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4 PREFACE

¢
@ ..

The Family Economics-Home Managea@nt Section of the American Home Economics Association
presents here the proceedings frogm its 1973 national workshop on "Actualizing Concepts

in Home Management." It was thg’ hope of the co-chairmen that this conference would be

in some sense an extension oi the work done at the 1961 French Lick conference on concepts.

The .focus, was on how the concépts crystallized at French Lick and since that time can
be taught in ways which cha ée behavior.

.

N

This conference is one of /a developing series by this Section which have tended to be
held biennially and to efphasize management and economics at alternate meetings.

It might bé well to lo

reveals something of
may not be complete
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back over the conferences sponsored by this Section.
he scope of concern and the regularity of the conferences.
ds it is taken from personal files and reports ‘in the Journal of
ist of Proceedings which are available can be obtained from AHEA.
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The Family Economics-Home Management Section has a record of including all section

members in thej development of the field. It is hoped that again these proceedings
-reflect your- thoughts and ideas in the further development of actualizing experiences
in home management.

&

Sarah L. Mamning, Chairman 1971-73
Family Economics-Home Mana7ement Section

Lois Schwab, Co-Chairman
Carole Vickers,'Co-Chairmén
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. \ ACTUALIZING CONCEPTS IN HOME MANAGEMENT: DECISION MAKING

“ S Dorothy Z. Price
Associate Professor-Department of Child and Family Studies
' Washington State University

¢ .
_Tﬁis paper will focus primarily on the family decision simulations descnfézz in the publi-

Q

ERIC

- Aruitoxt provided by Eic:

cation "Family Decisions: A Simulated Choice/Chance Game."

v
.

\ this particular game was developed primarily as a research instrumenf; and secondarily as
&

e 8 teaching tool. Therefore, it focuses mainly on one aspect of decision-making: the
actual process of selection of an alternative; its main teaching value is related to only
that aspect of decision-making. In my own classes, L .limit its use to three or four
sessions of a three-credit semester class devoted entirely to family decision-making.
Such decision-making is an extremely complex, far-reaching concept which can be covered
adequately only through use of a variety of teaching methods and tools, and not through
reliance on one. Therefore, my course covers several areas: relationship of values to .
.decisigg-making; different styles of decision-making (traditional, organizational and
hqmanisfic); different types of decisions (social, economic and -technical); the process
. of decision-making; relationship of-environment (both the family and the general society)
to decision=making; and relationship of decision-making to optimal ‘growth and development.
To hélp students go beyond a theoretical grasp ofithese concepts and to be able to
actually apply them, I rely on many approaches. Some of these include: lecture (which
is quite 1imited); small group work (these focus on specific group projects, group ex-
periments, and on discussion questions);research instruments (uséd by students as a starting
point for.assessing and discussing selected aspects of their own or other's decision- !
making and of factors related to decision-making); outside readings (from varied pro-
fessional litérature as well as some popular publications); outside activities (including
speakers, motion pictures, TV programs, etc.); applied term projects (individual or group);
a great variety of optional individual or group projects (which may range from developm%nt
of a collage depicting one's values to a broad survey of parental or student attitudes
on some recent deyzlopment~which an affect general values, or problem situations and \
‘solutions); and,‘of course, decisdon simulations.

k4

The process of decision-making is cextainly important, but other factors related to
decision-making may be even more impoxtant, and should receive increased emphasis. One
-entire approach toward problems and problem solution can dictate varied actual decision
processes which may be quite effective,RQhough different from a traditional decision ap-
ptoach. Also, the effect on the individual should be kept in mind. Is a decision pro-
cess which best achieves a goal necessarily the most effective one? Or are other elements
also important--sucﬁ as -the aforementioned ‘effect on the individual involved in the pro-
cess? My approach to teaching decision-makiypg, then, focuses throughout the course on
what happens or can happen to the person involved in this process, as well as on goal
identification ang attainment. As is obvious,\I view decision-making within a’ very broad
context. The idea of a variety of approaches to decision-making is always kept in mind,
along with the necessity for evaluating the effectiveness of these according to situation
and according to individuals involved. - .

- Bttt

N

There are limitations-inherent in the use of decision-making simulations. Most important
is that it be used within the context of other decision-making material. It can not stand
alone in a teaching process. Information about decision-making should both precede and
follow its .use. 3 ///

In addiéion, it must be pointed out to those involved in ‘theisimulation that it covers

only a limited aspect of decision-making:= Otherwise, they retain a very limited, often
warped view of what actually is involved in decision-making. Effective use of a simulatjon,
then, requires the presence of a skilled person, knowledgeable in the area of decision-
making. ’ .

Generally this game appears to be effect}ve both in formal class sessions (from junior
high thru graduate classes). and with infqrmal groups. There should be at least a

minimal degree of rapport among members of the group participating in the simulation.
Since this 1is a family simulation, this prerequisite is quite necessary. In a classroom

|
‘.

ﬁa .

ET




Q

ERIC

. T
: - - Z

3

:2-Price

-

generally sufficient/ rapport is present after seyeral weeks of class. In noniclassroom
i situations, the typgs of groups and their interdst usually are key points. If the group
‘is composed of family members, there is no problem. If the group is an dngoing one \
"and/or has requestkd this information, genérally the rapport and interest are sufficient

. . for effective use/of the--simulation.

“From a technicalf/ point of view, grolps of two to $ix people seem most. efficient and most
fbeneficial to tlose involved. Idéglly, it is best to work with three to four groups at
one time, thou7 with a 1ittle’éxperience it is possible to handle up to-ten groups
“.simultanéously! In the lattér situation, space arrangements take on added importance.
A room (or rogms) need to-be set up so as tc insure a minimum of conversational inter-
ference betwegn groups.” ) .

! Frequently, fit-is helpful to tape record the sessions. The group can then listen to their
own discussfon and more clearly pinpoint and relate decision aspects being emphasized .
in that payticular session. For this reason, when involved with many people (such as with
a large class), it is sometimes advisable to involve only part of the class in simulation
on any given day, while the remainder are involved in alternative projects. It is also
wise to fimit the number of groups when working with individuals with limited education.

* They haye little problem in the sessions, but sometimes do require additional aid, either

in reading or in clarifying some of the material. P
ipants should be given sufficient .time prior to the actual, decision-making aspect

of tlle simulation to acquaint themselves with the background of the particular family.

Eacll person should have a copy of this and be encouraged to read it thoroughly at the
beginning of the session. It iS5 helpful to distribute only the background information at
the beginning, and to wait until it is read before distributing information regarding the
irst decisionm situation. Otherwise, some individuals tend to read the background materjial
somewhat selnctively, assimilating only the data they consider to be related to the
decision to be discussed first. In so doing, they may miss getting a true feeling for the
total value pattern of the family.

The length of time it takes to complete an entire simulation ranges from 45 to 90 minutes
in most cases, depending on the amount of discussion which occurs. This can be completed
in one session, or spread out over a period of time. With informal groups, I tend to
rely on one session. In the classroom, I prefer to use more sessions, .devoting one to

- each problem situation and focusing questions on areas under discussion during that period.
I have found that in these cases, class members soon form a strong identification with
"their" family and enjoy returning to sessions in which they again work with them.

There are two aspects of the simulation which seem to gi&g'the greatest problem to those
working with it, and generally seem to bother students more than others. The mdin dif-
ficulty is the unwillingness to accept the result of the alternative selection. They
frequently interpret this as mere chance or whim and something they should be able to
control more readily. It is difficult for them to accept the fact that regardless of how
good you are at decision-making and regardless of how much time and effort you put into
trying to solve the problem you can not totally control the outcome. They would 1like a
guarantee that their efforts will be rewarded always with good results and retain. the
traditiondl belief that "if you're good and work hard enough, things will turn out right."
This has turned out to be one of the most beneficial side effects of the simulation. It
opens up a broad area of discussion of many factors which ultimately affect one's entire
approach to decision-making. These intlude broad value questions related to how much con-
trol we have or should have; how much control we should exert, especially when other
people are involved; and mafy other ethical problems related to manipulation in order

to more’ closely guarantee our own control over a situation. The ways in which broad
societal changes can gfféct the result of .a decision made by a family or an individual

are also'brought ouEf,«War, inflation, riodts, political scandals, unemployment, etc.
sﬁaﬁenly take on a ‘mére personal meaning. This is not alway$ a pleasant revelation, since
students discover mqée fully that they cannot totally control the results of their decisions.
It is however dn important understanding. With families and older people, the problem
pére is often the reverse: convincing them that théy are not powerless and that conscious
decision-making will enable them to exert some degree of control over their destinies.
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A sécond Jess important difficdlty centers on satisfaction scores. Here, it is often

necessayxy to reemphasize, tige and time again, that these merely reflect the value patter é

of one particular representative, ngt "average," family. They would most likely be
_different for any other fa ily or foyr-dny other individual. They represent the unique,
" personal aspect of decisign-makipg=-values of those actually involved.

e -
Despite the fact t ¢ primary emphasis of this simulation is on the decision proceys,
. .it can indi y be used to bring out other aspects of decision-making. This depend

ily on instructions given to the group and on follow-up questions which tliey are

ied to consider. For example, relationship of values to selection of an alternatiye can
asily be incorporated. A group might be instructed to make a decision as it thinks/the
simulated family would, and then to remake the same decision--acting as itself. In/the
latter situation, the group merely needs to disregard satisfaction scores given for/ the
simulated famxly. or replace them with its own. Or each individual might be given/a dif-
ferent way of,life with specific conflicts built into some of the value systems fgr several
indxviduals. Discussions, problems and solutions resulting from these situations/can™

then be used to indicate the various ways in which values enter into decision-maKing and

how thy influence possible results. Situatxons such as these can be set up to /focus on
amount anddqualxty of information; quantlty and relevance of alternatives; degrge of control
over decxsxon results; degree of risk; effect of environment; amount of participation in
decxsion discussions, as well a, many other relevant factors. The key point here is that
\the family. dec1sxon—m1kxng game: is a tool which can be used in many ways to fit different

| .~ burpos¢s.

'

AT LR ¢! M

. Pinal&y, let me reemphasxze the need to continue to view these tools 51mply as such--tools,
which will axd in teaching, in research and in counseling., We need more and better tools.
But, since rhese are merely tools, we must remain cautious that we do not ﬁirect all of
our energies in this direction. The tools are only useful if they stem from strong,
research bgsed theoretical backgrounds. There is still a great deal we n%gd to learn about

~decxsxon—makxng itself, especially within thé family. [ would hope that in our searc¢h for
tools, or 1nstruments we do not overlook this primary need.

H
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INNOVATIONS IN TEACHING: ERGONOMICS

.Fern E. Hunt
Associate Professor-School of Home Economics
The Ohio State University . e

M +

Ergonmics Defined

/

. The term ergonomics is said by some to stem from thé two Greek words ergon, meaning work,

and -nomia, a combining form meaning a system of laws governing a field or the sum of
kgowledge regarding them, Others say that the word stems from erg- plus economics\and
means biotechnoldgy or human engineering. At any ra?e, much of the literature on man and

hi§ work is concerned with economic factors (Edholm, 1967, ps 12).

The word was coined following World War II in response to the need for a term to describe
an interdisciplinary approach to the scientific study of man and his work. The scope of
ergonomics includes 'physiological, anatomical and psychological aspects of man in his
working environment" (Edholm, 1967, p. 21). The concept of ergonomics was an butgrowth
of wartime c¢xperiences which led to ad hoc teams of scientists from different .disciplines
working together on problem solving.

Studies on work were begun in the late 1800's in industrial settings and generally dealt
with physiological aspects of muscular work or with close examination of details of work,
Findings from many of the studies conducted in industry have implications for work in the
home. 1In addition, work ih.the home has been a concern of home economists for many years,
including aspects of the work itself, of the design of the work place in relation ‘to the
work and to characteristics of the worker, and of tools with which to accomplish the work.
Findings from many of the studies dealing with performance of household work are effectively
presented in Work in the Home (Steidl and Bratton, 1968). -

In England, an Ergonomics Research Society bfings‘together people who work in the field
of human engineering--anatomists, physiologists, industrial medical officers, industrial
hygienists, design engineers, work-study engineers, architects, illuminating engineers,

and anyone whose work is related to any aspect of human performance. In the United States\

the counterpart of the Ergonomics Research Society is the Human Factors Society. Both N\
of these societies publish. technical journals (Ergonomics in England and Human Factors \

in.the United States) which contain research reports and information useful to home
economists and occasionally by one. These two publications provide excellent source material
for teachers and ‘students of home management concerned about the relationships among the
worker, the work place, and the equipment used there .as these apply to accomplishment of

work in the home. " R
Emerson in his essay, Works and Days, recognized that "All the tools and engines on earth
are only extensions of its limbs and senses." This thought puts the human central to the

. work situation; thus it seems 16gical to expect that our tools and engines and work spaces

should be designed with the operator in mifid as well as the job and the machine itself.
Ergonomics supplies information on the human requirements in relation to design and

-functioning of the machine. °

-

Where Does Ergonomics Fit into the Home Management Picture?

A primary concexn of home management is efficient use of family resources for the good of
the family. "The human being(s) who supply the skill and energy to accomplish the work of
the home is a key family resource. We are concerned that this-human resource be used effi-
ciently in the home to perform the work easily and safely, quickly and well, according to
the 'standards of the ‘person in authority, Minimization of strain, fatigue, injury, and
frustration is desirable becausz these factors not only affect personal comfort but also

‘affect a worker's ability to function optimally. TWo majox concerns of ergonomics are

promotion of efficiency and prevention of dnjury to workers.
- ‘\ A\
] \\ >
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Some Ergonomic Concepts ApplicaEIe in ‘Home Management

Steidl and Bratton (1968) have pointed out that the equipment, _storage and work surface
requirements for a work placerare determined primarily by the types of tasks to be
performed there. But an important element to be taken into apcount is the worker--the
person's size, shape, strength or infirmities, work habits, 'and other such factors.
Measurements and recommendations for a specific work place could then be made in relation
to the individual's needs. This would represent an ideal situation. It may not always_
be practical, however, to tailor a work area completely to one person's needs, parti-
cularly where an installation may be relatively permanent and the person more or less
transient. An alternative would be to establish or make use of standard conditions and
provide for simple modifications to. accommodate individual workers.

Some consideration of the work place from the standpoint of work heights and areas, N
storége, and the center concepts are general y included at least briefly in introductory
home management courses. Concepts can well te developed with students on the strength

of organization to minimize time spent in search, to emphasize convenience and release of
attention from the physical aspects of the work layout, and to mimimize effort. The;
idea that a well-planned work area will save energy is not a relevardt nor an accurate
concept, however. Most of the work done in the home is classified, according to energy
expenditure and heart rate Studies in our laboratories, as moderate to light work. Moder-
ate to light work does not require the expenditure of much energy. Further, students are
raising the question of physical fitness and are expressing interest in emphasizing
;movements in performance of work to enhance fitness.

Recently we. did some observations in homes of mothers of preschool children during per-
formance of household work. We were-amazed at the number of trips up and down stairs

by the-women, and at practically no tasks did a young mother have a chance tb endure
prolonged periods of work in static positions. Movements in perfprmance of household work
might very well be incorporated into a physical fitness routine.

In thinking about work in relation to energy expenditure, I was reminded of an' exchange

I overheard between Dr. Elaine Knowles Weaver and an equally well-known nutrition scientist
in the early years of energy studies in home economics. Dr. Weaver was explaining a new
research project in which she was involved and mentiongd that one of the concerns was to
conserve a homemaker's energy. The nutritionist's response was, "What on earth for?"

She was engaged in research on one of the major nutrition problems, in the United States-—-
obesity.

Work surface heights are an important part of the’work environment because so much of our
work time is spent in performing tasks which Lequire use of a surface. A rule of thumb
for design of work heights is to bend the arms at the elbow and plan the height of the
surface to come about three inches below this point (Steidl and Bratton, 1968, p. 273).

At this level, the workér should be able to maintain good posture, to work in maximum
comfort, and to work with easy movements., A variety of work heights for selected tasks
performed on work surfaces can be provided inexpensively for experimentation and study in
the classroom by use of blocks under the legs of tables. Students might try performing
tasks such as rolling of dough (or a foam rubber or plastic pad), beating batter by hand,
and use of a portable mixer at the different work heights in order to gain an appreciation
of “effect on leverage, freedom of motion, and comfort.

If only a fixed counter is available, improvisations might be possible with platforms to
stand on or platforms placed on top of the fixed surface to raise the height to a desired
level. There is also the possibility of using an adjustable ironing board ‘for this.

- R

-
vl

Along with height of counter work space, there is need to consider depth, width,-and
areas-of reach for work surfaces and storage space in relation to the worker's limita- .
tions. One of the new ddeas on the market for storage is an installation of motorized
shelving which, if it ever becomes popular-priced, could revolutionize some of our commonly
listed rules for organization of storage space. With this motorized shelving, space from
ceiling to floor can be utilized. The operator can bring any shelf to a convenient height
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- These are just a few thoughts on ergonomics in relation to homé management. At advanced
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and'pick off the item needed at an openiag in the cabinet. The unit is operated by push=
buttons. he unit would be especially helpful for a physically handicapped person--

whether.donfined to a wheelchair o¥*with other limitations regarding reaching, 1lifting, or
tym{ R \ - /
: . e\ i
am touching only briefly on items relating to design of the work place to accommodate e

the-worker. Since my particular interest is in household equipment, I.want to give some :
-attention to desigms of cppliances as components of the work place. Recently I read that :
equipment (Spering in general terms, not just about household equipment) should be
designed with the weakegt operator in mind. The preserce of small children in homes . T
- imposes some co%straint[ on implementation of this guideline on nousehold appliances. .
% R . 1
Opportunities can be provided for students in home management and in household equipment
classes to studﬂ apg}iances in relation to visibility of markings on the appliance and on
controls, reachg ease of grasping controls and turning or pushing these, chances of error . )
and consequences, and use of the body in operation of the appliances. JTn departments not{ s N
- having actess td a household equipment laboratory, appliances in fond laboratories or ;o ™~
borrowed from an accommodating dealer may provide alternatives. A field trip to,'a store
might offer an additional possibility for analysis of appliance design in rela;i;n to

the user, *

1
- e

Safety ofacheAworker and others ir closz proximity is a concern in“ergonomics and is
receiving increasing attention in homes in recent times. The Nationzl Bureau.of Standards
and kitchen range mhanapturers, for %xémple, have recently begun a comprehensive program
that will result in recommended design.changes for gas and electric ranges particularly

- from the standpoint of danger of accidental clothing fires. Among the changes being . '
considered are control Knobs that cannot be turned on accidentally, burner arraugements
that do not necessitate reaching over one burner to use another, and elimination of the
dangers of invisibly hot burners. A hazard that I had not previously considered in relation ¢
tp*doqf opepiné and body position.in use of the oven was brought to my attention by a.
friend recéntly. She told me that she had "trizzied" her wig when she opened the door ,
to her-hot oven. Her solution was to buy a new wig made of less vulnerable material, but
perhaps some attention siould be given by manufacturers to design of the oven-opening

_~~arrangement on ranges.

Another aspect of ergonomics is concern for nilse in the worker's environment and the

effect of this sound on the worker's performance. Some of the equipment used in homes

are admitted noise makers, particularly those in which rushing air or water is involved. ~
Recent Federal legislation requires the labeling of noise emission levels on noisy household
applicances. An independent five-member commission is to set and enforce product.-standards .
for all consumer products used in the home and the Environmental Protection .Agéncy is to ) i
establish labeling-requirements for the appliances. |

levels, emphasis would, of course, be on research repgxted;in the literature (and thisi
is voluminous). In addition some attention wou}ﬂ.apﬁropriately be directed toward re
methodology. . P .

-
-

e
Much information on phys;g;ogicaIﬂzspects of muscular work has com;/;;om research in - .
pussical education. Phiysical education, anatomy, physiology, psycliology, and anthropology
2 1p

departments-on college campuses should be sources of he Studies of ergonomics -
principles in home management if resources in home econcfics departments are limited. . *
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RELEVANT CONCEPTS OF 'HOME MANAGEMENT: \
- o . INNOVATIONS IN TEACHING b

- GOALS

s

‘What is of greater importance to us
are-firmly fixed din the student's mind, the other concepts essential to-tomplete under-

Kay P. Edwards
Assistant ‘Professor-School of Home Economics
| University of North Carolina

¥ - - -

The concept of goals has prove4 to ‘be most effective as the principal concept for teaching

-students about the managerial/behavior of individuals and family units_in a household

setting. This concept focuses the attention of the student in such d way as to immediafely
create a sense of personal identification with and com@i}ment to learning about the\subjeét

matter of home management., \ 3

¢ ‘ . -0
than our own goals and their achievement? Once these

standing- of managgriar behavior ca:. be introduced. By demonstrating how these additional
concepts relate tp the achievement of his or her goals, the instructor automatically

‘presents to the student a meaningful incentive for understanding and developing skill: in
Agpplyihg.the,tota%,package of concepts and principles that make up the subject matter

T

area-of Home management.

Ihié—é@bh}gis on goals. is introduced to students:within the context of studying an area

-of individual and family behavior I have jdentified as goal-oriented behavior--that is,
. it focuses on the instrumental or task performance behavior of the family social system (1).

i

Maslow:.underscored the significance of goal-oriented behavior in human life when he said,

A All humin beings, not only eupsychian ones, prefer meaningful
T _work to!meaningless work. Of course this preference must be
Tarnstggpger in eupsychians :than in others.
gy .
I%_work is meaningless, then life-comes close to being meaningless.
) Perhaps here also is the place to point out that no matter how
‘ menial the chores--the dishwashing and the tést-tube ¢leaning--
all become meaningful or meahingless by virtue of their participa- -
ks tion or lack of participation in a meaningful or important or -
v . loved goal (2). - . .
- -]

The contehpoggry student, whether anbunte}ed at the college level, in the sicondary
school, or in a special interest adult education setting, is no longer satisfied to learn

. concepts :dnd principles in any field just because the instructor tells him or her that
.these thipgs must be,learned. Students want their money's worth and they want to know

if the mdterial presented to them is "relevant" and, if so, to what? As specialists in

- Thome management and family economics, we are indeed fortunate that the relevancy of our

subject matter is rarely questioned. But if such a question does arise, we are doubly
fortunate in that its relevancy is easily demonstrated. As an aid to this énd, it is
-sufficiegt reason to emphasize the concept of goals in presenting the subject matter of
our field(s). However, &% second incentive--and one that is perhaps more compelling to
the intellect--is the opportunity an empnasis on goals provides for pulling together a
conceptudl framework and developing sclentific explanation for a significant area of
human behavicr. Identification of benavior as goal-oriented permits us to tie together,

tno long been approached ;in a fragmented manner. It left home management specialists
debating which of the "how to do it" concepts was of greater significance and caused

us to lose sight of why any of these concepts has importanc: at all. (I classify as
"how to do it" such concepts as decision-making, decision implementation, standard setting,
planning, controlling, evaluating, work simplification . . . .)

As Maslow points out in his collection of thoughts on Eupsychian Mpnagement

o

-

H . e a 14 -

logically and systematically, an explanation of an area of human behavior that has for -

1y
hY
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- It seems very clear to me that in an enterprise, if everybody
concerned is absolutely clear about the goals and directives
and far purposes of the organization, practically all other ,
. questions then become simple technical questions of fitting ‘
means to the ends (3). . . ’

John Gardner supports thé preeminence of goals in imparting significance to human behavior,
but he is careful to point out the importance, as well as necessity, of weans <onjoined
with go§1s: . v
But goals -are achieved by some means, and sooner or Xater even
». the most impulsive man of action will discover that some ways of

N achieving the goals are more effective than others. A congern .
for how to do it is the root impulse in all great crgftSmanship,
and accounts for all of the style in human performance. -Kithout
it we would never know the peaks of human achievement.

Yet, ironically, this concern for "how to do it" is also one of

the diseases of which societies die. Little by little, preoc-

cupation with method, technique,’ and procedurg/gains a subtle .
dominance over the whole ‘process of goal seeKing. How it is b
done becomes more important than whether it is done. Means -
triumph over ends. Form triumphs over spirit. Method is enthroned. -
Men become prisoners of their procedures, and organizations %

that were designed to achieve some goal become obstacles in the

. path of that goal.

A concern for "how to do it" is healthy and necessary. The fact . :
that it often leads \to an empty worship of method is just one , -
of the dangers with which we have to live . . . (4). o

In the theory of goal-oriented behavior, a goal is defined as a desired state-of-being -(5).

By itself a goal commands attention, but goals rarely, if ever, stand alone. Instead

We have a nexus of goals vying for the Attention of the social system and for resource o
commitment-~some goals complementing others; some in conflict with others; some of great
importance; others of relatively mimor importance; some to be achieved today; others

to be achieved at some future time (in some cases, the very far future)--but all influencing
our behavior as individuals and 'as family group members. The term goal-complex was 'g,,fw*”””'
coined to convey the complicated and interrelated structure of the phenomenon q;;h»whféﬁ

we are .dealing (6). e T

LY

The goal-coﬁplex of an individual or of a family unit "provides aberall direction for the
. behavior of the family social system" (7). As White points out in his book, Decision

" Theory, fﬂ\

L)

To set” an objective allows some decidability, It allows certain
alternative actions to be/ruled out if they do not, '"do the job."
There is no reason why one should not set objectives which are

v cperational so that it can be determined, in principle at least,
within a finite time span, whether it has been achieved, but it has
to be realized that such objectives are constraints placed on system
operation which effectively have- kexicographic values (8).

&

System behavior becomes understandable and meaningful only when analyzed in terms of some ~
objective it is intended to achieve-~otherwise it appears irrational and disconnected.

All functional hebavior of a social system related to the performance of tasks is initiated

by the goals thdt system has set for itself. Such behavior will be evaluated and adjdsted

by the system in relatipn to the goals it has created or accepted for itself. )

. ¢ . '
To tie these points down a little better and relate them specifically to the family social
system, the goal-complex of a family system at a given point in time is the overall
state-of-being in which that family would like to be located at some future point in time.-

.
-
~

-
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It has to be if it is to remain a viable framewoyk directing the decisions afid activities
of the family system as that system encounters ¢hange. As time moves on, the gpals chosen
to be a part of a family's goal-complex shift wosition in terms of relatiye importance,
new goals are introduced into, the structure, ‘gnd goals that had been incjiuded are
dropped-~ecither because they have been achieyed or because circumstances ltave made their
achievement nc longer desirable. This stat¢ of constant change is an éssential element

i1 the life of man. Striying to achieve iy the essence of happiness./ Gardner says it

most succlinctly: . / /
i

The plain truth is that/han is not capable of acgﬂeving the vegetative ’
state implied in the current conception of happipess. Despite almdst
universal belief to the contrary, gratification, ease, comfort, /

) diversion and a state of having achiéved all one's goals sdo not,

- constitute happiness for man. . /

\,
. /
\ The truer version involves striving toward meaningful goals--goals
that relate the individual to a larger context of purposes (9%.

/
The structure of the goal-complex is hierarchical jand is in a constant statgééf fluz,

Some goals probably persist for the entire iifg span of the group. Survival, financial
security, and sducation are possible examples,/of this kind of goal. Some are of relatively
short d ra:icn, others have an existence so Prief we barely recognize them as goals,

and somd have -a high frequency of recurrencé. For example, the preparation and presentation
of this aper was a part of my goal-comple¥ for sbout seven months. In a few minutes,

it will cease to exist. In contrast, iunéh I consumed before this meeting was a goal for
about, 30 \minutes. A similar goal will récur every day of my life and, under ordinary
circumstances, will not be very urgent and will cease to exist in a very short ;time.

Such a go@il has occurred so frequently in the past thai I habitually act to achieve it .
without m ch, if any, thought, If sdﬁething should intervene to prevent its achievement .

in the usual manner, it would become increasingly urgent and, in fact, would eventually
assume an|importance of such magnitude as to outweigh other goals that now seem to be ;&:
of much greater significance in my goal-complex. . T

L

The goalsthat make up a family's .goal-complex are not identicai in all family units.
Variation|in gdals is perbaps most noticeable on a cross-cultural or cross-societal
basis, but exists also within a. given culture or'society. In, fact, .

