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The purpose of thls paper is* to shatre some of the technlques
evolved to- evaluate a‘developlng schg%l communlty change

f“ -

process. Work’on this process 1s now being done by the

staff of the Northwest Reglonal Educatlonal Laboratory 5.

1Y

Rural Educatlon Program under a contract with the Nationdl

Institute of Education. The process being developed is

¢

cglled.the Rural Futures Development (RFD) Strategy and is

aimed af\helpfng rural schobl systems and:their constituents

¢

initiate and carry out changes in their schools. - . .

&

This paper is not intended to describe the RFD Strategy in

detail However, for or1entatlon purposes we will provide

.a brief overviey of the Strategy In the flrst sectlon In
- e
" Section II we will descrlbe brlefly the three stages of

g

Strategy testing belng employed i In the th1rd and, major

~ -

P

section we will d13cUss the varlety of+ evaluatlon technlques.

K}

employed.durlng initial'testing of one component of the.

*Strategy And Ln the final sectlon we w1ll present 1mp11c -

.

tions thls initial testlng experlence has' for those who

[3 )

evaluate’ other_school-communlty change‘processes.

ust

.

‘Section I - What is Being Evaluated

The RFD Strategy hds as its goal'improved local problem

solving through (1) 1ncreased control of educatlonal change

2

by chal rural, community members and school personnel and

(2) improved support serulces for rural schools byzstate .

and regional education agencies. 4

<



To 1n1t1ate ‘use of the RFD, Strategy,,a state education agency

\
must.agree to emplpy the’ Strategy in a pllot s1te 1n the ’
’,state.' Thls site is chosen- from reglonal educatlonal servide

‘ b 4

agenc1es and local school dlstrlcts that indicate their w1ll~
K-
«ingness to partic1pate 1n the Strategy )

- . & .

Selected 1nd1v1duals from the  regional agency that is chosen
g-\ .
are then tra1ned toAbecome "proceSs facilitators" 1n pllot,

(‘U

commhnltles and schools in the d1str1cts they - serve. In

- -
»

addition3 other personnel in the state and regional agenclies
- o

For egample, certlain state‘agency employ%esﬂ throughfan

K3

.
= - \

. Affer some initial trainifig, process faclilitators engage .
e N PR

t . N .
local citizens, educators, students and "

i v

chool board members
fin a comprehenslve process for pl ning

chodl,changelt In

;oF .
solyed,‘select the solutlon from mong ot
[ L - )
prdposed Implement the selected/solutlon
/

ers that -have been

nd_evaluate its
. \

effectlveness in s01v1ng the prdblem.

/

' The groups prlmarlly 1nvolved ﬁn carrylng out this procéss

R

at the lécal level are- €1) t e school staff (2) a school-

°o - ’

communlty group (made up of; representatlve educators,

/

dbmmunlty members and students) (3) the school board and

.(4) - school leaders;* S ‘ . -

’

/
-

o aa

0N

A

Q
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The Rural Education Programcis presently developing‘materials

and procedures for use by commdnity members, school staff’
Fembers, school board members, school leaders, process
facilitators and suppgrt agency personnel to implement the . I

o ‘ o , . . .
Strategy. At present, the Strategy is ii its second

O

-testing phase (discussed in the next section).’ This testing '

differs from previous\testing in that, for the first time,

"1t 1nvoLves installing the entire Strategy in one western

state. Information gathered throagh this test is critical

to further réfinement of the Strategy.

RFD Strategy Objectives _ .

- o
. : . ‘ ° Q s & .
R .

The RFD Strategy objectives ‘can be divided into two.general
) e,

/P categories——process ob]ectives and. ?utcome ob]ectives Pro-

<

. cess objectives focus on the events that occur when: ‘the RFD

Strategy is.implemented appropriately. Examples of process
\

- events are formal and 1nformal training ‘sessions for process

fa0111tators, meetings of sohool community groups, agreements e

o b

. on budget allocations:- by school,boardst and events 1nﬁwhich ’

-

certain systematic problem ,solving procedures are used in
educational agencies. ﬁOutééme objectives describe changes
‘ N
" that should take'place/py/the end of g two-year implemerita-.

tiqg effort. Theée"outcome objectives’ include: (1) imprdved
communication about dec131on making among school«personnel,n J.
students, school board members, and communaty members, (2) |
greater influence by stddents, school -staff, and community
members upon decisions 'made by the thool board and staff & )
. . . \ - "Q “

.
~ v -
, ¥ .
~ ~ . 3
N
- .
-~ ~
.

a“~
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V4

~ (3) inereasqd commitment on the part of state and regional

. < . ‘ N - . i !
education akencies to the use of procedures which promote

. .

local problem solving and decision making and (4) increased

state and/regional ability to_support local problem solving \

-

. . . » . . R
~activities. Thus, proceSS‘objectlves focus on means, and
outCOme objectlves focus on ends. ‘Refinemeﬁt of these

objectines contlnues as Strategy testing continues.

\

/

Basic /Assumptions Underlying the RFD Strategy

+

The "RFD Strategy is built on several basic assumptions about’

"effdctive educationalschangg: . (1) people who are affected
by /decisions should help make those decisions, (2) communi- .

tifs and s$chools should learn how to select, from among

-

several alternatlves, the solutions they deem best to solve

heir own problems, (3) a systematlc approach to solv1ng
problems helps people make the best use of available t1me

and resoyrces and (4) certain skills’are needed by partici—

pante in decision making to ensure that probleﬁe are »

satisfactorily resolved. The RFD Strategy does not attempt

to prov1de packaged solutlons to rural problems.’ Rat%ii;a‘\
- / .
it prov1des/a process that encourages local initiative an

participatién in determining educational *change. '
. s . )

t e
I

Theoretical Base of the Strategy.

JThe theor tical bas€ upon which the change strategy is built
is. derlve prlmarlly from the work of Havelock (1969)

Lippett (1973) Bales (1970), Wllllamson (1971) A’{gchmuck

q:-, 8 ‘ ’ -& w.', '4 ”



and Runkel (19725 Essential elements arer (l) establishing
. . \"
¢ - a llnkage system for dlffuslng 1nnovatlons, a4 la Havelock;

(2) providing an external change agent-—The process fac;l—

{tatos;—to intervene in the system, as suggested by Lipoett;l

(3) providing training in communicatiom, problem solving and

N group prooess as described.by Schmuck, Runkel and Bales; and

8 .

(u) developlng %he school' $ organlzatlonal capaclty to inquire

into 1ts own functlon;ng at varlous levels, a la’ Wllllamson
The_bas1c 1earn1ng model upon whlch the Strdtegy is “built is .

presented in the work of Woodruff (1971) For a.fdrthep'.

