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It.has often .been cautioned that ﬁgyngglinglshould be kept

' free from yalues. As to the couns 's .attitude towards the
"failures® of the client, EE}ggégﬁfizz is correct. Ffurthermore,
. , the counselor is cautlongd not .to impose or even transfer his qun
? . values upon the cllentf but that does mots mean that- the problem
. of value can be avoided. In fact, values of the counselor are

’I
§. inherent in q}f,that the helper does with the client, ranging
i = . from selectfon’of the counseling modakity to the decision to

terminabe Facilitative intervention.

Value free counseling is

a myth.

Recognitlon of this fact is the fifst step in arriving

ét a, clear cenception of what. counseling can, oOT should, become.

This recognition also suggests poseibilities for delineating

values that the client might discover°and realize and which 12nd
themselves to selF-actualized perscuhood as an.outcome of counsel-
ing., These values suggest what an individual can become, wit
counseling serving as a 51gniF1cant means to faciliate this .
process of becomin@. . -
Counseling, V&lues, and Choice’

Bometimes, as counselors try to encourage tlients to be ‘more
they will

admonlsh, "Now be careful ... are you stating a'fact or Bxpr9881ng

precise and cr1t1ca1 in th91r verbal expression,
a preference?... we must differentiate between factual statemerts

and value assertlons." Insofar as this.contributes to the honest

+ recognition that- certain “iealities" and perfiaps unpleasant "facts"

are’ present which must be included in an objective appralsal of fhe
But, unfortunately, this

\

situation, it 1s,qertainly worthwhile,
distinction sometimes creates a discontiunity between so-called *

ucold, hard facts" ard the warm prefgrénces; qgsires, and values

¢ * . hd
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we live by and with. This emphasis forces distinction and categor- .
ization, leading to e;ther-dr, d1chdtdmized thinking. It leads \
the-client to separate m1nd-c0gn1tive-Fact'sets from emdtldn- -
affective-value sets, creating a schizdld 1nterpretatidn and
appraisal of the forces that one has to contend with 1n his 1life
space. This process, by emphasizing fact over feeling, limits the
client g personality of a major aspect of the psychdldglcal make-up -
helpful in making choices. In thetfinal analysis, a personmakes

a choice because he values something more than something else. '

Thus it is not only ndnsenslcal but d1srupt1ve to well being to

.mask value assertions. Thegcounseldr and c11ené a11ke must be ’

aware %ﬁ‘the importance and place of their value orientations,*®
All of us engage 1n valuing., UWe prize and despise, esteem

and disdaln; we are far from indifferent about our experlences.
The fact of valuing is about as basic 'and pervasive a fact as
one is likely ta come updn in the collective culture dF western .
civilization. = There is ot even a strong tradition that encourages
us to adopt an impartial, dis1nterested bystander approach to life.
Experience is not dnly cogn1t1ve1y full-beodied,- but also value,
laden. Ue assert dur values, depending on heir 1mpdrtance to us
at a pdrtlcular pdlnt in time,, @e assert values whenever we
chddse,‘prize, cherish, publicly affirm, act and act dn repeatedly
(Raths;lharmin Simon, 1966). -Values 1nv01ve how one feels about
others, how, one feels about self, what identlflcatldns one holds
highly, ones moral percepts, ethnic énd mellgldus beliefs,
emdtldnal needs, and motivations. Aence, v°1ues are at the core
of making dec1s1ons affecting one's life, and to the extent that

one is able to make choices ig the extent to which one is free -

to bg all that he is capble pf/éeing

The counselor's task ifs’to create a trusting atmosphere

4 - _-;.__uae_mhere the. cllent can expldre and ascerta1n his value structuare

and that structure's reIat}unshlp td his environment. The
counselor also recdgnlzes/his own value system. This system is

transferred td the client in the process of counseling by such ’




choices the counselor makes as the counselor's philosophicaiwview
of mankind, the counseling modélity.selected with its accompanying
premises, the counselnr's yiew of what the client is and can
become, his expectatlons, his view of a Fully functioning, self- -
actualized human being, and h1§ belief system (political, rBllDlOUS,
etc.). The counselor, directly or indirectly, overtly or covertly,
imposes value_considerations on the clignt - whenever and whérever
he enters into an intimate, trusting theractive relationship with
the client. And, of cgGrse, personal-social counseling is
.dependent as to outcome upon the relationship.

