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FOREWORD

/
\ ) %&he first edition &f Evaluation in Home Economics was published by the

° Indiana Home Economics Association in-]942. The content of the original .
publication was compiled from materials collected dnd developed by the
Evaluation Committee of the Indiapa Home Economics Aksc:iation. High
school and college home economics teachers and leaders ~»f adult groups
-gent evaluatfon instruments to the committee to be gelected. This com-
mittee included: Louise Braxton, Marguerite Downimng, Frances Eilar,

- ’ . ~ Emily Huntting, Mildred Johnson, Chestina Williams, Ida B. Wilhite and
Frances Schneider, chairman. " -

. s - o ey
« + The l?57 edition was developed following a survey made.by a special ®
- committee which pointed up the need for revising the booklet. The follow-

ing committee was appointed to revise it: Frances Eilar, Alice McKeehan,

and Pauline Stark, Phyllis Kinnison and Muriel McFarland as co-chairman. . -

This the }957 edition was developed. - %%é% F 3 ~

The ]964 edition was the third edition of Evaluation in Home Economics,
. . published by the Indiana Home Ecomomics Association. Many persons ‘con-

tributed to the materials included in the ]964 edition. Graduate students
in Education 650, Evaluation in Home Economics Education, Purdue Univer- -
sity, developed some of the instruments and teachers tested most of them, )
The names of the authors of the various instruments are indicated in appro-
priate places throughout the booklet. Using these materials as a nucleus, *
the publication was revised and largely rewritten by Dr. Phyllis Kinnison

‘ Lowe, Associate Professor of Home Economics Education, Purdue University,
and Mrs. Suzanne Field and Miss Muriel Sutherland, two graduate students
working under her direction. —

A

This is the fourth edition of Evaluation in Home Economics, published
by the Indiana Home Economics Association. Most 'of the-additional instru-
ments were contributed by graduate students in Education 650, Evaluation

. in Home Economics Education,'-Purdue University. The current publication
o was revised by Mrs. Lucille Frick, Instructor of Home Economics Education,
! Purdue University. @ .. S

The contents of this booklet were selected in terms of the current
philosophy of evaluation. The authors have included Buggestions fOF plan-
. ning a program of evaluation, and ;a variety of instruments appropriate for
¢ evaluating to some degree the progress toward attainment of objectives in
the several areas of home economics for junior and senior high school
students, adults and out-of-school youth. The objectives at the top of
each instrument are written in broad terms in some cases and in more specific,
behaviorai terms in other cases. In addition, instruments for evaluating the
total program and teaching are provided. No one area has been treated com-
' prehensively nor has any attempt been made to show all the possible uses
for the evaluative instruments included. ‘
References listed at the end of this booklet are highly recommended to
readers who wish more information about current methods of evaluation,
Also included is a list of available commercial instruments. ’
) o , The contents of this booklet may be used in any way desired, either
) duplicated just as they are presented or changed to make them better fit .
the needs of the situation. The authors ‘and the Indiana Home Economics
Association hope that the booklet will be of value to teachers and othef
group leaders in planning and implementing a broad and varied program of

) ! evaluation in home economics.

v
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‘ .. PHILOSOPHY . A -

*.  The primary purpose of-evaluation should be to prgﬁatd the optimum devel-
opment of the whole person. The chief function of evaluatiom Should be to
ascertain how the individual is growing and developing and to evaluate the

" adequacy of his educational enviromnment. Possibilities of the future should

be considered as well as what the individual is like now and why he is as he y
is. Nor only what the pupil is doing with the school work should be evaluat-

,ed, but aisc what the school program is doing to the pupil.

£ Evaluat ion involves a continual process of formulating goals, working to
attain them, evaluating progress, and formulating ;new.goals, . This process
can be likened to a.cBntinual circle, a constant process--neve{ ending, It
is "an inteégral part of teaching and learning, and its inBtruments are tools

_or means of determining the extent to whidh educational objectives have been
attained. Evaluation is a process which i perhaps _utilized more continuously
than we realize; however, it should be performed consciously and constructively.

®x °
It is desirable that a positive student attitude is encouraged and achieved
to assist a natural evaluative process.E\Thq need for thorough evaluation is
apparent in that home economics closely relates to interpersonal relationships .
and subject-matter area vital to living. As the influence of home economics
‘extends itself, it is essential that evaluation be conducted effectively at
colilege, high school, junior high school, out-of-school youth, and adult
levels. - . o

Educaﬁisnal leaders have learned to state goals and objectives clearly ani
precisely in terms of what is to be a complished before attempting to plan
their work. An important™ first step i& evaluation is to use these objectives?
as guides in planning the means by which to determine the attainment of goals,
. There should follow mutual understanding by teachers and pupils of the chara-
cteristics dssociated with. the goals and the behavior characteristics for .
each goal. -

g
)

ot

Evaluation for only part of the objectives is %ot enough. It should be
comprehensive in that there is an assessment of growth toward knowledge, com-
prehension, application, analysis, synthesis, and evaluation. Other changes ¢
indicating attainment such as those of attitudes, interests, and skills which .
would assist in assessing the whole child should be measured, although results .
shtained from some instruments are not appropriate for assigning letter grades.

Many different procedures gpd instruments should be used.

To be at its very best, evaluation should be a cooperative enterprise with
"everyone concerned - pupils, teachers, parents, administrators and others -

contributing to the program, ¢ Together with the cooperative aspect, self-

appraisal of progress makes for growth and self-direction. As pupils learn-

to compete with themselves rather than with others, they learn to positively

judge their progress on the basis of their achievements rather than their

failures.” When an individual shares in the evaluation process, he becomes )

more aware of his needs: and it follows that he understands his capabilities -
- more., Self-evaluation krpmotes self-understanding.. Participation in the

evaluation process supplies the learner with intrinsic motivation. Motiva- .
tion coming from within is more effective than extrinsic motivation.: : .

IF ohe of the purposes of evaiuation—£s~to~sa:ve—as_a.hasis_fnz_guiding

and counseling pupils, then a variety of measuring instruments must be used ¢
to learn about the pupil and to assess his growth. ) ] -
. cwle '
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AN

! PLANNING THE EVALUATION PROGRAM-

&

The evaluation program should be one which measures the ‘student's total
learning gains and accomplishments and which is based on the plannell object-
ives. The program, as an integral part of the learning experience, should
be comprehensive and continuous, flexible yet well timed. There should be

. provision for self-evaluation, cooperatively planned; and finally the total

evaluation program shogld be motivating and stimulating, leading to new
objectives and new learning experiences.

The steps iqulvedein_planniqg the evaluation.program inciude:

1. fofmulating objectives for the course

2.
3.

cooperativé®y planning.class objectives . T -

defining the outcomes of+attaining each objective in terms of obseyvéﬁle

‘puéil b

ior

" brief plan.for child development illustrates the steps in evaluation, the pro-

eh
4, plapning;igarning situations in which the behavior can be exhibited
‘5. Hevising means for evaluating the behavior and interpreting the results

Following is an over-all plan'fér one area of home -economics at one grade
level for evaluation showing'pupil oquctives, behaviors, situations in which.
the_behavior can be observed and evaluative methods and instruments. This .

gressive hieratchy of the cognitive domain, and certain areas of the affec- )
tive domain, . :

s
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-UNIT:

Consumer EducationnEvaluation Program

%

GRADE LEVEL:

PUPIL OBJECTIVES BEHAVIORS

“

METHOD OF EVALUATION .

Knowledge of con- Disfingqiéhes between*
sumer values, goals/ «values, goals, standards
and standards. /

Clarify personal
- values, goals, .and
standards. 4

Identify individual
" differences in values,
goals, and standards

STTUATIONS
' AND INSTRUMENTS
2
C}lass discussion ObSe*vat1on-Checklist )
Written assign- Checklist for written
‘ment assignment
Student ‘Consumer’ Questionnaire.
Survey .o ‘
Radioscopics -  Checklist
' Essay test Problem
Class discussion Observation-Checklist
Values Test Forced Choice
Role play Checklist
Essay Test Ques;ions
 Class discussion Observation-Ghecklist
Role play Checklist
Supervised study - Checklist

Identifies the basic
rights and responsibil-
ities of consumers and
business in typicadl
buyer~-seller trans-
actions.

Compreliends the
riglits and respon-
sibilitieg of the
consumer

Ny
.

> . Identifies:consumer
Lo problems as related to.
rights and responsibil-
ities from suggested
readings '

Dramatizés situations ip'

which consumer_ responsi-
° ' bilities are being met

- Buzz Groups - pre

Class discussion Observation-Checklist

Home Experience Checklist

Role play Observation-Checklist |

Survey Checklist - PR

Play, "A buying Observation-Checklist .
contract" .

4

Minute Dramas Obsexyation—checklist
Class discussion n Observation-Checklist
Radioscopics by Score card

. students
Objective Test Completion
Role play , N\ Checklist - :

Score card
_sent skits .

Names the major ‘federal
gonsumer protection

Knowledge of
federal consumer
protection agencies

Identifies the main
° functions of each
federal agency

Explains how each
© 'agency affects_the -
- individual consumer

Offers solution to
problems in terms of

T where consumér might
; * secure federal suppozt

agencies -

3 .
-Observations -

* Case Studies

Pre-test
Observation-Checklist
Score’ card * .

,Class discussion
Bulletin board

Observation~Checklist

Interviews Interview Schedule
Field trip - Checklist
Class discussion Observation-Checklist

Objective test Changing- alternative- .

best choice

Class discussion
Checklist -

Essay. test Problems

Niﬁtﬁ Grade -

Observation-Cheéklist T




" PUPIL OBJECTIVES

E

»

" /BEHAVIORS

-\*_-p =

»
N -

- '.1 . . B
SITUATIONS METHOD OF EVALUATION .
- .__AND INSTRUMENTS

BN =
h Applf?acgpn of
ethods of express-
ing consumer satis-
.., faction and dis-,
satis tion
L]

-
"

‘Explains when, where and Sgpervfséd Study
how to register dissatis- Class, discussion

faction and grievances

and where to go for assis- TAT - (Thematic
- tance when sellers
. respond to reasonable

demands er requests .

Define expectationéa
regarding performance
of given products -

-

Develop a procedure for
reporting grievances
and problems, with
necessary’ facts and
details, to proper
sources in a logical,
reasonable manner

ail to

‘Opinionaire
Obserxatiop-Checklist

° -

Checklis%‘ &

Apperception
Test)

Essay test .Problems

. N .
Observation~-Checklist -
Questionnaire '
Score -card
Questionnaire

Class Piscussion

i Film 2 ]
Laboratory
Survey

Sociodrama Pre-test . .
Class Discussion Observation-Checklist
Performance test  Score card .
Objective test Rearrangement

Essay test Problems

s _.¢ o
— " Application of the
decision-makihg
process

Lists reasons for using _

decision-making -prpcéss

’

_Circular Discuss- Observation * -
ion +» | ) , .
Objective Test Constant alternative-

2-choice -

:®

A4

Lists the steps-in the - ‘ Puzzle Solviné : _ Observation’

decision-making process
Idéntifies steps in
decision-making from
case studies Rl

Identifies missing steps
of decision-making in
case stydies. )

Applies decision-making
process to given

.situations.

”»
hl

Class Discussion Observation-Checklist
Case Study Prob- Observation
lems Objective ] -
Test Completion and .

Constant altexngtiyé

1] »
e G ¥

~

. Independent. study Observation
Class Discussjion Observation-Checklist
Objective Test Completion

LTWO-chair Dia- Observation
logue , .
Class Discussion Observation-Checklist .
Laboratory Score card. . -~ "

Problems

Essay test

L]

o L

(The above represents onlf an-example of an evaluation plan. ' Additjonal concepts

would be chosen and the
learner.) ’ ’

AN

lével of cognition would need to be adapted to. the.type of




.’ Health Record

'

'PRE-TEACHING

i .
Tﬁis 1ist of evaluative ‘means dnd.instruments is giﬁen‘%@ a guide to show how 7
teachers can utilize'.VARIED-fieaps to better evaluate the tocal student.

“the types are illustratad in thi

booklet, -

“
o~ '

i B
t

\

Most of -

[

Y

™ 2
DURING»TEAG}.LN/C}/ "

POST-TEACHING ' °
' - ~% » <

~ I

P

: Attipude'lnvenéory

2

Aufobiogrﬁphy .

Autobiography of future

-

Bioétaph& of ideal
Case Conference .

65hmnnity findings

-

Cumulative Record 2

»

" Home Visits

Interest Inventory

Observation

Past Performance Record

. -

Personal Life Theme
Pre-test - objective
Problem Check List

Questionnaire

Social Acceptance Scale

i}

,Stddent Conference ‘

< Sociogram

3

., Analogy

Aneédodél Record °

B

-~

"% § Check Lst ¥ -

* . Crossword gﬁziies'.

Diagnostic Test
Observation

.Paper and Pencil” <P
Supply .
Simple question
Completion
Rearrangement
Essay-
Selection
Constant alternatives

Changing alternatives _

Matching
Powers columns
Performance Tests

’%Progréss Chart-

-

&rojective Technidues
{
Rating Scales

* Thematic Apperception'

Score Cards

Sociogram

-6

ey ‘e

e *
»

Attitude Invéntory

" Cpnferehce"
Interest Invéntory

Paper and:Pencil
Supply |
Question
Completion
Analogy
- Rearrangement
. Essay N
Selection
‘Constant alternatives
Changing alternatives

matching .
Power coltmns ",
Performance ,
- Records . -
Re RN £
Check list :

S
Rating Scale

‘.Score Card-
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P ) TEST CONSTRUCTION P
. o - ‘

Paper and pencil tests are only a small gért of evaluation, and if not
carefui}y planned,/may not determine the learning that has taken place. Since. .
constructing good tests is a difficult and time conguming job, some -suggest-
ions for test construct are included here. A teacher -can save gime as €e11
as have better items if "'she includes,. with each lesson she plans, test items
that might be used later along with other means oﬁ evaluation from day to day.

\ -

) An important beginning in test tonstruction is the preparation of a grigd",
or table of specificationms, keeping the time spent on subject matter content *
in proportion with corzesponding’ test items, Careful planning will aid in
.precise determination of the learning that has taken place. Followzng 'in con=-,

-~ densed form are suggestions for the: construction pof better tests. ’

PRI &~

Planning’aj&§$: The grid is part of planning a tesf. :

The effective test is thorotghly planned. $he urpose of the test should -
be kept clearly—in mind. Is the test to measure hqw-well pupils have learned
material studied? Is the purpose to rark pupils acturately. according to-their \
aBilities? Is the teést to diagnose the strength,and\weaknesses of individual .
phpils3“ls the test to measure the creativity of the gnpils?

. If the test is to measure - how well pupils have learned the material o
studied, the test should parall¥l the work in class and should not be too -
difficult., .If the test is ,to rank pupils accurately according to thelr
abilities, the test items should be on crittcal points of learning. Items
"on critical points of, !barning often require application® of information, sy~
nethesiajng—data, comprehending implications. If the test is to meagyre
creativity, tasks should be giyen so greativity can be exhibited afd the )

. objective scoring method usedy

s
b

' The Grid -- From ‘the objectives and/or the content for the test, the !
teacher can quickly and easily construct a grid or as some authors refer.to
‘ity a table of specifications in ‘order to plan the test so that it is com-: E
prehensive and well balanced in *its emphasis, In order to do this, the !
following steps indicate one way of buildings the grid,

L3

W- o B

d A}

1y ‘List concepts- to be.'tested (derived from objectives) in the first column,

For Example:, The cohcepts to be bested are: s '
d a, knowledge and care children require. 4
g 'b. * comprehension of methods of guiding children 'in growth-physical
X ‘mental, social. . y
s c. recognition of babysitting problems.A ' L

- K

2.7 Figure the percentage of time that has been spent in cfass ‘on each of the

concepts listed, by figuring the number of days spent 6n each area divided
- by the total number of days ‘gpent on all concepts to be tested. (e.g. 33%,
: ,40%, 27% in table belo%D

)

T 7~ ‘ :




L

. N - -k :
) Problems-of bat, 'sitting (27%) - " . u:\
' ' 4 . i - . - e u,’:‘“ . b *.5'::? ." _\\
- 5. Make a rough <copy of the test.’ o " .

°7  matching items measure knowledge and changing alternative items measure {73

3. List the levels of objectives to be measured as they have been verbalized
in the otjectives. For example: Irom above sample we wish to measure
Enuwledge, comprehension, and application. Q*G R

4. On the basis of the total objectives included, ‘figure the percentage of’ )
¢ach kind of objective_ included in material to, be tested. (e.g. 38%, 322, .
30% in'table below). At this point the grid might look like this:

-

Knowledge Comprehensic - .i1° .on

(382) _(32%) (304

Care Children require (332) ,

Guiding childreh in growth.(40%) Coer . AN

ot

6. éigq;a the percentage of the items that meaguré'each of the bbjectives.

. For example: Total of 60 test items, if 9 matching items measure knowledge.
of care children require, then.15% of the.rough test would measufe, progress
tow this objective. This procedure should be. foilowed for all items‘on
the Fest. In general, when. ‘properly constructed,-constaut alternatives and .

“~

conprehension.

. - %

-~ Knowledge Compgeﬁenéion Application

IR, - ‘ sy T - (32) (302)
Care cﬁilhrenrreéﬁire (332) * : : <_;§z - ;Q;f‘ ‘
Guiding children in growth (402) 102 ~201
Problems of baby sitting (2723 B w‘ 102 . o = ) 35%
o mg : 35 s am 352

» - o= -
- v

7. Compare the percentage of time spent in class on each concept with the
percentage of the test used to measure each concept. If ‘these percentages
vary, the teacher should be able to justify the #ifference; for example:
in the chart above although 40% of the time was spent on guiding children ..
in growth, only 30X of the test was devoted to: this coficépt. The teacher
may rationalize that this is desirable since she had many other opportunities
.to evaluate this concept and- thus does not need to spend as much of the test
on it. The reverse might be true for the concept of babysitting.  On*the
other hand, if the teacher camnot justify these differences then test items
should be adged or deleted. - " ‘ -

8.- -Compare the percentag!i?f objectives that were of different types with the -
percentage of the test that measures these objectives, If a,difference
. cannot be justified, a change should be made in a similar manner as for

step 7. .
. * . ) -88_ . . N

’
-
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9. In light of the grid analysis made by the teacher, the test should be
either revised, or repnoduced and administered.
- The following-or" ‘tors shonld be\considered when planning a test:

discriminatica .- A good test should cull the high achieving pupils from

,

)

those who achieve at a low and average level.

objectivity = -_The test shoqld be impersonal and free from personal
»

F 4

bias. This can be, achieved by providing an inflexible
key, clear directions, and accurate scoring.

.

..ease of administration and scoring -~ An inflexible key and mechanics that

require as little writing by the pupils as possible makes
for ease in administration and scoring. ‘

comprehensiveness - Fair emphasis to all ateas. This can be assured by. the

St construction of a well—planned grid.

#

validity - Measure what it is stupposed to measure. R

= -~ Grid ailds this.

reliability - Measures consistently what it does measuxre. -
Suggestions for increasing reliability.

1.
« 2.

3.

l..

9.
10,

Construct a long test that covers everything.

Construct a test that samples important aspects. ‘
Include usually- as-d rule - not more than three types of items.
Use 'cushions'. Place the easiest iiems first and then introduce
more difficult’ items. Construct the majority of items to be of
average difficulty. oo
Provide clear, concise directions.

Construct an inflexible key. -

Plan .and réproduce the test so that-it is easily read.l

e ——

" Strive to include discriminating items. .
- Maintain a rigid time limit.

Provide comfortable physical aspects in the testing situation.

2

Include only the number of items which can be completed by all or nearly
*all of the group during the class period. . ,
As a guide for estimating length of test, allow approximately one minute
of pupil-time for four constant alternatives items, or: three changing
alternatives items, or two completion items.

e




Analysis of Results

o . e .

Planning and constructing objective test items to measure progress toward
different kinds of objectives does not complete the task of using the objective
test. An equally if not more important aspect of the job is analyzing -the
#esults. Earlier, it is pointed out that the ‘test should be discriminating.
This can be fully ascertained only after the test has been constructed, admin-
istered and scorgd. Then an 1nterpretatiod of the test results mist be wade.

_Itep Analvsis - There are various ways in the current literature to- analyze
a test, The purpose of the procedure is to identify those items that diserim-
inate between the pupils scoring high on the test and low scoring pupils as
well ag-to identify those items of greater and ldsser difficulty, - As easy "-ay
to obtain this %nformacion for many teachers %s as follows:

Score all of the tests and arrange them in rank order from highest

score to lowest score. - ,

Select the top one fourth and the bottom one fourth of the test

papers to analyze. Nothing is done with the middle half.

Tally the number of incorrect responses for the top fourth for each

jtem and beside it tally the number of incorrect responses for the

lowest fourth of each item. ’

Compute the percentage of each group that got the item right.

Average the upper and lower percentage to get the difficulty index.
- (upper one fourth plus lower one .fourth divided by two)

Subtract the lower-perceritage from the upper percentage to get the

discrimination index, ”

Interprgt‘ﬁhe results if terms of objectives -

<

Interpreting the Result

Discrimination when an item is found to be discriminating, this means that
it is an item that the best pupils get correct,. but less able pupils probably
miss. It can, be readily seen, -then that the teacher wili want many good
discriminating items on her test, but will probably not want more than
about a third of her items to be of this discrimination because the test

f could be too frustrating to less able pupils if too great a percentage of
the items were highly diseriminating. If she finds reversals, she may  °
perceive that the item was ambiguous and needs rewording or shou.d not- be
used again in another test. 1f a history of each item is kept, before long
any teacher can ‘acquire much jnformation regarding her items and can develop
a test that digcriminates about to her liking. Thirty or more test papers ,
should be acquired on.a test before too much confidence is placed in the
discriminating power of an item by th> item analysis.

In general the discrimination index should not fall below 10-15%; how-
ever, -the teacher should use judgment. Lower indexes may-be justified at
times., ] | N - : m A

-
3Difficulty Obviously the greater the percent, the easier che_ieﬁﬁ. The
teacher may notice here that a particular item is most diffiedlt and also
is highly‘discriminacing,~and she would expect only the very best- pupils
to do well on this item, On the other hand, she might find an item most
difficult by non-discriminating and she would then expect most pupils to
miss it, and may feel she needs work on thig item before using it again.
Some easy items are desirable to provide encouragement for all students;
in contract some very difficult items are desirable to serve as 3 challenge
to the better students.
In general the difficulty index should average about 50% and range
. from about 20-80% in achievement tests. .
1f low difficulty index and low discrimination index occur in one item,
that item should bé carefully studied. :
Some cautions in, using item analysis are:
- The value of an item is not directiy proportional to either its
difficulty level or its index of discrimination.
- 1tem analysis data are specific to the particular group,dhd to the -, .
particular test on which obtained. )
- Internal consistency data do not indicate valdd{ty of total test.
- If a.test is speeded, item analysis data may be misleading.
.=10-
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SCORING .REARRANGEMENT ITEMS o Lo .

Many teachers find the scoring of a rearrangement item most difficult, If
the number of parts to be rearranged is four or less, one point should be given
for a correct answer. However, when more than four parts-are to be arranged
the following system is favored:

Record the correct order. e.g. 123456
Record che worst possible order 654321

-

Subtract the two *  * 531135

-

. Square the differences‘ . 259119 25
Subtract the pupil's order. - o
from the correct .order - 123456
' 214356-
Square the differences - - 1111 o

Subtract this from.équared difference of worst possible
' 7

2

25911925
11110 0

S s . 24800925 -

This student then received 66 out of a possible 7Qt 16 reduce weighfing

" .this item too heavily, the square root of the score (in this case 6€6) can be
used for a fair score. ~ . .. . | v !

“+

e

-~




o -CONSTP:UCTTNGCHECKLISTc OR SCORE CARDS, RATING SCALES AND QUESTIONNAIRES

There are several instruments appropriate for evaluating pupil's achieve-

- ment_ on performance tests and pupil's behavior, attitudes, values, intetests,
and personal characteristics. ~ Check lists cr score cards areé often used to
deseribe different- levels of qua]ity. Rating scales best show the gradations .- -
” of quality and represent a continuum from the undesirable to the desirable.
~They are used often for pupil self-evaluation which stimulates superiocr achieve-
ment because of personal! motivation .and greocter learning that takes place when
students see irmediate results of evaluation.

In oxder for ratlng devices’ to ,be the most useful, ‘they shoula:
- (1) havé clear directions with 1mportavt phrases underlinea. - -
\\\ (2) have two_ or-three levels describing objectively the quality or ability ef - "
a product.
(3) use descriptive,- concrete terms for each level. Carry one idea through -
~ each level. .
(4) provide for scoring of eacb individual item.
(5) be of reasonable length. -
- (6) provide for rapid scoring, with space for each subscore in the right-hand
T margin and the total score in the lower right-hand margin.

7 -
\\\EEEEttoQgeires are useful for collacting information when it is desirable
to-wake an extensive sampling and when sourcis of information are not easily
acceSSible to the EEachf. Often times the ferms check list and questionn-,
aire are’used interchangéably. Check lists usually require answers.to be - A
checked while questionnaires E\QHire replies written .in some detail. .The :
check list requires less .space and mo ob;ective date. .

