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<THE STATUS OF CAREER EDUCATION, ;

F J. Eické and Anthony V. Papp.as, Jn.

-

Career education is one of the most significant
innovations on the current educational scene. It is a strong

movement and will become a continuing emphasis and an

important part of educational thought and practice in
American schools. )
This forecast s boﬁ) historically and contemporanly
based. Amencan education traditionally has been a prag-
~matic endeavor, committed to relevance in its practioés and
utility in its products. In a complex technological society
with an historical emphasis on work, career education has
restated. the major concerns expressed by society in
periodic stateménts of objectives and principles. Persons
from all segments of society have seen in the principles, of
career educatipn a means to address contemporary issues.
,American society today faces problems of unemployment
"in certain definable groups, a decreasing rate of economic
growth and increasing snflation, an unmet need for quali
fied workers both in tetms of skils and worker attitudes,
and a host of other social and economic problems. Few
people would deny the belief that Anierican education is a
response to these problgms, with the result that political
figures, educational leaders, and the general public have
endorsed career education as a viable answer to several
contemporary problems. * ‘
If career educatidh is a major force in addressmg
cntical problems facing American society today, we need to
ask questions aboUt what it is and why we should support
1t, how we can transkate the theory and rationﬁle of career
education into practice, and what effects we can expect
from that practice.

.

Defining Career Education

Definitions of career educatnon' ab'Ound Hoyt
{1873a) conservatively Ilsted twenty definitions drawn from

the field. The defimtions describe and delymit the basic
nature and purposes of the concept. The most common
appear to be: e

« a) Career development. The focus of career educa
tiop is career deve!dpment, a concept which also e'nioy‘s
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ny definitions. Authorities agree, however that career
developme.nt 1s a developmental process with which the
schools must be concerned.

b) Integral part of educatiof: Proponehts maintain
that career education is not an add-6n system, but a
blending of academic, vocational, and guidance efforts in a.
planned, sequential, ordety curriculum. .

¢), Individualized. Careér education_is intended to
increase rather than restrict career options and to systemat:
ically deal with decision making skills so that chmoe*rather
than chance will characterize career and life decisions.
Career ‘edutation must serve all studepts on the basis of
their individual needs. ‘

d) Comg;ehensave ‘Many proponents do not restrict
career education to the school, and efmphasize that career
education is experientially-based in the home, the com-
munity, and the business-industry complex (Hoyt, Evans,
Machif, and Mangum, 1974, Smoker, 1974).

e) Preparation for life. Career education can be
defined as a career-centered approach to education which
views the studept’s total school experience as preparation
for hife, especially hus working life. (Publ.c Education Study
Committee, 19¥3) .

' »

/

Dlmenswns

The definmons of career educatlon have been put b
into practice. \n npumerous Programs now operating. The
dimensions of these programs vary in range and emphgsis,”
but the following dimensions/outcome statements alertithe
practitioner to the inclusive nature of the career education
concept: *

1. Self dimension. The student will identify values,
interests, abilities, needs and other self chdracteristics as
they relate to occupational roles.

2. Occupational |nformat|on dimension: The Stu-
dent will explore occupational -areas and describe opportu-
nities, potential satisfactions, required roles of workers ap.d
other réted dimensions. )

3. Psychology of work dimension: The student will
describe thé psychological meaning of work and its value in
* the human expenence

4, Organlzatnonal dimension: The student will
describe modern work “structure, work environments, and
organizational characteristics.
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5. Sociat contribution dimension. The student will
tell how the individual’s réle in work is tied to the
well-being of the community. -

6. P!anﬁﬂqess dimension. The student will demon
strate p]anfulness in striving to achieve occupational goals
‘and objectives. *

7.Work ethics dimension. The student will demon
strate througf‘ work relevant behavior that one is acquiring
“a cancept of se! f 35 3 productive ,Jefsuﬂ in a work centered
society. . . ,

8. School work relationship dimension. Thé student

will describe ‘that relationship which exists between basic
skills, marketable skiils, and irterperscnal skills and the jobs
one can reasonably aspire to in adult life. *
’ 9 Occupational preparation dimension. The student
will demonstrate possession of a reasonable degree 6f basic
skills, knowledges, and behavioral characteristics assoc:ated
with some type of work or occupational area.

10. Work adjustment dimension. The student will
demonstrate through work relevant behavior an ability to
learn, adiu'st tc, and advance in one’s chosen occupation
{Hansén, Klaurens, and Tennyson, 1973).

v An additioral dimension which is becoming increas-
ingly prevalant is that of relating education to life. If we use
the unabridged Random House Dicticnary of the English
Language for a defjnition of "carger,” we find "progress or
general course -of action of a person through Iifef.” In
keeping{with Hansen, et. al., the student will demonstrate
thosg characteristics that “Tdlate schoo! and work to the
relevanoe of life. !

