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PREFACE
| a i |
Career education is*a burgeoning movement on the educational .
scene. Support for it continues to grow among educators and s
non—educators at all levels. We in the Off1ce of Career T :
Education receive _numerous requests every day from business-
, bersons, parents, students,\and those in the labor force -
as well as from educators - asking for help in understanding
career educatlon and beginning 1t for themselves. The State v
of the Scerle is designed with these people in mind. . -

v

The/breadth of the;movement and the complexity of fall its
facets make it impossible to paint a complete picture of - -
. career educatlon in any single volume.: Even as this: book
goes to press, it is becomlng(outdated by new developments -
There' are several thlngs, therefore, that the reader must

keep fh mind in using thlS document. . g
First, the State of Scene attempts'to provide a resource

guide, use ul for a, ar1ety of apdlences and purposes., Yet

it is a.ll ted gui u' No attempt is made- to cover the

universe of ct1v1t e$, materials,. and people_ involved in
career education. ngtead, we have sought to provide al
representatlve dlS 1 of the meaning and creativity of
career educatlon. % ' R

»

Second, becahse th1 gu1de is representatlve, we know we

underway .

Third, we have tried to include locator information for most
" of the activitids described so that the reader could initiate

any follow-up efforts she or he desires. Since the many people
*listed are extremely busy, however, we encourage you only to
contact ‘those persons who ,you feel the strong need to learn .
more from. We Aare anx1ous not to over-burden the many people /
described: her who need as much of their time as possible to
«continue and mprove their own efforts.

Please use this book in any way it séems helpful. Feel free to
of its parts. Share the book with a friend and
add to it as you learn more'. AsS you will soon find out, career -

So here, for your use, is the State of
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o . This publication, as career education itself, is the ‘work
! of mayy creative people.- No one individual knows enough -
to do it alone. . N ' T

Chapter 1,which presents,the results-of various studies
and reports on the societal conditions leading to career
education, was prepared by Mr. Terry Newell of the Office
of Career Education staff.

s .
t . N ” ~

Chapter 2 is the official Office of Education policy paper

.. on career education, as‘prepared by 'Dr. Kenneth Hoyt,
Director’of the Office of"Career Education and as ‘approved
by Comm1551oner,Terrel H. Bell.

Chapter 3, which presents profiles of State activity in
career educat}on, was prepared by Ms. Gloria Butler and Mr.
Terry Newell/gf the Office of Career Education. This chapter . . R
could not have been completed, however, without the very )
critical assistance of D¥. David Jesser, Director of the
Career- Educatlon Project of the Coupgil of Chief State . 9
) School Offlcers and each of the Statd Career Education
! ’ Coordinators who submitted the material from which the. s
- . profiles were constructed. ~ v ! .
. N \ (.
Chapter 4, which describes career edutation efforts in-
. grade levels kindergarten through twelve was prepared by .
. Mr. Térry Newell from/materials submitted by local career
education projects,across the nation,. primarily those R »
involved in a seriés of twenty "mini-conferences" cénducted

by the Office of/Career Educatlgn in the summer of 1974.

Chapter 5, which describes career education activities .
at the postsecondary and adult levels, was prepared by .
. Dr. QOhn McCollum and Ms. Mercedes Miller of Social, B ‘
1 # ° Educational, Research and Development (SERD), Incorporated
. and contains minor editorial revisions made by the bfflce
of C.reer Education. o .

OL ~ )

_Chapter 6,'which'presents the variety of ways in which the
' . business-labor-industry-professional-government community
. " is contributing to career'education, was pgmpared by Mr.
Samuel Burt and contains only minor editorial changes made
'by the Offlce of Career Education.
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Chapter 7, which contains an overview of existing career .
education materials, Wwas prepared-by Dr. Marla Peterson, .
Eastern Illinois University, again with minor editorial
changes made by the Office of CareertEducation:

Ve

The epilogue was preparedﬁby Dr. Ruperts-Evans of the
University of Illinois (Urbana-Champaign).
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CHAPTER 1

WHY CAREER EDUCATION? . -

A child born in 1975 will live and work in a society in which:

* development to the fullest of one's abilities will become not
only desirable but increasingly essential to assure personal.:
as’ well as societal adaptablllty in a world of rapid change

* work satisfaction will continue to be a prime determinant of
personal satisfaction I .

* work possibilities will become increasingly numerous and .
" diverse, so much so that the majority of jobs to be filled o
in the year 2000 do not éven exist today
« A »
== 1 ,
* the pace of change will require that everyone alter their work-
; and its associated life style several times during their lives .
* the increasing dmount of lelsure time will offer new chances
« *and challenges for personal as well as societal development
Al 2
Bulldlng a society which responds to these ‘twenty-first century challenges,

as well as many similar peeds of today, is the task which career education - - - - - -

faceé1 While the task does not belong to career education alone, career
education is a partial gesponse. While many of the causes and remedies
for these problems lie 8utside of education, the growth of the career
education movement is testimony to the fact that the educational system
must do more to help people find and engage in meanlngful and satlefylng
work and tf help “tirem Tead more productive lives, personally as well as

1

socially. : ) ‘

ERIC

Aruitoxt provided by Eic:

- % g ;:,‘.’ Lt
While there afré ‘many historical antecedents to the career education
movement, its development in the past few years.is predominantly due to
several cr1t1c1sms of the relationship of education to work in our society.
Projections abopt the twenty-first century have added to the demand that
this relatlonsﬂfp be -improved. ’

. ‘ ’
-

iThe term "work" is gzt to beeequated,w1th "JOb" or “pald employment".. ~
Work may be paid or 8npaid, in service to oneself and/or ‘oneself and
others. A more pregise definition is contained in Chapter 2.

.
] )
. . .«
- . - . ,;.
. : .
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Not only isswhat happens in schéol 1 seen as irrelevant, but the present

L

- . ‘ ‘*

Youth and the Schools - Forces for Change
L ;

V.

>
The most pressing demands for career education have come from critf%s of

the formal educational system. What goes on in schools is seen, by students,

parents, educators, and the general public, as too often irrelevant to the
roles students will later play in societys

* In a recent nationwide sgrvey of male high school seniors, only
6% rated their courses as "very exciting and stimulating;" only
30% felt| that what they wére learning in school would be "very
imgprtan‘"~1n their later lives (Youth in Transition Pro:ect,

Institute- for Social Research) . o 4 .
KN ‘

v * Asked to identify factors which interfered with their high school
| education, 51% of a national.sample of seniors listed "the school
doésn't offer the'courses I want to take," this beir.g the second

N most citeé factor in the study (National Longitudinal Study of the

High Scho¢l Clags of 1972, U.S.O.E.)

* The irrelevancy of much schooling was highlighted,as an international
problem by\a 1972 UNESCO 'report which stated that: "educéation suffers
basically from the gap between its content and the living experience
of its pupils...llnk education to life, associate it with concrete
godls, establlsh a close relationship between society and economy,
invent or rediscover an education system that fits jits ‘surroundings-~
surely this\is where the solution must be sought." (LearniﬁElto Be)

.

struicture of sch ollng itself is seen as harmful because it segregates

youth from the rgst of society. “Alone and apart from life's mainstrean,
youth form a cla
adults, but adult| society is denied the freshness and creativity of youth:

N

* "More striking than the racial and class segregation that’exists
in American high schools is the degree that these institutions
act te segregate youth from adults and younger children, and even
concentrate their relatlonshlp to a single age grade...it inhibits
the experience of youth in incidental activities that form everyday

' life, and thus the learning that accompanies those activities.”

" (Youth in Transition, Report of the Panelion Youth of. the President's

-Science Advisory Committee, 1973)

* "The entire adult society...has made the young into a social class
_whose barriers approach a caste in tHeir r1g1d1tY' No group is more
1solated, more reduced to useleébness and more denied the chance to
turn an honest penny than the youth." (B.O. Smith, Report of the'
Summer Institute on Educational Reform)

of their own. Not only are'they denied experience with .
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*"'We must change our national way of life so that children_are no '

" longer isolated from the rest of soc1ety. We call upon all our,

institutions - public and private - to- initiate and expand pro*

- grams that wilf bring adults back into_the lives of children - E

. © . and children back into the lives of adults." (Report to the
;*President, White House Conference on Chlldten) .

L4 e ’ N . ) ﬁ ve
Ijrelevant curricula and schools which. isolate the young from society also #
frustrate the demands of. parents,” students, and others. for educational
accountability. What the schoolds do does not reflect what its\gonsumets
want: - e . .

3

et an educatlon " .

f ( * . more emphasis,‘to a study of traaes, p ofe551ons, and business to
helgkstuden

o ‘_* A 197l.na ional ‘survey estlmated that 21.2 million adults lacked )
fill o a simple job appllcatlon.

An%trand in the web tickem that has led to career education

. 1S'tne—attark’onﬁthe ucatISEalrsystem for partitioning itse At and its
students into college ﬁkeparatory, vdcational, and general tfacks. This °
false trlchotomy compartmentallzes learnlng to-the detriment of all students:

r ‘.
edudktlon s most serlous’falllng is its self-lnduced, voluntary
fragmentat}on, the strong tendency of educatlon s several parts

. to separ‘te from one another, to divide the entire enterprise

I against itself. The most grievous example of these intramural .

° class distinctions is, of course,’ the false dichotomy between

things academic and things vocational." ("Career Education Now,"

S.P. Marland, Jr.)

3 > “n

i

+ Not dhly does thls fragmentation separate student from student and
subject from subject, it also’ overemphasizes the value of and need for
higher education and results 1& the failure to serve any of the three
groups adequately: - .

) .
- -~

1]
* "Too many of our citizens, political leaders, and educators
have defined adequate education largely in terms of preparation

o v
4 . 3
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for and admission to institug}ons of higher learning. 1In so doing
they have neglected the education needs of those who do not wish
.to go that route, as welk as those who enter but do not finish
collega...Our high school program across the Nation is compart- «
mentalized into the.academic, the general, and the vocational °
¢+ tracks. Some of our high school students are in the so-called
academic track, which does a reasonably good job of preparing them
for college entrance. Other students are in the vocational track,
which prepares them for entry into specific jobs. However, about
. 50 percent of our- high school students are in the -so-called
general track, which prepares them neither to go the, college nor
to enter a job." (Final Report, The President's Commission on
-School Finance) ¢ | L,

.

* Those in the general track appear to suffer most. Studies conducted
by the Department of Labor indicate.that general curriculum students
account for,70% of hiég school dropouts, 78% of correctional institu-
‘tion ihmates, and 88% of the enrollees in manpower training programs,
yet only 32% of all high school students are enrolled in thé general

~ track. ’ N b . .

~ »

* The overemphasis on higher educétidﬁgfailg to proyide students in
- that track with some highly important.information. While 44% of
high school students are enrolled in the academic or college prepar-
atory curriculum, only 25% will finish college. Only 17% of all
job openings during the 1970's will require a 44year college degree.
Nearly geven out of every ten people in the United States who eérq
$15,000 or more per year have no college 'degree. (statistics from
U.S.0.E., U.S.D.0.L.) .
N ol - 2
j\%‘tslr:locqls subscribing %6 the goal of a college education for everyone
fail\to serve all of their students in other ways._ One out of every

emic studeyts do). 41% of vocational education students want more
time with ¢ selors to discuss post-high school jobs. Over 75% of all
community collede students are enrolled insszeral arts transfer °
ough less than 25% of thege students will ever attain
egree. (Statistics from Youth . in Transition Project,

programs, even
a baccalaureate

\\\\ Institute for Social Reséarch, and from 6th Report of the National

- .

\Advisofnyouqcil on Vocational Education)
Still another basic criticism of the educational system is that it
ignores & large . body of career development research which points
strongly to the need to do a better job, of helping students learn
about and prepare for the world-of work:

*
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* Car er develdpment is a gradual process whlch begins at a very

ear
in

age; -career choice does not take place at a single point
ime -

* Caxeer preferences generally move in a narrowing direction, .
although in adolescence they are still broad and changeable

* Care%r choice 1s-usually accompanled by anxiety in our cultqre
because basic career éec151ons are too often made in an envirenmept
which provides little help 1n makfhg them (Source of these general*-

" izations: "Impllcatlons for Career Education of Research and Theory
on Career Development," S. 051pow) .

(AN ¢ R .

;Tled to this latter point isthe cr1t1c1sm that the educational system
fails to provide students with the 1n£ormat10n and experience necessary
to equip them to make rational choices, about their future plans. A§ the
National Advisory Council on Vocational Education has so well stated
(6th Report)- "The American cry for 'freedom of choice' éarries.a very .
hollow ring for those whose choices have never been made clear:"

* In a recent nationwide study of student career development, 85%
of the 1llth grade students agreed that people should begin career
" planning before the last 'year' of high.school. - This contzasts
sharply, however,'w1th their actual experience:
- 78% stated that they want, more help than the schools are
. . presentLy g1v1ng in "making career plans" (73% of 8th graders
said this); this was the highest area of concerh indicated by
-the students -
- 49% of the llth ‘gradérs stated that their school has given .
them llttle or no help with career plannlng (55% of 8th gradeﬂs)

~

L}

-.42% of the 1llth graders had never talked with tMfir counselor
or a teacher about how their goals, interests, and abilities
relate to jobs (data from A Nationwide Study of Student 73
Career Deveiopment,"\Amerlcan College Testing Program)
* In another, recent nationwide study of llth grade students, 43.2%
* Stated that they had .never discussed their plans for after high
_ school with the school counselor (Pro;ect TALENT Progress in
"Education Survey) -
* In analyzing the resulﬁs of a major longitudinal study of the
educational and labcf .market experience of male youth, the authors
of the Parnes study™ (Career Thresholds) concluded that t&e low

L]
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. ' scores students achiéved on a test of occupational knowledge i -
"presymably indicate some significant yange of occupations that . ‘.
' is beyond the ken of the 1nd1v1dual. . From this v1ewp01nt the A .
‘ very low scores of the youngest age category (14-17) particu-'.
* ' lary are dlscouﬁaglng, since they suggest.that largely 1rreversxb e
educational decisions by hlgh school students are belng made
the basis of relativg 1gnorance. The differences in the e#!ﬁg o}
occupatlonal knowledge among youngsters of different soc1oeconom1
€ . status also are instructive} for they imply that well-known di fferlences
in patterns of dccugatlonal choice among these groups may be cause
in part by variations in how much they know about the world of wor
. as well as by factors more dlfflcult to‘remedy *

.

* A’study of the career developmept of college students concluded, ,;g -

that "few students seem to have been provided with an opportunity ' _
to explore ,and discuss post<college career futures.. 61% of the L
. students in the study said that they knew fittle or nothing of
job opportunities when they elected their~ co&lege major.. (Youth

= and the Meaning of Work, D. Gottlleb) o . . e
"T e World of Work - Barriers to Fulflllment : v . ‘
T While a major push for career education has comé from the educatlonal o

v

community, forces within the world of work have aiso contributed to the A
demands for change:. The countless numbers of individuals who are experienc-
ing difficulty, frustratior, and alienation in finding and engaging in mean-
ingful and satisfying work are insisting that industry, labor, business,
government, and the community ~ as well as educators = find new ways to,
respond to- t.helr needs. , 0

Y
~

“ﬂ’ A principal social pregblem which has helped foster the career education

, movement is worker dissatisfaction. Despite what many social critic¢s

;clalm, howéver, Americans arg not disenchanted W1th work 1n ge eral;
it is their spe01£1c jobs thdt they don' t like: Y .

- )

. [

< v

* When asked if they would| continue working.even if they 1nhFr1ted
enough to live comfortably without working, 80% of a'.cross section
- « >f Americans answered "yags " Yet only 9% said they would %o so
. . -ecause they enjoyed ‘the partlcular work they were doing. '(R. Morse
- . and N. Weiss, The Functlon,and Meaning; of WOrk% . . \ .
c ' A}
. 4 i "ok .

* Americ.ns of all ages remaln CQmmltted to work as a central )
‘ and extremely important, part of ‘their lives. 79% of a natlonal P ’
sample of college students stated that commitment to a meaningful.
career is a very 1mportant part of life. These sstudents. ranked- . .

" job challenge and "the chance to find self-expression among the ., - ‘
) . top influences of their career ch01ces. (D Yankelov1ch The , . .
P Chang1ng¥Values on Campus) , Ny = .
t - .
4 Tk
. Workers ‘may be dlssatlsfled for a variety of réaﬁons, many of Whl h call,
) . for solutions which lie outsidé of education. Yet some of the digsatis- .
faction can be traced to educational causes: . y 1 |
. . B
M . *Q LA “

ERI!
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e T As a recent report to the Secretary of the Department of Health,

. K Educatlon, and Welfare noted. ,"Often, workers feel locked-into @

" their jobs or status...as a” result of lacking the skills needed

~for advancement, and as a résQEﬁ of feelipg‘that they have no ~~ .
options available. to them other ‘than the status quo. Workers

who feel locked-into their JObS quite often have symptoms of
.mental and -even phy51cal 1ll,health." (Work in America)

L :'o * Often Job dlssatlsfactlon is as much a result of over-educa 1on .
©as of under-educatlon. The Départment of Labor's Survey of Working
S . Condltlons found fuch of the greatest work dissatisfaction among
) "‘young, well-educated workers in dull routlne, clerlcal p051tlons. ¥
s - ‘tReported 1n’Work in Amerlga) N f i ‘

8-

.- - ! = - . ‘.-"' ‘. .
. i Between 1970-1990 people W1th one Or more years of *college will
. increase from 26.6 to 40.2% of the labor force, yet the phumber of
. . jobs requiring such highly educated workers may well not expand
% - i, nearIygqs rap1dly The result could well be- the channellng of »
highly educated workers into jobs previously occupied by persons
* with much -less education, a fact with serlouihconsequences net
. only for .the educated workers but for those they displace. (Stat-
uistics from U.S. Department of Labor)
S ., L . . ..

" <
)

Another soc1al‘problem forming part of the career, educatlon ratlonale
is the hlgh rate of unemployment, partlculary among youth

- ]
. 7 * LIn 1972, the unemployment rate’ for those 16~19 years of age
- L ' was 16,2%, almost three txmes the natlonal average- (Manpower
i g;port to the President, ° U S Department of Labory e -
é,*i,:‘/' £ Part of thls high youth unemployment may be attributed directly

‘m§§‘ + .+to the schools. Over 75% of those who drop out of school and
. over 35% of those who graduate receive no jeb guidance from -
- either their school or the. Employment Service. (Manpower Programs
c. to Reduce Inflatlon and Unemployment the Urban Institute)

K . 4
2 ¢ v ¢

* About 6 out of eveny 10 employed and unemployed youth ‘are-‘in
school+ emp}oyment and unemployment are 1ncrea51ngly an' in-
school matter. { Source: U.S. Department of Labor)

o ks e

* *That educatioh could be do;ng more to, assist yolth. as they enter the ‘
~ World of work seems-.an 1ne§capable conclusion. &ack of knowledge

. about the world off work appears ta have consequenhges which transcend

t

> the problem of youth unemploymen7 - h
* "there are- already 1nd1&atlons that thelamount of knowledqe a
.. young man has about the world of jwerk makes, a dlfference so far
. as hxs sqccess 1n the lab\r market$}s concerned.  "These with o
vu' . . A . e s
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. relatlvely greater knowledge are more llkely to believe they ,
-, have progressed I erms of the skill and respon51b111ty of
T their jobs during the r preceding the survey. Of greater
X importance, eVen.When educatlonal attalpment is controlled,
those with high scores on the occupational information test. -
enjoy higher wages than those with low scores." (Career
Thresholds: A Longitudinal Study of the Labor Market Experlence
R of Male Youth, 'U.S. Department of Labor)

e & Aside from the problems of workér dissatisfaction and unemployment,
career education has arisen in part as a response to the -desire to
. 1ntegrate a wide ‘variety of special groups more humanistically into
- ‘society: ®

- * Who needs career education? The handicapped of all agés who
rightfully demand full integration into the mainstr&am of the
world of work; the gifted and talented who need ﬁelp in finding
‘ways to develop and fully utilize their special.gkills for oux
benefit as well as theirs; the millions of persohs of minority
or low income background who have been tracked into low-paylng,
unsatisfying work. ,

- . Career educatlon is also seen as a means to ellmfhate stereotypes Whlch

- close out meanlngful work optlons to mllllons of people:

_ U.s. Department of Labor statlstlcs show that women are 75%

e e ”"“\.of a1l clerical workers but only 4% of all craftsmen and fore-

o men‘and only 17% of all nonfarm managers, officials, and pro-
prletors.;'kmong the reasons for' such figures appear to be:

a .
- -

. - "There are’ ma.ny role models for boys tq, shop among, from
which to‘seléét a skill, a trade, a- profession. Men are
shown in almost every concelvable role.  For girls, the ' -7
s ' Readér Seal of Approval is Treserved for one. form of” serv1ce
) ornanother with wife or mother the ovérw elmmng favorlte..

‘ There dre 147 different rol//p0551b111;,es sgggested fo§
v boys; for girls, . a mere ..Only dlregt necessity drives ? .

"." mothers to work, never “fere deélre or .special sklll or‘burn-

ing talent. The entlre reader study of '134 bdks unearths £

. . only three werkrgg‘mothers, though the U.S. Jffive of Labor
LA s -Statistics tells us- that'3§/ erceﬁt of all worklng Wwomen. P
. : have children -under 1§.". ({ Lck and Jane As \hctJ.ms-r Sex
- - Stereotyplng/ln Children' s Redders). ™ . o - 7

’ - w’ i, [

” . o B 04 rx.:,,,_(
. "Once such a d}VlSlon -of labdr:becemeSyestghlished, 1t tenda

. "to be, self-perpetuatlng;sgpce,each~sexéms-so¢ liZéd txalned,

and counseled ingd. esktain, jobs ﬂﬂdmgéf 1nt6 “others i (WOrk‘
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W *'“Research shows that less “than one character 1n ten.on teleV151on

s 1S a blue-collar worker,; and these ﬁew are usually,portrayed as
crude people with undesirable 5001a1 tfalts. Furthermore, portrayals
" tend" td emphasize’ class stereotype i3 lawYers are clever, while "4
- ,‘constructlon workefs are‘louts.e But i¥ is not’ only the self—lmage
" of thé worker that is belng affected television is' conveying to
. chlldren superflclal and mlsleadnng information about work.in

4 socuety " (M DeFleur, uOccupatlonal Roles as Portrayed on Television,

S quote "from’ Work in America) - -,

-

-
»

T "We have come-to associate aglng per se as an unqualified sign of .
/“'dggrea51ng work and-training capaclty...It is somewhat absurd to:

- géna billions in blomedlcal research to enable people to live )
, 'longer, while 31multaneously making that living moreé onerous, flnan-
Ay c1ally as well as/psychologlcally" ,kﬂgrk in Amerlca) -

The Face of the Futuré - ' Demands for Adagtabll,lty

E

Whlle the strongest fo;ces leadlng to the career educatlon movement
ar;se from” present educational and stIEl .needs,. the future places
egually«strong'demands upon us. Though, the futuxe is less visible
“and more uncertaln than the preSEnt, its effeqts will be just as real.
~And they mag be more damaglng 1f we are not prepared to deal with them.
Whlle speculatlon about the future must be done Wlth all kinds of
quallflcatlons, ore thlng that seernis reasonably clear is that changes

. in the world of ‘'work, will require contlnued and perhaps increasing

AN 1nd1v1dual adaptabllrty ) - - oot .

N~ ’

AN . o . -,
\ R N .
’ . *'It is estimated that two-thirds of -all types of jobs in 2000 .
N . A.D. 'Q}ll not be similar to those existing today. (Industrial

1 Development and Career Education, St Louis Reglonal Industrlal
T Development Corporatlon)

N N Py

ﬁ*f; \: f * 57%Jof ‘all heads of households live in a dlfferent labor market
! “““ . area today than the one in which they resided upon leawing hlgh
< \\¢Q schooI‘(The Geogr;phlc Mobility of Labor, J. Lansing and E. Mueller)
SO v

. A C*\Qurrent hlgh school graduates will make. approx1mately 7 changes
;j occupatlon duxing their working lifetime. (U.S. ‘Department'
N f\Labor, Buréau 3f Labor Statlstlcs) . -
* Inérea51ng cybernatlon and the movement from a productlon-centered
to.a serv}ce-centered society and’ beyond4wlll radmcgaﬁ§ alter the

natufe and txpes of work to be done 1n the ‘future.
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Another development of the future requiring a motre fespons v& educational
system will be the increased amount of leisure time and e desire to find
productive and meaningful work to do in this leisure time:

MR

* Between 1900 and 1970 the average Ameripan work-week decg%as%d

- by nedrly 25%. Over the past 100 years,'workers have gained
50,0Q0 hours free of work over their lifetimes due to this dec¢rease
in the workweek and to the increase in non-job time in youth and
old age. Two-thirds of the workers in the private seqtor economy
now enjoy paid vacations, and the average vacation for full-time
workers has increased 22% in the last decade-alone. These trends
are likely to continue and the four-day work week and other changes
may not be far off. Work and leisure activities must clearly be
better coordinatéd. .Work done in leisure time must receive more
gttention from the educational system. The potential for:self-
and societal improvement afforded by‘this increase in leisure
time poses exciting challenges to education as well as to other
segments of society. (Statistics from: Changing Schedules of
Work: Patterns and Implications, American Institutes for Research)

The fact "that Americans are anxious to use leisure timg‘for self-
improvemenE carr to some measure be substantiated. Among & small
group of intensively-interviewed adults it was found that they
spent an average of 700-800 hours per year ( 17-20 full 40-hour
workweeks) in deliberate learning projects. ('Perspectives of
Adult Education in the United States," U.S.0.E.)

In view of the trend toward eavlier retirement, the ability of
people to find and engage in Satisfying work (as differentiated
from jobs) after retirement may be a critical factor to life it~
self., A 15-year study of aging has found that the strongest pred-
ictor of longevity is.work satisfaction. (E. Palmore, "Predicting
JIongevity: A Follow=Up Controlling for Age")

\

Of course what the rapid changes in the nature of work and the increase
in leisure time really highlight is the need for all people to develop
the ability to continually learn throughout life. Education must be
ylncrea51ngly seen as a lifelong process, rather than one which takes
place only in school and ends upon graduation:
* The rapid obsolescencz of knowlédge and the extension of
make it clear that the 'skills learned in youth are unlid
main relevant by the time old age arrives. Super-indusyfial education
must therefore make provision for life~long education dn a plug-in/
- plug-out basis." (A. Teffler, Future Shock)

.
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* "The aim OF education is ta enable man to be himself, to 'become
hims€lf.' And the aim of education in relation- to employment and
economic progress should be not so much to prepare young people
and adults for a specific, lifetime vocation, as to 'optimize'
cmoblllty among the profe551ons and afford a _permanent stimulus to
the®desire to learn and to train oneself (UNESCO, Learnlng to Be)

»

* 0

... the commission laid stress above all on two fundamental

ideas:’

lifelong education and the learning soc1ety.

Since

studies no longer constitute a definitive 'whole,' handed out

& to and received by a student before he embarks on adult life...

.educatipnal systems must be thought out afresh, in their entirety,
as must our very conceptlon of -them...we must” go even further than::
the necessary overhaul of 'educational systems' until we reach tHe

stage of a learning society." (UNESCO, Learning to Be) T\ -
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- CHAPTER 2. .

d - N . ¢ !
. . Ed .
o P .-
N . AN IﬁTRODUCTIGN TO QABEER~EDUCATION
. i . . y; ) . <

- Editornial Note: One 05 the most persdistent criticisms of
L .careen education during the 54}051‘, few years of Lts development
' ‘. has been that no one knows what it really means. "What is it?"
. ' 48 a question that has been asked by boxh responsible and
Luesponsible /Skeptcczs 0f yet another educational program.’
The "problem" o definition, however, Ais not nearly as severe
as has been claimed. Thene is a wide degnee of agreement
among both conceptualizens and practitionens about what career
Ny . education means. .Dwiing mes% of 1974, the Office of Careen
. ! Education 0§ the U.S. Office of EdacaLcow sought to crystallize
" the consensus that exists Anto a foamal position statement.
‘ - Input was sought grom hundreds of eareet education practitioners
. and ‘theonists th}wugh the medium of thein heaction Zo a dragt
i “ - posdtion statement. A final poditien paper, based on “thein
o + Anput and nreflecting théin agneemenixs now exists and has been
~ approved fon public dissemination by the U.S. Commissioner 04
' Edycation, Dn. Tewrel H. Beth. This position paper is presented
. below in rbté emety., I :
: - C 3T ! .
L Career education represents a response to a call for educational R
e reform. Thi's Eall has arisen from a, . variety of sources, each o
. ~ of which has volced ‘dissatisfdction with American education as
. Jrt currently exists. Such sources include students, parents,
£ - the bu§1ness~1ndustry-labor community out-of-school youth and
. TN agglts, minorities, the dlsadvantaged and the general public.
. While their specific concerns vary,’all seem to agree that
“. // Amerlcan education is in need of major reform at all levels. ‘o

r‘:{ s

Qareer~educat10n is properly viewed as one of several p0551ble

o s‘responses that could be given to_ this call. . .

ggpditions Calling‘for Educational Reform
! Rl g ; !
The prime criticisms of American educdation that career educatlon
. seeks to correct include the following: ‘
4 » b . L ’
" 1. Tga many persons leaving our educational system are
S - deficient in the basic academic skills required for

_adaptability in {oday's rapidly changing society.

3

—J

‘1“ oo 2. Too many students fail ‘to see meaningfull reldtionships
between what they are being asked to learn in school
and what they will do when they leave the educational
system. This is true of both of® those who remain to

, R graduate and those who drop out of the educational system.

’ +

-2

- 1\




ERIC

Aruitoxt provided by Eic:

3.

4,

-

5.

6.

8.

10.

2

i

-

American education, as currently structured, best meets

the educational needs of that minority of persons who

will someday become college graduates. It has not given
equal empha51s to meeting the educational needs of that s
vast majority of students who will never be college

graduates.
24

American education has not kept place with the rapjdity

of change in.the t-industrial occupatlonal soc1ety.

As a result, when ggrker qualifications aré compared‘

with job requir S, we f%Pd over-educated and under-

educated workers are presént in large numbers. *Botﬁ

the boredom of the over-educated worker "and the frustra-

_tion of the under-educated worker have contributed to

“the grow1ng presence ‘of worker alienation in the total

occupatlonal society. ‘ . ‘
: =

Too mady persons leave our educational system at both

the secondary and collegiate levels unequipped with the

vocational skills, the self-understanding and career

decision-making skills, or the work attitudes that are

essential for making a successful tran51t10n from school

to work. ’

w¥

r
.

The growing need for 4nd preseﬁce of women in the wérk
force has been adequately, reflected in neither the
educational not the career options typically pictured
for girls enrolled in our educational system.

« d -

The growing needs for continuing and recurrent education
on the part of adults are not beiﬁg adequately met by
our current systéms of public education.

Insuff1c1ent attentibén has been given to learnlng opp-
ortunltles outside of the structure of formal education
which exist and are increasingly needed by both youth
and adults in our society. ’ o

‘The general public, including parents and the business- °

industry-labor community, has not been given an adequate
role in fbrmulatlon of educational pollcy.

:‘ .
% . Nt

American,education, as currently structured, does not : ‘
adequately meet the needs of minerity, nor of economi-

- cally disadvantaged persons in our society.

11.

Post high school education has given insufficient emphasis
to educational programs at the sub-baccalaureate degree ,{V

level. o - ) oo .
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It is both important'and.propér that these criticisms be answered,

in part, through pointing to the significant accomplishments of

American education. Growth 1n both the quality and the quantity

of American education must be used gs a perspectlve for answering
, the critics. Such a perspectlve, of course, is not in itself

an answer. The answers given to such criticisms must take the

form of either refdtation of the criticisms themselves or con

ructive educatlonailchanges,de51gned to alleviate ‘those conditions

being criticized he prospects of refuting these criticisms,

te the satisfaction of thé general public, seem slight. Thus,

an action program.of educatdonal reform appears to be needed.

Career educatlon represents one such program.

Answering the Call for Educational Reform: The Rationale of
Career Education : . . .

v

Each of the 11 cr1t1c1sms cited above centers on relationships #
;- between educatiord and lifestyles of individuals. Any compre-
. .. he ve program of educational reform de51gned to answer such
criticisms must be based on some common element inhegent in ‘- 5"
- each of the criticisms. ‘Such a common element must be Qne ,
;Q . that can logically be expected to be related to the needs of . °?
’ “all persons involved in education, It must be related to the 3
- - societal goals for education as well as the individual per- .-
¢ sonal growth goala of learners. )
One such element that seems approprlate to con51der for use
- is the concept of work. For purposes of this rationale
~ "work" is defined as: . . , /
B "Work" is consding effort, other than that. involved
in activities whoSe primary purpose is either coping
or relaxatlon,,aimed at producing benefits for one~
self and/or for oneself and others, '
This definition, which includes both paid and unpaid work, -
Speaks to the societal survival need for productivity. . It .
also speaks to the personal need of all -imdividuals to find
meaning in their lives through their accomplishments. It
provides one p0531ble societal basis for supporting educa-
tion. Slmultaneously, it provides, one clearly recognizable
reason fQr engaging in educatign on the part Of both edu-
cators and students. It emphasi the goal of education,
as_preparation for work, in-ways at neither demean nor
detract from other worthy goal df education. It is a .con-
_ cept which, while obviously eﬁcompasslng economic man, goes
. beyond this to the broader aspects of productivity in one's
total lifestyle - including leisure time.

2

! Q ] . v} y ‘ : .‘ .
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, As suCHJ it serves as a universally common answer that can be
- ' given to'all who ask ,"Why should I learn?" The :fact that it .
’ ’ may represent, for any given individual, neither the only Lo
answer nor necessarily the most importanttanswer to this '

. questlon is irrelevant to this claim for commonality.

.

. Proposals for educational change made in response to any ’ |
- . . - criticism or combination of criticisms cited above can all be ) |
accorplished through use of the concept of work. It accomo-
dates the productivity goals of society in ways that-empha-
. size the humanizing goals of American Education. It is thls
] >quality that lends credence to career educatlon 4s a veh1cle
. . for educatlonal reforme—s

kd v

A Generic'Definition of” Career ‘Education ' . |

In a generic sense, the definition of "career education" must .
) obviously be derived from definitions assigned the wdrds
| ' "career" and "education." For purposes of seeking a generic
definition for career educatlon, these two words are defined
as follows- . SN . .

. ~Ca eer" is the totality of work ope does in his or her
' - lifetime, ‘

/ ., "Education" is defined as the totality of experiences y

‘,%¢ through which one iearns. . .
. <3 > . v

.

. as follows" ' . oo

'
' . *

"Career education" is the totality of experiences through
which one learns abkout and prepares to engage in work as .
¢ part of her or his way of living. ?
. 4 ' 2
~ "Caree;, as defined here, is a developmental concept beginning
. in the very early years and contlnulng well into the ret1rement Lo 4
- years *"Education," as de'fined here, obviously includes more .
) than the ' formal educational system. Thus, this generic defip-
ition of career education is purposely intended to be of a very
~ broad and encompassing nature. At the same time, it is 1ntended ¢

..? to be considerably less than all of life or one's reasons, for
' 11v1ng - g -~

Te .
oy . A

~

Basic Concept Assumptions of Career Education

. ,
e o ~

Lty Based on thes€ two deflnltlons, "Career éducation” is defined :

-16- :
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_ Based on the generic definition of career education and 1ts
ratlonale as cited above, the carBer education movement has
embraced a number of ba51c concept assumptlons, These assump-

" tions 1nclude

1. Since both one's career and one's education extené from
"the ‘pre-school through the retlrement years, career .
.education must also span almost the’’entire llfe‘cycle.

«
4

the concept'of productivity is central to the definition
of work and so to thetentire"concept of career education.

Since "work" 1ncludes unpald activities as well as paid
employment, career education's concerns, in addltlon

to its prime empha51s on paid employmgpt, extend to

the work of the student as a learner, to the growing
numbers of volunteer workers in our society, to the
work of the full- time homemaker, and to wék activities
in which one engages as part of leisure and/or recrea-
tional time. ‘ .

1’

The cosmopolltan nature of today's society demands that
career’ education embrace a multiplicity qf work values,
rather ‘than a single work ethic, as a means of helping
each 1nd1V1dual answer the question "Why should I work?"

v ¥

.Both one's career and one's education are best viewed
in a developmental, rather than in a fragmented, sense.

.

Qareer education is- for g1l persdﬁgt:f the young and
the.old; the mentally handicapped and the intellectually
Jgifted; the poor and the wealthy; males and females;

. students in elementary schools and in the graduate
colleges. .

The societal objectives of career education are to help
all individuals: a) want to work; b) acquire the skills
necessary for work in these times; and ¢) engage in woxk
that is satisfying to the 1nd1v1duaI and beneficial to
soclety. >

5 . : S .
The \individudlistic goals of career education are to
make work: a) possible, b) -meaningful, and c¢) satisfying
for each individual throughout his or her lifetime.

'P}otection of the individual"s freedom to choose and
assistance irn making and 1mplement1ng career decisions
are of central-c6ﬁcern to-career education,

A .
. The expertise required for implementing career education
- ",is to be found in many parts of society and is not limited
.. to those‘employed in formal education.

Aruitoxt provided by Eic:
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Taken as a whole, these ten concept assumpt}bns can be view asi
representing a philosophical base for.current-career education
efforts. Career education makes no pretense‘of picturing these
assumptions as anything more thar the simple beliefs that they
represent. Certainly, each is debatable and none are yet suff-
iciently accepted so as to be regarded as educational truisms.

Programmatic Assumptions of Career Education

Operationally, career education prograhs‘have been initiated
based on a combination of research evidence and pragmatic
observations. While subject to change and/or modification
based on further research efforts, the programmatic assumptions
listed below are intended to serve as examples of the truth as

.we presently knowit to be. Each is stated, insofar as possible,

in the form of a. testable hypothesis. . By doing so, it is hoped
tha% further yesearch Wlll be stimulated. .
1. If students can see clear relationships between what

chey are being asked to learn in school and the world

of work; they will be motivated to learn more in school.

2.: There exists no single learning strategy that can be
said to be best £or all students. Some students will
‘ learn best by reading out of books ‘for example, and
. others will learn best by combining reading with other .
kinds of learning activities. A comprehenSive educat-
ional program‘should provide a series of alternative
learning strategies and learning environments for students.

- -

3. Basic academic skills, a per#onally meaningful set of
work values, and good'gg;s:B;Eits represent adaptability
tools needed by alff persons who choose to work in today's
rapidly changing bupational socjety.
° 1 ¢
4. IncreaSingly, entry gnto today's occupational society
’ demands the possessron of a specific set of vocational
skills on the part of those who seek employment. Un-
skilled labor, is less and less in demand. '

-

5. Career development, a$ part of human development, begins
in, the pre-school years and continues into the retirement
years. 1Its matuﬂational patterns differ from individual
to individual. . . i
-~ L N 1
6. Work values, a part of one's personal value system, are #
developedﬁ to a significant; degree, during the elementary

school years and are modufiﬁble;during those years.
M‘; ‘o’ /' >
RS *
.

a
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+ 7. B8petific occupational choices represent only one of a
number' of kinds of choices involved in career development,
They can be expected to increase in realism as one moves
from childhood into' adulthood ‘and, to some degree, to -
be modifiable during most‘of one's adult years.

8. Oécupational decision making i% accomplished through
' the dynamic interaction of limiting and enhancing
factors both within the individual and in his present
and proposed environment. It is not, in any sense, some-
i thing that can be viewed as a 51mple matching of individ-
uals with jObS. s .
9. Occupational stereotyping currently acts to hinder full
freedom of occupational choice for both females and for
_minqQrity persons. These restrictions can be reduéed(
to some extent, through programmatic intervention
strategies begun in the early childhood yeags.

- “
. d

K >

.

10. <Parent socio-economic statls acts as a limitatjon on
occupational choices considered by children. This
limitation. can be reduced, to a-degre€, by program
inte;vention strategies begun in the early years.

1l. A positive relationship exists between educgiron
occupational ¢ompetence, but the optimum amount and T
kind of education required as preparatlon for work
varles greatly from occupation to occupatlon.

)

12. The same general strategies utilized in reducing worker
alienation in industry can be used to reduce worker
alienation among pupils and teachers in the classroom.

*13. wWhile some persons will find themselves able to meet
+ their human needs for accompllshment through work in
. " their place of pald employment, others will find it -
necessary to meet this need through work in which they
engage during their leisure time.
14. Career decision making skills, job hunting skills, and
job getting skills can be taught to and learned by al-
most all persons. Such skills, once learned, c¢an be
effectlvely used by individuals in enhancing their career
, development.

. « . - )

15. Excessive deprivation in any given aspect of human growth and
development can lead to retardation of careér ‘development.
Such‘deprivation will reQuire special variations in career

a ! -

-~
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development programs for persons suffering such de
ation. .

“

16. Aan effectlve means of helping. individuals discover
who they are in a self concept sense) and why they) are
“(in a personal awareness sense) is through helplng them
discover their accomplishments that can° come from the
work’ that they do. . ’ K
17. Parental attitudes tbward work and toward edtication hct
" as powerful %pfluences on the career developmentof’
their children. 'Such parental attitudes are modifiable
through programmatlc 1nferveptlon‘strateg1es. '

v

o

. . o T '
18. The processes of occupatlonal’dec151on making and occup-
ational preparation can be expected to be repeated'more )
< than once fqr most' adults in today's soc1ety.

’~C'
A

o

) 19, One's style of living is signifjicantly iﬁ?luenceé‘byﬁ
- . , occupations he or she éngages in at various times in ljfe.

20. Relationships. between eaucation and work can‘ he madé
more meaningful to students through infusion into
subject matter than if taught as a separate body &f
, ' knowledge. N . ’

. S

°21. Educatlon &nd work can 1ncrea51ngly be expected to be
1nterwoven at varlous"ﬁlmes in the 11ves of most in-
dividuals rather than occurring in a-single sequential

. pattern. . < : - oo

22. Decisions individuals make about the work that they do

- are considerably broader and more encompassing in nature . -
than are decisions made regarding the occupatlons in
which they are eleoyed

23. . Good work habits and positiveaattitudes toward work can
be effectively taught to most individuals:. Assimilation
of &uch knowledge is most effective if begun in the

3 ' early childhood years. :

¢

¢ 24. The basis on which work can become a personally meaningful
part of one's life will vary greatly from individual to
individual. No single approach can be expected to meet
« with universal syccess.

i
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Career Education Tasks: Initial Implementation

I

expected

25. conomlc return can almose lways .
. significant factor in debisions 'ndividuals .
‘make about occupatlons, it may not be a s\gnificaﬁt | &

tabout their

©f

This lkSt is 1nten ed to be 1llustrat1ve, ra‘her th comprehensive,'

in’ nature.‘ The prfme point being 1llustrate is ‘thak, in form=~

ulatlng action¢plans for career education, we are . not, even at

this point in time, forced to operate &ut of complete ignorance, .

While much, more research is obv1ously’ﬁeeded it seems safe _

to say that we know enough right now to justify the organi-

zation and implementation 9f comprehensive career, education
W\ . . .

programs. The call for edpcatlonal reform, to which careex o .

education seeks to respond, does not have to wait for further p 1lr

research before it can begin to be answered Further research

is badly needed, but we need not and should not wait until such

research is completed before undertaking the installation of

career education programs, A
- : g o N

A

To the greatest extent possible, initiatiod,cfrggmérehensive € -
career education programs should be undertaken utilizing exist-
‘ing personnel andsexisting physical facilities. The assumption
of new roles, on the parE of some staff members, can be accom- ‘
plished in most educational systems with no serious loss in . ’
total institutional productivity. While the emphasis and meth-
odology will vary considerably from one educational level to ~ 1
another (e. g., the emphasis on vocational education .will.be® '
minimal'at the elementary school level .and the emphasis on

the Home and Family component will be minimal ‘at the adult o
education lewel), the following kinds of tasks are essential e
for 1n1t1al implementation of a comprehensive .career education H
effort. ) N < . . q‘ .
A. All classroom teachers will: a ’ : ’} "
A Dev1se and/or locate methods and materlals desxgned
) < to help pupils undéxrstand and apprec1ate the ‘career =

1mp11cat10ns,of the subject matter belpg taught.

— -~
. x
¢

2. Utilize career-oriented methods and materials-in_ . S
° the instructional program, where appropriate,’ as ° =

. one means of educational motlvatlon. S i
“ N o 4
3. Help pupils acquire and utilize good work habits. .

. .
.
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pupll reLatlonshlps .
N
In addition’ to A above, some teachers Wlll be charged
with: PR ~. .
g ‘ K ~_ -
e ' N
1. Providing students with’ specific. vocatlonal comp—
etencies at a level that will enable students to ™
gain entry into the occupatlonal society.
- ~
2. Helplng students acquire Job—seeklng and job-getting
“. 1 skills. ’ s>
» r \.
LN b i :
3. Participating in the Job-placement '‘process.
?. Helping students acquire decision-making skills.
b i . [l '
:The'business—labor-industry‘community wilI:
. 1. "Provide’ observatlonal work experlence, and work~- .
study opportunltles for students and for those’
who educate students( teachers, counselors, and
school admlnlstrators) )
. . B R e D S
- & AN
2. Serve as career development resource personnel for
" teachers, counselors, and students. s,
3. Part1c1pate41n partrtlme and full—tlme job placement
programs. . ) o
4. Part1c1pate actlvely and p051t1vely in Erogramﬁﬁa 4
designed to lead to reductlon 1n worker‘alzenatlon
) Yl g \u .-
5. Participate in career education polic%-formulation. ‘

Counseling and guidance personnel Will;

1.

b
“n
3

-

Help pﬁbiifmdevelop, clarify, and assimilate
personally eanlngful sets of work’ values.

~ i

Iyxegrate, to the fullest extent possible, the
grammat;c assumptions of career education
ntp théir idstructional act1v1t1es and teacher-

\
+ ¥

N

v .

Help classroom teachers 1mplement career education

in the classfbom. T R .
;’ - ~ h ~.

Serve; usually w1th Sther educational personnel,
as liaison contacts between -the school and the.
business- 1ndustry\1qbor communi ty.

- N .

~ - ~ -

S ~ .

i
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Serii, usually with other educatlpnalagérsoﬁnei
in plementeng career educatlon COQC%P%S W1th1n
the home and family structure. ; /

,\ f: : . ‘1::
Help stpdents 1n the total. careex develOpment process,
1nclud1ng the maklng and 1mplementatlon of cafeér
decisiolis. [ "{ o
Participate in part—tlme ahd ﬁull tlme job place~
ment programs and i followup studies of former, .,
students. T -WA’

[
-
i -

E@ii\?he home and famlly members where pupils reside wzll

? oS-

1. Help puplls,acqulre and practlce-good woré/hablts.

’ T 3 v .«
Emphasize development of p051t1ve work values and
attitudes toward work. - )

~

Maximizif/éo'the fullest extenk p0551ble, career
development bptions and opportunltles for them- .
selves and for their children.: - e g

B - —

\\--.
ucatlonal admxnlstrators and school boards w1ll~

,.,-
_7, 3 i

mﬁha51ze.careerfeducatlon as a prlorlty goal.»

3 .
e -
o— I;-

dErov1de‘leadersh1p and direction to the career
educatlon progiam ‘/” : 3~ 7
Invglve ‘the* w1destf§0551ble community participation
) ~1n caxeer educatl:j/pollcy decision making.
. \“("// , /// /’.,)/ .
PrOV1de/th§;;1mev mdterlals, and nd finances required
for 1mpl)m ntlng{thetcafeer educatlon program.
Ve
Inltlate currroulum%ﬁév151on designed to integrate
academlc,'QEneral and«vocatlonal education ‘into .
an expanded set.bf,edubatlonal opportunities
available' o all studeﬁﬁs.
UnFll and unless all of the tasks spep}fled above are being carried
out, the initial 1mplementatlon of .a" Gomprehen51ve cateer educatlon«
program cannot be.said to have' taken'nlace. Whlle bits and .
‘pieces of career education are obv1ous‘xn many educatlonal systems
at’the present time, very few can be sa;d to‘have fully impleiiented
these 1n1thl tasks. Amerlcan educatlon cannot bé-sald to have

:
. : -~ . o .
s N : . .

1
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réébonded to the demands for educational reform by simply end-
orsing the career ;rucation concept. Only when action programs

have been initiate

can we truly say a response has been made.

'

Learner Outcomes For Career Educatlon

w

13
¥

,Like the career educatlon tasks outlined above, specific learner

outcomes “for carebr education will vary, in empRasis, ‘from one

educational level to another. For purposes of forming a broad
ba51s for evaluating the effectiveness of career education efforts,
a 1lst1ng of developmental outcome goals is essential. In this

sense,

dareer educatlon seeks to produgg school leavers (at

any” age and~\at any level) who are:

4

™,

1.

2.

3.

A

7.

8.

9.

N

: unltles' e

Competent in the basic academic skillévreguired for
adaptability in our rapidly changing society.

Equipped with good work habits.°

Capable of choosing and who have chosen a personally ¢

- meaningful .set of work values that lead them to possess

a de51re to work. . . '
N 1,. |, \
R 4

Equ;pped with career dec151on maklng SklllS, ]Ob hunt—
1ng,skllls, and job gettlng skills.

R .
AN Y
X SO

. 561—*Eqplpped ;th vocatldnal personal skills at a level

.tnat~w*&llallow them to~géin entry into and attain a
degree of 'success in the ‘occiuipational society.
Equlpped w1th career decisions that they have made
based on' the w1dest possible set of*data concernlng
themselves and their educatlonal—vocatlonal opport— oS-

\ 3 N ‘

Aware of means avallable to them for continuing and .

recurrent educatlon once they have left the formal )

system of schoolxng. , AR
v:‘ .

Successful in belng ‘Placed in ‘a paid occupation, in

further education,*or in a vocation that is consistent

with their current career education.

Successfdl in incofborating work values into their total

“personal value' structure in such a,way that they are

able to choose what, for them, is a desirable lifestyle.

-24- o , .
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It is important to note thHat these learner outcome goals are
intended to be applied to persons leaving the formal educational
system for the world of work. Théy are not intended to be
applicable whenever Ehe person leaves a particular school. For E
some persons, then, these goals become applicable when they leave
the secondary school. For others, it will be when they have

left post high school occupational education programs. For
still others, these goals need not be applied, in toto, until
they have left a college or university setting. Thus the
apﬁlicability of these learnerj outcome goals will vary from
individual to individual as well-as. from one level of ‘education
to another. This is consistent with the developmental nature,
and the basic assumption of individual differences, inherent

in the concept of career education. ‘

Basic Educational Changes Championed by Career Education

.

s
The actions of students, educational personnel, parents, aﬁd
embers of the business-industry-labor community, no matter how
ll-intentioned, cannot bring about educational reform so
ng as the basic policies of American education remain unchanged.
None of the basic educational policy changes advocated by
career education are either new or untested. vYet, none has as
yet become commor practice in a majority of educational systems
No one of these, changes can ‘or should come quickly. Each
will require considerable study, debate,'and public accep-
tance prior to its initiation. In spite of the obvious diff-
iculties and dangers inyolved the following basic educatignal
policy changes are each championed by the career education

movement: i

~
N

1. Substantial increases in the duantity, quality, and
variety of vocational education offerings at the second-. .
ary school level'and of oécupational‘education offerings
at the post-~secondary school level. s “
s 2. Ipcreases in the number’ and variety of ed?cational
course options available to students with/a de-emphasis
on the pxesence of clearly differentiated college
preparatdry; general education, and vocational education
curricula at the secondary school level. /

= <

-

3. The inst%llatioﬁ of performance evaluation, as an alter-
native to the strict time requirements imposed by the

\Qgéditional Carnegie unit, as a means of assessing/ and
" certifying. educational accomplishment.

=
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. 4. The installation of, systems for granting educational
- credit for learning that takes place outside the walls

. of the school. -
\ . . ~
5. Ihcreasing use of non-certificated personnel frdm the t .
business-industry-labor communlty as educational resource .
- pergons in' the educational system s total instructional
program.

-

6. The creation of an open entry-open exit educational .
system that allows students to combine schooling with !
work in ways that fit the1r~needs and educational

2

motivationk. , s .
° w~ \Q “" - ¢
7. Substantlal increases in programs of adult and -
recurrent' education as a responsibility of-the public “'
L school educational system. L. . S}
. v .q M .
3 8. Creation of the year-round.public school system that
provides multiple points durlng any &welve-month period
- in which students will leave the éducational system.
~ "o N
‘ 9. Major overhaul of teacher: education programs and graduate
: programs in education aimed at 1ncorporat1ng +the career
A ~ v, , education concepts, skills, and methodologies.
'3 ! ‘ - * te
. 10. sSubstantial increases in the career guidance, counsellng,
placement and followup functions as parts of American )
educhtion. . . ‘ T
11. Substantial increases in progrdm-and schedule flexibility ,
. that allow, classroom teachers, at all levels, greater
o . autonomy and freedom to choose educational strategies
- and devise methods and materials they determine to be

effective in increasing pupil achievement.

12. Increased utilization of educational technology for
gathering, processing and disseminating knowledge
required in the teaching-learning process.

. . : ¢ ES

7/ . . .
'13. 1Increases in participation in.educational policy making: "
on thé part of students, teachers, parents, and members | -
of the business-industry-labor community. ' .
|
\

> ** 1l4. Increases in paiticipation on the part of ¥ormal educat-
fon; in comprehensive community education and human serv1ce§

efforts. ,

. \
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There are three basic implications inherent in the kinds of
educational changes cited here which must be made very explicit.
wd M ) ‘

B First, we are saying that while initial implémentation of career
education programs will be relatively inexpensive, total educat-
ional ref is going to’ be expensive. ;N6:mattér how much current
educational budgets are re-atigned, there.is no way that this
total reform can be carried out with currenf sums now being ex-
‘pended for the public school and public higher education systems.

Second, we are saying that a substantial portion of the addit-
i6nal funds required could be found in current repedial and
alternative educational systems -that, supported with tax dollars,
now_exist outside the structure of our public school system and
" our system of public post-secondary education. Career education

-represents a movement dedicated. to avoiding the creation of a i}
dual system of public education in the United Stateés.” A single
comprehensive educational system will be both less expensive,

- in the long run, and mgre beneficial in meeting educational

\_ heeds of all persons - yogth and adults -- in this society.

Third, we are saying that the days of education®l isolationism
are past. 1t is time that our formal educational system join .
forces with all oth€r segments of the total society, including
both community service agenbies and the businéss—industryllabgr

» community in a comprehensive effort to meet the varied and
continuing needs for education.on the part of both youth and
adults. Rather than either plaining about or competing |
with other kinds of educationa opportunities, all must colla-
borate in providing appropriatd educational opportunities for
all citizens. 4

s
h

hl

Unless these kinds of long range educational reforms are made
a basic part of the career. education strategy, it is unlikely
that the kinds of .criticisms' that led to establishment of
career education will be effectively answered.

&

)

]

Concluding Remarks

. ‘. 5 .

As a response to a call for eéucational reform, career education
has operated as a paper priority Of AmeyiEan education for the
last. three years. During this period, it has-demonstrated its
‘acceptability, as a direction for change,’ to both educators and
‘to the general public. Its widespread application to all of
‘American’ education has not yet™®aken place. If sucéessful efforts
in this direction can now be made, the result should be complete
integration of career. education concepts into the total fabric

of all American education, When this has been accomplished, the
result should be apandonment af the term "career education" ang

. . . .o
* *
~ 2 B ' N
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. is time that this vehicle be used.

adoption of some other major direction for educagjonal change.

The call for educational reform, “to which career education

se to respond, is still strong and persistent across the

land. That call can no longer be ignored. Career education

stands ready to serve as a vehicle ffr answér%pg the call. It
Taw ‘
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THE STATE OF THE STATES, S

Twenty-five State leglslatures have approprlated funds
specifically earmarked for career educatlon. Forty-two
States and Territories have designated Career Education -
Coordinators, and many S#gtes' have funded additiona

staff specifically for career education. Five Stat

have enacted career education legislation, and at least
six otherspare actively pursuing this effort. As the table
below shows, career educagfion was a priority in many States
even before the Federal effort begén in 1971. In a very
real way, the future of ‘caredr ‘education depends on suche.
contimied and increased support at the State level. The

i state of the States will to a ver¥m51gn1f1cant degree
determine the health of the career education movement.

A Profile of Growth . o

. The earliest State-level efforts in career education
. " were primarily devoted to planning, including-tdk -
) forces, conferences, the preparation of position state-
ments, and the designation of sthff. As the table shows,
however, these efforts escalated sharply in 1972 as’
increased Federal involvement provided needed "seed"
money and moral support. Between 1971-1973, the number of
v . }

1 »

GROWI'H OF STAE-LEVEL SUPPORT FOR CAREER EDUCATION
£ s

N

. * \. !
Number of 2ctions Taken for First Time

Type of State ACEIVILY. . 1o-0s 19g9%° 1970* 1971 1972 1973 1974  Total

State Board Resolution - 2 , - 3 4 5 1 15
State Doc_uon Statement - 2 1 4 13 13 2, 35
Scate Plan , - 1 3 1 4 * 13 3 25
State Coordinator 2 3 2 .4 17 10 4 42
tate legislation - - - - 2 1 2 5

. State Budget t- 1 2 1 6 9 6 25

he}

* The torm "cnureor céucation” was first used in 1971,
AcLaons tukea prior to 1971 were precursors to the

” -~
carcer education movement, although chey were (and . .
0l ane) whotly cogr Latent with Bts baoic concepts.
hd
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‘States’ with formal position papers on career education in-

; creased almost 400 percent, and the number of States with

formal State plans for career education grew at nearly .the
same rate. The number of Career Edubgtion Coordinators nearly
quadrupled and the number of States putting their own funds
into career education increased at an even faster. pace. -
Cross-State efforts were facilitated in 1973 with the cre-
ation of a Career Education Task Force by the Council of

.~ Chief S%ate School Officers (CCSSO). The Task Force has '

held several meetings on career education, and in March 1974
the Career Education Project of the CCSSO sponsored a
meeting of all State Coordinators in Dallas, Texas. The
Career Education Project also conducts surveys and studies

' to meet State-lével needs for career education‘assistance.l

State Definitions of Career Education

Over thirty States have approved definitions of carter
education. Many other States have operational definitions |
which are not ‘yet 'official. In some cases, a State's
defihition is written in;Q law, in others it appears in

a position paper or State resolution. While there is con-
‘siderablé diversity in these definitions, because States
havelvarious needs 'and are moving at various rates, there .
is also considerable commonality. Almost all of these

States agree that: (1) career education has as its major
goal improving the relationship of education and work,
including the view that education is preparation for work;
(2) career education is for all persons of all ages; and

{3) career.education should permeate the educational process,
There is also considergble agreement about the belief that

career education, ip order to be successful, must involve -
the entire,community (not just the schools) in improving -
educat%pn. ’ . . a

Another way to gauge. the degree of agreement among States

on the meaning of career education is through an ahalysis

of their'reactions to a single definition. As indicated in
Chapter 2, there is widespread agreement’ among State Career
Education Coordinators on the generic, definition of career
~du~ation as presented in the.Office of Education policy paper.

1

! Most the data reported in thié chapter has been collécted‘

. thydugh the CCSSO, specifically with ‘the help of Dr. David

sser, Projec% Di(éctor of the Career Education Project.
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. Thefe is also wide agreement on the basic assumptlons whic¢h
. form the underlylngqphllosophlcal and programmatic rationale
'*xfbr caréer education.

_State Legislation and State Budgets for Career Education

Five States (Arizona, Florida, Iowd, Louisiana, Michigan)
- have enacted legislation specifital for career education,
and severdl other ‘States are planning\such leglslatlon
(e.g. Colorado, Nevada, Oregon, Wyominkg, etc.). Legislative
-mandates vary from those requiring broad 1mplementatlon
act1v1tiés (e.g. Louisiana) to those which are prlmarlly
. ‘directed at plannlng for future activities (e.g. Michigan).
¢ - O ‘e 3
Spec1f1c career educatlon leglslatlon does not in any way
appear to be_a prerequisite for vigorous State-level activity,
however. Many States are conducting extensive career 'education
programs under existing leglslatlon, such as in Maryland, '

New Jersey, and Ohio.
3

«

Similarly, while 'some State leglslatures have passed approp-
riations targeted on career education, many others have
_commltted funds under existing budget categories. Examples

in the foxmer category include Louisiana ($8 million for

. 1973-1974) and Arizona ($10 million over the past four years).
Examples in the latter category include Arkansas, California,
Maryland, New Jersey, Ohio, Oregon, Te%as, Utah aand most

. other States actively supporting career edycation. The funding
sources used,vary*w1dely and include Federal as well as State-
level sources. ’

v

.

~ Specific Activities in Support of -Career Education
State-initiated ac?iﬂltles in career education vary greatly,
from those heavily/focused oan planning (task forces, needs
< assessment, etc.) to those primarily programmatic (training,

project support, currlculum,development, etc.). The 1nd1v1dual.

State prgfiles which follow highlight the more significant

of these efforts within each' State. Brief mention of a few

of* these 1nd1qates the dynamic and innovative character of

-State support for career education. g
"o 0 ) . .

In- _terms.of plannlng, many States have conducted State-wide

needs assessments. An extensive effort conducted through the

Texas Education Agency is of particular interest. In a complex

process involving all segments 'of the community, 177 learner

’
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outcomes for career education have been identified. Over

the next four years these outcomes will be translated

into learner activities, teacher training designs, and
evaldation schema to assure that students meetr the desi'red
performance measures. - J,

Michigan and New Jersey have approachedsplanning by ' 5
establishing Iocal career education planning units (49
planning districts in Michigan and 21 county units in

New Jersey) . Maryland and other States have followed the
approach of requiring specific career education plans at

the school district level. .~

Many States, such as Arizgha, Missouri, and Ohio.have used
State funds to award grants for project development in

local education agencies. Some have also placed heavy
emphasis on the inservice training of teachers in career |
education (e.g. Louisiana, Indiana, New Jersey, etc.). {
Still others have established special services to meet

the néeds of a large number of school districts. Oregon

and Wisconsin, for example, have stablished innovative

career information systems. Wisconsin's even ipcludes a -
toll free telephone placement system. Arizona, Florida,

and New Jérsey have set up clearinghouses for career education
materials and Oregon, as well as other States, has engaged
in detailed follow-up studies to improve school program. .
planning. Many States have supported exPensive efforts_ to
produce resource guides, curriculum materials, and staff -
development materials. -

The profiles on the follow1ng pages offer more detailed
information, as collected directly from tate Career .
Education Coordinator. Undoubtedly, many néw developments
have taken place since these profiles wpfe put together.
Please write or call the appropriate goordinator for the
latest information on activities within a given State. For
1nformat10n on cross~State efforts, contact the Career
Educatlon Project of the Council of Chlef State School

Offlcers in Washlngton, D.C.
. e
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STATE DEFINITION: . ' . . \

Career education is a coxﬁpz"é’héﬁ\sive equcatib_nal appraach to
the preparation of the citizenry for living a® fulfilled human

o N B a

beings in a Predominantly, ;echmi,cql& specialized societS),.'

Career education should begin %h grad {/’é)ne or earliér and .

continue throughout the prodluctive® Tife of thesindividual.
- A M

The concept of d velopmental'careJer education dictates the
necessity for a - tofal educational program which is relevant
to the World of wdrk and is pr:)m to"provide for the
development of an|awareness of self and the, yworld of work®in
S, exploragory experiendes. for junior high,
students, and €or senhior hi studenth;” knowledges and skills
necessary to pursue further 3educa‘t§ion or t':o?e‘becou,geu employed. B

. PN <
Career education 1s not conceivecwiv;ﬁ replace or to be in "~
addition to any eduational programs ¥in ekistence today. It is
intended, howeve®, to make ed ‘gio’n‘al subjett matter more
meaningful and relevant to ap individual thigugh reconstructing
round a

and chumng concepts bfe’grvdevelOpﬁl’qﬂt theme.
. . LA
! y
!

¥
(X}
[N

@ b .
(Source: Alabama‘s Career" Edugation Position ,Statement)

K B

DEVELOPMENTAL ACTIVITIES: ,?;,2"“ Tt e ‘ k

* - Y

Position statemdnt developed in 1972. wq 5 -+ L7 S
4 ,

¢ 4 - - .~V
Interdivisional State Department cdmmittee egtablished to®
develop State Plan and to fund -LEAS and JIBEs ﬂo§r development
of career education programs. . T , e v, ) ¢
¢ 3 J . - .

“
) , N
b

a - : 2 5 .
Interdepartmental State Departmen’tfpei'songgl concgpt devel-

opment and’ training aétivities- tLaa ,
3 » - 7

. . T - X 4
Career education programs, developed in tﬂqii'ty:rf;ve LEAs in v

Appalachian Alabama involving 135.'651°3 students 5,@89‘:eachez:s‘,
‘and 410 administrators. These schoolﬂsystem.@%velgpeq 833 -~
career education teaching units. ° 9., . . ' -
v [ .
Career education’ instrtictional laboratory, conducted for 719 ¢ '
classroom teachers, counselors, princigals, aand, superintendent$,, !

/] o . . N )
Two conferences for ipstitutions of higher education involving
‘approximately 150 college faculty and administrators. N .
- ' -

Planning for a model career education program_at {:ﬁe University;
of Alabama at Birrmingham. This model will include plahs.for
caregz:j&velopmnt for college students, development of a career
education oriented undergraduate teacher education program, ‘and

plans for the development of a career education speciaiist program ..

‘ . ?

for certification.

Sponsored work conference for 3000 vocational teachers afd - '

guidance’ counselors in August 1973 on "Cayeer Guidance - an /
RN

Educational Responsi;'bility" utilizing EPDA Part F funds. "’e o,
»
1 3 - ~
'Developed programs for special needs groups such as disa'g- =
-vantaged and handicapped vocational education students.
3

1 [

. L
2
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« Contact: Mr. Jesse B. Wier

: . . oW .
Utilized Part C Vocational Education funds for a research
project 1nvq1v1ng ten.school systems to determine the most
effective procedures fbr 1mplementatlon of school-wide- .
junior high career explorathg_oxperlenges and for the place-~-:
ment and follow-up of all exiting students, K-14.

Developed three pro:ects utiliZing Part D Public Law 90-576
-fundg in Montgomery County, Mobile County, and Phenix City
Schéol Systems. A Part "C" Research and Development Project
during %Y 1973 segyed as the pilot effort for these projects.

Utilizéd ESEA, Title III funds to develop career education
exemplary projects in Arab City, Butler County, Baldwin
County, Marion City, and Russell County School Systems.

s -

PLACES TO LOOK AT:

ArAb City System

City Board of Education !
Drawer O '
"Arab, AlaBama 35016 ° ,
Contact: Ms. Marie P. Bailey ¢ _,~

g 4 %" %

! Sylacauga City System
Sylacauga High School

701 N. Broadway
Sylacauga, Alabama' 35150
_‘Contact: Mr. Dewitt Dodd

Shelby County- System
Chelsea High School
Chelsea, Alabama 35043

" Bessemer City System
,501 second Avenue
* 'Bessemex, Adlabama 35020 “
Contact: Mr. Ted Jones N
Pickens County System f
Pickens County Board of Education University of Alabama
P.O. Box 32 N . in Birmingham
Carrollton, Alabama 35447 Dean, School of Educatlon
University Station
Birmingham, Alabama 35294
Russellville City System t Contact: Dr. Fain Guthrie -
Russellville City Board of .
Education )
P.O. Box 880
Russellville, Alabama 35653 '
Contact: Dr. Robert W. Clemmons

PUBLICATIONS: . i '
Career Guidance Handbook, Division of Vocational Education
and Community Colleges, Alabama State Department of Education,
f Montgomery,- Alabama.

pe

Career Edu%ation in Alabama, The Art of the State, Division

t{ of Vocatipnal Education and Community Colleges, Alabama State
“"Department of Education, Montgomery, Alabama.

