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.~ FOREWORD

/ ‘
’ 1

Matenals used 1n a one-day conference on “Teaching the Comprehen-
sion Skills™ are summarized in this publication The conference was the*
last of three educational development days for selected school systems.
The first two conferences focused attention on helpﬁg poor readers and
on teaching word recognmon skalls. ! S

This conference and the two carlier ones were parts of the Supennten
dent’s Research and Educatronal Development Program, a céoperative ef-
fort of the Georgia Asgociation of School Superintendents, the Georgia
State Department of Education, and the University of Georga's College of .
Education. Doyne M. Smuth, of the Unwersity of Georgia, and Allen
Smuth, of the Georgia State Department of Bducation, furnished the major
leadership for SREDP. The organization that the Supenintendent uses for

*. improving nstruction ang farnishing needed information on strengths and

-weaknesses 1n various.instructional areas fo the Supeniitendent are the <
pnmary conce(nzls of SREDP. In this instance, }‘he focus 1s on the teaching
of reading.

I.E. Aaron, Byron Callaway\and Hazel D. Simpson, of the College of
Education, .the Unwers:ty of Georgia, planned this conference- and -pre- -
pared matenals used with those attending. The various parts of the pro-
gram werg presented by one or more of these three persons or by Doyne
M. Snuth. The Area Representative, State Department of Ixducation, was |
respofisible for the mechar:cs of orgamizing this meeting.

- Thss bulletin was prep. .»d 1n the hope that it will aid teachers anendlng
the conference 1n reporting to their school faculties Distributipn will be.
hmited, for the most part, to school systems participating in these
conferences.
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~ AN OVERVIEW OF TEACHING THE
, a . COMPRFHENSION SKILLS

LE.Aaron -

The development of compreheﬁs:on skills 1s one of the most important

outcomes of a good reading program. Much time should be spent in teach-
ing word recognition fechniques, but the- teacher must remember that
word recognition 1s merely a means to the ends of comprehension and
appreciation The teaching job is not complete if theveader knows only
how to pronounce the words. The words, sentences, and paragraphs must
be understood, or the process is not reading

0 ‘ +
, Some General Commems <L

() Insmu ton must, be aimed directly toward teaching the comprehen- ‘

sion skuls if they arc 15 be developed adequately. The teactung of” the
comprehension skils cannot be left to chance The teacher must annin-
struction toward the development of all of the many skills of comprehen-
ston, Some cluldren will develop a few of the abilities on, their own. but
the complete job will not be done unless someone plans for #t A good
reader needs all of the techniques for comprehending, and the teacher
must set up the reading program, in such a way that all of these shills wall
‘be developed. This involves teaching in “developmental readmg and n the
various subjects o <

(2) Comprehenston is not one but a combwation of many skills Just as
word recogmition 1s made up of many different sk:lts so 1s comprehen
sion The teacher aims toward dcvclopmg a readér who can read for
varying degrees of comprehension - to get details \‘Jﬁ‘emcd—o obtain
“"the main 1dea, to evaluate what he reads, and SO on/ The good reader uses a
variety of skills. He reads for a vanety of pugposes, and he varies his
reading techinques and speed of reading with Wis purpose Thert are at
‘least twanly dtfﬁ:rent comprchension skills, ahd afl of them_should be
taught. -’

(3) Pfam should b(’ made for frequent use of a comprehension skull that
has becn lduglu When a new comprehension skill 1s introduced. the
teacher should plan for immediate use of that skill in reading 1t s likely
that for most children only a superficial development will occur unless the
teacher plans speaifically for periodic use/ By setting the stage through
- assignments and motwalmg questions, the eacher should lead the children
into use of the skill Practice js necessary fpr séhd gm)vth )

.




the comprehension skills in basal reading classes. One of the major pur-
poses of basal reading instruction is to develop competence in comprehen
sion. As a story is taught to a group of children, adequate time must be
given to the full development of'the comprehensiof skills.

patterns, with the vafiation occurring mostly in the names of the steps and
the divi

4. Developing readiness. (At the-begilixing of a selection, the teacher

/ -attempts to give oral. control abylary words likely to

cause difficulty, to build a background understandmg the story,

to get the children interested in reading the. selecuon and to set a
purpose for the initial reading of the selection.)

'b. Directed silent reading. (With the teacher standing by, pupils read
the selectlon silently. The teacher gives on-the-spot help on word
recognition or tells,childfen troublesome words.) .

_c. Comprehension check’ a}ld skill building. (Usually as soon as the
silent reading is cor Tex{d the teacher checks on comprehension

-wand attemptso- teach ﬁhe comprehension skills. This is an im-
portant phase and should be developed adequately.)

d. Woid recognition skill building. (Most of the teaching of word re-

- cognition skills comes in this phase.)

&. Purposeful rereading. (Having children reread for another purpose
also is instruction aimed toward the developmient of comprehension
skills. The purposes for rereading are varied in order to develop a

~ Tumber of comprehension sKilis as weil as some ofal reading skﬂls}

~. f, Follow-up activities. (All lessons do not have follow-up actwities;
but often they do. In this phase some of the activities may reyolve\
around the further development of some of ‘the comprehensiomr
skills.)

Usually two or three days, sometimes longer, are used in teaching a
story to a given group of children. Adequate time must be taken to
develop well the comprehension and other slulls that are to be taught in
developmental reading. As may be noted, the teachmg of the comprehen-
sion skills occurs in all steps except that dealing with word recognition
skill building. Even in that phase.it is likely that word meanings are also
developed. In the readiness ytep, the teacher develops word meanings and
builds comcept backgtoun _where mecessary for understanding the




“-agelection The transition from phase one to phase two 1s aimied at estabhsh-

‘mg a purpose for reading. To accompbsh thus, the teacher may make

; .statemems simular to the following. “Now I want you to read the story to
-= Yee if you think Uncle Jack was wise'in what he did.” “Let’s read thus

-*selectxon rapidly to get the main wdeas the wnter wanted us to get.” “As

_~4you read the story, watch for examples of colorful language the wnter
“- uses. We will go back to these examples later.” *‘l wonder 1f you will be as

¢ o

~surprised as 1 was when you find why Bily was afraid to go into the
cellar.”” The establishment of a purpouse for reading makes a smooth tran-

- sition from the readiness to the directed silent reading phase.

* The bulk of the initial instruction on comprehension skills comes

. during the comprehension check and skill building phase. By the questions

_the teacher raises, by the situations he develops the teacher helps the
children to grow in comprehension power. Sometimes shorter selections
and more discussion time are needed. In these penods of discussion follow-
ing the silent reading of a selection, the teacher must see that the chuldren
understand the literal — and sometimes figurative — meaning of the selec-
tion. He must be on his guard to raise questions that lead the children 1nto
thmkmg as they read. 8

As the teacher develops purposes for rereading, different from the one
originally set in the readiness period, he 1s teaching the children to read for
vanigus reasons. These purposes should differ from txme to time m order to
help children to see that we read for a variety of reaspns, and how we read
will vary with the pamcular purpose we have in mind.

The plan described 1s the type a teacher wouild use with one subgroup

"“in,a chissroom. If children are reading on several different difficulty levels,

a we Find in most elementary classrooms, the teacher would follow a
pattem simular to the ohe descnibed earlier with each of the subgroups.

5} Adequate timé must be taken in each subject-matter class [o teach
the reading- skills related to thar subject. A pupil may know the basal
reading. skills and sull have difficulty m comprehending reading matterina
particular subject. ﬁaqh teacher has the obligatien of teaching the children
the reading skills that are related to his subject The high school, physics
teacher 1s the one who needs to teach students to read physics fexts/and
how to.read formulas related to physics. The history teacher 1s the person

in hustory. The, elementary teacher in the self<ontained classrgom must
take on several roles As he moves from develdpmental reading/to geogra-




globe$, and so-on. Then he moves mnto nstruction in arithmetic, thus
necessitating the teaching of the vocabulafy peculiar to arithmetic and
how."{o read word problems These special reading skills can be taught -
effectively only by the teacher who teaches the particular subjcct of which
they are a part.

The content-area reading skill responsibilities can be summanzed n the,
followmg five teachung jobs.

‘

a. Teachuing the specialized vocabulary. (Eaeh subject thas its own-

- © special vocabulary, Chidren must know the mearyngs: of these

. special wordsf they are to understand what they read.)

b Bunldmg the background for understanding the matenal (Content
subjects ofteR are heaviy loaded with concepts By taking time to,
develop some of these concepts m advance and checking on an
understanding of others after the chidren have read the selection,
the teacher can assure camprehension of what® i read n that

~ subject) "

* . ¢ Teaching thé chﬂd?gn how to read tha matenals effectively. (Stu-
dents*need to be taught to read texts and other matenals eff‘c:ently
and effectively. I thery are any “best ways" of reading a particular
type of material, the coptent-area teacher should teach these “best
ways™ to_the children S¢ r’letlmes an approdach sxmllar to the. SQ3R
s effc;,tlvc )

reading’in Engh8h, in reading maps, n reading the sciences, children

". must be taught the:symbols necessary for understanding each of
these partigular types of content.)

$ Reading maps, graphs, charts, and other special types of read.mg

" responsible for teachung the students to read these special types of
materrals,)

- The content-area teacher also has another responsibility related to his

or her field Some pupis - quite a few - 1n the typicabclassroom are

sufficiently disabled in reading to find the.reading of texts on their grade
% level extremely dufficult or almost impossible And, then, there are some

a few — who find very hittle challenge in grade -Jevel texts because they are

such excellent readers. The subject-matfer teacher must be concerned with

bnng,\ng students into contact with books that suit their vaned reading

d Reading special symbols of the subject (In mathemaucs in proof- -

“;he good reader who needs more challenge may be encouraged to buid *

_;___githggachgx_whosc subject includes charts, graphs _and maps s - .




greater depth in the subject. More advanced treatments in other texts, use
of encyclopedias, encouragement of wider or deeper readmg related to the
topic — these are a few possibilities.

The poor readers present an entirely different problem. The teacher’s
challenge here 1s to locate matenal on the subject that the child can read. -
For those children who are average or above in mtelligence but are poor
readers the teacher may depend less upon reading and more upon other
«  avenues of learning. Hearing others report on readings, viewing movies and

filmstrips, and watching television programs are ways the poor reader may.
obtain information without having to read about 1t. However, attempts
still should be made to obtain books on the subject that he can read. And
e somewhere, someliow 1n the school day, somebody should devote some
time fo teaching these poor readers the basic skills they lack 1 reading We
cannot expect the very poor readers to understand concepts Lhey meet 1n
books that they cannot read.
(6) Comprehension skills must be taught in material. chtla‘ren can réad.
Comprehension skills should be taught 1n books and other matenals that
. are challenging but not frustrating.to children. If the books are too diffi-
cult, the child is frustrated. If the books are too easy, the child is not
challenged' In either case, growth in reading is limited or non—ex:stem An
informal check may be made of matenals to see if they msuned in
difficulty lével to the chidren. Such an inventory has p WOk
described and demonstrated for you at an earher confererigé-3}
these comprehension skills are taught in subject-matter texts, ;mé'ihs just
as important to bet texts of suitable difficulty levels in contentatés as 1t
is ifl developmental seading.
(7) The teacher sets the stage for the kind of reading chﬂdz‘?n do.
hildren’s-reading 1n school is governed largely by the types of quésuons
/ teachiers ask1f tie-teacher always asks factual-questions, the childrendvill
read only for facts. If the teacher asks differem types of quesuons,jhe
. children will read for a vanety of purposes, thus using a vanety of teghm-
ques. The teacher should plan his instruction in such a way that chﬁdren
are taught to use all of the comprehension sklls.

-
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TEACHING THE COMPREHENSION SKILLS ’

1.E.Aaron and Byron Callaway »

Being able to recognize words rapidly and efficiently 1s an essential for
understanding what 1s read, and, therefore, word recognition skill§ must be

» ' taught thoroughly. However, understanding in reading involves far more

than recognition of words. Many skills, or ¢lusters of skills, are nvolved n
reading comprehension.

' This article discusses separately each of twenty comprehension® sklls.

. Aseach 1s discussed, general statements will be followed by specific activi-
ties teachers may use for developing the skills, Where appropnate, ex-
amples will be given both in developmental and' In content-area reading.
The first elght skills may be thqught of as those mvolved in many different
types of matenal The' remaining twelve abilities are those related to
reading for specific purposes. A good reader 1s competent in all of these

- areas.

