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the fourth offers an evaluation of new career development programs.
The fifth article deals with the use of self-instructional aids in
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L . latching Scratching and Dispatching:
- oA reative |Career Development Approach

' Brigham Young U\.iversity in Provo Utah is one of the nation' l\largest
private schools with in enrollment of over 25,000 day-time students. Of these,
nearly 3,500 students are open (undecided) majors.

. \

Historical perspective! !

e 4 x ll

! ‘ : \
{ At one time in BYU''s not too distant past, students were strongly urged to

N gselect a major course of study immediately upon edmission to the University.
Those who were undecic\ed were forced to be the last ones to register each
semester. They were also subjected to considerable pressure to declare a

major by career counselors. .

career development has emerged:

(1) Students who achieve a premature closure of career plans offen extend their
schooling time as a result of several changes in major.

(2) Many life career decisions have been made in the light of very incomplete
and often inaccurate information. Those who are most adamantly decided on
a major are often those who #ave the least knowledge of the course of action
they wish to pursue, ’ w

(3) Career education and development are processes-- not products. Thus, a
student must be allowed time for exploration, consultation and evaluation.

(4) One-to-one couaseling is too time consuming and uneconomical in reaching
all students at various stages of career development. -

(5) Counseling services and functions must be adapted so that they are
complementary rather than competitive or overlapping.

(6) Every person has creative abilities that can be developed and applied to
enrich allghe aspects of his life. f

w

In response to the preceding philosophy a creative career development approach
is currently available to all BYU students and particularly for those yet undecided
in their major. The following presentations describe the major components of the

system. ¢
| §

Preéented by
Lynn Eric Johnson, Ph,D., %ha irman
Brighafi Young University

'
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Creative Bureaucracy: Overcoming ¢
The Strictured Structure

Royce P, Flandro Ed.D. ‘ T
Brigham Young UmverSLty
. oo i ,
Personal Del\i,'elopment services are made available to BYU students by a variety
of departments working in harmony toward the goal of developing the "whole

.student."” ' . . \

) . Career gui‘dancé"and information is a significant part of this and is affected
by referrals and coordination among the following programs: (See Chart 1)
¥
‘; l. The Pre-admission Education and Career Advisement Center provides informatjon
and gdvisement to high school and transfer students to assist them in selecting
educational opportunities commensurate with career possibilities prior to
admission to a college, university, apprenticeship, etc.- P} <

2. The Personal Develépment Center provides full counseling services, skills }
development, testing and information services. These services are available
in the center but are also taken to the students in housing areas and in special

Personal Development Fairs.
- ‘ ( A

¢

3. The College Advisement Center in each college of the university gives
specific educational and vocational guidance to students majoring or planning
to major in the various departments of that college. Each college advisement
center is represented in the College Advisement Council.

4, The Cargér Education Department is in the College of General Studies
special programs serve the needs of all students regardless ¢f major.

s

The Career Educatlon Program assists students with purposeful exploration and
planning during the selection and pursuit of a major and a career which are
consistent w1th their personal characteristics, goals and values.

“t>
v

Specific Objectives are to: ¢

¢

a. Assist students to explore and to develop immediate as well as long-
range life goals and to enable them to move toward these goals.

b. Assist students to explore various career opportunities in relatlon to
their interests, values, abilities, and personalities.

c. Enable students to become acquainted with the educational alternatives
at BYU and to assist them in choosing and pursuing appropriate educational
experiences.

d. Work in cooperation with other BY U departments and pgogram‘s in providing

i cgreer education curriculum offerings campus wide.
e, Assist in the development of career education resource centers on the campus.
/ f Consult with the university commumty in the continuing process of

~career developments .
; 1 -
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All freshmen and transfer students who are undecided as to choice of career
and college major are registered in this program for assistance. From-a
studentbody of 25,000 these "oper majors" number between 3,000 and 4,000
students each year. ] N

5. Career development information and,other student services are ‘descrtbed in
Tele-Tips. These are three-minute recorded summaries or instructions to the
student who has felt a need, consulted the current Tele-Tip list, dialed the
number and asked for the appropriate_tip by numper. Much valuable information

Is exchanged and many referrals are made through this program which is sponsored
by the Dean of Student Life and Academic Standards.

V4
N P Eed
6. The Placement Center assists students in preparing resume's, making successful
interviews and obtaining career employment which is commensurate with their ¢
career plans ar}sd the realities of the world of work. This center pra¥ides students

and various agencies on campus with much up-to-date career information and service.

B. Student Progress thfdugh the university usually begins with Pr_e- dmission career ’ i,
advisement and proceeds through the academic departments, the placgment center and

on into the world of work. Many students avall themselves of other services enroute?

ie. Personal Development and Career Education. (See Chart 2) ‘({

C. OQOrganizational Coordination and lialson is maintained among all orgamzattons '
providing personal and career development services to the student.  (See Chart 3)

For Example the Career Education Department works closely with: .
1. The Pre-admission to receive "opexi majors" and background information
concerning each student referred:’ . .

2. The Personal Development Center to provide personal and career development

services as broadly as possible wherever the student seeks help Students heeding

psychotherapy are referred to the P.D.C. Ser ices of the P.D.C. are made available
™ to students in the career and decision-making classes._Faculty are shared. , &

3. Tele-tips give students information about seeking help in choosing majors. v

4. The Placement Center provides up-to-date and realistic data on the world of .

work; ‘'supply and demand; employment trends; current jobs available, appointments

with recruiters and follow-up studies. . .

5. The world of work provides students with opportunities.for reality testing

possible choices through published materlals, speakers, observat@ons,’cooperatlve

programs, and part-time jobs. ' ‘ )

6. The College Advisement Council anéd individual collége centers provide materials and

data, careers, cducational programs and individual student progress They

participate heavily in the deciston-making classes.

7. The acgdemic colleges also supply this game information plus personnel to

explain educational and career opportunities authentically and provide leads for

students in "reality testing” their choices. . e

* \ .

/

D. The University-Wide Career Educatton Program is coordinated by the Career Educatlon
Councd and Career Education Coordlnatlng Committee. (Seec Chart 4)




BYU Organization for Career Dévelopment

/
’ Chart #1

' 9 [ Placement Center

€

World of Work
Career Employment

Employment
Career Assistance

Student Life ) '
Academic Standards

| Tele Tips l *

Personal '
Development ¢
, Center

Counseling Services
Skills Development
Testing

“Information SerVices
Career Advisement

| PDC Fair] *

Pre-Admission N , )
Education &gCareer Advisement Center

High Sch'l & Transf. Students

Church Members in World

Career Phanning

Choice of College / OJT., etc.
-

. ¢

College Academic
Advisement Colleges

Centers ~ N

CAC Bio. & Ag.Sci. '

CAC Business '

CAC

Education

[CACH Engrg Sci & Tecrh.

4

L

CACH Family Living

[

dAHine Arts & Com.
CAC ‘ Humanities ~
LCAC _ Nu'rsil;xg‘

CAC Physical Edu.

lCAHI}ys,Sci. & Math

CAC

Socijal Sci.

CAC

General _Studies

/.

Honors, Tutoring, Stud
ROTC, Philo, Lib.Sci.
Indian Education

Gen'l Edu Requirement
Univ.Stds. BS & AA

*| Career Education
Open Majors

.. *|Career Class

Career Advisement v
Career Info Center
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o BYU Organizatx%l for Careet Development

StUdg?mgrPtr#?‘CZIress /—) World of Work
[ Platement Center Career Cmployment
o Employment “
. Caréer Assistance | College Academic
“‘ ‘ Advisement Colleges
: ! . . Centers
Student {Life , ‘ ‘
Academfic Standards CAC Bio. & Ag.Sci.

! Tele Tips l/* ’
— | [EAQH Business* B

. ‘ \ ' . CAC (Education .
Personal [CAC_}———[ Engrg Sci & Teg. J ‘ /
De'velopment \ L ‘ J %
Center CAC H Family Living :
Counseling Services § . : < %
Skills Development - § CAC fine Arts & Com. T\ J
Testing ) 1 . . . ‘
Information Services 9 "CA(,H}fumanitic; . J
Career Advisement 9 ' - 4 J
I PDC rairf CAC | Nursing * :
— 7[EDC Fairk~ [CaC
| &'\_(_3_]-—— Physical Edu.- ‘j
[CAC }—{ Phys.Sc1. & Math j
\ CAC Social Sci. g
' // / CAC Genceral Studies
. / 4
Pre-Admisgion ¢ ’/ ~ Honors, Tutoring, Study. .

Education & Career Advisement Conte ROTC, Philo, Lib, Sci.