The problem with. values originates in ‘the assunptlon that
values are not 1nherent in objects, events, actlons, persons, etc.,
but are judgements determined by outside factors - by religious, meta-
physical, scientific, or social convictions. The arbitrariness,
uncertalnlty, amb1qu1ty of these convictions JS mirrored in
value judgements, and all criticism and skeptlcism as to them is
an expression of disgatisfaction with their relativity., It does |
not sufcice that the differences in contents to which values are ;
ascribed are considered as due to the dlfferences in 1nd‘v1duals,:
or in c|ltura1, environmentai, or histroical iﬂfluences. Bur k
inner experiance, the focus uf the counselor s attention and -
concern, when we thipk of values , iB in pr1n01ple a feeling. af
something definite, absolute and essential for one's life, for
existence., This concern with values is tﬁe main thrust of the |
work of the counselor. One cannot deal, with self without dealing
with values. ' o

The tlient's Value Laden Concerns

All human beings have to suffer and eﬁdu;e suffering. This'-l
_is due bo our difficulty in relation to nature, particﬁlgrly inm
_relation to other living things, and especially in relation to
ather human b91ngs. How this suFFerinq is presented to the helper'
may- be as numerous in dlfferentlatlon as there are personalities -

in tha world. However, certain broad spectrum philpsophically




v S »
(~ . bared'lifa concern patterns may be disqgfned Russell, 1959) # )
. "1, What am I doing here?- (Place andipurpose, origin and

existence). S . .

v 2. Am 1 good”‘ (Worth, ethics, morals, §elf—este em) . .
3, How can 1 know for sire? How can I go about kngwing?
4, Can I change .my 1ife? (Freedom to decide and ack; the

w

bapacity of the w11}° social restraint and its rel#tion\to

y 3 human rights). o . ' I

. 5. How can I tell'what is trug/real? —Hay can I be sure? .

Whose reality, when? x ' '
If we take Aristotle's dictum that the ..."unexamined life

is ndt worth living", we may suppose that most persons do some -

' philosophizing some time in their lives. Counseling is the
= . + natural settlng in- which these concerns are addressed. . The
- 1mp11cat10ns§;n nearly all these guestions are axiologic or
N, value concerns, . b o ‘ .
Generally, client counsellng concerns are not’ raised or
. presented to the counselor so directly. But consider some of the
follou:nq value questlons (Postman and weln,,gartner, 1969)
typlcally presented to or by. counse&orb, remembgring that values
are 1nc‘cated by goals or purposes, «aﬁPlratlons, attitudes,
interests, beliefs sand convictions, activities, worries, problems,
or obstacles (Roths, 1966).

l.. How do you want to be samllar to or dlfferent from adults

you know when you become youT ego ideal?-
2, What, ir anything, seems to be worth dying for? .
3, What seems worth 1lilking far?

4. How can "good" be distinguished from "evil™?-

? »

Iy

’ 5. At the present moment, what would you most like to be or
o --—te doing? Five years from now? Ten years from now? bhy? Uhat
“ might you have to do to realize these hopes? What might yeu
° _'TT”—have to give up in order to do some or all of these; things?
v what are some of mankind's most 1mportant ideas? where d1d

- '“they come from? Why? How? Now what?
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7. What do you woxry *bout most? -Which of them might you deal
with First? How do you decide? , '

8. What are the conditions nscessary for life to survive?
Plants? Animals? Humans? ) D

9. How many” symbol systems does man have? How come? So
what? What worth? Which-good? - Which bad? ' -

10, what other "languages" does mankind have besides those
consisting of words? What use? What Good? How? UWhere? Mhen? i

“

For whom?

ATe these types of concerns not the work of the counselor? Are

they not indicative of value orientations of both counselor and

* counselee? ' . -

Individuals can live *"successfully" when‘they are helped by
others and others are helped by them inedealing’with value-laden
concerns. thentimes, the help comes merely by posing and’
exploring value alternatives. This involves selF-disclosere of.

