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Introduction

Many elementary-grade and high school studies have shown that certain

i ¢

teacher variables affect students' classroom behavior and acaderic achieve-

wment; however, there is much less evidence regarding the effects of character-

istiés and attitudes of preschool teachers in their classrooms. Most of the

questionnaires administered to teachers in preschool (including Head Start)

i .

programs have been designed to elicit descriptive data.

Studies attempting

to relate teacher attitudes or background characteristics to child outcome
& o

variables, such as performance on readiness or aptitude measures, are rela- i

tively rare in the preschool literature. :
', . . P
kesearch on older pupils has indicated that teacher age, education,

¥ .
pre ioué’%rain;ng and experience, morale, teaching style and attitudes are

e

rélated to student achievement. Therefore, the ETS-Head Start Longitudinal

Study of Disadvantaged Children developed and used an extensive (1l47-item)

1 -
E .
questionnaire to collect data on those Head Start and other preschool

teachers who were teaching Longitudinal SSudy target chil@ren.‘ Areas of
requested information inclu&edi demograéhic charactéristics, education and
éxpe£ience, attitudes toward mf;ority-group and economically disadvantaged
children's motivation and learning abilities, and general zttitudes about
work and supervisors, breadéh of interests, and professional orientatien.

A set of thirty language comprehension items was also included iﬁ the
questionnaire as an index of teachers' language ability. This report
d;scribes the teachers' responses to these . questionnaire items and the
results of a scale anai;sis of a set of a priori scales deline;ted in

an attempt to obtain reduced srores for future analyses. Future reports .
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o will attempt te relate these teacher varfables to observed teaching

v . M

’stylcs and classroom behaviors and ﬁo child counltivc,afchtiyc.nnd goclal

measures.
. . i N . . L
A

" Ape, Teaching Experience and Education »

In previous work, tencher age,-experience and amouat of schooling

) ' s

have provided largely descriptive information on prﬁschoof teachers, though

~ e

: . ' ,
some questionnaires have telated these variables to classroom goals and

. . ‘ e
student gains. The information qvailable is focused more on amount thap, on
. . / ’ /‘/ /

type nf experlence and trailning. With the rapidity of change in thefﬁarly Aj

childhood field, particularly with respect to the emergence of explicgt ' ’
cognitive goals on a par with more traditional goals of socializatioA to

peers and the school situation, teacher age, type of experience, and recency
. ‘

of train%ng may have become increasingly 1mportank. Cohort dif{erences among
;eachers seem to be widening;

ngeral studies have'gﬁund the median age of Head Start teachers sampled
to be approximately 35 years. In studying 1532 teachers 1n,tﬁe 1968-69
Head Start evaluation sample, Systems Development Corporation (SDC) (Coulson,.
1972) found that 76.7% were between‘ngand 45 years ;f age, with a median
age of approximately 36 years. Of the 97 teachers in the 1968-69 lead Start

evaluation sample examined by Research Triangle Institute.(RTI) (Dunteman,

1972), the range in age was from 21 to 46 yearg, with a median age of slightly

. . L d
over 34 years. 1In an earlier Head Start study, Hess (1966) identified teacher
characteristics at two urban Head Start centers and found the average age
at one to be 27 years with an average of 3.5 years of teaching experience

and to be 36 years with 9.5 years of teaching-experieqce at .the other.

-

Sixty-one percent of both the SDC and the RTI téacher sample had a

T

bachelor's degree or better, whereus Stanford Research Institute (SRI) in
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1559-70 (SRI, 1971) found only 46% of the teachers in the sponsured Planned i

bachelor's degree or better,
Previous experience with low-income preschoolers was quite rare in
both the SDC and RTI samples; only 20% of the SDC teachers and 25% of those

Variation programs and 337% of those in the nonsponsored programs had a i
!
from the RTI evaluation reported six months or more prior paid experience J

with low-income children. Of the teachers sampled by 5RI, 537 reported one
’ M l
or more years previous experience with disadvantaged preschool children.

.

Based upon the SDC national sample almgst half (47.6%) the teachers had A

i
I ‘ 2
"-tralning for Head Start programs. Of those, 14.8% had two or more months |

of speclal preparation, 11%Z had between four and eight weeks of Sp;cial

training, while the remaining 19.8% had less than four weeks of seminats'
and workshops dealing with the education of low—incqm; children. A year rom
later with the implementation of Planned Variation, in-service training / *

C ./
had increased markedly. The SRI evaluation revealed that 88% of the teachers

o ’

:in the unsponsored programs had in-service training and 96% of them found
the training effective. ’Among the teachers in the sponsored programs,
89% had in-service training and 85% of them reported it to be effective. N

) Teacher age;wexperience and ‘education have all been found to pe relaﬁed
to teaching style or to children's cognitive test scores in the preschool
years. In studying.teacher characteristics at two urban Head Start centers, %
Hess (1966) found that the older and more experienced teachers perceived the
development of children's social and emotional skills to be the goals of
Head Start and worked toward these goals, whereas the younger, less-experi-
enced teachers stressed pre-academic ahd readiness skills. The Research

Triangle Institute's data (Dunteman, 1972) indicated that there was a C S
g
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significant positive }elaciorship between reacher age and student gain
scores on the 5:an£0rd—5£n§;, P;gschoql Inventory and An%mal House subtest
of the Wecbsler'Preschool and Primary Scales of Intelligénce, and some
reports suggest that the extent of teacher education and:experience is
positively assocfated with ‘hildren's gains on lingulsti% and other measures
(Ryans, 1960; SRL, 1971). Seefeldt {1971}, iP 2 study oé;Bl Florida Head

Start teachers, £0und that scores on the Caldwell Presch&él Inventory were
gignigicantly related to teachers' years of edugation, ygérs of teaching
experience, amount éf in-servize training, age,.and numbe% of teachers' own
children, this last relation.beiné negative, even when children's sex, age

and pretest s;ore were controlled by covariance analysis. Seefeldt concluded
that ;his finding suggested that “teachers of liead Start children, in order

to be effective in fostering their achievement, should possess certafn gquali-
fications of formal education, training and experience [p. 31}." The fact that
number of teachers' offspring related to outcome suggests that an SES con-
founding may have been cperating here, and in the other variables as well,
implying that the evidence is not strong enough to overwhelm advocates of
performance-based teacher_certification. Bissell (1973) aréﬁed that the

SRI Planned Variation and Follow-Through results were questionable because

the child, rather than the classroom, was the unit of analysis, but attempted

" to identify "non-artifactual” patterns. Among these she noted essentially

no relationship between years of education and success In implementation

-

for Planned Variation teachers in the SRI study, contrasted with a positive
relationship between teachers' background and rating of performance in
unsponsored programs. She suggested that the technical assistance provided

. b .
by sponsors may have provided the teachers with "know-how' ordinarily gained

.
,
ks
'¢
X
-
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only through academic training and experience [p. 77], but stated that
because of prcblems in date analysis, resuits on teacher experience and
attitudes in this and the SRI Follow-Through study were "difficult to.

-

interpret [p. 102}." \

Teacher Styles

-As found by Beller (1967). in factor andlyzing a series of teaching
st§le scales, two major di@e;;ions of tedcher étyle are the teacheris
soclallinfer;ergonal behavior and aéademic/cyr:{culuﬁ-oriented behavior
teward students. A bredictive validity test made by Bellez.showed that some

’ éf the curriculum-oriented items might be useful in measuring pupil per-~
“formance on cognitive learning tasks.

Both teacher‘warmth and academic orientation have been found to be
important factors in Head Start children's verbal 1Q increases throughout
the schoonl vear, ané teacher cognitive style has been related to Head Start
children's self-esteem and social perception of others. Eisenberg (1966),
studying the effec; of téacher behavior on the Peabody Picture Vocabulary
Test 1Q scores of 379 Head Start children, found that teachers who highly
valuéd intellectual actl&ity and who were rated high on warmth and communi-
cation skills had pupi&s whose verbal IQ increased significantly more over
the Head Start year than did.teachers who were not 80 rated. Lamb, Ziller
and Maloney (19655 classif ied Head [Start teachers' cognitive style as either
abstract or cuncrete and studied their pupils'dself-esteem and self-other -
relationships, usiug the Self-Social Symbols Task. Children of teachers

having abstract and complex cognitive styles gained {n self-esteem and

perceived themselves as more slmilar to others than did children of concrete

<O

teachers. Prather (1967) also classified kindergarten and first-grade ' /

.
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teachers as having abstract or concrete belfef systems on the basis of

Lamb's Essay Problem Test, and found that students of the more abstract

%

e
teachiers were significantly more involved {n classroom activities, higher
’ ¢

on achjevement, and less concrete in their resporses than students of the

more concrete teachers. As was pointed out by Grotberg {1969), however,

-

only about-82 of the total sample of these teachers were categorized‘as
abstract by these tests. Even so, it was this -small number of teachers vho
elf{cited greater involvement and achiebeméng from their pupils.

Emnerich {1973) studied responses from!35 preschool teacbers in the

present study sample to the Enhancement of Learning Inventory (ELl), an

instrument which asked the teacher to rate eg;h child in yer class as to

-

the efficacy of each of 15 tcachiﬁg cecﬁniques. The main intent of the
. \

£L1 report was to study teachers' beliefs about the teaching role, using -

Lo

three scores from the EL! instrument: teacher differentiation of successful

teaching techniques, individuation of general learning capacities, and
individuation in using dAfferenfxteaching patterns for differént pupils.

In a subsidiary analysis, 13 of the teachers wvere placed In four subgroups.

Two groups, A and C, contrasted encoufaging the child's autonomy to choose

\

learning tasks and exprese his feelings with closer control and contingent
reinforcement of learning. The other two gruups, B and D), contrasted a

more laissez-faire approach with negative sanctions when behavior got

“"out-of-hand," to one of preparing the environment and reinforcing learning

in planned situations. The A and C teachers seemed to be responding to
characteristics possessed by the pupils prior to school entry, while the

B and D teachers appeared to have differential effects on pupils’ cognit ive

growth during the school year, with the D group’'s pupils experiencinr greater

growth.

11

¢ ~ .
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" Teacher Morale 7 . ' e .
A . . %

Although there have been no studies of pregcﬁool or_ﬂggéﬂ§tart teachers’

- morale, a study recently conducted by Rembel and Bentley (1970) using 3,075

- . [ e

3 second;ry school teachers found morale to be a function of rapport ané feélings
toward principal and supervisor. relanionship with other teachers, salary,
teaching load, curriculum i{ssues, school facilities and services, community
pressures and commuqity support. A factor anslytic scudy of a 176-ttem .

-~

}79e1f~report’queaiionnaire given to 258 elementary and high school teachers
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(Coughlan, 1970) resﬁlted in eséentiaily rhese sdme factors, as well as a
\ "orofessional autonopy" factor CO;;aining fitems such as, "Most of qhé tioe
it is sate to say what you chlnk fn this school [p. 230].% / €

, I

Greenwood and Soar (1973) administered the Purdue xeanhe: Opiqionualre, i

N .
- .
s AN L)

N

a 100~item teacher morale iastrument, to 39 female h~2 ceachers in Follow~-

Through programs and cotrelqtgd these scores uifﬁ\classrobm observations *
of student and teacher verbal behavior. Teacher morsle was found to pe
negatively related to the ﬁércentage of teacher talk and boéitively related

to percentage of pubi!-to-pupil talk and to greater teacher acceptance of

-

pupils.

*

Although neither the SDC nor the RTI evaluations contained péasugéx\of

Head Start teacher morale, SRI's longitudinal evaluation of ;be national
Foilou-?hroﬁéﬁrprogram (Stanford Researcﬁ Institute, 1971) found that,
among the kindergarten Follou-Througﬁ\tea:Haig, thoge who pérceivéd tegching ' ;f
in a Follow-Through program very posic&vely were those whose pupils showed

greatest gains ih Wide Range Achiecvemenp Test scores ai.the end of the

school year, There was alsn a significaQt relationship between Teported

satisfaction with pupil progress and pupfﬁ mean goin and final achievewent §

among Follow-Through teachers. _ ~ -




Cw o Sex and Race T

Although sex of teacher has been shown to be associated with differ-

¢

ences in adult child interactions In e¢ementafv school classrooms (Bellin,

1959;IC01eman, 1966), most teachers in primary grade classes and virthuall,

3

/ |
all pre-kindergarten and Heig\:;frt teachers are female. (Ninety-tfive and

97 percent, respectively, of ¢ teachers in the Systems Development Corpor-

’

ation and the Research Triangle Institute's 1968-69 national He¢ad Start : * w
i

evdluation samples were femaie; all of the pfeschool teachers in the present
H . N

i . i .
sample were also female,) This makes ft impossible to determine empirically N
the effects of teachers’ sex in prespﬂpols. The growing literature dis-
. ¢ o of » :
cnssi1g probable effects of this ifqmigigg&ton" has been summarized recently
e . S . :
" . .

by Lee (1973). ‘ L . 7
’ \

4
Race of teacher has been frund to be an important elementary school )
\ N .‘ i

classroom influence in some studies (Coleman, 1966), but not in others v
(Yando, Zigler & Gates, 1971). Since data on teacher's race was not elicited

in the present questionnaire, no review or discussion of this area“is

1

|

|

|

|

|

\

|

1

S * . 1
warxanCed here. ‘

Dimensions of Teaclier Attitudes

Although’no studies of the scaling of preschool teachers' attitudes have

been found, several studies using teachers of older students have resulted in

some of tﬁe following teacher attitude dimensions: traditional versus child- .

. \ N
drtitudes toward supervisor (or other administragﬁ?s),.and attitudes toward
° ! ‘ h ] N ~ Ll .

students. Some of these studies have developed gcales in an a priori fashien,
. v, * . l
while others haQe used factor analyses to dété?mine diéensions empirically.

c {~

The studies have also var*ed in the .breadth of the domﬁin sampleo and’ in .

“- le S~ N
the degree of relatien tp behavior Examined . \\\\\\\\\\\\\\\

- . .