' A free society will not specify %oo closely the kinds of meaning ‘

different individuals will find or the things dbout which they

" should generate conviction.; People*differ in their goals and

convictions and .in the whole style of their commitment. We must

ask that their goals fall within, the -moral framework to which we

all pay allegiance, but we cannot preScribe the things that will

unlock-their deepest motivations (10). I

R

Within the family unit, goals are arrived at through the social decision—making process.
A family's goal-complex consists of those goals of individual family members that require
input /from one or more other members of the family for achievement, goals that are derived
fro'n the existence of the family group and that are held by every family member, and
goaig that are held by the members of a particular family group. These goals are arrived
.at ,through unopposed individuxl preferences, mediation and integration of conflicting
individual preferences, and ‘shared individual goals for the family system. The achievement
of the family's goal-complex is dependent on the shared commitment and efforc of all
family members. Cartwright and Zander have noted that the effectiveness of a grouwp seems
to be determined by six factors that are closely related to the goal-complex of the

group: y - .

.

f - 1. fthe extent to which a clear goal is present
/ 2. the degree to which the group goal mobilizes energies of
group members behind group activities

|
! 3. the degree to which there is conflict among‘members
concerning which one of several possible goals should
scontrol the activities of the group

- - | 1R
ERIC ' o .
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4, the degree to (which there is conflict among membérs ‘
concerning m:ins that the group should employ in reac ing

its goals | )

/ 5. the degree td which the activities of different members are

S , - coordinated in a manner required by the group's task
. 6. the ava11ab111ty to the group of nefded resources . . o (11)

‘The importance of goals in manager1a1 behavior is brought 1n focus most fortefully when
the teaching situation involves people in a state of transition from one life style to
another, that is, people at the 'teachable moment.” 1'd 1ike to share two such teaching
experiences with you. The core course for home economios majors at our imstitution is
called family economics and home management. Students must be setond semester juniors
or seniors to take this course. Seniors in rhe spring semester always react more positively
to the "theory" portion of the course; married students or those soen - “amning marriage
always react more positively. Their goals in both cases, have been s..c and rvlatively
unchanged for sewveral years. Suddenly they find themselves on the threshold of @ magor
thange in théir 3jife-~a change requiring a major psychological effort to reorient by
establishing new goals, new plans, for attaining these goals,/new patterns of behavior,
new sources, amounts, and kinds of resources, and so on. They are stunned‘by ali that
gchs them and stymied about how to go about it. On top of everything else, tbe§ ve
undergone change in their value systems. By introducing these students to the prpcesses
of goal-setting and goal effectuvation, what seemed to them an unmanageable,| unknof

future quickly assumes the proportions of an exéiting opportunity to createl a new,life
style. ‘ \

The sgcond example I want ro mention is the situation of divorce-—a situation faced by
womep?in one¢ vut of four‘marriages in the U.S. today. Two years ago, I helped develop

and “téfict™a Seminar for Divorced Women through our Center for. Continuing Education for

Womer. As this group of women distussed the problems they faced and their teactions -to

those problems, I made a statement tha%¥ the whale situation could be summed up in a simple
sentence--they had lost thggr goals. Tiey were in a situation of anomie. Their point of
refetence for making choices, for planning, for organizing their activities,| for justify- .
ing their actions--that is, everything, or almost everything. that had made iife meaningful=t

v

was suddenly gone. In fact, everything from.which they obtuined a sense of, identity had
disappeared. Until a new set of goals had been established, they would cont;[nue to feel

lost and out of control. The first step in the rehabilitation Process was to force

themselves to sit down and set some new goals. Thena with a new goal-complex as their
reference point, they could begin building.an new life for themselves. Needless to say, <
it worked! It had to work. Human beings require purposefui activities--whether they are "
involved in decision-making, planning, organizing, actuating, or whatev

»

In a recent article published o the Family Coordinator,.Kaprowski suggested mhat focusing

society.

s

Together decide what the major objec-
tives of the ‘family -should be, and how these should tie in £o ‘the

s . specific objectives of -each family member. Periodically review

’ progress toward these objectives. . Py

Set up specific developmental goals for the family, and determine
the necessary strategies to reach those gecals. Among these goals
night be becoming aware of optiords in 1life, and learning how to
learn, how to make choices, how to interact efficiently with other
people, how to appreciate beauty and feeling as well as logic and
reason' how to validate knowledge (12).

I would like to give you two examples of how I go about introducing the concept of goals

‘to students .and impressing them with the basic requirement of achieving group goals. The

first step is to acquaint them with the concept of g 11s by lecture method and through
assigned readings in one or more textbook and/or journal article presentations. Tke
students are then asked to read a lay audience publication that focuses on recognizing

'

A ~
T
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} and setting goals. Gift from the Sea by Anne Morrow Lindbergh or Johnathan Livingston
Seagull by Robert Bach are two posSibllities. I find Gift from the Sea very effective

| for female students. These readings take the concept from the realf of .an inteéllectual
‘éxercise in discussion of an abstract idea to meaningful application in human behavior.
‘Inis, however, is just preliminary preparation for an assignment of personal experience

in analyzing and developing an awareness of their own goals, the values that they are
trying to actualize'thgpugh these goals, and the resources they have available or potentially
available to contribute to goal achievement. As students work through this assignment,
they quite naturally involve themselves in decision-making, organization, evaluation,
/ standard setting, and so forth.., What originally seemed to them an irrelevant word in
one more dry textbook disc9551on has assumed personal connotations, and the instructor
has cceated an atmosphere” faVOtable to thie introduction of the whole area of home manage-

!

o .
!}>/;, 4 ment, subJect matter. // : . .

i ¥ To dehoustrate the import/yéé of individual commitment to group goals, I use a role-playing
2/ situvation involving thre¢“students. One student is blindfolded and given a pitcher of

water about three- four‘l’ full., This student stauds in front of a table on which an

gempty water glass is.€itting. The group is assigned the '"goal" of filling the water

. glass. One studenf is asked to preténd t that she is in total agreement with the goal and

' to cooperatezdﬁ”1ts achievement. A second 'student is asked to disagree with the goal and

refuse o’EBoperate, even to the point of actively trying to prevent the achievement of
_,,Lhe’gsgi. Needless to say, the only action permitted by these two students is of a verbal
™" nature. It is a simple demonstration, but effectively gets across the point that goal-
- X riented behavior in a family system requires the cooperative efforts of each family
g;’ . member; _and that managers cannot ignore the impact of the interpersonal area of behavior
’ " on--the successful accomplishment of the family's goal-complex.

I have just come across a paperback entitled Goal Analysis by Robert F, Mager. His method
for helping individuals transform their goals from abstractions to the concrete ‘includes

five steps:
et ol .
1. Write down the goal.
. 2. - Jot down, in words and phrases, the performances that, if \
. adhiev ed, would cause you to agrec the goal is achleupd
3. Sort’out the jottings., Delete duplications and unwanted
1temsZF\RS§§at Steps One and Two for ¢ny remaining abstrac-
tions (ﬁuz es) considered important.
} 4, Write a/complete statement for each performance, describing
the nature, quality, or amount you ¥/ill consider acceptable. .
5. Test the statements with the question, "'If someone achieved .. --—

Pt

or demonstrated each of these- performances,,yould—i“be willing
to say he has achieved the goal?" When you can answer yes,
the analysis is finished (13). -

This procedure is recommended for persons managing or superyising other .persons fn ob-
taining group goals. Although I have not yet used his procedure in the classroom, 1

am intrigued by it and intend to try it during the coming fall semester. §g§h a method
may prove useful in helping students (and others) describe their goals in more realistic,
tangible terms; terms that will provide really useful guidance for goal effectuation
activities, . .

"ot

Again, as human beings we must have a purpose for our activities, or we become debilitated
and eventually wither away. Man cannot function without goals; action loses its meaning
withuut goals; in the vernacular of the day, "goals are where it's at." I cannot urge you
strongly vnough tb place this concept where it belongs--as the central concept of home

-

management theory and teaching. ,'*7

Q . ’ ’
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STANDARDS IN A MANAGERIAL CONTEXT

l
|
|
Florence. S. Walker. ‘
Associate Professor-College of Home Economics .
University of Nebraska o

First of all, -here ave some definitions of standards so yuu know my point of reference;
. then a, few comments «bout standards themselves; and, finally, some suggestions of how to
help students set staudards for managerial experiences.

v
/

>

Definitions

"
~

From Webster's Third New International Dictionary:

Standard . . . in general can designdte . . . any measure by’which
one judges a thing as authfntic, good or adequate. -

‘

From American Heritage Dictionary of/khe English Language:

An acknowledged measure of comparison for quantitative or qualitative
value; criterion; norm . . . a degree or level of requirement, excellence
or attainment. !
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My own Ce inition for students of Home Management is: a standard is a criterion supporting—

‘ ~ oo Walker-13

T e e
evaluatiof to determine degree of goal attainment. It is usually a qualitative measure
stated in terms of satisfactory or unsatisfactory, or success or failure, but_it also can_ _
be stﬁted qudantitatively, such as the number of minutes it takes to do a household task.
Ina sepse it is a specification for a goal. \

|
i . |
'.

Tvpes 6f Standards ’ ' \

]
There are two general types of standards. first, scientific standards, or those baged
on spec1f1c quantities, and, second, social standards, or those based on w@at is accEptable
to ¢lhe persons involved. I will talkiabout the second type--social standards--because
these standards are involved to a gredter extent in the management process than the
scieptific .ones are. The reason for Ehls is that whereas social standards aré\flexi le,
oncﬁ scientific standards have been established striving to reach them becomes wmore important
than concern for the degree of attainment to which the individual aspires. Furthermoye,
soc1a1 standards are self-imposed and, 'to an extent, self-established and self-induced.

The scientific standards are important. They come to us only after much painstaking ork

by researchers. Such oneés as the nutritional standards for. maintaining health, the stiandards
for Storage, and the standards for space requirements for various household activities

serve as cornerstones for adequate levels of living. . !

Self-imposed standards (social standards) are similar to what the field of sociology
calls social norms. According to Johnson, "A norm is an abstract pattern held in the
mind, that sets certain limits for behavior."

Johmson continues: "A complete description of a social norm would state (1) who is expected
(2) by whom (3) to do what, or refrain from doing what (4) in what circumstances. In
addition, it would specify (5) what penalties,would be forthcoming if .the norm is violated,
or what rewards if it is conformed _to, (6) what circumstances surrounding a violation will
be regarded as extenuating, and (7) who will administer the penalties or give the rewards."

Characteristics of Standards : —

Tox R [
First, self-imposed standards are extremely concrete. By this I mean that they do not

stand by themselves, but need to be tied to something else. They are descriptors of an

action, an event, a product, or a personal interaction. Consider them as specificaticns

for something. It is difficult to think of standards abstractly but when one thinks of a
household task, a work center, a guest's behavior at a party or the manner in‘which

resources are used, for instance, then standards emerge. . -

. "y

\

Second, standards can be obstrqu. Ebne doesn't need to be told .what tHe standard is but ,

as one is in a situation, the standard can be observed. These impressions we get are
mentally digested and result in Judbments of what is acceptable to those responsible for

the action. The fact that standards are interpreted by observation makes many dread

standards, dread to have situations occur that possibly might not measure up to the . e
Tmpieséion~they wish to give. ‘ .

,; - ’

hird most standards have an acceptable range rather than an acceptable point. This range
ligs within the extremes of over-or-under-doing a particular action and is in the middle
(grey) area. Maloch and Deacon have named this range as "range of acceptable-quality and
QUantrty while Mager called it "zone 6f success or reason." Personally I like to call it

. \the 'zone of tolerance."”

ERIC
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This accéptable range varies with the status accorded the role of the gndividual as well

as the circumstances under which the action occurs. Compare for example what we consider

acceptable living conditions when camping (the abnormal) to the situation in our home

the rest of the year (the normal). Things that would not be tolerated at home get the nod ,
of approval while "roughing it.". Frequently, abnormal conditions are considered to be

temporary. .

20 - -
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— Most individuals have a professional or public role as well as a private role. As teachers,
our professiopal role demands that we practice managememt of our resources, that we are
able--to actualize many~o£~thg_ggncepss;we teach our students. As private individuals
we can leave our professional Fompeten‘iés,\1£~weachoose‘ at the door step of our home
and just be a family member, making mistakes like the rest of them.

The fourth characteristic refers to the values standards represent. One list of values

stated as representative of the field of home management was given by William McKee at

the 1955 Home Management Conference on Values and Decision-Making. His list, based on . '
the Robin,J. Williams Jr, classification of American Value Orientations, was: achievement
and success, efficiency and practicality, activity and work, individual personality,

material?xmfort, progress, and science and secular rationality. ; s

.

Taken by| themselves, standards seem to me to represent the value of "E(ternal Conformity"
and "Indtvidual Personality." However, when standards are considered in relation to goal
attainment, they tend to spell out the value the goal represents.

« h \
- PRasiere W *

2
Concepts of Standards

Textbooks, articles and research bulletins have been the source for these concepts of
standards used in.teaching home management.

Kyrk, in The Family in the American Econo;x, states' “It seems clear that our standards are .
in large part at “at least social products; they are part of 'the current mores . . . . The
individual regards them as in part imposed from without and in a sense compelling him to
live in a particular way . . . . penalties for failure tq adopt the accepted mode of living
in his group (is to) lose status and come "into disrepute,l(to be) regarded as queer'.“

Gross¥and Crandall, Management for Modern Families, 2nd edition, gives the following
criteria for evaluating the standards: .

-

1. cost in resources - ‘ d i
2. origin or, purpose of the standard ) "¢
3. effect of a standard on other people's-actions - s
4. conformity to neighborhood practices . ,
T 5. relation to a fundamental value . . . . =
In addition to this, these authors point out since standards relate to a single situation
or-activity, they are much more specific than goals or 'values. *

, Nickell and Dorsey, Management in Family Living, 4th edition,,state. "We set a standard
for each kind of activity determined intrinsically, by what we think will provide maximum
(satisfaction for it, and extrinsically, by what we believe will make the maximum contribu-
gn to the realization of our life plans" (p. 45). \

€

~

Standards may be classified . . . (1) as to content; (2) as to fixedness or flexibility,
PN an% (3) as to quality.

2

Maloch and Deacon, in a report of their res€arch on Components of Home Management, mention

standards tdo, as composed of the following dimensions: - \ . !
Clarity or specificity . . ’/’(ldc;ﬁﬁ
B Flexibility or the range of acceptable quantity and quality as )ﬂ,;?f‘“” .

contrasted with inflexible--no range; either this ot nothing.

Reality - accomplishment met expectations with respect to\quantity,

quality and cost. -

; ;Complexitz whicl involves the interrelationship of persons and standards.

//' . 3., Situationalitx which involves adopting the standard to the existing conditions.

/ . \

v e .
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Application to Teaching

Establishing standards for managerial situations is where the "How-To" aspect of my

remarks starts. The emphasis is placed on the content of the standard.

Evaluation in management should be supported by standards. The more specific the stdtement
of the standard, the more helpful will‘?e the evaluation.

Mager, in his recently published book, Goal éﬂplisig, gives suggestions on measuring goal
attainment. Many of these ideas can be applied to establishing content of standards for
managerial situations. The basic recommendation is to write down the performances that
would lead to agreement that the goal under question had been achieved. Furthermore, these

statements need<«to be polished until they describe” the nature, quality and, or amount
considered as an acceptable indication of goal attainment.

e

i

One of Mager's catchy ideas was a description of "Fuzzies" as "something that doesn't tell
you how to know one when you see one. It points in the direction of the desired outcomes,
but it doesn't describe them very well." Many o' our standards as we use the term today
could appropriately be called "Fuzzies." ~
1h preparation for this presentation, I used Mager's ideas to develop examples of measurable
standards referring to my article on self-imposed housekeeping standards, published in 1968,
as a source for content of standards. The base of a standard for any individual household
task was called "division" and six of these were identified. As I wréte down the standards,
1 added one additional division, so now the seven divisions for which I've written examples
of content of standards are: efficiency, energy, necessity, organization, performance,
product, and safety. . -

*
.

These'example§ have been placed on slides. Each division has been rel?ted to a goal in
order to be able to portray precise standards. These examples are no exhaustive, but
merely serve as stimuli of how to state standards that relate tpégﬁal attainment.

In other words, different goals would imply different content for ? andards.

s

Division I: Standard = Efficiency (refers to ease or speed of work)

Illuscrhted.for a Goal of:

A
~4 -

T _Replace old wax on kitchen floor.
/ Indications Standard is being met: ‘:
’ . \ . \
A. Work methods .
\. 5o .
Cleans floor -in 3 foot square segments to keep floor
as dry as possible while removing old wax. )
’ = a -l
B. Equipment and supplies ::1 X
I Uses long handled mop with self-wringing device. *
, C. Storage of equipmewf and supplies
o Wet tools—allow to\E{E-dry before returned to proper storage location.
" D. Condition of supface of flpor after completion of task
Even volor and shine on entire floor means edge of floor is same
color and shine as center.
E. Time task takes ‘
Completes task within 10 minutes of time task usually takes. (Task usually
takes 20 minutes) ) . )
\
Q ’
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Division Ll: Standggg = Energy (refers to body movements) -

~Illustrated for a Goal of: .
Have a clean house

Indication standard is being met: N

A.  Evaluates condition of room before starting the task to decide how
extensive cleaning should be.

&

- *  B. Reduces motions. .
Dovetails trlps by removing clutter from rocm as one part of tr1p to
get supplies and equipment. 1-_‘
< .
- C. Uses principlgs of body mechanics when moving or lifting furniturcl
Division III:- Standard = Nec0551ty (refers to frequency with which a.task is done and
by regularity of demard for that particular task)

i

1 -

Illustrated for a Goal of:
Family has clean clothes to wear every day

Indication standard is being met: - N
A. Checks on supply of clean garments for each family member.
B. Washes when supply 6f clean garmﬂnts indicates 1-2 sets are still available.

P

Division IV: Standard = Organization (refers to.work strategies)
Iliustrated for a Goal of:
Shares housecleaning with family members

Indlcation standard is teing met:

A. More than one family member does housecleaning .
B. Sees evidence of use of the following work -strategies:

<

Planning LY.
Standing plans known by family members. Written blan§ postcd where
all family members can see them.

Sequencing / \ ) N

X
. 3 A
Tasks are scheduled at times when worker is _available. RN

AR N
Flexibility . \\
Family members rotate cleaning tasks inhoxder to develop additicnal
cleaning skills,

N\

Delays'nced for cleaning ~~—" N

of clutter in house. . i .

‘Each famxly member stores pcrsonal belongings to reduce general level ‘\\\;
Parallel work

Family members work together on same task when nature of task, supplies,
and equipm.nt allow for this.

ERIC
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. =, Dbelegation
Some tasks are the same responsibility of one or another family member.

Division V: Standard = Performanée.(referé'to attributes manifested while doing
a task) ¢

~x, - S
~ N -

" Illustrated for a Goal of:
Completes weekly grocery ghopping

Indication standard is being met: -
A

A. Has a written list of items to be purchased.
B. Makes appropriate substitutions when items are too costly.
Substitutes are available that are "in-store" lo§s leaders.

Items are missing. M-

v

C. Total dollar outlay is equal to or less than allotted amount for weekly purchases.

“Knows ptices' in general so recognizes "bargains” ffom regularly,priced items.
\

.

'D. Sélects store to shop at according to:

General quality of food - indicatedsby care taken of fresh and frozen foods to
keep them in top conuition, canned food is not dented; packaged food still
sealed not split or broken. P ‘
- -
- .
Division VI: Standard = Product (refers to the end result) ’ -

- -
« .

Illustrated for a Goal of: o~
Tozhave a managerial experience -

Indication that standard is being met: ™

. 4 3 .
A. Plans are made bv several members or all members of the group.

B. Goals are written. R “

- One or two divisions of standards are written to describe acceptable goal
attainment.

C. Written plans include:
1. A variety of resources.

2 Enough detail so that those using plan know when each part is to be done,

Lo

what is to be done and who will do it. - .

:
-

p. Uses plan to reach goal.

Plan, as followed, brings about achievement of goal. Adjustments are made when

plan is not practicable.
¥

E. Uses acceptable work methods to reach goal, which are: T

creative
safe .
sanitary

F. Evaluates experience in terms of goal accomplishments in terms of standards.
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' N
G. Recognizes a minimum of one of each of the following types of decisiond occurred:

"~ social decisions
economic decisions
technical decisions

Division VII: Standard = Safety (refers to prevention of injury to family members)

Illustrated for a Goal of:
Have a safe home

Indication standard is being met:
A. Tools and equipment safe practices

Checks to see the controls on ranges and other appliances are turned
off- after using them. -

»

B. Safe methods of work
geeps hands protected when using strong chemicals.

C. Storage for safety ’ .

Stores chemicals in different location from food.
_-/

D. Precautions: . , e

. «

Has emergency telephone numbers posted near teleplione for fire, ambulance,
'police, doctor, poison center. Knows how to use fire extinguisher.,

- o
These examples emphasize content of a standard, woven 1nto the descriptive conditions that

indicate goal achievement. From this exercise of developing visual standards, one learns
that precision for content of standards requires thought to move beyond vaguely stated

ones.' Also, that when precision is desired for stating standards--so "you would know one

it you saw one"--the content of the standard muSt be tied to a goal. Precision, in an
abstract sense, was beyond my mental ability. -

Further, that,to involve all seven divisions of content of standards for one particular
goal is possible, but the Law of Diminishing Returns gradually sets in. Therefore, first
decide upon the more 1mportant aspects .of a goal and then develop standards for those,
letting ,the other aspects be ' givens

>

o . B
Conclusions » .

In conclusion, self-imposed (social) standards in the managerial context are closely connected
with the ability to determine goal achievement, While it is true that standards can be
observedv there is also a great deal that can be done to help people learn to set attainable
standards. Thus, when teaching home management theory acquaint students with ideas of

content of standards as well as ways to develop precise standards so they will "know

one when they see one.”

If we move from the abstract to the concrete by emphasizing content 6f standards, we should
be able to help students recognize the mixture of individuality and conformity standards
represent, ways of setting attainable standards, and the need for setting standards in
harmony with the situation and the individual's role within it. ‘
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‘ORGANIZING: AN ACTION~ORIENTED CONCEPT .
B \\ Nancy A. Barclay ¥
Head-Department ‘of Management, Housing, and Family Development
College of Home Economigs<Virginia Polytechnic Institute and State University

‘o

Organization has been recognized as a concept basic to home managemdpt but their relationship

has lacked clarification since both home management and organization \have been vaxiously
defined. Organization as a concept has received limited attention by hesearchers in the
field; it appears to be considered a part of management by some authors \and synonymous with
management by others.

In part the confusion surrounding organization in home management stems from the use of
both the noun and-verb forms to describe process and activity rather than distinguish
between "organization" as a structure and ' organizing as an activity. In home management,
organization has been defined as "the arranging of strategies and resources into patterns
appropriate to the value system of the family" (4). In everyday usage the word organiza-
« tion may refer to groups such as amr agsociation, business, or society. Home management,
like other areas of home economics, is considered an applied field, and some concepts and
e terminology come from other disciplines. Sociology views the family as an association and
is concerned with "internal ptocesses where family members are seen as constituting an
interacting group™ (3:23). Family organization is also used to refef to classifications
such as the nuclear and extended family. Business concepts related to organization are
most often concerned with line-staff chain of command. Little consistency has been used
¢ in applying the term to home management. -
. »
The pyramid hierarchy of authority used by business has limited application in most homes.
In business, plans are made by one person, carried out by others and involve supervision.
Studies of assistance given to homemakers with their work in_the home by Nichols and other
researchers (6,8,10), indicate the major burden of the work is placed upon;the homemaker.

./

.

A

ERIC ‘

v -~
Full Tt Provided by ERIC. . . .

<

-~

-
»>

o —— o




>

[y

20~-Barclay // . ; o -/
In the home the manager may or may not be involved with others and is most likely to carry
out all or most of the activitie? as well.

/ ’ 1Y
It has been suggested that even in the home there is an organizational structure and that

management, although not authoritarian, results in an organizational structure within

which people function. In business when the same product is produced or the same service
is performed the processes %re generally repetitious and the organizational structure is
the framework within which -they manage to attain the goals of business (2). Crganizing -
in the home is seen to perform similarly only when routine or standing plans are relied
upon., The variation in the day-to-day living patterns, rapid changes in society, and
immense individual and family differences seem to make the structural approach to organiza-
tion too narrow in scope' Management in the home can better be envisioned as receiving
structure from’the values and their representative goals, thus giving management direction
and form. The French lick définition of organization suggested action 2appropriate to the
value systém of the t7mily" 4).

In"a recent presentat1on Dr. Rose E. Steidl (11) raised the question ol what the relation-
ship is between organization and planning. She suggested that in the article "Family
Management" (9) the five authors (Nichols, Mumaw, Paynter, Plonk, and Price) viewed planning
as subsumed under organization. Others, she says, .. would question whether they are
thé same or different. I think that-organization is the more encompassing of the two . . .
and in fact’depends on-plans® (11:95). The approach I &m talkipg about today is that
organizing is a’part of planning ‘and all of contrslling. . .
With the perspective of organization as a concept basic to home management, but not synony-
mous with siinagement, »ad one with an action rather than a structural orientation I present
the following/definition: :

P N
hd Organizing--actiohs Involved in\creating and -maintaining orderly
actﬁvities in accomplishing household tasks and incl.ding tne Compenents

of/ sequencing, checking. facilitating, and adjusting (1:19). . <

In»light of the need for clarification and unification of terminology in the field, the
definitions of the components of organizing are those used in the Maloch-Deacon framework
(5:34). To clarify this - definition of".organizing and its component parts I will u.~ the
Maloch-beacon framework. .

~

Definitions o to ' .
R
Home Wanagemenf--planning and controlling the use of resources of a household with respect
to demands.

Organizing--the arranging of the eclements of sequencing in planning; and checking, facili-
\ tating, and adjusting in controlling into a coordinated ptucedure toward the
accomplishment of goals.

LY .

Sequencing--ordgring of parts or among tasks. -

Cont?olling--regulation of planned behavior. . : ' -

éégulating--checking, facilitating, and adjusting.

Chocking--examination of actions in relation to a plan.
T\t a -
Pacilitating-—assistance to progress or flow of actions.

Adjusting--change in planned sequence or standard. .

.

e
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.Diagram 1. Maloch-Deacon Framework ! ’ -
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K cosee = organizing

2

Organizing is considered part--but not all-<-of planning. Organizing occurs after certain
factors have been considered and decisions made. Planning includes the relating of facts
and. assumptions about reSources and situations to the desired goal An order to propose

a ccurse of action for the attainment of the goal. This means specifying what is to be done,
what, resources to use, and setting Standards of quality and quantity. Organizing then
occurs as a means of combining resources and activitiés into a coordinated pattern or

plan. This aspect of organizing relates to sequencing and includes both people and things.
Routine or standing plans are sequences, of action established by prior experience and
applicable to recurrlng circimstances. The Maloch-Deacon system allows for the ut%}ization
of "repeat use" or standing plans within the manageément framework. Decisions on whether

to plan a sequence of action for the current situation or to refer to an establiéhed plan

or routine would be an organizing decision related to sequence. . P

In addition to being part of planring, organizing is viewed és including the elements of.
controlling. Controlling the plan in action is part of organizing. Controlling as seen

in the framework consists of carrying out the plan and includes facilitating action, checking
the results with expectations, and making adjustments as needed. The control aspect of
organizing is coordlna*ing in nature, that is, the interrelating and fitting together
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Organiéing is involved in the formulating of plans in sequercing, and in executing plans
in checking, facilitating,“and“ﬂﬁjusting of action. If organizing were not involved in

.. the development ogdthe'ﬁlan in planning it would not. differ from controlling. However,

organizing}goncéived as basically coordinating and action oriented is a part of planning
as well as controlling. With this perspective organizing is differentiated from manage-
ment but is a part of management.

N -~

7
While this definition and approach to organization may be somewhat innovative, I have

been less than innovative in application. This approach has been used mainly with advanced

courses of both the theory and residence or practicum types. The concept of organizing
has been presetted as a part of theory. It has also been used as a tool for classifying
homemakers! actions®in the analysis of their day-to-day activities in several types of
situatiofis: A .

.- 7

////,/’/ a) homemaker wisits to the dlassroom and discussion of their management.

b) student interviews with homemakers in their homes. .

