HARLEY E. STRAUS
LEIGH P. GREGG

TEXTBOOKS:

Thurs.

English and Hach, Scholastic Journalism (SJ)
Ross cind Sellmeyer, School Publications: A
Guidebook (SP)
The CommissiTin of Inquiry into High School
Journalism, Captive Voices: HighSchool
Journalism in America (CV).

1/9: Course introduction
Assignment: Ch. 19, SJ, and Ch. 5, SP

Tues. 1/14: Staffing and Organizational Policies
Assignment: Ch. 1, 2, 3, 4, and 5, SJ

Thurs. 1/16: Newswriting basics
Assignment: Ch. 12, SJ

Tues. 1/21: Newswriting style and leads
Practice session

Thurs. 1/23: leaching techniques in newsWriting. Practice
session
Assignment: Ch. 6, 9, and 10, SJ

ues. 1/2: Other types of writing (Interview, erlitorial,
in-depth, and feature)
Assignrent: ch: 7, SJ

Thur s. lriO: Feature 'Iriting
Assigni.ent: Ch. 8, SJ

Tues. 2/4: torts Writing
Assignment: Ch. 13, SJ

r ,! ,"( : c(,pv 1 t 1 11(1

Af,`; 1 Innont : . 1 3, SJ, ('h. 4,

1d1#111,1 ltd irrvAreillhg
A':`; 1 Wr .n t : Te-,t
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Thurs. 2/13: Test on previous material
Assignment: Ch. 2, SP

Tues. 2/18: Mechanics and Typography.
Assignment: Ch. 1.4, SJ

Thurs. 2/20: Writing Headlines
Assignment: Ch-. 17, SJ

Tues. 2/25: Makeup and Layout Basics

Thurs. 2/27: Makeup and Layout Practice
Assignment: Ch. 24, SJ

Field Assignment

Tue,. 3/4: Spring Recess

Thurs. 3/6: Spring Recess

Tues. 3/11: Photography: Basic Equipment and Darkroom
Procedures
Field Interview Due.

Thurs. 3/13: Photography: Techniques, cropping, reducing,
and enlarging
Assignment: Ch. 9, 10, 11, and 12, SP

Tues. 3/18: Advertising
Assignment: Ch. 15, SJ

Thurs. 3/20: Advertising
As:Signment: Ch. 6, SP'

Tue,;. Proriotion and Circulation
Aflsiflnment: Ch. 7 and 8, SP

Thurs. 3/27: Fln;,ncing and Management

Tues. 4/1: Basic Yearbook Procedures

Thurs. it/3: Yearbook Layout

Tues. 4/8: Yearbooks Trends and Critique Session

Thurs. 4/10: Newspaper and Yearbook Bids

Tfle. Othe, v(thrds of publication
iflu,,': Ch. 25, SJ

Thurs. 4/11. -ion and (-inflation tochnigflos of

: h. .)(,, . , 1 28, 5 )



Tues. 4/22: Other class nrolects or publications
Assignment: Read Cantive voices

Thui';. 4'24: Libel
AssignNent:

u 4/29 : Censor sh t p

ch. 21, SJ and Ch. 23, SJ

41%

Thurs. 5'1 : ResponsiUilities and liabilities of the
-journalism teacher

Tues. 5/6: FINAL PROJECT DUE 3 p.m.

1 (J

177
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INTERVIEW FIELD PROJECT

It would help i-f you can arrange to attend one of the classes
taught by the journalism teacher in the school.

INCLUDE BACKGROUND INFO:
What school and wfiere? liow bid is the school?
Who is the teacher? Is he/she crualified to teach journalism?
Class schedule of the teacher. How often the journalism class meets.
What is the name of the publication? How often printed? What does
it look like (offset, letterpress, mimeographed)? Hem many pages does
it have? Does it carry ads, etc.?

How big is the class? Flow the the teacher divide the staff duties?
Are all students uppeirclassmen? flow is the staff picked?' tlhat are
the criteria for being on the staff? Is the class a one-semester or
two-semester class?
What textbook, if any, cl,:es the class use? Are any other materials used?
Iiciw is the class structured? (Lectures, workshop atmosphere, etc.)
See if you can obtain a coursc outline from the instructor.
Does the instructor have any handout sheets that are given to the students?