~ - 8 - . . .,{,a . o
- . \ - V.
. . e i
. T - &

. » P i
centered orientation toward education, affectivity ot warmth, authnritarianism,
|

|

|

1

|

l
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Ryans' (19605 study resulted-in three rating scales of elémgntary

teaghers' classroom behavior, and six scales of teacher characteristics as-
; reported on paper and pencil instruments. Some of the items that most

strongly dtstinguiéhed teacherg\high on Ryans' combined observational

[T
>

psciéfns,Awarm, systematic and stimulating, were the beliefs that pupils

can behave themselves without consfant supérvision, that most pupils are

[
L 4

oo

‘considerate, and that parents' wvisits, to the school or_classroom were

rd

more of these teachers had taught more than one year in their present school
& LN .

didtrict, had more than one year of experiente in elementary%ﬁeaching, and
were between 35 and 49 vears of age. -
- .

Much previous research ou dimensions of teachar attitudes has focused

on the Minnesota Teacher Attitude Inventory (MTAI)-{Cook, Leeds & Callis,

-

©1951),.a questicnnairescontpining items on teachers' opinion$ abour teacher-
-~ ! i

pupil relationships. This research tends to be based on "captive" sampies

“of pre-service elemehtary teacherTT-Few serving tedchers and fewer serving
. ) \

p ‘eschool. teachers seem to care voluntarily to have their attitudes probed.
Given these sample limitations and an instrument that was designed to focus

on a single dimension of teacher attitudes, the literature does uffer some

4 . -

L4 e .
. - “clues. to ‘aspects of teachers' attitudes.

. Although the irstrument was designed to focus on authoritarianism as
/ -
‘defined by Adorno, Frenkel-Brunswick, Leviépn and Sanford (195%0), it hes

-

béen found both by Horn and Morrison (1965) and Walburg (1968) not to be
- g . ,
unidimensional. Horn and Morrison identified the following clusters ifi the

[

instrument: (1) Social desirability response set, \2) Favorable 6pinions

. -

about children, (3) Punitive intolerance of child misbehavior, (4) Aloof

vs. involved (sensitive, empathic) attitude toward children, and (5) Laissez-

- ERIC~ ~ - M

- ' , St ’ - .
generally not made to/criticizé the teacher or the school. Significantly -




s

ERIC

Aruitoxt provided by Eic:

-1h-

faire vs. contrclling attitude (bevend the general "democratic" set of

factor 1).

.

The general tone of the instrument is so negative toward children,

however, that many early childhood personnel would rebel at even being asked
to respond te certain of the items, e.z., '"The c¢hild who misbehaves should

be made to feel guilly and ashamed of himself," "Mcre old-fashion whippings

are needed today,” or "Imaginative tfles demand the same punishment as lying."

\

"

While it has been succesufully admin efered te high sthool teachers (Walburg,
) -

N — N :
1968§*ﬁﬁd‘te~laxgg_gumbers of students in education couvrses (reviewed in

P ——
Getzels & Jackson, l96§)‘ the MTAI is not an épproprigte instrument for
teachers in early education programs. .
White (I969) compared 27 first and second grade Mississippi black
teadhers with 35 non~p£ofessjonai Hea& Start workers on three attitude
measures. E;gﬁty~one percent of the elemeutary tfeachers perceived Head
Start pupilg a5 superior te®non-Head Start children from similar backgrounds.

Elementary teachers were significantly less autheritarian and possessed more.

informed wmental health concepts than did the Head Start workers. On the

cother hand, Head $tart workers had "more sophisticated" attitudes toward
¥

:ﬂanagemen& of child behavior and were more oriented toward direct efforts

o hglp chiidren than were the primary grade teachers. White concluded

that while these results argued that non~professicnal workers can be and

are effective with disadvantaged children, trazining and supervision are .

‘. ) P

crutiai.in their develcpment. . /

Wehling and Charters (1969), in perhaps\Fhe best available‘study of ¢
kN

teacher artitudes, used a large pool of items, including some from the

Minnzsota Teacher Attitude Inventory, and regularly observed the following

5

£




e

“11" : « i

b
.

-factors in eight separate groups of secondary teachers, apprentice teéchers,

!
—. and "heterogeneous school personneli’:

1. Subject-Matter Emphasis: belief that subject-matter content of a
/ course has educationuzl value in and of itself.

¢ .
2. Perscnal Adjustment Idealogxa belief that instructional process
should be organized around -student interests and needs far social
and emotionzal development.’

. . 3. Student Auronomy vs. Teacher Direction: 'belief that appropriate
locus of control over classzpom learning process lies with the
teacher or the students,

b4
4. Emotional Disengagement: belief that a certain social distance
i " stiould be maintained between teacher and students.

5. Consideration of Student Viewpoint: aéceptance of empathy as an
. instructional s.rategy.

6. lassroom Order: need for a degree of order and decorum in the
class.

0 # .
7. Studeat Challenge: belief that to induce learning a teacher must T~
require students to "stretch" themselves intellectually.

8. 1Integrative Learning: belief that students learn best by seeing '
‘ relationships between the subject and broader aspects of their
| . world, ~

Willower (1967) employed a scale of items designed to determine pupil
control ideclogy, ranging from "custodialism or-rigid traditionalism to

]

Y *
humanism or learning through interaction and experience [Abstract].” Four

. _ hundred eighty~six (486) elementary school teachers, 84 elementary school~4 -
g principals and similar-sized groups of sépondary personnel took the /

v .
. questionnaire and a measure of dogmatism. Findings were as follows: / i

N /
(1) elementary teachers were more custodial than elementary principals, \\

~

{2) elementary personnel were less custodial than their secondary countziparts,

(3) teachers with more than five years of classroom experience were mork custo-

dial than were less experienced teachers, 'd (4) custodial pupil control

g -

ideology related significantly to dogmatism. While certain of Willower's

WA

S
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items were adapted from the MTAI, the overall tone of this instrument is
far less negative and more appropriate for administration té preschool
teachers, and became the basis for some items on the ETS questionnaire.
The ETS Teachéi Questionnaire was designed in an attempt to profit
from this previous researc#. The questionnaire contained dehograéhic
questions comparable to those reported in Head Start teacher research efforts
(SDC, RT1) and teacher attitudé items adapted from Willower (1967). Other
items were designed to tap attitudes toward childre§, parents, supervisors
aqd learaing in an attempt to cover a wider spectrum'than those instruments
previously used. In addition, items were incorpofgted to tap the "organiza-
tional climate,” defined as the "press" for ihtellectuélity, authority,
affectivity, and morality .on the part of teachers, supervisors and parents.
These items were largely adapted from instruments that h?dwbeen used

2

previously in research in other educational settings (Gross & Harriott,
3 .
S

1965; McDill, -Meyers & Rigéby, 1967; che & Stern, 1§58). Recent investi-~
Cy o .

gations (Johannesson, 1973) suggest‘that the g;mensionality of self-reports
of organizational climate is less than the twelve a priori cells of this
theoretical matrix, and that such iteﬁs are heavily influenced by relatively
few factors of job sati-faction. Six items of the questionnaire currently
under study were specifically desiéned to investigate moralé, and, as will
be seen in the body of the reporf, did relate to many more specific oréaniz—
ational climate items. The original goal of developing a "climate profile"
(Feldmesser, 1970, unpublished memo), however, would have required more
independence among responses than-was actually obtained. //'

Information on relative importance of goals for children, and on

time allocated to various activities in a typical day was also elicited.

Finglly, a short vocabulary test .was appended, but since the questionnaire

v

17
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was filled out by teachers at home, validity of this last section is

doubtful. A copy of the complete questionnaire is included in Appendix A.

The rationale for the emphases in this questionnaire was best stated
by Ball (1968): . N “t

"An examination of teacher education programs suggests
- " that we value both general knowledge and specific subject area
and foundational knowledge in our teachers (Trow, 1960).° Her 5
skills include cognitive skills (e.g., problem-solving, reasoning, -
. - conceptualizing), social skills_.(e.g., getting along with others,
. flexibii{?y'in role playing; leadership qualities), and psychomotor

skills (e.g., grace of movement, writing abilitym.ability to put\ :
objects togethef). Her values and -attitudes are in genetal as ;
wide-ranging as any other adult person in hersociety, but espec-
ially i&portant are her attitudes towards children and her pro-
fession apd her values in the area of education and its major goals
and fUHCthss. Seccnd, the.teacher, as well as being a person in
her own right with her own set- of knowledge, skills, values, and
attitudes, can be thought of in terms of how she plays the various
roles our society calls on her as a teacher to perform. Being able !
to play the role is a partial indicator of her ability to define it ;
accurately in terms .of the society's concéptualization of it '
(Waller, 1932). ...It is no coincidence that the most intensive # :
sampling occurs in the area of values concerning education and its

. purposes; attitudes toward children, race, etcy The reason is that
at the present time -considerable stress is béinghplaced on this area -

A by authorities on effective teaching of disadvantaged children [H-2,3]." .

PR S S I T

The followin; chapters of this report_providé a description of the 1
sample and data collection and analz§is procedqres of the.quéég;onn;iré
responses, a description of the eight scq}gs into which the items Qere
grouped, and a brief summary and cohclusions. Since it was felt that

t complete descriptive data on eth of the questionnaire items ‘might bé
useful to some, but not all, readers, these data are included as Appendix B.
Lee County, Alabama, the fourth and rural site of the stud&, did not have
Head Start until Year 3, the kindergarten year for study children. Given

A this confounding of site and schbél level, these Alabama data were described

\di scaled sepagately from the Year 2 teacher data. For comparative purposes,

AN LIS
the\g:effiCient alpha internal congistencies ofvphe scales formed from these R
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. teachers' responses are included in .he body of the report. The descriptjve

questionnaire data from the Alabama teachers are included as Appendix C.

et
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* Year 3.

' Head Start and non-Head Start.preschool programs. The Trenton Head Start

Chapter 2

Method

As jindicated previously, teacher questionnaires were obtained from
45 teachers in Year 2: 36 were in Head Start and nine were in other pfeschool
programs. The Year 2 sample was from the three urban sites.of the study only.

Since the fourth site, Lee County, Alabama, .liad Head Start only as a kinder-
™ .

EN

garten-level program, the instrument was administered to these teachers in

.

" Table 1 presents the number of Head Start and non-Head Start teachers
% .
who filled out questionnaires in each site in Year 2. As can be seen,

Portland contributed twice as many teachers to both the Head Start sample and

the-total sample as did either St. Louis or Trenton. #

¢

5 Tablé 1

Number of Teachers From Whom Yggx 2 Teacher Questionnaires Were
Obtained, Classified by Preschool and Site ,

Head Start Non-Head Start
Site Teachers Teachers Total
, Qo -
Trenton, New Jersey 8 3 . 11 .
Portland, Oregon 19 4 . 23
St. Louis,:Missouri 9 2 A 11
* Total k : 36 9 45

-
~
-

~ ]

v
1

Tﬁere was, considefable variety in types of sponsoring agencies for both

teachers were all'émployed by the local Board of Educafion, as were 16 of
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" the: 19 Portland Head Start teachers. The other'three Portland Head Start

teachers were from a program sponsored by a local,community action group.

Cf the nine St. Louis Head Start teachers, four were employed by a parochial

(Roman Catholic) school system, and five by local community agencies. Of |

the preschool teachers not in Head Start programs, all four Portland
teachers were employed by a religious organization (but were not within a

-

religinus school system), as were two of the three teachers from Trenton. N
The other Trenton teacher taught in & preschool operat;d by a private non-
- ptofit organization, and-the two in St. Louis were in a community action
. ,program. . '§ ' ) . - &
Table 2 contains the number of children from each of the three urban
sites who were tested in both'Years 1 and 2, categorized according to sex,
&‘ race and preschool attendance. Tﬂis tablz shows that, for thdse subjects
attending a preschool program, Portland children, lik; Portland teachers,
- comprise half the sample, that the total sample is p;edominantly black,
and that there are slightly more boys than giris. Slight s%te differences
in sex and race compos;tion of dejects are also apparent. Présenting
sample characteristics by Head Start eligibility according to the 1969 OEO
poverty guidelines and by race (see Table 3), certain naturally occurring
° confoundings bﬁcome even clearer. °If eligibility is interpreted as a rough
SES index, very.psor whites are underrepresented in the sample, while blacks
are ,almost equaltly split between the eIigible and the ineligible categories.
While about two-thirds of eligible children attended Head Start, 129 in-
eligible children also attended. ' ‘
The disproportionate site breakdowns of teachers and children, the

x

variety in types of sponsoring agencies, the small number of non-Head Start

X
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‘Table 2

iead Start Longitudinal Sample, Classified By Sex, Race
and Preschool Attendance, by Site and Total Group

. = ' EE

Total Sample

Head Start
Other Preschool
No Known Attendance

Total

Portland

Head Start
Other PS
No Known

Total

St.'Louis

Head Start
Other PS
No Known

- Total

.Trenton

Head Start

Other PS
--No Known

Total

Boys
White Black
32 *179
< 20 44
A7 112
99 335

» Boys
White  Black
1% g0 -
16 19
28 52
58 161
Boys
White Black
14 37
0 3
1 A3
15 53
Boys'
White Black
4 52
4 22
18 47
26 121

o

Giris

White Black

25 2151

17
64
106

Girls

White Black

+ 17
14
_45

75 .-

Girls

White Black

7
1
- 5

13

Girls

White ‘Black

1
2
14

——

17

36

71
16
30

117

29

51
18
41

—

110

Total
387
117
316
820

Total
192
65 .
155
412

Total
87

134

Iotq}
108
46
+120
274

e

I
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Table 3

Head Start Longitudinal Sample, Classified by
i ) Head Start Eligibility and Race

White % of All Whites Black 7% of All Blacks

Ineligible . 136 66.34 244 39.67

42 20.49 267 43.42

Eligible

4

Indeterminate . 27 & 13.17 104 16.91

~ — ——

Total 205 100.00 - 615 100.00
)

teachefs, and the relatively small total teacher sample size preclude -

generalization to other Head Start and non-Head Start preschool Qé?chers.