The reader should keep in mind that these twenty skils overlap at
variows points and that several of them are very similar. Some of them ;
actually involve several skills and may best be thought of as clusters of _}
techmques and understandings. In the instructional setting, the teacher -
often works on the development of several different comprehension abili-

* ties at the same time because they “fit together.” s

(1) Associating meaning with words. Comprehension is inﬂuenc&l\/
greatly by knowledge of word meanings. A reader gets from the pnnted
page 1n terms of what he takes fo that page. Thus, the child who knows
many word meanings when he sees them 1s 1n an excellent position to ‘
comprehend what he reads.

i ‘When six- year-old children enter ‘school, they know the meamngs of

- — - - “thousands of words. Ther teachers must. constantly seek ways of enlarging
gven more thus knowledge of words Most teachers in the first gradé center ‘
basal reading instruction around texts having controlled vocabularies. This >
contr: | of ‘the vocabulary permuts the teacher to introduce gradually and
sequentially the-words 1n the text and the beginning reading skills. Words
used 1n these books are those already known by the children. Little or no .
additiohal development of vocabulary occurs unless the teacher takes
other steps, such as in sharing peniods, to continue the development of
meaning vocabulary

 Possible ways to enlarge the meamrm vocabulanes of children nclude
the following:

~

a. Discuss meanings of words met in reading, sometimes in advance,
, .. sometimes after reading.

” : :
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Encourage children to discuss experiences through planned dis-
Use visual aids to enlarge word meanings.

. Encourage children to keep a record of new words learned. (This

may be done in a notebookonn a card file, onenewwordonuch
card) -
Build background of experience through tnps, dn;ﬂmom and
reading.
Teach children to use the dictionary efficiently and eﬂ'ecuvely
Teach meanings of word elements (roots, prefixes, and suffixes.)
Before making an assignment involving new words in a content area,
place some of the most difficult words on the chalkboard and dis-
cuss their meanings.
Discuss new words in class after, as well as before, a content-aréa
stlection has been read.
Select words with special meanings, such as mouth of a river and
North pole in geography, and have children contrast the general
meaning with the special meaning it has in geography. .
Prepare short tests to check on whether the new vo€abulary in a
content area has been mastered. Re-teach it if it has not been
mastered.
Encourage studénts to keep a list or notebook on xmportant new
words that are causing difficulty. -

m. In assignments containing many new words, have the students

write down the new words they see. Suggest they get the meanings
by use of context and dictionary. Follow this with a discussion
about the meanings of new words. ’
Write sentences containigg words with difficult meanings and have
students read them. Write them so meaning can be pinpointed from_
context. 4

At junior high and high school level, prepare vocabulary exercises
from words selected from newspapers. Présent the words in'comtext
and ask -the students to define them as they ‘are used in the

" sentences. ‘\ ] N

Present words that are spelled alike but with different pronus-
ciations in sentences and ask the children to define each word as it
is used in the sentence.

Use the same word in several different sentences with each sentence -
using a different meaning of the woed. Ask the children to define
the word as it is used in each sentence.

v -
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(2) Interpreting punctuation. Skilled readers frequently overlook the
_ essential role played by punctuation in Yeading because they use these
‘marks automatically However, punctuation marks give specific meaning to
or clanify the wntten word. The size of a unit the child can read 15 deter-
mined by his matutity and his reading skill. Punctuation breaks the reading
. matter into units for him. ) . e
. These markings are sometimes referred to as she traffic signals of read-
ng. They tell the reader when to slow down, when to hesitate, when to
stop; 1n fact, they are the controls X the reader is to obtain complete and
accurate meaning. A first grade child was told by his fathet that, he missed
a period when he was reading. “What’s a period?”* When the father pointed-
+ one out to him, he said, “Daddy, that’s a ‘wait a munute’” This child’ s
. teacher had been Heyeloping understanding of the fudtion of punctuauom
' marks. Capital letters should also be observed, since they often mdncate
.the beginning of a new thought unit. . .
The teacher may help to develop thns skill by using the following

[y

€ a. Read material, ignoring punctuatlon then reread the.material, usmg

punctuation.
b’ Write seritences where the punctuation is changed and call atten-

tion to how this changes the: meanmg (Examples: “The man, said ~ °
the policeman, was guilty. The man said the pohceman was guilty.” -
“He’s going. He’s going?") .

- ¢ Call atfention to how markings emphasize particular parts of

written matersls. ‘ . .

. d. When meaning is not clear, discuss with the class how punctuation

‘ aids clearer understanding. . o

e. Develop exercises where students change the meamng by changmg

the punctuation.. .

-y

* (3) Interpreting subheadings dnd -other devices. Subheadings, side-
headings, and similar devices are important in a1ding in the understanding
and’in obtaining a preview of matenals to be read. They are e.?senual for
more effective and more meaningful comprehension. : )

‘Many readers’ think of these devices simply, as parts that can be lgnored
when basically they tell the reader what to look for in the matenal he 1s
reading. Purposeful reading aids compreherision The headings establish the
purpose for that particular umt. Headings are also an aid in locating mate-
rials more rapidly. The student needs only to sean the matenal to deter-
mine if it meets his particular needs. ,
Some teaching aids for interpreting subheadings and other dev;ces are. -

. .




' a. Cail attention to headings. Read the headmg dxscuss with the class
what it says; then have children ‘reXd.the matenal, calling attention
to how the heading aided 1n understands

b. Develop matefials in which headings are the main 1deas -
c. With the school newspaper and other regular newspapers. usc head-

lines to illustrate headmgs .
. ¢ Také small sections of text or other matenals and have children
~  wnte the headings for the various parts .

- {4) Reading by thought units®A good reader grasps thought units as he
reads. 1f he reads word;by-wdtd, comprehension is adversely affeeted. As -
the child's nstant recognition of words grows, he 1s able to make the

. transition to thé ‘reading of mcanmgful units rather han mdwidual words
A workd -by- word reader loses the sense of the composition by the time he
works his way‘labonous\y toward the end of a long schtence
Conttary to what some beheve, the habit of pausing at approximatcly
the same place on each line — as three fixations per line .15 a bad habit
The good reader grasps thought unts as his eyes pause on the copy
Some ways children may be led toward the development of reading by
+  thoughtumtsare’ ' ]

a. 'Psepare material to be read orally, giving attention 1n advance to
how 1t should be phrased Mark the copy with light pepcil marks
~b. Prepare exercises of multiple-choice type with answers in phrases
The boy threw the ball
....... over the moon.
“ e over the house.
) om.... Over the mountain.
c. Ask the child to find a phrase i the story (on a particular page)
., that answers a specific question .
."Where was Mary? (in the car) - :
When didit happen? (in the morning)
d. Use an occasional exercise tn which sentences are typed with addi-
tional space between Phrases.

“The Lttle brown bear ' went down the trail
_ ahead ?f the car, .
. As she stood by, he called over his shoulder
s~ to Mrs. Jones.

(5) Interpreting and apprecianng figuranve language C hildreg oftén
imeet figurative language It 1s especially prevalent in the social studies and
in literature. By using metaphor, simile, personification, or hyperbdle, the

ERIC Co o+ 2
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in a straightforward and simple manner, they sometimes employ figurative
language to help them paint a better word picture.

,a slinging, ringing, clinging crowd.” *“She came up the stairs at 90 miles an
hoyr.” “The weeping willow sighed audibly and bowed sadly in the.wind.”
These are examples qf ﬁguratwe‘language.encountered by ch:ldrqn in th&ir
reading They must recognize it for what it is. They must be able to,
mterpret it as the writer intended and to, appreciategvhy the wnter used it.

:Sometimes the literal interpretation is fat different from the figurative

enjoy such selections, must have the, backgrouﬂd to understand as vgell asa
;‘_ * desire to find them. l
", Some ‘examples of activities desxgned to |mprove the c}uld's\:nter-

® . pretation and appreciation.of figurative language are: 1 \

. & Whena ﬁgure of “speech 1s met, take the time ta dnscuss it wnth the
children. Guide them into getting its meaning and into segmg wily it
‘was used.
«b. Underline figures of speech used in{news magazmes anﬂ mmdw:.-
. papers and discuss their meanings. . 5
N c. With 4 poem such 35 “Frost's ‘”l‘he Road Not Taken,” dnscuss the
<. possible doubler meaning. Lead’the high school students’ into de-
ciding what Frost actUafly meant.
d. In stories involving much figurative Iangnage write Ilteral trans.
lations of the terms and have the students find the figurative lan.

. expresses the 1dea better. - -
\ e. Use exsrcises such as the following: ) ~\

- Directions: Rewrtte each senteénce below in suc a%\gthat itis
expressed id a bétter manner. Use ﬁguratlve language ere appro-
priate. The first one is done foryou.

' (1)  She ran up the stairs as fast as she gpuld. ™
. * She flew up the stairs. - -
. ' (2) He was a reckless 3river. - B

P

. . - dentist’s office.

10 1‘J '

writer expresses himself with more feeling. Or perhaps he_iro:sly under-
« « ~states a situation for effect. Though good writers often express therhselves

meaning. Occasionally the reader encounters subtle, almost hidden, mean--
»ings in a selection. This often is found in poetry. The readet, if he is to °

(3) The little. boy came quietly into the waiting room of the

* “The country was cracking’ open with a split right down thq middle.” *
“He entered the room from all doors at once.” *“*‘Another sta?; knocked | -
.loudly on ‘the door for entrance, ™ “She was a hit and run striver.” “Itywas

guage in the story.They may then compare ‘them to ee which ~




(4) The frightened childlooked up at the “'six feet two™ pnncipal.
(5) The cluster of men moved rapidly toward the doer.
f. Prepare ‘exercises involving , figurative language. Have the children
~ - discuss oglly or in wnting what ,is meant by the underlined words
Th&otton men ( meeting.

Job erosion set $'was out of work. :
lt nearly split thc Congtess apart. .

(6) Establxshmg purposes for readmg Imtelligent questlonmg (establish- °,
mg purposes), improves comprehension i both immedate and delayed
‘% recall to a greater extent than does reading and rereading without prepard-,
) tion. Not only in the regular reading clas$ but also in an assignmient ina
. subject-matter area, it is essential that purposes be estabhshed before the -
child reads.

The difference between a successful and a dull lesson that fails to
accomplish what the teacher intended frequently lies with the preparation.
Esenual aspects of the lesson are the purposes that are established and
how they are established.

The full meaning and implications of a lesson can be develq.ped by
adéquate ‘preparatlon for the assignment. This is true’in any subject;matter
area as well as in basal reading instruction.— '

The teacher should have several goals in preparing the cHid for an

ighment. The new-vocabula{y should -be mtmguced in a meaningful
manner and generally n contexty Broad concepts of understanding that are
.essentig] in obtaining "the general and the specific meamings.should be

* developed. The feacher should also create interest in thus particular assign-

nt.

@Followxqg above goals and before the cluld reads, the teacher
should es:abhsb e purposes for which the child is to read. That 1;,,the
chuld should know specifically the purposes so he will understand éxactly
what information he 15 to obtain from hus reading.

Although thjs does take time, 1t is essential for good teachung. I{ the. ,
class has had purposes established and hgs read for them, then 1t s neces-
sary for the teacher to evaluate and to correct any mxsunderstandmgs

Some suggestions,for teaching children to.read in terms ‘of their pur-
poses are these j} DA

s %
a. ln teachmg a directed reading lesson, give careful thought to setting
the purpose for the initidl ent reading. This pyrpose should vary
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from lesson to lesson. At the first grade level, the purpose to be
established may be very simple, as “Let’s read to see what hap-
pened.” At higher grade levels, it may become complex, as “Read
these pages. to study how the writer expressed his ideas. You will
note that he uses words that are unusual. Study these unfamiliar
expressions as you get to them. We will discuss them later.” " ‘
b. In content subjects, sugpest ways for the students to read the mate-
rial when assignments, afe’ made. In mathematics, the teacher may -
ask such questions as: “Read %0 find the steps necessary for solving
. quadradic equations.” In social studies, the purpose may be “Read
to find the events leading up to the declaration of war.” Inisciene,
- the teacher may state:” “Read .the directions for comple*ing the
experiment, and e sure to note the sequence of steps.” )
c. Discuss with the children the various purposes for reading a
selection. ) “ ' )
d. At tht juriior\high and high school levels, prepare exercises such as .
X these:. " . .
e A general science assignment has been made to read the
‘ *naten‘al in a particular chapter to prepare for a test: the next
day. What is your purpose for reading this chapter? (Answer:
To get the main ideas and details.) . ’ -
- The English teacher assigned 2 humorous short story for
* reading. She stated that each person would be asked to express s
his opinion on it in class the fi€xt day. What is the purpose for
reading? (Answer: To enjoy it.)