. T . -
. Queetionnaires and check lists can be made more effeetiye in these ways. . <.
-~ (1) the appearance shiould be attractive, with accurate typiﬂi?“ﬁdequate
s ‘margins, and spacing between sections. . T
{2) the length of the questionnaire should be reascnable. | ," c T
*  (3) statements and questions must be clear and ezsily uncerstood. '
(4) replies should be objective and recorded by checking or by quantitarive s
terms, unless opinions are wanted. .Even then, the teagher should write I
" ‘ the questicns which will get reactions to specific peintd, nct vague .. )
- 54neralizatibns. "The more objective the replies are,. the easier the - - -
‘paper. will be to evaluate. T e

[

.K5), 1f ‘replies' are to be, anonymous, provision’ should be;aede for~inc1uding
personal information; such as sex, age, and class.

(6). written or verbal explanaticn explaining purpqse and importance of opinions
should precede the questionnaire.

(7) all items should be numbered. Replies on check lists should be recorded
in space in. the same margin. Ample space should be provided for writing
remarks, if this is desired, R :

(8) plan for tabulating replies should be set up in advance, Organize like.
iters together. :




- o . “chi1d Development _

® -,Questionnairgg
(Carolyn Penner) _ o )

Obiective: -Identifies and stimulates an interéét'in'chglareﬁ.

< n . -
INFORMATION
- STOP
N 3
ey
9
.. T » ) ﬂ -
. Directicns: This questionnaire is to find out about you and yout previous
experience with children., It will help us to plan our class work. You are
not graded on this. There are no .right or wrong answers to-any questicns. N
Pléase fill in the blanks, or check the appropriate spaces. . .
Name ~__Grade - Agé
Name;pf'?arents or Guardian
~Addres§ : )
Telephone,No. N
‘ I_anﬁer.of?,brothers and sis_teré A Ages: Brothers __ Sisters__
@. . - 7 S Never Regularly Occasionally
Do you take care of younger br?theré - -
- and sisters? 3 :
\.\ " . = , . .t , -
- Do you take care of other people's
. children? e . ’ : . T
Are youpaid for taking care’cf children?  Yes___ No )
s it part.of youl home responsibility?- Yes____ No !
. tEBB‘yQp do-it ley because you like to? Yes -~ No R
. A : c . .
How.often do you take care of children? How long are you usually in full
- N charge? “

‘often , One hour
__Two hours

Entire afternocon
All evening )
: All day

et et ptides

_Twice a week or mo

N Once a week.
- Once a month -
Onlz occasionally

Explafn why you take care of children.

*, : ¢ -16-

o 21
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Which of the following do you do when you Lake‘cére of children? Make 2
checks for ‘those which you do often. Make 1 check for those you do .occas~

iénally. Leave blank those you have never done. o T
) Read stories . - Play ‘outdoors, (swings, sand pile)
N __Tell stories c __Get ready- for bed :
_ Listen to children tell stories - Press child s
Sing to.children . Attend fto toilet training . -~
. - ___ Do finger play o . Prepare meals - . )
. Use clay, crayons ' Play with group of children }
et~ Supply materials to.play with dolls Bathe child .-
‘ - Supply materials and play 'make List othetrs, please 7
JI' e believe', such as school, store = ~
Gb;béck and star (*) those you especially enjoy doing. .. ,. -

Instrument 2. Thematic.Apperception Test
(Catherine gécil)'- ]
. Objective: Identifies values and attitudes of students regarding
" parents' roles. - ; o
[ ad . . - p

N

\

3

-~
4

. In the administration of a Thematic Apperception Test, a type of projective-
instrument, the subject is presented with a picture or series of pictures )
compeséd of pecple in varioué‘situationsl-inttﬁis case a -picture of a man and

+  _ a picture of a woman. The situaticn is not clearly defined and.the -subject - °

is requested to tell or write a story about the picture. ) -
. - - S R NS

S Y

' The test is based on the theory that in the construction of-the story
about the ambiguous picture the subject will organize waterial from his per-
sonial experiences; partly the immediate perceptions of the picture and partly
the associaticns to those perceptions selected from-his concious and sub-
concious mind. Therefore it is possible, for an interpreter to gain some in-
sight into the attitudes and feelings of the subject. In analyzing the
. stories - does the person run.away from his problems; fight them or try te
deal with them? ngt seems, to te his problems or what is important to him
by 'virtue .of his saying much about it or by his omission of the obvious?

& - . -




- t THEMATIC’APPERCEP?ION TEST

‘.

" Directions: Stucy the pictures: Tell a story about the picture includiné
. these points: ’ T
1. What has led to the event in the- piccure? .
2. Describe fhe situation at the present.
3, What are the feelings of the individuals- involved?
4. How could the situation be improved?
5. What are the possible consequences which might arise from the
situa\ion’ . - s g ot
-, ~ . ' )

> .- -

Instrumenc 3. Observation Guide for Out-of Class Experience
(Hyolene Cody)

- .

Objective- Comprehension of thé various routines of children at different
. age levels;:

v - L
-

" Your Name . - i ~ . Date of obse ';tion
Age of «<hild = . R . .o

.- < AN

“ (%4

Directions. "Observe a child in these routine8° wmealtime, toilet, resting,
. _dressing or undressing, and washing. Observation can be done
at home or other place. Answer the questions listed below.

. What evidence of“independence did the child show in the routines ob-
_ served? Give examples. - - _
) 7z

.

“How-—dtd- the-sdults~help the child complete his routines with a happy
attitude? - , .

- [, .

How did the adults help the child to assume respoasibility for care
of himself? .

»

Was his c othing designed to help him become independent?_
- A, In which ways?

‘ - ’
. p. In which ways were they not?

How did the child accept rest or nap time?

Al »

A. 'How was the child prepared for resting?

B. What was, the child's behavi~r during rest?

Describe the child s behavior at meal time.

A. Describe any evidences that the child liked or disliked the foodat
B. What evidence of ihdependence did you see?

C.” What part of the meal time did he nced help?

D. Why did he need adult help?

7. Comments and Questions. 18
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‘Objective:

~ Directions: Differént phases of a child's development are listed on_the
right..and certain play materialb are-listed on the -left, )

. oo v
Instrumen: 5. Matching Item on‘Play Materials

;Knowledge of the contribution various play materials make to

the child's development.

-

In the blank

e © answer,
left 0

3.
4.
5.

Johnny will not .go to bed at night.

each play material write the letter corresponding to the develop-'
e T . ment to' which the pl~y material contributes. The numbers tell you if
more than one answer is needed. . S
' -t ., -
- PYay materials ) .~ - Development
1. Swing o - A. 'Imagination
~ 2. Victrola records - ) Tom e (creative and imitative)
3% “Sandbox . . . B. Large muscle development
N , 4, . . ‘. .C. Sense of rhythm
; 5. Small auto . D. Small-muscle development
P e ?. Weaving equipment .o )
8. Drum . - - *”"*—-Qmmﬁ;fa_;u ‘ ';‘
S 9. Large building blocks .- . S L
100 - . -‘ e ' - T
__ 11, Skates
12. Paper and scissors .
l3o -; . T
l4. Jigsaw puzzle. etk o T .
R 15. Crayond - ,
- ————— CLUSTER TYPE - CONSIANT ALTERNATIVE
. TEST ITEMS _
3 . Objective. Knowledge of ways tao‘guide children ' ’;

Directioﬁs'

Kathy, age 4, wants to help her mother clean héuse.

I

Place a (+) in the blank to the left of the preferred
or “answers for each situatip " Place a (0) in the blank to the
f the undesirable answer or aﬂswers for each situation. "

kathy s_@otber

shou1d° R
1. “tell Kathy that ‘she is too little i
2. give her a small unimportant task

let Kathy watch while she cleans
give Kathy ‘a task she feels to be important
thank'Kathy for her help

His parents should:

let him wrestle with Dad before 'he does go to,bed

read a story to.him- N

promise him candy if he will ge to bed

tell him a policeman will come if he does not go to bed
play tecorded music for him )
=19~ v
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OBSERVATION GUIDE ON CHARACTERISTICS OF CHILDREN FROM 1 to 5
; (Marilyn R. Moore)
. - N
Objective: Comprehension of characteristics of children. ‘

" Directions: Observe an incident that took place in Play School Nursery -
School, Kirdergarten, or other similar setting. Describe the situation in
detail in wriM™ng. Indicate which of the following three categories the
incident illustrates. (One incident may illustrate all three categories or
- you may need to describe three different incidents. ) '

a5

-

I, Children enjoy: ) o1 From these activities, they:
SR
. 1. Activity withvmotion 1. Develep mﬁscles B
) 2. Using their feet'.and:arms . 2. Deveiop coordination
. 3. Making noise ~ e 3. Learn “to get along with-others
* 4. Making-believe 4. Leatn to follow directions
\ 5. Imitating adults and animals 5 Learn to play with others
6. Repeating catchy phrases - 6. Learn to listen to adults
‘ I . and other: children -
- . N l'd'r SN . ’
'III. An adult can help d child by: ° - LA
SN TN Trying-to understantl him - o N
el 2. Playing with him ° i

~--3,_ Giving simple. ‘directions in a friendly way - not demanding
4. Doing-group activity with several children
+ v .5, Having “several interesting activities in mind

.. T

. . 6. Having necéssary.play-equipment * : - -
o 7 Talking to him seriouSIy ebout\subjects that he eonsiders to be _
serious although we may not ~.\_. .
8. keeping peace by helping to provide pleasant activity i
M égﬁv t , -
. L)
e 4
’ -20~ . o
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\ B = . Instrument- 7. Essay Test . .
N (Justine Crum)

!

_ Objective: Comprehe sion of the needs’ of children of different ages. T~
@ , . }v/ ) . - » -

, “kva Co o ' (60 points)

2 . <4

- o You have been asked to baby sit for the neighbor 's three chrildren -from
* 5.0 clock,to 12 o'clock in the evening.. Their names and ages are: Debbied -
. . 8 mohths, Tommy - 3 yts., and Sharon ¥ 5 yrs. . Tommy has just recently
broken his arm by falling from a treehouse. - He is able-to be out of.bed -
-and.play. ) o < ! .

- ~% -

" ‘Write out the things you think are important for you 'to know. about baby—
sitting for tngse particular éhildren and tell why these are important. .
"List 'at least three’ aptivities.which you could have  Tommy - ?? so that he ~.
might enjoy himself. S S

>

” . Kez -
5 pts. Time each eats ) ‘ : :
5 pts. Food each eats v o L ol
*"' 5 pts. Bedtime and bed-clothing, - ‘ . . s
< pajamas, diapers, etc. _ - -, v

.3.pts.. Where pa;ents are going. Phone number., ., ' - ) . o
7 5 pts, Doctor's phione number. ‘ ST, -
5 pts. for each reason. - - B e _ T . . ) ;
3 pts. for each.activity. - ’ ) : .o . SO

™ . ) X '

&
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" _OBSERVATION OF CHILDREN
(Pat Derival)

R

Objective: Compnehensisn of the ph&sical, enotional, and social.devélopment'
.of children. "

Directions: Observe different aged children in single and group play during
noon and recess for three days: Record your observations on the sheet pro-
vided and then nterpret this behavior in light of age, physical -stature, .
_emotions,*and %ocial behavior. Base these interpretations on your knowledge
and readings. Some items you might lodk for are leadership, sociability,
sharing, cype play, and reactions to others. Be prepared to discuss wiys
adults may .guid® these children. Add more sheets as needed.

-

%
.

w
* " INTERPRETATION

QBSERVATiON C

Age: 3, 3-1/2, B & G Place: Place School
£

.Activity Description: - )
. . ' ) . -7

Example: During the crafts. lesson
_when Tim asked Jane tp B8hare her
. crayons she ‘said 'No' and'pulled
‘the crayons quickly to her’ chest.

Jane has nos learned to-shaz4

Age: Sei:” Place:
‘Activity Description ' ] .

/.

i S » i . . . NS
Age: Sex: Place: . o /
Activity Description s

o
*

Suggestions for Use: This could be used as a means of evaluating each . -
student's. undarstanding of behavior of children. Another way of
+instrument is to use the observations as a basis for class discussion to

further understanding.

-

=22~
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SCORE CARD FOR THE SELECTION OF CHILDREN'S CiéTHIﬁC
(Wyolene Cody)

Ob jective: Knowledge of factors to consider in selecting clotﬁing.

Directions: Score the garment given to
you by listing your score’in the student's
column. The highest possible scores are
listed under the heading, perfect score.
Use the numbers at the right.-

) Perfect Student Teacher
: * Score Score Score
I. General Appearance 25 . ' !
A. General design and color combination * 8
B.- Individuality and style b]
5
7