4

N A

STATE COORDINATOR .

. Dr. John E. Deloney
Director, Appalachian Career‘Educatiqn
Room 802 State Office Building
State Department of Education-
Montgomery, Alabama 36104 > .

Contact: Mr. Gerald Garrett
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STATE DEFINITION: @ , i
& ¢ - .
Currently belnq developed by Sﬁt’ewlde task force for career
+ education. . L . ’ !
. . SIImETN e
DEVELOPMENTAL ACTIVITIES: . L. o Lol
. v L . | ®
N Statewide task force to examine the act and statuis bf
caréer education on a Statewide basis : ®
. Y
13 M . »
s - v, A ,
—_ — L
. . A P
PLACES TO LOOK AT:. u/ S~ é
’ Anchorage Borough School District - %< ~
670 Fireweed Lane —.
. Anchorage, Alaska 99503 N
Corltact: Gene Davis , . . . '
& .
. . .. s, . .
PUBLICATIONS : 5 o N e v T
., v . ‘n - -
None available at the present time. t" o .
N * .
. a ¢ ! M +
r3 —"#; & % 4
" STATE COORDINATOR: r/ . L. .
- e
% Dr. Richard L. Spaziani , , = r
Dlr #5 ea:ee;:_ a&% Vocational Educatlon " . ’
Youch’F | ) . * . . e
Vuneau, Alaska 99811 \ :“* . ,
A\ . . ,
P . & - :
- - .
. v
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‘. STATE DEFINITION:

work.

ARIZONA

"Career Education combines the academic world with the world of
1f must be, available at all levels of education, from kinder-

garten through the university. A complete program of career education
includes awareness of the world of work, broad exploration of

occupations,. in-depth exploration of selected clusters, and career

preparation for all students. This calls for all basic education

subjects to incorporate career education as an act1v1ty throughout

the curriculum."”

(Based on legislation and approved by State Board of Education&

.
-

]

-

w

W

DEVELOPMENTAL ACTIVITIES:

\ ,

Extensive in-service training program for teachers.

P

seminates locally p

. .
ﬁkate Career Educatign Clearinghouse. Collects, categorizes,
di 3‘3

N

uced Career Education material.

: FPull-time State apprenticeship coordinator on -the staff.

More than 300 additional work education (co-op) programs funﬁéd.

Position statement (1973) and Stdte Plan (1972).

Legislatiop enacted (ARS 15~ 1199)

year (FY 1972).

N [

Career Education Matrik.-Guide for teachers to develop classroom )

$1.9'million approprlated.f;rst -,

|

goals and activities. Broken down according to 8 Career Education
elementsﬁand 4 developmental grade levels. 40,000 dlst.ﬁbuted

Statew1de.
»

RFP (Requeseéfor Proposal).

districts in preparing thefg"annual proposals. The RFP pulls all
the activities together and fac111tates the coordination of..the

entire effort.

- ] .

21 proﬁects are presently funded by the Department of Education

The remainlnq three are with the State's 3 un1ver51t1ee//

A ser1es of 30 TV programs were developed over a two-year period
“to bring Career Education to the geﬂeral publics Also, 12 lémm fllms

are available; based on the original 30 TV programs.

"

-TotaliState funds approﬁriated =
Funding for State for FY 75 is about $4.7 million.

year period).

Directors of the 2l funded proje
"Associated Dlrectors '0f Career Education." Bi-monthly meetings are,

held -

. to carry through with the implementation of Career Education. 18
of, thesesare schopl-based and vary tremendously .in size, from single
school district to multl-dlstrlct o county-wide and multi-county.

slightly over $10 million (4-

.

s have formed an organization,

Each project has an advisory-council.

.

This large docuﬁgnt‘Trevised-every year) ,
details the goals and objectiﬁg%~for the coming years and aids local

.

_ex




PLACES TO LOOK AT:

Career\EdugatIgn Clearinghouse
Department of Education .
1535 W. Jefferson -
. Phoenix, Arizona
Operation Guidance .
. Agua Fria Unign High School
530 E. Riley
Avondale, Arizona
Contact: Harold Porter ,

Apache/Navajo Career Ed. ‘Project
) P.O. Box 749 -
St. Johns, Arizona
' Contact: Mr. Earl P terson
(3 s
Career Bound .
f 3811 N. 44th Street
Phdoenix, Arizona
Contact: Dr. Thomas Kennedy

~
- +

Central Maricopa Careers Project
512 W. Van Buren
Phoenig, Arizona

‘ Contact: Dr. Ken Cole,

- Cochise County Career*\
° * Drawer Y

Bisbee, Arizona 85603

’ * Contact: Mr. David Hunter

. "Coconino County Career Progect
- P.O. Box 398
L Flagstaff, Arizona

~. Contact: Mr. Virgil Langley

-

Demonstratlon.ln Career Ed.
. ~ ' 500 W. Galveston
s Y/nandler, Arizona
e : Contact Mr. Marvin Seenan

Center for Career Development
161 E. 1lst Street

Mesa, Arizona 85201

Contact: Dr. James Zaharis

. Thatcher, Arizona 85552

 Contact: Mr. John Glur

Mohave County Career\Educatlon ¢
515 W. Beale Street . . T f o~
Kingman, Arizona 86401 N . [
Contact: Mr. N. T. Miller N I

\

>

Developmental Career Guidance Prdj. > . («:

6920 E. Broadway, Suite C A [
Tucson, Arizona. . ’
Contact: Dr. Norman Bloss | T .

Pinal County Career Awareness
Program . .
Central Arizona College @
Coolidge, Arlzona»
Contact: Mr. Robert Bef}er

Roosevelt Career Ed. ErOJect

6000 S. 7th Street \‘ ‘
Phoenix, Arizona 85040 : P
Contact: Dr. Norma Richardson B
Santa Cruz County Career Education !
402 Martinez

Nogales, Arizona 85621 .
antact: Dr. Jerry Booth |

7

St

Tri<County Career Ed. Project ”
EasternrArlzona College

cobntact: Hr. William Konopnicki”

f
Westside Area Career Occupations a
Project . .
6000 W. Olive B o
Glendale, Arizona 85301

Yavapai CountynCareer Education

122 N. Cortez, Rm 312 B '
Prescott, Arizona

Contact: Dr.- Macke Williams :

Yuma County Career Ed. Project
P.O, Box 5673

Y + Arizona 85364

Contact: Mr., Don Combrink

Career. Educatlon Matrix .

ERI

.
SAY

__,—J
areer Education: Leadership in Learning (32~-page multl-color
hure for general public’ consumption)
kﬁnual legiglative Report on Career Education (statistical summary
eerlEduqatlon activities throughout the 5tate)

reer Eduﬁa;ion In-Serv1ce Booklets (serles\bf S) -
eer Educatién. Fad or Fundmamental (speech)

§/n

.
B

o

s

‘\ -.i;,'» .-? . . o
& Ay e -

R \_: ' | < -
STAéE“(éOORDINATOR‘\ \, . 3

Ty Q A3 . Y 'r' ~ .

\ “~

Mr. %AQQ orr . ~{1 PR

1535 Jefferson \ . :

Phoeny Eﬁzona 850807
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. DEVELOPMENTAL ACTIY?IVT IES: T N

.

ARKANSAS

o

A
STATE DEFINITION: &
- .

CareefAEducation is essentially an instructional strategy aimed
at improving educational outcomes by relating teaching and learning
activities to the concept of career development. Career Education
extends the academic world to the world of work. In scope Career
Education encompasses educational experiences beginning with early
childhood and continuing throughout the individual's productive
lifea A complete program of Career Education includes awareness of
the world of work, broad oriéqtation to occupations (on profeﬁsional
and non-professional), indepth exploration of selected clusters,
career preparation and understanding of the economic system of which
jobs are a part and placement for all students. !

»
(This definition was off%cf%lly accepted and endorsed by the
Arkansas State Bdard of Education on Septenber 9, 1973.)

~State Plan developed in 1973.

!

State Coordinator named in 1973.

‘Budget in 1973; $60,000 of State funds. . . »

. EEY

JLegislation ~ career education is included within Department of
Education appropriation. No separate career education guidelines
are contained within the 1egjslat%on. jw

Department of Education Task Force‘on Career Education initiated

in 1973. :
" L)

Considerable effort is being made to coordinate various Career
Education programs within the divisions of the Department of
Education., The Statewide sSupervisor of Career Education 1s. attached
to the Office of Planning and Evaluation within the Office of.,the
Director of Education. ‘The Supervisor of Career Educatioh is chair-
man of the Task Force on Career Education made up of representatives -
of all of ,the divisions of the Department of Education. all existing
and new Federal, and State projects invdlving Career Education are
brought to the attention of the Task Force members in order to
facilitate a coordinated effort to implement a Statewide program
in Career Education. g ( -

The entire sdpervisory staff of the Department of Education
oarticipated in a two-day staff development workshop in May 1974.

[N
I .
- '

—p———

PLACES TO LOOK AT:*

-

Oak Grove Elgmentary School . , “Magholia Public Schools
North Littles Rock, Arkansas iﬁzls Magnolia, Arkansas 71753
Contact: Richard Freidl contact: Pansy Puckett

»

Russellville High SchodFry " 2%, . Mena Public Schools

Highway 7-T Bypass #ie ‘Ména, Arkansas 71953
Russellville, Arkdnsas 72801 « + Contact: Era Looney 'o/
. Contact: Loreta Bonner ) . r
- . e
» i
* 3
-38~ 4
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. Dardanelle Mfédié_School
4th & Cedar

Dardanelle, Arkansas 72834

Contact: BQ Bradshaw

"Monticello Public Schools
Monticello, Arkansas 71655

Lonoke Elehéntary School
501" Academy

Lonoke, Arkansas 72086
Contact: Peggy Dowdy

chools
s 71822

Ashdown Public\-s
Ashdown, Arkans

Contact: Fred Robinson , ﬂ‘ﬁ. Contact: Kippy Wilson
- . ,
) ¢ - [ 4 -
PUBLICATIONS: . .
e i e -

Career Education in Arkarisa#s: Arkansas State Board of Education,
September 1973 - A POSltlon Paper .

Career Awareness, A Curriculhm Guide' for the Elementary Schools

. Ny
A Digest - Resource Activities P

VA Sharing of Ideas, A Resource Guide for Elementa;y Teachers

< . ~ "'
STATE COORDINATOR: - -
Emil R. Mackey .ok : .
Supervisdr, ‘Career Educaxion 3
,Bducation Building .3° . .
Capitol Mall -1 A ™

Little Rock, Arkahsps 72201 ,

. -
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o ’ . T CALIFORNJA T

STATE DEFINITION: .

‘, . ) I‘ X . -
' “"Broadly deflned} cereer'educatlon is an egdcatlonal thrusq o~
. LY

. designed to: . k - H
. . @ > o . i
. ® *'Infuse .career development and prebaratlon concepts into :f7
2 . all dlscipllnes and educational experiences for all ;’I”:j
ledrners\at all levels .. T ’
’ - A ' ’/ :' ‘/ g
N Teatlia * Prov1de each student with .a 'coordinated educatlonal~‘: "
experlence consisting of career awareness, .career ’ -
exploration, career preparatlon, careex guldanoe and .
. . placement." -
r . (Source: Position Paper, 1974) , /,\ K ’
1] -
' . ' Y )
DEVELOPMENTAL ACPTIVITIES: *
. . Proficiency test for high school students; early high school exit
" .planned for .1975 operation. . 7
. - Y . .
S State grants for disadvantaged to attend postsecondary occupa-—. ’
¢ ) tional education institutions. - .
i N\ . . ®
- »
¥ ——state Board Resolution - 1971. - , ST ;
*¥ . . "Position statement - 1974., : .
State Plan - 1975, oL . <
: ‘ 2 ’ . '.I ‘ - .
v - Coordinator named - 1971. . )
. e ’ . -

State Level Operations Budget 1971-1775,
1 . ) N o
‘ Total.Departmental Planning - 1973.

"o

v Legislation planned. .

~

Santa Barbara, and Camino.

. ”

94 Needs Assessment studles in 1972-1973 (Contact: Jack Sappington,
Orange County Unifiefi- School District): ~0range County, Richmond,
R -~

bt . PLACES TO LOOK AT: -
! 3

¢ Ceres Unified School District

P.0. Box 307
O ~  Ceres, California 95307 ;
- Contact: Ramon' Faurlg, -
. ¢ c .
, Covina-Valley Unified SChool District
R : ‘ 519 East Badillo .o
' P.O. Box 269 ’ . :
d Covina, llfornla 91723 .

ontact{ Dr.- Ragene A. Farris

+Diego) County Offlce of Educat;on
61 Lindh Vista Road

an Dlego, California 92111

ntact: Dr. Glen Pierson

ERIC 5 o4

£

. - L

‘San Mateo County Office of

Education

333 Main Street

Redwood City, Cal. 94063
Contact: Rich Gemmett

L4

Los Angeles City USD
450 N. Grand Avenue
P.0O. Box 3307, Terminal Annex
Los Angeles, California 90051
Contact: Robert Sampieri

4
Orange Unified. School Dist.
307 North Glassell W
Orange, California 92666
Contact: Jack Sappington

. - ! “

. 04

Ay




Santa Rosa, California 95401 and
A Contact ;,/Ron Caselli Los Angeles County High Schools
. ) oL ) \ L North American Rockwell" Sgace . .
San Diego City USD ¢~ . bivision . -
. 4100 Normal Street Contact: North American Rockwell
- San Diego, California 92103 ! Space Division -~ ‘
Contact: Ron Detrick T } ' 1700 E. Imperial Hv'zy. .
- B El Segundo, Ca. 90245 N
~ e - : - - -
/ﬁ—‘v_.__““‘-D ' . . © N
. e S . H
: . PUBLICATIONS: ) ’ .
"Career Education in California;" California state Department . .
. * of Education .Career Educat:.on Task Force. " <~
. 2 : : ~ sy
. - . NN
STATE COORDINATOR: . 2 - .
v ":“~v_:" T- . -\ - =
Paul N. Peters ’ ‘ RN s Trim
State Department of Education . ST
- Career Education Task Force T~ -
- 721+ Capitol Mall . K ‘
Sacramento, California 95814 . ' )
;- _ P |
' < oot F
- . ~ . ~ - =

»
o San Diego County Schools Offic ’ ’
Pilot Carker Guidance Center

P.O.

6401 Linda Vista Road °

. San Diego,.’Caf‘ifo;:nia 92111 =°

oo Contac*: Dr. E4d Whitfield o

. ~ ]
Richmond Unified School Dist.

L 1108 Bissell Avenue

Camino Union School District
Box 481

Camino, California 95709 -
‘ﬂ *Contact: Wally Thomas

¢ - s

On‘tatj:o-Montclair Elementary,
School District
950 West D Street

.x\ A:_A

* Richmond, California 94802 , * P.0. Box 313
\ Contact: Earl Carr. Ontario, California 91761 . .
i . Contact: Prli Norman Steinaker * N
. Santa Barbara school pistrict .
- 720 santa Barbara St eet 7. 4 Mt. Diablo Unified Schdol Dist.- '

Santa Barbara, Californi# 93101
Contact: Clifﬁ Purcell

A , Contact: Mr. Milan Wight o ,
M rey Unified School D:.sg:-. . K . . o
N P.O% Box 1031 ™ La Mesa-Spring valley ", - et T
T Monterey, California 93940 Elementary School District ..
‘ Contact: Lloyd Swanson 4750 Date Avenue . ! . B
La Mesa, California 92041
San Jose Unified School Dist. Contact: Dr. Martin Gerstein . e

1605 Park Avénue
- - San Jose, California 95126
Contact: Loy Trowell P

,\
¥y

Sacramento City Unified

3 4501 sacramento Blvd. RS
Sacramento, California 95820
Conta'gt;:_ ;_rack Howard

Sonoma County. Offlce of EQ.
2555 Mendocina Avenue Rm 111E

1936 Carlotta Dfive - i ~ N
Concord, California 94519 ‘-

South San Francisco !
Unified School D:.stnct
398 B street

South San Francisco, Ca. 94080 ‘
Contact: Mr. Patrick Cannon - . o

Downey Unified School Dist.
Regiongl Occupation Program
P.0. Box 75 ?
Downey, Ca{.ifornia 90241

. -

-41-
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STATE DEFINITION: . :

3

~ A R
"Career education is a continuous leami!{process that will
assist all indivaiduals in d'ecision-makifg th¥ough integrated
school and community activities. These decisions will¥ke implemented
through the protess of career awareness, exploration, and prep- .
. aration. These decisions will be pertinent to the life Yoles of JJ
' . the family, citizenship, leisure time, as well as work."
(Source: state Plah for Career Education, May 1973. The *, .,
definition may be expanded as the original State Plan is-
being revised. There is also a need to clarif’y parts of | »

: \ the definition for legislative purposes.) ° %- ‘
& ¢ . - -
\ .
LY . ° © .
. . " BEVELOPMENTAL ACTIVITIES:- -
¥ State Board Resolution - 1973. , -
. J 4 -, 4
2y -7 Positjon Statement - 1972, :
i . - ' '
Y. e TI_ L State Plan - 1973. & ’ ,
s
Coordinator named - 1973% N
M &
Budget - 1974; *$25,000%
t * - y
® A . °
r’; Legislation planned. Legislative bill drafted and legislative ~
- “heetings.gre now being-held all over the State. - .
. :
. Needs assessment conducted in 1972-1973 inv#lving approximately
. o . ‘181 pergpns; various samplings in local distr%cts in compliance WA
I with Colorado‘Accountability Law of 1971. - id
- - "State of the Art" survey being conducted to determine how many .
. teachers need and have had inservice and are actually implementing s | .
” career®education adeivities. . ‘ » ¢
. oo Resource Guide and brocures have been developed. . .
. - M /
B k]
_C.: 1 ' T . . " . ? 1)
- / PLACES TO LOOK AT: , , P
..- "' P R R N o N -
Y Boulder Valley Pueblo Public Schools
! 4 Pueblo District §0 Pueblo, Colorado
- . Rock Ford, Colorado Contact: Kaye Hamn y
- Contact: Harrel Gufxd - 2
L - P?{:ject PICO {¥roject in Career -
. Northwestern J , :0pp ies): .
. * Haxton, Colorado - Monte Vista Public chols
‘ Contact: ‘Afl. Renzalman® Monte Vista, Colarado X
@ . o v Contact: Dick Richmond
. » Denver Junior League ’ ,
(EXPLO - Career Fair) Southwest Project K-12 . R
. ( Denver, Colorado " San Juan Area Jocational School
, Contact: Cgrl Chiko ., . Cortez, Colorado
-0 Contact: Bill Nelscon P "
“ . - .
‘ : . : -~ ,
! PUBLICATIONS: ) o o :
. . S
."State Plan for Carder Education," April 1973. e b
” ) . ’
4 - . . . . A
) ! STATE COORDINATOR: Jeanne Werschke . : .
‘s Colorado Department of Education - .
- R . State Office Building ‘ [ .
. Penver, Tolorado 80203 .
O \ )

ERIC . " Ay

. , -




B - CONNECTICUT

- . STATE DEFINITION: .

N a o oae. ~

"Career education is a broad sequefice of learning experiences
prov1ded through formal education and use of community resources.
It is a state of mind favoring a mode of inquiry-for examining,
- . preparing for, and coping with the working world. The focus
S is on planning; on the life process of career choices; on preparation
. appropriate’ to an individual's needs and values, interests and
aptitudes; and on the more genegal needs and values of a diverse
society. Inleldual career development encompasses a series of
decisions and progressive experiences throughout a lifetime."
\
4 (Source: "Career'Education: A Policy Statement," adopted
Ce—— by .the Connecticut state Board of Education in June 1973)

DEVELOPMENTAL ACTIVITIES: |

St zee
-

P P051t10n Statement - 1973.

State’ Plan (included *P vOcatlonalisducatlon State Plan) - 1972.
Q@ »
Co8rdinator named - 1972.

‘:r: b}

. . . ‘Budget - 1972; sState funding for FY 1974 of $285,000.

Legislation: Interdivisional Task Force position paper approved .
by state Board of Education in 1973. Occupational Training Act
: of 1973 includes a section on career education.

. Ad hoc Adv1sory Committee on Career and Vocationil Education
Five Career Education Resource and Service Centers established to
. serve geographlc regions; these are tied into teacher education
1nst1tut10ns, 'two professional staff members funded by the state
are in each Center.

PLACES TO LOOK AT:

- . 3 ©
95 of 169 communities in Connecticut now have structured [career

_education programs. some of these are:

. . *

N

. ; Norwalk Public Schoolg New Haven Public gthools s
. . 105 Main Street New Haven, Coj ticut
i) ‘ Nonwalk, Connecticut < Contact: Isadore Wexler

Contact: Forrest Parker
X ; Hartford Public schools
. " Meridan Public Schools Hartford, Connecticut ~—— 4

Meridan, Connecticut 06450 Contact: John LaConche ’ Ct
Contact: Thomas Skulski .
. . . " Bloomfield Public Schools °
Bridgefort Public Schools Bloomfield,, Connecticut N
. ~ Bridgefort, Connecticut 06604 Contact: Merle Harris . .

. A

) ° Contact: Jos:Bonitatibus

! K Danpury, Connecticut

. Southington Publjc Schools . :‘Contact: Alexander Boychuk

. Contact: Armapd Solimita . . -
%

- ” e
- . n - = - . N
. ) : PUBLICATIONS: *+ - .
N " - .
" .
" "Guidelines for the Initiation and Development of Career Orientation ;
- ° Programs” . . .

. . 1w
* "Guidelines Yor Career Development Activities at the High School Level"
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STATE COORDINATOR:

+ Dr. Saul H. Dulberg
Vocational Division
Connecticut State Department of Education
State Office Building . -
Box 2219
Hartford, Connecticut 06115
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STA’i‘E DEFINITION:

"Career-Education refers to the correlation of adademic ‘and
vocational subject offerings through appropriate learning oppor-
tunities and ac;xvxtles based on the development’ of performance
objectlves. Career’ lnterests and aspirations of students provxde
a relevant core around whigch the total learning dctivitiés are

s structured.” The formulation of performance based criteria
emphasxzes the importance of diagnosis of.student abilities,
dlylduallzatlon of instruction, ‘continuous progress, and
ucceéss-oriented .learning. Career Education further requires
. full cooperatlon between the school and communlﬁy to assure ! N
that all available resburces are utilized in the development: . )
of a viable learning laboratory. The successful placement and N
follow—up off students provides a career bridge between the
.classroom and the occupational world."

'y A

-]
o DEVELOPMENTAL ACTIVITIES: h -
» P

. .y, ¢
- R State Board Resolution - 19g9. N ’

o

)
Position Statement - 19697

} Coordinator named - 1971 €f”’

- ’

Funding of LEA projects to foster cdreer education concepts. ’ .

' Delaware A&vxsory Council on Career Educatlon (Contact Dr.
_ George McGorman) . . - . s
4 » ~ .
Resource Guide and Brochures developed. .

- ' state funds: $2,400,000.

A I'e ™ - ~
v " PLACES TO LCOK AT: . ' *

[N ) .
*2  Newark school District . ’
) 83 East Main Street, RS C . . .
o, Newark, Deflaware 19711 “ . s .
. . Contdct: Br. R. Hichael Simmons . ) ) .
. I * - » Y N . e . o . Ny -
¥ e 0. Yoo, \ - -
E: Wilmington Public Schoolg ' . = N
5 g wilmington Delaware s A
\‘ﬁ, .Contact: LeRoy Chrlskophe -
LN ;f‘ § \c ta ) - .
R New c%stle - Gunning Bedford Schoql DlStrlCt
Jses - New “Cistle, Delawaf® 19702 .
: “. Contact: Monroe Gerhart ~

-0 ~ -
L 'R .

o
. 7”«‘ . o :

PUBLICATIONS: ’ . ’
e oA -
° None available at the present time. = -~
[ " . )

. . ~

.o STATE, COORDINATOR: . - -

h . v ¢ “

P
Mr, Randall L. Broyles - M
Department of Public Instruction ' .
- «+ Townsend Buz,ldlng N ' '
Dover, Delaware 19901 ° ' ‘
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DISTRICT OF COLUMBIA

[

STATE DEFINITION:

No official definition at the pregent time.

DEVELOPMENTAL ACTIVITIES: - . 4

Vocational Education State Plan includes cafeer education as
a component in the K-12 curriculum.

PLACES TO LOOK'AT{ .

Careé¢r Education Exemplary Project
Carver School

Washington, D.C.

Contact: Bessie Etheridge >

. .

PUBLICATIONS:

None available i:’;ye present time.

STATE COORDINATOR:

Dr. John Posey
Career Development Progr
Public Schools of the PAstrict of Columbia

12th Street, N.W /£ Suite 1001 i
Wa¥hington, D.C.,20 4)/‘//r‘ <
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Career education in Florida is wviewed as ‘an effort to asggié‘ x

that educational curricula prepare students for productlvp«éétiyity.
Career education is for all economic,-social, wethnic, aanabiliCy —
groups. It is for all learners at every stage of educational
development. The career education concept 1s learner-centered. L.
It seeks to achieve the goals of justice and equality of opportunity
in education. . .
The aim of career education is to prepare individuals to become
personally fulfilled, economically self-sufficient, and responsive
to their obligations as catizens. Career education is inclusive
from kindergarten through'university and adult continuing edu-
cation. Career education éncompasses and infuses both academic
education and vocational education, integrating the flea¥ning and
the doing. Career education provides job entry skills to all
learnegk%pfior té or upon‘le?v1ng the education system. It provides
awaregess of all ogcupations and professions. It also provides
preparation for thoge -occupations requiring minimal knpwledge
and skills, and those“professions requiring very high leveis of '
L J . speciralized competence, *
* "® career education 1s essentially an..instructional strategy, designed
. to improve educational gutcomes by relating teaching and learning
activities to the concept of careé development. ’ ' y
. - ~—
Career educatien functions through the total efforts. of public v
education, tht home; and the community. It is aimed at helping “
511 "individdals become familiar with the values of a productive
society’ integrate these values in individual 1jfe styles. As a .
result, a productive career should become possible, meaningful, and
satisfying for each individual,.......Career education also recog-
nlzes‘khat thete are some significant aspects of every man's life ~ °
outside his role as an economic man...Therefore, choices involving
. " personal 1ife styles, personal values, and leisyre time preferences
. are an essential part of one's career developﬁent.

~

P N (Source: Based on an officiFl position paper on caresr education
m Florida) i .
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) o °

. DEVELOPMENTAL ACTIVITIES: - -
.. » - . '
1969 -'In depth study of Vocational Education made by State
. . Legislatur® including world of\work and career guidance.
‘ . > . N
. v ‘\ : P - R . ~ -
) 1970 - Legislated componén;s of a Comprehensive Vacational
Education Program for Caredr DéVelopment, including a redefinition
. e, + of Vocational Education to includeé. the orientation to\ the world
of work at the Elementary Level and occupational explbration at
the’ Junior High Level. .

1971 -~ Established four éxempla{y‘aiieer Development Programs

(Chg counties of: Dade, Duval, Escambia, and Hillsborough). ‘. .
1971-1973. - Edtablished five £il¢&;"Career Education Projects (the »
o counties of: Orange, Pinellag;#8r¢yard, Broward, ¥eoh). ! N
. N ,‘." , - °
p - . 1972 - Career Education Task Force established.
[ L2 e . - [

1973 -'May: first tralﬁi;g sessign for designatedsstaff career
education cohsultants conducted;
November: first Statewide Workshop for Distrigt Directors of
Career Education (Theme: Manayement of District Career Education Efforts).

v ‘ L. X . . .
i 3 1973 - Official Position pabef on Career Education. - L2

.................. )
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>l
State Leglslature allocated $4,500, 000 for Careef
Education. 2z

1

Career Education designated a priority by the Commissioner.
Each of the 67 school districts is:chayged with planning an8
implementing and evaluating career education.

Career Education.

Career Edcuation designated a
ioner.

3

career educat:.on.g . <

»

.

1974 - $5,000,000 &llocated by the State Legislature for

priority by thé Commiss-

o

HB 3692 -- leglsia;ive*provisioﬂ for the funding of

- A career education coordinator appointed in each of the
four divisions of the Department of Education. s
' : " Second and Third State-wide workshop for the District : .
Directors of Career Education.
. i’
‘ PLACES TO LOOK AT: '
s [ . Com,
School Board of -Pinellas County Alachua County Career - «
Office of Career Education Education Project . - A
City Center of Learning Gainesville, Florida 32601 %ﬁ
3230 Ninth Avenue South Contact: ‘Leonard Jackson -
.St. Petersburg, -Florida 33711 \
Contact: Mrs., Myrtle Hunt Palm Beach County Career , 1
. : ' . Education Program
School Board of Orange County West Palm Beach, Flérida 33406
Orange County Career Development .Contact: Lawrence Liss
Progran 4 ‘ - -
. 410 wWoods Avenue Leon County Career Education U
Orlando, Florida 32805. Tallahassee, Florida 32303
Contact: Mr. Robert Megow Contact: James Talley \
. , . H b
Dade County Public Schools ' Ly .
Miami, Florida 33132 o F ) VL
Contaif: Dr. Ernest Upthegrove | N " s
- < L .
. R S,
. Broward County Career Ed. Program .
Ft. Lauderdale, Florida 33112 -~ . )
Contdct: James Smith . . ! ‘
[ e
R ’ ‘A)| ® s -e . 4- o 4
| J
= < .
’ ] ° !:, a N ° 3
PUBLICATIONS: .~ . \ _ -t |
v w o ¢ )
. A Valuing Approach to Career Education ?déyeloped within Florida
' - and now available from Educational Achievement Corporation, Waco
Texas) ' o . LAY
. - . > *
A Upda'te (career education magazine of State activities in cdreer R - I's
. I educatlon, contact® Mary Ann_Kidd, 314 Johnston ,Building, 415 ’
N. Monroe, Tallahassee, Florlda) - ' .
, ) PROCESS iCareer Edqtation~ An Introduction, Romeo Massey, Carget - .
N . Educdtion Curriculum Laboratory, Fl18rida State Un1versxty, Tallahassee, .
- { Florida,, ¥ < .
§ ¥ : c,
. AY
C Y § 4 - 4 . ‘ i
‘ - -3TATE COORDINATOR A -, ’ = o ’
—_— . N . .
P .
7 Dr. Margaret E. Ferquerog, Coordlnator . ,
o '] Department of“Educgtion ~ - . .
vision of Vocagignal, Technical and Adult Education . .
Room 217 Knott Building o . » * ’
N \j‘ ° e Tallahassee, Florida ' 2
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STATE DEFINITION: . po———— - s
T -8 -
! "Ca‘teer educationAs an organized comprehenslve edﬁcatlonal Bl ’
* instructional progfam deSigned to fac111tate the career = co - A
" L" - e
development of students., . . P - -
v i e L
. — e -
. o
DEVELOPMENTAL ACTIVITIES: . :
L S ~ .
0 Position Statement -, 1972. AL
Ly
State Plan - 1969. / ‘- . R
] s .
. J ¢
Coordinator named - 1969. . o -
. . . 3 i . L e . ! .
Budget - 1969. . . o N
; .- ~ -
State ‘and Reglonal conference for SEA pei‘sonnel regardmg I : p -
curriculum and staff development. ', .' R . . ‘
L ¥ . ‘:-‘\, ¢ ' 1.
Resource Guide for career educatiop, . o
s : - ) , o
Brochures on career eg)ucatlon‘. ’ . . B
Films on career education.* R - L A
\\ b \ . ) -
\ % = RS - N
» ' N '* [ § ° - ¢
PLACES TO LOOK AT: M 4 .
' L] e et Y
<o ?t . Pelfair chools — ’/:_/"/' Lt
Mariétta Georgia McRae, Georgl 31055 - -,
R Contact Joel Smith l . Contact.- h Cook . ' : -
' *
N . .
DeKalb County eSchools leerty Coupty B . . 4
Decatur, Georgia 30030 Hinesville, Georgia
Contact: James Clark L Contact: Ray Bouchllllbn e St .
- . . Y -t
¢€larke County Board of Ed. . Clayton County Schools * | T L o,
\ Athens, Georgia 306Q2 Ty, Jonesboro, Georgia 30236  CyewngtV gt ,
<+ Contact: Jerry Purser Contact: J.H. Broughton
.- N ~ \ T . * . . % '.'
';r . - N
Crlsp ‘County D w ) . "em -7 e R
Cordelle, Georgia * - . . = ' AT .
Contact: Harvey Kitchens . 1,0, P -7 e )
Tom ‘Wommack ‘e ) .
P vt - “ . . Y
» N H Vs . 1
. ., . . . B ) ) »" s . .
PUBLICATIONS: ™ N — : .
§ ———— i e, . ,
A o we ¢ N
Career education curriculum materials available. ' L s .
S . : . ‘ - ‘-
Career education film (30 minutes, 16mm, color); Contft: paul Scott .
a~ ‘ * ’ ’ ¢ > I
.. -
¢+
- - — y * [
N i _ N p Fi i T .
STATE COORDINATOR: ’ ~ { \
Gene Bottoms » ’ ’ — ‘; ) ‘
Depah’tment of Educatlon, Office of Instructlonal rvices . — :
Room 312 State Office Building v. Rk .
Atlanta, Georgia 30034 . { . '
- . m’ ~~1’“ . < N
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A . A ,
[ "Career development is seen as the continuing growth of an
. individual toward complete self and career fulfillment, achieved
~,through a sequence of interactions and decisions in the school,
home, commupity, and work/leisure environmeits ."queer development 4

-« 1is the process of growth and development of the individual into
the full realization of his potential as a person with self
and career identity. The individual becomes a fully functioping'
person through achievement of four goals:

* achieving self-realization through the developmént of.
self-understanding, personal values, goal-setting and
decision-making capabilities, and an appreciation for .
individual' differences

* being able.to establish and maintain healthy social ' sl
relationships at home, on the job, i'n the family, in /
‘ the community : .

v
.

&

* being able to carry out civic responsibilities at
work and in the community , .

bl
* becoming economicall'ir effictent, as producer and consumer . 7.

of goods and services." f

[ »
{Source: A Conceptual Framework for a Career Development Con~-
, tinuum K~14 for Hawaii's Schools, Department of Education, i

ey Decenys 1973) -
» . - - 3 .

'

> i - i i

¥,
\DEVELOPMENTAL ACTIVITIES: ’ )
- State Plan in the form of an official publicatiqn: A Conceptual
Framework for a Career Development Continuum; K-14 for Hawaid's
Schools, 1973 (also .serves as a Position Statement accepted%g_)y the .
State Board of Educatjon) . -

N,

R . > S
’ Legislation:. No acts have been enacted but several resolutions . ' 4

were °passed by the State Senate and House on Career Education during
the 1974 session. °

Budget: $100,000 was included in a supplementary budget’ for Fiscal

- Year 1975 for in-servite educatiom for career education. Neg}ly half : ,

a million dollars was appropriated for Fiscal Year 1971 to ‘SScpand '
vocational education at the secondary leve‘l. . - N

Advisory Council for Career Development Continuum - 1971,
Pre-service and inservice education: Implemented as of Fiscal .
Year 1972; to be increased in size and scope in Fiscal Year 1975 N
\ by the Department of Education as well as the University of Hawaii.
e The goal is to reach all 9000 certified personnal of the Depgrtment

“™of Education in the next three years.
: a - . ; a : ; Do 4o
Curriculum Guide Development: Initiated ‘in 1971;, officially . ) ) -4
printed in 1974 for general: distribution for four levels: K-3; . PR

4~6; 7-9; and 10~12. o - . P

Conceptual model and guidelines: Initiated in 1971; accepted

) Ll
. in 1973. . = ..
» ” ) ¢ ' v g
< . . . . Pt
' . 1 >, . co el 0 J\[ .
" . . - . i LW
~-50~ 171
<. - . .
e <
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Brochures: (1) printed far schd

(2) another version printed for lay p
brochure to be developed and printed during, 1974. T~ y
<.

vel onnel in 1973; < .

3ic.ink1974; a st}dént' ’

1 4

Films: Agriculture Related Occupations in 1974, Bulldlng . Y
Construction Occupations and Health Occupations to be ready/}n 1975; .
Office, Dlstnbutlve Food Services, Mecham.calé,&lectncity/l-:lectron- .
ics, Technical Graphics and Personal/Publlc Serv1ce Occupations ‘

projected to be developed by 1976.

ETV Serles' "Bread and éutterflles" tg” be used in Fiscal Year

1975 statewide for grades 4- 6.
Major Conferences:
Associatl

e - b
-

S,

»
4 o Y

(1) Hawaii Prdctical Arts and Vocational
State Conference for/1974 on Career Development;

(2) superintendent's State Curriculum Conference, 1974, included
“Implementation of Career Development Continuum; (3) Governor s

Conference, November 1974
[4

Inventory of Exemplax§ Programs:

Every school will be contacted 5

in Fiscal Year 1975 to enable the State Caordinator to prepare an
inventory of all “career Development Projects, Programs, and '

Act1v1t1es

s

-/

>

PLACES TO LQOK AT:

]
Awareness and Exploration

ALanakila Math Project
University of Hawaii
1776 University Avenue
Honolulu, Hawaii 96822
Contact: Irving King

' FAST Science Program
University of Hawaii
1776 University Avenue -
Honolulu, Hawaii 9682
~Contact: Dr. Frapk Pottenger

Junior High School Math Project
University of Hawailii

1776 University Avenue
Honolulu, Hawaii 96822

Contact: Dr. Nancy whitman

Career Development, Vocational
Guidance Course

Jarrett Inter. .School

1903 Palolo Avgnue

Honolulu, Hawaii- 96816
Contact: Richard Matsuwaka

‘ qgnolulu, Hawaii 96816 - RN

Exploration and Preparation

Career Guidance, Resource/ N
“Learning.Center \ .
Kaimuki High School

2705 Kaimuki Avenue o

Contact: Hefbert Imanaka ,

Pre-Industrial Preparation Program,

Vocational-Technical Education “t

Konawdena High!bchool N

P.O. Box 698 . :

Kaelakekua, Hawaii 96750 o !

Contact: Ichiro Shikada @ )
. ~ ] .

Occupational Skills Program ,

Vocational-Technical Education ~7

Kailua High School

451 Ulumanu Drive’

Kailua, Hawaii 96734

Contact: Jack Wilkerson

Ontroduction to Vocations Program

Vocational-Teéhnical Educatlon

Kaimuki High School

2705 Kaimuki Avenue . .

" ' Honolulu, Hawaii 96816

Contact: Herbert Imanaka .

3

PUBLICATIONS: D~

.

A Conceptual Framework for a Career Develqgment Continuum K-14 for

Hawaii's Schools

th?}i Career Development Continuum ggrricufum Guide K=-3

" -515a




« Hawaii Career Development Continuum Curriculum Guide 4-6
N3 - ¥

/ }

Hawaii fareer Development Continuum Curriculum Guide 7-9

i v

! Hawaii Career Development Continuum Curriculum Guide 10-12 ; T 'f N
- 'G‘uidance Curriculum Guide -~ Career Development Grade 9 , f ,
a ! '
! .
/ |
4 STATE_COORDINATOR: : $ [ \
A - . o x .
) Mrs. Emiko I. Kudo, Administrator  Mr. Wah Jim Lee, Administrator ,
' e Vocational-Technical Education Student Affairs Section ’ . ! ‘
- Department of Education < partment of Education TR 7 |
P.O. Box 2360 - R.0. Box 2360 - b
Honolulu, Hawaii 96804 nolulu, 'Hawaii 96804 : ‘
L] 4
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IDAHO "

STATE DEFINITION:

Career Education is a paxt of the comprehensive education
program combining the academic world and the world of work.
It must be a part of the education program at all levels
from kxndergarten through the university and on throudgh life.
A,qomplete program of Career Education includes awareness of R
the world of work, exploration of occupations, ‘and career
preparation for all students. To accomplish this the basic
educational subjects should incorporate career education as
a major activity throughout the cusigaiculum.

(source: Based on state Board Policy and adopted in

February 1973) /

DEVELOPMENTAL ACTIVITIES: .

sive educational program for the Sta
1973.

-,

of Idaho in Rebruary

bl
e present time, 1t 1s
a plan. This effort

While Idaho has no State Plan at
engaged in an effort to develop su
started in the summer of 1974.

" several school districts have taken the imitiative of .
establishing career education within their districts. Some
have done-go with local funds, others through Vocatjshnal
Education and Title ITII ESEA funds.

P1lot prograp-for dennnstfating occupational énd career
awareness,has begqun in the Nampa, Idaho School District. »

PLACES. TO LOOK AT: *

Canyon-Owyhee School Service
Route 8, Box 207

Caldwell, 1daho

Contact: Floyd Merrill

Snake River School District
* Route No. 2, Box 249-A
fBlackfoot, Idaho «

Contact: Bert Nixon

v

Boise School District Fremont County School District

1207 Fort Street 147 H. 2rd Street (-
Borse, Idaho thohy, Idaho
Contact: George Xing Contact: Robert Charlton

Nampa High School

203 Liake Lowell Avenue

Nampa, Idaho ;
Contact: bale Thornmsberry .

- Potlatch school District
Potlatch, Iidaho
Contacts Gerald Stutz

’

PUBLICATIONS: ’ Y

“Guidelings for Integrating Career Education rnto a Compre-
hensive Educational Program for the State of ,Idaho"

-3

STATE COORDINATOR: A.D. Luke ’ *

;Program Administrator, Instructional Improvement
State Department of Education

Len B. Jordan Building !

Boise, Idaho 83720

, -
: sm

<J




ILLINOIS . )

.

\  STATEIDEFINITION: . . ’
N C‘ | .
' "Career education-is the term denoting the 'total effort by
educational agencies and communities in'presenting organized
a‘:areer-onent:ed activities and experiences to all persons from )-
nursery school througfx adulthood, and orients thie entire education
2 plan 1into one, unified, career-based system." ot
L - - )
(Source: this definition has been developed by one agency
. section. In an effort to present 2 unified ‘thrust to the
career education movement in Illinois, a.new definition
is being developed wit%a}l OSPI agencies involved. This QRN
N . definition will be for coming in the next few months.) %
.- . N

) DEVELOPMENTAL ACTIVITIES: . - |
* . P
Career education projects have been funded through various ' {
agencies’ such as Pupil Personnel Services, Department of -~
Vocational and Technical Education, and, Special Education. e - ! ¥
main emphasis for the 1974-1975 year 1s one of um.@‘xcatlon of '
the Statewide career education effort. . . -

The following are activities 1§ progress this year:

3 . - .
%, * Career Education Specialist named: carol Reisinger
)

o

. i . * State Career Education A‘Zivxsory Committee named

> - - el

- * State definition developed

-~
c - * State Position Paper - o - 0 :

~ s

v

* 3 ;
. . . Policy Statement _ . . .
~  * State Iablementation Guidelines -
. . - &
-y ‘ * State Curriculum Guidelines
Y ~
* State Plan for funding N D .
* -
» There have been three career education assessments ongoing
. in the state. The Department of Vocagional and Téchnical T
Education in conjunction with Tadlock Associates of Palo Alto, . )
- California, 111 be completing a Stafe-wide carder education - * .
- assessment in the State of Illinois. Dr. Thomas Springer of the ) C
Division of Planning and Development is comppling a Statewrde , .
» -Assessment. Dr. Michael Bakalis, in his %ational Educa.t’iorfleek -
~ - survey, hag tallied. some seven thousand responses to quest_iops )
— . concerning caxeer education in the State of Illinois. -
1] e - -
. P - . -
ry * — s i
PLACES TO LOQX AT: , ' o - - .
R Title III, E£SEA”Funded - Programs.on a local Level . : )

*d

> *
Meridian Commumity Unit District. LeRoy High School
. No, 101 ' - " 505 East Center Street_ {

415 North Blanche - LeRoy, Illinois 61752 3

Mgunds, Illinois 52964 " Contact: Barbara Core -
Contact: Mr. fobert Komorech R )
- ) . PR s Waukegan Schools .
Arbor Park School Dreerict 14 Administration Center .
6141 Kigberly Drive ° ' 1020 Glen Reck Avenue .. ]
- Fy ¢ Tinley Park, Illinois 60477 ©, Waukegan, Illinois 60085 ° . v ~
- v Contact: Mt.. James Jone§ Contact: Dr. Frank Kapra B -
. . . ’ . . ‘
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" Urbana, Illinois’61801

W

Quincy Public School’ )
District 172

1444 Main Street

Quiricy, Illjinois 62301

Contact: Dr. Joe B. Bocke .
Bellevxlle Communlty SChOOl
District 118

105 West "X! Street

Belleville, Tllinois 62221
Contact: My. Norman:Rawson

Cairo School District 1
2403 Walnut

Cairo, 'Illinois 62914
Contact: Mr. Duane Webb

L .
_Edinburg Community Unit

District 4
Martin and Campbell

‘Edinburg, Illinois 62531

Contact: Ms. Mary Reed
Washington School c .
1010 N. Broadway

" Contact: Dr. Edward Cieniawski

Mr. LeRgy Williams

1000 Primm Road

Lincoly, Illinois 62656

Ms. Louise Giesecke

1020 South Spring Street

Springfield, Illinois
(project for- exceptional
children)

Hillsboro Schoo s
Agsistant Superlntquent
Administration Center

522 East Tremont
Hillsboro, Illinois 62049
Cogtact: Mr. Dale Stretch

Niles Elementary Schools
Administration Center
6935 Touhy Avenue

Niles, Illinqis 60648

Thornton Public School
Administration Center , -
200 Wolcott Street
Thornton, Illinois 60476
Contact: Sandra Bode

\ {

L -

. -4

oo m——

PUBLICATIONS: -

4

“(None lzetggfby—state at this tIﬁK¥
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Ms Xfarol Re.félnger
Career Educat}on Spec1alist
316 south street .

SPrlngfleld Illln015162706
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STATE DEFINITION: ’ g

1. Career education is a comprehensive’ educational program
. focused on careers, which enhances rather than supplants public
“school educational programs. o M
- N 4 -
\ R 2. Career educatnon is not sYnonymous with vocational
' education, buf vocational education is an integral part of -
s career educatlon.
o . t .A;
?.vCaréér education utilizes all resources in a school
community,. including business and industry, and emphasizes
career placement services. [

15
Kl

4. Career education will eliminate the artificral separation \
between "things academic and things vocational." . -,
-~
5. Carégr education is a continuum that begins at kinder-
garten and extends throughout employment. .

6. Career education assures realistic occupational choices .
when the individual is prepared to make that decision, and it
—41\ allows for freedom of occupational choice at any level.

N ¥

7. Career education is organized in a pyramld approach, movi‘?
g genéral to the more Specific.

-~

Career education permits each student to assess realistic-
his personal attributes as a part of setting his life
' goals.

9. 'Carger education focuses on the total development of each .
rpd1v1dua1 encompassing a development of self-awareness, an
) appreciation for the world of work, and a’development 3}

7 planning and decision-making skills.

10. Career education can provide an accountabiiity to society
for our educational system.

Model programs involve educators and school personnel in all
subject areas and levels of employment. Whether career education
w111 remain a concept or become a fact in Indlana depends on
i Indlana s educators. -

- Al
' (Source: Operational definition by Don K. Gentry and Jerry
Kesier, Hoosier Schoolmaster, State of Indiana, Department of
Pwlic Instruction, Vol. 12, #4, April 1973.) o\
N ” . ” y .

) L] !
- _ DEVELOPMENTAL ACTIVITIES:

2 - Coqrdiﬁator named = 1970.
-~
A : Superintendent's Conference on Career Education - Fall 1970. N
Vi - o T
‘ . Conceptual model, '"Career Education’ is Total Education, " g
- « ,s déVeloped and disseminated - 1971. -

- h Indiana Career Resource Center refunded with primary emphasis

- re-directed to providing career education inservice function,

- P Statewide - 1971 (presently continuing).
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1(Three major-conferences: Department of Public Instruction
and Indiana Career Resource Center co-sponsored 3-day confer- . L
ence in April 1972 (South Bend); Dept. of Public Instruction
and Indiana Career Resource Center co-sponsored 2-day B
- conference in January 1973 (Nashville) involving 30 teams . -
from a}l regions of the State; Sharing conference in Spring 1973,
1974, ‘involving representatives from all pilot projects.
\ -
Southern Careers Resource Center started in fall 1973 to ’ {

sexve the in-service career education needs of 19 counties 1n
“* Southwest Indiana (presently cont:.nu:.ng) N . g'\._\,}“"

I

Indiana University and Ball State Um.versity counselor
" education projects funded to strengthen the career development
'aspects of pre-service counselor training - 19'{4.
X L @
Indiana Career Resource Center Mobile Training Unit (functional ‘
since 1973) displayed at USOE, Washington, D.C. containing
Indiana's career education project resources, summer 1974.

2

PLACES TO LOOK AT: ' ;

Comprehensive- Kindergarten - Twelfth Grade Projects

Elkhart Career Education Program New Albany—Flgg_d County Con-

2424 California Road solidated School Corporation i
[ Elkhart, Indiana 46514 Career Resource Center 4
Contact: Richard Morrison 511 W. Spring Street ’

New Albany, Indiana 47150
Contact: James Williams

s .
¢ f 4
, Small Projects .
s ! . (pilot)
- ‘ :
’ . Tri-Creek School Corporation Lakeland Community School Corp. e
> 212 E. Commercial Avenue - ., P.O. Box 638 *
Lowell, Indiana 46356 Syracuse, Indiana, 46567 ; N
- . Contact: Stan Hurst Contact: John Naab " b x -
N ' . .
- Shelbyville Central Schools Monrag County Community ‘. .
. -~ ’ 54 W. Broadway . School Corporation "\\ s
ad Shelbyville, Indiana 46176 315 North Drive . oo . - .
Contact: Elwood'Thomas B’loomngton, Indiana 47401 . - ‘ :
' ) . Contact: Jim wade .
' Evansville-Vanderburgh R . g e A0
School Corporation Wa,rrsaw Community Schools [ T,
1 Southeast 9th Street . Main Street .
' ° Evansville, Indiana 47708 Warsaw, Indiana 46580 g r-- ‘ ' ?
S Contact: Robert’Ahrens Contact: Donald Lozier . o )
©
. Griffith public Schools Benton Community Schools, .
132 N. Broad Street - P.0. Box 512 . P
Griffith, Indiana 46319 » Fowler, Indiana.47944, -
. - ) Contact: ‘Tom Sfura , » Contact:- Bob Brown ' -
!
" Lebanon Community School Clarksville Commumty SChOOlS BN I
Corporation 200 E. Elle¥s<Lane L :
‘ 404 N, Meridian Street . . Clarksyville, Indfana 47130 AN .
; Lebanon, Indiana 46052 Contact: Doriis M’:'L,ller, g - L i» s
ol Contact: Denny Hesslar g S, T e .
{ e B S - # ' ERE s i
& . ‘ . - 1 I J
- ‘ . ' o T D
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Speciral Proiects

Indiana Career Resource Center Careers Resource Project

. 1205 South Greenlawn Avenue 511 4th Street
South Bend, Indiana 46615 Huntingburg, Indiana 46541
Contact: Gerald Dudley Contact: Joe Roth ’

PUBLICATIONS:

,/f;iser, Jérry, and Elizabeth Wampler (eds.) Career Education
Curriculum Guide, Indiana Department of Public Instruction, 1974
(note: Guide was piloted one vear and revised before publication)

.

Wampier, Elizabeth, The Counselor and Career Education, Indiana
Department of Public Instruction, 1973 (monograph)

- Indiana Career Resource Center, Resources for Career Develapment,
in Research in Education, Vol. 8, #12, Dec 1973 (ED 079621)
1

\ Indiana Career Resource Center, Resources for Career Development:
An Annotated Bibliography, Indiana Career Resource Center, South
*Bend, Fall 1974, ,

L b . . *

Huntsberger, Steve et al, An Evaluation of the Indiana Career

Resource Center, Research and Evaluation Report Series in Research

in Education, Vol. 8, #5, May 1973: (ED 070982).
- ¥ -
Y

Career Education Series Films:
/
A Total Community Approach to Career Education, 11 minutes,
16 mm, color optical sound, 1972 ("a documentary on the development
of a career resource center.")

.

-

Dawn to Disk - Part I, 18 minutes, 1l6mm color, optical
sound, 1974. ("Visual experiences of career edycation at the
élementary scbool level.")

. Dawn Dusk - Part II, 18‘minutes, l6mm color, optical

sound, 1974. ("Visual experiences of career education at the
middle arnd secondary schdol level")

2

. { ‘ .

(Film'infg%maﬁipn available from the Indiana Department of

.//Public Instruction, Vocational Education Division)

Career, Digest, a pefiodicg%ﬁnewsletter of‘the Indfané Career
Resource Center, squtthend,'fromAl969 to present.
S e AN ] -

Care@% Expressions, a periodical newsletter of the Careers
5ésqpfee Project, Huntingburg, from 1974 to present.

“.- - STATE COORDINATOR:* . .. .

o,
N .

v+ Jexry C. Keiser T s ; - ¢ Elizabetl.Wampler -
" ~ Division Of Vocational Edhéggidh?&@»’pivisggp of Pupil Personnel

« 120 W. Market stgeet,, l6th.Floér*r“:iServié¢s g .
- ‘Indianapolis,‘lpqgaﬁa 46204 5 1 120 W, MapkéfiStreetz 16th Floor
LN AT e ' 3 1§, Indiand 46204 -~
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STATE DEFINITION:

"Career Education is the sequence of career development
experiences, beginning in early childhood and continuing
through adult life, that prepares individuals for present
and future career opportunities.

\

These experiences are offered through various programs,
services, and activities which are designed and implemented
to assist youth and adults develop occupational competencies
and attitudes which facilitate employment and/or advance-
ment in an occupation which will result in meaningful .
career development." , .

(source: Iowa Department of public Instruction, 1971)

"Essential elements in career education-shall include »
but not be limited to:

1. Awareness of self in relation to others and the
need of society.
2. Exploratidon of employment opportunities and
' experiences in personal dec1sxon making.
3. Experiences which will help students to 1ntegrate
work values and work skills into their livesg

(Source: Chapter 280 - Iowa Code)

—
- R e
N ‘v £ ]
DEVELOPMENTAL ACTIVITIES: W
) ! * P
s » ., N Q;.&
Position Statement - 1969. . . e_..r
State Plan’~ 1970, -, -
C. ' RO )
Director of Career Edﬁcatjgn 1969 R
¥ . -
14 e le?
Leglslatlon*passed,ln 1972 requiring local dlstrlctSrto S

incorpoxate career education; effective July 1, 1973. . ST

1 y
Advisory Council for/Career Education - 1971.
L]

«

» . -
Unified Career Education Conference for dissemination of @2

career education concept to vocatlonal education personnel -

1971 1972.
R .
Higher Education Seminar for trainers of teachers: 28 ‘F”
four-year colleges - 1973. , . ,

12 Needs Assessments.conducted by March 1973; 3 in process.

J01nt1y-adm1nlstered career education programs and services

involving local educatlonal ageniies and area schools.

.

Indu?lal arts curryculum guide incorporating career education
goals d 1ndustr1al/ chnlcal goals.

=

- . t
Restructure to incorporate wvocational education into career
education P since 1968, . >
s
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” E. Information Centers 1n§Career Education

PLACES TO LOOK AT: . .

Iowa Central Community Clinton Community School District

College Clinton, Iowa

Port Dodge, Iowa Contact: Dave Maxwell
< Gontact: Carl Larson . .

Project, Discovery
. Des Moines Community School Red Oak, Iowa .
Des Moines, Iowa Contact: Ray Baston /
Contact: Richard Gabriel
. Career Information System

Pottawattamie County of Iowa
Council Bluffs, Iowa Department of Public Instruction
Contact: Calvin Bones , Contact: Erik Erikson

'

Humb?ldt Community School School Without walls

District Newton Community School District

Humboldt, Iowa Néwton, Iowa

Gontact: Wesley Carlson’ Contact: Harold Berrvhill

Marshalltown Community Iowa Project (Towa State Uni- 2 .
School « * wversity) - 9 pilot programs,

ﬁ%rshalltown, Iowa ,‘ K-12

ngcacc Richard Doyle Contact: Alan Kahler

Des Moines Area Community Implementing Career Education ¢

College Through Staff Development '

Des Moirfes, Iowa . Mason City School District

Contact: Dennis Kreibel

. ~

PUBLICATIONS:

I 0
Directory of Selected Iowa Career Education Offerangs
| A

Models for Career Education in Iowa (Series)

A. Self-Awareness and Classroom Activities

B. Career Development Model an Explanation

C. 'Implementing Career Education in the School Curriculum

D. Selected Occupations by”e%usters for Use in Elementary
Schools

F. Goals and Cbjectives for Implementaﬁ&on of Career
Education in Grade 7- 12 (Mason City Community School 5
District)

G. Kindergarten - Grade 6 (Staff Development - Career
Curriculum Project

Vocational Assessment Systeﬁ:
Planning for Career,Education Programs - Guigilines for ¢ ’ .
Local Planners

Iowa Prxorlty Program Areas Requlrlng Specialized Training

of Less than Baccalaureate Degree
P

Project Discovery - A New Concept in Career Education -
Models for Career Education in Iowa (Serles of Publication s %
on Microfiche)
18 other publications are iK’process.
STATE COORDINATOR: Mr. W.0. Schuermann
Career Education Division R
Department of Public Instruction
° Grimes State Office Building
Des Moines, Iowa 50319 . , . =
-60- - : '
.~ Y .
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STATE DEFIN

. "Career Education:is a term which describes a new focus for
education. It provides a point of departure for organizing

educational experienc
her needs for career 4

for all individuals to meet his or
elopment.
I

a

Career education-is not another name for vocational education

or for academic education, but integrates both.

It does not

replace traditional subjects n®r should it be considered as a

separate subject.

every level should integrate and emphasize°the four areas of
self, work, leigure, ;and resources in their programs. The

content of career education has the potential to serve as their

program organizer.

i

- Although career education is a new term, 1t does have &n
evolutionary hlstory Many concepts presently embodied in
career education have been advocated previously at some point
“™hn American education. Career education is a synthesis of ideas
which have historical perspective but ggcuSEon the future."

{source: The Kansas Guide for Career Education)
. ? -

\

It is intended that educatiohal personnel at

DEVELOPMENTAL,ACTIVITIES: s

Position statement -~ 1973.

Guide adopted - 1973.

-
State Plan being develo%ed'by Coémmissioner's task force
composed of parents, schodl administrators, colleges, area
vocational schools, business, 1ndustry, State Dept. Staff, and ¥

the Governor's office.
ted

Coordinator appointed - 1973.

2

.
.

R T Wi SR

A ney pogition of Career Education specialist was created by the
1974 legislature which wilil *be established in the Division of
pevelopment Qf the State Department of Education. 1974 Leglslature
also approved a resolution on Career Educatlon which is de51gned

to: dlrect the State Board of Eauqatlon to encourage, support,
ograms in Kansas school district
of regents to emphasize career
ion programs.

and promote career-eucation
and d1rect1ng the state boar

awareness .in teacher prepara
A

- Needs assessment studles. conducted Novemebr 1072 by surveylng s

school adininistrators.

e\t

¢ '

o

N

X

'

d ;
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PLACES TO LOOK AT: ‘

Kansas City‘Unified Schools
‘Kansas City, Kansas 66101
Cohtact: ‘Bertram Caruthers

)

Central Kansas .Consortium

"Newton, K as 67114
Contactl.Y M osier
P .
- .
. {3' ~61-
.t / *

L]

Emporia Unifie&.Schools
Emporia, Kansas 6680{
- Contact: ,Harold Poertner

Do&ge City Unified Schools
. Dodg Clty, Kansas. 67081
.» Conta gt Ray Piper

A e

=

S
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Aruitoxt provided by Eic:

Lawrence Unified School$
Lawrence, Kansas 66044
Contact: Mary Ashby

Hill City éonsortium
Hill City, Kansas 67642
" Contact: Veotta Norton

I s
Wichita Unified Schools
wichita, Kansas 67202
antact: Lawrence Bechtold

" Pittsburg Unified Schools
Pittsburg, Kansas 66762
Contact: David Huffman

/“Liberal Unified Schools
Liberal, Kansas 67901
Contact: Deanne Coward

"ACTION Project” . '
Moran Unified~Schools
Moran,, Kansas 66755 -

Conta 2 Harold Norg}s %ﬁ'

Clay Center Unified Schools
Clay Cénter, Kansas 67432
Contact:-Dean Oberhelman

Beloit Area Project

Beloit Area Vocatiomal School
Beloit, Kansas 67420

Cont#ct: goB’Severance

Garden City Unified Schools
Garden City, Kansas 67846
Contact: Bill.Saunders

:

’

(Urban, suburban, and rural project e&aluation (3°years). '
Emporia-Pittsburg Exemplary.Program Evaluafion (1 year). /
Contact: Dr. Frank Jacobs, State Advisory Council for
Vocational Education, 120 East 10th, Topeka, Kansas)

PUBLICATIONS: "

"Within Reach:Career Education in Kansas'\

"School Adminstrators Planning Manual for Career Education"

“The Kansas Guide for Career Education, K-Adult"

?

"Career Education for Every Kansan" (brochure)

"Position Paper on Career Education" ¢ '

~

- .

. STATE COQRDINATOR: ‘

Dr. Welcome Rumbaugh (
Career Educatian Ccordinator -
- State Departimen‘t of Education
120 East 10th Street
Topeka, Kansas 66612

b s‘;“;iﬁ-;' 3 "Q"e
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STATE DEFINITION:

Career Education for Kentucky is defined as the "develop- ‘ﬂ" . )},
mental process that is wogen threadlike throughout compre- " -y ~
hen51ve education in such’ a way that all educational 9/ ' - - &
exper1ences re1at1ng to career preparation are synthesized !

so that an individual obtains naturalization of psychomotor et | .
skills, characterization of values, and cognitive decision- P o " ¥
making capabilities that are necessary for productive [ Y | :
employment and responsible membership in society." ) .

.
e -
' 1 N

t (Source: Draft, unofficial Position Paper) ' L . LT

’

. \
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ERIC

Aruitoxt provided by Eic:

’

DEVELOPMENTAL ACTIVITIES: ¢ et -

’

~
. :
Needs assessments: Kentucky Educational Needs Assessment o 2
Study of September 1970; Kentucky Assessnient Program of 1974‘ . * |
(used the Assessment of Career Development instrument in a random |
sample of eigpth graders throughout Kentucky) -« ‘Y . . ‘e «
Throughout the initial thrust and development of career, .
education (1969-1974) in Kentucky, the State's efforts were ! -
guided by the Kentucky Career Education Policy Committee and ‘o
the Kentucky Career Education Technical Committee, both a
cross-section of bureaus which make up the Kentucky Department
of Education. . = '
H ’,
Major Conferences: 15 major conferences have been held between
1971 3?6 1974 for State and local personnel.
- ‘ ' <, . ,
A un» ue dissemination effort through the model program at ‘s ‘.
Bowling Green provided material ang”personnel development for N
all loc&l educatiopal agencies. . . ) .

The Bureau of Vocational Education has funded two regional , ¢
approaches to implement career education: Kentucky Vocational ‘ v
Region 3 (12 LEAs) and Kentucky Vocatiocnal Region 12 (13 LEAs). . *

The Bureau of Vocational Education supports the development of S
the Statewide VIEW system which is part of the Statewide ° . . vt
occupational information system. ' R
Establishment and expansion of the Practical Arts Unit in the ;
Bureau of vooational Education. ' .

LTSN

» A
w1th the nearly completed field testing of the "Developmentalj

Career Guidance Model," the Division of Guidance has given much’ »
direction to career development efforts of school personnel. Y ‘
L4 . *

v, .,
Title 111, ESE@ has supported a variety of programs and projects. .
vy, . T L
The State office of Equal Educational Opportunties establishes | . o *
a career education priority, financial ,assistance, and technical X .-
assistance for those schoel districts participating in their . ¢
program. . '

With the establishment of the Curriculum Development Center, . i T
Bureau of Vocational Edfication, a personnel staff (reflecting U.. o °

$.0.BE.'s"15 clusters) has been involyed in many multi-distrlct . B
inservice and materials development efforts. . Yoo

N
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- Contact: Mr. Curtis Sanders

~ \ _' . ~e

> -

Staté and the regiéhai’in§titutions of higher education wiil {
« participate in pre-service career education courses and L.

'+ programs. .

- ., '

-

> £l
v . .
- %,

The "Career Informatioﬂ’system“ through the Appalachian Educa-
tional Laboratory has™3ne of its field-testing sites in

-Bardstown, Kentucky.
s

Re§9urée GQoordination Center at the University of Kentucky
for the Appalachian Applfed’ Technology Satellite Projett. The

.

objective of this effort is to develop a televised course in .

career education for teachers and students in grades 1-6 for
‘broadcast via the satellite to Appalachian States.

Numerous materials have been developed by individual projects.
.The "Applied Technology Satellite Project" has developed 16
taped sesgions (12 one-half hour canned brograms and 4 seminar
Programs) for glementary'égreerJedubation effor€s1(Also, there
will be live seminars with a 2-way' communicationg system for

the secgndary level,

, ’

7
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PLACES TO LOOK AT:
e o

Brown Edycation Centér, !
Lodiswille, Kehtucky 40202
Contact: Ms. Barbara Preli

N »

- Henderson Cpuﬁty’Middle Schoot

. Henderson, Kentucky 424?0 ..

2

»

Newport Independent 5ch0013
District ot

e,

o Eighth‘aﬁd‘Washington ‘

Newport, Kentucky’ﬂlO?l 2
Contact: Dr. Tom Gabbard
*Bardstown High School . ,
Bardstown, Kentucky 40004
Contact: Mr. Larry Cdrrico.

Center for Career‘énd
Vocational Education’
Western Kentucky Un{versity
* Bowling treen,'ﬁenthky 42101
, Contact: Dr. Norm.Ehrdsman -

. e

Career Educatiom ‘;fn

1801 Rockingham Drive =
Bawling Green,*entucky -41701
« Contact: Drfsdwép,co&;%hs.&

3
. Career Education in Fayette | .
‘ County .
400 Lafayette Parkway
< Lexington, Kentiyicky 40503
* iContact: Dr. Jolin senking '

4 - KA

; . gLt
Woodford Countyfgcﬁqo;gf
131 Maple Streetlr , ~*~ _

Pikeville City Schools .
Fourth Street

' Pikeville, Kentucky 41501

Contact: Mr. Charles Spears

Clay County School Districé -
P.O. Box 246 ,

Manchgster, Kentucky 40962
sContact: Mrs, Mallie Bledsoe
,College of Education

Western Kentucky University “
Bowling Green,.Kentucky 42101

.Lontact: Dr. Wayne Ashley .