.
.
Y - ’

Career Development ang Career Education,

* . Career education can’ be viewed as a systematic
attempt to facilitate or guide the career development of the
student. Herr and Swails (1973) view career development as
one of the major theoretical belief systems that gives career

_education construct validity.

Because career development-has n found to differ
among people and groups, it nseéndam that such
development is modifiable. it can be learned Thus,
career development theory represeatsa raservoir of
ideas and constructs that can be brought together to
cr'aatg programmatic responses designed to help stu-
dents acquire attitudes, knowledge, and skills essantial
for effective planning, choosing and employability
{p. 52).

""Developmental”’ includes the notibns of order and
sequence, such that we can program for &e next step b,y
laying the basis in previous steps. Development will occur in
the natural order of events. Programmatically, we can
translate the broad career development principles into a
systematic set of learning experiences' (Hansen, et. al.
. 1973). The career development research of Super (1957),
Gingberg, Glnsburg, Axelrod, and Hermz {1951), Miller and
Form (1951), Tiedeman and O’Hara (1963), dmong others
{Osipow, 1968}, has been translated into.stages or phases of

] . . v

[y

career education. The most common expressions are tareer
awareness (K-6), career exploration, {7-9),
preparatlon and placement (10—adult) the latter term
mcludmg educational plaoements in a postsecondary pro-

gram, continuing and adult education, and exit-reentry’

programs for dropouts. As the resyt of numerous pro-

.grams, conceptual and operational models are appearing

which are sequential, K-12, and which outltne the*contribu-

tions+-of the major components of educational institutions

in the carser education model. (See Figures 1 and 2}
Throughout this sequenee of developmental activities

" 15 intertwined the need for the student to participate in
self-awareness. As Moorhead (1974) states, “Perhaps the .

heart of the career education challenge is embodied in the
personal integrative imperative to know self know tha
world and relate to the world.”

" -

Roles in Career Education - ,

Predating the concept of career education were
efforts «n a number of areas to increase the interrelationship
between school and work. One of the major components of
career education is the "infusion” of. career-relgvagtt infor-
mation into the general education aspects of the curric-
ulum. With the arrival of the career education concept,
many educators recognized that "'infusion into the curricu-
lum” characterized the work of good teachers. From
preschool to postsecondary levels,. emphasizing the com-
munication requirements of work 1n language arts classes,
the complexities of our technological society in egbnomm
classes, or work ethics expressed in literature was character
istic of many teachers. The role of the teacher has been
considered central in the implementation of the career
education concept (Hansen, et. al., 1973; Hoyt, et. al.,
1974, Keller, 1972), although an overemphasis on the
infusson strategy has been questioned in a National Insti-
tute of Education position paper published in April, 1973,
and entitled ""Forward Plan for Careger Education Research
and Development’’ (Smoker,, 1974).

A second mafor role in a school-based career educa-
tion program is filled by the guidance counselor. School
counselors have a long history of interest in career
development with career guidance activities forming the
core of their educational role. Two major reviews of career

RESEARCH IN EDUCATION

November 1974

Volume 7, Number 3

- [}
Pubtished by the Bureau of Educstionsl Ressarch,
School of Education, University of Mississippi, University,
Mississippt 38677

Sylvester A. Moorhead, Dean

Bureau of Educational Researth .
Bobby N. Cage, Director

¢

w

C

and career

.

A




o

’:i" . D\IOG‘ before
- O Dy
‘ e ' . )
woe |1|2|3]a|5]6] 78 [9]10]1]12 :
« — CAREER CAREER _|CAREER| 3 ‘
1 AWARENESS EXPLORATION | PREP. o .
§ 1% el L F B g 5 i
EMPHASIS |~ & i 1 b
i g gi !i é i i gi ;,: v

TLAMAOON T1AOMAS FUARDR agtAKTION 1Y DALY FUSmg
CARELS [OUCATION ACTAV(TAS ST T O OOMG CURBICVALAL
$HAD TAPL aoul PAvens l-& Cangs €15 argueed !
AT LANGUAGE ARTT AMD SOCWA STUOWS AAL WAED AS
VUALES FOR CowvivanG *rE CARILA [OUCAT DR CONCETT

i

METHODS

&
TEC#U“QUE?

Tephet 8

SRANCS M0 CORLI $0CTL s SO

HTINEE. IO < TRt ROCE & N7

ABCS FOR CAMERA EEMOMATION. 1 0AM
vt

eue |1|2|3|4[5[(6]| 78 |9]10
A CAREER EDUCATION .
MODEL K-12 ‘
STATE OF HISSIS&IPPI: pivision of vocational and Technical ) .
Education, State Department of Education, e

Jackson, Mjssissippi

FPigure 1

\

guidance practices are now avalable (Campbelj) Walz,
Miller, and Krnger, 1973, Hansen, 1970}, althoygh coun-
selors have been criticized for deemphasizing thishistorical
role (Ginzberg, 1971; NACVE, 1972). >

In a speech delivered at the Career Education
Conference at the Unwersity of Mississipps, June 19, 1974,
Hansen listed a number of str{egies for career education
delnvery Among those which are consistent wnh the
counselor rofe aret :

1) Counseling. Career exploration and planning i in
individual, group, and peer counseling settings.

