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PREFACE . -

¢ 2

< -
The ﬁg{:osophical base for Hawaii's Career Development Continuum

was determined by a study of existing, éfficial documents, reports

of stydies made, anhd an analysis of the on-going programs in the
schools. _ ' :
Realizing that the greatest portion of an individual's life is.
spent in the pursuit of his career or careers, it Behooves the
Department of Education to prov1de a continuing experience to all
students through the schools' curriculum which develops an awvare-
ness of the relationship of self to home, school and community.
Each student needs to be made aware of ‘the worth and dignity of
work through field observations.and exploratory experiences inte-
ggﬁted with classroom instruction in academic skills.

Through these experiences each student will become acquainted with
the many different fields of endeavor and become)aware of his own
abilities so as to be able to choose a career in which he will be

, both successful and content.

Finally, the curriculum should' instill in the student the idea

that education does not end but continues throughout life, whether.

he goes directly into his chosen field or seeks further formal
education, . f

The Career Development Continuum curriculum guides, k-3 4-6, 7-9,

. and 10-12, provide for a broad approach to the economic, social

and psychological development of each individual, involving life
styles and values. These guides suggest instructional experiences
for developing the capability of coping with the world in which-
the individual lives and will live in the future:

»

o]
S A Koks
AL g AL A

TEICHIRO HIRATA, Superintendent
Department of Education . . g
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b |  CHAPTER I : DR o
o . INTRODUCTION . -
This is a guide for integratm a set ‘of systemat:sica ly seﬁenced. T .
and logically coordinated career development exper1ences.1nto ai®existing c T

.curriculum It 1S‘1ntgnded that th1s gu1de will ass1st teachers, counsg

Inis guide is part of ‘a set of‘guides designed for- four;

'levels. . arten to Grade 3, Grades 4 to 6, Gradés 7 to 9, and ..."* Lom N

-

o _’@3" e .. ’ N > . . . N
P may =~ s Organization* i ] { \ !
’ 3 . L} - ’ ’
The gyide is organized into three major parts and an appendix. Part
I, comprisgd of four chapters, presents an overview of the total career de-
velopment cont1nuum,_extend1ng from Kindergarten to Grade 14. It also
% .establishes the conceptual frame of reference for the career development

curr1culum The four chapters in: Part I are: . . ..
F ) I ‘
CHAPTER I INTRODUCTION; s
. ': -, - Organization of the’ guide N —— .
B é? _ . Directions, for Users & . . P
.- .K“ .(‘ - W Ed
- . . o e’ - !
. : CHAPTER IT RATIONALE e
- Asgsumptions undergirding develOpment of a career develop-
ment continuum , . v s

Reasons for developing th curriculum guide >

-

\

%
CHAPTER. 111 CONCEPTUAL MODEL
< . Conceptual frame of referénce for the career development

Y

‘e o, continuum and the currhculum guide - .

CHAPTER 1V GOALS; SUBGOALS, . AND OBJECTIVES
: . Major goals of career ‘development
Subgoals for éach«maJor goal
Relation of objectives in one level to those in other

)

[}
levels . o

5

Part II of the-.curriculum guide contains a set of learning experiences
_ to implement, ‘career development objectives. The experiences canm be used
directly or can be used as examples by teachers and counselors who want to
. develop learning experiences for the learners in their schools.

[ ? 4

" Part III of the curricuIUm guide contains background information on
- the development of the jguide. S .
/ s . .
.- The Appendix cfntains a list of sources for obtaining hardware and
“ ¥ software to use with. the learning tasks, a glossary of terms, a bibliogra-
phy, and a subject index ) R P
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Directions for Users - ‘ a ~

This curriculum guide is inténded“to help teachers and counselofb
prov1de-learning experiences which will aid learners in bEComing fully
functioning persons capable of realizing career development. ” The learn-
ing experiences included in this guide can be incorporated into eXisting -
classes and gdidapce activities, and ‘can serye as examples to help in. de- )
veloping new ObJeCtlveS and learning tasks to meet the needs of all learn-

] ’ ers in Hawaii schools » » j R
( \ The user will belb1e to get ‘the 'most benefit from the,guide by read-
! ’ : ing Part I to éain an érienbation to the total career .development continu*
- Um concept and to establish a' frame of reference for relating a particular\*
N ‘guide ste.’the others in the continuum. . ~— N ~ $
y . -3 v - \’ : —
Al

-

. » Part II of the guide has been\deSigned to implement the idea of ‘a ca-
reer development continuufi by the'use of a commog set of four major goals
and“their subgoals. To insure ‘articulation across grade levels, the ‘same
goals and_subgoals are repeated in each of the curriqulum guidés, _Each

- subgoal is accompanied by one or more related learnér objectives.  Each
learier objective, in turn, 'is accompanied by severaL learning experiermnces.
= The obJectives and learning'dxperiences implementing ‘a particular subgoal
‘at one level are related to, objectives and experiences for the same sub-
goﬁl at other grade levels. In early levels, activities stress awdreness;
in middle grades,’emphasis is on exploration; and in upper grades, the
<. D . emphasis on, exploration*continues with additional stress on preparation.

. e Each leafning experience describes the steps involved, lists the
software/hardware needed to carry out the activity, suggests classes ‘in
which ¥t may be used and suggests an evaluation technique. Each learning

. Experience is also identified ,by a code symbol to indicate whether it is

. primatily relsted to awareness {A), exploration (E), or préparation

(P)., For further ease of use the learning experiences have been grouped
s - by major goal and have been color.coded The four major goals are:

-

. . b4 .
Géal 1: Developing capabilities for achieving self-realization
through self-understanding and decision-making. (Color
coded LAVENDER)

-

Goal 2: Developing capabilities for being economically efficient
ag producer and consumer of goods and services. (Color-
coded ORANGE) .
/ Goal 3: Developing capabilities for establishing and maintaining ~
healthy social relationships. (ColQr coded PINK) .
; . Goal % Developing capabilities for carrying out civic responsibi-‘
‘lities at work and in the c¢ommunity. (Color coded GREEN)
I . . P
. ., The Appendix of the guide includes complete citations for all recom-
. mended.hagdware/software, as well as listing additional sources of career
education materials. Also located in the Appehdix section is. a cross in-
dex which groups learningtexperiences b currio&lum subject.

. ¢ .

. "/’
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~ The objgctives, the learning experiences, and the evaluation methods
présented in these guides ate lntended to serve as examples. It is anti-
cipated that teachers and counselors will adapt the activities in the =
guides and will develop additional learning objectives and experlences
to meet the.needs of the learners with whom they are working.

» ’ / )




‘.’— 2 - 14 3
. 4 0 3 \
* § o . ' < -, . . .
J * CHAPTER 1Y ~ -
' ) | RATIONALE ~ _ < Co
a ' . v 4 )
2

v

. This chapter sets forth the frame of reference within which the set -

» .\ of career develapment curriculum guides was developed. The development

- of the guides was organized to provide flexibility in expanding and im-

’ prov1ng instruction and guidance in Hawaii. The guides are intended to’
provide ‘suggestions for and stimulation to development of programs and °
professional growth of teachers, counselors, and administrators. The
guides are designed to 4rticulate elementary, secondary, and post- second-’
ary programs and integrate academic education, voeational educatlon, and

.o guidance. . ,
- ] ; ) ‘ '&@w . .
The: four curriculum guides implement a set of assumptlons ~abourt e
- learners, the nature of ’‘career development, interventions for achieving
career development, and the nature of the environment. These assump- T
tions combine to establish a rationale under1y1ng the development of the . ,
- curriculum guldes - . , .
2 . '
, Assumptions about learners.& ) 7 . * ,

Each individual must reach a levkl of self-understanding and must
develop attltudes, knowledge, and skills necessary for engaging in goal-,
directed behaviors which are vocationally and avocationally prqﬂ!ctlve -
and personally satisfying. The individual needs to know about occupa-

. - - txons and must have competency in specific tasks, but this is not euffi-
cient. He/she also must know the ways in which tasks combine in occupa-
- tions, and must understand the relationships among occupational elements
in job clusters .(Venn, 1964). The person must know about availabké
opportunities and be- able to relate knowledge of self to tHe occupational #
. .. demands in choosing from among available courses of action.. Each indi-
vidual must understand his/her capacities for developmerit at an early
age, so aspirations and decisions can/be realistic. The movement from
a rural, agrarian to an urban, industrialized society has resulted in a
highly specialized, technologically~based egonomy with a highly mobile
population and a changing work-leisure strugture. The work ethic, which
placed pride in craftsmanship and individual achievement, has' been chal- .
lénged. It is becoming more difficult to find identity in an occupation.
Most people must anmticipate a series of job g;anges during the course of
their working years. Many occupations will become obsolete and new ones

will be born. ". . . Nearly half the studentd we see in high school will
have unstable or multiple trial careers (Super, 1964, p. 3)." The move- ~
ment away from argrarfan-ﬂased economy which typifies the nation is pro- ¢ |,

nounced in the state of Hawaii. The need is great for preparing the
children and youth of Hawaii for coping with a world of work and leisure
in a state of rapid change. . ' o
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The Hawaii career development continuum lmplements‘fhe ﬁellowing
assumptions about learners: . »

14
-

1. Ever§ individual should have the Qpportuhity to develop to the
maximum his{her capacity for considered risk-tgking.

2. Every individual should have the opportunity to ciarify and
refine knowledge about self and personal aspirations through !
planned assessment and evaluation. - R *Ei

3. Every individual should have the opportunity to gain a clear
* understanding of caregrs, to have an opportunity to explore
career, optiong, and to be prepared for cateer lmplementathp.
4, Every individual should have the opportunlﬁy for pant1c1pat10n
in’various skill activities as a-.prelude to deCLSions concerning

specific skill areas and eventual develOpment of entry- level
skills,

¥ [
..

5. Every individual should havé the opportunity for learning the
process of job entry and adVaneement, incliiding mastery of
skills of job seeking and career placement.

<
S

v 6. Every individual should Have the opportunity toj develop a clear
understanding of the fglationship of the eduqa#&onal process
. and career development. , f

7. Every individual shozﬁd ‘have, the opportunity gif’healthy and
fulfilling career development. .

‘. % N !
. ¥ i

Assumptions about the nature of career developmént.
.. \

The essence of career dévelopment is the person. Career development
is person-orlehted Career development is an ongoing process of indivi-
dual deyelopment, continuing €rom infancy through maturity. This develop-
mental ﬁrocess takes place through "a systematic sequence of experiences
and decisions of the individual in an enviromment. These experiences
and decisions contribute to the formulation of positive self-identity
and achievement ¢f vocational and avocational maturity. Self-concept is
a key construct in career development. '"Individual values have been
treated as the major synthesizing force in self-concept and the major
dynamic force in decision-making (Ratz, 1966. p..3)." Career develop
is conéerned with all the factors which contribute to or militate agafnst
acquisition of values, attitudes, knowledge, and skills and their imple-
mentation in meaningful and productive occupational and avocationa} roles.
Career development is concerned with self, civic, social, and economic
facets of the whole person ,

The career development copfimuum implements :he following asaumptions
about the nature of career development: //

-
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1. Career developmeént is a process of indi%idual growth toward vocar
tional maturity and self-identity, realized through a systematic
“ sequence qof work experiences and‘implegﬁntqd in occupational
roles and the self-concept. ~ =+ /- °
2. Career development is an ongoing procegé extending from, infancy
through maturity, concerned with all*factors and conditions which
contribute to or militate against, acquisition of values, atti- ~
tudes, knowledge, and skills and their implementation in meaning-
ful and p;pductlve occupational zoles. - .

»
N

%. Career development of the individual is cyclical in nature, and

"is subject to interventign to correct or facilitate deVelopment

‘ ~~. of self and achievement of carger identity. ' ® .
4

gCareer developint is lmplemented throdgh career, awareness,
career exploration and goal-setting, pre- serV1ce preparation,
\ plecement and follow-up. .,
5. Career development is concerned with eelf, civic, socia%, and‘
. economic development of each person over a llfelong Lontlnuum
! in relation to the total spectyum of the work world.

’

Assumptiins about effec¢tive interventions to achieve career development.

.HealA:y career development does not happen by chance. There must§§
a systematic. approach to articulation and*integration of planned exper
ences frog klndergarten through adult education to foster and enhance
career development. The interventions to facilitate career development
of each individual must. be implemented in planped experiences to bring
aboufy.the cognitive,.affective, and psychomator changes.needed to realize
self-idenwgity and vocational maturity. There must be a concerted effort
involving academic education, vocational educatlon, guidance, and work
experience. . “ .

. .
An effective intervention to achieve career dEVelopment of the indi-
vidual must include the efforts and inputs of learpersg, school personnel,
parents, community leaders, labor and industry rep esentatives, and busi-
. nessmen. The experiences to facilitate career deve opment must include
planned opportunities for learning and practicing cision-making and
value clarification. The intervention must provide an opportunity to
articulate facets of particular jobs or careers and to expand this knowle
edge to other facets of careers. An effective carger development inter-
vention must provide en‘opportunity for growth of &an internalized value
system to help each individual move to self- fulfillment through apprecia~ | -
tion of his/her own career role.

*  An jeffective program to facilitate -career development must be part
of a tqtal curriculum, involﬁlng school, home, and community,, and must
be totally articulated and integrated laterally across school.and commu -~
nity, and vertically from pre-school through adulthood. The content and
nathr of learning experiences must be focused omr careers, with/programs
structjured around career opportunities, occupational informatioﬁé work
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att1tudes and values, job entry skills, and higher level Eechnical skills. 3
An effective career development intervention must provide for a guidance
component which assists individuals to make sound life—decisions, helps
them prepare for work roles implementing their career choices, and ‘pre-
pares them for relating self-development experiences: to career develpp=
‘ment. Career development of the individual is achieved through prov1sion ~
of an integrated instruction-guidance program geared to a sequence ‘of ‘
developmental taskg (Havighurst, 1953)- .

»

LI

A career development continuum’must implemEnt the same major goals
or themes at every growth level. Administration, ingtruction, and gui-. -
dance must be linked in a concerted effort to provide the kinds of inter- ‘ -
vention needed to realize career development. Effort must be made at o
every level of the educational process, from klndergarten through adult !
education, to implement a continuum of systematically related experlences
designed to help each individual realize his/her full potential "for~ca-
reer development. The resources of the State of Hawaii must be brought
to bear on the problem of providing a totally, integrated and articulated
program of career development experiences for the children .and youth of
the state. Government, education, labor, inddstry, and community groups. .
must work .together to implement a planned program to prepare the children
and youth of the state fgr facing the challenges of a rapidly changing
"society. ) c .

The career development continuum implements the following assumptions
about effective,career development interventions:

1, Career development~1ntervgnt10ns must focus on interaction of
academic education, vocational education, guidance, and work
experience. : . .
‘2. Career development interventions should include the efforts dnd

inputs of learner, school personnel, parents, community, labor,
industry, and business. .
N 4
3.. Career development inteétventions must provide opportunities for
experiences in learﬁlﬁk and practicing decision-making.

.
' 5 - »

4. Career development comprehensive programs to develop self, civic, -~
social, and economic capabilities must provide career develop- )
. ment activities according to the individual's developmental
. level and needs., ) :

5. Career development programs of activities must provide each
learner the opportunity.to clarify and refine knowledge about
- sgelf and aspirations for future through a planned’ process of .
, self-assessment and evaluation.,
d { .
Career development programs of act1vit1es must articulate facets
of par!icular jobs or careers and expand this knowledge to other

]

facets or careers. .
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~ 7., Caxeer development programs must ‘provide for discusgion and

[//"\ © . growth of ‘an internalized value system which helps each person

. *~  move toward self-fulfillment.

fa A . <

- ) 8. Career development,.interventions must provide for'panticipation
in various skill act1v1t1es as. a prelude to dec1510ns concern-
ing specific skill areas and eventual development of entry ,
‘ level skills, -

3 . « -

)

v

Career development programs musf provide assistance to the

’ individual in learning the pro¢fss necessary for job entry and

, advancement and in developing the skills 6f job seeking and ca- "
reer placement. ,

10." Career development,interventions must provide individualization
of learning experiénces and participation in group learning and
- guidance activities.,

14 -
s ~

11. Career development interventions must provide a systematic ap- // ]
proach implemented jointly by school and community, with person- :
nel from the world of work participating with educational and
guidance personnel to design, implement, and evaluate,the experi-
ertces supporting career development. ) . .

12. Career development interventiohs must be part of the total cur-
riculum and must be totally articulated and integrated, laterally
across school and community, and vertically from pre-school
through adulthood.

13. Career development interventions must be implemented in learning
experiences and activities focuséd on careers--elementary and
secondary programs structured around career opportunities, occu-
pational information,\gttitude development; high school programs
around career exploration and job entry skills; and community
colleges around technical skills.
14. Career development guidance interventions must assist individuals .
to make sound life-decisions, help them prepare for work roles I
implementing their career choices, and prepare them for relating o
self-developmental experiences to reality. . . 15‘ p
15. Career development interventions must be organized around a
functional priority of 1life roles, with career-identity and self-
identity providing the central focus. .

16. Career development intekventions must be based on a developmental
concept, which provides for integrated instruction and guidance

geared to a sequence of developﬂgntal tasks (Hdvighurst, 1953)
- A Ty

v
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General assumptions“about the environment, .

-

A number of baSLC premiises about the environment underlie 'the con-
ceptual model of career development which establishes the frame of ref-
erence .for. the career development cutriculum guides. The following
assumptions, which ‘reflect the rapid sdcial and economic change charac-
terizing post World War II society, thq existing social and institutTonal
arrangements; and some of the more critical problems and issues that
confront society in general and Hawaii in particular are:

l.l Rapid technological and social change will continue making it
. . necessary to prepare youth and adults to use technology for the
.;?L benefit of the individual and society. .

Prepagation for work is a major objective of education.

3. Vocational education and academic education must be fused and

integrated, N

4, Children and youth must be able to relate to the adult world of

work, equipped to assume civic responsibility, capable of per- .
sanal usefulness and satfp€action, and able to establish and A
maintain social relationships. - ﬁf
5. Effective education must provide for intensive guidance and . :
counselige. ’
-, ! ° -

6. Contimgtu¥ articulation of education must be provided from
kindergarten through grade 12 and into post secondary education
and training.

7. Vocational-technical education, academic discipline, and guidance ,
and. counseling must be fused and integrated.

) Tée rationale underlying the Hawaii Career Development Continuum
assumes the need for systematic planning and continuing evaluation of
the career of each individual. It assumes that healthy career develop-
ment does not happen by chance. Zaccaria (1969) documents the assumption
that skills and knowledge are ngt spontaneous occurrences. They must be
developed in systematic ways ’ The accomplishment of healthy career de-
velopment for the 1nd1viEB;T/;alls for a long-term, concénuing interven-
tion. . . ,

There must be continuing assessment of the individual potential so
career growth and advanéement cdn be facilitated. The assessment must
begin early in life. Each person must understand capacities for develop- o
ment at an early age, sq aspirations and decisions can be realistic from
the start. The interventions to facilitate healthy career development of{
each individual must be mplemented in planned experiences which will
result in individuals being prepared for personally satigfying and socially

_constructlve occupational\rples as well as achieving self-realization,

implementing civic responéibilities, and maintaining healthy social re- |

lationshgps. . o .




//'- CHAPTER II1I
// CONCEPTUAL MODEL OF CAREER DEVELOPMENT CONTINUUM ’

S

P
This chapter presents the comteptual.model of the Career Development
. .~ Continuum, which undergirded design of the curriculum. The development
- of the career development conceptual model was accomplished as a prerequi-
- site to the design of curriculum guides to articulate career development
leanning experiences from Kindergarten through Grade 14. The conceptual
model was developed to establish a framework for integrating career
dévelopment learning experiences into the ex13t1ng academic, vocational,
and guidance curricula. The model is based ‘on two assumptions: (1) that
education must be relevant to the needs of the learners and conditions
of the social and econonfic settings; and (2) ‘that the delivery of educa-
.tion must be organized and implemented to optimize individual well-being
and social welfare. The conceptual model implemente two major premises:

. -

~
' . . . the potential for career development is reglized by providing
experiences to assist the 1nd1V1dua1 to .become a fully func-
tlonlng person .
- 5
.. . . . the potential for individual career deﬁelopment is realized by
arranging a sequence of tasks and concepts to facilitate indi-
vidual progress from one developmental level to another.

The conceptual model encompasses three major components: (1) areas
of growth which must be developed for the individual to achieve career ]
development; (2) sequence of experiences which must be implemented by the
individual in the course of career development, and (33 componentg of the
environment in which decisions and experiences must be implemented to ac-
complish a totally integrated system for achieving career development.

The areas of individual growgh;are expressed as the four major goals
of career development. The goals are implemented in exXperiences ,0f the
individual interacting with the environment to achieve self and career
identity. The sequence of objectjives to be achieved is from awareness
to exploration and preparation. The model illustrated .in Figure 1
elucidates this conceptualization of a career development continuum.

» Inspection of Figure 1 reveals that the individual achieves career
and self-identity, becoming a fully functioning person, through a series
of,decisions and experiences in the school, community, home, and work/
leisure settings. This is accomplished as he/she grows and develops in
 four areas: self-realization, economic efficiency, social relationships,
and civic responsibility. Growth and development are realized as the

-individual progresses through a sequence of experiences ranging from
awareness to exploration and skill preparation until he/she becomes a
fully functioning person. The interrelationships among the three basic
components of the conceptual model aregshown in Figure 1. This figure '
identifies three basic components éssential for achievement of career
development . B . ‘

12
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Fig. 1 Conceptual modei of career development
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. indiéidual growﬁh and development through .

A
>
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A Y

self-realization’ a
economic efficiencf )

s social relationships "= - -
civic, responSLbblvfy . ’

. ] :

«. T . ! . an environment in which gfowth occurs in . . RO
T ' v ,
T home "’ . b \ ) ;.
2 school -, . o . "
work/lefsure . . AN .“'.' 5.
communi ty * - oo - ' ) , T

a sequence of experiences through

‘ awareness . .
expldfation -
preparatlon placement

Areas of individual career development
Career development is seen as the continuing growth.of an individual "
toward complete self and career fulfillment, achieved through a sequence -~ ..
/ - of intéractions ahd decisions in the school, home, community, and work/ .
leisure environments. Career development is thexprocess of growth and
development of the individual into the full' realization of potential as -
a person with self’ and career identity. The individual becomes a filly
functioning person through achievement of four goals:
: :

achieving self-realjization through the development of communi-
- cation and computation skills, personal values, goal-setting,
and dec1510n maklng capabllltles , T

. becoming 2conomically efficient as producer and consumer of
goods and services !

.
- ’
. . LI e

being able to establlsh and maintain healthy soc1a1 relatlon-
ships at home, on the JOb +in the famlly, in the community

. . being able to carry out civic respons bilities at work and in L
the community. - - ) * ° Y

«

Sequencé of career developmenf . et .

. o . .o
* The individual grows and develops into a fully. functionlng person as
v he/she progresses through a sequence of awareness, exploration,xand prep-
) aration.and skili development in relation to the four areas of individual
. growth and‘8evelopient. The individual must first become aware of self
and the enviioﬁment, then must explore career opportunities and develop
goal-setting capabilities; prepare for job entry, achieve technological
competencies, and learn the skills of JOb placement. These career devel--'
opment dimensiond are related sequentially, with career and gself-awareness
. . } , .
Q ] B - 13. ‘ ; “
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being prerequisite to career explorat*on which, in turn, precedes prep-

. . aration and placement. Awareness' of self and career is achieved as the
individual acquires.an understanding of self and the lifestyles. related
to different kinds ‘of caredrs. Exploration of cargers. is accomplished
through hands-on or simulation experiences as the individual develops .
the knowledge attitudes, interest$j and abilities required for different
kinds of occupations, develops the capabilities of goal-setting, under-

*, . stands risk- taking, and,value ‘structuring, and acquires the skills of '
decision-making. Preparation involves the development of entry levels _“:
job, skills and capability of planning for continuing career development. '
“Placement involves learning the Job seeking techniques necessary for . '
placement and upgrading e e

' = “§.

. The caré&n development contintum is 8een as a liﬁelong process in
_which each individual achieves fhrllpotential as a fully functioning
person. This is accomplished tﬁrough a systematic sequence of experiences

,-and decisions resulting in the indfvidual becoming a, petson capable of
_being economically efficient, able to be givically responsible, capable
" of achieving self-realization, and capablé of establishing and maintaining
healthy social relationships . . : o

A -
-

Ihe continuum is realized through a sequence of careexr developmeént
eXperiences aimed at achieving the four goals, extending .from K through

_ Grade 14,‘involv1ng awafeness, exploration, preparation, and placemeut.

> ) This continuum is “shown in Figure 2.

Examination of Figure 2 shows that the dimensions of awareness, explo-
ration, preparation and placement are incorporated in learning experiegpes

L from Kindergarten through Grade 14. The emphasis on awareness., exploration

R prepatatiom, or placement i8 ndt constant, but changes, depending on the

grade level, growth of the individual, and the ,social situation. In gen-
" eral, the emphasis in Kindergarten through Grade 6 is developing career
.. and self-dwareness. From Grade 7 to Grade’ 9, emphasis is on cadreer
exploration and goal-setting, but awareness and preparation can be in-

.cluded. From Grade -10 to Grade 14, the emphasi’s is on preparation and
placerent, but awareness and exploration are included also. The conceptual
model subsumes the need to provide interventions to develop, improve, and,

. increase career and self-awareness over the entire 1ife,span of the indi-

" vigual. The assumption is made that the individual néver reaches the stage °
in life whep there no. longer is the potential for increaSLng ‘ot ‘sharpening
awareness of self and career. The time of greatest potential foxr develop- :
ing awareness, however, 1s in the ‘elementury grades, when the individual
is c6ncerned primarily with the developmental tasks of middle childhood:

-t

.

- learning physical skills nqeded for ordinary games :

building wholesome attitudes toward oneself

learning to get along with peers

learning an appropriate social role

e
]
-
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developing fundamental skills in reading,‘g;fting and,calculation

/ -

developing concepts needed for achieving personal independence

developing conScience morality, and gcale of values %

developing attitudes to social groups and 81tuat1dns.’ :
J . .

It is assuimed that to some da@reé the goals of career development L
are realized through éareer exploration ovér the entlrk life span of an
individual. It is held that even in middle childhood when the individual
is concerned primarily with tasks related to development of concepts and
skills for everyday )t@ing--communication, computation, inteérpergonal Tre-
lationships--there is some opportunity for career exploratidm,’and some
initial experiences relating to goal-setting. The major emphasis, however,',

_ on career exploration and goal-setting is at the middle school grades,
when the individugl is concerned with the developmenta1 tasks of preado-
lescence;

+ »”

¢

achieving new and more mature relations wit% peers of both sexes

,achieving a éociL; role

accepting one's physique and using body effegtively
¥ .

@chieving emotional.dindependefce of parents -other adults

achieving assurance of economic independence:

o ) LA
It is assumed that to some degree there is otential for develop-
went of skill proficiencies starting at an early age and continuing
through the mature years. The greatest emphasis, hOWevelg on preparation
for job or further education is in adolescence and early adulthood. .The .
line between career exploration and preparation is much less definite
than that which marks “the transition from awareness to exploration. 'The
needs of the individual and the social situation exert more influence at
this end of the continum than at the beginning. For the individuals who
will go directly from secondary school into the world of work, preparation
must begin earlier than for those who will continue schoaling in college ",
or technical school. The emphdsis on preparation and placement:comgs at
the time when individuals are concerned “with developmental tasks of ado-
lescence and early adulthood:

selecting and preparing for an occupation' ‘

' preparing for marriage and familv .- i N Lo
developing intellecfual é‘ills and concepts f%r civic competence
desiring and’ achieving socially responsible behavior

. acquiring a set. 6f values and ‘ant ethical system

selecting a mate o ) .
) ’ / . . 18 ,‘\ * - . .
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-
i

4




< . - ‘. I3

v

A

!

L

3
£ ' \
learning fto live with a'marriage partner
. ' starting a family *

~ , 'rearing children

- >
~r

.. o - i
managing a home . .

_getting started in an occupation

taking on civic, responsibilities

finding a congenial social group. {

N N .

A <" Career development is accomplished over aagifelggg4continpum as the

. individual realizes his/her potential and achieves career identity through .
( . development of knowledge, skills, and attitudes to, implement self-reali- '
' zation, economic efficiemcy, social relationships, and civic reSponsi-
bilities. L e ) Poa

v <

-

) : Experiences implementiné career development . ; ‘ ) - f)/

L
»
-

- Career development of the person is realized through interaction of /
the individual with four aspects of the environment. school, home, work/ ,
. leisure, and community .o . - g

” *

- w

cawcdr development %s a lifelong process‘through which the
) individual realizes his/her potential and achieves. self and
. ' career identity. Tﬁgs 18 atecomplished through a systematic
o sequence of planned ihtexveritions to reinforce the sequence of
dévelopment along the contznuum of awareness, epooratzon, and '

Sl preparatzon. '

. <

1
LA

L c

/ ) ' ’ * ¥ .
. The four/dimenqions'of the environment in yhicﬂ%gxpetiences and , '
decisions are/implemented to reinforce career development are: '

/
| 4 .o school where the individual is afforded the opportyhity to
k participate in purposefully created and contrived experiences
| : ‘to bring about changes in behavior o .
. 'home where the individual is afforded the opportunity to ‘inter-
. -, '/ act with.members of a family and to maintain a way of life

/

/

S '.‘. . work/lefsure, where the individual is afforded the opportunity
. "to perform labor 4s a means of’ ‘earning a living or engage in
\ , activities for the sake of perSonal fulfillment and enjoyment
e . .= ‘
. .;. . community, where 'the person is afforded the opportunity to in- |
\ teract with other individuals who share folkways, mores, ' / .
¢

_taboos,‘roles, and laws. , ‘ S

»
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Through fhe experiences provided in school, home, work/leisure, and °
tommunity, the individual grows into a person. The individual achieves
self-realization, is capable of maintaining economic efficiency, can
execute civic responsibilities, and-can establish and maintain healthy
social relationships. The school, working in consort with the home,
copmunity, and work/leisure world, plays a key role in facil:tatlng

healthy career development. " - ..

-

Implementing the conceptual model in a deliVery system -5 -+

~

The delivery\of career dev&lopment is accomplished through planned
interventiofs which are provided through the interfacing of instruction,
administration and guidance. Formative.and summative evaluation is main-
tained s an integral part of the delivery system to provide juality con-
trol and accpuntability. Vocational education, academic education, and
guidance are interrelated in the common pursuit of career development of
the individyal. The basic, philosophy of career development expostulates
that:

t
>

1. career deyelopmént is a lifelong continuum
3
2. “career development follows a systematic sequence of awareness,
exploration, preparation and placement

»

N

-

3. career development of the individual is accomplished as the indi- ,

vidual achieves self, civic, social, and economic development
and growth

.- 4. career development is achieved through experiences and decisions
which facilitate the growth and development of the individual.
“

These assumptions combine to define a conceptual model which, when
implemented in the school setting, will result in an integrated and arti-
culated program of instruction and guidance, Kindergarten through Grade
14. This program is designed to develop self-realization, social rela-
tionship skills, civic responsibility capablllty, and economic efficiency
capabilities of ever§ child in Hawaii.

The career development continuum is conceptualized as ‘an integral
part of the total educational system in Hawaii. Delivery of the.career
development curriculum to learners in Hawaii's schools requires joint
and collaborative efforts of lnstructlonal, guidance, and administrative
personnel.

.

Administratons can contribute to the delivery of: career development
to Hawaii's schools by:

-

1. scheduling to allow for career -development -

2. offering in-service and pre-service training to prepare teachers
and counselors




-~ : » ’
3. budgetlng to allow for materials and equipment acquisition, re-
pair, and maintenance - ’ -
. ~ ) }
U 4. providing facilities ) e . -

3

5. maintaining a climate which.supports career development concepts
kY

Id

6. coordinating with community agencies and groups.

< ,
. . ) .

Counselors can contribute to delivery of career development in

Hawafi's schools by: )

¢

1. working with teachers to createa'capeer development center

"2, providing job placement and follow-up .assistance to leatners

14 ’ N .
- . > -

) 3, cooperating in the planning and organizing of school-community
programs . *

[

4, developing learner ob3ect1vesz 1earn1ng experlences and evalua-
tion methods . .o » * -

.

Ve

5. integrating learning experiences'into'guidance activities,

» - -

-

Ed

6.. re1nforc1ng career development objectlves and Subgoals in grOup
and individual.counseling. . - <

Teachers can contribute to délivery of career \levelopment in Hawaii's
schools by: ’ - ( ‘

N 1. designing learner, objettives, experiences, apo eyaluatlon methods
. «to achleve career development goals .

- P -

‘ 2, introducing into the different subject reas experiences which
will assist learners tolaghieve a healthy career identity and
. self-concept y

y 3. allowing ‘for individual differences by selecting objectives and
tasks appropriate for thHe individual learner or group of learners

- ) -
4. using objectives and £asks from levels in the career contlnuum

to meet the needs of individual earners ,
N ) o
? - 5. .providing feedbadk to guide rev151on and modification in the
/ e, T Curr1Cu1ungu1des. . .- . .
<. .A°'model for a delivery system of career development is shOWn in
Figure 3. . - . St ~ - » S
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IMPLEMENT ADM,/GUID./INSTR.

I
/

 IMPLEMENT SUPPORT SERVICES

I
’ Provide for :
Implement Hardware/Software
Administration Funétion Development
' : 2.1
1.1 *
4
4 Maintain
Data” Collection o
[‘ ) 2.2 |¢ )
Implement \“
Gu ti . Provide for
. 9 Career Information <
; Development
, 2.3] ¢
- | / A
) Provide for /
Implement |, ¢ d Curriculum &
Instructional Function . Development 24
- -Vocational- . )
Technical Provide -
In-Service/Pre-Service ‘
1.3.1 Staff Development .
.' Y 2.5'4
1
: = A
- . General . - Utilize,
1.3.2 Community Resources
T 1.3 2.6
1.0 2.0 \
)
Conduct Evaluation
&) —&) —»

Fig.. 3

Organizational structure for the T
delivery of career development experiences
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liver a career development, continuum in Hawaii.,
is implemented in the school

‘gram of instruction and guidan

», K through Grade 14, ii'achieved.

When the delivery system
tting, an integrated and articulated pro-

Staff development, mdterial\development, community partieipants, data

collection, information processing, and curriculum development are inte-
gral par%s of the total system fo

-
[}

delivef}ng,career development.

The essence of carger developmeny.is the péraon. Career devel-
opment ig person—orignted.  Caxéer development is an omgoing
process of individual developmerit)\ continuing from infancy

. through maturity, This developmerkal process takes place

through a systematic sequence of exReriences and decisions of
the individual in an-environment. These experiences and deci-
sions contribute to the formulation Of.a positive self-identity
and realization of vocational and avodgtional maturity.

N




.‘l ’ ' *
‘ ' CHAPTER IV

K/ GOALS SUBGOALS AND OBJECTIVES OF CAREER DEVELOPMENT

Y
. *
A

This chapter describes'the development of goals, subgoals, and ob-

" jectives of career development, and presents the model for achieving a
continuum through the process of relating goals, subgoals, and objectives
across levels., . .

aj -

A goal statement is a collection of words or symbols describing a
general intent or desired outcome. A goal is a broadly defined intended
outcome, such as '"achieving self-f81fillments" A goal sets the direction ¢
and indicatés the general nature of the desired outcome, but does not

. specify the characteristics of the expected outcome. Goals reflect a ~
philosophital frame of reference and are characterized by broadness in

_ intent and scope. A goal is a statement/ of general purpose. Goals are- : |
somewhat idealistic, but should not be go far removed from reality as to f .
be meaningless. . . ‘

A subgoal is a component of a goal. Each goal is made up of two or v
. more parts, Subgoals describe in general terms the knowledge, skills and

b attitudes, which must be achieved in order for the goal to be reachéed.
Sdﬂgoals are expressed in genernal terms to describe what the person will
understand, the skills that will be developed, or the nafure of the atti-
tudes of values to be acquired in order for the goal to pe realized.

Goals tend to describe the total person or group of pergons; subgoals

refer to the psychomotor, affective, or cognitive dimensions of an indi-
vidual or particular group of 1ndiv1duals. ' -

v A
-
=~ 7 .