Does the staff have certain policies or rules that must he followed?
How are decisions made about content of the publication?

S PLC I AT, P ROM-J:1'1S :
PhotrxTraohyIf any, h'M rs photOiraphy handled? Who develops the film?
Who takes the pictures for the staff? What type of camera is used?

/dyer tisinge-fi students y( t out of classes to solicit ads? Transporta-
tion probhpii--;? What rates arc. (-honied? Do they have examples of con-
tracts with local merchants?

I.;ritinciIf on a newspaper, how is a story processed trail start to finish?
Does the journalin teacher have typewriters, etc., available?

s,-4.-seial 4-.4miirent?

Any c(.nsorshi p (r, k)1 ? I rila,it is thr relationship of t he publ Ica t ion
to the admin istrat ion of the ,_(cti(xd ?

Is the staff subscribe to any sper_ual publications or sulrut material
for awards? Has the staff win any awards?

Frxs the staff ever go on field ti loo' If so, what are sun/ of the
resources for field trips or guest speakers in that area?
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FINAL. PROJECT

The final project should consist of two types of plans: a long-
range plan or unit plan for the six weeks and a short-range plan or
daily plans for three weeks.

In long-range planning, try to visualize an over-all picture of
unit. Hit the main points vou wotild want the students to learn

or do during the unit.
In shoat -range planning, list what is to he achieved each day.

In other words, what will you do that day?

EXAMPLE OF AN OU'IIPNE OF A LESSON P1AN (YOU DO NOT HAVE I) EOLIDW THIS
IF YOU FEEL YOU HAVE' A BETTER amain)
A. Objectives (mayor aims of the daily plan. What is the student to

learn that day? what is the main point of the lesson?)
B. Activities (What activities, materials, and content will be studied

during the class period? Same items to consider might be:)
1. Review of the previous day's lesson.
2. Provision of activities to meet individual differences.
3. Key questions for class discussion.
4. Important illustrations or anecdotes.
5. Written exercises.
6. Summary

A single activity generally won't hold interest for a whole hour.
1\ gond way to provide interest is to provide a variety of
activities and materials for each class period.

C. Assignment (If you plan to give hcrnework or assignments for the next

day, say so.)
P. Fv3luation Techniques (This means how do you evaluate the success

of the day's works? Did your pupils learn what you intrmded?)
Ways of evaluation:
1. Teacher evaluation through observation.
2. Teacher asking key auestions in a class discussion.
3. Teacher asking inpils to surnaarize.
4. Writ:ten exercises: gui2,zes, tests, statiments, reports, their

li-iyouts, news stories, etc.

5. rments frrii rAitals on their successes.
PHA lograph.z (What books or peri(x_licals, if (my, do you use in this

section of the l eF.son ol in? Incliide author, name of article [if

in a icritxlical , n Irlr t bciolc or peri(xlical, date or year,

)

Instructional Aid:, ind source; (This includes NITIIIIN(1 that you'd
use in the lc s )1-1 Stv.h, a,;: to ixx)k, blackboard, (ph-id-oaks [ i f

your clal-,s year b [ 1, 1 v,4,111 I , photorinii,tis, rulers, et,,)

many instnictorg would r(wriiire a complete list here. I am rnore
rited in spei Il aids you might use.

last .trsn c in ix_ separate section, tuo, tor the v.rhole
upit, dung with a hibly>iraphv.

Be sure to inclulg background info such as the text the students
will use, hoc,/ 'many students you think you will have, how they are divided
un on the staff [if you are doing newspotkir or yearbook work within the
anit I, 11(A4 t ig the schnol i ,, what tyy, f publication, etc.
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APPENDIX M

WEST VIRGINIA UNIVERSITY SCHOOL OF JOURNALISM
PROGRAM FoR PROSPECTIVE HIGH SCHOOL JOURNALISM TEACHERS

1960-61

Students ma" obtain the Bachelor of Science in Journalism degree and
also qualify for a first-class professional certificate in West Virginia
with teaching fields in English and social studies and a minor teaching
field in journalism, Grades 7-12, by taking the following course of study:

7

FIRST YEAR ('INO SF'MESTEPS)