2) Placement. Counselors should be aware of . the
requirements angh availability of educational and vocatichal
settings, and would seek out possibilities for exploratory
work experiences. , o

3) Role models. Adults and peers who have experi-
enced the world of work™introduce a potential source of
learning through modeling.

4) Career resource centers. The information service
15 'a twaditional guidance service. Career education has
reemphasized the need for reliable local and national data
with particular reference to the psychosocial aspects of
work and workers. ¢

" .

5) Statf. development: Counsalors can assist teachers
in expanding the range ,of career guidance techniques in
their classrooms, including use of the career resource
center, structured and simulated exercises in decision-
making and values clarification, psychological education
(Ivey and Alschuler, 1973) and field visits to businesses.and
industries and seminars involving business-industry labor
personnel (the major emphasis of Career Guidancs Insti-
tutes sponsored by the National Alliance of Busingssmen). '

McKinnon, in a speech delivered at the University of
Mississippi, reported on the Mesa, Arizona, Career Guidance
Project, including unit plans at various educational levels
based on an extensive needs assassment. Examples of units
are. Personal characteristics, Learning to listen/listening to
learn, and solving problems with parents.

A third major component of career education pro-
gramming 1s filled by vocational educators. In line with the
developmental focus of career education, vocetlonal educas
tion is increasingly being viewed as a kindergarten through
adult component of education with hands-on experiences
throughout the school years, and’ more specific skills
training in secondary and postsecondary programs. The
Cluster Concapt Program developed by the University of

a
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Maryland’s Industrial Education Department s an example
of the development of new ways of conceptualizing
vocatiopal education (Herr and Swails, 1973}. Recent
raports have criticized secondary level vocational educdtiop
as too specmc while endorsmg the cluster cOncept as
providing more opportunity for entry and advancement :n a
career ladder (Reubens,  1974). Career and ‘vocational
educators have come to recognize the importance of general
education and work attitudes «n career advancement and
that some courses typically thought of as general or.
academic education (e.g., mathematics, art, music} are
vocational courses for some students (Hoyt, 1974). |

Numerous additional roles are emerging as the con-
cept ,of career educatuon becomes a .reality. Busingss ,and
mdustry personnel areé increasingly looking to the schools
and unwersities for vocational preparation in the broadest
sense, and are becoming actively ,nvolved 1n programs at al
levels. It is no longer unusual to find industrial and business
personnel from various levels and fields involved in the
schools, including meeting with students, conducting tours,
supervising students in exploratory.work experfences, advis-
ing vocational and techmcal schools, and arranging coopera
tive prpgrams.

Finally, parents play a vital role in career education
(Hoyt, et. al., 1974). The home is the first work unit with
which a child becomes famiiar and the parents are the
source of continuing motwation, encouragement, and

'

. support as,a student moves toward independence m.a_dult -

roles. Parental involvement must be an integral part in the
snstial planning and needs assessment and «n the imple
mentation of career education programs.

Evaluation .

Evaluation i1s a process which systematically mieasures
., program progress to determine what modifications or
adjustment might be required to achieve the goals and’

Q -
. . .
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objectives of the program. it isan action process that begins
early in the program. It’is alwaysgelated to the goals and
objectives, of the program and it 1§48 continuing prdcess.
Some of the most common techmques of evaluatlon found
in career educatnon progrants to date lnclude direct sotieita-
tion of the reactions of _participants, innovation and goal
tests to +actualfy measure progress, performance tests or
observations of a student demonstrating an ability or skill,
comparison of results of old versus new méthods, and the
observations of the career education process to determine
problems and final remed:es (Bailey and Stadt 1973; Hoyt,
et. al. 1974). o .

fn recent'years there have, been increasing demands
that education be held ‘accountable for its actions, i.e.,
some evidence of the accomplishments dnd gains should be
provided in return for ‘the public’s support and tax

. investments. The principal of accountabxhty suggests that

'~ evaluation. .

* all phases of the school’s educatlonal effort must justify

existence throdgh evidence of their accomplishments. This
evidence s probably best provided through the process of
evaluation. ‘

In general, evaluataon seeks fo provide evidence of a
program’s performance » thr0ugh assessment of progress
toward program objectives. The evidence that s collected
becomes a valuabie basis for future,program planning and
decision makmg (Glbson 1972)

Guiding Framewock In career education curriculum
development efforts may be characterized by their purpose,
theiwr comtent, their environment, their methods, and the

* changes they bring about. Evaluation s a complex process

because each of the many characteristics require separate
attention (Bailey ahd Stadt, 1973). ..
Gibson (1972) outlines some of the currently

.accepted guidelines for an effective evaluation program.