Thus, the data included in this report are intended to be considered as .

characteristic of the sample of Longitudinal Study teachers only.

Data Collection;, Processing and Analysis :

In June 1970, each teachér in a Head S;grt or other preschool program
in th? three urban study sites whoSe class contained 50% or more Longitudinal
Study ch;ldren was given a copy of the Teacher Quesfionnaire to complete at
home, following instruction in its use by the local techAical director. Two
hundred th;rty-eight K-3 teachers froﬁ schools study ch;ldren would later be
attending also responded to the queétionnai}e at this time. Individual

responses of these elementary teachers are not described in®this report, but

scales based on the responses of the preschool teachers were applied to thésqb
>

larger sample to test generalizability. The results of these tests are pre- P

sented in Project Memorandum 73-~1 (Swinton & Shipman, 1973) which provides a

detailed description of the scale derivation. Thirteen kindergarten Head

23
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Start teachers rrom Lee County, Alabama, also responded to the questionnaire
in the follewing year (Qpring 1971).

Scori;g and coding of the questionnaires were done at the Princeton
office, using two experienced coders working indepe#dently. Coding categories

for the open-ended questions are described in Appendix D. A senior staff

member spot-checked the coding prior'to keypunching. Frequency distributions
for each item response code were obhtained for the total sample (N=45), and
separately by site and for Head Start (§F36) vs. non-Head Start (N=9) teachers.

Fellowing standardizatio; of all scores;item intercorrelations were ob-
tained for the tota? sample. After deleting items with essentially no variance
or reduced N's, an attempt was made to delineate a set of scales representing
the mdjor facets of variance in the questionnaire in order to obtain reduced

scores for subsequent analyses. Eight relatively independent scales emerged

from this analysis. These scales are described in Chapter 4 of this report.

ar r,

\ftems'With Low Variance or Skewed Distributions

In addition to the small sample size, a principal reason that factor
:analysis was not the procedure of choice for summarizing the re;ponses to
this questionnaire was‘the existence of certain items uitﬁ'idiosyncratic

distributions.

7
/ -

Per cent of time allocated to various activitie§/2ncluded several

/
teachers who allocated 100% to each of several agggé, thus over-influencing

‘g particular patterns of

correlations to these items with these responé;;}
b

response. Only a few teachers listed "responsdbility" as a desirable pupil

trait, "shyness' or "'self-centered" as an undesirable pupil trait, or "good
p ‘

citizenship" as a goal for pupils. "Self-ﬂgnfidence" was. listed as a

.
desirable teacther trait by only three téaghers. In specifying "help desired,"
B

3

24
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only two teachers listed more interacticn with other teachers, and only three
specified more interaction with parents or mcre professional staff. Thége
items were ié‘a free-response format. In later versions of the guestionnaire
these items veée rephraged as multiple:choice questions, based on these
re;pbnses, thus improving the distributions. The career influence section of
the questionnaire was also in a unique format; this apparently led groups of

-

them to appear as correlates of sewveral of the scales. Factor analysis

.resulted in a component of variznce attributalble to the effects of this
method. Thus, a reformatting of items 13-24 to make them mpre similar to the
work attitude items would most likely increase the reliability of several of

the scales. A syggested revisfon of these items is:

- ¢

SA A U D SD

13. Salary'available was an extremely 1mportént
influence on my decision to enter teaching. -

14, Salary available is an extremely impdrtant :
influence in my continueing teaching.

-

Certain items varied significantly with site in meaningful uayé but

l

some, such as "discipline,"” a goal mentioned orily in Portland, and "physical- ?
l ‘ 3 1

| i

motor skills" and "emotional development,"” not ‘mentioned by the St. Louis

teachers, may reflect site variatioﬁs in the vocabulary of the trainers and

supervisors as much as real differences in goals. Duration of experience

- —

with the disadvantaged was responded to by a minority of the teachers, but .

.

only two, both in Portland, claimed more than five years. Thus, their re-

sponses are given disproportionate weight in correlations with this variable.

o’

e

Finally, length of day is confounded both with site and Head-Start vs. non-

Head Start differences. Only two Head Start tegsiers, both from Portland,.

reported more than a 4 1/2-hour daily édule, while only three non-Head }
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\

Start teachers reported less than a 7-hour day. Length of day might be

-~

expected to relate to a cluster of attitudes and goals usually related to
day care, rather than to traditional preschool programs.

¥

In reviewing the results reported.in the following pages, the reader
is cautiohed to keep in mind the limitations inherent in self-report items,
including the factfthat\gggf of the teachers, despite assurances to the
contrary, felt the quesgionpai}es\migh: be seen by zheit principal and for

that reason might have been less than honest in some of their answers.

" " The questions on’slassnood ‘goals, teacher and cﬁild ée;sonali:y traits, and

help desired fa the clzssroom vere all open—ende& questions, and thus are
very likely contaminated by teachers' verbal fluency. The revised Teacher
‘Questionnaire used in subsequent study years has alleviated this problem by

making these questions closed~ended. -

With all these cautions in wind, however, it is felt tha these data

do provide a descriprion of some backgzound characteristics and attitudes
of the preschaol teacheég of classes that many urban Longitudinal Study

children attended in Yeai 2 of the study and Alabama children attended in

Year 3.

e
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d g -’ ¢ Chapter 3
Summary of the Descriptlve ReSponse, of
the 45 Urban Preschool Teachers °

Althohgh the preschool’teach&rs"reSponses to the questionnaire are

presented in detail in Appendix B of this report, a summary of these

ooy N

responses is pnesented in the following pages, plus some examples to.prawide

© ;a8 sample of the teachers'’ attitudes if’their Bwn words

N
%

-

b

R 4

Y

Nl

- ., ”‘ »

o

All teachers in the study vere female, and the majority had sixtedn

° ~ .
" .

or more years of schooling. Age ranged from 21 to 65 years, with a med

,-‘--/’9

. of 35.8 years$. Two—thirds of ehe teaéners had other teaching experience.

A variety of’previous teaching experiences were listed by these teachers

the most common being preschool, kindergarten and early primary teaching.

~ o\ 7

Many had‘alsn taught in ‘one or‘more non~school settings, the most# frequently-

. listed»being Sundey School. Only slightly more than one-third, however,

~

M

reported previous experience with low-income or disadvantaged children.

- .

HA wxde variety of\classroqm goals were listed by the teachérs, the

- . . -~ -
- -~ -~

most frequently-mentioned being the development.of phvsical-motor skills,

14

academic skills, positive self-concept and self-esteem, and social develop-

ment. An articulate Portland Head Start teacher ssated her goals as follows:

~

"Te foster in each child 2 sense of worth and confidence in himself; to foster

‘positivé mental health-respect for self and others; ability to use his own

’capacity prpductively;_to provide a variety of experiences which contribute
toathe child's soclal, emotional, physical and intellectual development; to
rhelp eachbchild develop some specific language’and cognitive skills so that
he canxbe'snccessful in his school experiences."

The most commonly-lisied type of help desired was that of more supervision

oxr training about how or what to teach. For one Portland Head Start teacher,

-~ t
> o -
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“Supportive'supervision and more opportunity for teachers to openly exchange
ideas, criticism and suggestions" were very important; another Portland
teacher suggested the need for "a psychologist as a source person, and a

curriculum advisor." i
In answer to the question of the most desirable personality. traits in

. ' 7
a teacher, one Portland Head Start teacher replied: ‘'Capacity for relating

@

to childrén in a warm, outgoing way; understanding of basic principles of

A
d

child development and their application to educational program9° flexibility,
willingness and eagerness ‘to learn, and an honest 1ikihg for people.' A St.
Louis non-Head Start teacher felt that "being able to accept all children
.warmly and respond_te their needs" was important, and a Portland Head Start
tea_her responded by listing, "patience, love for children, understanding of
agegtevel‘accomplishments; a desire to learn from the child, not 'talking
down' to a child, and being enthusiastic about 1life and learning."
Most often-mentioned desirable student traits were intevest in learning
and getting along with others. 1In the{words of one teacher, the "ability to
‘relate at their level to children and adults, flexibility, curiosity, and 2
‘ desire for.new experiences" were of importance. Relativelf few undesirable !
pupil traits were listed, destructive and aggressive behavicr being most fre- !

¢

quently mentioned. In the words of one St. Louis teacher, "At this age

children tattle, want to be first in everything. Some are a little tov bossy )
and some a little too shy. However, if the;lhave no serious psychologicai

problems to try to overcome I don't find any too undesirable." On the cther }
hand, some teachers were more definite about undesirable personality traits i

in theix puplls "The attitude of 'turning off' adults--being impervious to

what is going on or that it pertains to them unless they are physically

Ed

w8 .
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pressured to 'turn on' and respond. Many reflect a ftruly asocial attitude
and show no respect for persons or property including their own."
Teachers expressed more concern with their pupils' affective and social

s

deveiopment than with their intellectual development. Almost all teachers
agreed with the items, "I am at least as concern;d with how hard a child is
trying as 1 aﬁ with now much he is accomplishing,” a /"I am at léast as
concerned witii having children learn fo get along with each other as I am
with,h&ﬁing them learn letters of ;hmbers." &95& teachefs were not overly
concerned with keeping control in the classr6€m, étrongly disagreeing with -
the statement that "A teagher destroys her autiwricy if she.tries to be too
friendly with her pupils."” -

In accordance with Head Start goalf, the imporiance of interacting with
and informing parents was stressed, uost teachers strongly disagreeing with

the statement, "Discussing their children's work [with parents] is a waste

of time,"”

and most indicating that taey ""talk to every parent about what his
chila is doing in my class once or twice a year, whether the cﬁild is doing
well or poorly."

Slightly less than one~third of all teachers admitted using physical
punishment with their pupils. Several teachers who admitted spanking or
striking a chnild added a qualifying explanation; one added that she had used
this method of punishment only "one time in my four years-here.'" Almost all
téachers feported directly praising a child when they were gleased with his
behavior. One Trenton Head Start teacher replied, "Praise him verbally or
hug him, pat his head, smile at him across the room--depending on the ‘
situation., Occasionally, if behavior is particuilarly noteworthy, I send a

"

note home." A St. Louis Head Start teacher wrote: "I tell him 'Peter, I

<9

.

>
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like‘the way you behaved today. Yoy behaved beautifully'.'" Although obtained
in the following year from a Lee County, alabama, kindergarten Head Star:' téé—
cher, one response to this item (33) cannot be passed over, "Boy! If I am
pleased I will hug and kiss and squeeze the children when possible. I always

offer some reinforcement."

hY

%Q‘Aﬂalf~day sessions were most frequent in the Head Start centers, but a )
seQen to nine-hour day was listed by most non-Head Start teachers in this
sample. Language, large motor activities. and classroom routipes were re-
ported by bogh groups to receive the most classropm emphasis, with number
skills, science and social studies receiving relatively less class time.

) Teacher morale was apparently quite high, since the majority of teachers
agreed that their job was a very important one, enjoyed their present teach-

ing position, and reported they would be teaching next year and would not

want to leave their present teaching job, and felt Ehaq they had accomplished

/
!

their goals for children satisfactorily. A typical response to this last item
was, from a Trenton teacher, "I feel I have made substantial progress toward
accomplishing my goals with most of my children. The progress pas<to be

X \
judged accordihg to their individual levels as the;\entered in the fall--which
varied tremendously." The majority of teacheré were also positive about their
supervisor's competence, administrative ability and affectivify.

Love of children, service to others, and intellectual aspects of teach-
ing were most commonly checked as "extremély important" reasons for }heir
entering and continuing in teaching, and the option "only job open" was least
often checked as an important enteting and continuing factor. |

Most of the teachers had travelled widely in America, and most reported

reading newspaper or magazine articles on political and educational topics

<5
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nearly every day. Slightly more than half belonged to one or more community
organizations, with church-related groups listed most frequently. The major-

ity felt themselves to be very or fairly well-informed on affairs within the

3

community in which they were teaching. Half of the teachers belonged to one

5
A

or more professional education organizations, and two-thirds reported attend-
ing at least one educational meeting Hufing the year. with the majority of

thegse having attended more than one. Professional education organizations

and community action groups sponsored most of these meetings.

Major Site Differences Within the Head Start Sample*

]

Age
Portland had a greater percentage ¢f younger tgachers than did the other

two sites. Nearly half the Portland teachers (47%) were between twenty-one

and thirty years of age as contrasted to approximately one-third in Trenton

(38%) and St. Louis (33%).

Schooling'and Teaching Experience

The Portland teachers had a slightly higher median amount of schooling

(15.8 years) than those from Trenton (15.5 years), and considerably more
v

than those from St. Louis (13 years). These data probably reflect sponsor
differences, since Board of Education delegate agencies usually require tea-
cher certification. Portland also had a wider range of yéars of teacher
experience than the other t&o sites, {WICh five Portland teachers having one

year of previous teaching and four téachers with eleven to twenty years,,the
. ’
range of teaching experience in Trenton was from one to five years and in St.
Fd A}
3
Louis from two to ten years.

>

* Number of Head Start teachers are Trenton, 8; Portland, 19; and St.. Louis,
9. The total number of non-Head Start teachers was too small to permit a
similar comparison. i

’ <
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Ciéssroom Goals

More than 75% of both Portland and St. Louis teachers listed the foster-
ing of academic skills as of importance to them, in contrast to only 37% of

the Trenton teachers. Nearly half the Portland teachers (47%) 1isted class-

room discipline as an important goal, but no teacher from the other sites

did._ . .

Schedule

A larger}pergentage of>Portland teachers reported spending mor; time on
langu;ge'development and number skills (consistent with their emphasis on
écademié goals) than did the other tuo cities. More Tregton teachers spent

" morestime on social studies agd irdeterminate work. A larger percentage of
St. Louis teachers reported more time taken up with, classroom routine,

2

|

\

indeterminate work and gross motor activities. . , !
~ - . - ‘

|

_ Help Desired ™", ’

More Portland and St. Louis teachers specified help @esired, with both

t

emphasizing the need for more supervision and training in what to teach.