', Behavioral objecti¥es are collectiong of words describing cifié, ’
pertinent, attainable, measurable, and observable behavidrs that will
result from planned 1nterventions - Behaviordl okjectives are writfen in
terms which can be ewaluated, and specify the criteria of effectiveness.
A behavioral objective must:

. identify and name the desired behavior
.~ . describe the conditions under which the behavior will take
place
. . specify limitations or constraints
. specify acceptable levels of performance.

The conceptual modél prescribes the goals for career development.
There ate four goals which must be achieved fér an individual to beccme o
. *a fully functioning person:
. -
+ . becoming capable of achieving self-realization ) .
' . . . becoming capable of maintaining economic efficiency as a pro- ’
ducer and consumer
. becoming capable of establishing and maincaining healthy social

relationships

- . . . becoming capable of executing civic re;ponsibilities. "




4 ,

The goal of self-realization is the dgvélgpment of knowledge, skills,
and attitudes or, values to make an individual the person he/she is capable
of becoming, with a heightened self-awareness, a realistic self-concept,

a positive self-image, a realistic value system, and decision-making capa-
bility. Achievement of self-realization involves development:of communi-
cation and computational skills, acquisition of basic knowledge about
health, and generation of feelings of self commensurate with potential
abilities. Self-realization involves mastery of basic skills in reading,
wfiting, speaking, listening, and mathematics.

The goal of economic efficiency is the development of knowledge,

. 'skillsy attitudes or values to make an individual a person capable of
managing home and family affairs and supporting self and dependents at

a living standard above the poverty level in a manner contributing to
individual well-being and social welfare. Achievement, of. economic effi-
ciency involves developing the skills requlred to be an effective produc-

~

ey and consumer of services and "goods, and the capability of benefiting

frqm avocational pursuits. This goal subsumes the development’ of knowl-

'ﬁdge, skills, and attitudes required for getting and maintaining gainful

e&ployment and.Lhe management of income for theuwelfare of the person
and dependents. It also involves productive management of time devoted

. £o avocational interests. -

The goal of civic responsibility is the development of knowledge,

; skills, attitudes or values to make the individual a person capable of

contributing in an organized, lawful way to the welfare of the group.

_ QCivic regponsibility means achieving an awareness of arnd pacticipation

in neighborhood and local community issues and affairs, awareness of po-
litical issues and laws of the land at local, state, national, and inter-
national levels, and respect for the rights and property of others in
schoot, cgmmunity, home, and work-leisure setting

* The goal of social relationships is the development of knowledge, ]
skills, attitudes or values to make an individual a person capable of
coping with social situations and relating to other human beings in
terms of realities, expectations, and standards of society. The goal
subsumes the development of Interpersonal and interrelationship skills
needed to function effectively in the home, communlty, school, and work-
leisure settings. . .

. . »
For each of the goals, a set of subgoals has been.defined. The major
goals and subgoals are shown in Table 1. N

~
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Grade'A

GOAL: Developlng capabilities for carrylng out civic respons1b111t1es
and rewards 1n work and leisure. ’
SUBGOAL & : Develop understapding of relationship betWeen respons1b111t1es
. and rewards in work and 1e1sure. . .

Learner Objective 1: Learner will be able to list or describe rewards, ,
other than money which are'related to working.

AR

-

- . Lea*ﬁ&ng Experiences T . [

LEARNING EXPERIENCE A (Social Studies) E s

. b} ’ .
‘1. Have 1earners interview their parents or a friend to find out what
kinds of thlngs about their jobs satisfy thenLother than money. The
learners should share their findings with the class. The class .
should compare and contrast the’ results. .

2. 1If possible,, invite workers from the.-community into the classroog to .-

‘discuss with the learners the non-monetary, benefits they receive from
" the jobs (leisure time, job satisfaction, prestige, etc.). After
each speaker, have 1earners.discuss the rewards.

v

3. Have each learner orally 11st % n-monetary rewards recelved from work-

ing. .
‘ & . L

.

H -

"

LEARNING EXPERIENCE B: . (Language Arts) A . h .

(blackboard, paper, pens) - - : ‘

1. Have learners write short sentences describing thenon‘monetary ;re-
* . wards they receive for tasks performed at.school and at home. Have
learners share their composition th ghe class. oL - ¢

*2. List the non-monetary rewards giVe "3n, blackboard.

.

'

Mt

3. Read a biography of a person to the learners. At the end of the read-'

ing aid learners in making inferences about the kinds of non-monetary

rewards the person ‘received. . LT R
) ' S . ‘
. \ ( S ‘i
- M ¢
. ~ \
Evaluation « . ) :L . -

- N - N ¢ ,
Jeacher-made test. Each learner will list three rewards other than money.
received from working.

- . “

N . .

E] - . . e

.
-
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\GOAL: Developing capab111t1es for, carrying out civic respon51b111t1es

at work and in the communlty . ' N

L
» -

SUBGOAL 5: Develop capabilities for making effective use of resources

and undetrstand: relatlon of env1ronment to work
N >

Learner Objective 1: Each learner will be"able to* list or describe the

relatlonshlp of the environment:¥to a particuler
- ¥y JOb :"r ) ' 4 * P

- -

Learning Experiences

" LEARNING EXPERIENCE A: (Social Studies) A' N «* .

Inv1te workers into the classroom to discuss with thé class how their
jobs are dependent upon or related to the environment (farmers*- soil

L]
and weather; factory workers - fuel and water; serviee station workers

-.gas and pil; jet pilot - weather; fireman .- water; etc.).'-

Have the learners compare and contrast the job and env1rpnmenta1,re-
lationship. =, ., , g 7

L

. :Have learners. interview or write -letters to'workers to find out the

relationships between their jobs and the environment. Have class ¢
divide into pairs, and seLecr a worker, ‘they are interested in,  Be-
fore interviewing or letter wr1t1ng takes plgce, discuss with class
the questions to ask and have learners ecopy them. Give ﬁssistance as
needed. ‘The élass should share their findings for discussion.
% A ~

- -

LEARNING EXPERIENCE B: (Language Arts, Art) A . '
D) B [} R

- .

(stamps, envelopes, paper, pens, drawing paber, péiqt)’

4~
) .

Have class divide into groups of four or five learnérs each. Have
each group write a.letter to a local industry requesting information
concerning the relationship between work and the environment and the
types of workers it has. - . .

i

Discuss with claSs type of letter to wyite. Aid ‘each groﬁp as needed
in writing its letter. . :

- ”

3

-~

a »

(@

.Grade 4 .
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3. Have Qgch group illustrate the relationship of the environment and

-~ vy

the occupation. ?

\

4. Have learners share results with other groups.

¢
v

Evaluation _. )

o~

Oral qugh. Each~learnexr w@ll ﬁame on

way in whigh the environment of Hawail

- B ¥

, -

- PR

/
2o
< ‘
1 .
!
I
-
L] ' L4
Ty
€
‘ 1Y
‘ » ’ /‘
job found in Hawaii and tell/one .
affects the job. v ‘
K
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\\ ) ) . ' Grade 4, °

GOAL: Developlng capabilities for carrying out civic responsxbllltles -
‘at work and i@ the community.

-

. 4
SUBGOAL 6: Develpp ability to participate in various kinds of civic
groyps. '

3

ive 1: Each learner will be able to describe ways in
which his/her participation in a group contributed
to His/her understanding of the responsibilities of

Learner Obje

c1tlzgnsh1p . .
// | ’ l‘
- lLearning Experiences . )
/ N . -
' NING EXPERIENCE A: (Socizl Studies) , ' .
1. Following a group activiLy the learners describe their partii
cipation in the group and ir individual participation con-

trtputed to personal and gr Jgoals.

2. 1f possible, video tépe the class functioning in various group :Ctl-
vities. Show the videod tape to the class to allow each learner to
observe his/her participation in the group activity. Followin} the
viewing of the tape, encourage each learner to describe how his/her
participation in the group contributed to him/her.

3. Lead discussion relating partxcxpatlon in classroom act1v1t1es with
C1t12qnsh1a.partxcxpatlon activities and résponsibilities.

L] A '

LEARNING EXPERIENCE B: (Physical Education) A

1. Have the learners play several games. After each game, allow time
for each learner to describe his/her participation and how it contri-
buted to him/her. . -

€

2. Lead discussion relating partxcxpatlon in group actlvity to responsi-

bilities of citizens.

»> ) ‘ .
M ¥
Evaluation -
Teacher-made test. Each learner w111 name one beneflt from particxgatlng e
\\b’ip a group in helping to develop good citizenship.
~ .
= - ¢ . L
b 59 98
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‘ GRADE 5 '
N . N
SELF-REALIZATION
T . Developing capabilities for achieving
* self-realization through delf-under-
"standing and decison-makihg. .
. y S
- 4 ' £
Q 7 N :
,
' A d ¥
. . y/// -
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Grade 5

-

GOAL: ﬁeveloping capabilities for achieving self-realization throdgh
self~understanding and decision-making. *

L4

SUBGOAL 1: Acwuire skills of self-appraisal.

Learner Objective 1: Each learner will be able to describe his/her per-
formance in each subject matter area. -

-
.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

&Evalyation »

(construction paper, string, stapler) ,

1. Encourage learners to read the wrltten remarks on written papers and

tests returned to them.
—

L)
L

2. MYave learners compare written remarks on their papers for a two-week °

period as a check for improvement. >

3. Give time durlng the week for the learner to discuss his/her accom-

pllshme:fs in subject matter areas. Learners may wish to share weak-

nesses #s well as strengths with the class.

4. Give time during the week for a personal conference with the learner

to.describe his/her performance in all subject matter areas.

o

"75. Have each learner make a booklat of returned papers with remarks

about his/her progress.

v

LEARNING EXPERIENCE B: (Mathematics) A

(paper, pencils, pens, rulers)

1. Have each learner construot a graph and plot his/her grade score to
Mndicate progress in mathematics. Make a bar graph for each subject
for comparison purposes. '

2. 'Discuss with class how to predict their grades in different subject’
areas based on their graphs.

.

Self-evalﬁatlon teacher observation. Each learner will predict his/her

.grades. Observe and record learners capability to predch ?erformance
with accuracy. )

‘.

" 103

¥
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GOAL: Developing capabilifies for achieving self-realization through ¢
self-understanding and decision-making.

SUBGOAL 1: Acquire skills of self-appraisal.

-

~Learner Objectiye 2: Each learner will be-able to:list or describe
\' three personality variables about himself/herself.

Learning Experiences

-

LEARNING EXPERIENCE A: (Social Studies): A

(optional films: a) '"Me, Myself, and I," and "Manngré-Méke a Dif-
ference,'" available from Eye Gate House, Inc., 146-01 Archer Avenue,
Jamaica, New York 11435; b) "Good Day in the Fifth Grade,! availa-

ble from Long Film Slides Service, 7505 Fairmount Avenue, El Cerrito,
California °94530) \

-~ ° -4
1. Develop a discussion centered around the ‘kinds of persons we might be
at one time or another. Have learners Briefly'describe who they are
or what kind of persons they think they are.
2. 1f possibie, present,one or more of the filmstrips listed above. . Have
learners describe themselves in relationship to the filmstrips.
3. Have learners, in an oral exercise, give descriptions of themselves.
They should include their likes, dislikes, interests, strengths, and
weaknesses. Have the class compare the speaker's description with
their descriptions of the speaker. . P

’ . . L
LEARNING EXPERIENCE B: (Language Arts) p '
~ .

(books about children, for example, a) 'Who.Cares by P. J. Brown,
available from McGraw Hill, New York, New York; or b) 1 Am Better
Than. You by R. Lopshire, available ‘from Harper and Row Publishing
Co., New York, New York)

. ¢ . .
1. Have learners read books about other boys and girls and then compare

their reading with themselves. ' A .
. ’ p . .
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Allow learners to play the game VYGuess Who.'" Each learner should
‘write a short paragraph describing themselves without placing their
name on the paper. Read compositions to the clas$ and have them’
guess who the writer is. Should the class guess incorrectly, writer
. é}ves his/her name, Then the class should give the writer reasons
why .they thought the paragraph did not describe him/her accurately.

Evaluation

- -

Teacher-made test, fill-in or self-evaluation rating chart.” Edch learner
will list three of his/her personality traits. ’

1

105
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N ' i ) Grade 5

GOAL: Developing capabilities for achieving self-realization through
. self-understanding and decision-making.
”

SUBGOAL 2: Develop awareness and understanding of self.

—_— - 5

( . - . . . :
Learner Objective l: Each learmer will be able to list or describe one
. personal strength-and one personal weakness.

El
+ Learning Experiences

LEARNING EXPERIENCE A: (Physical Education) A

o

(paper, pens)

; 1. Stimulate a discussion based on the concept that each person has

personal individual differences. Guide the discussion to elicit the
learhers' strengths and weaknesses. Proceed cautiously in attempting
to have certain learners li'st and describe their weaknesses.

2. Have learners participate in several activities to illustrate strengths
and weaknesses in physical education.

3. Hold a personal conference with each learner to discuss personal
strengths and weaknessés. -

4, Have leatners write short compositions describing their strengths and
weaknesses. If feasible, have learners read their compositions to the
class.

-~

LEARNING EXPERIENCE B: (Language ‘Arts) A

.

(ditto sheets) ~ -
L 4
'l. Give each learner a dittoed sheet listing personal qualities. The
list could lnclude such factors as:
am slow to anger . .
am considerate of-.others ) ’ - .
have a sense of humor
accépt suggestions
am willing to compromise ! . .,
do my share of work in group activities .
am forgiving and forgetting
try to overlook the faults of others
. ami always ready to start an argument °
try not to fight ) .

e
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» ‘ ‘
k. I am cool-headed
1. I try to give constructive criticism
m. I.look for good in others

L)

The list should also have two columns with the headings: How I Rate ——— — |
Myself and How I Think Others Rate Me. A
v < & .
2. Tell learners td fill in the two columns using the words “Always,"
+ "Sometimes,' and '"Never.'" Upon completion have learners list three
of their strengths and weaknesses based on their responses to the 1.
above list. : ’ '
LI . :

¢

Evaluation '

oral quiz. Each learner will name one of his/her strengths and one of
his/her weaknesses.’ ’ .

[
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}/ . Grade 5

GOAL: Developing capabilities for achieving self-realization through
self-undepstanding and decision- maklng/

. SUBGOAL 2; Deve&op awareness and understandlng of self -

N - - —_— - = — e

Learnet ObjectiQe 2: Each learner will besable to describe a method of
strengthening one's'weaknesses.

, .
N R Lt y “
r

. . Learning Experiences

" LEARNING EXPERIENCE A: (lLanguage Arts) A

1. Have learners orally listerweaknesses they or others may have. . En-
. courage class to offer suggestions which may help to strengthen
weakhesses. If class fails to list weaknesses which are evident in
~J some learners, list those and discuss ways of strengthening them.
2. Individually help learners to develop certain stmategies to ‘ bat
one of their weaknesses. For example, encourage learner toﬂ
.. and profit by the comments written on.returped papers or tests.

¢ * -

° Evaludtion

<

-

Oral quiz, individual conference. Each learner will describe one way
in Which he/she can strengthen one personal weakness.,

.o
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- ’ - .. Grade 5

~ , 3 . -
* GOA Developlng capabilities for achieving ‘self- realxzatlon through\
self- understandlng and decision-making. ¢ \

L4

’ N ~

SYBGOAL 2: Deyelop awareness and understandlng of self

Leatner Objective 3: Each learnmer will be able to list or describe two
‘reasons for knowing.onels\yeaknesses and strengths.

Learning Experiences -
|\, :

LE@Q\IING TASK A " (Langudge "Arts) A \ ’ \ e
: .
(biographical sketches)

1. Help each learner in pe;sonal conferences to, see and understand his/
her weaknesses and strengths. FEfcourage the learnmer to give reasons
why it 1s important for one to know personal strengths and weaknesses

2. Read blographlcal sketches of selected 1nd1VLdua1s to sxlmulate a
discussion of the reasons why one ghould know one's strengths and
weaknesses. ' Guide the discussion in such a way the learners will
give reasons why one shqyld be aware of strengths and weaknesses,

3. 1f possible, show the filmstrip, "What Good is 8chool, " ava11ab1e

' from Society for Visual Education, Inc., 1345 D1versey Parkway, Chi-
cago, Illlnéls 60614. ‘ . ;

14

Evaluation

Teacher-made test. Each learner will name two values from knowing one's
strengths™and weakneses. '

.

.
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GOAL: ° Developlng capabllltles

self-uriderstanding. and dec1510n making.

SUBGOAL 3;

*Leafnex_pbjective 1:

:

LEARNING EXPERIENCE

Develop undersqanﬂing of decision-é!king prooess.

Grade‘SJ
Y

for' achieving self- reallzatlon through

o

Each, learner will be able to describe d& list the‘
steps-lnvolved in making a decision.

%

- o .
‘

r Sﬂudles) E. | '. a

1. If p0551b1e, lnvtte members of local cldbs or organizations to come
" ' into the classroom and speak to the class about their methods of

( reaching certain decisions.
, tuss the decision methods.

After each visit have the learners dis-

14

123 & . ) >

Develop activities which would allow learners to interact in reaching
a démocratic decision.' Such activities could be centered around &~

- field trip choice, a class party, or choice of games.

-

>

3. Discuss decision-making steps involved. & : ,

: R N
4 tﬁ - N ‘. “ - . ﬁ .

Qm . . ~

LEARNING EXPERIENCE B: (Language Arts) A

Have 1earners, in a class discussion, tell of experiences where they
had to make certain decisions. Encouragé each speaker to give al-
~ ternatives and reasons why the final decision was reached.

2."Create'a*hypothetical situation*and give learners anly the first .
half of the situation. Have learmers take turms in dramatizing the
completlon of the situation., At the end of the activity, have each
learner discuss reasons for completing the situation as he/she dld

4

3. Discuss the general decjsion- maklng procedures and steps involved in
decision-making. . A
. . ‘ . . N . "
LEARNING EXPERIENCE C: (ScienCe) A C L

1. Have learners attempt to ‘utilize a sSBntific method while perform—
ing simple experiments For example

a. The problem or question is stated. o '

b. ?osgible solutions or answers are suggested..

. Al ] -
\

k;— 453?%
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c. Related data are gathered (readlng, 1nterv1ew1ng, etc.).
d. Tentative inferences are made or conclusions are, drawn.
e. Inferences and conclusions are tested. + .
\ ' . . . - : ) .
2. Tiscuss steps involved in making"a' decision in any subject area. .
“ i s . , .
(Health,. Art) A4 , -

LEARNING EXPERIENCE D:

-

- (mgéazines,:paint; paste, consﬁruptioq paper,

.

Ecissofs)
*1. Have class divide.into small groups. Have éach group plan balanceh
meals for one day/” Each group must decide-as a group on the meals.

2. Have each group illustrate their menu for the ‘day. Groups should
present their pictures to the class for disgussion, tell-how they
reached their final decisions and how they .resolved any deferences
within the group. , -~

» ’
i e B -
- - "
. “ -

3. Lead class discusgion on steps 1nvolved in the deéision-making pro-

" . Cess. : T
] N : , -
. . ' . '\ ) -
- m——— - -
, R
A . 1
. ¢ .
«~ i
1
A " * -
\ . . .
. - -
-. he 4 )
R .
*
. . . ‘ ..
- - . " , 3
. - y )
' . - R “
. i : .
Evaluation - ’ o .
—_— - . -
Teacher-made test,  Each learner will list ‘the ;steps involved .£n making
a decision.. . , : . .
v o” T ¥ L4 R - '
&
\‘1 LN s . Hr;i'\' - LI » .
ERIC™ - %, Lo
o o - - : . L . ..

¢




Grade 5
‘¢
GOAL: Developing capabilitieé for échieving self-realization through
: , self-understanding and‘gediaion-makingu

SUBGOAL 4: Acquire skills of ecision-making, risk-taking, value clari-
<’ .. fication, and goal4setting.
Learner Objective 1: ,Each learner will be able to describe sequence of
. . career dlvelopment. >

N

Learnin! Experiences &,

i ) iy

LEARNING EXPERIENCE A: (Socipl. Studies, Languaggaﬁrts) E
* <« ": :A” "

(paper, pens)” . i 2.

A4 "

1. Invite hiéh school seniors who plan to seek jobs immediafjely follow-
ing high school to discuss their stages of career development toward
future work goals. Have the class compare and contrast tQe sgniors'
stages of career developmentii -
2. 1Invite a panel of stuydents, égasisting of a primary child, a sixth
. _ grader, a junior high' student, and a high school student,.to the

* class to discuss generally the types of things being studied at

those levels. Following the activity, help class to refreate the
" developmental stages discussed by the panel.

L 3. Have learners simulate roles at the various stages of career develop-
ment (primary, intermediate, junior high, high school, employment or
college). Have class discuss what might happen to a person should
he/she not complete all stages and why it is necessary to complete
them,

4. Have learners write a short composition describing the steps in the
movement toward an occupation. The learners should read their com-
positions ‘to the class for d}scussion.

Evaluation

. Teacher-made test, matching or multiple choice. Each learner will iden-
tify steps in the development of a career. ’

* '
‘
» '
. ..
.

o . k- 4445 112




% .

Grade 5~

N : YA ,
GOAL: Developing capabllltles for achleVln self-realization through
N selfrunderigandlng and decision-ma ing.
SUBGOAL 4: Acquire-skills of decision-mmaking, risk-taking, value c¢lari-
fication, and goal-setting. .

’

Learner Objeéfive 2:

)
/

- Learnin E;perzences

- « -

LEARNING EXPERIENCE _A: (Socidl Studies, Language Arts) = E o
. oL . X ’ e
(writing paper, pens) - 3
= 1.. Have learners invite persons employed in occupations "of interest to
P . come into the classroom and discuss their occupations. Learners
' . should write invitations or personally invite the speakers. Learners
> ~ may compose the following for the speakers to discuss: E
. @L . -
a. What I do.
. . b. The personal qualifications I have. N
c. The necessary training I have. T,
d. Why my job is important. . d
e. What job satisfactions I have. ‘ :
. 2. Have.class write thank you notes to the’speakers Discuss why learn-
’.ers are or are not interested in the speakers' jobs. o .
12 ' - b ‘ )
- ‘LEAﬁkING EXPERIENCE B: * (Social Studies, Language Arts) E '

(reference books,‘enéyélopedias, textbooks)
- s
“ ﬁ. Have learners group into eight committees to explore occupations found
* in an assigned region of the country. Have learners read textbooks,
e view filmstrips, “interview people, or write letters to obtain the need-
ed information. :

2. Have one learner from each group report findings to the class. Lead
discussion on which jobs learners are interested in.

Evaluation

.Oral quiz. Each learner wiil name two occupations in whi¢h he/she is

interested and describe the duties of workers in these occupations.
- 118 192 :
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. . ! Grade 5

NEd . ' ‘ . A
GOAL: Developing capab111t1es for achieving self- reallzatlon through 7
self-understanding and decision-making.

SUBGOAL 4: Acquire skills of decisicn-making; risk-taking, value ‘clari-’
fication, and goal-setting. .o

Learner Objective 3: Each learner will be able to list two occppatlons 'a
in which he/she has no interest.

-

Learning Experiences .

LEARNING EXPERIENCE A: ‘(Science, Health) E

+ (textbooks, reference materials, for example, '"Popeye and Health Ca-
reers," available from King Features, 325 East 45th Street, 'New .
York, New York 10017)

1. Have learners determine occupatlons related to science Or health
units. g
i
H
Z. Once the related occupations have been determined, ‘have learners
llst!and describe those occupatlons which do not’ interest them.
Encourage them to give reasons why these occupations are uninterest-
ing to them. . .~ o ) * '

4

LEARNING EXPERIENCE B; (Social Studies) E

L
-

= (3 x5 cards, masking tape)

1. Write various job titles on 3 x 5 cards Tape one card on back of
each learner. -Tell learners they are to guess their occupation by i

) asking other learners questions which can be answered with a yes or —
no response. They can ask only three questions of each learner and
will be given 20 minutes to determiqe their job titles.

2. Affer 20 minutes have learners tape their cards on front and form
groups based on their job fitles. Groups may be based pn such fact-
ors as: work. outdoors, work with machinery, help the ppblic. Learn-
ers should form groups with’ a$ little assistance as poskible.

3. When groups are formed, discuss reasons why learners éhase to be part
of the group they are in. Have each learner name two of the job
titles he/she is not interested in and give a reason why. Discuss
whether ledrners are interested in any of the other jobs|in a group
from which' they selected one they are not interested in. -

.

Oral quiz. Each learner will name two occupations in which L/she is not:
interested and give a reason for his/her disinterest.
. 5 FaY
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' . . . . Graée 5

«.
GOAL: 'Developlng capabllltles for achieving‘self- reallzatlon«through
: self-understanding and .decision-making. .

SUBGOAL 5: Dbeyelop understanding of the relationship between work ahd
l{/fe style. i N -

tive.l: Each learner will be able to list or describe ways
in which working relates to the way one :lives.

‘. ~ : 4 '

Learning Expériences q .
A

Learner Qbj

LEARNING EXPERIENCE A: (Social Studies)

¥

1. 1f poséﬁble, invite roYe-models of varieus occupatlons into the
classr ﬁ to discuss tHeir, jobs and the effect these jobs have on
them a heir fam;lleq At the conclusion of the visits, the
learn ire to compare and contrast the discussions. Have learners
make jﬁf ences concerning how the models' jobs affect their daily

ariOus job titles on the-blackboard. Include jobs with a w1de
rnings, working hours and uorklng conditions, Have learn-
" ers ewplay the work of each occupation and discuss how a single

based on the earnings and working hours of the job. Emphasis should
be placéd on how much one can purchase, where one can live, and how
muchgleésﬁre time is allowed.

P
: . -

.,
’

{

LEARNING“EX?ERIENCE B: (Mathematics) A

~

1. Have, leazuers assume various job titles and status (single, married,
married WIth children): Each learner is given a certain amount of *
money ﬁof his/her week's work. Also, each is given a certain amount
of expenses based on his/her marital status, dependents, and home.

The learF r is to determihe how much money he/she has remaining after -

expenses}

and the kinds of things that will be done with the remain-
der. ' ’

‘y'..

2. Create a.situatlon whereby learners want to purchase something (e g\,
* new or used car). They are paid weekly payments, some will have
money isf the bank and some will not. The item they want to purchase
can beﬁpaid for at once or with a dowr-payment and monthly payments.
They ar# to decide which item they can afford or or 1f they have to
do w1thnut Learners must remember there is to be money remaining
for otbgr expenses. ’

Evaluation®

Teacher-made test. Each learner will name one way in which- working in-
fluiyceslqhe way one lives.

w:
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persdn; marrled couple, and married couple with children can functlon‘
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' : . Grade 5

GOAL: Developing capabilities for achieving self-realization through ' ‘.
self-understanding and decision-maﬁ;ng. v
SUBGOAL 5: Develop understanding’ of the relétionship between work and °
life style. . ] : ’ .
Learner Objective 2: Each learner will be able to describe or list ways
in which one's attitude relates to‘@%hoql performance,

- (

Learning ExXperiences

wa
[
v

LEARNING EXPERIENCE A: (Social Studies, Language Arts) A -

(alphabet set, pens;‘papgr)

1. Have Tearners play the "alphabet game.'" Learners are to take turns
. in naming a city or state which begins with the letters of the alpha-
bet starting with the letter A. -Each learner receives a point for
each city or state named correctly. At the end of the game, have
class evaluate their performance. Have them describe their attitudes
or how they felt while playing the game. Emphasize the concept that .
. the way one feels sometgmes reflects the way we perform. . !

2. Have learners complete another project or task and react to their
performance. Have them express the way they felt while working on
this task or project and compare their feelings to the way they felt -
while playing the alphabet game. Develop a class discussion centered
around the learner's attitudes’and work performance. .

3. If possible, a) show the filmstrip, "What Do You Expect of Others,"
or "Who Do You Think You Are," available from Guidante Associates,
Pleasantville, New York 10570; or b) read the book Getting Along In

.- School, available from Science Research Asseciates, 259 East Erie

' Street, Chicago, Illinois 60611.

' 4. Have learners write short compositions describing the effects: of ‘their
attitudes on their classroom work. After completing the compositions,

have learners read them to the class for discussion.

Evaluation
. *, . .
& oral quiz. Each learner will describe one of his/hey attitudes and tell

how this attitude affects personal achievement in school.
§

» T
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U > - , Grade 5 ;
GOAL: Dgﬂgigginé capabilities for achieving self-realization through
selfdudd?nstanding and decision-making.
Devélop understanding of the relationship between work and

"Learner Obj c"v 3:
Jej%l e'

SUBGOAL 5:-
lifé style,
Each learner will be able to list or describe ways
to school

in which his/her study habits relate

é?
e sugcess.
*
- e
fLr .
C oy .
T Learning Experiences "
< "
]
(Social Studies,| Language Arts) A

LEARNING EXPERIENCE A:

paper)
Have

(pens,
Have. learners interview older students to find out how important
been in their success in school.

1.
goud ? study habits have
the . iearners share their findings with the class for discussion.
ers into the classroom to discuss their

.

2. ﬁw'ye selected sixth grad
stg y habits and how these habits have helped them in their school

Help the class to compare and contrast these study habits and

WOXK.,
sucgesses of these sixth graders
Encourage

Have learners discuss-their ways of using leisure time

3. i .
them to state what portions of that time is used for study
, How To Study

have léarners read and discuss the book
, 259 East Erie Street

4, If/possible,
dbailable from Science Research Associates
?phicago, Illinois 60611.
L .4
5. ‘Have the learners write a short composition describing how good study
habits affect school achievement. Have learnmers read their composi-
tion to the class for discussion.

.

i :'m‘\:";‘}é Rk

Tt
RN
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i
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&

ot

Evaluation
Each learner 'will describe one personal study habit and tell

Oral quiz.
how this habit affects his/her achievement in school

-ts
%Y
)

117

~




<%

'+ ECONOMIC EFFICIENCY

. >

’ 1
) - Devel\oping capabilities for being eco=-
o ) o nomically effi¢ient &% producer and
< . consumer of goods and services.
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by ‘ - v . Grade 5
Q}: Developlng capabllltles for being economlcally eff1c1ent as.
- producer and consuger of goods and services.
5 ‘ .

\RSUECQAL 1: Develop understandlng of variety qf occupations, interrelated-

% ness of occupations, and knowledge of occupational classifi-
" cation and job descriptions. 4
Learnet Objective 1: tEach learner will be able to list or describe types

T - of workers in the school or community.

A

.

N
B

Learning EXperiences

-

LEARNING EXPERIENCE A: (Social Studies, Language Arts, Art) A

(bulletin board, painﬁ, drawing paper, writing paper, pens)

1. Have léarners interview various school workers to find out the kinds
. of dut} wpthey perform. Have learners choose a partner with whom to
conduct the interview. Have learners report their findings to the
class for discussion. : T

2. r%Have learners make drawings of workers performing different types of
‘work within the schoo}? Display the pictures on a bulletin board in
groups “and labeled according to the type of work performed.

o f-

3. Have learners write» short compositions describing as many different
types of school workers as possible. Ask for volunteers to read
their papers to the class.

4, Have a learner role-play the work of a school worker performing job
duties. Encourage other learners to guess what ‘type of work is being
done and to name the worker. ~

<

LEARNING EXPERIENCE B: (Social Studies, Art) E

(cardboard, newspapers, magazines, scissors, paste)
»

with workers (druggist, grocer, fire defartment worker, store clerk,
etc.) about their jobs, If field trips are not possible, show films,
or pictures of various workers performing their jobs (for example,
"Community Workers and Helpers,'" available from,Séciety for Visual
Education, Inc., 1345 Diversey Parkway, Chicago, Iilinois 60614) and
lead a discussion on what workers gre.Qping. Have learners make a
list of. workers discussed and duties they are responsible for.

1. Take learners on field trips in the con;gnity to observe and talk
. e

. . . =

.
€




. . . %
. . .

After
the survey have each 1earner group his/her list.of occupations accord-

>
2. Have learners survey the workers who live in the neighborhood.
ing to categories determined by the class.
3.

LEARNING EXPERIENCE C:

Have learners make collages exhibiting various, types of workers in
the community. Display collages on bulletin, board., -

-
‘

(Language Arts, Art) [
(newspapers, envelopes, paper, pens, stamps, magic markers, con-
struction paper, pins, staples, mural paper,* paints)

scisdors,

*
Have learners read newspapers and cut out articles concerning warkers
Stimulate a discussion cen-
job titles and the duties they perform.

have 1e§rners write letters to workers in the community
n about their job titles and the kinds of things

1,
in the community and nearby communities.
tered around these workers'
2. >If'fea81b1e
requesting informati
they do on their JObS.
3.

LEARNING EXPERIENCE D:

Have learners make a bulletin board or mural illustrating workers on
the job in the community.

C N\

(Health, Art) A

Invite the school doctor and nurse into the classroom.to discuss how

1.
they work to promote good health habits for the learners. Have learn-
ers discuss the importance of these workers to the school. '

. . .

2. Have the custodial staff speak to learners about how they work to keep
the building sanitary to prevent health hazards. Learners should dis-"
cuss the significance of this group to their health., -

Evaluation

* Teacher-made test.
Hawaii.

"Each learner will name three kinds of work found in
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~Grade 5

-

GOAL: Developxng capabilities for being economically eff1c1ent as pro-‘
ducer and “consumer of goods-and services. -

SUBGQAL 1: Develop understanding of variety Bf occupatiéns) interrelated-

ness of occupations, and knowledge of occupational classifi-
cation and job descriptions. ., '

.
+

Learner Objective 2: Each learner will be able to list or describe two
ways to classify occupations. )

- &

Learning Experiences :'s*+' .~

LEARNING EXPERIENCE A: (Social Studies) A = .

(paper, pens) _

1. Explain what a job family id and some of the ways jobs can’ be grouped.
If obtainable, show the filmstrip, "What Are Job Families?! (Society
for Visual Education, Inc., 1345 Dlversey Parkway, Chicago, Illinois
60614). Lead class discussion om what a job family is, ways to group
jobs into families, and why it is important to learn about job fami-

lies.
) K .
2. Have learners list occupations under two headings: '"Jobs requiring
Cooperation” and "Jobs not requiring Cooperation." Have learners .

explain why the occupations listed do or do not require cooperation.

LEARNING EXPERIENCE B: ~ (Language Arts, Art) A

construction paper, tag board, steples, stapler, magic darkers?
-pencils)

1. Have learners list as many occupations as they know on the blackboard.
Have class group the occupations according to similarities.

2. Have learners make drawings of occupations they have listed. Have
each learner put drawings on bulletin board in categories decided
upon in step 1.

~ ) R .-
L] . N
? . . -
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32

LEARNING EXPERIENCE C: (Science, Health, Art) A
Al

(reference materials, for example Popeye Health Careers Booklet,
" available from King Features,1235 East 45th Street, New York, New
York 10017) . R o
1. . Have® learners survey the science or health textbooks of units studied
for various occupations. ave each learner group his/her list of
occupations according to chggories decided upon by the class as &

whole. /
. ) ¥} . /
2. Have each learner cut out.pi fures and make a collage to illustrate

. jobs in one of the categoné&gg ) .
. ) ‘ ] .
- . .-.L, : \‘\»
. \ :
* ¢
1]
S .
- s
. b
R o
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Evaluation

Teacher-made test. Each learner will name two ways to classify occupa-
tions fcund in Hawaii. £ v
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v T o ' - Grade 5
GOAL: Developing capabilities for being economically efficient as pro-
ducer and consumer of goods and services.

~SUBGOAL 2: De@elop understan&ing that occupations exist for a purpose
and contribute to the dignity of the individual.

“«
L ]

Learner Objective 1: Each learner will oe able to describe one occupa~»
) tion which hds an effect upon a portion of society
: .and which contributes to individual growth.

”

Learning Experiences L=

LEARNING EXPERIENCE A: (Sc1ence, Health) ,

1. List various science and/or health related occupations on the black-
board. Have each learnmer pick an occupation in which he/she is in-
terested. Those choosing the same occupations will form groups. N

- ’

2. Have each group determine the effects the occupafion has on the people .
.of Hawaii. Lf possible, have learners’ interview people employed in
the various occupations to obtain the 1nformation, ocherw1se use ref-
erence books. e

.
~

3. Have each‘group present its findings to the entire class.

3
<

. -
- v

LEARNING EXPERIENCE B: (Language Arts) A .

