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PREFACE

The iilosophical base for Hawaii's Career Development Continuum
was determined by a study'of existing%6fficial documents, report
of studies made, and an analysis 'of the on-going programs in the

school's.

Realizing that the greatest portion of an individual's life is,
spent in the pursuit'of his career-or careers, it behooves the
Departmpnt of Education to provide a continuing experience to all
students through the schools' curriculum which develops an aware-
ness of the relationship of self to home, school 'and community.
Each student needs to be made aware of'the worth and dignity of
work through field observations and exploratory experiences inte-
grated with classroom instruction in academic skills.

Through these experiences each student will become acquainted with
the many different fields of endeavor and become aware of his own
abilities so as to be able to choose a career in which he will be
both successful and content.

Finally, tht curriculum shouldinstill in the student the idea
that education, does not end but continues throughout life, whether:
he goes directly into his chosen field or seeks further formal
educations

The Career Development Continuum curriculum guides, K-3, 4-6, 7-9,
and 10-12, provide for a broad approach to the economic, social
and psychological development of each individual, involving life
styles and values. These guides suggest' instructional expeiiences
for developing the capability of coping with the world in which
the individual lives and will live in the future:

t e

TEICHIRO HIRATA, Superintendent
Department of Education
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PART I .

OVERVIEW

Part I is inten<ledto give an overall pic-

.tui=e of the design for a total career de-r
velopment,cohtinuum, hom Kindergarten to

.

Grade, 14, and to establish a fi,eme,of ref-,

erence for relating this curriculum.guide
to the total continuum.

10-12 10113-14
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CHAPTER I

INTRODUCTION

This is a guide for integratlik a set nf_systematicAly segkenced.
and logically coordinated career development ekperiences,into aiiexisting..
,curriculum. It is 'i.ntialded that this guide will assist teachers,' couns

.lox's,' and administrators in developing dnd implementing a career develo
ment curriculum within the existing instructional_dnd duidance programs'
in the schools This guide is part ofta set ofcguides designed,for'four
levels: arten to Grade 3, Grades 4 to 6, Gradte7 to 9, and
Grade

. .

.4

Organization.

The gUide is organized'into three Major parts and an appendix. Part

LcOmprisg4 of fours chapters, presents an overview of the total career de-
velopment contInuUm,,extending from. Kindergarten to Grade 14. It also
.establ.iihes the conceptual frame of reference for the career development
curriculum. The four .chapters'in,Part I are :'

)

CHAPTER I INTRODUCTION.
Organization of the' guide
DirectiOns, .for Users

.

CHAPTER RATIONALE
Assumptions undergirding aevelopment of a carer deVelop-

.

ment continuum . .

Reasons for developing the curriculum guide

CHAPTER III CONCEPTUAL MODEL
Conceptual frame of refer nce for the career development
continuum and the curriculum guide

CHAPTER IV GOALS; SUBGOALS,,AND OBJECTIVES
Major goals of career'devellopment
Subgoala for tech major goal

9
Relation of objectives in one level to those in other

levels

Part II ofthe..curriculum guide contains a set of learning experiences
to implement' career deVelopment objectives. The experiences can-be used
directly,or can be used aa examples bj teachers and counselors who want to
develop leariling experiences for the learners'in their schools.
, IMO

...

Part III of the curriculum guide contains background information on
the development of the 'lade. .

The Appendix c ntains a list of sources for obtaining hardware and
,,.... ..

'software to use wit the learning tasks, a glossary of terms, a bibliogra-
phy, and a subject index.

. .

3
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Directions for Users

,...,-

This curriculum guide is ,intended-to help teachers and counselot,
provide-learning experiences which will aid learners in becoming fdIly

\'functtoning persons capable of realizing career development. The learn=

ing experiences included in this guide can beincorporatea'into existing
claises and gaidaAce activities,and'can serve as examples to help in,de-
velopingnew objeCtives and learning tasks to meet the needs of all learn-

1

ers in Hawaii schools. . , !

-..,

The user will bekAble.to get-the most benefit from the_guide

,

by read-
,

ing Part I to gain an (5,Fienbation to the to61careerdevelopment continu=
lit)) concept and to establish a'frame or-reference for relating a partibulars

. . ,

'guide;te./the others in the continuum. - ,......

# Part II of the guide has been- designed to implement the idea of'a ca-
reer development continua by thI use of a common set of four major goals

amPtheir subgoals. To insure articulation across grade 1- veils, the 'same

goals and subgoals are repeated in each of the curricul.* guides. Each

subgoal is accompanied by one or more related learner objectives.' Each .

lea= er objective, in turn, 'is accompanied by severaLlearning experiences.
The objectives and learning, experiences implementing a particular subgoal
'atane level afe'related to objectives and experiences for the same sub-

.gAl,at other grade levels. In early levels, activities stress awareness;
in middle grades,'emphasis is on exploration; and in upper grades, the
emphasis on exploration. continues with-additional stress on preparation.

772"

1.

Each leaning experience describes the steps involved, lists the
software /hardware needed to carry out the activity, suggests classes in

which it may be used, and suggests an evaluation technique. Each learning
experience is also identifiediby a code symbol to indicate whether it is
Primarily related to awareness (0), exploration (E), or preparation

(P). For fufther ease of use the learning experiences have been grouped

' by major goal and have been color coded. The four major goals are:

Goal 1: Developing capabilities for achieving self-realization
through self-understanding and decision-making. (Color

coded LAVENDER)

Goal 2: Developing capabilities for being economically efficient
as producer and consumer of goods and services. (Color.

coded ORANGE)

Goal 3: Developing capabilities for establishing and maintaining

healthy social relationships. (Colar coded PINK)

Goal 4: Developing capabilities for carrying out civic responsibi-

lities at work and in the community. (Color coded GREEN)

,
The Appendix of the guide includes complete citations' for all recom-

, mended.hapdware/software, as well as listing additional sources of career

education materials. Also located in t e Appebdix section is.a cross in-

dex which groups learning,experiencea b curriaiklum subject.

1 4
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The objectives, the learning experiences, and the evaluation methods
presented in these guides ate intended to-perve as examples. It is anti-
cipated that teachers and counselgrs will adapt the activities in the %
guides and will develop additional. learning objectives and experiences
to meet.the,needs of the learners with whom-they are working..

I
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' CHAPTER Ii'

RATIONALE

.This chapter' sets forth the, frame of reference within which the set -

of career development curriculum guides was developed. The development
of the guides was organized to provide flexibility in expanding and im-
proving instruction and 'guidance in Hawaii. The guides are intended to
provide suggestions for and stimulation to development of programs and

N

professional growth of teachers, counselors, and administrators. The

guides are designed to articulate elementary, secondary, and post-second= -

ary programs and integrate academic education, voestional education, and
guidance.

1,7%afi*

The four curriculum guides implement a set of assumptions=aboat
learners, the nature of 'career development, interventions for achieving
career development, and the nature of the environment. These assump-
tions combine to establish a rationale underlying the development of the

- curriculum guideA.

Assumptions about learners.6

Each individual must reach a levtl of self-understanding and must
develop attitudes, knowledge, and skills necessary for engaging in goal-,
directed behaviors which are vocationally and avocationally protective
and personally satisfying. The individual needs to know about occupa-

, tions, and must have competency in specific tasks, but this is not suffi-

cient. He/she also must know the ways in which tasks combine in occupa-
tions, and must understand the relationships among occupational elements

in job clusters ,(Venn, .1964). The person must know about available
opportunities and beable to relate knowledge of self to the occuAtional Ak

demands in choosing from among available courses of action.. Each indi-

vidual must understand his/her capacities for developmedt at an early

age, so aspirations and, decisions can)be realistic. The movement from

a rural, agrarian to an urban; industrialized society has resulted in a
highly specialized, technologicallybased Tmomy with a highly mobile
population and a changing work-leisure strugture. The work ethic, which

placed pride in craftsmanship and individual\ achievement, has been chal-

lenged. It is becoming more difficult to fi d identity in an occupation.
Most people must anticipate a series of job \hanges during the course of

their working years. Many occupations will come obsolete and new ones

Swill be born. ". . , Nearly -half the student4 we see in high school will
have unstable or multiple, trial careers (Super, ).964, p. 3)." The move-

ment away from argrarfan4ased economy which typifies the nation is pro-

nounced in the state of HaWaii. The need is great for preparing the
children and youth of Hawaii for coping with a w-erld of work and leisure

in a state of rapid change.

6

Ig
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4

The Hawaii career development continuum implementsthe glloWing.
assumptions about learners:

1. Every individual Should have the Opportunity to develop to the
maximum his/her capacity for considered risk-taking.

2. Every individual should have the opportunity to clarify and .

refine knowledge about self and personal aspirations through
planned assessment and evaluation.

141.:

3. Every individual should have the opportunity to gain a clear
4 understanding of careers, to have an opportunity to explore

career options, and to be prepared for career'implementaticip.

4. Every individual should have the opportunity for participation
in'various skill activities as laprelude to decisions concerning
specific skill areas and eventual development of entry-leNiel
skills.

5. Every individual should have the opportunity for learning the
process of job entry and actiantement, inclbding astery of
skills of job seeking and career placement.

6. Every individual should have the opportunity to develop.a clear
understanding of the 4lationship of the educe ional process
and career development. ,

7.

.

.,
.

. ,

Every individual Sho ld have the opportunity ioehealthy and

fulfilling career de elopment.
4

Assumptions about the nature of career development.
.

\

The essence of career development is the person. Career development

is person-oriehted. Career development is an ongoing process of indivi-
dual development, continuing from infancy through maturity. This develop-

mental koce'Ss takes place through h-a systematic sequence of experiences
and decisions of the individual in an environment. These experiences
and decisions contribute to the formulation of positive self-identity
and achievement of vocational and'avocational maturity. Self-concept is

a key construct in career development. "Individual values have been

I

treated as the major synthesizing force in self-concept and the major-
dynamic force in decision-making (Katz, 1966. p..3)." Career develop, e nt

.is concerned with all the factors which contribute to or militate agAnst
acquisition of values, attitudes, knowledge, and skills and their imple-
mentation in meaningful and productive occupational and avocations). roles.
Career development is concerned with self, civic, social, and economic
facets of thewhole person.

The career development co9rimuum implements the following assumptions
, / '

' about the nature of career development:
..

.7

7
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1. Career 'development is a process of individual growth toward voca,-
tional maturity and self-identity, realized through a systematic
sequence of work eRperiences and` implemented in occupational

roles and the self-concept. ,

2. Career development is an ongoing process extending fromfnfancy
through maturity, concerned with all'jactors and conditions which
contribute to or militate against, acquisition of values, atti-
tudes, knowledge, and skills and their implementation in meaning-
ful and wductive occupational i6les.

3. Career development of the individual is cyclical in nature, and
. .

is subject to intrvention to.correct or facilitate development
. .

---..
$

of self and achievement of car er identity.

t

4. Career development is implemented through career, awareness,
career exploration and 'goal-setting, pre-service preparation,

\ placement, and follow-up.

I
,

5. Career development is concerned with self, civic, sociat, and.
economic development of each person over a lifelong .continuum
in relation to the total spectrum of the work world.

Assumptions about effective interventions to Achieve career development.

ro

Heal y career development does not happen by chance. There musttbe

a systems{ ic.approach to articulation ancflintegration of planned exper/7-

ences from kindergarten through adult education to foster and enhance

career devalopment. The interventions to faci tate career development
Iltof each individual must. be implemented in pla ed experiences to bring
abouk.the cognitive,. affective, and psychomotor changes,needed to realize
self-identity and vocational maturity. There must be a concerted effort

involving academic education, Vocational education, guidance, and work

experience. , ..

. . .

An eaective intervention to achieve career'development of the indi-
vldual must include the efforts and inputs of lea erg, school personnel,

parents, community leaders; labor and industry, rep esentatives,and busi-

. nessmen. The experiences to facilitate career devt opment must include
planned opportunities for learning and practicing d cision-making and

value clarification. The intervention must provide an oppOrtunity to
articulate facets of particular jobs or careers and to expand this knowlw
edge to other facets of careers. An effective career development inter-

vention must provide an opportunity for growth of aninternali;ed value

, . system to help each individual move to self-fulfillment thr6ugh apprecia-

tion of his/her own career role.

An effective program to facilitate career development 'muat be part
of a t tal curriculum, involving school, home, and community, Ind must
be tot lly articulated and integrated laterally across schoolAnd commu-

nity, nd vertically from pre-school through adulthood. The content and

naeur of learning experiences mu* be focused on careers, witiO.rograms

strut ured around career opportunities, occupational informatio; work

8
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attitudes and values, job entry 'skills, and higher ievelftechnical^skills:
An effective career development intervention must provide for a guidance

scomponent which assists individuals to make ound life- decisions,.helps

them prepare for work roles'implementirig their career. choices, and'pre-

pares thedfor relating self-development experiences'io career devellgr,

ment. Career development of the individual is achieved through provision
of an integrated instruction - guidance program geared.to a sequence'ok

1""/, developmental tasks (Havighurst,

A career development continuum'must implem"ent the same maot goals

or themes at every growth level. Administration, instruction, and gui-.

dance must be linked in a concerted effort to provide the kinds of inter-
vention needed to realize 'career development. Effort;must be made at

every level of the educational proceis, from kindergarten through adult
education, to-implement a continuum of systematically related experiences
designed to help each individual realize his/her full potantial'forca-
reer development. The.resources of the State of Hawaii must be brought
to bear on the problem of pioviding a totally, integrated add articulated
prOgram, of career development experiences for the childreftand youth,of

= the state. Government, education,iabor, inddstry, and community groups
must Wnrk together to implement a planned program to prepare the children
and youth of the state fdr facing the challenges of a rapidly changing
'society.

The career development continuum implements the following assumptions

about effective,career development interventions:

1. Career'development interventions must focus on interaction of
academic education, vocational education, guidance, and work

experience.

42. Career development interventions should include the efforts and

inputs of learner, school personnel, parents, community, labor,
industry, and business.

4

3. Career development int4"tventions must provide opportunities for
experiences in lear414 'and practicing decision-making.

4. Career development comprehensive programs to develop self, civic,

social, and economic capabilities must provide career develop-
ment activities according to the individual's developmental
level and needs.

5. Career development programs. of activities must provide each
learner the opportunity. to clarify and refine knowledge about

- self and aspirations for future through a planned'process of
self-assessment and evaluatioh.

6. Career development programs of activities must articulate facets
of particular jobs or careers arid' expand this knowledge to other

facets or careers.

9
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7.
4
Cayer development programs must'provide for discusSion and
growth of an internalized value system which helps each person
move toward self-fulfillment.

8. Career development,interventions must provide for participation
in various skill activities as a prelude todecisioni concern-
ing specific skill areas and eventual development of:entry, ,

level skills.

9. . Career deVelopment programs mus provide assistance to the
individual in learning the pro ss necessary for job entry and
advancement and in developing the skills of job seeking and
reer placement.

10.- Career developmeni,interventions must provide individualization
of learning experiences and participation in group learning and
guidance activities.

11 Career development interventions must provide a systematic ap-
proach implemented jointly by school and community, with person-
nel from the world of work participating with educational and
guidance personnel to design, implement, and evaluate,the experi-
ences supporting career development.

12 Career deyelopment interventiafts must be part of the total cur-
riculum and must be totally articulated and integrated, laterally
across school and community', and vertically from pre-school
through adulthood.

13 Career development interventions must be implemented in learning
experiences and activities focusdd on careers--elementary and
secondary programs structured around career opportunities, occu-
pational information, attitude development; high school programs
around career exploration and job entry skills; and community
colleges around technical skills.

14. Career development guidance interventions must assist individuals
to make sound life-decisions, help them prepare for work roles
implementing their career Choices, and prepare them for relating
self-developmental experiences to reality.

15. Career development interventions must be organized around a
functional priority of life roles, with career-identity and self-
identity providing the central focus.

16. Career development interventions must be based on a developmental
concept, which provides for integrated instruction and guidance
geared to a sequence of developmental tasks (Hdvighurst, 1953).

ty.$
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Genera/ assumptions °about the environment.

A ,number of 4asic'premlses about the -environment underlie'the con-
ceptual model of-career development which establishes the frame of ref-
erence for,the career development curri,culum guides. The following
assumptions, wWich'reflect the rapid sccial and economic change charac-
terizinkpost World War II society, the existing social and institutronal
arrangements; and some of the more critical problems and issues that
confront society in general and Hawaii in particular are:

1.
/
Rapid technological and social change will continue making it
necessary to prepare youth and adults to use technology for the
benefit of the individual and society.

Preparation for work is a major objective of education.

3. Vocational education and academic education must be fused and
integrated.

4. Children and youth must be able to relate to the adult world'of
work, equipped, to assume civic responsibility, capable of per-
sonal usefulness and satiofaction, and able to establish and
maintain social relationships.

QF

5. Effective education must provide for intensive guidance and
counsel4g.

6. Contin4bu4 articulation of education must be prOvided from
kindergarten through grade and into post secondary education
and training.

I. Vocational-technical education, academic discipline, and guidance
and. counseling must be fused and integrated.

/

The rationale underlying the Hawaii Career Development Continuum
assumes the aeed-fOr systematic planning and continuing evaluation of
the career of each individual. It assumes that healthy career develop-
ment does not happen by chance. Zaccaria (1969) documents the assumption
that skills and knowledge are agt spontaneous occurrences. They must be
developed in systematic ways / The accomplishment of healthy career de-
velopment for the individu calls for a long-term, continuing interven-
tion.

There must be continuing assessment of the individual potential so
career growth and advancement cdn be facilitated. The assessment must
begin early in life. EAch person must understand capacities for develop-
ment at an early age, sa aspirations and decisions can be realistic from /

the start. The interventions to facilitate healthy career development of
each individual must be limplemenced in planned experiences which will
result injndividuals being :prepared for personally satisfying And socially
constructive occupationalNroles, as well as achieving self-realization,,

implementing civic responsibilities, and maintaining healthy social re-
lationships.

11



CHAPTER III

CONCEPTUAL MODEL OF CAREER DEVELOPMENT CONTINUUM

This chapter presents the conteptualmodel of the Career Development
Continuum, which undergirded design of the curriculum. The development
of the career development conceptual model was accomplished as a prerequi-
site to the design of curriculum guides to articulate career development
learning experiences from Kindergarten through Grade 14. The conceptual
model was developed to establish a framework for integrating career
development learning experiences into the existing academic, vocational,
and guidance curricula. The model is based on two assumptions: (1)' that

education must be relevant to the needs of the learners and conditions
of the social and economic settings; and (2) 'that the delivery of educa-
.tion must be organized and implemented to optimize individual well-.being

and social welfare. The conceptual model implements two major premises:

. . the potential for career development is realized by providing
experiences to assist the individual to.become a fully func-
tioning person

. . the potential for individual career deNielopment is realized by
arranging a,sequence of tasks and concepts to f'acilitate indi-
vidual progress from one developmental level to another.

The conceptual model encompasses three major Components: (1) areas

of growth which must be developed for the individual to achieve career

development; (2) sequence of experiences which must be implemented by the
individual in the course of career development; and (33 components of the
environment in which decisions and experienc.es must be implemented to ac-
complish a totally integrated system for achieving career development.

The areas of individual growth are expressed as the four major goals

of career development. The goals areimplemented in eXperiencesof the
individual interacting with the environment to achieve self and career
identity. The sequence of objectives to be achieved is from awareness
to exploration and preparation. The model illustrated In Figure 1 t

elucidates this conceptualization of a career development continuum.

Inspection of Figure 1 reveals that the individual achieves career
and self-identity, becoming a fully functioning person, through a series,
of,decisions and experiences in the school, community, home, and work/
leisure settings. This is accomplished as he/she grows and develops in
Jour areas:, self-realization, economic efficiency, social relationships,
and civic responsibility. Growth and development are realized as the

individual progresses through a sequence of experiences ranging from
awareness to exploration and skill preparation until he/she becomes a

. fully functioning person. The interrelationships among the three basic
components of the conceptual model aresphown in Figure 1. This figure
idehtifiethree basic components essential for achievement. of career
development:

12
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e individual growth and development through

self-realizatiod
economic efficient?.,
social relationships
civic, responsibility

an environment in Which growth occurs in

home

,4 school
work/lasutk

toy

,

. a sequence of experienCes through

awareness

expldtation.
preparation-placement

Areas of individual career development

Ow

4

Career development is seen as the continuing growth. of an individual

toward complete self and career fulfillment, achieved through a sequence -a-

of interactionb and decisions in the school, home, community, and work/ .

leisure environments. Career development is the 'process of growth and
development of the individual into the full realization of. potential as -

a person with self'and career identity. The individual becomes a fully
functioning person through achievement- of four goals:,

. . achieving self-realization through the development of communi-
cation and computation skills, personal values, goal=setting,
and decision-making capabilities

. . becoming economically efficient as, producer and consumer of

goods and services

. . being,abl to establish and maintain ,healthy social relation-
ships at home, on the job,in the family, in the community

.
being able to carryout civic respons bilities at work and'in

the community.

Sequence of career development

The individual grows and deVelops into a fully,funciioning:person as
he/she progresses through a sequence of awareness, exploration,, and ftep,
aration,and skill development in,relation to the four areas of individual

growth and-Oevelophrent. The,individual,ma't first become aware of self -

arid the envlichment; then trust explore career opportunities and. develop
goal-setting capabilitieS; prepare for job entry;achteve technological
competencies, and learn the skills of job placement. These career devel--'
opment dimensions are related sequentially, with career and self-awareness



being pferequisite to career exploration, which, in turn, precedes prep-
aration and placement. Awareness-of self and career is achieved as the
individual acquires.an understanding of self and the lifestyles - related
to different kinds 'of caredrs. Exploration of careers is accomplished'
through hands-on or simulation experiences as the individual develops .

the knowledge, attitudes, interest$) and abilities required for different
kinds of occupations, develops the capabilities of goal-setting, under-
stands risk-taking, and,value"structuring, and 'acquires the skills of
decision-making." Preparation involves the development of entry levp4=.
job,skills and capability of planning for continuing career development.

e.
'Placement involves learning the job-seeking techniques necessary for .

placement and'upgrading. s

. The careltr, development continuum is Seen as-a lifelong process in
which each individual achieves .fUll,potential as a fully-functioning

. person. This is accothplished through a systematic sequence of experiences
, -and decisions resulting in the indtlAdual becoming aopAson capable of
being economically efficient, able to be civically responsible, capable

. of achieving self-realization, and capable of establishing and maintaining
healthy social relationships.

The continuum is realized through a sequence of career development
.experiences aimed at achieving the four goals, extending from K through
Grade 14involving awafeness, exploration,, preparation, and placement:
,This continuum is shown in Figure- 2.'

,

Examination of _Figure 2 shows that the dimensions of awareness, explo-
ratiOn, preparation and placement are incorporated in learning experieu,ces,

from Kindergarten through Grade 14. The emphasis on awareness, exploration,
prepatation,or placement is not constant, but changes, depending on the
grade level, growth of the individual, and the,social situation. In gen-
eral, the emphasis in Kindergarten through Grade 6 is developing career'
and self - awareness. From Grade 7 to Grade'9,'emphasis is;on career
exploration and goal-setting, but awareness and preparation can be in-
:cluded. From Grade 0 to Grade 14, the emphasis is on preparation and
placerftent, but awarenessand exploration are included also. The conceptual
model subsuthei the need to provide interventions to develop, improve, and,
increase career and self-aWareness indi-

vidual.

the entire life,span of the
The assumption is made that the' individual never reaches` the stage

in life when there no,longer is the potential for increasing'o't 'sharpening
awareness of self and career. The time of greatest potential for develop-
ing awareness, however, is in the'elementary grades, when the individual
is c6ncerned primarily with the developmental tasks A'middle childhood:

learning physical skills needed for ordinary games

building wholesome attitudes toward oneself

learning to get along with peers

learning an appropriate social role

z
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GOALS K. , 1 2 4 57 6 -9 10 11- 12 13, 14

...

AWARENESS

EXPLORATION

111111 PREPARATION-PLACEMENT

Fig. 2- Scope and sequence model of career development
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developing

deveroPing

developing

developing

fundamental skills in reading,4mF±ting and,calculation

Ili
concepts needed for achieving personal independence

conscience, morality, and scale of values lik
.

attitudes to social groups and situatiOns.

It is assumed that to some dotrea.the goals of career development
are realized through Career exploration over the entire life span of an
individual. It is held that even in middle childhood:when the individual
is concerned primarily with tasks related to development of concepts and
skills for everyday ;eyingcommunication, computation, intrpersodal-te-.
lationships--there is some opportunity for career exploratilanl':and some j

initial experienced relating to goal-setting. The major emphasis, however, ./
on career exploration and goal-setting is at the middle school grades,
when the individual is concerned with the developmental tasks of preado-,
lescence:

achieving new and more mature relations wit peers Of both sexes

0 achieving a ;oci role

accepting one's physique and using body effe tively

Achieving emotionaLindepende*ce of parents other adults

4

achieving assurance of economic independence.

111

It is assumed that to some degree there is 'otential for develop-
/-pent of skill proficiencies starting at an early ge and continuing

through the mature years. The greatest emphasis, howevemq on preparation
for job or further education-is in adolescence and early adulthood. .The.
line between career exploration and preparation is much less definite
than that which marks 'the transition from awareness to exploration. the
needs of the individual and the social' situation exert more influence at
this end of the continuum than at the beginning. Foi the individuals who
will go directly from secondary school into the world of work, preparation
must begin earlier than for those who will continue schooling in college
or technical school. The emphasis on K.eparation and placement comes at
the time when individuals are concerned with developmental tasks of ado-
lescence and early adulthdod:

selecting, and preparing for an Occupation

preparing for marriage and family

developing'intellecfual shills and concepts ftr civic competence

desiring and'achieving socially responsible behavior

. acquiring a set. Of values and an ethical system

selecting a mate

18
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learning io live with a'marriage partner

starting a, .family"

0

rearing children

--..

' managing a home

'N'N'NNNNNNN\

_getting started in an occupation

taking on civic. responsibilities

.

finding a congenial social group.

Career development is accomplished over a elag4contingum as the
individual realizes his, /her potential and achieyes career identity through

. development of .knowledge, skills, and attitudes toimplement self- reali-
zation, economic efficiency, social relationships, and civic responsi-
bilities.

Experiences implementing career development

. ,

Career development of the person is realizedithrough interaction_ of
the individual with four aspects of the environment: school, home, work/
leisure, and community. -

,

0a.wder development is a lifelong process through which the'
individual realizes his/her potential and achieves. self and
career ,identity. Tik4s-is accomplished through a systematic
sequence of planne,d Alterventi,ons to rein force the sequence of
developmeilt along the continuum of awareness, exploration, and
preparatiao..

A

F

The four/dimensions 'of the environment in whichlqxpetiences and
decisions are' implemented to reinforce career development are:

A
. . . sthool, where the individual is afforded the opportunity to

Participate in purposefully created and contrived experiences
to bring about changes in behavior u

.home, where the individual is afforded the opportunity to'inter-
' act with-members of a family and to maintain away of life

. . work/leisure, where the individual is afforded the opportunity
'to,perfOrm labor as a means of-earning a living or engage in
activities for the sake of personal fulfillment and enApyment

.0 community,where:the person is afforded the opportunity to'in-
teract with other individuals Who share folkways, mires,
.taboos, 'rules, and laws.

16
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Through
t
he experiences provided in school, home, work/leisure, and

tommunity, the individual grows into a person. The individual achieves
self-realization, is capable of maintaining economic efficiency, can
execute civic responsibilities, and-can ettablidh and maintain healthy
social relationships. The school, working in consort with the home,
community, and work/leisure world, play's a key role in facilitating

healthy career development.

Implementing the conceptual model in a delivery system

The deliv r of career development is accomplished through planned

interventi s which are provided through the interfacing of instruction,
administration and guidance. Formative.and summative evaluation is main-

tainecCas an integral part of the delivery system to provide quality con-
trol and accountability. Vocational. education, academic education, and

guidance are interrelated in the'common pursuit of career development pf
the individual. The basic philosophy of career development expostulates
that:

1. career development is a lifelong continuum

2. 'career development follows a systematic sequence of awareness,
exploration, preparation and placement

3. career development of the individual is accomplished as the indi-
vidual achieves self, ;civic, social, and economic development

and growth

4. career development is achieved through experiences_ and decisions

which facilitate the growth and development of the individual.

These assumptions combine to define a conceptual model which, when
implemented in the school setting, will result in an integrated and arti-

culated program of instruction and guidance, Kindergarten through Grade

14. This program ,is designed to develop self-realization, social rela-
tionship skills, civic responsibility capability, and economic efficiency
capabilities of everl'child in Hawaii.

The career development continuum is conceptualized as 'an integral
part of the total educational system in Hawaii. Delivery of the.career
development curriculum to learnere in Hawaii's schools requires joint
and collaborative efforts of instructional, guidance, and administrative
personnel.

Administrators can contribute to the delivery ofe career development
to Hawaii's schools by:

1: scheduling to allow for career development
4

2. offering in-service and pre-:service training to prepare teachers
and counselors

20
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3. budgeting to allow for materials and equipment scquisitionT, re-
pair, and maintenance

)

4. providing facilities

5. maintaining a climate which supports career development concepts

6. coordinating with community agencies and groups.

Counselors can contribute to delivery of career development in

Hawaii's schools by:

1. working with teachers to create a.career development center

'2. providing job placement and follow-uplassistance to learners

3, cooperating ih the planning and organizing of school-community
programs

4. developing learner objectives2 learning experiences, and evalua-

tion methods ,

5. integrating learning experiences into guidance activities..

6.. reinforcing career development objectives and suligoals in group

and individual counseling.

Teachers can contribute to delivery of career evelopment in Hawaii's

schools by:

1'. designing rearner,objectives, experiences,
4rto achieve career development goals

evaldation methods '

2. introducing into the difterent subject areas experiences which

will assist learners totAhieve a healthy career identity and

self-concept

. allowing for individual rences by selecting objectives and

tasks appropriate for t e ind vidual learner or group of learners

using objectives and ks from levels in the career continuum

to meet the needs of individual earners

5. .providing teedba& to guide revision and modification in ,the

curriculum guides.
4

.Amodel for a delivery system of career develoiiment is shown in

Figure 3.

.
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IMPLEMENT ADM./GUID./INSTR.

-f 1

Implement
Administration Function

1.1

Implement
Cu 84 44 ti

.2
.

