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PREFACE

The ph41.osophical base for Hawaii's Career Development Continuum
was u _ermined by a study of existing official documents, reports
of stuics made, and an analysis of the on-going programs in the
school;.

Realizing that the greatest portion of an individual's life is
sp nt in the pursuit of his career or careers, it behooves the
Department of Education to provide a continuing experience to all
students through the schools' curriculum which develops an aware-
ness of the relationship of self to home, school and community.
Each student needs to be made aware of the worth and dignity of
work through field observations and exploratory experienzes inte-
grated with classroom instruction in academic skills.

Through these experiences each student will become acquainted with
the many different fields of endeavor and become aware of his own
abilities so as to be able to choose a career in which he will be
both successful and content.

Finally, the curriculum should instill in the student the idea
that education does not end but continues throughout life, whether
he goes directly into his chosen field or seeks further formal
education.

The Career Development Continuum curriculum guides, K-3, 4-6, 7-9,
and 10-12, provide for a broad approach to the economic, social
and psychological development of each individual, involving life
styles and values. These guides suggest instructional experiences
for developing the capability of coping with the world in which
the individual lives and will live in the future.

e. 7-1 t t t/

TEICHIRO HIRATA, Superintendent
Department of Education



ACKNOWLEDGMENT

The Department of Education gratefully acknowledges the major role of

the Education Research and Development Center of the University of

Hawaii College of Education, in the development of the Career Develop-

ment Continuum, K-14 and the Curriculum Guides for .the four levels.

The principal'researcher and coordinator was Dr. T. Antoinette Ryan

who worked closely with Department of Education personnel and an

Advisory Committee of community and institutional representatives.

Many school level individuals participated in the different phases of

the project and.in varying degrees; their contributions have been

invaluable to the developmental process. To these participants, too

numerous to mention by name, the Department expresses its gratitude.

Finally, a word of appreciation is expressed here for the special

consultants whose advice and guidance were solicited throughout the

life of the project. They are:

Dr. Calvin J. Daane, Consultant
Studies for Urban Man, Inc., Tempe, Arizona

Dr. Harry N. Drier, Research & Development Specialist

The Center for Vocational - technical Education

Ohio State University, Columbus, Ohio

Dr. Earl J

University

Dr. John C
The Center
Ohio State

. Moore, Associate Professor
of Missouri, Columbia, Missouri

. Odgers, Research & Development Specialist

for Vocational-Technical Education
University, Columbus, Ohio

Dr. George Y. Omura, President-Director
Pacific Region Planning & Research Center, Inc.

Honolulu, Hawaii

Dr. James L. Reid, Assistant State Superintendent in

Vocational-Technical Education, Maryland State Department

of Education, Baltimore, Maryland

Dr. Richard R. Stevic, Professor and Acting Chairman

Department of Counseling EdUcation
State University of New York at Buffalo, Buffalo, New York

Dr. Franklin R. Zeran, Professor of Education

Oregon State University, Corvallis, Oregon

The Advisory Committee members are listed on the following pages.

iii



Advisory Committee

1. Mr. Daniel K. Akaka, Director
Office of Economic Opportunity
567 South King Street
Honolulu, Hawaii '96813

2. Dr. Shiro Amioka*
Superintendent of Education
Department of Education
1390 Miller Street
Honolulu, Hawaii 96813

3. Mr. Arlie Carson, President

Hawaii Congress of Parents & Teachers
1746 South Beretania Street
Honolulu, Hawaii 96814

4. Mr. A. Van Horn Diamond*

Hawaii Government Employees Assn,
888 Mililani Street
Honolulu, Hawaii 96813

5, Mr. Harold C. lichelberger*
Chairman of the Board
Amfac, Inc.

P. O. Box 3230
Honolulu, Hawaii 96801

6. Mr. Glen Fishbach, Provost
M1ba Community College
310 Kaahumanu Avenue
Kahului, Hawaii 96732

7. Mr, Albert Hdmai*
Executive Secretary
Hawaii State Teachers Association
1649 Kalakaua Avegue, Room 205
Honolulu, Hawaii 96814

8. Dr. Thomas H. Hamilton
Advisor to Board of Trustees
Kamehameha Schools
681 South King Street, Suite 202
Honolulu, Hawaii 96813

9. Mr. Charles Y. Hayashi
Personnel Management Specialist
Dept. of Labor & Industrial Relations
825 Mililani Street, Room 303
Honolulu, Hawaii 96813

10. Mr. William C, Hightower
Representative
Hawaii-Pacific Area, AFL-CIO
925 Bethel Street, Room 215
Honolulu, Hawaii 96813

11. Mr. Kiyoto Horiuchi, President
Hawaii Practical Arts and
Vocational Association

1040 South King Street
Suite 306

A
Honolulu, Hawaii 96814

12. Dr. George K. Ikeda
Executive Secretary
Commission on Manpower and
Full Employment

567 South King Street
Honolulu, Hawaii 96813

1.3. Dr. Frederick R. Mayei., Acting Dean
College of Continuing Education
University of Hawaii

-2500 Dole Street
HonOlulu, Hawaii 96822

14. Di. H. Brett Melendy*
Vice President for Community
Colleges

University of Hawaii
Bachman Hall 201
Honolulu, Hawaii 96822

' 15. Dr. Albert H. Miyasato*

District Superintendent (Honolulu)
Department of Education

. 1037 South Beretania Street
Honolulu, Hawaii 96814

16. .Mr, Lavern Peterson, President
Hawaii School Counselors Assoc.
Aiea High School
P. O. Box 447
Aiea, Hawaii 96701/

17, Dr, Samson Shigetomi
State Director for Vocational
Education

Community Colleges
2327 Dole Street

Honolulu, Hawaii 96822

*Titles as of the time of appointment to Committee in 19/2.

iv



18. Mrs. Yasuko Takemoto
Rehabilitation Planning Specialist
Vocational Rehabilitation Division
Department of Social Services
P. 0, Box'339
Honolulu,' Hawaii 96809

19. Dr, Johir A. Thompson
Associate Professor of
Educational Administration

University of Hawaii
1776 University Avenue
Honolulu, Hawaii 96822.

20. Ms. Debra L. Tiedemann
(Student)
James Campbell High School
92 -i17 Awawa Place

Ewa,Beach, Hawaii 96706

Ex-Officio Members:

Dr. Philip K. Ige
Assistant Superintendent
Office of Instructional Services
Department of Education
P. O. Box 2360
Honolulu, Hawaii 96804

Mrs. Emiko I. Kudo, Administrator
Vocational-Technfcal Education
Department of Education
P. O. Box 2360
Honolulu, Hawaii 96804

-Mr. Wah Jim Lee, Administrator
Student Affairs Section
Department of Education
P. O. Box 2360
Honolulu, Hawaii 96804

Staff Participants

Mr. Thomas Hatakeyama, Program Specialist
Agricultural Education
Department of Education
P. O. Box 2360 .

Honolulu, Hawaii 96804

Dr. Lawrence Inaba, Program Specialist
Industrial Education
Department of Education
P. O. Box 2360
,Honolulu, Hawaii 96804

Mr. Russell Journigan'
Assistant State Director for

Vocational Education
Community Colleges
2327 Dole Street
Honolulu, Hawaii 96822

Mr. Frank Kanzaki, Program Specialist
Industrial Arts Education
Department of Education

P. O. Box 2360
Honolulu, Hawaii 96804

Mrs. Clara KatAaru
Program Specialist, Counseling
Department.of Education
P. O. Box 2360
Honolulu, Hawaii 96804

v

Mr. Nelson Muraoka, Coordinator
Special Needs Program
Community Colleges
2327 Dole Street
Honolulu, Hawaii 96822

Mrs. Barbara Nakagawa
Program Specialist
Home Economics Education
Department of Education
P: O. Box 2360
Honolulu, Hawaii 96804

E

Dr. T. Antoinette Ryan
Researcher/Professor
Education Research & Development
Center

University of Hawaii
1776 University Avenue
Honolulu, Hawaii 96822

Mrs. Florence Sakai
Program Specialist
Business Education
Department of Education
P: O. Box 2360
Honolulu, Hawaii 96804

4

....ma/./i



. CONTENTS

Page

PART I OVERVIEW . 1

CHAPTER I Introduction 3

Organization 3

Directions for Users . .... 4

CHAPTER II Ratipnale 7

CHAPTERIIIConceptual Model of Career Development

Continuum 13

CHAPTER IV Goals, .Subgoals, and Objectives of Career.

Development 25

PART II LEARNING EXPERIENCES 43

Kindergarten 45

Grade 1, 95

Grade 2 157

Grade 3 213

PART III REPORT OF PROJECT DEVELOPMENT 279

APPENDICES
A-1

A. Sources for Obtaining Materials -?

A-1 Career Education Bibliography, 4-5

A-2 Career Education Periodicals A-17

Career Education Kits and Games , . . . A-19

A-4 Sources for Obtaining Informzition on Specific

Occupations A-21

A-5 Sources of.Career Education Books,

Pamphlets, and Leaflets A-31

A-6 Distributors of Career Educntion Films,
Filmstrips, Slides and Transparencies . . . A-35

A 7 Distributors of Career Education Tapes . . . A-49

B, 'Glossary
A-51

C. Subject Index A-57

vii

;1



LIST OF FIGURES AND TABLES

Page

Figure 1. Conceptual model of caree,. development 14

Figure 2. Scope and sequence model of career development . 17

Figure 3. Organizational structure for the delivery of
career development experiences 22

Figure 4. Hierarchy of goals, subgoals, and objectives to
achieve career development 29

Figure 5. System for Conducting Hawaii Career Development
Continuum Project 283

Table, 1. Major goals and subgoals 27

4



e

4*

CDC
PART I

OVERVIEW

Part I is intended to give an overall pic-

ture of the design for a total career de-

velopment continuum, from Kindergarten to

Grade 14, and to establish a frame Of ref-
erence f(Ir relating this curriculum guide

to the total continuum.
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CHAPTER I

INTRODUCTION

This is a guide for integrating a set of systematically sequenced
and logically coordinated career development experiences into an existing
curriculum: It is intended that this guide will assist teacher-, counse-
lors, and administrators in developing and implementing a c -1o7-

ment curriculum withi the existing instructional and guid. -,b:ams

in the schools. Thi guide is parlof a set of guides designeu for four
levels: Kindergarten to Grade 3, Grades 4 to 6, Grades 7 to 9, and
Gra4des 10 to 12.

r anization

The guide is organized into thre ajor parts and an appendix. Part

I, comprised of four chapters, presents an overview of the totalcareer de-

velopment continuum, extending from Kindergarten to Grade 14. It also

establishes the conceptual frame of reference for the career development

curriculum. The four chapters in Part I are:

CHAPTER I INTRODUCTION
Organization of the guide
Directions for Users

CHAPTER II RATIONALE
Assumptions undergirding development of a career develop-

ment continuum
Reasons for developing the curricurum guide

CHAPTER III CONCEPTUAL MODEL
Conceptual frame of reference for the career development

continuum and the curriculum guide

CHAPTER IV GOALS, SUBGOALS, AND OBJECTIVES
Major goals of career development
Subgoals for each major goal
Relation of objectives in one level to those in other

levels

Part II of the curriculum guide contains a set of learning experiences

1.o implement career development objectives. The experiences can be used

directly or can be msed as examples by teachers and counselors who want to
develop learning experiences for the learners in their schools.

Part III of the curriculum guide contains bacKground information on

the development of the guide,

The Appendix contains a list of sources for obtaining hardware and

software to use with the learning tasks, a glossary of terms, a bibliogra-

phy, and a subject index.

3



Directions for Users

This curriculum guide is intended to help teachers and counselors
p.ovide learning experiences which will aid learners in becoming fully
functioni ins capable of realizmg career development. The learn-
ing expel included in this guide ran be incorporated into existing
cl.:sses an guidance activities and can serve as examples to help in de-
veloping new objectives and learning tasks to meet the needs of all learn-
ers in Hawaii schools.

The user will be able to get the most benefit from the guide by read-
ing Part I to gain an orientation to the total career development'Continu-
um concept and to establish a frame of reference for relating a particular
guide to the others in the continuum.

Part II of the guide has been designed to implement the idea of a ca-
reer development continuum by the use of a common set of four major goals
and their subgoals. To insure articulation across grade levels, the same
goals and subgoals are repeated in each of the curriculum guides. Each
subgoal is accompanied by one or more related learner objectives. Each
learner objective, in turn, is accompanied by several learning experiences.
The objectives and learning experiences implementing a particular subgoal
at one level are related to objectives and experiences for the same 'sub-
goal at other grade levels. In early levels, activities stress awareness;
in middle grades, emphasis is on exploration; and in upper grades, the
emphasis on exploration continues with additional stress on preparation.

Each learning experience describes the steps involved, lists the
software. /hardware needed to carry out the act.vity, suggests classes in
which it may be used, and suggests an evaluation technique. Each learning
experience is also identified by a code symbol to indicate whether it is
primarily related to awareness (A), exploration (E), or preparation
(P). For further ease of use the learning experiences have been grouped
by major goal and have been color coded. The four major goals are:

Goal 1: Developing capabilities for achieving self-realization
through self-understanding and decision-making. (Color
coded LAVENDER)

Goal 2: Developing capabilities for being economically efficient
as producer and consumer of goods and services. (Color
coded ORANGE)

Goal 3: Developing capabilities for establishing and maintaining
healthy social relationships. (Color coded PINK)

Goal 4: Developing capabilities for carrying out civic responsibi-
lities at work and in the community. (Color coded GREEN)

The Appendix of the guide includes complete citations for all recom-
mended hardware/software, as well as listing additional sources of career
education materials. Also located in the Appendix section is a cross in-
dex which groups learning experiences by curriculum subject.

4
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The objectives, the learning experiences, and the evaluation methods
presented in these guides are tntended to serve as examples. It is anti-

cipated that teachers and counselors will adapt the activities in the
guides and will develop additional learning objectives and experiences
to meet the needs of the learners with whom they are working.

t,
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CHAPTER II

RATIONALE

This chapter sets forth the frame of reference within which the set
of career development curriculum guides was developed. The development

of the guides was organized to provide flexibility in expanding and im-
proving instruction and guidance in Hawaii. The guides are intended to
provide suggestions for and stimulation to development of programs and
professional growth of teachers, counselors, and administrators. The

guides are designed to articulate elementary, secondary, and pds::-sedond-
ary programs and integrate academic education, vocational education, and
guidance.

The four curriculum guides implement a set of assumptions about
learners, the nature of career development, interventions for achieving
career development, and the nature of the environment. These assump-
tions combine to establish a rationale underlying the development of the

curriculum guides.

Assumptions about learners.

Each individual must reach a level of self7understanding and must
develop attitudes, knowledge, and skills necessary for engaging in goal-
directed behaviors which are vocationally and avocationally productive

and personally satisfying. The individual needs to know about occupa-
tions and must have competency in specific tasks, but this is not suffi-

cient. He/she also must know the ways in which tasks combine in occupa-
tions, and must understand the relationships among occupational elements
in job clusters (Venn, 1964). The person must know about available
opportunities and be able-to relate knowledge of self to the occupational

demands in chooging_from among available courses of action. Eac1 indi-

vidual must underitand his/her capacities for development at an early

age, so aspirations and decisions can be realistic. The movement from

a rural, agrarian to an urban, industrialized society has resulted in a
highly specialized, technologically-based economy with a highly mobile

population and a changing work-leisure structure. The work ethic, which

placed pride in craftsmanship and individual achievement, has been chal-

lenged. It is becoming more difficult to find identity in an occupation.
Most people must anticipate a series of job changes during the course of

their working years. Many occupations will become obsoletetand new ones

will be born. ". . . Nearly half the students we see in high school will
have unstable or multiple trial careers (Super, 1964, p. 3)." The move-

ment away from argrarian-based economy which typifies the nation is pro-

nounced in the state of Hawaii. The need is,great for preparing the
children and youth of Hawaii for coping with a world of work and leisure

in a state of rapid change.

6



The Hawaii career development continuum implements the following
assumptions about learners:

1. Every individual should have the opportunity to develop to the
maximum his/her capacity for considered risk-taking.

2. Every individual .1hould have the opportunity to clarify and

refine knowledge about self and personal aspirations through
planned assessment and evaluation.

3. Every individual should have the opportunity to gain a clear
understanding of careers, to have an opportunity to explore

.career options, and to be prepared for career implementation.

4. Every individual should have the opportunity for participation
in various skill activities as a prelude to decisions concerning
specific skill areas and eventual development of entry-levci
skills.

5. Every individual should have the opportunit) for learning the
process of job. entry and advancement, inclu3ing mastery of

skills of job seeking and career placement.

6. Every individual should have the opportunity to develop a clear
understanding of the relationship of the educational process
and career development.

7. Every individual should have the opportunity for healthy and

fulfilling career development.

Assumptions about the nature of career development.

The essence of career development is the person. Career development

is person-oriented. Career development is an ongoing process of indivi-

dual development, continuing from infancy through maturity. This develop-

mental process, takes place through a systematic sequence of experiences

and decisions of the individual in an environment. These experiences

and decisions contribute to the formulation of positive self-identity

and achievement of vocational and avocational maturity. Self-concept is

a key construct in career development. "Individual values have been

treated as the major synthesizing force in self-concept and the major

dynamic force in decision-making (Katz, 19664 p. 3)." Career development-

is concerned with all the factors which contribute to or militate against

acquisition of values, attitudes, knowledge, and skills and their imple-
mentation in meaningful and productive occupational and avocational roles.

Career development is concerned with self, civic, social, and economic

facets of the whole person.

The career development continuum implements the following assumptions

about the nature of career development:

7
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1. Career development is a process of individual growth toward voca-
tional maturity and self-identity, realized through a systematic
sequence of work experiences and implemented in occupational
roles and the self-concept.

2. Career development is an ongoing process extending from infancy
through maturity, concerned with all factors and conditions which
contribute to or militate against acquisition of values, atti-
tudes, knowledge, and skills and their implementation in meaning-

.

ful and productive occupational roles.

3. Career development of the individual is cyclical in Mature, and
is subject to intervention to correct or facilitate development
of self and achievement of career identity.

ry

4. Career development is implemented through career awareness,
career exploration and goal-setting, pre-service preparation,
placement, and follow-up.

5. Career development is concerned with self, civic, social, and
economic development of each person over a lifelong continuum
in relation to the total spectrum of the work world.

Assumptions about effective interventions to achieve career development.

Healthy career development does not happen by chance. There must'be

a systematic approach to articulation and integration of planned experi-
ences from kindergarten through adult education to foster and enhance

career development. The interventions to facilitate career development
of each individual must be implemented in planned experiences to bring
about the cognitive, affective, and psychomotor changes needed to realize
self-identity and vocational maturity. There must be a concerted effort

involving academic education, vocational education, guidance, and work

experience.

An effective intervention to achieve career development of.the indi-
vidual must include the efforts and inputs of lcarners, school personnel,
parents, community leaders, labor and Industry representatives,and busi-

nessmen. The experiences to facilitate career development must include
planned opportunities for learning and practicing decision-making and

value clarification. The intervention must provide an opportunity to
articulate facets of particular jobs or careers and to expand this knowl-
edge to other facets of careers. An effective career development inter-

vention must provide an opportunity for growth of an internalized value
system to help each individual move to self-fulfillment through apprecia-

tion of his/her own career role.

An effective program to facilitate career development must be part
of a total curriculum, involving school, home, and community, and must ,

be totally articulated and integrated laterally across school and commu-

nity, and vertically from pre-school through adulthood. The content and

nature of learning experiences must be focused on careers, with programs

structured around career opportunities, occupational information, work

8



attitudes and values, job entry skills, and higher level technical skills.

An effective career development intervention must provide for a guidance

component which assists individuals to make sound life-decisions, helps

them prepare for work roles implementing their career choices, and pre-

pares them for relating self-development experiences to career develop-

ment. Career development of the individual is achieved through provision

of an integrated instruction-guidance program geared to a sequence of

developmental tasks (Havighurst, 1953).

A career development continuum must implement the same major goals

or themes at every growth level. Administration, instruction, and gui-

dance must be linked in a concerted effort to provide the kinds of inter-

vention needed to realize career development. Effort must be made at

every level of the educational process, from kindergarten through adult

education, to implement a continuum of systematically related experiences

designed to help each individual realize his/her full potential for ca-

reer development. The resources of the State of Hawaii must be brought

to beaar on the problem of providing a totally integrated and articulated

program of career development experiences for the children and-youth of

the state. Government, education, labor, industry, and community groups

mist work together to implement a planned program to prepare the children

and youth of the state for facing the challenges cf a rapidly changing

society.

The career development continuum implements the following assumptions

about effective career development interventions:.

1. Career development interventions must focus on interaction of

academic education, vocational education, guidance; and work

experience.

2 Career development interventions should include the efforts and

inputs of learner, school personnel, parents, community, labor,

industry, and business.

3 Career development interventions must provide opportunities for

experiences in learning and practicing decision-making.

4 Career development comprehensive programs to develop self, civic,

social, and economic capabilities must provide career develop-

ment activities according to the individual's developmental

level and needs.

5. Career development programs of activities must provide each

learner the opportunity to clarify and refine knowledge about

self and aspirations for future through a planned process of

self-assessment aid evaluation.

6. Career development programs of activities must articulate facets

of particular jobs or careers and expand this knowledge to other

facets or careers.

9
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Career developmcnt programs must provide for discussion and
growth of an internalized value system which helps each person
move toward self-fulfillment.

8. Career development interventions must provide for participation
in various skill activities as a prelude to decisions concern-
ing specific skill areas and eventual development of entry
level skills.

9. Career development programs must provide assistance to the
individual in learning the process necessary f,or job entry and
advancement and in developing the skills of job seeking and ca-

. reer placement.

10. Career development interventions must provide individualization
of learning experiences and participation in group learning and
guidance activities.

11. Career development interventions must provide a systematic ap-
proach implemented jointly by school and community, with person-
nel from the world of work participating with educational and
guidance personnel to design, implement, and evaluate the experi-
ences supporting career development.

12. 'Career development interventions must be part of the total cur-
riculum and must be totally articulated and integrated, laterally
across school and community, and vertically from pre-school
through adulthood.

13. Career development interventions must be implemented in learning
experiences and activities focused on careers--elementary and
secondary programs structured around career opportunities, occu-
pational information, attitude development; high school programs
around career exploration and job entry skills; and community
colleges around technical skills.

14. Career development guidance interventions must assist individuals
to make sound life-decisions, help them prepare for work roles
implementing,thei,. career choices, and prepare them for relating
self-developmental experiences to reality.

15. Career development interventions must be organized around a
functional priority of life roles, with career-identity and self-
identity providing the central focus.

16. Career development interventions must be based on a developmental
concept, which provides for integrated instruction and guidance
geared to a sequence of developmental tasks (Havighurst, 1953).

l0



General assumptions about the environment.

A number of basic premises about the environment underlie the con-
ceptual model of career development which establishes the frame of ref-
erence for the career development curriculum guides. The following

assumptions, which reflect the rapid social and economic change charac-
terizing post World War II society, the existing social and institutional
arrangements, and some of the more critical problems and issues that
confront society in general and Hawaii in particular are:

1. Rapid technological and social change will continue making it
necessary to prepare youth and adults to use teZnnology for the

benefit of the individual and society.

2. Preparation for work is a major objective of education.

3. Vocational education and academic education must be fused and

integrated.

4. Children and youth must be able to relate to the adult world of
work, equipped to assume civic responsibility, capable of per-
sonal usefulness and satisfaction, and able to establish and

maintain social relationships.

5. Effective education must provide for intensive guidance and

counseling.

6. Continuous articulation of education must be provided from
kindergarten through grade 12 and into post secondary education

and training.

7. Vocational-technical education, academic discipline, and guidance

and counseling must be fused and integrated.

The rationale underlying the Hawaii Career Development Continuum
assumes the need for systematic planning and continuing evaluation of

the career of each individual. It assumes that healthy career develop-

ment does not happen by chance. Zaccaria (1969) documents the assumption

that skills and knowledge are not spontaneous occurrences. They must be

developed in systematic ways. The accomplishment of healthy career de-
velopment for the individual calls for a long-term, continuing interven-

tion.

There must be continuing assessment of the individual potential so

career growth and advancement can be facilitated. The assessment must

begin early in nfe. Each person must understand capacities for develop-

ment at an early age, so aspirations and decisions can be realistic from

the start. The interventions to facilitate healthy career development of
each individual must be implemented in planned experiences which will

result in individuals being prepared for personally satisfying and socially

constructive occupational roles, as well as achieving self-realization,

implementing civic responsibilities, and maintaining healthy social re-

lationships.

11



ChAPTER III

CONCEPTUAL MODEL OF CAREER DEVELOPMENT CONTINUUM

This chapter presents'the conceptual model of the Career Development
Continuum, which undergirded design of the curriculum. The development
of the career development conceptual model was accomplished as a prerequi-
site to the design of curriculum guides to articulate career development
learning experiences from Kindergarten through Grade 14. The conceptual
model was developed to establish a framework for integrating career
development learning experiences into the existing academic, vocational,
and guidance curricula. The model is based on two assumptionsf (1) that

education must be relevant to the needs of the learners and conditions
of the social and economic settings; and (2) that the delivery of educa-
tion must be organized and implemented to optimize individual well-being

and social welfare. The conceptual model implements two major premises:,

. the potential for career development is realized by providing
experiences to assist the individual to become a fully func-
tioning person

. . the potential for individual career development is realized by
arranging a sequence of tasks and concepts to facilitate indi-
vidual progress from one developmental level to another.

The conceptual model encompasses three major components: (1) areas

of growth which must be developed for the individual to achieve career
development; (2) sequence of experiences which must be implemented by the
inaividual in the course of career development; and (3) components of the
environment in which decisions and experienCes must be implemented to ac-
complish a totally integrated system for achieving career development.

The areas of individual growth are expressed as the four major goals

of career devel pment. The goals are implemented in experiences of the
individual interacting with the environment to achieve self and career

identity. The sequence of objectives to be achieved is from awareness

to explofation and preparation. The model illustrated in Figure 1

elucidates this conceptualization of a career development continuum.

Inspection of Figure 1 reveals that the individual achieves career .

and self-identity, becoming a fully functioning person, through a series
of decisions and experiences in the school, community. home, and work/
leisure settings. This is accomplished as he/she grows and develops in
four areas:, self-realization, economic efficiency, social relationships,
and civic responsibility. Growth and development are realized as the
individual progresses through a sequence of experiences ranging from
awareness to exploration and skill preparation until he/she becomes a
fully functioning person. The interrelationships among the three basic
components of the conceptual model are shown in Figure 1. This figure
identifies three basic components essential for achievement of career
development:

12
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Fig 1 Conceptual model of career development
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. individual growth and developmentpthrough

self-realization
economic efficiency
social relationships
civic. responsibility

. . an environment in which growth occurs in

home
school

work/leisure
community

. . a sequence of experiences through

awareness
exploration
preparation-placement

Areas of individual career development

Career development is seen as the continuing` growth of an individual

toward complete self and career fulfillment, achieved through a sequence
of interactions and decisions in the school, home, community, and work/

leisure environments. Career development is the process of growth and

development of the individual into the realization of potential as

a person with self and career identity. The individual becomes a fully

Lunctioning person through achievement of four goals:

. . ac ieving self-realization through the development of communi-

cation and computation skills, personal values, goal-setting,

and de 'sion- making capabilities

becoming,econsically efficient as producer and consumer of

goods and servi -s

. . being able to establi h and maintain healthy social relation-
ships at home, on the job, in the family, in the community

. .
being able to carry out civic responsibilities at work and in

the community.

Sequence of career development

The individual grows and develops into a fully functioning person as

he/she progresses through a sequence of awareness, explorations, and prep-

aration and skill development in relation to the four areas of individual

growth and development. The individual must first become aware of self

and the environment; then must explore career opportunities and develop

goal-setting capabilities; prepare for job entry, achieve technological

competencies, and learn the skills of job placement. these career devesl-

opment dimensions are related sequentiallyb, with career and self-awareness

15
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being prerequisite to career exploration, which, in turn, precedes prep-

aration and placement. Awareness of self and career is achieved as the
individual acquires an understanding of self and the lifestyles related
to different kinds of careers. Exploration of careers is accomplished

through hands-on or simulation experiences'as the individual develops
the knowledge, attitudes, interests, and abilities required for different
kinds of occupations, develops the capabilities of goal-setting, under-.
stands risk-taking, and value structuring, and acquires the skills of
decisibn-mdkihg.' Preparation involves the development of entry level
job skill* and capability of planning for continuing career development.
Placement involves learning the job-seeking techniques necessary, for

placement and upgrading.

The career development continuum is seen as a lifelong process in
which each indiVidual,achieves full potential as a fully functioning

person. This is accomplished through a systematic sequence of experiences
and decis.ons.resulting in the individual becoming a person capable of
being economically efficient, able to be civically responsible, capable
of achieving self-realization, and capable of establishing and maintaining

healthy sodial relationships..

the continuum is realized through a sequenceof career development
experiences aimed at achieving the four goals, extending from K through
Grade 14, involving awareness, exploration, preparation, and placemtnt.
This continuum is shown in Figure 2.

Examination of Figure 2 shows that the dimensions of awareness, explo-
ration, preparation and placement are incorporated in learning experiences,
from Kindergarten through Grade 14. The emphasis on awareness, exploration,
preparation, or placement is not constant, but changes, depending on the
grade level, growth of the individual, and the social situation. In gen-

eral, the emphasis in Kindergarten through Grade 6 is developing career

and self-awaeness. From Grade 7 to grade 9, emphasis is on career
exploration and goalsetting, but awareness and preparation can be in

cluded. From Grade 10 to Grade 14, the emphasis is on preparatiOn and

placement, but awareness and exploration are included also. The conceptual

model subsumes the need to provide interventions to develop, improve, and
,increase career,and self- rareness over the entire life span of the indi-

vidual. The Assumption is made that the individual never reaches the stage
in life when there no longer is the potential for increasing or sharpening
awareness of self and career. The time of greatest potential for develop-
ing awareness, however, is in the elementary grades, when/the individual
is concerned primarily with the developmental tasks of middle childhood:

learning physical skills needed for ordinary games

building, wholesome attitudes toward oneself

learning to get 'along with peers

learning an appropriate social role

16
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GOALS K 1 2 9 4 5 6 7 . 8 9 10 11 12 13 14

,
RasP,0041"

AWARENESS

EXPLORATION

PREPARATION-PLACEMENT

Fig 2 Scope and sequence model of career development
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developing fundamental skills in reading, writing and calculation

developing concepts needed for achieving personal independence

developing conscience, morality, and scale of values

developing attitudes to social groups and situations.

It is assumed that to some degree the goals of career development
are realized through career exploration over the entire life span of an

individual. It is held that even in middle childhood when the individual
is concerned primarily with tasks related to,development of concepts and
skills for everyday living--communication, Computation, interpersonal re-
lationships--there is some opportunity for carter exploration, and some
initial experiences relating to goal-setting. 'The major emphasis, however,
on career exploration and goal-setting is at the middle school grates,

when the individual is concerned with the developmental tasks of preado-

lescence:

achieving new and more mature relations with peers of both sexes

achieving a social role

accepting one's physique and using body effe Lively

achieving emotional independence of parent' ani other adults

achieving assurance of economic independence,

'It is assumed that to some degree the is a potential for develop-
ment of skill proficiencies' starting at an early age and continuing
through the' mature years. The greatest emphasis, however; on preparation
for job or further education is in adolescenCe and early adulthbod. The
line between career exploration d preparation is much less definite
than that which marks the transition from awareness to exploration. The

needs of the individual and the social situation` exert more influence at
this end of the Continuum than at the beginning. For the individuals wh.:)

will go directly from secondary school into the world of work, preparation
must begin'earlier than for those wilo will continue schooling in college
or-technical school. The emphasis on preparation and placement comes at
th'7, time when individuals are concerned with developmental tasks of ado-
lescence and early adulthood:

selecting and preparing for an occupation

preparing for matriage and family

deVeloping intellectual skills and concepts for civic competence

desiring and achieving socially responsible behavior

acquiring a set. of values and an ethical system

selecting a mate

18
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learning to live with a marriage partner

starting a family

rearing children

managing a home

getting started in an occupation

taking on civic responsibilities

finding a congenial social group.

Career development is accomplished over a lifelong continuum as the
individual realizes his/her potential and achieves career identity through
development of knowledge, skills, and attitudes to implement self-reali-
zation, economic efficiency, social relationships, and civic responsi-
bilities.

Experiences implementing career development

Career development of the person is realized through interaction of
the individual with four aspects of the environment: school, home, work/
leisure, and community.

,;:laver development is a lifelong process through which the
individual realizes his/her potential and achieves self and
career identity. This is accomplished through a systematic
sequence of Planned interventions to reinforce the sequence of
development along .the continuum of awareness, exploration, and
preparation.

The four dimensions of the environment in which experiences and
decisions are. implemented to reinforce career development art.

. . . school, where the individual is afforded the oppo'rtunity to
participate in purposefully created and contrived experiences
to bring about changes in behavior

. . . home, where the individual is afforded the opportunity to inter-
act with members of a family and to maintain a way of life

. . . work/leisure, where the individual isNatforded the opportunity
to perform labor as a means of earning a living or engage in
activities,forthe sake of personal fulfillment and enjoyment

. . . community, where the person is afforded the opportunity to in-
teract with,other individuals who share folkways, mores,
tabOos, rules, and laws.

4I

,19



Through the experiences provided in,school, home, work/leisure, and

community, the individual grows into a person. The individual achieves

self-realization, is capable of maintaining economic efficiency, can
execute civic responsibilities, and can establish and maintain healthy

social relationships. The school, working in consort with the home,
community, and work/leisure world, plays a key role in facilitating

healthy career development.

Implementing the conceptual model in a delivery system

The delivery of career development is accomplished through planned

interventions which are provided through the interfacing of instruction,

administration and guidance. Formative and summative evaluation is main-

tained as an integral part of the delivery system to provide quality con-

trol and accountability. Vocational education, academic education, and

guidance are interrelated in the common pursuit of career development of

the individual. The basic philosophy of career development expostulates

that:

1. career development is a lifelong continuum

2. career development follows a systematic sequence of awareness,

exploration, preparation and placement
s..

3. career development ,of the individual is accomplished as the indi-

vidual achieves self, civic, social, and economic development

and growth

4. career development is achieved through experiences and decisions

which facilitate the growth and development of the individual.

These assumptions combine to define a conceptual model which, when

implemented in the school setting, will result in an integrated and arti-

culated program of instruction and guidance, Kindergarten through Grade

14. This program is designed to develop self-realization, social rela-

tionship skills, civic responsibility capability, and economic efficiency

capabilities of every child in Hawaii.

The career development continuum is conceptualized as an integral
part of the total educational system in Hawaii. Delivery of the career
development curriculum to learners in iawaii's schools requires joint
and collaborative efforts of instructional, guidance, and administrative
personnel.

Administrators can contribute to the delivery of career development
to Hawaii's schools by:

1. scheduling to allow for career development

2. offering in-service and pre-service training to prepare teachers
and counselors

20
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3. budgeting to allow for materials and equipment acquisition, re-
pair, and maintenAnce

4. providing facilities

5. maintaining a climate which supports career development concepts

6. coordinating with community agencies and groups.

Counselors can contribute to delivery of career development in
Hawaii's schools by:

1. working with teachers to createa career development center

2. providing job placement and follow-up assistance to learners

3. cooperating in the planning and organizing of school-community
programs

4. developing learner objectives, learning experiences, and evalua-

tion methods

5. integrating learning experiences into guidance activities

6. reinforcing career development objectives and subgoals in group

and individual counseling.

Teachers car contribute to delivery of career development in Hawaii's

schools by:

1. designing learner objectives, experiences, and evaldation methods

to achieve career development goals

2. introducing into the different subject areas experiences which
will assist learners to achieve a healthy career identity and

self-concept

3. allowing for individual differences by selecting objectives and

tasks appropriate for the individual learner or group of learners

4. using objectives and tasks from levels in the career continuum

to meet the needs of individual learners

5. providing feedback to guide revision and modification in the

curriculum gliides.

A model Tor a delivery system of career development is shown in

Figure 3.
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Organizational structure for the

delivery of career development experiences
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Figure 3 presents a model for the organizational structure to de-
liver a career development continuum in Hawaii. When the delivery system
is implemented in the school setting, an integrated and articulated pro-
gram of instruction and guidance, K through Grade 14, is achieved.

Staff development, material development, community participants, data
collection, information processing, and curriculum development are inte-
gral parts of the total system for delivering career development.

The essence of career development is the person. Career devel-
opment is person-oriented. Career development is an ongoing
process of individual development, continuing from infancy
through maturity. This developmental process takes place
through a systematic sequence of experiences and decisions of
the individual in an environment. These experiences and deci-
sions contribute to the formulation of a positive self-identity
and realization of vocational and avocational maturity.
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CHAPTER IV

GOALS, SUBGOALS, AND OBJECTIVES OF CAREER DEVELOPMENT

This chapter describes the development of goals, subgoals, and ob-
jectives of career development, and presents the model for achieving a
continuum through the process of relating goals, subgoals, and objectives
across levels.

A goal statement is a collection of words or symbols describing a
general intent or desired outcome. A goal is a broadly defined intended
outcome, such as "achieving self-fulfillment." A goal sets the direction
and indicates the general nature of the desired outcome, but does not
specify the characteristics of the expected outcome. Goals reflect a
philosophical frame of reference and are characterized by broadness in
intent and scope. A goal is a statement of general purpose. Goals are

somewhat idealistic, but should not be so far removed from reality as to

be meaningless.

A subgoal is "a component of a goal. Each goal is made up of two or

more parts. Subgoals describe in general terms the knowledge, skills and
attitudes which must be achieved in order for the goal to be reached.
Subgoals are expressed in general terms to describe what the person will
understand, the skills that will be developed, or the nature of the atti-
tudes or values to be acquired in order for the goal to be realized.
goals tend to describe the total person or group of persons; subgoals
refer to the psychomotor, affective, or cognitive dimensions of an indi-
vidual or particular group of individuals.

Behavioral objectives are collections of words describing specific,
pertinent, attainable, measurable, and observable behaviors that will

result planned interventions. Behavioral objectives are written in

tera/which can be evaluated, and specify the criteria of effectiveness.

A behavioral objective must:

. , identify and name the desired behavior

. . . describe the conditions under which the behavior will take
place

. . , specify limitations or constraints

. specify acceptable levels of performance.

The conceptual model prescribes the goals for career development.
There are four goals which must be achieved for an individual to become

a fully functioning person:

C
. . becoming capable of achieving self-realization

. . . becoming capable of maintaining economic efficiency as a pro-
ducer and consumer

. , becoming capable of establishing and mai healthy social

relationships
. . becoming capable of executing civic responsibilities.



The goal of self-realization is the development of knowledge, skills,
and attitudes or values to make an individual the person he/she is capable
of becoming, with a heightened self-awareness, a realistic self- concept,
a positive self-image, a realistic value system, and decision-making capa-
bility. Achievement of self-realization involves development of communi-
cation and computational skills, acquisition of basic knowledge about
health, and generation of feelings of self commensurate with potential
abilities. Self-realization involves mastery ofbasic skills in reading,
writidg, speaking, listening, and mathematics.

The goal of economic efficiency is the development of knowledge,
skills, attitudes or values to make an individual a person, capable of
managing home and family affairs and supporting self and dependents at
a living standard above the poverty level in a manner contributing to
individual well-being and.; social welfare. Achievement of economic effi-
ciency involves developing the skills required to be an effective proe.uc-
er and consumer of services and goods, and the capability of benefiting
from avocational pursuits. This goal subsumes the slevelopment of knowl-
edge, skills, and attitudes required for getting and maintaining gainful
employment and the management of Income for the welfare of the person
and dependents. It also involves productive management of time devoted
to avocational interests.

The goal of civic responsibility is the development of knowledge,
skills, attitudes or values to make the individual a person capable of
contributing in an organized, lawful way to the welfare of the group.
Civic responsibility means achieving an awareness of and participation
in neighborhood and local community issues and affairs, awareness of po-
litical issues and laws of the land at local, state, national, and inter-
national levels, and respect for the rights and property of others in
school, community, home, and work-leisure settings.

The goal of social relationships is the development of knowledge,
skills, attitudes or values to make an individual a person capable of
coping with social situations and relating to other human beings in
terms of realities, expectations, and standards of society. The goal

subsumes the development of interpersonal and interrelationship skills
needed to function effectively in the home, community, school, and work-
leisure setting's.

For each of the goals, a set of subgoals has been defined. The major

goals and subgoals are shown in Table 1.
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Inspection of Table 1 reveals that the same subgoals are implemented
at each level of tl-? continuum. It is this repetition of subgoals which

insures articulation across grade levels.

Each subgoal is translated into a set of learner objectives, against
which the teacher or counselor can compare the outcomes to determine effec-

tiveness of the learning experiences. The objectives are designed to take

into account the need for the learner to progress through the stages of
awareness and exploration to skill preparation and placement. The learn-

er objectives specify knowledge, skills, and attitudes to be developed,
reinforced, and strengthened to realize career development, The objec-

tives in Part II of the curriculum guide are generally stated learning
outcomes. These expected outcomes must be expressed as behavioral objec-
tives,since the effectiveness of the learning tasks can be determined only
if evaluation is criterion referenced. To define a behavioral objective,

it is essential to take into consideration the limitations and constraints
in the situation and the characteristics of the learners.' Since the cur-
riculum guides will be used by teachers and counselors in different school
settings, the definition of behavioral objectives will need to be done by'
the teachers and counselors, taking into account the learner characteris-
tics, environmental conditions, resources, and constraints in the particu-

lar school setting. The teacher or counselor should convert each learner
objective into a behavioral objective. Each definition of a behavioral

objective should include:. (1) operational description of the behaviors
to be developed; (2) the conditions under which the desired behaviors
will be demonstrated; (3) limitations and constraints; and (4) criteria
for acceptable performance.

Each behavioral objective developed by teacher or counselor should

pass a quality test. Ryan (1973) developed and described a SPAMO. quality

test for behavioral objectives. This test requires that each objective
satisfy five criteria in order to be of the desired quality to provide a

basis for accountability. The criteria are: (1) Specificity; (2) Perti-

nence; (3) Attainability; (4) Measurability; and (5) Observability. An

objective is specific if it is expressed in terms clear and precise rather

than being vague or ambiguous. It is pertinent if it is relevant to the

learners and the setting. Any objective which cannot be shown to be im-

portant for career development is not pertinent. An objective is attain-

able if it is within the realm of possibility for the particular group of

learners and the situation. An objective is measurable if procedures for

quantifying the desired outcomes are available. An objective-is observ-

able if the desired outcomes can be seen either directly or inferred on

the basis of behaviors that can be seen. The learner objectives included

in Part II of the curriculum guide are intended to be suggestions. They

were developed outside the context of any particular school. They must

be converted to behavioral objectives which are appropriate for a parti-

cular school setting.

The relationships among goals, subgoals, and objectives are shown in

Figure 4.
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Examination of Figure 4 reveals that within each of the four major
goal are a/s of career development, basic concepts have been identified by

the subgoals which must be achieved. The subgoals represent broad areas

of learning which must be mastered to develop the knowledge, skills, and
attitudes implementing self-realization, economic efficiency, social re-

lationships, and civic responsibility. These four goals are the founda-

tion of the career development model. It can be seen that subgoals are
converted into learner objectives relating to awareness, exploration, and

preparation. The way in which the goals and subgoals are converted into
a sequence of related objectives to establish a continuum of career de-

velopment is shown in the charts on pages 31 to 41,

Examination of the charts on pages 31 to 41, which depict the rela-
tionships among goals, subgoals, and objectives, shows the way in which
the continuum of career development is accomplished through implementation
of learning experiences to achieve a sequential set of objectives related

to a single subgoal. It is expected that learning experiences will be
implemented -,in the early grades to develop, awareness in relation to self-
realization, economic efficiency, social relationships, and civic respon-

sibility. In the middle grades, related objectives will focus on explo-
ration, and in the upper levels, the related objectives will emphasize

skill development. The four goals constitute the foundation for the ca-

reer development model. The subgoals--re- present- broad areas of learning

content which implement he-four goal areas. The objectives define the

outcomes in relation to awareness, exploration, and preparation. The

matrix of subgoals and-objectives, by developmental levels, establishes
a scope and sequence for each of the four goals. By studying the charts
showing the objectives by levels, it is possible to identify the way in
which objectives appearing in the four curriculum guides are related.
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p
 
u
n
d
e
r
-

,
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

1
.
,

E
a
c
h
 
l
E
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

l
.
,

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

1
.

E
a
c
h
 
l
e
a
v
l
e
'
r
 
w
i
l
l
 
b
e

s
t
a
n
d
i
n
g
 
o
f

t
o
 
g
i
v
e
 
a
n
 
e
x
a
m
p
l
e
 
o
f

.
.
t
o
,
l
i
s
t
 
o
r
 
d
e
s
l
c
r
i
b
e
 
t
h
e r

a
b
l
e
 
t
o
 
u
n
d
e
r
s
t
a
n
d
 
t
h
a
t

a
b
l
e
 
t
o
 
a
c
c
e
p
t
 
r
e
s
-

d
e
c
i
s
i
o
n
-
m
a
k
i
n
g

m
a
k
i
n
g
 
a
 
d
e
c
i
s
i
o
n
.
:

s
t
e
p
s
 
i
n
v
o
l
v
e
d
 
i
n
 
m
a
k
i
n
g

p
e
o
p
l
e
 
h
a
v
e
 
t
o
 
m
a
k
e
 
d
e
-

p
o
s
s
i
b
i
l
i
t
y

o
r
 
h
i
s
/

p
r
o
c
e
s
s
.

a
 
d
e
c
i
s
i
o
n
.

1
-
-
-
-

c
i
s
i
o
n
s
,
 
a
n
d
 
t
h
a
t
 
d
e
c
i
-

h
e
r
 
d
e
c
i
s
i
o
n
s
,

,
r

.
.

.
.

,
.
?

s
i
o
n
-
m
a
k
i
n
g
 
i
s
 
i
m
p
o
r
t
a
n
t

t
o
 
s
u
c
c
e
s
s
f
u
l
 
a
n
d
 
s
a
t
i
s
-

2
.
'
 
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

f
y
i
n
g
 
l
i
v
i
n
g
.

.
a
b
l
e
 
t
o
 
l
i
s
t
 
a
n
d
 
r
a
n
k
-

.

1
1
7
4
;
,
:
i
c
:
:
:
i
e
:
.
f
o
r

,
2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
n
a
m
e
 
f
a
c
t
o
r
s
 
t
h
a
t
 
i
n
-

\
f
l
u
e
n
c
e
 
a
 
c
a
r
e
e
r
 
c
h
o
i
c
e
.

.
.

.
,

.
.
?



G
o
a
l
,

D
e
v
e
l
o
p
i
n
g
 
C
a
p
a
R
i
l
i
t
i
e
s
 
f
o
r
 
A
c
h
i
e
v
i
i
g
 
S
e
l
f
-
r
e
a
l
i
z
a
t
i
o
n
 
T
h
r
o
u
g
h
 
S
e
l
f
-
u
n
d
e
r
s
t
a
n
d
i
n
g
 
a
n
d
 
a
c
s
i
c
t
-
m
a
k
i
n
g
.

L
e
a
r
n
e
r
 
O
b
j
e
c
t
i
v
e
s
 
b
y
 
L
e
v
e
l
s

K
-
3

4
-
6

7
-
9

4
.

A
c
q
u
i
r
e
 
s
k
i
l
l
s
 
o
f

d
e
c
i
s
i
o
n
-
m
a
k
i
n
g
,

r
i
s
k
-
t
a
k
i
n
g
,
 
v
a
-

l
u
e
 
c
l
a
r
i
f
i
c
a
t
i
o
n
,

a
n
d
 
g
o
a
l
-
s
e
t
t
i
n
g
.

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
s
e
-

(
.
o
n
c
e
 
o
f
 
c
a
r
e
e
r
 
d
e
v
e
l
o
p
-

m
e
n
t
.

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
t
w
o
 
o
c
c
u
p
a
t
i
o
n
s

i
n
 
w
h
i
c
h
 
4
e
/
s
h
e
 
i
s
 
i
n
-

t
e
r
e
s
t
e
d
.

