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What is more vital to a working or-
ganization than. the willingness of
individuals .to share in the decision
making process? In Ohio, so many
people have cuntributed their talents,
abilities, and time to OCIRA, that 1t
is not possible to .name them all.
However, I would like to extend spe-
cial appreciation to individuals who
8 have recently completed outstanding
service, and without whom, our state
council would not be one of the out-
standing in the country.

.] . Kathryn Luebkeman and Doris
. Ramsey have recently retired from
their positions as field representa

tives. Our number of local councv}/
. has grown significant}y over the

of our field representatives.

continued love for and to

the Ohio Gouncil.

- Pearl Parsley and Marion Barbey
have just fimished their service to
the conference commission. Because
of their efforts. e have seen many
successful, inspirational, and inform-
ative fall conferences.

. The miniconferences have been ex-
tremely sutcessful and well received.
Such conferences don’t just happen.
Madeline Pope and Mike Wirick
planned a most successful conference
at Kent State which 900 people at-
tended. Wow!

Nancy Dunne, Agnes Harper, and
Jane Shula chaired the plannéng of
the Ashtabula miniconference.:which
ended with a books and materials

. auction which was a delight to every-
one.

loyalty

e

years because of the dedicated - work.
Both
Kathryn and Doris have promised |

Mariyn Jende and Rita Kloster-
man were, co-chairpersons of the
Dayton miniconference which pro-
vided an opportunity for people to
participate in a wide variety of in-
formative workshops. - -

" We loak forward to the spring
miniconference in Lima at the Ohio
State University Branch on April
20, which 1s headed up by Lois Sny-
der, Del Chalus, and Eleanor Pikal.

Local council presxdents will miss
the valuable services of Madeline
Pope, council activities coordinator,
who provided yeoman service in dis-
tributing fnformation about- local
council programs: “

And of course. we all deeply.ap-
preciate the sincere dedication’ of
Phyllis Sleasman who has served the
Ohio Counil as executive secretary-
treasurer for so many years. At this
writing, Phyllis is undergoing major
surgery. OQur prayers and good
wishes are with you, Phyllis, for a
rapld recovery, We love you. »

Amarayllis Russell, %ho has as-
sisted Phylhs.ard provlded her with
invaluable help, will serve as acting
secretary-treasurer throughout the
summer while _Phyllls is recovering.

The* work of these and countless
others, 'qertainl_v insures bright prom-
1se for children and youth in Ohio
as they find in reading a real source
of persunal pleasure and satisfaction.
I invite you to write Ruth Gooding,
1677 Brooksdale, Mentor, 44060, to
Lbecome actively involved in OCIRA
next year.

'Ptemdem Oh1o Council of-the International Reading Associanion
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Twenty-seventh Annual

SCHOOL VISION FORUM

- "'REA_DING CONFERENCE

. Someone once said that it is not enough to make prodress, we
must make it in the right direction. The progress that the Annual
school Vision Forum and Reading Conference has made in the past
twenty-six yea?'s has been amply demonstrated. Good progress de-
pends very largely an the enterprise and interest of deep-thinking
leaders such as Dr. Lois Bing ‘and others, who are ahead of the times
in their ideas. The following pages, which report the twenty-seventh
annual conference, speak eloqu.ently of the progress and of the
leaders who have refused to believe that what they *know to be
. right cannot be done properly. -

1
¥

. (%) o ¢ . OHIO READING TEACHER

ERIC | S

. 4
: .




’

~

~ School
- Program
- Focused

On

o

John Streff, Speaker*
Betty Hubbard, Reporter**

v

Rather Than Teaching

Much of the time, the curriculum,
the rvom configuration, and the
length of the dav are determined
by ‘some higher authorities, cus-
todians and buses.”” Thus, a
4 teacher's responsibihty would he
to work within this framework
and still adhere to the child's needs.

The goal gach teacher should
strive for is to “Promote Chjld’'s
Success.” As the common deno-
minator in education is the child,
then without children, there s
nothing tu focalize upoun. There-
fure, the hey seenis to be to create

upportunities and desires,in chil-
dren that proigote l%xg. This

will rexult in a more positive self-
<uneept through self-change.

In Dr. Streff's study conducted
in the Cheshire, Connecticut
schouls, he was trying to establish
a4 way of teaching that would
lower the number of myopic chil-
dren and encourage success. The
children were placed in classes by
their maturational level. {(Their
theme was: “Slow Kids Down.”)
Grade levels were based on half
vear steps. As children develop,
learning seems to be in half year
intervals until they are about seven
years old. -Thus, a readiness pro-
gram which was called “Pre-

]
4

*Director of Vision Research, Gesell institute of Child Development, New Haven, Connecticut.
*+*Graduate Assistant in Reading, Bowling Gteen State University, Bowling Green, Ohio.
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Kl/ndergarten" was fnitiated. Two

separate kindergartens encompas- °

 sing all four and a half year olds

and five year olds was the next,

step. After these initial readiness

Each child is an individual and
each child has something to
contribute.

programs, the children were ad-
mitted to the first-grade. By the
time the children reached second
grade, they had gained a half year
in maturation and the group’s
overall scores remained more ho-
mogenous than before the program
was initiated. In an average school

setting, one-third of the children

‘would have experienced some kind
of failure—be it sacio-emotional,
educational failures, or physical
failure—which would possibly re-
sult in negative feelings about
school, home, and self. Dr. Streff
said, “By slowing children down,

you reinforce them positively byA

giving them mote time in which to
develope their educational skills
and to establish emotional adjust-
ments to the world which sur-
rdunds him.” -

A teacher’s workshop was con-
ducted for eighteen days and was
designated to communicate to the
teachers in what way they can en-
courage a child to explore the
_ world in which he is to perform.
One of the major concerns of the
.workshop was to allow teachers to
express their views on “How does
learning take place,” as opposed to,
“How does teaching take place"”
Programs were established based
upon the answer to the questions
discussed. Activities were chosen
which emphasized the multi-
sensory aspects and encouraged
physical involvement of the child.
Incorporated into this program
was the chance for a child to solve
problems of a varied nature while
retaining game-like .qualities. The
importance of per§onal contact, the

EKC
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use of creativity and the emphasis
upon success was stressed. “If you
change teachers, they will be
changed for all the children they
touch thereafter,” said Dr. Streff.
A third consideration was how
tc evaluate a child’s success in a
classro®m. How do you measure
student involvement and self-con-
fidence? How do you evaluate per-
ceptual skills development? Every
teacher was reminded that each
child is an individual and that each
child has something to contribute.
Therefore, evaluations should be
made by weighing all aspects of
the child’s production in the class-
room. '
The fourth question under dis-
cussion ‘was how to make the most
of the f’acnh'g.es provided. One sug-
gestion made”was that areas for
different *activities be set aside
within the room. Multi-leveled
areas could also be constructed to
give the child a chance to experi-
ment with his perceptual skills.

“Children always give the
right answer.”

Parental Involvement was es-
tablished by training the parents
with various remedial methods. A
parent worked with two to three
children three days a week for one
half hour. Parental involvement in
tutoring may contribute to a better
understanding of children.

To achieyve success with children,
Dr. Streff suggested that the edu-
cators and parents must allow a
child to change and develop a trust
in his own motor-sensory percep-
tlons. Dr. Streff concluded with,
“Children can be effective problem
solvers by changing our approach
from teacher self-centered to stu- .
dent self-centered. Children always .
give the right answer. It may not
be the answers to your questions.
What you do in that school system
will affect a child’s success in all
future endeavors.”