Applied_g%chnolog& Satellite
Projeot )

107 Taylor Education Building
University of Kentucky o
Lexington, Keﬁfucky 40506 &
Contact: Dr. David Larimore

Curriculum Development Center™
151 Taylor Building "
University of Kentucky .
Lexington, Kentucky 40506 L.
Contact: Dr. Herbert ?tuce

Daviess County School Dist. ..
Box 1510

"owensboro, Kentucky 42301
Contact: ‘Ms. Van Hooks

)

HanJLck bounty Schools
Hawesville, Kentucky 42348
Contatt: Mx. Bill Buck

. 3
Versailles, Kentucky 40383
Contact: Dr. Joe'Gormley ~ .
[ T ‘v — l\ — -
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A five docgmentfgéries from the ‘Kentucky Bureau of Voca-
tional Education,, Curriculum Development Center, includes: -

"Comprehensive‘Career Education”
: "Implementing‘bareer Education - Procedures and Tézhniques"
"Career Awareness - Suggesti;ns for Teachers"”
- “Career Exploration - Suggesti%ps for Teachers"
"Career Preparation. - Suggestions for Teachers"

The "Kentucky Career Exploration Teacher Guides, " also
through the Curriculum Development Center, includes individual -

teacher guides for the occupational cluster areas of: agribusiness,

business ,and office, communication and media, construction,*
consumer homemaking and related occupations, fine arts and
humanities, health,

transportation, afid !

orientation to the world of work.
"Career Education Manual®
"Learning Concepts in Career'Development"
"Developmental Career Guidance Model™ (soon to be completed)

3 v

- . <

marketing, natural resources and environmedt,

¢

STATE COORDINATOR: .

H Dr. Carl Lamar

Assistarft Superintendent for .
Vocational Education

Department of Education ° N
Capitol Plaza Tower -

Ffankfort, Kentucky 40601

. \ '
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'STATE DEFINITION: e N ' A .
. ‘N V. ,°"3

" ... fundamentally a‘studént-oriented proééss gea}gd.towéxa'
‘the acquisition of skills by students to‘sépengthgn their "abil-
ity to lead meaningful}-satisfying, and economically rewayding
lives; and guarantees to every' student :the opportunity to

;iiscover, decide, and develop, his own way of life.? * >°

-

) o LIRS - ' o .
(Sources The Louisiana Plag for \Career Educaéi&n,
" Pamphlet No. 106}, - -
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DEVELOPMENTAL ACTIVITIES: - ¥

3 .

—~§caze Board Resolution - 1973.
0 ¢ .

»

7 Position Statement - 1973,
+ State Plan ~ 1973.
¢ Coordinator named - 1973.

Budget: 1973-1974 -- $8,000,000
’ 1974-1975 -- $6,000,000

Legislation: paséed in 1973, ~°

Competency-baged teacher education programs in 6 universities.
. ' : s * : : ' .
8 inservice workshops and leadership tralatﬂé sessions on
regional sites to serve 66 Parishes - 1973.

Curriculum gyides in subject areas prepared. ! ,

state-qide carear eéucation assessment planned in 1975-1976.
3

. .
, . . Y

3

PLACES TO LOOK,AT:

N . e
" East,Baton Rouge: Developmental Career Education Program co-
sponsgred with community established Regioral Career Information
Center; Baton Rouge, Louisiana; Contact: Thomas Miller. }

“; Lafayette Parish Schools
« ' Lafayette, Loulsiana 70501
Contact:, Harold Hollier

) -

Calcasieu Parish Schools
Lake Charles, Louisirana 70601
Contact: Douglas Chance

Richland Parish Schools
Rayville, Louisiana 71269
‘Contact: Anna Lois Ham

LaFourche Parish Schopls
ibodeaux, Louisiana
Contact: Edmond Cappiel

»

s

PUBLICATIONS: >
. (
s "State Plan for Career Education"

"Handbook for School Administrators - Bullétin 741"

[} B
"Needs Assessment for Career .Education” &
- . v T

\ 4
“windowsigor'Tomorrow" - 35 min. color film - 1974 e

* ¢ *

STATE COORDINATOR: ' Dr. Robert Wicker * -

. Director, Career Education
P.O. Box' 44064 Capitol Station .
Baton Rouge, Louisiana 70804

"
.
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STATE DEFINITION:

E N H

5

Career Education is a compréhensive curriculum effort in
grades K-12 tliat involves infusion of career-oriented 7
activities,and experiences in the school with the aid of the
school staff, parents, community leaders, and students.

- '
{Source:: Curriculum Guide X-12, Bureau of Vocidtional -
Edussfien‘;State Department of Education, 1973)
DEVELOPMENTAL ACTIVITIES: T b

Career Education Consultant apointed June 1974.
Materials being collected for compilation of existing programs
around the State.

'
\

State Plan with tiﬁ@&frame in initial stages.
14
Consultant is available for workshops or other assxstance in
developlng programs. , .

(-

Curriculum guide and bréchurls developed.

3

* PLACES TO LOOK AT:

.South -Portland High School Lewiston Project NOW
h South Portland, Maine 04106 Lewistom, Maine 04240
‘Contact: Fred Friese ., _ Contact: Ken Jordan .
’ ’ - Lewigton High School
Hampden Academy. - C R
Hampden, Maine 04444 - Mt. Ararat
N Contact: Glerna Atwood Topsham, Maine 04086'
N ) Contact: Ken Gray
o S.A.B. #aﬁgarmington . . * -
. Farmlngtony Maine 04398 Fort Fairfield High School
! 3;‘Conta9t Marshall, Thombs Contact: Ronald Wilette
.Né;,\/' N
* ¢ Project GIVE(Y Dr. Charles W. Ryan ;
P Cunberland Center, Maine College of Education
\: c/o Supf. of Schools 114 shibles Hall
- A \COnxéqF Roy Bagley - UniVersity of Maine \
. 5\\i . Orono, Maine 04473
- N,
\‘ 2 ‘ \'-.—‘,.— - - . i b
o, . ¢ ' ’
<, . . PUBLICATIONS:
» 323.‘ » \ \ )
1&&“: None dballable at this time.
) VR :
VA N — - :
Y| . .
\\STATE COORBINRTOR o + !
cN Sl :

'Y
'\ Marion Bagley %

»

Consultant, Carllgr, Edudatlon 2
BuPeau of Vocational Education

Augusta, Maine Q§930 A b R
w \ \ f o : . s
i 3
\’;\\ \\ N ) .

. " . . s

v 3 N
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STATE DEFINITION:
L

"Career education is generally defined as the coordinated
effort of the school afid the community to assist all ihdi-
viduals in éreparing for the lifelgng series of “purposeful
education and work experiedces usually referrgd to as one's

career.” . . " kN

. 3 . ;
3 - S c
(Source: Career Education: A Briority of Education in *

" Maryland; a more extensive,operational definition is .
included in Maryland's Five. Year Plan,) * » -
-~ §

0'.‘ Y

DEVELOPMENTAL ACTIVITIES:

. ~
. State Board Resolution - 1971. v
Career Education Task Force established 1972 - developed . . '
Five Year Plan for 1977 completion; (contact: E. Niel Carey$. )
° - » . '
Conducted 16 regional conferences nationally for U.S.0.E. - v
1971-1972. ’ . ‘ . .
t i
. Task Force named to implement-Fivé Year Plan. ‘ :
[ »
Governor's Conference on Career Eduéation followed by
State Department of Educatian Conference - 1972.
4 *
state funds - $3,000,000 (as a part of the general aid to -
educdtion) . .
Personnel from 22 of the State's 24 districts have participated
in leadership training workshops operated by State career S
edu?étlon personneL; Y . -
Approxlmatély 20 percent of the students in the State are ,\
involved in career education programs or activities,
\. _ .
PLACES TO LOOK AT: . =3
Baltimore County Board of Western Marxyland Career- T
Education Education Program 0 '
6901 North Cha;les Street Washington County Board of y
’ Greenwogd, Towson, Maryland Education
Contact: Mrs. Thelma Daley . Commonwealth Avenue
. i} Hagerstown, Maryland 21740
Montgomery County Board of Contact: Mr. James Wilson
Education ' .
850 Hungerford Drive W2nne AruhdeI County 'Board
.Rockville, Maryland 20850 . of Education
Contact: Dr, Paul Manchak ¢ 27 Chinquapin Round Road ™~
or Dr. Daryl Laramore Annaplois, Maryland 21401 \\\\\
' Contaqt: Mr. Robert Jer(j
St. Mary's County Board of, , .
Education ¢ ' Prince George's County Board
P.O. Box 343 ,of Educatiopn , N N
Leonardtown, Maryland 20650 Upper Marlboro, Maryland 20870 :
Contact: Mr. Nick Vukmer Contact: Dr. Ed Crawford or - ;
Dr. Lee Bowen ’ .
- - -~
-68~ « .
FAY - .
2e . ,
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PUBLICATIONS: r

"Career Education: Five Year Aotion Plan," 1972.

"Gareer Educatjon Through Industrial Arts®

"The'Many-Langﬁ%ges of career Education" - .

“Career Education: A. F{lorlﬂy of Educatlon 1ﬂ Mary

Y
, -

"Maryland Career Edupatlon Respurce Notebook“ '

‘A

STATE  COORDINATOR:

E. Niel Carey, Chalrman .

Career Education Task Force R
Maryland State Department of Education
P.0. Box 8717 .

Baltimore, Maryland 21240°
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_— ¥ ) STATE DEFINITION: , . ’ .
v, ¥ . e o \1 :
R : ‘ s ? "Career deve‘lbpment is a 11fe'long formal and xnformal education . '
- ' précéss which s’uccessfully blends personal development with :
: B occupational skills, knowledges, and attitudes so that occupa- '
- e Lt T tional competencxes are both ,‘sﬁtxsfylng and productive."
) et
‘ ~ s (Source: operata.onal defmxt’:.on ‘with non-legal basis) :
. . oy M B N - .
LW . ~ s
‘ . DEVELOPMENTAL ACTIVITIES: .
v * ” J,» . o - ‘e .
: State Board Posifionm -,1973. . .
N/ A Ay .
- K ~ -
. N State Plan - 1973.° -
N r . -
' Coordinator named - 1972. - .
- 4 )
. Task Force of Vocational Education Schools and 2-year post= .
. .. secondary schools. -
T -, . Legislation being considered. ) )
? . h
A0ccupat.tona1 competence made a mjaor State-wide priority in -
. . - Piscal Year 1974. .
“y 5 ' ' o ) a .
. - - _ e
o ) , ‘ - , * T ) ALY
' . 0',_PLACESI_0Loox_M. ,
f ' . . Project CAREER L Northampton Public Schools . :
Randolph, Massachusetts * Contact:.’Caxl Thor Vo,
PRI Contact: Micheel l?oherty . . o ‘
- P e - A Rockland Public Schools h -
cat T . i Harwich Public’ Schools Contact: Robert Levine , o’ ,
. ' SN Conthct: John Filler . et
- T ‘Springfield Public Schools . e ‘
p -~ . N .
5 . . Attleboro Public Schools Contact: Norman Halls LU ’
L9 . * " Contgct: Barbara Chuxchill - ° - , : X . ,
TR — = — -
L L. — PUBLICATIONS: - . . . . N ‘ Wt U
e e S “Project CAREER".. 2 T " / . '
LR A 3 . > oL
* h . { - ~N o R . N £ g i Padd
. % 4 ——— L - P ——— e — o ————— ) , B !
BTN S STATE COORDINATOR: & . ° - P . R .
<«. T 4
‘ I . X, -
S - . Mr. Vméent Lamo » g ,
' g Director, Project CAREER v a .
" * 301 N. Main Street . . , i
. Randolph, Massachuset x , o e
LN . * . P ‘ " e f N .
\ ', : il C
’ L " o “ 2t . ) f. - ’
c* N W f ‘e
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! ' : ’ i. ;’ :l( fhm"/ / .’ :
. ” M A ,"v E’ -"“”2’ ¥ -
. e { Y ud
A i} « ' y “ .‘/* {/ ‘ N
- - g' M ’ *
- Yo »
<L . L £70- . (. - .
) \)‘ . "’ R v, f . ,
ERIC : L L .
P cnc S v .
o g e - P y ‘ - :




o ?
.
~
.
’
.
.
R .
o
h \
s .
=,
v
)
’
,
.
.
-
‘.
.
1 . ’
)
+
,
-, y;
' .
- ) ’
B
r
.
t
'
.
-
-~ L]
S, .
S e ’
-
. .
28 Y
. '
£ .
- ‘
»
13 '
’
o .
-
EMC “'
~ ¢
= ’ °
.

. :;”"'\ . .
# A
. . n . e
>, . . ~ e . .
: . e T .

. MICHIGAN e R RS . AT
. - . . - ‘e B
-~ -~ . ‘

. f b A \ . .’5:3\ 3 .
STATE DEFINITION: e e o ’ .o *

. . L ey,
* . [ > - /,;, “ v .

Career Education is the gystem which delivers the sFills an@, - : I
knowledges people need t;o explore, understand, and perform their ' :‘;J ';7‘.77:_
various life roles -- as student, worker, family n}ember, and . RS
citizen. } " / S Ty et

’ j » P
(~ B R " - oo
* '
8 . :
Career Development Career Preparation
. ] z
Self Awareness : cademic Edu_p'a’tion N
and Asséssment . . . X vo®
ocational Education -
Career Awareness- | -
« and Exploration Technié@ Education
Career Decision . N
Making . . . I
P 1
Career Planning s LT
and Placement - ~ -
s .
. . . .
An Integ:‘r:ated » -
Approach T . . .
¢
' Career Preparat:.on represents the existing academic N
and vocational- -technical education. . . -
- n
Career Development represents those [concepts - ‘; Lo Y
self awareness, career exploration, |career - , .
decision making and planning - which will be ’ .
*  infused systematically into the existing .
curriculum. . ¥
. 7 s
© rd
' -
DEVBIDPMENTAL ACTIVITIES: | ‘ N

Part C funds disseminated to Michigan Dephrtment of Ed\fcatn.on i
are providing the resources necessary to p »“develop, test, . -
revise, and disseminate Michigan's Career ucat:.on Model.

Public Act $7 - This Career Educatidn Act] promotes the planning .

*and deelopment of caredr education progr by creating: - ’
- a State Cai'eer Education Advisory C ission
- Local career educatibn planning district-councils .
. . \ . .
“and prescribes power 4na. dut1es of various State agencies in th:
career education effort. K ™ - <
. Care®y EducatJ.on Advfscry Commission - Itl 20 members (1/2 of ) v
which represent the e’ducat:.on,professlon) evaluate current State, ’ .
regional, angb;&:oc;al e?forts toward career education and recommend .
to the State. Bgard guidelines, goals, and objectives ‘for a : o
comprehensx%‘ career educat1on program. , \ .
eu ‘x - ‘: .

Locally Initiated arxd supported Career Edcuatlon Efforts - SOme & * "
of the most .outstanding” contr:.but:.ons to Michigan's career educa- . i
tion effort-have been work done in.local school districts w:.thout
the bendfit of massz,ye fundmg . . , : :

c C v I/( ’ ' ,, R s
- —s;‘,:- ’ o - . " , “ . - ) I//
— ._,,4 PR ‘ s :,,;
G wﬁ?’ : Lo S
W : o . £
e _/« . "‘ ) - , e
- . ' ‘ VY N . . 4 Ry
b e ey <. N/ ! Y 4 e




PN Funded IOcal Career” Education Projects,.— Many J.ocal and’ R DR .

. . ‘iptermediate personnel are active in’'thé careex education K . S

. .- % , movement,. and are involved '1th the development,f testing, .

, . ) . revision, . d diss ) vam’fous segh\ents the N

» . l )MJ.chlgang areer. Edu e S . , .( gf , oo ,
y B

e — Ca#eer Education Consoi-t:.um - chlugaxﬂbepartment [ g =

. .7~ Education staff and eight 1eadmg “colleges and unlve/rs:.ties ooy T

% in Mlchim:ﬂ form a consortium- whﬁse mlssion J,s to help locaff C - ot

schools t their staff development needs-xin plannmg.and ) .
L ) 1mplement.1ng career educat.xon. . S j* Fo5r

» . .

PR

i YL e

[
¥ S

... ' P S SR

PLACES TO LOOK'AT: * 3 . L

4 Calhoun Intermediate Career ~ City of Pontiac s R
- Educatidn Project, K-12 OaklangCounty Intermed:.ate ' RN
. Marshall, Michigan School DiStrict ’," i -
R o Cont.act Mr. Douglas Waggott Pont:.ac, M:Lchigan 48053
. C . ol /-' _ Contact ,,Jhrdy Battenschlag .
. Coloma Community Schools ¢ 4 . X “
- y 7 Coloma, Michigan 49038 .. ﬁcn-.y of Saginaw - o SE.
v . o Contact: Mr. Gerald E.:Beik .-~ Sagt!{aw School Districg
- LY i - #%aginaw, lju,chlgan 48607 - ) -
L - Menominee Michigan' .-~ _© Contact: Mr. Ray Tortora - o
: 1501-15th Avenue”™ o N

- - - o ' ‘

-~ . Contact: Mr. Jay/ﬂathlson '4 ' *,,Kent Intemealate Schook . ~
' et g AL Digtrict e : .
. Royal ubl:.cJSchools v ~3650 E. Belt,}:.pe, S.E. : - co
Royal-Gak, Michigan 48073 - 7 Grand Rap).ds, ‘Michigan 49506 S
Contact:- Mrs. }rgne Marin - Contact: Bill Harrison

- . 3

& ) £ ' ’ ’

e

. ~ + pusLiBarroNs: ' s

- ' < g
- . "A Reference Guide: Career Dgvelopment Goals and Performance J

|, , Indicators” - explains the career development concept in terms T L s

of goals and student outcome statements. E .. . 3

\ ” "Curriculum Workshop Package" -~ is an inservice program o
designe/d for counselors, teachers, and administrators. to ) T

- N ’ -

"Career Guidance Process Guide" - organizes guidance teams to |, .
pla.n, develop, and implement a career guidance program based .
‘y . on career developmen\ goals and ‘objectives. . ‘ :

N i . ."Handbook for Implementation" - facJ.lJ.tates’ local staff organ- - to-
izing to plan, implement, and operate a career education program.
- * N S
"Career Exploration Program! -~ is an ekperience-based program ©
. - incorporated into existing curriculum to provide students with
. broad based exploration experiences. e

- s "Handbook for Placement Programs"” - helps admm:.strators, .
placement coordinators, teachers, and :advisory comm:.ttees plan,

organize, and implement a comprehensive placement program. .

N . . M

"Career Education Resource Guide" - ig an annotated bibliog- ~ . )

raphy of instructional and guidance resources organized according :
‘b to career development goals, subject area, and grade level. /
: ‘ ; [ .

"Ideas for Activities" - is a catalogue of instructional and
- guidance activities based on career- development goals, perfor- -
mance indicators, and grade level. .

.

.
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STATE COORDINATOR:

B

Mr. William Weisgerber, Supervisor
Michigan Department of .Education
Career Development Uhit,

Box 92§ R

Lansing, Michigan 48902
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MINNESOTA

STATE DEFINITION:'
STATE DEFINITION. \

AY

"Career education is an integral part of education. It
provides purposefully plahned and meaningfully taught
experiences, for all persons, which contribute to self-
development as it relates to various career patterns. Career
education takes place ay the preschool and elementary,
junior high and senior Righ, post-secondary, and .adult
levels of education. Emphasis is placed on career awareness,
orientation and.exploration of the world of work, decision

/ making relative to additional education, preparation for
career proficiency and/or specialized occupations and
understandlnq the 1nterre1atlonshlps between a career and

one's life style.”

(Source: position Paper on Career Education, May 2, 1972)

L]

DEVELOPMENTAL ACTYVITIES:

position statement < 1972.

’

State Plant Minnesota does hot have a State Plan but is making
plans to develop one in the near future.

Needs assessment: In the Spring of 1973,a career education
survey was done. In January 1974 sStages 2,3, and 4 of a career

education survey were done irf cooperation with a numberlof people.‘

.

.

Task Force: September 6, 1973 a departmental career educatlonr
task Force was appointed by the Commisgioner of Education.

Chairman: Dr. Floyd Keller.

\

5

- .

Conferences: Between October 2-November 2, 1973, eight reqlonal
workshops were held on career educatlon October 5, 1973 - a
State—wide conference on the use of the Resource Guide on Career
Development in the Sen@or High_ School. Schools senﬁ/teaqs made up
of counselors, principdls, and teachers to this conferehce. (Each |
school was reuired to develop a school plan on career’educa;ion.

Major programs: Elqht exemplary projects under Part C were
funded by the-State Department.

t

PLACES TO LOOK AT:

Robbinsdale (

< 4148 :;Piefka Ave;;e\~
N. Minfeapolis, Minnesota
ContaEg; Dr. Cliff Helling
Roseville' . ‘
Parview Jr. High -~
701 W. Co. R4.B:
st. Paul, Minnesota 55113
Contact: Dr. Arland Benson

st. Paulﬁgark -
8040 80th Street s.
Cottage Grove, Minnesota
Contact: Mr. Rod Hale

A

North St. Paul ~ \
2055 E. Larpenteur
St. Paul, Minnesota 55109n

Contact: George VonuDrasek

Owatdhna P

333 E. School Street !
Cwatonna, Minnesota 53060

~Contact: Mr. Bl Barber ¢
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*  PUBLICATIONS:

-

"Career Awareness" (Grades 1-6),

"Career Development Resource Ma
of library materials on careex de

"Career Development Through Ind
1974 - a career education learnin
the junior high school (by F.Mari

"Career Education in the Elemen
Miller, and Kerlan.

"A Resource Guide for Career De
School, ™" 1972, by Arland Benson.

"A Resource Guide for Cateer De
\ School," 1973, by Arland Benson.

1973 - teacher guide

terials K-6,"1972 - bibliography
velopment, elementary levels.

0 . i
ustrial Education Experiences,"
% opportunities guide for .
on Asche and W.Wesley Tennyson)”
tary School[1973, by Kleve, Mi-

-

velopment in the Junior High-

velopment in the Senior High

STATE COORDINATOR:

Jules Kerlan 0
Consultant . -
‘Minnesota Department of Educati
684 Capitol Square Buildipe
St. Paul, ‘Minnesota 55101
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STATE DEFINITION:

,-‘t‘.

Ideally, career education is a process by whlch individuals
‘become aware of their own interests and abllxxles, learn about
Career opportunities; explore career characterlstlcs, possibil -

ities, and the resulting life styles; become- -aware of the

employment process{ develop decision-making skills for deter--
mining career choices; prepare for and enter a ‘career field.r

This process may occur early or late‘’in lafef fand may happen

N

more thandonce; it _may take .Place w1th1n or out51de the school

setting. . o

r
A

~. based in legislatlon nor is it endorsed'by the State
Department of- Educatlon)

. }

L4
t (Source operational definition; the above definition is not -

Bl

" DEVELOPMENTAL ACTIVITIES:

- State "Board Resolution - 1972. -
Position Statement - 1972, J
Coord}natqr named. -~ 1972,
Career Educatlon Council appointed by State Superlntendent
of*Education  in May 1973.°Five members representing the Div-
isions of :Instruction, Vocatlonal‘E&ucatlon,,and -Rehabilita-

tion comprise the Council. The Directors of Vocational \

Education and the Division of Instructlon serve as ex officio

.
members. The Council serves in an' advlsory role.

All local superlntendents of education in Mississippi .

attended the first State-wide career education conference in
June 1974. Others invited to’attend included members of

education committees in the State légilslature, junior college
pre51dents, senior college and university edggatlon department
»

heads, and the State staff.
w' / N

gphnother step in the promotion of career education was the

. Education is monitorihg tHe_following projects:

lopment of @ special dissemination proJectz ulldlng a
Base for the QGareer Education Conq_pt in M1551ssi i Through
Dissemination and/or Diffusion of Pilot Proje Pro]ect Flndlngs at
. the Local, State and Natlonal Levels.

P4 N L

2

.t

. w,. 5
. , ‘
P I

PLACES O Lok 2T: /

e

[ N o b

Currently the Office of Research, Curricula and Teacher
—

+ Project %

o

q

K

3

o " Northeast Mississippi Cateer
Education Opportungties Program

P v . <

N

Research'and Development ProJect
1n Cﬁreer Educat10n1 :
Q t
. o - | .
. , » ,
‘. W - N [
V: ) ! .
M - R .
> - ~76e
. - o
- N - [N?

School Systems //k_\;\”’y/
Py s * .
Corinth MSsSD . B p

Tishomingo County "
Alcorn Founty

McComb MS3D B .

Winona ‘MSSD

Louisville MSSD, .
. fo




‘ . " .
! ) . ! E s \l \ . -
. . . . An Urban Career Educatiqn . Greenville MSSD S A
Project in the M1551551pp1 P.0.Box 749, Greenville, Ms. e )
' [ Delta Contact: John.Swanson * - : Lot
- 4 ! .
~ N . " ] 1 1
! A Career Education Project Moss Point MSSD : : . ‘
* on the MlSSlSSlppl Gulf P.p.Box 727, Moss Point, MS. s , .
_ Cost . Contact: George E. Leggett . *
) . . . . R
- >
. Implementation of the Career Chickdsaw County : N o o
N * Education Concept in a'Six- Houston MSSD ¢ ) o~
. County Area of the Appalaq«h.l—\ Okolona MSSD e |
- an Region . Itawamba -~ : . .
. LI @e County 70 ’ M
. ettleton,LGSD : . . o
- \ . . < Tupelo MSSD . : v
.-, . ’ Aberdeen MSSD . ) ) . » &
‘ ) . Amory MSSD I . v e, ,
Mgnroe Cpunty O ! . e 7
- ‘. . Pontbtoq County ) ’ P,
* . ' Pon'totoc, MSSD . , o . . .
. . . * New Albany MSSD . ' | w K‘\{/ s
) % .. Urizon Count -
¥ . 7N\ - ¥ - N ) S - e
2 @ N . . o
. < N e, .
\ I N , f .
w PUBLICATIONS: 1!,, R : )
X - - 4 . 3
. A Career Education Model K-12 - - } : . .
° Lo 1) . ST . . . 0 e
-, : Career fducatiol:=A Four Phase Process q AR . e ¢
" N 4" - ‘
" Career Education: A Sound Concept » ' )
. [ toe ) i Co e
4 ® Career Education in Mississippi . e '
Q ’
. . . . ' " . A ‘:,/.,r\!,— . 4¢‘4 H -
— -— . s 6‘_ ! N .. . y"
e ) - . - . .O » . o~
STATE COORDINATOR:' - . . : .
. - /E ' . - . 2.
. Mr. J.H. McMinn, CQordxnator e - " . R 4
. &
* ' Office of Research,_:CurrlCula and Teacher Educationy ' o T . -
- Vocational. bivision’. . Y ST e
State Department of{EducatJ.on. . ’ - v .
. P.0. Bdx 771 i : . b
N L . Jackson, Mississippi 39205 - o
o
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. ) ) MISSOURT ] . : -

- . . . -

. g - "STATE DEFINITION: g *
S T ., D
] . * "Career Education is organized subject matter and related
' ’ . learning exwperiences, JAntegrated into the total educational
N . s . . effort, which emphasizes awareness, ortentatSon, explora‘t‘:\ion
‘ ' of occupations, decision-making about vocational and eduéational .
' ‘ . @ . needs, and preparation for personal proficiency whether directed
-’ . .o toward earning a living or toward service to cne's family, ~
. . . community or self," N

» -

; - -
o oy DEVELOPMENTAL ‘ACTIVITIES: , '~ - 2N

s, : . ‘ . State ‘Board Resolufion - 1972., . .
. ‘ A
. . * . Position Statemént - 1972, 3& ‘ ;:-//
. LN L '
- L s ‘ R .
« . -, State Plan - 1972, !

- &
. Coordinator namged -[P72. ’ . €
Budget - 1972; $500,000. .

RO Néeds assessment conducted - Septemper 1973 (developed
e ) locally)-500 surveyed 4in each high .school. '

Brochures developed. o )?'

3

In spring 1974, some fi ty sthools were granted up to $6,000

! each to initiate ‘4nd bedin the establighment of a career
educatien program in e school year 1974-1975. This was ’
repeated in-the'fald’of 1974 when.,gofne additional schools i

/,:_ N .began planning for beginhing programs in spring 1975. '

).

. AN [

. - ~ . hd kd
i

- PLACES TO LOOK AT:" * - o

. R s | I
, "Fort Osage School District lee's Summit School Dist.
o . . Independence, Missouri 6405 ».. . Lee's St_imuui:y, Missouris a
- - > E / ! Contact: Bg}x Whited ) “?}C;‘:‘i,tﬁé‘ctﬁ’;’:%gr} Bernard Campbell
[ . A : " DAt A Y

.ﬁ‘ . -

, s, T .

. . Penn Valley Community College - ‘Maryville'School bistrict
D . s 3201°Southwest Trafficway . Maryville, ‘Mi§souri 64468
v . ’ > Kansas City, Missouri 64111 " . Contacki Dr. ‘Robert Hale
".“Contact: Dr. Thomas Law, Pres. * -, s :."” RS

‘e ™ . . L. “ .Career Educationh Plojects -

. Eldon R-1 SchooX Distraét ° .~ -Oakville Sénior High School °
«.. Eldon, Missouri 65026 , . *6557 Milbutn Road’ .. ¥

P : ‘

. s T Cofitact: Dr. Kyle Hensléy, Supt’ |
4 ; A

. L

‘St. Louis,, Missouri“63125
AR I " . S .
.. , s . . . . Contact: Mx. 7.3, Mahan -
L . R University g1ty School Bistrict Yo
X L B - ZN 725 Kingsland-avenue , . i, Cageer §Qucati(m' Broject
- [ : *Universify City, Misgouri 63130 . 1547 oith Theresa . "
¥ e * >, Contact: Dr. Jameg’ Hopson,Supt. , 'St. Louis, Miﬁsqug‘i,g,%'zim

‘ - CN .

- - 3

PR

v

S Comtact: Mrs. Marie Burraw
. - "940 N« Jefferson - , -  Parkway School District
& . s, +w. Springfield, Missouri-65802" - 455 N. Woqgs.Mill® Road °
¢ LN N
i .

. . . Maplewood<Richmond .Heights - o, oy - o 9 ’
T ‘ R School District , < Mobeyly Public Schooks 7,
R . ' v -,° 7539 Manchester Road ‘', . © , Moberly, ‘Missouri. 65270°, .

) . . . Maplewood, Missouri 63143 5 ‘Conmtacts Mr. William, Clark. =
. . Contact: Mr. Ffank Zeitz . ’ : * v e
< .

. i gl .ot
: §

‘4

' . ‘..‘..' ™ ) ) “‘j‘ - A
4 . v . ,78 b 3 ' .

. : N . ™ . e, .
B BN s L - ¥ VS G .
0' . . ‘\. “ 1y . N

[ S / . °

- Sprinyfield R-XII School, Dist. ' ‘- e T

- . . " C¥ntact: Dr. Jo€ Kuklenski . -, Chesterfiéla, Missélu"i 63017 ’
' , Contact: Mr) Maurile.Geisler ..

A‘ ’ *




o

3 -~
'8. * :
. . F 4 X
, * Montgomery City School Dist. Special Vocational Programs
Montgomery City, Missouri Kinloch School Djstrict
Contact: Dr. Howard Heidbrink 5764 Mable
{h} . o v Kinloch, Missouri 63140
LA < Blue Spriggs School Districts Contact: Mr. Edward Radford
- - Blue Springs, Missouri 64015 or Tyrone Williams
Contact: Dr. Gale Bartow ’
. Career Rducation Total Ed-
’ . Perryville 32 School Dist. ucation .
" Perryville, Missouri 63775 Hazelwood West Jr. High
Centeet: Mr. K.E.Vance® 6249 Howdershell Road A
. Hazelwood, Missouri 63042
" ’ Platte City R-III School Dist. Contact: Mr. Dwight Hart
L . Platte City, M;ssour1°64079 N
.Contact: Mr. Gerald Hart ¢ Aréa School Vocational
: *»Gurdance
.Y state Fair Community Ccllege 309 Pine
< 1900 Clarepdcanoaa‘ t o, Doniphan, Missouri 6&535 .
L ‘ Sedalia, Missouri .65301 o, Contact: Mrs. Ethel Hanner
: : Contact: Dr. James Navara ¢ § . ™
' Addltlonal persons to contact would be Dr. Norman Gysbers,
y N College of Education, University of Missouri, Coygzbla.
v . Dr. Barbara Fulton, College of Educatlon, UniversXy of
Missouri, st. Louis; pZ. B.E. Jessee, College of Education,
. . . UglverSLEy of Missouri, Kansas City; and Dr. Nancy Walters,
¢ ) ’ College of Educatxon, Central Missouri State*University,
. ‘ Waqrenstrg,o -
. ‘ ' ’ - g - -
T . PUBLICATIONS: ’ .
. . Cateer Guidance, Counsellng, and Placement - Elements of an '
- Illustrative Program Guide, State Department of EdGEgilon,
February 1974 -
5 Develqpmental K-B Career Education Methods and Processes,
P . State Department of Education, 1974. This is supplemented
- ‘5. S by the follow1ng ser1e5°'\ : .
‘ .
[ * ty - Develqpmental level K-3: You + Others -
« 7. Developmental Level K-3: You; Who...Where...When
4 d Developmental level K-3: What Do You Like? What Do You Do?
. % Devglopmental Level 4-6: You and New Things €o Do
AL , Devg%qgmgntal Level 4-6: You; Who...Where...When
| Lt f SN . Q) Devezéhmeﬁtal Level 4-6; You + 2?22 = Friendship e
- LA . .
R . - - . [}
“ T " 4 STATE COORDINATOR: . . -
* . . New person not named at this time. ) 7{-
e # } o - !
, . - i ) ‘ )
’ 2N e S ' T
oo - % ) N : . “ '
- b ' Lo, B
3 A N .
] 512 P -
. P -~ ) he .

. « ., AR . ° ~
- N r o 2 .
- . -79- , . ’
\‘l v . . - . 3
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STATE 'DEFINITION: o K
.. Not available at the present time. T e
N ~ 3 be - . . . e
» &"
_— ' <t
! DEVELOPMENTAL ACTIVITIES: ? . |
N . Coordinator named - 1972, ’ .
N Y4
) 1 Needs Assessment conducted. .
. . \ .
. . an
Life Career Develoiginent Program - a guide for guidance coun- l
. /  selgrs to use in establishing a career education program has . 1
been developed. * 2 ‘
. e
; ' |
) " PLACES TO LOOK AT: . oo . ‘ |
Fort Benton Schools Billings Public Schools ‘
. T . Fort Benton, Montana 59442 Billings, Montana 59102 .
Contact: Mr, Ray Grande Contact:, Dr. Gordon Wallace :
RS o
Helena Schools Missouf% County. High Schodl
Helena, Montana 59601 Missoula, Montana 59801,‘ . - . '
. Contact: Mr. James Fitzpatrick ! Contact: Mr. Joe Robertsy & L .
. N - R Vr S ’ A .
< . T e . o P ’
‘' PUBLICATIONS: ’ j ‘ ST
, ‘. Life Career Development Program ' . L ’ M
b - . l . ’ ' [ e Y.
- . ’ v, »a T — .
i L. Y N * * N
STATE , COORDINATOR: K , .7
. o N . .o
Del Gustin . T ; ) Tree Lo
- . . B N N
- : Office of the Superintendent - " . . e :“:',
<. ' of Public Instructiom Ty . . T el T
State Capitol | * A ; A
Helena, Montana 59601 | A o ] R P v
, - . . N '/" . ~, -
N T te
. 1 XY
-t . - (‘-. - * ’~:' .
- - TNy . .
- - 1 ! > =N “ N ° ¥ g
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STATE DEFINITION: ~ -
"Career education is a comprehensive, systematic, &‘hﬁ cohesive
plgn of 1nstruct10n that will provide each student the, oppor-
ity to plan and prepare for a meaningful and’ sat.xsfymg role
. as a working member of society. A total program of career N
education should provide instruction for indivaduals at each
stagé in the lifelong process of careez development.
. \

STATE COORDINATOR: '

-

+

Larry Westrum

Cageer Education Consultant
Nebraska State Department of Educatlon A
233 5. 10mh Street
Lincolp, Nebraska 68508

.

" -g}- . .
$T A
iy .

"Career education" is not synonymous with "Edycation,"
e - although all education will in some manner help each 1nd1v1dual
' prepare- for has future career. Nel@her 1s’ "career education”
. synonymous with "vocational education," although vocational * i
education is an integral part of career education. Career
R ~ education does not replace, but rather permeates the total
- *, ' educational program:"
“ .. (Source: Career Education: A Position Paper, Nebraska -
RN ' State Department of Education, 1972)
* N 2
' DEVELOPMENTAL ACTIVITIES: . o
B . . \ : -
' State Board ReSolution - 1972.
R Position Statement --~1972. .
Committee named to coordlnate Department act1v1t1e5“ [N
' Planning stages of a set of Gu;delxnes for Implenentatxon
of Career Education for schools in the State.
. Curriculum Materials (K-12) in éﬁe process of being published.
- v »
- PLACES "TO 100K AT: T ) N
— " ~ ,w‘ - . o .
Mllfor ‘Publxc‘Schools °  _ximball, Pablic Schools - “
Milford Nebraska - Kimball, Nebraska '
Contact: Larry Willis . Contact: Charles Moreheuse . -
. 8¢ s |
. " West Side High School Ashland Public Schools r
'” Omaha,. Nebraska Ashland, Nebraska |
N — Contact: Orville Jensen Contact: Larry Bartek ° B
Lincoln Public Schools Allen Public SCh‘ool]s .
» * Lincoln, Nebraska , allen, Nebraska °* . .
. Contact: Jerry Gruber . Contact: Gail Miller
. Lexxngton Public 3chools Sidney Public Schools
T Lexington, Nebraska Sidney, Nebraska \\
. Contact: Stapt Linch Contact: R.3. Peterson °
- ° . E
~ O . » » -
PUBLICATIOMA: °
o - ) . >
- . Career Educatiion: A Position Paper
* ’ - > -
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+ Contact: Dick Wright
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NEVADA. o )
STATE DEFINITION: , Ce T
—_— . X

"Career Educati‘.on is an integration of lga’rning and doin;,
which merges the learning environments-of the school, the home,
the community, and the worK place into a challenging and pro- -
ductive whole. Career Education is a prodess 6f structured
experiences as opposed to random experign'ces. Such experiences
will facdilitate learming int’:eraction with real world sitpations,
Career Education is a comprehensiye educéti'onalv-érogragr focused
on careers be§inning in kindergarten or earlier and continuing
throughout the adult yéars.sCareer Education not only provides
Job information and skill development, but also aids students
in developing attitud,e/s about the personal, psychological,
social, and economic‘,sign'ificance of wc;rk."

-

(Source: Career’Bevelophient in Nevada, Nevada State °

Department of Education and the Nevada State Board of

Education) LN K - -
3 * N
DEVELOPMENTAL ACTIVITIES;  ° ° -

. ; . - c o, N
Position Statement -~ 19,?\2\. = -~
*  State Plan - 1972, '\\ T )

Operating budget = 1973 (approxii.maté]fy $90,000 this year for
State office). . K ' [

Legislation being considered. ‘ R
. .o ~.

Y

.

Concéeptual xpodel,“jc'urriculum,‘ and one .instructional guide -
model developed by Task Forces. . ' ’

-~ -

o !

. . 3
1 Needs Assessment study due.to be conducted in fiscalsyear

1976. B ‘ : = o . J
. ‘ -

g P [

onnel ~ 1974,
4

. . {
s
°

L] < N .
PLACES TO© LOOK AT:- ' - ¢
‘ .

<

Clark County School District Carson City School District .
Las Vegas, Nevada 89121 - Carson,City, Nevada 89701
Conta_ct:' Verl Frener :  Contact: Vernon Rowley

Washoe Séhoo{ District

! For information on evaluatidns
Reno,~ Nevada 89502 :

of exemplary' programs in
career education: Dr. Len Trout,
. . Research Coordinating Unit

v '

W2

:

O . - A

PUBLICATIONS : . ) .- 4 Tt < .

“Career i)ev_’elopment in Nevada - Conceptual sModel* - 1973, -

° -

. 2, L .
"Career Development in Nevada - Orgdnizing for Instruction” - 1974.'

" "Career Devélopment in Nevada - Godls and Objectives" - 1974.

- .
¥ -
.
e

- . . O . ) K
STATE ‘COORDINATOR: Dennis. Graham =~ , =
- Nevada State Departmlent of E&fcation
Carson City, Nevadaw89701 N
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Aruitoxt provided by Eic:

e

M © “’NEW.HAMPSHIRE Iy

STATE DEFINITION: °
"Canier education is a concept of relevant and accountable
education centered on the individual which provides the
opportunities for educational experiences, curriculum,
instruction, and counseling leadjing to preparation for econ-
bmic independence. The developmant of this concept is a
lifelong process, which involves a series of experiences,
decisions and interactions that provide the means through .
which one's self-understanding can be implemented, both
vocationally and avocationally.z ) —

(Source: operational definition)
y h/

DEVELOPMENTAL ACTIVITIES:

State Board Resolution - 1973.

Position Statement - 1972. e

a -

‘State Plan - 1973; local implementation*plans e'merging.‘ ;\ ‘
Coordinator named - 1972.

Budget ~ 1973 ($109,000 - Commissioner's Special VEA). !

Career Education.Planning Committee. .
. B . .
Elementary Curriculup Guide and Career Guidance Counseling -~
and Placement Handbook for secondary counselors. ; ’
A
s -
Career Education Task. Force on Educational Goals New
Hampshire. / .(' . P
1 ongoing needs assessment--surveyed students, stqfé, adminis-
trators, school boards, community. T .}

Guidelines, newsletter, workshops. ; . .

.

e

PLACES TO_LOOK AT: - =

-

Experimental Schools Project ProB‘éct Challen‘ge

Component Stevens High 5ct!ool

-~» Career Education 7, Claremcnt, New Hampshire R D
Groveton, New Hampshire-— Contact: Les:Greene LT

, Contact: Paul Hawley “ - - o Coe
. - Concord Career Education Project

. New lLondon Middle School 16 Rumford Street . .

New London, New Hampshire Concord, New Hampshire o,

“ Contact: Robert Wilkins . = Contact: Dave Morin . - .

.

Hopkinton School District Proj‘eEtcc‘)ED‘.‘. o . s
Hopkinton, New Hampshire + 40 Mechanic-Street
Contact: Neal wiggig ' Keene, New Hampshire

Contact: Ed Donovan ., ..
Somerswdrth Caxeer Education . Tt T @
Project . . ) t,
’ somersworth, New Hampshirée o !
Contact: Norp Yeaton, John ‘
Powers,” or Susan Klaiber .
» 4 Al
* ]
. - N N 2
A\J
o . ' -83- - o

v




PUBLICATIONS :

-

+ ’ 1] .
Information

"STATE - COORDINATOR :,

7( >

! $r1c Ranm.sto E
Gareer Education’ Coordinator/Consultant
$i:ate Department of Education
N IOS Loudon Road.

- Concord New Hampshire 03301,

Aruitoxt provided by Eic:
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Tk : NEW JERSEY ’
B , NP \ )
' . ¥STATE  DEFINITION: oy e ¢
5 * . Not avqiiab}e at present gime. ) {"’ .
o ) . L Lt J A
- - ‘ — .
. . +DEVELOPMENTAL ACTIVITIES: 7
; ’ R . .
State Occupational and Reeourte 'Centers = 1970 (team of- *
\f 4 experts for backup services K-12 resource catalogues avaxl- S
- able) v » PN
O P R M . ° ’
o - N . ' r4C Vrechnology for Chlldren) combines techm.cal activities?™
;e oA with elemeritary subjects in' multi-media multi-sensory approagh. ,,
: - ! R . EL RN
. - Coord:."x"nator named - 1968. < . e
Eal - 7. [ . o d
: o si(:atewrde elementaxy program combmmg gareer education with
: # acadenu.c studies - 1966.
v s :
T . S, Career education research utfllzdtlon system (free reproductions ’
* . ) of microfiche). N . o ‘
LS State Plan for 1974-1975,
- Job Placement . Coordmators in hlgh schools.
P ~Budget "and legxsla;tlon for comprehensive vocational
> . ‘ education program - elementary through hagh school.
Inservice training. - '
A
],,' 18 caree€r education coordinators and coordlnatmg councils
£ , established in 21 counties.
ol s Budget Governor's Career Development Project ‘received ‘.
¢ (/‘" ) %  “initial ‘State funding.of $318;000 to serve 3 LEAS in 1970.
O e " Expanded to $2,000,000 serving. 29 sites #n 1974-1975. Basic
. ® - components consist of:
. . . ) o~ -
v ... " . ="Career Resourde Center - I i
S . - T4C e T
- . - Intmductf‘Sn to Vocations :
) - ';: °  + = Coupled smer Work Study , . . .
<. PN . ’ . ,
. . * o
\ Newsletter. * F N
R T T
S S o - . - . .,
*.‘,’ o N — ot . . .
* - ! ™ RN kg [ * .
.- PLACES #0 LOOK AT: |, . - ' ot
. ® ° - . : .
“s 4 - .
ety ) ,Camden'f'city Schools * ew Brunswick Public’ Schools
. s * CaQ}Qen, New, Jersey 081Q5 .Brunswick, New Jersey 08901
N ) - Contact Flaine House Cantact:s Ela‘lne House 'or
. N (Rutgers Univers:.ty) - ' Geoxge 'Meyer ‘
r-4 R ’ R i o’ '/ - N
T, , . Rahway Public Schools Crossroads School
g K Rahway, New “Jersey 070865 Monmouth Junction, New Jersey °*
. . Cont;act ‘Blame‘ House . . Contact: Ruth Samsel
. ¥ Ed,ison W Jersey 08817 South Brunswick High» School
. . a2l T Contact Jim O'leary '’ Monmouth Junction, New Jersey 08852
. - 2 Contact: LeRoy Alston /
- . »
e * ) * o - v . /
t M . ,

ERIC AR
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Woodbridge Township School
District

Woodbridge, New Jersey 97095
Contact: Bernard Novick

.

a

Newark - Project COED (Center
for Occupational Experimenta=-
tion and Demonstration) - 12
clusters.

J

A%k

PUBLICATIONS:

X
“ - LT

-

Various "special papers" on career education topics.

J
"Vocational Guidance and Career Education Programs" - 1989-71.

O

L
"Career Education Progress" - quarterly newsletter.

"Leadership in Learning"

"The 3 R's Plus Career Education" ®

STATEQRDINATOR:

Patrick Doherty Jr.
Department of Education
225 W. State Street
Trenton, New Jersey 08625
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Education, July 1973.

5educat10n materials - June 1973. . . N

bl »

STATE DEFINITION: R

- 14

"Career education.is an effort that public education alfd the .~w..
community exert in helping all individuals become familiar
with the values of a work-oriented society and in implementing
these values in their lives in such a way that work becomes
possible, meagingful, and satisfying." ° ’
JCareer education is an educatéonal plan encompassing the °
kindergarten curriculum through adult education at realistic,

developmental stages of the individual." o

(Spurce: The above definition is based on a Position Paper
accepted by the State Board Qf Education on June 6, 1973.)

¢ .

B

DEVELOPMENTAL ACTIVITIES: . . ‘

Establishment of pilot programs in Careexr ﬁducation - 1971-72.

-

~ -
Acceptance of a Position Paper on Career Education by State‘
Board of Educatlon, June 6, 1973.

Acceptance of Implementation Guidelines by State Board of

,
5 - ¢
% . a

Appointment of. State Coordinator and an Assistant State »
Coordinator -~ 1973.

| -
A . [
.

1
Securing of Federal grant for dissemihatlon of career ¢ . y
-~ ‘m‘( s \ — "

Dissemination of sets of 400 Career Education Activity cards

to each elementary school in the State, through 6 regional

workshops to which representatives of the 88 séhool districts

"Wwere invited.

~Penascq,‘New Mexl

<

State requirement of end-of—thé-year reports from aii - N

districts concerning 1mp1ementatlon of career education K-6.

- -

Estab11shment of regional worksheps aﬁ@&materlals pt the
Junlor high/middle school level for Fall 1974. .,

>Implementation of the Federation of Rocky Mountain States
satellite program in career education.

PLACES 70 LOOK AT: 7 3 . .

] .
.,

Alﬁuquerque Public Schools

©

)

‘ [}
Portales Public School System

Box 1927 Portales, New Mexico 88130 ° *
Albuquerque, New Mexico =~ - Contact- Lloyd Call
Contact: David White ‘ . >

Alamagordo Public School ‘System S
P.0. Box 617 g
'Alamagordo, New Mexigo 88310

. Penasco: Career E4. Project

o N

SN

- Contact: Paul shelford '~ Contact: Dave Newell N
R ¢ . ._& R R . . : .
Lag Cruces Public Schools . * B
301 West Amador T . A
Las Cruces, New Mexico
LY -
LA ~ Sy — :
¥ ’ -
< -87- . ‘
2. T . 8 . e * .
. o -
a. " 3 9(‘ ’ - \ »
3 / .
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PUBLICATIONS:

"Careex E?ggggiggiPosiﬁlon Paper" "

"Career Education Implemgnta:ion Guidelines"

N

3

STATE COORDINATOR:

Dr. Jean Page , .
State Coordinator, Career Education
State .Education Building
Capitol Complex
. Santa Fe, New Mexico 87503
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parameters for prograxg development il .

[ . ' &
STATE DEFINITION: ' N M
B N A, ¢ - . N
A specific State definition of caxeey: educata.on is npt used.
The concepts presented in the Position Paper #11, Occupational’
Education: A Statement of Policy and.Proposed Action by the e

Regents of the Un:.vers:.ty of the State «of New York, provide

a .

DEVELOPMENTAL ACTIVITIES: - .

Position Statement - 1971: Position Paper, #11, Occupational
Education, A Statement of Policy and Proposed Action by the
Regents of the University of the state)of New York.

State Plan - 1973. -
EPDA resourceg, are being used to provide ifiservice workshops
at ten colleges for teams of teachers from middle schools across
the state. The teams then copduct career education activities
under a mini-grant format. = o

4 Y -~

The Cornell Institute for Research and Development in -
Occupational Education has several research activities completed
or underway in various aspects of career educdtion. %i

fwenty regivnal-Tareer eduqatién'nwael'prbjecfs are in their
third year of planning, developing, and implementing career
edugation concepts in component school dlstr1cts. Support for
the project activities is coming from local, State, and
ngeral sources. Each project is 1nvolv1ng large numbers of
schools and geachers in curriculum development and in inservice
training activities.

The State Project in Career Education in selected districts
of New York City is expanding. This is a pilot effort to
develop a model for urban area prografis. . .

. »

v [3
. JLortland-Madison BOCES
Cortland, York 13045

PLACES TO 10OK AT: ) N

. «

Broome-Tioga Board of Coo'p-'
erative Educational Services
(BOCES)

Binghamton, New York 13905
Contact: Mr. Earle Spaar

Greene #2-Delaware-Scholarie-
Otsegp BOCES

Stamford, New Yorlg 12167
Contact:¥Dr. Ronald Fleming .

, Jefferson County BOCES
Chienango-Madison BOCES . « Watertown, New York (13601
’Norwicp, New York 13815 Contact: Mr. Richard Kropat .
Contact: Mr, Gerald Griffith .

“ - ?Livingston-steuben-vgyoging BOCES
Mount Morris, New York 14510
Contact: Mr. Bruno Rodgers
Contact: Mr. Douglas Van- *

Benschoten Mamaroneck Public Schools
* Mamaroneck, New York 10543
. Dutchess County BOCES ) , AR &
- Poughkeepsie, New York 12601 Nassau County BOCEG,
Contact: Mr. John Bowman ) Westbury, New York. 1590
° Contact: Dr. Alfred, Schutte
Erie County #1 BOCES . oo
Cheektowaga, 'New York 14225 . '
- Contact: Mr. James Spengl;sn o .
» - ' : o7 -

»
3

o




e { .

: - . ?rgeida #2 - Hamilton - - Suffolk County #1 BOCES

) . ! i rkimer BOCES Westhampton Beach, New York
] L Holland Patent, New York Contact:" Mr. Larxy Swenson

T Contact: Miss Angela Gentile
' ‘ : suffolk County #3%BOCES
Orleans~Naigara BOCES Dix Hills, New York 11746
Mediha, New York 14103 Contact: Mr. Donald Friedman
Contact: Mr. Jogn Hogle -

Y

George Washington Elementary

, - Putham-Westchester BOCES Sschool J .
| - . - Yorktown Heights, New York ©  gyracuse, New erk 13224
: .%7‘ . Contact: Mr. Kirtland Moore . Contact: Mr. Donald Stanis-
. 4 . treet /
. £ .Rensselaer-Columbia BOCES /
{ A Castleton, New York 12033 Yonkers School'District
Contact: Dr. Michael Freedman Yonkers, New York 10705
' Contact: Dr. Leonard Fintzy
. : Rockland County BOCES .- )
- West Nyack, New York 10994 Buffalo School Distrtct
- Contact: Dr. Laurence Arpnstein Buffaldo, New York 14202
' Contact: Mr., John Murray
. + Saratoga-Warren BOCES ’ ! .
Wilton, New York 12866 ¢ » GAREERS
Contact: Mr. Frederick Moran Board of Education.
’ ' Mineola, New York 11501
- spencer-Van Etten Centrpl ‘ Contact: Mrs. Elaine Kutcher
School
Spencer, New York 1488 State Project to Implement
Contact: Mr. Donald Tackley Career Educghtion (SPICE)
~ 236 West 24th .Street
New York, York 10001
. Contact: Mr hn ‘Surra
- PUBLICATIONS: , : \
- 1 .
None prepared by the State Education Department’at this time.
. . ° N
] '_ .)' : . v
STATE COORDINATOR: ° . /' ’
. . . Dr. Robert S. Seckendorf : .
. Assistant Commissioner for Occupational Education
New York State Education Departient: .
> 9 ' 99 Washington Avenue : - o o
Albany, New York 12210
< ’ ' © 71‘ L
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«

P

- opexates in rendering services to local education agencies . K ' 5,

.£ ! NORTH CAROLINA : s
. “ 1
STATE DEFINITION: . ! ’
—_— g .
3
"Career Education consists of the knowledge, understandings, . .
skills and attitudes aimed at enhan?::.ng the 1individuwal's ’ 4
abilities to cope with the problems of Jearhing ‘to live, 3 - '
learning to legxn and learm.ng to; make a livinge It i8% an & ‘
approach to, leaﬁrm.ng and teaching which combines* organizéd - <=t AN
classroom experiences with the real‘!\ty of the world in )
whjich we live and work. It, provides curricular options‘a
personal alternat:.ves and expenences appropriate to eachl . - - ’ .
individual.” ° .- '
. «
. (Squ:ce: ‘A‘Ré"port of the North Carolina Cafeer Education
Task Force, .April 5, 1973. The definition was,adopted . o o
by ~he State Board of, Educat::.on i April 1973. It rep-
resents the basis on which.#é State Education Agency R . .
in the area_of. program developmént.),
- T—

—_—

' *DEVELOPMENTAL ACTIVITIES: *

.

—_— I B

Mz.ddel'School 0ccupatlonal Explorat:;on Program -~ 1969;
career exploratjion in 67 school districts.
LY v

State Boar‘d‘Resol,utJ.on - 1973.

. s

Position’Statement - 1973. - b
1

-

-

State Plan - 1373,

Coordinator ~' 1973.

Task ‘Force Report dlssemnate.d. oo~
« .
Neede Assessment Studies - 1971- 1972 Statewide assessment, ‘
many local,school unitg have done assessments Random sample -
6th grade surveyed. o

. “vi.
Curraictilum Gulae/A Guidance Program to be used as a prototype*
now being developed (avairlabld in draft). .

«  Career Education Task Force - 1922-1973 (no longer functigps);:
 developed a philosophical definition and 2ome goals which
serve as the North Carolina Career Education philosophy. This
is the ph:.losophy under w}pgh the coordinator of Career Educatlon v
operates ‘ ] I

-
A o
’.' “

q . 3

.. > ~ 3
PLACES TO LOOK AT: , .

* Apex High ‘School.
“Box 190 o
Apex, North Carolina’
. . Contact: Emma Dorsett

(ﬁ‘aham, Nortb Carolina’
Contact} Barbara Tew

. .
Galdwell County Schools
P.0. Box 309

Lenoir, North Carolina .
Contact: William Stone

- . 4
Holnes Jum.ordu
211 N. Plerce

. Couumbus nty Schools Eden, » North -f:@ 1na 2798 o wg)hén. N .
- P.0. Box (729 . %ewxner g. o ‘ e N Y
whiteville, North Carolina : S

*2 scofkacts James R. Raban

7 v
"3 - ;’.k':*\\\&‘ "4;,...




- “ *
’ - [ v
N . Kings Moﬁ\tain High School *  Cliffside Elementary School
-~ - Kings Mountain, North Carolina Cliffside, North Carolina
¢ Contact: J,C. AtKinson, . Coptact:' Phillip P. White
‘ G C
. i R
‘ el PUBLICATIONS:, i | ,
! 4 . -
"Careexr'Education: A Report of the North Carolina Career
* Education Task Force"’ )é ’ 4«
"Life Career Develoﬁ%ent: A Model for Relevant Education
(Guardance) " 7
N FLES
o . 4
Q-'d ‘. ) ) t
\}‘ STATE COORDINATOR: \ a
Y - s . -
1 C. Wayne Dillon
, Department of Public Instruction R
Raleigh, North Carolina 27611 ‘ >
14 : ® »
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P / N
" ’ *
e .
. F.J I -
v , s N N . ®
¢ “ ) . >
A} .
- e = v I:
< o 7
N « , ~ r
. . e . i
s Al -
. . .
e 5
. ! v !
. A "/ . N L.
Y % 2 2 b .' r ‘
. * ‘,, - .
. . f Lt .
1 o .
v * - et
v \'0 - LY N . <;'
- ] ,.
' He » .
. .
- ; ~ \‘- .
4 . i . -
A ) .
- : A
. v ¢ . . . _‘ 1‘:‘ N .
/ - . N - . h
’ ' ) "t
N L
L -92- L
g ) N .(v)? ' 5‘\._-- © :
v SR Lo o ' "o
7 ’ <, 0, /




° NORTH DAKOTA

i
v

STATE DEFINITION: ’

o o Career education is an on-going process of helping an ¢
i1ndividual to understand both himself'and the world of work.
¥t 15 a series of career development experiences infegrated
throughout the educational system - Pre- school to "adult.

° Career education emphasizes self-awareness in relation to career
choice, attitudes toward work roles, de&@sxon—makxng skills,
and awareness of specific education needed for various career

- roles. It seeks to unite all segments of the formal educa-
tional system in a common effort with the Business community

. ¢ and the home-family structure in helping all persons fulfill

l . . their career pla.n. .

-

4

¢

(Soﬁrce: This definition 1s not yet official) .

‘

L3
s

* ' DEVELOPMENTAL ACTIVITIES:

. . N

/ ) -"  state Plan on file with the State Board for Vocational
' Education contains career education objectives.

Mini-Grants in Career Education: mlnl-grants ranging from
$1,500 to $6,000 were provided to 25 local school districts
during FY 1974. The purpose of the grants were to assist local
' schools in developinhg local programs in career education K-12.

© School districts submitted proposals outlining their plans for
N developing and implementind,career‘educatgon. The primary. . *
. activety consisted of staff inservice training in the career

' education concept and the development of career education
' activities for integration into the total curriculum. More

than 1,061 teachers were involved. .
. H L e e ' .
. - 3 ¥ .
- * & et ’ t
. . PLACES TO LOOK AT: L\_ e
| . 5 ) T4 R »
%Central’ High Schooi Minot Public Schools
o Devils Lake, North -Dakota Minot, North Dakota 58701
Contact John Geston' Contact: Dr. Lowell LaQ1me§
«
' . Naploean Publxc Schools ) Dickinson High School
‘ . Napolean, North Dakota Dickinson, North Dakota 58601
Contact: Gil Holle. Contag¢t: Ted Renner - v
a M 7 - < ‘ .
W1lllstbni;ub11c Schools Fargo |Public Schools
Aﬂxllxston, North Dakota Fargo,} North Dakota 58102
° 4 . Contact ™ Arlo Howe Contact: Jerry Hasche

Y 4 |

L s -

~ PUBLICATIONS:

"

The following curricumu materialS have been developed:

.

s Q\_;. Career development actjvity guifle for each grade K-67
! 2. Career development activity guides for EnglishaLSocial
- Studies, Math, Science, Home Economics, Business, Art, Industrial
M . Arts, and Physical Education; |
Iy , / - }
- a:‘ . ‘ i 3 Career development guxdes for Spécxal Education, elem—
» U . .. ehtary and secondary: ) M
r. & ' 4. A community resource person directory with accompanying
ggf Ten . suggestea usages, fxeld trips, etc; X
‘ - -93~ . :
O -3 K

ERIC - - g

Aruitoxt provided by Eic: . . o . * ’




[N N ¢ . “ - ~
° ‘ I. . ,‘\,—\
" 5. A "World of Work in Music" pxogram, 75 15-minute " .o,
\\ 1V programs with accompanying guide (primary grades); and . . SRS .
6.cA propoSal to involvé business ‘organizations in o
~ providing hands-on experience in junior high schools. N
y - —t -
’ STATE COORDINATOR(S) : i .
[ L]
o . Mike Lalonde ‘ Jerry* Tuchscherer
N . Career Education Specialist Career Education Specialist
‘ . * State Office Building State Office Building
\ 900 Eagt Boulevard ’ 900 East Boulevard .
. Bismarck, North Dakota 53505 Bismarck, North Dakoka 58505
4 ’ ) < . '
- < .
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STATE DEFINITION:

. . Career Education is a concept designed to provide student$ ~
with the necessary information and developmental experiences.

\ to prepare-them for living and working in society. It com-

bines the efforts of home, school, and community and teache):s

from pre-school through adulthood ¢ M

~ .

In Ohio, the.Career Development Program is that part of - . & '
the total Career Continuum Program designated K~10, in-
cluding Career Motivation from K-6, Career Orientation
for 7-8, and Career Exploration for 9-10. These programs
Prepare the student to make choices for vocational education °
or pre-professional education in grades 11-12 (or age 16).

(Source: "Guzdelmes for Submission of Proposals by Local

Schools" which, is sent out by the "Ohio Department of
Education',\ﬁrision of Vdcational Education.")

% 2 ? a
- ¥ :
DEVELOPMENTAL ACTINITIES: ‘o ) ‘ Ce
K ) ' Position Statement - 1971 (Ohlo % Career Development : f
Continuum) . - \ ,
- ' ‘e ’ i
. v State Plan -~ 1974 : K-10 Career Development Program included { v
» as the first three of 11 objectives for Ohio's State Plan for
A ¥ Vocational Education. °
@ ¥
, ) e Ife‘gislation‘- contained within approvéd State Vocatiopal . "
o ™~ Education Plah.
Budget: 1974-1975 - Federal Funds: $2)154,717. .
'y R e State Funds : $1,84%,283. \ R N

Task Force: 1974-1974; five program direc
.the.State act as a task froce to identify priprities concerning
-areas that need at;té\&ti,on for statewide prog
dissemination. | . B

R Needs Asses,sment 1972-1973, to 1dent1fy priorities in
.education (surveyed 135, 000 c1t1ze&'~=)

. 7 major confergnces dun,ng 1974-1975.

3 Programs in operation in 1974-1975.

.. N

Fuil.l-gi‘ﬁ\e coordin?tor ?or Car}ee}' Deveiopmenf:--l&)?l.q

'rwo séate su;envisors for Career Dévelopment - 1973.

A Appomtnient Sf a D:.ret:t:or 1974, ‘ . .

.2 . . -

¢ Development of curr\Qulum guides, inservice procedures\ manual, ) *> Co
broéhures, and films. - : . -

. o .

. , . )

» . N

4 s . ‘. .
) K ~ v b T

A _
i . PLACES 'I’O-LOOK AT:

4 N e o
\ ” ‘s’ I . . .
Akron - MY Nicholas J. Topougis . . \ .
Benton-Carroll-Salem - Mr. Richard Thorbahn AT
Boatdmdp -:Mr. Morris L. Kirk f . \\ .
Canton ~ »&b{-, Ri.hchard LCaster / .

L]

nd
£}

. N ; L - "

-~ - N ‘\ *
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Aruitoxt provided by Eic:

. . » s v

C:rlisle - Mr. Charles A. Lin erg ot
Cincinnati - Mr. Ralph Shauck . .
Clear Fork Valley - Miss Linda Moran ~/ , -
Cleveland - Mr, Oliver'J. Jones - . h

Celevland Hts. - University Hts. - Ms. Belva Singer\ ‘

b Columbus’ - Mr. Robert Weals . . AN

‘Dayton - Mr. Robert Rammes ' ) > ~ ,
East Muskingum - Mr. Donald Burch | L% o T .
Geneva - Mr. Paul Rusinko Y .
Kirtland - Mr. Patrick Corbett - ~ TN N
Lorain - Mr. DeRoy Gorham ’ ) :
Mad River-Green - Mrs. M Anna Elam . ' -t
Minsfield - Mrs. Constanc . Carse . T .-
Medina -~ Mr. Robert Ga "
Minford - Mrs. Brenda Kallner l . - o
Orrville - Mr. Howard Wade, * i
Parma - Mr. James Black
Princeton - Mr. Charles Lambert * ¢
Scioto-Darby - Mr..Tom Webb . . . .
South-Western - Mr. Donald Miller ) W‘ . ’ -
Sp,rmgfleld - Mr. George Degenhart
Stow - ML, Willigm Newenh:.sen o
‘Toledo - Mrs. Jama Roman -
N Warren.- Mr. Michael Zockle - 4

Willoughby-Eastlake - Mr. Louis Cicek '

~~‘_Youngstown - Mr. Joseph Malie . ,‘ \ - N

.
) '

*
PUBLICATIONS: 3 ’

. 1
"Career Motivation Guide” - 197&.

“cadier o2 TS ' .
- “Career Orientation Guide 7-8" 1972; Reviséd 1973. i -
"Career, Exploration Program Guide 9-10" - 1971. . .

"Inservice Procedures- Mandal" - 1973-1974.(Not available at présent) .
. - | ) i S . g

"Inservice Films: - ®

"School Report," K-6; 1973,

"Approaches to Orientation" 7-8; 1973. - ' ¢
. ""“**‘Career Exploration," 9-107 1973. ‘ a . -
"Career Education in Chio" 1974.(Not available at present) M v
~ ”»
. . . . . - -~
STATE ccoﬂnanToR: ' \ e w'
} Mr. Jack D, Ford, Assistant Dn;ector . S )
. Vocational Educatipn . N . s . ‘ t
Career Development Service < ‘
.+ Room 609, Ohio Departments Building oo . A

. &5 South Front Street >
LColumbuS' Ohio 43215 K
T M\ .

- ~96~- . , .
\ .



< ) OKLAHOMA ‘ - .~ u
) . STATE DEFINITION: . , y o e
. No official State definition at this time. (ﬁr*—v"t\ . T,
* ’ o ' o o &
L) N ﬁ
. - T - v
' , DEVELOPMENTAL ACTIVITIES: ~
) Eo?;mtﬁmd - 1972, ’ i ‘ ) e -
b | ' ) o

Statewide and regional conferences held.

! . Materials developed. — N

\ Thee—— —— 3

- , PLACES TO LOOK AT: "\ .

Sand Springs Public Schools >
. P.0O. Box 970 -
Sand Springs, Oklahoma 74063
. Contact! Herman Grizzle. .
Wendelﬁl Sharpton
5 . Oklahoma City Public Schools .
© Oklahoma City, Oklahoma 73106 . . ’
Contact: Tom DeSpain t. )

Lo \ 1 o

* Anadarko Public Schools . * L
Anadarko, Oklahoma 73005 - R <‘;—Av
Contact: Harold Clark L t ’ f

PUBLICATIONS:

. . 3

R » I Can Be Me -From A-to 2 , 1974.

o# i o

x
Career Education: A Counselor's Guige, 1974. "

- ~ ’

» Yy ‘Career Explorétion ~ Construction, Grades 7/8, 1974.