Implement
Instructional Function

- -Vocational-
Technical

1.3.1

.General

- 1.3.2

1.3

1.0

,IMPLEMENT SUPPORT SERVICES

Provide for
Hardware/Software

Development
2.1

Maintain
Data"Collection

2.2'

Provide for
Career Information

Development

2.3

Provide for
Curriculum
DeVelopment

2.4

Provide
In-Service/Pre-Service

Staff Development
2.5

Utilize,
Community Resources

2.6

t

A

2.0

Conduct Evaluation
3.0

Fig..3
Organizational structure for the

delivery of career development experiences
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Figure 3 presents a MD el for the organizational structure to de-
1 ver a career development. co tinuum in Hawaii. When the delivery system
is implemented in the school tting, an integrated and articulated pro-
'gram of instruction and gulden.- K through Grade 14, i'echieved.

Staff development, material development, community participants, data
collection, information processin , and curriculum development are inte-
gral parts of the total system fo delivetIng.career development.

The essence of career developme .is the person. Career devel-
opment is person-oriented. C r development is an ongoing
process of individual developme continuing fran infancy
through maturity. This developmen process takes place
through a systematic sequence of e ..eriences and decisions of
the individual in an environment, ese experiences and deci-
sions contribute to the formulation .a positive self-identity
and realization of vocational and avo..tional maturity.

23
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CHAPTER IV

GOALS, SUBGOAL8, AND OBJECTIVES OF CAREER DEVELOPMENT

This chapter describes-the development of goals,.subgoals, and ob-
jectives of career development, and presents the model for achieving a
continuum through the process of relating goals, subgouls, and objectives
across levels.

A. goal statement is a collection of words or symbols describing a .

general intent or desired outcome. A goal a broadly defined intended
outcome, such as "achieving self-fut. lfillment:" A goal sets the direction
and indicates the general mature,of the desired outcome, but does'not
specify the characteristic's of the expected outcome. Goals reflect a
philosophical frame of reference and are characterized by broadness in
intent and scope. A goal is a statement of general purpose. Goals are
somewhat idealistic, but should not be o far removed from reality as to
be meaningless:.

A subgoal is a component of a goal. Each goal is made up of two or
more parts. Subgoals describe in general terms the knowledge, skills and
attitudes, which must be achieved in order for the goal to be reache'd.

Stiegoals are expressed in general terms to describe what the person will
understand, the skills that will be developed, or the na ure of the atti-
tudes,of values to be acquired in order for the goal to e realized.
Goals tend to describe the total person or group of per ons; subgoals
refer to the psychomotor, affective, or cognitive dimen ions of an indi-
viddal or particular group of individuals:

Behavioral objectil'ies are collections of words describing,screcifi'e,
pertinent, attainable, measurable, and observable behaviOrs that will
result from planned interventions.' Behavioral objectives are written in
terms which can be.evaluated,'and specify the criteria of effectiveness.
A behaviural objective must:

.

identify and name the desired behavior
describe the conditions under which the behavior will take

place

specify limitations or constraints
specify acceptable levels of performance.

The conceptual modal prescribes the goals for career development.
There ate four goals which must be achieved for an individual to become
a fully functioning person:

becoming capable of achieving self-realization
. becoming capable of maintaining economic efficiency as a pro-

ducer and consumer
. becoming capable of establishing and maintaining-healthy social

relationships
. becoming capable of executing civic responsibilities.



of

owe

The goal of self- realization is the develcipment of knowledge, skills,
and attitudes ox,values to make an individual the person he/she is capable
of becoming, with a heightened self-awareness, a realistic self-concept,
a positive self-image, a realistic value system, and decision-making capa-

bility. Achievement of self-realization involves developmentof communi-
cation and computational skills, acquisition of basic knowledge about
health, and generation of feelings of self commensurate with potential
abilities. Self-realization involves mastery of basic skill's in reading,
writing, speaking, listening, and mathematics.

JP

The goal of economic efficiency is the development of knowledge,
'skills] attitudes or values to make an individual a person capable.of
managthg home and family affairs and supporting self and dependents at
a living standard above the poverty level in a manner contributing to
individual well-being and social welfare. ,Achievement,of.economic effi-
ciency involves developing the skills required to be an effective produc-
er apd consumer of services and goods, and.the capability of benefiting

from avocational pursuits. This goal subsumes the developmeneof knowl-
edge, skills, and attitudes required for getting and Maintaining gainful
eloployment and,the management of income for theewelfare of the person

46d dependents. It also involves productive management of time devoted
o avocational interests.

The goal of civic responsibility is the development of knowledge,
skint, attitudes or values to make the individual a person capable of
contributing in an organized, lawful way to the welfare of the group.
Civic responsibility means achieving an awareness of and participation
in neighborhood and local community issues and affairs, awareness of po-
litical issues and laws of the land at local, state, national, and inter-
national levels, and respect for the rights and property of others in
school, community, home, and work-leisure settinp-.-----

The goal of social relationships is the development of knowledge, 11

skills, attitudes or values to make an individual a person capable of
coping with social situations and relating to other human beings in
terms of realities, expectations, and standards of society. The goal

subsumes the development of-laerpersonal and interrelationship skills
needed to function effectively in the home, community, school, and work-

leisure settings.

For each of the goals, a ,set of subgoals has been.defined. The major

goals and subgoals are shown in Table 1.
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Gtade'4

GOAL: Developing capabilities for carrying out civic responsibilities,
and rewards in-.work and leisure.

SUBGOAL 4: Develop understanding of relationship betWeen xesponsibilities
and rewards in work and leisure.

Learner Objecttve 1: Learner will be able to list or describe rewards
other than money which are-related to wor ing.

Leaning Experiences

LEARNING EXPERIENCE A: (Social Studies) E

'1. Have learners interview their parents or a friend to find out what
kinds of things about their jobs satisfy them, other than money. The

learners should shafe their findings with the class. The class,
should-.compare and contrast theeresults.

2. If possible; invite workers from .the-cAmunity into the' classroop to
discuss with the learners the non - monetary, benefits they receive from
the jobs '(leisure time, job satisfaction, prestige, etc.). After

each speaker, have learners discuss the rewards.

3. Have each learner orally list an-monetary rewards received from work-

ing.

LEARNING EXPERIENCE B; (Language Arts) A

.

}(blackboard, paper, pens)

1. Have learners write short sentences describing the.knon=monetary .re-

,wards they receive for tasks .performesi.at,school and at home. Rave

learners share their compositions-.vrEh itio.e class.
t

'2. List the non-monetary rewards giVe On, blackboard-

3. Read a biography of a person to the learners. At,the end of the read-
4

ing aid learners in making inferences about the kinds of non -monetary

rewards the person'received. 4

/Teacher-made test. Each learner will

received from working. -*

0.

c

. r "is ,

List three rewards other tan mrian oney.
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,Grade 4 ,

.GOAL: Developing capabilities for, carrying out civic responsibilities
at wq.rk and in the community.

SUBGOAL 5: Develop capabilities for making effective use of resources
and understand:relation of environment to work.

,

Learner Objective 1: Each learner will be able tcilise or describe the
relationship of the environmen*ito a particular
job.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies) A

1. Invite workers into the classroom to discuss with the class how their
jobs are dependedt upon or related to the environment (farmerss soil
and weather; factory workers - fuel and water; service station workers
-,gas and oilj jet pilot weather; fireman-- water; etc.).'

Have the learners compare and contrast the job and environmentalere-
.

latiOnship.
/

k 3. Have learners, interview or write -letters to ^worker8 to find out the

relationships between their jobs and the environment. Have class r

diiride into pairs, and select a worker. they are interested inr ,Be-
fore interviewing or letter Writing takes pl9ce, discuss with class
the questions to ask and have learners copy them. Give Assistance,as
needed. 'The glass should share their findings for discussion.

4

LEARNING EXPERIENCE B: (Language Arts, Art) :A

(stamps, envelopes, paper, pens, drawing paper, paint)'
. 4*

1. Have class divide into
e a

groups of four or five learners each. Have

.each group write a.letter to local industry requesting information
concerning the relationship between work and the environment and the
types of workers it has.

2. Discuss with class type of letter to w4ite,, Aid each group as needed
in writing its letter.

ti- 96
0



a

3. Have tech group illustrate the relationship of the environment and

the occupation.

4. Have learners share results with other groups.

a

Evaluation

a

Oral qu. Each-learner dill naive on job found in Hawaii and tell one

way tn. whi0i the environment oiliawail affects the job. f

O
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Grade 4,

GOAL: Developing capabilities for carrying, out civic responsibilities
at work and in the community.

`

#
0

SUBGOAL 6: Develop ability to participate in various kinds of civic
groups.'

Learner Obje ive 1: Each learner will be able to describe ways in
which his/her participation in a group contributed
to his/her understanding of the responsibilities of
citizenship.

1

Learning Experiences

NING EXPERIENCE A: ($ocitl Studies)
A

Following a group activity
cipation in the group and
trijouted to personal and gr

the learners describe their parti-
ir individual, participation con-

als.

f
2 If possible, video tape the class functioning in various group acti-

vities. Show the vide?) tape to the class to allow each learner to
observe his /her participation in the group activity. Following the
viewing of the- tape, encourage each learner to describe how his/her
participation in the group contributed to him/her.

3 Lead discussion relating participation in classroom activities with
Ltizepshipparticipatfon activities and responsibilities.

LEARNING EXPERIENCE (Physical Education) A

1. Have the learners play, several games. After each game, allow time
for each learner to describe his/her participation and how it contri-
buted to him/her.

2. Lead discussion relating participation in group activity to responsi-
bilities of citizens.

Evaluation

Teacher-made tests Each learner will name one benefit from participating
a group in helping to develop good citizenship.'
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GRADE 5

K-3 7 - 9



GRADE 5

SELF-REALIZATION

Developing capabilities for achieving

self-realization through Self-under-

standing and decison-makihg.

10-12 13-14



Grade 5

,

GOAL: Developing capabilities for achieving self-realization through
self...understanding and deciSiOn-making.

SUBGOAL 1: Ac wire skills of self-appraisal.

Learner Objective 1: Each learnet will be able to describe his/her per-
formance in each subject matter area.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(construction paper, string, staplet)

1. Encourage learners to read the written remarks on written papers and

tests returned to them.
.

2. Have learners compare written remarks on their papers for a two-week

period as a check for improvement.

3. Give timd during the week fo'r the learner to discuss his/her accOm-

plishmeiNts in subject matter areas. Learners may wish to share weak-

nesses as well as strengths with the class.

.4. Give time during the week for a personal conference with the learner
to,-describe his/her performance in all subject matter areas.

5. Have each learner make a booklet of returned papers with remarks
about his/her progress.

LEARNING EXPERIENCE B: (Mathematics) A

(p4per, pencils, pens, rulers)

1. Have each learner construot a graph and plot his/her grade score to

'indicate progress in mathematics. Make a bar graph for each subject

for comparison purposes.

1,4 2. 'Discuss with class how to predict their grades in different subject'

areas based on their graphs.

Kvaltiation

Self-evall;ation, teacher observation. Each learner will predict his/her

grades. Observe and record learners capability to predict -performance

with accuracy.
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Grade 52

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making. ,

SUBGOAL 1: Acquire skills of self-appraisal.

-Learner Objective 2: Each learner will be-able to gist or describe
three personality' variables about himself/herself.

Learning. Experiences

LEARNING EXPERIENCE A: (Social Studies) A

(optional films: a) "Me, Myself, and I," and "MannOrstMke aDif-
ference," available from Eye Gate House, Inc., 146-01 Archer Avenue,
Jamaica, New York 11435; b) "Good Day in the Fifth Grade,P availa-
ble from long Film Slides Servide, 7505 Fairmount Avenue, El Cerrito,
California '94530)

-0
1. Develop a discussion centered around the kinds of persons we might be

at one time or another. Have learners Briefly'describe who they are
or what kin4, of persons they think they are.

2. If possible, present,one or more of the filmstrips listed above. . Have

learners describe themselves in relationship to the filmstrips.

3. Have learners, in an oral exercise, give descriptions of themselves.
They should include their likes, dislikes, interests, strengths, and
weaknesses. Have the class compare the speaker's description with
their descriptions of the speaker. 4

/
.LEARNING EXPERIENCE B: (Languagt Arts) A

by P. J. Brown,(books about children, for example, i)*WhoXares
ava4lable from McGraw Hill, New York, New York; or b) I Am Better
ThanYou by R. Lopshire, available from Harper and Row Publishing

Co., New York, New York)

1. Have learners read books about other toys and girls
their reading with themselves.

and then compare



I

4

2. , Allow learners to play the game Guess Who." Each learner should
,write a short paragraph describing themselves without placing their

name on the paper. Read compositions to the class and-have them'

guess who the writer is. Should the class guess incorrectly, writer

gives his/her name. Then the class should give the writer reasons
w'hy.ihey thought the paragraph did :not describe him/her accurately.

.

0

Evaluation

ek

,,.

/

14

Teacher-made test, fill-in or self-evaluation rating chart. Each learner

will list three of his/her personality traits. 1
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Grade 5

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making.

SUBGOAL 2: Develop awareness and understanding of self.

Learner
(

Objective-1: Each learner will be able to list or describe one
personal strength -and one personal weakness.

Learning Experiences.

LEARNING EXPERIENCE A: (Physical Education) A

(paper, pens)

1. Stimulate a discussion based on the concept that each person'has
personal individual differences. Guide the discussion to elicit the
learhers' strengths and weaknesses. Proceed, cautiously in attempting
to have certain learners list and describe their weaknesses.

2. Have lea'rners participate In several ,activities to illustrate strengths
and weaknesses in physical education.

3. Hold a personal conference with each learner to 'discuss personal
strengths and weaknesses.

4. Have leatners write short compositions describing their strengths and
weaknesses. If feasible, have learners read their compositions to the
class.

LEARNING EXPERIENCE B: (Language 'Arts) A

(ditto sheets)

'1. Give each learner a dittoed sheet listing personal qualities. The
list could include such factors as:

. a. I am slow to anger
b. I am considerate of-others
c. I have a sense of humor
d. I accept suggestions ,

e. I am willing to compromise
f. I do my share of work in group activities .

g. I am forgiving and forgetting
h. I try to overlook the faults of others
j. L ani always ready to start an argument

j. I try not to fight

i 0:1 106
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k. I am cool-headed
1. I try to give constructive criticism
m. I. look for good in others

The list should also have two columns with the headings: How I

Myself. and How I Think Others Rate Me.
A

2. Tell learners tb fill in the two columns using the words !'Always,"
"Sometimes," and "Never." Upon completion have-learners list three
of their strengths and weaknesses based on their responses to the i.

above list.

Evaluation

Oral quiz. Each lerner will name one of his/her strengths and one of

his/her weaknesses.'

107
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Grade 5

GOAL: Developing capabilities for achieving self-realization through
self - understanding and decision-making:

SUBGOAL 2: Develop awareness and.understanding of self.

Learner Objective 2: Each learner will bable to describe a method of
strengthening one's weaknesses.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

1. Have learners orally listrweaknesses they or others may have. .En-
courage class to offer suggestions which may help to strengthen
weaknesses. If class fails to list weaknesses which are evident in
some learners, list those and discuss ways of strengthening them.

2. Individually help learners to develop certain strategies to bat

one of their weaknesses. For example, encourage learner to
and profit by the comments written on.returped papers or tests.

OP

Evaludtion

0

Oral quiz, individual conference. Each learner will describe one way
in Which he/she can strengthen one personal weakness.
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Grade 5

GO1Developing capabilities for achieving'self-realization through
self-understanding and decision-making.

SVBGOAL 2: Develop awareness and understanding of self.

Leainer Objectfve 3: Each learner will be able to list or describe two #
reasons for knowing.onaLsweaknesses and strengths.

Learning Experiences

LEAVING TASK, A: (Language :Arts) A

(biographical sketches)

1 Help each learner in personal conferences to se and understand his/
her weaknesses and strengths. Mcourage'the learner to give reasons
why it is important for one to,know,personal strengths and weaknesses,.

M
2 . Read biographical sketches of selected indliduals to s.timulate a

discussion of tie reasons why one should know one's strengths and
weaknesses. "Guide the discussion in such a way the leainers will
give reasons" why one Should be aware of strengths and weaknesses.

3 If possible, show the filmstrip, "What 'Good is School," available.
from Society for Visual Education, Inc., 1345 Divetsey ParJoiay, Chi-
cago, IllinOis 60614. .

.,

Evaluation

. .

0

Teacher-made test. Each learner Will name two values from knowing one's

strengths-'and weakneses. 111

109
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Grade' 5

GOAL:' Developing capabilities fovachieving self - realization through.

self-udderstanding and 4cision-making.

SUBGOAL 3: Develop understanding of decision-Aing process. i 1

A
Leatnex Objective 1: Eac4 learner will be able to describe Sr list the,

steps- involved in making a decision. Is.

LEARNING EXPERIENCE

Experiences

1 Studies) E.

1.- If possible, invte Members of local clubs or organizations to come
into the Classroom aid speak to tile class about their methodi of
reaching certain decisions.' After each visit have the learners dis-

cuss the ddcision methods.

2. Develop activities which would allow learners to interact in reaching
a democratic deCision,' Such activities could be centered around a'
field trip choice, a class party, or choice of games.

0

3. Discuss decision-making steps involved.

F-

LEARNING EXPERIENCE B: (Language Arts) A

1. Have learners, in a Class diScussion, tell of experiences where they

had to-make certain decisions. Encourage each speaker to give al-
.

ternatives and reasons why the final decision was reached.

2. Create a -hypothetical situation and give learners only the first ,

half of the situation. Have learners take turns in dramatizing the

completion of the situation, At the end of the activity, have each
learner discuss reasons for completing the situation as he/she did.

3. Discuss the general decision- making procedures and steps involved in

decision-making.

LEARNING EXPERIENCE (Science) A

1. Have learners attempt to uqlize a slantific method while perform-
(

ing simple experiments. For example:

a. The problem of question is stated.
b. Possible solutions or answers are suggested..

110
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c. Related data are gathered (reading, interviewing, etc.).
d. Tentative inferences are made or conclusions 'are, drawn.
e. Inferences and conclusions are tested. .

2. Triscuss steps involved in makinewdecision in any subject area.

LEARNING EXPERIENCE D: (Health, Art) _ick$

(Magazines, paint,'. paste, construction paper, scissors)

1 Have class divide.into small groups. Have each group plan balanced
meal for one day." Each group must decide-as a group on the meals.

/. Have each group illustrate their menu for die day. Groups should
present

~their

pictures to the Class for dis4ussion, tellhow they
reached their final decisions and how they resolved any dyferences
within th., group. ,

LeAad class discuspion on steps Involved in the deZision-making pro:-
%c'ess.

. ,

Evaluation
.

Teacher-made test.- Each learner will list the ,steps involved making
,

a decision.

n
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Grade 5

GOAL: Developing capabilities for achieving self-realization through

self-understanding and dedis,ion-making.

SUBGOAL 4: Acquire skills of
fication, and goal

Learner Objective 1: tEach lea
career d

ecision-making, risk-taking, value clari-

setting.

ner will be able to describe sequence of

velopment.

ilLearnin Experiences
4fr,

LEARNING EXPERIENCE A: (S(;-ct I. Studies, Languaget 4rts) E

(paper, pens)

1. Invite high school seniors who plan to seek jobs immedia ely follow-

ing high school to discuss their stages of career develo ent toward

future work goals. Have the class compare and contrast t e seniors'

stages of career develoyMent:it

2. Invite a panel of students, consisting of a primary child, a sixth

grader, a junior high' student, and a high school student,,to the

class to discuss generally the types of things being studied at

those levels. Following the activity, help class to recreate the
developmental stages discussed by the panel.

3. Have learners simulate roles at the various stages of career develop-

ment (primary, intermediate, junior high, high school, employment or

college). Have class discuss what might happen to a_person should

he/she not complete all stages and why it is necessary to complete

them.

4. Have learners write a short composition describing the steps in the

movement toward an occupation. The learners should read their com-

positions to the class for discussion.

Evaluation

Teacher-made test, matching or multiple choice. Each learner will iden-

tify steps in the development of a career.
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Grade 5'

GOAL: Developing capabilities for achievin: self-realization through
self;- understanding and decision-ma ing.

SUBGOAL 4: Acquire skills of.decision- aking, risk-taking, value clari-
fication, and goal-settin

Learner Objective 2: Each learner ill be able to list or describe two
occupations in which he/sheris interested.

Learnin Ex eriences

LEARNING EXPERIENCE A: (Sociajl Studies, Language Arts) E

(writing paper; pens)

1.. Dave learners invite persons employed in occupations-of interest to
come into the classroom and disFuss their occupations. Learners

st'ould write invitations or personally invite the speakers. Learners

may compose the following for the speakers to discuss:

a. What I do.
b. The personal qualifications I haste.
c. The necessary training I have.
d. Why my job is important.
e. What job satisfactions. I haVe.

2. Have.class write thank you notes to the speakers. Discuss why learn-

'.ers are or are not interested in the speakers' jobs.

Irt

"LEARNING EXPERIENCE B: *(Social Studies, Language Arts) E

(reference books, encyclopedias, textbooks)

Have learners group into eight committees to explore occupations ,found

' in an assigned region of the country. Have learners read textbooks,
view filmstrips, *interview people, or write letters to obtain the need-

ed information.

2. Have one learner from each group report findings to the class. Lead

discussion on which jobs learners are interested in.

Evaluation.

Oral quiz. Each learner will name two occupations in which be/she is
interested and describe the duties of workers in these occupations.
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grade*5

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making.

SUBGOAL 4: Acquire skills of decision-making; risk-taking, value'clari-'
fication, and goal- setting'.

Learner Objective 3: Each learner will be able to list two occupations
in which he/she has no interest.

4
Learning Experiences

LEARNING EXPERIENCE A: *(Science, Health) E

(textbooks, reference materials, for example, "Popeye and Health Ca-

reers," available from King Features, 325'ast 45th S;reet,'New

York, New York 10017)
1

1. Have learners determine occupations related to science or:health

units.

2. Once the related occupations have been determined,,' have learners
list and describe those occupations which do not'interest them.
Encourage them to give reasons why these occupations are uninterest-

ing to them.

LEARNING EXPERIENCE B: (Social 'Studies)

(3 x 5 cards, masking tape)

1. Write various job titles on 3 x 5 cards. Tape one card on back of
each leair. "Tell learners they are to guess their occupation by
asking other learners questions which can be answered with a yes or

) no response. They can ask only three questions of each learner and

will be given 20 minutes to determine their job titles.

2. After 20 minutes have learners tape their cards on fron and form

groups based on their job (ides. Groups may be based n such fact-

ors as: work,outdoors, work with machinery, help the p hlic. Learn-

ers should form groups witWat little assistance as pos ible.

3. When groups are formed, discuss reasons why learners Chase to be part

of the group they are in. Have each learner name two o the job

titles he/she is not interested in and give a reason wh . Discuss

whether leirners are interested in any of the other jobs in a group
from which they selected one they are not interested in.

Evaluation

Oral quiz. Each learner will name two occupations in which she is not'

interested and giVe a reason for his/her disinterest.
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Grade 5

GOAL: .Developin capabilities for achievinvself-realization through
self - understanding and_decision-Making. .

SUBGOAL 5: De elop understanding Of the relationship between work'Aid
1 fe style.

Learner Obj tive.1: Each learner will be able to list or describe ways
in which working relates to the way one 'lives.

1.

Learning Experiences

LEARNING EXPERIENCE A: Studies) A

1. If posii;ble, invite ro/e-models of various occupations into the
classrda to discuss their jobs and the effect these jobs have on
them anfiti,heir familieq. At the conclusion of the visits, the
learns re to compare and contrast the discussions. Have learners
make ilitAiences concerning how the models' jobs affect their daily
lives

,v 1
t-

2. List Art5.4.1s job titles on the,blackboard. Include jobs with a wide
range -t&rnings, working hours and working conditions. Have learn-
ers e-ilay the work of each occupation and discuss how a single
person, married couple, and married couple with children can function
based on the earnings and working hours of the job. Emphasis should
be placed-on how much one can purchase, where one can live, and how
much;deisure time is allowed.

,

LEARNING"-EXPERIENCE B: (Mathematics) A

1. Have,14rners assume various job titles and status (single, married,
married with children), Each learner is given a certain amount of
money tor-his/her week's work. Also, each is given a certain amount
of expen0s.based on his/her marital status, dependents, and home.
The learner is to determine how much money he/she has remaining after
expensesi, and the kinds of things that will be done with the remain-
der. ';"

,
2. Create &situation whereby learners want to purchase something (e.g),

new or peed car). They are paid weekly payments, some will have
money ill;:the bank and some will not. Tlie item they want to purchase

can beg paid for at once or with a dowd-payment and monthly payments.
They arg to decide,which item they can afford or or tf they have to
do without. Learners must remember there is to be money remaining
for other expenses.

Evaluation:

Teacher-made test. Each learner will name one way in which- working in-

fluelcesithe way one lives.
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' Grade 5
. ,

GOAL: Developing capabilities for achieving self-realization through

self-understanding and decision-making.

SUBG0Af Develop understanding' of the rel'ationship between work and '

life style.

Learner Objective 2: Each leainer will be able to describe or list ways
in which one's attituderelates tohool perfotmance.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies, Language Arts) A

(alphabet set, pens;-paper)

1. Have Tearliers play the "alphabet game." Learners are to take turns

in naming a city or state which begins with the lettdrs of the alpha-

bet starting with the letter A. ,Each learner receives a point for

each city or state named correctly. At the end of the game, have

class evaluate their performance. Have them describe their attitudes

or how they felt while playing the game. Emphasize the concept that

the way one feels sometimes reflects the way we perform.

2. Have learners complete another project or task and react to their

performance. Have them express the way they felt while working on
this task or project, and compare their feelings to the way they felt

while playing'the alphabet game. Develop a class discussion centered

around the learner's attitudes'and work performance.

3. If possible, a) show the filmstrip, "What Do You Expect of Others,"

or "Who Do You Think You Are," available from GuidanEe Associates,

Pleasantville, New York 10570; or b) read the book Getting Along In

School, available from Science Research Aesoliates, 259 East Erie

Street, Chicago, Illinois 60611.

4. Have learners write short compositions describing the effects.of their

attitudes on their classroom work. After completing the compositions,

have learners read them to the class for discussion.

Evaluation
b.

Oral quiz. Each learner will describe one of his/her attitudes and tell

how this attitude affects personal achievement in school.
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Grade 5

GOAL: D eloping capabilities for achieving self-realization through

self-- understanding and decision-making.

SUBGOAL 5:= Develop understanding. of the relatiOnship between work and
like style.

"Learner Objective 3: Each learner will be able to list or describe ways

,

in which his/her study habits relate to school
4;

success.

Learning Experie ces

LEARNING EXPERIENCE A: (Social Studies, Language Arts) A

(pens, paper)

1. Haye_iearners interview older students to find out how important
goddistudy habits have been in their success in school. Have

the earners share their findings with the class for discussion.

2. Inv e selected sixth graders into the classroom to discuss their
stpdy habits and how these habits have helped them in their school
work. Help the class to compare and contrast these study habits and
successes of these sixth graders.

3. Haye learners discuss-their ways of using leisure time. Encourage

them to state what portions of that time is used for study.

4. ffjpossible, have'learners read and discuss the book, How To Study,
44ailable from Science Research Associates, 259 East Erie Street,

.Chicago, Illinois 60611.

5. Have the learners write a short composition describing how good study
habits affect, school achievement. Have learners read their composi-
tion to the class for discussion.

Evaluation

Oral quiz. Each learnergrill desCribe one personal study habit and tell
how this habit affects his/her achievement in school.
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ECONOMIC EFFICIENCY

Developing capabilities for being eco-
nomically effiCient a's producer and

consumer of goods and services.
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Grade 5

f

AL: Developing.capabilities for being economically efficient as.
S

- producer and consumer of goods and services.
AL

i.
.......

,

NSUBGOAL 1: Develop understanding of variety of occupations, interrelated-
.

. ness of occupations, and knowledge of occupational classifi-
' cation and job descriptions. e

.

A.:

Learner Objective 1: ,Each learner will be able to list or describe types
of workers in the school or community.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies, Language Arts, Art) A

(bulletin board, paint, drawing paper, writing paper, pens)

1. Have larners interview various school workers to find out the kinds
of dutieuthey perform. Have learners choose a partner with whom to

conduce the interview. Have learners report their findings to the
class for discussion.

2. Have learners make drawings of workers performing different types of
work within the school' Display the pictures on a bulletin board in
grouppland labefed aoeording to the type of work pdrformed.

3. Have learners write. short compositions describing as many different

types of school workers as possible. Ask for volunteers to read
their papers to the class.

4. Have a learner role-play the work of a school worker performing job

duties. Encourage other learners to guess what 'type of work is being

done and to name the worker.

LEARNING EXPERIENCE B: (Social Studies, Art) E

(cardboard, newspapers, magazines, scissors, paste)

1. Take learners on field trips in the commu ity to observe and talk
with workers (druggist, grocer, fire de artment worker, store clerk,
etc.) about their jobs. If field trips are not possible, show films,
or pictures of, various workers performing their jobs (for example,
"Community Workers and Helpersy" available from...Society for Visual
Education, Inc., 1345 Diversey Parkway, Chicago, Illinois 60614) and

lead a discussion on what workers are.doing. Have learners make a

list of, workers discussed and duties they are responsible for.
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2. Have learners survey the workers who live in the neighborhood. After,

the survey have each learner group his/her list,of occupations accord-
.

ing to categories determined by the class.

3. Have learners make collages exhibiting various, types of workers in

the community. Display collages on bulletin,board,

LEARNING EXPERIENCE C: (Language Arts, Art) E

(newspapers, envelopes, paper, pens, stamps, magic markers, con-
struction paper, scissors, pins, staples, mural paper,- paints)

1. Have learners read newspapers and cut out articles concerning workers
in the community and nearby communities. Stimulate a discussion cen-
tered around these workers' job titles and the duties they perform.

2. If.feasible, have le rners write letters to workers in the community
requesting informati n about their job titles and tile kinds of things
they dd.on their jobs.

3. Have learners make a bulletin board or mural illustrating workers on
the job in the community.

LEARNING EXPERIENCE D: (Health, Art) .A

1. Invite the school doctor and nurse into the classroom.to discuss how
they work to promote good health habits for the learners. Have learn-.

ers discuss the importance of these workers to the school.

2. Have the custodial staff speak to learners about how 'they work to keep
the building sanitary to prevent health hazards. Learners should dis-
cuss the significance of this group to their health.