' OHIO READING TEACHER
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WHAT PSYCHOLOGISTS

CAN CONTRIBUTE

TO EDUCATORS AND OPTOMETRISTS

" Louise Bates Ames, Speaker*
Annett Kuck, Reporter**

l”

4

y)
Vivacious! Fascinating! Contro-

versial! These words of introduc-
tion by Dr. Petrie proved to be
apt descriptort” of Dr. Louise
Bates Ames. Sweeping onto the

- podium and delivering a rapid-

fire speech with hardly a pduse to

catch her breath, She also personi-

fied the ‘‘perpetual windmill” of
the introduction. Co-author of at
least eighteen books, Dr. Ames is
eo-director of the Gesell Institute
ofﬁChlld Development. She is also
in charge of research at the Insti-
tute,r

'Pm ‘h‘ng out that any professmn
is lost, mthout other professions
and that’a professional team ap-
proach exemplifies an effectively
working philosophy,™D'r. Ames
went on to explain the develop-

. mental philosophy of the Gesell

. are saying mucn the same thing.

)

Q

Institute. The basic premise is that
“behawér is a function of struc-
ture.” Therefore, before an indi-
vidual’s behavmr can be evaluated,
it is necessary to understand th‘e
structure and developmental stages
of the organism. She believes that
in this respect Piaget and Gesell

v

A

Gesell psychologists are interested
in environmental factors, but only
in relation to a firm understanding
of biotogical factors,

The major thrust of the presen-
tation centered around stopping
school failure and was based upon
major points from her recent
book, Stop School Failure (1972),
First, according to the speaker,
possibly fifty per cent of school

failures could be prevented or rem-
edied by developmental placement.
Detelopmental placément means
starting or plaging a child in school
on the basis of behavioral age —
not chronological or mental age.
She recommends that all children
be given a developmental behavior
test, such as those uded at the
Gesell Institute, and a retest one

'year later to determine their be-

havioral age. Shef,'f)eliev.es many
children, especially boys, need an
extra year'or, siXx months before
entering first grade. If a school
bases school entrance on chrono-
logical age, she recommends that

*Co-Director—Research, Gesell Inshtute of Child Development
**Graduate Assistant in Reading, Bowlmg Green State University, Bowlmg Green, Ohio
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the child be on the ““old” side when
he enters. She especially urges that
the “fall bgby” be protected from
overplacement. “Give them time to

grow. Some children need more

time to grow.”

“Behavior is a

function of
structure.”’ o

A second major point for stop-
ping school failure was emphasized
by the Gesell psychologist. If any
child is experiencing difficulty in
school, careful diagnosis is essen-
tial before trying to help. Psytho-
logical tests are not as sacred as
some psychologists would like those
‘outside the profession to believe.
Many competent people, including
optometrists, educators, and redd-

ing specialists, can use a‘number"

- of tests to help diagnose the causes
of a child’s difficulty in sehool.
The main test given at the Gesell

" Institute is the Basic Behavior
Test, which-can be administered by
a competent examiner.

Careful diagnosis™ is essential
before trying to help.

, Another highly regarded di-
agnostic test is the Bender Gestalt.
Results from it can give good clues
to possible brain damage, maturity
level, perceptual difficulties, or
emotional disturbances, This test
should not be used by the un-
trained, however. The Rorschach
Inkblot Test is another diagnostic
tool used at the M&titute which
should be administered only by
trained psychologists.

Part of the diagnosis should in-
clude’ some measure of :,c/he child’s

IToxt Provided by ERI
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Dr. louise Bates Ames of the
Gesell (nstitute

intelligence, although this is no
guarantee of readiness or Success
in school. The Wechsler Intelli-
gence Scale for Children (WISC)
is used most routinely at the Insti-
tute. This can be administered only
by a trained psychologist. How-
ever, the Slosson Intelligence Test
was recommended as a test for giv-
ing a good clue to basic intellectual

level. The SIT is not difficult to-.

administer by a non-phychologist.
Finally, a basic understanding

of behavioral changes is necessary _

for proper diagnosis. The Gesell
Institute books, The First Five
Years (1940), The Child from Five
to Ten (1946), and Youths: The
Years from Ten to Sixteen (1956),
were recommended as guides to
understanding children’s develop-
mental stages.

Careful diagnosis may indicate
that the child is a victim of over-
placement — that he was started

OHIO READING TEACHER
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in schoot too soon and so has run
into trouble. In a Gegell study it
was determined that 67 per cent
of the children diagnosed were im-
mature and overplaced. “If such
is the cage;” Dr. Ames urges, “let
ihem repeat.”

{Give them time to grow. Some
chlldren need more t ifme o

grow. N2

Parents worry that repeating
will ruin a child forever. However,
Dr. Ames believes that if the situa-
tion is explained and approached
correctly the child will adjust to
it. She proposes some such explana-
tion: “Sometimes parents and
teachers make mistakes. We find
we made the mistake of starting
you too soon.”

Negative feelings about repeat-
ing are based upon old research
studies Dr. Ames theorizes.:A re-

cent Gesell Institute study con- -

ducted on 65 repeaters was cited
as evidence of the success of re-
peating. Parents’ and teachers’ re-
sponses on questionnaires. indi-
cated that all repeaters received
higher grades, made a good adjust-
ment to school, and showed an.im-
provement in attitude and self con-
cept. Although repeating is not a
panacea, she feels that repeating
and being successful will make up
for the temporary trauma of re-
peating. ,

-Careful diagnosis may indicate
that the child is a victim of
overplacement.

The dynamic Gesell ‘pSychologist
went on fo theorize on ways of
stopping reading failure. First,
schools should start and continue
tc place children on the basis of
behavioral age. Secondly, teachers

y “°RING 1974 ~

should wait for readiness. A child ,
should be on the verge of reading
before. formal reading instruction
is begun. She warned that teachers
should not start children in reading
too soon and then rely on remedial
help to patch up the damage done
when they run into trouble. Along
with John Holt, Dr. Ames believes
that schools start reading too soon.
“Why not start reading in third"
grade?”’ she queried. .
The speaker’s third point in
" stopping reading failure was a re-
1terat10n of her emphasis on diag-
nosis, “When a child has reading
dlfflcu]ts get a careful dlagnosus
before any remediation is done,”
she advises. -
Finally, parents and teachers
were warned not to be overly im-
pressed by terms such as “dys]exna
and ‘“learniflg disabilities”. At-
taching a label does not solve the
problem. Too many feel that if
they can get a label and a special
class for it the problem is solved.

“Why not start reading in the
third grade?” .

In conclusion, Dr. Ames stressed
that all individuals and a}l disci-
plines must work together to stop
school failure.

Although some of the points
made were controversial, they
proved stimulating, thought-
provoking, and conducive to dis-
cusgion and debate. One can only
speculate about their impact on
thc future of education.

REFERENCES
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Perce ptuai
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1

Fay Bnles, Speaker*
Walter Schobel, Reporter**
[y L
Perception o6f the past, present,
and future was the topic of the
. discussion presented by the main
speaker, Fay R. Biles, Vice-Presi-

dent for Public Affairs and De-

velopment at Kent State Univer-
sity. Dr. Biles said that perception
is a “broad viewpoint”. In her
years at Kent State University, she

has seen changes in the students”

perceptions of university educa-
tion. These new perceptions, she
feels, are the result of the students’
adaptations to the university en-
vironment and new inlages that go
along with the changing times. The

result of these changes'is that the’

students_of the late 60’s and early
70's are takmg a critical look at
the educatlon they are receiving
.and asking, “Is education really
worth it?”’

Dr. Biles feels that within the
196(0’s and early 1970’s, we have
gone through a period of change.
The change, she says, has been
from the “Age of Reason” to the
“Age of Feeling.,” The “Age of
Reason? involved looking at our
world and coriceptualizing, analyz-
ing, and criticizing. Duridg the
60’s, the.degree was important to
the college student. As we became
more affluent, the student began to
have more time to study the values
of the system he was to enter. The
students upon examining the sys-
tem felt that they were being

Clanrvoyance

'taught more like robots than hu- .

man beings, They felt that the sys-
tem must become humanized and,
thusly the “Age of Feeling” sprang
forth on our college campuses.
Along with this movement sub-
cultures such as the “Jesus Cult”
began This movement from the
“cognitivd@omain” to the “human
domain” took on the characteris-

. tics of “honesty and the “return

to nature’” which we hear and
heard so much of durmg this peri- .
od in time. Dr, Biles feels that the
campus revolution peaked on May
4, 1970, She feels that much of the
political movement has died. She
used the example that at Kent the
radicals are few in number these
days. Dr* Biles feels that profes-
sors must become more 1nvo]ved
with their students.