(7) Knowing How to read in terms of purpose and difficulty lével of
materials. Teachers must guide elementary and high school students in
using appropriate techniques and speeds of reading. The techniques em-
ployed and how rapidly materials are read-should depend upon why the
materials are being read and how hard they -are for the one doing the
reading, T Lt )

R :ding a factual discussion about Robert Frost is quite different from
" reading one of his poems. Comprehending some of the complex sentences
of Faulkner differs considerably from understanding sqme of Steinbeck’s
‘clear and simple sentences. A chapter, in a chemistry text demands one
Kind of reading; reading a short story for enjoyment involves still another
-approach. L .

Not only does the reader need to know how to read for various pur-
poses, but he also needs.to know when to read for these purposes. Some
poor feaders 1 high school and college get little from rehdxr}g because they

-~ sy -
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use a limited number of techmques in their reading. Perhaps»the chjld has '

-habituated a very, slow, methodical approach Yor everything he réads,

<

whether it be 3 chapter in a history text ot an: entertdining magazine
article. He may_ bé¢ one’ who uses a *‘story approach”/ for-all types of
reading, including his geography text. The child must/ learn that as his
purpose chinges, his manner of reading changes. It is the teacher’s respon-
sibility for hhelpipg him to learn to read for varigus purposes and t0 helpeeagy

. him to set up his parposes in advance of his readnjg In the ’oegmmng,
much of the burden: for setting th¢ purposes falls upon the teacher, but

this ‘burden gradually shifts to. the child. He himself sets the purposes for
his readm& and he selects the most appropriate techniques for reaching”
these pnrposes He skims if he wighes to get a general i xmpressxon or to find +
a fact for more careful reading. He reads slowly and pauses at natural
points to think about what he has read if he is seeking detaik. He teads
rapidly or s)owly, dependmg upon the intensity of his interest and how
much he wishes to "chew upon” the content if he i is reading a short story
or a novel for enjoyment. In reading a“play, the reader sets the stage in his
own mind. These are some of the varied purposes and ways of reading that -
elementary and high school students may employ. as they read. ¢+ T x

The speed at which ‘material should be read sometimes is misunder-
stood. A-common misconception is that a good reader has a very rapld rate
of silent reading..If he is a good reader, he has as many rates of readmg as
he has purposes for feading and difficulty levels of materidls The same
material may be read at entirely different, speeds when the purpose of
teading changes. On may ! skim the mornimg newspaper until he' spots am
item of particular interest. " At that pomt he slows down his speed and
reads carefully. The adult taxpayer who reads an income tax blank at the
same speed he does a novel is likely to encounter embarrassing difficulties .
at.a later date. f . .

Some suggeptxons for. teaching childzen how to read in terms of purpose
and difficulty lgvel of materials are as follows> “ -

a. Compare a wntten anthmetic problem with a paragraph of general
fmaten or witha poem.
b. Discusq with the class the difference in followmg detailed dxr‘cnom
. and injreading a sporis page.
c. Develgp an understanding of the many different purposes fos whlch
* aperspn might read. “ .
d. Use graded materials on different levels about the ?ame topic. of
similar topics. Havezstudents read, these and call attention to how
the dlfﬁculty of the material’ affects both rate and comprehension.

o
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e. Read a paragraph to get the general xmport or' to obtain a single
fact. Then have theé paragraph reread to find answers to ‘specific and
detaied questions.

(8) Reading symbols. Symbols of various kinds are utilized n several
different types of matenials children read. They are a vital part of maj
readmg 1n geography and histdry and of mathematics. Chuldren ence unter
proofreading symbols n English and diacntical markings in using th* » dic
tionary The teacher who teaches the subject in which the Symbols are
used 15 the teacher who has the responsabxhty for seeing that the children
master these symbols

‘In geography, the reader encounters symbols used for degnbes citpes,
caputals, streams, railroads, and state lines. He must also learn to interpret
latitude and longitude The color scheme on some maps will give chues to
elevations of land masses or depth of oceans. For mtelhgent readmg of *
niaps, the child needs to know how g use the map legend fqr any un-
famihar symbols*that may be used. ’e

‘As symbols are encountered 1n mathematms they should be expl’mned
thoreughly to the pupils. The modern mathematics adds a fumber of
symbols to those previously usedIn mathematics.
Some suggestions for teaching the reading of symbols are:

a. As each new symbol 1s met, discuss what 1t means,
b. In a subject such as arithmetic, take the symbOIS previoysly taught
and prgpare a test on them. -
* c¢. Whenasymbol tha not be mterpreted correctly without teacher
’ _gurdance 1s to be gnn reading, introduce the symbol before 1t
encountered 1n context. Take plenty of time to discuss it. Develop
full meaning ofthe symbol.

. €9 Readmg to find answers to speaf ic questions. Often the elementary
* or high'school student 1s faged with the pr&em of readingto find answ

to questions asked by teachers, other chil@®n, authors of text;%na othe
* classroom references, or themselves when the answers are given mn the
matenal to be tead. This 1s an important purpose for reading, and skill in
this type of comprehension certamnly should be developed. *

The teacher may ask *“How far 1s 1t from Chicago to-Los Angeles"‘ .
"How many puppies did the Jones have”" “Where did Mae go when she
left Uncle John”" “How many elementsdjoes the text state we have?™
“How many states made up the Confe racy?”, As the chuld reads or
rereads the selection, he makes a mental note of the answer to the par-
ticular question or questions raised prior to hus redditg. Perhaps he usesa

3
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. study technique which mvolves his asking himself questions he wishes
answered as lte reads. >
Somnetimes seating to-find answers to specific questions 1s thought to
be a farly low-level skilliof comprehension In some instances, this may be - ~
true, but, this type of reading may prove to be quite complex, such’as n,
the case of some of the more-difficult subject-matter ¥xt matenals Even
though the reading matter may answer the questions directly, a great
amount of background may be necessary for understanding the answer *
once 1t has been located, P
$ Most classtooms give moreas?itnce of this type of reading and of
¢ reading for detals thap of m of the other types of reading Basal
reading guidebooks usuaﬂy present more questions of thus kind, than of
~ those that involve thmkin; ‘beyond the facts. For this reason, the teacher,
must be careful to usa “other types of questions 1n addition to askmg
-~ questions when the, answers may be found directly stated in the reading
matter N
" When Lhtsﬁﬂl is bemg developed, someone must ask the questions in
M'f the reading”"The child must have the questions 1n mind as he
— . reads 1f he 1s to get practige n reading to fipd andwers to speaific questions
. ‘when those answers are irectly stated in the matenial to be read The child,
himself should be taught to raise "his own questions as a way of focusing
his attention on 1Mporant,points as he reads. This 1s an excellent study
) ‘technique. Oktcasionally the teacher should provide for the children to
.- discuss whzt they should watch for as they read Some text fnatersals. too.
+* have questxom given amhc belg,mnmg‘of a chapter to Jocus attention upon
some of the most 1mp0nant points All of these may help in the developj
ment of thus skall. 7 .

.

-

Some suggestions for teaching this skili are , E /

. a. As the developmental reading teacher establishes a purpose or pu!
) poses for readmg state several specific questions for the children i

keep in mind as they read. Immediataly after the silent rcadmg $

‘completed, dischss these questions, letting the children give’ phe

4 answers. They nﬁay also be asked to skim to fmd the specific anspver

¢ : and to read the fswer aloud from the text I

+ ‘p b. 1n a content subject, such as 1 history, present several quest[ons

you want the children to answer after they have comp!eted the

. reading of a chapter These questions plus others should be aﬁ\ed

after the chapter or chapter segment has been read 1ncludmg other
questions will guard agamst the children reading only to ﬁnd the
answers to thmspecnﬁc questions asked.

Q e .- ol/
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c In the purposeful rereading secuon of the directed reading Iesson,
“have the chidren ifi a subgroup reread to answer specific questions,
some’ of them involving details that can be answered directly from
the materials being read. “As you reread, watch for the answers to
these questions . ..” )

d For children who need special help, prepare short paragrapﬁs {or

select them from published material) along with faclual questions - ~ -
of this type. Ask the questrons before ihe children read the para-* -

grenhs. Have them read to get the answers to the questwns you
hav~ raised.

» Give children a list-of factual questions aboat a chapter 1n a text -
such as may be used m a geography class-before they read the

A chapter. They may be asked to wnte out answerd to the questions n

their own words. As soon as thus 1s done; the -questions may be
discusset 1 class, with children rereading to clear up coeﬂlcung
answers. A second reading may be done to answer questions that
involve getting implied meanings, evaluating cntically, following .
sequences, and the Like. v

4 £ Teach children that more than one readmg 15 necessary n content

area matenal for a thorough understanding of the content of chap-
ters in texts. Students may be given several fairly difficult factual®
questions (as 1n physics or history) in advapce of their reading, Ask
* thém'to read theentire chapter carefully and then reread as much as
they nced to for a complete understanding of the questions **What
15 the relationship of temperature to the density of the air”" “De-
scribe how hightning occurs and what causes 1t " "*How does a bill
become a law of the Umteq States?” “How s the President of the
United States elected””” Discuss with the students the importance of

J
a recalling what they have read in between readings.

(10) Reading for details. An essential aspect of all types of reading 1s
f\e apprehension of-details In study matenals, to obtain the specific
~meaning the reader must obtain the important minor as well as the major
ideas. Reading for details 15 related direetly to many of the other-compre-
hension,and study skils To enjoy fully some types of re,creauonal reading,
such as mystery stones, getting the details 1s &ssential

Elementary and high school students are often inaccurate n this ski
Thus 1s especially true in reading difficult niatenals P

Difficulty 1n reading for details anses partially from several aspedts.
First, 1t s a relanvely slow, analytical process requinng clgse attention and
concentration on the part of the reader Frequent rereading 1s necessary to
obtain the essential detay!s and therr interrelationships Rereading may also

\) ' A
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- filled with directsons to be foliowed. Follomng directions also 1s 1m-
portant an taking standardized tests and 1n4espondkng to items 1n pro-
gramed reading ratenals: | :

The teacher needs to kelp the children'dy
of interptetation of du'echons A sort of “dop't care” attitude, or one of
Just s0 4 conte thear 1t,” sometimes appears 1o have been developed by a
few children. A feacher being satisfied with $hexactness may lead to such
an attitude. Chnld;cn should learn the importance of understanding pre:
cisely what 1s to be dauand thatof dlrecuéns are not clefrly understood’
. they should reread them, - o

™ If children are to feqfaresponsnbnhty fori mterpretmg wrntten directions
accurately, tedchers must ipsist that they read the directions fo them-
selves. It is gften easier on the teachet to correct™ child verbally 1f he 15
, following directions maccurately but such-help will not develop indepen-
dence in this type of readmg The slower process of asking the child to
reread the directions to see if he 1s doing what they tell lumto do 1s a

lopan atutude ofprec;s:on

fruch better approach. 'ﬁn’: places the burden where 1t should be — onthe -

Chl]d ’ -
, Chuldren who are poor readers may fail to follow directions pccausc
they cannot recognize key words. Not knowing the word “underhine,"
child may interpret 1t as “circle.” In these cases, 1t 1s ikely that the child 1s
being given matensals too difficult for him. Any instruction in foliowing
directions should be given in matenals childrgn.can read.
Some suggeétions for teaching children to follow directions are

. Give simple directions 1n the 1itial teaching of this skill Example
Do what each sentence tells you to do .
(1) Draw a line through the first word of this santence.
¥2) Put an X on the picture of thg tree
(3) Color the flower red. ] -
{4) Circle the last word of this sentence
(5) Tut two marks under the thyrd word of this sentence. -
b. ¥ nte directions for routine classroom “housekeeping”™ duties on
the chalkboard Have each child read his particular assignment )
c. Occasionally prepare individual assignments for the children” Write
_out ndividual nstructions and give to the children.
d. Where workbooks are used, nsist that children-read their own direc-
‘tions. When some child fads to follow directions accurately, suggest
he reread his instructions, Then have im tell you what théy state
‘e In high school, teach students to fill in income tax blanks in appro-
"7 pnate classes, Near the begmmng of the calendar year 1s a good time
for such an activity
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filled with directions to be followed. Followm\g directions also is mm-
portant 1n taking standardized tests and in responding to items in pro-
gramed reading maternals.