¢) case studies_developed from research information on how homemakers go
about #aily activities. “

d) simulation or role playing situations in the home management residence with
analysis by participating students and by non-participant observers.

e) student records of their own.activities.

Along with this approach to organizing, I have used Nichols' (8:3-4), three levels of
organization adapted, as suggested by Mumaw (7:18) to two levels: |

. Level I would include one person and his own efforts to okgénize
in relation to tasks he performs . . . . .

. Level II would include one or more persons organizing-égpup efforts for -

the tasks which group members perform (7:18). o .-
The Nichols levels of organization were suggested by Maloch and Deacan'(i:33) as useful
in classifying sequence complexity.

. N
More recently this concept of organizing has been used in an dttempt,t6~c%§§sify day-to-
day decisions as to "o0al decisions' relating to planning of standa??”and‘"dgganizing
decisions" relating to sequence, checking, facilitating, and adjusti?g.’* "5

-~

To date I am not satisfied with my use of the concept of organizing id teachihg and hope
to find more support for.the strengthening of this approach to orgad?zing beybnd that of
the research of my:dissertation. I do not think that this approach is incompatible with
ideas of some others in the field. The issue still remains one of cénsistency and the
acceptance of terminology for the field of home management which will help to strengihen
both teaching and research and their application in the classrocm and the homes ot
famiXies.

ot

o ~

|
. REFERENCES ./ |

1. Barclay, Nancy A. "Organizing of Household Activities by llome Managers.'" Unpublished

Doctor's d%sseftation, The Ohio State University, 1970.

2. Brech, E. F. L, Organization--The Framework of Management. London: Longmans, Green

and Co., 1957. 1

3. Christensen, Harold T. 'Development of the Family Field of Stud&." In Handbook of
Marriage and the Family. H. Christensen, ed. Chicago: Rand McNally and Co., 1964.
kY |

4. French Lick Home Management Conference. Beginning Work Material; March, 1962,

-

5. Maloch, Francille, and Ruth E. Deacon. ''Proposed Framework for Home Management.",
+ Journal of Home Economics, 58, January, 1966. |

-
P P . « 2

Ve
\ ok

B
Ly ey

o




Yy ) . - . Barclay-23
- . . -

6. Manning, Sarah. Time Use in Household Tasks by Indiana Families. Purdue University
\\ Agricultural Experiment Station Research.,Bulletin 837, 1968.

7. Mumaw, Catherine. "Organizational Patterns of Homemakers Related to Selected Predis-—
) positional and Situational Characteristics." Unpublished Doctor's dissertationm,
: ’ The Pennsylvania State University, 1967. ‘

8. Nichols, Addreen. "Person-Centered and Task-Centered Styles of Organization."
. Unpublished Doctor's dissertation, Michigan State University, 1964. )

9. , Catherine R. Mumaw, Maryann Paynter, Martha A. Plonk, and Dorothy Z. Price.’
"Family Management. Journal of Marriage and the Family, 33, 1971, 1. .

10. Steidl,.Rose E., and Esther Crew Bfae?on. Work in the Home. Wew York: John Wiley - .
and Son, 1968. . ‘ ’ .

11. -« "Organization and Activity Management." Proceedings Southeastern Regional
Conference Family Economics ~ Home Management. The University of Alabama, February
2=6, 1972. .

/
. " [
/ FRENCH: LICK--TWELVE YEARS LATER J

‘ i oo Marjorie M. Knoll ’ /// < :
Professor-Family Economics and Management .
. The Pennsylvania State University . ! o

/
/

- In preparing for.. this assignment I reread, and thereby, relived meetings of the Home
Management Concepfs Committee and the post-French Lick Steering Committea. I also reviewed .
progress reports of various concept groups, particularly reports of workshops sponsored

by the U.S. Office of Education. It was a nostalgic experiencq and I was tempted to share
with.you my feelings of excitement, accomplishment, amusement, krustration, and despair
which occ rred while the organiz d committee work was in progress. I resisted the tempta-
tion, however, and have put together, instead, a more or Jless objective review of develop-
ments in ‘the last twelve years. I aimed for a sort of warm objectivity because I want

you to remember that living, breathing people tugged and hauled mightily with all of these
ideas. Whatever biases, or misinterpretations are in the report, however, are solely my

own xesponsibility. . H ¢

s
R
N @

\ ) u/

. ‘ \ -
-The purpose of this paper is to examine the question, "Afte% 12 years how are we doing
with. the concept approach in home management?" More speciffhally, our task is to review-
the cognitive component of home management knowledge, to note changes which may have taken
place in the past 12 years, and, if possible, to observe something about the interrelation-
ships of home management concepts with other subject areas. ’

Purpose

The Review Procedure . .

The question of how to attack the problem was puzzling. Obviously, I would like to be

reporting the results of a nation-wide survey concerned with the effects of the concept

movement. In the ajsence of such data I had to rely on materials readily available to

me; moreover, I had to adjust my perusal of these materials to- the time available. I .-
wish I might have read theses and research extensively and thoroughly enough to classify

then accordlng to managerial concepts in somewhat the same manner that Hill and Hanson (1)

reviewed research in Family Relations in the late 50's. Their project, you remember,

required several years to complete. I did not have that kind of time.
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Questions for Review .

To give myself some direction, I drew up three very broad questisns which may help to
guide thinking about concept-related activities in home management. Following that I
attempted to gather some information concerning each, keeping in mind the above mentioned
limitations. Here are the questions. . v

1., Whnt were some of che management concepts discussed by the Concepts Committee or
highilighted in conferences from 1961 to_1973? This question is intended to give a bit

of an historical flavor to our thinking and to remind us of the concepts which were being
communicated by home management professionals during that period. '

2. How extensive was the home management concepts movement? From the answer to this
question I hoped to obtain a gross estimate of the size and scope of the development of
cognitive knowledge in home management.

kY

3. Have home management concepts (or has home management as a field) been recognized

as being interrelated with other substantive areas? Have they contributed to a holistic
view_of a knowledge domain of which home management might be considered a part? What
functions do management concepts perform in relation to other areas? An integrative
function? Other funct1ons°"

«

Sources of Information "

- 1
~

The major sources of information which I used were the follow2ng: 1) unpublished woffingf
papers of the French Licl: Home Management Concepts Committee and of the U.S. Department

of Education Workshop on Family Economics and Management, 1962; 2) the Report of the*

French Lick Semfnar; 3) the Eﬁ’ort of the U.S. 0ffice of Education s six workshops,
Concepts and Generalizations: Their Place in High School Curriculum Development, published
by AHEA in 1967; 4) FE-HM Section_Conferences reports 1962, 1964, 1967, and 1969; 5) script

1953 6) -abstracts oftheeesand research in A) Journal of Family Economics and Home .
Management Volumes 1 through 5 and B) The FE-HM abstracts in Home Economics Research
Abstracts, 1966 through 1971; 7) Journal of Home Economics, 1961-1973; 8) Home Economics
Research Journal, Volume 1, Numbers 1, 2, “and 33 9) Journal of Marriagf and the Familz

Background of the Concept Approacn ) P

At this point it may be useful to review the meaning and projected function of what has
come to be called "the concept approach." For home economists in higher educatiorn this
approach had its formal beginning at French Lick, Indiana im July, 1961. It paralleled
a conference sponsored by the U.S. Office of Education carlier in 1961 which focused
primarily on curriculum developmcat for secondary level home economics programs. Both
groups recognized a need for sequential development of courses and curricula. It was
decided that the first step.would be to define the cognitive content of home economics
through identification of key concepts and principles significant within ‘each of the
subject matter segments of the field.
p .

Speaking to the sixty-some home economists at the French Lick conferences, Dressel (2)
defined/ concepts as "including the cognitive aspect of the curriculum as it is embraced
in sig ificant ideas inclusive of definitions, generalizationms, principles, and unifying
words or phrases." The goal of ‘each subject matter group was to develop a list of key
concepts which might be used confiinuously or recurringly at even higher levels of sophisti-
cation.‘ ti“\

¥ .
Several benefits deriving from concept identification were forseen for subject matter
groups. First, it was hoped that the concepts might reveal relationships with root disci-
plines, Second, an organization and synthesis of knowledge of the field would result
which would be helpful to students, to professionals in developing curricula and to
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researchers in idenLifjing significant areas for study; further, orgamization of knowledge
would aid in obt: ug a holiStic view of the field -

When key concepts from the various segments of home ecopomics ‘were available, it was
anticipated -that concepts common to several of the areas would be identified." These,
it was‘anticipated would represent the unifying concepts for home economicé as a whole.

As one of the 11 subject matter groups at French Lick, the home management committee set to
work to identify key concepts in the field. At the end of the week the committee felt its
major accomplishment had been in communication and some degree of understanding of the '
concept approach. When the subject matter groups were urged by the steering committee

to continue work, the home management committee determined to hold additional meetings.
There followed several years of work--approximatély eight or nine in all, with special
face-to-face meetings each of the two years following the French Lick conference.

»

Discussions of Questions

Let us now turn our attention to the questions set forth earlier.

guestion 1. What Management Concepts Were Being Highlighted: from 1961 to 19732

In Figure 1, I have lisred major and secondary concepts emphasized by the Concepts Commit-
tee, in° FE—HM-conferences_angNection meetings from 1961 to 1973. Notice the major
concepts upon which some degree of agreement was reached and also the concepts, which

were not discussed so extensively but which kept recurring in the discussions.

In 1961 the only major concept upon which the committee agreed was that managemen\\dealt -
with resources. In addition to a wide range of concepts which were only suggested, one
question seemed worthy of further consideration: "Is the integrative function of management

{ts uniqueness?" 7
[}

At the second meetir - the following year the concepts of decision-making and organization
werg discussed at leugth. Certain concepts were hypothesized as being unifying or per-
vasive; valuhs,.goals, standards, and communication. The concepts of process, resources,
and integrition‘were seen as needing further study. The concept or function of integration
was- raised agdin and seems to be one that continues to puzzle many. ,
In 1963, in spite of the fact that very few concepts had been, accepted as key concepts,
the Home Management and Family Economics Committees met at Columbus, Ohio, planning to
meet jointly part of the time and separately when that seemed desirable. The committee
approached this meeting with a great deal of hesitancy, not knowing whether enough prugress
hid izen made separately to have an effective discussion with another group. The two
grougs identified three common concept areas but recognized that these weré viewed dif-
ferently by each group. The common concepts were: 1) ghe influence of the social and economic
environment; 2) the action or processes of decision-or choice-making; and 3) the influence
of vaiues, standards, and goals. The two committees felt that considerable progress had
been made, and the Home Management Committee decided to arrange a meeting with the Family
Relations Commi:ttee. Unfortunately, this meeting was never held. One other point is worth
mentioning. The Home Management Committee agreed that the family or household represented
" the managerial unit of study rather than the homemaker alone.

The 1964 conference on process of management appears to have been a direct outcome of the
1962 and 1963 discussions. A'so note that the idea of a framework was introduced into
the conference title. ) ’

In 1969 the notion of different conceptual approaches (structures, models) was a basic
*theme in the organization of the topics. The fact that Family was the central focus
rcflected some of the thinking of the 1963 conference and the unfulfilled desire of the
Management Committee f.0 meet with the Family Relations Committee.

Here we are in 1973 wondering if we can say that progress has been made in climbing the
conceptual ladder.

3
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Management Concepts Emphasized, 1961-1973 l

o | N (Concepts Comm., FEHM Conferences, Section Mtgs.)
. .
Year, Location R ‘Concepts Comm. Conferences;; Mtgs.
Committee Members Major - " Secondary
Erench Lick, Ind.: July 1961 Evaluation, Process
. Organization, Values.
e Efficiency, Decision- I ~

. Making, Planning, Goals

N (Comm: I. Ayres, Del.; H. RESOURCES Question: 15 the
. Bgllﬁ Pa.; M. Bishop, Tn.; integrative function
L. Gentry, Colo.; E. Goble, of management its ‘
-Ind.s M. Knoll, N.Y,) - - uniqueness? .
East lansing, Mich. DECISION~ + Unifying Concepts
Mar7Apr 1962 ’ MAKING -values, goals
. ~standards’
-communicat;on
" (Comm: Those above and ORGANIZATION Concepts requiring
- Be Paolucci, Mich.; M. . further study
.Pattison, Wash. D.C.) ~Process, Role of
' people in process - N
) . =Resources ’
~Integration
Lafayette, Ind. : . Teaching Management
July 1962 ~ Pt . -Progress report
‘ o . of Concepts Comm.
v ' Concepts Common Concepts Rel. to
b to FE & HM Home Management
- Columbus, Ohio Nov. 1963 ~ -Social and Family/household
Joint Meeting of H. Mgt. & Economic Envi- represents managerial
F.Ec. Concepts Committees ronment unit
" ~ -Decision or - More exploration R
) . Choice-Making of process, decision-
T -Values, Goals, making values '

and Standards

.

East Lansing, Mich. Conceptual Frame-

June 1964 . . - ., works: Process of
° Management
. N+
San Francisco, Ca. R : FEHM Section Meet- .
June 1966 ing
~Report of 1963
. . Joint FE & HM
Comm. Mtgs.

- Baton Rouge, La. . Issues in Family

June 1967 Economics
: ~Final F. Econ Con-
cepts - Report in ~
Appendix of

Proceedings
University Park, Pa. . . Family: Focus on
June/July 1969 : - “Mgt.
. . . ’ Conceptual
o Approaches

O
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Questiaon 2. How Extensive Was-the Home Management Concepts Movement? . .

\ -

To answer this question I considered evidence both from research and teaching. For informa-
stion on research I reviewed abstracts of theses and research in FE-HM from 1962 through

1971. At best, Figure 2 is only a rough classification. Probably you would not class1fy

these exactly as I did and I might not completely agree with myself the second time around
Vevertheless, the table provides a gross picture 'suitable for the present purpose. Most

of the classifications used were instituted with Volume 2 of the abstracts, published

in 1963+ Of the abstracts included in Volume 1, I was able to classify eight studies into

one of four classifications, with the redource category having the largest number.

The largest category, manager1a1 practices, is an amorphous grouping ranging from the study

of performance of household tasks to purchasing patterns. The next largest category with

53 studies covers individual resources such as time, energy_or money, space, equipment, .

and the like. In 1970 a new index item of human resources appeared which may indicate

growing emphasis. Decision-making and values seem to have been studied quite consistently

in the 12 years under study; orBanization was studied half as cften as valyes. Studies .
focused upon broad ‘topics of process were few, as were studiés dealing with &¢lassroom . T
use of several managerial concepts. P : '

Shall a total of 224 studies be regarded as extensive coverage of basic concepts? OQut

of a total of 547 studies for which abstracts are available, including both Family Econohics
and ilome Management studies, management concept studies represent about 40 percent of the
research endeavor. About 250 or 46 percent of ‘the abstracts were classified as Family
Economics. If one deletes those, 80 percent of the Home Management abstracts can be

related to a concept or grsoup of concepts; or if you are uncomfortable with and wish to
delete the management practices category (though this could probably,be given a broad

label such as implementation of plans)--55 percent of the studies cdn be related to some
fairly well accepted concept(s)

The extent to which concepts have been used as organizing means for course development

is not known. In the early 60's courses focused on decision-making weré begun in several
colleges. Judging from reports of course developments contained in the 1962 conference
proceedings on the teaching of management, inclusion.of at least some of the concepts
identified by Concepts Committees and others appears to have been rather widespread. It
may be safe to assume that such efforts increased through the 60's.

In Diagram 1, I have attempted to show two general stages of conceptual development
experiencedipy the field of management. The first stage I have called concept identifi-
cation. This was the beginning stage when we were simply listing key concepts, and in-
cludes some work done in ihe 50's. You will recall that a conference on values and

n Michigan in 1955. It was 35 years ago (1938) that Gross and
Lewis's (3) little book was published containing some management topics for teachers of .
home management residence courses. ,One might say that this was the beginning of concept
identification. Nevertheless, I have included slightly over half of the work as beginning
with the French Lick meeting and coﬁtinu1ng from there. The second phase involves the -
prganization of the separate concepts into frameworks, models, or struetures. Approximately .
seven Ertlcles in Journal of Home Economics and Journal of Marriage and the Family (4)

provide models which arrange the individual concepts into a structured whole. Although
these pjre not numerous, they provide an” interesting variety ranging from a formula, to
structure function models, and to different forms of the systems approach. I regard the
ecolog;cal model as one type of systems model. Most of these have appeared since 1966.
- t o
These ZOnéept al frameworks have Teen most useful as classroom tools. Some graduate
students have |developed their own|models as a basis for research or classroom presentas
tions. Hopéf 11y students, teachers, and researchers will continue to develop such models
to aid their geveral purposes. In my opinion the goal in developing models is not to
strive for geﬁeral acceptance of any one. There is no one model of management which is
"right"; indebd we push our thinking ahead through exposure to a variety of models.
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: ‘Management Concepts Reseatched 129211971
(Joanal of FE-HM, 1962-~1966; Home Economiij/sg earch Abstracts 1966-1971)

‘ Definitions .o Valugd{ ’ Teaching

Process Decision- Goals, Organ- Mgt. Mgt.

Framework Making Attitudes, 1ization Resources Pract. Concepts
Standards

Journal of Fam.
Econ. & H. Mgt.,
Vol. 1 ] 1 1 ) 4 2

Journal of Fam.
Econ. -& H. Mgt., .
Vol? 2 1 2 5 4 5 6

/ﬂﬁ” Journal of Fam.
’ Econ. & H. Mgt., ]
Vol. 3 v 2 2 3 5 5

Journal of Fam.
Econ. ‘& H. Mgt., . '
Vol. 4 2 -7 7 2 9 14 1

Journal of Fam.
Econ. & H. Mgt.,

Vol. 5 ~ 2 1 6 2 4 8 1
’  Home Econ. Research /
.Abstracts, 1966 4 8 2 3 3,
Home Econ. Reserrch
. Abstracts, 1967 2 2 3 1 -« 2 10 - 1
Home Econ. Research -
Abstracts, 1968 ’ 2 4 2 9 1 1
Home Econ. Research . .
Abstracts, 1969 T2 3 1 8 ¥ 3 1
Home Econ. Research - .
Abstracts, 1970 6 "1 3 3 ) 6 1
Home Econ. Research
Abstracts, 1971 4 - 1 1 1 4 1
Totals 9 30 41 22 53 62 7
G. Total 224
o
O .x,}

s ;
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Question 3 3. Are Interrelationships of Home Management Knowledge with Other Knowledg_
Recogniaed’ .

Although data are scarce in relation to the above question, and the answer will be less
than satisfactory, the mere raising of the question may have served a legitimate purpose.
We may be reminded that while home management knowledge is a definable piece of knowledge,
it, neverthéless, is related to larger fields, e.g., family life, home economics, or
family-community relations.

’
It will be yecalled that members of the Home Management Concepts Committee several times
raised the question of the integrative nature or function of management. The 1967 report
of concepts and generalizations for high school home economics curricula lists management
as one of three unifying concepts: management, development, and values. .For home economics
education majors at the Pennsylvania.State University this idea has been translated into
the curriculum as one year when course cc..tent is focused on management. cohcepts and
culminates in a course on teaching management concepts at the secondary level and a mini-
teaching experience with 3, management topic. Here is one bit of evidence that some pro-
fessionals see home management knowledge performing an integrative function in a home
econom%cs program. Philosophically, management may explain for home economics its "reason
to be. . )
In another curriculum revision family economics and management joined with family rela-
tionships to become a program in family development. In Parsonian terms management
represents the instrumental function in the curriculum and family relationships the
expressive. In this instance management does not necessarily perform an integrative
function, but simply is one area of the family development curriculum. The task in
programming is to loecate interlocklng points in the two functions which should be presented
to students. o

~ ¢ .

The research article on Family Management in the decade review of research in the Journal
of Marriage and the Family (5) is an indication of recognition of management as a con-
tr1b£t1ng part “of the study of family behavior. Although this was only one article among
12 in Family Relatlonshlps, it represents a beginning. R
Two; examples have been given of the interrelationships of management with other areas of
kngwledge: an integrative role for hpme economics and a complementary role for the
family .development field. Greater clarification is nzeded as to how interrelationships
of home management and other areas of, .knowledge may be hlghlighted for students, implemented
by curriculum builders, and refined by researchers. . -

i

- - .

Conclusions and Comments . ~ %

In returning to the question, "How are we'doing with the concept approach in home manage-
ment?'" we would have to acknowledge considerable progress. We have started work necessary
for the development of a field of knowledge. The work must continue building upon what
has gone before as well as identifying new concepts, Winifred Eastwood pointed out in 1963
that it is arbitrary to think of something ixke the concept approach as having a beginning
or an end (6). - - -g Q X

E]
~

hd AY
Historically, management courses emphasized the performance of household tasks in the
“practice" houses, thus highlighting the psychomotor and affective domains of knowledge
rather than the cognitive. Although a home management test was being pretested by
Educational Testing Service in 1951, Ella Cushman said in 1954 that she did not believe
one could give a written examination in management; instead she held conferences with each
student. Those who experienced these oral examinations well remember shivering and
shaking before going to her office. However, I think she was recognizing the scarcity
of cognitive knowledge and was wanting to elicit from her students experiences of affective
learning.
What results can we expect from continued conceptual development? 1'd like to suggest
two. First the congept approach is one means leading toward theory development in home

1 B
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management. If by theory we mean "a group of logically organized, deductively, related
laws" (7), we do not have theory yet. We have potential for theory. T e

- i Tat”
We now have progressed enough in management concept development Rhat we justify our,
research topics on their potential for adding to theory. 1In the beginning we had no body

of knowledge as a frame of reference. Any piece of information was better than nothing.

Second, the concept approach aids us in identifying cognitive curriculum goals. Through
this clarification, we sre free to consider a wide range of alternatives for obtaining
our objectJves. For the field this is concept actualization. Without the emphasis on
conceptual development of the last 12 years, I do not belieye we would have as much in-
novation in teaching methods and techniques as was reportéd yesterday.

What is needed to move ahead? Not only do wWe need the 1nno"ations, and continued clarifica-

tion bof concepts, but we must have more communication among ourselves and others. A -
concentrated dose of sharing our ideas with ourselves in conferences every two years is ’
not ePough. We need more people writing about‘their classroom und research experiments.

~

i - . .
Now that we have a Research Journal we need to have contributions from home management :
people in it. We've done rather well so far. We need more people in home management who
do re%earch In the past, research output has been tremendoys considering the relatively
smaltlproportion of us who had research time in our work loads. But wé need more.  We
need to socialize graduate students to regaxd publishing as part of their;professional
obligatlon. - hg

A .

In connection with the research review article in the Journal of Marriage and the Family, one
readeér wrote to Broderick, the editor; as follows:

»

The "Familv Management" article is noteworthy for the high proportion of
unpublished research cited (46%). Also several other reports which are
cited are from Experiment Station bulletins or AHEA publications which are not
generally available to what we might term‘the "research consuming public.'
Is it not possible that the.lack of resedarch activity in this field is
related to this low publication rate? 1If research is available for con-
sideration one may be stimulated to relate one's own research to it.
If I were a Home Management Professor, I would require publication of
theses as a means of stimulating more research in this field (8).
[/ﬁow that we have opened the road fo choice through a beginning attempt at concept, clarifi-
cation, will we be equal to the responsibility of that expanding choice? 1 think so.
. But we must not underestimate’the task that lies ahead. "Whd Looks at the Whole System?"
is a question directed to engineers by Mitroof (9) in a recent book on decision-making
My anqwer to his question ‘is: Everyone interested in enlarging and refining .a field of
knowledge fmust look at the whole syster. Not only must we attend to our special component,
important as that is, but we must also expand our understanding of the interaction of
management with other systems. Families and their management can not be conceptualized
as islands.

.
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A NEW LOOK. AT HOME MANAGEMENT

Francille M, Firebaugh
Professor-Management, Housing and Equipment Division .
N : The Ohio State University .

“

The ﬁgw look at home management leads us into the méturing or actualizing phase of our
field;\ Entry into maturity is both desired and required. We have come a long way in

our development and we want to continue growing. Today's complex social-political, economic,
and environmental conditions require a mature approach.

Professioqal contributions and pressures, such as our conference on actualizing concepts
in home mapagement, should stimulate thinking about the field and its future. My remarks

. are primarily directed toward the field. They could be applied thd?ﬁZr fields, but my

examples arﬁ in home management.
)

"

The context xf the next phase in home management is important to consider (3).

SOCIAL-POBITQEAL

Population--bi&th rate, population composition, distribution
Women's movement
Changing life styles

Political milieu




.
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ECONOMIC

Employment situation
Technological surroundings . -

ENVIRGNMENTAL : ¢

Concern for pollution
Scarcity of energy

All ate impinging on us and home management has a contribution to make. One of my points
is to suggest that we must move toward influencing change rather than being in a résponding

situation only.
/

i

Three aspects=5f the new look form the basis of my discussion: .
.

(1) refinement in conceptual frameworks

(2) balance between "theory" and observation

(3) concern for policy and advocacy (9) .

L: Refinement in conceptuai frameworks

" acceptability of altermative theories"(6:385).

ERIC -

»

Current frameworks in the field vary in their emphasas. Variation will continue to exist,
much as‘ln other areas. In a critique of Miner's book, Management -Theory, a reviewer
states: '"the research for an absolute perspective for effective managing is quixotic . . .
Scientific knowledge develops and grows, being restructured and extended with each new
building . . . . Rather than discovering the absolute, the social and managerial scientist
researches the finite and contingent" (11). We need interchange among those of us who
continue to refine and develop frameworks. N

4
I am proposing tiiat the systems approach will receive continued emphasis in the coming
phase. Many of you are familiar with system concepts. "System theorists investigate
dynamic, goal-oriented systems, with definite if flexible programs for coping with their
environment and assuring their growth and development" (7).

Reasons for the continuation of a systems approuchi tollow:

»

(1) Need for developing a body of generally accepted or useful theory. Gastil states -~
"The continual development and abandonment of the theory and methodology in social sciences
has not developed a large body of generally accepted and demonStrably useful theory. Too
often new theories and methods have explained little more of reality than those they
displaced. ’

’ “

N

Indeed, in many cases weariness seems more important than disproof in changing the™

-

(2) Continuing need following separate conceg_s'emphaslé for an organizing force. A
unified look at home management is advantageous to thegﬁractxtloner - points of potential
intervention can be isolated, the ideal of cumulative gocial science and specifically
home management may even come into the picture.

open, ndqpti»e family and individual systems of todayj The m: many social and economic factors
impinging on the fnmily create the need for such an ipproach to adequately understand the
managerial aspects of the family system. We are in the enrly maturing stages in conceptual
development in systems. The approaches now in the fleld. vary in their emphases. The
differences in systems approaches were discussed by ﬁhe late von Bertalanffy (10).

v

-
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'theoret1ca1 or conceptual world.

bem . ' Firebaugh-35

""The fact that 'system theories’ by various authors look rather different is not an

embarrassment or the result of confusion, but ratner a healthy development in a new
and growing field, and 1nd1cates resumably,necessary and complementary aspects of the
problem" (10:45). \ :

ven though I am suggesting a continuation of the systems
ize that variocus perspectives other than systems will develop
1d continue.

As suggested by Dr. Knoll
emphas1s, all of us reco
apd others will amd sh

II. Balance betwegfi theory and observations

A concern somz/df/;ou may have felt is the difference in f%cus of various professionals

in home management Some/pf/hs may appear to be.buried in the ivory tower, while others

of you feel constantly on the real world firing line, Our views of home management differ--
some of us have a theoretical view, and others this observational view. Over the years

the effort has been to reflect the real world in the conceptualization of home management,
but we have fallen short of actually doing this, and of explaining the conceptualizations

sufficiently well to have understanding of the aqstractlon of the real world to the

. : 7
The new look in home management is a closer intermeshing--sﬁecifically I believe in teach-
ing home management. Discussions will be held at 1ength during this time on experiences
which we can provide our students. :\ancern exists for experlences in the field with
.families and with increasing the understanding of the relation of family management to
other systems Any gap between theory and\observation must be closed.

Our research efforts should continue to have a strong conceptual base providing the context
for the research, with the intent of modifylng the ~conceptualization whenever the fit
between theory and observation is not good. - .