- gffect for both partners in the sharing process. Ultimately,

1

counseling serves by helping clients recognize their unity and

e

interdEJendenoe with otheas.

The Counselor's Values . . ' T
° Dne means -of determining values associated with such a -
generic term as counseling is to identiﬁv those characteristics
that counselors as a ¢ollectivg body ideally should- hold.
-Character depiction might include the Following 1nterpersonal skills
(Hipple, 1972). .
l. ability to active listen to others in an understanding way

< .

RN
. -

2, .awareness of Feelinos of others .~

appreciation for differences in others

"B

3‘\
Q. trusting .
warm and aFFeotionate
opening and revealing with others
high ‘personal level of @lf-esteem

selF-understanding and highly introspective
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9, willinrgness to discuss feelings and emotiong™(his and yours)

10, welcomes feedback: give and take .

‘ 11. tolerance for reaction to conflict and antagonism from others

12, tolerance of oppcsing opinions from others
13, high tolerance to express1on of warmth and affection from

g

otheTs !
14, tendency to build on prev1ous ideas of others

N

15, tendency to seek close persenal re1at1onsh1ps ‘with others
Addltional characteristics comnonly associated with the ideal
counselor might include:’ )

ethical, intelligent, reliable, sensitivity to needs of others,

accepting, sensg of humpo® in dealing with the human predicament,

tactful, knowledgeable, curious, insightful-perceptive, resource="

ful, advocate of human rights, industrious, reliable, humble,

{ntegrity, and creative. C.

- This paragon of ideal counselor characteristics is by no
means complete. The oesoriptors merely suggest some oF“those
personal and interpersonal skills deemed helpful and useful to
successful counseling, Their importanoe/ﬁere is in the value ‘
orientations that they suggest. This represents one means of
delinéating counselors' values by identifying the;ego jdeal ¢
the profession. |

Getting in touch with the values we.would 11ke to attrlbute
to counselors is a morthy and useful undertaking. For one, by
sharing these oharaoteristios with the client, tne counselor is
dempnsteating his attempt to show wnere he is oom1ng from,
Seoondly, after counseling sessions ‘have reached the terminal
stage, it might serve as an instrument to gather feedback to
the oounselor. Furthermore, “since the relationship is so important
in counsellng, it serves as an acoountabfllty function. Finally, .
desorlptors of this sort}ﬁight serve as a means of suogestlng to
the-counselee what the couns_lor's overt and covert hopes for

hiim might be - for tihat,we hope Fo} purselves, we transfer to those

whom we seek to help. x . o

- M -
[




Counseling For What-

) Nowhere is the evolution of the values of counseling more .
eléarly seen than in the congeptualizat%ons of individual growth,
and human potential. Our hierarchies of values reflect the
concepts of limitless development and increasing déntegration. The

actualizing ‘of human potentlalltles is env181oned as progr8851eg
through a dynamic process off.gtages of development to higher
levels, always more compfefe.~ €Each facet of the human being may
be developed in turn, or several may wnfold and grow simulataneously;
andl’agh interacts with'me others in a constantly.expanding whole.

Unfortunately, for the past fifty years or more, we in the -
helping professions have been preoccupied with a conception of .
human adjustment or mental health stated as a function of the°'-
norm, 'Previously; our standards of what constitutes adjustment
have Been statistHcally defined in terms of the bell-shaped
curve, Hence, the well adgusted were those,who clustered about
the mean., Those who departed from the average were ‘deviates. from
the mean -abnormal, Helathy adjustment thus bécame’ syhonymouc-
with average.. Such a view of hum.:n health seems to- requ1re, on
the one hand, the dlscouraqement .of difference, individuality,

and creativity, and on the other !and, encourage the "institutional

man", conformity and the most banal forms of fbgetherness._ On
such a baeis, we, should have to classify.some of the greatest
figures in history as maladjusted, e. Q. the humanitarian Fidﬁree'
of Socrates, Christ, Ghandi, King, and Einstein. L
The fullest possible Flowerlng of human potentlal;ty is the
business of counseling - not adgustment to the norm of society.