The teacher needs to help the children develop an atmude of.p precision
of interpretation of dxrecuons "A sort of “don’t care” attitude, or one of
“Just so | come near 1t,” sometimes appears to have been developed by a
few children. A teacher being satisfied with inexactness may lead to such
an attitude. Children should learn the importance of understandmg pre-
cisely what 1s to be donqandtlhat if directions are not clearly understood,
they should reread them.

If children are to feel a responsibility for interpreting written dxrecuons
accurately, teachers must insist that they read the directions’for them-
selves [t s aften easier on the teacher to correct a child verbally if he 1s
following directions maccurately, but such help will not develop indepen-
dence i this type of reading The slower process of askmg the child to
reread the directions to see if heis doing what they tell lum to do 1
much better approach. This places the burden where it should be — on t}e
child.

Children who are poor readers’ may fail to follow directions because
they cannot recognize key words. Not knowing the word “underlme," a
child may interpret it as “circle.” In these cases, it 1s hikely that the child is
bemng given matersals too difficult for him. Any instruction 1n following
directions should be given in materials chuldren can read.

Some suggestlons for teaching children to follow direations are:

a. Give simple directions 1n the initial teachmg of this skill. Example

Do what each sentence tells you to de.

(1) Draw a linc through the first word of this sentence.

(2) Put an X on the picture of the tree.

(3) Color the flower red.

(4) Circle the last word of this sentence

(5) l'ut t¥o marks under the third word of this sentence.

. b. Ve directions for routime classroom “housekeeping™ duties on

the chalkboard Have each child read his particular assignment

¢ Occasionally prepare individual assignments for the chyldren. Write
out individual instructions and give to the chldren. .

d* Where workbooks are used., insist that children read their own dirgc-
tions When some child fails to follow directions accurately., suggest
he reread his instructions Then have him tell you what they state.

¢ In high school, teach students to fill in income tax blanks in appro-

priate classes Near the beginning of the calendar year 15 a good time

for such an activity .
a3
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f. Give the boys directions for making kites and theerls directions for

making puppets. Discuss these with them. Look at the products of
those who make the objects.

(12) Reading to understand the wrifer’s plan’ of attack. The superior
reader understands the wnter’s plan of attack f he comprehénds the mate-
nal as he should To understand fully the author’s meaning, the reader
must determine 1f the matenal prescnted as fact. as opinion, with 2
“tongue n check™ apprdach., as satire, or for recreational reading~Readers
frequently 1nterpret hiterally what the authdr. has wntten as sarcasma
Understanding flgurcs .of specdl may bg - essential to adequate
comprehension - - o

Another. approach to’ rhe plan of attack 1s how.the author develops his
matenal. One author may state his main ponts first and then develop t‘he
supporting evidence, while the secorfd begins with dévils and supportmg
evidence, reaching his conclusions and main 1deas at the énd of the materi-
al. The method he uses in organizing materniab, developing understandings;
and how he illustrates and explains will aid 1n comprehension

Writers differ in the use of footnotes, how they cite supporting .evi-
dence, and the way they develop dlustratiuns and use ‘graphs The writer
will generally have consistency in his approach .Understanding these as-
pects aids comprehension and contributes to ease of reading

Illustrauons for teaching students to undcrstand the wrter's plan of
attack are the followmg

. @ Ask students to determuine whether the material 1s factyal or satire™
" Follow by discussion .
b. Have students outline materials fo‘llowmg the author’s orgam/atmn
c. Study different chapters of the same book to determine if the plan
dffattack 18 copsistent ‘
d. Compare wntmgs of different authors and different types of ma-
tenal to rtote difference 1n plan of attack

(13) Reading 1o follow a sequence of events Being able to follow a
sequencc‘éf happenings 1s an jmportant ability in understanding historical
matenal It 1s also necessary for comprehending fully much of fiction In
addition to being able toecall the order of happenings, the reader must
have' an accurate concept of distance 1n time between the events and
relatuonships among them. Because the concepts of Yime and of cause and
effect relations are also involved, this ability may be thought of as a cluster
of skills rather than a single one

Time tends to run together for young children, and they have little 1dea

of the sationshap of events, such as Yesterday coming before today Ask a
% .
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six-year-old in the afternoon to tell you what he has done since getting up

in the morning. He is likely to mix the happenings with little attention to
* the order in which they occurred. Both maturation and expenence are

necessary | for thus understanding to develop. : ]

. "Children who hear parents tell or read stories and who have retold the

stories have a Jhead start on the development of this ability. First grade

teachers who have children retell “as it happened™ a story such as “Goldi-

locks and the Three’Bears,” are working on this skill.

The time line 1s 2 good aid for helping children to understand the
relanonship between events in terms of the times of theg occurrence. This
-1s the foundation of understandmg cause and effect r atxonsh:ps Seeing
dates charted on a time hine orders these events in terms of other related
"evenis. Hxstory teachers often start a time lind chart at the begmnning of
the course and add important events to the chart as they are studied. The
studertts, by the end of the course, hawe charted 1n time all important

- hustorical happenings and are able to see some cause and effect relations

y from thechart.
. To know who ‘did what, and when and where 1t occurred 1s important,
but for establishing cause and effect-relations, how and why are also
necessary Teachers’ questions will often deterrune if children see the
relations between events. How and why que'suons. must be asked if chil-
dren are to note as they read the causal relations between events.
.- Some teaching suggestions for thus skill are:

a. Have pu'{:ils retell a story as 1t 'was wntten.,
b. Present several eventsin a story or an actual happening in scrambled
order.and ask the puplls to place them in the correct order.

-

¢ Use a time line to chart évents 1n history or1n a story. On ybe

started at the beginning of a course in history and continued to the
end of the course. Only important events would be charted.

d Raise’ questiorts about how and why .qgents 1n hlstory or fiction
* were brought about.

‘£ Ia the upper elementary grades and above, analyze current happen-
ings in terms of thei? antecedents. Examples "Wh.;t events led up
to the increase n) the pnice of steel”” “What 1mportant events oc-

* curred Just prior t()‘the President’s address to the Nation?”

T Help pupils to make the transition from “once upon a time" to a
mare accurate statement 6f when past events occurred by relating
the event’s occurrence ‘to the hfetme of the children Example
“Most of you are ten years of age Thus battle occurred 100 years
ago That 1s ten times as long as each one of you has lived.”

, - 4 -
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g.. Present a list of possible causes, with some incorrect pos'sxbilmes of

a happening 1n a story or 1n real life. Ask pupﬂs tc ehmmate those
which could not have been causes. .

(14) Readmg to get main idea Reading to get tht main 1dea 1s an
important skill in both recreational and study matenals It may be neces-
sary for the reader to grasp the main idea ofa paragraph, a page, an article,
or a chapter. Thus ability is necessary for comprehending factual'matenal.
It 15 alsp used 1n the reading of the more abstract types of writing, and the
main 1dea here may be a feeling or emotion expressed by. the water.

This 1s a rather difficult skill as it involves discnmination and judgment
on the part.of the reader. He must get the essential implication Sf the'
whole with little attempt to,remember details In study matenals this is
finding the important parts that are required for understanding. This ap-
proach leads to maximum enloyment and relaxation recreational
reading. .

To aid mstructidit in this area the teacher can use introductions, con-
elusions, topical sentences, headings, and summary sentences Newspapers
are helpful in using headlines as main 1deas.

Stories can be used where students wnte the headhnes. Summanzing
paragraphs and short articles in one sentence will help with understanding,
Thus type of exercise should always be followed by discussion so that The
student understands 1f his summarye1s or 1s not the main 1dea

Exercises to help develop this Skill include the following.

a ¢ive the main points of the story.

b. Ask what the expected outcome of this process was

¢ Use néwspaper stonies with headlines removéd and ask students to
wrte headlines. i

d. Have new titles wntten for stories by the student with Explanatnon
of how they fit the story. . .

e Have utles and subheadings written for patagraphs and articles

f. "List sevetal possible titles and let students select the one that best
fits the story, article, or paragraph

(I-S).Reading to locate information Rgadmg to Iocate'mformatmn may
be <considered also as a cluster of skills and understandings Sometimés the
reader 1s searching for information on a smgl§ topic or perhaps the answer
‘to a concise question He may skim to locate the pertinent section and
then read it carefully Or perkaps he concludes that the selection does not
contain what he seeks Again, he may use an index or table of contents to
locate a selection for further re‘admg At still another time he may go to

.
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reference books for the location of information. He must know that the
reference books exist and also how to use them. This involves finding what

he wants and discarding u'relevant data. In summary, reading to locate -

information includes (1) skimming to locate a fact or a section for further
reading, (2) knowledge of the existence of selected reference books, and
(3) skill in using locational aids (such as table of contents, indexes, map
listings, alphabetizing, and the tard catalog.) These skills are extremely
important 1n study-type of reading._

Planned instruction is heeded for teaching the skills and understandings
involved in locating mformatxon, and situations involving use of the skills

must be set up to insure mastery After the initial teaching of a skill, such’

as using the table of contents, most of the practice in using that skill
should conte along with actual experience in using the aid in obtaining
needed information.

Whenever possible, sets"of encyclopedias and other widely used refer-
ence books should be readily available to the children in the classrodm.

Those used less frequently may be hqused in the central library. A copy of .

.The World Almanac is useful in upper elementary, junios high, and high

school classrooms. In all classrooms above the primary grades, an adequate

" number of dictionaries should be avaifable at all times.

Several publishers have recently prepared materials aimed toward help-
ing teachers to teach the use bf reference aids. Among these are Educa-
tional Development Laboratories and Science Research Associates.

-Some teaching suggestions for reading to locate information are:

a. Check to make certain children know the alphabet befare trying to
teach them to use a reference in which knowledge of the alphabet is
required, as in use of encyclopedias. .

b. To get practice in skimming to find a particular bit of xnformauon,
plade a pencil in»the cénter of the page as a guide — if it is needed.

* Make one quick fixation on either side of the pengil, keeping in
mind the fact for which you are looking. Eventually what you are
“seeking will “hop out at you.” The pencil should not be used unleg
it is necessary as a reminder to look rapldly twice per line; remove it
. as 500n as it is not needcd. You are not reading every word; you are
merely searchifigto see if the Tine contains information you seek. If
you are I&okmg for a date,&ou would slpw down only if you saw a
date inserted in the materials.

¢. Use exercises of this type to teach use of book titles in locating
information.

Y
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,.You are looking fof information on Mexncan agnculture Which
bdoks are likely possibilities” Check these. : ‘

T e Our Neighbors to the North

, ‘......'Our Neighbors to the South "

e Fighting Bulls in Mexico |

........ North-and South American Farming Practices
d’ At intervals, set up sitdations that will cause pupis'to use the table
of contents and the index in texts they use. “We studied about the
formation of’molntalns se\‘/eral months ago. Let’s use the index to
" find the section 1n the text#n this. When you ﬁnd 1t, read 1t again.
.7~ We'll need this as a basis for our discussion.” -
e. ‘Use exercises such as this in teaching use of index: . '

You are looking for information on transportation America
durning the late 1700's and early 1800's. What are passible headmgs
you may find related to “this In,your text? (Study the index before
prepanng such exercises.) .

f. Famihanze children in intermediate grades and upward “with the *’
particular encyclopedias 1n the school. [f agset has a special index |
and a'yearbook, lfzt the pupils know and require thém to use these.

(16) Reading to emjpy and to appfeciate. Enjoyment and appreciation
of the wnitten word t%pends upon more than comprehenéxon Emotions
and attitudes play an \mportant part. However, an essential element of
enjoyment and appreciation 1s the ability to read the material and to
comprehend what 1t says,

To become a good reader the child must read more than tlie as&gnments
that are required n school. This is one reason why recrcational reading
should be an important part of the school program at all lgvels. Generally, 3
the person who €njoys readmg and- can apprecuﬁe the humor, the finer

-shades of meamng§ the way a plot 15 developed, or the reasQning of the |

author will do free reading. This does nof piéclude enjoyment and appre-
ciation of textbooks.