. The potential for widening the gap between 'theory” and practice is increased by the

milieu of today--the soc1a1—p011t1ca1, economic, and environmental sitoation 1 br1ef1y -
descrlbed Our efforts must be directed then to preventing this w1den1ng

-

11. ‘Concern for policy and advocacy - .

In the future home management professionals will be increasingly concerned about policy
and influencing decision makers. Parr1c1patory action as professionals and as citizens
is needed.

Change in laws and policies is influenced by formal procedures and by informal procedures
such as demonstrations, product boycotts, etc. (2) and affected by resolutions such as the
AHEA resolution on National Income Accountiing.

Formal adversary procedures include advocady through hearings, agency proceedings, class
action suits, etc. Advocacy has been an important contribution of law, medicine, social
work, "when the human, moral, civil, and 1ega1 rights of their clients are transgressed
by individuals, groups, or social 1nstitut1§ns" (r‘840)

Thus professional organizations and we, as mémbers, bear a. particular respons1h1lity for
providing sound information for advocates, whether oneself or others. Advocacy\gan help
lement existing policy, clarify administrative interpretatxon of policy, and foster

change in future policies. . .,
Concern policy and advocacy should bes reflécted in our research topics and methodology.
Increased em hasis on the usefulness of findings for consumers and pollcy makers is

needed: i N “‘
%

—-clearer establishment of lines between the producer and user of research through advisory

panels, early involvement in research we have searched for users post facto; N
,~"'f»¢ ‘,‘\‘
--research leading to predictive outcomes--important in fami'ly welfare; .,

»’ hl “
"r
1|
» ‘g
/ K

! _ . o e VA A 8 - - N




36~Firebaugh
--a willingness to interpret an imperfect data base to the best of our ability:
--sophisticated "practical" research which is not esoteric exploration (5).

We need to work with other disciplines to achieve these aims.
As a professional organization we took a stand on HR 1 at the Denver Conference and were
represented at the Congressional hearings. .

As organized professionals we must do more to influence decision makers. Concern at the
_local level is very important and decision makers are there--before, during, and after
revenue—sharlng.

One of the factors I mentioned earlier was technology. Technological developments are tlie
basis of many current problems and probably the solution to many. The humanizing of
technology can be 1ncreased by professional attention and citizen—consumer demand (4) (2).

v,

Concern for policy and advocacy can affect our outlook in teaching--encouraging respohsible
citizenship and strengthening the linkage between consumers and technology through pro-
fessionals. Note that I am distinguishing between the respon51b111t1es of citizens and
professionals.

¢

~

@

5 - ( ~ . \
Summary ™ > : \
A new look at home management is exciting to vonsider. I am promising three 4. .cts which

may be important: (1) refinement in conceptual frameworks; (2) balance between theory"
and observation; (3) concern for policy and advocacy. .
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REACTOR PANEL

Alma Beth Clark
Professor and Director~School of Home Economics
Louisiana State University

Mafgaret Liston .
.Distinguished Professor-Department of Family Environment N

Iowa State University ///
L3

Alice J. Davey
~ Professor-Family Economics-Home Management /
Cornell University ) :

ALICE J. DAVEY: I generally think of myself as an optimist but I think that Dr. Knoll

is more of one than I am going to be. We.were teaching and researching concepts, perhaps
not so labelled, long before French Lick. I do believe that French Lick tended to clarify
and perhaps develop new labels for some of our key conceﬁts. But much of what has happene@
in home management thought in the sixties would have happened wityout French Lick.

)
i

Identification of key concepts is a necessary step in knowledge-Building but much more

is needed as we all recognize. We are not a new discipline. Sgme, in fact, say that we
are as old as home economics itself, so I am puzzled about why We are so slow in developing
a field of knowledge. For, as Dr. Knoll said, we have a ways ?o go. ! '

I do applaud her idea of increased communication, but I am not/sure that {s all that is
needed. I would add to that more study and more developmentai conferences such as some
we have had in the past. If we have such a coming together, believe it would take a
very different kind of organization from that which we generally have at our conferences,
and I hope that her idea will be-implemented.

Now, to react to Francille Firebaugh. Of her first idea, relating to the refinement of |
frameworks to produce théory, I would say we have attempted this already,and would cite
the 1964 and 1969 Conferences. But we have not been sufficicntly vigorous in so doing.
It is obviou- that concepts studied in isolation do not build theory, and 1 agree with
Dr. Firebaug! that refinement of a variety of frameworks would be healthy for our field
of study. .
However, we need more than theory-building. We very much need theory testing but, of course,
you can't test.theory until you have done some building. In fact, if we had adequate
theory testing, the gap between theory and practice or obsg;ggtion which she presented as
her second point, might disappear.
About her third point: It may seem a cop-out, but I would feel more comfortable with the
idea of advocacy if another point had preceded it, and that is the very urgent need to
develop measures of quality in relation to family well-being so that we would have some
guides. Maybe some of you think that we have.them, in terms of action that we wish to
recommend. '
ALMA BETH CLARK: 1I'd like to preface what I have to say with a plea that you recognize
me as an administrator rather than as a home management person at this point. So what 1
have to say is in context of administration, but home management has to operate within
a total structure in home economics departments around the country.

t

2

o




38~Reactor Panel

!
The expected outcome of the French Lick Conference was somewhat idealistic. We- expected
this emphasis on concept identification to reveal relationships with the root disciplisnes,
and that this, in turn, would result in organization and synthesis of knowledge within
fields. We thought this identification would enable us to say which concepts were common
to all areas and therefore, what home economics is all about. This was really a rather
idealistic approach. '

We do not get anywhere in life without this kind of idealism, and so I think it was a
great idea. In fact, home management-family economics has done a better job in trying to
tackle this problem than any other area in home economics.

However, when I read Dr. Knoll‘s paper, my first reaction was: 1Is that all we have been
doing in 12 years? Why aren't we any further along? Why do we have so few key concepts--
are there really only three or four key cOncepts in the whole field of home management?
Why don't we know more about how these relate to, each other? Why can't we use this_in
saying: This is good management pract1ge this is viot. This is the challenge to you as

a field and as a group: There aren't nearly epbugh people in home management to do the
research that's necessary //R6}

So I hope that one of your goliz i1l Le t¢ put on a recruitment drive to get more people
in the field and find more sources of funds. Also, we need to become really concerned
about the consumers of our research. We need to be doing research they can use, and

in which they can sec some practical value so research is easy to defend to the .
givers. . Q\\ '
Another point of concern is that home management departmé&ts are closing--combining with
other areas, other departments. Not because its consider good to combime home manage-
ment_with family life, or home management with education, gf home management with anythlng
else, but because no one can be found to be the head of the\department.

If there were people excited about their field and doing ayflot of research, I don't think
these departments would be combining. I do think-this expgerience could be a strengthening
force for management, because in order to exist as a homefmanagement person in another .
area, you really have to defend what you believe in. And to have to defend it, is.good.

‘mr

Publishing repérts of the work done is absolutely necessary and the Home Lconomics Research

Journal is one of the best things that has happened to Home management. It is hard for

a un1ver51ty to have four manuscripts returned, as our university did this year. They
were all sent back for fairly major revislons, and this is a pretty devastating experience
for a small research faculty. But it's been one of the best things that has ever happenad
to us. Once you work through the initial disappointment, to have someone else be really
critical and make you defend what you are doing is a very worthwhile experience.

Another question concerns the distribution of research topics. Is the distribution due to
sources of funding, or to the lack of imagination, or the poor preparation that we in
home management have for research activity?

One of the greatest problems we face and I think this is particularly true in home manage-
ment-family economics, is that we do not do a good job of preparing our personnel to do
research. Those people who have doctoral degree programs really should bear down on how
to do research. I have seen too many people come out of PhD programs saying, "I never
want to be involved in research.'" If we are going to move forward in home management

we have to produce better-prepared researchers.

The last remark is to réemphasize justifying the research to the gonsumers and to the
funders. , .

»

«
., ‘.,a

JR. MARGARET I. LISTON: I have four points that I would like to make. You may be a bit
confused because I may be hitting some complex 1deas too quickly, but 1'1T try to make
them simple as possible.

First, it seémed Marjorie accented the nature and function of concepts as ways of inter-
preting the cognitive aspects of fields of study. I have heard nothing very specifically

Q
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abdut~two other facets of learning that must go along with the cognitive, otherwise
learning is not going to mean very much. They are the affective, and then the psycho-
motor, the volitional, the connotative--whatever you want to call it, the idea of people
doing something with the affective and the connotative states that they happen to be in.

- 13

One of the challenges we have in the field of management is to learn how to teach the
cognitive a.pects of management. 1'd like to say teaching-learning because they are
companion pieces, with more accent on the affective going along with the cognitive and the
volltlonal :

The second point goes back to the French Lick Conference. I have found that report extreme-
ly useful, and it could be very productive if we were to arrange a conference or two or
three different work groups to go off and get away from everything else and really let

their thinking became unusually productive and focus on what are the kinds uf concepts?
Dressel indicates in this book a whole range of different types of concepts. all the way
from simple ideas clear on up to laws.

What are these types that we have in the field of management? He indicates the functions
of management and he has a range of about seven or eight of these. _And finally, something
1 think is the bise of one of the difficulties we have, the levels of concepts in texms

of their complexi-y. He begins with the concrete, the concepts that are. extremely concrete
and tangible, ranging on up to those that relate to social 1nterrelat10nships. One of the
things that we are trying to do now is to orient our concepts to the social 1nterrelat10na1 -
but we jump sometimes too quickly from the concrete and fail.to go through the steps up -
to the other. N .

I see our having three groups, each one’working first separately and then meeting to look
at the types of concepts, the functions of concepts, and the levels of concepts. Out of
this could come not only an appraisal of what we already, have, but some additional ones

" as well,

Third, a lasting point that Marjorie made coming out of the Parsonian interpretation of
management or adapting from Parsons rather, the instrumental being the function represented
by management, and the family relations being the expressive. This, too, could be an
exciting theme for a conference. Is this really true? Is management just instrumental?
And are the family relations, or the conceptual structure of family relations, just expres-
sive? And can they be separated?

And finally, you all ar;famllxarwlth Nye and Berardo s book on Emerging Conceptual Frame-

works in Family Analysis. You were all probably bothered a bit by the fact that in the

long seminar out of which this book gféw, under the guidance of Reuben Hill and others,

a search of the literature in home management and family economics was made and nothing

could be found in the way of a system, so it is not included as a chapter in the book. .

There is one on economics, but there is nothing ‘that deals specifically with management. . ~

Well, I wonder if the Hill school of thought were to have another seminar, would anything
more be said about management now than was said then? Another kind of conference that would
be excliting would be to take the Nyv-Berardo book as.x springboard from which to go through
step-by-step each one of the frameworks of orientation: anthropology, the Judeo- Chrlstlan.‘/
the economic, the structural-functional, and so forth. GCo through each of these in small
groups and ask, what are the foundations in these subject orientations, these conceptual
frameworks from the social sciences? Do they also function in-management?

i 1
Maybe we are the integrators of all these frameworks, forming still a different one.

«

Francille also stimulated me to a number of things and I have limited them to four ob
servations. ' ’

i N
o B

~
First, she commented on maturzng process. 1 take my hat off to Marguerite Burke for/some
work that she has done early,ln the family economics, NCR '52 Committee, in her analysis
of what is a field of study, What then do we mean by 'maturing” as a field of studp?
It would be helpful if somebne would write an article on that very point. What ard we
striving for in our "adogescence" in order to reach maturity? There are some very specific
,‘_guidelines,that_could;beﬁdfawngupgn,ghat might chart the course for us a little bit more
effectivelv.

-
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Secondly, the things that Francille was talking about carried me back to. the conference on
the family that we had at Iowa State two years ago as a part of ouf Céntennial. Dr. -
Schaefer, then at the National Institute of Mental Health but now at the University of
North Carolina, gave a talk on "The Family as a Learning Center.” It seems to me that
one of the targets of management in the home, as he discussed it, ‘is to have management
focused on learning opportunities for all family members in the family climate. But
further, we must recognize that we :learn as we are developing our personal self-concepts.
We learn as members of the family, we learn in our peer groups, we learn in community
organlzations, and we even learn in the schoolroom. We need management in all these
settings; we need to focus on management that will socialize people for citizenship. 2.

Just as we target for nutrition, just as we target

for

Thisd;s a part of the maturing process.
o

derliness and cleanliness, and for human relations and so forth, it seems to me we

need to target for citizenship and maybe the reason we are having some of our difficulties
with crime ard so forth is that we haven t done enough of that. '

<
Third, the widening gap between theory and observation. 1 wonder if one of the reasons
we have this widening gap is we do not identify our theory enough. We do not ask for whom
we are trying to develop our theories or by whom they will be used. In other words, where
are they--rural, urban, North, South; what kind of environmental climate are they in,
and at what stage of the family life cycle? Managerial situations differ greatly according .
to the immediate environmental circumstances. And we must help people to learn to adapt
individually to this.

Now finally, the idea of research and publication. We need to do much more in terms of
translating our research into ways of .action. We need to do mdre bridge building. We

need to help the people who are in the action program, but the action program people can
work reciprocally. We need to work with journalists to help them meet the people who know
research and who know the action so that they can translate and build the bridge in “
between. s

A final word, I mentioned the abstractness to the concreteness. We need to learn how to

make abstract ideas more concrete, but we also need to tie concrete ideas -back to abstract
concepts. ~

ay
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PANEL: FIELD EXPERIENCES IN HOME MANAGEMENT

DIALOGUE ON HOME MANAGEMENT RESIDENCE
/ ' Mary Louise Foster
Assistant Professor and Director of Home Management Residence

Caroline Shackelford ; v
Graduate Teaching Assistant-Home Management and Family Economics Department

" Purdue University .

-
‘ -

Situation: A conference between a home management house advisor and a graduate teaching = ~
assistant, ‘
\

- Agenda: Review of course offerings and teaching techniques.
. + ~

k:/ House Advisor: There are three items @o consider this morning. First, today's mail
brought another questionnaire to be answered. This one is from Midwest College. They are
conducting a brief survey to determine the status of the home management laboratory or
residence course. We need to refer to the reports of such studies when we review our
home management offerings and teacﬁing techniques.

>

Next, we need to discuss the coursélevaluation done by students in past semesters. I
have finished reading them and found. ,your marginal comments throughout were quite helpful
in pinpointing thé strengths, weaknesses, and suggestions for change. Now we need to.
consider these in the review of concepts to be included and how to teach them in the

undergraduate home management courses. i T -
» [ ’

- Teaching Assistant: I an advanced home management course, I have been reading about the .
! development of home mandgement as a field of study in home economics. Dr. Carole Vicker's
dissertation, "Level of Selected Home Management Concepts Attained in Residence and Non-
residence Courses," presented an excellent review of the literature. Some quotes from
her dissertation ought to kive some ideas and measures for evaluating a program:

For more than half s\century home management leaders have contributed to - ¢
the development of home management concepts, always questioning the appro-
priateness of prior beliefs. At the present time this search for a
conceptualization of home management is no less zealous than it has been
in the past. That values, goals, and standards,are’a part of management
. is widely accepted. How these concepts can be integrated into a conceptual

g framework remains to be dnswered. There appears to be universal agreement
that management is concerned with resources and the decisions which families
make regarding the use of these resources (p. 28). ~

~

The review of studies in the area of home management courses appears to
indicate a concern with providing meaningful experiences, defined in
various ways, for students and to make the course feasible in light of
personal situational circumstances of the undergraduate. In the past,
students have isolated difficulties related more to technical skills than
to management ‘theory. Instruction appears increasingly to focus on
concepts of management and acquisition of understanding and use of the
concepts® (p. 43).

House Advisor: The residence has been the traditional means of teaching, home management ¢

in our department. Approximately a decade ago a nonresidence course with the same_basic . . -

content was developed for students who had their own homes to managée in which they could

perform the laboratory activities.” What did you find in the readings concerning teaching
T techniques and trends?

Teaching Assistant: 'To quote Dr. Vickers again:

. Acceptance of the (home management residence) method has been universal.
However, increasing difficulty in staffing the residence, rising costs of

Q ’ as .
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maintaining a home management house, and constantly enlarging enroll-
ments have necessitated exploration of alternutive-hethods of providing
laboratory experiences in home management (p. 29).

~

Literature concerning evaluation of non-res’ience laboratory courses

in home management is characterized by its -arcity. Social changes
resulting in college marriages among home economics majors have prompted
inquiring into alternatives for the residence experience for married
students. However, little research has been reported on the merits of
non-residence experience as a method of organizing laboratory classes

- (p. 43). ' )
Studies conducted have been pilot projects and no conclusions concerning
their usefulness in teaching heome management can be drawn at this time . . o
(P. 105 4

_House Advisor: With this brief review, we, as every other home management department,
need to take a critical look at the structure and the teaching techniques used in our
particular undergraduate programs. What is good and needs to stay? What should.be up-
dated? What needs to go and be replaced with a more relevant technique or content? ' @

We believe that the residence involves a teaching process that can be as relevant today

& as any method. Dr. Manning further challenges us with this statement: '"As with any course
: taught by any of a variety of methods, the instructor has a definite responsibility to

keep the content up-to-date and pertinent to today's world."

The very nature of home management concepts demands that they be experienced and internal-
ized rather than merely learned and appreciated. Involvement is the key. There are
several approaches tp reach this involvement. Use of the home management residence in

its broadest interpretation and experience is one tecinique that we find appropriate.

The use of the student's own managerial situation is still another.

- Our students will be pursuing professional careers within the frameworks of vocational
home economics’ teaching and social welfare. Thus there is needed emphasis placed upon .
preparation and experience for teaching management in a variety of situations.
We have found that lecture and discussion techniques have their place but frequently are
enhanced when they are used in combination with simulation, case study, observation, apd
actual experience in the classroom and in the community.

Teaching Assistant: In our program the use of the contract and its revision after repeated
trials and changes has been ovne of the means employed to allow for flexibility and
individuality. The contract between adent and instructors for a grade in the intensive
six-week course incorporates organizat. 1 and the recognition and application of manage-
ment concepts that are important preparation for teaching management. Each student formu-
lates her own plan and program with self-evaluation being an integral part of the contract.

k2

House Advisor: An important clause in the contract is the one that gives the student an o,
opportunity to move beyond her group experience in the residence to the community or field
experience. We define the field experience through the objective: to identify and under-
stand the variety of managerial styles held by individuals and families. This is don
thtough observation or direct work with an individual or group. At the time whep/ we
were testing our wings in the field experience program combined with the residence, .course,
suudents interviewed businesses, institutions, and agencies in the community. One student
developed an interview form that provides information such as number of observers wanted
t one time; the person(s) to contact, their phones, their most available time; hours
¢or seasons to avoid; exact location of the abservation area; and other comments that would
ake the preparation for the experience smooth and effective. .

A list of those expressing willingness to cooperate in a field program is available to
/ students alpng with records and reports of past field experiences. Or a student may prefer
/ to interview and develop another source. After formulating a set of objectives and -

/' o

/
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stipulating the procedure by which she will observe and report, the student confers with
an advisor. When all arrangements are made, the student observes the management of someone
else in the areas of decision-making, work simplification, or resource allocation, etc.,
and keeps a diary to record both positive and negative points and suggestions for changes
or alterations. When the experience is completed, a report is filed with the management-
teaching materials center in the home management residence as well as with the organization
being observed, if they indicated a desire for feedback. 1In all cases a letter is sent
expressing appreciation for the opportunity to observe the business or institution.

I see at least two major problems in field experience in our school and community. First,
there are so many other courses at the university that use the community as a laboratory,
there is resistance from some community agencies to any additional involvement with stu-
dent$. Second, as the program grows, the drain on staff time may become out of proportion
to other important experiences in the contract. Our department believes that if the
professor is not familiar with the family or agency situation to which she sends students,
there is risk both to those being observed and to students, who may not learn the dimensions
of the problem being faced. Consequently, field experience might conceivably become one

of activity in the field without the experience being any more real than that in the
student's home or or in the residence course..

We need to cqntinue to explore ways to overcome these deficiencies, which are primed by
~ our situation: I firmly believe in the field experience theory and believe it can be a
most positive activity in the home management courses we offer. Let's review the current

status of field experience in our residence course,

Téaching Assistant: A limited number of students have been able to carry out field exper-
iences with low-income families without working with over-burdened community agencies.
Many students have an opportunity to participate in agency programs in other courses,'
in extracurricular activities, and through summer work-internships. The type of field
experience that the home management residents select are those in which they can observe
and identify management problems and solutions. A flower shop, a stock department in a

R . retail store, a dormitory kitchen, a dormitory dining room during serving hours, a nursing
home, and a veterans' hospital are some of the specific businesses and institutions at which
the students made arrangements for observations. The nonresident students find that
the home management practices of their neighbors and married friends afford them a fertile
field for observation. -

Since the time allotment is so brief for the many priorities set for an undergraduate
program such as ours, perhaps more exteénsive field experience in succeeding management
courses on the graduate level might be considered. In m undergraduate experience, the
residence portion of the course was concentrated in thr« ieeks and the second three weeks
offered time for concentrated work in the community with individual families or agency
programs of the student's choosing.

Actual residency in the home management house can be looked upon as field experience for
© several reasons., First, though it creates a homelike situation, the management problems
N . are individual to the particular house. Each resident is more or less accustomed to the
- management problems of her own home or living situation and has either adjusted to or
. overcome them. This new environment gives the resident a new field of experience. Second
’ in the residence course the students must learn readily to change or adapt to one another's
habits. In a family sdtuation the adjustment occurs as part of the growing-up process.
This makes home managemen’t house adjustment more similar to field or work experience than
a family -adjustment experience. .

House Advisor: Implications of our brief review and exchange point out the need for home
management activities that are realistic, whether in the classroom, in the residence,

or in the community. The techniques used will vary with the circumstances and with the
concepts. Techniques can be selected and administered toward’ the ends: effective learning
and meaningful experiences that demonstrate how home management as a discipline is a pro-
fessional tool for working with people. « - '

Q \ . K6
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COMMUNITY RESOURCES TO IMPLEMENT NEW CONCEPTS
OF HOME MANAGEMENT -
R Sara Taubin
Assistaat Professor-Department of Human Behavior and Development

-

/,Bickground Information: Home Management Field Placement Program
-~ A home management curriculum that is responsive to the present and anticipates the future
v neggslto consider: (a) the education of students for flexible, lasting professional
_edreérs;’ (b) the changing definitions of and relationships amcng traditionally maintained
<" households or homes, nuclear family groups, and other family-like groupings; and (c)
g a conceptual approach that would be functional for effective, short-term professional
involvement of students in varied community, home, and family-helping situations.
<
This paper'fpcuses primarily on the identification and use of resources for home manage-
ment field ekperience in an urban university. Changes in households, families, communities,
and the needs of our students led to the replacement of the home management residence
with a management practicum (field ‘experience plus seminar) four years ago. Simultaneously,
curriculum development throughout the College of Home® Economics provided sequences of
courses that ‘now precede and undergird the new course. These sequences include human
behavior and development through the life continuum, value inquiry, small group interacgtion,
decision processes, family study, pre-student teaching methods, the usual spectrum of home
economics courses”and kainful employment through the cooperative education program. The
management pr cficum is a senior year course that seeks to use college learning and life
exper%fssgs/fi exp%b%e new professional home economics directions. .
The practicum carries three térmcreditsand requires a two-hoyr seminar plus six hours in
© the field each week for the ten-week term. (The field experience will be described in
greatér detail in the last part of this paper.) Additional”requirements are weekly field
notes, readings, and progress reports. Class discussion and comparison of experience
/ allow each student to sample vicariously diverse professional opportunities. Management
theory ties the seminars to field experience. , ' .
In addition, current changes in household maintenance and family life are reviewed as
they are brought to class through student observations. Since the practicum is most often
not in a conventional, nuclear-family, adequately functioning household, students become
acutely aware of social change and the constricted condition of contempoaty .family life.
They see the vulnerability of the small family to stress and its dependence on community
services during crisis situations (1). R -~

The wide latitude in housekeeping standards and in deeper values are noted. The needs

of people and families for life-support networks become evident. Interactions among in-
dividuals, family systems, and social systems are stressed. Thus students begin to function
and conceptualize in systoms terms. . , P

A theoretical framework using systems concepis seems to work well for management fiecld
experience. As is true in most living situations, many environmental conditions in
placement are unspecifiable, unpredictable, and opaque even to skilled observers. Students
have limited skills, time, and energy in the intense ten-week teim. They are already aware
of the pervasive influence of values and the need to respect the values of others. Goal-
setting and decision processes are also useful tools for shaping a new experience.

However, a systems approach is particularly effective (2). The student is asked to view
herself/himself in a social network in which the three main elements are the student,
the mediating social agency, and the client (now called the consumer of social services
in some agencies). A number of questicens frame the field experience. These questions
(see below) are related to the needs, values, goals, and resources of the newly formed
social system. T

<

The following questions are used for reference, revicw, periodic revision, and feedback
evaluation,
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Student
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Mediating’
Social Agency

N Taubin-45

Client

(Or Social Service Consumer)

What is the problem you
dre trying to solve?

Why are you: trying
to solve it?

What kind of solution
would you accept us
satisfactory?

How much time and
effort are you prepared
to devote to the
enterprise?

How enduring must the
solution be from your
point of view?

What are some alternative
ways to solve a similar
problem?

How is the préblem
perceived by the agency?
Why is the agency

trying to solve it?

What solution is the
goal of the agency?

What is the resource
investment limit for
the agency? -

AY

How enduring a
solution does the
agency’ expect?

Does the- agency have
similar alternatives?

. How is the problem

perceived by the client?

Why is the client trying
to solve it?

What are the clients'
goals?

What can the client
invest?

How enduring must the
solution be for the
client?

What are some of the
client's alternatives?

“Locating dnd Using Community Resources for Field Experience

T

All communities have life-support service networks for individuals and families.

A field

"placement can be initiated and developed wherever people reach out to the helping services

of their communities.

The hglping professions include medical, social service, education-

al, housing, and religious services among others. The potential home economics contribu-
tion is often not understood or defined, although the near environment and needed living

skills are cften components of a client's many-pronged presenting problem.
sionals and paraprofessionals are performing the work of home economists:

Other profes-
teaching and

demonstrating_ consumer skills, nutrition, home management, and effective child rearing.

The first step for the home economics department. is to gather information about possible
placements through friends, service professionals, or the local health and welfare

directory.

college curriculum, and the commitments of the community.

the fdllowing questions:

Criteria for a good placement would consider the needs of the students, the

A checklist might begin with

%, Will there be safety and convenience for the student, since this is but one part

of . the student's life?

2. Is this a valid management experience?
in ways that are consistent with students' education and interests?

agency related to the direction of home economics?

Students often like to work in pairs sharing transportation,
experience, and confidence.

Will home economics management skills be used

Is the work of the

3. Does each new resource add to a spectrum of diverse experiences that will illuminate
contemporary and emerging life situations of significant segments of the population?

4, 1s there the promise of good professional supervision?

with- professionals and paraprofessionals?

~

Will there be team efforts

5. Are there possibilities for new uses for home economics training?

&

6. Can good rapport and mutual confidence be maintained between the home economics
department and that of placement?

ly
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The management professor can start with directors of social service; physical, mental,
and vocativual rehabilitation facilities in hospitals and clinics} half-way houses;
residénces for older people (not nursing homes for terminal cases); the local extersion
service; religious groups; and numerous other contact points for people needing help.
1t may be surprisingly difficult to explain what the department wants and how the home
economics student can contribute in places where home economists have not been working.

If the college is located in a small or remote community, there may be real problems in
placing large numbers of students. Possibly placement could be scheduled during school
recesses in larger communities. Students are very resourceful in finding fine placements

in their home communities. Families in the college community may willingly accept students,
dut there is the pessibility that professionalism and structure will be sacrificed and

the relationship may approximate that of a mother's helper.