.expi\natlon of the theoretlcal basel see Sayers (197u)

£y
v N ~

~

. Section Ié -.HOW'the Stréfegx . ' .J
P g , e . ",' ’
‘ : ~ Is Being Developed and Tested”
v~ T SN > - Yot ) {
A ) ' ' 2 . . ,

Developnient . ) ‘ ‘ : . .

te * - -
- v R e

-

) An iterative and interactive process of Strategy development

"and testing is being used by the Rural Education éfogram.

N -

. . . R .
Such a procedure 1is built on, the program's strong commitment ; -,

-
N

“to field baséd development. ,

Initial development work on the RFD Strategy was done by
. e .
naving teans of dezelopers wbrk rsﬁher independently on major
products and processes that should constituteithe S%rategy{:
" For example, one grodb wogkeg‘on the products and processes
- neededvto.establish a school—community group'thatlwould |

conduct an assessment of éducational needs in 'the local ,

. communlty. Other developers have focused thelr WOrk on the
- ot ) ‘1 ks

L’ ' 1

-



*”
~

L v * -

ﬁpoducts and processes needed to help the school organization

incorporate deired changes (identified through the needs,
~ . ' s ‘4 ! ) .

. ggsessmént)\into the educational system. Other deVvelopers
. g ¥ % . \ .
. - . focused on developing ‘products or processes t# help state and
N ) ~ * L . /]
o / regional educatiohnal service agencies to provide responsive R
v “ . ., r .

support to local educational agencies.
' T o : " 1, ‘ . ‘ -

The developer tedhs produged initial.drafts of materials for

° i

community members, school personnel, school board members,
T v+ process facilifators and support agency personnel to use in
. . a
implémentfng'the Strategy. They also developed plans for -

4

|

|

. training process fa0111tators and other RFD personnel. C i
v Se . |
|

|

|

- - i Durlng the develppment of such initial drafts of products

¢ ,plans, the first phase of: testing occﬁrred.
. . <

;éxpert or user review, the‘producﬁ must be in a tangible .

‘o

. s i

- |

- s -~ “'1
4 A ;
'l! |

M :
. atory testing--is primarily 1
* v - \ Y ‘

w7 . . . v B ' - I

7 interided to obtain user and/or expert rea ~igg§\ii\ﬁi:ducts ;

A . 5 , :

and product pieces as’ initial drafts are' developed. —Fo ,

" . R : -

' ‘

i

form and be’ accompanied by clear statements of its goals,

ob]ectlves, aqd intended uses. Prior éo sucﬁ a rev1ew,
_ limited trials of the prgdué%‘with intended u§ers,may a£30‘t
‘ be carried out to answer;éelected dévqlopment qugsfions. |
Thuii separate elemehts'of the étfatqu‘were‘tested wi;h." | |

experts and users before the entire Strategy was'installed ‘"g

' . in a field site. - ' o . . o >
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&
)

bl

»

During exploratory testing, questions such as the following

. - were asked: (1) What skills and -knowledge are not adequately

A

cobered,by the product?. (2) What changes in product format,

methodology and communication systems'shodld be made? (3) ,
’ e . - g . .

* Are Strategy‘and product objectives adequate? ~(5). What o

prohlemsmare'likely to be encountered ddring‘implementation ‘ ‘ J
of the Strategy? (6) What is the cost of product or‘process ;
, use? ’ ' ) ' . . - . %

, . The Second Phase of Testing - ’ ‘ .

. .
L}

Before embarking on tke second phase of.dgvelopﬁent and test-

/

-

ing, developer teams were reconstituted so they no longer\

focused on organizations and 1nst1t&tions (i. e., community g . .

;e school and sqpport agenc1es). The new teams work across . .
.. L e S L R
- . these areag in ways that prov1de.greater opportunity. for .

o, ,

segeing where gaps and redundancies exist in the products and -
- ' Tt L ¥ N . ,
processes constituting the Strategy. For exam%}e, one team‘} ) b

v

c o focuses .oh procedures for conducting all training sessions,'

.

one focusés on manuals process facilitators w1ll use 1n
AR worklng with both the community and school and another is
» 3z '
o " actively engaged in’insta]ling the total Strategy-in a site.
p . ! N oyt - '

-v ! - R v ! : -l
. R 4

- . -

" Total™$S ategy 1nstallation constitutes ‘the b sis for the

u

g

‘ o~ N

- second testing ph se. This phase, referred to as 51te a

. . testing, is _now in progress. It invélves one state'education i
' ), \\' . " - \ -
’ v agency and one local education ageney or school district.-
. hd g TR

Site A testing is primarily designed to determine where gaps

Y

or redundancies in. the Strategy occur and~whether qr not e




1ntended processes can be 1mplemented‘ These determinations’

-
N

are based on how parts functlon 1n the total context of
&

Strategy use€. Thus, in Site A evaluators are almost exclu-
: h D. Y ‘ .
., ' : . Y i

sively concerned with.providing data that facilitate-refine- .

ment and delineation.of the Strategy definition and process . o,

objectives. e T - o ) : -
N N ) > w » N . ) ) -
o . 4 o . ¢

The Third Phase of Testing . . '
¢ . B Vi ' oo @

-

. For the third pnase'of tésting, the Strategy, its componént
. M e Lo ' . i
products and processes are intended tgdif in a close-to-final -

’ ‘ K [y

- B state. Thls testlﬂg phase 1s being’ referred tq as Slte B <,

testing. It, 1iké xhe S1te A‘testlng,'w;ll involve 1nstalllng

the entlre Strategy an a 31te But in.Site ‘B, 1thallatlon 5

. . /

. & . . -
T - will be'on a broader- and more complete scale than it was in ~

& . v
~ - B
N . .
- - %

} ‘. Site’A. ™ It is planned that S{te B will consist.of a state

v ' . . ] L e . I
© ¥ education agency, at léast two regional educational service
.. M . ) ’n s
agenicies, at least four local education agenciles and at. 2
T ’ . o h ey

least two comparison local education agencies. <This phase | o

. .
3 ¢

7

%

: of testing is intended.to'begin witNin the next nine months.

cBecause of - the length of time requ1red to complete each of »

7 A

A

*these phases of Strategy testlng--aboutexzﬂ yearaq—therewls
Y)

.

con31derable overlap of the testing phase

N N L .
” . . * ¢ ' ot

- 'In the Site B test, the evaluators will Be concerned not

only W1th the degree to which the Strategy ig.implemented

» (as reflected in the- process objectlvés), t also-with the'
.~ . extent to whlch the Strategy S outcome objectlves are met .
AR N ‘ .-

-

An‘evaluatron de31gn ‘for Site B 1nvolv1ng comparlson 31tes

-
LY N -




thus make it p0331bfe to more credlbly attrlbute obser ed
i 7 ) ‘ .
effeéts to the RFD Stratggy’ B ‘ '

. ) o . At

PR o
The Purpose\of'Tthing\: . iy 2 ; -
] . h g . .