Many students supplement their
education with the.use of such
media tools as televisie and films.
Media should be utilized in the edu-
cation of all the nations’ students.

On a broader base, Dr. Biles re-
lated some ideas on how the nation
perteives 1tse1f and those who
function in She feels America
has “lost ¢ fldence and nerve
lately”. The result has been a lack
of confldence in our nations insti-
tutions which also includes the
nations universities. Dr. Biles
stated that “few of those who per-
ceive the institution can articulate
it and few of those who articulate
it can perceive it.” The point she
is making is tnat members of our

*Vicd President for Public Affairs, Kent State University, Kent, Ohio

**Graduate Assistant in Reading, Bowling Green State University, Bowling Green, Chio

* .
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society. are demmg the announce-
ment of our successes, as a nation,

and exaggerating our country’ s
failures. Some of the successes she
pointed out are the wars on poverty
.and civil rights. In our country the
biggest problem has been race.

‘While the race problem is far frome
‘being solved, great strides in the
nation’s goal of a multiracial
society have been made. Programs*
of the “Great Society” have been

>t Pull[ together not only as edu-
cators, but as a nation,

responsiBle for this. In explaining
the exaggeration of failures, she-
used the issue of Watergate as an
example. While many people feel’
this is the gesult of the system, she ,
pointed out that Watergate is not
,a failure of the system but a
““failure of men” who are in it. It
was the systenr, envisiored Dy’
those who set up our government
in 1776, that prevented more seri-
ous, consequences of the affair to
settle_ .down on our® nation. Dr.
Biles' points out that intellectual
life shapes perceptions apd the re-
sult has been the production of fol-
lowers, critical of sociéty. They are
also increasing ‘in xumbers today.
She feels that society needs to be
critical of itself to stay healthy,
but, also, too much of a'nythmg will
destroy it.

What does this mean for us to-
day and in the future. As we pro-
gress into the future, we will be
becoming a society of “service”
rather than gne of the production

of “goods”. Dr. Biles feels the Uni-.

versity must regain its lost
prestige "and become dommant in
tociety once agam Those in the
profession, ag’ well as the nation,
must bull together. To do this, we
must open up-our institutions to a
genera] society. The profession

@ "TING 1974 :
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must get the support of the run-
ning of our institution out of the

leglslature and back to the people.
Show the people that the institu-
tion is good It is the-job of the
. beople in education to wake up the
general public to education and,all
of the benefits that it has to offer.
Further work, Dr. Biles feels, is
needed to bring back the “Age of

the Cognitive Domain”, yet kegp-

those good points that the “Age of
Feeling” has produced. Dr. Biles
said thiseage of feelmg has resulted
in students’being “mixed up” as to

" what 'their goals in the future, with

relation to not only the university,
but their roles in socxety as well,
will be.

"Tc sum it up, Dr Biles sees that
the future for all of us will be good

if we regain faith and vision in our
institutions, pull together, not oply
as educators but as a on. By
becoming more self gware of our
heritage and future, it is this new
“perception’) that will send us for-
ward into a new era.

The students felt that they
were being taught more like
robots than human beings.
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Russell Stauffer, Speaker™ )
' Margaret Stoligrosz, Reporter**

N

Dr. Russell G. Stauffer, head of .-

' the Reading Study, Center of the

University -of Delaware, believes '
that the teaching of reading has
three major aréas. Reading can be

“taught perceptually, logically, and - -
evaluatively, He dem onstrated .
these gethods both by using the
-audience and fourth ‘grade’ chil-

, dreprfrom Taft School, Lakewood,
"Ohjo. Dr. Stauffer feels ‘that all .
three areas are important ‘for in-
struction by the aware teacher.

Teaching Perceptually
Dr. Stauffer stressed his point
.on teaching perceptually by pre-
senting a seriés of overhead trans-

€ .

* parencies of optical illusions. One

was the Ames Test of Incongruen-
cies in which one looks into a
slanted room through a peephole.
- Objeets placed in thé room appear
to be of -different heights depend-
ing on where they are placed in
the room. Another illusion Stunned
the entire audienre, At first, one
could have taken it for one of the
. inkblot pictures in the Rorschach '
Test." As Stauffer gave hints; more
ard more of the audience began ~
distinguishing its, characteristics
as being a picture of Christ. Stauf-

-

*Director, The Reading Study Center, University of Delaware, Newark, Delaware
eeGraduate Assistant in Reading, Bowling Green State University, Bowling Green, Ohio
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. Teaching logically means t

Q

» . :
fer used these illusions to empha-
size_how eople tend to keep one
set idea until incongruencies are
‘pointed out to them. )
+This idea is especially important
to the teacher. As Stauffer says,
‘You must find out how the world
looks to the student.” In reading,
the persen must form a gestalt of
letters to form a word. He must
learn to regroup symbals into
words. If the reader does not form
this gestalt, then the words become
distorted and meaningless, The
ehild who distorts words ma¥ find
i,t very difficult to read.

Distorted Ideas o
Along with,distorting words one
can also distort ideas. Stauffer
states, “Your biases, your pre-
judices; your bigotries, your un-
accepted opinfons — do you allow

make judgments, not to recall.
Stauffer believes that man is a'pre-
dictive animal. He learns to read

" the world around-him, His predic-

tions arec made rom his previous

_knowledge. The predictions are a

basis for the reader to make deci-
sions or evdluations of what he has
read» .

r3 N
“Reading is & cognitive process . .. ."
Stauffer went on to give his de-
finition of readimg. He paid, “Read-
ing ts-a cognitive procgss of active-
ly reconstructing internally. or-
ganized concepts as a means of pxo-
cessing information rep);esen’eed by
~ language.”] He showed a“model of
this learning in terms of.a triangle
with a movable base line. Stauffer
listed experience as a method using -
examined_and unexamined sym-.
bols, signs, pictures, _pictographs,

them to sway -your thinking with- + Or language of society.

out fruitfully accepting .the evi-.
dence, weighing the evidence, and
reaching a fair conclusion?” With-
out flexibility in judgment and an
ability to regroup words and ideas,
a reader may distort his view of &
material. L

Teaching Logically

The second area for teaching
reading is to teach logically. Teach-
ing logically is to teach children to
“think” according to Stauffer.
ach
intellectually. Stauffer’s example
was. the little boy who did not ,see
a story as being logical when it told
about a parade of ducks a$ ‘being
three. This boy apparently knew
how to think logically.

Reason - Ratio - Balance

Stauffer believed it important,
to thinking to use a 3-step pro-
cedure. reagon-ratio-balance. Thus,
the reader balances his experiences
againgt his knowledge in a reading
¢ituation. In other words, the
reader balances what he knows
against whal;_ tha author says.