Evaluation

'Teacher-made test. Each learner will name three-kinds of work found in

Hawaii.
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Grade 5

GOAL: Developing capabilities fdr being economically efficient as pro-

ducer and'consumer of goods -and services.

SUBGOAL 1: Develop understanding of variety ?:,f occupations, interrelated-
. ness of occupations, and kno4ledge of occupational classifi-

cation and job descriptions. ,

Learner Objective 2: Each learner will be able to list or deecribe two
ways to classify occupations.

e

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies) A

(paper, pens)

1. Explain what a job family is and some of the ways jobs can'be grouped.
If obtainable, show the filmstrip, !Zifb:at.Are Job Families?" (Society
for Visual Education, Inc., 1345 Diversey Parkway, Chicago, Illinois

60614). Lead class discussion oq what a job family is, ways to group
jobs into families, and Why it is important to learn about job fami-

lies.
9

2. Have learners list occupations under two headings: "Jobs requiring

Cooperation" and "Jobs not requiring Coopeiation." Have learners
explain why the occupations listed do or do not require cooperation-

lEARNING EXPERIENCE B:' (Language Arts, Art) A

construction paper, tag board, staples, stapler, magic markers,

pencils)

1. Have learners list as many occupations as they know on the blackboard.

Have class group the occupations according to similarities.

2. Have learners make drawings of occupations they have listed. Have

each learner put drawings on bulletin board in categories decided
upon in step 1,

I.

123



LEARNING EXPERIENCE C: (Science, Health, Art) A
A

(reference materials, for example Popeye Health Careers Booklet,
available from King Features,,235 East 45th Street; New York, New,
York 10017)

Have'learners survey the science or,health textbooks of units studied
for various occupations. ave each'learner group his/her list of
occupations according to c egories decided upon by the class as a
whole.

1

2. Have each learner cut out: ures and make a collage to i lustrate
jobs in one of the catego

Evaluation

Teacher-made test. Each learner will name two ways to classify occupa-
tions found in Hawaii.
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Grade 5

GOAL: Developing capali.ties for being economically efficient as pro-

ducer and consumer of goods and services.
t

,

. , f
. 4

SUBGOAL 2: Develop understanding that octupations exist for a purpose
and contribute to the dignity of the individual.

Learner Objective 1: Each learner will be able to describe one occupa-
tion which has an effect upon a portion of society
.and which contributes to individual growth.

r

Learning Experiences

LEARNING EXPERIENCE A: '(Science, Health)' A

1. List various science and/or health related occupations on the black-

board. Have each learner pick an occupation in which he/she is in-

terested. Those choosing the same occupations will form groups.

2. Have each group determine the effects the pccupation has on the people

-of Hawaii. If possible, have learnersinterview people employed in
the various occupations to obtain the information, otherwise use ref-

erence books.,

3. Have each'group present its findings tbthe entire class.

LEARNING EXPERIENCE B: (Language Arts) A

(paper, pins, books an,occupa'tions - for example: a) Hawaiian Coffee

Picker by L. M. Bannon, 1962; Houston Mifflin Co., BostOn, Massachu-

setts 02107; 1) The Shoemakers by L. Fishery(1967, F:Franklin
Watts, Inc., 575 Lexington Avenue; New York, New York 10022; How

Automobiles Are Made by D. C,-,COokey 1961, Dodd, Mead and-Co., Inc*,

432 Park Avenue, New York, Now York W003; d) How Paper Is Made by
D. C. Cooke, 1959, Dodd, Meadand Co., Ino 432 Park Avenue, New

York, New York 10003; e) What, Does a Scientist Do? 'by H. Zarchy,
1959, Dodd, Mead and Co.,432 Park Avenue, New York, New York :10003;

f) Politicians and What They Do by p: Batter, 1960, F. Franklin Watts,
Inc., 575 Lexington' Avenue, New York,.New York 10002)

(lave learners read books about,various occupations and discuss how
they affect portions of society:

'2. Have learners write story dompogiEions describing how certain occu-

pations of ect a portion of society. Have learners read their com-

positions t the class for discvion.

Evaluation
Teacher-made test.' Each 1 arner Will name one occupation and describe

the way in which the ocC pation affects the youth Of Hawaii.
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*Grade 5

GOAL: Developing capabilities for being economically e fficient as pro-.
ducer and consumer of goods and.services%

SOGOAt 3: Develop appreciation for the value andworth_of work, appre-
ciate the contributions of occupations to society and the
eqhnoMY, and appreciate that work means different things to
different people.

Learner Objective, 1: 'Each learner will be able to list or:describe two
V contributions which a specific occupation has made

to theimproyperent of society.

t. Learning Experiences

LEARNING EXPERIENCE .A:' (Language Arts) A

(stamps, paper; pens, envelop

es)..B

1. Have class,divide:inta small groups and choose a state senator, re-
presentatiye; of other government employee to write to.

2. Have learners wat'e letters to designated per§Ons requesting informa-
tion about,the contributions their positions make to the Improvement
of society.'-Have learners share their findings with the class.

1-Aw

3. Optional: Tape-record persons, employed in occupations of interest
to learners, discussing their occupations and the contributions made
to the improvement of society. Have learners listen to. the tape too

,learn about the jobs and their contributions.

LEARNING EXPERIENCE B: (Mathematics) J

InYite mathematics ieachers,.accountants, bankmanagers, bank. tellers,
etc. into the classroom to tell how their occupations contribute to -A

improvements of society.

2. Have learners compare and contrast the occupations and contributions
following each visit.
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LEARNING EXPERIENCE C: (Science) A

, O

(textbOoks, encyclopedia, reference books)

1. Have learners select an occupation that interests them from the

following Hat:

astronomer d. botanist- g. geologist

b. biologist , e.' chemist h. meteorologist'

c. physicist f, zoologist .,

2. Have learners use, textbooks and reference books to find outoh4 these
occupations-Contribute to the improvement of-society. Those learners

choosing the same occupation.ufll work as a group.

3. After the activity has been completed, have learners report their

findings to the class. -

LEARNINC EXPERIENCE D: (Health) A.

1.. Invite school,or community workers employed in health-related occupa-
tions into the classroom to discuss how their occupttions contriblite

to society.-

. 2,. Have learners compare and contrast contributions made by the various
occupations following each visit.

I

I

Evaluation

. Oral quiz. Each learner will name, one occupation and describe one way
inwhich it has contributed to the improvement of life in Hawaii.
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Grade 5

GOAL: Developing capabilities for being economically efficient as

producer and consumer of goods and services.

SUBGOAL 3: Develop appreciation for the value and worth of work, appre-
ciate the contribution of occupations to society and the
economy, and appreciate that work means different things'to
different people.

Learner Objective 2: Each learner will be ake'to list or describe ways.
inyhinea worker he/she knows contributes to the
ed6nomic good of the state and nation.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies)
A

(encyclopedia, reference books, paper, pens)

1. Have the class do a research project on one of their state or country !,

officials through library research. Have them share their findings
with the class to determine how they help their state or nation.

2. Impossible, take a field trip to the local headquarters of a state
representative or United States Senator or have one of his/her repre-
sentatives speak with the class about work-related contributions to
the state or nation. Have learners discuss these contributions to

. the state or nation.

LEARNING EXPERIENCE B: (Language Arts) A

(newspapers)

1. Have learners read the local newspaper and clip out information con-
cerning state and national workers who contribute to the economic
good of the state and nation. Have learners list the job title and
under it state how that job helps the state or nation. (State and

nation should have separate categories.)

Lead group discussion on state and national workers and their con-
tributions to the economic good of the country. 4

,
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LEARNING EXPERIENCE C: (Science)

(paper, pens, envelopes, stamps)

Have learners divide into groups to write letters to state and nation-
, al conservation agencies requesting inforpation concerning their con-

tributions to the economic good of the state and nation.

2. Have learners share their findings with the class.

Evaluation

Teacher-made test. Each learner will list three ways in which a worker
he/she is familiar with contributes to the economic good of Hawaii.
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GOAL: Developing capabilities for being economically efficient
, producer and consumer of goods and services.

, SUBGOAL 3: Develop appreciation for the value and worth of wor , appre-

ciate the contribution of occupations to society any the
economy, and appreciate that work means different Ings to

different people.

LearHer Objective 3: Each learner will be able to describe or participate
in a task which contributes to classroom goals.

t

Learning Experiences

LEARNING EXPERIENCE A: (Physical Education) A

1. Develop the concept that working together is a cooperative effort on
the part of all learners. Have, learners participate in a physical

education activity as algroup.

2. Have learners discuss their perfortance after.the activity.is com-

pleted. Relate discussion to participation in activities outside

school.

LEARNING EXPERIENCE B: (Language Arts) A

Help learners establish certain classtoom rules. Encourage them to

giie their reasons for wanting certath rules implemented. Have

learners express methods in carrying tut these rules. Have learners

k evaluate each other'for one week in carrying out rules.

2. Discuss reasons and need for following rules determined by the group.

LEARNING EXPERIENCE C: (Health; Mathematics)

(paper, pens)

1. Have class list health rules which should be followed. The goal is

to have as many learners as possible follow each rule daily. Have '

each learner make a chart to keep a daily record of whether or not

he/she followed each health rule.

2. At the enclolof each day record class totals on the blackboard. Have

learners determine how many learners did or did not follow each rul

Evaluation

Observation. Observe learners for one week and record for each learn r a

way in which he/she participated in a task contributing to the class oom

goals.
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Grade 5

GOAL: DeveldPQ capabilities for being economically efficient as pro-

ducer and consumer of goods and services.

SUBGOAL 4: Develop understanding that new occupations develop in response

to needs of society.

i

Learner ObjeCtive 1: Each/learner will be able to ligtthree occupations
which have een developed withibpis/her lifetime.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies, Art) E

(mural paper, paint)

1. Invite representatives from he local empl ent office into the

classroom to discuss those occupations ich have been developed

..within the past ten years. After the visits, have the learners dis-

cuss and make a list of these occupations for future reference.

2. If possible, invite members from various business establishments into
the classroom to discuss their occupations which have been developed
within the past ten years. Have the class name and discuss the im-

portance of these occupations following each visit.

Hakre class make a mural depicting occupations developed within the

pht ten years.

LEARNING EXPERIENCE B: (Mathematics, Science, Health, Art) E

,

(stamps, envelopes, paper, pens, reference books, construction
paper, paint, scissors, drawing paper)

1. Have class divide into groups for the purpose of writing letters to
relevant organizations requesting information on occupations develop-

ed during the past ten years. Have groups write to organizations

such as national mathematics, medical or science organizations, the
National Aeronautics and Space Administration, the Department of
Labor, the local, employment office, etc. Have each group share their

findings with 'the rest of the class.

2. Have learners read various books of occupations developed within the

past ten years. Have learners do book reports and share them with

the class.
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3. Have le ners make a bulletin board illustrating occupations developed
during th- ast ten years it selected subject areas.

../

s

Evaluation

tit

de

...

Teacher-made test. Each learner will list three occupations which devel-
oped during his/her lifetime. .,
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Grade 5

GOAL: Developing capabilities for being economically efficient as pro-

' ducer and consumer of goods and services.

SUBGOAL 4: 'Develop understanding that new occupations develop in res-
ponse to needs of society.

Learner Objective 2 Each learner will be able to list or describe one

' occupation Which has been developed for the purpose
of fulfilling a need of society.

Learning Experiences

LEARNING EXPERIENCE A: (Health, Science., A r t) A

ti

(encyclopedias, reference books, construction paper, magic markers,
staples, stapler, tag board, pencils)'

1. 'Invite persons of various health and science occupations (school
doctor, school social worker, school nurse, etc.) into the classroom

4. to.discuss how their occupations fulfill needs of society. After

each visit have learners describe the significance of.each occupation

to society.

2. Help learners'develop a historical time line of certain occupations
using reference books., Encourage them to find out why these occupa-
tions were:developed to fulfill certain needs of society.

3. _Have learners divide into small groups to choose interested occupa-

tion and to dramatize how these occupations fulfill needs of society.
Far example, one group will illustrate a situation where certain
needed ci&upations do not exist and another group will illustrate a
situation where needed occupations do exist. Following the activity,

have learners compare and contrast the situations.

4.. Have class make a bulletin board illustrating those occupations which
were developed for the purpose of fulfilling needs of society.

Evaluation

Oral quiz. Each learner will name one occupation and tell how the occu-
pation has contributed to the well-being of people living in Hawaii.
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Grade 5

GOAL: Developing capabilities for being economically effici as pro-

ducer and consumer of goods and services.

' SUBGOAL 5: Develop employability skills.

Learner Objective 1: Each learner will be able to list three factors
necessary for job success.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies) E

(paper, pens)

1. Have learners interview parents or friends to find out what should be
given to a job to achieve success. Have learners share their find-

.
ings with the class for discussion.

2. Have learners role-play a real-life work situation as workers and

employer. The work situation is to be in a specific place of employ-

ment. Have learners show the kinds of qualities which will bring
them success on the job. Have class evaluate these qualities or lack
of these qualities in the role-playing at the conclusion of the acti-

vity.

3. Have, the class write a paragraph describing what a worker should give
to the job. Learners should read their paragraphs to the class for
discussion.

LEARNING EXPERIENCE B: (Language Arts) E

(ditto sheets)

1. Make dittoed sheets listing traits important to any job and distri-
bute to class for self-appraisal. Learners are to check if they are
average, above average or below average for. each trait. Those' raits

to be listed could include:

a. dependability
b. self-confidence
c. friendliness
d. cheerfulness
e. patience

.f. sense of humor
,g. honesty
fi. responsibility

i. loyalty
j. sinceity

k. courtesy
1. promptness
m. orderliness

n. ability to keep working under real
difficulties

o. ability to make decisions quickly

p. ability to sense other's feelings

q. ambition td succeed
r. courage to do right thing, even if

alone
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s. willingness to work hard
t. ability to cooperate with others
u. abil4.ty to become enthusiastic about your job

v. willingness to consider other's viewpoint
w. initiativebeing a self-starter
x. ability to lead others
y. ability to work without supervision

2. After leirners have completed the task, discuss the effects certain*
of the traits have on job success. Discuss how lack of some of the
traits can preVeht job success.

r
Evaluation

Teacher-made test, fill-in or multiple choice. Each learner will list
three factors necessary for job success.
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Grade 5

GOAL,: Developing capabilities for being economically efficient as

producer and consumer of goods and services.

SUBGOAL 6: Develop understanding of the relationship between education

and work.

Learner Objective 1: Each learner call be able to describe or list the
educational needs relating to a specific occupation.

Learning Experiences

LEARNING EXPERIENCE A: (Science) A

(reference materials) .

ti

1. Aid class in listing science occupations on the blackboard. Have

each learner pick an occupation of interest to research to determine
the educational needs of the occupation.

2. Have learners present their findings to the entire class. Compare

and Contrast educational requirements.

LEARNING EXPERIENCE B: (Language' Arts) E

(reference materials, for example, a) The Encyclopedia of Careers
and Vocational Guidanceby W. Hopke-, and Concise" Handbook of Occu-
pations by J. M. Costello and R. Parsons available from the J. G.
Ferguson 1ublishing Co.,,Chicago, Illinois; or b) "Occupational
Charts" available from F. A. Owen publishing Co., Dansville, New
York 14437)

1. Have learners read reference books to find out the necessary educa-
tion for occupations of interest to them. Have learners prepare re-

ports on the educational requirements of specific occupations and
share their findings with the class.

2. List on the blackboard the job titles and the educational require-
ments. Compare and contrast educational requirements for the various
job.

Evaluation

Teacher-made test, matching or multiple choice. Each learner will iden-,

tify educational prerequisites for certain occupations listed by the

teacher.
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GRADE 5

J)

SOCIAL REIkIONSHIPS

Developing capabilities, for establish-
ing and maintaining healthy social re-
lationships.
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Grade 5

GOAL: Developing capabilities for establishing and maintaining healthy
social relationships.

SUBGOALrl: Develop interpersonal skills.

Learner Objective 1: Each learner will be able to describe how interper-
sonal skills contribute to his /her personal feelings
of worth.

Learning Experiences

LEARNING EXPERIENCE A: .(Art) A

1. Divide class into committees o complete an art projec (for example,

a mural). Once the project hats been completed encour e each learner

to describe how the committee members contributed to ersonal feel-

ings of worth.

2. Develop a brief discussion based on the effects group members may
have upon one another. If available, present the movie "The Golden

Rule: A Lesson for Beginners," available from Coronet Instructional
,Films, 65 East South Water Street, Chicago, Illinois 60601. Follow-

ing the movie, have the class discuss how the lesson taught from the
movie relates to the way a group contributes to a person's personal

feelings of worth.

LEARNING EXPERIENCE B: (Language Arts) A

1. Have tht- class forM rwo groups Where one is inconsiderate towards
its members and the other is considerate. Then have each group act

out a work task. Following both activities, have the class discuss'
how these groups affected the members' personal feelings of worth.

2. Have learners write a paragraph describing their feelings after

participating in the group activity. Have volunteers read their

paragraphs to the class.

Evaluation

Oral quiz. ,Each Jearner will describe one way in whidh*participdting

in a group contributes to a person's feelings.of worth.
. .
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Grade 5

GOAL: Developing capabilities for establishing and maintaining healthy
social relationships.

SUBGOAL 2: Develop understanding of social roles.

Learner Objective 1: Each learner will be able
one significant adult.

It

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(paper, pens)

to describe the role of

1. Have each learner select a significant adult andwrite a composition!'
describing that person. Have learners read their compositions to thA
class.

P ,

2. Compare and contrast factors learners discuss in their compositions.

Evaluation

Oral quiz. Each learner will describe the role of a significant adult.

140

.fZC



`CI

A

4,

. Grade 5

GOAL: Developing cappbilities for establishing and maintaining healthy
social relationships. .- :.

.

'SUBGOAL 3: Deviop undeistanding oVcooperation.
1

Learner'Objective'1:: Each leatiley will be le to,ettalitify a situation

j where :two,or.more workers cooperate' to produce a

' pro'duct or4lovide a service.

1

Learning Experiences

,LEARNING EXPERIENCE' A: (Social StUdiesi Art) E

4
(picturec of various workers, drawing-paper, crayons, pencils,

rulers, scissors)

a.
.

.
. : ,

.

I. Show pictures of workers performing certain work tasks in order that
a) a-serviteis provided, ar b) a product is produced. Fallowing

the viewing of the pictured, compare and contrast observations in a

'class discussion. Alsodiscuss interrelationship of workers in pro-

viding the iervice,orqoroducing, the product.

2. Optional: Take ,learners`-ta'a selected fact' or place which pro-

vides a service. Prior to the trip, ask the to pay special

attention to situations where they see cooperative work efforts Ming
performed. ,Following the trip, have the class discuss their observa-

tions ofcooperative work taking plade.
g ,

3.
k
Have learners draw pictures dePTZFIng scenes of workers perfor

certain tasks 'cooperatively. Have each leargar describe his/

picture to the class. ,

, .. :' 4

1
0

LEARNING EXPERIENCE B: Language Arts)

(paper, pens)
A

1. Stimulate a brief, discussion centered'arokind.the\need for workers to'

cooperate in order to produce products or provide serVicers. Present

a movie, filmstFip,'or study print's depicting lieOple working coopera-

tively on the job (fdr example, "The Factory: How a Product is Made,"
available from Filin.Associ'ates, 11014 Santa Monica Bodlevard, Los

Angeles, California 90.025).
-



2. Have learners write a short story relating a situation where people
work cooperatively producing products or providing services. Have

learners share their stories with the class.

Evaluation

1k

Oral quiz. Each learner will identify two workers who cooperate, to pro-

duce a product or provide a service.
# -0
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Grade 5

GOAL: Developing capabilities for establishing and maintaining healthy

social relationships.

SUBGOAL 4: Develop understanding of community workers.

Learner Objective 1: Each learner will Iv. 401e to list or describe two
occupations which contribute to other occupations. .

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies, Language Arts, Art) A

(paper, pens, cardboard, magazines, newspapers, clOth, scissors,

paste; pictures illustrating interrelationships of occupations,

for example; "Interdependency of People," and "Specialization and
the Resulting Interdependency of People", both available from
Occupational Division of Labor, Western Publishing Co., Inc., 1220
Mound Avenue, Racine, Wisconsin 53404)

1. Stimulate a discussion relating how some occupations are dependent

on other occupations. Present pictures illustrating the interrela-

tionships of occupations. Have learners describe certain occupations

which contribute to others.

2. Have learners role-play the work of two different.bccupations which
are dependent on each other.

a. Have learners wr to compositions about intereStO occupations. Have

learners includ interrelated or dependent occupatigns. Ask for

volunteers to their compositions with the class.

4. Have learners make a collage illustrating the interdependency of

variods jobs.

LEARNING EXPERIENCE B: (Health)' A

1, Alit the school nurse, doctor, or first aid person to visit the class

and discuss how their job is related to7bhers.

2. Lead class discus ion on other jobs which are related to or dependent
upon one anotherTE.the health ,field (e.g. dentist, druggist, food

supplier).

Evaluation

Oral quiz. Each learner will name two occupations. For each occupiion
he/she will list two other occupations that contribute to the first one.

p.
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Grade 5

GOAL: Developing capabilities for establishing and maintaining healthy .
social relationships.

SUBGOAL 5: Develop appreciation for flexibility and adaptability in
social relationships.

Learner Objective 1: Each learner will be able to describe or define
work two different ways.

Learning Experiences

011, LEARNING EXPERIENCE A: (Social Studies) A

1. Develop the concept that there are many definitions of work. Have

learners interview their parents or a friend to find out what work
means to them. After the interviewing, have the class share their
results in an oral exercise.

2. Set up a job interviewing situation whereby each learner gets an
opportunity to play interviewer and job applicant. The interviewer
should include in his/her questions why the applicant wants to work.
Following the activity have the learners compare and contrast why
they wanted to work.

LEARNING EXPERIENCE B: (Language Arts) A

(b oks of biographies)

1: Rea several short biographical sketches to stimulate a discussion
of the reasons people work. Following the discussion, have the
learners defj.ne work in terms of why people work.

2. Have the class discuss the reasons people work by using these guides:

The difference between work and play.
The differenc.e between work and a hobby.

Work can be interesting and pleasurable:
Life at home if parents never worked.
Some wealthy people work.

Evaluation

Teacher-made test. Each learner will define work in two ways.

°
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Grade 5

GOAL: Developing capabilities for establishing and maintaining healthy
social relationships.

6

SUBGOAL 6.: Develop understanding of interrelatedness of occupational
roles.

Learner Objective 1: Each learner will be able to describe one job which
contributes to or is related to another job.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies) A

(films or pictures illustrating interrelatedness of various occupa-
tions, for example, "Modern Post Office" and "Behind the Scenes at
the Supermarket," available from Bailey Film Associates, 11559
Santa Monica Boulevard, Los Angeles, California; or "Cities and

Sh6pping: Where We Get Our Food" available from McGraw-Hill Book
Co., Text-Film Department, 330 West 42nd Street, New York, New York
10036; or "Robert Goes Shopping" available from Society for Visual
Education, Inc., 1345 Diversey Parkway, Chicago, Illinois 60604)

4

1. Through the use of filmstrips or pictures, p. us to that bne job

may depend upon another job. After the pre4entation, have learners

discuss and demonstrate the concept. Use cfaksroom jobs to demon-

strate the concept of interrelatedness of jobs.-

2. Have learners work on committees to complete a project in social
studies. Allow learners to work on those committees which interest

them. Emphasize that each learner will be responsible forfthe work

of the committee.. At the completion of the project, have learners
discuss how the work of dee depended on that of another.

LEARNING EXPERIENCE B: (Ma.tk matics) A.

(paper, pencils, catalogs)

1. Tell learners they have $50.00 with which to buy new school clothes.
They are to select the clothes' from the cataloges, list the items
and the cost, and total all purchases.

2. After completion, discuss with the class the usefulness of the items
they chose, and whether or not they select all needed items (did

they.remember to buy such items as and ar and footwear).

3. Discuss interdependence of the var orkers involved in manufactur-

ing the clothing as well as those nvo ed in selling the clothing.
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; LEARNING EXPERIENCE C: (Physical Education) A

1. Set up a game activity which would include the whole class. After

the game has been completed, have the learners discuss the interde-
pendency of the activity.

. Have the learners role-play a real life situation involving.occupa-
tions which use team work to perform their tasks. Allow the class
to discuss how one of the occupations depended on the other -.

Evaluation

Oral quiz. Each learner will name one job and describe three duties and
then another job that is related to the first one and describe the duties.
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GRADES

CIVIC RESPONSIBILITY

Developing capabilities for carrying
out civic responsibility at work and in

the community.

CL3
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GOAL: Developing capabilities for carrying out civic responsibilities

SUBGOAL 1: Develop understanding of rights, privileges, and responsibi-

Learner Objective 1: Each learner will be able to list or describe ways

at work and in the community.

lities on the job, in the home, and in the commipity.

in which work requires responsibility.

Learning Experiences

O

Grade 5

A
LEARNING EXPERIENCE A: (Social Studies, Art) A

(construction paper, scissors, stapler, magic markers, drawing
paper, crayons, paints)

1. Set up classroom jobs whereby the learners can have.an opportunity to

perform diff5rent jobs. Give each worker a job title which relates

to the dutig (sanitation worker - empties the wastebasket; architect

- straightens the desks and chairs). Allow learners to give self-

evaluations and group evaluations. Discuss meaning of respondibility

in relation to their classroom jobs.

2. If possible, invite community workets into the classroom to discuss

with the learners their job responsibilities. At the conclusion of

of each, have learners compare and contrast the worker's jo spon-

sibilities_ with their responsibilities in scho

3. Have learners display on a bulletin board job ti les and their res-

ponsibilities.

LEARNING EXPERIENCE B: (Science) A

L(vegetable or flower seeds, milk cartons, dir )

1. Have class divide into small groups. Each group will be responsible

for planting seeds and caring for them. Have groups decide on which

!
members will check and water their seeds eac day of the week. If

desired, the growing conditions can be varie with like seeds to show

the effects of sunlight., water, temperature, etc.

2. 'Lead a discussion on the responsibilities learners have regarding
this task. Relate to responsibilities food growers have, as well

as to responsibilities inherent in any job.

1,14
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LEAANING EXPERIENCE C: (Language Arts) A

(blackboard, writing paper, pens)

1. Lead a discussion on the responsibilities learners have in school,
e.g., being on time, completing work on time, doing neat work, being
considerate to others, etc. List responsibilities on the blackboard.

2. He learners write a paragraph on the responsibilities they have in
the classroom which workers also have. Ask for volunteers to redid
their compositions to the class for further discussion.

Evaluation

Teacher-made test. ...Each learner will list'three rules which workers
must follow to be responsible on the job.
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Grade 5

GOAL: Developing capabilities for carrying out civic responsibilities
at work and in the community.

SUBGOAL 3: Develop understanding of importance of rules in society.

Learner Objective 1: Each learner will be able to describe or list res-
.

ponsibilities of the adult citizen..

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts)
A

1. Have the learners role play certain adult roles. Following the role
playing, discuss the Wes of things one must do to enable /her to
approach these adult roles.

2. After role. playing discuss responsibilities of adult citizens.

*os

Evaluation

Teacher-made test. Each learner will list three responsibilities of an

.adult citizen.
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Grade 5

GOAL: Developing capabilities for carrying out civic responsibilities
at work and in the community.

SUBGOAL 4: Develop understanding of relationship between responsibilities
and rewards in work and leisure.

Learner Objective 1: Learner will be able to list or describe rewards,
other than money, which are related to working.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies, Art) A

(pencils, drawing paper, rulers, crayons, paints) 4

1. Invite parents, relatives or other workers into the classroom to dis-
cuss with learners the kinds ofnon-monetary rewards they receive for

the work they do. At the conclusion of eachgvisit, have learners
list under each job title the non-monetary rliArds.received by each
worker. .

2. Have learners choose a partner and then interview laNking 'members of

the community whom they are familiar with to discover what their non-
monetary rewards are for work'done. Each pair should share their

findingswith the class for further discussion.

3. Have learners draw pictures showing how workers on the job are re-

ceiving various types of non-monetary rewards. Discuss pictures and

post in the classroom.

LEARNING EXPERIENCE B: Language Arts,) A

(puzzles, games, television)

1. Estabr sh a reward system in the classroom to reward those learners
who ha e completed certain academic or classroom tasks. These re-
wards may bq activities which allow the,learners to participate in
puzzles, games, or a free choice of a reward activity. Learners -

ceive these rewards only after completing their assigneetask.

2. Have learners discuss the.kinds of rewards they have been receiving
for the things t)ey have done'in the clabsroom and outside the school.
Emphasize they are to state non-monetary rewards (gold stars, verbal
praise; free 'time, choice Of an activity, happiness, satisfaction).

Evaluation

Teacher-made test. Each learner will list three rewards other than money

received from working in Hawaii. .
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Grade 5

GOAL: Developing capabilities for carrying out civic responsibilities at
work and in the community.

SUBGOAL 15: Develop capabilities for-making effective use of resources
and understand relation of environment to work.

Learner Objective 1: Each learner will be able to list or describe the
relationship of the environment to a particular
job.

learning Experiences

LEARNING EXPERIENCE A: (Social Studies) A

(films, filmstrips or pictures illustrating the interrelatedness of
jobs and the environment, for example; a) "Citrus - The Golden
Fruit," available from Haselor Pictures, 1737 N. Whitely, Holly-
wood, California 90028, b) "Copper - Oldest Modern Metal," availa-
ble from United States Bureau of Mines, C Street, N. W., Washington,
D. C. 20006, c) "Hawaii, Sugar, Fishing and Pineapple Industry,"
available from Visual Education Consultants, Inc., Box 52, 2066
Helena' Street, Madison, Wisconsin 5,3701)

1. ,Stimulate a discussion centered around the interrelationships.of the
environment to occupations. Present filmstrips, movies or still
pictures illusttating this relationship. Encourage learners to list
specific occupations which are related to the environment.-

2. Invite persons into the classroom whose occupations are interrelated ,

with the environment. Have learners discuss interrelationships of
occupations and the environment.

LEARNING EXPERIENCE B: (Science, Art) A

(paper, pens, reference books, shelving paper, pait4, crayons)

1. Have learners' select interested science occupations and write short
compositions describing the interrelationship of the occupations
with the environment. Have learners share their compositions with
the class. 0

. 2. Have- learners make a mural depicting the interrelationship of the
environment and occupations.
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LEARNING.EXPERIENCE C: (Science, Art) A.

ti

(reference books, encyclopedia, 'paper, pens, mural paper, paint;)

1. Help learners select a natural resource of Hawaii' to research to de-
termine what finished products are made from it and what occupations
are involved.