High Sch'l & Transf. Students ; “Indign Education
Church Membefs in World i \- wan,'l Cdu Requirement
Career Planning = v--gé__._, //4 ' "Univ.Stds. BS & AA
Choice of/College * OJT. otc. |- ! i ~|{ Carcer Lducation
; - ) { Open Majors
> N , . » Career Class .
‘ / ’ Carcer Advisement
- ' , : Career Info Center

N




BYU Organization for Carevr Development

Organizational
Coordination - World ot Work .
Chart #3 Lplacement Cente( \,aroor Emplownem;

Employment
Career Assistance College Academic

. . /r\ Advisement « Colleges
;i ) % Centrre '
Student Life CA council
Y . / : s
Academic Standards ‘. AC Bio. & Ag{Sci.
l Tel_yl_‘ips I* : « & x .
— ) EE Business / J
) CALC Lducatios
(]
’ k] X /
\ i A - -

Porsonal 4 : CA Engre Sc ﬁpc. _]
o Davelopment / _ S ; /
, . Cehter CAC amily living | !
’ Counsecling Services ’ 1 - PR /\.-:"

Skills Developpent CAC . ne Arth & Com. |/

fesung - T ) . . | :

Information Sesrices /‘ . NG B L imempies ‘ ]

o iroer !\dVlSth’“" ‘ ) '

T; RERE ¢ " o | CALT B2 T arsing
..4.‘\. . .. .- a — [ . - ./ ”
—\ .
S i CAZ ‘nysmal Fdu. l
N ﬁ‘;{}:') | e
_ Lo Tho .$ci. & Nath 1
Pt 23
& B
. ) R - ™~
- CC o Sed.
\ i \ b=
\ CoC X Ligregal Studies
! Pro- "ss10n l - Jqnore, Tutorira, Study
{0 Carser vise %tCenteh - : ‘ - J7C, Prilo, Lib.Sci.

fah aeh'l & 'ra“sr. “r*"le - : \ AV i Edveation

CHUeGh DT amn g an WOoTid o An'l Fou Rugrrerert

PN . B ..‘-., ¢ [ 11'4'."“"':". }7C & AT

Sharse ™S Unileg oL e, - h ~er Ducatian

o o boen Ma 10LS
- Similar coordination of each ‘ : s Carcur Class
organization with all other ' . : Cérecr Advisomont
‘o orgamzatlons . . Career Inft, Center
< - ! .
' - Some 'liaison ; ccomplished dlrectly . .o . N
and some th ough coordinating . : -
N / co - .
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Chart #4 '

?
’

/QYU Coordination of Career Development ¥

‘

. Career Education Coullgcil

t

rd

Dean of College of General Studies

/ K B
| {Asst. Dean of Student Life ]

VR

[Dean of Admissjons

S—

/

ke

V

. Career Education Coordinating Committee

2 »

LDireo(Qr of Career Education '

—

v
L d

| Asst\Dean Pre Admissions . *

Asst.

———

Dean College Advisement Centers

r Director Personal Development Center

B

[ Career Counselor - C

N

4

T

s RN

University-Wside
Career

( Particular note, is made of
jointly appoinfed personnel in
Career Education Department

and Personal Devélopment Center)
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* Want help on a problem? What to do, where to go, who to/see?
"Tele-tip” assstonce 1s as close as the tps of your fingers For
{ / N
.
‘ nformation or help on the queshons or problems listed,
!n o]
, ' call Teke-tip 377-1625 from 700 am to 10 45 pm. dai
! ’
' Sicite
P Sunday) and an Du:lP77- 625 and,
; when the operator answers, simply give the nu%ber isted to the ¢
) B N
il \eﬁ of the question or problem of interest to ysfu specially
2 i
évpured fape response o your question wil be played for
ydu Listen carefully fof instructions or su ental sources of
J—
4 stance  Hang up wheh the tope ends. Cafl ogain wheneyver
N 4 } - . N
youcan use a ““tele-tip* on one of the probl¢ms listed
1 B ;
/i i
! THE CRIME SCENE
320 M kna ot rgae vhar sho g b /
/ 321 Hsomeone owinfads v or e against e o at snd g § do
ADMINISTRATIVE POTPOUP{R, 322 1 am s galangt dincerned sbant ny sett prote fioo vt shoid |
» ‘ do? i ‘
neral
Gene: 323 Tamow ot nfreong or drug scOvity Whist s ey resffonst ity ?
102 The ) mbustinisn the Defson 1o sec tvhen Ny Vne pise « 1 hedn ) ’
103 Ho v do | soveal 1 trathyd L keton ¢ abpus YOU AND YOYR HEA
110 Asaveterin tor what genehits ah | ehigibte .
M1 oW an 1 get a 10h O, 3mpus? ’ General Infor
/ 112 How do ) obitnn a pking perrmat? / ’ 402 What sgfvices are aaible at the Helth Centof?
. 113 How 10 | registpr oy vehicre? e 304 Mon ¢
= ° 114 Anere (11 sI0TS Ok on Lamp s , 405 ¥
115 What $1 .5 lost ary St.dent schivity o mi’/ 406 Hov/do t obtun am -
R - 407 Whjt are the servicey at the srgent « sre ufa of the Health Center?
/f Academic Congetns 408 s fhe Health'Center yvolved in N\ezﬂu frior of students? . 4
. i Fd
100 Ho v go ! change myovaror’
5 / ' 101 Ho.. dg ) dgcontinue &b classes after I ve ragistered’ Health Insurance Plans 4
4 / 106 Wh it ac 1demuc standards mast | acieve 1in the Un versety ’ 410 Tu wht berefrs 3m patitied under he new Health Center plan®
/ 107 Suppose My course gr e it whal ¢ expec ted ™ 411 How are private msuranke laims nm' led? .
/ 108 Dol 1.‘5/10\, tor an Assoctate ot Arts Degree™ . . 412 What hospital insurance fitan 1s otfefed by the Ugiversity > o ’
109 HMow d0 | remove In incomplete or get a gride (hange on My /! 7 -
N recons? - Getting the Needle (i mmuniZitions) i o
. . 420 x‘l)o I need fh, shote? many> And L hen iy ) he
Home Sweet Home o y ’
. L180 flo 110t tesolvg a Ipute with my tandlord? hy do | need 1 series o rther than ane? . K N
. 18} How a0 1 woud protvlems thit mgnt he en o ntered n shot § v
N oft L ampuc tiving? N neer en phinnng 1o trawel to ) foregn N
' A, ‘
J PERSONAL QUESTIONS o gam 3 glob ihn glueN 10 peopie traveling 1o cert i arens?
- B © 4 Wh o r ; >
Strctly Personal , N 2% Why o 1ve (8 wat fitteen Minutes after receving an imection
, 426 Cin 1 gwe bload white {ie ing alidgy shits? !
201 Wno  an |tk to 3hout my personat robilems” 4?7 What 1 fabeita? B .
202 What if personal problems are Cauging me to fail 1 adernic ?Uv 428 Why shouldn 1 1 pregnant far ree noaths atter 1 rubwlly .
207 ' se never hid a date wnee coming to BY U What 1 go shot? . .,}
‘e 208 i amionely Mow can i make friends? ' 429 Who should not gh FIve amimumizgtions? v
y 209 How can | retax while tiking 3 test” . ¥ — %
‘ 210 WRat can 1 40 out my overweight prohlem? S 2T Premarital Concerns’ Q N
- 211 How (an i getrutof ¥ bad habue?
f1 212 Mow:an 1 ger rrd of my setf deteating pehav or® , ::? :’:’h‘: “’:‘;Z‘;" est and Bhy ol ex amninotun beture mwrge? . . .
- ™ ar amang E make 3
» 213 My sponse and | nged heip 10 come s ating? , L e ({"‘n RreMIntyl  examnation  oN o 1 make  the
.
214 My triend 1s 1tking b0 st scide Whit shouwld | dn’ . Y 242 N‘“‘ ""n L wer o X ] [
2 - me 5 moant, s
A e 215 Need help relaxing now ' w seek premantal < ounseting )
“ Y ,
bl 221 Howa an i deal with my fear of tadure’? 7 T
fl Me tor {Medical Pro
. 222 How . an ttgel more omtortable wiith the opPOLE sex ” e Ogc { blems)
. 223 What are some 1ips on resolvinghdnterperson sl onflicts® A60 WAt s infectioss  0nonue Ieons and ho v ContIqIouS 1591 L
$ > 224 Whtcan Po if | feel depressen? 4 461 S rave 3sore throat What «an Lo ibout u_‘ .
A N é #7225 Howan | overrome fertings of inferionity” / A6 Whar are *he benytits of gk ing vitamn £ 2
! e 3 dhave yvugingl dhscbarge Sheokd [ sor 1o tor? ‘
Helps and Hints . A 464 1 have 3 very regulyt ensirg st period  What would you
* 4 203 What b Vatale ot 1 et 1 ity recommend®
03 whelp s ovailshle 7 phing avadem ally / 4K5 Would thyroid roebeve ciy fatgae’ and woutd 1 be 3 oset gl
204 Mow sho it | select 3 muyor? " R .
5 1 amn andecdded 1hout 2 major What sho il | s 4 medis a110N 10 weight < anteol
jOJ N‘ s t:‘; e‘ ' "U' "" ; , 10 i P 66 s there acure of e’ s \
P06 How an 1 bind out aho ot career diernstives v B67 Taant 10 practis Carly planoing Wht Mol you recon menid?
v o abyect? - “
Pu 216 Metn! Maw can ] get oergonal Titonng i 3 satiyect » 468 toidizzy Al the e What can | do abiout o1?
. 217 Hiow s an 4 mprove My memory? 469 1t somenne his ydoped bre ithing wh it eyn | do?
I8 Moy an b mpoye v ab Y to e aee B s o0 70 1m 5 full ime marned student € an b gar Mmooty «ars then gh \
219 Heay,  an AR T INR A hat Sceady P pnr sty en? the Health Center?
Vo220 Hom an o get antrocot oy Tw et A7) WH 1S VD? Mo 1ot treatmd’ .
r
- THE HONOR CODE AND YOU R FOR THE INTERNATIONAL STUDENT j
50T 1 kng 2 ata solitien ot the Moo Coade Wi 2o td U o 500 What chodd Lo when o, vS)eapiees
307 Whot s spneasat G orefereed 1 ety andd, N 501 We L hanid 1 dn vhen 1y 6 An0e e L
303 Wnat b oy room e b gues anp el bl 5N A NICTIRTS TN «
304 Wiy dress nd groor pg st dade it i 2 507 How 40 f ohtany 1 ek et
06 Mgtk rtandards snfas me What o the ot bar caen? 504 Hn do ity 17 antontur s et gl teae ng uiss? - ’
0N Are v orghts protected t b a0 et of L ont g tne Hanor 508 What shgutdd bdo ooeer Gomenng by ey poriye PEoated  Teact 4 »
o e . 505 o g0 | choange iy vih) cratas? Q
HO7 Whar sy host o ady ! R
508 Fnghah inclrsques it 16 ity oo, g 1 oimpr e
G09 M ao CBTe o ame T i wht ey o el e griry et o
r - = 0
. y . . ‘
Q Student Life Services ’
; g
E lC . Call Tele tip, Student Life Services (Ext 2723), 1f you have comments or suggestions ;
-