C. Neatness
D., Fit of garmet

Suitability
_A. To occasion 10
B. Of design and materials
~~~ 1. Health aspects . .
a. Comfort ) 10
b. Protection . 10
2. Ease of putting op ’ 0
a. Design ~ . 10
-b. Fastggdng_ ' 3 10
Economic aspects '
a. Durability
b. Laundering qualities

-Artistic 4prects
a. Beauty of. design

b. Color_ 1

", ¢. Simplicity

ITI. Workmanship
A. Neatness
B. Quality of stitching
C. Seams, ¥Wems, etc.




A

1.
2,
A 3.

4.

Objective: Comprehension

Directions:

T v

{ .

HAVE YOU SELECTED THE BEST STORY FOR TELLING
Checklist

>

telling. E;;’

L4

v

Can the story be understood by children who are 3 or 4 yrs. old?

Do I thoroughly emjoy the plot and characters?

1s the stéry one that will not lose ‘meaning when told without

pictures? . ~_ - -
B

Is the story one thd{ will be improved by not using the book?

* 5.

8.

9.

14.

- . ‘11.‘

Is the story one that fits my personality and ability?

Can the s&%rx be easily adapted to telling without losing ‘its

" charag »

Will the story make the children happy?

Is the storyfof a length s&ited to‘the attention span 8t the
childien or can it be adapted? ?

Is the story one I can tell o
1s it easy for me tb visualize the action and characters?
Will the sto&y,;eagh a lesson?

Is the \story a goo& chioice?

13

of factors to consider in selecting a story for

Check four story by placing a check in the space for. No or Yes.

ver and over without tiring of it?

.
-

No Yes




Objective:

Directions:

~—

-

. RATING SCALE FOR EVALUATING  STORY TELLERS .

in the 3 columns.

Appiication of.priqéiplés'of story telling.

I

~

ﬁate the telling of the story according to the descriptions
If you can't decide between tbe two,

!
{
|
t
I

| i

‘\‘\\\\_ descriptions, use the number between as the rating. Add
| ~th\\3core. :
' : — a D .
1 2 T 3 4 5 . .
o ‘ - - “ Score
| 1. No introduction Introduction was-.. |Good introdiction
or poor one. | average in quality. Testablished mood of -
: i s Qtory. P
| A e

2. A major part of| Some parts sounded Told 511y and
the storv soundqe memorized. convqrgationally.
memorized. \ '

I
) . |

3. Did not look at | |Looked at children |Looked directly at

children much. \ only part. of the |the children.
} - ltime.
. '\\ s .

4. Poor posture. - | lAverage posture Good posture .

\ P

5. Little vsriety of '\Some vsriegy of _. |Voice showed good' .

emotion ghown. lemotion shown. variety. "
A !

6. Mumbling or over- . |Sbme words npot clear|Words pronounced 1
precise pronuncia-i{ {Some words too clear|clearly but not '
tion much of the | over-precisely.
time. e

B T

7. Unimportant words Little difference in|Important words
emphasized. Impor-{|amount of emphasis. |receive proper em-
tant words ignored |lof bords. phases.

- N ,'~ . ] \

8. No gestures Some gestures Good use of gesturés

9. Story told too fast Templ OK, but story |Tempo and length
or too slowly Too long suited to children. —

10. Many words not Some words need ex- Unfamiliar words
understandable or [planation or pdta- |were explained
explained or para- |{phrasing adequately. i
phrased. ' Vl

- B -

11. Children were not ildré: were encour|Children participated
encouraged to par- |aged to participiﬁg
ticipate Hut did

12. Many comments of. Teller shows some Ch;ldnen's'comméhts +
children were s%ill in handling were used to add to
ignored. ApmmengsL thg\story.

\
x | =25a
| | =23 Total
|
1 _
| ey -




B. CLOTHING AND TEXTILES -

. ' ATTITUDE INVENTORY ON SEWING

»
-+

Objective: Identifies students' interest, experiences, and needed guidance
in sewing. (by teacher)
& i

ATTITUDE INVENTORY ON SEWING
PLEASE TELL ME. ...

Directions: Please complete each of the
following statements by writing the first
thing that comes into your mind as you
read the statement. If any of the state-

: b:;) ’ R ments do not-apply to you,‘place an*X in

Y | the space provided for wrjting the respnse.

1 If I had my choice to sew or not to sew I would

/,' ' i. 1 fz;ponded to the above statement as I di& because ___
(/ * ¢ 3, When I sew at home my mother ___ . ) |
‘ : 4. When I“have sewn in home gcpnomics class before I have ___ .
5. My se::ng ability is __ . ' : = -

, 6. The thing I enjoy doing most in sewing is
- 7. . The thing I least like to do when ‘sewing is

8. The article of qlotﬂing which T have enjoyedhmékiné the most was __

. © 9., My sewing abijity is ' .

"10. My wardrobe ___

Suggestions for Use: More space should be provided for each item. Seleect
, open-end statements that will provide information that you are interested
+ in knowing about your students. This instrument can provide the teacher o
‘with insight into the experiences of her students with sewing and give in-
¢ dications of guidance that may be needed. Names may be placed on the paper
if individual responses are preferred rather than broad, overrall class

responses. //

- e
Adapted from Patricia Wenzel and Phyllis Kramer
4 : ‘ -26~




FABRIC FACT SHEET L -
Check List

- (Adapted, Sharon Bell)

Objective: _Comprehension of factors

’ I-

II.

1II.

i

. Where Purchased” swatch

involved in seldcting pattern, and _
B |16 fabric

-~
v
0

. Directions: Complete the questions’
c HALLENGE below when you select your pattern

: . and fabric., This form is to be
turned in when' you complete your
garmet.

SELECTING YOUR PATTERN AND FABRIC
. No Yes
Is ‘the gattem and fabric suitable ®0 your figure type?

Is the fabri¢ a suitable color and weight for you?

1s the_ f£: fabric: suitable to the pattern?

Is the pattern and fabric suitable tg your sewing ability?

’

FABRIC FACTS : - .

Name of tﬂe fabric _ , - Place. a L

~n

Fiber Content : of

Price per yard fabric

| Any special finishes . - oo here

Care suggestions
. 3 . . -
PURCHASING OF PATTERN 'AND FABRIC (Sketch a draw-

ing of garment or |

+ “~_ Pattern Name Type :____ Size attach a pattern

1v.

Lo, picture)
Width of fabrie Napped Surface h

Amount of fabric need;d Purchased

COST OF GARMENT . - V. COMPARISION OF READY-MADE
i ‘ . Y GARMENT
« Total cost of fabric Compare a similiar ready- ’
Total cost of interfacing made garment, at three stores
y and list the prices below:
Store Cost

I

Notions ¥ Thread
’ ' Zipper

f Fasteners
TMms

Cost of Pattern - .
’ °

‘Total Cost of Garment Conclusions:

/
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PERFORMANCE TEST FOR FOUR METHODS OF MARKING FABRIC
(Phyllis Kramer}

Objective: .Application of the principles of marking fabric

; ) . )
Student Directions: You will need Teacher Directions: Tear as many

the following equipment: pleces of 8" x 11" muslin samples
tracing wheel shears as students. Prepare a bodice front
tracing paper ’ needle with-4 darts as illustrated.
tailor's chalk . 12". ruler Score each student's
contrasting thread pins 4 markings on the

< - checklist below.

Cut out the pattern piece attached to this sheet and pin it to your square ”
of fabric furnished by the teacher. Be sure that the sample of fabric is
grain perfect. Cut out the sample bodige piece. Before removing patterm,
mark the darts as follows: #1 with trating wheel; #2 with tailor tacks;

#3 with chalk; #4 with the clipping gd?%dd as demonstrated by the teacher. ™
When _you have finished marking all the darts, score your sample on the
attached checklist. - Then attach your sample to the checklist and put it on
the teacher's desk. - .

o

SCORE CARD’ FOR FOUR METHODS OF MARKING FABRIC
(Sherry Peck)

¢

Directions: Place a check in the
appropriate column for edch procedure
listed below. Score as fallows: .

S 8-9 yes, excellent; 6~7 yes, good;
4-5 yes, fair.

L | :  STUDENT TEA
PROCEDURE - _ L No Yea Eo Yeﬁh

#1. Dart is warked clearly with straight lines
and no stray marks.

b d

- Point of dart is clearly defined

#2. Dart has at least 5 tailor tacks which are
directly on the lines and across from each
other

- Point of dart is cleatlx marked

#3. Dart has'straight chalk lines and no stray marks
Point of dart is clearlx defined

#4, Dart has 1/4¥, clips on edge of fabric directly
on pattern ;1nes

Point of dart marked acéurately with straight

pin "‘L’U Y s E
wmmwru Vi
A T
/

. ) ’ S[* -




.FABRIC AND PATTERN PREPARATION, LAYOUT, AND CUTTING CHECKLIST
(Ita Richardson)

Objective: Knowledge of factors to complete before cutting f

WATCH YOUR STEP ! !

[pattern

- [fabric -

preparation

cutting

preparation .

Directions: Place a check in the appropriate column. If you answer any'

question
procead with the next section.
 Column. Make additional comments to clarify you

1.
2.
3.
4.

.Is the fabric grain perfect?

REPARATION OF FABRIC :

Is the fabric. shrinkage free?

"no", correct the item so you can-answer it "yes'" before you-
Indicate such corrections in the COMMENT " *
r answers_also,-- . -—— -~ =

INO | YES

. COMMENTS}

Are the ends even?

Are the right sides folded together?

PREPARATION OF PATTERN

5.

6.

10.°
11.
12.

13.

14.

15.°

16.

17.
18.
19.

Have I selected the pattern pieces
I need? .

£v
™~

Is my name on all pattern pieces,
instruction sheet and envelope?

Is my pattern pressed?

Have I made the needed alterations?

OF PATTERN _ -
Have I circled the appropriate lay-

"out on the ihstruction sheet?

Have I followed the correct layout?

Are the patterp pieces placed on grain?
Are the pieces placed on the fold
when necessary?

If napped fabric is used, are the
pieces placed with top of the
garment in one direction?

Have 1 saved fabric by placing the
pieces close together?

Are the pins perpendicular to the
cutting edge and didgonal in the
corners? :

Is the pattern pinned securely?

4

HAVE THE TEACHER CHECK THE ABOVE BEFORE CUTTING

&

I3 1 use long smooth strokes with
the shears?

Did I cut notches outward from seamline?

Did‘I cut with the grain when possible?
t -30-

e
L oid

RT3




: STEPS IN CONSTRUCTION AND SETTING IN SLEEVES TEST
(Diane Azpell)

20198

SOHME
ORDER HERE! -
2’ L e .o
Objective: Knowledge of steps in construction ‘and setting 1& sleeves. .
3 KA_ L AP = -

! . Directions:- JBetGW“Efe”Iisted ‘the SCEps in the construction of and the

joining of set in sleeves. Read through the steps carefully and then place
them in the proper order from 1 to 13 writing 1 in the blank space provided
to the left of the step that would be first in the procedure. Proceed step
by step until all are. numbered. . .

M / =
Turn bodice wrong side out and sleeve right side out
— . Pin sleeve in place in armhole

Press sleeve using sleeve board -and pressing hem

Machine stitch at 1/2" across the lower edge of armhole seam
between notches B

Pull up gathering threads so sleeve fits armhole
Construct underarm seams

Machine stitch sleeve into armhole

111

Edge finish armhole seams

l

Pin sleeve to armhole, matching notches and underarm seam 3

N\,
Sew two rows of machine gathering rti\gches

gatheés\ v
-

Baste armhole seanm N

\

J ' N

Scoring may be done according to the procedure on page lik\\\ o

Test sleeve for fit and easing of

-

y

-31- AN




RATING SCALE ON SLEEVES
-(Diane Azpell)

Objective: Evaluation of sleeve construction

i
!

‘ g Directions: Rate your sleeves according to
N A the descriptions in the three columns below.
‘- F,J' ', 1If you feel that they fall between the columns,
‘ use the numbers 2 or 4 as your rating. Place

Sleeve is placed too Sleeve-pulls around Curved seam fits

.far.forward™or back
does not fit natura

.1y

Sleeve seam width

-zig zags back and is straighter but is an even 5/8"

forth across seam . is still uneven *-’ “ .
line i ' :
Sleeves have sev- Sleeves have small Sleeves are free

eral large ‘tucks at gathers at cap - from tucks and

top of sleeve cap ‘ gathevs®

Sleeve is not double Sleeve is double Sleeve is double -

stitched at bottom stitched but not stitched and

of  armhole and is trimmed trimmed to - o’

Snot trimmed

. Hem depth is too

your rating in the appropriate column to the
right. .

-2 . 3 4 5 Student Teécher

'
Ll

; armhole; curved seam smoothly , -
1- fits irregularly . _ ‘

o

Sleeve seam width - Sleeve seam width

~

correct width

Hem depth is cor- -  Hem debpth is

deep Or too narrow rect but is uneven correct and even
for -garment '
Hand stitches show Hand stitches are Hand stitches are
on right side ' visible and in- invisible on righ

visible on right side ; -

side
Sleeve is not Sleeve- is pressed Sleeve i3 pressed
pressed using regular using sleeve

ironing board . board and pressing

* . ham
Underarm seams do Underarm seams do Underarm seams do- ;
not match; seams not match, but seams match; 'seams are
not pressed open are pressed open pressed open
SN .
Scoring; If you scored: 35 - 40 Sleeves look nice!
' - 30 - 34 Sleeves look okay but could be improved
TSl 25 = 29 I ithink I need come work!
\\‘\___ ;‘ ;&L - ‘v\ /

e




Objectiv

Directions:

with the letter and number called.

S

AN

~.

NAME THAT FABRIC-
(Wanda Buck)™

This is to be played like B Bingo.’
students write the correct name of the fabric in the square corresponding
Fabrics to be chosén should be those

: - Knowledge of fabric names

INGO GAME

'

v
¢

As a fabric is shown,

red&esenting those used in their projects as well as interfacings.
first person to have all the squares filled correctly vertically, hori-

-zontally,.or diagonally is the winner.

fabric correctly identified.

4

»

-~

. B | 1 N G 0 '
AY - - '
2 12 22 32 42 '
7 : _ *
4 14 24 34 44
6 16 126 36 |- 46 .
8 18 28 38 48
{ *
10 | 20 30 40 50
b e
i
' L/ -
/ , : .
.
l/ l
/ - .
/ ~33-
\ . |
4 L
SR

The

Points could be given for each

T

. A




CLOTHING TERMS CROSSWORD PUZZLE

. L (Mary Alice Nebold)
* 5y Py

A 1 e
Objective: Knowledgg of clothtng tems.

‘Directions: Place the terms,used in clothing in tha uroper
blanks at the right. The defi.ni.ti.ons are given below:

Y - Process used to keep the piece# of a garmeng from stretching

0 - Waist portion of puttem

-

U - A fold in fabri.c, st{tched at an even distance from the edge

Fraying of the threads in the fabric along unﬁ.ni.shed edge
L

A piece of fabric used to ﬁ.niah edges of‘fﬁa garment at
neckline and ammsche

The two finished lengthwise edges on woven fabric

The crosswise, or filling, threads of a fabric

A fold in €afric{ usually s titched to a point at one end

A way of controlliing fullness m a gur-ent w pulling

Ll

wl oI

basting thread

=~ A diagonal li.nz formed when woven fabri.c is folded so that

selvage is parajlel to’crosswise t%readsv .

- M finish on a woven fabric which gives an "up md}own“ [

- Lengthuise and [crosswise threads run at right unglu'\ »

for matching . | Ll l |

to mark or hold two pieces of fabric to-
gether until germanent stitchinhg is done
~ Lengthwise threads of a fabric

between the cuttingredge and seamline

'8_- Lock-stitching s

. -

A
p - A fold in th: fabric to add or co_ntrol fullness and decorate

garment
v - Sanforized

Z - Free
Z} Free ” .
L - Uncut edge of fabric formed when “two selvages are put ‘together

E - Process of smoothing with grain, suma, darts, and otheqr parts
+ of garment

Nlncs'i olxlxjuwyn} |o]=]n|=]2]e ] ]

o
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Suggestions
sewing macl.i
to the pupil.

Instrument 10.

machine.

.

for use:

&

0bjective° Application of principles of h

Performance Test |

v

\% to thread and operate sewing

When the following requirements for operating the
ne are met, the Sewing Machine Operator's License may be issued
It would be desirable to list the requirements on the back

X *of the license. ~
r? ot
¢ -
i - 't
i’ .
T - .
v ' P "
T Requirements for operating the seving machine°
. .t 1. Naming ‘parts of the machineo‘ ,
‘2" Winding bobbin. LY N
t - 3. Threading the machine. .
' 4. ‘ivreading the bobbin. - - - -
» 5. ringing ‘up the bobbin thread. ’ “
~. ° ¢ 6. Regulating the stitch.
. . 7. Stitchirg straight lite using guide.
N , 8. . Tying: threads at %nd avd start of stitching in three ways: }

“C..

a,* Hand tying.
b‘

{ Date
> —

.

Machine’ knotting.
Bacw stitching. A °

foa.

»

-

3

.

Name - -

|

- SEWING MACHINE OPERATOR'S LICENSE !

/,

School

. Period Grade /| __ '

) The pupil named‘aboreohas met the re&iirements for
> operating the sewing machine. {

\
AN

*

.

L4

’
L

€
. Pr ol [

/

x

Homemaking, teacher

;36—
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. CLOTHING LABORATORY HABITS AND TECHNIQUE
- v Checklist

Objective: Identifies desirable léboratcry habits and techniques.

Directions: Record the date.that you chezk this sheet. In the column
‘under it, place the appropriate letter which best describes your work,
- according to the following key: N - No, Y - Yes, S ~ Sometimes.

-~
©
LI

L]
Dates Checked .

A. Laboratory Techniques: D1D I

1. Place pins correctly when cutting and stitching? L
2. Use a guage and tape meagure when needed | -

3. Use specified seam allowance?

4. Control grain of fabric<ghen4§£;§chingz

-5. _Press units before crossing one seam with another?
6. Use correct size and color of thread? .

7. Wear thimble when hand sewing? v

8. Keep pins in box or cushion? ]

B. Laboratory Habits: DID I

1. Stay in my own working space during the period?

, 2. Use available illustrative materials to help N
-solve own problems?

3. Return reference materials to proper place,

! ‘ (books, magazines, pattern books, etc.)? »,

- 4. Work guietly? ' -
5. Keep my personal sugplies and books in the space
T provided? >

6. Keep my work.on the table whén sewing?
7. Have all my equipment and supplies for sewing?

8. Keep my sewinhg supplies in order?
9. Have good posture while working?

t. Do my housukeeping assignment?
1

—_—

. _At_the close of the period care for:
a. my machine and supplies?
b. my work space?

c._my storage space? .

Buggestions for use: After reading resource materials and discussing
personal experiences, the class and teacher may develop a checklist on
laboratory techniques and habits similar to the one above. This instrument
is especially useful for large classes where individual supervision is
limited. It may be useful for evaluation at intervals as needed.

-37~ .




C. CONSUMER EDUCATION

MY CONSUMER PROFILE

Objective: Identifies the needs and interests of students as an aide in
planning for consumer education.

DIRECTIONS: \ ‘ o

Do not sign your name. This survey is designed to provide a profile of the group as a

whole and to help us tailor this class to your needs and interests. It is not an inquiry into

individual spending habits or finances. Please complete statements that apply to you by

filling in the blank spaces or checking the word or phrase that most appropriately answers
_ the question. ' ’ :

1. lam____male ___,_ female

2. | am —_ years old and in the ____th grade

3. lliveina house - apartment ____ mobile home

4. Paid jobs of pecple in my family are:.
' |

5. This term | am taking the following subjects:

6. My major area of study is:

7.. | ___ do_._ do not plan to graduate from high school ~

-

. After graduation' or Ieaving school | plan to:

______ go to a vocational school and learn

- join the armed forces

|
L go to college

!\.
L. getajobass
)

4 get married

other {explain)

(41

9. The amount of money | hav; to spend each week is approxirv;atoiy:

8610 $12 81210924 over $24

25¢ to $3 .831t096

10. | get most of my money from: a regular allowance

8 job

asking my parents gifts other (explain)

-38-




11. Things | regularly use my own money for include:

clothes — school supplies
—_ coa:'maticsf .———— snacks
~__ carfare lunches
~—— books movies
— magazines - dating
records ___ contributions

—— _ sporting clothes or equipment

savings

e e IS

car expenses
t . . .
grooming supplies or services

family needs

— . Other {explain)

\

-

12. My regular responsibilities at home are to help:

buy food :

prepare meals

iron clothes

] shop for the family

ol

clean my room

clean house.,

other (explain)

take care of younger children

take care of older family members

wash clothes
take care of the yard
take care of the car

take care of pets

13. Five things that influence me most are:

K \

w

€

parents and family ) friends _ teachers
members
counsejors leaders in school ______ church and religious ’iaders
people in the news, magazines books
sports, movies, 4 P
politics, etc. movies TV
___newspapers 6,ther (explain)

*
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,; 14. Five things | would like to learn most in consumer education are:

how to get mofe satisfaction how to save méney

for my money

how to avoid being cheated

how to decide what to buy
. how to judge the quality of goods ___ where to shop
services

how to use credit

what to buy. and what not to buy

how the economy works and
how it affects:me

how to use banks

how to complain when goods or
services are not satisfactory

other (specify)

= i
~ 15. Magazines and newspipers | read include:

-

16. My favorite movies are:

17. My favorite TV programs are:

g ——

18. My favorite musical records and tapes are:

) -

19. Places my family and/or | buy goods and services from most frequently include:

drug stores

department stores

catalog order stores
\ v

supermarkets

restaurants . - door-t%-dr.\i‘r sellers

] other (specify)

S Th)




20.

21.

22,

Places my fatpily and/or | save or borrow money include:

bank - savings & loan credit union
association
— . small loan compsny insurance company
other (specify)
Personal services my family'®»87or | buy include those of:
— doctor | “nurse —— dentist
eye doctor chiropractor lawyer
insurance man stockbroker barber
— beautician ' other (specity) .
Community services my family an&/or [ regtg‘llrly" use include: ‘ N
— library park — dental or health clinic
museum nursery school . — _YWCA o or YMCA .
) z00 hday care center ‘ ——— employment service
——— buses or subway playgrt;und ) family counseling service

——_ athletic facilities ' adult or evening school

23. Items my family and/or | bought from a door-to-door salesman include:
magazines ~. encyclopedia —_— cowingﬂmachino
— e Vacuum cleaner ——_ photographs musical instruments
and lessons
’ furniture or insurance —— home repairs
carpéting
furnace or furnace cosmetics and cookware
‘ parts grooming supplies
other (specify)
24. The way | feel about rﬁosg of my purchases is:
dissatisfied - satisfied e SOTTY — 1T
foolish __cheated ———happy  ______ disappointed
" |
Q =41~ JIEN
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25. Small appliances or equipment my family owns and uses include:

i electric fan

radio ——_record pliyor ‘
____ sewing machine vacuum cleaner _____floor scrubber
steaam iron ) blender - food mixer )
. — toaster electric fry pan humidifier
air conditioner ) .
other (specify)
26. Major appliances my family owns include:
‘ range *_ disposer —refrigerator
clothes washer " dishwasher clothes dryer
- freezer ______ other (specify)
'27. Home entertainment equipment my family owns includes:
‘ color TV black and white TV _____ record player
tape recorder radio
other (specify)
28. Equipment | personally own includes:
_ radio —_ ™v ____tape rocordér
record player _ typewriter e hair dryer
- slectric hair curlers ‘: musical instruments _ sewing machine
electric toothbrush _ other (specify)
. 42~
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2. Phrases that describe me include: A

| get a regular allowance — —— | have a regular job

— I earn money at home I usually get morey when | ask for it

! never have enough money —— [ have about as much money as my
. friends .
—_ | have a savings account — | have a checking account
=" 1 use my patents’ charge — I have my own charge account(s)
accounts )
| have no money to spend i can buy most of the things | want
' | choose most of my own . — lhavemore money than I'really need
- clothes ‘ »
30. My family

discusses money matters
together

uses store charge accounts

buys expensive items on uses food stamps
R time payment or instaliment :
plans ——_____borrows money
. plans for expenses —— does not plan spending

always ssems short of money

usually can buy what we really need

often cannot afford what has a reguiar income
we need
— frequently has financial — | savesregularly
. problems.
wants me to go to college ——— spends carefully
has a lawyer agrees apout money

>

i

—

Copied with permission from Consumer Education in an Age of Adaptation, by
Sally R. Campbell, Sears Roebuck and Co., 1971

]
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SHOPPING CHECKLIST
) - (Bonnie Fonner)
Objective: Knowledge of wise shopping procedure

Directions: Place a check for each question
in the column that is appropriate for you as a

hshopper.
. Yes
1. Do you plan your purchases in advance and use a shopping list?
2. Do yor read labels, seals, tags and instruction bookleté?
5. Do you check all guarantees and warranties?
4, Do you shop and compare the price and quality of merchandise?
5. Do you decide in advance the maximum amount you plan to spend ;
for an item?
6. Do you purchase what you need before you buy something else?
. . 7. Do you resist buying something on "Sale" when there are other
- things you need more? : e ’
8, Do you compare "Sales' and "Specials" with regular prices?
9. Do you buy at stores you know are reliable? . .

) 10. Do you figure extra costs and upkeep before you buy an item?

11. Do;you avoid "bargains" when they do not fit into your needs?

12. Do you try to buy during the noon rush hours?

13. Do you.consider your value of time and effort, as well as
money when buying an item? >
14. Dq you use advertisements as a guide to shopping?

s 15. Do you have an approximate budget you try to stay within?
CHECKLIST FOR LABELS

Objective: Identify label information

Direcfions: Check the label against the list of statements below. If the

information is given on the 'label, place a check in the "Yes" colum. If

the information is not given, check the "No" column.
’ ' .. No |Yes

1, Name of manufacturer or sponsor

2. What it is made of

3. How it is made.

4. Results of lab tests to indicate service you can expect

2

5. Qirections for use

-

6. Care required ' . : "
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Ready Made Blouse Checklist

Qbjective: Apprafses the qualities ¢f a réady made blouse.. -

Directions: Complete the upper portion of the sheet 1nd1ca£ing necessary
information; look at each characteristic and chegk in the appropriate
column. Add as many comments as possible to support your opinion.

Blouse
Brand Name
Store

Cost

\

Group Members

FABRIC
Wrinkle resistent

Easy care

Suitable to blouse design
Colorfast

CONSTRUCTION
Thread matches

Stitching 12-16 inch

Facings

Interfacing (where needed)
Seams smooth

Buttonholes:
Close stitching

Ends not raveled

Sleeves:
Sufficiently wide

Neatly eased into armhole

Long sleeves have wrist

placket
Cuff not too bulky

Collar:
*  Not too bulky

Small button and loop

curled
Hem:
Turned

:Stitched (edge)

Trim:
Washable

Securely attached

Easy care

Buttons:
Suitable to blguse style

Shank "

Evenly spaced

Smooth surface

¥

.LAQEL

M'f'g ‘name

Fiber content

vCare” iristructions

*Other

il -

CONCLUSIONS: For what purpose would this blouse be best suited?

b

>

177
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CREDIT CHECKLIST
~(Judy A. Knauer)

°

Objective: Differentiales between advantages’ and disadvantages of credit

- - Directions: Read each of the state-
B Credit Card ments below. If it describes an
) advantage of using credit, place a
OR 2 845379 455209 check () in the "A" column. If a
disadvantage of credit is described,

YRR check the "D" column. If it depends
on other factors not given, check
A the "DF", column. o,

. - A b QF
..
Products may be used while the consumer is .paying for them

/ . .
Credit costis the consumer - A .

.- i . .
\ii:ppers need not carry large amounts of money
Credit encourages buyin} more than one can %fford %;

"5, Credit causes heavy indebtedness

6. Smdll loan companies charge higher credit rates than banks

&

7. Agencies have formed to protect the consumer

8. Borrowing hélps one to establish a credit rating
ke ,

| N .
9., Consumers can nge items that they would otherwise have