. ‘ Career Explordtion - Transportation, Grades 7/8, 1974, . ~
W N - . . " - .

- STATE , COORDINATOR: s - 3 R

A ,
. Mufl Venarad, 2
" .,  Education Department
: . ; State Capitol 5 ’
° . Oklahoma City, Oklihoma 73105
, . . . - -
' 3&% 3 -
, . o
w 4 ’ - .
- x ’ e
“\ : 9 T »
— - R - / § 2 - ‘
. . —t &3 . .
’* “:( ~ 1} »
el . R
' . A * . Ja ‘ |
: ) . w97y g’ .
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learner, individual, producer, citizen,-consumer,'
ily member. Focusing on the producer role, career
- , education provides learning experiences to develop the
’ attitudes, knqwledges and skills that enable the student
perform sgccessfully 1n an occupational role and assists
the student in related life roles." . .
(Source; "Career Education .. .the Oregon Way," Oregop
, State Department of Educatzon ) . ’

,‘“* = P

»
~

DEVELOPMENTAL ACTIVITIES: ~

v

. .

N Dissemination of, information regarding specirfic clusters
1n certain high schools throughout the State, designated as ¢
\ Cluster Development! Centers.

.. . .
. Regioanl Career Education coordinators provided in 14 of
the State's 14 administrative regions.
reservice teacher tra1n1ng 1n Career Education at Oregon
tate University and efforts started with other teacher
ednqatlon wnstitutions.

o .

‘gzmpetency—based high school graduatlon credit system N
lanned for 1978 clasg'. . ‘ - .
. P ~ S . . .

- . Position Statement - 1970\ |

- ' - - State plan - l9ZQ *\ . oL
\ ¢ -]

Ggordlnator-named - 1968. N
\ < .
Leglslatlon,f proposed for 1976-1977 biennium. A .
- . ; Statd-funds: $157,486 for Fiscal Year 1975. -
B -~ L%

—

PLACES TO LOOK AT:
o

rmediate School Distrxct
regon
Ron Mugkres

Marshall High School™ = Lane Int|
Portland, Oregon Eugene,

Contact: Marv Rasmussen Contact: .

’

C, )
. S Madison High School Franklin |Elementary School

Portland, Oregon Corvallisg, Oregon .,
Contact: Kathy Williams GQontact: |Lillian Bennard -, 8
4 —h
’ * D ¢ €
s - , Canby High School.” Portland Career Guldance Inservice
. Canby - Oregon, Tralnlng Teacher recruitment and
R . . » Contact: Ralph Anderegg training from business and industry at
' T . Portland Community College. Exemplary
N g project (State) at David Douglas Schools
(Contact: |pan Dunham). -
Vi .
- ~ '
' . ! o < R <
‘/ _c" ; 4'
" _,‘l\“ /'
\)4 K 4 -9§:h h
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Aruitoxt provided by Eic:

’

PUBLICATIONS: ) . . _ ’

« "A Guide for Planning Career Educataon in Orggon's : ’
Secondary Schools" -~ December 1970. /
. ) . ; i
"Career Education in Oregon" % 1970. ‘// : - .

"career Cluster Facilities 'Guide for School Administrators
and Architects" ) " ‘

"Cluster Implementation Guides"

"Comprehenélve Guide .for Career Awareness and Exploration" -
due out in 1975. < . , ’
PEERY . .

"Assessment Guide for Careeﬁ_Education, Grades K-12" - due

vout,in 1975. . L ot

i~

\
f-

STATE COORDINATOR:

Monty Multanen

State Direcfor, Career Education P

State Departinent of Education A4
942 Lancastep Drive, N.E.

Salem, Oregdén 97310 . '
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. : . ‘ . PENNSYLVANIA ‘. ’ .

STATE DEFINITION: a — b .

. M '

. .

. "Career education is the blending of the academig with

. vocational in the process of educ}i‘t;gng all persons during their *
. entire lives to be aware of the variety of opportunities for . ’
work that exist in their community and in the nation. It - .
prepares the individuals by establishing foundations for their -
working lives based upon identified interests and talents to the . .

end that they will be-able to make effective use of their skills."

.
, . PR - . '

] a . .« At »
] - N
e  DEVELOPMENTAL ACTIVITIES: - - !

I3 -~

c ‘. Position Statement - 1972. . ' \ -
. . v ‘. v

Coordinator - 1972. -

—a

N ' Le:gislation planned. . .
) |, State funds - $44,000. . e
| C)areer Eduf:atio'n Task‘Force, Contact:g&‘oz;ge’ Love. . ’
“‘, ’ Resource Guide (Syll‘i.l?us from Gui,dance) . ) > !
b, . 'Annual Report for Career Education Projects. ‘-. g
) Curriculg.n; €uide/Pehnscripts, N .

. PLACES TO LOOK AT: - ‘
~ ' . . N . )')
! Pittsburgh - Expansion of K-14 programs which will incorporate
vocational education related programs: into academic schools with
concomitant phasing out of separate yocational schools.
- 1 >

&
. - McKeesport ASD =N PMiladelphia SD ’ ’
. Administrative Office 21st of Parkway M
, Shaw Avenue & Locust St. philadelphia, Pennsylvania
4 . McKeesport, Pennsylvania Contact: Stanley Cohen . .
< . Conta&ct: Dr. Henry Durand ° N - .
’ . ) Federal Education Project /
£:9 g Admiral Peary AVTS Center ~ . S
A “l/‘ P.O. Box 96 752 GardenStreet .
, Ebensburg, Pennsylvania Meadville, Pennsylvania : :
{, Contagt: Edward Lareau - Contact: James Peters

O ) q - : ‘ ‘

. None available at this time.

. R
. STATE COORDINATOR: '

R : B ‘v

George H. Love )

. . P Assistant Commissioner for Basic Education A

N . Pex)nsylvania Departmekti of Education
. “—Bok 911 e .
. Harrisburg, Pennsylvania 17126

-100-
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RHODE ISLAND

L 4
‘

1
[y

STATE DEFINITION:

"Career Education is-seen to be a method of educating
people towards an understanding of the essential inter-_
relation of Jindividuals.in society. It intends to foster
the skills of information acquisition, self-appraisal, .
synthesis, decisign-making, and planning, by using careers
as the central foéus or organization for all learning
activities. This approach to education will promote indi-

. v1duallzat1on, promote the acquisition of life-oriented
skills, emphasize the use of personal, internal moti-
vation and to learn in place of external, teacher applied
motivation, and’hopefully result in individuals better
equipped to’ develop and carry out their own chosen pattern

of living." i . -

- (Source: informal operating definition)

5 ®

DEVELOPMENTAL ACTIVITIES:

s

State proUTﬁEs technical (assistance to LEAs implementing
career education.
- a
Colleges and universities movang to implement career
education.‘ ! ‘ .
i

v Career Education Conference - November-1974.

Rhode Isldnd Career Educatlon Association ngmed in
Spring 1974 to ‘further the development of career education
in the State. . )

_Career Educatjon actigities in Rhode Islond have been
supported by Federal d local funds.

A -

PLACES TO LOOK AT:

- »

Developlng, Implementing,
and Evaluating Career
Exploration Materials
College of Resource Dev.
Career Orientation Education University of Rhode Island
Providence School Départment Contact: Dr. Donald, McCreight
“Contact: Principal,.Mt. Pleasant : .
. EPme—2choo Career Awareness in North S

= Opening Doors to Awareness
Lincoln School Department
Contact: Mrs. Norma Blythe

ERI

R A v ext provided by ERic

Cranston School Department

; Career Awareness Partnership

Contact: Edward Myers

A Developmental Program for *
Preparing All Students for the
world of work ®
Cranston School Depart¢ment
Contact: Carmine Ruggierio
Career, Education Program

East Prov1dence School Dept.

Contact James F. Ryan
\

" Scituate (CANS)

Scituate School.Department
Contacts Mrs. June Guglielm -

Exemplgry,tomprehensive,
Interdisciplinary Program in
World of Manufacturing and
World of Construction
Burrillville Jr.-Sr. High
Contact: Edward Yabroudy -

Career AWAreness Project
Frenchtown School

East Greenwich, Rhode Island
Contact: Linda Handel




LRIS

-
n

Career Education Project
North Providence School
Department -
Contact: Michael DeLuca

Career Education Broject
Central Falls School Dept.
Contact: John Worsley
Career English
Burrillville Jr.-Sr. High
Contact: Richard Colburn

Career Concepts Awareness
Cumberland School bept.
fLontact: James. Sullivan

<

\ » )
Occupational Exploration,g
Orientation, Exposure
Warwick, Rholle Island
Contact: Sr. Mary/?ussell

Protective Services Careers

"Providence School Department

Contact: Danfel Spaight,Jr. -
R .

What Can You Be?

North Smithfield School Dept.

Contacti;Anne D‘intugno

N

Project Envirohment
North Smithfield School Dept.
Contact: Mrs. Juliette Elias

.

<

J -

PUBLICATJONS :

.
,

State of the Art report on careet education activities in

Rhode Island - report should be

available in March 1975,

STATE COORDINATOR(S): :
William Nixon
Career Education Coordinator
SéEEg Department of Educatidn

Providence, Rhode Island 02908

>

¢

James Harrington

State Department of Education

, -Haybks Street g

Providence, Rhode Island 02905,
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SOUTH CAROLENA 14 ’

STATE DEFINITION:

r

) L]
“Career Education is a.sequential, developmental process ¢

¢ " '

»

- Q

of specializedyexperiences for all people (kindergarten :

through adulthood). This proces
estagélshed turricula lnto "real

will incorporate turrently ° "
life" sxtuatxons, thereby *

.

providing the individual with affective knowledge of attitude .

ahd ‘value infokmation, as well as cognitive skills. It will’
X\a personal approach in education geared teward’

the i1ndividual to ratlonally choose his place 1in .- ®
the work ng soclety.

provid
preparing

(Source? This definition has not yet been made official 4for -~

the po ltlon/pollcy paper ‘is

still in working draft form.

Howewer the State Department of Educatlon-Caree;'Educatlon
*staff. ‘are operatlng under this premise.)

! . ‘

\
’ .

L) o)

DEVELOPMENTAL ACTIVITIES:

S

* Ex&gg}ary projgct - 1970 additional exemplary pfojgct‘; 1973.

, . ¥
. Rgsgggbh and development project - 1972; additional .project °
- 1973. . . N
. State Department of Education Consultant - 1972. T
r. ) D‘ \’ \\ N v ~ A - 5
Budegt = 1972. _\\ - S I
. ..
Task Force - 1972. 1\ . ! — .
Programmed package of orientation materials. - k;
M M . o 4 - ! >
State Plan - 1974. ¢
*y Three Statewide Career Education meetings - 1974.
= i . LAY

e

J .

PLACES TO LOOK AT: .

A
Lexington School District Three
P.O. BOX:287
Batesburg, South Carolina 29006
Contact: Leon Temples )

Predmont Schools Pfoject

> 206 Church Street

Greer, South'Carolina 29651
Contact: Eileen Robertson

.

”. -

Spartanburg School Dists.#5

P.O. Box 307 T

Duncan, Sou Carolina >
« Contact: George O, Coan,Jg.

o .
Richland School District #2
6831 Brookfleld Road

Columbls, SOnth Carolina 292060‘

Confact: H. Dale Holden
. 4

PUBLICATIONS:

Al

1
Career Development. (programmed workbook for orientation).

b .

- "

4 ”
’

' .

",

STATE COORDINATOR:

.

M. Ellenr Tollison, Cons
Career EducatiqQn

South Carolina Departme
906-B Rutledge Bulldlng
1429 Senate Street °
:Columbia, South Carolin

-103-
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. . o AU NTRR
T , SOUTH DAKOTA - \ "
. . ] Voo
. . . . . ‘;\. ;” ol
L4 N . M -
] \ o ot STATE DEFINITION: ) -, . K .
. * - . N N - Pl .
, 4 © oMot available' at present time. . p , - «
. K ) : N . ¢
» '.:," . - N ]
T S N i . o o
et DEVELOPMENTAL ACTIVITIE& ST I ’
L s , . t, - . .
j“ . Pos;.tmn Statement - 1972, . ’ .
S o . R . e P - .} $ s‘. b
= R PR A PV | .o s
) _t . rqooxdmator named - 1972, - S imee L T DT e
. . - - o N oo et
. ! R - - Career EducatJ.on Coord:.nat;.:.ng Comnuttee of "SEA Personne—l—
PR Tt 1974, . .
:"' - ,. R - - . P _ . - . - .
- .« State Plan being developed. -
. 5 . - ¢
y .
- - _ ’ 'y
(] . -
, S PLACES TO LOOK AT: , . °
~ = -, k-
;" Waterto\wn P\;lc Schools Hot Spnngs Pu.bl:.c Schools .
° 7 Watertown South Dakota Hot Springs, Sduth Dakota R
- - 'Contact: Doug Herzcg‘. * Centact: William Kuehl
. . . . . .
' ] > . - R
. . v . P
s Sioux Falls Public SChools\ Lemmon’ Public Schqols
Sigux Falls, South Dakota N Lemmon, South'Dakota
. T Contact: Ken Gifford ~=. Lontact:, James\{)oolittle
s o . 2
+ T g 2 I Tt 3 ,
Lo S , . B N e K R
¢ . PUBLICATIONS : .
_— 2]
i o ) N - 4 - 7
d None available at present time. 2 / -
A :’ b . rn e ! . - 8 ' o \ .
. ' Lt A ¥ °
o STATE_COORDINATOR: . . . .
J N A ‘ -~ . . .
- M L]
pr. Richarg Parker . N ‘ ' !
& " DJ.VJ.SJ.on of Elementary *and Secondary Education, : ,
s Guidance ahd Counseling . Toe . -
. State Department of Education’ . .-
. 804 North Euclid x Te . LA
) . Pierre,’ South -Dakota 57501 J N
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TENNESSEE

.

STATE DEFINITION:

"Career education is all ghe learhihg experiences through
which a student progresses in an educational prqgram re-
gardless of the length of the program. It should not be
considered as an addltlonal or seéparate phase of the educa-
tlonié program

Career education should:

1. Provide a unifying‘core for the toﬁal educational
entexprise, with intensive occupational prepration as a
significant aspect. '

2. Provide ‘the opportunity for every J.nd:.v:.dual to
pursue the occupation and/or career for whlch he is best
suited and interested in and which yould enable the individual
to solve his social and economic problems L.

3. Develpp thé individual's personal phllosophy, "
attitude and skills which will equip him to succeed at the tlme
.he exits the formal educational system.

\ .

T Career education is a comprehensive, dynamlc, programmatlc,
and jintegrative educational program. It is comprehensl he
sense that it is broadly based; dynamic with respect to its
capacity to change; programmatlc because' it is purposeful,
glanned and experience-centered; and integrative because it
d;aws together many aspects of the total edbcatlonal program,
Prrnclpal responsibility for its operation is with the 3
publlc 'ducation system in partnership with industty, community
and homie ; It must utilize the common and unique contributions
of all bdﬁcat&:&vand ﬁhe resources of the home, schopl and-
community." --. ; o '

.

(Source: Prepared by ‘State Staff;of Vocational~Technical
Education, January-6-7, 19727 . )

DEVELOPMENTAL ACTIVITIES:

State Coordinator's Office established - 1972.

. . . L4
'

T

PLACES TO'LOOK AT: .
Memphis SPAN Greeneville City.*Schools
Melrose High School Greeneville; Tennessee
Memphis, Tennessee' - . Contact: Gary Haaby
Contact: James Hugueley .

Tennessée Appalachia
Knox County’Publlc Schools ‘Eddcational Cooperative.
Knoxville, Teﬂnes§ee . . Qak Rldge, .Tenpessee

, Contact: Bill-Neal > ‘Contdct: ,ﬁioyd Bryson

: R \? « . - . ) ’/‘, "; . //A
“

- . . "

pd 2 ,’,‘/
7 v

) oM S

- ’ P o
PUBLICATIONS: . g / AL
’ - :

"An Information Paper on Career Educatlon in Tennessee "
Tennessee State Board.for Vocational Education, 1973.

r K

:

.\ ““STATE COORDINATOR: Mable Yates -
, .State Department of Education
Room 200A Cordell Hull Bujlding
Nashville, Tennessee 37219

-

@ \ -105-
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. e ;. i TEXAS ,
' RN I : . o
. ) . STATE mspiurrrsu ™ ) .
H Y2 2 ,
. . ' Y g ,
’ A ) '(Car;eer Educatlon ‘ 1s codrdinated instruction, 1ntegrated
r
into /the entir® currlculum, K-12, and designed to assist )
. 4 ? s‘tmj'ents l.n - . - ' ‘ ¥
. -+ .
' ! . N .
4 N vf' ¥ understa.ndlng both the world of work and attitudes
.. , t. tov:;a,rds i, - ’ o

. .. , : o, ik understanc}mg the reélationships which exist between

, 3 ) / 'edpcatlon and’ career opportunity;

' L, L. .. . "<#fi * understanding. the economic and social structure of our

. .. Society and how they infloence the ways people suppo_rt them~
’ 4 . se}ves; . ., pd ’
; ’ ,J . % makxng 1nformed demsxons concernxng how they will . o
/ . . earn a’ lrv'ing and {:a!ung respons1b1l1 for makan thbse
,/, V-r' , .- decisions; and
' oo ‘ *\f acquln.ng maxKetable skills as preparatxon for
. LT ea?:m.ng a 1,1v1ng " : , )
4 . s " "/ . “' - . A b ) . . ‘., R
e - (Sou.rce. "X, Tentative Framevwork for ’Develog:.ng Compre- - .
) S RN - .hensure,x-lz Career Educatxon," Tex&s Educatxon Agency,
Ay . . - ,
. . o ‘mprii 1972. .
RO P l }13 ) . - . K] ! . /'
' - L i . Y * .
. B! SR . . I P S0 4
) .. v . - = ?._"H,/"_,
L e . . nzvempusmzxr. Ac'rrvrrms .- VAT T
) . . o T~ D e
“ Dy . 'Reqxonal Eiducatwn Service Centers Awareness ‘COnference K
. et resulted Ln' creation of model sites in each Center. 'u@
AN -3 - " .
. \, . ° Inservice f‘.ral.nl.ng in all dxst!mcts. N
. . N R ’ B S ..
-t N TU presentations for public use and insérvice training.
el N N . "\ : . ’
T NN S State‘Board Resolution = 1970sw.* | .
T oy e ’
i ?" L _"\ N - Position Statement - 197I. ; ..
A RN RN . .- : . .
ol PRSI ~ State Plan - 1971,
AR N N} AMEAN .
[ RN . ‘qs -
s g € \\\\ . . Coordinator - 1972. .
. . . . ‘\ . N o N .

R SRR Budget ~81972. v v

< F . Y ¥ \ - . N . .

. ’ i - . N

P2 PR - \Devell\opment of Measurement and Diagnostic System through L

R LIS BV s Pa)s@ers in Car:e Ed\)catxon prOJect . .

/li \:ﬂ: e ¢ \ . . ,\‘.

- g e P T e . a . e - - ve . .
: ‘ : > o , 'm-_le III - actm:.ty substantl.al. Sy . L
S0 B S P ., ‘Y

MR TR BN I Stai:é Adv\sory CouncJ.l for Career Educatlon - 1972., - S
“ e t ‘_ o - \ - '
A L * .
e, A Lo Resource guxde for career education, cu.rrxt:u].nn{ gul\des, and

. i S ' ftlms and slide/tape presentatxons develgped. ¢ ™ PN
£, ', b . . . R . , N . =
. “,' N S . , N . . }

R . “ / . 7 - N - ; 7
i . . i - PLACEX %v .

HE ; PU\CBS TO LOOK A \/’ . v .

* L N - * e - . \ ‘\

1 - 4 . \ s . - . S LIS
it~ : . ' -Dallas Skyline Center school and busifiess cooperation; "hands-

;5:‘,“,"1 PORY . . .on z.n 25 career fanilxes. ‘ »

VATt ' & M
R AL [ R

g ":‘\'ﬁ,;(‘- Lt Ve = t{ouston cooperation with Baylor College of Medicine health
N '(\ “.\. . . 4 prqfesslons high scl{éol (state ,funded)
L . - R . - ” .

':" ‘ ‘g\ r:‘. ¢ . ‘ * KA
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) Harlihgen - Independent School District L M.K. f‘it;zqerald
£ Sulphur Springs Independent School District '
. .Plainview ISD - Elizabeth Grady -
. Lufkin ISD - Christine Seago “ . -

Richardson - Dave Pullias S ‘
Orange - Gerald Eddlemons - ‘
Freepoft - Brazoport ISD - Babby Morrow = ‘ *

| .
Andréws ISD - Norman Payne '\ |
e i R r .
., . .PUBLICATIONS: . -
Ve . ) | .
“Basic Learner Outcomes for Career Education" -11973. /
"Career Awareness K-6" ‘ / .'
. "Care’ﬁar Inv8stigation: Middle Schools"- 1973.
. )
’ A Tentative Framework for Developlng Comprehens1ve K-12 , ‘
Career Education" istributed Statewide. ,
. P .
-
- L4 .
STATE COORDINATOR: )
Walter Rambo , -
201 E. 1llth Street L -

Austin, Texas 78701
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.
STATE DE}F(NITION:* - o 1

"Career education is defined'as thoge parts Of the
educational system focused on providing the individual with
the skills, understandings and values necessary for
obtaining and succeeding’in gainful occupations in which
the individual makes his livelihood, and in the useful
occupation of homemaking." .

.

(Source: "Career Education ... A New Emphasis for  °*
Utah Schools," Utah State Board of Education)
. 1

r
LY

DEVELOPMENTAL ACTIVITIES:
~

.

Part-time Coordinator - Fall 1973; full-time Coordinator -
January 1974. ' . . -

.

Career' education unit organized July 1, 1974.
. 3 .

Nnservice workghpp for sfage staff - November 197M.
Carger gducatioﬁ Ta%k Force appointed - Fall i972.
Elementary ‘World o% work pr&ject initiated - Fall 1972.

Initiated devélopment of career guidance éuide - Winter 1972.

State junior high program i1nitiated .- July 1974. : 2

State funds - approxlmately $500,00 of Fiscal Year 1975\\
funds being used for career education in addi tiom tglfunds
for the State career educatlon office. e

\ o
-

Y
PLACES TO LOOK AT: N )
Alpine School District Iogan City School District
(junior high program) Logan, Utah
American Fork, Utah . Coqtact;:Ieo Johnson
Contact: Stan Leavitt P *
:Washington School District
Granite School District - St George, Utah
Salt Lake City, Utah Contact Jack Burr "
Contact: JoAnn Neilson '
. Caché School District
Davis School District Logan, Utah
(K=12 program) Contact: Reva Wallis

Framington, Utah 84025 ¢
Contact: Don Wright

PUBLICATIONS: :
"Career Education: A New Emphasis for Utah Schocols,® Utah
State Board qf Education, September 1973. Lo

-

-

"Implementing Career Education in a Local Educational Agency ~

A Guide" - 1974.

-108~- . T v
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\ ag : ‘%i "Implementmg &areer Education in a c'al Educatxonal . .t ’
1 Agengy - A Sourcebook" = 1974, / e e,
\ogEr L f b
; “World of Work: Elementary Schoo}. areer Education ‘ 3
Available Units" - 1974, . X ! .
°e L] ’ _b/ ~
-
"World.of WOrk Career Educat:.g; ‘f"l‘ra:.nmg Program” - .
Tw ., \ Utah State University -'1974. f - o b . -
" : S N .
* \, ‘e . a ' .
R :»"‘. A "An“Evaluation of a Traim'.ng gram for Teachers . 1
4 ,l"»z' Implementing Career Educatio;\' -‘Utah State University - 1974.
*e . :\ g . by N . .
“ ' ,W’ 5 "Review of Literature in Caraer Education" - 1974, . .
‘ N . .6 . . “ 4
* N - A ’ Ny
STATE COORDINATOR: v o . .~ 7/’
- A ¢ * N a ¢ e .
P R Y- R, Lynn Jensen *® . E . A ’
. 136 E. South Temple . R
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VERMQNT

" STATE DEFINITION: .

) A .

. f @ i . @
“Career Edugation js the total effort of public education '

and community aimed at helping all individual to become

familiar with values of a work-oriented sci\et:y, o

integrate these values into their pefsdngl vaiue syst:gﬁ»s, .

and to implement these values in their lives

that work becomes possible, meahingful, -and séti’sf'yjné;'

to each indi‘vixal." T

. >
I3

. .
-~
Handpook Mor Implementation")
r : .

.

(Source: "Career Educationy

‘e
.

n such a way

14
5 -
DEVELOPMENTAL ACTIVITIES: o Lo
o~ - | ‘
Coordinator named - 1972.. S Ao
. e . '
. @g‘ tants re-assigned full-timed™ . .
Budget in 1972, 1973. . .
Governor's conference - 1972. R
Major workshops =- 1972, 1973, %~ . .
’ . L, « . .
State funds - $50,000. - . .
Career Education Advisory Council established, .
. ‘ NS .
5 needs asgessment studies -.1974 school.year -.guidance
personnel surveyed. ’ L i !
6 newsletters to T 2
. . Lot 2 o
Tedcher ingervice materials. A et
4 :&' R > . . N . R :§ .
. T . T =
PLACES TO LOOK AT: %% . 3 A :
Ira Allen Elementary SchddY . .Morristown Town School Dist.
Burlington, Vermont 05401 Morrigtown; Vermont 05561
Contact: Barbara Ordway’ Contact: Jonathan W. Osbdrn
. . - Y N . .
o . K =
PUBLICATIONS : . :
R : . ~ . ~
"Directions" Career Education: Vermont °- ’ ,
Issue #1 '~ How Much Do You Know About'Career Education?

#1
. Issue ¥#2 - What is, the"Scope of Career Education? *

Issue #3 - Cluster Carts, One Approach to Career
Awareness

Issue #4 - Self Career Exploratiox&
- Issue #5 - Career -Preparz‘zt:i'on,
. ’ . '[a: ~ L

STATE COORDINATOR(S):

Barbara Gutheil Walter Paulkner

Career Education Consu}ltant Career Education Consultant
State Office Building State Office Building
Morit:pelier/Vermont: 05602 . #Montpelier, Vermont 05602

e
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™ STATE DEFINITIONS ™™ ™7« v ~oeven .,

Career Educatign is a concept that says that all
’, education should make some contribution to the ultimate
\career objective ®of each individdal. It is best thought
of as a life-longzreammg from early childhood through
adult ljfe. Career awareness is emphasizedft the’elem-

,.
-
3
=,
0

-0

‘é ‘.““w N, ¢ entary grade level, with orientation and exploration at
R the middle"dr junior high school years. This is followed
. : at thé high school level with skill deve‘fopment in '

. p ° vocational education or further preparat:.on in other

R subjects that will assist in career development at the posts
secondary level. Additionally, adult education serves the
~ needs of those individuals that have left the formal
- %ducat:.on setting, bpt who need to ‘develop new SklllS
orr update present skills.

w
~ , . {Source: The above definition is based on a position )
. . Paper.) ’
~N . ,
hqu -
‘ S .
' - DEVELOPMENTAL ACTIVITIES:

3 s
.

- . Position Statement - 1973; State Plan inc pded.
. ‘Career E'ducatj,op Committee, Contact: GeorC:):, Jr.
' State Board of Education will fund career tion in
w . ) ° . two school division areas on a division wigde basis.
- T A Posit:.on of State Supeg:v:.sor og Career Educat:.on was
§ \ ' established in July 1974. This is a full- position ° -
under the supervisiorf of the Assistant Sup®intendent for
. Instruction.
-
~ . PLACES TO LOOK™AT:
. Petersburg Gity Schools Roanoke County Schools
Wythe and Jefferson Sts. Salem, Virginia
' Petersburg, Virginia 23803 Contact: Mary Kelly
S | *  Contact: Ellen Pool'e
, . Wise County Schools - ‘
. ' Big Stobe Gap, Virginia
Contact: Johh Holmes .
- L4 R
4 ’ .-
PUBLICATIONS : ‘ )
FUBLIVALIVRS R ”
. - None -available at the present“time. i
/,-“ . a =
3 L ‘6’ . 0 —
STATE COORDINATOR: c :
v . Q
¢ ' . Lloyd M. Jewell, Jr. v
»Division of Educational Research
State Department of Education . .
Richmond, Virginia 23316 - - :
. . . v A PRI
. 2)! ° 4".‘ . .. —‘z) -
\ ';: . .
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inition is as follows:

Epoperatlve educational efforts. . g

- ¢

¥ ‘
WASHINGTON < : ,

'STATE DEFINITION: .
—

$
The State definition of cateer education is a point®s -
reference for the Washington career education effort.
This definition has been field-tested for one year and -
is.now in the process of being rewritten to: (1) Reflect .
the USOE definition of career education, and (2) Better meet

Cthe needs of the evolution of rvareer education within

the State. This definition will be part of the Washington
Administrative Code. This Code is the base upon which
all education in the State is derived The working def-

~ x 4 \
A series of experiences within the existing curriculum
which equips the individual with . 2
. ) oo .
== An awareness of the wdrld of work,
== A favorable attitude towards work, leading to the
ability to select, prepare for, and pursue ‘a
career choice.
7/
This definition is based on the State Board goal that <y
"each individual must be prepared for his or her next ¢
fareer step.” .

- . ﬁ‘ 4

DEVELOPMENTAL ACTIVITIES: -

All graduates from the public schools inethe_ State of

washington must have one credit in occupational education.

Gécaglonal technical 1nst1tutes operate on an open- ,
entry\-- open-exit format for ages 16 to 54.

A State priority is.the development of 1nterdlstr1ct

Career. education in the State of Washington started in
1968 via a series of workshops for teachers entitled
*What Akout Vocatzonal Education?" These workshops gave
birth tq the career efucation efforts startzﬂg in 1970. .=
Y
The position of State Supervisor of Career. Education was
established in the foll 1972. ‘

The 1973 State Le§151 ure approprlated $250,000 for the

q_p:.ennlum for career education which led to:

v
" - Position statement, on career education
State plan for career education . \ .
.= Development -of, teacher 1nserv{ce via educatxonal
television®and mobile inservite unit * et
- Washington career education television consortium

. -

- wWashington State_Advisofy Committee for Clreer Education

The. revision and reprinting of the 1971 field-tested
~ document entitled Career Awareness Programs for .the
Elementary *Schools ° - ’\
-.The develophhent of a career awareness and exploration
guide, grafes 7-12

—”Establ nt of a mini~grant system to assist té€achers
in the integration of career education into the
¢urf1culum . N R

- p

. ~112- » <
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<

P - . o
“ A
- ‘Bstablishment of a four year teacher educat:.onal .
) instatution coordinator for the implementation
’ of career education at the college level
-“rhe cooperative effort between the community i
s education program and the career education program ‘
- * to provide-career education for those individuals
. : N not in formal educational institutions .
- s o
N T ‘All of the above efforts were done in concert with the
. Superintendent of Public ‘Instruction, the- Coordinating ot
, Council for Occupatipnal Education, State Board for ‘.
v \ * Community' College Educat:.on, Council on Higher Education ) .
m . and the Governor's C)ff.1.cee 4 .
. . W e .
‘ o . N -
s 5 PLACES TO LOGK AT: -
’, . b , ‘ . L .
, _ . Bremerton School District Western Washington State
% ' Bremerton, Washington % College -
¢ " Contact: Mm. Jerry Johnson Bellingham, Washington - ’
. e o . N +» Contact: Dr. §am Porter
: Yancouver School District »
Vancouver, WashJ.ngton Washington State University
Contact: Mr. James” Brooks Pullman, Washington
RN -t ! Contact Mrs Dale Anderson
YA . Jancouver SChool District . : .
." ancouver, Wa’sh:.ngton , Eas{;.ern Washrngto;k State College
AN, ®. Cgntact: MF. Dyle Smith Chetfey, ashirgton 99004
’ . . . ] .Contact: DY. Glén Fuglsby
. ttle SCho'pl District .
¢ . Seattle, vg)ashﬁ;gton lfm‘.versity of Washington
, ,Contact: Mr, Tém Hodgson Seattle, wWashington
. * o L - Contact ur. Jack, Kittel
¢ . ./ Highline] Schopl’ District :
. Seattle, Washingtom Cent&:al Washington State College
Contact: Dr. Ben Yormark Ellensburg, Washington
T— Contact: Dr. Ron Frye "
Kent School DiStrict - ’ - 3
T : . Kent, Washington - . ) Camas School District
Contact: Mr<? ‘Thomas/’Straka Camas, Washington mz
: ® 5 Contact: Dr. Stan Hos
Yakima School District . v .
Yakima, Washington Clover-Park Vocational-Technical
. *  Contact: Mr. Floyd’Winegar Institute . )
1 M Lakewood Center, Washirqton
- Spokane School DJ.stnct Contact: Dr. Fred Miner
: bpokane, Washington LS .
) Contact: Dr. Homer Mattson Marysville School District
.y . ‘Marysville, Washington
N . Cashmere-Peshastin Dryden Contact: Mrs. Janet Carlson
Y Cashmere,” Washington - -
¢ contact: Mr..Richard Johnson Occupational Versatility Project
" . ey ) Highline School District .
‘. Seattle, Washington, . -
o Contact: MY. John Lavender
. N ’ .
. N K ’
EUBLIGATIONS: ., <
A Guide to Apprent:.ceship qurtﬁ}utJ.es in the State of /
Washington. g » { - !
»
Careei' Discoveries . L -
Y - ’
.. Job Finding Kit ° {- .t
L4
what About VOcatiqnal Education?(.\
. . ’ « Part 1 7 " . '
Part 2 -- Who' An I,,JWhere Am I Go:.ng, How Do 1 Get There?
. Part 3 - CareeraAwareness Programs for the Elementary
v Schools T -
. r
Q * S B 2 . %\‘ “
- L d LS .
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Aruitoxt provided by Eic:

.

Career Education Curriculum Models (WAVE) Workshops -
?
Communication Skills for Career Education - Junior High/
Middle Schools DA

Career Choice and Career Preparation .
‘ L .

. Crtate Tomorrow Today - N *

Suggested Guidelines for Career ‘Education Workshops*

“9

“Industri al Communications - ’ @

- a

Letter by Governor Evans dated March 8, 1973

Career Training Opportunities in the State of Washington '}

-

£
< Letter by Governor Evans dated April 30, 1974
b ~ , . N , s
- - - 3 ——
STATE COORDINATOR: ! . ‘
Richard R. Lutz, Supervisor
Career Education ;
Office of the State Superintenden
<_ of Public Instruction .0
Co N 0ld Capitol Building
~ Olympia, Washington 98504 » s -
I
v L} o e -
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ATE DEFINITION:

WEST VIRGINIA . .

"The texm career education describes an educational

prccess (method or approach) rather than a specific program

of study. Yet it is based upon planning and implementation
. of a career. It involves a long range developmental

process which begins before the child enrolls in school

and continues long after the youth leaves school. Through

f . ‘ e career education, teachers prov1de relevant experiences
’ in all academlc, general, and vocational subjects. The
primary focus of the process is the use of "real"_ exper-

. iences to illustrate abstract symbols and concepts related

e to self, education, and careers. The basic purpose of
. career education is. to produce viable indiwiduals who

re capable of making and implementing accuraté ‘choices
concerning the present and future. The purpose implies

- that individuals possess,positive attitudes, appropriate

- . . *  knowledge, and adequate skills to make and implement wise
. decisions." .
‘e 9
. o ‘ . .
. *  DEVELOPMENTAL ACTIVITIES: . ,
. .
Position Statement =~ 1973. - : .
- - - ! !
Coordinator - 1973. - , ~
: L g * . .
. * . . Resource Guide . .
“ . Currzculum Units have been developed in funded projects. . *
’ s State funds - $35,000. ' :
: ’ ' - P N
, , Regional Career Guidance Workshops - five of these were
. , conducted by the Bureau of Voca;ional, Technical and Adult
v <o Education in cooperation with the Division Gf 'Guidance,
. {ﬁ ; M “ Counseling and Testing. N
. - E]
oo i Career Education ChrriculunvImplementation Workshops - ,
The Bureau of Vocat}onél, Technical, and Adult‘Educatlon
; , conducted 3 Regional Workshops to in~service a curriculum
, specialist from each county on the Céreer Education °
. Currlculum Guides developed in Lincoln and Raleigh Countles.
] . . . . : oo
rd ’ o — —
\ i . > .
- + PLACES TO_LOOK AT: .
; Y . .
! ~ shepherd College N Raleigh County Reseaxch and
R shepherdstown, WV 25443 ° Development Project in Career Ed.
\~\\ Congact. Dennie Benson‘ . 105 Adair Street .
L oe ) ) o ' Beckley, West Virginia 25801
//:f { . Fruth Elementary School Contact: Mary Louise Klaus
- 509 Lee Street
;)K\ / Charlestoh, WV 25301 Cayxeer Development K-adult
- . - Contact: Carol Gaujot 8th Street . ‘
. o T Point Pleasant, WV 25550 ¢
Ve . Lincoln County - Contact.thlllam‘Edwaras .

P.O. Box 437
Hamlin, WV 25523

Contact: Herbert Hoistein,

L2
A Design £for Establishment of a

Career Oriented Educat¥ponal Program ) :

1210 Thirteenth Street g
Parkersburg, West Virginia
Contact: Ray Miller

11 . - A
L2 . o "
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PUBLICATIONS:

A Guide for the De%é&ogmentﬁof Career Education
Y

.
.

STATE COORDINATOR: .

Robert P. Martin \ .
State Department of Education
Room B243
Bureau of Vocational, Technical and
Adult Education
1900 Washington Street, E. /
Charleston, West Virginia 25305 .
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. Paper on Career Education (1973), and their 301nt School

WISCONSIN

STATE DEFINITION: o — 5 R S,
N & \ i - .
"Carfeer Education is a motivational approach which aims
to improve educational outcomes by relating teaching and ‘
learning to life. It relies heavily on the integration of ‘
. career development concepts into curriculum of all~
' .subjects, it blends academic and ational experiences/ s ,
and’ it recognizes the community as a major component of
the learning environment. Theftareer education approach ¢
can be used to facilitate individual career development
beginning in early childhood and continuing throughout
one's lifetime. Comprehensxvé'career education 1nc1udes
learning activities deslgned to develop awarengsgtof self .
in relation to others and the world in which bne lives.
It also provides broad brientation to occupations (profes-
sional and non-professional), 1n—depth exploratlon of | -
selected occupational clusters, guidance in career
planning, and the develoﬁmenp of decisibn-making skills,
and appropriate career preparation which regults iﬁiﬁ .
_satisfying glacement for all :students." -

7

~ Al
(Source: The above unofficial definition is currently . ) ' ¢
being used by. $he coordinators of career education
for‘the Wisconsin *Department of ‘Public Instruction E
(K-12) and the -Wisconsin Board of Vocational,Technical,
and Adult Education (13-Adult). An official definition
will soon be formulated by the new joint task force
assigned the responsibility of writing a formalized
State plan for career educatidn.)

¥

N\ .
R =

. DEVELOPMENTAL ACTIVITIES: ‘ ’ .

Position statement and State Plan: to date the Wisconsin . . .
* Department of Public Instruction's K-12 Guide for Integrating .
. Career Development Into Iocal Curriculum (1971), its bro- . / : ,
chure K-12 Career Education in Wisconsin (1973), its . . .
suggested Sequence for Iocal Igglementatlon of Career
Education (1972 Re¥ised 1974), the,Wisconsin Board of . ‘. .
Vocaticnal, "Technical, and Adult Education's Position -

Based Career Educatlon, Statement of Deflnltlon (1972,

Revised 1974) have served in lieu of an official position ,'

’s-a formal State Plap. -
# : . o o
Needs assessment: University of Wisconsin-Stout conducted 4

JAn Assessment of thesStatus of Career Education in Wiscon&in.. : .
in 1973/ K-12 responses were obtained from 2,214 teachers, ’ A
612 counselors, 135 local vocational education coordinators,
and 143 principals, and postsecondary responses yere obtained ‘
from 266 vocational technical 1nst1tute teachers, 13 directors : .
of student services, and 17 directors of instructional serv1ces. . b
Needs assessment was one of 14 topic areas covered in the : t . ¢
study. B ‘

. ’ 8 - [ R . -

Major conferences: 14 conferences, workshops, arnd seminars
have been held in the perijod-1970-1974 for State and local
personnel on the tOplC of career educatlon. =, - . .

- ’ v »

Major programs: 84 local career'educatlon projeéts were

funded in Fiscal Year 1974. Four of these are major K-Aduléﬁ\\_,/ -
. . N .
, ) Y ,
) . L - -
-17- 1.
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projects: Lake Shore Technical Institute and thfee model
schools of the Sheboygan Public Schools; District One
Technical Institute and the Eau Claire Public Schools;
North Central Technical Institute-rand WauSau .and interested
feeder schools, and Western Wisconmsin Technldbl Institute and
LaCrosse and 1its feeder ,schools.
¥

Mobile career-guldance labs serve clusters of rural
K=12 school dlstr;cts: Some vocational technical schools
provide mobile labs ‘for their feeder schpdls.

ljfED - Instant Carees- Education Directory - provides

toll-free t&lephone netyork for obtaining information

on career openings in State's vocational/technical system.
WISC - Wisconsin Instant Information System for Students

and Counselors. - provides a free deck of microfiche on

"Wisconsin ocdcupations and gchools offering training for them"

to any junior or senior high school thatiowns equipment

to view them. .

h £

NEWIST - Northeastern Wisconsin In-School Television -
has produced tapes and films on Wisconsin occupations '
and on self-awareness as aids to career planning.

'

ETN - The State's Educatlbnal Telephone Netyork - has
cooperated with U.W. - Madison in the development and
offerlng of a gradyate course.in career education for
educators in the field.'U.W. - Whitewater has since assumed
responsibility for this course.

A slide/tape inservice presentation has just been com-
pléted. It discussed the Wisconsin Career Development
Model and the sixteen basic career developmient concepts
listed in the State's guide. Slides gathered from
several areas of the State are used to illustrate 1mplem—
entation of these cancepts. ; ,

s : -~

PLACES TO LOOK AT:

As of April 1974, 210,or ‘approximately 50 percent, of
Wisconsin K-12 school districts were involved in "career edu-
cation." A few oustanding projects are:

University of Wisconsin-Stout Menomonie Public Schools ~  \;
Schood of Education 1715 5th Street W. - *
Menomonie, Wiscongin Menomonie, Wisconsin

Contact: Dean John Stevenson Contact: Allan May >

District One Technical Institute , Muskego Public Schqolé .
620 West Clairemont Avenue “587 W18431 wWoods ‘Road. ~
Eau Claire, Wisconsin’ . Muskegq, Wisconsin . -
Contact: Orval Gabriel - Contact: Gary‘Varick"

- ~

~ - - ~
Western Wisconsin Technigal . Oregon Consolldatnd schools ~
Institute 200 N. Maln street “i\\ -

Sixth and Vine Streets Oregon, Wisconsin -
LaCrosse, Wisconsin ¢+ Tontact: Roland Cross
, Contact: Robert Pendleton .
Racine Public Schools

Eau Claire Public Scheols t e 2230"Northwestern_Avenue )
122,Mappa Street * Racine, Wisconsin N
Eau Claire, Wisconsin . Contact: Gene Kyle
Coptact: Clifford stanford .

- . \c' o
, ° -118~ .
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. + 'Sheboygan Public Schools Watertown Public Schools . O Ny .’
‘/ v 830 Virginia Avenue 415 s. 8th Street R ‘“’1;-: v / .
. ‘ - Sheboygan, Wisconsin Watertown, Wisconsin .t A , :‘.(;E
ontact: Fred Skefba Contact: Eileen Scott . roiNs ' -2
: iy » _ v L .
- f"' X ."" &
PUBLICATIONS: : -, s
AL E A . ( e ,

- In addition®to those listed under DEVELOPMENTAL ACTIVITIES ' ' K . ..
above, several handouts and articles have been written to - ) ) ) i
help "tell the career education story" and provide guide- e Vo

/ lines for local efforts. These may bé obtained from: the . LY
. Wisconsin Department of Public Instruction, 126 Langdon ) : L
. Street, Madison, Wisconsin 53702. Rather than Writing . o
R curriculum guides at the State level, Wisconsin deliberatedy . AN
# chose to wiite just a guide. However,:many lqcaL guides ‘/
' ‘ ’
, “ have been wrxtten based on the suggestions and concepts 84 . .
. the K—12 State guide. . . ' . .
. 8 * P
N -
» R . ) ;_ \ . . . _.: - -
. ' > e, -
K e . _—
STATE COORDINATOI@: \\ L. PR
: K-12 lB-Adqlt . L - ey
. . Robert Meyez\, Career Sim E‘xsher, Career, | Educatxon -7 T -
L . Education Consultaf{t Consultant ' . et C- -
é ' Wisconsin Departpent of wis'consin Baard of Vocatxonal, P .
. " Public Instruction echm.cal énd Adult Education ~ .- .
126 Langdon Stréet 02 SEEboygan Avenue -7 T
i Madison, Wisconsin 53702 ‘_,_Madison, Wisconsin 53703 | n
i -
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Aruitoxt provided by Eic:

\\}J i < dobrdlnator named,— 1969. *

STATE DEFINITION:
*

Career education is defined as an organized non-
traditional integrated approach in the requ¥ar
curriculum which‘give§ purpose to education and pre-
pares all learners of all ages and abilities with
motivation to realize success in their careers, as
citizens and as members of a family and the community.

(Source: Official Position Statement of, the State
Department of Education, Novemagr 10, 1973)

v

o

0

DEVELOPMENTAL ACTIVITIES:

- v i

State Plan - 1970.

Position Statement (Revrsed 1973)

N .n

) State Board Resolution - 1969

Leglslatlon t;gfe preSQ?ted,to legislature - 1975,
\”b
aes urce Guxde9° K-G,-Orlentatlon Guides for Grades 7,8,9.

3 - -

~ . \"
e /ﬁf o Department of Education Task Force to axd LEA S
implementation - 1974. oy s

"" i?g .- "
qzﬁzeexssaucagaon Adv1scnar1}>unc1l e§tabllshed in 1973,
Iobal dLre¢tor7-UﬁiversIEy representative, and- “State

Department of EdUCatlon Coordlnator.

- C—E

Career Education Conference, state Leadership, in
Winter 1973 and SpNjng'1974.\"

-

PLACES TO LOOK AT:

£

School District #1 School’ blstrlct #25

8th & Elm Streets Rivertdn, Wyoming 82501
- Casper, Wyoming 82601 Contac&' . Keith Currey

Contact: Dr. Fred Pierce

School District #1

Powell, Wyoming 82435 “e

Contact: Merlin S. Olson *

\
N
i

¢

‘PUBLICATIONS :

Career Orientation Grade 7
Career Orientation Grade 8

Career Orientation Grade 9
1]

W

STATE COORDINATOR:

b»!’ PRT L\Sirbrore - N
Wyoming State Department of Education
State Office Burlding West
Cheyenne, Wyoming 82002
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Aruitoxt provided by Eic:

ERIC

- AMERICAN SAMOA . )

STATE DEFINITION: >
4 .
None available at the present time. , /x
DEVELOPMENTAL ACTIVITIES: . .

State Plan - continuous developﬁgnt.

. Position Statement - 1972. °~ .

. w

STATE COORDINATOR:

2
Mrs. Mere T. Betham : *
Department of Education
Tutuirla . ° .
American Samoa 96799
B .
» * * * * * * * * * * * ; * * * * * * * * * * -,
CANAL ZONE *
. -
STATE DEFINITION: N

No official definition has as yet been adopted: .

DEVELOPMENTAL ACTIVITIES:

The Canal Zone is an anomalous“entity with respect to other
"States." We have only one system with only 12,000 students.
Our career edugation program has not gone beyond the early
planning stage. -

7 * . )

Russell W. Annis, Ph.D. .
Director of Curriculum and Coordinator
of Career Education ‘

Box M Schools Division - v

Canal Zone ‘
éalboa Heights, CZ

STATE COORDINATOR:

X kX kX %X x x * % *'R*. X'k k Yk x k % x  *x % * % o
O -
‘guau /jzfﬁ/r"/”-
‘ S AT R
» . - - 4
STATE DEFINITION: \,,'-/ > R
None available at the present time. T
. 2 - '
. e ) C . -
' DEVELOPMENTAL ACTIVITIES: ) .
+ . - - ,
! State Board Resolution - 19;3. -
- ’ ,zu/ .
¢ ~12]- - o
121-. . A *,
\ hoay : >
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Aruitoxt provided by Eic:

- .. - '
Posibign Statement ~ 1972. .

Coordinator named - 1973,

Budget - 1973.
%
Assistant Superintendent for Ca
created. .

’
N
v

reer Education - post

STATE COORDINATOR:

John C, Salas

Drvision of Vocational Educatién

'*.P.O. Box DE
Agana, Guam 96910 Ve

”

Dr. Michael Qaék N '

Assistant Supt.. for .. \
Career Education, ~ - .
Division of Vocational-. -

Education i T )
Department of Education
P.0. Box DE
y Agana, Guam ;§910
, ’ )
* ¢ % * * * * * * * * * * * * * * * * * * * *
B PUERTO RICO v )
, .
VIRGIN YSLANDS =
Information on these Ter{}tories was not received prior to
the time of publication of is chapter. The Coordinators
are listed below for those Mesiring information on activities .
in thes¢/areas:
P RTO_RICO . VIRGIN ISLANDS
Jasue Castillo ' Albert Ragster ' ¢
"« Special Assistant to Department of Education
Secretary ofi Education Division of Vocational Education
Staté Department of P.O. Box 630
Education . St. Thomas, Virgin Islands 00801 *~
Hato Rey, Puerto Rico 00919
“r
! t
» . '
' ~\\_\\\\\ .
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. Ll ' - .
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CHAPTER 4

CAREER EDUCATION K-12

Career education has found its great&st support and exerted its
greatest~influence to date in elementary, middle, and secon-
dary scﬁgé}sg It is in these settings that most of the fund's
have been placed; it is in these settings that most of the
projects, curricula, staff development, and evaluation ‘have
taken place; and it is in these settings that creativity has
most flourished. Available information indicates that
qéreer’educatiop is now- taking place in approximately five
thousand of our nation's seventeen thousand school:
districts. This growth, ¢ver a period of only four
yeaxs, is testimony to the attractiveness and substance
.of cageer education. v _ (
L ) . 5

Many of, these. f1ve thousand school districts have ex-
cellent career ‘education programs, developed over & °
period of three or four years., An even greater number
of these programs are still in the formative stages.

. But wherever the program and whatever stage it is in,
career gducation appears to have ignited the innovative-
ness of teachers, parents, administrators,. counselors,
and members of the bu51ness, labor, industry, and professional
community. The following pages attempt to portray the
diversity and creativity of career ‘education in two ways.
First, three programs are described in some detail to
givé a flavor of what a rather comprehensive approach
to career education means. Second, a large number of
activities are described which are going on in career
education programs due to the efforts of the various
key participants in career education. No one of these
second group of activities is meant to suggest a "career
education program," each activity is discrete and could
go on by itself whether a full-blown program is in
opération or not. As in other parts of this document,
no "eridorsément . or- stamp of approval is intended for any
project mentioned. These examples are offered as just
that - examples. Many other effective and innovative
efforts are going on:

e 3 4
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CASHMERE, PESHASTI-N-DRYDEN PUBLIC SCHOOLS, WASHINGION .

Flrst grade ‘students describing themselves, their 1nterest§
and thelr”famllles while occupying the "throne" as the VIP
(Very Important Person) of  the Week and. high school students
interviewing performers, music publishers, retail storeowners,
and instrument repélrpersons to learn about careers in music
are two examples of the kinds of activities taking place in
the cashmere, Peshastin-Dryden' caréer educatlon program.
Serving all grade levels in all schools of twg separate school
systems, a breadth of-coverage difficult to match in more
heavily populated settings, the Cashmere, Peshastin-Dryden
program, believes strongly that' "CAREER EDUCATION calls for
the. combining of "formal educatiocnal experiences” ... the
classroom ... with the reality of the world of work. It's
not for any one particular group, and it's not an attempt

to replace the exrstlng educational program with a whole new
one." -

The Cashmere, Peshastin-Dryden career education program '
began because of the efforts of a small group of teachers

in‘a single, team~taught fourth grade classroom. By the

end of its secgnd year, the enthusiasm of these teaghers had
spread career educatlon to the entire .elementary school

staff. As in many other similar cases, this early development
took place without any specific career education funding. wWith
the help of a Federal grant under Part C of the Vocational
Education Amendments, these efforts spread throughout all
grade levels in both districts. While these Federal. funds
terminated in mid - 1974, the program.and.its three-person
staff continue to operate with funds provided by the local
school systems and the State Education Agency. bareer
education has quite notlceably "taken hold" in Cashmere and
Peshastln-Dryden. .
It is difficult to identify any 51ngle determingnt, of.
success in this career education program. The manner in
which Cashmere and Peshastin-Dryden teachers, have respgnded
to career education is certainly at least one major factor.
The way, in which the program staff have encouraged the °
part1c1pat10n of the communlty is an egdally strong feature
of this effort. . PR
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e the Cashmere staff relies &n teacher créativity to make
' career education really worK. A number of activities
are condicted to. stfmulate teacher involvement Lectures,

* demonstratlons, work\hops, and group discussions have:
involved almost all staff ih the two districts in
explorlng the meaning of career education and developing

. materials for classroom use. Numerous individual contacts

e with teachers are also made throughout the year to solve

" specific problems.

Teacher Innovativengss- As in most -successful programs,

. ¢

' One example of these inservice activities is the use ofd/,e—"“’?’-’/—‘
v1deo-tape as a way.of spreading ideas'on integrating™
. career’ education into classroom leg;ning" ‘Tn the first
**“_gtep‘of_tniS"thfee-step process, a.small number of

teacher's meet to become familiar with certain career

education materials and plan for their use with their

students. In the second step, teachers and students

are taped as they go through the learning activities in .

! .a real classroom situation. The teachers then get .

- together to‘view the tape, discuss their performance, and 5. "

) plan for transporting the ideas to other classrooms. . /
In the third step, all other interested teachéers come’ B .
together in an inservice session to view the tape and '
discuss ways 'of using and ekpanding. on the.materials in
their own classes. : .

. . a

-

° IS v !

The proof of these effqgrts is dpparent in the broad = . ==
range of activities students actually undertake:, | -

/ * In one elementary class, stud&ts spend about 20 8 T
. mlnutes a day for three weeks éxploring. the
- variety of occupations within theit own school . )
After touring the school to look at the different
types of work'done, student committees invite .
workers (e.g. secretaries, cooks, janitors, bus_
oo - drivers, etc) to'their .class and interview them - .
' +. about their jobs. They then write stories and
draw pictures about the workers. The students
- also visit the workers for more detailed learn—
. ing about their jobs (including demonstratigns), '
have their picturés taken with them, and write
. thank you letters for all the help they have

- . received. y
¢ v ) | . ' ., [} ' ’ -
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’ ‘ 3 ’ .
/ ‘) In a team-taught fourth érade "Restaurant Unit"
' i . ) students set up and operate a one~time dinner
Toen for about 250 parents. 'The students: select a
Menu; prepare a budget for food and materials;
. visit a local bank to borrow the necessary
. < money and open a checking account; make uniforms,
o decorations, and menus; buy prepare and serve
S ; the focd; and pay their bills. The profits are
. then used to dine out in a local restaurant.
L ' . - o *ﬂ,,__w_f
* Familiarity with the continenté} land survey
and related occupations is but one outcome
\ghth grade unit on this topic. “Students
.also impipve math, writing, science, and social
" studies sRills as they talk to people from the
State Highway Engineer artment and the U.S.
"Forest Service, work with“transit -and levels,
. oonstruct maps ,do related méth problems, visit
’ the Smokejumpers Training Camp and write about

: their;\tperiences: ) (
< .

— *—-_____Ien~b_grade English students improve writing
skills and learn about media occupatipns tﬂréugh

a two-week unit on advertising. After studying
\ sexamples of various jargon,styles, motives, and
] }ig types of advertising, 'students discuss the "™
‘ various,jobs existing 1n the world of advertising,
o _ The unit ends as each student chooses a product
of }nterest based on her or his hobby or career .
ambltlonsx and compiles a portfollo for a pro-

, . —«fpé&%ive employer.

<
These and scores of other teadher—generated ideds are a, -
continuing part of the Cashmere Peshatln—Dryden program,
. Three curriculum guides have already .been publighed,
and teachers across thé State are benefiting’ tﬂzs school
year as program staff ,with State funding, are travellhg
throughout Washlngton to conduct inservice workshops.
With, the requlrement that- each workshop participant
develop at least one classroom unit infusing career
. education ipto the'regular currlculum, the flow of ideas
is guaranteed to continue. .

' \

° 7
Community Involvement. No career eaucation effort can

" succeed without strong ties to ¢ hmunlty resoutces.

' The Cashmere and Peshatin—DrydenZschool systems illustrate
o = this welk. Not tonly do they work with a community
advxsory committee, conduct field trips, hold meetings

Q . ’ - ‘:iﬂ(:\ﬁ~ <&
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with parents and provide, work experience sites for

§ —

™

R Kodn Srvpvano

.

<

students—commpn career education activities ~ they also
use e cqommunity in new ways.\ Teachers, and especially
y the gu idance staff, have developed 1deas ‘such as the

following.

I

“«

- 3

AJ %

* * A Community Guidangde Cadre, consistlng of over
100 local communit mbersw provides onewto~one
career counsellng for 1gh school students. Upon

v

g request of a teacher or cgunselor, members of the’

Cadre talk to, individual skudents apout their
jobs~training needed, natage of the work, satis-~

fying ana dlssatlsfyin

etc.

2"
. e

© v ~ » A

-* Recognizing that many faculty membérs have part-
time or full-time’ wark .experience in areas other
than educatlon as well as_hobbies and other = .
skills, the Ca ere.Peshd stin-bryden staff have
conducted a survey ‘of the faculty in order to

identify

' Faculty are‘"communhity resourcés" too, as Cas
and Peshastln-Dryden stude&ts are now happily -

- learning.

« * Students
sziggnts

\r rch
prepared

raports.
the rest

.grade levels as well.

y

and ‘capitilize onithis experie

S

are also resource people. Twelfthigrade
have been 1nvolved in various onr-site job
act1v1ties, ‘and, as a result, they have

many written, taped, and photograp}g:c ,
These reports are not only shared with -~

ects, job possibilities,

of the class buﬁ/ﬁith other classes and

R
-
.

‘.

* To the benefit of the students as well as the

resource

to 1nvolve senior citlzens in the career education

program.

. this group havey .to daEe, een eagerly sought,

As the above ex

" thrive in a rural settlng. Wh"‘e precise benefitss ¢

people, the school staff have also sought

‘The skills, experience, and in51ght of

*

amples show careér education can 1ndqéd

in terms of learner butcomes, will require detailed
analysis to determine, career ucation is catchlng ’

the .imagination

of students, teachers, admlnistrators,

Jparents, and the ‘community 1n~Cashmere 'and ﬁeshastin-
Dryden, As proclaimed dn,a‘llt%er bag developed and
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MESA, ARIZONA

)

Learning to live, learning to learn, and learnlﬂg to make
t a living are the triple goals of the Mesa, Arizona dis-
trict-wide K- career education program. ' Now in its
fourth year, the Mesa program is guided by the philosophy
that "each student has to have a program relevant to his
becoming a sg¢lf-fulfilled, productive, and contributing
. citizen." ut as program staff note, "career education
* 'ig not an attempt to funnel children into career tracks
from a very early age... Studerits will have the same
. choices concerning lifestyles arid the time to make these
. : . choices as they presently do; hopefully, though, they
). wil) have more information about possibilities and a
greater decision-makiﬁg ability.”
e N v .
énlike many career education programs, Mesa has had the
+~ benefits of: (1) suppert from the U.S, Office of
Education and later the National Institute of Education
as one of six Comprehensive Career Education Model sites;
(2) active support and funding from its own State
Education Agency; and (3) other Federal funds under
‘the Vocational Education and Eleméntary and‘ Secopdary
Education Acts.l with this help, the Mesa staff of 22
- full-time and 14 part-time personnel has initiated a
four-pronged apgroach touching nearly all aspeects of the

school program. Project activities .fall into roaghly

these areas: (1) curriculum and materials devel®apment;

(2) staff developmenp; (3) community resource u ;
- and (4) counseling, guidance, placement, and follow-up

services. - ' .

3
Cu;\iculum and Materials Development: Under funding: by
both NIE and the State of Arizona, Mesa staff and teachers
have developed a large number of career egncation
curriculum units. Each unit has evolved through a detailed

S, Y 4 ' Py
1It is important to realize; however, that this degree, of
financial support is not essential to begin‘an effective -
career education program. The rest of this chapter, and
eren the Mesa project, is filled with examples of low o
no cost ways to improye any system's-educational progr
. along ;he,;ines\of -career education.
) » ’ r .

process involving.objectives and unit writing, pilot-testing,

. - { et
ool staff: "Our Bag is Career Educi%ion." 3

5
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fieldntesting and revision.. As these unlts are completed,
they are made available “to- local teachers who are given
assistance in integrating them into their existlng curricula.
" State-funded units are distributed State~wide through the
Arizona Career Education Clearinghouse. Units have been \
developed for all grade levels. A brief sample shows the <
nature of these units: R . . o
, * An elementary school Wit called "School Skills:
Now and Later," helps children realize that the -° .
. y academic, social, and artistic skills they are
. — -learning in school ‘are helpful in daily life. - s '
" Activities include guest speakers from within
ty " the school to show how occupations within the : . v
school depend on these essential skills.

* In a middle school unit called "Telefiction,"
students use science fiction as a spur to in-
vestigation of careers. After reading. science

{" fiction in the first lesson, students survey jobs
in the television industry. They complete forms
for a social security number and & job, appliéa- T
tlon and are interviewed for a job of their choosing )
. : by a student "personnel director.". The "hired" b ;!
students then simulate the development of a,
R . " ‘futuristic television program. Thé unit ends with h
;. a field trip to a tele¥ision studio.

* A secondary school unit called‘?Guidelines for /
Career Development in the Sciences," helps students '
explore worker traits, entry skills, benefits, and //
employment trends as they relate to science occupa-
. . tions. Activities include a field trip, guest
’ ' speakers, and taped interviews. -
. b o~ L
In addltlon to.these units, the Mesa staff produces three | . *
other types of .materials:. (1) spec1f1cat10n, or "spec,"
. ’ units which equip high school students with specific job
entry -skills (e.g. "Accounting- Clerk Guide;") (2) "Career
‘Awareness Brlefs,, short perlodlcals to share innovative
éareer education activities- of Mésa teachers, and (3) ’
career "education activity kits. These latter are {L0-15
minute self-~directed hands-on instructional materials

’ to help students relate school-learned skills to the

world of work. A brief listiﬂ% of these kits includes: ) : «
. \‘.\
N ‘”‘ L] N ‘r
- ', i . _129_ ’ ’
. ~_~ ,
f . ' '
- ’ :", . . - N
i ° .
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Wiiﬁﬁﬁ k.




Q

ERIC

Aruntoxt provided by Eric
e

N8

.

¢

\

/s -

"Career ‘Cards" (similar to rummy); "Making Your Own
Camera;" "Mathematics for Fun and Learning;" "Urban -

» Planner;" and "Casweorker." ‘ .
Staff Developmené: . While high quality:curriculum units ,
arxe an important resource, the Mesa staff recognize that
teachers knowledgeable about,skilled ‘in, and committed
to career education are an even more essential asset.
Each teacher in the district has thus completed a fifteen

- hour orientation to career educatior conducted by the

roject, Over two hundred teachers have received

rriculum development training as they prepared career
education units. Competency-based training materials are,
being developed in such areas as field trlp and guest
speaker strategies, and additional competency-based
‘efforts are planned.

An’ excellent example of Mesa's staff develog%ent program
in career education was the "Work Exposure Program for
¢Educators." This twoeyeek workshop helped over seventy
elementary, middle, and, senior high school teachers learn
more about the world of work and how to develop career
education .activities for 1nfu51on into their regular
curricula. Community resource persons, fifteen ‘work
site visits, and tele-lectures were uded to stimulate
teachers' thinking.®” Resources were also availlable to .
help teachers previewimedia, explore existing materials,
and request and schedule guest speakers and f&eld trips
for the coming fall. :
4
Use of gommunity Resources: Vital tp the success of any
caréer education program is the ability to brlng the
school into g;e community and the community into the
school. Mesa has succeeded well in this effort. A
Community Resource Service (CRS) has been set up to
help teachers arrange for career education related
~Speakers, trips, media, 1nd1v1dual student counseling >
and work education experiences. CRS staff contact

| community resources before school starts and make Personal

visits to explain the career education program and gain
cooperation. Teachers make requests directly to the
CRS which then facilitates the linkage,

Another Mesa effort in thlS general area is the WOrk
Education Program. This program is instituting a coor-'
dinated approach to out-of-school learning for senior

_high school students through four levels of work exposure:

EE it

.
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(1§ career observation tours (for whole classes) ;- —(2)
work exposure (allows individual students to visit job
sites for periods of up to several weeks); - (3) work- - - -
experience (part-time work throughout a semester); and
(4) cooperative education (coordinated classroom
instruction, on~the~job training, and follow-up with
family and employer ) - .

. .

? The Alternative High School 1is anpﬁher aspect-of ‘Mesats .
use df community settings. Students in this progxgm
participate in classroom learning and extensive work
exposure, and Fxperience im five E€luste¥ areas: communir
cations, finé arts; social science; science and mathematics,
and recreational physical education. For example, work °
experlence opportunities in the commupications clistef
include ldyout, printing,: platemaking"photography, -
commercial art, TV studio) etc. Y. AN

i
- h * ~

4~Gu1 ance, Counseling, Placement, and Follow-ups - The Mesa
) i program has expended considerable effort in its cdiéér
T counseling system. During early 1972, staff conducteq
a needs assessment involving students, parents, teachers,
counselors, and school administrators. After identifying
Priorities, existing programs were assessed for adequacy
and new programs developed to fill the gaps. Thé%é%iew
_thrusts include: . ( . '

2 !

* A computerized career information system containing
educational, occupational, ‘and laber market infor-
mation base€d on the most current data availablea}
at the local and national levels.

. e
A student-centered Career EdQucation Managemént
Informatioh System Integrating individual student
data with general career 1nformation.

aAn active staff development effort for counselors,,’
including training of guidance para—professionalsf/"\

Over twenty guidance units developed for alltfgrade’i’.Z
.levels and including topics such as: decisi%?J""m"’\
. . . P

making; interpersonal relationships; self-awaren
emotions; career pla‘ping, and coping with the
information exp1051on.

i

f

.

Aruitoxt provided by Eic:




'~ MEMPHIS, TENNESSER, - ) .

Successful career educatlon in an urban setting with a focus
. on’'the needs of ‘'students from low-income families is the goal of
gt the Memphis .SPAN (Start Planning Ahead Now) program. Inltially
funded as a demonstration project by the Office of Education, .
’ . ? * SPAN's funding was largely taken over by the Memphis Board of
c . ! ,Education when Federal funds ran out. This’ is supplemented <
by a State Model Careers grant. . ' )

AN

Bothered by the large number of students who dropped out as
on as they reached’ age sixteen and by-the large percentage
/;? students who entered neither a.job nor -further education
after greduat'on,’the SPAN staff of sixteen teachers and
coordinators t up a K-12 program for a target population ) ‘ ‘
‘of 38 of the city s 175 schools. Now in its fourth-year, the
project' has developed a 'number of innovative actlvlties. v
These activities focus heavily on job preparatlon and place- P
ment, perhaps more so than in mogt career education programs,
v which concentraté on unpgid work and lelsure roles- as well,.
Yet SPAN serves a student population which often has not realized .
its employment goals. SPAN's emphasis is thus' essential if - . -
. career ‘ducation for leow-income students is to be truly more ?
than the promise of a world of work which they can never .