' 6
2. Have learners write short compositions listing the products and occu- ,

pationsdependent upon the natural resource. .Ask for ycqunteers to
read their compositions to the class.

3. Lead a discussion on Hawaii's environment and how it affects occupa-
tions. Discuss occupations which are available here which may noti
be available on the mainland. Have learners make a mural illustrat-
ing 'the effect Hawaiils environment has on available occupations.

Y

LEARNING EXPERIENCE D: (Science, Mathematics) A

(daily newspapers)

. .

1. Have learners choose. a city listed in theitemperature/weather repbrt
column of the newspaper'and keep a daily record of its high and low

temperatures. At the end of ope week hate learners compute the aver-
' age ,temperatures. . . ..

.
4

.
--,,,,

2. Discuss how the weather affects occupations in a certain area. ,Have

learners choose an occupation they are interested in and determine
if it is availablein the city they chose. .

Evaluation

Oral quiz. Each learner will name one job found in Hawaii and tell one
way in which the environment of Hawaii affects the job.
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Grade 5

GOAL: Developing capabilities for carrying out civic responsibilities
at work and in the community.'

SUBGOAL 6: .Develop ability to participate in various kinds of civic

groups.
4

Learner Objective 1: Each learner will be able-to describe ways in
which participationin a group contributed to his/
her understanding of the responsibilities of citi-
zenshipt-__.-

)
Learning EXperiences

LEARNING EXPERIENCE A: (Social Studies, Language Arts) A

(paper, pens)

i

4

1. Develop a group activity which correlates with the social s udies
unit and have each'learner particiPate in it. Following.the acti-
vity, encourage each learner to express how participation'in the
groUp helped or contributed to himself/herself. '

2. If possible, take movies of a group activity with all learner& parti-
cipating. Have the class view the movies after the activity. Have

learners relate the effeots.their participation in ..tie group-had on

them.

3. Have the learners write short compbsitions describing how their grotip
participation helped them. Following the completion of the CbMkPlAr

tions, have the. learners read them and discuss.
a

Evaluation

Teacher-made test. Each learner will name one benefit from participating

in a group in helping to develop good'citizenship,
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SELF-REALIZATION

Developing capabilities for *achieVing

self-realization through self-under-

standing and clecision.making.

10-12
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Grade 6

GOAL: Developing capabilities for achieving self-realization through
self-understanding' and decision-making.

'SUBGOAL 1: Acquire skills of self-appraisal.

.0°
Learner Objective 1: Each learner will be able to describe his/her per-

formance in each subject area.

' Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(paper,'pens)
-

1. Encourage learners to read the written remarks on their test papers'

returned to them. Allow time for them to react to the remarks.
4411,

2. Reward learners for their academic performance through verbal praise;
gold stars, free activity choice, etc. Have learners give ways in

which they Ore rewarded for their success.

3. Allot time during the week for personal conferences with learners to
describe their performance to them concerning, all subject areas.

4. Have learners write compositions describing what they have learfied
from their subject work during the day or week. They should read

their compositions to the class for discussion. Encourage learners

to compare and contrast their learning experiences.

LEARNING EXPERIENCE B: (Mathematics) A-

(paper, pencils, pens, rulers)

1. Have each learner construct a graph and p t his/her scores to'indi-

cate progress in mathematics. Make a graph for each subject for com-

parison purposes.

2. Discuss with class hoy to predict their grades in different subject

areas based ore their graphs.

Evaluation

Self-evaluation, teacher observation. Each learner will piedict his/her

grades. Teacher will observe and record learner's' capability to predict

performance with accuracy.
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Grade 6

GOAL: Developipg capabilities for achieving self-realization through
self-undrstanding and'deeision-making.

SUBGOAL 1: Acquire-skills of 'Self-appraisdl:

Learner Objective 2: Each learner Trill be able to list or describe
three personality variables abOut himself/herself:

Learning Experiences

"--\ LEARNING EXPERIENCE.A; (Social Studies) A

(optional films: a) "Me, Myself, and I," and "Manners Make a Dif-
ferenee, ".available from Eye Gate House, Inc., 146-01 Archer Ave-
nue, Jamaica, New York 14435; b) "Good Day in the Fifth Grade,"

available from Long Film Slides Service, 7505 Fairmount Avenue,
El Cerrito, California 94530; c) "Foundations: for Occupational
Planning," available from Society for Visual Education, Inc., 1345
DiverseY Parkway, Chicago, Illinois 60614)

1. Stimulate a talk session centered around the kinds of individuals
,z propose to be at various times. The learners will briefly explain

,what kind of persons they think they are. Ifavailable, show one of
the filthstrips listed above. Following a filmstrip, have the learp-
ers delineate themselves in terms of what they saw in the filmstrip.

2. Have. the learners write short compositions describing who they are.
After the writing'of the compositions have the learners read them to
the class to compare the class's desciiption with that of the writers'
in a crasyiscussion.

3, Have the learners in oral, exercise describe themselves to the class.
'Have the crass compare and contrast each learner's description with
that. of the class.

LEARNING EXPERIENCE B: (Art) A

(coat of arms outline for each learner: paint or magazines, paste,

scissors)

1.- Each learner will make a personal coat of arms. Give each learner a
copy of the outline of a coat of arms which,is divided into four sec-
tions. Learnerdrere to fill in each section to'reflect their likes,
dislikes, favorite food or activity, or words with which they would
like others to describe them.
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. Have each learner present and explain his/her coat of arms. to the

class. Display in classroom.

6

Evaluation

as

1

Teacher-made test, or self-evaluation rating chart. Each learner

will list three of his/her persZnality traits.
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Grade 6

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making.

SUBGOAL 2: Develop awareness and understanding of self.

:Learner Objective 1: Each learner will be able to list or describe one
0 personal strength and one personal weaknes,

Each learner will be able to describe a method of
strengthening a personal weakness.

1

Learning Experiences

LEARNING EXPERIENCE A: (Physical Education) A

1. Stimulate a discussion centered around the concept that some people
are good in some things and weakin others. Have learners partici-
pate in several skill activities. Have learners tell which they are
strong in and which they are weak in.

2. Lead discussion on learners' strengths and weaknesses in other sub-

ject areas. Encourage each learner to describe personal strengths

or weaknesses.
a

-3... Hold personal conferences'with learners and encourage them to express

their strengths and weaknesses. Help learners to develop methods of

strengthening their

re

ti

Evaluation

Oral quiz, individual conference. Each learner will describe one way of

strengthening a personal weakness.
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Grade 6

GOAL: Developing capabilities for achieving self-realization through

self-understanding and decision-making.

SUBGOAL 2: Develop awareness and understanding of self.

Learner Objective 2: Each learner will be ablt to list,or describe two
reasons for knowing one's weaknesses and strengths.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies) A

(story hooks 'biographies)

1. Have the learners describe their performance in school as well as in
outside activities.- Briefly have them state their strengths and

weaknesses. Encourage them to give their reasons why one should be

cognizant of strengths andeaknesses.

2. Read to the class a short,story or biographical sketch which is in-
dicative of a person's strengths and weaknesses. Following the read-

ing, have the class. discuss the character and the importance of know-

ing one's strengths and weakness.

5 ; I

Evaluation

Teacher=made test. Each learner will name two values from knowing one's

strengths and weaknesses.
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Grade 6

GOAL:, Developing capabilities for achieving self-realization through
self-understanding and decision-making.

SUBGOAL 3: Develop understanding of decision-making process.

Learner Objective 1: Each learner will be able to describe or list the
steps involved in making a decision.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies) A

(newspapers, magazines, encyclopedia)

1. Encourage the learners to form, a classroom club. The learners
should appoint certain members as president, vice president, secre-
tary, etc. Help the learners develop a method for making decisions
in order to take a specific course of action.

2. Have the learners read sections in the newspapers and magazines about
countries having military conflicts. The learners should report their-
findings to the class for discussion. Following the discussion, the
learners will role-play a scene of the Security Council at the United
Nations. The learners are to imagine they are Security Council Mem-
bers attempting to make certain decisions about one of the conflicts
involving two countries (Middle East).

3. Discuss decision-making procedures used by class.

t

LEARNING EXPERIENCE B: (Mathematics)

(textbook)

. Have the learners give aAd demonstrate their reasons for making cer-
tain decisions in computing mathematical problem-solving examples a
certain way.

2. Relate to decision-making in other areas.

LEARNING EXPERIENCE C: (Science) A.

1. Have the learners attempt to utilize a 'scien,Eific method while per-

forming simple experiments such as:

a. The problem or question is stated.
b. Possible solutions or answers are a:: ested.
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c. Related data are gathered (reading, interviewing)
d. Tentative inferences are made or conclusions are drawn.
e. Inferences and conclusions are tested.

"2. Discuss decision-making procedures.

LEARNING EXPERIENCE D: (Physical Education) A

(balls, paddles, variety of equipment)

1. Have class divide into groups of four or five. Give each group some
equipment and tell them they are to make up a game and rules for it.
They will then demonstrate the game to the rest of the class.

2. Lead discussion on how groups reached decisions. Discuss general
decision-making steps.

Evaluation

Teacher-made test. Each learner will list the steps in making a decision.
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Grade 6

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision - making.

SUBGOAL 4: Acquire skills of decision-making, risk-\laking, value clari-
- , fication, and goal-setting.

Learner Objective 1: Each learner will be able to describe sequence of
career development. 1

/

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) E

(paper, pens, reference books)

1. Have each learner choose an occupation and write a short composition
describing the steps in-the movement toward that occupation. Then

have learners read compositions to the class. Compare and contrast

findings.

2. If-possible, video tape. recor(n interview of a worker'describing
steps in the movement toward his/her choosen career. Have the class

view and listen to the interview. Then have the class retrace the
developmental steps toward his/her career.

Evaluation

Teacher-made test. Each learner will identify steps in the development

of a career.
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Grade 6

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making., ,

A a-
SUBGOAL 4: Acquire skills of decision-making, risk-taking, value clari -

fication and goal-setting..

Learner-Ob jective 2: Each learner will be able to list or describe two
occupations' in which he/'she is interested.

Each learner will be able to list two occupations
in which he/she has no interest.

Learning Experiences-
)

LEARNING EXPERIENCE A: (Language Arts) E

(career books or kits, for example; a) The Encyclopedia of Careers.
and Vocational Guidance by W. Hopke and the Concise Handbook of
Occupations by J. Costello and R. Wofson, available from J. G.
Ferguson Publishing Co., Chicago, Illinois;,b) Career Kits (ele-
mentary) available from Careers, Inc., Largo, Ylorida 33540; or

c) Popeye Career Awareness booklets available from King Features,
235 East 45th Street, New York, New York 10017)

1. If available, have learners complete the...intereit inventory "What I
Like To Do," available from Science Research Associates,259 East
Erie Street, Chicago, Illinois 60611,

2. Allow each learner time to read various career materials to become
more familiar with the broad range of occupations of interest to

them.

3. Have each learner name and describe two occupations 'which interest
him/her and two whiCh are not of interest. Encourage the class to
express their reasons why these occupations are or are not of inter-.

est.

74*

LEARNING EXPERIENCE B: (Social Studies) E

(3 x 5 cards,masking tape)

1. Write various job titles on 3 x 5 cards. :Tape one card on back of
each learner. Tell learners they are to guess their occupations by
asking other 1arners questions which can be answered with a yes or

no response. They Can ask only three questions of each learner and
will be given 20 minutes to determine their job title.
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2. After 20 minutes have leaners tape their cards on front and form
groups based on their job titles. Grotips may be based on such.fact-

ors as: work outdoors, work with machinery, help the public. Learn-

ersoshould form groups with as tle assistance as possible.

3. When groups'are formed, discuss reasons why learners chose to be part
of the group they are in. Have each learner name two of the job ti-
tles he/she is interested in and two he/she is not interested in and
give reasons why. Discuss whether learners are interested in any of
the other jobs in a group from which' they selected one they are not

interested in.

Evaluation

a

Oral quiz. Each learner will name two occupations in which he/he Js in-

terested and give two reasons for their interest. Each learner will name.

two occupations in which he/she is disinterested and give one reason fort

the'disinteregt. 7

it. 1--;2;
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Grade 6

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making.

SUBGOAL 5: Develop understanding of the relationship between work and
life style.

Learner Objective 1: Each learner will be able to list or describe ways
in which working relates to the way one lives.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies). A

1. Point out that people frequently live where a particular kind of
work is found. Have learners relate incidents wherein this state-
ment is true for them personally, for example, children of military
families. Have those learners give their parents' occupations and
explain how the jobs have affected their family lives.

2. Have learners invite two workers`in the community who have worked
in other countries to speak to the class about their work in the :
United States and other countries. Ask the workers to tell how
their work in this country has influenced their life styles as op-
posed to those in other countries. Following the workers' talks,
ha4ve learners discuss the effect of work on a worker's way pf life.

LEARNING EXPERIENCE P: (Mathematics) A

1. .Have learners aeeme various lob titles and status (single, married,
married with'children): Each learner is given a certain amount of
money for.histher week's work. AlsQ, each,ls given a certain amount
of expenses based on his/her mSrita1 status, .,ependents, and home.
The learner is to determine how much monex is remaining after ex-
penses,. and the kindt of things that will be done with the remainder.

2. Create a situation whereby learners want to pUrchase something (for
example, 1 new or used car). They are'paid weekly payments, some
will have mdneY in the bank and' some will not. The item they want
to purchase can be,

iq
paid for at once pr with a down payment and

monthly payments,. They are to dedide wCh item thercAn.efford or
if'they have to do without.* Learners must remember there is to be

-money remaining for other expenses.

Evaluation

Teacher-made test, Each learner will relate one way.in which,working
influences the way one lives.
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Grade 6

GOAL: Developing capabilities for achieving self-realization through
self,-understanding and decision-making..

SUBGOAL 5: Develop understanding of the relationship between work and

life style.

)

Learner Objective,2: Each learner will be able to describe or. Jist ways
in which his/her attitudes relate to school '

performance.

Learning Experiences

EARNING EXPERIENCE A: (Mathematics) A

1. If possible, a) show the filmstrip "Wbat Do You Expect of -Others,"

or "Who Do You Think You Are," available fromtuidance Associates,
Pleasantville, New York 10570; or b) have learners read and discuss
the book, GettingAlong In School, available from Science Research
Ass'Ociates, 259 East Erie Street, Chicago, Illinois 60611.

2. Allow learners to role-play teachers and pupils. Have one learner

take on the role of the teacher. Have half thelearners pretend
they have negative attitudes at the time they are to do school work.
The learner role playing the teacher gives them as mathematics exer-
cise but finds he/she has difficulty with the class. Have the other
half of the class become pupils with positive attitudes.

3. Compare and contrast the negative and positive attitude effects'on

school performance.

LEARNING EXPERIENCE 13: (Physical Education) A.

1. Have class participate in several games or activities. After each,

lead a discussion on whether or not learners liked thegame, whether
or not they were good at the game, a7d how they think their attitude

influenced their performance.

2. Lead a discussion on how attitudes affect performance in various

subject areas. Ask learners to give examples cif instances when they
felt sad, happy, tired, grouchy, and tell how it affected their per-

formance.

Evaluation

Oral quiz. Each learner will describe one of his/her attitudes
0
and tell.

how this attitude affects personal achievement in school..
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GOAL:, Developing capabilities -for achievIg self-reallzatiot through
self=udderstanding and decision-making.

SUBGOAL 5: DeVelop underStinding of the relationship between work and
1if, style.

.Learner Objective 3: Each learner will be able to list or describe
ways in which his/her,study habits relate to

Grade 6

school su ess

Learning Experiencei,

A LEARNING EXPERIENCE Ai (Social Studies) A

1. Invite. seventh

their study ha,.

the dfs'cussioni.
.0- 'those Of the sel,e

eighth grades into the claksroom to discuss how
awl helped them in their schodl work. Following
the-learners fampere their study habits with
and eighth graders.

2. After test,.havelearners discuss what study habits they used to
a eve their success on the test. Have then co4aTTand contrast,
their success With the study lahits.

,

3.1

LEARNING EXPERIENCE' B: (Language Arts) A
4

(paper,pens. Optional filmstrip: "Developing Your Study Skills,"
available from Guidance Associates, Pleagantville, New York 10570)

1. .If possible, piesent'a filmstrip illustrating study habits and
skillS. Following the,filmstrip, have the learners discuss how
these study habits' and skills help, them in their school work.

2. Assist the learneis to develop a list of study habits and skills.
After a sufficient number have been formed, have the learners maI
indtvidual study habits and skills charts. °As- on ongoing activity,
have the:learners refer to the chart each day and check those study
'habVits'and kills which have given them the greatest school success.-

,

IND

. 3. Periodidally discuss study habits individually with learners.'

Evaluation .

Each learner will describe one of his/her study `'habits and tell how
this habit ;affects achievement it school.-
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GRADE 6

ECONOMIC EFFICIENCY

Developing capabilities for being eco-

nomically efficient as producer and

consumer of goods and services.

10-12

r ;

13-14



Grade 6

GOAL: Developing c'pabilities for being economically efficient as

producer and consumer of goods and services.

SUBGOAL 1: Develop' understanding of variety of occupations, inter&
,relatedness of occupations, and knowledge of occupatioail

clarification and job descriptions.

Learner Objective 1: Each learner will be able to list or describe
types of workers in the Communities or,in the

schools.

4

Learning Experiences

*4: LEARNING EXPERIENCE A: (Language Arts, Art) E c

. -..... .

(paper, pens, roll of shelving paper, crayons, paints, pencils,

rulers) A

1. If possible shqw the filM, "Community Workers and Halpers," avail-
able from Sociity for Visual Education, Inc.,1345 Diversey Parkway,

Chicagq% Illinois 60614.

2. Develop a discfssign concerning the types of workers in the immediate

and nearby communities. After the discussign, the learners may write

compositions comparing and contrasting types of workers in the com-

munities. Each composition should be read to the class.
0

3. Have learners make a mural depicting the type_' of workers in the

immediate and nearby communities.- At

-0

*LEARNING EXPERIENCE B: (Social Studies, Art) E

(cardboagt, magazines, scissors, paint, crayons)

1. Develop a discussiOn with the question, "Who are the workers in our

school?" Have learners give job titled and descriptions of the

types of workers in the school. Should the discussion prove the

learners lack knowledge of some workers and their functirons/ invite
those unfamiliar workers into the classroom to discuss their roles

as a school-worker.

2. Have the learners make collages illustrating the type: bf workers in

the school.

--A
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LEARNING EXPERIENCE C: (Language Arts)

(newspapeis, telephone books, ,reference books,' Dictionary of
Occupational Titles, available from United States Governm nt
Printing Office, Washington, D. C. 20402)

1. Assign lqrners to cut out clippings from the newspaper o various
kinds of occupations. The teacher should have nine diffe ent pieces .

of colored co&truction paper ready to use. The Diction of
Occupational Titles could be used to ilk the nine different occu-
pational categories; Professional, Managerials, and Technical;
Processing; Clerical; Service; Structural Work Occupations; Agri-
culture, Fishing, Forestry, etc., Machine Trade Occupations; Bench
Work Occupations; and Miscellaneous. After the learners decide in
which categories the clippings are to belksed, have them paste.the
clippings on the correct nine po t which can be displayed in'the
classroom.

2.. Explain briefly what is included and meant by each of the groups
listed in the Dictionary of Occupational Titles. Using each cate-
gory as a basis for developing job families, the class may divide
into committees. The committees may include occupations which are
'found locally as well as those outside of the immediate community.
Also, occupations which are atypical as well as typical should be
considered. As a basis for determining which occupations should be
included the committees may utilize the yellow pages of the telephone
directory; reference materials from the library; newspapers; and in-
terviews with workers. A carear booklet of job families may be com-
piled as a result of the findings from each Committee. Character-
istics common to the jobs which are included should be described for
each jocamily groupings.

3. Have the learners indicate h job category they desire studying,
then group them into nine ittees. Allow twelve minutes per week
for eac(i committee to presen its information. The class may be. en- -

couraged to bring other clippings or related, information to this
particular category which could be included on the/poster.

Evaluation ,:: a

. ./
.."

-',.,.

Teacher -made teat: Each learner will list three types of Work found in
Hawaii. . r

r ), . ..

... ......".. 1 44;

: 11
t4'4.
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Grade 6

'GOAL: Developing capabilities for being economically efficient as

producer and consumer of goods and services.

SUBGOAL 2: Develop understanding that occupations exist for a purpose

and contribute to the dignity of the individual.

Learner Objective 1: Each learner will be able to describe one occupa-
tion which has an effect upon a.portion of society
and,contributes to individual growth.

Learning Experiences

LEARNING EXPERIENCE A: (Health, Art) A

(string, wire or coat hangers, construction paper; drawing paper,,!.

pencils,%crayons, paint)

Invite the school doctor and nurse into the classrooM to discuss
how they work to promote good health habits for the learners. Have

learners discuss the importance of-these workers to the school.

2., Have the custodial staff speak to the learners about how they work
to keep the building sanitary to prevent health ,hazards:. Learners

should discuss the significance of this group to their health.

3. Have learners construct mobiles illustrating various school woriCers.'.

Or, have learners draw pictures depicting the functions of 'arious

. types of workers in the school.

r

Evaluation

fa

er,

Teacher-made test.. Each learner will name one occupation and describe
the way in which the occupation affects the youth in Hawaii.

179



Grade 6

GOAL: Developing capabilities for being economically efficient as

producer and consumer of goods,and services.

SUBGOAL 3: Develop appreciation for the value and worth of work,
appreciate the contribution of occupations to society and
the economy, and appreciate that work means different

o things to different people.

Learner Objective 1: Each learner will be able to list or describe two
contributions which a specific occupation has made
to the improvement of society.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies) A.

(encyclopedia, textbooks, almanac, newspapers, magazines)

1. Have class divide into eight committees to explore the contributions
which certain occupations have made to the improvement of society.
They may read textbooks and supplementary books, view filmstrips,
interview people in the community, write letters to get information
from the local chamber of commerce, state capital....

2. Each committee will give a summary of their findings to the entire
class for further discussion.

3. If possible, invite selected persons into the classroom to discuss
the contributimA o their. occupations to'the improvement of society.

LEARNING EXPERIENCE B: (Health) A

(writing paper, pens, reference.books) /4
1. Have learners simulate the non-existance of particular health occu-

pations and discuss the effects this would have on society. Guide

the discussion to enable the class to state some of the contribu-
tions these occupations have made to the improvement of society.

2. Have each learner select one health occupati\.bn and Write a composi-
tion describing the contribution it has made to theimprovement of
society. Have learners read their compositons to eRe class.

I

4
180

bt



LEARNING EXPERIENCE C: (Science) A

(reference books, paper, pens)

1. List on the blackboard a variety of science occupations. Have each

learner select one occupation to research and write a short compo-
sition on describing the contribution it has made to the improvement =

of society.

S

2. Have learners read their compositions to the class for further-

discussion.

LEARNING EXPERIENCE D: (Art)
A

(construction paper, drawing paper, scissors, magazines, crayons,

paint, paste)

1.. Have learners divide into Small groups and choose an occupation in

which they are interested. Each'grodp will determine through re-
search, the contributions made to society by the occupation.

2. Have each group present their findings to the entire class. Have

each group make a mural or collage illustrating theirocalpation
and its contributions to society.

Evaluation

Oral quiz.:. Each learner will name one occupatiOn and describe one way

in which it contributes to the improvement of Hawaii.
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Grade 6

GOAL: *Developing capabilities for being economically efficient as

producer and consumer of goods and services.

SUBGOAL 3: Develop appreciation for the Value and worth of work,
appreciate the contribution of occupations to society and
the economy, and appreciate that work means different
things to different people.

:Learner Objective 2: Each learner will be able to list or describe
ways in which a worker he/she knows contributes
to the economic good of the country.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies) A

(encyclopedia, textbooks)

1. Have the learners discuss how they think the President contributes
to the economic growth of our country. List suggestions in a place
for later reference.

2. After the b ief discussion, assign certain learners to use reference
books to f d out the facts. Learners are to report their results
to the c- . The class should compare the findings of the search
with t rvious list of presidential contributions through discus-

.

sion.
,

.

LEARNING EXPERIENCE B: (Science) A

(envelopes, stamps, pens, paper, encyclopedia, construction paper,
pins, staples', staple machine, magic marker, crayons, paints).

1. Have the learners write letters to the Atomic Energy Commission re- '

questing information concerning its contributions to the economic
good of the nation. The learners should share their information
with-the class-for discussion.

2. Have the learners do research to find out how the National Aeronau-
tics and Space Administration makes economic contributions to our
country. The learners should report roresults to the class and
'display them on a bulletin board.

Evaluation

Teacher-made test. Epch learner will list at least three ways in which
workers contributelo the economy of Hawaii.

114.-
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Grade 6

Developing capabilities for beiAlleconomically efficient as pro-

dUcer and consumer of goods and services.

SUBG0A173: Develop appreciation for the value and worth of work, appre-
ciate the contribution of.occupations to society and the
economy, and appreciate that work means different things to
different people.

Learner Objective 3: Each learner will be able to describe or participate
in a task which contributes to classroom goals.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(writing paper, pens)

1. Help learners establish certain claisroom rules. Encourage them to
give their reasons for wanting certain rules implemented. Have the
learners express their methods in carrying out these rules.

2. Have the learners write compositions describing classroom rules and
how they are affected by these rules. Have each learner share his/
her composition with the class for discussion.

Evaluation

Observati Teacher will observe and record the participation of each
learner in task contributing to the .classroom goals in a one-week time
interval.
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Grade 6

GOAL: Developing capabilities for being economically efficient as pro-

ducer and consumer of goods and services.

SUBGdAL 4: Develop understanding that new occupations develop in response

to needs of society.

Learner Objective 1: Each learner will be able to list three occupations
which have been developed within his/her lifetime.

,

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies, Art) E

(encyclopedia, textbooks, pamphlet's, magazines, scissors, paste,

drawing paper, paint}

1. Have the class do research project to find out those occupations
which have been developed within.the past eleven years in the United

States. Divide the class into, groups to complete the project. Have

the learners read textbooks and suppl6mentary books, view films rips,
interview people in the community, or write letters to get inf a-

tion from chambers of commerce, state capitals, the Department of .

Labor, etc. Have each group give a report of its findings to the

class.

2. Invite a representative from the local employment office into the
classroom to speak with the class aboUt-occupations which have been
developed within the past eleven years.

3. Have learners make a mural depicting new occupations.

LEARNING EXPERIENCE B: (Science) E %

(envelopes, stamps, paper, pens)
7

1 Have,the class write letters to local and national science organiza-
tions and agencies to get information concerning science occupations
which 'have been developed within the past eleven years.

2 Have the letrners share findings with the class:

Evaluation

Teacher-made test. Each learner will list three occupations which devel-

oped during his/her lifetime.
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Grade 6

GOAL: Developing capabilities for being economtbally effiCient as pro
ducer and - consumer of goods and services.

SUBOAL 4: Develop understanding that new occupations develop in response
to needs of society.

Learner Objective 2: Each learner will be able to list or describe one
occupation which has been developed for the purpose
of fulfilling a need of society.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(newspapers, paper, pens)

1. Have learners read newspapers to find,articles concerning persons
whose occupations 'fulfill needs of societY. They should compile
reports of these occupations and share them with the class for dis-
cussion.

2. Have each learner select anzk6terested occupation and write a short
*composition describing how that occupation fulfills a need of society.
Ask learners to share their compositions with the class.

,I.EARNaNG. EXPERIENCE B: (Health, Science) A

(papei, pens)

1. Inv.i.te school medical personnel or representatives from the local
health 4epartment into the classroom to discuss occupations in the
health and science fields which fulfill needs of society.

2. Fpilowing these visits, have the class write compositions about the
occupations mentioned by the speakers. Learners should share their

'compt9sitions with the class.

4s,

,LEARNING EXPERIENCE C: (Mathematics) A

(paper, pens, blank deposit slips, checks, statements from a bank)

' 1. If possible, show tie film, "Fred Meets A Bank," available from
e' Coronet Films, 651'E.ist South Water Street, Chicago,,Illinois 60601.

1
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2. Invite a bank worker to come to the classroom and discuss the workers
(and their job duties) in a bank. Lead a_class discussion on bank

personnel and their duties.

3. Set up a teller window in the classroom and have learners take turns
being the teller, depositing money to a checking or savings account,
writing checks, computing the balance, in their accounts. .

4: Discuss the need for bank workers and how their jobs assist people.

tor

Evaluation

Oral quiz.
pation has

Each learner. will name one oCcupition and tell how the (idea-

contributed'Wthe of,peofile liVing.in Hawaii.

si
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Grade 6

ct ,
.

t

GOAL: Developing Capabilities for beinsweconOmically efficient as pro-

ducer and consumer of golds and services.
v "' . a8

SUBGOAI 5: Develop employability skills.
9,

Learner Objettive 1: 'Each learner will be able to list factors neadtsary
for job success.

Learning Experiences

LEARNING EXPERIENCE A: (SoCial.Studies)v.A

1. Develop a discussion based on world leader and how they maintain
"thRir leadership. Guide the discussion in such a" way the learners*
will state such qualities, as getting along with others, punctuality,
responsibility, and dependability.

.

2. Invite employers from various establisnments into the classroom,to
discus's the kinds of qualities workers should bring to the job. *Have

Them to eqphasize in their discussions dependability', responsibility,
getting along with other workers, and punctuality. The learnep.....sheukii--

discuss how. those quali.cied relate to their school at4-Ergi-Sroom

Also,.they should discuss to what extent do they utilize these quali-
ties as sixth graders. '

LEARNING EXPERIENCE B: (Language Arts? A

,Spaper, peels) 'A

1. Have the learners discuss the*kinds of qual?ties one nw.ds to- bring

to the. job to gain success. The learners should relate thesequali-
ties to their own school oar classroom ipbb.in terms #f effectiveness.

2. Have the learners write compositions describing ways in whici orkers

have success on'the job. After the learners have writ their com-

positions, have them read their compositions to claSs for%dis-

cussion.
,

kEvaluation

Teacher-made test. Each ltarner will name three factors which are neces-
e
ssary for success in any job. The 11;7 will include factors such as iefia4

bility, honesty, cooperation,

187
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Grade 6

GOAL: Developing capabilities for being economically efficient as pro-

- and consumer of goods'and services.
.

t,SUBGOAL 6: Dek!.lop understanding of the relationship between education

and work.

