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I. INTRODUCTION TO THE INTERIM EVALUATION REPORT

.

,

. This Interim Evaluation Report has been prepa4ed by the Stabilization/

Evaluation Staff of-the Experienced Based Career Education (EBCE) Program

of the Appalachia Educationallikaboratory, Inc: (AEL). The document is

intended to satisfy a requirement of the AEL/EBCE contract with the

National Institute of Education (NIE) that an interim internal summative

evaluation report be prepared and submitted to the Career Education Program

(CEP) staff of NIE. This report is responsive in content and form (with

minor modifications) to-the6uidelines for the Interim Evaluation Reports,

'for Experienced-Based Career Education prepared by the NIE/Model II

evaluator.
-r, 2

The report has not been written f6r the general reader. The AEL/EBCE

.

""P,x0gram components are described in rather abstract system terms within
4

r

o

-the report (see especially Seption 3). But a-full 'and detailed desCription

of the EBCE Program effort in Kanawhd County, West ,Virginia hap not been
.

.attempted.

The report is principally. intended fOr the NIE Career Education Program

staff and-b4mbers of,the External Site Review Team, It is most meaningfully.

read in conjunction with spedific program materials and such descriptions

of the program,,its staff, and the communit and s experience sites, as

may be found in ,the Operational Plad, FY 1.74; the first Quarterly Progress

Report; and the second Quarterly Progress'RepOrt (December 1, 1973-'

February 28, 974).
I

In the event that the reader does not have access to these more 'detailed

program descriptions; other background materials, or fifst-hand knowledge

1

4
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0

df Model II programs of NIE/CEP, he is urged to obtain such information.

Program Quarterly Reports may be obtained from the EBCE Program Directar,
Yt.

'Appalachia Educational Laboratory, P. 0.)13(3x 1348, Charl ton, West V i ,

25325.
0

t.

II. ORGANIZATION OF THE INTERIM REPORT

Ir

:t

The report is organized into four sections.
F

Section 1 provides an overview of EBCE evaluation activities between

Septethber 1) 1973 and March 1, 1974. The first part of the section

identifies the development of strong formative evaluation as abasic

resource to,support decision making and program assessment.

V

Section 2 presents the activities and:findings of summative evaluation.

Part VII of Section 2 presents the status of evidence,concerning each

evaluation hypothesis..
.

'Section 3 gives an overview of the AEL/EBCE subsystems and presents

findings,=recommendations, and relevant program actions.

Section 4 briefly summarizes findings and 'concluskons and presents

recommendations and relevant program actions, recognizing that the formative
4.*

evaluation prodess is interactive and reiterative.

.r

0

-

2
9
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SECTION 1

Overview of

Experience BaseliCareer Education

Evaluation Activities

March 1, 1974
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I. INTRODUCTION'

The purpose of this section of the interim report is to highlight

evaluation activities, suggest a context for their interpretation, and

to present an analysis of the needs and rationale leading to emphasis

on stabilization and formative evaluation,

II. MAJOR EMPHASES IN.EVAIUATION

The AEL/EBCE conceives the formative evaluation process to be a
1

...

ba;ic resource to support decision,making and program assessment. The
. ,

idevelopment of a formative eValuatiOh plan and the instrumentation and
o

seetff to implement the, plan have been major'program activities during,

}-the current fiscal year. The context in 'Which this evaluation emphasis

occurs is the program mandate to achieve a stabilized program prototype:

by August of 1974. °The,analysis of needs and development of the

rationale leading to/the stabilization emphasis ate found in the

Operational Plan; 'FY 1974,.Volume TI,- Component J, "Planning and

Formative Evaluation."

In the spring of 1973 program personnel recognized t
0

the previous year planning processes and,probedures had been

hout

ter-

ized bydiffused responsibilities and relative informality. In many

cpses responsibilities for identifying problems, defining

needs, collecting and analyzing data, assessing alternative

formation

, and

recommending courses of 'action were so widely dispersed among the

ri

3

f
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staff that coordination and tracking of decisions was next to impossible.

Valuable information sometimes "-fell through the 'cracks" and was' lost.

"s,

Operational and design activities Were often momentarily

-

stalemated.

It was Lily recognized early that planning for stabilization of the
*

program could not be effective when the staff was sb frequently engaged

in short range, after-the-fact, red flag "problem solving."

Thus, a need exitsted for a clearer planning and decision making

v

process. It was determined that the need would, be satisfied, in part,

by the adoption of procedures and assignments which would (1) coordinate

and consolidate such deCielon-making activities as planning, evaluation,,

infqrmation storage and retrerval, and documentation; (2) insure tha.t.

,decisions are systematically made in light of all available information/

and a caref assessmen of alternatived; (3) be sufticiently flexible

P
to work,e ciently with issues and problems of all:sizes. and levels

peimportance.

A number of alternativeg for reorganizationAnd staffing were
go

considered. It Wag paramount that a'strong and vigorbus formative

evaluation effort:be enjoined. Though many persons on the staff were

trained and experienced in badic research and evaluation techniques,

there was the, need to allocate responsibilities directly to a 'few staff 'te-1

membersto plan and carry out fol-mative evaluation as part of the total -

program problem-solving and decision-making jarOcesses being established.

Yet, at thesame time, it was deemed of utmost importance that the

"\r

evaluation skills of non-evaluators be identified and used. Some

4
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individuals areNparticularly 'adept at looking for possibilities in all

,. .
sorts of situations, thereby becoming prime "hypothesis gwrators."

Others may be particulffTr'skillful in weighing large aoUnts of
. .

complex and subtly'cOnflictinq evidence. Scilliothers approach issues

and problems from-the perspective of the persons involved, giving ,' 'q

attention, thus, to their feelings and. emotions tin such away as to
. . .

.. .
.

,

lead toward humanizing an otherwise 'scold, objective, and purely
.

.

.

-logical" evaluation,proces,' thus, the desire of }the prigrani drreqtar,

and others was toconceptyalize an organizational pattern Which would

capture the rich and varied inputs, even at artisitc,°emotive., and
A

intuitive levels, from all staff for systematic, informftion baSed,

A

de4sion-Making'for the 1$rogram,

LSeveral efforts have been made to develop and implementa system ,1'
e ° .

-.1
o ..

rIlvtO maximizethe information base'on which decisions are de. One
- . V

'
, .

,

,

such plan is used extensively within the Development and Design Untt

-of the9 .EBCE PrpOam. It is a pimple format in ilhich'nearliy all. .

, \ .,
probiems.can-be identified and dealt with kriown as N-R-P, an

a
abbrevia- %

, s
. v.- .. . .'

tion Pbr Need, Rationale, Procedures. The staff uses this NRP approach,_ .

.

as a.systematic way to address all sorts and varieties of issues and
.

problems. It has not been adopted As a problem solving stance in -

other °units of the EBCE program. P I

A second, and more extensive plan for involving all staff persons
it

O
in problem identification and problem solving has been formally ,

4. .,)

adopted, though- not yet fully'Amplemented. It is the operationak

A. 4

1f.

5
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activity that identifies problems through a Problems/Need Request Form-
.

availableto all staff members. It also establishes a method by which

Problem/Needs are reviewed, prioritized, .and.acted upon,

The Stab ization Unit'which includes the formative evaluator

and the summative evaluator, reviews each Problems/Needs Request. jn

this review, it may be found that the matter can be handled by an

administrative decision or perhaps byT'sdme information available to the

evaluators. The Problems/Needs Request May suggest an item to be

analyzed or a whore area in which research could or should be done.

The Stabilization Management Team, comprised of'the project director':

.and directors of the Design, Operations, Stabilization and Replication

Units m eet to review ail,Problem/Needs Requests., A full and detailed

description of the process is shown as Appendix C of this report. The

principle item of Appendix C is the Problem-Solving Procedures state-,

ment, though the memos introducing it are piclucled for clarification.

It should be noted that formative evaluation interacts with this'
6

prOblem solving, process 0 at leatt two ways:
0.1

1. It is a major information base. for feeding problems
- iN

441111t.. ,

into the process. r'.
,

0
,

2. The formative evaluator is-a-p2imary source to which

... °''

problems are referred to obtain available information, :(

II
or to generate and conduct mini-experiments or studies , ;

ii/ ,

. c ito. Answer questions.
1

(

t,

/ of
;/

(

III. ,FORMATIVE EVALUATION ACTIVITIES
..'/,

.:. .: ;4.,, ..

, I
0- . ,

Between September 1 and October 31, the major formative evaluatiOn '4 t'
,

/',", -

` efforts were in'planning,. Instrument development accounted for much
% I

It
14,6

',i,

),

J ,,

.,.. 7 :,,,,
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4.1.., ime;,../ .""";45., , 7 /
of November <4irdAte"6embir..-'4-1,,inpleirtjnYlitg, edt Plan hap occurred, .

";/ ,' ,-
in Decemb er.,,,,,jaalst,ty and.,,febitua ''''' '- >k,,i .. 1-: '', ;,.../.' i-/,'

, ,,,.1., i_ '. $-,'

, - ,' ''' r '''' , , ' t; ,..fN ,
A. Rev,aing the qrmati,ve Evaluation 'Plan-y i.:,'',71

- -'--' i .-..- / ..? \ .
,,, ,,i . N: --. .', ' - "%, '

ReviSkiig-,the.Pdrmative Evaluation Plan was .A:',maj'r activity 1ln
..../,: ,..:,, , --,,

.. ,.'eptainber' and October. Three consultants" selected. to_ 'Criclue, :
. , 11: , .-"..q -. ; , --, K - 0 . r

the evalua.tipn plans and to'propose how they tOtild-be...,stfengthenedi:ini:. ' .../.;, -
., ....e 7.- ...". ". ", / it r / '

"r-evisi:diu 'Dr. James WardtoPfrom the University Of Ill.inas -W&0,;
,t), -- ; -

at

,

selected from among the three to assist AEL with the reVisidw... :The,
,

-

plan revision task was completed October 31, 1973. An estimated 31V

:%1/2/,

0

AEL man-days plus 20 consultant idays- were used, to develop the 'revised -g

Formative Evaluation Plan.

B. Developing Instruments

Instrument development was a major activity from November 1 "to

DeceMberil. Each instrument was developed on the' asis of questions

outlined in the Formative Evaluation Plan', /the priority anakysis and

,,,',Oho type of instrument projected.
7.', -

/ .stepAirocess. . ./
,,/

.. -
'7/ ,l. The first- step was a combined effort between ,formativeformative' y . , ;- . - -.

/ f
. , evaluation of "AEL/EBOE,,and the forrnatiNfer Avaliiaticin:*cdre-

r . ' '-t -41 .,, // '-,:-.,/ /-." % '144.
, 1. ; ,.. I,, :,/ stiltant.

.t,-. i . , ,

,
162. The second step was a review of existing forMative evalueion

. . ,-

instruments with the AELtEBCE Program and- othei.,EBpE prograth
, / ...,, , -..

N..3. The third step was an analysis' of each question stated in

thy' -plan by the apprbpriate respondent(s). , , .,-.// I

Instrument development was a seven-
/

. .

a

1,

*A; 7

,ri
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if,' ,/ , /
, -L..? .'' i 2:'' '.'f' ::/'' : r 0 / . . ' ',4 ' :// ,' "i / ../,'t' r ''' , .

' , , . 7 ., /, ,1 ,/'. -.1 I
4 ' ,;_, ', :, -.-- ".,; ,i.' ..' i 4-. : .:. ',, 1.,,' ' /

,, , r :,' -, . ,,,,,/ \ -, 5 ', ,;/, ":
,' . / ' - 7. .3. ; i

.., . ' ,....' ,1 , ; ' . ';7-:7f r , ; 0' I ..? ;. ..../ : r ,'
*, ..., .

.:' . ' I 7 ; it I, e- , : *"...,' '-
i'..' 4-...,;'§ItS"..f.4,Urili St4,74,as/t,o de,iielop 'the first draft of eachIto, f, O 1

. r ,e
flj log I... '. ."; 'i r i , . . j .e.-- t i. ,, .,

.. 4: (
.' ' ;; --- ::i..1. ,,,, ,,' ', '' / --' / ',' f

,
iAd..,,rillietrit..t,': ', . 71 / 1

'Z 4,...-. ' ''' ' 1 tI . j. - . .
- , , 5,..-' The, fifi;h yeia'was to adniinlifrter the insttruments tg. the

, . ,

.cide;v1.,7

,./ .,
;

' - appropriate
%--

saniple analyze the data, /an
r.

d report ' findings. ,, / /
.

/ . . -
, , ir /1. , ,,

.... The si4h. step' is a .revision of, eacV/instrumentibased on .- ,,
.,. . .

. . ,. .-
-, the, critiques of the , first adadminist'ra'tion.a -t ion. i

- / ' -.... .. : , , ; / i
7,. ,:... The ieventh; step includes perforyking an reliability arid/, ,-, '/'validity Atudiee that are ,necessary. <

4 ,.. , .. \`." 1 .. . ,
' .-'

°Items 1 throu4h,4 above were/ completed during the month of Noyember.

r'

444

;- . ;"" r
Item:5 occurred dtirin%yeici4er and January,. Item-S,/.6 arldi"7-. are pro- °

jected to be colnpietecl-anci, reported, in the final "evaluation` report.1_ ,

Copies of the tortitative instruments appear in this report as Appendix- B.
.'l

,yam '
, . z 14

C. Establishing' Timeline's ; r .

,

Timelines esiabliShed for thd formative evaluation of the ExpFience-

Based Career Education system cover the period of _time ,betvieen December
.4 .

1 and January -31: -Since the plan was revised (September .through October)'
and instrumentad., to be developed (Novemberi, _implementing the eValua-

,

tion sooner /would have .been unwise. Dud to the late start, each instru-
_, ;

ment 'urtio administered once to the appropriate sample except where indi-
'

ca*ea. in Section .

'f. ' is

27r;P:a
V

-
SUMMATIVE EVALUATION ACTIVITIES,

- A. !-Collectin4: an Analyiing Preliminary. Data

.7

ADuringineitudent ,Orientation period, on Septembr 15, each- recrt6ted.,,;
and Sejected-EBOE-Otudent participated in a 'data collection program ;-

8 , 1C;

, .1
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, -
./. <

;
s. ,

,,j// employing standardized instruments. fight hot; s of Ppventories and

tests were employed. Tp:assesistudentacadeMIc achievementiin reading)'

langyagesarts, .Mathematibs, social)studies,,science,-and/use of sources,o

// .-
. ,

_the' 160 Test)of EducatiOnal 9evelopment wat-wed. The Career Maturity
. ' f . li
Invepelory wa used tb collect-information about each student's carder1 ,7 ' /
deve) lopment.
1

I

,-' Es,. EstabliShing Necessary Evaluation Controls

The operating task statements and the Summative Evaluation Plan

celled forthe random selection'of an equal number of students from
4

among the volunteers to the program to serve as experimental and con-

trol groups. There was an insufficient number of student volunteers "0

, J.11 the fall and at mid-year to permit randomly selecting a control'

1 group..
.

}, 1 , '
.

, - At the.fall recruitment, a contingency plan was developed, and
. ,

,< approved by NIE, to identify two comparison groupsp 0,4 completely.,

. !,
-01't

randb.M.:sampleofe,senibrs from all the Kanawha County Schools, and a.i.'' :,,

. .i' : second rapdOM sample group from some,"career education like" programsV f

r 4. . , - '1
1 i; in- the .Kanawha county Schools. .Details'of this sampling and testing\ a

i i .l , , (

proc6ss appear' in Section/2 of this report.
. . . .

:

Theurooedures for students in such a way-,as tomeet the.-...
. ,, i

.

,. NIE/CEP demand's fdr,specifi'biunbers remains a problem. It is especially-.
,,, ,

0 .

s ..,

-,-::. difficult tb, achieve-an ethi.dkiposition with respebt to,the use of- .. ,

', '.' . ,

, -

t,

. .

'...human subjects in research and development under circuft.tances in which

funding is contingent upon the successful completion of the recruitment.

't. 1

1,

1
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C. Planning for Data Analysis

data analysis plan was requested by NIE as an addendum to the

Summative Evaluation Plan. Dr. James Weber, a consultant approved by-

NIE, developed the plan. This plan was completed in October and approved

in earlyNovember. The plan includes a complex multivaiiate analysis

scheme, and is presented in partT-in Section 2.

D. Instrument Development

This activity is detailed in Section 2 and the instruments are

displayed in Appendix A.

i /
E. Administrarizof Instruments

, i.

t
1:)Uting dantiary and February, summative activities were at a, peak.

e battery of standardized instruments was administered
.

>

IL 1 to new students.

AQuestionnaires wete distri4ted to parents, current students,

and participating ERCE-emplol)?ors.

3.-,second mailing of questionnaires- to 1973,EBCE graduates

was undertaken.

F, Data,tAnalysisand Reporting

Mostecentiattivities have involved the completion of planned

dataanalyse,,:test scoring for second semester students, and report

writing.

-4

10
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I. INTRODUCTION

A principalffunction of summative evaluation is to develop valid

and reliable-evidence of the effects on students of the EBCE Program

and its various components. It seeks to answer the question, "What

effects on students can be unambiguously attributed to the program

or specific progrA'm elements?"

summative evaluation also seeks to provide evidence on the effec-

tiveness of the program in achieving its stated goals as they relate

to student 'behavior, program development, and program structure.

Summatiye evaluation should be.based on instruments with sufficient

sensitivity, used indesigns with suOicient experimental rigor, to

ft
provide information useful for program,decision-making as well as for

NIE/CEP program and funding decisions.

Instruments for measuring criterion variables relevant to career

education are not highly satisfactory at the current time. An effort

to assess the strength of one instrument (Career Maturity Inventory)

is reported in the Formative Evaluation section of this report (Section

Changes from the planned experimental design to a quasi-experimental

design with non-equal comparison groups are described in this section

of the report. Most of the data reported in this section relatigtg to

.

current EBCE students is descriptive. The effects of the piratil

411

based on the comparison of differences in pie-. and post-test scores

among comparison groups will not be ascertained ,until mid-summer of 1974.

11

24)
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II. ORGANIZATION

This section of the report is organized to proVide a clear under-

standing of AEL /EBCE's summative evaluation.1 Part III describes the

desigri for summative evaluation, the data analysts which have been

done and are planned, and a presentation of the hypotheses to be

tested. Part IV presents both the standardized and the specially

constructed instruments used in,summative evaluation and also the

testing timelines. A description of the student populations is
4

included as part V of this section. Finally, in part VI, the findings

of summative evaluation to date are presented with explanations of

questionnaire administration and results.

III. DESIGN OF SUMMATIVE EVALUATION.

The primary purpose of the summative evaluation design is to

provigle,valid and reliable evidence on the effectiveness of the pro-

ducts and the resources required of the AEL/EBCE

is particularly aimed at the evaluation needs for

although the revolts will be of formative use to'

program development.

A: Description of the Design

Program. This design

program dissemination

staff as they:;ftplete
- dr

4tirf\-

71

The summatiVe evaluation design is illustrated in Figure 2-1. I's

represent input or classification variables; X's represent criterion

variables. One group 61 the two EBCE Program starts included students

enrolled in the EBCE Program in September of 1973 (n=k); these students

12

A'

21.
I
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Figure .2-1 :

Summative Evaluation Design

(1) Pre-Post.CoMpairison Group Design:

September-October, 1973

I,X (EBCE Program) X

I,X (COOP Sample) X

May, 1974

. I,X (Random Sample of Seniors) f X

,

(2) One-Group Pre-Post Design:

September, 1973 January, 1974 May, 1374,

I,X {EBCE Program Students) .X

I,X (Midyear EBCE Students) X

(3) Onp -Group Post =-Test Only Design: .

September, 1973,,,, January, li74
t -
4 .(EBCE Program)

(EBCE Midyear Program stStarts)' >

May, 1974

X
2

X

N,

a

tr

13
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1

ere scheduled to remain with the program the entire school year. The, ,A,-
, .

,second ";econd grou4 p of EBCE Program students attended the local Kanawha County, ..-

..
,

Sekools during the first semester and enrolled in the EBCE Programz:''.

t ,
Nir

°
during the second semester (n=45). ,

Two 'addittonal groups of Kanawha County,stUAnts, were randomlyt,.

iAt

'4.

drawn so that comparisons could be made. One group is a random sample

pof senior st.udents enrolled in a Kanawha County Cooperative-WOrk Studyr

Educational. Program. This program is offered to students in five of

the eleven county high schools; Orandom sample of 75 students was
1.: 1

'drawn ,fromell,fise schools. The second comparison group is s-a xendom

sample of 120 senAor students enrolled in the eleven Kanawha County

high schools. The samples in both cases were stratified by the size

Of-the high schOol.
" ,

.1
'---B, Analyses or,pata'a .. _

e initial set of analyses'descrIbed in this section used the pre-:. if

I p *.

test data that were collected in September and Octo'ber. The general

concerns addrested by these analyses were (t1) how comparable are the
1,

two-nOn-equivalent comparison groups to the EBCEoup in terms of
j

the seleEted inpiit and criterion variables and (2) viat interrelation7... A' . \
,' ships existamong the different criterion variables. Th first concern,

1
,,,..--

was addressed'v'ia the execution of a multivariate analysis o variance.
.

41'he major'independent variable in this analysis related to the three, I

1 '

different gsoups,"of students. The multiple dependent variables were
.9

the More continuos variablest They dependent variables in the first N

analysis were theCarcer Maturity Inventory, scales from the Confidential

. .

14 4
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StudentcQuestionnaire,,Educational Development Series tests, atten-

dance ratios, an rade point average.

A second analysis, which was a principal components analysis, was
Nk

conducted to examine he *hterrelationships between the various criterion

variables. The initial analysis was followed by an orthogonal rotation

so that intercriteria similaiities could Ice identified.

-

The last set of analyses, to be conddcted in the summer, 1974, will

deal with total design concerns including`the following:

1. Has exposure to EKE, the COOP Program, and the regular

school program been differentially effective in terms of

gains in students' goal-related performances? .

2. Are variations in EBCE-related process variables significantly

relat%d to differential gains in students' goal-related per-

formances?

3. Has the EBCE Program interms of its structural goals been

realized?

The proposed basic analytical technique is the multivariate analysis

of variance. The major independent variable it the group condition var-

iable. The major dependent variables will be the gain scores observed

in relation to Ehemore continuous variables in the criterion set.

ji
C. qypotheses to Be Tested

The bagic hypotheses tobe test4d include he followingv-

1. EBCE students will become more knowledgeable Of the world

of work than the students from either, comparison group.

r
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0

2. EBCE students will be more capable-of Ideating and

acquiring workhan the students frod either compari-'

son group.

3. EBCE students will coo as well as the students from r-,

e4her comparison group on academicwgrOwth.
,

4. EBCE,students will be more positive in their attitude

7.1
toward the world of work than the students from either

A

comparison group.

5. EBCE students will be more capable of. planning for

their futur'e than the students from either comparison'

group.

,6. EBCE students will be more Able .cf zolving the

problems confronting them in reaching their goal's

than the'students from either comparison group.

7. EBCE.std ents will be.more'Capable of appraising the

8.

9.

levant capabilities of others than the students

ither comparison group.

EBCE students will be more able to choose -realistic

career goals than the students from either comparison

group.

EBCE parents will have a positive attitude toward the'

EBCE Program.

10. Employers (ie..; resource persons, contact persons, and

managers) will have4 ppsibive

A ,...,3414r07rM.

,!

tituae toward the EBCE

16.25
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11. EBCE students will have a positive attitude toward

the. EBCE Program:

12. Labor union officials will have a pdsitive attitude

toward the EBCE:--PrQgram

13. Kanawha County school officials will endorse the EBCE

Program.

- 14. West Virginia State Department of.Educat'ion offictials

will,,endorse-aEBCEProgram.

15. There will be a lower relative frequency of school

) dropouts from the EBCE Program than from the Kanawha

County Schools.

IV. iNSTRUMENTS OD TESTING TIMELINES

° . S,tandardized instruments And specially constructed questionnaires

are being used to measure the criterion variables identified in the

hypotheses listed in part III. This part describes these instruments=

and questionnaires and the eiomelines for' administration; scoring, data

analysis, a reporting.

A. tandardized' Instruments

Ambng standO4rdized psychological andetai4ational instruments are
1.

:
thesfil The Care4r Maturity Inventbris(the Iowa Tests.of Education51

Develkament, the achievement ttery the Educational -Development°,
,c,,

;

.,
,. A

Series; and theStude Information 4ystem, Confidential Studet Que

4

' 4

-MP
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0

1. Career Maturity Inventory

Various aspects of elreer maturity wiff.be measured-with the
'

4
Career Maturity Inventory'which has bepn constructed to measure

the maturity of Attitudes And Tmpetenties'needed to make real-
.

istic career choices. .The NI has an AttittideScale.and a

3

- v4,

Competence Scale. The Competence Scale consists of tubscales

in the areas of self-appraisal, occupational inforMation, goals,

selection, planning, and problem solving. The'AtOtmdeScale

consists of fifty,attitudnal statements, The reliability
%, ,

coefficient for the Attitude Scald is .75 for 12th graders 'and

.74 for the overall mean. ividence of criterion".related valid-

ity, content validity, and construct validity is'presented in
c.>

the Theory and Research Handbook which accompanies' the test

'batiery.1 Reliability evidence has been collected 1 the Com-
_

,

petence Scand ranges from a low of .7,3; to whigh.of .90

for 12th grAdmtudents. Evidence of validity is presented in
0.

thq, Han ok.

.The
-

Attitude Scale was designed to,elicit the teelpigs, s
." <,

.

5.

Yective reaotions,
Ir

and dispositiont that the individual has toward X,
4

e 0
making 4 Career choice and enteringthe world of work,.

The Competence Scale was designed to assess the,followiA4 fiVe
4

%

copetenciee: Part 1, Knowing Yourself >- how well the individuaiir ,

'

,

°

0

*
1
John O. Crites. Theory a d Research .Handkpoki, Career Maturity

Inventory. MOnter.ey, Cafiforniat CTB/McGrawnHill, 1973. '

18 , 2_7
f
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can appraise job-related 'activities; Part 2, KnaWing About JCbg -

_ now much the individual knows about the world of work; Part 3,

Choosing.a Job.- how adept the individual is in matching per-
A

4

1 . 44 : sonal characteristics with occupational requirements; Part 4,

Looking Ahead - how foresightful.the individual is in planning
.

for a career; and Part S,. What Should They Do -.how effectively

**4"the individualcari cope with the problems which arise in the

course.of career developMent.
4

2. Iowa Tests of Educational Development (Achievement Battery)

/The IoWa Tests of Educational Develdpment (ITED) will be used

to measure achievement growth. The ITED consists.of seven tests

from which the following Seven growth scale values can be drawn:
II

Reading, Language Arts, Mathematicp, Social Studies, Science, Use

of ,Sources,,and Composite. The composite growth score is expected

to be utilized most heavily in comparing the overall achievement

growth of the students. Curriculum sRecificgrowth scales will be

used to determine the effect of activities in various curOliculum

areas. Coefficient of reliability for the ITED range from a low
"-r-t

.t -
of i90 to high orf .92 for the 12th grade. Evidence of content

validity, criterion-related validity, and construct validity is

presented in the SRA Assessment Survey Technical Report.2

.

2Science Research Associates, Inc. Iowa Tests of Educational
Development, SRA Assessment Survey, Technical Report. Chicago,
Illinois: Science Research Associates, Inc., 1972.

4
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3. Educational Development Series

r " r

The Educational Development Series (EDS) is an achievement

battery consisting ofsix tests. It was used to obtain.achieve-
e

menedata from the EBCE students and the comparison group,ttudents

in FY 74 as well as results of the FY 73 testing. Score's were

obtained in Reading, English, Mathematics, Science,',The

the World, and Solving Everyday Problems. Coefficients of

' reliability for the 12th giade EDS norming samples range froma.,

low of .84 to a high of .90. Evidence of content vaftdity-and
,

criterion-relateilyallalV isioife'lented in the Educational
- k

SIII.reiapment'Series TeclOacai Report.3

4. student InforMation System, Confidential Student Questionnaire

The Student Information System, Confidential Student Ques-

tionnaire (CSQ) will
4
be used' to provide behavior change data .on

the students. The CSQ is a highly flexible instrument for which

qq

the following scales are being scored: Cognitive Skills, Learning

Attitude, Social Adjustment, Maturity, Personal Adjustment, Flexi-

bility, Reality,,and Vocational Readiness. Coefficients of reliabil-

ity for the CSQ scales range from .82 on Part II to .90 on.Part I.

Procedures for establishing validityevidence.are presentecrin the

Manual of Student IAf rmation System.4

\ 7

).::

3Scholastic Testing Servi . Educational-Development Series Tech-
nical Report - Senior Level. ensenville, Illinois: 1-_Spring, 1972.

A
. . I . . . . .

4Behiviotal Consultantsi. Manual of Student Information*System.
Salt Lake City, -Utah: Behavioral Consultants, (undated)..1
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13 Specially tor.gtructed Questionnair''es'
. .

.

Specially constructed questionnaires used to assess the attitudes
:

--___ _

.

and opinions of speCial'subject grcups'.toward'the EBCE Program are
_ ^

/
'...

.: .:_-. =,-_- these: EBCE...1973 Graduate -Queg-tionnaire, EBCE Student -Opinion Surver,.--.-.1-
.

. -.-

EVEParent Opinion-Survey, IEMployer Questionnaire, and4Udent Infor-
/..

..

.*..

4 mation.Questionnaire. *,
,,, .,. ,

,,, .., .....,. - ....,.

s

1. EBCE 19-73 Graduate ues ionna

The EBCE- Graduate Questl,onnaire was designed to btain infor-

mation from FY 73 EBCE graduates of ,the of eet f the program on.
-

-
' .

gettingwork and further `training Nee...-A.pediX A71). The instru-

ment Was\aesigned so that all FY.73 graduatea 4bUrd'respond to-610

first section (white). All-respondents were then programmed on the

last item either to complete the Fost High School Training Question-

naire (green), to complete the EBCE Graduate Employment Questionnaire

(blue), or to stop.' Those respchentA'going to school only were to

ahswer the white and the greenqestionnaires. Those respondents

working only wort, to :answer the vihj.te and thc' blue questionnaires.

;Those students wOrkinq and going to school were to Answer all: three

.

questionnaires.

*

The questionnaire, cover.,letter, and return envelope were sent
A

o the'last known address of all FY 73 graduates in December, 1173.

;R second mailing was made to non-respondents in January, 1974.
,

/ EBCE Student Opinion Survey

, the Student Opinion Survey see Appendix A-2) was designed to

'assess EBCE students' attitudes toward the EBCE P'rogram, ,including

21'
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.4.
..designed to be used by all four EBCEPrograms to collect mid-year

-:data from EBCE students.

their opiniohs ofthe effects; strengths, and weaknesses. The

'instrument was developed by the,EBCE evaluators from the Appa-1

lachia EduCationaL-Laboratory, Iric..,the.Ear West Laboratory,.
..-,;.

the Northwest Laboratbry, Research\for- Better Inc., and
ti

,

1

from the Career Education Program of,o, the National Institute of

EduCation.

Better

up the

Evaluators from the EBCE program at Research for

- \
Schools were given the primary res'ponsibility of drawing

.

initial dndfinal draft of the instrument. All EBCE
o

- ,

met to critique, d scuss, and revise the'instrument

devel ent of the final draft. The instrument was

evaluators

before the

.-
Laborato1WResearch

,:CWretr Education

r.

3. EBCE Parent Opinion Surv4

- '-

The Parent Opinion Survey (see Appendix''A) was designed to
'-ki;

assess EBCE parents' attitudes toward'the EBCE1Piiogram, includkig,

their opinions of the effects, strengths, and weakneset. The

Jc":7=-f_Th
instrument was developed by the EBCE evaluators froril-b*iAppalachia

Edmcational Lab4atory, Inc., the Far Mest Laboratory, thorth-
. 1

for Bet er S(thools, Inc., an
-f,

the Nat,.onal.Institute of EducaProgram of

froM tqz

10k..

\*';.4

';

Evaluators from the:EBCE Program at the Research for Better Schools- -.

\
N.the primary respo n sibility of'drawing up the initial end\:',.

\
!

evaluators met to critique ,

were given

final drafts of the instrUment. All EBCE

discuss, and revise the instrument before

/
r

22
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final draft. The instrument was designedto be used by all

f6Or EBCE Programs to collect mid-year data from EBCE parents.

4. Participating EBCE Employer Questionnaire

The Employer Questionnaire (see Appendix A-4) was designed

to: assess thd attitkides of employer resource persons toward the

V

EBCE Program. The instrument was developed by the EBCE evaluators

from the Appalachia Educational Laboratory, Inc., the Far West

Laborataty, the Northwest Laboratory, Research for Better Sdtools,

inc.,..and from the Career Education rogram of the National Insti-

tute of Education. Evaluators from the Appalachia Educational
4 '' ,

$ ,

Laboratory,' Inc. were given the'responsibility of drawing up the
i

initial ands final drafts of the instrument. All EBCE evaluators

met to critique, discuss, and revise the instrument before the

developmenL of the final draft. The instrument was designed to
I

.

uatorill reyiew and revise the instrument before

be used b alb four EBCE Programs to collect mid-year employer

data. Th evar

it is administered a second time.

A

5. Student Informlation Questionnaire-

The Sudent Information Questionnaire (see Appendix A-5) was

designed y the NIE/CEP evaluation staff. It is used to gather

data on student sex, race, grade lively.and parent education and
4.

occupatio ,In addition, the questionnaire seeks information from

students n their current curriculum and expected activities follow-

ingcomple ion of high school.

23
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C. Testing Timelines

6

The schedule for test admi tration, scoring, analysis of data,

and repor.ing was modified by changes in the evaluation design made

in.September10973. Figure 2-2, Instrument Administration Schedule,

,shows the timelines followed to MarCh 1, ,1974, and testing times planned

for the spring and summer of 1974. -7:iPre sting in the fall of 1973 was

extended into,October to accommodate school sc dules with theCooperative-
,

ti
Work Study sample and the random sample from all Kanawha County schools.

Final testing of both the fall and mid-year EBCE students on standardized

measures will take place on April 22-23, 1974. This relatively early

date fits well with the Kanawha County school holidays. It Will enable

students to have greater continuity of_experience site placements and

. -
to attend senior year activities during the last month of school.

V. STUDENT POPULATIONS

Questionnaires and tests were administered to all Experiente-Based

Career Education (EBCE) students, the random sample of Kanawha County,

12th grade students1RAND0612, and'Ehe random sample of Kanawha County

4
12th grade students'' the Vocational _COoperatiVe-Work Study (COOP)

Program in order to establish the comparability of groups; :students

were administered all instruments sithin the time interval of September

15, 1973 through October 15, 1973. This part, based on pretest data,

includes a report of demographic data,and statistical comparisons of the)
three groups. It should be noted thel EBCE .11th grade data are presented,

Of
but no comparisons were made with anyother group because of the small

n (n=5) included in the sampleAkk
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Table 2-3

A Summary of the Background-Characteristics

of the Selected Students

Variable
EBCE

C OOP

n=64

JINDOM

SAMPLE
n170

Total -

Grade 12
n=217

Possible
n=5 n=45*Responses

Grade 11 Grade 12

I I t I %Sex Maie 60.0 39.5 45.3. 46.4 44.7
Female 40.0 60.5 54.7 53.6 55,3

Race White 100.0 88.4 90.t 90.9 90.3
Black ,.. 0.0 9:3 6.3 5.5 e 6.5
Oriental 0.0 0.0 0.0 0.0 0.0
Spanish Descent 0.0 2.3 0.0_. 0.0 0.5
Native America; 0.0 0.0 1.6 2.7 1.8
Other 0.0 0.0 1%6 0.9 0.9

Father's Clerical 0.0 ' 4.7. 0.0 1.9 1.9
Occupation Craft.t.man 0.0 11.6 19.0 12.4. 14.2

Farmer,.Farm
Manager

0.0 0.0 0.0 0.0 0.0

Homemaker , 0.0 0.0 0.0 1.0 0.5
Laborer 16.3 9.5 14.3 13.3
Manager, Adm.- 40.0 18.6 12.7 13.3 14.2
Military 0.0 0.0 1.6 1.9 1.4
Operative 20.0 25.6 19.0 1r.4 16.6
Professional 20.0 18.6 14.3 21.0 . 18.5
Proprietor or 20.0 0.0

T*5 7.6 6.6
Owner

Protective Ser. . 0.0 0.0 3.2 2.9 2.4
Sales 0.0 0.0 3.2 2.9 ' 2.4
Service 0.0 0.0 3.2 4.8 3.3
_Technical 0.0 0.0 4.8 3.8 3.3
Other 0.0 2 3 0.0 1.0 , 0.9
Don't Know 0.0 0.0 0.5

Mother's Clerical 40.0 16.7 24 13(2_, 17.1
Occupation Craftsman 0.0 0.0

1::

0.9- 1.0
Fauns -r, Farm 0.0 0.0 0.0 0.0 0.0
Manager

Hcapm4er or
Housewife

0.0 45:2 43.5 510 , 49.0

Laborer 0.0 2.4 0.0 0:6 .0.5
Manager, Adm. 20.0 2.4 1.6 1.8 f 1.9
Military 0.0 0.0 0.0 0.9 0.5
Operative 0.0 2.4 1.6 2.8 -2.4
Professional 20.0 21.4 11.3 13.2 14.3
Prollrieto'r or
Owner I.

20.0 2.4, 1.6
,

1.9 1.9

.

Protective Ser. 0:0 0.0 0.0 0.0 0.0
A Sales 0.0 2.4 9.7 3.8 '5.2
Service 0.0 '4.8 4.8 4.7 4.8
Technical 0.0 0.0 0.0 1.9 6' 1.0
Other 0.0 0.0 0.0, 0.9 0.5
Don't Know 0.0 0:0 0.0 0.0. 0.0
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Table '2-3 (Continued)

Variable
EBa

COOP
n=64

RANDOM
SAMPLE

n=110

Total
Grade 12
n=217

Possible
n=5

Responses '''

Grade 11
n=45*
Grade 12

-Father's None . .-0.0 0.0 0.0 :0.9 0.5
Education Elementary School 0.0 9.3 6.3 6.4 6.5
. Some High School 0.0 20.9 21.9 24.5 23.0

High School Grad. 40.0 iN 23.3 42.2 27.3 30.9
Some Post- 0.0 11.6 20.3 13.6 15.2
Secondary

College Graduate 0.0 16.3 7.8 14.5 12.9
Some Grad. Work 20.0 11.6 .- 1.6 5.5 6.0
Advanced Degree ,40.0 2.3 1.6 6.4 4.1
Don't Know.or 0.0 4.7 0.0 0.9 1.4 .

Blank
I

Mother's None 0.0 0.0 0.0 0.0 0.0
Education' Elementary School,' 0.0 4.7 i.1 -2.7 3.2

Some High School 0.0 16.3 25.0 17.3 19.4
figh School Grad. 40.0 41.9 41.9 48.2 )45.2
Some Post-

Secondary
0.0 18.6, 18 8 16:4 17.5\

College Graduate 20.0 7.0 78 10.0 8.8
Some Grad. Work ' 0.0 7.0 0.0 0.9.._*, 1.8
Advanced Degree 40.0 . 2.3 3.1 3.6 3.2
Don't Know or 0.0 2.3 0.01. 0.9 0.9

Blank

---

*The statistics presented were generated via a missing data procedure and as a
result the vary slightly across items. The values indicated are the modal
sample sizes - the ranges in the sample sizestwere\as follows:
(a), EBCE: 44 to 42
(b) COOP: 70 to 59
(c) Random: 114 to 102
(d) Total: 228 to 204

tot

27

0



C
O

I

4

5
"0

1
4

T
a
b
l
e
 
2
-
i
r

.
C
o
m
p
a
r
i
*
:
c
i
f

M
o
t
h
e
r
s
'
 
a
n
d
 
F
a
t
h
r
d
'

F
o
r
m
a
l
 
E
d
u
c
a
t
i
o
n

0

--
M

e-
ai

l.
.

L
a
t
t
;

G
r
a
d
e

_
n=

5
SD

-

1
2
t
h
 
G
r
a
d
e

., 
.

n
=
4
4

.

.
M
e
a
n

SD

-
C
O
O
P

n
=
7
0

M
e
a
n

SD

R
a
n
d
o
m

n
=
1
1
4

M
e
a
n

'.
SD

'

..\
,..

I
T
o
t
a
l

"
1
2
t
h
 
G
r
a
d
e

'
M
e
a
n

SD
-

F
a
t
h
e
r
'
s
 
E
d
u
c
a
t
i
o
n

(
N
o
n
e
 
(
1
)
 
t
h
r
o
u
g
h

A
d
v
a
n
c
e
d
 
D
e
g
r
e
e
 
(
8
)

]

,

M
o
t
h
e
r
'
s
 
E
d
u
c
a
t
i
o
n

[
N
o
n
e
 
(
1
)
 
t
h
r
o
u
g
h

A
d
 
d
a
n
c
e
d
 
D
e
g
r
e
e
 
(
8
)

l

.

6
.
2
0

6
.
0
0

-

--
--

-2
-

., ..

.
s .., -,
'

,/
4
.
6
2

,
.

,/

4
.
4
9

.

-

,

3
.
1
2 .

2
.
2
1 .

4
.
1
6 .

4
.
1
6

-
-
-
i
- ,

-
1
.
3
1
:

_

1
.
3
7

4
.
4
5

4
:
3
1

_
_
_
.

"
2
"
:
6
6

1-
-

t '
.

.
.

'
1
.
4
4 1
.

,

-
-
-
-
-
-
-
-
-
-

4
.
4
0

,
.
.
.

4
.
3
0

.
.

.

2,
.3

5-
.,

-
.

,

1
.
5
7

,

,

1



.

Table 2-5

A Brief Summary of the Prelitainary Career Choices of Sample Students
o

ti

Variable Res onses
MGT,

COOP
n,64

RANDOM
SAMPLE
n=110

3'ot,142.

Grade
n=217

Grade 11'

n=5
Grade 12
n=43

Long-Range Clerical 20,0 7.0 17.5 10.9 10,6Goals Crlft.',mon 0.0 4.7 9.4 9.1` 8.3.Y.Irmet, ralmamanow, .0.0 4.7 S.a 0.2 2.1
Homemakcr : nou,iwsry 0.6 0.0 1.6 4.5 2.8
laboier .0.0 7.0 0.0 0.0 1.4maliagti, AdmInt.draim 0.0 7.0 4.7 4, 1.8 3.7
Military 0.0 0.0 0.0 1.8 0.9
Operative 0.0 0.0 1.6 2.7 -1.8
Profsiiional 20.0 37.2 39.1 43.6 41.00
Proprietor or Owner 04 ,t 0.0 0.0 0.0 0.0
Protective Service, .0.0 2.3 1.6 1.8 1.8
Sales 0.0 2.3 1.6 1.8 1.8
Service 0.0 0.0 0.0 1.8 0.9
Technical 0.0 7.0 6.3 4.5 5.5
Other 0.0 7.0 12.5 8.2 9.2
Don't know 60.0 14.0 6.3 6.4 7.8

Expectations Working Full'Time 80.0 25.0 20.0 20.2 21'.1a Year Hence Entering Apprenticeship- 0.0 6.8 2.9 1.8 3.1
Type PrograM

Military Service y 0.0 2.:3 4.3 3.5 3.5
Full-Time Homemaker 0.0 4.5 0.0 1.8 1.8
Attending Tc.b., Voc.,

!,chool
0.0 2.3 5.7 4.4

Jdnior or Comm. College 0.0 11.5' 15:7 1.8 3.5
4 (Academie)

junior oi'comm. Collqe 0.0 0.0 5.7 2.6 3.1
(Technical) 4

4 n.M7 -Year lew or 20.0'. 36.4 37.1 49.1 43.0
Univcrl,ity V

Working Palt-Time` 0.0 2.3 1.4 7.0 4.4
Other 0.0 15.9 17.1 7.9 12.31

1.