;to'do without \\

10. Impulsive buying may be encouraged

Drav Conclusions: "Is credit good or bad?"

1 “\

W
ADVERTISING PROBLEM
(Judy A, Knauer)

. s : ) ) : -
Objective: Distinguishes between factual and emotional advertisingidmformation

Directions: Below you see thé\yording from several newspaper ads. Read
each one carefully. the words, or phrases which are intended to have
emotional appeal. Underline the wordk\?r phrases which give helpful infor-

mation about.the product or service. \ .

1 - 7 Corduroy toat and dress ensemble E\{ust the ticket for the fall
. football games! Also ideal for the\gal 6n campus or in the office.

Autumn brown or green. Sizes 5 - 133 $80.0C.

8 - 20 Notice! Solid Vinyl Siding willelast>§klife-time. It does not peel.’
It does not dent. Never needs paint. Easy to clean,, Safe from fire,

It.does not mar. Stays beautiful. InSqutes against cold or heat.
Muffles outside noises. | \ ’
N
21-25 Socially speaking . . . living at (Name) sa}b something for you, and
by comparison its cost is so reasonable. Liﬁited selection of new
apartments with balcony overlooking the river.\ Superb kitchen featur- -
ing (Name) appliances. —46- -
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. "IS THE COST OF CREDIT A PUZZLE?" .
. (Martha Nall) ‘ !

. Objective: Knowledge of the cost of credit .

,Directions: Fnclosed in the =nvelope are eight puzzle pieces. On the back
of five of the pleces are reasons for credit costing so much. Three other
pieces have false reasons. Draw a puzzle piece and if it is one of the five
correct reasons place it with the others to solve the puzzle.

Suggestions for use: Prepare sevéral sets of puzzles for the class to use
in "group work each group could then develop a geaaralization'1ncorporating

the principles indicated in the puzzle. .
“Correct reasons for credit costs Incorrect reasons‘for credit costs ‘“‘
(/ nvestigating ) (' Profit and Investigate *,
Billing the credit history . , loss the history .

of the whole-
saler

of consumers

For extra store
profit €ost of
store

upkeep

Cost of money for °
. retailer to fi- '
nance the amount '
owed j

/N

_Right Side of Puzzle
' a.
\

4 CREDIT CGARD N\ -

- . 084-759-6110-21654 b
) ¢+ John J. Doe ' m
' .-—-'-‘-d_‘——"—, -
N [ -
'S her

<47




.
i ¥, QUOTABLE QUOTES I
. Martha Nall) Pt

-

Objective: Responds verbally or in wréting to Qalueguin the use of credit
Directions: The following gtatements are quotes from different s&urces.
The teacher could wgite,them on thé\board, on ‘a transparency, etc., and
have the students react to-them orally or in writing., Others could be
added. : ’ e .

' . [
1. "Credit has done a thousand times more to enrich mankind -than all the e
gbld mines in the world." Daniel Webster waE o
. AR ]

- ¢

2. "Credit serves those who don't need it and haunts those who do."
Country -Parson ' . : ©

: . : ree
3.. "Neither a borrower nor a lender-b#:" Unknown

|
< 4.- "It isn't difficult to buy off time; it's that paying on time,...."
" Unknown | s . :

/ .

(4

~

BANKS AS A SOURCE OF CREDIT
Study Guide for use with a Resource Person
(Martha Nall)

Objective: Knowledge of credit terminology
Directions: Inmstruct the students that a guest speaker from the local bank
will speak to the class tomorrow. The questions below will be answered dur-

ing his talk; complete the study guide for the .day following the speakers
talk . . L] ' v *

1. What is the clrrent interest rate? : ‘ )

-

2. Who may borrow?

-

3. 1s co}lateral needed?

4. 1f collateral is_needed what types of things may be used?

> +
- N

5. How much mopey could be boffoved?

.

6. Are references needed? _

—————

7. How does a bank differ from a credit union as a lending institution?

A Y ©

[y - N - 4 [

8. Does the bank want to know how the money -will be sbént?

-

I1f so, why?

48~ N e
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SHOP FOR CREDIT STUDY‘GUIDE .
(Vivian Summeier) >
-~ " ‘

Objective: Compreheﬁsion of sources of credit. w

. \ . »
Directicns:. Select a product with a value of at least Name - Y,
$400.00. Visit four different sources of credit i ’ . . -
the community. Compare the credit arrangements -posg- Product ’
ible in paying for tQis product. Answer the questio?s .
at the bottom of this page. . Cash Price
SOURCE  'LENGTH REPAYMENT  ° CREDIT CONDITIONS RATE OF DOLLAR
OF LGAN  ARRANGEMENT CHARGE ' © OF ,CREDIT INTEREST COST OF
. ’ - . CREDIT

..

b /7 ‘ '

Questions: b . 7 . L
. « / ‘ f ’ -
‘Which sources provides the lowest DOLLAR cost of credit?

~.. Which sources have 1oaﬁ§,availablebfor specific purposes oniy? s

What reiat16n§hips exist between the fqiiowing conditions and loans?
a. size of loap .

- b. risk of loan o
¢. collateral required
«d. length of repayment

. ' "‘49" ' 7




Instrument 8. Objective Test Items
Objective: Knowledge of different kinds of credit.

Directions: Place the letter of the kind of credit t at best fits the‘des-
cription given in the blank at the left. The letters \ay bg used more than

once. . \ )
° Description of Credit : Ki%dsgibredit
. 1. The cheapest. £ n c¢f credit. . . A.{‘Cash‘loans
’ —___2. Carries no“extra charge on goods. \ B.i éharg:\accounts \
3l Rpéuires a down payment: _ . C. Installment buying
~ — ;,“l °Balance is paid in regular paf;ents.

5. Goods purchased are not legally yours
until all payments are completed.

6. A form of convenience to the customer. o
R i

7. Secured “from bank or private loan agencies.




THEMATIC APPERCEPTION TEST .
(Pat Zwaagstra) ’

Objective: Describe, in writing, your féelings about the pictures below.

Directions:. Write below a story about this picture. Try to include what
brought the situatiocn about, what is happening, how the persons involved
feel and what will probably result. ~

Suggestions for use: Refer to page 16 for further explanation of the TAT%
instrument. The teacher might use additional pictures selected to suit
specifically the class objectives., )

(] A
.";;/ ""o >
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‘ FINANCE COSTS AND INTEREST RATE PROBLEM
- (Cerol Stine)

Name

Class

Score

-

Objective: Compute finance costs and true interest rate.

Directicns: Can you.figure the finance costs and thentrue interest rate for
this range? Fill in the figures given in the problem below in the calculator
and follow the directions.

Mary saw an ad in the’'newspaper for a beautiful new electric range.
The ad said that the cash price for the range was $360.00. However,
it said you could pay $10.00 down and $16.92 a -onth for 24 months.
How much is the finance cost on the range? What would be the true
interest rate? '

INSTALLMENT COST CALCULATOR
1. Amount of each payment ...........1:.......s.........,......
2. Total number of payments .............................?.1...
3. Total of installment payments (line 1 times line 2) cirecncns

\

4, Amount or value of down paymen% B T TR

5. Total cost (line 3 plus line 4) .ecvvceeceecrncccnnccancns
“' ) \' 6. Cash piicc ......................................\...........

i /[ 7. F‘ina‘nce cost (lineSnlinus‘line 6).00..0000ooooooo\‘oooooooo

'./ INTEREST RATE CALCULATOR

I 8. \Number of payments per year'(lzlmonths, 52 weekS) .eeeccons

/ 9. TFinance costl(li;e D R RALRLREITEE : —
10, Multiply line 8 times lime © .uvveveurverenriennsnennnens o
11. Multiply liﬁe 10 bY 200 «eeverneecsocraeessesstanassssiines >,
12. Amount of credit advanced seescecccsrocsrcsescccccasascccsns o

13. Add one to number Of Payments ....cececccrrrcrccrcssccccorer

L4. Multiply 1ine 12 times 1ine 13 eveersrorsnsssesneesssnenns o

. 15. Annual interest rate (divide line 11 by line 14) .coeeroncses :
\\ -52~ ' ’
Q . - yo
ERIC™.. ! 2y
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- CONSUMER PROBLEM
(Judy A. Knauer)

Objective: Knowledge of installment buying

Directions: Tom and Bea have selected a sofa for their new apartment. The,
cost is *$300.00. Since they were recently married, their savings have gone
‘for "setting up housekeeping'. They will have to finance their purchase’
economically; what would you recommend? Select the best choice of the three
plans suggested by placing the letter of the choice in the blank to the left...
Then, fiom the 1list below, check () those statements which are true and

would influence your decision.

1. A. : Bo ’ Cc

Installment buying A charge account would Borrowing from a
would require a down require no downpayment. small loan company
payment of $100.00 and Credit charges are at an advertised

monthly payments of $12. made on unpaid balance - rate of 9% is one
for 18 months. A $10.00 after 30 days. Monthly possibility. They

service charge would be payments would be $30. would make 18
added. Total credit charge monthly payments

would be $12.00. of $20.46.

2. The plan I selected is the least expensive.
3. Tom's salary influenced my decision to z large extent.

4, The payment plan that 1 selecéed extends over the longest period of

time.
\

5. The true interest rate is often higher than the stated rate of
interest. ’

; ' S
6: Tom and Bea probably could not make a down pdyment at this time.

A
7. Tom and Bea would hold title to the sofa while they were paying for
it if they choose to use the installment plan.

X
- s

8. Borrowing from independent loan companies is the most expensive of
the threé methods given.

9. Tom and Bea would not have use of the sofa until it was paid for if
they purchased it on open—charge account.

10. There is no charge for rhe type of credit you have selecteo for Tom

and Bea to use.

Draw conclusions about the wise usé of buying on credit.

-53-
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TESTS FOR CONSUMER KNOWLEDGE
(Sara Porter)

Objective: Knowledge of Federal Trade Commission

Directions: Below are statements concerning the power and responsibilities
of~the Federa) Trade Commission. Place a () in the blanks to the left if
the statement is true; place a (0) in the blank if the statement is false.

1. Has responsibility for encorcing the wOol‘Prodhccs Labeling Act.

2. Keeps the public informed as to current schemes being used by
unscrupulous businesses. | . - ;

3. Can prosecute furniture retailers for removing manufacturers' labels
" which disclose inforration of comstruction.

“ 4, Cannot act on behalf of an individual consumer.
5. Responsible for enforcing Kennedy's Consumer Bill- of Rights.
6. Responsible for the enforcement of the Textiles Labeling Aci.

7. Can prosecute businesses for deceptive practices in situations in
intrastate commerce.
A,

8. Does not actively participate in consumer education programs.

9. Can stop deceptive selling buE cannot Stop th; of fenders from
collecting debts.

Objective: Knowledge of consumer education’ problems

Directions: Answer each problem by placing a check 0/{ in either the Yes or
the No column.

by

Yes . No Problems

1. A woman received a trinket in the mail with a.request for a §1.00
donation. Must she mail the donation 3r return the trinket?

2. A customer signed a contract that the salesman\insigced upon.
Can the Better Business Bureau hedp her cancel the contract?

. 3, Company B claimed that their salve would cure cancer of the skin.

s

Can the Food and Drug Administration prosecute the business firm?

4. A salesman said, "The Better Business Bureau recommended my
company.'" 1Is this true? N

5. Mrs. X called a TV repairman but before he arrived her hﬁsbgnd
made the repair. When the repairman arrived she gent hfm away.
Does she have to pay for the service call?

6. A cle:. in a store tried to sell you a gadget that would develop
your bustline. Should this be reported to the Food and Drug
Administration rather than to the Better Business Bureau?

7. The salesman wrote "As Is" on a sales slip for a used car he
sold to Mr. Y. Two days later Mr. Y discovered the car needed
extensive repairs. Can Mr. Y force the dealer to either make
the repairs or take the car back?. =54
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. product. You are neither familiar with his product nor have you

ERIC

Aruitoxt provided by Eic:

13. You purchased a bottle of Milk of Magnesia. "ien you opened the

PRETEST ON CONSUMER A1LS
(Sara Porter)

Objective: Knowledge of consumer aids
Multiple Choice: In the blanks write the letter that completes each of the
following statements:

1. The weakness of every regulatory 3. A warranty of a produc. covers

agency of government is that a. only the parts of the product
it discriminates against - b. only certain parts
k\iuall business ) c¢. labor for repairs
b. the laws are not enforced ' d. all parts and labor

c. 1t socn represents the indus<
trx\it is supposed to contrcl 4. The most sericus omission in

d. many the rqgulations are commercial standards is
vague an ~nagwglear]y stated a. one for size of containers
, : b. one for content of containers
-e— 2. DBrands and tradgemarks are valuable c. in controlling price
aids to d. assurance of quality
a. the low income group .
b. manufacturers and distributors ___ 5. It has been estimated that out
c, the educated consumer of every .$20 spent for groceries
A, manufacturere and consumers the package cost
- a. $ .50 c. $1.50
Iy . ) b. $1.00 d. $2.00

-

Matching: 1In the blanks tc the left write the letter of the drganization to
contact for each situation. . .

Situation Organization

6. The label on a bottle of scalp lotion A. Better Business Bureau

states that "the daily use of the

lotion on the scalp for two weeks will B. Federal Housing Association

result in a heavier growth of hair."

You have used the lotion for one month C. Board of Kealth

but growth of hair has not increased. - /
D. Medical Association I
7. You have purchased a cake from a logal ' )

bakery. When slicing the cake you E. Tood and Drug Admi nistration

find several weevils.

8. You have ordered a sandwich at a lunch counter. While waiting for
your order you noticed a waitress scraping soiled dishes and without
washing her hands, she went directly to make your sandwich.

3

9. The last two times you have purchased meat at store X it was spoiled.

10. A local gasoline station advertised a free car wash with a "fill-up ‘
order." You have the gas tank filled and ask for the free car wash.
The attendant replied that you purchased only 10 gallens of gasoline
and the offer is only good with a purchase of 15 gallons or more. "
11. A local store advertised a vibrating chair that was expecially
desigred to 'take off body weight if you use the chair every day."

12. A door-to-door cookware salesman claims that you have endorsed his

endorsed it.

bottle it smelled strongly of turpentine.
~55-




BANKRUPTCY CHECKLIST
(Martha Nall)

Objective: Respongs to feelings concerning bankruptcy

——t

— .”:‘L 3, . .
Directﬁonsfﬁﬁeéibnd\to each of the following statements by circling the
numbers., depending upon how you feél in each case,

1 - Strongly Disagree 4 - Agree
2 - Disagree ' . 5 - Strengly Agree
,3\3 - Undecided
' / _ There dre no right. or wrgﬁé answers.

4

;v} . Ay sure I Te . SD D‘ U A SA

1. People will not trust a person who is or has been bankrupt. 1 2 3 &4 5
2. A person's reputation is not. damaged by b&nkruptdy. 1 2 3 4.5
3. Bankruptcy destroys the family's sense of security. 1 2 3 4 5
4. Bankruptcy is becoming more acceptable. : 1 2 3 45
5. Society expects a person to be able to pay all his 61113. 1" 2 3 4 5
6. Bankruptcy causes emotional instability between husband

and wife. . 1 2 3 4 5
7. Bankruptcy does not cause a feeling of indequacy in the

bread winner. 1 2 3 4 5
8. Filing for the bankruptcy law is an easy Way to get out .

of paying all your bills. 1 2 3 4 5
9. Keeping up with the Jones can lead to bankruptcy 172 3 4.5

10. Bankruptcy does not:.create a feeling of hoplessness and .
a lack of definiteness of the future . 1 2 3 45




RATING SCALE FOR
LETTER OF COMPLAINT TO MANUFACTURER
‘PERFORMANCE TEST )
(Lela,HewLett)

Objective: Tdentifies criteria of a
letter of complaint to a
manufacturer, !

Directions: 1In the'blank on the rfght‘place the score that corresponds with
the description of the criteria being rated. Place the total of the score 1n
the space provided above. .

-

-

QUALITY BEING RATED DESCRIPTIONS
.’ ¥ ' 1 2 3
1. Method of writing Printed by Handwritten Typed
. hand k .

2. Neatness . Untidy Few corrections Very neat

. . . R :

3." Structyre Must decode Understandable ﬂiiasily under-‘
. stood

1

Facts . . "Emotional - Some facts, Only facts
some emotion presented

Preyious conditions Sa&s nothing Mentions what States all
: - of what has has been done that has
been done, been done

Addressee . - The company Company officer, Company
(not named) . officer
{(Named)

Other information None included Originals of Photostats
labels, re~ of receipts
ceipts, etc. labels;

‘ etc.

Toial




INSURANCE OPINIONAIRE
(Germaine Burns) 2 4

.

Objective: Knowledge of insurance A —

Directions:
“ the various:aspects of insurance.
the answer which best describes your

s;(gngly disagree,

1.

8.

9.

10.

11.

o 12,

13.

14.

15‘

.1ife insurance.

®
The amount every wage earner should spend for insurance
protection is 10 percent of his income.

feeling concerning the question.
D-disagree, U-undecided, A-agree, -SA-strongly agree.

This is not a test. Below are several statements pertaining to
Answer each statement carefully by checking

SD ~

Sb

D

U

A |SA

. The typical family can wisely Buy as Fuch insurance as

it can afford.

‘Every head of a family should buy lots of all kinds of

insurance _

Everyone should study his economic risks carefully and
purchase first the insurance protection he needs most.

Most persons should buy straight life insurance because
it is the cheapest form of permanent protection.

Young married men should buy limited payment life in-
surance so they won't have to pay premiums during their
retire@ent years. __

Most of us éan afford to buy insurance to protect us.'
against every possible loss.

It 4is easier for a person to decide how much life and .
health insurance he needs than it is for him to deter-
mine the amount: of auto or fire insurance he should carry.

Less than half of the families in the United States
carry personal insurance. ‘

Family income policies can be planned to meet the spec-

ial needs and desires of individual families.

Most insurance applications ask for too much unnecessary
and personal information.

A physical examination is always required in purchasing

A policy holder is entitled to cancel his insurance

_policy at any time. ’

_1f a family is covered by enough insurance, it can

prevent or avoid economic risks.

The only wa, to take advantage of the cash value of
life insurance is to turn in the policy.

’ "58- ",




INSURANCE CROSSWORD PUZZLE
(Germaine Burns)

1

Objective: Knowledge of insurance

.-
SEESANEamMEaEnEEn =
n l!'

w

snBERliuk &

"Type of 1life insurance that amounts to an
insured savings plan.

The least expensive type of permanent pro-
tection in life insurance is life.

A person who has 1nsurance.

Disability insurance pays for loss of
Hospital, surgical, and 1nsuran e are

Often called basic health c coVerageq
, Type of life insurance policy that /pro-
tects for - given period of ‘years./
£ provision that under certain conditions
an insurance policy will be kept in full
force by the company without the payment
of premiums is called a of premium.,
A family income may be added to a
straight life policy.
An insurance contract.
Life Underwriters Associations are organi-
zations of insurance _ .

Having insurance gives one a fe:ling of

Insurance companies help finance home and
apartment buildings by investing in .
A means of sharing risks.
A permanent life insurance policy has a
____value, which the policyholder may
" borrow against.
A double indemnity policy pays double

when death results from means. 59

Type of risk that may cause, financial
less.

Type of insurance plan often provided
by a wage earner's company.
. The insurance company puts money to,
work in .

The two types of personal insurance
are life and . .

The type of insurance in which premiums
are paid for a set number of years
but protection lasts for life ~is
called ____ payment.

Type of insurance that protects against
the claims of other people if the in-
sured person should injure them’ or
damage the property.

Charges for insurance are known as
premium .

Amount paid for insurance.

Overhead insurance is a type of
health insurance.

Chance of losing something of value.
Surgical ___ insurance 4is a type of
healthﬂinsurance. -

All permanent life insurance has
values. This means that insurance
protection need not be given up to
get the use of cash in an emergency«
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D. FOODS AND NUTRITION

FOOD'S INTEREST QUESTIONNAIRE
: : (Marilyn Decker)

Objective: Identifies the interests and knowledge of ‘food of students
Directions: Write one word or short phrase amswers for the following items.
Section I. "Introducing You"

1. Ngme T . .- ] .2. Age

3. Grade

4, Number of sisters Ages of Sisters

"5, Number of brothers Ages of B:b:pers

(4

6. Occupation of father 7. Occupation of mother

8. Hobbies or interests

Do you plan to end your education with high school? 10. If so what type
B \ ’

“of job would you like to have? S ‘

8

11. 1Is college your aim? 12. If so, what would you like to study?

{

Section II "Your Food IQ"\

13, Why do you eat

What do you eat?

16.

When do you eat? With whom do you eat?

15.

Where do you eat? 18, How do you eat?

[

eck your preference on the following areas of study:

g

Managing your time efficiently
Use and advantages of small equipment
Making your food dollars stretch
Meal planning
Reducing -and expanding recipies
Calories and you
Food fallacies
Nutrition facts and figures
Food selection
Storage and food preservation
Table settinga ’ .
Socially acceptable table manners
Eating in a restaurant
Barbecuing or out of doors cooking
Party planning ‘
Candymaking

|

REDURARARAL

Which subject areas above were unfamiliar?

Preparing the following:
~ Meats
Piecrusts
Yeast dough
Desserts
Fruits

Cereals

Eggs -

. Quickbreads

Casseroles

Soups

Gelatin dishes
Sauces

Buffet meals ,
Foreign meals
Convenience foods

Shohld our study of ‘foods include other areas?.

Wwhat will you have to do to prepare yourself for food labs?
' ’ «60=

-

What?




1%

RATING SCALE\FOR WEEK'S MENU PLAN
(R&th Sproat)

Knowledge of menu planning

Objective: ,
Directioﬁs‘ Score the week's menus according to the descriptions in the three C” umnsy

If you feel that it falls between the columns, use 2 or 4 as your rating. Write your
‘Total your score.

score for each {tem in the blank to the right of. the item.
) Lo

Little or no meat
is served :

contrast in flavor

days

Two servings of
meat on some

pleasing contrast -
in flavor

.

-61-

: ] 2
1 \. 3 4 | 5 : * Score
» \ ' |
« 1. Little or no ﬁ@lk Three servings Threeuservings 1.
is served \\ .of milk on some of milk daily .

'Tﬁo servings " 2,

of megt daily

- days : ‘ I\ .
3. No eggs are served One or two eggs Three to five eggs ) 3.
are served during are served during -/ p
) the week the week //
s ‘ ’ / I8
4. Little or no veg-  Four servings of Four servings of / 4,
tables or fruits \ végetables or " vegetables or /
are served . fruits are included fruits are served .
‘ on some days " daily
5. Few or no dark Dark green or yellow Datrk green or yellow 5.
green or yellow vegetables are vegetables are ___ .
vegetables are ’ served on some days are served daily
served ® “ ) : . .
6. Little or no fruit Fruit high in-as- Fruit high in as- . 6.
. rich in ascorbic corbic acid is corbic acid )
acid is seryed served on some days -served da;17~ ,
7. Littie of no bread Four servings of Fdnr;servings of 7.
or cereal is served bread and cereals __ bread and cereals ‘
are included on are served daily \
some days ' \
’ L A S .
8: Meals have very * Some meals have All meals have ‘ 8. \\\
little contrast pleasing contrast pleasing ‘contrast '
in color of ¢olor of color | :
9, Meals have very Meals have All meals h;ve 9.
little contrast pleasing contrast pleasing contrast
in textare. of texture sometimes of texture
10, Meals have poor Some meals have , All.meals have 10.

_pleasing contrast

3

in flavor !

.TOTAL SCORE
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Q-SORT ,BASIC FOUR
' (Ann Waitt)
{ ’ Y-
Objective: Knowledge of the Basic Four Food Groups ,
Directions: Staple another half sheet of paper underneath the left side of this
sheet forming four pockets. Cut out the items on the right side of the shket into
26 separate items. Place each item into the correct pocket.

. (Y

b

3 to 4 cups for children ’ \Rice

MILR “GROUP . 0 - . . o
- 4 or more cups for teens - - Rolled Oats

. - -

2 or more servings - Potatoes

-~

FRUIT-VEGETABLE GROUP 4 or more servings - ©* Macaroni”

. 4 ‘or more sérvings, . fce-Cream &

' Beef . E " Bread

Veal " Fish -

N

Pork : .. Eggs

t

- Poultry P " Cheese

t ,Citrus ' ; Nuts

[

-
.

_Cottage Cheese ’ Dry Beahs

I
Broccoli 'Crackers/

Carrots Spinach/

]

Teachers Note: This Q-Sort on the Basic Four is to be used with the slow student’
or the.young student. The student could. prepare food items on cards or papger
incorporating foods that are familiar to them.

N ~ _62-
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Objectivé:

f

Directions:

" forming four pockets.

Staple anothef'half sﬁeét of papqr.underneath
Cut out the items on the right side of the sheet forming 25

Q-SORT NUTRIENTS
(Ann Waitt)

Knowledge of nutritive contribution of foods

i

>

the left side of this sheet

items: Place each item into the correct pocket.
£ 3
j [
g ! :
. "Sugars. and starches Some are soluable
’ \ © ' in water
CARBOHYDRATES - . ©
Essential for healthy skin They work with car-
K . T bohydrates to give
- ,energy
R ! . 1)
Essential for vision Iron
' - , *
s ' Cheese is a good source Calcium
FATS - éhosphorus: . Amino Acids
. . B
A * Regulate and build body y Cereals are a source|’
PROTEINS ; Milk is a good source Candy is a source
., 4 i ' .
; ‘
Meat is main source % Fish is a good sourcel
Excess is stored in connective Essential for fcrm-
— tissue ation of teeth and
" \ bones
MINERALS . .
. N i Chief function - provide large Composed of fatty
smounts of energy acids
Liver is a good source Eggs are a good
- , source
¢ A
VLTAMINS "Nuts ,Main function is
\ growth and repair
R \ { Found in liméstone. water, svil ! «
\ 1.
. :

-63-+ .-
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Aruitoxt provided by Eic:

o
o
\

WORKSHEET FOR CONVENIENCE:FOODS
(Lucille Frick)

Objective: Compares variou€ -~onvenience foods to recipe made prodﬁcts.

Scoring: 5-Goed, 3-Fair, 1-Poor

FOOD

COST

BRAND | TOTAL

OUNCE

COST PER | PREP | PALATABILITY, CHARACTERISTICS

TIME | APPEARANCE TEXTURE FLAVOR

Cake ‘rom Bak.ry

Cake Mix

4

Recipe made cake

/ SN
ConclusionéT/x\\\y

Ready Made Cookiés

-

Refrigerated Cookie Tube

Cookie Mix

Recipe Made Cookies

Conclusions:

Frozen Prepared Pie

Pie Crust Mix and
Prepared Filling

Recipe Made Pie

Conclusions:

Instant Potato Buds

Instant Pozato Flakes

Recipe h.shed Potatoes

Potatoes from TV Dinner

Conclusions

Peas from TV Dinner

Suggestions to teacher: Other
possibilities include comparison

Frozen Peas

of stews, chili, soups, puddings,
et cetera. Every effort should
be made to keep items similar if

Canned Peas

not identical in basic ingredients;
i.e. chocolate rather than cocoa
in cakes.

Conclusions:

s
L2
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MEAL PREPARATION PROBLEM TEST , i
- | {(Eleanor Lord) ,) /°
. - ‘ s
Objective: Plans a nutfitional meal with specified food items. . /
| P /
4

CAN SUSAN DO IT? Directions: Susan's mother called and ‘said
she would be late from work. She told Sus

. to prepare supper for the'family using the
left-over pork roast in the refrigerator and

. whatever else she could find. Susan has pne -

ot hour and fifteen minutes until supper tige.

Folloﬁing are the foods that Susan found:

