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-,yargé, career education has beén.implemented much more fre&%ently’and mucﬁ~~_
" more effectively at the elementary and junior high school levels than in the
senior high school. I know few who would argue this ‘point.

Vocational educators have played key roles in implementing career

‘education at the elemehfary and junior high school levels. Yet, in the ;‘ ;
‘senior high schools where most:‘ vocatioaa‘l educat:horé are employed, we have x\r
not seen a correspondihg-dedication of ef%ort. This, I suspect, is muchl

more due.to a perceivedélack of authority and responsioility? an to any

lack of interest or concern on the part of vocational educaﬂb&s. It 1s hard

-

to become part of the golution when, for years, vocational education has

been perceived-to be part of the probiem. It is even harder to assume a leader-

ship role with colleagues in other parts of education who, for years, have
regarded vocetioval educators as "less respectable” membexs of the
profegsion. The difficulty of a'task bears no necessary relationship to
.+ its importance nor to 1ts appropriateness at any particular point in time,.
* It 48, in my opinion, time that vocational educ%tors, from every area of' '

vocational education, assume responsibility for making career education

N I

5

work in the senior high school.
: . : . ©
As I think about the challenges, there 1s no area of wvocational education

that; in‘my opinion, does not have a key and crucial role to piay in this

-

effort. While I would pose a different set of challenges for each AVA

—“f?x Divigion, I congider that each can and should become deeplf involved in

a
'

. -‘making career education operational in the senior high school.
< T

Here, my,

.Temarks will be limited to‘challenges facing vocational educators working .

in the areas of business and office occupations and in distributive

-
’ 1 N ’
U.oir g

S el ,,eduqation.
s ,:, &‘/ -,

I group these areas, not because I fail to recognize their
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differenees, but simpl& because I consider their’potential for effecting
positive change to carry many of the same~kind§Aof aetion implications.

N There are three goals here, First, I would like to specify the basic
kinds of changes needed {n the senior high sthool in order for -career
education to work. Second,ii would like to comment briefly on those changes
in-rerme of the presenr nature of busine$s, office, and distributive
education. \Finally, I wonld like to present a set of action suggestions
for*yourNconsidefation.

~

Gareer Education: Challenges For Change In The Senior High School "

¥

Career education's success is dependent on'its ability to effect change

in American Education. Of the'mahy kinds of change involved, the most basic

Qaré;ﬁhose found in the_teachingrlearning.probegs. While, to be sure, many

“of these changes require theysanction and encouragement of school administra-
\ g

tors, they are seen opﬁrationa}iy in the ways in which learning experieneed

/afe made evailgble to students. Among the many changes in the teaching-

learning process called for by career education,'the following seem particulatly

appropriate to this discussion:

1. A change towardjemphasiziné'educarion, as preparation for work,
« (both paid and unpaid) as a<prominen§ and permanent goal of all

. . . ' §

who teach end of all who dearn.

2. +A change toward expanding all curricplar areas® in ways thet S AL

3

3 .
provide meaningful substance and opportunities for choitg by both \%

-

those who plan to attend college and by th?se whd‘do  not.

] ?
3. A change toward emphasizing performance evzluation as & major and |

o} -

important way of assessing student achigvement.

i . . L]
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4. - A change toward providing students opportunities to acquire

general career skills (in¢luding both basic vocational skills and

- ¥ -
4

.good work habits) that can be useful in'a wide range of occupationsg?
:

5. e? change toward using persons from the business—labor—industry
k]

Hfofessional—governmeﬂt community as resource persons in the/////

~
clagsroonm. . s .

f 4
.

6. A change toward 1ncreasing work experience opportunities for

students that takes place outside of the school as one means of

i B , ., supplementing (Note: NOT substituting for) student 1earning in
) the classroom. ~
7. A:change toward.teacher efforts aimed at eohancing career
k . -development, including career decision making, on the part of ail

»
7 pmna
2

students. - . S a2 ’

\ Career education will not be effectively implemented in -the senior\higﬁ%:;

£

sehool until and unless most of today's senior high school teachers accept
//and try to meet these challenges for change. When one thinks about senior

///// high school teachers throughout the country, it is .obvious that much remains

to be done. .

