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Chapter 1
INTRODUCTION 4

There was a time, just a few years back, when we
could look upon the matter jof teaching 'some-
thing like journalism' in high schools] as 'an
interesting tendency'--an innovation that might
grow into something worthwhile or somethina very
bad if given proper or improper encouragement.
We could pass resolutions for or against it.
That time is past--high school teaching of 1jcur-
nalism is here; it is a fact that must be dealt
with seriously. All of which means that the col-
lege teacher of journalism can no longer eye it
with favor or disfavor--as an interesting phe-
nomenon--but must accept it as fact and decide
what part he will take in it. He must adjust
his college journalism courses to meet che situ-
ation and must personally decide what he can do
. to aid it and to keen it on the right track.
--Grant M. Hyde, 19251

The purpose of this project is to consider the
most effective journalism education program for West
Virginia University. The author realizes that a curricu~
lum must be created for students majoring or minoring 1in
journalism education as well as for those sceking jour-
nalism teaching certification along with majors in English
education, lanquage arts education, or another field. To
that end, this researcher has analyzed the journalism

teaching-nublications advising courses previously or now

1Grant M. Hyde, "Journalism in the High School,"
The Journalism Bulletin (now Journalism Quarterly), Vol. 2
(New Series), No. 1 (flarch 1925), n. 1.

.
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of fered at the 104 colleges and universities whose instruc-* .
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tors responded to her survey. A questionnaire, requesting
4 v

54

data valuable to thig former Fnglish-journalism instructor

and WVU journalism araduate toach{Hq assistant, was sent °

’ -

to 117 schools.

~ z’ \

As of December 1974 the West Virq}ni versity
! . y

School of Journalism and 103Ql§ther United States colleges
K N k)

-ind univversities were still struggling with journalism

teachinq;adv1sgnq‘currlcula. No doubt, faculty at each
W N = .

[

" school have deliberated for heurs over the same subjects?
el N T X “'. . \ ™
course COntaipge Prerequisites, student enrollment guide- - .
S

1&ges, prafgsgor qualifications, evaluation procedures, *,

) S
— - e § a,/"\\

and othe imp?rtént course-criteria. The discussions )

6 N
ult1matiﬁy hgve led to two results: the expansion of de-

i

‘*partments or schools of journalism on some campuses and

~
the dlsnnbodrance of single publications advising courses

7/
<

on other campuses. .

Since 1940N-41 the WVU School of Journalism has
.offeréd a course that analyzes high schnol journalism and
student publications. The course number and title have
changed throughout the years, and the class that formerly

azcepted onlv seniosrs and qgraduate students is now open

teo all 'miversity students., .

ucrde to Colleqe and Graduate Courses, ls-
vecially for Hiagh Dcohonl Journalism Teachers and Publa-
iti1ons Advasers," The MNewspaper Tund, Inc., 1973, pp.

e |
- H

Ll
Y} i .

T4 A - v




First 1fsted in'the WVU_Bulletin, The School

l o’ Jour::Tiﬁm Announcements by taitle only (Journn%ism
A Y
215), th ;e known as "High School Journalism" gained -
a description in 1959-60. The notation read: "A survey

of scholastic publications problems and techniques; sug-

qgested methods of i‘nstruction."3

However, this all-

- encompassing course concept has probably led more than

one instructor to attempt the impoéETbke feat of meeting

the diverse informational needs of journalism majors and

non-majors. Each instructor, no doubt, has compromised

\ his 1nten§pd goals bocausé students Bave entered the
class wiFh e1ther substantial or almost nonexistent ex-

. . i;posure toéjéurnalism style, high School publications

.0 . statf }osoonsibilfigég, pége Lavout, headline construc-
tion, ffeedom 6{ the press, and bfintiﬁq procedures. * In
past years probably every WVU "High School Journalism"
teacher's attempt to solve the dilemma resulted in either
oversimplification or inclusion of too many subjects in
one course. Both the "cake course" (which reqguired mcrely

making a poster about cach assianed topic) and the cram

course (which demanded constant attention to reading as-

/ sianments, guest speakers,quiz study, projects, and con-

[

struction of a final course outline) are futile efforts

for both students and teacher.

Jwvu Bulletin, The School of Journalism An-
nouncements, Series 59, No. 10-4 (Morgantown, W.Va.:
West Virginia University, April 1959), p. 21.

ERIC 1 .




If, prior to enrolling in a revised Journal-
ism 1?5 course, non-majors cnuld become familiar with
journalism stvle, reporting principles, and the frequent
need to rewrite one's ideas, the instructor of "High
School Journalism" could concentrate on Abplyinq writing
skills and explaining staff advising concepts. Thus,
non—g;jors could use understanding of journalismetermin-
ology in practical exercises and eould enroll later in
an aavanced methods course,,Journalism 126 (not yet of-
fered), if they so desired. Journalism education majors

and eager non-majors, for the most part, would then com-

prise the Journalism 126 class roster.
AMENDING THE PROBLEM

In my view, the current J-125 course cannot ful-
fill a worthwhile‘purpOSG unless non-majors complete cer-
tain appropriate journalism courses prior to J-125 and
unless J-125 becomes the first course in a two-part se-
quence for prospective journalism advisers. 1In any case,
because the course is an elective open to all students,
the School of Journalism must accomplish the difficult
task of écquaintinq both non-majors and majors with pub-
lications.

-The rationale for a subdivision of journalism
courses 1s that non-majers prior to and during 1974-75

woere expected to learn as much as their classmates who




were majors and had significantly more preparation in
journalism. The struqgqgle, predictably, was unsuccessful
for most non-majors.

Tabulated statistics and correlated data from
the 104 surveyed schools and departmentes of journalism
have led this writer to propose two WVU courses: (1)

a three-hour "Introduction to High School Journalism"
course for language arts, English, and other non-jour-

nalism majors seeking journalism teaching certification,

and (2) an advanced three-hour "Journalism Teaching

Methods" course for journalism majors and for non-majors
who have completed the elementary course. The first
course thus would serve as a prerequisite to the second
for all non-majors.

The proposed two courses are recommer.ded to the
West Virqini§ pepartment of Education for inclusion in the
cervification requirements., Carolyn McCune's 1974 thesis,
"preparation of the High Schenl Journalism Teacher: Cer-

wd

tification Requirements Related to Teacher Needs, issued

a similar recommendation.

4Carolyn McCune, “"Preparation of the High School
Journalism Teacher: Certification Requirements Related to
Teacher leeds" (unpublished mister's thesis, West Virginla
University, 1974), p. «8. '




Chanter 2
REVIEW OF LITERATURI

Some university journalism teaching-advising
programs in the United States have improved greatly since
the 192n's, but it has taken the last 25 years to cen-
vince colleqe administrators in general that journalism
deserves to be a department or school separate from Eng-

1ish.1

Charles T. Duncan, dean of the University of
Orc.,on School of Journalism in 1961, questioned the slow
degree nf improvement in journalism education prodgrams
by that year. He recognized a threat to job opportunities
for skilled ,ournalists in some media managers' policy of
hiring unaualified communications employees who "never
took a journalism course in their iives, to say nothing

" buncan voiced partic-

of having mejored in the field.
ular concern that inexperienced personnel generally
sensed no handicap in journalism occunations even though

they lacked such professional training.

l(‘urtls D. MacDougall, What Journalism Education
Should Be All About, FRIC Microfiche 086 987, TI'ort Collins,
Colo.: Association for Education in Journalism, Muqgust
16-22, 1973, p. 1.

\

2Charles T. Duncan, "Some Basic PRealities in
Journalism Education Today," Journalism Quarterly, Vol. 38,
No. 4 (Autumn 1961), p. 523.




The same weaknesses that occur when hiring un-
trained persons for media jobs can pnrevail in college.
To prevent these weaknesses, the college should seclect
former high school journalism tecacher-advisers to teach
the courses that prepare instructors for journalism
teaching-advising positions.

Duncan's dismay about employers hiring "almost
anyone" for demandina journalism jobs bears notice at
journalism schools throughout the United States. In-
structors owe it to their profession and to themselves
to insist upon future hiring of persons who meet job re-
quirements. Duncan offers the following reasoning:

It 1s possible of course to run a newspaper, a
radio station or an advertising agencv with
people who learned all they know about their
work through on-the-job training, which is cften
little better than trial-and-error. Possible,
ves, but this is-'not the way it should be done.
Readers, listeners, consumers--society itself--
deserve better.

. . . The implications of the situation
thus far described are extremely serious.

. . . good journalists of any and all vari-
eties can come out of almost any kind of a col-
lege background, or out of no college at all.

. . . But it is foolish to sunpose that enouqgh

of them always will, and it makes evern less sense
to arque that this 1s the method that should be
depended upon. It's haphazard, uncertain, and
incfficient.

. . . nothing could be more effective 1n the
strenqgthening and improvement of journalism ed-
ucation than a mounting chorus of concern and
interest . . « .

31bid., pp. 523-24.




I think our first and constant obligation is
to be coldly honest with ourselves.

Duncan's call for action speaks out to this writer, who
hopes that it will encourage early journalism teacher-
education curriculum changes at West Virginia University.
Journalism education is not gaining ground as
it ought to be. At best, it is holding its own,

making gains in some areas, and slipping badly in
others.

7 . . . . . - . . . . . - . . . . . . . . .

. «. « We lack the zeal that many of our prede-
cessors must have had. How else could journalism
education have been established so sclidly and
spread ‘so rapidly as it did in roughly the first
25 years of the century?

We, the journalism teachers and administrators,
cannot bv ourselves bring journalism education to
its full potential, but we can spark the drive.

RECENT SIGNIFICANT J-FED STUDIFS

John W. Windhauser, Colorado State University
instructor, and J. W. Click, Ohio University professor,
haveltried to propel the improvement of journalism
teaching-advising programs.' In 1971 they compiled data
from 39 of 51 members {76 per cent) of the Association

. for FEducation in Journalism secondary school division
and surveved superintendents of public instruction in
the 50 states and in the District of Columbia. The team

then discovered that journalism certification guidelines

41bia., p. 526.

> Ibid.

o /3A




in only forty per cent of the states required publica-
tions advisers to complete a journalism minor (15 to 24
hours). 1In only two states were teachers required to

earn a journalism major (24 to 40 hours).6 Additional
data points out that 78 per cent of the 39 college AEJ
members recommended an undergraduate journalism major

for prospective secondary school journalism teachers;

68.5 per cent of the 39 AEJ members agreed that high
school journalism instructors should have at least a ’
journalism minor. Nearly all believed that a journalis;
educator's qualifications should include professional
media experience and teaching ability. The AEJ members
rointed to recommended courses in a second teaching major,
in radio-TV, in English, and in speech. Subjects judged
most essential for a future secondary schonl journalism
teacher, in order of need, were copy editing, news writing,
a survey of mass communication and society, newspaper make-=

up, feature writing, and photoqraph_y.7

Instructor standards in 1971 reflect more demand=-

ing teacher preparation than in 1965, when Robert J.

6John W. Windhauser and J. W. Click, "Will the
Real Journalism Teacher Please Stand Up?" Communication:
Journalism Education Today, Summer 1971, p. 2. _—""

7

J. W. Click and John W. Windhauscr, "Suggested

High School Journalism Courses and Teacher Certification
Requirements," ERIC Microfiche ED 067 863, Columbia, S.C.:
Association for Education in Journalism, August 1971, pp.

5-7. &




Cranford accentuated the often inadequate awareness and

trélninq of journalism teachers. Cranford generally was
disturbed by the misleading impressions that unqualified
advisers could create in discussing journalism careers.
To Cranford's dismay, advisers in 1965 did not need to
meet special requirements. Thirty of 45 (66.7 per cent)
of‘the states surveyed in that year still had certifica-
tion policies requiring fewer than 15 hours of journalism
credit for teachers-advisers. As of 1971, 25 of 51 (49.02
per cent) of 50 states and the District of Columbia still
did not require a journalism major or minor of future
teachers. Only 19 (37.25 per cent) of the states and the
District of Columbia demanded that high school journalism
teachers earn a journalism major or minor for certifica-

8

tion. (See Appendix A.)

Comparing 1965 and 1971 data, Windhauser and
Click could identify only a few improvements among certifi-
cation requirements, content of high school journalism
courses surveyed, the number of majors and minors who had
become journalism instructors, and state lists of journal-
isn courses. recommended for future sponsors.

In a 1972 study of Indiana, Pennsylvania, and
Ohio advisers, Windhauser and Click substantiated their
belief t%at hink scnool journalism teachers neeﬁ nine col-

leqe semester hours of journalism. Almost all former

8Windhauser and Click, "Secondary Teachers:
Certification Requirements," College Press Review, Vol.
11, No. 3 (Spring 1972), pp. 13-16.

19A




11

Fnglish majors responding (50 per cent of 490) said that
nine semester hours could be considered an adequate teach-
ing bacquound.9 In reality, though, nearly 47 per cent
of 138 Indiana instructors had earned nine or more hours
of college journalism compared to 20,2 per cent of the

237 Ohio respondents and 9.4 ner cent of the 115 Pennsyl-
vania respondents.

Since 1962 Indiana has required all English ma-
jors to complete a journalism writing course for certifi-
cation and has expected teacher-advisers to have earned
either a journalism minor of 24 semester hours or a jour-
nalism major of 40 semester hours. It is therefore logi-
cal that Indiana respondents in 1972 included 26.8 per
cent journalism majors.10 E

Because journalism, however, was not certificafed
by 1972 in Pennsylvania, it is not surprising that 49.6
per cent of 11% teachers in that state had never taken a
college journalism course. Ohio 1971 reqﬁirements, on the
other hand, demanded 15 semester hours of journalism for
certification, yet 61.6 per cent (a greater proportion than

in Pennsylvania) had had no college journalism. Indiana

advisers who werc unexposed to journalism courses equalled

YWwindhauser and Click, "High School Journalism
Cour:es, Teachers, and Perceived Professional MNeeds in
lndiana, Ohio, and Pennsylvania," ERIC Microfiche 066 892,

carbondale, Ill.: Association for Fducation in Journaiism,
Auqust 1972, .. 10,
10

Ibid., pp. 6-8.

»
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the lowest total among the three states, 25.2 per cent.11

Eighty per cent of the advisers from all three
states, equalling a one-third sample in the same area,
lacked professional media experience. Approximately 60
per cent, however, had worked on their hiqh school or

college publications.12

More than one fourth of all respmondents in this
survey believed that a secondary school journalism teacher
should have completed a college journalism minor as mini-

mal teaching preparation; even more than one fourth, how-

1

evef, felt that they had no basis for such a recommenda-
tion.

Almost one half (52.5 per cent) of the 490
teachers recémmended an English second teaching field for

journalism majors.13

Approximately one half of the 490 respondents
were in their first through fifth year of advising, which
fact reflects a large percentage of teachers who contri-
bute to "the relatively high turnover rate" noted hy John

Boyd in 196014 and James F. Paschal in 1971.1% Ppaschal

11,54,

121i4., p. 8.

131pia., p. 10.

14

N

15(‘lick and Windhauser, "Suggested High School
Journalism Courses and Teacher Certification Require-
ments," p. 8.

Ibid., p. 9.
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attributed the great change among journalism faculty mem-
bers to the fact that so many advisers are not well-com-
‘pensated for their time. However, approximately 90 per
cent of the AEJ respondents in 1971 agreed that advisers
%Pould be compensated,16 and the incentive of either
extra money beyond the base salarv or released time dur-
ing the daily schedule has long been uscd to retain good
advisers in certain school districts. As early as 1928,
George H. Gallup proposed additional pay for publications

advisers.17

Properly tra:ined, qualified personnel allo; high
schools to consider offering extensive journalism curric-
ula. According to Windhauser and Click, AEJ data indicate
that secondary schools should provide a minimum ct four
semesters of .journalism--preferably with a first-year
course in mass media analysis and forms of journalism
writing (for ninth and tenth dgraders). The second-vear
course, whose objective woulg be to produce student publi-

v
cations, could be open to eleventh and twelfth graders.
An ‘additional mass media course could accormodate unre-

stricted enrollment.18

Loryiq.

17George H. Gallup, "What Shall We Do About High
Schonl Journalism?" Journalism Quarterly, Vol. V, No. 2
(June 1928), p. 36.

18Click and Windhauser, “Suggested High School
Journalism Courses and Teacher Certification Requirements,"

p. 3.

L b
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Additional Windhauser-Click conclusions point

out that more than 75 per cent of the AEJ nembers re-

sponding advocated a faculty-supervised high school news

bureau wherever possible.19 Dr. Arthur M. Sanderson of

‘ -

the University of I'lorida, however, suggested implemen-

tation of a "PR Bureau" to arrange school-community

publicity, press releases, "spot news," radio announce-
20

ments, television films, slides, and broadcast tapes.
‘h P

Some professors responding to Windhauser and Click's

surveys considered the organization of a news bureau
21

impractical with high school journalism students.

A list of competencies expected of journalism

students indicates that 67.6 per cent of the instructors

L}
responding reqgarded typing the most-needed student skill.

More than one half of the respondents 1ndicated

that secondary school journalism teachers should have

master's degrees, and most of them aqreed that journal-

ism students in high school shculd possess a "B" average

in Eng4ish and an overall "c" averaqge hefore enrolling in

journalism. However, 65.6 per cent of the teachers re-

sponding contradictorily stated that journalism should be

“open to all students of the avpropriate grade level."22

191b1d. ~
-ZOIhid., pp. 3-4.

2l1hid,

221bid., op. 5=7; 12,

<3




Click sand Windhauser note that the majority of
the 490 high school journalism teachers responding in the

1972 three-state survey held that the main goal of high

23

school journalism 1s to produce publications. HHowever,

Click and Windhauser acknowledge that other journalism

studies completed by Gretchen Kemp in 1957, the Indiana
Committee 05 High School Journal%sm in 1965, and Laurence
R. Campbell in 197124 concur with 89.7 per cent of the
AEJ secondary school division members who concluded’in
1971 that the main purpose of such a course in the '70's

is "to make high school students 1intelligent consumers

of the mass media."?>>

Windhauser and Click have urged additional re-

search in journalism education by stating:

Several writers have indicated that the high
school curriculum must and will undergo drastic
revision. Beyond finding out what high school
journalism is like today, leaders and others
interested in it should work to conceptualize
and implement the secondary school journalism
or mass communication study approepriate for the
1980's.26

3

23windhauser and Click, "High School .Journalism
Courses, Teachers, and Perceived Professional Needs 1in

' (=

Iindiana, Nhio, and Pennsylvania," p. 5.

241 aurence R. Canmpbell, Evaluative Criteria for
High School Textbooks 1in Journalism and Mass Media (Tal-
lahassec, Fla.: Quill and Scroll Society in cooperation
with the College of FEducation at Florida State University),
October 1972, pp. 5-6.

25c1ick and Windhauser, "Suagested High School
Journalism Courses and Teacher Certification Requirements,”

p. 2.

26 . . . .

)’wlndhausor and Click, "High School Journalism
Courses, Teachers, and Perceived Professional Needs in
indiana, Ohio, and Pennsylvania," p. 15.
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Newswriting, editinag, reporting, and forms
of snecialized writing should rate nrime impor-
tance for both [programs].30 (See Appendix B.)31

Considered as a groum, NDean's respondents out-
¥Fined more demanding qgoals for advisers than did Wind-
hauser-Click resvondents. The majority participating
1n Dean's study belicved that students wishing to be
cgftiflod as journalisn majors should take 24 to 30
hours of journalism. {(Sce Apnendix c.)32 Journalisn
minors proportionally should be required to take 12 to
18 hours in their minor field. (See Appendix D.)33

Dean pronosed two requlired methods courses:
"nsne related tn teaching high school journalism and the
second related tn advisinag and directing high school

34 He further stated that student opubli-

publications.”
cations wory and student teaching should be considered

s1t1] trainin: for jnurnalizm najors who want to become
future advisers. Student publications work alone, he .

sa1-i, should be valued most hishly by non-journilism

Tronrs who wish *o bLesome journalisn teachers-advisers.

mr. Willla~- Dean, "Writaing Courses Hichly
Fatedi:s Trainin: the Joarnalise Teacher,” College Press
T (Srrina 1972), . 190

Recyew, Unll. 11, o,

2, . -

P N ] -
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Instructors surveved by Dean were greatly
alarmed by the number of "unqualified" advisers as of
1972. Those teachers responding who had begun journal-
ism education careers as "unqualified" advisers highly
recornmended required certification for advisers. Dean
thus created the program which appears in Appendix g35
and accompanied it with this statement:

It would seem to be in order to recormmend
that all states need to develop a definite
teacher certification program for journalism
teachers and publications advisers. S<hools
should not be permitted to merely give this
responsibility to an unqualified person--just
as they would not becpermitted to have an un-

gualified person teach chemistry or math or
direct the school choir.36

EARLY PROPOSALS TO IMPROVE
’ J-ED TEACHFER TRAINING

Despite this writer's emphasis on recent studies
about journalism education, Windhauser, Click, and Dean
were not the first to propose purposeful high school jour-
nalism courses and bonafide training of journalism teachers.

Joseph S. Myers, director of the Ohio State Uni-
versity Department of Jourrnalism in 1926, saw the need for
improved instruction as he labeled college journalism
+ecachers "mostly men with comparatively little actual office

experience.” Without condemning them, he noted:

A

r . . .

3%pman, "Writing Courses Highly Rated: Training
the Journalism Teacher,"” n. 18,

36Dean, "Iditors, Administrators Agqree: Fducate
Hish Schnol Journalism Teachers To Write, Edit, Gather
Nvews," . 11,
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Teachers of journalism should combine in
proper proportions pnractical experience in
newspaper work, knowledqge of teaching practice,
and inspirational qualities. . . 37

in 1928 Allen S. Will suggested that future col-
lege journalism professors (who would train future high
school journalism advisers) "be required to have five
years of versatile experience on a newspaper or newspapers
of high Standinq."38 Hle also acknowledged that textbooks
could not compensate or substitute for unqualified
teachers.3?

George H. Gallup in 1928 recognized the rapid
development of high school publications in the Midwest
and on the West Coast during the second decade of the
Twentieth Century. Gallup, however, attributed the great
number of faults i1n these new newspapers to poor super-
vision (untrained teachers) and called for newspaper
production to occur within a classroom atmosphere. He
said:

Journalism has found a place in the high school
curriculum. It is there to stay, in snite of those
who still believe that it should be entirely extra-
curricular. During the early days of high school

journalism, the work was entirely extra-curricular.
But this plan has been abandoned because it does not

-

3'Joseph 5. Myers, "The Teacher of Journalism,"”
The Journalism Bulletin (now Journalism Ouarterlv), Vol.
II (liew Series), No. 4 (January 1926), p. 12.

3Balien s. Will, "Concerning the Status of
Teachers," Journalism Quarterlv, Vol. V. No. 1 (Merch
1028y, p. 18,

3

9__ .
Ibid., p. 19.

1
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work . . . journalism work, to be of value to stu-
dents, must be carefully supervised. This is 1im-
possible 1n the case of extra-curricular journal-
ism.