A
N

SN . 53
. '}, s . -‘ " - -l . ..
. . . - -
\ - S e - - -

The ‘purpose of each phase of testlng is strlctly to” prov1de:'_§_'"

‘4 \ «).

Strategy develppers and‘gnstallers—w1th formatlve evaluatlon

v .

data which w1ll help them reflne the Strategy The sequence
<

<

‘of exploratory testlng, Slte.A testlng,.and Slte'B testing
is designed~toiprovide evaluative data)appropriate for the

partlcular state of the RFD Strategy S development NS

- - .
»r f a L .

Sectlon III - Technlques Employea e \

v

. o Durlng Expforatory Testlng LT C

4

R ‘-s~ . \ . . ‘. ' ‘ i
> A discussﬁon:ggc§he exploratory testing of all parts.pof the’
1-/‘ t e 38 ,
RFD Strategy 1s beyond the scope Of}thlS paper., Therefore,

;fwe will restrlct our dlscuss10n to the exploratory-test of

£

.

?fu one part of the %trategy. Interest in communlty 1nvolvement
in‘schools‘appears to be grow1ng,rap1dly. If this 1s true,

it 1s very 1mportanﬂ'that evaluatlon procedures for asse381ng

2

- such act1v1t1es exist: Good pertlnent eValuatlon can max1—

-~

mize the likellhood that any community 1nvolvement will. Ee .
of value to both the communlty and the school -For th}s :
reason we have chosen” %o focus on the’evaluatlon of . that- :
asoect’of the BFD Strategy that is’ concernéd w1th,oBtarn;ng

o

the eommunlty s,ﬂnVolvehent in instituting educatlonal dhange.\

Y S Y

.
N

L
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~ ~ v

L]

-

>

/9;

During the exploratory testing phase of the RFD Strategy s .

N
N -~

development, the communlty aspect~of the Strategy was thet - .

most exten31yely tested part The evaluatlon work constl-

s

_ tuting this tést was de31gned primarily to provide developers

with information that would help them iﬁprove'their materials

N .

and training procedures. However, a_s?éond purpose of testing

was to help evaluators determine uhich,kinds of evalyation

techniques wodld be most useful for the subsequent_testing”

phases. : L , " s

. ° RN

Durlng the exploratory testlng phase, the.major trial of the .
\ .

communlty aspect of the RED Strategy occurred over an 18-

...,,_.,., AN

Flfty members of a state eaheatlon agency B3

month pef&od

"s

were tralned as process fac1lltators to: estainsh scﬁpol-v

Y

communlty groups whose purpose was to conduct a needs f"*m,_
~ ‘* \
assessment and work for the 1mplementatlon of educatlonal T

1

. . ?

change based on-that needs assessment. The training-was

done hrough seven Eormal two~ or three-day tra1n1ng

7
cenducted by developerel Concurrently, about 75 percent of ;i‘ ‘
the trainees engaged-in‘fleld WOrkuf As pnocess¢facilitatbr§j5' . ’.u
they aésisted"rural'communities inbdetermining their locah? :}”‘
edudatlonal needs and‘establlshlng means to meet'such needs/ ot

/5/ ‘ /’,;é‘zj

-

The evaluatlon techniques- that are dlscus§ed below were ui/d/- e

to gather information frem (1) process facll}tator trainees

. . . N ‘s . 4 ' . lc .
during formdh~trarn1ng sessions and while working in communi-

1 ” . y .

Ny s

ties, (2) trainers of process facilitators, (3) community .

members where the process was being used and (4) documents

S5

‘%

. »
! A

10

~
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. ?planned.

‘ds seminars and otherg as exercises. Nonpartlclpant observa- .

b

"‘ . .
-each session. .ot ; ¥

'They_were also asked"to~g1ve a brief descrlptlon of what was-

.so that evaluatoms could. detepmlne when trainees’ became bored

Nonpartlc;pant and partlclpant traanlng session
/ ) AN y s

observatlbn schedules. To provide’ dev 1opers w1th data that ..

could,help them 1mprove the tralnlng

esslons, it was first -

nece'*;y to determlne 1f tralnlng /as actually occurlng aég . .

Certaln components of tralnlng were to be, conducted .

tion schedules were used to determine whe'ther -or not tpainers

”

actually condueted tralnlﬁg accordlng to the methodology

intended. NTwo observers tralned ih the dlstlnctlve features

of seminar and exercise methodologies recorded behav1ors=at i
| | %

v . K
v

- -

K W -

During sess1ons a partlclpant ‘observation schedule was used .

\

|

. ! : J
i

|

1

_to determlne as'speclflcally asyposslble the strong and weak .,

? - .

areas of ts&;nlng Two %ralnees were g;ven an Qbservatlon
R ) .
schedule‘and asked to record their reactlons to the tra1n1ng

«

- ° LY \

LI

happening at five-minute intervals during the training session .

»

{
} P-4 A 4 .

or confused by what was presented or done. Parglcularly

? -
¢lear or intenesting-points eould also be detected in this

. . Y 1 A4 ’ \ . - .~ |
way. Developers found‘this precise micro level data»from , Yo

H

both the nonpartlclpant and participant observatlon proce—

L . -

dures to be helpful 1n (a) clarlfylng distinctions between ,
the modes of training and (b) determining specific strong

and weak parts of the training. ' R

. e



o

¢

Skiilswself—rating‘scales. 'Skills self—rating scalesl

were used at various p01nts ‘during the-%erles of tralnLng

se331ons fq determine, if tra1nees felt that ‘they were o

acQulrlng the skills belng taught The training -was "intended
to prov1de trainees' with skills in such areas as interper-

5

sonal gommunication, problem solving and“helpihg others -to : :
locate resources. Self ~-ratings of tra1nee self-confldence
in, the1r skills were used to measure SklllS acqulsltlon. ;3 4

" One such self—rat;ng\sdale was adm}nlstered at the fourth
training session on a pre—post basis. The scales were )
developed by evaluators follow1ng dlscu331ons W1fh tralners’
iconcerning the.crltlcal shllls to be Learned b; tnalnees. v

Tralnees were cla331f1ed as having high, low orpno field "

EN

experlence when they responded to the rating soales. Appen- ¢

- N

dix A contains thé rating scales and the average responses

* ;for the three groups .on both the pre- and the post-session

%

\1t7ms deallng w1th the same general areas as those taught

ratings. Such data showing pre-post training differences

s L TEF . , . .o
between trainees with vatrying degrees of experience were

useful to developers as they decided which aspeots of the

¢

fraining needed strengthening. The data were_also‘helpful

to evaluators as, they worked on refinan skills self-ra ing

scales for future testing activities’ R

-
3

.

