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I - Introduction - y o7
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,'Teacher Cofps interns at Washington Elémentary School have expressed

N ‘ <
a desire to improve their skills in the area of teaching reading. To this

. ¢

end, several consultants are being brought in to give demonstration lessons |

on how to effectively teach reading development skills to inner-city elemen-

tary school children. *

% b, /

II - Pre-Assessment ‘o~ T

1 . , 4

Observations of and \diséussions with Teacher Corps interns, team
\ ‘ ;

leaders and teachers have indicated & need for almost all interns to improve . .

p _ .
their teaching skills in the area of helping students to develop reading v
skills. ‘

IIT - Instructional Objectives

N

fnterns will observe a reéding specialist engaged in demonstration

teaching to develop the reading skills of a group of eight elementary students.

After the lesson,\interns and the specialist will discuss the technigues and R
£ .

ma}erials utilized during the lesson. Interns will observe and discuss a

£

\ -

series “of lessons in this area including demonstrationgon:
1. Hby to teach initial sounds
2. How to teach blend recognitions’

3. How to introduce blend families

How to teach vowels.



IV - Instructional Techniques and Alternatives

*

' \\ ‘ , The reading specialist will démopstrate a number of techniques ~
: ) L - : 4
.iﬁcluding having studentX: .
. . .
¢ 1. Verbally repeat words from a sight :
) vocabulary list;
> 2 N ) .
\ .. / 2. Practice saying and writing beginning
. words; — .
b . i
) 3. Identify and underliné blends and
o X ) vowels in groups of words;
\
\\ L. Play word games and solve word puzzles.
* /

V - Materials ( _ -/

. Reading specialists will utilize a variety of materials 'including

charts, word games, written exercises and verbal games. Some of the specific

/

blends and words discussed during one seminar are shown below. Interns in

~
this seminar observed and discussed a reading specialist's lesson on how

to teach students to write the initial blend sounds of bl, cl, fi, gl, pl
L 4
and sl on a group of phonograms.

4

The words: and sounds taught included:

P

Exercise 1
(identify blends)

// ) dlack

fly green

/! brush drop spot
scar small play.

skirt glad- prize
cry snow start

crown fruit slow

' true

AN

Exercise 2
(£f111 in the blanks >

bl ack gl ade
bl ock gl ide
¢l op pl an —
cl ap pl ot
fl ip sl ud
fl op sl im
sl ed

[
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- = Exercise 3 | , ‘ o
o (practice-pronouncing) o *
~— N . N i .
bl. br sc .
A ~ cl cr sk - .
1l T oar sm . . P
gl fr sn '
pl gr sp .
sl pr - st ) . ot *
tr sW
In the lesson, elementary students were also asked to identify vowels in
. the word groups.
Tre Dolch Sight Vocabulary List was utilized in’ this particular lesson.
‘ VI - Post-Assessment .

Tean leaders, teachers, university personnel, reading specialists

and other interns observed and encouraged each other to employ in their

daily teaching at least some of the techniques demonstrated during the

-

L} e
seminars. Each éntefn/i;/expected to try to implement at least two of the M

demonstrated techniques and report on how well they worked at a later seminar.

-

VI - Remedigtion . ’ .

4

Interns requesting individual help in iﬁplementing these and other

a
-

reading techniques will be accommodated. : .
/

+ VII - Intern Feedback N

¢ '
Intern feedback oh the effectiveness of the techniques tried will ~

~

be systematically solicited and discussed at & later seminar on "Evaluating

. the Development of Reading Skills."
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1. Rationale

.Reading is defined'in various ways by many authors and it .is gften‘described :

L

in terms ranging from the simple to the ‘complék. At this point you are -mot ‘ 0
. _ : : : - . _

. -
L4 & ..
»

. 'ready to accept any one author's point of view and it is highly possible that you

M .

’

~ e g . . .
never will. It is hoped that as you interact with the Teacher Corps FProgram, you
will develop certain understandings which’will help you to demonstrate exactly .

what reading means to you. It is significant to note that feading is a task which

— .

mst be accomplished if oue is to function as a literate person. . .

On the following pages you will be given brief glimpseé of the four fields

.

of reading. Each fiela is 'a part of thé total reading grogram in the elementary
wE ’ .
school. - These four fields are: Basic Developmental :Fadiﬁg——Readingwin The

Children have needs.

Content Fields--Recreational Reading--and RemediaI"Rgading.

A}

1. Each intern shquld'be able to| state is his or her own words’a definition
of reading and defend this definition with research and examples from °

the classroéom.

e ek et = . et et A8 o h s £ e e . S

itten form.

2. Each intern should be able to prepare a lesson plan in wr
to be devel-

.- *  The lesson plan must include behavioral objectives, concepts
oped, materials, references and resources and measurable evaluation

techniques. \ . ; ! N
- ) o T ..
3. Each intern should be able to discuss either verbally or in written form

three textbook series. This discussion should include philosophy behind ¢

the series, names<of persons or authors involved, general approach af the

textbook, kinds of reading activities used and aids for the teacher.

)

ends

4. Each intern should be-able to 1deq;ify-and‘write about some major tr
in reading instruction and intelligently discuss each trend.

' - : ;
T . ]

~ . R -~




i Objectives (Lopg Range)
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cont’d. Page 2
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5. _,Each intern will display a knowledoe of reading mat%rials for learning

experiences by verbally discussing these, materials and using .these’ materials
and usipg these materials during class sessioéns. - °

~

‘Each intern should be able to describe at least three methods of teaching

6 .
*  'reading. .hLe must demonstrate at least one situat;on using one of. the
methods described. N . "
7. Given an obJective andvseveral test items, each.intern should be able td'f"
select those test items which measure the performance stated in the ob-
jective. ‘ .
t . . . ;
Immediate Objectives -z
1. From your past eXperiences write a definition of reading as you see it now.
" Do this in twenty-five words or less. .
2. Civen a sample lesson plan, identify the objectives, concept8 to be develé'
oped, materials, references and resources and evaluaticn techniqiies. This
v writfen activity will take 15 minutes.
3. Given one basal reader each intern will write the namés of the autﬁsrs, the
publishing company, the copyright date’ and the title of the book.
; 4. Given a list of current ‘trends in reading instruction, each intern will
, celect one and decide when he or she wants co report on it to the group.
5. Given three pieces of instructional material each intern'will tell what
situations_these materials could be used. .
6. Given a list of reading methods each intern will identify those methods

He will tell them in class.

Y

Given a sampie test each intern will pick out those items which measure
the performance stated in the objective.

he is acquainted with.

1

I
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. - .+ LIFE RELATED ‘READING 'INVENTORY \ )
- .v' t . . ) ¢ ' -
A Personal .Look At Your Reading Behavior ‘ :
- * - 4 N *
1." Do you read a newspaper each day? ,Yes No . 1f yes, which section(s)
~ do you enjoy most? .(Check,V) o / .
. \ . . ' . - ¢ R}
- = ‘ _a, General news ' N
{ .
' - . . b. Sports . >
' . c. . Editorials | N . \
L d. “Advertiaementa -
~ ¢ e.. Comics - ‘
Y.« o _f. Want ags . - .
' g. Society .
:h.. GCossip column , \
2. ‘What nével have you read lately? _
- . v ¥ :: ’ ‘
3. Can you xecall a story you enjoyed while'in elementary school? Yes _No B}
o b, In high school did you really enjov your literature classes? Very much
v . - .
A little Not at all . . .
“;[ . '
5. Do ybu like to read stories to children? Yes No '
6> List three weekly or monthly magazines which you read often,
e ' /
1. )
22
. “ N . _ .‘
‘ : L I3
7. Back home do you visif the library often? Yes No_ - :
P ¥
8. Do you hold a. publie library card? Yes Io
9. Do you clip and file short passages, poetry, reeipes, .etc, from magazines
and newspapers’ Yes ‘.z No ’ : -
. '
10. Do you enjoy working crossword puﬁéles? Yes_ | , No RS
11. Do you enjoy word games suc.h*as scrabble? Yes NO
12. ﬁave you had many experiences whichvinvolved réading to an ‘audience?

.
~ . o 0

Yes “No ° __If yes, list two such experiences.

x

[4




" Life Pelated Reading Inventory
B [ - ‘ H

'y

13. Have you developed an intepest in a specific kind of reading? Yes " Ko

14. In reading a passage, story, etc. do you sometimes engage in a mental argument
: with the author? Yes * Yo , R g

+ . * -

15. Wjat type of escape reading do yon engage in? Check (V) below

¢’ 1. storieg of loVe and romance A <
2. Mystery stories ® S
‘ . ' Movie magazines . "
/ 4. Catalogs, of all kinss- Ve . _
/ , 5.  Dirty stories . e A I L.
' ; : - . .
16. Can you derive huror from cartoons? Yeu " No o ' ' N

Q 4

17. Do you have certain readings from the Bible and other sources for sk*ritual
. renewdl and self 'rejuvenation? Yes No .