Hours
Engl. 1 and 2 6

Hist. 1 and 2 or
Hun. 1 and 2 6-8

Soc. Sci. 1 and 2 8

Gen. Biol. 1 and 2
or Phys. Sci.
1 and 2

Journ. 1 and 2 2t

Phys. Ed. 2

Mil. or Air Sci. 1 and 2 4

SECOND YEAR (TWO SEMESTERS)

Engl. 3 and 4 or
163 and 164

Engl. 5 and 6
Journ. 18 and 19
Pol. Sci. 2
Hst. 52 and 53
Educ. 105
Mil. or Air Sci. 3 and 4

Phys. Ed. (women)

Hours

6

3

6

3

4

2

THIRD YEAR (IWO SEM:STEPS)
Hours

FOILIZIThi YEAR (TiA10 SEMESTERS)

Hours

Journ. 118 and 119 6 Literature 6

Joul-n. 110 and 120 4') Hist. 150 or 250 3

Econ. 1 3 Journ. 227 3

Educ. 106 3 Journ. 215 (later 125)
Fduc.1109 or Journ. 230 and 235 4

approved elective 3) Journ. 101 or 201 1

MI 1C 10 Journ. 212 3

Speech 3,6,11, or 29 3 Soc. Studies, upper-
Soc. 1 or 104 division elective 3

Art 30 or 130 2 Educ. 114 3'

Health 1duc. 101 Educ_ 124 43

Geog. 107 or 109 3 Educ. 120
Educ. 150-170 2

t( become 3 hours in 1975-76

elimlnate(1 in 1962-1,3

became ,,r< hours in 191 2-6 3

'became f,-)ur hours in 1962-6

hi r ecomended for all prosix,ct ive advisers, regardless of ma jor

thoame three hours af tc_ 1%2-63
iliecame two hours after 1962-63

lod



'11-1\1012 IN TEACHER TRAINING IN JOURNALISM
rOR NON-JOURNALTSP1 1'IAJORS

1 9 6 0-6 1p

1.'f,r students in other (A71)()01s aryl colleges following the Ilniver-
sity's teacher-training programs, the Scbool of Journalism has set up
,a teaching minor in journali. The program is intended for persons
who plan to be advisers for high school newspapers and yearbooks as
well as teachers.

This minor requires a minimum of 15 hours in journalism (only
14 hours additional for those whose first teaching field is English,
irtee Journalism 215* is included in that program). It includes the

;following courses:

Jou cna 1 1 sTn
Jouranlisn
Journal isin
Journalism
Journalism
Journal ism

Journalism
Journalism

,Tournalimi
Journal I an
Journal ism

Journalism
and

RE0(11RED COURSES

1--Intro. to Mass Comm. 2

18- -News Writing 3
19Copyediting and Make-up 3

113 -- Principles of Advertising 3

215High School Journalism 2 *now Journ. 125
227--History of Journalism 3

RECOMMENDED 011RSES FOR ADDITIONAL CREDIT

108 - -The Ccrarainity NewsT)aper
110Typcyjiraphy and Printing

Processes
120--Netas Photography
212Pahlic Relations
220--News klper and Magazine

Article Writing
2 30
/35--Editorial Writing and

1.114 of the Press.

2

2

3

2

4

ELECT PlY c0(1161',.S iN JOURNALISM
ff )1z S'T'T31)1-77 P-1'1TA('HER-TRATNINc, l'P,011RAMS

Students in other sLhools and col following one of the Um-
ve,-,ity's teacher-training program5-, are urged to take at least_ 9
hours of lournalisn but ray elect ono of the courses in lournali:zn
listed alx)ve. Journalism ic1 1:; 1 prerc,-itiisit.e for Journali;zn 19.
Ifistory 52 ,and 53 are prerr-lui:,ites for ,Tournalisrn 227. All other
colir;-.0,s may 1*.- taken wtthotit i>rIra lolirrialis-7n study.