4

rl . ~ .. * o - .Y
~ . - o Coe

1S « .

BusineselfdffiEeL;and Distributive Teachers: A Model For Change

\ As I think about these seven challengee for change, I am often struck by

»

the fact that an excellent model for all teachers to consider already exists

gﬁ wmany senior high aschools. That model 1is fiound in the businessvand'office

3 .
i)occupations and in the distributive education teachers in our schools. Here,

¢

I would like to illustrate this fact through making a few. observations with j:

. reference to each of these seven changes in 1ight‘of current practices of

: ' .
“ / .
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" business and office occupations and of distributive education teachers.

First, in these fields, 1t 1s obvious that not all students are <

motivated tonard a desire, to acquire job specific skills when they enroll .

-t
in classes. Many of these students want to acquire skills that can, be
3%

useful to tnem in théir broader life roles, not in' their spécific places

t

Q of employment. Neither business and office occupations nor distributive

s

. * ) ’ .
* education, as parts of vocational education, have insisted that all students

enrolled in oheir classes do so for purposes of acquiring job specific ’

skills. This, of ‘course, 1s not to say that such skills are not emphasized

bue only that they are not slich an automatic requirement as to keep students

\

with other reasons for learning from enrolling in some courses found in

these fields. S -

Seccnd, the fields of business and office occupatio?s ané distributive

[}

'education are clearly pictured as appropriate fof and avqilable to students.

contemplating college attendance as well as to tﬁ?ze who will seek employment
'/ S

immediately qpon leaving the secondary school,* These fields have, almost

- s

from the beginningu provided for the full range of student talents and
.?J >
|

interests found in‘the senior high school. They have‘charly denonstrated

;hat, where approp[iate;‘both students contemplating college attendance.and

—

those who do not cpn learn from each other and learn'to-respect each other

L. » . R . - <
in the same classeg. While this, of course, frequently happens in other

areas of vocational education,. it is taken for granted in business and office.

- ‘

and in distributive education. =~ . .
"Third, perfoI nce evaluation has always been a hallmark of business
and office oceppationsl Typing skills are measured by speed and aceuracy

\ .
at the typewriter! Accounting gkills are measured by successful ‘completion

' h
|

g
P

. . R N s
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of problems. Shorthand skills are assessed aimost exclusivel%ythrough

. . . . ‘ @
performance evaluation. The emphasis f's always on accomplishments of the "
student, not her or his failure to accomplish. Each student ig Encouraged

to use himself or herself as ’a standard with 3 goal of improving on past
v . A '"

perfofmhnce. While this, too, is taken fér granteg in these'programs; it
, ¥ ‘
3 - o~ B B
should be easy to see how different this is from marny other péfts of
. T IR TR
the school. - . ~ ° o e Y 7

. Fourth, partly as an outgrowth of ,their performance emphasis, these

areas of 'vocational education have always placed a high reliance on

consciously emphasizing good work‘habits. Perhaps even nore important

their curricular structure is obviously arranged in such a manner tha%
) o »
general career skills,/applicable across a very wide range of occupations

.(

gnd also useful outside one 8 place of paid employment, are emphasized i Y

P PR
the basic courses oﬁfered in botwﬁpusiness and office occupations and in
distributive education. "The genéral career skillshgoals of ‘career education

) .

are nothing new to these fieldst L
Fifth, these fields have aléays made extensive use of persons from the
business community- as resource persons in the classroom and as members of

adbisory councils. ¥ While a common -practice in all‘of vocational education,
4 . e
it 1s sigﬁificant that the use of such persons In both business and office

6t

occupations and in distributive education includes an emphasis on the
v ]

4
collegsqbound s%udents as-well as on-mhoseigpo,ﬁill seek immediate

.eﬂpib§ment upon leaving the secondary school.' ’ T Fy \".