1. Goals. Ti:e establishment of identifiable goals is
éssept.al to program development. These recognized pro
gram goals provide directions and indications of intent
whach in turn guide planning and procedures.

2. Criteria. Effective evaluation is dependent on
valid criteria. Once the program goals are clearly defined,
valid criteria for measuring progress toward these goals
must be established, Both vaguely stated goals and vaguely
‘defined cnte!na lessen the effectiveness of program

3. Participants. Program evaluation involves all per
sons affected. It should minimally involve those who are
themselves affected by the program, i.e., the guidance staff,
the teaching staff, school admlinistrators, the pupils, arid
their parents. “External’” evaluators such as counsglor
educators, state department of education staff, and coun-
selors from area schools can also be hélpful; however, the
primary contribution to effective evaluation will come from
those who have first hand involvement in the program.’

4. Feedback and Follow Through. Evaluation, in
itself, 1s of little value. It is only through the use of the

5
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results’ that program smprovements can be made. The
results of evaluation must be made available to all con
cerned. Planned follow-throughgfor using these results
should be incorporated in program planning and decision
making.

5. Planned Continuous Process: Evaluation is most

effective as a planned, continuous process. inasmuch as

pupil guidance (and career development) is a continuous
process, the appraisal of such programs is most effective
when planned in a contin‘uous process. Yhis infers specific
plans and designated responsibilities for both the on-gbing
evaluation of a program’s progress as well as the more
extensive annual or semi-annual review.

It is apparent to those involved in career education
that evaluation is a complex‘\process and each of the many
characteristics requires separate attention. In the develop-
mental stages of programs, two periods of evaluation
usually occur. Formative evaluations are L{ndertakeﬁ during
periads ,of materials preparation. The Question is asked
whéther or not the mateyials are feasible and how they can
be 'improved.- A Surfmative evaluation is done after
tompletion of materia\ Its focus is on describing the
effects of the use of tife materiajs with the student body
and circh.mstances in which use takes place. Summative
evaluation is sometimes dyrected ta audsences in addition to
the project staff, including the research community and lay
public (Bailey and Stadt,” 1973). Unfortunately, very little
summative evaluation exists that has baen ntended for tha
research community or otker publics. * . -
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. Evaluation s dependent 1on the program mode|
agph’ed to” the educational situation. Figure 3 presents a
very simple paradigm of a basic operational model for
program implementation. . *

* N Assessment. Neéds Assessment is the initial

, step in establishing a career education program. A National
Vocational Guidance AsSociation working paper on guide-
lines «for school-based ¢arder guidance programs states that
emphasis should be.placed on needs assessment first>and

rogram needs second (NVGA, 1973). A needs assessment

. identifies the desires of the relevant co'mmunity publics,
students, parents, educators, cdmmunity representatives
from labor, business, and industry, and other concerned
individuals, and expresses their expectations of student

outcomes. The assessment should include observatigns of
13

.

. 3

students eoncerming what s relevant, consulfing with
parents and Educgtor‘s regarding student outcomes, and the
input of local employers regarding work related learning
and attitudes that are deswable for,the workers they
employ. Former students are Jaluable sources of data
concerning the needs of cirfgnt students. N

The primary, objective of needs assessment is to
ensure that the program will be tailor-made to meet the

career development needs of students. It is also important

to assess .available regourées which could be used ip
responding to identified studerit needs. For example, what
building, materials, time, transportation, and personnel are
available. ' o

There are many accepted models of career develop-
ment, and any one of these can be used to validate.student
status on concepts such as Crites’ Construct of Career
Maturity, the need for self-acceptance, the need for a sense
of achievement and selfsworth, or the need for competen-
cies in career-related areas of personal development. After
needs have been validated, priorities can be set and program
goals stated in terms of those validated needs.

Once the goals are outlined, measurable objectives
should be laid out, specifying in concrete terms the
know[edge, skill, or‘berformancé to be expected.

Evaluation activities should determine the degree to
which the objectives have been met. Persons responsible for
career education programs need data which points to
program success. Subjective hunches concerning program
effectiveness are not endugh. Evaluation should include
both process and product results related to agreed upon
objectives and goals (NVGA, 1973). .

- Evaluation Models in Use. The literature does not
coﬁ,tain much in the way of scientific analysis of the various
methods of evaluation. However, many models are pre-
sented either for suggested use by program planners or
actaally reported in program synopses.

' . Dne of the most comprehensive models is the
costfeffet;tiveness approach. Mintz (1973) repofted compar-
ipg-?nr"ga_l ea.rnings differences between post-secendary and
secondaty graduates of vocational-technical programs. The
Céntér for Vocational and Technical Education, at Ohio
State,”in their Innovation Evaluation Guide (IEG) (1973)
suggests an elaborate model Balancing benefits with costs.