It is apparent that what we need is a conceptualization of the

supremely hgalthy personality - not in terms of averages, but in .

terms of ultimates. To establish goals we need to see beyond "

what man is and know what man can become, 2 ©
Those of ,us in the help-ng professions mant the individual

to lead the good life and become a good.person in ail respects,

What is counseling's cosmic view of the gharactef of .such a person?

P
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The highly evolved, self-actualized person is human: in the -

, fullest and most complete sense. This person has:
a respect for life, a vision of what life is and can be; a
developed value system which prizes openness contr1but1ng to
acceptance and apprec1atlon of new and different personalities.
and experiences; a kriowledge of self and a knowlecge that . |
pevsonal choices can be made - which is a measure of freedom;
evolved beyond coping or even creative autcnomy to a personalized
. search for "meaning" -- aitime when the individual makes decisions
. of conscience and chooses ethical principles- whlch appeal to loglcal
comprehenslveness, un1versa11ty and consistancy whlle remaining ’
altruistically responsible to others; attained a transcental state
where e%erything apoears as it really is - infinite; the capacity '
to experience interpersaonal relationships intensely; regard for
the species as basically and potentially good; Hisentangled
~Judgements of, or language about, human life from status and
material values, from its uses to self and others; means ‘of moral
judgement that is unitersal and impersonal; démonstrates brotherly
laove; plopensity for continuino to lead a life of creative '
expansicn, rather than narrowing visions and interests; matur1ty
to the extent that he has resoved basic life conF11cts.%
The Integrated personality, the highest level of evolvenent
and halllark of maturity, has been described (Erikson, 1950):
It is the acceptance of one's one and only life cycle as some-
thing that had to’be and that, by-necessity, permitted of no
substitutions: it thus means a neuw, a'ditferent love of one's
' parents;... Although aware of the relativity of all the various
1ife styles which have given meaning to human .striking, the
possessor of integrify is ready to @fend the dignity of his
own life style aoainst al‘ physical and economic threats. For
he knows that an 1ndiv1dua1 life is the accidental coincidence

r~0f but one life cycle with but one segment of history; and that

f
o

1Erikson 's developmental crises: Trust vs mistrust, autonomy vs,
shame; initiative vs. guilt, industry vs. 1nFer1ur1ty, identity vs.
role diffusion; intimacy vs. isolation; generativity vs. stagnation;
integrity vs. despair. .

’ 10
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for him all human integrity stands or falls with the one style

of integrity of which he pérfakes. The style of integrity

developed by his culture or civilization thus becomes the '

" ¥patrimony of his soul", the seal of hié_moral paternity of

himself. Before this final solution% death loses its sting.:
If this vision of the highly evolved person is what we are
counseling for, value free coﬁnseiing is a myth, '
Implications for Human Rightg

The counselor is an advocate for what ome cen become.

Ultimately, ' what one 1dea11y could become, al}should become.

If all were indeed self—actuallzed ¥ndividuals we wodld have

a nation-world of tolerant-accepting-affiliative persoqallties-
and the need for such documents as the United Nations Declaration
of Human Rights would become academic (other than to guide and
reaffirm). In this sefise, counseling is indeed a political, ‘
value -laden process to create ‘tolerant personalities and safe-
guard human rights. What might be the nature of thése pérson-,
alities \Allpoft 1954) as they come to be:

Tolirant personallties feel welcome, accepted, and lovee
as they hehave and experience with others. As children they
learned that punishment was ne;ther\harsh nor capricious and
in eafly development they did not have to guard every moment
against impulses that might bring parental wrath. Threat orienta=
tion wag Yacking\and the keynote t6 their life was security with ‘
others rather than fear. As the sense of self-hood developed,
the child;learned to synthesize his own pleasure seeking tendencies
(id responses) with the demands of the outer situation, and with
his own developing conscience. The ego learned to find sufficient.

gratification withoutgresorting te repression, and without the

. guilt th3t leads him, through projection, to lay blame on others.