In reading, according to Stauf-
fer, a person uses information to

\
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Stauffer used two samp]e words,
pmnate" and “bisextile” to illus-
trate his view of phonics. Phonics,
according to Stauffer, is an auxilia-
ry‘s to compensation. His opin-
ion i that as long as a word is in a
Spea ing. vocabulary, it has mean-
ing when 1t is sounded out.-How-
ever, if it is not in the speaking
vocabulary, the word will have no -
meanmg Comprehensnon, again
goes back to the.experiences of the
reader . -

Directed Reading, Thmkmg Activity
Approach

‘Stauffer finished his talk by us-
ing the audience in a demonstra-
tion of>his “Directed Reading,
Thinking Activity Approach.” He
capt;ured the entire audience’s in-
terest in a first grade story called,
“The Newspaper Helps.” He
stressed the dlscoxery meth d in

Lakewood, Ohio..
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Yoting .children are very vis-
_.~"ually oriented.

and h(pv it might pertain speci-
fically"to those interested in the
teaching of reading. This whole
¢ address was punctuated with en-
tertaining. examples from the large.
sampling of books he brought a-
long, while all adults present sat as

children during a godd story hour. _dren, but was able to show several

He illustrafed irf this way that
publishers’are’tending now toward
bright colors and more use of-il-
lustrations in books. This is eX-.
tremely jmpoftant to young - «chil-
dren who.are very .viSually
orlented' attractmg and interest-
ipg them in books. The illustrations
used/}fere led"to a discussion of the
inGreased. trend toward the writing
and retelling*of folk storiés which

as beexf increasing over the years. .
hlS is, important fo those in-

.
A‘-__..f
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S ‘n'Professor gf ducation, Weyne State Umversny, Detrort, Muchogan
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Dr Donald Blssatt,,\p:d'fé%son oF i <,
education at Wayné Syl-t,g Bhnivbr, ~ Donald” B'“e" SP"ake“h;*’ o
sity, works with chrldren:and‘chll- . Ch"'s V“‘V?w"e“' ReP°""’2f§; :
dren’s books and- thijks he,has the St o~
best job in the Worltp" He’was.able teresttﬂ in rea&mz d lang’uag% « -
. foshare this Eeelmg witl those pre- developmént because this genre -. |
. ..&ent at the O.C.LR.A. corvention can present to children Hﬁi’!‘é@.\
in his address, “Ma,kmg hildren’s ‘of langtage “patterns w hxck e
Literature: Work For ,You In The - othér,céxr - . Lo B
Reading Brogragm”. Dr. Bisgsett Relism is gettmg more .and .
first gave am ov@rwew of cur-. mure feal, and thisis 1mportant for, . — -
rent tren@s'in cpﬂdren s literature chiliren so_that they can find thaf "=z
redl, 4hisigs do come from bodks, _ _

It poses a*problem for those inthe
position, of evaluating the books, . .
howevers- I{.is hard for an adult ~ -.
to disting®igh-their standards from
children’s and determine what is
real and mipo,rtant for them.
Connecte&\wth realism in litera-
ture is the current emphasis on the
female fmage in books. Dr. Bissett ~
feels that this emphasts is_only
now beginning to have its effecton’
literature for primary age chil-

e

‘Fantasy is another drea of

children’s literature which is

undergoing a transformation.”
/

b1

new examﬁles of girls in these
books proving themselves to be

quite aggresne, mdependent and .
inventive,. .
Fantasy is another’ area.of chil- -

dren's literature which 1s,,,ypder-

-ﬁ\
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\\_ gomg a transformatl.on It is S0 \\ﬂmrh gk(( to be def)ﬁl tely K
AN l“hm‘&to predicts what childrenly’ . pleymcd’for.« g /

" ,,reactlons to fantasy wil] be, that. *t/ Too offeh Dr..Bissett feels ‘,
.- {s important to'judge those’ beoks yfeauherb tvo ﬂpled with the
b from childrers’ reactlﬁ.ﬁ?’n nQdt eachlngﬂ Sklnb in reading. Read- _
sadults; The curreft Tage; pr, is- "My has*many-other wide and,
" . ysett mentioned, Vi g d .Syrreafistic. “vari d possibilities. Children can, .

Yo, . sort of fantasy whick mdSt adllltﬂ" be fgroduced through books to the,

LA ca{ht unders”tanﬁd St . ; plight of ‘mrigrant workers, broken

L. . 7, The aple of mtl notity g,rg‘u ‘families, and different religious
; other tNan the feimale, .«.iso tradltlons Reading i is meaningful.

khan;gﬁig. Ihe§e c}moactérs haye. If children really beliéve this, they .
‘Been- ‘becoming mete agd more pre- will work at developing their skllls
valent for quite a 'v:,hxle, but only If they do net believe thls, the\

"“>-~ngw_are they starting to become will not. L-’ .o oA /
oy &re relevant and: rea;l} The Ldeald o . ! N J

s ~ized image ‘is’now changing and..
d \{Pe\naw haVe gaqd ; gu;s bad guys, Many books pub,lmfted are
~-~good far,ﬂésandw%t vxsual games Pt
= - Informative b,a oks a affected ; t
- - _ by the new-tr ”*a[&d’]s‘hey aré - el

. éammg more subtlety an more.of There_are certg)n “books which
-~ an-sinteresting story lure\] as’op- belong right in the skills prograris
~ 7 : .pused_tg Being so blatantly infor- | of tll&SChoﬁlSThsse b0°k§; in Dr.-

v -~ matiopal. Nuumber.and alpliapet. " Bissett’s words, “cry out to be
Y17 so0ks arealso beconging muchmore used. Many books published are
practical. fer -clagsroom use ,withy Jyisual gafnes, which may be pre-
bmght colorwand clearer, prmt < -‘ ferable for teachers fo using dittos _
OI"}‘hlS activity: Picture books- caJ..- -
N ——— -+ aisoybe used for this activity: Chil- .

- “The proBiem is to get teachers * dten ¢an practice picking Out de-
-~ to convey. their enthusm{.mf r« ifails\in the pictures, using’those

books into pracheal :dpgs m “;‘fh hipgressively snmple to_cgm-
the classroom.” DA ex density of detail -~

- :’:-”- S Ma'hy\c"hnldren notprevmuslym
- terested in books can be enw .
Compared to tefi years ai{g  the gourage,d to retell simple_books into _

quality of children’s boeks; D¥. Bis-
T sett feels, is most defm1tely«onrthe 'thelr bw;i Ianguage storlgs In the

. rise. The problem is to get teach- . ekperience of the-speaker, many ‘
ers {o convey their enthusiasm-for _children have been attracted to
blooks into- 'gﬁactlcal tde:litm the "books this- way., - ‘
classroom. 18 practicality 1s . In summary, Dr. Bisseft em-

. ;grtgnagngog’:sofﬁgtg{fgﬁ flggi?] ’}3:‘:; phaslzed that it is important fo
of his talk, : keep. interesting books on hand for
Different kmds of bopks, w;th children. Both adults and ¢hildren
different kinds of language models’ should be involved in the evalua-
must b:; mcluqced mh eaclil) 2?;10119;5 tion of these books. If we give chil- .
Fnr:fgaa 512'51‘1 ; f1c§nt ?ﬁ ffel;‘en?a 13‘, dren a chance to ‘participate in the -
each cHild’s - acquisition of lan” evaluative process, it will help
" guage. Children need, {o ; be, read them to learn how satisfying and
aloud to, and thls is an act1v1ty important a process reading is,

'y
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| CHILD SUCCESS
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A D:scuss:on

R ’ , v ’ '-, ’ a /‘ ” - ' -
. What hate We’leﬂmed” S Discussion :
- ~What practlca} aappl,:catlons can g
" we make?, /. . . erders —

With' ’chese,two %’zxo s, Dr.
I'étrle set in motion e muiltidisci- ' .
o> plinary q:swssm,n seﬁsfon dealing , .
G with the’ thérme of promoting-child ==~ - o
’ 'succesa The panel for. this discus- == - U .
sion included the two manr speak- ~ 0 —
ers, Dr. Streff and Dr: Ames. Also . o
included-wWere i‘epresentai,lves from. - ’ R
the many sfaall group dlSCUSSIQnS .
of each dis¢ipline held earlier. -

<.
~

Louise Ames “‘/
and .0
John Streff.