St. Louis teachers ofte; listed smaller classes and more interaction with
parents as desirable, although the.analysis of the Prescﬁool Center Inventory
data (Lindstrom & Shipman, 1973) showed St. Louis Head Start center directors )
in this sample to report the greatest amount of parent involvement and partici-~

pation in the classroom. Trenton teachers most often specified physical space

and equipment needs, although the Preschool Center Inventory results showed '

St. Louis Head Start centers to be the least well-equipped of the three sites.

Work Attitudes ‘

Teachers from all three s%tes were about equally positive regarding

their enjoyment of their present job and its importance, and significdant site
L 4
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differences were found on only a mincrity of these work items. Portland

P
teachers appeared the most confident concerning the accomplishing of their

'

goals, more of them reporting feeling highly successful or rather successful

than those from the other two sites.
A considerably greater pérceﬁtage of Portland and Trenton teachers
veported that a teacher should be concerned with a child's personal or family &

4
problems and felt that a child's "understanding" of his work was of great
.’ N

importance. More St. Louis teachers replied that they always joined their

~ 1n

pupils in games and agreed that children should not "tattle" about a classmate

to the teacher. : N :

Career Influences .

A larger percentage 'of the Portland teachers felt that entering and
. .
continuing salary, work hours and vacation benefits were extremely or very
important influences. They also tended to reply more often that opportunity

for service was an important factor, as did many of the St. Louis teachers.

|

Attitﬁde Towaéd Supervisor
The Portland teachers as a group were coﬁsiherably less positive about
the administrative abilities and, interpersonal characteristics of their
supervisors than were teachers from the 3§her two sites. A much larger per-
centage from Portland answered that theiraéupervisor seldom: 1) obtained
f;cts before making decisions, 2).based decisions on educational consider-

ations, 3) was interested in the teacher's welfare or tried to put her at -

ease, 4) had good suggestions, and 5) took the teacher's side in cases of

-

parent complaints. The only negative evaluation of the supervisor made more

-

often by the St. Louis teachers was that of not having work well-organized.
-~ .

The Trenton teachers were uniformly the most positive group in their responses

about supervisors. &=
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Travel and Organizations : .
i
All the Portland teachers had travelled more than 1,000 miles from

their home in the United States, whereas less tha \half t?e St. Louis and
Trenton teachers had done so. The Portland and St. Louis teachers.belonged

to more organi;ations than did the Trenton teachers.

Summary of Site Differences

The Portland teachers had a higher median amount of schooling, a wider
; range of teacher experience, and were younger than those in the other two
sites. As might be expected éiven their greater.training and experience,
;they were also the most confi&;nt about ;ccomplishing thei? classroom goals.
Perhaps also as a reflection of their greater training and expérience, they.

were the only group to emphasize the importance of -salary, hours and vacation

in entering and continuing in teaching, and were the most highly critical of

their supervisors. They were also the most”&i&ely—traveled éroup of the
three.

More Portland and St. Louis teachers seemed to be oriented toward
academic skills, since they listed more academic goals and the need for more
training in what to teach than did the Trengon teachers, while both Portland

and Trenton teachers réported a greater concern with children's social and

A

3y
.emotional problems.




Chapter 4

Derived Scales

In an attempt to group items into more reliable subtests that might pre-
dict ﬁeachers' behavior and effectiveness, the responses were subjected to

provisional charaqterization as scales. For a detailed description of the
scale development the reader is referred to Project Memorandum 73-1 (Swinton
(\ - . <

& Shipman, 1973).

I3

: Inspection of the questions themselves, and knowledge of their sources '
: - ‘
and previous use, led to a subjective assignment of items to eleven a priori
' |
|

scales. This was followed by investigation o% inter-item,and item-scale

correlations, coqgﬁicient alpha estimates of internal consistency, and inter-

scale correlationms, leading to. the dropping of certain items, reassignment

-

of others and coalescence of some pairs of scales, finally resultiag in eigh1‘
N - .

N

_relatively independent dimensions describing responses of these 45 teachers.
As will be emphaélggé in the following pages, these descriptive scales were |
constrdcted with an ék. to construct yalid;ty, rather than by‘mechanical
comparison of correlations, Items that did not make psycgglogical sense in
a cluster werg examined rather than rationalized, and if found wanting by
virtue 6f sources of covariance extraneous to the intended meaning of the
scéle, they were dfopped, while items that were essential to meaningful
interpretability were retained in spite of lower item-scale correlationms.

The development of scales oﬁ only 45 teachers is fraught with dangers
of sampiing idiosyncracies and inadvertent capjtalization on error variance,

" because the respondents number less thazaggéithird the number of questions
and because of known confounding of site with certain variables. Nevertheless,
the wérk resulted in a few scales of some robustness when tested’against fhe

Q ‘ 35 ' .
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cross-sectional sample of 238 elementary teachers and the small sample of

Lee County, Alabama, kindergarten Head Start teachers.

For ease of ‘presentation, scales will be discussed in order of their’

- apparent generalizability, as measured by the magnitude of the coefficient

alpha among the Year 2 preschool teachers and in extension to the elementary

teacher sample. : ~

.

Scale I. Attitude Toward Supervisor

This scale contained items adapted from four of Gross and Harrioct's

(1965) scales, and several others dfitten for the study. The following

questionnaire items were contained in the Supervisor scale:*

.

Your Supervisor ) ~

* 89, is consistent in his/her policies.
* 90, gets the facts he/she needs before making important decisions.
91. puts off making important decisions too long (reversed).
92. "doesn't have his/her work very well organized (reversed).
* 93. makes decisions that are based on educational considerations
: rather than on administrative convenience. :
a4, insists that teachers show due respect for his/her position
(reversed) .
95. puts you at ease when you talk to him/her.
96. shows a real interest in your welfare.
97. does his/her best to comply with your requests.
98. can be counted on to take your side when an individual parent -
complains about something you have done.
* 99, can be counted on to take your side when a community group
complains about something you have done.
100. calls you by your first name. )
101. expects you to follow his/her suggestions whetrher you like
them or not (reversed).
102. expects you to follow certain rules regarding your personal
appearance (reversed).
103. visits your classroom more than you would like him/her <
- to (reversed).
*104. makes you feel that you can express yourself freely about
educational matters, even when you disagree with him/her.
*105. gives you a significant part to play in determining the
J . different policies that affect your work.-
*106. generally has some pretty good suggestions to make.

* ¥ ¥ X

*Items retained in the final scale are preceded by an asterisk (*).

~ i
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The initial analysis had specified two subscales based on Feldmesser's

.

suggestions (1970), one being "Supervisdr Managerial Skills" consisting of

l

items 89-100 and 106, and the other being "Supervisor's Concern with

Authority," made up of items 101-105. Since these subscales correlated

~.68, they were combined, with the Authority items reversed.

Reliability of the final Supervisor scale items, as estimated by

s

Cronbach's coefficient alpha, was .92. When this scale was applied to the
238 cross-sectional teachers, alpha remained high, equaling .88. Among the
. %

13 Alabama Head Start kindergarten teachers, this reliability was .91.
s —_ .
It is of interest that’those items that best related to the total

scale were all positively worded, suggesting a strong element of acquiescent
response set contributing to the rather impressive consisteﬁcy. Teachers

did not make fine distinctions, but approved of either most Or very few of

>

their supervisor's characteristics. Assessment of attitude toward super-

fairly reliably assessed with very few questions directly asking for an

3

overall ju&gmental rating.

A positive attitude toward one's supervisor might be expected to relate

visors might thus, despite the many specific scales in the literatufe, be
. ¥>

to higher morale and more conventional attitudes toward authority. This

_ expectatiun was confirmed by correlations of Scale I with the Morale (.23)

and Traditional Orientation (.27) scales in the later analysis.

.. Scale II. Experience and Interests

The Experience and Interests scale was alsqo a combination of two a priori
scales, one containing items of level of schooling and amount and variety of
previous teaching experience, and the other attempting to measure breadth of

interest and consisting of items relevant to amount of travel in the U.S. and

«
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abroaa, frequency of reading and discussing political issues, attendance at
educational meetings, and membersfip in professional and other organizations.
Since the intercorrelation of the two subscales was .45 (dropping to a still
significant .38 when age was'partialled out), and it was apparent that they
were both.m;;suring age-related experience and maturing of att1Cude;f they

were comBineq. . The following items comprised thesc scales (with items

ipciluded in the -final scale starred):

*
‘Experience

* 2 ~ Number of years schooling
* 3 " Number of years teaching classes of children
this age
x4 Number of years in present job
* 54 Other teaching experience
* 54 i-? Sum of other teaching experiences )
* 5B Sum of other relevant teaching experiénce
6 - .Ptevious experience working with disadvantaged
or minority-group children
12 Special training for working with disadvantaged
children
Interests
107 Residence in another state
*108 - U.S. distance travelled
*109 Travel in foreign countries
*1&? Read polltical arcticles
111 Discuss political issues
*113 . Number of non-professional groups
*114 \\\meer of professional organizations
*116 Iné\rmgd about community
*¥117 Read educational articles
118-147 Verbal facilitles total score
*115 Number of educatiqonal meetings attended
A N
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The Experience and Breadth ot Interests gcale had .n alpha toefficient

LS

of .77 within the sample of 45 preschool teachers, and .70 in the Alabama
sample. Extending this scale to tﬁe larger sample éf cross~sectional K-g
teachers resulted in an alpha of .65, which is remarkasly high for a scale
that had been developed gn a small sample. Obviously, education and experi-
ence is not one, nor evéé two variables. A degree in <hild development,
usually obtained from uhét was or still is a Home Economics depa?tment.
involves exposure to quite different philosophies and experiences than does
a degree from a school Jf qduaécion. Experience in a well-organized center
with a coherent philosophyv can change attitudes and z2tlods in dealing with
children in very diffefrent girebtions grom experiénce in é program dess
conducive to staff degelopment. More information about qualit§ of experi-

ence and education, and descriptions of the in-service training programs

in which these teachers actually partigipated, are necessary before policy

conclusions can be made about the impact of age or experience on teacher's
attitudes UVhen this information is obtained in future studies, the policy-
relevant questions shéﬁld be, "What kinds of experiences and graining affect
teachers' attitudes and pr:ctices. and how do thése in turn affect the

children in thei: care?" With a larger sample of teachers, {t {s hoped that

the present instrument can be useful in exploring rhese differences.

Scale II1., Favorable Attitude Toward Parents

a2

This scale was the final case of combining two a priori scales that
appeared te be‘tapping a single udimension. One subscale was originally
intended to measure teachers' attitudes toward parents' affectivity and
intellectuality, ang included {tems 52, 54, 35, 72, 75, 77, and 85 (sec >

listing below). The other, intending to tap teachers' negative attitude

39
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toward parents' autherity and morality *eaching, was made up of {tems 56, 57,
61, 65, anc 79. Since these two suuscales were found to corre'ate at -.bz,
much higher chan the reliab{lity of either, they were combined.

Itens Bf this Parent scale wvere: .
* 52, A teqpher cught not inqiaire into the personal or family
problems a child may' be having.

54. It makes me feel good whem & parent sends me a token of
appreciation for my work.

* 55. CGood relations with parents may be important, but discussing
their children's work with them is mostly a waste of time

,(tevetsed). - .

56. uosc of the children here coze in dressed about as'well as
- their parents can afford (reversed).

* 57. 1 try the best 1 can to let parents know where their
responsibility for a child ends and mine begins.

* 61, 1It's obvious that many parcnts hare have not done much
about teaching thei: children good manners (reversed).

* 65, "[t may be nice to have parents visit the class once in a

while, but it interferes with my work just the same.
b
* 72, Most of the parents here show as much interest in their

children's psfgress as anyone could want.

75. It is impontancdor’me to visit the homn of every one of .
wy pupils at least once a year. )

* 77, .If you get too ftiendly with parents, sooner or later they
:  will ask you to do some special favor for their child
(reversed).

* 79, Ir's a pretty good guess that the language most of my pupils
hear at home ts disgraceful (reversed).

* 85. I get to talk o every parent about what his thild is doing

in my class once or tuice a year, whether the chiid is doing
wil or poorly.

Coeificient alpha for this scale was .67. The scale retained its con-
sistency in the extenslon to the larger sample (alpha = .62), but was
substantially less (alpha = .48) in the sample of 13 Alabama teachers.

Scale 11 exhibited significant relations to Scale 1V, Traditional

Orientatfbn (r = .41), Scale Vi, Academic Yeluas (1 - .31), and Scale V,

-

HYorale (r = .39). . ,
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. This scale seems to offer an adequate measure of attitude toward

parents,.and an indicator for a large cluster of other generally positive

attitudes about children and teaching.

Traditional Orientation

. P |
The Tr-4itional Orientation scalc coszz;ted mainly of items tapping

teacners' authority orientation ard concern for social deveiopment. The

a priori items comprising this scale were:

* 7-7 Lists "good citizenship" as a goal.
* 7-14  Lists "discipline,” or "self-countrol" as a goal.
'z Prefers to work with girls. . ({,/‘
25-5 Lists "more interaction with teachers" as help she
. would 1ike. *
*25-6 Lists "more interaction with parents as help she
would like.
%29~-1 Lists "obedience" as a desiraple student trait.
29~-7 Lists "responsibility” as a desirable student trait.
*30~1 Lists "impulsive" as undesirable pupil teha.ior. )
31 Admits to having punished a child in her class bv
striking or spanking.
*33-8 ' Mentions more time spent on classroom routine,

Agreeing with:

including saying pledge, anncuncement, rest,
lavatory. snacks, lunch, and getting ready to go
outside. ~

A child #hnﬂdcnrﬁfrf‘gaow respect for his teacher woen't

54
. learn much from her,
58 Children ought not to "tattle" to the teacher when a
. classmate does something wrong (disagree).
63 When G&ﬁlEren get into a quarrel, the best thing is for
me to sett le i; as soon as possible.
( 70 Having children do small errands and chores for the teacher
s a useful part of their learning experience. - .
*71 /3 child shouldn't tell = teacher that she is wrong even if
she is,
76 Children will never learn to enjoy painting or drawing if

they are allowed to do it in any way they please.

a1

]
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*78 | A classroom is a better place for all concerned if children
get into the habit of asking for permission to do things.
*80 Chifdren make so many mistakes when they work by themselves
- that it is better not to let them try. ~
*82 Maybe 1 shouldn't say so out loud, but sometimes I admire
‘ the child who shows some spirit by disobeying his. teacher
(disagree).
83 No matter what is going on, I will interrupt it if neceséary
to deal with an ethical gr moral problem of behavior. .
* *84 . I plan what I am going to do before the start of each day.
*86 I would immediately reprimand any child who used foul

language in my classroom.
The alpha reliability coefficient for.this scale was .68 in the sample
of the 45 Year 2 teachers, but dropped o .51 in the sample of 258 K-3
crass~sectiona} teachers and .52 with the Alabama teachers.