.~ Their procedure breaks down program benefits into:

1. Individual Pupil Growth
—Rate of Learning
—Scope of Learning .
—Attitudes

2. Program operations
—efficiency . . .
—effectiveness .

3. Society and the economy .

—entry and advancement in an occU'pation
‘—economic and social efficiencies
—social values

, —community involvement

£




. 4, Credibility
—validity
-—reliability
. 5. Assurdnce contract
~warranty ’ - .
The costs are treated as follows: .
1. Funding . oo '
—costs ’
—sources of dollars
—availability of dollars
—proportion of dollars avallable from dufferent .

sources
: —lifnitations of use if other than local funds
, 2. Time considerations . .
—installatiorf time '
—lead time _—

—planning time
~operation time
+ —cyclical consideration
. 3. Installation considerations
—acceptange P
~complexity e
—divisibility
—policy changes
—degree of development
—feasibility N
—adaptability ) .
y 4, Organizational Change
~—disruption of routine
—effect on staff organization
—role change for individuals .
—new relationwips‘améng,grOups -
5. Personnel needs
—quality df staff
—teaching of other experiences
—personnel development required by {ynnovation
6. Space reqwrements s e
—space (housmg)
—space (land use) ..
. *+ —arrangement of space to other programs
—acquisition of needed space
7. Equipment requirement

- P4

. —harﬁware ,
—software ) .
The develapers of the IEG suggest that this plan will
. . help facilitate evaluation by providing essential informations

" for rational decision making in career education.

General Goals. Outcome approaches have been- sug-
gested {Baker, 1974; Clark, 1974; Miller, 1974; O'Neil,
1973; 'PRIgE 1970). In the PRIDE progtam, {ocal per-

.sonnel pfA and conduct a self-review of objectives. Miller
(1974) lays out a checklist of objectives for the elementary
school program as follows:

1. Knowledge of various wbs and why some
people prefer some jobs over others.

N i
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2. Objectives designed to guide the learning activi- ~
ties for attaining knowledge, acquiring skills,
and developing attitudes relative to careers.

3. Ndmerous ofcupations representing a broad
range of skills. '

* 4. Values of work |IIustrated wuthln our complex

.t technical-society. _ . .

5. Career preparation materials available and used

6. Good cngenshup principles included in the
activities.

7. -~ Resource materials available and uSed by
teachers and students. :

8. Initial awareness developed in each occupa-
tional cluster. . ,

9. Career decisions based on accessible occupa-

_ tions_and a realistic assessment of personal
« abilities, interasts, goals.
*10. ‘"Handson’ exXperiencesin the various labs and
classrooms.

11, Multi- “sensory approaches employed regularly in

. |nstruct|on ,

Bake[ {1974) suggests the following 10 objectives for
a/unlor high check list:

1. Instructlon
a. " Group processes for the core.

* Yndividualized processds” to compensate
for individual interests and abilities.

2. Planned objectives designed to guide learning
activities for attaining knowledge, acquiring
skills, developing attitudes. *

. 3. Sequential ‘learning activities progressing from
. - simple to complex.

4, Student.accomplishment-centered activities
emphasizing personal success and meaning_in
career related actlvmes

5. Citizenship, mcludmg coopera‘tlon responsi-
bility, and other positive amtudes

6. RBroad range of occupations that require specual-

-+ ized skills. . .

7. Values of work, iIIustrated\within a complex,

technical society.

8. Career exploration activities. :
-9. Change in technology_and its implications for
career success, o*

10. Evaluation of the student based on a variety of
measures relative to skills, knowledge, and‘
attitudes.

Clark (1974) adds eight. high school goals to the

checklist:

1. Relevance between what the student does in
schopl and what the entry-level jobs of an
occupational cluster require.

2. Qpen-ended . industrial-arts course$ leading
directly to a higher fevel course and/or the
entry level jobs of an occupational cluster. ’



. . | o .
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3 Broader based knowledage, skills, and attitudes,
providing a wr%e range of exit points to match
student’s needs and capabilities.

4. |nte'grat'jon between the knowing aspects and

. . the "hands on’’ skills.

5. Performance based instruction, featuring spe-
cific occupational-like tasks reflecting know!-

< edge, skills, and attitudes. - -/

Individualized instruction, providing flexibility
for any course to meet %pecif«c personal student
needs. i , ‘ C
7. Valid evaluation criterions and instruments $o
that the student can check his own progress,
and demonstrate achievement of the objectives.
Goal-oriented guidance” program, based on
career development concepts to meet the edu-
cational personal-social and vocational needs of
-all students.~

Other” goa!- oblectwe outcome strategies 'have emerged
from work with needs assessment, commumty labor market
demands surveys of pertinent student needs and student

commmee reports (Evaluatron Service Center 1972.
"McKinney and Mannebach, 1973, Webb and Hernng,
1973).