. Left~over pork Canned green bégans ~
et Rice Canned peach halves
Canned tomatoes Box of gelatin dessert
Cream of musi&oom soup Lettuce / \
Unbaked refrigerator Staples /

cookies | j

I. Plan a2 good menu for, the family using the foods. (Note: you caﬁnot,use,
any food other than Lhose listed including staple items.) /
f

: § | | |
II. State three reasons why the menu you -7anned did or did not make good use
of the left-over pork. Support your statements, .

o e

Score card

L HOW DID YOU SOLVE SUS ‘s PROBLEM? /
) /

Directions: The followiné score card will “e used to evaluate héw much heip
you were to Susan. Read before you solve .'2 problem. /

/ ) T

I

i !
| % i \. Point% ‘Score
1. Is the menu nutritionailly balanced? 5 / -
2. Is éhe meriu form cotre%t? ) ) ) 3 ; —
3. Are there three reason% stated for use of po&k? 9; e
———— &4, Are the reasons soundl%‘supported? 9; —
; 5.5 Is thé spelling and graﬁmar correct? i o
‘ : ;
\' TOTAL POSSIBLE|SCORE 28 .

\

‘Comments

{
s
E
H
\




NUTRIENT BINGO GAME
(Kathryn Van Fleet)

Objective: Knowledge of. food nutrients.

Directions: The teacher will ask questions about nutrients. I1f you find an
answer on your card, cover the square with a piece of the construction paper

provided to you. When you get five answers in a straight line (vertically, '
- — <eo—horizentally, or diagonally) say, "Bingo".

Aq}no “Vitamin Vitamin Calcium
Acids A E

1

[ Vitamin ® Thiamine : lodine ~| Starch

»

Cellulose Riboflavin

™~

Carotene Vitamin Tryptophan , Fluorine
c '

Phosphorus |- Oxalic
Acid

Suggestion.to the teacher: The "Bingo" directions and blank card could be
duplicated as above. The nutrients can then be written in the blanks, making
each card with a different order, so students will not "Bingo" at the same
time. Prepare questions on cards so that they may be shuffled and drawn at
random. : e




MEETING YOUR HEALTH PROBLEMS ESSAY -
(Ruth E., Sproat)

Objective: Knowledge of planning nutritious meals.

Directions: Study the menus' below. These Scoring: Points
are the foods that Jane ate yesterday. She Selection of foods to
is a little overweight and'would like to be eliminated....... 30
lose some weight. She tries to eat well Selection of foods to be
balanced meals daily. She ate one average eaten in small servings. 30
sized serving of these meals yesterday. Nutritious snack..... 30
Your answers will be scored as indicated Organization of answers. 10
on the right. , TOTAL POSSIBLE 100
i ‘\
" Breakfast Lunch Dinner
Orange Juice Macaroni and Cheese Fried Chicken - Gravy
Bacon Egg Tossed Vegetable Salad Mashed| Potatoes Peas
Buttered Toast ©  Bread Butter Bread Butter
Milk Chocolate Bread Pudding Apple Pie .
. Milk - Tea

I. 'List the foods in each meal which should be eliminated?

s

II, List the foods in each meal which should'be eaten in oaly small
servings. '

III. Plan a nutritious snack which will help Jane feel satisfied and maiantain
a well balanced menu without adding many calories.

=~

-67~
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Aruitoxt provided by Eic:

Crossword Puzzle
(Betty Rice)

Objective: Knowledge of tood terminology.

Directions: Place THE PROPER WORDS IN THEIR PLACES AND THE PUZZLE WILL BE
COMPLETE. The words are common texms used in foods. The definitions are
*given on this page. Write. them into the puzzle on rhe next page. The key

is the underlined word in each case and should be omitted when given to the
students. R

. ACROSS
1. Sedllop - To bake food, usually cut in pieces, with a sauce or other
liquid. The top is commonly- covered yith.crumbs, and the food and sauce
are arranged in alternate layers with or without crumbs between layers. A
baking dish is used.

2. Dough - A mixture of liquids and dry ingredients stiff enough to knead.
3. Beverage - A drink such a coffee, tea, cocoa, etc.
s B - . ~

4. AuGratin - A scalloped dish made with cheese.

5. Toss - To mix by lifting with two forks or a fork and a spoon- $o mix
together without crushing the ingredients. ’

6. Marinate - To season by soaking in French dressing, or to make tender
by soaking in a solution of vinegar, spices and water (meats)..

7. Cream - To work one or more foods until soft and creamy by using a spoon
or other implement. Usually applied to combining shortening and sugar in
place of blend.

8. Melt - To change from solid to liquid by using heat.

9. Steamfhg - To cook above water; to cook in live steam.

10. Drain - To remove liquid from food.

11. Broil - To cook directly over or under the direct flame.
12. Pare - To remove outside covering.

13. Panfry - To cook in a small amount of fat in a frying pan.
DOWN

1. Casserole - A combination of foods, usually with cream sauce, baked in
an earthgnware, glass or metal dish. '

2. Parboil - To boil until partf& done or half done.

3. Roast - To cook over direct flame, or to cook in dry heat, as in oven,
in an uncovered pan.

4. Knead - A method of mixing dough by stretching and folding.

5. Dredge - To co. with flour. " -

6. Sift - To pass through a sieve as with flour.
7. JFrost - To cover cake or cookies with icing.

8. Simmer - To cook slowly just below the boiling point on top of the stove.
-68- '
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9. Recipe - Direction for mixing foods.

10. Braise - To brown in fat, then cook in a small amount of liquid in a
covered vessel.
N

11. Curdle - A change in milk in which solids of the milk separate from the
watery part. When cooked at too hot a temperature custard may do this.

12. Menu - A list of foods for a meal.

—

13. Shred - To cut or slice paper thin in strips.
14, All Purpose - Flour that may be used for making any baked product.

15. Fold - To turn over and over light1§ 80 as not to force‘air out of the .
mixture. It can be done with a spoon, or by operating an_egg beater or
mixer very slowly.

COOKING TERMS PUZZLE

W
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Objective:

4

Nans

TEST ON FOOD LAWS, INSPECTION, AND GRADING

(Alice Lutkus)

Knowledge of food laws, government stamps, and grading agencies,
and to understand their functioms.

Clags Date

constant Alternative Item:
choice of three alternmative answers.

Score ______ . .
—

For the following seven statements you have a

(4 pts. each) Mark+if the statement is true. ' .
Mark - if the statement is false. '

- Mark O if the statement is dependent on other factors.
1f marked 0, name the factor or factors. .

control.

Factor

6. When meat is marked w

1. The grading 'of meat is optional except during periods of government -

2. The Federal Food, Drug,

and Cosmetic Act is concerned with compulsory
grading and labeling of a limited number of foods.
Factor

3, A food product may be labeled by grade without government inspection. .
Factor

4. Food labeling under a trade name Or brand is of equal importance to
government grading.
Factor

5, Blue Goose, Inc. is a grading agency.
Factor '

ith the Federal 1n;pection stamp, the buyer is

assured that it was produced from healthy animals, slaughtered and
processed under approved sanitary conditions.

Factor

4 -

Y. When meat’ is markzd only with a state or city inspection stamp, the

buyer is 'taking a chance. '’

Factor

Completion:

nSPECTED
AND PASSED
DEPARTMENT OF
SCHMOA TURE
€57 58

LAY 1

1dentify each stamp or 1abel and define the terms on it.

(2 pts. each)

(1K

me an s

8

' is
ARMOUR SWIFT'S —— —
STAR PREMIUM | — -
A S
means means
-[U-

d
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. Performance Test With Score Cards
“ fF (Alice Lutkus)

Objective: Comprehension of levels of quality in canned goodé. ’
I4

. This will also serve as a self-evaluation device.

L

. Score Card 1: ‘ ]
Identification and comparison of grades of canned and frozen products. Before the test,
the instructor measures the product with USDA grade standards. After the students .

. examine and taste the product, they will score and assign a grade to it. The instructor
- then reports the actual grades and the class discusses the USDA gradeestandards.

Eessert

each No. per | Absence . My My My

Halves Color | Uniformity { 10 can of Defecis| Texture | Flavor [Score |Grade Grade
x o
Y e, %7
7 . Y

Scoring: Write the number which best ;yii; your opinion of ., ¥, and Z in each column,
(good 5, fair 3, poor 1). Total your gcore.

Grading: Assign a grade to X, Y, and’Z in the 'my grade column.

Sign your name. / .

Objectlve: Knowledge of three brands and qualities of instant mashed potatoes.

Score Card 2:

Texture Flavor Consistency
Color (smooth, lumpy) | Natural Artificial | (dry, watery) |Score

JIL
A A

Scoring: Write the number which best suits your ®pinion of I, II, and III in each
column (good 5, fair 3, poor 1. Total your score.
Sign your name:

-71-
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Checklist for Laboratory Habits
Objective: To develop goo& work habits in the .kitchen.

" pirections: Score yourself on each of the following items according to this
scale: 3= 1 I did it well, 2 = 1 I could improve, 1 = 1 was very careless.

Dates:

1. Was I ready for class on time?

2. Were my hands and nail clean?

3. Did I wear my apron?

-4, Was my apron €lean?
5. Did I put my personal things in the

proper place?

6. Was I neat about all my work?
7, Did I assemble the necessary items

before starting to work?

8. Was I able to depend on myself?

9., Did I cooperate with my group?

10. Did.I give attention to directions?
11. Did I use my time well?
12. Did I do my part correctly? . -
13 Did I leave things clean? - .
14. Did I leave things in their proper place? .
15. Did I have my work well planned?
16. Did I care for my dish towels properly?
17. Did I remember my housekeeping duty?
18. Did I put my apron away neatly?
19: Did I work quietly?.

- N

Possible score is 57. My score today:

The habits I need to develop are:

\

1

Suggestions for use: This instrument wonld be ideally used by the pupil for self- '~
evaluation at the conclusion of a laboratory period. It could also be used by

the teacher or, in part, by another pupil if a pupil evaluator is ‘designated.” It
is important that it be used on the day of the laboratory in order to make correct
judgments. : s e




‘Performance Test on Family Meals
Objective: Ability to apply knowledge of how to plan, prepare and serve well-
““balanced meals to the family with efficient use of time and within a limited
cost allowance.

Suggestions for use: May be used as a pre-test and/or as an achievement test
at end of the unit. :

Directions: From the foods on_ the supply table (or in unit kitchen) prepare a
low cost lunch. Two girls prepare for four.

-

Foods on table might include:

Potatoes ’ Can of green beans Whole wheat bread American cheese

Lettuce Can of pineapple White bread Instant pudding
‘Carrots Can of peaches ! Cottage clteese Soda crackers
Cabbage Can of tomatoes Peanut butter Macaroni

Eggs Can of tuna fish Butter - . Noodles

Milk_ Can of milk Mayonnaise , Tea bags

Give the other two girls a-'score card for the meal or give one a score card and .
ask the other to keep a record of unnecessary steps and motions. Summarize in - .
the space below. :

Score as follows: 3 = Could net be improved, 2 = less than half needs improve-f
ment, 1 #more than half needs improvement. ////

./'/’
Sco;:\}§\@ for Family Meal Sccre Record of Unnecessary

' ~Steps and Motions
. //
1. Interesting and tasty menu el
2. Suitable for seascn of year R
3. Suitable for group ]
4, Nutritionally good -
S. Both hot and cold foods.
6. Table properly set -
7. Prepared in timé alloted
8. Attractively served
9, Foodftorrectly served
10. -Pleasing contrast of textures
11. Correct amount prepared ,
12, Good work habits used
Possible score is 36. Score . i ' -
Pupil

T3

P




/‘ B - )

‘ LABORA'II‘ORY PLAN

\

- Objective:’ Comprehension of planning needed for a laboratory in foods.

.

NAME OF LAB CLASS ____ PERIOD UNIT
DATE oo NAMES I
RECIPE SOURCE: __ \ ,.

PAGE NUMBER:

|
‘ \
' \

i
|

T
| .
RECIPE OR MENU GROCERY ORDER SPECIAL EQUIPMENT

* WORKING PLAN:
- — -Names:

PREPARATION SCHEDULE: e e - o B
© Time Name
COMMENTS :

4=
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- TEACHER EVALUATION OF LABORATORY
- (Eleanor Lord -~ Melinda 0'neil) }

B l‘ -

Objective\ To_evaluate laboratory performance. — N

. NAME |

N

s E ,/,’,, /\ , \,W“A)S’ o - CLASS

LAB

COOK:N@*,, o

oo Directions. Observe the members of each laboratory group accbrding to the
following qualities. Score the unit following the point system

listed: —— s S b

5 - Excellent : )

4 - Very Good (only a few improvements needed)

Good (several improvements cduld, be made)

Fair (definite need formimprovements)f

Poor (much.improvement needed)

3
2
1

QUALITIES \ ; UNIT POINTS COMMENTS
' 1 2 3 4 5 6 :

PREPARATION - Work L ~
quickly, quietly; . '
and neatly

COOPERATION. - Work ‘
tggether and take . . ) L
initiative . ' T

) t ]

PLANNING - Feasible ‘1

plan for all members
presented in advance

" 77" "TABLESETTING - Table ‘
set correctly; evi- ‘ . ! A
dence of creativity . \
N . . /

PRODUCT - Meets tne N
criteria established
by the class '

CLEAN-UP - Unit left

clean w.th items . R .
stored properly -

OTHER ¥ ~
i | o !
pi ‘ .

/i |

-
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! i -
. . Rearrangement Item - a /‘ -
.. Objective: Ability to plan‘the order in which the foods in a'méal/shouid be
L prepared.’ . . o ) P ‘
< ) f
.- , ‘ . [
: . MENU g
oo Ham Loaf ﬁ”
. Creamed Pctatoes .Buttered Corn }/
) Combination Salad ° // .
- . . Whole Wheat Bread Butter '~ 7 .
<y ] Baked Apple .

; S .
Directions: Below are-listed sotie job% which might be done in preparing and
serving this meal. Some of them are unnecessary. First, draw a line¢ through
the jobs which you consider unnecessary. Then arrange the remaining jobs.’in"
the order in’which ‘they should be planqed and write them in the blanks in )

Col@mn 2. ! . - ;
- : “ . i \.
o a | :
P ;
' 1. Add butter ito corn 1. _ - |
2. Fill water glasses o 2.
3. Make salad | ) 3. _ . ) )
4. Make cream sauce 4. ’
5. Mix ham loaf 5. . -
. 6. Peel apples - e 6. }
7. Peel potatoes 7. ‘ X '
4 - \ - -
\
{ -
) \ ot

‘-

-76-
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/ -
E / FAMILY PELATIONSHIPS s

. /Sociodrama Checklist ' '
\ . ! (catherine Cecil) : y ‘

ijective; Application of knowledge of marriage customs

ry

. ‘ ‘ ' Let's Get .Into The Act!

, s
. .A Chkcklist fer a Socio-Drama
F."» i r * } . ] in
o ! Family Relations

\ < N . l \
. ‘ v ) - . . . '
- . . _ . NAME b

. . i DATE
Directions: Each committee has created and presented a socio-drama gertaining g
to marriage customs around thé' world. Place a check () in the column which ; e

best describes your own sccio-drama. Add comments that clérlfy or explain your
response when desired or necessary. . Comments may -include citations of evidénce
’ that support you1 response.' : R <o

% ' NC | PARTLY | YES COMMENTS )

I. Plannin ‘

J. Was the problem of the socio~drama
clearly atated°

2, Did the group draw upaon reliable | i B
resources for information regard- . :
: 1ng,other culturgs’ - s .

3. Wad the g;oblem attacked as a <&
whole rather than from a.single
aggle’ ~ - N '
.,
: IT1. Originalftz J.
X %. Was the skit presented in a
/ ~ unique and interesting ‘manner?

/ e ? \
5. Was brainstorning atd free- ’

wheeling incorporated*in stim-
ulating new ideas?-
T

6. Was each member of the group

~ able to think.independently and
creatively without relying on .
others for ideas? '

_7Zp




COMMENTS

— . / NO | PARTLY | YES
1I. “operation / : ;_
7. Did each member of the |
committee- assume responsibilit N
in making the skit a success? | :
. 7
i
8. Did each member contritute to|
the smooth progression of the|
committee work? i |
y : .
9, Did each member of the group -
have an opportunity to express
ideas?
1v. Organlzatlon ' "t
1u. Dia the group accumulate all
necessary evidence so that/ the
skit was accurate in providing
information of other cultures? .
11. Were the contributions of each
member integrated into'a mean- ? .
y ingful Jhole? ' )
\ ; N
! -~ rs
12. Did the plot of the dcama”
.develop in a logical| sequence?
V.o Presentauion . T .
13. ".°fe all members af ,the group
211 prepared?
14. Did each member evidence a
- feeling of empathy in por- -
traving his role? ’
15. Did the presentation stimulace j/“

interest and thinking among
the class members?

were the ideas of the socio-
ocrama clearly communicated?

16‘

Was the skit a learning
experience for the class,
1ather than mere entertain-
ment ? .

17.

’ |
TOTAL

-78-
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\ Test ef Creative Ability¥* ﬁ
\

Objective:

Synthesis of knowledge of family relationships nn solving problems.

Creativ1ty can be measurad in the area of }amily relations. e following
test has 5 parts., One examﬁ%e is! .given for each of the flve parts\, The teacher
would need to add about four edditional items for each partn “
\ | ' | ’
< Name | . ‘ “ Date I \
| ! | | A
A%e 1 Fducation (circle one) 8 9 10 11 12] 13 14 5 16 17 18

DirectionL On the inside pages there are 5 parts of a’test of creatiye ability.
You will take the qest one part at a time keginning when the examiner

ives the
signal and stopping when the examiner says 'Stop'! The 1ength of time allowed
will be fJund at the top of the page where that part of the| test beginsi Pace
yourself sb tha you have encugh time to try all of the problems in each)part.
DO NOT SPE \D L OF YOUR TIME ON ONE OR TWO PROBLEMS: {
Lo/ f
If you should be writing when the signal to stop is given, time will bq allowed
for you to éomplete the item upon which you are working. \
; B0 NOT TURN THIS PAGE UNTIL THE EXAMINER GIVES THE SIGNAL. \
o i \
. — PART I. 20 Minutes Q| __ X \
| h | U, Xi ‘.

\

)
After

Below are listed five situations which miéht occur in a family setting. &
You
\

each s1tuaqion, please indicate as many possible consequences as you can.
- can supply 'any information or oetaiis that you wish. In other words, you ar
!

g
to think of all the things that might happen *s a result of the situation. ‘Do
not mark in blanks 'Q' and 'U'.

’ c #

3

! 2

Mr. and Mrs. Smith have three children, They have tried to instill in all three
children moral and spiritual values. However, the seventh grade teacher of the

youngest child informs them that their son has stolen twanty dollars from
another teacher's purse.

, v
¢ ol v

|
|
|
I
}
|
|
|

L
(o

8.

9.

10.

11.

1 12,

. 13, ¢

14,

Use 4 more similar examples - for possible ccnsequences)
Do not turn page until examiner gives signal.

Lt el

e e e

e U S W N

R

?Tc Teacher:
Stoé here!

T g

T

he AG TEST OF CREATIVE ABILITY, AC Spark Plug Division, General Motors ;

i
oration. .

*Adaptation-by Catherine Cecil, Graduate Student in Home Economics tuucation,
of
Cor

; -79-
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. ‘ PART I1. 10 Minutes

Below are lisced a number ¢f staterents which you are to assume are true. Give
. as many reasons or explanations as you can to explain the truth of these state-
ments. Do not mark in blanks 'Q' and 'U'.

A. 'It is important not only to pick the right mate but to be the right mate.'
( .uthor ‘unknown)

.

NN RO N -
. .

_

L R4

(Teacher: 4 other similarly written examples of statements).

o

PART III. 15 Minutes

Below are listed a number of items which could possibly create family friction.
Please list after each one all the ‘things absut them which could cause family.
friction. Do not write in blanks 'Q' and 'U'.

(Teacher: Use & other examples; such as, use of television, allowances,'usg of
telephone, curfew hours for children.) N

E. Use of Leisure Time
0 U ) ] U 2

9.

-

10.

13

11.

|
|

12.

-

13.

’ R 14.

.

15.

0~ N W
. .

16. ¢

—— —

STOP HERE! DO NOT TURN PAGE UNTIL EXAMINER GIVES SIGNAL.
-80-




Total X

. PART IV. 20 Minutes

Below are listed a number of crisis situations. TFor each set there are a
number of possible sclutions. You are asked to give the solutien which'you
believe would be the most effective. You can assume the availability of any
kind:'of special resource that you might need in sclving these protlers.

~

(Teacher: LUse 4 other similar crisis situations.)

B. The mother cf three teenagers is an alcoholic. However, she denies any
accusations to this effect, and she refuses to reccgnize the problem.
Furthermore, she has no desire to contact Alccholics Anonymous. How can .
the family help the mother?

-

€
H

&
STOP HFRE! DO NOT TURN PAGE UNTIL EXAMINER éIVE%_SIGNAL.

v

PART V. 15 Minutes -
Below sre listed several areas which require adjustment after marriage. List
all of the problems which might arise from the follow:ng situations. Do not
write in blanks 'Q' and 'U’. Y

(Teacher: Use 4 more similar examples). -

E. ‘Emétional Growth

e’ i
1. ) 8.
2. - ’ 9.
3, . 10.
4. ) . 11.
5. _ 12,
6. 13.
7. . 14, ’ .

o

4

STOP HERE! TAKE PAPEL UF TO EXAMINER.
-81~ .




WHAT DO 1 KNOW ABOUT LGVE ANE MARRTAGE?
Attitude Inventory
(Puth Ann Fowler)

Objective: ldentifies ' s own feelings abcut factors ipvolved in love and marriage.

Cirections: Place a (¥) under the column which best describes your feelirgs
ccncerning the statement, :

SD Strongly LCisagree A Agree

D Disagrce SA Strongly agree

U Undecided

SD | D A 4}_55_
Going steady in high school usually broadens one's
range of friendship.

- —— o w—

A high proportion of girls who marry under 18 years
of age are happy.

Youthful marriages ‘are more successful because of
the pliability of young pecple. _____ X

The husband should ‘control the spending money.

‘Before marriage one should tell the selected mate
about any immoral tehavior. o

Being in love is the mest important factor in choos-
ing a mate.

No normal perscn falls in love with more than one
person ofs the opposite sex.

A person with an unhappy childhood is just as likely
te be happy in matriage as one with & happy childhood.

-

Severe problems usually tear a family apart.

Marriages after a brief courtship are more likely te
be successful than those 2fter a very long ccurtship,

Competition‘is a goed attitude in marriage.
v

One does not marry his inlaws; therefore, parental
cbjection to a marriage is of little importance.

Similarity in religious backgrourd is important
to 2 successful marriape

Well adjusted people could r~arry any one of several
pecple arnd be happy with them.

One can tell whether it's love by the amcunt of
sacrifice he is willing to make forx it. .

It will never be poseible for women te have both

«

ca: cers and marriage with chilcrer. -

Ability to get along with one's cwn parents well has
no relatio shir to one's success in marriage.

Marriage is likely te correct mest basic weaknesses
of persornality. ’ )

— ———
-

A profile can be constructed from an ndlvidoar's resporses and/or irom the
class responsz to show variations of agreer: t dmcpy the items: Such a profile
is shown above.

-82-, o
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MATRIMONY QUOTATIONS
5 Problems

(Lois J. Holmgren)

Objective: Conprehension of problems involved in marriage

Directions: The following quotations are bits of wisdom written as advice
to married couples. Following each quotation write (in your own words) what
you think the author is trying to say. Give an example in each case of how
.his advice could be meaningful in certain situations in a marriage.

y
George Ade has a precious bit of philosophy of marriage in his Fable of Slang,
in which he says, "If one embarks on the sea of matrimony, he should not jump

overboard in the first squall., Storms come and waves are higher, perhaps than
we expected, but good seamanship conquerst ‘™ ‘

I's

Rev, Rasmussen, minister of the church, ‘read this short poem in his sermon
entitled, "Building a Happy Marriage":
. "Be to her virtues very kind - . )
Be to her faults a little blind"

4 “
. :
B
.

Answer the next questions as indicated:

A young man said, "I want a girl who is good-looking, a good dancer, and a "’
good swimmer.”" In contrast to this statement, Oliver Goldsmith said he chose .,
his wife as she chose her wedding dress--for qualities that would wear well,
With whlch of these statements do you agree? Give your reasons.

Mr. Wood, in his book, Making A Home, lists ten points for a successful
marriage. The tenth’one states: ''lake God“into your homemaking plan"., Lists
the ways that God can become a part in the plans.

"As the home goes, so goes the world." Do you believe this statement? Why
or why not?

-83~
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CHILDREN'S BEHAVIOR INDICATE ADJUSTMENT
! Checklist °
(Rita Jane Atkinson)

Objective: Discriminates between well or poorly adjlusted behavior of children
_Directions: By merely observing children's behavior we can often determine
whetner they are well adjusted or not. Webster defines” adjustment as the
"establishing of satisfactory relat%gnships." Mark with a (/) in the yes column
those behaviors which*indicate a we¥l adjusted child; mark witn a (V) in the no
columa those behaviors which indicate a poorly adjusted child.

. (
' ) No Yes
1. Complains that he "never gets a square deal."
2, * jves in the present rather than in the p;st:
3. Enjoys, doing things and is not afraid to show his enjoyment.
4. Has some bad hours ana somé bad_days, but his over all
attitude is optimistic. -
5. May become angry when other children get gifts or compliments.
6. ‘Cooperates well in mast group activities. '
7. aMay express jealousy at‘tﬁélsudc;sé of others..
8. May feel ;hings are Qéae éspecially to causg.him’trogﬁle.
9, Recognizes unfa%r”éreatmenfiand stands vp for Lis own rights.
< 10, Defends an\ipﬁ;vidual idea or belief, even if it conflicts
with thg ideas of those whose approval he wants.
11. Accepts without question other people's evéluatioq‘of himself.
12. Tries to get out of doing things bec;uée he feels%that others '.
can do them so much better.
lé. May enjoy causing embarressment .or pain to others..
14. 1Is not afraid to asg for help when he feels he needs it.
15. .Considers the wishes oé other people without completely "
sacrificing his own. .
‘ ' -84 ’
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Objective:

Directions:
think most important.
ustrate each statament" you choose.

l.

2.

lo.

11.

12.

13.

" :/ T
o R )

DO GOOD PARENTS PROVIDE A GOOD HOME FOR THEIR CHILDREN?
Essay Test
(Lois J. Holmgren)

Knowlege of quqlities of parents for providing a good home.

From the following list of statements choose five that you
Write an incldent about a .child in the home to ill-

) N

He is loved and vanted -~ and he knows it.

e

He is helped to grow up by not having too much or too 1l“ttle done for
him.

He has some time and some space of his own.

He is part of the family, has fun with the family, and belongs to it.

His early mistakes and "badness" are understood as a normal part of
growing up; he is corrected without being hurt, shamed, or confused. .

-

His growing skills - walking, .alking, reading, making things ~- are
enjoyed and respected.
He plans with the family and is given real ways to hel: and feel needed

throughout childhood. o

He has freedom that fits his age and his needs; he has responsibilities.
that fit his age, abilities and freedom.

- ®
He can say what hie feels and talk things out without being afraid or
ashamed; he can learn through his mistakes as well s successes, and
his parents appreciate his successes rathan than dwell on his failures.

As he grows older, he knows his parents are doing the bést they can;
they know the same about him.
He feels his parents care as much about him as the& do about his brothers
and sisters. ’

His family sticks together#and !he members help one another. -

He is moderately and consistently disciplined from infancy, ha’ Iimits
set for his behavior, and is helped to take increasing responsibility-
for his actiorns. .

He has something to believe in and work for because his sarents have
lived their ideals and religious faith.

e