. . . Supervisors haven't the time outside
their regular classwork to instruct students in
the various phases of journalism. Students won't
take the time to learn these things themselves.
The [extra-curricular] publication, instead of
being the product of many students, is the pro-
duct of three or four and, in not a few cases,
cf the supervisor alone. Publications put out
under this plan are sloppy.

. . . a course of some kind 1is necessary to
direct the efforts of the high schonol staff.

Many schools have added courses in journalistic
writing.

) «. « « The class . . . , moreover, 1s open
onlv to the students who have received the high-
est grades in previous English courses. Those
who would undoubtedly profit much by learning
to write in a clear and concise way are barred.

. . . Perhaps it would be a wise plan to
urge all high schools to require a onhe-, two-, Or
three-year course in the essentials of writing,
journalistic writing, or call it what you will.

Out of the course in journalistic writing has
come the course in journalism, which is fast find-
ing a place in the curriculum of the largest and
in some of the smaller high schools. The fears
of college.professors, that high schools were
stealing all of  their thunder, have been proved
groundless.

Gallup then issued perhaps the first plea for reorganizing

college journalism education teaching goals:

. . . the school or department of journalism,
if it is to make the most of its opportunities,
must go beyond the mere practices of journalism--
1t must deal more in ideas and less in technique.41

rfallup also recommended that the Association of Schools

and Departments of Journalism "foster research work in

0 .
Gallup, pp. 34-35.

4l1pid., ». 35.
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this field in order to give proper guidance to high school

courses in journalism and to high school publications."42

(The Quill and Scroll Society later recognized Gallup for
his insight by establishing the top newspaper evaluation
award for high schools and naming it after him.)

M. V. Atwood, an associate editor for Gannett
Newspapers in 1931, reminded journalism schools of theirF
dutv to "weed out the misfits" when he warned, "There is
no place on any newspaper for a person who is only seeking
a job."43 Atwood's conclusion applies even today, and it
should be extended tc say, "There's no place among col-
lege and high schogl journalism teachers 'for a person
who is only seeking a job."'" '

THE CONTINUING NEED
FOR HIGH-CALIBER J-EDUCATORS

NDespite the logic of the above statement, 5ourpa1-
ism schools have not demanded the best students‘agd the
besf faculty members long enough. As late as 1953, 40
of 115 jourgalism instructors at teachers' colleges ad-
mitted to Louis Inglehart, now a Ball State University
journalism professor, that they were "not qualified to

teach journalism." Seven among the 115 confided that

421pid., p. 36.

43M. V. Atwood, "Proposed Plan for Certifying
to Capability of Persons in Journalism," Journalism

Quarterly, Vol. VIII, No. 1 (March 1931), p. 24.
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thev "had no training background whatsoever for their
p051t10ns."44

As late at 1972, according to Frank Deaver,
only 207 of 553 junior colleges (37 per cent) employed
journalism teachers with fhe equivalent of college jour-
nalism majors (considered 30 semester hours in Deaver's
survey), At least 112 other journalism instructors
among the 553 schools (20 per cent) had had no academic
training in jqurnalism. The latter figure included only
those faculty members who specified "no hours" of t;ain-“
ing. Those who 1ef£ the answer blank would have in-

. creased the percentage if they had been counted.45 Thus
the majority of juninr colleqge journalism teachers re-
sponding were "less than adequately prepared” or "totally
unprepared to offer valid instruction in journalism."
Most of them earned degrees in other majors, did their
teaching in other departments, and were appointed publi-
cations qunSArs "for reasons other than preparation or

interest."46 The junior college journalism student,

nevertheless, needed to cope qith this disadvantage as

*

L
Louis E. Ingelhart, "Journalism Instruction
in Teachers' Colleges," Journalism Quarterly, Vol. 31,
No. 2 (Spring 1954), n. 238.

5 .

4'Frank Deaver, "The State of Journalism Educa-
ti1on Today," Community and Junior Colleqge Journal, Vol.
43, No. 3 (November 1972), p. 31l.

46

Ihid.
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as well as the fact that, prior to 1973, his two-year
journalism program may well have been one of many that
existed for the wrong reason: to staff the school pub-
lhcation rather than to educate individuals about jour-
nalism.47 1n 1973, however, the Junior College Jour-

' 4
nalism Association recommended national guidelines to
improve the course content apd journalism teacher com-
petency level at two-year cdlleées. J-ed instructors
at junior colleges thereafter were expected to meet
either course/degree or media qualifications in their

assigned teaching subjects.?48
A
|

/
Seemingly not until 1972 did men like Daniel

- J, Dieterich, research associate for Research in Educa-

tion, accent "a growing recognition of the nced for

better nrofessional preparation for advisers."49 Die-

terich then pointed out that sponsors must be able to
!

tackle problems of cenéorship, finances, business manage-
ment, news sources, the role of minority and disadvan-
taged students, plﬁé the question of "what constitutes

news?" In publishing a Leonard Heldreth book review,

47 bid.

48'I‘he Articulation Committee of the Junior Col-
leage Journalism Association, "Guidelines for Two-Year
Journalism Courses and Programs," ERIC Microfiche ED 083
605, Research in Education, Vol. &, No. 3 (1973), pp. 2-5.

9Daniel J. Dieterich, "What News Is Fit To
Print in the High School Press?" English Journal, Vol.
61, No. 2 (February 1972), p. 299.

/
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Dieterich considered the predictable contrast hetween
trained advisers, who know how to maintain sound publi-
cation finances, and untrained advisers, who generally
panic‘about bookkeeping or strugqle more with publication

problems. Dieterich recalled Heldreth's words:

’
~

. . . business management is frequently casual
because few advisers have specific preparation
in business procedures and the staff is more
interested in editorial activities . . . [high]
schools'ghiph offer journalism courses and
schools "whose newspaper advisers have a minor
in college journalism are more successful in
business.opgortunities than those lacking such
advantages. 0

Ed

Advisers, by nature, aﬁé(destined to cope with
change, and it seems reaséﬁable that increased soul-
searching followed the 1960 era of student protests,
underground newspapers, and censorship court cases such

as Tinker vs. Des Moines Independent School District in

1969.51 From this case, advisers and administrators be-

came aware that

. . . students in school as well as out of school
are persons under the Constitution . . . [and] do
not shed their constitutional rights to freedom

of sveech or expression at the schoolhouse gate.52

Journalism teachers thereafter became pore vocal about

sharing their problems and concerns, a press association-

N

501hid., pp. 298-99.

51, .

>“1bid., pp. 297-300.

52phe Ccommission of Inquiry into High School Jour-
nalism, Captive Volces: High School Journalism in America,
New York: The Robert F. Kennedy Memorial, 1974, o. 3.
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sponsored "help hotlines" encouraged an open, conscien-
tious attitude toward journalism teaching problems.

) Certain sponsors have learned how to prevent
frequent student-teacher clashes, and Robert L. Totting-
ham, University of Wisconsin at Madison, has labeled them
"catalytic" advisers. Sgch persons activate reactions
among their staff memberslwithout entering too much into
each publication decision®3 and are understandably rare.
Although it is difficult for beginning advisers to know
how to be catalytic (i.e., when to let students éxperi-
ment with their own 1deas), more high‘school journalism
teachers each year are learning to delegate editorial
responsibility to their students.

Three teachers who could be called "catalytic" are
Veita Jo Hampton, St. Charles (Mo.) High School publica-
tions adviser; Sally Ullum, Mentor (Ohio) High School
English and journalism teacher-adviser; and Carolyn‘
McCune, Parkersburg (W.Va.) High School journalism and
English instructor. All three have researched trends in
journalism education.

Mrs. Hampton has discussed the types of advisers
in this way:

. . . Reams of factual evidence illustrate how

arbitrarily [too many] advisers are selected,

how ill-prepared thev are to teach media, and
how rapidly they transfer to greener pastures.

53Rrobert L. Tottingham, "The Adviser As Catalyst
for Change," The CSPAA Bulletin, Vol. 31, No. 1 (May 1973),
Pe 7.
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Such evidence constructs a poor image of advisers
among admlnlstrators, parents, and the general:
publlc.

Regardless of the image that a particular journalism
teacher projects, Mrs. Hampton adds that the adviser is

. . . primarily concerned with truth and honesty
per se . . . advisers motivate, initiate, moder-
ate, and evaluate people and programs all with=-
in the role they play as school diplomat, PR
person, and liaison among staff members. Advisers
working to improve themselves and their programs
will interpret, intervene, intercept, and intro-
duce devices for control of their own pos;tlons.
The positive force adviser leads. . . . 55

In or8er to "lead," the adviser needs confidence based
on adequate training. Miss Ullum reaffirmed the need
for well-qualified advisers in a 1973 term project by
stating:

A high school jdurnalism teacher must be prop=
erly accredited and trained’to meet thec tasks re-
quired. . . . ‘Courses have developed on an cle-
mentary level with relation to existing social
requirements, mass media problems, or the basic
tenets of journalism production, due to unquali-
fied journalism tegcher§256

Borrowing the thoughts of Laurence R. Campbell, the young

adviser also stated:

The high school journalism teacher 'should be
endowed with a high degree of intellectual curiosity,
a qualified education, a sense of responsibility,

-

‘4V01ta Jo Hampton and Rory Riddler, "Color Us
Oorange," Communication: Journalism Rducaticn Today, Vol.
6 (Summer 1973), p. 8.

r. o
’?1bid,

5(’Sally Ulium, "Challenges in Journalism" (Cur-

riculum Outline for Special Tobhics 341, West Virginia Uni-
versity, July 1973), p. 3.
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the ability to get along with other people, a
capability for hard work, and a respect for de-
tails. In addition, the tecacher_must genuinely
enjoy working with young people.

HOW WELL DO WEST VIRGINIA COLLEGES
PREPARE J-EDUCATORS?

Mrs. McCune has referred to the problem of un-
qualified advisers by citing the need for better teacher
preparation in West Virginia. Her 1974 master's thesis
recommends a state high school journalism curriculum
which demands more of college programs that aim to train

future advisers.

To urge that the education of publications ad-

visers must be improved, Mrs. McCune cites the opinions

58

of 40 certified journalism instructors and 37 uncertified '
instructors in the state.
|

The West Virginia teacher-adviser reccapiltulates ~
the advice of Charles Zuegner, who earlier recommended

that

N n
. ... college departments and schools of "journal-
ism interested in high school journalism programs
and publications expand their efforts by offering

, short courses, accredited summer courses, and

publications conferences for the benefit ogghigh
school teachers and publications advisers. N

| o4
Laurence R. Campbell, Careers in Journalism

(Chicago: Quill and Scroll Foundation, 1955), pp. 108-12.

8
McCune, p. 20.

59

McCune, pp. 8-9. . .
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West Virginia University already offers a fall
high school journalism workshop ecach year, and a one- h
week summer teacher-~student workshop will he implemented -
by the University during 1975 at this writer's and Mrs.
MCCune’s\éugqestion.60 :

However, Mrs. McCune still has reason to criti-
cize the West Virginia certification policy which allows
language arts majors to become journalism sponsors upon
completion of five hours of-:colleqe jcocurnalism cources. |
Mrs. McCune considers such a practice "inadequate" based
on data from her master's survev and from the 1962
master's thesis of Jane Dumire, now a Fairmont (W.Va.)
State College journalism professor. Miss Dumire charac-
terizes the languaqge arts student who becomes a jour-
nalism teacher-adviser as a"'Jack o' all Trades' who is
shortchanged in English, speech, and journalism."61
Both Mrs. McCune and Miss Dumire believe that "the lan-
guage arts certification program should bhe reassigned
or redefined *for elementary teaching only or [it] should

be oliminated."62

-

Mrs. McCune strengthens this admonition by
printing confessions of former lanqguage arts majors.

who, ‘after they became teachers, realized that they

608tatement by Earl N. Straight Jr., personal
interview, February 7, 1975.

\
61Ibid., p. 11.

-

6

2Ibid.




"needed additional or more in-depth preparation in col-
lege to adequately teach high school journalism or

serve as publications adv1serls]."63

Sixty-four of the 77 instructors responding to

Mrs. McCune's survey recommend that college jourgalism
teacher preparation proqgrams include two high school
journalism courses: (1) "Introduction to High School
Jeurnalism®” and (2) "Journalism Methods." The high
school teachers responding advise further that the first
course be considered a prerequisite for the second. One
of Mrs. McCune's respondents especially advocates that
teachers take a methods course: )

Such a course should be worked into general educa-

tion courses since many non-journalism education

majors and minors have no way of knowing that, one

day, they will be . . . adviser[s] for a high school
newspaper or yearbook. ’

Mrs. McCune's cemparison of 7journalism curric-
ula at Glenville State College, Fairmont State College,

¥

Marshall Univexsity, and West Virginia Univers%ty shows
that all four institutions offer one course each and
have similar requirements for future advisers. Journal-
ism education instructors at all four schools share the
"difficulty of teaching non-jcurnalism orlenkod students

and journalism majors and minors in a combined course."

Fairmont State Colleae, however, offers one section for

Lot

63

Ibid., p. .32.

b4 1pid.; p. 39.
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quality proqgrams for the benefit of high school journal-
ists. Two levels of change, however, are still essential.
College orofessors must i1mprove teacher-training curricula,
and secondary school teachers must «aroll in beneficial
courses to improve their ability to teach and to advise.
Attitudinal changes are required for additional progress.
Secondary school administrators and teachers must admit
that they have acted as censors and cope honestly with
+he hith school journalists' right to freedom of the press.
Oonly then will censorship problems decrease. Only then
wi1ll adviser-staff respect develop to a mutual degree,
students hbe ahle to make their own editorial blunders,
and sponsors lose their fears about how to handle "the
next controversiai topac.”

Prrnbably the 1ssue that is most sensitive for
g+udiert writers and surnalism teachers alike 1s "Who con-
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di1torial policy? Who, 1f anyone,
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studs, therefore, also must ex-

ar1m.- ¢*c *oarher's role in answerini those related ues-

stuydents wiil make nmistakes and
the1r rithts of a free rress 1if
erey are percitited to exercise them 1s undeni-
atie, but *he bengfyts ¢ f freedorm are nf para-
p—t - l-»r;:rtln;:;-.. -
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teaching students ethics and responsibilities,
. . . permitting them to make the ultimate
decision on the contents of the newspaper
also is essential.’}

Captive Voices: High School Journalism in

America, perhaps nore f;ankly than anv previous publica-
tion, cites the problems that have shackled secondary
schocl reporters, editors, and sponsors for years. The
1974 publication arose f;om a $65,000 Robert F. Kennedy
Memorial fu;d drive that sought to involve youth in

* . . . learning about, reporting, and acting on such

issues [as poverty, discrimination, and civil liberties].
Information that the Kennedy Commission reports was based
on data from public hearings, consultation meetings, sur-
veys, content analvsis of student publications, and re-
search studies.’?

Franklin Patterson, chairman of the Commission
of Inquiry into High School Journalism, points out:
"american high schools are the only secondary schools
anywhere that pro-ide experience in journalism as part

e . .
w16 tiowever, despite this boastful

of their curriculunm.
generalization, Cormission findinqgs indicate that many

i'.S. journalism teachers may have diluted such a course

Ibid., =. 12,

TIbad., pras o i11-X1v.
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to the extent that its value is duestionable. The fol-
lowing facts seem especially noteworthy:

Sixty~-two per cent of American secondary school
teachers responding to the Commission of Inquiry favored
censorship of school newspapers. According to an NEA

survey which precipitated the Commission's study, teachers

consider censorship "a duty."77

Fifty-three per cent of the students polled by
the éommission believed that éheir school newspapers were
used tc create a good impression; 27 per cent disagreed,
and 20 per cent had no opinion. Among newspaper staff
members surveyed, however, 60 per cent bhelieved that their

pablications were public relations devices; 27 per cent

disagreed, and 13 per cent had no opinion.78

Except in rare cases, the study notea, advisers
do not encourage minority students to develop journal-
istic talents. The Commission reports:

The emphasis on arades and participation in
journalistic classes as a prerequisite tc becoming
a staff member of a newspaper has contributed to
the scarcity of minority journalists and minimized
journalistic skills other than those measured by
grades. This has placed a low priority on initia-
tive, curiosity, and familiarity with significant
issues, attributes considered essential for good
journalists.

771bid., p. 29.

"81bia., p. 43.

791bid., p. 66.
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wWhile the majority of students at non-minority and mi-
nority schools are not required to be currently enrolled
in a journalism course in order to be on a publications

staff, the majority of students at récially balanced

8n

schools are. Not surprisingly, the Commission dis-

covered that

. . . schools with a predominantly minority
student population have the largest ratio of
inexperienced journalism teachers. One third
of them had no training or background before
taking their position3, compared with 10 per
cent at schools with a predominantly non-
minority population and 3 per cent at racially
balanced schools.8l

The Commission recoanized that United Stgtes
high schools "accord journalism and journalism cducation
low priority."82 They offer journalism instruction al-
most entirely on an elective basis, assign the subject
to teacher-advisers who generally lack special skills in
the subject, often fail to compensate advisers fer extra
work, schedule media productions on an extra-curricular
basis--if at all--and provide minimal publications

budqots.g3

Accordinqg to Captive Voices, professional jour-

nalism orqganizations have only recently beqgun to advocate

801hiad., p. 192.
81”)1(1., p. 91.
R21bid., pp. 111-12.

831bida.
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improved scholastic journalism programs; in 1973-74 the
Journalism Education Association offered professionsl
support to students and teachers involved in freedom of
the press controversies, 84 Altho&qh high schools have
not yet become active in using the media, the Commission
has emphasized that broadcasting professionals, for their
own good, should "concern [themselves] with problems that
. cripple high school journalism."85 The Commission added:

Although scholastic journalism organizations
serve useful purposes, they are part of the status
quo of a sick institution. They have failed to use .
their prestiqge and potential to be a force for re-
form. . . . They demonstrate a low level of con-
sciousness of the problem of minority access and
little awareness of the extent, forms, and perni-
cious effects of censorship.86

The inquiry team also noted:

The great majority of high school fjournalism
programs investigated by the Commission did not
encourage free expression, independent inquiry,
or investigation of important issues in either
the school or community. Most high schoo¥% publi-
catlons analyzed were found to be bland and often
served as public relations tools for the schools.8

Regarding journalism teachers in general, the
Commission concludes:

Given an atmosphere of relatlve freedom, quality
journalism education depends more than anything else
on teachers and advisers who ‘are committed to the need
for journalism in the high school. Fven experience

B41bid., p. 112.

B51bid., p. 125.
861bid., p. 108.

871bid., p. 111.
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and training are not essential if a teacher is
willing to learn and dedicated to a journalism
program. . . . [This statement is debatable.
Amonqg non-ijournalism majors, few advisers know
how to channel their ingquiries or wish to im-
prove their students' programs.]

Unfortunately, surveys indicate that a
majority of teachers and advisers not only have
little or no journalism background but have
relatively little interest in taking their jobs
in the first place.

Less than one half the teachers surveyed by
the Commission had either more than 12 hours of
college preparation or experience in journalism.
Only 32 per cent of them had requested their
assignments.

The fact that the nation's schools and de-
partments of journalism at the university level
have been primarily occupied with the training
of professional jourpnalists and not journalism
educators has contributed to the dearth of
-qualified high school teachers. Most university
departments do not have a sequence for under-
graduates preparing for secondary school accredi-
tation. Few have a close relationship with the
campus school of education in the development of
methodology courses or student teacher programs.

The lack of undergraduate programs has led
to the pervasive band-aid programs in most states.
English and business education teachers tempo-
rarily diverted into journalism are often urqged
to enroll in summer journalism workshops, . . .
Such teachers, understandably, are merely trying
to keep their heads above water in dealing with
basic layout and staff organization and are not
expecting challenges in investigative writing or
analysis of student rights issues.

Since the turnover of journalism teachers is
as high as 60 per cent annually in some states,
follow-up programs are difficult to develop. But
the problem is further compounded by the turnover
of state scholastic press administrators who are
commonly graduate assistants who move on when they
complete their degrees. The mainstays, then, of
most state and regional programs of teacher sup-
port are the veteran advisers who sustain long-
term roles in the s&ate scholastic press associa-
tions and often set the priorities for seminars,
conferences, and workshons for students.

With the lack of teachers trained 1in journal-
ism, the job of journalism teacher often goes to
an English teacher or any teacher who winds up as

47
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adviser to the newspaper. . . .88 s
Carlos Guerra, a Chicano community organizer
from San Antonio, Tecxas, aptly described journalism
teachers another way for the Commission:

Very often we find that journalism teachers are,
first, people who have never worked on newspapers,
people who have no real contact with what journal-
ism is. They worked maybe with a colleqge paper
when they were in college. Secondly, they are
almost entirely white Anglo-Saxon Protestants and
very middle-of-the-road or conservative. They're
a type of people who are keepers of the status quo
and would certainly not rock the boat. They hide
behind terms such as "professionalism" and "objec-
tivitv," neither one of which can be attributed to
the press in any respect.

Journalism teachers . . . frequently are re-
quired to bear unfajr burdens of heavy scheduling,
inadequate compeﬁgation, and--in cases where they
buck the tide of censorship--job insggurity.

. . . unfavorable working conditions, including
censorship problems, account in part for a high
turnover of jcurnalism teachers and advisers. A
survey in California indicated that two out of
three changed assiqgnments yearly.89

Despite its disturbing findings, the Commission

offered some compassionate observatiogs:
. « . school teachers egd administrators work in
a situation that is subject to many kinds of
pressure from many different directions. We
understand that often the ecasiest course secems
to be to play it safe. But we are also convinced
that school people can deal with such pressurcs
effectively, with wisdom and courage, when they
see that really imnortant things are at stake.

We know that school people can--and in some '

cases do--find remedies for the kinds of needs

88 1bid., pp. 89-91.

891pbid., pp. 91-92.
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and problems our inquiry discovered. We heard
from teachers and administrators and students
whose very work itself demonstrated that nega-
tive conditions of censorshlp, minority access,
and educatlonal quality in ]ournallsm are not
inevitable . . . the kind of recommendations

we have presented can indeed become the reality
if school people want it so.

The Commission chairman noted:

. . . WeTbelieve that high school journalism
for too lonag has existed in a qray, shadowy
area of public concern . . . it is time to
bring it forth as one of the most potential,
most educaticnal, most exciting means avail-
able for young people to meet and_ come to
understand their world and ours.

. . . many school officials claim the
authority to fully control the content of
school publications. A -major obstacle facing
high school journalists (and often their ad-
visers) is the asserted administration posi-
tion cof the school as<Eub1isher. The argument

set forth by these officials 1s: "We finance
the paper; therefore we rlqhtfully control its
content,"

This argumeht has been consistently re-
jected by the courts.92

. . « The fact is that high school students
have--or should have--as much right to free
speech, free press, and free assembly as anvone
else, and [they should be] subject only to the
same kinds of common-sense restrictions that
apply to everyone else.