Copa and Irvin {1973} report a local assessment
technique of asking former high school students about their
educational “ and employment activitles. The former
“students replies are used to assess current student needs
especially in terms of the deficiencds that the former
students report. )

A regular program of strict experimental design in
evaluation s supported by Schreiber and Black {1973)
when they state that pre and pgst tests should be used
along with control groups for comparison. Bemuse"som'e
changes cannot be measured by a test,.a longitudinal

‘evalt‘:atrqn (over a 10 year period) should be initiatéd.
Evaluation must be made on thé basis of behavioral
objectives and must show how graduates w.ll be drfferent as
a result of career education.

‘Shook and Morgan (1973) suggest some add|t|onal
considerations wien setting up a career education evalug-
tion program:

1. A close working re|attonshrp between the eval-

« uation team and the program’s instructional
PR staft, v .t

2. _Instruments which have applicability to

teachers and students, i.e., their usefulness is

. practical and results are immediately available

e
fpthe instructional staff ° .
3. A sensible use of student’ time for evaluation
purposes. Do not letevaluation bedome an issue
- between the instructional staff and the evalua-
tion team .
4, A systematic compihng of ‘base-line data from
all students -
! »
Q .
.

5 A plan to prov|de research documentation
6. The need for programmatac 5ta to determme
whether or not career education really makes a
difference
7. Tﬁe usé of the chosen external evaluation team
in the design of the program ! )
8. An effective means of dissemination of evalua-
tion results
A National Cooperative. The Mesa Pubhc School$
have proposed a cooperatwe in the areas of career gurdance
counseling, placement, and follow-up. The evaloation alter-
natives in this forward looking proposal are as follows.
1. The cooperative will provide consultant aid to
°  members in the design of strategies and instru-
ments, which will.enable them to evaluate their
programs in terms of expected outcomes and
unanticipated side effécts.
2. An instrumgnt blank keyed to objéctwes will be
set up and evaluation instruments an‘d proce-
. dures will be made available to afl members.
3. Anevaluation training package will be available.
4. The cooperative will provide evaluation and
staff accountability case studies using prede-
terrpined desired student outcomes. T?/se will
be available for members review and £onsulta-
tion. -

Recommendations for Mississippi

The expanding economy of Mississippi will demand
an increasingly sophisticated labor pool and a response td
this demand by the educational system. The initial step

.should be commitment to the concept of career education

and a commitment to restructure and support education in
meaningful ways.
Passage of 'a career education bill by the state

legislature aldne will not effect this change ‘unless provisipn
is also made for the following: : .

a)  Adequate funding of education. If career educa-
. tion is viewed .as education for a career, the
educational system must be effective in toto.
The_ presence of career education spgcialists will
' not accomplish this end.

b)  Provision for pre-service andin-servicetraining
of educators. Teachers, administrators, and
counselors must be familiar with the, concept of
career education and their role in the process.
The state department of education and the
unijversities must b; jointly involved in staff

x development. - -

c) Pro&usuons for counselors in the mrntmum pro-
gram. A/l career education concepts and pro-
grams call for a major counseling, gurdance, and
placement component. Counselors must be in
place in adeduate numbers and trained to carry
out career guidance roles in order to implement -
’ . - .

]
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a state-wide career education program. This
includes counselors in elementary schools, as
well. * .
Continued expansion of comprehensive educa-
tional programs from elementary through uni
versity levels. M|55|§snppi's efforts in vocational
education have opened exciting avenues to
: students. The heart of career education is the
' availability of altematives in education. The
surface has just been touched when educators
recognize that education is not confined to the
traditional classroom.
e) Local system support in a state-wide commit
. “ment. Educators, legislators, and community
must support career education efforts in local
v schools, so that programs bear their imprint.
The intent is not to “rediscover the wheel.”
Career education is“already a lively, developed
process. “Teed instead. is to adapt the
program 10 local needs and to individual stu-
dents. ’

d)

BIBLIOGRAPHY

Alabama Division of Vocationsl Education and Community Col-
leges. Carear Education in Alabame: The Art of the State.
Montgomery: Alsbama State Department of Educsation,

. Alabama Appalachian Career Education Project, undated.

| Alabama Division of ional-Technical and ‘Higher Education.
Career Guidance Handbook, Montgomery:’ Atabama Stato

~ Department of Education, undated.

Baker, G. E. "Evslyating Careor Education: Junior High,” School/
Shop, XXXIi1, 8 (1974), 48-9, -

Bailey, L. J. and Stadt, R. W. Career Education: New Approaches to
Human Devalopment Bloomington, llinois: McKnight Pub-
lishing, 1973.

Benson, A. A Resource Guide for Carear Devalopment in the Junior
High School. Minnsapolis: Pupil Personnel Services Section,
Minnesota Department of Educstion, 1973.