18. If you are a parent have you initiated a monthf! magazine reading program

for your child or children? .Yes . Mo . L .
' ) < v <
\ d ®.
19. 1ty you are a parent ‘do you monitor the TV programs which your child or - -
¢hildren view? Yeg No . ) i :
20. Can you read if.a radio or TV is on in the room? Yes No . o
. . N
. i f:. . . __For Score )
\ For Positive Answers .,
20 - -~ »~<You have well establishéd reading
habita
- 15 A .-You aré in the process of establishing

effective reading habits

10 o - Your reading habits will tell on you

.
»

Your reading behavior needs,.
. S modifying}

.

e

\




. ’ : THL- FOLR_FIELDS OF READING; I . ;/ | . ,‘1
. ' . . ’ R ~_ ) ! I RS ",'

. . o, . i .’ IR - A . R

There are four fields of reading instruction;’ basic developmental reading read%ng )

.
.

— “im the content fields (geography, history, sciencé etc.), regreational {reatiing, 9nd&‘

-

' remedial reading. : » U
. - . /-\ * 4P * -‘ . .. ' ‘
g - - . i Lt ) R . /
o ’ “Basic Reading—-—This is by far the most important beCaUSe it is designed to tegdh 2
h o> the basic skills. It is generally taught - in the elementary school through the use of
voa basal reading program. This program generally encompasses grades one through six -

and dpmetimes grades one through eight.

Each teaéher shohld become thotoughly familiar
with the basal program(s) used in his‘iﬁfher school setting The'modern basaI reading

a " z,
* program iB'COmplete with-{eacher 8 guidehooﬁs, children s workbooks films, tapés big
, /
. . e , R « e . Y N
ohe pictnres,_chafts, word cards and tests. , ) . - . N /. ,-A .‘>

4

. 4 . ' . ' [ |
. . \ .o - N ! I
ooy T , g

aReading In The Content Fields-~-In the education ﬁrofession, the -term content— T
- L) .
refers to the reading of books devoted ‘to Special fields such as’
" . ', oy v o N
gquraphy, science, history, maﬁhematics,,etc. Vocabulary in the content fiélds is .

- ' * N

fields reading,nsually.

v (3

e

\
new terms are intreduced faster and .

-

* 7' .more difficult than 1n,the basal. reading program;
T X R
.Qr' with-feyer repetitions Children need definitguguidance in handling reading ia the

L)
. )
. 2 . -
.

content figlds.

P - S ) o IR
A Recreational‘Reading-—-This suggest the kind of‘reading which bring§ new life to ° . .
the reader, perhaps from two directionsg. " Suéh reading nﬂght offer counsel to help at .

nperson to face life by instilling a higher lével of aspiratigns. Equally it might htlp

the individual escape fnom life's daily cares. "The ac}d test 6f any reading*ﬁ/agram is

whether or not fhe children in #t or graduated from it read for themselVEs...There is .0

usef_

litnle value in developing competent reading ability unless it is volnntarily put _ to

Pl
3
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' Remedial Reading (Corrective Reading) Reading designed with a particular ' ‘
child in ‘min in terms of his own weaknesses and strengths is referred to as remedial
reading. iThe child is helped to correct his weak}esses and capitalize ‘upon :
his strengths while,improving his reading ‘ability. °His self-image is greatly .
improved through the teacher's: use of "what he can do".in order to help him
achieve some degree of success in what was’ formerly near . impossible. (This is the
guidance point of view in reading) adapted from.‘ ’ 5
£ 4 !
et
T, Gray, Lillian, Teaching Children to Read,. New York, The Ronald Press Company,
. 1963, 3xd Ed,  Pages 159-330-360-390. ' ‘
‘ Reading References For Your -Consiferation
1, Betrs, E. A,; Foundations of Reading Instruction; New York; American Book Cosj
.o 1957; Ch. XX1 Dtscovering Specific Reading Needs -
2 Bond, Guy L., and Tinker, Miles A., Reading Difficulties: Their D a nosis ' g
and Correction, .'New York; dppleton<Century-Crofts; 1967, Ch, 3
"Adjusting Instruction to %gfividual Differences"
3. Gray, William S,; On Their Own in Reading; Chicago, Illinois; Scott Foresman ‘
and Company, 1960, = _ Lt
b 7
4y Huck. Charlotte S, and Kuhn, Doris Children's Literature in the Elementar //‘ )
School Dallas, Texas; Holt, Rinehart“and inston Company, Inc, 1968 /..
: Chapter 9, v 7
. . . Ty
5. McKee, Pgul; Reading, A Program of Instruction for the Elementary School, By /
‘Boston, Houghton Miflin Company., 1966 s ;,yf’
* ) ' ¢ ’I * 1
. /
6. Smith, Nila Banton; Reading Ingstruction for Today's Childgen; EngleWood Cliﬁff
New Jersey; Prentice-Hall; 1963, o (( : AN
¢

/
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Brn planning a SKILL,,.D;“\&O?EE). BRGGW'/e,cea’f er needs to know at whatslevel
. - /—‘ »‘.‘- T . ’ . ‘ ,.\
. eyl D .: et . - AN 2 § 1' L .
each child-in her claqa-vis‘_&eadiu_“g—;:\ R ':t/ . L. . e e
° : i « TR el R R Y R N .
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An informal orav_ggga{ng inggntot&gbf,the sﬁecifigOQQeds of each pupi]?is the .
first step in prevegb{hg failures\ln reaaing * 'Thrcugh~§ﬁbﬁ an appraiaal,“a.teacher c o,
may discover each<§hikﬂ'57(1) iree read}ng 1eve1 (2).J§nsnructiona1 reading - 1@ve1~ L

. and (3) frustratien Leading‘level.\a 2 ,\ \' RGP, S S

- S ’ — R W :l.\'- e '“‘-L:.:,‘g h

M  The Free Reading,Levgl is that bobﬁ level at which z ehildtsan"”" i eitly .- . .
“with ease aad completé ‘understdndivg. Ihis 1% the level,aiuwhieﬁ‘ha shoyld do exa~_1;“’

tensive suppleneﬁtary rezding &nd unsgpervised libfary reading for dQ:eﬁ_.joyﬁ“‘f“' -
or for'inforgatiqr along\the line$ ¢f-his own interests. ‘ e e e o

/ IR R, ~~:~-...‘-...» ‘~"~"~"~‘ N

. The foliowiﬂ§ standards will heipitbe teacher to identify the ffée.reading.leveif s

- of eaeh pupﬂ . o7 Do L e < R Y o .

. - . . & ‘~ o ~,‘\ - —-“‘f‘ '\,..., ’;:;'. ‘.“f.-- ’.‘:‘

. "~ Comprehension. The pupil is able’ to make a 90 per cent comprehension'score \ff'i',

based on both thought and fact questions,.,/' " . S

-~

4

— /

. .

_._..,.

~

- v
Pt - - ' '/

.- Vocabula . ThF pupil 4s able’ to pfonounce at least 99 out of every 100
"" running words.

/ oL : // - ST L i . . _:_

.o RS
B LN R
B

. . Oral Reading. The child reads orally in a natural conversational tone. His =
L reading is rhythmical and properly phrased. ) . ;_ ,’" RN

-

Tensions. . The ehiﬂd iépfree from tensions (indicated by frowning, squirming, ‘\\é:
bointing, ana twitching.) /;//// ' ‘//

The Instruetional Reading ~Level is the highes; ‘book level at which tire pupil is
abls to read with success under tlie teacher's guidance. It is the level at which
the teaeher begins* T .rposeful, Leacher-directed reading. * For this work, pupils

houldﬁﬁe divided into two or three groups according to their reading mneeds. _
|’, l/. ' ‘ ‘3
e following standaxds will he l1p the teacher to judge the chfld s instrucciona ) ,
EKC - ; AR < ve 7
ra ding level: ' ‘ E / 9L,, . Le Y L