4 realize. . ) ‘ ) .
wn‘gu-r . . o

.

4] - -
¢ T Elementary school studeg}s are exposed to a w1de'¥ar1ety of
careers through the use of a series of ten-Instructional’ == .
. 'Television films dimed at fourth, tff%%h, and s;:th/graders,__————/if
bfter the introductory film "Why We‘Work," students see films on
aneach of nine career clusters: Each film 1s€53tterned after
a popular television program- to stimulate interest and -
presents a range Of careers within the cluster. The films, -
produced by the city's public television station, arxe each
. . followed by field trips and hands-on expériences to further
. - facilitate student awareness and exploration. // .
B . v - ‘ . . A
' Junior high school students are urged to explore a llmlted .
number of .clusters in greater detail. In addition to resource

S speakers, field trips, role playing, mini-courses- on careers,
. L career months, and hands~on activities; - students 51xteen .
. and older can part1c1pate in part-time work experience - .
‘ ,often a key factor in keeplng them in school. : .
~ . {‘ .
. . ! Z a . . ‘ 3 ! . ) . '. A ) ¢
[ . : . » N . !
. ~ - i N .
. > . ~ P !
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A\\;mportant feature of thé career education program which
begins at the junior high level. 1s a detalled'career
infoxrmation.system. Any student may fill dut‘an inquiry
card and receive a printout of career information from

the Computer Assisted Career Information system. While
this information is limited to such areas as job opportuni-
‘ties, skill and training requirements, working conditions,
and pay ranges, students can get more specific information

from the project's INFOE (Information Needed for Occupational

Entry) file.

tion is kept current. .

N
The high school portion of the SPAN program adds to these
career education activities by a he vy emphsis on post-,
high school placement. Job orientation classes .and mini-
courses emphasizing needed spec1f1c job skills for seniors

aré combined with job placementﬁs vocational guidance

centersgin each target high sch 2| Work experience
opportunities also help studentS continue to *explore and
prepare for. careers of their choiced.™ Career fairs are

A program job development coordinator worklng \VJ
with the local employment service assures that this informa- -

’
-

“also included in this program.

. M ¢
L . e
"As in most career education projectss

~

"SPAN's success 'is

difflcult to measure until more time has passed.

Some °

encouraglng signs are available, hcwever.

"The dropout rate

in pro;ect schools during the ninth

.and tenth grades (when

most .students. pass the compulsory Lttendance age limit)- has
decreased one, full percentage point: at the saffe time that
the rate for the game age group in the district as a whole
.his 1ncreased one tenth of a percentage p01nt. The

plac ment statistics for SPAN are also promising.

1973,\95 percent of all graduates 1

or fun her. education. This representy an.increase of over
50 perqent‘from pre-pro;ect days, ccordlng to project data.
it also appears that more students|are now going on to post-
secondaty educatlon than was the case prev1ously

During

7

were placed in either jobs

VLt \ \
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While- tHE‘aboye descrlptlons give some/flavor of what career

educatlon&lobks like ¥n practice,
_to learn ap h@ny more projects
appear to d needs»91m11ar to hi
than readlng,ﬁof coufse,xwould be
A

ing brief actr?rty’descriptions g
diversity witHi Q\career edﬁpatlon
additional 513%\&0\1001( atl. The
‘Chapter 3 prov1des\fbrther %ames. -

\\ \

< -~ T v A

s or her own.
project visits.
ve a fuller view of the™
and
P
list

the reader is encouraged

éspecially thpse which
Even better

. The follow-
Y suggest some.

dey each state in

/

;o




£13

Q

ERIC

s N

>

P

.

TEACHER CREATIVITY IN ACTION

One inddsputable fact about career education is that it
cannot sycceed without the active support and creative

. efforts q% teachers at all Tevels., Career education is
not’ conflned to one subject area nor one part1cu1ar type
-of teacher, it depends on a myraid of ideas in every kind
of learning situation. All classroom teachers must locate T

. and/or devise methods and materials to Jhelp students under-
stand and appreciate the career implications of the subject
matter being taught. All classroom teachers must use
career-oriented methods and materials in the instructionfl
program, where appropriate, as one means of educational

+ motivation. All teachers must help students develop,

clarlfy, and assimilate personally meaningful sets' of ’
work values. : >

- - .
.
.
.

*In some case;é schools make minor schedule changes
to help their teachers, implepgent career education,

- .°1In Wickford Junior High (North Klngstown, Rhode

Island). teachers went off the traditional bell - '
.schedule and used the first twenty minutes of
eachﬁday to discuss work values, work habits, and
other career education concepts, Commercial materials,
- such as job experience kits and job inventory check
lists were also used to help students explore career-
related ideas and interests.
N . /. o] -~
«*Elementary teachers conduct a wide variety of actlvi-
ties to_help young chlldren become aware of the world
of work. Teachers in Wilson Elementary School
" (Corvallis, Orégonf‘ﬁas well as-teachers in many -
other schools throughout the nation, use a game 0 -
called “"Career Bingo." The teacher (or a student)
.reads a clue card contalnlngalnformation about a ' #
particular-type of ‘Worker. The class identifies .
the worker and locates her or him on their cards, -
which contain p1ctures or' names of workers of all ..
%ypes. N z
*Elementary teachers in Gares, Callfornia conduct .a
simulation activify called "mmcroﬂsociety.“ Students - -
take roles of all types of _workers (employers,
employees, consumers, tax payers, citizéns, etc) and
community people come into the schoolsﬁﬁo reinforce
tlie relationship betweén the simulatéa‘and Yeal worlds.

. -~
:

&

& ’

s
;
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- [ ‘ *Teachers in the Albuquergue, New Mexico-career
’ 'educatlon program help elementary st&dents learn
language arts through such activitles'as compiling
a newspaper. Such an effort involves writing,

" spelling, math, art, graphics, categorization, "
reading, and a variety of other. content’ areas wh1ch
take on new meanlng and excitement for students, as

- they turn out ‘their own "hot off the press"” e&izapn.

*Stddents in many New Jersey elementary-schools ‘explore
gareers with their teacher's help through usé: ‘of the -
Technology for Children (T4C) program. They also
learn basic subject skills at the same trme. T4C
classrooms contain a variety of learnlng centers with
hands-on learning activities and materlaJs. -Studernts’
may construct projects using hand and power tools,
write and produce a play (including- preparatlon of
costumes and scenery), or engage a variety of other
real world experiences. In addition,- field trips
and speakers are used to add “another @&imension of the
real world to these learnlng aetivities. . \\,//

% . ° . -

*Career, edugation also turns teachers and students on_
at the junior high/middle school level. At Rlverton
Junior High School (Riverton, Wyoming), each room
displays careers related to thgq subject being taught.
Students that are particularly interested in a certain
suquct area are helped by the teachér to explore,
in. depth, a job or jobs which relate to the subject.
Such student research includes finding odt about job

-~Characteristics, job requirements, ]Ob locations, and
the 1life style associated with work of a particular
kind. Another activity planned for Riverton students
is a class to be called "Social Economics." -Students
will set up & .company, decide o a product "to produce, *
sell stock, manufacture the product, and market and
sell what they have produced: Profe551onal and non-~
professional work.roles will be explored, and through
this approach students will learn English (contracts,

* correspondence), math (time' cards, pay rolls, stock
selling), art (advertising), and social ,studies
(management” and company structure). The course will
be team taught and 1nterdlsc1p11nary credit will be
glven. - ‘

»
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* A creative librarian in Lufkin, Texas helped her -
intermediate school studenfs explore career 4
opportunities for women. While the prOJect, whlch
took about three weeks, initially involved only
girls, boys soon demanded in. .The students looked
through all types of library materials and brought !
many others from home. They made posters, slides, ;
and games to increase.caréer awareness for women. -7

A special focus on minority women was added,._ - L e

thanks again to the libra¥ian. Back in their

English classes, the students wrote summaries, . ,'”u

made outllnes, and developed vocabularies using -
¥ the local communlty 4o talk about their jobs.
- One hl?hllght was a woman who directed the work of -
a crew of men at a local foundry.

* High school teachers also get into the career

ed catlon act. English ‘teachers, guldance counselors,
anz career education project staff in Spencer, New '
York team fgught a course called "Careers in Fact

‘and Flctlon.” Through short stories, plays, ‘poems,
maga21ne artlcfes, field trlps, and 1nd1v1dual

study, students explored a variety of work roles Ty
and work values as they more carefully developed .' o
their own future plans.’ .

>
.

* High school students in Lufkin: Texas, under,bhe {
creative leadership*of their English teacher, write :
an original biography of some member of their family.
During the interviews and.research needed to get this
done, students learn such’important life skills as
note taking, <interviewing techniques, orgahization
of ideas, story telling, paraphrasing, wrltlng,etc
They also learn about the real. world of work, hiow.
human values affect work, ch01ces and experience,
how career transition takés "place, and how life
style is related to career choice. Aanother highly
important outcome of this appioach is the inciéase
in family understanding that frequently comes as a
result of the student s efforts ‘and the famlly
member's cooperatlon. .

~

¢

High school speech- students in Casper, Wyoming,
learn about job getti gmsgg;ls with the help of
tedcher «and communi Ce people. °"A repyresen-

‘ta ﬁve of tHe d;strgot:employment office first speaks

g o
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with them about job interview techniques. Studernts

~ " then fill out job application forms and ‘participate

) Con51derable iffort is expended in many career education
programs to stimulate and develop this creativity.

)

_or not.

in mock interviews conducted by volunteers from local
business and industry. With the help of the guidance
counselor and the employment office, these mock
interviews are videotaped for later student study.
/ . - - N
* High school teachers in Hinesville, Georgia helped -
their students as well as younger children gain a
valuable career experience when they suggested that .
their para-medical career Sluster students demonstrate.
what they had ‘learned to fourth grade children. The
students become motivated tp study the subject better
in order to deliver an effective démonstration,  They
also found that they enjoyéd working with younger
children (and thus explored teaching as a career).
The fourth grade students not'only learned that doctors
* . aren't all that scary, buE théy also learned more about
the field of medicine. -bthgr‘cluster teachers are now
planning similar demonstrations.
&~ -
Examples such as these can be found in almost every school,
whether it is officially called a "career education school"
Whenever teachers are freed to be as creative as
they really are, career education is certain to benefit.

This usually
takes the form of staff development activities specifically Sy
designed to support the career education program. A few exam-

ples illustrate what~is_ within easy reach of any school system:

* A cCareer education teachers' workshop in Liberal,
Kansas, set out to develop a handbook of people, places,
and materials which could be used in bringing the
community into -the schools and the schools into the

community. . Each workshop participant took responsibility

. for contacting five businesses and requesting their help

in the career education program, including the' .
availability of materials and perle ~and the_EpSSIblllty
of field trips. This not only hélpéd build the»handbook
but it increased teacher-community contact and under-
tanding. One group of workshop participants also
surveyed the school library for materials which® could: .
shelp in the career education program. Another’ group .
viéwed' and- summarized audio-visual materials for use
in the program. Each teacher in the school system now

. P
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has a copy bf the completed handbook for use in
integrating careers into classroom learning.
—* Staff development programs in Mesa, Arizona use a .
- variety of techniques to help their teachers use their
N imagination. Single concept training modules i
+(30-40 minutes each) are used to work on attitude N
development. Work exp
. ) for teacher the world outside the school.
N . Many teachers ly participate in career educatlon

can- generate o\

- . . -
v

L l:_’ . * Teachers in Mo isville, Vermont intern with already

M R oo -experienced teachers to learn the qiieer education

et technlques that these teachers have developed.

* Teachers in Ceres, California are allowed to develop
) Career educatlon units on a performance contract
- e basis. This encourages their creat1v1ty-as well as

- .« they get_ 75% of the contract when the urrit is finished,:
. : -3“ the reamining 25% is paid only after evaluation of

o student performance based on the unit. °

* The State of Indiana has been particularly helpful .to

-y ' ] its teachers through its Career Resource Center.-
. . P This mobile van contains information on all exemplary

- " career education projects in the State and travels
£ around to local school systems to help conduct work-
o shops and display the efforts of .local school people

to each other. This travellng treasure-house gets
. many teachers ited about what they too could add
‘ to its collecti%ﬁ. ; .

COUNSELING AND GUIDANCE PERSONNEL AND CAREER EDUCATION

’ N

The creativity which makes career educatlon go 1s by no

means limited to teachers. Counselors and guidance

personnel have key roles to,play as well = and playing

) them they are. Throughout the country,finnovatlve

Tels e counseling and guidance personﬂ“l*arelhelplng teachers

implement career education in the classroom They are
serving, usually with other educatlonal\personnel,

-~ ‘in a liason role between the school and. the bysiness-

' . labor-industry-professional community. They are helping

- . ,:'. + -Students make and implement career decisions and are

Ed H

o - helping implement career education through)working with °.

E
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»’ - /1\‘
They are also participating in part-time and full- *
time job placement programs and_in follow-up studles of i
former students. LY
... 0

p)

L b
. . 4

’ * Codnselors in Apex, North Carolina partlclpate in.a .
_wide array of, -activities.aimed at helping teachers and
studénts 1mplement career education. The counselors
malntaln an, active Occupatlonal Resources Centey’ L .
for use by classes or individuals. They developed
. and keep current a Resources File of local commu ity .
) », persons willing to help~dut through coming to*the school ' .
to -talk. to stu&enﬁs, providing field trip sites,.
ey work:experlence sites. The counselors also arrarige
ﬁ%r needgd transportation. - Apex counselors cpnduct
aff development programs for teachers and identify.

- jebs gvailable for studentsz Byractively working with °
local bu51nes§men,-—The counselors also do_ extensive
1nJEV1dual and group career<counse11ng and guidance,

. through cooperatlon with Social Studies and®English
teachers Follow~up of graduates and othex students ®
ﬁho have left the schools is also conducted to help
them—and improve school programs.

e - L= tos

© * The careex guldance program at W1nnacunnet High School

1

» (HamptonTTNew Hampshire) offers a varlety of useful

services, - One«highly successful featdre of the program
rls the peer ‘counseling’ activity. Students in senior
high “school are trained in such intfrpersonal skills
as IiStening,” g1v1ng feedbaoky facilitating dlscu551on,
and conductlng groups. They then Serve as peer
counselors ‘to other students and work with parent
and community volunteers in" such activities as tutoring,
“ orientation, and.in running the "Rap Room." Other
"aspects of the. Winnacunnet program planned by counselors
include: (1) or1entatlon for freshmen (includes
value and attitude exploration’, decision maklng, - .
course planning, and world of work 1nformatlon),
{2) career counseling for sophomores; (3) a placement
service by which students -can get help in finding
meaningfui work settings (part-time, full-time,
volunteer, etc.)- for pay, for credit, or both;' (4)
career days and a mllitary careers week; (5) a Career . .
Resource-Center; and (6) a student assessment . program,
in which 'students, aided by guidance staff,,teachers,
and others can take a variety of interest &nd_ aptitude
inventories to explore p0531ble¢gareers '

. ‘e
.., [
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* The Mt. Ararat School Guidance Department (Tépsham, ]

Maine) runs a diverse program of career services.

. Seventh and eighth grade students are helped to ex-
plore values through values clarlflcatlon technlques.
Ninth grade students improve their decision maklng
Career exploration groups in grades 10-12 include
a number of job observations in the community. Other .
guidance sponsored activities includes (1) job ) <
simulation in which students apply at job stations
throughout the school to do certain service-oriented P

. work in the school (Formal application and interview
procedures are ed and students receive academic

- credit for thei work); (2) a women's careers

group to help senior women explore career possibili-

ties; (3) field study through out—oF—schoql extended
work experiences; and (4) weekly resource person
visits to the school. »

{
‘g * Students in Canby, Oregon, with help from their. guidance

counselors, are among about 66% of all Oregon students

"who use the computerized Career Information System -

being developed by the University of Oregon. Students R -
s in seventh grade on up through adults can--obtain

occupational descriptions, education and training

opportunlty 1nformat10n, and names of people, in the

! local community who can be visited for interviews. ﬁf' N
v Through the help of agencies such-'as the Oregon * ;
L Employment Division, local school districts, and AN -

local business-labor-industry personnel the" system s
is regularly updated -

* The Leon School Dlstrlct Career Education Prggect ..
(Tellahassee, Floridd) is one of many throughout L
the sState actively implementing a new approach to .
career guidance, counseling, and placement. Under :

a State mandate, the position pf Occupational ‘ ) ,
Specialist has been created to assist counselors -
in‘prov&ding career services. Counselors and

. . Specialists provide placement information and help

eltered workshop’plaeement1 and prlvate.school -f, '

* P t. In addltlon, follow=-up studies are conducted to-~
determine the effectivepess of school programs 1ng! y
.- ) Preparlng students for the world of work. Many '
> ’ .. . g f
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Occupational Specialists also provide services to middle

school students as well to help them'explore the world

of careers. . - '

. o . ) .

* With the help of the guidance staff, the Lake Zurich,”

Illinois career education project conducted a follow-
up study on graduétes which illustrates the effective-
ness and utility of many such studies done at the local
level. Graddates who,had been out of school for one,
three, and five years were studied. The results showed
that the-percentage of students going on to college was

: smaller ‘than those going directly into paid employment.
The study also concluded that many educational opportuni- _

. ties® graduates would have liked to have were not available
in the system. As a result of this follow-up effort, the T),

N— - school board decided on active participation in the State's

' career education five—year'planz The board also decided

to actively support the Area Vdcational Center and to

.initiate work-study programs in,the schools.

'

Dox,

* Counselors and other personnel 1n Highland Springs,
V1rg1n1a decided to 1mprove their own knowledge of the
world’ of work'through first-hand experience. With the
help of the Chamber of Commerce, they participated in a
six-week summer program calied "PrOJect Shadow." Each.
counselor spent two weeks with a ut111ty company, one
week with a bank, one week with a hospital, one -week ,
with a retail merchant, and one week with a manuﬁac;gfer.

DIV

INVOLVING THE BUSINESS-LABOR—INDUSTRY—PROFESSIONAL COMMUNITY

=
. - . el ] -

& *To be serlous about maklng the communlty the classroom, career
education must actively involve the business—-labor- -industry-
professional communlty That communlty must be brought into
career educatlon policy formulation. ;t must also be'seen as a =~
provider of: observatlonal work-experlence. and work-study .
. .opportunltles jor students and for teachers, counselors, and —
school admlnugtrators. The business-labor-industry- profe551onal .
eommunlty must also be involved in sexving as career development
' ! ¥esource personnel for teachers, counselors, and students . Parti-

cipatiord of this wider commun1ty in part- -tifie and full- t1me*30b

placement programs can also help care ; education accompllshﬁlts

- object}ves.A The potential for exc1t1ng and helpful use of the
vast, resources of the community-is almost unllmlted And the

) w1lllngness of those in the bu51ness—lgbor 1ndust;ydprofe551onal
. r
. N \, ) \'z . . ;' v
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communlty to.voluntarily help the schools is only beginning to
be tapped.

»

»
-

* A local cafe owner 'in Ceres, Californla has given that
career education program an added dimension. On his day
off, he turns his restaurant over to students who run it
themselves. They take on all of ‘the necessary roles,
he provides the students with food at wholesale prices
and they collect the day's profits for use in class pro-
jects. In addition, he donates his own time on his day
off to train and supervise students as they operatewthe
cafe. | ’ .

\

*»The business-labor-industry~professional community in
Watertown, Wisconsin has been particularly helpful in
assisting the junior and senior high schools 1n setting *
up a collection of visual materials on the world of work.
The community persons outline work stations (specific
jobs) which students then photograph. A variety of skills
and people are included; many times former graduatdg/ are X
the workers involved. en the slides are ready, 2%&' '
business-labor-industry-professional workers write a brief
description for-use on a separate;slide. These slide
shows are placed in the student cbmmons and run contlnuously
to utilize student "dreaming time."

» * In order to facilitate involvement of the community in cases
where field trips were not feasible, the New Albany-Floyd
County School Corporatlon (New Albany, Indiana) established
a conference telphone system. Using three microphones and
an amplifier, an entire class can participate in a tele-
phone conversation/interview with a local or long distance

¢ - business, labor, or industry person. One example of the
creative use of this approach was the call made by a fifth
grade class .to their teacher's brother to learn about'being
a Rehabilitation Counselor for the blind. For less than
$15 this class learned not only about an important career
but that blind people functfon fully - and indeed most
effectively - in Society. A local directory listing

people i ead of serfices is now being readled for the
con ce phoneé fox' this year.

* The approach followed by the. career education prqgec& in
East Providen Rhode Island is similar to that' of many ’
school systems arpund the country. The prOJect hired a
noh—educator, a person with' experlenpe in the business--
-labor-industry community, to’ act as- llalson between the

Aruitoxt provided by Eic:




, igchools and that commdnity. During 1973—74, visits by
‘ e %ver 2,600 §£uq§3;§ to more than 250 commdhlty sites were
0 made based on the coordinator® 's efforts. This approach U/ i
R L T

is particularly effective as business people sometimes<- -
find it easier to communicate with someone-with a . : .

" similar background to their own. ‘ . e
. A X' %
* * With the very activé assistance of State~level and . J
* +_ local‘ bpsiness, labor, industry, and educational or-
' “ganizatlons, the Denver Junior League {Denver, Colorado) . . |~

" - . sponsored a week-long “Career Explo" in March, 1974. .
~  over 40,000 seventh to tenth grade students from
throughout the Denver area (and others from the rest .
of the State) were bussed in to observe the more than ' Loy
250 exhibits paid for, set up, and staffed by local
business, labor, 1ndustry, and professional community
e bersons. Pre- Fait Student Inventories were used,
to ss\tulatexpareer planning. A Student Guide was .-
} given Yo each participant and all participating ‘
feacher's received inservice tralnlng prior to the
opening of "Explo." Over 15,000 adults also visited o
. the fair during the afterﬁoon and evening hours. T
Many additional’ outcomes of this act1v1ty are now being,
. realized, including increased awareness of‘career -
. education in the community, student 1nternsh1ps in -
local businesses, and increased participation of the
community %n career education\g;ggfams.’f ‘ : .

N

.

¥ : * In Los Angeles County, California, more than”lOO separate ~

- business, labor, industry, and government groups
participate in the Los Angeles County Alliance for
Career Education. The Alliance sponsorsj work, experience,

- observational) and work—study activities for students
“in the Los Angeles Codnty Schools. The AlYiance alSo

2 sponsored a Career Expo for over 190,000 students =~ -

' and conducts\a Personnel Exchange. Program which allows
teachers and counselors to explore dlfferent work

environments. : . . -
13 | .

g N

\?\

o
* Another way to creatively use the bhsiness—labor-in— /ﬁ
\ dustry-professional community is through such efforts
as the Youth Motivation Task Forc& of the National !

. Alliance of Businessmen.' This program organizes

volunteers from local business and 1ndustry who can’ ‘ ~

effectively relate to disadvantaged stu ents on'‘the \
’ basis of having similar backgrounds. In Akron, Ohio, I~

| ) v
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for example, "'this program is taking place at two junior -
high schools Thirty-two representatives rom business, ' .
industry, and social and governmental agencies formed .
 two~persongeams to work with students in the schools. )
Through classroom visits, these teams ;mpress«elghth
grade students with the importance of education as
preparation for work. The program also includes
opportunities for in-depth exposure of students to
career fields of their choice. -
) .
* The community can be particularly helpful in staff °
development programs to better prepare educational
personnel to deliver career education-services to
students. In Dix Hills, New York, for example,“a
number of teachers participated in "Operation Shadow."
Each Monday during the six-week summer program} tea- . .
chers were assigned to a morning or afternoon Job for
the week. One teacher accompanied a telephone'lnstaller
another worked in a bank, a third shelled fresh shrimp
+ and loaded the dishwasher in a hotel kitchen. Other e
various jobs included carpet installation, hospital
> work, typewritér repair, and retail sales-and manage-
ment. Teachers strongly agreed that this project
activity helped them do a better job of translating
the world of work into learning activities for tHeir "
students. o .
1 4 { S
* puring 1974-75, Portland, Maine schools will partc1pate
as have many others throughout the country, in A Cdreer . .
Guidance Institute. This particular Institutelwill be
sponsored by the Chamber. of Commerce, the National s
Alliance of Businessmen, and the University of Maine.® .
All 650 educators in the system were surveyed and 90
will part1c1pate in the 50 clock hours of visitations, -
discussions w1th business-labor- industry personnel, 3
and other activities. - Fifty community groups w1ll be
involved in helping teachers, counselors, and admlnlstra1 s
tors observe workers, talk with tﬂgm, and “have round; .
table discussions with personnel directors and top ) ,
level management. Each person successfully completing . - e
the program, which includes taking out a‘student field .
trip, will receive three graduate credits from the '
' University. ' , ) -

* The Comprehensive Employment and Tralnlng Act (GETAl,
passed by Congress in 1973, offers a very useful vehicle

N
e




-~ e
for providing career education to youth and adults. .
The Elkhart, Indtana career education program made
excellent use o CETA in a summer program for ) i .
students aged 14-16. Teachers in an area‘vocat onal
technical center were asked to select five exemplary " b
tasks for-'their careers, yet tasks which were actiop E 3
. ‘centered and could be mastered in a short period. U
Students were paid by CETA to attend the program, "
' . in which they rotated systematically through six of
twelve career areas. In addition, each student L.
received' 15 hours of group guidance dealing with®
decision making and;job_seeking skills.
I3 Wowoy
i * The All Volunteer Armed.Forces is another career -
option increasingly beinq~presented to students. ’ - T
In Watertown, Wisconsin, ‘for example, studegpts-are ' R SR
ablebto view slide presentations on Armed Forces . PR
. technical training centers due to the cooperation
of the Armed Services in preparing these presenta- , . !
tions. In other -communities, teachers, counselors, .- :
. and administrators participate in "Educators B ‘.
Orientation Tours" of local military facilities to . ’
get better acqualnted with career possibilities in . . - . s
the “armeéd forces.. . - ’

v . RS . .

PARENTS AND EDUCATIONAL ADMINISTRATORS: MAKING IT REALLY WORK L.
< . -0 .o % "
* Two other groups, without_which career eaucatlon cannot hope
> to flourlsh are parents and educational administrators. ] .
. Parents must help ‘their children’ acquire-dnd practice
good work hablts. They must also emphasize the development
. of positive attitudes toward work and p051t1ve work values&wh - e .
. -Parental support of the career’ educatxon program must also -, P
1nc}ude relnforcement of program goals whenever possxble,

. ¢ ~ ' : 2N
For thelr part, educational administrators must empha51ze c T,
. : * career. education as a priority goal .~ They must proélde PN
.. , « leadership and direction and 1nvolve all seqments of the T

communlty‘gn ptegram pYanning and operation. They must

help,flnd and use resources and initiate organlzatlonal . "
: . + changes needed to accompllsh career education goals. . - ;
B “ { LI
“Without their active support, and this. 1nc;udes the Lo
- : -commitment of school boards, careex educatlon will be ' B
stifled and alwdys a secondary goal. ., - . - A
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X At Ira Allen school (Burlington, Vermont) students

are encouraged to take a cassette recorder home to |
interview their parents about their jobs. Parents
have become so'impressed with this activity, and the
quality of the' question$ their children ask, that
they frequently call in neighbors and relatives to
provide other opportunities‘for interviews. Parents -
are also sending‘'questionnaires to friénds and

- relatives in other cities to get information for their

children about careers these‘people have. :

* In the Cincinnati, Ohio career education p;oqram parents
of middle school students recelve a form with sugges—
tions as to what they can do to reinforce career
education during summer vacation. Ideas include - .
games_ tQ be played, local places to visit, and things
to, look fo(_whlle visiting.

* Since many parents\cannot parficipate in- career
education act1v1t1es during the day, some programs
schedule nightime activities. In Akron, Ohio, for .
example, evening mini-courses for parents are con- '
ducted to help them deve}op ways to assist their own
chlldren s Cdreer development. ‘These courses also
often sinvolve extensive observation of vocational
programs available to students.

. > | N

* The career educatjon projéct iff Syracuse, New York
uses a variety of methods to draw on parental exper-
tise. Each building principal involved parents in
initYal project planning. Parents sit in on curri-
culum writing workshops to review.and help develop
rasource materials for career education. Project
staff meet with PPO groups to explaln career. educa-
tion and show them project resources, such as the
career center and skill laboratory. Infdrmational
letters are also sent to parents on a regular basis
to keep them abreast of the latest '‘career education
developments in the schools.

»

N

* The New Castle, Delaware career education project
uses three major techniques for involving parents.
Parent orientation meetings are held before any
career education program is started in a school.
Every two months parents are gsked to complete an
evaluation form which elicits their concerns and
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* the progr row that Federal funding fas ended. The” . ‘ .

— 7 .
. /"_"-“m—/ . .
.degree of Support for the project. Parents are alse P
used as resource persons in the schools and on field RIS
. o .
trips. - . \ : /, e
J - .- ° '

Exten51ve efforts to involve parents are a key part ; ﬁ‘f‘\

of the career education pro;ect in Ogden,/Utah. P ' v
Seventh grade. students are required to ppend two . -
days on the job with their parents to,dearn more about .

_ what their parents do. In_eighth qpéde; parents ¢ome

to the-school for two days to meet with counseling o

_personnel and teachers and help.their children discuss

careers. ‘Parents come in more frequently for this

purpose in the following years. so that they are ac- .
tively involved in their children's career planning.
THe Ogden staff make exhaustive efforts to involve T
all parents., 1In many cases, they visit the parents ' -
on the job to talk to them and get their support.

The effect, that strong administrative supportfcan . » —
have on a career education project is typified by the - ’
career education program in Syracusé, New York. The - »
Superlntepdent opens all community ‘orientation meetings

on.’the program and the district policy bulletin states

that elementary career educatlon is the district’

curritulum for elementary students. “The Board of T
Education is equally committed. It has passed a .
resolutlon making career education an integral part - .
of all igstruction and’has approved funds to continue o

Board has also approved funds -for all supportive ) <
services of t program (e. -9 bu351ng'for field trips) : e
and will pz%;e furds for orlenting %ementary school - B
staff to cafeer edp\?tlon durlng‘the\ fesent school - K -
year. .

-

School administrators in Columbia, South. Carolina have 5 s
shown strong suppoft for the career e%ucatioﬁ effort g
since before its formal beginning. The school board =
adopted a career education policy and established
adv1sory committees before out51de fundlng was received.
The. district has committed local funds to key areas

of the .career education effork.to assure its continua-
tion in the future. Administrators and prlnclpals_ ’ v v
participate in all-day désign conferences to shape -, -
the evaluation and revisions- of the program, and the N '

. ’«_., T
4 ’ﬂ )!-:?‘ : ) . ) e \ ,
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school administration has insisted on the full
integration of careér educatlon into existing -
curriculum rather than the establishment of career
educatlon as a separate subject.A ' .
* Project staff in Woodbridge, New Jersey have proposed :
Leadership Training Institutes to provide training
for school board members, top school administrators
and lower level administrators in career educdtlon
and to assure their actlve involvement in program -,

development

* By using board members as resource pééple for the "
project dnd by extensive efforts to ke€ep them informed /
of and involved in project activities, the Liberal, . '
Kansas career education program has received strong
school board support. During their most recent T
North Central evaluation, the Board of Education
requested that career education be wrltten into the L
school philosophy. When State - funding of the entire - -
Jproject ended, the Board voted 6-1 to take over.the

cost. . , . -
: . :

MEETING SPECIAL NEEDS THROUGH CAREER EDUCATION .

.

Career education claims to be for all people. While this
claim is ea‘ to justify in principle, it is considerably
more difficult to fulfill in practice. To meet the needs

- of all persons, career education must serve the handicapped

and the gifted.and talented. It must also serve the poor
and those who belong to mlnorlty groups, Still further,

. career education must sexve the special needs of women in

a society which has discriminated against this group 1n
countless ways. While innovative career educatiof efforts
are underway to meet’ the needs of these special groups,

as some of the following examples show, it would be incorrect
*o say that these efforts are conmonplace. Major initia-
tives at every educatiopal and governmental level are still

needed to make career education a reality for these
i .

populations. . ,
- Ao
* An elementary school’ career .education project in
* Warren, Ohio has undertaken to make career education
a reality for mentally yetarded students. A world
of Work booklet has been produced with suggested

L]
= o 1
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E.A "Career Awareness and Exploration" handbook qSed
by a-Peoria, Illinois career education project/ contains

lesson plans specifically tailored to the needs of

these ,students.

A "Thrifty Savings Bank" lesson helps

students learn personal financial management. 1In
return,  for work on certain tasks, they receive
simulation money which they can save or spend for
privi es such as games, books, and the use of
puzz1®. Students pay "rent" for their classroom
space and a school "“tax," and they are hélped to keep
a record of their earnings and expendltures as well

a sav1ngs passbook.

a special section on career education for spe¢ial

students.

Suggestions are included for career learn-

ing activities for mentally and physically hAndicapped

students as well as for those w1tn perceptudl, academic,

or social problems.

The Career Development Center, an alternative high
school program in Syosset, New York, serves students
aged I5-21 in a transitional program to help them
just to and function in local public school settings.
tudents having serious problems in the iocal schools
are assigned to one of seven Mini Schools which

represent vocational clusters (freghm

.can explore

a variety of worK ty®es before choosing a Mini School %~
and all-sfudents can change Mini Schools to expiore
Vocational and academic teachers
serve in each Mini School and electlves (art, music,

other cluster areas).

personal grooming, etc) are of

ffered as well. " Two days

a week a group of the mogt seriously impaiZed students

meet in a rented "House"

for off-campus, real-life

experiences such as independent living skills.
Students also have work-study, work cpoperative, and

‘on the job training opportunities.

in addition, the

Center brings parents and students togéther one

night a week for group learning and social oprortuni-
ties. As the students successfully complete their
Center stay, they return to the regular school program.

A ‘'successful businessman in Nogales, Arizona decided
full-time to improving the career

to dedicate himself
education of severely -retarded students.

students now opera

. the functions of ¢

PR

These

a recycling center, including
lection and processing of materials
and the financial management of day-to-day operati9ns?‘
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While it ook six weeks to help.one girl learn to tie
a knot around a pile of newspapers, the joy in seeing
her receive her first paycheck confirmed the importance
of meaningful work and career education for all people.

Eliminating sex stereotyping in instructional programs
is a critical function of career education. Many
career education programs are beginning to meet this 4
need by, bringing more female-role models into the :
schools (women truckdrivers, women construgtion

workers, women company presidents) and by, 6sing -

games and materials especially prepared without

sex bias. Owatonna, Minnesota took the additional

step of completely revising their two year old "Career
Awareness Guide" to eliminate sex bias, particularly

the stereotyping of male and female sex roles.

i!EThe World of Work K-10 career education project in

Warren, Ohio has developed a series of seven sample
lesson plans focused on eliminating sex role stereo-

‘typing. A middle school lesson suggests the following

types of activities: (1) inviting women in typical
and atypical occupations to come to class to discuss
their work; (2). interviewing a variety of female
workers, with special emphasis on their feelings of
achievement; (3) the viewing of filmstrips showing
contributions of women through paid and unpaid work.
Other activities in other lessons include role playing
in which boys and girls switch “"traditonal™ roles

(e.g. boy as secretary and girl as emptoyer); analysis
of ads and articles for sex stereotyping; and discussion
of student and societal attitudes toward women and the
world of work. .

While career education has devoted little attention

to the needs of the gifted and talented "thus far,

there are a. few programs which provide special

career exploration opportunities for these students.

In Woodbridge, New Jersey, for exampde, gifted ‘and
talented students are matched with community persons
who -act as "mentors" on-a continuing basis to help
these students ‘explore areas of particular interest.
Gifted students in a Columbia, South Carolina career ’
education program partigipate in the Executive High N
School Internships of Amé}icg.(see Chapter 6 for more
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The Expioration Scholarship Program is another

Students spend three days a week in the
field working with an executive ‘or special mentor

instead of attending regular classes. . ‘

.

Students in junior and senior high schools in
Washington, D.C. Have -for some time pargicipated

in a program called "Workshops' for Careers in the
Arts. This program for talented students pairs each
accepted applicant with a‘performlng professional
for summer and school year (three hours daily)
tutelage. Students contlhue to receive the rest of
their academic -instruction in the regular school
program. A public high school for the arts has
recently being initiated to allow the expansion of
this effort.

-®

A speéial program for gifted, underachi&ving pogt-

high school students is now operating in Devon,_ #

Pennsylvania. Calleéed "Career House," the program
is a"residential educgational effort to enable .
bright students with personal or underachievement
problents to prepare for college. ThlS highly
individualized program includes career planning and
work experlenceopportunltles as well as vocational
counseling_and guidance and extensive 1nd1v1dua1
and group counsellng, psychotherapy, and supportlve
services. . ’ -
example of innovative career education for the gifted.
Sponsored jointly by the UvST Office:of Education,
Educational Expeditions International:, and the Explorer
Club, this program awards scholarships to gifted )
students for participation in world-wide expeditions
conducted by leading sc1entn§tsu Some of the partici-
pating ‘students have engaged in the study of molten
lava. lakes in.the Congo; otpers have participated
in underwater exploration of the ancient city of
Sparta; still others séudied the alkaline lakes of
Kenya. Students betwetn the ages of 15 - 21 can
participate in the program by enteting the national
competition for scholarships, ~

: - ) <
The Urban Career Education Center Program in
Philadelphia (administered by the.@pportunities -+’
Industrialization Centers of America{ is adwajor

i -
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effort to provlde career education for m1nor1ty,
.inher city, predominantly black students. The
'+ project has three major compgnentsi (l) the ]
Career Orientation Pragram, which trains teachers to
offer career ed;gayloh in K-12 programs and helps
parents learn t d their children's }earnlng and
career development; (2) the Career Intern Program,
which provides an alternative hlgh school experience
for approximately 150 dropouts and potentlal drop—
outs through a variety of basic subJect, work
experiences, cateer guidance and counsellng, ‘and
other services; and (3) the Career Communlty
Program, which involvescparents in thé-operation of
the Intern effort and which helps them dlso receive
career counseling for themselves. A variety of
innovative approaches are being utilized in this
program, such as the use of Associate. Professionals
- (trained parents and community representatives) to
work with parents in the home. The program is jointly
funded by the National Institute of Edugatlon and the
U.S. Office of. Education. CE
. ? ’s
* The Howard Educational Park career educatlon program
ilmington, Delaware) is. engaged in, nimerous efforts
to provide career educatlon for mlnorlty students.
In addition to a full K—l2 program, is project
provides.spetial career educatlon opportunltles
for un-wed mothers and opérates.a schoolrsheltered
program for early,school leavers. In:thls program ,
they aré able to acquire job entry skills without
having to re-enter the redular building program. *
Howard Educational Park 'is also planning a center
for the creative arts to expand its déreer offerings
td predominantly inner-city students. - . )
* Meeting the needs of students “from low income families,
students from,broken homes, and other types of students
,with serious ‘learning prqblems is the focus of of the
Cooperatlve Occupat;onal{Program‘of»the ‘New Castle-
Gunning Bedford Sghool District'(NeWﬁCastle, Delaware) .
Middle and high scho !

;
students in- thls program are ;-
givem the chance to e plore many career ‘areas through
participation in classroom act1v1t1e§ field trips,

and . cooperatlve work experlence. ) ‘;
f’ ] -\!f'
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* A career education technique being used successfully to
help all types of students improve their basic skills
as well as gain career awareness is called visual
literacy. 1Its application in elehentaty s¢hools
in Nampa, Idaho shows its particular effecﬂivene;;7~‘__‘“‘*’
‘with special education and migrant students. In this
approach_students visit local businesses or industry
and preﬁafeka\slrde~tape presentatlon during their
visit. They takeAthe plctures, write the script,
record the background music and sound track, and learn

ow .to operate, the necessary equipment. In addition
XZ)the finished product, ‘which can then be used by
other students, they learn and enjoy math, language

- arts, science, and other important skills, g

CAREER EDUCATION AND EDUCATIONAL CHANGE .
In the short run, significant improvements in educational
programs can be achieyed by career education without major
changes in educational, practice or tradition. In.the long
run, héwever, career education cannot fully accomplish all
of its objectives without some-basic alterations in the ¥
educdtional system. For example, increasing’'the options open
‘to students 'in.secondary school must e&entually mean a
large expansion in the quantity, quality, and variety of
vocatlonal education offerings. Emphasis on the develop-
ment of . career competencies must eventaully mean the use *
of performance evaluation, instead of strict time/course '
requlrements, aswa means of assessing educational -achieve-
ment., Career education will also requlre that credit be
granted to an increasing degree for non-school *learning.,
The, greater use of non-certificated personnel to provide
‘career education experiences in business, labor, industry,
home, and community settlngs also appears to be called for
in' ‘the long run if the school-socie otomy is to be
ended. . Increased use of techhologyt:ailﬁge;_EGEE—Fﬁﬁe s
optlons for learning.

AR .
Some of these major changes are already beginning. Others
aré very far off. A few examples serve to highlight the
need for long run educational reform for career.education
. 'to- be truly effective. These examples also illustrate

, the vast potential that such reform holds: ! .

. . -153- '
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= -* In the fall of 1974, Mesa Verde High échool(in
Carmichael, California opened its doors with a pro- ~
gram based on major educational changes, This ~
school operates year-round with highly flexible :
scheduling; students can take courses which meet any-
I where, from one'pericd a week to six periods a day.
Credit is based on work accomplished rather than
time spent in class, and work experience is encouraged \\\
. as a part of the regular curriculum for all students.
e The campus will truly be integrated with the community,
with plans for a county library, a medical center,
and governmental agencies directly qn ¥he school
grounds. Teachers are able to use craftsmen and
professionals form the community on(é Short term -
contract basis and an on-site shopplng cenEer run
N by students 4is also planned for construction in
3 the near future. Students will participate in the
’ . construction and furnishing of. the stores as well*™as
in their day to day operation.
* The potential of technology is already being demon-
strated in two related satellite projects funded by
the National Institute of Education. Career education
{ programs are being beamed to remote areas in the
L Rocky Mountain States-.and in Appalachla through the
use of an ATS~F satellite launched in mid-1974. The
Rocky Mountain project is focusing on self assessment,
career information, and decision-making programming
for middle school students in 56 rural communities.
. Several of these sites also have(theeability to . ®
- communicate wisth each other and directly with the
central programming headquarters in Denver. ‘The
o Ppalachia pcoject is concentrating on staff develop-.
' {f”\\\\\gent in career education for elementary, middle, and
~ econdary school teachers. Participan s will view
pretaped 1essons, attend laboratory sessions, and
, e participate in live seminars transmitted via satellite.

0

U * Another innovative use of technology can be seen in
the Memphis career education project (Memphis, '

- Tennessee) In addition to compu%erlzed and micro-

> fiche career information systems, this project :

. utilizes its own locally produced television programs
for fourth-51xth grade students. A proposal to use
cable telev151on for career exploratlon experiences

- in distant or otherwise difficult-to~get-to community .

-~ 3
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- . work settings has also been worked on. Still other
- ' career education sites are experlmentlng with the
use of video cassettes and conferénce telephone
hook-ups to’ expand thelr area;0f career exploration

N

coverage. , . - - A
i -
* WhHile alternative schools are.not new; theitr innovative
nature does illustrate what may lie i% store for a
much greater number of schools in the future. "City-
As-School” in New York City is a program for selected
junior and senior ‘high school students who have
s completed math and sCience requirements. Students
are allowed to pursue a variety of learning experiences,
for credit, under the mentorship of community resource
- . <« persons. Brief and extended courses are offered in
such areas as magazine publishing, social work,
environmental improvement, performing arts, drafting,
museum ‘exhibitions, etc. 1In;one course, for example,
two stu?ents worked with a ldcal park warden in
studying plants and their propagation. Students
also, planted (and later trarisplated) seeds and learned
about soil preparation prunlqg, and park maintenance
and improvement. y — '

P

* The Skyline Career Developmé%t Center (Dallas, Texas)
~ is an excellent 1llustzatlon$of a gredtly expanded
vocational-academic currlculéﬁ Students spend
three hours a day or more in ‘one of more than 26
caréer clusters, which include such areas as:
. performing arts, horticultures; child related
professions; aeronautics; English-Journalism; and q}
‘the world of«environmental control systems. The ex- Vo
- tensive facilities. at Skyllne include an airplane s
;hangar, a greenhouse, and agéomputer center, not to
wmentlon more traditional cosi etology, busingss, . and N
conEtructlon areas. Excellent relatlonshlps with the . ‘
- business-labor-industry- profe551onal community ’ )
assure the latest in equlpment and course content,
espec1ally through the usevof Cluster Adv1sory Cormit-
tees :

¢
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EVALUATING CAREER EDUCATION PROGRAMS , .
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As with'any proposed educational program, the gquestion.® .

"does it make any dlfference 1n, tudent learnlng’ " must » PR
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be addressed. 1In the case of career educatian, this question
has not been adequately addressed to date. Part of the

reason lies in the newness of jcareer education programs.
Another reason is that many of the outcomes of career education
are long range (career satisfaction; ability to make career
changes; -etc) and thus cannot yet be measured. A third
problem is that instruments of sufficient validity and
realiability do not exist in many of the areas which career
education addresses. Finally, evaluation is expensive apd
requires considerable expertise. Often the funds and/or the
capability are not present in local school systems.

1

\ >

Despite these difficulties, however, some data are available.
For the most part they are encouréging. The few cases

cited below indicate what career education can accomplish,
but only more studies over an extended period will tell the
whole story. It would be misleading at this point to claim
that career education is a fully proven success. It would
also be incorrect to claim that it does not work:

* A carefully.conducted study of the Lincoln County
(West Virginia) career education project revealed some
significant findings. Students in grades 1-6 who \
~“participated in a planned career education program
for two semesters scored 11% higher on language
achievement and 24.5% higher on mathematics achieve-
ment than did a control group whi¢h did not participate
in the career education program. The same experlmental
group studentg scored 18% higher on occupational
awareness than did the control group. The same
evaluation showed, that students in grades°9-10 who
participated in the career education program scored
51gn1f1cantly higher on measures of competence and
attitudes related to career maturity than did control
students.

* The Pinellas County (Florida) gareer education projeégﬁ
also reported some successful evaluation data from it&s”
efforts, Significant differences were found in the
educationa’l awareness of experimental versus c0ntrol
students in grades K-1 and in the career awareness
of experimental versus control students in grades 2- %2.‘

*
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* Students in the career education program in Potlatch,
Idaho scored significantly higher on spelling and *English
tests than did control students in the same school
system. Students in the program also showed a marked
improvement in the relationship between their stated
career cho%ce and their choice as indicated by test
imventory of interests. Seniors in high school showed

. a jump in the congruence between stated and tested

, ! chojce of nearly 40% during the one year they were
—ein (the projeca:. . r

: ) .
* Evaluation of the-effects of the Santa Barbara,
California career education program revealed post-
test gains of .46 to .97 of a standard deviation on
a number of meadures of career maturity and career
competence. Over 500 students covering grades 7-12
were tested in the study.
- " 1l - >
* An attitude survey of parents, students, and teachers
in' the NIE-funded Comprehensive Career Education -
iModel sites found strong support for continuing
.career education.in these school systems. The strength
of this support shows that career education can be
‘accepted as an important part of the school program
RS and that it meets various student and public reeds.
Following are a few results of this survey, taken in
May 1973: - ' . s

N s ~ - 86 percent of pupils in grades 4-6 agreed that
"arithmetic is important «to people who work;"e
75 percent agreed that "school would be more
interESt;nq if we had visitors who could tell *
us about tHeir jobs;" .

o - 71 percent of students in-’grades 7-12 agreed
that "studek%s should be told about different
jobs and_job requirements during the study of

: every subject in every grade;"

= 80 percent of professional staff agreed that
"most people finish high school not knowing
what kind of career they prefer;" 86 percent
agreed that "you don't need a college degree ,
to be a success;" : ‘

- 77 percent of parents agreed that "most people
fini&h high school not knowing what kind of
career they prefer;" only 10 percenp'agreed
that "careeB.eduation is just a fad that will
soon be forgotten;" and only 17 percent agreed,
that "the present high school vocational edu-
tation courses ‘teach students enéugh about the

v

. -world of WQrk." ' i~ (
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* CHAPTER 5 C

¢
by . CAREER EDUCATION : POSTSECONDARY AND BEYOND

While the career education conceépt applies to persons of all

ages, career education has been implemented to date primdrily

in programs at the kindergarten through twelfth grgd€Xlevels.

A small number of programs serving the career edffication needs

of those enrolled in postsecondary education prodgrams and other

adults do,exist however. Though many of these programs are

not labeled as "career education," they have much in common

with the conceptual and programmatic aspects of career,

education. \ N . ?

- What follows is a series of brief descriptions of nearly : .
thirty programs in the general area of career education at
the college and university level (including two-year colleges)
and for adults. The programs described. do not assume complete
. coverage of what is underway about the country. Neither

> should these programs be considered the best in thg nation.
Many others could be cited if space had been availd§yle. Rather,
the compllatlon 1nithls chapter should be viewed as a rep- ’
resentative sampleiof the variety of programs in ex1stence.

-

in this chapter do not contain all of the aspects of a comy—
prehensive career education program at the postsegondary or
adult level. However, these programs do represent‘examples of
various components of such a comprehensive approach. They are ~
' presented in this context,and w1th3the hope that they will . =
L ! help point the way to the development of the truly compre- .

K hensive career edufation efforts which are needed. .-

NI ‘ . 5

The programs have been grouped into six areas for%ﬂi§cpssibn

purposes. There is; of course, much overlapping among'these

program areas, and the categories identified should in no way
~ be considered restrictive. ‘These areas are:

‘ - - .

1. Programs primerily engaged in providing consultant '
services in career education to local school systems
. and/or in providing inservice or preservic tralnlng
in career education for educational personZel- o -
2. Programs within colleges and universities that have
- ' a broad interdepartmental base; v

1 \ . . e

‘r 3. Programs tha® contain "career counseling” as a major
L component; ) ’

' - .
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4, Programs that aim'at serving specific target groups;

AN

5. Programs that'would bg/éonsidered “noninstitutional®
> 4, and -which generally are based outside of colleges

and universities; and - : ;} .

s O ! 1y
6. Programs that are institution—based but priharily
focus on serving. a constltuency outside the insti-
tution.
)

- >

For each of thesé programs, an addrgss for further 1nformatlon
has been provided.

PROGRAMS THAT PROVIDE CONSULTANT SERVICES AND INSERVICE OR
PRESERVICE TRAINING IN CAREER EDUCATION FOR EDUCATIONAL -4
PERSONNEL L

s >

] i -

Three types of programs are described in this section. First,
the Washington State program describes an,.approach 1nvolv*ng
a Statewide consortium of universities W1th.coord1natlon
provided by the State Department of Public Instructlon. Secondq
the Central Michigan Unlver51ty program represents 55 inter- *
departmentat approach of ‘career educatlon 35515 nce &Qylocdl
school systems and university students. "Third, the M iéan
State University and University of.Arjzona programs, demon-
strate an approach conducted pr1nc1pa‘ly through the college
of education’ e g
Mary more ﬁioq;ams could be included jin this section, although
the toté% number of colleges and unlverlstles providing these, .
services is still well below that rneeded. For example, the |
State of Louisiana has a major career education effort -in |
teacher educatiqn 1nVOIV1ng six universities in develdping

L3

;performance-based training programs. The State of Michigan

has a Statewide consortium of teacher training institutions
working on a care:;‘ga’catlon thrust. The University of
Kentwcky operates a career education 1nserv1ce program through
the use of the Applled Technology Satelllte, and this program
is beamed to a number of locations within the Appalachian
region,. «The Unlver51ty of Indiana at South Bend, the University
of Utah,-the University of | Wlscon51n (Stout and Madison), and
the University of Mississippi are among some of the other
institutions providing services similar to those described a
below. -

] ' . ¢
The Washlngton State DeE_;tment of Public Instruction and
Universities Within the State

/
v

In June 1973, ‘the Coordinator for Career Education in tHe% -

. -
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Washington State Department of Public Imstruction arranged a
conference involving five universities within the State (the
University of Washington, Washington State Unlverslty, Eastern.,
Washington College of Education, Ceritral Washington College

6f Education, and Western Washington College of Education).

The purpose .of the conference was to stimulate the development
of career educatien programs within these universities.

.

. ’

Invited to attend were five facuity members from each of the
upiversities Persons were selected by the Dean of the

; School of Education of each university. One part1c1pant

' arepresented elementary educatlon, another secondary education,
4 third guldance, a fourth admlnls ration, and the fifth,
participant was from outside the scheol or college of éducation.

At the meeting, each university was encouraged to develop its
own program. The agreement was reached tha the group would
reconvene several months later to help sharpen up the various
programs and discuss priorities on which each uni ers1ty would
focus. One university plans to address career educa ion at the
pre-seryvice level, that. is, the training of teachers; another
will offer courses in career education; a~third intends to
develop a career education center; a fourth is changing course
requirements to require each freshman student to enroll in
courses in career education; and a fifth is assesslng what

the Collede of Education has done in the past in terms of
career education and will informally integrate career education
into ney course offerings. ’ ) !

. For further informationﬂ-contaét:
Mr. Richard R. Lutz, Director of
Career Education . .
State Department of Public Instruction
01d Capitol Buildifig
Olympia, Washington 98504

.

Central Michigan University ;

03

A
A

The Center for-Career Education at Central Micﬁigan University,
Mount Pleasant, Michigan, operates in the Office of Off Campus
Education and is funded in part by the Stateiﬁepartment of
Education .and firom University resources. The.@enter has a full-
time Director.. The essential ingredient of tHe Center's program
is an 1nterdepartmental cadre consisting of 25 active members
who have gone through extensive inservice training programs

The cadre, which represents 14 different departmentg of the
University, operates on an interdepartmental basis.’

/
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A Career Education Advisory Council, made up of representatives
from each School of the Uniwerslty and from business -and industry,
labor, education and other organized groups, meets periodically
on the University campus. ‘(- - .

.

The services provided by the Center far Career Education include:

A monthly newsletter is mailed to school superintendents, prin-
cipals, Career Education Planning District coordinators, and others
interested and involved in career education in the area served

by the University. This newsletter contains information on
career education book reviews, legislation, programs relatipg’

to career education, and resource materlals that might be oﬁ in-
terest to school personnel.

The Center conducts career educatjon workshops and seminars. For
example, the Center sponsored one such program which focused on
implementing career education in seven school districts. Another
workshop was concerned with "Leadership Development." 3

. .
< N ¢
Cadre members are also available for consultant services to schools
and for in-service training programs.

In addition, courses in career edudcation are being offered in many
departments of the University, and students can take these courses
for credit on” and off campus. Departments offering such courses
include Business Education, Educational Administration, Elementary
Education, Health Education, Secondary Education, and Home Economics,
Family Life and Consumer" Education. ) . o

The Center is assisting in the establishment of a Career Education
Informatlon Center to be located in the Placement Office of the. ",
Unlver81ty . ’ >

5

Flnally, a Career Education Materials Center is being developed
in the Instructional Media Center of the University. This will
contain materials and publications relating to career ed ation
and will be available to faculty, students and participants
in off campus programs. \ )

a

For further information contact:,

Center for Career Education
Central Michigan University
Mount Plegsant, Michigan 48859

Michigan State University

Career education oridinated in the College of Education at

.
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Michigan State University in 1971-1972.

v
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The basic approach is

. faculty members

R o

through the Career =ducation Council (formed in January 1973),
* which con51st% of 11 Yaculty members from the College.. The
Council had three task forces involving an additional 25
ore at the pre-school and elementary level,
one at the middle sc 1 and junior high school level and one at
¢ the senior hlgh schoCI and adult level. These task forces assisted
in defining the overé;&.focus of the program. The Council also
has the assrstghee ‘of one full-time and one part-time coord-
inator and is cﬁarged with overseelng programs and developing

goals. A

' 3
The yniversity is developing. activities in these areas: residential
centers whereby people may come to the campus for a period of time
and enrodl in a short-term workshop or seminar involving career ‘
education, “dnd the organization of faculty teams to provide in-
sexvice training to local schools. Several such team visits
have been made to date. These involve workshops, assisting
local school- off1c1als in designing.and implementing career ed-
ucation programs, and finally, training programs in career ed-
ucation for local school officials designed to assist them in

developing models and evaluation efforts. » s

Perhaps -the most energetic effort thus far is a planned 15 credit
Career, Edlcation Leadership Development Program which will be
offered oh a Statewide basis. The program includes one week -
durlng the summer (1974) and Monthly two-day sessions during:the
schoel year. and another one week workshop during the summer of
1975.‘,The-prpgram is designed for local educational agencies
_interested:in creatihg "their-own career educatioh program.”

A broghuré available from the’ College of Eduation indicates that
' the pjogram will focus on "career education perspectives, goals
and role identification, needs a ssment, accountability. and man- .
agement, resource requirementsy staff development,,program ..
evaluatlon, deteloping planning guldes, and plans of action.”

v
he .

Qhe Unwersity is also 1nyolve@ in a Statewide inter-institutional
consertium which meets monthly, is supported by the State De-
partment of Education,and involves eight u?iversities in the State.

Undoubtedly, there are several ways in which a unlver51ty -based . ’
career educatfgn program can develop. The model at Michigan

State University is one of focusing efforts within a college --

in this instance, the ColIege of Education. And within the

college, the career education ‘enthusiasts see the program develop-
ing by gradually broadening the commitment within the college .
and then extending it outside to other units within the univ-

exsity. The advantage of this approach is, that it bu11ds a

cadre of supporters' within a unit of a university and similarly

EE
. -
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extends the support and lnvolvement to the local level.

\
|
|
|

For further information, contact: |

|

Dr. Cas Heilman, Coordinator

Career Education

College of Education, Erickson Hall .

Michigan State University

East Lansing, Michigan 48874

Uniyersity of Arizona’

Initiated in February 1974 with funds from the State legislature,
the University of Arizona career education project is providing
various types of assistanc@to university faculty and students.
The two-person professional staff are faculty members who re-
turned to the university, from their positions in a local

career education program, specifidally to operate the project.
They report directly to the Dean of the College of Education..

The major goal of the project is to integrate career education °
into existing inservice graduate courses of the College of
Education. This is done with the active involvement of Depart-
ment Chairpersons, faculty, and the Dean of the College. Project
staff work directly with' the faculty on a daily-basis and meet
monthly with a Career Education Advisory Board of professors
from each departmental area. Monthly meetings of all Department
Chairpersonsare alsoheld to review progress on career education.

J
In the f1rst .8ix months of operation, the project Jworked with .
41 faculty members to serve over 750 graduate—level students
from the’ un1ver51ty and on a part time basis from local school
systems-(e g. teachers, counselors, administrators, etc.). Using
technLgues developed through their own experience in X-12 »
career'educatlon, project staff conduct sessions of university
courses zhd help faculty acquire the skills to integrate career

edgcation,ﬂq\ their own, into their inservice courses. In-

tégration.of '‘career education into inservice offerings has

taken place in? reading; special education; elementary education; -
couﬁselxng and guldance, vocational rehabilitation; educational
psychlogy, eduratIOnal administration; foundations of educations

.and Qarly ch11dﬁbod education. SN

'(&3‘. \- .
PrOJeC@&staff also conduct a/variety of career education work-
shops ah local,scﬂoql gites/ ‘and provide consultant services to
solve spec1f1c problenudln melementlng career educatich. A
Career Informatlon‘Cenqbr, stocked with commercial and locally-
produced, career education mater1als, is also operated and open

for use by all unlversig% facthy and students. .
. 7 \ “a 3 ‘ « -
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For further information, contact:
Brenda B. Even
Betty J. Newlon, EA4.D. .
. Career Education Specialists
College of Education, Room 206 ;
%+, University of Arizona
“. Tucson, Arizona

PROGRAMS WITHIN COLLEGES AND UNIVERSITIES THAT HAVE A BROAD
INTERDEPARTMENTAL BASE

Perhaps the ideal form of a career education program at the
college unlversity level is the program which provides a

_ variety of approaches, including work experience, career
counseling and guidance, flexible programming, etc., and is
institution-wide &r at least involves a number of colleges,
schools, and units within an institution, ‘The projects
repdrted in' this section, to some extent, attempt to do this.

The Hamlin Unlver51ty program is dn institution-wide program,
although line University is a relatively small institution
where the implementation of such a program should be easier
than 1n a large State orx prlvate university. The New College
prograq at the University of "Alabama, though still in the
formative stages, represents an institution-wide approach
which could affect a large number of students. The program

4 at The Amerlcan University is .included as an example of a
cooperatlve education program attempting to expand its base
i to include more and more departments and schools within the

university. The LaGuardia Community College program is a sim-
ilar effort at the two-year college level. While cooperative ;
education and career educatlon are quite different, cooperative

" education is one 1mportant type of work experience component
that can be included in a comprehen51ve career education program.

", . (X4

3

.- B Hamline University . e ,
‘ Hamline'University in St. Paul, Minnesota, é; in the process
of implementing a broadly based program of Career services to
students. One_ of the most unique features of this program is
that it is not housed in a traditional guidance program or
within the school of education. The program director, a
faculty member from the Department of Modern Languages, reports
. Y directly. to the Vice-President for Academic Affairs. This
relatlon to the academic departments enhances and legitimizes
the career program in_the eyes of the faculty and students,
prov1d1ng avenues for the inglusion of career development services
in thie regular academic progyam. ) -

M v e

N e e R

The program is funded entively within the University and has

- B , “:, 16505 78
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these components: *
First, it has a "media center" which provides materials and
services to students.

Second, the program provides a variety of workshops to students.
These workshops may consist of short-term conferences and
institutes, ‘as well as weekend programs involving invited guests
from both the college and the community. These persons may be
business executives and the, like who come to the university

and stay on campus to meet with students on an intimate basis.

Third, an active program of careér coynseling exists. Crisis -
counseling is also provided through referral to the Hamm
Memorial Psychiatric Clinic.

Fourth, an internship program which permits students to earn
credit while yorking off-campus in a regular job related to -
their univerSity program and career goals is also offered.

The career program at Hamline Un1vers1ty was ihitiated in
academic year 1973-1974 and presently Has about 30 students

in the internship program. Plans are,underway to 1ncrease this
enrollment cons1derably. one of the most important goals of
the program is to make career counseling relevant to the liberal
arts and to assure that the liberal arts program is relevant to
career choices. . A

For further information, contact: ~

Dr. John Derrenberger
Career Studies: Center
. Hamline University . '
St. Paul, Minnesota 55104 . .

New*ColIege, University of Alabama (

After consulting wlth ‘over flft;}educatlonal leaders on the
Universitysof Alabama campus, including every College Dean,
every off-campus program dlrectorv,most vice-pregidents, and
the axes1dent the New College of the University of Alabama is
proposing a broad-based effort to bring career education to
un1vers1ty students: This program is, based on three major .
concepts: (1) career" means much more tHhan one' s job or
occupation; (2} work values are a part of human values; and
(3) career development is a partwof human development. The
program seeks to help‘stiaents seé relatlonshlos between study

3

‘and the world of work, develop critical career skllls (e. gt

o ; . . AN
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decision making, etc), form and test work values, obtain
accurate career 1nformat10nﬁ and gain practlcal experience
in the world of work. % ,

By

While an approach to accomplish these objectives is still
taking shape, the following components will be involved:

First, the career implications of the subject matté} will

be infused into the regular academic program. ° The approach:
;will -have a team in each of fHe thirteen schools responsible
for accomplishing this, thus putting the emphasis én inte-
gration within each subject drea by the subject specialists.
Second, a support system consisting of such activities as
career education materials, internships, career information,
testing and counseling, life planning, and special efforts
for women and minority students will be used to serve all
students and staff. . ’ : . |

- s

Third, the cooperation and in&olvement of the business-labor-
industry-professional community will be sought as well as
cooperation with local school systems as they implement career
education. ’

“A—

For further information, contact:
Dr. Donald Casella
University of Alabama

" New College .
Box 6211 T
Uriversity, Alabama 35486

The American University‘Cooperative Education Program

The American University in Washington, D.C. implemented a new
univers\ity-wide Cooperative Education Program 1n 1974-1975.°
The Program‘prov1des students opportunltles to galn experlence
“in jobs reléted to their educational and .career goals. Under-
graduate and graduate students who elect to make&cooperatlve
education f e}d experience a part of their degree program
alternate six~month perlods of full-time paid employment with
six-month perlods of full-timé academic study. The six-month
periods are de51gned to facilitate employer partlplpatlon so
that year round job toverage may be prov1ded Eoﬁr~month !
periods, or other flexible arrangements are pOSSible.

Upon successful completlon of their work assignments in jobs
approved and.supervised by Unlver51ty faculty, .students may
.be awarded up to four of the thirty-two required course units
for an undergraduate degree. For graduate students, the
maximumanumbég of credit hours is to be determined by the

Crty o
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' . faculty advisor. As ‘the nature of these Jjobs vary, the degree
credit may be in the major field or in électives.

Co-op jobs atre typically pre-professional or mid-level positions,
and are apprdved by University faculty for student placement.

R Some significant degree of iﬁ?ellectually demanding work must
be included in the co-op student's duties, and the woxk Ly
must be related, in a specific or general way, to the studenE:s
educational and career goals in order to provide experience in
a"chosen career or, to help prepare the student to make career
choices. Co-op jobs allow students to test their skills in
the "real-world" environment and also provide exposure to work
possibilities perhaps not previously considered by students.

2 t

Co-op jobs may be with Federal and local government agencies,
private industry, or public social service organizations. In
each case, students would be matched with assignments that are
appropriate to their professional preparation. A biology student

- might work as a Laboratory Research Assistant at Sibley Hospital.
A student in environmental sciences might work as a Researcher/
Writer for the National Wildlife Federation. A business student
might work in the administrative officeés of the Federal ﬁood

. and Drug Administration. A performing arts student might work

at the Folger Theater Group.

‘

-
~

The prograi retognizes that experience is an essential part
of the learning process and that career education complements
, successful academic study and scholarship. The program also
recognizes the vast angirich learnihg resources available tp
T4 o students in the Washirfgton, D.C. area. The new expanded

‘;%: + Cooperative Education Program is a direct effort to augment
- the experiential and caree't learning opportunities offered to
students by the University and to encourage, in an organized and
meaningful way, the active participation of students in the life
3 of the nation's capital. )
+ Full-time students enrolled in degree programs in the College
: of Arts and Sciences, the College of Public Affairs.and the
}school of Business Administration may apply to participate {n
the Cooperative Edqucation Program. ~ °
’ For further information contact:
. Mrs. Eva K. Kanter . ,
. Cooperative Education Coordinator ~
- The American University
*Washington, D.C. 20016
3
A Cooperative Program in a Community College: Fiorello H.
LaGuardia Community College Program i N
v \ ) \
' s b 3 T
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. All full-time students at the Fioréllo H. LaGuardra/Communlty
College in New York participate in a cooperérlve education

program which is organized around 13-week quarters. Students .
generally alterne;e between education and work, spending a total

of five quarters in campus study and 3 quarters in work experience,
although arrangements other than the pattern of alternating
education and work are possible to meet the needs of specific
students. Started in 1971, the College places students in

jobs in several hundred different businesses, public agencies,
industries,* etc. Placements occur not only in New York

City but throughout the United States. Some international
placements have also been made. ) '

i

v

3

.The program has two basic components: a "work-related assignment
and’ an internship seminar which aims to connect the student's
practical and academic experience. This twan component is a
degree requirement for all full-time students, and optional for
part-time students. An advanced standing of three credits for
previous work experience may be awarded some students. Students
who are already employed méy fulfill their "co-op" requirements,
in some cases, by continuing present employment. .

e

The basic aims of the program, in additien to the goal of drawing
éractical and academic experience together, are; to identify
the various types, of personal needs that work can satisfy; °-

- to help students appreciate the various options available to ,
employee and employer, to relate the student's present experlence
to work interests and reeds; and finally, to better enable
students to appraise and select future work careers.