,]‘t
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it i ) ) , Career Education A
' ‘ / t o Brigham Young University
/ ) Denmark C. Jensén
) - April 8-11, 1974, APGA
, ,
1 /l
p; . ,
I *Imagination is re 1mportant than knowledge."--A, Einstein
/ ' 2 Did Ejhstefn Know Something We Don't? 1

- - /’ 7 ’ « 9
/ 3 o J / ’, \.
My job is to introéuce you to the course/ we call RBACTICAL DECISION MAKING &

7 < /

which earns a student one semester creélt hour and to explain the approac?/ )
£

s

take in our effort fo make the course a creative aoproLch : “ / »

a8 2 } ,

which at this time is taug t in eight weeks with two clqs'ses per
¢ / i ‘

”Fhe coursey,

week, is orggnized into three phases: . / .

’
!

A Deéiéion-x\’lakinq phase dyfing which students learn to/clearly identify

y /
roblems and to sdopt a techni

/ .
izes getting ipforma/t/ion and choosing a co lege major

t .

e for resolving them which in Ludes a?ll eval-

uation. This phasq emph

-
! b

and assists each student.tp choose a course of study that prgparesﬂ him for what
: ) .
b% will he doing lzter on. v\

/

3. A pcrsonal problcm-soly,‘mg Ip'has,p, which allozws the students to work in

e

4/ - ¥ LY q a
group s using creative tcchniqws and prOVon problem solvmg steps to dlsc‘uss

their own most important problems. Each perSOndl problem is carried to a sug-
/

Ve
. gestad action (solaerdén) using what was learned in phases®l and 2.
N -2

Maxim,zm fle -ibility is allowed for 1u¢iructors to present thg material in

=2 I .
/// r

their Jndwldual way/USmg the framework. :howln (ov—whcad D.

” . .
The overhead shows an gpproximate br‘;akdovvn of time allocation to various

.

phases of the conrea. I should add that students were not reauired to attend

all classes. They were given a list of thirtéen .requirements (overhead 2), from .

which tbey could choose to accomplish eight for a passing grade. We required

- ERIC ’ ? I . s




e A “x

5

examination."
v !

en representé the course as it is presently t\'a\ght. ‘It .
. ) ‘ * \ .

we t’a;ught it fall sem_e&zr in that the interpersona

4 (4 . <

How do you help c*mlege stucfents streteh th honzons of their lives? J
? T , 4 / g o N

How ¢an they 15:, creativo in all of life's mojor decisions? Do alb}have abilitles
- P Q ~
[} . » . \ ) )
th“y ar';.rf‘t usi sad choul! he? fhose and other similar issugs are taken head-
. | -
3

« v

‘&ntroductory }:/has‘(,: ct the course. Ideation and creation can ’ .
- s LI ) J ¢
R
a way of life I
erhead 3). The literature cortains many articles discussing creative -+

e ¢ t -
«

) \’ \ .
ral books are davotcd to motivating ocople to seek @ more creative

«

), to orotism solving. Our tes', winawe decided that creative thinking
\ . : \ . ' ‘
se 01 of PRACTICAT RICISION MAKING, was to r'educe'creéxti\{c dis-
)’y@ *..‘tigﬁi thra~ hours ot g :r'ouv'ag gpplicatlon c@rly and contmuously
e . 1]
- theey ™. r;‘:maimmcr phadzs of t'm: course (chrhead 4). We wanted the‘discussion
/ ‘

to L o1 the most practlcal levbl and to rcqulre apphcatxon Not'hasing conclusive

1 ',zwnhn that students who h\,vo not chosen their college ma)ors&re

1l

laczirg in f*(eajvxfy or applied imaqgination, we ncvcr- ~less felt that there

>

: ' o & ' ¥
o majer. .

\ . v

K

Onr frap of roferonce was strengthened by the expericnces of our own-early

>

R \
wis rrashn o develop this individualsand c'ollective strength toward the search-for ’

.

educations from which is retained the impression that the educational process

.
N o

-

encourages students to learn mostly the tried and provén rules of language,

-
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numbers, physical and biological sciences, social behaviors, etc. Teachers are

largely dedicated to requiring students to do and learn the ways that are approved.

< .

When a youngster decided that he would accomplish an educational task in an
innovative mannér, he wasausually required to regsdo it in the conventional manner.

I am speaking of the "blind" conformity discussed by Sidney J. Parnes in his

Creative Behavior Guidebook. =~ * * ~ » ' *

This is not to criticize the elementary and éecbndary school teachers who

‘x

have limited available time to instruct and evaluate on an individual basis when

their classrooms are crowded with thirty, forty, or, fifty rambunctious students.

.

Teachers have to require the conventional method to get the job done which has

a pervasive effect of schooling out the innovative uniqueness of individual
. *- ~
students.. A : .
- ' ' o - ° '
Our jobh, at the very beginning of the course, has bgen to convince the student

s ~ .

.

that they should try new--creative--ideas {overhead 5). They try the new idea

approach first when the instructor brings into the classr$om some object and chal-

lenges class membe}s to find as many uses for the object as possiblg. This has

-
.

been done using a boo%, a brick, a pencil, a bleck of wood, a nafl, and various,

other commonly encountered objects. It becomes a contest that ig n‘mbsre and more,
. .

challenging and exciting to thém as they persist. (overhead 6)

’ During these class activities, considerable cmphasis is placed on the deferment-

.

of-judgment principle (overtread 7) discussed in chapter 10 of Osborn and emphasized ~

by Parnes and others. . N
- ¢ & »
14
¢

St'udents/come out wit* suggested uses that challenge the instructor's

imaginatinn. .o A

Another (a5 inttiated in the classroom, but often wqfked on between classes,




1t

is a challenge for class r_nembers to come up with what is needed most on campus,

2

(overhead 8) or in the nearby City of Provo, or in the State of Utah, or in our Country.
Of course, a clasé is issued only one such challenge at a time and students finish
"
the class period with a challenge to work on the problem and come back next time .
- with thé most unique "crazy" idea*that they can think of. .
Another class session 1s used to develop the possi'bilities brought back to
the class. By this time there is enthusiastic class participation (overhead 9) and

usually there is a feeling that creative ideas aren't just for others. There is a

*

feeling that out of the group can come truly valuable ideas. (group overhead)

As the instructor reminds the class that decision-making will be the subject
: :

s

. ! ’
of fallowing classes, he stresses that class members will do well to remember
. /

¥

that a unijle agprpach to solving problems often times has resulted in both fame

e

and fortane. Thev are edé‘oumggd to seek the unusual creative solution in

7
Y el

inllowing class sessions.

-5
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Vocationzl Exploiation Groups (VEGY has just breen added, as 4nroptional requirement
¢ 4 e . . 4

:
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-
v . . .

L3
of th= course. . - Lo -l




Sa2cond, Third, & Fourth Class - Film: "Why Man Creatzas

’

- . (

Appliéd Imagination.