/ L4
‘ l.’
.
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T S Compreﬁens:lbp_.,,Th(r’pupi}‘i,svable t:o malce a mia:lmum 75 pe,r cgnt comprehension
CoorT scﬁre based on, bott‘{--:p’o/ngh,tlf ady feeg rquesf;cns. - A
[T TR N . \'v s - 2 A
A T R Ty R DR v
., iﬁ{ ,' ; »‘Vdc bula g,’,'l‘h’g,pgﬁi}‘)g:a lg o prbnounce 95 out of evet;y 100 running words.
PN A S TR AR , )
e z{" T ey 2018 Refatﬁmé ’l‘gjé hﬁfld’ s t‘gald be able 0 read/ orally ifn a conversational
o ‘cone. “and. Q‘i):'l‘r ’rb)’tiﬁfﬁ p‘;ofpéx-;ih}asmg. : T lf J2 y ;
T~ s i VO S JA -
. 3, -~ e Tensions. T»he- child is relaxeq and ﬁree from tensi'ons. /-'. ' ",“, . -

o PRI . . .
T %t tion Reading Level is the book level at which t:he child "bogs dowg"

[ '“/ because hg s uiahle to comprehend what he is try:lng go zead. "The teacher’ makes no o
T~ T use of th#s level, but_she shoul& be aware_ of the fact that such a level :;isrs, . ;,’ v,
DR because it {g at ‘thig level that the ch:lld acqu:lreg -undegirable habits ang, attitudes;.‘,, .
P S 4 . R . ’ . / , : ~~’./~
. The f_ollgwi.ng criteri‘a aid the teachen in ident:lfymg a_,c'p:lld s f;‘ustration 1eve1‘ .
e :- -7 < L - ) . \ L e—— l - . :‘,_: ';::',
o~ . Compréhensien. The chﬂ\d .makes a less than 50 per cent comprehens:lon scote,  * it )
~ 7 Based on bcsth\fact and- thought\gue‘zstions. ~ . - DRI o -
SR L < OIS
L . ] . The child failﬁ\to pronounce accurately Ig.or-more words- but of
- every,loo runntng words. . v, CoT% v . . el e
K : "‘ l\" N * -‘- > et R ’--—"'" semtta .
. * . " ‘,. T
. Oral Reading. The chi.I& ;eaas j'erk:lly, in an unnatural voice, w:lth mady sub- T
- stitutions, omissions, andrrepetxtion o -
l - : - - - Ll . o v -
o~ R : i ‘p " - “.
Tensions. The ciﬂ.ld giVes evp.dences of tensions threugh finger pointing, ]
frowning, erratic ‘bod ,r moveme‘nts- ‘and| faulty breax:h control _ - - .
X Vi L -EmT ST
- : P - . -
. *See Foundations of “aadiﬁg, Irstrnction, ..n-?nztt Betts American Look Company,
/ new York, 1946. S§4.5C. Eve;*) &cmcntar" texcher s‘muld x:ezrd tbls beok. - ,
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,UNDERS’E-&B\IDING IDEAS Four I‘ypé_s'of Comprehens:lon' : —.;
’ . ; ‘ . -
‘ , . - * .
. 1. Recall:lng det:a:lls stated in the content._ ; STl a 1-6
T.'zL Inferxing detafls. .- = , C ... 2-6
.‘,_/ - - AR 4 - ° -
3. beftemi,ning whether a statement ,is true. - - 3-6
BT ey . - TS
R Y Giying, 5e.uera1 significance of avticle. . 3=-6
— ./ -
/ e . mmnmmnm; '{pEAS: _Five Types of ‘Ctitical Thinking
oS T . AR S A " S — e \ R
/ =~ . B “ 1 , 4 _-i Vet = . — e (LI . T ~ » Y -
SORPERCIN VA Predi‘cti{ig outepmes._e. . P T
rz. /t«!aking comparisons. - : REI ,__3.:§ 3
T _ ,3: Drawing conclusions._ ‘ 3-6°
o 4. Seeing rela{:glonships ' . ’ 3-6
R Gy / . : . : R
Tt 5. Evaluating the content L
>.‘.“‘Q e ‘ ’ ° * B ./&
- : \~'>;._ a. Determining type of content. Y ' 4-6
LAt - :‘. . . l
1;“\‘«.‘\ ) ~4 \«b. Distinguishing fact from opinion. ) 6
TN L %
s 7...'_\.;C. ORGANJ'.‘.ING IDEAS: Five Types of Organization
NS ; \ 1. C,iass:lfy:lng information--l:lst:lng items about a topiE 1-6
\.\’, : :."“ . :—‘:" .. x\(- i
,5‘—_ eTgtoy 2. .Arranging related :ltems in sequence \
o N "r-" ' _: Y LA : ot o
YR ; Events :ln'b'{:der of happening : R . .3-6
Vg RN ’ . s
ik b. }"Items\ in orcegr ‘of impdrtance. E 3-6
N ' : A) ' .
A 3. Selbéting\main 1deas ‘and Subheads. 46
A" 9 .
AR AR :
L 4, Summar:lz:lng‘ \ . “ .- ’
v RN ,‘; - S
:: . a. Select besﬁ»sentenées\\which summarize a paragraph, '
e . sect; on, ‘or ‘er‘cicle. N 4-6
\\\‘ ‘ " \\ \ AN )
Qo A\ b. w:::l.t:e‘7summar\)Y sentencem‘ﬁor paragraphs, section, or .

EMC \\\;\ article\ %\ AR 4-6

. f \' »
N -3 \‘\-.' \ 1. 0

e .t .
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T .75, outlining

ST = ?l 'wl. a. Main head and subheads given, pupils find paragraphs in
F T T content wiich match each subhead.

L, .
) z;-u o © b Outline given, pupils find paragraphs of text which
’ match each subhead 'given.

: c. Nain headings given and subheads listed. Pupils fill
-in. outline by writing subheads under correct headings.

. . d. Incomplete outline giving two or three main headings
S Subheads to be filled in by pupils.

> * D.. UNDERSTANDING WORD MEANINGS: Seven Ways To Get Word Meaning

.1, Matching words with pictire. ' 1-2 ('

SR NG . :

i 20 Mafchfng words and definitions. ' 4-6 §

¢ - Y : ‘ K

. B 3. Inferring meanings from context clues. 3-6 .

4.




The teacher should watch\for all these signs of tensions. She should stop working

ensions\o\gin to interfere with the child's reaoin

with a pupil when

¢
’

.

Taking ah Informal Oral Reading Inventbry . )
Material Needed. A well—graded series of readers containing story matérial which
is free from technical .or highly specialized terms should be used. INY WEEKLY READER
could pe used to gaod advantage since content is of interest to all children; it is

available at six different reading levels; and readability is controlled.

Procedure. Select passages (one or two paragraphs in length) at each book level
so6 that the child m%y start his reading at & level at ‘which he can read with
confidence. ! .

Have the child read each selection orally at sight in response to a motivating
question.
v / | i # BQV
When the pupil has finished reading any ore selection, (1) ask him one or two
fact questions to disclose his cumprehension of the selection read, (2) ask him
one thought-type questlon to check nis ability to draw inferences.

//' In most cases by foLlowing the above procedure, the teacher may estimate the

¢ .-‘

,/' three reading levels for each pupil in a short time.

P ‘!

e : \ , - .
' Step 2. A Silent Readingfjnventory . ‘

»

A silent reading test which diagnoses the basic reading'skills of each pupil

: '
sgpuld\be given next. ’ .

After steps 1 and 2 above are carried out, the teacher is now ready to set up :
a skill development program vhich can meet her children's needs and can bring

success. To carry out a successful skill development program, new materials are

needed. Such materials are now available.

.
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.5. Recognizing ;ntonyms and synonyms. : | 2-6 . §

’ 6. Classifying words under different headings. e |
’ 7. Studying words\with more:;han one meaning.\ ‘3-§° %

~ «
E. STUDYING WORDS: Fifteen Methods of Word Analysis and Dictionary . .
: \Skills . ) ' ) . <

1. Word analysis, ) : L ;

. ‘
~ °. i

a. Recognizing initia%;sggggnants. - ‘ 1-6 </
b. Recognizing phonétic parts. } a 1-6 ’ ) E
c. rFinding a little word in a larger word. - 1-6
d. Recognizing compound words. \ o © . 2-6 ?
e, Wordbuilding; adding s, ed, ing, er, est. ) 1-6
£f. Recoggizigg basic words in derived yords. ) 2-6 é
g Monosy}labic words: 3-ru}es for vowels. 346 ?
h. Dividing words into syllables. ’ 3-6 - ‘?
I Commongsé prefixes(and suffixes. . ' 3-6- i
2. Dictionary skills. o . | | 4 2
a. Alphabetizing. ’ 3-6 //a ?
b. Syllabication ‘ 4—6 g
c. Vowels, accent, guide words. ‘ 4-6 ‘ %
d. Respelling for pronunciation. . 6 j
e. Pronunciation key. . 6 ! : %
M f. Definition--multiple meanings. 6 i

- {
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h program of reading ;nstruction which érqyides fgn ad justment to )
individual diffe -ences will feduce the iﬁcidence of disability cases, *'ith the best
of teaching,hovever,there will be én accasional pupil who is in trouble in his
efforts to learn to read.,} For your benefit alQInssification of Reading Difficul-

ties is offered below, These have been\suggested by Bond and Tinker.

