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Foreword
b

-

Exploring career alternatives, making career choices,.
and developing essential competencies is> a difficult, com-
lex, lifelong process with which many people have only
limited success. Yet, many peoplé could avoid or reduce ,
such difficulties by t1me1y development of identifiable
knowledge, skills, attitudes, and plans. - The Center has
undertakert, therefore, td develop methods, procedures,
and tools for school personnel to use in developing pro-
grams to assist young people in effectively acquiring
and applying the- capabilities they need to evolve satis-
:fying careers. )

This report on one project in the.larger effort des-
cribes the follow-up study of a curriculum unit, "Planning
Ahead for the World of Work," designed to aid secondary
school girls in making career plan consistent with their
interests and capabilities and with the realities of the
world of work. The findings of this follow-up study, the
findings of the original development and testing of the
.unit, and the unit itself should be of interest to teachers
and counselors of girls as welll as to researchers and to
,educatlonal planners developing cyrricula and guidance
experiences for these students. |

We should like to acknowledge the cooperation and
assistance of the students, facuylty, and staff from the
five school systems that partic pated in the field testing
and follow-up study of the unit/ and that of Dr.,Mary B.
Kievit, Rutgers Univer3ity, and Dr. Mﬁry Faith Tanney,
Unlver51ty of ‘Maryland, for thelr review of the manuscript.
Special recognition is due Louise Vetter, Alice J. Brown, -
and Barbara J. Sethney who conducted the pro;ect and °
prepared the report.

£

‘Robert E. Taylor ,
Directar
i /? The Genter for Vocat10na1 Education.
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’ Iﬁéreasing ﬁﬁ%bers'of,wqmen are entering an
the work force. Their reasons for working and
their preparationm for it are under serious study. Few studies.

3 _howeveTr, relate to identified student needs and/under-
- standings. Carecer planning for young'women muft now be
. stressed. Recent federal legislation_ intensifies the need
_- . for increased career planning-for young wome

reentering .
e extent of

i A follow-up ‘of, the original results of /A curriculum
unit, "Planning Ahead forvthe World of Work//' for high )
&\ school womén was conducted one year after the unit was
tested. The follow-up included 247 ofg}Ké original 326
home economics ,students who‘participag d in the study. At
the time of the retest, students werg in.the eighth, tenth,
and twelfth grades. °‘The conclusio concerning the retained
peffect of the unit were: .

1. Some of the gain in e experimental group stu-

. dents' objective kpbwledge of the world of work was

> , retained, but expfrimental and control group
R " responses were f0t significantly different.

he experimental group still had
ly-higher scores on the Challenge at-
cale than the students in the control

dent attitude response choices changed in

control group gained a desire for. economic

and extrinsic rewards in the twelfth grade
o that held by the experimental group.

nd maturity may have been responsible for

sc changes. o ™ .

e status level of students'.stated first oc-
upational choices tended to remain thé same, while
more students in the experimental group than in-
the control group felt they would ‘Continue to

work after stheir children.were born and also ‘after
their children were in high school.

gy,
.

™

. Recommendations for.use of the unit are:

1. Optimal use of the unit appears to Bé/at the ninth
. grade level. If used at all three gradeflevels,

. . R
o .

»




, v
g seveniﬁ gradaers would need supplementary -occu-
’ patiofial information, and eleventh graders would °
;§¥ need more information on women's work roles. .

2.s Teachers and guidance personnel can help extend the,
impact of the unit by updating the materials- when
. needed and by providing additional career explora-
tion and development activities for the students.

L
3. School ‘counselors may wish to use the unit in
group guidance classes. - i !

] 4. Revision of the unit would allow for inclusion of
- 5 boys in the learning experience.

S. Tt would be well to include parents, showing res-

, - pect for past, present, and future attitudes.
' . . o/

. \6. This unit .could be assimilated into an ongoing

/ career education program.

. v . §

. /// 7. More counseling information for career orientation

' of girls is now available and should be utilized.

v

At the time of 'retest, 20 percent of the ariginal group
were not available for testing; therefore, as further loss
would seriously endanger test validity, no additional follow-
up is planned. i o ‘

’

-
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" Introduction

4 ' The Problem

Both boys and girls can expect to be employed at some
time during their lives. True. Both boyséand girls are
equally prepared for their future occupatioOns False.
.Perhaps in the near future, the latter statement will also
be ttue. Presently, however, many changes need to be made
to balance the scales.

Girls need encouragement and assistance to properly
prepare for the myriad of jobs-becoming available to them.
The federal government is helping. Executive Order ‘11246,
as amended requires most federal contractors to “have an
aff1rmat1ve action program to encourage the h1r1ng and

. promotion of women in jobs where they are presently under-
represented.” Public law 92-318 will help girls and young
women as they prepare for jobs. The law specifies: /

T
no persons shall on the basis of sex be excluded
from participation in,.denied benefits of, or be
° subjected to d15cr1m1nat10n under any educatlpnal
program or dCthltY recelving. Federal financial .
assistance... (U.S. Congress, 1972 138). R

- Pub11c1t surrounding states' ratification of the proposed
enty siventh Amendment to the Constitution (the Equal
Rights Amendment) is also br1ngrng attention to the n/ed,
.for opening. new employment opportunltles to women

) Schools, part1cu1ar1y hlgh schools, have¥the major

— responsibility for career guidance of girls. New materials
for students must Pe made available to counselors and .
teachers. The cOrriculum unit, "Planning Ahead for the World
,of Work," and the related study and follow-up were designed -
to he1p meet the need for such materials.

OblgCtIVeS of the Follow- up»StudX

The study of career development is a priority area of
The Center for Vocational Education (CVE). 1In 1968, materials
were preparced for a curriculum unit, "Planning Ahead for the
World of Work,'" directed toward female secondary school
students. The goal of the unit was to bring about changes

>

11




in secondary school girls’ knowledge of, attitudes toward,
and plans for, the world of work. :

« <The objectives of the unit, stated in terms of changes -
sought in students' behavior, were as follows: -

1.. Students will have more knowledge about women in .
the work force as exhibited by more correct an-
swers to objective information items on a post-
test than on a pretest :

.

2. Students will show, by responses to attitude items, = .
more racceptance of the working role in their lives.

3. Students will llst different alternatlves for
choices of their occupat1ons ‘

4. More students,will indicate plans for rhe'future
which show work force participation at some time
in their lives.

5. More students will indicate’ that they have con-
sidered. work &1fe _expectancy projections for the

; total 11fe span.

The unip‘whs designed to provide factual resource ma-
terial on occupational opportunities past, present, and
future. Unit activities called for informational, at-
titudinal and career planning responses.

°

A research study conducted in 1969 sought to determine
whether the objectives 8f the curriculum unit had been met. \
The results of this study were published in Women in the )
Work Force: - Development and Field Test1ng of Curriculum _
Materials (Vetter and Se'ﬁney, 1g72{ - .

&gfollow up qtudy one year later was déemed necessary
in order to determine the retention level of content, at-
titude responses, and career plan responses covered 1n the

original study. ~ T

The one-year follow-up was conducted during 1970 with
the same girls then in grades e1ght ten, and twelve to

-‘evaluate the longer-term effects of the curriculum unit and .

to determine the feasibility of studying the cgreer develop-’
ment of this group of students pver a period of’years.

_/“ Specific objectives of the follow-up study wete to:

1. Determine whether students' objective knowledge
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of the world of work had _been retained over a
period of one year., ° L i

Determine whether students' ‘attitude reSponses had
remained constant over thg period of a year (and
if changed, in wh1ch direction). o
Detqrminé whether étudénts stated future, plaﬁsma
had remained gonstant over the pericd of a year
(and, if changed in what’ways). "7
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7 .This section {ncludes’a diggussion of the evaluation
instrument and a description of ‘the original testing and
the follow-up testing of the curriculum unit.

[ [ A ~ Tt
RS N ~

R : Lvaluat1on Instrument* ' ’

S .- . . -
PO . L I L ‘ ) *

=~ .. The 1n<trument used er folﬂow up* was 1dent1ca1 to that
Used in thé original _study! -Et-included sections.relating
to knowledge of work, attltudes toward wdrk, and career '
pléns Refer to Append1x A ﬁor a copy of the instrument.

1 . < .