I eh/
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PRA)( RAM FOR PROSPECTIVE JOURNALISM TEACHERS
TN COLLECES AND UNIVERSPIIES

The student should obtain the Bachelor of Science in Journalism
degree and then acquire a master's degree in the field, either before
or after ohtaininq some practical experience with the media. The

doctorate is essential to fullest advancement.

i di
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APPENDIX N

I ANGUAGE ARTS ('I RTIFICATION REDUIREmENTS
AT WEST VIRGINIA UNIVERSITY

1`)74

33 hours=Enylish
English 21 or
English 22 or
English
ing 1 ish

Eng 1 ish

rnql i sh

rnolish 131,

235,

280 or
English 250,

255,

262,

332 or

English 263,

265,

or

English l 21),

or

Any course to

major
121 Survey of English Literature
122-- " (cont.)

24American Literature to 1870
25American literature (1870 to present )

1:11(rlish Language

150--Shakesr)eare

220

266

286Upper-division American Literature
251

261

331

350Upper-division major author or period
in British literature before 1660

264

267

365 -Upper division major author in
British literature after 1660

234

236 Upper- division including foreign
literature in translation

be taken 'AS arr elective not mentioned above

17 hours=1.-.,nquage Arts r-inurc5nr_nrts

:3!)eecli 11

Speech 12,13,14
Speech 107

Drama 50

Drama 75

Drama 180

Journal ism 18

Journalism 125

*to becorne 3 hours beginning in 1075-76

1 8 3

Hours

3

3

3

3

3

3

33+17,50 re,ruired hours for fariruare Arts Certification rC,--rntosition
per se is not teguired except for meeting core recuirements
with English 1 and 2.)

3

3

3

3

3

1

2

3

3

3

3

3

2*
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ABSTRACT

To consider the most effective journalism teacher

education program that West virginia University could

offer, this writer devised a questionnaire and surveyed

117 college journalism teaching-advising programs in the

United States. Faculty of 104 schools (88.8 Per cent)

responded to one of three mailings, and this-writer con-

cluded, via computerized data, that the West Virginia

University journalism education program is limited but

closely resembles the type of hiah school journalism

teacher curricula provided by more than one half of the

schools responding.

The average school, college, or department of

journalism as of 1974 offers one three-hour teaching-

advising course to ten to twenty students; if the school

conducts a second course, its size is similar. More than

one half of the 9? schools with such courses provide 21-

hour to 10- -hour journalism education sequences.

Most instructors who were surveyed enroll all

types of majors in journalism education classes, but

many admit that this procedure creates a particular dif-

ficulty because students possess varying degrees of ex-

posure to iournalism terminology and procedures.

Slightly more than ON(' third (0 tlic! t;llool:; enroll only

juniors and seniors in iournall:m education el asses.
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Professors rank Scholastic Journalism by Earl

English and Clarence Hach as the most frequently used

textbook; however, many state that they use it in con-

junction with other references.

Most schools have no course or rank prereq-

uisites for journalism teaching-advising courses, but

a significant number do require newswriting, editing;

and/or other courses priot to enrolling in journalism
ft

education courses. '

Teacher certification requirements in most states

demand completion of 6 to 24 hours'of journalism; how-

ever, almost 40 per cent of the schools require majors

to take 30 hours for certification in the subject.

Persons conducting teacher education programs at

almost one half of the journalism schools responding have

not Previously taught high school journalism. Neverthe-

less, the majority of these college instructors feel

qualified to train future journalism teacher-advisers.

Research by nationally recognized journalism

authorities and by West Virginia University graduate

students disturbingly indicates that secondary school

journalism teachers, more oftg than not, feel inade-

quately procured by their college courses to teach jour-

nalism and to advise publications. This writer concludes,

therefore, that college journalism education courses must

he revised to reflect realistically the high school jour-

nalism teacher's classroom responsibilities and the units

I .)



that such a teacher will need. One cannot explain to

others that which he has never learned or does not under-

stand. This prOblem exists for too many advisers and

must be eliminated.

Quality high school journalism instruction on

the college level is imperative, and curriculum revision

is the key. Course-'syllabi mailed to this writer in-

spired her to recommend an expanded journalism education

program at West Virginia University and more stringent

teacher certification requirements for those non-journal-

ism majors who wish to pursue advising careers.

It is hoped that this study will encourage WVU

and West Virginia State Department of Education officials

as well as others to reexamine their goals for future

journalism teachers. The need for informed, competent

teacher-advisers cannot he ignored.

Id;,
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