’
»
oY . -

(paper, p%ns, books on occupations - for example: a) Hawaiian Coffee
Picker by L. M. Bannon, 1962, Housfonbhfflin Co., Boston, Massachu-
setts §L07 B) The Shoemakers by L. Fisher 1967, F~Franklin

=~ Watts, Inc., 575 Lexington Avenue, New York, New York 10022; “c). How

Automobiles Are Made by D. C,-Cgdoke, 1961, Dodd, Mead and Co., Incd, .

432 Park Avenue, New York, New York 10003 d) How Paper Is Made by

D. C. Cooke, 1959, Dodd, Mead and Co., Ino.,, 432 Park Avenue, New
York, New York 10003, e) Whan Does a Scientist Do? ~ by H. Zarchy,
1959, Dodd, Mead and Co., 432 Park Avenue, New York, New York ~ 10003;

f) Politicians and What They Do by D. Batter, 1960, F. Frdnklin Watts,
Inc., 575 Lexington Avenue, New York +New York 10002)

.
"~

P » s
1.. Have learners read books about various occupations and discuss how :
they affect portions of socrety . . -

* N 3 H . -

"2. Have learners write story domposifions describing how certain occu- \
pations affect a portion of society. Havé learners read their com- .
positions tgfthe class for d1scu531on -

Evaluation - , . . )

Teacher-made test.’ Each lgarner &ill name one occupation and describe

_the way in which the occupation affects the youth of Hawaii. s !
125 - 422
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. 4 T ) e Grade 5
) . | ) . T, . . ’
. GOAL: Developing capabilities for being economically efficient as pro-.
+ducer and consumer of goods and.services" . . o %
SUBGOAL 3! Deve}op appreciation for ‘the yalue and ‘worth.of work, appre- ..
. ciate the contribution’s of occupations to society and the
. egbnomy, and appreciate that work means different things to .,
> ] . different people. . )

. Ledrner Objectlvell: ‘Each learner w111 be able to Iist or *describe two

¥ .. contributions which a specific occupation has made
) oL to the.improvgefent of society. . P
o ' . " [N
. N ST - %
, r -~ Learning Experiences . -
A - ‘ﬂ‘ ¢ . S .
W LEARNING EXPERIENCE.As ’Language Arts) A )
= L ‘ ) (stamps, paper pens envelopes) ) i
2 . .
, a 1. Have class div1de into small groups and choose a state senator, re- *
presentatiye, of other government employee to wEite to.
- Sy . ) '

. 2. Have learners wnite letters to designated per#ons requesting informa-
tion about, the contributions their positions make to the improvement
of society.”-'Have learners share their £indings with the class. . :
s . : o ’ 5
* 3. optional: Tape record persons, employed in occupations of interest

to learners, discussing their occupations and the contribution$ made
' . to the improvement of society. Have learners listen to.the tape tom

</, learn-about the jobs and their contributions. .
{ ' ‘ . -

!a

v

‘3 . . o ‘ ‘ | ' -

e ok

LEARNING EXPERIENCE B: (Mathematics) A
e . Invite mathematics teachers, accountants, bank'manageré, bank tellers,
=, etc. into the classroom to tell how their dccupations contribute to o~
. i improvements of societv, .
2. Have learners compare and contrast the occupations and contributions
. following each visit. h
- ) .
. , ‘
: . : PR :
‘ ’ v - .
> «g Ql N Y ©
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. LEARNING EXPERIENCE €:

&

(textbooks, eqcyélopedia,

(Science) A

reférence books)

1. Have learners select an occupation that interests thent from the

-

following list: “

£ a astro@omcr d. Dbotanist’ o g. geologist
. . - b. biologist . e.- chemist ' - h. meteorologist”
. c. physicist £. zoologist . . L.
» - 2. Have learners use, textbooks and reference books to find outahﬁﬁ these )
occupations« .contribute to the 1mprovement of society. Those learners
choosing the same occupatien:u;ll work as a group.
. 3.‘ After the act1v1ty has been completed, have learners report their
findings to the class. - .. ) ! .
. : , .
LEARNINC EXPERIENCE D: (Health) A,

- 5
’»

1. Inv1te school  or community workers employed in health-related occupa-
‘ tions into the classroom to discuss how their occupgtlons contribute

to society. . p

2. Have learners compare and contrast contributions made by the various
occupations following each visit. . N

EY h . N v ‘
> ) / -
I
1 /!'
,
+ ' * .
= / i 4 . \
- » * L]
» - v .
A * bl v
L] .'
L
‘ , ] e
wf'—*“> ’ .
< , i
s -+ o .
.." : -
. ° / .
Evaluation - . o A
—— . . 5 & _I

-
-

. ' .oral quiz. Each learner will name one occupation gnd describe one
in‘which it has contributed to the improvement of life in Hawaii. *
- . . % .
o ' ' 1127 424 ’
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» ) 3 ] Grade 5
GOAL: Developing capabilities for being economically efficient as
producer and consumer of goods and services.

SUBGOAL 3: Develop appreciation for the value and worth of work, appre- ..
ciate the contribution of occupations to society and the '
economy, and appreciate that work means different things-to
different people. e

Learner Objective 2: Each le;rner will be able’ to list or describe Qays-

in 1 a worker he/she knows contributes to the
eBnomic good of the ‘state and nation.

& . 1
Learning Experiences

LEARNING EXPERIENCE A: (Social Studies)

A

(encyclopedia, reference books, paper, pens)

1. Have the class do a research project on one of their state or country L
officials through library research. Have them share their findings &
with the class to determine how they help their state or nation. *

2. I#~possible, take a field trip to the local headquarters of a state
representative or United States Senator or have one of his/her repre-
sentatives speak with the class about work-related contributions to
the state or nation. Have learners discuss these contributions to
the state or nation.

LEARNING EXPERIENCE B: (Language Arts) p -
(newspapers)

1. Have learners read the local newspapef and clip out information con-
cerning state and national workers who contribute to the economic
good of the state and nation. Have learners list the job title and
under it state how that job helps tHe state or nation. (State and
nation should have separate categories.) : )

Lead group discussion on state and national workers and their con-
tributions to the ecomomic good of the country. , ’

\ -

=
-

128 ' .




LEARNING EXPERIENCE C: (Science) ‘A

(paper, pens, envelopes, stamps).

v

1. Have learners divide into groups to write letters to state and nation-
. al conservation agencies requesting inforgation concerning their con-
> tributions to the economic good of the state and nationm.

2. Have learners share their findings with the class. ? . C
4
L
* v
" l
L4 %
) +
/
- [
. —~—o
. ¢
ke . .
3 T —
. Evaluation . ] s

Teacher-made test. Each learner will list three ways in which a worker
hé/she is familiar with contributes to the economic good of Hawaii.

o | 129 e 2R
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GOAL: Developing capabilities for being economically efficient
producer and consumer of goods and services.

SUBGOAL 3:

economy, and appreciate that work means different ¢
different people. ) ’

Learder Objective 3: Each learner will be able to describe or participate
in a task which contributes to classroom goals.

A Y

Learning Experiences

LEARNING EXPERIENCE A: (Physical Education) A

*

1. Develop the concept that working together is a cooperative effort on
the part of all learners. Have learners participate in a physical
education activity as a,group.

%
2. Have learners discuss their performance after the activity.is com-

pleted. Relate discussion to participation in activities outside
school. ’

LEARNING EXPERIENCE B: (Language Arts) A .

Hzég learners establish certain classtoom rules. Encourage them to

gi¥e their reasons for wanting certaig rules implemented. Have
learners express methods in carrying“But these rules. Have learners

v evaluate each other for one week in carrying out rules.

L

2, Discusidfeasons and need for following rules determined by the group.
~

LEARNING EXPERIENCE C!

(Health; Mathematics) A
(paper, pens)

1. Have class list health rules which should be followed. The goal is
to have as many learners as possible follow each rule daily. Have ﬂ_
ea¢h learner make a chart to keep a daily record of whether or not
he/she followed each health rule. .

2. At the end of each day record class totals on the blackboard. Have
learners determine how many learners did or did not follow each rul

Evaluation '

Observation. Observe learners for one week and record for each learngdr a

130 407
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¢ ' Grade 5

GOAL: Develdﬁﬁ;g capabilities for being &conomically efficient as pro-
ducer and conSumer of goods and services.

: ‘ /
SUBGOAL 4: Develop understanding that new occupations develop in responss///ﬂv
“3 to needs of sotiety.
‘ ! R
Learner 0b3ect1ve 1: Eacly learner will be able to 1iSt Ehree occupations
which have been developed witﬂia’bis/her lifetime.

-~

>

Learning Experiences

N : 4
\,  LEARNING EXPERIENCE A: (Social Studies, Art) E

;(mural paper, paint)

.. classroom to discuss those occupations ich have been developed
."within the past ten years. After the vigits, have the learners dis-
- cuss and make a list of these occupations for future reference.

»
1. Invite representatives from the local e§§;nxment office into the

2, If possible, invite members from various business establishments into
the classroom to discuss their occupations which have been developed .
within the past ten years. Have the ciass name and discuss the im~
portance of these occupations following each visit.
3. Hale class make a mural depicting occupations developed within the -
pa@t ten years.

‘LEARNING EXPERIENCE B: (Mathematics, Science, Health, Art) E .

4 N .
(stamps, envelopes, paper, pens, reference books, conégfuction
paper, paint, scissors, drawing paper)

Al

1. Have class divide into groups for the purpose of writing letters to .
relevant organizations requesting information on occupations develop-
ed during the past ten years. Have groups write to organizations
such as national mathematics, medical or science organiza;ions, the
National Aeronautics and Space Administration, the Department of
Labor, the local employment office, etc. Have each group share their

\ finding§ with *the rest of the class.

2. Have learners read various books of occupations developed within the
past ten years. Have learners do book reports and share them with

the class.




. 3. Have leayners make a bulletin board illustrating occupations develbped
- during th®\last, ten years id selected subJect areas.
4 LY N
- . .
-~ , .
[
. . ’
/
|
J
/
/ .
\/ A ’,' -
i
[ ; N
i i ~
, . > )
» »
Evaluation . -
Teacher-made test., Each learner will 1list three occupations which devel-
oped during his/her lifetime. “ X
o 5 ) e
132 ’ - ]
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Grade 5

GOAL: Developing capabiljities for being economically efficient as pro-
* " ducer and consumer of goods and services.
- \\_ R
SUBGOAL 4: * Develop understanding that new occupations develop in res-

ponse to needs of society.

. Tearner Objective 2:°, Each learner will be able to list or describe one
"+ occupation which has been developed for the purpose
of fulfilling a need of society.

\ ’

-

Learning Experiences -

)

'Art) A

. (encyclopédias, reference books, construction paper, magic markers,
staples, stapler, tag board, pencils)’

. LEARNING EXPERIENCE A: (Health, Science,

1. ‘Invite persons of various health and science occupations (school
: doctor, school social worker, school nurse, etc.) into the classroom
. -+ to discuss how their occupations fulfill needs of society. After
each visit have learners describe the significance of .each occupation
o to society.

2. Help learders-develop a historical time line of certain occupations
4 using reference books.r Encourage them to find out why these occupa-
tions were ‘developed ‘to fulfill certain needs of society.
3. Have learpers divide intb small groups to choose interested occupa-
tions and to dramatize how these occupations fulfill needs of society.
For example, one group will illustrate a situation where certain
needed q%cupations do not exist and another group will illustrate a
‘ situation where needed occupations do exist. Following the activity,
» . - have learners compare and conmtrast the situations.
' ) C
4. Have class make a bulletin board illustrating those occupations which
were developed for the purpose of fulfilling needs of society. -

Evaiuation . .
Oral quiz. Each learner will name one occupation and tell how the occu-

pation has gontributed to the well-being of people living in Hawaii.

o ‘ 133 4230
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Grade 5

{ GOAL: Developing capabilities for being economically efficigég'*as pro-
ducer and consumer of goods and services. ’

' SUBGOAL 5: Develop employability skills.

Learner Objective 1: Each learner will be able to list three factors
' necessary for job success.

/ i ' Learning Experiences .

LEARNING EXPERIENCE A: (Social Studies) E ’ g

(paper, pens)

1. Have learners interview parents or friends to find out what should be
given to a job "to achieve success. Have learners share their {ind-‘
ings with the class for discussion.

2. Have learners role-play a real-life work situation as workers and |
employer. The work situation is to be in a specific place of employ-
ment. Have learners show the kinds of qualities which will bring
them success on the job. Have class evaluate these qualities or lack
of these qualities in the role-playing at the conclusion of the acti-
vity. . ’ . .

3. Have the class write a paragraph describing what a worker should give
to the job. Learners should read their paragraphs to the class for

discussion.
»

LEARNING EXPERIENCE B: (Language Arts) E

(ditto sheets)

’

1. Make dittoed sheets listing traits importaﬁt to any job and distri-
bute to class for self-appraisal. Learners are to check if they are
average, above average or below average for, each trait. Those ‘traits

to be listed could include:

F -

a. dependability k. courtesy °
b. self-confidence 1. promptness
¢c. friendliness m. orderliness ’
d. cheerfulness n. ability to keep working under real
e. patience difficulties
". f. sense of humor o. ability to make decisions quickly
.g. honesty p. ability to sense other's feelings
h. responsibility q. ambition té succeed .
i. loyalty r. courage to do right thing, even if
j. sincerkty alone .
AV 4
134 o




willingness to work hard

ability to cooperate with others

abiljty to become enthusiastic about yotr job
willingness to consider other's viewpoint
initiative--being a self-starter -
ability to lead others

ability to work without supervision

-

< X E <E Mo

<
2. After ledrners havq completed the task, discuss the effects certain’
of the traits have on job success. Discuss how lack of some of the
ttailts can preveht job success.
’

"

Evaluation .

14

Teacher-made test, fill-in or multiple choice. Each learner will list
three factors necessary for job success. )

o o 135 132
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" LEARNING EXPERIENCE A: (Science) A

Gr;de 5

GOAL: Developing capabilities for being economically efficient as
producer and consumer of goods and services.

SUBGOAL 6: Develop understanding of the relationshiQ between education
and work. :

Learner Objective 1: Each®'learner will be able to describe or list the
’ " educational needs relating to a specific occupation.

Learning Experiences -

(reference materials) . .

%
1. Aid class in listing science occupations on the blackboard. Have
each learner pick an occupation of interest to research to determine
the educational needs of the occupation.

2. Have learners present their findings to the entire class. Compare
and contrast educational requirements.

T
>
LY

LEARNING EXPE%IKNCE B: (Language 'Arts)

(reference materialé, for example, a) The Encyclopedia of Careers
and Vocational Guidance by W. Hopke, and Concise ‘Handbook of Occu-
pations by J. M. Costello and R. Parsons available from the J. G.
Ferguson Publishing Co.,. Chicago, Illinois; or b) "Occupationel
Charts' available from F. A. Owen Publishing Co., Dansvilte, New
York 14437)

«

1. Have learners read reference books £o find out the necessary educa-
tion for occupations of interest to them. Have learners prepare re-
ports on the educational requirements of specific occupations and
share their findlngs with the class.

2. List on the blackboard the job titles and the educational require-
ments. Compare and contrast educational requirements for the various
job.

Evaluation ' . >\

] . .
Teacher-made test, matching or multiple choice. Each learner will iden-,
tify educational prerequisites for certain occupations listed by the

teacher. i

133
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GRADE 5

SOCIAL RELATIONSHIPS

Developing capabilities for establish-
ing and maintaining healthy

soeial re-
lationships.

10-12—P1 13-1




) ' ‘ : _ Grade 5

g

0y

GOAL: Developing capabilities for establishing and maintaining healthy
social relationships. *

EUBGOAD'I: Develop interpersonal skills. ‘

Learner Objective 1: Each learner will be able to describe how interper-
sonal skills contribute to his/her personal feelings
of worth.

b

z
. *

Learning Experiences

14

LEARNING EXPERIENCE A: (Art) A

1.- Divide class into committees go complete an art projecy (for example,
a mural). Once the project hds been completed encourgge each learner
to describe how the commzttee members contributed to™personal feel-
ings of worth.

2. Develop a brief discussion based on the effects group members may
. have upon one another. If available, présent the movie 'The Golden
Rule: A Lesson for Beginners," available from Coronet Instructional
 Films, 65 East South Water Street, Chlcago Illinois 60601. Follow-
ing the movie, have the class discuss how the lesson taught from the
. movie relates to the way a group contributes to a person's personal
- feelings of werth.

.

LEARNING EXPERIENCE B: (Languaée Arts) A

1. Have the class form two groups where one is inconsiderate towards
its members and the other is considerate. Then have each group act
out a work task. Following both activities, have the class discuss’
how these groups affected the members' personal feelings of worth.

2. Have learners write a paragraph describing their feelings after
participating in the group activity. Have volunteers read thqir
paragraphs to the class. '

o

Evaluation : -

.

Oral quiz. :Each leafner will describe one way in whidﬁ‘participatingV
in a group contributes to a person s feelings.of worth.

) BRI I
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. LEARNING EXPERIENCE A: (Language Arts) A

Grade 5

GOAL: Developing capabilities for establishing and maintaining healthy
social relationships.

© . S e

e
SUBGOAL 2: Develop understanding of social roles,

[

° .
Learner Objective 1: Each learner will be able to descrlbe the role of
one significant adult.

"

Learning Expexiences

y

(paper, pens)

1. Have each learner select a significant adult and write a comp051t10n*

describing that person. Have learners ‘read their compositions to the
class.

"o
P
2. Compare and contrast factofs learners discuss in their comp051t10ns.

\

- .

‘ -
A )
’ 1Y
5
“ >
* [
- ~
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B
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I
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‘ 4 f i -~
/
~
\
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Evaluation M

’

Oral quiz. Each learqer'will describe the role of a significant adult.

*




. dradg 5

. GOAL: Develop1ng caggbllltles for establlshlng and ma1nta1n1ng healthy
‘ - ‘ social relationships. . —
. ¥ . a
° SUBGOAL 3; Degﬁlop understandlng of cooperation. ‘ .

)

[

. I
Learner'Objective 1

.Each learqer w1ll\33“aﬁ{e tQ,iﬂ?ntlfy a s1tuat10n

whefe -two oOT ‘more workers cooperate to produce a *
! product or provide a service.

N
.

.

»

k]

.y
*a

Learning Experiences

v

Y]
,LEARNING EXPERIENCE 4&:

(pictures of various workers

rulers, sc1ssors)

. Show pictures of workers

draw1ng~paper,

»

(Social Studiest Art) E

v

‘Y 1

crayons,

\
. - .
pencils,

erforming cettain work tasks in order that.

a) a-seryite-is provided, or b) a product is produced.

Following

the viewing of the p1ctureé

compareé and contrast observations in a

. “class discussion. Also‘discuss interrelationship of workers in pro-

viding the service,Prfproduclng the groduct,

¢ ~e

., 4 . . v .
Take learners-to a selected fact

»

2. oOptional: or place which pro-
vides a service. Prior to the trip, ask the learngrs to pay spec1al
attention to situatyons where they see cooperativeé work efforts being
performed. ,Following the trip, have the class dlscuss their observa-
tions of cooperative work taking place . .

. L B
g 3. Have learners draw pictures depict ng scenes of workers perform
certain tasks cooperatively. Have each learﬁEr descr1be his/ .
picture to the class. Cn .

o - . N - ‘e . “ . ) . !

k - - L ‘ . s R
* LEARNING EXPERIENCE B: (Language Arts) B .5 '~ .~ -~ .. -

© (paper, pens) - B -

.. - ‘ o . . L ) . .,

1. Stlmulate a br1ef discussion centered around the need for workers to

. cooperateé in order to produce products or prov1de servlces~ Present
f R a movie, filmstrip, -or study prints deplctlng people worwlng coopera—
. tively on the job (fér example, "The Factory: How a Product is Made,'
T\\\,> available from Film Associates, 11014 Santa Monicé Boulevard Los
. /. Angeles, California  90025). . .
’ . ' . . i .1 € . : -,‘ :1 f"
i . o '_, i ‘ ) - . . :&
. . : . ., T
o ) " “ . y - , 2 . . . - ‘\/
7 A *
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. 2. Have learners write a short story relating a situation where people
work cooperatively producing products or providing services. Have
learners share their stories with the class.
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Evaluation
 Lvaidat 1Ol R

Oral quiz. Each learner will identify two workers who cooperate to pro-

duce a product or provide a service.' ., . . S
A . - .
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Grade 5 (

" GOAL: Developing capabilities for establishing and maintaining healthy
social relationships. ) .

SUBGOAL 4: Develop understanding of &ommunity workers.

Learner Objective 1: Each learner will bg aple to list or describe two
occupations which contribute to other occupations.

. . Learning Experiences

~ v

LEARNING EXPERIENCE A: (Social Studies, Language Arts, Art) p

(paper, pens, cardboard, magazines, newspapers, cloth, scissors,
paste, pictures illustrating interrelationships of occupations,
for example; '"Interdependency of People," and "Specialization and
the Resulting Interdependency of People'", both available from '
Occupational Division of Labor, Western Publishing Co., Inc., 1220
Mound Avenue, Racine, Wisconsin 53404) .

1. Stimulate a discussion relating how some occupations are dependent
on other occupations. Present pictures illustrating the interrela-
tionships of occupations. Have learners describe certain occupations
which contribute to others. . .

-f
2. Have learners role-play the work of two different,occupations which
are dependent on each other.

3. Have learners write compositions about interestgd occupations. Have
learners includel interrelated or dependent occupatigns. Ask for
volunteers to sHare their compositions with the class.

) ]

- %, Have learners make a collage illustrating the interdependency of
various jobs. .

-

-LEARNING EXPERIENCE B: (Health) A . . ,
RV '
1. A8k the school nurse, doctor, or first aid person to visit the class
and discuss how their job is related to dbthers.

.

2. Lead class discusgion on other jobs which are related to or dependent
upon one another .the health,.field (e.g. dentist, druggist,, food
supplier).

-

’
[4

Evaluation

Oral quiz. Each learner will name two occupations. For eacn occupation
'he/she will list two other occupations that contribute to the first one.

..
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Grade 5

GOAL: Developing capabilities for establishing and maintaining healthy .
social relationships. )
- . ,
SUBGOAL 5: DéveLop appreciation for flexibility and adaptability in
social relationships.
Learner Objective 1: Each leerner will be able to describe or define
work two different ways.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies) p

1. Develop the concept that there are many definiticns of work. Have
learners interview their parents or a friend to find out what work
means to them. After the interviewing, have the class share their
results in an oral exercise.

2. Set up a job interviewing situation whereby each learner gets an
opportunity to play interviewer and job applicant. The interviewer
should include in his/Her questions why the applicant wants to work.
Following the activity have the learners compare and contrast why
they wanted to work. .

LEARNING EXPERIENCE B: (Language Arts) A

1+ Rea{ several short biographical sketches to stimulate a discussion
of the reasons people work. Following the discussion, have the
learners deﬁ}ne work in terms of why people work.

(b%;ks of biographies)

2. Have the class discuss the reasons people work by using these guides:

The difference between work and play.

~ The difference between work and a hobby.
Work can be interesting and pleasurable..
Life at home if parents never worked.
Some wedlthy people work.

Evaluation

Teacher-made test. Each learner will define work in two ways.

[ ’
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Grade 5

. -~

GOAL: DeQeloping capabilities for establishing and maintaining healthy

social relationships. . 7
- 6 i
’ SUBGOAL 6: Develop understanding of interrelatedness of occupational
roles. -« ’ v

Learner Objechgve 1: Each learner will be able to describe one job which )
contributes to or is related to another job.

i

)\

Learning Experientes

LEARNING EXPERIENCE A: (Social Studies) A

(films or pictures illustrating interrelatedness of various occupa-
tions, for example, '"Modern Post Office' and "Behind the Scenes at
the Supermarket," available from Bailey Film Associates, 11559
Santa Monica Boulevard, Los Angeles, California; or 'Cities and
Shopping: Where We Get Our Food" available from McGraw-Hill Book
Co., Text-Film Department, 330 West 42nd Street, New York, New York
10036; or "Robert Goes Shopping'' available from Society for Visual
Education, Inc., 1345 Diversey Parkway, Chicago, Illinois ~ 60604)

2 1. Through the use of filmstrips or pictures, 2} usPrite that dne job

) may depend upon another job. After the presentation, have learners
discuss and demonstrate the concept. Use clagsroom jobs to demon-
strate the concept of interrelatedness of jobs.

2. Have learners work on committees to complete a project in social
studies. Allow learners to work on those committees which interest
them. Emphasize that each learner will be responsible for’ the work
of the committee. At the completion of the project, have learners
discuss how the work of ofe depended on that of another.

» 2 - .

S

LEARNING EXPERIENCE B: (Maxhﬁ?atics) A.
(paper, pencils, catalogs)

1. Tell learners they have $50.00 with which to buy new school clothes.
- They are to select the clothes from the cataloges, list the items
;, and the cost, and total all purchases. !
2. After completion, discuss with the class the usefulness of the items
they chose, and whether or not they select all needed items (did
they remember to buy such items as un ar and footwear).

orkers involved in manufactur-
ed in selling the clothing.

3: biécuss interdependence of the vari
ing Ebg clothing as well as those

144
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; LEARNING EXPERIENCE C: (Physical Education) A

1. Set up a game activity which would include the whole class. After
the game has been completed, have the learners discuss the interde-
pendency of the activity.

, 2. Have the learners role-play a real life situation involving .occupa-
tions which use team work to perform their tasks. Allow the class
to discuss how one of the occupations depended on the other-.

~—

A\
”,
Evaluation ‘

Oral quiz. Each learner will name one job and describe three duties and
then another job that is related to the first one and describe the duties.
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GRADE 5

CIVIC RESPONSIBIIITY

Developing capabilities for carrying
out civic responsibility at work and in
the community.

-
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Grade 5

—— " GOAL: Developing capabilities for carrying out civic responsibilities

at work and in the community.

SUBGOAL 1: Develop understanding of rights, privileges, and responsibi-
lities on the job, in the home, and in the commg’ity.

A
Learner Objective 1: ,Each learner will be able to list or describe ways
in which work requires responsibility.

Learning Experiences

. . ' s
LEARNING EXPERIENCE A: (Social Studies, Art) p

(construction paper, scissors, stapler, magic markers, drawing
paper, crayons, paints) ) '
“ .

1. Set up classroom jobs whereby the learners can have, an opportunity to
perform different jobs. Give each worker a job title which relates
to the dutief (sanitation worker - empties the wastebasket; architect
- straightens the desks and chairs). Allow learners to give self-
evaluations and group evaluations. Discuss meaning of responsibility
in relation to their classroom jobs.

2. 1f pessible, invite community workets into the classroom to discuss
with the learners their job responsibilities. At the conclusion of
of each, have learners compare and contrast the worker's jﬁ?;jespon-
sibilities with their responsibilities in schoodf

3. Have learners display on a bulletin board job ti fTes and their res~

ponsibilities. ~
1LEARNING EXPERIENCE B: (Science) A
(vegetable or flower seeds, milk cartonms, diﬁ[)

1. Have class divide into small groups. Each gloup will be responsible
for planting seeds and caring for them. Have groups decide on which
members will check and water their seeds eacz day of the week. If
desired, the growing conditions can be varietl with like seeds to show
the effects of sunlight, water, temperature, etc. .

2. " Lead a discussion on the responsibilities learners have regarding

this task. Relate to responsibilities food growers have, as well
as to responsibilities inherent in any job.
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LEARNING EXPERIENCE C: (Language Arts) A
(blackboard, writing paper, pens) ;

1. Lead a discussion on the responsibilities learners have in schoo},
e.g., being on time, completing work on time, doing neat work, being
congiderate to others, etc. List responsibilities on the blackboard.

2. H#%e learners write a paragraph on the responsibilities they have in
the‘classroom which workers also have. Ask for volunteers to real
their compositions to the class for further discussion.

»

Evaluation

Teacher-made test. Each learner will list 'three rules which workers
must follow to be responsible on the job. '
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Grade 5
GOAL: Developing capabilities for carrying out civic responsibilities
at work and in the community.

SUBGOAL 3: Debelop understanding of importance of rules in society.

Learner Objecfive 1: Each learner will be able to describe or list res-
) ) ponsibilities of the adult citizen..

§ Learning Experiences ‘

2

LEARNING EXPERIENCE A: (Language Arts)

A

1. Have the learners role play certain adult roles, Following the role

playing, discuss the types of things one must do to enable hig/her to
approach these adult roles.

2, After roletplaying discuss responéibilities of adult citizéns.

Rt

Evaluation

Teacher-made test. Each learner will list three responsibilities of an
.adult citizen.
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- : Grade 5

GOAL: Developing capabilities for carrying out civic responsibilities
at work and in the community.

SUBGOAL 4: Develop understanding of relationship between responsibilities
and rewards in work and leisure.

— -

Learner Objective 1: Learner will be able to list or describe rewards,
‘ other than momey, which are related to working.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies, Art) A

(pencils, drawing paper, rulers, crayons, paints) *

L] <
5

1. Invite parents, relatives or other workers into the classroom to dis-
cuss with learnmers the kinds of non-monetary rewards they receive for
the work they do. At the conclusion of each‘;:sit, have learners
list under each job title the non-monetary r®Mrds received by each
worker. . : -

2. Have learners choose a partner and then interview wo king 'members of
the community whom they are familiar with to discover what their non-
monetary rewards are for work ‘done. Each pair should share their
findings -with the class for further discussion.

3. Have learners draw pictures showing how workers on the job are re-
ceiving various types of non-monetary rewards. Discuss pictures and {
post in the classroom.

.

. LEARNING EXPERIENCE B: (Language Arts,) A ' .

(puzz{es; games, television)

i
t

who have completed certain academic or classroom tasks. :These re-

wards may bel activities which allow the learners to participate&i:e-_"“____
puzzles, games, or a free choice of 4 reward activity. Learners = toe

ceive these rewards only after completing their assigned task.

1. Estabe:h a reward system in the classroom to reward those learners

2. Have learners discuss the.kinds of rewards they have been receiving
for the things they have done in the classroom and outside the schoel.
Emphasize they are to state non-monetary rewards (gold stars, verbal:
praise;, free time, choice of an activity, happiness, satisfaction).

. Evaluation .

Teacher-made test. Each learnmer will list three rewards other than money
received from working in Hawaii. ’ <

.
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< Grade 5
GOAL: Developing capabilities for carrying out civic responsibjilities at’
work and in the community.

SUBGOAL f: Develop capabilities for making effective use of resources
and understand relation of enviromment to work.
t e
Learner Objective 1: Each learner will be able to list or describe the
) relationship of the environment to a particular
job.

~ -

Eearning Experiences

LEARNING EXPERIENCE A: (Social Studies) A

(films, fjlmstrips or pictures illustrating the interrelatedness of
jobs and the enviromment, for example; a) "Citrus - The Golden
Fruit," available from Haselor Pictures, 1737 N. Whitely, Holly-

wood, California 90028, b) "Copper - Oldest Modern Metal,' availa- - .
ble from United States Bureau of Mines, C Street, N. W., Washington,
D. C. 20006, c) '"Hawaii, Sugar, Fishing and Pineapple Industry," .

availaple from Visual Education Consultants, Inc., Box 52, 2066 .
Helena Street, Madison, Wisconsin 53701) . .-

1. _Stimulate a discussion centered around the interrelationships.of the
environment to occupations. Present filmstrips, movies or stili
pictures illust¥ating this relationship. Encourage learners to list

specific occupations which are related to the enviromment.  :

, 2. Invite persons into the classroom whose occupations are interrelated ,
with the environment. Have learners discuss interrelationships of
occupations and the environment. '

LEARNING EXPERIENCE B: (Science, Art) A

(paper, pens, reference books, shelviné‘paper, paiﬁ;, crayons)

v 1. Have learners select interesfed science occupations and write short
compositions describing the interrelationship of the occupations
with the environment. Have learners share their compositions with
the class. -

. 2. Have learners make a mural depicting the interrelationship of the
environment and occupations, ’ . |
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LEARNING._EXPERIENCE C: (Science, Art) A.
(reférence books, encyclopedla

paper, pens, mural paper;lpainﬁ)

.

+ 1. Help learners select a natural resource of Hawaii' to research to de-
“termine what finished products are made from it and what occupablons
A are involved. . . w, "
2. Hive learners wrlte short compositions listing the products and occu- ,
pations dependent upon the natural resource.  Ask for Nolunteers to :
. + read their compositions to the class. - k .
. * ] .- £y . - ) .
3. Lead a discussion Jn Hawaii's environment and how it affects occupa-

tions. Discuss occupations which are availablé here which may not.
be available on the mainland. Have learners make a mural illustrat-
1ng‘the effect Hawaiils envigonment has on available ocecupations.

. *
. - ~ .
¥

. : LEARNING EXPERIENCE D: (Scienca, Mathematics) A

»

= . . -

-+ (daily 'newspapers) * T ) .
- . -~ - .o " v » . .
1. Have learners choose. a city listed in the temperature/weather report
’ column of the newspaper and keep a daily record of its high and low
. Eemperatures. At the end of one week have 1earners compute the aver-
! age temperatures. & ' <~ - . .
. * . . .
2. Discuss how the weather affects occupations in a certain area. .Have
learners choose an occupation they are interested in ‘and determine
4f it is available in the city they chose .
- &
+
- .
¥
Evaluation ’

-

OraT'quiz. Each learner will name one job found in Hawaii and tell one
way in which the environment of Hawaii affects the job.

- ‘(\
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) '.' . . . 'Grade y
’ . hd 7 * -
GOAL: Developing capabilities for carrying out civ1c responSLbilities
‘at work and in the community.
. ! ~ .
SUBGOAL 6: .Develop ability to partic pate in various kinds of civic

' groups.
A t
1Y

Learner Objective 1:

[¥e

¥

LEARNING EXPERIENCE A:

Each learner will be able.to describe ways in

_which participation-in a group contributed to his/
. her understanding of the responSLbilities of citi~

EU

zenship,—__ - . e

' .

\\-’ \ .

Leafh'ng,Engrieéc \\\\’3///"H\ '
1 es . ,

(Social Stuéies, Language Arts) A

“~

_ {paper, pens)

B * e
N wade
‘ap

<
1. Develop a group aCt1V1ty which correlates with the social sgldies

unit and have each' learner participate in it.

Following. the acti-

vity, encourage each learnmer to express how participation'in the
group helped or contributed to himself/herself. *

e . *

2. If possible, take movies of a group activity with all learners parpi-

+  cipating. Have the class view the movies after the activity. Have
1earners relate the effects, their participation in,gge group had on
them. : .

3. Have the learners write short compbsitions describing how their group
participation helped them. Following the completion of the cbmﬁgsi-
tions, have the, learners read them and discuss.

Al A‘ - ' "
- ~
. .
7 ’ : R
& - ’ . .
i i . ‘
¥
’ - v " \

Evaluation ) .

o~

Teachef-made test.
in a group in helping

Each learner will name one benefit from participating

to develop good’ citizenship, - .
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GRADE 6 .
» : SELF-REALIZATION ;
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. o
* 3
6 *
v o ,
Developing capabilikies for "achieving )
. : self-realization thxough  self-under-
. standing and decision making. . * .
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Grade 6

N
- » ‘e
. .

GOAL: Deﬁeloping capabilities for achieving self-realization through ’ 4
self-understanding and decision-making.

"SUBGOAL 1: Acquire skills of self-appraisal. v ’

-~
Learner Objective 1: Each learner will be able to describe his/her per-
‘ . formance in each subject area. e

—r

* Learning Experiences .

-

LEARNING EXPERIENCE A: (Language Arts) A ‘

(paper, ‘' pens) .
Encourage learners to read the written remarks on their test papers’
returiied to them. * Allow time *for them to react to the remarks.

Poud
.

2. Reward learners for their apademic performance through verbal praise,
, gold stars, free activity choice, etc. Have learners give ways in
which they ®re rewarded for their success.

i <
3. Allot time during the week for personal conferences with learners to
describe their performance to them concerning all subject areas.