90Ibid., PpP. X1X=XX.

91Ibid., XK=XXL.

gthld., p. 154.

31bid., p. 135. -
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Chapter 3
METHOD -

Four major experiences led this researcher to
become more curious about college courses offered for
future journalism teachers-advisers throughout the United
States: four years of teaching Aigh school English and
journalism, supervision of five student teachers, reading
scores of magazine articles about the task of sponsoring
high school publications, and serving one'year as a grad-
uate teaching assistant in "High School Journalism"
(J-125) at wWest Virginia University.

Fncouragement by Dr. Guy H. Stewart, WVU School
of Journalism dean, and Dr. Edward C. Smigh, chairman of
graduate ﬁfudies, was responsible for this writer under-
taking four preliminary jcurnalism education projects:

(1) preparing a recgrimended journalism teacher's biblio-
graphy (Appendix F), (2) compiling a requisifion ligt of
high school journalism-related references for purchase

by WVU (Appendix G), (3) surveying West Virginia teachers
about their own and their gtudents' interest in attend-
ing a "Hiqgh School Journalism Day" workshop, (4) desiqgn-
ing twoe syllabi for J-125 at WVU (Appendices H and I),

and (5) comparing the WYL journalism cducation program

with others by creating a questionnaire (Appendix J) and

(o]




mailing it to 117 persoﬁs associated with journalism

education and/or- hich school journalism instruction in

the U. S. The January 1973 Journalism Educatorl and

the 1973 Newspaper Fund "Guide to College and Graduate

Courses fspecially for High School Journalism Teachers
and Publications Advisers" together provided a list of
schools presumably offering practical courses for future
and current advisers. This writer says "presumably” be-
‘cause scveral respondents admitted that courses in the
" two quide§>have‘peen defunct for years.

The(tétal nuﬁber of respondents was thus 104
(88.8 per cént) of the 117 which reportedlg provided
hich school journalism-publications advising courses. -~
Fifty-six instructors (47.9 per cent) responded to the
June 28, 1973 mailing of a three-page questionnaire by
the first deadline, July 25, 1973. Thirty-six additional
instructors increased the response to 92 (78.6 per cent)
by the second deadline, August 22, 1973. Twelve other

- 9

instructors answered the survey by the final deadline,
January 25, 1974.

Tabulation of data from the questionnaire was
completed by using the Statistical Analysis System on

the WVU computer. Single- and multiple-freauency
L

]LJRUP W. Cilleland (ed.), Joarnalism Lducator

vol. 27, No. 4 (Minneapolis, Minn.: Association for Ti-
ucation in Journalism, January 1973), op. 17-192.
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calculations2 were analyzed by forwarding input control
cards to SAS. These cards determined which variables
were to be analyzed and 1n which fashion. The resulting
statistics allow?d this researcher to report the status
of high school joqrnalism courses today at the 104 above-
mentioned schools.

.

In reading th.s paper, one should assume that
the term "journalism education" refers to jouréalism
courses aimed at educaflnq college students to become
future journalism teachers-ppbllcations advisers. Cer-
tgin survey respondents were reluctant to accept the

)

. foregoing- definition of "journalisnm education,”™ so they

assumed’ghatétheir "trtal number of sequence hours” in-

‘e

cluded all journalism, Enaglish, and lanquaqge arts course
hours necessary te complete cither journalisn certifica-

tion, a journalism major, or a journalism minnr.

. 7 N .
liowever, because ‘the survey was nailed tc only

~ s
-

T
. . 5
teacher-traininqg proarars, the percentage misunderstand-
. X "
ing the term "journalism education” was ’nin.ina’]/.’

those schocls associated with high school\ifurnalism or

Answers t» checklist,, completion, and open-end

auestions helped this writer to formulate npininongrabout

N ' )(J
chanqging the WV "H:gh School Journalism® ocourse frgm a
- Ta \

N\

2Anthony J. Barr and Jarmes H. Goodnight, A
toartg Tirde +n tho St 15t 1oal ﬁnx{z;ig Cogeope (Py1aigh,

7.C.: North Carolina State University Depaf&nent o3
Statistics, Auqust 1972), n. 216,

\) ) i 1
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by Julian Adams and Kenneth Stratton, Creative Communi-

cations Ly Jtan an? % 11y Wiseman, Advising Advisers by

.

AVU alurmnus Carl H. Giles, Teacher's Guide to High

Schoel Journalisn by the Indiana State Department of

Pullic Instruction in cooneration with The Yewspaper

Fund 0f The Wall Street Journal, .Journalism in the !Nass

'y

&

>dia by %orman B. Moyes et al., Yearbook Editing, Lay-
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Twenty-five of these (52.99 per cent) have 21-130 hour
. pregrams; thirteen {(27.08 per cent), 31 or more houfg;
six (12.50 per cent), 10-20 hours; and four (8.33 per
cent), 1-9 hours. ™wo of the fiftv schools with se-
quences did not report the svecific number of hours.

Although ten journalism departments said they
had planned a high school journalism sequence, only six
stated their intended number of hours. O0Of these, two
expect to schedule 21-31 hours during the academic years
to follow:; one, 31 or more hours; one, 10-20 hours; one,
1-9 hours; and one does not Lnow.

Finhtv-nine of the 104 schools stipulated the
class rank reaquirements necessarvy for enrolleess in high
school iournalism classes. Nne third (34 or 18.20 per
cent) lirit these courses to juniors and sceniors. Other
resoondents are thaecs elgnteen (29,23 ner cent) who open

thpir classes to freshoen through seniors. o douht,

ngeructors cannnt oxpect all persons an

shoge o thtoln

-

si4- ~1iss - perforr academicaiiy with the same orol)-

e s e raeretl angren S coprt.lete addrtignyl or gid-
careed o gimpinments, N othard aoreyn o f regonmionts (13
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) Table 2

Rank of Students Enrolled in Journalism
Fducation Courses

Number of )

Rank schools Per cent

Juniors and seniors 34 38.20
Freshmen throuch seniors 18 23.23
Freshmen throuch graduates 4 4.49
Juniors, senliors, graduates 11 12.36
Seniors only 5 5.62
Graduate students only 3 3.37
Seniors and graduat-s students 4 4.39
Sovhamores, juniors, seniors 3 2.719
Sopharores throuth oryhaates 2 2.2°%
Trtals 39 100.99

[
<
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Most schools with journalism education programs
do not channel majors and non-majors into separate classes.
More than one half (52 or 59.77 per centvpf 87 respondents)
ﬁote that all types of students enroll in one group to learn
about journalism teaching-advising (e.g., journalism educa-
tion majors and minors, and English and language arts educa-
tion majors, as well as all other interested education
majors.)

According to instructors of college journalism
classes, knowledge of teaching procedures is assumed in
many classes, but familiarity with journalism concepts is
not. Ten schools (11.49 per cent) limit their advising
courses tc journalism education majors and minors, English
majors, and language arts education majors. (See Table 3
¢or additional respondents in this category. Seventeen

schonls did not respond to the question.)




Table 3

Types of Students in Journalism
Fducation Courses

Restricted/unrestricted
ocourses

Only journalism majors
in a course

Majors and non-majors in a
canbined class period

Journalism majors in a
specialized course;
non-majors in an
elamentary course

Education majors in a
course

Minors and non-minors
ir. a canbined course

Only journalism majors
and minors in a course

Totals

11%.09
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Altogether, 74 of .86 schools (86.05 per cent)

answerinqg another question stated that journalism majors
and non-majors are reqistered for th2 same course. Only
three schools (3.49 per cent) schedule journalism majors
by themselves in teaching-advising courses. Only three
(3.49 per cent) restrict enrollment to journalism majors
and minors; three (3.49 per cent)‘admit only journalism
minors and non-minors to the journalism education course
of fered. Two schools (2.32 per cent) divide the type of
training nrovided. While journalism majors undertake a
specialized course, non-majors hegin theilr ac-quaintance
with journalism education=in an elementary coursc. 7inly
one department (1.16 per cent) aims to teach education
majors of all types 1n the same course. Ficdhteen 1n-
structors did not reply to the gquastion.

approximately one fi1fth of the schools (21 of
%2 with 1ournalism e-ducation setuences) require students
sk ine adr1ission to hich schonl iournalism classes to
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seventy-eight schools responding to the question, thirty-
four have none Because twenty-six school representa-
tives did not .cspond, the author assumes that”as many

as sixty of 92 schoels do not specify prereqdisitns for

.

journalism methods students. However, -fourteen schools - .

LY

(17.95 wver cent, of 78) do demand courses oth&r than news-

. -

writing and editino prior to students taking high school

.

journalism-advising. Twelve schools (15.39 per cent)
require newswritinj, editing, and other courses. Still
smaller groups of schools report prerequisites of news-
. - - /. . 3
writing only, newswriting and courses other than editing,
or rmerelv 1nstructor aporoval.
Journalism education courses are required for
- X
student teachers majoring or minoring in journalism at
fiftyv-s1x% schools (65.12 per cent) amonl A6 commenting,
Such ~ourses, however, are not mandatory at 39 schools

(34.83 per cent c¢f thos~ responding}. Eighteen schools

-

d11 not resuond.
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one could- say that future advisers probably become fa-
miliar with the follawina in thelir training: newswrit-
ing, covyediting, procfreading, layout: yearbook lavyout,
desiqn, and production; firnancina publications {(budget-
ing); advertisina; freedom of the press, censorshigp,

and libel; choosing a newspaper printer; creatinag a
publications staff and assigning duties; evaluating
student work (staff critiques and beat stor:es); ovub-
lishing a newspaper (mecting deadlines and accomplishinag
related tasks); counting headlines for a newspaper and

1

g
[
d
-

‘

for a yvearbook; and typoqranhy. (Sfee Ta

complete listing of subhincts considered and *he rircont-

ade of respondents which teach ath unit.)

Individual un1t fresugencies ndicare gt
3
students a* f1f%y por cent or tore 8 the sohocde ree-
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The total reqguivements of the Teacher I'ducation
Program (General Fducation, Professional Bducation,
and Major) must be met by all students secking initial
certification and recommendation from the College of
Fducation at Kansas State University.

. . . We do not have a program set up for high
school journalism teachers.  The 12-hour requirement
for certifircation was a recent change from a 6-hour
tequirement,

Students hn our high ~chool journalism class]
are the same caliber as our journalism majors.

Certificagron 1 journalism requires twelve
semester hours 1n such courses as the following:
basie¢ journalism, photography, survey of mass communi-
cation, reporting, and school publications. [Students]
may take up to nine hours of journalism for an English
teaching field, which requires competency i1n composi-
tion, literature, and language. (Kansas State Uni-
versity Journalism and Mass Communications Department,
Manhattan, Kansas) ’

We do have a problem in that we are weak in the
vearbook arca as we do not have a faculty member who
has the necessary cxpertise 1n this ‘area.  The problem
is resolved to some txtent hy having graduate students
who have taught in high schools and have been yearbook
advisers to present lectures, lead discussions, otc.,
in the seqaqment of the 'Supervision of Hith School Pub-
lications' devoted to yearbooks. The 1tems pertaining
to classroom functions, such as course outlines, se-
lecting a test, etce., are covered in the 'Teaching
Methods' course of fered by.the Co.lege of bducation.
Journalism majors 1n the methods course are assiqgned
to journalism faculty members who supervise the
students 1n nrevaration of a course outline, text se-
lection, prepardtion of assignments and tests, grading,
and critiaquina students' papers, cote.

The state of consziders I'mglish nearly
enouth like journalism to be accepted for much ot the
journalism certificate. A persor with an Fnqglish
certitficatt can include journalism certification by
completing si1x semester hours of journalism. A person
without a certificate 1n I'nglish must complete 20
semester hours of journalism. The Jjournalism majors
who scek jousnalism certification must complete 24
hours . . . Inglish majors must complete £ hours and
three of those are 'Supervision of High School Publi-
cations,' which becomes tor most of the non-journalism
students an Introduction to revortinag, editing, layout,
ote. They «solect one other 3-hour course., (Anonymous)

o
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It's not likely we would accept these (journal-
1sm education majors, journalism education minors,
language arts majors 1n education, and all other ed-
ucation majors) 1n high school journalism classes,
for a strong background in journalism would be re-
quired to put together the journalism teaching units,
etc., students have to deal with in their assignments.

. « . [It] actually works out as having only
majors and minors in the class.,

[We have] no.formal prerequisite [for high school
journalism]}. But I say that students will need to
know photography, news writing, advertising, editorial
writing, etc., 1n order to prepare assignments. If
some fecl inadequate, they leave. or bone up.

Journalism education classes are required for a
student teacher with a journalism major or minor.

I believe the caliber of students in journalism
education has declined over the past three or four
years. It is a feeling I have, but I have no documen-
tation to prove it. The better journalism students
seem to stay away from this sequence since jobs have
become scarce and go 1nto news-editorial, broadcasting,
advertising, PR, etc. Some of our poorest writers
seem to end up in journalism education. (Northern
Illinois University Journalism Department, De Kalb,
Illinois)

Generally good students [enroll in journalism .
education] but not enough of them to make the sequence
worthwhile,

News writing, reporting, typography, photography,
and editing prerequisites plus journalism education
classes are required for a student teacher with a
journalism major or minor. (Anonymous)

four students arc] very capable and have a keren
interest, The teacner surplus around the nation may
reduce the number of potential journalism educators
in the future. (Central Michigan University Journal-~
ism Pepartment, Mt. Pleasant, Michigan)

Due to a combination of factors, the course (J-
419, *Teaching Journalism and Supervicsing School Pub-
lications,' 3 hours) 1s not being offered this year,
One factor is a new state law removing journalism
from the list of authorized teaching majors. We are
working out ar arrangement with the English Depart-
ment for a joint Inglish-Tournalism major of some
sort. to overcome this prohlem. (California State®
University at Long Beach, Tonag Beach, California)

[
’
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be given to prospective high school teachers? My
own eeling 1s that three separate but somewhat inter-
related areas are involved: ~‘'traditional journalism®
content, 'mass media' content, and 'communication' or
‘mass coMmpnicatlons"contont. .

ﬂ . . . what kind of journalism indoctrination is

. . s s = - e . . . « ' . o' e . . . . . . .

I have an idea.(although I roail? don't know--
and 1 hope you will be able to tel. us) that many,,if
not most, high school journalism courses are taughi :
along the traditional lines. I do know that a few
high schools in cur six-county Greater Tampa Bdy area
are experimenting with senior courses in 'Mass Media'
or 'Communication'--courses which either replace the
traditional 'Senior English' or the traditional 'jour--
nalism' course. Nearly all the journalism textbooks,
however, are traditional in approach (Spears, Hach
and Fnaglish, Hartman, Arnold-Krieghbaum, Adams-Strat-
ton, etc.) and have the newspaper journalism approach, *
often with a chapter nod to the yearbook and magazine.
The only one 1 know of which departs from the tradition
is Jan and Molly Wiseman's Creative Communications:
Teaching Mass Media. [Since this response was submit-
ted, Billy T. Ross and Ralph L. Sellmeyer have written
School Publications: A fjuidebook, which attempts to
prepare future teachers for handling the husiness and
financial aspects of newspapers, yearbooks, and
literary magazines in high schools. It is, therefore,
also atypical of the traditional approach].

. . . . . . . . . . . . . . . . . . . . . .

The College of Fducation [at University of South
Florida] runs %oint programs in nearly all areas:
English Education, Mass Communications, Fducation,
and so on, . . . Mass Communicdation in Tlorida is
really a minor fiecld; most I'ducation students get jobs
as Fnglish teachers. Accordingly, there is a joint
program here in Mass Communications-Fnqglish-Fducation
as distinct from Enqglish-Education.

The State Department of Education requires, for
Rank III beainning *c¢achers with the BA, six semester
hours (nine quarter hours) in journalism as a minimum
for certification plus required hours in both Liberal
Arts I'nglish and Education. The University of 5outh
Florida requires 21 or 22 quarter hours in Mass Com-
munications Courses (depending on whether one 3-hour |
or a 4-hour course 1s elected) for J-BEd students. 1
) . . . It averages out: a few [Com. 530 (Jour- |
nalism Studies')students at USF] seem to be intensely l
interested and highly motivated (They go through much |
of the suaqgested reading list and ask intelligent |
aquestions); some are 1nterested; and probably one or |
two are goling through the motions and will emerge |




with C grades. But this is a summer session: the
kids have gone through three quarters of intensive
study and classes, often with heavy course 1loads,
"and they're tired. And it's hot outside. Further,
this COM 530 course represents only a third or a
fourth of their course 1vad and presumably of their
interest. I try to keep things in perspective.

- . . the caliber of the various groups in this
course ranged from some who did superior work--
creative, imaginative projects, really serious
thought in creating exercises and 'tests' from the
text and from their extensive supplementary readings
--to the average students--down to an occasional
goof-off who deserved his/her D or F--or who was
advised to drop the course and try again later.
(University of South Florida Department of Mass Com-
munications, Tampa, Florida)

[Students in journalism education] tend to be
somewhat on the weaker side. (Texas A & M Univers-
ity College of Liberal Arts, College Station, Texas)

Comments are provided here from schools which
never have had or no longer-offer journalism education
cdurses, but data from such instituptions about former

courses has been discounted in calculating nationwide per-

centages.

We 'track' with journalism minors or majors
(almost exclusively) who qualify for certification
through the JBAC route ('Newswriting,' 'Graphics and
Visual Communication,! 'News Editing,"' plus two of
severial mass cohmuniqation, law, or history courses
. + « to be chosen by each student).

Journalism edugation classes are required for
a student teacher with a journalism major or minor.

Teaching minircourses is 'coming!'

The 'qrandfathering tactic' [principals hiring
unqualified persoms when they cannot find qualified
advisers] is used in Wisconsin.

[We have] tQE—notch students almost exclusively
[in journalism eflucation] with a penchant. for public
service careers. (University of Wisconsin at Madison
Department of Jeurnalism and Mass Communication,

"Madison, Wiscongin)

L
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Only three students signed up for 'High School
Journalism Teaching Methods' the last gime we offered
the course, which was four years ago. The state will
no longer finance courses with enrollments that low.

I occasionally supervise a student teacher in jour-
nalism, but he must take his methods courses in other
disciplines.

I'm not sure just why the interest has declined
so much. California State University at Fresno is a
major university of about 14,000, and we have more
than 200 majors in our journalism aepartment. Teach-
ing jobs are scarce, of course, and I think a lot of
students have become discouraged . . . We have another
problem ., . . The California state legislature has
passed a new certification bill that completely ignores
journalism. 'The Ryan Act' . . . will go into effect
in another year or so . . . it appears that a jour-
nalism major will also have to major in one of the
sacred solids, such as English, to get state certifi-
cation. T doubt that too many journalism majors will
want to tackle a double major, nor do I think many of
them will want to change from journalism to some other
major. Needless to say, this bill will set journalism
education way back in our state. Unless we can get
some kind of special consideration for journalism, I
think it is safe to predict that the quality of jour-
nalism education in California's high schools will
continue to deteriorate. We are working hard to amend
the provisions of 'The Ryan Act,' but I am not opti-
mistic.

. « «» We have dropped our high school program.

The state had required 20 hours of journalism
course credit for certification, yet principals had
employed unqualified persons.

Our school had required 36 hours of journalism
credit for a certified major; 24 hours for a certified
minor. {California State University at Fresno Depart-
ment of Journalism, Fresno, California)

(We have] the normal range [of students] from
barely competent to excellent students. (Portland
State University Department of Journalism, Portland,
Oregon)

[We do] not have and do not plan to sponsor a
program in journalism education,

[We do] offer J-544 (High School .Journalism')
when demand indicates. [It is] not for journalism
majors but designed for high school teachers who
have been appointed as advisers of high schonl pub-
lications, so that they may lcarn something about
their jobs. (University of South Carolina Division
of Journalism Education Services, Columbia, South
carolina)




We still offer these courses on paper but only
on demand, usually on a tutorial basis for journal-
ism majors who may want a teaching certificate as a
backup. At one time, about a dozen years aqgo, these
courses were a backbone of our summer session pro-
gram. Because of a declining demand, we no longer ™
list them as summer courses. (The few responses A
that accompanied this quotation from Creighton Uni-
versity Department of Journalism, Omaha, Nebraska
were omitted from survey totals because the course
has been eliminated.)

\

Although a journalism major occasionally goes
into teaching, most do not; and we have no journal-
ism education program. One course is listed,
'Supervision of School Publications,' but it is
taught only by special arrangement, which is seldom.
(Lincoln University Department of Journalism, Jef-
ferson City, Missouri)

The Journalism Department at San Francisco State
University does not offer any courses in journalism
education. Those of our students who seek to teach
journalism in high school either major or minor in
journalism. Those who major in journalism later take
special courses in education to prepare them for a
teacher's certificate. (San Franci¥co State Uni-
versity Journalism Department, San Francisco, Cali-
fornia) ’

. . . We have no program of teacher education
in journalism. Our curriculum is concerned with ed-
ucation for the profession.

It may be that within the next year we will in-.
stitute a proqram for teacher education, but we have
none now. (Southern Illinois University at Edwards-
ville Department of Mass Communications, Fdwardsville,
Illinois) :

We do not offer specific courses in journalism
education; journalism is not a certifiable maijor
for teaching in North Dakota. Students interested
in teaching journalism take standard journalism
courses. We may, on occasion, offer a special short
course for journalism teachers. (University of
Narth Dakota Department of Journalism, Grand Forks,
North Dakota)

The caliber 1s exceptionally qgood. The workload
is not cumbersome. (University of Wisconsin at White-
water Departrment of Journalism, Whitewater, Wisconsin)
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We have no specific courses designed exclu-
sively for teaching teachers. J-Ed majors (within
J majors) simply take a J-major plus education re-
quirements to certify . . . We did have two graduate
level J-kd (i.e., for high school teachers) courses,
but they haven't been offered in three years.
(Bradley University Department of Journalism, Peoria,
Illinois)

We have no courses in journalism education.
Students may complete either a major or a minor in
journalism as a part of Department of Education re=
quirements, but these are the same as professional
students take. (Anonymous)

Tennessee does not have journalism certifica-
tion. (University of Tennessee School of Journal-
ism, Knoxville, Tennessee)

PROFESSOR EVALUATION
OF COLLLGE HIGH SCHOOIL JOURNALISM INSTRUCTOR
. ABILITICS AND PAST EXPFRIENCE
¥y
A variety of recasons led 79 instructors (92.94
per cent of 85 responding) to state that they feel quali-
fied to teach college high school journalism classes.
Amonq these reasons are past teaching experience, direct-
ing university summer journalism workshops, and newspapgr
reporting or other media experience. Only six profes-
sors (7.06 per cent) responding in 1973-74 doubted their
professional ability to fulfill such journalism teaching
assiqnments. Nineteen of the 104 instructors surveyed
did not respond to this question.
Thi1s rescarcher finds it paradoxical that 79
(92.94 per cent of 85 respondents) feel qualified to

teach future high schonol journalism advisers, yet al-

most one half of them admit they had not worked with

101
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actual high schocl journalism students hetore taking
their college jobs. (See Tables 10 and 11.)