SEQUENCE OI CLASSES

oduction of Course & Preclass surweys,

Career Education 115
Practical Deocision Making L .

2 °

Creative Thinking, and

;"
S:turiiv Exaroises - Workshops are offered for students who sign up for them and
' - ’ cormit themselves to attendance. Life Planning Workshop,
Intzrpersonal Communications Workshop, Self-Defeating
Benaviors Workshon.,
. (W orkshops are held at times not scheduled for CE 115 _ .
v cr other classes pegumning the third week) d
. Pifta tnronzh T er Classes - Life Planning and the Dacision-Making Process .
: ’
N S o - R T ~ . :
Sintt, Fent:, Eleientn Classes - Vocdtional Choice Theories, Available Cellege
. : majors & the U.S. Occupational Scene.
Tooolvth shroash riftesn Clascses - G "g?}‘*cb’e*n Solving of Ir“ooo"tang Individual
R rroblems, o7
Sipizenatn Chass - Post Class surveys & concluding activities.
K ?>farzncas: ’ 2
-
Osuhorn, slex ., Annlizd Imacination: Principles and Procedures of Cr 2ative
Proham.3oiving. Scribnars 1353 '
r. 1Y
’ Tejifn, CGlan C. & Jonnson, Lynn Fric, Vhat's Up, Deseret Book Co. 1970,
U.3. D2pt. of Labor, Qocupaticnal Outico': Han Abonk, Supt. of Documents
N kY
1972-73.
Coi. Placoem bm Co '1c1t Inc., College Placmmf»n Annudl 1974,
Paraes, Sidney J., CTroative Bohavior Guidenook, Scribner's 1967. T
Parnes, Sidn2y J., Creative Bohavior Workbook, Scrivner's 1867,
Saclosure !
. - 1
A.'-)
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COURSE EVALUATION PROCEDURES '

N ¢

The'grade you receive from this course can be a "pass" (?) or a "fail" (E).
If you desire a passing grade, you must complete eight of th2 following
reguiremants--requirement 13 is required as one of the eight.

K .

1. Ra2ad Elder Bruce R. McConkia's talk (Devotional Assembly Winter 1973) and
hand in a comment on the talk's content. »

omplete ton exzrecises choosing one exercise from each of chapters two

hrough ten and chaprer 26 in Osborn.

ake the St:ong Vocational Intarest Blank (SVIB) and the Edwards Personal

eference Scazdule (EPPS) and discuss the profiles.

™o
Q

"
{v

U 1]
"1

IR
.
g
()
"y

I

W

{.

efe

ticiput2 in a schedulad Lif2 Planning Workshop. .

icipate in an interparsonal communication workshop (coordinate
cipaticn with your instructor). .

articinate in a self-defzating behavior workshopy(coordinate participation

with your instructor). "

P
1

]

wn
e
{

(

N

()J(.J

e
[

-
13

‘ Cﬁ

an

E

7. View five carser field filr strips in the Career Information Centar (Room 150

3RMB) and subrmt prief evaluative statement on each. .

3. attend four BYU College Pre’sam& n3 and write a one-paragraph summary

nfeach. = .

3. Jizit two BYU sourc=zs of n atinn (e¢ollege advisement centers, department
Cchzirmen, laboratorias, pre-nroizssional advisors, Placoment Center, Personal
Davaloomeny Ceznter, ¢tc.) a d ra2port what you receaived that was helpful
tosvard decision-making. ’

-

O
H\

n

10. Visit two professional ci’ices oz on-tha-job work activities and report.your
reaction to your discussions. (/ou may visit one BYU source and one
orciessional office and coun. them to filf1ll this recuu‘omont.)

11. ottend four sessions of Group Problam Solving and evaluate the experience
i t'more than thrag oa’qes.
12. Zwaluate in writing th2 two careers most attractive to you at this time.

L a2
3. Ideatify an wrportant decision which noeds to be made in your life. Write
L 2 3—5 DIgo odpof d2mor.strating your us: of tae Dacision-Making Process
37298 in makirg your d:cision, )
i N
@ <San.osure 2 oo ’
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WHAT USES CAN YOU FIND FOR THE
ORDINARY BUILDING BRICK?

K}
1. S:and on end as a spacer for book shclves.
. 2. Sqguash bugs.
.2‘.
3. Drooin the tollet wzoor clos2t to save wrater \
4, Putinthe car ftrank o add veigat for hottor raction in snow.
3., H2at, wrap, Suse iz warm {2230 o1 2ol nights
5. etc,
7 until ‘L\ t
. : N
. "" »

S.. thare

)I
9 are

10. mors

11. taan
Vs
> 12, ~3
o
13. o, 30%toas
. ?
A ’




HON DEFERMENT OF JUDGEMENT
ENHANCES INDIVIDUAL [IDEATION

(Same perind of time)

" 1 i yl 1
u

- N ° S
iiU:‘)bCT of _"ﬂt_"_l DEFER‘\/‘:ENT of judgment

Good Ideas

- PLUS 907 ——>F.

turber of

Good Ido:{s : without DE FERI\/&E NT
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L
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vaborn, page 129
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GROUP BRAINSTORMING
VERSUS CONVENT IONAL IDEATION
BY INDIVIDUALS
f (Production of good ideas in sn%e period of time)
/
/ : . 1 ﬁ;: ey
/ Number of ‘ ;
a// ‘ Cogd Ideas by GR%P (with DEFERMENT of judgment).
/
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AN OVERVIEW OF THE DECISION- MAKING PROCESS

Perhaps no activity requires greater mental effort and investment of time
than the process of making decisions. Ironically, two of life's greatest deci-
sidns, the selection of a mate and the selection of one's life work, are usually
made on the heels of passing adolescence when one's experience is vastly
deficient and one is still learning to cope with the adult responsibilities which
‘are commensurate with a freedom of choice enjoyed by adults.

This paper is intended to help equip young adults with some rudimentary
decision-making strategies. We don't attempt to provide a fool-proof bag of
tricks which will resolve all of man's decision-making dilemmas. However,
we propose a 'strategy involving six steps which may or may not be viewed-as "
a process of rigid sequential order. While we suggest six (:ategorles,l others
might be content with fewer or more than that.

1. Identification of the problem. John Dewecey asserted that to properly
state the problem’is half of the solution. One helpful hint is to break a pro-
blem down into its component sub-parts and to analyze each of these in detail
andd then expand upon them. The old addage holds true here "Ry the yard
it's hard by the rnch it's a cinch. "

&. Preliminary. observation and collection of information. It's been said
that fish we¥e the last creatures to distover Water. Very frequently, the
answers to our problems and insight into our decisions are very near at hand--
like diamonds in our own backyard. Our very close friends can serve as
excellent ﬂ""reality testing'' mirrors or sounding boards in helping us to assess

our capabilities in the light of the challenges that lie before,us.

- Before one chooses an occupational career, one should make very certain
that one has interviewed people who have pursued that occupation in order to
assess the relative pros and cons of such a career. If a decision were tp buy
somethmg costing more than, say, $50, one would be wise to consult Consumer
Reports and shop at three different stores that specialize in this particular
item fo sce who would give the best deal. Then one might talk to people who
actually own that particular kind of merchandise.

»*When it comes to choos}mg a college major, many students do not thoroughly
read the college catalogue Tooking at options and alternative courses of action.
Not do they consult their respective college carcer advisors or individual pro-
fessors. The sccond state of the process then, involves fact finding and idea
finding. At this Stage we needito apply the deferment of judgment principle,
erg., orfe can think up almost twice as many good ideas (in the same length

of time) if one defers judgzment until after one has created an adequate check-
list of possible leads to a solutian. 2 The eminent German poet, Schiller, e

. i
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admonished that one should not reject ideas-too soon nor discriminate too
severely. If we attempt to evaluate all possible alternatives in the embryonic
stages of the development of a decision, we are apt to inhibit the generating
of several alternatives. -

We're all familiar with the brainstorming process and how productive it
can be when people "let their hair down' and not worry about the quality of
their decisions and merely concentrate on the production of various alterna- .
tives.

3. The formulation of possible alternative solutions. Preparation is very
important to creative thinking in the decision-making process and creative
thinKing is merely bringing to bear uncommon ?@)roaches to common problems.
Preparation is then followed by incubation--the opportunity to mull over in one's
mind that which onc has discovered thus far. 3

Dicsing has proposdd that in formulating possible solutions to a problem
one should engage in a differcntiation and then a unification of ideas. 4 Very
frequently we assume that béginning with question Q all we need to do is pro-
ceed to solution S. Diesing suggests that we diffcrentiate our alternatives to

‘the broadest extent possible, as in the following configuration. After we have

explored all possible alternatives we narrow these back down and take the best
elements of each tentative solution and thereby arrive at an optimal judgment.

3

LoJtes nistina Unificacion

4. The preliminary evaluation ot tentative solutions in light of one's values.

The preference once shows for any given alternative solution is often based upon
one's personal set of values. As strange as it may seem, -sometimes we are
not entirely surc of what our values really are. Answers to the following ques-
tions are sometimes helpful in clarifying these values:? 1) What action would
[ take if [ were mayor of this city” 2) What would I do if-I suddenly inherited
$10,000, 000~ 3) What would [ do if I could choose my own specific job?