* .

4. Have learners write compositions describing what they have learned
from their subject work during the day or week. They should read
their compositions to the class for discussion. Encoyrage learners ’
to compare and contrast their learning experiences. ‘

-~

‘—4_\7'

LEARNING EXPERIENCE B: (Mathematics) j°
- (paper, pencils, pens, ruleré) -

1. Have each learner construct a graph and pYot his/her scores to indi-
cate progress in mathematics. Make a graph for each subject for com-
parison purposes. ’

2. Discuss wiEhvclass how to predict their grades in different subject
areas based or their graphs.’ .

// EAN | s

Ewvaluation ! . T

Self-evaluation, teacher observation. Each learner will predict his/her
grades. Teacher will observe and record learner's ‘capability to pre@ict
performance with accuracy.
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. Grade 6

GOAL: Developi g capabilities for achieving self- reallzatlon through

self-und&standing and” de5151on-mak1ng

SUBGOAL 1: Acqu%re‘skills of éelf-appraisal: '

Learner Objective 2: 'Each learner ¥ll be able to list or descrlbe

-

N LEARNING EXPERIENCE.A: (Social Studies) A~

three personality variables about himself/herself

. . S ' -

~ ’

(/ ; Learning Experiences

1.

2.

3.

LEARNING EXPERIENCE B: (Art) A S I

(ootional films: a) "™Me, Myself, and I," and "Manners Make a Dif-
ference,'.available from Eye Gate House, Inc., 146-01 Archer Ave-

nue, {amaicé, New York 14435; b) "Good Day in the Fifth Grade," .-

available from Long Film Slides Service, 7505 Fairmount Avenue,

E1l Cerrito, California 94530; c) "Foundatioms: for Occupational
. Planning," avallable from Soc1ety for Visual Education, Inc., 1345
Diversey ParkWay, Chicago, ¥llinois ~60614) - L . h

Stimulate a talk session centered around the kinds of individuals )
We propose to be at various times. The learners will briefly explaln

- "yhat kind of persons they think they are. If available, show one of

the filmstrips listed above. Following a f11mstr1p, have the learn-
ers delineate themselves in terms of what they saw in the filmstrip.

Have. the learners write short compositions degcribing who they are.

After the writing of the compdsitions have the learners read them to
the class to compare the class's description with that of :he writers'
in a class‘dlscussion.

-~

'Have the learners in oral exercise describe themselves to the class.
‘Have the class compare and contrast each learner's description with
thai of the class. v . -

N
. . R . s
. < €

-, scissors)

(coat of arms outline for each learner, paint or magazines, paste,
N b

- Each learner will make & personal coat of arms. Give each learner a

copy of the outline of a coat of arms which is divided into four sec-
tions. Learnerd are to fill in each section to reflect their likes,

dislikes, favorite food or actlvity, or words with which they weuld
11ke others to describe them.' .
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2. "Have each learner present and explain his/her coat of arms. to the
class. Display in ¢lassroom.
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- Evaluation ) . - o ‘ - v
\l - -
Teacher-made test, fill-in or self-evaluation rating chart. Each learner y
S will list three of his/her persdnality traits. cL '
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" Grade 6

GOAL: Developing capabilities for achieving self-realization through

self-understanding and decision-making. . -

SUBGOAL 2: Develop awareness and understanding of self.

Tearner Objective 1: Each learner will be able to list or describe one

° personal strength and one personal weakness

: (‘
Each learner will be able to describe a method of
strengthening a personal weakness.

—e q

Learning Experiences

LEARNING EXPERIENCE A: (Physical Educationj A

Stimulate a discussiop centered around the conccpt that some people

1.
are good in some things and weak-in others. Have learners partici-
pate in several skill activities. Have learners tell which they are

* strong in and which they are weak in. . -

2. Lead discussion on learners' strengths and weaknesses in other sub-
ject areas, Encourage each learner tc describe personal strcngths
or weaknesses,

. e .

-3.. Hold personal conferences with learners and encourage them to express
their strengths and weaknesses. Help learners to develop methods of
strengthening their weaknes?gs.

, b ‘e 4 f N 3 5 P e ® N 3

R -
S 5
) L}
. . ‘
-~ -
Evaluation

Oral quiz, individual conference. Each learnmer will describe one way of

strengthening a personal weakness.

’

e

B
‘ nEy
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> ' Grade 6
GOAL: Developing capabilities for achieving self-realization tﬁrongh
self-understanding and decision-making.

Pl

- ’-"‘J
SUBGOAL 2: Develop awareness and understanding of self.

. -
Learner Objective 2: Each learner will be abl® to list or describe two
reasons for knowing one's weaknesses and strengths.

~ . >

NP IR L - Learning Experiences .

.

LEARNING EXPERIENCE A: (Social Studies) A
(story hooksf, biographies)

1. Have the learners describe~their performance in school as well as in
~» outside activities.' Briefly have them state their strengths and
weaknesses. Encourage them to give their reasons why one should be

s

cognizant of strengths and -weaknesses. 3

-

2. Read to the class a short‘story or biographical sketch which is in-
dicative of a person's strengths and weaknesses. Following the read-
- ing, have the claSs discuss the character and the lmportance of knew-

ing one's strengths and weakness.

.

2 " v #» .~
-

Evaluation . ' ) - \

Teacher-made test. Each learner will name two values from knowing oné's
strengths and weaknesses. .

' ix7
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Grade 6

J——
GOAL:, Developing capabilities for achieving self-realization through
self-understanding and decision-making.

‘

SUBGOAL 3: Develop understanding of decision-making process. ,

Learner Objective 1: Each learner will be able to describe or list the
steps involved in making a decision.

Learning Experiences

1

LEARNING EXPERIENCE A: (Social Sﬁudies) A

(newspapers, magazines, encyclopedia)

1. Encourage the learners to form a classroom club. The learners
should appoint certain members as president, vice president, secre-
tary, etc. Help the learners develop a method for making decisions
in order to take a specific course of action.

2. Have tHe learners read sections in the newspapers and magazines about
countries having military conflicts. The lecarners should report their
findings to the class(for discussion. Following the discussion, the
learners will role-play a scene of the Security Council at the United
Nations. The léarners are to imagine they are Security Council Mem-

« bers attempting to make certain decisions about one of the conflicts
- involving two countriegs (Middle East).

3. Discuss decision-making procedures used by class.

A 3

LEARNING EXPERIENCE B: (Mathematics) A

(textbook) .

‘\\ 1. Have the learners give ahq\demonstrate their reasons for making cer-
) tain decisions in computing . mathematical problem-solving examples a
certain way.

. 2. Relate to decision-making in other areas.

2 v /
LEARNING EXPERIENCE C: (Science) A-
. A .
1. Have the learners attempt to utilize a scienfific method while per-
forming simple experiments such as: '

.

a. The problem or question is stated.
b. Possible solutions or answersg are suggested.

3 =




-
c. Related data are gathered (reading, interviewing) _
d. Tentative inferences are made or conclusions are drawn.

e. Inferences and conclusions are tested.

2. Discuss decision-making precedures.

LEARNING EXPERIENCE D: (Physical Education) Ak

(balls, paddles, variety of equipment) .

<

1. Have class divide into groups of four or five. Give each group some
equipment and tell them they are to make up a game and rules for it.
They will then demonstrate the game to the rest of the class.

2. Lead discussion on how groups reached decisions. Discuss general
decision-making steps.

X]

Evaluation t

Teacher-made test. Each learner will list the steps in making & decision.

. ——
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Grade 6

it

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making.

b

SUBGOAL 4: Acquire skills of decision-making, riskl§aking, value clari-

- : fication, and goal-setting. ~
Learner Objective 1: Each learner will be able to desgribe sequence of
career development. v
/

-

Learning ExXperiences

-

LEARNING EXPERIENCE A: (Language Arts) E

(paper, pens, reference books)

1. Have each learner choose an occupation and write a short composition
describing the steps in-the movement toward that occupation. Then
have learners read compositions to the class., Compare and tontrast
findings. .

— .

2. If-possible, video tape recorq{;n interview of a worker describing
steps in the movement toward his/her choosen career. Have the class
view and listen to the interview. Then have the class retrace the’
developmental steps toward his/her career.

‘Evaluation Y

Teacher-madé test. Each learner will identify steps in the development
.of a career. u
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Grade 6

GOAL: Developing capabilities for achieving sélf- reallzatlon through
self-understanding 'and decision-making. ',i _
v .'

SUBGOAL 4: Acquire skills of decision-making, risk-taking, value clari-

- fication and goal-setting.- .

Learner‘Oﬁjective 2: Each learner will be able to list or describe two
’ occupations ‘in which he/she i8 interested.

f* Each learner will be able to list two occupations
in which he/she has no interest.
Learning Experiences -
. } .
LEARNING EXPERIENCE A: (Languagé Arts) E s

- .
(career books or kits, for example; a) The Encyclopedia of Careers:
and Vocational Guidance by W. Hopke and the Concise Handbook of
Occupations by J. Costello and R. Wofson, available from J. G.
Ferguson Publishing Co., Chicago, Illinois;, 6 b) Career Kits (ele~
mentary) available from Care€rs, Inc., Largo, Florida 33540; or-
c) Popeye Career Awareness booklets available from King Features,
235 East 45th Street, New York, New York 10017)

1. If available, have learners complete the, interest inventory 'What I

Like To Do, available from Science Research Associates,.259 East
Erie Street, Chicago, Illinois 60611.

2. Allow each learnmer time to read various career materials to become
more familiar with the broad range of occupations of interest to
them.

o n .

3. Have each learner name and describe two occupations which interest
him/her and two which are not of interest. Emcourage the class to
express their reasons why these occupations are or are not of inter-

est.
, \
LEARNING EXPERTENCE B: (Social Studies) E , ' -,
* B
(3 x 5 cards,.masking tape) : E . - N

.

. 1. Write various job titles on 3 x 5 cards. ?Tape one card on back of

each learner. ,Tell learners they are to guess their occupations by
asking other féarners questions which can be answered with a yes or
no response. They can ask only three questions of each learner and
will be given 20 minutes to determine their job title.

- -

~
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Evaluation ) * T - ///,

«

2. After 20 minutes have le;>ners tape their cards on front and form
groups based on their job titles. Groups may be based on such fact-
ors as: wotk outdoors, work with machinery, help the public. Learn-

~ers should form groups with as tle assistance as possiple.

3. When groups are formed, discuss reasons why learners chose to be part
of the group they are in. Have each learner name two of the job ti-
tles he/she is interested in and two he/she is not interested in and
give reasons why. Discuss whether learners are interested in any of

. the other jobs in a group from which” they selected one they are not
interested in. g

»

o

a
s - * ’

oral quiz. Each learner will name two occupations in which he/she #s in-
terested and give two reasons for their interest. Each learner will.name.
two occupations in which he/she is disinterested and give one reason for:
the 'disinterest. ) ~ ’

A ¥ '
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Grade 6

©
GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making.

SUBGOAL 5: Develop understanding of the relatlonshlp between work and

x 11fe style. .

Learner 0bject1Ve 1: Each learner will be able to list or describe ways
i in which working relates to the way one lives.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies). A

1. Point out that beopfé frequently live where a particular kind of
work is found, Have learners relate incidents wherein this state=-
ment is true for them personally, for example, children of military
families. Have those learners give their parents' occupations and
explain how the jobs have affected their family lives.

2. Have learners invite two workers ‘in the community who have worked
in otner countries to speak to the class about their work in the
United States and other countries., Ask the workers to tell how
their work in this country has influenced their life styles as op-
posed to those in other countries. FQllowing the workers' talks,
have learners discuss the effect of work on a worker's way of life,

7

- , N . . N . - -

LEARNING EXPERIENC;;B (Mathematics) A

1. .Have learners aseume various job titles and status (single, married,
married with” ch11dren) Each learner is given a certain amount of
money for.his/hér week's work. Alsp, eachils given a certain amount
of expenses based on his/her m#rital status, dnpendencs, and home.
The learner is to determime how much money, is remaining after ex-
penses, and the kinds of things that will be done with the remainder.

- . Lo . . @ . - .

2, Create a gituation whereby learners want to plurchase something (for
example, a new or used car). They are’ paid weekly payments, some
will have money in the bank and some will not. The ifem they want
to purchase can be _paid for at once,pr with a down payment and

’ monthly payments - They are to dedide wH;ﬂh item thew ca@n. gfford or
: 1L'Lhey have to do without.,” Learners myst Temember there is to be
- money remainfng for other expenses. o

. 'Y s

- ' v

Evaluation * . 3 >

Teacher-made test.. Each learrer will relate one way .in which working
influences the Way one lives. . .

& . ‘o ‘
. o
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i ) Grade 6

’

o ) self-understanding and decision-making.

i b

GOAL: Developing capabilities for achieving self-realization through

SUBGOAL 5: Develop understanding of the relétionshig'between work and
life style.
b )

Learner Objective.2: Each learner will be able to describe or .list ways
. in which his/her attitudes relate to school

per formance. T
4

A}
v

Learning Experience$
1
) >

ﬁARNING EXPERIENCE A: (Mathematics) A, .

: 1. 1f possible, a) show the filmstrip "What Do You Expect of'o%hérs,”
or "Who Do You Think You Are," available fromf§uidance Associates,
Pleasantville, New York 10570; or b) have learners réad and discuss
the book, Getting Along In School, available from Science Research

Associates, 259 East Erie Street, Ghicago, Illinois 60611, -

2. Allow learners to role-play teachers and pupils. Have one learner
take on the role of the teacher. Have half the‘*learners pretend
they have negative attitudes at the time they are to do school work.
The learner role playing the teacher gives them & mathematics exer-
cise but finds he/she has difficulty with the class. Have the other
half of the class become pupils with pgsitive attitudes. .

3, Compare and contrast the negative and positive attitude effects on
school performance.

)
J >

v a,

LEARNING EXPERIENCE B: (Physical Education) A°

1, Have class participate in several games or activities, After each,
lead a discussion on whether or not tearners liked the game, whether
or not they were good at the game, apd how they think their attitude
influenced their performance, ) .

2. Lead a discussion on how attitudes affect performance in various
subject areas, Ask learners to give examples f instances when they .

. . felt sad, happy, tired, grouchy, and tell how it affected their per-
formance. ‘ ’ ® .
’ . . i .- ’\
: . . R
Evaluation

L -

Oral quiz. Each learner will describe one of his/her attitudes’ and tell.
how this attitude affects personal Achievement in school, - SN
A T
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GOAL:, Developlng capabilities for ach1ev¥hg self-realization through

self- understandlng and’declslon-ma ing.
N { .
SUBGOAL 5: Develop unders&andlng of the relationship between work and
) llf&, style. . ,
. ! : ' - - ~—
Learner Objective 3: Each learner will be able to list or describe
| ways in which his/her study hab1ts relate to -

i \ school sudgess .

ES
*

P Learning Experiences "

JLEARNING EXPERIENCE A: (Social Studies) * A

( elghth grades 1nto(EH:/c1assroom to discuss how
;.aya helped them in their school work, Following
“.the ‘learners gompare their study habits W1th
\ and e1ghth graders. . :

2. After test have* 1earners discuss what study habits they used to
,aqﬁﬁ?%i the1r success on the test Have them comparé and contrast
their success w1th the study Habits. .. .

L . -

LEARNING EXPERIENCE B: (Language Arts) A

a

(paper,: pens, Optional filmstrip: ”Deveiopiné Your Study Skills,"
avai;able from Guidance Associates, Pleaéantv111e, New York 10570)
1, .If possible, present a filmstrip illustrating study habits and
" skills. Following the_ filmstrip, have the learners discuss how

2, Assist the learnefs to develop a list of study habits and skills,

. After a sufficient number have been formed, have the learners make

- and;vidual study habits and skills charts. ®As on ongoing activity,
have the’ learners refer to the chart each day and check those study
fhaBits and skllls which have g1ven them the greatest school success., -

- 3. Perlodically discuss study habits individually with 1earners.

" ’ * . . ’ / < -
% ' . e . "
,
. 2 - %
Evaluation - .

Each learner will describe one of his/her study ‘habits and tell how
this habit ‘affects achievement in school.

A R s R
.' ‘.‘ . .173. ‘ ’,!
. . . . |
o )

Grade 6 -

_ these study habits’ and skills help,them in their school work. -

[ 4
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GOAL: Developing égpabilities for being ecoﬁomically efficient as

-

) _Grade 6

. o

producer and consumer of goods and services, S
‘ Y -" \J . .
SUBGOAL 1: Develop understanding of variety of occupations, intgﬁgh
.relatedness of occupations, and knowledge of occupational )
5, clarification and job descriptions. .
Learner Objective l: Each learner will be able to list or describe

’

-

»

types of workers in the communities or_in the.

schools. -

§

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts, Art) E « ]

\ e P & i
(paper, pens, roll of shelving paper, crayons, paints, pencils,
rulers) ~ N

1. &f possible show the film, "Community Workers and Helpers,'" avail-
able from Sociaty for Visual Education, Inc.,-1345 Diversey Parkway,
Chicago, Illinois 60614. ’ .

2. Develop a discgsaipn concerning the types of workers in the immediate
and nearby communities. After the discussion, the learners may write
compositions comparing and contrasting types of workers in the com-
mun;tii:. Each composition should be read to the class,

. * ‘ I 4

3. Have learners make a mural depicting the types of workers in the

immediate and fearby communities.- .« .
4 *

-
H

" LEARNING EXPERIENCE B: (Socidl Studies, Art) E

»

(cardboa®™®, magazines, scissors, paint, crayons)

'Develép a discussion with the question, "Who are the workers in our
school?" Have learners give job titles and descriptions of the

types of workers in the school, Should the discussion prove the
learners lack knowledge of some workers and their functions invite
those unfamiliar workers into the classroom to discuss their roles

as a school worker. , ' . ¢

Have the learners make collages illustrating the type& bf workers in '
the school. T . .

.

. o~ \

Ed
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. : LEARNING EXPERIENCE C: (Language Arts)

A

(newspapegs, telephone books, .reference books, Dictionary of
Occupational Titles, available from United States Government
Printing Office, Washington, D. C. 20402)
" 1. Assign legrners to cut out clippings from the newspaper off various
) kinds of ocgupations. The teacher should have nine diffefent pieces
of colored cogstruction paper ready to use. The Diction of
Occupational Titles could be used to list the nine different occu-
pational categories; Professional, Managerials, and Technical;
Processing; Clerical; Service; Structural Work Occupations; Agri-
culture, Fishing, Forestry, ete., Machine Trade Occupations; Bench
. Work Occupations; and Miscellaneous. After the learners decide in
*which categories the clippings are to be‘zsed, have them paste -the
clippings on the correct nine po&}gzﬁ which can be displayed in the
classroom,

2., Explain briefly what is included and meant by each of the groups
listed in the Dictionmary of Occupational Titles. Using each cate-
gory as a bdasis for developing job families, the class may divide
into committees. The committees may include occupations which are
‘found locally as well as those outside of the immediate community.
Also, occupations which are atypical as well as typical should be
considered. As a basis for determining which occupations should be

¢ included the committees may utilize the yellew pages of the telephone
directory; reference materials from the library; newspapers; and in-
terviews with workers. A caretr booklet of job families may be com-
piled as a result of the findings from each committee. Character-
istics common to the jobs which are included should be described for
o’ . each jo mily groupings.

<

I
v

~ 3. Have the learners indicate whiyh job category they desire studying,
'\\ then group them into nine ittees. Allow twelve minutés per week
for each committee to present its information. The class may be en- -
couraged to bring other clippings or related information to this
particular category which could be included on the.poster.

¥
N v . )
- . -{"» i,« N
- L4
. - .
] - i .
g T .
. . e e ; \ .
’ € ~v - . 4 . >
Evaluation A w" s
b Al oiad Aol 1t L %

[ ¥ 7 v .
. s . . . 4. )
Teacher-made Ee%tf\ Each learrer will list three types of work found in

. . - ; .
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’ . Grade 6
1. )

*GOAL: Developlng capab111t1es for being economically eff1c1ent as

producer and consumer of goods and services.

SUBGOAL 2: Develop understanding that occupations exist for a purpose
and ccontribute to the dignity of the indiyidual.
Ledrner Objective 1: Each learner will be able to describe'one occupa-
tion which has an effect upon a.portion of society
. and .contributes to individual growth.

Learning Experiences

LEARNING EXPERIENCE A: (Health, Art) A . L ®

(string, wire or coat hangers, construction paper, drawing paper, L -

. pencils,’«crayons, paint) )
‘}. Invite the school doctor and nurse into the .classroom to discuss

how they work to promote gopd health habits for the" learners. Have

learners discuss the importance of-these workers to the school.

2., Have the custodial staff speak to the learners about how they work
to keep the building sanitary to prevent health hazardsi. Learners
should discuss the significance of this group to their health

3. Have learners construct mobiles illustrating various school workers. *
Or, have learners draw pictureg depicting the functions of %arious

types of workets in the school. LT

Evaluation

Teacher-made test.- Each learner will name one occupation and describe
the way in which the occupation affects the youth in Hawaii.

* | AP iR ¢

-
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Grade 6

GOAL: Developing capabilities for being economically eff%c1ent as
* producer and consumer of goods .and services.

SUBGOAL 3: Develop appreciation for the value and worth of work,

appreciate the contribution of occupations to society and
thé economy, and appreciate that work means different
s - thlngs to different people.

Learner Objective 1: Each learner will be able to list or describe two

contributions which a specific occupation has made
to the improvement of society.

learning ExXperiences

LEARNING EXPERIENCE A: (Social Studies) A,

(encyclopedia, textbooks, almanac; newspapers, magazines)
. A Y
1, Have class divide into eight committees to explore the contributions
which certain occupations have made to the improvement of society.
They may read textbooks and supplementary books, view filmstrips,
interview people in the community, write letters to get information
from the local chamber of commerce, state capital....

2. Each committee will give a summary of their findings to the entire
: class for further discussionm.

3. 1If possible, invite selected persons into the classroom to discuss
the contribution$ of their. occupations to'the improvement of society.

LEARNING EXPERIENCE B: (Health) A

[ ¢
(writing paper, pens, reference books) . * .

1, Have learners simulate the non-existance of particular health occu-
pations and discuss the effects this would have on society. Guide
. the discussion to enable the class to state some of the contribu-
tions these occupations have made to the improvement of society.

" 2. Have each learner select omne health occupat;bn and write a composi-

tion describing the contribution it has made to thq?lmprovement of

society. Have learners read their compositons to t¥We class.

&
' \
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LEARNING EXPERIENCE C: (Science) A

(reference books, paper, pens) -~ N

1. List on the blackboard a variety of science occﬁbatioﬁé. Have each
learner select one occupation to research and write a short compo-
sition on describing the contribution it has made to the improvement -
of society. :

2. Have learners read their compositions to the class for further’
discussion. . -

¢ . -

LEARNING EXPERIENCE D: (Art) A ‘ ' .

(construction paper, drawing paper, scissors, magazines, crayoms,
paint, pastg) ,
1.. Have learners divide into small groups and choose an gccupation in
which they are interested. Each' group will determine through re-
search, the contributions made to society by the occuypation.
~
2. Have each group present their findings to the entire class. Have
each group make a mural or collage illustrating their, occupation
and its contributions to society.

-

/ .

-t
Evaluation -

Oral quiz... Each learner will name one occupation and describe one way
in whlch it contrlbutes to the improvement of Hawaii P

N
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Grade 6

GOAL: ‘Developing capabilities for being economically efficient as
producer and consumer of goods and services,

SUBGOAL 3: Develop appreciation for the value and worth of work,
appreciate the contribution of occupations to society and
fhe economy, and appreciate that work means different
things to different people.

¥ Learner Objgctive 2: Each learner will be able to list or describe

1]

ways in which a worker he/she knows contributes
to the economic good of the country. )

learning Experiences

LEARNING EXPERIENCE A: (Social Studies) A

Jencyclopedia, textbooks)

1. Have the learners discuss how they think the President contributes
to the economic growth of our country. List suggestions in a place
for later reference. :

2. After the bpief discussion, assign certain learners to use reference
books to fynd out the facts., Learners are to réport their results

'. The class should compare the findings of the search

reylous list of presidential contributions through dlSCUS-

i S ¢ ~

~

)

LEARNING EXPERIENCE B: (Science) A

(envelopes, stamps, pens, paper, encyclopedia, construction paper,
pins, staples, staple machine, magic markér, crayons, paints)- .

1, JHave the learners write letters to the Atomic Energy Commission re-
questing information concerning its contributions to the edonomic
good of the nation. The learners should share their information
with-the class -for discussion.

2. Have the learners do research to find out how the National Aeronau-
tics and Space Administration makes economic contributions to our
country. The learners should report reresults to the class and
‘display them on a bulletin board.

I

Evaluatien . ‘ .

Teacher-made test. E?é% learner will list at least three ways in which

workers contribute %o the econoury of Hawaii.

- N\
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Grade 6

GQAL: Developing capabilities for beirb economically efficient as pro-
dicer and consumer of goods and services. .

SUBGOAL™3: Develop appreciation for the value and worth of work, appre-
ciate the contribution of .occupations to society and the
economy, and appreciate that work means different things to
different people. : .

Learner Objective 3: Each learner will be able to describe or participate
in a task which contributes to classroom goals,

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) 'A
(writing paper, pens) -

1. Help learners e'stablish certain classroom rules. Encourage them to
give their reasons for wanting certain rules implemented. Have the <
learners express their methods in carrying out these rules.

2. Have the learners write compositions describing classroom rules and
how they are affected by these rules. Have each learner share his/
her composition with the class for discussion.

Evaluation -

> A [y .
Observati Teacher will observe and record the participation of each
learner in dgtask contributing ta the c£lassroom goals in a one-week time

terval. ’

- .
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. Grade 6

«

GOAL: Developing capabilities for being economically éfficient as pro-
ducer and consumer of goods and services.

SUBGOAL &4: Develop understanding that new occupations develop in r@sponse

to needs of society.

s

Learner Objeptive 1: Each learner will be able to list three occupations
, which have been-developed within his/her lifetime.

\

lLearning Experiences

LEARNING EXPERIENCE A: (Social Studies, Art) E

(encyclopedia,.teitbooks; pamphlets, magazines, scissors, paste,.
drawing paper, painty .

[
* 3

1. Have the class do 4 research project to find out thoee occupations
which have been developed within.the past eleven years in the United
States. Divide the class into, groups to complete the project. | Have
the learners read textbooks and supplémentary books, view fi}ms.rips,
interview people in the community, or write‘letters to get inf a-
"tion from chambers of commerce, state capitals, the Department of .
Labor, etc. Have each group give a report of its findings to the
class. - -

2. 1Invite a representative from the local employment office ihto the
classroom to speak with the class about’occupations which have been 3

developed within the past eleven years. N

3. Have learners make a mural depicting new occupations.

LEARNING EXPERIENCE B: (Science) E )

(envelopes, stamps, paper, pens) b

1. Have.the gigbs write letters to local and national science organiza-
tions and agencies to get information concerning science occupatipns
which jhave been developed within' the past eleven years,

2. Have the léfirners share firﬁings with the class.

Evaluation

LY

Teacher-made test. Each learner will list three occupations which devel-
oped during his/her lifetime.

- ,.,,-ar'
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: & Grade 6
GOAL: Developing capabilities for being economivally efficient as pro-
i ducer and-consumer of goods and services.

SUBGOAL 4: Develop understanding that new occupations develop in response
* to needs of society. -

P

occupation which has been developed for the purpo
: of fulfilling a need of society. -

»

Learner Objective 2: Each learner will be able to list or describe one
si/////f

learning Experiences

&

LEARNING EXPERIENCE A: (Language Arts) p

(newspapers, paper, pens)

1. Have learners read newspapers to find.articles concerning persons

whose occupations fulfill needs of sos;ef§. They should compile
reports of these occupations and share them with the class for dis-

.

2 cussion.

) hd 2. Have each learner select an ifiterested occupation and write a short
- . ¢composition describing how that occupation fulfills a need of society.
Ask learners to share their compositions with the class. ‘
¢ » 2 :- -
o

JEARNING EXPERIENCE B: (Health, Science) A

. (papet, pens) , ;

1. Invite school medical personnel or representatives from the local
v health department into the classroom to discuss occupations in the -
health and science fields which fulfill needs of society.

¥
< "2, prlbwing these visits, have the class write compositions about the
T . 5ccupations mentioned by the speakers. Learners should share their
.+ ‘compgsitions with the class. ‘
rd .
L

- -

" ,LEARNING EXPERIENCE C: (Mathematics) p

(paper, pens, blank deposit slips, checks, statements from a bank) o ‘J'

* 1. 1If possible, show the film, "Fred Meets A Bank," available from L
< Coronet Films, 65' bast South Water Street, Chicago, Illinois 60601.

;3‘: 185 : : . !




- .

2, Invite a bank worker to come to the classroom and discuss the workers
’ (and their job duties) in a bank. Lead a class discussion on bank
personnel and their duties. . .

3. Set up a teller window in the classroom and have learners take turns
. being the teller, depositing money to a checking or savings account,
writing ghecks, computing the balance in their accounts. -

X

4} 'Discuss the need for bank workers and how their jobs assist people.

d .
Y \\
\ - .
7/ ,
. ] )
o ’ b 1]
Y
. v ¢ A
v - N ¢
“ e e : ., .
) \.J ., S ‘ B . A " o ,%h “~‘, - . ‘:"{" T,
Evaluation . . - T . AT oL
- ' Y, o , . . ' Lt
Oral quiz. Each learner. will name ‘one occupation and tell how, the oecu-
pation has contributed "tg¥the well B%ing of p%Pple living in Hawaii. . .
N N . ..‘“ a :‘ ?
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i ) . . Grade 6
° - . e ‘ s
. v . * A RN 2 *

GOAL: Developing capabilities for being»economically efficient as pro- - .
ducer and consumer’ of gogds and services.

o Ve i - " ) ] a -
s SUBGOAL 5: Develop employability skills. : .
‘\_—-—— 5 - ‘Pq‘ L} . ¢
learnex ObJective 1: "Each learner will be able to list factors necé§sary 5
] ~t. .~ . for job success. w ' | .
* S i o S hn et e
. PRy ;- 2
: . Y ‘ Learning Experienmces .
. »‘ i v « - .
LEARNING EXPERIENCE A: (Social .Studies) = A ) ‘o
% . -
1. Develop a discussion based on world leadezs and how they maintain
- ‘their leadership. "Guide the difcussion in such & way the learners®
will state such qualrties as getting along with others, punctuality, .

respon31bility, and dependability.

2. Invite employer& from various estéblishmentgiinto the classroom, to
discuss the kinds of qualities workers should bring to the job. eHave
them to eqpha51ze in their discussions dependability’, responsibility, ez

. . getting along with other workers, and punctualjity. The learners. should" .
discuss how. these qualities rélate to their school angd’ “&148sroom jobs. 5 ’
Also, .they should discuss to what extent do they “utilize .thase quali- .
ties as sixth graders. .

[

Ey o —

u - & ¢ T
“ o - - . %
v . K - . "
LEARNING EXPERIENCE B: (Language Arts) o4 ° : . .
’ . . © L
{paper, pets) ‘. . -7' " . S
1. Have the learners dif8cuss the<kinds of qual?ties one nqus to- bring
to the.job to gain success., The learners should relate these®quali-
ties to their own school %r classroom jobs.in terms of effectiveness., =
- .
2. Have the learners write compositions describing ways in whic
have success on the job. After the learners have writ their com~ . .
positions, have them read their compositions to class fordis- ,
* cussion. . . . . :
e r:w%, A - e
- T : °
. . o ' . ’ - : '
\Evaluation . : } : . - 5.

® -

. Teachcr-made test. Each learoer will name three factors which are neces-
sary for ‘success in any job. The list will include factors such as relia®
bility, honesty, cooperation.




~.

" q Tefcher-made test multiple chpice or matching. Each learner will iden-

T ( Grade 6

1]

[y

" GOAL: Developing capabilities for being economically eff1c1ent as pto-

. %

- ducer and consumer of goods’ and services.

+SUBGOAL 6: Degglop understanding of the relationship between education

and work. .

y . «

Wt . .

) %earner Objective 1: Each learner will be able to deskribe or list the

\

2

=
»

edpcational nedes related to a speéeific occupation
¥

- N -
Y 9
. . LearninghExperiences
'g‘l . . LY
LEARNING EXPERIENCE’A:° (Mathematics, Health) A ¢

"(career-re ategubooks dealing wz;h math and health occupations,
encyclpgedias) R ) .

2,

1,"‘A1d 1earners in listing mathematics and health-related occupations
' on the bLackboard . Assign learners to investigate the educational
_ requirements of” one-of the occypations listed. They may gather '
their information through reading career-related books. K Have learn-
ers share their findings with the rest of ‘the c1ass., s

‘< ’ ° : o

2. If possible,, take the class on a field trip to the local employment
office and speak with representativés about educational requirements

L

for specific occupations. © -,
& - \ ‘

:3. Have the c1ass compare andxcontrast the edicational requirements of

. Ve 3
‘e
. . -

various JObS -

~ ’
E " d .
T, . ‘ : N
<
%
P

LEARNING EXPERIENCE B: f(Art, Music)‘ A° o , e
' : ”, , '

(career>related books dealing with art and music occupations, for
example Caredr’'Opportunities in Musxc,tavailable from American
Music Conference,A3\2 *South Michigan Avenue, Chicago, Illinois
60604, or The WOnderde'World of'Music by B. Britten and I. Holst,
available from Doubléeday énd~Company, Garden City, New York 10003)

\\\ .

1. Display a variety of Books on careers in’thenart and music fields,
Encourage -learners to choose an occupation and‘read,books related -

. to that occupation , :
¥r t

2. Have 1earners prepare book reports describing thé educationak re-

quirements for the OC”UPatlon and share with the class. -

Evaluation L )

tify the education and/training needed to acquire designated jobs found
AN Hawmiiq ~cy . o .
. - 188 : o -
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. . : Grade' 6
o . : N ) .
: - GOAL: Develop1:2\28¥abilities for being economically™efficient as .
C ’ ,prodycer and" consumer of goods, and services. g Y ;

*

SUBGQAL 6:. Develop understanding of the relationship between education
L . N

A

.and work. . -
T s . .
Learner Objective 2: ;::h\learner will be able to describe the content

‘ ’. ~ and sequence of education necessary fgﬁha specific
4 ’ . N .
' . s ) - occup?tkon. . ] ] ¢
. - ] . ' . *ﬁ}f .
. N
< Wt Learning Experiences
K " P : ’ = .
LEARNING EXPERIEN A: (Sw;ﬁl S;udres-)- A i .

. 1. Have each dearner’ choose a speciﬁic occupation and 1nterview a per-
son in the community who has that occupation to find out, the types
and sequence of educatign necessary to acquifre the position. The
learner can report findings to the claseegnd compare with other *

. i;rners. . R . :

. N .
. Ehd

> .

2. Have selected learners invite their parents to visit the classroom
" "to discuss their -ed¥cation and itg,éequence which enable them to
qualify for their qecgupetions. The class may compare and contrast

the education with the otcupations in an oral discussion. .
N ’ - - , . - 4

: ) ’ + , % P 7" ~ '- -

LEARNING® EXPERIENCE B: (Art) A .

-1 > n R L.

. (construction papgr, magazines, scissors, paint, reference materials,

’ for example, a) Concise Handbook of (Rcupationg, available from ./
Ferguson Publishing Company, Chicago, Illinois;-b) Careers Kits

_ (elementary) Careers, Inc.; Largo, Florida, c) Wideningigccupational

. goles Kit, Scieace Research- Associates, 259 East Erie Street, Chica- .,
' g0, 1111n01s 606&1) : .

- . ..o

.

R .8 Have.the e s Tead referehce materiais to find out the'content,and
* .. sequence ofy@ducation necessary for & specific occupation. The learn-
- " . ers may report their findingsv;o the class for comparfgon.