Learner Objective 1: Each learner will be able to describe or list the

(7:

Q
0

educational nets related to a sp iflc occupation.
---.

.,. -
-... 4

LearningExperiences

LEARNING EXPERIENCWIA:..:(Mathematics% Healtli) A

'(career-re pte4,,bboks dealing wig' math and health occupations,

encycloppdias) .. 0 .

,,''., -

1.., Aid learners in listing mathematics and health-related occupations
on the blac.kboard.7.. Assign learners to investigate the educational
requirements of-one-of the occupations listed. They may gather
their information through reading career - related books... Have learn-

ers share their findings with the rest of 'the class.._.

:
. .

2. If possible,, take the class on a field trip to the local employment
office and speaR'with representatives about educational requirements

, .
for specific occupations.

.

.

, , f, . , .

3 Have the Class compare and,con trast the edUcational requirements of

various jobs. _ ,

LEARNING EXPERIENCE B: (Art, Music>
, 4

(careerselated books dealing with art and music occupations, for

example Care Opportunities in Music,:ivailable from American
Music Conference, WSouth Michigan Avenue, Chicago, Illyinois
60604, or The Wonderful-Rorld, of'Music by B. Britten and I. Holst,

available from. Doubleday dnA-;Company, Garden City, Ney YOrk 10003)

7

.
1. Display a variety of books on careers in the_art And music fields,

Encourage-learners to choose an occupation and read books related

. to that occupation.
6 VI,

2. Have leargers prepare book reports describing the educationall re-
quirements for the occupation and share with the class.'-

Evaluation

TeRcher-made test, multiple choice or matching. Each learner will iden-
tify the education andltraining needed to acquire designated jobs found

n Hawaii

111
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Grade.6
J

-.

GOAL: Developing abilities for being economically-efficient as

,produCer and-consumer of goods and services. A

, .
.

SUBGOAL 6:. Develop understanding ot,the relationship between education
4 ,and work.

Learner Objective 2: Each 1earneer will be able to describe the content
and sequence of education necessaryfka specific,
occupation.

:t

.. .
.14 C.7

Learning Experiences

. -1.

LEARNING EXPERIEN A: (S491,21 Spuct?esi- A
-1`tr

..
and. 1. Have each bearner-choose a aspecific occupation nd nterview a per-

son in the community who has that occupation tofi.nd -out, the -types
and sequence of education necessary to acquilte the position. The
learner can report findings to the classied compare with other

hers`. .
. .

-:.

2. Have selected learners invite their parents -to visit alb classroom
to discuss .their-edttation and itk.g-equexce which enable them to

qualify fof their cipcgpetions. The class may compare and contrast
the education with the o'cupations in an oral discussion.

itt
LEARNING'EXPERIENU B: (Art) A.,

.
o -

(coAstfuction paper, magazines) scissors, paint, reference
t
materials,

for example, -a) Concise Handbook of Obtunation4, available from
Ferguson Publishing.Company, Chicago, Illinois;:b) Careers Kits
(elementary) Careers, Inc. i Largo, Florida; c) Widening4Occupational.
leg Kit, Science ReseatchAssociates, 259 East Erie Street, Chica-
go; Illinois

.

-- - '-

' I. Have .the c s Teed 'reference materials to find out the contentrana "

.-. sequence o ducation necessary for S specific occupation. The learn-

. ers may report their findingsl.to the class for compariTon.

. , .

2,' Have the class make a bulletin board with the theme, "Careers and
t

Required Education." The learners 'should draw or collect pietUre&
,--' )-from neWsppexs and magazines of occupetions,or write paragraphs of

3 the ealcArional sequence,necessary.for eaohoecupation.
-,.

Evakuatiom
...

.. .

t..

Teacher -,made test, multiple choice or matching. Each learner will iden--
. . e,_ o

- tify sequence of,elliation and training,to acquire designated jobs found v

in .Hawaii. -: .. -

.

.

/
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Grade 6

GOAL: Developing capabilities for establishing and maintaining heafthy
social relationships.

SUBGOAL 1: Develop interpefsonal skills.

Learner Objective 1! Each learner will be able to describe how inter-
_

personal skills contribute to his /her 'personal

feelings of worth.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies) A.

(3" x 5" cards, magic marker)

1 Divide the class into small groups,to play the "Alphabet Game.,
Each group will give'a name of a country which begins with the let-
teri of the alphabet beginning with the letter "A". For each cor-
rect naming'of a country related to the letter of the alphabet,.the
group wjll receive'five points. The group with the highest score
wins the game. After the game has been completed, have each learner
express how the group made him /her feel or contributed to personal
feelings of worth.

2 Reviewra'sacial studies unit by travi-nuthe class play the game.called,
"Question Box." Formulate various 'questions related to the social
studiel studied place them into a box. Then divide the class
into four or Pive groups. Each group will take turns drawing a ques- .

tion from the box. The learners of each group will decide on the best °

answer for the question. Each group will receive five points for each
correct answer and g bonus question'when a score of twenty-five is re-
ceived. The group with the highest scare at the conclUsion of the
gad* Wins. After the game has bin completed,,have each lea-ner des-
cribe how the group made him/her feel about himself/herself or contri-
buted to personal feelings of worth during participation Pft the group.

LEARNING EXPERIENCE B: (Physical Education} A

4)4
1. Divide .learnerp into groups for the purpose of playing several skill

activities. Have skillful and not so skillful learners in the same
group. Have learners perform such'activities that each learner will
do'well in at least one.

S.

t
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2. :Lean discussion on how learners felt participating in e various

activities. Discuss how each learner thought he/sheiay have made

someone, else feel during the activitie.

O

.................

.,,....mr-er

Evaluation ..-'..*

'''

) .

0'

Oral, quiz.. Eachlearner will describe one way in which participating in
a group contributes to a person's feelings of worth.

.

14.

r
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Grade 6

GOAL: Developing capabilities for establishing' and Maintaining healthy

social relAtionships.

SUBGOAL 2: Develop nderstanding of social roles.

Leafner Objective 1:9 Each learner will be able to describe the role of
one significantadult.

Learning Experiences

LEARNING EXPERIENCE A7f '(Lapguage Arts) A

1. Have each learner choose an interested adult model and describe that
individual to the class. Have the learner compare his/her character-
istics with those of the adult,.and express the kinds of, things to do

to become an addlt.

2.. Hdve the learners take on various adult roles and dramatize,severaq
hypothetical situations. After the activity,"have each learner des-

cribe how he/she might move toward an adult role.

0

Evaluation

Ps.

Oral quiz. Each learner will describe the.role of a significant adult.
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Grade 6

GOAL: Developing capabilities for establishing and maintaining healthy
social relationships.

SlYBGOAL : Develop understanding of cooperation.

'Learner Objective 1: Each learner will be able to identify a situation
44

where twoor more workers cooperate to produce. a
product, or provide 'a service.

m

Learning Experiences

LEARNING EXPERIENCE A: (Social Studie,p) E

(movies, filmstrips, or pictures illustrating workers cooperating;
for example, "The Factory: How a Product Is Made," available from
Film Associates, 11014 Santa Monica Boulevard, Los Angeles, Cali-IN
fornia 10045)

1. Develop a brief disdussion about the significance of workers perfotm-
ing their jobs cooperatively in order to produce a product 5r provide
a service. Present a movie, filmstrip, or picturat illustrating this
concept. Folloiding the presentation, have the class describe various
situations they are familiar with where workers must cooperat .

N

2. Have learners role-play situations which require cooperationamong,
workers tolproduce.a product or prGIVi_de a service.

G.

LEARNING EXPERIENCE B: ,(Science, Health, Art) E

(books dealing with science or health occupations, papesr, paint)

1. Have the class read books" on science or heals related occupations.
Have learners write,b0k reports and draw ah.i stration to share

with the &lass, for comparison purposes. .

2 Have each learner,list on the blackboard two workers (other than
those he/she wrOteabout) who cooperate to produce a-product or pro-
vide a service.

'44

Evaluation
4

Oral qui z. Each learner will list two worke rs who cooperate to produce

a product or provide a service.

9

'11 I NI -4'
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GOAL: Developing capabilities for
social relationships.

SUBGOAL 4: Develop understanding

Lea'rner Objective

4 Grade 6

establishing and maintaining healthy

4

of jommunity worke4rs.

'Ea'ch learner will be-able to list or describe two

occupftions which'contribute,to,other occupations.'

Learning Experiences

LEARNING EXPERIENCE A: (Social Studids) A

s
(encyclOpedia, textbooks, optional films: a) "Cotton In.Today's
World," available ft"om Coronet Instructional Films, 65 East'South
1Wster Street, Chicago, IllinoiS 6091; b) "Economic.Int,erdependence
of People," available fro6 Western Publishing Education, 1220 Mound

Avenue, Racine, Wisconsid 53414; c) "Interdependencelrf People:
Regional Division of LabOr", available from Western Publishing Edd--de
,cation, 1220 Mound Avenue,: Racine, Wisconsin 53404; d) ."Specializa-

-tion and the Resulting Interdependence of eople: Occupational Div-

.ision of Labor", available from Western Publishing EdUcation, 1220
Mount Avenue, Racine, Wisconsin 53404)

1. bevelop a brief discussion based on the concept that man lives in an

interdependent world. Then present_fiimstrips, movies, 'or pictures

illustrating portions of interdependency among occupations.

2. Following the presentations, have the learners identify Occupations
and,deScribe why they are interrelated.

3. Divide the class into small groups. Have.e.aliv select a product`that

'Is partially produced in a foreign country and Completed in the United
States or conversely, production of a product isinitiated in,the
Unitd&45tAtes and completed in a foreign country.(wheat is shipped
from the United States to Russia to be, cWanged.into fOod ptoducts;
wood pulp developed into newsprints .and shipped from Canada to the

United States to be used as newspaper.) ,The group should determine
the-types of occupations which were used in the development of the

finiihed product through their reading of textbooks,and supplementary

books. Each group may give a submary to the class.','

4

44'

,
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LEARNING EXPERIENCE B: (Art) A

(drawing paper and paint or magazines, construction paper'and
scissors) T

1. Have each learner interview a papAqt, relative or friend to findrut
if tnd how their occupation depends on or contributes to one or more
other occupations,

2. Have learners make a drawing or collage illustrating the interrela-
tionship of the occupations to Aare with the class for further dis-

,

4

' 4 ,

cussion.

6

fel

4111111,

M

.

114
Evaluation 4

Each learner wil l n1,two foccupa.tions.. For each occupation, he/she will

list two other occupations that contribute to the first °Ile.

i;,,f4;
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Grade 6

GOAL: Developirkg capabilities fog' establis,hing and maintaining healthy

social relationships.

SUBGOAL 5: Develop appreciation for flexibility and adaptability in'
social relationships. ,

Learner Objective Each learner will be-abfe to describe or define

0:
work in two different ways..

,

Learning 'Experienced
.

,

LEARNING EXPERIENCE A: (Social Studies) A

1. Have the class play a game in which they find reasons why,People
work. The game may start by the teacher 'saying, "People work for.
money." When each learner's turn arrives, he/she repeats eve
thing that has been said before his/her turn, in the prOper s uence,

and adds his/her-own reason to the list. If a learner repeaXls a rea-

sodalready stated, have-the class start the game ofgi)14.din.

2. To find out reason's why their parents work, save the learners conduct
interviews of them. Have the class compare and share their findings.

LEARNING EXPERIENCE B: (Language Arts) A.

(paper, pens)

1. Begin a brief discussion with the.concept.that people work for many
differnt reasons. Have the learnets state th4r'reasons,fbr waneing
to do certain classroom or schbol jobs. Continue the diScussion with

the question, "Why do you think other people, work?"

2. If possible, show'one of thefollowing films: a) 'The Meaning of
Work," available from Popular Science :Auslio Visuals,'5235 Ravenswood
Avenue, Chicago,' Illinois 60640; or' b) "Why Do PeopleWork,'1 availa-
ble from Visual,EduCation'Consliltants, 2066 Helena Street, Madison,

'Wisconsin 53701.

Evaluation

Teacher-iriade test. Each learner will define work two ways.
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Grate '6

GOAL: Developing caPabilit.i.eS for establishing and maintaining healthy

social relationships.

SUBGOAL,6: Develop understanding of interrelatedness of occupational
roles.

Learner Objective 1: Each learner will be able to describe one job
which contributes to or is related to another job.

Learning Experiences

LEARNING EXPERIENCE (Art) E

(drawing paper, paint, transparenciesor pictures illustrating
interdependence of various jobs, for extmple, "Interdependence of
People," and "Specialization and the Resulting Interdependence of
Labor," available from Western Publishing Compahy, Inc., 122,0 Mound

Aynue, Racine, Wisconsin 53404)

1. Develop a discussion centered around the concept that many jobs de
.

pend on other jobs. Show transparencies or pictures illustrating

this concept. Have Class describe jobs they are familiar with which

are contributors to other jobs.

2.' Have learners draw pictures illustrating the interdependency of two
or Mgre jobs.

3. If possible, take learners on a field trip to a local industry. -Have
learners give special attention to the dependency of one job an ano-
ther. Following the trip, have class name and discuss those jobs
which depend on other jobs.

LEARNING EXPERIENCE B: (Language Arts)
A

(various books illustrating the interdependency of jobs, paper, pens)

1. Have class read various books to deelop the concept of job interde-
pendency. Have each learner write a book report and present it to
the class.

1.
2. Have learners select a jot; of interest to them and write a composi-

,tion describing how the job-depends on or contributestoother jobs.
Have learners share their compositions with the class for further

.liscussion.

200
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LEARNING EXPERUkE C: Language Arts) E

(dit o masters, duplicating machine, paper)

1. Invi e someone from the Honolulu Star Bulletin dr Advertiser to visit
the lassroom and discuss the various jobs involved in producing a
news apqr. If possible show the film, "A Newspaper Serves Its Commu-
nity " available from Film Associates of California, 11559 Santa Moni-
ca B'ulevard, Log- Angeles, California 90025.

2. Have lgarners4Trepare a class newspaper. This can be a one issue news-
1

papelor ,pcontinuous activity. Have learners choose the. job they want

to perfoirm. Some of the necessary jobs are: reporters, writers, illus-

tratorsjt editors, printers, and distributors.

3. Lead a discussion on the interrelatedness of all jobs necessary to
print a newspaper. Ask learners to give examples of other occupations
they are familiar with which are dependent upon or contribute to one
or more other occupations.

Evaluation

- J

I
Oral quiz. Each learner will name one job and describe its duties and

then name another job that isrrelated to the first olv and describe its

duties..
a
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r"*" GRADE,6

CIVId RESPONtIBILITY'

r.

Developing capabilities for carrying
out civic responsiaility at work and in

the community.

/

4a.
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Grade 6

GOAL: Developing capabilities for carrying out civic responsibilities
at work and in the community.

SUBGOAL 1: Develop understanding of rights, privileges, and responsbi-
lities on the job, in the home, and in the community.

Learner Objective 1: Each Learner will be able to list or describe ways
in which work requires responsibility.,

Learning Experiences

LEARNING EXPERIENCE A: *(Social Studies) A

1. Establish classroom jobs whereby the learners can have an opportunity
to perform different jobs. Give each worker a job title which relates.

to his/her duties (sanitation worker - empties the wastebasket; archi-

tect - straightens the desks and chairs). .Allow learners to give self-

evaluations and gt'oup evaluations.

4. Discuss how responsibility is involved in the clagsroom jobs and then
relate to responsibilities involved in jobs in general.

LEARNING EXPERIENCE B: (Science). A

(vegetable and flower seeds, milk cartons, dirt) %

1. Divide class into groups. Each group will be responsible for plant-

ing a c 4in type ofseed and caring-for it. Have groups decide

which check and water.their seeds each day of the Meek.

If desire., the growing conditions can be.waried with like seeds to

show the effects, of. sunlight, water, and temperattme.

2. Lead a 'discussion on the responsibilities Learners have regarding

this task. Relate discussion to responsibilities food growers-haver

as well as responsibilities inherent in any lbb.

111

Evaluation
,7.

Teacher -made test. Each learner will write three rules which must be

ollowed=for workers to be responsible,on the job.
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Grade 6

GOAL: De;eloping capabilities for carrying out civic reSpon(sibilities
at work and in the community.

SUBGOAL Develop understanding of relationship between responsibilities

-Learner Objective-1: Learner will be able to list or describe rewards
other than money, which are related to working.

and rewards in work and 4eisure.

Learning Exp riences4

LEARNING EXPERIENCE A: (S c tudies, Art) A

1. Invite working persons (include various school personnel) to come
into the classroom to talk about their jobs with the learne'rs. En-

courage the workers to talk about their activities on the job. Which
give them satisfaction aside from money. After each visit, have the----
learners discuss the types of rewards received.

2. Have learners interview their parents or working friends to find out
the non-monetary rewards they receive while performing their jobs.
Following the interviews, learners should illustrate and share their
results with the class for discussion.

LE ING EXPERIENCE 13:. (Language Arts) A

______)(puzzles, games)

1. Set up a reward system in the classroom to reward those learners
who have completed certain academic or classroom tasks. These re-

wards may be activities which allow the learners to participatein
puzzles, games,'listening stations, T.V. programs, or a free choice
of a. reward activity. The learners receive these rewards only after
completing their assigned tasks.

T

2. Have, the learners discuss the kinds of awa in which they have re-

ceived for performing certain tasks in the classroom and outside the
school. Stress that non-ffbnetary'rewards are to be stated (goild
stars, verbal praise, free time, choice of an activity, happiness,
satisfaction, etc.)

-

17.

Evaluation

Teacher-made test. Each learner will name three reward' other than

money from working in Hawaii.
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Grade 6

GOAL: Developing capabilities for carrying out civic responsibilities
at work and in the community.

SUBGOAL 5:, Develop capabilities for making effective use of resources
and understand relation of environment to work.

Learner Objective 1: Each learner will be able to list or describe the
relationship of the environment to a particular
job.

Learning Experiences

'LEARNING EXPERIENCE A: (Social Studies) A

(filmstrip, movies, pictures, illustrating the interrelationship
of occupations with the environment, for example: a) "America:

People, Products anci,Resources;" available from Troll Associates,
East 64 Midland Avenue, Paramus, New Jersey 07652; b) ".the Orange

Grower," available from Encyclopedia tritannica Educational Films,
Inc., 425 N. Michigan Avenue, Chicako, Illintr s 60611,; .c) "Indus-

trial Canada," and "Life in an Oasis (Korth Africa)", available
from Coronet Instructional Films, 65 E. South Water Street, Chicago,
Illinois '60601, paper, pens)

1. Develop a brief discussion based on the relatioriship between occupa-
tions and the environment. Present movies, transparencies or pic-
tures illustrating this cOncept. 'llave the class discuss the relation-
ships between particular occupations and the environment as seen in
the presentation.

2. Review social studies units studied during the year which showed a
relationship between work and the environment.

3% Have learners choose occupations in which they are interested and
write corhpositions describing the relationship between these occupa-

tions and the environment.

LEARNING EXPERIENCE B: (Science) A

(encyclopedia, textbooks, reference books, optional film: "What

Ecologists/ )Do," available fiom Centron Educational Films, Lawrence,
sKansas),

1 Have the class select science occupations found in Hawaii and inves-
tigate the relationship between the occupatioris and the environment.
Have learners report their` findings to the class.

I
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2. If possible, show the film listed 'above. Discuss the relation of
this'career.to Hawaii.

LEARNING EXPERIENCE C: (Science, Art) A

(reference books, encyclopedia, paper, pens, mural paper,. paint)

1. Help learners select a natural resource of Hawaii to research to de-
termine what finished products are made from it and what occupations
are involved.

2. Have learners write s ort compositions listing the products and occu-
pAtions dependent up the natural resource they chose. Ask for
volunteers to read their compositions. to the class.

3. Lead a discussion on Hawaii's environment and how it affects occupa-
tions. Discuss occupations which are available.here which may not
be available on the mainland. Hav) learners make a mural illustrat-
ing the effect Hawaii's environment has on available occupations-

Evaluation'

4

Oral quiz. Each learner will name one job found inilawaii and tell one
way in which the environment-affects the job:
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Grade 6

4 1

GOAL: Developing capabilities for carrying out civic responsibilities
at work and in the community. .0.0°'

SUBGOAL 6: Deyelop ability td participate in various kinds of civic

groups.

Learner Objective 1: Each learner will be able to describe ways in
which participation in a group contributes to_hIs/
her understanding of the responsibilities of
zenship.

Learning Experiences

LEARNING EXPERIENCE A: (Health) E

(paper, pens)

1. Assign a group activity centered around a, health unit which involves

the whole class. Following the group activity, have each learner
describe how participation in the group helped him/her. .

2. Have the learners wrirea shore cOmposition describing their parti-
cipation in a group (schoolrelated or outside" of school). and how

that participation helped them. Have learners read their compositions

to the class.

3. Discuss citizenship,responsibilities and how group participation re-

lates to them.

, Evaluation

,'/ Teacher -made test. Each learner will Ameone benefit from 4part4pating,.-/

-4'
in a group ih helping to develop good citizenship.
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PART III

REPORT OF PROJECT DEVELOPMENT

This part of the guide presents a des-

cription of the systems approach which

was used in planning and administering,

this project. The design for the sys-

tems model was formulated apart from

'the project operation.
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PART III

REPORT OF PROJECT DEVELOPMENT

The Hawaii Career DeVelopment Continuum Project was initiated in
April, 1972 in response to a recognized need for a statewide conceptual
framework with implementing guidelines for a comprehensive program of
Vocational guidance and career development'. The project mission was the
design of a conceptual framework for a career development continuum from
Kindergarten through Grade 14, and the production of curriculum guides
for four grade levels: 'Kindergarten to Grade 3, Grades 4 to 6, Grades 7
to 9, and Grades 10-12. It is recognized that the omission of the
career development curriculum guide for Grades 13 and 14 constitutes a
major gap in thetotal system design for delivery of career development
ex 'petiences which meet the needs of children and youth In the State.
Until a curriculum guide in Career development for Grades 13 and 14 is
completed, the conceptual model of the career development continuum can-
not be implemented completely.

A systems" approach was implemented in planning and conducting the
Hawaii Career Development Continuum Project. It was intended that by
using a systematic approach in conducting the Project the result would
be the accomplishment of goals to meet the needs of the learners and the
community by making the best possible utilization of available resources
at the most desirable cost - benefit ratios. It also was intended that the
systems approach in conducting the Project would result in a unified
whole for delivery of career development to Hawaii's schools. The deli-
very system incorporates teacher training, counselor preparation, adminis-
trator training, mat'e'rials development, and a curriculum.

Implemientation of the systems approach for paanning and condlicting
the Hawaii, Career Development Continuum Project was accomplished by
adapting the generalized systems model which was developed by Ryan,
in 1965 and subsequently used by Ryan in connection with development of
models for vocational education, counseling and guidance, and correc-
tions,. Ryan's generalized model is xplained in detail in atnumber of.'
publications, including the followi g:

Systems design in the deverolment of counseling and guidance pro-
grams. Personnel and Guidance Journal, 1970, 49, 39-45. (With

R. E. Hosford)

cess:

Educational management/by syste-Is techniques in co.4r4ptions. Educa-
tional Technology, 972, 12, 18-26.

/ .

.

Organization and,adminiNtration of guidance services. Danville, Illi-

nois: Interst te'Printers and Publishers, 1972. (With F. R. Zeran)dl
'

.

, .
.

Implementat on of the generalized model involved a seven step prr-

0

1. Dysis of the existing situation;

,Estabiishment of a philosophy;
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3. Assessment needs;

.

4. Definition of goals, subgeals, and objectives;

5. Formulation of a plan.;

Production and impletentation of curriculum guides;

Evaluation of process .and prdducts.

A flowchart model showing the sequence' and relationships of the
seven steps implemented in conducting the Hawaii Career Development Con-
tinuum Project is given in Figure 5.

ANALYZE REAL LIFE ENVIRONMENT (1.0)

- Inspection of Figure 5 reveals that the first step taken was the

analysis of the real1/41tfe,situation. Action on the Hawaii Career Devel-
opment.Continuum Project was initiated hril 26, 1972. The first of May

all project resources were directecrto making an analysis of the existing

situation. This involved identify.ing the sebting, determining the nature

of existing program and related training activities, and identifying the '

characteristics of the target population. It was deemed essential to,
determine at the onset personnel and programs related to career develop-
ment in the schools and the community; to determine the status a,nd pro-
jections for the comprehensive guidance program plan; and to describe the
needs and characteristics of the learner population. This was accom-
plished by gathering information from school personnel, teacher-counselor-
administrator, training personnel, community groups, employdr/labor orga-
nizations, parents, and learners. The,result of this analysis was a
definition of the existing situation in Hawaii, so a system of delivery
of career development services could be built upon and integrated with
programs already in operation.

The analysis revealed strengths and weaknesses. It was found that
guidance in the schools of Hawaii had,been a matter of'concern f'or sev-
eral decades.. The'State Department of Education and the State and Ter-
ritorial Legislatures had focused attention on the guidance program and
counseling services over the years in an effort to-achieve continuing
improvement, to better mgetthe needs of the children-and youth, and to
contribute to the social well-being of the state.

The 1970 Annual Report of Program;of Guidance, Counseling, and Test-
ing in the State of Hawaii documented the lack of a statewide conceptual
framework for guidance and pointealto areas of weakness in counseling
services. The Program Planning and Budgeting System evaluation of guid-
ance showed major emphasis in counseling was being Paced on individual
counseling at the cost of failure to reach all learners. Little coun-
seling time was being devoted to liaison with agencies, consultative
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Figure 5
System for Conducting

,,Hawaii career Development Continuum Project*

*AdIpted from generalized system model developed by T. A. Ryan. For

more complete dqtcription of the model, see Educational management by

systems techniques in corrections. Educational Technology, 1972, 12, 18-

26. qc;
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work with instructional personnel, group work with learners to help them
in self-concept development, and educational and vocational decision-
making.

A 1971 HaWaii State Counselors Association survey ievealed that much
of the school time of the certified counselors was being used in activi-
ties other than founseling, consulting, and coordination. The Interme-
diate Task Force'of the Youth Services Committee of the Mental Health
Association reported in ',Tune, 1971 that (1) the description of the role
and function of counselor variedrom state to district to school level,
and also varied from school to school; (2) the referral system was in-
adequate; (3) counselor knowledge of community agencies we.s uneven; and
(4) counselors were d'evoting unequitable*amounts of time to non-counsel-
ing related clerical duties. In May, 1972, in testimony.regarding pro-
gram planning and budgeting recommendations for guidance and counseling,
the Superintehdent of the Department of Education noted the need to devel-
op d statewide guidance program in educatidnal/career development.

Analysis of the situaCkon revealed lack of a strong articulation a-
cross grade levels, and integration across disoiplines was not complete,
The training and preparatiOn.of teachers, administrators, and counselors
were not completely related to the school situation and program activi-
ties. The Program Planning and Budget SysteM Evaluation revealed that
instruction'and dissemination of educational and Vocational information
were not adequate to reach all learners. It was found that only 16 per-
cent of the intermediate .schools and 26 percent of the high schools
regularly provided units on the world of work in the curriculum.

Only 6'percent of the intermediate schools and 10 percent of the high
. schools regularly included isitations to observe work situations. None-
of the intermediate schools and only 13 percent of the high schools reg-
ularly had, parent participation in educational/career conferences. In
the intermediate schools, only 3 percent provided regular instruction on
admissions, financial aid, and-employment. None of the intermediate
schools regularly scheduled career conferences.

The analysis revealed a lack of complete coordination of services
,related to orientation, to educational and occupational requirements and
opportunities, despite the stipulation in the Hawaii Foundation Prpgram
for a coordinated and complete program*in these areas. It was found that
instruction, guidance, andiadministrative functions in the schools were
hot totally integrated.

2

.

The initial analysis revealed that all learirs in the state were
not being equipped with the knowledge, skills, and attitudes required
for maintaining healthy social relationships, achieving self- realization,
implementing civic responsibilities., and becoming economically efficient. -

Not all learners were developing the communication, interpersonal rela-
tionship; decision-making, _occupational and problem-solving sk4,41s needed
for achieving satisfying and productive social and economic life roles.
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The analysis revealed strengths as well as weaknesses. It was found

that efforts were Beingmade which coincided with or were compatible with
career development. A world of work vocational guidance program in ju-
nior high schools was being offered. Guidance units in secondary schools,.

were being included, usually in vocational-technical courses. Elective

or required courses in guidance were being included in the secondary cur-

riculum in some schbols. Curriculum guidelines were developed for upper

elementary and intermediate grades. Two resolutions passed in 1972, B.R.

97 and H. C. R. 16', recognized the need for a comprehensive Counseling
,and guidance program which would include 'vocational- technical counseling

and occupational-college gUidance. A comprehensive,guidanceprogram for
the statewas being' developed by the Task Force on-Guidance and CounsIling.

The analysis resulted in identifying many bits and pieces of career
development being implemented in programs of elementary and secondary

schools. The major problem was a lack of coordination. The need was for
articulation across levels and integration across areas.This analysis
of the existing situation constituted the first step in implementing a
systems approach to conducting the Hawaii Career Development Continuum
Project, and provided the basis for designing a conceptual model with im-
plementing.guideswhich would build on the strengths of the-existing sys-
tem and at the same time overcome meaknesses or bridge gaps inherent in

the opeiation.

ESTABLISH PHILOSOPHY (2.0)

The flowchart model in Figure 5 shows the second step of the Project

was the establishment of a philoSophy. This resulted in the rationale

which is presented in Chapter II. The essence of the philosophy is-ex-

pressed in a set of basic assumptions about the learner,,the nature of
career development, effective interventions to achieve career development,

and the environment in which career deve/opment.is realized. These as-
sumptions,are:

Every individual has the right to develop to the maximum his/her
. capacity for considered risk-taking.

Every individual has the right to clarify and refine'his/herknowl-
edge about self and his/her aspirations through planned_asseesment ,

and evaluation.
I

Every individual has the right to gain a clear underst ndingrof
careers, have an opportunity to explore career options', and be pre-
pared for career implementation.

Every individual has the right for participation in variouAkill
activities before making decisions concerning specific skill area.

Ev,ery individual has the right to develop a clear understanding of
the relationship between the educational process and career develop-

ment.
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Career development is a'process of individual growth to vocational
maturity and self-identity.

'Career development is an ongoing process from infancy through ma-
turity.

Career developmenp is subject to modification to,facilitate the
development of self- and career-identity.