3
ﬂ e ‘ 3

gixth these fields have been leaders in est%flishing work experience
6‘

programs (including many varieties of work-study)ifor students in ways that

ar

supplement and reenforce classroom learning activitifes. Both of these fields

BAN o

A
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have recognizedsaing -resisted any move to substitute any form of work

v . . . “

experience, in toto, for classroom instruction. They stand as leaders bf

! the concept that, while emphasizing and utilizing work experience, we 'do

so in 1@ys that benefit both students and emploﬁers through related classroom

instruction. While some disagreement ekXists within career education
areg;raiog the relationshipe between work experience and classroom instruction,
%I.;tand squarely“%n the side of those who view work experiénce Aas a
‘i?. ‘supolehentary form of educetion and not as a supplanting dev;ce.

Seventh, both the tields of business and office occupations and

distributive education have been established on sound career development

’ . ‘ .
Fa

principles, 'Unlfke.mogt other areas of vocational education, there are

3 - .

clearly established patterns for moving .one's occupational preparation

program from the‘secoﬁdary to the postsecondary levels In four-year collejfs

and univegsitieg as well as in community college settings. Moreover, at the
&

Secondary school level, both fieédsf%ave eﬁghasized broad career exploratory

experiences cutting across a wide number of occupations fully as much as they
haveﬁembhasized job specific skill acquisitlon. Here, too, they differ

from some Pthet parts of vocetional eduqa;ipn. In yet another crucial

aspect of/career developoent, they are érpilar to other'éocatiooal education

'
» -

’ greas in that they place a high reliance on active youth groups.
& \ s

° . 4 .
In all of these ways, the fields of bysiness and office occupations and

o -

Sistributive education have, for years, successfully bridged the gap
¢ . -

.

betweenAthose who regard themselves as ''academic educators' and those who
N » ¢ .

L4 . i -
call themselves "vocational educators.”" In this sense, persons teaching in

fields have already become "career educators" which, of céurse, is what wes

' ’ ‘

hope will become the ‘goal of all educators at the senior high school level.

K
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. They héYe dem&nstrated, through their actions and the prog;aﬁs they operate,-
that the kinds of changes called for by career. education can be accomplished..
’ ﬁ . . °
, Further, “hey have demonstrated that they work. In my opinion, both business

£ ’ o
and office occupations and distributive education represent career edu-

«

«cation in action. . -

~

I'd

‘ﬂlMaking Chaﬁge Hqﬁpeﬂ
‘ .1 am welll aware of the fact that not all persons currently working in
the fields o businesé and occupationg and in distributive educatioﬁ aré
aperating as I have pictured tﬁem)here. If what I have said here has

validity,  the obvious first task is one of engaging in communication and

-

gaining commitment a%ﬁgg those now working in these fields. Without

'dowﬂblayiné the importance nor the difficulty of this task, I would like to
/ )

s

devote the }ggginéef/gg'this presentation to a brief discussion of efforts

high school teachers to become, in part, "career educators." y
3 : » 4 |
T would like to see teachers from the business and office occupations

V4
N '

and from the distribgtive education fields take &n active role in converting

the so~called "academfc" teachers to career education. One opportunity for

doing so 1s .to emphasize the'many ways in which such teachers are making ’

o, [

: A . AR
direct cqng;{%utions to the career preparation of students enrolled in business

’

' and offiée}gnd in distributive education. The importance and the carger implica-
\ ] r
, o ¢ ) , . .
tions of‘E@glish, mathematics, the natural sciencqs, and the social sciences

for sugh students are obvious. dusiness and office, gs'%eli_as distributive

” b "

education teachers, could make 8ignificaht ciétributions to career education by
. +

-making such implications clear to, those teaching such subjects.,
\) R . a . - i (? 3

I hoﬁé/bersona from these fields can and will make to encourage all senior v

»
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»

Students in business and office and in distributiveueducation could also
o . B . - ’ : I N

be hsked to raise, with academic teachers, careertimplicatiOns of subject

matter. B) 50 doing, they can not only stimulate such teachets totconsider

_career implications, but they may also setve as effective stimulatoqs for -

» Ed

other students to raise similar questions. . .
- E)

» The contacts business and-office occupations and distributive education'

teachers have with the business eommunity can be used to make similar

7
L 4

contacts for other academic teachers who wish to use resource persons from
* . v
that community in their classrooms. In this way, such teachers can serve
to effectively fncrease the number and‘vatiety.of resource persons syailable
e ’ = ’
to teachers who, in the past, have concerned themselves Only'with t;e
- R . s

"

"college-bound" students.