-«

CLASSIFICATION. OF RuADING DIFFICULTIES

4. Deficiencies in bssic comprehension abilities
1, Limited meaning vocabulary
2, Inability to read by thoutht units,
3, Insuffic ent sentence sense g :
L..Lack of the sense of paragraph organization . L
5, Failure to appreciate the author's organization

\

ot

B ‘laulty word identification and recozgnition.
P 1. Failure to use context and other meaning clues
. 2 ineffective visual analysis of words.
3, Limited knowledge of visual ctructural,and phonetic elements,
L. Lack of ability in auditory,blending or visual synthesis..
-5, Overanalytical. } . ‘
. », Analyzing known “rords
v b. Breaking words into too many : Jarts.
c. Using letter by letter or spelling attack.,
6, Insufficient sisht vecabulary. IR
- 7. Sxcessive locational errors
a, Initial errors . ) >
b, Hiddle errors
LY snding errors "

-
24

-

«C,. In~ppropriate directional habits T

’ 1. Orientational confusion ‘rith words. . ) ]
2, iranspositions among words, ' o -~
3, laulty eye. ovements, - " s

L, Poor oral raading - ' !
1. Inappropriate eye-voice span.
2, Lack of phrasing ability.
3, Unfortunate rate and timing. ,
L. Smotionally tense oral reader. g C\ '

. L}

’ 5. Liaited in special' comprehension abilities. : S
1, Inability to {solate and’ retain foctual information, ‘
2, Poor reading .to orzanize '
3, Inefiedtive reading to evaluate,
4. Insuffigient in reacding to interpret.

5. Liaited proficiency in reading to appreciate{ .

F, Leficiencies in basic study- skills, e%& ’ , /ﬁix .
1, Inability to, use aids in locating materials to be read:\ .
2. Lack ‘of efficiency in using basic reference material, -
# 3. Inndecuacies in using meps,raphs,tables and other visual materials
. L. Liaitations in technigues or organizing material read, '

»

o G, Coficient in ability to adapt to zeeds of content fields,
[ERJ!:‘ . 1, Inappropriate application of comprehension abilities, ‘(Continued on pﬂg)\

' : \ ¥4y




P2 ' "
\ L 4 ) [ 5 .
T2, Li.ﬁted kno'x'led"e .of °pecialized vocabulnry,
- 3. Insufficient concen‘ deveslopment , ' .
4, Poor knowledgs cf symbols rnd abbreviations,
' o Insufficient ability in the use of pictorial and tabular mterial 3
* - 6, Difficulties irith orzanization, .
7. Inability to adjust rote t.o guit the purposes and t.he dli'ficult.y ‘of

4

raaterial )
H, ueticiences in rate of compreher.sion.
1. Inability to adjust rate. / .
2. Insufficient sight-vocabul~ry, . ) ' .

3. Insufficient vocabulr ry knowledze and comprehension. .

.- 4. Ineffectiveness in wopd recogm.tion.
5. beiny an overanalytical resder, o
- 6o lezlsui‘ficient use of context clues, i _
7. Lack of phrasing, .
8.. Usin*"c:ru'oches.g ) ' <
9. Unnecessary. vocelization. '
10. Inappropriate purposes

.

*

Igtez " K child's readinz disability 11ill not be corrected in the remedial
periods aloné. He must extend his remedial reading exp riences into his independent

uork. xhe level of diffzcu&lt.y of mt.erial nsed for indeuendent. work shoulds be .

(N

cons).idergbly easier than ‘ at which is ,st.ud;n.ed during the remedizl lessons."’

N
-
f . . * .

N \Q

l e: ‘s you observe\ children j/ the clessrooms oi‘ your schools record

i
s i
any deviations from norual

readingbb n’énr Generally these deviations fall

1
into a p’attérn. 9. study of' each child 8 deviation pttern will aid you in de-

signing the necessary corrective measures. s.emember:OUR . .IPHASIS IS ON HAT. THE

. P

;l
{

]

.
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POST-TEST K ‘ ’ Y
1 : : -
DIRECTIONS: READ EACH FRAME AND FILL IN TE NEEDED WORDS. RAISE YOUR SLIP AT THE RIGII{T' z
TO CHECK YOUR RESPONSES (Do not raise the slip until test is.completed) R taie
1, A program d’es!i‘g.ned to teach basic reading skills is. called " basic
. . ENEd - , . ) development
e . . al .
. ’ : . ' . reading
2 . Children have a nted to use basic reading skills in the ' content fie .
o AN . — . f£ields
'3, A héavier vocabulary load is required in the ‘ : content
-0 PN 4 . : fields
\ . o i ' NN ' ‘ ’ ’ \M
5. Voluntarily selection of reading material should be the outcome recreational
of R P . , - reading
“a '.\ : - ? :
5. ‘The child with a reading problem should be helped to improve © his,
L T e ) . . _ self
) : image
. ] ‘e ] . ¢ M Y
6. The. teacher Should watch for signs of in a child with reading
. R ’ . - "_'—“_"'_ ' problems
> 0 " . - o . 4
7. Te Do . ‘ is the higheste ° ins truc tional
* book level ad which a child is able'to read with . reading
. - ‘ level
N success
8. s~ i3 an 1mpor.tant part of observation )
diagnosis. . . . classroom
. . . i & b\\\ . -
9. Chil€ren need to experiénce " in . | ‘ uccess
' © e ‘ C reading
- , - - =
..° ’ . 4 ’ ’ . T
10, The key to a successful reading program in the elementary school is
/ the, . ‘e 4 ‘ 4 teacher
: — e
- oan. - C . ) ’ b e B v
Fcrgblarif‘{c,gtion return to : the, page entitled The Four Fields Of Reading and N
. 5 " , - N
the section on A 5kill Development Program in Reading.” ' re
Q ; . ] \ .
" ERIC - SRR ' 39 B : :
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OBJECTIVES OF ELEMENTARY EDUCATION
’ ' Taken fromi:

+  4Elementary School Objectives
13 h @ v
Nolan C. Kearney : .
Russell Sage Foundation, 1953 .

Goal Recommended:

- Y

1. Physical Development, Health, and Body Care -

2. 'Individual, Social and Emotionzl Development

3. Ethical Behavior, Standards, Values

4. Scoial Relations -
* S, The Social Z;rld (The Natural Enviroment) '

6. The Social World
7. Esthetic Development , .
‘8. Cozmunication . Co .
9. Quantitative Relationships 7

) : Ty
The goals of ed&cation are considered in terms of o

degirable behavioral changes.

Major Behavioral Categories: -

Rnovledze and Understanding N
Skill and competence ’

Attitude and Interest

Action Pattern

Determining conditions ate those conditions that surround

the child and his learning. They, are not-goals but are
conditions that limit or 1ncreaaeitﬁe poseibilicies of
achieving the goals. They control the nature and extent

of the educational experiences of children. These conditiona
determine the direction and limitations of the child's education.,
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Objective

The student w1ll be able to demonstrate knowledge of word
recognltlon difficulties. )

(I

Prerggmlslte . : ' ) o
‘V~ “a 4 —

. None .

LA

Preassessment v o N

”
v

Given seven types of word recognition difficulties, the student
will design exercises useful in correctiond .

[N

Instrqulonal Activity i : ' . .

1. Read Chapter 7_in Zintz.

\i?' For each difficylty below give several different:
exercises you woukd use in correcting the problem.

a. Insufficient sight vocabulary

b. PFailure_to use meaning clues

3

.C. Ineffeeglve visdal analy51s of words . T
d. Limited knowledée of word parts * |
- e. Lack of abilitidFoM$yntheeize ] \
" f." The overanalytical reader
g. Excessive‘locatienal errore

-Post Assessment

Send exercises to instructor after comparing and dlscu551ng _
them with your peers. . i

Remedlatlon o

Re-read Chapter 7.

4 . - .

Re-do the Instructional Activity with guidance from the
instructor. ‘ .