¢ v, “Bad habits” can be corrected
by speclal devices.

e

Begm ing the session were the
classroohe teachers who were con-
RO cerne(f‘ﬂv\nm~ promoting child suc-
K" »_cess in the area of how to deter-
< rine a prpper optometrist for re-
‘\ “ferral. The teazhets were also on-
ol «gt;rg;se(iu;v;;g bi&evelorxnrsgstagﬁ the not really a case of “bad habits”,
; ' %bad habits” which can’ be cor. butimmaturity and the child must
¢ O fected by devices such as a gpecial D¢ allovaed to .]dev_etl};)p tah m_atur.e;
¢ 'z pencil holder.-The reply to,.these $TaSP 01 a Dencil withiout naving I
,- i .questxons, made: by, the spea cers, labeled as inappropriate behavior.
"y ' fwas that the key 16 Judg'mg an The program m}t:s’_c be geareld t(i
> optometrncexamlns‘ ior. was £ at the chllldren a’fc their present leve
“4 one-half of thelexa mzhatxon shofily’ ©f developmen

'. . , The next to speak were the re-
< A ltf(fc(}):ad::;:ﬁ:rsil i?);f:)e gt.vjlr’:}x:éz)}:y\{\ resentatives of the reading teach-

and supervisors. Again the dis-
- ehlldren 8 “bad habits” h‘ Jholding (ufisxon ran to the idea of develop-
a pencil, Dr. Ames saxd thdt lt was méntal tasks as presented by Dr.
-0\‘
‘Grarﬂum Assistant in Rea{ng, Bow tng Sfeen Sme Unqipr;\ty, Bowling Green, Ohio
\ LY
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The child should not ke pushed‘

for the sake of.accountability.

Ames. Also discussed were the
ideas of the speakers on account-
ability and the role of the special
teacher in promoting child success.
It was the belief of Dr. Ames that
the child should not be pushed for

_the sake of .accountability. Chil-

dren should be made comfortable in
their learning by paying attention
to their.development. It was also
. _the speakers’ feelings that children
" should not be pulled out of their

.__" regular classroom for remediation

.o~

El{c: g

but that the special teacher should
work closely with the regular
teacher in a de\elopmental frame-
work.

. The next discussant was the re-

.. presentative of .the university fac-

ulty djscussion group. They felt
that the colleges and uniuersities
were meeting the challenge of pro-

. ducing teachers who could teach

diagnostically. Both"speakers

. ggreed }hat colleges and univer-

F - . = / v /,’//l'
) “3RING 1974, / . , /

' s

. L
N

sities were trying, but they em-
phasized that the education stu-
dents needed more tlme working
‘with children and that'more em-
phasis should be placed on the
future teachers’ knowledge of child
development.

The representatives of the
speech and hearing therapists, the
optometrists and the school nurses,
expressed basic agreement with the

Use simple sentences instead
of putting reports into your
own disciplines. .

speakers and discussed the rele-
vance of their message to their
. respective fields.

The final message of the
spcakerg was to the group as a
whole. It was a call for simple sen-
tences to be used instead of putting
reports into our own disciplines,-
or particular “lingo”.” This would

help in joining the forces together
in working on promoting the suc-
cess of children, making it a more
united, multidisciplinary effort.

15
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“Statt pushing creative writ-
ing as a method of bunldmg
your library.”

Is there a shortage of fascinating
reading material in your school?
Start pushing creative writing as
a method of building your library.
Children have reams of material
bottled up inside them. We need
only to allow it to escape. .

There are several cautions to
note before embarking upon an in-
tengive program. First and fore-
most is that if you are going to
allow children to be “creative,”
there can be no restrictions placed
on choice ,of topic, wording, ap-
proach or any other facet of the
assignment. You must have the
strength to accept the risk and
accept the product. According to

-/ Luvonne Pitts* * - . \

Mimi Brodsky Chenfeld, teachers

should develop an “all-purpose
OH!” to handle any and all situa-
tions which children precipitate
through writing. (If you didn’

have the opportunity to hear Mimi -

at the Fall OCIRA conference, try

Creative writing is a way to
add to the loosening and re-
duce the uptight..

to schedule her in your area for a
council activity;, you won be
sorry).

Ms. Chenfeld feels that creatlve
writing is a way we can add to
the loosening and reduce the up-
tight. We can’t control the rest of
the world hut we can contrql what
happens in our own room. We
made use of Mimi’s “Sense Charts”
as a method of introducing a class

*Field Representative, OCIRA, Superv}sor, Muskingum County Schools, Zanesvnll\e, OChio
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of third graders to a creative writ-
ing project and the results were
fabulous'

If you feel the need to*do a little
research in preparation for crea-
tive activities there are some ex-
cellent publications to help you get
started: Koch’s Wishes, Lies, and
Dreams; Schools Are F'or Chzldren

The thanges in th'eir(. lives are
big and dramatic and have
happened fast.

by Hertzberg and Stone; Flair, one
of the Spice Series books; The Me

NobOdu Knows by Joseph; and.

Hall’s Teaching Reading as a.Lan-.
guage Experience. Some of these
titles may seem odd as réferences
but to really get the feel of how
most children operate deep-down
and. from day-to-day, you should
read a book like The. Me Nobody
Knows.

There is a section in Wishes,
Lies, and Dreams titled “‘I Used To
/Bu’c Now” which gives an insight
to some of the deep emotions chil-
dren will express if glven the op-
portunity. This book is dedlcated
to Koch’s former junior high school
English teacher who “encouraged
me to be free and deep and extrav-
agant in what I wrote so that I
could«find what was hidden in me
that I had to say . . .” Koch sug-
gests that children love to write
about the difference between the

way they are now and the way.

they used to be because the changes
in their lives are big and dramatic
and have happened fast One ex-
-ample is:
“When I was a baby I looked
so pretty, but now they
just forget me.’
Many teachers are estabhshmg
a “Creative Writing Corner” or
statlon where materials needed for
writing may be obtained and a
child may have a quiet place to

41
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work. This seems to be a good idea
in view of the fact that children
may use the facilities when they
have the urge to write rather than
trying to be creative from 9 to 9:30
on Monday, Wednesday and Fri-
day!

A few children will draw a com-
plete blank when told to write a-
bout anything they choose. Use
some techniques like Story
Starters, Story Stoppers, Imagi-
nary Situation Cards, Invented

-
A

Circumstances Cards, ete., to get -

them off and -running. You won’t
. * . ]

“+ ... all humans feel a need

to contribute something of
themselves to others.

4

have to provide this assistance for
long. Once the children become
aware that you are trusting and
supportive of their efforts, they
will begin to write on, topics that
are directly related to their every-
day existence.

All humans feel a need to create
and all humans (kids, too!) feel a
need to contribute something of
themselves to others. Writing for
others with the specific challenge
of providing reading materials for
other children can be a highly mo-
tivating influence for your class.
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Reading:
Beyond The:

Basal Reader

The Helen J. Neeley Elementary
School, located in the City of Brook
Park and ong of fifteen elementary
schools in-the Berea City School
District, is a National Right to
Read Expansion Site. Nearly 600
children are enrolled in this 21.2
teacher school. B .

Parental Involventent

Each nght 4o Read School con-
ducted an ‘extensive needs assess-
.ment in ordér to design a reading
progr@m which focused*on the
neéds of the children it served’ One
Simportant component of the Neeley

‘Program.relates to-parental in- ..
Volvement. Thereforé, parents of -

"the Neeley schocﬂ children-are en-
couraged to become actively in-
volved through a variety of care-
fully planned’ reading-related ac-
tivities, == both at school and at
home. )

A Reading Games Make-lt Session
For example, a’“Reading Games
., Make-It Session’ in dgrder to stim-
" ulate parents,—.mothers and
fathers — to become involved in
the Neeley Right to Read Effort.
Parents, fteachers, administrators
and educatlonal specialists worked
together in making appropriate
reading games for the Neeley stu-
dents. Natural]y, the students ex-

*Reading Coordi

JO

RIGHT
READ

AND
~ PARENTAL
INVOLVEMENT

Charles Campbell** and Barbara Rich®

‘_0

tor, Helen J Neeley Elementary School, Berea, Ohio

Pprincigal, Heleny:f Neeley Elementary School, Berea, Ohio
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pressed delight over the idea that,
“My mother or father helped to
make this game!” As a result,
these Neeley students appear to
place greater value on reading
games which have been consjructed
locally.