4) Would my decision be different if I knew we were to have a scrious depres-
ston during the next decade”  3) What do [ think about most of the time ?

6) How do I spend most of my free time? :

While we may give lip service to a ¢ertain set of values, the answers to
~
questions like thes? help us to realize what really matters most to us and ulti-
mately help determine which ppéliminary decisions we wish to pursue further.
;
4 ]
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5. The assessment of risks in the selection of a strategy. Many of our

decisions are difficult precisely because there is some risk involved. We
would do well to take a lesson from the turtle: He only gets ahead by sticking
his neck out!' )

-

Before we select a given strategy in imiplementing a decision, w.e might
do well to assess the "statg of nature''~-whether it is competitive, cooperative,
or neutral. 6 Nuxt we need to aséess the degrec of uncertainty in our decision
by asking: Is the decision irrevocable® How certain are we of success by
taking a given course of action?

Frequently, it is impossible to totally eliminate uncertainty; however, it
can be dealt with, at least partially, in the following ways:?

First of all, uncertainty can bg reduced to a limited range of possibilities.
Thus, one can prepare a strategy in advance for cach possible outcome. Many
students in applying to a given university are heartbroken when they receive
their letter of rejection. The reason they.react so strongly is because they
have not included rcjection as falling within the range of possibilities; other-
wise, contingency plans could be set in motion.

Second, one should define within the range of possibilitics the chances for
success in locating tho most desirable alternative. This alternative is the one
that will result in minimum loss if things go badly but maximum gain if they turn
out well. For example, when one decidcs upon an academic major leading to an
occupational career, one would not only want to consider the job market and onc's
interest in the area, but also one's chances of succeeding and being happy in a
given job. One may wish to assess one's interests and abilities in several differ-

“ent disciplines as depicted below:-

CoLatotive ¢ powy f20 32 3
(D22t n-vat iy Pro, 080y Calzals)
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A third way of dealing wwith uncertainty: "If the uncertainty is cémplctvly
indcfinite but promises to be reduced within a definite time span, it can be dealt
with by increasing a liquidity of assects. "8 The greater the uncertainty, the




greater the liquidity should be.  For esample, 1f a pGrson 1s expecting to go .
to an uncertain destination in the near future, he or she would probably do

well to rent instead of buy. If onc ign't certain that he wants to invest $25

in a set of books that can be purchased on approval, it would be well to

remain rather liquid and buy them on approval. The decision making pro-

cess during courtship is a good example of raducing the liquidity or flexi-

bility of alternatives as one progresses from dating, to going stea dg, to

ngagement, to marriage (a frozen asset!') ’

If students are undecided on a major when they arrive at college, a ques- ;’\/”_
tionable course ot action would be to take 18 hours in the very discipline of ’
which they are uncertain.  If they followed the procedures we've outlined thus
far, they would narrow their respective choices of a major to a general arcea
of two or three difterent disciplines and then take one coursce in cach of those

- arcas rather than diving head first into one major, only to change the following
) semester, thus having accumulated several o redit hours which may only lengthen
their stay at the university.

Fourth, 'if uncertainty is to begin at a definite future time, a preference
can be shown for short run ends, achievable before the beginning of an uncer-

‘tainty pe’rlga."'u It one is uncertain about his future occupation, insteid of
worrying about the job market five years from now, he can (by employing a
liquidity of assets) dcal with cach semester one at a time. This isn't to say
that long rance planning isn't important; it's mercly to say that when dealing
with a very uncertain job market, one might do well to confront the immediacy
of the sutuation rathoer than throw one's hands in the air in response to an unsure
future. ’
March and Simon have proposed that when we encounter the horns of a
dilemma 1n making a difficult decision we frequently have to ''satisfice.
That is to say. we sclect a satisfactory alternative rather than the optimal or
most pleasant alternative. !
p
{ This is the problem confronting young Sam when he wants to go out with Kate
because she's beautiful and Edith becausce she's very witty, but plain. He soon
'\ finds that he can't have his Kate and Edith, too! e has to satisfice. (He may
' decide on Mary who's somewhat talented and kind of cute.)

oy

6. Tdn( m)h mentation, cvaluation, and revision of a decision. Solomon

asscrted 1n Proverbs 4:7 that "wisdom 1s the principle thing, therefore, get
wisdom; and with all thy wisdom get understanding.” Now that you've gathered
the data, as\svssvd the alternatives, and gained wisdom--with all thy wisdom,
get ;zmnW' Th(' implementation of your decision in its simplest form could be
Tikened to the so-called ""black box modcl” with an input (mformatwr)) arrow
going into the box and an output (decision) arrow comung out. The weakness
of this mod«l 1s that no one is really aware of what's going on inside, i.e.,

the process of evaluation, assessment of risks, values, and strategies.
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‘we have to live with this decision forever. Most decisions can be revised

3
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Inasmuch as few decisions are irrevocable, we need to include in our
decision-making model a means for corrective action, afeedback loop as
shown below. 1 o T
.
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One of the best cxamples of a feedback mechanism is a pressure cooker.
Every time 1t gets too much pressure or too much heat (or both), the petcqck
lets off some steam and a corrective action is taken inside the cooker. A
similar process is necessary in making decisions, and one would do well ‘taci
refrain from a ""hardening of the categories' which excludes the pos sibility'\
of revision. Just because we make a certain decision does not mean that

and improved. We should take advantage of this fact. Even if a studen‘t is,
a junior majoring in discipline X and he wants to graduate next year. if hg is
not happy, contented and capable in this particular area, he is not utth?lncg" G
his free agency well by gritting his teeth and sticking it out to the bitter end.
This 1sn't to say, in light of the concept of satisficing, that sometimes one
doesn't have to take courscs one doesn't particularly enjoy. There are some
courses in certain fields that are more unpleasant, more ;'igorous. or mog}ti/’/
st ¢

£

demanding, or less entertaining, or less creative than other areas. One
realize that we all have to do things we don't always enjoy. The rewards of

pursuing the most challenging avenud of preparation frequently outweigh t % e
of the less rigorous-courses of action. ' N

v

.

To summarize: Iirst we identify the problem; make syre it i$ .spelied out’
in detail so that we know exactly what the problem is. A false formuldtion of
the problem leads to poor solutions. Second, we make some prelirriina.ry,
observations and spend considerable timeé in the collection of information.
Third, we formulate myriad possible alternative solutions Whereve'{‘? possible.
Fourth, we make a prelinminary evaluation of tentative solutions in light of our
personal values, Fifth, we assess the risks involved in selecting a given “

strategy. And last, we implement, cvaldate and revise our decision. .
+
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FOOTNOTES

hd -~

1Adapted from Brim, O.G., et. al. Personality and Decision Processes,
Stanford, California: Stanford University'Press, 1962. N

20sborne, Alex. Applied Imagination: Principles and Procedures of
Creative Problem-Solving, New York: Charles Scribner's Sons, 1963,
pp. 127-129. ‘ \

3’Patrick, Catharine. What is Creative Thinking? New York: Philo-
sophical Library, 1955.

.’
Ve 4Diesing, Paul. Reason in Society: Five Types of Decisions and Their
) Social Conditions. '
s ’See Also- College Entrance Examination Board Deciding and also

Decisions and Outcomes, 1973.:

6_ .
. Brim, op. cit. _ .
7Diesi.ng.

81bid.

91bid.

10March, J. and H. Simon, Organizations, New York: Wiley and Sons,
1958. : ‘ R ;

) IlDiagram adapted from Buckley, Walter. Soc:lologxz and Modern Systems
Theory. New Jersey: Prentice-Hall, 1967. ,




AN EVALUATION OF THE CURRENT CREATIVE CAREER DEVELOPMENT PROGRAM
AT THE BRIGHAM YOUNG UNIVERSITY

presented at the APGA\Convent1on
New Orleans - April 1974 ,

Wm. Dale Goodson
Assistant Professor of Career Education
Brigham Young University

A large portion of today's students who enter American colleges have

.not progressed in their educational and vocational development far enough
. S0 that they are able to choose their area of study. This causes these

students to spend their time and money needlessly while they fumblé around
trying to decide on a major. It seems that American colleges have a
terrific responsibility resting upon their shoulders to help these students
speed up their period of career exploration so that they can efficiently
make their career choice.™ This would make it possible for them to complete
their college requirements in approximately four years instead of going an
extra year simply because they chose their major later and didn't get the
prerequisites completed. A great amount of money could be saved by the
young people and the colleges throughout the country if this earlier career
choice could be aceomplished.