Major riela
of Study

Cniiiculum
Vocatnnal I'd Curriculum '20.0

58.1

7.0
30.5v
1S.3

33.3
17:6

37.7

14.7
Colle4e, Prep Curriculum
Other r

20.0

0.0.

27.9

7.6
,c 49.2

5.1
48.0

11.0

44.1

3.4

w
,

The statistics presented were gene via ii'missisg data procedure an as a result the n's vary slightly
across item.... The.values indicated are the modal*sample sizes'- the ranges in the sample sizes were as
followt: (a) OM: 44 to 47, (IS) COOP:.70 to 59, (c) Random: 114 .to 102, and +(d) Total: 228 to 204.

\

.11

ti

29



ti

Table 'g-6

4
The EBGE Students' MaAor Reasons for Joining the Program

jtj
Observed Percentages

'Response Options\ 11th Grade
n=5

12th Grade
n=43

4

Dissatisfied with last year's school prOgram0
Want more information on careers
Want a more personalized program
I heard it'san easy program

.-
,Other \

0.0

'86.0
20.0

0.0

, 0.0

30.2

44.2/t
18.6

7.0
0.0

1

cb

.0

1

46-

--J

30

A,

Aly

k

o



r
9

Table 2-7

Summary of Pretest beta

.

EBCE

n=44
COOP

11=70

ii SD

Random
n=114

- 4
x SD

4
C

P
x 1/4 SD

.

f Grade Point Averaget
1.
,

9th Grade, 1st SI.-tter 2.18 .69 2.46 .%9

.

2.65 .81

.

6.20 .01
9th Grade, 2nd Sem ster 2.24 .74 2.53 .73 2.- 68 .77 5.45 .01,
10th Grade, 1st SeMb...ter 2.14 ..74 2.38 .71 2.53 .84 4.09 .05
10th Grad?, 2nd Semester 2.04 .77' 2.26 :70 2.55 4 .85 7.31 .001
11th Grade, 1st Sdmister 2.06 .79 2.44 , .73 2.61 .83 7.71 100l
11th Grade, 2nd Semester 2.27 .77 2.44', .78 2.61 .89 2.71 .10

I .

.

Attendance Ratio

9th Grade . .
.93 .06 .96 .04 .96 .04 5.24 .01

10th Grade .91 4.08 .95 .04 .96 .05 18.21 .001
11th Grade .89 .10 .93 .08 .94 .06 8.04 .001

,

. 4

1972-73 LDS

.
. 1

Non-Verbal 32.85 7.32
.

34.00 7.16 34.90' 8.36 1.08
Verbal 30.58 -4 10.30 30.16 . 9.51 32.89 10.95 1.81
Reading . 37.38 12.20 36.8 10.15 40.72 12.59 2.73 10
*English 404.24 10.80 34.96 10.63 37.45 12.00 1.74
Mathematics 22.61 8.72 23.43 7.65 26.40 10.15 3.7t .05
-Science 33.10 10.80. 33.31 10.55 36.21 12.75 1.84
USA in the Wofld 31.60 11.48 31.63 10.78 34.32 12.51 1.49' . -

Solving Everyday P bl s 34.63 8.97 35.48 ' 7.62 35.66 9.47 0.22

i

.
41973-74 EDS . v -

Reading ..34.37 5.85 37.09 5.05 38.32 6.99 1.84
Engliqh . S 30.96 4.44 31.31 .'5.87 33.51 , 6.83 4.30 .05
Mathematics 26.67, 4.4G 28.07 3.50 28.55 6.01 2.18
Scienco ' 3R.92 6.36 37.59' 6.13 39.17 5.91 1.54
USA In the World 34.66 5.67 35.80 6.16 35.77 6.05 0.62
Solving Pveryday Problems 36'.76 3.70 38.11 4.89 37.24 4.81 1.31

. `..."r
.

CMI . ,

Attitude Scale . 3.,51 5.18 37.60 4.19 36.48 5.60 4.93 .01
Knowing Yourself' 13.69 3.66 14.31 3.10 14.48 3.49 0.86
Knbwing About Jobs 16.311 3.54 16.97, 2.75 17.22 3.07 1.17
Chopsing.a Job 13.05 3.04 14.26 3.24 14.50 3.23 3.32 .05
Looking Ahead . 12.80' 3.77 14.67 2.89 14.11 3.66 4.03 .05

`What 4nld They tor . 1y6 2.99 12.52 2.82 12.45 3.24 3.27 .05

t %.' .

CSQ .

Cognitilye Skills 25.40 8.25 28.29 7.95 27.84 7.28 2.01
Leaning Attitude 15.71 3.97 17.31 3.67 17.87. 3.63 5.40 .01

- Social Adjustment 61.52 , 12.72 65.74 12.12 63-.72 11.33 1.75
Maturity- ' 35.96 7.06 38.70 6.63 39.68 6.29 5.14 .01
Personiil Adjustment 34.66 7.43 37.64 7.03 35.69 6.84 2.62 .10
Flexibility 20.31' 5.45 , 22.26 CO 21.94 5.06 2.26
Reality . 10.14 8.36 32.06 9.71 33.01 8.18 i 1.73
Vocational Readiness 46.7L5 7.04 49.33 8.46 49.49 8.22 1.96

. .'. .

Slidf used is (2,225)

31



t.

ti

G.

,
.

ap/ Student demographic data were obtained for all students frorkthe-
,

Studen-Information Questionnaire (see Appendix A40) and fromPst iuden

,..
i t.

. ,
...

,permanent records. Data from thepe sources were coded and tabulated.
'

i

Sumparies of the tabulations are presented in Table 2 -3. The variable,
A.& I

ems are identified in Column the possible'answers available for,
0

o ,

each item in Column 2, and frequency of, response ih the form of-a

percentage in Columns 3 through 7.

A: Sex, Race,,and Parental Data Compariions

A review of the data contained in Table 2-3 revealed thatth three

groups of students were
0 very similar in terms of sex, race, and par-

ental education and ciecupation., The major difference appear ,4,n the \sf
, .

amount of parents' formal education. .The EBCE,Rothers and fathers had:fl.,
.

slightly more formal education 'than either of the two comparison groups!
,

....

,
parents (see Table 2-4). A second difference was the mothers1 occupatioris.

, .. /*',

.

It appeared thatia larger perbent of.EBCE mothers were in professional
,

. V
occupations than the7mothers from o e two coniparisolrgroups.

:V=0 -" 1, , NIThere were no apparent differences betweeh the two coMparison groups
)

a
with respett toaremt education end occupation.

0

B. Student Goals, Grade oint Average, Attendance, and

:

Achievement.

Comparisons

Data from the questionnaire and from student permanent ecord files ,

on student goals, grade point average 1GPA), atOndance hiS'ory, and on

ledted-.the 1972-73 achievement test results (197243 EDS),were.
1

Tables,-5, 2-6, And 2-7 contain summaries of these dais. 'Statistical .!
'11

32
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tests'(Univariate Analysis of Variance) were*pplied to ideptify

differences or. similarities.of the three groups on GPA, attendance

ratios, and on the 1972-73 EDS.

a

1. Goals

During the previous school year, more EBCE students were
.

enrolled in general curriculum courses than'Were students in

either of the comparison groups. However, fewer EBCE students

were enrolled in college preparatory courses than were, students

in either of the comparison groups during the previous dear.

Slightly'fewer than one half of the EBCE students (44%) joined the

ti

program to obtain more information about careers. Approximately

one third of the EBCE students indicated that their primary reason . \,

for joi, ing the EBCE Program was dissatisfaction with their home
r

schob3.s .

2. Grade Point Averag

Ao.
A grade point average (GPA) was calculated -for every EBCE stu-

dent and for each of the comparison group studentS,,- Credits, for-.

music, physical education, student council, and other extra-curricular

activities were not included in calculating the GPA.. Credits for
0

art, crafts, driver education, and for 9th grade music wereotincluded

in the GPA calculations. The EBCE students had a significantly lower

GPA than the random comparison group. 'Although the EBCE GPA score

was lower than'the COOP GPA ware, the difference, was not significant

.00o

except for the first semester of the 11th grade. The two comparison

groups were not significantly different on G'As.
0

I
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3., Attendance .,-

0 ,
,

An attehOance.ratio was calculated for each student by diVidin04.*:.
( . Ili ,-.-

the'total number of days present by the total possible attendahce

days for the student in a Kanaigha County school. The EBCE students

had a significantly lower attendance ratio than the students from

either of the two comparison groupekor each of the preceding three

years. No differences were found in the attendance ratios of the

students from the two comparison groups.,

4. Achieventeht

o.

All students in West Virginia areadministered a stdte-,wide

N..achievemen t. t battery (Educatiodal.Development Series) during

their 11th grade year. These test data (19P2-73 EDS) were analy4ed4r q5

over all three groups for each of the test components. 'Although

significant differences for mathematics (a=.05) and reading (a=.10)

resulted from the univariate analysis; the Scheffe' method did not

isolate the location-of the differences between the three groups.

It should be noted that,there was a definite trend indicating the

EBCE and th7 COOP students' scores were very similar and somewhat

lower than the random group student scores.

Other Comparisons

The EBCE students anorthe comparison group students Oere administered

the_following instruments near the beginning of the school year: (a)

r'Career Maturity Inventory (CMI); (b) Student Information System, Conn-
, 4

dential StudentQuesti!onndire Level II (CSQ); and (c) random sections

34
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Table 2-8

Scheffe' a Posteriori Comparisons*

EBCE COOP . RANDOM

GPA

GPA
l

GPA

GPA

Gradev-Ist Sgmester

- ,%9th Grade, 2nd'Semester

- Wh:Grade,,.lst Semester

-

llth_Grade, 1:St Semester."... '1

r.

GPA -4,11th-Grade, 2nd Semester . -"

Attendance

Attendance

Attendance

Ratlb .grade -

.

Ratio, --nth Grade'

Ratio -'4.1tIt.Grade

1972-73 EDS - Reading

1972-73 EDS Mathematics:

1973 -74 EDS - English

CMI Attitude Scale.
6

CMI - Choosing a Job,

CMI - Looking Ahead

CMI --What Should They Dg-

CSQ - Learning Attitude

CSQ 7 Maturity

CSQ - Personal Adjustment.

.

\

..2;t7 -
244--

. ..?,*

2.18

2.24

.2.14

2.04 -

2.46

2.53 2.68

2.30 2.-53'

2s2'6J 2.55

2.61

.96, .96
r'

.91- .95 .96m.o...., 0!

.89... .93 .94

37.38 36.82 .40.72

22.6/ 23.43' 264Q

,30.96 31.31 33.55

37.60 3,E,40

X5.05 14.26 14.50

8Q ' 14.67 lg...11
#

i1.16 12.52 12.45

15.71 17.31 17.87
e arm - -

,35.96 38.7Qt 39.6811

37.64 35.69'34.66

./.

,*Those means not grouped together by tAle same type of line are significantly
different at the .05 level (Sche'ffe Comparisons), e.g. M M M'

1-46-Means 1 and 2 are not significantly different from each other means'
and 3 are not significantly different from each other, but Mean, is ", .

significantly different from Mean 3.

S5 44
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of the Educational elopment Series (EDS) achievement test battery.

A multiNariate analysis of variance was used on these variables and

certain demographic variables '(see Table 2-7) to determine how com-

parable the two groups were to the EBCE students at the beginning of
r ,

-'-"the school year. The dependent variables were the three groups of$.,
,, , 4 ,

.students; the-independent variables were the 37 listed in Table 2-7.

The analysis established that the'three groups of students were

different. A multivariate F of 1.69 was significant at a =

dfl = 74; df2 = 378. Consequently, a univariate analysis of variance

was applied to each of the 37 variables over the three groups of Stu-

dents. The F value for each variable is.printed in Table 2-7 with theme

accqmpanying probability level if .10 or less,

Significant differences were found in the following variables; GPA/ r \

(all six time periods); attendance ratio'(all three time periods);

/1972-73 EDS qmathematicS and reading sections); 1973-74 EDS (English

section); pail; (attitude and Parts 3, 4; and 5 of the competence test);

.and C80 (learning attitude, maturity, and personal adjustment factors)...

The Scheffe? method was applied to each of the variables to identify

,:where the signi4cant differences were lOcated. Results Can be found
7N%
.int...Table 2-8. ,.Tbose means not grouped together by the same line are,

si:4hificantly, difierent,at the .05 level. As a geneie1 trend the EBCE

,.

%-../k
,

students were significantly lower than the random comparison group. As a

general trend ttie two

The'Iowa Tests/of

tvall EBCE students.

comparispn%groups were not significantly different.

Educational Development (ITED) was administered

Raw scoresand percentiles based onliational

36
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vc,

norms are presented, in Table 2-9. The data indicate that the EBCE

stddentt on the av4rage scored below the 50th percentile on national

norms:

t.
D. ATest'Abr Overlap Among Variables

liprinc?.ple components factor analysis was performed on all 37

variables 414 over all students. The rotated factor matrix was exam-
, !

fined to determine Much overlap there was over the various instru-

ments used. Eightifac ors emerged with an eigenvalue greater.than.l.

iftle'eight factorsacc unted for over 73 percent of the total variance.

'A,sumMary of the major variables composing each factor with their,fac-

tor loadings is presented in Table 2-10. An examination of the .eight

factors reveals that 36 of the 37 variables had a facto;"loading of at

least '.50 on a factor and that only one variable had a substantial load-.

ing on more than one faCtor./ The factors can haiically be named by the

various instruments used to collect the data. This would seem to be

indicative of very little overlap of the various instruments and an

indication that the instruments used do account for a large proportion

of the total' variance of the students.

,

VI. FINDINGS OF SUMMATIVE EVALUATION TO Matti 1, 1974

_1..Stddent Opinion SurveysCuere amppistered to all Experience-Based

Carter Education students at the end b4tbe first semester (January,

1974); the EBCE Graduate Questionnaire was administered to all 1973

EBCE graduates. Parent Opinion Surveys wera'sent to parents of first

semester students. Employers who hadworked with students the first.

37'
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Table 2-9 t;

Descriptive haracierization ofIC BCE-Students in Terms of
the Iowa Tests of Educational Development

6

.".

11th Grade
n=5

r
12t Grade

n=40
Raw

Score
Mean

National
Percentile

Raw

Score
Mean

National
Percentile

Reading Comprehension

Vocabulary

Total Reading

Usage

j
Spelling 4

Total Language Arts

Mathematics

Social Studies '

Science

Use of Sources

Composite -

'

24.40

16.00

40.40

21.20

9.60

30.80'

9.40

21.80

20.60,

18.60"

N.A. \

37

31

34
. .,

25

12

15

28

. .

40 ,

25

il

27

26.65

--.
20:53

47.18

24.00

16.64

40.64

11.73

23.13

)10

24.95

22.43

N.A.

.

I

.

35

31

41

30

26

24

35.

33

34

37

30

.

he

.14
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Tablo 2-10

Factor Loadings for the. Thirty-Seven Variables Included in PiPtest,Administration

1 2
: 3

Factor
4 5 6 7 8

GPA - 9th Grade, 1st Semester -0.468 -0.139 -0.1q2 0.079 -0.1Q4 0.278 -0.087 -0.648*
GPA - 9th Grade, 2nd Semester -0.421 -0.082 -0.083 0.107 -0.050 0.265 -0.093 -0.729*
GPA - 10th Grade, 1st Semester -0.321 -0.062 -0.065 0.116 -0.069- 0.273 -0.052 -0.791*
GPA - 10th Grade, 2nd Semester -0.249 -0.056 -0.111 0.176 -0.050 0.233 -0.006 -0.802*
GPA - Ilth Grade, 1st Semester -0.267 -0.165 -0.152 0.167 - 0.129. 0.208 -0.035 -0.767*
GPA - 11th Grade, 2nd Semester -0.239 -0.039 -0.112 0.195 -0.087 0.194 -0.063 - 0.763
9th Grade Attendance Ratio -0.106 .-0.067 0.007 0.781* 0.039 0.188 0.093 -0.117
10th Grade Attendance Ratio -0.068 -0.061 -0.129 0.843 -0.010 -0.004 -0.075 -0.136
11th Grade Attendance Ratio , -0.066 0.019 -0.094 0.835 0.029 -0.032 -0.019 -0.247
1973-74 EDS - Reading -0.189 -0.002 0.076 -0.059 -0.844* 0.181 0.053 -0.090
1973-74 EDS - English -0.180 -0.053 -0.053 0.00] -0.860* 0.099 0.053 -0.192
1973-74 ED, - Math -0.530* -0.13G 0.008 0.056 0.203 -0.026 0.214 -0.193
1973-74 EDS - Science -0.371 -0.004 -0.111 -0.009 0.241 0.420 .0.313 -0.017
1973-74 hUS - USA in the World -0.320 0.017 -0.070 0.015 0.061 0.088 -0.817* -0.103
1973-74 1...DG - Solving Prmblem, -0.31..; -0.067 -0.018 -0.015 0.067 0.279 0.807* -0.088
1972-73 EIS - von- Verbal -0.594. -0.000 0.004 0.017 -0.071 0.327 -0.176 -0.213
1972-73 Et- - Verbal -0.769* 0.008 -0.020 0.045 -0.158 0.358 -0.126 -0.237
1972-73 EDS - Redding -0.716* -0.047 0.017 -0.023 -0.160 0.310 -0.055 -0.214
1972-73 ELS - English -0.622* -0.050 -0.323 -0.012 -0.273 0.347 -04371 -0.324
1972-73 EEG - Math -41.-7e7 -0.090 -0.006 0.120 -0.034 0.143 -0.113.. -0.230
1972-73 EDS - Science I-0.799* -0.032 -0.057 0.092 -0.144 0.274 -0.147 -0.231
1972-73 EEG. - USA in the World. -0.781? -0.052 0.001 0.077 -0.132 0.299 -0.167 -0.204
1972-73 EEG. - Solving PrOblems -0.567* -0.081 0.006 -0.018 -0.119 0.555* -0.151 -0.260
CHI - Attitude Scale -0.230 -0.119 -0.134 0.049 -0.051 0.632* -0.100 -0.302
CHI - Knowing Yourself -0.186 -0.083 -0.119 0.046 -0.046 0.747* -Q.048 -0.135
CMI - Knowing About Jobs -0.308 -0.095 -0.070 0.018 -0.092 0.788 -0.006 -0.139

CHI - Choosing a Job -0.287 -0.097 -0.104 0.026 -0.098 0.712* -0.070 -0.190
CHI - Locking Ahead -0.177 0.009 0,016 0.116 -0.074 0.737* -0.164 -0.205
CHI - What Should They Do -0.325, -0.083' -0.102 -0.010 -0.104 0.661* -0.121 -0.265,

CSQ - Cognitive Skills -0.194 -0.801* 0.017 -0.039 0.048 -0.038 -0.011. -0.130
CSQ.- Learning Attitude -0.091 -0.775* -0.163' -0.026 -0.018 9.037 0.007 -0.253
CSQ - Social Adjustment -0.026 -0.866* -0.001 0.062 -0.060 r9.214 0.036 -0.008
CSQ - Maturity -0.000 -0.183 -0.682* 0.073 -0.122 0.285 0.069 -0.153
CSQ -.Personal Adjustment -0.036 -0.850* 0.160 0.081 -0.04W 0.155 -0.037 0.045
CSQ - Flexibility 0.024 -0.150 -0.737* 0.085 0043 -0.160 -0.136 -0.068
CSQ - Reality T -0.071 0.380 -0.757* 0.073 0.115 0.073 -0.040 -0.048
CSQ - Vocational -0.071 -0.150 -0.775* 0.035 -0.072 0.321 0.052 -0.139
Eigenvaluc 13.074 4.725 3.110 2.334 1:7G2 1.623 1.359 1.229
Proportion of Variance (Pcreont) 32.69 11.81 7.77 5.84 4.40 4.04 3.40. 3.07

*Scales which primarily'defino fae!toii.
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semester responded to an EBCE Employer Questionnaire. This section

contains a report of the 1973 graduaters of the':EBCE Program, aZreport
o

of the attitudes toward the EBCE Program of-the first semestee:students,

and reports of the attitudes toward the EBCE PrograM.of parenth and

,:-employers.

A. Attitudes of 1973 Graduates Toward ae EBCE Program

1. Administration and Description of Questionnaires

A. questionnaire (see Appendix A-1) was sent to 44 1973-f;graduates

in December of 1973. Twenty-fiveof the 44 graduates responded.to

- 7
the initial request..-A second letter and questionnaire web sent

to the non-respondents on January 25, 1974. The second mai4ing

resulted in nine more returns. This report is a summary':oCthe
AO

-

wA
results of 34 of a possible 44 questionnaires returned by ghe 1973

graduates.

The EBCE Graduate Questionnaire contains threipparts: -;The firs

r""
part (white section) is a general section consisting of ten questions

used to'describe characteristics of the total sample. .The second

part tblue section) contains 18vestions designed to elicit infor-

mation concerning students' present positions, attitudes toward those

positions, salary levels, and how beneficial EBCE had been to them.

The third part. (green section) has nine questions'and asks for

information about present and future plans for training, difficulty

in getting into-school, and'the effect of EBCE on chosen career.

The general section was completed by all, students. The, green

section was completed only by those students receiving 'further

V'

40 ,
4f-1.



1. Marital Status

2& Single
Engaged

4 Married
0 Maried,
0 Divorced

..----

Table 2-11

Summary of EBCE Graduate Questionnaire

(n=34)

Separated

2.r How many full time. jobs have you had?

(.,11 None
' 15 One

3 Two
4 Three
1 Four gr More

3: With whom do you live?

25 Parents
1 Relaticins

2 Friend(s)
1 Alone
4 Husband or wife

4. Now often have you voted in a public election? *

16 None or nOt old enough
8 Once
4 Twice'

2 Three or more times

5. Are you a volunteer worker for organizations?

5 Yes

8 No, but I'd like to
21 No

6. When you look back and pompare the course of your career so far with people
about your age, are you

Respondents
Respondents
Respondents
Respondents
to school

going to schbol only
working only
wcirk and going to school

aitherAworking or going

S

VD'

Frequency
Much Less Much More -

Satisfied Satisfied
1 2 3 / 4 5

_
x SD

1 0 4, 5 0 3.30 0.95
0 1 5 4 3, 3.69 0.95
0 0 2 3 4.33 0.82
0 2t 1 2 3.60 1.52

41 co
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Table 2-11 (Continued)

7. When.you compare,how the rest of your career is likely to turn out with how
the careers of people about your age are likely to turn out, are you:

qphool only
Work only
School and Work
Neither

Frequency ,..
.

Much Less Much More
Satisfied Satisfied

,,,_1 2 '-3 4 5
-
x SD

0 0 2 4 4 4.20 0.79
0 ,1 4 5 3 3.77 0.93
0 '0 2 3 1 3.83 0.75
0 1 1 3 0 3.40 0.89

Show how satisfied yOn_hie.with each of these type's of career achievement.

a '1

School only
a. Certainty of my career Oals
b. Achievement of my career goals
c. Overcoming of diff%culties in

my career
al. r% Path f6liowed tbwI d career goals
e. Seed coved toward career goals

Work ly
a. 'Ce taint of4areer goals
b. revement of career goals .

d. Pathsfollowed toward careerls
c. Overcoming of difficulties

e. Speed moved toward career goals

School and work
a. Certainty of career goals
b. Achievement of career goals
a:Overcoming of difficulties,
d. Path'fFllowed toward career goals
"e. S eed V toward career goals

Neither rk nor school
a. Cert ty of careet goals

, A

b. Acteivement f career goals
p: OVercoming of difficulties

,

111: '411th followed toward career goal's

eed moved toward career goals:

4

Frequency
Very
Dissatisfied

Very
Satisfied

,1 2 .3 4
_
x SD.

1
1 6 2 2.90 0.88

0 4 4 2 2.80 0.79
0 2 6 0 2.75 0.46

2 0 5 3 2.90 1.10
2 3 2 2 2.44 1.

.

.

'

0 3 .4 6 3.23 0.83
0 4 5 4 , 3.00 0.82

,0 1 7 3 -'11. 3.15 0.55
1 0 2_ 5 4 3.18 0.75

0 4 6 3 2.92 0.76

0 0 4 2 3.33 0.52
0 1 4 1 , 3.00 0.63
0 1 2 3 '3.33 0.82
0 1 3 2 3.17 0.75
1 '0 3 2 c 3.00 1.10

rr
$

..

0 ,1 2 3.00 1.00
1 1 1' 2 2.80 1.30
1 2 0 2 ,2.60 1.34
1 2 1 0 2.00 0.82

1 2 2 0 2.20 0.84

42
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Table 24711 (Continued)

9. Show how much effect the EBCE program may or may not have had on you.

EBCE helped:

School only
a. Prepare me for work
b. Prepare me for college
c. Me become.a better person
d. Develop my mind
e. In personal adjustment

Work only
a. Prepare me for work
b. Prepare me for college
c. Me become a better person
d. Develop my mind
e. In personal adjustment

School` and Work
a. , Prepare me for work
b. Prepare me for colleges,
c. Me become a better person
d. Develop my mind
e. In personal adjustment

Neither School nor Work
a. Prepare me for work
b. Prepare me for college
C. Me become a better person
d. Develop my mind
e. In persorial adjustment

Frequency
Strongly
Disagree

Strongly
Agree

1 2 3 4
_
x SD

.
.

. .

1 1 4 3 '3.00 1.00
1 2 3 4 3.00 1.0t
0 4 4 2 2.80 0.79
1 3 5 1 2.60 0.84
0 3 5 2 2.90 0.74

0 8 5 3.38 0.51
I 3 7 , 1 2.67 0.78

0 , 10 3 3.23 0.44
a 0 6 6 3.50 0.52
0 0 6 7 3.54 0.52

'

0 0 3 3 3.50 0.55
0 0 5 1 ,3.17 0.41
0 - 0 1 5 3.83 0.41
0 0 1 3.83 0.41
0 0 2 4 3.67 0.52

.0 1 2 2 3.20 0.84
1 1 2 0 2225 0.96
0 0 3' 2 3.40 '0.55
0 0 2 3 3.60 0.55
0 0 2 3 3.60 0.55

.
.
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O

training. The blue section was completed by all students presently

working. There were, therefore, four.types of returns:, those stu-

,
dents completing only the general section and the green section,

those students completing cry the general section and the blue

section, those students completing all three 4ections, and those

students completing only the general section. Table 2-11 is.a

summary of responses to selected questions and is organized to

present the different responses of each respondent group.
C

2. Findings

Items 6 an #7 attempted to determine how the graduatesjelt

about the past and future course of their careers. The mean

response was "as satisfied" or "more satisfied" in every case.

However, those students who were working and going to school were

much more satisfied than the other groups on the course their career

had taken so far. When queried on the futu their career, the

students only going to school were most satisfied whereas those

students neither going to:school nor working were least satisfied',

Item 8 sought information about various aspe4s of career

achievement. The trend of the item means indicated that the students

going to school and working were mast satisfied with their.career

achievement whereas those students neither going to school nor vork-,

ing were leaSt satisfied. All groups were least satisfied with the

speed with which they haye moved toward their career goals. Students'

neither' going to school nor working were somewhat dissaisfied with

c 44
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Table 2-14 t

Summary of Post High School,Training Questionnaires
(n=16) ' 1'

1. What type of training program are you now participating in?

School.. Only School and Work

J § 3 4-year college or university
O 0 junior or community college
1 1 vocational or technical school
0 0, business school
O 0 trade school

-2. What is the main training program'you plan to complete?

School /Only School and Work

2

O

0

0

3

3

0

'
2 some college
O .junior or community college
0 vocational or technical school
O trade or business school
O 4-year college
2 Master's degree
1 Doctor's degree

3. How much difficulty did you have in getting in the'school?

School Only School and Work

10 16 None .

O 0 Some
O 0 A great deal

AR

4. What is your. mainreason for going to school?

4

School Only School and Work

9 4 To pursue a chosen career
' . 1 1 To find'a career .

0 0 Could not find work ,

O 0 Did not know what else to do
. . tc

0 0 Parent or rriends pressure
'4.

5. How well did the EBCE program prepare you fqx your training program?

School Only School and Wivk P
..

t .... p

4 5 Very helpful
5 1 Somewhat helpful

. 1 0 tfot helpful

47
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Table 2-15

Summaty of EBCE Graduate Employment Questionnaire
(n=19)

1. How many full time jobs (30 or more hours per week) have you held since' you
left the EBCE.program?

Work Only

0

7

2

4

Work and School

3

2

1

0

-;"

None
1 full-time.job-_
2 full-time jobs
3 or more full -time job6

2. How closely Appyour first job after graduating relate to your .EBCE experience?

10/1 Work Only Work and School

2 3

2 2

8 1

I was employed in an occupation in which I
had EBCE experlences.

....

,. .

I was employed in a related oCcupation.
I was employed in a- completely different
occupation.

.:...771

:-: .--3. Did ,the EBCE program adequately prepare you for your first aob?
:,.

Work Only Work and School
-1,--"'"--=
.......7

...- -
<7- :.- "..10 5 Yes .z.,1

3 1 /NO I ' 1---:-,_

4. What was your beginning hourly wage on the fi-rst job you had after graduation?

Work Only Wo and School
,,

0 $1 59 or less per' our ; 'v
9 5 $1..'

,

to $1.99 er 'ho
' ' ..

1 1 $2.0. to $2.49 per hou - .fN't,.,"
2 0 $2.50 to $2.9 13er h6p

..W't%3:'

1 0 $3.00 per hottr,
0 0 $4.00 or more per hoUr\ til 4'`'1\*\46l 4e t0 t..

.1 .

5 How did you, get your first job after leaving .the EBCE progravY
-.-

44' 1-1
..--

.... \ *

' As e% tl ,,N %
Work Only Work and School r :, ,, .

'''.( '.:.

11 2 I'got the job myself
-

$.,

0 . 1 My family or friends helped me get the job.
2 - 1 The-EBCE program helped me'get the job.
0 0 'An employment agency helped me get the job.



Table 2-15(Continued)

.

9. What is your 'present hourly wage?,

4'

st

Work Only

11

. :

,.
.;. ,

II'.

: Work ana? School'
.

,

$1.59

$1.60

$2.00
$2.50
$3.00

$4.00

or less per hour
to $1.99 per hour
to $2.49 per hour.
to $2.99 per 'hour
to $3.99 per hour
or more per hour-

d

2

. ,

.

1

0 '.

: 7
-,---.
4

.1 0 4
-.,

2

CI S.
. . 0

%

'reason eo working?
. -

..

W Work and Schoo

4,

3

-t 3

o

2

2

0

0

11: uld you like to work at your

.

Support self ,or family

Experience
/To have a carei

It's interesting

present job 5 years from.novi?

Work Work and School

3 0 Definitely
1 2. Probably

4 2 Uncertain
0 0 Prgbalily not
7 4 Definitely not

12. How many hours

13.

do you work a week
.

(averIge)?

Work Only Work and School

0
.1 1 , 1

:----E-./,:--

2
'

,

1

\ 8

2 2

How Much diff4culty

Work Only

8

5

o

1,- hours
5.10 hiwrs

' 1'1-20 hours .

21-30 hours
31-40 hours
4!1,,,,pf&-hours

N

did you have

/ /
1

work?

Work and School i
/

11 3
3

0

i

No difficulty
Some di f fi culty

Much difficulty

/49
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14.

15.

Table 2 -15

Would you .rather have some other jobki9

Work Only Work pd School

(Continued) .4

4

, .

Yes

No

for but didn't get?'

6

any

2

7 4

'have there been jobs you tried

Work Only
. -

Work and School

7 3 Yes

6 2 No

./

50
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;Table 2-15. (Continued) "

'16. Below ate Iii.ted some ;Item destlibitq various aspects of jobs. Plea:3i: circle for each ite0,
the number that best. Ovvrihes howneatisfied you are with, thin aspect of your present job.

.

41/

Work Only
Frequency

Very Very

Work and Schoo
Frequency

Very Very
--r--

SD

1.37

1.07

0.76

0.90

1:49

0.69

0.82

0.90

1.83

Bisset.
1 2 3

Satis.

4 5 SD
Dissat.

1 2 3

Satis.
4 5 x

.

a. Earnings 2 5 3 2 1 2.62 1.15 1 Q 1 2 2 3.67

.b. The duties of the job 0 1 1: 5 4 3:77 1.12 0 '1 1 2 2 3:83
6

.

c. Job security 1 3 1 2 6 3.69 1.43 0 0 1 1 4 4.50

d. The amount of responsibility I have 0 3 1 2 7 4.00 1.24 0 0 2 1 3 4.17

e. The amount'of variety in my work 1 2 2 .2 6 3.77 1.37 1 0 2 0 3 3.67

.f. The amount of prestige I have 0 4 0 3 6 3.85 1.29 0 0 2 3 1 3.83

g. The degree of difficulty of my work 0 2 3 404 3.77 1.05 0 0 2 2 2 4.00

h. The work load 1 2 2 2 5 3.67 1.37 0 0 2 1 3 4.17

i. Opportunity for promotion or
advancement

3 3 0 0 6 3.25 1.79 2 0 0 1 2 3.20

Benefits (insurance, sick' pay,
pension plan, etc.) ti

3 1 1 1 6 3.50 1.71 1 0 2 0 2 3.40

k. .' Opportunities to use my initiative
or'judgment

2 4 1 1 5 3.23 1.58 1 1 1 1 2 3.33

1. Opportunities to use my knowledge 3 3 2 1 4 3.00 1.57 1 1 0 2 2 3.50
and ability 4

m. Opportunities to share interests
with those in my line of work

0 2 4 3 4 3.-69 1.07 0 1 1...1 3 4.00

n. Getting along with fellow workers 0 0 0 2 11 4.85 0.36 0 0 0 2 4 4.67

o. Getting along with those under me 0 0 0 1 9 4.90 0.30 0 0 1 2 3 4.33

p. Getting along with other people 0 0 0 4 9 4.69 0.46 0 0 0 3 3 4.50
I meet in my work

q. The kind of supeivicor I have 1 0 2 0 t9 4.33 1.25 2 0 0 1 2 3.20

r. Oppo t tini ties to manage or sbpiivise
other people and activities

1 3 2 3 3 3.33 1.31 0 1 2 1 2 3.67

s.

.

The degree t which my job enables
me to live th kind of life I want

3 '2 2 2 3 3.00 1.53 2 0 0 1 2 3.20

t. Opportunities t benefit others
through my work

1 2 1 1 7 3.92 1.44 1 0 2 1 2 3.50

u. Physical working conditions 2 2' 1 0 8 3.77 1.62 1 0 0 2 1 3.50
.

AA. Opportunitiq to be creative and
inventive I

5 1 3 3 1 2.54 3.39 1 0 1 1 2 3.60

vw. Opportunities to do a good job 1 1 0 0 10 4.42 1.32 1 0 1 1 3 3.83
"/

x. Hy skill at working with people 1 0 0 2 9 4.50 1.12 0 0 1 2 3 4.33

44)31

0.47

0.75

0.50

1.83

1.11 //

1.50

1.46

0.75



the'path they have followed toward. their career goals (see Figure

2-12) .

.

Item 9 sought information on the effect of the EBCE Prpgr6 on

students. Theitrend of the item means indicated that-the students

going to school and working agreed very strongly that EBCE had a

pdsitive effect on them. Those students only going to school were

. least positive pn all concepts except preparation f9r.college.

Those students neither going to school nor working w somewhat,

negative on the extent which EBCE prepared them forcilege ':(see

Figure 2-13).

Sixteen students responded to thel4Post High School Training

Questionnaire (see, Table 2.114). twelve of the 16 students were

going. toia four year college or university, and two of the students

were going to a vop.tional or technical school. Four students plan

to complete'some college; three plan to attend four years of college;

and one plans to complete a doctor's degree. All-respondetAindi-

cated they were either going to school full time -iten students) or,

going to school and working (six qudents). None of the students had

difficulty getting into school. Thirteen were going to school to

pursue a chosen career whereas two of..the students were trying.to
; ..

_find a career. Fi1 fteen students felt that the EBCE Program had been
/

at least somewh helpful in prep aring them for their training pro-,

gram. Only one of the sixteen felt the MITE Program had not been

/helpful.
.;

According to the EBCE Graduate Employment Questionnaire (see
I .

-r

Table 2-15), nineteen students Were either working fulIstime (13

I

52

sf
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students) or working and going to school (6 Students), The respon-

dents indicated in Item 3 that ten of the job sited were either sites

,
.

in which they had an El3C placement or'were related sites; nine indi-
. ,,,

cated they were working in a completely different occupation. Fifteen

students indicated that the EBCE 41,4dequatelyiprepare them

firs0job: Only three of the respondents in Item 5 indi7

cated that the EBCE Program helped them get their first job. In Item

2, nine respondents indicated that their first job after graduation

was thd same or similar to the experience sites in which they were

placed while in the program;' nine others indicated that their first

job iaas completely"different. Eleven of the respondents indicated

.<4

in Item 11 that 'they would not like to work in their present job five

yArs from now. Items 13 and 15 provided information on the degree
i

'VW i

,
-

of difficultthe students had getting work. Eleven indicated they

had no difficulty whereas eight had some difficulty. Ten of 18 had

been turned down for a job for which they had applied. The responses

to Item 16 indicated that the students were quite satisfied with most

aspects of their work. They were least satisfied with salary and

the amount of initiative or creativity they were allowed on the, job.

Students had a chande to respond to an open -ended question solicit-
.

ing-theiT thoughts about changes that should be made in the EBCE Pro-

gram. Although the responses in general were very positive, there

was a preponderance of respondents indicating a need fox,more sites,

-a chance to be placed at more sites, and a chance to be in the program

for a greater length of time.
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Table 2-16

Summary of Data From Student. AttitUL Questionnaire
(n*44)

Frequency
Definitely Definitely/

No Yes -

1 2 3 4 5

Standard
Mean Deviation

SD

1. Have you liked attending the Career
Education Program?

.

2. If you had it to do over again, do
you think you would decide to
' participate in the Career Education

Program?

3. Have the activities available in the'
Career EducaLi6A Program been inter-
jesting to you?

.4.- Ingleglareer Education Progrdm have
you felt that you could progressat
your own rate?

5. Have you teen much of a relationship
between your activities in Lhe learning
center anLhe careers you have learned
about.

6. Do you get enough feedback about how
well you are doing in the program?

7. fl ve you. had enough choice in deciding

theamount of time you spend at employer
sites?

8. Have you had enough chOice in deciding
theiamount of time you spend in learning
academic subjects?

9. Have you had enough choice in deciding
what-you do at employer/resource sites?

10. Have you had enough choice in selecting
the types of employer/resource sites
you visit?

11. Do.most people receive much satisfaction
from theiOlimoik?

12. 60 you think that if a person works
hard enough, he can achieve anything?

13. Do you think that the main reason a
person work:. is to earn civiugh money

to live?

14. general, arc you. looking forward to
working in,a job?

f

15. Do you think you have mudi choice of
occupations?

16. In general, wore the employer/resource
personnel involved 5n the Caircer

'Education.Vrogram aware of your needs
and interestv?.

ti

0 2 16 ,26

O 0 3 14 27

4.55-

4.55

O 1 6 20 17 4.20

O 2 1 20 21 .

O 2 8 20 14

2 4 8 11 19

2 3 1 17 20

1 3 2 23 15

O 2 11 18 13

O 2 2 ' 13 '26

4.36

.59

.76

.75

4.05 .83

3.93 1.19

4.16 : .99

4.09 .94

3.95"; .86

4.47 1 %80

O 4 10 22 8 3.77 -4... .86

2 1 4 14400. 13

4 8 9 18 6

A

8 12 23

4.25 1.04 .

3'.30 1.19

= °

4.30 1 .85

O 1 8 . 11'i 18 4.19 .82

2 6 10 14 12 3.64 1.16

;
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Table 2-16 (Continued)

47. In general, at employer/resource sites
did you get to actually do things,
rathe than Just listen?

18. In general, have the employer /resource
sites you've visited been interesod
in the Career Education Program?

' 19. In general, have you felt welcome at
the employer/resource sites?

20. Do moat Of the employer/resource sites
you IINve worked with let you, know how

you're progressing?

'21. Through your experiences in the Career
Education Program have you learned a
lot about opportunities for the future?

22. Do you plan to°get a secondary school
diploma?

23. Would you say the Career Educat}on Program
has helped you form career plans?

24. Would you say you've learned a lot

attending .he Career Education Program?

JR,

% 25. How well organized and coordinated do
you think the Career Education Program'

has been?

26.. How'would you rate the general quality
of the Career Education Program staff?

a7. How would you rate the personel counseling
available in, the Career Education Program?

28. 'How would you rate the career counseling
available in the Career Education Program?

29. 'How would you rate the general quality

of the Career Education Progtam employer/
resource you've workrfd wi4h?

How important was each of the following
factors in deciding to Join the Career

Education PrograM?

a. I wanted more frecdom/Indepondonco.
u -

Prequong Mean

Ddfinitely
No .

Definitely
Yes

'1 2, 3 4 5

1 1 2 16 24 4.39

0 3 4 21 16 4.14

/

0 0 6 19 19 4.30

6 9 9 15 3.09

0 2 3 18 21 4.32

A.,

0 n.0 '3 0 '41

o

4.86

1 0 4 12 27 4.48

0 0 3i 20 21 4.41

Poor .Excellent.

1 2 3, 4 5 x

1.' 6. 7 19 11 3.75

. i.

10 14 ;' 20 4.23

. e

0 1- 8 9 25 4.35

0 1 8 15 , 19" 4.21

0 1 9 21 13. 4.05 *

Not At All Extremely
Important . Impoltant

1' 2 3 , 5 x

3 . 3 8 9 21 3.95
(

55 C4

Standard
Deviation

SD

. 87

.85

.70

1.25.

.80

.51

.71

.62

SD

1.06

1.18

. 87

. 81

[

.78

SD

1.26
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Table 2-16 (Continued)

., .
.

b. I wanted to choose my own learning ,1.

X
style..

G

b

c. I wanted to learn about careers.

d. I didn't like my previous sch414}!,
4

w e.'i I wanted to prepare for a job.

f. I was bored with school

g. I heard the Career Education' \Program
was'asy.

31:9 In comperison with regular schools,
how much opportunity did the Career .

' Education Program provide you for
learning about occupations?

32. in companasOn with regular schools,
how much dpportunity did the Career
Education Program provide you for
general learning?

33. Incomparison with past experiences
in regular schools, how motiVatea
are you to learn in the Career
Education Program?

Freauency Mean
Standard
Deviation

Not AC All
1

Important
Extremely
Important

-1. 2 4 5 SD

1 2 5 18 18 4.14 .95

1 0 4 9 30 4.52 85

7. 12 9' 10 3.23 1.34

1

1 ' 1 ;)4 14. 24 4.34

6 7 6 16 3.43 1.47

6 10 3 2.44 1.40

Much
Less

Ab9ut The
ame

Much

ore
1 2 3 4 5 SD

0 4 1 5 38 4.84 .43

5 ;s, 12 18 ' 9 3.70 .93

0 1 15 21 4.30 .80

'34. DUring this school year have ydu worka,outaide of

No

s
B. Yes, less than 10 hours a week.

C. Yes, bode/077nd 20 hours d week.

\1). ,Yes, between 20 and 30 houis a week.

E. Ycs, more thaii 30 hairs a week.

home, for

-1wy

e

money? \\

18

7

11

1

5

t
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Table 2...10(0conti3a(1)

,

4 ' f .

, .. t

35. Below are listed several areas of por.sible portanoe for a student to learn. PleaSe rake racy
J in terms pf how important you feel it is t r a student to lcam, and hoWkwell you feel t.lif pr6gram

ib accomplishing each.
".

,
._

/

Students learn .to:

a. Perform specifi
occupational

b. Be punctual and
organize their
time.

c. Assume respon-
sibility for
themselves.

d. Make decisions
and follow
:through.

c. 0Communicate
with otheri

" in a mature t
way.

f. Be aware of
more career
opportunities.