Knowledge of Work - -

The knowledge of work section ‘included 40 multiple
choice item (Appendfx A, Part Two). Of the items, 25
offered four choices) 15 offéred two. Only one response
per item-was consdid¥€red to be the correct ‘choicéz Items
were scored\paes (1) or fail (0), allowing a p0551b1e score

- range from zero to- 40. .

‘Attitudes Toward‘Work

The 40 att1tude\1tems 1nc1uded the instrument (Appendix

A, .Part One) were developed in an earlier study (Vetter,
1969). For each of the 40 items, the respondent .was to
indicate the.extent of her agreement on a Likert-type scale
(strongly diagree, disagree, indiffernt or don't know,
agree, strongly agree). Within the 4Q attitude items,
there were five scales .(Economic Mobility, Role Security,
Intrinsic Reward, Challenge, Extrinsic Reward) af eight .
items eachy, Scores for each subject were summed over the]
appropr1ate eight items to obtain each'scale score. Thus
a subject's-score on any of the five scales could range.
from eight (strongly disagree with all items) to 40
(strongly agnee W1th all items).

The Econom1c Mobility scale referred to those circum-.
stances under which girls felt they would work after mar-
riage. It 1nc1uded itehs relating to basic necessities
(items 6, 11, 16, 26) and those relating to upward mobility
(items 1, 21, 5?, 36). High scores on this scale indicate
a contemporary approach to employment with ét;ong approval
of work after marriage. . . ys

3 .
‘. B
.

2
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The Role Security scale included items- relamlng to’

role identification (items 2, 7, 12, 37),. relatlonshlp to .

family* (item 32), men (1tems 22, 27), and work (item-17}.
Strong agreement, high scores, 1nd1cate the trad1t10na1 -,
position -- woman's place is in “the home.

Items included on the Intrinsic Reward scale pertained

to working with others (items 3, 23, 33), helping others e

(items 8, 13, 18), and being of use to society (items 28, 38).
High scores on this scale indicate strong agreement w1th those
statements related to helping people.

.

The Challenge scale contained 1tmes about opportuni-
ties (items 4, 9, 14, 39), running one's own life (item
34), and maklng one's decisions (items 19, 24, 29). Strong

(X' agrecment with these:items suggests a p051t1ve response to

| statements about independence and creativity.

The items on the Extrinsic Reward scale related to /.
attitudesAtoward salary- (items 30, 40), promotion (items )
§, 15), and benefits (items 10, 20, 25, 35). High scores ’
on this scale reflect p051t1ve responses toward salary,
,promotlon and benefits. .

°

, The sample was’ selected”fpom'pub11¢’secondary schools .
* in-Chio and Tennessee, Stf dents’ £fom both metrqpolltan and
nonmetropolitan locatloﬁs were 1nc1uded4 Alsa, it was .'ﬁ
‘_ﬂelt necessary that the totadl xap%e of ablety levels be |
Jinlcuded 1in the samplé from.gdch locaticw.’ 'The origmnal »
fleld tests was ﬁianned W}thln thesegilmrts ‘and-d’ thber -
of oggpf’genstralplng fhetors-ieagy,‘ﬁhe ﬁuﬂilngpess‘of
scho admlnas;ratdis mo'aIIQW'paftaqiﬁarlén—o&ithelr sk
schools, the Wil¥ingne3s. gf. teachens—to wartﬁcygéﬁe,;and tfe
M
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Future Plans
:;;.a .. Items in this section (see Appendix A, Part Three) ya
‘c&xered the areas of education., employment, and marriage, -
and famllz plans Fourteeén of the items were in the yes-.
no reipOnse eategory. There were 15 additional pretest , - L
. varied response-items\and nine add1t10na1 post-test and-’, VI
retest 1tems o AR . ) < ,%" j;
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srepresented.
getrved by one. racially integrated high school,

feeder junior_high schools.

,SOCIOGCOHOHIIC

.'_;

TN W
{

‘bopulation of 260,000.

tatus, was_selected.’

consolldated school.
in the f1e1d ,testing.

oﬁ seventh,.minth,.
in. grades elght, ‘ten;,

on pretest scores,
this area was riecessary.,
"test and the follow- upfwere
. numbers of students- shown in. Tdble 1.

"

<

~

Table 1

g

§

, hree school dlstrlcts were éelected to partlcpate'ih -
. the f1e1d testlng, onp metropolltan and two nonmetropolitan..
etrop011tan commuriity had a
f thc nonmegropolitan communities had a populatlon
"’"Of k9 000, the other was a rural communlty

) In the metropolltan communlty, the .city’ superV1sor of
ie economics.aided in the selection of four racially

, 1] tegrated urban. schools (as .opposed to .inner-city or-

/ S burbdn) with the entire range of soc1oeconom1c status
One .0of the nonmetropolltan communities was
with four
One of the Junlor high'schools,
Aﬂllch was 1ntegrated and represented thé entire range of
The other community

" fhas an all- Cauca51an student populatlon served by a rural,
-Thus, seven schools were represented

;- fn each of the partlelpatlng schools, administrative
oy con51d6rat10ns necessltatcd the -use of regularly consi-
NENRRE 4174 d~home economics classes, although it-i
unlt {s appropriate £or all secqndary girls. -
'folldw -up study was orne, year later, the original sample =~ ..
and éleyérnth’.grade students;were then-
and twelve., Ve .

Afterﬁtestlng the Communlty-SLze varlable for ‘effects .~
it was concluded that .nd®distinction in
. The data from the original--fiéld
therefore, analyzed- for thef‘

. Number of Students in Partitfpatingfﬁlasses S

AN
~

S\ e
N Original

s\
G{ade Level . Exnerimental

Study

Experimental

oY ?
,j%Eieventh

87
93
31

1
72
19

162

\‘dentrdf:
3, v
3
R 35 .
.60
200
NN
115
1o

felt that the

Follow—up

L oew] .
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Procedures . , ‘ i

H

- {4
Project staff collected data for the fo¥low-up re-
west in March and April 1979, using a standaﬂd,adminis~,

tration procedure. The retest occurred ome yeaw after admin-

istration*of the pretest. -For the experimental Lreups,
the pretest had immediately preceded the curriculum’ unit
. with the pest-test following completion approximately two
.weeks later. For control groups, the pre-and post-test /P
" administrations were at two-week intervals. ‘

Analysis

Knowledge of Work Attitude, Scales, Planning Items.
The etfects of grade Tevel and of experimental versus
control group membership were analyzed for pretest, post-
test and retest scores using a two-way analysis of vari-
-ance which allows for unequal frequencies (Winer, 1971).
An analysis of variance of the preptest scores of stu-
dents participating in the pretest, post-test and retest .
revealed no significant difference. ' __—

Reliability Estimation. Two reliability estimates
wére obtalned. Reliabllity was estimated for knowledge
of Work and for each attitude scale by the test-retest
correlations of the control groups over an interval of .
two weeks. Internal consistency reliability estimates
(Kuder-Richardson Formula 8) werg made by reanalyzing the
scales developed by Lee, Ray, Vetter, Murphy, and - o
Sethney (1971), using the shortened forms developed for

this study. , \\ \\ o

\

Reliability estimates for the knowledge of work
test and the five attitude scales revealed a reliability
range from .49 to .71. The internal consistency esti-
mates for the attitude scales were higher than that of the
knowledge of work test, most porbably because several
- *dimensions were present in the latter test while each of
the attitude scales were developed.as a single factor,
The pretest - post:test correlations, based on the res-
ponses of the control group, may have been lowered by
effects of the ‘pretest if it stimulated some girls to
" consider plans’ for adult life, even though these students'
did not participate in the unit. \

* »

. —— \
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" Results _

Results of the follow-up study are presented in thigs
gection. - Discussion will focus on follow-up results and
how they rclate to the original study.’ 2

The means and standard deviations for each of the
scales ate’ presented in Table 2.  Table 3 presents a~ sum-
mary of pretest and post- test analysis of variance re-
sults for the original group of 326 students, and a summary
of the retest group results for the reémaining 241 students.
The analyses of variance tables for the two groups are-
available in Appendix B. The results will be discussed
with reference to the unit objectives in order to paral-
lel~ the origiqgl report (Vetter & Sethney, »1972).

’. o

Objective 1. Determine whether students' objective
knowledge of the world of work had
been retained over a perlod of one
year.