Several meh. in the country such as Ginsburg (1951), Super (1963),
Tiedeman (1961), Hershenson (1968);-and Ivey (1968), have pretty well
established the fact that_ career cﬁo1ce is a continual process that begins
at birth and continues tﬁroughout a person's life. Since the American
public schools are just beginning to.concentrate on helping young people
with their career development, it will undoubtedly take several years
before they are effective or before the young people see a need to work in
this area of ‘their development. Othey men such as Dole (1963), Miller and
Thomas (1966), and Harren (1966), fee] ‘that there is a difference between
educational development and vocat1ona"deve1opment and that each of these.
should be treated and studied separatte. The object of educational develop-
ment would be to help young people choo3e. an appropriate area of training.
The purpose of vocational development w qu be to help them choose an
appropr1ate occupation.

What can American colleges do, who accept students who are deficient
in their educational and career deve]opment to he]p them arrive at a point
where they can make an educational choice without undue 1033 of time and
money? Kroll, et‘al. (1970) searched through the literature to find re-
search related to educational and career development in relation to pro- '
grams to help these young people. They make this statement:

[}



‘-“\ “ # ’ 2
) Our investigation leads us to conclude that for all practical
' purposes there is no research directly related to the teaching of
decision-making. Research must be conducted and replicated in an
attempt to validate existing theories and to point out new directions.
Such studies must precede any large scale implementation of decisipn-
making programs in educational settings. [p. 173]

Crites (1965) suggests that we try different experimental treatments
to djscover which guidance experiences are of most help to students in
speeding up their vocational development.

This study is an attempt to evaluate a current career development program
at the Brigham Young University which is designed to speed up vocational and
career development of college students who are undegided on a major. The |,
career development program being evaluated is structured. in_line with the .
deve]opmenta] theories of vocational choice. It is an attempt to wark with
students in large groups of 40 instead of having counselors work on a One-

~fo-one basis. In most guidance programs throughout the country counselors
work with about 15 percent of the students who come to their offices
voluntarily for help, and neglect to reach out with programs to help the
other 85 percent. A1l students are confronted with the need of making a -
careér choice. Many students, however, may have tentatively decided on
thenr career choice, but need help to rea11ty test these choices.

’iyﬁ?' N ian Experimentg] Qpeg%am £Vaiuation in 1968 "

- boe e

Goodson "(79683 ran a research study with three different career
‘development treatment groups compared with a control group. These three
treatment groups were (1) students who received occupational and educational
information, (2) studénts who received educational and occupational inform-
ation along with self- ana]ys1s information, and (3) several small groups of
students whq received educational and occupational information along with
self-analysis information. These students met only once a week for eight
weeks to receive this help. : .

S & ,

. Theéiq§truments chosen for' this study was a self-report instrument
which allowed the students to Dlace themselves in one of the five steps of
development toward a college major. The Crites VDI Instrument which measured
the students' vocational maturity "attitude," and the Harren Q Sort Instru- N
ment which placed the students in one of four stages of development toward
a college major, and four stages of development toward an occupation.

On the self-report instrument and the Crites Attitude Scale, all
three treatment groups were effective in aiding the students to develop.
more mature vocational attitudes and move to a higher level of development
toward a major and career choice. According to the Harren Instrument the
1arge groups were more effective than the small groups in aiding students
in their development toward an occupational choice possibly because in the
small groups other persona] gains were made by the students instead of
development toward a major or a career choice. This study concluded that

. even over a short treatment period students can be helped considerably in
their vocational and career development.




Current Career Development Program at BYU

One of the current main tools at the Brigham Young Untversity to
aid the career development of college students who are undecided on a college
major is a Career Educational 115 Practical Decision-Making class which was
studied during the Fall Semester of 1973. This class met for one hour a
day for sixteen weeks. The students receive one hour of credit and it also
fills a portion of their general requirements. This new program incorporates
all the elements of the experimental in the program of 1968. However, it is
more individualized and allows students to have those career exploratory
experiences outside of class which will meet their individual needs. The
in-class experiences for the students include creative thinking, problem
solving,.an overview of the educational and occupational world, help in
collecting reliable educational and occupational information from the
various sources such as college advisement centers, professors in different
career areas,:professionals in the community, and college career presentations.
The last*few class sessions give students experiences in decision-making as
they present their own career choice problems to a small group of their peers.
During these final class sessions students have a chance to reality test the
educational and career choices they have been considering.

»

Research Design

The purpose of this research study is to help determine if a Career
Education 115 Practical Decision-Making class is successful in speeding up .
the vocational development of college students as they move toward a college
major and career selection. The students involved in this study include 214"
students who enrolled in the Career Educaticn 115 class and who completed
both the pre and the post tests, and a control group of 212 students chosen
from a random sample of students in the College of General Studies who also
completed both the pre and post tests.

The instruments used to measure the career development of students
include the Crites' Career Maturity Inventory which has 50 true and false
questions and the Career Assessment self-report instrument which gives
students the opportunity to state their stage of development toward a college
major and their stage of development toward an occupation. This insStrument
is on a 5 point scale from completely undecided to decided.

L]

Student gain scores were used for this statistical analysis. These
gain scores were aqbtained by subtracting the pretest from the post test and
were used to see which group over a semester period made the greatest career
development gain. Analysis of variance was used to compare the gain scores
until a significant difference was found to exist between the groups on the
pretest, theq{ana]ysis of covariance was used.

s
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Rt 1 © Results

The analysis cf variance comparison revealed that there was a significant
difference on the pretest betgeen the students in the Career Education 115.
Practical Decision-Making class and the control group. The control group
was significantly higher in their development on the CMI and on the Career
Assessment Inventory major stage and occupation stage instruments. The

<
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results of this pretest on the Career Maturity Inventory can be seen in
Table 1. The pretest comparison on the Career AsseSsment Invenmory College -
Major can be seen in Table 2; and the results of the Career Assessment

- Inventory-Occupation can be seen in Table 3. The control group was signifi-
cantly higher at the .001 level than the experimental group on the pretest
on all three in.truments.

Because of the signjficant differences in the pretest it was necessary
to use analysis of covariance to compare the gain scores with the pretest
as the covariant so that the effect of the pretest would be ruled out.
Table 4 reveals the results of the analysis of covariant comparisons of
the groups on the post test and the gain scores. On the pretest the control
group was significantly higher than.the class; however, on the post test
the class (at the .001 level of significance) had more mature career
attitudes than the control group. There were no significant differences
between the male and female groups or interaction between the groups. Over
a semester of college work those students in the class made significantly
greater gains (at the .001 Jevel) in their career maturity attitudes than
students who did not take the class. The cain scores during the course of
this semester reveal no differences of a sigrificant nature between the male
and female groups or the interaction between the groups.

Table 5 reveals the post and gain comparisons on the Career Assessment
Inventory where the students placed themselves in ore of five stages of
development toward a college major. The post test indicated that the
students who took the class were significantly hicher at the .001 Tevel
in their stage of development than the students in the control group. No
significant differences existed beticon the rale and female or interaction
between the groups. Tabie 5 aisc roveals the gain score comparisons, and
it could be noted here that tre stwucents who took the class made significantly
greater gain {at the .001 level) during the semester toward a major choice
than the students who did not take the class. The students in the class
made a little over ome complete stace of develeprent gain during the semester
where the control group made just a portion of that gain. There were no
differences between the male and femaie groups or interaction between the
various groups. :

Cn the Career Assessment Inventory-Occupation scale similar results
existed as revealed in Table 6. " The students who took the class were at !
a significently higher stage of developrent toward an occupation on the x ~
post test at the ,001 level than thnase students who were in the control
group. N» sex differences or irterection differences existed. When
comparing the gain scores, again the students who tock the class made
greater gain toward a nigher occupational choice stage than the students
who did not take the class; this difference was again significant at the
.001 level. Male and female differences were not significant on this
comnarison. tHowever, interaction betiween the groups was significant
because the change in tne males asrocs the grouns was different than the
females.




Conclusion

This study definitely indicatg; that students, who enrolled and
completed Career Education 115 Practical Decision-Making class designed
to help students learn creative thinking and decision-making skills along
with collecting data about educational and career choices as has been out-
lined previously, do have added help in speeding up their career development.
They become more mature in their career attitudes and move to a higher stage

of deve}opment toward an occupation choice than students who do not receive
such help.

., Since students who signed for the class were mainly from the College
of General Studies, it was assumed that the control group could also come
from a random sample of the students in the same college. The reason for
the difference in their beginning of the semester stage of career develop- o3
ment between the two groups could be that the students who enrolled in the
class had a felt need and wanted help in the career decision-making process.
Whereas the students in the control-group did not have this felt need,
possibly because they were at a higher stage of development as revealed by
the pretest. '

Implications

Hiring counselors to be of service to students on a one-to-ome basis
is a very expensive process. It can be very time consuming, especially if
cne student or a very few students would take up the counselor's time in
repeated interviews. Since it is possible to work with larger groups of
students to help them in their major and career development, it seems that
this should be the direction that institutions take so they will be able
to reach all the students instead of only responding to the needs of the
small portion of students who voluntarily come into their office for
assistance. R

Students cannot choose their major or their occupation in a vacuum.
They need valid information about themselves and the occupational and
career world and this information could just as well be given to large
groups of students instead of students on a one-to-one basis or in small
groups. Some students need help on an individual basis to make a college
major or career choice. However, this could be done after they have taken
or during the course of a career decision-making class. In any case the
- counselor will be able to be more effective during the career counseling
- interview if the student has the background and data he needs to make a
career choice.