The internship seminars are designed to structure the studerlt's
learning while completing the internship. They focus on personal
and careér development and aim to expand the learning oppoftunities
available to students over and beyond the career skills learned
on the’ job. 1In short, the internship is viewed as a laboratory
in the traditional sense for both exploring and testing concepts
and ideds raised in the seminar. There are three internship
serinars. THe first_concerns work values and job satisfactions
and aims to assist the student inh understanding the nature of
the work world. Students de asked to gather information from
work experiences-in order identify the personal, social, and -
economic satisfaction derived from work. . ’
. p A

The second seminar entltled "Employment opportunltles 1n Your _ .
- Career Field" offers the student the opportunlty to explore

and research the labor market areas in which he or she 1s interested.

r

The third internship seminar is an independent research project
designed for students about to graduate and offers each an opport-
unity for independent research "and exploratlon in her/hls chosen

—169— ) »
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.+ field of interest.

> For further 1nformatlon, contaét.. : R el e
’ . S & . . LT . Y
Ms. Sheila C. Gordon, Associate”Dean . - R
Division of Cooperative Education 04 . Cﬁ
Fiorello H. LaGuardia Community College - Kffu -

The City ‘University of New York c

31 10 Thomson Avenue . ) !

Long Island Clty,,New York 11011 Cu -
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PROGRAMS THAT CONTAIN "CAREER COUNSELING" AS¢& MAJOR COMPOVENT §T

( "
One of the major efforts in career educatlon As to proyvide, mo;e - "
, ° realistic counseling and guldance This is one of the most
} important components in career education. Thus, counsellng
efforts in career edycation have, and shoud&frecelve a great
deal of attention. Ny I .

N ’ ‘3/

counseling efforts; however, they each~d£§er gther service
The' Mountain-Plains Educatlnn \and Econofid DeVelopment Prog
not only offers counseling but ga compreheﬁsrgg educatloﬂigrog
for the entire family unit.as w&ll. queVer,‘we have ipcluded At" .
in this section because it serveS‘IQW£lﬂboﬁé famliles and- prov1de§u
counseling services on a famlly—w;debba51s. There are~other'k1ndsw
" of programs similar to thrs about the country, but this 1s one f

of the- more comprehen51ve¢of the Jr up. s, P P R .
- ’ ." e . . ’
- ;- - - T
) The Mills College progran is’ included because it is-a college- L ‘}§
based career educatlon and plannldg program for Women ' . & Y
- ) T e RN A
T o H :
- ' Slmllarly, the Educatlon%Development Center (EDC) program 1s : N

- included because it provudes 1mportant services td women, and
- in this case to mature w men Las well as méii) . Also, what' makes -
. this prpgram 1nterest1ng is that it is a nonlnstltutlon-based ’
o . program. A AN C H
v tﬂg‘ prog . ./"\'; \s@; D :. S »‘%‘ ' \';\ '-‘ ) Y
,ﬁéﬁﬁ, The Florida State University project is attempting to combime o )
B dlfferent kinds of career education services for students. - One .
.-~ of "t interestlng a%pects of this program is the, design an 'fl ‘, |
' " effort which was carried outhyery carefully and apparent£;€kﬁz LS.
. evaluated carefully at all stages. The Phillips County Comm 1ty
' College program is yet another approach, to prov1d1ng tareer ,
develggment assistance to. students, in thls case through a . ) "z

L e colle g gourse. ) 4 ~ ‘ .
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o= Y w
v

o

Y . S v . . - Y % . B :' . -

P
.
e, s
&

' . - ’ i . ‘ Lt ,
Q DU ) . L . ‘ S
EMC . o - ) wa ; . ~h~ N -l,\ . "

W= T . !
. ’ o




)

#

o
l

.
-4
%E

Aruitea roided

[
"‘r“’v

. “variety of agencies td the
) hlbgated in+ the capital citie

.

+

1L

"'/

¢

Ays

ol
v

*

\—.

J

? and the héad of household probably exhibits no present

Mountain Plains Education and Economic Development Program'

This is one Qf approximately seven family rehabilitation pro-
grams in the United States. Mountain-Plains is a very com-
prehen51ve approach and provides for the total family. It
started” in.1971, and operates out of cilities at Glasgow.
Air Force Base near Glasgow Montana. It is currently
complFthg its fourth year of research and development
actlvitles and is funded by the Natlonal Instltute of Edu-

Catlon .
Y

~
4

A wide range of services including health care, -housing,

student stlpends, counseling, parenting/consumer education,
occupational preparation, community development basic education,
recreation, health education, early childhood education, home
management, career‘uldance, Job placement, and supportive
follow-on after placement, etc. are provided 320 plus families’
per year.

”

-

>

Fam111es.part1c1pat1ng51n the Program are referred by a
untaln-Plalnq State Offices , -
of Montana, Idaho{ Nebraska,
North Dakbta, South Dakota, and Wyoming. .To be'eligible, a
famlly must have a suff1c1ent1y low total family income, the

student‘famlly must come*from the rural six-State region,

‘<salable skLlls, employment in a dead-end job,of’a rather low °
level or is Ilkely unemployed at the time of referral.

" As a»geueril rule, a negative sotial "@conomic §rof11e is

an indicator for. a famlly which mlght be referred. Upon
enrolllng in the-.Program,’ each student ig evaluatea in terms
of the1r~ba51c educational and other.needs. Famllles ‘
v.receive a stipend while participating in a program based on
4nd1V1dua11zed dlagnostlc and prescrlptlve mechanlams. A
program may ‘ be. developed for a family that will include basic
education, occupational preparatlon fof’the husband and wife
as well as such other activities as budget plannlng,hhome

v

§ managemgnt, communlty devel pment, healtb education, etc.
n Full- t1Me, profe551onal counselors work with students on an
“ 1nd1v1dual

family.and ‘group basis to help them fdcus on

some*of the problems that plague, them - A counseling staff serves
?on a-24 hour ba51s for problem—solvﬁng,\crlsls counselin§ °
and otth‘emergenc1es., In‘addltlon lesiure time adtivities
are available for all members-of 'the famﬂly. Each head of
household is expected to pa%plc1pate ‘2 minimum of, 3S'hours
per:week in the formal program. Spouses must partlcipate

at least 30 hours pé% week untll such time as a mlnlmum
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program required of both adults, the Family Core Curriculum,
is completed. Both adults in the family must also validate
gounseling, requiring from 8 to 22 weekly group and indiv-
idual seédsions.
. ) ébpulation, cross-cultural experience is a minor aspect of
4 the program. Presently, the average length of stay in the
program is between 7.5 and 9,ﬁnnths.

z
0

e of the interesting components in this program is the
f%cus on the.entire family in a residential setting and
within this component, one of several important elements is
' the counseling and guidance activities. One basic fact
abouts career education seems, fo be that when it focuses on
mature adults, it must deal with the entire family because:
'cdree;‘peeds and expectations are intertwined with the family
graup. ‘Accordingly, it may well be that more troubles are
Created than solved if counselihg efforts for mature adults.
do not focus on the entire family. This 1s one of several
key eleyents in this project -- that it sees counseling as
not only a breadwinner need but as something that must serve
the entire family group. All aspects of the Mountaln\Plalns
N Program tend to focus.,on and serve the entire’ family group.
. -P
For further information, contact: :

i M 3

i\\ Bruce C.’Perryman '
Executive Director’
Ty Mountain-Plains Program, Inc. : '
.~ P.O. Box 3078 *
C- Glasgow Air Fgrce Base, Montgna 59231

re i

MillstQilege: Center for Career and Life Planning

This pnogram is.a career counseling affort.for wopen whlch
waSeestabllshed in Mills Callege, Qakland, California, in 1973
to provide” serv1ces.wh1ch elp to 1ntegrate the academic
program w1th relevant skills and resources women need for
ach1ev1ng llfe goals.  The Rurpose of the Center is to -,
assist women in developlng ah awareness of their personal
potentialiand the options open to them in' society with par-
tlcular empha51s on careers. "

* The Center is located on the Mills College campus and pro-
vVides services to a highly diversified all-women student
body and to alumnae. The staff includes women serv1ng in .
professional, paraprofe551onal, and clerical roles, )
The Center sponsors a number of programs and activities.
Internships are provided for students who,/have been placed
in a variety of intern positions off campus. - Most of the
intgrnships are for credit and have been planned in Y

. cooperation‘with meqbers of the,Mille Cd}iege'faculty./,

b P , k.
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Because there is an ethnic mix in the student -
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. Home/Community Based Career Education Project

H

~

The Center Opepates a career iibrary which contains cata-
logues, bulletins, and other information regarding professional
and graduate school programs, a broad range of printed material
on women‘and career opportunities, and a substantial collection
of journals, magazines, and-other literature dealing with
women's studies, art, history, health, and politics. .
The Center provides personal counseling for life learning
including career counéeling and awareness seminars.. The
focus of this counsellng is on helping students develop their
own career development skllls, rather than on directing them
into any specific career areas.

¥

& ” | ‘
A variety of seminars and workshops are Jbeing foered in’
such areas as -assertiveness training for women, freshmen m

orientation and career planning, graduate's job search prg-
grams, concerns of contemporary women, etc. The Center
also hosts on-campus interviews by potential.employers
and/or graduate schools. Finally, the Center co- sporsors.
and participates with other academrc and administrative
departments and with students in the planning and implemen-
tation of other programs and activities which would enrich
and benefit women at Mills College.

3

-~

The Center serves largely students from Mills College. <
According to the staff, it is serv1ng a representative sample o
of the undergraduate population which consists of over 890
women, of whom 30 peréent are from ethnic minorities.- '

’
) .

For further information, contact:

Ms. Chrys Schoonover, Director
Xentér for Vareger and Life Planning .
Mills College ‘

Oakland, california 94163_ '

.
Y

-]
The Career Education Project; one of several researdg and

. development efforts sponsored by the National Institute of
.Education, is the only program of its kind exclusively

concerned with the career-related needs of home-based
adults, men and women over the age of sixteen who are ‘not
working full-time, engaged in full—tlme tralnlng ‘hor
actively seeking immediate employment. {,

/ » . ‘
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‘ Developed and maintained by Education Development Center,
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Inc. in Providence,, Rhode Island, the Project has provided

a free telephone'counseling service designed to assist. .

young people out of school who are ,unsure of future plans} , .

women: at home who may be considering career training, and - -

other individuals who may need career guidance information ~ 4

about related services. Ty
. ’90 . ]

The nine counselors on staff are paraprostsLonals trained

and supérvised by- profe551onals experlenced by Jtraining and T

educatlon

As -an informational base supporting counseling staff as well
as providing an additional service to the Rhode Island - o
community, a Resource Center has .been established which * % -
provides a comprehensive collectlon of tareer—related mater-
ials for and about adults.

-

¢ #

¢

sinde the inception of the counseling service ‘on October

2, 1972, over four thousand home-based adults have called 3

the Career Education rogect for assilstance. Of thls -
group,’sllghtly over t ree-fourths have been wom In ‘ e
addition, more than oné thousand people, 1ncludrng repre- .
sentatlves of 1oqgl schools and organlzatlons have visited

#he ‘Resource Center. ‘ ' .
Now-in its third and flAFl year of operatlo e Project K ) .
will cont1nue to prov1de services so that a Xinal_ assessment
may be made ‘of the career education needs of home—based
adults and the effectlveQess of counseling procedures ‘de-

signed to meet these needs. . v

E ] M . £
_Project staff also will be supporting local _implementation,
efforts in Rhode Island, developing products, and sharing -,
materials and information about the model with potentlal .
adaptors Sross the .country. - Sa C >

"How-To Manaals" based upon the accumulated experiences of
staff in the Rrovidence area will be developed to inform oL
a national audiépce of the operation of individual mode}
components. Matérial of general ipterest and special ° * .
studies, Such as Women and the World of Work or Liberal Arts @
and Sc1ecnes Graduates and the World of Work, will be dis”
tributed widely and reactions to Pro;ect efforts to date ’ -
encouraged. 2 ‘




For furt,her .mformatlon, ¢contact:

Mrs Vﬁrlan M. GUllfOY
L Pro;ect Director

Career Education Project )

10 Dorrance Street . * .

‘Providence,  Rhode 'Is'land_ 02903

. >
‘ - v

* ‘. . * ° . . o . ‘- v ! .
Florida State University: Curricular-Career Information
v SerxiJce (ccis) = | . . ] s

17 - - ’ .o ! ;;Z;////’
»~Bécause o6f the general dlssatlsfactlon with $audent advi'sem ’
and counseling programs at Florida Stgte Unlyzysity, the
Currlcular—Career Informatlon Serv1ce (CC1s), a self-serv1ce "
, career guidance prbgram, de51gned primarily ‘for first and
second year college studénts was' established ,as a pilotiproject
during the 1972-73 academic. year. The merlts of the prdgram
are, not 'so mu&h that it is a career developme program in -
‘the strlct ense of the w6rd but that it /is arl imaginative
echniques and a nelatively
ng students (primaxily
eit own- educatlonal and .

¢ / 3
]

-

v at

"The program.gréw out of several evaluat:,ve studies? .1nc1-ud1ng

a publiq oplnlon po.ll of student attitudes toward careér and “
‘counseling’ programs at the Unlver51ty. "Following the successful
.= Pilot test, - ‘the - ‘program was' modified “and expandecl.
R - n Y . ' N
. CCf} contalns/an exten51ve lJ.brary of bob)';s pamphlets, and AT
%f [ oth.er materlals‘whlch are all acce551ble by means of a unique ca;v:d
cat og system. \The two CCIS centers are located 1n the , N
n and .a Stulent Services building. Each area
hg .Lounge, storage area, and 'an. equlpment room. - .
p 7100 audio atid 10' video cassette tapes, focusing - °%
- on descrlptlve J.nformatnon abou co,llege majors, courses, .
N occupatlonal al'terna‘tlves“and other”™ campus i:esoux’ces for helplng
+ih career, decis 1on makmg. C€I also rlnoludes :bnstructlonal
modales, demgned to’ meet th ge/neral goals for the- tudents .
¢ noted above. Each module contalns a varlety of .alt native 1n-
structidnal act1v1t;es'. «"I'he user sfan choose among them 1n meetlng

hls or her’ op},tectl‘ves, in d-‘tlllzing the module._ - 2 o

e ENPS S T Q 1‘.- . v

v

v »

< }o o . ..
Sevez;al studies ,,o*f‘ the“ CCIS prog.ram have been cdmpleted ’ Student .
response has ];een goopd, ’ WS.‘th over 'lOO(I «stddent .co_ntacﬁs "logged ab "
the CCIS-‘Unlon Cente'r"du»rlng the Fall Qdarter, 1974r et - 4‘ o

Aol .
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For further information, contact:
- ~ . ’
%r . Robert Reardon
TAssggiate Professor | -
Acadepic & Career Advising Services -
Florida Stafe University N
L . Tallahassee, Florida 32306

1 . N |

- s
&ollege Level Course in*Career Orientation and Development'
Phillips County Community, College ‘ '(
-

N

The Career Development genter at Phillips Community College,
Helena, Arkansas, was largely a counseling service which has
- expanded its services to students and is offering a college

v*. level course for credlt entitled: Orientation and Career
- Development. °
N ‘ . .
' % - This course was, developed because of the feellng on the part

of the facuylty -that many entering students came to the College
. for the first time 1gnorant and unaware of such basic necessities
. as, how to get about the campus, .the nature of a college education,
, 4 . the concepts of career planning, and the technigues” of self-
‘ assessment and career exploration. Accordingly, the course
" entitled "Orientation arnd Cagyeer Development" is ‘being offered
to enterlng freshmen. - . -

€, Y .
. . !

>

. The course 1is a multi-media program offering not only lectures
i bhand audlo-vlsual materials and equipment but group dlsou551ons and
: site visits.. It fbcuses on such topics as orientation .to” college,
' the.develdpment of‘self-evaluatlon skills, decision making skllls,
occupatlonal 1nformatron, career guidance, and tours of busifiess
Coa .and industry w1§bln the community. =

»

A For,furtﬁer'informat&on} contact: L .-

4 < N . »
. . = I
\ . A D

LT br. Robert (. Goldman, Director -

’ Career Development Center .

.. . Phillips County Communi ty College ’ 7
. ‘Box 785 - ¢ |, . . i : .

NS T '-Helena, Arkansas 72342 -+ & ¢ ' .,

-
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' - ' ﬁROGRAMS THAT kIﬁ ATiSERVING SPECIFIC TARGET GROUPS-

. &
+
) . 4 .

Existing college® agd unr%§r51ty programs do not meet the career . *.
‘ educatlon needs of many types of people. Accordangly, we have,
’ 1ncluded a section 6n programs specifically de51gned for such * °
target groups.. While these programs are not truly career educatién - -
»eiEorts because they do’ not contain- all of the components of
comprehen51ve career, ,education, they do‘represent innovative ways
. of me%tlng speplflc career educetlon needs. Pive Q1fferent programs

n
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i are -included in:this section, and many more could be. For ’
example, the PACE University program, though somewhat different,

» is duplicated in one form or another in a variety of wurban
universities that offer some sort of an advanced degree to
business executives. . o

* ’

There are a variety of types of programs not included in, this
’ section. Some examples are Extensron divisions of State
universities offer programs for housewives, management exec-
- utives, farmers, doctors, dentlsts, etc. Many urban univer-
sities have "evening colleges" which are geared to students
. who work during the day and wish to complete their education
. in th€é evening. Some examples (selected at random) are the
New School for Social. Research at New York University, and
continuing or adult education and regular evening p ograms at *
the Umiversity of Marlyland in College Park and Baitimore, Mary-
% land, the University .of Califdrnia at Berkeley, the University
of Illindis in Chicago, etec. Also, many of these: schdols offer
programs not only after working hours but on weekends and .during
’ The~gummer months oo H '
[
- A Special Doctoral Program fgr Executlves Wlth TopﬁManagement
‘ Potential: PACE Unlvers1ty
PACE Unlyers1ty in New York has & spécial doctoral program for ‘
. «  proven executives who are still "on the way up. The aim'of . »
. .the program is to sharpen policy ‘and decision-making skills. , k
. oL Accordingly, the program focuses on individual sel eneyal and
oL app}ied rather than formal research studies.

¢ - b4 .

’ 3 1
'

) According to literature supﬁiied by the University,. the .program :
is unique for these reasons: First, the student body cqn51sts
LY of managers who are in pivotal pos1tlons within their companles
Setond, the program stresses practical tools and skllls for
students, and finally, the. program schedule is such ‘that ft enaples
, . quallfled executlves to contlnue thelr profess1ona1 careersawhale
enrolled in “the program. Indeed, to glve an indkcation of the'
flex1b111ty of .the program, in the “Summer of 1974, one stndent-
commuted from Chlcago and another from Washington, b C. 'x_

v B
. ) R . .

. anh student's program is tailored to her or his particular . f
\\\\\\,' background and needs. Each is ekpeqted to complete approximately
Y, - 13- different courses'in three fields of concentration,,including.
four seminars limited to doctoral cand1dates, exclusively, in
addltloh to a doctoral dlssertatlon the courses may'be selected
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~ from private 1ndus£ry to private and publlc assoc1at10ns.

For further information, contact: a . .
. ' Mr. Earl R. Zack, Director -
Doctoral Program . K v . )
PACE University - - S . '
- New York Campus . o ’
- Pace Plaza ¢ ’ : Y

. a variety of age groups.

,Education ﬁ%s'developed the "BRIDGE":program which brings togetﬁer

- -Aduits*-fyom 26 to 60 years.of age.

|

. |
from ‘some’eleven fields ranging from accountlng to' information .
sciences, to behavioral sciences, labor management relations, ‘ l
econonmics, and professional management. After completing the
coursework, a student enrolls in the doctoral seminars. : .
All candidates :for the degree must pass an oral ‘qualifying ' ) v
examination int@drating the three fields of concentration. .
In addition, each candidate .must prepare a doctoral disser-
tation selected from one ‘'of these three fields. The aim of the
dissertation is to develop the student's profe551onal and
educational talents.

Y
[

*,

ZINEN s

To be ellglble, a person must hold a Master's Degree from an
accredited college or unlverlsty and have had at ledst flve years
of wdrk experlgnce. The typical student is about 39 years of

age and comes from a variety: of executive p051t10ns ranging

~

. New York, New York—10038"

\ ) i

An Inter-Generatlonal Re51dént1al Educatlon Prqg_am. Fairhaven . .

College T - N
Y 4 . - s
Career education must certainly involve contact between and among
This is rarely the case in most career
education programs since the programs consist largely 'of designed
curricula and programs for homogeneous groups. At Fairhaven College

( A Division of Western Washington State Cdllege), the College of

2

persons from "2 through 82" years of age.

The program consists of T,
three general age groups: )

. . : A\

First, there-is a nurgery day care center for chlldren aged two -

to six. Second, there are programs for the® typlcal college student
from roughly 17 to 26 years of age. And third, the program’serves

The most notable feature of ’
tHe program is not the day care program'but'the program, for matuxe
adults and especially for senidor citizens. There are presently.

. . ¢ -178-" Gl : g
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. ) 33 adults, aged 60 to 80, paying reasonable fees toulive on
campus in the dormitory which also houses the day cafe center
. for pre-schoolers. The adults.are permitted to enroll in
> regular ‘classes, as we€ll as audit .classes and attend lectures
and conferences. In addition, they help out in the -day, care -
program and prov1de guidance’ and counselrng serv1ces to younger
- collegé students. ’

.~

‘

a.
.

An adult who wishes to enroll in an education program can do
» so at a most flexible level. The college is aware that adult .
needs are dlfferent from those of most coliege students and,
thereforé, they assist in developlng a pragram that- meets.tne
particular needs and interests of adults. .
- The program is funded by\ the Fund for the Improvement of Post-
Secondary Education. It}has been exten51vely evaluated and N
reported in the literatuge. . ‘ .-

s ‘ -

, contact::* - ,

- -

For further informatio

Ms. Leone N. W tern, Director

Falrhaven Coll ge . . ‘

Western:Washlngton State College ) ,

516 ngh“Stree - _ - - ~
, ’ Beillngham, “Washington 98225 S A

-

University Year for ACTION. = ., , AR
, S o ' ) e
In 1971, ACTION, @gg Fedéral agency coordinating‘domestic and
foreign volunteer programs, including the Peace Corps and VISTA,
established "Uhiversity Year for ACTION." This program is a
copperative venture invdlving universities, ACTION, students, and

N local agencies. . _ , s ;

"

’ THe University Year for ACTION (uya)”’ Program prOV1des students .
- enrolled in participating colleges and universities the opport—

. unity to serve poverty communities as full-time volunteers for

one year and receive academic recognition usually in the form

° . of credit as the student volunteer makes normal progrgss towards
. “the acquisition of a degree. The participating university is °
provided a gramt by ACTION to manage the program which includes
support in the form of allowances to enable the student to Coe
.. live and work with those being served, training for the volunteex:
" role, and the development of volunteer prOJects with' community
- agenc1es “and organlzatlons. '

[y

Volunteer "work in the fields of education, administration of
justice, econontic development hous1ng, health, and social
\‘ .. serv1ces. ) , ] ‘ . ) :

Qo . : o 1R3. E
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. . ii The University Yea; for ACTION project focuses on certain
roo problem areas. For example, the University of Wisconsin at
e, Green Bay has developed, with the assistance of the Small

Business Administration, a number of Indian economic development .
N " enterprises in Northern Wisconsin. At Texas Southern Unlver51ty, -
a total of 21 pre-school centers for welfare families have been
developed. At the,Unlver51ty of Hawaii, the program assists
. Filipino immigrant youth. .

For further information contact:
ACTION - ' o

. University Year for ACTION L
806 Connectlcut Avagggé N.W. -

{* _  Washingtbn, D.C. 205 e
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A The Weekend Collegd? California State University
"I first learned about‘'the Weekend College via University Review,
the alumni newgpaper. My wife received her masters degree from
California st e Univérsity at Long Beach. Several years prior

. I had hopéd to ‘continue my education. Obstacles were in the way.

I'm in business for myself, the trucklng‘bu51ness. Early rising
and late homecomings made it impossible for \ to attend night

< school. My frustration was exceeded by the hopeless 51tuat19n
in the educational system,. hopeless because it wasn't for me.

o

"Then it happened, a weekend college. Wow! How could it be?,

“” Somebody finally thought about me. Then came new frustrations. - -
I'm 47 - black - hadn't been to a class in 18 years, they'll }
think I'm some kind of nut for thinking of applying. Determined,
I applied. Between the time I walked into_the office and left,
...and the other lady, whose name escapes me at the moment, made
me ‘feel like they had started the Weekend College just for me. Lo

P

"The first day was an experience .I'll never forget. 1There I
*"  was, ... finally going to a university. L was proud. I told .
e # all the fellow owner-operators I met about the Weekend College.
. I could see a little envy in their eyes. Some wanted toclearn
. more about_ikhoplng there was g chance they mlght attend., -
"My biggest surprise was yet to come. _ I wondered_bow I would
absorb, if I could really learn’ anythlng. Well, the method g
they used, how could I help if? They didn't tell me what to ..
-7 * think, they made me think. : They didn't correct my papers.. They -
commented, made suggestions, gavé me books to read, forced me to >
search my own mind for answers. Sometimes.it was frlghtenlng. o
. . . ‘m:‘Sometimes I held back. But I made. it.through. Imagine that! ®

3

~fivI finished my first semester at a university." . )
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. materials, -but not necessarlly in obtaining credit; and 3)
. reader who would want to enroll #n the program for college credit.

The Weekend College, a new program started in Fall 1973 at California
State University -at Long Beach, offers a variety of lowel division
courses in several disciplines. The programs are offered entirely .
on Saturday or Sunday and provide opportunities for an enriched
mixture of students from ,the campus and'the community.

Some classes are organized in a self-paced, multimedla format
allow1ng the student to select the time and duration of study most
convenlent and Thé Weekend College: California State University
permlttlng instructional assistance and guidance that may. be
needed whether individually or in small groups. Completion of
the course or courses in less than semester is possible if ‘the
student is so 1nc11ned Other courses are more traditional. In
the future it is planned ‘to move some equipment and matexials . to
places more convenient to the students such as local library
branches. Some faculty will then circuit ride in their new

\

role as learning facilitators. P
] ' -
For further information, contact: SN '§§
} &,
Dr. Robert K. Rheﬁnish ) . . “
Director of Learping Resources . ’ L
Calirfornia .State Unlver31ty, Long Beach ) % .
6101 East Seventh Street : o
"Long Beach, California 90840 - “‘i

R . - L ?
CourJes by Newspaper:

MllllOnS of Amerlcans now have the qpportunlty to take college

courses while sitting in’ their favorite ea

chair.

Courses by Newspaper, now in its secesnd year, has appeared in
hundreds of newspapers all over Amerlca,.brlnglng the "lectures"

‘of dlStngUlShed scholars into millions of homes through local -
" newSpapers.’

-

The program, created and administered at the Unlversity
of California, San Dlego, and funded by the Natlonal Erdowmént for

the Humanities, is designed for three ‘different audlencef. 1) the
casual reader who can enjoy the prlnted IectureS~as 1nformat1ve

and enriching feature articles; 2) the " morexlnterested reader

who is also interested in the supplemental course books and’

the “e .

The original lectures are written by natfonally prominent scholars,
and the reading and study, materlals‘are¢sarefully pomplled to .
supplement tne lectures——these fortl the basis fer a degree credit
course at the reader's local school.  The first course, "America
and the PFuture of Manifkmgan in the Fall Qf 1973 and ran for 20 L8 ®

~
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weeks featuridg lectures by 20 scholarsi The newsvaper
.lectures have now been reprinted in booklet form making this
coursé’, accompanied by a kit of learning materials, available as
a.regular curriculum offering by any interested college.

The 1974 course, "In Search of THE AMERICAN DREAM," is being
offered by more than 250 newspapers and 150 colleges_and universities
agrross the country during the Fall and Spring semesters of the

1974 75 academic year. § i

- ‘-’ ' .'-_’ o’

'

T 1
Caleb A. Lewis, Director of Medla Programs at the Extension
Division of the University of Callfornla, San Diego, conceived of
— the idea of offerlng college leVel courses by newspaper. Mr.
> Lewis noted that: . . !

B
\

"The newspaper is probably the most effectlve and certainly
; , the most commonly used 1nstrument "of informal mass education.
It performs public serv1ce activities every day." - *”
. - Acc;rding to Mr. Lenis, one’ of the key advantages of using a
. newspaper as an.educational technique and‘device is that the
newspaper'will 'come to the home ip permanent form and may be, a
retained indefinitely; 1t//an be rfad and reread in the learner' 'S .
| own time; it can be studied at the .learner's. own speed—none ’
of which can be done by radlo or television."

\

“ . -

s An evaluation conducted at the conclu51on of the first course
indicated that at’'least 15 million people read one or more of the
. lectures 1h/the1r local newspapers.
]
Futhex Courses by Newspaper are now belng planned for the 1975 76
s *.and 1976~ 77 school years. , - .

. o4
rl

. N

7= For futher information,.contact:. . ‘ _ . »
’ . y - : : .
T '‘COURSES BY NEWSPAPER . - -, oo BEEVER
. B . 4901 Mor¥na Blvd., Suite 209 N RN T :
——} . " San Diego, Cal¥ifornia 92117 R - CoL Lo
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"NO\IINSTITUTIONAL" PROGRAMS WHICH ARE PRIMARILY BASED OUTSIDE

N COLLEGES AND UNIYVERSITIES AN o ! ) - .
< b One of the most interesfing developments that cgould occuryln
. - ,*  career educatlon at the higher edycation level is- the development .
- . . of ‘programs that are not dependent on a fixed- campus. Indeed,
1ﬂ' what can be 6on51dered to be one of the mostimaginative develop— -
Awf‘ “"ments 1n the béneral educatlon areéa are programs fhat go ‘by ’
) such teims as the "open Unlver51ty , open_schools, University \
N wlthout Walls, and th\\llke. -We have included four programs in -
Jitt "' this: dection of 'the’ ghapter As in the previous .section, -these
Y el .examples are noit comprehen51ve career educatlon efforts and were
- . " s . .‘ " :o%' . . ’h’a *
- . R ‘ . - , PR ., ‘:e/“ “v“'f, . :G 0
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@ Candidate Status for its degrees. ; . N
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"and flexible programs of learning for students from 16 years of Cos

\able on a traditional campus. .Nearly 5, 000 students are enrolled
. 'in the program. ) . .

not de51gned with the career education movement in mind.
Nevertheless, they QO offer some exciting w1ndows to the -
future in the prov151on of certain components of career
education at the postsecondary and adult levels.

Many other examples of 'these efforts could, of course, be cited "
if space allowed. The continuing education program in New Hamp-

shire is one for which there are several models about the country. . ?
The outreach program ‘at Florida Junior College’ is’ one where. . 2°

.many cases can be found: For example,. university extension g

divisions and many community colledes offer programs in a variety

of s@tlngs. The Regional Learning Service in’'Central New York - . . .
State, however, appears to be a uni$ie operation and one that N

has.a great deal of practicaiity. Q\? - -~ - "/, '
. 9] .

The Union for Experimenting Colleges and Universities: University

Without Walls. ‘ . ’ /

Some 33 universities and colleges within.the United States have

formed a consortium called the Union for Experimenting Colleges .
and Universities. The Union sponsors two major programs of “
alternative eduation: The-Unive#sity Without Walls, which is
the"“'undergraduate leved, an% a graduate $school program which offers

the Ph.D. Both profyrams age authorized by the Ohio Board of

Regents and have received®ecognition of Candidate Status from

the North Central Association of Colleges and Secondary -Schools.

The -Union is the cnly consortium in the USA that has degree\ 2
granting authq@ity as a consortia and whlch has received recognized .

4

The’ University Without Walls' program provides highly individualized

age and up. The embhasm is, on using new and largely untapped
resources for teaching and léarning that go beyond those avail- ’

B » ¢

The program has these characteristics: ' Y,
4 « , . ¢ ) . o []
New wg;'s of le'arning: Individual student.designed programs are ° ‘\
available developed with the help of a teacher/advisor from among
1ndependent studies and projects, apprentlceshz.ps, ‘seminars, travel, . 5’

etc. . . ¢

. 2 o . ©
f

New kinds ot‘ teachers: Teach’ers' in the program go beyond the usual
and-traditional- faculty of any one institution to include professionals,
bus:.ness’—people, artists, and communlty pecple willing to share @
knowledge and experiences. B . §

« - -

New relationships between’ teachei: and learner: Teacher provides access to

- 4 -t
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resources and information when guidance and support is neéded.
. ’ >
New «age mix of students: Sinoe the programs offer: Servicks for..
. students from 16 yeals of age and up, ‘this brings together o
students with a variety of backgrounds and age levels. . - 5‘;),
TS
- : R '
New time frames: The programs provide a flexible structure .built
around each individual's needs and previous preparation. There
is’ no prescribed curriculum and/or no set time pevzod for '
achlevement of the degree. <ot -

. . L., :7”‘:' oL
New criteria for evaluatlon: Ongoing csunseling.and periodic
" student assessment epables carefu&,measqrémént of growth.
. N Y )
A new degree: A degree 1n the program can come from sponsoring .
: '1nst1tutlons or from the Unlon for’ prerlmentlng Colleges and
nlver51t1es. 3

- > . '

-

The Union Graduate School (UGS) rs developed around a similar

" eduational plan as the UnlverSLty Withoot walls with the exception
. that students apply dxrectly to Union_ Headquarteré rather than to
sponsoring 1nst1tutlons for-entrance to the program The program

is admlnlstered d1rectly by the Union out of Yellow Sprlngs. -
~ Key aspects bf the UGS program are _as follows.

- ﬁéf’ Tt e ' 3
Ty Métrlculatlon’at a+COlloqu1um \ &

Formgtion of ‘a committee ﬁ(fp )
. vDevelopment of.a three—part program“(?earnlng program,
& 1nt§;nsh1p, project, demons%ratlng excellence)

Certlflcatlon U" e .- “N
. Fulfllllng the "learnlng contract” by, completing the
. learnlng program, internship, and pro;ect

" demonstrating excellence <
" Terminar (final evaluatlve session with. comm1ttee7

K4 N

o " s f ’

For‘further 1nformation, contact:, '

i

.

r " 2,

()

hl
. Dr. Samuel Baskrn, President .
o Union for Exper;ment1n§ ‘Colleges & Unlver51t1es ‘

g..f »'; Yellow Sprlngs, Ohio 45387

. [y
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Continuing Educat;on in Learning Centers in Local Communltles
in#New Hampshlre“

. . . By —

ThewSchool of Contlnulng Studies_at the Unzvers;ty of New -
Hampshlre has developed, with support from the %und for the
Improvement of Post-Secondary Education, the conc pt of
.communlty-based learnlng”benters in six locatrpns out the
State. The learnlng centers are highly’ 1nfdima&‘nons%ructured
fac111t1es and programs which permit students to de51gn programs
for their own individual needs and %o fotﬁs on 1mprov1ng the
qgalyty of life w1t51n small commurities within the~State.

. t,.:“
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According to materlal provided by the Unlver51ty, a b551c

need for the learnlng centers stems: from the fact that contlnulng

Meducatlon should be a process “that enables one to confront ©os ’
life situations-where needs occur--that is, in local communltles.

.In addition, contlnulng education should belong to the Iearners

and not to qée 1nst.1tut10_n‘ providing the services. Another
"need" for the program stems from the built-in structural limita-
tlons of the traditional campus, environment which are not condqc1ve
to many  of the educatlonal needs of adults. : :

2* s’ . .

4 e

Therefore, the objective of the program at the-University of

New Hampshire is, to create a new role for.State-supported higher
education--a role designed to meet a different kind of need \
and to provide different services to the citizens. )

The heart of the effort is the development of the learning o
centers presently located in six communities throughout the

State with six or seven more scheduled to become operational

this year. , It is hoped that the.centers will serve a8 models

.and prototypes for the-development of post-secondary ,educational
oppcrtunities in the. State. University personnel admit that

- “the term "community center" is vague armd-feel-the definition

should be determined by the people in each community who. have
been brought together to develop these centers. ‘The learning .
center is seen as a focal point w1th1n the communlty for resources
for learning and where people with skills to share ‘CAn come
together to develop programs that might, focus on such &reas as:.
; art shows, ecology actlon ba51c education, etc. .A center may

I develop in a privage home or public school, an abandoned =

factory or church Basement, and the like. But the basic idea is
that a center should enable part1c1pants to structure their:own
learning experlehces from available energles and resources.’

In effect, the learning centérs are post-secondary educational
settings within the. community whlch enable individuals and

groups w1th1n the community to serve as both resources and students.
Materials supplied by the Unlyer51éy describe some of thé activities
the learnlng centers have c¢arried out, and the role of the
Un1vers1ty in stimulating the development of the centers and
prov1d1ng assistance to them. For example, one center has
conducted programs inyolving pewter étching and” offered
courses on stocks and bonds, first aid safety-at home,,small o
engine repair, autcmobile- mechancis, household appliance

_repair, welding, and gardening. Core Groups in other participating
towns have generated courses and activities which range

from groups in Humgn Potential, Transactlonal Analysis, and

Pargnt Effectiveness Training, to semlnars in, small town govern-

ment’, with-speeial- emphasis on acquainting newcomers with) how
New England town government works.” Core Groups are-also
, €xpanding into cooperative -program planning .with agencies -
‘ . -185- - . )
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involved 1n'health care, food stamps, and youth programs, as

Core Group members ga1n confidénce in their ability to coordinate

resources ‘for communlty self-bétterment, * fhe shar1ng of

Progéct—sponsored ulasses via cable TV to still other communities
: 1n the State is planned for early 1975. . .
/ @ o ”~

For further information, contact: - ‘
Mr. Robby Fried, Project Cogrdinator ’ '
. . School of Continuing Studies . : .
« University of New Hampshire . ‘
’ Durham, New Hampshire 03824

g

1Regional Learning Service: Central New York State

, p ,
The Reg{onal Learning Service (RLS) is an independent agency
involving some 22 institutions (both’ two-year colleges and
universities) in 11 counties surrounding Syracuse, New York.

- v The basic role of the Regional Learning Service is to act as a
broker between individuals 1nterested in hlgher education and

. %kiggs\iducatlonal institutions. - _ -

The orldinal daim of the Regional Learning Service was to focus .
ST T primarily on persons with limited access to education (the .0
homebound, physically handicapped,:pregnant teenagers, the
hospitalizéd and the insgitutionalized), perséns for whom - )
present programs do not adequately motivate or serve their v
. ~ needs (such as unskillled workers, the "turned off" students,

of fenders,” drug addicts, and the unemployed) and finally, persons
with unique. needs (such as low reading levels, exceptionally talent-
ed, non-English-speaking, immigrants, the educatlonally dis-
j advantaged, tran51ent workers, the economlc dfvpout, those °
| past college age, and’ persons over 62 years ‘of ade). Material
produced by RLS indicates that there are‘some 200,000 persons in
. - the basic serv1ce area with these characteristics. A, conservative
. target aim for RLS was 'to serve, in five years, at’ least 5,000 p
’ persons. -
RLS was first financed, by the Ford Foundation and later
f1nanced by the Fund for the Improvement of Postsecondary
Educatlon, the Carnegie Corporation, and the New York State

, Education Department. It opened in January, 1974. o

. - . .
A L]

-l

_The 'basic serviées‘provided‘by‘RLS copsist of: a new type of
counseling and facilitating service tailored to meef.the needs v
of learners who dre beyond the purview of any single academic ¥ k
institution; help for people in choosing careers and prepar1ng *o-
. career plans; the provision of a brokerage service between

' interested individuals and institutions; the comp;latlon and
. ' pub11C121ng of an 1nventory of tutoring services; thd’ldentlflcatlon
' of materials and formal courses conducted by ¢ rporathns~ labor b4
unions, military bases and*the like? and finally, the cata1y21ng
of new learning exper1ences where ex1st1ng resources fa11 to,

PR 5meet individual needs. . - ? , . ,#’ ..

\)‘ . . o L NN '_ - . . s ; .'.’ . ‘
ERIC: S ’\% e

-
r . [ N oa z ! ’
o o e . . . . A

14




. E » ‘
.
)

The staff consists of a small core of professionals and a
. ‘network, of part-time learnimg consultants. Thé core staff

4,
. ~1; includes specialists in counseling, educational resources, and

ERIC

LR A i 7o provided by e

/ - gcademic assessment. . - ~
)
: The, counseling and facilitating services are carried out by
. 24 part-time ledrning consultants. Materials provided by RLS
esépmated that 750 to 1,000 clients will receive continuing
; intdepth services. Far more will receive one~time responses
to specific inquiries. ]
1 / '
FQk_each client, the counseling process aims to: identify long-

* range educational and occupational goals, by means of interviews,
tests, and transcripts; identify and recommend available courses
and other learning experiences appropriate to the individual's
needs;'provide referral to educational, social, legal, and
psychiatric agencies; recommend and administer regional,

' Statewide, and national examinations; estimate the probable

"worth of previous study and relevant.life experiences that

. can be applied to formal credits; and, finally, assist the
individual in developing and contlnulnq a process of sel’ -
evaluation.. |
Learning consultants work § minimum of 12 hours per week.

The function of the counseling sessions is to enable the -
student to understand whergjshe or he is, who she or he. is,,
and where she or he wants td go.

~ ¢

For further informetioﬁy éentact:~

\

Franc1s N. Macey, Director ' :
Regional Learning Service of, Central New York /
405 Oak Street - '

Syracuse, New York 13203 ’ Lo

£

Community Services (Outreach)~in Career Education at Florida
Junior College

The Florida Junior College in Jacksonville, has developed.aw
extensive program involving the delivexy of educational services
to students rather than expecting the students to come to ‘the.

- campus. This 1s not partlcularly an innovative or new 1dea in

) higher education; contlnulngqeducatlon and adult education. /.
programs have to 'some extent done this for many years. The -
important featu;e of the program at Florida Junior College,is
a clear notion of a "student market® and a-vigorous attempt
on the part of the college to purse and "capture" this market.m

'The College, in 1974, was«enrolllng approx1mately 60,000 students.

. M . »
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. The programs offered by the college were located in over 220 ce%ters,

including public lipraries, churches, apartment houses, business
restablishments, co unity centers, hospitals$ nursing homes,
city agencies, ‘motells, Federal agencies and a variety of other
facilities. According to colege information, the papulation . .
served is almost 10% of the total population of the community.

C oA ' o
The program offered by this community collede, which is one ¢f
.the, largest in the country, includes whqt ohe would expect a
vigorous community college to offer. Programs focus on job N
training, development of social skills (such'as.a course for newly
divorced persons), GED programs via telephone tutoring for
the handlcapped and the like. Faculty for thé program is . N i
drawn from the regular communlty college faculty, as’ well as from
persons within business and 1ndustry s ‘

-
L)

3 7

Finally, as noted above, the important feature of this program.

is not so much that it i's a community-based program, but that

this college has consciously and vigorously devéloped (marketed) -
a program and has then offered the progrgm where the "market" 1\ °
located. Surely this aspect of the structuring of career -
education is an important featuxe. . . '

-

et

University extension divisions have for a number or yebiddth a

limited way conducted programs on and off campus bases. What

makes this example sp unlque is the extensive, ambitious effort '
on the part of the college staff to operate programs just ' ’
about any place where people are "intereste8 in getting together.® . .

I's : -

For further information,

or
contact: ™ -~

°
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' Dr. Exic Mills % . . i
Dean of Adult Contlnulng Educdatién .

Florlda Junior’ College at Jacksonv1lle. ' . }" .n.$ﬁ - -
1246 Cumberl¥nd Road - AT N
. Jacksonville lorida 32205 - ‘ )

i R N . £ ’ MY . i

- PROGRAMS THAT ARE INSTITUTION-BASED BUT PRIMARILY E@CUS ON .
SERVING A CONSTITUENCY OUTSIDE THE INSTITgIION 4' . p ’}<;
- . ok

s This category is essentfal&y one of prog%% t“nat are deve).oped,,,
) - stimulated and operated within an inghit rgq, but servé a Ve
“_'é constatuency or student body® that rgyhormally .pot. Served by the
‘ institution. IR other waqrds. in thl fMistante, fnstitutions ane
seeking new groups to sekrve. Exten51on divisions w1th1n gt
colleges ‘and unlver51t1es offer & variety Qf prograims for*n - f A
. ' nonstudents ranglng.grom union leader% to managemendt. and . e
o special groups such;as under*akeig atcountants, vésntlsts, - . .8

etc. These progr
be career ‘education t

of the/programs that¥focus on new%groups arid. 4 ew»methods amﬁ»tech—'
niques. However 1% should bemebpﬂa51zed ﬁmat there are nany more . %i

Wfo‘

i cluded though magy df,them‘would y

Xés. ,Instéad, this séﬁtlou descrlbes some. -
s
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- An Individualized Program of Studies'in the Liberal Arts: Grand

‘a flxed schedule. . SR AP

: :Soc1al Psycholbgy, Socialogy, Speech and.Statistics. . AN

¢

’ ' «
pregrams in existence in this area than have been touchefl on, in

_ this section. Also, while many-o$% these programs do not focus

on career awareness or exploration explicitly, they do so in
indirect ways by supporting nontyaditional/experiential learning,

Valley State Colleges

-

Grand Valley State Collegesz Allendale, Michigan, have developed

"a highly flexible and individualized approach to the liberal arts.

The program aims at serv1ng students who have been denied access
to higher education in the’ past because of dlfferent styles
of learning, age, interests, and financial ablllty to pay.

<
According to the llterature supplied by Qtaff of "College IV"
(the program at Grand Valley State Colleges), College IV is
almed at orov1d1ng access t@ higher education:
"Fhe tiwé'line has been erased so6 that students may start - -
whenever they wish, drop out for unspecffled periods of, time, ’
and then return. The curriculum has been taken apart and
repackaged into small units called modules, so that smudents"
may reallze true educational gain with an investment of as . - .
little as ten hours of study. Because the units of study and
credits are smallk, the tuition, tag is small. Therefore, those ,
on a lamlted budget may pay for their: educatloh in much the
same way as one makes monthly ‘installment paYments. For those
who Have been 1nt1m1dated by the impersonality of large ~

" classes, the 1nd1v1duallzed format of College Iv puts. them

in a oge-to-one relationship with each -of their instructors.
Slnce each student’must master the assigned materials before
moving on, the quallty of the eduoatlon is mafntained at a .
very high level ~lo achleve all of these goars, College IV - “-°
was. des1gned as a self—pated modular, undergraduate unit : ’
which makes use‘oﬁ learnlng modules in COntract learnlnq " p

. o ' S 7/ .
The materlal supplled by college 3V fuarther p01nted ‘out that a)
typical curr1culum program requires all students to start at .
the same place,generally progress, at the same rate and be '\ !’ ‘ . *
finished by the 'same date; College IY. does not’ requ}re this -
since it is a self-paced, learning program ang does- not have

L, ¢ < ., .

~ .~ v

¢ M s,

College IV programs are offered in a large Varlety of areas .
including Accountlng, Biology, Chemlstry, Economics, Geology, .

History, Mathematics, Political Sc1ence, Phstcs,'Psychology,

v
/
£

-

Y
“

- a0t -
" .

n College IV offers the bachelor .of arts degree and the bathelor ,I S

Gﬁ sq;ence degree. Students may receive tredlt by requestlng and
suCpéssfully/completlng an’ examination whenever they feel they

R ¢ .
PR ' . (-'.189 R . N ) : o




. - T <
’ { - M
.

. L
fan demonstrate acquired skills and knowledge. ¢

*College IV does not use a traditional grading system. when
a modular project has been completed, students are tested
) ~pn their understanding of that work. If they demonsttrate
. . - 90 _percent mastery ‘or better on the test, credit is given.
If they fail to master the material at the 90 percent lewel,
- they are given 1nstructlons for selected restudy of the
material and will be permitted to take the mastery test
again The credit system is broken down into units as small
‘as one-half credlt'for a course: .for example, "verbs --
a review of the use of verBs in writing aimed at eliminating
problems in verb usage.” The node of study is highly in- T
¢ dividualized with one student werking with one faculty
member. The faculty is avallable throughout the day to.
work with student 1nd1V1duallf as they have problems and

[

. . guestlons in thBeir study.
7 While this program does not provide work experience at 'the °
/ roe s, present time, efforts in this direction are being made. “.

For éxample, College IV staff are presently worklng with’
local industries to identify spec1f1c comﬁetenc1es needed in
such areas as writing skills, oral communication, math

( -critical thinking, report~wr1t1ng, eté. - D
’ b

qu further iAnformation, contact: .

¢ . ""-¢' ’
. Dean Robert J.>Poft | w9
-8 e College v -
’ : Grand Valley State College
College Landing

Allendale, Mlchlgan 49401‘ N

The Community College of Vermont T
In 1970, with assistance from the U.S. Office- of Economic
Opportunity and Yater, a grant from the Carnegie Foundation,
\ the Communlty College of Verimont was formed -- partly because
i of the.lack of educational opportunities in the north céntral
. portion of the State. Present enrollment is ‘about 1,200.

A * », .
) ' o T ::ieg/islarted with these -basic 1deas. From the very
. * beginning the. aim was to serve the needs of students rather
R than that of institutions. Second, the barriers limiting
’,\ . access to education would be minimized., (For example, the
- ) college does not charge/students tultlon, but leaves it up
. ) ,/ to the students to pay“what they can‘afford.) @Also, the
) _college scarcely has a "campus" and;stresses offering courses
.. %, .and programs, in existing facilities rather than embarklng

P
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on a costly and léng%hy building program. . AecOrdingly,
courses ‘aré offered in schools, churches, at work N
sites, and the like. - -

ca

Perhaps the most innovative and imaginative feature of the
College ig its "contract system.t"tducational programs
are available in three‘broad areas: Human Services, Admin-
-istrative Services, and Business Management. A new student
' éxamines what jis available, and then writes a contract
Jwith staff to Zarry on an individualized program. A
contract has fiveImain steps: program goals, student ob-
jectives, a list of learning experiences, expected docu-
mentation, and a narrative by the student. The goals are
what the college recommends that a student learn in order
to receive a degree for a particular program. Objectives
describe what the student will know or be able to do upon
achieving a program goal. The learning experiences relate
to the objectives. They may include courses, past exper-
iences, .independent study, on-the-job training, and the
" like. . Documentation is the way the stduent proves the learning
experiences actually occured and that the student leakned
what is claimed to have been learned. The narrative
intended to allow both the student and the College to pull
together the student's learning experience in one complete
statement, and to provide.the Review Board of the College
‘an indication that the student achieved what he or she
set out to achieve.'’The unigqueness of the contract is that
it allows a student to .participate in designing his or her
program, that it takes into account the skills and knowledge
the student has upon coming to the college, and finally,
that the emphasis is placed on acquiring skills and com- -
pet?qcies -~ not on "completing” courses.

For further information, contact:

Dr. Steven Hochschild
Community College of Vermont
18 Langdon Street
Montpelier, Vermont 05602

>

o

Antioch .College/West: San Francisco

Antigch College has long pioneered in cooperative education
and other innovative and flexible approaches to education.
Antioch College/West in San Francisco is an example of the
continued experimentation’sponsored.by Antioch College and
is career education in the most flexible sense of the term.

Aruitoxt provided by Eic:
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Other "Antioch" programs.similar to the one described here’can

be found at Antioch units in Philadelphia, Washington, D.C.,
Baltimore, and.Columbia, Maryland. . -
Antioch College is also participating'in the University
Without Walls concept (described previously). Antioch College/
West offers two undergraduate degree programs, One is a joint
degree witH the Union for‘Experimenting Colleges and Univer-
sities which allows students to develop a set of degree re-
qulrements uniqué tb their own interests, prev1ous .experience,
and goals. The second 'is the Antioch College Degree program
which offers students & morg structured format in which to
Qg§k and study. Antioch College students and degree students

- are required to complete work in four area§ as well as carry
out a major project.

Antioch College/West enrolls approximately 225 students.
More than half are over 30 Years of Sge and about one-third
receive some sort of financial assistance. The program
accepts studénts‘who have been denied access to higher
education by more traditional institutions due to financial
background, life situation, or educational philosophy.-

In addition to being operated in San Francisco, Antioch
College/West operates in Los Angele$, Camarillo State °
Hospital, Mill valley, and has a Head Start supplementary
training program. In addition, the College serves special
groups of students in British Columbia, Utah Texas, Hawaii,
and throughout Callfornla, .

N

)

The core faculty consists of professionals drawn from the
" community, scholars, and artists. A faculty member may be
" a government employee, a business executive, or a union off-
icial. 1In addition, students also work with a large number
of adjunct faculty, such as consultants, businessmen, -
government technicians, and the like. e
' i
The college does not dffer_yhe student a campus w1th ex-
tensive physical equipment and a faculty offerlng\a wide
range of classes. In sum, the college does offer classes;
but for the most part, it offers an opportunity to structure Y,
’learnlng experlences from the esources already aVallable
in the commgnlty. AR x1

. ¥
Programs are in four basic areas} ecology “and natural

'+ systems, individual and human social systems, art and

i
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representation, and planning and design.

. * One example of an Antioch/West’ program is the ﬂMentaI°‘a .
Health Segment." College literature describes the program
¢ " as follows: 2 i

"MENTAL HEALTH SEGMENT. Cama}:\illo.state Hospital®
. : may be likened to a 'small cityk' having a twenty-

’ four (hour) life with an abundahce of learning RN
resources. It offers the studen¥ a different

special arrangements with Camarillo State Hospital
_and the Department of Mental Hygiene. hese special
arrangements consist of an agreement that Antioch -
" College/West will enroll ‘some hospital employees
as full-time students on a tuition reduction basis,
and in return a number of paid internship positions
for Antioch/West students frdm the San Francisco ‘
and Los Angeles Centers were made available. These
A arrangements were made because they represented,
. . unique learning situations for both employee and
’ nonjemployee students, and the, staff of Camarillo
State Hospital expressed a commitment to work with

°© AN

. students. .
[ T
"The hospital grarits release-time to selected
staff members to supervise internships, serve as
field advisors and serve on degree committees. Thus
students can work cloSely with educators, psy-
cholagists, sociologists, social workers, researchers,
] .~  Medical doctors and other professionals..."
» ¢ ! —

o s

. For further information, contact: -

Mr. Lance Dublin, Project Direcgtor .
Univers;ty Without Walls , ¢ .
Antioch College/West : ) :
San Francisco, California 94118

<

The External Degree Program: College Credit for Life
Experiences -

N
. \ - 3

.

. Many coj&q§5§5and universities have ‘awarded follege credit
to veterans under the various GI Bills for—service-related
\ 1 i
¢ ;e : _
\ ) d
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courses and experjiences. And in one way or another, .the
: - University of London has begn doing this for nearly- 140 / .
- years. This sort of thing is known generically as "The

¢ concept had .grown to. such anp extent that at least eight to . /

: ten universities and collegns within the United States o
; offered what may be called an "External Degree. That
number is expandlng rapldly

. A few examples are 1ncluded here:
!

Central Michigan University has started an external degree ',
program initially operating through government agencies ,/
'which can provide' a.concentratlonof students in a particular
—_— location. The program employs independent study, self-
x r"—1-?1structlon systems, 1nternsh1psq and faculty counsellng
. Y in teaching techniques. ,
In 1972, New York Unlvers1ty first offered—a program tbay
. requires no ma]or and a minimum of classes. It was designed
as an experiment in individualized 1nstrucF10n and stresses
'fhterﬁships, apprenticeships, fi eldwork . travel, and inde- "
L .
8§ pendent study The program 1s*part of the Union of Experi— .
v mentlng‘Colleges and Universities -- an‘effort dlscussed
. «earlier in this chapter.w o . i
. . The Divis on@af Contlmulng Edhcatldn at Mundeleln College
o . in Chicago claims that;after one academic year, a sfudent
may petition for credit .in any course the college offers
- when she or he has achieved the objectives of the course.
, o , ,
The Adult Continuing Education Program at Queens, College,
City University of New York, offers a BA program fQr adults . o

N < over 30 years of age. After completing 36 credits of basic
3 ’ ) ACE (adult continuing education) seminars, a s&udent may
i request "life achievement" for additional creﬂlts -- up to
'“‘V 36 -- dependd .\E;¥He student's background.,

Students who have completed a five-year ap 4enticeship as L
' tool and die makers through the New York I stitute of Tech-
nology and with special arrangement with the National Tool
. ) and Die Makers Assoc1atlon are awarded ug to onelyear of
college credit. . :

o3

. ,There are many more illustrations of programs of this sort.
- One source for collecting catalogues or lists of the schools ‘k:c'a

Q \ -194- 177 ":'- :
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- External Degree Program." By the early 1970's, this / »
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and golleges providing sych programs dis:

. 3
, The Office.of New Degree Programs
College Entrance Examlnlng Board ' .
> \83 - 7th Avenue .

'Néw York, New York 10010

The External Degree Program at Framingham State College
The External Degree Program at Framfngﬁam is designed to
provide accessibility to higher education to various groups
who for one reason or another cannot take advantage of
traditional programs. The program at Framingham is
flexible in terms, of admission requirements, curriculum,
delivery systems, ways of earning credit, and schedules.

The prograni-provides credit for life experiences. ﬁpon
application, an analysis is made of the student's life N
experlence and ‘an appropriate amount of credit is awarded. -
Once life experiences have beén evaluated, the student

may earn credit in a variety of ways other than formal
coursework . There, is cofisiderable emphasis on 1ndependent
study and other types of individualized learniné to enable
students to proceed at their own pace. '

There is a core requirement that must be satisfied. How-
ever, students do not have a major and, consequently, ¢an
undertake_jn-depth study in several different subject
areas if they choose. -

. ¢ . e

Credit can be earned in’ terms of employment experience,
community service, military service, travel, course credit,
1ndependent study, correspondence coursSés, instructional
technology, non-credit educational' experleneeTEEhd Finally,
through prof1c1ency examlnatlon.

Qr
The basic . admission requirements stress' maturity, a' high
degree of motivation, ability for independent studys and

demonstration of wide ranging interests. . )
. P “

The curriculum consists of 126 semester hours of college
equivalendy credits. * The semester hours are earned through
fd¥mal coursework and the college equivalenéy credits

are awarded for experience. One semester hour is equal to
one college equivalency credit for graduation purposes. . °
The maximum qredits towards a degree which'can be achieved
by examination only is limited to 96 semester hours or »

.
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college equlvalency credlts A total of 76 of e, 128
requlred semester hour's or equivalency credits pust be
used tg satisfy liberal studies requirements in such areas
. as humanities, mathematics, natural sciences, and social
sciences. The remaining 52 credits are free eledtives to
be chosen by the student in areas of specific interest.

When the student and the faculty advisory committee feel 7 e
that she or he has completed the requirements in the liberal
studies areas, the student will andertake a "core area com--r *
petence demonstration" which in effect is an examination,
designed to fit, the suhject, to determlne whether or not

the student has mastered the requlrements This will be
conducted by a panel of faculty mambers with the appropriate
member of the advisory committee serving as chalrperson

Students will e1ther be graded "passed" or "re-study --

‘Yetest."

.

For further information, contact: .
o ’ &
4
,Mr. Surendra N. Singh
'Assistant Dean
Division of Continuing Education ] .
and Special Programs - . :

Framingham State College ' .
‘y  Framingham, Massachusetts 01701

CONCLUSION ‘ . ' -

Clearly, career education in postsecondary education and for
adults is diverse and expanding.” As this book goes to press,
the picture has already changed and will continue to do so.

The creativity that has sparked career education in elementary,
middle, and senior high sdhools is now emerging at higher
educational levels. If thé past is g¢ruly prologue, we can
expect some very hopeful progress in the next few years.

4

El

It is important to point out, alsp, that many other career
education related efforts for adults are g01nq on than those
we hawe presented. For example, the concept of llfelong
learning is now spreading and spawning many fnnovative .
variations of continuous learning for adults. Recurrent
educatlon - the alternation of periods of full- time study with
perlods of full-time work - is gaining a foothold in this
country after 1n1t1al development abroad. The 'business- " ,
labor-1ndustry—profess¢onal communlty has long been concerned
with the continued career development of,its members, and

- °
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v a host of innovative, efforts are underway in these areas. .
Many postsecondary technlcal »training institutes %lse .. .
N ~
. . provide career pz;eparatlon in specjfic areas. And tfle ’ . |
home as a learnlng center for career education is gettlng o
° 1
.addltlﬁi attention as technology makes ‘this _more feaSJ.ble. -» |
- Space d not permit, the attention these developments ) |
deserve, but they must be noted. They are and will be . ) |
“ “ ‘e : ‘ L . . !
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. T . ‘CHAPTER 6' ' -
R . . 6 ‘
. LI N TS ~ . &
+ CREAYIVE COLLABORATION: BUSINESS, LABOR, INDUSTRY, ==
'BROFESSTONAL,’ AND GOVERNMENT INVOLVEMENT IN '
- % CAREER EDUCATION . .

' L
s . . ,
- INTRODUCTION .
\ L e— - P .

The battle-cry of educational reformers durlng most of the
) 20th century ‘has been for relevancy of 5ch0011ng t9 the
* world outside the school. The current ferment in educatlon
is that same battle-cry. . « s
. ' . N N
But today"s 'Society 1s quite_different from that of.any * -,
other period during the past 75 yea?s, not so much because' *
it is in trangdition but because it is full of contradictionms.
- It is a society dedicated to the humanistic pfinciples of a
fdemocracy composed of diverse cultures in which minority
groups are still outside the mainstream of the American way
of life. It is a society organlzed under a republican form
, of government committed to furthering the free- enterprlse
A ! , system, while that system is seeking more and more govern-
T mental help. It is a hlghly 1ndustr1allzed, depersonal&zed,
ever-changing technologlcal society which can destroy itself
- .with the push of a button at.the same time it is seeking
ways and means to return to an ecolegical balance and to .
provide for meaningful interpersonal, familial and group
s relationshlps It is a socdiety whose,members are seeking
a way of life-and values which.will permit personal
fulfillment, 1n part, through economically rewarding, freely
chosen careers, yet the workplace - for many - continues to
lack purpose and meaningfulness and work is frequently
- considered more as punishment than pleasure.- For educators
: ' to meet these hydra—headed challenges of rel vancy is "a
= puzzlement. .

N .
N -

Many educators believe that the best way\gb handle: these
. -, challenges is to keep their sthools isolated from their

. 1\\' communitiés so that the’ schools will' remain untarnlshed °o
S and unsullled, as much as poss1b1e, by the outside warld. ‘
' * Preparation f&r living and coping 1n this "outside world"
» ' - in ‘the view of these educators = should consist of
. ‘ 1mmers1on in traditional school subject matter. They
v considex, efforts of "laymen" to become involved . in the e
. . schools\3§¥1ncurs1ons designed to "tdke over control" of
. v~ .. the schools by self-serving interests.
\7(1\ - 0 3 . . . )
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Many other educators and‘sthool officials ~ eschewing such-
professional isolationism - have sought interaction and
’ ~ interrelationships between their schools and their communi%
' ties so that their students can learn how to function and \
SN cope with the realities of 'the world outside the school, .
and even how to make that world morée humanlstlc and mor\
rational. These school—communlty relatlonshlps, now atran/
unprecedented level in tthe hlstory of education, have - -
succeeded in enriching, expanding, equalizing, and improving
educational experiehces for students because the communi y
. ‘ has-been brought into the school - and the school has gohe

. into the communlty R %\\ y - z{
. \th .

.

As educators and the general public become acquainted
such successful experiences ‘0f school-community cooperatlon
- programs, and as they take stock - at this moment in ‘1me -

v

n By

as to the direction thelr*values should lead our schools L

vis-a-vis our jobs, our government, and our SOC1ety,,they
are seeing career educatlon as hav1ng-great potential and
promise for revolutlonlzlngO puklic educatlon._ They recognize
. - that career educatlon is humanistic in its approach in that
it infyses into, every subject taught,- at every grade Jevel,
y concerns for people as individuals and the many ways. in
o "«f “which they earn’ a living, 1nteract5w1th each’other on a
personal and group basis,”and are 1nvolved in civic serv1ce,i,

- N
- k{ commun1€§, state and national affairs’ Career education

+ *'is public education because its pfactlcum.ls fed, enxiched
and enhanced by the xesources and people of thé communities
seryed by the schools. . Y

© A '
N The bridges which carrently ex1st bdtween many schoois and /
- their communities have taken a long time to build. Also,

’ ‘the foundations for these brldges come from many sources, |
among which are the career educatlon and. manpower develgpment
practices found 1n business, indiustry, labor, the prOfeSSlO Sy
.government, and the armed,serv1ces. Much of the acceptance .
and support of the career’ education concept for public *
educatlon undoubtedly stems from the fact that\career educa-

..—= .77 tion and development-is already a way of Ilfe 1n much of the’
* world outside the schools. Vol ‘y‘ N
* ' ’ . . | * -~
.This chapter, then, is a brief exposition of these practices
ahd the bridges they support between the schools and the

‘ world outside the schools. Career education will undoubtedly.

use these bridges even more than theyNhave been used in the
. past - and will certainly develop its own new brldges for

. the future. . ‘ .
4 - . -
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. broaden their educational backgrounds in
-effective in their jobs or to be ready for promotlon.

3

-assist their.e

v

BUSINESS,, INDUST AND CAREER EDUCATIQN .

Most majoy busigess and industrial organizations in the
U.S.. have long ¢onsidered it good personiel practlce to
ecutives in moving up the organization's
career ladder by eithex 1n51st1ng (or permitting or bothy
that they retu&n to college for advanced education and™
training, and paylng all tuition costs involved.®
period of attendance at college may range from one-week ~
seminars to several years so that the executives may

er to be more

v

Addltlonally, many organlzatlons will pay tuition expenses
of employees attending evening scghool courses offered by

! any post= secondary 1nst1tutlon, regardless of the courses

tlaken.

This personnel practlce is based on the theory that
continuing education contrlbutes to the employee's personnel

growth and maturlty - which in turn will make him or er a

moYxe valuable employee in. terms of readlness for prom ttonal’
opportunltles., ’
Another common careex development practice in business and
industry particularly for newly employed college graduates,
is to_move them around in various departments, for short
perlods of time in e&kh department, until the employee finds
the, one he or she wishes to-Work'in on a full-time hasrs.

. s s
One of the mest common careér developnent practices is for
organlzatlons to pay expenses of executive, professibnal
and technical personnel for’ membershlp ‘An. trade, technical
and professional assoc1atlons.~ Expenses are alsp paid for
attendance at conventions and workshops held byzthese )

,assoc1atlons, as well as for .the purchase of special books -

and reports of interest to the employee .in performlng job
espon51b111t1esﬁ Intraworganlzatlonal training programs
for . superv1sors, foremen and sales staff are ‘also found in
most major business and 1ndﬁstry organlzatlons.' These
programs’ may be conducted by special training consultants} .
local community college instructors or by full-time training
staff on the payroll of the organlzatlon 1tself.o . .