Of 87 instructors discussing high school jour-
nalism teaching, 59 remarked how previous secondary
school experience had or had not affected their ability
to teach future advisers. Thirty-six (61.02 per cent of
the 59) agreed that high school publications assignments
had prepared them for handling their respective college
positions more effectively. On the other hand, 23 per-
sons (38.98 per cent of the 59) said that their current
positions were not positively or negatively influenced
by high school teaching experience or lack thereof.

Data from related teacher-oriented questions
further define the type of journalism education person-
nel respondinag to this researcher's survey. Table 10
provides still another comment on the relationship be-
tween professors' qualifications and the corresponding
number of years which each has taught journalism on the
secondary, rather than on the college, level. Surpris-
ingly, the largest percertage, 30 persons, or 28.85 per
cent, answered "yes [they feel qualified to teach high
school journalism in college]" but indicated that they

have not taught high school journalism in hiqgh school.




Table 10

College Instructor Self-Analysis of Competence To
Teach J~Ed and Corresponding Years of
Secondary School Service

Attitude of

professors: Number of years

"Yes" (feel Number of which the same

qualified) professors teachers have

or "No" (do who share served as high

not feel the same school journal-

qualified) feeling ism instructors Per ceat
Blank 14 Blank 13.46
Blank 3 0 years 2.88
Blank 1 1-5 years 0.96
Blank 1 16 or more years ~ 0.9
Yes 3 Blank 2.88
Yes 30 0 years 28.85
Yes 24 . 1-5 years 23.08
Yes 13 6-10 years 12.50
Yes 5 11-15 years 4.81
Yes 4 16 or more years 3.85
No 6 0 years 5.77

Tctal 104 100.00
P 4

(o 13
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Table 11

Years of Secondary School Service
Among College J-Ed Instructors

Years taught

in high school Nurber of professors ’
journalism who so responded Per cent
0 years 39 44.83
1-5 years 25 28.73
6~-10 vyears 13 14.94
11-15 years 5 ~5.75
16 or more years 5 5.75

Totals 87 100.00




The next larqgest group, 24 instructors, or
23.08 per cent, considered themselves capable of teach-
1ng high school journalism in colleqge because they pre-

viously had taught one 0 Kive years of high school

journalism to\sgsdengg/in the seventh through twelfth

p

grades.

The third largest percentage group, 14 persons,
or 13.46 per cent, represents the nonrespondents, who
did not care to state whether they felt qualified to
teach high school journalism in college. This failure - —
to reply may or may not mean that more than one tenth
of the United Sta:es professors who are educating future
journalism advisers lack faith in their ability to train
students because they lack the necessary academic study
which couid have allowed them to explain remodi;s to
future advisers' problems.

The fpurth largest group (13 instructors, or
12.50 per cent) reveale® that they felt qugfified and
have taught high school journalism in high school for
six to ten years. Five persons (4.81 per ce%t) teaching
college journalism education candidates have taught
eleven to fifteen ycars of high school journalism. Four
persons (3.85 per cent) have taught sixteen or more years
of high school journalism on the sctondary level.

Six aﬁonq 104 (5.77 per cent of those reportedly
assigned the subject during 1973-74) admitted that they

were unqualified because they had never taught high school

Q -

‘ Luo
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journalism 1in high school. Fight persons (7.68 per cent)
did not comment bn the effect that past high school
teaching had had on their current jobs.

A cross reference between "How many years have
you taught high school journalism?" and "Does this af-
fect the answer to the question '"Do you feel qualified
to teach this class?'" shows'that many college 1nstruc-
tors did not report their lack of hiach school teaching
expérlence or the benefits of such previous experience.
(See Table 12.)

Eighteen instructors (17.31 per cent) noté
that they had not taught high school journalism pefore
they began instructing college students in the subject
but were not hindered by this inexperience. The second
largest qroup (16 teachers or 15,38 per cent of 104)
failed to indicate whethor‘fhey had taught high school
journalism and whether their individual expericnce had
affected their current qualifications. Thirtecen in-
structors (12.50 per cént) said that they had not taught
high school journalism but did not comment on whether
this inexperience had influenced their qualifications
to teach high school journalism. Another significant
‘group discovered by cross—reéorencn includes the twelve
teachers (11.54 per cent of 104) who have taujht one to
five vears and considered past high school teaching ox-

perience a positive contribution to therr abilaty to
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teach college high school journalism classes. The only
remaining major group consists of ten college instruc-
tors (9.62 per cent of those responding) who had one to
five years experience in high school but did not comment
on the value of their prio; fgachiuq.' All other per-
centages for this question appear in‘Tabie‘IZ.

Table 13 emphasizes that the noncommital per- o
sons led all others in reporting total years of service-
on the high school and college levels. Fourteen in-
structors (13.46 per cent of theAi94) specificd:n?ither
the number of years téuqht in high school '‘nor the number
taught in college. The next larqesg g'rour of teachers
stating years of segvice included eleven professors
(16.59 per- cent) Qho Haa never faught 5ournalism in high
school but had taught .six to ten years of college high
* school journa]fsm. Ten instructors (9.62 per cent of
the total‘res?ondinq) Sa;d éhey had téuqht high school
1ournalisq one. to five years and had taught college
high schoofljournalirm six fo ten years. Additional
minor groups gre'repnrted in Table 13. .

r
!

.
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Table 12

Relatiol . Between Years of Secondary School
Journalism Taught and Proficiency To ’
Teach College Advising Courses

Does past high
school journalism
Years of teaching affect Number of
secondary your ability to professors
school teach college with each
service advising courses? opinion Per cent

Blank Blank 16 © 15.38
Blank No 1 0.96
0 years Blank 13 12.50
0 years Yes 8 7.69
0 years No 18 17.31
1-5 years Blank 10 9.62
1-5 years ’ Yes 12 11.54
1-5 years No 2.89
6-10 years Blank . 4,81 -
6~-10 years Yes 6.73
10 years No 0.96
11-15 years Yes 3.85
11-15 years .. No ’ 0.96
16 or more years Blank 0.96
16 or more years Yes . 3.85

Totals ; 100.00




Table 13

Years of Secondary School and College Service
Among College J-Ed Instructors

Years taught in Years taught
high school 1in college Number of
yournalism J-Ed courses professors Per cent
Blank Blank 14 13.46
Blank 6-10 years 1 0.96
Blank 11-19 years 2 1.92
0 years Blank 8 7.69
0 years 1 year 3 2.89
0 years 2-5 years 5 4.81
0 years 6-10 years 11 10.59
0 years 11-19 years 7 6.73
0 years 20 or more years 2 1.92
0 years 0 years 3 2.89
1-5 years Blank 2 1.92
1-5 years 1 year 1 0.96
1-5 years 2-5 years 8 7.69
1-5 years 6-10 years 10 9.62
1-5 years 11-19 years 3 2.89
1-5 years 20 or more years 1: 0.96
6-10 years Blank 2 1.92
" 6-10 years 2-5 years 3 2.89
6-10 years 6-10 years 2 1.92
6-10 years 11-19 years "4 3.85
6—}g‘¥ears 20 or more years 2 1.92
- 11-I%years Blank 1 0.96
11-15 years 2-5 years 2 1.92
, 11-15 years 6-10 years 2 1.92
16 or more years 6-10 years 2 1.92
16 or more years 11-19 vyears 1 N.96
16 or more years 20 or more years 2 1.92
Totals 104 100.00 »
O
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Almost one third of 104 schools represcented in
Table 14 (31, or 29.81 per cent) cmployed persons 1in
1973-74 who felt qualified to teach hiah school journal-
ism to college students. These faculty members, however,
could not foresee how many years they would continue to
teach such a course. Sixteen tecachers (15.38 per cent
of the 104 surveyed) failed to corment on either their
qualificatigns or the estimated number of vears which
they plan to tgach the subject. One group of 13 instruc-
tors (12.50 per centf considered themselves qualifled

’ yet did not comment on future plans. Thirteen others |

felt confident about their teaching and predicted they .

|

would devote cne to five years more to teaching this 1

pérticular subject. Smaller percentages in Table 14 }
|

complete an analysis of anticipated years of high school

journalism teaching service among 1973-74 c~llege teachers.

VARYING COURSE LOADS; NUMBER OF INSTRUCTORS
AT SCHOOLS OFFERING J-FD

Thirty~two professors commented on the journal-
ism education course loads at their schools. Seventeen

(53.1§‘th cent of the 32) acknowledged that a second

~

v —

teacher at\¥hoir respective colleqges also taught high
school journalism or advising-related classes. Fifteen
instructors (46,87 per cent) taught the subject independ-
ently. Seventy-two of the 104 persons participating in

this sturdy did not answer this qguestion.




Table 14

J-Ed 'Instructors' Analysis of Qualifications,
Predicted Future in College Teaching

L]

Do you feel

qualified to Hoxr many

teach hiqh additional

school jour- years do you

nalism in plan to teach Number of

college? this subject? professors Per cent
Blank Blank 16 15.38
Blank Unknown 3 2.89
Yes Blank 13 12.50
Yes 0 years 4 3.85
Yes 1-5 years 13 12.50
Yes 6-10 years 7 6.73
Yes 11-19 years 6 5.77
Yes *, 20 or more years 5 4.81
Yes Unknown 31 29.81
No Blank 2 1.92
No 0 years 1 0.96
No I" known 2 1.92
No As few as possible 1 0.96

Totals 104 190.00

£:1
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A discrepancy occurs, however, as another cal-
culation indic%tes that eighteen persons (rather than
the seventeen just mentioned) relied upon at least one
other instructeor to teach part of the journalism educa-
tion courses al their particular schools. The additional
instructors vary in experience from zero to fifteen years
of previous teaching background in the high school jour-
nalism area. Among the eighteen, the largest group of
second instrugtors totaled eight who have had one to five
years of secomdary school training.

Exactly 88.8 per cent of all possible data was
returned by the third and final deadline, and a majority
(60 persons, or 68.18 per cent) consented to having their.
ideas and comments reprinted in this report. Approxi-
mately one fourth of the respondents (19, or 21.59 per
cent) preferred to have their statements remain anonymous,
while nine professors (10.23 per cent) wished their in-
formation to be partially confidential. Sixteen persons
" di1d not comment on their participation in this survey.

One can conclude that statements made hereto-
fore about hiqgh schyol journalism education realistically
depict the status o}rtho subject. Persons contributing
data have taught college high school journalism classes
an average of six to ten years. Twenty-eight instructors
(36.36 per cent of 77 respondents listed in Table 15)

Lave completed six to ten yea's; eighteen instructors




(23.38 per cent), two to five years; and seventeen in-
structors (22.08 per cent), eleven to nineteen years.
These and smaller percentages that denote professors'
teaching service appear in Table 15. Twenty-seven survey
respondents did not record their years of journalism
teaching.

Of the 73 instructors stating their intentions
about teaching future high school journalism classes,
more than one third (36 professors, or 49.32 per cent of
73 revorted in Table 16) predictably were unsure of the
number of yvears they will continue to schedule the sub-
ject. Many respondents did not care to express how many
years they plan to teach high school journalism. The
only other major group of representatives totaled thir-
teen persons (17.81 per cent) who expected one to five
additional years of experience in this subject area.

(See Table 16.)

-
-
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Table 15

Years of Service Among Colleqge J-Ed Instructors

Years taught Number of
in college professors Per cent
1 year 4 5.1§
2-5 years 18 23.38.
. , 3
6-10 years 28 36.36 '
11-19 years 17 22.08
20 or more years 7 9.09
None 3 3.90
Totals 77 100.00
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Table 16

‘Projected Years of Service
Among J-Ed Instructors After 1973-74

Additional years

of service ;
anticipated . * - \Number of
by instructors i instructors

Per cent

0 yearé'

1-5 years

6-10 years"-
11-19 years

20 or more years
Unknown

As few as possible

6.85
17.81
9.59
3.22
6.85
49.31

1.37

100.00




Substantiating their plans to continue teaching
high school journalism were 102 persons. Those who "love"
or "like" journalism seemed predominant am;ng the group
determined to teach the course. Thirty-four (33.33 per
cent of 102) preferred teaching above other professions
because these individuals are enthusiastic about such
work. Seventeen instructors (16.67 per cent) stated
that they are the "only qualified person on their staff.”
Twenty-one instructors (20.59 per cent) considered them-
selyes the "best qualified person on their staff."

Eleven (10.78 per cent) noted that they teach high school
journalism because "no one else_will teach it." Eight
more persons (7.84 per cent) indicated that they "alter-
nate" with other persons to teach such a course in their
department or schonl. Seven instructors (6.86 per cent)
commented that they planned retirement after the 1973-74
schooi year. Twenty-two (21.57 per cent) said that they
f

had reasons other than those already mentioned to con-

tinue teaching high school journalism classes.

N
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Chapter 5
CONCLUSIONS AND RECOMMENDATIONS

Comparatively speaking, the West Virginia Uni-
versity School of Journalism offers a teacher education
course equal to that provided by more than one half the
journalism departments and colleges responding to this
writer's survey. Yet faculty and former Journalism 125
students alike agree with this writer that the WVU jour-
nalism teacher education program needs to expand beyond
one course so that teacher trainees are adequately qual-

=
ified upon completion of tﬁ; aournalism education,
Fnglish education, langquage arts education, or other
teacher-related curriculum.

Course syllabi created by this writer in 1973-
74 and by Mrs. Leigh Greqgg in 1974-75 (See Appendices K
and L) indicate that the content and approach of Jour-
nalism 125 have changed significantly in the last two
vears. The current course demands day-to-day under-
standing and application of journalism terms and pro-
cedures.

When this writer became the Journalism 125
instructor during the first scmester of 1373-74, the
course followed a aquick-paced qgquest lecture format,

which ailowed her to depend upon qualified speakers




for many class periods and to become the instructor for
other class periods. However, the plan assumed that
students were already informed somewhat about certain
subjects and/or could absorb "all-there-is-to-know"
about other topics during thc one to three class periods
allocated for each unit.

This instructér EOnducted the course as a
workshop during the éecond semesper of 1973-74, and the
student response greatly improved. Conscientious

s 1

students asked more questions, talked more freely with

. r .
the instructor, and participated more cooperatively

with their classmates. The few who "could care less"
dropped the course or earned low qgrades.

Even though another graduate assistant has
become the J-125 instructor and has attempted to teach
her students as much as feasible, students' needs still
are not met. J-125 shou}d have a follow-up course soO
that teacher and students alike need not rush through
discussion, exercises, quizzes, and evaluation of suB—
jects that are part of the complex topic, high school
journalism.

This author appreciates one change that has
come about since 1973-74: Dean Guy H. Stewart's ac-
ceptance of her pronosal to change Journalism 125 from
a two-day per week, 55-minute per day course to a two-
day per week, 1 1/4-hour per day course. She hopes

that one additional change can be instituted in the
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near future: changing the course to a three-day per
week, one hour per day course worth three credits (rather
than two). -

E )

This writer urges the WVU School of Journalism
to subdivide the current course into two courses: "Intro-
duction to High School Jou;nalism“ (J-125) and "Journal-
ism Teaching Methods" (J-126). Both courses could provide
specialiied information more gradually than the curren:
courseihas been able to do,

J-125 could examine in-depth the following sub-
jects: the journalism adviser's role, staff responsibil-
ities, journalism style, types of journalism stories,
headline counts and headline writing guidelines, editing
procedures, newspaper editorial policies and layout,
censorship, libel, typoqgraphy, advertising, promotion and
circulation, printing processes, critical evaluation
standards for newspapers and yearbooks, plus media other
than newspapers and yearbooks that are available to high
school students (news bureaus, literary magazines, school
and community radio broadcasting, and cable television).
Students could complete varied pracfical exercises about
each unit and submit either a_major newspaper or year-
book project (approved by the course instruc€ﬁr) at the
conclusion of the coursec.

J-126 could capitalize on the students' knowl-

-
edqe of journalism basics and could attempt to develop
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greater enthusiasm for journalism teaching. Students
could plan and teach mini-lessons to their classmates,
compile annotated journalism biblioqranhies valuable
to them as future teachers, create six-week course
outlines for classes of first-year high school 7jour-
nalism students; learn to take, develop, and print
pictures from a twin-lens reflex or a 35 mm camera;
discuss procedures for selecting new staff members;
determine grading criteria for high school journalism
students; learn how to schedule, to produce, and to
finance newspaper nroduction; create a model y%grbook
(complete with a prooosed theme, sections, copy, head-
lines, layout, photography, art, subscriptions, and
advertising); determine and solve hypothetical journal-
ism teachers' problems in a seminar-type atmosphere;
devise .a journalism career unit of interest to young
people; determine the differences between <junior high
and senior high publications advisers' duties and goals;
consider various public relations roles assumed by
teachers, adminis*rators, and students; and diécﬁss extra-
curricular and curricular activities related to journalism
(awards banquets, fund-raising projects, and subscription-
drive skits).

An analysis of J-125 enrollment at WYU during
the second semester of 1973-74 and both semesters of
1974-75 supports a recommendation for two journalism ed-

ucation courses. Language arts and other education

™,
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o

-

majors comprised the majoritv of each class; most students

-

had completed only dné journalism course, Journaliém 18:
(News Writing), or were taking that subject concurrently
with Journalism 125. This fact‘unfcrtunately resuits~in
the J—125.instructor's need to devoté ubéef—division class
time to teaching basics of journalism stylg, lavout, and

- // related p-ocedures. Each semester the pgce of learning

A~

ir J-125 has been greatly affected by the number of stu-

dents who were unfamiliar with elementary journalism

concepts and unable to be assigned advanced exer&ises
short1§ after a subject was introduced.

o In order to facilitate 'he’Efaininq of non-
journalism majors who wish to become journalism advisers;

this writer encourages adontion of several recorrienda-
4

tions. The School of Journalism should:

1) provide a trained, enthusiastic full-
or part-time instructor to mlan arnd
conduct the journalism education

course(s) in demand each semester,

-

2) attract intelligent, conscientious
students who wish to teach high school
students about publications staff re-
sponsihilities, newspaper and yearbook
layout, censorship, budgeting, photo-
graphy, ad infinitum,

r

3) require journalism cducation mirnors to
complete the "Program for Prosnective
High School Journalism Teachers,"l
(See Appendix M) which, if amended,
could include "Introduc:ion to High
School Journalism” (J-125) arnd "Jour-
nalism Teac»ing Metheds" (J-126),

lyyy Bulletin, The School of Journalism Announce-
ments, Series 60, No. 8-4 (Morgantown, W.Va.: West Vir-
ginia Unaiversity, February 1960), po. 15-16.

‘ ' Rt




4) require "News Writing" (J-18) and
"Copyediting and Make-up" (J-19)
as prerequisites for J-125, re-
gardless of one's major,

5) require non-majors to complete
J-125 as a prerequisite for J-126,

~ 6) recommend that non-nmiajors planning
to become publications advisers ¢
complete a minimum of 12 hours--
Journalism 18, 19, 125, and 126--
and other courses if possible. The )
Sc¢hool could recommend the follow-
ing electives for non-majors:
"yisual Communication” (J-10) ore
"Tynography Printing Processes"
(J-110), "Principles oi/AdVertising"
(J-113), and "Introducfion to Phouto-
graphy" (J-120)g i

Fnrollment requests for J-125 and 126 could de-
termine whether the elementarv coqise should he offered

first semester and the advanced .course should be offered

second semester, or both courses, both semesters.

Although language arts majors, according to
!
WVU Department of English? and West Virginia Department
of tducation certification policies, need to complete

only five hours of journalism, this writer suggests that

teacher candidates with such limited preparation are being

'

severely misled to believe they will be "qualified" jour-

nalism teacher-advisers. (Scce Appendix N.)

Languaqge arts students must surpass the current

ZWVU Department of bEnglish, "The Ainglish Major--
Teacher Certification in Language Arts" (Morgantown, W.Va.:
West Virginia University Department of Enalish, 1974) ,
np. 1-2. {Mimeographed.)

-
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minimum of two journalism courses so that they will not

]

féel 1nadequate about or fear teaching high school jour-
nalism at a later date. Conscientious non-majors have
admitted to this writer that thev had no inkling of a
high school newspaper or yearhook sponsor's résponsibli—
ities before théy enrolled in J-125, and this feeling

can be ayoided. The WVU School of Journalism can create

.

a suitable journalism education prbqram and channel -
future advisers logically from eclementary to advanced
céurses. ) .

Survey %esponses and course outlines retufned

to this graduate student from other universities provide

evidence that the type of training afforded future spon-

sors determines the quality of high school publications
they will direct: Public ;chool students in this state
deserve: beft;r informed, copfldent teacher-advisers.

The West Virginia University School of Journalism can
expect students to devote more clective hours to perfect-
ing the skills needed by competent journalism educators.

It must bhegin by strenathening its teacher-training cur-

riculum,
B

1.4
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APPENDIX C

TEACHER CLERTIFICATION PROGRAM--MAJOR
RECOMMENDED HOURS: RESPONSES BY PERCEMTAGES FAVORING
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APPENDIX D

TEACHER CERTIFICATION PROGRAM--MINOR
RECOMMENDED HOURS: RESPONSES BY PERCENTAGES FAVORING

Hours Teachers Principals Chairmen Editors
3 1
6 3 4 5 7

# 9 7 8 10 20

12 16 18 18 23

’15 22 20 ) 18 27

18 19 1 25 9

21 8 13 . 10 5

24 19 12 9
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APPLNDIX FE

TEACHER CERTIFICATION--

Journalism Major (or the student using Journalism
as one of two teaching fields)

Primary Objectives: (in order of importance)

1. To enable a teacher to be competent in teachinq
journalism to high school students. .

2. To enable a teacher to be competent in directing
a high school newspaper.

3. To enable a teacher to be competent in directing
a high school yearbook. * "

Secondary Objectives: (in order of importance)

1. To enable a teacher to be competent in directing
business and advertising problems of high school
publications.

2. To enable a teacher to be competent in working with
and advising high schcel students 1in regard to careers.

3. To enable a teacher to be competent in directing a
high school radio-TvV facility.

4. To enable a teacher to be competent in directing a
high school literary magazine.

Primary Skills To Be Acquired: (in order of importance)
1. Newswriting
2. Editing
3. Rep@rting
4, Specialized writing
5. Magazine writing and editing

Secondary Skills To Be Acquired: (in order of importance)
1. Printing techniques

History of journalism

Typography

Knowledqge of camera techniques

Advertising

Carcer opnortunities

Public relations

Radio and TV news gatherinqg

Knowledge of darkroom techniqgues

Knowledqge of the use ol audio-visual techniaues

Radio and ™V announcing

Knowledqge of business practices
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Hours Required:
Major--30 hours
Teaching Field=--24 hours

R

Required Courses: (1n order of importance)
1. Fditing

2. HNewswriting
3. Reporting ¢
4. Directing Hiagh School Publications
5. Methods of Teaching High School Journalism
6. Feature Writing

Flective Courses: (in order of importance)

Major--anv four (4)
Teaching Field--any two (2)

Photojournalism

Introduction to Communications o,
FAitorial Wraiting
Advertising

Advanced Reporting
Press and Society
Press Law

Typography

Newspaper Management
Magazine Writing and Editing ] . g
Public Relations

12. Telecommunications "

3
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Additional Required Courses:
*Enclish--four (4) semesters
*Social Studies--four {1) scmesters
*It should be strongly recommended to students that one
of these two areas should be given consideration as a

minor.