‘) . -
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jz/ Table 1
Analysis of Variance Pretest Comparisons

/\
on t;ﬁ Career Maturity Inventory

Comparison / No ‘ Means F-ratio
/
Groups
Class 214 37.120 . *
Control $ 212 39.050 22.194
Sex —
& tale 207 38.172 183
Female / 219 37.997 '
" Interaction / 1
Class Male 106 37.434 . .
Class Female 108 . 36.806 1.224
Control Male 101 38.911 -
Control Femdle 1M1 39.189
 MSE 17.858
. * p <.001
N




o ! ‘ }
", ‘ ‘ . ~ Table 2
‘Analysis of Variance Pretest Comparisons i

..on the Career Assessment Inventory - College Major

Comparisons @ No Means F-ratio
“Groups )
Class 214 . 3.239 . *
:Control o 212 3.819 26.827
Sex °
_ Male ) 207 ° 3.573 614
-Female 219 3.485 . :
Interaction : .
Class Male , 106 3.264
"Class Female 108 3.213 Co. 106
Control Male 101 3.881 ) *
Control Female 1m 3.757
e MSE 1.3358
g N
_*p <.001 |

)
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Table 3
Analysis of Variance Pretest Combarison on the

Career Assessment Inventory - Occupation

Comparisons - - U No Means F-ratio
Groups )

Class 214 3.075

Control 212 3.901 48.83*
Sex . )

Male 207 3.571 .

Female 219 - 3.406 1.956
Interaction

Class Male 106 3.132 ,

Class Female 108 3.019 195

Control Male - 101 4.010 )

Control Female 1M1 3.793
“ MSE 1.4866




Table 4
., - Analysis of Covaniance Adjusted Pretest Comparisons

on the Career Maturity Inventofy

. Comparisons No JMeans F-ratio
Post Test
Groups
Class ) 214 40.451 0.469%
Control 212 ) 39.100 20+
Sex . -
Male 207 39..561 2177
Female 219 39.991 .
Interaction
Class Male 106 40.060
Class Female 108 40.842 - 1.469
Control Male 101 39.062 '
Control Female 111 39.139
MSE 9.012 ‘
Gain
Groups
Class 214 2.594
Control 212 1.181 23.104%
Sex
Male 207 1.672
Female 219 2.103 2.266
Interaction
Class Male 106 2.133
Class Female : 108 3.055 2.926
~ Control Male 101 1.211
Control Female 11 1.151

o

MSE 8.732




Table 5

Analysis of Covariance Adjusted Pretest Comparisons

on the Career Assessment Inventory - College Major

»

3 AN

Comparisons No Means F-ratio
Post Test N\

Groups
Class 214 4.354- *

Contro] 212 3.82] 52.410

Sex
Male 207 . 4.138
Female 219 4.037 1.985

Interaction
Class Male 106 " 4.370
Class Female 108 4.339 1.602 .
Control Male 101 3.907 . =
Conitrol Female 11 3.736 ‘a

MSE .5417 ‘
&
» Gain .

Groups 7~
Class 214 1.009 )
Control 212 .140 50.781*

Sex 4
Male - 207 .636
Female 219 .316 2.889

Interaction
Class Male 106 .853
Class Female 108 .827
Control Male . 101 421 1.602
Control Female m .21
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Taole 6

Analysis of Covariance Adjusted Pretest Comparisons

on the Career Agcogome:

irvopiory - Occupation '

‘ 4
vy Comparisons F-ratio
v
Post Tes:
N
» Grouns
- Class FALS a.z221 ‘
| Contro AR 3.873 22.57**
\
§ex, .
| Male ° o 2,071
Female At 1.046 A1
nteraction '
Class Male 1°E 4.20 . . [
Class Female 128 4,247 170
Control Male A 3.207 -
Control Femala IR 3.0 ’
NSF SERY
Gain
Grorns .
Class 214 .775% )
Control 212 435 21.095**
Sex
Male 207 .606
rerale (o2 577 -143 ‘
Interaction , M
/ Class Male 166 .780
j Class Female 108 .769 .. *
* Control Male 107 431 4.980* .
/ Control Female 111 .385
/ "o L0677 '
b 3 ’
** r } \




“CAREER MATURITY INVENTORY %

Score . %
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CAREER ASSESSMENT |NVENTORY
COLLEGE MAJOR

o otey
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5 4.239
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Name Sex Date

1.

Goodson, W.D.--Brigham Young UniVersity
Shepherd, J.J.--University of Utah .
Carney, C.G.--University of Utah

CAREER ASSESSMENT FORM
1971 $

Which statement best describes you with regard to your choice
of a college major: (Check only one)

[:] 5. 1 have decided on my college major--the major I have
chosen is:

[:j 4. 1 have my major choice narrowed down to two possibilities.
They are: (1) '

(2)

[:] 3.1 have tentatively thought about the following possibil-
jties as a major:

[:] 2. 1 have a hazy understanding as to which general areas I
could ‘consider. 5

[:] 1.1 am completely undecided cbncerning my future co11ege
major.

[:] Other (describe):

Which statement best describes you with regard to your choice
of an occupationt’ (Check only one)

[:] 5. 1 have decided on an occupation. The occupation I have
chosen is: .

J[:] 4.1 have my occupational choice narrowed down to two

possibilities. They are: (1)

(23

3. 1 have tentatively thought about the following possibil-
ities as an occupation:

1

. 1 have a hazy understanding as to which occupations I
could consider.’

-

1.1 am comnletely undecided ccncerning my future occupation.

¢

oo o o

Other {(do-cribe):

/‘l )




Wm. Dale Goodson, Coordinator
Assistant Professor of
Career Education,
Brigham Young University
{ December 1972
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STAGES OF EDUCATIONAI.: - VOCATIONAL DEVELOPMENT

- T -

-

i

1

>
e e I
e o Is

‘ )
MAINTENANGE: Continuing in ones chosen
occupational field, advancing,

and making career adjustm
as nceded until fetiremen/t.
Vs

ts

IMPLEMENTATION: Completing educational require-
ments and obtaining employment.

CHOICE: Making an education-vocational choice from
the most likely choices.

NARROWING DOWN: 1).Picking out the most likely choices out
of those available.

2) Collecting more detailed information
about the rhost likely choices so that
a decisiom could be made between them.

EXPLORATION : 1) Learning of the various educational and occupational

opportunities
2) Making a self analysis by considering ones interest,

l abilities, etc.
-~

FANTASY: Thoughts of educational.and occupational goals without
considering necessary information.

-~

IS ~ *
%*Adopted from the vocational developmental stages of Ginsberg, E., Super, D.

and Tiedeman, D. V.




Scratching--Exploring Career Alternatives.
Through Seclf-Instructional Aids
by 4
. Eugene T. Buckner, Ph.D.
Brigham Young University

»

My portion of the program this afternoon is to deal with the
use of autotutorial or self-instructional aids” as a means of extend-
ing the counselor's availability to students. Increased interest
from administrators concerning the effectiveméss of their counselors
has moved many to reevaluate counseling programs. The expense of
offering only traditional one-to-one counseling is a luxury that few
systems ‘can afford. .

As a profession, we need to remove our blinders as we consider
new and different ways to improve our services. Consideration should
be given to providing effective service to the max1mum number of
students at the minimum amount of cost. ‘

Self-instructional or auditutorial resources can greatly sup-
plement the capacity of the counselor to reach more students who
have heretofore gone unassisted. If broperly imglemented, auditu-
torial career counseling can gxpand existing career capabllltles»
manifold. .

Many materials are readily adaptable to self-help usage if one
uses a little imagination and creativity. Adaptable materials would
include requirements of careers, college majors, particular univer-
sities, graduate programs, basic interest test interpretation, ,
decision-making experiences, and so forth. \

With general information provided through self-instructional
or auditutorial methods, the client, when meeting with the counselor
can focus directly on specific issues and concerns, thus utilizing
the counselor's expertise more fully.

We now have for you a brief exerpt of a test interpretation
that has been designed for use using an autotutorial system or a
self-help method: " -

"Hello. The purpose of this slide presentation is to

assist you to interpret the Strong Vocational Interest
Blank. Edward K. Strong, author of the inventory,

g
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began its development in the 1920's. The test's long

-history has made it p0551ble to research and refine it

until today it is one of the most highly respected
.lnterest inventories available.

At the end of this presentation, you will be given a

handout which will review the information you will be
given here. Neveftheless, you might want to have a.

pen or pencil handy to make notes and draw reference

lines.

Men in different jobs have different interests. The
Strong Vocational Interest Blank is a device to identi-

y

fy the different interests of college students, and é
thus to suggest to them occupations they might find )
stimi#ating. .