In the original study, substantial gains in know- '
ledge of work pdst-test scores were noted in the experi-
mental group for cach grade level. The control group
remained at its original level. The significdnt.-dif-
ference between scores garﬁed in the post-test was lost
in the retest; however, there was some difference and
it is positive. This result was to be expected as learning
curves tend to level out over time. Eighth graders -in the
experimental group retained a gain of three points from
the pretest through retest; tenth-'graders, two points;
and tfwelfth graders malntalned a three-point gain. ,

The significant dlfference by grade level malntalned

atb ough the pre- and post test were also lost. Durlng
ghe year follow1ng ;he pretest, those originally in the
eventh grade had gained enough information about the~
world of work to elipinate any significant difference
between grade levels., It is possible that prior to the
‘eighth grade, students are not ready to assimilate such
information -or that such information is not provided.

ObJectlve 2o Deeermlne whether students' attitude respOnse
choices had remained constant over the period
of a year (or if changed, in what directions).
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In the retest “only one of the five attl/ude scales!’
revealed a slgnlflcant differente between th xperlmental
~and ‘control groups. This occurred in the C llenge scale ' ’

where a significant difference had alsg apﬁeared in the —
., post-test,with the original completie grdup of students te
The experlmental group was mor pen -~ ob opportunities hd
and challenges. . This sugge: that the potential was ) _ S
. there, but before participgfion in the. unit, vﬁese students *

. never realized that they,ias girls, could. feel, at way. o
‘In the course of their study, these students wgre exposed
" to possible careers they could follow, and those that

women actually do follow: Learning thls in school served .

, ‘to add a stamp, of approval to such careers. This ex- - |
_ perience was not avallabl he control grOup af///// o
. By grade- level comparison concexnlng the th lenges . -

of work, the mean scores of twelfth graders "in} the ‘
experlment held up, whereas, those of the control group ‘
fell considerably.’ i . J —_ .
. Douvan and Kay (Cook § Stone, 1973, p,42)i'studied . . o
girls between the ages of 11 and 18. " Thei nationwide

study was’ concerned, in part, with adolescents' vhlues

and aspirations. Results indicated that the yjou unger

)
girls were more concerned with personql ach1erment and

self-development, whereas, the older girls 1ncreased s
their interest in marria%e and motherhood. )

. In a study of 1,237 glrls and young women{, Matthews
and Tiedeman (1964) also noted that att1tudes%concern1ng
careerx andfmarr1age affect a girl\s 11fe styl% in various -
ways at v7 ying developmental stages. They fi:nd a . '

h1gh school (from 13 to 3 per cent) ... the high
. school group differfed from the junior high group
spegifically in a greater acceptance of marridge.
(p. 583) - ’

ZfOp in career commitment from junior ‘to senior

- 1
Th twelfth .grade comrtrol group retest appears.to

- support/both these studies.. By exposlng the perimental

group to actual jdb poss1b111t1es “the usual loss ‘of .

. interest during this period was avo1ded g S !

' a . v
The slgnlflcant d1£ferencé between experimental and

control groups realized in the post-test for Bconom1c \
Mobility was lost in the retest. The experlmental group
malntalned only a slightly higher "interest jnjeconomic -
‘mobility. At the twelfth-grade level, ‘the control group
conslderably increased the1r interest in work»after mar-

3
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. riage~while the experimental group maintained their same
. degree of interest. This increase off-set the overall
, difference between groups. As twelfth graders are ap-
> ' proaching the average age to marry (20.2 years), it is
..possible that all studgnts were developing a concern ,
&fSn‘Gonditions under- which they would work if married.

o
-

© ° ,Retest,scobres for the twelfth grade showed that
students in the control group had considerably increased
their intérest in extrinsic rewards while the experi-
- mental student group remained at the same level. This
« s may indicate that interest in maney increases with age
independent of classroom instruction.
The significant difference revealed on the.pre- and,
- Ppost-test between grade levels concerning-Role Security
" was“lost in the retest. It appears that for this one ) '
category, the ‘loss of subjects did affect the  results.
The variation ih respohses was greatest at the twelfth :
* « gradg level where there was also the largest subject 1loss.

)

]

- L3N

: * In. all other aspects, these findings a yeamslater ] i
tend to support those found in the original study: ' N
Students participating in the curriculum unit .

w . = . f .

. , g
. ...showed more acceptance .of the working role where
L . e it related, to.circumstances under which the res- °

‘pondent would work after marriage, such as working

~, after marriage to have mqney to buy a home, and

ve where it relates to the challenge of.the working

e " - role, especially in-relation to independence and
: creatiyity., Students did not change,significantly . -

S their responses to items about the traditional

: ‘rdle-of women, nor their responses to the intrinsic )

e s ».reward. of working ,(Vetter § Sethney, 1972, ' L
e o Qj).l’g). .. R ] . ’ .

.
. P . |

) Objective 3. . Determine whether students' stated future.
s IR * plans had remained constant over the period -
. . | of afyear’ (or if changed, -in what ways).

K

. s .Studeﬁt%' first occupational choices (item 99) ‘were P
. PN . :
categorized into scven status. levels (dne for 'pro- -
.~ ~fessional to|seven for unskilled labor) (Warner, 1960).
. Throughout the testing, no signiﬁicant difference between = .
] eéggrimental and control grbups was reached. For the
. post-test a ;01 significance leyvel was noted by grade
. ° level. At the time of retest the difference was still ’
signifiecant at_the .05 level. The major ¢hoice change
dppeared at the twelfth-gradeslevel. This suggests a .
o decY#ne in expectations as students approach the actual

P . , .

o
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work situation. It may welﬁgbe reality-based in terms
of clerical opportunities being more abundant than

.

others. . ) .

3

The interaction between the experimental "and control
. groups remaianzgignificant in the retest. It is 'pos-
sible that the €xperimental group continued to main-
tain ‘higher expectations than the control group. The
curriculum unit could have interfered with the decrease
of career expectation for tenth and twelfth graders.

~ Both experiment®l and contro} groups continued to
feel the same way about’' whether they would work at all,
work after high school, and work-after college or other
- education (items 83, 82, 86). There were significant
, % changes in students' outlook between grade levels. Both
groups had much higher expectations to work after . high
school, from 58 percent to 88 percent at the twelfth
grade level. This:increase was probably a result of
twelfth-grade students 4€rom both groups deciding not to
further their education, either by college or other
post-high school studies (retest item 96). These?
students did reveal an jinconsistency in their answers °
“regarding further education, as 58 percent had indicated
that they would work after completing further edeagion
“(item 86). Thus, the twelfth graders were still’ am-
' bivalent about plans for additional education, or they
may have theorized "if I were to further my education,
I probably would/would not work." : ’

Grade level continued to reflect changes in attitude '
of students to work after marriage until arrival of their
. first child (item 88). In the eighth and tenth grades
‘ Yespectively, 72 percent and 68 percent of the students
felt they would continue to work until then, whereas
93 percent of the twelfth graders felt this way. The
older students secemed to assume that this would be 4
natural progression of events.

Interestingly tnough, there were considerable changes in :

"the attitudes of participating students in the timing of
work after children arrived (items 89, 90, 91, 92). Post-
test responses indicated that the experimental group had
earlier favored work after children had begun, K school and

. after children were:grown. These times continued to be
favored in the retest. In addition, twelfth graders in
the experimental group increased their willingness to
work after- their’ children were born (item 89) enough to
create a significant difference between the experimental v -4
and contrel groups (see Table 2). A significant difference . . ﬁ

] S -
P
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was also. noted in item 91, interest in work after children
had reached high school. It appecars that the intervention
of the unit helped the experimental group 'to gain interest
as would be expected by the results of the control sample.
Three-fourths of the twelfth-grade experimental group
thought they would work when their children were in high
"school, whereas only 14 percent in the control group thought
they would do so. )

The difference "between groups are more visible comcerning
work after children than the overall idea of work itself.
This may rcsult from the fact that almost all students,,
control and experimental, planned to work at some time in
thgir'lins. And, after exposure to the unit, more students
decided "they would work during various stages of child L . \
rcaring than did those®without such exposure. ° Y .