The Reading Games. Center

Games made at the “Make-It-
Session” are filed and catalogued
in the Reading Games Center,
which is located in the Neeley
Right to Read Status and Report-
ing Room. One unique feature is
that parents can “check-out” read-
ing games to take home in order
to help their children reinforce
reading skills. Reading games pro-
vide a fun way for parents to help
their children practice skills for
reading improvement. -

Parent Volunteers

Another important parental in-
volvement activity at Neeley re-
lates to the use of parent volun-
teers. After interested parents are
identified and contacted; intensive
orientation meetings are sched-
uled. These ‘meetings provide back-
ground on the many Right to Read
Activities which are included at
Neeley, and they ‘provide sugges-
tions relating to how the parent
volunteers can help. Some parents
,construct reading materials while
others serve as volunteer tutors.
Those who tutor children work
closely with the on-site reading '
coordinator and the teacher so that
their duties are understood com-
pletely. These duties relate to
working directly with specific chil-
dren on task.s identified and super-
vised by the teacher and the co-
" ordinator. They may assist with
particular reading exercises, listen
to children read, play reading
games and provide. adult en-
couragement, ;The on-site reading

, coordinator keeps -careful records
of these volunteer activities.

Developing A Home Climate

In addition, parents can develop
a home climate which provides an
important motivational force for
improving reading. In order to
provide 'parents with suggestions
to develop a honte climate for read-
ing improvement, teachers at
Neeley organized 3 booklet entitled,
Games to Play at Home. This book-
let for parents lists practical, easy-
to-use suggestions for improving
reading climate and reinforcing
readi%g skills. “Cross the Brook”,
“Christmas Tree”, “Turkey and Ax
Game”, and “Basketball Game” .
represent a few of these exciting
reading games.

Uninterrupted Sustained Silent
Reading )

Parents ‘also are encouraged to
establish a Family U.S.S.R. Pro-
ject. This Family Project (Uninter-
'rupted Sustained Silent Reading)
is a carryover from the school pro-
ject where everyone — adults and
students — reads for enjoyment
for ten or fifteen minutes. Pro-
viding a “reading model” where
all read for enjoyment and satis-

important.

\i{(:tion demonstrates that reading

. Parental Involvement Represents
Success

Thus, parental involvement ac-
tivities haveé: represented a most
. important factor in the success of
the Neeley Right to Read Expan-
sion Site. Teachers, parents and
students working together can do
much to improve reading develop-
mend for all children with a cost
of time, energy, and support for
'each other.

\ ~

A

g

Editor's Nr]te. The full ntle of Margaret
Gnffin's article published in the 1973 Fall
issue of thk Ohio Readirg Teacher, (Volume
VI, No 1), was inadvertently left out. The
title should have read: Reading Diagnosis:
The Student and The Curriculum,
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puppy dog fails

4

Jerry J. Mallett*

\

. "1 Itis time to stop forcing'boys
: and girls 1nto stereotyped .

roles.

-

© i

Mrs. Smith sat at her desk in
front of the classroom. “Today,
boys and girls, I want you to think
of something very special. I want

. you to think about what you are

going to be when you grow-up.”
Almost immediately hands went
flying and waving in all directions.
“Yes, Dave?” asked Mrs. Smith. ..
“I want to be a doctor.” ... “Oh,
how fine! Yes, Betty?’ . . . “I
want to be a ballerina when I grow
up.” “Wouldn't that be excit-
ing! Yes, Mike?” ... “I want to
be a truck driver.” . “Oh, then
you could travel all over the coun-
try.” . “Yes, Alice” . .. “I
want to be a plumber.” . . . “A

with eyes wide and an open mouth.
Audible giggles and groans could
be heard from around the room.
“Oh Alice,” laughed the teacher,
“Don’t be silly!”

It was rather obvious from
Alice’s questioning and hurt look
that she didn't think that being a
plumber was at all silly. But she

*% * plumber!’ exclaimed Mrs. Smith
h i

certainly learned a lesson that day,
as did Dave, Betty and all the
other children in the class. There
are certain occupations unaccept-
able for girls or for boys to work
toward. ile this example is a
rather obvious display of society’s
dual standards between the sexes,
activities such as this one help to
build attitudes regarding the ex-

[

pectations of one’s sex role: Just,

as- Alice was given a negative re-
inforcement for her goal, the other
children were given positive rein-
forcements because they had
chosen an acceptable path to their
future. Acceptable by society’s
standards. BUT... society’s stand-
ards are changmg The, distinction
between the sex roles is begmnmg
to.blur and become less polarized.

This new attitude is reflected
not only in the adult world, but its
impact is also being felt in the
children’s sphere, The books avail-
able to children may serve as a
sort of barometer to this cultural
change. .

*Associate Professor, Findlay College, Findlay, Ohio
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To be sure, we still see books
published propagandizing the more
traditional sex roles. Certainly,
I'm Glad I'nt A Boy, I'm Glad I'm
A Girl by Whitney Darrow, Jr. is
a modern classic of the stereotyping
of sex roles. This picture book,
having been published in 1972,
will hopefully-be one of the last

"of a breed! As a young child leafs

through the book, he or she is in-

_doctrinated as to the .acceptable

" Adam'said. He was already putting

Q

roles opened to the different sexes.

4

The distinction between the
sex roles is beginning to blur.
o

Whitney writes: “Boys become
doctors. Girl¢# become nurses. Boys
become pllots Girls become stew-
ardesses.” But possubly the most
condescending line is “Boys invent
things. Girls use the things boys °
invent.”

However, a wealth of new “liber-
ated” books are being published
for children. Eve Merriam’s- book,
Boys and Girls, Girls and Boys,
stregses the sumlarltles between
the sexes rather than polarizing th&
differences. She accomphshes this -
by comparing individual boys and
girls. Take for instance, Lee B, and
Lee G. who are in the same class
at school. “Lee B. brings his turtle
to school for show and fell. Lee G.
brings her hamster. Lee B. has a
new bat. Lee G. has a new catcher’s
mitt so they can play at lunchtime.
Both Lees like to draw pictures and
read books and hammer and fix
things. When Lee B. grows up, he
wants to be a chef in a grand hotel
by the sea. Lee G. may become a
pilot, She’ll fly over the ocean to
visit him.”

Norma ‘Klein attacks the stgreo-
typed sex roles in a similar man-
ner. “That’s not the way it goes,”

"RING 1974
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on the white doctor costume that
was in the costume box. “Girls are
always nurses and boys are always

doctors.” But Marina wanted to’

be the doctor and the airline pilot,
not the stewardess. And lots of
other things girls were not sup-
posed to be . . . according to Adam
Sobel.” In Girls Can Be Anything,
Adam soon learns differently. In-
deed, he discovers that women are
already contributing members in
practically all occupations.

Charlotte . Zolotow writes of a
boy in her book William’s Doll, who
loves his train set and his basket-
ball net hung on the garage, but
more than anything, William wants
«a doll. “He wants to hug it and
cradle it in his arms.” His brother
tells him not to be a creep, The boy
next door calls him a sissy. And
his father is frankly worried. But
William's grandmother comes ohe
day and explains to all of us that
the boy’s need of a doll is quite
natural. After_all, without a doll,
how could he “practice being a
father.”

“A wealth of new ‘liberated’
books are being published for
children.”

JIn a society that prides itself on
its concern for the freedom of
the 1nd1v1dual and acceptmg each
person’s worth . . . it is clearly
time-to stop forcing boys and girls
into stereotyped roles. But as the
new trend of children’s books in-
dicate, allow-each child to develop
his{her dwn personal role for liv-
ing. :
REFERENCES
Darrow, Whstney. I'm Glad I'm
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. LEVELED STUDY GUIDES

. Gaye Laurell Wolfe* )

Part 1 of this article will introduce study
gurdes, explain the three levels of compre-
hension, and provide, an example of a three-
level, study guide. .