This bcale exhibited significant negative correlation with Scale 111,

Favorable Attitude Toward Parents (r = -.41), and nearly significant nega-

o~

tive correlation with Scale VI1, Academic Values (r = ~.29). 1It shouquif)
emphasized, however, that a relatively trsditional or conventional atti{ude
in this- group of preschool teachers may still represent a child-centered
attitude when‘compared to elementary or sewondary teachers. The extent to
whi h a tendency to take extreme positions influences "Likert-type" items
remains an open question in attitude research, and in a_case in which most

3

respondents are on the same end of the spectrum, a relarively low score on

an item cannct be distinguished from a set toward -mnoderation. In the
[
-
Traditional Orientatdan scale, only half the items were subject to this
threat to validity, extreme position response bias, since the others were

all in free-response format. One Traditional Orientarion item, 84, is a

particqiarly glaring example of extreme position bias. In responding te

this item, "I plan what I am going to do," 31 teachers responded "always,"
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aérd the remainder {12) responded "most of the time," meaning that the teacher
low on this item was hardly against planning. Thus the names of the scales

»,

correctly indicate direction of attitude, but not degree, and studying the *
covariance of these response tendencies does not justify such conclusions as

"Experienced teachers-dislike their supervisors."

Scale V.= Morale

=

This scale was developed from the following a priori set of items:

* 9 Plans to teach beyond the end of the current year
* 21 Only job open - enté%ing influence (reversed) -
<% 22 Only job open - continuing influence {reversed) ’
26 Most t.achers teach as they were taught,
28 Have accomplished most gc-1ls.
* 50 The job I'm doiné is one of the most important there is.

* 60 &1 really enjoy’ teaching here.

66 Children and parents aside, my relationships with the
people I work with on this job are pretty enjoyable.

* 73 The cational program that is in use here is just about
wnat I would like it to be.

¥

* 81 I woilldn't mind leaving this job if something better came
along (reversed).

; Items 26 and 28 correlated negatively, but not significantly, with

thefproposed scale, the latter corpgelation suggesting that morale was not
i mer%ly a social lesirability measure. Item 66 was independent of the

others, perhaps because 38 of the 45 teachers agreed or strongly agreed,

T

ieaving little variance. With the deletion of these items, alpha rose to

.

.60, iﬁdicating acceptable reliability in the Year 2.sample, and was even
higher (r = .71) in the Alabama sample. The reliability dropped to .34,
however, in the cross-sectional analysis. 2

In the preschool sample, Scale V showed a significant positive relation

to Scale Il!, Attitude Toward Parents, and Scale VII, Academic. Values. Its




~39-

" relationship to Scale IV, Traditional Orientatioh, was negative, but not / ,
s/

/ .

significantly so. The relationship with Attitude Toward Supervisor was ,
. |
positive, but not strongly so. Thus, several scales indicating positive

attitudes were inter-related sufficiently to suggest that an element of
. s .
acquiescence ran through them all, although perhaps not to the extent $ome

other instruments, such as the MTAI, are "loadeqd with acquiescence set,"

5

. ’(
(Gage, Leavitt, & Stone, 1957; Peabody, 1966) .

£

This scale showed the smallest betweepn-site variation, a fact that is

v ]

of some interesi in view of the extreme féte variation in attitude toward
supervisor. Either attitude toward supérvisor is independent of morale, or
other favorable conditions in Portland éer\ed to raise énrale in that site.
Before drawing causal inferénceé about the depressing effect of experience
with the disadvantaged on morale, it would be gell to note that only two
teachers listed more than five years experience, and these two happened to
ﬁave low morale. : {

wnile this scale may have.some social desirability components, the
face validity of the items suggests that it should be a more reliabie mea-
sure of morale than it appears to be in the cross-sectional sample. The
reformatting of the career influence items, as suggested in a previous

- -

section of this report, would probably increase the reliability of this
scale somewhat.

Scaie VI. Service Motive

This scale began as an a priori scale consisting of the following four

items:
11-1 Listing "Patience' as a desjrable teacher trait.

15 Checking "Service" as a stroag influence on entering the job.

Sl ©

A s e
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16 Checking "Service" as a strong influence on continuing.

- 27 Agreeing that this Longitudinal Study can probably find
out something.worthwhile about children.

Reliability was satisfactory for the sgale to be utilized for descrip-
tive purposes in the Year 2 and Year 3 small samples (¥ = .63 .and .52,

<

respectively). In the cross-sectional analysis, however, coeffictent alpha
was only .25, inéicating that this scale was less generalizable tc teachers
of older cbildren than those discussed previously. Scalé VI showed signifi-
cant correlatiomenly with Scale VII, Academic Values (r = .31). While this
scale appears by inspection of the items to have a social desirability
comﬁanent, its pattern of correlations with individual items gives little
support to this opinion. ’

Scale VI appears, however, tcé%%}of limited usefulness outside of the
present small sample. Further scale development, using the cross-sectional

sample, will be undertaken, and tﬁe posgibility of combining this scale with
A

Scale VIII will be examined.

1

\

Scale VII. Academic Values \
o . N
The Academlc Values scale was develcpad from the following items:
* 7-1 Academic skills as a classroom goal
* 7-3 Expressive skills as a c¢lassroom goal
* 7-10 Love of learning as a :lassroom goal 4

7-11  Curiosity or creativity as a classroom goal

11-6 Well trained as a desirable teacher trait
*11-8 Open-minded as a desirable teacher trail
*19 Intellectual astects as an entering influence . -
*20 Intellectual aspects as a continuing influence
T 25-1 Listing "smaller class" as a need .
29-4 Interest in learning as a desirable child trait

*30-4 Apathy as an undesirable child "trait

45
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" teachers were generally higher on Scale VII than Trenton and St. Louis tea-
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I am at least as concerned with how hard a child is
trying as I am with how much he is accomplishing
(disagree), ~

It's worth interrupting whatever I am doing to get
the attention of. even one child (disagree). (/—

The importance of getting a child to "understand" has
been exaggerated; all you can really know is whether
he is doing his work correctly (disggree).

I am at least as concerned with having children, learn
to get along with each other as I am with havin& them
learn letters and numbers (disagree).

The final Academic scale consisted of the starred items, resulting in

a moderate alpha of .50 in the Year 2 sample, which dropped/to .35 among
the Alabama teachers and to .21 among the cross~sectional sample, While
representing a moderately reliable composite for description of the pre-

i

school sample, and for examination of relations to other indicators, this
scale appar;ntly is not gppropriate for generalization to other groups.

| In the gample of Ye?r'Z teacber, Scale VII related significantly to
Scales VI, Service Motive (r =..31) and III, Favorable Attitude Toward'
Parents (r = .31).‘ The correlation of Scale VII with Scale IV, Traditional
Orientation, and Scale VIII, Concern for Soeial-Emotional Development, were
negative (r = -.29 and -.25, respectively), approaching significance in the

-

direction that would be expected of a valid, but not satisfactorily reliable,
/
measure- of academic orientation.

H

While not significant, the site confounding was such that Portland

chers. Significant correlations with "career influences" items may suggest
that the relation of this scale to VI, Service Motive, may be due to shared

method variance.

A large number of correlations between this scale and positive
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statements ébout children and parents may indicate some social desirability’
elements in'the items, but it seems likeiy that teachers high on this scale
really were less authoritarian and more positive in their attitudes. Future
analyggs.of these data will explore the utility of reducing the dimensionality
of this set of scales, and it is possible that the present scale will contributé
strongly to a more reliable first factor of favorable attitudes. We will then
be able to study the relationship of these attitudes to teacher behavior, pro-
gram characteristics, and child attitudes and behavior with some confidence

that we understand the instruments.

Scale VIII. Goncern for Social-Emotional Development ) J

The Social-Emotional scale consisted of the following items:
] 25-3 More professional staff as a need (perhaps reflecting a
desire for psychological and social work support)
29-2 Happy outlook as desirable in students
29-6 Opengess as desirable in students
30-3 Not getting along with others as an urdesirable trait
30-6 Self-centered as an undesirable trait
32-3,5 Use of non-tangible reward§
©32-2,4 Informing parents as a reward

88 Whenever possible, I try to have a little party in
class. . Ty

The resulting alpha was .59 in the Year 2 sample of preschool teachers,
but dropped to .08 in the cross-sectional sample and to -.14 in the sample
of lee County teachers. It is apﬁ%rent from these large differences in alpha
that cgncern for social-emctional development is not a unitary construct.
Scale VIII also showed ]ow correlations with other scales, its highest cor-
relation in the preschool sample being with the "Interests' subscale (r =
17).

-4

g7 | >
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There was a slight but not significant tendency for St. Louis preschool

- teachers to bé highest on this scale. ii_w . . \
In applying these scales as independegf variables for the prediction of
classroom process and outcome variables in the next report of this series,
attention will be paid to the éossibility that the less-reliable Scale;, ‘
Service, Acadeﬁic Values, and Concern .for Social-Emotional Development,
could be combined into two, or even one scale. In particular, the Interests
SUbSZale could be separateé from Scalé II and combined with Academic Values,
and chles VI and VIII could be combined. The final test of this possibility
‘will be explanatory power in relating to what teachers ao with children and ;.

how the chiidreﬁ are affected.
[} 4

Scale Score Differences by Site, Type of Program and Program Sponsorship

Mean scale scores for Year 2 preschool teachers at each of the’ three
urban sites were computed, and are presented graphically in Figure 1, along
with the values of t for certain post-hoc comparisons.

Figure 1 shows the significant site differences to be found in Attitude
Toward Supervisor, with Portland being significantly more negative (p < .dOl),
in Experience and Interests, with Portland higher (p < .05), Atgituée Toward
Parents, with St. Louis more negative (p < .02), and Academic Values, with
Trenton being lower (p « .05). St. Louis was higher than £rentoﬁ on Tradit-
ional Orientation, but the difference was not significant at the .05 level.

In an attempt to determine whether the site differences in Portland'on
Attitude Toward Supervisor were explained by the greater experience of Port-
land teachers, teachers were divided into grovps above and below age 30. No
significant differences in scale scores for the two groups were found, oth;r

than Experience and Interests, which was related directly to age.
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The only Head Start--non-Head Start difference that was, significant was
on Scale I, Attitude Toward Suffervisor, with means of -.81 for Head Start

and 3.26 for non-Head Start (t = 2.60; p«< .02). The nine non-Hkad Start

teachers were nearly significantly higher on Scale V, Morale, mean\2.13 vs.
=.53, t = 1.95. On both scales, the largest contrast between Head Start and

non—-Head Start teachers was in Portland. Head Start teachers were loweY in

each site on Scale II, Experience and Interests, but this was not signifi ant,%* P
again because all Portland teachers were higher on this scale.
The final comparison of scale scores was between programs sponsored by °

boards of educat;on (all Trenton Head Start teachers and all but three Port-

-
.

land Head Start teachers, N = 24) and those sponsored by other groups

(parochial, community action, and civic groups, N = 21). Significant differ-

“

ences were obtained for the following scales:

Sponsorship
. ,
° Scale Bd. of Education . Other t 3
Mean Sh Mean S .
IV Zraditional Orientation -2.87 5.31 3.28 5.8  4.87 (p «<.001)

I Attitude Toward Supérvisor -2.46 9.90 2.81 4.51  2.54 (p < .01)

III ‘Attitude Toward Parents 1.2 4.30 -1.642 * 5.29 2.04.(p < .05)

Thus, in this sample, keeping im mind the confounding of sponsorship
and site, teachers in Board of Education-sponsored prograﬁs are significantly
less traditional in orient-tion, havéoa significaﬁtly lower opinioﬁ of their
supervisor, 'but are more favorable toward parent involvement than are teachers

in other preschools. The significance figures are only suggestive, however,

since this test is. not independent of the previously performed tests on site

!

: \

differences.
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Summary and ConclusiSns\

Althougg there is little evidence on the effects of characteristics and
attitudes of preséhool teachers in their classrooms, resea;ch using older
pupils has found that a teaqhér's age, education, previous graining and
éxperience, morale, teaching style and attitudes affect-studénts'>c1assroom

|
l
\
\
|
behavior and academic achievement. In order to obtain information on tea- l
|

chers' demographic characteristics, education, experience and interests,

and attitudes toward wsurk and supervisors, the ETS-Head Start Longitudinai
- |
Study of Disadvantaged Children developed an extensive teacher questionnaire \%

S .
which was given in Year 2 to those urban Head Start and other preschool
. i
.teachers whose ciass consisted of 50% or more Longitudinal Study children. :
The Longitudinal St dy urban prescnool teachers were found to be quipé

}

similar in age, education, teaching experiencé, attitudes toward children:

classroom practices and classroom emphases to those Head Start teachers ,

1

J

described in. the work of RTI and SDC. The median age of these urban pre-
* # ,
school teachers in the present sample was just over 35 years, and the;

majority had the equivalent of 16 years of schooling. Most of the teachers

had previous teaching experience, in either school or non-school settings,

;

but no previous experiencé with low-income or disadvantaged chiiﬁren.
. W
Teathers listed a wide variety of classroom goals, the most frequently-

mentioned being physical-motor development, ac;?emic skills, positive self~
concept, and social development. The most commonly~-listed form of help
desired was that of more supervision or training in what to teach. Concern

with_pupils' socfal and emotional. development oversﬁadowed concern with

intellectual_development at this pre-kindergarten age, and most teachers did

51
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not appear overly concerned with keeping strong classroom control. Work
morale was reported to be quite high, and most teachers were positive about

)
parent involvement and their supervisor's personal and intellectual qualities.