The number of Wygnges on the part of the experimental
group in the post-tes and retest concerning work after
children arrive strongly suggests that the unit presented
thé possibility of work under these conditions. In most -
instances; this interest was most evident at the twelfth-
grade-Tevel. This further.suggests that at the eleventh-
and-‘twelfth-grade levels, students having exposure to such
information are more open to the idea of a career or at
least long-term work: . ‘

fﬁ the post-test, experimental students were asked
if they Baq changed their occupational plans since partici-
pating in thg curriculum unit (item 102). In responding,
43 percent Jdf the students in the seventh grade, 30 percent
in the ninth, and 48 percent in the eleventh’ grade said
Hyes . "

One year leater, both experimental and control groups
were asked about those changes (item 110). Overall, ap-
proximately 50 percent of both groups said they had changed
,occupational plans (experimental: 58 percent, eighth grade;
44 percent, tenth grade; 54 percent twelfth.grade; control:
43 percent eighth grade; 57 percent tenth grade; and 55
percent twelfth grade). Students in these age groups tend
to vary their occupational plans. For this particular
sample, the unit did make an appreciable difference.

As for who may have influenced any changes in occupa-
tional planning (item 111), most students -- experimental
and control -- indicated that friends .(experimental, 14
p ent; control, 13 percent) and other (experimental, 20 °
pergent; control, 32 percent), mostly boyfriends, were most
influential. "P&rhaps it is worth noting that students )
identified "boyfriends'" separately from '"friends." ) .
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pi " Conclusions and Recommendations

A

Conclusions reached after comparing retest data with pre-
and post-test data are discussed in terms of the objectives
of the follow-up study. Recommendations #dr continued use
of the curriculum unit and continuing research are also
dlscussed .

Conclusions ) : .

-

J
(oncernlng changes students have made since the post-
test in terms 6f meeting follow-up objectives:

\Some of the galn in the eXperimental group students' .
objective knowledge of the world of work was retained, &
but experimental and «control group responses were
not 51gn1f1qant1y different. x

- [
" ‘v{?

e

2. a, Students in the experimental grodp still had

.
.

significantly higher scores on the Challenge 'ﬁk

attitude scale than the students in the control

group. .

b.. Other student attitude response ch01ces changed
3 in that the control group gained a de51re for
economic mob111ty and extrinsic rewards in the
twelfth grade equal to that held by the experi- :
mental group. Age and maturity may have been ‘
responsible for these changes. :

3. The status level of "students' stated first occupation-
al choices tended to remain the same, while more .,
students im the experimental group than in the con-
trol group felt they would continue to work after
their children were born and also after their child-
ren were in high school. . .4

[y

There appears to be.little material comparable to the '"Plan-’
ning Ahead for the World of Work" unit available to students
and teachers. Yet, a need and desire for_such material does
exist. More than 4 000 requests for coples of the curriculum
unit were filled by CVE. Also, some state supervisors re-
printed the unit and distributed it to schools throughout

~
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their states. An.updated version of the unit, containing -
more recent information about the wored of ‘work, is available
through CVL on a cost-recovery basis. s -

»
AY

Recommendations
For the most part, the following recommenaapfons suppoft'
those offered at the conclusion of the original resentation
&f the curriculum unit: . « .

-

\

1. The ninth-grade level appears to be the Best time to
offer this unit. These students are in the progess N
of making educational decisions that seridsysly ffggt
career decisions. [Information such‘as, thatheffered ,
in the cyrriculum unit can assist students in their.
planning. "As 'seventh graders are not quite to that -
decision stage, guidance material for them should

" emphasize occupational information.  Introduction
of such a unit at' the tenth and eleventh grades
would need to expand its focus to include concerns
about- the variety of roles of adult women.

TeaCﬁéRiéif? guidance personnel are encouraged-td\
Strengthen<the impact of this brief unit by dis- -
seminating career information by way of buldetin/
boards, necwspaper clippings, and class discussions
with outside resource persons., * -~ - ‘
. P : S G
) Sch®ol counselors could help provide learning :
magcrials,smaintain current career-literature files,.’
and participate in tcaching_ the unit where appropriate.
* Schools having group guidance classes could itilize
.this unit to their advantage. DA

s

As boyé‘mustiupderstand ﬂheir'fufqre working’ roles 7
with ‘'women co-wdérkers and family roles with working
wives, they tould benefit from participatidbn in the
unit with slight‘revisions, n <

[
NS ‘s

‘o 4 .‘ L K )
Parental involvement could help both parents and:+
students to respect each other's outlook- -while
gaining an understanding of how things were and how

they g@re changing’ , C o,
In.accord with the widespread concern with éarebr
¢ducation, this unit could prove to be a useful “

\

.

addition to an existing career program.®

-

-




- 7. Counse11ng materials are now available to assist ,
. both counselors and teachers better punderstand
career orientation for girls. 'Such publications
include: Counseling Women (Cook § Stone, 1973),
Girls and Womew over the Life Span (Matthews,
Feingold, Weary, Berry, & Tyler, 1972), "We are
Furious (Female) but We Can Shape Our Own Develop-
.. ment' (Hansen, 1972), "A Framewark for Counseling
»+ Women" (Schlossberg, 1972), and uxpandznq Opportu-
nities for 6irls: Their Special Counse%&nq Neeﬂs
(US Department of Labor, 19709,

S s \7

~
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, PLANNING AHEAD - g

: FOR' ' ’ ,,

: . THE WORLD OF WORK

\ - S ]

(% >

llow do you -feeél -about work?
What are your plans for emplqyment?

working?

L4 S e s ¥ -
v
pyS
/7
.
:
o~
T 4

What do you know dbout
We are asking

you to answer a numﬁbr of questions’ which will be helpful to

you and to the peoplq who help
work. , v

.
.o . ..
: A ‘ }
- ”
:

+  The

qu tLonn&ire is d1V1ded -into three sections.,

stﬁdents make dec1s;ons pbout

You

will be marklng yOoUE . ANSWeTS or the separate answer sheet.:

Use the specid] pencils prov1ded

spaces are-im-groups of-five.

Notice that~ the answer
.After answeéring the first

~five quesfkons, gc‘tO/fhe top of the second column to find

the spagé-ro-mark your dnswer te question six.

Be sure

you mark theﬁhquer for .egach questlon in the spaces prOV1ded

for it. ™
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N PART ONE
DIRECTIONS: _ S )
’ For the following statements, decide on the degre® to
which you agree or disagree with each statement and then mark
that answer on the separate answer sheet, This should be how
you personally feel about the stitement, not how you think
other péople feel. - . ' R
Example: .
Statement: Work is a lot of fun.
N Possible an5Swers: A. Strongly disagree
e . B. Disagree .
7 €. Indifferent or don't know
D. Agree
q@; “ E. Strongly agree
- »’{'L.»: Toa T . N i
SR S Choose the answer that comés the closest to the way you
- d

- % feel about the statement.and mark it on the separate answer
,$%%§§3Q$heet. If you "strongly.disagree" that work is a lot of fun,
v’ "’$' .

{27 ‘ybu would mark A as-the-ahswer by .filling in the space under

2 - WG withothe spetTal? pencil.

N

. -t
v

R R S :
. “Example: .A. B C. D E
RN e I I N I N A Y :

1f you ”déreé“?that work is a lot of .fun, you would mark D

as the answer by-filling in the space under ‘D with the spec-

ial-pencil. _ "~ o ' '

Example: 'A‘n.-f cC D E ™~

| \ IEATRRTER BT RN
Answer every statemént. Work quickly. Do not WOTTY.'or puz-
zle over individualitems. It is your first impressions, the
immediate "feelings!’ that we want." Read each statement
carefully, then anshér,;t quickly and go on to the next dtem
immediately. If you haye any questions, raise your hand.. "

~_

~

.
R
» 4

DO NOT TURN THE PAQE UNTIL YOU ARE TOLD TO DO SO.

\‘?
v
{
~
S
{i




EETAN

10.
11.
12.
13.
14.

15.
16.
17.

18.
19.

. ' ' PART ONE ‘ o

A. Strongly disagree
B. Disagree '
- . €. Indifferent or don't knowl
D. Agree
E. Strongly agree '

I would work after ‘marriage to have the money to 11ve ‘in
a better community. .

Women who have jobs gre not really happyn

Workingwwith others would be an 1mportant part of a job
for me. ¢

A cgance to work with ideas is the idﬁal'kind of job.
A job should have good opportunities fdr promotion.

I would work after marriage to have money to buy basic
things.

1]
. - Woman's place is in the home.

.  Opportunities to be helpful™o others in my work are

important. )

b .
A job that gives you a chancf to create something new
is the best kind of job.

Good fringe benefits would be one thing to look for in a job.

I would work after marriage to have money to bux‘e§sentials:

Women are too iridependent today. e

<

Being of help to people would. interest me.