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
t
w
o
 
o
c
c
u
p
a
t
i
o
n
s

i
n
 
w
h
i
c
h
 
h
e
 
/
,
s
h
e
 
h
a
s
 
n
o

i
n
t
e
r
e
s
t
.
-

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
m
o
n
s
t
r
a
t
e
 
k
n
o
w
l
e
d
g
e

o
f
 
b
a
s
i
c
 
a
c
t
i
v
i
t
i
e
s
 
i
n
-

v
o
l
v
e
d
 
i
n
 
e
d
u
c
a
t
i
o
n
a
l
 
a
n
d

c
a
r
e
e
r
 
p
l
a
n
n
i
n
g
,

.
E
a
c
h
 
l
e
i
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
t
e
l
l
 
t
h
e
 
v
a
l
u
e
 
a
n
d

c
o
n
s
e
q
u
e
n
c
e
s
 
o
f
 
s
e
v
e
r
a
l

c
a
r
e
e
r
 
c
h
o
i
c
e
s
 
o
p
e
n
 
t
o

h
i
m
/
h
e
r
.

1
0
 
-
1
2

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
a
s
s
u
m
e
 
r
e
s
p
o
n
-

s
i
b
i
l
i
t
y
 
f
o
r
 
m
a
k
i
n
g
.
a

c
a
r
e
e
r
 
c
h
o
i
c
e
,

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
s
h
o
w
 
w
h
a
t
 
i
s

r
e
q
u
i
r
e
d
 
f
o
r
 
p
l
a
c
e
m
e
n
t

i
n
 
p
o
s
t
-
s
e
c
o
n
d
a
r
y
 
e
m
-

p
l
o
y
m
e
n
t
,
 
f
u
r
t
h
e
r
 
e
d
u
-

c
a
t
i
o
n
,
 
o
r
 
b
o
t
h
.

5
.

D
e
v
e
l
o
p
 
u
n
d
e
-
:
-

s
t
a
n
d
i
n
g
 
o
f
 
t
h
e

r
e
l
a
t
i
o
n
s
h
i
p
 
b
e
-

t
w
e
e
n
 
w
o
r
k
 
a
n
d

l
i
f
e
 
s
t
y
l
e
,

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
g
i
v
e
 
a
n
 
e
x
a
m
p
l
e
 
o
f
 
t
h
e

w
a
y
 
w
o
r
k
 
r
e
l
a
t
e
s
 
t
o
 
t
h
e

w
a
y
 
o
n
e
 
l
i
v
e
s
.

,
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
g
i
v
e
 
a
n
 
e
x
a
m
p
l
e
 
o
f
 
t
h
e

w
a
y
 
i
n
 
w
h
i
c
h
 
h
i
s
/
h
e
r
 
a
t
t
i
-

t
u
d
e
s
 
r
e
l
a
t
e
 
t
o
 
s
c
h
o
o
l

p
e
r
f
o
r
m
a
n
c
e
.

.
E
a
c
h
 
f
e
-
a
r
t
t
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
t
e
l
l
 
h
o
w
 
-
h
i
s
 
/
h
e
r
 
s
t
u
d
y

h
a
b
i
t
s
 
r
e
l
a
t
e
 
t
o
 
s
c
h
o
o
l

s
u
c
c
e
s
s
,

1
.
i
 
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
w
a
y
s

i
n
 
w
h
i
c
h
 
w
o
r
k
i
n
g
 
r
e
l
a
t
e
s

t
o
 
t
h
e
 
w
a
y
 
o
n
e
 
l
i
v
e
s
.
,

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
h
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
w
a
y
s

i
n
 
w
h
i
c
h
 
h
i
s
/
h
e
r
 
a
t
t
i
t
u
d
e
s

r
e
l
a
t
e
 
t
o
 
s
c
h
o
o
l
 
p
e
r
f
o
r
-

m
a
n
c
e
,

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
w
a
y
s

i
n
 
w
h
i
c
h
 
h
i
s
/
h
e
r
 
s
t
u
d
y
 
h
a
b
-

i
t
s
 
r
e
l
a
t
e
 
t
o
 
s
c
h
o
o
l
 
s
u
c
-

c
e
s
s
.

E
a
c
h
 
l
e
a
r
n
e
t
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
s
h
o
w
 
t
h
a
t
h
e
/
s
h
e
 
u
n
-

d
e
r
s
t
a
n
d
s
 
t
h
a
t
 
a
n
 
i
n
d
i
-

v
i
d
u
a
l
'
s
 
o
c
c
u
p
a
t
i
o
n
 
c
a
n

i
n
f
l
u
e
n
c
e
 
o
n
e
'
s
 
l
i
f
e
 
s
t
y
l
e

a
n
d
 
t
h
a
t
 
a
 
p
r
e
f
e
r
r
e
d
 
l
i
f
e

s
t
y
l
e
,
m
a
y
 
i
n
f
l
u
e
n
c
e
 
o
n
e
'
s

o
c
c
u
p
a
t
i
o
n
a
l
 
c
h
o
i
c
e
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
i
d
e
n
t
i
f
y
 
d
i
f
f
e
r
e
n
t

p
e
r
s
o
n
a
l
'
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
s

w
h
i
c
h
 
a
f
f
e
c
t
 
p
e
r
f
o
r
m
a
n
c
e

i
n
 
a
 
j
o
b
 
o
r
 
h
o
b
b
y
,

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
k
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
t
h
e
 
w
a
y
 
i
n

w
h
i
.
C
h
 
v
o
l
u
n
t
e
e
r
 
s
e
r
v
i
c
e
s

a
f
f
e
c
t
 
l
i
f
e
 
s
t
y
l
e
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
n
a
m
e
 
t
h
e
 
p
o
s
s
i
-

b
l
e
 
n
e
e
d
s
 
o
f
 
a
 
g
i
v
e
n

l
i
f
e
 
s
t
y
l
e
 
a
n
d
 
l
i
s
t

s
e
v
e
r
a
l
 
o
c
c
u
p
a
t
i
o
n
s

w
h
i
c
h
 
w
i
l
l
 
s
a
t
i
s
f
y

t
h
e
s
e
 
n
e
e
d
s
.

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
d
e
r
i
v
e
 
s
a
t
i
s
-

f
a
c
t
i
o
n
 
f
r
o
m
 
w
o
r
k
/
e
d
u
-

c
a
t
i
o
n
a
l
 
e
x
p
e
r
i
e
n
c
e
s
,

3
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
h
e

w
a
y
 
c
h
a
n
g
e
s
 
i
n
 
l
i
f
e

s
t
y
l
e
 
a
r
e
 
c
a
u
s
e
d
 
b
y

o
c
c
u
p
a
t
i
o
n
a
l
 
a
d
v
a
n
c
e
-

m
e
n
t
.



G
o
a
l
.

D
e
v
e
l
o
p
i
n
g
 
C
a
p
a
l
.
_
 
i
t
i
e
s
 
f
o
r
 
A
c
h
i
e
v
i
n
g
 
S
e
l
f
-
r
e
a
l
i
z
a
t
i
o
n
 
T
h
r
o
u
g
h

S
e
l
f
-
u
n
d
e
r
s
t
a
n
d
i
n
g
 
a
n
d
 
D
e
c
i
s
i
o
n
-
m
a
k
i
n
g
.

S
u
b
g
o
a
l
s

L
e
a
r
n
e
r
 
O
b
j
e
c
t
i
v
e
s
 
b
y
 
L
e
v
e
l
s

K
-
3

4
-
6

7
-
9

1
0
-
1
2

6
.

t
.
.
.
)

4
'

D
e
v
e
l
o
p
 
a
p
p
r
e
c
i
a
-

t
i
o
n
 
f
o
r
 
i
n
d
i
v
i
d
u
a
l

d
i
f
f
e
r
e
n
c
e
s
 
i
n
 
i
n
-

t
e
r
e
s
t
s
,
 
v
a
l
u
e
s
,

a
p
t
i
t
u
d
e
s
,
 
s
k
i
l
l
s
,

a
b
i
l
i
t
i
e
s
,
 
a
n
d
 
a
t
-

t
i
t
u
d
e
s
.

1
.

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
o
r
 
d
e
f
i
n
e
 
W
a
y
s

i
n
 
w
h
i
c
h
 
h
e
 
/
s
h
e
 
i
s
 
d
i
f
f
e
r
-

e
n
t
 
f
r
o
m
 
o
t
h
e
r
 
p
e
r
s
o
n
s
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
n
e
 
d
i
f
f
e
r
e
n
c
e

b
e
t
w
e
e
n
 
h
i
m
s
e
l
f
/
h
e
r
s
e
l
f

a
n
d
 
a
n
o
t
h
e
r
 
p
e
r
s
o
n
 
i
n

e
a
c
h
 
o
f
 
t
h
e
 
f
o
l
l
o
w
i
n
g

a
r
e
a
s
:

1
)
 
i
n
t
e
r
e
s
t
,

2
)
 
a
b
i
l
i
t
i
e
s
,
 
3
)
 
a
p
t
i
t
u
d
e
s
,

4
)
 
v
a
l
u
e
s
,
 
5
)
 
a
t
t
i
t
u
d
e
s
.

1
. 2
, 3
,

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
k
n
o
w
 
o
f

e
x
i
s
t
i
n
g
 
a
n
d
 
c
h
a
n
g
i
n
g
 
v
a
l
-

u
e
s
 
o
f
 
v
a
r
i
o
u
s
 
e
t
h
n
i
c
 
a
n
d

r
e
l
i
g
i
o
u
s
 
g
r
o
u
p
s
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
u
n
d
e
r
s
t
a
n
d
 
a
n
d
 
a
p
p
r
e
-

c
i
a
t
e
 
u
n
i
q
u
e
 
v
a
l
u
e
s
 
a
n
d

s
t
a
n
d
a
r
d
s
 
o
f
 
c
u
l
t
u
r
a
l

g
r
o
u
p
s
,

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
i
d
e
n
t
i
f
y
 
f
i
v
e
 
w
a
y
s
 
i
n

w
h
i
c
h
 
p
e
o
p
l
e
 
d
i
f
f
e
r
,

1
. 2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
s
h
o
w
 
t
h
a
t
 
h
e
/

s
h
e
 
k
n
o
w
s
 
t
h
a
t
 
d
i
f
f
e
r
-

e
n
t
 
p
e
o
p
l
e
 
h
a
v
e
 
f
e
e
l
-

i
n
g
s
 
o
f
 
d
i
g
n
i
t
y
 
a
n
d

w
o
r
t
h
 
f
o
r
 
d
i
f
f
e
r
e
n
t

r
e
a
s
o
n
s
,

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
s
h
o
w
 
s
e
l
f

i
n
s
i
g
h
t
 
b
y
 
s
t
a
t
i
n
g

w
a
y
s
 
i
n
 
w
h
i
c
h
 
h
e
/
s
h
e

d
i
f
f
e
r
s
 
f
r
o
m
 
o
t
t
e
r
s
.



G
o
a
l
:

D
e
v
e
l
o
p
i
n
g
 
C
a
p
a
b
i
l
i
t
i
e
s
 
f
o
r
 
B
e
i
n
g
 
E
c
o
n
o
m
i
c
a
l
l
y
 
E
f
f
i
c
i
e
n
t
,
 
a
s
 
P
r
o
d
u
c
e
r
 
a
n
d
 
C
o
n
s
u
m
e
r
 
o
f
 
G
o
o
d
s
 
a
n
d
 
S
e
r
v
i
c
e
s
.

S
u
b
g
o
a
l
s

L
e
a
r
n
e
r
 
O
b
j
e
c
t
i
v
e
s
 
b
y
 
L
e
v
e
l
s

K
-
3

4
-
6

7
-
9

1
0
-
1
2

D
e
v
e
l
o
p
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
o
f

v
a
r
i
e
t
y
 
p
f
 
o
c
c
u
-

p
a
t
i
o
n
s
,
 
i
n
t
e
r
-

r
e
l
a
t
e
d
n
e
s
s
 
o
f

o
c
c
u
p
a
t
i
o
n
s
,
 
a
n
d

k
n
o
w
l
e
d
g
e
 
o
f
 
o
c
c
u
-

p
a
t
i
o
n
a
l
 
c
l
a
s
s
i
-

f
i
c
a
t
i
o
n
 
a
n
d
 
j
o
b

d
e
,
c
r
i
p
t
i
o
n
s
,

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
y
p
e
s

o
f
 
w
o
r
k
e
r
s
 
i
n
 
t
h
e
 
c
o
m
m
u
-

n
i
t
y
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
w
o

o
c
c
u
p
a
t
i
o
n
s
 
w
h
i
c
h
 
a
r
e

p
r
o
d
u
c
t
i
o
n
-
o
r
i
e
n
t
e
d
 
a
n
d

t
w
o
 
w
h
i
c
h
 
a
r
e
 
s
e
r
v
i
c
e
-

o
r
i
e
n
t
e
d
,

,
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
y
p
e
s

o
f
 
w
o
r
k
e
r
s
 
i
n
 
t
h
e
 
c
o
m
m
u
-

n
i
t
y
 
o
r
 
i
n
 
t
h
e
 
s
c
h
o
o
l
,

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
w
o

w
a
y
s
 
t
o
 
c
l
a
s
s
i
f
y
 
o
c
c
u
p
a
-

t
i
o
n
s
.
,

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
i
d
e
n
t
i
f
y
 
c
o
n
t
r
i
b
u
t
i
o
n
s

o
f
 
t
h
e
 
c
o
m
m
u
n
i
t
y
 
w
o
r
k
e
r
s
,

a
n
d
 
c
l
a
s
s
i
f
y
 
t
h
e
m
 
i
n
t
o

t
h
e
 
f
o
l
l
o
w
i
n
g
 
c
a
t
e
g
o
r
i
e
s
:

w
o
r
k
i
n
g
 
w
i
t
h
 
d
a
t
a
,
 
a
n
d

w
o
r
k
i
n
g
 
w
i
t
h
 
p
e
o
p
l
e
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
d
e
s
c
r
i
b
e
 
o
n
e

j
o
b
 
a
n
d
 
n
a
m
e
 
o
n
e
 
o
c
c
u
-

v
a
t
i
o
n
a
l
 
c
l
u
s
t
e
r
.
,

D
e
v
e
l
o
p
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
t
h
a
t

o
c
c
u
p
a
t
i
o
n
s
 
e
x
i
s
t

f
o
r
 
a
 
p
u
r
p
o
s
e
 
a
n
d

c
o
n
t
r
i
b
u
t
e
 
t
o
 
t
h
e

d
i
g
n
i
t
y
 
o
f
 
t
h
e

i
n
d
i
v
i
d
u
a
l
,

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s
 
i
n
 
w
h
i
c
h

w
o
r
k
 
p
r
o
v
i
d
e
s
 
o
p
p
o
r
t
u
n
i
-
 
0

t
i
e
s
 
f
o
r
 
e
n
h
a
n
c
i
n
g
 
d
i
g
-

n
i
t
y
 
o
f
 
s
e
l
f
 
a
n
d
 
s
o
c
i
e
t
y
,

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
o
n
e
 
o
c
c
u
p
a
t
i
o
n

w
h
i
c
h
 
h
a
s
 
a
n
 
e
f
f
e
c
t
 
u
p
o
n
 
a

p
o
r
t
i
o
n
 
o
f
 
s
o
c
i
e
t
y
 
a
n
d

c
o
n
t
r
i
t
u
t
e
s
 
t
o
 
i
n
d
i
v
i
d
u
a
l

g
r
o
w
t
h
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
i
d
e
n
t
i
f
y
 
t
e
n
 
c
o
m
m
u
n
i
t
y

w
o
r
k
e
r
s
 
w
h
o
 
c
o
n
t
r
i
b
u
t
e
 
t
o

t
h
e
 
d
i
g
n
i
t
y
 
o
f
 
t
h
e
 
i
n
d
i
-

v
i
d
u
a
l
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
r
e
l
a
t
e
 
f
e
e
l
-

i
n
g
s
 
a
b
o
u
t
 
t
h
e
 
v
a
l
u
e

o
f
 
h
o
m
e
,
 
c
o
m
m
u
n
i
t
y
,

a
n
d
 
s
t
a
t
e
 
w
o
r
k
e
r
s
 
t
o

i
n
d
i
v
i
d
u
a
l
 
w
e
l
l
-
b
e
i
n
g
.



G
o
a
l

D
e
v
e
l
o
p
i
n
g
 
C
a
p
a
b
i
l
i
t
i
e
s
 
f
o
r
 
B
e
i
n
g
 
E
c
o
n
o
m
i
c
a
l
l
y
 
E
f
f
i
c
i
e
n
t
,
 
a
s
 
P
r
o
d
u
c
e
r
 
a
n
d
 
C
o
n
s
u
m
e
r
 
o
f

G
o
o
d
s
 
a
n
d
 
S
e
r
v
i
c
e
s
.

S
u
b
g
o
a
l

L
e
a
r
n
e
r
 
O
b
j
e
c
t
i
v
e
s
 
b
y
 
L
e
v
e
l
s

-
3

4
-
6

7
-
9

1
0
-
1
2

3
.

D
e
v
e
l
o
p
 
a
p
p
r
e
c
i
a
-

t
i
o
n
 
f
o
r
 
t
h
e
 
v
a
l
u
e

a
n
d
 
w
o
r
t
h
 
o
t
 
w
o
r
k
,

a
p
p
r
e
c
i
a
t
e
 
t
h
e
 
c
o
n
-

t
r
i
b
u
t
i
o
n
 
o
f
 
o
c
c
u
-

p
a
t
i
o
n
s
 
t
o
 
s
o
c
i
e
t
y

a
n
d
 
t
h
e
 
e
c
o
n
o
m
y
,

a
n
d
 
a
p
p
r
e
c
i
a
t
e
 
t
h
a
t

w
o
r
k
 
m
e
a
n
s
 
(
A
f
f
e
r
-

e
n
t
 
t
h
i
n
g
s
 
t
o
 
d
i
f
-

f
e
r
e
n
t
 
F
e
o
p
l
e
.

L
.
>

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
t
e
l
l
 
h
o
w
 
o
n
e
 
w
o
r
k
e
r

i
n
 
t
h
e
 
s
c
h
o
o
l
 
c
o
n
t
r
i
b
u
t
e
s

t
o
 
t
h
e
 
g
o
o
d
 
o
f
 
s
o
c
i
e
t
y
.

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
n
e
 
w
a
y
 
i
n
 
w
h
i
c
h

a
 
w
o
r
k
e
r
 
h
e
/
s
h
e
 
k
n
o
w
s

c
o
n
t
r
i
b
u
t
e
s
 
t
o
 
t
h
e
 
e
c
o
-

n
o
m
i
c
 
g
o
o
d
 
o
f
 
t
h
e
 
l
o
c
a
l

a
r
e
a
.

3
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
h
r
e
e

p
e
r
s
o
n
a
l
 
r
e
a
s
o
n
s
 
w
h
y
 
p
e
o
-

p
l
e
 
w
o
r
k
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
w
o

c
o
n
t
r
i
b
u
t
i
o
n
s
 
w
h
i
c
h
 
a

s
p
e
c
i
f
i
c
 
o
c
c
u
p
a
t
i
o
n
 
h
a
s

m
a
d
e
 
t
o
 
t
h
e
 
i
m
p
r
o
v
e
m
e
n
t

o
f
 
s
o
c
i
e
t
y
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
w
a
y
s

i
n
 
w
h
i
c
h
 
a
 
w
o
r
k
e
r
 
h
e
/
s
h
e

k
n
o
w
s
 
c
o
n
t
r
i
b
u
t
e
s
 
t
o
 
t
h
e

e
c
o
n
o
m
i
c
 
g
o
o
d
 
o
f
 
h
i
s
/
h
e
r

c
i
t
y
,
 
s
t
a
t
e
 
o
r
 
n
a
t
i
o
n
.

3
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
c
i
 
r
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
o
r
 
p
a
r
t
i
c
i
-

p
a
t
e
 
i
n
 
a
 
t
a
s
k
 
w
h
.
c
h

c
o
n
t
r
i
b
u
t
e
s
 
t
o
 
L
l
a
s
s
r
o
o
m

g
o
a
l
s
.

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
w
o

c
o
n
t
r
i
b
u
t
i
o
n
s
 
t
h
a
t
 
w
o
r
k
e
r
s

m
a
k
e
 
t
o
 
s
o
c
i
e
t
y
.
,

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
v
e
l
o
p
 
a
p
p
r
e
c
i
a
t
i
o
n

f
o
r
 
e
c
o
n
o
m
i
c
 
r
e
w
a
r
d
s

f
r
o
m
 
w
o
r
k
.

E
a
c
h
 
l
e
a
r
r
.
,
.
-
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
t
x
p
l
a
i
n
 
h
o
w

o
n
e
'
s
 
s
e
:
-
v
i
c
e
 
c
o
n
-

t
r
i
b
u
t
e
:
,
 
t
o
 
t
h
e
 
c
o
m
-

m
u
n
i
t
y
,

'
2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
d
e
s
c
r
i
b
e
 
e
c
o
-

n
o
m
i
c
 
i
m
p
l
i
c
a
t
i
o
n
s
 
o
f

c
a
r
e
e
r
 
d
e
c
i
s
i
o
n
s
,

4
.

D
e
v
e
l
o
p
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
t
h
a
t
 
n
e
w

o
c
c
u
p
a
t
i
o
n
s
 
d
e
v
e
l
-

o
p
e
 
i
n
 
r
e
s
p
o
n
s
e
 
t
o

n
e
e
d
s
 
o
f
 
s
o
c
i
e
t
y
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
h
o
w

a
n
 
o
c
c
u
p
a
t
i
o
n
 
o
t
h
e
r
 
t
h
a
n

h
i
s
/
h
e
r
 
f
a
t
h
e
r
'
s
 
o
r
 
m
o
t
h
-

e
r
'
s
 
i
s
 
n
e
c
e
s
s
a
r
y
 
t
o
 
h
i
s
/

h
e
r
 
f
a
m
i
l
y
 
e
x
i
s
t
e
n
c
e
.

E
a
z
1
1
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
t
h
r
e
e
 
o
c
c
u
p
a
t
i
o
n
s

w
h
i
c
h
 
h
a
v
e
 
d
e
v
e
l
o
p
e
d

w
i
t
h
i
n
 
h
i
s
/
h
e
r
 
l
i
f
e
t
i
m
e
.

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
o
n
e

o
c
c
u
p
a
t
i
o
n
 
w
h
i
c
h
 
h
a
s
 
b
e
e
n

d
e
v
e
l
o
p
e
d
 
f
o
r
 
t
h
e
 
p
u
i
-
,
,
o
s
e

o
f
 
f
u
l
f
i
l
l
i
n
g
 
a
 
n
e
e
d
 
o
f

s
o
c
i
e
t
y
.

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
w
a
y
s
 
i
n
 
w
h
i
c
h

n
e
e
d
s
 
o
f
 
s
o
c
i
e
t
y
 
r
e
l
a
t
e

t
o
 
t
h
e
 
o
c
c
u
p
a
t
i
o
n
a
l

s
t
r
u
c
t
u
r
e
 
a
n
d
 
d
e
v
e
l
o
p
-

m
e
n
t
 
o
f
 
n
e
w
 
o
c
c
u
p
a
t
i
o
n
s
.

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
i
d
e
n
t
i
f
y
 
c
o
m
m
u
n
i
t
y
 
s
e
r
-

v
i
c
e
s
 
t
h
a
t
 
e
x
i
s
t
 
t
o
 
m
e
e
t

t
h
e
 
p
r
e
s
e
n
t
 
c
i
v
i
c
 
n
e
e
d
s

o
f
 
h
i
s
/
h
e
r
 
c
o
m
m
u
n
i
t
y
.

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s

i
n
 
w
h
i
c
h
 
t
h
e
 
n
e
e
d
s

o
f
 
s
o
c
i
e
t
y
 
h
a
v
e
 
c
h
a
n
g
e
d

a
n
d
 
h
o
w
 
t
h
e
 
w
o
r
k
 
s
t
r
u
c
-

t
u
r
e
 
h
a
s
 
b
e
e
n
 
a
l
t
e
r
e
d

d
u
e
 
t
o
 
t
h
e
s
e
 
c
h
a
n
g
e
s
.



G
o
.
1
-

D
e
v
e
l
o
p
 
C
a
p
a
b
i
l
i
t
i
e
s
 
f
o
r
 
B
e
i
n
g
 
E
c
o
n
o
m
i
c
a
l
l
y
 
E
f
f
i
c
i
e
n
t
,
 
a
s
 
P
r
o
d
u
c
e
r
 
a
n
d
 
C
o
n
s
u
m
e
r
 
o
f
 
G
o
o
d
s

a
t
-
1
\
4
 
S
e
r
v
i
c
e
s
.

S
u
b
g
o
a
l
s

L
e
a
r
n
e
r
 
O
b
j
e
c
t
i
v
e
s

b
y
 
L
e
v
e
l
s

K
-
3

4
-
6

7
-
9

1
0
-
1
2

5
.
,

, [

D
e
v
e
l
o
p
 
e
m
p
l
o
y
a
b
i
-

l
i
t
y
 
s
k
i
l
l
s
,

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
g
i
v
e
 
a
n
 
e
x
a
m
p
l
e
 
t
o

s
h
o
w
 
t
w
o
 
f
a
c
t
o
r
s
 
n
e
c
e
s
s
a
r
y

f
o
r
 
j
o
b
 
s
u
c
c
e
s
s
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
t
h
r
e
e
 
f
a
c
t
o
r
s

n
e
c
e
s
s
a
r
y
 
f
o
r
 
j
o
b
 
s
u
c
c
e
s
s
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
t
w
o
 
e
m
p
l
o
y
a
-

b
i
l
i
t
y
 
s
k
i
l
l
s
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
l
i
s
t
 
s
k
i
l
l
s

a
d
e
q
u
a
t
e
 
f
o
r
 
j
o
b
 
o
r

e
d
u
c
a
t
i
o
n
a
l
 
e
n
t
r
y
 
i
n

a
n
 
a
r
e
a
 
o
f
 
i
n
t
e
r
e
s
t
.
,

r
a
c
k
 
l
e
a
r
n
e
r
 
w
i
l
l
 
d
e
-

v
e
l
o
p
 
t
h
e
 
c
a
p
a
b
i
l
i
t
y

o
f
 
b
e
i
n
g
 
a
b
l
e
 
t
o
 
m
o
v
e

i
n
t
o
 
a
 
j
o
b
 
o
r
 
f
u
r
t
h
e
r

e
d
u
c
a
t
i
o
n
.

-
.
1
,
'
6
.
D
e
v
e
l
o
p
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
o
f
 
t
h
e

r
e
l
a
t
i
o
n
s
h

b
e
t
w
e
e
n
 
e
d
u
c
a
-

t
i
o
n
 
a
n
d
 
w
o
r
k
.

1
.

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
n
e
 
o
c
c
u
p
a
t
i
o
n

w
h
i
c
h
 
r
e
q
u
i
r
e
s
 
h
i
g
h
 
s
c
h
o
o
l

e
d
u
c
a
t
i
o
n
,
 
o
n
e
 
w
h
i
c
h
 
r
e
-

q
u
i
r
e
s
 
c
o
l
l
e
g
e
,
 
a
n
d
 
o
n
e

W
h
i
c
h
 
r
e
q
u
i
r
e
d
 
s
p
e
c
i
a
l
i
z
e
d

e
d
u
c
a
t
i
o
n
.
,

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
o
c
c
u
-

p
a
t
i
o
n
 
w
h
i
c
h
 
r
e
q
u
i
r
e
 
a

s
p
e
c
i
f
i
c
 
c
o
n
t
e
n
t
,
 
e
.
g
.
,

m
a
t
h
e
m
a
t
i
c
s
 
a
s
 
a
 
n
e
c
e
s
s
a
r
y

k
n
o
w
l
e
d
g
e
.

1
.

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
h
e

e
d
u
c
a
t
i
o
n
a
l
 
n
e
e
d
s
 
r
e
l
a
t
e
d

t
o
 
a
 
s
p
e
c
i
f
i
c
 
o
c
c
u
p
a
t
i
o
n
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
t
h
e
 
c
o
n
t
e
n
t

a
n
d
 
s
e
q
u
e
n
c
e
 
o
f
 
e
d
u
c
a
t
i
o
n

n
e
c
e
s
s
a
r
y
 
f
o
r
 
a
 
s
p
e
c
i
f
i
c

o
c
c
u
p
a
t
i
o
n
.

1
,

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
t
w
o
 
v
a
l
u
e
s
 
o
f
 
g
e
t
-

t
i
n
g
 
p
r
e
r
e
q
u
i
s
i
t
e
s
 
e
d
u
c
a
-

t
i
o
n
a
l
 
p
r
e
p
a
r
a
t
i
o
n
 
b
e
f
o
r
e

j
o
b
 
e
n
t
r
y
 
o
r
 
j
o
b
 
c
h
a
n
g
e
.

I
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
l
i
s
t
 
t
h
e
 
e
d
u
-

r
a
t
i
o
n
a
l
 
r
e
q
u
i
r
e
m
e
n
t
s

f
o
r
 
a
 
s
p
e
c
i
f
i
c
 
j
o
b
.



.ir

G
o
a
l
.

D
e
v
e
l
o
p
i
n
g
 
C
a
p
a
b
i
l
i
t
i
e
s
 
f
o
r
 
E
s
t
a
b
l
i
s
h
i
n
g
 
a
n
d
 
M
a
i
n
t
a
i
n
i
n
g
 
H
e
a
l
t
h
y
 
S
o
c
i
a
l

R
e
l
a
t
i
o
n
s
h
i
p
s
.

S
u
b
g
o
a
l
s

L
e
a
r
n
e
r
 
O
b
j
e
c
t
i
v
e
s

b
y
 
L
e
v
e
l
s

K
-
3

4
-
6

7
-
9

1
0
-
1
2

1
.

D
e
v
e
l
o
p
 
i
n
t
e
r
p
e
r
-

s
o
n
a
l
 
s
k
i
l
l
s
,

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
t
h
r
e
e
 
j
o
b
s

t
h
a
t
 
p
e
o
p
l
e
 
l
i
v
i
n
g
 
c
l
o
s
e

t
o
 
h
i
m
/
h
e
r
 
h
o
l
d
,
 
a
n
d
 
n
a
m
e

o
n
e
 
i
n
t
e
r
p
e
r
s
o
n
a
l
 
s
k
i
l
l
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
h
o
w
 
i
n
t
e
r
p
e
r
-

s
o
n
a
l
 
s
k
i
l
l
s
 
c
o
n
t
r
i
b
u
t
e
 
t
o

h
i
s
/
h
e
r
 
p
e
r
s
o
n
a
l
 
f
e
e
l
i
n
g
s

o
f
 
w
o
r
t
h
.

1
.
,

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
t
h
e
 
p
r
o
b
a
b
l
e

c
o
n
s
e
q
u
e
n
c
e
s
 
o
f
 
d
i
f
f
e
r
e
n
t

t
y
p
e
s
 
o
f
 
i
n
t
e
r
p
e
r
s
o
n
a
l

r
e
l
a
t
i
o
n
s
h
i
p
s
.
,

1
,

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
d
e
s
c
r
i
b
e
 
t
h
e

i
m
p
o
r
t
a
n
c
e
 
o
f
 
i
n
t
e
r
p
e
r

s
o
n
a
l
 
r
e
l
a
t
i
o
n
s
h
i
p
s
,

G
i
v
e
n
 
a
n
 
o
p
p
o
r
t
u
n
i
t
y
 
t
,

h
a
v
e
 
a
 
j
o
b
 
i
n
t
e
r
v
i
e
w

w
i
t
h
 
a
n
 
e
m
p
l
o
y
e
r
,
 
e
a
c
h

l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e
 
t
,

d
e
m
o
n
s
t
r
a
t
e
 
u
s
e
 
o
f
 
i
n
-

t
e
r
p
e
r
s
o
n
a
l
,
 
s
k
i
l
l
s
,

2
,

.
0 D

D
e
v
e
l
o
p
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
o
f
 
s
o
c
i
a
l

r
o
l
e
s
.

1
,

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
a
n
d
 
d
e
s
c
r
i
b
e
 
t
w
o

c
h
a
r
a
c
t
e
r
i
s
t
i
c
s
 
o
f
 
d
i
g
n
i
t
y

i
n
 
r
e
l
a
t
i
o
n
 
t
o
 
s
e
l
f
 
a
n
d

o
t
h
e
r
s
.

,
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
t
h
e
 
r
o
l
e
 
o
f

o
n
e
 
s
i
g
n
i
f
i
c
a
n
t
 
a
d
u
l
t
,

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s
 
t
h
a
t
 
s
o
-

c
i
a
l
 
r
o
l
e
s
 
a
r
e
 
v
a
l
u
a
b
l
e

t
o
 
h
i
m
/
h
e
r
,

(

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
d
e
s
c
r
i
b
e
 
v
a
r
i
o
.

s
o
c
i
a
l
 
r
o
l
e
s
 
r
e
l
a
t
e
d
 
t
,

g
r
o
u
p
s
 
o
f
 
w
h
i
c
h
 
h
e
/
s
h
e

i
s
 
a
 
m
e
m
b
e
r
.

3
.

D
e
v
e
l
o
p
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
o
f
 
c
o
o
p
-

e
r
a
t
i
o
n
,

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
i
d
e
n
t
i
f
y
 
a
 
s
i
t
u
a
t
i
o
n

w
h
e
r
e
 
t
w
o
 
o
r
 
m
o
r
e
 
w
o
r
k
e
r
s

c
o
o
p
e
r
a
t
e
 
t
o
 
p
r
o
d
u
c
e
 
a

p
r
o
d
u
c
t
 
o
r
 
p
r
o
v
i
d
e
 
a
 
s
e
r
-

v
i
c
e
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
s
h
o
w
 
t
h
a
t
 
h
e
/
s
h
e
 
u
n
d
e
r
-

s
t
a
n
d
s
 
t
h
e
 
b
e
n
e
f
i
t
s
 
o
f

,
.

c
o
o
p
e
r
a
t
i
o
n
 
a
n
d
 
i
n
t
e
r
d
e
-

p
e
n
d
e
n
c
e
 
i
n
 
m
a
k
i
n
g
 
a
 
t
e
a
m

e
f
f
o
r
t
,

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
v
a
l
u
e
 
c
o
o
p
e
r
a
t
i
o
n
 
a
s

a
 
m
e
a
n
s
 
t
o
 
p
r
o
g
r
e
s
s
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s

o
f
 
w
o
r
k
i
n
g
 
c
o
o
p
e
r
a
t
i
v
e

w
i
t
h
 
o
t
h
e
r
 
m
e
m
b
e
r
s
 
o
f

a
 
g
r
o
u
p
.

4
.
,
D
e
v
e
l
o
p
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
o
f
 
(
)
I
n
-

m
u
n
i
t
y
 
w
o
r
k
e
r
s
,

t

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
t
w
o
 
o
c
c
u
p
a
t
i
o
n
s

w
h
i
c
h
 
c
o
n
t
r
i
b
u
t
e
 
t
o
 
o
t
h
e
r

o
c
c
u
p
a
t
i
o
n
s
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s
 
i
n
 
w
h
i
c
h

o
c
c
u
p
a
t
i
o
n
s
 
a
r
e
 
i
n
t
e
r
r
e
l
a
t
-

e
d
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
l
i
s
t
 
a
n
d
 
d
e
s
-

t
r
i
b
e
 
o
c
c
u
p
a
t
i
o
n
s
 
i
n

t
h
e
 
P
u
b
l
i
c
 
S
e
r
v
i
c
e

c
l
u
s
t
e
r
.

u
s



G
o
a
l
.

D
e
v
e
l
o
p
i
n
g
 
C
a
p
a
b
i
l
i
t
i
e
s
 
f
o
r
 
E
s
t
a
b
l
i
s
h
i
n
g
 
a
n
d

M
a
i
n
t
a
i
4
'
.
;
:
-
H
e
a
l
t
h
y

S
o
c
i
a
l
 
R
e
l
a
t
i
o
n
s
h
i
p
s
.

S
u
b
g
o
a
l
s

L
e
a
r
n
e
r
 
O
b
j
e
c
t
i
v
e
s
 
b
y
 
L
e
v
e
l
s

K
-
3

4
-
6

7
-
9

,
1
0
-
1
2

5
.
 
D
e
v
e
l
o
p
 
a
p
p
r
e
c
i
a
-

t
i
o
n
 
f
o
r
 
t
l
e
x
i
b
i
l
-

i
t
y
 
a
n
d
 
a
d
a
p
t
a
b
i
l
-

i
t
y
 
i
n
 
s
o
c
i
a
l
 
r
e
-

r
e

l
a
t
i
o
n
s
h
i
p
s
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
t
w
o
 
f
e
e
l
i
n
g
s
 
h
i
s
/

h
e
r
 
f
a
t
h
e
r
 
o
r
 
m
o
t
h
e
r
 
h
a
s

a
b
o
u
t
 
h
i
s
 
o
r
 
h
e
r
 
w
o
r
k
.

1
.

F
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
o
r
 
d
e
f
i
n
e
 
w
o
r
k

i
n
 
t
w
o
 
d
i
f
f
e
r
e
n
t
 
w
a
y
s
,

1
,

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
.
m
y
s
 
i
n
 
w
h
i
c
h

o
n
e
 
m
a
m
b
e
r

a
n
 
a
d
a
p
t
 
t
o

f
a
c
i
l
i
t
a
t
e
 
g
r
o
u
p
 
a
c
t
i
o
n
,

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
a
c
c
e
p
t
 
t
h
e
 
v
a
l
u
e
 
o
f

c
h
a
n
g
e
,

1
.

2
.

E
a
c
h
 
l
e
a
r
n
e
r
 
h
i
l
l
 
b
e

a
b
l
e
 
t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s

i
n
 
w
h
i
c
h
 
h
e
/
s
h
e
 
h
a
s

a
l
t
e
r
e
d
 
a
 
s
o
c
i
a
l
 
r
o
l
e

o
v
e
r
 
a
 
p
e
r
i
o
d
 
o
f
 
t
i
m
e
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
r
c
a
-

l
i
z
e
 
t
h
a
t
 
a
 
v
a
r
i
e
t
y
 
o
f

r
o
l
e
s
 
c
o
n
t
r
i
b
u
t
e
 
t
o

h
i
s
 
/
h
e
r
 
d
e
v
e
l
o
p
m
e
n
t
 
a
s

a
 
p
e
r
s
o
n
.

b
.
 
D
e
v
e
l
o
p
 
u
n
d
e
r
-

L
.
.
)

s
t
a
n
d
i
n
g
 
o
f
 
i
n
t
e
r
-

sr
s

r
e
l
a
t
e
d
n
e
s
s
 
o
f

o
c
c
u
p
a
t
i
o
n
a
l
 
r
o
l
e
s
,

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
g
i
v
e
 
a
n
 
e
x
a
m
p
l
e
 
o
f
 
o
n
e

j
o
b
 
w
h
i
c
h
 
c
o
n
t
r
i
b
u
t
e
s
 
t
o

o
r
 
i
s
 
r
e
l
a
t
e
d
 
t
o
 
a
n
o
t
h
e
r

j
o
b
,

1
,
,

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
o
n

j
o
b
 
w
h
i
c
h

c
o
n
t
r
i
b
u
t
e
s
 
t
o
 
o
r
 
i
s
 
r
e
-

l
a
t
e
d
 
t
o
 
a
n
o
t
h
e
r
 
j
o
b
;

1
,

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s
 
t
h
a
t

g
r
o
u
p
s
 
o
r
 
i
n
d
i
v
i
d
u
a
l
s

h
a
v
e
 
h
e
l
p
e
d
 
h
i
m
/
h
e
r
 
o
r

c
o
n
t
r
i
b
u
t
e
d
 
t
o
 
t
h
e
 
m
e
e
t
-

i
n
g
 
o
f
 
h
i
s
/
h
e
r
 
n
e
e
d
s
,

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
l
i
s
t
 
t
h
e
 
v
a
l
u
e

w
h
i
c
h
 
h
a
v
e
 
a
c
c
r
u
e
d
 
t
o

h
i
m
/
h
e
r
 
f
r
o
m
 
g
r
o
u
p

m
e
m
b
e
r
s
h
i
p
 
a
n
d
 
d
i
s
c
u
s
s

t
h
e
s
e
 
i
n
 
t
e
r
m
s
 
o
f
 
f
e
e
l

i
n
g
s
 
a
b
o
u
t
 
h
i
m
s
e
l
f
/
h
e
r

s
e
l
f
,



G
o
a
 
D
e
v
e
l
o
p
i
n
g
 
C
a
p
a
b
i
l
i
t
i
e
s
 
f
o
r
 
C
a
r
r
y
i
n
g
 
O
u
t
 
C
i
v
i
c
 
R
e
s
p
o
n
s
i
b
i
l
i
t
i
e
s
 
a
t
 
W
o
r
k
 
a
n
d
 
i
n
 
t
h
e
 
C
o
m
m
u
n
i
t
y
.

S
u
b
g
o
a
l
s

L
e
a
r
n
e
r
 
O
b
j
e
c
t
i
v
e
s
 
b
y
 
L
e
v
e
l
s

K
-
3

4
-
6

7
-
9

1
0
-
1
2

1
.
,
 
D
e
v
e
l
o
p
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
o
f
 
r
i
g
h
t
s
,

p
r
i
v
i
l
e
g
e
s
,
 
a
n
d

r
e
s
p
o
n
s
i
b
i
l
i
t
i
e
s

o
n
 
t
h
e
 
j
o
b
,
 
i
n
 
t
h
e

h
o
m
e
,
 
a
n
d
 
i
n
 
t
h
e

c
o
m
m
u
n
i
t
y
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
g
i
v
e
 
a
n
 
e
x
a
m
p
l
e
 
o
f
 
o
n
e

w
a
y
 
i
n
 
w
h
i
c
h
 
w
o
r
k
 
r
e
q
u
i
r
e
s

r
e
s
p
o
n
s
i
b
i
l
i
t
y
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
w
a
y
s

i
n
 
w
h
i
c
h
,
 
w
o
r
k
 
r
e
q
u
i
r
e
s

r
e
s
p
o
n
s
i
b
i
l
i
t
y
.
,

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
s
h
o
w
 
t
h
a
t
 
i
n
d
i
v
i
d
u
a
l

r
e
s
p
o
n
s
i
b
i
l
i
t
y
 
i
s
 
r
e
l
a
t
e
d

t
o
 
t
h
e
 
s
u
c
c
e
s
s
 
o
f
 
a
 
g
r
o
u
p

p
r
o
j
e
c
t
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
s
h
o
w
 
t
h
a
t
 
h
e
/

s
h
e
 
k
n
o
w
s
 
t
h
e
 
r
e
s
p
o
n
-

s
i
b
i
l
i
t
i
e
s
 
w
h
i
c
h
 
h
e
/
s
h
e

h
a
s
 
t
o
 
t
h
e
 
s
o
c
i
e
t
y
 
i
n

w
h
i
c
h
 
h
e
/
s
h
e
 
l
i
v
e
s
.
.

2
.
 
D
e
v
e
l
o
p
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
o
f
 
w
a
y
s

i
n
 
w
h
i
c
h
 
p
a
r
t
i
c
i
-

p
a
t
i
o
n
 
i
n
 
c
i
v
i
c

g
r
o
u
p
s
 
c
o
n
t
r
i
b
u
t
e
s

t
o
 
i
n
d
i
v
i
d
u
a
l
 
a
n
d

P'
g
r
o
u
p
 
g
o
a
l
s
.

E
a
C
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
p
a
r
t
i
c
i
p
a
t
e
 
i
n
 
a
 
t
a
s
k

w
h
i
c
h
 
c
o
n
t
r
i
b
u
t
e
s
 
t
o
 
c
l
a
s
s
-

r
o
o
m
 
g
o
a
l
s
.

C

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
w
o

w
a
y
s
 
i
n
 
w
h
i
c
h
 
t
h
e
 
e
n
v
i
r
o
n
-

m
e
n
t
 
i
n
 
w
h
i
c
h
 
h
e
/
s
h
e
 
l
i
v
e
s

r
e
l
a
t
e
s
 
t
o
 
c
a
r
e
e
r
 
a
n
d

c
i
v
i
c
 
g
r
o
u
p
s
,

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
s
t
a
t
e
 
a
d
v
a
n
t
a
g
e
s
 
a
n
d

d
i
s
a
d
v
a
n
t
a
g
e
s
 
o
f
 
p
a
r
t
i
c
i
-

p
a
t
i
o
n
 
i
n
 
c
i
v
i
c
 
g
r
o
u
p
s
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
d
e
s
c
r
i
b
e
 
t
h
e

p
r
o
c
e
s
s
 
o
f
 
p
a
r
t
i
c
i
p
a
-

t
i
o
n
 
i
n
-
o
n
e
 
c
i
v
i
c
 
a
c
t
i
o
n

g
r
o
u
p
.

3
.
 
D
e
v
e
l
o
p
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
o
f
 
i
m
-

p
o
r
t
a
n
c
e
 
o
f
 
r
u
l
e
s

i
n
 
s
o
c
i
e
t
y
.

1
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
r
u
l
e
s
 
f
o
r
 
a
 
g
r
o
u
p

o
f
 
w
h
i
c
h
 
h
e
/
s
h
e
 
i
s
 
a
 
m
e
m
-

b
e
r
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
r
e
s
p
o
n
-

s
i
b
i
l
i
t
i
e
s
 
o
f
 
t
h
e
 
a
d
u
l
t

c
i
t
i
z
e
n
:

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
r
e
a
s
o
n
s
 
f
o
r
 
e
s
t
a
b
-

l
i
s
h
m
e
n
t
 
a
n
d
 
e
n
f
o
r
c
e
m
e
n
t

o
f
 
l
a
w
s
 
w
i
t
h
i
n
 
h
i
s
/
h
e
r

c
o
m
m
u
n
i
t
y
.

1
.
,

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
s
h
o
w
 
t
h
a
t
 
h
e
/

s
h
e
 
k
n
o
w
s
 
t
h
e
 
r
u
l
e
s

f
o
r
 
o
p
e
r
a
t
i
o
n
 
o
f
 
c
i
v
i
c

g
r
o
u
p
s
-
-
p
a
r
l
i
a
m
e
n
t
a
r
y

a
n
d
 
o
t
h
e
r
 
g
r
o
u
p
 
p
r
o
c
e
-

d
u
r
e
s
,
 
a
n
d
 
s
t
r
u
c
t
u
r
e
s
.

4
.
 
D
e
v
e
l
o
p
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
o
f
 
r
e
l
a
-

t
i
o
n
s
h
i
p
 
b
e
t
w
e
e
n

r
e
s
p
o
n
s
i
b
i
l
i
t
i
e
s

a
n
d
 
r
e
w
a
r
d
s
 
i
n

w
o
r
k
 
a
n
d
 
l
e
i
s
u
r
e
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
g
i
v
e
 
a
n
 
e
x
a
m
p
l
e
 
o
f
 
t
h
e

r
e
w
a
r
d
s
,
 
o
t
h
e
r
 
t
h
a
n
 
m
o
n
e
y
,

w
h
i
c
h
 
a
r
e
 
r
e
l
a
t
e
d
 
t
o
 
w
o
r
k
-

i
n
g
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
r
e
-

w
a
r
d
s
,
 
o
t
h
e
r
 
t
h
a
n
 
m
o
n
e
y
,

w
h
i
c
h
 
a
r
e
 
r
e
l
a
t
e
d
 
t
o
 
w
o
r
k
-

i
n
g
.

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
t
w
o
 
w
a
y
s
 
i
n

w
h
i
c
h
 
w
o
r
k
 
i
s
 
o
f
 
v
a
l
u
e
.
,

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s

o
f
 
m
a
i
n
t
a
i
n
i
n
g
 
e
c
o
-

n
o
m
i
c
 
s
e
l
f
-
s
u
f
f
i
c
i
e
n
c
y

i
n
 
c
o
n
t
e
m
p
o
r
a
r
y
 
s
o
c
i
e
t
y
.



C
o
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v
e
l
o
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i
n
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C
a
p
a
b
i
l
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t
i
e
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f
o
r
 
C
a
r
r
y
i
n
g
 
O
u
t
 
C
i
v
i
c
 
R
e
s
p
o
n
s
i
b
i
l
i
t
i
e
s
 
a
t
 
W
o
r
k
 
a
n
d
 
i
n
 
t
h
e
 
C
o
n
t
.

"
t
y
,

S
u
b
g
o
a
l
s

L
e
a
r
n
e
r
 
O
b
j
e
c
t
i
v
e
s
 
b
y
 
L
e
v
e
l
s

K
-
3

4
-
6

7
-
9

1
0
-
1
2

5
.
 
D
e
v
e
l
o
p
 
c
a
p
a
b
i
l
-

i
t
i
e
s
 
f
o
r
 
m
a
k
i
n
g

e
t
f
e
c
t
i
v
e
 
u
s
e
 
o
f

r
e
s
o
u
r
c
e
s
 
a
n
d

I
r
 
u
n
d
e
r
s
t
a
n
d
 
r
e
l
a
-

t
i
o
n
 
o
f
 
e
n
v
i
r
o
n
-

m
e
n
t
 
t
o
 
w
o
r
k
.