) Site differences were found on a number of items, with the Portland 'tea-
chers reporting more schooling, a wider range of teaching experience, and

more confipence about the accomplishment of their classroom goals. They

were also the most negative about their gupervisor's.administrative capability
and personality. Given differences:acrbss sites in sample size, sponsoring
agency and socioeconomic status, these differences are not readily interpret-

14

able at this time. ; -
Eight scales wérg derived from the questionnaire items, deleting those
that did not discriminafe among teachers, or that seemed to load on several
different conceptual dimensions simultaneously. The scales varied in‘their
reliabilities and in their generalizability to a cross-sectional sample of

°

K-3 teachérs in thé study's, target school districts and to a small sample of -

Alabama kindergarteu Head Start teachers studied the following year.

The final scales were: alpha
1 Attitude Toward Supervisor .92
11 Experience and Interests S .77
11  Attitude Toward Parents .67
Iv Traditional Orientation . .68
\ Morale , " .50
VI Service Motivation ’ .63
VII  Academic Values ‘ . .50
VIII Concern for Social-Emotionql Develépment .59

i
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Among the responses of the 45 eran preschool teachers, Scales I and 11 were
related inversely,‘tcdchers with more experience being more negative toward
their supervisor. Scale Il was also related inversely to Scale 1V, the more
experienced teachers being less conggntional in attitudes. Both of these
above relationships, however, are influenced by the fact that the site with
the most experienced and well-trained teachers showed near-unanimity in
5égacive feelings toward supervisors, and contained the lefst traditional
teachers. In spite of this site céﬁfounding. the faét that experience did

not go with "hardening” of attitudes in this sample lends some support fbr‘

statements by Fuller (1969) and Lee (1973) that teachers need several years

. of experience before they are free to think about children and their needs

rather than about classroom <ontrol. It should be emphasized, however, that

the "traditional orientation" items included>ln the questionnaire probably
only sapped a mild form of authoritéfianism. The traditional attlitudes that
finally remained in the scale might bettey be described as “conventionai.”

The Morale scale was _positively related to favorable Attlitudes Toward
Supervisor and Parents and stres- o0 Acaéemic Values and negatively related
to Traditional Orientstion.

Sevgral site differences in scale scores emergedf As was the case with
the iﬁdividual ftems, Portland teacher; were highest on the Experience and
Interests scale, but wvere the least positive ab;ut their supervisors. The
S}. Louis c«wachers were ghe lowest on Experience and Interests and on Attl-
tudes Toward Parents; but were the ﬁzghest of the sites of. Traditional

a

Orientation. Trenttn teachers were the lowest of the three sites on Lervice
M ) -

Motive. In general, Portland teachers and hildren were highest on SES

indicators and St. Louis teachers and ¢! ildren lowest. There were also

a3
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eystématic program and Q;onSorship differences confounded with the three
sites. Thege ;onsideraple gite differences, althcugh hot readily inter- S\\
pretable in this sample, would seenm to indicater:he bide diversity among
Head Start and other preschool teachers in different areas of the country,
as was poiﬁted out recegtly bg Zigler {(Report on Preschool Education, 1972).
These diffdrences within and across sites obviously complicate any eva!uatf;n

of Head Start program effects,

While applicatioy of the eight derived scales to a zross-sectionsal
sample of early elementary :eaéhers showed considerable stability for the
Eirst four s-ales, repifcations using other Hea®6 Start and preschool
samples are re ﬂmhended. A- small _step in_this direction wag done ;aing a
beoup of thirteen Lee County, Alabama, teachers In Year 3 of the study,
resulting in high internal consistency for a4ll scales except that of Social~
Emotional values. It is thus suggested that a shortened .version of th.
Teacher Questionnaire consisting primarily of those ftems that constituted
the final scales, with certain :tem férmat changes as indicated {n the bddy

of this report, be considered for development in further research in pre-

school teachers’ attitudes. Much further work needs to be done.on the
-

- v

scales of Social-Emotioral and-Academfc Values. Certain of the derived
scales do, however, bear resepblance tu seven of the eight factors obtained
by Wehling and Charters (1969) among teachers of higher grade levels. The
eighth factor of Heh;}ng and Charters, Integrative Learn;ng, which contrasts
the belief that educaticn is the amassing of a body of facts vs. the belief

that the important goal of education is Iearn}ng relatfonships and structures,

was not directly repreuented by any of the ftems in the ETS questionnaire.

. This dimension {s probably mere relevant to teachers of upper-grade students

.,
“

» suilf
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that class and the nature of the interaction between the teacher and other .

‘beyond pfoviding the right "mix" of instruction to and construction by the

4t ¢ b Wy i

than it is to teachers ef preschool children.

.

o

It shonld not be necessary to point out that it is only for convenienge

that the charactreristics of teachers are considered as a separate report,

s .
a6 e e 6 X D

This in no way implies that we consider a particular teacher to be ;solatedlr

from. the mulkiplg and diverse envirvnmental factors impinging upon her and

v

her pupils. Included therein are the adminiséraiive policies controlling.;

£ A ATy Sy AT AW 1 o

’ L .
members of the administration. For example, the degree to which the teacher

R

5 b

may encourage,independeice in her pupils:reflects, in part, the ‘autonomy she

¥ - .

; - . } .
pecceives in tihe management of her classroom, and the interaction between the

e
e /¥ g

teacher and the. model or type of progfam sﬁe is implementing (Klein, 1973).

g e

In a recent article, Sﬁipman (1973) noted that education's task extends

PRSI SUNPrS Je

child to a broad concern for the qua%ity of child life and raised the £o£10w~
ing questions: How does the 1nstitutid;al.nature of the sqhool affect the
comnunity and vice versa, and what is the impact of these influences upon the
child? What are the components of a "good" educational environment which
foster creative abilities and émotioqal maturity as well as basic skills?

-

What characteristics of teachers have a lasting impact? It is at this

. ! .
juncture that our knowledge is probably most hazy. Therefore, future uses

oy 0

of these questionnaire dara within the framework of the Longitudinal Study

will be to examine the relatiouship of the teacher's background characteristigs :
and attitudes to observed classroom behaviors and .Interactions, as well as to
measures pf selected inscitg;ional variables, tﬂe chilg's cogﬁi:ive, affective

dand social bebaviors (as assessed by individuaily administered tests and class~

rdoq observaticns) and to parental and family background variables.

P b VB e
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2.
3.
4.

. -

Head Start - S i ' c - .
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-
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TEACHER QUESTIONNAIRE | . .
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. . Teacher Questionnaire

Thif questionnaire should be completed b& all persons in the classroom who

" work with children. Ptease mark your response or write your answerkfn the space

~ i

tprovided. &hank you for your help.

1." What<is your sex? (check one)

. 1. male

.2, female

2. Circle the number of years of schooling complated.

-~

7102 3 4 "5 6 7 8 9 i0

LY

~

1. 12 3 14 15 16 17 18 19 20

v

¢ 3. How h?ﬁf yéars have you been teaching classes and children of this aée?

&

“ 4. low long have you been teaching in the place where you are now?

. . 1. Less than one year

2. One to three years
-3. Four -to six years : “

4. More than six years
2 . .
5. ‘Have you had any other teaching experience?
-

1. Yes If so, what?

2.VNO : *

. At what school level? .

e At any other places? (e.g., Sunday School, Music
. School, camp) ’

—

6. Have you had any other experiences working as a volunteer or paid employee

with low-income or disadvantaged youngsters?

1. Yes If so, what? How long? —
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: 8. 1If classes were to be separated according to sex of students, which would .
g you prefer to teach--boys ot gi‘r'ls?, (check cne) - . ;
~ 1. Boys ' i o - . .
. e L o . ’ . - . 1
f P -*2.-Girls . : i . ;
. T . ., . K . :
.\ 9, Do you presently plan to teach beyond the end of the current year or end :
i - . of the present program? . ’ ) o, ’
N ];. Yes .. ; o
5w . “ . . .,fl
»“ “ v : ’ 2‘. NO L (/ ﬂ‘%
;- " ‘3. 'Don’t know . “
7 10, What s your age? T(at last birthday) oL -
i ) ; , ) . Vi
:" 11. In general,.what do you see as the most desirable personality traits in a < _
o~ , - .. i . z F
teacher or person working with children? ‘. -
- - 9
. . . , -
. L2 Have you had any special training for teaching disadvantaged/minority children?
(Describe in enough detail so we can tell its length and general content.)
: . =51~ :
: Q ‘ P
60
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\Questions 13-24. . <

There are a variety of reasons why a person might enter and continue
career. For edch of the numbered items beldw, indicate, using the ratings iisted,

(first) the extent to which each reason influenced you to enter teaching and

1

{second) the éxfent to which that reason continues to influence you as a teacher.,

. (a) Extremely influential .

»

2.

.

(b) Very influential

(c) Somewhat influential

. . "(d) ‘Slightly influential

{e) Not dnfluential

. C
- Salary Availablé
13. Entering influence

1l4. Continuing -influence

Service to Others
15. -Entering influence

16. Continuing influence

Hours and Vacation Schedule

17¢ Entering influence

18.. Continuing influence

Intellectual Aspects
19. Enteting influence

H

20. Continuingninfluence

Only Job Open to Me -
21. Entering influence

22, CQGontinuing influence

Love of Children/Yoqu§ﬁers
23. Entering influence

24, Continuing ipfluence

-

-58-
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"25. 1Is there any specific help you woul

26.

27.

28.

ry

and that would help you to‘do.a better job? '

¢

d like that

you do not now have available

et A XX o) EN w i« ¥ Ar

.

.

.

Would you agree that, in general, most teacher

‘the same way theéy were taught§ (check one)

1'& YeS v
* 2. No

3. Don't know

r

~ =

.

-

1]

-

Do _you think that a study like this Kongitudinal Study of young children

.

(as you know it) can really f£ind out anything worthwhile? -

.1./Ye§,.probably

__ 2. No, not likely
3. Don't %now

R g ‘ :
Earlier in this questionnaire

¥

to accomplish with children in your clags. Would you now indicate;yduf‘

-

. ~

-

-

-

’

»

>(Question 6) we asked what you were attempting

feelings about how well you have been able to accomplish these goals?

-

-

-59-

62

Q

6.

-

.
4
.
«

:

ki

H
-3




* o Ve e e S R N R Y R ‘::.i
2\ . ¢ ! <X
N , v t
L : _ 7.
: . ' . * ’ _ Py . ]‘
N 29. In general, what . do you see as the most desirable personality traits in the
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i children you work with? - .
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A these same chil@ren? - . o ;
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j,- 31. Have you evef;punished a child in yout class by striking or';;anking him or

. {
. N " t .
o her? ‘ (check one) N

’:q' . lt NQ . ! '

i : 2. Yes ‘ : ///;
; * 3, I'decline to answer ’ . /x//

’
IS

32.'31f you are pleased wftﬁ a child's behavior, what do you generally do?

- .
,

* +
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Please ggscribe in some.detail what you would call a "typical’ class day.

.

Indicate the time of day, extent of time and the approximale content of the

.

activities.

.

.

Time .
Activity, lesson, what happens, etc.
< N —

3

~
-
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_ Questiohs 34-39. _ L ‘ - §

; . C i
Do you agree or disagree with the following stacementb about disadvantaged/ ;
minority students yqu have known? (check one). . :
34, With proper instruction they can learn about as well as anyone. - ﬁ
8 l. -agree i. disagree E
35, No matter how good thz instruction thesé pupils receive they will score é

lowet than mid81e~class children. :

~ . . \ - ' - T [N ; - é
s 1. agree 2.\disagrqe . -f 3
co T - s \ - . . % -
© 36. _ These children do not want to learn. - . -, -
v ' . . s - ” . * - - . N .
: - 1. agree . . 2, disagree - .

& 37, Tﬁey~want to learn but do not have the right background for school work.

-
Y

v
: o'
‘ P s

Dot s Aoy rw o w1 o ety m Al 2

1;/agtee 8 g 2, disagree *

v

35. It has been scientifically proven that such studeats will never do as g
2 ) . . o
well as other students. Do~

1. agree 2. ﬁiségree

39. It has been scientifically proven that such students are capable of

3
regular school work. ) - . -
1. agree 2. disagree
& N
¥ .
L d * o
-62- . i
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‘ Questions 40-69. . ' ,
.3 ' 7
We would appreciate getting rough estimaces from you of the amount of time spent ‘

«

*%: in several broad categories of classroop activity. Consider a large period of

<o pam e sty ot e e

e

. .

time such as a semester or a school year and then indicate the percent of time

v

o you think you spend in each activity. (The categaries are not considered

. comple:ely descriptive.of classroom acrivity, do not worry about totaling to,
. 7.?
lOOZ. .Avoid, however, going above 100Z% ) .

5w e SOy g

¢

,
.
,
1, b
Y gt

L]
v
v Bt

.,

7.
. - o " S g
st b hpentr e S e b S T e S peron e

. ) ~

" 40. Science instruction and reading of science materials

2

™R

73
@

.:’41. “Arichmetic instruction and practice . -

xR

. 42, Social Studieskactivities ) .-

4:-4‘ 4

by
i
ES

SIS

¢

43. Language and reading instructional activities

e

xR

PhHysical education or related activities (but not free play)

A
B
F o3
.