A chance to_show inventiveness in meetlng new problems

&s\;mporfant
A job should have opportunities for early promotion.
I would work after marriage to meet financial responsibilities.

Most’ womzn are not 1nterested in chances to help others
throggﬁ’ /;ob ,

\' ,‘, . 9
Héiplng people who .are less fortunate is 1mportant to me.

.

Women should make their own decisions. ‘ / _
R . ‘e
— . - 23
. ‘ . [}
sy .
2 - 31 :
Rty



35.

36.
37.
38.

39.

40.

.
RS

&

KetiTement benefits ‘would have to be satlsfactony in, order
‘for me to consider taking a job.

"1 would work after marriage tO“have~money to buy a home.

Most. men are not interested in chances to help women advance
in a job.

Working Qlosely with people would interest me.

The thance to superv1so activities is an important part
of a job. .

Work $cems important to:th‘people who are doing it.
\\\ ~ :

I would work after marriagefﬁq;have money for daily expenses.

Women are trying to imitate men. (/ ; *

Opportunities to be useful to society through my work
are 1lmportant.

ttaving influence on groups is important to me.

. . Making money is the best thing about having a job.

Women may hold jobs after they are married to buy more
things for home and family.

Parents should encourage the idea of marriage and home-
making (rather than working) from childhood.

Working with people is preferable to working with things. ‘

their own.

. . Married wo?g? should hold jobs so they can héve a life of

Status symbols (such_as a personal offlce) make a job .
more attractive.

[ would work in order to help put my children through college g
Most women dlsllke smart “Women.

A job gives you a gpod opportunity to mi?t people.

A thance for self-expression is a good reason for taking
a )ob . =

Opportunlty for lncrea51ng salary is an 1mportant feature
of a job. . ’
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DIREC

PART TWO

TIONS: ‘ ‘

Choo's
shect.:
same
ques,

There is one right answer for each question in Part Two.

e onc answer for each question and mark it on the answer
Make sure that the number of the answer sheet is the

as the letter of the answer you choose. Answer every ¢

ion.

'Qucstions 41 to 65 have only four possible answers rather

than the usual five. "Use only the first four spaces on our
answer sheet to answer these questions.

' hohnoh b

41. When oneg is thinking about the occupation she might enter

‘as an adult,

if her interests, abilities, and preferences
did not limit her, approx1mately how many different jobs
could she choose among7 .

A. 300 \ -~
“B. 3,600 -
Cc. 530,000 K
D. 300,000 . -
42. ‘The._median salary income (half earned more, ‘half earned
less) of full-time male workers was $6,195 in 1964. What
would you expect was the median income for female workers
in that same yecar? .
A, $3,859
B. $4,285
C. .$6,497
© D. §7,138
43. Approximately what percentage of all women are employed

full time in the United States?

A, 20%
B. 35%
C. 509%
D. 65%

L4 ) ' ’

RS . - ' -

Ty ' L




Lo
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44

~—

4.

46 .

48.

49,

. -~ !

About how many. women would you estimate are in the labor
force?

1

A. 260,000 . .
B. 2,600,000 -
C. 26,000,000 e

D. 260,000,000

Of the four groups below, indicate which educational group
nas- the largest percentage of the women in that group
cmploycdcfull time. g

A. less than high school education

B. high school graduate .

" C. college graduate 3

D. education beyond college

Look at the four age groups below and indicate which group
has the largest percentage of women employed full time (both
now and in projections for the 1970G's).

A. 25-34 years old

.B. 35-44 years old

C. 45-54 years old

e

.D.  55-64 years old , .

-

What percentage of‘girls in your age brackef[wili'probably
be married by the time they are~19 yeaxrs o0ld?

1

A, 25%
B. 45%
.C. 65%
D. 85%

Of thosergirls in the 18-19 year age bracket who are married;
what. percentage would you expect are also working?

A, 18%. , . o x
B. 28%
C. 38%
D. 48%

What is the average number of years that a woman can expect
to spend in the labor market?

A. . 4-6 years > h

B, 8-10 years

C. 14-17 years ]

D. 20-25 years ’ >
26 ‘ , 94




50.

51.

52.

-

53.

54.

55.

Considering all the women who are working whic¢h of the fol-
lowing categories of educational achievement would account
for over 40 percent of the total?

A
B.
C.
D.

Among married women in the labor force, the age group
represented in greatest number is:

A.
B
C.
D

Over 65 percent of the women employed in clérical positioﬁs
have completed how many years of school?

A.
B.
C.
D.

Which of the following occupatlonal areas has the greatest

8 years of school completed
9-11 years of school completed
12 years of school completed
16 years of school completed

18-19
20-24
45-54
55-64

9-11 years of school
12 years of school
13-15 years of school
16 years of school.

employment growth projection for the 1970's?

A,
B.
- C.
D.

How many girls of today will work for money at some time
during their lives?

farm workers
sales workers

non-farm laborers
clerical workers

A. about 1 of 3
B. about half

C. about 3 of 4
D. about 9 of 10
In 1964,

of high school was $1,650.

/-——-\

the* median yearly income of girls who dropped out
What would you expect to be.the

median yearly income for high school graduates?

ler N Rovil-2

$2,060
$2,400
$3,050
$4,500




of

o\
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" 59. When do women make occupational deciéioﬂg?

561\ In 1964, the median yearly income of girls who, graduated
+ from high school was $2,400. What would you expect to be
,Zhe;median yearly ‘income for college graduates?, =

E] B i

C$3,000 s P

B. $3,900 : ©o .
. C. $4,400 ,

D. '§5,500 © ‘ :

‘ &
57. The average woman worker today'is .

A, sinéle and 28 years old

\\ " B. .single and 41 years old
’ C. married and 28 years old . .
, D.. married and 41 years old (

.IS8. More women are working today than ever ‘before. Which of the

following is (are)’ the reason(s)?

less time is-needed for housekeeping

higher family costs for education, health, etc.

women "are seeking the right to choose what they will do
all of the above ) A ‘

N Rovis-2

“only :in high school or college
when they take a job

when they have children

all of the above -

o

60." Projected employment growth is more than average for which. -
occupational groups?

A. professional and teghnical workers, service workers,

> * and clerical workers i 2
B. professional and technical workers, managers, and .

© . Operatives . , L

C. service workers, sales workers, skilled workers 3
‘¢ D. clericgl workers,. sales workers, farm workers )

>4

61. In which three occupational groups:did women represeﬁt over
50 percent of total employment in 1965?

L4

k4 0
A. professional and technical, clerical, sales
B. «clerical, private-household workers, .service workers
C, mdnagers, operatives, and service workers )
D. .sales, services, craftsmen k ’

o - A -

A -

LN

N
k)
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.

‘A,
Bq
C.
.

.

o

'school counselor.

o
Looklng ahedé/Z; 1975 1nd1cate about what percentage of

<62,

- womén b%;#/en 35 and 65 will be working or lookimg for work.
" A. 'about 25%° ’ )
7B, nearly 50% ’ ' .-

«. C. “abouf 75% ,
D. nearly 90% N ' ' AR S
63. ilSw many differént types of jobs are you likely to have
., during your years”of employment?
A. ‘only onée -
. B. three or four- L]
C. eight or ten ‘
, D. dozens

64. *When Qillwyour occupatienat education be finighed?

‘ ' ‘ : ' R

" A. when you graduate from high school )

B. when,you finish a vocational program
C. bnce yow begin your first full-time employment
. D. continuing education will be required to meet the
Pe challenge of change in the world of work
5.

Worthwhile sources of occupat10na1 information include

Y

"school and public libraries
frlends and relatives .
all.of the- above

e
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DIRECTIONS:

]

¢

N

Questions 66-80 haVe.o;}>\two possible answers.

-

Use only

the first tyo spaces on your answer sheet to answer these
questions.

-

number of people employed?

)

In the following pairs, wlich occupagijn has'the largest total

66. A. telephone operator ) \ "

B. airline hostess
67. A. phyéical therapist

B. nurse i
68. A. saleswoman K

B. fashion ‘coordinator -
In the following pairs of occypations, which requires the most
education: ' ‘ :
69. A. librarian }‘

B. surgeon

s /

70. A. airline hostess ’

B. dietitian
71. A. typist : .

| © B. registered nurse .