Career development is implemented through career awareness, career
exploration and goal-setting, skill preparation, placement, and
follow-up.

Career development is concerned with self, civic, social, and eco-
nomic development.

,Effective interventions focus, on interaction of academic and voca-
tional education, guidance and work experience.

Effective interventions include inputs from learners, school person-
nel; parents, community groups, labor, industry, and business.

Effective interventions provide activities according to the individ-
ual's developmental level.

EffectiVe interventions provide an opportUnity to articulate facets
of particular jobs and to expand this kyiowledgelto other careers.

Effective interventions provide an oppoit for participation in
group learning and guidance.

Effective interventions are part of a total curriculum which is
totally articulated and, integrated, laterally across school and com-
munity, involving all department, and vertically from pre-school
through adult education,

Preparation for work is amajor objective of education.

Rapid technological and social change will continue to make it neces-
sary to prepare youth/ and adults to use technology for the benefit of
the individual and society.

. Children andyouth must be able"to relate to the adult world of work,
equipped to assume civic responsibility, capable of personal useful-
ness and satisfaction, and able to establish and maintain social re-

.

lationships.

2, d
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ASSESS NEEDS (3.0)

The third step (See Figure 5) in'the systeMs approach to operation
of the Hawaii Career Development Continuum Project consisted of a needs

assessment.

Any program must be developed to meet existing needs. It was essen-
tial to determine what was needed in or4r to make the ideal career devel-

opment program become a reality. The needs assessment was made by pro-
cessing information from students, school personnel, parents, and communi-
ty groups to determine the extent to which,beliefs,expressed in the phi-
losophy were being implemented in the existing program of activities.

This was' accomplished by comparing the existing situation, depicted
In the analysis of tha,.real life environment (1.0) with the ideal situa-
tion, as conceptualized by the set ofJeliefs or assumptions establishing
the basic frame of reference or philosophy of career development (2.0).
When this comparison of real against ideal was made for Hawaii, a set of

needs emerged.

The needg assessment revealed gaps in the existing vocational guid-
ance, vocational-technical education, and academic areas. There was a

lack of clear definition of the counselor role, There was a lack of a
systematic structure relating administration, instruction, and guidance
to produce career development for all children and youth in the state.
Guidance was not geared to total person development. The system of edu-

cation in Hawaii vorrnora.tightly interrelated across disciplines. The
articulation from level to level was not adequate. Learning activities

were not adapted to developmental levels of all learners. The resources
of school and community were not directed in a systematic fashion toward

achievement of career development goals. The selection of goals, analy-
sis of goals to establish priorities, and selection of the most efficient
and acceptable strategies for achieving career development goals were not

being done systematically. There was a lack of a planned program to in-
tegrate and combine elements of self-appraisal, self-understanding, edu-
cational planning, academic preparation for work, attitudes toward work,

and occupational exploration.

The Hawaii Foundation program for the public schools'of the state
mandates that each school shall provide academic and occupational orien-

tation activities. This ideal was not being realized in all the schools.
The counseling services were constrained by, lack of a comprehensive plan

for career development, lack of supportive instructionalprograms in ca
reer development, and inadequate professional preparatiOn and'experience.

DEFINE GOALS (4.0),

The fourth step (See Figure 5) in the systems approach to the Hawaii
Career Development Continuum Project was the definition of goals. The
definition of the goals was accomplished by looking at needs, and deciding

what must be accomplished to satisfy tiaas6essed needs. Goals were de-

fined to reflect desired outcomes in terms of both program and individual.
These broadly defined goals were translated to subgoals and objectives.

2,4r4:1
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In the Hawaii Career Development ontinuuth Project, two sets of goals
and objectives were defined. The program goals were expressed in'terms of
the project purpose, with implementing objective's. The product goals Ogre
defined in terms of expected outcomes. for the individuals in grades K
through 14 who will experience the career development interventions.

Project goal's

The program goals were defined by two major purposes with imprement-
ing objectives.

;AL

Purpose 1: Design of. conceptual model for a career development continuum,
K-14.

Objective 1. To assess present status and practices relating to,c,a-
reer'development and vocational guidance, K-14, in Hawaii public schools,

Objective 2. To review and study latest developments and trends in
vocational guidance and determination of applicability of these elements
to the Hawaii model.

Objective 3. To study the existing organizational structure for vo-
cational guidance and related practices to determine appropriateness for
inclusion in the Hawaii conceptual model.

Objective 4. To evaluate the foundation program in terms of the ap-
proach to vocational guidance and career development.

Objective 5. To identify elements ant relationships which combine'
to create a career development, K-14; continuum.

Objective 6. To synthesize elements into a statewide, systematic
career development model.

Purpose 2: Production of implementation guides for career development,
`K-14

A

Objective 1. To identify existing' curriculum guides and multi-media
approaches to career development learning.

'Objective 2. To relate existing guides to the conceptual model of
career development.

Objective 3. To identify elements for delivery systems of career
-development at K-3, 4-6, 7-9, 10-12, and 13-14 levels.

Objective 4. To synthesize prototype curriculum guides for career.
development, K-3, 4-6, 7-9, and 10-12. Prototype guides for 13-14 will
be developed to complete the sequence...

- Objective 5. To try out guides in selected situations.

Objective 6. To evaluate guides prior to.ull scale implementation
developed through an iterative process of analysis and synthesis. A work
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conference, held *June 1972; was devoted to the initial definition of
goals and subgoalegt career development for the children and youth of

. -

Hawaii. Subsequent work sessions, devoted to operationalizing the.sub-
goals; resultedin the definition of learner objectives to impleMent,

each subgoal.

/ Career development goals

Four major goals compatible with the framework of developmental to s

were identified as essential to the Achievement of a healthy career d= el-

opment of the individual: (1) achievemeneof self-realizatiod.
ogment of capability to maintain social relationships; (3) de
capability to fulfill'civic responsibility; and (4) deveiopme
city to achieve econotic efficiency"through producer and consumer roles.
The goals, subgoals, and objectives developed for the five developmental

levels--K-3, 4-61.7-9, 10-12, and 13-14, are described in Part I, Chapter

IV.

FORMULATE PLA445.0)

Inspection of Figure 5 shows_ the fifth step in the systems apprOach to

the Hawaii Career Development Continuum Project was the identification and

evaluation of alternatives to accomplish the project purposes and objec-

tives. "Once goals and objectives were defined, alternative means for

achieving the desired outcomes had to be identifig0 .The-alternatives were

evaluated in terms of costs and benefits, so'the procedures most likely to

optimize outcomes would be implemented.. In formulating a plan, it was es-

sential to consider resources as well as constraints in the existing situa-

tion. The idea was to make optimum utilization -of resources, and to find

feasible ways for overcoming obstacles in the Way off efficient project op-

eration. It was important to think of tradeoffs which'could be made. The

end result of formulagng a plan-was the, organization for delivering a

career development,cAtinuum to implement the product goals, sutigo040, and
objectives defined in £4.0) (See Figure 5) to achieve career development

of individual' learners in the schools of Hawaii. The conceptual model and

delivery system design which were developed are presented in Part I, Chap:

ter III.

IMPLEMENT PROGRAM (6.0)

Examination of Figure 5 reveals seven steps: in the systems approach

to conduct the Hawaii Career Development Continuum Project. The first five

steps, were completed between May 1, 1972 and lbecember 31, 1972. The first

efforts to carry out Step 6, Development and Implementation of the Program,

began January 1, 1973. The sixth step in the systems approach fOr delivery

of career development services in Hawaii was concerned With operationaliab

ing the plan developed in (5.0).' In essence, the first five steps were

concerned' with program Odevelopment. The sixth step was concerned with

program operation, which was accomplished by carrying out the activities

specified in thg plan for delkvery'of services. Thisentailed the design

of curriculum guides, and use bf hardware, software, methods, and techni-

ques according to the specification in the guides. The development of
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materials, and training of personnel will be accomplished in Phase III of
the Career Development Continuum Project. The development of prototype
curriculum guides for levels K-3, 4-6, 7-9, and 10-12 was accomplished
between January 1; 1973 and June-30, 1974.

EILUATE 7:0)

I
Insp Figure 5 reveals that evaluation is the last step in

the tystems,approach to program operation. luation is the process of
. .

assessing the.effectiveness worth of a anned'intervention. This is
accompliqhed by determining the Oktent to which a purposefullycontriVed
program achieves its objectives, and by relating the achievement of ob-
jectives to program maiabfes. Evaluation points up strengths and weak-
nesses in'the program, and provides the basis for continuing improvement.
Both summative and formative valuation are essential.

In the Hawaii Career Development Continuum Project, evaluation is
built into the delivery system design to provide for a) continuing moni-
toring of the career dpvelopment interventions in the schools, and b) di-

rect and continuing revision of curriculum guides. The career development
continuum is evaluated'in terms of its effectiveness in preparing children
and youth of "Alawaii to be fully functioning, productive members of Society.
These are individuals who have achieved self-fulfillment, are capable of
maintaining self and depandents, are responsible to the demands of citi-
zenship, and are capable of establishing and maintaining healthy social
relationships. The career development curriculuin is designed to achieve

this through implementation of a'eareer development continuum extending
across levels from Kindergarten through Grade 14. Since no single school
or specific area is responsible for the entire process, evaluation of the
effectiveness of the Curriculum requires continuing evaluation of 1) in-
puts to the system? 2) the process of planned interventions, 3) outputs
from the system, and 4) long-term outcomes of t14 system.

The measurement of inputs is made prior to implementing the curriculum
in a school situation, These measurements establish the knowledge, skills,
and attitudes or values related to career, development which the learners
have before the curriculum is introduced. Other input factors which are
measured include educational resources allocated to implement the curri-
culum needs, resources and employment opportunities in the community.

Tte evaluation of process is made at each stage of the curriculum;

K:3, 4-6, 7-9, 10-12. It includes rating of the content, methods, tech-
niques, hardware, software, community participation, aid information dis-

semination. The curriculum guides are evaluated on the extent to which
the guides are considered worthwhile to use, adequate in content co- garage,
easy to understand, easy to use, and relevant to career development.

Outputs are knowledge, skills, and attitudes of learners as they pro-

gress through the system. The outputs from the career development curri-
culum are the knowledge, skills, acid attitudes defined by the career de-

velOpment subgoals. The outputs from one level become inputs to the,next
level.' Outputs from the K:7.3 level become the inputs to the 4-6 level;

outputs from the 4-6 level become inputs to the 7-9 level; outputs from
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the 7-9 level become inputs to the 10-.12 level; and outputs from the 10-12

level become inputs to the labor market, level 13-14, or higher education.
At each level measurement or evaluation must be made, at the conclusion
of the career development curriculum for that level, to determine the knowl-
edge, skills, and attitudes of the learners in relation to the subgoals of

, career development.

Outcomes are the long-term results of career development. They are:the

. interactions of outputs with the environment, and are measured in terms of

the success with which the individuals cope with the environment. Out-

comes refer to the total career development curriculum. The outcomes of a

tareer development curriculum should be job success/ job satisfaction, per-
sonal fulfillment,' meeting one's responsibilities as a citizen, and main-
taining healthy social relationships in'the home, on the job, and in the

community.

Evaluation is a process, not a single event. Any process extending

overany periodiof time demands coordination and'logical organization.

Evaluation is based on information collected through use of standardized

instruments, informal tests, observation, or interview. The information

is intended to giVe an idea of whet actually exists, and this is compared

against the desired outcomes as defined by the program goals and object-

ives. Evaluation is designed to direct future changes, developmentty and
improvements, and provides the basis for decision-making.

_Categories of information relevant to evaluation of input, output,

and process have been defined for the Career Development Continuum Project

and include the following:

,l. Input and output variables: learner knowledge, skills, and

attitudes

Knowledge of self
Knowledge of careers
Knowledge of career options
Understanding decision-making process
Understanding relationship between education and work

Understanding occupational classification
Understanding the importance of rules and regulations

Skill in making realistic career choic
Skill in gdal-settinf
Skill in value-clarification
Skill in jolF- seeking
Skill in interpreting feelings of others in a group
Appreciation for the worth and dignity of work

2. Process variables

Teacher participation
Counselor participation
Parent participation
Administrator participation '

Community participation
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Facilities
Hardware
Software
Program content
Methods and techniques
Time

"ly

. The sources from which information can be gathered include the eol ow-
ing:

Learners
Teachers
Counselors
Administrators
Parents
Employers

%,*

I

Thenstruthents and techniques for colfecting information incilde:

Oral quizzes for learners'in gindergartento Grade-3, to
measure knowled0, skills, and attitudes

Objective tests for learners in-Grades 4 to 12, to measure
knowledge, skills, and attitudes

Questionnaires measure participation of teachers, counse-
lors, administ ators, parents, and community

Questionnaires to rate facilities
Questionnaires to rate hardware and software
Questionnaires to assess program content
Questionnaires to assess methods and techniques
Questionnaires to measure time,

4f

Evaluation of Career Development Continuum Phases I and II

Evaluation of Phases f and II of tCe Hawaii-Career Develid/pment Conti-
, nuum Project was made through self-evaluation and outside audit to deter-

mine the extent to whic) the purposts were achieved. Two purposes were
defined for the Projectl: 1) development of a conceptual model; and 2)
designing of prototype curriculum.guides-for kindergarten to grade 3,
grades 4-6, grades 7-9, and grades 10-12.

.Continuous evaluation is a necessary and important factor in achiev-
ing the goals,of aiding learners in becoming fully functioning persons
Capable of realizing successful career development, and must continue to
be an integral part of the Hawaii Career Development Continuum.

Evaluation of Conceptual Model

An objective, outside evaluation of the conceptual model was made by
two independent evaluators. Additional, self-evaluation was made by a

team of three project stagf members. Evaluative criteria were defined
as: 1) quality of conceptAlizing ideas, and 2) adequacy of presenting
the model.' An objective rating form was compleqd by each evaluator.

A
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Evaluation results And comments were analyzed and formed the basis for
revision of the-Conceptual model by project staff members.

Evaluation of Curriculum Guides

The foyr, prototype curriculum guides were pilot tested at all grade

levels in threeesChool settingi in Hawaii: Kaimuki, Konawaena, and Wai-

anae, A total of 40 teachers and counselors participated in the pilot

test. Pilot test restats were returned to project staff, who in turn,

analyzed the results, and incorporated refinements and recisions into

the four curriculum. guides.
,---.

The results of the'oubside and self-evaluations were combined With
results of the pilot test and,were used to make- adjustments and revisions

r-,/
i the subgoals, objectives,, .-learning experiences, and measurements pro

edures specified,,in the prototype guides. V
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APPENDICES

SUPPLEMENTARY MATERIALS

The appendices contain three sections:
a) listings of sources for obtaining md-
terials to implement career development
learning experiences; b).a .glossary of
terms; and c) a subject index.

7-9 10-12 AO 13-14
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APPENDIX A-1

0

CAREER IFDUGATION BIBLIOGRAPHY

Listed below are Some of *gmany career educatio4 resources available
today. zThi,s is not a compl'kiensiv'e listing of available materials, but

it does inelUde some of the most utilized and useful resources available

to teachers. Whenever possible, ordering information and prices, effect-
.

ive in June, 1974, have been included.
p.

American Institutes for Research in Behayioral Sciences. Career educa-

tion.. -An annotated bibliography for teachers and curriculum devel-

opers: ERIC Document Reproduction Service, P. O. Box 0, Bethesda,

Kirylend (Order No. ED 073 297), 1973, $13.16.

American Vocational Assiociation. Career developthent: K-14. American
Vocational Journal, 1969, 44, (entire issue).

American Vocational Association. Career education: A realistic apprais-

al of 'this promising concept. American Vocational Journal, 1972,

47, (entire issue).

American Vocational AssOciation. The role of industrial erts in career

education. Washington: American Vocational Association, 1972.

Arizona Department of Education. Career education. Phoenix, Arizona

Department of Education, 1933.
' :---

Baber, B. Toward a statewide guidance ogram. Hawaii Personnel and
Guidance Association Journal, 1972, 2, 16-20.

Bailey, L. Facilitating career development: An annotated bibliogr phy.

)/P

Sprihgfield: Division c5 Vocational and Technical Education, Illi-
nois State Board of Vocational Education and Rehabilitation, 1970..

Bailey, L. -Career education: New approaches to human development.
McKnight Publishing Company, Dept. ED, BOx 854, Bloomington, Illi-

nois, 1973; S8.95.

Begle, E. P., Dunn, J. A., Kaplan, R. M., Kroll, J., Aelnoxte, J. M.,

Steel, L. Career education. An annotated bibliography for teachers

and curriculum developers. Washington, D. C.: American Institute

for Research, 1972.

Black, M. and Schrieber, R. Monograph series on career education, No. 2:

Lower school curriculum guide. Raleigh: Bureau of Publications,

School of Education, North Carolina State University, 1972.
A

Borow, H. (ed.) Career guidance for a new age. Boston:....Houghton Mifflin

Company, 1973.

Bottoms, G. Orientation to new concepts and programs of career orienta-
tion and occupational education for student in rural areas. Raleigh:

Center for Occupational Education, North Carolina State University,

1970.,

Bottoms, J. E., Gysbers, N. C., and Pritchard, D. H. Career guidance, \\

counseling, and placement: National concerns. Paper presented at

the American Vocational Association, New Orleans, December, 1970.
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Boyd, G. Industrial arty and career guidance in the elementary set:viol.
Man-Society-Technology, 1972, 31, 218-219.

Broyles, R. L. Career education: A differentiated approach to improve-
ment'of instruction. Dover: Delaware.State Board of.:Educatidn, 1973.

Buckingham, L., and Lee, A. M. Monograph series on career education,.
No. 7; Student.placement and follow-up. Raleigh: i,Bureau of Publi-
cations, School of Education, North Carolina State University, 1972.

Burkett, L. A. AVA formulates position on career edu- tion. American
Vocational Journal, 1972, 47, 9-14.

Busbee, C. B. Research and development project in career education.
Columbia, South Carolina: South Carolina Department of Education,
1973.

California Bureau of Pupil Personnel Service. Career guidance: A Cali-
fornia model for career development K-Adult. Sacramento: Califor-
nia Department of Education, 1971.

California Department of Education. California career education task
force papers. Sacramento: Department of Education, 1972.

Campbell, R. D. A procedural model for upgrading career guidance pro-
grams. American VoCationa,1 Journal, .1972:47, 101-103.

Campbell, R. E., and Vetter, L. Career guidance: An overview'of
native approaches. Columbus: The Center for Vocational and Tech-
nical Education, Ohio State University, 1971.

Campbell, R., Walz, G., Miller, J., and Kriger, S. Career guidance: 'A

"handbook of methods. 'Charles E. Merrill Publishing Co., 1300A1um
Creek Drive, Columbus, Ohio 43216, 1973.

Career education: Equipping students for the world of work. Nation's
School, 1971,' 88, 35-49.

CCM Information Corporation. Career education: An ERIC bibliography.
Riverside, New Jersey Collier-Macmillan Distribution Center, 1972.

Center for Vocational and,Technical Education. Developmental program
goals for the comprehensive career education model: Preliminary
edition. Columbus: Center for Vocational and Technical Education,
Ohio State University, 1972.

Center fOr Vocatipnal Technical Education. Guidance and placement in the
comprehensive career education model. (1st Rev.) Columbus: Center
for Vocational Technical Education, 1971.

Chick, J. Innovations in the use of career information. Boston: Jioughtori
_Mifflin Company, 1970.
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Clary, J. and Scherer, T. Middle school curriculum guide. Bureau of

Publications, School of Education, North Carolina State University,
Raleigh, North Carolina, 1973. $1.00.

V.Coordinating Council for Occupational Education. CAPES: A guideline for
career awareness programs for the elementary school. Olympia, Wash-
ington: Coordinating Council for Occupational Education, State of
Washington, 1972.

Cunha, J. E., Laramore, D., Lowrey, B. L., Mitchell, A M., Smith, T. W.,

and Woolley, D. C. (Eds.) Career development: A California model
for career guidance curriculum, K-adult. Monograph No. 5. Fullerton,

California: California'Personnel and Guidance Association, 1972.

$5.50.

Cunningham, J. W. The development of the occupation analysis inventory:
An "ergometric" approach to an educational problem. Raleigh: Center
for Occupational Education, North Carolina State University, 1971.

Cunningham, J. W. Human attribute requirements of work elements: Further

development of the occupation analysis inventory. Raleigh! Center

for Occupational Education, North Carolina State University, 1971.

Daly, C. B. .Strange things happened On the way to learning. Industrial

Education Magazine, 1972, 61, 21-.22.

Darcy, R. L., and Powell, P. E. Manpower education in a growing economy.

Athens, Ohio: Center for Economic Education, Ohio University, 1968.

Davis,D. and Borgen, J. Planning, implementing and evaluatingcareer
preparation programs. McKnight Publishing Co., Bloomington, Illi-

nois 61701, 1974, $28.50.

District of Columbia Public Schools. A plan,for career development in

the public schools of the District of Col.umbia. Washington: Depart-

ment of Career Development Programs, Public Schools of the District

of Columbia, 1969.

111, Ditlow, G. and Steinmetz, J. R: Career labs fdr middle school. industrial

arts. Industrial Arts and Vocational Education Magazine, 1972, 610
22-25. .

Drier, Jr., H. N. k-12 guide for integrating career developmenC into
local curriculum. Worthington, Ohio: Charles A. Jones Publishing

Company, 1972.
4

Drier, Jr., H. N. Career development resources: A guide to audiovisual

and printed materials, K-12. Charles Jones Publishing Company, 4

Village Green, S. E., Worthington, Ohio 43085, 1973. ,$9.95.

Dunn, J. A., Steel, L., Melnotte, 3. M., Gross, D., Knoll, J., and Murphy,

S. Career education: A curriculum design and instructional, objec-

tives catalog. Palo Alto: American Institutes for Research in the
.

Behavioral Sciences, 1973.
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Edington, E. and Cdnley, H. Career education handbook for rural, school
administrators. ERIC Clearinghouse on Rural Education and Small
Schools, New Mexico State University, Las Cruces,' New Mexico, 1973.

Ellenberg, N. Career education starter kit: A student-centered teach-
ing manual. Educational Properties, Inc., P. 0. Box DX, Irvine,
California 92664, 1973. $7.95.

Faust, H. F. Room to grow: Career guidance in elementary schooL Phil-
adelphia: Division of Pupil Personnel and Counseling,7Philadelphia
School District, 1968.

Feirer, J. L. What you can do f6r, career education. Industrial Educa-
tion Magazine, 1972, 61, 27.

Finsterbach, F. C. The development of a total program of education for
the world of work. Part I: Rationale and proposal for involvement
of schools, Dover; Delaware: Delaware Occupational Research Coor-
dinating Unit, 1968.

Flynn, J. C. New careers and education for social change. Paper pre-
pared for the conference of Professional Project Directors of Adult
Basic Education and U. S.Office of Education Staff, Raleigh, North
Carolina, 1969.

General Learning Corporation. Career education resource guide. Morris-
town, New Jersey: General Learhing Corporation, 1972.-

Gibson, R. Career development in the elementary school. Charles Merrill
Publishing Co., 1300 Alum Creek Drive, Columbus, Ohio -43216. $1.95.
1972.

Glnzberg, E. A critical look at career guidance. American Vocational
Journal1972, 47, 51-54.

Gysbers, N. C., Dagley, J. C., Moore, E. J., Lett, C., and Oock,
Career development guidance, counseling, and placement 'project.
Program content and operation manual. Columbia, Missduri: College
of Education, University of Missouri, 1972.

*

Gysbers, N. C., Drier, H. N,, and Moore, E. Career guidance: practices
and perspectives. Charles Jones Publishing Co., 4Village green,
S. E., Worthington, Ohio 43085, 1973.

Gysbers, N. C., Miller, W.,..and Moore, E. Developing careers in the
elementary school. Charles E. Merrill Publishing Co., 1300 Alum
Creek Drive, Columbus, Ohio 432161, 1973.

Gysbers, N. C. and Moore, E. (ed.) Career guidance, counseling and place-
ment elements of an illustrative program guide. Career Guidance,
Counseling and Placement Project, University of Missouri, Columbia,
Missouri, 1974.
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Hansen, L. S. Career guidance practices in school and community.
Washington: National Vocational Guidance Association,, 1970.

Hansen, L. S. A model for career development through curriculum. Per-

sonnel and Guidance Journal, 1972, 51, 243-250,

Hansen, L. S. Social aspects and considerations of career education.
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APPENDIX A-2

CAREER EDUCATION PERIODICALS

Abstracts of Instructional
Materials in Vocational and
Technical Education (AIM)

The Center for Vocational and
Technical Education

The Ohio State University
1900 Kenny Road
Columbus, Ohio 432,10

.

American Education ($4.50/yr.)
Superintendent of Documents
U. S. Government Printing Office
Washington, D. C. 20402

American Vocational Journal ($4.00 /year)
American Vocational Association, Inc.
1025 15th Street, N. W.
Washington, D. C. 20005

Business Education Forum
National Business Education Association
1201 Sixteenth Street, N. W.
Washington, D. C. ;20006

Beacon Magiline
Sturgis Printing Company
537 Ahui Street
Honolulu, Hawaii 96813

Career Education Digest ($10.00/yr )
Education Properties, Inc.
P. O. Box DX
Irvine, California

Career Education News ($3.00/yr.)
McGraw Hill Institutional Publications
230 West Mbnroe Street
Chicago, Illinois

Career World ($2.95/yr.)
Curriculumnnovations, Inc.
501 Lake Forest Avenue
Highwood, Illinois 60040

* Prices effective June, 1974.
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Industrial-Education ($5.50/yr.)
CCM Professional Magazines
BoX 1616
Riverside, New Jersey 08075

Inform
National Career Information
Center

1607 New Hampshire Avenue, N.W.
Washington, D. C. 20009

Illinois Career Education Journal
1035 Outer Park Drive
Springfield, Illinois 62706

Manpower_($7.50/yr.)
Superintendent of Documents

'U. S. Government Printing Office
Washington, D. C. 120402

Monthly Review
Bank of Hawaii
Financial Plaza of the Pacific
Honolulu, Hawaii 96813

Occupational Outlook Quarterly
($1.50/yr.)

U: 'S. Government Printing Office
Division of Public Documents
Washington, D. C. 2040/2

Science
American Association for the

Advancement of Science
1515 Massachusetts Avenue
Washington, D. C. 20005

Is
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APPENDIX A-3

CAREER .EDUCATION KITS AND GAMES

The Acro-Rosen Career Guidance Series
(grades K-12)* ,

Arco Publishing Company,, Inc.
219 Park AVenue, S.
New York, New York 100 3

$59.95

Business Careers Kit (grades 10-12)
Houghton Mifflin Company
Dept. M , t

110 Tremont Street
Boston, Massachusetts 02107

Career Development (grades 7-14)
Educational Development Corporation
P. O. Drawer 1007
Lakeland, Florida 33802

$225.00

Career Exploratory Kit (grades 1-12)
Houghton Mifflin Company
Dept. M
110 Tremont Street
Boston, Massachutetts 02107

Career Game (gra es 7-14)
Educational Deve opment Corporation
P. O. Drawer 100
Lakeland, Florid
$78.50 ,

33802

r-
Career Information Kit (grades 9-12)
Science Research Associates
1710 Punahou Street, #101
Honolulu, Hawaii 96822

$246.00

DAT Career Planning Program
(grades 10-12)

The Psychological Corporation
304 East 45th Street
New York, New York 10017

$125.00

Deciding: A Leader's Guide
(grades 7-.9)

Publication Order Department
College Entrance Examination

Board
Box 592
Princeton, New Jersey 08540
$2.00

Desk Top Career Kits
(senior high - $125.00,
junior high - $114.00)

Houghton Mifflin Company
Dept. M
110 Tremont Street
,Boston, Massachusetts 02107

Developing Understanding of
Self and Others (DUSO) Kits
(grades K-4)

American Guidance Service, Inc.
Publishers Building
Circle Pines, Minnesota 55014
$95.00

Dynamic Consumer Decision-
Making (grades,9-12)

Educational and Consumer Re-*
lations Department

J. C. Penney Company, Inc.
Avenue of the Americas
New York, New York 10019

Focus on Self-Development
(grades K-6)

Science Research Associates
1710 Punahou Strdet, #101
Honolulu, Hawaii 96822

Hello World! (grades 7-12)
Field Educational Publications,

Inc.

1423 Ala Aolani Street i

Honolulu, Hawaii 96819

*Suggested grade levels follow each title.
Prices effective June, 1974.
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A Uighway to Work and Play (grades 'K; 6)

McKnight Publishing Company
Dept. EB
Box 854
Bloomington, Illinois 61701

.$32.00/level - 6 levels

Job Experience Kits (grades 8-12)
Science Research Associates
1710 Punahou Street, #10,1
Honolulu, Hawaii 96822
$140.00

Life Career Game (grades 7-12)
',Educational Materials Center' ,

Palo Alto Unified School District
25 CLurchill Avenue
Palo Alto, California 94306

$6.00

Motivation for Career Success
(grades,7-12)

Educatio/Achievement Corporation
P. O. Box 7310
Waco, Texas 76710

Occuptional Exploration Kit'
(grades 9-12)

Science Research Associates
1710 Punahou Street, #101
Honolulu, Hawaii 96822

$123.00

Professional. Careers Kit (grades 10-12)
.Houghton Mifflin Company
Dept. M
110-Tremont Street
Boston, Massachusetts 02197

$75.00

Search for Values (grades 9-12)
Pfloum/Stand.ard
38 West Fifth Streets
Dayton, Ohio 45402
05.00

Widening Occupational Roles Kit
(WORK)' Program (grades 6-9)

Science Research Associates
1710 Punahou Street, #101
HonolUlu, Hawaii 96822
$180.00

; 2,9C
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APPENDIX A-4

SOURCES FOR OBTAINING INFORMATION ON SPECIFIC'OCCUPATIONS

This section is,divided into two parts: Section a lists titles of some

of the commercially available materials.teeling with specific occupa-
tions; Section b, lists, by occupational cluster, some of the organizations

from which information can be obtained.