To determ1ne what content&mlght have been overlooked in

.,‘~
I . .

de31gn1ng -the tralnlng, we acqulred from other experts 1n
l -

the field a brodd sample of self-ratlng knowledge and skill'

-

"1.

the workshop Such-items were used to construct anotherA
. Mo \\ '\‘> ¢ Vo ‘-

] p . 19.. - Y

in
\




I\

%

3

S

-~

©

- of opportunity  for discussion. For. example, trainees were

self-ra;ing'instrument (see Appendix B) on which trainees
| .
8. - ) ) ,
were asked tq rate;the1r~1eve;s of knOyleage or sklll and

.

to indicate whe§her or not they knew where to get help with

weak areas. This served as a check on whether the training

, had adeéquately covered a content area. ‘ S /

[

N . . B /o

A self-rating scdle can be helpful in evaluating many kinds ’
< ) ' - - * . N

of training, and the data obtained .can be quickly°analyzed.'//,f ’
Since a self-rating scale requires clear'statemeqts of the

. . . \ ‘
skills to be acquired, its preparation can -also serve a

r

useful function in helplng tralners clarify their 1nten€s

-
N

for the tralnlng session. Finally, self-ratings can be used,

> \ - 4 -~

in cogjunction with peer‘and trainer ratings to produce an

.
- A 3

* | ' . S - e e '
* even more reliable estimate of the trainees' abilities. -

3
/ - . ’ ! N
- <

2
. k3

Trainee questionnaires. Another technique used during

-~
; . . . . »

f .

exploratory testing of training was the~adminisfraﬁion to -

v

trainees of questionnaires using Likert scales; open-ended

juestions, and multiple choice response items. For example,
\\ . . Yy

trkainees were asked’ to respond to a short ten-item form after
each one-hour training event Each trainee responded to one
§ \ N ¢ V. .

of two forms' of the questlonnaire so that more data could be

gathered 'without over-burdening respondents. This’techﬁique

qwaé'used«to:éather data on the technical qﬁality of matepigls,

e ; . - - . \e
contribution of materials to -learning, degree -to which eventg

= “n

maintained trainée interest,’ clarlty of concept develbpment
appropriatEness,of the level of detail presented and adequacy

4 b Qa
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P ¢ . ¢

. - _ 0 ., .
asked if they preferred more, less or the same :amount of

- ° B s

practice in new behavior, Strycturing of- °

reading material,
. < I

[ . Py
> el

-work, discussion and theoretical framework. " (See Appendix €

-
Fi

= « for aﬁ é&ample of one such questioppaire.fi The data gathered
- were very helpful in giving’deve%opéfs ideas on how tq‘improVe.

3
’

the training sessions. - On the basis of such data ‘in conjunc-

tion.with data gained through the other means discussed above,

revisiens were made ‘in the training methoablogy,‘the format

and content of materials, and the communication system used

4
»

to convey the content of training. Muitiplé\methods of data
‘gathering were extremely useful -in providing the scope and “

~ depth of evaidation necessary for this .complex training . ‘
s ) , ~o : C -
program..

-~ { —

. . . ) ’ .
N Community Event Evaluation Techniqueg .

® ’

' ]

; Strategy,‘the,commhnity change frocess was actually conducted s
t ~

in several sites in %orth central Washington and in Montana

. -\

agricultural, mining or recreation based economies. To track

- ’ the implementation of the pf#céss, evaluators employed three
. . .Y ' 5 P e

,techniques: () field events logs, (2) -process’ events check-

~y e

lists and historical documefit reviewg and (3) school-

e

. . - .
o community member questionndires and interviews. . ,
i +o vt : ' .

Rt - , 2 -

o

- ‘ . Field events log. Two|process facilitators were asked

> w77 tolkeep a regular log of all\field activities. After every
S-S W 3 ’ T
17 |
|




w«-;ﬂﬁ <7 .' “«
. commumity activity in which they participated, ‘thé -process
. I o .
facilitators completed a debriefing form (see Appendix D).
/ LY )
and put 1t 1n the1r log Periodically these logs were sent |

back to the Northwest Regional Educational Laboratory (NWREL)
for synthe31s. The fleld events 1og was uséful in prov1d1ng

a detailed descrlptfon of the - change Brocess as‘;t was imple-

mented in three communities. The constant reporting allowed

. - c, . - »’k’ 4 .
process facllltators to note thelr 1mmed1ate needs for mate-
e - - . . .
rials or-further training, as Wellz s, process activities t .

which worked well or poorly. Further)dlscuSSlon of the fleld
reports by NWREL developers and active prgzesa facilitators(
helped'deyegppers understand and incorporafe this‘data when' -
revising thewchange pﬁacésé andfthe mannakggandﬁmaterialsgb o
used«in implementing the process. RecordingotHeSe\kinds of

data was tlme consumlng for pPQQ\ES facll;tators and for those

who synthe31zed the data into a narratlve account. Although

\

po-
- ‘,

‘the data were useful they were costly to gatber and analyze.

- Q

-
‘ * |
k

In addltlon,\thelr accuracy was hlghlyudependent on the i
process fac111tators perceptlons.f ThlS‘"mlcro"aVAew of the . .
proces;, however, was very useful inqprovrglng gexamples of . .
"how to do it" and "how not to do it" for inclusion in" . : *
.process facilitator manuals. ' . .i“,;. o e X
Process events -checklist and revlew of. hlstorlcal I B
3 —_— s 1.

[

documents. The second technique used was a‘yrocess,events

- e

checklist, the purpose of which was to determine if and when

the'events 1dent1f1ed as critical to the communlty aspecn of . 1

the Strategy had occurred in communities engage@ Ln thé .

Lo g '
v 22 . P - ° . : 18 ¢




rocesg®. To confirm the dates and occurrénce .of events
- . . . ’

N checklist data wbré supp}eménfed by data from historical

hd + . . > g .
documents. Ehe process events. checklist pravided a."macro" .
¢ ~ ) . ) -« "
tview of the pro&ess. The checklists weré constructed based

on the community change moéel, which'identified critical
' . / .. * - .
!‘ eient§ that ;hould occur in the community. 'These- checklists

we}e filled'ouE/byfevaluatoréz basqé&on discussions with -
«| _ process facilitatofs’anq'ré§i§w of historical documents. -

E -

, “ . The historical documents reviewed included n_ewspaperfarticles,l

¥

& Ameeting-minutes,Q letters, memos, and trip report reco®ds.

. -, ) . Pe}
o Shéh documents were found to be useful’, but often not compre-
™ v ' ° . . - . .2
- - ﬁensive, systematic, or detailed énough to provide all ‘the
. "(. , o v ,’f - T . ¢ 3
¢ . information needed te document that critical events ha .