Additiona! Recommended Courses: (in order of importance)
. Socioloqgy

. DPsycholongy

. Dconomics

. Philosophy

. Boonkkeepinqg

(SR = UV IV

Additional Requirements: (in order of importance)

1. The student will be required to work on the student
newspaper at least two scmesters. Course work in
‘which labs nlace the student on the newspaper may R
count.

2. The student will be required to work on the student
vearbook at least two semesters., Course work in
which labs place the sturdent on the yearbook may
count.

.. The student will be required to do.student teaching
in journalism.

RIC ioi



Additional Recommendatiens: (in order of importance) .

1. The student should consider applying for a summer
"intern program with a newspaper, radio, or TV station.

2. The student should consider applying for part-time
work on a newspaper, radio, or TV station.

3. The student should be encouraged tc join professional
education and journalism organizations.

4, The *udent might consider part-time employment at
the college publaic relations office.

oy
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APPENDIX

A SILINPED BIBLIOGRAPHY FOR THE JOURNALISM ITNSTRUCTOR
IN ESTABLISHING A SCHOOL JDURNALISHM LLIBRARY

1. Basic references for composition,_style, and newspanering

caliithan, E. L. Grammar for Journalists.’r Pevised Edation,
rhiladelphia: Chilton Book Co., 1969.

4

cises and Tests for Journalists, this refer-
ence 1S unique 1n reviewlng grarmar, com-
position, and word usaqge for ''e reader as
it begins each chapter with « iz and uses
primarily common errors from 1. wspapers,
magazines, and radio-TV broadcasts as bad

examples. |

! Available with a teacher's manual and Exer-— |
|
]

Cramer, Ward. Reading Beyond the Headlines: What's in
the Newspaper' for You. Portland, Maine: J. Weston
Walch, Publisher, 1973.

A workbook-type paperback volume which ex-
anines the =2lements, construction, history,
and appeal of the daily newspaper, this book
quickly summarizes the basic ideas related
to much about the newspaper and includes
Lrief unit quizzes with answers in the back
of the book.

Fnalish, Farl, and Clarence Hach. Scholastic Journal-
1sm. Fifth rndition. Ames, lowa: Iowa State
University Press, 1968,

A comprehensive, outlined text which examines

n -rly every subiect related to the newspaper,
this book educates quickly. Its one defi-
ciency 1s lack of a yearbook unit. Broad-
casting, TV, and movie production are included.
This book is highly recommended and can be
used for high school or college-level students.




128

Feldman, Samuel N. The Student Journalist and Legal and
Ethical Issues. New York: Richards Rosen Press,
1968.

One volume 1n the valuable new series for
the inexperienced journalist or beginning
journalism student, this book conveys the
importance of sound editorial judgment.

It also forewarns the reader of difficulties
nd expected decisions in the life of the
eporting staff and of the editor.

Gelfand, Uou, and Harry E. Heath Jr. Mcdern Sports-
writing. Ames, Iowa: Iowa State University
Press, 1969.

¢ Written for the sports reporter/editor who
needs an casy reference for game rules, ex-
ceptions, scoring, and penalties of all
sports, this book diagrams plays and ad-
vises the reader of pointers for writing
all types of sports stories.

Indiana State Department of Public Instruction in co-
operation with the Newspaper Fund of The Wall
Street Journal. Teacher's Guide to High School
Journalism. Bloomington, Indiana: Indiana State
Department of Public Instruction and the Newspaper
Fund, Inc., 19665,

comniled by ten notable journalism educators,
this guidebook 1s a must for any college
student who anticipates a publication adviser-
teacher career; it is unique in condensing a
realistic picture of journalism history, news-
paper, yearbook, public relations, budgetinqg,
advertising, and bibliography. information.
Current and renutable, this publication helps
one to 1dentify essential concerns of the
journalism teacher,

Klepvner, Otto. Advertising Procedurc. bEnglewond Cliffs,
N.J.: Prentice-llall, Inc., 1966.

Best used in a semester-long college class,
this book helps to make the journalism

teacher aware of advertising vpsychology, lay-
out, specral effects, costs, types, and ef-
fects on tuce public.  Any journalism teacher
should read this bhook for a picture of profos-
s1onal alvertising thinking.




Menne, Susan. How To Survive the Teaching of High
School Journal’sm. Minneapolis, Minnesota:
Mational Scholastic Press Association, 1973.

Oviginally published as a continuing arti-
cle 1n Scholastic Pditor Graphics/Communi-
cation, this boo%let cases tie mind of the
frustrated journalism :eacher and helps him
dissolve his theorv that only he 1s suffer-
ing from such problems as a sponsor. Ex-
perience allows the author to reveal in a
comical manner the joyous rewards and an-
tagonizing difficnities/of being a jour-
nalism adviser. ~—

The MNewspaper Fund. Guide to College and Graduate
Courses Especially for High School Journalism
Teachers and Publications Advisers. Princeton,
. f1.0.: The llewspaper Fund, 1973. (out of print)

This volume condenses the courses available P av
at accredited colleges and universities

which aim to provide summer workshops and

academic classes for the journalism teacher.

Course titles, instructors or college deans,
summaries, and number of hours credit for

cach school are listed.

. Journalism Scholarship Guide. Princeton;
N.J.: The Newspaper Fund, 1973.

This edition 1s published yearly and sum-
marizes all scholarships, gdrants, assist-
antships, and fellowships available at
American colleges and universities offering
journalism majors on the undergraduate and
graduate level.

. "N lNewspaper Carecr and You." Princeton,
TTTTNLJ.:  The Newspaper Fund, Inc., 1973..

A compact sampling of journalism career in-
formation and recommended college classes

for a journalssm major, this booklet lists
helpful resource material for the high school
or colleqge student contemplating a journal-
ism vrofession,

ERIC 1o
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The Sperry and Hutchinson Company, Consumer Relatiéns
Department. "Publicity Handbook--A Guide for
Publicity Chairmen." Cincinnati, Ohio: The
Sperry and Hutchinson Co., 1965. ' (out of print)

Written for the club public relations
chairman and beginning newspaper reporter,
this guidebook discusses the basic ele-
ments of writing a news release and reveals
information important for publication.

William G. MNewspapering. _Fifth Edition. Min-
neapolis, Minnesota: National Scholastic Press

Association, 1971.

This informative book consists of chapters
about the content, style, and standards of
a high school newspaper. Good for self-
ingtruction,it offers advice, checklists,
and experience about producing a top-
quality newspaper.

The Student Press 1971 Award-Winning Annual.

New York: Richards Rosen Press, 1971.

Wolseley,

/
Examples from superlative American high

school publications reveal moaegn trends
and innovations of the press. This volume
stimulates imaginative story and layout
design in the mind of nearly every reader.

Roland E. Understanding Magazines. Ames,

\lowa: TIowa State University Press, 1969,

The history and specific success stories

of magazines in the U. S. are portrayed
in this volume. Unique characteristics
of each volume are surmarized.

Glenn. The Student Journalist and !Making Ad-

vertising Pay for School Publications. New York:

Richards Rosen Press, 1968,

The inexperienced business manadger and new
adviser of the school newspaper/yearbook
will appreciate the ‘helpful hints published
in this volume. Ways to save and make money
are 1ncluded.




131

2. Yearbook references

Magmer, James, and David Falconer. Photograph +
Printed Word. Birmingham, Michigan: Midwest
Publications Co., Inc., 1969.

A functional resource book for the student
newspaper, yearhook, or photography staff
member, this publication offers vital sug-
gestions and procedures for combining ef-
fective words and pictures in print. Its
modern approach and diagrams are most
helpful.

, and Franklin Ronan. Look and Life as Guides
for the Successful Yearbook Editor. Birmingham,
Michigan: Midwest Publications Co., Inc., 1964.

An analytical approach to studying two suc-
cessful magazines suggests that imitating
their layout style can aid in yearbook

production.
National School Yearbook Association. "Judging Standards
for Scholastic and Collegiate Yearbhooks." Memphis,

Tenn.: MNational School Yearbook Association, 1972.

This helpful booklet provides an easy-to-
read survey of major points included in eval-
uatigm procedures conducted by NSYA in annual
competition. Included are copy, photography,
and layout hints and a score sheet.

. Prize Package of Current Yearbook Ideas.
Memphis, Tenn.: National School Yearbook Associ-
ation, 1972.

Selected pages from 25 nationally-acclaimed
yearbooks provide layout, copy, and photog-
raphy ideas which deserve special attentior
from the new adviser.

3. Photography references helpful 1n school publications

navis, Phil. Photoqraphv. Dubuque, Iowa: William
C. Brown Co., 1972,

Fnx, Rodney, and kobert Kerns. Creative lNeows Photog-

raphy. #Ames, lowa: Towa State University Press,




Hurley, Gerald, and Angus McDougall. Visual Impact in
Print. Chicago: American Publishers Press, 1971.

This hook tells "how to make pictures com-
municate" and 'serves as a quide to the pho-
tographer, the editor, the designer." It
aims to educate the reader and to advise
him about improving his work (one step at

a time). Very specifically, it teaches
communicatively and includes a recommended
library based upon famous photoyraphers'
preferred books.

Lloyd, Irving. C(Creative School Photography. = Cambridge,
Md.: American Yearbook Co., 1962.

Helpful for the student photographer, this
book aims to improve publications.

. The Photo. Minneapolis, Minn.: National
Scholastic Press Association, 1969. '

Special effects are accented in this book
which provides large examples of printing
and developing techniques-that can add
variety to school publications layout and
impact. ‘

Logan, Richard H., I1I. Elements of Photo Reporting.
New York: Amphoto, 1671.

Written for the student of any age who
wishes to study photngraphy, this hook
traces the steps inveolved in creating a
good picture. Photo reporting, editing,
printing, and free-lance marketing are
included topics in this volume which fea-
tures more than 150 photos (many award ‘
winners). |
Sussman, Aaron. The Amateur Photographer's Handbook.
New York: Thomas Y. Crowell Co., 1973.

This book includes "everything you want to
know about the cameta and how to use it,
from learning to 'see' a picture to the
latest darkroom techniqgues."




Graphics and mass media texts

Arnold, Ndmund C. 1Ink on Paper. New York: Harper
and Pow, 19673,

This book is "a lively text covering all
phases of layout, type, and printing
processes," according to the National
Scholastic Press Association.

Bliss, Edward, Jr., and John M. Patterson. Writing
News for Broadcast. !New VYonrk: Columbia Uni-
versity Press, 1971.

v

This book recquests that the reader recognize
good writers are demanded as future broad-
cast Jjournalists. It tells how to use wire
copy, to write a news lead, and to evaluate
the specifics of television news. The
author illustrates important principles
through exanmples of specific contemporary
newsmen's expariences and thﬁir involvement
in interpreting events for society.

Bluem, A. William. M"Mass Media and Communication. New
Ynrk: Hastings House, Publishers, 1966.

This book evaluates the impact and mirror-
ing effect of the mass or public media
(public opinion, newspapers, magazines,
motion pictures, the broadcasting media,
the book publishing industry, and inter-
national communication. As a reference,
it aims to note the service, function,
problems, and future directions of the
media, which can circulAate an exchange

of ideas, decision-making, and new action.

Blurn, Eleanor. Basic Books in the Mass Media. Chicago:
niversity of Tllinois Press, "1963.

This volume features annotated summaries
for books related to book publishing,
broadcasting, films, newspapers, magazines,
and advertisang,
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Cantor, Muriel G. The Hollywood TV Producer: His
Work and His Audience. Mew York: Basic Books
Inc., Publishers, 1971, ro

ightvy TV producers viewed by the writer
provide valuable, first-hand i1nformation
about production of prime-time television
evening shows in this book which portrays
the producer as a vital, behind-the-scenes
force who coordinates talent, faces re-
strictions, and creates entertainment for
the American public. The reference ex-
amines the producer's working conditions,
associates, his relationship with manage-
ment, and his audience,.

Fmery, FEdwin. The Press and America: An Interpre-
tative History of Journalism. 2nd edition.
Englewood Cliffs, N.J.: Prentice-Hall, Inc.,
1962.

This volume relates the cooperative ex-
istence of the press and politics, social
life and economy., It traces the persons
and events which larqgely affected the
development and repression of the Fourth
Estate. . Emery further examines modern
journalistic media and their roles in
. society.

Fielding, Raymond. The American Newsreel 1911-1967,
Ylorman, Oklahoma: University of oklahoma Press,
1972.

Fielding summarizes the arowth ond death of
one American media as an 1mport.aant part of
communication progress and as a means of
world history. Professionaily done, the
book illustrates memorabl : days preservedd
on film.

Heintz, Sister Ann Christine. Persiuasion. Chico ojoq
Loyola University Press, 1970,
Available with a teacher's miide, this ref-
erence examines the effoct nf the mo-dia
upon the lastening and reading public.
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, et al. Mass Media. Chicago: Loyola Uni--

versity Press, 1972.

"his workhook involves students in the mass
media throuqgh lab experiences and personal
projects. An actual live radio news report
with commentary is also available with the
text. A teacher's guide suwnplements in-
struction.

Kuhns, William. TIxploring Television. Chicaqo:
Loyola University Press, 1972.

Available with a teacher's guide, this
edition is similar to the above two books
in its inductive visual/media approach.
The workbook desiqgn makes this resource
book useful in the classroom for individ-
ual or group learning.

Mayer, Martin. About Television. New York: Harper
and Row, 1972.
- e
1Jlhat makes the TV tick on the inside is ex-
plained in this book. Da¥time soap operas;
news; prime-~time evening shows and Saturday
morning proaramming; plus public, local, and
cable television are discussed.

Moves, llorman B., et al. Journalism in the Mass Media.
Waltham, Mass.: Ginn and Co., 1970.

A practical book, which provides a supple-
mentary laboratory manual, evokes stimulated
thought about the role of the media in af-

, fecting the individual and society. Through
this refcremfe, the reader should become
more aware of the professional journalist’'s
duties 1n corumunicating,

Sonthern Tllinois tniversity School of Jonrnalism.

"Paperhacks in "ass Communication: A Comprehen-
sive Biblingraphy." Carbondale, I1l.: Southern
Il1linois Universitvy BEditors' Workshonp, 1973,

A compact listina of mass media, composition,
and journalism bhooks available as printcod
paperbacks 1s 1ncluded between those covers,
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Turnbull, Arthur T., and Russell N. Baird. The
Graphics of Communication. New York: Holt,
Rinehart and Winston, 1964.

A comprehensive quide to typography, this
book traces the history and influence of
printing.

Walch, J. VWeston. Propaganda. portland, Maine: J.
Weston Walch, Publisher, 1971.

This workbook offers essential informa-
tion about evaluating the mass communica-
tion world in a more scrutinizing way.
Technigques--common and uncommon--that

are used to influence the readinqg public
are exnlored. The prevalence of propa-
ganda is emphasized.

Wiseman, Jan and "olly. Creative Communications:
Teaching Mass Media. Minneapolis, Minn.:
Mational Schola®ic Press Association, 1973.

A practical quide to teaching journalism,
this volume was written for NSPA and at-
tempts to present journalism as an exciting
subject with the opportunity for informal
self-instruction. The curriculum offered
within the book suggests the need to examine
the "social impact of the media and lan-
quages of the media." Course outlines are
included.

5. Curriculum qguides

Kentucky Council for Education in Journalism. Created
during a three-vear study to develop units about
the informative, editinqa, interpretative, opinion,
entertainment, cconomic, historical, and responsible
functions of the communications process, this gquide
stresses the control and intelligent use of free-
dom of the press. Trankfort, Ky.: Kentucky
Council for ©‘ducation in Journalism, 1972.

Nebraska High School Press Association. "A Curriculum
GGuide for Journalism." Lincoln, Neb.: HNebraska
High School Press Association, 1967,

Developricnt of this one-semester course out-
1ine 1n Jjournalism occurred at the 1969
NHewstaner Fund Teacher Institute at the Uni-
versity n° Nebraska.
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Office of Public Information Services, Omaha Public
Schools., "Lverything You Alwavs Wanted To Know
About Publishing A School Newspaper . . . But
Didn't Know Whom To Ask." Omaha, Neb.: Omnaha
Publie Schoonls, 1972,

Outlines school journalism publications

guidelines which were considered helpful

to Omaha teachers following release to
- the journalism advisers.

6. Filmstrigé

Fducational Audio-Visual, Inc. Three sound filmstrips

with two LP records orepared by a former New York

. University journalism professor about the princi-
ples and techniques of newspaper production, the
role of the reporter, and what to print. The
information provided is supplemented by actual
news and photographs to demonstrate make-up,
style, picture use, and journalistic duties.
Pleasantville, N.Y.: Fducational Audio-Visual,
1972.

Wilson, Harold W., and Otto W. Quale. "Techniques for
Film and Paper Paste-up (Cold-Type Make-up)."
Minneapolis, Minn.: University iof Minnesota
School of Journalism, 1972.

A color filmstrip and cassette or tape sum-
mary explain the major steps and eguipment
involved in offset printing production.
Headline fonts, typewriters, Justowriter
copy, waxers, and paste-up layout sheets are
ingluded in the explanation.

7. Theses related to journalism education (unpublished)

Abdulla, Diane Ash. "Status Survey of Journalism in
tlest Virginia High Schools." Unpublished
master's thesis, West Virginia University, 1966.

Clark, Roberta Bond. "The Teaching of. Journalism in
High Schools.” Unpublished master's thesis,
West Virginia University, 1941.

Dumire, Jane E. "Survey of Journalism in West vVirginia
Public Secondary Schools." Unpublished master's
thesis, West Virginia University, 1962.




8. Additional photograpvhy references

Adams, Anscl. Artificial Light Photography. New .
York: « Morgan and Berqan, 1963.

__. Natural laght Photography. HNew York:
Morqan‘gnd Morqgan, 1952,

e

. The Negative. New York: MMorgan and Morgan,
1968.

. The Print. New York: Morgan and Morgan,
1968,

caffin, Charles H. Photography as a Fine Art. New York:
Amphoto, 1972. First published in 1901.

Carroll, John §. The Amphoto Lab Handbook. New York:
Amphoto, 1970.

Croy, 0. R. Creative Photography. New York: Focal
Press, 1964.

Dondis, Donis A. A Primer of Visual Literacy. Cam-
bridge: MIT Press, 1973.

1last Street Gallery. Procedures for Processing and
Storing Black and White T'hotographs for Maximum
Possible Permanence. (Revised Edition). Grinnell,
Jowa: FEast Street Gallery, 1970,

reininger, Andreas. The Creative Photographer. Engle-
wood Cliffs: Prentice-Hall, 1955.

Gassan, Arnold. A Chronology of Photogravhy. Athens:
Handbook Publishina Co., 1972,

. Handbook for Contemporary Photoqraphy.
Athens: Handbook Publishing Co., 1970. Distrib-
uted by Tight Impressions, Rochester, N.Y.

1
Gernsheim, Alison and Helmut. A Concisce History of
Photouaraphy. New York: Grosset and Dunlap, 1965.

Gernsheim, Helmut. Creative Photoqraphyi Aesthetic |
Trends 1839-1960. Boston: Boston Book and Art |
|

. Shop, 1962.

Jacobson, C. I. beveloping:  The Negative Technique. |
’ : - I
Now York: Pncal Press, 1966,
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Kemp, Weston D. and Tom Muir Wilson. DPhotogravhy for
Visual Comnun’cators. FEnglewood Cliffs: Prentice-
Hall, 1973.

Lootens, J. Ghislain. Lootens on Photographic Enlarg-
inyg and Print Ouality. Seventh Revised Fdition.
New York: Amphoto, 1967,

Lyons, Nathan, (ed.). Photographers on Photography.
Englewapd Cliffs:- Prentice-Hall, 1966.

Moholy-Nagy, Laszlo. Paincting, Photography, Film.
Cambridge: MIT Press, 1967.

Newhall, Beaumont. The History of Photographv. Revised
Edition. New York: The Museum of Modern Art,
1964.

Rothstein, Arthur. Photbjournalism. New York: Amphoto,
1965.

Sharf, Aaron. Art and Photography. Baltimore: Penguin
Press.

Snelling, Henry H. The History and Practice of the Art
of Photography. New York: Morgan and Morgan, 1970.

First published in 1849. —
Straus, Harley E. "0On Photography and the Education of
Rcsponsible Photoqraphers.” Towa City: University

of Iowa School of Journalism, 1972. (Mimeoqgraphed.)
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FREL FILM LOAN BIBLIOGRAPLY

Source: FEducators' Guide to 'ree TMilms., Randolph, Wis,:
Iducators' Proqress Service, annual editions beqin-
ning with 1949,

i

Advertising
"The (olden Standard," 16mm Sound Color 17 1/2 minutes.
This film tells story of modern advertising--the function
»f media selection in advertising, nositive introduction
of circulation facts, p: we=ze and influence of ABC, ad-

vantages of buying known analyzed quantities of circu-
lation. -

Modern Talking Picture Service iy return postadqge;
910 Penn Ave, hook at least one
Pittsh Pa, 15222 month in advance.

"The Tasting Medium," 16mm Sound Color 14 1/2 minutes.
Behind scenes look to sce how Speciality Advertising
medium successfully helns adve: tisers achieve their Pro-
motional ohijectives.

Modern Talking Picture Service Pay return postage;
910 Penn Ave. book at least onc
T~ —— Mittspurqgh, Pa. 15222 month in advance,

Advertising and printing

"A Better Run For Your Money," l6mm Sound Color 20 minutes.
Discusses 1n non-technical manncr what makes printed
material cffective; shows how with offset lithography ad-
vertisers can achieve qgreater effectiveness for their pro-
motion matérial._

1 .
Harris-Seybold Co., Pay return postaaqe;
4510 Past 7lst St, book well 1n advance.
Cleveland, Ohio 44105

Carg:ers

"Fashion: The Carecer of Challenge™ (1970) l6mm Sound
Color 12 minutes,. Carcers 1n advertisinea

R agency, 1nterior decorating salon, and TV
studio.

Bassit Institute No charge; book two

073 Southwest Taylor 6t. months 1n advance.

Poff)and, Ore, 9725

[
(W)

Q . |
‘
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i

"The Journalist," 16mm Sound Color 25 1/2 minutes.
Marrated by Hlarry Reasoner: features opportunitices avail-
able 1n journalism; 1ncludes sceries of interviews with
noted journalists.

Modern Talking Picture Service Pav' return nostage;
910 Penn Ave. hook at least one
Pittsburyh, Pa., 15222 month in advance.