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
h
e

r
e
l
a
t
i
o
n
s
h
i
p
 
o
f
 
t
h
e
 
e
n
v
i
-

r
o
n
m
e
n
t
 
t
o
 
a
 
p
a
r
t
i
c
u
l
a
r

j
o
b
.

.
E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
l
i
s
t
 
o
r
 
d
e
s
c
r
i
b
e
 
t
h
r
e
e

r
e
a
s
o
n
s
 
f
o
r
 
p
r
o
p
e
r
 
u
s
e

a
n
d
 
c
o
n
s
e
r
v
a
t
i
o
n
 
o
f
 
n
a
t
u
-

r
a
l
 
a
n
d
 
h
u
m
a
n
 
r
e
s
o
u
r
c
e
s
,

a
n
d
 
n
a
m
e
 
o
n
e
 
c
a
r
e
e
r
 
w
h
i
c
h

c
o
n
t
r
i
b
u
t
e
s
 
t
o
 
c
o
n
s
e
r
v
a
-

t
i
o
n
 
o
f
 
t
h
e
s
e
 
r
e
s
o
u
r
c
e
s
:

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
l
i
s
t
 
o
r
 
d
e
s
-

c
r
i
b
e
 
t
h
e
 
r
e
l
a
t
i
o
n
 
o
f

o
c
c
u
p
a
t
i
o
n
s
 
t
o
 
c
o
n
s
e
r
-

v
a
t
i
o
n
 
o
f
 
r
e
s
o
u
r
c
e
s
.

4
:
t
.
 
D
e
v
e
l
o
p
 
a
b
i
l
i
t
y
 
t
o

p
a
r
t
i
c
i
p
a
t
e
 
i
n
 
v
a
-

r
i
o
u
s
 
k
i
n
d
s
 
o
f

c
i
v
i
c
 
g
r
o
u
p
s
,

1
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s
 
i
n
 
w
h
i
c
h

p
a
r
t
i
c
i
p
a
t
i
o
n
 
i
n
 
a
 
g
r
o
u
p

h
e
l
p
e
d
 
h
i
m
/
h
e
r
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

t
o
 
d
e
s
c
r
i
b
e
 
w
a
y
s
 
i
n
 
w
h
i
c
h

h
i
s
/
h
e
r
 
1
.
a
r
t
i
c
i
p
a
t
i
o
n
 
i
n

a
 
g
r
o
u
p
 
c
o
n
t
r
i
b
u
t
e
d
 
t
o

h
i
s
/
h
e
r
 
u
n
d
e
r
s
t
a
n
d
i
n
g
 
o
f

t
h
e
 
r
e
s
p
o
n
s
i
b
i
l
i
t
i
e
s
 
o
f

c
i
t
i
z
e
n
s
h
i
p
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e
 
a
b
l
e

1
.

t
o
 
s
h
o
w
 
t
h
a
t
 
h
e
/
s
h
e
 
r
e
c
o
g
-

n
i
z
e
s
 
t
h
a
t
 
p
e
r
s
o
n
a
l

t
r
a
i
t
s
 
o
f
 
p
u
n
c
t
u
a
l
i
t
y
 
a
n
d

d
e
p
e
n
d
a
b
i
l
i
t
y
 
a
r
e
 
i
m
p
o
r
t
-

a
n
t
 
f
a
c
t
o
r
s
 
i
n
 
f
a
c
i
l
i
t
a
t
-

i
n
g
 
t
h
e
 
w
o
r
k
 
o
f
 
o
t
h
e
r
s

i
n
 
a
n
 
o
c
c
u
p
a
t
i
o
n
a
l
 
s
e
t
-

t
i
n
g
 
o
r
 
c
i
v
i
c
 
g
r
o
u
p
.

E
a
c
h
 
l
e
a
r
n
e
r
 
w
i
l
l
 
b
e

a
b
l
e
 
t
o
 
r
e
l
a
t
e
 
t
h
e

v
a
l
u
e
 
o
f
 
c
o
o
p
e
r
a
t
i
v
e

e
f
f
o
r
t
s
 
t
o
 
t
h
e
 
a
c
h
i
e
v
e
-

m
e
n
t
 
o
f
 
g
o
a
l
s
 
f
o
r
 
c
o
m
m
o
n

g
o
o
d
.



4
LEARNING EXPERIENCES

This part of the guide contains the set

of objectives, learning experiences, and
evaluation procedures for the given grade
levels. The objectives are sample objec-

tives and the learning experiences are

suggested tasks, materials, andequip-
ment. Suggestions are given to indicate
the class or settings in which the learn-
ing experiences might be used.

7-9 -- 10-12 13-14
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KINDERGARTEN

SELF-REALIZATION

Developing capabilities for achieving

self-realization through self-under-

standing and decision-making.



Kindergarten

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision - making.

SUBGOAL 1: Acquire skills of self-appraisal.

Learner Objective 1: Each learner will be able to list or describe
three personal attributes.

Learning Experiences . 4

LEARNING EXPERIENCE A: (Language Arts, Art) A

(bulletin board, magazines, scissors, drawing paper, crayons)

1. Have learners make a bulletin board displa entitled "We Have Feel-

. ings." Divide the bulletin board into three ,sections: HAPPY, SAD,

MAD. Have learners cut out pictures of'people displaying these
feelings and add to the appropriate section on the bulletin board.

2. Discuss with learners the feelings theyghave. Let them tell when

they have felt happy, sad, and mad.

3. Have learners draw pictures of themselves showing the three feel-:

ings. Mount these on the bulletin board and discuss.

a

LEARNING EXPERLENCE B: .(Language Arts, Health) A

(Mirror)

1. Using a wall mirror ask learners to look at themselves and describe
what they see, espegally what feelings are shown in,their faces.

2. Have one learn2r make a face and have others describe how the
learner looks. D,scuts such questions as, "Have you ever felt like

that? Have you ever made a face like that? 'How did it feel?"

3. Have learners use the mirror to encourage good grooming.

LEARNING EXPERIENCE C: (Art) A

(mirror, drawing paper)

1. Ask learneks.to look into the mirror and draw a self-portrait.

2. Since this picture shows their outside, ask them to show the picture

, and describe what they look like on the inside in terms of feelings.

49



,a

LEARNING EXPERIENCE' D: (Music) A

1. Teach learners to sing "If you're happy and you know it, clap your
hands."

2. Discuss how each peAlion has different moods:

LEARNING EXPERIENCE E: (Music)

(piano or records)

1. Play various pieces of music which elicit different feelings.

A

2. Ask learners to act out or shcw by their faces the feerings they
get from the music.

LEARNING EXPERIENCE F: (Language Arts) A

1. Ask learners to tell how they have made someone happy, sad, and

mad.

2. Ask learners to tell when someone has made them happy, sad, and

mad.

Evaluation

Oral quiz. Each learner will describe three of his/Nei-personal attri-

butes.
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Kindergarten

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making.

SUBGOAL 1: Acquire skills of self-appraisal.

Learner Objective 2: Each learner will be able to tell the subject
matter areas in which his/her performance is above
average.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

rt-making materials)

1. Prepare several charts with all learners' names listed vertically.
Across top, list two or three criteria necessary to evaluate job

tope" performance; for example: I finished my work; My paper rooks neat;
I did my own work; I followed directions; I did the best job I
could.

2. Use one chart for each activity, have learners evaluate their own
work in terms of selected criteria, and have learners check off
those criteria met.

3. Use this self-evaluation for each assigned task as long as neces-
sary for the learner to become aware of his/her performance in the
classroom.

Evaluation

Oral quiz. Each learner will tell die subjedt areas in which he/she thinks
his/her performance is above average. Criteria of acceptability defined by /
the teacher.
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Kindergarten

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making.

SUBGOAL 1: Acquire skills of self-appraisal.

Learner Objective 3: Each learner will be able to list or describe
one unique personal characteristic.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(pictures of children)

1. Show pictures of learners doing different things.

2. Ask and discuss the following questions:

a. What are these children doing?
b. What_do you think these children are thinking about?
c. Have you ever done any of these things?
d. How are you different from the children in these pictures?

LEARNING EXPERIENCE R: (Language Arts, Mathematics) A

(blackboard, colOred chalk)

1. Divide blackboard into four columns. At the top of each column
draw a picture of a head and color hair brown, black, yellow, or
red. Have each learner write his/her name in the appropriate column.
Discuss the fact that hair color is one of many unique personal
characteristics.

2. As1 learners to cop t the number of names in each column.

\

LEARNING EXPERIENCE C: (Social Studies) A

(sheets of paper,

1. Ask learners to print their names on sheets of paper, or print
learners' names on sheets and distribdie.

2. Arrange learners in a circle. Have each learner show name and com-

\ pare with others (e.g., starts or ends with different letters,
longer or shorter than `hers) to show this is one way we are all

different.
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LEARNING EXPERIENCE D: (Social Studies) A

(poster board or cardboard, construction paper, masking tape) -,

1. Use several learners as models. Trace outline of learner on large
piece of poster board or cardboard and cut out. Use construction
paper to make several sets of features. For example, various sets
of eyes, hair, and clothing.

2. Divide learners into small groups. Have learners select one of
their group as a model and complete the. form by attaching the vari-
ous features.

3. Discuss how each figure is different from the others.

Evaluation

Each learner will describe one characteristic t.hich he/she has which is
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Kindergarten

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making.

SUBGOAL 1: Acquire skills of self-appraisal.

Learner Objective 4: Each learner will be able to give an example of
one personality variable about himself/herself.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies) A

1. Give learners choice of going outside to play with an aide or stay-
ing inside to play with the teacher.

2. Discuss with learners why some decided to go out, while others de-
cided to stay inside.

3. Point out that some jobs require persons to work outside, others to

work inside.

4. Discuss the fact that some jobs require people to work with others,
while some jobs require people to work alone.

5. Discuss learners' choices.

LEARNING EXPERIENCE B: (Mathematics) A

1. Have learners vote on where they prefer, to work or play-. inside or

outside. First have one learner count all the inside votes; then
check the count by having the learners count off. Do same for out-

side votes. Compare the numbers for which is larger, which is smaller.

2. Lead a discussion with class regarding their choices.

LEARNING EXPERIENCE C: (Language Arts) A

1. Lead a discussion whereby learners can talk about themselves with
regard to "What do I like? Why do I like these things?"

2. Also point out at all do not agree and how each learner is dif-

ferent from o
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LEARNING EXPERIENCE 100::. (Art) A

(paper, crayons)

1. Have learners make pictures of things they like.

2. Have learners use pictures for a class collage or for an individual
collage.

LEARNING EXPERIENCE E: (Language Arts) A

1. Have learners choose activities they want to participate in.

2. Follow this with a discussion of why they chose the particular ac-
tivities. Relate this f likes and dislikes.

Evaluation

Oral quiz. Each learner will give one example of one personality trait

which he/she has.
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Kindergarten

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making.

SUBGOAL 3: Develop understanding of decision-making process.

Learner Objective 1: Each learner will be able to give an example of
making a decision.

Learning Experiences

LEARNING EXPERIENCE A: (Art, Language Arts, Mathematics) A

(paper, chart paper, blocks)

1. Have each learner make a booklet showing pictures of things
likes--for example, one page showing food he/she likes best
color, favorite mode of travel, favorite animals.

2. List on large chart various "favorites" for each category.
learner put a block under the "favorite" he/she drew. Have

point out which items received more blocks than others, or

others.
1

3. Have learners discuss what they drew and why.

LEARNING EXPERIENCE B: (Language Arts) A

(blackboard)

he/she
, favorite

Have each
learners

less than

1. Have learners plan a party. Have learners decide what foods to have.

List on board the possibilities. Have learners vote for those they

would like.

2. Discuss why all the foods listed cannot be had at the party. Discuss

how each learner can't have everything he/she wants and how each must
consider others' wants, likes, and dislikes.

Evaluation

Oral quiz. Each learner will tell an example of making a decision.
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Kindergarten

GOAL:, Developing capabilities for achieving self-realization through
self - understanding and decision-making.

SUBGOAL 5: Develop understanding of the relations between work and
life style.

Learner Objective 1: Each learner will be able to give an example of
the way work relates to the way one lives.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts, Mathematics) A

(helpers chart; special toys: puzzles, games, TV, records; "Little
Red Hen," pictures of different life styles, plastic chips)

1. Make assignment of classroom tasks. Have learners . °termine a point

value for each helping task available (such as picking up papers,
passing out cookies, straightening chairs and books). Points must
be earned in order tz use certain special activities during free
time. The values of these activities vary, as will the points for
cr-tain jobs, and the learner will determine what the point value
shall be. If a learner does not volunteer for a helping task, he/she
does not get to use the special, activities.

2. After points have been earned, award as many chips as the learner
has points. Learners can see who has the most (more than) and who
has the least (less than).

3. Discuss what happened to the learners who earn the most, the least,
or no points.

4. Discuss what was done in order to participate in special activities.
Have learners tell what they did, how they did it, and what their
payment was.

5. Provide learners with pictures showing a variety of life styles.
Compare and contrast them. Discuss differences and possible rea-
sons for them.

6. Read story of "Little Red Hen." Discuss how it relates to goal.

f
LEARNING EXPERIENCE B: (Social Studies) A

1. Discuss the way of life of the 1trners. For example, they sleep
nights because they go to school days.

4:1
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2. Compare with some mothers and fathers who must work at other hours,

discuss how this work influences their lives.

Evaluation

Oral quiz. Each learner will give an example of the way work determines

the way one lives.

4- s.
Vita
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Kindergarten

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making.

SUBGOAL 5: Develop understanding of the relationship between work and
life style.

Learner Objective 2: Each learner will be able to give an example of
the way his/her attitudes relate to school perfor-
mance.

Learning Experiences

LEARNING EXPERIENCE A: ;Language Arts) A

1. Discuss with the learners how their feelings about a particular ac-
tivity can influence their performance on that particular task.

2. Have learners give examples of school activities they enjoy doing
as well as those they don't enjoy. Lead a discussion to point out
to learners how liking to do something helps them to do better.

Evaluation

Oral quiz. Each learner.will tell one example of how the way he/she

feels about an activity influences what he/she does.

p V lo
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Kindergarten

GOAL: Developing capabilities for achieving self-realization through
pelf- understanding and decision-making.

SUBGOAL 5: Develop understanding of the relationship between work and
life style. r

Learner Objective 3: Each learner will be able to tell how,his/her
study habits relate to school success.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

1. Lead discussion with class of what good study habits are. Have

learners role play an example of each.

2. Discuss which type of study habits help them be more successful in

school.

Evaluation

Oral quiz. Each learner will tell one way in which his/her study sched-
ule relates to his/her school success.
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Kindergar. ;en
,`

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making.

SUBGOAL 6: Develop appreciation for individual differences in interests,
values, aptitudes, skills, abilities, and attitudes.

Learner Objective 1: Fach learner will be able to describe or define ways
in which he/she is different from other persons.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(film: "The Toymaker," Anti-Defamation League of B'nai Brith,
puppets)

1. Show film "The Toymaker."

2. Discuss with learners the film. Relate how the puppets were dif-
ferent and how they felt about each other. Discuss how their
feelings changed and why this happened.

3. Have learners use puppets and present in their own words what they
saw in the film.

4. Divide the classroom into pairs. Have learners sit in a circle.
Each pair will *get a chance to be in the center. ,Ask the learners
!.n the outside circle to tell how the two learners are different.
Encourage learners to not only give physical differences, but to
tell how they are different in what they can do, and in any personal
ways that the classmates may know about.

3

LEARNING EXPERIENCE B: (Art,'Language Arts) A

(mural paper, crayons, scissors)

1. Draw full-size outlines of the learners.

2. Have each learner lie down on a large sheet of paper. Trace outline.
Have learners draw and color features and clothing.

3. Compare these figures. Discuss how each is unique.
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LEARNING EXPERIENCE C: (Language Arts, Mathematics) A

(scale, tape measure or yardstick, paper,. bulletin board)

.

1. Take learners to nurse's office to
or do it in the classroom. Record

a bulletin board.

2. Have each learner put name on the

and weight.

3. From the graph, have learners tell

, smaller.

weigh and measure each learner,
measurements on a bar graph on

bar graph representing own height

which numbers are bigger and

4. Discuss the differences in height and weight and how each learner

is unique.

LEARNING EXPERIENCE D: (Language Arts, Art) A

(drawing paper and construction paper, crayons)

1. Have each learner tell class about himself/herself. Tell such things

,as:

a. name
b. address
c. family

d. friends
e. pets

f. favorite food,

g. favorite color

h. like best in school
i. what makes learner happy fir sad .

j. what want to be when grown up

2. Have learners make pictures to cover the various topics. Put these,

together In a booklet. On cover of booklet, put a self-portrait of

the learner or a silhouette of the .learner's head.
.:,

, )1

Evaluation

Oral quiz. Each learner will tell one way in which he/she is different

from some other person he/she knows.

b

62-- --------



Kindergarten

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making.

SUBGOAL 6: Develop appreciation for individual differences in inter-
ests, values, aptitudes, skills, abilities, and attitudes.

Learner Objective 2: Each learner will be able to list one difference
between himself/herself and another person in each
of the following areas: (1) interests, (2) abili-
ties, (3) aptitudes, (4) values, and (5) attitudes.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(construction'paper, magazines, scissors, paste)

1.. Have the learners print on a large sheet of construction paper
"Things I Like to Do." Ask the learners either to cut out pictures
from magazines or draw pictures of things they,like to do. Paste-
pictures on this sheet. ' 1

2. Ask learners to share 'their pictures. Distuss how their interests
are different froM each others' interests.

LEARNING EXPERIENCE B: (Physical Education, Language Arts) A

(jump rope, ball, tumbling mat)

1. In thesgym, ask learners to perform a variety of tasks, requiring
different skills--such as jumping rope, walking a beam, turning
sommersaults, skipping, hopping on one foot, doing gcrab walk.
Since not all learners will be able to do all tasks qually well,
discuss and.relate how we all have different abilities.

2. Have learners tell what they can do best. For example--paint, sing,
and run. Discuss and compare how the learners are different from
each other.

LEARNING EXPERIENCE C: (Art) A
09

(drawing paper)

1. Have each learner draw a picture of what he/she does best. Bind
these pictures toggther in a booklet for classroom display.

2. Lead discussion to point out not all do the same thing the best.
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, LEARNING EXPERIENCE D: (Language Arts) A

1. Ask each learner to tell of something that they think is important

to them. Have them tell why it is importan5r.

2. Discuss variety of,'"things" learners say are important.

LEARNING EXPERIENCE E: (Language Al s) A

(suitcase)

1. Have an empty suitcase and tell the learneri that the class will

have to move to another room and that they can each take one item.

Ask each learner in the room to pick an item in the room and place

it in the suitcase.

2. Have learners tell why they chose the particular items.

0

.)

LEARNING EXPERIENCE F: (Language Arts) A

(pictures)

1. Show learners pictures of childtren and other people engaged in a

variety of activities. Ask learners to-tell how they feel about

what is happening in the picture, what happened before, what will

happen?, what would they do in a similar situation. Ask several

learners to respond for each picture.

2. Discuss and compare the differences in their responses and relate /

this to their attitude toward the situation shown.
t

T

Evaluation,

Oral quiz. Each learner will tell one example of the, wayheishe is dif-,

ferent from someone else in terms of his/her (1) interests, (2) aptitudes,

(3) abilities, (4) values, and (5) attitudes. -
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KINDERGARTEN

ECONOMIC EFFICIENCY

Developing capabilities for being eco-

nomically efficient as "producer and
consumer of goods and services.



Kindergarten

GOAL: Developing capabilities for being economically efficient as
producer and consumer of goods and bervizes.

SUBGOAL 1: Develop understanding of variety of occupations, interre-
latedness of occupations, and knowledge of occupational
claisifications and job descriptions.

Learner Objective 1: Each learner will be able to give examples of
workers in different kinds of occupations in the
community.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies) E

(bulletin board, pictures of community workers, pictures of tools)

1. Have learners take neighborhood walks or/visits to places of work.
Invite workers to visit the classroom And talk about their work,
wearing their "working clothes" and bringing iAlhe tools of their

trade. If field trips are not possible/or if it is difficult to
bring workers to the] classroom, put pictures of various community

workers Jn the bulleiin board.

2. 'Cut out pictures of tools used by the ,carious workers. Have licsarn-

ers match workers and tools.

LEARNING EXPERIENCE B: (Language Arts)

(hats or pictures of workers'hats)

1. Collect actual hats or pictures of hat worn by various workers in

the community.

2. Have learners identify workers by 1-1ts..

LEARNING EXPERIENCE C: (Language Arts) E

(stories about workers)

1. Read stories about workers in the community.,

2. Have learners pantominie the workers they know Discuss what they

are doing.

Evaluation

Oral quiz. Each learner will give an example of tulp workers with dif-

ferent jobs.
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Kindergarten

GOAL: Developinvapabilities for being economically efficient, as
producer a d consumer of goods and services.

SUBGOAL 1: Develop understanding of variety of occupations, interre-
latedness of occupations, and knowledge of occupational
classifications and job descriptions.

Learner Objective 2: Each learner will be"able to list or describe
two occupations which are production-oriented and .
two which are service-oriented.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts, Art) A

(pictures of workers, drawing paper, crayons)

1. Develop and discuss the concept that some workers 'make things or
give us things (like the jeweler) and some workers do things for
us (like the barber). Provide learners with pictures of workers
who are clearly service-oriented and clearly production-oriented
and ask learners to divide them into the two categories. Discuss
why they fall into categories.

2. If a neighborhood walk was taken, discuss with learners the idea
of production-oriented and service-oriented work. Have them list,
orally, the workers they saw who do things for us and those that
make things.

3. Have learners tell if their parents do things or make things when
they work.

4. Have learners draw two pictures of workers who do things for us,
and two pictures of workers who make things. Mount these pictures
in two booklets for the class.

Evaluation

Oral quiz. Each learner 14111 name two jobs that are production-oriented
and two that are service-oriented.
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Kindergarten

GOAL: Developing capabilities for being economically efficient as
producer and consumer of goods and services.

SUBGOAL 2: Develop understanding that occupations exist for a purpose
and contribute to the dignity of the individual.

Learner Objective 1: Each learner will be able to describe ways in
which work provides opportunities for enhancing
dignity of self and security.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(bulletin board, photograph of each learner)

1. During the first few weeks of school, have all the learners' names,
first and last, on a bulletin board. Next to each name have a
photograph of the learners so that learners may learn to recognize
their own names and those of their classmates.

2. Remove all the pictures and ask each learner to find his/her own pic-
ture and put it back up beside his/her name. As the learners become
more familiar with each other's names, the game of "fish" can be
played with groups of learners. Put all pictures face down in a
pile. Learners then take turns drawing from the pile and placing
the pictures they draw next to the proper name.

LEARNING EXPERIENCE B: (Language Arts) A

(bulletin board)

1. Prepare a bulletin board of "Best Work." Learners judge their own
work and decide what should be put up. Change frequently; daily
if possible.

2. Discuss how learners feel when choosing "Best Work."

Evaluation

Oral quiz. Each learner will describe one way in which work makes it
possible for a person to have dignity.
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Kindergarten

GOAL: Developing capabilities for being economically efficient as
producer and consumer of goods and services.

SUBGOAL 3: Develop appreciation for the value and worth of work, appre-

ciate the contribution of occupations to society and the
economy, and appreciate that work means different things

to different people.

Learner Objective I: Each learner will be able to tell how one worker
in the school contributes to the good of society.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies, Language Arts) E

1. Take the whole class on a walk through the school building in order
to see the workers at work and to become familiar with the building.

2. Before taking the walk through the school, discuss who will be seen,
where, what they might be doing, and why they are doing it. After

the walk, discuss what actually was seen, where it was seen, and

why it might have been happening.

3. Invite the school's workers to visit the classroom and talk about

their particular job. Have pairs of students invite specific

workers to visit the classroom on certain days.

4. Discuss with the class prior to each visit the types of information

they would like to know. After the talk by the workers, review

with the learners what they heard.

LEARNING EXPERIENCE B: (Art) E

(scrapbook, paper, crayons, pictures of school workers)

I. Prepare a scrapbook of school workers. Have each learner draw a
picture of one school worker he/she is familiar with, or have numer-

ous pictures of school workers available for learners to paste into

scrapbooks.

2. Use these booklets or scrapbooks for a bulletin board display.

3. Discuss importance of each worker to the school and society.

Evaluation

Iral quiz. Each learnt. will tell an example of one worker in the

school and t..:11 how the work contributes to the good of society.
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Kindergarten

GOAL: Developing capabilities for being economically efficient as
producer and consumer of goods and services.

SUBGOAL 3: De%elop appreciation for the value and worth of work, appre-
ciate the contribution of occupations to society and the
economy, and appreciate that work means different things
to different people.

Learner Objective 2: Each learner will be able to list one way in which
a worker he/she knows contributes to the economic
good of the local area.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies) A

(simplified map of neighborhood)

1. Arrange for a neighborhood walk. Stop at the stores, the service

stations, the churches, and banks. Or, make a simplified map of
the neighborhood and simulate "visits" to businesses learners are
familiar with.

2. Lead a discussion of the various jobs seen. Have learners list
and describe the work performed. Discuss with the learners ways
the workers they "visited" contribute to Hawaii.

LEARNING EXPERIENCE B: (Art) A

(magazines, scrapbook, paper, crayons, pencils, milk cartons, paint,
construction paper', map of neighborhood)

1. Cut out pictures of neighborhood workers and mount them in a scrap-

book.

2. Draw a map of the neighborhood. Have learners make models of the

places of work in the community they know of.

3. Have learners make buildings and houses out of milk cartons. On

the map, show where the learners live to illustrate the economic
efficiency of working, living, and shopping in the neighborhood.

Evaluation

Oral quiz. Each learner will tell one example of a worker he/she knows

doing work that contributes to the local community.



LEARNING EXPERIENCE D: (Art) A

(mural paper, paint)

1. Make life-size cut outs of each learner dressed or decorated by him!'

her to represent an occupation or profession he/she thinks he/she

may want to follow. Display these cut outs around the room labeled
with the learner's name and the occupation represented.

2. Ask learners to tell why they want the jobs they picked.

Evaluation

Oral quiz. Each learner will describe three reasons why people work.
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Kindergarten

GOAL: Developing capabilities for being economically efficient as
producer and consumer of goods and services,

SUBGOAL 3: Develop appreciation for the value and worth of work, appre-
ciate the contribution of occupations to society and the
economy, and appreciate that work means different things to
different people.

Learner Objective 3: Each learner will be able to list or describe
three personal reasons why people work.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

1. Ask learners to find out what their parents, a relative, or a
friend does for a living (what kind of work they do). Have learn-
ers share this information during "Show and Tell."

2. Have learner!, tell why they think their relatives, friends, or
parents do their particular type of work.

LEARNING EXPERIENCE B: (Language Arts) A

(cookies, M&M candy, bulletin board)

1. For a week, use a variety of rewards for any work the learners per-
form.. For the completion of some tasks, reward with either a cookie
or an M&M, or some other concrete reward. For some tasks, reward
by displaying the work in some way. For the completion of some
tasks, allow learners the privilege of doing something special.

2. After each learner has had the opportunity to experience each of
the different types of rewards, lead a discussion of which they
preferred. Do they prefer getting paid (with a treat) or do they
prefer recognition (through the display of their work) or do they
prefer advancement (through being able to do something special as
a result of completing a task)?

LEARNING EXPERIENCE C: (Language Arts) A

1. Ask learners to role play or dramatize the work they'd like to do.

2. Discuss why he jobs were picked.

Evaluation

Oral quiz. Each learner will describe three reasons why people work.
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Kindergarten

GOAL: Developing capabilities for being economically efficient as
producer and consumer of goods and services.

SUBGOAL 4: Develop understanding that new occupations develop in re-

, sponse to needs of society.

Learner Objective 1: Each learner will be able to list or describe how
an occupation other than his/her father's or
mother's is necessary to his/her family's existence.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies, Art, Science) E

(drawing paper, crayons, bulletin board, shoe boxes, paint, clay,

table)

1. Have learners take a walk in the neighborhood and stop to visit

local stores and businesses. If actual walk is not feasible, make

a map of the neighborhood and take a simulated walk to visit local

stores and businesses.

2. Encourage learners to tell to which stores they or their parents go,
and why they go there. For example, the grocery store for food, the

barber shop for a haircut.

3. Have learners draw pictures of the places they visited or discussed.

Display them on a bulletin board.

4. Have learners make stores out of shoe boxes. Help them label the

stores: barber shop, drug store, bank....

5. Make people out, of clay to use with stores. Display on a table.

6. Have learners role play the parts of the people. se the shoe box

stores and clay people for this.

7. Review discussion of how various jobs discussed are necessary to
learner and his/her family.

LEARNING EXPERIENCE (Language Arcs, Art) E A

(drawing paper, crayons)

1. Invite workers from the fire department or the police department to

come into the classroom to speak to the learners.
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2. Have the visitors talk to learners about safety rules or fire rules.

3. Discuss with leallners the rules and bow and how they affect each
person.

4. Have learners draw pictures of themselves following rules of safety.
Discuss what they mean.

5. Have learners role play using safety rules.

6. Lead discussion of why firemen and policemen are necessary to each
learner and his /her family.

Evaluation

Oral quiz. Each learner will describe an occupation that someone ot)er
than his/her mother or father has and tell how the occupation is neces-

sary for his/her family's existence.

75



*..

Kindergarten

GOAL: Developing capabilities for being economically efficient as
producer and consumer of goods and services.

SUBGOAL 5: Develop employability skills.

Learner Objective 1: Each learner will be able to give an example to
show two factors necessary for job success.

Learning_ Experiences

LEARNINGFPERIENCE A: (Language Arts) A

1. Lead discussion with learners about the meaning of "job success."

2. Relate the jobs they do in the classroom--what does it take to do a

good job? Have learners determine the standards.

LEARNING EXPERIENCE B: (Language Arts) A

1. Discuss need to follow directions in orderto suceed in doing work-

sheets or pages in workbook.

2. Discuss why following directions is necessary for doing a good job.

LEARNING EXPERIENCE C:' (Art) A

(juice cans, glue, spray paint, clothes pins, glitter, macar

sequins)

1. Have learnervmake pencil holders out of juice cans and clothes pins.

Open can'at one end. Separate the clothes pins into halves. Glt

the pins onto the can, let dry, and spray paint. Decorate holders

with small items such as-glitter, sequins, macaroni....

2. Discuss with learners the necessity for doing the project steps in

order and how this is a factor for the success of the job.

Evaluation

Oral quiz. Each learner will name one example tf job success of some-

one he/she knows and tell one reason for the success.
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Kindergarten

GOAL: DeVeloping capabilities for being economically efficient as
producer and consumer of goods and services.

SUBGOAL_6: Develop understanding of the relationship-between education
and work.

Learner Objective 1: Each learner will be able to list one occupation
which requiresohigh sohool education, one which
requires college, and one which requires special-
ized_edueation.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(pictures, b4letin boar,

1. Cut out pictutles of'workeis known to learners and mount them on the
bulletin board categorized by, their minimum educational requirpments
(high ,school, college, and specialized education).

2. Discuss this wi h the leainers. After a few days, remove the pic-
tures from the and and play a game to see if they:can put them
back up in the correct categories.

Evaluatio$

Oral qui Each learner will name one occupation which requires high
school e cation, one requiring college, and one requiring specialized

educatio .
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Kindergarten

GOAL: Developing capabilities for being economically efficient as

producer and consumer of goods and services.

SUBGOAL 6: Develop understanding of the relationship betkKeen education

and work.

Learner Objective 2: Each learner will be able"to list'or describe
the subject matter necessary for specific occd-

pations.

Learning Experiences

LEARNING EXPERIENCE A: (Mathematics) A

1. Relate the ability to count to some of the work done by the neigh-
borhoo0 people the class visited on a field trip or people they are

acquainted with.

2.4 Discuss how most jobs require reading and writing abilities.

LEARN1AG EXPERIENCE B: (Language Arts, Art) A

(drawing paper, construction paper, bulletin board)

J

1. Take learners on a field trip to the zoo, or present pictures or a

film of, a zoo.
(-

2. Discuss with learners what the zoo keeper has to know--e.g., he has

to know all about animals--what they eat, where,tbey like to live..:.

3. Draw pictures of the animals. ,Make cages out of construction paper
and mount the animals on the bulletin board in thesecages..

Evaluation.

Oral quiz. Each learner will name one occupation which `requires know-
ledge'in a specific subject area, such as mathematics, and tel

4
the

,

specific subject that is required.
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KINDERGARTEN

SOCIAL RELATIONSHIPS

Developing capabilities for establish-

ing and maintaining healthy social re-
lationships.

/
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Kindergarten)

c..
1

GOAL:, D ::' ping capabilities for establishing and maintaining healthy
social relationships.

SUBGOAL 1: .Develop interpergonal skills.

Learner Objective 1: Each learner will be able to describe three jobs
that people lfving close to him/her hold, and name
one interpersonal ;kill.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts, Art) A

(drawing paper, 'crayons)

1. Ask each learner to ask his/her mother, father, or a close friend
what kind of work they do.

2. Have each learner describe to the rest of the class what kind of
work is done by the ne'rson they ask. Send a letter home to the
parents explaining what the learners need to know.

3. Have learners role play this person at work.

4. Have learners draw a_picture of the person at work.

LEARNING EXPERIENCE B. (Art) A

(magazines, scissors, paste, construction paper, bulletin board)

1. Provide each learner with a magazine and a pair of scissors. In-

strtu learners to find pictures of people at work.

2. Mount these pictures in a "Work Collage" on a bulletin board. Dis-

, cuss the various jobs shown.

3. Lead a discussion to determine if learners personally know people
wno work in jobs shown in the pictures.

Evaluation
'

Oral quiz. Each learner will name three people in his/her family or his/
her grcup of close acquaintances, and will tell the jobs that each has.
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\lindergarten

COAL: Developing capabilities for establishing and maintaining healthy

spcial relationships.

SUBGOAL 2. Develop unerstanding of social roles.

Learner Objective 1: Each learner will be able to list and d scribe
two characteristics of dignity in relati n to
self and others.

Learning Experiences
1

LEARNING EXPERIENCE A: (Language Arts) A

(bulletin board, "Mop Top" by Doi Freeman,, The Viking Press, Inc.)

1. Prepare a bulletin board on which to display the work of all learn-

ers. Have learners daily pick one piece of work they have done
and display this.

2. Discuss with learners the questions"How do ylu feel when you have
done something to make your mother or father or teacher happy?" '

"How do your parents or teachers feel when you do'something good?"

3. Develop a role playing situation where one learner takes the part'
of the mother, one of the father, another of a child:, Ask learners
to act out a situa ion where the learner pleases the parents.

4. Show a picture of an messy person -,c1 a well-groomed person. Ask \

'learners "How do you feel about these pic.tures?" "How 4o you think,

these people feel about themselves?" "Read story of 'Mop Top." Dis\-

cuss the boy's feelings about himself--what caused his feelings to

'change?

LEARNING EXPERIENCE B: (Language Arts) A

P. Assign a learner to be the supervisor of the classroom workers.
Discuss the feelings of the learners toward being responsible to
a classmate.

2._ Ask learners to date how they follow directions for an adult as
compared to another learner. Develop the concept of respect.
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LEARNING EXPERIENCE C: (Language Arts) A

(puppets)

1. Discuss learning to use good manners.

2. Discuss the use of "Thank you," "Please," and "Excuse me."

Have learners role play with puppets the use of good manners and
hot using good 'manners. Lead a discussion to compare the two roles.

Evaluation

Oral quiz. Each learner will desc.ilbe two characteristics of dignity.

-
.114
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Kindergarten

GOAL: Developing capabilities for establishing and maintaining healthy
social relationships.

SUBGOAL 5: Develop appreciation for flexibility and adaptability in

social relationships.

Learner Objective 1: Each learner will be able to list two feelings
that his/her father or mother has about his or her

work.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts, Art, Mathematics) A

(drawing paper,
four faces)

crayons, pictures, doll house, dolls, blackboard,

1. Have learners role play their parents in four situations: (a) leav-

ing fcr work, (b) at work, (c) coming home, (d) at home. Have ob-
servers tell what feelings are being shown by the role players.
Have role players tell what feelings they were having.

2. Instruct learners to drat./ a picture of how their mothers and fathers

look at work. Have learners tell how they are feeling.

3. Show learners pictures of faces expressing a variety'of emotions:-
Have them pick out the one that shows the way their parents' feel

about their work. Have learners tell why they think so.

4. Use a doll house. Have learners act out, through the dolls, the

feelings their parents have about work.

5. On board put faces: a happy one, a mad one, a sad one, and a

scared one. Ask learners to come up and put a mark under the face
that shows how their parents feel about their work. Have learners

count the number of marks under each face.

Evaluation

Oral quiz. Each learner will describe two feelings that his/her mother

or father Irs about his or her work.
es.
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Kindergarten

GOAL:, Developing cape lities for establishing and maintaining healthy
social relationships.

SUBGOAL 6; Develop understanding of interrelatedness of occupational
roles.

Learner Objective 1: Each learner will be able to give an example of
one job which contributes to or is related to
another job.

Learning Experiences

LEARNING EXPERIENCE A: (Physical Education) A

1. Have a relay race inthe gym.

2. Discuss with the class how each member of the team was significant
in the team's effort.

3. Relate group effort to interdependerce of various jobs.

LEARNING EXPERIENCE B: (Language Arts, Art, Mathematics, Social Studies) A

(paper, crayons)

1. Discuss with learners the importance of all jobs and the interde-
pendence of all jobs. For example, the secretary in the office is
needed by the teachers and the principal; and the secretary in turn
needs these same people in order to perform his or her tasks.

2. Have learners draw or orally list pair of people in the school who
need each other in order to perform their work.

3. Discuss the interdependen,:e of the workers the learners have become
familiar with.

4. Have learners count workers. if one worker needs another.in order
to perform the task, we now need two workers.

Evaluation

Oral quiz. Each learner will tell one example of someone he/she knows who
has a job which is related to another ob.
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Developing capabilities for carrying
out civic responsibility at work and in
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Kindergarten

GOAL: Developing capabilities for carrying out,civic responsibilities
at work and in the community.

SUBGOAL 1: Develop understanding of rights, privileges, and responsi-
bilities on the job, in the hoitle, and in the community.

Learner Objective 1: Each learner will be able to give an example-of
one way in whit work requires responsibility.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies, Language Arts, Mathematics) A

(attendance chart or card file)

1. Point out that coming to school is one of the learner's most impor-

tant jobs (work). Point out that responsibility is realizing we
have something to do and finding the best way to do it. Prepare an

attendance chart or a card file containing each learner.E. name.
Each learner keeps track of his/her daily attendance.

2. Have the learners count the number of checks they have (one for
each day of attendance) at the end of the week.

3. Have each learner find his/her own name on the chart or in the card

file in orde'r to check off his/her attendance.

4. Lead a discussion with the learners to share how each met his/her re-

sponsibility of coming to school.

5. Point out responsibility is having a task to do and finding the best

way to do it.

LEARNING EXPERIENCE B: (Language Arts) A

1. Discuss with learners the necessity of cleaning'up. Why should it

be done? Who should do it?- When should it be done?

2. Have class establish guidelines and rules which all are responsible

to follow. Have one learner be room monitor -- change on a da.Tty ba-

sis. His/her responsibility would be to see that others carry out

their responsibilities.

Evaluation

Oral quiz. Each learner will tell one example of someone he/she knows

who has to be responsible in his/her job.
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Kindergarten

GOAL: Developing capabilities for carrying out civic responsibilities
at work and in the community.

SUBGOAL 2: Develop understanding of ways in which participation in
civic groups contribute to individual and group goals.

Learner Objective 1: Each learner will be able to participate in a
task which contributes to classroom goals.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

1. Discuss what goals, rules, and jobs are. Develop rules for working
together. Have learners determine minimum standards. Create jobs
within the classroom that would be done in turn by each learner.

9.. Have learners demonstrate through role playing, the performance of
each job, as well as what each of the rules for working together
means. (Rules for working together should include: sharing, takiu
turns, following directions and working in groups.)

LEARNING EXPERIENCE B: (Physical Education) A

1. Play a game which requires directions and rules. Goal is to play
the game.

2. Lead a discussion on how each learner will participate and there-
fore must follow directions to meet the goal.

LEARNING EXPERIENCE C: (Art, Social Studies)

(paper, pictures, crayons, staplers, scissors)

1. Have as a class goal making booklets to take home to share work
done, or to invite parents to the school for some special event,
Have learners work in groups of foPr. Each learner prepares one
page--making four copies of it. Then two ._earners fold the papers,
one learner puts the pages together, and one learner staples the
pages. All learners decorate the cover of one booklcc.

2. Discuss the task of making booklets and point out the cooperative
work involved each worker doing his/her speciric task.

Evaluation

Observation. Teacher will observe and record that each learner parti-
cipates in a task that contributes to group goals.
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Kindergarten

GOAL: Developing capabilities for carrying out civic responsibilities
at work and in the community.

SUBGOAL 3: Develop understanding of importance of rules in society.

Learner Objective 1: Each learner will be able to list rules for a
group of which he/she is a member.

Learning Experiences

LEARNING EXPERIENCE A: (Art, Social Studies) A

(milk cartons, shoe boxes, construction paper, paint, scissors,

paste)

1. Have learners make a play village out of boxes. Have some learners
make stores and businesses, while others make homes.

2. Have learners make buildings out of shoe boxes and milk cartons.
7-----Thase_can---be painted and details can be added made out of construc-

t tion paper.

3. Have learners set up the finished buildings to represent the commu-
nity.

4. Have the learners set up the village and role play the people living

there. Have learners make rules for living in the village.

5. Lead a discussion on the necessity for rules. Have learners play
with the village without rules or by having someone break the rules.

Discuss what happened.

LEARNING EXPERIENCE B: (Art, Language Arts) A

(I" x I" pieces of construction paper, spinner with numbers)

1. Give the learners different colored pieces of construction paper
and a spinner with numbers pr it.

2. Ask learners to make up a game which uses these materials. The

game must have rules for playing. Discuss with learners the

necessity for the rules.

3. Divide class into several groups and let each groc.p make its own

rules. Bing groups together and let them share their particular
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LEARNING EXPERIENCE C: (Language Arts) A

1. Discuss with the learners the need for classroom rules. These

could include rules for:

a. the use of toys
b. the use of the bathroom
c. lining up
d. going on a field trip
e. behavior in the classroom

A
2. Have learners state what their responsibilities are to carry out or

to follow the rules. Also, discuss what should happen if the rules
are not followed.

Evaluation

f t

Oral quiz. Each learner will tell one,rule of a group to which he/she

belongs.
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Kindergarten

GOAL: Developing capabilities for carrying out civic responsibilities .

at work and in the community.
/

SUBGOAL 4: Develop understanding of relationship between responsibili-
ties and rewards in work and leisure.

Learner ObjeCtie 1: Each learner will be able to give an example of
the rewards, other than money, which are related
to working.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

1. Invite workers from school or community to talk to the learners
about the rewards they receive from their jobs, other than money.
List these. They should not be too sophisticated and could include

such things asipersonal satisfaction, happiness, getting to meet

people....

2. Discuss' .And list reasons why learners perform tasks and assignments
in the classroom.

LEARNING EXPERIENCE .pt

(paper, pencils, crayons)

1. Have learners draw pictures of jobs or work that is performed for
which there is no money: making beds, picking up their roan', cook-
ing dinner, cutting grass, watching younger sibling....

-

2. Have each, learner explain his/her picture to the rest of the class.

3. Lead discussion relating how reward of cooking dinner is not money
but having sodething to eat, how reward for making bed can be a
clean room...._

Evaluatfon

Oral quiz. The learner will tell.of someone he/she knocks who derives
reward other than money from work.

V
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Kindergarten

'
.

GOAL: Developirig capabilities for prying out civic respons'ibilitie's

at work and in the community. , ,

SUBGOAL 6: Develop ability to particIpate,in various kinds of civic

groups.
.

,

-Learner Objective 1: Each learner will be able"Ao describe ways in
which participatlion in al4roup helped him/her.

Learning Experiena
..1

LEARNING EXPERIENCE A% (Language Arts, eikt
r

/

1. Have each learner bring something to eat at a picnic. Divide class

into groups. Pave each group plan one actiyity to do at the picnic.
Include things such as play ball, sing songs, and run a race.

2. Discuss what to eat,ancl what to do, as well as..whece to have it.

3. After the picnic, discuss with Lear ers..what they pied from it --

what they liked. Ask learners to tell what they did for the picnic

and what they got out ofit in return.
' .

LEARNING EXPERIENCE B: (Language Arts) A

1. Divide class into groups of five each. Have each learner, in the

group tell one thing about each of the other learners in the group.

2. Bring the groups together and havelearners share what they were
told about themselves by the others in the group. This teaches

learners to listem to each other.

3. Discuss how participation in this activity helped-learners-learn ,

something about themselves.

LEARNING EXPERIENCE : (Art)

(paint, mural paper)

1. Have learners paint a mural showing some experience they had--such

as a field trip.

2. Discuss how painting a mural is different from painting individual
pictures.

Evaluation 1

Oral quiz. Each earner will tell one way in which th'c work he/she did

in a group was helpful to him/her.
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GRADE 1

SELF-REALIZATION

Developing capapilities for achieving

Jelf7realization through self-under-

standing and decision7making.
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Grade 1

GOAL: Developing'capabilities for achieving self-realization through
self-understanding and decisioh-making.

SUBGOAL 1: Acquire skills of self-appraisal.

Learner Objective 1: Each learner will be able to list or d'eperibe

o
three personal attributes.

Lqarning Experiences

LEARNING EXPERIENCE A: (Language Arts) im
Y.

(book: Happy, Sad, Silly, Mad by Barbara Shook Hazen, Wonder Books,

New York)

. Read book, Happy, Sad, Silly, Mad, or a similar book.

2. Discuss the feelings talked about in tLe book. Have learners give

incidents itr their lives that make them feel happy, sad, silly, and

mad.

LEARNING EXPERIENCE B: (Art) A

(drawing paper,'craons, construction paper)

1. Discuss feelings learners have experienced.

2. Ask learners to draw pictures showing feelings. Bind the pictures

together into a booklet.

LEARNING EXPERIENCE C: (Language Arts, Art) A

(chart paper, bulletin board, drawing paper-, crayons)

1. Discuss feelings' learners have experienced.

2. Write an experience chart with the learners telling about their

feelings. Work on one feeling per chart.

3. Mount the charts on a,bulletin board and ask the learnerseto draw
pictures'to go along with the charts.
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LEARNING EXPERIENCE D: (Language Arts) A

(filmstrip--"Circle of Feelings," SRA, pictures of children)

1. Show filmstrip, "Circle of Feelings." 4
2. Discuss the feelings shown in the film. Show learners pictures of

other children expressing emotions. Ask the following questions
to initiate dicusssion:

a. Tell something aboutthe children in the pictures.
b. What do you think the children are thinking about? Why?
c. What do you think the children could be doing? Why?
d. ,Did you ever feel that way? Describe when and tell why you

felt this way.

3. Ask learners to role play these situations and others as well. Have

the learners describe typical problems that they encounter, such as
getting lost, losing things, fighting, and loving.

LEARNING EXPERIENCE E: (Art) A

(mirror, foil$ cardboard, construction paper, paste)

. ,

1. Ask learners to look in a'mirror and describe what they see.

2. ',Have learners make.faces inothe mirror. Have other learners des-

cribe it. 1

3. Give each learner a piece of foil-with which to cover a piece of
cardboard. On the foil ask the learner to make a face, represent-
ing himself/herself, made out of construction paper which is pasted
onto the foil.

4. Lead group discu-sion dealing with learners' responses.

LEARNING EXPERIENCE F: (Language Arts) A

(cutouts, staples)

1.- Using cutouts of a house, telephone, birthday cake,...ask each
learner to print the folloviing on each:

a. My name is

b: Inlive at

c. My telephone number is
d. I am years old.
e. My birthday is

4;74S IGO



2. Staple the cutout& together tO be taken home.

;IT

1-

Evaluation

Oral quiz. Each learner will describe three of his/her personal attri-

butes:
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Grade 1

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making.

SUBGOAL 1: Acquire skills of self-appraisal.

Learner Objective 2: Each learner will be able to tell the subject
matter areas in which his/her performance is
above average.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts, Mathematics) A

(chart paper)

1. Have each learner keep a daily evaluation of his/her own performance
for each subject area. Discuss and list on a chart the criteria of
the evaluation. The learners will copy these for their own charts.