How Imporiant Do You
Feel This Learning Is?

Standard
Mean Deviation

. . .,
Frequency

Not. Highly
Important importadt

1 2 3 5

.. '

O 0 4 '8 ,32

O 1 4 48 21

O .1 2 8 33

O 0 0 13 31

O 0 1 16 -27

O 0, 1 10 33

g. Mork with 0 0 3 13 28
t-otHers

h. Evaluate their 0 1 4 14 25
own work.

i. Perform basic 1 0 ;7 18 18
academic skills.

j. Think through 0 0 3 12 29
and solve

1 prbblems

k. Have a Positive; 0 0 0 10 34
fr attitude

toward self.
.

1. Have d 'po..,ttivc 0 0, 1 13 30

attitedv
toward walk.

m. Have a posItive h 0 3 J2 28
attitude .

toward,leaining.

n. prepare for 1 1 ,7 12 :23
further educatthn

o. Improve inter- 0 0 4 12 26
bersonal and
social skills

Xs SD

.1

4.64

4.34

;466

4.70

4.59

4.73

4.57

. -

4,43

4.i8

4.59

4.77

4.66

438

4.25'

4.52

.65

.75

.68

.46

.,54

.50

.62,

.76

.87,

' .62

.42

.53

;63

.97

57

How Dffectilc: Do You Feel the' Project
Has Been in Accomplishing 11115 learning?

Standard
Freq221cI Mea' Devii.tion

x SD

HOL

Effective Effective
Highly

1 2 3 4 5

0 1 7 22 14

6 2, 15 17 10

0 1 3 15 25

1 4, 16 23

0 1 3 23. 17

0 0j- 3 12 29

0 0 2 13 29

0 1 6 24 13

0 0 9 17 17

0 1 5 21 17

7 15 19

0 A, 7 17 .10

7 16 10'

1 2 6 17 18

1 1 lb .11 19

CC,

4.11 I .75

3.80 .85

4.4S .73

4.39 .75.

4.27 I .69

1;199

.62

4.61
l .58

4.11
I .72

3.95

4.19

1,59

74

.88

4.23 , .80

4.21
I .81

4.11 I .97

4.10 ' 1.01'
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it

.The 1973 graduates were very positive toward the effects of the
°

.

EBCE Program. Those students going`to schoolknd working responded

'Most sitively; those neither going to school nor working respon

lea t positively. It could be hypothesized that those respondents

working
°-h
srking and going to chool know their career goals. There is some

evidence--vto indicate that those respondents neither working nor

going to school have not firmly established their goals,and therefore

are not as satisfied.

B. EBCE,..!Student Attitudes at Mid-Year 1973-74
r

1. Administration and Description of ,Questionnaire

7/'

lfe,Student OpinionS4vey (see Appendix A -2) was administered

to all EBCE students (n=44) who had been in the program for one

semester during the week of January 21-25. The questionnaire was

--- 4

administered to.ostudents in large group settings. Students 'who were

unclear about any item were able to ask for clarification.

The Student Opinion Survey contains 37 items which a empt to

determine EBCE student attitudes toward many aspects f, the EBCE

Program. Student) responded toiall items except tems 34, 35, and 36

by marking a five point Likert type scale. .wer numbers indicate

negative trends ?. higher numbers, positiv, trends. Item 34 attempts

to determine the number of hours stud is worked during the school

year. Item 35 asks for informatid on how a job interferes with

other'activities. -Item 36 req ests'information concerning changes
o

that _Stud'ents would like to ee in the Career Education' Program. A

summary of the data on s ected questions is in Table 2-16.-

r.
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2. Findings

In.general the data indicated 'that the students were very positive
4 t

about all aspects of the EBCE Program. It is wortIOnoting the items

to which the students. reacted most positively ands se items to

0

1

which the students reacted least,positively.

Students had very positive feelings toward. attending BCE (Item

1) and toward further partidipation (Itei 2). , Thwmeart for each pf

these items was 4.55 of a possible high of 5.00. Item 22 indicated

that students were very stare about their plans toget a secondary

diploma: The mean for this item was4,86.

Students were leiSt'positive toward the6fdbdb ck-they have

received from the employer sites (Item 20). The frequency distribu2

tion on this item indicated that i5 students were not satisfied, 20

students were satisfied, and 9 Students were undecided about their

satisfaction toward feedback ftom employer sites. Studentt also

expressed a certain amount of dissatisfaction with the employers'

awareness.;of the students' needs and interests (Item 16). Data from-
.

Items 6 and 9 indicated that students were not en:tirely satisfied-

with feedback received in gneral from the ptogramandwath the - -aMilpu
.

of choice they have in deciding' employer/resoutceiites. as
,

Students Indicated in Item 30'that the''''primary reason /fdr joiding
. , * .

.
,,,,

.
. ,. .

the EBCE Program was to learn about careers: Although' 13 students

I'
was eajoined the program bec use they heard,it waSy, this

L.

reason 'was

given least frequently. .

. (4' ,

- 3-

Items 31132, and33 provided students an opportunity to compare' '1',

perceptions of the EBCE Program with perceptions'of..their home Schools.1
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The EpCE students rated the EBCE Prograx higher than their
.1/

1
home

school on all three comparisqu. Opportunities to: learn abdut
, * 1. .

occupations was rated Kilheft with a mean-of 4.84. Opportunities
.

5'

for general learning was ratedlowest with a Mean of 370.

.item 65 was designed to ,identify whichvgoals studAnts felt were
f

important foP,the EBCE Program and then to judge the effectiyen(sso
A

of the EBCE Program on each of he goals. The EBCE students' believei

at all the stated goals are' important. The most important goal,
t °

according to
4

the responses, is "to have positive attitude toward

self.". The least important goal is "td perform 1.asic'aO-g&mic

'''
- .,

The students rated highly the effectiveness
c

of the EBCE 'Program spq:":' ..

,:_ , . .,

* : 0,
4

,all the, stated goals. AccOrding to-t'he students, the EBCE program ot.

. 0A° v ig
. t,

a
.

is most effective on the goal "to work with othqrs" nd,least effec
4

,tive'on thq goal" "to be panctual'alnd organize their time.I 0. .it' .

% n; . .I
Students were given an opportunity to, suggest changes:Aor.the .

...

/ 4 4 /
1 ,

EBCE Program. on an'open-ended.question., 'rhea:most consistent.'"
. -. -4,4k.; , v

. .
. .0.---- .--,...;

' - ,
, .7--" A , 8

stion (4 of 24) was to chang examine the point system,of

grading. A second frequently change 4,(3 of 24) was to ,

'i

N 0

,

eliminate the,Career LAPS. Students also indicated' change was
4

- '
. 4,1w .4;04 desirgble in the number of job sits available to them, informitgw.

i,-'

abOut job sites, and the short length of stay at a'jo& sited
J

.''..,-(-1.- v

r .
,

C. Parents' Attitudes Toward EBCE arEnd of First Semester,,197314
f.

/.'9 , `
A

,

A
.1. Administration and *Descriptiouf

-Questionnaires.'

/
, a ',6

4., .
v

A Parent Opinion Survey (see Appendix A'-,3) Was kilt. to.the:paren6 1

e

t
t ,

of each of the,

p

. a

students enrolled in the EBCE Program'A the end of A..,
.

60
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first semester of the 1973-74 school year: Returns were received

from 29,(66%) of the parents surveyed. One of the, questionnaires

was not included in the tabulations because of the late return.'

The purpose of the Parerit Opinion Survey is to tiathtr d

on parents' perceptions of various aspects of'the EBCE PrOgram.

The questionnaire contains 25 items; parentsirespondelt by/marking

fa five point oLikert type scale or by'4Rswerling opeh:4nded questions.

Lower numbers on the Likert scale-indicate negative trends; higher,

® numbers, positive trends. Items 4,and 5,,open-ended questions, asked

parents to describe the weaknesses-and jtengths of the-E6CE Program.,
. / /

Items 12 and-13, also open-ended; requestecYparents to describeany

-----,, ,

positive and negative, changes in their-c4ld'as a result of parp.ci-
.

-i--
i ,.

pation in the EBCE 11.rogram-. Items 21 and 22,whiCb were forted

. . ,

choice, asked for perceptions of child's occupational' plans and:plans
, f ..

after completing high school. Items 24 and 25, wlii# were opehri

(induct questions, asked parentS to indicate how theyp.rst heardAbout
Y.1 .1\

EKE and.their.opinion on the type. of student 'mosOikely tibehefit

from EBCE. A summary of the results from selected
1queitions Ls'i°

.

Table 2-17.

2. Findings

It.t
r

t

:
' )11141;\

, .

,,The parents were very positive toward all aspects ot the EBCE ..\". '

.
. ) ,

. \..

., Program, particularlypn their feeling about their -thild'Ainterest
.

.

'

4PC/

4 A..in the EBCE Program (Item 3). They were also'very de_inite,t1% at they Y,:'. //
,.. .

. .\
would again permit their child to-enroll in the EBCE Prog'ram '(I em ?)r.

\jt
r

t !1

N
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Table.2-1

Parent Opinion Su ey

. (n=28)

/P

0 . .

.

Frequency by Item Choice Mean
Standard,
Deviation

1 2

.

3 4 . 5 x SD

1:

2.

..

3.

.

6..

,

7.

8.

'

9.

.0

How well does the Career Education
Program compare overall with the
. past school experience of your
daughter or son?

.

.

if you had it to do over again,
would you want youi,son or daughter
toparticipate in theiareer
Education Pibgiom?

How well do you think your son or
daughter likes the Career Education
Program compared with past school
experiences?

'?.....__ 0

0
,

HaVe you received enough information
about your son or daughter's progress
in the Career Education Program?

I

it'
(1"1'.:6i ""'n %' 1 t li I egiul.ir .( hool

14 moth t ilot_t t1111 t y did t h. ,C.1), ,i ,,

1 t T11!\11t i on Pt on! .nn prov, dr y%tttt
1.dall9hlt or ;.on I ol lv of ni nq about
occupat ions ;? .

. .

a

.

.
.

What effect, it any, has the Career
Education Program had on helping
yourson or daughter form career
plans?

_ e

i'

In comparison witihregular schools
how much opportunity did the
Career Education Program provide
your daughteroor son for general
learning?

.

i

.

"

,-..

'

Much
Worse

Q 1

Definitely
Na

0 1

.

Much
Worse

0 0

Definitely
No

0 2

Much
Less

1 0

Definitely
Bad

9 1

Much
Loss

/
0 6
$

Much -

Better

3 8 ,16

,

__Definitely
Yes-

1 2 24

Much
Better

1 '141T\ 23

. .

.

Definitely
.

Yes

5' 7 14

..

About the Much
Same More

0 3 24

.No Definitely
Effect . Good

)

. 7 7 13

About the Much
Same More

9 8 11

i

r

4.39

4.75

a

4.79

4.18
,

4.75

4.14

,

4.07

e

,

.

.

0.83

0.70

0.50

,------

0.98

,

0.80

.441"",,
0.93

.

G.86

4
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11,1:161! 2717 (Continued)

4

P .le

.

c

FrequencIN Item Choice -. Mean
Standard
Deviation

2 3 . 4 5
-
.x SD

.
,

.

,
.

20. In comparison with past experq nces
In regular :.drools hot; motivated

is your daughter of son to learn

in the Career Education Program?

.
. .

11. now would you rate the approaches
to learning used in the C i ieer

EducaltA. Program? .

1

.

. ,

.

14. How often does your gOnadt daughter
talk to you about what'sgoing on
in the !Career Education Program?

111 '
. .

,

.
.

15. About hOw often have'A anyrly '

-contact.with any Care6r Education
Program'staff members?.'

- 1

..
, .aQ

16. How;manrmeetings havelyou attended
during this school yeaiwhere,other
parents of Catcer Educition students

Lwere pre .lent?'

.

1 ),
-,,

17. Now would you rate t/o general
quI1ity of this Career Educ ion ,

Program st4ff, i

b.

18.: pow w uld you rate, usiness 'and
commu i resotirc s',avarlable in the:

Career Edocatio Pr§gram? A. /

? , /-
, .

/
,.

lg. HoW'amwould yourate your overal
re/alioyhip,wilh the slat! or
the Career f:ducation p6y.IL.,

. . ' % i

,

20. How would you. rate' the entkusiasm'

of the Career Educatioti Program

staff?
,

I ' ei
F

. 1 4
a

.
. . .

4,-

. 0
1 i

,

.

-

.

/

.

.

.

.

\ Much AboUt the Much
\Less Vain More

1

t. \.
\
13 0 ' 1 14

/ "///
:.111

-,

, ,

Poor Excellent

,

0 '0 / 5 ° 9 14

Ai
Almost Almost

Never Daily

0 2 2 7 17 ,

Almost. Very

Never Frequently.

7 8 8 3 2

4

.

None 1 2 3 4 or more

-..._

8 '14 0 1

. (

Poor Excellent

0 0 3 7 13

.:

Poor - 1 Excellent ,

0 1 8 5 13

,

-e , .

Poor Excellent

3'
i

4 , 8 .8

i i

t:.;

Poo I .4. Excel rev.

!

1 , .3 8-
1

-

, 12

I.

, 7.-
-?'"

if ti 40
J

ql .

) L! ,

4.39

4.32

4.39

.

2.46

1.00

4.43

4.11

3.56

4.16,

..d

.

A

.' .

.

'

r

.

.

.

.

.

:

0.69'

.

0.77

.

0.92

f ?

1 0

T, Z

1. 20'

.

.

.90.

'..

3

.

0.97

_

1.33

.

4.07 (

'

i

1
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Table 2-17 (Continued)
' .

. Below arc noted t.pmc areas of ,por.sibli, importance for a student to learn. Please Late each in
teens of 11-:, Import.,nt. Lou fi cl it is frr a student to learn, and how w....1.1 you feel t ne program
is acuomp.li:11.tig each. # ...

How Pmpoxt.int. Do You How Di fec t 1 ve Po You i , 1 til$, Project
Feel This Learning Is? Has Bectfrini Ace-omit] 2 shi ng This Learning'

Standard Standard
Fre uenc Mean Deviation' Frequency Mean Deviation

of Highly Ndt Highly
mportant important _ Effective Effective

1 2 3 4 5 ., x , SD 1 2 '3 4 5 x 'SD
-

Studcnts learn to

a. Perform spool f ;
occupational
skills.

/1t. puilct( .111,1

01 (Jon t lr, t

tImc.

c. Aranne 1,n
ibility fot
thepse I ve .

d. Make decisions
and follow
through.

e. Communicate
. eith others

in a mature
way.

1 0 5 5 35 4.27 1.04

0 22

0

1.74 0.66

4.93 0.27

0 0 '3 3 23 14.81 0.48

0 0 .01 3 24 4 89 0.32
.

4,t
$:.

f. Be aware of 0 0 3 5. 19 : 4:159 0.69
'I

more career
. ,opportunities.

\ . -

g. Work with° 0 0 0 6 21 A. i,8 0.42
others. i

i

h. i v., hint e t II, t i 0.- 0 t 3 a NI 4,6 0.69
Own work.

',

i. t .'i. Por form 1.,, 11 , 0 .0 2 7 In 4:,..5 0.64
academic r.k1118.

I1-
j. Think 11,2 Quill; 0 0 11 3 23 4:I311. 0.48

and solve ....: .:
pi ob lems .1"

i c.

k. Ifavv a pc i t )vo 0 0; 4) S 21 4 ;t311 0.40
attitude t cw.-0-$ 1

i
i

self. .../

/ - i 7
,.

V Have a po,.2.ti v U 0( i 1 4... 22 408 ...t11.51
ti sal tilde 6akird'. I ! '.work., I , . -,

. ,

1 '

4.

0 .
m. Have 1;0,1 vol 0' 0 .L.

/: '9 C.67 0.55
au_ ude toward

I.lerti i ng . .
i

, . . LT
n-'1. Prop:12e fel : 1 0 p : 1 ' 7 ,,19 4.O 0.55

o.

fu I thei fclil,'.4 0$
, ,

I
1

- i

1improve 'inter-: 0 0; 1 :9 ,20 ' 4.7' 0.54.
personal and , / i I .. :::. illI I ,

.,

social rSiiii.l's!
I

'Ir I 11
?

'

I : i 1 f ,
., :, ... 64

1 t
i :1: I

1

I
;

i
I : ; g

1

7
1

. " I
: $

I

0.

5 3 4 14

O 2 6 9 10

O 2 1 8 16

O 2 5 6 14

O 0 2, 12 13

1 0 4 6 16

0 0 3 4 ]9

I 2 6 7 ]0

1 7 1 13

O 2 4 13

O 0 331 8 14

-4.04

4.00

1.22

0.%

//
4.41 0.89

4.19

4.41'

4.33

4.62

3.88

4.17

4.0(.01

4.44

4.27

4.12

3: 81

4.37

1.00

0.64

1.00

0.70

1.14

1.01

1.06 .

0.71

1.04

1.03

1.06

0.69

A
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Parents were asked to cOmpare the EBCE Program with the regular

schbols in Items 7, 9,,and 1,0,on opportunities for their child to

learn about occupations, opportunities for general learning) and

on motivation'tOlearn. Parents. responded very fayorably.to tiie,
r

. .

EBCE Program oh ail three aspects. -They were most positive'on the

opportunities to learn bout occupations and least positive on the

,opportunities for general learning.

Parents indicated'they had very little contact with EBCE.staff

during the school year. The response to Item 15 indicated very few

meetings with staff members. The mean response on a scale of 1
0-v

(alMost never) to 5.(very frequently) was 2.46. The p ents indi-

catedin Item 16 that they had attended an average of one meeting

with other par4nts=during the school year.

Parents were asked to rate the importance of a selected number

of goals (Item 23). Tilejoarents
7
rated all of the goal highly

4
o'important.. They rated the gdal, "to pgrform specific occupational

.. =

skills,". as the leat important goal. They rated the goal, "assume
% .0 I

.

responsibility for themselfes,",as the most important. Parents were '

4..y

_also asked-to rate the effectiV'eness of the EBCE Program on each of

;":'

, the goals. They gave the EBCE Program -high marks on the effective-
,.

:1

.
,-: - l

, nessof accomplishing the 40Als. Parents Tated,the EBCE program
: - k k :', .. ,

most effective in accomplishing the following goals: work with others,

;,

positiven.ttitude toward self,. communkating'in a mature way,,and in
,p

. . ,.
.

.
,

assUTing'responsibility for.themselves:: Parents rated the EBCE .Program

e-,
as east effective on the goal, "prepait,:fonidther education."

, .

.1,

t
0 '

.41

'
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Parents were asked to identify the major,neaknesses of the EBCE

Program. The number,pf job sites available anAthipklimited depth

of qxperience available at theljob site were dife?ds the major weak-

nesses. Communid4tion between, staff and students or staff and parents

was listed three time.s assa major weakness., Txansportation and the,

.depth Of the course work were eadh cited twice as major, weaknesses.

Parents litod the following concept', as being the greatest

1;trenyths of the program: chance to explore various careers, chance

Lo meet and interact with many different people of the real world,

change from the traditiondl school classroor; and interpersonal

deMelopment.

D. Attitudes of Participating Employers Toward um at Mid-Year,1973-74

1. Administration'and Description of Questionnaire

Program records were' examined to identify'whthh of the 102 EBCE

.

experience sites had received-student placements-during' the first

someqter of'the 1973 -74' school year. A tptii) of 53 sites were identi-
, ,

fled. pile of the experience sites had_notifi'ed taff that they

would be glad to cooperate as,a site but that.they would not respond

!
to' requests for evaluation. Therefore, 52'contadt ilsons were sent

`aform letter indicating the need for eVdiu.ative data and requesting

that they give'a questionnaire to each of the employees who.ad.;&ked

directly, with EBCE students duriAg the school year 1971774 (tsee Appendix

A-4). Sixteen different sites had returned the coMpjetedquesiionnaire.

.by March 4, 1974: 'A total of 33 resource person responses weie

A

66
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Table 2 -18

Responses from Employer Questionnaire

(n=33)

1. Number of hours typically pent with students.

range - 1 hour - 35 hours per week
mean 14.38 hours per week

411

2. Types of service provided to students (frequency by service).

4.

'7

'Yes No
a. Talk about job opportunities 32 .1
b.. Talk about students' personal problems 20 13
c. talk about activities at your site 30 2
d. Tutor in academic area 16 17
e. Evaluate individual student's assignment 22 11
f. Assist student in non-job related assignment 19 14
g., ,Supervise students on specific job-related task 29 4
h. Help plan student assignMents 25 8

How did you become involved with CEP?

19 EBCE 'personnel contacted me.:
.......

7 A student talked to me.
1 Another employer talked to me.

12 Company.personnel talked to me.
. a 1,. -

'6: Did CEP staff provide you with enough information to help direct stude

25 Yes
6 No

a

7. Would you,rocommend to another person that he/she also become involved with
CEP,'

J ,

':,
30 Yes,

1 No

9. TO what extend has :the CEP has an impact on youAite? .

a. ,Quality of work performed
,by regular employees

. b. Amount of work performed
by regular employee
.,company hiring practices 19 2 2 5 5 0

d.. Company training practices 15 7 5 - 121 0.

How Much Im act

/

Value of 1m act
'Don't -;,4/ Don't

one SomeMuch Know Good Bad KnoW

14 f3

12. 12

. 2

5

6

2' 2 6

I

-_-
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Table 2-18 (Continued)

10. Do you think the CEP students.\ are interested in your 'site?

Frequency
Definitely

No
1

Definite

Yes
5

12 6 6 3.03

11. Do you think the P students are interested in the CEP?

12. How have

,--Ptiquency.

fiii,.tely r'
Nci

2

'Definitely
,- Yes

,

3 4 5

0 - .,....4-: .".7' 12 9

employees-'et youi-' sitreacted t the CEP?

14 Positive', reaction
, ,....' . .

° 0 Negative-reaction'
15 _Mixed reaction
0 No reaction ..

0 Not applicable* ',
':,-/P

1 Don't know
' .',

Mean

3.81 '0.98 a

13. In what ways have employees benefited?

3 They havenkt benefited.
17 Increased their awareness of youth:
5 MotiVated them to further training.
7 Reduced their workload.
9 Increased interest iii their own work.
3 I don't know.' /

lath' Do you receive adequate feedback about wh4t-happens to the

Frequency

students?

.Never Always
1 d! -2 ' 3 4 _ 5' Mean SD

5 5 5 ' 2 0 1.78" 0.99
/

//-

,

3
.

15. Do you re ce iv ad quate feedback about the effectiveness of your work with
the students?

`;:'' .

Frequency :-
flever

,

. 2 3 4
- -

-

1, 14 e 4 6- 0

i6 DoVplankon/tnue.-paizt.:.i.f,p-a.tilr, in he CE?:..
,-.1., . .. .- ,!':- -:`,-''',.. -r /

, ' TO .) Don' t: now ,,,,

..

1 ' . ,

, -,-

.

.',

/
,

's

"
-,,-

,,,l'i

,.--7

-'`'*
',.L-

c

- , :,,

: .:f- ''',7.

4,
. ,..-4r

t'

;

'

.. .

.I
'1-

4.
V

"-
. :'.

-

:.,,:-

*",,-

.

! 7

t
, t

,
t, I

...

Mean
. SD

2.0.7 - 1.22



Table 2-18 (Continued)

10 ...

23. Below are listed some areas of possible importance for a student to learn. Please rate each in
terms of how important Lou feel it is for a student to learn, and how well you feel the program
is%accomplishing each.

How Imporl,Ant Do You
Feel Thin' Learning Is?

StaAdard
Frequency Mean Deviation

'tot , Highly
Impoitanl Important

1 2 3 4 5 x SD

How Effective Uolou Feel the Project
Has Been in Accomplishing This Looming?

Standard
Frequency Mean Deviation

Not Highly
Effective Effective

1 2 3 4 5 x SD

Students learn to:.

a.

b.

d.

e.

9.

h'.

i.

Perform specific
occupational
skills

Be punctual and
organize their
time

Assume respons-
ibility for
themselves

Make decisions
and follow
through

Communicate
with others
in a mature.
way

Be aware of
more.career
opportunities

Work with
others

Evaluate their
own work-

Perform basic
academic skills

j. Think through
, and solve
problems

k. Hipm a Pohitivo
attitude toward
self

1. Have a positive
attitude toward

' work ..'

m. Have a positive
attitude toward
learning

n. Prepare for'

4 further educatior

-
,o. 'Improve inter

parIonalluld
social skiali,

;';'

1 4 5 7 14 '3.94

O 0 3 7 21 4.58

2 8 23 4.64

O 0 .6 i 19 - 4.41

O 0 1 12 19 4.56

O 0 5 7 20 4.47

O 0 2 9 21 4.59

O 0 6 8 415 A:31

O 1 5 10 15 4.26

O 0 6 ' 7 19 4.41

O 0 3 7 22 4.59

A

O ;-0 2 5 25' 4.72.

1 4 27 4.11

1 0" 3) 5 23 4.53

:0i" 0. ;II 18 4.47

1.19

&?

0.59

0.78

0.56

0.75

0.61

009'

0.85

0.78

0.65

0.57

0.46 4

0;90.,

0.66

69

re.

1 215 4

1 A 11.

1 4 8 9

2 3 15 5

1 3 -111' 7

1 0 10 8

2 0 "10 8 9

1 4 15 31;4

1 14 5 5

1 3 15 T 3

et'
1 '2 14 7 5

1 .6

4 12 4

7

2 -2 9 6 8

3.43,

3.48

3.59

3.21

3 .,55

3.90

-3.76

3.19

3.37

3.28

3.45

3.43

3.48'

3.'59

3.50

1.02

1.00

1.10

1.03

1.07

0.99

1.06

0.97

1. 18

1.13

1.19

0,1 ;

$44-6, ?,;,
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received., One other experience site 4contact

a student,had

son had been.

person called to say that

been placed, but -he did not know who the I'respurce per-

The Employer Questionnaire attempts to determine employers' per-.

ceptions toward various aspects 'of the EBCE Program. ,The question-
.

noire, in addition to a series of background informatiokquesfions,
As

6ontains1 qu, tions. Some are open- ended, someare forced choice,

and others ask for Likert scale responses. A summary of the results

on selected questions

2. Findings,

Responddntst

is presented in Table 2-18.

e generally positive toy the EBCE Program.

indict for of the degree of support can

=

Onel
,-4.

be lound in the responses to

Item 7 of the : Resource perquestilbrinaire ons overwhelmingly stated,
f '

. -' 1 ,
that they wOuld recommenT,involvement withiEBCE to another person.

. P 2
Another indicator-Lsyrovided by the'data

to continue participating'in,the\CEP?",

from Item 18, "Do you-plan

ty of the respondents

Itiis

they could na-make

indicated yes; the remaining 11,1espondentS didn't know.

ble.tliat these 13 were employees who feel)fipat

this decisiOn,

EmP1oiters'indi

,> ,,

ated' that they SpenefiCi38

average wo king l with students. The employers

listed 'Se vices (Ife) to the students but primarily mentioned job

vopportunit s; activities at their sited and supervision of

hours per week on the

provided all of the

on specific jbb-related 'tasks.

70

students

s
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More than onene half of, the respondents indicated that they became

involved with EBCE as a result of contacts from EBCE personnel (Item

4). A large,number of responderits indicated they became involved

with EBCE as a result of company personnel.

Communications'between'EBCE personnel and employers may be a si

weakness. Response4 to Item 14 indicated there was very little feed-

back about what happens to students after they leave the site and about

the effectiveness of employers' work with students. On a question

designed to determine the suffiCiency of information received to help-

direct students (Item 6), most employers indicated that the informa-

tion was SuffiCient. The six who respondRd negatively to the qUestion,-

however, indicated any "information would help.

.Regpondents were asked about the impact of the students or the pro-

gram on the resource site ip Items 9, 12, and 13. There were indica-

tions that the program had provided some positive impact on the exper-

,

iehce sites. Respondents particularly indicated positive impact,on

---the amount and the quality of work performed by.regular employees.
i...,

:
Regular employees also benefited in increisiii4 *eif,aWareness.of youth,

-
a I

increasing interest in their own work, Oikdecreasihg theii:workload.

Employers .perceived that students'wer AhWifliereg-ted nor

disinterested in their sites (Item 10). yetthey indicated that

the students were interested in the EBCE Program(tteM11).

Employers were asked in Item17 to rate the imporgipOeof selected
;$1. 1

Itudent goals. The respondents rated all goals as impoOant. Goals

ranked the highest were to have a po§itive attitude toward learning,
)1.



to have a positive attitude toward work, and to assume responsibility

themselves. Goals ranked lowest Were to evaluate their own work

and to perform specific occupational skile,ls. The employers were also

requested to rate the effectiveness of the EBCE Program in meeting

these objectives. Although the empire/1S responded positively, they

4

were not as positive as the students and 'parents in judging the

ti

effectiveness of the EBCE Program. They indicated the program was

most effective in. making students aware of career opportunities and

working with others; it was perceived as least effective in having

the students evaluate their own work, make decisdohs and follow through,

and in thinking through and solving problems.

Respondents were asked to.identify the greatest strengths and

. b..
1 : weaknesses of the EBCE Program. The)primary strelAgth was that the

l
.t . .

,
4W EBCE Program is a viable alternative to the traditional eduCational

programs. Lack of communications between EBCE staff and employers yras

cited as the major weakness.

E. Summary of vindings

Data were gathelked at mid-year from FY 73-EBCE graduates, FY 74 stu-

'

dents, MICE parents, and from cooperating' employers. Dataon attitude

of .

students, parents, 'and e players toward the EBCE Program were emphasized.
IA'

The EBCE graduates from FY, 3 were very positive toward the EBCE Pro-
,

gram. Most of the graduates indicated they had very little difficulty

getting work and none reported difficulty in getting into. college. Most

of the qraduat,es reported that their EBCE experience had been ileneficial.

,

72
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The FY 74 students were very positive towardrthe EBCE Program. The

positive reactions:canbe generalized to all aspects of the EBCE program t

with the possible exception of the lack of feedback receivedrfrom employ-

ers and staff relative to the students' performance.

Parents
. ,, .

were verl positive toward all aspeCts Of the EBCE PrograM.

They were not quite as
I satisfied with the communications they Kad receivedA _

from the EBCE staff.
-

Employers ten rd to be positive toward the EBCE Program. They were

particularly positive toward the concept of the program. The resource
0

people indicated a lack of communication with EBCE staff on what happens

to students or the effectiveness of their work with students.

VII. STATUS OF EVIDENCE CONCERNING EVALUATION HYPOTHESES AT MID-YEAR

None of_thefilteen hypotheses. listed in part IV of this °section can

be- accepted °o rejected at this time.: It seems relevant and important,

however, to present the status of evidence currently available concerning

these hypotheses.

. e

A. Hypot escs Concerning Tinpact.on Student ,Behavior

No conclusion of program impact on student behavior can be drawn prior

to completion, of plans'"in the summative evaluation design, which requir

li'S post-testing of EBCE students, the Cotperatfve Work Expel -hence udent.
.

.

r"-- 1. ,

sample, and the comparison sample of, Kanawha County 12th grade students,
. .

Rigorous analysei of, data will also have to be completed.

The nine hypotheses which deal with program impact are listed below

with relevant evidence from the analysis of pre-test/data.

rt
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1. Hypothesis A. - EBCE students will become more knowledgeable of

the World of work than the sthents from either comParriOn group.
! 04'

Therc.werc no sjghl'ficant differ es between the EBCE students,

-'and the .comparisln group on the pre-test of Part 2 pf the Career

. Maturity Inventoi' y.(KnowingAtbout Jobs).
* ., . z %Alp, . -,

' . ,
,.. 4

--0 2, Hypothesis * EBCEstudents will be more capable of lOcatingw-
. . .

andlacquiring work than the students from either comparison group.
3

toe

P
b ,

This (hypothe%is cannot be Adeqdgtely assessed until the'sum-
. V c.

31,"

mary of 1974. There are no.comparison data available at this time
. I

A review of the ogress of the F 73 graduates indicates that most

of the graduatesti ad not difficulty betting jobs. Eight of 18 J;

responddhts had dever been turned /down for ajob. '

A

3. Hypothesis 34 EBCE students will do as well asthe comparison
$.

ro psoh scholastic growth.

:.;.
-...,,

There are nogpost-test comparison data available at,this time. =
IIIT .

Ana is of th Educational development Series re -test data indi-
:--'

3 .

onto .. that ther(;iwas, a significant difference only on. the English

scal(
4..

Among the pre(' groups. Thi
. ,

when the Ztheffetest was utilize4.- .ez, 4

.-differenee-wkas.not identified .

o o

4. Hypothesit
,

E students wilLbe. 'mor er e pOsi t i ve min thdir
,

.

attitude toward ihe world of work than the students from either

*comparison group
. 4 t.

The COOP students scored significantly higher than the EBCE

dents. on thd' pre-test of the Attitude cale of.t'he Career Maturity

Inventory. There are no-mid-yea.comparison data availab1.8.,.'
_ .

/ 74

8/

rY .

,

J <
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5. Hypothesis 5 - EBCE students will be More capable of pla9\ing

for.their future than the students from either comparison gr/

The COOP students scored significantly higher tiki h XBCE,

students on the pre-test of Part 4 of the,Career Maturity Inventory

(Looking Ahead). There are no mid-year'data available from the-

- r--.

comparison groups,.

6. Hypothesis 6 - EBCE students will be more capable of solving

the problems confronting tHem in reaching their goals than the

students from either comparison group.
X

A review of the scores on Part.5 of theCareer Maturity InVen-,.

,

tory (What:Should They.Do) indicated a signficant difference'among

tile three groups. ThiAdifference was not identified when the

9

O.

Scheffe' test was utilized., There are no mid-year data'available

' from the comparison grOlips. ..:
n 7

' )
7. Hypothesis 7 - EBCE,students wi4 become more capa ble of

ir$
,

,
,apvtaising'the OziPdr-releant capabilities of others:!than the

9. . . ',

studOits from eider comparison group;. -t

There was no significant difference between the EBCE students
,

and either compariSon group on'the pre-test Of Part 1 of the Career
. -

' Vaturitypventoky (Knowing Yourself). There are no mid -year a-

available from the comparison groups.

8. Hypothesis 8 - EKEstudents will-be more able to choose'real-

istic
p

career r-Ngoals than the' s'tudents from either comparison group.

The random samplet.of 12th gradestudents scored significantly
to, .

higher on the pre-test of Part 3 ofthe Career Maturity Inventory
,

7

75

4,* 0-

#
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,410'-\
(Choosing a Job) than the EBCE students. .There wert'no mid-year

data,aVailable from the comparison groups.

1

9 . Hypothesis 15 -t h e r e

(

be a lower relative frequency of

schoOl.dropciuts freg.the EBCE project than from the Kanawha

County Schools.

No datalav at 'this time been received on this variable.

.1
B. Hypotheses ncerning'Attitudes Toward the EBCE Program

. , )

.

Tentative conclusions can be,drawil concerning the attitudes of certain

*ey,groups/
t\kctand resource poeple, fall entrants, -anir.1973-EBCE graduates have

,,,,,

--z-&-7--;---

'ex d'positive-opinions About the program apc1:4IS-.effects on student
k .

, - .. . -,.. .

beh N.Non-questionna
. , .

data from laborainiOn114gest positive

-

oward the EBC&TrograM: Parents, part4ipating employer con:-
-

-

`'s .
,

,
attitudes. Whil still incomp te, the avai ble tqata.whstitute-evidence

,6
,

0.1nting toward a eptance of hypoth ses 9, 40 41, arldza2, which are
. . .

.---1-i-stedbelV44i&th supPorting evidence.
...,.,- t

---'t.--:-, ---rs---,./,

'-'--- ...-..... -;- .!,, I. , , 4
r . Hypothes is- -.9,,...:-.,,- El:Ka parents will have, a po itiveatt itusde ti

- . 1 ' ;',./.. .

P-' ".41
toward the EBCE ogrA "4.'"M, "---.:..,,......;,=4;,,_

-- ,,

..... / )5

/ ''''''
,,,

// -', ,,/ /
,

A review of the chat from the Parent Opinion Suryey admi.,11:.,4-_
6. '-..

.// /.,,-'.._,. . . .--""
%. I' 15 ' . / / ' i / ,/...

teed at'mid-year-indicat,ed that the parents'wers,Vefy positive- ,/ -. . /
// /.. '

, . . -/ -',"/
,c' '1,6

. .'%_,e, '
toward the EBCE PrOgram. 6

le
.

..?). ,....,

.
,

, .,--,-..,- , .,-,,.-/

. _, .
.

-;

-;,....,...- ,-
. .: . ,. ...... ./ ,

.
. . .

.----
...

. .
,

, . ,. .- 4- ,,:-.,.,,
2. :Hypothesis 10 --- Various levels of employers-4ie. resolei % ,-'.-/- 7-/ ,

,---

7,-.1- .
persons,.contackperSjns, and managers) All have a pc,Itiv.e -aeti,7,

i"

I

tude:towarrthe EttE Program; ""
--,

,1,--- -!.4-* i, ;47;
21'1, = ./'I, r / .4". ., I .7 ' e / / -

. ., / .7' ' , /' / ' -
.1,4e .),'J" '4 %.1

Qs S PIP

;6,
1.

/*/
76

0

47

-t
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* ,. V
. ,

/

/

47

,. ...::

°, ,Q.I.,_'..7z:-.:°.`..a.:2-2.-s

.

11.?%.7review'iof'the dataftrOm theEmployA Questionnaire, ,Adminis-

tered at midi-year, indicated that the employer resource people have

a positive attitude toward the Efa4 Program. /

. 4/

3. Hypothesis 11. -,4BCE students will h i"have a posi ve attitude
i

., ,/

Y
.4.

toward/the EBCE/proV:ram.
-,-

review of .tie data from the StudentlQpiiori Survey; adminis-

r ,
.

'tered at midar, indicated that the students-are verypasitiveT

i f.
an their attitude toward the EBCE Program. A review of the data

.A.

from the 'EKE Graduate Questionnaire, administered at mid-year,

,

indicated that the 1973'EBCE gradate are very positive in their

.

-attitude toward ,the EpdE Program.
. . .

.

4t1. Hypothesis Labor union officials will have a positive

.:attitude-tqw d thOB E Program.
.X

/There/ /are : dicatio that many labOr union officials have
,

7- .
positOeat'itude toward the EBCE Program: , Thirty'-six labor unions

'' ','. .

work dj.r4ctly,with the EBCE Program. Two laB6r union_ fficials are
---- -.

! e
-,active in,the EBCE'Community Advisory Council'.

6

-

41)

C. Hypotheses' Concerning 'Program Endorsement

The EBCE Program is. operating in-KanWawba County, .West Virginia,.

he current school year-(1973 --74) with the,endorsement of the lard of,

Education of .Kanawha County and .t4 UperIntendenf) Dr. Kenneth Underwood.

to addition,%the program operates-W:1th the endorsement of the-West Virginia

StatDepartment of EdUcation. 1The statu§ of 'hypotheses concerning program

O



14 4

j,
r

endorsement for 1974-75 are listed below with appropriate Statements of

evidence.

4
.49

-9

-..,

1. Hypothesis 13 - KanawhaCounty schoolt will Apndorse the EBCE

Program for the 1974-75 school year. 0

04/ No official endorsement by the Kanawha County schools has been
4

received at thit time. Kanawha County School Board membereand .

officersi and high'school principals, counselors, and teachers ,:%

111
T cooperate at many levels of program operation, plan ing, and policy

Ni
zietermination.

2. rtypotliesis 14 - West Virginia State.WpartMent of Education

.----
officials_will)endorse the EBCE Program.

No official endorsement of State Department_of Education officials

has been received at this time. Officials are cooperative and actively

serve on the EBCE Community Advisory Council. "k,

9

N
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I. INTRODUCTION

'';-

.

,

'"EValuation is the.piocess delineating, bt;Ining, and prO4id.--.
.1,...,

ing information for judging cision alteinatives.,"5 ?%. major coMponent
.----\

'* ,
-

_.

of evaluation is now commo called formative eValuation,'which is the-
4

.. : , - i -

.. '.t., , . .

assessment of the value 'of program components,to insure that every..:
--"-, ' , ' .

.

...

. .
. -, .-
,

... component works'as well as possible, both in 'isolatiop and as it meshes

li,wI..-;

t/.:Other components.

.

It is a prodess-which seeks information to
. ,. .

Answer the question, "Is.thisthe bes,t way we

'consiering the various'Components

- ,

forplatioeyAluation

is it?' 'How Cakit be., improved?

questions are these:.

know to ,do this?

Of a program,, the essential

Is it necessary? Ho47 good

4 ,;
The process-of formative evaluatiorvcanbegin With an.analysis-of

' ^
program systems,*hich-will'Adentify critlal_domponents,for which .

, .

formative evaluation is'essential (or at least desirable). On the

otiler,hand, it-is
'

;,..k

whi%Ch will

impossible to,speo0y.in adVance all 09 problems

...-,

arise in implementing epfogram:

1.6"

for calrrItinci;out the trouble-shootiO effdre.p- in formati'Ve eValuatiph... ,

..

vices.

a set

.
..

.

If Ow, focusys on thc, AE.LAEBCE Program as'',401i6;iliA .Eci,:`411q'ivetae'r*-
t-,...

to students, one can proceed to analyze the -program;-111, t4rrns,!i>f,..i, ..
., , c' , .,,, 4 = -:-:.

. ...f.-

of interrelated subsystems necesparyto proVide those serVACes: ' ,.....,*

-1 -. '-' +--..:- ',

Such an analYsis serves

gram, leading to

tion. TromLpis

to highlight the critical aspectl"m6e 4.10 A0e

the ,establishment of'priorities for formatp0e.evollUa-4i, .....

,
?-..

''')

. 4, o K
' 4% e '-,,

analysis. arises a set at information needs Spedification ''.

VWC
H

1

2'4 5 Daniel L. Stufflebeam, et al, Edudational Evaluation and Decision
-,

Making. Ithaca, Illinoib: DP-.`E. "Peacock Publisher; Inc., 1'071.
, (

>
3- .,

,$
->

or.

- 6
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of these needs, in turn,' suggests the kinds of information gathering

'activities vhichmust be established'.

Results of formative\valuation of thq,AEL/EBCE Program-have-been
6'

4

designed to have an impact on the audiences served, the tImelines 6

information, ,and program decision-making. Thefirst soUrces that t e

formative.evaluatiOn reports addressed were the audieRces served: -.the

project ,director, program developers, and operational Managers. In

order to serve these audiences effectively, the information was provided'

early enough(tYmelines) to affect program operations before revision/.

recycling occurred.

FOrmatiVei evaluation of the AEL/EBCE Program has been designed to

v..--
/

,

t-',-
,

affect Preigram decision-making. Most of the formative evaluation reports
. .-

'., ...

we represented to t fheProject Director and the Director oStsoilization.
- .

k / ,,-- l . 6'
44'ach report was then forwarded to the appropriate persons.

II. ORGANIZATION

This section of the report is organized to provide a logical

development of reporting of AEL/EBCE formatilie evaluatiOn. Part III

0
deals with the design of the'Formative Evaluation Plan. Part IV dis-

.

cusSes instrumentation and testing procedures. Part V covers the

student populations used in the form Live evaluation. Part VI identi-

fies-and overviews each component of the AEL/EBCE Program._ The

internal process and the tnterdepenclence.of each subsyst6m are.describ4d
.

after the overviews, .Part VII presents ,the formative ,

rn e
' 1

evaluat'ion findings for each subsystem with major emphasis directed

80
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......*

".

toward the 'questions

clusions,

included.

Inventory

,

aiitlined'in the Format:4.4w Evaluation Plan*. 'Con-

recommendations, and, action taken to dat.e". by 'the staff ate

Patt presents a discussion. of the"-,Career. Maturity

.