Appreciation and enjoyment may be developed by the followmh .
" 2. Have chxldren bring favorite poetry and read it to the class.

b. Dramatize enjoyable sjones

c. Read to the class mq,try types of matenals about vanous subjects.

. & " Perhaps much more tme-should be spent in reading to children at

. all levels of the public sthools than 1s now being spent. "
d. Read to the class and discuss with hem parts that tllustrate charac-
ter that give shades of meamng, that are subtle humor, that lus-

-~ .
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trate, figures of speech, anfgther types that fumish en;oymerft and
reciatior: of the rich heritage of wntten matenals - ‘

(17) ,Readmg 1o nterpret tllustrative matenal ¥uch as r?uips globes,
. graphs, tables, and pictures. Maps, globes, graphs, tables, charts, andpig-
tures are vital parts of printed matter in most subject areas, and children
. must learn to read them effectively. The ¢huld first encounters illustrative
matenal in school in the form of pictures in readiness books. He meets
increasingly complex illustrations as he moves upggard through the grades.
He must become an effective reader, of all types of{lustrative material.
‘Children are associated with maps and globes from the primary grades
upward They need to know what these aids are, how they are made, and
how to read them accurately and rapidly. Some of the understandings
essary for effective use of maps and globes are knrowledge of the special
tgrms (such as lamude lwgltude and equalor) knowing the purpose of
the gnd system, understanding why we have a North and a South pole,
" recognuzing distortions caused by portraying the earth’s surface on a flat
_map, know’mg Bow to read the map legend, understanding the symbols
* used, and knowing the meaning of the various colors used on.a map.
When a table, graph, or chart is first included in text matenal, the
teacher must teach ‘the children how to read 1it. He must also help the
P pupﬂs'to develop the habit of taking the time necessaty to study these
ds. T;hey are vital parts of the reading matter and must be read.

w Pictures are often included with the text to enlarge upon or explan the

prnnted matte! The student who does not “read,’ them rpsses a part of -
the story or article Some recent Jumor high and high school reading texts
" include exercises on interpreting pictures. :
An incidental approach to the teaching of the reading and inierpretatlon
of 4llustrative material will not get the job done: instruction must be :
. planned. Lessons,should pe scheduled for teaching the vanous skills and
" . understandings nvolved in each type of illustrative matter. Follow-up
practice 1s also necessary for permanent leaming.

.

' Some' teaching suggestions for reading fllustraui/e'matenal are.

a  Show children a picture fdr a short tinfe. Remove 1t and then have
them describe orally or in wrnting what they saw. Interpretatnve
questrons may also be asked *“What do you thunk has happened just

4 before the scene you see”” “Where do you think they are gojng?™
"*“WHat do you think they will do next?” “Why does the girl have
the puppy in her hat?” '

b. When a graph or simlar dlustration 1s met, lead the children into

-
£ .
. .

v

O

LRIC- 7™ i

- & L]

L}

®

<

.



- s~ M 4

_ seeing how 1t tells nore than or makes clearer the printed text. )
c. Toggelp children ufiderstand tables, lrave them make a table of some
* characteristic*about themselves. For instance, lhey may make a ta-
ble ofithetr heights and/or weights. -_ ‘ :
’ d. In teaching map readmg, start with maps that carry very little i the
way of detail. Gradually move toward detail,
e. Obtain inexpensive or'free maps that children can *‘get their hands
on” to build familianty with maps. ..
f. Have class pembers write to the yanous state chamb? of comrperce
. for information about the states. Pupils may look at a‘U.S. map to
< guess the routes their letters will travel to therr destinatigns. “They
’ may also note the states each letter wall cross.:
_ & Encourage pupils who make out-of-state trips during hohdays to give
~  abrief report of the trip and to show-on a map where they went.
4t Discuss the' purgose of the imaginary gnd system used on the map
‘and globe. Explain that 1t helps us to lecate places on the map or on
the globe. Explain how longitude and latitude fit into the picture.
i. “As a beginming 1n map reading, have the pupils draw a “map” of the
classroom or of the school ground. This gets over the idea that a
map 15 a “blueprint” of somethung that actually exists. Next, to
. teach the scale, a **‘map¥ of the ciassroom may be drawn to scale.
J- Encourage parents who aae;lanmng summer tnps to let the children
., serve as ‘navngators Planning a cross-country trip is an excellent
_»way to learn to read road maps. v
.+ k. To show a contrast.between the map and the globe, have the chil-
dren compare two places near the North pole (such as Nome and
Whitehorse). Follow this by cutting into segments an mestwe
rubber ball. Show what happens when the end of a segment is
stretched. - .-
l. Teach the legend*of a map and have the children apply what they
fave been taught. Plan for periodic practlce of this skull.

.

. (18) Reading to get depth for detailed remembering. Purposeful reading,
as indicated earher, 1s much more effective than reading when purposes
have not been estabhished. To aid the.retention of knowledge, individuals
work out their own or use techniques that have been developed by others.

A technique that aids study and retention has been developed. Known
“In various ‘forms, 1t 1s frequently referred to as either the SQ3R (developed
by Francas Robinson, of Ohio State University) or the PQRST (used by
the U.S. Armed Forces) method. These methods are basiczlly the same

L} " ¢
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Survey . Preview

Qucstion " Question

‘Read Read ;
Recite - . Survey .

Revierv . ° Test .

" The SQ3R appears to be the most widely used and will be discussed here.

Survey means to get a preview or understanding of what is to be read. It
makes use of several of the comprehension skills already discussed. In
reading 4 book, the stucent reads the preface, examines the table of con-
t¢nts, thumibs through the book and reads brief passages, and reads ¢hapter -

[
-*introducticns and summanes.

In surveying a chapter, the student reads the title, the introduction, the

¢ headings, subheadsngs or sideheadings, and the chapter summary. A persor

may skim parts of the chapter to get a more detailed picture. In this .
manner the reader obtains an overview of the content of the matenal to be
read, and by anucipating what to expect, his comprehension can be 1m-
proved. With short selections, the introductory paragraph, the summary
paragraph, and topic sentences are read to, obtam an overview of the
matenal -

‘Along with and folluwmg the surveying comes the Quesnon step. Dur-
ing the Survey the student thinks about the matenal and anticipates what
he expects to obtain from it Tovdo this efficiently, he may ‘ask hithself
questions. “What do | want to gbtain from this material? How will the
second part be related to the first part” What are going to be the important

“aspects” The details?”* From the survey he should be gble to organize hus

thinking so that he’will be reading for certain types of information, thus
more, intelligently guiding his own reading. Reading the questions at the
end of a chapter or section is also good practice in makmg the reading
more purposeful. : \

Foliowing’ the Quesmm part the student will Read the matenal. This
reading should be an active process and adjusted to the purposes for which
he 1s reading When he finds an answer ¢o a question, he may need to slow
down his reading or to reread the part that 1s of most importance. The
author may call attentio®t to certain parts needing stress by use of 1talics,
using boldface type, or some other typographical aid These should be
signs calling the reader’s attention to the importance of this.part.

Recite will follow the teading of the matenal, or 1t may come at times
when - the reader has read part of the matenal. or has found parts that
appear to be of special significance. The reader wi] recall his questions, the
questions of the author, or think of new questions that have occurred

’ .
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during the reading. He then should state to himself, in his own words. the
answers to thesevguestions. This process 1s much mofe producnvc for both
comprehensmn and for recall than simply havmg a vague mprcssnon and
thinking, “Oh yes, this part is the answer " Tithe spent 1n “reciting” 1m-
proves both immediate and delayed recall .oy :

Review will occur after the preceding four;% Here the reader can go
further than the Recite step Mentally he may\%o over the entire material,
organizing it and relating the various parts Thmma,y also tnclude doing the
steps that were included in the Survey to give Hlm a more thorough under-
standing. Again he may want to take his or the abthor’s questions to sce if
he has specific understandings. It may- alsoginvclve rereading to clear up
vague 1deas. Review, Of course, would be done before tests or reporting
sessions. -

This type of study pattem s a very effepuve way to improve compre-
hension and to aid remembenng.

Some suggestions for teaching cmldren to read in depth for detarled.

rémembenng are these f

.a. Injumor hlgh and hlgh school classcs, take nme to teach a techmquc
such as the SQ3R approach Go through'the p,rocesw the children
follow 1n matenals each stydent has 1n hus hands Give two or three
sumilar sessions at later times, spaced at least several days apart to
make certain the students have learned this approach

b. Encourage children to outhne difficult matenals and to review their
outhnes penodrcally

¢ Give practice 1n selecting main ideas and details 1n'matenals they

. have read ’ ‘

d Tuake advantage of every opportunity togemind students that diffi-
cult matenial must be read, thought about, and read again - perhaps
several times — for detailed remembenng.

¢ Have children summanze short selections with sentences and longer
selections with paragrapﬁs to heip Ymprove comprehension

(19) Reading to draw conclusions, to generahze, to get implied mean-
ings Undcrstundmg the meaning of directly stated fucts 1s only a part of
being able to read-effectively The reader must be able to think with those
facts as he reads them. He must be able to draw conclusions trom them, to
generalze from what he has read to other situations not mentioned m the

N

reading matter, and to “1fad between the hnes™ us he also gets the hteral

meanings ol a selection Sometimes the most sigmificant meaning goes
beyond what 1s directly stated, and at times, what the wnter actually Js
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saying goes far beyond the hteral translation of the words he has used.
From the very earliest nstruction in reading, children must be taught to
“think with™ the facts encountered in reading. Drawing conclusions, gen-
erahzing, and getung imphied meanings are important both n develop-
mental 2nd in content-area reading

The questions teachers ask set the stage for the types of reading the
children do.” Some questions teachers may ask to lead the-children into
thinking as they read are these “‘Why do you think Uncle Jack wanted Buill
to visit him duning the harvest season?”**What do you think happened just
before’ @ur story started?”” Write a new ending for this story.” “‘If you had
been one of Washington’s soldiers at Valley Forge, how do you suppose
you would have felt toward Washmgton"‘ “Which president do you think
was our greatest? Why?" “Compare Macbeth and Hitler.” “In Robert
Frost’s ‘The Witch of Coos,” what mood 1s Frost attempting to crezte? Is
he sernious, or 1s he wnting with ‘tongue 1n cheek’?” “Why doyou suppose
scientists thought the atom could not be spht?”

Children who have been answenng factual questions only often appear
lost when confronted with questions demand:ng that they think beyond
that which 1s stated 1n the text or other pninted matter A gradual process
must be followed in leading them toward proficiency in these skills. Chil-
dref who have been asked q&estxons involving thought from first grade
upward are likely to thunk glong with their reading. Reading must be
accompanied by a great deal of ,thaught at all grade levels .

Some teachung suggestnons for gettmg implied meanings are-

a. Prepare a descnptlon of some process or actiity with which the
child*i$ familiar. Stop the descniption before the end and ask the
child to supply the next step. /

b. Tell the child before he reads that the story does not tell him who
‘fcrfor'meq some act, what kind @f person a character 1s, where the

tory happened, when the action took place, or somethmg of this
nature Then have the child read to “fill i the gap™ on this mfor
‘mation. This forces him to think as he reads

¢ :Ask the child to describe some object mentioned 1n the story as he
thinks it would look.

d  Select cartoons from the editonal pages of recent newspapers and
ask the children to interpret them. They will see that a great deal of
backgraund information 15 necessary for an accurate mtepretation.

e. Selegt a story or stores from newspapers in which the reader must

“read between the lines” to get the full significance of certain parts
of the story. Discuss tfje impliéd meanings

o 3128
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f. Discuss some current news story in which studgn

i Discuss what 1s bkely to happen next and whr)f.",,.
/ g. Ask questions that will tead the student to dmw conglusions, to
“read befween the Lines.” These questions should lead the student

_ into thinking with the facts. Examples “If you had been one of
General Lee’s soldiers at the surrender, how do you suppose you

are interested.