2. Have learner add his/her daily totals, and put on a master graph for
the class.

3. Discuss with class at end of day, the general performance of the
class.4ased on the results of the graph.

0

Evaluation

Oral quiz. Each learner will tell the subject areas in which he/she
thinks his/her performance is above average. Criteria of acceptability
determined by teacher.
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Grade 1

,GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision:making.

SUBGOAL 1: Acquire skills of self-appiaisal.

Learner Objective 3: Each learner will be able to tell two personality

variables about himself /herself,

O Learning Experiences

.LEARNING EXPERIENCE A': (Art, Language,Arts) A

(drawing paper, crayons, writing paper, pencils)
-

1. Have learners makg booklets showing "What.I like to Do." Make illus-

trations for the booklet.

2. Write captions or stories for the pictures and share booklets with

other learners.

LEARNING EXPERIENCE B: (Language Arts, Mathematics) A

(chart paper)

1. For one week, give learners the option of working alone, workingin
pairs, or working in groups. For each activity, have learners mark

on a master chart how they did in the actti4ty: alone, in two's,

or in a group.

2. Have learners total their marks- daily. At the end of the week, add

the totals.

3. Discuss with class what it means to have more checks for working

alone than working with others.

LEARNING EXPERIENCE C: (Physical Education) A

(gymnastic mats)

1. Determine what stunts each learner can do with ease. Assign him /her

to a group that only does those. Also, assign himiher.to a group

performing stunts he/she can only do with great difficulty oenot at ,

all.
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2. Discuss feelings learners had doing-the two activities. Did they

not4.c' any differences? Did they act differently? Did they feel

dit. rently? Which did they prefer?

3. Reld,e this experience to jobs--not everyone has the skill to do
all jobs.

_/Evaluation

Oral quiz. Each learner will name two personality traits that he/she
has.
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Grade 1

GOAL: Developing capabilities for achieving. self- realization through

self-understanding and decision-making.

SUBGOAL 1: Acquire'skills of self-appraisal.

Learner Objective 4: Each learner will be able to list or describe one

unique personal characteristic.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(drawing'paper)

1! Have learners pair off. Have each pair work together, eat together,

play together, and, if possible, go home together for two days.

2. Lead discussion on differences pairs were aware of during the two

days. ,

3. Ask each learner to draw a picture of his/her paitner.

4.. Ask each pair to comeafront of class and tell about each other.

Ask them to tell how their partner works, plays, eats, lives and

generally does things differently from themselves. Have learners

show the pictures they made of their partners and tell how the

partner looks different from themselves.

LEARNING EXPERIENCE B: (Language Arts) A

(tape recorder)

1. Ask each learner to tell about himself/herself using a tape recorder.

2. Play the tape to the whole class and ask the learners to try to

guess who it is.

LEARNING EXPERIENCE C: (Langiage Arts) A

1. Have learners describe how their interests are different from the

interpts-of other members of their family.

2. Let the learners describe things that make them different from their

neighbors--different family size, different automobiles, different

houses or apartments, different dogs, different last names.
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LEARNING EXPERIENCE D: (Art) A

(drawing paper, crayOns, bulletin board)

1. Divide a bulletin board into several sections. Label one section
"This is where we live," another "This is my family," a third "This
is whit I like to do." Ask learners to draw a picture for each one
showing about hiniSelf/herself.

2. Discuss the differences shown- relate how all these differences make
for the uniqueness of the individual.

Evaluation

Oral quiz. Each learner will de tribe one characteristic which he/she
has which is unique.
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Grqde,1

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making.

SUBGOAL 2: /Develop awareness and understanding of self.

Learner,Objective 1: Each learner will be able to list or describe
likes, dislikes, strengths, and weaknesses.

Learning Experiences

LEARNING EXPERIENCE A: (Mathematics) A

40*
(play money*, items for sale or auction)

1. Give each learner $.25 to spend on spbcific items in a simulated

sale. They cannot buy all and therefore must choose those they

value the most. °

2. Have an auction where the learners can bid for the items using the

money they were given.

3. Discuss reasons for choosing items.

LEARNING EXPERIENCE B: (Mathematics) A

(prepared list of comparison .questions, blackboard)

1. Ask questions such as: "How many children would rather have ice

cream than cake for dessert?" or "How mdkly'children would prefer

goineto the zoo rather than to a movie on Sunday afternoon?"

2. Have learners count the responies. Make a comparison of largerland

smaller numbers.

3. Discuss how cne can't always do what one wants, how one must con-

aider others' likes, dislikes...how many different likes and dis-

likes are present in the group.

LEARNING EXPERIENCE C: (Language Arts) A

(chart paper)

1. List various community helpers. Arrange for classroom visitation

'from as many possible. Have the learners adk them about their

jobs, especially what they like and dislike about their jobs.

te
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2 Have the learners decide what they need to do to perform each job
and discuss if they would like the job telling why and why not.

LEARNING EXPERIENCE D: (Language Arts) A

1. Direct the learners to tell about thingq, they like and dislike.-

2. Have learners ban in newspaper pictures showing people doing
tasks.,, Discuss the skills. or strengths needed.

O

LEARNING EXPERIENCE E: (Language Arts) A f.

(paper bag for each learner, magazines, scissors, pale, crayons)

r. Give each learner a plain paper bag, a magazine appiopriate to age

group, a pair of scissors, crayons, and paste.\ Direct the learners'

to cut from the magazine pictures of things they like or dislike
and put'thern in the bag. The bag may be decorated An any way the

learner chooses.
1

2. Have the learners share their "bag" with other class memberg, thus
*sharins their likes and dislikes.

LEARNING EXPERIENCE F: (Art) A

(magazine pictures, construction paper, paste) °

1. Have learners mfke cbllages of likes and dislikes. Direcrthis ac-

tivity as a grobp or class project in the form of a mural.

2. Assign the collage as an individual project, each learner making

his/hey own collage.

LEARNING EXPERIENCE G: (Art) A

(drawing paper, crayonsnitror)

1. Have learners make a scrapbook of likes and dislikes. Direct learn-

ers to draw pictures of themselves as they think they look.. This
could be done with the use of a mirror.

2. Pair learners and have them share booklets comparing likes and dis=

likes.
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LEARNING EXPERIENCE H: (Music) A

(records from Sgdame Street and Mr. Rogers)

1. Usg songs from Sesqme Street and Mr. Rogers that deal with self-

'acceptance.

2. Discuss the'fact that everyone has likes, dislikes, strengths, and

weakneises.

LEARNI'NG' EXPERIENCE I: (Science) A

(items brought in by teacher and learner to emphasize different

senses)

1. ShoW pictures of objects. Have learners discuss their likes or-

dislikes of the items.''
,

'tot
b

2. Have learners touch objects they cannot see. Provide a variety of

items, both pleasant and unpleasant. Have learners identify objects

and discuss their likes and dislikes of items.

learneia identify sounds

Have leyrners discuss

3. Play recording of different sound§. Have

and discuss likes and dislike& of items.
ti

4. .Provide learners wIth -a variety of tastes.

likes or dislikes of ehe tastes.

'Evaluation
a

Oral quiz. Each learner will name two likes, two dislikes, two strengths,

or two weaknesses in relation to himself/herself.

.

-
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Grade 1

GOAL: .101eveloping capabilities for achieving self-realiztion through'
self-understanding and decision-making.

SUBGOAL 3: Develop understanding of decision- making process.'

Learner Objective 1: Each learner will be able to give an example of

o making a decision.

Learning Experience:.

LEARNING EXPERIENCE A: (Language Arts) A

1._ Have learners vote on where they would like to go on a field trip.
Discuss where it is possible to go and wheie it is not possible to

go.

2. Diicuss what thoughts learners had in making decisions about parti-

cipation in a group activity. Dismiss how ma ing a decision involves

other people.

LEARNING EXPERIENCE B: (Science, Art, Social Studies) A

(paper, crayonspciseors', map or globe, world map)

A .

A 4'4

'1. Lead a discussion relating different kinds of weather to the Lypes.

of clothing,worn. Relate this to,the decisions learners mustmake- .

when gettipg dressed (need for umbrella or jacket if it tligoing to

rain).

2. =Point out people dress differently in different parts of the world
because of the climate. Use a world map or globeto show different'

climate areas. Have.learneridecide'what the people shduld wear and

why.

. Have learners make paper dolls and a variety of outfits designed for

different types of weather.

4. Have learners draw people aressid apprOpriately for'the climate in
which they Live. Put large world ma?'on a bulletin board and put,,

these people where they'wou/d live./

LEARNING EXPERIENCE C: (Language Art, Art) A

(drawing paper, crayons),

1. Have learners tell Cow they would decide to spend $100:



4-

r:

1'

2. Discuss the factors upon which, the decisions were made concerning

the spending of $100.

3. Have learners draw-pictures of what the* would buy. Share these

with other learners and bind them into a class "$100 Wish Bo'

'

.

Evaluation

(

Oral, quiz. Each learner will tell one example of one decision he/she has
made.,

;



Grade 1

GOAL: Deve capabilities for achieving self-realization through

self - understanding and decision-making.

"SUBGOAL 5: Develop understanding of the relationship between work and

life style.

Learner Objective 1: Each learner will be able to give an example of
the way work relates, to the way one lives.

Learnink Experiences

LEARNING EXPERIENCE A: (MatheiatiCs;tanguage Arts) A

(toy, money, toy store with goods--real or pictures)

1. Give each"learner money for the completion of specific tasks or

assignments or for good behavior. Set up a toy store. Have the

learners "buy" items dependent upOn the money they hive earned
during the day or be saved from day to day if a more "expensive"

item is desired. .

t.
.

.
,..

2. Have learners tell the sequence of what they did to earn the money

and how they spent theM.

3. Relate this to learner's family's way of living.

LEARNING EXPERIENCE B: (Language Arts) A

1. Have learners tell about their life at home and relate this to the

work they do and their parents do to achieve this. For example,

mother cookswe eat; father works--we have money to buy the food

and a place to live; learner helps to dishes--we have clean plates.

2. Discuss how different jobs affect life style; e.g., amount of money

earned, working hours.

;

LEARNING EXPERIENCE C: (Social Studies, Art) A

(field trips or pictures, drawing paper, paint or crayons)

1.' Complqe and contrast how the work of a city dweller and a country

dweller differs and influences the way they live. If possible,

take a field trip to a pineapple farm--watch a farmer at work, vis-

it his home. Take a field trip to the city--visit a cannery and

visit a cannery worker's home. If field trips are not possible,

use pictures to illustrate differences in work and life style.
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2. Discuss and chart how their lives are different because of their

work.

3. Discuss how man is interdependent. Have learners list what the

farmer does to help the city worker and what the city-worker does

for the farmer.

4. Divide the class'in half. Have half paint a picture showing the

farmer at work and at home, have the other half paint the city

worker at work and at home.

Evaluation

Oral quiz. Each learner will give an example of the way a person's

work influences the way he/she lives..
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Gra,cle 1

GOAL: Developing capabilities for achieving self-realization through

self-understanding and decision-making.

SUBGOAL 5: Develop understanding of the relationship between work and

life style.

Learner Objective 2: Each learner will be able to give an example of
the way in which, his /her attitudes relate to

school. performance.

Learning Experiences

LEARNING EXPERIENCE A: (Language /kits, Art) A

(drawing, paper, 'crayons),

1. Have.several learners role play feelings and re at of ,class guess

what they are.

2. Have learners draw pictures of children feeling happy, sad,, silly,
and mad. Write on picture whit the learner dictites in regard to

why the child is feeling a particular way. Make'the pictures into

a booklet or display them on bulletin board.

3. Discuss relationship of feelings learners have at specific time

to the way they perform in school at that time.

LEARNING EXPERIENCE B: (Language Arts) A

1. Have learners perform a task they like and Ote they dislike,

2. Discuss and evaluate their performance of these tasks.

EValuation

Oral quiz. Each learner will tell oneexamprle of the way he/she feels

about a subject and how it influences what he/she does.

i'2
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Grade 1

GOAL: Developing capabilities for achieving self - realization through

self-understanding and decision-making.

SUBGOAL 5: Develop understanding of the relationship between work and

life style.

Learner Objective 3: Each learner will be able to tell how his/her study
habits relate to school success.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) P

(chart paper, puppets)

1. Have a successful older student come and talk to the class about

how he/she studies.

2. Write.,he older student's study habits
discuss with the learners how-they may

3. Have several learners prepare a puppet
habits in a variety of situations.

Evaluation

on an experience chart and

use them.

play illustration good study

Oral quiz. Each learner will tell one way in which the way he/she studies

relates to his/her school success.
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Grade I

GOAL: Developing capabilities for achieving self-realization through
vself-understanding and decision-making.

SUMGOAL 6: Develop appreciation for individual differences in interests,
values, aptitudes, skills, abilities, and attitudes.,

Learner Objective 1: Each learner will be able to describe or define
ways in which he/she is different from other people.

Learning Experiences

NC-- EXPERIENCE A: (Language Arts) A

(camera, pictures, construction paper, yarn, bulletin board)

I. Take each .learner's picture.

2. Have learners pick their own picture out of the pile and tell class
how he or she knew it was his/hers.

3. _Mount each learneewpicture on paper (double folded) shaped like
-a present tied with a bow of yarn. When-learners can write their

-own names, they can open their presents and see their pictures.

4. On a bulletin board make a large house with as many windows as there
are learners in the room. Behind each window, mount a learner's pia-

ture. When a learner enters the room in. the morning,he/she opens -

his/her window to show he/she is present.

5. Have learners list feeling words such as sad, happy, mad, silly,
-jealous...on a chart. After the learner has opened his/her window,
he/she writes on a smalr piece of paper the way he/she feels and

, mounts this under his/her picture. Discuss differences in feelings..

_LEARNING EXPERIENCE B: (Language Arts)

(chart paper)

1.. Help learners to list on a chart the-names of all class members.
Write them randomly in two columns. Number one column and letter

the other.

2. Have each learner pick a number and a letter (representing two learn-
ers in the room) and talk about how these two learners are different.
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LEARNING EXPERIENCE C: (Language Arts) A

1.' Present learners with statements that begin with "How many have...?"

or "Who has ever...?" Those who answer-affirmatively may show their

vote by moving to a particular. spot.

2. Discuss differences in experiences and likes.

LEARNING EXPERIENCE D: (Art) A

(drawing paper, crayons)

1. Ask learners to draw a pietUre of elte=parent they think they lodk

the most.like. Have them draw a picture of themselves.

Compare the pictures and tell how they are different, tell stow they

are alike.

Evaluation

Oral quiz'. Each learner,will tell one way in which he/she is different

from one other person in the room.
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Grade 1

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making.

SUBGOAL 6: Develop appreciatiori for individual differences in interests,

values, aptitudes, skills, abilities, and attitudes.

Learner Objective 2: Each learner will be able to list one difference
between himself/herself and another person in each.

of the following areas: (1) interests, (2) abili-

ties,- (3) aptitudes, (4) values, and (5) attitudes.

Learning Experiences

LEARNING EXPERIENCE A:" (Art, Language- Arts)- A

(box; buttons, construction paper, dowel, drawing paper, tape)

1. Make a television out of a box. Cut out a hole 9" x 12". Attach

buttons and scraps of construction paper fore knobs and other fea-

tureson the television. Cut two small holes (top and bottom) in

each side and insert dowels.

2. Asjearners to make several pictures o£ what they like to do. Con-

, nect these pictures with tape,and make onerein-roll of pictures.
.Attach the pictures to the dowels of the television.-

. As each learner shows his/her pictures on the television,. have him /''

her narrate what the pictures show. Discuss how their interests are

different.

LEARNING EXPERIENCE B: (Language Arts) A

(chart paper) '

1. Divide a piece of chart paper into twe columns. Head one column-

"Things I can dO" and the other "Things I cannot do. ". Ask learners
to each state one thing they can do and one thing they cannot do,

;

2. Read the lists with the learhers. Note how some learners can do

some things others cannot dc. Discuss this difference in abilities.
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LEARNING EXPERIENCE C: (Physical Education) A

° (Jumping rope, walking beam, ball, stopwatch, tumbling mat)

1. Ask learners to perform various tasks that require different skills
or abilities--such as jumping rope, walking a beam, lifting a heavy

object, throwing a ball at a target, running a timed race. .

2. Discuss how some learners were able to do some things kit not others.
Relate discussion to differences in ability.

LEARNING EXPERIENCE D: (Language Arts, Art) A

(drawing paper, crayons)

1. Provide learners with several activities. Let them choose.which

they wanto do. Discuss why they chose the activities they per-

formed; Relate choice to interest, ability, arid"skill needed to

do it.

2. Ask learners to tell about the things they can do well, things the)
have a talent for, such as singing, dancing, painting,.and running.
Discusshow they gained this skill.,

3. Ask learners to illustrate what they do well.

LEARNING EXTERIENCEE: (Language Arts) A

(list of incomplete questions)-

NN
1. -Read a question beginning with "How many of you value...?" Have-

learners who wish to answer-in the affirmative raise their hands
or stand up. Have those who answer negatively point their thumbs
down, and those who-are undecided fold their arms.

2. Have discussion after each question.

LEARNING EXPERIENCE F: A

(drawing paper, crayons)

l; Ask-learners to draw pictures ,of ve things that are important to

them. Discuss beforehand some exam les of what important things
are so as to.avoid having them list only material things. Ask for
separate lists or pictures of people, plitc,s, things, activities
which are important to the learners. \\,
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2. Have group discussion on variety of responses given by students to

illustrate differences.

LEARNING EXPERIENCE G: (Language Arts) A

(suitcase)

1. Play a game where learners are told that
room or house and they can only take one
a suitcase into which to pack the items.
into the suitcase what he/she would take.

- 2. Dicuss why choices were made.

' LEARNING EXPERIENCE H: (Language Arts) A

(pictures of children, basal reader).

1. ShowJearners pictures of other children and ask them t4.0 react to-

the pictures. What would you do? Whathas happened? How would

you feel?

2. Have learner read part of a story and tell what they tRink the end-

- ing should- be. Then read actual ending and react to it.

-
they must move to another
item with them. Provide

Have each learner place

Evaluation

Oral quiz. Each learner will tell one example of the way he/she is dif-

ferent from someone else in terms of his/her (1) interests, (2) abilities,

(3) aptitudes, (4) values, and (5) attitudes.
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CRADE 1 :

ECONOMIC EFFICIENCY

Developing capabilities for being eco-

nomically efficient as producer and

consumer of goods and services.

iq

10-12
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Grade I

GOAL: Developing capabilities for being economically efficient as
'producer and consumer of goods and services.

SUBGOAL 1: Develop- understanding of variety of occupations, interre=
latedness of occupations; and knowledge'of occupational
classification and job descriptions.

Learner Objettive 1: Each learner' will be able tadescribe or list
types -of workers-in the community.

1 -

-Learning Experiences

LEARNING EXPERIENCE A: (Language Arts, Art; Matheiatics, Science,
Social Studies) E

(writing paper, potatoes, spoons, poster paint,-chalkboard, differ-

-era types of vegetables, bulletin board, crayons, magazines)

1. Have learners invite members of their family to come to-school to

talk aboUt their jobs.

2. Compose a sample letter, then have learners write their own or copy

sample.

3.4 Make potato stamp designs. Cut a potato in half, with a spoon -dig

out a design on the cut half. Dip this design in ,poster paint and

stamp on paper. This stamp design can be used to decorate the let-
ters or to decorate a-folder or card to put the letter in.

4. Have the learners count by two's until the number of class.members

is reached. Figute out hoWmany potatoes will be needed by the
cltss with two learners using one potato. Have a learner record

these numbers on'-the board and then count how.many there are.

5. Have learners use carrots, beets, and turnips for stamping. Discuss
with learners what vegetables are, what a potato is, where it grows.

6. Point out theimportance of learning to listen to information and

to ask questions. Have guests talk about their work. Have learners

be prepared to listen and question in ordevto gain information.
Following visits, summarize information gained on an experience

chart.

7. Have learners draw pictures of the visitors and place them in a

"booklet.

8. After all-the visitors have been in, have learners role play their
work while others try to guess who it is.

,o
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9. Point out the diversity of people and jobs' within the local, area.
Have learners list the various types of jobs or work represented by
the Visitors. 'Prepare a bulletin board display of pictures-cut out
of magazines or made by the learners to show the great variety of
jobs. in the local' community.

z

Evaluation

Oral quii. gach learner will give two examples of people he/she knows
who have different Oork.
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Grade 1 r

GOAL: Developing capabilities for being economically efficient as
proder and consumer of goods and services.

- -

SUBGOAL 1: Develop understanding of variety of occupations, interre-
latedness of occupations, and knowledge of occupational

classifications andjob
. .

Learner Objective Each learner will be. able to list or describe two
occupations which are production-oriented and two

which are service oriented.

,

Learning Experiences
e

LEkINING EXPERIENCE A:. .(Language Arts, Mathematics) A

- (chart papeE)

1. Tikelearners4on a trip to a bakery, in the meighborbood,-or Show
pictures or a film of a bakery,-its workers: and products.

. it
,.

2. After the visit, have learnerh make a chart atory. Streis the,pur-

pose'of the baker's lobto make bread. Discuss hoW workers make

a product vs.'providing a'service. Discuss with learners workers

who do provide a service.

LEARNING EXPERIENCE B: (Language Arts, Mathematics, Art) A

(chart, paper, drawing pacer, crayons)

-Take learners for a trip to a local bank or shoW a film on a bank

--.or have aseries of pictures showing bat* activities.

T;-
%

Make a chart storrath thelearners showing and. telling what they

saw at the bank. _Discuss .with learners haw the jobs at the bank

. are different from Wage at.a bakery. Stress the service being

-giyen, that no produii is made. -

3. -Have learners role 'play working at a. bank.

4. Have learners count the number of people who bar4e. SUkract this

figure from the ,total clasi members.

5. Have learners draw pictures of whaerthey saw at the bank.
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LEARNING EXPERIENCET: (Language Arts) A ,

(drawing paper)

Ask the school doctor or school nurse to.visit the classroom to
talk" about their work.

,2. Discuss with learners how the work of the doctor and nurse relates
to other jobs. Stress t at no product is made, but that a service

is done.

3. Have learners role play the jobs of the doctor or nurse.

4. Have learners drat: four pictures of different things the doctor does

or,the nurse does. Have-learners do this on paper they hive folded

into four boxer, '

ERNING EXPERIENCE D: (Language Arts)

(rectangular and square pieces of wood, nails, haMmer, straws or
pipe cleaners, paper, paint)

a.

A

Ask a carpenter to-visit the classroom. Ask him to bring some wood
and tools and demonstrate to the class the work he does.

2. Discuss With learners the' job of a carpenter. Relate his job Co
'that, of a baker by stressing the fact that he produces a'prodildt.

3. Provide each learner
sole

a°rectangular piece of wood, a square
piece pf wood,, and sale nails. Let learners nail the pieces of

wood together to make into boats. Paint the boats and sails, male

out of straws or pipe cleaners and paper.

' Evaluation
_--.- 4

. - .

Oral quiz. Each learner will name two jobs that are production-oriented
anetwo that are service-oriented.' ,

.
0

yv
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Grade 1

GOAL: Developing capabilities for being economically efficient as

producer and consumer of goods and services.

SUBGOAL 2: Develop understanding that occupations exist for a purpose

and contribute to the dignity of the individual.

Learner Objective 1: Each learner will be able to describe ways in

which work providee opportunities for enhancing

dignity of self and society.- ,

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(photograph of each learner, bulletin board)
. .

1. Give each learner the opportunity to be "child of the day" or "Child

of the week." Mount a picture of the learner on a special bulletin

board with a story about him/her, Have learner sit in a special place,

and act as the teacher's assistant. Have learner wear especial

hat or badge during this period of recognition. Have learners de-..

cide the privileges or duties of the chili of ehe day or the week.

2. Discu ss how learners feel as "child of the day." Discuss the mean-

ing of dignity. 1.
,f

LEARNING EXPERIENCE B: (Language Arts) A

O (bulletin'bcard)

1. Provide a permanent spot in the room for the display of work. Let

the learners decide what makes good work. Have each learner daily

pick his/her best piece of work for display.

2. Have learneri'discuss how it feels to have their best work displayed.

, Discuss meaning of dignity.

Evaluation

Oral-quiz. Each learner will describe one way in which work makes it

possible for a person to have dignity.
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Grade 1

GOAL: Developing capabilities for beirig economically efficient as

producer and consumer of goods and services.
4

SUBGOAL 3: Develop appreciation for the value and worth of work, arpre-
ciate the contribution of occupations to society and the
economy; and appreciate that work meqns different things to
different people.

Learner Objectipi'l: Each learner will beable to tell how one worker
in the school contributes to the good of society.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts, Social Studies, Art) E

.(camera and film, chart paper, drawing paper, crayons, bulletin
board, map of-school, paper bags, construction paper,-paste, scis-
sors)

1. Have class go to visit each of the school personnel where they work.
Visit a different worker, each week. Observe who it is, what they
do, where they do it, the tools of the job. If possible, take a
picture of the person.

2. Have learners share experiences and obdervations. PrePaie with
learners a chart story about each worker. Have learners draw pictures
of these workers performing their jobs--showing their tools if pos-
sible. Have a-different worker's story and picture displayed each
week, until all have been_visited.

3. Discuss contributions of school workers.

4. Have learners learn to use maps. Prepare a bulletin board after .

all workers have been visited, with a map of the school's layout.
Have learners place the photos of the workers or their names where
they usually work or where their offices are located:

5. Draw the pictures of the people they visited.

6. Have learners put on a puppet play abOut the school workers. Make
-----purOPets out of paper bags. Use square bottom bags and leave bottom

folded over--this is the face. Have learners draw features or cut
them out of construction paper and. paste them on. Paste on hair
and color main part of bag as clothing.

Evaluation

Oral quiz. Each learner will tell an example of one worker in the
school and tell how the.work contributes to the good of society.
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Grade 1

GOAL: Developing capabilities for being economically efficient as

producer and consumer of goods and services.

SUBGOAL 3: Develop appreciation for the value and worth of work, appre-

ciate the contribution of occupations to society and the
economy, and appreciatL that work means different things to

different people.

Learner Objective 2: Each learner will loeble to describe one way in
which a worker he/she knows contributes to the
economic good of the local area.

Learning,Experiences

.LEARNING EXPERIENCE A: (Language Arts, Art, Social Studies) A

(drawing pillar -crayons, bulletin board, map of local area)

1,__Have each learner interview a worker in his/her family. Information

to- be obtained is what the worker does, where he/ihe does Ii, and

how it benefits the, local, area. Discuss information to be obtained.

Give each learner a copy- of prepared questions to ask the worker.

2. Have learners tell about the person they interviewed.

3. Have learners drawpictures of the workers they interviewed. Make

a bulletin board display of these pictures.

4. Draw a map of the ]\ocal area and show where the workers interviewed
,

.

work. might'get to work--mode of transportation

as well as route. I.
, .

I'

5. Discuss what'it mea s to work - -what are the rewards to the community?

LEARNING EXPERIENCE B:

(pictures)

(Language Arts) E

i
1. Take a field trip t "perfume factory or resort hotel if possible- -

if Rot, use,-picture to take a simulated trip.

i

s
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. Discuss what was seen at the factory'or resort hotel:

a. Who works Iherh?
b. What benefit is it to the local area?

c. What jobs are created by the factory or resort hotel, (for exam-

ple: construction, laundry service, and food service).

Evaluation

Oral quiz. Each learner will tell one exat.'le of a worker he/she knows

doing work that contributes to the local community.

%.

130

r."7



0

Grade 1

GOAL: DerVeloping capabilities for being economically efficient as

producer and consumer of goods and services.

SUBGOAL 3: Develop appreciation for the value and worth of work, appre-

ciate the contribution of occupations to society and the

economy, and appreciate that work means different things to

different people.

Learner Objective 3: Each learner will be able to list or describe three

pctrsonal reasons why people work.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(blackboard)

1. Onthe blackboard, list the reasons people work. Ask learners to

list why they do work at home and. in school. _ -
2. Discuss the rewards of-workers. Why -do- people wtrh?--Some people

do not get paid money for their work. lay do they work? Some people

change their jobs. Why do they do this?

LEARNING EXPERIENCE B: (Language Arts) A

(play money, bulletin board)

1. For one week, provide learners with a Variety of rewards for the

work that they perform. On the first day, reward them with "money"

they can use to buy something in the moil. On the second day, re --

.
ward them and the work performedby displaying their work (recogni-

tion) and on_the third day, reward their work by speciarprivileges

(advancement or promotion).

2. At the end of the week, discuss with learners their feelings about

. different types of rewards. Let learners decide how they want to

be rewarded during the following week. If learners want to be paid,

do not recognize their work in any other way. If they choose re-

cognition, do not pay them or let them have advancement privileges.

At end ofweek, evaluate their feelings. Discuss differences in

rewards and the feelings created by not being rewarded in the same

way. Relate this experience to why other people work.
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LEARNING EXPERIENCE C: (Language Arts, Art) A

(drawing paper, crayons)

1. Ask learners to find out what types of jobs their parents or rela-
tives have and why they work.

2. Have learners draw pittures of their parents or relatives at work.

3. Ask each learner to show the pictuie and to tell why the person
works.

LEARNING EXPERIENCE D: (Language Arts) A_

1. "Ask learners to role play the types of jobs they would like to have
when they grow up,

2. After the clasiMates have had a chance to-guess, ask learner to tell
what the Job is and why he/she would like to do it and what he/she
expecth the' rewards to be.

Evaluation

Oral quiz. Each learner will describe three reasons why people work.

132



Grade 1

GOAL: Developing capabilities for being economically efficient as

producer and consumer of goods and services.

SUBGOAL 4: Develop understanding that new occupations develop in re-

sponse to needs of society.

Learner Objective a: Learners will be able to list or describe how an

occupation other than their father's or mother's
is necessary to their family's existence.

Learning Experiences

LEARNING EXPERIENCE A: '(Language Arts, Art) A

(drawing paper, cfayons, construction paper)

-1. Take learners on a field trip to a plantation, show a film, or dis-

play pictures of activities involved on a plantation.

2. Have learners-tell what they saw-happening at the plantation. Re-

late discussion to how the work of the plantation helps them.

3. HaVe learners fold a sheet of drawing paper in half. On one side

ask them to draw what the plantation worker does, on the 'Other side

draw what we get from the plantation. Mount these pictures in a

booklet for display.

4. -Review hciit occupations seen are necessary to learner's family.

LEARNING EXPERIENCE B: (Language Arts, Art) A

,(dittoed sheet of questions for each learner)

1. Assign each learner to visit or talk with a worker in the neighbor-

hood.

2. As a group decide what kinds of questions should be asked. Prepare

dittoed sheets of questions for each learner.

3. Have learners report to class Who they visited and how this person

helps their family.

4. Have learners role play workers that help their families.

Evaluation

Oral quiz. Each learner will describe an occupation that someone other

than his/her mother or father has and tell how the,occupation is neces-

sary for his/her family's existence.
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Grade 1.

GOAL: Developing capabilities for being economically efficient as

producer and consumer of goods and services.

SUBGOAL 5: Develop employability skills.

Learner Objective 1: Each learner will be able to give an example of
factors necessary for job success.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

1. Assign classroom jobs. Have learners determine minimumrstandards.
Have each learner rate the success of job performknce. DeterRine
factors for success through class discussion. 'z

2. Have each learner list or tell the group the Classroom jobs that he/
she likes to do and why.

3. Relate how liking to do something aids in job success.

A

LEARNING EXPERIENCE B: (Language Arts) A

1. Discuss importancd of directions, both written and verbal for any
task's success.

2. Choose two activities for class to perform. Give explicit directions,

for one but not the other. Discuss results.

LEARNING EXPERIENCE C: (Language Arts) A.

N.

1. Have someone who is considered successful at his/her job come and
talk to the learners about the factors leading to his/her success.

2. Relate these factors to learner's performance in school.

Evaluation

Oral quiz. Each learner will name one example of job success of someone
he/she knows and tell one reason for the success.
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Grade 1

GOAL; Developing capabilities for being economically efficient- as
producer and consumer of goods and services.

SUBGOAL6: Develop understanding of the relationship between education

and work.

Learner Objective 1: Each learner will be able to.list or describe one
occupation which requirei high school education,
one which requires college, and one which requires

specialized education.

Learning Experiences

LEARB1NG EXPERIENCE A; (Language Arts, Art) A

(drawing. paper, crayons, bulletin board)

1. Have learners ask their parents or a friend what kind of education

the; s:had in order to be able to perform their jobs.
-0

2. Have learners report to the class on their friends' or parentejobs

and the specific schooling.

3. Have learners draw picturesof their parents at work. Mount these'

pictures-bra:the bulletin board in categories;:high school education,

college, and vocational training?

LEMOMEXPERIENCE B: (Language Arta, Art) A

t (drawing paper, crayons)

1. Have learners orally ',let the various workers-`they are familiar

with. Discuss with learners what kind of education they might have

had,

Aik learners what kind of jobs they might like tb\have. List these.

'Ask each learner to tell what kind of education or\training ianeeded

for onef the jobs and also tell reasons why.

3. Ask learners to draw a picture of theMSelves doing the obethey'd

like to have. Categorize these pictures and bind them together

for a display booklet.

Evaluation

Oral quiz. Each learner will name ones occupation which requires hi

school education, one requiring college, and one requiring specialize

education.
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Grade 1 _ -
GOAL: Developing capabilities for beinvecanNWEFIErY efficient as

producer and consumer of goods and services.

SUBGOAL 6: Develop understanding of the relationship between education
, and work.

Learner Objective 2: Each learner will be able to list or describe
the subject matter necessary for specific occu-
pations.

Learning Experiences
- .

LEARNING EXPERIENCE A :' (Mathematics) A

1. Relate/Vier learners the knowledge of science (how the body works)
to the knowledge of a doctor or nurse. Have learners list what the
doctor needs to know in order to do his/her job.

2. Relate this to the subjects they learn such as needing to,be able
to read, write, and work with numbers.

LEARNING EXPERIENCE B: (Language Arts) A

(chart paper)

1. Have learners ask their parents what they need to know to do ttkir,

jobs.

2. On chart paper, list the occupations that the parents have and list
after them the specific knowledge needed.

,

Evaluation

Oral quiz. Each learner will name one occupation which reqUires nowl-

edge in a specific subject area, such as mathematic, a tell e spe-

cific subject that'is,required.
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GRADE 1

SOCIAL RELATIONSHIPS

Developing capabilities for eviablish-
ing and maintaining healthy social re-

lationships.
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GOAL:

Grade 1

Developing capabilities for establishing and maintaining healthy

social relationships.

SUBGOAL 1: Develop interpersonal skills. .

Learner Objective 1: Each learner will be able to describe three jobs
that people living close to himiner hold, and

name one interpersonal skill.

Learning Experiences,

LEARNING EXPERIENCE A: (Language'Arts,Art) A

(chart paper, drawing paper, bulletin board, lunch bags, crayons)

HAVedisdh earner list three adults known.,,Aik each learner to find

out what k nd of work these three people do

2. Have 'ear -rs report to class,what they find out. List the various

jobs on ECchart.
..11tot

,.'4',.
.

3.- Have Lear ers draw pictures Ot the three people doing their work.

}taunt th se,pictures in a collage on the bulletin.b6Ard.
. 4 0

- . .
?,

r' '
, 0 :

4. Have lea ers make puppets outcof papersibags and uie them to role

play the jobs of the three people. Usf lunch bags. Cut hole's at

.des,essfo fingers. Decorate and adds features with crayons.
,

s.,

41 ."

LEARNING EX RIENCE B: (Language Arts, Art) A'

(bulletin board,.drawing paper, chart paper,,crayona)

3.

4",

Irsorffasi

invite parents to come to school to tell the class about their occu-

pation.

After the visit scuss with learners what the visitor told them

about the lobs. Have a sOacial,bulletin board for "Visitorpf the

Week." If possible, display'some of the 'tools and/or produfts the

vis.Itor uses fqr his/her job.

Have learners draw pictures of the visitor and write a chart'story.

Evaluation

5

Oral 1614. Each learner Will name three people i'n* the family or ,a

group of crape acquaintances, and tell the 16Si that each -one has.

es-
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Grade 1

GOAL: Developing capabilities for establishing and maintaining healthy

social relationships.

-SUBGOAL 2: Develop understanding of social roles.

Learner Objective 11 Each learner will be able to list and describe
two characteristics' of dignity in relatioh to
self and others.

Learning Experiences

LEARNING EXPERIENCE A: (Health, Art) A

at,

(bulletin board, pictdres, toothbrush, comb,and brush, soap, check
sheets, drawing paper, crayons)

1. Prepare a bulletin board to show "We Take Care of Ourselves.} Dia-

, ., play items and pictures of tools.: needed for good health and good
grooming, such as'toothbrush, comb and brush, sap, and pictures
of food.

2. Discuss the need.for gOod grooming. Have a daily check sheet r

the learners to complete. Have nurse and-Aental hygenist come n

and talk to learners. Discuss meaning of dignity:and xelate to

good health and good grooming. ,
.

4.
.\ .

f
3. ..Ask learners to draw a sequence story to show a day in their lives

and how they take care of themselves,during the day. eStarf with

getting up, washing, eating breakfast, brushing teeth.

4. Ask learners to share their stories and discuss diferdhccs-.

y,

LEARNING MMUS= (Language Arts) A a

(chart paper, pictures of children, Prepared lists of incomplete

sentences)

1. Discuss with learners the concept of respect. List their responses

on a chart. Ask how they. show respect !or:

%a."

a, their parents
b. each other and themselves
c. their teacher and other people
d. their country
e. property and their environment

1.40



2. Discuss good manners and how they relate to respec . Aok learners

to role play the use of good manners. Give learn s unfinished

sentenAk. to complete using good tanners and showin pect. For

example:]

,Mary gave you a pencil. You said
You stepped on John's foot. You said

David bumped into Mark and he, said

Tommy made Sue cry. He said

3. Show pictures of various children engaged in activities together.
Ask learners to role play what is happening ih the picture.

4. Lead's discussion relating the workiOopledo and the respect they
hust be shown in order to do their work. For,example: the police4

man, the grocer, and the garbage man,.

Evaluation

Oral quiz. Each learner will describe two characteristics of dignity.
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Grade 1

GOAL: Developing capabilities for establishing and maintaining healthy

social relationships.

SUBGOAL 5: Develop appreciation for flexibility and adaptability in

social relationships.

Leatner Objective 1: Learners will be able to list two feelings that
their fathers er mothers have about their work.

LEARNING EXPERIENCE Af

("I Have Feelings",
board)

Learning Experiences

(Language Arts-, Art) f

1,

Behavioral Publications, newsprint, bulletin

1. Discuss and list the feelings the learners know about. Read "I Have

Feelings" to the class. Add to the list the feelings talked about .

in the story. Ask learners to tell when they felt as the boy di.1:

2. Give learner several sheets of paper: Head each sheet with a dif-
ferent feeling. .Ask learners to draw a child doing something to
make him/he feel that way. After the drawings are con '.ed, ask

the learners to share their pictures and tell why the child is ex-

periencing the particular feeling. Mount these pictures on the bul-

letin board under the heading "We Have Feelings."

3. Have learner role play their parents in four situations: (a) leav-

ing for work, (b) at work, (c) coming home, (d) at home.

4. Have observers tell what feelings are being Shown by the role players.

5. Have role olayers then tell what feelings they were showing and why.

LEARNING EXPERIENCE B: (Art) A

(drawing paper, crayons, puppets, 'magazines)

1. Ask learners to draw two pictures of their parents showing two
ferent feelings that they have about their work.

2. Have learners role play with puppets their parents going to work,
at work, and coming home. Have classmates guess what feelings are

being shown.
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1,

/

S. Ask learners to cut out of magazines pictures of people showing

feelings. Mount these pictures and display them on a table. Ask

each learner in turn to pick two pictures showing the same feelings
ashis/her parents have about their work.

e,

Evaluation

Oral quiz. Each learner will describe two feelings ,that their mother or

father has about their work.
..,
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Grade 1 ,

GOAL: Developing capabilities for establishing and maintaining healthy

social relationships.

SUBGOAL 6: Develop understanding of interrelatedness of occupational

roles.

Learner Objective 1: Each learner wil: be able to give an example of
one job which contributes to orris related to an-

other job.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(ditto sheetsj chart paper)

1. Lead a discussion regarding the interrelationships of school workers,

community workers, family members. List the various members of each

category (school, community, family) and have learners determine

who is helped by each one.

. After learners have done their own, do one with the whole group and
have the learners tell what they have on their papers and why.

LEARNING EXPERIENCE B: (Physical Education, Mathematics) A

(stopwatch, chart paper)

1. Have a relay race. Discuss with class the importance of\each team

member's participation.

2. Divide class into several teams. Have each person race th\length

of the gym. Time each one hy a stopwatch. Record time for each.

Add total time to determine the winner.

LEARNING EXPERIENCE C: (Art> A

(drawing paper, crayons, masking tape)

1. Have learners draw pictures of school workers. Attach pictures to
learners with masking tape and role play the worker.
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2. With pictures still attached, have learners form a circle with hands

outstretched. Remove one or two people from the circle. Discuss

with learners what this means, what has happened, and what will

happen without these people. (This can also be done with community

people, arious people in a factory....)

LEARNING EXPERIENCE D: (Language Arts) A

1. Assign one learner to empty waste baskets and several learners to
pick up papers.

2. Discuss why they need each other.

3. Relate discussion to interrelatedness of occupations.

Evaluation

Oral quiz. Each learner will tell one example of someone he/she knows
who has a job which is related to another job.
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GRADE 1

CIVIC RESPONSIBILITY

Developing capabilities for carrying,
out civic responsibility at work and in

the conmunity.

11'
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Grade 1

GOAL: Developing capabilities for carrying out'civi% respon§ibilities

at work and in the community.

SUBGOAL 1: Develop understanding of rights, privileges, and responsi-
bilitres on the job, in the home, and in the community.

Learner Objective 1: Each learner will be able to give an example of

one way in which work requires responsibility.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(helpers ghart)

1. Discuss meaning of responsibility.

2. Create jobs within the cisssroom that each learner would be respon-

sible for.

3. Have learners develop rules for working together. Set minimum stan-

dards for each task. Appoint-room monitor, change dailyi to eval-
uate performance of tasks and to be responsible for completion of
each.

LEARNING EXPERIENCE B: (Mathematics) A

(chart paper, clock)

1. Discuss meaning of responsibility.

2. Have learners keep track of their own attendance on a chart. They

note days present and whether they were on time. At end of week,

these numbers are added together by the class. For example: John-=

on time 4 days, late 1 day=5 days present, 0 days absent; Mary--
on,time 2 days, late 2 days=4 days present, 1 day absent.

3. Discuss how learners have responsibility to be on time in coming to

school each day.



LEARNING EXPERIENCE C: (Science) A

(classroom animals: mice or rabbits, fishes, birds, turtles,

snakes)

1. Have learners take care of classroom pets. Have various learners,
on a rotating basis, be responsible for the care of the animals.
Make a checsheet to record what was done.

2.' Discuss with learners the importance of doing these jobs and their
responsibility in carrying them out.

Evaluation

Oral quiz. Each learner will tell one example of someone he/she knows

Who has to be responsible on the job.
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Grade 1

GOAL: Developing capabilities for carrying out civic responsibilities

at work and in the community.

SUBGOAL 2: Develop understanding of ways in which participation in
civic groups contributes to individual and group goals.

Learner Ob active 1: Each learner will be able to participate in a
task which contributes to classroom goals.

Learning. Experiences

LEARNING EXPERIENCE A: (Language Arts, Art) A

(basilreader, chart paper, 'grocery bags, mural paper, pSint, writ-

ing paper)
_

Have each reading-group Oreserit an original play based on one of the

stories in their basal reader to the rest of the class.

2. and 4 story the learners like. Learn to read it to becalm familiar

with the plot.
4

3. Write the play on chart paper as the learners dictate it. Give each

learner a part--if the original story did not have enough characters,

add more.

4. Have learners take part.in the play.

5. Make costumes from grocery bags with holes cut for head and arms.

The bags can be crayoned and decorated with cut-out construction

paper to give the necessary details.

6. Have several group members work on a mural to use for scenery.

7. Have each group member write an invitation to his/her parents for

the play.

Evaluation

Observation. Teather will observe and record 'that each learner parti-

cipates in a task that contributes to group goals.
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Grade 1

GOAL: Developing capabilities for carrying out civic responsibilities

Iwork
and in the community.

SUBGOAL 3: Develop understanding of importance of rules in society.

Learner Objective 1: Each learner will be able to list rules for a
gr6up of which he/she is a member.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts, Art) A

4

,(chart paper, drawing paper, crayons)

1. At the beginning of the school'year, lead a discussion about the
necessity of rules for the'classroom. Based on what they learned
in Kindergarten, have learners state the rules. Write them on chart.

paper.

2. Ask"learners to copy the rules--one each on a sheet'of drawing'paper.

3.. Have learners craw pictures to illustrate the rules. Make the va-
,) rious drawings into a booklet that each learner keeps in the desk.

4. Have some learners role play using
use them. Compare the difference,
need for rules.

5. When a new learner enters the room,
or her to the classroom rules.

6. Ask several learners to tell their
classroom. Have them tell why the

the rules, while others do not
relate the comparison to the

ask the learners'to,orient him

parents one of the rules of the

rule is necessary.

LEARNING EXPERIENCE B:' (Language Arts) A

(games, items that are used in games: markers, dice, boards)

1. Divide the class into four groups. Give each group different itei

or different games. Let the group make up the rules for playing

the gacirc

2. Have each group demonstrate and describe the rules they,tade up for

their particular game. Leave games available for. use during free

time. 4



LEARNING EXPERIENCE (Language Arts, Art) A

(12" x 18" drawing paper, crayons)

1. Discuss the general rules of the school and playground area.

2. Relate the discussion to the necessity for these rules and their
\ personal respondibility in carrying th out. ,

3. \iave learners draw one playgrouodzsafety rule and one school build-
,

ing safety rule.

4. Ask\learners to fold a p te of 1'2" x 18" paper into halves. On o4e

side;,have them draw a hild following the rules, on the other side,

showing what happen if rules are not followed. For example: .a

child walking do the hall, a child who has fallen because he/she

ran.

Evaluation

Oral quiz. Each learner will tell one rule for a group to which he/she

belongs.
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Grade 1 ,

GOAL: Developing capabilities for carrying out civic responsibilities

at work and in the community.

SUBGOAL 4: Develop understanding of relationship between responsibili-
ties and rewards in work and leisure.

/

Learner Objective 1: Each learner sAll be able to give an example of
the'rewards, other than money, which are related

to working.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(two guests--one paid worker and one volunteer worker, chart paper) i

Discuss with class why people work. Have two speakeri visit--one
worker who gets paid, the other, someone who does volunteer work.
Have them tell why, they work, what their rewards are.

2. ,Iave learners discuss the rewards they get. List and discuss these.

LEARNING EXPERIENCE B: (Science, Art, Mathematics

St .

(milk cartons, wheels, thread. spools,' nails)

1. Point out that wheels reduce friction and make things,easier to

move. Build a milk carton freight car to illustrate the concept,
or attach wheels to a block. Show how similar items without the

wheels are more difficultto_move than with wheels.

2. Discuss-how the wheels help make work easier, the reward of having
the4.wheel being easier work. Relate this to work they might do to.

make things easier in the future.

3. Build a milk carton freight train: cut two rectangles about 1 inches

apart (big enough for spools to fit,in). Insert nails through the

spools, and out the other side of the carton. Turn the cartan.so
that the spools are on the bottom. Have learners decorate their

"cars.

4. Have class figure out how many spools will be needed'if 2 learners,

4 learners, or 5 learners will make a milk carton freight car.

Evaluation

Oral quiz. The learner will tell of someone he/she knows who derives

reward other than money from work.
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Grade 1

GOAL: Developing capabilities for carrying out civic responsibilities

at work and in the community.

SUBGOAL 6: Develop ability to participate in various kinds-of civic

groups.

'Learner Objectiye Each learner will be able to describe ways in
which participation in'a group helped him/her.

Learning Experiences

LEARNING EXPERIENCE Ai (Lanpagei Arts, Mathematics) A

(paper cups or milk cartons, :dirt, seeds, writing paper)

1. Divide class into groups of four. One member of each group will

gather paper cups or milk cartons for all the members of the group.

One member will dig up enough dirt for all the group's members. One

will gather seeds, and one will water the plants. They all will put

the dirt into ,the cups or cartons and plant-the'seeds. .