\ ;
occurred. The completion of the checklist allowed determina-

. 4;. - 3 N N '
.. - - tion ofshow frequently a particular event occurred and served,
. ) . A ¢ ﬁ" * , . . -
» - *' . along -with-other data collected, to help developers determine.
= .\:m 2 ' - Ww P S . ke J > -
S p - ° ; '“z';: , ' ¢ ] Y :

4 v L3

i ] ‘ . [ . -~ s R
e - A . N ) J\<\~\
lAli;hough lixtIé,systematic analysis of historical docupents
- was conducted during exploratory,testing, evaluators are now

' . using a procédure for monitoring newspaper articles in-‘the

. Site. A evaluation based.on @ procedure considered during '

) - explofatory testing. . This procedure is primarily an adap-

. tation of & .technique used by Morris and Guenter (1973). The, .

N ~ - . procedure is designed .to obtain a measuré of both thF quantity

) and the quality of newspaper articles-abput local education
. activities. The Febhﬁique}in&blves catégorizing.articles .

T into various content areas, describing the ,tdne éfogrticles . 1
]
|
|

Py S [ .

and simply''counting column.inches covering educational issues. v
¢ . . "‘ -, B .‘

- . v Toa A.l' . W , !
LS . E y AR ‘Y:, . ) . .
2Anpther'tqshni§ue that §how$,bnomi§e for future evaluations .
is content analysis of school board minutes used by'Michel . . . -
(1973). ™A R RS ot
~ E- ) 2t ‘ :ﬁ s 3 .

- ;'? ‘ v .k\ R A i -




which eventslwere most criticdl to the change pfocess and ,
. ? ! ' : . .
which® were redundant or optional.- Thése data allowed

7 ' ik N - - . 3
_rdevelopers to eliminate, add or consolidate events to arrive

“at a more ref1ned description of the process This "kind of

overv1ew of the process also allowed developers to sketch o,
é - . ’a "Q

t1melines for 1mplement1ng the change prdcess These data - ,/.

two years to‘implement. Based on these data, developers are

, e
now attempting to streamline the process to fit a twosyear

v
)

- )
1nd1cated that the process w1ll .take more';han the anticipated Y
time frame. Costs_were also calculated based on the time

réquiréd--to implement the process and the salaries and - .

expenses budgeted for one process facilitator serving ' four
- £

.~ ‘
S - . <

¢ommunities.
<

» - ’

+

-

School—communit& group membery and administnator

questionnaires and followup interviews. "The third technique

°

used to evaluate community events was the administration of

a quedtionnaire, and followup interview to school community |

group (SCG) members and administrators who part1c1pated in the

.
A

change process. The questionnaire cons1sted of Likert dcale

items, open-ended questions, and multiple ch01ce response

questions. Questions were asked about agequacy of group Q

s~ -

re?resenta;ion, attendance atrmeetings, decisions made by

the group, major accomplishment of the group, skills learned

.board relationships, constancy of group membership, communi- ~

g 4

]

i
resources used, time/money spent on the process, "SCG/school ’ \1
|

. |
cation adequacy, and .degtree of influence the SCG had on - 1
|

|

!

|

|

|




L)

e

' E

[

) PO
school decisions. (Se¢-Appendix-E for a copy.of this ' '
» instrument.) ‘ . .

\é * ' N\ ., -
> * - . - L >

. . . "‘J. > 4‘“ .
‘ - Four school-community grgup.members and. four school T
, administrators were mailed questlonnalres. ‘Affer completing

the questionnadires, respondents met W1th evaiuators for a

general discussioh. This was folIbWed by 1nd1vidual 1nter—

\

. views on only those questlons that were answered 1ncompletely
- . 4 7 ’ : ~g - . »
or in an unclear manner. This procedure ensured complete and
- ’v o’ ”» s ! i
understandable responses for, al& 1tems.,
¥ . .o ’ . * .
¥ o, P . [}

N . Iy .
- .

-

™ This tecﬁﬁique«of using a questionnaire:witﬁ a followup

S .
. - 4 L

//1nterv1ew proved to be well worth the/extra time 1nvolved

¢ .~ /~ - N

s1nce 1tfprov1ded clear, complete reSponses from the small

T ’ /__./-

number Jf respondents. This techq;que proVided data on

important success indicators and provided~formative(feedBaék

that could be useful in modlfylng the process and 1ts accom-~

+ ~ -

) panylng-products. It was also partlcularly he}pﬁul to

tad evaluators in providing initial data from which to build
e Al ,

L)
- 4 -

"more structured questionnaires for future use.

’ N ©
.

. The varlety of technlques,used in, evaluatlng communlty events

prov1ded both a.micro and a macro view of the process The

combinétion of these views allowed the'evaIuation'audieﬁce
B , N v . ”, ° N . ' , : .
7 to better determine what was or was nét occuring and how to

-t M

L\chenge‘the'process and proopcts so.that they might produce

N improved results. It is rery unlikely that one technique
<k - L . .

o é}one could provide the scope aqd.depth\of data required to

'maie these importsnt’determinatipns ﬂ;?%;co?pler process.

&

L] ' “3’5" o T _ m"'a& 21
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Sgction IV - Implications of Testi_g

.for Other. School- Community Chagge Procésses:

-
-

- N : . ’ , o~ .
As mentioned earlIer the pqﬁmary pdrpose of.the evaluation
4

RN

work during exploratory testing was to prov1de developers

A .

w1th 1nformation that(ﬂould help them prepare prototyp.

drafts of products and define 1mportant elements of the

Strategy For evaluators there was andther purposé’ to

.

determine the evaluation techniques and%instruments that

would be most useful for subsequent Strategy tests.

-
X}
L 4

Based on exploratory testingﬂétgeriences, evaluators have '

/ s . . : N 'i e ’ »
made certain decisions related to the future phases of

2

testing.‘ We feel that these decisions could also have

.significance for evaluators'planning to test other school-
£

community change processes. L °
- ’\

.
AR
L .
- )

One of the major deCi51ons made is that it is essential to
use a varietg of eValuation techniquesi‘ The RFD Strategy is

of such” complexity that no one technique is adequate to
N . A . S

A -

. '-7 | , . R
determine ‘the strengths and weaknesses of the Strategy.

Questionnaires, onsite interviews, meeting observation -

‘schedules, 1ogs, checklists, rev1ew of historlcal documemts
and reviews of work (e.g., needs assessment questionnaires

and reportsd‘by community and school groups are all planned

= . . ‘ . ‘
for use in future Strategy testing. SucH a variety is

P

necessary to provide a 1qng5'and a short-range view of the-

. ‘ . !" . N ..
process and a micro and macro view of events.
3 . 0 &




.’ A second major‘deci&ion'is that it is critical for eva&uation

A

v e 2 1nstruments to build as much as poss1b1e on already- existing

.
“\
“ -

- l-ins%ruments: Tt is very t;me consumlng to develop the hlgh
. -, - h - a

- quallty instruments wh}ch are cr1t1cal to doing; a credlble co
\ o - : i

evaluatlon. One way t6 save time 1s to make use of the work ..