For this purpose, the Strong provides an index of the
similarity between a person's interests and those of ]
successful men and women in a wide range of occupations. ° -

You might recall that when you took the test you were
presented with a long list of activities and asked to
indicate the ones you liked or disliked. Your responses
are analyzed ‘chiefly in two ways. First, by looking at

" your responses to clusters or related items-- for example,
_ items related to mechanical actkvities or homemaking

activities; second, by comparing your responses to those
of men or women already established in a wide range of st

_occupations, as shown in the example with dentists,

The results of these analyses are printed out on the .
profiles you have before you. Careful analysis of your )
profile can help you better understand your unigque =~ -~ N
pattern of interest.

- -~
e~

Before we continue, may we offer a word of caution: In."
times. of uncertainties a test that will "tell me what I

should do" is eagerly sought by many students. But no

test or interest inventory can "tell me what I should do."

The Strong Vocational Interest Blank cannot tell anyone

where he can succeed. It is not a test of aptitude or™ S
intelligence. What it can do is make it possible for

you to compare your likes and dislikes with those of

people in specified occupations. .

k4
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: This is helpful information, but it must be integrated
with your other characteristics, your intelligence,-.
special abilities, experience and attitudes, before
any definite decigions can be made.

Now. let us get to your individual Strong Vocational
profile, If you have questions during the presentation.
please don't hesitate to raise your hand, so the counsel-
or with you might interrupt this narrative and respdﬁd.

You will note that there are separate forms of the Strong
for males and females. Therefore, we ask you to listen
carefully for distinctions between the two forms, so that
you will get correct information, be you male or female,

The Strong Profile is divided into three parts: (1) the
basic interest scale, (2) the occupational dcale, (3) the
non-occupational scale, We will discuss the areas of the
test in that order. The fourth area on your printout,
the administrative indices, will be discussed briefly,
later.

Let us begin our explanation with the basic inXerest scales

located in the top left portion of your printou}. These

scales are made up of clusters of items that rellate to

each other and to various broad interest areas./ If a

person has a high score on one of these basic gcales, he

has responded like to a number of related itens. For

example, if he has a high score on the busineds management

scale, he has indicated a liking for a variety “of business

management activities. On the other hand, if hils score is

low, he has indicated that he probably would not/) enjoy such

activities. Your scores are indicated by the npmbers to

the right of the names of the scales. These s¢ores generally

range from 30 to 70, with most scores fallingf round 50.,"
This, of course, is only a small segment of the fentire inter- \\\
pretation for the Stron§ Vocational Interest Blank, but perhaps it
will give you some additional motivation to try to implement such
a system in your own institution, that you might more fully extend )
your counselor hours to meet the needs of the students ywho are seeking
your help.

Ay




PERSONAL AND CAREER DEVELOPMENT: A 'FAIR' APPROACH

Introduction i

Counseling centers in University settings throughout the nation
are constantly struggling with program dlevelopment to facilitate the
p

student in his search ‘for self. At Brigham Young University we are

_really no exception.to this statement and we feel our programs are

well thought out and excellently developed to meet the needs of
-the students. The next critica(step is to have the stud'ents become
aware of the assistance and the resources available tc them.

At Brigham Young University, one of our most successful ways

of méking our programs known has been through an annual Personal

»

. Development Fair. The fair is both experiential and informational in

nature and provides the student with an opportunity to examine

some of life's great questions and assess his own level of develop-

-

’rpent in these areas. The experiences he has and resources he
becomes gware of are identified with the Career Education Depart-

ment and\Personal Development Center on campus.
\\
Lead~in to presentation

.

Because of our limited time, we would like to walk you

through our }'\'air through the use of slides and tape, so that you

might have an experience, although abbreviated, to help you




evaluate this approach. Our theme for this year's fair was

CARNIVAL TIM_E__, the name bringing to mind a fun, happy experience
which we feel this process of life and cafeer planning can be and,

in fact, is for many.

. PRESENTATION

Narrator: The Personal Deveiobment Center, at Brigham Young
University presents -------- CARNIVAL TIME -=-====-=--~- . That's
right ladies and gentlemen, its Carnival Time and that rhymes with
dime and that stands for life. What are you going to do wifh your
life? === Seil pencils for a dime on Center Street ----- Wallow
in the depths of personal inadequacy and indecision-;----Or are you
on your way up? Up ?.'he road that gives you the answer to life's
great questions, Who am.J/ Where am I going? What things are
important to me in life? These and many more questions you may
find the answers to at Carnival Tirr;e presented by the Personal e
Development Center at Brigham Young University., ------- You'll
see Genie, the vocatinnal genius and Woody the master carver of
lives who can tell you exqcfly what you should do in life and all

you have to do is liye with it. Do you need to relax? -----Talk to
Jonathan the Greatr.\;v‘l;é‘c'aﬁ“re"rax’—a réging lion With the flip of a
E. J

switch. Yes, ladies and gentlemen, spend a few minutes profitably
: . o
at Carnival Time, presented by the Personal Development Center at

Brigham Young University.




Music: "Now is the 'ime, to make up your mind, not on Thursday---*

-

. —_— Il

o .
Narrator: Some of our student paraprofessionals were used as barkers

.
i

and through such approaches as just heard, invited the students into

the lounge area of our student activity center for an experience
o

into themselves and an cxposure to helping resources on the campus.

£l

We used over 200 photographs of real people in real life settings as

5

our backdrop and divided the lounge into separate areas where

studénts could cemnfortably and semi-privately have an experience

in personal and career development.

JI\_Ig@Fdr_(Valués Booth): The first area the students were exposed to *
;Nas _6ur yalL;es °bqoth. In a'comfortable lounge setting, students
would stop jto per;xse and work through the various vAalues exercises
provided, §uch as are illustrated on the slides. Many would spend
considerable time here, some with boy or girl friend. Others would
pick up }hgte;ials to look 'at at a later time. A professional

counselor was always availéble at this booth to interact with the
studenté .

Narrator (Career-Life Planning Booth): The next area the pérticigants
would come to wés our Career-Life Planning Booth: Every 15 to

20 m‘il"lutes ’a new gro‘up of 10 to 15 students would be taken through 2
a mini-career life planning experience. 7This area was constantly

in use and required our changing the counselor often while he still

o by
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had & vrice.

The participants would leave the experience with their own career 4/

guide to follow through on. The leader of this group would oft
serve as an information/resourco for the students to point them to
our Career Information lerary,_College Advisem‘ént Centers ,.or
other experiential resources such as life planning wprkshops, or

career exploration groups. Students could pick up cards to sign up

for a group or workshop at any of the Booths.

Narrator (ESDB and Relaxation): Tapes were prepared on our ESDB
(Eliminating Self Defeating Behavior) groups and our Relaxation
groups. Students could stop for a few minutes, have a mini-,

relaxation experience and learn about the two groups.
(PICK UP PART OF THE INSTRUCTIONS FOR RELAXATION)

Narrator (Pre-marital and Marital Counséling_ Booth): Head sets
were also.used in our pre-marital and marital counseling booth to

’ .listen to short tapes on areas of dating, marriage, problem solving
in marriage, and other appropriate topics. An area was provided
here also where students could take the EPPS (Eéwards Personal
Preference Scheq{gle) and make arrangements for interpretatioon by

»

a counselor 1n the near future.
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"Narrator (Practical Decision Making Class): Through the Cureer

Education department we havevdcveloped a "Practical Decision
Making" course, as you have just been told, and in the Fair' an
attractive display of a Decision Making model was built with

information and handouts regarding the class for the students.

- y

Narrator (Informaitmn Booth): At cach arca opportunities were
provided for students to sign up for more indepth experiences
through the Career Education Department or the Personal Develop-
ment Center. In addition to that an information booth was also
provided where students' questions could ke answered and hand-

. . \
outs regarding the total services of the departments cou_ld/go

distributed.

Narrator (Slide Presentations: Snoopy and Dining Etiquette): Two
/

slide presentag,gﬁs were alternated throughout the time of the fair

.

at the information booth. These helped to attrac.t the students to
A

the fair and hold their attention for a few minutes as well a€

bringing up areas related to personal and career development. ;e

found Snoopy to be a helpful, non-abrasive way of approaching

areas of personal concern.




Narrator (Walk-in Booth): B&tween 1500 and 2000 students ' spent .
<4

an average of 33 minutes in our Fair this year. One of our biggest

surprises was the activity of our walk-in counseling booth. Located
>

right in the area of the fair and separated only by wood and cloth

dividers, our counselors saw several students each four-hour shift with

2

. )
questions and problems ranging from "How can I'sign up for a group

or choose a major?" to "My wife is leaving me, what shall I do?"

~

Narrator (Evaluation): The data®we have collected on our annual

fair has shown us that students are in need of this information and

are appreciative of this exposure. Cur next problem has %3/ecome-- .
How to handle the increase in business as a result of the fair, But {lvew,

that is a pleasant type of problem.
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