A 2,
b

2

45.° Free‘play or just tension reducing activitles in class

I

e

xR

Rest, snack, or. "heads down" activities
47. Arts or crafts activities such as painting, drawing, modeling, .
etc. .

|

AR B v
£~
o
.

s

2

3R

48, Musfe, rlythas instruction or practice

-

49, Rules of behavior, manners, or explaining classroom procedures 4 ;
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We ‘would like your opinions about varfous aspects of a teecher's work. Below — * )
.- . - . . . .:';

are a humhet of statements' that teachers have mxde'ébout their Qo;k., By msrking

one of the boxes at the right, please tell us how ycu personally feel about each , -

statgpent'. uhe:her you strongl) agree® {54) with ic, "agree" (Aj,pith ;t, are

"uncertain" (U) abau?‘it, "disagree (D), ot "strongly disagree" (SD). of courge, .
different teaghers feel differently about_;hesq statements. s0 there are no ‘

A ‘ N ) \. rd - E
"right" or "wrong" answers; we want to know_your persenal opinjon in each case.

1.
. - K -
~ . ~3 . - -

S _SA__A__®w b s _*
The job. I'm doing is onc. of the nast ' '
important ones there is. . ‘

- : . e

o

I am at least as concerned with how hard ' o
a child is trying as I -am with hcv nuch | - o : :
he is .acomplishing. . .

hY - . . ~ T
A teacher ought not inquire into the S
personal or family problems that a child . )
may be having. - g B O

k%%
s

' o
ot SN @ Aard 0

e Al et

Keeping the children entertained is an f
fmportant part of teachiung.

I S O

& child who doesa't show respect for his

teacher won't learn much from hera | - - _ :
PO ¥ . K

-

Good relations with parents may be impor- .o
tant, but discussing thefr children's ’ . .
work with them is mostly a waste of time. i \

Most of the children here come in dressed | i 4
about as well as their parents can afford. . .

I try the best 1 can to let parents know
where their responsibility for a child
ends and mine begins.

Children ocught not to "tattle" to rhe )
teacher when a classmate does sowething
vrong. . e

It's worth interrupting whatever 1 am
doing to get the attention of even
one child. -

~6b~
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.f" 61. It’s obvious that many parentg here hav. 't

== thing is“for de

. anyone could want.

Py

603 I ically enjoy teaching herés = -, .

done much about tcaching their thildre . od

panners. . o o

o«

“%

a~

63 Telling dhildreu about my own personal
7 prarience»hulps :each them many :hings.

6§ uhen chzldreuxgec inta, a quarrel, the best *
de o gettle it #s soon as .
possihle. . -

IL’uases e feel goed when a ‘harent sends
~'ma a token of appreciation .for my work.

.65. lcumay be nice to have parents visit the _
class dnce {n a vhile, bur it inrerferes
~w£vh uy uork juqt the sage.” ¢

-~ swith thodpeople I uork»wggh on this job are
. pretty enjoyabze.

66. Ghﬁ%dr*n and psren&s aside, ay relacionships'v

67 ChiidreR who are nice to their :eacher are '
usually trying to get some special
attengion. /

68.- The impbrtancékof getting a child to .
"undexstand” has been exaggerared; all you
can really kwow is whether he is doing hls

"otk correctly.
£ -~

.69, 1 am at ldist as concerned with having
childrex learn to get along with each
otlifr as I an with having them learan
letters or numbers, -~

- 70,  Haying ~h1!uren do small errands and chores.
for the teacher is a useful part -of rhelr
learning experieaces. )

71. A child shouldn't tell a teacher that shq 8
wrong even if she {s.

72, Mos: of the parentw here shov as much
p
interest in the{r children's progress as

73. The educational program that {s in use here
ix just about what I would like ft to be.

74. A teacher destroys her authority if she

e e——

"trias to be too friendly with her puplils.

-65-
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s 75.
76.
7.
78.

.. 79,

80.

" ¥ wouldn't mind leaving this job if some-

It is important for n® to visit the home
of every one of my pupils at least once
a year.

»

Children will never learn t¢ enjoy painting

or drawing it they are just allowed to do i

in any way they please.

SR Pvp—

If you get too friendly with parents,
soone™or later they will ask you to do some
special favor for their child.

A classroom is a better place for all
concerned if children get into the habit
of asking for permission to do things.

it's a pretty good guess that the language
most of my puplls hear at home is dis-
graceful.

>

P S,

Children make so many mistakes when they
work by themselves that it's better not
“to let them try.’

o fanrim o g w———

-

thing better came along.

Jer——

Maybe I wouldn't say sb out loud, but some-
times 1 admire the child who shows some

o EPUTISS. SRNEPUUIIVAY SV

o
e

spirit by disobeying his teacher.

83.

‘try to join In.

Questions 83-88.

A

M

0

)

By marking in one of the boxes at the right, please indicate whether each of the
following statements describes your behavior always (a), usually or most of the
time (M), occasionally {0), seldom or hardly ever. (S}, or whether you are un-
certain (U) about the extent to which the statement describes your behavior.

No matter what is going on, I will interrupt
it 1f necessary to deal with an ethical or
moral problem of behavior.

I plan-what T'm going to do before the
start of each day.

I get to talk to every parent about what
his child is doing in my class once or
twicé a yeat, whether fhe child is doing

well or poorly.

1 would lmmedistely reprimand any child
who used, foul language in my classroom.

When the children are playing a game, 1

Whénever possible, I try to have a little
“oarty”™ in class to celebrate the children's
birthdays and similar even.s.

—f6-
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Questions 89-106.

. responsible in your work. In a grade school, this person is ordinarily called

}”:f42335i?é” in a central office. Basically, it is the person you go io when you

. their salaries, or ar least makes recommendations on these matters; approves

ERI!

PAruiitex: provided by enic [
.

.

Hext, ve wéuld 1ike ib learn something about the person to whom you are chiefly

P

-

S
EATTRT

.
Fomed i

the "principal“ in Headq§car: centers, he {or she} is usually referred o as

the Center Director. We recogni?e, nowever, that your supervisor may be located,

Foade dnive

.

v-“ z.

b o e

have complaintis about the way th}ngs are going. Yaur supervisor is also the

St

.,k

A s

person who Enes most of all of the following things: hires teachers and sets

—
S
N

_.,,)‘,\‘g:\"?;“ AT

orders for ma:erials you need, makes the generdl rules for the operation or your

Doddant

v

£

e S EED S

classroom' ig responsfble for educational policies, eér.

In order that we may be sure who the person is in your particular case, please
. 4 . .

s

e wed 't

write his or her name and title in the spaces below:

4 $ - :
Name of your supervisor {
Title of your supervisor / ;
The following statements refer to this person. Please read each oné cgrefully
and tell us, Ly marking one of the boxes at the righi, whether ybuﬁthink that . ,

the statement is ¢ description of what your Supervisor does alwayb (A), usually

or most of the time (4), occasionally {0), seldowm or hardly ever (5), or that

you are uncertain how often the statement describes his/her actual behavior (L),

Maturally, different supervisors act in different ways; ve want to know what

’

sort of person your supervisor is,

. . 3




/

~ Your Supervisory

83.

90.
910
92.

.93,
9.
i gs,

96,

™ 97,

98'

99.

100.
101.
102.

103,

04,

165,

105,

is consistent in his/her policies.
gets the facts he/she needs before making
important decisions. "

puts off making important decisions too
long.

doean't have his/her work very well
organized,

makes decisions rhat are based on edu-
cational considerations rather than on
adminiscrative convenience.

ingists thar teachers show due respect
for his/he{'posinion.

puts you at easz when-ydu talk to
him/her. -

shows a real interest in your wvelfare,
does his/her best te cowply with your
requests.

can be counted on to take your side when
an individual parent cowmplaing about’
sowmething you have done.

can be counted on to take your side when a
comzaaity group compléing about something
you have done.

callsyou by your first name.

expects you to follow his/her suggzestions
vhether you like them or not.

expects you to follov certain ruoies
regarding your personal appearance.

vigits your classroom more than you would
like him/her to.

Jwakes you feel you can express yourself

. freely about educational matters, even

vhen you disagres~ with him/her. .

gives you a signilicant part to play 1o
determining the policles that affect
your Work.

grnerally bas aame pretiy zood supgesiions
1o paxke,
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Finally, we would like to learn more about you yourself, Pleage read each of
_the following questions and put a check (/) in the blank in front of the answer

which is correct for you.

107.

34 -

<
EA

}»08‘

PIRER

109.

116,

11l

)

ERIC

Aruitoxt provided by Eic:

B

Have you ever lived for more than a year In a state other than the state
where you are living now? e

- H

0. Yo

1. Yes . .

How far from your present home is the farthest point in the Unite Ztates :
which you have esver visired? ‘

S Kb v v

1. Less than 500 miles.

\

PR S tss R

2, 5G0-1,000 miles. e I

3, Y¥ore than 1,000 miles.

Have you ever been to a foreign country?

8. Yo

v f 3

1. Yes, once

A .

2. Yes, more than once

About how often do yoy read newspaper or magazine articles cgncerning
national or ianternazional politics?

1, Once in a great while if at all.
2. A couple of times a month
3, nce or twice a week

_ h. Practirally every day
Abour now often would you say jou discuss palitical or avcia' {asues with
colleagues, friends, or relativeg®

1. nce in a grear hile 1€ at all

. A rauple of tines a month
Z

<

* “ . -~ D 1. )
I, e Ar Twices g Whed

L, Prartiral., every day




‘ _ 17.

H

112. Which of these statements is clos2st to belng your own opinion?

i Pleasaﬁgpggk only one statement-~the one that {8 closest to your own
N opinion. .

1. Ail minority groups should get fully equal rights 1mmediate1y.

: 2. All minority groups should get fully equal rights but it's
tound to take 2 long time, ) .
\ ‘ 3. Minority groups would probably make better progtess if their
’ organiracions didn’'t make such e/treme demandsg.
4, Hembers of minorlty groups would do better by getriny good
schooling and jobs for themselves than by uorkiag through
organizations,

5. As far as I m concerned, entirely too nuch fuss has bean miade
' about the dibadvanzages of minority grodps. ’

113." Bow many organizations do you belong to in the community where you llve s
{for example, a church club, a sorority, local chapter of 3 civil- rights
group, bowling club, community action group, etc,)?

1

0.° ¥one

1. Gne Names . .

w—nempp—

2, Two

3. Three or nore

114. Do you belong te any profzasions] educstion crganizations?

B, o Nagesn i

e esm——— B i ey }

Iv fes, one oryanisat fan

Z. Yes, rwo or mure

o r— - - e m e e

arganizations

N n ftya
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4

2

Have you attended any local or state meetings on educational matters in
the past year?

0, No | ~ 5 What organization sponsored the meeting(s)?
’ 1. Yes, one-
’ Y ‘ ~ ’ cj? -
2. Yes, two or Fam GTEAY /
bama TR
‘ wore . 3

How well informed ,would yoy say you are about the affairs of the community
in which you ate teaching?” ’

' 1. Very well {nformed
.2. Fairly vell 4nformed

3. Yot well idformcd

- . )
About how often do you read newspaper or magazi;:\37&151e9 concerning
educatiop? '

t. Once in 2 greathuhile if ar all

i 27 A couple of tUimes a month
3,.0nce of twice a ‘wéek

-1}

o A, s

~ % ! .
R e T R T
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Quennion8<118-147, o

* '(“
Most persons finish these questions in fifteen minutes or less. Please do not
. .4 ’ ‘ - . N 3
refer to any book or discuss ﬁﬁese questions w;;h,auyone before answering rhem.(r 8 3

Select and circle the letter before the wofd that best fits the meaning of: the

'

sentence. . ‘ . o s

118, In order not to =----— yhat he had to buy he tepenced the liat as he'
walked to the store. .

'

(a) take (b)'carry {c) forget (d) change (3) lose

concentrate, . .

4

‘ ¢
119, “The zoo's present success in keeping hummingbirds alive {s due. to ‘the ' A
discovery of the proper ~---~-, which contains milk, bone, and vicamin

(£) care (g) environment (h) consumption (§) ttcntmen& (k) diet , : 3

120, Afcer they had fiddden the treasure they drew a map, and with great
ceremony Peter tore 1t and gave Bobby half; they were.aliost authentie e

(a) playmates (b) piratcs (c) explorers (d) youngsters (e) aCudenta

121. I have -~~~—~~upon Tio ong and therefore om indebted to.no one. e
() rolied (3) erod (h) vnlted (3) descended () looksd Tl
12Z. The "Bighth wonder oof hha Worlq" hag been applied ‘to 8o many mlngr séénic 4
wanders that the phrase has become ~mse=-, i T , ;
() Speciflc (%) rerpac&ed (c) megg&agiﬁaﬁ Ld) timcly (c) oxeluglvée .. . -

123, On returalog from abrogd he’Jooked up his former ucquninLnncea, pnvriculnrly
these he knew to be in =—-r=~, god whose ald he might neeu.
- * i
(£) rasﬁdcncw (n) retiramcnt (h) diafuvar (j),puwet (k) retreat
124, ﬁhn iinnl asiainmnnt of the 3Lcaﬁaaful locomorlvo wag Lhe rbault of a
long series of experinents by many coptriverss Stephengon in 1830 =ewm-w
rachar than invented iL.‘ LI < b

3.

{a) publicized (i) evolved (c))nupcrvlsed (d) papulari&ed (al\perfertod T
e . . b
17%, although there werc wmore than f!iny prfntera in the Hhcp, he WG wemamme o
because of his speed,

(1) digtinguished (z) tirved (W) medlocre £5) fdle (k) nételvuq
J . . L s

L-Nf —72.; j \ . * ‘ . ”~ ]

N . : . .

- s B 1 i .
? I A L . T . . s ae 3




v 126,
- 127,
Y

128"

P 130,

Ev - ) ‘(

? 195,

Lo i -

«
£

’l'.’fl.

‘t

Ong could tell £rom his

- o o

Qrowethag;he had banished anger'fromﬁhiQ’:
thoughts.» . . \ ‘ ‘

A f oy

|

~{a) wrinkled (b) blackened {c) rdeenLd (d) furcowcd (e) smoothed

o

H
Rénhet than bq ) we\plnyed thL.g&me aichough it didn't incerest)us.