. . Bottoms, J. E., R. N. Evans, R. B. Hoyt, and J. C. Millers (ed.).
e Career Educetion Resource Guide. Morristown, New Jersey:
General Learning Corporation, 1972.
\ . Borow, H. (ed.). Carear Guidance for a New Age. aonon Houghton
Mifftin, 1973. “

. Camoben R. E., G. R. Walz, J0V. Miller, and S. F. Kriger. Career

. . Guidance: A Hsndbook of Methods. Columbus, Ohoo

Charies E. Merrill, 1973.

Canter for Vocational and Technical Education. /nnovstions Evalus-
tions Guide (IEG). The Ohio State University, 1973.

Clark, F. E. "Evalusting Career Education: High School.” Schoo/
Shop, XXXI11, & (1874), 49-50. :

- Cobb County School System. A Developmental Program of Occupe-
tional Education. Msristta, Georgxa cobb County School
System, 19638-70.

Copa, George and Donaid Irwin. Status of Former High School
Students: Procedure for Assessment (Report of the Furst
Pilot Test). Minnespolis: Minnesota Research Coordinating
Unit for Vocstional Educstion, August, 1973.

Prier, H. N., Jr., and others. K-12 Guide for Integrating Caroer
Deavelopment mto Local Curriculum. Worth:pgton Ohio:
Charles A. Jones Publhhmg, 1972. !

.

1
Evaluation Service Center

Herr,

Education. Final
Center for

for Occupational
Report. Massachusetts University (Amherst):
Occupational Education, 1972.

Frantz, N. R., Jr. Career Cluster Concepts. Columbus, Ohio: ERIC
Clearinghouse on Vocational and Technical Education, 1973.
{Information Series No. 78, VT 019 647).

Gibson, Robart L. Career Davelopment in the Elementary School.
Columbds, Ohio: Merrill Publishing Co., 1972. .

Ginzberg, E., S. W. Ginsburg, S. Axelrod, and J. L. Herma.
Occupational Choice: An Approach to a General Theory.
New York: Columbia University Press, 1951.

Girisberg, E. Carear Guidance. Who Needs It, Who Prowdas It, Who
Can Improve It. New York: McGraw-Hill, 1971.

Goldhammer, K., and R. E. Taylor. Caregr Education: Perspective
and Promise. Columbus, Ohio. Charles E. Merrill, 1972,

Hansen, L. S. Career Guidance Practices in School and Community.
Washington. National Vocational Guidance Association,
American Personne! and Guidance Association, 1970.

' Hansen, L.S., M. K. Kigurens, and W.W. Tennyson. Orienting

Prospective Teachers to Career Education (Project Teacher
Education for Career Education, Module 1). Minneapolis:
University of Minnesota, 1973.

Hansen, L. S. ""Self-Devetopment Through Career Education Curric-
ulum.”’ Address at University of Mississipps, June 19, 1974,

Hansen, L. S. Career Education: Teacher’s Responsibility. Colum-

bus, Ohio: ERIC Clearinghouse on Vocationa! and Technical

Education, 1973. (VT 020 381).,

E. L. and R. G. Swails. “Theoretical and Conceptusl

Frameworks for Career Education.” in J. H. Magisos (ed.)

Career Education (Third Yearbook). Washington, D.C.:

American Vocational Association, 1973, 50-64.

Hem, E. L. (ed.) Vocational Guidance and Human Development
Boston: Houghton Mifftin, 1974,

Hoyt, K. B, "“Toward a Definition of Career Education.”” In J. H.
Magisos (ed.) Career Education (Third Yearbook). Washing-
ton, D.C.. American Vocational Association, 1973 (a),
15-29. |, -

Hoyt, K. B. Carper Education: A Newslettar Series. Chicago:
Science Research Associates, 1973 (Reorder No. 5:229).

Hoyt, K. B. The Case for Career £ducation (Career Education Audio
Cassottes) Salt Lake City: Olvmpus Media, 1974

Hoyt, K. B R. N. Evans, E. F. Machin. and G. L. Mangum. Career
Education: What It Is and How To Do It 2d ed. Sakt Lake
City: Olympus Pubhshlng, 1974.

Ivay, A. E. and A. S. Aischuler (eds). “'Psychologic¥l Educstion: A
Prime Function of the Counselor,”” Personnel and Guidanc?

. Journal, LI (May, 1973).

Keller, L. J. Career Education In-Sarvice Training Guide. Morris-
town, New Jersey: General Learning Corporation, 1872,

Knox, Gerald M. ‘‘Career Educatiqn. Can It Help Your Child
Cope?’’ Bettar Homes and Gardans .11, 10 (October, 1974),
2119,

Marland, S. P. Jr. ""Carver ‘Education Now.” Address grven at the
Convention of the National Association of Socondary School
Principals, Houston, Texas, January 23, 1971.

Mesa Public Schools. A National Career Guidance, Counseling,
Placement and Follow-Up Cooperative. Mesa, Arizona: Mesa
Public Schools, undated.