Good placements should have novelty, challenge, an emotional impact, and the opportunity

. to use home economics skills in new ways. For example, a male student helped male
retarded adults who were working in the community. He helped decorate an apartment;
prepared budgets and shopping lists; walked with the men to the local supermarket and
supervised the selection of items from the lists; helped store groceries; and encouraged
the Rrepnrétioq of varied and nutritous meals. . -
Students from a rural community found placement with the families of migrant farm workers.
Family planning clinics and communes have been useful resources. Two successive teams -
of students p:ricntly helped the women in a geriatric apartment complex publish an ethrc
cookbook. Arothar student helped residents in a mental health half-way house write a
management survival manual for life in the outside world. Day care centers for older
people, for mentally ill mothers, and for teenagers in drug rehabilitation programs were

~- . good placements. ) . )

. In fact, reviewing our four-year experience provides startling evidence of the richness

and variety of service opportunities in our communities. Students consistently completed

their field experiences with skill and imagination. :

The weekly class meetings provided a needed balance to problem-laden contacts with people
in need and in crisis. In addition there is the opportunity to sort out and evaluate
what scems to be happening. Evaluation from the field supervisor can be had by telephone
at any time during the term. Such an agreement may bé made with the agency. If things
are going well, there may be little contact. When problems arise a phone call can ensure

quick intervention. It is possible to change or terminate a field experience, but with N
good initial preparation and supervision there have been few problems. -

Most of the usual evaluation procedures apply to this experience: written tests of ,
subject matter, observations at the site, self-evaluation by the student, and evaluation |

by the site supervisor. Evaluation by rhe field supervisor can be done through simplified
forms adapted from, for example, student teacher evaluations. One should remember that
excessive paperwork may discourage busy administrators especially since this field experi-
ence is not an official requirement for professional registration.

Is registration (i.e., perhaps registered status for home economists in rehabilitation)
something to work $or? (3) For the present, there is meaning both for the student and

fer the university in being part of social change, in assuming social responsibility,

and in acquiring an inclinatior for advocacy and leadership. A charge of irrelevdice.cannot
be made about real participation in the front lines of human habilitation and rehabilita-
tion. '

‘

-

s
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2. %oguslow. Robert. The New Utopians:' A Study of System Qﬁsigg and Social Change.
Englewood Cliffs, New Jorsey: [Crentice Hall, 1965, p. 9. .

3. A questionnaire received from the University of Nebraska, lincoln, dated June 19,
1973, gathering data for a masters thesis states: -~ )

"Within the last decade home economists have gshown a repewed interest in helping the
physically, mentally, and emotionally handicapped, the/ aged, the unschooled, and
the economically/culturally disadvantaged. Home economics- in rehabilitation en-
compasses the concepts of each area of home economics' and applies them to helping
these special audiences and their families," -

s -
The need for home economists in rehabilitatjion is jmow greatly appreciated and
anticipated to increase in the near future. In viéw of this educatijonal trend,
the overall question of this study is to detcérming where home economists in
rehabilitation are being trained and how extensiye are their programs.”

. -

;
ACTUALIZING CONCEPT%/iN HOME MANAGEMENT
THROUGH APPLIED RESEARCH

Alpha H. Jones
ngfessor and Chairman-Department of Home Economics
Kentucky State College. -~

Unlike pure research, applied research deals primarily with human phenomena, relationships,
and the realities of living. The applied researcher, by his very nature, is searching
for responsive persons who can use his findings and is willing to supply new ideas.

Our society is composed of groups of persons,ﬂfqmilies, living in homes clustered or
scattered about our land. The family, the basic unit of our society, needs'and has a
right to a wholesome environment in which to toster maximum development and socialization
of the young. The home represents the immediate environment in which individual and family
members live, work, and develop the kind of self-concepts that serve to motivate each to
achieve the goals that have been envisioned by the group. .

. hY
The rapid social and economic changes in contemporary life.make this a time of crises for
family function and survival. The changes in moderu life are reflected in the management
of the home and family. The transition of the home from a production to a consumption
unit has not only increased managerial problems concerning the use of hufian and-material
resources, but it also requires different methods of meeting the problems. The primary
responsibilities of providing a satisfying home, feeding and clothing family members,
guiding and educating the young, and creating and nurturing satisfying relationships
among family members present problems of increasipg complexity. The spiraling cost
of food, clothing, housing, and health care plus an inflated economy, tend to decrease
flexibility in spending and increase the need for the applied researchbe: to step up the
pace of research that will inevitably provide new solutions to dispel the dilemma of the
consumer. ~

T
<

Coupled with the above problems are the decisions families must make when planning time

and energy expenditures., Every family has resources at its command--the kind, quality,
.and amount being dependent on the individual family. More knowledge is needed by home-

makers if managerial problems confronting families are to be solved with satisfaction.
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\togperativc Extension Focuses on Management Problems

liistorically, extension has made significant input into informal educational programs
“designed to assist familiés in utilizing their human and material resources toward maximum
~family satisfaction., The central focus in the past has t:en toward solving common problems
‘of families living together in communities. Today management has emerged,as a discipline
that focuses on individual styles of home management and on the effectiveness of hcmemakers
in. resource uses. -

- »
— . s
™ 4

The community is the classroom of the extension home economist and every home is a labor-

, atory. Management is interwoven into every aspect of the home.énvironment and its

relationship to the community environment. The extension management specialist has a
_basic knowledge of family composition, the physical environment and the equipment in the
home, and the level of living of individual families. I challenge you to match this
strategic”position and role with other professional educators in home management. This
is not an attempt to minimize the efforts of other home economists with expertise in
management, but is presented to alert us,to the vast opportunities extension personnel
has for conductinig action research in the community. ™
- . /
Unfortunately, past records indicate that not enough research has been conducted by
extension personnel. There is need for more skillful situatioqél analysis,of .problems
confronting both rural and urban families. A broader concept of resources must be in-

+ corporated into the families management system. In addition ¢§ the traditional tools of
management energy, time, and money, we must encourage the home managef to invoke intel-
ligerice, ability, education, and the marketable skills that she possesses. Limited
monetary resources demand greater utilizatlon of human resources.

The development of human potential to function effectively within the framework of the
home and community environment is the ultimate goal of applied research. A first step

in this direction is through involvement. When the homemaker becomes involved in educa-
tional programs focusing on the improvemeat of her home and community, she begins to
establish a keener sense of direction for herself and is motivated to improve the utiliza-
tion of the family's resources. . )
These observations resulted from a pilot extension program in home maintenance and manage-
ment conducted by the Kentucky State University Extension Program in Family, Development
and Resource Management. The project, which consisted of an eight-week family-centered
program in urban living, was conducted in a low-rent housing development. The purpose

of the project was to help the families develop an awareness of the need to acquire
techniques and skills that would enable them to make more intelligent use of their new
home, its furnishings, and equipment. By changing their attitudes and increasing their
knowledge and skills in home management, tliese families have become better able to utiy/
uew techniques in home care and to wmake better choices from a wider range of alternatives.

Other agencies who finance low-income housing are aware of extension's potential in
helping families toward successful home occupancy.

At the present time many young families are at the household-formation stage.
¢gounseling programs are needed to help them make decisicns and develop skills in home

selection, care, maintenance, and financial management related tb satisfactory housing.,
Extension with its continuing financlal support has a potential delivery system for -
initiating numerous research projects. This potential must be made a reality through *
a more careful examination and documentation of program efforts and results.
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Field experience in this area seems to present problems for the instructor.

th low-income persons, social workers and community 1eaders.

wﬁEan students be aducated to help these people and problems?

struction is the beginning.
oblems by including the following elements in the course of study:

HOME MANAGEMENT FIELD EXPERLENCES IN A WELFARE DEPARTMENT
Mildred J. Brooks

Chief Home Economist-Social Rehabitation Administration

D.C. Department of Human Resources

is not based on f1ndings from the academic world, but on many years experience

AN
s
-

cording to opinions of social welfare workers poor home management is a major
oblem of this segmept of the population--not forgetting that this situation affects

e more affluent as well.
e home economist in this kind of service.

Therefore, knowledge of the basic skills are essential for

might be wise to describe some of the home situations affecting low-income families:

Substandard housing---in poor repair, in need of painting, plumblné

- problems, lack of screens and, generally, high rent

Lack of furn1ture--1nsuff1cient chairs, beds, tables

Lack ¢f proper clothing and home furnishings

Food problems--malnutrition, 1nsuff1c1ent food budget, poor food preparatlon,
lack of cooking utensils

Perpetual crisis situations

Sickness in some form (high morbidity rate)

Truancy (children lack clothing or for many other”reasons)
Lack of recreational activities
Apathy-~lack of motivation
Education--limited in many situations
Unstable family situation

Traditional classroom
However, the subject matter should be directed to these

/
Community organization--such study reveals resources and community serv1ces\\\
that are available to city residents

City planning--deals with demography, transportation problems, housing,
etc.

3.. Landlord-tenant relations--housing codes, 1eases, repa1rs, tenants and

“landlord's rights {
First Aid (Red Cross)- recogn1t10n of medical symptoms, medical
terminology
Home beautification--economical furniture, low cost home furniture,
colur coordination
Techniques»of Interv1ewing (Social Work Course)-—a551sts in approach to
families 5 e
Group dynamics--for participation in civic groups etc.
Study of insurance--sickness, accidents, burials, read1ng and understanulng

‘policies .
Political science--legislation for understand1ng of government procedures

and regulations

<

This

activity can be successful if the instructor i: interested in this area and becomes active

in community affairs.
contact with persons involved in programs that can provide practical experience

persona}
éuch as:

’

3
1.

2.
3.
4.

j
!
]
3
? -
l
l
|

For meaningful student experience, instructors should make

s

Home economists in welfare departments (only a few) or social workers
(chief of social workers)

Churches with a social-work component

Social workers in schools and public clinics
Housing authoritiegs (YModel Cities Area)--some have home economists

L
X
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5. Local real estate agencies /
6. Health and welfare councils ” \
7. Settlement houses or neighborhood centers (public and private) M \
8. Department stores-—-low cost équipment, clothes, home furnlshings,
- contact buyers, ectc. : L s
9. Recreation departments--learning of crafts, use of low cost materials, <
etc. - ’ { 4 AN

o . "" \
Another practical method of planning student experience is through the formation of a
coordinating committee: a nurse, social workers, church representative, home
ecpnomists, nutritionists, and low-income residents. .This committee can be of great
value in providing practical experiences for studenty.

Other methods could involve the following kinds of ectivities:

’

———

~
1. Training of community leaders by sonlor students--ln pyramid style, these ‘
leaders would train others, etc. b
2. Securing a grant for a program such as the '"nutrition-aide"”
3. Students could be involved in householld technician training (this is
sponsored by the National Committee on Household Employment)
4. Informal group meetings with community residents through Tupperware
parties, block parties with educational theme S
5. Use of mobile unit--teaching housekeeping, consumer education, etc.
- - 6. Use of the media with skits and ‘demonstrations
’ 7. Study of legislation involyiﬁg home and community iiving. Reference is
made to H.R. 3263--a bill prepared by D. C. Delegate Walter Fauntroy on
minimum wage for household workers.
As home economists we are constantly saying that the home is the basis of a good
society. Let us make it a national, prlorlty. Let's create programs that are relevant
to the needs of all people so that the home will truly be a haven for the family and an
arsenal of moral fiber for this nation.’

LY

S
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STATUS OF FIELD EXPERIENCE AS A HOME MANAGEMENT EXPERIENCE:
PRELIMINARY RESULTS

Kathleen Faith Mikitka
Department of Family®Economics
Kansas State University

f'lﬁ\k\-
Some institutions are offering field experience as parts or, maJor components of their
home management courses. Since there is inadequate 1nformatlon about thestypes of
experiences being offered, a full-scale data base is needed to determlne the status of
-and opportunities for field experjgnces in home management education.

The objective of the study was to describe the extent of field experiences in undergraduate

. home management courses. Institutions were asked about past, present, and fhture exper-

ience.

Questionnaireé and accompanying course-structure forms were sent to ail 383 institutions

of the AHEA special mailing list of senior college administrators. Of 317 responses re-
ceived (83%), 295 institutions offered home management courses and were able to participate
in the study. .

Various field e&periences among home management courses were offered by 134 (45%) of the
participating institutions. Field experiencés were major components of the home management
course structures in 34 institutions and were parts of various home management courses in
the other 100 institutions offering field experiences as home management experiences.

Attitudes concerning field experiences as home management experiences differ among home
management educators. Table 1 shows attitudes toward field experience by educators
participating in the study.

A scale was used tu uhtain an indication of how strongly home management educators feel

about field experiences as home managemeft experiences. Strong positive feelings about field
study for home ecunomics majors and as teaching approaches by number and percentage of educa-
tors are present-in Table 2.

Future plans concerning field study as a home management experience by institutions
presently offering and by institutions not presently offering field experiences in home
management courses are described in Table 3.

A detailed report of the results, including an annotated list of the home management
.ourses offered by the 295 participating institutions will be available (at printing and
miiling costs) at a later date from the Department of Family Economics, Kansas State Uni-
versity, Manhattan, Kansas 66506.

.

Tr*ie 1. Attitudes Toward Field Study as a Home Management Experience by Home
Management Educators¥*

Number of,
Educators Percent

Enriches traditional experiences 116 55.3

]

de51red 86 29.2

Essential for professional development 78 26.4

‘

Contemporary replacement for outmoded!traditional
experiences 66 22.4

'
i

Not appropriate for teaching management concepts and
competencies desired ' ] 8.5
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Table 1 (continued)
Number of
Educators Percent
N 3
Anything is better than residence course - 8 2.7
Other attitudes _ 50 16.9
No attitudes L 11 3.7
L/ r
= 7 - <
N = 295, some scored more than once .
/

/
’

Table 2. Home Manageéent Educators Having Strong Positive Feelings* About Field Study

as a Home Management Experiencet

‘Sybstitute for residence or controlled lab course 48
Replacement for residince or controlled lab

course 57
Other approaches 6

Number of N\

Educators : Percent
For 1
All home economics majors 49 i 17
Home economics education majors 95 ! 32
Family economics/ home management majors 146 49.5
Other majors . 16 N 5
As \

. Supplement to resfﬁence,or controlled lab course 90 30.5

b
N o

3

* . . \.\
Strength of feeling determined by tabulated responses of 9 or 10 on a scale whe>é b

0 = very strongly opposed, 5 = neutral, and 10 = very-strongly “advocated. N
g .

*y = 295 :

Table 3. Future Plans Concerning the Use of Field Experiences in Home Management

Institutions Presently
Offering Field Experiences

Institutions Not Presently
Offering Field Experiences

Number Percent Number Percent
Considering introduction 6 5 57 37 -
Retain as is 20 15 2 1
Retain and revise 48 36 9 6
Expand 40 31 7 2
Retain, revise and expand - 12 9 1 -
Discontinue 0 - 0 -
Uncertain 1 - 2 1
No plans 3 2 81 52
Did not indicate plans 4 2 2 1

134 100 161 _100

\

N\

\
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TECHNIQdES OF TEACHING HOME MANAGEMENT: VIDEO-TAPED CASE STUDIES
N Geraldine Gage
- Associate Professor of Family Economics and NanagEment
N The Pennsylvania State Univer51ty

The use of case studies as a method in teaching home management is more than two decades

ld. It came into prominence in the 1950's as the method of choice at the Harvard business
school and was subsequently adapted for use in home management because it offered a tool
forJeveloping analytic and decision-making skills in 11fe-11ke situations. A summary of
the higtory of the case study method is included in Gross, Crandall and Knoll (1).

The case‘study method is a variation of the traditional case study, that Ais, the narrative
account of family decision making or a description of a situation rgqulrlng managerial
action. I\am refeérring here to video-taped recordings of a student working with a family
on a management problem. These case studies are a direct, un-edited record of the
communicatioh, both verbal and non-verbal, between a student in a financial management
class and a f mlly experiencing some difficulty in the management "of financial resources.

The video-tape \format adds dimensions to both the content. and the application of the

case material.

Video-taped case\materlals, like written ones, provide references to many home management
concepts such as}values, goals, decision-making, planning, and resources as well as descrip-
tions of the situational context of management: for example, the lack of agreement about
goals among famlLy me.bers, the conflict among goals, and the 'lack of creativity in the
perception of resources. Certainly a great variety of managment problems can be depicted

on V1deo-tapes. / ;
One of the 1nterest1ng aspects of the v1destape\}s that the case appears in its raw data
form. The statemént 6f the management problem, the reference to managerial concepts and
processes are made by the participants 1n/the case 1n‘the language families use. These
verbalizations of concepts and problems are often in unorganized form, with extraneous
material woven thrgugh them. Management,processes are stated in concrete, behavioral
terminology rather than in abstract or génerallzed statements. In fact the language

of management 11tef§ture may be totally unknown to families with whom we are working even
though the behavior of management is ngt. The case material is therefore less tidy than
written cases tend to be. The case is more dynamic however because it emerges from the
dynamic interaction of the participants in the case. -

/
;-

The ability to identify important management concepts, to analyze a complex real-life
situation to sort out relevant from non-relevant” infraction, and to do these in terms of
management process models are important learning outcomes that the use of video-taped case
study materials can facilitate.

While video-taped case materials help students develop skills in conceptualization, general-
ization, and analysis, they serve an additional purpose in that they help students acquire
interpersonal skills.

Most of us are working with students who are preparing for professional rcles as educators
working either with families or with young people. Rogers (2) has cited the critical
importance of the quality of interpersonal rel-tionships as a factor in both counseling
and teaching encounters. To quote him briefiy, "The facilitation of significant learning
rests upon certain attitudinal qualities ¢hich exist in the personal relationship between
the facilitator and the learner." He identified these qualities as realness, acceptance,
and empathy. If success in teaching home management is dependent on a relationship
characterized by these qualities, then our students must have opportunity to learn thoseo
interpersonal skills that aid in thé' establishment and maintenance of those kinds of rela-
tionships and development of those qualities. For obvious reasons, the video-taped case
study is superior to written case study as a method for learning about relationships and
interaction between professionals in the field of home management and the people they
serve.
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Video-taped case: study materials can be used in a number of applications.

First of all, they can be used in much the way that written case materials are
currently being used. .Again I would refer you to Gross, Crandall and Knoll for suggestions
on the use of case studies.

* .Video-taped cases, as I noted above, do have an added sense of reality when compared to
written cases. In addition, the taped cases are experienced simultaneously by the members.
of the class. These two factors together produce a higher level of involvement and
response from students than written case materials are likely to elicit.

~Secondly, the video-tapes can be used to model behavior, spec1f1cally professional rcle
béhav1or.“.Students can see how professionals in the area of home management help families’
to identify and dommunicate their problems, how information needed by the home management
teacher can be obtaineJ, how one may work with others to increase their managerial compe-
tence. 2

Lastly, video-tapes can be used to evaluate learning. In this instance, the tapes would

be viewed by the students who appear on them. In my experience, students have been eager

to view their taped cases to assess their skills as home management professionals, both

in terms of their ability to analyze problem situations and learning needs of the families

as well as their skills in interaction. When students have clear behavioral objectives

in m1nd their ability to evaluate their own learning and formulate additional learning
“objectives for thémselves is impressive.

In conclusion, video-taped case studies are an important addition to the case study
method of teaching.home management. Visual case studies are a development that enhances
the effectiveness of case material in achieving those 1earn1ng objectves for which case
studies have proved so useful.

~
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SIMULATION: A TEACHING TECHNIQUE IN HOME MANAGEMENT

Dorothy A. Larery
Department of Home Economics
University of Arkansas, Fayettevilie .

Have you ever played house with dolls? Played doctor and nurse? Played train by lining up
the dining room chairs? 1If so, you have been involved with simulation. Simulation is not
new in either engineering with the models of working engines and equations or in military
science with its war games. Yet in education and business management, simulation became
significant only in the late 1950's.

Perhaps as consumers we often view the idea of simulation as "not genuine" or 'not real."
We read the labels which state "genuine simulated pearls" or "genuine simulated leather."
Some of you, like me, were teenagers in the Glenn Miller Band Era. We sang and danced to

the song, A Strlng of Pearls. And we nearly all sought and got a string of genuine simulated

pearls.

Like the substltute pearls, we create in 51mulat10n an artificial situation which reproduces
in essential details either a model of an actual situation or a model which depicts a -
hypothetical one (Garvey, 1967). The prepared initTal situation provides direction for
participants as they develop the unfolding proces> of change or activity in a specified
_System over time (Guetzkow, 1962).

The model designates the interrelated factors or variables which together comprise elements
which are symbolic of the social, political, family, or economic systems. The model may be
of some segment or process of a system. The models, as we have experienced them in simula-
tion, are more often verbal than mathematical, which permits more use of the computer

(Garvey, 1967). ///

- - . . . . / . . .
Role-playing, sociodrama, in-basket situations and games are used in simulation. Role-
playlng is an essential to sociodrama and sociodrama is ap essential in simulation (Carvey,

Ve
1967) However, the point clearly is made throughout thé literature that role-playing
and sociodrama, in themselves, do not constitute simulation. They are teaching methods
utilizing simple situations concerned with one point in time,

~ Games are important in most simulation. They bring about the development and choice of
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strategies, decision-making among alternatives and some type of pay-off. The pay-off may
be a reward or deprivation determined by chance or wise use of strategy. Games are intro-
duced into the simulation to bring about competition,’-cooperation, and conflict among
participants (Garvey, 1967).

Some writers on the topic of simulation do not separate simulation and games. They believe
that simulation is uvsed instead of the word "game' only to give a sophisticated term and

to suggest that all frivolity is removed (Gordon, 1967). Other writers consider all games
as simulation, but cetainly not all simulation as games. Nor do they suggest simulation
needs to contain a game (Garvey, 1967). People participation and determination of a winner
from some type of scoring distinguish games from simulation (Guetzkow, 1962).

One other point should be made about simulation. They may be all-person, person-computer
or all-computer operations. Knowledge about and availabjlity of computers limit their use.

Simulation is onc method of teaching. 1Its success or failure depends, like other teaching
methods, on: (1) the ability of the teacher; (2) the abilities and inteiests of the stu-

dents; and (3) the availability of classroom facilities. -
. TN

The proponents of simulation claim it offers relevance and interest with high partjicipation
by a2ll members of a group (Tansey and Unwin, 1969). Particular success has been with
students who have not been retained by other methods of instruction. These students
especially like simulation games based on chance (Boocock and Schild 1968).

Behavior patterns and attitudes may be formed when certain behav1or is rewarded. Re-
inforcement of the behavior is provided by success. Facts and skills are facilitated
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by the simulation technique, also (Tansey and Unwin, 1969). Confidence and a feeling of

efficacy may be given persons to act upon a situation because of a previous simulation

experience (Carlson, 1969). Simulation does have the advantage of being able to create

change and obtain feedback that otherwise would require years in a matter of hours or a

few days.

Caution should be g1ven that simulation should not be used to _teach all th1ngs at all times.
Simulation or its use is not without problems. The need to win may modify a participant's ¥
behavior and attitudes so that the wrong learning and/or training is transferred from the

game situation to real life. Nor can we be assuréd that because there is involvement,

learn1ng will follow automatically (Tensey and Unwin, 1969).

Facts and skills are facilitated by simulation but no substantive amount of research has
indicated simulation teaches facts and skills any better than another teaching method.

Deciding and testing actions without any of the consequences may be desirable in structure
and strategy percepnlon. However, students are seldom able, if at all, to gainh more than
sympathetic insights into the lives of those who are hungry, diseased, cold, Qeary, and
hopeless. We may be '"dehumanizing" students by allowing them to maneuver the lives of
others without subjecting the student to constraints similar to those in the real world

_(Carlson, 1969):

t’,
& final heeding is that not everyone likes the "arranged” world of simulation. In
particular, some dislike playing games. ’ N

These comments are made to assist in the consideration and evaluation of simulation and
not to treat it as desirable or undesirable. As a technique, s1mu15t1on offers con-
siderable possibilities to actualize as well as integrate home management concepts.

Two ways to obtain simulations for use with home management are to uée those already
developed and to create your own. The former exist almost entirely as games and are re-
ferred to as "commercial’ simulations. “The other classification m1ght be called "do-it-
yourself" simulations.

Several commercial simulation games can be Suggested to you. First on the list would be,
Dorothy Price's Family Decisions. This simulation choice/chance game presents four families
at four different income levels. These families are faced with decisions about windfall
income, health, employment, family re¢lationships, and unforeseen events. Students become
involved with roles, decision-making steps, alternatives, probability of outcomes and
satisfaction scores as a part of the decisions which must be made. The game does not

press for a final satisfaction score, but emphasizes discussion on the situations with

their available alternatives. -

Two simulation games have been developed at The Johns Hopkins University. The game,
[3££l§areer§ simulates certain features of labor, school, and marriage markets in current
American society. Students gain familiarity with types of decisions to be made about
jobs, further education or training, family life, and use of leisure. Probable con-
sequences occur for decisions depending on the personal characteristics of the role-person

making them (Boocock and Schild, 1968).

The second game, Consumer, simulates the market system where credit choices take place.
Role-playing takes place for consumers, credit and loan managers, and a salesman. Stu-
dents learn to compare interest rates, consider credit rating, and appreciate the consumer
credit sector to the economy. Utiles of satisfaction are given when consumer goods are
purchased. Yet there are forces which prohibit funds and credit sources at favorable rates
from being available (Boocock and Schild, 1968).

The Journal of Home Economics (February, 1973) contains an article about the development
of some simulation.games. The games were developed at the University of Akron as a part
of a consumer education program for low-income clients, of a Model Cities Project (Farris,
1973). .
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Many types of home management courses are taught by persons attending this workshop.

Some of you teach theory courses, field experiences, home management residence courses,
and laboratories which are not residence courses. Simulation can be used in each of these
types of courses.

There may be an inclination to considgr the home managgment residence course as one of

total simulation. However, the traditional residence course,is not a simulation. For in
that course the goals are real, resources are real, and so are the decisions. The control
and evaluation of plans are real. Likewise, the roles played by students are theirs and

not those of others.

The question posed is, "Can simulation replace or assist to advantage other techniques

used in the residence course?” Like many other questions, the answer comes as a result

of research. Not only does the question arise as to how to best teach what is to be

learned; but the questions of costs in time, equipment, and facilities also must be answered.
The same questions could be asked regarding any other teaching technique. -

Situations to use for simulation need not be a problem. In home management, situations

~.seem to abound. Just as a starter, let us consider goals, resources, demands, standards,

evefits, decision-making procedures, planning, evaluating, contrelling, organizing,
coordinating for: ’
%o 1. families progressing through various stages of the life cycle
i 2. homemakers adjusting to physical limitations
3. homemakers in gainful employment .
4. entering freshman students in a college or university
5. special occasions in a family . A
6. families in different environments

A successful media for these simulations could be video-tape. The American Dietetics
Assocation-has developed a series of six to eight short film incidents, not over two to
three minutes in length. They are called Trigger Films. Each field triggers discussion
and solutions for evaluation of situations among dietetic interns and teachers and/or
directors of internship programs. The series suggests the passing of time by presenting
several evaluation situations from the time a group of dietetic interns first enters a
program until its completion one year later. As the Trigger Films now exist, work would
need to be done to provide feedback before having a simulation. - .
Community experiences offer 2 source for data to use in simulation. Simulation of
sityations encountered in community projects could be useful to the studest not having
the real exposure as well as to the student preparing for a community experience. Stu-
dents participating in a community experience could record management activit.es in a diary
or log. The details of the events would need to be recorded with a suggestion of sequence
over time. Activities suitable for simulation are those involved with goals, resources,
standards, values, management process, and decision-making procedures. In-basket situations,
pictures, verbal descriptions, video-tapes, dialogs, and games could be developed from
the data collected. They would then be introduced as part of the simulation of a
situation common to a community experience.

]
A particular activity being carried out in a home management residence course or laboratory
course may suggest a simulation activity. Decision-making, group relationships,household
standards, or control of a planned activity may offer a situation for simulation.

Students, if given the opportunity, will develop worthwhile simulations. However, it

is easy to get caught up in the production of the simulation instead of the concerns of
management. In other words, we should be careful that simulation remains the means to the
end rather than the end.

.

In conclusion, ~am going to use a piece of yarn as a visual-aid. The yarn has two
characteristics which will help in summary. (1) The yarn is varigated to sugges. that
variety exists in simulation, and (2) the yarn can be stretched out to suggest a
continuum. b
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Placed on a continuum, simulations are all-verbal (déscriptive) models on to mathematical
models. Simulations are all-person, person-computer, or all-computer operations. Also,
simulation as a continuum is suggested when some method is used to show the passage of
time. Simulations can be carried out using a variety of media including role-playing,
sociodrama, film clips, in-basket situations along with the actual forms and paperwork
that come from real situations.