Section a. SOURCES OF INFORMATION ON SPECIFIC OCCUPATIONS

"Careet Information Kit"
Science Research Associates
1710 Punahou Street, #101
Honolulu, Hawaii 96822

$232.00

"Career Profiles" (450 careers)
Vocational Biographies, Inc.
Sauk Center, Minnesota 56378

$180.30

"Career Resource Bibliographies"
National Career Information Center
1607 New Hampshire Avenue, N. W.
Washi<t.on, D. C. 20009

$25.00/annually

Concise Handbook of Occupations
J. G. Ferguson Publishing Company
Six North Michigan Avenue
Chicago, Illinois 60602

$21.95

A Guide to Occupations in Hawaii
Christine Sakaguchi (ed.)
Career Information Center
707-A Waikamilo Road
Honolulu, Hawaii
(84174555)

Handbook of Job Facts*(300 careers)
Science Research Associates
1710 Punahou Street, 1101
Honallulu, Hawhif 96822

$5.60
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"'Occupational Briefs "" (80 careers)

Science Research Associates
1710 Punahou Street, #101
Honolulu, Hawaii 96822

$41.50/annually

"Occupational Profiles"
(14,000 careers)

Johnson Publishing Company
428 South Wilbur
Mesa, Arizona 85202

$25.00

On The Job'(65 careers)
J, G. Ferguson Publishing Company

-Six Noith Michigan Avenue
Chicago, )Illinois 60602
$7.95

"Popeye the, Sailor Career .

Awareness Booklets"
King Peatures
235 East 45th Street
New York, New York 10017

15 booklets, $ .25/each



Section b SOURCES OF INFORMATION ON OCCUPATIONAL CLUSTERS

AGRI-BUSINESS AND NATURAL RESOURCES

American Dairy Association
20 North Wacker Drive.
Chicago, Illinois 60606

American Forestry Association
1319 Eighteenth Street, N. W.
Washington, D. C, 20036

American National Cattlemen's Assoc:
1001 Lincoln Street
Denver, Colorado 80201

American Societrof Agronomy
677 South Segoe Road
Madison, Wisconsin 53711

American Society of Animal Science
39 Sheridan Avenue
Albany, New York 12210

American Veterinary Medical Association
600 South Michigan Avenue
Chicago, Illinois 60605

National Association of County
Agricultural Agents

506 County Administration Building
Atlanta, Georgia 30303

National Dairy Councik
111 North Canal Street'
Chicago, Illinois 60606

National Wildlife Federation
1412 Sixteenth Street, N. W.
Washington, D. C: 20036

Soil Conservation Society of America
7515 Ankeny Road
Ankeny, Iowa 50021

Pr

BUSINESS AND OFFICE OCCUPATIONS

Accounting Careers Council
National Distribution Center
-P. O. Box 650,.Radio City Station
New York, New York 10019

American Institute of C.P.A.'s
666 Fifth Avenue

New York, New York 10019

American Statistical Association
810 Eighteenth Street., N. W.

Room 703
Washington, D. C. 20006

Institute of Life Insurance
277 Park Avenue
New York, New York 10017 .

National Business Career Center
3839 White Plains Road
New Yotk, New York 10467

National Business Education
Association

P. O. Box 17402
Washington, D. C. 20041

National Secretaries Association
616 East 63rd Street
Kansas City, Missouri 64110

National Small Business Asso-
ciation

Education Committee
1225 Nineteenth Street, N. W.
Washington, D. C. 20036

Office Education Association
20 Leland Avenue
Columbus, Ohio 43214
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COMMUNICATIONS AND MEDIA

Advertising Federation'Of America
655-Madison Avenue
New York, New York 10021

American Association of Advertising
Agencies, Inc.

200 Park Avenue
New York, New York 10017

American Newspaper Publishers
Association

750 Third Avenue
New York, New York 10017

American Photoengravers Association
166 West Van Buren Street
Chicago, Illinois 60604

American Telephone and Telegraph
195 Broadway
New York, New York 10002

Communications Workers of America
1925 K Street, N. W.
Washington, D. C. 20006

Graphic Art Industry, Inc.
Education Council
4615 Forbes Avenue
Pittsburgh, Pennsylvania 15213

National Alliance of Television
Associations

5908 South Troy Street
Chicago, Illinois 60629

National Association of Broadcasters
1771 N Street, N. W.
Washington, D. C. 20036

Newspaper Comics Council, Inc.
260 Madison Avenue
New York, New York 10016

Printing Industries of America, Inc.
20 Chevy Chase Circle, N. W.
Washington, D. C. 20015,
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Professional, Commercial and
Industrial MarketszDivision

Eastman Kodak Company
Rochester, New York :14650

Professional Photographers Of
America, Inc.

1090 Executive Way
Des Plaines, Illinois 60018

Sigma Delta Chi
Professional Journalistic

Society
35 East Waker Drive
Chicago, Illinois 60601

1/4r
CONSTRUCTION

Associated General Contractors
of America, Inc.

1957 E Street, N. W."
Washington, D. C. 20006

American Society of Civil
Engineers

345 East 47th Street'
New York, New York 10017.

General Building Contractors
Association, Inc.

#2 Penn Center Plaza, Suite 1212
Philadelphia, PqnnsyLvania 19102

National Electrical Contractors
Association

1220 Eighteenth Street, N. W.
Washington, D. C. 20036

Painting and Decorating Con-
tractors AssociatiOh of America

2625 West Peterson Av-enue
Chicago, Illinois 6T605

National Society of Professional
Engineers

2029 K StreeX, N. W. -

Washington, D. C. 20006
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CONSUMER AND HOMEMAKING EDUCATION

American Home Economics Association
1600 Twentieth Street, N. W.
Washington, D. C. 20009

National Consumer Finance AssFiation
1000 Sixteenth Street, N. W.
Washington, D. C. 20036

ENVIRONMENT

American Association of Nurserymen, Inc.
835 Southern Building .

Washington, D. C. 20005

American Congress on Surveying and
Mapping

Woodward Building'
Washington, D. C. 20005

American Forestry Association
1319 18th Street, N. W.
Washington, D. C. 20036

American Geological Institute
2201 N Street, N. W.
Washington, D. C. 20037

American Meteorological Society
45 Beacon Street
Boston, Massachusetts 02108

American Society for Horticulture
Science

P. O. Box 109
St. Joseph, Michigan 49085

American Society of Range Management
Box 133302
Portland, Oregon 97213

Associatioh of American Geographers
1146 Sixteenth Street, N. W.
Washington, D. C. 20036

Botanical Society of America
Department of 'Botany
Indiana Univetisity

Bloomington; Indiana 47401

Bureau of Land Management
Denver Service Center
'Federal Center building 50
DenVer, Colorado 80225

National Recreation and Park
Association

1700 Pennsylvania Avenue, N. W.
Washington, D.,C. 20006

Soil ConservA1on Society of
America*

7515 N. E. Ankeny Road
Ankeny, Iowa 50021

.1
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FINE ARTS AND HUMANITIES

American Ceramic Society
4055 North High Street
Columbus, Ohio 43214

American Mus,ic Center'
2109 Broadway, Suite 1579
New York, New York 10023

American Society of Composers,
lulthors and Publishers

575 Madison Avenue
New York, New York 10022

Art Director's Club
488 Madison Avenue
New York, New York 10022

. -

National At Educatidh Association
1201 Sixtenth Street, N. W.
Washington, D.' C. 20036

National Society of Interior
Designs, Inc.

157 West 57th Street, Suite 700
New York, New York 10019

Retail Jewelers of American, Inc.
1025 VJrmont Avenue, N. W.
Washington, D. C. 20005
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HEALTH

American Academy of Pediatrics
P. O. Box 1034
Evanston, Illinois 60204

American Association for Health,
Physical Education and
Recreation

1201 Sixteenth Street
Washington, D. C. 20036

American Chemical Society
1155 Sixteenth Street, N. W.
Washington, D. C. 20036

American Chiropractic Associa-
tion

2200 Grand Avenue
Des Moines, Iowa 52804

American Dental Association
Council on Dental Education
211 East Chicago Avenue
Chicago, Illinois 60611

American Dental Hygienists
Association

211 East Chicago Avenue
Chicago, Illinois 60611

American Institute of Chemical
Engineers

345 East 47th Street
New York, New York 10017

American Institute of Biological
Sciences

3900 Wisconsin Avenue, N. W.
Washington, D. C. 20016

American Institute of Physics
335 East 45th Street
New York, New York 10017

American Medical Association
535 North Dearborn Street-
Chicago, Illinois 60610
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HEALTH (continued)

AmericanOccupational Therapy
Association

251 Park Avenue South
New York, New York' 10010

American Optical Company
Box 1
Southbridge, Massachusetts 01551

American Optometric Association
7000,Chipewa Street
St. Louis, Missouri 63119

American Osteopathic Association
212East Ohio Street
Chicago, Illinois 60611

American Pharmaceutical
Association

1156 Fifteenth Street, N. W.
Washington, D. C. 20005

American Podiatry AssOciation
3301 16th Street, N. W.
Washington, D. C. '20010

American Psychological Association
9650 .Rockville Pike
Betheseda, Maryland 20014

American Society for Microbiology
1913 I Street, N. W.
Washington, D. C. 20006

American Society for Pharmacology
and Experimental Therapeutics

9650 Rockville Pike
Bethesda, Maryland 20014

American Society of Biological
Chemists

6950 Wisconsin Avenue, N. W.
Washington, D. C. 20014

American Society of Clinical
Pathologists

Registry of Medical Technologists
P. 0. Box 4872
Chicago, Illinois 60680
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American Society of Medical
Technologists

Hermann Professional Building,
Suite 1600

Houston, Texas 77025

Amerid6 Speech and Hearing
Association

Washington, D. C. 20014

National League for Nursing
10, Columbus Circle
New York, New'York 10019

Manufacturing Chemists Asso-
ciation

1825 Connecticut Avenue, N. W.
Washington, D. C. 20009

National Comisslon for Social
Work

Two Park Avenue
New York, New York 10016
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HOSPITALITY AND RECREATION

American Association for Health,
Physical Educ4tion and Recreation'

1201 Sixteenth Street, N. W.
Washington,. D. C. 20036

American Hotel and Motel Association
221 West 57th Street
New York, New York 10019

National Recreation and Park Association
1700 Pennsylvania Avenue, N. W.
Washingtod, D. C. 20006

National Restaurant Association
1530 North Lake Shore Drive
Chicago, Illinois 60611

United Airlines
Director of Personnel
PJ 0. Box 66100

Chicago, Lllinois 60666

Western Airlines
Customer Service
P. O. Box 92005
World Way Postal Center
Los Angeles, California 90009
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MANUFACTURING

The Aluminum Association
420 Lexington Avenue.*
New York, New York 10017

American Society of Tool and
Manufacturing Engineers

20501 Ford Road
Dearborn, Michigan 48128

American Pharmaceutical
Association

2215 Constitution Avenue, N. W.
Washington, D. C. 20006

Manufacturing Chemists Asso-
- ciation er

1825 Connecticut Avenue, N. W.'
Washington, D. C. 20009

The Metallurgical Society of
AIME

345 W.East 47th Street
New York, New York 10017
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MARKETING AND DISTRIBUTION

American Apparel Manufacturers
Association, Inc.

200 KStreet, N. W.-
Washington, D. C. 200.06

American, Mgnagement Association
AmericaWanagement Association

Buildbfit

X135 West 50th Street
New York, New York 10020..

American Marketing Association
23Q rth Michigan Avenue
Chioa , Illinois 60601

4

National Association ofTurchasing
Management,

11 Park Place
New York,, New York 10007

Retail Selling
C. Burns Marvil
Department'of Public
Dover DelaWare

. -

Rochester InstitiPe of-Technology
BoX 3404
Rochester,:New York 14j14

Instruction^

Sales an ateting Executives
Internatioaal

630 Third AlAhue
New York, Kew York 10017

Sears Cbnsumer Information Services
Public Relations, Dept. 703
303 Bait Ohib Street,
Chicago, Illinois Agll

4.
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MARINE SCIENCE

American Fisheries Society
1040 Washington. Building

15th Strget and New York
Avenue, N. W.

Washington, D. C.

American Society for Oceano-
,

' graphers
Marine Technology Society-
1730 N Street, N. W., Suite
Washington, D. C. .20036_

PERSONAL SERVICES

412

4

Associated Master Barbers grid

Beauticians of America
219 Greenwich Road
*Charlotte, North Carolina 28211

National Beauty Career Center
3839 White Plains Road 1-

f
Bronx, New York 10467

National bymmPttee
Employment

1346 Connecticut Avenue; N. W.
Washington, D. C. 20036Li

an Household

National' Hairdresseri and

Cosmetologists Association
175 Fifth Avenue
NeW York, New York 5.10010

,'



PUBLIC SERVICE

Air Force Recruiting,Office
1311 Kapiolani Boulevard

' Honolulu, .Hawaii 96814

4

American Bakers Association
1700 Pennsylvania Avenue, N.
Washington, D. C. 020p006'

American Bankers Association
Banking Education Committee
90 Park Avenue
New York, New York 10016

American Hotel and Motel
Association.

221 West 57th Street
New York, New York 10019

American Library Association
50 East Huron Street
Chicago, Illinois 60603

American Red Cross
17th and D Streets
Washington, D. C. 20006

Army Recruiting Office.
821 Miilani Street
Honolulu; Hawaii 96813

International Association ofChiefs
of Police

1319 Eighteenth Street, N. W.
Washington; D. C. 20036 4

International Association of Fire
Fighters

905 Sixteenth Street, N. W.
Washington, D. C.. 20006

Marine CoMoss Recruitijig Office

1136, Union Mall, Room 105
Honolulu, Hawaii 96813'

Natiodal Association of Real Estate

Boards
Department of Education
155 East Superior Street
Chicago, Illinois 60611

Az29

1'

National Consumer Finance
Association

1000 Sixteenth Street, N. W.
Washington, D. C. 20036

INItional Institute of Dry

Cleaning
909 Burlington Avenue
Silver Springs, Maryland 20910.

National Restaurant Association
1530 North Lake Shore Drive'
Chicago, IllinoiS 60611

National Funeral Directors,

Ass iation
135 W ells Street
Milwau Wisconsin, 53203

Navy Recruiting Office
Bethel Pauahi Building,Rm. 300
HonolultiHawaii 96813,'

Society of Fire Protection
Engineers

60 Batterymarch Street
Baston,.Massachusetts 02110

U. S. Civil Service Commission
Eighth and F Streets, N. W.

,Washington, D. C. 20415
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TRANSPORTATION

Air Transport Association of
America

logo Connecticut Avenue, N. W.
Washington, D. C. 20036

American Institute of Ae'ronautics
and Astronauts

1290 Avenue of the Americas
New York, New York 10019'

-American Trucking Association
1616 N Street N Street, II: W.

Washington, D. C. 20036

4
Automobile Manufacturers
Association

Automotive Information
32 New Center Building
Detroit, Michigan 48202

Automotive Service Industry
Association

230 North Michigan Avenue
'Chicago, Illinois. 60601

Federal Aviation Administration
Department of Transportation
Washington, D. C. 20590

Ad

National Automobile Dealers Association
..

2000 K Street, N. W.
Washington, D. C. _

United Airlines
Director of Personnel
P. O. Box 66100
Chicago, 'Illinois 60666

We*atern Airlines
Customer Service
P. O. Box 92005

World Way Postal Center
Los Angeles, California 90009
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APPENDIX A-5

SOURCES OF eAREEVEDUCATION BOOKS, PAMPHLETS AND.1.EAFLETS

lkyL-cm
815 16th Street, N. W.
Washington, D. C. 20006

American Collectors Association
4040 W. 70th Street
Minneapolis, Minnesota 55435

American College Testing Pub-
lications

330 East Washington Street
Iowa City, Iowa 52240

American Institute of Physics
335 East 45th Stileet

New York, New Yotk 10017

American Meteorological Society
45 Beacon Street
Chicago, Illinois 60611

Atlantic, Little and Brown
Boston, Massachusetts

Behavioral Publications, Inc.
2852 Broadway
New York, New York 10025

Benefic Press
10300 W. Roosevelt Road
Westchester, Illinois' 60153

B'nai B'rith Career and
Counseling Service

1640 Rhode Island Avenue, N. W.
Washington, D. C. 20036

Book Jobbers Hawaii Inc.
805 Queen Stree
Honolulu,' Hawa 96813

R. R. Bowker Company
1180 Avenue of the Americas
New York, New York 10036

A-31
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te,

California State Department of
Education

Sacramento, California 95814 1

Career Education Center, Harlan-
dale Independent School
District

118706 Roosevelt

San Antonio, Texas 78214

Career Information Center
707-A Waiakamilo Road
Honolulu, Hawaii 96817

(841-4555)

Careers Inc.
P. 0. Box 135
Largo, Florida 33540

The Channings
Box 552
Marion, Massachusetts 02738

Chelsea Hodse Publishing
Company, Incorporated

159 East Tremont Avenue
Bronx, New York 10453

- .

Children's Press, Incorporated
1224 West Van Buren
Chicago,, Illinois 60607

College Entrance Examination
Board

888 Seventh Avenue
New York, Newyork 10019

Cooperative Extension Service
bniversity of Maine
Orono,' Maine 14473

Cdward, McCann, and Geoghegan,

Incorporated
200 Madison Avenue_
New York, New York 10016
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Cribben & Sexton Company
11100 Edison
Chicago, Illinois 60131

Dell Publishing Company, In-
. corporated

750 Third Avenue
New York, New York 10017

Dodd, Mead and Company, In-
corporated

432 Park Avenue, South,
New York, New York 10003

Doubleday and Company, In-
corporated, School and Li-
brary Division

Garden City, Neg York 11530

Education Achievement Corporation
P. 0. Box 7310
Wacci, Texas 76710

J. G.. Ferguson Publishing Company
Six North Michigan Avenue
ChicAgo,IIllinois 60602

Field Educational Publications,
Incorporated

1423 Ala .Aolani SWeet
Honolulu; Hawaii 96819

General Learning Press\
250 James Street
Morristown, New Jersey 07960

Guidance- Associates
1872 New Jersey Street
Costa Mesa; California 92626

Harcourt i3race & World Incor-
porated
757 Third Avenue
Ntw York, New York 10017

7.=

41,

Harvard University
-School of Education
Cambridge, Massachusepts 02138

Hawaii Employers Council
2682.Waiwai Loop
Honolulu, Hawaii 96819

Hawaii State Department of
Education

1390 Miller Street
Honolulu, Hawaii 96813

Hawthorn Books, Incorporated
70 Fifth Avenue
New York, New York 10003

Hill & Wang
19 Union Square West ,

New York, New York 10003

Honolulu Book Shops, Ltd.
1027 Bishop Street
Honolulu, Hawaii 96813

Houghton Mifflin Company
2 Park Stieet
Boston, Massachusetts 02107

University of Hawaii
Manpower Development and

Training
1040 South King Street
Honolulu, Hawaii 96814

Hunter Publishing Company
Winston-Salem, North Carolina

27100

',Indiana University Press

Indiana University
Bloomington, Indiana 47401

Information Services, Inc.
Rochester, Net: York 14609

InstrUctionarDynamics
Incorporated

166 East Superior Street
Chicago, Illinois 606°11

4
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The Interstate Printers and Pub-
jishers, Incorporated

19 North Jackson Street
Danville, Illinois 68132

Charles A. Jones Publishing Company
4 Village Green, S. E.
Worthington, Ohio 43085

King Feature%
Education Division
235 East 45th Street
New York, NeW York 10018

Alfred A.Knopf, Incorporated
201 East-50th Street
New York, New York 10022

Little, Brown, and Company
34 Beacon Street
Boston, Massachusetts 02106

Lippincott Company
East Washington Square
Philadelphia, Pennsylvania 19105

Lono_incorporated
743 J. Waiakamilo Road
Honolulu, Hawaii 96817

Los Angeles City Unified School
District

P.. O. Box 3307

Los Angeles, California 90051

Lothrop, Lee, and Shepard Company
105 Madison Avenue
New York, New York 10016

Macmillan Company, Publishers
866 3rd Avenue
New York, New York 10022

Mafex Associates, Incorporated
Johnstown, Pennsylvania 15904

McGraw-Hill Company, Incorporated
750 3rd Avenue
New York, New York 10017

b

*

r \
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David McKay, Incorporated
750 3rd Avenue
New York, New York 10017

McKnight Publishing Company
Route 66 and Towanda Avenue
Bloomington, Illinois

' Miami Dade Junior College
Miami, Florida 33132

Milady Publishing Corporation
3839 White Plains Road
Bronx, New,York 10467

Minnesota State Department
of Education, Vocational
Technical Division

Centennial Office Building
St. Paul, Minnesota 55101

William Morrow & Company,
Incorporated

105 Madison Manua
New York, New` ork 10016

National Association of Motor
Bus Owners

1025 Connecticut Avenue
Washington, D. C. 20036

National Career Information
Center

1607 New Hampshire Avenue, N.W.
Washington, D. C. )20009

National Center,f4 Occupational
Educlton

North C olina State University
Raleigh, North Carolina 27607

Ohio State University
The Center for Vocational and

Technical Education
1900 Kenny Road
Columbus, Ohio 43210

University of Oklahoma
Department of Education
Norman, Oklahoma 73069
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Omori Educational Services
1350 South King, Room, 301
Honolulu, Hawaii 96814

Oregon State Department of Edu-
cation

Salem, Oregon 97301

G. Putnam's Sons
200 Madison Avenue
New York, New York 10016

The Ronald Press Company
79 Madison Avenue
New York, New York 10016

H. P. Ross, Ltd.
Room 224, Honolulu Merchandise
Mart Building

Honolulu, Hawaii 9603

Scholastic Book Services
259 East Erie Street
Chicago, Illinois 60611

Superintendent of Documents
U. S. Government Printing Office
Washington, D. C. 20402

Charles C. Thomas, Publisher
301-27 East Lawrence Avenue
Springfield, Illinois 62703

University of Hawaii
Honolulu, Hawait 96822

The Viking Press Incorporated
625 Madison Avenue
New York, New York 10022

Vocational. Guidance Manuals
235 East 45th Street
New York, New York 10017

Walston & Company, Incorporated
169, South King Street
Honolulu, Hawaii 96813

1

Franklin Watts, Incorporated
Subsidiary of Grolier
845 Third'Avenue
New York, New York 10022
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West Virginia State Board of
Vocational Education

Vocational Division
Charleston, West Virginia 25305

Western Publishing Company
850 Third Avenue
New York, New York 10022 10.

Wonder-Treasure Books, Incor-
porated

51 Madison Avenue_
New York, New York 10010

World Publishing Company
2231 West 110th Street
Cleveland, Ohio 44102



APPENDIX A-6

DISTRIBUTORS OF CAREER EDUCATION FILMS, FILMSTRIPS,
SLIDES AND TRANSPARENCIES

Listed below are companies w ich have educational films, filmstrips,
slides, or transparencies a ailable for rental or purchase.* Following

the list of companies is a sample listing of films available from some
of the companies. Most companies will send a catalog which lists titles
and purchase or rental prices upon written request.

' Companies located in Honolulu are indicated by double asterisks (**) for
ease of use.

SECTION 1

ABC Media Concepts
,1001 N. Poinsettia Place
Hollywood, California 90046

A. B. Dick Co.
5700 W. Touhy Avenue

Chicago, Illinois 60648

Academy Films
748 N. Seward Street
Hollywood, California 90038

ACI Films, Inc.
35 West 45th Street
New York, New York 10036

Addressograph Multigraph Corp.
1200 Babbitt Road
Cleveland, Qhio 44117

AEBAC Inc
500 Fifth Avenue
New York, New York 10036

AFL-CIO Film Division
815 Sixteenth Street, N. W.
Washington, D. C: 20006

Aims Instructional Media Services
P. O. Box 1010
Hollywood, California 90028

Alemann Films
P. O. Bqx 76244
Los Angeles, California 90005

ALESCO - American Library and
Educational Service

404 Sette Drive
Paramus, New Jersey 07652

All American Productions and
Publications

P. O. Box 91
Greeley, Colorado 80632

Alpha Corporation of America
115 Gaylord Street
Elk Grove Village, Illinois 60007

The Aluminum Association
750 Third Avenue
NeW York, New York 10017

*Also see Educators Guide to Free Films and Educators Guide to Free
Filmstrips available frOm Educators Service, Inc., Randolph, Wisconsin

53956.
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American Book Company
55 Fifth Avenue
New York, New York 10003

. f

American Educational Films
331 North Maple' Drive
Beverly Hills, California 90210

America Hospital Association Film
Libr

840 No h Lake Shore Drive
Chicago, Illinois 60611

American Petroleum Institute
1271 Avenue of the Americas
New York, New Yorks 10020

Anti-Defamation League of Vnai B'rith
315 Lexington Avenue
lqew York, New York 10016

Argus Films
801 North Seward Street
Los Angeles, California 90000

Associated Educational Materials
14 Glenwood Avenue
Raleigh, North Carolina 27602

Associated Films, Inc.
600 Madison Avenue
New York, New York 10022

The Athletic Institute
805 Merchandise Mart
Chicago, Illinois 69854

'Atlantis Productions, Inc.
1252 La Granda Drive
Thousand Oaks, California 91360

Audio - Tutorial, Systems

426 South Sixth Street
Minneapolis, Minnesota 55415

Audio-Visual Center
College of Education
University of Maine
Orono, Maine 04473

.rs. /4 A.'

Audio-Visual Consultation Bureau
Wayne State University,
Detroit, Michigan 48202

AV-ED Films
7934 Sat;tta Monica Boulevard

Los Angeles, California 90046

A-V Explorations, Inc.
505 Delaware Avenue
Buffalo, New York 14202

Avid Corporation
10 Tripps Lane
East Providence, Rhode Island 02814

Avis FilM's, Inc.

2408 West Olive Avenue
Burbank, California 91506

Bailey Film Associates
11559 Santa Monica Boulevard
Los Angeles, California 90025

Bank Street College of Education
-103 East 125th Street
New York, New York 10035'

Bear Films, Inc.

805 Smith Street
Baldwin, New York 11510

Bell and Howell Co.
Audiovisual Products Division
7100 North McCormic Road ';

Chicago, Illinois. 0645

Benchmark Films, Inc.
516 Fifth Avenue
New York, New York 10036

Berkey Manhattan
222 East 44th Street
New York, New York 10017

Beseler Company
219 South Eighteenth Street
East Orange, New Jersey 07018
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BNA Films
5615 Fishers Lane
Rockville, Maryland 20852

Bosustow Productions
1610 Butler Avenue
West Los Angeles, California 90025

Stanley Bowmar Co., Inc.
4 Broadway
Valhalla, New York 10595

'Milton Bradley Company
Springfield, Massachusetts 01101

Brandon International Films, Inc.
221 West 57th Street
New York, New"York 10019

Brigham Young University
Department of Motion Picture
Production

Prot°, Utah 84601

Bro-Dart, Inc.
1609 Memorial Avenue
Williamsport,'Pennsylvania 17701

Buckingham Enterprises, Inc.
160-08 Jamaica Avenue
Jamaica, New York 14432

Charles Cahill and Associates, Inc.

P. O. Box 3220
Hollywood, California 90028

Carlton Films
2870 Bartells Drive
Beloit,, Wisconsin 53511

Carman Educational Association, Ltd.
Pine Grove, Ontario
Caritda

Carousel Films, Inc.
1501 Broadway
New York, New York 10036

Cathedral Filmstrips for Education
2921 West Alameda AVenue
Burbank, California 91505

CCM Films, Inc.

866 Third Avenue
New York, New York 10022

Cenco Educational Films
2600 South Kostner Avenue
Chicago, Illinois 606234.

Center for Mass Communication
Columbia University Pres5
440 West 110th Street
New York, New York 10025

Centron Educational Films
1255 Post Street, Suite d25
San Francisco, California 94109

Churchill Films
662 North Robertson Boulevard
Los Angeles, Califofniaw 90069

Civic Education Service
1733 K Street, N. W.
Washington,iD. C. 20006,

Classroom Film Distributors, Inc.
5610 Hollywood Boulevard f

Hollywood, Talifornia 90028

Classroom World Productions
P. O. Box 2090
Raleigh, North Carolina 27602

Colonial Films; Inc.

752 Spring Street, N. W.?,

Atlanta, Georgia 30308

Communications Films
870 Monterey Pass Road
Monterey Park, California 91754

ContempOrary Films, Inc,
267 West 25th Street
flew York, New York 10001

Cooper Films and Recordi, Inc.

Cooper Building
Winchendon, MassachuIetts 01475

Copley Productions
7776 Ivanhoe Avenue
La Jolla, California .92037
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Coronet instructional Materials
65 East South Water Street
Chicago, Illinois 60601

Counselor Films, Inc.
1422 Chesnut Street

Philadelphia, Pennsylvania 19102

Creative Visuals
P. 0. Box 1911
Big Spring, Texas 79720

Current Affairs Films
527 Madison Avenue

New York, New York 10022

Curriculum Materials Corporation
119 South Roach Street
Jackson, Mississippi 39205

Curtis Audio-Visual Materials
Independende Square
Philadelphia, Pennsylvania 19105

Data Films
2625 Temple Street
Los Angeles, California 90026

Davidson Films
1757 Union Street
San Francisco, California 94123

Demco Educational Corporation
P. 0. Box 1488
Madison, Wisconsin 53701

Denoyer-Geppert Co.
5235 Ravenswood Avenue
Chicago, Illinois 60640

Walt Disney Educational Materials Co.
800 Sonora AvenUe
Glendale, California .91201

Doubleday Multimedia
1371 Reynolds Avenue
Santa Ana, California 92705,

DuArt Film Laboratories
245 West 55th Street
New York, New York '10019

**

2225 Massachusetts Avenue
Cambridge, Massachusetts 02140

or contact:

Film Services of Hawaii
742 Ala Moana Boulevard
Honolulu, Hawaii 96813

Eccentric Circle Cinema
P. 0. B9x 1481
Evanston, Illinois 60204

Educational Activities, Inc.
. P. 0. Box 392
Freeport, New York. 11520

Educational Audio-Visual
Pleasantville, New York 1054j

Educational Dimensions Corporation
P. 0. Bpx. 488
Great Neck, New York 11022

Educational Film Library Associa-
tion,.Inc.