McKinney, Floyd D. and Alfred J. Mannebach. "Rising Student
Committeas in Educational Program Evaluauonx. Paper
presented to the Special Interest Group on Vocatlonal-
Technical Education, American Educational Research Astoci-
ation, February, 1973, New Orleans, Louisiana.

McKinnon, B. E. “Implementing Career Guidance/Education.”
Address presanted at the Career Education Confersnce,
School of Education, Unwversity of Mississippi, June 20,

~N

4
.




@

1974. (Ses also Mesa Public Schools, Toward Accountability:
A Report the Mesa Approach to Career Guidance,
Counseling, ‘and Placernent, Mesa, Arizona: Mesa Public
Schools, undated).

Millor, A. J. The School Besed Comprehensive Career Edueotion
Model. In J. H. Magisos {ed.) Career Education (Third
Yeerbook). Weashington, D. C.: American Vocationa! Assogia-
tion, 1973, 241-254,

Miller, D. C. and W. H. Form. /ndustrial Sociology: The Sociology
of Work Organizations. New York: Harper & Row, 1961.

Miller, L. M. “Evaluating Career Education: Elementary School,”
School Shop, XXXIi1, 6 (1974), 47-8.

Mintz, Noel O. A Cdst Effectiveness Model for the Evaluation of
Kansas Area Vocational-Technical School Programs.”
Abstract of a Doctor's dissartation, University of Missouri,
July, 1973,

Moorheed, Sz A. “’A Sacond Look at Career Education.” Mississippi

= . Educational Advance, LXV, 3, Jan., 1974, 18-20.

National Advisory Council of Vocational Eduqmon Counseling and
Guidance: A Call for Change. (Sixth Roport) Washington,
D.C.: U.S. Government Printing Office, 1972,

National’ Vocationa! Guidance Associstion Commission on Criteria
for Care¢r Guidance Programs. “’Guidalines for School Based -
Carear * Guidance Programs, Nationsl Vocational Guidance

. Asocistion working paper.” Washington, D.C.. NVGA
1973. (Mirheographed). -

National Vocational Guidance Associstion-AVA Comminion on
“Career Guidance and Vocationsl Educstion. “Position Papar
on Career Development.’”” Washington, D. C.. Ameri~an Per-
sonne} snd Guidance Associstion, 1973. .

Olson, J. C. Carser Educstion. The Role of Vocationsl Education.

' Columbus, Ohio: ERIC Clearinghouse on Vocational and
Technical Education, 1973 {Information Series No. 79, VT
020 387). -

O’Neil, Dave M. The Federal Government and Manpower: A Critical
Look at the MDTA Institutional and Job Corp Program.
Washington, D,C.. American Enterprise Instituts for Public
Policy’ Research, August, 1973 (sbstract).

ERIC | 10

Aruitoxt provided by Eic:

- . .

Osipow, S. H. Theories of Career Development New York.
Applaton-Century-Crofts, 1968.

Phi Delts Kappan. A Special Section on Carear Educatlon LIv.8

{February, 1973),

Program Review for Improvement, Development, and Expansion in
Vocational Education (PRIDE). Columbus. Chio State
Department of Educstion, Division of Vocational Education,

2 1970. (Abstract)

Public Education Study Commuittee. Report and Recommendations
of ‘the, Public Education Study Commuttee of 1973. Jackson:
Mississippi  Executive Department, Office of the Governor,
Decomber, 1973.

Roubem B. G. ‘Vocational Education. Performance and Poten-
tisl.” Manpower, .{uly, 1974, 23.-30.

Schreiber, R, W, and M. Black. “Elementary School Curriculum

Guide.” In R.L. Morgan and M.W. Shook f{eds} Caresr
Education Monograph Series. Raieigh, North Carolina.

.

University at Raleigh. 1973.

Shook, M. W. and R. L. Morgan. A Manual for the Implementation
and Administration of Career Education Programs. In R. L.
Morgan and M. W. Shook {edsl. Carser Education Monograph
Series. Releigh, North Carolina. Centev for Occupstionsl
Educstion, North. Carolina State University at Raleigh, 1973.

Smoker, D. Career Education. Current Trends :n School Policies and
Programs. Arlington, Virginia: N}nonal School Public Rela-
tions Association, 1974.

Super, D. E. “Transition. From Vocational Guidance To Counseling
Psychology,” Joumnsl of Counssling Psycho/ogy, 11, 1959,

39.
Super, D. E. The' P:ychalogy of Carears. New York. Harper and
Row, 1957, -

TFiedeman, D. and R. O'Hara. Carcer Development. Choxce and
Adjustment. New York: College Entrance Examination
Board, 1963, °

Webb, Eart S. and Donald R. Herring. An Asses.vnant of the Career
Guidance Pragrams of Selected Pubixc Schools in Texas.
College Station, Texas: Texas A & M University, Texas
‘Agricuttural Expegiment Station, January, 1973,

Center for Occupational Education, North Carolina State

P S