Remember, simulation is one of a variety of methods of imnstruction. The small amount
of research that has been done to test the effect of simulation with other methods of
teaching shows simulation as a leader in motivating and involving students.

My final comment is SIMULATE TO STIMULATE!
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FIELD EXPERIENCE COURSE AT NORTH DAKOTA STATE UNIVERSITY

Bea Rystad
Acting Chairman-Department of Home Management
" College of Home Economics ’
University of North Dakota

The fieldwork course at North Dakota State University was first offered in the fall of

. 1966 asdne of several alternatives designed to give mature students, majoring in .ome

Economics Education, practical experience in working with a low income family so as to
become aware of some of the management problems of these families. One student was enrolled
the first quarter. In subsequent quarters, including summers, three to ten students were
enrolled each quarter, and the purpose of the course was expanded to include experience

in working with teen-age girls and families of different socio-eonomic and cultural
backgrounds. For the past two years students have worked with foreign families, disad-
vantaged families, young married couples, one parent families, and middle class families

in the expanding stage of the family cycle. The purpose of the course is to help the stu-
dent implement the management process with an actual family in order to learn the meaning

of the process by doing something with their knowledge. The specific goals for the stu-
dent are first, to gain experience in establishing rapport with another person with different
beliefs, values, and goals, bgt without imposing her own values or judgment upon another;
second, to develop the stgdent's perception of the interaction process in families, and

how goals, values, stapdards, and resources affect decisions made; third, to gain a better
understanding of the many factors that relate to management behavior and” the consequences
resulting from chdices made.

At North Dakota State University in home management, field experience is defined as one

student working with a family in the community. The student seeks to help the family see

how the members can help themselves through the management process at the lével of their

ability. The student helps the homemaker define realistic goals in keeping with available

human and material resources. She also helps the homemaker see the importance of appraising

these resources and weighing them in terms of competing needs. If necessary, she may also

point out resources in the community that the homemaker is not aware of, and if possible,

help the homemaker develop new resources to try to achieve goals. The individual is helped -
analyze the decision-making process--gathering information, exploring alternatives, weighing
alternatives in light of consequences and opportunity costs, choosing an alternative and
understanding the importance of taking responsibility for consequences of decisions, and
seeing them through. The student also helps the individual to understand better the
management process--planning, controlling, and evaluating decisions made in light of goal
achieved. :
Families with whom the students work come to us in a variety of ways. Some are referred

by local agencies, such as the public health service, action programs, public welfare,

and some, through personal friends. Last quarter we had a family call our department and
ask for help in management.

Because Students in the course must be mature and have basic understandings in a variety

of specific areas of Home Fconomics, they must be seniors and have had courses in food and
nutrition, textiles and clothing, home management and family economics, housing, family
relations, and design, as well as courses in sociology and psychology. They must be
interested in working with people, because the success of the course depends upon our being
able to get families. Our girls have done such a good job in the past that now we have a

"waiting list."

The course lasts ten weeks. Each week all the students in the course meet for one. hour
seminar and individually one hour with the instructor. They also work at least two hours
weekly with a family. Each student must keep a diary of all visits expressing feelings

as well as facts. In addition each student must do further readings in the particular
area they will be working in so as to gain concepts that will help them to work with their
particular family.

S
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Evidences ot Objectives that Were Accomplished

Objective one: (o gain experience in establishing rapport with another person with differ-
‘ent bzliefs, values and goals, without imposing their own values or judgment
- upon them.

One student who was working with three young girls (fifth, Sixth and sev¢ th graders) . "
whose mother was dead, expressed herself this way: "When I first got to the house I was
struck by how dirty and messy everything in the house was. So I decided that we should work
on cleaning up the house and working that into time management so the girls could realize
that they did have time to get cleaning done during’‘the day and still have time to enjoy
themselves. But I made a mistake here. This was my goal for the family, not theirs, and
I learned after a while that they did not consider cleaning the house as a necessity.
It was their father's value and they cleaned only to please him. As a result my plans
for the’ girls to keep the house clean and shiny fell through, but it is just as well because
I felt that I'was pestering them to clean and work the cleaning into their time schedule.
When you start making people do something because you want them to do it not because they
want to do it, disaster lies ahead.¢This is no way to establish a relationship. This ic
what I learned most from my family, not to impose my values on others.”

»
"I took this situation regarding cleaning the house and imposing of values to my apart-
ment. One of my roommates is a cleaning fanatic and is constantly cleaning all times of
the day.and night. She makes the rest of us extremely uncomfortable. It is difficult to
say anyching without making the girl become defenslve. So 1 very cautiously began telling
of my reactions to my family regarding cleaning the house and how I was imposing my values
on them and forcing them to do something about a problem I thought they had and which they
did not regard as monstrous. . My roommate did not say anothing for a while and then said
that perhaps she was doing the same thing in our apartmgnt. This experience of working
with this family gave me great insights into the problems of people, how to relate to peoﬁl
on their level, and the understanding of myself, my values, and my purpose in life." Q\\\

Objective two: to develop student's perception of the interaction process in families,
.and to see how goals, values, standards and resourccs affect decisions
made.

One student had this to say: 'Mainly, I learned that all handicapped persons have goals,
values, and feelings just like the rest of us. I also learned that what they hate most

is to be treated differently and what they like most is to be independent. By independent
I mean that they want to 'do as much as they possibly can for themselves. And from being

a guest in a handlcapped person's home, I iearned that I should not help with something
unless 1 was asked to.’ a

"Another important thing that I learnad is that public facilities suclf as shopping centers
are not made for the minorities or the exceptions. When I took Mrs. C. shopping, I had

a horrible time getting thewheelchair around the corners, through the aisles without
bumping something. Even going through a door is difficult for a handicapped person."

Objective three: to gain a better understanding of the many factors that relate to
management behavior and the consequences resulting from choices made.

Our.student who worked with a bedridden homemaker tells this story: '"During my last visit
with Mrs. S. she kept telling me that she really felt I had helped her. She said, 'I have
started to eat more, and I get up and wdlk around, and I feel much better.' And then

she added, 'You know vou really helped me get on the right track again. I have been in

a rut and you have helped me get out of it. I guess it all started when I started some
bad habits. I used to be a very neat housekeeper. Then when I got sick, I started to let
things slide. One day I did not vacuum the living room and. nobody said anything. Then
annther day I did not ge{ the beds made and nobody said anything. Then I did net de the
breakfast dishes one day, and still nobody said, 'Mom, why didn't you do the dishes,

so I decided that nobody was going to die 1t I did not do those things. But, you know,

that is a bad habit to get into.' "I think that she found out she could get by without doing

things, and that it did not really seem to matter a lot to her family if she did them

or not." - )

‘
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"I think one of the most important things that I learned in working with Mrs. S is that
how a person feels about himself and his worth to himself and others is very important

in determining decisions made. Mrs. S. had a very low self concept and therefore found
no real reason for wanting to take care of herself and to eat the right foods. I really
felt that éven with her numerous probléms, Mrs. S. was a very wonderful individual, very
warm and friendly, very generous and thoughtful. She needed to have me let her know that
I recognized these qualities in her and that I thought that she was very important to her

family and me!"

The overall objective, '"to help students implement the management process with an actual
family in order to learn the meaning of the process by doing something with their knowledge"
can be illustrated fraom the following two quotes from students:

This field experience has made me aware of many things. . Perﬁaps the most

important is that the management process works! Also, now it's "under my

skin," I automatically use it all the time. :

-
f -

Another studert who worked with a young divorcee with three small children and
only eleven years of schooling states: "My life, by visiting and getting to

know Mrs. P., has also been affected. I learned first and foremost how

important it is to work with a person through their own values without

imposing my vqlues. Also I learned how many obstacles and limitations a low:
income person is confronted with. It is such a helpless feeling for them.

Using the management process canreally help 'you to Work through preblems

and actually make things happen. Before learning this process and being aware .
of it and how it works, I found myself procrastinating my decisions and not
really solving my problems. I wasn't looking at my values and what my goals in
life actually were. When I am aware of my values and goals it is easier to

make a decision. Now'l am much more inclined to think the problem through

with my goals and values in mind. Then I consider the alternatives. I now o
feel more satisfied with the decisions I make and am happier in living with

the consequences."

The. studeuts have learned how to be more aware of other people's values and goals, and how
to be more sensitive to cues when working with others, and, consequently, are better able
to see relationships between values and goals to choices made, and results of decisions.
The framework allows for identifying particular managerial styles of patterns, and pro-
vides a way of understanding and organizing behavior so, that home and family practices can

.be improved; i.e., goals desired by the group can be attained at increasingly higher levels

(4). The real excitement-cemes when they see-how the process works in their own life.
This course makes knowledge come alive.

~

Evaluétion and Comments from Persons Representing the lgencies

At the end of the quarter all the students in the class get together for lunch with the
nurses and others who are responsible for the familied assigned to them. They exchange
notes and thus both sides get feedback that is helpful. For example, one student found
out that the nurse had talked her family into letting the student visit by promising
that she would "get them off the hook" if it did not work out all right., Our student
changed this family's idea about college students.

Evaluation and comments from agency representatives, families, students and the instructor
have for the most part been favorable.
A Supervising nyrse wrote the following:
In cooperation with the North Dakota State University Home Management coursey~ -
. the Fargo Health Department, Nursing Division selects appropriate carried families
whose needs fall in the area of Home Management. The Public Health Nurse must
evaluate the home situation as to receptiveness of the home for a student and a
willingness on the part of the individual(s) in the home to learn from a
student. The Public Health Nurse must also determine that the needs of the
family are not so great that the student will not be able to see some change
in the situation. In a learning situation it is most important for a student
to see change.

HR
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* e Our agency has found that this individualized teaching in the home, taught
: by a student in Home Management, has been very profitable. For each of
three quarters, a student went to a home and instructed a retarded middle
. aged woman in personal hygiene. After .this ,2riod of time the Public Health
" Nurse finds much positive change in this woman. In a few instances, the
patient returned to his former life style after the positive reinforcement .
of ike student was absent,
My satisfaction in teaching this course comes when I see the excitement in my students'
eyes and hear the understanding in their voices when they desgribe the feeling as the
full impact of the management process hits them. The students begin to see how they can
relate this knowledge to their own lives and also to the relationships witain their own
families. The students do not always see tangible evidence of progress towards goals,,
but they do learn that in real life we cannot manipulate people, but must work w.tk them
and their concerns. One student said: ™"If I were doing it again I would be better pre-
: pared because of my experience. I would know what to expect, how to pick up clues.and how
/ to use them better to get at the person's real problems."
I thoroughly enjoy teaching this course. I find that the managemeat process is a tool
to help people help themselves rather than to depend upon others to make decisions for
them. I.can see all counselors benefitting from an exposure to the mshagement frame of
reference, and also management people being exposed to counseling situations.
» . " .
One of the problems in teaching this course is the amount oi contact hours per student
load in contrast, to the amount of actual contact hours to teach a ccurse in management
theory. for example. Therefore, the instructor must be dedicated to the objectives and
‘have an interest in students, but the rewards are great.
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%’zl ! COMPUTER~-ASSISTED PROBLEY “OLVING: QUDGETING FOR RETIREMENT
R j‘ S ° ?
a Frances M. Magrabi
s ) Research Léader-Consumer and Food Economics Institute

' Agricultural Research Service, USDA

- . Lucille Mork

: , ° . =~ Research Home Economist

PP Agricultural Research Service, USDA

: . .
The Consumer and Food Economics Institute is a research organization in the U.S. Department
of Agriculture. One of the principal obje2tives in the Institute's Family Economics Group
is to assemble research materials on the economic aspects of family living and to inter-

- pret and present these in a form suitable for use by educators and families.

Asﬁresearch material becomes available or as we become aware of the need for certain kinds

- e f. ecgnnmin;helps, we prepare a suitable publication. This may be a technical report or

: "'"io"él'&fdmpke-.%-recmt publicati n of the o

popular type was a,bulletin on budgeting for the retired coup 'Hhen we learned that

there was to be a Second White House Conference on Aging in 13E1 we yorked hard to get

this bulletin out’in time for distribution at the conference.:  We felt that it wbuld be

. helpful to have a bulletin on budgeting done specifically for this important and \growing
R segment of the population. e ¥

He‘had previously done two bulletins of the popular type on bndgeting‘-"A Guide to Budgeting

for the Young Couple” and "A Guide to Budgeting for the Family.” en, of course there

was "Helping Families.Manage Their Finances,” the teacher-leader pi st on money management.
"_SeVeral hundred thousand copies of our bulletins ha¥e been distrizuted so far to teachers,
. -~ extension workers, and individual families. ‘
o The money management aids mentioned are of the more traditional types--the type you may

have learned to expect from CFE. But, we are branching out and trying something different.

We have been experimenting with' the development of computer-assisted problem-solving
materials. We would expect that the computer materials we develop will supplement the
usual research-based publications’such as those already-nentioned. >

2

A
hee “~" Description of Program

. Following is a description of the first of CFE's computer-assisted problem solvers. The

" description summarizes, in outline form, the concern of the user to which the program is

r addressed the theories on which the program is based, the use and limitations of the
program, and sources of dsta used in the program.

- K - BUDGETING FOR RETIREMENT
’ . A Computer Program
o -
Prepared and programmed by
- 4 Frances M. Magrabi, Lucille F. Mork and Bruce C. Gray
Consumer and Food Economics Institute ) A

Agricultural Research Service
A U.S. Department of Agriculture

, A; Concern

- What level of spending can we affcrd during retirement?

’

w3

Not: How much income will we need during réttrement?

B. Theory ”
1. Problem-solving model

Adapted from model by Charles Jung and Ronald Lippitt,

ERIC™ v \ 20 ' L
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.

for Innovation Through Dissemination and Utilization of Knowledge .by Ronald G.
Havelock, Center for Research on Utilization of Scientific Knowledge, Institute
for Social Research, University of Michigan, 1971.

f 1
2. Decision rule. Satisficing, i.e., adoption of alternative that meets predetermined
criteria for a satisfactory choice. Usually the decision-maker considers several
alternatives in sequence and adopts the first satisfactory alternative he discovers.
Herman A. Simon, Models of Man. New York: Wiley, 1957. Discussed and
interpreted in "Some Aspects of Decisicdn as a System," by F. M. Magrabi, Journal
of Home Economics, 55, December, 1963./////4):'~Lwﬁ;
Used in identifying "best" q;;ernéEI;;--interpreted as a spending plan that is
consistent with the family's goals and plamned adjustments and that can be sup-
ported by the family's assets and expected income under various contingencies——
i.e., different rates of®inflation, loss of family member, early retirement, or
financial catastrophe. . .

C. Use

The user\thinks through his problem and makes the final decision. The computer aids
the user by:

1. Supplying pertineni information from its files, either in response to user
request for information or for use as parameters in compptations.

2. Leading user through an orderly process of compiling and organizing information
into alternatives for user to select from.

- -

3. Pérforming necessary comﬁutations for feasibility testing of\elternatives.

\
\ s

4, Pro&iding summaries for guidance of user.
~The computer is used from a remote terminal. Before diaIing the computier, the user would
fifl in a worksheet with the various kinds of information and instructi&ns needed by
the computer. This information would then be entered during operation of the program,
as ‘the computer requested it. There would be a print-out of the results for the user.

\Since many users would need help in understanding concepts and processes, the program
would probably be used most effectively in conjunction with a series of lectures, related
classrpom activities, or with independent counseling.
D. Limitations
1. This is not an investment management program.
a. Constant rate of return is assumed for each investment category.
b. Method for adding to or subtracting from assets during forward projection

is done in a relatively straightforward and unsophisticated way.

2. Present income is no greater than $15,000. Reasons:

Higher-incomes—are usually inlarge parr—frominvestment:
b. fost of living index, used to inflate expenditures, is based on spending
pattern of moderate-income families, and is less valid for expenditure

< pstterns for high-income families.
3. Forward projection is limited to maximum of 15 years. Reasons:
a. Lack of research data on family adjustments during retirement--e.g., changes
in income; changes in employment-related expenses, health expenses, and
expensys for leisure time activities; changes in fQELIy—stzéfg .
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b. Uncertainties about future--e.g., inflation rates, Social Security
regulations and benefits, availability of subsidized housing for the
. elderly, health care and other services. )
4, Head of family must be 55 years old or older. Reasons:
a. Limitation on forward projection ® -
b. Data on other types of family expenses and adjustments would be needed because
of greater likelihood of such contingencies--e.g., cost of sending children to
college, wife's reentry into labor force. »
E. Data

1. On priority of needs and objectives -
(Entered only on worksheet, for each expenditure category.)
Used by client in determining planned expense for category.

2. Information about user situation
a. Family characteristics: .

(1) Number in family and age of head
Used (with client family income) in determining U. §. average expenditures.

(2) Age of each family member
Used in determining times that adjustments should be made during forward
projection. Also used to calculate income tax exemptions.

(3) Sex of each family member - .

X Not currently used.

(4) Name of each family member . -

Used in instructing computer concerning changes or adjustments.

.«
Lt o
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b. Income:

~ (1)- Sources of income
Used in instructing computer concerning changes; also in relating amou
to person receiving, whether tied to cost of living and whether subj
to income taxes.

(2) Amounts j;
Used in computing total imcome for a given year, inflated by se q;ed
. : inflation rate if applicable; also used in computing income tgkes.

(3) Age income starts and stops )
Used in computing total income for a given year. For incom ozher than
Soc#;i/ﬁeeurity, if ages are not provided by client, imco 1€ assumed

‘ to begin on or prior to current age and continue until th¢’ person receiving
° that income is removed from the household. For Social § zl{:y income,
e S the earliest age it may be received is-62. If no age iy givem, it is, assumed

to begin at the age specified for wages and salary iac to cease, Af this
age is given in forward projection; otherwise at ‘age 6 If Social ¢
Security benefits are recieved copcurrently with wag and salary income/
and prior to age 72, benefits will be reduced for eathings over $2,100.
If Social Sercurity benefits begin before or after 4ge 65, the amount will
be adjusted upward or downward in accc =dance with regulations: 1
(4) Income subject to tax? .
Used in computed income taxes. Social Security bfnefits.are not taxed,
wages and salaries are. Client must indicate if/iocome from other sources
is taxable.
(5) Increases with cost of living?
Used in computing total income for a given yegr.
(6) Type of assets
Used in determining whether income from assef is taxable. Also used in
determining the order in which assets are refluced or added te during
forward projection. This liquidity order ig interest, dividends, rent,

¥
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~ and nontaxable income, with amovpt$ at a lower rate of return used up first.

' ‘\;\\\ Q]) Amount and rate of return
* ] Rate is assumed to remain dnchanged. It is applied to the current
during fBrward\pxojgction) and added to other
for t ye If no assets are entered by client, then savings
durjng forward projection are assumed to earn—ifiterest at the

! rate 5% percent.
‘ AN

R ¢ 8 Trent expensg\\\

‘j/,f‘Used by client as a.basi>for determining planned expense. Not entered

P into computer.
\~‘~fﬁN~¢<i!Z) Planned expense- \\\\\ \\\éc

' © Used with inflation rate fér\gesp tive category in computing expendi-

tures for 'a given year. ~

~.

Research data s .

a. Average expenditires-of U.S. families - -
Saurce--1960-61 Survey of. Consumer Expenditures. Average percentage for
haysehold type is applied to client's income. May ?e used by client in

defeﬁmﬁrw .
b. Inflatiom rates

- "=+ .. _Source--Consumer Price Index for the years 1961 to 1971, Bureas of Labor

.\\\\\\\~\5\ ‘§E3ttqt1gs. Used by computer ir forward projection|to compute cost of living
_"increa?eé\?a?‘clieng\gaincone and expenditures. Avérage ansual increase during

{ g this period (for exp

| different rate. -

‘4

L}
enditure category) will be used ;unless cliemt enters a

c. Equivalence scale for expenditures
e Source--Revised Equivalence Scale: For Estimating Income and Budget Costs
N‘T?;QZ:::j‘bvaanily\Iype. Bureau of Labor. Statistics BLS Bulletin 1570-2.
° ‘Used_in forwar on to adjust total expenditures when a household
member I5-removed.
o~ : - d. Minimum lével of expenditures
‘ Source-~Consumer Income, Series P-60, No. 86. Characteristics of the Low-
; . . Income Population, 1971. Used as a minimum when clients request averages
. . for families of their size and type. :

4. oOther data used by computer .
. ) ,
a. Income tax tables and regulations for Federal and State income taxes

The standard deduction is used. Extra exemptions are included for
family members over 65 but none for blindness. Head of household rates

——— are used for all households.
\‘“\~«\\‘ b. Social Security Regulations--These are used in adjusting benefits upward
I . or.downward for benefits starting earlier or later than ‘age 65, for reducing
~- _benefit payments for earnings over $2,100, for computing death benefit and
beénefit payments to survivor, and for computing Social Security tax on wages .
and salary. .

e c. Percentage of pension amount paid to survivor
This is assumed to be 55.percent, the rate that applies to pensions
received by retired employeéﬁ‘oftghe federal government.

2
e

T -

“TConeclusion ) o

= e )
Computer-assisted instructional materials are available for use. The question now is:
Are such materials more effective than traditional approaches for teaching principles
and concepts? This question can only be answered by educators. We would like to see
computer-assisted problem-solving materials experimented with in classroom and informal
teaching. Further progress in the development of computer materials will depend on the
evaluations and recommendations of educators.

Q . - e
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‘ ¥ EDUCATION THROUGH STUDENT INTERACTION:
- ’ AN ALTERNATIVE IN ACTUALIZING CONCEPTS IN HOME MANAGEMENT

A Nancy Hungerford and Suzanne Tucker
Department of Consumer Sciences and Housing
Colorado State University

Actualizing concepts is making them "real or actual" (1). An exciting possibility for
making management concepts real exists with a discussion technique called Education Through
Student Interaction (ETSI). Developed by the staff of the Colorado State University
Counseling Center, ETSL structures stident discussions in a meaningful and rewarding way.
The nature of management subject matter lends itself .to this discussion technique because
utilizing management concepts is a challanging-and somet imes frustrating experience. ETSI

- presents one realistic, workable way -to actualize management concepts with a small

departmental and .student investment of time and money.

Development of ETSI

Dr. James C. Hurst and Ms. Karen G. Kitchner developed the ETSI technique to improve the
effectiveness of discussion groups as part of the learning process. They were concerned
about 3 lack of responsible participation by group members and a failure of many group
discusgions to achieve depth in content analysis, to evaluate strengths as well as weak-
nesse in content and writing, and to integrate and apply assigned materials.

The technique is structured around these concerns. It includes external motivation for
responsible participation via a "ticket-of-admission" required of each student before
active involvement in each discussion session. This "ticket-of-admission" is a study

guide or outline of ideas prepared by each student in advance and submitted to another
student who checks that it is complete before discussion begins. Students retained the .

—

guide as a tool to aid them in the subsequent discussion (Figure 1). j—

ETSI facilitated student €valuation of each group session on the basisoF learning and

. feeling about the group (Figure Z):~. These evaluations -aided the group in improving

Q

Aruitoxt provided by Eic:

learning and developing group effectiveness.

A training film on the ETSI technique and a manual describing the operation of the tech-
nique were prepared for faculty use (2). The film demonstrated the technique with
psychology students who had used ETSI two or three times. Both the film and the manual
were valuable resources in training our students.

- e %
At Colorado State University the ETSI technique has been ased in varied subject-matter
areas such as philosophy, history, biological sciences, agronomy, social welfare. psychology
and management.

Research .

After reviewing available literature, Hurst and Kitchner concluded that little research

has been dope on discussion procedures in academic classrooms, and they observed that
students reported ineffectiveness of academic classroom groups. In a class of 110 psy-
chology. students, ETSI was investigated in terms of member participation, attitudes,
content attainment, and training given students. Observations using the Bales interaction
process analysis, discussion group evaluation forms, pre and post test scores, and students'
acliievement on course exams allowed the researchers to compare the effects of various group
discussions.

Five conditions were established for the investigation of the impact of training and the
use of a structured discussion. Two groups were set up for each of the following
conditions:

1. Resource person present, group trained in ETSI
2. Resource person present, with ETSI manual, without training
3. Without resource person, group trained in ETSI

- &. Without rgsaﬁ?gz’person. with ETSI manual, without training*a

-

[ea]
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-Without Tesource person,

’

without ETSI manual, without training™™
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Hurst and Kitchner's findings seem to indicate that facultz“,use’ﬁf’;;;:;uctured discus-
sions without resource people or training could hinder the learning process. Those usiné
ETSI perceived the group more favorably than those not using it. Groups having a
tesource person of training in the technique Were more positive in attitude than those using
the technique with no resource person. Significant differences in exam scores were found
between those using the technique and those not using ETSI (.05 level). Overall, the
most positive reaction was to the combination of a resource person and?training. This
condition was associated with higher test performance, more communication in the group-
and positive attitude toward” discussion. The method, alone, was associated with greater
group interaction but did not always produce a more favaorable attitude (3).

End of quarter evaluations developed by the University Counseling Center and completéd by
students in the two management classes this sprimng indicated that most of the time they
discussed sub-themes and concepts effectively, and evaluated the author's presentatiou

of material. Students felt that groups were able to relate the discussion material to
other learning. Most of the time group members discussed their feelings about the
material, the effectivengss of discussion and individual contributions. Students felt
that they prepared for discussion by reading the material and thinking.of some questions
about their reading for each meeting. o . )

Adoption of ETSI : %

The technique was used in two home management lecture courses, with some!| adaptation, one’

at the freshman level and one at the junior-senior level. The freshman ¢ourse, Management--—
Personal and Family, is a survey of management components, theory, and prxinciples.

One-half of the course deals with application to specific resources--timé, work capacity,
and money:—The_junior-senior course, Family Decision-Making, is an in-ddpth exploration

of management theory and principles. The enrollment of these courses hai been doubling

in the last three to five years, allowing less and less interaction betwelen instructors

and students, and among students during class time. ‘

ETSI was viewed—as—-an-opportunity-for-our-students-to—experience group interaction-and- -

a sense of personal involvement in a large class. In addition, the opportunity for in- ~
tegration with other coursework and leisure reading seemed important to aimanagement
course. Grounding in root disciplines could be built upon. Opportunities existed for
applications beyond examples provided in lecture. ;

~

Using ETSI in Management Courses . | .

Our experieice, after three quarters of use with over 300 students has been exciting. . .
Those participating in ETSI varied in age from 17-50, had varied life styles and marital
statuses, and came from such majors as occupational therapy, other home economics

majors, social welfare, business, general studies, and continuing education (evening
class).

One of the advantages of this technique was the opportunity to place students in managerial
situations. In order to carry out ETSI, group members planned and implemented these

plans as individuals and as a group. In addition, each group had the opportunity to
understand and practice conscious evaluation at each session. At first, giving reasons
for rating in evaluation was uncomfortable for some group members.-.Later, students

expressed-pride in-their—group's effectiveness.

Group members tended to participate due, in part, to the separation of duties outlined
in the technique. Three guidance roles were rotated during each session. This shared
leadership encouraged a broadened sense of responsibility throughout the group and
discouraged reliance on one person to lead the discussion.

The ETSI technique presented students with a structured approach to managing discussions
which, at first, appeared rigid, formal, and uncomfortable. As students became familiar
with the steps of discussion, they were more comfortable. As they developed their
competency they began to recognize choices which allowed them to adapt the technique,
making it more flexible and more suitable to the particular group. Specific learnings
that we observed are divided into cognitive and affective growth.

\\\\\-___u_‘_‘//// \ i
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Cognitive Student Growkh

“

Each student was exposed to a variety of authors' and students' points of view. Students
- reflected a greater ability to identify and differentiate application, inﬁégration, and
analytical behavior in classroom discussions and on tests than those in the previous - .
lecture class without ETSI'discussion. It was clear that students were building on ideas -
. of authors and other students and learning to clarify ideas’. Because of ETSI group members
seemed to be able to identify alternatives and expand knowledge of ‘assigned material and
lecture. A resource person reported: "Mady\of\ghe members did not completely understand
the material presented in the article. Consequeﬁbly, the group was forced to get this
out into the open and unite what resources they had in order to understand this material."