A
12 \? " EY . {)

Required Education." The learners shOuld draw or eollect pietures
— »from news apeys and maga21ne& of occupations or erte paragraphs of
T, the -educétional sequence. necessary. for each occupation

. o~
~ r % A /. - . - + - -
va;uatiow _ ; . . . .. .t e N ‘

“va

" Teacher~made test multiple choice or matching Each learner w111 1den—‘ .
. ‘. tify sequehce of ediiation and training to acquire designated jobs found +

) in Hawaii. : “
) T < c T
l ) 4 .o 189 ) )
v , ' N U ¢ . . 4
EMC. , . < A . '- . .. i . * N . . .1?:(\' A
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25 Have the class make a bulletin board’ with the theme, "Careers and g
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., Gradé 6 °
GOAL: Developing Gapabilities for establishing and maintaining heaf?hy
"social relationships. . ‘

.

SUBGOAL 1: Develob interpegrsonal skills.

Leatner Objective 1 Each learner will be able ®o describe hew inter-
' personal skills contrlbute toohis/her’éersonal
. feelings of worth. . )

PPN
.

Learning Experiénces .

t

LEARNING EXPERIENCE A: ESocial Stuaies) A.

. (3“ 5" cards maglc marker) -
1. Divide the class into smETT/g;;:;;f:; play the "Alphabet Game'.. .
\ ) Each group will give‘a name of a cobuntry which begins with the let-

ters of the alphabet beginning with the letter "A". For each cor-
: rect naming'of a country related to the letter of the alphabet the
* - group will receive’'five points. The group with the hlghest score
wins the game. After the game has been completed have each learner
express how the group made dim/her feel or contrlbuted to personal
feelings of worth.

2 Review' a'social studies unmit by ‘having the class play the game.called,
"Question Box.'" Formulate various 'questions related to the social
studie§ unTT\;;udied~and placé them into a box. Then divide the class
into four or five groups. Each group will take turns drawing a ques- .,

“tion from the box. The learners of each group will decide on the best
answer for the question. Each group will receive five points for each
correct answer and & bonus question’when a score of twenty-five is re-
ceived. The group with the highest scére at the conclusion of the
gafe wins. After the game has been completed, have each learner des-
cribe how the group made him/her feel about himself/herself or contri-

. buted to personal feelings of worth durlng partlcipatlon iw the group
-

R C

s

».  LEARNING EXPERIENCE B: (Physical Education)} A o -,

1. Divide Jdearners into groups for the purpose of playing several skill
. activities. Have skillful and not so skillful learners in the same
group. Have learners perform such”® actlvities that each learner will
do’ we11 in at least one. ) .
, : . . - )
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Aruitoxt provided by Eic:
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+ 2. Lead discussion on how learners felt partiqfﬁating in
Discuss how each learner thought he/she

. . X
_; activities.

T someone; else feel durtng the activities.
4
s 3 .
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Evaluation -,
L]

[ 4
Qra), quiz.. Each learmer will describe one way in which participating din
a group contributes to a person's feelings of worth.
'\ B
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- ' .t ‘ . . Grade 6
’ V - . -

. GOAL: Developing capabilities for establishing and maintaining heatthy

social relationships.

”~

SUBGOAL 2: Develop ynderstanding of social roles.
Learner Objective 1:° ﬁach learner will be able to descrige the role of
. - one significant -adult.

learning Experiences

LEARNING EXPERIENCE A: ' (Lapguage Arts) A

1. Have each learner choose an interested adult model and describe that
individual to the class. Have the learner compare his/her character-
istics with those of the adult, and express the kinds of, things to do
to become an adult. .

. F

2.. Hdve the learners take on various adult roles and dramatize- several
hypothetical situations. After the activity,” have each learmer Qes-
cribe how he/she might move toward an adult role.

-

.
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Evaluation
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LY -
v

3 - , . .
. Oral quiz. Each learner will describe the role of a significant adult. ° .
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. Grade 6

GOAL: Developing capabilities for establishing and maintainihg healthy ' -
social relationships.

SUBGOAL C: Develop understanding of cooperation.

Learner Objective 1: Each learner will be able to identify a situation
where two or more workers cooperate to produce a
¢ product or provide "a serviee, -
) a

- -

¢ i Learning Experiences .

- LEARNING EXPERIENCELA: (Social Studies) E . )
(movies, filmstrips, or pictures illustrating workers cooperating; -
' for example, ''The Factory: How a Product Is Made," ayailable from
Film Associates, 11014 Santa Mopica Boulevard, Los Angeles, Cali-
fornia :90045)

r . .

[

N

1. Develop a brief discussion about the significance of workers perform- N4
ing their jobs cooperatively in order to produce a product 6r provide
- a servige. Present a movie, fllmstrlp, or plcturét illustrating this
concept. Following the presentatlon have the class describe various
situations they are familiar with where workers must cooperat%~—da
v \_-
b2, Have learners role- -play situations which_ requlre cooperation -among,
. workers taq R;oduce a product or praV;de a service. - :
9 * 4 3 td L]
. LEARNING EXPERIENCE B: ,(Science, Health, Art) E &
PR 7 ' Y
(books dealing with science or health occupations, paper, paint)

1. Have the class read books on science or healthwrelated occupations.
\ Have learners write:bgék reports and draw an.ifNistration to share
» : with the class for Cquarison purposes. e
1 ' . .
2. Have each learner,list on the blackboard two workers (other’ than
*  those he/she wrote about) who cooparate to produce a~product or pro-

. vide a service.
» " )
i ) , — '

: SN ' ' Y )

Evaluation . . . —
W « , ’ ‘ .
Oral quiz. Each learner will list two workers who cooperate to produce ° .
’ : a product or provide a service. .
\. ) ‘ .

] * )
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/ B ) 4 S s Grade6
* -

N, GOAL: Deve10p1ng capab111t1es for establlshlng and maintaining healthy
v social relationships. g '

. ) o ) . . q
SUBGOAL}&: Develop understanding ofjrmmmnity work%rs.' '
. s '
Learner ObJectlve L: Each learner will be- able to list or describe two
occupgtions which contrlbute to other occupatiens.’

~
- .

. » -
s L™
I * - -

. . Learning Experiencegs } .

LEARNING EXPERIENCE A: (Social Studiés) g

" v
.
. ’ 4 f
. ! Pl .
- . s

(encyclopedia, €extbooks, optional films: a) "Cottor In’ Today's -
World," available fom Coronet Instructional Films, 65 East™ South

Water Street, Chicago, Illinois 6060d; b) "Economic, Interdependence ,

, of People,” available froﬁ Western Publishing Educatlon, 1220 Mound
- Avenue, Racine, Wlsconsln 534@4; c) "Interdependence™®¥ People:
Regional Division of Labor available from Western Publishing Edd-‘
«<ation, 1220 Mound Avenue Racine, Wisconsin 53404; d) ''Specializa-
- tion and the Resulting Interdependence of People: Occupationil Div-

- dsion of Labor', available from Weste¥n Publishing Educatlon, 1220
Mount Avenue, Raclne Wisconsin 53404)
- -

z
1. Develop a brief discussion based on the concept that man lives in an
'1nterdependent world. Then present_filmstrips, movies, or plctures
* illustrating portions of 1nterdependency among occupatlons \ <
1 - DA

2. Following the presentatlons,‘have the learners 1dent1fy Occupatlons
and ,describe why they are interrelated.

3. D1v1de the class into small groups. Have.ea\h select a product:that
is partlally produced in a foreign country and completed in the United
States or conversely, production of a product is-initiated in.the

. Unitéd<States ard completed in a foreign country .(wheat is shipped

. from the United Stamtes to Russia to be clkanged.into food products;

) wood pulp developed into newsprints «and shipped from Canada to the’

United States to be used as newspaper, ) The group shepuld determine

the-types of occupations which were used in the develppment of the

finished product through theLr reading of textbooks and supplementary
books. Each group may give a summary to the class

—

»

» - ~ - - b
A}

~
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LEARNING EXPERIENCE B: (Art) A

(drawing paper and paint or magazines, cbnstruction paper and
scissors) + N

v

1. Have each learner interview a papent, relative or friend to findjout
if and how their occupation depends on or contributes to one vr more
other occupations, N
. B N - -
2. Have learners make a drawing or collage illustrating the interrela-
tionship of the occupatxons to share with the class for further dis-

cussion. . ) .
) . N ]

.
»

>
-
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Evaluation .- ‘ s .

Each learner will nag'é‘ two pccupakions. For each o,ccupat:.on, he/She Will

list two other occupations
t
]
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) o ‘ - \\\-——/'Grade 6
GOAL: Developlng capabilities for establishing and maintaining healthy
_ social relationships. ot v .

SUBGOAL 5: Develop appreciation for flexlbllrty and adaptab111ty in "
social relationships.

. [y ’
» .
-y N

__Learner Objective 1: Each learner w111 be-able to describe or deflne'

.

]

: R -7 .
2

work 1n two different ways. -

«

1] 2 .
Learning EXperiences

LEARNING EXPERIENCE A: (Social Studies) A .

. ' .~ ' : - .
1. Have the class play a game in which they find reasons why people
work. The game may start by the teachep‘saying, "People work feq_

money." When each learner's tldrn arrives, he/she repeats eve
thing that has been said before his/her turn in the prbpera;;Z:ence,
and adds his/her -own reason to the list. If a learner repeats a rea-
son/already stated have - the class start the game oVer n.
. . L} ‘. , - )
2. To find out reasons why their parents wotk, Rave the learners conduct
interwiews of them., Have the class compare and share their findings.

a4
. * s -

. LEARNING EXPERIENCE B: (Language Arts) A. .

+ .

(paper, pens) \ s, . .
1. Begin a brief discussion with the. concept that people work for many
different reasons. Have the learners state their reasoms, for wantTng=
to do certain classroom or school JObS. Continue the dlscu551on with
the question, 'Why do you th1nk other people work’" , ‘

2. If'possible, show one of the’ follow1ng f11ms a) ‘The Meaning of
. Work," available from Popular Science Audio Visuals, ‘5235 Ravenswood
.~ Avenue, Ch1cago Illinois 60640; or'b) '"Why Do Reople-Work,E availa-

-vv  ble from Visual«Eduéation‘Consﬁltants, 2066 Helena Street, Madison,

" Wisconsin 53701, vt . ¢ / -
. v
» “ ; .
. , ,
5 4 - -

\ v " .

. - [y
s

. ¢ PN . i, -

Evaluation . ¢! |

v [

Teacheg—hade test. Each learner will define work two ways.

'Yl

v



Grace '6
GOAL: Developing capabilities for establishing and maintaining healthy 2
social relationships.

SUBGOAL 6: Develop understan&ing of interrelatedness of occupational »
. roles.
Learner Objective 1: Each learner will be able to describe one job
vy which contributes to or is related to another job.

4 €

o~

Learning EXperiences

LEARNING EXPERIENCE A: (Art) E

(drawing paper, paint, transparencies,,or pictures illuétrating
interdependence of various jobs, for exfmple, "Inferdependence of
People," and "Specialization and the Resulting Interdependence of
Labor,' available from Western Publishing Company, Inc., 1220 Mound
Azfnue, Bacine, Wisconsin 53404) -

1. Develop a discussion centered around the concept that many jobs de
. pend on other jobs. Show fransparencies &r pictures illustrating
this concept. Have class describe jobs they are familiar with which
are contributors to other jobs. ‘

2.» Have learners draw pictures illustrating the interdependency of two
or mRre jabs.

)
»

3. 1f possible; take learners on a field trip to a local industry. -Have
learners give special attention to the dependency of one job on ano- .
ther. Followxng the trip, have class name and discuss those JObS
which depend on other jobs:

-

LEARNING EXPERIENCE B: (Language Arts)

(various books illustrating the interdebendency of jobs, paﬁﬁp, pens) - .

1. Have class read various books to deVvelop the Eoncept of job interde- .
pendency. Have each learmer write a book report and present it to
the class. :

.

n 1,
2. Have learners select a job of interest to them and write a composi-

« tion describing how the job depends on or contributes-to.other jobs. _
Hlave learners share their compositions with the class for further
+ discussion

:
b . ) . . . J :
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Aruitoxt provided by Eic:

Language Arts) E

Y v .
LEARNING [EXPERIENCE C:
(ditto maéters, duplicating machine, paper)

1. 1Invite sbmeone from the Honolulu Star Bulletin or Advertiser to visit
the classroom and discuss the various jobs involved in produclng a
newspaper. If possible show the f£ilm, "A Newspaper Serves Its Commu-
nity!" available from Film Associates of California, 11559 Santa Moni-
ca Baulévard, Los Angeles, California 90025. :

N —

2. Have‘ygérners§$repare a class newspaper.
paper{ or A. contlnuous activity. Have learners choose the. job they want
to perf@tm "Some of the necegsary jobs are: reporters, writers, i{lus-
tratorsj editors, printers, and distributors. .

This can be a one issue news-

3. Lead a discussion on the interrelatedness of all jobs necessary to
print a newspaper. Ask learners to give examples of other occupations
they are familiar with which are dependent ,upon or contribute to one

- or more other occupations. ' :

, $
. L
. . ,
" .
: o N
L . . .
1 . - v
- - R \' .& .
hns P
\ ‘a. . ’ * "/‘a
. .
*» ‘ b '
"
. ® 2 w-l
. . - J
k4
% .-
¢ -
Evaluation ' . ) .
* ’ - . L4
Oral quiz. Each learner will name one job and describe its duties and .

then name another job that ig,related to the first ong dnd describe its
duties. . (

‘ . 201 .
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CIVIC RESPONSIBILITY
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) peveloping capabilities for carrying
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. i P
/ . )
. ‘ ' <
-~ . . ’t‘ -
‘ - ) /'
| £)
) s B 10- 12— 13-14
. : >
' D C owc
¢
; S 436
R




'
!
4

, . . . ) Grade 6

] * e

> B ¢ I

GOAL: Developing capabilities for carrying out civic responsibilities .
at work and in the community. P

SUBGOAL 1: Déielop uﬁaerstanding of rights, pfivileges, and responsibi-

N ' lities on the job, in the home, and in the community.

" Learner Objective 1l: Each learnmer will be able to list or descrlbe ways :

.- in which work requires responSLblllty

/ o LearninglExperiencés i _—

_LEARNING EXPERIENCE A: ' (Social Studies) A :

& -

-
. [

1. Establish classroom jobs whereby the learners can have an opportunlty
to perform different jobs. Give each worker a job t1t1e which relates.
to his/her duties (Samritation worker - empties the wastebasket; archi-
tect - straightens the desks and chairs). .Allow-“learners to give self-

“evaluations and group evaluations. ; ’

‘/ .2. Discuss how responsibility is involved iﬁ the classroom jobs and then

relate to responsibilities involved in jobs in general.

[y

LEARNING EXPERIENCE B: (Sciencel. A

(vegetable and flower seeds, milk cartoﬁé, dirt) '

1
- t

1. Ppivide class Hpto groups. Each group will be responsible for plant-’
“ing a c ain type of_seed and caring -for it. Have groups decide - ~
which.péggfrs will check and watér.their seeds each day of the week. .
I1f desired’, the growing conditions can besvaried with like seeﬁs to
show the effects. of. sunllght water, and temperatu7e . ;‘E .
. L] -
2. lead a 'discussion on the?responSLbilities learners have regarding
this task. Relate discussion to respon51b111t1es food grovers ‘have?
as well as responsxbllltles 1nherent in any jbb.

.
- 4 *

Evaluation . ' ) A 4 S »

Teacher-made test. Each learner will write three rules whlch must be

followed “for workers to be responsible on the job. 1

.' ', - . o 205




. GOAL:

Grade 6

Developlng capabilities for carrying out civic respon51b111t1es
- " .at work and in the community. - . »
SUBGOAL 4: Develop understanding of relationship between responsibilities

and rewards in work and Jeisure.
o

v

N w
e " .Learner Objective.l:

<

L w
Learner will be able to list or describe rewards

& . » , other than money, which are related to working. )
‘ “ . ~7\l'
' Learning Expgdriences: ._ ! - .
- i o . . ]
LEARNING EXPERIENCE A: (Soci tudies, Art) A L 3 »
1Y L/‘ ) - I3
1. 1Invite working persons (include various school personnel) to come
into the classroom to talk about their jobs with the learners. En-
courage the workers to talk about their activities on the job Wwhich
give them satisfaction aside from money. Afteér each Gisit% have the———
learners discuss the types of rewards received. i .
2. Have learners interview their parents or working friends to find out :

the non-monetary rewards they receive while performing their- jobs.
Following the interviews, learners should illustrate and share their
resqlts with the class for dlscu591on.

~

NING EXPERIENCE 'B:, (Language Arts) A

- ______)(puzzles, games) g

. Set up a reward system in the classroom to reward those learners
who have completed certain academic or classroom tasks. These re-
wards may be activities which allow the learners to participate‘in

. puzzles, games, listening stations, T.V. programs, or a free choice *
of a reward activity. The learners receive these rewards only after
completing their assigned tasks. _,,/”4& ¢

2. Have, the learners discuss the kinds of awaésg in whlch ‘they have re-
.ceived for performing certain tasks in the classroom and outside the
Tt school. Stress that non-monetary rewards are to be stated (gold . Q
" stars, verbal ?raise, free tlme, ch01ce of an act1v1ty, happiness,
satisfactlon etc.) R )
) s i . o)
3 » (
i Evaluation .
. R A - . N ‘
' Teacher-made test. Each learner will name three réwardw, other than =
T money from working in Hawaii. - . k J
" .
)‘ .. E’ q‘.v:‘ . l . .
€ . . 206 . '
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) Grade 6
GOAL: Developing capabilities for carrying out civic respon51b111t1es
at work and in the community.

SUBGOAL‘S:‘ Develop capabilities for makiﬁg effective‘use of resources
> and understand relation of‘environment to work.

Learner Objective 1: Each learnmer will be able to list or describe the |
‘ relatlonshlp of the env1ronment to a particular

JOb.
" Leatning Experiences ‘ *
" LEARNING EXPERIENCE A: (So6cial Studies) A '

(filmstrip, mdvies, pictures, illustrating the interrelationship

of occupations with the environment, for example: - a) "America:
People, Products and Resources," avai}able from Troll Associates,
East 64 Midland Averue, Paramus, New Jersey 07652; b) "The Oran
Grower," available from Encycloped a Britannica Educational Films,
Inc., 425 N. Michigan Avenue, Chlczho, Illineds 60611; .c) "Indus-
trial Canada," and "Life in an Oasis (North Africa)'", available
from Coronet Instructional Films, 65 E. South Water Street, Chicago,
Illinois 60601, paper, pens)

1. Develop a brief discussion based on the relatiodéhip between occupa-
tions and the environment. Present movies, transparencies or pic-
stures illustrating this concept. = Have the class discuss the relation-
ships between particular occupations and the environment as séen in
the prgsentatipn.

~
* ’

. 2. Review social studies units studied during the year which showed a

relationship between work and the environmént.

3. Have learners choose occupations in which .they are interested and
write compositions describing the relationship between these occupa-
tions and the environmeht. . _

+

LEARNING EXPERIENCE B: (Science) A -

3

(encyc19pedié, textbooks, reference books, optional film: ‘'What
Ecologists) Do," available from Centron Educational Films, Lawrence,
-Kansas),

L . 5

Have the class select science ogcupations found in Hawaii and inves-
_tigate the relationship between the occupations and thé environment.
Have learners report their findings to the class.

207
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Aruitoxt provided by Eic:

2. If possible, show the film listed above. Discuss the relation of

. this“career.to Hawaii.

.

LEARNING EXPERIERCE C: (Scjence, Art) A

(reference books, encyciopedia, paper, pens, mural paper, paint)

. 1. Help learners.select a natural resource of Hawaii to research to de-

termine what finished products are made from it and what occupations
are involved. -

2. Have learners write short compositions listing the products and occu-
pAtions dependent ugpz the natural resource they chose. Ask for
volunteers to read their compositions: to the class.

3. Lead a°discus§ion on Hawaii's environment and how it affects occupa-
tions. Discuss occupations which are available here which may not
be available on the mainland. Have)learners make a mural illustrat-
ing the effect Hawaii's enviromment has on available occupations.

‘

/

* ~ R
. . Y
%
]
. .
3,'1“
Ty
Evaluation’ ..
.,} ’ /
Oral quiz. Each learner will name one job found in Hawaii and tell one

way in which the environment affects the job.

[
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GOAL:
é at work and in

SUBGOAL 6:
groups.

Learner Objective 1:

N

LEARNING EXPERIENCE A:

(Paper, pens)

>

. Grade 6

»

. J H A
Developing capabilities for carrying out cific responsibilities

the community. ="
9 “

Develop ability t¢ participaté in various kinds of civic

v

Each learner will be able to describe ways in
which participation in & group contributes to his/

her understanding of the respon51b111tles of t
zenshlp / pad /Em‘_\/

e . N

i
’
Learning Experiences

(Health) E

1)

1. Assign a group activity cedQered around a health unit whlch involves

the whole class.

Following the group activity, have-each learner

describe how participation in the group helped him/her. .

.

%

2. Have the learners wrlt//a short’ ¢omposition describing their parti-
cipation in a group (school—related or outside” of school) and how 2

that participation helped them.

to the class.

.
z
s

Have learmers read their compositions

, - i *
3. Discuss citizenship,responsibtlities and how group participation re-
lates to them. - )
'
M . «
—
- ® h 3
% ) €
[ 4
I
% : 4
AP
X
o
‘ . Evaluation ,
&5?j Teacher-made test. Each learner will n one benefit from partigipating
g? + in a group ih helping to develop good citizenship. .
&5 . X
/
-( e n
. 209 iS5
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PART IIIL

REPORT OF PROJECT DEVELOPMENT ’

Th;s(part of'the guide presents a des-
cription of the systems approach which

was used in planning

and administering,

this project.

The design for the

tems model - was formulated apart
“the project operation.

+.
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PART III

REPORT OF PROJECT ﬁngLOPMENT

- <

The Hawaii Career Development Continuum Project was initiated in ,
Aprxl 1972 in response to a recognizéd need for a statewide conceptual
framework w1th implementing' guidelines for a comprehensive program of
yocational gu1dance and .career development'. The' project mission was the
design of a conceptual framework for a career development continuum from
Kindergarten through Grade 14, and the production of curriculum guides
for four grade levels: Kindergarten to Grade 3, Grades &4 to 6, Grades 7
to 9, and Grades 10-12. It is recognjzed that the omission of the
career development curriculum guide for Grades 13 and 14 constitutes a
major gap in the total system design for de11very of caréer development
exXpetiences which meet the needs of children and youth in the State.
Until a curriculum.guide in ¢areer development for Grades 13 and 14 is
completed, the conCeptual model of the career development continuum can-
not be lmplemented completely.

A systemsapproach was implemented in planning and conducting the
Hawaii Cayeer Developmert Continuum Project. It was ihtended that by
using a-systematic approach in conducting the Project the result would
be the accomplishment of goals to meet the needs of the leafners and the
community by making the best possible utjlization of available resources
at the most desirable cost-benefit ratios. It also was intended that the
systems approach in conducting the Project would result in a unified
whole for delivery of career development to Hawaii's schools. The deli-
very system incorporates teacher training, counselor preparation, adminis-
trator training, materials development, and a curriculum.

Implementatlon of the systems approach for pﬂannlng and condhcting
the Hawaii Cafeer Development Continuum Project was accomplished by °
adapting the generalized syétems model whlch was developed by Ryan. .
in 1965 and subsequently used by Ryan in connection with development of
models for vocational education, coungeling and guldance, and correc-
tions. Ryan's generalized model is xplalned in detail in a{number of’
publications, including the followijg: ' .

Systems design in the devefoéﬁent of counseling and guidance pro-

grams. Personnel and Guidance Journal, 1970, 49, 39-45. (With

«R. E. Hosford) //f ) : .
~ . .
Educational managemént’%y systems techﬁiques in coyrggtions. Educa-
tional Téchnology, 1972, 12, 18-26. - N
» « '/ - . v . R ..:3"
Organization and ddministration of guidance servites. Danville, I111- ~ ~~ &
nois:

Interstate’Printess and Publishers, 1972. (With F. R. Zeran)
LI -

cess:

,Eetab}ishment of a philosophy;
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3. Assessment\bﬁ\peeds; s )

4. Definition of goals, subébals, and objectives;

3
5. Formulation of a plan; -
Production and implementation of curriculum guides;
Evaluation of process -and products.

A flowchart model showing the sequence and relationships of the .
seven steps implemented in conducting the Hawaii Career Development Con-
tinuum Project is given in Figure 5. .

,

[}

ANALYZE REAL LIFE ENVIRONMENT (1.0)

+ Inspection of Figure 5 reveals that the first step taken was the
analysis of the real\ life,situation. Action on the Hawaii Career Devel -
. opment * Continuum Project was initiated April 26, 1972.- The first of May
. all project resources were directed to making an analysis of the existing
gituation. This involved identifying the setting, determining thg nature
of existing program and related training activities, and identifying the
. characteristics of the target population. It was deemed essential to.
determine at the onset petrsonnel and programs related to career develop-
ment in the schools and the community; to determine the status and pro-
Jectlons for the comprehensive guidance program plan; and to describe the
needs and characteristics of the learner population. This ¥was accom-~
plished by gathering information from school personnel, teacher-counselor-
_admlnlstrator training personnel, community groups, employeq/labor orga-
nizations, parents, and learners. The_result of this analysis was a
defln1t1on of «the existing situation in Hawaii, s¢ a system of delivery
' of career development services could be built upon and integrated with
‘ programs already in operation. .
4+
) The ahalyséf revealed strengths and weaknesses. It was found that
guidance in the “schodls of Hawaii had .been a matter of concern for sev-
eral decades.. The ‘State Department of Education and the State and Ter-
ritorial Legislatures had focused attention on the guidance program and
counseling services over the years in an effort to.achieve continuing
improvement, to better meefi#the needs of the children.and youth, and to
contribute to the social wefl ~-being of the state.

The 1970 Annual Report of Program ‘of Guidance, Counseling, and Test-
ing in the State of Hawaii documented the lack of a statewide conceptual
framewbrk for guidamce and pointe&'to areas of weakness in counseling , -«
gervices. The Program Planning and Budgeting System evaluation of guid-

~ance showed major emphasis in counSeling was being placed on individual
counseling at the cost of failure to reach all learners. Little coun-

seling time was being devoted to liaison with agencies, consultative

*
Yo
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» work with instructional personnel, group work with learners to help them
in self-concept development, and educational and vocational decision-
making. . . . )

L .

A 1971 Hawaii State Counselors Association survey revealed that much
of the school time of the certified counselors was being used in activi-
ties other than counseling, consulting, and coordinatioh. TMe Interme-
diate Task Force of the Youth Services Committee of the Mental Health
Association reported in June, 1971 that (1) the descriptidon of the role
and function of counselor varied; from state to district to school level,
and also varied from school to school; (2) the referral system was in-
adequate; (3) counselor knowledge of community agencies wes uneven; and
(4) counselors were devoting unequitable®amounts of time to non-counsel-
ing related clerical duties. 1In May, 1972, in testimony.regarding pro-
gram planning and budgeting recommendations for guidance and counseling,
the Superintehdent of the Department of Education-noted the need to devel-
op 4 statewide guidance program in educapidnal/career development.

Analysis .of the situatfon revealed lack of a strong articulation a-
cross grade levels, and integration across disciplines was not complete,
The training and preparation.of teachers, administrators, and counselors
were not completely related to the school situation.and program agtivi- \\
ties. The Program Planning and Budget System Evaluation revealed that
instructionand dissemination ofi educational and vocational information
were not adequate to reach all learners. It was found that only 16 per-
cent of the intermediate schools and 26 percent of the high schools
regularly provided units on the world of work in the curriculum.

Only 6 percent of the intermediate schools and 10 percent of the high
- schools regularly included -risitations to observe work situations. None"
of the intérmediate schools and only 13 percent of the high schools reg-
ularly had parent participation in educational/career conferences. In
the intermedjate schools, only 3 percent provided regular instruction on
admigsions, financial aid,.and  employment. None of the intermediate
schools regularly scheduled career conferences. .
The analysis revealed a lack of complete coordination of services
,related to orientation, to educational and occupational requirements and
opportunities, despite the stipulation in the Hawaii Foundation Program
for a coordinated and complete program’in these areas. It was found that )
instruction, guidance, andgadministrative functions in the schools were
not totally integrated. - )

The initial analysis revealed that all learjErs in the state were
not being equipped with the knowledge, skills, and attitudes required
for maintaining healthy social relationships, achieving sélf-realization,
implementing civic resporsibilities, and becoming economfcally efficient. -
Not all learners were developing the communication, interpersonal rela-
tionship, decision-making, occupational and problem-solving sld]1ls needed
for achieving satisfying and productive social and economic life roles.

. »
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. The analysis revealed strengths as well as weaknesses. It was found
that efforts were being- made which coincided with or were compatible with
career deVeiopment - A world of work vocational guidance program in ju-
nior high schools was being offered. Guidance units in secondary schools,
were belng included, usually in vocational-technical courses. Elective

or requ1red courses in guidance were being included in the secondary cur-
riculum in 'some schobols. Curriculum guidelines were developed for upper
elementary and intermediate grades Two resolutions passed in 1972, H.R.
97 and H. C. R. 16, recognized the need for a comprehensive counsellng
"and guidance program which would include ‘vocational-technical counseling
and occupatlonal-college guidance. A comprehensive, guidance program for
the state,was being developed by the Task Force on-Guidance and Counsjllng.

- The analysis resulted ih identifying many bits. and pieces of career
development being implemented in programs of elementary and secondary
schools. The major problem was a lack of coordination. The need was for
articulation across levels and integration across areas. . This analysis
of the existing situation constituted the first step in 1mp1ement1ng a
systems approach to conducting the Hawaii Career Development Continuum
Project, and provided the basis for designing a conceptual model with im-
plementing guides which would build on the strengths of the - -existing sys-
tem and at the same time overcome weaknesses or brldge gaps inherent in

the operation.

2 [ ]

ESTABLISH PHlLOSOPHY (2.0)

The flowchart model ‘in Flgure 5 shows the second step of the Project
was the establishment of a philosophy. This resulted in the rationale
which is presented in Chapter IIL. The essence of the philosophy is~ ex-
pressed in a set of basic assumptions dbout the learner, the nature of
career development, effective interventions to achieve career development
and the environment in which career deVeIopment.ls realized. These as-
sumptions are: . :

Every ind1v1dua1 has the right to develop to the maxlmum hls/her

capacity for consldered risk-taking. ]

\ M - -
. Every individual has the right to clarify and refine’ h1s/her knowl -
edge about self and h1s/her aspirations through planned. assegssment
and evaluation . ~

’ ?

Every individual has the right to gain a clear underst nding;of
careers, have an opportunity to explore career options!, and be pre-
pared for career implementation.
Every individual has the right.for participation in various.$kill °
activities before making decisions coneerning specific skill area.

)

Every individual has the right to develop a clear understanolng of
the relationship between the educatlonal process and career develop-
ment.




» v
v

Career development is a'process of individual growth to vocational
maturity and self-identity,

' Career development is an ongoing process from 1nf§ﬁcy through ma- ' 1
‘turity.

Career developmenfg IS subject to modification to, fac111tate the
development of self- and career-identity,

-

-

Career development is implemented through career awareness, career
exploration and goal setting, skill preparation, placement, and
P follow-up.

Career development is concerned with self, civic, social, and eco-
nomic development,

.Effective interventions focus on interaction of academic and voca~
tional education, guidance and work experience.

>

Effective interventions include inputs from learners, school person-
nel, parents, community groups, labor, industry, and business,

Effective interventions provide activities according to the individ-
ual's developmental level.

Effective interventions provide an opportunity to articulate facets

of particular jobs and to expand this kpowledge lto other careers, .
' Effective interventions provide an oppoft i for participation in )

.

LA group learning and guidance, N

Effective interventions are part of a total curriculum which is
totally articulated and integrated, laterally across school and com-
munity, involving all department, and vertically from pre-school
through adult education, .

< - ’

Preparation for work is a-major objective of education. ﬁi

Rapid technological and social change will continue to make it neces-
sary to prepare youtly and adults to use technology for the beneflt of
the individual and society,

Children and-youth mugt be able’to relate to the adult world of work,
equipped to assume civic responsibility, capable of personal useful-
ness and satisfaction, and able to establish and maintain social re-
lationships,
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ASSESS NEEDS (3.0) s

The third step (See Figure 5) in ‘the systems approach to operation
of the”Hawall Career Development Continuum Project consisted of a needs
assessment.

Any program must be developed to meet existing needs. It was essen-

‘t1a1 to determine what was needed in order to make the ideal career devel-

opment program betome a reality. The needs assessment was made by pro-
cessing information from students, school personnel, parents, and communi-
ty groups ‘to determine the extent to which beliefs expressed in the phi-
losophiy were being 1mplemented in the ex1st1ng program of activities.

%hls was accompllshed by comparlng the existing situation, depicted
in the analysis of the real life environment (1.0) with the ideal situa-
tion, as conceptualized by the sét of\Beliefs or assumptions establishing
the bas1c frame of reference or philosophy of career development (2.0).
When this comparison of real against ideal was made for Hawaii, a set of
needs emerged. : ' ‘-

The needs assessment revealed gaps in the existing vocational guid-
ance, vocational-technical education, and academic areas. There was a _
lack of clear definition of the counselor role. There was a lack of a
systematic structure relating administration, instruction, and guidance s
to produce career development for all children and youth in the state.
Guidance was not geared to total person development. The system of edu-
cation in Hawaii wes—me{ tightly interrelated acroess disciplines. The
articulation from level to 1eve1 was not adequate, Learning activities
were not adapted to developmental levels of all learners. The resources
of school and community were not directed in a systematic fashion toward
achievement of career development goals. The selection of goals, analy-
sis of goals to establish priorities, and selection of the most efficiemt
and acceptable strategies for achieving career development goals were not
being done systematically. There was a lack of a planned program to in- -
tegrate and combine elements of self-appraisal, self-understanding, edu~
cational planning, academic preparatlon for work, attitudes toward work,
and occupational exploration. —_ ) :

The Hawaii Foundation program for the public schools ‘of the state
mandates that each school shdll provide academic and occupational orien-~ .
tation activities. This ideal was not being realized in all the schools.
The counseling services were constrained by lack of a comprehensive plar
for career development, lack of supportive instructionalprograms in ca— }

.reer development, and 1nadequate professional preparation and' experience.

DEFINE GOALS (4.0)

The fourth step (See Figure 5) in the systems approach to the Hawaii
Career Development Contipuum Project was the definition of goals. The
definition of the goals was, accompllshed by looking at needs, and deciding
what must be accomplished to satisfy tid assessed needs. Goals were de-
fined to reflect desired outcomes in terms of both program and individual.
These broadly defined goals were translated to subgoals and objectives.
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In the Hawaii Career Developmentﬂ%ontinuum'?roject, two sets of goals

and objectives were defined. The program goals were expressed in‘terms of

the project purpose, with lmplement&ng -objectives. The product goals were
defined in terms of expected outcomes. for the individuals in grades K
through 14 who wiil experience the career development interventions.

Project goals g

The program goals were defined by two maJor purposes with impTenent-
ing obJectlves
e
Purpose 1: Design of. conceptual model for a career development continuum,
K-14. ’ ' ’

-

Objective 1. To assess present status and practices relating to-ka-
reer ‘development and vocational guidance, K-1%4, in Hawaii public schools,

. ~ ' ©

Objective 2. To review and Study latest deVelopments and trends in

.

_ vocational guidance and determination of appllcablllty of these elements

to the Hawaii model , - '
" .
Objective 3. To study the existing organizational structpre for vo-
cational guidance and related pragtices to detexmine appropriateness for
inclusion 1in the Hawaii conceptual model. -

Objective 4. To evaluate the foundation program in terms of the ap-

{preach to vocational guidance and career development.

Objective 5. To identify elements ard relationships which combine’
to create a career development, K-14; continuum.

Objective 6. To synthesize elements inte a statewide, systematlc
career development model.

Purpose 2: Production of igplementétion guides for career devélopment,

k-14 /

Py

Objective 1. To identify existing "curriculum guides and multi-media
approaches to career development learning. .
' " Objective 2. To relate existing guides to the conceptual model of
career development. i )
. Ob]ectlve 3. To 1dent1fy elements for delivery systems of career .
development at K-3, 4-6, 7-9, 10-12, and 13-14 levels.- .

Objective 4. To synthe51ze prototype curriculum guides for career
development, K-3, 4-6, 7-9, and 10-12, Prototype-guides for 13-14 will
be developed to complete the sequence. . b

- Objective 5. To try out guides in selected situations.