;. Nave each group write an experience story, with each learner telling

his/her particular participation. Have the groups select leaders to

share their stories with the rest of the class.

3. Discusahow each one's pareicipdtion was important for the group's

success.

4. Haim learners count plants by ones, twos, threes. Add total from

eaA group.

LEARNINF EXPERIENCE B: (Language Arts) A

1.. Discuss why people play games. Ask a learner to play a game by him-

self /herself. Have class observe. Then'aska group to play the same

game. -

2. Discuss difference. Which example met the goal of the player or

players better?

Evaluation

Oral quiz. Each learner willtell one way in which he/she was helped by

being in a group.
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SELF-REAIIZATION

Developing capabilities for achieving

self-realization through self-under-

standing aLJ decision-making.

,
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Grade 2

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making.

SUBGOAL 1: Acquire skills of self-appraisal.

Learner Objective 1: Each learner will be able to list or describe
three personal attributes.

Learning Experiences

LEARNING EXPERIENCE A; (Language Arts) A

("I Have Feelings," Berger, Beha coral Publications, New York,
writing paper, strips of paper, masking tape)

1. Read the story "I Have Feelings," or a similar story which discusses

personal feelings.

2. Discuss rd list the feelings described in the story. Have 1,irners

tell of incidenti when they felt happy, sad, disappointed, jealous,
angry, proud..., . Ask learners to role play these situations.

3. Ask each learnet to list three adjectives which describe him/her.

Have each tell why they picked the adjectives.

4. Divide the class iito four groups. Ask each member of the group to
write an adjective'describing each of the other members. With mask-

ing tape, have learners put their adjectives on the other rearners

and.tell why they picked that'adjective for each group member.

LEARNING FXPERIENCE B: (1Pirt) A

(drawing paper, crayo

1. Discuss feelings of happiness, sadness, anger, jealousy, surprise....

2. Have learners draw t pfcture of any_thtee feelings showing an inci-
dent which made him/heOeel that way.
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LEARNING EXPERIENCE C: (Language Arts) A

(list of incomplete sentences)

1. Read learners a list of unfinished sentences and ask them to orally
complete, them using words that tell how they feel. For example:

When I see someone hurt, I . When my family goes away

I . I cry when I

2. Discuss the different responses learners give to the same sentences.

LEARNING EXPERIENCE D: (Language Arts) A

(story from basal reader)

1. Read learners a story part way, then have them finish the ending as

they think it should be.

2. Finish reading the story and compare endings. How are they differ-

ent and how are they alike? Ask learners to tell why they ended

their stories the way they did.

Evaluation

Oral'quiz. Each learner will describe three personal attributes.
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Grade 2

GOAL: Developing capabilities for achieving self-realization through

self-understanding and decision-making.

SUBGOAL 1: Acquire skills of self-appraisal.

Learner Objective 2: Each learner will be able to tell the subject

matter areas in which his/her-performance is

above average.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(chart paper)

1. Have each learner keep a daily evaluation of his/her own performance

in each subject area.

2. Discuss and list on a chart the criteria of the evaluation for each

subject. Have learners copy these for their own charts. At end of

day, have learners transfer their checks to a master chart for the

class. Discuss class performance for each activity and relate to

individual performance.

Evaluation

Oral quiz. Each learner will t..111 the subject areas in which he/she

thinks his/her performance is above average. Criteria of acceptability

determined by teacher.
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Grade 2

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making.

SUBGOAL 1: Acquire skills of self-appraisal.

Learner Objective 3: Each learner will,be able to describe two person-
ality variables about himself/herself.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(check sheets for each learner)

1. Have learners choose for a week how they would like to work: alone,

with one other person, or with several other people. For each ac-

tivity, have the learner check off how he/she worked-alone, with
another 'learner, or in a group.

2. At the end of the week, have learners evaluate check sheets to de-
termine how a learner prefers to work. Compare with other learners'

sheets. Discuss and relate how this might influence his choice of

job.

LEARNING EXPERIENCE B: (Language Arts) A

(tokens, items to buy or trade for tokens)

1. Use a token economy in the classroom'for a week. Reward everything

the learners do with a token or payment. The following week, do

nothing except praise and acknowledge any tasks completed.

2. Discuss with learners their feelings and attitudes about being "paid"

and just being praised. Relate the discussion to what they might
want from a job--do they need to be paid in order to do a job, or

will praise suffice?

Evaluation

Oral quiz. Each learner will tell two personality traits that he/she
has.
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Grade,2

GOAL: Developing capabilities for achieving self-realization through

self-understanding and decision-making.

SUBGOAL 1: Acquire skills of self-appraisal.

Learner Objective 4: Each learner will be able to list or describe one

unique personal characteristic.

. Learning Experiences

LEARNING EXPERIENCE A: (Language Arts, Mathematics) A

(writing paper, blackboard)

1. Ask each learner to write five words that ould .escribe him/her.

2. List'and tally these on the blackboard and have learners count num-

ber of times each word was used.

LEARNING EXPERIENCE B: (Language Arts) A

(baby pictures of each learner, chart paper)

1. Ask learners to bring in a baby picture of themselves., Mount these

on a chart, but do-not label the pictures with names. Have the

learners sit on the floor in front of the chart. Choose one learner

at a time and ask another learner to find the first one's baby pic-

ture.

2. Discuss how the learners still resemble themselves many years later,

even though they have changed in many other ways.

LEARNING EXPERIENCE C: (Art) A

(magazines, scissors, paste, construction paper)

1. Agit' learners to cut out pictures that would represent them. Mount

these pictures in a collage on construction paper.

2. Ask each learner to ten class why one of the pictures chosen is

representative of themselves.
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LEARNING EXPERIENCE D: (Mathematics, Science) A

(scale, yardstick, bulletin board, construction paper)

1. Take learners to nurse's office and weigh and measure each learner,
or do it in the classroom.

2. Make a bar graph on the bulletin board, each bar representing one

learner. Ask learners to compare their bars to those of their class-
mates. Do same for weight and height.

3. Repeat activity several times during the year. Add on additional

.inches and pounds by adding on different color pieces of construc-
tion paper to the original bar.

4. Have learners add up howimuch weight and height was gained by each
during_the year.

LEARNING EXPERIENCE E: (Language Arts, Art) A

(ditto sheets with incomplete sentences, drawing paper, crayons,
pictures)

1.- Have each learner make a "Me" book. Give each learner ditto sheets
with incomplete sentences such as: My name is . I live

in . My address is . My favorite food is
I most like to

2. Make illustrations or cut out pictures to illustrate each sentence.

3. Ask learners to share their booklets with other classmates. Discuss
how each "Me" is different.

4. Make a silhouette of each learner's head to decorate the cover of
the booklet.

Evaluation

Oral quiz. Each learner will describe one characteristic which he/she
has which is unique.
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Grade 2

GOAL': Developing capabilities for achieving self-realization thTOiigh

self-understanding and decision-making.

SUBGOAL 3: Develop understanding of decision-making process.

Learner Objective 1: Each learner will be able to give an example of
making a decision.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(pictures showing various activities in pineapple industry)

1. On heavy paper mount sequence of pictures showing the steps pipe-

apple goes through from planting through processing.

2. Have learners put pictures in proper order. *Lead discussion on de-

cisions made in putting them in proper order.

LEARNING EXPERIENCE B:

1. Have learners rank
learner's ordering

'(Language Arts) A

order six activities. Discuss and share each

2. Relate discussion to the decisions learner had to make:

LEARNING EXPERIENCE C: (Art) A

(magazines, scissors, paste, construction paper)

1. Give each learner a magazine and a pair of scissors.
mount in a collage pictures of "things I like" and on

"things I don't like."

2. Discuss decisions that went into_the project.

Cut out and
another sheet,

LEARNING EXPERIENCE D: (Physical Education, Language Arts)

1. Provide learners with a choice of games or assignments.

2. Discuss why they chose one or the other.

tiA
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LEARNING EXPERIENCE E: (Language Arts) A

1. Plan a field trip based on group decisions.

2. Discuss with learners the process of making a decision of where to

go on the field trip.

3. Discuss how group decisions differ from individual decisions--e4.,
how learner must be more aware of what others want.

Evaluation

Oral quiz. E4 .-1 learner will tell an example of one decision he/she has

made.
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Grade 2

GOAL: Dev oping capabilities for achieving self-realization through
f- understanding and decision - making.

SUPC : Develop understanding of the relationship between work and

life style.

Learner Objective 1: Each learner will be able to give an example of
ways in which working relates tcrthe way one lives.

Learning Experiences

LEARNING EXPERIENCE A: (Mathematics) A,

(reward activities: puzzles, games, listening stations, TV programs)

Use the idea of points earned for tasks completed. Have each learn-

er keep a tally sheet for the day or week. Add points for tasks

completed and subtract for those not completed.

2. Allow learners to use points to "buy" special activities or free

time.

3. Relate this to amount of money earned in jobs and how it affects

life style.

LEARNING EXPERIENCE B: (Language Arts) A

1. Find out which learners earn a weekly allowance. Have them tell

what they do to earn the money and how they spend it.

2. Compare this to the learners who do not get an allowance.

Evaluation

Oral quiz. Each learner will give an example of the way work influences

the way one lives.
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Grade 2

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making.

SUBGOAL 5: Develop understanding of the relationship between work and

life style.

Learner Objective 2: Each learner will be able to give an example of the
way his/her attitudes relate, to school performance

Learning Ex2eriences

LEARNING EXPERIENCE A: (Language Arts) A

(chart paper, writing paper)

4
1. Have each learner'Oeep a daily evaluation of his/her-Olen performance

for each subject area. Discuss and list on a chart-thecriteria of

the evaluation for each subject. Have learners copy these fat their

own charts.

2. Have learners list or discuss the things they like to do in.school.

Compare this list to their evaluations of task performances..

3. Discuss the relationship between what a learner likes to do and the

performance he /she does, as opposed to what he/she does not like to

do and his/her performance.

LEARNING EXPERIENCE B: (Social Studies) A

(filmstrip: "Judy's Ups and Downs," Science Research Associates)

1. Show filmstrip, "Judy's Ups and Downs" or similar Iiimstyip on feel-

ings and attitudes.

2. Discuss how Judy's feelings influence her attitude toward the other

girl.

LEARNING EXPERIENCE C: (Language Arts) A

(construction paper, crayons, masking tape)

1. Have each learner make a sign which says, "I feel good." Have

learners wear the signs for one day. Tell learners that during the

day when someone upsets them, or makes them feel bad they are to

tear off a piece of their signs. At the end of the day discuss with

learners what'portion of their sign is left, and relate to how other

people's actions affeet-ones personal feelings.
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2. Discuss how people's feelings about themselves influence their

attitudes totord others and school.

0

...

4

A

,

0.

\ Evaluation

\ Oral quiz. Each learner will tell one example of how the way he/she feels

\about a subject influences what he/she does.

\
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,Grade 2 .

GOAL: Developing capabilities. for-achieving self-realization through
/- 'self-understanding and decision-making.

SUBGOAL 5: Develop understanding of the relationship between'work and
life style.

Learner Objective 3: Each learner will be able to tell how study habits
relate to school auccese.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) P

1. Have an older student cofile and talk to the class about the way he/ ,

she studies,

f

,2. Discuss visitor's study habits and relate them to the present class-
room situation.

3. Discuss with learners how they are better in some subjects than
others. Have learners s ate their best and worst subjects. Discuss
tiow learners have to s nd more'7time studying some subjects in order
to do well, in them.

A

Evaluation . .

Oral quiz. Each learner will tell two ways in which the way he /she

studies relates to his /her school success.
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Grade I.

GOAL: Developing capabilities fbr achieving self-realization through
self-understanding and decision-making.

SUBGOAL 6: Develop appreciation for individual diffvences,in interests,,
values, aptitudes, skills, abilities4 and-attitudes.

t

Learner Objective 1: Each learrier will be able to describe or define ways

in which he/she is different from other persons.

ffteiror

Learning Experiences

. LEARNING EXPERIENCE A: (Language Arts) A

(blackboard) - i.---

. /
.

1. Ask learners to tell one thing they can do well and one thing which

they cannot do well. Wroite in two columns on the blackboard.

2. 'Discuss and compare the differences between the lists.

LEARNING EXPERIENCE B: (Physical Education) .A

1. Establish a role playing situation in which one learner is good at
thrOwing a ball and the other learner isn't. Do several activities

so all-learners can be "good"' in one activity.

2." Discuss what happ4rts in activities with two people of,different abi-

lities.

LEARNING EXPER11;NCE.C: (Mathematics) A

(scale, tape measure, bulletip board, construction paper)

1. Take clads into nurse's office and weigh and measure each one,or

do in classroom.

2. On a bulletin board make'two large bar graphs--one showing learners'

height and one showing.weighe Each bar represents one learner.

Compare diffTotral-----,:\
,. /

,

3. \Wigh and measure learners several times during the year. Have

learners add how much they grew and howmuch weight they gained

during She year. .

1
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LEARNING EXPERTFNCE D: (Art) A

(drawing paper or construction paper, scissors)

1. Have learners draw an outline of their hands and feet. Cut these

out.

2. Have learner find anothex pair of hands or feet approximately the

same size. The "match" is his/her partner for the day.

3. At the end of the day, or the next day, have partner, discuss their
similarities and differences.

LEARNING EXPERIENCE E: (Art) A

(drawing paper, crayons, bulletin board)

1. Ask each learner to draw a picture of his/her family, his/her home,

and himself/herself. Compare these drawings with the rest of the class'.

2. Mount pictures on bulletin board:

LEARNING EXPERIENCE F: (Art) A

(mural paint, mural paper)

1. Ask learners to draw a mural on which they draw themselves doing
what they like to.do.

2. Hae each learner discuss what he/she,, drew with the rest of the

class.

Evaluation

Oral quiz. Each learner will name two ways in which he/she is different

from two other persons in the class.
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Grade 2

GOAL:- Developing capab4.lities for achieving self-realization through,

self-understanding and decision-making.

SUBGOAL 6: Develop appretiation for individual differerces'in interests,
values, aptitudes, skills, abilities, and attitudes.

Learner Objective 2: Each'learner will be able to list one difference
between himself/herself and another person in each /

of the following areas: (1) interests, (2) abili-

ties, (3) aptitudes, (4) values, and (5) attitudes.

Learning Experiences

LEARNING EXPERIENCE A: (Mathematics) A

(writing paper, blackboard)

1. On a sheet of paper, ask learners to list ten things they like to

do. When the lists are done, ask the le/arners to place a dollar

sign ($) Ltxt to the litems that require Toney each time it is &me.

Next ask then to plade an "A" next to 0.t things that can be done

alone and a "P" next to those activities which require people. In
the five activities the
o add-up the marks in e;ch
tells them about their in-

the last column have the learners mark
like to do best of all. Ask learners

column. Lead a discussion of what thi

terests.

2. Discuss how their lists and interests re different.

3. Write responses on blackboard and add 1 the totals to find class

totals for each column.

LEARNING EXPERIENCE B: (Language Arts) A

(25 lb. bag potatoes, wood, hammer, nails, cloth, buttons, needles,

thread, writing paper, notebooks)

1. 'Ask learners to perform a variety of tasks such as lifting heavy

objects, hammering together some wood, sewin a button on a piece

of cloth, copying a poem, adding a long list of numbers. After

learners have attempted each task, haw them valuate their abi-

lity and performance fokr each task.

2. Ask learners to list in their notebooks the to ks and an evaluation.

Discuss the differences of abilities shown in he perfOrmance of

each task. Compare results of the learners. R late differences in

performances to differences in abilities.
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3.' Relate activity to differences in aptitudes. Ask learners to tell

what they can do best. Relate in a discussion how their skills

affect their work.

LEARNING EXPERIENCE C: (Science, Art) A

(variety of activities, -t supplies)

1. From a variety of tasks or activities set up in the classroom, have
each learner choose what he/she does best. Divide the class into

groups based on learners' choices of activities and have them corn-,

plete activity.

2. When tasks/activities are completed, have each learner present his/

her finished project to the class.

3. Discuss choices made and differences in learners.

LEARNING EXPERIENCE D: (Language Arts) A

(list of incomplete_ sentences)

1. Have learners explore values and attitudes. Read a list of unfin-

ished sentences to which they must supply endings. Use sentences

such as: If I had a dollar, I would . The thing that

scares me the most is . Some day, I am going to .

,People I like always . I feel happiest when

When my family gets together I cry when

2. Discuss the different response by learners.

Evaluation

Oral quiz. Each learner will tell one example of the way he/she is dif-

ferent from someone else in terms of (1) interests, (2) aptitudes, (3)

abilities, (4) values, and (5) attitudes.

176 g";



GRADE 2

ECONOMIC EFFICIENCY

Developing capabilities for being eco-

nomically efficient as producer and

consumer of goods and services.

lAN



Grade 2

GOAL: Developing capabilities for being economically efficient as

producer and consumer of goods and services.

SUBGOAL 1: Develop understanding of variety of occupations, interre7
latedness of occupations, and knowledge of occupational
classifications and job descriptions.

Learner Objective 1: Each learner will be able to describe or list types
of workers in the community.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts, Art) A

(blackboard, bulletin board, drawing paper, paint, crayons)

1. On the blackboard, list the community workers who provide services.

2. Have learners classify these workers into: (a) workers who keep us

safe, (b) workers who keep us healthy, (c) workers who build or re--

pair our homes, and (d) others.

3. Have learners draw pictures of these workers and display them on a

bulletin board, classified in categories listed above.

LEARNING EXPERIENCE B: (Language Arts, Art) A

(drawing paper, crayons, camera, film, pictures)

1. Take a walk in the local area. Visit workers in the community. If

possible, take photographs of the people visited. If actual walk

is not possible, make a simplified map of the area and take a simu-

lated walk.

2. Discuss what was seen on the neighborhood walk. Who was visited?

What kind'of work was being do e? Classify the workers visited,_

according to the categories of 4,hose who keep us safe, healthy,

build/repair our homes....

3; Have each learner draw a picture and tell a story about one of the

workers. The story'should tell who is in the pictures, that he/she

does, where he/she does'it,'and any other information learners may

have.

Evaluation

Oral quiz. Each learner will give two examples of people he/she knows

who have different work.
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Grade 2

GOAL: Developing capabilities for being economically efficient as

produces and consumer of goods and services.

SUBGOAL 1: Develop understanding of variety of occupations, interre-
latedness of occupations, and knowledge of occupational
classifications and job descriptions.

Learner Objective 2: Each learner will be able to list or describe two
occupations which are production-oriented and two
which are service-oriented.

Learning Experiences

LEARNING EXPERIENCE A: (Art) E

(paper towels, ribbon* thread and needle, newsprint, paste, poster
paint, shellac, safety pins, frozen juice cans, strings or yarn,
white glue, felt, writing paper, construction paper, cardboard)

1. Have learners make a present for their family:

a. Make disposable aprons for mother: Directions: Tear paper towel-

ing into two section pieces. Use three or four of these--one on

top of another. Take a length of ribbon-and have learners sew
this to the top edges of the paper towels leaving ends extended

for the ties.

b. Make paper mache flower pins: Directions: Put together four
thicknesses of newsprint with thinned mixture of paste. While
wet draw the shape of a flower and cut out. Bend petals into
realistic shapes and let dry. Paint when dry with poster paint.
When paint is dry, spray or paint with clear shetlim,--Attach
a safe'j pin to back with white glue.

c. Make -- pencil holder: Directions: Use a frozen juice can. Wrap
can with yarn--use white glue to stick it on. Decorate with

felt.

d. Make a services or helpers booklet: Directions: Make coupons
that can be turned in for services or help--such as wash dishes,
shovel snow, cut grass, babysit, go to the store,: Make covers
out of cardboard decorated with cut outs.
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LEARNING EXPERIENCE B: (Mathematics) A

(blackboard)

1. Ask learners to orally list the workers they know. Write these on

blackboard. Discuss with learners what these workers do and catego-

rize each by whether they produce a product or offer a service.

2. Discuss with learners the difference between service work and produc-

tion work.

3. Invite workers to visit the school to talk to the class. Have learn-

ers classify their jobs by whether they are production-oriented or

service-oriented. Ask learners to classify their parents' or rela-

tives' jobs.

LEARNING EXPERIENCE,C: (Art) A

(magazines, scissors, bulletin board)

1. Discuss differences between product and service.

2. Ask learners to cut out of magazines pictures of workers. Mount

these on'the bulletin board by categories of being either_ptodut--

i
tion-oriented or service-orien ed. After_a-few-dayi, take the

pictures down and play a_gsuma- tethe learners must replace

the pictures undet the proper ategory.

.

LEARNING EXPERIENCE D: (Social Studies)

(film series: "Jobs in the City," Lawrence, Kansas: Centron Edu-

cational Filmi, 1971-1972)

1. Have learners view the seven films in the "Jobs in the City"

series or show similar films which illustrate variety of jobs.

2. Discuss the films and encourage the learners to state which occu-

pations are production-oriented and which are service -oriented.:

Evaluation

Or'1 quiz. Each learner will name two jobs that are production-oriented.

and two that are service-oriented.

181

171



Grade 2

GOAL: Developing capabilities for beiftg economically efficient as
producer and consumer of goods and services.

SUBGOAL 2: Develop understanding that occupations exist for a purpose
and contribute to the dignity of the individual.

Learner Objective 1: Each learner will be able to describe ways in
which work provides opportunities for enhancing
dignity of self and society.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(bulletin board, photograph of each learner, writing paper, ditto
master, notebooks)

1. Have a "VI? of the Day." Have each learner- -become VIP for a day,

during which he/she has special-piivileges: chor,se games or storiel0
or where to_sit. For each learner's "Day," pu' -sp his/her picture

_and heVehim/her draw pictures of their house family, pets, likes
or dislikes to accompany the picture.

2. Discuss how learners feel on "their day." Discuss meaning of dig-
nity.

LEARNING EXPERIENCE B: (Language Arts) A

(btilletin board)

1. Provide a bulletin board or space where learners' work may be dis-
played. Make certain that somethin,af every learner's is on dis-
play.

2. Have learners discuss their feelings about having work displayed.
Relate this to feeling of dignity.

WARNING EXPERIENCE C: (Language Arts) A

(atoirds or certificates)

1. Present learners with awards or certificates for:

a, completion of each basal reader
b. being punctual
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c. attendance
d. good citizenship
e. good work

2. Discuss meaning of dignity in relation to receiving awards for

doing good work.

Evaluation

Oral quiz. Each learner will describe one way in which work makes it

possible for a person to have dignity.
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Grade 2

GOAL: Developing capabilities for being economically efficient as
producer_and consumer of goods and services.

-SUBGOAL 3: Develop appreciation for the value and worth of work, appre-
ciate the contribution of occupations to society and the
economy, and appreciate that work means different things
to different people.

Learner Objective 1: Each learner will be able to tell how a worker
in the school contributes to the good of society.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(tools of school workers)
0

1. Have an exhibit of the tools used by various school workers. Have
learners guess who the tools belong to.

2. Have learners pantomime or role play a school worker. Others must
n. ..R.Vguess who it is.

Discuss contributions of the various workers.

LEARNING EXPERIENCE B: (Art) A

(riddles, bulletin board, drawing paper, paint)

1. Make up riddles describing various school workers, their work, and
how they contribute to society.

2. Have learners guess who the worker is and draw a picture of the
worker. Mount pictures on the bulletin board.

Evaluation

Oral quiz. Each learner will tell of one worker in the school and tell
how the work contributes to the good of society..
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Grade 2

GOAL: Developing capabilities for being economically efficient as

producer and consumer of goods and services.

SUBGOAL 3: Develop appreCiation for the value and worth of work, appre-
ciate the contribution of occupations to society and the
economy, and appreciate that work means different things

to different people.

1

Learner Objective 2: Each learner wil4 be able to describe one way in
which a worker he/she knows contributes to the
economic good oUthe local area:'

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(dittoed sheets)

1. Have each learner interview a worker he/she knows. Discuss with

class questions to ask. Make up dittoed sheets of questions for

each'learner.

2. Have each learner share with rest of class the information obtained.

LEARNING EXPERIENCE B: (Social Studies) A

(U.S. map)

1. Point out that Hawaii manufactures and processes goods which are
sold in other parts of the country, which in turn enables us to
buy the products we cannot grow or manufacture. Discuss this con-

cept in relation to the workers in these factories contributing to

the economic good of the 1°6.21 area or state.

2. Discuss with learners the concept of sharing products among states,._

Evaluation

Oral quiz. Each learner will tell one example of a worker he/she knows

doing work that contributes to.the local community.
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Grade 2

GOAL: Developing capabilities for being economically efficient as

producer and consumer of goods and services.

SUBGOAL Develop appreciation for the value and worth of work, appre-

\ ciate the contribution of occupations to society and the
economy, and appreciate that work means different things to
different people.

Learner Ob ective 3: , Each learner will be able to list or describe
--------Jbfeipersonal reasons why people work.

Learning Experiences

LEARNING EXPEDIENCE A: (Language Arts) A

(blackboar

1. Ask for vol nteers who would like tb be interviewed, publicly about

the work th= do at school and at home. Have the volunteer sit on

a chair infrent of the room. Ask the questions from the back of .

the room. -11 estions should cover topics such as: What-kind of

work do you so? Why do you do it? What rewards db you get? How

do you feel about doing work? What kind of work do you volunteer
for?- Why? What are the rewards of your volunteer work?

2. After several of these interviews,ask learners to orally list the
reasons why peqple work. Write these reasons on the blackboard.

Ask learners toip4ck three reasons from this list: nd state what

jobs they have 4one for each of the reasons. For example: pay--

what did they dq to get paid; praise--what did you do to get praised;

interest7-what work did you do because you were interested in it.

LEARNING EXPERIENCE i: (Language Arts) A

(writing paper)

1. Let learners choose the tasks they do. Have some of the tasks paid

f,fr ith a treat, other tasks displayed when completed, others earn-
ing he chance or privilege to do Special activities. Let leargers

kno which tasks earn which types of rewards. Ask learners to keep

a bcord of their rewards.

0
2. Affigr a week of choice of task and reward, lead a discussion with

leforners about which rewards they chose most frequently. Have them

te'l why.

valu: ion

Oral uiz. Each learner will describe three reasons why people work.,
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Grade 2

GOAL: Developing capabilities for being economically efficient As
4,

producer and consumer of goods and services...

SUBGAL 4: Develop understanding that hew occupations develo in re-

sponse to needs of society.

Learner Objective 1: Learners will be ab'e to list or describe how in

occupation other than their father's or mothees
is necessary for their family's existence.

Learning Experiences

LEARNTG EXPERIENCE A: (Language Arts) e

(boxes', paint, paper, paste, drawing paper, crayons, writing paper,

chart paper)

1. Take learners on a walk or afield trip to a construction site of a
new building, or show relevant film or series of pictures depicting

construction scene.

2. Discuss with learners what they saw.. List the various workers nec-
essary to construct a house or high rise Wilding, including the

carpenter, the mason, the electrician, the plumber, and the painter.

3. Refer to the work the various construction workers do. Have learn-

ers make their titles, by making nouns for verbs. For example,

someone who paints is a painter, someone who works is a worker.

4. Have learners construct houses out of shoe boxes or cardboard boxes.

Divide clasS into groups of five. Have each membeer of the group do

a specific jnb in the construction of the house: one plans it, one

constructs the foundation.

5. Have learners draw pictures of the various constru ion workers.

rnd these together in a bigliklet.

6. Have learners' write a little story about each worker. Put these

sentences together to make one big story on chart paper. Illustrate

the story with the above made pictures.

LEARNINW EXPERIENCE B: (Art, Language Arts) E

(writing paper, pencils, drawing paper, crayons)

1. Have learners list the workers that come to their homes for A'one

week period.
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2. Have the learners write who the worker is and, what he does. a

3. Have learners illustrate the above written stories.

4. Have learners role play the workers who come to their homes.

LEARNING EXPERIENCE C: (Science) E

(milk cartms, seeds, dirt)
I

1. Relate a discussion,of how Men must tae care of plants,in order to

,benefit from them.

110

Divide class into groups and have each grpup plant a different kind.

of 'seed.

3. Discuss need for agricultural occupations.'

Evaluation

L I

t4eset,..

Oral quiz. Each learner will desdribe,an,occupation that someone'othei

than his/her wither or father has and tell how theoccupation is neces-

sary for his/her family's existence. ) -
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, Grade

GOAL: Developing capabilities for being economically efficient as
prod9cer and consumer of goods and servi,-.es.

SUBGOAL 5: Develop employability skills.

Learner Objective 1: Each learner wii' able to give an example 9f

two factor? necessary for job success. \

Learnin; Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(chart paper, log book)

Lead discussion on what it means to do a good job. 'Write factors

on blackboard and have learners copy.

2. Have learners keep a daily log of their activities. Have learners

rate each one according to the factors determined by the class to

contribute to job success,7'

3. aawe learners list and evaluate the jobs they perform outside of

school in the same miner.

4. Discu-, their evaluatidn. Consider the factors involved and how

each learner is meeting them. Compare school work evaluation witk

outside of school evaluation.

LEARNING EXPERIENCE B: (Language Arts) A

(chart paper)

1. Have learners list the things they can do,,cannot.do,'would like to

do or learn how to do, and things they don't want to know how to

do., Follow this by a sharing of lists--putting all the items on a

master chart for-the class.-

2. Discus, the differences in each other's lists, note that some people

can do some things that others cannot.

Re!ste skills to jola, success in the discussion.

Evaluation

Oral quiz. Each learner will name one example of job success of some-

oneJle/lishe knows and tell one reason for the-success.
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\ Grade 2

GOAL: Developing cap4ilities for being economically efficient as----
producer and consumer of goods and services. \

, \ \

SUBGOAL 6: Develop understanding of the relationship between education.
, and, work.

i

Learner Objective 1: Each learner will be able to list one occ pation
which requires high school education, one hick
requires college, and one which'requires s ecial-
ized education.

Learning Experiences--

LEARNING EXPERIENCE A: (Language Arts) A

1. List various jobs the learners are familiar with.

,

2. On the blackboard make three categories: 'high school, college, and

specialized education. Help learners to classify the jobs into

These categories,

LEARNING EXPERIENCE B: (LangUage Arts) A

Kgame: "Game of Life")
n I

1. /Play "Game of Life" where learners choose whether ,:ney want to go
through high school, college, or specialized education.

2. Ask learners to find out what education their parents had, as-well
as what they would do if they were able to change. Have learners

'report to the class.

Evaluation

Oral quiz. Each learner will name one occupation Which requires high_
s400l education, one requiring college,' and one requiring specialized

education.

t
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Grade 2

GOAL: Developing capabilities for being economically efficient as

producer and consumer of goods and services.

SUBGOAL 6: Develop understanding of the relationship between education

and work.

Learw,r Objective 2: Each Learner will be able to list or describe

the subject matter necessary for specific occu-

pations.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(blackboard)

1. Have learners orally nit the workers they have become familiar

with and write these on the blackboard. Make another list of the

things or subjects learners learn or do in school such as mathema-

tics, science, reading, social studies.

2. Discuss those subjects that most jobs .quire (reading, writing) as

well as subjects needed in specific jobs. Match subjects with jobs

written on blackboard.

LEARNING EXPERIENCE B: (Art) A

(mural paper, crayons, paint)

1. Have learners make life size drawings of themselves. Do this by

having learner lie down on a Large sheet of paper and having another

learner trace the outline.'

2. Have learners "dress" their outline in the type of clothing they

will wear for the job they'd like to have.

3. Have learr,...rs name one skill or subject matter needed for the job.

Evaluation

Oral quiz. Each learner will name one occupation which requires knowl-

edge in e specific subject area, such as mathematics, and tell the spe-

cific subject that is required.
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GRADE 2

SOCIAL RELATIONSHIPS

Developing capabilities for establish-

ing and maintaining healthy social re-
,

lationships,

10-12 ---10 13-14
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Grade 2

GnAL: Developing capabilities for establishing and maintaining healthy

social relationships.

SUBGOAL 1: Develop interpersonal skills.

Learner Objective 1: Each learner will be able to describe three jobs

that people living close to him/her hold and name

one interpersonal skill.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts, Art) A

(dit,:o master, ditto paper, drawing paper, bulletin board)

1. Instruct learners to interview three people in the neighborhood

about their jobs. Have each learqer tike a questionnaire to cora-

plete during each interview. Have learners make questionnnaires.

Print on dittos. Have each learner orally report to the rest of

the class what he/she found out.

2. Have learners draw pictures of the people interviewed. Mount the

pictures on the bulletin board.

3. Have learners pantomime the workers they interviewed. Have other

learners guess what the job is.

LEARNING EXPERIENCE (Language Arts) A

46 (books about workers, drawing paper, crayons)

1. Visit.the 'library with the learners. Ask the librarian to put out

books about different kinds of workers. Discuss.

2. Divide class into pairs and have each prepare a story about a worker

for presentation to the rest of the class. Have pairs draw a pic-

ture of their worker to show while telling story. The story should

include such information as where the person works, what tools are

used, if he/sne works alone or with others, if he/she works indoors

or outd.)ors.
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LEARNING EXPERIENCE C: (Language Arts) A

(display table)

1. Ask learners
each learner
parents job.

to tell about the work that their parents
bring in something that is representative
Display these tools on a table.

2. Make job labels and play a game by having the learners
correct labels with the items they represent.

do. Have

of his/her

place the

Evaluation

Oral quiz. ,Each learner will name three people in his/her family or

group of close acquaintances, and will tell the jobs that each one has.
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Grade 2

GOAL: Developing capabilities for establishing and maintaining healthy
social relationships.

SUBGOAL 2: Develop understanding of aocfal roles.

Learner Objective 1: Each learner ;will be able to describe two charac-
teristics ordignity in relation to-self and
others.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(ueanbag)

1. Have learners seated in a large circle on the floor. Ask learners
to tell what they have to be proud of in relation to a specific

topic. For example: school, family, something they can do. Stu-
dents respond with "I am proud of " or "I am proud

that Throw a beanbag to the first one who must re-

spond. After responding, learner throws the bag to the next learn-

er and so forth.

2. Have them tell something they did that made their parents proud of

them and play game.

LEARNING EXPERIENCE B: (Language Arts) A

1. Provide learners with several self-correcting activities during the
day. Ask them to evaluate their own work and write a one word com-

ment on their paper. Discuss with each learner the evaluation.

2. Discuss with class meaning of dignity and relate to school work.

LEARNING EXPERIENCE C: (Language Arts) A

(bulletin board)

1. Provide atbulletin board where each learner can daily exhibit a
piece of work of which he/she is proud.

2. After several days, discuss with class meaning of dignity and bow
it relates to their exhibiting work.
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LEARNING EXPERIENCE D: (Language Arts) A

(photographs of each learner)

1. Display a picture with each learner's name. Ask each one to re-

search the meaning of his/her name and share with class.

2. Have each learner look for famous persons who have the same name as

he/she has.

3. Discuss meaning of dignit.

LEARNING EXPERIENCE E: (Language Arts) A

1. Discuss meaning of dignity.

2. Aqk learners to role play showing respect in a variety of situation...

ror example: wanting to borrow something; two people are talking
and another learner wantsto say something; someone needs help.

LEARNING EXPERIENCE F: (Language Arts, Art) A

(paper bags, Tvnstruction paper)

1. Discuss the meaning of good manners and relate how manners show

respect.

2. Make puppets out of paper bags--add feature's and details made out

of construction paper.

3. Role play the use of good manners using puppets.

Evaluation

Oral quiz. Each learner will describe two characteristics of dignity.
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Grade 2

GOAL: Developing capabilities for establishing and maintaining healthy
social relationships.

SUBGOAL 5: Develop appreciation for flexibility and adaptability in,
social relationships.

Learner Objective 1: Each learneil will be able to list two feelings
that his/her father or mother has about his or
her work.

Learning Experiences

LEARNING EXPERiOCE A: (Art) A

(paper bags, crayons, scissors)

1. Have learner make masks out of paper bags showing different emo-

tions or feelings.

2; Use bags large enough to fit over and -cover a learner's head. Cut

out holes for the eyes and mouth. Have learners draw the features

to show the feelings.

3. Ask learners to role play their parents in a variety of situations,
using the masks to show the feelings their parents would have in

those _situationtionscould

a. at home in the morning
b. at work
c. home after work
d. home on the weekend or during vacation

Discuss the differences in the feelings shown. Discuss and relate

the feelings to job satisfaction.

Evaluation

Oral quiz. Each learner will describe two feelings that his /'

mother or father has about his or her work.
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Grade 2

GOA: Developing capabilities for egtablisbing and maintaining healthy

social relationships.

SUBGOAL 6: Develop understanding of interrelatedness of occupational

roles.

Learner Objective 1: Each learner will, be able to describe one job,
which contributes to or is related to another job.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies, Mathematics, Art), A

(writing paper, cup measure, gallon jug, quart bottle, water, chart

paper, construction paper, scissors)

1. Plan a class party. Have learners interact4to reach a decision,

to plan the party, and work together to prepare for the party.

2. Have class write invitations to another class for the party.

3. Discuss democratic procedure for voting. Have class vote to deter-

mine what kind of party to have, what to eat, or who to invite.

4. Have learners figure put how much punch will be needed for the

party. Provide a cup measure, a quart jug, and a.gallon jug. Have

learners measure cups of water to determine how many quarts or

gallons of liquid they will need. Have learners work on this in

pairs, one measures and one records. Have each pair record find-

ings on a chart. Compare findings with whole class.

5. Have learners make place mats for each other. Use paper weaving

technique. Cut slits into 12" x 18" sheets of construction paper."4

Take 12" x 1" strips of construction paper and weave through slits.

6. After the party, discuss with learners the interaction necessary

to plan and the interrelatedness of the activities and jobs.
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LEARNING EXPERIENCE B: (Language Arts) A

1. Set up tutorial services rendered by the students within the class-

room.

2. Discuss interaction necessary for the tutorial program.

LEARNING EXPERIENCE C: (Social Studies) A

(tools of workers,'

1. Point out that the work people perform is interdependent to other

jobs. Using the tools of various school workers, discuss what

jobs had to exist in order to make them.

2. Discuss how school workers are interdependent.

t

Evaluation

Oral quiz. Each ledrner will tell one example of someone he/she knows

who has a job which is related to anther job.
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GRADE i

CIVIC RESPONSIBILITY

Developing": capabilities for -cart-3/ring

out civic'esponsibility at work and in

the community.

,
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Grade 2

GOAL: Developing capabilities for carrying out civic responsibilities

at work and in the community.

SUBGOAL 1: Develop understanding of rights, privileges, and responsi-
bilities on the job, in the home, and in the community.

Learner Objective 1: Each learner will be able to list or describe ways

in which work requires responsibility.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

1. Discuss meaning of responsibility. Have learners

for keeping their desks clean and orderly.

2, Discuss how learners' parents ihave responsibility

(e.g., discuss responsibility !of mothers who work

LEARNING EXPERIENCE B: (Language Arts) A

be responsible

in their jobs
at home).

1. Discuss and list what respondibilities each of the learners have

in the classroom-or for working in a group.

2. At the end of each day, haveilearners,discIss how they met their

responsi)ilities.

Evaluation

Oral viz. Each learner wi11 tell one example of someonehe/she knows

who has to be responsible in his/her job.
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Grade 2

GOAL: Developing capabilities for carrying out civic responsibilities
at work and in the community.

SUBGOAL 2: Develop understanding of ways in which participation in
civic groups contriblite to individual and group goals.

Learner Objective 1: Each learner will be able to participate in a
task which contributes to classroom goals.

i

Learning Experiences 1

LEARNING EXPERIENCE A: (Language Arts, Art) A

(drawing paper, crarafs, bulletin board)

t 0 ,

1. Plan a class party. )Have learners interact to reach decisions to
plan the party, and tork together to prepare for the party.

2. Have learners share lith each other their part in preparing for the

party.

.

3. Have learnerS draw pictures of the process of planntmg the party._

7
spDisplay these on a bulletin board. /

1

LEARNING EXPERIENCE B: (Mathematics) A.

I (CUp measure, gallon bottle, quart bottle)

. Have each learner pour a cup full of water, into the quart and gallon

containers. Record how.many'Cups were poured and hOw often the
containers were filled.

2. Discuss role of each partner'in contributing to classroom goal- -
-determining number of cups needed to fill quart and gallon containers.

Evaluation

Observation. Teacher will bserve and record that leakner participates

in a task that contributes to grou i goals.
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Grade 2

GOAL: Developing capabilities for carrying out civic responsibilities

at work and in the community.

SUBGOAL 3: Develop understanding of importance of rules in society.

Learner Objective Each le-arhef will be able to 1st rules for a

group of which he/she is a m ber.
O

-.Learning Experiences

LEARNING EXPERIENCE A: (Language Arts; Art) A

V.

(blackboard;, cardboard boxes, paint, writing paper)

1. Have learners tell what hobbies they have. List these on the black-

board. Vote and eliminate all but five or six hobbies. Ask each

learner to sign up for one of the hobbies. Allow gioups to meet

in different parts_of the romp. Each.group should select a group

leader and make up rules for the club. Provide time each day for

the learners towork and develop their hobbies.

,

2. Have each group tell about their hobby and'the rules of their cl b.

3. Have learners make
a hobby fair. For

made or collected.

4. Have each learner
them to .the fair.

booths out of large boxes to use as stands for

the fair,'have each group display what they have

write an invitation to his/her parents to invite

LEARNING EXPERIENCE B: (Language Arts) '`A

(chart paper, notebooks)

1. Based on what they have previously learned about rules for the

classroom, have learners determine what the rules of their second

grade class should be. Let learners determine what should happen

if the rules are not followed.

2. Ask learners to write the rules in their notebooks.

f

3. Have several learners role play the use and the misuse of the rules.

Compare-the differences.
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LEARNING EXPERIENCE C: (Physical Education)

(gym equipment)

A

1. Give learners balls, Indian clubs, pes, and other materials to
use to make up a game with rules.

2. Let group play with no rules, then, as a group, decide upon rules
which must be followed.

3. Discuss the need for rules when playing games.

s;

Evaluation

Oral quiz. Each learner will tell two rules for a group to which he/

she belongs.
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Grade 2

GOAL: Developing capabilities for carrying out civic responsibilities
at work and in the community.

SUBGOAL 4: Develop understanding of relationship between responsibili-

ties and rewards in work and leisure.

Learner Objective 1: Each learner will be able to give an example o
er
le

the rewards other than money, whic are related ,
to working.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(chart paper, writing paper, blackboard)

1. .Discuss with learners why people work. On a chart, list their rea-

sons. Invite a volunteer worker to come and talk to the class.

List the worker's reasons for working. Compare the lists.
A

2. Have learners orally list the people they know who work. Write

these on blackboard. After each name, write the rewards,* other

than money, that these people receive.

LEARNING EXPERIENCE B: (Language Arts) A

(helpers chart)

1. Arrange the classroom jobs in a hierarchy. For example, a learner

has to have been the paper pick-up person before heishe can le" the

eraser cleaner, before he/she can be board washer. Discuss with

learners the concept of advancement through worki4 on one level,

completing the task successfully, and being eligible for the next

job.

2. Discuss reward learners get-from doing classroom jobs and relate

to non-monetary rewards workers receive.

e

LEARNING EXPERIENCE C: (Language Arts) A

(bulletin board)

l. Provide a bulletin board to display learner's work.

209
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2. Discuss how they feel when they receive recognition for their work
and relate this to the reward concept.

,

.,

-

Evaluation

Oral quiz. The learner will tell of someone he/she knows who derives

reward other than money from work.
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Grade 2

GOAL: Developing capabilities for carrying out civic responsibilities
. at work and in the coanunity.

SUBGOAL 6: Develop ability to participate in various kinds of civic

groups.

Learner Objective 1: Each learner will be able to describe ways in
which being in a group helped him/her.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) .A

(writing paper)

1. Ask each learner to list the various groups of which he/she is a

member (family, classroom, club, or church).

2. Have learners orally list for each of the groups to which they belong

what they do when participating in the group. Make a class list for

ea eh receivedfr-auf thegrouptau-eh

home-shelter, love, food; school-education, friendship, fun).

LEARNING EXPERIENCE B: (Art) A

(L2" x 18" drawing paper, crayons, bulletin board)

1. Giye learners a large sheet of drawing paper. Instruct them to

draw in the center a picture of a group they belong to. Around the

center picture ask them'to draw what benefits they received from

the group.

2. Divide class into three or four groups. Instruct each group to

prepare for a bulletin board display the above mentioned activity.

One group may work on the family, one on the classroom, one on

clubs, and oneon church.

LEARNING EXPERIENCE C: (Physical Education) A

1. Give learners directions for playing a relay race. Ask several

learners to play the race alone (one learner having to run as often

as there are members on each of the other relay teams).

-
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2. Discuss how being a member of a team or group was different from
running a race alone.

'..ZARNING EXPERIENCE D: (Language Arts) A

1. Ask learners to make a play out of a story they have read. For one

presentation, several learners each play one character. For a

second presentation, ask one learner to play alt the characters.

2. Discuss the difference between the two presentations.

LEARNING EXPERIENCE E: (Language Arts) A

1. Assign various tasks to several learners.
one learner to do all the tasks. Discuss

assignment.
.,:.,

_to-noy_ah ari ng_tn e_work

it easier for each individual.

The following day ask
his/her reaction to the

_Loa d _among _a_ gromp_make s _ _

Evaluation

Oral quiz. Each learner will tell one way in which he/she was helped

by being in a group.
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GRADE 3

C`

SELF-REALIZATION

Developing capabilities for achieving

self-reanzaEian Selfzun-der-

standing and decision-making.

7
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Grade 3

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making.

SUBGOAL 1: Acquire skills of self-appraisal.
,.

.1.,earner Objective 1: Each learner will be able to list or describe

three personal attributes.

'learning Experiences

LEARNING EXPERIENCE A:- (Language Arts)` A
a;

go- eI Have Feelings," Berger, Behavioral Publications, New York, note-

books, paper)

1. Read to class story "I Have Feelings," or similar story about per-

sonal feelings.

2. Ask learners to list in their notebooks the various feelings des-

- cribed in the book. For each feeling, have learners write about an

incident when they felt that way.

LEARNING EXPJERIENCE B: (Language Arts) A-

(chalk board, chalk, writing paper, pencils)
A

1. Ask learners to use an adjective to describe themselves: For exam-

ple: cheerful Mary; pretty Sue; helpful Tom ..... For variation: Ask

learners to have the adjective begin with the same letter as their

name. For example: cheerful Cathy; pretty Patty; ,timid Tom.

2. Ask learners to give as many descriptive words,as possible. Write

these on the board. The words the learners give need not be per-

sonally descriptive. After the list has been completed, ask each
learner to pick three of the adjectives which, he/she feels apply to
himself /,herself, and write a paragraph about each explaining why the

adjectives apply.

class divided into pairs and have the partners pick three ad-

fe--etiVesfor--each_other_and write why, the words describe the other

person. Ask the partneriEd-share-with,egch other what they wrote

and compare their adjectives. Discuss withc1S-es-how-somettmes we

see each other differently frog the way we see ourselves.
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.LEARNING EXPERIENCE C: '(Language Arts) A 4:

(notebook, paper)

1.- Ask learners :to keep a notebook called "All About Me." Ask learners

to write stories in their book titled:.

a. Who Am I?
b.. Who Takes Care of Me?
c. I am proud
d. someday I Want to Be
e. ;My Funniest Experience.
f. 'If I Could Chkrnge the World.

F. My Friend.

,-. 'A

2. Have earners write stories to practice particulor concepts and

skills being taught in Language Arts. For example: punctuation;

conversation; capitalization; and learning manuscript.0...---.4,

----Evaluation

Oral quiz. Each learner will describe three personal attributes.

Te
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Grade 3

GOAL: Developing capabilities for achieving self-realization through
self-understan4ing and decision-making.

SUBGOAL 1: Acquire

Learner Objective 2:

skills of self-appraisal.

Each learner will be able to tell thecsubject
matter areas in which his/her performance is
above average.

Learning Experiences

LEARNING EXPERIENCE' A: .(Language Arts) A ,

(chart paper)

1. Each learner kapsa daily evaluation of his/her own performance for

each subject area.
.

2. Discuss and list on a Chart, the criteria of the evaluation for ,

each subject. Have learners copy these for their own charts. At

the end of the day, have learners transfer their checks to a master

chart for the class. ,Discuss,class performance for each activity
and relate to individdal performances.

7

Evaluation

Oral quiz. Each learner will tell the subject areas in which his/her

performance is above average.
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Grade 3

GOAL: De'veloping capabilities for achieving self-realization through
self-understanding and decision-making.

SUBGOAL 1: Acquire skills.of

Learner Objpctive 3: Each learner will be able to list or describe
threepersonality variables about himself/her-
self.