A
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b . * - .
. /'" .
Module #R-007 T - T
S e ) ' A4 -, - - ‘& N . t “ .
' \ ’ - ’ = »
Obijective . . .
| 2RlecrErve « $ P . .
’ v The gtudent will be able to show knowledge of arientation
D diffieulties. - . L .
¢ Prerequisite . ° y o ’ e RN
None . . ' <7 . . ~ ‘\_”
! ) » oo . -
’ Preassessment i~ ot °
N .
s 3 N K \ R . . * : “—4
. . None ~ : B PRI N
\ ' :_ . . (3 °.
Instructional Activity .. ) e
= - \ .. o ‘
. N 1. Give the name of two standardized reading tests which
“ i * would be useful in diagnosing orientatidon difficulties.
. . » - . - 5
. 2. Describe several activities usefyl in eliminating . ° e
these problems in children. o . ~
N \ X, R ,
T\ . Post Assessment™ ’ ' C - =
o . . . . T . R ‘
. Send activities to 1nstructor after comparlng and dlscu551ng ] ‘
them w1th your peers. - .
R 'ﬂ \ . - . . » @,
\ Remediation i < ‘ . § . -
. s . < ' ’
o -
Locate a discusgsion of orientatioh dlfflcultres in a ..
professional text and review it. '_° ' .
* . », - .. .
, Re-do ‘the Instructional Activities ahove.. )
- . 14
) L - R A .
. , . )
¢ N . -
N
B i * " ) . !
- -7 . T ! s 7 ’
I4 oy B . +
} . ) s '
*, < S
. v % = - : A :
. ® ( -
- N Al \ . N e *
& N < i o
Rl 1
] ’ Al
e ’ : .
, . o . w
, . . ° e R t“‘& 'R
\) 2 i ‘vl ; « ' : \.{ ) S e . ’ 2 N ’ . .
EMC . . ' d 40 ‘i\‘. v , - )
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- ‘Module #ﬁ-q08 _ ; A

. ObJeCtlve . . . T

._f‘ The student will be able to demonstrate knowledge of the
development of basic study Skllls.

14

Prerequisite-

.- None

PR Preassessment

‘ *  List the study skills dnd'give-exercises-useful in
. o cting difficulties in thesé areas.

.Instructional Activity ) N

P 0 1. Read Chapﬁer 9 in Zintz. .

in

2. For each limitation" below‘glve several Ways you might

. - correct the difficulty.
. 4

- - a. Lack‘of skills needed to locate sources of .infor-=
mation . : .

P
Tu
\

wr

b. Inefficiency in using basic references.

<" c. Limited skill in 1nterpret1ng plctoral and tabular
materials. : . .
. . d. Lack of diversified- technlques of organlzlng
. information. . . -yl

Post Assessment \\\ . o T
v . > ¥
PN o Compare your ideas with your peers and then send’ your 1deas

L ) *to your instructor. 3
. < o7
Remedlatlon

Locate information on study skills in a .professional journal*
or text and review. See your lnstruc%or for asslstance 1n
re-doing the 1nstructlonal act1V1t195. Y

O ¢




I

St

Oblectlve ~0., 7.

N,

The student‘w111.be able to show knowledge of’ oral readlng

d1£f1cult1es. N

-~ - * ~
-~

by
[
¢
.

Prerequisite

- ..
. e a oo

o,

None

v~

Preassessment

-4

-

.

..

List specific problems:w1th oral reading and give ways to

correct them. “1:
,v,‘

Instructional Act1v1ty'
b w

1. For each of the following oral reading difficulties give
several ways of correcting the problem.

.

Post Assessment

[N

a. Inappropriate eye-voice span.
\ ' b. 1Inability to phrase properly.’
Yy C. Unfortunate rate and timing.

“X d. Emotional tenseness when reading orally.

Compare your ideas- W1th peers and'ﬁhen send them to your

LI

-1nstructor.r

Remediatioh

LodAte information on oral reading difficulties in a
professional joutnal or text and review. :

See your instructor for assistance in re-doing the

instructional activities.

o ————— > s L
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Iy 5 ; Module #R—Olo - : RE k
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T B < o o . ) , ' 't )
© Ob]ectlve PR S o o S : i .
The student w1ll be able to show knowledge of specific §
llmltat;ons in comprehens1on ab111t1es. - « 3
' o B
Prérequlslte ' o “:? 3 ,
x- - ' ' - j‘ !
. !NOH?/ A',." i ? { . . ’ “
.. Dr-easééssment N 8 s : /
List specific problems in comprehen51on and give exer01ses
or act1v1t1es useful ﬂn\correctlon. ) L :
' - \ T .
, Instructional Act1v1ty}~ i _ ' . Y
v R t. ' : M . W ._ ~ R “ :
1. Read'chapter 8 in'Zintz, Yoealls T CN ' L
/ . e St
, - .
2. For each limitation- below glve.several ways you might
recoghize the problem bnd tell what ¢an be done to’
. ellmlnate it. - ) ‘ T - .
a.,:Inabllity to locate and retain .information read. '
X b. - Inadequate sense of organization of material ‘
- “ - \ ;
’ c. Limited ability in evaluating what is read.
! Qs lmmaturlty in the ab111ty to interpret content. -
) &. Lack of appreC1atlon ab111t1es. ‘ :
: .
; f. ‘Low rate of comprehen51on. _ N
] ' Ly
! , , . "
; f Post Assessment ) o '
b ; ’ ‘. .
: . Send this_ to your 1nstructor after comparlng it and dlscu551ng '
P it W1th your peers. . , :
; ';" . L}
: j ReMediation ‘
_'l A Locate 1nformat10n on comprehension problems in a professional
T texk. and~rev1ew it. S _
1] H .
D See your 1nstructor for special a551stance in re-doing the
SR 1nstrupt10nal activities above. 2 ; .
; “ . "'/" > . ) a \_
A : )
: *’.‘- :‘:( Lo ‘ ’ ‘ ¥
o Ul ‘ ‘/ ’ , ' .
. L r ‘ gy t .
i S ) .
Qo . ’ / [’ ‘ " ; ) '
! .
29
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:f; _ Memory o
B .of -the written statement and appli&atlons of

o _ Module #R—Olk

Objéctive k! '\\
The student w111 be able to show: knpwledge of critical

reading skills. _
. \ ' 8

. \ 7.
Prerequisite - AEEAN \\ -

LS
5

None " 3 ) \‘. . \\\

N .
Preassessment ~\<; l \\;

Watson- Glazer Test of CrltlcaL,Thinklng Qx
Cae 3
Instructional Act1v1ty} \*‘ : >\
\\-’
o,

l; ead Ch;pter 10 in The Readinb Process. \‘-

P

.t Lt

2. ‘Observe a_ class discussion and: hfter half sx hour -

ggtermlng‘percents for catagorlagkof questldhb-
facts, 1nterpret1ng fagts, valuatiQP

prlnglpals.

Post Assessment

’

Send results to your instructor.

Remediation _

Re-do Instructional Activities with assistance f£fom the, B
instructor. §$< T,




"L

v N \ N .

X[v\. N Module #R-012 -,
Sl . : '
dh}ective

Given episodes from reading classes,.student w%;l be able
""to dlscover strong and weak points of‘thé”@é%sbn.

. - r:Sa:; 4
Preregu1s1te O
~ . ] . - k;
None.? . ! ’ » -
Preassessment ' " ' .
Nohe |
‘ ; o _ .
v Instructional Activity

.

1. ‘Read’each episode carefully.

<l )
2. Comment on ‘what was happening. What was the teacher .
. trying, to do? In what ways was she successful and/or
why was the plan good? What would you .have changed 1f
anythlng to strengthen the lesson?

22

T 3. Compare your comments with those provided,

Post Assessment .

¥ s
-

- Discuss the eplsodes with your peers.

¢

Remediation

)

Re-do the instructional activities with assistance from
your instructor. . .

1

P

KN ) X
(G )
Q. ) j
ERIC. . Ji
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Module #R-013 - N s

IS ‘ &
. . -

. } Objective ) C - ' ) \\\\\

Given a case study of a sixth-grade boy with a general

deficiency in all skills who has. acquired a set of

ineffective reading habits and has formed unfortunate ‘ -
attitudes toward reading the student will be able to

diagnose the problems and suggest appropriate remedial
procedures. y

Prerequisite

None .

" Preassessment

None

Tnstructional Activity

1. Read the fqllowing case study and answer the questions

/\‘// below:’

a; 'Is this child a ‘disabled reader?
,5. b. Who can most effectively give remedial work? .

"c. What is the nature of the instructional program
to be deweloped? '

d. How can improvement be-brought about effectively?
I e. Are therg,éﬁy limiting conditions within the child
~ that must be considered?

f. Are theré'hny'enviroﬁmental conditions that might
interfere with progress in reading?

L3
-

Post Assessment

v . &>
Send to instructor for evaluation.

Remediation

Re-do the instructional activities.