72. A. sales clerk v Lo

B. laboratory technician B
73 A. beauty operator . . :
. high schpol counselor® T .
N ®

A
»
l,’ ‘
2 -
30
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DIRLCTIONS:

3 \ : 3

g

\ . : ‘

The following questions can be answered with .yes or no. If
you decide the answer is 'yes,' mark "A" beside the item number
on the answer sheet. If you decide the answer is '"no,'" mark "B"
beside the item.number on the answer sheet. ~Be sure that the
letter you mark is the same as the answer yol1 those. Answer
every question. Use only the first two answer spaces on your
answer sheet to answer these questions. ,

Remember - A. yes .
B. no ) , \\,

.74. The majority of women employed as professional workers have
completed less than 12 years of school. -

.+ 75. The majority of women employed as medical and ather health
workers have completéd at or above 12 years of school.

76. Summer or part-time job experience is helpful in flndlng
work later. '

77. An individual needs to make an alternative vocational plan.

78. It is possible for a woman to successfully combine roles of
. wife, mothe?; and worker.
79. There are employment opportunltles for women in jobs that
y are often considered men's work.
80. A study of occupational employment projections is a'good
way to get some idea of which occupatlons will offer the
best job opportunltles in. the 1970's.

°




DIRECTIQNS:

PART THREE =

)

»

For statements 81-94, mark A if the statement applies
you. If it does not apply to you or if you don't know or
aren't_sure, mark B. :

Q&o

’

Yes, this statement applies to me.

B. No, this statement does net apply to me
(or) I'm not. sure : . .
(or) I don't know Lo

n

Statistics ‘$how ‘that 90-95 percent of all American wbmen‘

marry and that

about one-third of married women are working.

¢ Assuming that you will marry some time, which pattern(s) would
"You plan to follow in your life? ‘ oo

8l. I plan to marry right after high school.

82. I plan to

83. I have no

84. I plan to

¢

work a couple of years after high-school.’
plans to ever be employed.

marry while I'm still in college or 5ome kind .

of occupational educatidn.

85. I plan to

+

86. I plan to
education

- 87. I plan to

88. I plan to
our first

89. I plan to

marry right after college or other education

beyond high school.

work a couple of years after college or other
bey6nd high school.

quit work when I marry. v

continue workiﬁg after I marry until.we have
baby. : - '

return to work as soon as poésible after -my
N

children are born.

90. I plan to
91. I plan to

92. I plan to

their own.

<
1

work after all my children begin school.
work aftef~agi~my children are .in high school.

work when my children are grown up and on

93, I definitely do not plan to marry.

94, 1 plah to work continuously after completipg my education.

32
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DIRECTIONS © . . , L oo
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. . . ~
¥ Check or write in the correct answer for you. Be.sure to
' put Your name on this'page and the next page. oL L

3

95. Do you have plans for education following high school?

_ .
~
*

- Yes No :
-_— T . - v e
If your answer is yes, please check the choice you have v
made. ) . . N
L ‘ junior college B ST,
) four year college or university . T e~
: business or commercial school. : . R

cosmetology (beauty) school .
nursing school (2 or 3 year registered nurse program)
other. (please speclfy : . )N
5 ) t i T T
96.° What are your plans for working after you graduaté from A
high school? ' “dgr T B
i o X "“‘ . - .“_»-\_\‘/
) begin working immediately . ' . ,
' begin working after further education or training /)“’
) do not plan to work’ A T .
uridecided & ‘ . T

97, What are your plans for marriage? o,

%. - ‘
following high school graduatwth R "
- following further education or training - . . v
: after working at least two years - :

e 4 no rglans for marriage . . 1
e undecided: ) - :
P

A/
98. What job would y 1iK& to have when you™* %1rst start

working? (examples of jobs 1nclude s€écretary, waitress, . . g
, nurse) < ] . T8 S
RS T ey N . ot 'f” . [

N 7. <;\ . ) S Y
* . ¢ » . , . -"'

N N . - > ” 4

N . - ]
» - - . 9 4 - -
’ ‘ o o °
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99, much do you think you will be able to earn when you get
; the job you chose in question ‘987
>~ $2,000 per year _ ' ‘
$3,500 per year . g }/
$5,000 per year .
$10,000 per year : _ ‘
m. : ’ R . :
100. low much education and/or training will you need to get the
job you chose in question 987 . '
. ‘ <
. less than high school graduation
high school graduation v : .
high school graduation plus some further education
four years of college
on-the*job training
101." lHow many *‘children would you like to.have? Y
102. Tliag your mother worked outside the‘hoﬁe?\_‘ T
103. Is she working now? R . 5
104.  What does (did) she do? S )
- - SR
.105. What &is your father's océﬁﬁatigp?«ﬂ_ .- I s T l‘
- ' g ° : : e )
. 106 llow many years of school did your .father complete?
° (lligh School graduation® would be equal to 12 years,
[ 1 college graduate would be equal to 16+years.) .’ -
N ° oy . ) 5 4
r ¢« 107 [low many years of sChool did your mother complete?
. (itigh school graduation would be equal toﬂgz years, .
} college graduate would be equal,to 16 yeaTs.)
™ . *
i 108. Ilave you had a job?’
. '? =
: ‘ 109. What did you do? -
. ) 3

.

. . ~ 'Name

low




DIRECTIONS:

Theck or write in the correct answer for you: “B&:sure to ,
put your name on .this page and the next page. - ’ :

~

x

95. Do you have plans for education following high school? - .

. Yes No

¢

If your answer 1is yes, please check the choice you haté;-

made. . .
1 . ‘.
junior college .
] four year college or university . '
i business“or commercial school
E coalietology (beauty) school
nu ing school (2 or-3 year registered nurse program)

other (please spec1fy

. - 96. What are-your plans for working-after you graduate from
high school?
begin working immediately o . ‘
begin working after further education or training
do not plan to work
- - undecided T

97. What are your plans. for marriage?

o followxng high school graduation .
following further education or training ¢
after  working at least two years

. s
Ly N no plans for marriage
TR vV — :
LA \ —_undecided ) ]
.“'?',‘E;\‘ : - ‘\ 3 J . (.'f N . N A . . f
ntigﬁﬁ 98.::What job would you like to have when you first start working?
I (examples of jobs_include secretary,- waitress, nurse)




99.

100.

101,

102.

103.

s A -

Name

HHow much do you think ybu will be able- to earn when you get
the job you chose in question 98? '

$2,000 per year

; $3,500 per year - o

$5,000 per year
$10,000 per year

llow much education and/or training will you need to get
the job you chose in question 98?

less than high school graduation

high school graduation °

high school graduation plus some further education
four years of college c
on-the-job training‘ - '

llow many children would you-flike to have?

Have you made any change in your plans since you started
this unit of study?

Exblain your answer to question 102 (If you have made .changes
in your plans, tell why. If you have not made changes in
your plans, tell why not.)

LY

] b »




Retest Field Study

£ Name

[ . -

~DIRECTIONS: ) i

£

P B g

Check or write in the correct answer for -you. Be sure to
put name on this page and the following pages.

v

95. Which of the following choices most closely describes your
grades in all courses over the past two years? ’

mostly A's or eguivalent

mostly A's and RLs or equivalent -

mostly B's, and%C S or equivalent

mostly C's.and,B's or equivalent

mostly D'S and'below or .equivalent

-

96. Do you have plans for education following high school?

Yes No
fi

If your- aqswer 1s yes, please check the choice you have made

junior college
. © four-year colX¥ege or university
" business or commercial school -
.cosmetology (beauty) school ‘
nursing school (2 or 3 year registered nurse program)
other (Please specify

Pl

.
o

97. What are your plans for worklng after you graduate from )
high school? . S

T

begln working immediately :
begin working after further educatlon or training
+ do not plan to work ) .

undecided ~

"98." What arégyoUv:blans for marriaée? ™~ -
’  .following high school graduation ’ .
- following further.education or training

after working at least two years

no plans for marrlage

undecided ¢
G

. 99. What job would you like to have when you first start work-
ing? _ (examples of jobs include: secretary, waitress, nurse)

’

-




i % Name -

.~
- ”

How much do you think you will be able to earn when you
get the job you chose in qy&stion 987?-
> - / .. )

H .

$2,000 per year | gt .

$3,500 per yéar .7 L e
, $5,000 per year Ll

$10,000 per year ) /. :2;?7’

How .much education and/or trainiggjw&lI/you need to-get
the job you chose in question 987 )

less than high school graduation

high school graduat.ion -

high school graduation plus some further education

four years of college ©
o~ on-the-job training

\.