Learning Exkeriences

LEARNING EXPERIENCE A: (Language Arts) P

(interest inventory)

1. ilfrepare an interest inventory. Hall each learner complete the un-

finished sentences indicating intere ts.

2. Discuss with learner the types of answer they gave and what this
means with regard to their work.

LEARNING EXPERIENCE B: (Mathematics) A

(drawing, paper)

4 P.
1. Have learnerg...Make a circle graph showing how they spend their

times how they would like to Spend their time.

2. Compare the two and discuss this in relation to their personality.

Discuss how learners have different interests from each other.

LEARNING EXPERIENCE C: (Language Arts) A

(writing.paper, pencils, notebooks)

1. Ask "If you'could be someone else, who would you want to be? Dea-

cribe'thia pe ;son." Then ask "Who would you least likekto be?"

Have learners write their responses. A third paper would be "Des-

cribe the way you are. Tell what you like, dislike, can or cannot

do." Have learners compare the three papers. A fourth paper could

be to.assig each learner to describe another learner in the room
and compare this to the learner's own evalution and perception of

.himself/herself.
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2. Ask learners to relate their personality perception or evaluation
to one or several of the occupations they have become familiar with.

3. Each learner will list in a notebook three personai4 -'

about himself/herself.

a(

Evaluation

Oral quiz. Each learner will list or describe three personality vari-

ablc.s about himself /herself.
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Grade, 3

GOAL: aping capabilities fc: achieving self-realization through
.eLr-understanding and decision-making.

SUBGOAL 1: Acquire skills of self-appiraisal.

Learner Objective 4: Each learner will be able to list or describe

one unique personal characteristic.

Learning Experiences

LEARNING EXPERIENCE A: (Mathemdtics) A

(scale, yardstick or tape measure, graph paper)

1. At the beginning of each month, have the learners weigh and mea-

sure each other.

2. Ask each learner to prepare a line graph for hip/her weight and

his/her height. Each month continue the line toeheck rate of-

growth. Compare the differences among the learners.

LEARNING EXPERIENCE B: (Language Arts) A

(writing paper, notebooks)'

1, Ask learners to list twenty things that they like-..include people,

food, colors. Also, prepare a list of dislikes. Assign each learn-

er a partner. Have the two learners come up with a list of ten mu-

tual likes and dislikes. Next double up each pair with another pair

and the four learners must come up witha list of five mutual likes

and dislikes.

2. Ask one learner from each group to share the group's lists. Dis-

cuss the differences in the lists, as well as possible similarities.

3. Ask learners to write a story in their notebooks telling why they

are special and different from other people. Have learners share

their stories.
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LEARNING EXPERIENCE C: (Language Arts) A

(tape recorder)

1. Have each learner describe another learner in the classroom using

a tape recorder. Play the tape to the class and have the learners

try to guess which description is theirs.

2. Have each learner describe himself/herselfand have the class listen

and try to identify who it is.

LEARNING EXPERIENCE D: (Language Arts) A

(ditto masters)

1. Give each learner a ditto with these six statements:

a. Getting good grades.
b. Buying a new toy.

c. Playing with my friend.

d. Going places Adth my parents,

e. Playing by myself.

- f. Learning something new in school.

2. Ask the learners to rank order the statements- - putting a 1 next to

the statement most important to them, a 2 next to the next, and so

on. After all the learners have ranked the statements, ask them

to tell how they ordered them. This can be done by placing the

numbers one through six on the floor or wall. For each of the

statements ask the learners to stand near-the number they placed

after the statement.

3. Discuss how all value things differently.

LEARNING EXPERIENCE E: (Language Arts) A

(notebooks, paper)

I. Ask for a volunteer to leave the room. When the learner is called

back into the room ask "Who are you?" After the learner answers,

again ask "Who are you?" or "Who else are you?" Continue until

the question has been asked ten times.

2. Ask each student to write in his/her notebook ten words which'des-

cribes him/her.

Evaluation

Oral quiz. Each learner will describe one characteristic that he/she

has which is unique.
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Grade 3

GOAL: Developing capabilities for achieving self-realizatift through
self-understanding and decision-making.

SUBGOAL 3: Develop understanding of decision-making process.

r
Learner Objective 1: Each learner will be able to describe or list

the steps involved in making a decision.

Learning Experiences

LEARNING EXPERIENGE A: (Language Arts) A

(five pictures, writing paper)

1. Provide learners with a choice of five pictures. They must choose

one to write a story about.

2. Discuss their choices and relate it to-decision- making.

3. Share stories with rest of class upon completion of task.

LEARNING EXPERIENCE B: (Mathematics) A

1. Give an arithmetic assignment in the form of a multiple choice test.

2. Discuss with learners on what they based their decisions for the

answers.

LEARNING EXPERIENCE C: (Social Studies) A

(blackboard)

1. Have class decide if they want a Valentine's Day party or a Prince

Kuhio Day party. List advantages and disadvantages for both,

2. Discuss that decisions can be made by voting. Discuss the voting

process, different types of vote--opentor secret. Have class try

different types of voting to decide whi party to have. Compare

and discuss the results.
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LEARNING EXPERIENCE D: (language Arts) A

(notebooks)

1. Give learners a rank ordering exercise. List cen people or learners

who exhibit characteristics the class is familiar with. Have learn-

ers order them on a ladder, with the top being the least objectionable,

the bottom being the most objectionable. Discuss with learners their

decisions; relate to the process they used in making decisions.

2. Have learners list in their notebooks the steps they learned to use

in decision-making.

Evaluation

Teacher-made test, Each learner will list the steps in decision-making.
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Grade 3

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision:making.

SUBGOAL 5: Develop understanding of the relationship between work and

life style.

Learner Objective 1: Each learner will be able to list or describe ways
in which working relates to the way one lives.

Learning Experiences

LEARNING EXPERIENCE, A: (Language Arts) A

(play money, notebooks)

Arrange for performance of certain jobs to enable the "worker" to

sit in certain seats or in certain places in the room. Have the

job paid for with play,money and"seats must be purchased. Seats

are purchased on a weekly basis. Alloia learner to keep a seat if

he has earned enough money, otherwise he must move to a cheaper

seat or place. Allow the money earned to be used to purchase acti-

vities to participate in during free time. Allow extra money tO

be earned for completion of assignments, doing extra(work, and for

behavior. Have the learners place the values on itetils tote pur-

chased and on the wages earned.

2. Discuss process and the relationship between work performed and the

way one lives. Have learners write down in their notebook ways in

which working relates to life style:

LEARNING EXPERIENCE B: (Mathematics) A

(writing paper) .

1. Have learners keep a budget of what,they earn and what they spend.

Money can also be saved.

2. Relate this to money earned in a job and life style.

LEARNING EXPERIENCE C: (Language Arts) A

("Game of Life")

Play "Game of Life."
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2. Have learners talk about how their - families live and relate their

life stylesto the work their families do.

---

Evaluation

Oral quiz. Each learner will tell an example of someone he/she knows

showing that the way one works influences the way he/she lives.
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Grade 3

GOAL: Developing capabilities for achieving self-realization through
,self-understanding and decision-making.

SUBGOAL 5: Develop understanding of the relationship between work and
life style.

Learner Objective 2: Each learner will be .able to describe or list ways
in which his/her attitudes relate to school per-
formance.

Learning Experiences

LEARNING EXPERIENCIL: (Language Arts, Art) A

(writing paper, newspaper, paste, cloth, paint)

1. Have learners list the school activities they like and those they
,do not like. Have them draw a "smiltng.face" or a "frowning face"
_to_indioate which they like and dislike.

2. Record all their gradea:for one week. At the end of the week see
if, .there is a correlation between the subjects they like and their
achievement_ and thesubjects they dislike and their achievement.

3'. 'Discuss with learners their attitudes and how they relate to the

work they perform.

4. Have learners make puppets out of paper mache and cloth.

5. Have several learners prepate a puppet play showing attitudes about

school.

LEARNING EXPERIENCE B: (Language Arts) A

(values grid)

1. Have learners participate in a values grid exercise. The statements
in the grid should show attitudes and feelings about school and
school work.

2. Discuss with the class the results of the exercise.
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LEARNING EXPERIENCE C: (Social Sludies)-, A

(film: "The Toymaker," Anti-Defamation League of B'nai B'rith)

1. Show the film, "The Toymaker."

2. .Discuss the attitudes of the puppet with class and relate to their

experiences and performance.

4'.

LEARNING EXPERIENCE D: (Language Arts) A

(story: "I Should Have Stayed in Bed," by John Lexu, Harper and

Row, writing paper, notebooks)

1. Have learners read "I Should Have. Stayed in Bed."

2. DiscUss if they have,ever felt that way and how it affected their

work in school..

3. Have learners write stories about days that made.them feel like

wanting to go back to bed.

4. Have learners list in their notebooks ways in which their attitudes

relate to their school performance.

N\\
Evaluation

Oral quiz. Each learner willNtell one of his/her attitudes and tell how

this attitude influences his/her\school work.
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Grade 3
4

GOAL: Developing capabilities for achieving self-realization through

self - understanding and decision-making.

SUBGOAL 5: Develop understanding of the relationship between work and

Life style.

Learner Objective, 3: Each learner will be able to tell how his/her
study habits relate to school success.

Learning Experiences

LEARNING EXPERIENCE (Mathematics) P

- (chart paper)

1. Have learners keep track of the amount of time they spend studying

for each subject area. ,Do this for a week.

2, Total and find a daily average for each of the subject areas. Dis-.

cuss how learners need to spend more time studying some subject

than others.

3. -Have learners record all their-m_arks for each sablect-area for the .

week also. Compare the amount of time spent ane. the marks. received.

LEARNING EXPERIENCE (Language Arts) P

1. Have learners list the study habits of a good or successful student

and also list those of an unsuccessful student. Compare the two

lists.

- 2. Discuis and relate these to each learner.

LEARNING, EXPERIENCE (Language Arts) P

(writing paper, notebooks)

. Have learners write a story about the life of a good student and a

bad student -. Discuss how their lives are different. Have learners

project how school success influences social, family, and peer re-

lationships.

2. Have learners write in their notebooks ways in which their study

habits relate to their success in school.

Evaluation

Oral quiz. Each learner will give of his/her study habits and tell how

it relates to his/her success in school.

230 e.*



Grade 3

GOAL: Developing capabilities for achieving self-realization through

-self-understanding and decision-making.

SUBGOAL 6: Develop appreciation for individual differences in inter-
ests, values, aptitudes, skills, abilities, and attitudes.

Learner;Objective 1: Eadv.learner will be able to describe or define
ways in which he/she is different from others.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(baby pictures of learners, recent pictures of learners, bulletin

board,, string)

1. Ask each learner to bring in a baby picture of himself /herself and

a recent picture: Mount these pictures on the bulletin board in

random fashion.

Let'1earners try to match baby pictures to recent'pictures by con-

necting the two with ,a piece of string. The learner whose recent
--picturP is involved will tell when and if the baby picture is'cor-

..

rectly identified.

3. Discuss how we rall change--how we are different today from the way

we were a few yearA ago.

LEARNING EXPERIENCE B: (Language Arts, Art) A

(magazine, lunch bag, scissors, construction paper, paste')

1. Give-each learner a magazine and a bag. Ask the learner to put

pictures they cut out of the magazine into the bag. The pictures

should be of things they can relate to--things they like, dislike,

reminds them of their family, things- they can do or not do.

2; Ask each learner to share "his /her bag" bring Show and Tell. Com- ,

pare differences of the contents learner had.

3. After each learner has shared his/her bag, ask them to mount their

pictures on eonstruction paper in a collage.
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LEARNING EXPERIENCE C: (Language Arts, Art) A

(writing paper, drawing paper, crayons)

1.. Have learners pair off with another learner in the room. Ask them

to move their desks so that they'face each other. Give each. learn-

er a sheet of.paper and instruct the class t'o write how their pari-

ner is different from themselves.

2. Have each learner come up individually and read what-he/she wrote.

-Class members must guess who the partner is. If they cannot do-so,

ask the presentel, to give some clues about the other learner.

3. Ask each learner to draw a picture of his/her partner and himself/

herself. Compare the pictures.

LEARNING EXPERIENCE D: (Language Arts) A

(notebooks)

1. Ask learners to list fhtheir_notebooks, the characteristics about

themselves that they feel are unique (such as wearing glasses, having

curly hair).

2. Have learners Shalr-uith-elass_what was written. Discuss unique--

ness of every person. ,

LEARNING EXPERIENCE E: (Mathematics, Science) A

(scale, tape measure, bulletin board, seeds, containers)

1. Weigh and measure each learner.

2. On a bulletin-board make a distribution graph. Use weight on the

horizontal line and height on the vertical. Discuss the use of

such a graph. Discuss how it shows differences and patterns of

distribution. Label each dot on the graph with the learner's name.

3. Have learners plant different types of seeds. Keep a daily record

of growth, compare the differences in rate of geowth and lead a

discussion relating to their rates of growth. .

Evaluation

Oral quiz. Each learner will tell one way in which he/she is different

from other learners..
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Grade 3

GOAL: Developing capabilities for achieving self-realization through
self-understanding and decision-making.

SUBGOAL 6: Develop appreciation for individual differences in inter-
ests, values, aptitudes, skills, abilities, and attitudes.

Learner Objective 2: Each learner will be able to list one difference
between himself/herself and another person in each
of the following areas: (1) interests, (2) abili-
ties, (3) aptitudes, (4) values, and (5) attitudes.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(ditto master, notebooks, paper)

1. Set up around the room a variety of tasks for the learners to do,

some mental and some physical. Give each learner a ditto listing

the activities. Following each activity have a continuum'line:

can do' cannot do. *Ask_each learner tc mark

his /her_ performance of each- task on the .continuum. Compare therat-
ings and discuss how each person has different abilities.

2. Pair learners and ask each pair to compare'their continuum.

3. Ask learners to write a paragraph in their notebooks telling how
their abilities are different from their partners%

ex

LEARNING EXPERIENCE B: (Lariiiiage Arts) A

(ditto masters, notebooks, writing paper)

1. Give each learner a list of uestions followed by three of four

alternatives. Ask them to m k their preference. For example:

a. _Where would you most like to -.go?

zoo; library, movie;

b. What wouldyou rather do?
paint a picture, read a book, play ball;

c. Which would you rather do on a Sunday morning?
sleep, play with a friend, watch TV.

2. Discuss the difference in responses. Relate these responses to

differences in tnterests.

' 3. Ask each learner to list in his/her notebook five things he /she, is

interested in.
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4. As, k- e h learner to list the things tfiiit seem to be'easy for him

her to do. Have learners share their lists and discuss the differ-
.

ences-.

LEARNING EXPERIENCE C: (Language Arts) A

(ditto master, notebooks, paper) '

1. Give each learner a ditto which looks like a blank telegram. Ask
tliem to send a telegram'to someone stating something that is impor-

tant to them.

2. Ask learnersto write a telegram they would like to receive. .

3. Ask learners to share their telegrams.

14: 'Ask learners to write in their notebooks, a paragraph- about five

things which'they consider important.
4

LEARNING EXPERIENCE (Language Arts) A

(blackboard)

Draw a large suitcaseon the board. List all the learners ix the

group. Tell the learners that they will have to leave the present

cl'assrooMand go somewhere else. Each learner can take only one

thing,from the room. What will it be? 'Write each learner's re-

sponse next .to his/her name.

Next tell the learners, if there is afire and they can save only

one thing, besides themselves,' what would they save? ,Write this

response next to.the first one.

3. ,Na4 tell the learners that somewhere a,classroom is, being set,up

and that tip learners have nothing. What would you givethet,

that you qiink is important, and'that you will no longer have after

you give it away? Write this response next to the;likst two.
,

4. Discuss the differences of responses between learners and between

situations.
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LEARNING EXPERIENCE E: (Social Studies) A

(newspaper clippings, writing paper, envelopes, stamps (if neces-,

sary) )

4. Have learners bring in daily news clippings which are discussed by

the class. If a controversy arises or a learner has an opinion on
a topic, ask him/her to write a letter to the editor. This can be

done to be actually sent to the town or city paper, or the letter
can be included in the classroom newspaper, or it can be a letter

to shire with the class.

2.'Pnint out different interests evident in classroom-.
_ -

. Evaluation

ti

Oral quiz. Each learner Will tell one example'of Op way he/she is dif-

ferent from someone else in terms of his/her.(1) Interests, (2) aptitudes,

(3) abilities, (4) values, and (5) attitudes.
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GRADE 3

ECONOffIC ErFICIENCY

Developing capabilities for being eco-

nomically efficient as producer and

consumer of goods and services.
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Grade 3

GOAL: Developing capabilities for being economically efficient as

producer and consumer of goods and services.

SUBGOAL 1: Develop understanding of variety of occupations. interre-
latedness of occupations, and knowledge of occupational

classifications and job descriptions.

Learner Objective 1: Each learner will be able to describe or list types

or workers in the community.

Learning Experien8es

LEARNING EXPERIENCE A: (Language Arts) A

(chart paper, Writing paper)

1. Present learners.with a list of community workers they know and ask

them &o classify them into broad occupational categories. Have

learners include their family members. Discuss their classification

and put results on a chart.

2.1 Have each learner interview a worker in the community. Discuss

questions to be asked and have each learner copy questions to be

asked. Invite examples of each classification to speak to learners

in the classroom.

3. Have learners write reports about these workers.

LEARNING EXPERIENCE B: (Social Studies) A
r.

(tools of community workers, products produced in the community,

chart paper)

1. Prepare an exhibit table 'showing thR products produced in the local

community or showing tools workers use. Have each learner bring in

one item and either demonstrate its use .or explain it.

2. Have learners classify individuals in the community under broad occu-

pational titles.
A,.

%s

..:

.

LEARNING EXPERIENCE C: (Language Arts) A

(ditto with incomplete sentences, notebooks)

1. Prepare an activity or game using incomplete sentences where learners

have to supply the name of a community worker.

1239 221



2. Have learners list in their notebooks the types of workers they
know in the'community served by the school.

Evaluation

Oral quiz. Each learner will name three types of workers.
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Grade 3

GOAL: Developing capabilities for being economically efficient as ,

producer and consumer of goods and services.

SUBGOAL 1: Develop understanding of variety of occupations, interre-

latedness of occupations, and knowledge of occupational
classifications and job descriptions.

Learner Objective 2: Each learner will be able to list or describe two
occupations which are production-oriented and two

which are service-oriented.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts, Art) E

(pictures, chart paper, writing paper, typewriter, ditto masters,

mural paper, paint)

1. Take learners on a field trip to a newspaper plant. If field trip

is not feasible, use pictures or a film to show the various aspects

and activities of a newspaper plant.

2. Lead a discussion about the service a newspaper provides and the

work involved in producing a newspaper. List on a chart the various

jobs involved in getting the newspaper into the home--from a reporter

to paper delivery person.

3: Have each learner be a reporter and write a story about one of the'

newspaper workers. Divide class into groups to publish the paper.

One group Will type or print the paper, another group will distri-

bute the paper.... Discuss interrelationship of their jobs.

4. Discuss differences between product and service oriented jobs and

relate to newspaper-related occupations.

5. Have leathers paint a mural showing the process of producing a news-

paper.

6. Have learners write labels'and captions for the mural.

LEARNING EXPERIENCE B: (Language Arts) E

(writing paper)

1. Discuss differences between,product and set ce occupations.
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2. Have learners list various jobs with which they are familiar and
then have them classify them into whether they provide a service

or produce a product. .

t,
...

04

Evaluation

Oral quiz. Each learner will name and describe two occupations which
are production-oriented and two which are service-oriented.
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Grade 3

GOAL: Developing capabilities for being economically efficient as

producer and consumer of goods and services.

SUBGOAL 2: Develop understanding that occupations exist for a purpose

and contribute to the dignity of the individual.

Learner Objective 1: Each learner will be able to describe ways in
which work provides opportunities for enhancing
one's dignity of self and society.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(ditto masters, display table)

1. Ask learners to bring to school something they have made. Have the

learners write the directions for-making iton a ditto master so

that copies can be distributed to all class members. In the direc-

tions, be sure to stress the inclusion of materials used or needed

to make the item.

2. .Have each learner demonstrate the making of the item, such as pot

holders, paper flowers, macaroni pictures, modals Have learners

give directions and tell the-sequence of the sterkin making the

item. On a display table, show all the finished produCts a±1 the

directions labeled with the learners' names.

3. Provide a special place in the room where each learner daily can

display the piece of work -die /she judges to be his/her best.

4. Discusss how learners feel when demonstrating something to make or

displaying their best work. Relate to doing good work in a job.

LEARNING EXPERIENCE B: (Language Arts) A

(photograph of each learner, chart paper, notebooks)

1. Have a "Star of the Week" bulletin board. Cive each learner a chance

to be "The Star."

2. Display learner's picture and a story about him/her during the week.

Have one day during the week then "The Star" gets to choose games,

stories or other activities. If possible, let the learner work at

the teacher's desk one day.
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3. Discuss with learners how they feel about the recognition they re-
ceive through the above activities.

4. Ask learners to write a story in their notebooks about how their
work helps them feel proud, be respected, and gain recognition.

Evaluation

Oral quiz. Each learner will describe one way in which work makes it

possible for a person to have dignity.
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Grade 3

GOAL: Developing capabilities for being economically efficient as
producer and consumer of goods and setvices.

SUBGOAL 3: Develop appreciation for the value and worth of work, appre-
ciate the contribution of occupations to society and the
economy, and appreciate that work means different things. to

different people.

Learner ObjeCtive 1: Each learner will be able to tell how one worker
in the school contributes to the good of society.

Learning Experiences
a

LEARNING EXPERIENCE A: (Language Arts, Social Studies, Art) E

(flOor plan of school, drawing paper,, crayons, bulletin board,
writing paper, notebooks)

1.. Assign each learner to spend some time with a different worker in
the school. Request that the learner be allowed to help the par-

ticular worker to which he/she is assigned.

2. Have learners return from their visits and role play the worker they
observed and interviewed. Have another learner interview the role

player. Have the role players state who they are, what they do, who
they work for, where they work, and what tools they use.

3. Have a. floor plan of the school with directions-noted. When des-
cribing where a particular school worker works, use these directions- -
like the north corner of the first floor.

4. Have the learners draw pictures of school workers. Mount thede on

a bulletin board.

5. Have each of-the Itatnert list in their notebook the various workers
in the school.

Evaluation

Teacher-made test. Each learner will list three workers in the school.
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Grade 3

GOAL: Developing capabilities for being economically efficient. as

producer and consumer of goods and services.

SUBGOAL 3: Develop appreciation for the value and worth of work, appre.T

ciate the contribution of occupations to society and the
economy, and appreciate that work means different things to,

different people.

Learner Objective 2: Each learner will be able to list one way in which

a worker he/she knows contributes to the economic

good of the local area.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(writing paper, ditto masters)*
r-.

1. Have each learner interview a worker he/she knows. Discuss needed

questions to ask and have learners copy them.

2. Have learners write up the interviews as a newspaper story. Have

learner copy his/her story onto a ditto master and have all the
stories published as.a newspaper for distribution to all class

members.

3. Discuss in what way each worker interviewed contributes to the local

area.

LEARNING EXPERIENCE B: (Social Studies, Mathematics)

(graph paper)

1. Discuss that all workers pay taxes: Taxes are taken out of wages,

and are paid on goods purchased.

2. Have learners graph the amounts of the tax money spent on the vari-

ous areas.

3. Give learners sample problem of wages earned--figured from time
worked and rate per hour, and subtract taxes to figure take-home
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4. Discdss taxes, what they are for., Relate discussiOn to how each
worker by paying taxes contributs to the economic good of the com-

munity, state, and country.

O

Evaluation

Oral quiz. Each learner will, tell an example of someone he/she knows

whose work contributes to the economic welfarc of Hawaii.
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Grade 3

GOAL: Developing -capabilities for being economically efficient as

producer and consumer of goods and services.

SUBGOAL 3: Develop appreciation for the value and wortirof work, appre-
ciate the contribution of occupations to society and the
economy, and appreciate that work means different things to

different people.

Learner Objective 3: Each learner will be able to list or,describe
three personal reasons why people work.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(blackboard, writing parer)

- 1. On the blackboard write the title: "Reasons for Work" and list the,

following:

a. pay
b. recognition
c. advancement
d. education
e. interest
f.- service

W

2. Discuss with learners these various reasons why people work. Ask

them to share work experiences they have had or someone they know

has had where they were rewardedin eacirof the ways listed.

3. Following the discussion, ask each learner to pick three of Lesrea-.

sons from the list why he/she works. Ask them to write a paragraph

for each reason giving a specific incidilt.

LEARNING EXPERIENCE B: (Language Arts, Mathematics) A

(writing paper, bla ;kboard)

Ask each learner to make a chart to keep in his/her desk on which to

note the main reason or reward for the performance of each task.

Eor example the learner might note: (1) Arithmetic--I learned some-

thing; (2) Science--I received an A: (3) Spelling--I don't have to

take the test on Friday; (4) Art--I liked it; (5) Watered plants- -

It was my job for the week. These reasons and rewards are, in order,

education, pay, advancement, interest, and service.

dir
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2. After a week of such record keeping, (Ask learners to total the num-

ber of responses for each type of reason for working.

3. Discuss the differences in their responses and the significance of

the reasons.

4. Add individual responses for each reason to find class totals.'

Ap

e

,

.,-

Evaltatton t

\i'

t

1- .

Ff.

1

. \

Oral quiz. Each learner will describe, three reasons why people'work.
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Grade 3

GOAL: Developing capabilities for being economically efficient as
producer and consumer of goods and services.

SUBGOAL 4: Develop understanding that new occupations delielop in re-
sponse to needs of society.

`Learner Objective 1:: Each learner will be able to list or describe how
occupations'other han his/her father's or mother's
_are necessary to his/her family's existence.

Learning Experiences

IZARNING EXPERIENCE A: (Social Studies) A

(field trip, film or"picture$, writing paper, world map or globe,

cards of tag boa;d)

1. Take learners on a field trip to 4 local garage and a hus trip to

--- the airport and to a ship yard. If field trips are not possible,

use films or series of pictures'to illustrate different sites.

2. Have learners list different modes of-travel by land, sea, or air.

3. Using a world map or a globe, distuss how one would get to different

places. Play a game using cards'on which places on the map are

written and cards on which modes pf transportation are written.

Have learn s match places with transpoitation needed to get there.

-4T--Discuss how_people employed in transportation occupations are neces-

sary to learner and his/her7family:

LEARNING EXPERIENCE B: (Language Arts) A

(writing paper)

1. Have learners write a story aboutl_taking.a trip. Ask learners to be

sure to list all the people who helped them during the trip.

"It

2. Nave learners share their stories with the claWi.

3. Lead discussion on variety of peopl. e mentioned in learners' stories
who are necessary for learner to take the trip.

^,
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LEARNING EXPERIENCE (Art, Mathematics) A

N,.
!magazines; scissors, drawing paper, bulletin board)

1. Have learners cut out pictures of various modes of transportation
from magazines. Mount these in collages by categories.

2. Have learneri draw pictures of various modes of transportation.
Mount these on bulletin boardby categories.

3. Discuss how people who are involved in transportation occupations
are necessary to learner and his/her family.

4. Give learners examples of distance and speed to travel to places.
Let them figure the time it would take.

LEARNING EXPERIENCE D: (Language Arts) A

( notebooks, writing paper)
a

1. Ask learners to list in their notebooks workers who help their family.

2. Have a team of two learners present a conversation between t$o people.

For example: a dentist with a patient; a telephone operator with

a c'dler; a salesman with a customer; a pilot with his/her passengers.

3. Have learners tell how each worker helps his/her family.

LEARNING EXPERIENCE E: .(Language Arts) A

(stories about workers)

1. Have learners read stories about workers.

2: Hay. learners tell how each of the workers has been used by his/her

faraly. /

Evaluation

Ora; quiz. Each learner will describe an occupation that someone other

than his/her mother or father has and tell hoW the occupation is neces-
sary for his/her family's existence.
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G de 3

GOAL: Developing capabilities for being economically efficient as
producer and consumer of goods and services.

SUBGOAL 5: Develop employability skills.

Learner Objective 1: Each learner will be able to give an example to

show two factors necessary for job success.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(chart paper, writing paper)

1. Through group discussion, establish standards for classroom jobs

and performance of other tasks. Discuss with learners what some

of the factors are for the completion of a successful job. List

these factors on a chart.

2. Have learners keep a daily log of their activities. Have learners

rate each activity according to the factors determined by the class

to contribute to job success.

3. Have learners list and evaluate the jobs they do outside of school.

Compare the two evaluations and discuss them.

4. Have learners write four lists:

a. Things I can do.

b. Things I cannot do.

c. Things I'd like to be able to do.

d. Things I don't care to know how to do.

Have learners share the lists with the class. Discuss the differ-

(14 ..'.es in each other's lists. Relate skills to job success.

LEARNING EXPERIENCE 3: (Mathematics) A

(attendance chart, clock)

1. Have learners keep track of attendance. Have each learner note ;his/

her time of arrival on a chart.

2. Have each learner tell and write the time he/she arrives at school.

252



3. Discuss ho,./ being tardy or being on time is related to job success.

Evaluation

Teacher-made test, fill in. Each learner will list three factori re7

quired for success in any job.
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Grade 3

GOAL: Developing capabilities for being economically efficient as

producer and consumer of goods and services.

SUBGOAL 6: Develop understanding of the relationship between education

and work.

Learner Objective 1: Each learner will be able to list one occupation
which requires high school education, one which
requires college, and one which requires special-
ized education.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(chart paper)

1. Have learners list the people they know who have gone only through

high school or elementary school.

2. For each of the people listed, have learners talk about the job

that person has.

3. Have learners list the people they know who have gone to college.

4. For each of the people listed, have learners talk about the job

that person has.

5. Have learners list the people they know who have had specialized

education.

6. For each of the people listed, have learners talk about the job

that person has.

7. Have learners tell what kind of job they'd like to have and what

kind of education is needed to get the job.

LEARNING EXPERIENCE 13 (Language Arts) A

(writing paper)

1. Have three visitors come to the class. One a worker who has gone

to high school, one who has gone to college, and one who has had

specialized education. Have each of these workers talk about their

job and relate what they do to what they needed educationally in

order to get the job.
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2. Have the learners write a paragraph about each of the visitors.

Evaluation

Oral quiz. Each learner will name -le occupation which requires high

school education, one requiring college, and one requiring specialized

education.
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Grade 3

GOAL: Developing capabilities for being economically efficient as
producer and consumer of goods and services.

SUBGOAL 6: Develop understanding of the relationship between education

and work.

Learner Objective 2: Each learner will be able to list or describe

the subject matter necessary for specific occu-
pations.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts, Science, Mathematics) A

(variety of seeds, .drawing paper, cardboard boxes, dirt, plastic

wrap or foil, writing paper)

1. Have learners start seedlings to be transplanted to their own yards

at home.

2. Discuss what kinds of plants the learners would like to start.

3. Have learners figure how many plants will be needed. Determine how

many learners want how many seedlings to take home. Multiply to

find out how many seeds should be planted.

4. Have learners read the directions on the seed packets.

5. Have learners plant and care for the plants. Use flat cardboard

boxes, line bottom of box with foil or plastic wrap. Fill box with

dirt. Plant the seeds. Place boxes in a sunny spot'and water.

LEARNING EXPERIENCE B: (Mathematics) A

(packages of instant pudding or jello, mixing bowls, measuring cups,

paper cups)

1. Have learners plan to make instant pudding or jello. Determine how

many packages will be needed. HaVe learners compute cost.

2,. Divide learners into groups. Have each group make enough pudding

or jello for the group. Have each member of the group responsible

for one step; for example, one measures, one mixes, one puts it into

cups, one serves....

3. Lead a discussion with learners relating this activity to the work

of a cook. Discuss knowledge cook must have in order to perform the -

job.
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LEARNING EXPERIENCE C: (Language Arts) A

(writing paper)

1. Ask learners to list the various occupations they know.

2. Have aearners list after each occupation the things a worker must
know in order to perform the job.

LEARNING EXPERIENCE A: (Social Studies, Art) A

( writing paper, magazines', scissors)

1. Ask learners to list the businesses in the community and to classify
them by. whether they are service or production oriented and to list
one thing workers in the businesses must know.

2. Have learners cut out pictures of jobs and mount them in two collages- -

one showing service-oriented ones and one showing production-oriented

ones.

Evaluation

Oral quiz. Each learner will name one occupation which requires knowl-
edge in a specific subject area, and will tell the specific knowledge

required.
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GRADE 3

SOCIAL RELATIONSHIPS

Developing capabilities for establish-

ing and maintaining healthy social re-

lationships.

7-9 ---11110 -42
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Grade 3

GOAL: Developing capabilities for establishing and maintaining healthy

social relationships.

SUBGOAL 1: Develop interpersonal skills.

Learner Objective 1: Each learner will be able to describe three jobs
that people living close tohimiher hold and name
one interpersonal skill.

Learning Experiences

LEARNING EXPERIENCE A: '(Language Arts) A

(writing paper, drawing paper, slips of paper)

1. Ask each learner to interview three people about. their jobs. Dis-

cuss questions to be asked and have each learner copy questions.

2: Have learners prepare a booklet about each worker interviewed.
Have learners write interview as a biography of the, Wrker and draw

a picture of the worker. Have learner draw a picture of the tool

the worker uses, and a picture of the place where they work.

3. Distribute three small slips of paper to each learner for each of

the workers. Have learner place the name of the occupation on the
first slip of paper, the object or tool used on the second, and the

place where.he works on the third slip of paper. Collect all slips

and mix. Deal out the slips. Have the learners match the three

correct ones by drawing from each other. Three correctly matching

slips are a match and the learner with the most matches wins.

LEARNING, EXPERIENCE B: (Language Arts) A

(writing paper)

1. Have learners bring in the tools used by three workers he/she knows.

2. Have each learner write a story about who used the tool. Display

the tools and the stories. Have learners demonstrate to class the

use of the tool by role playing the worker who used it. Have other

learners name the worker.
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LEARNING EXPERIENCE C:

(drawing paper)

(Social Studies)

1. Have learners make a map of the school neighborhood and draw pic-
tures of the various workers they know.

2. Have each learner name three workers fie/she knows and briefly tell
what each worker does.

Evaluation

Oral quiz. Each learner will nacre three people in his/her family or
group of close acquaintances, and will tell the jobs that each one has.
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Grade

GOAL: Developing capabilities for establishing and maintaining healthy

social relationships.

SUBGOAL 2: Develop understanding of social roles.

Learner Objective 1: Each learner will be able to list and describe
two characteristics of dignity in relation to

self and others.

Learnidg Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(writing paper)

Ask learners to write a story entitled "I Am Proud of Me." Have

them tell in the story what they have done to be proud of.

2. Relate stories they write to meaning of dignity.

LEARNING EXPERIENCE B: (Language Arts) A

(blackbOerd, writing paper, bulletin board)

1. On the blackboard list the following:

a. I am proud of me.

b. I am proud'of my parents. ,

c. I am proud' of my brothers and sisters.

d. I am proud of my home.

e. I am proud of my race or people.

f. I am,proud of my state or country..

2. Ask each of the learners to pick three of the statements and write

a paragraph for each. On a bulletin board titled "We Are Proud"

display the paragraphs the learners have written.

3. Relate meaning of dignity,to paragraphs learners wrote as well as

to their feelings in having work displayed.
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LEARNING EXPERIENCE C: (Language Arts) A

(bean bag, dictionary, writing paper, blackboard)

1. Have learners sit in a large circle on the floor. Ask learners to
tell what they have to be proud of in relation to specific topics.
For example: school, family, help or service they give or have
given. As the teacher throws a been bag to a learner, the learner
responds with "I am proud of " and throws the bean bag to
another learner.

2. Discuss with learners the meaning of the word dignity. Look up, 'the

word in a dictionary. Ask each learner to then write his/her deft-

inition based on the discussion and the dictionary

3. Discuss that respect for self and others is part of dignity. List

on blackboard statements., learners give that show how they respect
themselves and others. Discuss that good manners and being polite

are part of showling respect. Ask learnefs'to'role play the use of

good manners.

LEARNING EXPERIENCE D: (Health) , A .

1. Discuss'that personal cleanliness is part of self-respect and dig-

nity.

2. Discuss how others see us by how we appear.

t

Evaluation

Oral quiz. Each learner will describe two characteristics of dignity.
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Grade 3 ,

GOAL: Developing capabilities for establishing and maintaining healthy
social relationships.

SUBGOAL 5: Develop appreciation.for flexibility and adaptability in
social relationships. )4

Learner Objective 1: Each learner will be able to list two feelings
that his /her father or mother has about his or

her work.'

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts, Science) A

(paper plates, paper fasteners, construction paper, blackboard,
writing paper)

1. Have learners make a feelings barometer. Use a paper plate for the

face of the barometer. Fasten a hand or arrow to the center with
a paper fastener.

be

Aro nd the rim of..the plate write words to des-

cribecri various feelings

2. Discuss feelings that learners have. List these feelings on the

blackboard. Have, learners pantomime situations in which they show

feelings.

3. Have learners display their barometer on their desks and move the
pointer to' indicate their feelings for a particular task or assign
ment or activity.

4. Ask each learner to interview his/her parents to find out what they
like about their job and what they dislike.

5. Ask learners to write two paragraphs, one telling what their parents
like about their job and one telling what they dislike. Use words

that tell about feelings to describe their likes and dislikes. Have

learners report to class theit interviews.

6. Have learners take turns interviewing each other. Have the learner
being interviewed play the role of the parent. Have the interviewer
ask the "parent" to describe his/her job and tell how he/she feels.
about it.

Evaluation

Oral quiz. Each learner will describe two feelings that his/her mother
nr father has about his or her work.
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- Grade 3

GOAL: Developing capabilities for establishing and maintaining healthy

social relationships.

SUBG0A1,6:. Develop understanding of interrelatedness of occupational
0

rores . .

Learuei'Objective 1:' Each learner will be able to describe one job
which contributes to or is related to another job.

Learni4g Experiences

LEARNING BXPERIENCE A: (Science, Mathematics, Social Studies) A

1. Discuss interdependence of things in nature, Relate to the role

people have played in upsetting this balance.

2. Develop concept of both sides of equal sign needing to be equal.
Point out that removal of one number of the changing of a sign up-

sets the equality.

3. Describe that industries are interdependent. For example: .the car

i'industry needs the steel industry, and the steel industry needs the

car industry.

4. Ask learners to orally give examples of jobs they are familiar -4ith

which are related to one another.

LEARNING. EXPERIENCE B :, (Language Arts) A

(writing paper, chart paper)

1. Relate concepts of interdependence to the community

'workers. Have each - learner flick two workers. Div de

heading each half with one df the workers. Under ach

how the wcirker helps the other worker. Transfer each

vidual .lists to-a master chart. Discuss wi,ch learners

latedness of the jobs and the interdependence.

choo
pape in half,

heading, tell
of the indi-
the interre-

2. Have learners pair upand role play various workers. Have them tell

who they are and ask each other "What can you do. for me?" A varia-

tion would be for the learner to approach another role player with

"Hi, I'm . I do for you."
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3. Have each learner write a description of on job which contributes

to another job.

.:.

,

Evaluation

Oral quiz. Each'learner will name one job which is related to one other

job.

. -
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GRADE 3

CIVIC RESPONSIBILITY

Developing capabilities for carrying

out civic responsibility at work and in

the community.

N
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Grade 3

GOAL: Developing capabilities for carrying out civic'responsibilities
at work and in the community.

SUBGOAL 1: Develop understanding of rights, privileges, and responsi-
bijities on the job, in the home, and in the community.

Learner Objective 1: Each learner will be able to list or describe ways
in which work requires responsibility.

Learning Experiences

LEARNING EXPERIENCE, A: (Language Arts) A

1. Have learners, as a group, set minimum standards for each classroom

job.

2. Assign learners to various jobs. Have learners evaluate each other

on basis of standards set by group. Discuss responsibility involved

in classroom jobs.

LEARNING' EXPERIENCE B: (Language Arts) A

1. Have learners assume responsibility for sharing and keeping track of

reading materials. Have each learner replace what he/she has used.

2. Discuss such questions as: How do you feel when you can't find your

reading materials? How can we help each other in keeping our mate-

rials better? How can we remember to straighten up?

LEARNING EXPERIENCE C: (Language Arts) A

(toys, puzzles, games, writing paper, notebook)\

1. Divide the class into groups and distribute games, zles, and toys.

2. Have each learner responsible for cleaning up and making certain all

parts are returned. Have each group member responsible for.one part.

3. Have learners list in their notebooks the ways they have learned that
work requires responsibility.

valuation

Oral quiz. Each learner will give one example of the way work requires

responsibility.
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Grade 3

GOAL: Developing capabilities for carrying out civic responsibilit.1.es
at work and in the community.

SUBGOAL 2: Develop understanding of ways in which participation in
civic groups contribute to individual and group goals.

Learner Objective 1: Each learner will be able to describe or partici-
\

pate in a task which contributes to classroom
goals.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts, Mathematics, Social Studies,
Science, Art) A

(suitable containers, chart paper, scale, mural paper, paint, glue,

display table, notebook)

1. As a class project, have the class help clean the environment by
collecting garbage and papers on the school ground during recess

time.

2. Discuss with learners the procedures needed to meet their goal.
List on a chart materials needed and safety rules.

3. Have the learners find averages in order to determine total weight

of collected garbage. Weigh five bags of garbage, total their weight

and divide by-five. Use this average weight to determine total
weight of garbagd collected each day and for the week.

4. Talk about ecology--the need for cleaning up our environment. Send

for literature from National and State Ecology groups.

5. Have the learners write letters requesting information on.ecology

groups.

6. Have class compose an article for the school paper about the project.

7. If possible, plan a field trip to a local recycling plant. Have

learners separate,garbage into glass, metal, and paper and take

them to a recycling plant.

8. Have learners draw a mural showing before and after pictures of the

school ground.

9.' Have learners make collages or sculptures from some of the garbage- -

"Art From Trash." Display this is an exhibit.
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10. Have learners write in their notebooks how they personally helped
in meeting the classroom goal of cleaning up the school grounds.

Evaluation

Oral quiz. Each learner will name one task which he/she does that con-
tributes to the good of the classroom.
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Grade 3

GOAL: Developing capabilities for carrying out civic responsibilities

at work and in the community.

SUBGOAL 3: Develop understanding of importance of rules in society.

Learner Objective 1: Each learner will be able to list rules for a
group of which he /she is a member.

Learning Experiences

LEARNING EXPERIENCE A: (Social Studies, Language Arts) A

(chart paper, notebooks)

1. Have learners establish rules for the classroom. Write these on a

chart. Also let learners determine what should happen if the rules /

are not followed.

2. One learner is elected to act as a judge. Several class members are

selected.as jurors (names pulled from a hat). The learner who has

broken a rule is presented to the judge. Another learner could act

as lawyer or the learner can plead his/her own case. The jury de-

cides what punishment should be given (based on the list established

by the class). Discuss the process with the learners. Ask them to

tell their feelings in the role of the accused, the juror, the judge.

3. Ask each learner to copy the classroom rules into his/her notebook.

LEARNING EXPERIENCE B: (Language Arts) A

(box of different items to use in a game, notebooks)

1. Divide class into several groups. Provide each group with a box of

different materials or items from which they must make a game which

needs rules for playing.

2. Ask each learner in each group to write the rules in his/her note-

book. Ask each group to share and demonstrate their game. Then a-..k

group members to share their copy of the rules with two or three oth-

er learners and have them copy the'rules. Thus, every learner will

have in his/her notebook rules for each of the games.

Evaluation

Oral quiz. Each learner will nam one rule of a group of which he/she

is a member.

274
ti

/



Grade 3

GOAL: Developing capabilities for carrying out civic tesponsibilitiee
at work and'in the community.

SUBGOAL 4: Develop understanding of relationship between responsibili-
ties and rewards in work and leisure.

Learner Objective 1: Each learner will be able to list or describe
rewards, other than money, which are related to
working.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts) A

(play money, notebooks)

1. Aid class in setting up an amount of money which can be earned for

doing each classroom job. Assign learners to various jobs during a

one week period so they can earn money.

2. Lead a discussion relating the earning of play money for jobs in the
classroom to the other rewards the learners receive. Introduce them

to terms such as status, security, recognition....

3. Have learners write a list of non-monetary rewards-in their note-

books.

LEARNING EXPERIENCE B: (Social Studies) A

(blackboard, writing paper, notebooks)

1. Have each learner interview a school Worker to find out benefits

other than salary. Discuss questions to be asked. Write them on

the blackboard and have learners copy.

2. Have each learner present a report. Have learners discuss what ben-

efits they found out about, and what benefits they received from

doing this task.

3. Have each learner write a list of non-monetary rewards in his/her

notebook.

Evaluation

Oral quiz. Each learner willgive an example of someone he/she knows

who gets a reward other than money from working.
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Grade 3

GOAL: Developing capabilities for carrying out civic responsibilities
at work and in the community.

SUBGOAL 6: Develop ability to participate in various kinds of civic

groups.

Learner Objective 1: Each learner will be able to describe ways in which
participation in a group helped him/her.

Learning Experiences

LEARNING EXPERIENCE A: (Language Arts, Art) A

(ditto masters, construction paper, crayons)

1. Have learners make a cookbook as a present for a parent for Christ-

mas, Valentine's Day, Mother's Day or Father's Day. Ask. each learn-

er to bring in a copy of a favorite recipe.

2. Have each learner tell about the recipe and then let the class clas-

sify the recipe into a category: dessert, meat dish, breakfast,

vegetable, baked goods....

3. Ask each learner to write the recipe on a ditto master. Run off

enough copies of each for every learner.

4. Have learners make covers for their cookbooks. Also have learners

draw some sort of decoration on the recipe page ditto (possibly
pictures of the ingredients or tools necessary in making the item).

5. Give each learner a copy of every recipe and ask them to put their

cookbooks together.

6. Discuss with learners how each one's participation was necessary in

order to make the cookbooks.

LEARNING EXPERIENCE B: (Language Arts, Art) A

(writing paper, bulletin board, picture of a family, drawing paper)

1. For a bulletin board display, use the family as an example of a

group. Mount a picture of a family unit in the center of the bul-

letin board.

2. Ask learners to each draw a picture of one benefit they receive

from this group. Ask them to write a paragraph to go'with the pic-

tures. Mount these paragraphs and pictures around the center pic-

ture.
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3. Discuss what learners wrate with entire class. Relate. benefits to

those received from groups other than the family.'

4

Evaluation

Oral quiz. Each learner will tell one way in which participation in

a group has helped him/her.
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PART III
_ -

REPORT OF PROJECT DEVELOPMENT

This part of the guide presents a des-

cription of the systems approach which

was used in planning and administering

this project. The design for the sys-

tems model- was formulated apart from

the project operation.
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PART III

REPORT OF PROJECT DEVELOPMENT

The Hawaii Career Development Continuum Project was initiated in

April, 1972 in response to a recognized need for a statewide conceptual

framework with implementing guidelines for a comprehensive program of

vocational guidance and career development. The project mission was the

design of a conceptual framework for a career development continuum from

Kindergarten through Grade 14, and the production of curriculum guides

for four grade levels: Kindergarten to Grade 3, Grades 4 to 6, Grades 7

to 9, and Grades 10 to 12. It is recognized that the omission of the

career development curriculum guide for Grades 13 and 14 constitutes a

major gap in the total system design for delivery of career development

experiences which meet the needs of children and youth,in the State.

Until a curriculum guide in career
development for Grades 13 and 14 is

completed, the conceptual model of the career development continuum can-

not be implemented completely.

A systems approach was implemented in planning and conducting the

Hawaii Career Development Continuum Project. It was intended that by

using a systematic approach in conducting the Project the results would

be the accomplishment of goals to meet the needs of the learners and the

community by making the best possible utilization of available resources

at the most desirable cost-benefit ratios. It also was intended that

systems approach in conducting the Project would result in a unified

whole for delivery of career development to Hawaii's schools. The deli-

very system incorporates teacher training, counselor preparation, adminis-

trator training, materials development, and a curriculum.

Implementation of the systems approach for planning and conducting

the Hawaii Career Development Continuum Project was accomplished by

adapting the generalized systems model which was developed by man

in 1965 and subsequently used by Ryan in connection with development of

models for vocational education, counseling and guidance, and correc-

tions. Ryan's generalized model is explained in detail in a number of

publications, including the following:

Systems design 41 the development of counseling and guidance pro-

grams. Personnel and Guidance Journal, 1970, 49 39-45. (With

R. 'E. Hosford)

cess:

Educational management by systems techniques in corrections. 'Educa-

tional Technology, 1972, 12, 18-26.