> )

he oke@ and acted. How much of yourdescription 1s 1n the, poem,

wollld have felt toward Lee?” “Describe Sam McGee as you think
,

[l

+and how much 1s in your imagination”” “The story doesn’t tell us,
t why do you thunk John refused to look toward the old house””
h. Select a few paragraphs frgm a short story and read them aloud to
the class’Ask them, to predict what will happen next. Discuss why
they t%ag they do. Suggest they read the remainder of the story
to che¢k-on the accuracy of their predictions. \ .
1. Wnite’a shor} patagraph volving action or feeling but do not com-
‘plete the¥story.” Let the pupils supply the ending.
). Have the students wnte a pew ending to a story.
k. "Have thggitudents read the descnption of a character 1n a story. Ask
. them to describe the character more fully. adding other traits they
think he possessed. Ask why they ‘thunk as they do.
~1. Suggest tha students read biographical matenal on histoncal charac-
’ ters. Lza(ﬁhem into seeing that history 1s influenced by living peo-
¢ ple. Ask what kind of person they think a particular histoncal cha-
.

racter wa¢ when theéir age.

._In hstory or 1n a story with a pénod setting, take time to discuss
the way people bived at the time so interpretations and under-
standings\will be 1n terms of hfe’as 1t was at the time of the story,
not 1n priem térms. )

8 Raise questions that will lead students to put themselves “into the

they have read. Lead them into seeing that in man)} ways they and

S »
-*ﬂt&;;ﬁ shoes” of someone quite differcnt from themselves about whom
2%
Fel

the “‘diffévent”” person are very much alike.

(20) Reading to evaluate cntically. In-a democracy, 1t 1s essential that
there 1s cntical evaluation 1n both histemng and reading. Cnitical reading 1s
one of the highgr comprehension skills. Even highly intellgent children
may be poor i thus skill ’

Critical evaluation at hugher levels réquires a skilled reader In addition,
judgment 1s necessary in selecting the appropnate data for generalizing and
for reaching conclusions. The many different views that are expressed, the
propagahda tha} all readers meet, and wise consumer education make 1t
imperative thaﬁnstrucuon be given n thus skill,

| 38y
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In the United States, the concept of freedom of the press and free'{iom
of speech has apparently developed for many the belef that any matenal
n print 15 true. This seems to be especially true of 1deas concerning news-
papers and news magazines. The goal of the teacher should be to get the
reader to evaluate the matenal. To.do this he must have skill and must
think for himself. It 1s not indoctrination.

Use of the other comprehension skills and of the study skills contribute
to gvaluation of wntten matenal. “Who wrote the matenal, and what is his
background 1n this area” When was 1t wntten? Is it stated as faet or
opmnion? Does the author cite suppbrting evidence” Are special interests
mvolvea? Is bias indicated? Are the statements specifics or generalities””
The use of thus type of question and others will assist the reader in deter-
mining whether the matenal 1s significant.

Teaching recognition of propaganda devices will also aid 1n cntical eval- T
uation but will not do the complete job. The reader can detect thege?%‘&%?ﬁ&
devices and still be influenced by them. He may recognize an arucle as
propaganda, but because of his bias, still be influenced by the matenal. If

. the reader has limited knowledge of the subject, the propaganda may be so
subtle thab!:e does not recognize it Developing a cntical attitude so that

- .- the reader evaluates and compares matenals will be helpful.
S\h Some ways that this can be done are the following ~
a. Have the child read a story, and then ask if he beleves this is true.

b. Have him read statements by a wnter, then have hum indicate
whether this is stated as an opinion or a fact

c. Detérmine whether the wnter has a background to enable him to
make judgments in the area about which he 1s wnting. .

d Use advertisements, especially those of the testimomal and band
wagon types, and have the class analyZe and discuss them. Let them
brning advertisements to class to lllustn\te need for evaluation.

e Bnng statements indicating opposite ‘véwpoints and have them
compared. o g

f Take statements on controversial issues and have the class rewnite

them using only the factual matenals 1n ghe statement

Determune whether the wnter indicates that this 1s opmnon or fact,

Compare earlier wntings with those of today that are about the

. same subject Callgttention to copynght dates

"1 Encourage d:scussn%gund discrepancies studénts may note in the

same book or m a comyanscn of two sources
b 4 .

.~
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. TEACHING COMPREHENSION SKILLSIN :
BASAL READING :

]

Hafel D. Simpson

When basal readers are used for instruction, the teacher emphasizes
meaningful reading from the beginming. The teacher provides motivaung
questions l';fore the chuldren read silently, even at first grade level Allof
the comprehenson skills can be developed 1n part through reading lessons
without recourse to definite practice exercises separated from the story
content. The skills that the teacher decides to develop in any particular
lesson will depend upon the total reading program, and thus is based upon
the needs of the pupils. Many excellent suggestians for the development of
comprehension abilities are found in teacher’s guidebooks accompanying
-basal reading texts. L .
_ The teacher needs to know.the various comprehension skills and the
interrelationships of these skills in order to plan an effective develop-
mental program m reading. He 15 nbliggted to prepare the reader for com-
prehension. Certain pnncipks should be observed in guiding the program
of building comprehension.  * R

Two,lesson plans, one at third grade and the other at ninth grade level,
will be presented. A six-phase pattem-will be used here. These six phases
are as follows.

+«.- A. Building readiness for the story
B. Directed suent reading

C. Comprehension check and skill Building
D. Word recogmition skill bulding

E. Rereading with another purpose.

F. Follow-up activities

.

! ;I' '
- As will be noted, the phases are not necessanly mn the exact order
- presented here except for the first two steps. Each step, or phase, wili be

" lettered as it 1s-above in order to make it easier for the reader to follow

A Lesson Plan for “Jam for Jim," Third Grade Reading Level

Ths' lesson plan 15 based on “Jam for Jim,” i Houghton Mifflin’s
Climbing Higher, second semester, third grade geading level. This pattern
may be used for teaching a story or article on any grade level, but what
would be done n each step would vary considerably in terms of the story
or article, the background of-the students, and the major purposes of the
story or artitle. If the teacher has several groups in reading, she would use
this particular plan wih those reading in the second semester, third grade
reading text. .
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A. Bulding readiness for the story.

(Thus step attempts to do four thungs Build an interest in the story, give,
oral control of the vocabulary that may cause difficulty; build whatever
concept background 1s néeded for an unde'rstandmg of the story, and set a
purpose or purposes for reading.) )

(Give out the books. Have the pupnls find the table of contents)) “Find
the utle, ‘Jam for Jim.’ What is the page number? Turn to page 5. Look at
the picture. What do you think the boy s doing? Is he a good shot? How
do you know? Can you throw well? Tell us some of the things you can
hit: The boy’s name is Clem,” (Print the word Clem on the chalkboard.),
*“We are going to read about Clem and some of the things which happen to
hum. Close your books and let’s look at some of the words which might
cause some trouble.”

Introducing new words. (The story contains sixtegn new words, but the
pupils should be able to 1dentify independently plf of these except rasp-

Rberriesppmct , and cottage. Pr‘mt\hc sentence on the board: / bike to eat
Faspberries with sugar and cream. Point to raspberries.) “You may know
this word. Use the meaning of the other words 1n the sentence and what
you know about the sounds that letters or groups of letters stand.for to
help you decide what the word is. The letter p is silent in this word. Be
sure the word makes sense. Who can tell us that word? Now let’s say it
together. Someone read the whole sentence for us.”’ (Introduce the other
two words 1n a similar manner, making certain they are presented in
sentences.) .

Setting up reading purposes. “‘Have you ever been berry picking? In our
story Sally goes berry picking, and Clem plays a trick on her. Let’s read to
find out how he frightens Sally and if you think thus is a good trick.”

B. Directed silent reading.

“"Read pages 5,6, and 7, and find out two things. How did Clem happen
to have stones 1n his pocket? And how did he frighten Sally? I shall be glad
to help you with any word you ‘do not know or cannot figure out for

"yourself.” '

(The teacher stands by to help as the children read silently She gives
help on the spot when 1t 1s needed. If the child has the skill backgtound
foy unlocking the word for himself, the teacher gives a quick clue and

1

petmuts the chuld to help himself. If 1t would take too'long and gestroys .

the train of thought, the teacher would tell the chuld the word.)

C. Comprehension check and skill building. -
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“How did Clem happen to have stones in his pocket? How did he
frighten Sally? If you were in the woods and heard a loud noise, what
would you think had happentd? What would have happened if Clem had
missed the target and had hit Sally? How are raspberries and blackberries
alike? How are they different?”

E. Rereading with another purpose.

“Find the lines on page S that tell when Clem first leamed to throw.”
(Have someone read it orally.) “Now find the lines on page 6-that tell iow
Clem got ready to frighten Sally.” (Ask someone to read it orally. The
tescher may want someone to read the whole page.) “Find the question
Sally asked Clem on page 7. Read just the question. Now will you read all
of page 77" )

(If the pupil does not recognize a word while reading orally, tell him
what that word is. Make a note that the pupil needs additional work with
the word. The pupil may be distracted if he has to figure out the word for
himself. The major purpose of oral reading should be voice intonations,
emphases and pauses which are necessary to interpret.the story. The other’
children should listen but not necessarily keep the place.)

*  B. Directed silent reading.

“Nouw read pages 8 and 9. Find out what Clem said he would do if he .
saw a bear and why Sally was picking raspbernes.” (Again the teacher”
stands by to give help as the last two pages of the story are read siently )

C. Comprehension check and skill building.

“Well, what did Ciem say he would do if he saw a bear? Why was Sally
picking raspberries? Was Sally really afraid? Why? Where did Clem suggest
they go to pick raspberries? Who was Jim? How marly raspbernes had
Sally picked? Why didn’t she have more?” “

E. Rereading for another purpose.

“Find and read the lines on page 8 that tell why Clem was practicing
throwing stoncs.” (Ask one child to read the whole page.) “Find and read
the lines on page 9 that tell what .hm wanted the first thing when he got
home from the army.”

C. Comprehension check and skilt building.

(The teacher leads a discussion of the entire story to make sure that the
main Tacts are understood, but, more: important, she works toward havirig
the children thunk about what they have‘;ad. She leads them into evalu-

o -33
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. ating decisions and actions and into thunking beﬁmd the story, into get-
ting implied meanings. The teacher would need a list of questions to help
her to See that all important points are covered if they do not come out in
the discussion. Some possible questions are listed below.) *
(1) What was the most important 1dea in the story?
. (2) Would you use just a stone to frighten away a bear? Why?
Why not?
(3) What was different about this story that made the story
unusual? ,
- (4) What was the trick Clem played on Sal])t;’

(The teacher may use exercises such as the following'ones. )
Vocabulary — Choosing the Right Word :

prey
(1) Berry ................. often grow on land from which the trees have
been cut
bunches bounces bushes
(2) It is easy to tnp over tree ................ when looking for bernes in
suchPlaces. '
stumps stoves stops s
(3) Some amimals that usually are ............... of people will come close
to towns looking for.bernes. 7
scared scratch scold
(4) Bears don't often ..... ... ... people.

bother borrow brother

Recalling Details: 1f the statement is true, write the word true, if it is
false, wnte the word faise.

........ (1) Clem could throw a snowball well.

....... (2) Clem did not like to throw at a can on top of a post.

........ (3) Clem was walking through the woods late one aftemqon

........ (4) Sally knew that Clem was in the woods.

........ *(5) Clem missed when he tried to hit the pail. "

Z...... (6) Sally dropped her pail. ‘

........ (7) Sally said Clemiwould be afraid to throw a stone at a bear’

+ E. Rereading with another purpose.

“Today’s story 15 a good story to read aloud beuuse it has so much
¢onversation 1n it. What _do we.mean by conversation?"” (Encourage suffi-
cient discussion to enable the children to understand the meaning of the
word.)

(Choose certain children to portray the characters of Clemand Sally.

*
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Another child may be the narrator to read the parts that are not conversa-
tion. The children should be encouraged to read,as they talk and to show
by their voices how they think the story characters felt as they were
talking.) .- .

“The rest of the class will listen. You need not keep up with the place
in your bodk. Try to be a good audience as the other chiidren read.”

D. Building word recognition skill.

(The teacher may use an exercise similar to the following.) Directions:
Draw a line around the word that answers each question. Use letter and
sound associctions along with context to figure out words you do not
know.
(1) Whch of these words might you use in talking about several t _shes
growing together?

clump pump stump
(2) Whach of these words mean close with a loud noise?

clam - jam slam -
(ﬁ)‘ Which of these words means turn fast? s

, spn thin gnn .

(4) Which of these words means to take something that is not yours?

squeal heal steal -
(5) Which of these words mears to look at?

square scare stare
(6) Which of these 1s something a king sits on”?

stone throne shone .
{P-Which of these do rivers do?