)

—,///

-

~

llot ;many children would you like to have? P

~ ’ *
‘Has your mother worked outside the~honf€?
. / .
' »
Is your mother working now?

[ N ’ —

Whafldoes (did) your‘@otﬁer-do? o
- 7 = T s J

’

Wh§} is your father's occypation?

-

How many years of schodlaﬁid’your father complete?

graduate would be equal tb.16 years.)

(High school graduation wduld be equal to 12 yeags, college

0 o

2

How many.years of school did you; mother complete? ;
(High school graduation would be equal to 12 years, college
graduate would be equal to 16 years.)”

If ypu have had a job for which you have been paid, what -°
was {it? (If you have never worked for pay, write ''none.")

¥

-5




Name .o .

1

\ | - S
110. llave there been any ¢hanges -in your plans for the future , )
. since this time last year? . : . Lt T
- - Yes No . ' fiéfﬁ.
[f you answered yes, please check one or more of the : :

_\\\\ categories listed below to indicate the area(s)-of change.

N = . : I ‘ - ' !
Chang#°:in educational plans - - . -
-What was the change? , .

Change in occupational plans -
What was the change? ’ <" e

Change in marriage and family plhné ‘ g
What was the change? - s’ -

111, gﬁ&o do you thlnk 1nfluenced the changes in your plans?

there has becn no change in my plans
“teacheT
SR <ounselor
parent or guardian
socther relative -~=
friend
other
. (Please specify

Q

ERIC .
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i Appendix B
o Table 4
Analyses 6f Variance: Prétes; Scores (N=326)
[}
Source of " Sum of % - Mean
Scale Variation Squares .df Square F
Knowledge ot *work , '
" Experimental vs. Control 6.68 1 6.68 0.52
Grade level 137.81° 2 68.90 §.37*%
-~ Interaction 4,36 2 2.18 0.17.
: ’ Error 4105.61 320 12.83
Economic,Mobiiity . - v
Experimental vs. Control 15.87 1 15.87 0.69
Grade level - 83.74 2 41,87 1.81
Interaction 101.42 2 50.71 2.19
Error 3 . 7404 .95 \320 23.14 '
< Role Segcurity
) " Experimental vs. Control 25.00 1 25.00 1.33
Grade level 179.85 2 89.92 4,78%%
Interaction 22,02 2 11.01 0.58
© »Error 6023.87. 320 18..82 .
4
Intrinsic Reward . » ‘

' ~Experimental vs.. Control 6.62 1 6.62 0.50
Grade level . 24.95 2 -12.48 0.95,
Interaction 87.38 2 43.69 3.32%

- ' Error 4204.87 320 13.14
.’ Challenge . .
. “Experimental vs. Control 5.65 " 1 5.65 0.38

e Grade leysfl : . 2,12 2 1.06 0.07

: Interaction 34.40 2 17.20 1.16
Error 4760.33 320 14.88 .
Extrinsic Reward, : 4

Experimental vs. Control 4.18 1 4.18 0.26
Grade level ° _ 15.05 2 7.53 0.47
. Interaction - 12,04 2" ,6.02 0.37
Error 5151.66 320 16.10 . -

s . 41

Ao ‘

<«




Source of Sum of
Scale Varlatlon Squares

.
o *

E;
Choice of First Ocquatlon (98)
Experimentalivs. Control
Grade level @
Interaction .
<Efror

Plan to Never Work '(83)
T Experimental vs. Control
Grade- level —
Interaction
Error _
“~Plan to Work After High School (82)
Experimental vs. Control
_Grade level
’Tnteractlon
Error

/

Plan to Work After Completion
of Education (86) & '
Experimental 'vs. Control
““Grade level ~
Interaction
Error

Plan to Stop Working at Marriage (87)
T prerlmental‘vs Control
‘Grade level -=-
Interaction :
- Errbr .

L4

Plan. .to Stop Working When' First

Baby. Arrives (88) T
~ Experimental vs. Control \\;/
) Grade level

Interaction
Error
Pldn to Return to Work After '
‘Childrén are Born (89) _
Experinental .vs. Control
“Grade level ' .
Ipteraction
Error
\

{




€ -
\
Source of Sum Qf Mean
Scale Variation - Squarces df Square F
‘Plan to Work‘After Children,
Begin School (90) .
Experimental .ws. Control 0.00 1 0.00 0.00
. Grade level ’ 0.11 2 - 0.06 0.23
Interaction . 0.79 2 0.40 1.67
Error 75.97 320. 0.24
Plan to Work After Children )
are in High School (91) ;
Experimental vs. Control 0.83 1 0.83 3.52
Grade level 0.32 2 0.16 0.67
Interaction 0.29 2 0.14 0.61
Error N 75.70 320 * 0.24
+ Plan to Work After Childrehy
are Grown (92) , L R
' Experimental vs.' Control 0.05 1 0.52 0.21
. Grade level - . 0.39 2 0.19 0.78
Interaction 0.14 2 0.07 0.28
‘Error _ 79.77° 320 .- 0.25 =
"Plan to Work Continuously (94)
Experimental vs. Control 0.15 1 0.15 0.68
' Gradé level * 0.37 . 2 0.18 0.81
Interaction 0.03 2 0.02 .0.07
Error 72.99 320 0.23
*p .05 ‘ g
*% p « .01 b
1S * \ ., s
s . - ‘
- % ]
. N ~-f~.‘=\_:“ oo vE- ’ - ,
2ot o
- pA
- /
‘ Ea /
Q. ‘Bu ‘
ERIC s ‘
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Table &

<

B

o

. - Analyses of Variange: Post-test Scores (N=326)

. +Source of Sum of Mean
Scale Variation Squares df Square F
: < s
T
Knowledgé of Work Test
) Experimental vs. . .
Control 1279.48 1 1279.48  44.,26%%*
Grade Level 292,18 2; 146.09 5.05%%
Interaction 97.95 ., 2. 48.97 1.69
’ ~Error . 9250.17 320 28.91
Economic Mobility
- Experimental vs. L,
Control 314.25 1 314.25 11.83%% »
N Grade level 55.28 2 27.64 1.04
" Ipteraction 14331 -2 71.65  2.70 <
- ) Error . 8499,80 320 26.56
. " ‘
: §R01e~SequriLy
, ) Experimental vs. *
‘ . % Contro1 " ,0.54 1 0.54  0.02 -
“Grade level 169. 22 2 84.61 3.70%-
Interaction. 62.74 2 31.37  1.37 ]
Error. 7326.13 320 22.89
) N, e “"‘“‘:'««-
* Intrinsic Rewdrd - K
. ) : Experimental vs.
Control ' 55.27, 1 55.27 3.43
" Grade ,level ~  56.52 2° 28.26 1.75
> Interaction - 122.70 2 161.35 "3.81%
A ‘Error 5157.21 320 16.12
< fChallenge J . -
. Experimental vs. ‘ ! )
¢ Control 3 . 124.23 1 124.23 6.95%%
L Grade level |, . 4,90 2 2.45 0.14
Interaction® ;e 39,42 2 19.71 1.10 .
Error 5717.85  320- 17.87 '
s .= -




. -Table 5 (c?nt.) ~
Source of " Sum of . ’ " Mean .
Scale Variation : Squares df Square F
Extrinsic Reward N -
Experimental vs. . c
. Control 34.46 1 34.46 1.80
Grade level  / 1.79 2 0.90 0.05 C.
. Interaction 15.51 2 7.75 .,  °0.40 |
. . Error . 6129.92 320 19.16 :
, Choice of First Occupation (98) '
Experimental vs. CL
Contrpl 0.81 1l- . 0.81 0.39 .
Grade level o 32.93 2 16.46 7.90%%
Interaction 35.21 2 17.60 8.45%%
Error ~ 666.67 320 2.08 Y
Plan to Never Work (83)
Experimental vs. .
Control 0.00 1 0.00 0.03
Grade level 0.03 2 0.01 0.20
Interaction 0.32 2 0.16 2,21,
Error 23.43 320 0.07 S,
Plan to Work Affer High School (82)
S Y gt rimental vs.
, Comtrol 0.10 1 0.10 0.42 ,
| Grade level 0.76 2 0.38 1.66- ' |
Inﬁeractiog - 0.07 2 -. 0,03 0.15 |
[Error 73.25 320 0.23 |
. ) |
Plan to’Work After Completion
of Eduéation (86)
: Experimental vs. ~
Control 0.06 1 0.06 0.24 -
- Grade Level 2.01 2 1.00 4.30
o Interaction 0.38 2 » 0.19 0.81
" / Error ' 74.71 320 0.23
, r Se , 45




Table -5 (cont.)