Objective 6. To evaluate guides prior to.full scale implementation
developed through an iterative process of analysis and synthesis, A work
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”conferenge; held iﬂ(June 1972, was devoted to the initial definition of .
goals and sybgoals@df career development for the children and youth of
Hawaii. Subsequent work sessions, devoted to operationalizing the.sub-
goals, resulted.in the definition of learner objectives to implement,
éach sg?goal. : .

¢ [y

. -

" Career development goals ' <ol

. P ~

« Four major goals compatible with the framework of developmental task
were identified as essential to the achievement of a healthy career dgvel-s
opment of the individual: (1) achievement®of self-realization i
opment of capability to°maintain social relationships; (3) de 0T e
capability to fulfill“civic responsibility; and (4) devedopmeniifjjggeapd-
city to achieve economic efficiency through producer and consumer roles.
_ The goals, subgoals, and objectives developed for the five deveTopmental

levels--K-3, 4-63 7-9, 10-12, and 13-14, are déscribed in Part I, Chapter
Iv. : ' ’

te . 15 . .
FORMULATE PLAN(5.0) . .
. ~ .

Inspection of Figure 5 shaqws, the fifth step in the systems approach to
the Hawaii Career Development Continuum Projgct was the identification and
evaluation of alternatives to atcomplish the project purposes and objec-
tives. ‘Once goals and objectives were defined, alternative means for
. achieving the desired outcomés had to be identifi@ﬂ? ‘The'alternatives were
evaluated in terms of costs and benefits, so the procedures most likely to
optimize outcomes would be implemented. 1In farmulating a plan, it was es-
sential to consider resources as well as constraints in the existing situa-
tion. The idea was to make optimum utilization.of resources, and to find |
feasible ways for overcoming obstacles in the way of efficient project op-
eration. It was important to think of tradeoffs which could be made. The
end result of formulaging a plan.was the organization for delivering a
cargér development+continuum to implement the produca goals, subgoaks, and
objectives defined in (4.0) (See Figure 5) to achieve career development
of individual® learnere in the schools of Hawaii. The conceptual model and
delivery system design which were developed are presented in Part I, Chap--
ter III. '

. Q

IMPLEMENT PR@QB@Q& (6.0)
~ Examination of Figure 5 reveals seven steps:r in the systems approach
to conduct the Hawaii Career Development Continuum Pféject. The first five
o steps, were completed between May 1, 1972 and December 31, 1972. The first
efforts to carry out Step 6, Development and Implementation of the Program,
began January 1, 1973. The sixth step in the sy§téms approach for delivery
of career development services in Hawaii was concerned with operationaliz-
ing the plan developed in (5.0)." In essence, the first five steps were
concerned with program®development. ' The siith step was concerned with
program operation, which was aégomplished by carrying out the activities
specified in the plan for delivery of seryices. ThiS»entailed the design
of curriculum guides, and use bf hardware, software, methods, and techni-
ques according to theé specificatiop in the guides. The development of | .




) ‘ . . g N ) .
materlala and training of personnel w111 be accomplished in Phase III of
- the Career Development Continuum Project. The development of prototype
. ¢urriculum gpides for levels K-3, 4-6, 7-9, and 10-12 was accomplished
V between January 1, 1973 and June’ 30, 1974

-

.‘ ¢ , i

Flgure 5 reveals that evaluation is the last step in \4

&

@ ¢

the systems’ approach ta program operation. luation is the process of ~
te assessing the* effectiveness worth of a planned’ intervention. This is
- accomplighed by determining the éxtent to which a purposefully contrived

program achieves its objectives, and by relating the achievement of ob-

jectives to program sxaxiables. Evaluation points up strengths and weak-

nesses in'the program, and provides the basis for continding lmprovement J
. Both summative and formative evaluation are essent1a1

¢ *  In the Hawaii Career Developmenc Cont inuum Project, evaluation is
. built into the delivery system design to provide for a) continuing moni- ‘
. toring of the career dﬁvelopment interventions in the schools, and b) di-
) rect and continuing revision of curriculum guidés. The career development
continuum is evaluated'in terms of its effectiveness in preparing children
and youth of Ilawaii to be fully functioning, prodhctxve'members of dociety.
These are individuals who have achieved self-fulfillment, are capable of
% gt maintaining self and depehdents, are responsible to the demands of citi-
zenship, and are capable of establishing-and maintaining healthy social
- relationships. The career develogment curriculum is designed to achieve
this through implementation of a ®areer development centinuum extending
. across levels from Kindergarten through Grade 14. Since no single school
or specific area is responsible for the entire process, evaluation of the
effectiveness of the curriculum requires continuing evaluation of 1) in-
puts to the éystemJ 2) the process of planned intenventions, 3) outputs
from the system, and 4) long-term outcomes of tﬁé system. :

-

The measurement of inputs i$ made prlor to implementing the curriculum
in a school situation, These measurements establish the knowledge, skills,
. and attitudes or values related to career, development which the learners

have before the curriculum is introduced. Other input factors which are
measured include educational resources allocated to implement the curri-
culum needs, resources and employment opportunities in the community.

. I%e evaluatlon of process is made at each stage of the curriculum;
3 4-6, 7- 9, 10-12. It includes rating of the cdntent, methods, tech-
nlques hardware, software, community participation, aﬁd information dis-
semination. The curriculum guides are evaluated on the extent to which
. the guides are considered worthwhile to use, adequate in content cowerage,

- easy to understand, easy to use, and re€levant to career development.

Outputs are knowledge, skills, and attitudes of learners as they pro-
gress through the system. The outputs from the career development curri-
culum are the knowledge, skills, and attitulles defined by the career de-
velopment subgoals. The outputs from one level become inputs to the, néxt
level.  Outputs from the K-3 level become the inputs to the 4-6 level; *

' Qutputs from the 4-6 level become inputs to the 7-9 level; outputs from
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the 7-9 level become inputs to the 10-12 level; and outputs from the 10-12
level become inputs to the labor market, level 13-14, or higher education.
At each level measurement or evaluation must be made, at the conclusion

of the career development curriculum for that level, to determine the knowl-
edge, skills, and attitudes of the learners in relation to the subgoals of

‘career development. .

Outcomes are the long-term results of career development. fThey areithe
interactions of outputs with the environment, and are measured in terms of
the success with which the individuals cope with the environment. Out-
comes refer to the total career development curriculum. The outcomes of a
career development curriculum should be job success, job satisfactiom, per-
sonal fulfillment 'meetlng one's responsibilities as a citizen, and main-

taining healthy soc1a1 relationships in the home, on the job, and in the
community. v

s

Evaluation is a process, not a'single event. Any process extending
over -any perlod of time demands coordination and 'logical organization.
Evaluation is based on information collected through use of standardized
irstruments, 1nforma1 tests, obsevvation, or interview. The information
is intended to give an idea of what actually exists, and this is compared
against the desired outcomes as defined by the program goals and object-
ives. Evaluation is designed to direct future changes, developmentg, and
improvements, and provides the basis for decision-making.

- A .
.Categories of information relevant to evaluation of imput, output,
and process have been defined for the Career Development Continuum Project
and include the following: %

.1, Input and output variables: learner knowledge, skills, and
attitudes

. Knowledge of self
Knowledge of careers
- Knowledge of career optiomns

- Understanding decision-making process

Understanding relationship between education and work
Understanding occupational classification
Understanding the importance of rules and regulatiogs
Skill in making realistic career choic

Skill in goal-setti ‘ es\‘x

"8kill in value-clarification {

Skill in job-seeking

Skill in interpreting feelings of others in a group
Appreciation for the worth and dignity of work

’

2. Process variables .

Teacher pdrticipation
Counselor participation
. Parent participation
Administrator participation '
: Community participation

223 28




Q

ERIC

Aruitoxt provided by Eic:

Facilities -

Hardware =~ ~ ' .
Software : @
’ Program content - - :
Methods: and techniques . -
-+ Time °

. ing: ~ .
Learners -
Teachers 5 —
- Counselors .
. Administrators /
Parents ! ' N
Employers Y J . TR 1

tv

The instrudients and tachnlques for colfecting information 1nclbde

Oral quizzes for learners in Kindergarten to Grade-3, to
measure knowledgé, skills, and attitudes

ObJectlve tests for 1earners in-Grades 4 to 12, to measure
knowledge, skills, and attltudes

Questionnairesimeasure participation of teachers, counse- -
lors, administfators, parents, and community

Questionnaires to rate facilities .

Questionnaires to rate hardware and software ’ .

Questionnaires to assess program content ‘

Questionnaires to assess methods and techniques

Questionnaires to measure time,

9
»
g

Evaluation of Career’ Development Continuum Phases I and II

- Evaluation of Phases I and II of Uhe Hawaii” Career Develdément Conti-
nuum Project was made through self-evaluation and outside au@lt to deter-
. mine the extent to whic{ the purposts were achieved. Two purposes were
defined for the Projectt 1) development of a conceptual model; and 2)
designing of prototype curriculum,guides- for kipdergartem to grade 3,
grades 4-6, grades 7-9, and grades 10-12. .
Continuoys evaluation is a ne Essary and*important factor in achiev-
,ing the goals, of aiding learners in becoming fully functioning persons
capable of realizing successful career development, and must continue to
be an 1ntegra1 part of the Hawaii Career Development Cont inuum.

Evaluation of ConceptuaI Model

.
*

An objective, outside evaluation of the conceptual model was made by
two 1independent evaluatord. Additional self-evaluation was made by a
team of three project staﬁf members. Evaluatlve criteria were defined
as: 1) quality of conceptualizing ideas, and 2) adequacy of presenting
the model.* An objective rating form was.cdmplet§d by each evaluator.
~ , -
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Bvaluatlon results and comments were analyzed and formed the ba51s for

revision of the-tonceptual model by project staff members.
/

Evaluation Qf Curriculum Guides

-
-

. The fopr,prototype curriculum guides were pilot tested at all grade
levels in threesschool settings in Hawaii: Kaimuki, Konawaena, and Wai-
ande, A total of 40 teachers and counselors part1c1pated in the pilot
test. Pilot test results were returned to project staff, who in turn,
analyzed the results., and incorporated refinements and rewisions into
the four curriculum guides.

A

The results of the outside and self-evaluations were combined with
results of the pilét test and were used to make adjustments and revisions
ip the subgoals, objectives, learning experiences, and measurements pro-
sﬁures specified in the prototype gu%des. Yy

.
¥
-

" ' 225 245

ERIC T

Aruitoxt provided by Eic:




. . APPENDICES

SUPPLEMENTARY MATERIALS
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-
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The appeﬁdices contain three sections: .
a) listings of sources for obtaining md-
terials to implement career development
learning experiences; b) _a .glosigry of
terms; and c¢) a2 subject index.
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.t APPENDIX A

SOURCES FOR OBTAINING MATERIALS

Career Educatiop Bibl#graphy .

Career Education Periodicals . . . ,. . . . .

W

Career Education Kits and Games . . . . . . . . . . .

Sources for Obtaining Information on Specific Occupations .

Sources of Career Education Books, Pamphlets, and Leaflets

Distributors of Career Education Films, Filmstrips, Slides
and Transparencies . . . . . . . . . . .

. . -
.0

lo

Distributors of Career Education Tapes

. A-5 .

. A-17

. A-19

. A-21

A-31

. A-35,
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APPENQIX A-1 . '
i . ’ .

Lo CAREER";:DU@ATION BLBLIOGRAPHY \

Lxsted be;aw are gome of the many career educatiop resources available

today. Thg§ i's not a comprehensxv% listing of available materials, but

it does indlude some of the most utilized and useful resources available
to teachers. Whenever possible, ordering information and prices, effect-
ive in June, 1974, have been inqluded.

American Institutes for Research in Behavioral Sciences. Career educa-
tion: - An annotated bxblxography for teachers and curricu}lum devel-
opers. ERIC Document Reproduction Service, P. 0. Box 0, Bethesda,
Maryland (Order No. ED 073 297), 1973, $13.16. ’

[ A

American Vocational Agﬁbciation. Career development: K-14. American
' Vocational Journfl, 1969, 44, (entire issue). :

American Vocational Association. “Career education: A realistic apprais-
C ) at of ‘this promising concept. American Vocational Journal, 1972,
47, (entire issue). &

’

'

Americgn Vocational Assdciation. The role of industrial arts in carger
education. Washington: American Vocational Association, 1972.

Arizona Department of Education. Career education. Phoenix, 4rizona . -
Department of Education, 1973. - \

,—

Baber, B. Toward 2 statewide guidance program. Hawgii Personnel and
* Guidance Association Journal, 19727 2, 16-20.

.

. "Bailey, L. Facilitating career development: An annotated bibliogrgphy.
Springfield: Division of Vocational and Technical Education, fI11i-

nois State Board of Vocational Education and Rehabilitation, /L370.
- \ *

Bailey, L., TCareer education: New approaches eo human development.
McKnight Publishing Company, Dept. ED, Box 854, Bloomington, Illi-
nois, 1973, $8.95. .

A

Begle, E. P., Dunn, J. A., Kaplan, R. M., Kroll, J., felnotte, J. M.,
Steel, L. Career education' An annotated bibliography for teachers
and curriculum developers. Washington, D. C.: American Institute
for Research, 1972, i

Black, M. and Schrieber, R. Monogrégh series on career education, No. 2:

: Lower school curriculum guide. Raleigh: Bureau of Publications, .
School of Edugation, North Carolina State University, 1972,
A
ﬁorow, H. (ed.) Career guidance for a neW’age Boston:..Houghton Mifflin
Company, 1973. . »

Bottoms, G. Orientation to new concepts and programs of career orienta-
tion and occupational education for student in rural areas. Raleigh:

Center for Occupational Education, North Carolina State University,
1970. ’

Bottoms, J. E., Gysbers, N. C., and Pritchard, D. H. Career guidance, ™
counselxng, and placement National concerns. Paper presented at
the American Vocational Association, New Orleans, December, 1970.
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Boyd, G. Industrial artg and career guidance in the elementary scﬁdolf
Man-Society-Technology, 1972, 31, 218-219.

.

Broyles, R. L. Career education: A differentiated approach to improve-
ment ‘of instryction. Dover: Delaware-State Board of. Education, 1973.

Buckingham, L., and Lee, A. M. Monograph series on career education,
No. 7; Student.placement and follow- -up. Raleigh: Bureau of Publi-
cations, School of Education, North Carolina State University, 1972,

Burkett, L. A. AVA formulates position on career educgtion. American
Vocational Journal, 1972, 47, 9-14. ;§L

7

£
Busbee, C. B. Research and development project in career education.
Columbia, South Carolina: South Cdrolina Department of Education,

1973. . s .

California Bureau of Pupil Personne{ Service. Career guidance: A Cali-
fornia model for career development K-Adult. Sacramento: Califor-
nia Department of Education, 1971.

-

California Department of Education. California career education task
force papers. Sacramento: Department of Education, 1972.

Campbell, R, D. A procedural model for upgrading careér guidance pro-

grams. American VoCational Journal, 1972 47, 101-103. v

Campbell, R. E., and Vetter, L. Career guidance: An overview of alter-
native approaches. Columbus: The Center for Vocational and Tech-
nical Education, Ohio State University, 1971.

Campbell, R., Walz, G., Miller, J., and Kriger, S. Career guidance: A
"handbook of mathods. Charles E. Merrill Publishing Co. , 1300 Alum
Creek Drive, Columbus, Ohio 43216, 1973.

Career education: Equipping students for the world of work. Nation's
School, 1971, 88, 35-49. .

CCM Information Corporation. Career education: An ERIC bibliography.
Riverside, New Jersey: Collier-Macmillan Distribution Center, 1972.

Center for Vocational and,Technical Education. Developmental program
goals for thescomprehensive career education model: Preliminary
edition. Columbus: Center for Vocational and Technical Education,
Ohio State University, 1972.

Center for Vocatipnal Technical Education. Guidance and pT;cement in the
comprehensive career education model. - (lst Rev.) Columbus: Center
for Vocational Technical Education, 1971.

Chick, J. Innovations in the use of career information Boston:“‘Houghtod*
.Mifflin Company, 1970.
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Clary, J. and Scherer, T. Middle school curriculum guide. Bureau of
Publications, School of Education, North Carolina State University,
Raleigh, North Carolina, 1973. $1.00.

)iz—Coordinating Council for Occupational Education. €APES: A guideline for
career awareness programs for the elementary school. Olympia, Wash-
ington: Coordinating Council for Occupational Education, State of
Washington, 1972.

Cunha, J. E., Laramore, D., Lowrey, B. L., Mitchell, A M., Smith, T. W.,
and Woolley, D. C. (Eds.) Career development: A California model
for career guidance curriculumy K-adult. Monograph No. 5. Fullerton,
California: California’ Personnel and Guidance Association, 1972.
$5.50. ‘ ) '

<

Cunningham, J. W. The development of the occupation analysis ihvéntory:
An "ergometric' approach to an educational problem. Raleigh: Center
for Occupational Education, North Carolina State University, 1971.

Cunningham, J. W. Human attribute requirements of work elements: Further
development of the occupation analysis inventory. Raleighs Center
for Occupational Education, North Carolina State University, 1971.

B

Daly, C. B. .§trange things happened on the way to learning. Industrial
" Education Magazine, 1972, 61, 21-22.

z

Darcy, R. L., and Powell, P. E. Manpower education in a growing economy.
Athens, Ohio: Center for Economic Educatien, Ohio University, 1968.

Davis,-D. and Borgen, J. Planning, implementing and evaluating -career
preparation programs. McKnight Publishing Co., Bloomingtom, I1li-
nois 61701, 1974, $28.50.

1 ;

District of Columbia Public Schools. A plan-for career development in
the public schools of the District of Columbia. Washington: Depart-
ment of Career Development Programs, Public Schools of the District
of Columbia, 1969. . ~r

% Ditlow, G. and Steinmetz, J. R: Career labs fdor middle school .industrial
arts. Industrial Arts and Vocational Education Magazine, 1972, 61,
22-25. ’

Drier, Jr., H. N. K-12 guide for integrating career deveLopmenf into
local curriculum. Worthington, Ohio: Charles A. Jones Publishing
Company, 1972. '

<

Drier, Jr., H. N. Career development resources: A guide to gudiovisual
.~ and printed materials, K-12. Charles Jones Publishing Company, &
Village Green, S. E., Worthington, Ohio 43085, 1973. .$9.95.

Dunn, J. A., Steel, L., Melnotte, J. M., Gross, D., Knoll, J., and Murphy,
S. Career education: A curriculum design and instructional objec-
tives catalog. Palo Alto: American Institutes for Resear%h in the
Behavioral Sciences, 1973. )
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Edington, E. and Conley, H. Career education handbook for rural. school

administrators. ERIC Clearinghouse on Rural Educatlon and Small

Schools, New Mexico State Un1ver51ty, las Cruces, New Mexico, 1973.

Ellenberg, N. Career education starter kit: A student-centered teach-
ing manual. Educational Properties, Inc., P. O. Box DX, Irvine, -
California 92664, 1973. $7.95. :

( -
Faust, H. F. Room to grow: Career guidance in elementary school. Phil-
adelphla Division of Pupil Personnel and Counsellng,’Phlladelphla
School Dlstrlct 1968.

Feirer, J. L. What you can do f6i»career education. Industrial Educa-
tion Magazine, 1972, 61, 27. . :

Finsterbach, F. C. The development of a total program of education for
the world of work, Part I: Rationale and proposal for involvement
of schools, Dover, Delaware: Delaware Occupational Research Coor-
dinating Unit, 1968. — . o

Flynn, J. C. New careers and education for social change. ‘Paper pre-
pared for the conference of Professional Project Directors of Adult
Basic Education and U, S.-Office of Educatlon Staff, Ralelgh, North
Carolina, 1969. \

General Learning Co;porétion. Career education resource guide. Morris-
town, New Jersey: General Learhing Corporation, 1972..

Gibson, R. Career development in the e}emeetary school. Charles Merrill
Publishing Co., 1300 Alum Creek Drive, Columbus, Ohio 43216. $1.95.
1972 , .

-~

'Ginzberg, E. A critical look at career guidance. American Vocational

Journal, 1972, 47, 51-54.

Gysbers, N, C., Dagley, J. C., Moore, E. J., Lett, C.,, and ﬁock B.
Career developmeént’ ggfdancel counseling, and placement proiject:
Program content and operation manual. Columbia, Missduri: College
of Education, University of Missouri, 1972. - P

-
-y

N3
-

Gysbers, N. C., Drier, H. N,, and Moore, E. Career guidanée:;;practices
and perspectives. Charles Jones Publishing Co., 4 Village Green,
S. E., Worthington, Ohio 43085, 1973 s -

Gysbers, N. C., Miller, W., .and Moore, E. Developing careers in the
elementary school. Charles E. Merrill Publishing Co., 1300 Alum
Creek Drive, Columbus, Ohio 43216, 1973.

Gysbers, N. C. and Moore, E. (ed.) <areet guidance, coundeling and place-
ment elements of an illustrative program guide. Career Guidénce,
Counseling and Placement Project, University of Missguri, Columbia,
Missouri, 1974.
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Hansen, L. S. Career guidance practices in school and community. . ‘ s
Washington: National Vocational Guidance Association, 1970.

Hansen, L. S. A model for careet development through curriculum. er-

—

soanel and Guidance Journal, 1972, 51, 243-250. . -

Hansen, L. S. Social aspects and consideratiofns of career education.
Paper prepared for the U, S. 0, E. Institutes for Curriculum Person-

nel Development, Department of Vocational Education, Colorado State v si.;--
University, Fort-Collins, Colorado, 192, N R
Hardwick, A, L. Career education: A model IQr implementation. Business LY

Education Forum, 1971, 25, 3-5,

Havighurst, R. J. Human development and education. New York: Logmans, =
Green, 1953, #

4

Hawaii Department of Education. Guidance curriculum guide: Career
development intermediate level. Honolulu: OQffice of Instructional
Services, Hawaii Department of Education, 1971, Cw

Hawaii Department of Education. Official occupational skills handbook,-
vocational-technical education, a handbook for the occupational
skills program for special education students. Honolulu: Office of
Instructional Services, Hawait Department of Education, 1971,

Hawaii Department of Education. Teacher's guide: Learning places.
Honolulu: Office of Insf€fuctional Services, Hawaii Department .of
Education, 1972, ‘

~

q.Heilingh C. E. Career development: An understanding, plan, and work
packet for educators K-12. St. Paul, Minnesota: Vocational-Tech-
nical Division, Minnesota Department of Education, 1972.

Hellipg,'C. E., and Ruff, E. Monograph series on career education, No. 6:
Career guidance. Raleigh: Bureau of Publications, School of Educa-
tion, . North Carolina State University, 1972, .

Herr, E. L. Review and synthesis of foundations for career education.
Columbus: Center for Vocational and Technical Education, Ohio
State Uniyversity,; 1972.

Herr, E. L. Vocational guidance and human development. Boston: Houghton- ' -
' Mifflin Co., 1974. *

»

Herr, E. L., and Cramer, S, H, Vocational guidarice and career development
in the schools: Toward a systems approach. Boston: Houghton-Mifflin
Company, 1972, .

-

High, Jr., S. C., ahd Hall, L, Bibliogr;phy on career education. Wash-
ingﬁoq: U. S. Department of Health, Education- and Welfare, 1972.
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Holland, J. L., and Whitney, D. R. Career development. Review of Edu- .
cational Research, 1969, 39, 227-237. .

Hoppock, R.* Occupational information. New York: McGraw-Hill Book
Company, 1967.

Hoyt, K. B., Evans, R. N,, Mackin, E. F., and Mongum, G, L. Career edu- °
cation: Wh&t it is and how to do it. Salt Lake City, Utah: Olym-
pus Publishing Company, 1972. $4.95. .

Hoyt, K. B., and Wollard, G. G. Monograph series on career education,
No. 4: Upper school curriculum guide. Raleigh: Bureau of Publi=
cations, School of Education, North Carolina State University, 1972.

Hoyt, K. et al. Career educatien and the elementary school teacher.
Olympus Publishing Company, Salt Lake City, Utah, 1973.

Hoyt, K. and Wollard, G. Upper schoo% curriculum guide. Bureau of’
Publications, School of Education, North Carolina State University,
Raleigh, North Carolina 27607, 1973. §1.00. .

Katz, M. Aﬁmodel of guidancé\for career decision-making. Vocational
Guidance Quarterly, 1966, 15, 3. 3

-

Krystal, S. Evaluation of an employer-based career eduégtion program.
Paper prepared for Annual Meeting of the American Educational Re-
_search Association, February, 1973.

Lakeshore Technical Institute., K-12 career education guide. Sheboygen,
Wisconsin: Lakeshore Technical Institute, 1971. . ) .

Laramore, D. Career education concept filters down. American Vocational
Journal, 1972, 47, 45-47. )

Laws, L. Elementary guide for career development: Grades K 1-6. Austin:
Region XIII Educational Service Center, 1970.

~

~

Manngbéch, A. J. A system for installing career education at the local
. level. Paper,presentgd at Americgn Education Research Association,
New Orleans, 1973. ¢

Marland, Jr., S. P. Marland on career education. American Education,
1971, 7, 25-28

Marland, Jr., S. 1%27%5reer gducation; 300 days later. American Voca-
tional Journal, 1972, 47, 14-17, !

McGinley, G. P. Administrator's guide to career education in the ele-
mentary school. Reno: Educationgl Planning Center, University of
-Nevada, n.d, .

McLeod, P. Career education. Man-!oé}et -Technology, 1972, 31, 214-217.

4
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Minnesota Research Coordinating Unit. Abstractsi@ﬁd#or.titles of re- .
search and development projects dealing with "orientation to work"
and career development. Minneapolis: Minnesota Research Coordinat-

ing Unit, 1970. el
' ’ - . .
- Moore, A. B. Abstracts of instructional material for careé{@éducation.
Columbus: Center for Vocational and Technical Educatlggi Ohio . -«
State: University, 1972. ot

Morgan, R. L., Moore, A. B., Shook, M. W., and Sargent, B. (Eds.) Syn-
opses of selected career education programs: A national overview
of career education. Volume I. (Rev. ed.) Raleigh: Natiohal den-_
ter for Occupational Education, North Carolina State University, 1972.

\‘

;“‘P‘ .

Murphy, M. K. Career education--=A new job for the schools. Scholastic
_Teacher: Junior/Senior High Teacher's Edition, 1971, 4-7.

@

Murphy, M. K. Getting a jump on career ch01ces American Education,
1973, 9, 18-23. . B

National Assessment of Educational Progress. Objectives®for career and
. occupational development. Denver: National Assessment of Educa-
tional Progress, 1971. ’ . ! h

’

National Multimpdia Center. Career education biblipography. National
) Multimedia Center, 848 Valley Road, Montclair State College, Upper
Montclair, New Jersey 07043, 1973 $2.80. . ] -
3 Y M

Nevada Spate Board of Education. A position and policy statement® for

career education. Reno: Nevada State Board of Education, 1972.

New Jersey Department of Education. Car€er development: A guidebook
for teachers. Trenton: ¥ Division of Vocatiorral Education, New
g Jersey Department of Education, 1969. :
New Jersey Occupational Resource Center. ‘Special paper: .Periodicals !
helpful to career education. 'Edison: New Jersey Occupational, Re-
source Center, 1971. ’ . ’ ) .

. e
New Jersey Occupational Resource Center. Special paper: Answers'to
. five basic questions about career éducation. Edison: New Jersey_
* Occupational Resource Center, 1972. .

New Jersey Occupational Resource Cenqér. Special paper: Apprenticeship
training and career education--Conflict or congsort? Edison: New
Jersey Occupational Resource Center, 1972. ¢-

*

.

New Jersey Occupational Resource Center. Special paper: Doctoral dis-
sertations concerning career educhtion, 1960-1971. Edison: New
—_ Jersey Occupational Resource Center, 1972.

-

New Jersey OccupaEional Resource Center. Special paper: Placement--
The ultimate test of a school's commitment to its students. Edison:
New Jersey Occupational Resource Center, 1972,
s ) o
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5 Illinois: PFastern Illincis Univ

g . . . . .
.- New Jersey Occupational Resource Center. Special paper: Seventh, eighth,

N dnd ninth grade exploraéion. Edison: New Jersey Occupational Re-
source Center, 1972. ) . ,

- .
- .
4 . .

New Jersey- Occupational Resource Center: Special paper: Why career
. ] education? Edison: New Jersey Occupational Resource Center, 1972.

- . ' 14
"Northwest Regional Educational Laboratory. Career education access di- ..
) rectory. Northwest Regional Educational Lgborétoty, 710 s. w.
Second Avenue, Portland, Oregon 97202, 1973.

. : Ve
¢ " Ohio Department of Education. Papers presented at the workshop on the
. development of guidelines for planning caxeer development programs
K-12 in Ohio. Columbus: Ohio Department of Education, 1971.
] - . : /
e Ohio Department of Education. Ohio's ¢areer coptinuum program: Career
: exploration program: Grades 9-10; Curriculum guide. Columbus; Di-

vision of Vocational Education, Ohio Department of Education, 1971. -~
= . “3-

: ~ %
Chio Department of Education. Ohio's career cofitinuum progrqmgﬁﬁorld of E/
work program; Grades K-6; Curriculum guide. Columbus; Divi¥ion of
o Vocational Education, Ohio Department of Education, 1972. | ~
- NI 4 4
Ohio Department of Education. Ohio's career continuum.prégram: Career .
. orientation program; Grades 7-8; Curriculum guide. Columbus: Divi-
sion qf Vocational Egucation, Ohio Department of‘EguCation, 1972.
'y

4

Okl ahoma Department of Vocational and Technical Education. A guide for
teachers of a course in,career exploration: Grades 8-9-10. Still-
water, Oklahoma: Oklahdma Depgrtment of Vocational and Technical
Education, 1970. CHE

» , © ’ .
- Olympus Research Corporation. Career education in the environment: A
-l ] handbook. Washington:x U. S. Government Printing Office, 1972.

\

. R
- Peterson, M. Career education: :An aﬁalysis and a prognosis. Charleston,

rsity, 1971. v
Peterson, M. Enrichment of teacher and counselor competencieS in career
education, K-6: An annétated bibliography. Charleston: Eastern
Illinois University, 1972.

Price, €. R,, Scheele, A. M., and Scheele, D. S. Educational experience
exchange: Building a way for employers to participate in compre-

. hensive career education, Los Angeles: Los'Angeles Unified School
District, 1973. . )
Reshick, H. S. and Ricc¢iuti, R. A, [The rol industrial arts in career

education. School Shop Magazine, 1972431, 17-18.

- * R a

. Resbler,aR. Carquﬁeducatiqn:. The new frontier. Charles Jones Publish-
ing Coy, 4 Village Greem, S. E., Worthington, Ohio 43085, 1973.
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Ryan, T. A. Goal-setting id-group counseling. Educational Technology,
1973, 13, 19-35. ‘ )

,’; r
¢

Ryan, T. A.’ Model for career educatjon in corrections. Honolulu:

‘ Education Research and Development Center, University of Hawaii,
<1973, . :

Ryan T:°A. Systems techniques-for'brbgrams’of counseling and counselor .
education. Educational Technology, 1969, 9, 7-17. <

Sampier;} R.;A. Compfehensive career education model,‘ Los Angeles Uni- -
fjed-School District, 1973. -
- . o ’ \“‘\
Schill;iw. J., and ﬁichols, H. E. Career choice and career preparation.
Danville, Illinois: The Interstate Printers and Publishers, Inc.,
1970. T

‘Science Research Associates., Preliminary edition career education guide’
K-adult. Chicago: Science.Research Associates, Inc., 1972.

.+ Shigetomi, S. The resurpection of vocational guidance. Hawaii Personnel
and Guidance Association Journal, 1972, 2, 24-25. - '

Shook; M. W. and Morgan, R. L. (Eds.) A list of sources 'and materials
T on career education. Career Education Communicator, 1972, 1.

[y

Shook, M. W.,  and Morgan, R. L. Monograph series on career education, .
No. 1: A manual for the implementation and administration of career )
- education pfograms. Raleigh: Bureau of Publications, School of
2 Education, North Carolina State’ Universify, 1973. $1.00. ‘

.

Stevenson, J. An introduction to career education. Charles Jones
Publishing Cc., 4 Village Green, S. E., Worthington, Ohio *43085,
1973. $8.95. : .

Super, D. A developmental approach to vocational guidance. Vocational
Guidance Quarterly, 1964, 13, 3,

V|

Superiﬁtendénts' guide to cageer development, Governor's Special Con-
ference on Career Development, Macom, Georgia, October, 1972,

Taylor, J, E., Montague, E. K., and Michaels, E. R. An occupational
clustering systems and curriculum implications for the comprehensive
. career education model. Alexandria, Virginia: Human Resources Re-
search Organization, 1972, - T /

. < .
Tennyson, W. W, Career development. Review of Educational Research,
1968, 38, 346-366. - )

Tennyson, W. W, Career development: -Whq's responsible? American Voca-
tional Journal, 1971, 46, 54-58. ”
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Tuckman, B. W. An age-graded model for career development education.
Trenton: Research Coordinating Unit, Division of Vocational Educa-
tion, New Jersey State Department of Education, 1971.

Turnbull, W. W. (Ed.) Prbceedingé‘of the .conferences on career education.
Princeton;\‘EEucational Testing Service, 1972,

U. S. Department of Health, Education, and Welfare. Career education: A
handbook for implementation. Washington: U. S. Government Prfgting

Office, 1972.

U. S. Department of Health, Education, and«Welfare. Education briefing
papér: Career education. Washington: U. S. Government Printing
Office, 1972. '

U. S. Department of Health, Education, and Welfare. No room at the bot-
tom: Career?educationi-Marketable skills for all. Chapter IV in
Annual report of the U. S. Commissioner of Education, fiscal year
1971. Washington: U. S. Government Printiqg Office, 1972.

U. S. Department of Health, Education, and Welfare. Relating ‘education
to"career needs. Chapter XI in Schools, people, and money; The need
for educational reform: Final report of the President's commission
on school finance. Washington: U, S. Gevernment Printing Office,
1972.

- -~

U. S. Office of Education. Career education: A model for implementation.
Washington: U. S. Government Printing Office, 1972.

U. S. Office of hducation. Working paper: Career education--Description
and goals. Washington: Division of Vocational and Technical Educa-
tion, U. S. Office of Education, 1971.

U. S. Office of Education. Abstracts of research and development projects
in career education. Washington: Division of Vocational and Techni-
cal Education, U. S. Office of Education, 1972.

U. S. Office of Education. Working paper: Career clusters--An organiza-
tional technique to facilitate the delivery of career education.
Washington: - Division of Vagatjonal and Technical Education, U. S.
Ozgice of Education, 1972,

University of Minnesota, College of Eduqation. Suggested teaching-learn-
ing approaches for career developmelt in the curriculum. Minneapqlis:
College of Education, ‘University of (Minnesota, 1968.

Venn, G. Man, education, and work. Was gton: American Council on
~  Education, 1964. -

Vestal, T. M. An analysis of fifteen occupational clusters identified by
the §. S. Office of Education. Austin: DORD, Texas Educafion Agency,
1972. ’ Y >,
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Wanner, -R. E. A French approaci to career edugation. Washington: U. S.
Government Printing Office, 1973. LR

-
v

Wayne "State University. Developmental career guidance in action: Success
stéory. Detroit: Wayne State University, n.d.

Wernick, W. For those developing world of 'work®esource units for elemen-
tary school teachers. Springfield, Illinois: Division of Vocation-
al and Technical Education, Illinois State Board of Votational Educa-
tion and Rehabilitation, 197§; g .

Wernick, W. Teaching for career ‘velopment in the elementary schobl.
Charles Jones Publishing Co., 4 Village Green, S. E., Worthington,
Ohio 43085, 1973. $7.95.

Willingham, W. W., Ferrin, R. I., and Begle, E. P. Career guidance in
secondary education. New York: Collége Entrance Examination Board,
1972, ’

'

Winters, E. E. Occupational clusters: Developed through the cooperative
efforts of the Pottawattamie County exemplaxy program in cateer edu-
, cation and the Council, Bluffs Community School District. Council
< Bluffs, Iowa: Halverson Center for Education, 1972.