, -,
pre-test results which. indicate.omajor questions tha,ti-hou).(1

e
be addressed in the fOrmative.eavaluation.

, . 7-
, -.-°

Sr

III. DESIGN Or. FORWIVE EVALOATON ,,
The design for format iVe, evaluation of the AEL/EECE Program be-

y.

tween December 1 and January 31, 1973 c,arrbe found, in the FOrMative,.
"'-

.-
Evaluation, Plan, submitted to pIE on November 1; 1973. All questiont41; -;

1_ :, 4.

eilatf.ng to formative evaluation design can be answered bf-teferring
. ,.

."

to th4.s clopumant.
.

.-4
''/-f, r

; -44 i'')''';/.4' ,"7::-

,..4 r ...44-- INSTRUMENTATION Alkib TESTING' PROCEDUREE0-': c1/4,,,,
,...- , ":. -".." Id-, t

_ -r , .:`

..- .,.., ,tt ,--46 .: 4 ",/, , , i
''..: Sli. ::7 , ' AO. ,,

.Z.......\,./ , .? ' ...' ...'.

ins*rument.'used ii,,,AE -/E13CE' fo?:JOt e'y aluatloS,,Ias- a:ccpv?:'
....

..,

Me`

sheet .COnta ining, the ,fa' .lowing n,formation: ..ns-tegraint/ro..woIttlfe..

format, '443edts and
- "". :+t-V1t 14: 7.

admi n 44tr-atron<A0iiidale

,'11 1

validity tests needed,4and-t-4.0.-IceY to ,ayeStiontati.ned7 ',"I' ,-.4 ., ..ye
-,, ... 7- ...--- ..,='; ;,-4, ,.`.-",-:' , , :', .,,.:::4-,;'1 ...-" ,.. , - ,(74. ...-t i ve Evaltiation P zan . ,I.I.-' ,iy#FAgrigh..,ts are contaIngd in Alipendi."B ,c4.f- ,4e-'

-<14-,"°-" .:''
, r -

this ")cument.- Queseiofis about7instr,umeiltA-- ttion -and 'testi. Ipx.05.g
- lk

_ Shoad .be:.:,r-eferr6d'til--Ithe -appr4riate cover -tli
...,-, 1:.,.., ... ,

_X

_of --:"44sife,

- - V.- STUDENT POPULATIONS

r 7
. (:,..4 .., , ,r,

t.f. "t1'." 'The-student darnp.le °for the -AEVEBCE- Program was drawn 'frotg_teniors,- - .:-...*,: _
. , ... -1 ---","". . .7".. -. .z.';./..` --,

in the }Kanawha _County- School "System Who, virilunteered; for the pr,Ograii. ,.,., -, .
). (\ s--- .-i.

-;

.

-'"
, . '

er;
". / - l

re ' - .

4 t
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4

e.

This grOup is the same 'as the experimenta-1 "grqupleScribed in part

a.

of Section 2 on Summative

about studentiapop ulations

-0 " , . .. , , ,
- . ..

Evaluation in this docuMent.' .A1,/.-...;gUeStions
. -,.

for formatiye evaluation --ShOxild -be,. addressed, .-

. by referring to the section cited above.-
/

7 At

VI. OVERVIEW OF AEVEI3CE

A overview' of AEI., Experience Based eer"EdUcation.SyStem

AEL/ESCE is an alternative-educational program in which volunteer
e. ,

studOnts engage;.- in learning ,experienceS at places of employment tnd

other. corrimuni site ;instead of in traditional classrooms.. . ,
..-

.. , ..

- Student,s 'Wererecruited 'in .September .and :in January from high schools. 4 ,.....-:,. _;, . ....,.. -- , . , , :e.'.......- .-

in the. -kanawha County gctroo

five _i.eredit,,s, of gradue,t4pi.

.
,

Atoteiti.' Most are high school seniors witAiti;, t

rf.,

-Ifiterested!sttdents and their ,karefitYa
418. - - ,

tende'd_ tae grOup inter efor'ter,.4651.irK:thepwalth"!the program and to *obtain-* .,- -, .
- "'"...,trAC/pi-611.- ''afikOiitt*ident." rest0,4nd needs. Program ,t,aff evaluated', -- -,. - ,,,_e. .. / , ,,. IPA - 'es .- er A.' ".'e , a ..,... ..,,,'interests a 4ie-do' linoluding-high school trafiscri,p teJ-; those- ..

'''... <5'0' '?; -, ...,.. ,...,,- -' ..

ildents wysivItet-tl?&-setre6tion priteria ,were notified of their acceptance.
, p W . t

'..'- / f4i46pterbe"-tmstuderits: -ye4, begaa,iiih, a ten-4aii :Orientation
-';.,.--t - ,,,,-- .

, . ..,,Y.. , : IA' ,,,, -_::,,,
'--period. In January,, students bad'..a f,tve,-/day- oriOntatiOnSeriod. Orienfa-

, ; , . ,
- , .

se- '.',,-. -,- ,11, --p.oh inCluded an Overview, of tho,-content areitS, administration of: steed--,r4 , r . ,
,," 't l 4'

.;, s , s,,e ... , ,
, , .. , " ,' , . . ,,.

- .,.
...- -, arilized- tests, andfamiLiarization Witli" the Various iesotIrce'S and prO-4- . ,L.,_, -

.,
tie. P-7- , ,, ..,'redures of, ElIcE- Prograi. ; The brie,ntatibn concidded with individual:. , . 1- . , .:::,- ... .- -,

, , ,e4ne'eth between students-arkd learning."(eopedlnators: .- The learnirig
, . ,---..:4' -- ,. ,-. ,/ -.7.,..." , 1, ', ' r?

.

, r
(";.-0 '...cobrdinators proVided the direction and msaurees.ilor student' --I-,

' o ?velop a4 personalized set of.leartang''..:t ''a xf41.e hie s based Oln:"the
s ..b4

e ; : '
° , ..7 ' .

A t i
e

.

.7.S: J ' I

O

IA

7 A.
p
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*

..'f 1 ,' : J
,.,

.
.

. -

. , student's interests ,-' -needs , and atademic i,e4 A rements . U#ing the
.

, .

I

'.,.
-., I

%Progra Profile (asummary4f the stunt - -'..s needs Arid iilterestO,
---7.--,r- .k.-*

1 .4 ,

.,'.

1.

- .

..'
student and 'learning coordinator prepared a ro ram Are De cti

. ,

for each major program aSea the student
.

,

.
,'. .

activities were. outlined 'which were

" -_P'. . ,..

ment of the stiadenqs 'goals.

the

uld,Pursue. At this time,

ended to lead to:*he achikve-

:-

f

t

r ' / .1-'.! ,, -. .

The activities could be carmplIte'd in-hoUse,-'11sing ti .O. ,instrua=

H.onal materials and other resourcespf the AEL/EBCE..learning center,
.. . .t-- -.-;

or they could be experience'site-based activAtie'S.- Students

placed at sites to do real or simulated woric.or eaoliitrve, remaining

2r
yr at the sites until the planned activities were =-acctimplished.

. -
The 'Program Area Discriptor constitutes a- Plan':,f6 s'ev'eral'We

-

.

were

f- -
work., to be expanded pr modified as st Or refine their

' interests. EaFh of the planned activiti st.fas de -.an Activity

'Sheet, e ,document on-which are recordedspecifibehavioral oNectiVes,

t%

. a _description of the activities to be performed, azi&assesszaetsta. (by , -
c ...

f

stude- nt and learning coordinator) 'of the assigziment, =the sttzdeptls
. - .

performance and goal achievement. Theile: planned activitiea,Cand.,-

associated evaluatioris determined and justified -the awarding of, aca::.

demic credit required for high 'school graduation.

B. Overview of Subsystems

1,"

t"P, s

.

. The preceding briefly described- e EBCE system in terms,
0

4. ;t
" ' of the delivery of S

4
ervices to students. Implementing the .program

. A
)

. . . 4,6k. . - .

required the smooth and timely functionilpg of five stibsystems:Vriliure 3-1
..

"
'

, . I: 4r;46-44:'?- vi .,
1-

83
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1

4

Subsystem 1

Identification
. and RecrUitment

of Employers

Ikerotern 2
Employer

Site

Analysis

Subsystem 3
, Recruitment and-

Selection of
Students

1

ti

Subsystem 4
Delivery of
Instructional

Services

A

Support Subsystems
a. Instructional Material -
b. Learning Center °

c: TWsportation

4'

Figure 3-:1

e.

Subsystems off the AEL/EBCg System
0

4
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It

ta.

\

.01

portrays these subsystems and their interdependence. The description

of the operation of the subsystems is based on the way they functioned

between September, 1973 through Januaxy-, 1974: They are described in

the preseni_tense. Modifications occUtring after February 1 will be

°
reported in the final evaluation report.

The following acti es had to be completed for-the prog?vo,to

function effectiv: (1) Experience sites, had to be developed;

(2), these sites had to be analyzed in terms of requirements, expec-

tations,4and opportunities for student learning activities; (3) stu= 9

dent recruitment and selection'procedures had to be established; and

(4) the instructional delivery subsystem had to be operational. (5)

4dditionally, certain support subsystems had to be developed, including

transportation, instructional materials, and various resource docu-

mentg--to be used by learning coordinators as they worked with students.

The

the

e support-subsystems are not described because thelquestions in

o
evaluation plan did -not cover them. --

,4-

irhe remainder Of .this part describe the four major'subsysteme.,

APP.A

1. Experience Site Identification and Recruitment Sub6ystem

Begause X signifidant portion of the instructional activities

within EBCE occurs at experience sites, it is essential that a

number of sites be. va lable which parallel the interests of stu-

dents and the parameters established by AEI,. Furthermore, the .

sites have`to provide meaningful and relevant learning-experiences
4

for students. The procedure,fOr sbrtalning experience sites is .

portrayed,in Figure 3 -2'.

85
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4

1

Inyenitory
of Potentia

Experience Sites
in Community

Career

Clusters

1. Appropriate
Experience
Sites

Identified

I

2:Experience Site
Agreement to
Participate.

Obtained

A

a Student
Needs and

Interests

Experience
Site
Analysis
(See Figure 3-3)

Figure 3-2

:Employer Identification and Recruitment Subsystem -

January, 1974 1



4, .
.

Wheel the AEL/EBCE Program was initiated, we4-knowncpedple, ,,

who were knowledgeable'dbput the Charlestontcommu4ty identified!

lov,
potential experience sites in orderto insure Nat all Office

EduCation Career Clusters were included. '1:Other ites mere, and

continue to be, incorporated in order to meet student needs.

f

Once a potential experience site is identified, the "chief

executive at that site is contacted, EBCE is briefly described,-

and an appointment is requested if the employer indicates an

intere?t in participating. irmeeting is arranged at whi5h

material describing the program is presented, questichs are
e

- .
answered, and the employer is asked to participate. If agree--

. ,
. , .

.

ment to participate is obtained, th ience site analysis
, ...,,

is undertaken. ,

4
. Ab

At this time, developthg a new experience site is the joint

responsibility of learning coordinators and an Experience Site
.., .

Rebruitment'and Educational'Utilization SEIckalist in the Design/-
0

A. .

-f . ,

Devvlopmvnt Unit..
7 ,

, A5

. '

2. Experience SLt.9 Analysitt Subsystem: i, .. -

. , I

The Experience Site 41alysis Subsyptem (See 100.3-1) is
.

.. - . ).

directlY-linked to the Experience Site Reo tilent/Belectioh
0 A ,e

- e , 1 7/ Subsystem. The primary outputs of the Experience Site Recruit-.
.>--

A.
, - v ,,

ment/Selection Subsystem..are_eXprebsions of.-as willingness/
...44010

, % .
.

., . -. . .

unwillingness by employers to participate iff.the AEL/EBCE
.

0

'4 Program.

87
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elm
: !. Obtain and

Vain Site
Analysis
Team

,

/

r
s".":

2: FOr.nvi for
;Obtaining and

Recordin'wS_I3e"

Anelysji Data

_ -
interyiecv
Contact Persons
pndli,esource
Perso9s at Site.

.

.

-;

1'

L

1
I r r'

1.--

,..
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\`,
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,
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.1"

Analyze Task
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, .
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-
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Subsystem' -.;
iSee Figure 3-4) ,"
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I', ; /
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- ,1, ' ? , .;
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1: Experience Site ,NnelysiySubsysterin-4/,,,..,--. /
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Experience
A -

The xi S AnalysiS .gubsystem has' been developed to
- - 1 , \ - ..... _

analyze each site:- ktproducts of the experience site analyses
...0

..o

are Experience Site Leiaing Guides_fgr every experience site.
.

.1;

TheseGuides provide information which help.both student/learning ,

vordinator teams and'employers to maximize benefits, particularly

in planning.

\,!

As outlined in Figure T-3, the,first step in the subsystem is

to obtain and train,a site analysis team. These people can be

program staff members or consultants. The training of the site

analysis team revolves around Step 2 - the forms for obtaining
,

and recording site analyst data. Befer visiting the experience

site, the analysis team becomes familiar with all material pre-,

viously collected on that experience site AO that questions'can

be anticipated and answers prepared. The first time-the sit e
- G

analysis team visits theeXtlerience site is at Step 4.- The pur- '

1

pose of this lisit iS to intervi.ew both the contact person(s)

and th(1 resource person(s). The interviews am designed to Obtain

the following types of information about the experience sites.

Logistical information - (1) Is there adequate
I. .

parking? (2). Is there a cafeteria on the premises?

NOP

1- - '

(3) When does the working day begin and'end? etc.

Description of experience site,- This description

includVa both general and specific informatioll

aboljt thepUrfose of the experience site.

89r 7.21 f
_ I , - r

I J./ ,99
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Task statements - These are tasks identified by

iutual agreement that'the Students might either

----
opbserve or in which they might actually become

involved as part of their learning experiences.

Information on possible learning activities -

This includes activities and prpjects a student

may do at a specific site and givesthe prerequi-

sites a student needs to participate in an activity.

Based on the information obtained in Step 4, the task state-

ments are analyzed and learning activities for students are genet-
,

ated for that site. Combining the other information collecte&in

Step 4 plus task statements and the learning activities which have

'been generated, Learning Guides are developed for each site. Since
,:

- -
the learning activities in the Learning Guide are not writte6-at-

the experiepce site, an additional visit to the site is made to

validate all information contained in the Learning Guide. After

the Learning Guide is validated, it is distributed to le arning

coordinators for use with students. As mentione& earlier, the

Learning Guide is the product of the Experience Site Analysis.

This product then becomes a tool for the delivery oeintruction.
k

3. Student Recruitment and Selection Subsystem

The AEL /EBCE Program drew its-students from a, population of

high school seniors representing one or more of the following
- I

categories: (1)'a wide ratige of academic Ability levels:

90
1 CIO
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ti

1'

(2) diverse sipcioeconomic backgrounds; (3) diverse racial and

cultural backgrounds; (4) a wide flange of academic achievement;

and (5) fl career aspirations.

From this population, students were sought who (1) were' .

eligible for enrollment in the Kanawha-County School System;

(2) were within one year (fall semester applicants) or one

semester7(spring semester applicants) Of completing high school;

.(3) had specific course requireinenti that'Could be fulfilled by

the end-of the academic year in which'they entered the program;

A
(4) vOlunteeked tp participate with parental-Consent; (5) had

r i: l

expressed career interest compatible With capability;program
--

n

(6) did not participate in work activities which would conflict

-
with the EBCE'Program; (7) did not present unresolvable transpor-

tation problems; (8)reveAfed no major health or 'adjustment prob-

lems; 9) had been enrolled in regular classes in the preceding
0

er suspensionor threat of suspen

sion by any schoo

athletics

EBC ogre:

and (11) di not have commitments (e.g.,

d interfere with involvement in the

for the 19 3-74 academic year, procedures used to recruit 4

utlined in the Student Recruitm t and Selectionstudents are

Subsystem (See Figure 3-4). The process gins by obtaining per-
.

-

,,niission and cooperation from the awha County schools to recruit.

Dissemination of infOrmation o students about AEL/EBCE occurs_
2

next. During this_year, school guidance cdunsefors distributed

3



a

A'

r

1. Obtain
Permission

from Schools
to Recruit

2. DisserRinate

Information
About
AE L/EBCE

3. Develop List
of Student
Prospects

4. dongtoct
Student/Parent
Group
Interview

t. Obtain
Student
Transcripts
from Schools

4st

b. Select

Students

7.,Notify
Students
of Decision

rt.

7

Instructional
Delivery

11e
Subsystem

.(See Figure 3-5)

, Figure 3.4

Student Recruitment and Selection-Subiystem
January, 1974
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41,

a brochure describing EBCE to eligible students. Because this

procedure proved inadequate, AEL conducted twp mass mailings

(to a total'of approximately 3,500 students) Additionally; stu-

dents were recruited through spot. announcements and a talk show 4'

appeaiance on radio and ID'S, newspaper advertisements.

J1-
A list is then compiled of the names of students responding

-

toany of'the rAruiting efforts. Arrangements are made for

those ftudents and their parents to attend a Igroup interview with

AEL/EBCE personnel. During the interview, Iftudents and parents

are gi.Ven a .more detailed description of the program, and expresr-

sions of their interests and needs are obtained.

For those students who continue to express an interest in

the program and whose parent's consent to, their participation in

the program, high-school transcripts ire obtained. On the basis

of informatiOn obtained during the group in erviews'and infor-

mation contained on the igh (chool transcripts., EBCE staff

decides which students are to be admitted to the program. Stb-
,,

-dents are notified of the decision both by telephone and by letter.

4. Instructional Delivery Subsystem

SubsystemThe In§tructional Delivery Subsystem (See Figure3-5) is one+:_of
\ .

the five basic subsystems inherent to the AEL/EBCE Program. This

,..-
,. .

. subsystem employs the, outputs of the other subsystems in
%
orderto

s"
.

,..,

. ;,,

deliver &D the student an alternative form of education.
---. ,

.....0

For the purpose of this report, the Instructional Delivery
& .- -7.

-

Subsystem is divided into two component subsystems:, Orientation

93
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and Instruction. Orientation is designed..to give the students--An..

If,.
,

.overview of the EBCE Program. During the orientation process, the

staff obtains data on students'- needs and interests. Thii.informa-
\

tiOn is used to complete the students'Trogram Profiles and Program

Descriptors, which, are the first :two steps in tree Instruction Sub-

: I System, st

The Instruction Subsystem is composed of eight major steps.
a

Each step can be divided into sets of procedures, tasks, forms,
*,

4.

and interactions.

434.Based on-the information obtained on each student .sfrom bothobtained

orientation ana;_student: recruitment and'selectisza, the learning

coordinator and.ihe student cosrigiete the individual Program Profile
4

and Prograff Descriptor. This information enables the learning -

coordinator. to identify appropriate learning experiences for the

stUdent. I4se learning experiences may draw'from either community

and in:house resources or Learning Guides (representing experience

sites) or, both.

After appropriate learning experiences and the vehicles for

delivering these emieriences -have been identified,.Activity Sheet
/

are developed by the lear4ingtcoordinator and the student in a

to-one conference. The purpose of Activity Sheets is to take a

-dent through a series of subactivities in order to satisfy his

.learning objective. In Step 14 the.learning coordinator assesses.the

degree to which the student accomplished his objective. At this

point to learning coordinator must decide if the student has,comL

pleted enough work -.to pursue another area. If he..has, recycling,
a

returns to the ro ram Descrietor..: If the student needs more work
/

&

.0fn.a particular area,1then recycling returns to Activity SiledV.
k,

95 .
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VII FINDINGS OF FORMATrokEVALUATION OF AEL/EBCE SUBSYSTEMS

'Tlie,intent of this part is to provide a comprehensive repOrt On

the formative evaluation of the subsystems described in the preceding'

part of this section. The formative evaluation report for each enb-
0

system roses an identical format, and presents the following information

The critical questions contained in the Formative

Evaluation Plan

e sources of data '

Instrumqpts used

The schedule for administering the instruments

The,data for each question

E'

Conclusions, recommendations, and actions taken to date are then

presented for each subsystem..

A. Subsystem: Experience Site Identification and Recruitment

1. Question 1: What is the relative effectiveness of items

in the Public' Relations Packets?

:a. Data Sources: N/A

h. tn.,Iriimt:nts: N/A

c. Administratiop Schedule: N/A

d. Pala: N/A ' T

(

Question' 2: Why do employers (refUse/agtee) tovparticipate?
,

a. Data' Sources: 45'experience sites; site analysis team

b. Instruments: Combined with summative evaluation instrur
A

ment (questionnaire); site analytis team interview

c. Administration Schedule: Mid-January and mid-Fjoruary

O

d. Data:

(1)' Sixteen of 45 (36%) experience sites pesponded

'.to the- summative evaluation questionnaire..

96 1 (Lk;
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4

The. first scale asked, "How important do you feel this

leai-ning is?" The second scale asked, "How effective-
4

do`you'feel the project has been in accomplishing this

lea ?" The responses to these scales are presented
,

in Table 3-6.. The data were analyzed by using a,t:test

for correlated samples. The t value of 1.00 was not

/.
significaq. To be significant, the critical value of

t heti to' exceed 2.145*at the .05 _level.

4. Question 4: Is the Career CluSter Distribution Matrix accurate?/

DoesdistributiOn of sites over clusters match student needs?
\-r

a. Data Sources:' Comparison of Learning Guides agarnst'

Career ClusterDistribution Matrix; student
;;

b.,' Instruments: No instrument needed for first part of

question; questionnaire - Students' Perception of Experi-

ence Sites

c. Administration Schedule: After students 'finish site visits

s /,d. Data:

(1) 'Learning GuideSweridated by the employers

and revised if needed.

(2) Students ware asked to respond to the follawi5g

question: 'Areltudents- given their choices in

site placements? Forty-sii students xespdnded

to the question with the following resultS:

55%.. Yes

9% Don't know

'261i No
/

.57
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a 0

instruments were given to all resource people via

the contact perqon. On the average, 2.06 responses

per experience site were received. The resource

people responded to the following questions:

s'k(a) How did you become involved with EBCE?
7

19 EBCE personnel Contacted me.

7 A student talked to me.

1 Another employer talked to me.'

12 Company personnel talked'to me.

'0) Do you plan to continue participating in EBCE?

20 Yes

0 No
a,

via Don't know

(2) The site analysis team responded 'to.the,following

.

p
question: Did any experience site refuse o

'participate?

1 Yes

39 'No

. p.

3.' Question 3: Do participatinemployers feel the program as it

functions fits with what th#y were led ,to expect?
)

4

a. Data Squrces: 45 employers /
)

.....e
,.

f
. ...

b. -Instrumentt: Combinediath summative evaluation Instrument
.

- ,

'c. Administration Schedule: Mid - February

- a. Data Resource people were asked to rate itemsi,dealing

with import-ant areas of student learning bn.tWo scales.,/

98
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TABLE

r

EKKAOYERS' OPINIONS ABOUT STUDENT DARNING

How 1.irrtant Do You
Feel Thps learning Is'

Frequency

Not Highly

Important eilepvtallt
1 2 3 4 5

Students learh toi

a. Perform specific

bCoupational
skills

b. Be punctual and
organize their
time

c. Assume respons-
ibility for

themselves

d: Make decisions
and, follow

P,through

' . Communicate
with other's

in a mature'
way

f. Be aware of
more career
opportunities

g. Work with, 1

others -1

h. Eva)pati their
own work.

1 4 5 7 14

O 0 3 7 21

w 0 2 ,8 23.

O 0 6 1 19

O 0 1 12 19

-
.0. Or 5 7 20

i. Perform basic
fcademieskills

j. Thiiik through

and solve
problems '

k. -Have a positive
attitude toward
self,

o 15 2 9 21

0

O 0 6 8 15

O 1 5 10 15

O 0 6 7 199;

O 0 3 .\7 22

1. Have'a positive 0 0 2 5 25

attitude toward
work

th. Have a positive 0 0 1 4 27

attitude toward

learning

n. Prepare for .1 0 3 5 23

further educatior,

o. Improve inter-
;
personal and
social Skills

0 0 3 11 18

a

Ho4 Effective ,Em igu Feel the Project
Has Been in Accomplishing This Learning?

Mean rev Mean

7

Ndtl8ighly
Effective %Effective
1' 2 3, 4 5

1.9-4 1 2 15 . 4 6 3.43

4.58 3 11.149' 3.48

4.64 7 3.59

4.41 2 3 15 5 4 3.2.

4.56 1 3 11 =7 A.55

4.47 0 10 .9, 9 3.90

4.59 2 0 .10 8 9 3:7e

3.69 1 4 15 3 4 3.19

' 4.26 2 1 14 5 3.37
4

441 1 3 15 7, 3 3.28

4.59 1 '2 14 7 3745

4.71 l' 6 8 6. 3.43

4.81 4 12 4 8 3.48

4.53 2 2 9 6 '8 3.59
S

4.47 1 2 10,....e2,4 1%50

P

a

4
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5: Conclusions

° . a, The r41ative effectiveness of the Public Relations Packet

k...icould not be evaluated since at this time it does not exist.

Some public relations ilaterials for the AEL/EBCE Program

, do exist and are distributed'On the basis of the user's

need for the information. The development of the Packet

is a recent responsibility of the Replication Unit, When

the Packet is finished; evaluation will examine 'both

the accuracy of the information in it and the effectiveness

of the Packet to all potential recipients,.

b. The formative evaluation of the question, "Why do employers

: .

agree/refuse to participate?", was done in conjunction with

. .

the summative evaluation. There are two reasons why this

was necessary:

(1) Employers donate their time; therefdre, it would

0
be unwise to request*information twice which could

1

be gathered in one step.,

(2) TwosiMilar questionnaires could damage the public

releations between the project and employers.

The 13 resource people who indicated t4at they.dienot

know tht status,of.participation for the followingirear

'stated 'that that decision wasiwup to the experienc'ei site:
(

Thelesource people indicated that the EBdE'staffireciaii.S.

;. i

.them primarily, although other company personnel aid
4 P 4

studpnts also do a high percentage of the recruiqng.,
,,j

The site analysis team indicated that one of the 40 Bites

1/1
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c. Apparently the resource pepplesteel Sgeprogram

tionifigias'.:4should.

isgni icant at-tn .05
.

/A--tr.test was Obmp tad' which-was- not -

level of corifiden4e,a,-even though-
/-:;

what:should- appen had a higher mean than whatyactually.: 7.

happened. The

'Cluster Mattik

accuracy of the distribution of the:Career

when cohpared to Learning Guidei'ls a con'-

tinuous ongoing process. Each Guide is valid4ted by

employerkwhen completed. The students feel that site

placements represent their interest

- the '26 percent who indicated no was

4
fr

e

(

#

mechanism. If & site was filled, a student had to wait

./-
until'a vacancy odcurred. The waiting time Was-anywhere

areas: An explanation `for

due to the site placement'

from approximately, one to!three weeks,Although,learning'

,

similarcoordinators attempt to place the student in a similar
' '

. ..
.-

. .. -,

site, it is hot always' kiosAbre; .:-", ,,
---t, .4 1

.4*,:'.1 ( e
k

1.

":1

"1
6.i.Recommendations and Relevant irOgr"am Action 1%.J1-

. , ,
. i
..

This part .of the formative evaluatonrsection lip's the recom-
,-.

-. 0/
,

.. . ../,
''.

mendations and relevant programiactiO4s. There'is no implication
-1

-)

formative evaluation,recommendationa baused prograM1

*.

that the

actions.- The.process is interactiveinnature; ln".f.act,the.action,

//taken by the staff may have preceded ttie initial reC'dmffiendati6Woy

evaluation. _so** ,

101. ;111

1. 1

.

z



, ;

,7,,
I', i.; :.? . :: / ,,,' i" ,'' '%''

r . e 1 re ' , --,.' :I, 'r , ,,,11,./' -,1 J.-,
t ..,, ../.

.'/;/

' //,'/
.1 , . .

. .

2ReC-Orli{ 'clatichs

;

" :

-
,gin, l The deyelopment plthe'Public

, %
' -

1 ,

r ,

tN
6'1 -

4 J'

-;Relations Packet sh'duld:/be

aComplishedin time to per4
11.

if /,-

an eXten4ive evaluatiOn-..

/

,

b.':tori;Muni.catiOn between experi-

'-enee,site, resoUrde,people

the AEL)OCE'Program should

be strengthened-.

and

.1

The-,nuMber:of experience

sites-for each ofthe Worker
.

-Trait Groupi,Should be-

increased.

102
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d a Replication

November, 1973.

erationalii'ed the Unit

January, 19;14-_,"
t

a. 'majorAssigned ,responibi,lity

for develoiping,Packnc,

in /

Replication Unit.

a.4. Set, timeline of Pebr'uaryto'

/Augus/ t, A974 for develciment
;.

. , .
-.of 'Paeket.-

b.1. Recognized the problem in r

September-, 19-73.
.

.*/

b.2. lield staff meetin s to addreps

problem.

b.3. Made decision in DeceMberi

1973 to'lloldanin-service

training session. for resource-
, 4,

people and contact people:

b.4. Completed development ,of'.''

.

training package in December,

1973.

b.5. Planning for experience site

in-service training session

in April, 1974.

Recognized the problem in

December, 1973.

c.2. Conducting ,a study, presently

underway by Design and Evalua-

tion staffv.

41 A.
. 4

,
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Recommendations;:

N

Actgin:

c;3. Projelbted date fo3 comple-

tioii.of study - Ail, 19744

.
- r

, , % , -..

71 5., Subsystem: Experiehbe%Site Analysis J
t

j,--- ,-.,___ , ;_

, , /

_.-.......

.

:"r,
. ,

e0,
.

r / 1 Question 1: What,tiaining-is needed by bhe analysis _team?
,

/
, 1 , (a) Who does. it?... (b) How.!_much. time is needed? (c) -What
. , .

4

training materials are used? (d) Is it effective?

a. Data Sources: Design staff; site analysis team:.

in-house documents

b. Instruments: Quegtionnairei interview

c. Administration Schedule: January

d. Data:

(1) The Design staff-resVondedto the following

' questions:4

(ak Who_does the training?.

The training of the site ahalysi:;,tealti

was d6ne by two members of Design staff.

(b) How much time does it take to train the

site analysis team?

According to the Design staff, it takes

2'",
approximately twelve to fourteen hours.

iby What training materials are used?

Training materials wort developed by the

Des'ign staff.

103
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efts

(d) Is the training effective?

According to the Design staff that did

the-,training, th raining was effective.
44,

(2) The site analysis team *ebonded to the follow ng

questiong:

(a) Who does the training?

The training of the site analysis team

wits done by two members of the Design staff.
'744:,

t

(b) Aos.Mmuch time does it take to do the
tz

training?
I

. ,

-A

.'According to the site analysis team, two.:;'!
'At

,

days are needed. it 4?-0'. ,

i .

(c) What training materials were used?-

. Training materials were aeAmloped by the

Design staff.

(). the training effective?

The site analysis team indicated that

training was effective.

2. Question 2: What is the average time/site analysis?

, a. Data Source: Site analypis team; Design, staff

b. Instruments: Interview; questionnaire
sow

c. Administration Schedule: January

d. Data:

(1) The site analysis team responded to the following

question: What is the average time/site analysis?

104 1 1 a

S



The site analysis team indicated approximately

3 to 3 1/2 hours; and 1 to. 1, 1/2 hours are

needed for interviews.

(2J The Design, staff responded to the following

question: What is the average time/site analysis?

The Design staff estimated that 12 hours were

necessary.

3. question 3: Who translates site analysis information into the

1

final product of the analysis: Learning Guides? What is the

average time per Learning Guide? What odifficulties are encoun-

tered?

a.-'-Data Sources: Design staff; site analysisiteam

b. l'Interviews,
ee

c. Administration Schedule: January

d. Data: Both the Deiign staff and the site ana sis

team responded identically to the following questions:

(I) Who translates site analysis information into''

Ilia final product of the analysis?'

Both groups indicated that the person on the

site analysis team that analyzed the site

was responsible.

(2) What is the average time to complete a Learning

Guide once the analysis istcompleted?

Both groups agreed that the time will vary-due

to the complexity of the site. The'estimated
)

time was 1/2 tour to 2 hours.,

i

1051 1 S



(3) What difficult -s are encountered?

The site a lysis team indicated the major

probl: encountered was in presenting the

information (format).

4. Question 4: Are Learning Guides usefdl to students and learning

coordinators? (a) Format OK? (b) Is the information clear?

(c) Are Learning Guides used?/Can a learning coordinator pre-
,

pare a student Activity Sheet from information in a Learning

Guide? A

a. Data SoUrces: Learning cOordinatort; random sample

of 11 students

b. Instruments:, Interviews; questionnaire

c. Administration Schedule: January

d. Data:

(L) The learning coordinators responded to the

following questions:

(a) Are the Learning *Guides useful?

3 Yes; 3 No

The respondents indicating no stated

they could not judge their usefulness

becadSe the Learning Gdides were not

.

available.

(b) Is the format OK?

4 Yes; 1 Don't know (because not

available)

106
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(c)' Is the information clear?

4 YesI'l Don't know (because not

available)

(d) Are Learning Guides used?

3 Yes; 1 No; 1 Don't knOw

(because not available)

(e) Can a learning coordinator prepare a

student Activity Sheet from informa-

tion in-a Learning.Guide?

1 Learning Guides not available --

,Don't know; 2 Sometimes; 1 Depends

on the students' needs & interests
. .

(2) The students responded to the following questions:

(a) When you want to find out something

about an experience site, do you find

the Learning Guide helpful?

10 Yes; 1 Sometimes

(b) Is there anything that is not now

cltdinclu in the Learning Guides that

you would like to know about theoRites?

6 No; 2' More information about

sites is needed; 1 Need to include

student comments about experience.
0

sites.
.0%

(c) Do you find the way the information is

presented in the Learning makes

107 '.
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it ,easy for you to find, what ytod want.

to know?

5. Conclusions

8 .Yes;,.1 Usually

.;.a. Based on the congruence of information received from the

Design staff and the site analysis team, the question

r'cgardinq training needed by the analysis team is clearly

undeiqtood by-both groups. The. effectiveness of the tr*n-

inq is substantiated by the number of experience sites

that-were analyzed. Thirty-nine of, the 40 experiente1

sites indicated a continuing, interest in the project. One
- .

indicated an unwillingness to continue participating

,
,because of the'students that were sent.

A

b. A discrepancy was found in the estimates for average time/

site analysis. The Design staff indicated 12 hours were

needed. The Site analysis team estimated 3 to 3 1/2 hours

. with 1 to I W hours Teeed for intervirwinq the expori-

once ,:ito por,:o nnel. klk

No discrepancies were found when the Design staff-and the

site analysis team were interviewed about the translation

c.

of site analysis inflogiation into Learning Guides, the

average'Ame required per.Guide, and difficulties\encoun-

tered. 1

ind. Learning coordinators were mixed, n their statements about

use of the Learning Guides. Three indicated they.were used

108 far;
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and three indicated they were nit used. Because of these
\

data, learning coordinators at gave negative responses

indicated that all Learning'Maides were,not ailable;

therefore, their usefulness was questionedel It should be

noted that°54 Learning Guides have been developed but loinlY.

9 have been delivered from the rinters.

-e. Learning 'coordinators in ated the usefUlness of the

Learning Guides wou be increased if examples of activities

4A

were located each Guide.

f. The stud= is answering the question of Learning Guide use-

fulne responded positdvely inmost cases.

6. Reco ndations and Relevant Program Action

Thi part of the formative evaluation section lists the recom-

mendat and relevant program actions. There is no implication

/th tthe IprmatiVe evaluation recommendations caused program

(-_

.e

, .

actionts\ \,_ The process is interactive in nature; in fact, the action
, .

. 1 1 ,.

,

,

takeh by the staff may have preceded the initial recommendation by

evaluation.

Recommendations: .Action:

a. The site analysis team train-

ing wasjudged to be success-

ful. Therefore, efforts

should be channeled into other
- )t

areas of need.

a..1. Developed EAprerience Site

Analysis Training/Package
/

a.2. Channeling staff efforts

into et er areas.



I

c

t

Recommendations: Action:

b. .The use of learning Guides,

.would be increased if the

aiidelmweresavailable.

Therefore, it'is recommended

that Learning Guides be made'

available as soon as possible.

V

c. The Learning Guides

should igclude examples of

actiyities in order to facili-

tate the writing of Activity

Sheets.

110,

4

'b.l. Recognized by design staff '

-as a Problemptior to staff

in- service training, Septem-

ber, 1973.

b.2: Recognized by Operations

.

staff as problem prior to

student orientation, 197,3.

b.3. Developed Experience Site,

Anal7sis Training Package

(by Design staff).

b:4. Trained experience site

analysis team.

b.5. Set timelines for experi-

ence site development.

b.6. DevelopedLearning Guides

and sent to printers.in

-January, 1974. II

b.7. Delivered Learning Guides

in March, .974.

.

c.l. Preparing recommended actions
I

c.2.

to be given to Stabilization.

ManageMent Team during the

next meeting.'

Document decision.

r
S

/4
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C. Subsystem: Stpdent.Recruitment and Selection 1

7
C

,I.

1. illestion11:'.What ake th!relative effects of,the:different.

, , . -
methaqs used tq anquaint stUdentsyithEBCE?

. /
1. ,,,, . -

,

a; Data.Sources: Students;.learning'coordinators;
t' r.

-in-House documents t,

b.' Instruments: ,Questionnaire

c. Administxation Schedule: Steptember; January

d. Data:
.10

A

(1), Wring the firstrecruitment in the-summer

of 1973, the goal was to recruit 100'stu-

dents.- 50 experimental and 50 control.
"ft

Forty-four students were recruited using

the following methods:

'(a) Pathphlets distributed to 411

senior homerooms; 3800, distri-
.

buted; .790returned.

(b) Lrttrs Xfirstmitiling) sent to

students hornet; 2800 distributed; 4

2.7% returned.,

(c) Letters (second mailing) 4nt to

students' homes; 1000 distribute;

1.6% returned.'

(2) During the second recruitment in December,

1973, the goal was to recruit.100.students

50 experimental and 50 control. Twenty stu-

4

dents were recruited using the fol 'towing

procedure:

111,
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(a), A meeting was held with school

cowiselors and principals in all',/
0 -

eleven schools to explain the AEL/

EBCE Program. Thetselection,f-dri-
40

teria were explained,to school

personnel.

(b) The counselors and principals were

asked to. select the students that

they felt would be interested in

the progfam:,,

(d) A team from h'EL/EBCE (including

students) presented the goals and

objectives of the piogram to the.
A

students selected by. the school

staffs:

°(d) Those students who aftended.
,

movtings and expressed, an iretvrest

wcw asked to complete a eitic:4..ion- .*

Hair('. Eighty to ninety 'student.:;

expressed interest.

(e) From the questionnaire's received,

1 ,11 t interviews were scheduled

over aFtwo-day period. -five.'

parents attended the meetings.

(3) During the third recruitment in January, 1973,

the goal'was to test a different system for

I

112 1 2a
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a

3

0 ..

student recruitment. Twenty-folk stobdents

wev's recitkited using, the followiq methods:
11L

(',1) :The recruiting effort stressed

public relations, apd cxplahation
40'

oP f the program to school staffs.

(b) The effort concentrated oti three .

.5

e

10

e '

a

4
.

1

high.Schools., ,

(c), The AEL/EBCE PrOgram was presehted
:,

'..

to'principals.and bounse1ors.

.
%r..

(d) The.AEL/EBCE'Program was presented
-?'

-,

to seniors in large'group meetings.

(4) Students wei*asked during both orientations "to

respond to the follonling questions concerting

the project recruitment effort:

,(a) How did you first find ou4about

the EBEE Program?' .,
.. .t_

,0., .

The student responses dur.ing,botfi
,. .*

orientation periods.were very similar:,
,

-w,*-
.. s (1) Received a letter" about the-.4

I I \r/ Ig.
program in Ot.maii.

'

4.
o

*(2) Picked up,or were given a pamph-

%
4,

let about the program in, school.:

. ,
(3) Heard about theprograM' on a

.., ,

radio station: /
4.

(4) Heard about the Program from

a high. school counselor.

.

s*.

..,
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(5) Heard about the program from

a friend who was in the program

last year'.

f'
(6) Heard about the program in an

assembly at school.

(b) In Our opinion, what is the most

efficient way to let students know

1

about the EBCE Program?

(1) Through the mail

(2) Counselors
, -

(3) Assemblies by staff members 4

at home schooli

(4) Through other students

(5). Invite interested students

to spend a day at the MICE

site

,s (c) In your opinion, Ad./Atte do 1 good job

in describing the'EBCE Program? ,

62% Yes
o z.

11% No

27% Unsure

(d) What improvements can be made in this

area?

(1) Clear- up the misconception

that the program is just for

dropouts.

114 -1 2 4
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(2) Send AEL/EBCE staff members

to the schools

(3) Start recruitment earlier

(4) Send AEL/EBCE staff members

and EBCE students to the

schools

(5) Learnirkcoordinators were asked:to respond to

the following questions:

(a) How well do publicity materials
, -

represent EBCE?

I'

V

,-17
$ ,

1 Materials reflect the nature

and purpose of EBCE very well.

2 Materials reflect, the nature

and purpose .of EBCE fairly well.

2 Materiks reflect the nature

and purpose of EBCE somewhat.

(b) What are your" suggestions for

improving the materials?

(1) We need to be more realistic

t

and not offer something we

Can't deliver.

(9) We should use Worker Trait

Group and Concept/Objective

cards more extensively.,

(3) Employers and former students

are 'needed in the redruitment

effort.

115
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(4) 'parents should be used.

-(5) 'Shoup-have more inter-

action with students,

community and schools.

2: Question 2: What criteria are actually used to select students?

a. Data Sources: Those people who select students;

_ studentneeds-

b. Instruments.: 'N/A

c. Admini6tratiori Schedule.; "N /A

d. Dale: The criteria for student selection are

outlined in the-,Opeeatkonal4lan as follows:

(1) Are eligible for.enrollment in the

Kanawha County School System.

(2) Are within one year (fall semester

applicants) .or one semester (spring

semester, applicailis) of completing

high school.

(3) Havespecific course requirements,

that can be fulfilled by the end of,

the academic year in which they enter

the progtam.

() Volunteer to participate, with

parental consent. A

(5) Have expressed career interests com-

patible with program capability.

'116
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t.

-
- . -

Do not participate in work activities

which would conflict with the EBCE

Pritlgram. _

(7) D6...not present:UrIresolvable
°

Poitation problems.

.(8) Reveal no major health or adjust-

ment problems.

(9) Have been.enrolled in, regulap classes

in the preceding school-term.

(10) Are not unOersuspension orthreat

of suspension by any school system.

(11) Do not have commitmentS (e.g., band,

athletics) which would interfere with

involvement in the t8cAQr64ram:

For the February recruiting e7art.,the crit4t14

were changed slightly. Number 6.'f-credits----needed-777

was modified to 1 1/2 and no more ri n..7.47major
74

\ areas of study, and the students must irekw4.hin

\\
semester of graduation. '4 .t

:'. \
3. -Question 3: How functionaIfare the selection Ateil,?

\. ;:
.

. \ ,
a. bata Sources: Design unit

.

.

...: \
\ ,:. .

b. Instruments: Interview , v
.

\ .

c. Administration Schedule: January

d. Data: Members of the Design staff were asked to ratg:.:

each of4he student selection criteria and indicatd

14 .
117 ,
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"Yes, it was useful" or."No, it was not useful".

Criterion No.

1

2.

Response

Yes

Yei - but some juniors were admitted

3 Yes

4 Yes

5 Yes

o Yes

7 No

S Yes

9 No

10 No

11 Yes

pit

-4. Question 4: Why do students choose (to participate/not to

participate) in EBCE?

. a. Data Sources: Students; students that transferred

back to their home high school

b. Instruments: Questionnaire

c. Administration Schedule: September; January

d. Data:

(1) Students were asked to respond to the following

question: What'features of EBCE do you like

the most?