.. ;|' A Y
: o Source of | Sum of Mean
Scale Variation w Squares df Square F

L

Plan to Stop Working at Marriage (87)
- Experimental vs.

Control 0.43 1 0.43 2.88
Grade Level 0.05 2 0.02 0.15
) Interaction 0.11 2 0.06 0.37
-Error ~ 47.79 320 0.15
, b
Plan to Stop Working When First
Baby Arrives (88) ~
Experimental vs. .
Control 0.64 1° 0.64 3.05
Grade level . 1.57 2 0.79 3.77%
Interaction 0.20 2 0.10 0.47
. Error 66.78 320 . 0.21
Plan to Return to Work After
Children are Born (89)
Experimental vs. i
, Control 0. 1 0.03 , 0.19
Grade level 0.20 2 0.10 0.62
Interaction 0.59 2 0.29 1.82
Error ° 51.96 320 0.16
Plan to Work After Children
Begin School (90) , ' .
) Experimental vs. o .
Control__ . 1.85 . 1 1.85 7.63%*
Gradé level . 000,43 "2 0.21 -  0.88
. Interaction A 2:10 2 1.05 b4, 34%*
Error © 77,55 320 “0.24
- ’ Lo . B
Plan to Work After Children are . i ®
in High School (91) , T o t
Experimental vs. ‘
Control 0.55 1 0.55 . 2.27
Grade ‘level ‘. 0.32 2 0.16 0.65
Interaction " 0.87 2 0.44 1.78
Error 78.18 320 0.24
e ’
46 .. .
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Table 5, (cont:)
™
Source of Sum of . Mean 4
Scale Variation Squares df Square F
LY
2 E
r Plan to Work After Chi&dren &
are Grown (92) .
Experimental vs.’ f} , i
:Control 2.10 1 2.10 8.73%%
Grade level 0.94 2 0.47 .97
Interaction 0.85 "2 0.43 1.78
. Error 76.83 320 0.24
Plan to Work Continuously (94) &
Experimental vs.
! Control 0.00 1 0.00 0.01
- Grade level . 1.00 2 0.50 2.11
Interaction 0.13 2 0.06 0.28
Error 75.60 320 0.24
*:p £ \
P >
-,
- ] 0.(
k)
n
@ >~
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s - Table 8 D e i -
Analyses of Variance: &etest Scores (N2247). " L
// T 4 ' :
s Source of. Sum of Mean | . N
Scale, Variation Squares °,  df Square F e
- ? 4 - .
- . s +‘. . _ ?
-Knowledge of work ’ : = ,
. Experimental vs. ) ‘
Control 55.80 1 35.80 3.29
: Grade level 45.08 2 22,54 Y.001.33 ;
.. Interaction " 7.66, . 0.23
Error 4093.31 241
(] . £ ' \:
. v -
Ecbnomic Mobility : \ -
Experimental vs, ’ \ . S L
, €ontrol - .58.93 1 58.93 2.23
Grade level - 40.67 2 20.34 097 '
Interaction 22.48 2 11.48 5 0,43 o
. Error 6363.38 241 26.40°
‘ . CO .
Role Security ' ’ St . L. L
* Experimental vs. ‘ - -
Control - +40.87 ‘1 40.87 1;68#,
Grade level 64.20 2 32,10 < 1.32 ™
Interaction 34.65 2 17.33 -, 0n71% ~
Eccor 5868.53 241 24,35 .0~ .
. 3
L4 A ¢ . -
€®us
Intrinsic\Reward . . . ” :
) Experimental vs. ’ : , L
Control 27.75 1 ©.27.75, , T°1.49 . .
Grade level 22,16, 2 11.08 = 0,59
Interaction 89.96 2 44.98 22,41
Error . 4493.18 2?1 * Al8.64 ", -7 . \
Challenge O ' fat
* ' Experimental vs. T e '
. Control 78.60 1.~ 78.60 T 4.23%,
" Grade level 52,99 L2 . deu9 1.%3
Interaction % 57.03 2 *hu? 28.52, . * 1.54
.Error 4473.67 241 > 18.56;
A , - a -
48 . - ¥ L e
- | o A
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.. Error 46,97

/. - Table.8 (cont.)
C .
-Source'of Sum of Mean
+ "Scale Variation Squares df Square F
‘. )
L3 .'
Extrinsic Reward '
' . Experimental vs.
o . Control 0.21 1 0.21 " 0.01
'// Grade level 150.31 2 75.61 3.91%
, Interaction 96.64 2 48,32 2.52
’ Error - 4627.16 241 19.20 -
Choice of First Occupation (98) hal
Experimental vs.
Control 0.06 1 0.06 0.06
Grade level 6.42 2 3.21 3:62%
Interaction . 7.49 2 3.74 4,22% .
Error 213.18 241 0.88
Plan to Never Work (83), s
»  Experimental vs. : B
Control 0.02 ! 0.02 0.46
Grade level' 0. 49 2 0.24 0.62
- . Interaction 0.03 2 0.01 1.24
* Error 9.47 241 0.04
. . ?
Plan to Work After High School (82) .
* Experimental vs. ' .
Control . 0.01 o1 0.01» 0.05+«
Grade level 2.79 2 1.40 7.17%%
Interaction . 0.11 2 0.05 0.27
' Error -« 49.97 241 0.19
Plan to Work After Completion
of Education (86)
’ Experimental vs.
Control - 0.01 1 0.01 0.05
Grade levei | 2.79 2 1.40 7.17%%
Interaction 0.11 2 0.05 0.27
241 0.19




-Table 8 (cont.)

Sburce‘of Sum of,” - ) Mean
Scale Variation .- Squgrés/ -df Square F

- ~

S

.
'/' ‘ '

Plan to Stop Working at Marq}age (87)
Experimental Ns. .ol . . .
Control e K '0.05 1 0.05 . 0.55 )
Grade level ; 0.14 2 0.07 0.74
Interagp{on 0.01 2 0.01 0.04
Errér 22.27 241 0.09
:,fk T .
Plan to Stop,Working When First
Baby "Arrives (88) : ’
0 Experimental vs. ’
_Control 0.02 1 0.02 0.11
. ‘Grade level 1.59 2 0.79 3.83
e Interaction 0.34 2 0.17 0.83
Error 49,90 241 0.21
.
Plan to Return to Work After . -
Children are Born (89) .
. Experimental vs. ‘ ;
ki .Control - 0.58 1 0.58 3.90%
Grade .level , 0.03 2 0.01 - . -0.09 -
- Interaction - 0.41 ° 2. 0: 20 1.36
1 . * , Error 36.00 241 0.15
/7/ P - P A .
Plan to ‘Work Aftet - - .
" Children Begin School (90) ’
f-,‘ Experimental vs. . '
o Control : 2,48 1 ¥ 2.48 - 10.43%%
[ Grade level 0.03 32 0.02 0.07
Interaction - 2.94 -2 1.47 6.18%
Error- . 57.26 241 0.24
. .
" Plan to Work After Children
are in High School (91) <«
Experimental vs.

Control ) 1.62 1 1.62 7.06%%

-Grade level . " 0.07 2 0.04. 0.16

Interaction 3.65 2 1.82 7.97%%
Error f 55.12 241 0.23




Table 8 (cont.)

Source of ) Sum of ™\ Mean
Scale YVariation Squares df Sque{a’re F
oo -
: / ; T
Plan to Work After Children ’) ; ‘
are Grown (92) , {
Experimental vs. B ’ :
Control ‘ 21.38 1 1.18 4.87%
. * Grade _1eve1 0.31 2 0.15 0.63
Interaction 0/91 o2 0.45 1.88
Error . 58.15 241 0.24
( i
Plan to Work Continuously (94) ~ . .’ 3
Experimental vs. e * N
. * Control 0.37 L 0.37 1.77
Grade level 0.19 2 g 0.09 « 0.45
Interaction _ 0.55 2 0.28 1.32
Error . - 50.72 L2417 0.21 ,
xp £ .05 o - v
*kp L .01 ¢
-~ P
) f
T -
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