~

N R “L: .
The vast amoung of experiepce business and office occupations teachers

N

have accumulated in translating performance evaluation measures into grades

. &nd credits represen;s an area of expertise to be shared with all other
/‘
educators. Both the, philosophical and the ptacﬁicgl implicatiéns oQ using

performance measures, in this way, while perhaps taken for granted by;those 4f:x,

in this field are matters that many'seniot high school teachets have never .
« 4

considered since many students to whom-the business and office‘%ccupations

PRV
¢ .

teacher applies such measures are the same ones with whom "academic' teachers

have in their classes, there exists an easy and natural way of raising the
“sﬂbject ‘with them. o R e
}
The ‘direct emphasis on general career skills which Qés\\£0t so many
/

years, been a patt of both the business and office occupationsﬂand of the

§

distributive education fields, can serve as an attractive and acceptable

approach to provid‘ing a cére‘mph&sis for those academic teachers who are
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"turned «off" by a firect emphasis on job specific training. The concept of
i o - : . ,
unpaid 3ork, as part of one's total lifiestyle, gan be seén clearly in the

goals of busIness and office occupations and of distributive education
A \ ;

’. »

teacher$ and used to emphasize the importance of this aspect of career

rg

'educat.io.n to teachers who consider themselves as concerned only %th

"collegé-bound" students. ¢ =~
) .

I ,
A N Vs >

Opportunities for effecting change in other vocational educafion‘ -

teachers are fully as great as are those for effecting change in the .

so-called "academic" teachers. Business and office occupations and

»

distributive education teachers are bdth well accepted‘and higher respected i

N

members of the Eamily of vocational educators. As such, they,’pérhaps more

+

than any others, will find vocational édnéatqrs-willing to listen to sugges-
¥ L ®

tions that room be found, in vocational edgg?tion clasges, for some 'college-

bound students who want to pick up a deé@ei‘of vocdtiona 5kill that they could

use in leisure-time work. Such practiées hold great potential fog helping voca-
Lo ° _

tional education begome better accepted and, &s hés been well illustrated by the

business and office occupations field, can improve the general quality of

students who enroll for job specific training. co S B

4

The conscientious way in which both business and office occupations

and distributive education teachers have used thgir course offerings for career

- \

exploration as well' as for imparting job specific skills is a second 1llus-

tration .of desired change among all vocational educagors, To make’room for

L3

some students who aren't syre they want to commit themselves to a full-blown

~

vocational skill preparation program has paid handsome dividends for both
e ral

the business and offic® occupations and for the distributive education fields.

"It could pay similar dividends to all vocational’educators.
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Further,” the purposeful close working relationshipsg between secopdary

’

cand postsecondary programns of vocational preparation built ﬁﬁ these two '

A T ‘ !

flelds 1is certainly well worth emulating for all vocational areaS. True, -
« 9 some vocational areas woul&’have trouble finding direct countetparts at, the :
’ r ‘r

four-year collegekand-university level, but all should be able t8 telate~

~
3

J . .
secondary school programs to postsecondary occupational education programs

at the community eollege level. : : - -
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Concluding Remarks -

. , ) X
. © All that I have been’ trying to say here today can be summarized ina = °
4 i ' . '6 °
very few remarks. First, I-tried to indicate that, while the career .

education mo&emept is inﬁeed a '"going and growing" mgvement, much§ggmains
to be done to make it effective at, the senior hfgh school level Second,

]
1 outlined a number of changes that must take place in seniot high scHool

classroons in order ﬁor effective career education to be pgovided. Third,_

.

.1 tried to illustrate that both the business and office océupationg &nd

the distributive education fields have been built in ways tﬁtt are already

- -

consistent with these kinds of changes.. .. L

It is this belief that leadsjme to call teachers from both fieldsg '

’ "’ ro, - ’//
"career educators. Finally, T tried to siggest a number, of ways in which .

‘

3 ¢
today's business and office occupations aaHJdistributive education teachers

could move to convert both academic teachers and vocational educators into
o

. "career educators." I ask it, not in the name of. career education, but rather in
r J

- . oo o T,
the name of the entire student ..dy that each of ys should be dedfgnted
o - e\ - - f
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