Affective Student Growth

Students demonstrited that they could share, support and encourage others. ETSI facili-
tated students' feelings of responsibility in their roles as group members. For most,
but not all students, this sense of responsibility was observed. Students felt that they
were Pesponsible for each other's knowledge and treated others' opinions with respect.
After three to four sessions, students exhibited confidence in themselves as group
participants. Comments from resour:e persons support students' observations:

". . . the climateé of relations became that of complete trust and warmth for one
another + . . . After the fourth discussion, . . . made the comment that she was so glad
that she was not the only one who-didn't understand the material and that she didn't

have to be afraid of anyone in the group laughing at her if she made a wrong comment."

e

Role of Resource Person i

Undergraduates who had completed one of the management courses were selécted for resource
persons., Some served for more than one quarter a resource person, often at the
alternate course level from their previousqua;::?:;siperience. Each resource person
received two to three quarter hour special studies credits for the following responsi-
bilities:

1. Teaching the ETSI method to eight to thirteen students

2. Preparing for each of the five to six sessions as a group member

3. Meeting weekly, with.the instructor to evaluate group progress and
technique and for brainstorming on solutions to problems

4. Providing feedback to instructors on:
-reactions to reading
-confusion about subject matter K
~individual student problems

LN
~

The resource person's enthusiasm and attitudes were reflected in group attitudes and

performances. Initially resource persons believed that they had to remain somewhat

withdrawn from their group, in order to encourage the assumption of responsibility by
members. Later they graduhlly became a "responsible member" while carefully avoiding
becoming the "leader."” Their position could have been one of power, thus the role of
resource persons had to be;carefully balanced with their goal of involving sthers in
shared leadership. |

Resource persons felt thad their roles in the groups entailed helping the group dif-
ferentiate steps of the technique, clarifying concepts, and providing encouragement and
objective feedback for ;ye group. In facilitating group interaction, these resource
persons said they grew in their understanding of interpersonal relations, group interaction
skills, and knowledge of subject matter, as well as in their appreciation of and interest in
teaching and learning processes.
. k4
/ ;
Utilizing ETSI in a €lassroom
Additional advantgges of ETSI included: more immediate feedback for instructors =~  ~~-- . __. _
concerning studenpt problems and understanding of material, and the elimination of
. "talking" for the sake of "talking" in discussions.

/
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Some groups failed .to realize and utilize the flexibility possible with this technique
and needed guidance from instructors or resource persons in doing so. The "ticket-of-
admission" idea proved quite successful. One resource person reported that another class /
she was taking utilized ETSI but did not require the preparation of a study guide. She
* felt the group was much less effective than her:management group because students failed
to attend or often were unprepared for a discussion. To some extent the ETSI group was
itself motivating to students. Many students reported positive feelings about their ETSI /
discussion group and frustration with discussion groups where it was not utilized. -
We had little trouble finding students to act as resource persons, and believed their
contributions to the class were worthwhile. . .

The instructors compacted subject matter into 20 lectures from the previous 27. Con-

sequently, some material was eliminated from lecture or was covered in less depth. Im

some cases, readings for discussions covered material excluded from lecture. Knowledge

of discussion mateérials was tested, and student preparation and presence at discussion

was part of the course grade. However, grades were not assigned to each study guide. If

the guide was complete and turned in at the beginning of the discussion session, full
¥~ credit was given.

For imstructors time costs included: a search for and thorough investigation of each
reading, location of rooms for small group meetings, and one meeting weekly with the
resource persons--each represented an additional specfal studies student.

. Recommendations for Using ETSI with Management Luurses

With large classes ETQ};is an alternative for increasing participation and a sense of in-
T volvement. Individual discussion group sizes from eight to thirteen seem most eftective.
‘Some- students report using ETSI with groups of 20 and never participating in the discus-
sion. Mixtures within groups according to life style, sex, marital status, and major
stimulate student thinking especially during the integration and application steps. A
quéstionnaire at the beginning of the course can be used to gather this information.
Five to seven discussion meetings per quarter seems most appropriate for a three-credit,
quarter course. Fewer meetings do not allow students- to build a climate of .trust, and
more meetings may be unmanageable on the quarter system.

. Instructors meet with groups if they as individuals and/or as a group request it and in
order to evaluate progress. Working with resource persons involves careful attention to
gelection of students based on: positive attitude toward discussion and management, content
understanding, and communication skills.

NDiscussion settings can be varied, but care must be taken that no peréon sits in a position
of authority, i.e., the head of the table. Circular seating scems conducive to open discus-
sion with full participation. Several groups have tried meeting outdoors. These groups
report more distractions than in enclosed settings. .

Materials were selected to provide a variety of possible management implications which
students could integrate with other coursework and apply to their personal lives. Stu-

dents enjoy controversial articles; however, providing this kind of material is not alwdys
possible when the goals are to provide an opportunity to work with abstract concepts, N
observe alternate viewpoints and be exposed to research publications. ETSI may be . .
advantageous in family economics, family finance, and consumer education classes.

Sources of information and materials for discussions included:

-Case Studies ‘
-Books: Mager, Robert, Goal Analysis, Belmont, California: Fearon Publishers, 1972
-Journal Articles: Marriage and the Family

Journal of Home Economics

Journal of Conflict Resolution
-Government Publications: Popular and technical
-Popular Reading: Magazines and hewspaper articles
-TV Programs: Specials on environment or life styles

"All in the Family"

- -Films
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Education Through Student Interaction provides an alternative means by which concepts o
and ideas may be made realistic and vivid for students. It is a discussion technique

which can give students a sense of involvement in subject matter and pride in their
responsible contribution to a discussion group.

R - FIGURE 1
- \ -
Name . »
B Y
Assignment
Date
. "ETSI" STUDY GUIDE
Overview

Step 1: Definitions - List and define those words about which®you are unclear that atre
central to understanding the day's assignment. Include-words that the author uses in an
unusual manner or that are ambiguous, :

[

Step 2: Main Theme - Write in your own words a statement summarizing the author's main
point or points. -

Discussion

w

. Step 1: Content Analysis - Note questions you have about the assignment, f.e., What is
the author trying to say? What arguments does he give? What are his sub-points?

4

Step 2: Critique of Material - Write several statements judging the assignment on both
an intellectual and feeling level, i.e., what are the assumptions? Is the evidence
correct? Do the conclusions follow from the evidence? How do you feel about what has
beeq said? T—
Step 3: Integration - Describe how the assignment relates to (clarifies-contradicts)
» other material or ideas you have heard or read about in this class or .elsewhere.
NN
' TTBtep % Application - How does this assignment ‘apply to your life, feelings, or the
world around you? (This step probably requires the most independent thinking on your
SRS par t) . ¢
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FIGURE 2

"ETSI" GROUP EVALUATION

.

Task Orientation -

Was low. We were just having

a bull session, never really
discussed the assignment,

its applicability or its faults.

,12345

Understanding Material °®
Was low. We never really
understood or clarified the
author's ideas. Group members
remainéd confused and unhelpful
during the discugsion .
Communication of Ideas

Was poor. We did not 1listen.

12345

12345

We did not understand each other. °

Ideas were ignored.

PROCESS

.

Responsible Participation

Was lacking. We served our own
needs, i.e., were silent or’
"grinding our own axes."

12345

Climate of Relationships

Was one of hostility, suspicion,
guarded politeness, fear, anxiety,
or superficiality. Members were
nct free to express themselves.

12345

Communication of Feelings
Was poci. We did not 1listen
to or understand feelings.
Feelings were neither asked
for nor shared.

12345

L

_ (To be completed five minutes before the end of the discussion, then discussed.) You
' are to circle on the five-point scale between each paragraph how you felt about the
discussion. 1In the discussion try to say specifically why you felt the way you did.
¢

I. CONTENT

Task Orientation

Was high. We were working hard at
trying to understand the assignment,
The meeting was of value and we covered
all steps well. ’

-

<
A

Understanding Material
Was high. We clearly grasped

the assigned material and discussed
it thoroughly

3

Communication of.Ideas .
Was good. We listened, nunderstood,
and built upon each other's ideas.

Responsible Participation o
Was 'present. We were responsive

to the needs of our group and every-
one participated.J

»

" Climate of Relationships

Was one of mutual trust in which
evidence of respect for one another
was apparent. The atmosphere was
friendly and relaxed. The individ-
uality Jf members was respected

and enhanced. .

Communication of Feelings

Was good.~ We listened to, under-
stood, and recognized feelings.
Feelings were shared and accepted.

Discussion Guide Signature -~
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1. MWebster's New World Dictionary, College Edition. New York: New World Publishing
. Company,~1968. ‘

2. Others may order the manual, Educat ion Tﬁrough Student Interaction, from the
Colorado State University Bookstore, Fort Collins, CO 80521, §.35.
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3. James C. Hurst, director of the Colorado State University Courceling Center, and

Karen G. Kitchner have prepared a manuscript, "Faculty Consultation: An

- Emerging Role for Counseling Psychologists." William Arbes and Karen G. Kitchner
have submitted "Faculty Consultation: A Study in Support of Education Through
Student Interaction" to the Journal of Counseling Psychology.

SPECTRUM OF LIFE STYLES: TODAY AND TOMORROW )

. . . ? Lester A, Kirkendall
- Professor of Family Life Emeritus
: Oregon State University

I will answer certain questions which Dr. Vickers posed when I was invited to this
conference. Tlere were five as follows:

1. What is thespectrmmof life styles as yoﬁ observe them today?
2. What trends in living patterns do you see emerging which will have long-
range implications?

S 3. What shifts or differences in value and goal orientation are resulting
from diverse life styles?
¢ — 4. Would you describe the most common viable life-styles as you see them?

5. What are the implications for home economists as they work with persons
of varying life styles?

In a certain sense this is an exercise in futurology. Everyone seems interested in
what's ahead and with the year 2000 only 27 years away it is common for speakers to
project. This is a bit dangerous, for most projections are made by extrapolation.
Certain circumstances which exist now are extended as possible indiczations of the
future. I have decided against this, for so often unforeseen developments change

the picture totally. Then both the predictor and his listeners wonder why he missed
the mark. .

Furthermore, I think it would be unprofitable for me to spend my time defining
external, or obvious structures such as group marriages, communes, intentional families,
¢ cluster families, or variations on the nuclear family. I'm sure all of you are,
to some extent familiar with these life styles and there is no need to dwell on
- structure itself.
I did try to arrive at some generalizations about alternate life styles which I could
_ —advance with assurance, but eventually I gave up except for one. This I think-I can offer

=77 . with no danger to my reputation as a prognosticator. It goes this way, "Anything that
can be experimented with will be experimented with, particularly in California." I
believe I can stand on that one. Some tell me that I would still be safe if the geogra-
phical limitation was el ated and T would agree.

What I intend t6é do, however, is to look at certain forces which I believe are contributing
to variations and pluralism in life styles. Once we are aware of these forces and

their impact we can better understand these life styles and the reasons they have
developed. [ also hope to indicate something of my thinking for those involved in family

management,
¢
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First let us examine, one by one, the vdrious forces which. I have just mentioned. Actually,
what we're dealing with is a complicated array of forces--many more than I will have
time to discuss. You will be able to add others yourselves. Certain of them are obvious,
others are quite subtle; some are bringing about changes very rapidly, others much more
slowly. Some move in ore direction, some in another. Some will definitely be in opposi-
tion to others, they wiil cancel each other out. Some forces will combine, then dis-
sociate themselves and perhaps combine with still others. Some of these forces many of
us would approve; others we would disapprove. There would be no unanimity of opinion.-
Nevertheless the forces are there, exerting their influence, and they need to be con-
sidered and understood. What are they? .
The first is secularization. By this I mean the decline gn the power of traditional
authority as it bas been enforced through religion, the teaching of philosophers, or .
those who are older and presumably wiser than we. The willingness of all of us, and of
youth in particular, to accept superimposed authority, has declined sharply. What we now
want is to use the processes of scientific inquiry in reaching conclusions. We are taught
to collect data, to ask questions which relate to them, and to arrive through a ratiomal
process at conclusions upon which We can then act. If the conclusions seem erroneous we
are ready ‘to utilize the reasoning process once more to reach new conclusions.

[}
The application of this method has had several results which are important in helping us
understand new life styles and merging forms of family life. One is that those embracing
the concepts which have come with secularizatiorn have moved into the position of decision
makers, rather than persons who accept and follow commands. Now they do not accept super-

imposed authority. The secularized person, and that is almost everyone, feels that decisions ’

are strictly his to make. He decides the course of action he wishes to follow. There

is little in tradition which causes ys to cling to it or which now influences our
decisions in momentus matters. As a consequence, what was formerly a breaking away from
norms now becomes a risk to be assessed. Recalling my own experience in high school and
college, I know that not all of us followed conventional patterns of behavior, but if
we broke over, we knew we had "done wrong," for we had been instructed in what was "right"
and "wrong." We were violators; we had trespassed. This is no longer true. Generally
speaking, we ask what the chances are. We know a2 risk is to be taken; the question is
shall we take {t? In&deciding, for example, about the use of drugs, or whether or not to
have sexual experience if contraceptives are available, people rely little or not at all
on tradition. Instead they ask whether they can bring the risk down to a level where
they can cope with it. Secularizat‘on as it prescribes the nature of acceptable author-
ity makes us all decision makers.

The feeling of independence in decision making provides a sense of control aver circum-
stances and opens the way for experimentation. Young people feel free to try group marriage
or communal living. older couples to join swingers' groups or try serial monogamy.

Combine secularization with rapid social change and we have still another consequence for
adults who work with youth. As they approach decision making many young people know more
about the circumstances and possible consequences they are facing than do the adults who
are their advisors. How many adults forty or fifty years of age have spent their entire
married life in a geoup marriage? How many have had long~term personal experience with the
use of marijuana or other now-common drugs? How many have lived as children, as
adolescents, as adults in a commune? Some current family textbooks by well established
authors still discuss communal living in terms of the Oneida community, the Hutterites,

the Amish, or other communal societies that existed long ago. Lacking actual experience,
the authors had ro rely on historical sources. This approach may be of some help; but

young people today are living in communes under very different circumstances. Many have

a background, at least in experience, that adults do not have. This i{s one of the

facts of life that parents and instructors must face. Before offering advice or concepts
of management they must first listem and learn. After that perhaps they can bring their
experience and expertise into play.

I learned this the hard way myself. After my son graduated from college in 1967 he camé
to tell me he was going to Haight-Ashbury in San Francisco to live there, at least for

N
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a time. He didn't ask my advice, he informed me. And had he asked my advice, what could®

I have to'd him? The situation at Haight-Ashbury was foreign to me. I told him that if

he went I wanted him to know I went with him emotionally. Sometime later he invited me
down to spend some time in his "pad." I went twice for a total of 9 or 10 days. I went <2
deternmined to listen, not to talk until I was invited and had something I felt worth TR
saying. My silence didn't last long, for I was soon drawn into the conversation, but for »e,

it was a valuable and worthwhile learning experience in becoming acquainted with a . - -

different life style.

A second force is the belief which has grown out of our psychological and physiological
teaching thac each person should realize his full individual potentialities. I accept this
as a sound concept, but again it has consequences for understanding alternate life styles.
The concept that every person should realize his full potentialities has resulted in a
number of "movements,” as they are currently called. They are exciting movesents, some-
times upsetting, but however one regairds them, they are certainly altering patterns of

living. The Womens' Liberation Movement grows directly from this ‘concept. Now I aw hearing

of the Mens' Liberation Movement. This is logical, for men need liberation too. Both
sexes have been and still are hemmed in and discriminated against one way or ano-.her.:
What we must ultimately do is to combine these movements into a genuine Humsn Lideration
Movement. The same concept is basic to the Black Movement, the Gay Liberation Movement,
and similar movements among other minority groups.

The force which calls for a person to realize his full potentialities has revealed still
another need. Many individuals in minority and oppressed groups feel they have not
attained a full and accepted self-identity: in society as a whole. This has its influ-
ence on the spectrum of ljife styles. ) - :

An {llustration comes from the civil rights movemert which has relieved some of the op~-
pression and discrimination experienced by the Blacks. When the civil rights effort began
I was elated, for it appeared we were moving toward a full integration of Blacks into

our society. Instead we have at this point a Black Movement. It is becoming apparent
that Blacks must first find self-identification as Blacks, before they-are ready for any
pextensive integration. Once this identification has been achieved, then perhaps full

and unselfconscious integration'will be possible. The same holds true for various other
movements. Members of these groups express their need for identity quite clearly, "Black
is beautiful.” Among the homosexuals it is "Gay and Proud."” An article I saw recently
vas titled "I am a Lesbian and I am Beautiful.” Thus certain groups who have felt somehow
excluded from the mainstream of life are searching for an identity. They are at the same
Jtime setting up various life styles of their own. Some live together without marriage,
some segregate themselves from other groups. We have homosexual associations or marriages,
sexual freedom movements, and other models seeking to establich an identity which they
have heretofore lacked.

The proliferation of life styles which has developed as people reach for their full indi-
vidual potentialities has in turn led to high expectations tbat changes can be easily
achieved. "If things are unsatisfactory, change life styles," they are told. These
unrealistic expectations will surely result in considerable disillusionment. The April,
1973 issue, a mental health nevsletter of the "New Outlook,” is titled “"Choosing New
Life Styles.” It is not "Can you choose a new life style?" The definite implication is
that one can change life styles "if he chooses. A couple of paragraphs will give the tone
of the discussion.

Dissatisfied? Restless? Bored? Wondering "what's it all about?"- Perhaps
it's time for a change; for a new lifestyle. Discontent strikes when
you've digested all the "lessons" your situation can teach you on your
pathway through life. Or when you're wasting your best potentials for
meaningful 1living.

Further on the speaker says to prosper in our new life style we must
first want to let go of the old. Okay, we start imagining ourselves
in our new role. Take tjime every day to picture each detail of your
exciting new life. Make vivid mental images. How will you look?
What clothes will you wear? How will your hair be combed? How will
you walk, stand and gesture? Who will you talk to? What will you
say? How will they react to you and how will you respond to

them . . . .?
: R2.
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Many a man and woman blossoms aneu lopg alter middle age. Grandma
Mdses is bur nme spectacular example of a Colden Ager who started
to paint in her mid-seventies, and made art history after retiring
from her lifelong role as a homemaker. )
No one, I suspect would depreciate effortu to change unsatisfactory aspects of one's
life, but expectations may be quite out off line with reality. Changes in life style are
made to Sound quick and easy. Personally, 1 haven't found them quite that way. If un-
realistic expectations do exist, they certainly have implications for those working
with family management.

The reconceptualization of sex i3 a third and major factor. Several considerations are
* operating here; I will call your attention to .three.

The first is the declining importance of rigid sex ‘rcles. What we are now experiencing
is a merging, a greater and greater overlap between what were formerly rigid male or
female patterns. This comes about as women ipicrease their educational achievement and
enhance their power. John Scanzoni, in his book "Sexual Bargaining," insists that wowen
‘in order to find: equality and erase discrimination must 1§crq§se their power through
education, increased eaynings, more important work. I, am,cledr that things do work this
way. My wife has been a teacher with a full education in her own right, It is

obvious what this has meant to her in terms of her life style and in te¥mg of the power
she has in our relationship. ‘ ' A

-

1 P

Personally, however, I would like less stress on equality and more concern as to how
individuals, male or female, may realize their own potentialities for creativity and
joyous living. I'm never quite sure what equality means. The students in my marriage
classes used to say that equality comes when everything is on a-50-50 basis. I always
responded by saying that this takes a tremendous amount of bookkeeping. I'm less con-
cerned with equality, mch more with recognizing each person as an individual with the
.potentialities of exercising a variety of capabilities. Obviously this means that gender
identification may not have the significance it used ‘to have. One of the magazines I
enjoy reading is The Futurist. The April, 1973 issue is devoted to "Man-Women Relations
in the Future." -An article by Herbert Otto about the lessening importance of gender

rﬂ/idéhtiflcmtlon sSays: ; . \
In the choice of wearing apparel, mode of wearing the hair and type’

. of occupation, both sexes will have unparalleled freedom in crossing. .
the gender barriers which exist today. Gender will not be the main !
component for the recognition and 'assessment of a person, as is the
case today. In the new society, recognition of the uniqueness
of the person will be primary, and the gender of the person will
not be used as a filter which colors the beholder's perception of°
that person's unique individuality. The major ideal model in the
society of the future will not be marriage, children, and a house
in the suburbs, but rather the experieacing of a series of deep and >

. fulfilling -elationships and varied environments viewed as a con-

- tinuous pdventure.
Here is a.man who has given much time to the study of human relations saying that gender
differences’ will not be nearly so¢ important in the future. When a child is born we
customarily ask first, "Is it a bdy or a girl?" We'll probably continue to ask this
question, but.clearly we're going to be much more interested Win helping individuals
from infancy on to becomg creative, able to express themselves in various ways as through,"
the arts, able to enjoy leisure and the pleasure of their own bodies. We will be
interested in developing compassion, insight,: empathy, a sense of justice, an ability
to inspire. Without these capacities people will miss the satisfaction which technology
and science can bring.

Let me add a second consideration to the reconceptualization of sex--the lessened im~
portance of and reliance upon sexuality for procreation. There are several important
reasons for this. First is the matter of population limitation--how many people our

o
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earth can’supporif// his.is an isghe with which you are all familiar. Sgcond, the'
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declining use of 'séx’ for procrea ion and the lessened importance of children as ecqnomic
assets ‘change the value of sex fidelity. Sexual fidelity was imporgant When having
many childrenm was a way, of getfing ‘the work of the world dome, in a h nd*;raft or an
agricultural society. It wa éﬁtressed then, particularly by men, . n\gi elity\ was ;/
(d 1so the k of |

strictly observed, the male /pld know which children were his, ang/a /

descent for inheritance wa glear. .- X ‘ . 7

Finally there 1é’how a éiifé of control over sexualjky which Brings the wh&ie\ﬁatte of //
" " procreation under ratiofal control. Reproduction. becom matter of choice rather than,
- chance. The following/sjtuation will illustrate this point. After seven years of marriage
":a professional couple/T know have recently had a child. In_early years of marriage they
~consciously and succgs ylly guarded against conception. When they decided they were
ready for offspringthe wife went to a gynecologis:, had a physical examination, and/
. received instructifng on exactly how and when conception occurs. She learned how to
' . detérmine-the timf of ovulation through readings of rectal temperature. The couple’was
advised to dvoidiintercourse, so the husband would have an adequate supply of spegﬁ.
When the wige's temperature,reading %ndicated ovulation had octurred, they had i tercourse
once, and cgption occurred at that time. They hope to have one more child, d plan ¥
to utilize tlyg same technique. If they are equally successful the second time, here may
‘be '@ couple arried for years before and after the coming of children, who have used
intércoirsé fiwice for piocreation. The rest of the time they have consciously used their
sexudlity r other purposes in their marriage--recreation and play, communication, to
enjoy. the/sensousness of their bodies. : .

This se se of control is enhanced by discoveries and developments growing out of research

in thy/ field of biological reproduction. Astonishing mind-boggling concepts emerge as one

rea the literature. There are people today who have never cohabited yet have become parents //
R ough such means as arcif}cal insemination and fetal transplants. Clearly the whole i y
\gatter'of sexuality in male~female associations must be viewed very differently than before. /

o ) Thé\fourth,fprce is- the 1néreasing dehumanization in our society. Here we face a genuine /
E7 > paraﬁnx.—ﬁﬂa’y of us 1live inla congested urban society where, though there are many bodies /
3 about, ‘reopl¢ are essentially lost and isolated. They become sumbers, digits on a com-
3 ) puter. biiity is eommon enough that many are never able to root themselves in a com-
. munity Qr \#1d lasting friendships, Recently I saw a cartoon of a cemetery filled with
L tombstones op which there were no ifiames, only social security numbers. Counselors often ; s
. feel thats?ag\‘gf the people with whom they work have developed the capac¢ity and prefer- o
ence for: ¢ perflc}al associations which come about quickly and can be dropped easily. . g
& ]
Certain consequences follow. Qne is the need many people feel fo; experjences in close-
ness and intimacy. In The Futurist article just quoted Otto spoke of the search for !
. "instant intimacy."” One sees this search going on in many encounter grotps or senstiti~,
vity awareness workshops. Here I speak sympathetically, for I have attended several .
s+ of these workshops, both to understand them and for my own personal meeds. I found them . '
- meaningful, for they helped me in reaching out, and they heightened my general awareness
of othets. ! ’

LY

As I waz“leaving for this meeting I rqéeived a flyer describing some workshops o be held
this summer. Let me read descriptions of threecof them. One is an Intimacy Workshop.
It is described as follows:

A primary difficulty for most pérsons is to relate intimately to others.
In this workshop, we will explore ourselves--our disabling fears, our
depressions, our hostilities, our open, "warm fuzzy" feelings--and
y our relationships with otﬂers, especially feelings which inhibit and
“. fail to promote intimacy.,|

6! o

Another 1s a Massage: Touch--Awareness and Care-Stroking workshop.. It emphasizes
I

AU

L ﬂ ) +« + + non-verbal communicétion--weather permitting, in.the open_,
sun. We will learn basic: massage techniques and be encouraged to
e ‘develop our own style and}rhythm. Massage is an exciting body
- - - process, and it is a new bay toward finding body awareness, rel§x34 - -
tion and caring. ‘ . < e
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Still another is titled I've Never Been in a Group Before, with this description:

This ir a real "touchy-feelie" for persons new to group processes.
Gee*a1t, encounter and sensitivity techniques will be used to form
group awareness, particularly to develop a sense of inclusiveness.
A joy-being, enjoying, enjoyable experience:

These workshops are held throughout the United States. I mention them because 1 Ehink
they reflect, in part, the consequence of the dehumanization and so in turn contribute
to the spectrum of 1life styles we are seeing. :

I could auention still other forces, but these will help in understanding some of the life
styles, which are now evolving. I would like now to comment on various other life styles
beyond those already mentioned.

- A longer life span than that of men leaves many women alone in their later years. Fewer

men are isolated because of the loss of a spouse. Female or male emotional needs are
still present, and it is out of these needs that suggestions come for polygamous arrange-
ments, efpocially at the ead of life. Some older couples, we often note, live together
unmarried because they might otherwise lose welfare payments. Thus the legal system
affects life styles, though I had had in mind emotional aloneness and the need for
intimacy, a need which we must remember, is not confined to the elderly.

, A book Group Marriage by Larry and Joan Constantine was published earlier this year. It
deals with "multilateral marriages,” that is, "marriages" of three or more people. They
_found more than 100 suc¢h marriages, corresponded with dnd met participants in 30, and

- - 77 did extended research on 11. Most of the marriages involved three or four partners. One

__--— Tundred adults were found in the 30 marriages on which statistics were given, over two-
t.uirds of the partners being between the ages of 19 and 32. Only six percent were between
ages 42 and 59. A large majority had some college education, about 60 percent had
bachelor's degrees or above. Within these marriages there were 26 children. The three
most common problems listed were¢/communication, friction involving personalities, and
jealousy. The book-deals witl¥'such matters as who exercises eontrol and how, children,
health, *sex, money, and co nity relations.

<

Lspecially interesting are the definitions. For example, if a group sees itself as having
a clearly defined iderdtity apart from the rest of the society the Constantines consider
it a family. Theiy conclusion is that presently "The impact that emerging warriage and
family forms have on the great bu.lk of contemporary families_}},slight” But we believe
that their impact on tomorrow's famillies will be ggg:moasf“”‘
Com re nune

Intentional families or cluster families are numerous. Here each family ordinarily main-
tains ité own residence, but finds advantages in pooling money to purchase such items
as cars and lawn mowers in common, rotatlng the care of children, eating some meals as

" a group, or enjoying the opportunity for fap sessions with others.

Movement at this ppint,is back to the extended family. If it cannot be achieved with
uncles, aunts, grandparents, and assorted cousins, it may be attained by comblnations of
peer' group couples who feel the same needs and are looking for the same advantages.