[

Film

"The Story Behind Fiim," (1970) 16mm Sound Color 19 minutes.
Shows important use of film in today's living and provaides
look at how Kodak film 1s used; uses for film in science,
medicine, industry. and government. ,

Eastman Kodak Co. Pay return postage
Audio Visual Distribution and i1nsurance of $50;
243 State St. book 6 weeks in advance.

Rochester, N.Y. 14650

"The Revealing Lye," (1973) 1lémm Sound Coior/Black and White
19 minutes. Shows advances in knowledge achieved by use of
film techniques and the development of the techniques them-
selves from early achievements of nioneers to the brilkdgnt
and precise results wade possible by modern tquipment and
experts; presents a wealth of historical and unique film
sequences from film archives all over the world,

Shell Film Library Pay rcturn postadge;
450 North Mer}dial St. Fook 4 weeks in
Indianapolis, Ind. 46204 advance.

Graphics

"Ftchings and Lithagraphy,” 1ram Sound Color 11 minutes.
Illustrates tecknigques of the araphic arts, lithograrhy,
et 1inags, and aquatints,

L

Italian Cultural Instrtute FPav returssMr imail

Audio Visual Department insured pugdage; book
hB6 Park Ave, 4 weeks 1 advance.

Mew York, N.Y. 10021

"Messages,”" (1969) lAamm Souynd Color § minutes,
[1Tlustration of se of typoaraphy and modern graphics an
wide variety of visual materials atfecting nublaic's darly
lives, non-technical prasentation,

/

International Typoaraphie Composi- Fay rtoetarn poot e anged

tion Assn, mmsurance far S50; hook
"233 Wisconsin Ave., Horthweodt A weed o an adeanes
Wwashington, D.C.  N007f

-
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Movie-Makiny

"Kodak Teenage Movie Awards 1969," 16 mm Sound Color 28
minutes. Shows parts of the winning movies made by 12-
to 19-year-olds,

Fagtman Kodak Co. Pay recturn postaqge
Audin-Visual Distribution and insurance of $50;
343 State St. beok 6 weeks in advance,

Rochester, N.Y. 14650

"Motion Picture Production - Continuity I," (1972), 16 mm
Sound Color 5 minutes. Classical approach to continuity:
camera position, action axis, comprehension of time and
space; teacher's guide included.

Fastman Fodak Co. Pay return postage
Audio-Visual Distribution and i1nsurance of $50;
343 State St. book 6 weeks in advance.

Rochester, N.Y. 14650

"Motion Picture Production - Continuity II," (1972), 16 mm
Sound Color 5 minutes. Iielps beginners to understand and
to plan their filminag carefully to bring complex story to
screen; teacher's guide 1ncluded.

Fastman Kodak Co. ’ay return postaqge
Aurdio-Visual Daistribution and insurance of $50;
343 State St. book 6 weeks ain advance.,

Rochester, N.Y. 14650

"Motion Picture Production - Basic Lighting," (1971) lémm
Sound Color 5 minutes. Designed to teach basic elements
of liahting on movie sct--intensity, direction, specu-
larity, demonstration of how four lights can be nositioned
to light a desh properly for an interview; teacher's guide
included,

Fastman Kodak Co. ‘ Pay return postade
Audio-Visual Distribution and insurance of $50;
343 State St. book 6 weeks 1n advance.

Rochester, N.Y. 14650

Photograph

i B ; . R -
"Proper Print Handling,™ (1970) 16 mm Sound Color 13 1,77
minutes. ©Lximines various problens of film handling an
the areas where f11lm 15 handled--1n the projection room,
the laboratory, the distributo~'s office, and the TV
station; correct procedures are suggested for handlbing
the fi1lm.

Paatman Paodak Co. Pay return postoss
Aurdlio=-Visual Distribaut 1on and 1nsurance of 559;
343 S, te St book 6 weeks 1n advance.

Rnchester, H.Y. 14650

~

ERIC

Aruitoxt provided by Eic:

[
S




"Remember the Day . . . in Pictures," (1969) l6mm Sound
Color 23 minutes. Traces history of photoqraphic equip-
ment and methods from the cumbersome wet plates of early
days to today's easy-to-use instant-loadinqg camera.

Eastman Kodak Co. Pay return postaqe
Audio-vVisual Distribution and insurance of $50;
343 State St. hook 6 weeks in advance.
Rochester, N.Y, 14650

"Worth How Many Words?" (1969) 16 mm Sound Color 8 minutes.
Shows how camera can probe and reveal matter in ways no
other medium can; time-lapse photoqgraphy emphasized.

Eastman Kodak Co. 7 Pay return postage
Audio-Visual Distribution and insurance of $50;
343 State St. book 6 weeks in advance.
Roche%ter, N.Y. 14650

Yrintin

"ABCOR," 16mm Sound Color 12 minutes.

Illustrates art of printing from Manutius and Bodoni to
the elegance of modern editions,

Italian Cultural Institute Pay return postage;
Audin-Visual Department book 4 weeks in

686 Park Ave. advance.

New York, N.Y. 10021

Printing presses

"Apnllo Web Otfset NDuplicator," (1971) 16émm Sound Color

9 1/2 minutes. Description of web offset printing; dis-
plays many features of the larger offset vrinting presses
now on the market.

Diddle-Glaser, Inc. Pay return postage;
Mr. Leslie A. Neft . book 6 months in
Training and Development ’ advance,

1200 Granhic Arts Road

Fmporia, Kansas 66801

"Basic Prainciples of Printing,"” (1965) 16fmm Sound Color

23 minutes. Lettervpress and offset, color printing, plate
making, inkinqg, damneninag, creasing, perforating, and
numbering.

Michle Division Pav return postaqgo;
MGD fAraphic Systems beok 6 weeks in
North American Rockwell advance,

Terhnician Publications

2011 West Hastings St.

Chicaqgo, 111. A0OADS8




"How To Make A Good Impression," l6mm Sound Color 20
minutes. Describes offset lithographic process and, in
a simple manner, traces steps in production of a litho-
graphed jnb.

Harris-Seybold Co. Pay return postaqe;
4510 East 71lst St. book well in advance.

Cleveland, Ohio 44105

ivu




APPENDIX G

REFERENCES REQUESTED FOR PURCHASE FOR J-125

Books

Allnut, Benjamin W. Springboard to Journalism. Revised
Edition. New York: Columbia Scholastic Press
Association, 1973.

Benz, L. G.,and Horace G. Dawson. The Newspaper Adviser's
pandbook. Iowa City, Iowa: Quill and Scroll, 1962.
. L J

Blum, Eleanor. Basic Books in the Mass Media. Chicago:
University of Illinois Press, 1963.

Cramer, Wward. Reading Beyond the Headlines: What's in
the Newspaper ggg You. Portland, Maine: J. Weston
Walch, 1973.

Duke, John H. The Publications Adviser. Fresno, Calif.:
San Joaquin Valley Scholastic Press Association, 1960.

Heintz, Sister Ann Christine, et. al. Mass Media. Chicago:
Loyola University Press, 1972.

Heintz, Sister Ann Christine. Persuasion. Chicago: Loyola
University Press, 1970.

Holder, Robert. Complete Guide to successful School Pub-
lications. Fnglewood Cliffs, N.J.: Prentice-Hall

1964.

Indiana State Department of Public Instruction. Two Units
on Journalism for English Classes. HNational Council
of Teachers of Enalish, 1964.

Kuhns, William. Exploring Television. Chicago: Loyola
University Press, 1972.

Lloyd, TIrving. Creative School Photography. Cambridge,
Md.: American Yearbook Co., 1962.

. The Photo. Minneapolis, Minn.: National
Soholastic Press Assnciation, 1969,

1o}




Magmer, James, and David Falconer. Photoaraph+Printed
Word. Birmingham, Mich.: Midwest Publications Co.,
Inc., 1969.

Menne, Susan. llow To Survive the Teaching of High School
Journalism. Minneapolis, Minn.: Natinnal Scholas-
tic Press Association, 1973.

Moyes, Norman B., et al. Journalism in the Mass l!ledia.
Waltham, Mass.: Ginn and Co., 1970.

Myers, Arthur. .Journalism Carcers for the '70's. New
York: Crowell-Collier Press, 1971.

Natinnal Scholastic Press Association. The Newspaper
Guidebook (High Schonol Edition). Minneapolis, Minn.:
NMational Scholastic Press Association, 1969.

National School Yearbook Association. "Judging Standards
for Scholastic and Collegiate Yearbooks." Memphis,
Tenn.: National School Yearbook Association, 1972.

. Prize Package of Current Yearbook Ideas.
Memphis, Tenn.: National School Yearbook Associa-
tion, 1972.

The Newspaper Fund. "A Newspaper Career and You." Prince-
ton, N.J.: ‘®he Newspaper Fund, Inc., 1973.

. Guide to College and Graduate Courses Espe-
cially for High School Journalism Teachers and Pub-
lications Advisers. Princeton, N.J.: The lews-
paper Fund, 1973. )

. Red Ink: A High School Newspaper Dilemma.
Princeton, N.J.: The Newspaper Fund, 1968.

Southern Illinois Iiniversity Schonl of Journalism. "Paper-
backs in Mass Communication: A Comprehensive Bibliog-
raphy." Carbondale, Il1l.: Southern Illinois Uni-
versity Editors' Workshop, 1973.

The Sperry and Hutchinson Company, Consumer Relations
Department. "Publicity Handbook-~A Guide for Pub-
licitv Chairmen." Cincinnati, Ohio: The Sperry
and Hutchinson Co., 1965.

Stein, M. F. Reportinag Todav: The Newswriter's Hand-
book. Mew York: Simon and Schuster, 1971.
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University of Wisconsin Department of Journalism and
Mass Communication. High School Monographs Pack-
age. Madison, Wis.: University of Wisconsin De-
partment of Journalism and Mass Communications,
Journalism Extension, 1972. “

Walch, J. Weston. Propaganda. Portland, Maine: J.
Weston Walch, 1971.

ward, William G. Newspapering. Fifth Fdition. Minne-
anolis, Minn.: National Scholastic Press Association,
1971.

Wright, Glenn. The Student Journalist and Making Adver-
tising Pay for School Publications. New York:
Richards Rosen Press, 1968.

Curriculum guides

Kentucky Council for Education in Journalism. Learning
About Mass Communications. Frankfort, Ky.: Kentucky
Council for Education 1n Journalism, 1972.

Nebraska High School Press Association. "A Curriculum
Guide for Journalism." Lincoln, Neb.: UNHebraska
High School Press Association, 1969.

Office of Public Information Services,'Omaha Public Schools.
"Everything You Always Wanted To Know About Publishing
A School Newspaper . . . But Didn't Know Whom To Ask,"
Omaha, Neb.: Omaha Public Schools, 1972.

Filmstrins

Arizona State University, Audio-Visual Services. "Creative
Photography, Camera Series." Tempe, Ariz.: Arizona
State University, 1972.

. "Creative Photography, Darkroom Series." Tempe,
Ariz.: Arizona State University, 1972.

Fducational Audio-Visual, Inc. Three sound filmstrips with
two LP records prepared by a former New York Univer-
sity journalism professor about the principles and
techniques of newspaper production, the role of the
reporter, and what to print. The information provided
is supnlemented by actual news and photographs to
demonstrate make-up, style, picture use, and journal-
1stic duties. TIleasantville, N.Y.: I'ducational
Audio-Visual, 1972,

\
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Wilson, Harold W., and Otto W. Qudle. "Techniques for
Film and Paper Paste-up (Cold-Type Make-up)."
Minneapolis, Minn.: University of Minnesota School
of Journalism, 1972.

Periodicals

Columbia Scholastic Press Association. Schoél Press Review.
New York: CSPA.

Journalism Education Association. Communication: Journal-
ism Education Today. Sprinqgfield, Mo.: JEA

National Scholastic Press Association. Scholastic Editor/
Graphics/Communication. Minneapolis, Mirn.: NSPA.

National School Yearbook Association. Photolith. Memphis,
Tenn.: NSYA.

Quill and Scroll Society. The Quill. Iowa City, Iowa:
Quill and Scroll.

Taylor Publishing Company. Taylor Talk. Dallas, Tex.:
Taylor Publishing Co.

Books already on order but not yet received

Giles, Carl H. Advising Advisers. Knoxville, Tenn.: Cor-
respondence Instruction Division of Continuing Educa-=
tion, University of Tennessee Communications Bldg.,
1971.

Ward, wWilliam G. The Student Press 1971 Award-Winning
Annual. New York: Richards Rosen Press, 1971.

Wiseman, Jan and Molly. C(Creative Communications: Teaching
Mass Media. Minneapolis, Minn.: National Scholastic
Press Association, 1973.
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Thurs.
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APPENDIX H

JOURMALISM 125--HIGH SCHOOL JOURNALISM

8/23

8/28

8/130

9/4:

9/6:

9/11

9/13:

9/18:

9/20:

972%9:

FALL SEMEST™ER, 1973
HARLEY E. STRAUS
PAM YAGLE

Course overview. Required Texts. Field
trio assignment. Questions.

Professor Paul Atkins on "Differences be-
tween news writing and other forms of
writing." Read chaps. 2 & 3 in Teacher's
Guide (7TG) and #1,2,3,4,5 of Part 1 1n
Scholastic Journalism (SJ).

Professor Harry Elwood on "Copyediting.”
Read #12,13,14 of part 1, and chan. 6
of TG. Assignment.

Feature writing, Guest speaker if available.
Read #7 of part 1 of SJ and chap. 3 of TG.

Features in hiqgh school newspapers: analy-
sis. Yagle. Read 425 in part 2 of SJ and
chap. 1, nmart 2 of 7G.

Sports writing. John Veasey, Manaqging Fd-
itor of Fairmont Times, if available. Read
#3, part 1 of SJ.

Sports film and analysis. Assignment: Write
a season summary sport story from film.

NDiscussinon of editorials and interpretive
writinag in schcol newspapers. Problems of.
Fditorial Board of MHS, if available.

Read #6,9,10 of Part 1 in SJ and chap. 4

of TG. Reread chap. 3 of TG.

tritina reviews: records, bnoks, movies.
rfuest Sweaker, 1if available. Read #27 of
part 2 in SJ. Assignment.

Cartoons and art work in school and nrofes-

sional newspapers. Guest speaker, 1f availl-
able.  Pead chaps. of part 2 an TC and #16,

17,18 of vart 2 1n SJ.

ivou




Thurs.

Turs,

Thurs.

Tues.
Thurs.

Tues.

Thurs.

Tues.
8- to

Tues.

Thurs.

Tues.

Thurs.

Tues.

Thurs.

Turs.

Thurs.

Mon.

9/27:

10/2:

10/4:

10/9:
10/11:

10/16:

10/18:

10/23
11/8:

11/13:

11/15:

11/20

11/22:

11/27:

1]/2():

12/4:

1276

12/10:

Advertising, Professor W. R, Symmers. Read
Chap. 5 in TG and #15 of part 1 in SJ.

Make-up, layout. Guest speaker, 1f avall-
able. Reread chap. 6, part 1 and chap. 2,
part 2 of TG and #17, part 1 of SJ.

Headlining and related subjects. Professor
David Yesson. Pcad #14, part 1 1n SJ and
reread chap. 6, part 1 in TG.

Makeup: Work on layout in class.
Continue with lavouts and revisions.

Freedom of the press, censorship, libel.
Guest speaker,1f available. Read #20,21,
23,25,28 of part 2 in SJ and reread chap.
1, part 2 of TG. -

Censorship continued. Guest speaker, if
availablew

Photography. Cameras, films, printina,
chemicals, etc. Students will rent cameras
from bookstore. Read #24, part 2 of SJ.
Hour to discuss upcoming field assignment.
Yearbook judqging standards, changing trends,
old-fashinned practices, and nroblems.

Read chan. 3, part 2 1n TG.

Yearhook production materials and publish-
1ndg.

Thanksaiving. . No class.

Yearhbook layout. Guest speaker from Tavlior
Publishing Co., 1f avatrlable.

Analysis of field assignment due. Staff
organization, etc. Reread chaps. 1,2, and
3, nart 2 of TG,

I'valuation of high school student work.

Comvrehensive hiah school journalism course
outline dae.  General review,

Final T xam., }opom. to 5 pam.
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/ MID-TERM SCHOOL VISIT :
/ JOURNALISM 125 S

L

fach Journalism 125 student will visit the high
school journalism teacher of his choice during the WV!
spring recess, March 3 through 10. Because every high
school instructor's schedule is unique, the student should
visit, write, or telephone the interviewee prior to vacation.
In this way, each student and teacher may decide upon a
mutually convenient visiting day. (Note: The Journalism
125 student will benefit little by observing an instructor
who has scheduled three test periods on a particular day;
some days are obviously better than others. Be advised
also that certain school principals require a note to indi-
cate the nature of every visitor's presence. Such a note
can be acquired from the J-125 instructor.)

The quick pace of any adviser's schedule makes a half-
day visit inadequate; therefore, each J-125 classroom .
visitor should arrive and leave when his respective teacher
does. Many J-125er's will conclude that they could learn
much more by visiting the same setting a second day. A two-
day visit is highly recommended.

Upon arrival at a school, the J-125 visitor should be
prepared to record factual observations and various impres-
sions. From these ideas, he should create a typed project
which dermonstrates neatness, organization, thoroughness,
resnectable writing style (without flagrant grammatical
errors), appropriate diction, and proofreading. If gram-
mar 1s a problem for you, consult Grammar for Journalists
by E. L. Callihan or Questions You Always Wanted To Ask About
Fnglish by Maxwell Nurnburg.

LListening, observing, and interviewing will aid the
student most. The following topical outline should assist
cach observer 1n coordinating his report. All categories
are to be i1ncluded unless they do not apply to the indi-
vidual school visited.

A ]

1. Journalism teacher(s)

A. College background--school (s) attended, major,
minor, degrees earned, post-graduate credit earned

B. Number of years '‘experience in this school and total
number of years teaching

C. MNumber of years this teacher plans to remain in the |
classroom

N.  Instructional methods (onen classroom vs. traditional
or ctherwise)




IT.

e ot
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1. Type of lesson plans (Sccure a copy of the
teacher's course of ﬂi&dxi‘or cach class,
if avallable, or a sample lesson plan at
least.) '
2. Deqgree of advance planninq teacher. uses
3. Degree of flexibility tcacher possesses .
(your judgment)
E. Responsibilities
1. Schedule T
as Number of periods daily \
b. Average class time lenqgth '
Cc. Subjects taught
d. Resources

(1) Texts used

(2) Recommended texts (if dissatisfied
with current ones)

(3) Supplementary materials (filmstrins,
films, magazin~g, hookleis, bro-
chures, dittns)

e. Pre-school, lunch hour, homeroom and after-
school responsibilities

F. Attitude toward teaching journalism at this school
or elsewhere

G. Renuneration--none? by ihe hour? set pay for publi-
cations? adviser duties?

H. Role of student teacher(s), if any-gylearner, assist-
ant., other (lost sheep, for example)

-

Students

A. Number assiqgned in teacher's major subject matter
(EFnglish, history, bhusiness, or another subject) --
their major units

B. Mumber of beginning journalism students--nature of
their course, their privileges, and their responsi-
bilities

C. Numher of advanced journalism students

1. lewspaper staff--number
. Yearbook staf f--number
a. Time when teacher meets each aroup--one
Oor more journalism classes? study hall?
before or after school? lunchtime?
b. Editorial policies
Cc. Expected rights and duties
d. Division of responsibilities
(1) Method of selecting editors and train-
ing them
(2) Lenqgth of term (six weeks, nine weeks,
semestoer or vear)
e. Staff rapporc or feuding?
fo Criteria used to ovaluate staft
d. Credit qgranted for publications work--none,
.25, .5 or 1.0

(4]




III.

Iv.

Classroom aids .

Typewriters/typewriter paper

Layout and work tables

Headliner equipment

Photography equipment

Darkroom (optional)

Yearbook materials kit

. Cropping wheels, grease pencils, copy pencils,
erasers, etc.

H. Advertising contracts

PRECEOR @Rl

I. Other
, -
Publications

A. Newspaper »

1. Type of paper used (glossy, flat matte or
other) _ ’

2. Frequency of publication
a. Deadline schedule
b. General summary of staff's ability to

meet deadlines
3. Printing method used ‘fetterpress, offset,
mimeograph)
4. Relationship with printer (cooperative, take-
what-you-can-get, satisfactory, above average
argumentative) -
5. General appearance
a. Size of- page
b. Content--types of stories (news, features,
editorials, interpretative articles,
columns, sports, or cthers)

c. Style--good taste, gossip, sensationalized,
fair stories but need improvement

d. Copyediting--horizontal, brace, focus,
balance, occult, circus or other

6. Advertising--rate per column inch, discount
rate for standinc adc, average number of
dollars needed for printing each issue, average
number of dollars income for each issue, per-
centaace of total printed inches in each issue

7. Subscription method--cost of paper per issue,
percentage of total enrollment purchasing
newspaper

8. Adviser's role in publishing (quide, censor, or
other)

9, Suagestions for improvement, anticipated
changes in editerial policy

10. Newspapcer staff problems
11. Submitted to rating service (s)--awards won, 1if
any




Yearbook »

1.

o

Soe

19.

11.

12

13.

15.
16.

17.

18.
19.

20.

Type of paper used (glossy, flat matte,

textured, or other)

General apmearance

a. Cover, ..

b. Sections of the book

c. NMvision pages--headlines and layout
ideas

d. Numnber of pages .

e.’ Special effects--mezzotint, steel .etch-
ing, solarization, double exposure,
circle effect, horizontal line, vertical
line, panning, spot color, tint block,
overburning, reverse, ghost printing,
montage, four-color,or cther

Theme (either from last or coming yearbook)--

~here 1is and what 1is it?

Division of responsibilities

[eadlines

Layout--style and method (perhaps more than

one of each)

Adviser's role in publication production--

aware of high standards and modern policies?

guided by the students? somewhat informed?
qualified as a photographer? lost? behind the
times? combination of several of the ahove?

Financial adviser's duties--same person or

different from adviser named above )

Advertising--rates, amount collected in dol-

lars, method of collecting money due (cash

or installmert plan), percentage of total

publication space used for ads, selling tactics

Subscription method--cost per hook, sales plan

(cne’ payment or installment plan, changed

prices after a certain date), percentage of

total enrollment purchasing yearbook

Publisher attitude toward company rcoresenta-

tive and company policies

Brownlines acquired--cost of each

Sunplement--when printed?

Delaivery date--spring or summer

Jummv book used for planning?

Method of |roducing photographs--professional

or student photographers?

Type of photography equipment used--camera,

enlarqger, ctc.

Yearbook problems

Submitted to rating service(s)--awards won,

if any

Sugqgestions for improvement, anticipated

changjes in nolicy

[y




VI,

VII.

155

Literary Magazine--similar details to newspaper
and yearbook evaluation

Other journalism staff publications (football
program or other)--similar details to above
cvaluations

Quill and Scroll chapter (international honorary for
hiah school journalists)

A,

B,
C.