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¢ F. HOUSING AND HOME DECORATING
- Rating Scale
(Marilyn Moore)
Objective: Evaluation of a floor plan making judgments in terms of external
. criteria.

Suggestions for use: This rating scale was designed to use as a guide for
evaluating various floor plans. The ‘statements should serve as . an objective
means of arriving at a final score. :

Directions® Score the house plan according to the déscriptions in the three
columns. If you feel that it falls between the columns, use 2 or 4 as your

. ~rating. Add your scores. _ _ . . . . __ L
\ T T T
Name : ° Class Date
- , Score
- ' <;ﬂ-——_—“" . - Teachier Pupil
’ 1 2 : 3 4 ) 5
Accessibility: ) ! ) T
Inconvenient access; Must pass through in- Convenient access .
. tervening rooms in to all rooms with- ¢
a only one place. - out passing through
intervening rooms
t "t
Circulation: . :
Tkaffic has bottle- Traffic has bottle- Plan avoids bottle- v .
. necked effect through- necked effect between | necked traffic be- .
out the house. . one section of the tween all sections
, t | house. W of the house. '
Economy: - ’
Poor use of floor Good use of floor Efficient use of
space. Excessive space except for one | floor space with a
amount of waste and or two waste or minimum of waste or
*dead' space. 'dead’ spaces. 'dead' spacé, ¢ e
' -
Orientation: - .
Does not take advan- Takes advantage of Takes advantage .
tage of sun, breezes, view, but not sun or | of sun, breezes, ‘/'
or view. s breezes--or vice vers%*view e .
~ . . Ventilation % Light:
Too few windows in the Adequate windows, but Amplé windows, .
wrong places to take placed wrong to take well-placed.
advantage of breezes advantage of breezes ' .
and light. and light. *
Doors:
Swing in wrong direc- Appropriate size and Correct direction of
tion; located incon- type. J.ocated incon- swing; located in
veniently; inappro- veniently, and one or | most accessible and |
‘ priate size and type two swing incorrectly convenient places; |
. ¥ appropria "ze and o
‘ (,/’/ type for yuse : ’
- ' -86-
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.1 2 ) 3 0 4 5
Hallways: . .

" Ineffective eonnect-~ Effective connecting .Effective connecting
ing links. Require links, but require links., Require mini-
excessive amount of excessive amount of mum of space.

f“" ‘ <] , by
Stairways: ‘
Inconvenient approach Convenient approach‘- Convenient appreach.
Require excessive but require excessive Effective use of
amount of space. amount of space. space.

- Storage cCpace: .

Too little room. Adequate room, hut Ample room. —
Inconveniently lo- inconveniently lo~ - Conveniently lo-
cated. ' Poor use 6f cated. Poor use of gated. Economic
space. space. ' -Mse of space.

Total Score

Instrument 5. Performance Test With Score Card
(Marilyn Moore)

Objective: Application of knowledge of how to arrange furniture for the
best use of space and natural lighting as well as for convenience for
family members. ’

4 .
Suggestions for use:. This test may be used as a pre-test or as a test at the
end of a unit on furniture arrangement. Each student. should be provided with
scissors and glue. The score card is to be used by the teacher,

-

Directions: Cut out furniture pieces, and place them on the drawing of the
room. When you have them arranged as you think they should be, glue them to
the paper. :

Score Card

i Standard Actual

| . C Score Score
'Plicement of furniture pieces: s
_General: 2 30 " L
( 1. All furniture is plated so accessibility to closet
aifd door(s) i5 not hindered. 10 o
2. Furniture is'placed straight with the walls. 10
.1 3.- Each piece of furniture fits the wall space provided. 10

Dressing unit: - 20
4. Clothes chest and dressing tible are near the closet. 1.

5. Dressing table is near natural lighting; not

opposite where light would glare on the mirror. 10
Study unit: - ) 10
6. Placed near windows for natural ‘lighting. : 10
Bed : » ' 20
7. Away from the wall for easier bed-making. 10
8. nNot opposite winduws where sunwould shine directly !
on_the sleeper. ‘ . i 10 °

3

Total Scdore 80

-87- . s
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// CARE OF THE HOME OPINION POLL
4 (Jo Ann Burch)

L

Objective: Idensifias opinionagsf students about the care of the home.

\

Directions: This is not a test because there are no wrong answers. The
;orrect answer to each question is your true opinion. Answers that 1nd1cate
exactly,how &iu feel identify the opinions of students for us to use in-our
clasework. Do not write your name on your paper, but indicate your grade or‘
class in the space prov1ded Answer each statement carefully by checking (Vj
the choice which expresses your opinion. Strongly Disagree-DS; Disagree-D;
Uncertain-U; Agree-A; Strongly Agree-SA: . . . J

Grade or Class ? ‘|.SD|DjUJASA
1. A girl should be expected to keep her\clothes and be-
longings picked up better than a boy. " ‘

2. A house ‘should be equipped with as—many beautiful furnish- a
ings as the family :zan afford, even if a-lot of care is
required for them. X ' . -

. p ar - -

3. Knowing how to care for a home will be/1mporrant in the

future to .. . ' ¥ )

4., Cleaning the hou<= should be the job of the whole family. b
5. Seeing to it that the house is clean and oraefly is the '
least important-3job of a homqmaker. e el = :
| 4 s ! / R 'Y
6. People who insist on cleanliness and neatness all the ’
. time are slightly strange. n )
. . g /
7. The way a house has been cared for affects its value : /
through the years, .
8. I wish I knew some ways to do my cleaning chores faster ' . /'/'
and easier. ” i '
. . . . . ) ‘/
Suggestions for Use: The opinions of students can be tabulated and reported
back to the class to aid in cooperative planning of a unit on caye of the home. .
x.é -
T ¢
o . \
. _gg; ‘ : ) .
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- 4 :

Directioﬁs.A Rate each characterestic for select
falls between the descript.ion: labeled 1 and the

l should bé recorded as 2.//Place your rating in the column.

RATING SCALF FOR SELECTING FURNITURE .

. . Objective: Coaprehension of qualities of furniture.

ing furniture. If the evaluation
description labeled 3, the rating
Total your score.

! 7

2/ 3 - 4 3

; FAMILY NEEDS
J 1. Selected by im-
pulse buying

2. Selection based
- on design of
furniture.

\
W

Select according
N to the fashion in
furniture styles.

! - 4. Select for color
'\ T and design.

ECONOMY, .

! 5. Select all cheap
furnizure to save’
‘money .

‘

!
]
. 6. Selection on long

’ term payment. Good sive
t

1 " SUITABILITY
7. Selection made
without a plan.
. ¢
8. Select furnitdre
inappropriate in
size scale.

9. Select color without Sele co}or that

a planned scheme. is papular on the harmonizes with other
‘ - markqt. \ .. colors in the room. '
2 v
10. Select several per- Sele%t all furni- Select furniture pieces
iods of furniture ture

T
[

¥

11. Select furniture
with deep crevices.

12 Select uppolstered
pieces of too gréat’
a variety.

13L Select furniture

in itself.
) DY
N ¥
. ’ Adnpted from Evaluatio
e * of Education, 1963.
ERIC \
WJ;EEH ' to. ' :

LK)

Select according to
activities of the
family.

Select according to type
of family, age, and num-
ber of family members ¢

-—~—Gelection based on

Selection based on the
appearance of room needs of the individual.

. » l R
Select according Select according to~
, to the size of the physical and psycholo—

room, gical needs.
i

. * Select to be used Select for its multi-

in_one jroom. usefplness qualities.
, ’ L.

I 0y

Select;expensive Select furniture in '

to_be used ~ similar price§tanges#

with c eap pieces.

Seleczion too expen- Selection of medium price

RATING

\

or budget. range in keeping with
Best huality furn— one's budget. ,
iture. . '
. |
t \ -
Seleqtion made by Selection that follows - 1
eye-dppeal. . its function. -
" .
Sele&t furniture Select furniture that is
that !is unlike in in' proper scale to the .
wood finishes. size of the room. d ]

Select furniture that

in one period. that can be combined \
with other pileces.

Seleqgt furniture Select furniture that
with lglossy finish. requires.lit le care

.

Seldct upholstered Select upholstered pieces

piedes all of the that harmonize with
samg texture. other textures.
Select furniture Select furniture suitable

for |durability alone for existing conditions

| . TOTAL SCORE
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Lo ‘ UPHOLSTERY FABRIC PROBLEM TEST .

- (Judy A. Knauer)
/ 7 : '
Objective.//Knowledge of upholstery fabrics. ' >

Difections. Attached are two samples of upholstery
fabrics. Give brief answers to the following quest-
“ions based on these fabrics and weaves in generaL.

e N .'f\ va -
- Attach fabric fé .7 ¢ “Attach fabric
sample . sample
2 here :g;c/ } heré
\ SAMPLE A : s ‘ SAMPLE B

\ I '
1. Which of the samples is the mor¢ luxurious? / -

. 2. In general, is a tight; closely jwoven fabticdpore or less ;
durable than a loosely woven fabric? |
l

3. What typg of weave is used in Sample A? .

e

4. What ;{p of weave is uséd in Sample B?

L %1 .
5. Whics/%abple would probably be more durable?

6. Which of the samples would you expect to be more expensive? /

.7. What characteristic of the satin, weave makes 4t less durabl

than most other weaves? o /
- 8. Which,ﬁf the .above samples wquld be easier to keep clean? .
g o ! ;
! C 9. Name a fabric finish which might alter a characf”istic with
| ’ which a weave is usually associated, such as resistsnce to soil. i
~E o s l !
; . 10. Which sample Would be more practical for'a family with children.
o = : ‘ ‘ :
H / i , ‘.
i ) / TEST ON JOINTS USED: IN FURNIT%RE CONSTRUCTIONj:AJ ]
S | c | " @ |
Object;ve;/ Knowledge of furnitire construction terms. - }f i

et ———Dipeetdons s~ Study the diagrams of- jﬁi’f‘ on the right. Place the’ corresponding

letter o

NAME OF JOINTS [ : . DIAGRAMS OF Jom"rs

_ /1.

, Butt

]
!

the correct diagram in the space at the left of its name. P —

Te
' , ot

Dovetail

Doweled.

Rebated

Mortise and Tenon

Tongue and Groo\{e

/
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STYLE OF HOME ESSAY TEST
P (Judy A. Knauer)

-

§

Objective: Comprehension of factors to consider in selectlng the style of home.-

Directions: , Below are three styles of homes and brief descriptions of the

families who occupy them. From the information given, tell:
1, In what kind of activities WOuld you expect the family .to
participate?
2. What type of furnishings would you expect the families to have?
3., Something about the buying habits you might expect the family
to follow, , .

——— - L OIZAE
4 B B (opplsfs

wET YO0

‘ \

A, Mr. and Mrs. Bowman live in-4 suburban area. Mr. Bowman is a civil engineer
employed by the city. Mrs. Bowman works part time as a bank teller. They
have three children, ages 3, 6, and 8. <They are buying their home.

N

B. Mr. and Mrs. Carroll are Both students at the University. fﬁey arerreeting
a mobile home. Mr. Carroll works part time at a eervice stetion. Mrs.
Carroll works -several hours a week at the library. They have no children.

o

C.. Mr. and Mrs. Brown just set up housekeeping in their apartment home. Laurg
works as a clerk at a downtown department store. Tim has just been released
from service and is working at the telephone company. They have’no children.

-
2

S
-

Gex
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C. Health of the Family and Home Care of the Sick

Instrument 1. Performance Test

Objectivé:-‘Agplication of various nursing procedures necessary for the sick
at hame.

Situations for use: These performance tests might be used near the end of the
unit as a means of self evaluation, class evaluation, or teacher evaluation. .
Slips of paper would be prepared in advance on whith assignments of nursing .-
procedures would be listed. These might include. such things as: "oy
v
a. Bathing the patient in bed. .
b: Assisting the patient to sit up in bed.
c. Providing a back rest with pillows or other improvised equipment.
d. Filling a hot water hottle and placing it on™the abdomen of the patien:.
e. Taking the temperature of the patient. ' .
f. Arranging an attractive tray for an invalid.
g. Selecting.and arranging the contents for a medicine cabinet.
. h. Making the bed with th€ patient in it. o
The teacher would have all necessary supplies ready and each pupil or small
groups of pupils would ‘draw' the assignment, assemble the equipment -and supplies
‘ and present the demonstration with explanations of the procedures. The teacher
' and other class members would observe the demonstrations and evaluate the
performance using.an instrument such as the following:

-

Subject of demonstration
.oe 2 Pupil(s) giving demonstration
: Date =

o

- Did they: : Yes | No Evidences
1.s Assemble all necessary supplies and

. equipment before starting?

2. Use good posture at all times?

3. Work in an efficient manner avoiding |

1
b2

unnecessary steps and excess motions? 5
. %. Follow the method set up in class .
for this procedure? . : o

, 5. Show consideration for the patient
at all times? .
6. Observe safety precautions? _ ¢

- r

ﬁgil\m
p

-
.




w ..

A) -~
Constant Alternatives
. (Mary Lou-Buck)

LET'S SEE WHAT YOU KNOW ABOUT FIRST AID

" Name ’ - Class My Score
Date ' - ] Possible Score -

Directions: IThis part consists of true and false state-
ments. If the statement is correct, place a-4 in the
blank at the left; if the statement is false place a 0
in the blank. Explain why you marked the statement as .

you did. The ‘first one is done correctly. - -
Ve
4+ la. Milk is given in case of poisoning to cause
vomiting.
' Reason:

Milk coats the lining of the stomach to
prevent damage to the tisstue.

1-2 Only a small percent of all accidents occur
in the home.
Reason:

3-4 A tourniquet should be used as a last choice
in case of severe bleeding. -
Reason: ’ !

7-8 Headaches, pale face, and high temperature,
are symptoms of a sunstroke.

Reason:

9-10 Burns are classified adcording to the depth )
* « which the body tissue is injured. o -
Reason: )

___11-12 There is greater danger of ingection from a
: puncture wound than from other types of wounds.
Reason: ’

Instrument 5. Creative Problem - Improvements
(Muriel Sutherland)

! . A ten year old boy is recuperafing from a broken shoulder and must stay in ‘ -
N bed for two weeks. List all of the possibilities you can think of for making
! this boy's room more comfortable for the boy and his family during this time.

- . o -95- '
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CHECKLIST.fOR RECOGNIZING SYMPTOMS QF ILLNESS o
. (Janet Roush) ’

Objective{ Recognizes syﬁgfomsfof'illneésf »

Directions: Below is a list of symptoms or signs cf illneé%. If the patient

possesses the symptom check (/) in the "yes" column: if thé patient does not

" possess the symptom check (/) the "no" column. For each symptom checked "yes",

describe the condition in the space provided at the right.

—_

Yes No SYMPTOM DESCRIPTION .

[

s - *
1. General Appearance - poor posture, unusual
movements, slurred speech, -incoherent

senternces

k)
e -
"

2. Face - unusual facial expression, flushed | ®

~, or pale color ;

3. Skin - changes in color, texture, dryness,
moisture, reddened areas, rash, sores,
itching, swelling, cold-to-touch, hot- .
to-touch

4. Eyes — dull, bright, discharging, puffy,
red, sensitive

5. Nose - Discharging, stopped up, sneezing,
bleeding ‘.

»

t 1}

6. Throat and Mouth - red, swollen, spotted,
sore, bleeding, coughing, hoarseness

7. General Behavior -:fatigue, irritability,
upset, sleepinéss, listlessness, crying

8. Digestion - no appetite, nausea, vomiting - ) -
y ) " *n & 8 .
9. Elimination.- constipation or diarrhea, ]

dark or blood-tinged stools, continued
dark or blood-tinged urine, malodorous
urine, frequency of urination, profuse
sweating - especially at night

10. Temperature - above normal ZWhen otiler signs
or symptoms are present - 99.6 degrees by
mouth indicates a fever); chills

1
e

11. Pain - note locatjon, severity, time of
onset . S . -

12. Pulse and Respiration - changes in rhythm,
rate, volume s

+ 13, Other symptoms - describe symptoms such as
dizziness, headache

~96- T

e -
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H. INTERPERSONAL RELATIONS

\ < -

*»

ME, MYSELF, AND I ‘ -
» Inventory About Self
(Nelda Sollenberger)

Objective: Analyzes aegirable and less desirable qualities about oneself. °

Directions: Two‘incomplefe sentences are given below with Whe opportunity to
complete each siatement 'in a number of different ways. Finish the statements
as 1f yqu yer. writing to yourself, not to someone else. Do ot worry about
logic or impo:itance, but write whatever comes to,ybur mind. Mdve along rather
quickly, jottine Jown the first ideas that come to your mind.

14
-

I like myself because I am ' I dislike mfself because I am
l'c P ‘/ 1 . 3
R 2 . i ¥ - L. < . 2 .
3. - 3. )

_l;' 3 . M 4.

Ll ]
. Note to Teacher: Prepare a sheet with 20 blanks. Place a time limit so that
students will be forced to think quickly and jof down those items that come to

m at first. Students could be asked to pick .out those items that cannot be
cinged and those that could be changed. They could suggest.ways of doing some-
thing about those items that they dislike that could’'be changed.
L4 ; 0 - R {;"

4

- -
. ¢ .
14
) ' -97-
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. CHECKLIST ON FEELINGS
. . (Deborah G. Ntxon)

@

»

Objéctive: Identifies own fzelings .

€

Directions:. Read the following questions. Place a.check (V) in the appropriate
column., If the a¥swer is maybe place a question mark (?) in the Yes column.

. ‘ - . No Yes
1. Do you get your feelings hurt at the slightest excuse? N
2. Do you cry over trifles? -
3. Do you try to be optimistic and happy? ‘ . ' 1,

4, Are you very shy and rétiring?

5. ' Are you aggressive, constantly seeking attention?

6. Are you the "bossy" type? s 3

7. Are 'you the arguing type? (

8. Do you brag . about youi:achievements and your possessions? gk

9. Do you complimept others on their successes?

-

10. Can you.be aéé?od loser?

11. Is your sense of humor good enough to take a joke on iburself?

12. Are you a show-off?

, .
13.. Do you control your temper?

14. Do you sympathize with other's problems?

15. Are you tolerant of other races and religions? . ' -

16, Do you accept older people's ju&gments, realizing that
.experience is greater than yours? :

17. Do $ou refrain from making alibis “for yourself?

18 Are you¢reliab1e when you make promises?

"19. Are you generous to other people'with your possessions,
your time, and in your thoughts? 7

20. Are you honest in words and deeds? S

21. Do you respect the pfoperty of others? 4
-98-
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VALUES, GOALS,. AND STANDARDS
Forced Choice Value.Tesn

Objectigeé Awareness of one's values.
Directions: Circle the number opposite the
one statement in each pair which most appeals
to you, You MUST choose oné number in each
pair.

@

1-~tp be reesonably'sure about the future
for myself and my family.
12-~to do things well. ¢

3--to have people think well of me,
5--to havé as much freedom as possible to
to do things I want to do.
1

11--to have as many good things as possible.
12--to do things well.

6=-to do new and different things often
11--to have as many good things as possible.

- .

7--to have friends.
10--to have things neat, orderly, and or-
ganized. . -

6~-to do riew and different things often.
8-~to create an atmosphefe that makes for
satisfying family living.
- i
3:~to have people think well of me.
9--to do what is right according to my
béliefs. - ¢

8--to create an atmosphere that maﬁes for
satisfying family living.

10--to have things neat,orderly and organized.

4--to do things.for my famiiy and others.
11-~to have as many good things as possible

. 10-=to have‘things neat, orderly and or-

" ganized.
12--to do things well. A

2--to have influence with people.
11--to have as many good things as possible.

é

4==to do things for my family and others
10--to have things neat, orderly and or-
ganized. -
2-~to have influence with people
12--to do things well.

Q .

4--to

- do things for my family and others.
%2--to

do things well.-

4--to do things for ny family and others.
7--to have friends. - .

5--to have as much freedom as possible
to do things I want to do.

8--to create an atmosphere that makes
for satisfying family living.

2--to have influence with people
3-~to have peoplé think well of me.

7--to have friends. - . ¢
8--to create an atmosphere that makes
for satisfying family living.

5--to have as much freedom as possible
to do things I want to do.
12--to do things well.

-
- -

3--to have people think well of me.
11--to have as many good things as
possible. .

6~~to do new and different things often.
12-~to do things well. . < .

'

9--to do what 1is right according tomy

-

beliefs, Y
12--to’ do things well,

1--to be reasonably sure about the future

for myself and my family.
10~~to have things neat, o6rderly, and or-
ganized,




. 1--to be re

£_§ to

-

5-=to
6——to

6-~to
10--to have things n t, orderly and

10——to have things neat,

3--to have people/ think well of me. ‘f
“8--to create an atmosphere that makes

“for satis‘ying family livingi

have as much freerm as possible to
things I want to dd.
do new and “‘different things often.

. do

LY

do new and différent things often

1

organized.

gonably sure about the future
for myself and my family. ' »

5--to have as much freedom as possiblg to
do ‘things I want to do. -

3--to have people t#¥nk well of me.

‘6=-to do new and different things often.

5--to have as much freedom as possible
to do things 1 want to do.
7--to have friends.

orderly and
organized.

11--to have as many good things as possible.

2--to have influence with people
42-to do things for my family and others

8--to create an atmosphere that makes for

satisfying family living.
9--to do what is right, according to my
beliefs.

8--to create an atmosphere that makes for
satisfying family living. J

12—-to ‘do™things well.

do things for my family and others.
have as much freedgm as possible
do things I want to do.

4~-to
5-=to

do what is right according:to my

9--to
have as many good things as possible.

1l--to

be -reasonably sure about the future

w

1--to
for myself and my family
2--to Have influence with people.

 9--to do what 1is right according to my

beliefs.
10--to have things neat, orderlya and

organized

6--to do new and dlfferent
7--to have friends.

4--to do things for my family-and others.
6-~to dg new and different. things often.

10--to.-have things neat, orderly, and -

‘ings often.

2--to have'infiuence with peop&e
5--to have as much freedom as possible

—~

to do things I want to do. .

4—-to do’ things for.my family and others.

8--to create an atmosphere that ‘makes
8 for satlsfylng family 1iv1ng.
2-~to have 1nf1uence with people. .
9--to do what is right according to

my beliefs.

& , ..

1--to be reasonably sure about the future

for myself and my family.
8--to create an atmosphere thdt makes

for satisfying family living.

LRl

. 5--to have as much freedon as possible

to do things I want to do. -

10--to have things neat, orderly, and

organized.

7--to have friends.
9--to do what is right according to my

-beliefs.

1——to be reasonably sure about the future

11--to have as-many good things as possible. -

' ’ N
3-~to have people think well of me.

organized
'2~—to have influence with people.
8--to create an atmosphere that makes
for satisfying family living. -
<
3=—t& have people think well of me.
4—— to.do things. for my family and others.

2——to have influence with people- ¢
6--to do new and different things often.

2--to have -influence with people
10--to have things neat, orderly, and

.

organized~ - o B

°

6--to do new and different things often
9--to do what.is right according to my .
beliefs.




" ) ) .

. 1--to be reasonably sure about the future |,
for myself and my family. .
6=-to. do new and different things often,
3~:to\;§ve people think well of me. =
]-=to Pave friends., - ’
. 7--to havg friends. ’
1l-~to have as many good things as possible.
2-+to have influence with people. )
7--to have friends. o
4--to do things for my family and others
9--to do what is right according to my
beliefs.’ Y-
5~-tq.have *as much fréedom as possible to
« do thipgs I want to do.
11-~to hae as many good things as possible.

1——to be reasonably sure about:the futpre
for myself and my family.
4--to do thiqgs for my family and others.’

- -

-101~

ta

- .+ for myself apd my family.

)ﬁ§}7——to have friends. o . !
12--to do things well. ]

l--to be reésonablyGSure‘about the future
.]J-~to have friends.

3-=to have people think well of me, o |
lz-sto do things well. . o
_ l=-to be reasonably sure about the future
.for myself and my £amily.
3-~to have people think well of me. °
. . .
5--to have as much' freedom as -possible
+ to do things I want to do.
9--to do what is right according to my
'beliefs.

1--to be reasonably sure about tHe future
for myself -and ofy family. °

9--to do.what is right according to my
beliefs.

L] >,

%




g}RECTLONSIFOR SCORING THE FORCED CHOICE VALUES.TEST.
i . “« . « .
1. Count the_number of times you circted number 1 on the Walues Fest and insert
the number counted in the blank to the left of the statement number 1 below.
‘Do this for each of. the items Eyrough number 12. ) “ .
. : B [} - “ -
2. .Rank,the items in the column to the pight by assigning number one to the
. Item that you circled the most times, number two the item circled the
decond highest fumber. of times, et cetera. In case of "a tie give_the items
all the same rank, but allow a full number count for each item. For example,
if there is a tie on number 3, assign t 4¢* number threes, which take up the

three and four spots, making five the next rank. ..,
P . ' ¢ ¢ ‘

. 3.” When you have completed ranking, you may look at the key to the left of the

Yanking and cetermine thé highest to lowest values. Example: -If #10 is
ranked 1, that means your highest value is "orderliness.' '

-
Be sure to check with your teacher if you have any questions on scoring or
ranking. . ) . o ¢

‘No. of times Key Statement o ' Rank .

-

circled

Security - - 1. To be reasonably sure ;bout the future
for myself and my family.
Influencet® 2. To have inflegnce withvpeople ‘
Recognifion -3. To have people think ;;i} of me
Helpfulnéss 4. To éé thi;gs for my fﬁﬁil; and others g
¥ Freedom - . '5. To‘ﬁave as mu;h f;eedom as poséiblé_;d
do things I want to do.
. New Experignce 6. To do mew and different things often
.Friendliness 7. To have-frien;s

" Family Life 8. To create an atmosphere that makes for
satisfying family living .

Religion . 9, To do what is right according to m
beliefs. ) .

4

Orderliness 10. To have things neat, orderly, and
i - .organized.

Neon .
L £ ¥

lWea;th 11. Fo have as mahy good things as possible

»

Workmanship 12. To do things well

—————————

Réprinted with permission from Teaching Topics from Institute of Life Insurance
and Health Insurance Institute, Vol. 19, No. 2, Spring, 1970, pp. 7-8, 11.
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Objective: Kﬁowledgé of,ieragnal appearance &z id grooming/ﬁabits

~ A

~-Q UE S TTION

bad habits.

Adapted from Co-Ed September 1965.

LY

_[Kc

[y

it

PRETEST FGR PERSONAL GROOMING

v

PR .
‘How many of the®grooming
basics and keys to charm
- have you mastered? Test’
yourself by checkf%g the
answer that most closely

-

0

. '0~F’ . describes’ you. ¢
- ‘ oo ‘. . . R - ‘ . '
. I, FIRST'IMPRESSIONS OF YOU .II. GROOMING HABITS s
R Hy over-all appearance is: = 6. My skin care routine is: . -
a. 'as good as possible o drdinary —_ @, based on good diet, enough sleept
- . days ‘as, well as special occasions and regular , care of ,y_skin.
—— b. _usually good; but I could not v b. off-and-on (sometimes Igforget to
o . face 4 camera every.school day. remove make-up at night)
Y C generally in need of improvement ¢. just once-a-day washing with soap-