Part ll, which will appear (n the summer
issve, will explain hdw to construct and use
study guides for an} subject area classroom

+  Students vary n ability to handle
the textbooks used in subject areas.
In any class, some students are able
to use the text with little or no diffi-

~ .
culty but other students find the one

_assigned text much too difficult.

Especially in classes using one text-
beok, study guides can: )
¢ provide for different levels of abil-

ity and achievement .
® provide for differences in learning

*  rate ’ .

. ®develop independence in learning,
® involve the students agtlvely in the _
. learning process -~
Omvolve the passive ‘student who
never contributes to discussions
® help students understand the ma-
tenal beﬂer

~

- 5
*Megnber, Lake County Council, Ment

‘e
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® help meet the needs of the slower
student
Before leammg to construct: study
guides, it is important to” understand -
the three levels of comprehension.
THREE LEVELS OF COMPREHENSION
Level L-Literal: dentification and re-
call of factual detail; -knpwmg what
the author said. ° :
Level ll-Inferprefive: inferring sign¥-
ficani relahonshnps among the de-
tails, knowing what the author meant.

" Level lll-Applied: formulating general

statements or developing abilities
which extend beyond'the subject mat-
ter: intellectual or physical use of the
‘understandings. o

In the -same class, students cah .
react to the same material at different
levels” of comprehension using study
guides. [n this way the teacher is able
tc deal with the various levels of
ability and achievement of the stu-
dents in the class.

On the following;: page is ans *

exampte of a three level study guide.
OHIO READING TEACHER
y
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A THREE LEVEL STUDY GUIDE* o
My One Father S .

'

*Bennis F., age 13 . . .
| am thirteen years old and my sisters, one of them is six and one of them
, is'seven. And | do not know how old my father is because it was when | was
. a little baby, about three months old, when my father left. So | will tell
* ~you how old my mother is, around thirty-six. And | wish that my father would
come back where he started at the beginning. | have been so lonesome with

* no one to play with or go out with.

(4

Frorfi the book The Me [\'obod‘y Knows, edited by Stephen M. Joseph.

1 -

A Literal level: What Dennis said:

Read the above passage and place a check next to each statement that
' represents something Dennis, (the author) _wrote.

........ 1. He has two sisters. . -
........ 2. Hi¢ mother and father are 36 years old. . ’
........ 3. He has a baby brother. ‘
..+ 4. He has no one to go out with.
o 5..He wishes he wete three months old again. . )
o, . . Lo :
B. Interpretive level: What Dennis meant: Y Y

Place a check next to each statement that represents what Dennis means.
........ 1. He had one father in his tife. T
..... 2. He doesn’t like his one mother.
........ 3. He plays with his sisters most ‘of the time.
... 4. He feels alone mast of the time. |
........ 5. He thinks a father is important to a family.

P . . e !

&. Applied level: How to use the ideas:
Place a check next to each statement that you can support based on your
own’ experiences and Dennis’ wniting.  ~ . !
. 1. Teenagers need a father and a mother.

........ 2. There is no one to associate with if you have only one parent.

........ 3. A boy needs brothers instead of sisters.
. 4. We often think about something we desire, but don't have.

........ 5. Teenage‘rs can’t express their feelings in writing. -

*Fourteenth Annual Readirg Conference, {June 1972), Syracuse University, Syracuse, N.Y.

- = H \ . . ‘
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\LOCA‘L COUNCIL NEWS

.

TWO COUNCILS WITH SOMETHING
EXTRA

\ Euclid Council President Irene
oss has set the theme for this year

" as "Reading as a Source of Power to

the Pupil.” The Council’s Program

Chairman has taken up a challenge to
oBtam nationally recognized educa-
tors for their meetings. Here is what

they have had'so farl

-

" cipals. H

¢

Qn November 29th, 250 educators
heard Dr. Arthur Heilman, Director
of the Reading Cepter at Penn State,
speaking on T agic of Language.”
On January 24th, the council” was
addressed by Dr. Laurel M. Pennock,
Deputy .Executive Secrefary, National+
Associatipn of Elementary School Prin-
topic was “Just Teach Them
to Read.’
still .another exceptional meeting fea-
turing DrjSidney B. Simon, Professor
of Humanistic Education, University of
Massachusetts, presenting the topic
“Values Clarification~Techniques and
Their Implications to Reading.”

The CUMC Council offered an all
day meeting on the Multi-disciplinary
Study of Children’s Learning. On Janu-
ary 12th, such questions as: How do
children see? What are the new find-
ings in visval research? What are the
signs of mimimal deafness? Why do
reversals occur? were only a few of

*Remedfal Reading Teacher, Coshocton, Ohio

EKC
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March 28th was’the date of ,

LI | P §
the ! questions covered by the guest
spgakers The three speakers for the
event were: Dr. James C. Bieber, O.D.
Clffiical Instructor at the Perceptual.
Develdpment Clinic; Dr. Timothy Rink,
szdloiognsf Dr. Earl-iSherrard, M.D.,
Ngurgsurgeon, Childreén’s Hospital. AII
threere professors at OSU.
“ w
FROM THE COLD OF 'WINTER TO THE
WARMTH OF LOCAL IRA MEETINGS

Defiance College — Dr. Herbert Sand-
berg, President of OCIRA "Chil-
dren and Books”

Tri County — Mrs. A‘nn Osbornq,
Special Reading Teacher, "Indivi-
dualizing a Reading Program for
Slower Students” N

Ruby Fishburn — Mrs. Robert Wil-
loughby, “Children’s theratui'e"

Crawford County — Jim Grandy, an
inspirational talk on professional
growth for reading teachers — "A
Dash of Blue Paint” - g

. . . also
Ruby Fishburn, Field Representa-
tive for OCIRA, “Teaching Word
Recognition Skills”

Akron — Dr. Barbara Stoodt, Ass{sfant A

Professor of Education at the* Uni-
versity of Akron, “Reading in the

~

OHIO READING YEACHER

13




"\p .. y } . ;- ’ K ‘
Mary Aushn — Learnsng Dusabsimes
also Panel .

Mrs. Ruth Gooding, President Elect,
OCIRA, “Reading at the Secondary lake Geauga — Gayle Shawand and
- Level” < Kerl Buckley of Mentor Public
Schools, “The Open Classroom” The

Martha Weber — Mary Amos, BGSU Geauga Cauncil is also publishing a
Library Faculty, Storyfelling ’ newsletter called Readout.

ény of Oregon — Mrs. Freda Carlson » .
Supervisor, Lucas ‘County Schools, ,* ko ok k%
“Role Playing in the Classroom” (a
demonstraion with a group of sixth PEOPLE WITH SOMETHING EXTRA

graders) . \CUMC granted life memberships %o
is Ramsey and Gladys Norris Yor

Grg;teéaf;::;nlj?:ks &II'?; \I{“Veor::g]tzgi putstandlng leadership” in the local

‘Handicapped-Child” Charles Thomp council and in area reading supervision

i ~50n”’lnfor | Testing in the Class - and to Dave Masters for his contribu-
- room™ R . tionsto readigg publicity.