<




Module #R-~014

Objective - . i . o

Given a case study of a gifted boy who persisted in using
immature word recognition techniques the student will be .
able to diagnose the problems and sugges? remedial procedures.

[

Prerequisite

None
Preassessment . v

Nore \

Instructional Activity ° ' ‘ P

! 1. Read the folloﬁing case §tudy4and answer the questions
: below:

- a. ., Is this. child a-disabled reader?
P § )
. _ b. -Who can most effectively give remedial work?
- ~
. ~ - ’
c. What is -the nature of the instructional program
to be developed? 3

d. How caﬁ,improvement.be brought about effectively?
-\ ~
e. Are there any limiting conditions within the child
"that must be considered?

i

‘ - ’

f. Are there”any envirommental conditions that might
interfere with progress in reading?.

Post Assessment

AY
Send to the instrfictor for évaluation. ' ‘

X /

" Remediation -

Re-do the instructional activities.

33




Module #R-015

Objective

Given a case study of a brlght third~grade boy deficient in

sight vocabulary, in word-identification and recognition .
skills, ‘and in ability to read by thought units the student

will be able to diagnose the problems and suggest appropriate
remedial procedures. ,

Prerequisite

None

Preassessment

None

N R 7

_Instructional Activity ) . \\\\\
. ‘ s

‘l. ' Read the followinglcase study and answer the questions
below: '

a. Is this child a disabled reader? - ‘ , or<
b. Who can most effectively give remedial work?

c. What is the nature of the instructional program
- to be developed?

. d. How can improvement be brought about.effectively?

e. Are there any llmltlng conditions within the Chlld
* that must be considered?

f. Are there any environmental conditions that might
< interfere with progress in reading?
]

Post Assessment ;

’ “ 4

Send to’ instructor for evaluation.

Remediation

Re-do the instructional activities.




v

. .+ Module #R-016
N
Objective -

The student will be able to exhibit knowledge of the
~basic rules of syllabication. . A ’

Prerequisite .

None

I

Preassessment -

" The student will be given a list of words to divide into
syllables, telling what rule(s) apply.

Instructional Activity

Read pp. 164-165 (zintz) .

»

1. erte a plan useful in 1ntroduc1ng syllables to
: chlldren in a'small group.

/

2. Use your plan to introduce syllables to a group of
" ‘children. ’ .

3. Write a plan useful in teaehing one of the rules you
feel is most_difficult to teach.

4. Use your plan with a small group of children.

"5. ‘Evaluate your lessons. Did you accomplish whaf you
' ‘intended? ’

Post- Assessment

A post~test similar to the one used in the preassessment.

Remediation

Re-do the ‘instructional activities

heY




Module $#R-017

\

Objective - he )

The student will be able to exhlblt knowledge of the basic

' rules of accent. “

Prerequisite
None

Preassessment . ' : -

roe
» ,

The student will be given a list of words td%%ccent.

’
"

InstrhctionalvActivity S .

Read p. 166-167 (zintz). . ) ~ ;>° "
1. erte a plan useful in ihtroducing children to accent.
2. Use yo&r plan to introduce accent.

3. Eyaluatevy;ui lesson. ' How would you improve it?

4, erte a.plan useful in téﬁching one of ﬁhe~generalizatioﬁs.
5. Use ygui plan.:” | ) « ' '
}\" 6. Evaluate youf lessqn. N

Post Assessment

A post-tést similar to the one given for preassessment.

v - N s

¢

Remediation

Re-do the instructional activities.
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Module #R7018

Objective
-y

Using dlagﬁﬁetlc data previously acqulred (see. LAC-R)
the student will be able to organize a sequence of
experiences designed to improve each chald s partlcular
reading d1ff1cu1ty. / \

*

Prerequlslﬁe / .

» LAC=R

Preassessment

.t

None

3

Instructional Activity

l. For each child you prev1ously diagnosed\in LAC-R
complete the form begun in that unit.. Be sure to
describe the areas of reading dlff;Chlty, recommend
specific techniques to be used ‘ir¥-dorrecti g the
difficulty and describe mater;als that might
most helpful for this- child#

/

- L}
{ —— o

‘Post Assessment . b

Send the completed form to the instructor after discussion

with your peers.

Remediation v

Re-do. the instructional activities above.




Objective .

To be able to develop plans for independent work..

4

L

Prerequisite

~

Completion of\Module"#l.

i

Preassessment

!

This module requlres the production of. materials for
ihstruction that are unlque to each student and each
situation.. Therefore, it is advised that all students
complete the following:

Instructional Activity

1.

2.

5.

Post Assessment -

reading textbooks used in your classroom.

Select a section or unit of work from one of the basit

~

* Consult the teacher's manual for author purpose in

development of that particular unit.

Select from the various options that exist a prime focus
for the instructional unit. (Once this has been done,
secondary goals may also'be identified.)

Schedule a series of activities that include the readihg
material contained in the text as an integral element.

In+addition to each of the stories, develop a serles of
related experiences for each.

Remediation . .




. Reading ' -
1. 1In short words not ending incﬂe", the vowel is
usuall . ¢ .
Y \ ™
c l. Long
. . 2. ,Accented b
; 3. Short -
4., Silent .
5. Unstressed ~
2. Ih short words ending in "e", the fifstgvawel is -
usually .
’ l. Long .
., 2. Short .- ’
i 3. Silent -
4. Accented RS
5. Unstressed
3. In short words ending with a final letter' "e", that
{‘ vowel is usually ' ‘ -
’ 1. Short I ) -
- 2. Long ' 3
. 3. Silent )
4. - Accented :
5. Unstressed
‘ " 4. When two vowels come toéeﬁher in a word, the first
‘ vowel is usually -
t v 1.° Long *
' 2. Short
- 3. Silent
. 4. Accented
5. Unstressed :
5. When two vowels come together in a word, the second L
vowel is usually '
. *1l. Long )
: ’ 2. Short
: . 3. Silent ,
- 4. Accented
5. Unshressed &
6. The "Schwa" sound is to be described as being
1. Long . ) .
. 2. Short
R " 3. Silent
4. Accented .
5. Unstressed o -




Pagé 2 | : - ) ‘
Reading . . . o

¥

[}
-

7. In polysyllabic words, when two consonants appeaxr
between two vowels, the syllables usually divide
¥ 1. With the vowel \' [}

2 9 Between the two consonants
. 3. After the consonants ; ,
4. Before the vowel . ‘ Lo . - |
8. In a monosyllabic word, if one consonant appears
- 'between two vowels the syllables usually divide so

. . 1. Second syllable begins with a vowel
' 2. The second 'syllable begins with a . -

. consonant -
s : 3. The second syllable begins with
~ neither a vowel nor censonant )

9. Give an example‘of a digraph

10. Give “an example of a diphthong . ~ ) \ - re
} 11. Give an exéﬁple of a.vowel - : " : | {&
- 12. Give an ekEmgii}of a voWelfhigraph < ; ®
13. Give an example of a word with a long‘éﬁ .f i
14. Give an examgle of a word with a lbng o a | ‘ '
15. .G{;e an example'of a wor%xwith a long E. ,
- 16. Give an exfmple of'% word wfth a short O - :
3,\ 17. Give an\examéle of a word with a short E ° ‘ ) 4
? : 18¢, Give an examplgtof a word with a short A . S
f 19. It is estimated that when children enter first grade they
have a comprehension vocabulary numbering approximately
. words. ¢
% 20. When is gka vowel and.when is it %iconsonant? S
i 21. List the §§llowing in correct order from least £ greatest,
Spéakinb vocabuiary N L.

. <A s tuglents

3 Writing vocabulary

Comprehension vocabuiary
.. Reading vogabulary

1
2
3
4
5

.5~ Spelling vocabulary o
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Page 3
Reading ' s

- 3 ~ -

L4 - .
- - ’

22. Compute the mental age of the following pupils:
- t
1- CA:_ 8:6
. 'g: IQ0 = 121
’ 1

. 2. CA =10.5" :

IQ = 84 ‘ S -

: ' "3, 'CA =6.5 - i
. IQ = 145

23: When dbes ¢ have the sound of (k)? (s)?

“ o
K
-
. .
»
* ~ 4
.
s [ 4 . i
N <
-
s o
0
°
A 3
»
, .
-~
s A 17
4
~ . -
’ a—e
.
' ‘%‘é
2
_—
N
1 ~ o
°
.
. ‘ . . 3 - «
o
\
1) -
A
Py
- - e s

ot

’
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PR : Y
Y , , fa? o :
\ / )1‘* ’ ,
. ;/
7 L ‘ . .,
-y . S Module # R-001 *
R .
o ,
e K :
o
d Ob]ectlvé , .
R o .