b3t I'm nbt suré“how‘to begin. and water, \
2, My"hair is. e T T 7. I take a shower o bath use a de- .
a. -styled™to enhance” my features " odorant, and wear: fresh underwear.;
and figure, . - &, every day. ¢ \\ N *
. b, sometimes Yuite: flattering, but ___ b. almost every day but sometimes
’ I ‘have trouble styling it neatly I run out of time. .
’ everylday. .ot —c. whenever I think of it, but not
_;__ - not really an asset because'l ™™ ‘daily. v
sl haven .t donme much with it, v !
. ‘ o) " 8. My’ feeth are brushed: )
' T30 LMy weight is% : N : —__ a. at least twice a day and checkdd /
a. about right for my height and®y . periodically by. a’dentist . '
‘frame —— be always in the morning but- rarely
. ____b. several pounds off the prescribed at other- times.- ) .
+ norm for my height and frame ¢, whenever'l have time. -
— G, difficult for me to contbol be~ .
g cause my eating habits cannot be 9. My sleeping habits- are. .
=" . changed easily. L0 Y .a, regular on week nights since I
e .7 real¥ee how sleep affects one's -
.4, My posture is: loéks and performance dailv,
.__ a, erect and relaxed from constan( b. pot always the same 3ince I' stay
practice. up late’ on week nights gometimes:
¢« »  ____b. not too picturesque at -times ____'c. fewer than eight-hours' sleep - |
MR since I'm afflicted with. "study * nearly'every night,
. j'hall slump" and a, less- than- '
perfect walk, : lO. I buy grooming products on the basis -of:
—__ ¢.* not likely to win any awards, but - @ my own needs and budget and inveSv.
;& 1 don‘t know what I do wrong.L tigation of the products. .
. . * i b.'impulsé sometimes, or great faith
5. My nails are:” g .-~ 1in an overnight miracle '~ but ’
— a. manicured regularly and of proper usually .I'm wise about shopping
“length. : C whhtéver mood I'm in.
—__b. -manicured for special otcaéions ,
. .only | Scoring . Total the A's, B's, and C's.
P mistreated by biting or othqr If mostly C's, study carefully, if B's,

you're in the majority, if A's, keep up
the' good work. ,

..]_0‘3~
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. . 6, Do you show appreciation for courtesics exténdéd to you?

WHAT IS YOUR PERSONALITY RATING?
Rating Scale _— o
. (Donna Miller) #

Objective: Identifies owﬁ personality traits '

* You eré constantly making impressions upon people, and these impressions help ‘
pegpie to form an opininn of you. They may say that your personality is interesting
or dull, charming or unpleasant, stimulating or depressing, aggres atiring.
Your appearance, behavior, conversation and interests influence y ~x  .ality.

Chieck your personality traits, in the chart below. Score them according to the
key given. Write your scores 1# pencil now, and-at the end of the course check
" yourself again, using A\red pen¢il. ' If your score is above 240, you have a person-—
ality that naturally attracts people to you. 1f your score is above 180, Yyou have
a pleaging perso-ality. \1If your score is under 120, you should strive for 3 better
rating. . ° . E

-

< \
N
¥ N

. POOR - 0 FAIR -1 - GOOD - 3 EXCELLENT 2’5
gﬁ;' * ) ° Beginning of End.of
. = ‘ ‘ - ‘Course Course
. BEHAVIOR AND PERSONALITY . . oo B
1. Have you a cheerful disposition? - d ~

2. Do you enjoy being with people? - : . N

3. Do you remember to extend little courtesies? T

. 4, are you tactful in ,our dealings with people? .
5. Do you avoid affections? “ -

7. Can ‘you’sumpathize with the problems of others?
8. Can people depend,on you? . : :
9.. Gan_you take criticism good-naturedly? .
10.. Have you suffié¢ient’ confidence in yourself?
‘11. Do you complete tasks- you undertake? . .
2. Have you a wholesome attitude toward school, church, -
"+ and home? < ) )
‘33.. Can you work cooperatively?
b, . Do you show enthugiam about the things you do?
15. Do you show initiative and }eadership?
16. Do you exercise self-control?™ -
17. Do you adapt. yourself easily to new gituations?
- 18. ' Are you sincerel ]
19.” Do you possess a sense of pride? . - .°
20, Are you honest with yourself -and others?
21. Are yeu unselfish in your wants?
22. Have you a sense of humor? :
23. Can you keep a.secret? S
24, Do.yov avoid annoying- habits, such as biting your nails,
scratching your ear, fingering your hair? . ‘

- - -104-
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"

+ 8, ‘Do you like to dance? ) - *
«9. Have you some special accomplishment, such as playing ’
the piano?
.. 10.. - Do you enjoy outdoor. activities?
11. Do you enjoy doing things for others? ’ AR

Beginning of - End of
. ‘ Course Course

CONVERSATION AND PERSONALITY- .

1. 1Is-your voice pleasing?

2. Do you use good English?

3. Have you a-good command of words?
4. (Can you lead -an interesting conversation? ' —
5. Can yod bring out-other people in a ,conversation? .
6. Can you converse without using 'I' too often9

7. Are you.a good listener?

8. Are you open-minded in a discussion?

9. Do you refrain from gossip? — o
10. Do you take the ‘opportunity to pay a deserved compllment

or pass on a good word about someone?

11." Do you avoid affection$ and gesticulations when you talk?
12. Do you avoid _talking with food in your mouth?

o

f B -

= INTERESTS AND' PERSONALITY

1. Are you reat and methodical about your work? - T,
2. Have you some hobbies, such as. making collections, ‘takimg ¥

" . pictures, keeping scrapbooks? e
3. Have you a favorite sport in which you part1c1pate”

such as tennis?
-4. Do you enjoy worth-while reading?

5. ‘Do you listen to worth-while radio programs?
6. Do ‘you enjoy card games? : M

7. Do you enjoy wathhing games?

-

" WHAT IS YOUR PERSONALITY RATING? .

« -

Complete the following sentences, basing your statements on the above ratings.

I can improve my voice and hannerisms of speech by

-

I can make myself more interesting to others by

-~ -

& can get more out of.life by expanding my interests in such things as ' . .-

’ . & " . 3
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CHECKLIST FOR IDENTIFYING ORIGIN OE CQARACTERISTICS
(Anne Leonard) .

Objective: Knowlédge of origin of inherited characteristfcs.

‘Direciions: Many of our characteristics are similar to those of other family
members. Where did you get yours? Check as many as you can.
: e , FATHER'S | FATHER 'S |MOTHER'S |MOTHER' € JAUNTS

i CHARACTERISTIC __ |FATHER|MOTHER FATHER | MOTHER FATHER | MOTHER |UNCLES

Hair color
T

Curly or straight N
hair . ol

. Color of eyes

Shape of nose

Shape of mouth ) ) :

Body build

®

Height

Voice

Temperment . ) .

. =pBilities N *

ESSAY TEST ON EFFECT OF HEREDITY AND ENVIRONMENT
- : . (Pat Derival)
‘ Objective: Comprehension of the effect of heredity and environment -
1 = 50. Heredity and environment both affect the development of individuals.
* What are thé relationships ‘between a good hereditary and environmental back-
ground and the development of children? Explain each.

v

i Sample Scoring Procedure ° —
5 . ) = ) B
A. Question (44 points) . e . ' - Points
1. 2 hereditary reldtionships identified at 5 points each : 10
2. 2 explanations of each hereditary relationship at 3 points. each 12
3.2 environmental relationships identified at.5 points each .10
: 4. 2 explanations of each environmental relationship. at 3 each - 12
. . 44
X ;‘ _Q. Organization (6) ) R
' 1. Openidg . ,
- 2. Body’ '

3. Readability
.+ 4, Grammar, punctuation, neatness

-106- * 3 e
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. . EMOTIONAL MATURITY CHECKLIST
¥ - (Cynthia Franklin)

Objective: Knowledge of characteristics of emotional maturity
<
Directiong: These questions are designed to raise points about emotional maturity

and immaturity. Check (v) either the Yes or the No column depending on your feel- -
ings ahout each question. There are no right or wrong answers. ' -

3 - T . No E
1. Even though you want something very much, can you still weigh various
courses of action objectively?;r . .

2. Can you feel-satisfied to make important decisions w1thout having
. them approved by some person important to you’

3. Are you willing to put controls on yourself to avoid-advantage-taking
rather than requiring the other person to draw the ling, e. g.,—satis-
fying sexual desires, sharing the work, spending the money? N

4. Have you developed a consistent philosophy of human values which you -
use in making right-wrong decisions? . - .

-

5. Do you judge a person on his«Qualities‘of character rather than by
some predetermined quality, e.g., skin color, height, place of
residence?

6. Are you able to talk without embarrassment of being disturbed abdut
emotionally charged subjects, e.g., deaths, séx, racial membership,
religion? . -

. "

7. Are you usually able and willing to say whether you are or are not
. capable and well-qualified to do something you are asked to do?

8. If you believe in a principle are you willing'to say this even though

. you may meet disagreement or disapproval? -
9. Are you able to say what your values are and which are more §
important- to you than others? ’

10. Do'you sometimes find yourself using sarcasm, anger, or hurt
feelings to get your way or to punish others? - -

11. Is it hard to accept a situation in which you have been in error
without trying to excuse or justify yourself?

12. Are you quite self-cénscious when vou are thrown with people who
are older or younger than yourself?

13. —Are yovu. uneasy or unsure of what to say or do when meeting an
.uncommcn situation, e.g., a crippled person, a person who i - .
bereaved? - ' ‘

14. Do you find that sometimes you can' hardly account for the amount
.of anger or despair you feel?

o

Teachers note: This checklist should be followed by a discussion of the items. --

deciding which characteristics are. signs of maégrity
~-10 73 I ,.J i -
v :
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JUST HOW ADULT ARE YOU? .
Rating Scale

Objective: Knowledge of cﬂaracteristiﬁs of emotional maturity.

Directions: After each of the tollowing statements you will find columns repre-
represents

, senting 5 scoring columns; O, 1, 2, 3, 4. Check -(v) the column that
" your answer to each statement on this basis:

9.

10.

Scoring: Total the scores in each column and add these~together. If ;ou score
40 you are perfect (perhaps a perfect liar!) Probably few persons can justly

claim a score of more than. 30. If you are very low on any point) take that as

you have made

concerped

"not at.all",‘"hever" L

- "gomewhat", "sometimes", "a little"

- Man averdge amount", "about as often as not"
- "ysually", "a good deal", "frequently"

- "entirely", '"practically always"

N O

" o

You are genuinely grateful to anyone who points out q'mtstake_

You keep your temper under control

You have "sales resistance" and cannot be persuaded into action
by emotional appeals, but only by your judgment

Your decisions are clear-cut; if you stick to a jobiyou‘db so

 without regret; if you give up a plan you do_so'engirelj with-

out brooding over it or resent fully hanging onto it

You deal with the other sex on a basis of complete equality

You accept the conséquences of your actions fully, not attemp-

ting to evade responsibility or to-make excuses

You are not upset or distrabted when oﬁliged to face a new
situation or reorganize an old:one to whick you have become

accustomed” N

When facing a problem, your first thought is to solve it for

yourself instead of turning to ‘someone else to help you’

You make your plans, not for immediate personal satisfaction,
but for the greatest possible long-time satisfaction of all

When you suffer an injustice, you do not cherish a desire to
"get even'" .

“a cue to improve your behavior on that point. ‘e

-108- °
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2 " YOUR ATTITUDE TOWARD SEX
T Maturity Checklist
(Cynthia Franklin)

Objective: Awareness of own attitude toward sex ’ g

Directions: Read each of the questions below and respond by placing a check (V)
in either the Yes or No column depending on how you feel about the question.

There are no right or wrong answers.

1., Do you see a clear distinction between "funny" sex jokes and "sexy"

NO

¥ES|

jokes? -
2. Do you feel embarrassed -about and someéwhat ashamed of your own
sexual impulses? ' '

3. Would you be able to talk freely about your owmn’ sexual behavior
with a counselor?

4. Do you feel embarrassed over the normal or common childhood sexual
experimentation in which you may have engaged? )

S.' Are your sexual standards based upon a set of ptinciples which are
clearly rooted in human values?

6. Was, or would the fa:lt:lation of marital sexual relations for you be

embarrassing, offensive, or surrounded with fear?

1 = ’
7. Do you feel factually well-informed about normal childhood: experi-
. mentation, the significance of masturbation, prostitntion, and
similar matters? .

‘ H
8. Do you have stronf feelings of disgust or revulsion when you héar
of ho-osexuality or some uncommon sexual practices?

Y

9. Do you accept the idea that the two sexes are equally responaible

“Jor setting sex standards? =

10. Do you find yourself fascimited by or preoccupied wit}\ an interest
in techniques for sexual intercourse, genital size, ~r some other

manifestations? : - -

&

.11, If there was a good purpose could you talk freely and objectively

about sex in a mixed group?

12, Do, you feel, even though objective and for the purpose of under~
standing, that extended discussions of sex had better be avoided
because of what they may lead to?

13. Do you feel that people in gemeral (society) have a right to be
concerned about the sex standards of individuals?

14, Would it embarrass you to go inte a library or a bookatore and

ask to see a book on sex? _,_

15. Would you feel at ease in.answering any questions about sex your
owm child might ask? . :

16. w111 aspects of your own sexual behavior be likely to embarrass or
bother you when you try to give sex education to your own children?

*

17, ‘Can and should marital 1ntercogrse sometimes be simply for fun or
enjoyment? e

E -
N -

18. Should contraceptivé information be carefully restricted to married?

Teacher g Note: Yes answers to odd-numbered questions and No on even-numbered
questions are expected to be in the direction of maturity.

-
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| DECISION MAKING PROBLEM TEST
. (Lela Hewlett)

Name

4

[

Score

ot

Objective: Knowledgé of the five steﬁs of the deéision makiné process

Directions: Listed gglow_grg;;bg_j}yg_g;egg_qf_phg_dec@s;qn_ggﬁigg p@gcesé, but
they are not in the correct order. Put them in order placing the
number which corresponds to the first step, second, et cetera.’

DECISION MAKINé STEPS
. ‘.‘___ selects one alternative
___ seek alternative solutions . .
*____“define the problem
____ accept responsibility fo? decision

- think through alternatives

-

0t
> .

‘ ' ‘ r
Directions: Below is a situation where Mary is using the ded}sibn making
process, but her steps are out of order. 'Please number them 1 to
5.in the order they should be. ) :
. ’ ] .
Mary eats a sandwich made of leftovers and a glass of milk -
.at home.) . L . .7
hary, whd is single and lives in an apartment, has only one
and one-half hours to eat, shower, and dress for an important .
date. . It takes her an hour to shower and dress. .Should she
eat at Home or go out?

. Her date comes on time and she is almost ready. , While ‘he
° waits he says '"Let's go out for steaks before the “show." -

___ Mary only has 45¢ in her purse which would limit her-to one
taco or a hamburger-and a cOke. But at home she only has
milk, bread, and leftovers. \V L.
. Mary could fix a quick sandwich 4t home. She could walk
down the block and have a hamburger or tacos.. _She could
— qﬁr her date *o take her out to dinner.

_-110-
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- - I. OCCUPATIONAL HOME ECONOMICS

. " CHILD CARE AIDE SKILLS

Chiecklist ) -
N \ - (Paulette Roth) ’
Objective: Identifies -the necessary-skills of a child care aide. —
Directions: A child care aide needs to acquire many skills in order to be
"’\ -effictent; on the job. Taking into consideration your knowledge and opinions -
about child care aides,. place a check (¢) beside the following skills that are -
‘\necessary for a child care aide. If a skill listed is not needed by a child . i

care aide, leavé the space blank. .

1. -Abinlity ‘to greet guests

i . 2. Ability to get along ‘:Iith peop‘le A
i Nlity to make introductions . N
4, -Ability tod volve and supérvise children in play, snack, meal, ‘
and bathroom d\res\E time activities d . ) -
5. Ability to follow direction\giyei\to-him by the'teacher- . e
] “ 6 -.Abmty -.to select appropriate supplie}neegggor various .
ac'tivities , - . \\%_\ ____

~——

7. Ability to choose cleaning agents .necessary to clean the supplies — .

and work areas - . v - T
8.. Ability‘to serve snacks and meéals

9l Ability to Set a table correctly

10, Ability to discipline children’

" 11. Ability ts stick to a time schedule ‘ . . . v !
12. Ability to administer mipor first aid® \ _____
’ 13. Abilify to operate tape recorders __ N
14. Ability to recite finger piays " i —_—
- 15, Ability to select stories and poéms appropriate for pr:asi:hoolers ______ '
- 16. Xbility to sing ) -~ : ____ , ~
17. ":A’bility to read o ) ) ' - ' e
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VIII. OTHER, EVALUATION. DEVICES )
' " A. GENERAL : ‘ ‘ ) ’
\NJ N Instrument 1. Sociogram . - ¢

(Catherine Cecil) .

e o/
. T —— -~
- TELL, ME~~~--WHO-00-00?
‘e Directions: In this homemaking class, you will
* be working in committees. It is desirable that
. you have an opportunity to work with students whom
you feel you work with besty Will each of you
indicate your first, second, and third choize for
each question? Your choices will be kept in mind-
wEEE‘EgSigﬂiﬂgughﬁ‘ﬁgﬂgiiszzitijxfhat each of you
will be with at least he pedple you have "’

chosen. - T

-
. -
[

is the person in class who usually‘has the most creative ideas?. i .

1st Choice s - '.

2nd Choice ’

At Plagnd

Jra—<Cnoice
& * E PR ~

g

Who -is your best friend in the class? \

1st Choice ) 2 l ,

2nd Choiée

3rd Choice + Jg - . .
- /

o

With whom would you most like to work on a commitfee?

V - ’

1st Choice < . . . T,

2nd Choice L ; ‘ -
' * ¢ -

3rd Choice __ . e . —

Whom would you select as a leader of a class ccnmittee or project?

4
. K

»

1st Choice

2nﬁz€h6ice

3

3rd Choice




-
-
¢
\
b .
S
.
v
.
s
e e
. ;
. v
3
T
P
e
i
1)
f
o -
»
Ve

Chosen __

‘.
Chooser

-

1_II III IV

P4

[

3

e

** . TABULATION FORM FOR SOCIOGRAM -

u:’¥/7<
0" '
o ./

qoqg

A3zeg ~

-

- [
: I IT III IVHTY -II IIT IV
. Joe . -
. rd
N R
‘ i -
Bob Do :
. © N 4 e ° . '
. . > v R ]
) - TN ‘1
Betty * : ~.
M . . P 5 - ! " -
L2 - , "
Sye ' h ’ ‘ -
& R A
— - T .

r %\ - . . o
Total First - AP A
Choice ) g -

. 4
' . . - . |
S . "
-
Total Second ) . ‘
Choice .
- . - . P
» By . : '] .
Total Third ' ,
Choiae )
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SCORE CARD FOR TEACHER USE IN EVALUATLNG COHHITTEE REPORTS " : <

el ) (Barbara Ransberger)
IObject"ive: "Evaluates written and oral reports of committees.
. o , ™ Report
o ’ " Committee ) o
’ . . Members . ' '
. < LN _ .
. r . L '
A, ~\‘Jritten Report: : . ’ .Pointg Score -
1. 1Is neat: and legibly Written s Co — .
2. Shows evidence of background reading . 10 ¢
s. - ,3+ Covers subject assigned ' 4 10 -« ___.
4, Summarisgs information S 5 .
~ 5, Draws logical conclusion L 5 . h
o s SUB TOTAL - (35)
- B. I"resem:at:ion to Class: - .
.. . e : !
1. 1Is organized . = - : ‘ 5
N ' . [ ? ' . v , N
‘ 2. Includes each committee member = '5 : ) ' .
0 ; N 0 . " @ - .
3.1 _easily heard and understobd 5
: ::‘?.‘] " 3 )
4. Presents the important matetial , 10 : ¥
v o - ‘
¢ 5. Includes summary and generalization 5
SUB TOTAL (30) ' )
. ' TOTAL  (65)
Comments: . - _ ‘ . ¥
) &
e C
-118~" .
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Objective:

Directions:
the follow-up of an interview.
-whether you did or did not accomplish each.

CHECKLIST FOR INTERVIEWS -
(Sara Porter)

&

o
13

at the end.

CONDUCTION OF THE INTER&iEW:

IPEE /

'PREPARATION BEFORE THE-INTERVIEW:

Learn 4n advance about the culture or background of the group
‘under study. |

Contact the proper ‘person to ask permission for the interview.
In the initial contact give name and state the purpose of the
interview. . - -

-

LArrange the date, timé, and place for the interview.

Y

Compile a list of specific questions to ask.

A

Plan what to wear %that would be appropriate.

”~ '

E N

G - i

7. Introduce self andxbrf%fly\restate purpose of interview.

»
t -

Knowledge of factors to consider }n conducting an interview.

Given below is a criteria for the pre-paration, conduction, and
Plgce a (/) in the appropriate column as to
Make any ‘comments you would

like

NOo Yes

8. Maintain a pleasing manner.
9. Remain a good listener. . - v .
. 10, $Speak clearly and eﬁunciaﬁe proﬁerly. . ”

11. " Follow a fixed order of questioning.

12. State the questions so that thev Are ;eared to the respondent 8
level of comprehension. .

13. . Allow enough xi;e for the interviewer to express his ideas.

14. Use minimum time for takin; notes.

15.* Record exact»wordiné of’EESponses. if

16. Mention when last qﬁesttbn is re;Ehed to indicate the closing
of the interview, —W‘ E

17. Tefminate ;h%.viéit at thg end of the questioning‘and-responseg.

-

\‘-119°




18, Adapt to different kinds of situations.

.19. Express appreciation for interviewer's cooperation and
helpful responses

LN

k|

FOLLOW-UP OF mmwlga: ‘ -

20. Interpret results. y
21. 'F;rm_a swimary .
22. Write a report that followed the planned outline.,

23. Select the most important parts of the }eport'td-pfesent 0
to the glass.

. . j
24. " Write a thank you letter to the intervievee.
COMMENTS ¢ e

-

' ‘E%ECKLIST FOR STUDENT PARTIFIPATION
(Phyllis K. Lowe)

. . - '
Objective: Evaluates students: participation.

Directions: Use the key below to record student
responsé in class discussion. During the obser-

et

vations place tally marksf:.: in the appropriate
c¢olumns for each student's response; use for any
number of discussions to obtain a composite. _

4

N @

3 -

Volunteers’responseA‘correct
meaningful

Volunteers reSponsé; partially
correct, helpful

Volunteers response; incorrect
or irrelevant-

Called upon; correct response

»
Called upon} partially correct
.helpful

Called upon; response in-
correct or irrelevant

~ )
Asked meaningful questions

Asked irrelevant questions

v




Instrument 2. Pretest in Management

Objective: Knowledge of good management practices.

-——

T-Suggestions for use: Use at the beginning of a clothing construction unit Eo
intrbdueg\fhe management: phase of this area. The same type of problem could bé
used for fobdsﬁgzato introduce a separate management unit.

. ‘ -

~—

Sally rushes into clothiné class just as the bell rings. She drops her -
books on a table and hurries to get her sewing box. She goes to her table‘with
her supplies and takes-. er'b€pks to the shelves near the door where she came in. .
Going back to the table, “she }ays her various blouses pieces on the table, hunts
for her guide sheet and finds |it in the pattern envelope. She:looks around to
see what the other pupils are doing next, raises her hand to ask the teacher
but the teacher is busy. She %earches in the guide sheet for help. Her partner
reminds her of their decision the day before that Sally was to use the sewing
machine the first half of the ﬂeriod. Sally gathers up her blouse pieces, guide
sheet, and thread and joes io mhe machine. She returns for her bobbin and pin-
cushion. After picking out the VWO pieces of her blouse that she needs, she '
stitches a seam. She raturns ko\her table and gets her scissors. Her partnef
reminds Sally that she has used her share of the time at the machine and her
partner 1s ready to use it for|the Yest of the period.

1. 1In what ways did Sally anige-fairly weil?
RV
. | |
‘2, Iu what ways was her ma AgeﬂFnt poor? ,
: | N
3. How would Sally benefit rom'being a better manager?

1

N , | ’
j , ' :

|

- |




‘B, -Future Homemakers of America

The Future Homemakers of America, national organization of students studying
homemaking in high schools, is an important facet of the total homemaking )
program. Although many of the instruments given with the subject matter areas
would be adaptable for use in evaluating pupils' project work for the degrees

of achievement, it is alsoimportant to ascertain the effectiveness of the chap~ .

ter as an integral urit of the program.

. &
HQNOR CHAPTER SCORE CARD —

Chapter
Objective: Evaluates the chapter according
to establislied standards

District

K . ) . County

" ~PROJECT Possible oEarned
~ < Points, Points

I. HAS WELL INFORMED OFFICERS AND MEMBERS 15
a. familiarized 100% of members (5) .
_b. used correct parliamentary procedure (%

c. 75% of members, 100% of officers read
TEEN TIMES AND INDIANA FHA EEWSLETTER (5)

o

II. HAS INTERESTED ACTIVE MEMBERS 35

" a. affiliated, before Nov. 1 (20) before Dec. 1 (10)

b. involved members - 95 - 100% (15),
75 - 94% (10), 50 - 74% (5)

11I. GOOD.BUSINESS PROCEDURES . 20
‘ a. POW - given to members and priucipal (5)
b. by laws coa file in state office,(5)
c. held meeting each month (5)
d. has FHA title (5)

IV. PROMGTES NATIONAL PROGRAM OF WORK 30 y
a. 3 meetings or activities (30)
,b. 2 meetings or activities (20)
c. 1 meeting or activity (10)

V. DPROMOTES STATE PROGRAM OF WORK 10
a. 1 meeting or activity (10).

vI. PROMOTES INTEREST IN HOME ECONOMICS AND FHA ‘ 20
a. completed activity to promote Home Ec. (10)
b. completed activity.to promote FHA (10) -

vI1I. PUBLICIZES FHA ACTIVITIES 40
a. local paper, once each semester (5) ' .
b. news to state office before Dec. 1(5,
before Feb..1 (5) ‘o
c. FHA week - 2 activities (10) more than two (15)

-122-
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X,

XI.

T

IMPROVES HOME AND FAMILY LIVING .hs

dﬁ-activity involving family and FHA members
75 - 100% participation (15)
50 ~ 74% participation (10)
50 - 59% participation (5)

USES, FHA RUTUALS )

a. opening and closing ritual at regular meefings (5)
b. instablation of officers (5)

c. initiation of new members (5)

d. conferring honorary membership (5) . . .

IS REPRESENTED AT DISTRICT AND STATE MEETINGS
a. all officers represented at fall meeting (5)
b. chapter represented at fall meeting (2)

c. one unit plans to attend.state meeting (5)

td. chapter represented. at spring meeting (2)

XII.

XTI,
XIV,

b Y

Taken from HONOR CHAPTER STANDARDS, Future Homemakers of America

—

e. at least 10% of membership attended spring
meeting (5) _ ‘ a’

HAS A CHAPTER MOTHER OR CHAPTER PARENT .

KEPT A CHAPTER SCRAPBOOK AND DISPLAYED IT AT
DISTRICT MEETING v >

SUBMITTED A CANDIDATE APPLICATION FOR DISTRICT

20

10

10

OR STATE OFFICE PRIOR FO JANUARY 20.

-

; | -123-

15




FHA MEMBER AND/OR OFFLCER QUESTIONNAIRE

)

Objective: Recognizes quality of FHA program.

County _ School

Number of Years of FHA Membership T
Date Male Female .

f'

Directions to Students: Please respond to the fcllowing statements by circl@ng'

"yes" or llno|" <
Yes No 1. Are you preéently enrolled in a home economics course? "1f "yes",
‘ give the course number .
- Yes No 2. Programs for regular monthly meetings are planned by the executive
. council before the opening of school.
Yes No 3., Your chapter has written a consfi:dtion.
Yes No 4. The exécutive council prepared a chapter handbook and distributed
it to all members. , - :
Yes No 5. Your chapter handbook includes projects selected from the state
*  and national program:of work. .-
Yes No 6. The opening and closing ceremony is used regularly at chapter
, functions. . , o™ . -
Yes No 7. The majpority of members participate in chapter activities which
promotes the goals and purposes of the state and national association.
Yes 'No 8. The state and national magazines are used as a source for ideas
useful in planning programs and individual projects. ¢