N N

The sheer-cost of bu51ness and industry's commltment to
educatlon plus on-the- Job experience as the magor strategy
for. careér develgpment of its employees - is erormous 'in,
terms of money, staff . time and numbers of people-lnvolyed..
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To reduce those costs is easlly.recognlzed as' one rat@¥hale'
for business and industry's’ desire to improve the educa- -

tional system of our nation at all levels.

e

a
>

ryt -But publlc educatlon at all levels receives

«

B much more in voluntary. a551stance, service, and money - owve
.:*"and above the _taxes paid.

This ad?ltlonal 1nvestment is

" .seen as necessary ‘in order - to'a55uxe a contlnulng supply
of well-educated well ~traineqd manpqwer ‘preparéd to engage
in personally’ satlsfylng, productIve work, who will live
Ain viable communltles permlttlng‘the contlnulng growth -and
prosperity of our democratic, free*enterprlse system- .
Following are brief descriptions of some of the volunteeY
‘services and program$ provided by business and industry in
bulldlng brldges to the worId beyond the\school walls. =

a

g
Services Provided Public Schoolsf;y Bu51ness and Iﬁﬁust;x

To best‘underst
vided localn%é

x

N

‘the variefy and extent of servicés pro-
s and school systems on a volunteer

‘At the collégiate-

r

N3
.

.

‘ba51s by buSLness "and 1ndust

the following composite
These

" list of, such services should arefully studied.
serv1ces may..be pISVlﬂed by indi pal companles “and
executlves on request of school people, or by adv1sory
committees organlzed by school officials at the varlous
levels of the local school systen.
almost e@ery State reduires - by legislation or by regula-

\tions of tlie State Department of Education - the formatiorf
of occupational program advisory (cooperating) committees

It should be noted that

.

for each program receiving Federal funds under the Vocational

Educatibn Act of 1963. "The 1968 Amendments to this law
requlred -the establlshment of 2 National Advisory Council
on Vocational Education, and for each State, @ State
Advisory Council’on Vocational Education. It dis estimated
that some” 150,000 repregentatives from business, industry,
‘labor and the professions are serving voluntarily on local
school system, State; and national advisory committees

+ .dealing #ith all facets of public educatlon.

Composite List of ActfﬁfffZS and Services Provided by Local

L)

School System Business-Industf#y-Education-Labor Advisory
Committees ° . -
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Improving School Management and Administration: 1\
' 1. Participatin'cj in campaigns for bond issues and ., ! i
- -specdial tax levies. ‘ \ ) .
' L . . N . ;
. . 2. Helping to plan school building programs, including -7 !
- land acquisition and building design. -
3. Providing advice dn budgeting, accounting, and ' il ,
’ ) e school financing. ' ' : .
P , L . . ® . . . ] '
. ¥ R ’
! 4. Providing advice concerning purchasing policies ’
! and procedures. '
[y -~ 4 [ 4 .
T — . : . 4 .
5. Helping to plan systems of transportation.
- o , . e
. 6. Providing advice on school ‘insurance policies and
s . programs. - . ’ ’
R ' N ’ . . , o
e D 7. Providing advice in planning and administering o ¥
NN . . cafeteria services. .
— ' : : :
v ;1;__‘-‘;}“.“ - 8., Ass:fsting in planning safety campaigns, fire - .,
- * » . - . . . /
. e g Q\ protectlon programs, etc. ' A
9. TestJ,fy:Lng in support of school organlzatlonal and L
;-3_' . financial needs: at. meetlngs of, local, state, and s
. . federal agenc1e5' and’ leglslatlve bodies. e
v .- . . PR
o . - Ctey
10. Helplng ‘to develop malntenance programS foi‘ bup.ldlngs, S e
. eun.pment, 'dnd the grounds . e, s
L . R A S A B
- ‘ 11. Assisting in ‘developing _systenms of edugdtiopalr | A 'g; -
. . . accountability, 1ncludmg 'e/ yse 9Vperforn’1ance P
- ‘ contracts. o 7. . S . o7 g .
. ; //, ’.’/, -, ;/‘ s v .,'/\__ Fo. :
. ) , 12. Helping to devglop manuals offorgaplzatlon /and. LR '
AR < -+ administration. - z T A 8 ,
) s v ‘ " /-’ T ‘ /‘ . "'r.‘ Il:_ ;‘I . ’[‘;’
’ . 13. Helping ta plan pers!&nnel pract:,ces and- prodedu%%s, s v T ”' |
) . . labor negotlatlons procedures i, and | contrdct,; with g
v ", school persor eL. $ s \_ LR
. A .7 7 //A . ‘ A '.- Kk e i .
> 4 v 7 L ' RS T N /
" 14.” Assisting 1n the pregarablbn aﬁd vedi ME 'buagé"?: ,'3” ! oo e
' requests for “1dborataety: and shop equiﬁ_me% 114 f SR
supplies. P RPN APER S
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. Upgrading Professional Staff:

, } ’ . ’ «

¢ " '. “ 3 . . ' N 3 . - ! 3 (] *
* / N ., l.- Providing research and work-experience opportunities
./I’v . ) for teachers and other school offz.clals during school
AN L7 °  holidays and sunimers. T -
fooe s s ’ 4 ~
‘ r R 2. Arranglng plant and offlce visits for teachers and
[ S ) ] 3
o R counselors. . \ N
7 rf e , - ¢ .
‘/.‘.'-}{g; . ‘

T 3. Offerlng industry and business experlence workshops, *
ST - /conferences, and semina¥s for- teachers and guidance “
T ' .-~ counselors. . s - - .
. b e Pl A v PN . . *»

o .

oo . 4, - Prov1d1ng funds’ to assast teachers‘when they attend
R " regional and natlonaI meetlngs of teacher and - "4 .
LTI T mdustry orgamzatlons. e : - .:/

1

A - . J ~
\ [ L . - . K o
NPT A 5. Inviting teachers and guldance counselors to attend
. '--/-’, e ., local indistry- meetlngsr, and offer:Lng free member- . .
e Sy .+ ship§ in. loc:al 1xidust3:y associations. . A

LN . .
el S = -

e 4 .
SN ., 6B Conductifg clancs on utlilzlng new 1ndustr1al .

N A equlpment, suppl,les, ‘and t%chnm%s for possjble - .-
S appllcatlon to"%i)hool prbgrhms: A N

7. Prov1d1.ng awards.and ‘prizes to téachers and gu;.dance P
counselors .for ontstandlng semce, ete. e e

. N . - LI é/
- AY v .
o 8. Flnanc1ng college-credlt communlty resources study
N . ‘CBtrses. . . ’

N . ) .. o N
K Improving Instructional Programs: . ’ e ¢

) 3 S - : K

“ N ' -

e R 1.

Helping to determine educational polici’es' and ‘
N AN ! objectivesvof the school systems as Well as indivi~
\\\ ) C N .\ dual school programs ' .

” *a

NN N N \ . N .

™ \\ . 2\ Arranglng for student fleld .trlps to ‘offices and
i ~ N - . plants S ‘-?5 . s | ,
NI . RN . . .

N NN .\ ~ »

- - .. “ 3. Pro_vidinc_'; classrbcm and\a's‘semk;ly ‘Speakers. A
R --4. Providing industryfpe\Ople as resource teachers:
-~ S ‘ 5., Sponsoring and part1c1pat1ng 1n st‘udent club

- ;:" Ny rograms .
N \t/4p g "\'




a' - N 7 “ ' L

- N B - Prov1d1ng on-the -job, work experiEHEe, and work e .
: - observatlon opportunltles.r. ' (

. ) : { 2

ok To Helplng to develgp relevant curricula fbr a var1ety'& : "

] . .o of school courses, partncularly in industrial: arts'., 7 < .-
5 e and in vocatlogal andjtechnrcal eaucatlon. bl .

i, A . 8. Prov1d1ng industrial eQulpment free or on loan, and

N free expendable suppl es for use in chemistry,

physics, and other laboratorles, as well as for .- «
) . vocational and technlial educatlon programs . RN
‘ R X . [
. 9. Providing books ' and méga21nes on specialized -
o "o business and 1ndustrﬂ subjects. ' ' - ‘

[} :
‘

. _ 10. Sponsorlng citywide and statew1de student contests. .

in a varlety of subject areas. ©o Lo

- - f 11. Providing lnformatlon to teachers and counselors

concerning desikable 'aptitudes and educational and .

. experience bagkgrounds which applicants for entry-

. level jobs shoutd- have so that educdtors may ., .
. - properly plan their student recruitment, educational o -

N o training, -and Job-placement programs,. '

. 12. Assisting and participating in surveys of local . -
' industry manpower needs to assist curriculum and .

. program planners. " '
13. Helping to develop, and participating in, student
¢ occupational achievement-testing programs. <
I -

14. Evaluating physical conditions, adequacy of equip-

' ment, and layoét of laboratories and shops.

15. Assisting in the development and evaluation of course’
content' to assuxe its currency in meeting the :
changing Sklll and knowledge needs of industzry

- and business. £ . N

16. Providing free audid-visual aids for use in a
variety of instructienal programs. ‘
. o S . A s
17. Assisting in the development of“evening school
- - .skill 1mprovement and ;ecﬁgki?l courses for
. : employed plant ps§sonne1
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18,

19.

© 20,

A551st1ng in the development of apprenticeship and
on-the-job tralnlng relate% to educational courses.

Providing sample kits of raw materials, finished '
products, charts, posters, etc.,..for exhibit and
instructional purposes in classrooms and shops.

-
.

Compiling and publishing directories of community -
resources’ and persqnnel available to teachers)
schools, and the school system for various volunteer
services.

Improvin§ Public Relations::

1.

2.

-

3.

~
‘
In

7.

8.

Helplng to-plan, and participating 1n, communlty
publlc relations \Jprograms. -
Providing speakers to address civic and trade groups
~ concerning schoo& programs and problems.

.

- - ot
Arranging for the publication of artlcles in local
and national 1ndustry trade magazines concernlng the
school system ] vocat;onal and technical education
programs. w %a o a - .

PR
N

Arranging for the publication of articles in local
‘newspapers concerning*school programs. oot -

v ‘
Attendlng meetlngs of local, state, and feder agency
and leglslatlve bodies 1q*support of local)sc ol
system program needs A )

) | A
Part1c1pag1ng in xadio and television programs
designed to "sell" various school programs to the
public. .- p, T :

s ’

Contribﬁﬁing(fuhds to advertise specific school
program offerings in local newspapers.
' v, .
Helping to organize, and participating in, citizen
advisory committees for local schools, for individual
school programs, -and for“the school system.
.~ ' » .

~

'Adwising industry and business employees’endkkheir

families conterning school programs by means!of .

bulletin boards, news storigés in company publica-

tlons, and encldbureSaln pay envelopes,\ ¥ .
i , % 4

f N e
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Advising the general'public about school programs

10. -
and problems by means of enclosures with invoices : \
mailed to customers. . b
Helping Students: " \\\' /
R AP
o ’ .
1. Helping to plan pupil personnel services: ' .
: /
2. Serxvinhg as tﬁtors to individual students and groups /
of students.| ) '
i s !
| s |
3. Providing prizes, awards, and scholarship grants to /
worthy and qutstanding students,
¢ 4. Providing career and job-placement cdunseling and
guidance services to students applying for admission
.t to vocational and technlcal courses. o ) ‘
’ N 5. Providing pald on—the—job experlence dpp$rtun1t1es
. *  in cooperatlve educatlon prbgramg N, %,
. . 6. ,Providing vogational guidance and career literature Y
.to teachers and counselors for use by students. -
7. Providing jobs for school dropouts as welf\ig ) '
L e : greduates through special arrangements with Reachers
| and counselors. - VR
\ i p o
i . g 8. Serving as speakers at career—day ueetijqp and © !
g during student’ assemblles on career opportunltles
! “ in business and ind - ~
‘Q“' - . . . PN L,' >
" \ + 9. Part1c1pat1ng in the evelopment of aptltude tests ;
b for. selectlon of students for vogational andq ' i ?
* techn1Cal educ%tlon programs /
-
10. Spbnsoring student research'progects and providing
’ plant,. laboratory, and staff 3351stance in the f"
conduct of the research progects. @, * l
» ’ - .
@hat such a vast array og ‘'volunteer services from buginess :
| and ,industry is available to publlc sghools is reason enough f
-t for school' officials to, seek and encourage business and !
! industry involvement., But there is-ah additional and } .
, significant rationale: bu51ness and industry people prov1de .
~ s ! . - ;'\V&__
i N ! LI
g ’ * QI( A f»‘f,
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., mach of the leadership for the community.

i T

~

If this léadership

LY

TN

group is involved in helping improve the public school - o
*system, then the rest of the community can be expected to
follow suit and be equally supportive.

L0 °

b

-

Youth Organizations Oriented to Business and Industry
As one strategy for expandiﬁgh supplementing and enriching

+ school programs so that young people may be better prepared
for the world of work, both educators and interested lay
citizens have organized several national programs for-school
age youth. Several million students and thousands of teachers
.and business people are voluntarily involved in the local
club and chapter activities of these national organizations.

Each of the organizations described below has 8 national
office staffed by full-time adults dedicated to making their
organizations serve as significant instrumentalities for
bridging the worlds of school, work and community service. ,
Representatives of business and industry play an important >
role as advisors and financial supporters to the national,
State and. local chapters of their organizations. News-
bulletins and other publications, as well as State and ‘-
national conpests andgconventions are'basic ingredients of
club or chapter activities, as are visitations to plants,- .
~ offices, and stores. Program: emphaéksjis on, prQyiding 3
supplementary business and industry experiences to schooling
so as to help youth better'make career chOices and prepare
themselves for either specific occupationalicaréer fields
or for ge%eral careers- in business or iqgustry.

{

.

These.nationalfyouth organizations:may be classified as T
non-school sponsored and school sponsored. School officials
and teachers are involved in both types of organizations, -
and many schools offer credit towards high school graduation
tg students partic1pating in the program

x
'

o Noﬁ-School-gponspred\National Youth Organizations.

.-

2,

(1)

Junior Achievement Inc. (headquartered in New York“,i
City) by

‘ . L3

Junior Achievement is a program in which high gchool
students, in groups of from 15 to 25, organize and
manage their own small-scale,companies under the
guidance of adult advisors from industry. The J.A.
Company is”organizéd for a period of one year to

~4

-
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- ' ) ({
. produce a product or provide a service. Officere
I are appointed and stock is sold at $1. - per share.
) Salaries, wages, rent, and taxes are paid, books
are kept, a marketing program is developed, matexials
and suppliqs ar@ purchased, and a production line
(or office) is established. All this activity is
conducged outside the school, either in a local 1
central Junior Achievement headquarters or in |
facilities provided bioa sponsoring company. The]
average yearly sales of a J.A. Company is $800,
resulting from sales of its products such as :
jewe;;y lamps, detergents, toys, printing, adver- C >
tisdng,LEEc. If a profit is realized at the end of
o -the year, stockholders receive a dividend. 1If the -
“ 1 _company loses money, assets are llquldated to pay
' _ bills, w1th whatever may remain being prorated
.among the stockholders. 1In any event, the company .
"is dissolved at the end of the year. . i

. (2) Explorer Posts’ (headquartered in North Brunswick, N.J.)

The 'explorer movement is a program of the Boy Scouts oo
of America for male and female youth ages 15 through
2l. Each Explorer Post is established to explore ’ ‘
career opportunities and to engage in career prepara-
tion in a specific cluster of occupations, e.q.,, )
L et Medical Explorer Post,ﬁégénting Explorer Post, etc. -
’ Adult leaders for:- the S areyprov1ded by local N
' business and industry assoc1atlons or companies.
"Monthly meetings include field® grlps to observe - »
operations of various segments ‘of the business or ! ’
industry in which the Post is primarily concerned.
Career opportunitiesnareldjscussed With executives,
- union leaders and-other workers. The Explorers also
. engage in basic skill development act1v1t1es in the
various occupatlons offered by the Business or
' industry. _ N% , o A
'(3) National Student Volunteer Progra§>(headqnarté£ed
in washington, D.C.) v & T -
" . ? ‘T?L..L‘_ 4 g )
The National Student Voluntéer P am (NSVP) is one
of the programs sponsored by ACTION, an 1ndependent
federal agency under ‘whose aegls are the Peace Corps,
Volunteers in Service tq Amerlca (VISTA), Foster
Grandparent Prggram, Pe€1red Senlor Volunteer Program ’
(RSVP), Service Corps of Retired Executives (SCORE),

b |
}i:k N : ) . ‘ . }
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and Active Corps of Executives (ACE).. All of these.
programs, including NSVP, are dedlcated to promotlng
a. natlonw1de system of voluntarism by youth and
adults throughout all parts of the U.S. Wwhile the

- NSVP is only a few years old, it is of particular
- interest to school pedple in that it prgvides a

means for high school students to become involved

in projects and programs of volunteer activities -

on an 1nd1v1dual, group or classroom basis =~ in
publlc and civic social serv1ces activities.

Examples "of such projects deal with family assistance,
mental health, and drug addiction prevention agencies,
hospltals, etc. .,One of the goals of NSVP, in.térms
of career exploration” and preparation, is that it

is hoped young people will come to understahd and
know the range of career opportunities in the
organized field of social services.

o
.

ACTION publishes a perlodlc journal whlch frequently
describes ongoing studént volunteer programs.«

School-Sponsored National Youth Organizations

The seven national student organizations listed below,

are related directly to gpecific major vocdational .
education programs conducted in the schools of our
nation, and ase called co-curricular in that club
activities are conducted, diring the school day as
part of the regular course offering. The United
States Office of Education employs staff, as do
most State Departments of Educatlon, to encourage
and promote the growth and activities of these
youth organizations. Because-each of these organi-
zations draws its membership from students enrolled
in specific career preparation programs, they provide
supplementary industry experiences in the part&cular
career fields selected by the student§, Adult
advisors and. financial support is prov1ded each of
these organizations by employers and trade associa-
tions from the businesses or .industry(ies) to which

the youth orgaﬁlzatlons are geared.
N~ -

(1) Vocational Industrial Clubs of.America - VICA
(headquartered in Washington, D.C. )y --for students
taking trade,,industrial, technical and health

.

"edudcation courses 1n secondary and post-secondary

schools. . - .
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. (2) Distributive Education Clubs of pmerica - DECA
«, (headquartered in Washington, D.C.)--for students
taking marketing, merchahdisiQQ and‘management

" courses in secondary and'cgos-tdse’condary schools.

(3) Future Business Leaders of America - FBLA
< (headdnamtered‘lﬁ Washington, D.C. )--for students
° preparlﬁb for careers in business.

o -

9 (4) ‘Future Farmers of Amerlca - FFA (headquartered
1n Washlngton, D.C.)—--for students\greparldg for,
BE careers in agriculture produckien, processing, supply
.y and service; agriculture mechanics; natural resources
. and env*ronmental science, horticulture and. forestry

3

" "~ (5) Future Homemakers of Amerlca - FHA (headquartered

* " in wWashington, D.C.)--Ffor students enrolled in

7 ‘consumer homemaking and home economics related
”o;c?pations courses in- the secondary schools.

.

’ f (6)=Industr1al Arts Clubs of America - IACA
Eheadquartered in washington, D.C.)}--for students

~.t who have been or are, presently enrolled in Industrial
JA¥ts courses in secondary and post- secondary ‘schools.

3 He

~vam(7) Office Education Associatione~ OEA (headquartered
in Columbus, Ohio)--for students enrolled in secre-

‘i tarxal, computer and office practice courses in
secondary and post-secondary. schools. ,

< PR

Act1v1tLes of these youth organlzataons are supported
and- regularly reported in the American Vocational
Assocxatlon Journal (Washington, D.C.). The AVA
gpurnal is also an excellent source of information
concerning new programs and projects 1nvolv1ng
*1ndqstry education cooperation.

The above lIstlng of curriculum oriented youth organi-
zglons sponsored by school and communlty resource
ple is by no means complete

The National Educatidn Associatign (headquartered in
Waéhlngton, D.C.) sponsors clubs for youth planning
cameers as téachers; the Benjamip Franklin Society,

n: in cooperation with the Internatmonal Graphic Arts
.Education Assodciatiodn, sponsors Junlor Benjamin
Franklln Clubs for granhlc arts.and prlntlng sthdents:
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there are photography cfﬁbs, science clugs, art Vo .
. Clubs, etc. All.th Yyouth'club activities have oo

as”major goals the- velopment of ad%anced skills : ,

by young people in their particular areas of interest "
. for vocational or avocational purposes,°and utiliza- .
tion of community resources and pgoéle In pursuit of . \
the club's interests and activities. wWhile almost all -
of these clubs and organizations .presently operate,
exclusively at the secondary level, their potentlal
for helping ¥oquer students explore careers is also B ;

_ vast. ys$n v k \T\\\\

.«

-3

o Cocperative Education and Work Experlence Proarams f.
= .

o

The traditional programs of cooperative vocational
éducation whereby students enrolled in Distributive s -
Education, Cooperative Trades and Industrials'Education,—
Cooperative Business Education, etc., spend part of
» the school week in paid jobs related to their career
{ Preparation programs have seen a 145% increase in

186,953 students to 459,614. These figures also
. indicate a qonSiderable increase in numbers of coopera- .
1n; employers_as well as in the number of teacher- :
coordinators responsible for bringing the schools,
the students and .the employers together in cooperative
{ relationships.

i

© ‘. 4

- Work Study programs for students not enrolled in voca-
tional education programs but who hold part-time paid
jobs during the school week under the supervision of
teacher-coordinators, primarily for the purpose of
earning income while in school, are ahother long-standing
+ method for-helping students bridge the gap between the o
world of the school and the world of work. Recent new
legislation, as well as new regulations, affecting
manpower programs funded by the U.S.- Department of Labor,
can be expected ‘to rapidly obliterate the ‘traditional
distinction between coqperatlve education and work study
whereby the latter programs were sene as merely
: releasing students from school. to earn money doing any
kind of work just so they could remain in school until
graduation. It is now possible for students aged 14
and 15 to’engage in paid work up to 23 hours per week
. (including Saturday) in the same kinds of supervised
work situations previously reserved for older students.

¢ ' ' '
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Also, the Comprehen51ve Employment and Training Act
of 1973 (CETA) makes possible government subsidized

‘employment of disadvantaged youth in private industry
as wéll as in government and public service agencies..

Detailed information is available from the Manpower
Administration of the U.S. Department of Labor-and its
regional and local offices. CETA is expected to
substantlally increase the number of students, as
well “as employers, engaged in cooperatlve education
programs. -

Whether or not employers are sqbsidiééd to engage in
cooperative education programs (and most cooperating
employers are not subsidized) there' is -general agree-
ment that cooperative educatior is, of much more benefit
to the students than the employers even though the
students engage in productive ‘'work. Employers (and
labor unlons) view their involvement #n cooperative
educatlon programs as @ civic service in aiding young.
people make the transitiop ‘from.school to the world
outside the school. It i’s true, however, that man
cooperative education students who enter the labor
market upon completion of ‘their school program are ’
hired as full-time employees by their cooperating
employers. . ' .

Mn’““ e
Of considerable interest to both employers and educa-
tors are the following innovative programs for non-
vocational studer®s which,~while they have some of
the characteristics of_coopegative-education, could
not really be classified as.such,. o

* The Executive High School Internships of America

-
¢ \ g \

The Executive High School Internship program views

‘career education taklng plaGge as a concomitant to

community experlences. Headquartered in New York

City, and initiated just two years ago, it has now

spread to 10 local school systems and involved over

1,500 students and executives. Privately funded

and with some financial assistance from the National

Institute of Education, there is every promise that

within a fewvyears'many major school systems will

be conducting High School® Internship Programs. - .
. 1 . W #

N ¥
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Pxedutlvewﬂlgh School Internships of Amerlca is a
national technical assistance organiza#han interested
in furthering the 1nst1tutlonallzatlon ‘of its
) program model into the curriculum of local school
systems. There is no exchanae of funds between ’
erCutlvé High School Internshaps of America and a -
¢ local school system. The local educati-nal agency
1s expected to support its own program e&:ratlon and
 Executive High School Internshlps of Amet.za rrovides
. approx1mately ‘$15- 70 000 of in-kind ’C“"”l"al
¢ ' assistance. *

Executive High School Interns are -un.ors .nd Seniors
g who take-a semester's sabbatical frem ol ... ne
regular studies and serve as special s :.gtan
senior officials 1in government, private nonprefit

,-

« 1nstitutions, mass communiqations, and the private
. _ sector. Executive ‘Interns q;tend policy meetinas
) and conferences with their sponsors,.follow.up on -,
special assignments, prepare memoranda ‘and reports, !
and at times even travel with the sponsor.
;F-“a Interns are with .their individual sponsors four days
* a weexrduring regular business hours. On Fridays,
all of the interns meet as a group for seminars on
urban policy development and administration, in which
+ they discuss readlngs, meet with off1c1als, make -
site visits to programs in opetion and. often make
thelr own presentations. Hence, the program is a
marriage <0f the theoretical aand the practical,
combining the best elements of classroom analysis
with actual experience in the world of executlves
* and organizations.

s Executive Interns are reguired to keep analytical
daily logs of their activities and to present

. pProjects to their high schools at the end of the
.semester which demonstrate what has been learned
'in the program. Executive Intern$ are not paid,
because they are in the program-to learn rather
than to be prodiuctive employees. However, they
do receive a fuil semester{gf academic credit for
their participation. “

N
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agencies, civic drganizations, educaticncl and cultural’

.
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] b33 the student’s educat

students in
- and grdup counseling.
. reéorts related to their community experiences.

achieVement in the EBCE program. - -

-~ A : 1
‘ v s . * « ™ . . .
The Experience Based Career Education Pragram - EBCE

1

Career orientation, exploration and
development as the primary goals of
experiences - with academic, sogial and life skills
develorment melded into the career educthOn process - -
is the basic philosophy of the Expeyiénce’ Based:

Career Zducation Program, currently belﬁﬁ funded -
by the Nationa]l Institute of Education. Pilot projects Y,
ar® now in,their third vear in four school systems -

Charleston {W. Var) Oakland (Ca.) Tigard (Oregon), and’
Philadelphia (Pa.). Considered a most unique and -« e -
exciting Drogram.¢ov involvigg the community in the . - 0
2ducation of its youth, FBCE comrletely reverses the -
txaditional fo;es of the sciools and the community. ~
In effecty it calls for she communlty'§0‘pxovide much ‘ . .
ional exverignces. In addition, o0
EBCE progrsams are'pnovided individual’ b 4
* They also prepare ma®erials and

Credit

toward high school graduation is granted for suc essfu}

basic job skill *
community ]

-
the

< a i *
It is of lnterest to note that the Philadelphia EBCE - k
program has contracted’iwith the Philadelphia Chamber | . >
of Commerce to recruit cooperating employers for the :

~ E

program. . .

"Schools Without Walls" . - “a

’

Less than four years ago, the Phlladeloh*a (Pa ‘school » 0
systemn, witl financial assistance from the Ford : s
"oundatlon, opened its Parkway School, the flrst o >
community-based "school without walls" “to achieve . ) =
national prominence. Currently, it is a regular part

of the school system with over 600 students from all - ¢

parts of the city spending most of their school day /

in various ,community organizations attending classes, ;' .
conducting independent study projects, or exploring Y
specific career interests. The Parkway School is :
almost wholly dependent on the community
laboratories and educational experiences.
interested in science may study - either d&s a group, -
individually or as staff asSistants - in the labora-
tories of the Franklin Instl*ute, other students . ¢

for classrooms,
Students

Al ‘ . ¢
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_ interested in=business” administration attend.classes
in this subject held reguiarly in the board confer-
ence room of a major corporation. ' Some students may

. study biology and health related ssciences in a
hospltal, while other students are studying the

- governance of a city as yvolunteer.,aides in various ™.

local art-museum. Teachers may be from “the school
system itself -or staff members of the cooperatlng

organization or agency. Academic credit toward high .

. school graduation is offered for all the community
experience activities. It is interesting to note
that the students themselves accept respon51b111ty RN
. for locétlng and persuading a number of employers

to cooperate in the program of the Paxkway School. Jt\ua

Thé Community High School in Ann Arbor, Michigan - a,
"school ‘without walls" established less than 2 years: -
ago has “some 420 students’ spending part of each school
day in the community. They may be engaged in

. volunteer social service activity, helplnq a candidate
in his or her campaign for political office, studying
police, procedures, assisting a museum in escorting ’
visitors, .or exploring some educational, hobby or
career interest. Over ‘800 employers, agencies and
organlzatlons have voluntéered their services and
a551stance to the staff and students of the Communlty 5,
High School d

The Open High School in Richmond (Va.), the Metro-

politan High School for Urban Studies (Chicago),’ the N .
Community Interxaction Through Youth Program > i ™

(Cambridge, Mass.), and several thousand other -,
community based. .experimental programs in school
* systems throughout our nation have many of the |,
characteristics of Philadelphia's Parkway School.
Some, are area-wide "schools; others.are "alternative “
~learning situations",offered to-students’ in a,
part;cular neighborhood - school whereby employers in ‘»-
a local shopping center, mémbers of a- local service
club such as Klwanrs \Rotary or. C1v1tanl 1ocal
hospltals, etc,, cooperate w1th a school s teichers 9
.. in providing students with’ tQ@munlty-b sed |
experiences to supplement and enrxch the instructional
program of the school. All areﬂdedmcgted to providing .

P Y

’

-
. J '
™
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government agencies. Art classes are taken in a ™~
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* a diyer51ty of brldges between the schoql
community - a dlver51ty as broad as tﬁe range of”
irndividual students and of soc1ety¢1tself *

¥

¢ v

. .
So prevalent have these programs become Lngthe‘schools,
and so high is interest among other, sdhool dystems to
réplicate them in whole or part, that comollatlons of-
successful programs are now avallahle from a var1ety.of'

,natlonal organlzatlons such as the: . ;o

-National Association of Secondary School Prinoipals,
Washington, BD.C. (Action:Learning Program R?portS) )
-National Commissgpn on Resources for -Youth, New York
City (Forty Projects for Kids). . -7:@— ‘
4 LA v .

-u.s.. Office, oﬁxﬁducatlon, Buréau oF Occupatlonal and
Adult Educatloﬁ; Division of Research and Demonstration,/
Was‘ungton, D'Qx (Published extracts of—Federally funded
1nnovative ang’ exemplary prOJects many based on -
conmuni ty resdhrce utlllzat10n4 geared to the career -
‘educétbon~aﬁ5'vocatlonal skill training needs of youth)
U S ﬁepartment of Labor, Manpower Administration,
5Lu;510n of“Researoh and Development Utlllzatlon,

\ Wash;ngton, p.C. (walntalns library. of Studies and
-meporis deallng w1th,exemp1ary programs funded by
the'Department copcé ng ‘business and industry involve-
medél&a/career edg 1on and manpower training s
programsffofi/;noflty~and other disadvantaged groups)

S ALY
P M .

Business- Industry—EdgcatLon Parth,rshlb Programs

Shortly after the 19 suﬁmer rlot in Detroit several(bf the
city's leading ind *‘xlallsts deqpaed that one of the most
immediate .problems o.be resolved ‘nas the educational offer-
ings Qf the schools in the black g etto aréas. Out of 'these
discussions came a new. approach tQVVElunteer 1ndustry and
business involvement in helplng 1m§rov and enrich. publlc
education which .has spread'out to é‘qpmber of other c1t1es.
This new strategy, known as an;"lﬁdustry~eﬁucatlon partnership”,
literally calls for -a company. ta "adopt" a school - and for

‘n‘y \ A ,.‘!

.the school to "adopt" a company — whereby ‘all the educational

volunteer services and activities: (see comp051te list above)
of the company are directed to its 'partner school. B¥ the

,same token, school officials, counselors and teachers
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;ffor’stndent-learn;ng‘ekperlences.
‘to GLJ‘B *~abrte to recognize and demonstrate good job

« « 4 « ' o « «
seeking program enrichment services and activities from
business and industry, first contact their partner company.
When a partner .company cannot, through its own resources

‘satisfy its commitment to its school, the company w1ll

recruit other companles for assistance.

An excellent example of an industry-education bartnership
is the program developed'between the Rogk Gleh Junior

High Schoo® and McCormick and Co. in Baltimore, Md. The
goals of this program are to actively contrlbtte ‘to the
educatlon of young people in regard to the world of work
and to helo them develop the work skills and Jjob attitudes
that will help them enter the world of palo employment.
Utilizing company personnel and materials, plus limited
financial assistance to needy students, the 1nitia1'efforts
revolved mainly around organized visits to the company
plant. Since the first year of this program, 19533 '
cons1derable operational modifications have takén place

as the result of joint planning by teachers, counselors,
students, parents, school ang company off1c1als. More
than 40 learning package. unlts have been developed for use

.

;by teachers in the classroo&ﬁ or by students on a self-

_pac1ng basis whereby_company;v;81tatlons are usdd as & basis
Students are now expected

attltudes, {2) -be able to demonstrate desirable procedures_
for job 1nterviews, (3) develop a more-positive self-image,
(4) improve oral and written communication skills, and
(5) on the bas1s o0f acquired knowledge of career clusters,
select one jOb for. more'lntens1ve study and exploagtlon
Additional benefits resultlng from this coopérative 1ndustry-
education program are (l) the better understanding of N
industry by school staff, and the better. understandlng of
the objectives of educatlon on the part of company personnel,
and (2) greater underStandlng by teachers/and counselors
of the various factors Whlch léad to job g_tlsfactlon and
success, along with 1déas on how they can enhance these
factors in the classroom and the counsellng process.

s

Employer Trade Associations -

' The time voluntarlly spent by business and industry people
“in developing bus1ness-1ndustry education cooperation pfograms

in their communities is obviously considerable when one

considers the variety of services requested of them by school

‘people. They- are enc¢ouraged to be involved in working with

.

5
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therr local schqols hot only‘by local school officials, but
also be their local, State and national trade associations.

. The several thousand national associations fepresent
hundreds of thdéusands of business people who, in toto,
greatly influence the nation's welfare and: economyx. A
number of these assooiations (as well trade -unions ,and
professional membership orqanlzatlons) employ full- tlme
educataional d;*ectors who are respon51ble for developlng

, . \\ instructional waterials and programs for member upgradlnc

purvoses as well as for use in school instructional programs.

They work with national, BState and local educational organi-
zations, educators, school officials and instructors in
developlné their school-relations program/materiais, which
then become available free or at minimum costs. The
national educational directors also conduct continuing
programs to encourage their affiliated local groups and
chapters to engage'in cooperative programs with local school
officials and instructors. The major purposes of the school-
. relations programs of these associations are to interest

. students and teachers in the career opportunities offered,
and to improve the gquality and’'skills Of the manpower of the
businesses and industries represented by these organizations.

WNational membership orgénizations conducting educational
programs - with oxr without a full-time educational director -
,usually establish an Education Committee which works with
the affiliated local organization Education Committees. The
local committees take on the respopsib;lity for disseminating
the instructional and career counseling aids and materials
developed by the national organization and for implementing

« the national organization's school-relatlons program at the

- . local level.

~

-

Typlcal éxamples of such national emg’,yer organllatlons are

the Manufactyring Chemists Association (Washington, D.C.),

American Iron and Steel Institute (Washington, D.C.), American

Gas Association {Washington, D.C.), The Amerigan Bankers

Association (Washington, D.C.), the American Forest Institute
= (Washington, D.C.), and the Education Council of the

Graphig-Arts Industry (Pittsburg, Pa.). Some of these

and oveXgne-hundred other national industry organizations

axe 41§te’ on ghe membership role of the National Association

T for Indus ~d tion Coo eratlon which 1s discussed
\ ' g\\\d; tY; '9 P
Pater th cﬁébter.
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e A'major activity of national employer trade association
(as well as professiqqal membeiship association, gdvern-
«wment agency, and labor union) school-relations programs
- 7 is the 1ssuance of llberature, movies, etc., dealing with
the career opportunities offered by the 1ndustry or
profession they- represen{. This material is usually
available free-upon regquest by school guidance counselors.
Some frecently available examples: of such literature are:
N . Industrial Advertising Careers (Association of :
Industrial Advertisers, Y. Y‘€ )

~

. Qecreatlon~as Your Career (Amerlcan Assogiation
for Health, Physical Education and Recreation,
Washington, D.C.)

_The American Personnel and Guidance Association (Wash., D.C.)
carries current news of career literature in its various
publicétions to counselors. Every two years, the Educators
Progress Service (Randolph, Wisc.) issues an up-dated volume
listing free 0}~1nexpensive career opportunities literature
available from industry, business and other souyrces. Several .
thousand items are included in each volume. b s

> [
. Y
, while trade and professional-associations and labor unions

are primarily interested in the occupational fields they )
represent, tHere are several general industry organizations,
+ such as the Chamber of Commerce of the U. S. (headquartered
. in Washington, D.C.), and its State and 10cal affiliates;
.- and the National Association of Manufacturers (headquartered
i% washington, D.C.), and its State and local affiliates.

These two organizations have loﬁg advocated the involvement
of business and industry in local public school programs at

. 1S1T .
) all levels and in a variety of forms, and were among the
L 4 ] .
C ! first to endorse the concept of career education for the
/

4 schools of our nation. ) _ .

>

1

The Education Committees,of the national and the local affilia-
ted organizations, both of the Chamker of Commerce and the
National Association of Manufacturers, are often the first
business and industry groups tS which local school officials
turn when seeking involvement of business and industry in

. schogl programs. Many of the industry-education cooperation

bhms of their local groups have been documented in,

tudy reports by both national organizations. They vf

1 so conducted numerous conferences and publlshed

. SR cooperatlon.. Other case- study reports-of 1ndustry—edug§§%99 L -

-
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cooperation in” a variety of school situations'which have
involved local chambers of commerce are reported by the
National School Public Relations Association, (qagh., D.C.).
\)ﬁ . - '
Business @Qrganizations with Primary or Special Interest in
Y n

" "Education “ < 0
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The educational programs of the Chambers of Commerce and
the N.A.M. are but one of several activities of mdjor interest
to the membership of these¢’ organizati Thefé_is only one
long-established national organization in the U.S. whoseé-
entire program is devoted to industxy-educétion cooperation
at the national, State and local levels--The Natiocnal Associa-
tion for Industrj:Education Cooperation (NAIEC), headgquartered
in Buffalo, N,Y. Another ordanization with a spécial interest
in building bridges between ,school and work is the National
Alliance of Businessmen, headquartered in Washington, D.C.
The prégram§ of both these organizations are briefly described
below.

A .

e

* The National Associationffor Industry-Edéication
Cooperation (NAIEC)

The primary objectives of NAIEC are to:
provide a national organization for representatives
of business, industry, education, government and
. labor to promote increased levels of cooperation
in helping improve public &thation

(1)

.

identify areas of mutual interest and to formu-
late programs, procedures and materials which
meet acceptable standards for use by school
people ' '

(2)

communicate with any group concerned with educa-
tion about cooperative programs and projects.

(3)

t

In pursuance of these objectives the NAIEC is engaged in a
number of programs, three of which are .of primary intereststo
career education.

(i) Regional and Local Irndustry-Education Councils

[N \

i .

Basic to the program of the NAIEC is the formation of
regional ang local Industry-Education Councils with

. -
. . A
v . - , . -
' . 2 RS * . - o s

-221- .. )

o

ANEA




membership representing all major facets _of the
community, including labor. The purpose of these
Councils is to bring these representatlve§~together
1to plan ways. and means.whereby industry*and educa- |
tion ‘together, can enrich, expand, improve and
equalize education for all the studerts in the area.
This means, of course-#haking the or iani Xe and
institutional facilities and people of t:
availakle. for studemt e ucatlonal aqi “ralning exoery_encps°
by the .iridustry peopleTas agreed upor. vith the ‘educators.
~"Thus the Ceuncils facilitate commun:cat..n between
industry and education and serve as thc TL.nning al
implementihg ofganization for industry->zucation coorera-
tion in the communltles and regional a-- as thav ierve.
- f‘\\ .

. %
COmmunlty'Re§outcesgﬁprkshoos

Thousands of school officials,; counselcors®and teachers
have ,come fo know theiq commuqities intlhately in térms
of caregr education opportugities fpr students as the
result of NXIEC's'Community Resources Workshoos program.
These Workshops are usudlly offered by local ¢ lleges
.and universi 1es to ;ocal communlty schcol peo le w1th

study busxq;ss.organlzatlons, community agenfies, etc.
individually and in groups. In addition td¢f special
project reports concerning the community, fne of the
products of the Workshops.is a directory of companies,
etc. and wndividuals who have indicated to hhe Workshoo

coopery atlve aCthltleS by scheol people.
I

(3) School-to—@ork Project

-

With a grant from the U.S. Office of Educaiion # NAIEC
will be providing technical assistdnce to ‘lecal school
systems which want fo establish, as part of their
(career education programs, a job olacement service for
all school leavers entering the labor market ! Among
the services to be provided by»NAIEC will be th
formation of local Industryv- Educatlon Co&nc11€“€nd
corlduct of Community Resourcé Workshops.- This project
will be conducted in cooperdtion with the Mational
Advisory Council on Vocational Education, and other
national edutational and industry organizations.

, . . +

—

* For ease of reference} the' NAIEC uses the-term "industry"
to includ€ labor, agriculture,business,government and the
professions, other than education.

=222~
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The NAIEC was requested to become involved in this : “
oroject sbecause of its Lapab-__cy to bring the R
following kmperative message £o employers ‘and

educators: | A

That the comparatively extremely jHigh rate of
unemployment of vouth in the labor market-
currently well ‘over 25% of all the unemploved
in the U.S.-1s unacceptable as a way of life for

~
m
—

our nation. . . .
‘n)  That implementation of the career education .
concept - to which man; school svstems now > ot L
b "substribe - must. include provisxon of Job .JQ;\:§
% clacement serv1ces’Lor all school leavers, o ) "zgg
otherw.se all that Career Education will accom- s
‘ ) plish s the spewing forth of students wvho - > A
A while guite knowledgeable about carecer opDo*tu—
: w// nities - wi.ll continue to face the same problems
: and frustrations in firding jobs as have - . "
N . \, students in the past. . .
)
() That employers and labor must giwve special N N

consideration' to the emo%ovment needs of vouth
£ .efforts to 1morove our nat¢on s oubllc o .

sChiools are to be relevant *o youth, our ; 7
' . cormunities, and an apporopriately skilled .
< ‘.
labor force. ' .

' . : . H
(d) That the public looks to *he schools as the

"advocate” of and for voung people, and there-

fore the schools must take the initiative and
esvonsibility for organizing the community's - - -
y resources for the purposes of job placement

of these students who enter the labor
market upon leaving secondary ‘school. ,
4 L]

L ORGnD . ! . .
PYRAT I  * The National Alliance of Businessmen (NAB),

Tne major goal of the NAB is to develop job opportu-
nities in the private sector of our economy for "
minority group members. Except for its headqua s
full time staff in Washington, D.C. and certain ot\er
. staff in its regional offices, all the professiona
- .and technical staff of NAB is on free loan from - .

-
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thousands of business organizations thyoughout the
The NAB accomplishes much of its
work through cooperative efforts of many other
national, State, and local organizations dealing
with minority group problems, manpower development,
education, and training. As a result of its
efforts in dealing with unemployed and underemployed
adults, the NAB has concluded that the best way to NN
‘prevent such problems among adults is through appro-
. priate education, training, and counseling while
they are still school youth. NAB sponsors several
programs with this intent:
(1) vYouth Employment Program: ."to provide econo-
mically dlsadvanta§§d youth with year- -round, work
experiences that will prqmote a greater understandlnc
of varied reer rqulrements, help students choose__
. realistic career goals, and relate thelr reﬂalnlng
educational opportunities to these career choices."
i T . - .
' (2) Youth Motivation Task Force: "to bring
. disadvantaged youth into direct contact with
- successful businessmen and women from origins
similar to their\own fét the purpose of motivating"®
\ “them to remain in school and to plan toward !
‘ meaningful careers."

.

~ -

(3} College Cluster Program" to 1mprove the ability
of minority college graduates to compete for private
sector jobs ‘arid to move up to higher positions of
professional and executive xesponsibility.” N
v * (4) Career Guidance Institutes: "to improve and
‘ expand the career guidance provided by public
school system educators to economically dlsadvantaged
in-school youth.™ .

. — .
These programs currently operaterln over 130 c1t1es
throughout the United States.

.

Other Educational Programs Involving Industry

~

‘The above brief description of industry and business involvement
in education does not by any means include the wide varlety of
other career educatjon and training preograms in which 1nd£stry
is involved. For ¢&xample, the Opportunities Industrialization
Centers, non-school organizations im many cities to aid

A}
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Pre-apprentice training is also being dffered by a number of
craft unions which have established thelr own schools, for
‘training their apprentices and upgrading their Journeymen.
For example,” the Lithographers and Photoengravers Inter-
national Union (headquartered in Washington, D.C.) Jhas
established such gchools in over 20 cities. - Funds are
provided for operation of the schools by management and
labor in accordance wit@ provisions of their local contracts.
Most of these schogls alsqQ conduct special classes for pre-
apprentice training of selected secondary students. Another
example is the program of the Los Angeles Area Brick Masons
J01nt Apprenticeship Committee and the Los Angeles Unified
Schqol District. The JAC provides the training facility and
the school district nominates the students and Pays the -
instructor. The program runs for 6 weeks, five full days
per week. Graduates are then placed with Los Afgeles area
masonry contractors as indentured apprentlces.

4 ¢ .
Local craft unions in hundreds of cities, particularly in
the construction trades. have developed cooperative relation-
ships with vocational and technical school instructors
whereby union ‘members help students in building homes -~ as
part of their school training -- which ‘are then sold at
auction to the highest bidder. The money received from the
sale is used by the schools in purcha51ng new materials for
constructing another home. Such projects also involve other
classes and students, e.g. g

)

1. the home is designed by architectural students

2. the blue-prints are produced by drafting students

3. the.interior decorating is designed by the home
economics students s

4. the electrical wiring is done by the étudentghin
the electrical class; plumbing by the plumbing
students; etc. o - T,

3

e

.
5. the design and printing of the promotional litera-

ture is done by the graphic arts studéﬁ;s. K
‘ { ~ °

- In practlcally every 1nsbance, 1ndustry adv1sory committees

asSist and advise so that the finished. products are commer-
cially acceptable. 'These adv1sory ‘commisttees frequently
provide awards to the students whose de51gn is selected for
use by the construction students. therally hundreds, of
students, industry peoplé and union members become involved
in this. school project.
rals
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In recent years, local unions have become involved in programs
affecting students in the elementary and middle school grades.
For example, classes are invited to observe union members at
work and are taken on carefully union-supervised and planned
tours of construction sites and factories. Also, union
members.are bejng made available to address classes about
their occupations, career growth opportunities, and the

role of,unions in the life of the U.S.- :

~

\

One of the mogt interesting and recent developments in unié -
education cooperation is the granting of college credit for
apprenticeship education and training programs as developed
by the International Union of Operating Engineers (head-
‘"quartered in Washington, D.C.). This program consists of a
combination of -apprenticeship, home study, and of f-campus
’ .. college courses which lead to a Bachelor's degree offered by
3 several accredited engineering colleges and universities.
N . Other university-related programs are conducted by the United
.t Association of Journeymen and Apprentices of the Plumbing
and Pipefitting Industry (headquartered in Washington, D.C.)
and the International Brotherhood of Electrlcal Workers
(headquartered in Washlngton, D.C.).
A "sign of the times" is the recently established program of
the Sheet Metal Workerg' International Association and the
Sheet Metal and Air Conditioning Contractor's Association
. in conjunction with Ohio State University's Center for - s
Vocational Education. The program, known as the National
Training Fund Unlversrty Center, is Financed by the setting
’ aside of a two cents per worker hour contribution by the
~ employers. Some of the goals on which the NTF program is
based are to: .

e

1. <£velop,comprehensive training programs for .
e apprenticesh journeymen and instructors N
: 2. conduct a national "live" apprenticeship contest

P 3. conduct research to keep abreast of constantly
{ ’ changrng manpower needs .

ﬁ 4, conduct basic, advanced agF regional workshops .
for apprentice instructorsg. .

@
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Oth State's Center for Vocational Educagtion is actlvely
seeking to develop this same type ©f program for dther

craft unions and employer .associations. .

-

Sevefél years ago, the AFL-CIO (headquartered in yashington,'
D.C.) established the Human Resources Development Institute
(HRDI) . Under contract with the U.S. Department of Labor's
Manpower Administration, HRDI operates 50 field offices
whose staff is responsible for working closely with local
unions, management and manpower development agencies and
organiiﬁtions (e.g., National Alliance of Businessmen, The
Urban League, local Employment Service offices, etc.) in
helping train and place minority and disadvantaged ihdivi-

- duals in craft jobs. 1In addition, HRDI assists local' #
Building trades unions and Joint Apprenticeship Commi ttees
in developing cooperative relations and prodrams with
secondary and post-secondary vocational and technical schools.

Dverall responsibility fdr developing career educational
programs for union offiters and members, as well as for
promoting 1nvoIvement of Yabor unlons in educgtion is the
mission of the Education artment of the AFL-CIO. Of
interest tojeducators is the, recent statement of the
Depaftment'd Assistant Directdor in which he succintly’
expresses the viewpointy of botﬁ’L@bor and ﬁénagement“(and

! most educators) concerning our nation's educational system:

YEducation must prepare people for the world of work,
but it must also prepare them to be intelligent
consumers when they spend their earnings; it must
prepare them to be effective members of their family
group and effective citizens of their communities

.and ofitheir world; and it must prepare them to

enrich ‘the quality of their-lives.

...waant to insist that the individual is not
“EZ§§mp He is a total person and educa-
L

on must be concerned with the self-fulfillment of

th@ﬁ“total person."* .
& ¢

I
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Detailed information concerning union sponsored and conducted

€ducational and training programs may be obtained frbom local

unions, local councils of unions, the HRDI and 1ts field

offices, the national union offices, and from the national

and f%ﬁld/offlces of the Bureau of.Apprentheshlp, as well
et 1 1€

- -

* John Sessions, "Unions, Education and Employment," Conference
, Report, American Youth in the Mid-Seventies, National Asso-
ciation of Secdondary School Principals, December 1972.
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as the Employment Sexwvice of the Manpower Admlnlstratlon,
U.S. Department of) Labor, Washlngton, D.C. . ‘ *

. 3 ) ,
Still another exaMple of union involvement in career educa- ~
tion is thecpart1c1pa 1on of union members on joint R
industry- educatlon-labpr councils seeking te improve. the ,
educational opportunitldes available to students. An .o
example is the Niagara Fxontier In&ustry-Education GCouncil. .
The Board of Directors of this Council includes members of
school systems, ‘government, industrys and labor unions y
(the UAW and the United Steel orkers) The Council engages. Ve ‘
in a number of activities to foster petter communication, ‘ <, §§§i

_ cooperation, and collaboration within the communlty.
Programs already in operation include? prepagration of a
resourc¢e bank of speakers and’tour hosts, for use by class- .
‘room teachers; a high schidol- 1nternsh1p proyect which permits 5
high school seniors to be yeleased from classes for a

semester to spend four daysg & weekdfon the job with executives
and the fifth day for seminars and career guidance; teacher-

business exchange days; career day helpr and a graduate \\ .

or in-service C{edlt workshop on occupatlonal awareness T

in collaboratlon:w1th!¢he State;Unlvers1ty College at . T
Buffalo. Labor uniop ‘members booperate not only in . ) Lt
presenting these acggyltles but in talking to students \\\, _— Yo
about trade unionism, sketchilig its history, and describing 8% f

its role in our society. . o ".' P

Sihilar a551§tance to local schools is being planned by Lo
the International Brotherhood of Teamsters,awhlch in o .
January 1973 adopted a policy of support for the-concept .
of Industry-Education-Labor Action Counggls. The Action ’ .
Council concept, being fostered by the U.S. Office of Educa- . )
tion, encourages cooperative active efforts by all major )

segments of the .community to improve the relatlonshlp

between education and work in our society. The role of’ A °
" such Action Councils is described in more detail later X . -
in this chapter. < ° . D 3
¥ T/ .“ e %
. ° Y, T o ‘, B ‘
THE PROFESSIONS AND CAREER EDUCATION \ Y ’
L o ’ , . . “
. t » * s >
The hallmark of all career,fi€lds in the.g;ofessioﬁe is - -

_specialized career education, in preoaration for entry into
“"the field (including llcen51ng),,and contipuing educaticn "
for upward mobility, further spécialization, and increasés ° ) .
in income. Most profess1ons also use specialized titles ' )

»
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* for their members to indicate” their standing on the career
ladder of the.profession as determined by education and
cexperience.  Furthermore, many” professions have, in recent
‘years, expandegd their career ladders to include para- .
professional staff who serve as technicians. Fxequently,
these para-profess1onals can apply their specialized

- experience and education as entry level qualifications for
addltlonal educatlon leading to profeSs1onal stat%s. .

Slnce career.devélopment and careex educatlon are very much
a way of life in the professions, it is easy to understand
+ why many professional people are serving on advisory
committees and partrcipatihg‘in public school programs at
l'grade levels which provide carees information and -
ducation and training to youth and adults seeking entry
into the paraprofessional and profess1onal occuipations.
M 1
The activities and services of paraprqfess1onai and profess=
1onal persons who: are ass1st1ng school officialss arfd other .
educators- enrlch and expand school .programs are very much . .
the same as 1ndustry and business people cooperatlng with ’
schools, and many Jf the activities described elsewhere in o
this chapter involve the acti¥é participation ‘of persons ih .. :
the professions. :Also, national, State, and local membershib T
assoc1at10ns of professionals and para-profess1onals prov1de
services, instructional materlals# etc. similar to thdse of . )
bus1ness, Jlabory and 1ndustry trade associations.
e 'W\
GOVERNMENT AGENCIES ANDRCAREER EDUCATION
¥~ v

»

¢ &

o

The largest employer;*ef collegg educated peof\le in the
last decade have‘been government and quasi-government * .
agenc1es at the local State, and Federal levels (1nclud1ngb
‘the Armed Services). These same governmental agencies are
also major employers of clerical personnel semi-skilled
-and skilled craftsmen in all occupational fields, unskilled
blue collar workers, “and highly skilled tegﬁn1c1ans,
Nearly every career opportunity in business, labor, industry,
and the professions is represented in goverhment work, and#
there is constant'meyement of employees from the private
sector to government‘andivice versa. N
< *
Government careers are marked by identifiable career ladders
and ‘steps to-a much greater degrge than in industry, business, i
etc. because of the use of "grades" which usually indicat ;
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. safary, authority, and responsibility levels. .Also,’ '} ) PP
while government employees are provided inservice and . *+ 7/ . = '
out-service career development education and training ~x. (S, [/
programs along the same lines as those provided by . S A
!/, business, industry, and the profess1ons, these programs : =
’ are available for clerical and other lower level staff to
a much greater extent than-in the private sector. Whatever .
. the frustrations of government service may be, the career
development oppdrtunities are widespread within each agency
as well as by transfer to other agenc1es de> e11 levels of
service. Government employment is "career' se: ice ) .
. opportunity"” for all who desire such opportunity. .

In-so-far as volunteer services for the enrichment and . st
. expansion of public education, government agencies' involve-
ment differs greatly according to their mission. For example,
. few government agencies offer cooperative education or work-
study programs for secondary schdol youth, except where ’
specific leglsla n calls for such involvement. On the ‘
- other hand, of ¢ e, many government agencies do sponsor
high school and college students in summer work opportunities
- . to allow thehi-to explore government ‘service as well &s .
' provide needed help. Some government agencies are also
heavily involved in providing funds and services to public
P educatioh -eithersas a primary or secondary mission. -

The U.S. Office of Education, State Departments'of Education,
. .and local school systems:are examples of such primary . N
{ mission agencies. The U.S. Department of Defense, discussed \

3 " in the next section of this chapter, is an agency in which
it : education and training (including operation of overseas
{7 elementary and secondary schools for children of U.S.
2 A nationals) is a secondary mission. Another example of an
i \\" . agency heavily involved with the public schools as a
hY

secondary mission is the U.S. Employment Service- (U.S. E- s)
of the Manpower Administration, U.S. Department of Labor.
Several specific examples follow. The U.S.E:S. and its
afflllated State and local offices offer the following
servzcés to students and guidance counselors in the schools:

'
Al

o Iy Approx1mately 50% of the hlgh schools in the .

- \} United States ‘each year make arrangements with N
Y <\ 7 local Employment Service. (E.S.) offices for the
AGRY <f\, :administration Jf ‘the Emuloyment Service General
Aif. A o ptltude Test Battery to junior and senior

students. These tests are usé&d. ~in counseling \
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and placing students in jobs (or in higher -
+ education) by revealing their aptitudes for
various kinds of work.'

2% Numerous local U.S.E.S. offices place .membets

~ of their counseling staff in secondary schools

to register and help place young people in jobs
prior to their leaving school, and to train
school counselors in the procedures involved -
in.job placement. Also, many local E.S. offices
employ school counselors during the ‘summer so
that they may become familiar with.U,S.E.S.
counseling and placement -procedures. .
3. Local U.S.E.S. offices regularly conduct job
market and manpower needs studies for the
communities served by a school for use by*
school off1c1als in determlnlng the need for
new or expahded. vocational and technical
training programs, or discontinuance of any
K existing programs.

4. Issuance, every two years, of the Occupational
Outlook, a book describing the variety of career
opportunities “available to youth and adults
in major industries throughout the nation.

This publication is_considered the "bible" for
vocational guidance ;counselors. ,

) o
i

Several other examples of formal‘'and informal cooperative
relationships between the schools, U.S.E.S. and other divi-
sions of the%%pcal and State_affiliated offices of the

U.S. Department of Labor have been mentioned in other parts
of this chapter. Many more gould be c¢ited. . .

Several years ago the U.S. Offlce of Education, recognlzlﬁg
the need for systematic development of cooperative relation-
ships between education, government, business, industry,

and labor, estéblished‘the qffice of Federal Coordinator for
Industry-Education~Labor. The mission and fungtions.of this
office are to prov1de leadership in- stimulating cooperative
relationships between the" schodls and the various component
leadership groups in communities and tg serve as a
clearlnghouse on ways in which gommunity resources and
Reople may be applied effectively to meet student educational
needs. Among activities whi;hﬁﬁﬁemFederal Coordinator has
engaged in are:

f
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1., Having each of the Regional Offices of the U.S.
" Office .of'Education, and each State Department
of Education,<designate a staff member to be
. responsib}e for' promoting industry-education-
N labor cooperative efforts with tﬁe public schools.
.

Establishing Inddétry-Edﬁcation-Labor Action
Foundations in local communities. As described
by the U.S. Office of Edmication:

The goal of tﬁe'I E-L Actlon Foundations is
to improve the quallty,of education across
the board at all lewels and for all persons
with the key object;ves of (1) poollng
. Systematically the ™ énormous resources of the *
business, industrial, labor force and govern-
mental resources:favoring the educational
interest end (2) helping every person make
. informal but informed choices as progress c,

develops alogg the path towards a career by
ch01qe according to changing needs and -
interests. By encouraging e.creatlon of ,

) . Industry-Education-Labor Action Foundations,-

. initially in key cities, the ooncept can be
extended gradually to'other cities, ‘towns,
counties, and eventually the States. The
stratégy is grassroots. One means of fostering
such foundations is to conduct local workshops,

. seminars and conferences on key issues such
as Career Education; Right to Read; Education
for Employment; JOb Placement; Labor Education;
Economics Education; incorporation of labor :
curriculum into textbooks, teacher orienta--
tion programs on Yabdr; improving the manage‘
ment of educational systems; summer-jobs for
teachersy Z/ﬁdents and career counselors;
labor courses at secondary and post-secondary
school levels, educational research and
development, education of ‘the handicapped, |,
the gifted and talented, the disadvantaged --

. - .issues which reedily bring together leaders

from education gpd the entire community.

Several examples ©of the types\of act1v1t1es stimulated by the
Industry—Educatlon—Labor Action Foundatlon concept highlight

the potential of these collaborative efforts:. -
P i __[
. e s
. . o .
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* In New York, the State Coordlnator for Industry- . ‘ \
Education-Labor has set up a rec1pr06al exchange -
program between top level educators and business -7
and industrial leaders.’ Called the Club 20- 20 e \
project," the arrangement calls for eaqh of twenty'i’i;j"'
chief school administrators to meet monthly, on ?4’
an individual basis, with one of twenty top" «.C*,~ \
business and»industrial managers. Alternate,monthS/
find the 'meetings taking place ong tire at the
school site and the nexXt at the“business ‘or S
industrial location.{ Wherever the meet1ngs .6ceur,
both educators and business persons are engaging in
ways to work more prodigctively together. The
National Alliance of Businessmen, lotal manufacturers'
assqciations, anf local Chambers of Commerce are
participating in the effort as -well. = °

* The Alma (Michigan) Community Action Council consists.
of key decisionmakers in industry, business, -labor,’
government, and education organized to.find better

“ways, of improving the relationskip between education

ard work. Developed as a project of the Alma Chamber
of Commerce, the autonomous, incorporated entity
has the follow1ng projects planned or, in operation:
(1) Career-Exchange Days in whicH students{in-grades
8-12 spend a full day on-the~job with a person in a *
specific occupation of interesg to the studert; o
(2) Career Exposure Tours in which studentsfin grades -
K-7 visit educational, governmental, business,
industrial, and labor activities; and (3) Job Success
Cycle in which the employed community communicat

, directly with the schools about the skills and
traits needed for success in varidus occupations.

P

* In Russellville, Arkansas the Induétry-Education-
Labor conceﬁt has taken firm hold. Radio stations
have helped get things started by providing spot
announcements eéxplaining‘the goals of the effort.
Project team members have personally visited over
50 businesses and industries to gain support, ’
including the development of-a placement service, .
getting volunte€rs to make certain learning tapes,
and arranging ;for shadow1ng and learning trips.
Workshops haveibeen held and a Career Education
Adviso Commitgee has beep put in operatron.r,
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~ Other Federal government agencles are also, involved in

; ~ providing free instructional and career related materials
-0 to schools. For example, the Department of Transportatlon
' issues films and curricula dealing with safe driving.
State Departments of Economic Deyelopment and Tourism '
issue instructional materials dealing with the industrial -
and recreational opgortunltles to be found in their States..
Just as business, 1ndustry, Yabor and, the professions -

see the value of: getting messages deallng with theig roles
in the economy and the career opportunities they oééer

to gchool youth, so do government agencies. All of this
material, including supportive services and public
relations activities vis-a-vis teachers, counselors,
parents, and student§, are bridges between the world of

the schools and-the world beyond the schools. B

THE ,ARMED SERVICES AND.CAREER EDUCATION -

While the Armed Services have always been considered a
"career service" somchow different from civilian and govern-
mental agency careers, they have correctly based their -
recru1trng campaigns 'on the positive relationships ex1stle§g
between the sgccupational and career opportunities and
education.and training provided by the Armed Services with
Te. those found in the civilian world. With the recent advent
. of the all-volunteer concept, the services have dintensified
their_ efforts to make service life and careers more=<--
attractive to youth and adults as life-time careers, as
well as a "higher education and training opportun‘ty" for

careers 1n bu31ness, 1ndustry, government, and the

!
at

profe551ons.
- ’ During 1971, prior to the all-volunteer concept, over 30% of
. the men.and women in the armed services were enrolled in a

. variety of formal: educational and training programs. Over
164,000 completed approximately 247,000 undergraduate
collége courses alone. In addition, of the 185,000 courses
in which armed services personnel were gnrolled under the
correspondence program of the U.S. Armed Forces Institute R
(USAFI), some 75,000 were*dt'the colle@e_gﬁaergraduate level. .
In addition, service personnel passed 97,000 college-le¥els *< o

§ examination program subject examinations, w1th more than

19,000 earning up t/yﬁ years advanced placement at colleges

throughout the Unlt tes. At the non-college level,’

some 45 000 sexvice people recelved their General Educational

‘[KTC e “f« -
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Development (GED) Certificate while on active duty from:
their State Departments of Education, and another 45,000
were qualified for the GED by USAFI. Also, many technical
training and education courses offered by the armed
services are eligible for college credit as evaluated by ’
the American Council on Education's Commission on
Accreditation of Service Experience (CASE) in its Guide

.to the Evaluation of Educational Experiences:ih the

Armed Services. This Guide is used by admissiong officers
of every college and university in the United States.

d .

:Withiﬁ the last two years a number of new developments have

" taken place which are bringing the armed services career

development, education, and training programs even closer

to civilian life, as exemplified by the following excerpt

from. an advertisement by thg Air Forceé:
-"We. can giye you specific data on over 250 different
Air Force jobs. They range from avionics to meteor-
ology, from mechanlcs to data processing, from
administration to communications to medicine. In
brief, we think we have'a job that will fit the
personal inclinations of any young man or woman you
advise. )

’

" Just as important, the Air Force will train your
young people at seven of the finest vocational schools
~=in the country. And coupled with thisstraining is the
Community College of the Air Force: It offers a
Career Education Certificate (for a minimum of 64
semester hours) in any of more than 80 specialty areas.

' Semester hours applied towards the Career Education’
Certificate are accumulated through both Air Force
technical training courses (course accredited by
either the Southern Association of the North Central

* Association of Colleges and Secondary Schools) and
off—duty educatlon +“And we encourage off-duty educa-

. tion with a program that pays up to 75 percent of
tuition costs. For those who decide to return to
civilian life, the Community College of the Air Force
also provides a transcript. ‘In this way, Air Force
;vocational txaining can help open the doors of

xipotentlal employers.'

1

e




The Armed Services, in} cooperation with the American Associa-

tion of Community and Junior Colleges (Washington, D.C.) has \

recently inftiated a program entitled Servicemen's Opportu-

nity College. A junior or senior college or university

participating in the program will accept service personnel

,as entering students and develop a plan of study for each

individual.. Then, no matter where each person takes His

! R planned courses - in the U.S., overseas, USAFI, etc. - the
college will accept the courses for credit towards an

-~ -undergraduate degree. Prior to this program, many service |

personnel did not receive credit towards a degree for all . 1
the courses taken at various colleges during the years they |
were part of the armed services. |

S -~
-e ®

A recent development in cooperative Armed Services-public
" school relatlonshlpsywhlch shows great promlse for improving
~ - public school career ﬁ&eparatteRN;s known .as the Utah
Prcgect‘“‘Thls project, still in the pilot stage, has brought
ee-- three Air Force training courses into several secondary
s¢hools and post-secondary schools in Utah. The courses
e Jare in electronics, medical technology, and aircraft main-
‘§ tenance. Civilian instructors are trained to utilize the
} instructional material, visual aids, performance objectives,
etc. used by the Air Force and then modify them as necessary 3
for utilization in the public schoels. If the project is - .
successful, additional~ courses“will be made available and ! -

I'S
X

the program will be expanded tg other school systems s . -
throughout the United States. : ’ A
- .. .o PN M _ .
The Armed Servites ‘are cooperating with the public schools
in career education in many other ways as well. Service
personnel administer, score and help 1nterpret thevVoca-
tional Aptitude Test Battery of the Armed Services and provide
individual counseling for interested students at no cost. )
Personnel such as civilian Navy Education Specialists bring N
career information to the schools, help set up military
career fairs, and engage in a variety. of other activities 4
to show the All-Volunteer Armed Forces as another career -
option for students. Tours of mllltary training fac111t1es
for teachers and counselors can also be’arranged.