‘," The student will be able to gain 1n51ght into pupll

S behavior b%sed on personal observations. .
P v . ’ ) ) : -

< ‘ Prerequisite - . e
o A B . o 7 A "
ﬁ'bne i N . - 5 - / . PP

'\,\. - * . L .(:_/
o Preas§essment SR S - L T T
i 1\1‘1 students will- Complete this fngdule,.// e B
/' . ° . e .

. \ Instructional Activity . .- L AP

~—— = . - -

”‘Identlfy fxve stu,dents w:,th whOm you- are work:.ng.

- -
—¢ "‘

: 2. Compi\ete ‘the: a-ttaghed-cmudy for each child.
w.\ / £ u - ’ ’
Post Asse_ssment Do . )
BREARED r P .

& Analysis of c'ése stud_y by\instructor. .
* ‘l . - ’ B
Remediation R Ne S S
—~r {* T .. P . .
Conference w1th \xnstructor. Repeat'Module R00-~1 with -
. . five different pupils. mev T .’ . .

> B [ . .
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~ - 4 »
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v ". s
' L J’
t ] I
L :—\ '
. LY - -
coonRN =
SRR S Case Study L ' .
-~ ’ Yo P ' . .
. "t Name : _Age Sex Height Weight \
E{Al i s "" . . - -
© :Grade__ . ) 7 K _C ,
. . - + ’ v i .
I. Physical handicaps (comment on the following) :
a. Impaired vision ’ .
- : :
- s b. Hearing loss ] L
- w L. ';
o;"
F - “.:-;
.o c. Absence from school "4
- '. .
: ' p Ve
. e

d. Low vitality ,
.« e. FErequent illnesses . -
/ 1 ' - - . -
<z :
f. Language .impairment - ‘
'-' “' I/ :' N ’ ’ \ . \
II. gEdupational'gaqtors (comment on the following) ,
- ,a. Frequent moves ) - ’ \
"»"i ' 7
e T Th
b7, Lack of individual instruction when needed
‘1'. - ?}\" \"."a :
VAN Y . -
G e . i .
c. Universal prpmggion regardless of mastery of skills e
. ‘ L A v '
‘ d. Poor teacher p;eparation and/or diagnostic procedures
- o

.e. Lack of appropriate materials

\

‘El{lC | - - ida R | . |

Aruitoxt provided by Eic:




Page 2 “. g - i 5;‘

Case Study -

III.

T
‘b, Acteptéﬁ%q by peers

e. Reaction to frustration

'g. Bbility to follow directions

£. Other*siblings - where in,scﬁéei?) :

~
. ’ : — 7

[y

Personal adjustment (rate as above average, average, below
average/ or-comment).
L1

a.. Feeling.|of security

[ ’

v

]

-

.
. b
.
. .
[ na., N
. .
-

Co,
c. Attitude toward school

d. Degree of self-confidence . . ) — -

-

f. Lahguage facility

r

h. Independent work habits

i. Concentration ) o
- T N
. ‘\"\‘ . i ‘\. . v .
N P 32
n. ll \\ ﬁr .l
j. Background and experience % s

k. Parent's attitude toward child's %eadihg

1. Parent's acceptance of child

3

PR
/;lb.)
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Case Study

RN

- Ay

m. Estimate of home climate

n. Dther appropriate observations




Module $ R~002

Objective

The student will be able to gain insight‘inzo.the
behavior of five children based on a socio-gram.

Prerequisite

Completion of opjective observation unit.

Preassessment hd

"""'rfrnr

None

Instructional Activity’ ' .

1. Read the ditto from Zintz .explaining socio-grams and
their use.

2. Develop a socio-gram which would be appropriate at
your grade level.

3. Administer the socio-gram to your class.

4. Evaluate the results for your class, paying particular
attention to the five students observed previously.,

5. Comment on the socio-gram, including ways to change it
and its usefulness.

fost Assessment

7
’ /
Discussion with Leers.

Remadiation .

Reread Zintz - redo R~002 parts 3 and 4. Repeat post

assessment. K L




Module #R-003

Objective ‘ 0
P The student will be able to evaluate the reading achieve-

- mént of students using an informal reading inventory.

Prerequisite

>

None

Preassessment

M~
.

1. Define an informal reading inventory listing stgpsh%o
follow in preparing one and also suggesting the
limitations .and strengths of anr IRI.

2. Read Chapter 3 in The Reading Process.

3. Prepare a complete IRI.

4. Administer it to five students.

5. Interprét the results. .

6. Make recommendations for each child's, reading program
based on the IRI results on the report included in
this packet.

7. Administer the interest inventory attached.

Post Assessment

Analysis and discussion with instructor. -

Remediation o . !

s ) A Re-read Chapter 3 - resubmit the reading i%ventory with
results. ‘ )

A




.

From

Name

Ny 1,

i ‘ T "

: Kottmeyer, William. Teacher's Guide for Remedial Reading.
Webster Publishing Company, St.:Louis, pp. 37-39, 1959.

INTEREST INVENTORY AND' BACKGROUND INFORMATION

N

What do you like to do in your spare time?

What do you usually do right after-school?

In the evening?

On Saturdays?

On Sundays?

With whom de you like to play?

How many brothers and sisters do you have? ' )

How old' are they? : - 4 »

Do you-play with them? .

What kind of work does your father do?

Where? ' o .

—

Does youi mother have a job, too?

What?

If your mother works, who takes care of you when you come

-t

. '
)l i

homé from school?

Who gets your breakfast?

2 d

! “ ﬁ
Are there any jobs you are supposed to do regularly at home?

To which clubs d6~you belong? -

What do you do at your club?

How long.have you been a member?

Are ydu an officeP§ . ) ’ - -

) -
Do you go to Sunday\School or church?

Do you take any specinl lessons? - C

How. long?




Page 2
Interest Inventory and Background Information

[

7. What are your hobbies?

«

*) What tools or playthings do you have? .

Which do you like best?

Do you let other children use your toys?

r—
Is there any" tool or.toy youwwant badly?

8. Do you have an allowance? |

|

Have you ever earned any money? ~ How?

g/ What do you do with yoyr money?

9, How often do you go to the vaies?

# Wi;p,whom do you usually go?

'Which are the two best movies you ever saw?

Which of these kinds of pictures do you like best? Comedy,
Sad, Western, News, Love, Serial, Mystery, Gangster, any

otheX?

~

Who is your favorite actor? Actress? o

-

.10. . Do you have a television set?

'What are.your favorite programs?

* . ¢

¢
P 3
-

. . °‘How much time do you spend watching television?

11. What are your favorite radio programs?

1

‘How much time do you spend listening to the radio?

v

To how many programs do you listen regularly?

3

12. Have you ever been to a farm, circus, zoo, art museum, amuse-
; . /

ment park, concert, picnic, ball game, another city?
i 4 N e

B

-

1
(‘n




?

' rage 3 .

Interest Inventory and Background Information

13.

1“.

15.

Do you have a library card?

-

Have you ever taken a trip by boatyg train, bus, auto,

airplane?

Where did you go?

Where did you go last summer?

Do you have a pet? -

What? - ..

Which §chools have you attended?
Where?

Do you like school?
A»

What subjecté do you like best? ,

e
N

Which do you dislike?

Do you enjoy reading? S A

A L =

Do you like to have someone read to you?

How -much time do you spend just reading?

Do your parents encourage you to read at home?

What are some books you read at home? .

e

How often do yéu use it?

Do you get books from the school library?

How many books of your own do you have

What are some books you would like to.own? K Q

How many books are in your home? ' ‘f\\v

What kind of reading do you like best? History, Travel, Plays,

Essays, Adventure Stories, Séijﬁ:e,fPoetry, Noveis, Detective

Stories, Fairy Tales, Mystery Stories, Biography, Music, Art?
P

-

=

>




‘Page 4
Interest Inventory and Background Information

-

WHat newspaper do .you read?

What part do you read first? . ' .

Do you get any magazines at your house?

Do you read them? Which ones?

ra

What is your favorite magazine?

16. What would you like to do when you grow’up?

What would §our parents like youito do when you grow up?

v
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. SR Module $R-004 L

&

Objectives . ., ' 3
. ' Y e

?r‘l
A

¥

* The stddent will be able to demonstrate dlagnostlc skills
necessary'in administering standardlzed tests.