Fund-raising projects--bhake sales, car washes,
candle sales, sandwich sales,or other ;.
Organizational goals W
Number of members <

.

School news bureau

A.
B.

C.
D.

Year created

Function in community and in school--procedures
for printing news

Number of students involved

Division of responsibilities

School radio, closed-circuit or CATV broadcasts

A.
B.
C.
D.
E.

F.
G.
He.

Frequency of shows

Time length of broadcasts

Where hroadcasts are taped

Type of enquivment used

Adviscr's role in production ‘*ype of censor, if
any) and qualifications (if ¢ -iser is a different
person from one named ahove)

Number of students involved

First year broadcasts were aired?

Articipated changes for next year

121
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JOURNALISM 125--HIGH SCHOOL JOURNALISM
FIRST AND SECOND SLMESTER--1973-74
HARLEY E. S5TRAUS
PAM YAGLF

OPTIONS FOR COMPREHENSIVE COURSE OUTLINE

I.: Writing, Copyediting, Proofreading (ei% weeks)
1

News

Features

Sports ,g

Reviews ’ o N .

Editorialg - '

Interpretative Writing .

Literary Writing ({(narratives, poetry, short stories,
essays)

IT. Photography and Make-up/Layout (six weeks)

Yearbooks
Newspapers

"ITI. Freedom of the Press (two weeks)

Censorship

Libel

Yellow Journalism
Gossip

Related items

Advertising and art work (four weeks)

Select.one of the above three units and write -a com-

"prehensive six-week course outline for a first-year high

school 7Jjournalism class. Indicate the teacher's and :
students' activities by exnlaining each wlan clearly. List

the materials used (references and supplies), objectives

{not necessarily written according to Mager), activities,

and evaluation procedures. FEach class period is 55 minutes
long, and the beginning journalists meet for one.period a

day five days a week. Incorpprate examples from textbooks .
and create supplemenptary materidls from your imagiration.
Include samnles of dittos, quizzes, and tests that you plan
to use during the six weeks. List films, filmstrips, and
hrochures which yo® will need. Conclude the project by
compiling a correctly written biblioaraphy, careful planning




and copyediting will result in yogiza

roject being a display

of your professional standargs_a$ well as a worthwhile con-

tribution to your future(E" ds.

Quality is most definitely expected.

166
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APPENDIX 1

Journalism 125 Course Syllabus
Second Semester, 1973-74

=

January 10 --Distribute enrollment analysis survey, "25
Pules for Vivid Writing” ditto, and "Jour-
nalism Concepts”" (style) ditto; explain
class workshop atmosphere and major semester
assignments. Assign reading of dittos and
Chapter 6, Teacher's Guide to High School
Journalism, pp. 208-)29.

January 15 --Ask for questions about style sheet. Discuss
copyreader's duties and symbols (TG, pp. 198-
210). Distribute "Boiling It Down and other
wordy sentence dittos. Revise and discuss
sentences. Assign Scholastic Journalism,
Chapter 12, pp. 167-175, and SJ, Chapter 13y
pp. 176-178. Refer to insidé front cover of
SJ for copyediting symbols. Be ready to dis-
cuss pp. 192-93, SJ, next time. Have students
type out these sentences and correct them be-
low the faulty original ones.

January 17 --Explain copyreading symbols via sample over-
head transparency stories. Assign students
to type out story in SJ, po. 180-82, as it is,
and use copyediting symbols on the original to
correct the story. Assign TG, Chapter 2, and
SJ, Chapters 1 and 2. Analyze story slug and
typing designations on pages of copy. Explain
point sizes (6, 9, and ll=most common), led-

¢ ding, columnywidths in picas. Distribute mid-

semester school visit and final curriculum
outline guidelines.

January 22 --txplain mid-semester and final course assian-
ments. Review copyediting symbols on the over-
head projector. Assign SJ, pp. 186-89 even- ’
numbered questions, pp. 179-180 story to be
types and copyedited, and SJ, Chapter 3. MNote
p. 29 tests for leads. Have students write
leads from pv. 31-32 facts for 5D, E, and F;

6 A, C; 7 A. ‘1 F. FExplain inverted pyramid
order, 5 W's 1 H, and news lead types (gram-
matical and novelty types).

1«):




January 24 --Recommend Grammar for Journalists as a style

reference book and Questions You Always

Wanted To Ask But Were Afraid To Raise Your

Hand as a grammar review book. Have students

complete conyediting of sentences and story. .
Answer newswritina questions. Discuss 5J,

pp. 30-32 answers. Assign SJ, Chapters 4

and 5. .Note pn. 40-41 ("Testing A MNews Story").

Assign op., 41, Story 1, and 42, Story 2.,

January 29 --Answef pp. 41-42 questions about paragraph
story order. Assign SJ, pp. 47-48, Story F
(Aim for precise language, appropriate tone,
good style, inverted pyramid order. Note
the day which story will be published. Sub-
mit stories at beginning of period next class.

January 31 --Consider problems and questions about news-
writing. Compare news, feature stories,
interviews, and columns via examples. Ap-
point a chairman for class to make a feature
book. Have students begin listing ideas for
possible features and columns (to be mimeo-
graphed later). Assign TG, Chapter 3, and
SJ, Chapter 7. T

February 5 --Ask students to begin writing a feature or a
column due one week from today. (The story
should include quotations and attribution for
each quote.) Discuss magazine examples of
column types and column writing guidelines.
Assign S8J, Chapters 6 and 9.

February 7 --Compare types of stories in a newspaper and
the approaches used in writing them. Note ex-
amples of moralizing and editorializing.
Identify noticeable press policies, adviser's
and principal's roles, reasons for adviser's
critical comments about certain stories,
location and style of masthead. Remind
students about features.

February 12--Collect student features and columns. Dis-
tribute them to different students and en-
couraqe each person to grade them (including
critical and nositive comments as 1f hr were
a teacher). Collect all stories after oriqgi-
nal writers have seen the remarks and preo-
dicted teacher grades. Assian S, Chanters
6 and 7, and TG, Part T, Chapter 4.

- |



¥ebruary l4--nDiscuss types of editorials. Announce ad-
vertising qguest speakeér coming next Tuesday.
Discuss high school newspaper advertising
layout parts, sales procedures, contracts,
artwork, and the differences between news-
paper and magazine ads. Assign SJ, Chapter

. 15, and TG, Part IT, Chapter 4 (esnecially

pp. 277-87).

February 19--Guesi. speaker will discuss tynes of adver-
tising samples, headlines and subhead ap-
peals, student buying power, informal vs.
formal advertising, good ad copy, and
market surveys. Assign students to plan
advertising demonstrations for next class
period which will illustrate, by teams, the
types of advertising salesmen (hard sell,
wishy-washy, soft sell) aad businessmen
("I don't need vour product"; "Oh, on second
thought, I1'1l1 take it"; and "Fine. Give me
« « « «") Have students list the schools
which they will be visiting March 4-10 (dur-
ing spring break) for completion of their
midsemester assignments.

February 21--Conduct advertisinag sales demonstrations.
Assign SJ, Chanter 16, about typography.
Fxplain type point size, letter count
values, picas, type families and their ap-
propriate uses, avoiding all capital-letter
headlines, screens, press-on (stencil) let-
ters, Varityper headliners, pica rulers,
relationship between headline sizes and
story values. Refer to Type by Richard
Hopkins for examples.

February 26--Tixplain headlaine charts and headline counts.
tutline headline construction (condensing
the idea, do's and don't's, future vs.
present tense, hoxes, types of hecadlines
(flush left, dropline, hanging indentation,
centered, kicker, hammer, banncr)

February 28--Assign S8J, Chapter 17, about page layout.
NDiscuss maqazine articles on advising. FEx-
plain layout types, major page elements,
tombstones, bumped headlines, pictures,
cutlines, nameplates, qutters, and column
rules. PReview procedure for school visits
next weck; answer any auestions reqgarding
such.,

Q lud
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March 5 ~-=-No school
March 7 -=-No school

March 12 --Remind students that school visit reports
are due next class. Discuss poorly con-
structed headlines via newspaper examples.
Tell why headlines violating rules are
printed. Fxamine high school newspaper
copy and headline styles. Assign SJ,
Chapter 24, and TG, Part II, Chapters 1
and 2, which examine photojournalism,
producing the school newspaper (letter-
press or offset), and producing the mimeo-
graphed newspaper.

March 14 --Collect school visit reports. Begin newspaper
production unit. Let students organize a
hypothetical class newspaper. (Determine the
editorial policy, picture and story content,
page editors, layout plans [including ads on
any paqges after the first]. Have students
aim for an April 19 newspaper issue date.
Allow students to create a staff. [Find nut
individual preferences and quide stud.nts in
determining competent.editors]. Plan inches
for each story and headline point sizes to be
used with each article. Decide on a name-
plate, wmage length, column width, type desig-
nations, cost of average issuc and all issucs
during the school yecar, advertising rates,
total advertising inches needed for this issue,
and masthead content.) Assign SJ, Chapter 25,
pp. 354-56 and TG, Part II, Chapters 1 and 2.

March 19 =--Announce list of nevr'spaper reporters, editors,
artists, and advertising-business staff
members. Question how the entire issue fits
together and creates a good product. Com-
plete discussion of any unfinished topic.

March 21 =-Outline staff members' duties. (Distribute
complete sct of job resumés written by actual
high school journalism seniors who wished to
inform juniors interviewing for editors' and
reporters' 7Jjobs of the respunsibilities that
they could expect to perform.) Discuss news-
paper prainting metheods, heats, budgeting, and
nther detarls related to newspaper production.
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March 26

March 28

April 2

April 4

April 9

162

--Show students examples of aoed high school
newspapers collected via an exchange pro-
gram. Outline make-up basics from these
and stipulate the most common types of news-
paper lavout. FExplain: balance, brace, two-
point focus, three-point focus, occult, hori-
zontal, circus, and magazine lavout styles.

--Distribute five-column dummy sheets and let
students plan content (layout) of their class
newspaper. (Each page editor thus needs to
determine the stories on his page, type »ut
each story for copyediting and copyfittirg
purposes, dummy in the location of eacr .ory,
write appropriate headlines that fit the
available spaces, and plan pictures that coor-
dinate with important articles. Fach editor,
of course, must find out what other editors
plan to print so that no stories overlap, con-
tradict, or waste svace. Jump stories require
special planning.)

--Explain the order of procedure for producing
the final dummy or grid sheet. Illustrate
with actual high school offset newspaper ex-
amples. Ask business staff to let page editors
know by the next class period which inches will
be occupied by advertising. Ask staff members
to list tentative stories to be printed on their
pages and the expected number of inches for each
story.

--App¥ove advertising staff plans and have that
staff issue duplicate ad layouts to respec-
tive page editors and to me. Approve story
ideas and have editors beqgin constructing
tentative layouts for the managing editor to
approve at home after the next class.

--Tour the West Virginia Publishing Company and
sre how all production details interlock.
Have the managing editor collect nage layouts
(complete with stories, headlines, pictures,
cutlines, and special instructions). Confer
with her after class and approve her sugqges-—
tions sheets for cach editor who needs tco make
page changes. Fxpect the managing editor to
rjet each page to the respective editor so he
can revise it for the next class period. Each
cditor knows that he may enlist other staff
members' help to complete his page and sum-
marize details involved in his newspaper work.
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By the next class period every student 1is
to submit a summarv of his contribution to
the issue along with the part of the issue
for which he is resvonsible.

April 11 --Individual summariecs are due. Fach staff
member should evaluate the progress and
problems that he has experienced in an oral
critique of newspaper staff planning and
production. Each student should record the
grade which he believes he deserves for his
part in the newspaper 1issue.

April 16 --Begin yearbook unit., FExplain parts of the
book (cover, endsheets, spine, sections,
themes, spot and four-color pictures, copy
(to be written in past tense), cutlines (to
be written in present tense), double-page
spreads (DPS's), margins and special effects.
Use actual high school yearbooks and a pub-
lishing company planning kit to analyze pro-
duction of a yearbook. Desbribe the use of
a mini-planner, ladder, dummy book, cropping
wheel and Techni-cropper, rcugh draft layout
sheets, and quad-paks. Distribute dittos
about yearbnok fads and types of yearbooks.

April 18 --Use transparencies on the overhead projector
to illustrate the types of yearbook layout:
Mondrian, mosaic, modular, smokestack,
floater, skyscape, oblique, and pattern. Tell
how to construct a layvout with pictures, copy,
headlines, and cutlines. Explain how to count
headlines and copyfit. Distribute rough drafts
and ruad-paks to be used later to design 1ndi-
vidual student layout proposals.

April 23 --Review layout basics and let students design
DPS's on rough drafts. Approve each layout
and assist students in deciding suitable copy
plus headlines for their nages. Have students
type out copy on separate paper until it fits
the available or desired layout space. Have
students label the section and type of layout
which each is planning in the upper right-
hand corner of his page. Submit rough draft
lavouts to classmates Thursday.

April 25 --Let students critique each other's layouts.
Discuss need to 1mprove copy and retype 1t
. wherever necessary.  Have students write head-
’ lines that fit on their paqges and pencil them
in on the rouqgh drafts.

) -
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April 30 --Approve all copy blocks and headlines. En-
courage students to transfer layouts onto
final quad-paks once they understand layout
principles. Pictures should be numbered;
copy blocks, lettered on the rouqgh draft
and typed in on the quad-paks; headlines,
printed by hand where they are to appear
on the final pages; and sample pictures,
appropriately labeled, stamped, cropped
(1ndicating any reduction or enlargement),
and inserted 1n the backs of the quad-paks.
Final quad-paks are due Thursday. Curricu-
lum outlines (final nrojects) are due
Thursday.

May 2 --Collect quad-paks and curriculum outlines
{assigned at the beainning of the semester).
Critique each student's quad-pak and suggest
any changes that would be necessary before -
sending it, as part of a publication, to a
yecarbook company.

Final grade will he calculated as follows:

Dally assiqgnments: 174
Midsemester schonl visit: 1/4
Newspaper project contribution: 1/4 i
Si1x-week curriculum outline: 1/4

| I
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APPINIDIX J

Wlest Viraginia liniversity
Schnol of Journalism
Morgantown, W.Va. 26506
June 28, 1973

Dear Journalaism Fducat ion Teacher:

Would you kindly aid a fellow instructor in advising
future student teachers? Completion of the enclosed ques-
tionnaire will (a) contribute ideas for improving journal-
ism teacher preparation in West Virginia and (b) enable me
to meet part of the requirements for my master's degree in
journalism education.

ot all new teachers know what to expect in the high
school journalism classroom. Somec are frightened and dis-
couraged when they realize their varied responsibhilities,
and many wish they had experienced better college prewara-
tion. .
Two of the most i1mportant goals of my rescarch are to
effect stronger state certification requirements for hiqgh
school journalism teachers and to enrich journalism teacher

.education at West Virginia University.

A third use for the information you provide will be in
preparing a book, once purncse of which will he to examine
the reasons why graduates of journalism educatlon programs
become more competent, willing advisers than those persons
not havina such nreparation.

A cony of zach journalism ~Jducation course outline used
in your department would aid me more than any other sinqgle
1item 1n my research,

As 1 former I'nglish and journalism teacher/adviser and
a 1973-74 graduate teaching assistant, I realize that the
caliber of the high school journalism teacher directly af-
fects student morale and the development of future journal-
ists. I believe that colleqges must reflect a realistic
picture of the high school 7journalism teacher's job in order
to rednce the number of disappointed, dispirited instructors/
advisers and to increase the competence of all journalism
teachers. S

Please use the self-addressed, stamped envelope to re-
turn the questionnarre to me. If your school wishes reim-
bursement of postage for the syllabi, please et ne know.

Sinceraely,

(Mrs.) Pamela D, Yaqgle m

p—
-
e -
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West Virginia University
School of Journalism
Morgantown, W.Va., 26506
August 22, 1973

Dear Journalism ®ducator:

Several weeks ago I sent you a questionnaire to gain
information about journalism teac.cr education pPrograms
at colleqges and un-'versities.

I hone I may have the henefit of vour professional
curriculum evaluation in order that the WVU School of Jour-
nalism may improve its teacher education program,

I am enclosing for yvour convenience a second copy of
the survey.

Kindly returr the questionnaire and any journalism
education course outlines available at your school.
Thank you for your prompt reply and valuable help.
Sincerely,

Pamela D, Yaqle

ll')
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West Virginia University
S5chonl of Journalism
Morgantown, W.Va. 26506
January 3, 1974

Dear.ﬁournalism Fducator:

I hope that you will assist me with data on the ep-
closed questionnaire so that I may complete regquirements
for a master's degrec i1n journalism education this
semester. -

Seventy-nine per cent of the persons who received
this survey along with you last fall have responded.
Could you help validate my study of college and univer-
sity journalism teacher education programs by returning
your copy promntly?

As a graduate teaching assistant and a former high
school English and journalism teacher, I would appre-
ciate any journalism teacher education course outlines
which you use in training prospective advisers.

Please use the enclosed stamped, self-addressed
envelope. Thank vou for helping me to approach a one
hundred pér cent return.

Sincerely,

(Mrs.) Pamela D. Yagle

/v
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JOURNALISM EDUCATION SURVEY
OF AMERICAN COLLECES AND UNIVERSITILS

Jourmalism instiuctor canpleting questionnaire
College or university represented o
Formal name of journalism department

School address City State  7Zip

I. Kindly check aporopriate blanks or fill in the answers.

1. UWe offer coursef{s) in high schonl journalism and ad-
vising.
2. Title of course: Hours crodat
Title of course: ) Hours credit .
Title of coursc: Hours credit _—
Title of course: Hours credit .

\
| (If one of the ahove 1s a summer workshop, indicate such
and the number of weeks involved.)

la.  An average of ___ (10-29, 21-30, 31-40, 41-50, 51 or more)
students enroll 1n the first class per semester
3b. It a second course 1s tauaht, an average of are orrolled.

(Use the reverse side if more than two journalism exlucaticon
classes are i1ncluded in your curriculum.)

4. Tast to hook(s) used for each course:

Title . ocoursc Textbook N
Tit]e: of course Texthook B
Titl of ~ourse Textbook
Tit]. of course _ Textbook
T We nw of fer a journalism ed. soquence 7 heatrs,
7777 plan to create a " " " with... thr next year.
T We plan for it to be a ~hour procram,

pian to create a journalism v, sequence within the
next five years. Its proposed number of total hours
roevrired would be . '

see the need for such a program but are prohibited
by the budget to finance teachers' salaries, oquipe-
ment.,

. The journalism oducation course(s) are of foered to
froshmen, sorhonores, Juniors, OO,
all of aheos,

'

Jonrnalagsm o educs - ton courses arc available to
1. ed. mainr e, 1. ed. mumnors, Trinng., Arts majors in

oducataon, all od. majors, all of the above.
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<
/. Jowrnalilsm ochication courses onrotl oniy j. majors in
———
o hass, miior s anel non=a jors 1n a combiresd class,

). malors 1n a steclalized class and non-tajors in an
clanentary class.

9, TPreregasite courses for J. td, classes are:
ared (I't.: Newswriting)

19. 0. Ed. class{en) are . are not rexpuired ror a
student teacher with a4 jmimalism major or minor.

11.  our department offers the follrwing experiences in at least
one journalism education class:  (Check those appropriate to o~
ou.)
tnglash camosition vs, Jmournalistic style
" newswritina, copyediting, proofreading, layout
" yearbook layout, design, and production
" financing publications (buddgeting)
" Tadvertising .7
" news bureau
" vhotography (carera purchasinag; taking, developing, and
- vraintinag pretures; equipping Jarkroam)
froedem of the nress, censorship, libel
~ choosing a newspaper printer
T selecting a yearbook company (contracts, special offers, etc.)
T Tarrangina a school picture plan
T Tselecting a text, visual aids, supplementary references
" Toraanizing a subscrantion drive
“creating a publications staff and assigning duties
7 evaluating student work (staff critiques, beat stories)
" oublishing o newspaper (mecting deadlines, accomplishing tasks)
T counting headlines for a nowspaper and for a yearbook
" Tbhroadcasting (radio and/or television)
T tvpoaraphy
current. «vents reviewina tochnioques
T Teonstructing unit assicmients, qulzzes, and tests
T teaching mini—-courses
Tuvilsiting curtent journalisi feachers, taking frold trins,
TTwriting a course of study (for a semester or for g year)
c lagsroom siimidation of alvisers' real vroblaars

| 4

K

/,-\‘

Solect thoe wtatarents )‘)prwpx‘mt‘; Loy o school s

124, (i state rogearres  hours of Journaliam coarse oredit for
T cortification of futare jewrnalism teachers,

120, (nr state docs not reare teachers to amplote o spectf ied
T mbxer of hours for amplovment as jourmalisin techers.,

T, Principals an s state, we realize, must assign teachers

the positions of publications advisers (even thouah these
inatructors have not comoletod college joarnaliain courses)
paoconise the mmber of volianteors for these jobs 15 minimeal
And semeone rnct be responsible for school pablieations.

EMC 110
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If +the muber of hours requirad by the state dopartment of
ovucat 1on for jorrnialiam certification s ditferent from
the numter of howr s newdad by your school or university
for a journalisk mayor (or munor), nlease designate the
nrmber of hours needed for a4 journalism major at your
school here and the nusr of hours needed for
journalran minor here ) .

Briet v exoress vour oplnion ot the catilber of students
that enrnll in journialism cducation courses and the type
ot course worklnad which thev are expected to perform
(elementar y review, reoca: ohoand examination of principles,
practical vrob’errsolving oxixerioncee),

Py oo reed nralrfr dto tevh this Cluss? Py lam yonr
Aartioie as speciiledally as possibre. Mark this gquestion
"eonfidential® At left 1f you (do not wish your ramrks to
Yoo Tinked with vou excent by geographical areca of the
I'mitexd States,

*

by e

g /mmy sears i ou tanant high school 1,01;§.1‘\’11_ism {on
s hift scheol, 2 vhor than 3 college, loeve 1) e s
aftoct the angwer to apeest1on mumber 157

’
If saaeone ! se besa des sou te sches high oot ool Journaligm
clazs{es) at v colleae, was ne a high sehbool 1ournalism
fntractor v oone bme” Tt so, for hese lon? )

I

Check one OF e followlieg -t ataments:

Mooatatiene bnoare maede Treel oand may be o renrintesd,
S oy e Pl baore ciit o bepctattons, bat do ot
Tvefer toony Sheol o to e on the pestiors o

"o Frlontiad”

Uowich tht oo pdet gt pogwin anon o, an re by em fo

A1T art aratroi on this sures, *

})v‘~ e

T owont e mest be b balart o wenld send mooa conrae ot Line
ton, each yoarnalran oebacatien class '?uzslt;n\-\'i tey preoare trecher s

o1 pature feahers footeas i sohion] Jozral rsn,
Thourds ou for carr cooperat ion! /

. - . . — ~ - - PSSR e

[uats . Sremature Facalty rank
Tmdac

H e oare that o hano Paahit Fach scheol jommnalian o1asse s
o rhibrestromas 1 e o sy ann the cotloge eyl .