Efforts have been made in certain state legislatures to legalize some of the afore-
~mentioned life styles. I am definitely not abreast of these developments, but I do know
that in Wisconsin a bill permitting-polygamous marriages has been introduced in two
consecutive sessfons. The Minnesota legislature has beer. asked to 1egaliz¢’homosexual
marriages, and the same males who fought\fcr homosexual marriages in Minnesota carried
their fight to the platform committee of dhe of the presidential nominaiing conventions.
There was a bill before the Maryland legislature providing for marriages in two steps.
The first step was probationary; at the end of a certain period the couple could decide
if they wanted a permanent marriage. At this point none of these efforts has gained -~
favorable legislative action. -

/
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Aﬂother life style being discussed is single -parenthood. Heretofore this has usually
involved a divorced person--usually a woman--who has been granted custody of her child.
Socially we have not given serious consideration as to whether a person who is permanently
and by choice unmarried should have custodyor be able to adopt children. Yet, in -Portland,
Oregon *here are two unmarried adoptive .fathers. One has twe adopted boys, the other

one boy. In the latter case placement was made by a state welfare agency. I also kﬁbu-that

a number of other unmarried men, perhaps as many as 40, Mave adopted children. Unmarried™
fathers have also applied for the custody of their children, though again I am not )
thoroughly familiar with what has occurred. Furthermore the composition of families is
being changed by movement across racial lines. Many interracial marriages and inter-
racial families are being created by adoption, including all possible racial combinations.

Most students seem convinced, as I am, that the consecutive nuclear family will be the
Predeminant family form. I use the word "consecutive," for clearly there will be more
and more people having two, three, or four spouses during theig life time. Even now this
is not\:?common. -

a

Finally, f\vqgld like to mention certain other factors of which we.need~ to he*aﬁare(if
we are to dgal\effectively with management problems arising from diverse life styles.

First, we need to be goncerned with the development of a moral-value system which does

not assume the existance of a particular family marriage structure. We nieed one which
cuts under organizatiohal structure and reaches that which is common to-a}) melt, damply
their need for individual fulfillment and respect, and their sociality. U& need a value
system, too, which has universality for the one world into which we are movg;g. This is
a matter of great importance. A value system geared to a society in which there is a
spectrum of life styles must dig deeper than any value system we have had heretofote..

It cannot be merely a blueprint for behavior; a code saying this“act is right,% that ene
wrong. It must concentrate on the processes whereby people/cﬁg-relatq effecti&kly to each
other. What is needed in essence is a moral climate, not a moral code. Since W& need

" to be interested in processes of relating, not in categorizing acts, I have expregsed

s—
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it this way in my writing.

Whenever a decision. or a choice is to be made concerning behavier;-—_ __ N,
the moral decisionn;ITi be the gge’ﬁhich‘borks toward the creatfon of
trust, confidence, and integrity in relationships. It should <
increase the capacity of individuals to cooperate, and enhance the

* sense of self-respect in'the individual. Acts which create distrust,

___ . suspieiom, and misunderstarding, which build barriers and destroy

integrity are }mmoral. They decrease the individual's sense of self- /
respect, and-.rather :aan producing a capacity to work together they . J
separateypéBple and break down the capacity for commgsécation. o I

\~
e ~

This cogpeﬁt can be put in chart form. When it is, it reads this way: -

PN

- : BASIS FOR MORAL JUDGMENTS
Those actions, decisions and attitudes are:
t~ . which produce ‘
!
1. increased ¢apacity to trust people 1. increased distrust of people
2. greater integrity in relationsﬁﬁp 2. decelit and duplicity in relation-
: : ships
3. dissolution of barriers separating
people ! ," 3. barriers bétween persons and
! groups
4, cooperative attitudes - --\ﬂ\.q. rgsistant, uncooperative attitudes
5. enhanced/self-rcspect %%  diminished se;f-respect
6. gencral Qtt%tudes of faith and 6. exploitive behaviér toward others
confiden¢e in people < )
7. .fulfillment of #ndividual potentialities 7. thwarted and,dwarfed individual

-

and a zj&t for living capacities and disillusionmenc;uﬂ
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Second, we need to be concerned with the relationship between the United States and the

rest of the world. In the many conferences I have attended I have often been disturbed

-af-the way we seem to assume either that American problems are strictly our own and no

bﬁﬁe else's or perhaps that our problems are likewise those of the rest of the world. Up

tS this point I've assumed the same thing in my presentation. There's more to the world S
than the United States. The goals_ and aspirations of other cultures aren't always the ’
same as ours. We can afford to experiment with diverse life styles because we have.solved

the problem of survival reasonably well. But When one looks at the Third World where

people live in poverty and are continually facing deprivation, we can sense a desperation

foreign to us. Their living conditions are miserable, bordering on hopelessness. Survival

problems are much worse than ours, worse probably than we can ever know, and this has '
significance for exploration of life styles. .
Developing diverse styles of living into successful patterns requités enough freedom from ~
- the stark struggle for survival that péople can experiment. Openness in commufiication and
accepting, flexible attitudes are essential. Can these be attained in a world where there
is so much misery, where the threat of pestilence and starvation exist and where the globe
is already divided into hostile camps™by various crucial Assues? I can't tell you, probably
no one can. However I do caution agajnst assuming thag'diverse styles of living, especially
those based on opulence and freedom to experiment, cgﬁﬁﬁaintain them=nlves when so much of
the rest of the woryg is struggling simply to 1ive,6hé day at & time. Our forgetting the
underlying “eonditioné which permit expé?imentatipﬁ’énd diversity can well result in error,

1

o ,/, é
Third, there is a définite polarizatipn,'eggb”in our dwn society. We can argue fog\Q:}ti— §
lateral marriages, marriage in two steéps, .the Womens' Liberation Movement or full accept- - %
ance Bf homosexuals and legalizing homepséxual marriages, but plenty of people will oppose T
all this violently. As such matters afe more and more widely discussed the polarization 3
of our society is likely to increase. This is a public relations issue to which consider~
able attention must be paid. L, ' :
Finally, dealing with new and different life styles will require genuine empathy and in-
sight into Borivations. It's fairly easy to describe structures, but one must understand

the motives of those who utilize them in order to be helpful. Perhaps I can make my point F
clearer if I use cross-cultural illustrations. . N 7
_ . ‘ ’
1 havé~a friend who has worked with the State Department in the aid program for develop- ,//
ing nat:;E§T~\He and his wife have described an experience they had when they were assigned ’//

to an.African country. Once familiar with the language, they went into the hinterland to 3
get acquainted wifh the black natives. At one point a native group offered to exchange ;
one of their children for my friend's eight-year-old daughter. We didn't discuss the é; :
possible motives of the Africans, but reflecting on them becomes quite interesting. Per=" ;
haps here the Americans were dealing not with a family, but with a tribal situation where /j

E

“the ci-ildren belonged not so much to the bisle;ical parents but to the tribe as a whole.
Under these circumstances possession of children could have a quite different meaning than
in the nucledr family ~Perhaps having a child with a white skin had some kind of par-
tivular or preciecis Zeaning to them. Unquestionably there are other motivations. But, >
think about them! 1t's an interesting exerdise. ' - e : :

/7
The second fllustratioil I came across in 1971 in the Philippines. Here L/ﬁeéxd about the
rural reconstruction program and its efforts te improve hedlth condit ns in\the barrios.
_sor one thing theworkers encouraged farmers to build toilets. This rurned dut to be mo
of a task than was anticipated. The people 1iving ig barrios had used’ the bushes
toileting for years, so they apparently didn’t see much use ifi building toilets?
point, however, an American was coming to visit a farmer, and the rura €construction
worker thought this would be the opportunity to get him to‘Bp 1 €. The worketr told
the farmer that this visitor might need a toilet, and if gfé'wasn't one what would he y
do? Almost overnight a new toilet appeared. Whe visitor came he did want a toilet -
N and the farmer was able very proudly to sk tiim his newest:acquisition. 1he~work¢r tﬁbughs//
- \hﬁxh?d the problem so1ve§;dE:;/!ggn/hé/ﬁggiwgack several weeks later the toilet was locked
and out. of .se. When asl y, the farmer said it would beiusgd when the next Americas/// .
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visitor cdme. In this situation the reconstruction worker was qhort on edﬁthZ and
)

substituted his motivations for thaose of the farmer. ; .

The ability to empathize, to reach across to others, to assess motives accurately, will
be very important as you work with the changing spectrum of life styles.

Your. program indicates that following my talk you plan to break into seven groups to dis-
cuss life styles. The topics announced, however, seem to be essentially those we have
typically used, so in closing I plan to suggest one or two questions for each group which’
I hope will lead more directly into a discussion of life styles.

Aging: Would you see any problem, advantages, or disadvantages in polygamous associatidms
T~ for older persohs, whether married or unmarried? What problems of management will arise

\“\\a@ngpe/iﬁa‘ le live to be a hundred or over?
- T \ T e ::
Group liying: How would the deZIéien”makinguprocesses arising in a gpnmunurﬂttffér from "I

those afising in a group marridge, with an unmirrféE_EBE§IEviiving/Eogethegx’or in the
tradjfional nuclear family? N

Egfployed homemaker: In the case of an employed wife who has had a child,'is paternity
1eave, as against maternity leave, a way of satisfactorily caring for the newborn infant?
////Some of the Scandinavian countries do provide paternity leave.-

Y Low-income families: Which of these alterna;e family forms would you favor for a low-
income family: group marriage, communes, the”intentional or the cluster family?

Handicapped homemaker: Nquld 3 think it advisable here to suggest a reversal of the
traditional male-female rolsf?yoﬁaﬁ\nglg\the nature of the handicap affect your th’aking?
Affluent familié;; Where would be the bes€‘points for affluent families wishing to lower
their“ieual\gf income to start Eutting?

. . - 3

- Single parenthood: How would you appraise single parenthood involving unmarried persons,
either male or female, homosexuals, or divorced persons, who have been given custody of
a child or children? ’

As you become more and more immersed °“in dealing with alternate life styles you are likely
to face some perplexing choices. You may find yourselves in the same position as the King
of Siam in the musical, "The King and I." The King had brought a governess to his c-uct

in Siam, and her ideas were making such profound changes that the King, and those surround-
ing him, were not quite sure how to cope with them.- So in the song "Puzzlement” the King
sang_this couplet: .

i

<

Y ~  "Sometimes I air t think I am not sure of what I absolutely know,
= Sometimes find cc.fusion in conclusions I concluded long ago."

\ -

I think you may well find this.true. N
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DETERMINANTS OF THE%EMPLOYMENT STATUS -
OF THE WIFE-MOTHER

Joan Marie Sampson
Colle_ of Home Economics-Department of Education and Family Resources
University of Nebraska
In the World War II effort the importance of women in the. labor force was widely recognized.
The pércentage of women in the civilian labor force reached a peak of 36 percent during
World War II but dropped to 28 percent by 1947 (1). Then the percentage increased steadily
to 38 percent in 1970 (2). Since the late forties, the percentage of women in the female °
labor force as?a percentage of all women also has increased. The most important factor
in the growth of the female labor force has been the increasing tendency of married women
0 go to work.

e labor force participation rate of married women with husband present has increased
f¥om 22 percent in 1948 to 41 percent in 1970. The participation rate has increased
irrespective of the presence or absence of children in the family and irrespective of the
ages of the children. For example the participation rate of those with no children under 18
years of age increased from 28 percent in 1948 to 42 percent in 1970, while. the rate of
those with only children'six to 17 years of age increased from 26 percent in 1948 to 49
percent in 1970. In addition, the participation rate of those Jith children both under
six and six to 17 years of age increased from 13 percent in 1948 to 31 percent in 1970,
while the rate of those with only children under six years of age increased from nine
percent,in 1948 to 30 percent in 1970 (3). ..
Many reasons of a demographic, economic,-and social nature have been given both for the
relative increase of women in the labor “force and for the relative increase of married
women with husband present in the labor force. Not orfly has the total population in-
creased during the past 30\yearf;hout the proportion of working-age women to working-age
men has also increased. During is period the educational level of women has increased;
henge, they should be better qualif Q for employment as the demand for labor has increased.
Women, particularly married women, have been in a better ‘position to seek outside employ-
ment during this period as a result of bdth the decline in home production activities and
the increase in labor-saving devices in their homes. In addition, public attitudes
concerning the employment of married women have changed, and these more favorable attitudes
haveé been reflected in the passage of laws and the establishment of -government programs
affecting workin% women (4). .
The significance of women's contribution, to the economy is not limited to their contribu-
tion as workers. Their substantial earnings have made it possible for tamilie:c to buy
material goods and to achieve higher standards of educational and health services. The
higher level of copsumer spending has helped to accelerate the expansion of the economy
which has made a 1Erge number of jobs available. '~ 2 C
A review of the literature indicates that many studies, both of a macro and micro nature, -
have invéstigated differences between working and non-working married women. Sociloeconomic
variables have ﬁeceived the primary emphasis. For example, studies have investigated the
effect of age of children (5), number of children (6), presence or absence of children
(7), husband's earnings (8), wife's age (9), wife's education (10) =nd race (11) on the
employment stftus of the wife-mother. In addition, some studies have investigated the
effect of the husband's attitude on the employment status of the ‘wife-(12). Still other
studies have investigated the effect of certain personality characteristics or sociability
characteristics (13) on the wife's employment status.

It is helpful to approach the study and explanation of differences between the working and
non-working wife-mother through the use of marginal utility theory. -Since the family is
both a consuming and producing unit, the wife-mother's decision concerning her employment
status will be affected by how strongly the family values successive units of money
compared with successive units of leisure and of home-produced goods and services. The
decision for the wife-mother to work is also affected by the way the family feels about
her working and by the way 'the household links the distribution of goods among its
members to the tasks each performs" and by the allocation of each person's time (14).
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.The objective of this study was to determine the relative importance of specific socio-
economic, employment and education attitude, child and home-related, perception, sociability,
expectation and aspiration, satisfaction,and parent-related variables in explaining
employment status of the wife-mother. This study differed from other known studies by
including many social and psychological variables not previously used and by usirg a

method of successive elimination of variables, first on one-half of sample and then

on the other half, to arrive at a final regression. '

The source of data for this study was. the 1970-71 Survey of Life Styles of Families.
The data were collected at the University of Illinois as part of the Illinois Station's
contribution to the NC-90 interregional research project--Factors Affecting Patterns of
Living in Disadvantaged Families. Data were availabl@ for 564 "typical"” families
(state sample) and 287 "disadvantaged" families (regional sample) in the Champaign~Urbana,
Illinois area. 1In order to limit the variability, in selectéd socioeconomic character-
istics of the family, eligibility for inclusion An this study was restricted to nuclear
families, to families with at least one child under 18 years of age, and to families
where the mother or mother-substitute was under 65 years of age. Consequently, in this
study the state sample consisted of 488 nuclear families and the disadvantaged sample
consisted of 191 nuclear families.

The total sample of 488 nuclear families was divided into two sﬁb-samples in order to
reduce search bias. One sub-sample was used for analysis, while the second sub-sample
was used for validation. The division was accomplished by stratifying the families by
husband's occupation and employmentsstatus of the wife, and then using a random procedure
to separate the two sub-samples. The sub-samples contained equal numbers of working and
nonworking wives.

The general hypothesis was that working wives would differ from nonworking wives in selected
social, psychological, and economic characteristics. The general hypothesis and more
specific hypotheses were tested through- wltiple regression analysis so that the effect

of each independent variable on the employment status of the wife-mother could be analyzed
while holding the other variables constant. One hundred t@irty independent variables .
were divided into eight groups ( ocioeconomic, employment and education attitudes, socia-
bility, parent-related expectatfﬁn and aspiration, percepg?bn, child and home-related, \

and satisfaction) for use in multiple regressions.
]

i

The findings of this study squort the general hypo:hesgs that working wives differ from
non-working -wives in selected social, psychological, and‘economic characteristics. These
results make an important contribution toward understanding the determinants of the
employment status of the wife-mother for several reasons. First, statistically signif-
icant beta coefficients were obtaired for one socioeconomic variable, three perception
variables, four employment and education related attitude variables, three sociability
variables, two satisfaction variables, and one expectation and aspiration variable.

The results suggest that not only socioeconomic variables, which have been used almost
exclusively in sther investigations of this topic, but also sociological and psycholcgical
variables should be seriously considered for inclusion in future studies. In addition,

the findings of this study suggest that the employed wife is more likely to be family '
centered and less "friend”centered” than the non-employed wife. The employed wife is more
likely to b. working in order to bring about a change in the standard of living than the
non-employed wife. The employed wife is more likely to be satisfied with her husband's
attention than the non-employed wife. Si.ce these variables in ¢his study are important.
determinants of the employment statuvs of the wife-mother, the indication is that they should
be investigated further. -

I

The single most important variable in exélaining the wife's employment status was the
wife's perception of her husband's attitude. The wives who perceived their husbands as
having a favorable attitude about their working outside the home were more likely to be
working than the wives who perceived the afttitude as being negative. The age of children
was a decerrent to the wives being employed; however, the level of statistical signifi-
icance was uot as high as the level for the variable concerned with the husband's
attitude.

1
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In future studies on this topic, it is suggested that a variable of the wife's perception
of her children's attitudes toward her working be added. This suggestion is based on the
,importance of the wife's perception of her husband's attitude in explaining the employ-
ment of the wife-mother as found in this study. It is also suggested that future studies
include personality variables. Continuing investigation of the topic will coutribute

to an understanding of the determinants of the employment status of the wife.
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HOME_MANAGEMENT AND SINGLE-PARENT FAMILIES

N Louise Bates ) N
, Assistant Professer-Home Management and Family Economics®
s, Purdue University '

fmree T TR
“ \

In our pluralistic society, a variety of family life styles coexist--sogpe by choice and
others by circumstanece. In order to actualize the concepts in home management, the -home
economist must identify the needs of eagh 1ife style by examining the characceristics that
distinguish the group. Home economists must identify each life style's management problems
and then find ways to implement the concepts that are relevant to the group and that will
improve the quality of family 1ife. ~ ¢

~\

The Siqgle-ﬁ%fehf Family

The single-parent family, as a life style, is increasing the needs consideration. The
growing incidence of the single-parent family may be attributed to one or a combination
of the five "D's™: Jeath, desertion, disease, desire,or divorce reform. According to
the 1970 Census about one out of ten heads of households is a woman. Add he households
headed by men who are widowed, divorced, or single and we are speaking of s sizable group
of single~parent, families. - ’
T ¢

. The home economist asks, "Are there characteristics- of single-parent families that make
their management situation unique? If so, what are these characteristics? How does home
management differ in the single-parent family?"

¥
2

Decision-Making ; .

-
~

. f . .

I1f we accept values as being basic to the decision-making process, it is easy to under-
stand that decisiozﬁﬁaking may be a stressful task for the single parent who is unable

or unwilling to take responsibility for the consequences of the decisions he or she makes.
This is especially true in cases where a spouse is deceased and the surviving parent tends
to weigh alternatives in view of both sets of values, without the feedback from the other
parent. However, in cases where there has been a divorce or value conflicts, the directly
opposite situation may exist--the single par=nt may welcome the freedom to make his or

her own decisions. Decision-making i$ further obstructed by internalized role expectations.
For the single parent there is a wide gap between what society expects a family to be,
what the single-parent family is, and what is best for that family.

Therefore, the change to home management in working with single-parent families is to
teach the decision-making process by first -helping parents to develop a positive self-
concept that frees them to make responsible decisions and to accept themselves and their
family life-style as it is.

Gnal,

Flexibility in decision-making is required of the single parent because goals need to
be reevaluated continuously. The single parent needs a lggg‘plan.

- ?
What are my short-range goals? e

¢ What are my long-range goals, for now? * \\\\ﬁ
What other possibilities are there for long-range goals?

*¢p Short-ramge goals include management of the family during short periods of time (such as
%) until school is out), or during the completion of certain projects, such as planning a
vacation or saving to buy durable goods. Long-range goals are the plans that affect the
family over longer periods of time, such as where to live, wheiher to rént or buy, or
saving for children's education.

- These long-range goals should be reexamined periodically to see whether or not they are
still family goals and whether the family is working toward them. This reevaluation is
important because goals can change and lose their family relevance. For instance, home

Q2
Q
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: ownership will have a different sigiificance ar different stages of\Phe family life cyqlséf'wuf"¢‘a
The family life style, singl~ parenting, should be reexamined; marriage or remarriage
ay need to be a goalgy Often education or training for the parent will take priority over
sawings for children's later education. Therefore, as long-range goals change, definite
plans to reach these goals should be outlined--even plotted on the parent's time line.
Single parents cannot affora to let life just happen.
Conserving Scarce Resources .
The most obvious scarcity in the single-parent family is a human resource--the absence
of one adult member. The absence of the second adult results in a scarcity of physical
- and emotional energy. The single-parent family has lost one characteristic of marriage: :
a diyisibn of labor. Although the division of labor in our society is no longer neces-
sarily sex-linked, some division still exists. The roles and tasks of providing ecomomic _ - ]
support, homemaking, and nurturing are usually divided befween the parents:-ijovidtﬁg”
emotional support is a shared responsibility and is a vital resource in the decision-
- making process. .

The absence of the second adult also results in a scarcity of economic income. The U.S.
Census states that one in ten heads of households 1is a woman. According to Department
/ of Labor Statistics for 1970, women's pay is 39 perceni of men's and although nearly one-
» half of all American women are employed outside the home, most of them are married. The
census further shows that single-parent families headed by females have a higher
incidence of poverty. Consequently there is less money to provide goods and services that
. the family needs. T

-~

>

Familiesébeaded by single fathers fare little better. Even though the male commands the
male's sdlary, the loss of home.production, homemaking, child care services, and often
a secoid salary from the mother becomes an economic drain when other resources are sub-
stitated. : )

Time and health are other scarce resources of the single-parent family. Parent time has
™~ been cut by 50 percent: from two 24 hours per day xo qQne 24 hours per day. Yet the s
work load has increased 100 percent. How can @ single Pagent do twice as much work in .
¢ one-half the given time? The single parent must manage thd, family so that there is a .
S working equation that balances the use of self (human resourtes), economics, time, and
/ auxiliary resources, both natural and community services. Therefore, the home economist
/ * concedes that the management and use of time and preservation of health are eritical con-
cerns of the single-parent family. A

L

Reevaluating Standards and Organization | . 5

Society dictates certain standards that are expected in all families: a) families should
'be economically self-supporting; and b) families should maintain physcially and emotionally
healthful home environments. Each family internalizes society's demands and within its
value sy.tem identifies the standards of family life that it, as an individual family,
can live with. It does not matter, however, under what conditions the single-parent fami
exists; by choice of circumstances, society and the family itself considers the family
deviant and/or diiferent from the norm, or at Qest an—alternate life style. Caught 311
this dilemma the family must reevaluate its standards and organization in viez/gﬁ/ﬁgi?ety's
standards, its own values and available resources. ®
o ~ //’/
A first consideration in reevaluating.standards and organization might\bé in identifying
available resources and the altésnative open in their use. For example, a parent, who
is prepared to earn a living, may use community child care services if they are available.
This same parent might consider community economic support if neither jobs nor child care
services are available. This parent's struggle deals with society's standards of economic

independence and mother's place 'in the home. ) N

The single parent also reevaluates the standards for the healthful home environment. The
parent seeks ways to maﬁage home work outside the home. The stage of the family life
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eycle determines how many tasks can be delegated to children and what tasks will need = ———— ———

simplification. In delegating tasks to other family members the parent has the responsi-
bility for teaching. Teaching and learning are time-consuming and the parent must accept
the finished product, which may be below previous standards. Yet, this is growth toward
independent responsible adulthood. Another standard that single parents reevaluate is
the substitution of products and services that may save time but cost-more than others
that are time-consuming. The parent also seeks ways of conserving energy and maintain-
ing health through good nutrition and healtful routines.

Finally the parent must reevaluate family standards and organization periodically. Just
as goals change, so will standards and organization. Standards that families can live
with temporarily become unbearable over a longer -duration of time. Such reevaluation
enables the single parent to examine his or her family attitudes. Does the parent accept
his family status? Is the parent comfortable being a single .parent and finally, should
other alternatives be'cbnsidered?

/ -
/

] “

Sumnary

Singie-~paren ’gamilies are a diverse group. Some exist by choice, others by circumstance.
Some are neaded by females, others by males. The way in which the single-parent family
actualizpé home management concepts is determined by the decisions the family makes
about the use of scarce resources. These decisions are influenced by the family's values
and its attitudes aboug/self. There can be no one correct way of home management for all
single~parent f:g%;iesi Parents who know and can apply the home management concepts to
their particular-family needs will be able to function as an effective family unit.
In view of%the above statement one goal of home management should be to prepare both boys
‘and girls: for the dual role of home management and gainfu} employment. Our responsibility
. to male students becomes clearer as the male-female. roles/ change. "The division of labor
is no longer assumed to be sex-1inked. Divorce reforms are recognizing that fathers can
rear children and often should be awarded custody of them. Therefore, males as well as
I females should be taught home management concepts. These should®include decision-making,
goal setting, standards and organizatiom. reevaluation and flexibility, and money manage-
ment. . . <.
It is the writer's opinion that F-eparation for the dual role of heme management and
gainful employment will narrow the gap--the cultural lag--between what sociéty e écts‘_
fapilies to be and what some families are. Parenting as a single-parent is a dud® role.'.

N .
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ACTUALLZING CONCEPTS IN HOME MANAGEMENT

Thursdéy, June 28, 1973

1:30 - 4:00

o . Friday, June 29, 1973
9:00 - 10:30
10:30 - 11:00
11:00 - 12:15
- .‘/‘ "
o , 12:15 - 1:30
1:30 - 2:30
hd s
2:30 - 3:00. .
' ° 3:00 - 5:00
- /
- )’
. 7:30 - 9:00
gggturdax, June 30, 1973
) 9:00 > 10:15
. |
X
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Symposium: "Relevant Concepts of Home Management: Innovations

in Teaching" . 4 /
Presiding: Helen McHugh, FPh.D. !
Decision Making: Dorothy Z. Price, Ph.D. .
Ergonomics: Fern O. Hunt, Ph.D. ] . /

Goals: Kay Edwards, Ph.D.
Standards: Florence S. Walker, Ph.D.
Organization: Nancy Barclay, Ph,D.

-

{
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-

i
Presiding: Sarah .. Manning, Ph.D. /
French %ick - 12 Years Later: Marjorie M. Knoll, Ph.ﬁL
A New Look at Home Management: Francille M. Firebaugh, .D

Reactor Panel: Alice Davy, Ph.D., Alma Beth Clark, Ph.D.
Margaret 1. Liston, Ph.D. .

Break /
Panel: Field Experiences in Home Managewent ,
Presiding: Carole A. Vickers, Ph.D. /

Community Resources: Sara Taubin, Ph.D.
Welfare Department: Mildred J. Brooks
Applied Reséarch: Alpha H. Jones, Ph.D.
Lunch
Discussion Groups /
Home Managément Residence: Mary Louise Foster, Leader
Community Resouxces: Sara Taubin, Ph.D., Leader
* Welfare.Department: Mildred Brooks, Ph.D.,
Applied Resedrch: Alpha Jongs, Ph.D., Leade
Break, : .
Symposium: Technique of Tquhing Home Management ’
Presiding: Janet Wflson i
Case Studies: Geraldine Gage, Ph.D.
Simulation: Dorothy Larery, Ph.D.
Individualized Instruction: Bea Rystad, M.5.
Computer: Agsisted Problem-Solving: France¢s Magrabi, Ph.D.
’ . Lucille Mork
Workshop in Techniques of Teaching Home Manpagement
(an opportunity for section members to share their
successful techniques) -

Home Management Residence: Mary Louise Foster / -

I

o

Presiding: Alma B. Clark, Ph.D. /
Spectrum of Life Styles: Today~and Tomorrow, Lester A,
/ Kirkendall, Ph{D.
Reactor Panel: /
Moderator: Lois O, Schwab, Ed.DJ
Ann S. Rardwell, Ph.Dp.
Alma Beth Clark, Ph/D.
Elizabeth W. Crandall, Ed.D.
&




10:15 ~ 10:45
\ < 10§45 - 12:00

Conference Program-89

Break

Group Discussions* Spectrum of Life Styles
Aging: Alice Davy, Ph.D,

Group Living: Elizabeth Crandall, Ed.D. .,
Employed Homemakers: Joan M. Sampson, Ph.D.
Low Income Familfes: Mildred Brooks, Ph.D.
Handicapped Homemakers: Amn Bardwell, Ph.D.
Affluent Families: Carolyn Ater, Ph.D.
Single Parent Families: Louise Bates
Ad journment
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