(a) The program itself.

(b) Friendly people.

(c) Change from high school.

118 12 Fs
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(d) Unconventional study methods.

(e) Freedom of choice that the

program allows.

(f) Independence.

(g) Not in a classroom.

(h) No spedific schedule.'

(1) Job site exp riences.

()) One-to-one interaction with

learning coordinator.

(k) The'independent studies.

(1) Opportunity to work at places

not available to an individual.

(m) Personalized teaching.

(n) Great amount of Sob experience

and the variety of people.

.(2) Students who returned to their home high school

wereasked.to respond to the following question:

Van,you state the reason(s) why you decided to

1e4ve the program?

: (a) Sthedule conflict (sports &

Jab) (2)

(b) Par-time job as a result. of

site placements (2)

(c) Parents dissatisfied and trans-

portation (2)

'(d) Transportation (1).



T

(e) Unwilling to fill out necessary

forms (1)

(f) Program incomplete for student's

needs (1)

(g) Beyond control and don't know (2)

5. Conclusions

a. The first and second recruitments were not successful. The

required number of students was not recruited, and a poor

response rate was observed. For the first recruitment, a

pamphlet with a return requested was sent to high school

students. The response rate was very low, due in part to

an error in postage and the return form. If the student

returned the pamphlet, it was addressed in such a way that

it was returned to the student, not ,to EBCE. Potential

student loss due to these errors cannot be determined. The

4

third recruitment was apparently successful based on the

number of responses and number of school visits. All

recruitment efforts were seriously hampered because of the

late funding by N.I.E. The agreement with the Kanawha

County School System was that AEL/EBCE would not recruit

until the contract 4as finalized.

b. Based on student responses to a questionnaire given during

orientation, students heard about the ARL/EBCE Program by

six methods. Students cited five ways which they felt

would be most effective in communicating the AEL/EBCE

RO
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,Program to students. Additional modifications of the

, recruitment subsystem included a polished presentation,

anda follow-up of all students expressing interest in the'

program.. All the improvements suggested by students have

been addressed by the third recruitment subsystem.

All learning coordinators viewed the publicity materials

as "being very reflective" to "somewhat reflective" of trhe-I

nature and purpose of AEL/EBCE. The learning coordinators

stated five ways the publicity materials could be improved.

d. The selection criteria', as viewed by selected members of

the Design unit, appeared to be useful. Criteria seven,

nine, and ten were reported not useful.

e. The students who responded to the orientation questionnaire

indicated 14 reasons why they liked the AEL/EBCE

These reasons fall into the following five major categories:

friendly people (staff and students), independence, site

experience, one-to-one interaction; and scheduling.,

f
f. Only one student who had returned to hikhome high school

indicated that the program did not meet his needs.

g. Whether or not the AELZEBCE recruitment effort reached the

appropriate target audience is questionable. The difficulty

is in defining "target" audience. Is the target group all

seniors in the Kanawha County School System or all seniors

who volunteered in Kanawha County?

121
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6. Recommend4tions and Relevant Program Action

This partcof the formative evaluation section lists, the recom-

mendations and relevant program actions. There is no implication

'that.the formative evaluation recommendations caused program
0

actions. The process is interactive in nature; in fact, the action

taken by the staff may,have preceded the initial recommendation by

evaluation,

Recommendations:

a. The third relruitment sub-

.

System should be operation-

Action:

a.l. Recognized that first and

second recruitments were

alized with modifications bas unsuccessful.

on staff and student inputs. .2. Devetoped a new ssyst m for

Triis is probably the one most recriitment which incoltor-

significant factor incrdevelop- ated staff and students'

inq an adequate timeline boor, suggestions.

recruitment.. a.3. initiating student recruit-

metit for FY 75 in March,

a.4. Incorporated suggestions by

stiff and student. in -FY 75

,recruitment.

b. The selection criteria should b.l. Presenting recommendation to

be examined critically. Stabilization Management Team

122,,

at their next meeting.

b.2. Documenting decisions.



Recommendations:

c. ComMunication with parents

should be increased.

a.
ti
c

d. The transportation problem

should be re-ex mined.

Action:

c.l. Presenting recommendation to

Stabilization Management

Team at their next meeting.

c. 2. DOcumtlting decisions.

d.1: Presenting recommendation to

Stabilization Management

Team at their next meeting.

d.2. Documenting decisions.

D. Subsystem: Instructional Delivery (orientation),

1. -Question 1: Do learning coordinators have all. information
I

ti

needed to complete Program Profile?

.a., Dat.PSources: Learning coordinators

b. Instruments: Interview,

c. Administration Schedule: January

d. Data: Learning coordinatbrs were asked to respond to

the following questions:

11.

- (1), Do you feel you have all the information

you need about each student when you

attempt to complete the program Profile?

5 No: Yes A

(2) ' If you responded by indicating No, what

items are typically lacking?
6

5 Transcripts; 4 Diagnostic results;
"I

4 Interaction with students; 3 Infor-

mation aboUt students aptitudes & abilities,

123
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(3) Is therd'any other ihformation that

would be helpful?

(a) A complete ligt of courses

with description that a student

took at his home high school.

,(b) Additional interaction with

students.

2. Question 2: Is the Program Profile used by learning coordi-

nators in preparing the Program Descriptor?/If no, why not?

a. Data Sources: Learning coordinators

IS. Instruments: Interview

c. Administration Schedule: January .

d. Data: Learning coordinators were asked the following

questions:

(1) Is the Program Profile helpful in filling

out Program Descriptor?

Y0F1 No

(2)' Ti there any information that i not in the

Program Profile that is needed to fill out

the Program Descriptor?

Transcripts; diagnostic test scores;

description of courses offered by each

hiqh.school.

(3)!; Can you think of any changes in the format

of the Program _Descriptor?

4 No; 0 Yes

124
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Question 3: How students return to their home hi4

schools after theirlirst week rn EBCE?/Why do they choose

not to participate?

.1 data Sources: Learning coordinators and Director

of Operations

0 ,

b. Instruments: Interview
.

c. Administration Schedule: First week of orientaon,

September, 1973

d. Data: The learning coordinators and the Director

of Operations Andicated one student left the pro-,

gram during the first week. The reason cited was

the number of forms, tests, and materials he had

to fill out.

4. Question 4: Are students satisfied that their needs and ,

are accurately reflected-in the Program Descriptor?interests

a. Data-\ Urces: Students

b. instruments: Interview

c. Administration Schedule: January
So

. Data: Students were asked to respond to the llowing

questions:

1) Vhichof the following information is'

needed to fill out a Program Descriptor?

6 Yes; 6 No: Transcripts

2 Yes; 10 No: Achievement Test Scores

9 Yes; 3 No General Ability Information

125
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4

(2) Can you think of any othe'r information

that is needed?

4 No; 5 Students' own interests,

needs, and activities plus other tests

taken lIuring orientation; I Only

the information that,would help the

student coordinate his interests into

the correct area of study.

5. Question 5: Do students have enough information to make

appropriate selections of experience sites?/Do they feel

free to request sites not already participating in -1EBCE?

44, Data Sources: Students

b. Instruments: Questionnaire

c. Administration Schedule: September; January lr

d: Data: Students werwasked to respond to the following

questions:

(1) When you filled out the lixferieni:e Site

Selection Fork:. during orientation, did

you feel as if you had enough information

about the various sits?

5 Yes; , 7 No

IP -

(2) If No,44hat additional information is

needecW

. More information should be given
:-

e4laining what.goes on at the various

sites; 7 During the first semester not

126
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a enough information as given beforehacld

to .

on any particular job site. ,
o

a

(3)' If you filled out the Experience Site

Selection Form now, would you choose'the

same sites. again?

/

5 Yes, I would choose the saMe'sitesi

7 No, I would riot clibose the same sites,'

. (4) If 44o, what changeS would yoll.make?
.s'

(a) I haven't been to any sites

that I chose yet. ;

a (b) I wouldchoose a smaller

organization:

(c) Some of'the sites I originally

selected did not relate to my
, ,

interest areas.

(d) I would ask for other placements.

Olire. w
ar
Ou190Oose over some

I wolild not.,

(o)

/2

(5), If you wanted a site placement which was
. ,

}i t a participating site, 1.qhAt would you,

e

do?

12 The student would discuss 4new

site with his reaming coordinato or

i

he would djsO'Uss the new site wit the
...: , a .. '

''Operations, Director. ''

a
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2 The 'student would try to develop

the site'himself.

12 The!_staif-would try to develop the

-----------
-- -----

site. and, if possible, place the student

.-
:there as soon

)

as posSible.

-.__

....-,

6: QUestion 6; How successful are Career Education Workshops?
I

a. Data Sources: Students; random samp/etof 11

studeflts

b. Instruments: Questionnaire

c. Administration Schedule: September; January

' d. Data: Students were asked to'respond to the following

questions concerning the Career Education Workshop:

(1) Did understand the information
ti

presented?

;004,, September January
a

80% Yes 100%- Yes

(2) Was the information presented clearly?

September January

79% Yes 100% Yes
1

(3) Was the person that presented theliinfor-

mation prepared?

September January

70 OPYes 100% Yes °

so

7. Question 7: Ts the sequencing of orientatift activa,OfeZ11-7

tive?

a.' Data Sources: Students; random'sample of 11 students
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b. Instruments: Questionpair
V ,

c. AdministratiOn Schedule: September; January

d. Data: Students were asked to respond to the

A.
fellowibg question: What specific changes

would youlikakein orientation?

(1) Reduce the amount of free'time

(2) Reduce or spread the testing

(3) Provide more information about

procedures, rules, and regulations

about the AEL /EBCE Program

(4) Ttiree,students .indicated no

- 'changes are needed.

0

8. Question 8: Are time allocations for orientation activities

appropriate?

A. Data Sources: Students; random sample of 11

students .

b. Instruments: Questionnaire

c. Administration Schedule: September; January

d. Data: The students were asked to respond to the

following question: Are time allocations for

orientation activities. appropriate?

(1) Too much free time

(2) Too much testing in a short

period of time

: (3) More time'fdr explanation of

activities and procedures

129
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9. 46estion 9: Are there activities whiCh.should be added!

deleted?

a. Data Sources: Learning coordinatOrs

b. Instruments: Questionnaire 2-kJ

c. Administration Schedule: January

d. Data: Learning coordinators were asked-to respond

following .cluestions:

.
(1) Should activitl'gi be added.i.o.

p-ri-eritatiOn?.
.

;, .2- No
.

what activities?'"

.',

*
`

'-fa) Better anatipn,of the
;A.

learning coordinator' function

(b) Better explanation of students'

responsibilitie4

(c) Explanation of Kuder results to

students;

::(d) xplan4ion pf standardized test

results to students

(e) Better explanation of the rules,

regulations, and procedures, to

1the students

i0, (31 Should activities be deleted from orien-
/:

i tatidik
4 4 : 041SX 44.r .

I Yes; 4 No_ _
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10. , Onclusions-,

a. Learning coordinators do not feel they are given enough

information to adequately complete the Progtam Profile.

The.types of information typically lacking are transcripts,

diagnostic test results, interaction with students, and

the students'. aptitudes and abilities. In addition,the
4,

,

0.
learning coordinators indicated more information abou

courses and course descriptions would be:Aelpful.
:

b. Learning coordinators find the Program Profile helpf4 in

filling out theProgram Descriptor. lf the'appropra

materials were given to the learning coordi'ilators,when -

they are filling out the Program Profile, no additional

materials would be needed for the Program Descriptor. All

*
respondents indicated that no change is needed in thp format

of the Program Descriptor.

c. To date, one student has returned to his home high school

during orientation. The AEL/EBCE staff indicated the

student had difficulty in filling out forms'
V
al taking

tests.

Students, in responding to the.question concerning informa-

tion needed to complete the Program Descriptor, were very

strong in statingthat achievement test scores were not

needed but that general ability information was. Students

were undecided in regard to the need for transcripts. In

addition, students indicated information concerning their

. 131
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interests, needs, and activities should be included on

the Program Descriptor.

e. Students that responded to a questionnaire indicated not

enough information was given during orientation concerning

experience site placements. Students requested information

about what happens at the various sites. The majority of

the students indicated they would not choose the same site

again. All reasons given, did not relate to the lack of

information about the sites. Some students indicated that

because of their placement, their interest areas changed.

f. Students were positive in their 4eaction to AEL/ESCE staff

willingness to develop new sites.

g. Students were positive concerning the Career Education

Workshop held during theorientations in September and

January.

1.1
h. 'Students indicated the orientation events should be

changed. Their concerns focus on the amount of free time,

testing, 'and explanation of rules, regulations, and pro-

cedureb which govern EBCE.

i. Some of the Sewing coordinators indicated additional

actiVOties beiadded to orientation. Their concerns centered
" 4%

4.
.1

on a better e*ollanation of the learning coordinsitor's

function, student responsibilities, and explanation of

testing results. The learning coordinators did not

cate any orientation activities should be dejeted.
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11. Recommendations and Relevant Program Actions

This part of the formative evaluation section lists the recom-

mendations and relevant program actions. There is no implication

that the formative evaluation recommendations caused program

actions. The process is interactive in nature; in fact, the action

taken by the staff may have preceded the initial recommendation by

evaluation.

Recommendations: Actionl

a. Learning coordinators should

),\Ipe provided with appropriate

4 materials for filling out the

Program -Profile.

b. A description.° P7courses

offered by each high sho°1

should be provided to learn-

ing coordinators.

7 c. Learning coordinators should

be, provided with information

deemed important by student

if the learning coordinators,

see it as important.

i al 133

a.l. Realized by staff as a

problem.

a.2.. Improve turn-around time

on Kuder results.

a.3. Provided learning Coordi-

nators with transcripts

ilbr the second orientation.

b.l. Provide Stabilization

Management Team with

information.

b.2. Document decisions.

c.l. Provide Stabilization

Management Team with

information.

c.2. Document decisions.



Recommendations: Action:

d. Students should be provided,

additional information about

various experience sites.

e. like staff of AEL/EBCE should

re-examine the events, time-

lines, and purposes of orien-

tation activities.

Provide Stabilization

Management Team with

information.

d.2. Document decisions.

e.1. Recognized that. changes in

orientation were necessary.

e.2. Changed the schedule for

orientation after each one,

based on staff and evalua-

tion input.

e.3. Providing Stabilization

Management Team with orien-

tation results so that

decisions can be made.

e.4. Document decisions.

E. Subsystem: Instructional Delivery (Instruction)

1. Question 1: Can learning coordinators translate information

from Program Descriptors into relevant learning experiences?

a. Data Sources: Learning coordinators

b. Instruments: Interview

c. Administration Schedule: January

d. Data: The learning coordinatOrs responded to the

following questions:

(1) Do you have any problems in developing

134 1:14



learning experience eased on the -

Program Descriptors?

es; 2 No

2) If Yes, what proklems did you encounter? ":

(a) Assessing information relating

to objectives is sometiyas

difficult.

(b) Students' program requirements

of en do not relate to students'.

in rest areas.

(c) Lack of sufficient in-house

(d)

resources.

Lack Of learning oordinator

expe it-e in a speci program

area.

2. Question Can icarning expeienci be col ited with avail-

able tc:;ouict (in-house, community, or rxperion

Do resources determine the nature of learning expert nces

sitcS)? OR

specified?

a. Data Sourtes: Learning coordinators; students

b. Instruments: Questionnaire

c. Administration Schedu January

d. Data:

(1) Learning coordinators were asked the

fallowing qileitions:
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(a) What other considerations besides

the Program Descriptor are

involvedein developing a learning

w experience?

pe of products students

want to produce

ii. Limitations and availability

of in-house resources I

iii. Students'
k
outside interests

and graduation requirements

iv. Overuse of some experience

sites, resulting in some stu-

dents having to wait six to

eight weeks before they can

be placed in the site they

chose.

(b) Do you have any probltm because the

appropriate instructional materials

(people or things) are not readily

available?

VEr

5 Yes; 0 No

(c) If yes, what suggestions can you make?,/

i. More in-house resources acquired

ii. Mulfiple listing of in-house

resources

136
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iii. Better physical accessibility

for finding materials

iv. An up-to-date in-house

resource list

(2) Students were asked the following questions:

(a) HaVe you ever been unable to do

certain learning activities yOu

were interested_in because the

resources were not available in

EBCE?

6 Yes; 5 No

(b) If 2f2, what problems were encountered?

i. The books that were needed

were not available or were

previously checed out.

ii. Only a few available experience

-10#
sites in'Charleston for pur-

suing a career such as Acting

or directing.

3. Question 3: Are activities specified and products expected

clear and unambiguous to students?

Icoa. Data Sources: Students

Insuments: Questionnaire

c. nistration Schedule: January

d. Data: Students were asked to respkfnd to the

tr

following questions:

137
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(1) When your learning coordinator gives

you an Activity Sheet, do you (always, r

usually, sometimes, or almost never)

fit

understand the purpose of the activity?

4 Always; 5 Usually; 2 Sometimes

(2) Is what you are supposed to do (always,

usually, sometimes, or almost never),

clear to you?

2 Always; 6 Usually; 3 Sometimes

(3) Do you (alw usually, sometimes, or

almost.nev,

are 0Y3posea

an activity?

3 'Always; 2 Usually; 6 Sometimes

know what products you

to produce in completing

4. Question 44: Do students know evaluative criteria and proce-

c
dures when they undertake an activity?

a. D 'Sources: Students

.4

b. I ments: Questionnaire
r

.l. CI

c. Administration Schedule: February

d.
40

Data: Students were asked to respond to the

ollowing questions:

7,(1) Do you khow how good a job you have

I ; to do in order to receixe a good

evaluation?
Si

3 ays; 7 Usually;. 1 Sometimes

.138
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(2) Do you think the standards used to

judge' your work are fair?

5 Always; 2 Usually; 4 Sometimes

5. Qiestion 5: Are there objectives and clearly specified cri-
.."

(

teria for determining the potential credit value of activities?/

,

Is the mechanism useful? y'

a. Data Sources:, Learning coordinators; in-house

documents

b. Instruments: Interview

04, Administration Schedule: January

d. Data: The learning coordinators were asked to

respond to the following questions:

(1) Are you aware of any guidelines for

deciding the point value of an,

activity?

2 Yes; 3 No
Iva

4

(2) If yes, how useful are they?/If no,

do' you think_ such guidelines would be

useful?

(a) The guidelines point put

(-
some criteria - mostly common

4:

sense.

\,/

(b) Yes, guidelines would be, useful.

(c) Yes, would be useful but ,they

4.

should be ideireloped by the

learning., coordinators.

139149
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(d) 'No, guidelines would not be

useful since each student varies,.

(3) Can you describe the criteria you now use?

(a) Amount of time student will

need to complete an activity

(b) The amouneof credit students

need

(c) How the Activity Sheet compares

with high school assignments

(d)' Quality of materials student

must cover

(e) Quality of the product student

must produce

(f) A student's idea on what a 'point

range should be

(g) The,student's needs, abilities,

and past performanc'

(Ii)' amount of time d student

has 'in the,program

(i) The degree of diffiCulty

the Activity Sheet

(j) The amount of Activity Sheets

that can be written in that'

given time

QueAion 6:, Are criteria for assigning actual' credit values,

basedon the..evaluation, clear and unambiguous?
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a. Data Sources: Learning coordinators

b. Instruments: Intervi7

c. oAdministration Schedule': January

.

d. Data: The learning coordinators were asked to

respond to the follo,Wing questions:,

.(1) Are there specific criteria for

judging the adequacy of a'student's
4

performance?

.
/;'''

.

2 Yes; 3 No
_...

(2) If yes, describe the criteria and

procedures you use in decidirig

much credie a complete activity shall

-- receive.,

(a) Effort of-student.

(b) Quality of world

(c) Quantity of work

(d) Student restriction or

expapsion of the Activity'

Sheet ..-

; .0

(e) The time spent on the
f

product

(f), Accuracy

(g) Dependab4ity

(h udenes

w well the subject area

was coveud, i.e., content,

4 1-

}

ti

o

.
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(j) Creativeness

(k) SeLf-directiveness

7. -05-Sion

a. A majority of the learning coordinators indicA they had

problems in developing ,learning experienceS based,on the

Program Descriptors. The problems centered around students'

interests and credits needed for graduation, lack of suf-

ficient in-house resources, and lack of learning coordi- .

nators' expertise in specific areas.

b. Learning coordinators indicated that considerations other,

than the Program Descriptor are involved in developing

learning experience for the student. The other consider-

ations were ptoducts, availability of in-house resourc4,

students' interests, and the use of experience sites.

All learning coordinators indicated problems existed since

.instructional materials were not readily available. The

hnininn coordinators suggested a number of changes:'

cquire' more in-house resources, better aceessibilit and

multiple listing of in-Muse resources.

c. ,A majority of the students had problems doing certain.]

I

activities because resources were not available. tudtnts'

responses centered around the need for more books and $the

lack of specifict,sites located in Charleston that could be

men to,s udents-duri the hours of 8:30 a.m. to 3:30 p.m.,

such as sites relating to the arts.
,,, r /

7
1/

0 .
k2

/
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d. Students sually understood the purpose of the activity

assigned t them by their learning-:coordinator, and.-the

directions for completing the activity were clear. A

majority of

stood the e

students indicated that sometimes ttley under-

ected product. Students usually understood
.

the criteria y which their products were judged.

)t,e. A major of t e learning coordinators were not aware:

' t

4

.4

_of guidelines for eciding the point value of an activity,
,

In most cases the learning coordinators agreed that guide7--.

lines would be helpful. Mast learning coordinators were

not aware of existing guidelines for assigning credit values:.
.

.

. -,.:. , ::
8. Recommendations and Relevant Program Actions ..,----,.....-t .

Mils part of the formative evaluation section lists the eZQM
, --- is ,.7. _.

:1 ..
.. .

mendations and relevant program actions. There is no implicAloil..7,
:

.

. .

that the formative evaluation recommendations caused program '.,--.:!....

actions. The process is interactive in tiure; in fAct, the action
S . .

a en by the nialr may have precedeciyhe ink041 recommendatiQn by
,, . .\

Recommendations: 4

a. Learning coordinators should A.1. tqvcei'm *.a roblem in

be prtvidedwith,the vehicles ,Sepbembel

for developing appropriate a.2. Delie18ped Pb:).0dural

.1

learning Iperiences. Manuallor using. forms.

143
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manage the" Learning Lab;',

'resources Coordinator hired

in March, 1974.
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Recbmmendations: Action:

N

. Guidelined should be

developed for assigning

point value and credit,
/

1

if

tr.'
C. Communication b tween

learning coordinators and

students in the areas.of

..)-:(1) purpose of/Ctriy

:Sheets, (2) !products expected,

and (3) understanding the

evaluative: criteria should be

strengthened.

a.4. 'Held in-service training

for total staff.

a,5. Conducted a mini=dtudy on

instructional material

usage.

a.6. Providing Stabilization

Madagement Team with
1

additional data.,

1

a.7. Document decisions.

Recognized as a problem

. in October, 1973.

b.2. 'Conducting a credit trans-

lation'study during March
A

'4 1974.

b.3. Provide results to Stabili-

3
zation Management Team.

b.4. Document decisiond.''

c.1'. Provide stabilization

Management Team with

appropriate data.

c.2. Document decisions.

r



A,

3

4

F: -Subsystem: Instructional Delivery (Other Issues)

1. Question 1: Who i s responsible for updating the program Profile

and Program Descriptor?/Staff time?/Necessary information,

-

available from forms?

a. Data Sources: Learning coordinators

b. Instruments: Questionnaire

c. Administration Schedule: January

d. Data: Learning, coordinators were asked the following

questi ns:

(1) ow frequently do you review and update

the students' Program Profiles?

1' Once every semester unless students'

interests change; 2 Once every month;

2 Once every nine weeks

(2) What information do you use to_update

the Profiles?

4 Transcripts; 2 Test scores;

4 Student expressed interests;

4 Previous activities; 1 Up-dated

information on student recordg

(3) Is there any information you do not have

#

that you would find useful in updating

the Program Profile?

2 Yes; 3 No

1)L
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(4) How frequently do you prepare new

Program Desbriptors for a student?

1 Once semester; 2 Every nine

weeks; 1 Only once; I Once or

twice a s ester

(5) What information do you use in

updating the Descriptor?

3 Transcri 5 Program
0

Profifes; 5 Student input;

4 Records of students; Other

(Previous Activity Sheets and

student interests)

(6) Is there anyinformationYou,do not

have that would find useful in

updating thei;Descriptor?,-

3 Yes; 2 Nit

(7) If yns, wh:it infbrmation is needed ?,

(a)
_

A. yulid4ind comprehensive
r,

set of ...0oncepts.end objec-'

t

tives fbr Atudents, to ,pick

from

(b) Resources

.(c) XranseriiDts

(d) Catalogue.ok courses from

rhetrad4ional,thigh school

i
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2. Question 2: What are the reasons for leaving the AEL/EBCE

Program?

a. Data Sources: Students

b. Instruments: Questionnaire

c. Administration Schedule: Whenever a student leaves

the program.

d. Data: Eleven students of ninety -five have returned
4

to their home high schools 'since SEember, 1973 for

the following reasons:

(1) 'Schedule copflicts (sports and jobs) (2)

(2) Part-time job because of site placement (2)

(3) Parents dissatisfied and transportation (2)

(4) TranspOrtation (1)

(5), Unwilling to fill out necessary forms (1)

,,-(6) Program incomplete for student's. needs (1)

-(=7) Don't know and beyond our control (2)

J. Question 3: a. How are learning coordinators recruited?

-.:14 t
2:t

.

.2..1). What are /should be their qualifications? c. Training-
..,

s., .
t

forrole? d. What iv their role, duties and responsibilities?.
.

. v -.4"
a. Dates Sources: Learning coordinators; Design staff

4'
h. Instruments: Questionnaire

c. Administration Schedule: December; January .

d."Data:

lt

(1) The learning doordinators were asked to

respond to the following questions:

147
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(a) What are/should be learnipg

coordinato.rs' qualifications?

Yes No

2
.3

4 1

4 1

Tr

Philosophy, nature and

operation of EBCE Program

Role of experience sites

in EBCE

Purpose, relationships and

use of the various forms

used in planning and moni-

toring students

1 4 Developing appropriate

sequences of.activities

and individualized instruc-

titan

1 4 Evaluating students' pro-

gress and individualized

instruction

1 (4 Writing behavioral objec-

tives

(b) Based on the previous six items,

indicate what training you think

learning coordinators should have.

5 All items aiemecessary
!

(c) Estimate the total number of hours

of training you received in

148



preparation for your duties as a

4
learning coordinator.

i. Average'nUmber of hours,

33.2

ii. Range of no hours to 80

hours

(d) Did you receive any other training

to prepare you to be a learning

coordinator? (Not given by AEL/EBCE)

3 Yes; 2 No

.(e) What kind of training do you think

a new learning coordinator should

receive?/Indicate topics to be

covered and give a rough estimate

of the amount of time you think

would be appropriate.

i. Learning Coordinator One:

Plus observation of a

learning coordinator in

action and supervised inter-

action with students. Total

time needed is two weeks.

ii. Learning Coordinator, Two;

Individualized education,

filling out forms and pro-

gram logistics, supervised

internship, and experience



site relations. Total time

needed is three weeks.

iii. Learning Coordinator Three:

Guidelines for assigning points

and credit, overview in the area

of the learning coordinator task,

the purpose of EBCE, writing

Activity Sheets, apd overview in

the areas on non-expertise, fill-

ing out Program Descriptors and

" Profiles, and looking at the role

of experience sites.' Total time

i.needed is approximately three days.

iv. .Learning Coordinator Four:

The philosophy, nature and °per

ation of EBCE, the role of exper

ience sites, purpose'dhd relation-
,

ship of the various forms, devel-

oping an appropriate sequence foz

ovaluatinq student products, the'

basic phildsophies and goals of

EBCE, and assigning new learning

coordinators to work closely with

those who have experience. Total

time needed is approximately two

days.

(2) The Design staff was asked'to respond to the
. -

*

-, following questions:

150



(a), How were learning coordinators

recruited and what was the popula-

tion from which they were obtained?

Recent'college graduates and those

with secondary teaching experience.

(b) What are essential or desirable

qualifications of learning coordi-

nators?

i. Competencies in all areas

ii. College degree, not

necessarily in education

iii. Strong social science

background with minors in

English and basic coun-

seling and guidance

(c) What previous experience would be

essential or desirable?

one or two years expel...-.

ience at thi secondary

level, preferably in an

innovative/expemental \

school

ii. Some previous community

experience, such as volun-

teer activities at churches,

-' colleges, the arts, sports,

d community counseling

151
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(d) What personal ,tharacteristics?

i. Warm, Understanding, atten-

tion to small duties, and

oriented to people

ii. Outgoing, articulate, tena-

cious, ability to relate

well to kids and employers,

and commitment to what they

are asked to do

ill."' 'Learning coordinators should

be flexible, outgoing, like

meeting new people, enjoy

new situations, and be highly

verbal

(e) After a learning coordinator is hired,

what kind of training' does he or she

.4,1

receive?

The major training emphasis is aimed`

at explaining the system and how it is

supposed to operate; emphasis has been

placed on how one does ajob4Ind not

on why it is necessary for a job to be

done a certain way. On-the-job train-

ing wit ,periodic formal in-service

trainin sessdons basically is'a sink- .

oek6Witn...prod.esi in a changing situation.

3.52'

rel
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(f) What kind of training should new

learning cootdinalks have?

There must be training

in new areas of expe

tise; for instance, ifl

learning coordinators

are communication spec-

ialists, then math, sci-

ence, human-growth and

development, individual

differences, etc. should

be, stressed in their

training.

ii. The learning coordinators

need to know why they need,

to do certain things; foe--

example, they mood to know

how to dross when going

to an employer, how to
5

treat employers, how to-

recognize the value of the

program to employers and

hois to speak clearly to

employers:

Learning coordinators

should know how to use the

O
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'system; more important

that the learning coordi-:-

nators need to conform to

_,/

certain behaviors for the

good of the eog.xam, such

as the dress code.

3. Question 3: What is the roie Cf,,the learning coorcinator.?

a. Data Sources: Operation staff

b. -Instrumentb: Questionnaire

c. AdministrationiSchedule: NovemberV
4

d. Data:\The following ten task statements reflect

,th*-xples_and duties of the learning coordinators.

k

(1) ILearnin0 coordinators orient,new students

to the intent and workings of the. EBCE

Program in erder.to inform and prepare stu.7

dents for entry into EBCE. They use descrip-

tive program materials presented in large

grotip.meetings and individual conferences

with students. The orientation must be cm-
,

.

prehensive and accurate and accomplished

within a predetermined schedule uLng,pre-
-

pared materials. Learning coordinators use

their discretion on style and method of

presenting orientation.

(j,2) Learning coordinators develop and maintain

a Program Profile for each assigned student

154 t;::1



les

p

e
L .' y t"1(t.

e>. .

to provide a cuMtlAive redord and'a

v ..,

description
\..\

of the_student:s,acsdemic, .... .

, t .

t3eeds,and interegts im'order.to build "/ ,..,

en ;

Oa

the student's progrAM. They use :small
k'

group and individual conferences e
4.

record information from student's high
-.1

.

a

schbol r4brds,
t

achievement test scores

and fortalized interview
s

data. c_.,FOrmat ap4,

maintenance of Profiles are 'prescribed,c

.

but method of interview'as.discptignary,.

(3) 1 Learning coOrdinatos, develop and maintain .

'e

a program Descriptor for each. Assigned,

student CO provide and track specific infor-21?

mation regarding the stuaent's acadeMic pro-

. .

,gram and career placements. They uee.pre-

pared lorms and have conferenbestwith-`
C f

. \ " 4

student to obtain the needed information.

Permat enance 6f the Descriptor

are prescribed, blit conferences:vary,act.;ord--3

ing to individual cbordinatortyle:
,,

. , -Z
..(4) Learning coordinators monitor' academic/ ,

career experience4 for assigned-students to

maintain a personalized and comprehensAle
"

program of learning for, each'st'udent., .TheY

4L:
use Cross Reference Catalogue, Program

.t;

lb

Pit

.7

e

et,

(<&

% .
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Profile, Program Descriptor, related Activity

SheetS, and Site Visit 5epart'form to assure

that a student's program maintains

/-

consistency and relev ce. They

use discretion on the emphasis7and timing of

a high evel

using t* yarious/documenttand techniques
/

for monitoring §t4dents prOgrams.

(5) Learning coordinatorS access assigned students

to acade mic/career-experiences for the, turpose

of providing relevant and motivating 19,1rning

experiences related to their identifii-A inter-
i

ests and needs; They Use student.§.. :Program

Profiles, Program Descriptors, Activity Sheets,

and the Cross Reference;Catalog sysf.em accord- (-

.'
ing to specified instructions but ubet some ..

..
. ..,

,, t . .. ,

discretion-On techniques:to develop',Activity

,, t ill
:Aleets that help a studitc.;:meet: hi.p.g, eral and

:'I

',.
$

. :.1,0(2111c netds to be corw1 i:A_ent v/I-..h.todent',1
', t -4.1 % q , iN.

Program Profile and Progr4 pescript%k,A
C. '. %

\(6) Learning coordinators con...) t%; ,and visi per-
., 1 , k

ience sites for the purpose\of\placincl:w.
A % A

'\. ,

dents, monitoring students' d eaopmentmain-
1, , .

..'.N.
.

\ .

taining communications and good, qations iw'' Vi.

, -,.
:.

experience sites and'resourcepersons. TheyA
%

\

use Experience Site L rnin Guides-amd Explor=.t %.

ation Guides.° ..

t

Coordinatorl

4'
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y

degree of discretion on how': to conduct an

experience site visit

(7) Learning coordinators request, secure and pro-
.

vide special counseling for students to assist

them in program and petsonal develOpment and

. guidance problems. They use the Guidance

Handbook and the Operational Guidelines. They
. ,

exercise some discretioriin determining appro-
1,

priate techt?iques and procedures for indivi-

,.

dual students.

11.,

(8) Learning coordinator help to solve student

logistical problems, spch ad arranging trans-

portation with chauffeur in conjunction with---

students' other logistical needs.

(9) Learning coordinators meet together at regu-

lar intervals to coordinate site placement

an4-development of students' programs. They

tru, site Request forms and Program Descriptors.

(10) Learning coordinators make regular evaluations

of student progress for assessment purposes,

providing appropriate information to students,

parents, EBCE and home school's. They use

evaluation forms and students' Program Descriptor

and Aqtivity Sheets. They exercise discretionary

consideration in evaluating students' goal

setting and goal accomplishment in relation to

students' program-development.

4
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-4



0

a

r

J

\
I

\\,
teo,

, .
4% v)uestioc 4:

. \ 1
%.

and retrieval

fulfill feir responsibilities?
\ ,

a. Data Ources: Ih-house, materials; learning

. .

coordinators -

. ,

.

b. Instruments: Questionnaire

I
Is'an zfficierit and effective information storage

system available to learning coordinators to

c. Administration Schedule: January

d. Data': hearling coordinators were asked the

following questions:

(1) What are the sources of information?

Sources of informatioh are contained

in Table 3-7.

(2) How frequently dp you encounter diffi-

4

culties?

2 Ofteh; 4 .Qccasiopally

(3) Do You feel thei various procedures and

dutieg are adequately documented in th'cs.

openteionA Guidelines?

2 Yes; 2 No

Que'4ion 5: What were student perception' of experience, sites?

a. *Data Sourcrs: Students. .

r +

.

Instruments: Questionn4re
?

. .

. ,

c. Administra ioh Schedule. : ;After every placement
I

/ : =

b.

158
-



TABLE 3-7

'SOURCES OF INFORMATION FOR 4ARNING COORDINATORS

1 e'r

1,, ,,, \ V:

program Area Descriptors

Leanillig Guide

I11- Hpuse Guide tb Lab Materials

core'.-Activity Sh(ets

,
Cross Reference.Catalogue

t

1..
.;'I.

Not at all
Helpful

1 4

Very
Helpful

5
.

1 4

2 1 1

1 2 2

.

3 1

.

1

2 4

tP

11 1

: ;
';

41
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d. Data: Students were asked to respond.to the

following quesicrns:-

(1) Was this one of the experience sites

you had selected on the experience.

selection form filled out during

orientation?

62%, Yes; 38% No

(2) Estimate the percentage of time the

experience resource person spent with

you while you were at the site.

4 0%; 14 1-25%; 6 26 50414

17 51-75%; 20 76-100%

,(3) My overall impression of the person

I worked with mostly at the above

experience site is: (check the

appropriate space),

82% Liked very much; 3% No feeling;

12% Liked some; 3% Dislikeesome

(4) 1 would describe the experience resource

person as (place one check in the appro-
.

priate box).:

(a) 50% Very helpfu ; 12% Little helpful

18% Much helpful; 3% Not helpful

17% Helpful;

4

9
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(b) 45% Always available; 2% Seldom available

28% Frequently available; 2% Never available

23% Available

(c) 35% Very warm; 3% Cold

39% Warm 2% Very cold

21% ?

(d) 45% Very interested in me

4.244 19% Much interested., in me

a22% Interested in me

9% Slightly interested in me

(e)

,5% Not interested in me f

f47% Very excited about his work

45% Somewhat excited about his work
\

11% ?

3%-_Somewhat uninterested in his work

0% Did notlike his Work

.(5) While at the experience site I was treated

mostly like (choose one).

21% A student; 62% An employee;, *17% A guest

(6;) I found that While.I was at the experience

site, I:

29% ObserVed mostly

39% A'aiticipated a great deal

3% Loafed mostly

2% Studied mostly

27% Observed and participated -aboutiOqually.

161
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(7) If you were asked to grade the experience

site, what letter grade would you assign?

(Circle the. appropriate response.)

51% Excellent ; Poor

i 37% Above average; 1% -Very poor
, f -Le7. ,

/ /
10% . Average

,

/ ,

(8) If yot were asked to grade the .experience

resource person, what letter grade would
? .

you assign? (Check the appropriate response.), . -

, 3 ,. .' .-
56% Excellent; 5% Poor , ' --, ;.:.4,q ,::/77---

P
iv '

./,

.

,... v -../ l'

26% Above A0evage; 2% Very "poor
/,

. ..,,;:i -
,, ".

. . a :/ ,-1,* - Alverage . . '

.
, ..-

.
e. .

7s, 1 ,.; I- -:'

6: Question 6: *hat were employer peroekions of EBCE(6tudents?
_. . /

, L
3

/
a. Data Sources4. ExtIploy.ere

,

a ( : ,, ..- i -i. 'y - -/
b. Instruments: NesOionnaire

,-,.-"

,

,

c. Administration Schedule: After every,'tite ,
r ,,, .

r.

, - .

. :...

placepenl- , ,.-

,%,
d . no 1 a : Thy employers were asked to respond tp. &

. series of statements about students' personal
i

0
.

'qualities, wotk and .perfOrman% dep - The ,scale was ,.

. . ,
., . ,. ,,, :-

a five-point scale, ranging from'Excellent to

. '''''
1 ./ '''

. .., 'Poor.
,:..

... ; Above
f

Be10w
,

4

Excellent 'Averar Al./v.V * , Average Poor , , ,.-

X= 4.,43 39"7'.:. 12.08 , , .69 ' .
.04

.A
,, --

. '

1 ' ;r
;;

..

If . I

, !, ,,,,,,I,
,C-' I)

II , ''..4
.

r ,..

,4 ,';
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7. Conclusions

a. Learning coordinators vary in the frequehcy of updating

the Program Profiles from once a semester to/ence every

month. Even though there was agreeMe-rit among- the learning
,..-

coordinators Concerning the information" needed, learning
, , -,...

g ,.. /
coordinators varied from once every nine weeks to once a,,

- .. ,

.:.s year in Updating the p -;_Program Area Descriptors. Even,th,caigh
- .....,-., / . ----;--,

-';',-,
.,. there,Was agreement among the learning coordinators con-,

.",,
_ .

0 --
--.. kerning the information needed, the learning coordinators

-,
nd - -icat- ed addit2. nal information is needed, such as a valid., i

,.. . .. .

and comprehensive set of concepts_and okjectives,Ar stu-
k. .,----- -:--,--

.

dents to pia( from, iranscriptS, and a catalogue, of courses
.--

, from-traditional:schools.
I

A r; alibo.

. '

b Students who returned to their tome high schOols indicated' ,

o: .

,

-g that the.major reasons, were! nt ,clue to the program but to
v

,
.

r, l ,-

.-

,
#

eXtraneous d thereasons beyond'` cohtro 1 of: the program
,

r,, .,
;,-

-

. agreement -,=0-- --:"o.ut the ,

.,/c. -.Leaning ,coordinators we in r.1..elative
-

r
..,/

.

444,iii,(;41,1,0 oe learning coordinators:
4

they were in 'com- I
4 < ,re / -

. - . ,- ,ifyciiqrqytent on,-traninq needed. Tho leaping Coordinas-

to 00A,c,a4d the amount glf ,tiV spent in training ranged

from no hours tolW bodes 1.4.-tr-an average of 33.2' hours.
,si ,..,, 1.r... .'

ve .,Z, ,Ai,

.
,, .

f.

c-d:' The Design staff4f14040. qualifications of learning

coordinatorS could inci4d %-these4 ,college degree, not

r i
,

necessarily in education general competency in all areas;
, ...,

. . (
:1'; ..,,-.4' ,

strong social-,scien;de background- w/-ith minors in English
I ..

and

>5

. ,



and basic counseling.` The Design staff indicated two

types of previoud experience were ipip-Ortanti some secon-

dary teaching (innovative or experimental School) and

community experience.' The-Design staff was in partial:

agreement concerning the personal characteristics of

learning coordinators.,

e. The learning coordinators' role is classified-intd ten,

task.statements. Thetestatements.haye been Ierifiedby

the learning'codrdinators.
-

f. Learning coordinators were in par al agreement that

Program Area Descriptors, In-House Guide to Laboratori-
.

Materials and the Cross - Reference catal-ove Were-very

important sources of inforMation. Learning coordinator's

did not reach a Consensus oniwbether.iprocedurei and

duties are. adequately cloctmented' 'inin the Operational

Guidelines.

q. Students indicated a positive' attitude toward their

'experietice site placements. A majority, of the students

indicated that the resource person spends 5 percent

to 10Q.percent of h?s_time-with them at the' site. "When
?

students responded to the questionnaire,. they-indicated

82 percent of,the time that-they liked the resource

person very much. The studentSpereeived themselves.,

as employees; indiCating theybad some hands-on

experiences, at the site. Fifty-one percent of the

164 7=-2
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students rated the experience sites as excellent. Fifty-

five percent rated the resource persons as excellent.

h. Employers rated students,who were placed at their sites

above average in both personal qualities, and work, and

performance qualities.

8. Recommendations And Relevant Program Actions

This part of the formative evaluation section lists the recom-

mendations and relevant program actions. There is no implication

that the formative evaluation recommendations Caused program

actions. The pro ss is interactive in nature; in fact, the-action

take bft the staff may have preceded the initial recommepdation by

evaluay.on,

Recommendations: Action%

a. The timelines for updating the a.1., ProVide information to the

Program Profile and the Pro ram

Area Descriptor should be Team.

Stabilization Management

examined.

°

L. A training packet for

- learning coordinators should

a.2. Document deOision.

.1. Realized there was a

problem with in-service

be developed. It should; training.

").).

include preservice, internship 13.0.2. 40eveloped an in-servioe

and in- service training.
7

o

s

o 1973.

,4,eiaining packet in decem-
.:..

Qd +."



ecommendat i ons Action:

s

f 6

b.3., Provide information con-

,.

cerning preservice 'ana:

internship packets tog the -3

Stabiliidtion Management

Team.

b.4. Document decisiCn.'

c, Information torage, abd c.l. ProVide information to the -

.