Organization and administration of guidance services. Danville, Illi-

nois: Interstate Printers and Publishers, 1972. (With F. R. Zeran)

Implementation of the generalized model involved a seven step pro-

1. Analysis of the existing situation;

2. Establishment of a philosophy;
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3. Assessment of needs;

4. Definition of goals, subgoals, and objectives;

'5. Formulation of a plan;

6. Production and implementation of curriculum guides;

7. Evaluation of process and products.

A flowchart model showing the sequence and relationships of the
\

seven steps implemented in conducting the Hawaii Career Development Con-
tinuum,Project is given in Figure 5.

ANALE REAL, LIFE ENVIRONMENT (1.0)

Inspection of Figure 5 reveals that the first step .taken was the
analysis of the real life situation. Action on the Hawaii Career Devel-
opment Continuum Project was initiated April 26, 1972/ The first of May
all project resoutces were directed to making an anaIysis of the existing
situation. This involved identifying the setting, determining the nature
of existinC program and related training activities, and identifying tIte
characteristics of the target population. It was deemed essential to
determine at the onset personnel and programs related to career develop-
ment in the schools and the community; to determine the status and pro-
jections for-the comprehensive guidance program plan; and tb describe the
needs and characteristics of the learner population. This was accom-
plished by gathering information from school yersonnel, teacher-counselor
administrator, training personnel, community groups, employer/labor orga-
nizationd, parents, and learners. The result of this analysis was a
definition of the existing situation in Hawaii, so a system of delivery
of career development services could be built upon and integrated with
programs already in operation.

,The analysis revealed strengths and weaknesses. It was found that
guidance in the schools of Hawaii had been a matter Of concern for sev-
eral decades. The State_Depaztment of Education and the State and Ter-
ritorial Legislatures had focused attention on tilt guidance programard
counseling services over the years in an effort to achieve continuing,
improvement, to better meet the needs of the children and youth, and to
contribute to the social well-being of the state.

The 1970 Annual Report of Program of Guidance, Counseling, and Test-
ing in the State of.Hawaii documented-the lack of a statewide conceptual
framework for guidance and pointed to areas-of-weakness in counseling
services. The Program Planning and Budgeting System evaluation of guid-
ance showed major emphasis in counseling was being placed on individual
counseling at the cost of failure to reach all learners. Little coun-'
seling time was being devoted to liaison wiel agencies) consultative

4.
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Figure 5
System for Conducting

Hawaii Career Development Continuum Project*

*Adapted from generalized system ,model developed by T. A. Ryan. For

more complete description of the model, see Educational management by

systems techniques in corrections. Educational Technology, 1972, 12, 18-

26.
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, work with instructional personnel, group work with learners to help them
in self-concept development, and educational and vocational decision-
making.

A 1971 Hawaii State Counselors AssOciation survey revealed that much
of the school time of the certified counselors was being used in activi-
ties other'than counseling, consulting, Ind coordination. The Interme-
diate Task Force of the Youth Services Committee of the Mental Health
Association reports in June, 1971 that (1) the description of the role
and function of counselor varied from state to district toschool level,
and also varied from school to school; (2) the referral system, was in-

"adequate; (3) counselor knowledge of community agencies was uneven; and
(4) counselors were devoting unequitable amounts of time to non-counsel-
ing related clerical duties. In May, 1972, in testimony regarding 'pro-
gram planning and budgeting recommendations for guidance and counseling,
the Superintendent of the Department of Education noted the need to devel-

, op a statetiide guidance program in eduOationalicareer development.

Analysis of the situation revealed lack of a strong articulation a-
cross-\grade levels, and integration across disciplines was not complete.
The trainingiand preparation of teachers, administrators, and counselors
were not completely related t4 the school, situation and program activi-

ties. The Program Planning and Budget System Evaluation revealed that
instruction and dissemination of educational and vocational information
were not adequate to reach all learners., It was found that only 16 per-
cent of the intermediate schools and 26 percent of the highschools
-regularly provided units on the world ofwork in the curriculum.

Only 6 percent of the intermediate schools'and 10 percent of the high
schools regularly included visitations to observe work situations. None
of the intermediate schools and only 13 percent the high schools reg-
ularly had parent participation in educational/career conferences,' In
the intermediate schools, only 3 percent provided regular instruction on
admission's, financial aid, and employment. None of the intermediate
schools regularly scheduled career conferences.

The analysis revealed a lack of complete coordination of services
related to orientation,to educational and occupational requirements and
opportunities, despite the stipulation in the Hawaii Foundation Program.
for a coordinated and complete program in these areas.' It was found that
instruction, guidance, and administrative functions in the schools were
not totally integrated.

The initial ealysis revealed that all learners in the state were
not being equipped with the knowledge, skills, and attitudes required
for maintaining healthy social relationships, achieving self-realization,
implementing civic responsibilities, add becoming economically efficient.
Not all learners were developing the communication, interPersonal rela-
tionship, decision-making, occupational and problem-solving skills needed
for achieving satisfying and productive social and economic life roles.
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The analysis revealed strengths as well as weaknesses. It was found

that efforts were being made which coincided, with or were compatible with

career ,1-velopment. A world of work vocational guidance program in ju-

nior hig _hools was being offered. 'Guidance units in secondary schools

were being included, usually in vocational-technical courses. Elective

requ...red courses in guidance were being included in the sc. rndary cur-

riculum in some schools. Curriculum guidelines were developei for upper

elementary sad intermediate grades. Two resolutions passed in 1972, H.R.

97 and H. C. R. 16, recognized the need for a comprehensive counseling

and guidance rrogram which would include vocational-technical counseling,

and occupational - college guidance. A comprehensive, guidance program for

the state was being developed by the Task Fcrce o' Guidance and Counseling.

The analysis requited in identifying many bits .uld pieces of career

development being implemented in programS of elemecixy and secondary

schoolp. The major problem was a lack of coordination. The need was for

articulation across levels and integration across areas. This analysis

cf the existing situation constitLted the'first step in implementing a

systems approach to conducting the Hawaii Career Development Continuum

Project, and provided the basis for designing a conceptual model with im-

plementing guides which would build on the strengths of the existing sys-

tem and at the same time overcome weaknesses or bridge gaps inherent in

the operation.

ESTABLISH PHILOSOPHY (2.0)

The flowchart model in Figure 5 shows the second step of the Project

was the establishment of a philosophy. This resulted in the rationale

which is presented in Chapter II. The essence of the philosophy is ex-

pressed in a set of basic assumptions about the learner, the nature of

,career development, effective interventions to achieve career development,

and the environment in which career development is realized. These as-

sumptions'are;
40.

Every individual has the right to develop to the maximum his/her

capacity for considered risk-taking.

Every individual has the right to clarify and refine his/her knowl-

edge about self\and his/her aspirations through planned assessment

and evaluPtion.

-Every individual has the right to gain a clear understanding of

careers, have an opportunity to explore career options, and be pre-

pared for career implementation.

Every individual has the right fir participation in various skill

activities before making decisions concerning specific skill area.
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Every individual has the right to develop a clear understanding of
the relationship between the educational process and career develop-
ment.

Career development is a process of individual growth to vocational
Maturity and self-identity. 9

Career dgvelopment is an ongoing process from infancy through ma-
turity.

Career development is subject to modification to facilitate the
development of self- and career-identity.

Career development is implemented through career awareness, career
exploration and goal-setting, skill preparation, placement, and
follow -up.

1

Career development is concerned with self, civic, social, and eco-
nomic development.

Effective interventions focus on interaction of academic and voca-
tional education, guidance and work experience.

Effective interventions in Thde inputs from learners, school person-
nel, parents, community gi ._,,ls, labor, industry, a d business.

Effective interventions pr vide-attivities accordi g to-the individ-
ual's developmental level.

Effective interventions pr vide aq.upportunity to articulate facets
of particular jobs and to xpand this knowledge to other careers..

Effective interventions pr -ide an opportunity for participation in
group learning and guidanct

Effective interventions Are art of a total curriculum which is
totally articulated and inte rated, laterally acro's s School and com-
munity, involving all departm nts, and vertically f om pre-school
through adult education.

Preparation for work is a major, objective of education.

Rapid technological and social change will continue-to make it neces-
sary to prepare youth and adults to use technology for the benefit of
the individual and society.

Children and youth must be able t relate to the adult world of work,
equipped ta assume civic responsib'lity, capable of personal useful-
ness and satisfaction, and able to establish and maintain social re-

lationships.
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ASSESS NEEDS (3.0)

The hird step (See Figure 5) in the systems approach to operation
of the Haw ii Career Development Continuum Project consisted of a needs

assessment:

Any program must-be ueveloped to meet existing needs. It was essen-

tial to determine what was needed in order to make the ideal career devel-

opment program become a reality. The needs assessment was made by pro-

essing information from students, school personnel, parents, and communi-
ty groups to determine the extent to which beliefs expressed in the phi-
losophy were being implemented in the-.existing program of activities.

This was accomp,ished by comparing the existing situation, depicted
in the analysis of the real life environment (1.0) with the ideal situa-
tion, as conceptualized by the set of beliefs or assumptions establishing
the basic frame of reference or philosophy of career development (2.0).
When this comparison of real against ideal was made for Hawaii, a set of

needs emerged.

The needs assessment: revealed gaps in the,existing vocational guid-

ance vocational-technical education, and academic areas. There was a

lack of clear definition of the counselor role. There was a lack of a

systematic structure relating administration, instruction, and guidance
to produce career development for all children and youth in the state.

Guidance was not geared to total person development. The system of edu-

cation in Hawaii was npt tightly interrelated across disciplines. The

articulation from level to level was not adequate. Learning activities

were not adapted to developmental levels of all learners. The resources

of school and community were not directed in a systematic fashion toward

achievement of career development goals. The selection of goals, analy-

sis of goals to establish priorities, and selection of the most efficient

and acceptable strategies for achieving career development goals were not

being done systematically. There was a lack of a planned program to in-

tegrate and combine elements of self-appraisal, self-understanding, edu-

cational planning, academic preparation for work, attitudes toward work,

and occupational exploration.

The Hawaii Foundation program for the public schools of the state

mandates that each school shall provide academic and occupational orien-

tation activities. This ideal was not being realized in all the schools.
The counseling services were constrained by lack of a comprehensive plan

for career development, lack of supportive instructional programs in ca-

reer development, and inadequate professional preparation and experience.

DEFINE GOALS (4.0)

The fourth step (See Figure 5) in the systems approach to the Hawaii

Career Development Continuum Project was the definition of goals. The

definition of the goals was accomplished by looking at needs, and deciding

what must be accomplished to satisfy the assessed needs. Goals were de-

fined to reflect desired outcomes in terms of both program and individual.

These broadly defined goals were translated to subgoals and objectives.
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In the Hawaii Career Development Continuum Project, two sets of goals \\

and objectives were defined. The program goals were expressed in terms of

the project purpose, with implementing objectives. The product goals were
defined in terms of expected outcomes for the individuals in grades K
through 14 who will experience the career development interventions.

Project goals

The program goals were defined by two major purposes with implement-

ing objectives:

Purpose 1: Design of conceptual model for a career development continuum,

K-14

Objective 1. To assess present status and practices relating to ca-

reer development and vocational guidance, K-14, in Hawaii public schools.

Objective 2. To review and study latest developments and trends in
vocational guidance and determination of applicability of these elements

to the Hawaii model.

Objective 3. To study the existing organizational structure for vo-
cational guidance and related practices to determine appropriateness for

inclusion in the Hawaii conceptual model.

Objective 4. To evaluate the foundation program in terms of the ap-
proach to vocational guidance and career development.

Objective 5. To identify elements and relationships which combine

to create a career development, K-14, continuum.

Objective 6. To synthesize elements into a statewide, sysiematic

career development model.

Purpose 2: Production of implementation guides for career development,

K-14

Objective 1. To identify existing curriculum guides and multi-media

approaches to career development learning.

Objective 2. To relate existing guides to the conceptual model of

career development.

Objective 3. To identify elements for delivery systems of career
development at K-3, 4-6, 7-9, 10-12, and 13-14 levels. -

Objective 4. To synthesize prototype curriculum guides for career

development, K-3, 4-6, 7-9, and 10-12. Prototype guides for 13-14 will

be developed to complete the sequence.

Objective 5. To try out guides in selected situations.

Objective 6. To evaluate guides prior to full scale implementation
developed through an iterative process of analysis and synthesis. A work
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conference, held in June 1972, was devoted to the initial definition of
goals and subgoals of career development for the children and youth of

Hawaii. Subsequent work sessions, devoted to operationalizing the sub-

goals, resulted in the definition of learner objectives to implement

each subgoal.

Career development goals

Four major goals compatible with the framework of developmental tasks

were identified as essential to the achievement of a healthy career devel-

opment of the individual: (1) achievement of self-realization; (2) devel-

opment of capability to maintain social relationships; (3) development of

capability to fulfill civic responsibility; and (4) development of capa-
city to achieve economic efficiency through producer and consumer roles.

The goals, subgoals, and objectives developed for the five developmental

levels--K-3, 4-6, 7-9, 10-12, and 13-14, are described in Part I, Chapter

IV.

FORMULATE PLAN (5.0)

Inspection of Figure 5 shows the fifth step in the systems approach to

the Hawaii Career Development Continuum Project was the identification and

evaluation of alternatives to accomplish the project purposes and objec-

tives. Once goals and objectives were defined, alternative means for

achieving the desired outcomes had to be identified, The alternatives were

evaluated in terms of costs and benefits, so the procedures most likely to

optimize outcomes would be implemented. In formulating a plan, it was ea-

sential to consider resources as well as constraints in the existing situa-

tion. The idea was to make optimum utilization of resources, and to find

feasible ways for overcoming obstacles in the way of efficient project op-

eration. It was important to think of tradeoffs which could be made. The

end result of formulating a plan was the organization for delivering a

career development continuum to implement the product goals, subgoals, and

objectives defined in (4.0) (See Figure 5) to achieve career development

of individual learners in the schools of Hawaii The conceptual model and

delivery system design which were developed are presented in Part I, Chap-

ter III.

IMPLEMENT PROGRAM (6.0)

Examination of Figure 5 reveals seven steps in the systems approach

to conduct the Hawaii Career Development Continuum Project, The first five

steps were completed between May 1, 1972 and December 31, 1972. The first

efforts to carry out Step 6, Development and Implementation of the Program,

began January 1, 1973. The sixth step in the systems approach for delivery

of career development services in Hawaii was concerned with operationaliz-

ing the plan developed in (5.0). In essence, the first five steps were

concerned with program development. The sixth step was concerned with

program operation, which was accomplished by carrying out the activities

specified in tt. plan for delivery of services. This entailed the design

of curriculum gu s, and use of hardware, software, methods, and techni-

ques according to the specifications in the guides. The development of
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materials and training of personnel will be accomplished in Phase III of

the Career Development Continuum Project. The development of prototype

curriculum guides for levels K-3, 4-6, 7-9, and 10-12 was accomplished
between January 1, 1973 and June 30, 1974.

EVALUATE PROGRAM (7.0)

Inspection of Figure 5 reveals that evaluation is the last step in

the systems approach to program operation. Evaluation is the process of
assessing the effectiveness or worth of a planned intervention. This is

accomplis.'ed by determining the extent to which a purposefully contrived

program aclieves its objectives, and by relating the achievement of ob-

jectives to program variables. Evaluation points up strengthS and weak-

nesses in the program, and provides the basis for continuing improvement.

Both summative and formative evaluation are essential.

In the Hawaii Career Development Continuum Project, evaluation is
built into the delivery system design to provide for a) continuing moni-
toring of the career development interventions in the schools, and b) di-

rect and continuing revision of curriculum guides. The career development

continuum is evaluated in terms of its effectiveness in preparing children

and youth of Hawaii to be fully functioning, productive members of society.

These are individuals who have achieved self-fulfillment, are capable of

maintaining self and dependents, are responsible to the demands of citi-

zenship, and are capable of establishing and maintaining healthy social

relationships. The career development curriculum is designed to achieve
this through implementation of a career development continuum extending

across levels from Kindergarten through Grade 14. Since no single school

or,specific area is responsible for the entire process, evaluation of the

effectiveness of the curriculum requires continuing evaluation of 1) in-

puts to the system,: 2) the process of planned interventions, 3) outputs

from the system, and 4) long-term outcomes of the sytem.

The measurement of inputs is made prior to implementing the curriculum

in a school situation: These measurements establish the knowledge, skills,
and attitudes or values related to career development which the learners

have before the curriculum is introduced. Other input factors which are

measured include educational resources allocated to implement the curri-

culum needs, resources and employment opportunities in the community.

The evaluation of process is made at each stage of the curriculum;

K-3, 4-6, 7-9, 10-12. It includes rating of the content, methods, tech-

niques, hardware, software, community participation, and ii-iformation dis-

semination. The curriculum guides are evaluated on the extent to which
the'guides are considered worthwhile to use, adequate in content coverage,

easy to understand, easy to use, and relevant to career development.

Outputs are knowledge, skills, and attitudes of learners as they pro-

gress through the system. The outputs from the career development curri-

culum are the knowledge, skills, and attitudes defined by the career de-

velopment subgoals. The outputs from one level become inputs to the next

level. Outputs from the K-3 level become the inputs to the 4-6 level;'

outputs from the 4-6 level become inputs to the 7-9 level; outputs from
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the 7-9 level become inputs to the 10-12 level, and outputs from the 10-12
level become inputs to the labor market, level 13-14, or higher education.
At each level measurement or evaluation must be made, at the conclusion
of the career development curriculum for that level, to determine the knowl-
edge, skills, and attitudes of the learners in relation to the subgoals of
career development.

Outcomes are the long-term results of career development. Theyare
interactions of outputs with the environment, and are measured in terms of
the success with which the individuals cope with the environment. Out-
comes refer to the total career development curriculum. The outcomes of a
career development curriculum should be job success, job satisfaction, per-
sonal fulfillment, meeting one's responsibilities as a citizen, and main-
taining healthy social 'relationships in the home, on the job, and in the
community.

Evaluation is A process, not a single event. Any process extending
over any period of time demands coordination and logical organization.
Evaluation is based on information collected through use of standardized
instruments, informal tests, observation, or interview. The information
is intended to give an idea of what actually exists, and this is compared
against the desired outcomes as defined by the program goals and object-
ives. Evaluation is designed to direct future changes, developments, and
improvements, and provides the basis for decision-making.

Categories of information relevant to evaluation of input, output,
and process have been defined for the Career Development Continuum Project
and include the following:

'1. Input and output variables: learner knowledge, skills, and
attitudes

Knowledge of self
Knowledge of careers
Knowledge of career options
Understanding decision-making process
Understanding relationship between education and work
Understanding occupational classification
Understanding the importance of rules and regulations
Skill in making realistic career choices
Skill in goal-setting
Skill in value-clarification
Skill in job-seeking
Skill in interpreting feelings of others in a group
Appreciation for the worth ana dignity of work

2. Process variables

Teacher participation
Counselor participation
Parent participation
Administrator participation
Community participation
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ing:

Facilities
Hardware
Software
Program content
Methods and techniques
Time

The sources from which information can be gathered include the follow-

Learners
Teachers

Counselors
Administrators
Parents
Employers

The instruments and techniques for collecting information include:

Oral quizzes for learners in Kindergarten to Grade 3, to
measure knowledge, 'skills, and attitudes

Objective tests for learners in Grades 4 to 12, to measure

knowledge, skills, and'attitudes
Questionnaires to measure participation of teachers; counse-

lors, administrators, parent , and community

Questionnaires to rate facili
Questionnaires td rate hardw:e and software
Questionnaires to assess program content
Questionnaires to assess methods and techniques
Questionnaires to measure time.

Evaluation of Career Development Continuum Phases I and II

Evaluation of Phases I and II of the Hawaii Career Development Conti-

nuum Project was made through self-evaluation and outside audit to deter-

mine the extent to which the purposes were achieved. Two purposes were

defined for the Project: 1) development of a conceptual model; and 2)

designing of prototype curriculum guides for kindergarten to grade 3,

grades 4-6, grades 7-9, and grades 10-12.

Continuous evaluation is a n?cessaryand important factor in achiev-

ing the goal of aiding learners in becoming fully functioning persons

capable of realizing successful career development, and must continue to

be an integral part of the Hawaii Career Development Continuum.

Evaluation of Conceptual Model

An objective, outside evaluation of the con...eptual model was made by

two independent evaluators. Additional self-evaluation was made by a

team 1 three project staff members. Evaluative criteria were defined

as: quality of conceptualizing ideas, and 2) adequacy of presenting

the model. An objective rating form was completed by each evaluator.
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Evaluation results and comments were analyzed and formed the basis for
revisi,n of the conceptual model by project staff members.

Evaluation of Curriculum Guides

The four prototype curriculum guides were pilot tested at all grade
levels in three school settings in Hawaii: Kaimuki, Konawaena, and Wai-
anae. A total of 40 teachers and counselors participated in the pilot
test. Pilot test results were returned to project staff, who in turn,
analyzed the results, and incorporated refinements and revisions into
the four curriculum guide's.

The results of the outside and self-evaluations were combined with
results of the pilot test and were used to make adjustments and revisions
in the subgoals, objectives, learning experiences, and measurement pro-
cedures specified in the protyotype guides.
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APPENDICES

SUPPLEMENTARY MATERIALS

The appendices contain three sections:
a) listings.of sources for obtaining ma-
terials to implement career development

learning' experiences; b) a glossary of
terms; and c) a subject index.
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APPENDIX A-1

CAREER EDUCATION BIBLIOGRAPHY
6

Listed below are some of the many career education resources available

'today, This is not a comprehensive listing of available materials, but

does include some of the most utilized grid useful resources available

to teachers. Whenever possible, ordering information and prices, effect-

iVe in June, 1974, have been included.
. ,

American Institutes for Research in Behavioral Sciences. Career educa-

tion: An annotated bibliography for teachers and curriculum devel-

opers. ERIC Document Reproduction Service,-P. O. Box 0, Bethesda,

\

Maryland (Order Nb. ED 073 297), 1973, $13.16.

'Amer can Vocational Association. Career development: K-14. American

Vocational__Journal, 1969, 44, (entire issue). ,

Americln Vocational Association. Career education: A realistic apprais-

al\ of this promising concept. American Vocationrl Journal, 1972,

47\ (entire issue).

American` Vocational Association. The role of industrial arts in career

eduCation. 14ashington: American Vocational Association, 1972.

Arizona D partment of Education.- Career education. Phoenix, Arizona

Department of Education, 1973.

Baber, B. `Toward a statewide guidance program. ,Hawaii Personnel and

Guidance Association Journal, 1972,'2, 16-20.

Bailey, L. Facilitating career development: An annotated bibliography.

Springfield: Division of Vocational and Technical Education, Illi-

nois SCate Board of Vocational Education and Rehabilitation, 1970.

Bailey, L. Career education: New approaches to human development.

ManighttlaPublishing Company, Dept. ED, Box 854, Bloomington, Illi-

nois, 1913. $8.95.

Begle, E. P., Dunn, J. A., Kaplan, R. M., Krolr,*J., Melnotte, J. M.,

Steel, L. Career education: An annotate for teachers

and curriculum developers. Washington, D, C.: American, Institute

for Research, 1972.

Black, M. and Schrieber, R, Monograph series on career education, No. 2:

Lower school curriculum :uide. Raleigh: Bureau of Publications,

School of Education, North Carolina State University, 1972:

Brow,row, H. (ed.) Cr..-L;: guidance for a new age. Boston: Houghton Mifflin

Company, 1973.

;,f

30ttoms, G. Orientation to new concepts and,programs of career orienta-

tion and occupational education for student in rural areas. Raleigh:

Center for Occupational Education, North Carolina State University,

1970.

Bottoms, J. .H., Gysbers, N. C., and Pritchard, D. H. Career guidance,

counseling, and placement: National concerns. Paper presented at

the American Vocational Association, New Orleans, December, 1970.
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Boyd, G. Industrial arts and career guidance in the elementary school.
Man-Society-Technology, 1972, 31, 218-219.

Broyles, R.: L. Career education: A differentiated approach to improve-
ment of instruction. Dover: Delaware State Board of Education, 1973.

Buckingham, L., and Lee, A. M. Monograph series opjcareer education,

No. 7: Student placement and follow-up. Raleigh: Bureau of Publi-

cations, School of Education, North Carolla State University, 1972.

.

Burkett, L. A. AVA formulates position on career education.' American
Vocational Journal, 1972, 47, 9-14.

Busbee, C. B. Research and development project in career education,
,Columbia, South Carolina:. South Carolina Department of Education,

1973.

California Bureau of Pupil Personnel Service., Career guidance: A Cali-

fornia model for career development K-Adult. Sacramento: Califor-
nia Department of Edutation, 1971.

4

California Department of Education: California career education task

force papers. Sacramento: Department of Education, -1972.

Campbell, R. D. A procedural model for upgrading career guidance pro-
grams. American Vocational Journal, 1972, 47, 101-103.

Campbell, R. E., and Vetter, L. Career guidance: An overview ofalter-
native approaches. Columbus: The Center for Vocational and Tech-
niCal Education, Ohio State University, 1971.

Camphell, R., Walz, G., Miller, J., and Kriger, S. Career guidance: A

handbook of methods. Charles E. Merrill Publishing Co., 1300 Alum
Creek Drive, Columbus, Ohio 43216, 1973.

Carer education: Equipping students for the world of work. Nation's

School, 1971, 88, 35-49.

CCM Information Corporation. Career education: An ERIC bibliography.
Riverside, New Jersey: Collier-MacMil n Distribution Center, 1972.

=

Center for Vocational and Technical Education. Developmental program

goals for the comprehensive careeducation model: Preliminary

edition. Columbus:, Center f(N*si ional,and Technical Education,
Ohio State University, 1972..

Center for Vocational Techilical-Education. Cuidance and placement in the

comprehensive career education model. (1st Rev.) Columbus: Center

for Vocational Technical,Education, '1971. '1

Chick,'J. Innovations in the use of career information. Boston: Houghton

Mifflin Company, 1970.
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Clary, J. and Scherer, T. Middle school curriculum guide. Bureau of

A
Publications, School of Education, North Carolina State University,

R-aleighNorth Carolina, 1973. $1.00.

.

Coordinatfng Council for Occupational Education. CAPES: A guideline for

career awareness programs for the elementary school. Olympia, Wash-

- ington: Coordinating Council for Occupational Education, State of

Washington, 19,72. ,

)

Cunha, J. E.,'Laramore; D., Lowrey, B. L., Mitchell, A M., Smith, T, W.,

1' and Woolley, D. C: (Eds.) Career development: A California model

for career guidance curriculum K-adult. Monograph No. 5. Fullerton,

California: California Personnel and Guidance Association, 1972.

$515tg,

Cunningham, J. W. The development of the occupation analysis inventory:
An "ergometric approach to an educational problem.. Raleigh: Center

for Occupational Education, North Carolina qtate University, 1971.

unninglym, J. W. Human attribute requirements of work elements:. Further

development of the oceU0ation analysis inventory. 'Raleigh: Center

for Occupational Education, North Carolina State University, 1971.

Daly, C. B. Strange, things happened on-the way to learning. Industrial

audation Magazine, 1972, 61, 21-22.

Darcy, R. L., and Powell,.B. E. Manpower education in a growing economy.

At ens, Olio: Center fOr Economic Education, Ohio University, 1968.

bavis, D. and Borgen, J. Planning, implementing and evaluating career

preparation programs. McKnight Publishing Co., Bloomington, Un-

hois 61701, 1974, $28.50.

District of Columbia Public Schools. A plan for career development in

the public schools of the District of Columbia. Washington: Depart-

ment of Career Development Programs, Public Schools of the District

of Columbia, 1969.

Ditlow, G. and Steinmetz, J. R. Career labs for middle school industrial

arts. Industrial.Arts and Vocational Education Magazine, 1972, 61,

22-25..

Drier, Jr., H. N. K-12 guide for integrating career delopment into

local curriculum. Worthington, Ohio: Charles A. Jones Publishing

Company, 1972.

Drier; Jr., H. N, Career development resources: A guide to audiovisual

'and printed materials'; K-12. Charles Jones Publishing Company, 4

`Village Green, S. E., Worthington, Ohio 43085, 1973, $9.95.

Dunn, J. A., Steel, L., Melnotte, J. M., Cross, D., Knoll, J., and Murphy,

S. ,Career education: A curriculum design and instructional objec-

tive's catalog. Palo Alto: American Institutes for Research in the

Behavioral Sciencds, 1973.
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'...;rlington, E. and Conley, H./ Career education handbook for'rural school
administrators. ERIC "Clearinghouse on Rural Education and Small
Schools, New Mexico State University, Las Cruces, NPW Mexico, 1973.

-Elynberg, N. Career education starer kit: A student-centered teach-
ing manual. Educational Properties, Inc., P. O. Box DX, Irvine,
California 92664, 1973. $7.95.

Faust, H. F. Room to grow: Ireer guidance in elementecal. Phil-
adelphia: Division or Pupil Personne. and CounSeling, Philadelphia
School,District, 1968.

Feirer, J. L. What you can do for career education. Industrial Educa-
tion Magazine, 1972, 61..._27-.

-Fins-te-t-bach, F. C. The development di a total progran of education for
the world of work. Part I Rationale and proposal for involvement
of schools. Dover, Delaware: Delaware. Occupational Research Coor-

dinating Ur'.t, 1968.

Flynn, J. C. New careers and education for social change. Paper pre-
pared for the conference of Professional Project Directors of Adult
Basic Lducation and U. S. Office of Education Staff, Raleigh, North
Carolina, 1969,

General Learning Corporation. Career education resource guide. Morris-
town, New---Jersey: General Learning Corporation, 1972.

Abson, R. Career development in the elementary school. Charles Merrill
Publishing Co., 1300 Alum Creek Drive, Columbus, Ohio 43216. $1.95.

1972.

Ginzberg, E. A critical look 'at career guidance. American Vocational
Journal, 1972, 47, 51-54.

Gysbers, N. C., Dagley, J. C., Moore, E. J., Lett, C., and Hock, B.
Career development guidance, counseling, and placement project:
Program content and operation manual. Columbia, Missouri: College
of Education, University of Missouri,'1972.

Gysbers, N. C., Drier, H. N., and Moore, E. Career guidance: practices
and perspectives. Charles Jones Publishing Co., 4 Village Green,
S. E.; Worthington, Ohio 43085, 1973.

CysbLrc, N. C., Miller, W., and Moore, E. Developing careers in the
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APPENDIX A-2

CAREER EDUCATION PERIODICALS

Abstracts of Instructional
Materials in Vocational and
Technical Education (AIM)

The Center for Vocational and

Technical Education
The Ohio State University
1900 Kenny Road
Columbus, Ohio 43210

American Education ($4.50/yr.)
Superintendent of Documents

U. S\.1 Government Printing Office

Washington, D. C. 20402

American Vocational Journal ($4.00/year)
AmeriFan Vocational AssoCiation, Inc.

r_________1A25)15th Street, N. W.

Washington, D. C. 20005

Business Education Forum
National Business Education Association

1201 Sixteenth Street, N. W.

Washington, D. C. 20006

Beacon Magazine
Sturgis Printing Company

537 Ahui Street
Honolulu, Hawaii 96813

Career Education Digest ($10.00/yr.)
Education Properties, Inc.

P. O. Box DX
Irvine, California

Career.Education News ($3.00/yr.)

McGraw Hill Institutional Publications

230 West Monroe Street
Chicago, Illinois

Career World ($2.95/yr.)
Curriculum Innovations, Inc.

501 Lake Forest Avenue

Highwood, Illinois 60040

* Prices effecti,e June, 1974.
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Industrial Education ($5.50/yr.)

CCM Professional Magazines
Box 1616
Riverside, New Jersey 08075

Inform
National° Career Information

Center
1607 New Hampshire Avenue, N.W.
Washington, D. C. 20009

Illinois Career Education Journal

1035 Outer Park Drive
Springfield, Illinois '62706

Manpower ($7.50/yr.)
Superintendent of Documents

U. S. Government Printing Office

Washington, D. C. 20402

Monthly Review
Bank of Hawaii
Financial Plaza of the Pacific

Honolulu, Hawaii 96813

Qccupational Outlook Quarterly

($1.50/yr.)
U. S. Government Printing Office

Division of Public Documents
Washington, D. C. 20402

Science
American Association for the

Advancement of Science

1515 Massachusetts Avenue
Washington, D. C. 20005
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APPENDIX A-3

CAREER EDUCATION KITS AND GAMES.

The Acro-Roseh Career Guidance Series

(grades K-12)*
Arco Publishing Company, Inc.
219 Park Avenue, S.
New York, New York 10003

$59.95

Business Careers Kit (grades 10-12)

Houghton Mifflin Company

Dept.q4
110 Tremont Street
Boston, Massachusetts 02107

Career Development (grades 7-14)

Educational Development Corporation

P. O. Drawer 1007

Lakeland,,Florida 33802

,$225.00

Career Exploratory Kit (grades 7-12)

Houghton Mifflin Company

Dept. M
110 Tremont Street
Boston, Massachusetts 02107

Career Game (grades 7-14)

.
Educational Development Corporation
P. O. Drawer 1007
Lakeland, Florida 33802

$78.50

Career Information Kit (grades 9-12)

Science Research Associates
1710 Punahou Street, #101

Honolulu, Hawaii 96822

$246.00

DAT Career Planning Program

(grades 10-12)
The Psychological Corporation
304 East 45th Street
New York, New York 10017

$125.00

D c ing: A Leader's Guide

(grades 7-9)

Publication Order Department

Coliege Entrance Examination
Board

Box 592
Princeton, New Jersey 08540

:'$2.00

Desk Top Career Kits
(senior high - $125.00,
junior high - $114.00)
Houghton Mifflin Company

Dept. M
110 Tremont Street

Boston, Massachusetts 02107

Developing Understanding of
Self and Others (DUSO) Kits
(grades K-4)

American Guidance Service, Inc.,

Publishers Building
Circle Pines, Minnesota 55014

$95.00

Dynamic Consumer Decision-
Making (grades 9-12)

Educational and Consumer Re-

lations Department
J. C. Penney Company, Inc.
Avenue of the Americas
New York, New York 10019

Focus on Self-Development
(grades K-6),,,

Science Research Associates
1710 Punahou Street, #101

Honolulu, Hawaii 96822

Hello World! (grades 7-12)
Field Educational Publications,

Inc.

1423 Ala Aolani Street
Honolulu, Hawaii 96819

*Suggested grade levels follow each title.

Prices effective June, 1974.
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A Highway to Work and Play (grades K-6)
McKnight Publishing Company
Dept. EB
Box 854
Bloomington, Illinois 61701
$32.00 /level - 6 levels

Job Experience Kits (grades 8-12)
Science Research Associates
1710 Punahou Street, #101

Honolulu, Hawaii 96822
$140.00

Life Career Game (grades 7-12)
Educational Materials Center
Pako Alto Unified School District
25 Churchill Avenue
Palo Alto, California 94306
$6.00

Motivation for Career Success
(grades 7-12)

Education Achievement Corporation
P. O. Box 7310
Waco, Texas 76710

Occupational Exploration Kit
(grades 9-12)

Science Research Associates
1710 Punahou Street, #101
Honolulu, Hawaii 96822

' $123.00

Professional Careers Kit (grades 10-12)
Houghto, Mifflin Company
Dept. M
110 Tremont Street
Boston, Massachusetts 02197
$75.00

Search for Values (grades 9-12)
Pfloum/Standard
38 West Fifth Street
Dayton, Ohio 45402
$45.00

Widening Occupational Roles Kit
(WORK) Program (grades 6-9)

Science Research Associates
1710 Punahou Streate, #101

Honolulu, Hawaii' 96822
$00.00
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APPENDIX A-4

SOURCES FOR OBTAINING INFORMATION ON SPECIFIC OCCUPATIONS

This section is divided into two parts: Section a lists titles of some

,
of the commercially available materials dealing with specific occupa-
tions;.Section b lists, by occupational cluster, some of the organizations
from which information can be obtained.

Section a SOURCES OF INFORMATION ON SPECIFIC OCCUPATIONS

"'Career Information Kit"
Science Research Associates
1710 Punahou Street,\#101
Honolulu, Hawaii 96822

$232.00

"Career Profiles" (450 careers)
Vocational Biographies, Inc.
Sauk Center, Minnesota 56378

$180.30

"Career Resource Bibliographies"
National Career Information Center
1607 New Hampshire Avenue, N. W.
Washington, D. C. 20009

$25.00/annually

Concise Handbook of Occupations
J. G. Ferguson Publishing Company
Six North Michigan Avenue
Chicago, Illinois 60602
$21.95

A Guide to Occupations in Hawaii
Christine Sakaguchi (ed.)
Career Information Center
707-A Waikamilo,Road
Honolulu, Hawaii ,
(8414555)

Handbook of Job Facts (300 careers)
Science Research Associates
1710 Punahou Street, #101
Honolulu, Hawaii 96822

$5.60
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"Occupational Briefs" (80 careers)
Sciende Research/Associates
1710 Punahou Street, #101
Honolulu, Hawaii 96822

$41.50/annually

"Occupational Profiles"
(14,000 careers)

Johnson Publishing'Company
428 South Wilbur
MesA, Arizona 85202
$25.00

On-The Job (65 careersl
J. O. Ferguson Publishing Company
Six North Michigan.Avenue
Chicago, Illinois 60602

$7.95

"Popeye the Sailor Career
Awareness Booklets"

King Features
235 East 45th Street
New York, New York 10017

15 booklets, $ .25/each
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Section b SOURCES OF INFORMATION ON OCCUPATIONAL CLUSTERS

AGRIBUSINESS AND NATURAL RESOURCES

American Dairy Association
20 North Wacker Drive
Chicago, Illinois 60606

American Forestry Association
1319 Eighteenth Street, N. V.
Washington, D. 13. 20036,-

American National Cattlemen's Assoc.
1001 Lincoln Street
Denver, Colorado 80201

American Society of Agronomy
677 South Segoe Road ,

Madison, Wisconsin 53./711

American Society of Adimal Science
39 Sheridan Avenue-
Albany, New York 12210

American Veterinary Medical Association
600 South Michigan Avenue
Chicago, Illinois 60605

National Association; of Couhty

Agricultural Agent
506' County Administr tion Building

Atlanta, Georgia 30301

National Dairy Council
111 North Canal Stregt
Chicago, Illinois 60606

A T.

Nationa Wildlife Fe4eration
1412 Sixteenth Street, N. W.

Washinjton, D. C. 20036

Soil Conservation So iety of America

7515 Ankeny Road
Ankeny, Iowa W021 .

A-22

BUSINESS AND OFFICE OCCUPATIONS

Accounting Careers touncil
National Distribution Center
P. O. Box 650, Radio City Station
New York, New YorkNJ10019

American Institute of C.P.A.'s

666 Fifth Avenue
New York, New York 10019

American Statistical Association
810 Eighteenth Street., N. W.

Room 703
Washington, D. C. 20006-

Institute of Life Insurance

277 Park Avenue
New York, New York 10017

National Business Career Center
3839-White Plains Road
New York, New York 10467

National Ausiness Education
Association

P.'0, Box 17402
Washington, D. C. 20041

National Secretaries Association
616 East 63rd Street
Kansas City, Missouri 64110

NationalSmall Business Ass6-
ciatioA,

Education',Committee
1225 Nineteenth Street, N. W.

Washington; D. C.- 20036

Office Education Association
20 Leland Avenue !

Columbus, `Ohio . 43214
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COMMUNICATIONS AND MEDIA

Advertising Federation of America
655 Madison Avenue
New York, New York 10021

American AssOciaeioiNZAdvertising
Agencies, Inc.

200 Park Avenue
New York, New York 10017

American Newspaper Publishers
Association

750 Third Avenue
Ne0 York, New York 10017

American Photoengravers Association,
166 West Van BurentStreet

Ohigago, Illinoifr',60604

Professional, Commercial and'
Industrial Markets Division

Eastman Kodak Company

, Rochester, New York 14650

Professional Photographers of
America, Inc.

1090 Executive Way
Des Plaines, Illinois 60018

Sigma-Delta Chi,

'Professional Journalistic;-

Society
.35 East Waker Drive
Chicago, Illinois, 60601

CONSTRUCTION

Associated General Contractors
American Telephok and Telegraph
195 Broadway

of America,
1951 E Street,

Inc.

N. W.

-New York, New York 10002 Washington, D.: C. 20006

Communications Workers of America
1925 K Street, N. W.
slashington, D. C. 20006

-----Graphic Art Indilistry, Inc.

Education Council
4615 Forbes, Avenue,

Pittsburgh, Pennsylvania 15213

,National Alliance of Television
Associations

5908 South Txoy Street'__
Chicago, Illinois 60629

National Association of Broadcasters
1771 N Street, N. W.
'Washington, D. C. 20036

Newspaper Comics COuncif,_Ine__,
260 Madison Avenue-

New York, New York 10016

Printing Industries of'America, Inc.
20 Chevy Chase Circle, N. W.
'Washington, D. C. ,

American Socily of Civil,
Engineers

345'East 47th Street;
'

N'e,,4.York, New York ,IO

General Building ors

Association, Int.
#2 Penn Center Plaza, Suite 1212*

Philadelphia,-Pennsylvania 19102

National Electrical Contractors'
Association

1220 Eighteenth Street, N. W.

Washington, C. '20036

Painting and Decorating Con-,
tractors Association of America '

2625 West Peterson Avenue
Chicago, Illinois 60695

National Society of Professional
Engineers ,

2029 K Street, N: W.
Washington, p. C. 20006
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CONSUMER AND HOMEMAKING EDUCATION

American Home Economics Association
1600 Twentieth Street, N. W.

Washington, D. C. 20009

National Consumer Finance Association
loop Sixteenth Street, N. W.
Washington, D. C. 20036

7,

ENVIRONMENT

American Association of Nurserymen, Inc.
835 Southern Building
Washington, D. C. 20005

American Congress on Surveying and

Mapping
Woodward Building
Washington, D. C. 20005

American Forestry Association
1319.18th Street, N. W.

Washington, D. C. 20036

American Geological Institute
2201 N Street, N. W.
Washington, D. C. 20037,,

American Meteorological Society
45 Beacon Street
Boston, Massachusetts 02108

, American Society for Horticulture

Science
P. O. Box 109

Joseph, Michigan 49085

American Society of Range Management

Doi 133302
Portland, Oregon 97213

Association of American Geographers
1146-Sixteenth Street, N. W.

Washington, D. C. 2 0036

Botanical Society of America
Department of Botany

Indiana University
Bloomington, Indiana 47401
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Bureau of Land Management
Denver Service Center
Federal Center Buil4ng 50
Denver, Colorado .84225

National Recreation and Park

Association
1700 Pennsylvania Avenue,'N. W.
Washington, D. C. 20006.

'Soil conservation Society of

America
7515 N. E. Ankeny Road
Ankeny, Iowa 50021

el%



FINE ARTS AND HUMANITIES

American Ceramic Society
4055 North High Street
Columbus, Ohio 43214

American Music Center
2109 Broadway, Suite 1579
New York, New York 10023

American Society Of Composers,
Authors and Publishers

575 Madison Avenue
New York, New York 1CJ22

Art Directors Club
488 Madison Avenue
New York, New York 10022

National Art Education Association
1201 Sixteenth Street, N. W.
Washington, D. C. 20036

National Society of Interior
Designs, Inc.

157 West 57th Street, Suite 700
New York, New York 10019

Retail Jewelers of American, Inc.
1025 Vermont Avenue, N. W.

Washington, D.C. 20005
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HEALTH

American Academy of Pediatrics

P. 0. Box 1034
Evanston, Illinois 60204

Amerien Association for Health,
Physical Education and
Recreation

1201 Sixteenth Street
Washington, D. C. 20036

American Chemical Society
1155 Sixteenth Street, N. W.
Washington, D. C. 20036

American Chiropractic Associa-
tion

2200 Grand Avenue
Des Moines, Iowa 52804

American Dental Association
Council on Dental Education
211 East'ChicagoAvenue
Chicago, Illinois 60611

American Dental Hygienists
Association

211 East Chicago Avenue
Chicago, Illinois 60611

American institute of Chemical

Engineers
345 East 47th Street
New, York, New York 10017

American Institute of Biological

Sciences
3900 Wisconsin Avenue, N. W.

Washington, D. C. 20016

American Institute of Physics
335 East 45th Street
New York, New York 10017

American Medical Association
535 North Dearborn Street

Chicago,Illinois 60610

:72(411,
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HEALTH (continued)

AMerican Occupational Therapy
Association

- 251 Park Avenue South
NNew'York, New York 10010

American Optical Company
Box 1
Southbridge, Massachusetts 01551

American Optometric Associatiop
7000 Chipewa Street
St. Louis, Missouri 63119

American Osteopathic Association
212 East Ohio Street
Chicago, Illinois 60611

American Pharmaceutical
Association

1156 Fifteenth Street, N. W.
Washington, D. C. 20005

American Podiatry Association
3301 16th Street, N. W.
Washington, D. C. 20010

American Psychological Association
.9650 Rockville Pike
Betheseda, Maryland 20014

American Society for Microbiology
1913 I Street, N.'W.
Washington, D. C. 20006

American Society for Pharmacology
and Experimental Therapeutics

9650 Rockville Pike
Bethesda, Maryland 200-14

American Society of Biological .

Chemists
'6950 Wisconsin Avenue, N. W.
Washington, D. C. 20014

American Society of Clinical
Pathologists

Registry of Medical Technologists
P.411. Box 4872

Chicago, Illinois 60680
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American Society of Medical
Technologists

Hermann Professional Building,
Suite 1600

Houston, Texas 77025

-fa
American Speech and Hearing
Association

Washington, D. C. 20014

National League for Nursirr
10 Columbus Circle -

New York, New Yoik 10019

'Manufacturing Chemists Asso-
ciation

1825 Connecticut Avenue, N. W.
Washington, D. C. 20009

National Commission fo4 Social
Work

Two Park Avenue
New York, New York 10016



HOSPITALITY AND RECREATION

American-Association for Health,
Physical Education and Recreation

1201 Sixteenth Street, N. W.
Washington, D. C. 20036

American Hotel and Motel Association

221 West 57th Street
New York,kew York "10019

National Recreation and Park Association
1700 Pennsylvania Avenue, N. W.
Washington, D. C. 20006

National Restaurant Association
1530 North Lake Shore Drive

Chicago, Illinois 60611

United Airlines
Director of Personnel
'P. O. Box 66100
Chicago, Illinois 60666

I

Western Airlines
Customer Service
P. O. Box 92005
World Way Postal Center
Los Angeles, California 90009
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MANUFACTURING

The Aluminum Association
420 Lexington Avenue
New York, New York 10017

American' Society of To and

Manufacturing Engineers
20501 Ford Road
Dearbopi, Michigan A8128

American Pharmaceutical
Association

2215 Constitution Avenue, N. W.

Washington, D. C. 20006

Manufacturing Chemiits Asso-
ciation

1825 Connectictit Avenue, N. W.
Washington, D. C. 20009-

The Metallurgical Society of

AIME ,

345 W.East 47th Street
New York, New York 10017



MARKETING AND DISTRIBUTION

American Apparel Manufacturers
Association, Inc. ,

200 K Street, N. W.
Washington:D. C. 20006

American Management Association
American Management Association

Building
135 West 50th Street
New YOrk, New York 10020

American Marketing Association
230 North Michigan Avenue
Chicago, Illinois 60601

National Association of Purchasing
Management

11 Park Place
New York, New York 10007

Retail Selling
C. Burns Marvil
Department of Public Instruction
Dover, Delaware

Rochester Institute of Technology
Box 3404
Rochester, New York 14714

Sales and Marketing Executives
International

630 Third Avenue
New York, New York 10017

Sears Consumer Information Services
Public Relations, Dept. 703
303 East Ohio Street
Chicago,'Illinois 60611
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MARINE SCIENCE

American Fisheries Society
1040 Washington Building
15th Street and New York
Avenue, N. W.

Washhington, D. C.

Alibrican Society for Oceano-
graphers

Marine Technology Society
1730 N Street, N. W., Suite 412
ashington, D. C. 20036

PERSONAL SERVICES

Associated Master Barbers and
Beauticians of America

219 Greenwich Road
Chary%te,, North Carolina 28211

National Beauty Career. Center

3839 White Plains Road
Bronx, New York 10467

National Committee on Household
Employment

1346 Conneccicut Avenue, N. W.
Washington, D. C. 20036

National Hairdressers and
Cosmetologists Association

175 Fifth Avenue
New York, New York 10010
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PUBLIC SERVICE

AirForce Recruiting Office
1311 Kapiolani Boulevard

Wine) lu, Hawaii 96814

Amer:J.:so Bakers Association
1700 ?ennsylvania Avenue, N. W.