Wisconsin Department of Public Instruction. K-12 guide for the integra-
tion of career developmént into local curriculum. Madison: Wiscon-
sin Department of Public Instruction, 1971.

.

Worthington, R. M. Have adult educators put it togeéher? Address given
at the Gengeral ssion of the National Adult Education Cgpference,
Minneapolis, November 19, 1972.

Worthington, R. M. The implicdtions of career education for the adult
education in the United States. Paper presented at the Third UNESCO
International Conference on Adult Education, Tokyo, 1972.

Worthingtgn, R. M. Why career education? School Shop Magazine, 1972,
31, 37-39.° .

Wykle, J~ H._.Career education: Facts and expectations. American Voca-
tional Journal, 1972’.47’ 50-56.
* ! " (
Zaccaria, J. S. Some aspects of developmental guidance within an exis-
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AX)

Abstracts of Instructional
Materials in Vocational and
Technical Education (AIM)

The Center for Vocatiénal and
Technical Education

The Ohio State University

1900 Kenny Road

Columbus, Ohio

American Education ($4.50/yr.) ,

Superintendent of Documents '

U. S. Government Printing Office

Washgpgtén, D. C. 20402

43210

American Vocational Journal ($4.00/year)
American Vocational Association, Inc.
1025 15th Street, N. W.

Washington, D, C. 20005 '

Business Education Forum

National Business Education Association
1201 Sixteenth Street, N. W.
Washington, D. C. ;20006

Beacon Magazine
Sturgis Printing Company
537 Ahui Street

Honolulu, Hawaii

96813

Career Education Digest ($10.00/yr.)
Education Properties, Inc.

P. 0. Box DX ° v
Irvine,‘California

.

Career Education News ($3.00/yr.)
McGraw Hill Imnstitutional Publications
230 West Mbnroe Street

Chicago, Illinois

Career World ($2.95/yr.)
CurriculumsInnovations, Inc.
501 lLake Forest Avenue
Highwood, Illinois 60040

* Prices effective June, 1974,

APPENDIX A-2

CAPEER EDUCATION PERIODICALS

‘U. S. Government Printing Office

Industrial  Education ($5.50/yr.) -
CCM Professional Magazines
Box 1616
Riverside, New Jersey 08075
Infarm
National Career Information

Center
1607 New Hampshire Avenue, N.W.
Washington, D. C. 20009 )

Illinois Céreer Education Journal
1035 Outer Park Drive
Springfield, Illinois

62706

Manpower ($7.50/yr.) '

Superintendent of Documents

Washington, D. C. , 20402

Monthly Review

Bank of Hawaii .
Financial Plaza of the Pacific
Honolulu, Hawaii 96813

Qccupational Qutlook Quatterly
($1.50/yr.)

U7 S. Government Printing Office

Division of Public Documents

Washington, D. C. 20402

Science .
American Association for the
Advancement of Science
1515 Massachusetts Avenue
Washington, D. C. 20005
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APPENDIX A-3

\

3 CAREER .EDUCATION KITS AND GAMES
L4 .

Deciding: A Leader's Guide

(grades 7-9)

Publication Order Department
College Entrance Examination
Board
Box 592
Princeton, New Jersey 08540
$2.00

The Acro-Rosen Career Guidance Series
(grades K-12)* |,
Arco Publishing Company, Inc.

219 Park Avenue, g.
New York, New York 10062\
$59.95
Business Careers Kit (grades 10-12)

Houghton leflin Company

Dept. M

110 Tremont Street
Boston, Massachusetts

Desk Top Career Kits
(senior high - $125.00,
junior high - $114.00)
Houghton Mifflin Company
Dept. M ’
110 Tremont Street
Boston, Massachusetts

Pl

62107

Career Development (grades 7-14)
Educational Development Corporation

P. 0. Drawer 1007 -
Lakeland, Florida

$225.00

02107
33802
Developing Understanding o
Self and Others (DUSO) Klts
(grades K-4)
American Guidance Service,
Publishers Building
Circle Pines, Minnesota
$95.00

Career Exploratory Kit (grades 7-12)
Houghton Mifflin Company
Dept. M

110 Tremont Street

Boston, Massachudetts

Inc.

55014
02107 ° '
Dynamiic Consumer Decision-
Making (grades,9-12)
Educational and Consumer Re-’
lations Department °
J. C. Penney Company, Inc.
Avenue of the Americas
New York, New York 10019

Career Game (grades 7-14)
Educational Development Corporation
P. 0. Drawer 100
Lakeland, Florld
$78.50 ;

' 33892

-

Career Information Kit (grades 9-12)
Science Research Associates
1710 Punahou Street, #101
Honolulu, Hawaii 96822
$246.00

Focus on Self-Development
(grades K-6)
Science Research Associates
1710 Punahou Strdet, #101
Honolulu, Hawaii 96822

.
.

DAT Career Planning Program

(grades 10-12)

The Psychological Corporation

304 East 45th Street

New York, New York

$125.00

Hello World! (grades 7-12)
Field Educational Publications,
Inc.
1423 Ala Aolani Street
Honolulu, Hawaii 96819

10017

f

!

*Suggested grade levels follow each title.
Prices effective June, 1974,
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4 ltighway to Work and Play (grades K;6)
McKnight Publishing Company

Dept. EB

Box 854

Bloomington, Ildinois 61701
$32.00/level - 6 levels

Job Experience Kits (grades 8-12)
Science Research ASsociates s

. 1710 Punahou Street, #101

Honolulu, Hawaii 96822
$140.00

Life Career Game (grades 7-12)
Educational Materials Center' .
Palo Alto Unified School District
25 Cuurchill Avenue

Palo Alto, California 94306
$6.00

Motivation for Career Success

« (grades:7-12) .
Educatigp’Achievement Corporation
P. O. Box 7310

. Waco, Texas 76710 .

Occupétional Exploration Kit*

(grades 9-12) ,
Science Research Associates
1710 Punahou Street, #101
Honolulu, Hawaii 96822
$123.00

Professional’ Careers Kit (grades 10-12)

.Houghton Mifflin Company

Dept. M

110 ‘Tremont Street

Boston, Massdchusetts 02197
$75.00

Search for Values (grades 9-12)
Pfloum/Standard

38 West Fifth Street.

Dayton, Ohio 45402

§45.00

Widening Occupational Roles Kit
(WORK)" Program (grades 6-9)

Science Research Associates

1710 Punahou Street, #101

Honolulu, Hawaii 96822

$180.00

‘ﬁ *




APPENDIX A-4

.

SOURCES FOR OBTAINING INFQRMATION ON SPECIFIC OCCUPATIONS

This section is,divided into two parts: Section a lists titles of some

of the commercially available materials ¥ealing with specific occupa-
tions; Section b liste, by occupational cluster, some of the organizations
from which lnformatlon can be obtained.

4

Section a. SOURCES OF INFORMATION ON SPECIFIC OCCUPATIONS

"Career Information Kit" : ‘ "Occupational® Briefs" (80 careers)
Science Research Associates Science Research Associates
1710 Punahou Street, #101 . : 1710 Punahou Street, #101
Honolulu, Hawaii 96822 Honolulu, Hawaii 96822
$232.00 . l$41.50/annua11y
"Career Profiles" (450 careers) ‘ "O¢cupational Profiles”
Vocational Biographies, Inc. . ~ (14,000 careers)
Sauk Center, Minnesota 56378 : Johnson Publishing Company
$180.30 ’ 428 South Wilbur
‘ Mesa, Arizona 85202

""Career Resource Bibliographies'" $25.00 ’
National Career Information CenteT - )
1607 New Hampshire Averue, N. W. On The Job (65 careers)
Washiﬁgzon, D. C. 20009 J. G. Ferguson Publishing Company
$25.00/ annually . 7 8ix Nofth Michigan Avenue

S ) Chicago, }111nols 60602
Concise Handbook of Qccupations $7.95 . ‘
J. G. Ferguson Publishing Company R §
Six North Michigan Avenue . "Popeye the, Sailor Career
Chicago, Illinois 60602 ", Awareness Booklets"
$21.95 R King Peatures

. 235 East 45th Street
A Guide to Occupations in Hawaii . New York, New York 10017 )
Christine Sakaguchi (ed.) o 15 booklets, $ .25/each

Career Information Center

707-A Waikamilo Road o ' .
Honolulu, Hawaii . .

(841-4555)

Handbook of Job Facts’ (300 careers) ~
: Science Research Associates :
1710 Punahou Street, '#101 . .
Hondlulu, Hawaif 96822 : .
$5.60 )
- *
, (/ - 226
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Section b SOURCES OF INFORMATION ON OCCUPATIONAL CLUSTERS

AGRI-BUSINESS AND NATURAL RESOQURCES

American Dairy Association

20 North Wacker Drive.
Chicago, Illinois 60606
American Forestry Association
1319 Eighteenth Street, N. W.
Washington, D. C, 20036

American National Cattlemen's Assoc.’
1001 Lincoln Street
Denver, Colorado 80201

American Society: of Agronomy
677 South Segoe Road
Madison, Wisconsin 53711

American Society of Animal Science
39 Sheridan Avenue ’
Albany, New York 12210

American Veterinary Medical Association
600 South Michigan Avenue

Chicago, Illinois 60605

National Association of County
Agricultural Agents

506 County Administration Building

Atlanta, Georgia 30303

National Dairy Council
111 North Canal Street"
Chicago, Illinois 60606

National Wildlife Federation
1412 Sixteenth Street, N..W.
Washington, D. C. 20036

Soil Conservation Society of America
7515 Ankeny Road
Ankeny, Iowa 50021

BUSINESS AND OFFICE OCCUPATIONS

«P. 0. Box 650, Radio City Station

Accounting Careers Council
National Distribution Center v
New York, New York 10019
American Institute of C.P.A.'s
666 Fifth Avenue
New York, New York 10019
American Statistical Association
810 Eighteenth Street., N, W.
Room 703
Washington, D. C. 20006
Institute of Life Insurance
277 Park Avenue
New York, New York 10017 .
National Business Career Center
3839 White Plains Road

New York, New York 10467

National Business Education -
Association

P. 0. Box 17402

Washington, D. C. 20041

National Secretaries Association
616 East 63rd Street
Kansas City, Missouri 64110

National Small Business Asso-

ciation .
Education Committee
1225 Nineteenth Street, N. W.
Washington, D, C. 20036

OfFice Education Association
20 Leland Avenue -
Columbus, Ohio 43214
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* New York, New York

COMMUNICATIONS AND MEDIA

Advertising Federation of America
655 -Madison Avenue

American Association of Advertising
Agencies, Inc. .

200 Park Avenue

New York, New York 10017

American Newspaper Publishers
Association

750 Third Avenue

New York, New York 10017

American Phoﬁbengravers Association

166 West Van Buren Street

Chicago, Illinois 60604

American Telephone and Telegraph

195 Broadway , .

New York, New York 10002

Communications Workers of America

1925 K Street, N. W,

Washington, D. C. 20006

Graphic Art Industry, Inc.

Education Council

4615 Forbes Avenue

Pittsburgh, Pennsylvania 15213

National Alliance of Television -
Associations

5908 South Troy Street

Chicago, Illinois 60629

National Association of Broadcasters
1771 N Street, N. W.
Washington, D, C. 20036

Newspaper Comics Council, Inc.

. 260 Madison Avenue

A

Wew York, New York

10016

Printing Industries of America, Inc.
20 Chevy Chase Circle, N. W.
Washington, D. C. 20015\

10021 ) a

4

Professional, Commercial and
Industrial Markets<Division

Eastman Kodak Company

Rochester, New York &14650

Professional Photographers of
America, Inc.

1090 Executive Way

Des Plaines, Illinois 60018

Sigma Delta Chi

Professional Journalistic
Society ’

35 East Waker Drive .

Chicago, Illinois 60601

CONSTRUCTION

Associated General Contractors
of America, Inc. *

1957 E Street, N. W.~

Washington, D. C. 20006

American Society of Civil

Engineers ,
345 East 47th Street”
New York, New York 10017

General Building Contractors
Association, Inc.

#2 Penn Center Plaza, Suite 1212

Philadelphia, Pegnnsylkwania 19102

National Electrical QOntractors
Asgsociation -

1220 Eighteenth Street, N. W.

Washington, D, C. 20036

Painting and Decorating Con-
tractors Association of America

2625 West Peterson Avenue .

Chicago, Illinois 60605 - é

=
=

National Society of Professional
Engineers .

2029 K Street, N. W. -

Washington, D. C. 20006

-
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CONSUMER AND HOMEMAKING EDUCATION i )

American Home Economics Association . .
T600 Twentieth Street, N. W. .. .
Washington, D. C. 20009 ‘ .

National Consumer Finance Assgciation
' 1000 Sixteenth Street, N. W. T . -
Washington, D. C. 20036 ~1 T -
ENVIRONMENT . B :
American Association of Nurserymen, Inc. Bureau of Land ﬁanagement
835 Southern Building . Denver Service Center
Washington, D. C. 20005 ‘Federal Center Building 50
Denver, Colorado 80225
American Congress on Surveying and ’ ’ [ 4
Mapping . National Recreation and Park
Woodward Building® Association 7
Washington, D. C. 20005 . 1700 Pennsylvania Avenue, N. W.
‘ : Washington, D.,C. 20006
American Forestry Association ' ‘»\ »
1319 18th Street, N. W. X . Soil Conservation Society of
Washington, D. C. 20036 America u .
. 7515 N. E. Ankeny Road
American Geological Institute - Ankeny, Iowa 50021
2201 N Street, N. W.
Washington, D. C. 20037 .

American Meteorological Society
45 Beacon Street .
Boston, Massachusetts 02108 ~ . -

American Society for Horticulture

Science -
P. 0. Box 109 :
St. Joseph, Michigan 49085 e
American Society of Range Management
’ 7 Box 133302
Portland, Oregon 97213

' -
fad
Associatioff of American Geographers
1146 Sixteenth Street, N. W. ’
Washington, D. C. 20036

e

Botanical Society of America i
Department of /Botany .
Indiana Univeréity

Bloomington; Indiana 47401

L : 52;:{} ‘ A-24




FINE ARTS AND HUMANITIES

American Ceramic Society
4055 North High Street
Columbus, Ohio 43214

American Music Center ’
2109 Broadway, Suite 1579
New York, New York 10023

American Society of Composers,
Aythors and Publishers
575 Madison Avenue

New York, New York 10022
Art Directorb'Club
488 Madison Avenue
New York, New York 10022

National Art fducatidh Association
1201 Sixteenth Street, N. W.
Washington, D.” C. 20036

National Society of Interior
Designs, Inc.

157 West 57th Street, Suite 700

New York, New York 10019

Retail Jewelers of American, Inc.
1025 Vérmont Avenue, N. W.
Washington, D. C. 20005

‘New York, MNew York

HEALTH

American Academy of Pediatrics

P. 0. Box 1034

Evanston, Illinois 60204

American Association for Health,
Physical Education and
Recregtion

1201 Sixteenth Street

Washington, D. C. 20036

American Chemical Society
1155 Sixteenth Street, N. W.
Washington, D. C. 20036

Arerican Chiropractic Associa-
tion

2200 Grand Avenue
Des Moines, Iowa 52804
American Dental Association »
Council on Dental Education

211 East Chicago Avenue

Chicago, Illinois 60611

American Dental Hygienists
Association

211 East Chicago Avenue

Chicago, Illinois 60611

American Institute of Chemical

" Engineers

345 East 47th Street
10017

American Institute of Biological
Sciences

3900 Wiscongin Avenue, N. W,

Washington, D. C. 20016

American Institute of Physics
335 East 45th Street
New York, New York 10017
American Medical Association
535 North Dearborn Street-
Chicago, Illinois 60610
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HEALTH (continued)

American.Occupational Therapy
Association

251 Park Avenue South -

New York, New York' 10010

American Optical Company .
Box 1 .
Southbridge, Massachusetts 01551

American Optometric Association
7000.Chipewa Street
St. Louis, Missouri 63119
American Osteopathic Association
212 East Ohio Street

Chicago, Illinois 60611

American Pharmaceutical
Association )

1156 Fifteenth Street, N. W.

Washington, D, C. 20005

American Podiatry Association
3301 16th Street, N. W.
Washington, D. C. -20010

American Psychological Association
9650 Rockville Pike
Betheseda, Maryland 20014

American Society for Microbiology
1912 I Street, N. W.
Washington, D, C. 20006

American Society for Pharmacology
and Experimental Therapeutics

9650 Rockville Pike

Bethesda, Maryland 20014

American Society of Biological
Chemists

69506 Wisconsin Avenue, N. W.

. Washington, D. C. 20014

American Society of Clinical
Pathologists

Registry of Medical Technologists

P, 0. Box 4872

Chicago, Illinoxs 60680

A-26

American Society of Medical

Technologists
Hermann Professional Building,
Suite 1600
Houston, Texas 77025
Ameridin Speech and Hearlng
Association
Yashiugton, D. €. 20014
National League for Nursing
10, Columbus Circle
New York, New'York
Manufacturing Chemists Asso-
ciation
1825 Connecticut Avenue, N. W.
Washington, D. C. 20009

10019

National Commission for Social

Work
Two Park Avehue
New York, New York 10016
4
)
\( (/, "

{




-

HOSPITALITY AND RECREATION

American Assqciation for Health,
Physical Educdtion and Recreationm

1201 Sixteenth Street, N. W.

Washington,-D. C. 20036

American Hotel and Motel Association

221 West 57th Street

New York, New York 10019

National Recreation and Park Association

1700 Pennsylvania Avenue, N. W.

Washingtod, D. C. 20006

National Restaurant Association
1530 North Lake Shore Drive

Chicago, Illinois 60611

E 2
United Airlines
Director of Personnel .
P: 0. Box 66100 ’
Chicago, Illinois 60666

Western Airlines
Customer Service

P. 0. Box 92005

World Way Postal Center

Los Angeles, California 90009 ¢

}

MANUFACTURING

The Aluminum Association

420 Lexington Avenue °

New York, New York 10017

American Society of Tool and e
Manufacturing Engineers

20501 Ford Road ~

Dearborn, Michigan 48128

American Pharmaceutical
Association

2215 Constitution Avenue, N. W.

Washington, D, C. 20006

Manufacturing Chemist's Asso-
ciation v

1825 Connecticut Avenue, N. W,

Washington, D. C. 20009

The Metallurgical Spciety of
AIME )

345 W.East 47th Street

New York, New York 10017
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yoo MARKETING AND DISTRIBUTION MARINE SCI%?CE
. - *
American Apparel Manufacturers " American Fisheries Society
’ Assgciation, Inc. ’ 1040 Washington: Building —
tT 200 K Street, N. W.” - . . 15th Street and New York "
Washirgton, D. C. 20006 .. P — Avenue, N. W. \\J
. . . _ Washington, D. C. =
e . - American Mgnagement Association ’ :
' America qManagement Association American Society for QOceano-
Buildggé » L . ‘ " * graphers )
. ,135 West 50th Street : oo Marine Technology Society - ',
New York, New York 10020. - - 1730 N Street, N. W., Suite ¥12°

Washington, D. C. :20036_

American Marketing Association .
230 ;)g;th Michigan Avenue s N ‘
Chicagg, Illinois 2P601 * PERSONAL SERVICES T
National Association of '‘Purchasing  ? Associated Master Barbers dnd
. ’ Management | ' Beautficians of America
. 11 Park Place c, : " 219 Greénwich Road - )
) New York, New York 10007 * . . "Charlotte, Noxth Carolina 28211 .
.- ® Retail Se'lling . . . National Beauty/\(fareei' Center
. C. Burns Marvil ° ' . ' 3839 White Plains Road - s
Department:of Public Instruction* Bronx, New York 10467 )
. Dover, Delaware ‘ ‘o . '
> g L : National Gommfttee on Household /
. Rochester Instittf?e of ‘Technology Employment |
Box 3404 “ ' 1346 Connecticut Avenue, N. W.
.. , Rochester, New York 1‘4“714'\&; ’ ) .~ /ﬁs&ngton,“D. C. 20036 —
; ‘Sales andWMaketing Executives - National Hairdressers and
’ ( ' Internatiggal .- - : Cosmetologists Association «
. . 630 Third A:%\ue 175 Fifth Avenue ~ :
New York, New York 10017 New York, New York 10010 )
.Sears Consumer Information Services .
Public Relatfions, Dept. 703 ' . R ) . -
«* 303 East Ohib Street . ' -

. 'Chicago, Illinois doril ’ , . .
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PUBLIC SERVICE . : - ) 1/
" Air Force Recruiting,bﬁfice National Consumer Finance
1311 Kapiolani Boulewerd Association
hd Honolulu, Hawaii 96814 . 1000 Sixteenth Street, N. W.
‘ g ‘ Washington, D. €. 20036
American Bakers Association
. 1700 Pennsylvania Avenue, N. W. National Institute of Dry i '
Washington, D. C. 20006 ¢ Cleaning
%& ' 909 Burlington Avenue ,
- American Bankers Association Silver Springs, Maryland 20910.
Banking Education Committee " .. )
90 Park Avenue National Restaurant Association
New York, New York 10016 - 1530 North Lake Shore Drive
‘ ’ Chicago, Illinoig 60611
American Hotel and Motel . ‘ .
Association, National Funeral Directors
. 221 West 57th Street . Assogiation .
New York, New York 10019 ' 135 W ells Street - .
' Milwaﬁ Wisconsin 53203 . &
American Library Association - ‘ - >
. 50 East Hurom Street ) Navy Recruiting Office
Chicago, Illinois 60603 N > Bethel Pauahi Building,' Rm. 300
Honolultry-Hawaii 96813, -
American Red Cross . - )
17th and D Streets Society of Fire Protection ‘
Washington, D. C. 20006 - Engineers
. ] 60 Batterymarch Street
Army Recruiting Office - Boston, -Massachusetts 02110
L - 821 Mililani Street . ' .
g%g * Honolulu; Hawati 96813 ‘ U. S. Civil Service Commission
R - . - - . . “ Eighth and F Streets, N. W.
International Association of ‘Chiefs _Washington, D. C. 20415
of Police c
1319 Eighteenth Street, N. W.
Was@ington; D. C. 20036 - ;
s - i
International Association of Fire '
: " Fighters
] ' 905 Sixteenth Street, N. W.
Washington, D. CZ§§20006
Marine Cogps ﬁecruiting Office
* 1136, Union Mall, Room 105 .
Honolulu, Hawaii 96813- ) )
Natiortal Association of Real Estate )
“Boérds ‘ ’ )
Department of Education o, ) .
155 East Superior Street ‘ . a .
. Chicago, Illinois 60611 _ ' e
. 1
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TRANSPORTATION

Air Transport Association of
America

1000 Connecticut Avenue, N. W.

Washington, D, C. 20036

American Institute of Aeronautics
and Astronauts )

1290 Avenue of the Americas

New York, New York 10019

-American Trucking Association

1616 N Street N Street, N. W.

Washington, D. C. 20036

Automobile Manufacturers
Association

Automotive Information

320- New Center Building

Detroit, Michigan 48202

Automotive Service Industry
Association
230 North Michigan Avenue

* Chicago, Illinois’ 60601

Federal Aviation Administration
Department of Transportation
Washington, D, C. 20590

National Automovile Dealers Association

2000 K Street, N. W.

- Washington, D. C. .

}

United Airlines

Director of Personnel

P. 0. Box 66100

Chicago, Illinois 60666

Western Airlines

Customer Service

P. 0. Box 92005

World Way Postal Center

Los Angeles, California 90009

A-30
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_ APPENDIX A-5

. & v e
SOURCES OF CAREEB~EDUCATION BOOKS, PAMPHLETS AND. LEAFLETS

-

’

AFL-CIO
815 16th Street, N, W.
Washington, D. C. 20006

American Collectors Association

4040 W. 70th Street

Minneapolis, Minnesota 55435

American College Testing Pub-
"licdtions

330 East Washington Street

Iowa City, Iowa 52240

American Institute of Physics
335 East 45th Stxgeet )
New York, New Yo 10017 -~
American Meteorological Society
45 Beacon Street
Chicago, Illinois 60611
Atlantic, Little and jBrown
Boston, Massachusetts

Behavioral Publications, Inc.
2852 Broadway
New York, New York 10025

Benefic Press
10300 W. Roosevelt Road
Westchester, Illinois’

[ 4

60153
B'nai B'rith Career and

Counseling Service .
1640 Rhode Island Avenue, N W. N
Washington, D. C. 20036

Book Jobbers Hawaii Inc,

805 Queen Stree »

Honolulu, Hawa 96813 ¢ -
. AS

-

" R. R. Bowker Company

1180 Avenue of the Americas

New York, New York 10036 . -
+

s

4

California State Department of
Education ’
Sacramento, California 95814

Career Education Center, Harlan-
.dale Independent School
District
706 Roosevelt

San Antonio, Texas 78214

. Career Information Center

707-A Waiakamilo Road

Honolulu, Hawaii 96817

(841-4555)

Careers Inc.

P. 0. Box 135 '
33540

Largo, Florida

The Channings

Box 552

Marion, Massachusetts 02738

Chelsea House Publishing
Company, Incorporated

159 East Tremont Avenue

.Broﬁk, New York 10453

"Children's Press, <Incorporated

1224 West Van Buren '

Chicago,, Illinois 60607

College Entrance Examination
Board

888 Seventh Avenue

New York, New_York 10019

Cooperative Extension Service
VUniversity of Maine
Orono, Maine 14473

Cdward, McCann, and Geoghegan,
Incorporated

200 Madison Avénue.

New York, New York 10016 :

¢ t

«
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Cribben & Sexton Company
11100 Edison
Chicago, Illinois 60131

Dell Publishing Company, In-
‘corporated

750 Third Avenue

New York, New York 10017

Dodd, Mead and Company, In-
corporated

432 ParktAvenue, South |

New York, New York 10003

Doubleday and Company, In-
corporated, School and Li-
brary Division

Garden City, NeW York 11530

Education Achievement Corporation

P. 0. Box 7310

Waco, Texas 76710

J. G.. Ferguson Publishing Company
Six North Michigan Avenue
Chicago,‘lllinois 60602

Field Educational Publications,
Incorporated

1423 Ala Aolani Styeet

Honolulu, Hawaii 96819

General Learning Pres;\
250 James Street
Morristown, New Jersey 07960

Guidance Associates
1872 New Jersey Street -
Costa Mesa&, California 92626

Harcourt @réce & World Incor-
porated .
757 Third Avenue

New York, New York 10017

-~

Harvard University
-School of Education

Cambridge, Massachusepts 02138

Hawaii Employers Council
2682.Waiwai Loop -
Honolulu, Hawaii 96819

Hawaii State Department of
Education

1390 Miller Street

Honolulu, Hawaii- 96813 .

Hawthorn Books, Incorporated
70 Fifth Avenue
New York, New York 10003

Hill & Wang
19 Union Square West ,
New York, New York 10003

Honolulu Book Shops, Ltd.
1027 Bishop Street
Honolulu, Hawaii 98813
Houghton Mifflin Company
2 Park Strleet
Boston, Massachusetts 02107
University of Hawaii
Manpower Development and
Training -
1040 South King Street
Honolulu, Hawaii 96814
Hunter Pubiishing Company
Winston~Salem, North Carolina
27100 l
"Indiana University Press
Indiana University’ .
Bloomington, Indiana 47401

Information Services, Inc.
Rochester, NeW York 14609

-

Instructional Dynamics
Incorporated

166 East Superior Street

Chicago, Illinois

&

v
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The Interstate Printers and Pub-
lishers, Incorporated

19 North Jackson Street

Daqyille, Illinois 68132

Charles A. Jones Publishing Company

4 village Green, S. E.
Worthington, Ohio 43085

King Featureg

Education Division

235 East 45th Street

New York, New York 10018

Alfred A.Knopf, Incorporated
201 East -50th Street
New York, New York 10022

Little, Brown, and Company
34 Beacon Street .
Boston, Massachusetts 02106
Lippincott Company
EastsWashington Square

Philadelphia, Pennsylvania 19105&’ %

Lono Incorporated
743 J. Waiakamilo Road
Honolulu, Hawaii 96817

Los Angeles City Unified #&chool
District

P, 0. Box 3307 ! ‘

Los Angeles, California 90051

Lothroy, Lee, and Shepard Company
105 Madison Avenue
New York, New York 10016 -

Macmillan Company, Publishers
866 3rd Avenue

New York, New York 10022 ﬁf
Mafex Associlates, Intorporated
Johnstown, Pennsylvania 15904

McGraw-Hill Company, Incorporated
750 3rd Avenue

New York, New York 10017
&

David McKay, Incorporated
750 3rd Avenue
New York, New York 10017

McKnight Publishing Company
Route 66 and Towanda Avenue
Bloomington, Illinois

Miami Dade Junior College
Miami, Florida 33132

Milady Publishing Corporation
3839 White Plains Road
Bronx, New York 10467

Minnesota State Department
of Education, Vocational
Technical Division

Centennial Office Building

St. Paul, Minnesota 55101

William Morrow & Company,
Incorporated

105 Madison Avenue

New York, New York 10016

National Association of Motor
Bus Owners

1025 Connecticut Avenue

Washington, D. C. 20036

National Career Information
Center ‘

1607 New Hampshire Avenue, N.W.

Washington, D. C. {20009

National Center.fo£ Dccupational
Education

North Cdrolina State University

Raleigh, North Carolina 27607

Ohio State University .

The Center for Vocational and
Technical Education

1900 Kenny Road

Columbus, Ohio 43210

University of Oklahoma
Department of Education
Norman, Oklahoma 73069




Omori Educatignal Services
1350 South King, Room, 301
Honolulu, Hawaii 96814

Oregon State Department of Edu- -
cation .
Salem, QOregon 97301

G. B. Putnam's Sons
200 Madison Avenue
New York, New York 10016
The Ronald Press Company
79 Madison Avenue

New York, New York 10016

H. P, Ross, Ltd.

Room 224, Honolulu Merchandise
Mart Building

Honolulu, Hawaii 968?3

Scholastic Book Services
259 East Erie Street
Chicago, Illinois 60611

Superintendent of Documents i
U. S. Government Printing Office
Washington, D. C. 20402

Charles C. Thomas, Publisher .

301-27 East- Lawrence Avenue
Springfield, Illinois 62703
L] M ¢
University of Hawaii
Honolulu, Hawait 96822

The Viking Press Incorporated
625 Madison Avenue '
New York, New York 10022
Vocational ‘Guidance Manuals
235 East 45th Street
New ggrk, New York 10017
Walston & Comﬁany, Incorporated
169, South King Street
Honolulu, Hawaii 96813

‘ [
Franklin Watts, Incorporated
Subsidiarx of Grolier
845 Third Avenue
New York, New York 10022

t’ ’
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Cleveland, Ohio

West Virginia Stagg Board of
Vocational Education

Vocational Division

Charleston, West Virginia 25305

Western Publishing Coﬁpany

850 Third Avenue S

New York, New York 10022 “x%
Sy

Wonder-Treasure Books, Incor-
porated “\
51 Madison Avenue.
New York, New York 10010
World Publishing Company
2231 West 110th Street
44102
t
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APPENDIX A-6

»

. e DISTRIMUTORS OF CAREER EDUCATION FILMS, FILMSTRIPS,
. SLIDES AND TRANSPARENCIES

Listed below are jﬁmpanles wHich have educational films, filmstrips,
slides, or transparencies available for rental or purchase.* Following
the list of companies is a sample listing of films available from some
of the companies. Most companies will send a catalog which lists titles
and purchase or rental prices upon written request.

Companies located 1n Honolulu are indicated by double asterisks (**) for

4

ease of use.

by

SECTION 1

ABC Media Concepts

.1001 N. Poinsettia Place

Hollywood, California 90046
A. B. Dick Co.

5700 W. Touhy Avenue
Chicago, Illinois 606435

Academy Films
748 N. Seward Street
Hollywood, California

ACI Films, Inc.
35 West 45th Street
New York, New York 10036

Addressograph Multlgraph Corp.
1200 Babbitt Road
Cleveland, Qhio 44117

AEBAC Inc.

-500 Fifth Avenue

New York, New York 10036

AFL-CIO Film Division

90038 |

815 Sixteenth Street,

N.

W.

20006

Aims Instruct10na1 Media Serv1ces
P. 0. Box 1010 ./

Hollywood, California 90028

Alemann Films .

P. 0. Bgy 76244 -
Los Angeles, California 90005

ALESCO - American Librdry and
Educational Service
*. 404 Sette Drive
Paramus, New Jersey 07652

' All American Productions and
Publications
P. 0. Box 91

Greeley, Colorado 80632

Alpha Corporation of America
115 Gaylord Street . *
Elk Grove Village, Illinois 60007 |

The Aluminum Association
750 Third Avenue

Washington, D. C. New York, New York 10017

Ed

#Also see Educators Guide to Free Films and Educators Guide to Free
Filmgtrips available from Educators Service, Inc., Randolph, Wisconsin
53956. .
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American Book Company Audio-Visual Consultation Bureau

55 Fifth Avenue ‘ Wayne State University
New York, New York 10003 Detroit, Michigan 48202

. {

American Educational Fiims AV-ED Films

331 North Maple Drive 7934 Sagta Monica Boulevard
Beverly Hills, California 90210 Los Angeles, California 90046
AmericangHospital Association Film A-V Explorations, Inc.

Libr ; 505 Delaware Avenue
840 Nosgh Lake Shore Drive Buffalo, New York 14202

Chicago, Illinois 60611
: Avid Corporation
American Petroleum Institute 10 Tripps Lane
1271 Avenue of the Americas East Providence, Rhode Island 02814
New York, New York ' 10020 -
- Avis Films, Inc.

Anti-Defamation League of B'nai B'rith 2408 West Olive Avenue
315 Lexington Avenue Burbank, California 91506
New York, New York 10016 L

. Bailey Film Assoclates
Argus Fi'lms ' 11559 Santa Monica Boulevard
801 North Seward Street ) Los Angeles, California 90025
Los Angeles, California 90000 .
Bank Street College of Education

Associated Educational Materials “103 East 125th Street
14 Glenwood Avenue New York, New York 10035
Raleigh, North Carolina 27602
Bear Films, Inc. .
Associated Films, Inc. 805 Smith Street
600 Madison Avenue Baldwin, New York 11510

New York, New York 10022 )
Bell and Howell Co.

The Athletic Institute Audiovisual Products Division

805 Merchandise Mart i 7100 North McCormick Road
Chicago, Illinois 69854 . . Chicago, Illinois<"60645 K
'Atlantis Productions, Inc. Benchmark Films, Inc.
1252 La Granda Drive - 516 Fifth Avenue
Thousand Oaks, California 91360 New York, New York 10036

: . &
Audio-Tutorial,Systeps ) Berkey Manhattan ) R
426 South Sixth Street ‘ 222 East 44th Street : -
Minneapolis, Minnesota 55415 . ° New York, New York 10017
Audio-Visual Center
College of Education . Beseler Company
University of Maine 219 South Eighteenth Street
Orono, Maine 04473 East Orange, New Jersey 07018
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BNA Films
5615 Fishers Lane
Rockville, Maryland 20852

Bosustow Productions

1610 Butler Avenue

West Los Angeles, California 90025
Stanley Bowmar Co., Inc.

4 Broadway .
Valhalla, New York 10595 ~

Milton Bradley Company
Springfield, Massachusetts 01101

- Brandon International Films, Inc.
221 West 57th Street
New York, New'York 10019

~

Brigham Young University

Department of Motion Picture
Production . -

Pro%o, Utah 84601

Bro-Dart, Inc.
1609 Memorial Avenue

Williamsport,'Pennsylvania 17701

e

Buckingham Enterprises, Inc.
. 160-08 Jamaica Avenue
Jamaica, New York 14432

Charles Cahill and Associates, Inc.
P. 0. Box 3220 -

Hollywood, California 90028
Carlton Films ‘
2870 Bartells Drive

53511

Beloit, Wisconsin

Carman Educational Association, Ltd.