. Ty e T '
IR I A 0 S g . b b o b e ach thr ot pe of

by
P bbb galated PEIPUTRENNAY
atrt et oo ey thire o atatt,
S alteanate o beache e of
fogte \h'*.z‘mn)

EK ) , i1J,

/J
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Thurs.

Tues.

Thuts.
Tues,

-

N )
Thurs.

T™iaees,

Thoies.

Tues,

by o,

APPENDIN K

JOURNALISM 125--HIGH ScHOOL JOURMNALISH

8/29:

9/73;

9/5;

9/10:.

MY

3/12:

9717

310

9724

FALL SEMESTER, 1974-75
HARLEY F. STRAUS
LEIGH F., GRVGH

Discussion of course, text,and major assiqgn-
ments.  REQUIRED TEXTS: Earl IEnglish and
Clarence Hach: Scholastic Journalism and
Roy Paul Nelson: Publication Design.
Assignment: Ch. 19, SJ.

Discussion of makeup of journalism classes
1n the high schnol, staffing, scheduling,
policies.

Assiqnment: ¢Ch. 1, 2, 3, 4, and 5, SJ.

Niscuc sion of elements of newswriting.
Assignment: Ch. 12, 6J.

Style and newswritinyg.
Assigqnment: Ch. 6, 9, and 10,-07T,

Nther types of writing {(interview, editorial
and 1m=-depth stories). :
Assirapment:  ¢Ch, 7, 5J.

TFeature Wraitainea.,

Asar mmrent s ch, 8, S0,

| !

Sports Uritting.

Assigqnmont:  Ch., 18, SJ.

Proofreading.
Assimment: Cho 14, 87,

Faditing ooy,
Assianment o Cho 5 oand 6, PD.

Tyvogr ath, and design,
As<rgnment Ch., 14, SJ.

Urat o headlines,
a0 paeenpt o Ch, 1, s

oy
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Fhurs., 1078: Makeup /Layout,
Nestanment s Chy 10, PD,

Assignient Ch. 9, hn.

Thoars. 107100 Makeuap /Layont .

Tues, 107050 Critiopae sesaron of makeup/layout exerciscs.
Asstonirent: Ch. 24, SJ., and Ch, 7, PD.
N 2L 2z

Thurs., 10/17: Photography and‘ag‘t desiqgn.
Guest soeaker,
Assignment: Ch., 5 and 11, PD.

Taes, 10 /22

Photoaraphy, aeneral design, and cover designs.
Assianment:  Ch., 15, SJ.

’

s, 10724 Advertisaing and Circulation,
Assianment s Read two article$ or one chapter
nf an outside perindical or text concerning
alvertising.  Hand 1n a short critique of the
articie on 10,29, -

Tues, 10/729: Pract oo workshop 1n advertising,
Crat 1ue assignment due.

Thars., /741 Finanoin ot and manement oroblems.,
Ass )y inment: Ch., 26, SJ.

T s, 11/5:  Discussion of magazine pulblication,

Thers, Y107 Yeartooks Guest speaker from a yearbook
publishiing company:  "Latest Trends in
Yearhooks, "

e s, Fo2brs bractross vearbook worrshon,

tharo. LT Wrar-ap earbiok,

Tonews bl Yaraeows methods ot hgn school newuspaper
[rl’frf<l"f IR
Assiotnment s Chy o5, G0,

Phoars b0 Wk shiop o ne wtooeer Breluct 1on,

e .. | A Critry g sesston of school newspapers,
Diacass treld an o mment duce 12/4.
Aol irront s Ch, 27, ST,

Thoar . LD s IR T L Y
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Tues, 12/73:  Gther journalism class projects: Jfilms and
moti1on oictures, photography, literary
y  Mmagazines, advertising, and news bureaus.
Thurs, 12/5: Brnadcasting projects in high school.
Assignment: Ch. 20, 21, 22, and 23, SJ.

Tues, 12/10: Freedor of the press, censorship and libel.,

Thurs. 12/12

Pesponsibilities and liabilaties of the jour-
nalisn teacher,

re

Mon, 12/16: Flnal, 3~-5 p.m, Final project due.

MATOR ASSIGHNMENTS

I. FIFLD ASSIGNMENT
Due December 3. .

Interview a teacher of high school journalism and
write a comprehensive report of the interview, Tell
the following:

1. School Situation--type of school, classes,

schedule the teacher has, type of publica-
tions he/she directs, and other information.

2. The Teacher--qualifications and backgrounid
information.

3. The Fublication--1f he sponsors the yearbook
or newspaper, descraibe the staffing organiza-
tion, provide a physical description of the
publication, make-up, and snecial problems
he/she has 1n directing that publication.

4. Other nformation--special resources the
teacher ases 1n the classroom.
- v

Y. Crytroow fenmmentary.,
~

IT. PINAL AGHLIGHMENTY -
Dae 3 p.m. Dec, 16,

Write a comprohensive unit plan for a siz-week
untt 1o hiah wobool journalism class on one of the
fellowineg:

1. Writing

2. Makenn CLayout

3. Advertasaing/Ithics

freed 13 £ tollowing int srmation: .

H Serpe ==all backgroand sinformation, such as
tone o chool, class, sohedule, length of
clacs peraind, ote,

EKTC ’ F IRV
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Behavioral objectives--overall objectives
for the unit,

DATLY lesson plans rncluding:
a. obrectives ot the day.

bh. activities outlined

C. resources used,

d. evaluation methods used.

Examples of syllabus, quizzes,or tests you
might give; any handouts that might be dis-
tributed; plus description of hulletin board
material.

I.1st of resources used from day one through
dav 30,

10-‘)‘
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APPFHNDIX L

JONRNALIS™ 125--1HIGH SCHOOL JOURNALTISM
SECOMD SEMESTER, 1974-75
HARLEY F. STRAUS
LEIGH F. GREGG

TEFXTBOOKS: Fnglish and Hach, Schelastic Journalism (5.J)
Ross and Sellmevyer, School Publications: A
Guidebook (SP) '

The Commission of Inquiry into High School

Thurs.

Thurs.

Tues.

Thurs.

Thurs.

Journalism, Captive Voices: Hiah 'School
Journalism in America (CV),

1/9: Course intreduction
Assignment: Ch. 19, SJ, and Ch., 5, SP

1/14: Staffing and Organizational Policies
Assignment: Ch. 1, 2, 3, 4, and 5, 5J

1/16: MNewswriting basics
Assignment: Ch. 12, SJ

1/21: Newswriting style and leads
Practice session

1/23%:  feaching technigques 1n newswriting., Practice
session
Assiqgnnment: Ch. 9, and 10, S
Other types of writing (Interview, oilitnrial,
in=-depth, and feature)
Asgignitent : Ch) 7, 87

1730: Feature ‘lriting
Asslgnuent:  Ch. 8, §J

274 Sworts Uriting
Assignpeent s Ch, 13, &7

ERAA ey i1t 1ng
Assignnent s Ch. 18, SJ, and Ch. 4, SP

DOl Coper et g and drootreadyng
Norsyonr ot Tt

/

|
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Thurs. 2/13:
Tues. 2/18:

Thurs., 2720:

Tues. 3/4:
Thurs. 3/6:

»
Tues. 3/11:

Thurs. 3/13:

Tues. 3/18:
Thars. 3/20:
T, /25

Thurs., $/27:
Tues., 471:
Thurs. 4/73:
Tues. 4/8:
Thurs. 4/10:

Tues., 4/15:

Thurs., 4/17:

2

Test on previnus material
Assiqnment: Ch. 2, SP

Mechanics and Typography'
Assignment: Ch. 14, sJ

Wraiting Headlines \
Assiqgnient: Che. 17, SJ

Makeup and Layout Basics

Makeun and Layout Practice
Assignment: Ch. 24, SJ
Field Assignment

Spring Recess
Sprang Recess

Photoqraphy: Basic BEquipment and Darkroom
Procedures
'ield Interview Due,

Photography: Techniques, cropping, reducing,
and enlarging
issignment: Ch. 9, 10, 11, and 12, SP

Advertising
Assiynment: Ch., 15, SJ
Advertising
Asaianment:  Ch. 6, Sp -

Promot 1on and Circulation .
Assianment @ Ch. 7 and 8, SI

Minancing and Management

Basic Yoearhboolk Procedures

Vearbook Layout

Yearbook Trends and Criticque Session
Newspaper and Yearhook Bids

Other netheds of publication

Aaovone s Choo 25, 5T

Cortua e o s1on oandt evaluation techniques of
THYW e,

Neyorqnrent o o hoe 26, 27, b 2R, S

la)
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Tnes. 4/22: Other class nrojects or publications
Assigqnment:  Read Cantive Voices

Thurs, 4724: I.ibel
- Assignrment:  che 21, 8J and Cch. 23, SJ

.

Tueas,  4/729:  Censorship
-

Thurs. 957l: Responsibilities and liabiiities of the
journalism teacher

Tues., 5/6: FINAL PROJECT DUE 3 p.m.

»~
[

O
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INTERVIEW P'IELD PROJECT

It would help if you can arranye to attend one of the classes
taught by the jourrnalism teacher in the school.

INCLUDE BACKGROUND INFO:

What school and vhere? How big 1s the school?

Who is the teacher? Is he/she cqualified to teach journalism?

Class schedvle of the teacher. How often the journalism class meets.
What 1s the name of the publication? How often printed? What does
1t look like (offset, letterpress, mimeographed) ? How many pages does
1t have? Does it carry ads, etc.?

How bi1g 15 the class? How Jdid the teacher divide the staff duties?

Are all students upperclassmen? lHow is the staff picked? * What are

the criteria for being on the staff? Is the class a one-semester or
two-semester class?

What texthbook, if any, dwes the class use? Are any other materials used?
How 1s the class structured? (Lectures, workshop atmosphere, etc.)

See: if you can obtain a course outline fram the instructor.

Does the 1instructor have any handont sheets that are given te the students?

Dnes the staff have certain iolicies or rules that must be fol lowed?
How are decisions made about content of the publication?

SPECIALI, PROBLEMS @
Photaaravhy--1f any, hww 1s photography handled? Who develops the film?
Who takes the pictures for the staff? What type of camera is used?

Advertising—-ho students get out of classes to solicit ads? Transporta-
tion problems?  What rates are charged? Do they have exanples of con-
tracts with local merchants?

Writing—ILf on a newspaper, how 15 a story processed fram stert to finish?
Ixx»s the journalism teachor have typowriters, etc., available?

A costecial cvuipment?

Ay censorshap probloms? What as the relationshin of the publicat ion
to the administration ot the wchool?

Do the staff subscrile to any special pablicat tons or submit material
for awards? Has the staff won any awards?
i
- ) [
Does the staff ever jo on field trinse  If <o, what are sane of the
resources for field trips or quest speakers in that area?

1o
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FINAL PROTCT

The final progect should consist of two types of nlans: a long-
rande plan or unit plan for the six weoks and a short-range plan or
daily plans for three wecks,

In long-range planning, try to visualize an over-all pacture of

\Fhu unit. Hit the main points vou would want the students to learn

or Jdo during the unit,

In short-range planming, list what 18 to be achieved each_ day.
In other words, what will you do that day? T )

FXAMPLEF OF AN OUFITINE OF A LESSON PLAN (YOU DO NOT HAVE TO FOLLOY THIS
IF YOU FECI, YOU HAVF A BETTER OUTLINL)

A. Objectives (major aims of the daily plan. What is the student to
learn that day? W%hat is the main moint of the lesson?)

B. Activities (What activities, materials, and content will be studied

" during the class period? Sare itans to consider might be:)

1. PReview of the previous day's lesson.

. Pravision of activities to meet individual differences.

. Key questions for class discussion.

. Important illustrations or anecdotes.

. Written cxercises.

. Sumary

DN N bW

A sinale activity generally won't hold interest for a whole hour.
I good way to provide interest 1s to provide a varicty of
activities and materials for each class petiod.
C. Assignment (If you plan to give hamework or assignments for the next
dav, say s0.)
. Dvaluation Techniques (This means how do you evaluate the success
" of the day's works? DMid your pupils learn what you intended?)
Ways of ovaluation:
1. Teacher evaluation through observation.
. Teacher asking kev auestions in a class discussion.
. Teacher asking pils to sumnarize.
. wWritten exercises: quizzes, tests, statements, reports, their
layouts, news stories, eotce.
5. Craments fram pagnils on their successes.
. Bibliography (What books or weriodicals, if any, do you use 1 this
Soetion of the lesson pli?  Inclbude author, name of article [i
in acriodical]l, nave of book or peruxdical, date or year,
mublisner.)
I, Instructional Ands, and Sources (This includes RIYTHING that you'ed
TTse In the losson surh as:  textbook, blackboard, ouad-paks [if
vour class 1s o yearbxcoh Dwsont ], photographs, rulers, ote,)
Moy anstructors would revmnre o comolete Tist here, T oan more
intoreatod an specl 1l alds o you misght use,

o N

The Jast tem cn be inede 1 separate section, too, for the whole
urrt, along with a Liblioraphy,

Be sure to inclulde backaround info  such as the text the students
will use, how many students you think you will have, how they are divided
ur, on the staff [1f you are doing newspaper or yearbook work within the
antt ], how tig the school 1, what tyyp» of publication, etc.

lod




APPINDIX M

WEST VIRGINIA UMNIVERSITY SCHOOIL OF JOURNALISM
PROGRAM FOR PROSPECTIVE HIGH SCHOOL JOURNALISM TEACHIIRS
1960-61

Students mav obtain the Bachelor of Science in Journalism degree and
also qualify for a first-class professional certificate in West Virginia
with teaching fields in Fnglish and social studies and a minor teaching
field in journalism, Grades 7-12, by taking the following course of study:

L4
3

FIRST YFAR (TWO SPMESTEFRS) SECOND YEAR (TWQ SEMESTERS)

Hours Hours
Engl. 1 and 2 6 ngl. 3 and 4 or
Hist. 1 and 2 or 163 and 163 6
Hum., 1 and 2 h-8 Engl. % and 6 6.
Soc. Sci. 1 and 2 8 Journ. 18 and 19 65
ten. Bioi. 1 and 2 Pol. Sci. 2 3
or Phys. Sci. Hist. 52 and 53 : 6
1 and 2 3 © Fduc. 105 3
Journ. 1 and 2 2t Mi1l. or Air Sci. 3 and 4 4
Phys. ¥d. . 2 Phvs. Fd. (wamen) 2
Mil. or Air Sca. 1 and 2 4

THIRD YEAR {'TWO SEMESTL.RS) FOIIRTH YEAR (TWO SEMESTERS)

Hours Hours
Jowrn., 1i8 and 119 6 Literature 6
Jouin. 110 and 120 4" Hist, 150 or 250 3
fcon. 1 3 Journ. 227 3
Faue. 106 3 Journ. 215 (later 125) 20"
Fduc. /109 or Journ. 230 and 235 4
approved clective 3 Journ. 101 or 201 1
Music 10 2 Journ. 212 3
Speech 3,6,11, or 2° 3 Soc. Studies, upper-
Soc. 1 or 104 3 Adivision elective 3.
Art 30 or 130 2 riuc., 114 3
Health Tduc. 101 2 Fduc. 124 , 4’
Ceexy. 107 or 109 3 Fdac. 120 2"
Fduc. 150-170 2

“tor bocame 3 hours 1n 1975-76

elhimnated an 1962-6¢

bocame 1< hours 1n 19 2-63

‘bocame four hours in 1962-64

highly reconmended for all prospect ive advisers, regardless of major
thecame throe hours after 1962-63
tibecame two hours after 1962-63

tod
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MINOR IN TEACHER TRAINING IMN JOURNALISH
FOR NON-JOURNALIS' MAJORS
” 1960-61

For students in other wchools and colleges following the tniver-
. si/_t‘/'h teacher-training programs, the School of Journalism has set up
& teaching minor 1n journdlism. The program is intended for persons >
7 who plan to be advisers for high school newspapers and yearbooks as )
~ well as teachers.

/ ' This minor requires a minumm of 16 hours in journalism {only

/ 14 hours additional for those whose first teaching field is English,
! since Journalism 215* is included in that program). It includes the
/ following courses:

REOUTIRED COURSES

Journalism  1—Intro. to Mass Comm.
Jouranliam 18-~News Writing

Journalism 19--Cooyediting and Make-up
Journalism 113-~Praincaiples of Advertising
Journalism 215--Hiagh School Journalism
Journalism 227-~-History of Journalism

*now Journ, 125

w W ww N

ROCOMMENDED COURSES FOR ADDITIONAL CREDIT

Journalism 108-~The Community Newsoaper
Journalism 110--Typography and Printing

Processes 2
Journalism 120--News Photoqgraphy 2 |
Journalizm 212--public Relations 3 |
Journalism 220--Newspaper «nd Madgazine {
Artiacle Writing 2

Jonrmalism 230
and 2 %‘}——}‘xgltnrmlr Writing and
law of the Press 4

EILECTIVET COURSES N JOHRIALISM
POR STUDERIT M TFACHER=-TRATNING PROCRANS

Students in other schonls and colloges following one of the Uni-
veoslty's teacher-training programs are urged to take at least 9
hours ot journalism but rmay elect any one of the courses in journalizm
listad above. Journalism 19 15 a prerensiie for Journalisn 19.

History 52 and 532 are preremnsites for Journalism 227.  All other
conrses may e taken without vrior jonarnaligm study. . N -

o Y,
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PROGRAM FOR PROSPLCTIVE JOURNALISM TEACHERS
IN COLLECES AND UNIVERSITIES

The student should obtain the Bachelor of Science in Journalism
deqgree and then acquire a master's degree in the field, either before
or after ohtaining some vractical oxperience with the media.  The
doctorate is essential to fullest advancoment,

idgl
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TASGHAGE ARTS CERTIFICATION RUEOUIREMENTS
AT WEST VIRGINIA UNTVLERSITY
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1974 P
33 hours=Fnglish major . Hours
malish 21 or 121——Survey of ¥English Literature 3
Fnglish 22 or 122-- " " " " {cont.) 3
nglish 24—Anerican Literature to 1870 3
Inglish 29—-American Literature (1870 to present) 3
Fnglish 111--The English Language 3
I'mglish 150--Shakespear ¢ 3
malish 141,229
235,266
280 or 286—IUmpper—iivasion American Literature 3
Fnclaish 250,251
255,261
262,331
332 or 350—0Upoer=division major author or period
in British literature before 1660 3
Fnglish 263,264
2h5,267
or 365—-Uppcy ~division major author in
British literature after 1660 3
I'nglish 125,234
or 236—Upper—division including foreign
li1trrature in translation 3
Any cnurse to be taken as an elective not mentioned above 3
17 hours=loncuage Arts reamroments
Speect RV T 1
Speech 12,13,14 2
Speech 107 3
Drama 50 3
Drama 75 3
Drama 180 3
Journalism 18 3
Journalism 125 2%

*to become 3 hours bedginning in 1975-74

2341759 reqquared hours for Tanmage Arts Certificacion (Crmposition
per se 18 not reuired except for meeting core recuiroments
with fnglish 1 and 2.)
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ABSTRACT

mo consider the most effective journalism teacher
education program that West Virginia University could
offer, this writer devised a <questionnaire and surveyed
117 éolleqe journalism teaching-advising programs in the
United States. TFaculty of 104 schools (88.8 pner cent)
responded to one of three mailings, and this writer con-
cluded, via computerized data, that the West Virginia
University journalism education program is limited but
closely resembles the type of hich school journalism
teacher curricula provided by more than one half of the
schools responding.

The averaqe school, college, or department of
journalism as of 1974 offers one three-hour teaching-
advising course to ten to twenty students; if the school
conducts a second course, its 51ze is similar. More than
one half of the 92 schonls with such courses nrovide 21-
houi to 30-hour 7journalism education sequences.

Most instructors who were surveyed enroll all
types of majors 1in journalism education classes, but
many admit that this procedure crcates a partizular dif-
ficulty because students possess varying degrees of ex-
pasure to journdlism teerminoclogy and procedures.
51y1ghtly more than one throd of the schools enroll only

juniors and seniors an journalism cducation classes,
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Professors rank Scholastic Journalism by Earl

Fnglish and Clarence Hach as the nost frequently used
textbook:; however, many state that they use it in con-
junction with other rgferencos.

Most schools have no course or rank prereq-
uisites for journalism teaching-advising courses, but

a si1gnificant number do require newswriting, editing,

and/or other courses prior to enrolling in journalism

’ n

education courses.

Teacher certification requirements in most states
demand completion of 6 to 24 hours-of journalism; how-
ever, almost 40 per cent of the schools require majors
to take 30 hours for certification in the subject.

Persons conductihq teacher education programs at
almost one half of the jourpalism schools responding have
not nreviously taught high school journalism. Neverthe-
less, the majority of these college instructors feel
qualified to train future journalisn teacher—-advisers.

Research by nationally recoqnized journalism
authorities and by West Virginia University graduaie
students disturbingly indicates that secondary school
journalism teachers, more oftéﬁ than not, feel inade-
gquately prepared by their college courses to teach jour-
nalism and to advise publications. This writer concludes,
therefore, that college journalism education courses must
be revised to reflect realistically the high school jour-

nalism teacher's classroom responsibilities and the units

1 v" -4
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that such a teacher will need. One cannot explain to
others that which he has never lcarned or does not under-
stand. This problem exists for too many advisers and
must be eliminated.

Qualitv high school journalism instruction on
the colleqe level is imperative, and curriculum revision
is the key. Course®syllabi mailed to this writer in- 7
spired her to recommend an expanded journalism education
program at West Virginia University and more stringent
teacher certification requirements for those non-journal-
ism majors who wish to pursue advising careers.

It is hoped that this study will encourage wvu
and West Virginia State Derartment of Education officials
as well as others to reoxaming their goals for future

’ A 3
journalism teachers. The need for informed, competent

teacher -advisers cannot be ignored.

-~
L4
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VITA

Name . . . . . . . . . . . . . . . . . PamEIa Deem Yaqle \\\

rarents « « « o o o o o o o « o Mr. and Mrs. Paul S. Deem \\\
Birthplace . . . . . « « + . . Morgantown, West Virginia \\\
Schools attendea: N \\\
Craiqg School, Central Elementary School . 1953-59
Benjamin Franklin Junior Hiqh'School. . . 1959-62
Uniontown Senior High School . . . . . . 1962-65
West Virginia University . . . . . . . . 1965-69
West Virginia University Graduate School. |
Summer of 1971, 1972, 1973; 1973-74; 1974-75
Degrees received:

Bachelor of Science, English Fducation,

West Virginia University




188

—

APPROVAL OF EXAMINING COMMITTEE

i

1 / e [
. i \'"/ZL.(,;L_ TR R
Mary [Catherine Buswell

-

e

AR Z Cve /

Harry 7[ Elwond

Datciﬁw /92— » Cdrmerd C M

Fdward C. Smith, Chairman

Q . 197