Tolerant personalities exhibit mental flexibility and reject
either-or, dichotomized, two-value logic; he does not bifurcate
his environment into wholly proper and improper categories.

Rather, experience is interpreted in shades of gray. Furthermore,

"

\' 11 , - |
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) .+ + . distinctions are not made between roles of sexes, groups, oultures, h
(,\ . etc. / . ' ‘ L »‘ ’ :
-Tolerant persona11t1es do not need precise,’ orderly, olear-'
cut environments beFore they can proceed with a task. They can ,
tolerate ambiquity in social-personal relat1onShles and settings. ..
Bothe specific teaching (learn1ng from social env12§§?ent)
look , o

found in tolerant personalltles. -The greater number of forces

“and temperment comblne to produoe the de51red aFFllatlv

- L3
pressing 1n one po81t1ve d1reot1on, the mare tolerant the per-

sonality will be. These ‘forces inglude temperament,.Famlly
‘atmosphere, specific parental and significant other teaching,
diversified exoeriences, and school and communlty 1ntluences.
. When these forces creste a fecling of security in the 1nd1v1dual'& N

. ego, there is less of a tendency to externalize conFllcts th

s - °

H§§§thers. Hence, proJeotlon and extropun1t1ve transactlons are
F- . .

! unnecessary. . , \ ' .

~

o whether the tolerant persen is militant or pac1f18t1c, he

¢

. s likeiy to-be liberal in pbiitical vieuws i.e. - wants progrees&ve ' f
! C , . 5001al change and is critical of ti2 status dquo. His toll in»llfe )
15 melior;sm - to. make things bet*er.
Talerant personalities afe. erpathic - have social sensit1v1ty,
) -4 appreciate the affect that others are experiencing, _ delng empathic,
they can trust their skill in dealing with others.’ o
' Knowledge of ones self tends to be assooiated.hith tolerance
for others. The eoo-ideal of tolerant people often CallS for : '.'
traits that the”themselves lack whereas DTBJUdchd people pa1nt

i
as their ideal pretty 'much the sort of person they are now. . }
|
b - Tolerant people, being basically more secure, @n afford t6” see ° |

!

a discrepancy between eoo-1deal and self-image. Tolerant people

aii inward, introspeotlve, while preJudloéq\;;opre, by tontrasty , - %
ate outward in their interests, given to'ext na1121ng their |
conflicts and finding their environmeni more absorblng than them- ;
. }-'« ° i
1
1
i

. b mn s g e b we

selves, . : .
We find, also, that tolerant people, being selF-lnsightFul \f

N

a

have . developed a sense of humor. Aesthetic and social valqes '

. .
oj -

1

I

i

. . |
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_ others iF hs cannot love himself

-.“.‘\"’.

are highly developed“ They tend to.be inclusive’ more than exclusive

mith others. They are‘ self’-lovmg? which is compatible wlth love of‘ .
others. Uns's selF-eoncept can.te judged by his self-esteem, whloh
is indicated hy his abilitg ta trust others. R person cannot love °
Security makes for realist1c
-handling of” oonfllct 1n social transactlons with others. Secure
-péople exhibit a trust1ng and affcglatlve philosophy of life,

Ihe philosophy stresses brotherhaod, universalism, and
aoceptanoe oF myriad bellef posslbilitles ooex1sting simultaneously.
Irreooncilable dlfferences between oontrary sets \of absolutes ~
" (e.0. religious dootrines) can be Feasibly aooom;Lated and inter- '
grated ‘when viewed from a p°rspeotive of commenality.of mutually
shared life oonoernsJexpressed from different Frames of reFerenoe.
Such a person respects and appreciated the universal rights of
others. ) ' s .

whateyer oounsellng means and modalitles are éﬁployed to

Faoilitate\thewdevolopment oF the tolerant personallty, the -

* process must. be llberaflng,.one that teleases the mind and emotions .‘:i

from ignoranoe, pregudloe, partisanship or superstition, one ttat

emancip.tes the will, stimulates the\lmaglnatlon, broadens the

>

sympathies, generates empathy and makes the client a citizen of

-~

the world., _ e .
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