- ¢ . ° - ~ ]

done by other evaluators and researchers worklng*on related

2 ' - . \

pro;ects. The ;nstrument development 'in which we are pres-
‘A

.
LAY

AT . . . s, . .
-ently engaged ,as preparatlon for future test1ng,qlnvolves

exten31ve revaew of 1nstruments used by other organlzatlons

¢ - v - L
, 1

‘ “that are 1nvolved in meaSurlng schoo} and,commuhlty change
. ,, ¢ To faclbltate such,work, evaantors of RFD have gathered and
Rt organized a fiie'of ava;lable 1nstruments 1n\the areas“of R
i . ‘_community}school change and related'skills.\ These instruments‘
’ along-with those difscussed in-this paper are being used, as
; they appear approprlate, to deVelop more refﬁned and. valid - .
1nstruments for fUture test1ng of the RFDPStrategy Instru-

- > to. P -

N ment preparatlon a’lSO ;Ln')lVes,\extensz.ve rev1ew by evaluators

\_ -

~

~ c w1th1n the Rural Educatlon Program and NWREL for technlcal

,, ’ ‘qualltykand protectlon‘of\humangsubjects.‘ .4 ‘ ;’
et N T,

. ‘Q third dec131on is to emphas1ze the 1mPortance of 1nferactlon ST

S wifh developers of the Strategy to ensure that-ob;ectlves:are ::\

clearly stated instruments are focused on the most cr1t1cal

A
-

questlons t6 be answered and the extent of structure of the

-~

.. 1nstrument‘§s appropriate for the~1nformation SOUght._-Suchc
- interaction is deemed critical, not only 7o help‘evaluatogs

. ) detérmine priorities\and procedures for data collection, but

\\

~

‘ - . 1 ”
. -also to-help developers articulate &nd identify the critical, ’
. :\9 , - s . h ) N / 4 - . ~
; - P ¢ A D 2N .
. I3 L. - ; A . , 2
O ‘ ‘\ . I .- ‘z ’; \ . f ' 3
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. skills to be communicated and the processes to be used.

t
{ -~ .

s Given that our evaluation is strictly formative throughout

all three phases of -testing, such a dual purpose for this

activity 1s especilally important.
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> APPENDIX B : -
EVALUATION SKILLS SELF-RATING SCALE © *

.- -

’
re

- L
. DIRECTIONS S

Sl

In respondﬁng to this instrument, you are asked to do two things“' first,
react to a checklist of 32 items by 1nd1cat1ng the level of competence

you feel you possess in each specgf1ed area; second, indicate whether or
. MRE N
not you know where t0 seek assistance in each area. '

b ¢« §
'

In using the cheéklist, please kéep in mind the following interpretations’
} pa < — . :

4

for each of the” three competency (ability or know]edge)vcategories you

"..might choose:

i

High Degree of Know]edge or Ab111ty

(

»

M : y

This category refers to a level of competence that enables you to
‘proceed 1ndependent1y or take pr1mary respons1b111ty for an act1v1ty

in the area. Y y

o s - .
.

o

,Moderate Know]edge or Ab?]ity
This category refers to a Pevel of competence less than that in the >
category above, but sufflé\ent to- enabﬂe you to commun1cate
1nte1]1gent]y about the area or be a team member on an act1v1ty 1n

~

the area. . Coae

°

Almost No Knowledge or'Abijity . ' B ‘
: - 3 o ,
. ] ,

-

1 , ©, 7} <
"Th category refers to a level of competence insuff1c1ent to be

‘claSS1f1ed 1n either of the f1rst two categories.

Y “ 4 t

In respond1ng to each of the 32 items, pTease make two checkmarks -dﬁe in

N

*a column to the left of the 1tem, and one in a column to the right of the

. item. . ' o ) " B
Noﬂhwast Regional Educaﬂonal Laborato This Inst t meets NW y \
; 710 S.W. SecondAvenue Portland, Ofegorz 0& i\ forstl'r\\: S:gggﬂo‘?\e :f:{t:miglsggjggz\es

97204 Te!ephone(503 224-3650 73\NEN
. 3 Rural Futures Development (RFD) Strategy
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I.D. Number K Event Number. T“alner

1.

"The expected outcome of this event was:

. 97204 Telepho

APPENDIX C
N QTAGE V AND VI TRAINING EVENT FEEDBACK FORM
{

-4
The materials will assist my work with the process )
A great deal 45 y 3 2 . 1 . ,Not at. all

‘e .
. - » a

. The trainers were well-organized, for the event:

A great deal 5 > 4 -3 2 1 - Notéat all .

~
T

Very clear .+ 5 4 3. 2—~ 1 Very unclear

To what extent was the expected outcome reached for you'>
Not at all 1 .2 3 y ., 5 Completely

-

.- The ccnten?!Pf this event was approprlate to my needs as
c

a Process 111tator

E

_Strongly agree 4 3: .2 1 Stropgly disagree

The trainer(s) were'very effective in helping me ‘to learn
what I wanted to from this event: : - ?
Strongly disagree 1 2 -3 4 5 Strongly agree

My interest in the session was: . N .o

- * Ve e
Very hlgh -5 4 3 'Z; + =1 +° MinImal

. For future tralnlng of Process Fac111tators thls event
" should’ be: . ¢
5 « W 1~ ﬁropped

Required .

The ‘event was: i LN - -
Too trainer Too.-trainee
dominated '5 4 1 dominated

Please check the box that best describes what you recommend
be done in future workshops for the follow1ng aspects of .
thls event * . . ;. . ’

' _ Same " Mope Less

,:Reading Material

4 ) - i
Structuring of the
Work

L]

Amount of- Practlce in
New Behavior

-

3

Amount of Discussion

1%

—

E. rThecry: th?to Do It

~ ~ = i
— ——r

Northwest Regional Educanonal Laboratary - A This instrumént meets NWREL gutdeﬁnes .
7105W Second Rveque PonlandOregon { for theProtecrion.of Human Sub;ecvs s
/»ees%a) 224-3650

~

| Rural Futures Developmenr(RFD) Straregy
7
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: - ‘ ADDeACi — /

_ Stage ) CHANGE PRO E E RIEF (P]ease Pr1nt)
Event , 5 ¥ : . f
-Date - . Check Appropr1ate Box(es) v No. of SCG in
ggm20n1ty ] . b Eveld Notes_ﬁ [:::] ' Attendance ﬁ

o I 1
o - nterview. * :}> IF not filled out by a pF
Recorder Observation ;
Time Used (in hours) 4 '
Field Prep. Travel
e d i