Crow flow throw

F. Follow-up activines.

(The lesson may not have a follow-up activity, though it often does It
may be any one of a number of activities. The chuldren may find another
story about-raspberries and one may read 1t to the ¢lass. They may drama-
tize the story. Some may wnte another ending to the story. Others may
draw a picture to illustrate the main action. Some of the chuldrén may find
out more about raspberries and how they grow.)

A Lesson Plan for ‘'The Cremation of Sam McGee,"”
Ninth Grade Reading Level

The selection chosen to illustrate teaching comprehension skills through
use of basal readers is “The Creamation 6f Sam McGee,’ by Robert
Service. This selection, found in Literature and Life, published by Hough-

.' ' l3835



_ton Mifflin Company, 1958, may be used at ninth grade level.
A. Building readiness for the story.

Before letting the students open their books to the selection, the teach- *
¢r should build readiness and try to motivate them to want to read the = =~
. poen. She may talk about the nime of the poem, “The Cremation of Sam .
McGee.” Introduce some of the words which may cause difficulty eitherin -
pronouncing them or in gettmg the appropriate meanmg mtended by the
author. Some of the words wthh may be listed are cremation, mushing,
parka, code, loathe, grub, derelict, and trnce. These words may be written
on the chalkboard and pronounced and defimitions given. Next, she should
mtroduce the author, Robert Service. He was bom 1n England 1n" 1874 but
grew up 1n Scotland. Although he hved some forty years in France, he -
spent some time in the Yukon, working as a bank employee. He wrote’
verses about gold miners, prospectors, and trappers he met while semng as
* ateller. w -

B. Directed silent reading. .

Ask the students to turn to pag¥ 69 and read silently the title‘and the
author’s name. Have them read the short paragraph at the bottom of the °
page. This contains additional nformdtion about the -author Refer to the
sketch at the top of the page and discuss the humor depicted by the artist,
Have students read the colored section titled Before You Read. This sec-
tion sets the stage by describing the locale of the poem and by mtroducmg
the main character, Sam McGee. .

Setting up reading purpose “Read the entire poem to ﬂnd out what
fantasuc development occurred.”

C . Comprehension check and skill building. ' X -~

-Gt the students to respond orally to the following questions

(1) What fantastic development otcurred” -

(2) Did you believe the author throughout the poem” Why? Why not?

(3) What 1s internal rhyme? Skim and find exampl¥s of interpal rhyme

(4) How does this add snterest?

(5) How does Service make you feel the cold?

(6) What line ‘provides a hint concerning the unbghevable ending of the

poem? )

Many types of exercises may be prepared by the teacher She should be
concerned with those skills for which the students show a need. The type
"' of matenal read should be considered in prepanng the exercises. Several
types of comprehensnon $kills may be developed after having read this

\
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particular selection 2.

Examplgs of the differegt es are as follows: fl';;

Recalling Facts: , T . :{; e

(1) Who wrote *“The nkioc: p McGee?’ = ’

(2) Where did the action - =

(3) Why did McGee béli f% 6012 die on this trip? =

(4) What promise did£y e McGee?

(5) What was the nam'g <l

(6) Whydid Cap take whife: cGee was being crematéq;

Finding ahd Understa
Find and write the g
“" central thought of that pa
Sequence of Events: ~
Ask a student to retel}
Understanding Details?
Directions: Circle T,ifa

T F (1) Sam Mc(.vgz

\i??i'\g‘,gﬂ,‘féﬁ

ki< true, cucle Fif a statefie;nt 1s false.
hted along the sHores ofthe Yukon

River.’ e . T
TF (2)‘CWas fforg. £ B

T F (3) It was Chyistd the last trip was madg.

T F (4) Sam McGét,, ought he would die ttn; tnp.

T F (5) Sam died theetdy er. g

., T F (6) Itwasthe code of B trail to keep a promuse. s
T F (7) Cap used picces aimber found on the shofgfor the cre-

" mation of h(eQee S

T F (8) The tndmgdf wassad. P

. . Word recognition skill buikling. g a

Write the following w
grub, derelict, and trice.
word and use it 1n a-sente

board creman(m parka code loathe,
Ents write a short def‘mt:on for each

s
-

% -
=

" E. Rereading forangther,

The teacher or a studem'mhﬁe ad orally for the purposé'”bf getting the
students to catch the beauty. of the rthythm. The feeling of the two charac-
ters should bé emphasized te bring out the humor and dialogue.

The glass may read toge&et orilly so they can enjoy the rhyme apd
rhythm . , '

F. Follow-up acnvmes ) wf:;

It may be suggested to the s@den\t’s‘_that Service wrote other similar
Phe ¥ Co
e
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’
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..
poems and stories. They may wish to read: some of these and compare
. thyme and dialects used to tell the story. -, >
: The life of Robert Service may be read and discussed.
Reports may be written concemmg the h.mory of the gold rush in the
Yukon River area, the life of the sourdough, or life in the mining towns.

e
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- EVALUATING EFFECTIVENESS OF °
. COMPREHENSION IN CONTENT AREAS

., [E-Aarori, Byron Callaway, and Hazel D. Sinipson

" . To evaluate the reader’s ability to understand required reading and to
supplement information fumished by standardized tests, the informal
reading inventory is a valuable device for the classtoom teacher. The
teacher selects, : passaée of sevéral hundred words from the text or other
required that has not been read by the <lass. Following the
readmg, sha* tes the group’s ability to read it. Such an inventory may
be used:With an individual, a small group, or an entire class.
. Rate. In order to establish rate, the number of words Jn the selection
< must be counted. The teacher asks that readmg begm ;t,jn pecific signal.
* The teacher may have each person hold up d when he 1s finished 1n
order to establish the time. He then notes thm;é'admg tfme for each stu-
dent separately. Another approach is to wrife the time on the board as
children are reading. Students select the last fiumber that has been placed
on the board as their reading time. Generally the teacher records only n
half-minute intervals, as 3 minutes, 3}, 4, and 4.
Vocabulary. To détermine the suitability of the vocabulary, the teacher

selects a group of words and works these into multiple-choice items. The . "~

number of words will depend upon the length and complexity of the
selectipn, but at least. ten words should”be used. This word list should

¥ contain words that are peE:uliar to that subject and any general words that
appear tq be difficylt. Checks of this kind often indicate that chuldren
need mu{:h work in the area of vocabulary. The chrrect’ possibilities
should be reasonable, and part of them should be tru¢ meamngs of the

. words but inappropriate in the context in which the words wére met.

Comprehens:on Comprehension should be checked by objective ques--

ns insofar -as, possible. Mulhgle choice items will to a gredter degree
Q‘mmate guessing. However, some questions may lend themselves, more to
, type of item. Enough quesno'ns
hegsion on the selection used,

should be mcluded to evaluate go 7
Longer and more complex selectibifs

2

{"tor more jons than simple
and short selections. Jtems should mclutfe several t of comprehension

abilities, such as getting details, understandmg main -ideas, generallzmg,

and reading cntlcally* These questions should also nclude items relared to

special reading skills, such as'miap and graph reading, when appropnate
Some examples. Three e different levels and i different

cOntent areas are presented to shd cahes that may be used in pre.
‘ ) b
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pering such materials. The. preparation of such inventories is time con-
suming, but they may be used with more than one group, such as the next
year with children using the same text material. The first-example deals
with third grade science materials, the second with sixth or seventh grade
geography, and the third with Lincoln’s s “Gettysburg Addma,"whschmay
be in junior high or high school social studies or literature. .

7 s 5
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AN INFORMAL READING INVENTORY IN SCIENCE

Inherent in the reading -of science are severa) types.of difficulty. The
teachers should be aware of these difficultiegfand be prepared to meet
them. Some of the difficulties encountered are: (1) background infor-
mation, (2) terminology, (3fconcepts (4) special symbols, and (5) how to
study. The teacher will want tb determine the students’ negds and may

* wish to prepare an inventory to determine the specific areagarequiring

improvement and/or ad)ustment in the level of difficuity of thq materials
u”d 3 ‘/') ‘f'
The material used to ﬂlustrate evaluatmg compre]hensxon mlhe area of

lished by Ginn and Company, 1958, third de Ieve\ The fourgasticu

Science is taken from Science Everywhere, by Crmg and back, pg .
¢
. ]

areas inventoried in this test are: vocab orgtmzatxon Tocation

information, and recall. :

Vocabulary : [ A ,.—J{y Kf
Directions: These words are from the selection you have just read.

the words on the left; from the definitions ori the right, select the word or
group of words which best defines the key word. Refer to the selection- 1f
you wish to see how the words were used.

(1) change -a. money, b. transformation, c. shift, d. dis'appear

2 evaporatew‘-a to diminish quickly, b. to enclose, c. to move,
- °d. to<dissolve

(3) rust -a. rapidly, b. hard, c. reddish brown coating, d. 2
) ) bird i

. (4) humus -a. funny, b. a person, c. decayed material, d. a bone -
(5) dissolve -a. disintegrate, b. substitute,-c. decline, d..settle :
Organization:

Directions: The unit you have just ﬁmshed tells of the kinds of changes
going on all the time. Some changes happen ‘quickly while other changes
go on slowly, Find the place in your book where changes are describeg and
list them in two groups. Name the groups: (1) Changes Happen kly;
(2) Chianges Happen Slowly. .

Locatmg Information:

(This exercise is considered qne of readiness for locating infermation.
The pupils need to know the order of the letters to b2 able to locate
materials dealing with g particular topic ) 4 4

-
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. -
Duecuons Arrange the followmg words in alphabeucal order:

changes T rust . meiting
weather ' iron . humus
, evaporated . experiment decay
* dissolve . freeze - garden
Recall:
Directions: Write the word frue if the sentence is true; write the word
fabse if the sentence is false. .
vorverprerases (1) When water evaporates, it goes into the ground.
....... “vveenne{(2) Things with iron in them rust when they get wet.
.................. (3) When water freezes, it changes to steam.’
............. ....{(4) Melting is a real change. "\
.................. «(5) Decaying changes plants and animals to humus.
................. (6) Some things change when they are put into water. This
o change is called evaporation. ,
................. 7 Paint will dissolve in water. .
v 8) Paper clips will rust.
................. (9) All changes happen quickly.

(10) There are many changes going on about us all the time.

o d.
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AN INFORMAL READING INVENTORY lN%EOGRAPHY J

_ This inventory of comprehension skills is based upon a ﬁv)—page sub-
_ section of Unit 13 in Latin America, Africa, and A , Ginn and
Company, 1961. This geography text is designed for use in sixth or seventh
grades. The first three pages of the selection consist of readirg mafter, and
the last two present a map of Australia. The teacher may check on rate if
he desires, or he may wogk only on comprehension. Pupils are told to read
pages 349:353 in the text in order to remember main ideas ‘and some of
the details, As soon as they have completed the reading assignment, they
are to respond to the inventory, which has been passed out to them prior
to their rfgdiﬁg )

Check on word meanings:

Directions: Each word below has been used in the selection you have
just read. From among the four possible definitions, select the correct
méaning as it was used in this section. Draw a circle around its letter. You
may refer to the text on this if you wish. )

(1) latitede - a. wide margin, b. distance north or south of the equa- .
, tor, c. distance east or west of the prime meridian,
. ' d. tolerance. .
(2) colonize -a. to capture, b. to recognize, €. to extend credit to, d.
- tosettle. - .

3 remv;'es a protected areas, b. troops available to support régu-
lar troops,,c. goods held back, d. a jelly made from

. desert fruit. o
(4) plain -a. not fancy, b. sparsely setiled, c. rolling hills, d. level
country.
(5) elevation - a. height, b. rising socally, c. supported, d. nsing
. ' slowly.
T (6) states -a. says, b. political divisions, ¢. countries, d. declares.
, (7) federation -a. supreme govenment, b. banding together of group ’
- N of states, c. surrendering to central government, d. 2
settlement.
(8) island » -a. body of land surrounded by water, b. an isolated

place, c. a body of land surrounded on three sides
by watéf, d. a tropical paradise.
(9) equator  -1. ahot and dey area, b. an imaginary line around the
' ,  middle of the' earth, c. the path of the sun, d. some-
thing that makes things ¢qual. ,

»
.
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(10) ‘mainland - a. most thickly populated area, b. largest bod;of land
, on eanh ¢. a nickname for Australia, d. the rm;or
part of a continent. »
Check on comprehension: v

Directions: From among the four possible completions, select the one
that best completes the sentence. Draw a circle around its letter.