Pine Grove, Ontario
Cgﬁgda

Carousel Films, Inc.
1501 Broadway
New York, New York 10036

Cathedral Filmstrips for Education
2921 West Alameda Avenue
Burbank, California 91505

L1}

CCM Films, Inc. .
866 Third Avenue -
New York, New York 10022

Cehco Educational Films_
2600 South Kostner Avenue
Chicago, Illinois 60623,

Center for Mass Communication
Columbia University Press

440 West 110th Street

New York, New York 10025

LS

Centron Educational Films
1255 Post Street, Suite d25
San Francisco, California 94109
Churchill Films

662 North Robertson Boulevard
Los Angeles, Californiae 90069

Civic Education Service
1733 K Street, N. W. )
Washington, ¢D. C. 2000&

Classroom Film Distributors, Inc.
5610 Hollyw?od Boulevard /
Hollywood, Galifornia 90028
Classroom World Productions

P. 0. Box 2090 .
_Raleigh, Notth Carolina

# . <

27602

Colonial Films; Inc.
752 Spring Street, N. W.
"Atlanta, Georgia 30308

e

Communications Films )
870 Monterey Pass Road -
Monterey Park, Californid 91754

Contemporary Films, Inc,
267 West 25th Street .
New York, New York 10001

Cooper Films and Records, Inc.
Coopér Building

Winchendon, MassachuSetts 01475
Copley Productions

7776 Ivanhoe Avenue

La Jolla, California .92037
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Coronet Instructional Materials
65 East South Water Street
Chicago, Illinois 60601

Counselor Films, Inc.

1422 Chesnut Street
Philadelphia, Pennsylvania 19102
Creative Visuals
P. 0. Box 1911
Big Spring, Texas 79720
Current Affairs Films
527 Madison Avenue
New York, New York 10022
Curriculum Materials Corporation
119 South Roach Street

Jackson, Mississippi 39205

Curtis Audio-Visual Materials

Independence Square

Philadelphia, Pennsylvania 19105
L] B

Data Films

2625 Temple Street

Los Angeles, California 90026

Davidson Films
1757 Union Street
San Francisco, California 94123
Demco Educational Corporation

P. 0. Box 1488
Madison, Wisconsin

53701

Denoyer-Geppert Co.
5235 Ravenswood Ayenue .
Chicago, Illinois 60640

Walt Disney Educational Materials Co.
800 Sonora Avenue .
.91201

Glendale, California
Doubleday Multimedia
1371 Reynolds Avenue
Santa Ana, California 92705.

DuArt Film Laboratories
245 West 55th Street
New York, New York 10019

*% Ealing’Fiims
2225 Massachusetts Avenue
Cambridge, Massachusetts

02140

or contact:

Film'Services of Hawaii
742 Ala Moana Boulevard
Honolulu, Hawaii 96813

Eccentric Circle Cinema

P. 0. Box 1481

Evanston, Illinois 60204
Educational Activitfes, Inc,

. P. 0. Box 392

-Freeport, New York. 11520

Educational Audio;Visual
Pleasantville, New York lgzaw
Educational Dimensions Corporation
P. 0. Bpx- 488

Great Neck, New York 11022

Educational Film Library Associa-
tion, .Inc.

250 West 57th Street

New York, New York 10019

Educational Filmstrips
P. 0. Box 1031
Huntsville, Texas 77340
EducatioLal Media, Inc.

106 Wegq‘Fourth Avenue
Ellenspurg, Washington 98926

voea Tt . - -
Educationdl Medfd Laboratories
4101 South Congress Avenue
Austin, Texas 73745
¥
EMC Corporation f R
180 East Sixth Street

St. Paul, Minnesota 55101

Encyclopedia Britannica Educatt

Corporation -
425 North Michigan Ava
Chicago, Illinois
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Enrichment Teaching Métenials
71.East 23rd, Room 1817
New York, New York 10010

Essential Education
Huntsville, Texas 77340
Eye Gate House, Inc.
146-01 Archer Avenue
Jamaica, New York 11435

Farm Film Foundation
1425 M Street, N. W.
Washington, D, C. 20005

*%¥Field Educational Publications, Inc.

1423 Ala Aolani Street
Honolulu, Hawaii 96819

Film Associates
11014 Santa Monica Boulevard
Los Angeles, California 90025

**Films, Inc. N

7, 1144 Wilmette Avenue

Wilmette, Illinois 60091
or {

716 Cooke Street

Honolulu, Hawaii 96813

Filmstrip House, Inc. .*
432 Park Avenue, South
New York, New York 10016

Fleetwood Filﬁs, Inc.
34 Macquesten Parkway 8.
Mt. Vernon, New York 10550

\Ezith-rrims ' '
1816 North Highland Avenue
Hollywood, California

GAF Corporation
" 140 West 51st Street
New York, New York. 10020
Gerteral Learning Corporation
250 James Street .
Morristown, New Jersey 07969

Ginn and Co. é
125 Second Avenue

Waltham, Massachusetts 02154

1)

Graphic Curriculum, Inc.
619 West S4th Street
New York, New York 10019

Grolier Educational Corporation

845 Third Avenue
New York, New York 10022

Guidance Associates
1872 New Jersey Street!
Costa Mesa, California 92626
Halewyn Films
106 John Street
Toronte, Candda
Hamson Films
10555 Mason Avenue
Chatsworth, California 91311
Handel Film Corporation
P. 0. Box 69680
Los Angeles, California

—
Harper & Row, Inc.,
49 East 33rd Street
New York, New Yorw: 10016
Hasler Pictures
1737 North Whiteley
Hollywood, California 90028
Holt, Rinehart and Winston, Ine.
383 Madison Avenue
New York, New York 10017

*%Hopaco Stationers

604 Ala Moana . .
Honolulu, Hawaii 96313

_Houghton Mifflin Company

110 Tremont Street °
Boston, Massachusetts 02107
Imperial Film Company, Inc.
4404 South Florida Avenue*
Lakeland, Florida 33803

,

Independent Filp Producers
Company
334 East Green Street

Pasadena, California 91101
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Instruction Media Company
P. 0. Box 185
Green Lake, Wisconsin

-+

54941

International Communication Films
1371 Reynolds Avenue
Santa Ana, California 92705
International Film Bureau, Inc.
332 S. Michigan Avenue

Chicago, Illinois 60604

Kaiser Products

Box 7101

Colorado Springs, Colorado 80907
Kimbérly-Clark Corporation

Life Cycle Center
Neenah, Wisconsin 54956
King Screen Productions
320 Aurora Avenue, N.
Seattle, Washington 98109

Knowledge Aid
6633 West Howard
Niles, Illinois 60648

Learning Corporation of America
711 Fifth Avenue
New York, New York 10022
Learning Through Seeing, Inc.
8138 Foothill Boulevard
Sunland, California 91040

Library-Filmstrip Center
3033 Aloma
Wichita, Kansas 67211

Life Education Program
Time-Life Building /
Rockefeller Center
New York, New York 10020

Life Educatienal Productions
262 East Fourth Street

St. Paul, Minnesota 55101 -

Long Film Slide Service
705 Fairmount Avenue
El Cerrito, California 94530

**Lono, Incorporated ;
743 J. Waiakamilo Road
Honolulu, Hawaii '96817
Mass Media Associates, Inc.
2116 North Charles Street
Baltimore, Maryland 21218

**McGraw-Hill Films
1414 Dillingham Boulevard, Rm. 205
Honolulu, Hawaii

Mead Educational Services
245 North Highland Avenue, N. E.
Atlanta, Georgia 30307

Media Fair

20 West 43rd Street

New York, New York 10036

. Media Five Film Distributors
1011 North Cole - Avenue

Hollywood, California 90038
Media Plus, Inc.

60 Riverside Drive b
New York, New York 10024

Media Systems Corporation
250 West Main Street
Morristown, New Jersey' 08057

Merchandigser Film Products

419 Park Avenue, South .

New York, New York 10016 ~ -
Metropolitan Visual Products, Inc.
453 West 47th Streee

New York, New York . 10036

Miller-Brody Productions, Inc.
342 Madison Avenue’
New York, New York 10017
Milliken Publishing Company
611 Olive Street:

St. Louis, Misseouri 63101

Modern Learning Aids
1212 Sixth Avenue

New York, New York 10036
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Modern Talking Picture Service,
1212 Avenue of the Americas
‘New York, New York 10036

Nasco
Ft. Atkinson, Wisconsin

.

1]
53538
National Aeronautics and Space

Administration
Code FE
Washington, D. C.

1
National Audiovisual Center (GSA)
8th and Pennsylvania Avenue, N. W.
Washington, D. C. 20408

National Career Consultants
9978 Monroe .
Dallas, Texas 75220

Inc.

Natjonal Film Board of Canada
680 Fifth Avenue

New York, New York, 10019

Inc.

>

National Instrucgional Telev1510n ?

*  Certiter-

Box A g
Bloomlngtoﬁ Indlana 47401
NBC Educational Enterprises
30 Rockefeller Plaza
New York, New York 10020
*Neubacher-Vetter Film Productions
1750 Westwood Boulevard
Los Angeles, California 90024 .
The New York Times Library Service
229 West 43rd Street
New York, New York 10036
OIDMA, Ltd.

P. 0. Box 3868

Centerdale, Rhode Island 02%}1

.0lympic Film Servyice - *
161 West 22nd Street
New York, New York 10011

**0Omori's Educational Services
1350 South King 'Street, Room 301
Honolulu, Hawaii 96814

New York, New York .10017

-

~

PACE Intérnational Cogioration
12444 Ventura Boulevard ~*
Studio City, California 91604

]

x

PAMI Learning Systems
P. 0. Box 163 =~ -~

Collinsville, Illinois 62234

— .
Parents' Magazine Films, Incj NG

52 Vanderbilt Avenue

Pat Dowling Pictures
1056 South Robertson Boulevard
Los Angeles, California 90000 *

Pathescope Educational Films, Inc. :
1 Weyman Avenue )
New Rochelle, New York 10802

Perennial Education, Inc.

1825 Willow Road

Northfield, Illinois

Popular Science Audio-Visuals, Inc
5235 Ravenswood Avenue

Chicago, Illinois 60640 ot

Prism Enterprises, Inc.
200 East 23rd, Street
New York, New York 10010

Professional Arts,:Inc.

P. 0. Box 8484
Universal City, California 91608 ,
Psychotechnics, Inc. { )
1900 Pickwick Avenue
Glenview, Illinois‘ﬂgoozs . i
- Pyramid F}lms\ ) .

P. 0. Box 1048
Santa Monica, California 90406
Ravell Educational Systems

1216 Fifth Street

Santa Monica, California 90401

RMI Film Productions, .Inc.
4916 Main Street . . g )
Kansas City, Missouri

64112




R. 0. A. Films . _ .. *Standard 0il Film Library
1696  North Astor Street v ), 227 Mokauea
Mjlwgukée, Wisconsin 53202 ¥ - In-"*Honolulu, Hawaii

M . oo, ‘ ? .

Sales Commupications Systems *  Stantdn Films ¢
110 East 59th Street . + - '7934 Santa Monica Boulevard
New York New York 10022 . Los Angeles, Californla 90046
. 4

Sanderson Films, Inc. Sterling Educational Films:
1501 South West Street : 241 East 34th Street
W1chg§a, Kansas 67213 Co . New York, New York. 10016

Y4 ‘e : . 5 .

Schlogt Productions, I ; Synchronex Corporatjon’
Palmeér Lane, West [ | 8220 North Aus;;ﬁ/zbenue
Pleasantville,gNew.York Morton Groves, linois 66053 .
. . 4
C e ~
Scholastic Audio- Vlsual Taylér Assoc1ates .
" 50 West 44th Street , Hawk Drgve . -
Ne® York 10036 : Lloyd’ Harbor, New York 111743
o )
ce Research Assoelates Inc.., Teaching Films, Inc.

)

259 ‘East Erie. Street, - v 2518 North Boulevard

*

Chicago, Illidois 60611 ﬂ; Hod%ton Texas 77006

1710 Pﬁ%ahou‘Street Suite 101 Téag?ing Technology Corporatlon
Honolulu, Hawafi 96822 Box 3817 .
" yan Nuys, Callfornia 191407
- Scott Education Division . )
20 First Street : Technamatic, Inc.
Chicopee, Massachusetts 01020 16 Sintsink Drive, *East
/ ) Port Washington, New York
Shorewood -Reproductions, Inc® < ‘
724 Fifth Avenue . Technicolor, Inc.
New York, New York 10019 . ] 1300 Frawley Drive . -
) , . Costa Mesa, California 92627
Sigma E&;catfonal Films ’ N
_P. 0. Box 1235 K
Studlo City, Californid 91604 « Teleketics
. ) 1227 South Santee Street
4Singer Company . Los Angeles, California 90015
30 Rockefeller Plaza : . R
New York, .New Ydrk 10,020 ) ' a
. Thorne Films, Inc.
$"- 1L F11m Productlonq . 1229 University Avenue
5126 Hart®ick ‘Street Boulder, Colorado 80302 .
Los Angeles, California 90041 o
- N
Sociefy for'visual Education, Ing. » Time-Life Films
1345 Diversey Parkw . 4 West 16th Street
& Chicago, Illinois @614 New York, New York 10011

-

-
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. TRAFCO ° » o
1525 McGavpck Street
Nashville, iennessee 37203

’Trans-Wbrld,Filma, Inc.
- 332 South Michigan.Avenue
. Chicago, Illinois 60604

Trend Films Corporation
P. 0. Box 69680
fos Angeles,‘Callfornla

. Troll Associates
« East 64 Midland Ave
Paramus, New Jersexi;07652

wiveedy Transpatencies
208 Hollywood Avenue
_ East Orange, New Jersey 07018

90069

United Productions of America
600 Madison Avenue
New York;_New York .

2

13902

U. S. Bureau of Mines

C Street between 18th &nd 19th, N. W. ’

. Washington, D. C. 20006

U. S. Government Film Serv1ce
U. S. Offlce of Educatjon
DuArt Fiim Laboratories

245 West 55th Street

New York, New York \.

10019
United Transparencies, Inc.

”
“

13902

2001 South Vermont Avenue
Los Angele%HECalifornia 90007

Universal Education and Visual Arts
221 Park Avenue, South |
_ New vnrk, New Yor& 10Q03

.
°

University Microfilms- - X
300 Zeeb Road )
Ann efbor, Miehefan 48106 /

»

P. 0. Box 688 . -

R ﬁﬁhamton, New York
LTy ited World Films

N

Urban Media Materials, Inc.
P. 0. Box 133,

Fresh Meadows, New York 11365

. . .
Valiant Instructional Materials
Corporation, ’
237 Washington Avenue
. Hackensack, New Jersey 07602
Video Tran), Inc.
- 3200 West Lake

Glenview, Illinois 60025
Viking Press -

625 Madison Avenue . .
New York, New York 10022

Visual Education Consultants, Inc.

2066 Helena Street
W% Madison, Wisconsin 53701
Visual Materials, Inc.
2549 Middlefield Road

Redwood City, California 94063
Visualcraft, Inc. “
12842 South Western Avenue
Blue Island, Illinois 60406 -
Vocatignal Films
111'Euclid- Avenue Lo

© Park Ridge, Illinois' 60068

Vocational Guidance Films °
Des Moines, Iowa 50300

&
VPI" Color: Center '
410 East 62nd Street
New York, -New YorR- 10021

-~

Walden Film Corporation
133 Waverly Place
New York, New York 100142’5‘ “

)
J

Warnek, Brothers, .Inc. s
666 th Avenue ’
New York New York }0019




Y

Western Publishing Company, Inc.

Education Division ’ ’
1220 Mound'’Avenue : - .
Racine, Wisconsin 53404

Western Video-1ITV . :
1541 North Vine Street s
Los Angeles, Califdérnia 90028

Weston Woeds Studios, Inc.
. Weston, Connecticut 06880
Wexler rilm Productions, Inc.
801 North Seward Street
Allentown, Pennsylvania 18101

, John Wiley and Soﬁs, Inc. i -,
695 Third Avenue ' }
New York, New York 10016

. * .
Winstead Brotfers
AV Division .
330 Pine Avenue . .
Long Beach, California 90812 . . Y
. Wombat Productions, Inc.
87 Main Street ) ,
Hastings-On-Hudson, New York 10706
Xerox Films h
High Ridge Park .
Stamford, Connecticut 06904 - -
]
. ~
6 ;
¢ L .
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SECTION 2

Listed below are sample films/filmstrips from companies listed on the
- previous, pages. Suggested grade levels are indicated for each film or
film series. fév

*Purchase Price

’ -

. 1. ACI Films, Inc.. -
‘ a, "When I Grow Up I Can Be" series (l6mm films)
(Gradés K-6)

1% "I, Can Be A Builder" wﬁ\\ $150.00
: . 2. "I Can Be A Commuhity Service Wor 150.00
. 3, "I Can Be A Food Processing Worker" 150.00
4. "I Can Be A Hospital Worker" , 150,00
5. "I Can Be A Mechanic" 150.00

2. Centron Educational Filss

(L6mm films) (Grades K-6) .
"Women at Work" $150.00

a,
b. "Manufacturing Jobs" . = 150.00 ‘
¢. "Medical and Health Jobs" - . 190.00
d. "Service Jobs" ’ 150.00

: e, '"Construction Jobs" 120,00
£. "Mass Media Jobs" 150,00

~

3. Doubleday Multimedia

a, Careers in the 70's series (l16mm or 8mm films)
(Grades 7-12)

1, "Making A Choice" ‘ $188.00
2. '"Governmgnt Services' 98,00
3. "Health Services" N ) 98.00
4. "General 'Services' ) - 98,00
5. "Agri-Business' . 98,00
6. "Clerical 98.00
7. "Education" - ' 98.00
8., '"Technicians" . 98.00
9., "“Constructidn" - 98,00
10. '"Communications" - 98.00
11, '"Mechanical" 98.00
12, "Salesg" 98.00
13. "Leispre Industries" : 798,00
. 4. Ealing Films (Grades K-6) \ ~
a. "The Family" (6 filmstrips) _$ 54.00
b, "Community Services" (9 film-loops) 224,55
c. "Urban Ecology" (10 film-loops) 249.'50

* Prices effective June, 1974.:%
AT s
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’ “Purchase Price

5. Filwms, Inc. ’ o :

a. The Dignity of Work series (16mm films) (grades 4-6)

. - 1. "Ambulance Aid" $200.C0
N * 2.s."Clerical Workers" - 200.00 C
- " 3,:i{"Librarian" 200.00
4. 'Market Inspeetor" 150.00
. - “5.. "School Lunchroom Workers" - 190.00
6. '"Sewage Treatment Workers" ~m—2190.00 -,
7. "Zoo Keeper' . -+ 200.00

b. ICareer Exploration series (lbmm fflms) (grades 9-12)

"Néwspape% Careers" $ 20.00/rental

1.
2. "Architectural Careers' ~ ' 20.00/rental
3. "Textile Industry Careers' : 20.00/rental
4. YOpthamalic Careers" 40.00/rental
. 5. '™arketing Careers" . 20.00/rental
6. '"General Insurance Careers'! 20.00/rental
7. '"Modeling Careers" ) " ) 5
o - 8. "Cosmetic Industry Careers' 9 20.G60/rental

.

(all eigﬁé\gitles may be rented for $144.00)

[

-

6. Guidance ?ssociation .

. (filmstrips) .
‘ a. Career Awareness Field Trips (grades K-4)

J. "Off We Go to the Aquariuhm" 17.50
2. " "0ff We Go to the House Built In a Hurry" 17.50
3. "Off We Go to the Auto Proving Ground" 17.50 _,
4. "GII We Go to the QOrange Grove" 17.50 &
5. "Off We Go to the Poster Printer' . 17.50
) 6. "Off We Go to the Bike Factory" .17.50 'g :

b. Career Discovery series (grades 5-9)s

. »

1. "People Who Make Things" 37.50 .
2. '"People Who Influence Qthers" 37.50 ’
3. '"People Who Work in Science" 37.50 . )
4. "Pebple Who Help Others" . 37.50
5. '"People Who Create Art" ) . 37.50
6. "People Who Organice Factg' 37.50 °
a
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Purchase Price

10-14)

$ 37.50

e Job: Four Trainees" , 37.50

"A JHb That Goes Someplace' ©37.50
"Why Work At Al17" 19.50
i ing Your Job and Your Life" 37.50

d. "Jobs/for ngh School Students" T 37.50
- e. "Carder Values: What Really Matters to You?" 97.50
f. "The/Changing Work Ethic" 37.50
‘g. "JoWs and Gender" - : 37.50
h. "Choosing Your Career" 37.50
i. »'"Wwhat You Should Know Before You Go To Work" 37.50
j. “Preparing for ‘the World of Work" 37.50

B

“Fathers Work" $ 42700

a.
I-& ¥ . b. "MOCheI’S WOI'R,,”TOOH “ ] 2] & 3. « » 2 42'90;F . H $ -3
8 Natiomal Career Consultants, Inc
a. Career Awareness series (l6bmm films) (grades 4-9) .
, 1. "Tke Fascin;%;ng World of Work" S $ 96.00
2. "The Fascindfing World of Sales" '
3. "The Fascinating World of Accoumting"”
4. "The ¥ascinating, World of Mechanics" .
- /C‘?ﬁ i ‘¥<‘ * v
9. OIDMA, Ltd./ \ -
a. Careey:(Awareness) Education series (filmstrips) (grades K-&)
a 1. /What's*In Your House?" $ 12.00 y
2 2. /"hat's In Your School?" . 12.00 }
‘ 3. '"How Come Things Cost Money?'" 12.00
4. "People Who Work For You'" . 12.00 ‘ N
5. !'Making A Sale" ., 12.00
) 6. 'Making Our Laws Work" . . ] 12.00
7. YBuilding Things" N . 12.00
8. 'Making Things'' 12.00

v o ’ ) -
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4/( i g )
’ Purchase :Price
< B ‘ - ’, ~ - w
10. Pathescope Educational Films, Inc. . , ' -
(16mm f11ms) (grades 7-12) -
' a. 'Careers in Journalism" ' - $ 40.00
b. "Careérs in Computers' , 40.00
c. '"Careers in Nursing" 40.00
d. "Careers in Law Enforcement!” - . 40.00 .
e. '"Careers in Sales"  ° : : 40.00 '
f. '"Careers in Business Administration" "7 40.00
g. 'Careers in Construction" ‘ 40.00
h. "Carecors in Transportation" ' 40.00
i. "Careers in Health Services" 40.00
j. '"Careers in Education' : 40.00
k. "Careers in Agriculture" . . 40.00
1. "Careers in Engineering" ~’ 40.00
m. 'Careers in Community Services" ‘ 40.00
n. 'Careers in Food Services" 40.00
o. 'Careers in Graphic Atts' 40.00
p. '"Careers in Repair Work" ) 40.00
q. "Gareers in Government Services” i 40.00
’ . ., T. '"Caregrs in Sbcial Mo ? . .. . * ., 40.00, chat
‘ o s. '"Careers in Social Work" 40.00
t. "Careers in Conservation" , . . . 40.00
u. '"Careers in the Leisure Time Industry" ‘ 40.00
v. "Careers in Show Business" 40.00
w. "Careers in Auto Service and Repair" *40.00
X. "Careers in Public Utilities" 40.00

11. Science Research Associates

a. Keys - Career Exploration (10 fiimstrips) . $106.00
(grades 6-12)

L. Knowledge Needed to Obtain Work (64 transparencies) 50.00
(grades 9-12) .
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- APPENDIX A-7

) DISTRIBUTORS OF CAREER EDUCATION TAPES

Book Jobbers Ha&aii, Incorporated Impefiai Film Corporation
805 Queen Street , 4900 South Lewis’
Honolulu, Hawaii 96813 Tulsa, Oklahoma 74105
’ " Cassettes Unlimited Instructional Dynamics Incorporated
Roanoke, Texas 76262 166 Superior Street

. Chicago, Illinois 60611
Field £ducational Publications,"

Incorporated Lono, Incérporated
1423 Ala Aolani Street 743 Waiakamilo Road
Honolulu, Hawaii 96819 Honolulu, Hawaii 96817
™ *Guidance Associates Omori's Educational Servicés
Pleasantville, New York 10570 1350 South King Street, Room 301

. , Honolulu, Hawaii 96814
Hopaco Statieners
604 Ala Moana o Popular Science Audio-Visuals,
Honolylu, Hawaii 96813. Incorporated T«

5235 Ravenwood Avenue

Chicago, Illinois 60640

- H. P. Ross, Ltd.
L. ¢ Honolulu Merchandise Mart Building
Room 224

Honolulu, Hawaii 96813

\
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APPENDIX B
GLOSSARY

-

Ability - Power to®perform physical or mental acts whether the power is
acquired by training and~gducation or is due to hereditary factors.

Adaptability - Quality of being able to adjust one's self to changing
expectations and situations. :

Adjustment - Process of making personal modification or adaptation in .

order to fit a situation or reach a state of equilibrium.
4

Analysis - Process of breaking a whole ipto its component parts, by (1)
identifying the whole organization or structure; (2) determining
the parts which make up the organization and the relationship among
the parts; (3) separating the parts and studying each individually;
and (4) finglly, limiting the process when further ‘breakdown into
component ;grts would be unwarranted. - -

Aptitude - Natural tendency, capability, or potential to learn, under-
stand, or do something: -7 . /
: ' \
Attitude - Predlspositlon’tb act either ﬁﬁr’o;-against partlcular indi- '’
viduals, ideas, situations, or objects.

Avocation - Productive activity; mainly for enjoyfent.

Behavioral Objective - Set of words which gives (1) a description of spe-
cific, pertinent, attainable, measurable, observable behaviors ex-
pected to result from planned intervention; (2) conditlons under
which behaviors will be exhibited; (3) criteria of effectiveness;

and (4) limitations and constraints. .
. I

Career - Total pattern of activities a person engages in throughout one's
lifetime; one's progress through lifework, occupations, and positions. ~

Career Awareness - The state cf uuderstanding oneself and the life styles
related to different careers.' r

Career Development - Process of acquiring knowledge; skxlls
which will enable an individual to take a productive and satisfying
role in society; this development is realized through a systematic
sequence of experiences 1mp1emented in various roles which exemplify
posxtlve self ~concepts.

and attitudes S

Career Education - The process of developing knowledge, skills, attitudes,
and values to equip individuals for fulfilling their unique needs
for occupational choice, social and civic responsibilities, leisure-
rime activities, and personal growth and development accomplished
through five leyels: (1) awareness; (2) exploration; (3) preparation;
(4) placement; (5) continuing adult education. ,

*

PR T




.

Career Exploration - The process of sampling a variety of life roles,
learning the aptitudes, interests, and abilities required for dif-
ferent kinds of life work, development of capabilities of goal-set-
ting, understanding bf risk taking and'value structuring, and acqui-
sition of the skills of decision- -making.

Career Guidance - Activities and experiences which facilitate development
in individuals toward maturity.

Careenfflacement - Placement of an individual consonant with preferences
and aptitudes for pursuing career goals; includes educational place-
ment as well as occupational placement.

'Career Planning - Utilizing decision-making skills and application of

N

knowledge of self and the world of work to formulate g proposed se-
quence of activities related to one's pattern oz occupational growth
and development.

Career Preparation - Development of an individual's capacities and skills -
to enable one to function productively in society.

o~ 4

" -

Chain of Command - Order of authotity in context of job positicms.
@ - -

£

Community - Body of individuals organized into a unit linked by common
interests.

%

Concept - Major idea, thought,‘of notion, .

Conditions - Circumstances which,egist.as a_result of modifying .factors. - -

Continuum -"Uninterrupted, ordered sequence of events, activites, or
concepts.

’ "‘
& e -

Decision-¥aking - Process by which an individual selects from two or more
possible choices. .

Economic Structure - Arrangement of the components making up economic
systems.

Educational Preparation - Process whereby a person meets certain competen-
cy requirements in order to enter and remain and advance in a certain
‘occupation or in higher levels of learning.

“

Employability - Ability to secure and maintain employment by virtue of
having the prerequisite knowledge, skills, and attitudes required N
for job placement, K .

Employability Skills - Competencies which directly lead into facilitate,
and maintain employment,

Employment Trends - General direction, development, and movement of jobs,
which include: (1) whether workers are currently in demand; (2)
whether employment is expected to increase or decrease; and (3) what
the main factors are which can influence the growth and’decline of
an occupation,
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Entry Level - Specified requirements at the beginning position of an oc-

" cupation. .

Entry Level Skills - Competencies necessary for working in an entry level
job.,

Environment - Surrounding conditions, influences, forces, or circumstances.
% ,

» . I

Evaluation - Qualitative judgments describing the value or worth of any
object, situation, activity, organization or structure in relation
to a defined purpose; assessing input, process, output, and outcome
in relation to a plan for accomplishing objectives.

Financial Aid - Monetary assistance whichr enabled tﬁéhdndividualjto meet
necessary occupational training and educationél .requirements,

General Education - Liberal education which does not have a particular
occupational objective.

Goal - Broadly defined statement of general intené;3giving direction and
indicating general nature of desired outcomes %ut not specifying
characteristics of expected products.

e . . ‘

Horizontal Mobility - Movement from one positiou §p‘another within the
same stratum, ¢

.’:
=
3
*

Individual Potential - Capacity of the individual for developing into a
state of self-fulfillment. .

Industry - Group of productive, profit making enterprises that have a

technological structite for production and tﬁat prgduce orfsupply
goods, servicés, and sources of income. & - N . .
3 e

Institution - Sum total of the patterms, relatiorfs, processes, and mate-
rial instruments built up around major human activities to regulate
and standardize the behavior of the group.

—

Interdependence - Mutual-dependence upon one another.

L -
L, e

Interest - Preference for an object, course ofﬁﬁhtiqn; Sr situation,
&y ’.'-v"(
Interplay - Reciprocal relationships with actigp;”in%}Uence, or effects
on each otHer. ety

Xy
[A

Job - Piece of work of defined character underca&en for a fixed price.

Job Description - Descriptive statement giving properties of a particular
job.,

Job Family - Constellation of occupations grouped together on the basis
of one or more job or worker characteristics they, have in common.

.
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Job Level - Position of a specific job on a career ladder based on achieve-

ment, importance, and Malue. . #

Job Mobility - Movement from one job to another.

Job Requirements - Prerequisite knowledge, skills and attitudes, and spe-
cific prior training needed to satisfy a particular area of work.

Job Satisfaction - Sense of personal significance; sense of contribution
to the world that results from the interaction between worker and
job situation; amount of need satisfaction fulfilled by job activ-
ities.

Learning Activities - See Learning Tasks.

'
o,

Learning Objective - General descrlptfbn of anticipated putcomes from
learning experiences. See also Behavioral Objective

Learning Outcomes - Measurable, observable results from planned experi-
ences, relating to- objectives.

Learning Tasks - Acg;v1t1es designed to implement pre-set learning ob-
jectives.

Leisure Time - Time available with no pre-set objectives.

Life Style - Distinctive or characteristic manner of self~expression
through a way of life, including tastes and preferences, use of e
leisure, place of residence, career choice, personal appearance,
and personal outlook. . .

Model - Controllable version of or representation of something, serving

’ as the plan to be considered a standard.

. ‘ .

Needs Assessment - Analysis made by comparing the existing situation with
the ideal situation to determine what elements are lacking or inade-
quately developed.

Occupation - A category in the social structuring of work.

Occupational Cluster =~-Occupations related and grouped according to simiisi\
larities.

Occupational Expectation - Reward and satisfaction which a person antici-
pates from an occupational choice,.

Occhﬁhtional Fields - Areas of vocations in society.

Occupational Iéformation - Data about occupations.

Occupational Level - Position on a vertical dimension of an area of work
based on achievepent, importance, and value.

Performance Objective - See Behavioral Objective.
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Personal Attribute - Instrinsic quality of an individual.

Philosophy - Statement of a set of assuggtions or beliefs.
,
Principle of Compatibility - Rule that the more compatlble the organiza-
tion or structure is with the environment in which it operates, the

, more likely the operation is to achieve efficiency.

Principle of Optimization - Rule thiat the more the organization is geared
to and designed for the particular mission it is to accompllsh the
more likely it is to operate efficiently.

Principle of Systematization - Rule that the stronger the telationships
among the elements in the organization, the more likely is the or-
ganization to achieve efficiency.

Principle of Wholeness - Rule that the more clearly an organization can
be identified” as a whole, as opposed to fragmented parts, the more
efficient the operation.

Process - Series of actions or operations leading to an end.

Self - Entire makeup of the individual, emphasizing the individual's
. perception of self. - ’

Self-Appraisal - Evaluation of one's self with respect to one's aptitudes,
" interests, achievement, personal qualities, attitudes and values.
& ' s
Self-Concept -  An individual's view of self. ' «
Simulation in Research - Process of testing a model, or processing data
through a model to see if it produces predictable results.

Skill - Learned power of doing a thing competently; developed aptitude
or ability, including one related to a specific job or occupation.

Subgoals - Sub-parts of given goals.

\

Synthesis - Process of creating a new whole or organization, by identify-,
ing the parts which will make up the organization, determining the
relationships among the parts, combining the parts into a new whole,
and limiting the process when the structure is comple{e.

- Systems Approach - Scientific, systematic, rational approach to optimize
outcomes, achieved through application of systems principles and
N use of systems techniques. _

=

Technologv - Application of scientific principles of industry.

Vertical Mobility - Movement of individuals between vertically stratified
gituations, status, or categories.

Vocation - Activities in which one engages for self-fulfillment and the
¢ fulfillment of others, including ,activities in a life pattern which \
is deliberately purposeful.
Q A"SS
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Vocational Guidance - Activities and experiences whlch facilitate develop—
ment in ﬁnd1v1duals toward ,occupational maturity. .,

L. B . A )

Work - Aéthlty calling for the, expenditure of an effort toward some
definite achievemént or outcome. .

World of Work - The total environment of purposeful act1v1t1es and ex-
periences.

14
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A subject index for ea?:h grad® level: follows. On each index the curri-
culum subject is followed by the page numbers in which the learning ex-
périences suggestegdlor the subject appear. When more than one learning
experier}cé’_for a gin subject appeérs'on,the ,same page, the page num-
ber is listsd onlg oncd. )
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GRADE FOUR

Subject

Art

Hea}ih ’

Language Arts

Mathematics

Physicil Educatjion’

Science

-

'

Social Studies

L]

“m

GRADE FIVE

@rt

Health

s

€

Language Arts

-

Mathgmatics

s

Physical Edﬂcatipn

¥

Science

e

[N

-, Social Studies

41
.

“e

68, 7{},64, 85, 86, 90, 9%1 |

L4
'
- Page
50, 58, 66, 67,
5%, 59, 67, 69, 71
49, 50, 53, 54, 55, 61,
7%, 79, 80, 85, 88, 89,
49, 52, 55, 56, 60, 61,
52, 53, 61, 75, 79, 98
59, 65, 69, 71, 74, 76,
%0, 54, 57, 58, 59, 60,
71, 73, 75, 77, 80, 83,
957 96, 98
111, 121, 122, 123, 124,
149, 152, 153, 154
111, 114, 122, 1%&&3125,
103, 104, 106, 108, 109,
121, 122, 123, 125, 126,
140, 141, 143, 144, 150,
103, 115, 126, 130, 131,
106, 130, 146 %
110, 114, 124, 125, 127,
153, 154
104,- 110, 112, 113, 114,
128, 131, 134, 141, 143,
155
R
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66, 69, 71,72, 73, 76,
90, 93, 94, 95, 96 ‘

£

62, 73, 76, 79

89

61, 62, 65, 66, 68, 69,
84, 85, 86, 88, 89, 93,

‘131, 133,

127, 130,

110, 112,

128, 130,

151, 152,

145, 154

129,, 131,

_
115, 116,
144, 145,

e

139, 141,143,

131, 133, 143
113, 116, 117,

134, 136, 139,
155 "

b
133, 136, 149, *

117, 121, 123,
149, 152, 153, .

v




GRADE SIX

Subject a

Art

Health .

La&nguage Arts

Mathematics
'Music
Physical Education
Science

Social Studies

177,
208
»
180,

168,
200,

166,

167,
181,

165,
189,

179,

185,

169,
201,

U1,
172,
182,

166,
193,

181,

188,

-

173,
206

172,

193
184,

169,
196,

184,

196,

177,

185,

185,

171,
197,

Y
188, 189, 196, 198, 200,

—

209

.178, 183, 185, I87, 195,

.188 -

-

196, 205, 207, 208

173, 177, 180, 182, 184,
199, 205, 206, 207