' EVENT INFORMATION
ACTIVITY- TITLE , Lo ’ s
Il - S

. WHAT HAPPENED: (What did you do; what did they do), . I

700/ ' . .
{
e
1 ) N
. \ |

(attach other sheets if necessary)

WHY DID YOU DO NHAT YOU DID THE WAY YOU»DID (what varrab]es 1nf1uenced your et
/WH/ ) : action): ‘
HOW SUCCESSFUL WAS THIS EVENT (Give indicators): . 77{
/SC/ L Ve /’.\
L \ - | |
r ™ x [
w J - T .
' L e - 2 L
“HOW COULD IT BE IMPROVED::®  * 4 ‘ PR -
TTPT , - :
. . - R . B ’ ‘ . 'J'?'
— f ’3'? } . \




L . MATERIALS INFQRMAT ION - C .

A

_MATERIALS USED (Give titles, or other descriptors):
;MU , . . s

s 3
2
. - °
)
X ad 2
4
¥ 1
R v , ‘. ‘5
> .
L o f -, R
2 3 .t
hed l%‘; I g -
s » . -
\ﬁ‘ ‘ .
Q -
B -
- ] : . . i 3
! - L4 . '
[ | ‘o . -
’;9 ”n
é k] 14 F s
. ~ - - ]
—— et — - — — - ______.___._._._._._.__—.&_ﬁ.’....___.______.__..._...._'__..,‘__

CHANGES YOU WOULD SUGGEST OR THAT YOU MADE (Please atfach a copy of any . -
T /MY/ . ‘. . revised’ mater1a1)

» i 3 \' “ 3
MATERIALS EEEDED_BUT_NEFAVAI{KBfE_(Eef{c?erT _______________ T T
TWX7 - I 3, ' o "
. P . ':/‘ - ' . “
S ' P . ot ‘ ) R T ®
. TRAINING INFORMATION . @ . .
SKILLS YOU FEEL YOU USED DURING THE EVENT (That a new PF ought to be = - . . °
/KL/ . " trained in): : ‘
) ‘ ,
. . A , . : _
* ) . - L e , ’

7¥e7 : | -~

COMMENTS: o ST e T
/AB/. , - ., c T A , S

4 —— ’ .
PR tha, .wc . , W
N . i AT - o " e .
A‘ N ) - -8 ' :3.."}2‘. v‘ IS “’yt ' \f\\v"
. "
4 ‘{i‘ x - . - —
PLANS MADE? R p LR ' Co L

. [ . Y .
JFR/ . ‘o .o® . . .
. N . - . C . - . N I
. . “ . - . - . e Y
A

/
5
o
-~
.
i

. N . ;
. -~ ' .,
/‘ " > c 4 : E T e - D-2.
P » > * “ - »
4 " - “ o . . .
- . '
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.o - é.~ How 1hf]uent1a1 .was each group in SCG p]ann1ng

%

o APPENDIX E°
SURVEY OF THE BREHSTER SCHOOL . CORMUNITY GROUP - SCAT

- ¢

Please respond in a concise and comp]ete manner to the following quest1ons
We are most interested. 1n your feelings and epinions. Thank you,

Lok

O

I am a: staff member - . : ,
student : "
community member

administrator

1. a. How well does the SCG represent the 1deas of all factions in
your community? (Circle one) /

." _ r

Not at all ‘ Very representative-- !
*  representative 1 2 3 4.5 all groups have a voice’

b. What groups,zjf any, are not represented by the SCG?

) - .
w

A

2. Rate each group (1 €. students, staff, community) irdividually on
the dimensions listed below. (A]] groups can -have the same rating
if that is the way you think it is. ) }

v s

°

“ a. Did they attenu regularly ddring the first S1x *
months of SCG meetings? (Give them a rat1ng o B B

from 1 to 5 where.1 means "seldom if ever DF .

attend meetings" “and 5 means ™attend almost )

O a1l meetings".) -

N

b. Have they attended regularly during the last
six months? (Rate from 1 to 5 as in item a
above.) ’ .

. h O - v

c. How ac7<3e are they in the'SCG group? (Rate . '
from 1/to 5 where 1 meaps "very inactive" and ] :
5 means "very active": 3 » - :

d.. How irterested was each group in the SCG?
. (Rate each from 1 to 5-where 1 means "very
un1nterested" and 5 means "yery interested".)

~

"4 “and decisions? (Rate each from 1 to 5 where

¥ 1 means "have very little 1nf1uence" and 5 .
means "very influential".) ‘. v oL ‘ -
Northwest Regional Educanonal Laboratory Thus nstrument meets NWREL guldehnes e~

710 S.W. Second Avenue Portland Oregon ‘NA. for the pforectno 5f Human Sobiects
97204 Telephone(503) 224-3650 9‘59 AR n 6f Human Subje
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!

AN

/

T - a)y once a week __ > o
' . (2) twice a month - . |
(3) once a month . R 5
(4) — once every two months S
(5) ° other ( ease spec1fy) )

‘;‘ ’ Wa's there enough t1me to accomplish task?*;//\bES NO°
" b. Approx1~matg]y how often were TFT meet_1ngs held? (Check oge)

o~

. D] once a week" N -
, (2) twice a month ' ”
' "~ (3) once a mgnth . _ . .
(4) . once .every two months 5
t leas i L=
(5) other (p/ea e spee1fy2 : -
c. Did you have any prolonged recess of SCG activities? YES -
NO Why?
. e T -
( . .
d. Why did people attend the meetings? ) o « Y
N " % ]
: , , ) . . o ',4'
. Why didn't peo,gie attenq the meetings?
P o S ' o ’ L : .
. ’ - 5 o ~ . . . 6
.’ , -\ '
e. How often d1dpeop]e ‘other than SCG members attend _meetings? .
P : (C1rc]e‘one) \ . “« - .
) i . ) Never -1 2 3 4 5 A]ways : ' H o

) ‘ . If so, can you categor1ze the$e peop]e in terms of groups they o~
: might represent in the community? -, g :
1

- - ) 14

- 4. a. What are the major. goals or purpogeslof the SCG?




. b.

b

3 .
C.