Yes No 9. Parliamentary procedure is encouraged and practiced at chapter
meetings. '
Yes No 10. Through your participation in FHA projects you have interpréted to
the school and community the high school homemaking program.
Yes No 11. Your chapter has selected chapter parents who assist in carrying
out projects.
Yes No 12. You believe that ‘'high standards must‘Qe met and maintained to earn
a.Degree of Achievement.
Yes No 13. You are working on or have earned either a Junior, Chapter, or State
Degree of Achievement. . ’
Yes No 14, Your chapter Nas a degree committee which guides you in planniﬁg
projects and evaluating plans and final reports.
. ' i .
Yes No 15. Chapter officers and committeé chairmen have developed qualities of

good leadership. They have poise and assyme duties conscientiously. .
~124~
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Yes
Yes

Yes

Yes

25.

26.

&

‘No 16. FHA membership encouraged you to take additional home'economics

courses. .

No 17. You have invited resource people to give chapter programs an
have helped explain opportunities in the many home economic

ions and occupations.

they
profess-

No 18. Chapter progrems have been planned to which you invited persons such

as parents, principal, faculty members, community leaders, .boys, or
girls who are not:'FHA members.

%

No 19. By having been'involved in FHA activities, you have dofe a project
in your.school, community and at home.

No 20. Some FHA activities have given you more wunderstanding of family
situations, such as caring for older people, enjoying small children,

using leisure time wisely, 'and handling money.

No 21. By being an FHAjer you have had an opportunity to serve at banquets,
act as a hostess, or care for children at special school functions.

No 22. You believe that chapter officers and members make the major
‘ decisions about what chapter activities will be carried out.

No 23. Chapter members and/or chapter activities encouraged you to want to

join the FHA. If "no", who influenced your decision?

As a chapter member rate how well your chapter functions by writing’ in
either Excellent,” Good, Fair, Poor in the line to the left of the statement:

Programs are well planned and most members attend.
Social functions are fun and are learning experiences.

Chapter meetings are regular, well planned and educational.

' _ Many-members participate in chapter meepings and social

occasions.

Members use chaptgr handbooks .

~ o,

what additional activity or social function would you like to see added to

the chapter program?

Additional Comments:

.

Why?

Copied from:North Carolina Evaluation of Home Ecopomics Department, State

Department of Public Instruction, Raleigh, North Carolira, 1971.

-125-




. C. HOME EXPERIENCES

Instrument 1. Evaluating My Homé Experience -~ Before and After

'l Evaluate'.
Directions: Ask yourself the questions below regarding the home experience which
you think you will choose. 1In the blank at the left of each question, answer
"Yes, Somehwat", or "no", depending.upon the degree to which the home experience
meets the criteria indicated by the question. AFTER you have completed the home
experience, ask these same questions again. In the blanks at the right of each
question, place the appropriate word: "Yes, Somewhat", or "No". -

My Home Experience:

Will it ' Did it

1. Help me solve a problem of concern to me? '

2. Give me a chance to learn something new?

N
AY

3. Have the approval of mother and dad?
/ 8

]
4. Prove to be difficult enough for me, but not too difficul%f

&

a———

5. Give me an opportunity to apply what I already know. in a
different situation?

6, Show me the connection between what we do at school and
vhat we do at home?

~

7. Bring me into closer relationship with other members of
the fgmily? -

-

8. Teach me to accept responsibility?

IR

9, Teach me to make goéd use of my time?

~

10, Provide experience in planning and management?

A

11. Give me a feeling of satisfaction?

Instrument 2. Profile Chart

The Home Experience Achievement Sheet is to be used by the teacher in evélua;~,

ing every home experience completed by each pupil., After the first home exper-
jence of the pupil has been checked on the achievement sheet, make a graph by
connecting the check marks. Go over the results with the pupil in an individual
conference, pointing out the progress made. Plan with her %for desired improve-
ment in the next home experience. '

.. Home Experience Achievement Sheet

-~

. Directions: In the columns at the right indicate by an X the degree of achieve-
ment reached by the pupil on each of the criteria listed. Then on the lines

below give evidences to support your judgment.
-126-




Degree of Achievement:

D -~ None C -- Questionable B —= Definite A ~-- Optimum

Example: -
1. Chosen by pupil because it was the best means of reaching her goal.
(Checked under A) Evidences: Pupil expressed the need for-learning to
take responsibility at home.

, c _ Degree of| .
-Criteria for a Good Home Experience Achievément.
' DIC |B A"

1. Home experience was chosen by pupil because it was the
best means of reachini her goal.
Evidences.

.
|'- . -

2. Experience met specific individual and home needs. ‘ ' . ,
Evidences:

®

- -

3. Responsibility for planning the home experience was
assumed by pupil.
Evidences:

4, -Plan was carried eut intelligently and adapted'to needs.
Evidences: .

5. The Home experience was a real challenge to the pupil.
Evidences: ’

., , ‘ N

6. Provided experiences that school could not provide. \\\
Evidences:, . NG
7. Provided opportdnity to use knowledge gained at school

in solving personal and home problems.. . \\\
Evidences: .

AN

8.. Provided opportunity to gain new knowledge.
Evidences:

=127~
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g

Degree of
Achievenment -
T 1|

EEATY

4

9. Secured cooperation and interest!of family members.
Evidences: ' /

{ B

-

™

] r
10. Stimulated interest in assuming'duties at. home.
Evidences: ' ) “

- .
e ¢
!

' !
11. Resulted in better home practices.
’ Evidences: 1 ' S N

i ~

12. Dévéléped managerial ability. ‘
Evidences:

.

13. Resulted in improved work in homemaking classes.
Evidences: ‘

_Instrument 3. Cﬁecklist

'"Mother Evaluates, Too'
N . %
‘This evaluative instrument is designed to secure the mother's appraisal of the
pupil's accomplishment in her home experience: It may be sent home to the
mother for her to check and return to the teacher, or the teacher may take it to
the mother on a home visit. This evaluation should be made immediately after the
completion of the home experienceé. Other members of the family may check it.

Place a check (v) in the appropriate column at the right of each question.

'‘No [To Some |Yes
' Extent

1. Was she interested in this home experience?
2. Did she secure cooperation of family members?
3. Did she follow her plans?
4. Did she use her time well?
5, - Did she assume responsibility?.
6. Did she obtain good results? .
7. Did she benefit from the home experience?
8, Did the family benefit from the home experience?

— 1
Do you think this home experience was worthwhile?

]

Explain’

=128~ | . ﬁjt'g
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Directions:

\" ) B L \

. -~ . ~
~ ey

Ry

\ _ D. EVALUATING TEACHING AND PR\ocRAMS

. // Checklist for the Buzz Session
. s 0

{

o

Mark. (X) in the appropriate column to the right for each situation
that was, was not, or wasgpartly exhibited. .

%

Yes

No |

Partly

1.

3.

4.

6.

Was the selection of the problem‘
4, About a real situation where real problems could be
examined?

'b. Based upon a situation which was interesting and’

challenging to the "group?

c. One that'is common to pupils' experience?’

d. Done in a democratic manner where the number of pro-
posed problems were presented?

‘e, Within the ranﬁe of the student's experiences and

abilities so that all members could contribute?

Was the setting of the problem:

a. Fully understood by the group so they could imagine
themselves as alive té this problem?

b. Stated so that the students could find facts or

evidences to solve the problem?
Was a careful assignment : :
a. Made before the group broke up into the different
groups?
b. Made so the group could volunteer or work with a '
{ role of their choice?

Were the mechanics of the buzz session so explained that: .

a. Each sub-group could organize effectively?

b. The session proceeded with evidences of reasoning
toward the conclusion of the problem?

Did the teacher: .

a. Give sufficient details to arouse interest and .
.alert participation of the group in the buzz session?:

b. Raise questions about points being neglected?

c. Challenge thoughtfulness on the part of the group
when questions were asked?

d. See to it that the summarizing discussions were
clear and concise? - ‘

e. Stimulate the groyp to understand the implications of
the conclusions ﬁﬁd the mext steps to be

-+ accomplished? /

Was the room? /

a. Arranged for best possible buzz session participations?

. b. Large enougl/ so resource materials’ could be made , -

available?
' ~129-
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LET'S BRAINSTORM!

Teacher's Checklist For Brainstorming Session !

Directions: Place a check (v) in the column which best describes this session, .
Add comments that clarify or explain your responses when desired
or necessary. Comments may includ¢ citations of evidences that
support your response.

o

Fes Partly |[No {Comments

1. Did all members of class participate?

2. Were any members made to feel inferior s, -
" during the discussion?.

"y

3, Did reticent members have a chance to talk?

4. Were-all opinious given a fair consideration? - ' i

5. Were too many sna judgments made?

.6. Did personal expgriences hinder critical ] s
evaluation? .

7. Was depth of thinking shown? C A ,

9. Was the discusgion such that further thinking g -

* ) 1. Criticism is ,uiad out. (Do mot criticize any ideas.) "

2. TFree-wheeling is welcomed. (Contribute any. idea which comes to your head,

regardless of how wild it is.) o

3.. Quantity is ﬁhnted. _(The more ideas the better.) . 4

4. Combination and improvement are sought. (As well as contributing new’ ideas, °
make suggestions for combinations and improvements of ideas already suggested.)-

-130- R o ' | .
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CONSUMER AND HOMEMAKING EDUCATION PROGRAM OF VOCATIONAL INSTRUCTIQN EVALUATTON

"INSTRUCTIONS: Check the statement most appropriate tc your program of vocational
instruction. Add comments where necessary-to clarify a statement.
(Designed to be used by both coop and in-school programs)

..,

1. The minimum and maximum program enrollments are in accordance with facility
_and vocational program charadteristics for providing realistic instruction
and safe conditions.

A. The student enrollment is ideal - ‘ )

B. The student enrollment is excessive.

C. Additiinal students should be enrolled to justify
continuation of the program.

Comments:

-

2. An advisory committee appropriate to the program of Yocational ingtruction
is organized and functioning. s ‘ “

A. Periodic meetings are conducted each school year for each
PVI. Committee is organized and minutes are récorded.

* B. An advisory committee is formed with no meetings conducted.

C. A general advisory committee is established with no
advisory committee for program of vocational instruction.

Comments:

3. Objectives for thé program of vocatidnal instruction are identified and
are compaﬁible with the overall philosophy cud purpose of the school.
3 (.‘ .
= _A. The objectives are written to include skills, knowledges
and attitudes in a sequential approach with specific attention
to ihdividualize&’instructioﬁ.
B. Atteﬁpts are being made to develop behavorial objectives
for programs of vocational instruction.

C. Consideration of objectives of vocational education is not
provided.

Qomments:




4.

A youth organization isffunctioning in each program of vocational
instruction.

A. A youth organization-is functioning as a co-curricular activity,
is affiliated with a state and national organization and is
available tof‘every student.

B. A youth organization is offered to students as extra-
curricular, with no affiliation.

C. A youth organization ‘is not a part of the vocational
education program. ¢ ,

Comments: >

Textbooks and .instructional materials are up-to-date, readily accessible
and utilized'with specific reference from the instructor.

A. A budget item is allocated each year for the program of
vocational instruction for purchasing instructional materials.
The instructional materials are available in a laboratory,
classroom and/or resource center. -

B. Ingtructional materials and related textbooks are purchased
from a common allocation and placed in school library.

C. Funds are not allocated for instructional Supplies and
‘ textbooks on a year-to-year basis.

- Comments: . N

Business'and industry resource people in the community are used in the
instructional program.

A. A list of potential presenters is maintained. Presentation \
‘ of materials to a program of vocational instruction relates \
s to curriculum outlined. Travel to the business and industry
getting. is utilized as a means. of instruction.
B. Contacts with business and industry are non-structured. . \
C. No contacts are made with business and industry.‘

Comments: L

_=135-
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7. 1Individualized instruction based on each student's need is an integral
part of the program. . :
X .

“

- A, A prégram of vocational instruction is -designed with learning
units directed to self study. Progress is recorded in

behavioral terms for the student.
A | ——

Individualized materials are being developed.

Comments:

8. The program of vocational instruction relates to the skills and
knowledge for an occupational area and is reviewed by persons involved

in that area.

3

A. A continuing analysis of the program of vocational instruction
is carried on by instructor, advisory committee and students.

" B. A review is conducted at the end of each school year. .

C. No review is conducted.

Comments: N

9. Articulation of programs with related content is planned to provide a
total educational program.

¥

A. A sys:em of curriculum planning for each program of vocational
instruction with other educational programs is in effect
through committee functions, teacher contacts, advisory
committee recommendation and school assignment.

B. Contact is made with individuals of related courses on an
informal basis. Articulation of curriculum is completed
only on initiative of instructor. s

C. Each program is operated individually of other similiar
type programs. P

Comments:




10.

11,

12.

The instructor and guidance personnel work cooperatively with students
in the selection of a program of vocational instruction based on
student's interest, need and career objectives.

A. Students/éfth speq;fic career interest are referred by
counselor to the appropriate instructor for individual
counseling.

B. Students are selected for the program by the counselor
after consultation with the instructor.

C. Instructors and counselors have no communicgtion regarding
student selection. ]

Comments:

The imstructor in a program of vocational instruction in involved in
activities that will result in his or her professional growth by.con-

sidering: -
A. Indiana Vocational Education Summer Conference. —_—
. . ’ No Yes
B. Vocational educator workshops and/or class —_—
. No - Yes
C. 'Participation in business and industry sponsored
activities. - -
No Yes
Comments:

i 2

A program of publicTrelations is‘consistently ;Arried out involving:

Assembly program (or other group counseling techniques)

A,
to explain program to prospective enrollees.’ —_—
' No Yes.
B. News releases in local or school newspaper. —_—
. No Yes
C. Handbook or handout explaining program: administration
and/or student. . —_
: , i No Yes
D. ' Open house or "career days event" to explain program
to the community. —_—
. No Yes
- E. In-service conference/meetings with guidance staff. ____
~ v No Yes
F. Parents. —_—
. No Yes
G. Radio and TV preseutations. -
No “Yes

Comments :

-137-
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13.° Time allotment for tlie program of vocational instruction will

allow objectives of program to be met and is within state guide~
lines of the program area.

No .
Comments:

~

Copied from Self-Evaluation for Secondary Vocational Educational Programs in
'Indiana Division of Vocational Education, Don K. Gentry, Director, 1973.
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STUDENT QUESTIONNAIRE ON THE INSTRUCTIONAL PROGRAM

&

County School
Teacher Home Economics Course
" Date . Male T2 Female T

Directions: Please respond to each of the following questions by "yes"
or "no". The statements apply to all years of home economics
instruction unless "this year" is specified.

1. Have you had an opportunity to study and carry out activities
in the following topics? (During any year in home economics).

Yes No a. Inter-personal Development

Yes No b. Consumer Education

Yes 'No c. Clothing and Textiles

fes No d. Family ReI;;ions and/or Human Development
Yes No e. Foods. and Nutrition

Yes No - f. Home Care of the Sick

Yes No g. Housing and Home Furqishings

Yes No h. Home Economics Occupations and Professions

Yes No 2. Proper use of equipment and efficient work habits have been
phasized in the various topics studied. o

Yes No 3. In some topies you have made your own plans and evaluated your
progress.

Yes No 4, Suggestions from classmates have been used in some of the
classroom activities. )

Yes No 5. You have carried out a home experience this year.
—_————————

Yes No 6. You have selected the kinds of home ékperiences you believed
best suited your interests and needs.
Yes No 7. The teacher offered help"to'you in selecting, planning, and
‘ carrying out your home experiences and/or home project.

Yes No 8. You selected each home experience from a different topic of
study in home economics, -

-139-
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Yes

Yes

Ygs

Yes
Yes
Yes
;es

|

No 9u

No 10.

No 11.

12,

e

No 13.

No 14.

No 15.

No 16.

17.

The home economics teachier has visited.in your home before
school opened or during this school year to get acquainted
with your parents,, or to help you with a home experience.

Your parents encourage you to practice at home what you have
learned in home economics class.

You have been encouraged to ask fof a private conference with
your teacher to discuss your classwork, homework and/or a
home experience.

The home economics department provides adequate

¥ H
Yes No %. work space .

!es No b. storage space

Yes No c. equipment

1

Yes No d. books

<

Yes No e. supplies for student’activities

You have used the school library in preparing home economics
assignments. -

You have been encouraged to become aware of the relationship

between home economics and other high school courses.

You are glad that you'enyolled in a home economics course

this vear. . »

You would entourage other high school students to enroll in
a home economics course. :

-

Additional Comments:,

Copied from North Carolina Evaluation of Home Economics Department, State
Department of Public Instruction, Raleigh, North Carolina, 1971.
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STUDENT- QUESTIONNAIRE ON INSTRUCTIONAi METHODS

County ) : School
Téacher Home Economics Course
Date - Male T\ Female --4 g

. Directions: Piease respond to the following statements by circling "yes"’
or "no".

»

Yes No 1. This year you have been encouraged to express some of your
needs and interests as topics of study, and helped decide when
and how some topics would be studied.

Yes No 2. The teacher lets many students answer each question instead of
Ton ‘ same one or two of the students.

"Yes No 3. The teacher- encourages a student to explain why she thinks her .
v answer is right. S

Yes No 4. The teacher asks questions which lead to the basic idea being
studied, rather than getting involved in small details.

‘Yes ‘No 5. You have had adequate opportunities to carry out activities in
*  home economics labbratory when studying the

[y

Yes No a. foods unit

Yes No b. clothing unit

4
”

Yes No c¢. housing unit
Yes No d. .-home care of the sick unit

Yes No 6. Opportunities have been -provided for yéu to review your test
papers and other work with the teacher.

Yes No 7. You have been given the opportunity to give reports on various
topics ‘throughout the year.

"Yes No 8. You have. helped put up'bullentin boards, displays and/or ‘exhibits.

Yes No 9, Visual.aids; such as films, filmstrips, slides and transparencies
have been used in all topi'cs you have studied.

Yes No 10. For some topics-studied, students have acted out some
situations.

" ~-141-
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Yes No 11. Occasionally;the members of this class have been asked to get
into small groups, discuss a given subject, and present
reports to.the total class. .

Yes No 12. Homework and reading-assignments have been meaningful to you.

Yes No 13. Class members have been.encouraged to show others how to do

something in front of the class.

The teacher demonstrates ways of doing new things.

1

The class has been on field trips to observe real situations.

Guests have been invited to your class to give talks or
demonstrdtions.

Yes No 17.\ You have a feeling that each day's classes and activities have™

ken well planned.
Yes No 18. ng\;ave helped care for the home economics departﬁent.

Yes No 19. u ha
while ‘studying another topic area.

| /
You have'\been encouraged to express -your ideas creatively
either by \yriting, speaking, or drawing.

| I

|

Yes No 20.

21. Additional Comments:

\

Copied from North Carolina Eééluation of Home Economics Department, State"
Department of Public InstructiQQ, Raleigh, North Caroliggj 1971.

o
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You have been encouraged to use what you learned in one topic .




ADULT GROUPS

- In evaluating the work of adult groups, the instruments suggested on the
preceding pages may. be ‘used. For example, the instruments included in the
Clothing'and Textile section may be used by the members of an adult class in ‘
clothing construction as appropriately as by the pupils in a high school
class in evaluation theit knowledge and skills in_clothing“construction.
Likewise the preceding.Consumer and Homemaking Education Program of Vocation-
al .Edycation Evaluation will provide guidelines for one wishing to évaluate
the total program, including adult education. . ’

I : -
In addition to using the above mentioned evaluative instrunents, the teacher, ,

administrator, the advisory group, and others may wish to consider the following
aspects more closely. o

The Community: ’ :

Is there evidence of interest and cooperation in the development of
adult education by community leaders and organizations?

Is there cooperation on the part of the local and.school press and
radio medias? I

.
! >

The Program: . .
. Does the program incorporate any phases of education relating to
family living? i
Is it adapted to community characteristics and needs? .
Is it flexible so that it may be adjusted and adapted to changes in
living? P o, .
Does it stimulate and develop the ability in adults for active,
intel}igent participation fe the solution of the social-civic problems?

.

The Students:

Is there evidence of° an increasing interest of thosé enrolled in
meeting the responsibilities of home and family living? '

Is there evidence:that those enrolled are’ bringing to class their :
individual problems for solution? - L = .

Is there evidence that those enrolled work independently and use .
the instruction intelligently in the €155 and in their homes? .

. The Teacher: .
- Does the teacher use the methods and techniques best adapted to, the ,
ability and current practices of the group? r : !
Are the gstudents aided in developing initiative in both thinking . /

and doing? ' "
Has the teacher an.understanding and appreciation of the present
needs and problems of class members? ;

. ~143~
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GETTING 70 KNOW YOU

Information needed to complete the
Picture of YOU

Name
. “Address \
A N Phone )
Marital Status I Single Married
’ - Widowed Divorced,
1f married, spouse's name
Occupation .
Children's names and ages
|
Schools Attended \Yearé Attendéd
Grade School
~ High School v
- College
' ~ Work Experience .
| . Date - Place Type of Job
H
Community Service ° : . )
Social Community Church . . Professional
1 . a
" .
Travel Experience ‘ . Goals
Date Place . ( Present . 5 years 10 years
— - ” -
Interests: If participant in acti’viéy, mark P. 1f speqtatdr in activity mark S,
Sports , Collections ~ Skills . Talents-
Basketball Stamps Painting Singing
. Bpseball Reclipes Sewing Plano
Tennis Records ‘ Cooking Organ
Golf China Knitting . Other
Bowling Antiques, Needlework '
Football Menus Other j
i Swimming Coins  ___ .
Skiing S Placemats . v
Riding Matchbooks ___ T s ~
Other Other T )
> ~l44- A '
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I1linois: Interstate Printers and Publishers, Inc., 82 pp. $2.00, 1970.

Teachlng Topics. Institute of Life Insurance and Health Insurance Institute,
Volume 19, Number 2, Spring, 1970.

Thorndike, Robert L. and Elizabeth Hagen. Measuremént and Evaluation in
Psgchologx and Education. New York: John Wiley and Sons,’ Inc., 1969.
. ~145~-
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B. Commercial Evaluative Instruments -

The Anatomy of a Sale, Study Guide, ER40, Assbeiation-Sterling |Films, Inc.

Agents for Sears Consumer Information Services, 5i2 Burlingtion Avenue, '

LaGrange, 11., 60525, 1972. Z2rice, $1.00. Examines the intleracting
structures of buying/selling situation and the roles of buyer and seller.
It contains instruments for evaluation, topics for discussioh, situations
to analyze and narration for a filmstrip. o Y \ '
Money Talks. Household Fir 1ce Corp., Prudential Plaza, Chicago, Il,} 60601,
' Price, $3.50. Contains .~ for case problems in an instruction masual
in. a multi-media kit. ' v

"pPerspectives ot Consumer Behavior" section in each of the following books:
Early Childhood Consumer Education, Elementary Level Consumer Education,
Secc > .vy Leyvel Consumer Education, Consumer Education in Junior and 5
Conmrer .y Colleges, Postsecondarv_Vocational and Technical Institutes, -
Pregaring the Consumer Educator, and Adult Consumer Education in Community .
Price, $3.00 each or $15.00 for a boxed set. Adult Consumer Education ins‘

Community from CEMP, Ed Services Division, Consumers Union, 256 Washingto

S{, Mount Vernon, NY, 105%... \ |

1, Jane, and Marjorie-Brown, Evaluation Materials_- Physical Home Enviroi.~
ment and Psychological and Social Factors. Burgess Publishing Company,

426 South Sixth St., Minneapolis, Minn., 55415, 1969. Provides evaluation
.davices for teachers to select and adapt . to their respertive teaching . .
situations in, the teaching of housing and home -furnishings or, more
abstractly, the physical environment of the home. '

"Survey of Student Spendin ,"" Resources in Consumer Education, 30 Winchester
Canyon Rd., SP 87, Golefia, AC 93017. Price $1.00 and self-addressed
envelope. A reproduciblle four-page qﬁgstionnaire plus inxtructions for
record-keeping and how fo gather information on possess$iony, prefarences,
and practices of young eople in consumer economy. Suitab¥e for junior
high through high sc )

"Test of Understanding in Personal Economics", Joint Council on Economic
Education, 1212 Avehue of the Americas, New vork, NY, 10036. Price,
packdte of 25 test booklets, $5.00 and Interpretative Manyal, $1.50.
This test can easily be converted to content questionnaires.
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