> N

Prerequ151te

None

Preassessment

- ‘ '
List ©ne achievement, one diagnostic reading, one I.Q. test
and one readiness test and suggest their limitations and
strengths.,

Instructional Activity

1, Read Chapter. 21 in ‘The Reading Process. Y

2. Administer to each' of five chlldren one diagnostic
reading test, one _achievement test, one I.Q. test
» and one oral reading test. ™
3. Record the results in detail on the report attached.
.(Include results of IRI's completed (stop after page 6).

4. Administer a readlng readiness test to a K or 1 student,
record the results “and 1nterpret the flndlngs.

Post Assessment

14

Reporting of pupil-data to peers. : s

’

’ Remediation

Conference with instructor.

(<
4
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1. Student's name
2

. Age

3. Birthdate

VN : ’

4, School

5. Grade Lével Status
v6. Date of Report L

7. Student Instructed by
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I Data from Testing Program

. < 3
‘A. Intelligence -

N
EY

:+ B. Achievement
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Module #R-005

Objective

The student will be able to dempnstrate the ability to
select suitable dlagnostlc instruments.

Prerequisite

None . '

Preassessment

None ’ |

Instructional Activity
. - |

1. Select the I.Q. test you feel is the best available ‘
test to use with the children with whom you are working.

2. Explain the criteria &ou used in making your selection.

3. Do the same for an achlevement test and a diagnostic
reading test. | | .

Post Assessment 8

Discuss your selecti
your instructor.

Remediation o ~/

A

ns with your group and then submit to

»

Re-do the instructional act1V1t1es with. guidance from the
instructor.

N

Review test data in Buros Mental Measurement Yearbook.

Y



T~

GENERAL“BEHAVIORAL OBJECTIVES - READING

e,
.
"~

The beginning teacher should: -

A. Demonstrate diagnostic skills through administration
and evaluation of several instruments.

> l:?%éelf-designed Informal Reading entory

2. - Durrell Anéiysis of Reading Difficulty

3. Diagnostic Reading Scales

.4. Metropolitan Readiness @r Murphy-Durrell Reading

- 2 . 5. Otis-Lennon Mental Ability Bests

%. Stanford Achievement Test

e 7. Gilmore Oral Reading Test
B. Demonstrate knowledge of the reading akills and
difficulties involved.

l. Word recognition
2. Comprehension - ‘ ’ ' g
3. Study skills |
4., Critical reading
5. d}ientagion
6. bral reading

C. Demonstrate ability to plan a program based on

diagnosis.
D.} Be able to list the strengths and weaknesses of
‘ approaches to beginning reading. - .
1. 1/t/a

2. Words in color
3. Experience charﬁé
4. Linguistic approaches
5. Basal series
6. Grouping ' ‘
Know and select wisely from materials available for reading
instruction. T
\‘1‘ B . ' R B .
02 \

~ -




MISCELLANEQUS

Spelling
Writing
| . Choric\Speaking
Questioning

Psycheological Foundations of Reading

Readability




Module #SP-001

\

Objective

To be able to teach spelling to a group of children with
all pupils being successful in learning a list of 18 words.

Prerequisite

None

Preassessment A

Write a description of the corrected test technique for
tedching spelling, listing advantages and llmlFetlons.

Instructional Activity

View the video tape and complete the spelling lessons
contained in that presentatlon.

Uang the corrected technique, teach spelling to a group
lass for the period of three to four weeks. Keep

accurate records and send results to your instructor.

2
Post Assessment

Prov1de data from spelllng tests that indicate success

ratio of students.

Remediation

Read Encyclopedia of Educational Research on SPELLING.

Write a report on“the recommendations of E. Horn as
outlined in that document.
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Module #W-001

Objective

To be able to manuscript or write (cur51ve) alphabet in
an accepted manner.

Prerequisite

None

Preassessment

£l

Presentation of all letters in manuscript and cursive
alphabet for acceptance.

-Instriuictional Activity

Reproducg the lgiterg of “the alphabet on a page of gqper
and mail to your instructor. .

Prepare a chart for use with children'usiné your own
manuscript. Have it evaluated by your téacher or team
leader. , ' - :

Post Assessment
Evaluation by instructor.

‘Remediation

Practicell! : ’ !

N\«
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Module #CH-001

v ! -

»

Objective . ‘ ,

To improve,ﬂbe oral presentation skills of a group of
elementary pupils.

Prerequisite

4 4

None R

/
Preassessment

None

Instructional Activity

1. . Identify a choral reading suitable for the age and
’ interest of the children with whom you are working.

2. Prepare an audio tape of a selected group or class
of pupils reading the. paper you have selected.

3. BAnalyze the tape and assist the pupils in choric
speaking with variations and adaptations as seem
necessary. Upon completion of these tasks, retape
the same selection.

Post Assessment -

Send both tapes to campus, the pre and posé readings for
review by your, instructor.

'Remediation‘

f.

'Find a selection on the teaching of choric speaking in

a professional text in Language- Arts and review éuggested
practices. Re-do the above. . g DR 4 :




. Objective. .

5
~ °

Module #Q-001 o .

o

The student ‘will be able to 1mpfove his ablllty to ask ' -
‘questiochs.’ ) P
‘Prerequisite ‘

None - S , o

}ieassesSﬁeht ) <0 .

~ .
Have someone record your .Yeading lesson. " Analyze 1t as
to levels of thlnklng requlred of students.

Instructional Rctivity i . ‘ ’ T .
ISR 4
1. Read @intz } pagés 8 - 12, \\\\

IS

2. Visit two classrooms and tape all reading groups.
3. Analyze the

_ uestions asked as to level of thinking
required of

students.

4. « Prepare a“reading Yesson and have it taped.

" 5. Analyzé the lesson as to level of thinking required of

<

. Post Assessment

s

Send your final tape and its$ analysis to your ‘instructor
for review. : : g

<

Remediation

: >
Write a review of Frank J. Guszak's artical "Teachers
Questlons and Levels of Reading Comprehenslon" Perspectives
in Reading; The Evaluation of Children's Reading 'Achievemdnt
(Newark, New Jersey, Internatlonal Reading Association, 1967)
pp. 97-109. =

Re-do the above, steps 4 and 5.

\ a
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% Objective - * AL . ' ’

. N ‘
j- : To be able to show an understanding of the psychological .Q&‘
5 foundations for reading instruction. .

N

Prerequisite . .

None

, Preassessment , : o )
° ’ Q° (\ .

None- - ,

&’ rl

. .

' - Instructional Activity )
¢ Read Zintz, Chapter two. (,.\ . :

1,. Explain how capacity, practice, motivation, transfer,
) forgetting, and understanding related to reading.

{’[ 2 “A
, % Post Assessment « o \
: A . o N ,
$ Remediation. - . s
< . . Cooe -
e * R N s ! ¢
S 1. Re-read chapter two - consult with instructor. -
. k" Q..,,. N . .
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D , * 3 /
\ Objective -
The student will be able to apply the Dale-Chall or
. readability formula to teﬁts. ‘
. Prerequisite } S
LY . i "‘ ~ .
. None . . € . ‘ s/ e
- * ) g <R ' /
‘Preassessment L ’: B o
: *
Deflne readability and’ outline a method used. ln.determlning j
the readablllty levél of a-book. y "
y o Instructional Activity » ' :

1. Read the handouts describing the readability formnlas.,

’

2. Determine the readablllty 1eve1 of the Gettysburg J
" Address. !

. 7
™ AL N g K , f .

.
+

3. Determine the reedability level of'a'ba9é1_text,f '
- several library books, and your é@cial studies text(s).

%,
-

° ! . -

3 . [ . oy *
s Post Assessment ‘ ; oy -.:'
b " R '
" Discuss the factors involved in the relatlonshlp of the
reading progrﬁm and other curriculum areas With regards, N
: “to readability of texts. e Syt
A . I .
LA ' ’Remediation ' ; . T R
¢ . ‘ } - iy . i "! i
: N N 4 ’ " " v 4 ’
Re-do the above. . ﬂi " e
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. . Objective . ' ' . |
The student will be able to show an understanding of the
‘needs of the rural poor. . {/
) _ . Prerequisite A .
t . . ,None ) ' o
. 4 - o
Preassessment - S i
None ' ’ ;
- Instructional Activity
"1. Read Zintz - Chapters 14 and 15. »
' ¥
+ 2. List specific needs of the children of your area that
" K are related to reading. )
3. Describe ways in which the reading program may be adapted
: to meet these needs. .
. .Post Assessment
v : » \\’ . !
Y - Remediation | : o
Ca, ‘\\ ) - z P - ) ‘
. e Re~read chapters 14 and 15 Zintz.
. ‘.\ \\ . . )
ot "% Review the strengths and weaknésses of different approaches
. to teaching reading and select elements you feel would be
) most helpful from any of the methods in teaching in your area. .
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