Retrieval System,,Should be Stabilization Management 4d

re-examined in light bf ;Team. ..

l -
the learning 'coordinatersY. c.2, Document 'decisions.'

a

\ a"I
Concerns. ,

cd. The procedures and duties' d.k. -.Conduct a studylconerning .,
,

3

contained in the Operational

Guidelines shOuld be studied.
4

Report findings,' to

the adequacy of the Oper7

ational Guidelines.'

Stabilizatibri::Management
.

Dolicument decisions.

, '; ..,

VIII. USE OF CAREER MATURITI isrroy, ..:#44.#0ATIVE EVALUATION
, .z . .-, ., 4,

1

,.' ",,t,--... a :.....,
,

..

X
EBCE students were administeied *he...greer Maturity IrIVentory in

) .

A .., , ':''' ,

to . 4. ,
September, 1973, and a random sample cof,,,21'..B.Cd were adminis- °,students

-

tered the instrument at tlfe. end of the firs*,..seSter.
-

'Scores were determined for each studefit oit.seach ofthe

.$

scales: Attitude Scale,,,Knowing Yourself,. Knowlpg About Jobs,,,

;-...

166
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ChOoSing a Job, Looking Ahead, and What Should They Do. Different

scores were calculated for each, student over all six scales. mean ,

9 '

score was calculated for each of the six scales, and a t statistic

,,
was used to identify significant differences.

.

A. Preliminary Findings
, "S

A

. .,,,The.analysis of data derived from the Attitude Scale indicated
9

the group of students tested at the end of the semester experienced

positive growth when compared to the group tested in September. The

differences between the groups were not significant at the .05 level.'

The data,for the.five Competency Scales indicated a negative trend

when comparisons were made between the two groups. The scale, Knowing

ibout'Jobs, was the only comparison that was significant at the .05

,

lievel (see Table 3-8). Since' comparison group data were not available,

conclusions could not be drawn.

B. Relation To Formative Evaluation
_

The data did Tndicate possible'questions which should be addressed.

These,questionswere formative in nature: The decision was made to

use the midyear testing data from the fall for formative evaluation

information. The questidns raised by the data were the following:,

1. Is the p ogram the major reason for the negative

,

treddindicated by the Career Maturity Inventory?

2. Do the objectives and concepts for the AEL/EBCE

Program match the itemein the Career Maturity°
.

f

,...Inventory? 4

3,. Is the Career Maturity Inventory a good instrument?

167
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TABLE 3 -8

T ..1

RESULTS OY CAREER MATURITY INVENTORY
('BEGINNING OF YEAR SCORES VS. MIDYEAR SCORES)

Attitude Scale

Knov(ing Yourself

Knosing About Jobs.

Choosing a Job

Looking Ahead

What Should-They Do

1/'

Mean of
Individual
Differences

(n=21) Sd

1.48

- .57

-1.38

- .62

- .48

-1.33

5.57

3.74

2.30

2.61

3.69

2.85

1.19

- ,68

-2.68 .

-1.06

-

-2.09

.05

168
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C. Recommendations Concerning the Career Maturity Inventory
,

The recommendations and relevant program actions are as follows::

et.
3

Recommendations: Actions:

.1. The program should be examined 1.a. Provide information td

f .

in relation to Ape Competency Stabilization Management

Scales measured in the Career Team. ; k

-t >,* I : 0.,-

Maturity Inventory. X 1.b. Document' decision. -

2, The items in the Career 2.a. Analyze items in terms bi

R.

Maturity Inventory should be objectives; 'assigned to

4

Evaluetioncandexamined in relation to the

objectiy,e5 of ,.,the EBCE
t

Program.,

. The'iechnical structure of

the Career Maturity Inventory

should be examined.

tion Management Team.

2.b. Document decision..
---7

3 a. Analyze the structure pf

the Career Maturity Inven-1

tory.
\

.

3.b. Report findings.

16§
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I. INTRODUCTION

This section provides an overview

op

of'the major findings, conclusions,

and implicati6scontained in the sumpative and formative sections of this
\

'.%

report. Since this is an interim evaluation,report, summative findings

are inconclusive and most formative findings are incomplete. Both are

based on-resultsOf evaluation efforts only through February, -1673. These

results will be used for program development, revision, and refinement

stemming from decisions made doy the Stabilization Managemeht Team (SMT) for

the r mainder of the fiscal, year. Actions taken by the,Stabilization

Management Team are being dOotimehted and tAr effects on the ongoing

4.1

AEL/EBCE Program will continte to be OdlOted.

,

II. FINDINGS AND CONCEbSkONS

,e- ,--.,,,
The-major findings were assessed frt five basi.areas: (1) attitudes

-).
,

- toward EBCE,-,(2) cO]mpariSon of stlidefitFgroups, (3) communications, (41

------1' : .

,

.,
i

evallistiOn',Ustruzneas, and (5)- certain elements of program operations.
,.-

;.,

A. AttitilaWsz,TOViar'cl SBC.E 4

4

/ -Positive ateitUded"tita,to ward the concept of Oferience-bast. t .

career education. '*,particiPirits of the AEB/EBCB PAtrgramgred atxrig../
, . .. . .. ,

_ ,,

. , ,i': / ..,
in 1973,ana.alio experience_site contact,and,4source persons px es*dt, '

.

, .
y, S.

--,.....2,./ . , , ..-

very 'positivelat/titudes tdArd theapr.ogram. alfd Otirr,ent'Atticie. . , -
. .- -. ,.., -- / ,,... . . . -, -: -, .

. , '
p.-,were.'especiallit strcing.,in expressing positive attAnde4'. --,..

. 5./

Program.
,. ...

. ...., . !!. . f ' !Z ,, ,,...

.

There are,several plausible:exR1anadOns tOithe liery piiiltive br,
v

-7./...
.. ' , A ' /i / '.144, , *. '-f L.0 ?.., . ) ' 40'/."'/ '''.

, Vii 0
.

attitudes of all groups,y,',TWO, wili_be conaideip4.2 First, positive attitudes ' ', .
, -

...' . . ,
.

,/% .
( e . ,t,--

1 46'). ''. t:' \. N''/ .. */ .1. . .;, 7 r , C . 'Of.
6

/-.. 171' y /.: ,1 srf
(

te .
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;L°
I

could result frOMthe fact that the iiiCE Program is meeting the career

o
and educational4expectatirons of students, parents, graduates, and employers.

f , t
'701,-

qi/A Second explanation might be simply that pacipation in an experimental

aliernati;!Ve re
/

u tcational program accounts f' these positive attitudes,.
/

, ,

t ./ i
. /Based onith'enumber of groups tested, the difference in the composition

..

of these .groups, and'the variety of information-gathering methoas used,

. .'....: '

it hasl?een tentatively concluded that the positive opinions reflect genuine
, . i

4 program impact,-as yell as the "halo" associated with special treatment in

n -research and development program.

B. Comparison of Student
e
Groups:

. /
/ o V

At the time of fall enrollment the AEL/EBCE students differed from

I.

. 1
the comparson groups in several specific ways. All findings are based

on an initial reening and analysis of high school records and pre-test

i.
.

results The foh.lowing are the four major differences:
// '''

/
,,././- I nte EBC students on an average were absent from

, .

...,/. ,

/.." ,

2-, //'
twnool a great-or amonnt-of,time than were t student's'... ':;/

..
-, __

ttp eithr cmprtal group. The t; t at: i:it 1 ca 1 I y

gt.

significant. dilfer6itces werebased on t-Lest. applied,

to attendance ratios:-

.2.. Th6 grade point average of EBCE.:Students was lower'

than the average students In either of the

toto-compariqons.

3.- Analysis pf fesults of tW.initial administrationof

the-Cd<eriMatUrity Inventfty indicated that, BCE

I

O

,ar

172.-
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students received significantly lower scores on the'`

Attitude Scale and significtntly loWescores on one

sub-scale, *Looking Ahead," of the Competence Test than

k,---

either Comparison group., The EBCE students' scores
ORS

were significantly lower than the 12th grade random sample

on the Competence Test subscale, "Choosing a Job". "

4.s Analysis of results of the Educational Development

Series Achievement Tests show.that CE students

41

scored lower on the reading and math subscale than

the students in either of the comparisOn groups, but

the differences were not significant in Schelie'

analysis.
9

These Comparison findings, are leading the Stabilization/Evaluation

Unit staff to gpnerate hypotheses
7

researchable questions:

and formulate a number of potentially

1. Does.the AEL/EBCE Program attract'those students who

are dissatisfied with traditional or existing educa-

tional programs?
\

2. Does the AEL/EBCE Program: attract those students who

are considered in traditional or existing educational"

programs as "high risk clients" (e.g. , low academic'

achievers, Potential dropouts, or poor attenders)?

3. Does the AEL/EBCE Program attract

9
:genuinely interested in exploring

4. Does -the AEL/EBCE Program attract

self-motivating and independent?
0

173 . C

students who are

careers?

.

students who are
,.

I
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Communications
,

It appears that communication (i.e!,.generation of relevant infor-

mation and feedback of responses) betWeen EBCE staff and employers,

parents, and students needs improvement- ,This,finding emerges from
, -

the interactive daily experiences of Operations staff, students, and

,experience site personnel, It is sufficiently supported by question-
,

naire responses from all groups to warrant continued attention to its

6

many facets by an EBCE staff,- and especially the Stabilization

Management Team.

One possible explanation for.this lack of communication is that

products which necessarily facilitate interaction were not developed

-
s

, .,.-

prior to December, 1973. For example, use-pf,E*Oerience Site Learning

'Ldies pauses mandatory interaction between BCE staff, experience
,--

I _4ites, and students. Another explanation is that AEL/EBCE staff,have

, ...`.!. , ..
.

.

not yet' sufficiently recognized the demand for extensive communications

with all, groups.

ns t rumor:Its

It aptedrs that the instruments being Osed to 'assess the summative

hypotheses are independent in terms of the information which each

elicits. A factor analysis was used to determine the amount of overlap

between sUmmative evaluation instruments. On the basis of the analysisl

the aggregated pre-test data clustered into eight factors, each factor

relating to'a specific instrument. Tt can; therefore, be concluded

that,the nuMber'of instruments used in testing cannot be reduced on the

?grounds of overlap and reCundancy.

#1
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E. Elements of Program Operation

Certain elements of the AEL/ElICE Program are now stable.

It appears that the process for site analysis and the

r---rivvelOpment of Experience Site 'Learning Guides can

,be implemented iluccessfully.

2. It appears that the process which been designed

to deliver instruction has stabilized. The instructional pro-

ducts have not been yet evaluated, however,.

2

3, It appears that the process used fof the third

recruitment can be used successfully. It has not

been fully evaluated, -but preliminary data support

this conclusion.

III. RECOMMENDATIONS AND RELEVANT PROGRAM ACTIONS

This part of the formative evaluation section lists the recom-\

mendations and relevant program actions. There is no implication that'

the formative evaluation recommendations caused program actions. The

process.is.iiiterartive in nature; in fact, the action taken by the, A
,z

staff n'iay have Preeded the initial recommendation by evaluation.
, .

Recommendations:

A., Attitudes -toward EBCE should' A.1. Do further testing on attitudes

be re-examined to determine ,,toward EBCE.

Actions:

I

.

if the positive findingS A.2. Provide results of testing to

°result from,experimenta con--

-

ditions or thie.program.

Stabilization Management Team
,

for deciskons'on program devel-

opment.

00?



Recommendations: Actions:'

ti

B. A study of existing differ-
,.

ences between EBCE students

and other comparison groups

shotild be re-examined when

analyzing post-test results.

C. Research questions about

u.

E.

diffprences in student groups

should be re-examined
42

Communication between AEL/

EBCE staff and all target

group should be re- examined-.

Additional analysison aggre-

gate _ r'. .post -test data should t)e
. .

.
1

,done to determine, if instru-

Arts remain mutually. exclu-

*

A.3. DOcument decisions..

A.4. Evaluate decisidn

t t
B.1. Inform.Stabilization Mipage-r

.

ment Team-of differenceS

between groups...
a

B.2. -'Design data strategy. for

post -test data.

, f

B.3.' Report findings to S,tabilliza-

tion Management Team.
A

B.4. Report findings to NIE-

C.1. Design evaluation scheme

for testing hypdtheses associated

with each question.

C.2. Report findings to Stabilization'

Management Team.

D.1. Inform Stabilization M nagement

Team of the problem pf communi-'

cation.

1).2. Design strategy to solve

problem.

D. 3. -Evalite-solution(s) to probleM.

E.1. Re-PeO dis7

cussed in slallative evaluation

section.

E.2.: Report findings.

!L 76

-
111



Recommendations:

F. -The_proCessiforAlelivering

, instruction ,should,

.<4

Report findings of/analysis-

ftabilization-Management /

Teariv.

4

lyzectolk-a toict i !lupus basis.

-/ .

G. The products for delivepring G.1. Design product

A

instruction should be scheme.

evaluated. G.2.

Continue formative evaluation

of processes.

F,3. Report additional findips

tb Stabilization Management

Team.

F.4. Document decision.

F.5. Evaluate decision outcomes.

A

<°, .

.

4

a -

.0

evaluation_

Evaluate products.

Report findings Of---6Valu#tion

to Stabilization Management

Atm.

G:4. Documelltdectsions.

G.5, Evaluate-decision outcomes
.;

te,

,
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P. 0. BOX 1348
CHARLESTON, WEST VIRGINIA 25325
304/344-8371

It a

December 17; 1973

9The Experience-Based Career Education program (the name was changed
from Employer.lBSsed to Experience-Based since you graduated) is Aneed
of information about the status of your career since you graduated from
the EBCE program.

I have enclosed a set of questionnaires to be filled out and .returned
tome in the fnclOsed envelope. Everyone should complete the white-'ques=,tionnaire firgt. Question- number 10 will provide directions on whom should
fill out the blue and the green questionnaire. If you feel either one is
appropriate for you, please fill it otk. We would appreciate it ifiyou
would return the enclosed questionnaires by January.10, 1974.

1
Also, any additional information you could give us pertaining to you

and/or EBCE would be greatly appreciates. If there is any.further informa-
tion which we might furnish you, we will be glad to be,of assistance.

Thank you fOr yo r
,

cooperation and if you have the opportunity, please
come and visit us at nytihe at*the EBCE site. We'are very much interegteda ,,

in sebing you and f' ding out that's happened to you.since EBCE graduation.
.

JHS/mjr

Enclosures

ti

Sincerely,
4

James H. ,Sanders

EBCE Evaluation Specialist,

4

b.
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NAME

EBCE Graduate Questionnaire

PRESENT ADDRESS

DATE

SEX: M

.

PERMANENT ADDRESS

.

1. Marital Status

Siiple
Engaged
Married
Married, Separated
Divorced
Other

2. Howmany,full time jobs have you had?

None
One

Two

Three
Four or More

3. , With whoM do you live?

4.

Parents
Relatives
Friend(s)
Alone
Husband or Wife
Other

How often liave

Not old
Once
Twice

you voted

en ugh

.

in a public election?

Three or more times

5. Are ITt a volunteer worker for, organizations?

4

ro

)

Yes

No, but I'd like,to
Na

4

19 a,
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6. When yoU look back and ebmi5ard the course of your carer sd far
with people about your age, are yo(.. u: (chck. one) ,

. . . ... amuch less satisfied with your-career tan they,,are?

._.4.___.
somewhat less, satisfied with yourtcareer(Ehan they 'are?

k 4 T

about as satisfied with your career as they are?
somewhat more saasfied,with your c than they ar
such more satisfied with your eared]. ' n they are? /

«
0 ,.. ,,...0.

.

7. Whgn you compare, how the rost of yollr'career is likely to turn out wi,th'
P how the careers of people about, your age ate likely to turn out, rare.

you: (check one)

,

1

much less satisfied than
somewhat less satisfied?
abdUt as satisfied?
somewhat more,s,ftisfied?

much more satisfied than

they are?

' 8. The statements,below describe
Please circle the appropriate
each of these career achieveme

.
,

a. The certainty of my career goals.
b.410Whe achievement of my career

goals. , '.

c. The overcoming of difficulties
in my career. 1 2.

'd. The path I `have' followed toward
.

my career goals, 1 2 -3 4.
.e. The speed with which I have moved
J. .

toward my career Oals. 1 2 .3 .., .4
,

.9. The statements below are descriptive okvarious ways in thich the ESSE
,..,..\,

Program you participated in mkp or may not,have assisted youl. -Please
ci cle the appTopriate humber to show howItuch affect"the,EBCgrPrGgram

they'are?

diffeent
number to
nts..

Very

Dissatis-
d

9

types of dailper achievement:

show how,satiSfied you are =with

Somewhat ,

Dissatis- ,Spmewhat
fled Satisfied Satisfied

2. 3, '
4

3 4,

ee
Jbe 11 on you. ° ' "`t

' -

/

4
IStronglyP t- ,

.

a. EBCE helped prepare me for work:
b. ,,,EBCE helped f5repare for colgye.
c. EBCEhelped me becom a be ter.

person.
d., EBCE helped me develop my mind.
e. 'EBCE helped me in personal .

adjustment., .,

Agree Agree Disagree
-

4 1 3

1 3

2 3

2 m'Y 3

1 2

;

Strongly
Disachtp.

4.4

5)

4,1
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. - EBCE Graduafe. Employment Questionnaire
.. . . ,

.. - .
. ..

. -- ...- ., ......
.o------.._,.--. ...'....,....... ..

-', How *111 11 i mre. ao- urciiiroie ,hotrs- per ,we:o1:1 lave iNurheld since you
le'fttli7EBrgFrairam?-

6

None
full -t -imo job-f

jobs
3 or more 117time

2.°How closelydi your first job, after
(Check °rely one.)

.. 0-

(
I was employed in an occupation in which I E' eexprience4

:.
, I was employed in a'relatO occupation.

..
. ,I was employed in a completely diff ent occupation.

.

3. Did the EBCE program adequately pare you for your ilirst,job?
.

gradtlating relatelp5 your EBCxperience?

.4 yes

,4. What was your

ono

beginning hAixly wage on the firsiti-job you Ifad-after graduation?

$1:59 or less per hour
$1.60,to $1.994per hour'
$2.00 to $2.49yer,hour
$2.50 to $2.99 per hour
$3.,00to $3.99 per hour-
',$4.00 or more per hour

How did you get your first
u.l.

job afterTeavilig

I got .the job myself. '

My family or friends helre e get the job.
The,EBCF program helped ine get.the job.
An employment agency helped me 'get the job.

Other (specify), 't

tr

the EBCE program? (Check one):

as

6. What your present field 'of work?

,

. . _,..
What is your present job title ?.

.

...

7
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9. 'WI-tat :is. your--present hoUrly .wage?

or less per hour
to, $1.99 per hour-

$2:.49 per hour', .

'-$2:0-.to $2.99 per 'hour

$3.99 per hour
$4.00'or,more per hour

What is your main reason"for working?
°

Support self or family
Experience
To have a career
It's interesting
Other

oaf

11. Would you like to work at your present job 5 years f;rom now?'

Definitely
Probably
Uncertain

, Probably not
Definitely not

1.
12. How may hours do you work a week (average)? P./

yf

V1,1%21-4 hoUrs
9

5-10 hours
11-20-hOurs
210-30 hours

31240 hours
.over 40 hours

. wile; %r #,7

slc;

'13. How much difficulty did you'heve gettinqkw k?

17,No difficulty
Some difficulty

,Much difficulty*

14. 'Would you rather have some other jail?'

yes no
.11

?, If yes, what kind of jobwoud ydu prefer?

The same kind .of work, but, for a different kind of
A different kind of work.

I
4

employer. 't



i

3

15. Have 'there been any jobs you, tries for but didn't get?

If yes,- why-do you think yOu,did not get the job or jobs?
4

16. Below are listed some items describing various aspects of jobs. Please
circle for each item, the number that best describes how satisfied you are
with this; aspect of your present jOb.

1 = Very dic..satisfied

2 = Fairly dissatisfied
,'3 = Neither satisfied nor dissatisfied
4 Fairly sat.isFi'd
.5 = Very satisfied

NA j Not applicable

41;

a. Eatnings

b. The duties of the job-

c. Job -se curi ty &

d. Thev'Amount of responsibility I have

e., The amount of variety in my work

f.',The amount of prestige I have '

g. The degibe of difficulty of my work
--.

b. .The work

'

i. Opportunity' for itromotion or
advancement

4.'
., ,.

k3enefits (insurance/ sick pay-,

-penion plans, etC.)*

,

k, Opportunities t6 use my initiative'
dr judgment

'.
1. 00prtunities to use my knowle

9 and ability
Or

Very
Dissat.

Very
Sat.

Not
Applicable

1 2 3 4 5 NA

'1 2 3' 4 5 NA

1 3 4- NA

1 2 3 4 5 NA

1 2 3 4 5 NA

1 2 3 4 5 NA

.1 2 3 4 5 NA

,
1 , .2 3 4 5 NA,

1 2 3 4 5 NA

1 2 3 4 5 NA

1 Z 13 4 5 NA

1 2 3 4 NA

c't



17.

m. Opportunities t share interests with 1

those in my'lin of work
- -.

F .4

n. Getting along with fellow worker's 1

a,
o. Getting along with those under me, 1

p. Getting along with other people 1

,I meet in my work

q. The kind of supervisor I have-: 1
ti

r. Opportunities to manage or supervise 1

other people and activities

s. The degree to which my job enables ip. 1

, me to live the kind of life Iwant

t. Opportunities to benefit others' 1

thrbugh my work

o,
u. Physical working conditions

Opportunities to be creative and '1

inventive

w.' Opportunities to do a good, job .1'

3. My skill at working with people 1,,

What-specific things about the EBCEprogram hays,
to you in your present job?

2 3 4 5

2 3 43 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4. 5

2 3 4 5

2 3 4 5

2 4' 5

2 3 4 5

2 3 4 5

2 3 4 5

you found to e

NA

NA
%

NA

NA

NA

NA

' NA.

NA

NA

NA

NA

t14,0 most

P-

'11( Based on yOlir experiences, what sugqestions do you have for improving the
EBCE program? .

(1.
Via

1 9N AEL/AS/12-15-73



EBCE Post High School Training Questionnair

1. What type of training program are you now participating in? (Check one)

t 4-Year college or university
Junior or community college
Vocational or technical school
Buginess school
Trade school
Other (specify)

2. Wh't is the main training program you plan to complete? (Check one)

.4

Some college
JuniorJunior or -community college

Vocational or technical school
Ttade or buhincs school
4-Year'col1eg
Master's e for 5 -year program)
Doctor's Degre (or 7 year program) -
Other (specify)

3. How much difficulty d, you have in getting'in the school?

.None Some- A Great Deal

If you marked Some or A Great Deal, would you briefly explain.
Nk

4

4. What isyoUr main reason for going to school? (Check one)
.

To pursue a chosen career
__To find a career

Could not find workPm°'

Did. not know what else to do
Parent- or friends pressure
Other (specify) .

5. How well dtd.the EBCE program prepare you for your training program?
A144

Very"helpful
Somewhat helpful
Not helpful,

t

15.' -What caer. area are you ,now pursuing?

None
-

Specifib)d-career (explain)
)

144



'2
4

7. What aspects of the EBCE program were particularly useful or hel4ful to you
in your training program?

.

:,,
, . . .-.

AS

1
8. What more would you have liked to have received from the EBCE program to better
,, assist you in your present training program?

S
4. . 9. What changes would you recommend, 11,made to improve the .EBCE prograM?

1

.

r

4

r.4
4. 4t

,

2 () AEL/JHEXI2-.15-73
.) .
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4111 A

Student OpiniontSurvey

This survey'is meant to give you an opportUnity to express your opinions

a
about the Career Education Program 'you have been participating in. Most

of the questions arc to be answered on a. scale of nunibefs from(I)toa' The

. words at the top and bottom of each set of questions tell you what the numbers.

mean. A(I)may mean something like"Definitely No"; if you feel very strongly

that the answer to the question is NO, thrl you should circle theg: Agmay
O

mean "Definitely Yes"; if you feel verj strongly that the answer is YES,

then you"should circle, the(). The numbers in between (2,3,4) mean that your

opinion is neither "Definitely No" nor "Definitely Ye';",bbut someWhere between

them. You should circle the number thdt is closest to your real opinion.of

what the questiori is asking about. Some scales have different words, but
o

they always woyk the same. Read the words above and below the numbers so

you-know what the numbers mean. Read the questions carefully, and circle the

number Which is the closest to your opinion. There are no right-or wrong

answers; your thoughts and feelings are the important things in this survey.

6he answers students give will be used to heip.detkrmine haw well the program

is {doing how and to iruprove it in-the future. Remember to circle a numbe

answer each item. If you have any questions'uhile,you're completing
o

vey, just a"-fio. assistance.

S. m

.2afr-L



Q

. PLEASE CIRCLE ONE NUMBER FOR EACH QUESTION

*

1: Have you liked attending the Career
Education Program?

. 2. If. You had it to do over again, do you
think you would decide to participate
in the Career Education Program?

3. Have the activities available in the
Career Education Program been interes-
ting to you?

4. 'In' the Career Education Proqram)have
you felt that you could progress at
your own rate?

5. Hdveyou seen much of a relationship
between your activities in the. learning
center and the cdreers yob have learned
about?t

A

6. Do7you get enough feedback about how
.weli you are doing in the program?

7. Have you had enough choice in dediding
the amount of time you spend at ployer
sites? a

8. Have you had enough choice in deciding
the amount of 'tiive you spend in learning
academic subject?

9. HaVe yollekadeciough choice in deciding
what yo, do at employer/resource sites?

10. Have you had eno0ch choice in selecting
the types of empI yer/tesourde sit
you visit?

11. bO,most people receive much satisfaction
from their work? .

12: Do you think that if a person works
r"..hard enough, he can achieve anything?

.

/

Definitely
No

Definitely
Yes

1 2 3 4 5

1 2 3 4 5

2' 3 4 5

1 2 34ip 4 5

2 3 , 4 5

\

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 5

, 1 2 3 4 '5

1 2 4 5

Definitely,
.NO

Definitely.
Yes .

PLEASE CIRCLE ONE NUCIBER FOR EACH QUESTION



PLEASE CIRCLE ONE NUMBER FOR EACH QUESTION ,

4

13. Do you think. that the main reason a
person works i4 to earn enough money'
to live?

14. In general, are you looking forward-tb
working in a job?

15. Do you think you have much choice of
occupations?

16. In general, wereithe employer/resource
personnel involved in the Career
EducaXion Program aware of your needs
and interests?

17. In general, at employer/resource sites
did you get to actually do things,
rather than just listen?

In'general, have the employer/resource,
sites you've visited been interested
in the Career Education Program?

19. In general, have 'you felt welcome at
the employer/resource.sites?

20. Do most of the employer/resource sites
,you have worked with let you know how

.

you're prOgressinq?
, 7

21.° Throu4b, your expediences in the Career
Education Program have you learned a lot
about opportunities for the future?

22. Do you plan to get a secondary school
diploma?

23. Would you.say'the Career Education Program
has helped you form career plans?

24.. Mould you saS, you've learned a lot while
attending the, Career Education Program?,

Definitely
N?

1 3

1 2 3

1 2 3

1 2 3

1 .

' 2 3

1 .2 3

1 2 3-

2 3

3

t.

Definitely
No

3

Definitely
Yes

4 :5

4 5

4, 5

-

4

4

4

?

4 5

0

4 5

n°

4 5

4 5

4

,

5 '

4- , 5

DefiAitelY
Yet

PLEASE CIRCLE ONE NUMBER' FOR E10E1 QUESTION'
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.e.

i

4

i

q'

c

k-PLEASE CI= 0:T. NUMBER roR EAttli QUESTION

i.b

25.

26.

27.'

28.

29.

How well organized fld\coordinated

do you thank the Career Education.
Program has been? 4r4'1,.

How would you rate;the.generaf ''.
quality of the Carder Education
Program staff?

HoW would Yourate the personal
counseling available in the
Career-Education Program?

How would. you fate the career
counseling available. in the Career

Education Program?

How would you rate thekgeneral
*quality of the Career Education
Program cmployer/iesoOrcos you've
worked with?

Poor Excellent
4,4

e

1-

1

:1

1

2 .

2-

2
1

.
/

3

3

3

elf

1

5

4 .
0

5

4 5

..-

4 , 5

Poor EXCI4lent
.

s

30. How important'yas each df the.gollow-
ing factors in deciding to join the
Carper-,Education Program?

k
a.. J-wantedmore freedom/independence

b. 44I wanted til0 choose my awn learning

style .

I w4ntQd.to learn:about careers'

d. I didn't like my4revious school
-

e. I wanted to prepare for a job*

f. I was, bored with sch061,

ge. .1 heard the. Career Educaiton Program

was easy

'Other (specify)

No,t at, a-1.1,4*

,Irrportant%?

: 2

2

' 2

1.," 2 .

i ,2

0

o
1

.

Mt

e .

Admmely
. Important

,

.

0*,

3< .4 5 ....

3 5 ..
; "

f.
" ;4 , 5

3 4
.

. 5

3 4 - 5 , .

3 4 3

3 4 +.;$
44, 4, -

3. -4, s,

Not at -al Tkt,remely:.

Impo;tan rtant'°7' ds
PLEA. SE CIRrr,17, ONE, PRIMER FOR E71.C11 QUESTION

O

41 I

a-
o 0

.

4

A



PI,F.A.S1:: CIRCLE ONE 'NUMAER FOR EACH QUESTION

31. In canparispn with regular schools,
how much opportunity did the Career'
Education Program providg4you for
learning about occupations?

32. In comparison with regular schOols,
how much opportunity did the Career
Education Program provid4you.for
general learning?

33. In comparison with past experiences in
regular.'schools, haw motivated are you
to leath in the, Career Education Pro-
gram?

I

About
Much
Less

'the

Same
I

Much'

lkflotp'

1
)

1 2 3
. .

A .5

1 2 3 4. 5

1 2 3 4 5

Kich About Muth
Lesi -, the More -

Sana'

1

34. During this school.year have you worked outside of home for money?
.

a. No

b. E3 Yes, less than 10 hours a week

c.. Yes, between-.10 and 26 "hoursra week'
;

,,

d. Yes,"between. 20 and 30 hours a week.

e. *ries, more than 30 hour's a week
.

e/,

35. 'f you hay6 an outside jar, dOes'it interfere with anything listed belcw?.'..'

don't have an outside job

= i.
' b. My job doesn't interfere with any other activities

, c. It interferes with my school work . -C' 1.. ..(1

, %
; 1,1 ! ii

d. It ihterferds with my social life.
,I1

t

7

fi
, i " 1 . r;

e. It interferes witti_my extracurricular activities i:
i

1' f .
Y I i '.°`

i _ i .; !'

IV ;44 i 1 4

36- What changes, if any, would you like to see in the. Career E4ucatiO0*raM?



, ,

37. Below afe,14.1clf.e.,"1k(Fr.7";'i''10-1 ssibl Ty.11,eg.,,fox .4-2tUdent to learn..., . '' /y f4 W 44.1 k.
r

,o

I I o,V yo'tA.--,- I.

,

p: Communicate with 15t11b1 in a
. .

1
.mature Nvay

f. Be aware of 'more carper.
opportunities; .

.

b. ,Evilute their own-Work"
- , -

,

/
. 1

b4s(e''acadcplic
/4 Pr

/./., ri r : - i
, . i . 1 ,

thiough andysolvb problems -

.i /,/" :::. ' II 1

I. .j 1110..v,e-a positive attitude toward ,S,Cl.f.
, ,

,/. / 4 . / ./ . / .,

v. r
tk7 ,l'iliav,V apositj c,!.att

t
itude teward/ Work ,,.

'f" .(1' ';i ,' /..4, , ..,.
,.

.- 1 4

:13U : ' ',JI:aN'C' a'p6,slitive attitude toward ;-.,
. 47- , - ,; - ,:learningi , ", t_ /

, -.., .
., ! , / i .. .. : ..

a:,, Prepare" for ,fUrtlicr cducatiCiv
i(./ / /

. / .., ,
!,,,,o1 ;Improve intemersOnar and social

tx. i / /i .skills,t" e_. 'A
4. 4$

p. Other Ica
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February 14, 1974
. A

'

Oo:,
has now participated in the' EBCE program for rover one semester.r, f ,. Although you received a simi/lar questionnaire A1.1pUt six months ago, it

is extremely' important that we receive some additional information from
., -"." ;. yGiu concerning your thought.; and 'attitudes toward" tho EncE program. This

.51.:,..,.1 ,,second questionnairere will 1 Ix. u:ed by similar proje-pts throughout the country.
/ ' ',.YOur responses -are therefore an important parl of ,4, national attempt to., ;tva:fuate the EBCE project. { A ' ,.. . , -

A ' ' '. , '
.,/ .,,!:'Xour response will be carefully coded so that .Copf identiality will be

13Aowrved;-.' Nohe ?f the teachers or administrators of the EBCE prograin
4,43:see 16.1,1-,Cwiesfionzia ire . They will see a sumrnary-' roport of all' the
t 91.1e4Iionnal'i-es.. s, ,..- ,

''. i.';., i ,.... i
t

`,.I - , .,

1 ' %I. r7911 1-1:aW a-ny questions or concerns about any oft, the items, pleasec"felelf it- O'to con tact.. me al 344-8371. , Please return the guestionnaire, in
tfile4;enqlefked.-env'e.,06 by Febrpry 22. ,.e :, ; ..x:

.--'f . Tha$4)C,y0u for '-

again taking your valuable time to as sist us in
and..rprovaticiz pie Etc tVprog r am .

. .4 .- .t /

7MS /mjr

A

IA At' (' -' ,
"

Sincerely,

James- II. SanderAi
Evaluation rIecialii:t

......,.
. ,,,,?.,,/,-. "1"'; .- --.. '

Enclosures ,,---a...-?'''
f-,,,,,, ... .-..---,...; 4 '` Iir.=r.""' t --,./-,.- 4H.'..

/. ' '... {.-"; ..'.4.,,, l's
...'

'r . r
1,

....1 .: * '

evaluating
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Parent Opinion Survey

Thissurvey is meant to give you an opportunity to express your

opinions about the Career Education PrograM your son oil daughter has been
.go.

participating in. Most of the questiOns are to be answered on a scale of

numbers fromOto The phrases at the top and bottom of each Set of

questions indicate what the-scale means. - A @may mean something like

"Definitely No"; i£ you feel strongly that' the answer to the question is

No, then you Should circle they Ag may mean "Definitely Yes"; if you

feel strongly that the answer is Yets,Ithen:you_should circle the S® Thj

numbers in between (2, 3, 4) indicate an opinion somewhere in between

"Definitely No" and "Definitely Yes". Somg scales have different phrases,

- but they all work 'Ule same way.

Read the phrase above the numbers so you know what the scale teens,

then read each question, and circle the number which is 'closest to your

opinion:,There are no right or wrong answers; your thoughts and feelings

are the important 'things 'in-.this survey. . The answers parents give will

help determine how well the program Ls doing now and improve it in the

future. Remember to circle a number for each item. Thank you for taking

the Life to fill out this survey.

r I -

I

21 0
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2

Career Education Program

Parent Opinion Survey

4

4 A

r

1. How.wels1 does the Career Education Program compare overall with thaipast
school experiences of your daughter or son?

.
t Much Much

/ , Worse Better,

1 , 2 3 4 5

i

2. .If you had it to do over again, would you want your son or daughter to,
participate 'in the Career Education Program?

Definitely
NO

Definitely
YES

1 2 3 =4 5

.. . .
How well do yOu:think your son or daughte likes the Career Education
Progrdm compared With past school experie ces?

Much : Much
Worse \

. ,. .
. Better

A i 2 3
,

4 5
sl

\

.\..t \

4. What do you think are the greatest weaknesses of the Career Education
"Program?

I

5. What do you think are the greatest strengths o the Career Education
Program?

4

211



2.

6. Have You rece ved,enough information about youeson'sor daughter's
progress in e' Career Education Program?

Ni-

5

7.

8:

10.1"

1

2 3

"I

.1

11

(

.1!

ij

Definitely
NO

1

Definitely
YES

2 3 4 5

In comp son with regular schools how much Opportunity aid the Career.
EducatiOn Program provide your daughter or son for learning about
occupati ns?

Much

Less
Much
More

.1 2 3 5

What effect, if any, has the Career Education Program had on helping your
son or daughter form career plans?

Definitely
Bad

Definitely

Good

1 . 2 3 4 - 5

In cOMparispn with regular schools, how,much opportunity did the Career
Education Program provide your daughter or son for general learning?

Much About the Much
Less Same

1 2 3 4 5

In comiArisdn with past experiences in regular schools, how motivated is
youridaughter or son to learn in.the Career Education Programl

,

Much About the Much

,
Less Same More

:

-
_1i

Jr.

s
lo

How w ti.d you rate the approaches, to l&rning used in the Career Educa-
tion rigram?

Poor
,

Excellent.

vgt 2. 3 4 5

7

c

21 2



a

a
4

What positive gnges have yoU noticed in your son or daughter that might
be a. result of articipation in the Career Education Program?

>4-

13. What negative changes have you noticed in ypur son or daughter that might
be a result of participation in'the Career Education Program?

14. How often does your son or daughter talk to you about what's going on in
the Career Education Program?

Almost

Never

1 2

z
Almost
Daily

4 5

15. About how often have you had any contact with any Career Education Program
staff members?

Almost

Never

1._

4.4

Very"

Frequently

2 3 4 '51

16. How many meetings have you attended uring: this school year where other
parents of Career Education stbignts ere present?

None 1 2

17. How would you rate the general quality
staff?

1

Poor

3 4 or More
a

0(

the Career Education' Program

Excellent`

3 r" 4 5

4.

21 !1'



SC

18. How would you rate the lausinesor community resources availablein,
the Career' Education Program? . I

, -....

`,.

Poor Excellent'

1 2 3 4

. /
19. How would you rate your Overall relationship wit4 the staff of the\

CareerEducatiOnProgram?

, Poor

2 3 , 4

Excellent

4

20. How would you rate the enthu iasm of the Career Education Program stiff?

t .1
Poor Excellent

1 3 4

'21. What do you thinkof,the oOcupational.plans of your daughte.r or son?

-"--ea. 0 There. aren't any firm plans yet.
-

b. D The plans should be changed.

c. [:) The P?Ins seem to be good.

.
i

, d. El We 'haven't ready had a chance to discuss the
.,1,..

22: What do .you think your-son or daughter will,be doing
school?

#3 4

a. 0 Working,

b. 0 Attending some kind of college

c. El Going to a business or ,trade school

d."ra Military

e. Other (please specify)

r

1

plans.

a year after high

214
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\

23' Below are listed areas of sible importance for a student to learn.- 0

,. termsz
° Pleage rate each in_ terms how important your feel itis for a student

0 A
4 ,,ei i6slearn, and how well you, el the program is accomplishing each.

,

4

t.)

t

.oSetudents learn to:

,
4 a. Perform specific

. _

b. Be punctual and Organize tlAeir

c. Assume responsilyility for themselVeS

d. Make decisions and follow throu

ComTunicate .with others in a
mature. way ,

Da

d

occupational skips

f. _Ere: aware' of morel career

dbpOituni'ties

d
a g, 'Work with others

,,h. Evaluate he*k4own work

is ''oPerform basic a adeinic

j. 'Think, through and" solve problems
r

lb.

:k. Have apositive attitude toward self

a. Have a positive attitude toward work
.4

-In. Ha?y'e e positive attitude toward
le4rning .

n. Prepare ,for curtha' education
9

.. .

o. Improve- interpersonal and socialr .s1411s "
'1 Other (please specif0,

How'Important Dq 4
You Fdel This
Learning Is? ,

Not
Impor-

tant

1 2

1 2

1 2

1 2

1. 2

3

.3

3

3

3

Highly
,Impor-

tart

4 5

4 5

4 5

4 5

4 .5

1 2 3 4 5.

.41

1 2 3 4 5

1 2 3 4

1 .2 3 '4 5

1 2 3 4 5

1 2 3 4 5

1 3 4 5

1 4' 5

1 2 3 4 5

1 2 3 4 .5

1 2 4 5

I

HAJ Effective
1('ou Feel ,the

.Project Has Been
In Accomplishing,
Whis' Leaining?
Not
Effec-
tive

1

1 2

1 2

1 2-

3,

ighly
' Effec-

tive

4 5

4 5

4 5

4 5

1 2 i3 4 5

1 2 3 4 5
(

1 . 2 3 4 5

.-1 2 le 4 5

.1 2 ,3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 L3 4,

.100.2 1.3, 4 5

1 2 3 4

1 2 ( 3 4 5

1 4 5

21 S



lkam?24. Bow did you firSt hear about the Career Education Pr o

45. What kinds of students do you think benefit most from Career Edtication
Program?

r

' .

4.1
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P. b. BOX 1348,,
CHARLESTON, WEST VIRGINIA 25325
304/344-8371

February.20,'1974

14

%"'

Your organization, has been most helpf91,to the Experience-Based Career.
Education (EBCE) program by contributing time'add resources, thus providing
ourstudentswith an opportunity to learn. It O'extremely important that
we find out what you or.your,associates who work With our,'students think
about the EBCE program. A questionnaire was developed to help us to obtain

*some of this needed information.
/

.

I have enclosed copies of this questionnaire and cover letter with return
envelopes: I would like youto pass them on

students
those people in your Organiza-

tion who have worked most directly with our tudents Suring the. current s0Aool
year. o

I would like to assure you that the information obtkned from this ques-

tionnaire will remain confidential and will not'be seen by anyone except the
evaluation personnel in the°EBCE project. Printed' reports of the data will
contain'only summary ir4Ormation and will not contain specific names of -

individuals or.organizations.

If there are any questions about the procedures or any or the items on the
questionnaire, please feel 4ee to call me at. 344.-8371. f will be glad to pro-
vide you with additional copies of the quO'tionnaire,if you so desire. I would
appreciate It if the completed questionnaires were returned to me by February 27:

0

Thank you for taking your v ble time'to provide us with this Most helpful
(--/\information.

tS

Enclosures

Sincerely,

James H. Sanders
Evaluation Specialist

.74

gP

' 4



/

4..

L

. "
t - ,

eta ...II,

. e'. ; $ vi,
0,

it X
.5

8, V.P. I.

Z.

.

AR V ir l
.

-,

.5..0g@
a

r(. M

k.

,

A t . 8..

a 463v., BOX,1318
, ' -

- . 1 . 'A .
CFMRLESTON, WEST V1R.

i
1\1/'253 5 6 :

,?

.

304/344-837j, ' : ,,-'
,.

- ,
. J

February 20,1974
-fc`

o

G140EV9. 0
.

. t t

l',...,
.. ''d

:,Dear Resource. .Pp on:

:1.,
r .'

.,. 4" ,
The Experienc -Based Career Educat4on (E' ICE) program needt;-information

about various aspec , of your-invVolvement'with EBCE students. This inforina

tion'will be used no' only for'revising the program'according to your comments
butalso the informal on will.be used for a national study in Career Education.
The entlosedquestionn ire was designed to obtain the needed information.

.- . , - ..
'

remain
. .

. . ,

The information obtained from this questionhafre will reman codfidential
and will not 14 seen by'anyone except evaluation perionn'elyithinthe EBCE 4

0 -

project., Printed reports-of the data will contain only summary information
and will contain neitherspecific..nares of individuals noriorganizatiops. 4

1 - :

't4

64
$

Career EduCation P,e0grami:(CEP) - This is the term used in the
- . , e, 0 -

q4estionnairetorefer to the Expeeience-teased Career,
Edmoation$rogram which is funded by the NationajoInsti-

Ltute of Education ,and being de4elopein'tpeghkrlesbon.
area by the App.ilach.4 Educati&all.aboratory,,Inc. ' You

.will probably recogneze the program as the EBCE program,
i

Company4- Th%Career tducation Brograihs_throughouf the country
are utilizingikrariCus types of commnnity,resourcvs. Tn

this questionnaire any cooperating comneunity tirganization,
whether it'isia labor orgaeization,'a'business., or an.
educati;nal facility, will be identified by the :term
corpany dk site.