. : . / . - \ ‘
P]ease~11st the top concerns that your community identified in ‘the S 1

'What are the tasks or functions whioh _ ]
carrying out? - ’ ‘ L

= t

~ ’ . P

- - . -
. N . . ,

What are some decisions -that.the SCG has. made? '1
' s "‘ . L ‘

- * - t .

v - l

A -

J4 ‘ L

* What.are the major accomplishments of the SCG up to th1s po1nt
ﬁmn t1me7 )

v

~ negds assessment survey and briefly describe what has been done (1f
anyth1ng) in relation to each concern: -~ - - -

~

Action Taken to Rate

Needs/Concerns

. - < 7 .
- s -
s -
- =R —
. - - !
- e .
T 0 ;

W

%
g,

v

g

‘What resources (1 e.\ 11grar1es, local agr1cuTtura1 extension
agent, etc. ) in your tommunity have you used in your work w1th

+-the SCG? [ EN
e A e o L
N .~ 5 - o

What- resources (i.e., State Department of Educat1on, Senator,

etc. ) butside of your community have you used? . )
s Ct ' : \

Approx1mate1y how much money has your distr1ct spent to support
'SCG act1v1t1es7 T

|

|

|

?

1

|

|

1

|

|

|

i

, : | |
L N "3' < ) " . . "i
-

|

!

1

1



8.

9.

10:

- <.

JROTSUIRS . *

N - ]
C S

-
AN
- .
o
° \ N

s

19 - ° < ,}?:’“:
f'f X, < . N
b. Approx1mate]y how mény hours per week do yqu spend on SCG \ ;gg;.
related act1v1t1es7 - \ )
What recommendations has the SCG | a~ o
presented to the school board? How did the board respond?
> — - - : -
* . z
- ‘ L] v . — ,
Has the- school board ever asked the SCG for help? VES
If so, what was the nature of the1r request? .

< [N
. * I

I3
P]ease rate the degree to which. you agree or disagree w1th these
statement5'° T .
a. _The §CG has ‘been able to reso1ve d1sagreements and make decision$
- w1thout\excess1ve use of t1me of loss of membersh1p.
\§trong1y agree 5 4 3 c2 - *——Strong1y d1sagree
u 1 S . -
: oL '
commen.t . _ J;‘ \:&; "\ . ) ,
’ . . "..‘ \‘zx . @
" R N 3 . '
° ) M oy “;
\ :: ! '. \ Y " .
.\P ! "' % ‘ \ N ’ ~ )
~ . % N R
b. > The .membership of the SCG has'{em qed con§;ant since the group -
was formed : ,“: '
~ ( ii‘. :“l ‘\:‘\‘ . ‘v' . \‘ = P
Strong]y agree 5 4 8 R33\%: " Stron ly d1sagree : :
< e '\“"l\:»':. A\ s )
- c t Q r/,j&c ‘\ < ,\“ \\ K \u-’l N . &
Omen : E < 0 ‘5. - 7;: A, AN , X
@r N & ‘)\33\.‘:‘. ‘\$\\. \ :. } “‘..: i . d
. : . C VR g SN
- N - ’ .i&:}‘h' . ,“‘_-\\‘- . '
AU A A -
- 6\4"‘1\ -\. ‘\\} K "
«‘Q’ik\‘\'.\ 1. P ‘1,» n ‘\A S e
. ﬁ\xbﬁ RS 0N
ARG N .
RN L N \’ v *
J LAY
» ’ ° LS \ B '-:!‘x. b ’
. W MY "I'."‘i bl . .
ok 7, B4
‘ i f ) .
. ." ' I: I N ’ -
. / I




;-
.
~N
.". ~ ;
N
¢ ! -~
“
\
-
[}
L
s
v '
Ll
Ay
‘ o
' O B

C. The time and effort I've spent on SCG act1vit1es has been very

SN e worthwh11e. :
AP AT :
Sl e L « - Y .
N EA Strongly.agree . 5 4 3 271 Str0ng1y d1sagree -
NIRRT o . ’ : . . Co
A P N .
B Comment:
&:’/ ; . " . \ . . _
i \~~' N aQ < ' ?.‘

£ 4

-

. d; Commun1ty peop]e, students and staff are kept well 1nformed

" . ..  about SCG activities.

Q';~Strong1y agree 5 4 3 2 1. Strongiy disagree

TComnent;'

L 4

11. a. Prior to becom1ng a member of the SCG I had:
! &
Little or no voice ! A great deal of influence
in school decisions 1 2 3 “4 5 on school decisions

"y, A <

b. Now I have:

/

T Litt]e‘or no voice A great deal of 1nf1uence

- in school decisions 1 2 3 4 b5on school dec1s1ons
If there was a change between ratings for a and b, do you feel

it was due to. the process? YES NO e
P]ease exp1a1n

P ) .

' ’ Py ' e @ ‘

c. G1ven my present level of “influence on school decisions, 1

wou]d prefer MORE___ LESS____ SAME____

12. The rest of thie staff, students and comnun1ty members were kept
" informed about SCG activities by the fol]ow1ng method(s) (Check
all that apply) .

a. . newspaper art1b1es ' . Y

<be t word of mouth )
° C. \ radio announcements
ds flyers/newsletters >
e.’ ‘the "community notebook"
.. f. other. . ‘ ' 1
[] E-S

43




; T g ) I B A
A | ‘ 5 R T el .
o v L b - ..el) e ."\ Py Pey N $
’ > Qe N * . > . . . vy - n
Y - ’, N RN (AL TN 4
i - ""- A R , s . *: /_\/,..;-'\ "»' i "“:% ) ‘ ' "
| ; -13¢ ~ 1 have 1e“arned new skﬂ]s as'a resu]t of participatmg 1n the c
/ Schoo] Conmumty Group PO AN PRI
L Strong]y dlsagree 1 2 3 4 5 Strong'ly agree
o , e T e
. : Nhat do you feel you have ]earned o . \
B ' " ')\ ; N ﬁ e o * o f‘;‘ ; ) - « .
: . ' o .- ‘ , L 0L, W, . ) -
- : ® v: . ! ,j’ ‘e . .
14, What changés ‘do you think would make the SCG more effective? , _
\ ;‘- - ¢ . ", P d LN ,':. T "-,:r
. . T ‘, T S T T :-".'.’—/'3
M o . ';' L . , . Ty
15, " What 'persona] benefits do you feel you have recewed from be1ng a - . 1
) member of the.SCG (i.e., a chance to see fr1ends more often, learned - -
more’ about the present schoo] structure) o .
, . 7
- :b
s ¥ -
R . v "
16. P]ease give any othér comments about the SCG positive or negative, :
which you feel are important in the space be10w' ' ;
» r '
N . "
3
. .
s ': ‘ -
r 7 -
e S, e e e e
' - ~
[} ) - . N N 1
. ’ ¢ [ o~ ‘
F “ ~ » ! 3
4 - ~ ’
oy , " . \
¢t )
. HELE ‘ - -
b 5 : - -7 )
13 1 .o - 3
. “ b O e
» - ‘- . ‘; A ] . .
“ ¥ ‘ . 44 . 4’/E_’6 )