(1) The best title for the section you have ]ust read is: a. Australia’s
farming practices, b. some information about Australia, c. Austra-
lian abongines, d. how Australia became prosperous. (MAIN IDEA)

(2) Australid has: a. four states, b. five states, c. six states, d. seven
states. (DETAIL)

(3) Australiais: a a large coungr)" with a small number of people, b. a
small country with a small number of people, c. a large country
with a large number of people, d. a small country with a large
number of people. (MAIN IDEA)

The latitude of Australia 1s most like that of a. England, b. Mex-
1c0, ¢. Canada, d. the United States (GENERALIZING)

(f) The land surface of Austraha can best be described as. a. mostly
mountains, b. a few @y high mountains and many rolling hills, c.
mestly rolling hills, d. mostly plains. (MAIN IDEA)

(6) The size of the populatio'n in Australia probably has resulted pri-
manly from..a. a small rainfall i large areas of the country, b.
heavy rainfall in the farming areas, c. the distance from other con-
tinents, d. pohcnes of the government. (GENERALIZING)

(7) An abongne 1s: a. a small rodent-like animal, b. a section of Aus-
traha ¢. a small plant that grows in the Australian desert, d. a
brown-skinned native of Australia. (VOCABULARY and DETAIL)

. (8) Australia’s flag was designed by: a. a lady who lived in England, b.
a fourteen-yearold boy, c. a sheepherder, d. an art student.
(DETAIL) .

9 Usmm'map on pages 352-353, locdte the state you think is most
< heav pulated. It probably s: a. New ¢ South Wales, b.’Queens-
land, c. Western Australia, d. South Austr‘alla (GENERALIZING
and READING MAPS)

(10) The authors have given us: a. mostly their own opinions about
-Austraba, b.- mostly facts about Australia, c¢. half facts and half
opinions about Australia, d. only opinions about, Austraha (CRI-
TICAL EVALUATION)

‘ a 17
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GETTYSBURG ADDRESS

Abraham Lincoln
1
Fourscore and seven years ago our fathers brought forth on this con-
; tinent a new nation, conceived in liberty, and dedxcated to the proposition
that all men are creafed equal.

Now we are engaged in a great civil war, testing whether that nation, or

. any natidn so conceived and so.dedicated, can.long endure. We are met on
a great battlefield of that war. We have come to dedicate a portion of that
field as a final resting-place for those who here gave their lives that that
nation might live. It is altogether fitting and proper that we should do ths.
But, in a larger sense, we cannot dedicate — we cannot consecrate — we

— cannot hallow - this ground. The brave men, living and dead, who strug-

gled here, have consecrated 1t far above our poor power to add or detract.

\ The world will litfle note nor long refhember what we say here, but 1t can
never forget what they did here It is for us, the Lving, rather, to be

~ “dedicated here to the unfimished work which they who fought here have
thus far so nobly advanced. It 1s rather for us to be here dedicated to the

.great task remaining before us — that from these honored dead we take

- increased devotion to that cause for which they gave the last full measure
of.devotion; that we here highly resolve that these dead shall not have died

1n vain; that this nation, under God, shall have a new birth of freedom, and

that government of the people, by the pyople, for the people, shall not

pensh from the ¢arth.
CNAME e “Gettysburg Address™ Date: ... ... .
Comprehension check: Answer the following questions.
! (1) Dedicated to those who died was:

a. the proposition that all men are created equal.
b. eterual gratefulness. .
c. a memory. )
d. a portion of field. .

(i) The speaker was concerned with:
a. the sacrifice of a few for the nation.
b. the.impressions made on the rest of the world.”
¢ the possibility that the sacrifice made mught be_forgotten.
ds the type of government to be preserved.
(3) One of the following was not considercd by the author:
a. All men were created equal.

e
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b. ‘Both sides were right.
c. The nation was conceived in liberty.
d. It was a new nation.
(4) The brave men were:
a the dead -
b. the living.
_C. the dead and the living.
. ~d. all men since they are all created equal.
(5) The men died: -
“a. invain. -
b. not in vain. _
¢. to preserve the union.
d. to preserve the confederacy.
(6) The speech was delivered: .
. a. in memory of the dead

b. at a great battlefield. 1 KA-.

. ¢. to bind the union together. -
d. to prove that all men are created equal

(7) This culogy was WHLen by ........cco..ovvveloveneeence s

(8) The nation at the M WaS..........oooeovoceesseessre oo years old.

T(9) The responsibility of the living Was..........o.vcconrevveeervermrereinenrunas
{

(10) Thehonoreddead gave ..............cceocmrrerererenrrennnes e enens

.....................................................................................................

Vocabulary check: Write the letter preceding the correct meaning for each
numbered word in.the blank space to the left of the word. Select a mean-
ing that fits the context of this material,

...... ) fore - . - a. precede, b. four, c. beginning, d. in front of.
....... (2) forth - a. aggregation of bubbles, b. foam or saliva, ¢,
’ ¥ between third and fifth, d. into view.

....{3) coneerved— -a. bom, b. pregnant, c. formed; d. operated by.

...... {4) dedicated - a. to give up, B. to inscribe 2 book to someone,
¢. to set apart for sacred purpose, d. in remem-
berance of.

...... {5) endure -a. to continue to exist, b. express, c. for a speci-

. fic purpose; d. helpful to all concerned.

........ (6) proper -a. decent, respectable, b. proper, fitting, c. strict,
d. foretelling useful events.

...... {7) consecrate  -a. to make sacred, b. to improve, c. devote to, d.

£

join together.




..13) task -2

...... (14) devotion .,

....{15) resolve -a

...... (16} vain -a,

..{17) perish .a
SO (18) score .a

. £420% crvil -a.

.

e {9) detract -a.

...... (10) unfinished .

...... (12) advanced -a.

. honor, b. open, c. not deep, d. make mean-

ingful. »

devaluate, b. remove, c. hope for, d. take
away. i
completed, b. not perfect, c. not completed,
d. lacking.special finish.

. rapidly, b. contributing to, c. oourageoudy d.

of noble ancestry.

very old, b. helped, c. assisted, d. put forward.
force to work, b. wortk to be done, c. burden,
d. scold. -

duty, b. loyalty, c. faith lesson, d. worship.

to separate, b. to deal with, c. to determine, d.
to change. . '

amrogant, b. conceited, c¢. nugatory. d. no
purpose.

remorse, b. opposmoh to, ¢. spiritual loss, d.
be destroyed.

. tally, b. ten, c. twenty, d. to keep track of.
...... (19) proposition -a.

statement, b. problem to be soled, c. business
enterprise, d. to make advances.

polite, courteous, b. having to do with citi-
zens, c.- between nations, d. consideration of
others.

3
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EVALUATION OF TEACHING PRACTICES .
RELATED TO READING IN CONTENT AREAS

I.LE.Aaron

Self-evaluation is one technique for the teacher to use in taking stock of
fow effectively he instructs students in the subjects he teaches. Strengths
and weaknesses’are pinpointed. The following check list may be used by
an individual or a group of teachers in assessing the extent to which fifteen
recomnkended practices related to reading in the content areas are fol-
lowed. Direction for school-wide improvement in teaching reading in the
content areas may result from an entire faculty using the check list.

3

«

Check List of Practices Related to Realmg in ContenrAreas

Subject: ........cccevvevenenenn. Grade: ... eacher: ..o

Directions: The fifteen practices listed beloﬂr are often recommended in /

teaching effectively the special reading skills in the various content areas.
Indicate the extent to which the practice is being followed in your clas
Eggircle the appropriate response from among the four given.

(1)  Text material used is suited in difficulty to the reading levels of ’
students. !
. Almost always Most of the time Sometimes Seldom or never
(2)  Students are encouraged through assignments to read widely in
related materials.
Almost always Most of the time Sometimes Seldom or never
(3) At the beginning of the yeas, adequate time is taken to introduce
the text and to discuss how it may be read effectively.
- Almost always Most of ‘the time Sometimes Seldom or never
(4)  The teacher is aware of the special vocabulary and concepts intro-
duced in ti.e various units.
Almost always Most of the time Somcnmes Seldom or never
(5)  Adequate attention is given to vocabulary and concept develop-
ment.
Almost always Most of the time Sometimes Seldom or never
'(6)  Provisions are made for checking on extent to which mportant
v vocabulary and concepts are learned and re-teaching is done
where needed.
Almost always Most of the time Sometimes Seldom or never
(7) The teacher knows the special reading skdl& involved in the
s N
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(109)
(1
(12
(13)

(14

(1)

subject.
~ Almost always Most of the time Sometimes Seldom or never
The teacher teaches adequately the special reading skills in the
subject.
Almost always Most of the time Sometimes Seldom or never
The course content is broader in scope than a single textbook.
Almost always Most of tie time Sometim€s Seldom or never
Assignments are made clearly and concisely.
Almost always Most of the time Sometimes Seldom or never
Students are taught to use appropriate reference materials.
Almost always Most of the time Sometimes Seldom or never
Adequate reference materials are available.
Almost always Most of the time Sometimes Seldom or never
Plenty of related informational books and other materials are
available for students who read at below grade level.
Almost always Most of the time Sometimes Seldom or never
Plenty of related informational books and other materials are
available for students who read above grade level. :
Almost always Most of the tme Sometimes Seldom or never
The teacher takes advantage of opportunities that may arise to
encourage students to read recreational as well as informational
reading matter.
Almost always Most of the time Sometimes Seldom or never °

o
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POSSIBILITIES FOR FOLLOW-UP OF CONFERENCE ON
“TEACHING THE COMPREHENSION SKILLS”

. Doyne M. Smith- T

[

Follow-up of the conference should involve three types of action: (1) a
report of the conference to the schools represented, (2) an opportunity for

: the school faculty to discuss-its qwn reading program in terms of ideas

presepted at the conferenpe', and (3) an evaluation directed by the super-
intendent to see what has been done following the conference and whytt, if
anything, it means in terms of improvement in the system s reading pro-
gram. Each system or school should plan its own way of presenung ideas
obtained from the conference. However, some possibilities that may be
considered are presented here.

—

1) The superintendent may call the teacher-representatives together .

and plan a system-wide preseniation of conference activities.

(2) Each teacher-representative, in conference with the superinten-
dent, may plan his own school presentation of the conference happenings.

(3) The superintendent may call together the “pnincipals, teacher-
representatives, and the curmculum director to plan for a system-wide
presentation of the conference actyvities.

(4) The superintendent may call together the principals and the curri-
culum director to plan how to make use of teacher representauves in
reporting on the conference. : '

(5) Teacher-representatives from several-schools may plan a joint re-
porting session with each representative faking the responsibility of report-
ing on a particular topic.

(6) Teacher-representatives may circulate to interested teachers a
copy of the proceedings, keeping a record of teacher interest in and use of
the copy of the proceedings. Supenntendents may obtain additional copies
of the proceedings at cost.

(7) A short faculty meeting may be held in each school around each
topic with the am of passing on a report of that topic and then deciding
what 1t means to the.,teachers and pnincipal.

(8) + The teacher-representative may present the suggestions for teach-
ing comprehension skills and evaluate with the faculty the school’s effec-
tiveness 1n teaching these skills. This might give leads for further study or
modification.

- (9) The teacher-representative may demonstrate at a faculty meeting
an informal reading inventory 1n a content area.

-
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-y (10) A demonst:atioﬁﬁf the teaching of a directed reading lesson may
* be presented at a faculty meeting.
(11) The teacherrepresentative or the supenntendent may ask all
content-area teachers to respond to the “Check List of Practices Related: _
_ to Reading in Content Areas.” The results may be tabulated'and used as a
basis for schdolwide or systemwide in-service work.
(12) The superintendent will make plans to evaluate what happens in

his system as a result of this conference.

.




Thc (Jcorgld Department of Education would like your evaluation of this
publlcanon Would vou take a few moments 1o till m and mail this seli-

) addressed, pre-smfnped form? Thank you . -
. ' . /

' $. Name of publigation . -
: , L . ' '
j 2 Hgw do you pse this publication? =« "
1 . P
’ L o . ' K .
’ - N . .

{1 very good

' ) J good ) '
3 tar oL s ..
4 Did ySu find the materfal . Yes No
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