-
Site's Same as company.

0.

1$5

t

NN
/

-

1 .

4

AT"- r$,
$' $

.

I .

O

a o

.111V
P a t

t

I !.



1'

2.'6

Level'I, II; III

Level I is entitled Career Explorat n in the Charleston
area EBCE program. It is best de ribed as that time
in which the studentfirst looks at a career area or job.

Level II is entitled Career'Investigation in the Charles7
ton area MICE program. It As best described as that
Period of time after the student has explored a job site
and is interested in another, more in-depth look at the

.

- career area.

Level Iii is entit,j,ed Career Specialization Planning.in,
the Charleston area4EBCE program., It is best described
as that peridd:of '5MMeifollowing Career Investigation

-

'.41 when the student has, at least temporarily, decided on
a chosen career and is after some specialized training
or instructions in the career area or jOb.

If, on items 2 and 3, you have no idea which level the students were on,
assume the students were.on Level' III *1*

Please feel free to contact me at 344-8371 if you have a question about
the questionnaire or, any of the items. Please return this questionnaire in _

the enclosed envelope by February 27, 1974.

Thank you very much for takintj your valuable time to provide us with
this most helpful information.

'-

Enclosure

its

Ife

VIcerely yours, /

/2/.

, .James .fl. Sanders

Evaluation Specialist

I

O

4
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1,.. ;if

Name of respondent

Employer Questionnaire

Title of respondent

Name of company

Type of company

Address of company

Number of employees in the
r.f . 4.... :1":.4.

NdMfier 1:4 4m406yeeg."--at the

'661..t)V-Y*e.

!1.1& r,

explAirience sitt

',,kengthof time respondent has been participating with the Career Education Program

. /

When the student is at your site, approximately how-many hours
spend with a student? (Man hours.percweek)

';.Number of hours

2. ',Which' of the 6illowing silpportive services do you.
for the Career Education1Program (CEP) students ?.

t

V

Do

Do

,

Do you talk about activits at, your

Do you 'tutor in an academic area?

4

you'talk abdut job Opportunities?

you talk about the:students'. personal problems?

site?

do you typically

4.

(or,others at your site) proVide
Check each appropriate category.

?Level
I

Level Level
II III

Do you evaluate individual students'- assignments?

Do yoli assist` students in non-job related »a
0

DO you ',supervise students to perform a specific job-
related taSk at your site?

,

Do you help plan student assignments?.

Other '(specify)



r.;... - . ...:

: /T-- ; i ,...:. : ...., i,.. , <Ili.
;I'I., f J,,,-t,ii

' ,,, 1 ., i ,: ,.0

%.'
'

,,,,- . */ - '-r..7 ;.' 1
. . . . . -,, -..,P 3 . , 'HOy clo studei.lts,:tpend their time at-xonr site?. ' Indicate they approximate number

- T [/of biltir's "x teW-e'''Is:'' for' eadh categoiy.,Af . they are doing mote than one thing at, . ,the :same ,tilnef; Split the hourSi accordingly.
.. -,,'/ 1, 4 ."..., P__ ''... -,, tl

./.

-

..,%t %,./..v f'7.: ' . i'''`."' r .

..., . .......-,=., ....1.... , . _ -.L...7,-
.

Obieriing .site---aCti.vaties -- -4,7:

...a. G S 0*.

pe, ,, Or t : r

' ,

Hesearohing

,Actitiely, per f g site activities.1
.

with ;the

Talking-Vith other. site`'persornel.:';

Individuarstudy

....

Other (Spec i f y) v=.' .,...., ,
. ..-.----,----"

. 4 .T° \ ' .. , ,,,1 1, , .0\ . ...!,. s-..
-- -

with-How did'Iou 'become* involved with- the Career Ed'u-eaiori 'Program? Cheek

' IE,
,a

BCE
,_.

s:

,..

personnel contactedkme aboui-the-progiam..
....

-...11. - .

. .
-,";''A student 'talked to me, about the program._

Level Level Le el./. ,.. .

,.,
_...,, ......

I -I.1 k. -7 I. 7..-------
,

- .- -----..-,-.....--2,..._ --,-,,,. _____----
,---...,.,;---4-....=-__...,-_ .._!..:....,__-_;........_

.'......04-.- -....±.--...
.

.

;.' -

tiAnother -env].
.

_etalked to nie, about the program.-'
, . .

.... ' Companyjpersonneltalked- to me about the program., .
4 .

: Other lipeeify)`.:-

- ,

appropriate

4
r

s

# ,( ;
.T;

5. wIfy.dicf you 0ecdme -inydlved' with the 'Prcigram?

:

. / 7.!
,JJ -

dr the' Career Education Program staff pio.iide, you with enough
y-olf:Ft6 idixect student activities. at your

, \. .
no

:: /
I:4

I
;

F-ZYsjkllhpwered -no, what
.1 ' i <

14-

/

information wodlif,havellic-en
. ,

r. .

helpful?

information to help 1 -

-1

222



,','.....,..-:', -- 3 ----
.- - i - ,..., '--.1 --- :,::=;.-=___

,
,. . ,,,-.----

,..:. , t-----7.;'. Wog ld you recommendsge-another p44-on (po,.enial employer or. ,,, ,
'he/she also becoMe 4:k.,Z;lived with gar-eer-EduCation 'Program?

eryes ,,.,

8. Describe
Program students.

ft-

.-.why_

resource person) that

I

:'s- ',_ . t..
the-type of perSiany_ou think should i.,) involved with Career ,Educati,on

1`f.qt.'0.t

9. To what extent has the Career Eda-tion
A-items?

-;
i7e;:1;:-;c2tiality of work

,j...Perfavned by
-

Amount of work
performed by
regular employees

regular employees

b.

C. Company hiri
practices

d. CoMpan tr&ining
prace ces

T. 4 t, other tppssill:e
.

ter' ; I

No
Impact

rograM:had an impact on the following

N.
How Much Impact

'Some Much's Don't
,Impact Impact' Know

. \ .

04. t

lo

Value of Impact
Good Bad Don't

Impact Impact Know

!.%74-,-;\

v..\`:
.

10 In general, do you think the Career Educa:tion Program-students
.really interetbd in yclgr site? Circle, the
5 (definitely:yes).

;definctely-J
. 1r

*"N0

1. 2 3

I

apprippriate number

N
s \

1:1,

.., .
you lievb\-?q,Ised '-th -are
from I (dej.n-1,',tlely to`0,k

`.

<$.4.

t
.;4

1

22:Ci

Definitely
Yes

1. 5



XV:lif:gener19.,7 do yo pink the Career Education Program students you have worked with
e4IW intesested in the Career Education Program?-

;

7-::':.---.77-

'',..' Definitely . Definitely
, .1A,

q'S
t No Yes

\:-'.,, \ ; 1
,

2 3 4 5

1-:,

,\ 's'

... .112. \WDWAlave
employees at youf site reacted to participation in the Career Education

program? Check one.

Positive reaction
- Negative reaction

Mixed reaction

No reaction
Not applicable
Don't know

13.
,

In whatways (if any) have the employees at your site benefited? Check appropriate
r:esponS (si

-They haven't benefited
Ihcreased their awareness of youth---;--

t

..: Motivated the regular employees to further training
Reduced their workload

',eased interest in their own work
.,. 1 doA't know

.. -

. Other (please specify)
'A-:.

.

.N..

14. Do woujteceilie-adeepate feedback about what happens to the students after they aleave yoar site? Circle the apprOpriate number from 1 (never) to 5 (always).
..

- . ..,.-

44eve2e. Always.,

'-1'

r
......

2 3 4 5

15. Do you receive adeqUate feedback about the effectiveness of your work with
the students?

Never. Always

1'

:2 3 4

5'

16. How many 'times and wayi.have you communicated with staff during this school year?
Check as many as apply.

-

Almost every day

Once or twice a weekt.

Once or twice a month

, ...... , .....
Less than -once a year

Never

"
Individual Group
Meetihgs Meetings Telephone COrrespondence

11.

1.

22,4



'17. Below are listed several area of possible tmportande for a student to learn.
Please rate each in terms of how important you feel' it is for a student
to learn, and how well you feel, the program is accomplishing each.

Students learn to

b.

c.

d.

g

A

-i

Work with others

a. Perform
o
specific occupational skills

Be punctual and organize their time

Assume responsibility for themselves

Make decisions and follow through

. e. Communicate with others in a
mature way

f. Be aware of more career
opportunities

h. Evaluate their own work,

i. Perform basic ac4plemic skills

4,;*

Think through and solve problOs

k. Have a realistic attitude toward
self

1. Have a positive attitude toward
work

in, Have.a positive. attitude toward
learning

n. Prepare fOKfurher education

o. Improve ifiterpersonal and social
skills

p. :Other (please, specify)

How Important Do
You Feel This
Learning Is?

Not
Impor

,tant

2 3 4 5

1 2 3 4 5

1 2 3 4 5

1. 2 3 4 5

1 2 3' 4 5

1 '2 3 4 5

'1 2 3 . 4 5

1 2 3 4 5

1 2 3 4 5

1.: 2 3 4 5

1 2 3 4 -, 5

1

1 2 3 4

Highly
Impor-

tant

4 '5

(-1-- 2 ,3 4 5

1. 2 3 4 5

4.

1 2 3 4

How Effective Do
You Feel the Pro-
ject Has Been in

Accomplishing:
This Learning

Not
Effec-
tive'

1 2 3 4

1 2 3 4 5

1 2 3 4 5

'2 3 4 5 ,

- 2

2 4 3

2 3 4s 5J

3

2 3

2 3 4 5.

2 3 4

2 3

2\ 3

2/
2

Highly
Effec-
tive

5

4

4 5

3' 4 5

4 5

4 5

3 4, 5

4 5

4

4/5

225



18. Do you plan to continue participating in the Career Education Program?

Yes No Don't Know

r

19. What do ycu think are the greatest strengths of the Careei Education Program?

1

11

20.- Wh.h.t do yo think are the greatest weaknesses of the Career Education Program?
) ,

or_

21. That other comments or redo
like to make?

4.

ations about the Career Education Program would you

i:"

A

?



22. To what extent have you had to make dhaRges in your normal work habits to
accommodate the students?

46:

Specify:.

Seldom Often

1

2 3 4

Always

5

23. To what extent does_ working with students interfere
your job done?

any way with getting

Seldom Often Always
1 2' 3 4 5

24. To what extent are you willing to work with students next year if the Program
is continued?

Not at All
1 2

Moderately
3 4

Completely
5

25. Would you recommend to an associate that their agency become a member°of the
EBCE program?

Not at All Moderately
3 4

Completely
1 2 5 .

2 212
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Student Information Questionnaire

.

e

1

a

$

1

ti

tr

Appalachia Educational Laboratory, Inc.
Charleston, West Virginia

Septemlber 10, 1973 2 9



NAME

(

1. Are you:

2. Are

Male

Female

you:

F-1 White

f ,ED-Black

Oriental

ElSpanish DeScent (Chicano, Pu rto Rican, etc.)

JS

ElNative American

0 Other (specify)

.

3. What is your current grade ±ev 1 (as,'of September 1973)?

El 10th grade

>
r-1 11th grade\_)

. T-- 12th grade

4. What is your birth date?

4.1

MONTH

I

DAY YEAR

4



I

5. What is your father's highest level of formal education completed?

1::] None..

[l] Elementary School

High School Graduate . 41r

I-71 Some post:-secondary (for example,, some college, junior
business school, trade or technical school)

0 College graduate (four"year degree)

E...,Some High School

;

Li Some graduatework

Advanced degree (specify)
v

6. What is your mother s highest level of formal education completed?

,... -

.

None

0 Elementary School.

n

Some, High 5,7ho

High School Gr

:4ome postt-seco

business schoo

Ohlege gradua
1

Some graduate w

Advanced degree

1

duate

dary (for example, some college, junior college,
, trade or technical school)

e (four-year degree)

t



.

4
7. What are your -long -range goals?: Check only one.

0 1. CLERICAL such as bank teller, bookkeeper, secretary, typist, mail
carrier, ticket agent

2. CRAFTSMAN such as baker,' automobile mechanic,, Machinist, paint
plumber, telephone installer, carpenter.-

ui 3. FARMER, FARM MANAGER

%
1 j 4. HOMEMAKER OR HOUSEWIFE

(
..

.

Ei5. LABORER such as construction worker, car wash6r,-sanitary worker,
farm laborer .

6. MANAGER, ADMINISTRATOR such as sales manager, office manager, school,.
. adMinistrator, buyer, restaurant manager, government official

-
0

7. MILITARY such as career officer, enlisted man or woman in the-armed fords

1

1 8. OPERATIVE such as meat cutter; assembler; ,macftne operator; welder;
taxicab, bus, or truck driver;, gas station attendant

Li9. PROMSIONAL_such as accountant, artist, lergyMan, dentist, physician,
registered Arse, engineer,lawyer librarian, teacher, writer, scientist;
social worker, actor-, actress

-.

10. PROPRIETOR OR OWNER such as owner of a small business, contractor,
restaurant owner

11. PROTECTIVE SERVICE such as detec ti4b, policeman or guard,, sheriff,
fireman

.

s .

12. SALES such as salesman, sales clerk, advertising or insurance agent,
real estate broker! ..

.
'.....

. , .

13. SERVICE such as barber, beautician, practical rse, priVate household
worker,' janitor, waiter

.
/

.

, .0

1 14.c TECHNICAL such as draftsman, medical or dental technician, computer
programmer -,

0 15. OTHER (specify)
A ) iJ

It

.
Yj 1 16. DONS' KNOW s

-,

a.



' ,,
7 I.

0
......

4 %

7 7,

,
. 2g . .

:.,..../ . ... 0 .

to be, doihg on year" after completing high school? e --c...LL2--/-G '4

_ a 4 I ,
r

- .
.., , ..

,...,, .
..,,

6an apprenticeship or onrthe-job ataining program . ..-.

1 A ; a4

.. I...

regular military 'service or ,to a' service academy ....

...

ti

8. What dd'you expect

'L Workigg full-time

1---?Entering

DiGoing into

rt.

T .

Being a full-time homemaker

.f1 Attending a vocational, technical,Iade'or business school.

Talc' academic Courses at junior or community college'

FlTaking technical or vocational subjects

,
0,

10 <a -

at a junior or community corlege

F--1 Attending a four-year colleve or university 7

I 1 Working part-time

I'Other (travel, take a break, no pl4ps)

4

9. Whatlid your major field of study?,,

.f
General Curriculum

)

[71 VOCtional Education Curiyaluer

College Preparatory Cutriculum-

Other (specify)

V

e.

r

t

G

0

'r Y

0
07,

, e
r

..

j



.

Si C.

.1 J i

.
0 ,

0 .......-10. Under FATHER, circle the one number that beat describes the work clone;by your-----
father (or male gua'rdian), Under MOTHER, circle the one number .thO_beet:----
describes the work done by your mother (or female guardian). The-ptact job 6.

may not be, listed but circle the one that comes closest. If eitiwt of your -----"1.:
,parents is out of work, disabled, retired, or deceased, mark thehicand of ,-,-,=='' .7

work
.

41that he or she used to do.
. , .

4
. ,

.

.

(Circld'one number in inch columh.)

..
_

.
,,

-----

4wz Father Mother-

, .

CLERICAL such as bank teller, bookkeeper, secretary,
.

e- .

typist, mail carrier, ,ticket agent ,......za

CRAFTSMAN such as baker, automobile mechanic, machinists, r l-. 1,7

painter, plumber, telephone 'installer, carpenter...,1 ....0 02
,

V. ,
.

FARMER, FARM MANAGER 03,

HOMEMAKER OR HOUSEWIFE 04-z

LABORER such as construCtion worker, car Washer, sanitary.,----"-

:,05 05worker, farm laborer....

WOW

MAN GER, ADMINISTRATOR such as sales manager, officf.
ager, school adminis=trator, buyer, restaurant,
ager, government official

03

MILITARY such as career, fficer enlisted man or wp
41.%

in the armed; forces 0-7
7- *

.

-OPERATIVE such as*meat cutter; assembler; machine , 14.-- -----

. ,1,A .4......,
-------operator4 welder; taxicatu bus, or truk driver; gas ,--

°station attendant .....0,-- PS'
- -

3.
PROFESSIONAL such as accountant, artist, clergyman,

. dent' , physician, , registered nurse, engineer, --,---ast
k °_-----

--T _ 1 er, librarian, teacherriterscientist, social

1

-
worker,actor, actress

1

----PROPRIETOR OR OWNER such as owner of a small business
----

contractor, restaurant owner . 10

PROTECTIVE SERVICE such as detective, policeman or guard,
:.-------.. ..... - -

:-,-:-.."..,
.

-, -sheriff, fireman
f 11 .11 _ --,-....

.
-----z

SALES such as salesman, sales-le clerk, advertiSing or ,

insurancitagent, rearestate broker __,-..--1:-..12,.--.. .6 ---------7-,.
SERVICE such as barber, beautician, practical nurse/

private household worker, janitor, waiter 3 "13
,

TECHNICAL such as draftsman, medical or dental- '

technician, computer programmer 14. ,

.. .14

4 f

4

,
;-



". . \
'

1s
- - -

.

\
t.'

?-' e,

,

'-evfr

-

"; z,

.

,

.i"\
, 1 I* o

e II \ r

4/4

1. i ,..4

s /.r
/i ."---

4.-.i\ )4'. i'-::;.
1

,..
,c. 4.4 \

st5



:r

Poimative Evaluation Instrument Package
4'

. .

/instrument
Number

i .1

Ya;4 2

----,- ''. .-/-., estionniire ----' ----.--- .,...-----4 ,--'-
...,- ...,-. ... -

5---y ",,"- --' Tiaining.'6i.-Le-irnini coordinat'Ord - - ""--
- -. -- -. ---- -. -ferekitinnalToyditi;OrfentatiOri;/'-- .

Instrument Title Respondent
Subjects

1:

RYs

Participating Employer Questionnairej
.Non-participating Employer.
Recruitment Orientation Questionnare

. .
vCredit and Grading Questionnaire-

Profile- and- Dsoriptor-- aplate

. -- .,----:*;*',,..,......7-9--,-- ---- -'*----Kecigit41;ritp-I'QiiaitfkoatiSns & Trianing-'4:7._:.., ' ; : ... - - --7' ("if *lac 1.s.- ''. - ..-_,...<.'--- -'"- ,,- .77---.:*:....4... .......4..--- . ot.7. i...... -_
, ,:...4., ,- . --- - - --bea7.455-Guide QtiestiOrinaire/' ,

...,-s.v...,, # 4

* "'1*#. . StU441- It Selection"..Qiy0,tioriniiire
'4117f.i.e.t.*', -A-1--- 1, .- -..f: '4\fc4,,..-:--..- tion-;Orf.iicipaeirig ,gtifdentWQuesti.cnnaire<

1b 44t- - . '''..A . '..' ...s . _..."-i 1:-."'' . / ..!:* -ft14 'b, v..:.r;:.'.:, Stlident!,.Dropout In ervieti iform ..i.,. ..,v,,..:, .. . .. 1.4....1 ''v.,:! -,',":' .. i15 ..,...,c., Student P,ro-g,ram.`DevelOinent,Interview
s .*.!'''i- -'-___0,,V, 21.*.- :___ Questionnaire'-_,_''' .117 ,,,..:.,.-InfoKuldit.Lon Sy,stem QueStionna.a.ke'

,...:. 3 ;?
18 ..

'Program For*, Effectiveness terview ....*,,:z
19 r,,earnin

,
Vities Int le*/?....

erception s ofs*}plo i.,-Site
Criterion Refere.'kce Test for
Site4Analysis .7.'1.- "' .'
Employer .Stud

. --
Carper_Exploratio Guide - Student
SialUation Fo

-.7_7'

,

t

V

Questionnaire
rience

(Titre)

-LC"s

Les

'LC' s

LC's

EBCE Students

Design Staff
Design Staff.
Selection -1'.F.
H,$-; 'Student samples

- ''`.''EBCE Withdtawals 7 J

EBCEr Students.:4-,i

EBCE Studente--'d"

EBCE Student4:.
rt-47:,,/

,

Site Analls1- eam

Experi e'vbites

LC's

LC's

esoure;'..kpiisOn.
z-

;
r

; r

1:

r

7".



A

FORMATIVE EVALUATION INSTRUMENT PACKAGE

INSTRUMENT NO .a.

Participating EMployer (1.a.)

Formattie; Questionnaire

Subjects and Sampling:

Administration Schedule:

Reliability: No studies

(i) Employers (20 - 25 randomly
(b) Non-participating employers
as'possible); (c) New sites

selected);::

(as many

(a) (b) ad libitum; (c) 1,ecruieiek
:t

:1 fr.

needed.

, -
Validity: ComPirison with other (informal) information; follow-up -,

. --
interview with selected respondents (if time permits). 1 ,' .

-

, . ...V"

To,Question4-In Part IV Of Plan: d, e.
:

4

r

-t<



#1.a. - PartitlIpating Employer'

1.' lame of Company

FormatiVe EvalnitiOn
12/12/737Hilderbrand,
Wardrop

... ,:,

2!..11 Address. -
4 :,

I

IA .

",1 3;,11 Name of Respondent
.-. :;, ;

0
n

r. !Title of Respondent
. :.

. : , ...

t...,._zit 5.:.:. ITelephone ....., 40 c
'1.....,:i

-.t 4:_;,-_
i .: BACKGHOUND.OF C ANY

..$ 11,./( ii

6. What, .b.re your main products or services?

J

7.

a. An independent company

c .

b. How many workers are employed by the company?

A divi n of a larger company

d /TACT WITH PROGRAM--

-41- Have

How many workers are employed by the division?

V
ucation program before?

...----- . --
you-firstabZUt this,

.- --
- -"---:'

'Pr gram represent wn-7;g:16,personally
,

%.:. e,-- (f_Plea: s associate, neighbor) ,

'1.6
___,..--- -c-:-- ------%--

-- ,
>4

ap representati not ' onallyil=//
1v,, / ________-------

e /
\-:;.,befor, ' ning progr
,...

,..,.

,.-------:--



,,'';; 4
b. NQ

.
i

'1

If yes, what? (Briefly explain)

O

e. Community mering at which pr gramwas discussed

f. Fnployer organization or professional organization

with which I am affiliated

g. Other (please specify)

9. Has your company ever been contacted regarding paKicipation in the

Experience-Based Career Education -Program?

a. Yes

b. No

If yes, was the information presented sufficet to,interest you

in participating as an employer site for the EBCF.Program?

Ar
a. Yes

b. No

10. Briefly describe the Feason(s) you agreed to participate in the

Experience-Based Career Edpcation Program.

,11: Is there any part of the EBC'E Program that does not function as

yoli thought it would?

a. Yeas

-2 ;14 .



t

12. To what extent haye you had Seldom Often Always

to make changes in your, normal 1. 2 3 4 5 6 7

work habits to accommodate

the students?

Specify:

13 To what extent does working

with students interfere in

any way with getting your

job done?

14. To what extent are you

will ing to-work with_

Seldom Often Always

1 3 11 5 6 7

Not at
all Moderately Completely

students next year if the 1 2 3. 4 5 6 7

Program is .continued? A

Descr1Cbe restrictions and 'qualifications:

40

15. Would yoU recommend to an Not at
4 all Moderately Completely

associate that their agency
I

-become eLmether of the 2 3 4 5 . 6 .7

o

-

WE Program?-`

cPlease rate'your response

1 2

on a'.1=7 scale.)

240
-r



S

1

a.

If affirmative, find out who and get information to contact them.

2,it 1

4

4



FORMATIVE EVALUATION INSTRUMENT PACKAGE

INSTRUMENT NO.: l.b.

Title: Nonparticipating Employer (l.b.)

Format: Questionnaire

c
Subjects*and Sampling: (a) Employers (20 - 25 randomly

(b) Non-participating employers
as possible);,

(c) New sites

selected);
(as many

,
Administration Schedule: (a) & (b) ad .ibitum; (c) When recruited,.

Reliability: No studies needed.
4

Validity: Comparison with other (informal) .information; follow-up
interview with selected respondents (if time permits).

Key To Questions In Part IV of_Plan: A-1-6, d, e.

1

a

Y



ob.

- Nonparticipating Employer°

1. Name of 'Company

2. Address,

t Formative EvaluatioiLr.f2e.
.12/12/73-Hilderbrand,
Wardrop

4

3 Name off' Respondent
/

4. 'Title af Respondent

5. Telephone

4

BACKGROUND OF COMJ'ANY

6.; What are your main, products or services?

7. Is this:

-

:
it

a., An independent company,

b. How many workers are employed by the company?

c.. A division of a larger company

,..,

d. How many workers-are employed by the- division?

. Briefly describe the reason(s) you decided not to participate in 't

,4

the Experience-Based Career Education Program:

_.#

9. If you never received information concerning the EBCE Program, would

you like to? -

0

a. Yes

b. , No



' 10. If yoli were contacted, why did your company decline to participate?

i
- Did' not.

Major Minor 'affect
Declined to Participate

,

Reason , Reason decisions
, .

Antivipatod complaints from

regular workers

b. Anticipated complaints

from customers

c. Anticipated problems

W*11.11 r.l.nden

d. AnLicipnLvd unkm problv=

e. 6.ograni vim! I d he Um

expensive

f. Program would b6 too
4

g.,

.time consuming

In, another program,

h. Other employers reported

unsatisfactory experiences.

(please explain)

°

Company about lo change

management

j. Other (please explain.

t

,( ) ( )

( ) ( )

)

) ( )

£-

4

ti

P
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FORMATIVE EVALUATION INSTRUMENT' PACKAGE

INSTRUMENT NO.: 2

iP #

Title: Recruitment and Orientation Questionnaire (Learning Coordinators)

0

Format: Questionnaire

*00,
Subjects and Sampling: Learning Coordipatos

AdministrationSchedule: immediately after orientation is completed.
.

, .

: e
Reliability: No studies needed. t

. 0
Validity: 'Compare with data from other sources students, Design staff)

Key To Questions In Part IV Of Plan:

ti

Nw

I

C-i-a; B=r-c, k

245. .

0

O

O



R

ti

I

411.

#2 - Recruitment and Orientation Questionnaire (Learning Coordinatoi-s)

Formative Evaluation.
...1 p1/12/73-Riilderbrand,e
Wardrop

1. HOw well do you think the materiaS used to recruit studen,

reflect the .naturc' and purpose of EBCE?

a b

Very Fairly
, Somewhat, Poorly, shou.lil

will well but could be changed
be improved

If you chose c or d, please, suggest changes: .)

* lE 1E 9f

The general sequence of activAtiv'dnring the orientation phtiSe,

is as fgeows:

'k

6 a

,
.

. . s t.
%

T..,.., a ..
.

2. P.4 t)ere otiivr aeti itiesmtich should be included? Yes , Noa
'-- ,

If

C

yes, specify / '

(.--.

C

\s

s

4 . , ', 2 dig itta" '1%.

/



'

Are there activities which should be deleted from thebrientaltior124'
0 Vie

Yes No,

I ,
If yes, specify:

A

4

;

-

"
4. Would you suggest any /changes in the sequencing. or orientation %

,
/ 0 0

)1 )
.0

activities? Yes No
.

I .

. . . .,

y.Tf yes, what changes?
A

) II -'

.)6 CIF

./d

,'
,

i- t.

One 'of,tile iTportanct.products :produced duriiti o dtation is '''`,

, ,
t *

'stutrent Program Profile. According to the ATP.L/EgoElmoael, the'.

1--"-i
Profile is bated on student needs an inte'retts°ad reflected 'n:'

,,-!. '-- .

... .. .

Diagnostic information .(skillsi '4;

. 0
-

.
. .

Expressions of interest . , g
.1. .

0, o ,

Meagures of aptitudes and abilities

TransCripts

")

4

-

.

,. 5. Do VII `eel you have all, the IntormatIon yOu needaboutteach,stu-
',/ 0. , '74 .

dent when you 'attempeto cotpletethe Profile? ' Yes 0 No

.V

Itrno,\please check thoSe items you are typically litckjngl''
Transcripts

k

0

'1V4! O

49.4

Diagnostic information (skills)
o

Knowledge.of-st:Udent interests,
,

InforMatio about aptitudes.and ati±lities
..

. - ..

Other informatio% n which "woulci:be- useful
'..-. ;

.

Please specify:114

1,or

11. 441..'1

- I
. 1 . '

P
)0'

A

4

410 Q , e r

--

..
v.

el



FORMATIVE EVALUATION INSTR

INSTRUMENT NO.: 3

..41
NT IACKAGE

4
4

v....A'
1 '''

. / U. .

"`
Title: Credit and_Crading Questionn, fro (Learning:Coo

Format: Questionnaire

Learning Co

6

Subjects and Sampling:
t

Administration Schedule:

("`

inators (All)

l'e)/73 and 3/1h
AV

Reliability:' No :A.udie:; heeded.

---

Va1tditi: Comparisona calosz-t.eapondents1 Itrmal_f_ollow -up with

selected respondents.

Key To Questions'In Part IV Of\ylati: D2 -1=g, h

2-

o

if'



s;

, .,.:1 ''' / '... r i, ; i ,. 1 s..`.1 :::4/7: I_ 7
W. i ',, < 1 ' 1 ../!:

#3-'.=: Credit and Grading Questi naire (Learning Coordinators) : i )- ---:.-7--

1,
t '

4.1.%, ,

ormativt. Evalna lop' ':, 1 IR

12/12/73=iilderbriart 9 ''i:.
A- I . 1 . ',

Ilardrop':...1% --,, f :

, e.--,

,i,..)

. .

1
AnApsportant part o f ail I,C ' s , duties is d stdrm i ning -t1 e credit' stu-

-, -:r i' ,, -i
1.
4 dht-c76.1.1-6.rn-by-s- essfully completing an activity.. Questio ts 1

.

, . .
,

r--- i ,,
. ; .. . 0.. . \

-A and' 2 deal*with this.\ task . - t 7:r .:7
\ '1

'',, ; . . 7. 17.: ,
-*:

1.. Are you aware of 4ny guiaefines for dcid*ng-
.4.'}
Lhe pointvals

of an activity? Yes No

If yes; how they?

41aP

If no,_do you think such guidelines would

'

2. Briefly, describe the criteria you use to-determine
.

activity can be worth".

at 'an .

7 .

"`-11

%

t :,
'...7, sz

' * * * %; !A '11
0' ::.7'r 1./

,
. .

ce a 'student has completed the ) speciff , iti y
4 '4 -t1.1. .- 0:,

, Y -. V' t%V",-
sheet, an LCinfiSt---determine how much credit should be gtnlvilt.';,Qu s-

''041,!:=
-,...

,
ns......./ , I t

i

,-"ivl. Wt'tio 3 - 5/relate to. this task.
\'11% ;.. V\4'

.-----------C-4-.
0 . - , .1..'

j, 3. Are ttere spec fie criteria for judging the adebv:0.cy of d'.t-,blident's'

7

performance? *s No (Tf no skip to Quciistion 5),



e the criteria:

t

t. a. Vlear

4

::; it 2, --- --- .

v.b. piffioult to ripply. /.r..:1: r..... L 3
, t. i ,Kno -i:- ' ,

.udents Elhknowk\to, students. , . 3
. :::' t:,:; .-- /-2 . .

A

"*:".;,''7, .-
.,,,,!-,.', :5,'.. iefly describe the criteria and procedures you use in deciding

,
,

-
,

. t

.,.

II
. 1 f;:how.much credit a completed activity ilall receive.

-* !;';' J1 ...

. l.... . -., .1. . ',*1*... I:
.... 4. ,,*11.

. 'INit. '....,:"-:
t A.-:1 .: '. ....- :: ,

rte`

/'..,

'1,// /
.

',I'
.,

,t1..,.'
1

. I l

5.
:asy, to apply

;

-

-

r

.at
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'S

3

FORMATIVE EVALUATION INSTRUMENT PACKAGE

TRUMENT NO.: h..

,1
Title: Program Profle and Descriptor Update Questionnaire-

Coortlinatorsr

Format:-:- Questionnaire

Subjects andSamplingr: Learning Coordinators (All)

Administration Schedu After weeks 9:18, and 27.

Reliability: No st dies needed.

t..

Validity: _Comparisons across respondents; follow=up with selected
respondents.

Key To Questions In Part ibr.Of Plan: D3-1-a

'a

, 1
2N1

,"
4 1,R

V
in-g

N



ForMative Ev ation, 4_-
12/12/73- der-brand,/
Ward'

,_.----

11/4 ofile and Descr.
....7

ionuairera( Learn

Coordinators

1. About how frequently (on th you review and update

N

the Student Program Pro ile?

2. What information do you use in updating the Profile? (Please

check all that apply)

0

Transcripts

Test !;ores

1;tudent expressed intecAts

Results of previous activities

Other (specify):

''.$""

3. Is there any information you do not have that you would find

41.

useful in updating the Profile? No Yes (specify)

About how frequently'do you prepare Uew program Area Descriptor's

for a .student?

2 2
I



4

5. What information dO ou use in updati

check all apply) .

Xranaotpt

Pro

Descriptor? (Please

Studen input (What kind?) (How obtained?)

Rec'sord student's past act, ivi ties/accomplistunents

in EMI.:

1 °

Other (sp'eci ) :

6. Is there any information you do not have that you would find useful

in updating the Descriptor? -No Yes (What?):

P

2NR

.

e

a



FORMATIVE EVALUATION.INSTRUMENT'PACKAGE

.INSTRUMENT N6::

Traini

ti

Of Learding Coordinators (Learning Coordinators)

Forma. Questionnaire

SUbjects ing: Learn' g-oordinators (All)

stration Schedule:

. .

-NO studies needed.

dity:- Comparisons with responses fgom Design Staff;
With selected respondents.

Key To Questions In Part IV Of
c:

Plan: D3-1-d

I

i'

I

4



FormativelVilUation
12/12/73-Hilderbrand;
Wardropft

II- Training of LC's (Learning Coordinators)

1

1. Im-preparation for assuming yo dutied,as aLearning Coordinator,
4 )

did you recetve.any specifi 'instruction or training in the

.following areas?

Yes Nc\

eaMM.111

t)

1. Philosophy, natlire, and operation of EiCE Program

Role of employer sites in EBCE

3. Pip-pose, relationships, and use, of the various

forms used in planning and monitoring students

4. Developing appropriate sequences of activities

in individualized instruction'

.5. Evaluatingstudent progress in individualized

instruction

6.. Writing behavioral objectives

2. Now go back through the Vies named in Question 1 and circle

.the numbers of those foe which you think LC's should receive

specific training.

3. Estimate the total number of hours of training you regeived.in

preparatipn'for assuming your duties as a Learning Coordinator.

st-

4: Did you receive any other training to prepare yoUto be a'Learning

.40
'Coordinator? No Yes (Specify, topics covered):,

2N5

'



51 What kind of training do you think a new Learning Coordinator

should receivd? Please indicate topics to be covered and give

a rough estimate, of the amount of time you think would be appro-
_

priate.',
1

.1

t

sow

5f;

1

I.
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FORMATIVE EVALUATION'INTRUMEld PACKAGE

.
,INSTRUMENT x9.: 6

:Title: Assessment of Students' Perceptions Tow rds Or eptation

Format: Questionnaire

'Subjects and Sampling: New students (All),

r.,

Administration Schedule: At..conclusion of orientation.

Reliability: No studies needed.
v.

*

ft

as.

t

o
t

Validity: Compare with data froth Learning Coordinators, Design staff.

-Key To QuestiOns In Part IV Of Plan: C-1-a,.i; D1-1-k

3
,



Formative Evaluation '

12/12/13-Hilderbrand,
Wardibp

- -§W
- Assessment of Students' Perceptions Towards Orientation

,o

1. Listed $elow are some of the objectives which the staff of this

project thought were important for orientation. In your bpinion

\
-

. did the staff accomplish their objectives? (Circle either yes or no)

Yes No

1. To give you a general overview of the purpose

and goals of the EBCE Program.

2. To introduce you to your Learning Coordinators

and other EBCE staff members and-to famillarie

you with the rp/e-these persons play in the total

s

EBCE-Progtam.

. To acquaint you with forms you will be dealing with

throliihout the school year', including Actiyity,

Program Area Descriptors, and EMploYer Site Selectiqp
),Of

Forms,-rind to provide informatidri that will enable

4

you to fill them out neatly and accurately.

.- -------,_
4. To give you a rough idea of the academic and careet

.

I./

education learning opportunities available to you
. ..

at
,2-3

employer'sites.
.10R.

.

To help you,make an informed decision regarding

whether or not you,wish to remain in,the*EBCE Prograh.

6. :to aid you in the solution of transportation problems..

7. To orient you to the types of opportunities available

. to you at emplOyersites and in.the World of Work..

;t-V;;i



F

1

ri,

2. BasedOn your knowledge of the Program, can you list kthree things

you particularly enjoy about the Progipm? Yes No

If yes, what are they

I

3 Can you think of three things you particularly diglike about the

Program? Yes No

If yes, what are they?
9

4. What are your feelings about the staff at this time? (Check the

appropriate answer)
0

(a) very good.

'(b) good

(c) fair

a

A

qi

(d) poor

(e) very pdonk,

a

5. Based_on your of the project, what would you Change?i-

Awould change:

2N9
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I

,.. '
.

r t ., il.i.Vt. \ . A

----.
, . -

. 1. , ...;,:,

.

,
,

.:,.

. .-.

6. H04 did you first find out about the Ekperibppe -Based Career.

.

.
?

Education Program? (Check a).]. that applyiJ,
....

04I received a letter about the program in the.,..mail. '

I picked up/wagiven a pamphlet about the Program at scho

I read the a& about the Program in the newspaper.

i I read an arficle which desdribed the Program/in the newspaper..Y a

. ( '1 heard about the Program on the radio on Station
/ ,

f .

I heard about the Program from my. High School Cpunselor.

, .

li_hetrd about the Program from a/friend who was in the
t

Program last year.,

,Iheard about the Program from a friend who had heard about-.4.

C it or read about,it.

.I heard about the Pfograin from. one of my parents or another
. )

i relative who had heard about it.or read about it.

I heard about the Program in an Assembly at school.4....
. .

y -7

.

I don't, remember how I found out about the Program.

Other

jiP
4, . t

In your op4nion, what is-the most efficient (best) way to let students

know about the EBCE Program?

f'

In your oPlnion,Idid,we-do a good job in describing the EBCE,Prograk

to tile publ1C? .(CheCk one)

C-

f____ Yes

J., No

F Ahykure,

......./-

What,improvement,s can we make in thisarea?
, -

4

2W) /
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tr

a

es No

A*,

A

,t .
.

7. Math Overview (circle-either Yes or No)Math

. . .

A. Did .you understand the inforrnotiori&esent d?
--. . '4k

,
A

8. Was the information,PresentA0o14r1O-P. - 7 -

. 0

e 1
k

.
. .

C. Was the person that presented the info t(ion prepared?-
. 4 ... - ...

4 0,1 4ft '
; V. . .

8. communicatTbn Overview?
.x

.

.

A. Did you' understand the informatibn pr
. ,

B.
C 0 ,

Was the information presented clear

!416 ' " . ' t.-:.
1 e

.C. 'Was the person.that presented,ther rmation prepared? ...,

sIVented? o

,

9. Natural Science OverVi'ew ,

P °
' . ('t

A. Did you understand the informa on'iirdeented? ., ..\:-
...

. !I -.7. '4,

C--.B. Was the informationpresented'ciearly?'' D
;

. ..

° - .

.'-,\

1% s ,
C., Was' the person that ,presented the information prepared?, .

.,--
. ,

10. St cial Studies fOverview i :

, :- ,
.b ; a '4..4.'4

t

-
e, ,

A. Di4:you understand the inforM4kon'pr.
..

(

'nformation p4esented'aearlY?

'

B. Was

C. Was ih presente

: 11. Career Education veview

O.

4 12. Exposure Tours

khe

ted?

ihforpg1On4prep'ared?-
.

.. a

A. , Did you understand the ,information preselyted?

/
B. Was the information. resented cleaill.y?%

Was the Aperson that presen ted the iqfprMation prepared? .

(a) Which tour was the mdk. irate
.

esting



N.

N-. .z

t was the least interesting to ypii?,
. ,.,/j, 0

/ / ,

/
.

o -,." . , / .--

gf .. / '..7,,/ /.7 ,
.*

,

- / 1 7. .
. x ,

.--
(c) Based on your interest, T./N tours w,o,ld. you like to see. In the hitureg.

;. .,.....-
..7.

. .,

,... ,' . /,----

: :1
1 - . . :

t,
. .

(d) Was %any tour of no' interest-to you?1, , :
I

:1 .:.
. . E: .:
.. - 1.111 ,.

7.- "#"1 :ii
, ,ty,, : 1..:

. 1
It: ',

,.-.t:
.13. program Profile: A I . ,.. \ I

, . . ' ,V I-- L , + "1 ,

(a) Do you,feel your Learning CoordinaA`t 1.s adeguatel prepared.
ii 1,I L

to, help you? Yes, .. .
t

%
1 ,4.' ;.\ t 1 ., : t' '...

(b) What is the purpose of the Program`p0file?
/ . .

---: . -, k%\
%.,

\
A I

0
to

V 1 t
1 \ lk 9 .'

\.I\ N k

\ \ x:::..4t.

\.. -!'... \ \ i*
1, .,"

\\. .1: .\\
ti+kt 1. '. l''A . 1\ t : \ ':"- .. 4, ,

7., k

;Ic it2C?
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r.

14. Program Descriptor 4'

yr

(a) Do you feel'our Learning Coordinator is adequately prepared
to help you? Yes No

(b) What is the purpose of the Program Descriptor?

0

15. Career Education Workshops.

(a) Do you feel your Learning Coordinator is adequately prepared
to help you? Yes No

(b) What is the purpose of the Workshops?

7'

O



;,

,#

.:16.,Are you happy Ab!.1t tfie 1.1earning Coordiriator you!ve been assigned to?.

.4.
No

#

4,

,s,

\ ''' At
N ,.,

47. Docy44 feel the LArning,Coorliainator irs interested 'in you?

Yes ,\ No ..

1,%,
4,', 4

... .

18. Do you feel the Learning Coordinator is adequately.prepared to
heki you?

I-.

Y4S No iii

tit

19. 'Based on whet _you know abou t this *program, how would'ilou compare
.i. to the school you were attending last year. (circl ybu

.

response) .

a;. better than: t.
b. as good as

i -- i
..f c. worse than

;

. lif you could change some pal: of the orientation; what would.it.8e? :

N

it

h

1

t

-r

o
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,FORMATIVE EVALUATION INSTRUMENT PACKAGE

INSTRUMENT NO.: 9

Title: Recruitment, Qualifications and Training of Learning Coordinator's
(Design Staff)

' Format: Questianaire

)
Subjects and Sampling: Design staff involved in developing-Learning

Coordinator role; Operations Staff

Administration Scheilule.: Early 1974. 11

Reliability: No studies needed.

\,

No studies needed:Validity:

4

Key To Questions In Part IV Of Plan: D3-1-d.

- 4

rr

e
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1

FormaiiveEvalUation
1127/12/73 -HildeOrand,

1,03.rdrop

5

Recruitment, Qualifications and Training of Learning Coordinators

(Design Staff)

1. flow are Learning Coordinators recruited?

a. Method(s) used to publicize openings:

b. Population Trom.whi.ch LC's are obtained:

2. What are essential -or.depirable qualifications. of Learning coordi-

r

nators?

a. What academic training?

t
,What(preliious experience?

C.

00



c

C. Whatiseisonal charactristi
a

r4 .

Alk 3 After a Learning Coordinator i hired, what kind of training does

he/she receive? Specify content and approximate time required.