Bette Musgrave, “What fo Look for' Ohio Hills — Ethel Blackburn, C. Wick

Gahm and Vicki Gahm are 1974 Mar-

in the Elementary School” .
Meredith Johnson, ”Readlng m the tha Holden Jenmngs Scholars.

ngh School” - ,

Keﬂenng — Mrs. Vera Dah m, As~
sociate Member of, the Internaﬂonal ORT REPQRTERS WITH SOMETHING
Transactional Analysis Association, EXTRA -
Teachers’ Image: §nd How It Af- " ' e -" <A
[ fecfs Reading in the'Classroom" Pamcna 'S.sJackson, JoAnn Swonger
Jean Baker, Vicki Gahm, Helyn Maid- -

- xCuyahoga Summlf— Kitty Rose,
Tgachergm Euglid and CWF?(J “Crea. Ment, Guy Phillips, Alice” Kreinbrink; _
tive Drama” . -~ ¢ Mary Ann Pickworth, Grace -Stewart,
c Jane Shula, Sr. M, lona Taylor, Roma

Sandusky Bay — Dr. Ruth Mueller, Frey, Shirley VﬂekNBeme Brandes,
QCIRA Representanve, “Achieve- Edith M. Schaloske, and Gordon An-

Cpn1enj, Area”

ams
)

-

.‘** *ﬁ** x *

' ment-Motivation” . derson, ~
- -
: v -
i - .
. Wehen others fail him, the wise man looks

*/To.the sure companionship of books.
A ‘ —Andrew lang ‘

OLD FRIENDS
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- . William $. O'Bruba”

Teachers of young children
should seek many activities to en-
courage their children to read in-
dependently. One of the main goals
of the primary reading program
is to develop independent reading
in the children. In order to accom-
plish this independent reading
habit among the children, the
teacher jshould, be aware of’ some

. of the tdeas+thdat can be used to

motivat} independent readigg. Ins

cluded heresare several sugglstions

for using thdependent reading with

young childrén- The suggestions
are not classified with variations.

. .
N
N
.
.
.
.
Y
.t
3

nr

ncouraging

E

_ \

ANGS
e A library corner, compilete w1\ts‘ .
a bulletin boird display is essen-v. .
tial to good book promtion. .
Themes for the bulletin board could "%
be related to specific topics of in- ;
terest to the children or popular
authors, or types of books.

® Oral reading by the teacher ‘can
cften motivate re-reading of the

_bcoks by the children. Oral read-

ing of a book up to a crucial point
is an excellent way to stimulate
further redding by .the children.

1]
*Assistant Professor, Bloomsburg State College, Bloomsburg, Peansylvania ~
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'f:dependent

Readmg

W|th Young Children

® Qral reading by the children can
include such. activities as reading
the most mterestmg or most excit-
ing parts of a story. An especially
vivid description of a character or
setting also makes good matenal
for reading aloud.

L The children cah bring favorite
poems to class to' be read indivi-
dually or by groups (afier adequate
préparation) to stimulate further
reading of poetry by the children.
® Informal conferences with chll-
dren about their bodks do much to

. stimulate cortinu reading, In
fact, the teacirer sheuld circulate
among the children during their
independent reading {ime to en-
courage, guide,.or just listen to a
ciild taik about.his bobk.

o New books in the classroqm li-
brary deserve some'fanfare. A few
_well chosen words about each book
will help to keep it circulating.
Some children might enjoy helping
the teacher by assuming respeonsi-
bility for presenting brief previews
of new books to their classmates.

® A visit to a public library, with
plenty of time to browse among
the shelves, can awaken many chil-
dreh to the lively world of books.
If some prior arrangements can
be made, the librarian might pre-
sent a story time during the visit.

—
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® Puppets are as much fun to make
as they are to operate. A large
packing box or a tablc turned on
its side can sefve as a stage. Kin-
dergartners enjoy making small
drawings of characters introduced
in picture books or story telling
sessions and pasting them on
sticks or peuncils to use as puppets.
More elaborate puppets can be
made by sticking a ball of clay on
the end of a_finger and using a
handkerchief “around the rest of
the hand to form the puppet’s
body.

® A first grade buddy system can
be an effective way to encourage
those children taking their first
faltering steps toward the selec-
tion of library books. The teacher
can pair the children and let each
pair find a book especially written
for independent reading.

® Children’s magazines offer a
wealth of varied material which
can serve as a springboard for
lively class discussions and mo-
tivate further reading by individ-
ual children. Children can bring
in their favorite magazines to dis- .

cuss and evaluate their contents.

Beginning to read independently
is a big step for most young chil-
dren. The teacher can encourage
the children by providing excitfng
experiences to motivate the desire
of each child to read and read each
day.

b Y
29
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H . S
“Put stone steps anywhere
and time s¢ts in. Builders
make stone steps climb.”
—John Ciardi

STONE

MAKING

Recently, when I heard abou\,t an
earthquake in the vicinity of Phil-
adelphia, it occurred to me that
even Mother Nature was trying tb

participate in_ our IRA ground’

breaking activities, Please forgive
me for being facetious.

I am deeply honored to have a
part in dedicating the new Head-
quarters Building of the Interna-
tional Reading Association. This

Nila Banton Smith*

is indeed, an occasign of very great
significance,

When I first saw this land, it
was in 1966, seven years ago. Dr.
Staiger brought me out here with
Hugh Gallagher, a real estate man,
who filled us in witl® informative
details. The Board was considering
the lot at that time ﬁs a possible
site for our new Headquarters
Buildipg. As I listened and looked,

*Past presiderit of the International Reading Association | \/ '
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I was greatly impressed with sev-
eral things. I will mention just
.a few of them. The setting was
attractive. There was easy acces-
sabll)yfboth to and from New
York; Washington, and Philadel-
phia. We were in a university
town, and financially, it deemed
that there was every possibility
for this land to increase in value
rather rapidly.

After considering these mundane
matters seriously,” I stood for a
moment in silence, perhaps on this
very spet, and gave myself over to

reaming. In my mind, I pictured
a structure arising on this lot, a
structure that would be worthy of
this great organization which I
was sure would be growing so
rapidly in the future; a structure
which I-hoped would represent the
organization itself in solidarity and
strength and service; a structure
built on the firm, hard founda-
tion of Delaware soil, even as our
organization has been built on the
firm foundation of the hard and
persistent efforts of our member-
ship.

I envisioned a structure rising
here which would embody the very

-

heart of our organization in the

many _activities that would take
place within its walls; a heart that
would beat on throughout the years
ahead, ever pulsgting stronger,
ever sending forth larger and
stronger streams of assistance and
guidance and inspiration to our
members in all parts of the world.

This I envisioned as 1. stood
here, perhaps on this very spot,
seven years ago, and now my
dream is about to come true. Ar-
chitect and engineer are soon to
begin work on this structure which

I am sure will fulfill all the func-.

tions that I envisioned while stand-
ing here'back in 1966, This is in-
deed, a time for great rejoicing:
great rejoicing on the part of the
officers of this organization; on
the part of the Board of Directors;

on the part.of the Headquarters
officers and their loyal, faithful,
hardworking staff ; and on the part
of our splendid membershlp, for
whom all the others I have men-

,tioned exist,

And in the midst of this rejoic-
ing, we must pause to give thanks
to those generous people who have

contributed financially to this .
building. To them we cwe fervent °

and profound thanks.

And now, with mixed emotions
of honor and gratitude and happi- -
ness, I shall lift the first soil in
dedicating the splendid new Head-
quarters Building of the Interna-
tional Reading Association. May
it serve our organization long and
we!l!

| $6,879.32. Gifts are still being

Editor’s Note: The above re-
marks were made on March 5,
1973, at the ground-breaking
ceremony for the new IRA
.Headquarters Building¢ The
new building is now completéd
and will be occupied after the
New Orleans Convention. Visi-
tors are welcome anytime.
Total donations to date ex-
ceed $700,000 of which Ohio Lo-
cal IRA Councils contributed

accepted. You may send your
gifts to Ms. Margaret V. Lloyd,
Ohio Building Fund Chairman,
44 West Main Street, Wesfer-
ville, Ohio 43081.

. A feature of the new building
will be the Nila Banton Smith
Leadership Room. It was estab-
lished to houor Dr. Smith for
her strong, dedicated leadership
in IRA and the field of reading.
Dr. Smith is a former president
of IRA and provided the money
fon' the purchase of 2.1 acres of
and on which the new building
stands.
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