L
=
=

-

1 ’

From this brief description it is obv1ous that today, more
than ever before, the Armed Services not only offer a

" .variety of career opportunities. for youth and adsilts, but
they also are building bridges between the world of -the

- - Armed Services and the world of the,schools‘ L R
C ’ . 2 S N s
N - P Y
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" Two major’currents are convérging on and 1nto publio educa—3
tion today. On the one hand there is recognltlo ? -
acceptance by educators that the resourtes of
can be enllsted by the schools to provide enr:”

a’meanlngful and relévant tran51tlon from, sch ol llfe to w
‘respon51ble, productive and personally satmsf Lng 11ves
out51de the school. " On the other hand' there 1s greater .
'ynderstandlng of the problems and rple of' public education> ..,
Jon the part of the general publit a§ well &s business, labbr;
" industry, the profe451ons and.otﬂer leadershlo elements of T
our communities and a w1111ngne55 %o assist educators xh
resoiv1ng these problems. ' - . s

~
-~

As’ educétors, coth 1ty repr entatlves 1parents, aﬁa
studentg worﬁ W1th ach ‘Other in developlng varlous programs
for aﬁd agﬁ;oaches to the 1mprovementwa public educatlon,A
they re and more flndlng thanﬁthe career .education
conc ;because 1t is meanlngful’and relevant to botk -
sogeéty and the 1n61v1dual = can serve as a unlfylng force
in/ provi ing direction to muqh ‘of the educataonal change
%ék;ng Place in the Unlted Stetes. : d'ﬂ: - yoo
. ‘,g'v / /' . / ”" : > .
’Por‘career educatlon cellé fqr more than.exoandlhg supervised
or direbted excur31ogs }nto -t e‘communlty, careful;y designed
" study.units and resoﬁyﬁe matbrlals in the classroom, weld .
conéelved and 1nteyest1ng prOJectéxln the school laboratorles

~4;Q:and shops, work study\and cooperatlve education programs

/1nvolv1ng employers. Career education means all this; . .
‘A however it also, ‘means 1nvolvement of community 1nst1tutlons,,_'“

)%- orgahlzatlons and people in the school - mnd involvement of

t

school adm;nrstrators, teachers, and students in the community -
in order to;asSure realistic ‘'schiool programs which are relevant
to ‘the world: out51de*the school Bulldlng bridges between, -
these two worlds is’ not. enough. The'yalls themselves must
‘ll;E;ally be ﬁorn down. by teachers and dchool officials for.

grade leveh*andwﬂﬁn eyery subject taught in the schools.
',1\ , - -

ev




e B "CHAPTER 7 o

N o ' CAREER EDUCATION MATERIALS' \ N
. The purpose of this chapter is to provide a guide to key career
‘ education materials which arer targeted toward specific areas of.
“™ . ' _ 7 interést in.career education. The list of materials presented
? *“ . in this chapter'is Qy no means an exhaustive list. , Developers
- . and producers of educational materials in both(the noncommercial
LI and commerc1al sectors have beer quick to recognlze that career
(I . eéucation prov1des a potent force for 1mprov1ng public school
programs. Thus, many career educatidén materials are avaalable
. . ;nd ‘many more are’on the draw1ng boards. < ’
. A‘”' : ~ e KT
; %s the career educatlon movement progresses it becomes more
evident that‘career‘eaucatlon concepts ‘need. to be integrated
or hnfused with ’subject matter ‘concepts in areas such as .
; mathematlcs, sc1ence, language arts, and social studles
Many public, school exemglary projects have focused on P
cons®ructir J mater#iis ‘which. gccompllsh this 1ntegrat10n and
N 1nfu51on?and some commerc1al-materrals also have this as an
- OE]eCthE.' If the-publlshl plans ‘of %ajor commetrcial
. 3. publighers are an indicatiofi of what is to come, ‘then there L

7 el : is a trend.tqward more matenéalé which blend caréer education -
;i&g;?ﬁf - condepts an&ésubject makter concepts o e
s i \ g
?ﬁﬁl’ Another trend "which canfbe dlsqggpeﬂ As: that Severa; commerc1al P

L ,"m - pubklshers are electlng to de51qn/hater1als that ff wtth the eea

3_‘ Unlted states Offlce of Educatlon ‘system.of clustevlnq occupa-

tlons In;sevetal cases sgue‘modlf;catlons of th USOﬁ'clusters_

have occurred., ; . 5 Sy .- e - A ;,,l R

- e TN - > T - - L . e .
Voo 0,1' :? ,:.( .._lt ' - ,.;A':"' .~ -

m.gwe materiarﬁwllstedffn,th§§ ﬁﬁapter»are varled rthey range . from
. Lalsﬁtbat ‘ha¥ ”'be@ﬁfproduce& for chlldren' television
e $§0qxams 5. maferlals that havé a printed page format

ﬁ%&sof %ifferent ﬁgenc1es¢that haye been éngdged. ‘in
& ﬁ,&

v B o

‘The number
eVQleplng ‘and

. s “GENERAL REE‘EREN,CES' [
e . ;,,‘ ' o . -

, X

* -
pratiel .

New Approaches
MdKnight, 1973.

/ﬂ‘nafstaﬁt,,R W Career Educatxon
»DeveTégmentv «3}oom1ngt0n, lilingls-'
G ~J‘7~ :.‘;‘ :“!},..0: A

; Sl :

o . B

e ¢ .. \
- < &

- A ') - ¢

e e ad

T, 7054

ur \. 17

‘Thls éhagger does not contaln a sectron on mater
. by. cdmmercial publishers, ( althoughzsome materi

ials produced
als inihtially

. produced through government funding and now avai
- " cially are fnclyded). Due to the great variety

- select only some for mentiopn here.
to. contact such poklishers on her/hls own.

' ;>£1%§9.

" . . )
- .
8 -
B ’ ’ ! ¢
. & Y
7 I— =

i

E

f . eommerc1al

career educatlon materiails’ available, it wédld b \unfai@ to
The reader i %anuraged

lable cbmmer-.

-~

c;ng career eduCatIon materials suggests that career educatlon
.- ‘ as\lndeed ccme to the Amenican egucatlonal scene. s >
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- lifestyle attitudes and‘%nv1ronments. :
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‘Denues, C. Career Perspectlve. Your Choice of Work.

-~ and ~«(¥ gne's-car er. path 1s'no§ a dﬁC1510n but a aevelop—

“

)
- y P = \.J . .
. - - ):’ * .
.

(Ve =
'v}.. . . - . . . 5
., -The prime-obj ve of this 430 page bopk is to‘suﬁport
the implemen n of a valid approach h\iman develop-

ment, The .contégnt oﬁ this book is & digest of individual

and group.philo§bphies,-rgsearéh, and ‘'recommendations.

It provides a knowledge base for the reader concerning ¢ 3
the evolution and implementation of a, systematic career |
development and education model which facilitates hufan
development, tentative selection, and, the' realization

of careers that lead to the achlevement of 1nd1v1dual L

Borro H. (ed. ) Career Guidance for a New Age Boston: ‘

Houghton leflln, 1973,

. F . \
,The 348 page document is another effort by the National
Vocational Guidance Association to continue its leader~
ship role among counseloys and personnel workers.who are
contributing to the vocational haturity of active and

~ potential workers. It represents a contemporary*
2 companion piece to NVGA's 1964 volume, Man in a.World at

Wogk by loring the dramatic relationship which exists

.
n individual career needs and the demands
ot the economlc, social, and political enviromments,

4

Worthingtén, Ohio: Charles A. Jones Publishing Company, 1972. .

-

. . -
The underlying principles on which this 202 page document
is based include the following: (1) shere is a process
~for choos;ng one's work which can be trusted, (2)
chdosing one's work is more than merely acquiring a job

, or considering selection of an occupation; it is

. choosing a way of life and, for this reason, the choice n

must, be approprlat% and fulfll;;ng for each. 1nd1viddhl w e !

mental process, e ch01gevbfﬁWBrk must be made agaln ~
ST . L IR
. and agang ¢ fen ma T . . <o

T 4
Dunn, J. A..and Others™ Career Educatlén:,vA Curriciltm Désign =
ahd” Instructional Objectlve§JCataLog Palo Alto, Califérnia: T

- -

Amerlcan Instithtes for Research, 1973. ) s -

The 390 page catalog begins with -an overview of historical
rends.in curriculum, the place of career education in the.
Egﬁqgls, and the characteristics and organization of the .
career education curriculum 'as it has been.developed to

dgte, It then offers nearly 2,000 instructional ‘objec-

tives (K~9) from which teachers and. schqol systems might
choose as they plan their own locg%ﬁprogramSu ) 2

- e ) j " . o f(
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. Massachusetts: Hojghton Mifflin, 1972.

. . . . .

.‘McClurer L.,”Buan, C. (eds.) Essays on Career Education.

Washington, D. C., United States deernment Printing Office,

) 1973 ) ' ! ¢ '

~
~

Sidney P ‘Marland, Jr., former Assistant Secretary for
Educatlon, United States Déepartment of Health, Education,
"and Weérfare, has written the foreword to this 265 page
. document. Each essayist has brought his or her own
‘s 1ntellectual discipline and experience to the task of
eXamlnlng career education. Dlsc1p11hes represented
include: anthropology, phllosophy, istory, college
admimistratiof, educational psycﬁoTSby, social psy—
A chodogy, ¢classroom teaching, vocational educatlon{
- counselor education, public school administration,
. economics, political science, and law. A husinessman,
t student and union official have also prepared essays.
LI ~ R ‘ t -~ Py
Evans, R. N., Hoyt, K., and Mangum, G. Career Education '
in the Middle/Junior High School. Salt Lake City, Utah;
Olympus Publishing Company, 1973. . .

0y

°

The authors of this 327 page book believé that
~ exploration is the appropriate emphasis for educa-
" tion in the middle schools and the junior high '
' *schools. The book is designed to help educational
administrators and teachers at the middle/junior -
high school level be more effective in two essential
aspects of the human development task: the develop~
ment of values and the discovery of talents re}ated
to achlevemen; and ‘servyice:: ' .~

Gibson, R. L. ‘Céreer Development in the Elementary School.
Columbusse Merrlll Publlshlng Cgmpany, 1972,

ﬁ,‘,

This 81 page document . lS almed*at guldance counselors and
admlnlstrators who are charged with the- responsiblllty

for devéloping elementary’ schdol caréer educatlon programs .

The document is based onh the belief that while thé guidance;-
movement is implementing the general tenets of development -’
atheory by extending guidance services into the. eleﬁentary
schoob it contindes to underemphasize those aspects of

g ;7'the@program‘ hat relate to vocational deve}o ent'*”The
- at joul '

book reﬁre&éﬁ@s an ¢nitial stepztoward fill the void ',
in career dé@elopmen; literature that, is available to . °
the counselor ;‘fg’ . ¥

R ~ 3 a.l/,‘:“ - : ‘ -

Herr, E. L. nand Craméb, é H.. Vocatlonal Guldance and Career
DeveLopment irr the S%hoois~ Toward a4 Systems Approach Boston,

+ )
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C. Gilbert Wrenn, writing in the introduction to .
this 356 page book states that, "The authoxs of

this book carry the reader through the stages of -

i‘ T a systems approach to vocational guidance'.‘ They

do so with care and explicitness. Their system
is clearly within the total context of the school.
Vocational development is the objective, and the
schools"’ resources provide the variables and the

procedures. Because the authors are mature <:

scholars and well informed in this field beyond

normal expectations, they leave no stone un=+

turned in the llterature."- . °

~y Vwm‘aﬁg”ﬁrr}f}ﬂ‘
Hoyt, K., Evans, R.; Mackln E., and Mangum, G. Career
Education: What It Is and How To Do It. Salt Lake
City, Utah: Olympus Publishing Company, 1974.
«

°

ThlS 232 page monograph prov1des answers to four ¢
questlons- (1) What are the key concepts of career
education? (2) Why 'is career education needed?
(3). How is career education being implemented
in practice? and (4) What are the appropriate,
strategies of implementation for a school system
interested in the concept?
v oo . F
Hoyt, K., Pinson, N., Laramore, D., and Mangum, G. Career
Education and. the Elememtary School Teacher. Salt Lake City,
Utah: Olympus Publishing Company, 1972.
The authors have intended this 204 page book that
will be useful for both preservice and inservice -
teacher training, as an inspiration for elementary
" school administrators, and as a day-~by-day guide
for classroom teachers in elemeptary schools. This
., 1s a "how to do it" book. i

.
Osipow, S. Theories of Career Development. New York: .
Appleton=Century-Crofts, 1968.
' . ooy
The 259 page document describes and clarifies the ', J

various theoretical conceptions abdut career develop-
ment that have been proposed, assesses them with
respect to their adequac? as theories, examines and
evaluates research relevant to them, synthesizes

and integrates the variety of approaches that
currently exist, and- examines their potential

utility for counseling. : .
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. ».contact: Mr. RobertsPhillips, 501 Lincoln Highway, Iselin,

RIC

L ' S ’
Stevenson,:I‘ An Introduction to Career Education.
Ohio: Charles A. Jones Publishing Company, 1973.

Worthiggton,

5
This 341 page document serves ‘as a baSis for thé develop-

° ment and implementation of career education for individual~-
ized career development. -The bobk can serve ag a handbook
for people involved directly in guidandb and counseling
on pre-college, post high school, and college levels as well
as "adult" and continuing education within formal education.

*
S

Teaching for Career Development in the ﬁlementéry
Worthington, Ohio: Charles A. Jones Publishing .
1973, :

Wernick, W.
School,
Company,

- ’ . & .
This 231 page book explains what career development -
entails; why eareer education activities are necessary
in the elementary school,
within a variety of educational settings. It demonstrates '
how credible resources can be utilized and’ suggests how
students and members of the surrounding community can
exchange ideas. The book's fuhdamental principle is,that .,
care education must be a refocusing of the work of
schools on people, . ) T, .

1
* v v . -

AudioiVisuél Materials T .

A number of films presenting an overview of career education
are available. The following constitute only a representative

sample: ) ; ! C

o ’ 4

Career Education (lémm color; 27 minutes); .for information .
contact: The National Audiovisual Center, Ordering Section, ]
Washington, D.C. ' PO

-

N -

Career Education, in Georgia (16mm color, 30 minutes), for.
information contact: Mr. Paul Scott State Departmenm of‘ Teove
Education, Atlanta, Georgia.

' . -

Choice Not Chance. (l16mm color; 25 minutes), for information_

New Jersey L T
& "

I Want to Be..., (lomm color; 13 minutes); for information . ' -
contact! Mr. George Barber, Ohio State University, T
. Department of Photography and Cinema, Columbus, Ohio,

~ N 4

S
~

)

N

o>

w
)

P

and how plans can be developed' ~ ,°
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—~~.Curriculum-related materials, dnd reports of the most ¢

.

SPICE: A Process in Career Education (16mm color; 18 minutes);
for 1nforma€10n contact: Mr. Irwin Kahn, State Project to.
1Imglement Career Education (SPICE),,236 West 26th Street, -
New York, New York..

1

SOURCES OF TNFORMATION "

Educational Resources Information Center (ERIC)

ERIC is a national information system designed and déveloped

by the United States Office of Education, and now operatea —~

y the National Institute of Education, for providing ready N
access to'descriptions of exemplary programs, research and ' .
.development efforts, and rélated information that can be .
used in developing more effective educational programs.
Through a network of. specialized centers or clearinghouses,
each of which is responsible for a partlcular educational
area, current significant information relevant to education is -
monitored, acquired, evaluated, abstracted, indexed, and
listed .in ERIC reference publications. Through these
reference publications any educator, anYwhere in the country,
has easy access to reports of sinnovative programs, conference
"proceedings, bibliographies, outstanding professional papers,

significant efforts in educational research and development,
regardless of where they were first reported.

The ERIC system announces the dbéuments processed by its; .
clearinghouses through two publications: RIE (Resources in
Education) for research feports and other documents and CIJE .
(Current Index to Journals in Education) for journal articles -
from over 700 periodicals.

Resources in Education (RIE). This monthly publication indexes
and abs®racts appﬂoxlmately'l 000 docyments each month.
Thige documents are input from the 16‘clearinghouses.

RIE subscriptions are available from:
Superintendent o§/Documents
U.S. Government Printing Offlce
Washington, D.C. 20402

’
Current Index to Journals in Education+(CIJE) . This monthly

publication gives detailed indexes to arficles from over 700 / .
education-related journals. . - .
3 : . . ‘
-244-
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CIJE subscriptions are available: from~ ,J'] \

.
- . ot

Macmillan Informatlon i
866 Third Avenye - ' t
New York, New York,ib022 N L‘—"\x )
. .. i %
-In addition to announc1ng/the eg}stence of documents and
ydescribing their content/ ERIC, .through its ERIC Document
Reproduction Serv1ce-%ﬁDRSTT?ﬁaizs microfiche (MF) and
papercopy (PC, formerly referred .to as hardcopy) of
+most of the ‘documents ‘available at the prices quoted in each
citation in RIE. Documents ndét available from ERIC are
usually obtalned directly from the 1lsted publishgrs.
The exact -number of clearlnghouses has fluctuated ove? time
in response to the shifting needs of the educatienal
communlty There are currently sixteen clearlnghouses.
The ERIC Career Eaucatlon Clearinghouse ERIC/CICE, located
at Northern Illinois Unlver51ty, is of most lnterest to
those involved in career education. . V\ .

1

ERIC/CICE has three major areas oﬁ coverage: (1) career -

.~ education - formgl and informal at all levels, encompassing

attitudes, self-knowledge, decision-making skills, general
and occupational knowledge, and specific vocational and )
occupational skills; (2) adult and continuing education -~
; formal and informal, relating to occupational, family, = .-
leisure;, citizen, organizational, and retirement roles; L
~ (3) vocaticdnal and technica1~éducation_- including new
subprofessional -fields, industrial arts, and vocational
rehabilitation for the handicapped. - .
For a small fee, ERIC/CICE can search its‘computer‘?apes
to oﬁtain references and abstracts for almost any problem
confronting a user. 1In addition’to theser tailor-made
searches, ERIC/CICE distributes bibliographies and syntheses
., on topics of interest to a wide variety of users. Currently
available bibliographies in the area of career education
‘include: (1) General Reference Sources on Career Education;

(2) Policy and Administration of Career Education; (3) Career

Education Elementary Level; (4) Career Education Intermediate
Level; and (5) Career Education Secondary-Level. Syntheses
planned include topics, such as: (1) State Patterns of Career
Education Programs; (2) Career Education in-Business and
Industry; (3~Career Education for Minorities and Urban

Poor; and (4) Career—Focused Programs at the Baccalaureate
Level.

( ’ ' -245-
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t o~ For further information contact: g /
‘ ; " ERIC Clearinghouse in Career Education /

Northern Illinois University :
College of Education ' e
204 Gurler School . ! /

. i Dekalb, Illinois 60115

T .
b}
‘~‘ -

.(815) 753-1251 or 1252

\ _ >
Center for Vocational Education, ¢ i

The OhId>-State University ] ! <

~The Center for Vocational Edﬁcatlon, the Oth State Unlver—
sity, conducts a wide varLety -of research, 'develqgment, and
\: leadership activities in vocational and technical educatlon :
‘ and career education. Publlcaplons which result from these
. efforts may be obtained by writing to. . .

N . \ . 4 2 -

¢ 4 . ~. ‘ ’ B

¥ : Product Utilization fection = . .
r A . CVE PR . PR
\\I§60 Kenny R®ad ‘ g -

Columbus, Oth 43210

]
3

2 TWo‘igbllcatlons ére available to educators who are develop—

R ing dOmponents of career educafion progrdms: - .
& " 1. BAbstracts of Instructional Materials for Career xﬁ‘ }
Education {1972) is an indexed compilation of
o . 220 abstracts with full-text backup in the ERIC

2///£ystem. )
' . Supplement to: Abstracts of Instructional Materials
for Career Education (1973) is an indexed com-

pilation of 110 abstracts 'with full-text backup in
the ERIC system.

A The materials indexed and abstracted in the above publica-
tions include curriculum units, teacher guides, handbooks,
and career-related instructional materials. A grade-level
index is included in each document for ready access to

_/}the abstracted materlals.
e
/
Cy Many career education materials are produced by CVE.
Following is a,Llist of some of the documents that are
- available: ‘ \
N ¢ R 14 .
. ( -246-
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Career Education: Information Resdurces, Jake Huber
Review and Analysis of Sources of Occupational
Information for CareerrEducation, Kenneth Hills
"Application of Vocational Development Theory to
Career Education, Marla Peterson .
Career Education: Communicating the Concept, .

-« Scott Cutlipp

Career Education: Local Administration of Programs
George N. Smith .

Career Education: Leadership Roles, Lowell Burkett
Carger Education:; .In-Service Teacher Education,
Peter Haines o ‘

Career Education: The Role of Adult Education,
Allen B. Moore

Career Education: ‘Teachérs' Responsibilities,

L. Sunny Hansen @ ¢ K

Career Education: Involiving the Community and Its
Resources, Samuel M. zfrt

Career Cluster Concepts, Nevin Frantz

Career Education Educgtion: Agribusiness/and
Natural Resources Occupational Cluster,gjgsper Lee
Career Education:’ The Leisure Occupatiops .Cluster,
Peter Verhoven \

Career Educatior: The Marine Science Occupations
Cluster, Maxwell Farning’

National Career Information Center (NCIC)
i .

The National Career Information Center is sponsored by
the American Personnel and Guidance Association. It was
created to serve the counseling profession. Its mission
is that of providing information about resources, tools,
and techniques that will keep the practitioner abreast
of the ever changing occupational and educational world.”
A newsletter, INFORM, is pubXished monthly except June
and July. 'Subsqribers lalso receive the CAREER RESOURCE
BIBLIOGRAPHY. Inquiries shbuld be addressed to:

- 4

National Career Information Center
Amer ican Personnel and Guidance Association
1607 New Hampshire Avenuga N.W.

. Washington, D.C. 20009
+ 7.~- .
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,National. Center- for Occupational Education, ) .

Lt % North Carollna State University ‘ o - - ,
‘ : L ’ %
{ The National Center for Occupatlonal Education, North ) N
T Carolina state University, conducts a variety of projects >
‘. ’ ‘on career education. Some of these publlcatlons are ; f}
ac o, ] ' .available "from the Center and..can be obtained by wrltlng
. . tos - ’ t R .
R T T ) ' Ty
. R , Mrs.’Sue King, Editor ‘ . L
T : Nafional Center for 0ccupatlonal Educatlon S
« 7" . P:0. Box 509o PR - s
- d / = Ralelgh, North Carollna 27607 e
. T v
- The Center has published a serles .of monographs on gareer ’
. ) " education! Some of these are: . L
) %5%‘ o - Lower School Curriculum Guide, Mabel Black and:* R .
.- . ’ Robert Schrieber s e ‘
. ‘ Middle School Curriculum Guide, Joseph Clary~and . >
) - Tom Scherer .oy
T Upper School Curriculum Guide, Kenneth Hoyt and : ’ ’
v, i Gil Woolard . e T TR -
IR : Postsecondary and Adult Curriculum Guide, B.E. Chllders '
s T T and Charles Nichols °* - e *
Career Guidance, Clifford He®ling and Eldon Ruff' TN L.
Student: Ptacement and Follow-up, Lillian Bucklngham = .
e, “ . and:Arthur Lee .
.Q , Professional Development, Robert Jervis and
- > * 5 Gorddn Swanson -
ot The Communltx, Robert M. fIsenberg and-Joel ?mlth )
. - Natronal Network for Currlculum Coordinat&on\}n_,~ . ‘i
4 T Vocational and Techni¢al Education o

s, N
-

) The six corrlculum “management centers belov serve edica-

! ’ tors in their geographic\regions by conflucting curriculum

: ‘research- and development activities: and providing informa- .
: tlon\about cqrridﬁlum materials in*vocational and technical .
‘ # education’ .and 1n gareer education.” These centers are funded
under, Part I of the Vocatnonal'Educatlon Aamendments of 1968.
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Directors of the‘Currlculum Laboratories

N

Mr X William E. Reynolds

Educatl n
l%SOuerPuanNe
Sprlngfleld, 1111n01s 62706"
Dr, Joseph Kelly

Director - -

. Curriculum Management-Center’
Division of Vocational E4.
225 West State Street
Trenton, New Jersey 98625
Mr. Ron Meek
Director
Curriculum Management Center
State Department of Vocational
;and Technical Education

) 1515 West 6th Avenue

) © Stillwater, Oklahoma 74074

-

- -

- [N

Mr. James L. Blue
Director '
Curriculum Management Center
Washington State Coordinating
Council for Occupational Education
216 0l@ Capitol Building
Olympia, Washlngton 98§b4

-

» ‘ v

Mr. James Lynn =
Department of Education
721 Capitol Mall'’

T Sacramento, California 95814

4

~

;}pf, James E. Wall
Mississippi  State University
Research and Curriculdm Unit

- Drawer JW v
Mississippi State, MlSSlSSlppl
39762 -
R - Y
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" Hampshire,

. American Samoa} Arizona,

N

Servin
.Indiana, Michigan,

Minnesota, Wisconsin,

Illindis, Ohio, D.C.
Délaware, Maryland,
Pennsylvania, Virginia,
West'V1rgln1a .

»

’ y
. t
ponnectlcutq Mglne,
Massachusetts, New
ew Youk,
Puerto Rico,-Vermont,, .
New Jersey, Rhode O

Island, (Virgin 'Islands)-
)

.

@

‘Arkansas, Kansas,
Missouri, Nebraska,
.New Mexiﬁ), Texas,
Oklahoma, Louisiana,
Ieowa

e

Alaska, Idaho, Moﬁtana,i
.Oregon, Wyomlng, Utah, =
Washlngton, Colorado,
North\Dakota, South

Dakotaw-z

.
3
.
5
S

Calif., Guam. Hawail, ,
Nevada, Trust Terrltor}es
of Pacific.

’

Alaﬁama, Fldrida, Georgia) »

Kentucky, M1551ssipp1,
North Carollna, South -

Carolina, '‘Tennesseé
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State-Level Career Education Clearinghouses

A small number of States have established their own
. clearinghouses on“career education in order to serve their
" local projects. As a rule these clearinghouses contain
within-State and national commercial/noncommercial items. Staff
o . development materials and project descriptions are also
) . frequently available. Both printed and audio-visual
. materials are contained in these collections. Some of
T e the more extensive collections are listed below. Out-of-
' State persons can receive only very limited ‘assistance
. ’ from these clearinghouses as they are essentially set .
up for in-State operation. “
. Arizona: Ms. Mary Allshouse . ) ' !
) ' Career Education Clearinghouse Z
o 4 . State Department of Educatlon M R
P 1535 W. Jefferson MRS
" s - . . Phoenix, Arizona 85007 '
. - - B < - $ - .
) o, Florida: Ms. Miogieﬁwinkler ' ) )
N Careek Education Center ~ . .
= R . Johnston Building S
ve Ce 415- North Monroe' . :
~ e o TdYlahassee, Florlda 32301

» ey,
H ¢
8 a PP

o U “N Indiana: Dr. Gerald Dudley " ‘, o
-y i T , - Directer, Indiana Career Resource Qenter
3‘; - - . .. 1205-09 s. Greenlawn Avenue .
) - ~

. ' South Bend, Indiana 46615 ‘»

« .New . . vT T ? '

.t ~ vJersey Occupational Research and Development )
e e » ‘R&source, Center |
naf\%>\;j~ R . -~ Buyilding 871 > . e Loeor
Foo 0 Thean %L oRME - T c . ,
e T VT e Plainfield Avenue ] ", o ‘
rot < o f‘?ﬁri( Edlson, New Jefsey 08817 GO, ! L '
S SO e . \ S -
R K Nataonal Newslettere. Another source _of 1nformation about )
e, o 'current career® educatlon actsvltles is the small number Lo
o .
1 .. - e of hational c1rcu1atlon magazlnes and’ newsletters speci-, X
¢ 9 .. ‘ .
. -, O flcally devoted, to career éducatlon. Two of these are‘ . - .
AR . [ , .
o ’,a- %,‘/ .t ,..‘4,?")' . - . .. - ] ‘A(‘ - '(1 ‘; : - » , v
3 , ‘ ¥ . ot . . IR N 1,':'( - : ) - “ Vs
,\‘ - 'A‘\ ’ N .:f *
N i . 5 T
, ":""r‘. “ A \,:' iﬁ' . B Y
‘ . N ’ P & :" ) ""’ )
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Career Educat§on Digest is published 12 times yearly.
by Educational Properties Incorporated at 3001 Redhill

‘Afenue ,* Esplanade 3, Suite 2205 Cost Mesa, Californla

92@26 ,

Career Education &ews-is published on the lst and

- 15th of every monkh, September through June, and on
the 15th of July and August by McGraw-Hill Institutional

Publications, 230 West Monroe Street, Chicago, Illln01s
60606. ~

State and Local Newsletters and Maga21nes- Many States and

local scgool systems have developed career educatidon maga-
zines an

These d&n be a very useful source of general information
as well as 1nformat10n about projects and their efforts. A
sampling fof these publications is listed.below: '

newsletters to communicate their activities,

Egate,!a monéhly publication of the Career Education
Center’ Florida State University, serving all projects
in Floridav This magazine'is funded by the State
Department of Educatlpn. ! & .
Career Digest, a monthly newsletter of the Indiana
Career Resource Center, Soukxh Bend, Indlana, serving .
all pro;ects in Indiana.

Illindis Career Education Jdﬁrnal, a quartetly jdurnal

of the Stdte Board of Vocatlonal Educatlon and Rehabl—
lltatlon.

>

CURRICULUM MATERIALS .

State~ and Federally-Funded Efforts

e

Part I of the Vocational Education Améndments of 1968.

Curriculum®development in ‘the 15 occupativnal "clusters”

identified by the [JSOE D1v151on of Vocational-Techrical
Education begar. in fiscal '71. Thus far the following

,argas have been addressed in major projects aimed at

developing "cluster" curr}cula~ agribusiness; businéss

and offlce;lcommunlcatlons and media; health constructlon,
‘marketing dnd dlstrlbutlon,umanufacturlng, public services;
transporgation; andnthe consumer aspect of the consumer=

homemaking cluster. Some initial efforts have been under-.
taken in recreatlonq tourism, and hospltality and environ-

,mengal.protectlon.and the arts. By fiscal '76 major

curriculum development 1nJall of the 15 clusters will have

,béen dhdertaken.

»



s

‘Twos major prOJects aimed at the development of career S
education curricula, K-6 and 7-9, are now completed. )
Thése will interface with the "cluster"'.curricula to ;'Jf
form.a K=12 instructional system. Complementing the e
elementary school career education curriculum develop-
ment i§ a series of 16 films "The Kingdom of Could Be

You” on the 15 clusters and the general world of work.

Each film has been shown twice as part of the "Captain ~
Kangaroo' children's TV program. :

’
4

”

.
> .

i

Also available is a book on Career Education for Gifted
and Talented Students (see page253for reference).
Curriculum development for groups with special needs is
a priority area. Thus far, special efforts to meet
needs for those in correctional institutions, Spanish-
J-surnamed youth, dlsadvantaged adults, Indians, and other
. minorities have been undertaken.
. ) .«
Projects funded under Part™I are in various stages of
disseminating project products. For information on
materials that are avallable, write to the follow1ng
addresses- _ - ;
. . 4 N &
v Career Education Curriculum Development for Awareness
(Grades K-6) Dr'. Marla Peterson, Room 126 Buzzard ,
Laboratory School, Eastern Illinois Univer51ty,
) Charleston, Illln01s 61920 =
- ' . @ . .
P Career Education Curriculum Development for Orienta- "
, . _tion and Exploration (Grades 7-9) and Career Education
. Curriculum Development for‘Awareness Grades (K-6).
-\\\\\ “ “Dr. James Dunn, American Institutes for Research Center
%
r

for Research and Evaluation in the Application of
) ¢ Technoiogy in pdugation, ,P.O. Box 113, Palo.Alto,
) California 94302

(A .
B s ! !

., Curriculum for Career Awareness for Children's ‘
Program for 3-6 Year Olds. Dr.-Melvin Barlow, Divison

ér a - of 'Vocatidnal Education; University of California-
}*' ; . Los Angeles, Rbom 131 Moore Hall, 405 Hilgard Avenue,
- . ' . ,sLos Angeles( Callfornla 90024.
Eg - yoeoot %

;;‘ \The Kingdom of Could Fe You. A series of 16 animated
) . wl§mm films were prodqged from the combined efforts of
Tithe Sutherland Learn1ng Associates and the UCLA projects.
N . . These films have been shown on the CBS’television show,
! ' "Captaln Kangaroo," and are now available for publlc
scHool use from: . ~

Q ”
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Encyclopedia Britanaica . - .- NI T . -

. Educational Corporation.” . - pee e T o~
v ' -7 7425 N. Nichigan Avenue . S, f@tf TR ) Vi

, Chlcago, Illinois 6061L_ L S -
ey -
/- i;e!filmsﬁmay be¢ purchased on an 1nd1vidual basis, 1nclud1ng -
‘ the\TeaEherls Guldea or the entire program of 16 ‘films may 3 T ) .
be: purghaéed for a~spec1al package price. The films in . PR .
the .series are: i ) : . :

t§é7K1ngdom of Could Be You ¢ .
_AgrlbuSlness - b
Business and Office . o R SR _ ; .
LCommunication’ L ‘ '
Construcfiorf R ‘ G
Consumer Homemakang
Environment . .
Fine Arts-and Humanltles .
- Health N .
. . Manufacthring ) I . .
o | Marine Science. . e B o * - |
. .Marketlng and Dlstrlbution ST . .
‘Personal Seryice - “# o S ) ‘
Public Service - N S ”
Recreatlon-Hospltal1ty-Tourlsm o . -
s Transportatlon | ; B \
Empld&abllzty Skllls for Dlsadvantaged Adults,
Dr. Minthrop- Adklns, Tedchers College, Columbia
,Unlver51t§,(Center for  Adult Education, 525 West 120th ,

Street, New York, New York 10027.

- N ‘ .
: 28
:: o ¥

ASEFEN

’ 3. BN

Developlng Career Awareness for Spanish Surnamed b . )
' People., Dr. Suzanne Gebolies, Central Texas College, .
- ngbway %90 West, Killeen, Texas 76541, . v

S

RN

i Career Education for Gifted and Talente& Students, 4
’ Ed;ted by Kenneph Hoyt and Jean Hebeler, Olympus Publlsh-
ing Company, 937 East Ninth South, Salt Lake City, - °
Utah 8410%. i . ‘ :

N

! LI >

The Development of Guidelian for Industrial Arts in

; Career Education, Implications”for :Curriculum Develop-
mént. Rutherford Lockette, Departmient of Vocational
Educatlon, School of Edgcation, 2816 Cathedral of"
Learning, Unlver51ty of Plttsburgh Pittsburgh, g .
Pennsylvanla. s
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Career Education in Public Instruction: Mission, Goals

and Methods. Dr., David L. Jesser, Chief State School
Officers Association, Washington, D.C. .20036. v 3

»
.

Development of K-14 Curriculum for Career Educatgoh
in Natural Resdurces. David R. McClay, Department: of
Agrlcultural Education, Pennsylvanla State University,
Un1ver51ty Park, Pennsylvania 16802.

The Arts and Career Education: Curriculum Guidelines,
Ralph smith, University of Illinois, Urbana, Illinois

>

[ = o

Development and Evaluation of an Integrated Career
Development Curriculum. Herbert Steffe , Western
‘States Small School Project, Carson City, .Nevada.

A Washington State Indian Project to Deveiop a“Cul~
turally~Based Occupational Awareness Curriculum.
Lloyd Gabriel, Center for the Study of Indian and
Migrant Educatiopn, Central Washington state College,
Toppenish, Washington,

v

A Computer Assisted Literacy Development Program -for
Career Oriented Youths and Adults. Lester Golub,
Computer Assisted Instruction Lab., College of
Education, Pennsylvania State University, Unlver51ty
Park, Pennsylvania, .

,Projeot TOUCH -~ Team Approach for Occupational and
Useful Career Education - Humanized. Naomi Stone,
Independent School District #793, Staples Minnesota.

Another project under Part I sponsorship ig a series of
materials on career education being developed by Charles
M. Schulz Creéative Enterprises using the Peanuts cartoon
characters. - Materials are being developed for two levels
(K-8; 9-adult) and each set will contain a comic book,

‘filmstrip, and/or slidg-tape. Each set will attempt to

convey one basic career education concept (e.g. "occupa-
tions and life-styles are interrelated;" "people do many
kinds of work; " etc). These materials should be avail-
able, in part, in late 1975. Coet

o~
-,

Materials Developed Under National Institute of Education
(NIE) sSpopsorship: A heavy focus of the Comprehensive
Career Education Model (Schodl-Based Model) of the NIE

*has been the development of a large number .of curriculum

units. Approx1mately 30 units are now being distributed
through the Center for Vocational Education at Ohio
State ‘University. Another 88 units are in the field
test stage. A brief listing of some of the completed

~

.
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”unips follows. Each unit contafﬁ%.a ‘teacher's guide and

resource package of supporting materials. Coﬁtent‘ ries’.
from subject matter oriented to guidance oriented Jor -
ials.
Primary Level : The Supermarket ¢
Community Service Workers
People Who Work Wwith Animals
' Myself and Others at Home and School

+

Intermediate

}

. Career Exploration in the Life Sciences
Understanding Self

3

Secondary
Level : Self-Appraisal for Decision Making and
Career Planning
Your Personality, Your Health, Your
' . Job )
. { . -
Angther product of the Scheol-Based Model is a collection
of Community Involvemépt Materials. These’ matetials con-
tain background information, references, planning‘models
and suggestions for building community support for 33!?

.part1c1pa+1on in school-based career education. Twe

sets of these materials'will be available in the spring . .
of 1975 from the Center fo: Vocatlonal Eaucation°

Staff Development Program for Promoting Effective
Use'of Community Resources in Career Education

B

An Action Plan and COmmunltX>Monograghs for Imple- !
menting a Career Education Communlty Relations Program

\

" Staff development materials have also been produced by

the School-~Based project. These ‘are described later in o
this chapter. . _ ) o

In addition to these materials, the National Institute of
Education has funded the development of student-centered
multl-medla 51mulat10n materials to allow middle school
students to more effectively "try out" different careers,
Eachrsimulation unit in the Occubational Exploration
Program .focuses on one occupational cluster and the variety
of jobs associated with it. A Simulation Module helps
students explore these careers through a greative, role-
playing experienceJ An Occupatlonal Information/Community
Involvement Module allows" interested students to expand
their exploration by consulting serv1ces outside the class-
room and the school. The first set ‘of these materials will
be avallable for us® in schools during 1976. .

* s
.
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NIE is also in the process of-developing four resource - ,
- guides in career educdtion.  These will be avai ple in mid-
¢ 1975 and are tentatively titleds L

Instrugtional Materials =« A Compendium
0 -~ Facilikies ~ A Handbook
Learning Resource Activities - A Teacher's Guide
\\ Ongoing Programs -~ Case Studies arnd”Annotated Listings

H

State and Locally Developed Curriculum Materials: . Mahy
States and local school systems have developed their own
career education materials. ‘This has occasionally been
done under contract but more frequently as part of an
operating project's actdivities, with heavy participation

of teachers. A brief listing of some of these curriculum
materials follows. The rate bf material production has
increased rapidly over the past few years and information
sources such as those listed previously should be contacted

- to keep abreast of new materials, ‘ ’
Careers Calling, W. Juli®s Johnson. State Department ‘i
of Education, Arizona Career Education Clearinghouse,

Phoenix, Arizona. \ ‘

.. ,; The Future Me, Debra Vild, 1973. State Department of
Education, Arizona Career Educaﬁ?on Clearinghouse,
Phoenix, Arizona. 3
= L 4

. ) —

Readin', Writin' and Relevance, Sgott and Washburn,

1972. Mesa Public Schools; 161 Egst First Street,

Mesa, Arizona 85201.

Co

vy T - ) o " ' . (f

é\v//. - Curriculum Strategies K~6, Santa Barbara Career Education
Project, Santa Barbara, Californta, 1974, -

Strate 'eé\@oL Teaching English in Career.Education,
Rgport\/ Gary G. Haupt, 1971. sState Departient of

4 a
duca%¥on, Dover, Delaware. - ¥o— ’

i

. Work Experience Progfam - 8769 (You and Your Occupation),
o Course Outline, 1971, Dade County Public Schools,

' - Miami, Floriga (ED 07014).

-

Musféz Careers in Fine Arts and Huﬁanities, 1972,
‘ Cobb County Occupational and Career Development Program, . w
P.0. Drawer R, Marietta, Georgia 30061.

-

i
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i’
> What Does My Family Do All Day? 1972. Cabb County
Occupational and Career Development Prografi, P O.
Drawer R, Marietta, Georgia 30061 . { .
Laﬁggette Parish Career Education Curriculum:Guide,
\: Revised Edition, August 1973, Robert Arceneaux. D
Lafayette Parish School Board, Lafayette, ybuisian.

—
»
P

A Career Continuum for Grades K-~10, Charles Beés
South Western City Schools, 465 K1ng§ton Avenue

- Groove City, Ohio 43123. //
’Gilber;/l~ T
Portlandy °

7ﬁ7 Stuart,
1973. Knox County Department’ of Publf nstruction;
Knoxville, Tennessee. \

Teacher's Guide in Career‘ Equcation, Grade 7
Middle School, David Douglas District No. 40,
Oregon. .

h 4
flogue, Career
Sheboygan,

K-14 Career Education Multi~Media Ca

Education €enter, 3811 Memorial Driy:

Wisconsin 53081. ’ /
i .

Teacher ResourcetUnit and OccupatidfiAl Awarenass Test-- - « -
LevelgVI, II, III, IV ™V, and VI,

System, Huntington, West Virginia

x
D @ ‘s
Matérials for Special Groups T
’ . N
Several recent documents provide valuapjle information on ' :i
. career education for individuals with kpecial needs: i f
’ { . vl
Schroeder, Paul E. Women in the W# 14 of Work: A g

Bibliography of ERIC Documents, Augfst 1°73. This
. publication is available from the ¥RIC Dogumen -
* Reproduction Sefvice,cP.O. Box O,}Bethesda, Maryland

.. Career Education:. Exemplary Progrfuns for the Handicapped

Reston, Virginia: The"Council forjExceptional Childreh,
1974. /
' ) >y . . s
‘ ‘ 3
Carcer Education for Gifted and Tajented Séhdents, '
N L | T Kenneth Hoyﬁrand Jean Hebeler (Edsj, Salt Lake City,
v ‘ Utah: Olympus Publishing Comgany, 1974,
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Proceedings, National Conference on Career Education
for Exceptional Cchildren and Youth, New Orleans,
Loulslana, February 11~-14, 1973 (can-be ‘obtained

( from The Council for Exceptional Children, Reston,

+ Virginia).

.

Career Education: Implications for Mlnoritles,\,
Proceedlngs of a National Conference, Washlngton, D.C.,
February 1-3, 1973, (Copies available from the U.S,

N
Office of Education), . L. o ¥
‘ L~ -
Staff Development Materials .
Numerous career education workshops and college courses
pave been offered throughout the country and many reports
on these worKshops have been entered into the ERIC system.
A few documents whichs relate directly‘to the inseryice ..
educatlon of teachers are:
Haines, Peter G, Career Education: In-Service Teacher . '
Education, Columbug, Ohio: The Center for Vocational .
and Technical Education, The Ohio State University, ’

1973. '

Keller, Louise J. Career Education In-Service Training
Guide, Morristown, New Jersey: General Learning
Corporation, 1972. . °

" Ryan; C., Muro, J., and Peterson,’M. Bread and Butter-
flies: Workshop Leader's Handbook (Career Education),
Bloomington, Indiana: Agency .for Instructional-
Television, 1974, - :

In addition to these, the School-Based model of the NIE

1ha$ developed a number of Staff Development Guides. '
These will be available from the Center for Vocational '
‘Education, Ohio State University in Spring 1975. A few

of these are listed below: '

. M -

K Training Program>for the In-Serv1ce Coordinator’ ' )
in Career Education o,

- . .

. Staff Development Guidelines for Career Education d
(S .-' . 5
Staff Development for Career Education in the : -

Elementary School - .

The Administration of Career Education

~ - -
- , .
>

v

R

- -258-




L : .

Teacher Aides iM Career Education <

.

-

CAREER INFORMATION SYSTEMS

.

e

' Up-to-date information about occupations is provided™
in a large variety of way€ in career education programs,
as described in previous chapters, One of the most
-effective is the career information system, This u;hally
consists of a large data bank of information on occupations,
training needed, lifestyles associated with work of various
types, employment outlook, etc. This data bank is usually
either on computer tapes or 9;crof1che and can pe used
by individual students to do their own career glanning.
A few examples of operating systems follow; :

SIGI (System of Interactive Guidance and Information) ~
developed at the Educational Testing.Service (ETS),
Princeton, New Jersey, this computer-based system helps
junior and community .college students make career
decisions. SIGI has four major parts:. (1) Values, in -
which the student goes through a series of exercisgs to -
make his own value preferences regarding work more
. explicit; (2) Information, in which the student can use
the computer to identify occupations which meet his value
spec1f1catlons and compare occupations on a variety' of
c¢haracteristics; (3) Prediction, in.which students can
examine statistics which indicate the past experience
of -students similar to themselves in various curricula,
or courses,.knd (4) Planning, in which students, uslng
a chosen occupatlon, engage in a series of steps to
determlne how much education they need, how they can get-
it, 'what -courses/curricula they should follow,-etc. . <

VIEW (Vital Informatlon for Education and Work) - this

. system operates in a large number of States$ and consists
of a set of microfiche with information on over 350
careers. Each ]ob)ls described in detail which includes:
]Ob duties; work environment outlook aptitudes and
interests; educatlénal requlrements, advantages and
disadvantages; part-time opportunlties, job locations;
fringe benefits; advancement opportunltles, related
occupations; and ways of obtaining additional information.

CIS (Career Informatlon System) -~ this system is.a state~
wide 1nteragency consortium in Oregon which operates
through computer terminals in local school systems and
colleges.' This system is similar to those in several  *.
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otheqr locations in that it provides current labor market
+information in usable formats for jpdividual users, The
CIS 9an be used to answer two basic Questlons. For those
undecided about the occupation they mlght wish to- enter,
the. system allows them to fill out & questlonnalre about
their likes, dislikes, and other factors as these relate
to careers. A list of job titles that meet these criteria
is then provided by the computer. For:those who wish to
know more about a specific. occupation, the system can

. provide ‘information from several basic files: (1) infor-

mation sources about that occupation; (2) escrlptlon of
job duties, working ®onditions, employmen prospects,

etc.; (3) education and training programs’ for that occu-
pation; and (4) bibliography of books concerning that
occupation. The replication of this system in severgl other
States is presently being supported by the U.S. Depa;tment
of Labor.

EVALUATION MATERIALS
There are.very few high quality instruments available for -

measurlng the extent to which career education outcomes
have’ been attained by students. There is a ‘great need

--for  the development of such instrumentation. During the

summer of 1974, 1n an effort to determine the best of what
is availadble, the:U S. Office of Career Education convened

_a panel of .career educat;on and test and measurement experts

to ‘réview existing published and non-published tests.for

. thelr appllcablllty to career education. Over 100 instru-

ments were carefully reviewed. While .the instruments below
were, deemed most helpful, the panel felt that much more
development was needed in this-area. °

The Assessment of Career Development, Hopewell, New

,Jersey: Houghton Mifflin (grades 8-11). -

Career Development Inventory, -New: York New York:
Teachers College, Columbia Unlver51ty (Dr Donald
Super) (grades 8—12) B N

Career Eduecation Questionnaire, Mi \Eapolls, Minn-
esota: Minnesota Research Coordinating Unit for
Vocational Education, Unlver51ty of Minnesota, grade "
levels K-3, 4-6, 7-9.

fi

Career Maturity'Inventory, Monterey, galiforn?a:
CTB/McGraw-Hill (grade levels 7-12)." {

lefergntlal Aptitude Tests, New ork New York-'
‘The Psychologlcal Corporatlon (grade levels 8-12)

e
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Self Observation Scales, Arlington, Virginiai: National

Testing Service grade levels K-3, 4-6.

. , .
— Persons interested in which outcomes these instruments
‘ measure or in additional instruments which appear promising
may wish to contact the Office of Careexr Education, Washinge
ton, D.C. A Handbook for the Evaluation of Career Education

Programs is also available in limited quanities from the -
Office of Career Education for use by local career educatlon
projects. - . ‘

The development of outcome instruments by local carxeer
education programs, research projects, and/or major test
- developers is a continuing process as is the development
of instruments to measure process or treatment aspects ) )
of career educatlogﬁprograms. State Education Agencies,
Educational Testlng_Servlce (Princeton, New Jersey) and .
"the Center for the Study of Evaluation (University of ~
California, Los Angeles) e other helpful sources to
contact for assistance in career education evaluation.
The instruments listed abowve do not comprise an exhastive
+list. Interested persons should usé other sources, such e
as those 1dent1f1ed here, to gain further information.” .
‘ INFORMATI'ON ON CAREER EDUCATION PROJECTS P
It has been estimatea that rareer education has been
started in approximately 5,000 of the nation's 17,060 H
“ .school systems. Many of these career education programs
. . are in-‘advanced stages of development; others are just
- beginning. Previous chapters have described many of
N .these programs,

~ ‘.

pffice of Career Educatlon - Durlng -the summer of 1974,._
, the Offlce of Career Education, U.S.0.E., conducted a
, eaerles\of twenty mlnl—conferences involving over 275

’ Iﬂ%ﬁ; career education practltloners.' These practitioners’
" b ht materlals descr1b1ng their programs, and these
€~ matefhals are now located in a resource room at the
) ﬁf N Offlce ‘of Career Education in Washington, D.C, In
-;.’ addltlon, five pub11cat10ns resulted from these mini-

-~
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Taxonomy and Profiles of Career Education, Volume I,
U.S. Department of Health, Education, and Welfare,
Education Division, Office of Education, September
1974. (This volume contains an analysis of 72 carder
education programs across a variety of dimensions

in order to present a descriptive "picjure" on the
status of career education implementation).

¢ ‘

Taxonomy and Profiles of Career Education, Volumes
I1,° 111, IV, U.S. Department‘of Health, Education,
and Welfare, Education Division, Office of Education,
September’ 1974. ' (These volumes contain 2-3 page .
descriptions of projects represented at the career
education mini-conferences.

Career Education - How To Do It, Creative Approaches
By Local Practitioners, Office of Career Education,
U.S. Office of Education, October 1974. (This book
 contains over 230! "how-to" suggestions,’written by-
career education practltloners for career education -
practltioners, for 1mplement1ng career education.

RPart C of the Vocational'Education Amendments of 1968.

Part C of P.L, 90+~576 provided funds for many career - .

education research and development activities, The

following sources describe some 0of these projects:
Abstracts ‘of Research and Develbpment Projects in
Career Education, Supported Under Section 131 (a)

. of Part C of the Vocational Education Amendments

of 1968, Jue 1972. (May be requested from ERIC
using numbfr ED 063 520). °*

State-Administered Research and Development Projects
“in Vocational Education, Fiscal Year 1971 and 1972,

Washington, D.C.: ~ Office of Education, Division of

Vocatlonal and Technical Education, 1973. .

State-Administered' ReSearch*and bevelopment Projects
in Vocational Education, Fiscal Year 1973, Washington,
D.C.: Office of Educskion, D1v151on of Research and
Demonstratlon, June 1974. «

’
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w5 * 'Part D of P. Ls; 90-576 has provided fuhds for exemplary . . .

"'_ Y -, "’ 5 & ’ careez‘ ‘eduCa‘tfqn.pro;lects, Two. "rourLd’s" of such projects., - 7~ - - .
. * have been funded to data us;Lng dlscretlonary funds of the AR "‘{ S
LT «'., ’ Offl‘ce of Educ.atlon. Or)e set of projects was’ \funded .U'L T 4 Agg;».-gﬁf

Yo 197“0 to run ‘thrbugh the *972- 73’ scHool‘Year, and anotherjﬁ’w * . ?,{,}{z- R
. '&L #oudnd was*funded in 1973 to rpt theough the a975-76 L L - T e
- %. schoyl year. :In addlt,lon, many..States *have fundgd Lo e '/v':‘—’:’f T {%_,a{ (,,»}
- sgmiTar ‘cageer education projects.using the State'; . ?. R
pgrtion of ‘f”art D funds. The fg(i.].em.ng doc1£merrts T - ,;%{;
briefly desdr"‘be ,these’ efforts-. ‘Addltlonal information, = 7, O Ry
can be obta1néd ffan” gach” pro:ject; or thrpugh ERiC ) ’-‘{;' . 3& -—‘iﬂf;":
\f . gi‘ , 4 B s g*’f,/
Abstracts of Exémplary Prdjects in Vocationad PP A" AP
. . Education, Supported Under Section 142 . ,(c) of Part. N /’,é_‘f;gﬁ}if'f
D, P.L. 90-576, Office of Education, Division of. v L S T.,fjé
P Research and Demonstration, June 1973. N A A o
MRATII - Oty w3 N
) : . . 2 DTN AR S
Abstracts of Exemplary Projects in Vocational - - ‘, L E - e §
. ) Education, - Supported Under Section. 142 fc) of: Part e ‘s k& ’;
" D, P.L. 90-576, Office of Education, Divusion of ¢ vl 8 ;
Kesearch and Demon’stratlon, June 1974, e e T : o
.. = state-Administered Exemplary Projects in Vocat:.ona], P :Q\
Educatien: Fiscal Year 1970, Fiscal Year 1971, A . N
and Fiscal Year 1972, (ED 080 749). . : »
1y \ . -
; State-Administered Exemplary Projects, in Vocational : }
Education, Riscal Year 1973, Office-of Eduycation,- ] . :
‘ Division of Research and Demonstration, June 1974. - -
. Career Education Model Development. In 1971 the U.S. . B
; Office of Education began.research and development‘f;fwﬁéqr ..
types of dellvery systems for career education. Responsi- R v
bility for these has subsequently been tra{hsfered the ) ,*;.‘ L
e " National Institute of Education. A brief "I*J.stlng? l o7 e
- documents relating to these models follows: : Q\" ”
¥6¢hool-Based Career Education - . : 1;5; Co o .
- RN e Lo
Miller, A. J. "Strategies for Implerdentlng C’apéé’; R -
Education: ,A School-Based Model " I aEers’é S A “
. ‘Presented at the 1972 Annual Meeting of the American Lan
’ Bducational Research Association (Chicago, Il]:lno:.s, 7 g
~ April 4, 1972), Washlngton, D.C.: American Educatlonal - N
Research Assocz.ation,, 1972. ‘(ED 062 539 ‘2
¢ . 9 . - = . i s
[ - ' " s . :
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(A

priékell,-H. M. and Aslanian, C, B, Attitudes Towdrd
. . Career Educations Changes in Student, Staff, and
" .Parent Attitudes Towa¥d Career Education As Inflgenced

- by Participation in the Comprehensive Career Education ~

Model Project, New York, New York: Policy Studies in
Education, 1974 (Summary Report).

.Comprehensive Career Education Models: Problems and
Prospects. i Syracuse, New York: Syracuse University.
Research Corporation, Educational Policy Research
Center, 1971 (ED 072 227).

In addition to these materials, each project has prepared
"a case study and other materials are now being developed.
As noted elsewhere some of the curriculum units developed
by these projects are now available from the Center for
Vocational Education.

[y

Experience-Based Caxeer Education

"The Community is the Teacher: Experience~Based
Career Education,"” Washington, D.C.: National
JInstitute of Education, Career Education Program,

1974 (a larger booklet. is now being prepared on
this tOplC)

R

s

Goldhammer, K. "Exéehding Career Education Beyond the
Schoolhouse Walls", Columbus, Ohio: Center for Voca- .
tional Education, May 1974.

Descriptive material on spec1f1C'51tes may be dbtained
by contacting the following persons-

Dr. Harold Hettderson

. ' &
Applachian Educational Laboratoxny -
P.0. Box 1348: 7y : .
Charleston, West Virginia 25325 ¢ " t ®

L& Dr . Robert Peterson’ T~ .

Far West Laboratory for Educgtlonal ’
. Research and Development . ° ’ '
;360 22nd Street i , !
, ‘vakland, California 94612

N

A

M s

TNs




‘ . .
v R : - - .\\)-
- Dr. louis Maguire - N ;o= .
7 Research for Better Schools, Inc.‘ - i
N . .1700 ‘Market Street - co ’ .
Suite 1400 - '

.Philadelphia, Pannsylvania

Dr. Réx Hagans .
Northwest Regional Educational Laboratory 3
710 SW Second Avenue :

Portland, Oregon 97204 A R

Home-Based Career Education )

Butler, C.F."The Home/Community Based Model of the U.S.
Office of Education's Career Educatlon R&D Program: A
* Synopsis," In Career Educatlon- Papers presented at the C®

\\\1 1972 annual meeting of the American Educational Research

“Association (Chitcago, Illinois, April 4, 1972), Washington,

D)XC.: American Educational Research AssSociation, 1972

(ED 062 539). (See Chapter 5 for’more details on the

Home-Based model.) . e

Rural-Residential Career Education

>

"The Resedentlal Career Education Concept: The Mountafn- .
Plains Pregram, An* Overvieys; Glasgow, Montana Mountain- /
Plains Education and Economic Program, Inc., 1972 f !
(ED 072 271). (See Chapter 5 for more details on the - -
Rural-Re51dent1al model.) Lo A
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EPILOGUE

, e

DOING CAREER EDUCATION: SOME KEY QUESTIONS

»
. ’

Previous chapters have attempted to answer some of the recurrlng,
basic questions posed by those just beglnnlng to get interested
in career educatioh: what is it; why do we need it; who's doing
it; and where can¢we learn more about it? These chapters have not
‘opresented a Yhow-to" for those anxious to.take the next step of
actually putting.a complete ‘career education effort into opera-
tion. Career education is a new educational progyxam’ i spite of
the fact that most of:its component parts have existed prev1ously.,
The combining of these components in a systematic fashion in a
local or State school system with the announced intention of
achieving clearly stated gqals naturally raises a number of add-
itional questions at all levels of éovernment and education.

Because any educaticnal innovation is 1nstalled much more rapidly
in some schools than in others, and bé&cause schools exist in
different social and political settings, the specific questions
being asked vary enormously from one community or State to
another. The beginning steps toward installation of any new
educational program tend to raise a number of general questions.
As the process of installation continues, the i uestions tend to
become more specific and to become concéerned with 1mplementatlon
and rekource allocation problems, rather than with concepts,
values, and policy. Answers to these questions are critical, but
we do not try to provide answers here. The fypes of questions
raised by those who wish to put career education into practice

; are presented -here; however, in the hope of stimulating the
curiosity of those who must eventually answexr them. Many of these
questions are now the subject of intense study, debate, and action
. by researchers and practitioners. Some of these questions are,
for the moment, totally unaddreSsed. All must . eventually be
answered if complete programs of career education are to be a.
reallty in operatlon as well as words.

CONCEPT AND VALUE QUESTIONS .

-

The first questions to be raised tend to be.those concerned with
concept: -
* What is our,definition of career education, and-what

are its goals? .

¢
)

* whom should career education serve?

* what institutions in our soc1ety are respon51ble for
prov1ding which portlons of it?

i




The very fact that these conceptual questions are asked seems
to indicate a widespread concern hy citizens with value ques-
tions which have not been answered very satisfactorily in the
past: .

What is the meanlng of work in a mature industrial (or
early post- 1ndustrial) soc1ety?

What are thé responsibllltles of workers and émployers
to society and to ‘each other?

Why is pald»work con51dered more 1mportant than unpaid

work? - i

Under what eonditions can a worker have dignity when ,
-the work isgundignified?

. ' )
what is an f@eal career? B

' N -

N -

What is the relationship between individual needs to
work and societal needs for work? Under what circum-—
stances will one or the other be given priority?

5
' 3

* What is the relationship between education and work?
3 -
Answers to these conceptﬁél and value questions are emerging
slowly. Certainly they- are not being answered in the Same way
by every 1pd1v1dual or every policy making group. But the
rapid spread of career education programs seems to indicate
that people want schools to work with their communities to
provide better means of hélping youth and adults to ask these
questions and arrive at answers which are more satisfying for
them. It is p0551b1e, of ‘tourse, that the._governing groups in
some .communities feél that they have the answers to these
questlons and are 1nsta111ng career education programs as a
means of indoctrinating youth with these preconceptlons. If so,
additlonal questions are need
?
* Under what conditions es the study of work and careers
' leéa to decreased worke} options? -

»

* What types/of career edu tion produce’ 1ncreased or
decreased worker doc:n.l:u.ty’> e

/.
What amounts and types of variation\;n‘work values are
acceptable in our various- sub-cultures? .

.
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POLICY QUESTIONS " ;

hY

. * As public and private agencies decide to install career education,
they are faced with some very practical policy decisions: ,
. i S mp—
/;; * In what types of(1nstitution should. each of the components

of career education be installed? Who~should pay for which
parts of 1t? What incentives help to persmade various
institutions to participate or not to participate?

* What are the responsibilities~of parents, teachers, fellow
students, fellow workers, and the individual and his or
her spouse in caree¥ education? What mechanisms are needed

. for resolving conflicts between' the goals of the institu- )
tion offering the career education program and the goals
of the individuals and other groups involved? .

. ¢ s .

* what should be the relationship between the teaching of
knowledge for its own,sake and the teaching of knowledge
in order to ease the transition from school to work? What
should be the.relative emphasis on each? ;

' * How can we best Q;epare youth and adults for an uncertain

future? In what ways is work llkely to be more or less

. I immutable than leisure, career, occupational choice, ot

the meaning of life itself? 3

. * How can policy decisions 'made at local, State, and national
levels best be coordinated? - : N
ya %
IMPLEMENTATION QUESTIONS l'Q .
N The questlons become more spec1f1c as 1mplementat10n of- career
education proceeds: < ~- ,
v ) v

* wWhat should be the relationship of. career education to
other parts of the curriculum?

* What)M>chanisms can be established to help different °
educational levels,,from early childhood through adult
education, develop a coherent program in cooperation with
the total community?

ol

Ty

* At what age’'levels should various career, educatlon com-
ponénts and concepts be introduced? Whatfgoals are approp-
riate £8r each stage? How do you phase in a prodram for

. high school youth or adults who have ngt had the benefits
N ' of the program now being offered in the elementary ‘school?

* What laws and administrative rulings heed to be changed?
'r < !'

: /
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* How can. staff be trained most rapidly and effect1vely’
Who' should do' the training? What content and methods
should be. used?

. ..
¢ ae - . . s
.

* How can 1nstruotlonal materlals be developed or cbtained .
and medified to meet. local needs’ ) -

s -~ .
’ . -
.

¢ ! 4 - :'

‘TRANSMITTING SUGGESTIONS FOR GHANGE , , - | ‘?

: . i N ° - Y
Because communities are discovering'different ways of -solving
career education problems, .we need mechanisms’ for transmlttlng
this knowledge- . jé ~ .

- , . N L
"- e > l

* What mechanisms work best for 1dent1fy1ng and communlcatlng
desirable innovatiens in ways whlch change existing prac-
‘ t1ces°

What fears and apprehensions about career education are ;"
cropplng up across the country’ Which grogps.are 1nvolved’
What are the causes of these apprehensxons and how can

they be: allayed’ S i . . o

2

Y3 te -
wWhy are certain groups -and 1nst1tutlons not belng 1nvolved
in career education?. ; :

1 ‘_.'. A R -
How can communlty\resources best be used and for .what
purposes’ How can an isolated rural or urban ghetto school
compensate for the nonavallablllty of certain. communlty
resources? What are the effects of changes in economlc

. conditionston the avallablllty of communlty resourc&s’

4

How can educationally disadvantaged*groups best,be served'
w1thout segregation and track;ng’ oo

. ~
Pa) . v

* What are the effects of career educatlon on occupatlonal
and worker stereotyplng? o . ‘

s
<

’

, 'EVALUATIOI'W QUESTIONS ® .

.

As career educatlon is; 1mplemented in dlfferent ways in various
parts of the country we can begin to compare the effectiveness of
these varlous forms as well as of career education itself:
3 , o e e
* What' are the positlve outcomes of career education?
* Whﬁch goals seem’ to be achlevable through which mechanlsms?
* What measurés are be1ng used to judge career educatlon s
effectlvehess° .
. . <
ﬁ@s
rY;!Y
t#,




Which gtrategies serve which populations best at
reasonable cost? :

iy . ’ ' '
What are the relative costs, human and financial, of~\5*’
different approaches? . )

4
-

Which occupationg are heing studied effectively within
schools, and which seem to requlre learning Qutside
schopl walls? e

‘3 ! ——_— ‘.
In what ways do different types:of career education
facilitatg and impede changes in careers?

’

e

»
< .

RESEARCH QUESTIONS

- While practitioners at every level continue to put career
education into operation, there will contlnue to be very sig-
nificant research guestions that néed to-be, answered. For
example, we need, concurrently, studies of the ways in which
people choose, enter into, and‘ progreSs through careers, as
well as studies of factors which are related to job and career
satisfaction. Unfortunately, the few existing studies deal
mostly with middle class, white, verbally talented, suburban
youth, and are almost,entirely descriptive. We know little about
what other groups‘'of people value, seek, and obtain. As a result
most of us feel that there must be somethlng wrong with persons
who choose a career which is markedly different from one we

) would have chosen.

el
4

e,
,?E éghég'

’

=B small sampling of other types of Critical research questions
might list questions such as:
N ) N . N
* what are the relationship® among socio-economic class,
¥, verbal ability, psycho-motor ability, age, school
v curriculum, type of work experience, work values, pro-
: ductivity, and work satisfaction?
i In what ways are careers pursued differently by those
° who have and have not been exp§sed to career education?
3 R
* what changes in work, work institutions, wbrkgrs, and _
work education agencies are needed to facilitate career
development? What changes, e.g. in child care facilities,
would be of particular utility to.female workers®

L

ity

« .
- -

CAREER EDUCATION AND ALTERNATIVE FUTURES

If career educatlon is to be an important force over a long perlod
of time, it needs to-look to alternative futures for soclety. “If
it 1s effective it will help to shape Fhese alternatlves, even ag

J
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. bes what is not career education, and
- masqueradlng as the genuine article,

it is shaped by them:

.

o .

* What will be the effects of a -sharp y diminished number

of youth ‘from which the labor forc

- unpaid work? .

will replace them in key

»‘cepe, intensity,

of raising questibéns and attempting an
§educatlon in a far firmer position rela
Yof the curriculym.

& <
mor

§§eep everyyp;essure group from labeling i
ucation"? Failure to answer

- fgwill 1 a fff\a\i:rry-bullt structure whi
. ®fcollapye under its own weight. The sudde

'on\may prové to be its worst enjmy, for almost everyone’

to use it for their own ends.

u
resources from the goals and acﬁ1v1t1e
education is addressed°

ané dlrection of careeg

can be recruited?

* As women shlft more fromrg‘épald wo k@to paJ.d work, q.who
oles in

‘e volunteer work

\ o upon which many community/ activiti %depend?
k
- * What changes: in the liberal art54 1F& occur as the !
concept that "work is here to st? %ecomes part of
the conventional wisdom? & ’
? 4 s . s w o,
% * What changes 1n jop satlsfactlo£ occur as career
& education raises dccupatlonal exg ﬁgtlons at the same «
oA time it increases career opport tf s? 4
y gﬂ A , . g , -
syers to questions such as these will elp to d ﬁrzmine the

ucatlon efforts.

d even though all”
e thé same, the‘act
ipldces -career _ .

) ; \
-tejthe;other portions
¢ ¢ U .

e pbpular,twhat is to K
it pet nostrums as

is questlon satlsfactorlly
ch ulfimately will, - -
n popularity of caree¥

Thus the key questlon may well o
ow can it be prevented from .

s diverting attention aﬁdéa
to whlch real caréer

o

~ v
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