4

4..4 What kind of training should new Learning Coordinators receive?
ogit'r

e

a
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p
FORMATIVE EVALUATION INSTRUMENT PACKAGE

INSTRUMENT NO.: 11

4.;

Title:,;..-..Eearning Guide Questionnaire (Design Staff)
-*

.1.Eormatt QupAionnaire

,--Su0e-otOp d-*dampling:/EttE staf,f,responsible for preparing` earning'
f,Gtri.dPs

;',</,
Admini tiara $eiedu k: lte17, y,.1

,
9-(11

Reitab. NorstudieS needed. -1
- .

Validity: 'No 1st`u.dieS ng4ded-:

ef
a

.

I

, .

Key To .Questions In Part IV pr '.
.

.

t V'-

r, Ant-s

41.

.10

5



4 ., ,..,
n c

C ..., %

'1.1 -
,, e

. I.

:-,, ,; t12.4.7. Learning Guide Questionnaire (Design Staff)

. .1,
. ,,.. ,,.,

1
. i ' .

4.1. On
...

the, average, how much' time" does-it take to tr late site
-,- "' '...-,-,,-..

--1,

. . )

analys,ls anrormation into -a Learning Guide?. r
.. -'''

S ----'-',.' . . Hours
,..

.. ,1 i'

,,,, i ' '. \
1. ...,1

2. Are there any:ctiffi-61Eltiet you regularly encounter in preparing.
.: -, , e. .

.

Formttive Evaluation
12/12/73Hilderbrand,_,
Wardrop

a Learning Guide?' thete any:Inform ation yoU need but do. not

a
. ..',.' 4 4. 7# -

usua ly have?

Vt

V 0

0.
5.

- r--",-,

- r

6."

f

,
. .-

455

,.

.970'



ft

4

'INSTRUMENT NO.:

TIVE EVALUATION INSTRUMENT PACKAGE

Title: Student Salectian,Questionnaire (Stafi)

Format: Questionnaire

,

Subjects ind Sampling: Selection Task Force (All)

\

.Administrat,ion'Schedule: andand 2/74.

40

Reliability: o, studies needed.

5,

Validity: (i2/73) 'Compare with informal knowledge; (2/74) compare
with evaluator observations of selection process; (both)
compare withstudent records.

Key To Questions In Part IV Of Plan:. C-1-f, g.'

.: ,

a
a

r 4 .qt

1

271

O

a

4, 4
(
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a

#12 - Stude t Selection Questionnaire (Staff)

)

lb

Formativt Evaluation
12/12/3 -Hilderbrand,'
Wardrop

1. Which o .the4following criteria were used in making acceptance/,
,4 ,

rejection-decisions for students applying last fall? -(CheCk

which were actually used.)

a. Eligible for enrollment in Kanawha County School system.

b. Within'one year.of diploma.

c. .Course requirement limitations.

Ja

I 1'

d. Compatibility of.expressed career interest with program

capability;

e., No participation in ,COnflicting work activities.

f. Transportation considerations.'

g.- Health and/Or personal adjustment concerns.

h. Absence of extramural commitments which would interfere

with EffCE involvement.
O

Ability level.
: 1. .... , .

>
r

Other: -(Specify) ,:r!!,,44,4-,,

.. YI'-1:-.!,..,... "q-:
'''''''..41'-.-

),

. .., ---. ..:yr--;; -.-- - ,

1

4

".,

4'Zt:: A. . ',A,'

Z. tindei ideal circumstances, whic 41*.above 8-rftria5dp you think
, ,

. . , ,.. , ,,,.. -...., -.. ,-- ,

is/are the most useful for selecting Ift-iit,s.who would prOfitlpom,

the EBCE experience?' (Circle those that ap0ir.

..Y2M.
a. b. c. ,c1. e:, f: g. h. i.'

,-,!.:6i..;;;..1 ,
1

.

.4

%I.



If there are'.any criteria you'think should be Used which were not

in the piLst, what are they? '
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FORMATIVE EVALUATION INSTRUMENT PACKAGE

INSTRUMENT VO.::`11,;.a-

(

Title: NonpartfciPAting
°

Students/'
,.4..." a

' s!

Format: Questionnaire

, ..
.

Subjects d Sampling: Students choosing not to participate in EBCE (All)

Administration Schedule: 'As needed.

Reliability: No;studies needed.

Validity: No studies needed. /

Key To, Questions Impart 111 f Plan:" C -i -i; D1-1-e; D3-1-b.
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1,,,,

i 4. Fe.bative Eyhillatidn, ..t,lk4 t
12/12/73-Hilderbrand,
Waltdroi5

C

#14.a. - Nonparticipating Students

1. Name

2. SdhOol Attending ;

Grade

Famected Gradualism Date

Are .3igu: (Check only one in each column)/

a. Male

b. :Female

6. What is, your school maNyr.

7. What category be5t classifies

of grades?

/ .

',
Alr'

.. -

%,
your overall schOol standingLbill way

$

4

( .3

1 \

-

A (9q +) I C (70780) .

. :

B (80-90) / 4
D . k60-79)

8. Have you ever received information or!leen contacted about the

( ,' .1 .

6
n/ Experience-Based,career Education'Proge4M? .% r.

° .

. ,, ca

. a. . Yes , .,
!

1

. ''. ,
b. No ,-.

,i . A

a , c. Don't remember . ., . ,.,

.
. , .

cp 4
If -yes, lirPefly explain Way you decided not to participate,

440 1

Of.

el01," 60)

.1k

F

0.

A I

?.;

,

' 4
I /

'

0

/

C

225 , /



FORMATIVE EVALUATION INSTRUMENT PACKAGE

NSTRUMENT 0.: 14.b.

o

Format Interview

Title: Stud t. Dropou

Subj.ects

AdoOtstration Schedule:-

.

Bella : No s

-
Validity: No'studAes

O

;

VS,

OVestions In Part IV S f P1 : C-1.-71; D1=1 -e; -1 -I),

4, .4'
)

.

1I

cp

,
Students choosing to drop *pot' EBCE (A

41,

'AS needed.'

needed.

0-

. .-
. . ;

t 1."..- N

----:::-
1

4. 4 I.

4,;:' 0-t f
A

4. J`s--



1.

\
."

4'.. %.. 4

I .t
;. -.;1 t

*

i V , #14.b..- Student Dfbpout
Y'11

,

\ .

i

,,.

,

t ,, .

, ,:-,

. l 0... Name. \.

'
1. '.

p

. Date:

Formative Eveiluation
12/12/73-likrzterbr4rfd,.
Wardrop :3101r1

-I;

2. School Atteaing

3. 'Grade

-4.. Expected Graduation Date_ 1

.
si , . [ '

5. Are you: _(Check only one in eachicOlumn).
.

.4"--
,

f

.

.a..'-'-`---/ $ . _ Male -.
t-.
1 I

i 1

. Female
1

,

I

\

%'

!I
6,. What is y o u r school major ?: :1-1-:'-',- --1 '

- I .

%,v, .
. s i 1`.:-...:;-:-,',' ., .. / \

\ ^.'

.*\. T.:, ,lhat °category best classifies 'yst.t.r-'.6v-e'rall-setnol -Qtanding by ,,,,way
A ,

. .-.-

_I.
1

,,of 'grades? ,.....,--7-..---
.... ,

..... j ,
-,' ' ,, .- --.-:-....--.".-- , ,

.:,.. -t -.- , , I
.....-:-

A -- (90 +) 67*4,-,,,74fe4110P::: -F ',(below 601
-...7.--..,-,:.

'7,-..:--,_,%,.. ',.,' '(80-90). ' -.. D14.-...i..--4 60-7 _7-' =.';'' . .
. , 1"::'---.. *1 'S i ''' . ,.0.

, ' ,,'.'"""..... ... . S4, ' 4
: '

a.."... \ A _\" o

...:...71 '$:!. 0' Bri-erly state your reason /for' dropping out of 'the EBCF Program:.
, -- :.3$-- ':---;., ---- ..:-/t

4 . ,.
..

- - ---:---j-:-........,:-,--- ' ". "....,' ...'' f''''
,.... -.4 ,......,...

..... ..i

, 1
.1 q

ti,"*"(

e''''''*:... '''...` "''' - ' ...., ' 4. ?1.4...., ' -...- '''-. ":..-
..7. .. .. , . . . . t. .7 4 - . . ..../:, /

/ .

/ ,' , ../..,f ". -; : / ''
/ /- .17/ .. // ./...''/ I, .t.' /

... /. :1;' '. / :
%, -I 1/

/

.. %.°41% -:.

/,, A ....,?\-/;01,.**'-'". ;1, :-.... /. .- '* ' ./ / ". " A ,* .- ,

r

- 0

e

o.9. Who was y'olir Laxting.Co rdina,.or

110

, ,;-:-----1.- .,---:/.... ..:*;"i'..:i,; ' .,,0",.: 7, .././.

.
,- .4i*,(/

_ -,-"7/-7%,.....:e.--4, , . -,-- 'fh . .;p. . yr..° -..,
/... / '.. ''''V f...t-,f. '(,;7;-:.

4.-1, .5..

' ;PC/ ..7.0e-. ' , ".. , -r:;,/:....t ,;,,!",/ ,,,.../ ,. 4.-
,;..., 7.,...,-, ..,,,. ee-,7;

. ...... ."' ...-.` 4 -'......., I, ... 4 > ..',...r,1,71
4 . ,..".: 9,..- ,,,, o./4 7, :.. . . ,f.' , 7

.
../..-,;'.' ' .-.- ,-. -t..' ...*. . i: . 4;4_ .- ... 7. frAr. %-, ....._'

"" I''''!;'-'''..:i- .
''' ,' -. t* 6

.,.: :,4;1,,:;',-:
.. N ,e'...

. -

--- 7.

5

.

;1.4,
"

. - .///

.k hp, A

-

-
r F.(

/(

V

`.,"
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,
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,
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.

../..,, / ,-
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1
. a . /

I

v I

Reliability: Alidstudies. needed. / t:,%

/ v- .

- sl 1,
1 . .

y4idit:y., om ri*ohs with informally dbtarned inforpation.

.

/ / /1/
/ I -
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dr-

. 41.
5'

, e

a

.

.0

ti ;..t,: (.4

O.
z

.,110..1.1



1,

elorkative Evaluation

4
9.2/12/731.11flderbrand,

4,Wardrop

e

#15 -.StudenAFrogram Development INterview (Leting:Coordinators)

Introduce: One'of the most important aspectk-of a Learning Coordi-

Continue:

,)
nator's job is the design and monitoring, of sthdent

. r
profgaiS. There are a number of steps involved:in this

process, and at each step there are new forms to complete

.and oid forms from' which to obtain necessary information.

411!

What I want to do today is get some reactions from you

about how well the syStem works, how useful the forms

are, and what kinds of problems,you encounter..
1

Via: OP0 .

Let's begin with the orientation period. At that time,

you and the student complete the Program Profile and

Rrogram Area:Descriptors. In order to complet the

Profile, which of the following sources of infor ation,

do you use?

(1) "Yes" Transcripts

or

Ar
"No"

AchieveRent Test Scores

Kuder Results

Ihformation,about the Student's =general

ability (If Yes, .pro .What, stecifically?)
_ .

#i)

e ,Diagnostic T4sting 0.:

, '

ThelstUdent's expressed., needs and interests

*--



IL
itf

r-,

.v-

FollOwup (Poi-lite:1i to which

response was "Nd" W YOU_don't use
',1k

S Whk"not? (Probes: Because the information is
4 ,
'-- not available? Because it is not useful?)(2)

(Repeat for all items to which LC responded "No".)

.6 11,,r

Continue: Is there any other informatio you would'like to
f

e '= have available when you complete the Profile?

tr!,

!
6

p.

(3)

r

P

4.

)
b

"
Then:

q.

If Y es " , probe: What2)

,y6u feel you know the student well enough to

complete the Profile accurately 6y the time you

* are .supposed to do it? (If "No", probe: What

. e

I

changes 411 procedure would you suggest?)

7,

4 .

2Rfi

Att

../et

p..

1'

re

e,

V



4T.,4",

( 5

a

When you fill out a Program Area Descriptor, do you find the

4tofile helpful?

Is there any informition that is not in the Profile that
*lb

would find useful?

WoUld youl suggest any changes in the fOrmat n which informa-

tion is Presented ih the .Profile?

---h--- --,,,,--

_ 6, ) , What about the format of the Descriptor ?, --' 4by changes your
- .

would like to make'thera? '-

.

4

(7) One more question,bfore we move on..

. 'student expresses amlirberest fila career

(8)

4-1/.

included in.the i3BCE iit4s?
a,t

you.do When a e'

not presently,

. a

,
Now let's oson.tt-the next step. Based on the Program 4

Descriptors, yoU design a. set of'learning.experiences for the
.

sZildent.t Dc! you have 'any difficult s. in developing these
0.1

learning experienges On thebasis,of ihe Descriptor? (If i'Yee'n:

What kinds'of problems ?;)'
°

o

/ 4
Afr

S

1

4

a

I



I (9)
1 /

-... . A

w.

What other considerations besides' the Xescriptor are-involved
,

-...
. .

. , .
;-_ , , ., .- ,$

in deVeloping a learning experience?, (For example; liA.tation5
. - ,

in availability of in-house or community resources, difficulties

causedbythelack of a cross eference catalogue.)

4V
L

.

... "
time(10), Can you give me an estimate of the = average amount of

-..!,
. ,.

takes you to prepare anlativity sheet from a prokra±7Descriptor?

(A) Do you have any problems because the approprfate:inseructiOnj
, RIB.

-...

activities
1

materials .(People or things) 1!bi...'some a are of
,.., .,

always readily available? (.if "Yeei' Ca n yoU s- n' g: ge tti,anY whys' .-

'

. 4 .:.1 .. -- -
%; ,'

T ..;t '
for 'dealing/ with. this problem? ) - 4

-"--,

-.

- - V.--4---
--,." -7-:!` ,...,

.1.
7 ---- ,

. ,:

-
. . ,

: '
,

1; - : ; .; , .. ..t : - ..-R :. .

. , :.
[ 1.4

.
11.0-Jus'66.feciliesifoner4hd we will-be i'in Xicanu4ng

.1t-!!'...--- ,/,-. -_,.. ', , .

emPtoyertebaseciactivities,do'idu- find the-Learhingduides -....-,

_-

1.

Ir,
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' ,r,

}.P

1

'

°

sf,.7:_ .

. . ._ . ._

- a. Are theref.an3r dhcsnges you would likq to se% in. the content

of 4:earning Guides?

.

-`:-. r 7-ii.--

e

a

. -

b. Is the ..informatpn presented gene/40.1y clear and under-
. .

s-tandable? .2-

6

*c. What about the for-fnat of the Learning Guides? WOuld.. you-,

like -it change& in any: way?: -s,

.

' I de , ./,"
.

a. Da yOU use. Learning 'Guides ,regularly?

:
N.' L

Y.
:' ta,

,.- -- --
o - ---.1. -

is 'e-.-7- -1592y61:1" -firnd lfr I- eaey or df ff i cult t-,8; 15'1,e*1-.044-7Ati.4.i.ty
- 4. :...- ' --r--"r ^ ---4, - . ',1, '"---..../' . , - -. . . .- ''t : - ..

-45% ''''': -.` Sheet frot 7a _'-eTarning-.Gullie?..
. ,

-. \r-. _.:/-.; ,, ,'

I

4

ti

O.

-4 - -
'' z . ' 4' ''..- -.; -

. .-,- ..* -.. -... fi ' ;00 .. . f

, 4.7

I.

?

/-

-.

.0

:,

f`; ,,,,-,ii
:

; '`'. ,,,.' *,i 2)1 l' 3 ,
) 4/ ` ..:, t ...,..)- Jo -,2 7-,..:

_. -0 : -)11 .`";, ../ , l str,;. ,-.: -Y....--' )'.
-'' ...6,? '. 'P. 4,,,,.

'Ye
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.
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FORMATtiV1 EVALUATION,~ I1 STR = NT. PACKAGE
44_, , , ..%..:Nis '.: -,,

.r ...
.. 0.. - .,.. 1.

INSTRUMENT- PTO ::." .17

Title?

Format:

InformatiO'Systm

Questionnaire

N

a'

estionbgreLearni g Coordinators)
40

0
4 I .

1.

1,

. V 4: .'4.

wA

, ,P

Subjects and/Sampling: Learning Coordinators (A111
,,

, .
. .

S

Winistration Schedulep-3/74:

Reliability: tio studies needrr

Validity: Compare with anecdotal informatioh.

:N

'tt

, r. 'I= 7

* "s

To tions IF Part-IV Of Plan:

.oa

r

..4",i,/,'"

e2F44
g,

ft

o.

/ ;



^a

7

#17 - Information System Questi6nnaire
z.

A Lqarning

Formative Evaluation
12/12/73-Hilderbrand;
WardroR

(LeaffilheCoOrdinators)

dinatOr must, have ready access to4a large quantity of
- 7.

Informatibmin qrder to successfully implement tlib instructional delivery
11 I , .

system.. This questionnaire is intended to'provi4 information ebout

7 /' your perceptions of the effectiveness and effici4cy of the "information

support system" .used -for LB

1. mDf,the follOwipg sources Of information for 480,in preparing a

student Activity Sheet,'which ones do
Is.

,

the bests

',. Program Area DescriptorsArea

'..6 Yc
-*Learning. QUidea,

4 '
..., ''. r ,

' An4a164.GUide to Lab Materials,.,

t.
., .. ,

Core JALctivity Sheets , 0
%
T, 1

.., .

-'

,
.

-,-Crose RefeTence
/

Catalogu-
'3

e,". . ',... 0 9 1.. ''',

!!. 116w frequent
.

,

, . .
...- . ; ... , - ..

!. ,. you nee
4....,

. 4, , ; , , ,

Quite
e "Frequeptly,

,

1., yOu teel'the

14egteci, the

(If itkiPil 4: what in
e

you f 40:-helpful?
Otfe

-Helpful
: 1 2 5

c_/'
4 -5-

-you couAer.dfificulty in , ecating nformation

''.1`= More-of
than n

asidhal

vari
0

ra

'6P ,,4
..



4. Are there any fi or content) or additions

you wou suggest for yn he information sources you use?

. 2 4 1

\
1 -\

c

M

.. 4
9

A



FORMATIVE EVALUATION INSTRUMENT PACKAGE

INSTRUMENT. NO.:* 18

3?
- /

Title: Interview -,Leardinvepordinators' Reactions to Program Descriptor
and, Employer Site-Selection Form

Format:- Interv"

lam
)

Subjects Itamplingr. Students (Random, -10, 5 to-- receive 7th 18

and 19.)

Administratiln Schedule 2/714

'Reliability: Compare responses on, items common to instruments i8 and 19,
for students receiving both.

Validity: Compare with dent records.

.

tft

W
TorQuedtiong-In-Part IV Of Plan:, g; D2-1-11.

4. /

o

.

4

1/4



0,
C

Formative Evaluation
12/12/73 -Hilderbrand,

4 Wi4 rdrop

#18 - Learning Coordinators' Reaction To Program Descriptor

and EmploYerSite Selection Form X,

- -

Materials Needed:'-PrOgram Descriptor for each 'tudent.

k'z

Introduction: A major emphasis of the Fxper/en -Bas Career Education/

Program is to develop vehicles by hich we can transport

to you, the student, a mean fulfaearning experience.

The method weechoose for setter or worse was through
s

series of forms. These 'forms include: Program Descriptdi,

tnployer Site Selection, Learning Ouitiu, Aolivily :11(4sul,-

and,so forth. I'm sure you are able toAtientify many!

more, but for the time being it's just important. that 4

4 40104e

you realize that m fOrms exist.

What I want to o today is discuss with you and get

your reaction= to a yew of the basic forms 1.mentioned"

earlier, sp cifi -4.1y the Progpm Descriptor;and the-

Employer,Sit electioh-Fofts.

'eontin begin oday by discusing the PrOgrm-Descriptor.
o

Du ing o' entation youand)your Leaining Coordinator

\

c mp ed.the Progrd1CVescriptor.
)

-order_oAlb,this,

at information was,,,need,ed?,

es Transcripts.
.4a

or Achie4.,ement Test Scores

.

GenerayAbility Information abo

WiR z

.

° 1
'4%



O

I

4

o 4*
.../0. . ... . . 0

i , ,7S
._.,

, -

4._ i' / ...0:}...".....
", a 0

(2) 'e Can you think of any °thee° info ation that is needeal // 4

6 .

%.**) I. ./ 41
02 '

(Prqbd the student for und tending.)nding.)
- k 4 .0

'..

e> ' i ' 4 ..
.. .

4 ' Clue : Other instrument. such Carepr Maturity Int4-yiew,... '''
.4....04.,

Student expirews his/her needs:
0

Prograpl.:Profile.

`It.ta

, ----....

.
f , Y A ... 4

-7/ ' " -*1f-the student understands, the purp se o 'the-Program .Descriptor; con-. S.

rain Liescriptor to the- v- i*:J. 1 . o . .6

. 0

If not, probe deeper or ekplain the 'pro

student.'

P Continue:ii-------

a.

(3)

ars on the basis, of the ogram. Defiripto.rs:*Nat' tie

. * .
chosen.. In Igeneral, do you ink, the activity. sheets

-.
v

you,haie done have .beer; ated to plans 'on' a P.rOgrarn
\

.-Desctiiptort` That is, do, they fit xith.-he Clans andv
.

. e .' objectives woikedro earSSterwith your,Lekning Coor-.f,
, - .. , * --. .

-dinator? &(Prob Air peoific examples . ') -';..' '-'' $,.
...... .

,41.,. r ,
o. -

1 1r
learnag* activi es you do are. supposed to be

,

f;r -

'4 Cr
...... ". i r .

vi

. o.

0





.

(If student would request the site,'probe to-find.out.



:

lORMAT/VE EVALUATION INSTRUMENT PACKAGE
Z:

-

INSTRUMENT

r

A

Title: -Learning Activities Interview-(Students)
/

f

"Format: Interview
°r0

A

I Subjects' and Sampling: Students.(randbm,,n-412'- 15*.'
18 and 19)

I

5 to receive both

AdmAnistration Schedule: 3/74
N9

4 i
!'/ ..

: , ir .
i

Rpiiability: Compare responses on items common to instruments 18 and

1 ',:
19 ror Students receivNg both.

Pr
r i
4aliditi: No studies needed. -, .

Key TO QUestions In Pitrt IV Of Plan: E-11d; D?-71-a, b, d, e, f.

Aix

292
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Formative Evaluation

12/12/73-Hilderbrand,
Wardrop

119 - Learning Activities Interview,(Students)

Introduction: We are trying to find out if there are any EBCE forms

or procedures that can be improved. In the next few

minutes I am going to ask you about several parts of

the program to find out if you have had problems with

them or ha/e any suggestions for improving the,way

things are done.

1. To begin kith, back during orientation you were asked to fill out

an 'employer selection form Did you have enough information about

available sites and experie ces to make what you think are "good"

choices? (If "No", ask: Ho do you think we could improve the

way the site selectiOn is don ?)

a.

°

2. When yoU want to find out something about an employer site, do
s't

you,find tie-Learnirg Guides helpful?

Is there anything that is not now included in\, Learning Guides that t'. , .

ybu wind like to knaw'aboutthe sites?
.

rt.

.
29'1



,

Do yqu find the way.the, nformation is presented in Learning Guides

makes it easy for you to find what you want to know?

3. Have you ever been,unable to do certain learning activities you

vpre'interested in because the resmirces.(employer site, people,

materials or books) were not available in EBCET (If "Yes ", ask

student to describe the situation and tell how it was handled.)

4. Have you ever had ditficultY completi an assigned activity

because the materials you needed wer missing or otherwise not.

available? (If "Yes' ask student' ,p o describe the situation and

tell how-the-proiiiem was handled )

5.a. When your Learniing Coo dilator gives you antYcttyity sheet. to do,

! i .

do you (Always,
f.:

Usual]. foMetimes, Or Almost Never) understand
illy ',. -: .

/ 0 -N ,the purpOSe of the a tIvityt (A U S N)

'



5.b. Is what you are supposed to do (Always, Usually,

(A U S N)Never) clear to you?

Comments;

Sometimes -.Almost

Sr)

5.c. Do you (Always, Usually, Sometimes, Almost Neverrknow what

"product" you'are supposed to pOduce in completing an activity?

(A U S N) Comments:

r-7-5.d. When you start as new activity sheet, do you (Always, Usually,

Sometimes, Almost, Never) know what basis the Learning Coordinator

MAO

is going to use to elmluate your performance?

Comments:

(A U S N)

5.e. Do you (Always,
1

a job you have to

''Comments:

Usually, Sometimes, Almost aver) know how good

do to re)19sive a good evaluation? (A U S N)

dr

5.f. Do you think the standards used to judge your work are (Alwqs,
, _

. r
..

. . ..

Usually, Sometimes; Almost Never) fair? (A U S N) -,--
.

Comments: L.



I

cr

4

a

A couple of more questions and we will'be'finished.

6. Do yod think the things you're interested in are given enough

attentionAin deciding_what activities you are going to do?

,

7. Finally, do you have any other suggestioes for how we might improve

41
'44.

the operation of EBCE? S.

4

29c;

#

I

4
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. FORMATIVE EVALUATION INSTRUMENT PACKAGk

INSTRUMENT NO.: 20

Title: Student Perceptions of Employer Sites

Format: Ratings

Subjects and Sampling: Students

Administration Schedule:

Reliability:

Valkdity:

Key To Questions In Part,IV of4Plan: D3-1-f.

29

O

t-e



W20 - Student Perceptions of Employer Sites

Student

Emplqer,

No. of days at employer site

, Format

12/12/ -Hrmobfitfi4;
o

Wardrop.

Level of Experient, ,

- .

,Observation e4'

g, ,

Exploration

In-depth

°
e. 4

1. Was this one of the employer sites you bad selected on the employee selection
form (this was filled out durinvrientation)? .

yes uo

2. Estimate the percentage of time the employer resourperson spent with
while you were at the site.

0% 1%-25% 26%-50% 51%-75% 76%-100% 0

you

1

f

3. -my overall impression of the person-I worked with mostly at l.Jic above emNDyer
szito is: (check the grist appropriate space)

L._ ______i_ I -__1
)

LI ___1.
Liked' Very . Liked No Feeling Disliked Disliked Very

Much Some ,
Some Much'

Of . tt' .
4. I would describe the employer resource *person as (place one check in the

.

appropriate box):

a. 1

.

Very Helpful

b.

Much Helpful

.

Helpful Little Helpful Not Helpful

Always s

Available

c. I C

Frequently
Available

, Available Seldom , Never
°Available qvailable

-1 1 1.1
Very Warm 1/4 Warm ? Cold' Very Cold

.,
d.-1

'I I , -I I I

Very Interested, Much Interested Interested Slightly Interested Not Interested
in me in me . in me in Me.

.

e. 1 t
.

I I

Very Excited Somewhat Excited ? Somewhat
About His Work -About His Work

t \ Uninterested
in His Work

5. While at 4he employer site rwas treated mostly like (choose tone)

(A) a student (b) an employee

ti

29R

in me

Did Not Like
I

His Work

(c) a guest



J.

t+.

6. °I found that while I was at the employer site,

st

(a) observed mostly
(b) participated a c eat deal
(c) loafed Mostly
(d) studied mostly

(e)-observed and participated about eqially

7. If you were asked to grade-the employen site, what letter grade would you
assign? (Circle the.appropriate response)

A /excellent
B = abdive average
C = avevage

Q =poor
F = very poor.

8. If you were asked to grade the employeeresource persop, what letter grade
would you assign (check the appropriate response):

o

A excellent D = poor
.11 = above average F - very poor
C,= average

9. Comments:

to

0

q

I

Or 4

.00

F
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'FORMATIVE EVALUATION, INSTRUMENT PACKAGE

INSTRUMENT NO.: 21

Title) Criterion Reference Test Employer Site Analysis'

,
r

Format: Objectivp Test (CirtirionrReferdnced)

Subjects and Sampling: Site Analysis Team (All)

Administration'Scheduld: When Analysis.Teamtrairiing is completed.

t's

keliability: s.uf :,mall number Of 4'espondonts, vo utudiv, ncded?
h

.

Validity: Content ,validation by trAinipg01staff.

ly

Key To Questions in Part IV of. Plan: B-1-a, b.

0

Ca.J

.r.
2410.

ib

4

es.

/

..-

to,

410
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e,..

laO

}lyre, pfiffner*

4 .

#21 - Criterion Reference Test '4' EMployer Site Analysis

- F .

. .:

. 'The fiAlowing"questions have been developed lilt "us in orderak
evaluate how well we achieved-1=4244r

7

Oals fOr-emPloyerite analysis
training. The.evalUation instrument iA:a first attempt and sot,

recognize that.it'snotpetfect. When you answer thl questions, .

please don't'feel that you are. going to,bevgraded" on how well you do;
.Just answer them Is best you can. Also,,when you haVe finishqd we
'would.appreciate anycommentior suggestions .on how you feel ttlis,,

evallation could be improved.. ,

.' c !
.0, ,,Thank you for your cooperation. , .

i
. . . (8 .

,

.t

lg.

e
O

,4
4

.

.o

ir

" .

oM

O

t.

V.

.

e.

'

1
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;

. '

' Employer Site Analysis Evaluation

Patt I
.

4

On the attached sheet is a list Of procedures to'be followed when.
undertaking Employer Site Analysis. Phase I refers to activities and

em
preparation undertaken prior to the actual analysis interview; Phase II
refers to those activities which takeplace during employer site :

analysis. Please place each procedute'under the proper phase, and
then number each termAn the order in which it should take plaee..
Some:procedures may take place' more then once.

ORDER!,

Phase I
PROCEDURE

, ;

%,*

'Phase II
ORDER PROCEDURE

202

A

k

4
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,FORMATIVE EVALUATION INSTRUMENT PACKAGE

Career Exploration Guides.

Subjects and Sampling: All on employer sites that have at least 5
, Careei Exploration Guides filled, out and 5

,student iatingt.

.

/

,



'stUDENT EVALOATION,FORM

This form was developed because of the difficulty encountered in accurately assessing a student's perfor-
mance using the'traditional grading system. Thereforl, we are asking you to fill out this form after the stu-
dent finishes hisitier assignMents at your employer site. Please fold and mail your evaluation back to the
Learning Coordinator as soon as possible. Thank you for-your assistance and co,operation. '

it .

Student Employer Site

Brief Description of Experiences.'

Comments:

-.Personal Qualities
Accepts and understands the needs, feelings

and faults of others
Accepts and fulfills responsibilities. ,
Exercises good judgment
Displays leadership ability
Has a sense Of humor
Is accepted well by other employees
Is cheerful

°Is cooperative
Is courteous
Is creative
Is dependab)e
Is friendly
Is honest and sincerer
Is inkstrious
is willing to accept suggestions
Dresses acceptiibly

.z Work and Performance

" Conscientious in fulfilling assignments
Does work neatly
Does work accurately
Follows 'directions
Does work independently
Works well in groups
Turns work in on time.
Comes prepared.
Listens and cooperates
Asks appropriate questions
Reports to site on time.
Keeps scheduled appointments

4.

I-, -
-1,-

Attendance Sheet

Excellent Above
Average

Average e low Poor Not
Applicable

I

Instructions: For each day of the week that has been checked, Please indicate student attendance with the
following code - Present': E - Excused Absence: U Unexcused Absence; H - Holiday.

Student: 'Learning Coordinator: 344-8371, Extension

__Mond_ ay Tuesday - Wednesday Thursday Friday
. .

We elk-of
. - - -

. __ .... _

Week of

Week of

---- .

_.

Signature of Resource Person:
Preliminary Draft
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PrOblem -Solving Procedures.
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MEMORANDUM

.

\\AnTO: Dr. Henderson, Hal Nichols, Bill derson, Curt tiles, John Hilderbrand
FROM: Karen Pfiffner .

SUBJECT: Thickest Memo ever sent?
DATE; September 21, 1973

,
,

AttaFhed are proposed forms to be used to assist in problem solving for
pro. 47%am stabilization. There is a definite, but not necessarily evident,
orde .Afirst, there-is the "Problem Solving Procedures" portion --written
by.004Miles last week to explain the various forms (attached) developed
by Steve Hyre and Gary Shank. 'These fdrms should be reviewed by all of you

_

to determine their viability. .
.

, r-
Second, .I took one specific form - the "Problem/Need Request Form" - and
wrote-an explanation of it, ii memo form, which can be sent to all staff
if the'form is adopted, and, with a few changes can also be inserted into the
Operation Guides. I did not write memos 'of explanation for the other forms
because they seem fairly self-eXplandiory, because they do not involve "all
staff", because theyhave not been ofIicially adopted for use, and because
I got tired Of writing.

I suspect what is needed, at this point, is a meeting of all parties involved
to'make decisions'regarding the feasibility.- desirability revision -
adoption of the included forms and proposed explanations. This should be
held as early.as possiblefnext week because many members of field staff, I

believe, feel a definite need for "problem/Need Request, Form" as soon as
possible. As.for me, I'm not even sure how I got involved in this -whole
issue and would like to use the form to find out.

KJP/clh

r
CC: Steve Hyre

Gary Shank -

JacklMagan

11.101.
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PROBLEM - SOLVING PROCEDURES

:Outline of Steps & Methods <

4 ,

Last year the EBCE project was working under the general strategy of solving
problems as they emerged, of giving priority to immediate needs, and.of doing
as much as we could within the time available. This year our requirements
are clearer, our timplines'ere tighter, and our needs and priorities are
somewhat different. 0ur,overa1l commitment is to "Stabilization", which
requires that we operaLibnally define the conditions to achieve it, and be able to
prove what'we have achieved.. Doing these things requires more emphasis and,
attention to evaluation, information systems, coordinating.our decision-
making, documenting our decisions and activities, and other activities which
fall within the general sphere of the Stabilization Unit. A major concern
within this general mandate is a clearer, more systematic, and more effective
method of identifyirig and solving problems.' The procedUres outlined below .

are a response to that need; they reflect the initial thinking and.work of
Gary Shank, Steve Hyre, Curt Miles, and Karen Pfiffner, as reviewed and
revised by a number of other staff members.

'tPurpoSes

"These procedures are designed to be used flexibly, for big and little concerns,
fil,brder to:

I
(1) Allow each of us to get project problems,.negds, and concerns

..,,:- down on paper;
.

r ,:1-,-(
. ,

(2) Build a firm datbase.coricerning project problems and solutions;
. .

'(3) 'Give all opus (as indikri uals, task forces, and units) a way
of red-flagging concerns;

(4) Allow us to deal with problems from the point of view of the
total project, not just of indiliiduals and units; and

(5)-_Insure that problemS are solved, not lost between the cracks
of divided respOnsibility and time pressures.

Summary of Problem - Solving Steps

The overall,problem-solving procedure contains seven major step as follow:

Step.1 Identification. A unit, task force, or individual,identifies
a problem, need, or concern.

Step.2 - Reporting. Thei person or group who-identifies the problem
clarify its. precise nature, and report it on a special form. This

f.form is sent to the Unit Head and to the Stabilization Unit.
; .

Step '? - Review. The Unit head reviews the problem, and gets more
:clarification ofit if he feels this is necessary. He decides

`;41 0
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;Whether or not, in his opin the matter is inter 'nal (i.e.
1Bomething he thust'',deal with at doesn't involve the other units),
.,

' °.:,,,p1' external (something which 4es involve the.other units).
c, Simultaneously, the Stabili iion Unit collects and assesses
WOever informatibn it has bout the problem,°and makes a

,

similar internal /e *ernal de iron.
o , 1 it

Step 4 -!Assessment Initial Deci
reviewed by the stabk1

'and the three Associate

'internal/external recommft
Stabilization Unit head A'
),D
P-
intly decides on the acts

ay'be verylprefunctory 1010 e proper action is obvious (e.g.
toss it backto the Uni4 'to handle)

; it may take in-depthleforce-

investigation-(when the 4abemm4 require a special task ,

or major decisions). The'SMT makes a dedision, documehts the
dedision and
(t1 se

reasons for arid informs the pertinent parties
."3 (tse who will carry out the decision, and the initiator of the

11, Every problem which is reproted
On Management Teath (Pidject Director

DiR t. rectors). The SMT reviews the
""hs of the Unit head and the

recommendations may differ), and
take. The review and decision

problem)

Step".5,- Recommendations. If the problems tossed back to the Unit
head, he takes action and simply' documents what it was and why.

%

af, however,'the problem i4 given to a task,forbeee unit, or the
2rike, then Steps 5-t'take place., Whoever deals ia-th the'problem
-must finalyse,its naturt, ,and possible solutions. It
then. prepares a set oflocommendations', ,Submits _-Its recommendations,
problem analysis, and reasons for the specific recommendations,

,

.'tb the SMT.

, c ,
,SteP/6 Final'Decision. The SMT reviews the recommendations and

' analyses of the talk_ force., They Make decision about .the, action
to be taken, and then documentltbeil de ision (implement the

'recommendation, 'Send it back for lu he work, or do something else).

Step,7,=*Resblution. A task force, a, uhit, ran individual then
carries out the approved rqcommendionll The result of-this action,.
id-thenescarefully evaluated, for Whatever'period of time is necessary,:',-. .

.1: to flind.out if the initial problem has been effectively resolved.. . ... , !.,-;

-Using the Problem-Sblving Steps

These -seven steps-appealOthassiveNand lengthy.' They need t1at. be. They are ,

;

intendako allow us to re4olve, problems eq4iently, to document our actions,
and, to make uSe9of all available informatA,ort 'and i6ightsAhour decisions..
The steps areohot intended to eat up tinge, cause delays ih;g4ickly-needed
decisionS,jCir'give people a way of venting thinorcOmplaintiond gripes. To
avoid:such, dangers the steps -are intended to'Nbe u4a flexibly and with
onsiderabld o on,sense. ,,j

:
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For example:

,

A Unit head who gets a problem form which requires immediate
action will go.ahead and act.' He'll then document what he did, -

and letthe SMT review it so everyone will know what's been done,"
and 'why.

Routine problems .(e.g. where,the hell did the station wagon go?
I need it.,) don't go into the system. If it's anything which
you suspect might hint at a flaw in the way the program works,
then report it:

.

The seven-step process doesn't haveto be time consuming. It's
,

quite possible that it can be completed quickly, and or with
little trouble.For example, a need for an additional piece of
information on the, program descriptor *fight require little total
effort - quick and obvious decisions through Step 4, a couple of

,people working for an hour on Step 5, and the same people making ,

theeChange in another hour at Step 7. Or, the SMT can be convened
at a moment's notice if something comes up which demapds which'.'
demands quick action and involves several Units.

.The problem doesn't have to be immediate. If you think of do
thing that you aren't sure we've anticipated, and will run in
next month, report it. You'll get word back if it's alrea
thken care of.,. and you may have done us all a great favor i
hasn't. P

The problem doesn't haVe to be a problem. You may have an"i
of the'"Say, why don't we " variety. Put it into the sy
by reporting it.,

Mechanics and All That

Forms, There are a number of them, but the key one is the "Problerelt
Need Request Form"e which is the one that starts the process:
It requires the initiator to analyze ,and think a little bit,; .put
that's good for the soul. All the forms are-enclosed, withTd
description of who uses them, how, and when.

Responsibility. The Stabilization Unit has responsibilityfor adoliAtig
that the system works, and keepd working.

Distribution of Forms. Each person will have a bunch of 'the Pro
Need Request Forms. A secretary in each Unit 'will have cop
of the others.

R12 . k
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DRAFT

PROBLEM/NEED REQUEST, FORM ,

Frog:

V

To: ( '')Director . Date:
( )Des. U.
( )Cps. U.
( ')Stab. U.

What is the Problem?

p."--

What
.

are the causes?

A

".°1

Examples (as appropriate).:

Recommended Solution:

UNIT HEAD RECOMMENDATION SMT 4,42ECOMMENDATION

Date: Date:

internal

external

unsure

internal

external

other

6

its

11.

r'





D,At A FT

t

Specific Problem-: 4b?,

*

.
.410

iS, ' e
' Reguept Forn '14 . ..

.6 I1 '
1 .4.

TASK. FORdE WORK SHEET , . ;- .- -: .' . . .
7

, 0

. .

V

9

Analysis of ,Needs/Identification Of Alternative
1

Analysis of Alternatives:

C

O fo. 116

A

a

e,

' ,)

f
4

t?.

:lit

e
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DRAFT

Date:

TASK FORCE/SMT REPORT SUMMARY

Req. #

Specification:of Problem:

4

Data Involved:
.1/

IMplications:

Recommendations/ReaSons:

-SMT DECISI9N

Date:

approvt redoMmendation

recpnsider

other:

4
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TO:

FROM:

SUBJECT:

DATE: 3
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MEMORANDUM

All Staff
.5/

Karen Pfiffner

New Form

10-8-73

r 1.04 f"-fY-
/:'

.; ..:(4%.)
li

4' -/f*

- .

Attached is a'draft of the "Problem/Need Request Form" which has been

developed to assist in program Stabilization. Its purpose is simple:

1) to identify project problems which impact on smooth, program'gperatAgne-
.

2) to prbvide you with speCific channels of conununicafionfbr'Pr,oblem;," --,-;-

solving and decision making; {3) to prOv4.5leifyiiith=organlz 4 7---and doCuraented

feedback on what is being done,*ii:Wdsit grobi&I-irid:,..4.) to allow us to

document prbceddral''than44s*Waiee4ary for-pragram stabilization/

'i.'Ci''ail` '"'t --".'-: repl a i .^...,
"..-- i

.L7. 1 The tom is fairly self-explanatory, however,,there-are Sifew things

-;-,you need fil know. Each form will have a unique number ,to provide a way to
...

'.-.--;track all o' the forms and data relating to that speCifiC problem. The form

0 '1,4ill be in duplicate. When you use it, one copy will go to the head-pf,

lybur unit and the other to stabilization which will assign to it the unique

number. Your unit head then reviews the problem, and gets more clarification
1ofit, if necessary. He decides'whether or not, in,pis_oOnion-, the matter

is, internal V..e.,-something he must deal with, that doesn't involve the r

other units),, or external (something hick does inyol0-the other units). .

Simultaneously, the Stabilization Unit collects and -assesses whatever infor-
/

nation it has,.about the problem, and Makes asimilar-internal/external . .

decision. , \
1-

. 1

, . ..

At this poiht, several options are available: your unit head may work

out.the .'paoblemb himself or within hisunit: it maybe worked out jointly

among the unite h ads and Dr. He derson: (This is referred to as the SMT

Stabilization -M nagement Team - nd consists of Dr. Henderson, Hal Nichols,

Bill Anderson, and head of Stabil zation); or, ;.a task'force may be assigned°

to work out e problem. In any case, when a solution has been identified

you will be otified of it in written form and it will then become part. Of

operational procedures. Although these procedures will take a little time

please do ake use of thembecause the,end result will be good - everyone

will end'up knowing what,has ben done abou't a problem and why: :

. .

;,

There are several cautions to be considered when using this sheet::

One, try to use common sense when deciding to report a problem. liinor:day

to day foul ups should. not go into the system unless you'f;e1 that theSr:are

a flaw in the way the program works. Tdo,theproblem doesn't have to be

immediate. If you think of something that you aren't sure we've anticit'ated,

and will run into next month, report it. You'll gei.word back if it'S.already,, .

been taken care of, and you may have doneus all a.great favor if it hkan't.

4
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'Three,,the problem.d'Sh'.t have to be a p rob lem ,.

_h4

You may have an idea

of,,tiie,,i'.Say, why-ddn't.Wee.":.:°.:," Variety. Put it'ntt, the sstem by report+ng,...- ,

it And four, although..thejOrm asks, sand recommended solutions",

you need no,t,feels;b444ted ..to;V:tdentifyF'eitiler. There is nothing wrong with

seeing:a problem,bUt'r'4 understariding its cause .r how to'solve it That's

what the whole pro6edUrp, is:for!anyway.i) :, 4..-
.
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If youithave-any:questions.or ccirceins.about this form ih:i::Ipriver --------

procedures feet free to ask:7 toi, ilSeAlle-new form!):

.,,
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