250 West 57th Street
New York, New York 10019

Educational Filmstrips
P. 0.' Box 1031

Huntsville, Texas 77340

EducatioLal Media, Inc.
106 West,Fourth Avenue
Ellensburg, Washington 98926

Educational Medr![Laboratories
4101 South Congr ss Avenue
Austin, Texas 74745

EMC Corporation !
180 East Sixth Street
St. Paul, Minnesota 55101

Encyclopedia Britannica Educa
Corporation

425 North MichiganAve e

Chicago, Illinois 6 611
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Enrichment Teaching Materials
71.East 23rd, Room 1817
New York, New York 10010

Essential Education
Huntsville, Texas 77340

Eye Gate House, Inc.
146-01 Archer Avenue
Jamaica, New York 11435

Farm Film Foundation
1425 M Street, N. W.
Washington, D. C. 20005

**Field Educational Publications, Inc.
1423 Ala Aolani Street

Honolulu, Hawaii 96819

Film Associates
11014 Santa Monica Boulevard
Los Angeles, California 90025

**Films, Inc.
1144 Wilmette Avenue
Wilmette, Illinois .60691

or {

716 Cooke Street
Honolulu, Hawaii 96813

Filmstrip House, Inc.
432 Park Avenue, South
New York, New York 10016

Fleetwood Films, Inc.
34 Macquesten Parkway S.
Mt. Vernon, New York 10550

(\.E.r.i.trit-Frims

1816 North Highland AvenUe
Hollywood, California

GAF Corporation
140 West 51st Street
New York, New YOrk, 10020

General Learning Corporation
250 James Street
Morristown, New Jersey 07969

Ginn and Co.
125 Second Avenue

Waltham, Massachusetts 02154

Graphic Curriculum, Inc.
619 West 54th Street
New York, New York 10019

Grolier Educational Corporation
845 Third Avenue
New York, New York 10022

Guidance Associate's
1872 New Jersey Streett
Costa Mesa, California 92626

Halewyn Films
106 John Street
Toronto, CanEda

Hamson'Films
10555 Mason Avenue
Chatsworth, California 91311

Handel Film Corporation
P. 0. Box 69680
Los Angeles, California

Harper & Row, Inc.%
49 East 33rd Street
New York, New 'for': 10016

Hasler Pictures
1737 North Whiteley
Hollywood, California 90028

Holt, Rinehart and Winston, Inc.

383 Madison Avenue
New York, New York 10017

**Hopaco Stationers
604 Ala Moana
HonOlulu, Hawaii 96813

Houghton Mifflin Company
110 Tremont Street
Boston, Massachusetts 02107

Imperial Film Company, Inc.
4404 South Florida Avenue'
Lakeland, Florida 33803

Independent 'klsci -10-roducers

Company
334 East Green Street
Pasadena, California 91101
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Instruction Media Company
P. O. Box 185
Green Lake, Wisconsin 54961

International Communication Films
1371 Reynolds Avenue
Santa Ana, California 92705

International Film Bureau, Inc.
332 S. Michigan Avenue
Chicago, Illinois 60604

Kaiser Products
Box 7101'

Colorado Springs, Colorado 80907

Kimberly-Clark Corporation
Life Cycle Center
Neenah, Wisconsin 54956

King Screen Productions
320 Aurora Avenue, N.
Seattle, Washington 98109

Knowledge Aid
6633 West Howard
Niles, Illinois 60648

Learning Corporation of America
711 Fifth Avenue
New York, New York 10022

Learning Through Seeing, Inc.
8138 Foothill Boulevard
Sunland, California 91040

Library,-Filmstrip Center
3033 Aloma
Wichita, Kansas 67211 .

Life Education Program
Time-Life Building /

Rockefeller Center
New York, New York 10020

Life Educational Productions
262 East Fourth Street
St. Paul Minnesota 55101

Long Film Slide Service
705 Fairmount Avenu9
El Cerrito, California 94530

I

**low:), Incorporated

743 J. Waiakamilo Road
Honolulu, Hawaii 96817

.

Mass Media Associates, Inc.
2116 North Charles Street
Baltirdore, Maryland 21218

**McGraw-Hill Films
1414 Dillingham Boulevard, Rm. 205
Honolulu, Hawaii

Mead Educational Services

245 North Highland Avenue, N. E.
Atlanta, Georgia 30307

Media Fair
20 West 43rd Street
New York, New York 10036

'Media Five Film Distributors
1011 North Cole -Avenue
Hollywood, California 90038

Media Plus, Inc.
60 Riverside Drive
New York, New York 10024

Media Systems Corporation
250 West Main Street
Morristown, New Jersey 08057

Merchandiser Film Products
419 Park Avenue,-South
New York, New York 10016

Metropolitan Visual Products, Inc.
453 West 47th Street
New York, New York, 10036

Miller-Brody Productions, Inc.
342 Madison Avenue*
New York, New York 10017

Milliken Publishing Company
611 Olive Street'

St. Louis, Missouri 63101

Modern Learning Aids
1212 Sixth Avenue
New York, New York 10036
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Modern Talking Picture Service, Inc.
1212 Avenue of the Americas
New York, New ,York 10036

Nasco

Ft. Atkinson, Wisconsin 53538

National Aeronautics and Space
Administration

Code FE

Washington, D. C.

National Audiovisual Center (GSA)
8th and Pennsylvania Avenue, N. W.
Washington, D. C. 20408

National Career Consultants, Inc.
9978 Monroe
Dallas, Texas 75220

Nat4onal Film Board of Canada
680 Fifth Avenue
New York, Neal York; 10019

National Instructional Television '

Center-

Box A
Bloomingtoti, Indiana 47401 .

NBC Educational Enterprises
30 Rockefeller Plaza
New York, New York 10020

Neubacher-Vetter Film Productiofis
1750 Westwood BouleVard
Los Angeles, California 90024,

The'New York Times Library Sefvice
229 West 43rd Street
New York, New York 10036

OIDMA, Ltd.
P. O. BOx 3868.
Centerdale, Rhode Island 029)11

.Olympic Film Service
161 West 22nd Street
New York, New York 10011

**Omori's Educational Services
1350 South King 'Street, Room 301
Honolulu, Hawaii 96814

4

PACE International Corporation
12444 Ventura Boulevard
Studio City, California 91604

PAMI Learning Systems

P. O. Box 163
Collinsville, Illinois 62234

Parents' Magazine Films, Inc4
52 Vanderbilt Avenue
New York, New York .10017

)

Pat Dowling Pictures
1056 South Robertson Boulevard
Los Angeles, California 90000

Pathescope Educational Films, Inc.
Weyman Avenue --

New Rochelle, New York 10802

Perennial Education, Inc.
1825 Willow Road
Northfield, Illinois

Popular Science Audio-Visuals, Inc.
5235 Ravenswood Avenue
Chicago, Illinois 60640

Prism Enterprises, Iuc.
200 East 23rd, Street

New York, New York 10010

Prpfessional Arts, 'Inc.

P. O. Box 8484
Universal City, California 591608 ,

Psychotechnics, Inc.
1900 Pickwick Avenue
Glenview, Illinois

4:40

60025

1

Pyramid Films
P. 9. Box 1048
Santa Monica, Craffornia 90406

Revell Educational Systems
1216 Fifth Street
Santa Monica, California 90401

RMI Film Productions, ,Inc.
4916 Main Stre'et t

Kansas City, Missyuri 64112
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R. O. A. Films
1696' North Astor Street

Mj11TAiukee, Wisconsin 53202

-Sales Communications Systems
110 East 59th Street

.

' New York, New
&

York 10022

Sanderson Films, Inc..
1501 South West Street
Wichita, Kansas 67213

,..,

Schlot ProdUctions, I

110/1i
Palmer Lane, West
Pleasantville,New York

Scholastic Audio-Visual
50 Wekt 44th, Street

lit Nett York 10036

,' ON?
**Sc ce iesearch AsSoeiates, Inc. .

259 East Erie .Street
.

treet
. r%,

Chicago, Illinois 60611 °

or

1710 Ptigahou-Street, Suite 101
Holofulu, Hawaii 96822

**Standard Oil Film Library,
227 Mokauea

idh'Honolulu, Hawaii

Scott Education Division
2Q *First Street

Chicopee,Massachusetts 01020

Shorewood Repfoductions, Inc?
724 Fifth Avenue
New York, New York 10019

Sigma E4catIonal Films
P. 0Box 1235
Studio City, California.

Singer Company
30 Rockefeller Plaza
New York, ,New Ydrk 10020

Stanton
'7934 Santa Monica Boulevard
Los Angeles, California'90046

4
Sterling Educational Films,
241 East 34th Street
New York, New York, 10016

tv

Synchronex Corporation:
8220 North Aust Avenue
Morton Grove, linois 66053,

4

Tayltir Associatea

Hawk Dri,e

Lloyd44Harbor, New York 11743

Teaching Films, Inc.
2518 North Boulevard
Hodsion, .Texat 77006

fe.

.Teat ing Technology Corporation

P. Bo* 3817
VAI Nuys, California '91407

Technamatic, Inc.
16 Sintsink Drive, -East

Port fgashington, New York

Technicolor, Inc.
1300 Frawley Drive
Costa Mesa, California 92627'

91604 y Teleketics
1227 South Santee Street
Los Angeles, California

S*- L Film 'Productionk

5126 Hart*ick'Street
Los Angele's, California 90041

Society f"Or.Visual Education, Inc.
1345 Diversey Parkwa
Chicago, Illinois 60514

9001,5

Thorne Films, Inc.

1229 University Avenue
Boulder, Colorado 80302

Time-Life Films
4 West 16th Street
New York, New York 10011
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. TRAFCO
1525 McCaw& Street
Nashville, ennessee 37203

Trans-Wbrld.Filma, Inc.
332 South Michigan, Avenue
Chicago, Illinois 60604

Trend Films Corporation
P. O. Box 6,9680

Los lAngeles,'California 90069

Troll Associates
East 64 Midland Ave
Paramus, New Jersey 07652

.Tweedy Transparencies
208 Hollywood Avenue.
East Orange, New Jersey

Urban Media Materials, Inc.
P. O. Box 133,
Fresh Meadows, Neuf York 11365

Valiant Instructional Materials
Corporation.

237 Washington Avenue
Hackensack, New Jersey 07602

Video Tran', Inc.

3200 Wegt Lake
Glenview, Illinois 60025

Viking Press
625 Madison Avenue
New Ybrk, New York 10022

Visual Education Consultants, Inc.
07018 2066 Helena Street

%Madison, Wisconsin 53701,

United Productions of America
600 Madison Avenue
New York; New York 13902

U. S. Bureau of Mines
C Street between 18th ad 19th, N. W.
Washington, D. C. 20006 .

U. S. Government Film Service,

U. S. Office-of Education
DuArt.,Film Laboratories

245 West 55th Street
New York, New York 10019

Unite d Transparencies, Inc.

P. O. Box 688
hamton, New York 13902

ted World Films
2001 South Vermont Avenue
Los Angeles; California 90007

Universal Education and Visual Arts
221 Park Avenue, South
New vnrk, New Yor 10003

University Microfilms- ' t

300 Zeeb Road
An Arbor, Michigan 48106

f

Visual Materials, Inc.
2549 Middlefield Road

Redwood City, California 94063

Visualcraft, Inc.
12842 South Western Avenue
Blue Island, Illinois 6Q406

Vocatignal Films
111'Euclid.Avenue
Park Ridge, Illinois' 60068

Vocational Guidance Films
Des Moines, Iowa 50300

vPr Color- Center

410 East 62nd Street
New York,-New York- 10021

Walden Film Corporation
153 Waverly Place
New York, New York 10014

Warne&Brothers,.Inc.
666 FIath Avenue //
New York, New York /10019
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WesterdPublishing Company, Inc.
Education Division
1220 MoundAVenue
Racine, Wisconsin 53404

Western Video-ITV
1541 North Vine Street
Los Angeles, California 90028

Weston Voeds Studios, Inc.
Weston, Connecticut 06880

Wexler Film Productions, Inc.
801 North Seward Street
Allentown, Pennsylvania 18101

John Wiley and Sons, Inc.
695 Third Avenue
New York, New York 10016

Winstead Brotter's

AV Division
330 Pine Avenue
Long Beach, California 90812

. Wombat Productions, Inc.
87 Main Street
Hastings-On-Hudson, New York 10706

Xerox Films
High Ridge Park
Stamford, Connecticut 06904

t...
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SECTION 2

Listed below are sample films/filmstrips from companies listed on the

previous,pages. Suggested grade levels for each film or

film series.

lw

1, ACI Films, Inc..

a. "When I Grow Up I Can Be" series (16mm fil
(Grades K-6)

le "t Can Be A Builder"
2. "I Can Be A CommUnity Service Wit.

3. "I Can Be A Food Processing Worker"
4. "I Can Be A Hospital Worker"

5. "I Can Be A Mechanic"

2. Centron Educational Films

(1,6mm films) (Grades K-6)

a. "Women at Work"

b. "Manufacturing Jobs"

c. "Medical and Health Jobs"

d. "Servicz Jobs"
e. "Construction Jobs"

S. "Mass Media Jobs"

3. Doubleday Multimedia

a. Careers in the 70's series (16mm or 8mm films)

(Grades 7-12)

1. "Making A Choice"
2. "Governmint,Services"
3. "Health Services"
4. "General:Services"

5. "Agri-Business"
6. "Clerical"

7. "Education"
8. "Technicians"
9. "ConstructiOn"

10. "Communications"
11. "Mechanical"
12. "Sales"
13. "Leisure Industries"

4. Ealing Films (Grades K-6)

a. "The Family" (6 filmstrips)

b. "Community Services" (9 film-loops)

c. "Urban Ecology" (10 film-loops)

* Prices effective June, 1974.::
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*Purchase Price

$150.00
150.00
150.00
150.00
150.00

$150.00

150.00
190.00 1

150.00
120.00
150.00

$188.00
98.00
98.00
98.00
98.00
98.00
98.00
98.00
98.00
98.00
98.00
98.00
798.00

$ 54.00
224.55
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Purchase Price

5. Films, Inc.

a. The Dignity of Work series (16mm films) (grades 4-6).

1. "Ambulance Aid"
4 2..y.. "Clerical Workers"

3,:i"Librarian"
4. "Market Inspector"
-15, "School Lunchroom Workers"
6. "Sewage Treatment Workers"
7. "Zoo Keeper"

$200.00

200.'00

200.00
150.00
f90.00

-1..190.00

200.00

b. Career Exploration series (16mm films) (grades 9-12)

1. "Newspaper Careers" $ 20.00/rental
2. "Architectural Careers" 20.00/rental
3.' "Textile Industry Careers" 20.00/rental
4. "Opthamalic Careers" 40.00/rental
5. "Marketing Careers" 20.00/rental
6. "General Insurance Careers" 20.00/rental
7. "Modeling Careers"

48. '"Cosmetic Industry Careers" 20.60 /rental

(all eigh titles may be rented for $144.00)

6. Guidance Issociation

(filmstrips)
a. Career Awareness Field Trips (grades K-4)

J. "Off We Go to the Aquariuffi"
2. "Off We Go to the House Built In a Hurry"
3. "Aff We Go to the Auto Proving Ground"
4. "Off We Go to the Orange Grove"
5. "Off We Co to the Poster Printer"
6. "Off We Go to the Bike Factory"

17.50
17.50

17.50

17.50
17.50 ..
17.50 .f

b. Career Discovery series (grades-5-96

1. "People Who Make Things"
2. "People Who Influence Others"
3. "People Who Work in Science"
4. "Peopre Who Help Others"
5. "People Who Create Art"
6. "People Who Organize Fact

37.50
37.50
37.50
37.50

37.50

37.50

1
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Purchase Price

c. The Job Att tudes series (grades 10-14)

. 1. "rrou le At Work" $ 37.50

2. "On e Job: Four Trainees" , 37.50

3. "A,J b That Goes Someplace" 37.50

4. "Wh Work At All?" 19.50

5. 21.,* ing Your Job and Your Life" 37.50

(grades 10-12)
d. "Jobs for High School Students" 37.50

e. "Car er Values: What Really Matters to You?" 97.50

f. "The -Changing Work Ethic" 37.50

g. "Jo s and Gender" 37.50

h. "Ch osing Your Career" 37.50

i. "What You Should Know Before You Go To Work" 37.50

j. "Preparing fort-he World of Work" 37.50

.7. Imperi- I Film Company

(f
a.

f

mstrips) (grades K-6)
"Fathers Work"
"Mothers Work"Too", 4, i

8. Natio 1 Career Consultants, Inc.

a. Care r Awareness series (16mm films) (grades 4-9)

1. "T 'e FascinatIng World of Work"

2. "The FasCf.ndting World of Sales"

3. "The Fascinating World of Accounting"4

4, "The "kcisiagWorld of Mechanics"

9. OIDMA, Ltd./

a. Career,' (Awareness) EduCation series .(filmstrips) (grades K-4)

$ 42:00
42.go,,

$ 96.00

1. ii'What's-In Your House?" $ 12.00 /

2. luidhat's In Your School?" 12.00

3. "How Come Things Cost Money?" 12.00

4. "People Who. Work For You" 12.00 ..

5. "Making A Sle" 12.00

6. "Making Our Laws Work" 12.00

7. ;Building Things" , 12.00

8. "Making Things" 12.00

410
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10. Pathescope Educational Films, Inc.

(16mm films) (grades 7 -12)
a. "Careers inJournalism"
b. "Careers in'Comptiters"'
c. "Careers in Nursing"
d. '"Careers in Law EnforceTent"
e. "Careers Sales"
f. "Careers in Business Administration"
g. "Careers in Construction"
h. "Carct,,rs in Transportation"
i. "Careers in Health Services"
j. "Careers in Education"
k. "Careers. in Agriculture"
1. "Careers in Engineering"
m. "Careers in COmmunity Services"
n. "Careers in Food Services"
o. "Careers in Graphic Al-ts"
p. "Careers in Repair Work"
q. "careers in Government. Services"
r. "Careers in Sbcial4Worg
s. "Careers in Social Work'
t. "Careers in Conservation"
u. "Careers in the Leisure Time Industry"
v. "Careers in Show Business"
w. "Careers in Auto Service and Repair"
x. "Careers in Pdblic

11. Science Research Asiociates

Purchase-Price

$ 40.00
40.00
40.00
40.00
40.00
40.00
40.00
40.00
40.00
40.00
40.00
40.00
40.00
40.00
40.00
40:00
40.00
40.00t
40.00
40.00
40.00
40.00
40.00
40.00

a. Keys - Career ExplOration (10 filmstrips) $106.00
(grades 6-12)

b. Knowledge Needed to Obtain Work (64 transparencies) 50.00
(grades 9-12)
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APPENDIX A-7

DISTRIBUTORS OF CAREER EDUCATION TAPES

Book Jobbers Hawaii, Incorporated
805 'Queen Street

Honolulu, Hawaii 96813

Cassettes Unlimited
Roanoke, Texas 76262

Field Educational Publications,'
Incorporated

1423 Ala Aolani Street

Honolulu, Hawaii 96819

'Guidance Associates
Pleasantville, New York 10570

Hopaco Stationers
604 Ala Moana
Ronolflu, H.awaii 46813,

Imperial Film Corporation
4900 South Lewis'
Tulsa, Oklahoma 74105

Instructional Dynamics Incorporated
166 Superior Street
Chicago, Illinois 60611

Lono, Incorporated
743 Waiakamilo Road
Honolulu, Hawaii 96817

Omori's Educational Servics
1350 South King,Street, Room 301
Honolulu, Hawaii 96814

Popular Scien:Idio-Visuals,,
Incorporated

5235 Ravenwood Avenue
Chicago, Illinois 60640

H. P. Ross, Ltd.
Honolulu Merchandise Mart Building
Room 224
Honolulu, Hawaii 96813
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APPENDIX B

GLOSSARY

Ability - Power tO4iperform physical or mental acts whether'the power is
acquired by training and...education or is due to hereditary factors.

Adaptability - Quality of being able to adjust one's self to changing

expectations and situations.

Adjustment Process of making personal modification or adaptation in .

order to fit a situation or reach a state of equilibrium.

Analysis - Process of breaking a whole into its component parts, by (1)
identifying the whole organization or structure; (2) determining
the parts which make up the organization and the relationship among
the parts; (3) separating the parts and studying each individually;
and (4) fittlly, limiting the process when further breakdown into

component

filly,
would be unwarranted.

Aptitude - Natural tendency, capability, or potential to learn, under-

stand, or do something:

Attitude - Predisposition't act either "146e:or., againSt particular indi-

viduals, ideas, situations, or objects.

Avocation - Productive activity; mainly for enjoyMent.

Behavioral Objective - Set of words which gives (1) a description of spe-
cific, pertinent, attainable, measurable, observable behaViors ex-

pected to result from planned intervention; (2) conditions under

which behaviors will be exhibited; (3) criteria of effectiveness;

and (4) limitations and constraints.

Career - Total pattern of activities a person engages in throughout one's

lifetime; one's progress through lifework, occupations, and positions.

Career Awareness - The state cf understanding oneselfcand the life styles

related to different careers.

Career Development - Process of acquiring knowledge; skills, and attitudes

which will enable an individual to take a productive and satisfying

role in society; this development is realized through a systematic

sequence of experiences implemented in various roles which exemplify

positive self-concepts.

Career Education - The process of developing knowledge, skills, attitudes,

and values to equip individuals for fulfilling their unique needs

for occupational choice, social and civic responsibilities, leisure-

time activities, and personal growth and development accomplished

through five leyels: (1) awareness; (2) exploration; (3) preparation;

(4) placement; (5) continuing adult education.

A -114
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Career Exploration - The process of sampling a variety of life roles,
learning the aptitudes, interests, and abilities required for dif-
ferent kinds of life work, development of capabilities of goal-set-
ting,,understanding bf risk taking and'value structuring, and acqui-
sition of the skills of decision-making.

Career Guidance - Activities and experiences which facilitate development
in individuals toward maturity.

Careet--Rlacement - Placement of an individual consonant with preferences
and aptitudes for pursuing career goals; includes educational place -
ment as well as occupational placement.

Career Planning - Utilizing decision-making skills and application of
knowledge of self and the world of work to formulate a proposed se-
quence of activities related to one's pattern of occupational_ growth
and development.

Career Preparation - Development of an individual's capacities and skills
to enable one to function productively in society.

4Chain of Command - Order of authority in context of job positions.

Community - Body of individuals organized into a unit linked by common
interests.

Concept - Major idea, thought, or notion.,

Conditions - CirCumstances which exist as a result af modifyinglactors--

Continuum --Uninterrupted, ordered sequence of events, activites, or
concepts.,

Decision-Making - Process by which an individual selects from two or more
possible choices.

Economic Structure - Arrangement of the components making up economic
systeMs.

Educational Preparation - Process whereby a person meets certain competen-
cy requirements in order to enter and remain and advance in a certaim
'occupation or in higher levels of learning.

Employability - Ability to secure and maintain employment by virtue of
having the prerequisite knowledge, skills, and attitudes required
for job placement.

Employability Skills - Competencies which directly lead into, facilitate,
and maintain employment.

Employment Trends - General direction, development, and movement' of jobs,
which include: (1) whether workers are currently in demand; (2)
whether employment is expected to increase or decrease; and (3) what
the main factors are which can influence the growth and decline of
an occupation.
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Entry Level - Specified requirements at the beginning position of an oc-
cupati on.

Entry Level Skills - Competencies necessary for working'in an entry level

job.

Environment - Surrounding conditions, influences, forces, or circumstances.

Evaluation - Qualitative judgments describing the value or worth of any

object, situation, activity, organization or structure in relation
to a defined purpose; assessing input, process, output, and outcome
in relation to a plan for accomplishing ob04ives.

Financial Aid - Monetary assistance which enable4.-the:Andividual.,to meet
necessary occupational training and educa.tianar,requirements.

General Education - Liberal education which does not have a particular
occupational objective.

Goal - Broadly defined statement of general intengiving direction and
indicating general nature of desired outcomi:kbut not specifying
characteristics. of expected products.

Horizontal Mobility - Movement from one position,"to' :another within the

same stratum.

Individual Potential - Capacity of the individual-for developing into a

state of self-fulfillment.

Industry - Group of productive, profit making enter rises that have a

technological stnrcture for production and'that moduce or)supply
goods, services,-and sources of income. i _

Institution - Sum total of the patterns, relatiotf&, processes, and mate-

rial instruments built up around major human activities to regulate

and standardize the behavior of the group,

Interdependence - Mutual-dependence upon one another.

-;
Interest - Preference for an object, course of:vaciono or situation,

4, ,- - 9 t(-
1r

Interplay - Reciprocal relationships with acti404-7itTuenCe,.or effects

on each other. nv !.; ,
......-.,

Job - Piece of work of defined character undert#61 for a fixed price.

Job Description - Descriptive statement giving properties of a particular

job

Job Family - Constellation of occupations grouped together on the basis

of one or more job or worker characteristics they1 have in common.
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Job Level - Position of a specific job on a career ladder based on achieve-
ment, .importance, andNialue.

Job Mobility - Movement from one job to another.

Job Requirements - Prerequisite knowledge, skills and attitudes, and spe-
cific prior training needed to satisfy a particular area of work.

Job Satisfaction - Sense of personal significance; sense of contribution
to the world that results from the interaction between worker and
job situation; amount of need satisfaction fulfilled by job activ-
ities.

Learning Activities - See Learning Tasks.

Learning Objective - General description of anticipated outcomes from
learning experiences. See also Behavioral Objective

Learning Outcomes Measurable, observable results from planned experi-
ences, relating to-objectives.

Learning Tasks - Activities designed to implement pre-set learning ob-
jectives.

Leisure Time Time available with no pre-set objectives.

Life Style - Distinctive or characteristic manner of sear-expression
through a way of life, including tastes and preferences, use of
leisure, p4Qe of residence, career choice, personal appearance,
and personal outlook.

Model - Controllable version of or representation of something, serving
as the plan to be considered a standard.

Needs Assessment - Analysis made by comparing the existing situation with
the ideal situation to determine what elements are lacking or inade-
quately developed.

Occupation - A category in the social structuring of work.

S110'
Occupational Cluster --Occupations related and grouped according to simi-

larities.

Occupational Expectation - Reward and satisfaction which a person antici-
pates from an occupational choice.

Occuliational Fields - Areas of vocations in society.

Occupational Ipformation - Data about occupations.

Occupational Level - Position on a vertical dimension of an area of work
based on achievepent, importance, and value.

Performance Objective - See Behavioral Objective.
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Personal Attribute - Instrinsic quality of an individual.

Philosophy - Statement of a set of assumptions or beliefs.
a<

Principle of Compatibility - Rule that the more compatible the organiza-
tion or structure is with the environment in which it operates, the

, more likely the operation is to achieve efficiency.

Principle of Optimization - Rule that the more the organization is geared
to and designed for the particular mission it is to accomplish, the

more likely it is to operate efficiently.

Principle of Systematization - Rule that the stronger the relationships
among the elemnts in the organization, the more likely is the or-
ganization to achieve efficiency.

Principle of Wholeness - Rule that the more clearly an organization can
be identified-as a whole, as opposed to fragmented parts, the more
efficient the operation.

Process - Series of actions or operations leading to an end.

Self - Entire makeup of the individual, emphasizing the individual's
4 perception of self.

Self-Appraisal - Evaluation of one's self with respect to one's aptitudes,
interests, achievement, personal qualities, attitudes and values.

A
Self-Concept --An individual's view of self.

%

Simulation in Research - Process of testing a model, or processing data
through a model to see if it produces predictable results.

Skill - Learned power of doing a thing competently; developed aptitude
or ability, including one related to a specific job or occupation.

Subgodls - Sub-parts of given goals.

Synthesis - Process of creating a new whole or organization, by identify-,
ing the parts which will make up the organization, determining the

relationships among the parts, combining the parts into a new whole,

and limiting the process when the structure is complete.

Systems Approach - Scientific, systematic, rational approach to optimize

outcomes, achieved through application of systems principles and

use of systems techniques.

Technology - Application of scientific principles of industry.

Vertical Mobility - Movement of individuals between vertically stratified,
situations, status, or categories.

Vocation - Activities.in which one engages for self-fulfillment and the

,f
fulfillment of others, including,activities in a life pattern which 1

is deliberately purposeful.
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Vocational Guidance - Activities and experiences which facilitate develop-
ment in Aldividuals toward, occupational maturity.

Work - Activity calling for the, expenditure of an effort toward some
definite achievemint or outcome.

World of Work - The total environment of purposeful activities and ex-
..periences.

4
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APPENDIX C ,

wm

SUBJECT INDEX 4-6 .

A subject index for each gract!, levelfollows. On each
culum subject is fbllowed by the page numbers in which
periences suggeatr the subject appear. When morec-ina c in subject appears on,the Aame page, the page n
ber is listed only once.

.

index the curri-

the learning ex-
than one. learning

41

44,

co

)

J1
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GRADE FOUR

Pa e
11*

$,teject

Art 50, 58, 66, 67, 68, 71,,,,,/44, 85, 86, 90, 9,1.1

Health 53, 59, 67, 69, 71

Language Arts A9, 50, 53, 54, 55, 61, 66, 69, 71,'72, 73, .76,

77(', 79, 80; 85, 88, 89, 90, 93, 94, 95, 96

Mathematics 49, 52, 55, 56, 60, 61, 62, 73, 76, 79

Physical Education 52, 53, 61, 75, 79, 98

Science 59, 65, 69, 71, 74, 76, 89

Social Studies 54, 57, 58, 59, 60, 61, 62, 65, 66., 68, 69,

71, 73, 75, 77, 80, 83, 84, 85, 86, 88, 89, 93,
95(96, 98

0.

GRADE FIVE'

Art 111, 121, 122, 123, 124, '131, 133, 139, 141,143,.
149, 152, 153, 154

Health 111, 114, 122, 1 X125, 127, 130, 131, 1334, 143

Language Arts 103, 104:106, 108, 109, 110, 112, 113, 116, 117,

121, 122, 123, 125, 126, 128, 130,, 134, 136, 1,39,

I40, 141, 143, 144, 150, 151, 152, 155"

Mathematics 103, 115, 126, 130, 131, 145, 154

Physical Education 106, 130, 146

Science 110, 114, 124, 125, 127, 129,.131, 133, 136, 149,'
153, 154

4

Social Studies 104,-110, 112, 113, 114, 115, 1116, 117, 121, 123,

128, 131,'134, 141, 143, 144, 145, 149, 152, 153,
4 155

./
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GRADE SIX

PageSubject

Art 162, 177, 179, 181, 184, 188, 189, 196, 198, 200,

206, 208
.,

Health 179, 180, 185, 188, 196, 209

LAnguage Arts 161, 168, 169, 173, L77, J78, 183, 185, r87, 195,

199, 200, 201, 206

Mathematics 161, 166, 1/71, 172, 185,.188.-

Music 188
40111:

Physical Education 164, 167, 172, 193

Science 166, 181, 182, 184, 185, 196, 205, 207, 208

Social Studies 162, 165, 166, 169, 171, 173, 177, no, 182, 184,

187, 189, 193, 196, 197, 199, 205, 206, 207

4
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