Washington, D. C. 20006

American Bankers Association
Banking Education Committee
90 Park Avenue
New York, New York 10016

American Hotel and Motel
Association

221 West 57th Street
New York, New York 10019

American Library Association
50 East Huron Street'
Chicago, Illinois 60603

American Red Cross
17th and D Streets
Washington, D. C. 20006

Army Recruiting Office
821 Mililani Street
Honolulu, Hawaii, 96813

International Association of Chiefs
of Police

1319 Eighteenth Street, N. W.

Washington, D. C. 20036

International Association of Fire

Fighters
905 Sixteenth Street, N. W.

Washington, D. C. 20006

Marine Corps Recruiting Office
1136 Union Mall, Room 105
Honolulu, Hawaii 96813

National Association of Real Estate

Boards
Department of Education,

155 East Superior Street
Chicago, Illinois 60611
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NationalConsumer Finance
Association

1000 Sixteenth Street, N.W.4

Washington, D. C. 20036

National Institute of Dry

Cleaning
909 Burlington Avenue
Silver Springs, Maryland 20910'

National Restaurant Association
1530 North Lake Shore Drive
Chicago, Illinois 60611

National Funeral Directors

Association
135 West Wells Street
Milwaukee, Wisconsin 53203

Navy Recruiting Office
Bethel Pauahi Building, Rm.-300

Honolulu, Hawai 96813

Society of Fire Protection
Engineers

60 Batterymarch Street
Boston, Massachusetts 02110

U. Civil Service Commission
Eighth and F Streets, N. W.
Washington, D. C. 20415,

t
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TRANSPORTATION

Air Transport Association of

America
1000 Connecticut Avenue, N. W.
Washington, D. C. 20036

American Institute of Aeronautics
and Astronauts

1290 Avenue of the Americas
New York, New York 10019

American Trucking Association
. «1616 N Street N Street, N. W.

Washington, D. C. 20036

Automobile Manufacturers ,
Association

Automotive Information
120. New Center Building

Detroit, Michigan 48202

Automotive Service Industry

Association
230 North Michigan Avenue
Chicago, Illinois 6060

FederaPAviationa'Administration
Department of Transportation
Washington, D. C. 20590.

National'AmtomebileI5ealers Association
2000 K Street, N. W.
Washington, D. C.

United Airlines
Director of Personnel'
P. O. Box 66100
Chicago, Illinois 60666

Western Airlines:
Customer Service
P. O. Box 92005

World Way Postal Center
Los Angeles, California 90009
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APPENDIX A-5

SOURCES OF CAREER EDUCATION BOOKS, PAMPHLETS AND LEAFLETS

AFL-CIO
815 16th Street, N. W.
Washington, D. C. 20006

American Collectors Asspciation
4040 W. 70th Street
Minneapolis, Minnesota 55435

American College Testing Pub-

lications

. 330 East Washington Street
Iowa City, Iowa 52240

American Institute of Physics

335 East 45th Street
New York, New York 10017

American Meteorological Society
45.Beacon Street
Chicago, Illinois 60611

Atlantic, Little and Brown

Boston, Massachusetts

Behavioral Publications, Inc.

2852 Broadway
New York, NeW,York 10025

Benefic Press
10300 W."Roosevelt Road
Westchester, Illinois 60153

B'nai B'rith Career and
Counseling Service

1640 Rhode Island Avenue, N.
Washington, D. C. 20036

Book Jobbers Hawaii Inc.
805 Queen Street
Honolulu, Hawaii 96813

R. R. Bowker Company
1180 Avenue of the Americas

New York, New York 10036

4

California State Department of

Education
Sacramento,- California 95814

:

Career iducatiori Center, Harlan-
dale Independent School

District
3706 Roosevelt

San Antonio, Texas, 78214

Career Iriformation Center
707-A Waiakamilo Road
Honolulu, Hawaii 96817. .

(841-4555) 0

Careers Inc.
P. O. Box 135
Largo, Florida 33540

The Channings
Box 552
Marion;'Massachusetts 0 738

. Chelsea House Publishing
Company, Incorporated

159 East Tremont Avenue'
Bronx, New York 10453
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Children's Press, Incorporated
1224 West Van Buren
Chicago, Illinois 60607

College Entrance Examination

Board
888 Seventh Avenue
New York, New York 10019

Cooperative Extehdion Service
University of Maine

Orono Maine 14473

Coward, McCann, and Geoghegan,

Incorporated
200 Madison Avenue
New York, New York 10016



Gribben & Sexton Company
11100 Edison

Chicago, Illinois 60131

Dell Publishing Company, In-
co orated

750 bird Avenue
Ney'York, New York 10017

Dodd, Mead and Company, In-
./ .corporated

432 Park Avenue, South '
New York, New York 10003

Douu eday and Company, In-.,

orporated, School and Li-
brary Division

Garden City, New York 11530

Education Achievement Corporation
P. 0. Bo* 7310
Waco, Texas 76710

J. G. Ferguson Publishing Company
Six North Michigan Avenue
Chicago, Illinois 60602

Field Educational Publications,
Incorporated

1423-A1a Aolani Street

Honolulu, Hawaii 96819

General Learning Press
250 James Street

. Morristown, New Jersey 07960

Guidance Associates
1872 New Jersey Street
Costa Mesa, California 92626

Harcourt Brace & World Incor-
porated
757 Third Avenue
New York, New York 10017
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Harvard University
School of Education'
Cambridge, Massachusetts 02138

Hawaii Employers Council
2682 Waiwai Loop
Honolulu, Hawaii 96819

Hawaii State Department of
Education

1390 Miller Street
Honolulu, Hawaii 96813'

. ,

Hawthorn'Books,IncOrporated
70 Fifth Avenue .

New York, New"York 10003

Hill & Wang
19 Union Square West
New York, New York 10003--

Honolulu Book Shops, Ltd.
1027 Bishop Street
Honolulu, Hawaii 96813

Houghton Mifflin Company
2gPark Street
Boston, Massachusetts 02107

University of Hawaii' A

Manpower Development and
Training

1040 Sbuth King Street
Honolulu, Hawaii 96814

Hunter Publishing Company
Winston-,Salem, North Carolina

27100

Indiana University Press
Indiana University
Bloomington, Indiana 47401

Information Services, Inc.
Rochester, New York 14609

Instructional Dynamics
Incorporated

166 East Superior Street
Chicago, Illinois 60611



The Interstate Printers and Pub-
lisfrers, Incorporated . .

19 North Jackson Street
DanvIlle,.Illinois, 68132

Charles A. Jones Publishing Company
4 Village Green, S. E.
Worthington, Ohio _43085

King Features
Education Division
235 East 45th Street
New York, New York 10018

Alfred A.Knopf, Incorporated
201 East 50th Street
New York, New York 10022

Little, Brown,and Company
34 Beacon Street
Boston, Massachusetts 02106

Lippincott Company
East Washington Square .

Philadelphia, Pennsylvania _19105

Lono Incorporated

743 'J. 'Waiakamilo Road

Honolulu, Hawaii 96817

Los Angeles City Unified School

District
P. 0:BOX 3307
Los Angeles, California 90051

Lothrop, Lee, and Shepard Company

105 Madison Avenue
New York, New York 10016

Macmillan Company', Publishers

866 3rd Avenue
New York, New York 10022

Mafex Associates, Incorporated
Johnstown, Pennsylvania 15904

McGraw-Hill Company, Incorporated

750 3rd Avenue
New York, New York 10017,
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David McKay, Incorporated,

750 3rd Avenue
New York, New York 10017

McKnight Publishing Company
Route 66 and Towanda Avenue

Bloomington, Illinois

Miami Dade Junior College
Miami, 'Florida 53'132

Milady Publishing Corporation
3839 White Plains Road
Bronx, New YorL 10467

4

Minnesota State Department
of Education, Vocational

...Technical Division
Centennial Office Building
St. Paul, Minnesota 551Q2

William\Morrow & Company.,

'Incorporated
105 Madison Avenue
New York, New York 10016

Nationaljpsociation of Motor

Bus Owders
1025 Connectidut Avenue
Washingtc5, D. C. 20036.

Nationa4Career Information
Center

1,607_New_Hampshire Avenue, N.W.

Washingtqn, D. C. 20009

National Center for Occupational

Education
North Catolina State University
Raleigh, North Carolina 27607

Ohio State University
The Center for Vocational and

Technical Education,
1900 Kenny Road
Columbus, Ohio 43210

University of Oklahoma
Department of Education

Norman, Oklahoma 73069

,



Omori EdugatiOnal Services.
1350 Sodth King, Room, 301
Honolulu, Hawaii 96814

,Oregon State Department of Edu-
-, cation
,Salem,. Oregon 9.73,0l

G. P. Putnam'i Sons
200 Madison Avenue

New York, New York 10016

The Ronald Press Company
79 Madison Avenue
New York, New York '10016

H: F. Ross, Ltd.
Room 224; Honolulu Merchandise

Mari Building
Honolulu, Hawaii 96813

Scholastic Book Services
259 East Erie Street
Chicago, Illinois 60611

Superintendent of Documents
U., S. Government Printing Office
Washington, D. C. 20402

Charles C. Thomas, Publisher
301 -27 East Lawrence Avenue
Springfield, Illinois 62703

'University of Hawaii

HonolUlu, Hawaii 96822

The Viking Press Incorporated
625 Madison Avenue
New York, New York. 10022 '

Vocational Guidance Manuals
235 East 45th Street

New York, New York 10017

Walston & Company, Incorporated
169 South King Street
Honolulu, Hawaii 96813

Franklin Watts, Incorporated
Subsidiary of Grolier
845 Third Avenue -
New York, New York 10022
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West Virginia. State Board.of

Vocational'Education
Vocational Division
Charleston, West Virginia 25305

Western Publishing Company
850 Third Avenue /

New York, New York 10022

Wettger-Treasure Books, Incor2e
porated

51 Madison Avenue
New York, New York 10010

World Publishing Company
2231 West 110th Street
Cleiefand, .0hio 44102

4
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`APPENDLX A-6

DISTRIBUTORS OF CAREER EDUCATION FILMS, FILMSTRIPS;

SLIDES AND TRANSPARENCIES

Listed below are companies which have educational films, filmstrips,

.slides, or transparencies available for rental ar'purchase.* Following

the list of companies is a sample listing .of films available from some

of the Companies. Most companies Will. send a catalog which lists titles

and purchase or rental prices upon 'written requeit.

vCompinies located in Honolulu are indic..ted by double asteriski (**) for

easerof use.

SECTION

ABC Media Concepts
1001 N. Poinsettia Place
Hollywood, California 90046

A. B. Dick Co.
5700 W. Touhy Avenue

Chicago, Illinois 60648

r
° Academy Films,
748.N, Seward Street

.

California 90038 ,

J q%,

ACI Films, Inc.
35'West,451h,Stieet
New York, New York 10036"

...Addressogi4h Multigraph Corp.

1200 Babbitt Road

Cleveland,'Ohio 44117

AEBAC Inc,
500 Fifth Aventie
New York, New York- 10036

AFL-CIO Fildi Division
815 Sixteenth Street, N. W.
Washington, D. C. 20006

1

*Also see Educatprp Guide to Free films:and Educators Guide to Free

Filmstrips available from Educators Service, Inc.', Randolph, Wisconsin

53956.

Aims I structional Media Services

P. 0. B x 1010

Hollywoo , California 90028

Alemann Films
;P. 0. Box 76244
Los Angeles, California 90005

ALESCO - American Library and

Educational Service

404 Sette Drive
4

Paramus, New Jersey 07652

Alf American Productions and

Publications
P. 0. Box 91
creeley, Colprado 80632

Alpha Corporation of America

115 Gaylord Street
Elk Grove Village, Illinois 60007

The Aluminum Association
750 Third Avenue
New York; New York 10017

A-35,
ZG I()



American Book Company__
55 Fifth Avenue
New York, New York 10003

American Educational Films
331 North Maple Drive
Beverly Hills, California 90210

American Hospital Association Film
Library

'840 North Lake Shore Drive
Ghicago, Illinois, 60611

American Petroleum Institute
1271 A apug of the Americas

New York, tiew York 10020

14udio-Visual Consultation Bureau
'Wayne State University

Detroit, Michigan 48202

AV-ED Films
7934 Sapta Monica Boulevard
Los Angeles, Ca' 90046

A -V Expluratj.oh.,i _ac.

505 Delaware Avenue
°Buffalo, New York 14202

Avid Corporation \
10 Tripps Lane

East Providence, Rhog\Island 02814

. Avis Films, Inc,
Anti-Defamation League of"B'nai B'rith 2408 West Olive Avenue
315 Lexington Avenue
New York, New York 10016

Vt.?
Argos Films
801 North Seward Street
Los Angeles, California 90000

Associated Educational Materials
14 Glenwood Avenue
Rhleigh, Nord' Carolina 27602

.t

'Associated Films, Inc.
600 Madison Avenue
New York, New York 10022.

The Athletic Institute
805 Merchandise Mart

Chicago, Illinois 60654

Atlantis PlIoductions, Inc.
1252 La Granda Drive
Thousand Oaks, California 91360

Audio - Tutorial. Systems

426 South Sixth Street,
Minneapolis, Minnesota 55415

Audio-Visual Center
College of Education
University of Maine,

Orono, Maine 04473

Burbank, California 91506

Bailey Film Associates
11559 Santa Monica Boulevard
Los Angeles,. California 90025

Bank Street College of Education
103 East 125th Street
New York, New York 10035

Bear Filmss Inc.
805 Smith Street
Baldwin, New York 11510

Bell and Howell Co.
Audiovisual Products Division
7100 North McCormick Road _

Chicago, Illinois 60645

Benchmark Films, Inc.
516 Fifth Avenue
New York, New York 10036

Berkey Manhattan
222 East 44th Street
New York, New York 10017

ei

Beseler Company
219 South Eighteenth Street
Eatt Orange, New Jersey 07018 6

A-36
uo,



P X Films
5615 Fisher
Rockvill( and 20852

'Bosustow Productions

. 1610 Butler Avenue s.

West Los Angeles, California 90025

Stanley Bowmar Co.; Inc.

4 Broadway
,4alhalla, New York' 10595

Milton Bradley Company
Springfield, Massachusetts 01101,

Brandon International Films, Inc.
221 West 57th Street
New York, New York 10019J

Brigham Young University
Department of Motion Picture
Production

Provo, Utah 84601

Bro-Dart, Inc.
1609 Memorial Avenue
Williamsport, Pennsylvanfe 17701

Buckingham Enterprises, Inc.
160-08 Jamaica Avenue
Jamaica,.New York 14432

Charles Cahill and Associates, Inc.

P. O. Box 3220
0 Hollywood, California 90028

Carlton Films
2870 Bartells Drive
Beloit, Wisconsin 51511

Carman Educational Association, Ltd.

Pine Grove, Ontario ,

Canada

Carousel Films, Inc.
1501 Broadway
New York, NeW York 10036

Cathedral Filmstrips for Education,
2921 West,Alameda Avenue
Burbank,)California 91505

CCM Films, Inc.
866 Third Avenue
New York, New York 10022

Cenco Educational Films
2600 South'Kostner Avenue

Chicago, Illinois 60623,

Center for Mass Communication
Columbia University Press
440 West 110th Street
New York, New York 10025

Kentron Educational Films
1255 Post Street, Suite 625
San Francisco, California 94109

Churchill Films
662 North Robertson Boulevard.
Los Angeles, California 90069

Civic Education Sefvice
1733 K Street,. N. W.
Washington, D. C. 20006

Classroolijilm Distributors, Inc.

5610 lollywood Boulevard
Hollywood, California 90028

Classroom World Productions
P..0. Box 2090
Raleigh, North Carolina 27602

Colonial Films, Inc.
752 Spring,Street, N. W.

Atlanta, Georgia 30308

COmmunications Films
870 Monterey Pass Road
Monterey Park, California 91754

Contemporary Films, Inc.
267 West 25th Street
New York, New York 10001

Cooper Films and Records, Inc.

Cooper Building
Winchendon, Massachusetts 01475

Copley Productions
7776 Ivanhoe Avenue
La Jolla, California 92037
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Coronet Instructional Materials
65 East South Water Street
Chicago, Illinois .60601

Counselor Films, Inc.
1422 Chesnut Street
Philadelphia, Pennsylvania 19102

Creative Visuals
P. 0. Box 1911
Big Spring, Texas 79720

Current Affairs Films
527 Madison Avenue
New York, New York 10022

Curriculum Materials Corporation
119 South Roach Street
Jackson, Mississippi 39205

Curtis Audio-Visual Materials,
Independence Square.
Philadelphia, Pennsylvania 19105

Data Films
2625/ample Street
Los Angeles, California 90026

Davidson Films
1757 Union Street
San Francisco, California 94123

Demco Educational Corporation
P. 0. Box 1488
Madison, Wisconsin 53701

Denoyer-Geppert Co.
5235 Ravenswood Avenue
Chicago, Illinois .60640

Walt Disney Educational Materials Co.
800 Sonora Avenue
Glendale, California 91201

Doubleday Multimedia
1371 Reynolds Avenue
Santa Ana, California 92705

DuArt Film Laboratories
245 West-5'th Street
New York,eNew York 10019

** Ealing Films
2225 Massachusetts Avenue.,
Cambridge, Massachusetts 02140

or contact:

Film Services of Hawaii
742 Ala Moana Boulevard
Honolulu, Hawaii 96813

Eccentric Circle Cinema
P. 0. Agx 1481
Evanston, Illinois 60204

Educational Activities, Inc.
P. 0. Box 392
Freeport, New York 11520

Educational Audio-Visual
Pleasantville, New York 10570

Educational Dimensions Corporation
P. O. Box 488
Great Neck, New York 11022

__Educational Film Library Associa-
tion, Inc.

250 West-57th Street
New York, New York 10019_

Educational Filmstrips

P. 0. Box 1031
Huntsville, Texas 77340

Educational Media, t
106 West Fourth Avenue
Ellensburg, Washington 98926

Educational Media Laboratories
4101 South Congress Avenue
Austin, Texas 78745

EMC Corporation,
180 East Sixth Street
St. Paul, Minnesota 55101

Encyclopedia Britannica Education
Corporation

425 North Michigan Avenue
Chicago, Illinois 60611
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Enrichment Teaching Materials.
071 East 23rd, Room 1817
New York, New York 10010

Essential Education
Huntsville, Texas 77340

Eye Gate Hotse,,Inc.
146-01 Archer Avenue
Jamaica, New York -11435

Farm Film Foundation
1425 MStrest, N. W.-
Washington, D. C. 20005,

**Field Educational Publications, Inc.
1423 Ala Aolani Street
Honolulu, Hawaii 96819

Film Associates
11014 Santa Monica Boulevard
Los Angeles, California 90025

**Films, Inc.
1144 Wilmette Avenue

Wilmette, Illinois 60091

or

716 Cooke Street
Honolulu, Hawaii 96813

Filmstrip House, Inc.

432 Park Avenue, South
New York, New York 10016

Fleetwood Films, Inc.
34 Macquesten Parkway S.
Mt. Vernon, Newlork 10550

Frith Films
1816 North Highland Avenue
Hollywood, California

GAF Corporation
140 West 51st Street
New York, New York 10020

General Learning Corporation

250 James Street
Morristown, New Jersey 07969

Ginn and Co.
121 Second Avenue
Waltham, Massachusetts 02154

Graphic Curriculum, Inc.
619 West 54th Street
New York, New York 10019

Grolier Educational CorpOration
845 Third Avenue
New York, New York 10022

Guidance Associates
1872 New Jersey Street,
Costa Mesa, California 92626

Halewyn Films
106 John Street
Toronto, Canada

Hamson Films
10555 Mason Avenue
Chatsworth, California 91311

Handel Film Corporation
P. 0. Box 69680
Los Angeles, California

Harper & ROW, Inc.
49 Ease. 33rd Street
New York, New Yof: 10016

Hasler Pictures
1737 North Whiteley
Hollywood, California 90028

,Holt, Rinehart and Winston, Inc.

383 Maikison Avenue

New Toil, New'York 10017

* *Hopaco Stationers
604 Ala Moana
Honolulw,.-HaWail 96813

Houghton Mifflin Company
110 Tremont Street
Boiton, Massachusetts 02107

Imperial Film Company, Inc.
4404 South Florida Avenue
Lakeland, Florida 33803

Independent Film Producers

Company
-334 East Green Street
Pasadena, California 91101
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Inerution Media Company
P. O. Box 185
Green Lake, Wisconsin 54941

International Communication Films
1371 Reynolds Avenue

Santa.Ana, California 92705

International Film Bureau, Inc.
332 S. Michigan Avenue
Chicago, Illinois 60604

Kaiser Products
Box 7101
Colorado Springs, Colorado 80907

Kimberly -Clark Corporation
Life Cycle,Center
Neenah, Wisconsin 54956

King Screen Productions
1-0 Aurora Avenue, N.
Seattle, Washington 98109

Knowledge Aid
6633 West Howard
Niles,` Illinois 60648

Learning Corporation of America
711 Fifth Avenue
New York, New York 10022

' Learning Through Seeing, Inc.
8138 Foothill Boulevard
Sunland, California 91040

Library Filmstrip Center
3033 Aloma
Wichita, Kansas 67211'

Life Education Program
Time-Life Building
Rockefeller Center
New York, New Yoik 10020-

Life Educational Productions -
262 East Fourth Street
St. Paul, Minnesota 55101

Long Film Slide Service
705 Fairmount Avenue
El Cerrito, California 94530

**Lono, Incorporated
743 J. Waiakamilo Road
Honolulu, Hawaii 96817

Mass Media Associates, Inc.
2116 North Charles Street
Baltimore, Maryland 21218

**McGraw-Hill Films
'1414 Dillingham Boulevard, Bin. 205

Honolulu, Hawaii

Mead Educational Services
245 North Highland Avenue, N. E.
Atlanta, Georgia 30307

Media Fair
20 West 43rd Street
New York, New York 10036

-Media Five Film Distributors
lOil North Cole Avenue
Hollywood, California 90038

Media Plus, Inc.
60,Riverside Drive
New York, New York 10024

Media Systems Corporation
250 West Main Street
Morristown, New Jersey 08057

Merchandiser Film Products
419 Park Avenue, South
New York, New York 10016

Metropolitan Visual Products, Inc.
453 West 47th Street
New York, New York 10036

Miller-Brody Productions, Inc,
342 Madison Avenue
New York, New York 10017

Milliken Publishing Company
611 Olive Street
St. Louis, Missouri 63101

Modern Learning Aids
1212 Sixth Avenue
New York, New York 10036
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Modern'Talking Picture Service, Inc.
1212 Avenue of the Americas
New York

'

New York 10036

Na. co

Ft. Atkinson, Wisconsin 535)8

National Aeronautics and Space
Administration

Code FE
Washington, D. C.

National Audiovisual Center (GSA)
8th and. Pennsylvania Avenue, N. W.

Washington, )D. C. 20408

National Career Consultants, Inc.

9978 Monroe
Dallas, Texas 75220

National Film Board of Canada
680 Fifth Avenue
New York, New York 10019

National Instructional Television
Center

Box A
Bloomington, Indiana 47401

NBC Educational Enterprises
30 Rockefeller' Plaza

New York, New York 10020

Neubacher-Vetter Film Productions
1750 Westwood Boulevard
Los Angeles, - California 90024

The New York Times Library Service
229 West 43rd Street'
New York, 'New York 10036

OIDMA, Ltd.
P. O. Box 3868
Centerdale, Rhode Island 02911

Olympic Film Service
161 West 22nd Street
New York, New York 10011

**Omori's Educational Services
1350 South King Street, Room 301
Honolulu, Hawaii 96814

PACE International Corporation
12444 Ventura Boulevard
Studio City, California 91604

PAMI Learning Systems

P. O. Box 163
Collinsville, Illinois' 62234

Parents' Magazine Films, Inc.
52 Vanderbilt Avenue
New York, New York 10017

Pat Dowling Pictures
1056 South Robertson Boulevard.
Los Angeles, California 90000

Pathescope Educational Films, Inc.

71 Weyman Avenue
New Rochelle, New York 10802 \

Perennial Education, Inc.
1825 Willow Road
Northfield Illinois

Popular Science Audio-Visuals, `inc.

5235 Ravenswood Avenue
Chicago, Illinois, 60640'

Prism Enterprises, Inc.
200 East 23rd Street
New York, New York 10010

Professional Arts, Inc.

P. O. Box 8484
Universal City, California 91608

Psychotechnics, Inc.
900 Pickwick Avenue
Glenview, Illinois 60025

Pyramid Films-
O. Box 1048

Santa Monica, California 90406

Ravell Educational Systems
1216 Fifth Street
Santa Monica, California 90401

RMI Film Productions, Inc.
4916 Main Street
Kansas City, Missouri 64112
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R. 0. A. Films
1696 North Astor Street
Milwaukee, Wisconsin 53202

Sales Communications Systems
110 East 59th Street
New York, New York 10022

Sanderson Films, Inc.
1501 South West Street
Wichita, Kansas 67213

Schloat Productions, Inc.
Palmer Lane, West
Pleasantville, New York 11501

Scholastic Audio-Visual
-50 West"44th Street
New York, New York 10036

* *Science Research Associates, Inc.
259 East Erie Street
Chicago, Illinois .60611

or

1710 Punahou Street, Suite 101
- Honolulu, Hawaii .96822

Scott Education Division
20 First Street

Chicopee, Massadhusetts 01020

Shorewood Reproductions, Inc.
724 Fifth Avenue
New York, New York 10019

Sigma Educational Films
-P. 0. Box 1235
Studio City, California 91604

Singer.Company
30 Rockefeller Plaza
New York; New York 10020

S - L Film Productions
5126 Hartwick Street
Los Angeles, CaliforniE- 0041

Society for Visual Education, Inc..
.1345 Dtversey Parkway
Chicago, Illinois 60614

**Standard Oil .Film _Library

227 Mokanea.
Honolulu, Hawaii

Stanton Films
7934 Santa Monica Boulevard
Los Angeles, California 90046

Sterling-Educational Films
241 East 34th Street
New York, New York 10016

Synchronex Corporation
8220North Austin Avenue
Morton Grove, Illinois 66053

Taylor Associates
Hawk Drive
Lloyd Harbor, New York 11743

Teaching Films, Inc.
2518 North Boulevard
Houston, Texas, 77006

Teaching Technology Corporation
P. 0. Box '3817
Van Nuys; California 91407

Technamatic, Inc.
16 Sintsink Drive, East

Port Wahkngton, New York

Technicolor, Inca...

1300 Frawley Drive
Costa Mesa, California 92627

Teleketics--
1227 South Santee Street
Los Angeles, California 90015

Thorne Films, Inc.
1229 University Avenue

Boulder,-Colorado 80302.

Time-Life Films
4 West 16th Street
New York, New York 10011
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TRAFCO
.1525 McGavock Street
Nashville, Tennessee 37203

Trans-World Films, Inc.

332 South Michigan Avenue
Chicago, Illinois 60604

Trend Films Corporation
P.,0. Box 69680
Lo Angeles, California 90069

. Troll Associates
East 64 Midland Avenue
Paramus, New Jersey 07652

Tweedy Transparencies
208 Hollywood Avenue
Zest Orange, New Jersey 07018

United Productions of America ,

-600 Madison Avenue
New York, New York 13902

U.S. Bureau_of Mines
C Street between 18th and 19th, N. W.
Washington, D. C. 26006

U. S. Government Film Service

U. S. Office of Education
DuArt Film Laboratories
245 West 55th Street
New York, New York 10019

United Transparencies, Inc.
P. O. Box 688
Binghamton, New'York 13902

United World Films
2001 South Vermont Avenue
Los Angeles, California 90007.

Universal Education and Visual Arts

221 Park Avenue, South
New York,'New York 10003

University Microfilms
300 Zeeb Road,
Ann Arbor,.Michigan 48106

O

Urban Media Materials, Inc.
P. O. Box 133
Fresh MeadoWs, New York 11365

Valiant Instructional MateriLls
Corporation

237 Washington Avenue
Hackensack, New Jersey 07602

Video Tran, Inc.
3200 West Lake
Glenview, Illinois 60025

Viking Press
625 Madison Avenue
New York, New York 10022

Visual Education Consultants, Inc.
2066 Helena Street
Madison, Wisconsin 53701

Visual Materials, Inc.
.2549 Middlefield Road
Redwood City, California 94063

Visualcraft, Inc.
12842 South Western Avenue
Blue Island, Illinois 60406

Vocational Films
111 Euclid Avenue
Park Ridge, Illinois 60068

Vocational Guidance Films
Des Moines, Iowa 50300 -

VPI Color Center
410 East 62nd Street
New York, New York 10021..

Walden Film Corporation

153 Waverly Place
New York, New York 10014

Warner Brothers, Inc.

666 Fifth Avenue
New York, New York 10019
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Western Publishing Company, Inc.
Education Division
1220, Modna*Avenue

Racine, Wisconsin 53404

Western Video-ITV
1541 North Vine Street
Los Angeles, California 90028

Weston Woods Studios, Inc.
Weston, Connecticut 06880

Wexler Film Productions, Inc.
801 North Seward Street
Allentown, Pennsylvania 18101

John Wiley and Sons, Inc.
695-Third Avenue
New York, New York 10016

Winstead Brothers
AV Division
330 Pine Avenue
Long Beach, California 90812

Wombat Productions,' Inc.
87 Main Street
Hastings-On-Hudson, New York 10706

lilrox Films

High Ridge Park
Stamford, Connecticut 06904'

\N
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SECTION 2

Listed below are sample films/filmstrips from companies listed on the

previous pages., Suggested grade levels are indicated for each film or

film series.

1. ACI Films, Inc.

a. "When I Grow Up I Can Be" series (16mm films)
(Grades K-6)

1. "I Can Be A Builder"

2. "I-Can, Be A Community Service Worker"

3. "I Can Be A Food Processing Worker"

4. "I Can Be A Hospital Worker"

5. "I Can Be A Mechanic"

*Purchase Price

$150.00
150.00
l5 00
150.00
150.00

2. Centron Educational Films

(16mm films) (Grades K-6)

a. "Women at Work" $150.00

b, "Manufacturing Jobs" 150.00

c. -"Medical and Health Jobs" 190.00

d. "Service Jobs" 150.00

e. "Construction Jobs" 120.00

f. "Mass Media Jobs" 150.00

3. Doubleday Multimedia

a. Careers in the 70's series (16mm or 8mm films)

(Grades 7-12)

1. "Making A Choice" $188.00

2. "Government Services" 98.00

3. "Health Services" 98.00

4. "General Services" 98.00

5. "Agri-Business" 98.00

6, "Clerical" 98.00

7. "Education" 98.00

8. "Technicians" 98.00

9. "Construction" 98.00

10. "Communications" 98.00

11. "Mechanical" 98.00

12. "Sales" 98.00 .

13. "Leisure Industries" 98..00

4. Ealing Films (Grades K-6)

a. "The Family" (6 filmstrips) $ 54.00

b. "Community Services" (9 film-loops) 224.55

c. "Urban Ecology" (10 film-loops) 249.50

* Pricers effective June, 1974.
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Purchase Price

5. Films, Inc.

a. The Dignity of Work series (16mm films) (grades 4 -6).

1, "Ambulance Aid" V00.00
2. ''Clerical Workers" 200.00
3. "Librarian" 200.00
4. "Market Inspector"' 150.00
5. "School Lunchroom, Workers" 190.00
6. "Sewage Treatment Workers" 190.00
7. "Zoo-Keeper" 200.00

b. Career Exploration series (16mm flits) (grades 9-12)

1. 'Newspaper Careers" $ 20.00/rental
2. "Aichitequral Careers" 20.00/rental
3. "Textile Industry Careers" 20.00/rental
4. "Opthamalic Careers" . 40.00/ental
-5. "Marketing Careers" 20.00/rental
6. "General Insurance Careers" 20.00/rental
7. 'fodeling tereers"
8. "Cosmetic Industry Careers" 20.00/rental

(all eight.titles may be rented for $144.00)

6. Guid4nce Association

(filmstrips)
a. Career Awareness-Field Trips (grades K-4)

1. "Off We Go to the Aquarium" 17.50

2. "Off We Go to the House Built-In a Hurry" 17:50

3. "Off We Go to the Auto Proving Ground" 17.50

4. "Off We Go to the Orange Grove" 17.50

5. "Off We Go to'the Poster Printer" 17.50

6. ''Off We Go ,to the Bike Factory" 17.50

b. Career Discovery series (grades 5-9)

1. "People Who Make Things" 37.50
2. "People Wha Influence Others" 37.50

3. "People Who Work in Science" 37.50

4. "People Who Help Others" 37.50

5. "People Who Create Art" 37.50

6. "People Who Organize Facts" , 37.50
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C. . The Job Attitudes series (grades 10-14)

Purchase Price

1. "Trouble At Work" $ 37.50

2. "On The Job: Four Trainees" 37.50

3. "A Job That Goes Someplace" 37.50

4. "Why Work At All?" 19.50

5. "Liking Your Job and Your Life"

(grades 10-12)
d. "Jobs for High School Students" ,

e. "Career Values: What Really Matters to You?"

37.50

37.50

97.50

f._ "The.Changing Work Ethic" 37.50

g. '"'Jobs and Gender" s,

h. "Choosing Your Career"

37.50
37:50

i. "What You<Should Know Before 'You Go To Work" 37.50

j. "Preparing for the World of Work!' 37.50

7. Imperial.Film Company

(filmstrips) (grades K-6)

a. "Fathers Work"

b. "Mothers Work, -Too"

8. National Career Consultants, Inc.

a. Career Awareness series (16mm films) (grades 4-9)

1. The Fascinaii4 World of Work"

2. "The Fascinating World of Sales"

3. "The Fascinating World of Accounting"

4. "The Fascinating World of Mechanics"

$ 42.00
42.00

$ 96.00

9. OIDMA,, Ltd.

a. Career (Awareness) Education series (filmstrips) (grades K-4)

1. "What's In Your House?" $ 12.00

2. "What's In Your School?" 12.00

3. "How Come ThingsSost Money?" 12.00

4. "People Who Work For You" 12.00

5. "Making A Sale" 12.00

6. "Making Our Laws Work" 12.00

7. "Building Things" 12.00

8. "Making Things" 12.00
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Purchase Price

10. Pathescope Educational Films, Inc:"

(16mm films) (grades 7-12) ,

a. '"Careers in Journalism" $

b. "Careers in Computers" 40.00
c. "Careers in Nursing" 40.Q0
d. "Careers in Law Enforcement" 40.00
e. "Careers in Sales" 40.00

f. "Careers in Business Administration" 40.00

g. "Careers in Construction" 40.00
h. "Careers in Transportation" 40.00

'i. "Careers in Health Services" 40.00

j. "Careers in Education" 40.00

k. "Careers in Agriculture" 40.00

1. "Careers in, Engineering" 40.00

m. "Careers in Community Services" 40.00

n. "Careers in Food Services" 40.00

o. "Careers in Graphic Arts" 40.00

p. "Careers'in Reptir Work" 40.00

q. "Careers. in GovernmentServices" 40.00

r. "Careers in Social Work" 40.00

s. "Careers in Social Work" 40.00

t. "Career's fn Conservation" 40.00

-'u. "Careers in the Leisure Time Industry" , 40.00

v. "Careers in Show Business" 40.00

w. "Careers in Auto Service and Repair" 40.00
x. "Careers in PubliC Utilities" 40.00

11. Science Research Associates

a. Keys - Career Exploration .(10 filmstrips) 00.00
(grades 6-12)

b. Knowledge Needed to Obtain Work (64 transparencies) 50.00

(grades. 9-12)

A
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AFFiNffnut

DISTRIBUTORS pF CAREER EDUCATION TAPES

Book Jobbers Hawaii, Incorporated
805 queen Street
Honolulu, Hawaii 96813

Cassettes Unlimited ,

Rdanoke, Texas 76262

Field Educational Publications,
Incorporated

1423 Ala Aolani Street
Honolulu, Hawaii 96819

, Guidance Associates
Pleasantville; New York 10570

,

Hopaco Stationers
604 Ala Moana
Honolulu, Hawaii 96813

6

p

a

Imperial Film Corporation
4900 South Lewis
Tulsa, Oklahoma 74105

Instructional Dynamics Incorporated

166 Superior-Street.
Chicago, Illinois 60611

Lono, Incorporated
743 Valakamilo Road
Honolulu, Hawaii' 96817 !

Omori's.Eclucational Services ,

1350 South King Street, Room '301

Honolulu, Hawaii 96814

Popular Science Audio-Visuals,,

Incorporated
5235 RaVenwood Avenue
Chicago, Illinois 60640

H. P. Ross, Ltd.
Honolulu Merchandise Mart Building!,

Room 224
Honolulu, Hawaii 96813

4



APPENDIX B

GLOSSARY

Y

Ability - Power to perform physical or mental acts whether the power is

acquired by training,andeducation or is due to hereditary factors.

-Adaptability - Quality of being able to adjust one's self to changing

expectations and situations.

Adjustment ProcesS of making personal modification or adaptation in
order-to fit a situation or reach a state of equilibrium.

V.

Analysis - Psro&gsS'of breaking a whole into its component parts, by (1)

identifying the whole organization or structure;. (2) determining

the parts, which make-up the organization and the relationship among

the parts; (3) separating the parts and studying each individually;

and (4) finally, limiting the process when further breakdown into

component parts,would be unwarranted.

Aptitude Natural tendency, capability, or potential to lia-in;"iinder-
.

stand, or'do something. , v ..,---"

. .
.-------'

Attitude - Predisposition to act either for or against particular indi-

viduals, ideas, situations, or objects.

Avocation - Productive activity; mainly for enjoyment.

Behavioral Objective - Set of,words which gives (1) a description of spe-

cific, .krtinent, attainable, measurable,40servable behaviors ex-

pectedto tesult frcm plgnned intervention; (2) conditions under

which behaviors will be exhibited; (3) criteria of effectiveness;

and (4) limititions and constraints.
-

Career - Total pattern of activities a person'engages10.n throughout one's

lifetime; one's progress through lifework, occupations, and positions.

Career Awareness - The state of.understanding oneself and thellife styles

related to different careers.

Career Development - Process of acquiring knowledge, skills, and attitudes

which will enable an individual to take a productive and satisfying

role insociety; this development is realized through a systematic

sequence of experiences implemented in various roles which exemplify

positive self-concepts.

Career'Education - The process of developing knowledge, skills, attitudes,

and values to equip individuals fOr fulfilling their unique needs

foi occupational choice, social. and civic responsibilities, leisure-

time activities, and irsonal,growth and development accomplished

through five levels: (1) awareness; (2) exploration; (3) preparation;

(4) placement; (5) continuing adult education..
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Career Exploration - The process of sampling a variety,of life
learning the aptitudes, interests, and abilities required
ferent kinds of life work, development of capabilities of
ting, understanding of risk taking and value structuring,
sition of the skills of decision-making.

roles,

for dif-
goal-set
and acqui-

Career Guidance - Activities and experiences which facilitate development
in individuals toward maturity.

Career Placement - Placement of an individual consoicant with preferences
and aptitudes for pursuing career-goals; includes educational place-
ment as well as occupational placement.

Career Planning - Utilizing decision- making skills and application of
knowledge of self and the World-of work to formulate a proposed se-
quence of activities related to 1 e's pattern of occupational growth
and development.

Career Preparation - Development of an individual's capacities and skills
to enable one to function productively in society.

Chain of Command - Order of authority in context of job positions.

Community - Body' of individuals organize° int' a..unit linked by common
interests.

ConCept - Major idee;fhought, or notion.

Conditions - Circumstances which exist as a result of modifying factors.

Continuum - UnAterrupted, ordered sequence of events, activites, or
concepts. 1

Decision-Making - Process by which an individual selects from two or more
possible choices.

Economic Structure - Arrangement of the components making up ecandmic
systems. 4

Educational Preparation - Process-whereby a person meets certain competen-
cy requirements in order to enter and remain and advance in a certain
occupation or in higher levels'of learning.

Employability - Ability to secure and maintain employment by virtue of
having the prerequisite knowledge, skills, and attitudes required
for job placement.

Employability Skills - Competencies which directly lead into, facilitate,
and maintain employment.

Employment Trends- ,General direction, development, and movement of jobs,,

which include: (1) whether workers are currently in demand; (2)
whether employment is expected to increase or decrease; and (3) what
the main factors are which can influence the grayth and decline of
an occupation.
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Entry Level - Speci.fied- requirements at the beginning position of an oc-

cupation,

Entry Level Skills - Competencies necessary for working in an entry level

job.

Environment-- Surrounding conditions, influences, forces, or circumstances. ,

Evaluation - Qualitative judgments describing the value or worth, of any

ohlectsituation, activity, organization or structure in relation

to a' defined purpose.; assessing input, recess, output, and outcome

_relation to a plan for accomplis g objectiVes.

FinaR ial Aid - Monetary -assis ce which enables the indivi4Ual to meet

ne sary occupation raining and educational reciaiements.

General Education,- Liberal education which does not have a particular

-occupational'ob4ective.

Goal - Broadly defined statement of general intent, giving direction and

indicating general nature of desired outcomes but not specifying

characteristics of expected products.

Aptizontal Mobility - Movement from one position to another within the

same stratum.

Individual Potential - Capacity of the individual for developing into a'

state of self-fulfillment.

Industry - Group of- productive, profit making enterprises that have a

technological structure for production and that produce or supply

goods, services, and sources of income.

Institution - Sum total of the patterns, relations, processes, and mate-

rial instruments built up around major human activities to regulate

and standardize'the behavior of the group.

Interdependence - Mutual dependence upon one another.

Interest - Preference for an object, course of.action, or situation.

Interplay - Reciprocal relationships with action, influence, or effects

on each other.

Job - Piece of work of defined character undettaken for a fixed price.

Job Description - Descriptive statement giving properties of a particular

job.

Job Family - Constellation of occupations grouped together on the basis

of one or more.job or worker characteristics they have in common.
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Jots Level - Position of a specific job on a career ladder based on achieve-
ment, importance, and value.

Job Mobility - Movement from one job to another.

Job Requirements - Prerequisite knowledge, skills and attitudes, and spe-
cific prior training needed to satisfy a particular area of work.

Job Satisfaction - Sense of personal significance; sense of contribution
to the world that results from the interaction between worker and
job situation; amount of need satisfaction fulfilled by job activ-
ities.

Learning Activities - See Learning Tasks.

Learning Objective - General description of anticipated outcomes from
learning experiences. See also Behavioral Objective

Learning Outcomes . Measurable, observable results from planned experi-
ences,,,relating to objectives.

Learning Tasks - Activities designed to implement pre-set learning ob-
jectives.

Leisure Time - Time available with no pre-set objectives.

Life Style Distinctive or characteristic manner of .elf-expression
through a way of life, including tastes and preferences, use of
leisure, place of residence, career choice, personal appearance,
and personall outlook.

Model - Controlla le version;;of or representation of something, serving
- as the plan o be considered a' standard.

Needs Assessment -4 Analysis made by comparing the existing situation with
the ideal situation to determine what elements are lacking or inade-
quately developed.

Occupation - A category in the social structuring of work.

!

Occupational Cluster - Occupations related and grouped according to simi-
larities.

I

Occupational Expec ation - Reward and satisfaction which a person antici-
pates.from an occupational choice.

Occupational Fields - Areas of vocations in society.

Occupational Information - Data about occupations.

Occupational Level '.. Position on a vertical dimension of an area of work
based on achieVement,!importance, and value.

!

;

Performance ObjectiVe - See Behavioral Objective.
p

1 .11R
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Personal Attribute - Instrinsic quality of an individual.

Philosophy - Statement of a set of assumptions or beliefs.

Principle of Compatibility - Rule that the more compatible the organiza-

tion or structure is with the environment in which it operates, the

more likely the operation is to achieve efficienCy.

Principle of Optimization - Rule that the more the organization is geared '

to and designed for the particular mission it iq to accomplish, the

more likely it is to operate efficiently.

Principle of Systematization - Rule tfiat the stronger the relationships

among the elements in the organization, the more likely is the or-

ganization to achieve efficiency.

Principle of Wholeness - Rule that the more clearly an organization can

be identified as a whole, as opposed to fragmented parts, the more

-efficient the operation.

Process 4 Series of actions or operations leading to an end.

Self - Entire makeup of the individual, emphasizing the individual's

perception of self.

Self-Appraisal - Evaluation of one's self with respect to one's aptitudes,

interests, achievement, personal qualities, attitudes and values.

Self-Concept - An individual's view of self.

-Simulation in Research - Process of testing a model, or processing data

through a model to see if it produces predictable results.

Skill - Learned power of doing a thing competently; developed aptitude

or ability, including one related to a specific job or occupation.

Subgoals - Sub-parts of given goals.

Synthesis - Process of creating a new whole or organization, by identify-

ing the parts which will make up the organization, determining the

relationships among the parts, combining the parts into a new whole,

and limiting the process when the structure is complete.

Systems Approach - Scientific, systematic, rational approach to optimize

outcomes, achieved through application of systems principles and

use of systems techniques.

Technology - Application of scientific principles of industry.

Vertical Mobility - Movement of individuals between vertically stratified

situations, status, or categorie.

Vocation - Activities in which one engages for self-fulfillment and the

fulfillbient of others, including activities in a life pattern which

is deliberately purposeful.
A-55

X;



k

Vocational Guidance - Activities and experiences which facilitate develOp-
ment in individuals toward occupational maturity.

Work - Activity calling for the expenditure of an effort toward some
definite achievement or outcome.

World of Work - The total environment of purposeful activities and ex-
periences.
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APPENDIX C

__OBJECT INDEX K-3

A subject index for each grade level follows. On each index the curri-

culum subject is followed by the page numbers in which the learning ex-
periences suggested for the subject appear. When more than one learning

experience for a certain subject appears on the same page, the page num-

ber is listed only once.

Ns

.4
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Subject Page

Art 49, 55, 56, 61, 62,
78, 81, 84, 85, 90,

Health 49

Language Arts 49, 50, 51, 52, 54,
63, 64, 67, 68, 69,
82, 83, 84, 85, 89,

Mathematics 52, 54, 56, 57, 62,

Music 50

Physical Education 63, 85, 90

Science 74

Social Studies 52, 53, 54, 57, 67,

GRADE ONE

Art 99, 100, 103, 106,
119, 123, 128, 129,
151, 152, 153, 154

Health 140

Language Arts

Mathematics

99, 100, 102, 103,
115, 116, 117, 118,
128, 129, 131, 132,
142, 144, 145, 149,

102, 103, 107, 112,
155

Music 109

Physical Cducation 103:119, 144

Science 109, 110, 123, 150,

Social Studies 110, 112, 123, 128,

e

S121. A-58

63, 58, 70, 71, 72, 74, 76,

91, 93, 94

55, 56, 57, 59, 60, 61, 62,

70, 73, 74, 76, 77, 78,,,
90, 91, 92, 93, 94

78, 84, 85, 89

70, 71, 74, 85, 89, 90, 91

108, 110, 112, 114, 117, 118,

133, 135, 09, 140, 142, 144,

105, 107, 108, 110:112, 114,

119, 120, 123, 125, 126, 127,

133, 134, 135, 136, 139, 140,

151, 152, 153, 154, 155

123, 125, 136, 144, 149, 154,

154

129



GRADE TWO

PageSubject

Art 161, 165, 166, 167, 174, 176, 179, 180, 184, 187,

191, 195, 198, 199, 200, 206, 207, 211

Language Arts 161, 162, 163, 164, 165, 166, 167, 168, 169, 170,

172, 173, 175, 176, 179, 182, 184, 185, 186, 187,

189, 190, 191, 195, 196, 197, 198, 201, 205, 206,

207, 209, 211, 212

Mathematics 165, 166, 169, 173, 175, 181, 200, 206

Physical Education 167, 173, 208, 211

Science 166, 176, 188

Social Studies 170, 181, 185, 200, 201,

GRADE THREE

Art 228, 231, 232, 241, 245, 251, 257, 272, 276

Health 264

Language Arts 217, 219, 220. 222, 223, 224, 225, 226, 228, 229,

230, 231, 232, 233, 234, 239, 241, 243, 245, 246,

248, 250, 251, 252, 254, 256,,257, 261, 263, 264,

265, 266, 271, 272, 274, 275, 276

Mathematics 220, 222, 224, 226, 230, 232, 246, 248, 251, 256,

266', 272

Science 232, 265, 266, 272

Social Studies 224, 229, 235, 239, 245, 246, 250, 256, 257, 262,

266, 272, 274, 275

N.)
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