(£) busy (g) bored (h) idle (j) contented (k) ﬂriendly { o ﬂ‘

it would,be difficulc to name a £1eld in whichan knowlndge of human nnture
and ski1l 4n momivqcing Lcrwould not be an imponﬁant m———, :

-

‘(n, 1denl (b) naset (c) revelation (d) 1ncenL£ve (e) opportunity

AZQ.k Arong che audience WQre four kings and seven princes, all a;tempting Lo ——————r—n

orse qnother in che eplendor of the retinues. | L -

(E) regnle (g) attract (h) follow (3 cxeel (k) inberesc :

WQ auem to ‘have nn inbred flotdon that peoples whe are below ‘ug in latltude
are -»==== algo in vighuc. !

L]
’

\a) lnienior (b) primitive (c) narrow (d) southern (e) accenttlc

<

Tt Was an mmeme- ratber thnu.qn ordinnry everyday circumntnnce.

[y

(£) Lllustratlon {g) qutgnonth (h\ nccident (j) actuality (k) attitude

Abuayu mumme= of the pnwcrs of the central govnrnment. atacés”hrights men'
rejolced at' the uhittling down, of, federal auchoriLy.

(u) students (b) suepicioua ( ) aollcitqus (d) admlrers (o) reapectful

Tﬁ@ me=he= pan is nlwayu\depenuent upon populnt~favor. ‘ /

{

() educnheﬂ (ﬂ) ﬂutcessful (h)ajuet 1) honeab (k) elected

-~

!

-

Tha Lastern iﬁccor nuncxﬂ, feaxing that migration would make labor scarce
and wages high, 2looked upon che abundance of 1and open to scttlement as
U memem— k() themﬁelvea.v - .- ;

!

re

(a) refercnce (h) mandnte (W concension (d) disadvantage (e) npcessity,
“fa fhﬁ Souch. it had beeoma appn:cnt Ehac profdt lay 1n r7191ng only one
staple crup, wh&reas in the Hnrth ché CXaps HOre -—mmes

' I
() cultivated (p) uniil(d (h) paur (J) slmilar (k) dlverslfied
[T viphue Were -=-e-- ;ulieﬁmon and jailers: uould dlsnppwar and lawyers
would have 1itvtle or nuthing to o, . o

:" '

(a} admlred {b) nﬂapusary () pusﬂlblu (dy protoctcd (Q) univeranl

v -

. - R i T, . L«
» - .t ——
N .




21'
P - { ' 3
%137, Since he felt that the war was ----- ha ascribed its cduse to‘?ace.
‘ (E) unavoidablq (g) unnccessary (h)[coming (1) evil (k) justified
0 \‘ .
. 138, Despite the many bribes they offergqd h*m, ‘they did not cﬁce succeed in. we=w=-

his lnCLgcity, |
ft O

(a) discovaring (b) revealing (e) 'orrupting @@y enhanclng (e) discouraging

L]

132, A fﬂttunqée miﬂonlty of people wofk at tasks which are in themselves —=w==- ‘

and are!not peﬂformad chiefly forfthe return which they bring.

(f) usoless (gx necessary (h) du ies {17 pleasurable (k) contributiona

140. Somcnbeilefs aﬁe obviously falsc
to °7h~-~ themg

'en though there is little evidence

(a) /disx:rave (lﬁ} substantiate
| i 4/ —
14), An/ estimnte of{the incidence of feasles in a community is =-~=---, not
bdcause of pocf statistical tatbfifques but because the disease is not

), Elarifx.(d) understand (e) verify

' ! ' Y
(£) vaniable @k)'unreliable (b disturbing (i) made (k) essential

1&2. The ‘local or &Eace health depy; tment has the reSponsibility in each
] community of determining whenythe need is sufficiently great to w==—==
/ dipping Into qhe relatively small teservoir.
o

(a) Justify (u) prevent (¢) anticipate (d) continue (e} chance

A

14

3. Because of itﬂ volume and cartying power, the clavier was the rolo
instrument most capable of maintaining 1€g =~-=~- when supported by
an aceenpanyiny body of sthings.

(f) tempo (g) 1ndiv£duality ¢h). position (J) stability (k) comparibility
{ ]

144, The frontier sgttlements, cutting across célonial houndary lines as
they did, tenddd to break down local peculiarities and to lay the
foundations of w,ttuiy mmmwa= point of view.

(a) pioneer (b) agricultural (c) gencral (d) national (e) policical
145. There are xumor& and highly ===-=~ suppositions that che Phoencians
-~ may have sailed as far snorth as the Baltic, though of course there are
‘ ne wrdtten reeorde or definite traces of any auch visits.

(£) contridlctumy (%) plausible th) menobablo (1) legendatry ) decept fve

\

‘l’

- 7.&:—




~

A writer who has worked years for a magazine which nowadays can pay its
authors no more than it did a decade ago, because it has to pay {its
typographers and shipping men so much more, is not likely to be ~=we=w~-
about the.lot of the min of letters -today.

{a) complacent (b) biased () uneasy (d) concerned (e) consulted
Cu1Cu;e originally meant not the —w==-= of cultivation but the process )
of culvivation, not the crop but the raising of the crop.

€] t§pu’(g}‘acc (h) means (J) method (k) product

THANK YOU VERY MUCH!
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On the:following lines

23,

‘please add any comments or concetns that you may have that

you feel might help us to do a better study. Thank you again for cc«méletving this

.

questionnaire.

A,

-
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APPENDIX B
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RESPONSES TO THE TEAGHER QUESTIONNATRE ITENS B

THE YEAR 2 URBAN PRESCHOOL TEACHERS (N w 45)

T
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L. Jtem Responses of Head Start and Non-Head St:?rx: Teachers

+

s Sox of Teachers (ltem 1) " ) .
" . .

-

All cveachers in the present sacple were female. This cencurs with the
‘1967-69 natienal Head Start evaluation samples studied by the Rescarch Tri-
angle- Insticute (nmterm;n, 1972) and the Systens Devglopman: Corporarion
{Coulsen, 1972), buth of which had sacples :scnslét;lng almost solely of
Jomen teachers., The predominance of women :eaghers‘in early t}ducution has

“alse boen widely documented (Bmphy 8§ Goed, 1573: Iee, 1973).

&
Aneng the 36 Head Smrt teachers, :he range of nuxber of yafj of scheol<

Surber of ma;s__ of Schealing (It:em 2)

ing waa Ex:om 8 to 20 years, with -the czode (16) at 16 yea?s and 7e mean at

15.4 yua}s. Se\;enty-five per cent of these Head Start teachers’ (27) had the
cquivalent of four or nmore y«.ars of college; this ct;r::pams favorably with

the earlier data mporud by Research Triangle Institute and Systexs Developr;enc
Corporation, Within the chreu sites, Trenton (ranging frem IS5 to 20 yzzars of
suhooling with wode at 16 ymrs) and Portland (with a range .of 16 to 19 yeaxs
and rade at lﬁ ygax:s) teachers had more schoolings St. Lwuis, with a rzmgo. of

& go !¢ yeary, oxablred a moch wider fpreaﬂ and had a rode of 12 yemfs ‘o.f
scacoling. Toe nine pon-Head Start teachers uére a4 more homogenmgsa 5:::3!09;“.
rying fx;.w 13 to 17 years of schooling, with the mode {4) at 15 vears ',.md‘

the ~oia at 14.9 yoears.

fwamder of tears Teaschiag (Ttem 3) - : .

-

intal teacalag csperiince ranged from one to 16-20 years for the Head

A

AT Peaveeru,  Meaty-six of the ¥ responding tvachers (includisg the X

untire Treaten und 5t. Louls sacple) had bewween one and five years of co- -
perienae,  {o Portland, three teachers had berween 11 and 15 yeers experiupec,

s i )'

8i L

N3,

LN

L3




: - and eae was between 16 and 3 years. - .

-t «

A
& bour of the elght pon-ie il L. xrt t‘a-,:(i“mtﬂ tospeeeding had bc&sn‘ﬁ ong e

Toand tive years of teadstmy experieace, three reported betveea 5ix and ten
L4 ST ey, ) I

: o years, and tae had tasght betveen 11 ta 15 years. -

- Teaching i;mvrience s {lrers 4-5)

L

hd (Y

o Given thﬂ nwwaess of the propgram, the majerity of tvachers had not

&

eon lang in thelr preseat posj: ions, Sixteeﬁ Head Start teachers reported

15.‘.3!3. than a yedr in thelr presunt pesittons, amd fourteen teachers reporved
- , . ! .o
. - wae tir threw yeaps.  The reraining six teachers (four. from Portland and
& 3 s N N . - ) » - 3

o ijrcs:x ‘5:a xmia-} tsirauried four to six years. Ac the tice the Teacher -

Al

Paaarer

] Qua«sﬁ.énnaﬁrdma& aﬂm;;isnczgt;d {suzrer, 1970), Head Start had been ia

3

Lo LT ;xpomcinn for Pfvw years. drong the non-tead Stare presciool téapm’"m. x

F\Y 0 onis m;c; Bad bv:L:l l ;t:« than a yuar i her prcsent posi:ian, .1;1/& mnr hnd -
"* m;z?ﬁ;: =3 yo :xr; there.  Two had caumt teb years., am! ‘o had taught mare
5’ ) ?;, ) tham b\yc:m. {: thetr a.ur.rent prcay.hool position. . co s “

‘ . ‘vw-zhi:ds of the “ead 5t qr'. tv:m:h&m (2&.‘) had othexr aci‘mol wndun;}, ‘
. ) vgpurmn;e' nc}u&is}ﬁg two e had ::n.zut‘ tmmlwr:s in classes or igt‘ldulta {er ..
> ’{ < the a,mdx‘c‘zppnd* Unu~third »f Lh‘ teachars ( 12) !md s oth\zr :eammg, ox- : i
A-‘ - wrfen‘- m‘:hv Head Start teachers ixaviﬂg ope O “are Providus fmrhmg, '
R R . . Z -

p@faltmns, four tmd t‘mght in a ptuc!mal, mur in . mder;mrcen, vloven R

(2]

-

s e

. o A orads 1=3 sewen o frades a-b, amz mur 1o jusioe nign or hl?*’ seamel,

. - e fifreen i!L‘ad Start teachers who md taughit 1o one or rote nonsvhoal

L 4 . s - ~y

« | sereiaps had been in « varlety of edumtiam! situationas 13 had siaday

> U : Sehwml teaching cxperieezs, one had t.aught in a re ;idmt fal trcammr ;wt;*r.
. . . t . v . 4

F o 7 i _had been lu a toscher fralact position, three had taught ‘mwi;, arg or

¢
N {
« s

diaring, g fiee hd bora inssved®ia goep=go derte detivities sudh g




. . ,, - : t" ) kY . . -P’ln

éﬁbp or YWCA clasdes. Of tﬁe'nbn-ﬁead Start teachers, two had no other

.4, regular school teaching experien:z, six dld, and oy eacher did not L
T N : . ! ~ ./
’respdhd to the question. Tuo of these :eachers reporaed pxesdhool expex;ence

e ofie kindergarten, two grades 143, three grades 4-6, and tuo junior high or high .

- Dad

T . school. qix had :aughc in one o? more nonscheol settings, of vhich one had

t4

been P tea»her trainer, three\ha& been Sunday °chool ceachers and five éad

- 1 -
¥ exper‘ie.m.c. with ncn—acaaemie activities such as camp and ”Y" classes, ! ‘
' |

< Yore af the-Head Srarc t&acners in the present sample had some prevkous

»
.
.. » %

 experichice withslow~income, or disadvantaged chfidren.than had the ’eaczgﬁa

. s -
.

EN

+

/ in the Systems D{Velopmen: study, but much less than those in the Res arch

Iriangle Sumple Thirty-uine per cent (’4) of the present Head Star Eeach~- .

! ers reporced previous exper.&ace uorklng eichex as a volunteer or paid

P emplayae with }a'~infcme ar‘ﬂisadvantagcd children, 15 zeported no previoua
Lo Ay

experieqce with these children, and seven teachers gave 1nde£erminahe re-

N o - =

{?ix“ * eponses ur do respaase to this qUﬁaLian. One teacher repnrced previous pre-
7/ ' 9chcal expérfence five reportud privane or public ‘school teaching, one - 4

; had taugﬁa *unday chool, £ive had been involved in grcup artivit;°a such

2
I3 -,

. w Glrl Scouts or art claesca, thiee réported l-to-] adult~child activities ’
LB sucﬁ/aa‘babysiﬁting of Luenring, and two had been Head Start volunteers,

The daraliun nf these exp@ri« s rangwd from 1-5 months to 10 yfars*sr e,

»,

wztn tae made {faur tLaghurﬁ) “eporting two to four years ano‘vQMﬂnt in

0 *1

. - tﬁnau dwéivities. Five naﬂ*ﬂead Start teachers reported previous teaching of
' fhias dioxdvdntaged thrsee at “the ?Iﬁauﬂﬁﬂl level, one in public school, anag ' \ -
ot > ’
one as a Head Start volunteer. Duration of theze uxpcrience& ranged, from

£
i
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Goals (ltem 73

4

Ihircy-ther uf the 2 “de ﬁiaft ;gachers Fave ol of naru FUSPADSES
tﬁ :h& qunﬁtlaa, Mhat are you trying 1o acﬁcnplzsﬂ with rhe &hiié:an in

your vlass?”  In-answer to thL; upﬁnrund&d quw4~icn, the mos. frvquvntl€

men:iancd gaaia ueru d;vzlapuent of ﬂhv31Ca1<nntar skills (5327),,xr1ﬁrmir

. -

fgkills (N=2f) ond p@sizxve self-aanngt and ailf-esteen {2225) . ELgﬁtﬂen

. "

reathera listed thair pupils’ snaiai develepment a3 an impartaa: goal, 13

'regarted the iaatering of curimaltyz and 12 stated thez.wexg taterezved in

-

dQVelaping ieve of school. Hiﬁy,ewphtsized the Lmyogtancc of discipline and

4 -

Qelf-gontrai, eight, eypz;:;iv; 5kiﬁlgﬁ and 5uven, peragnal qualities,
t - -

Gther imporrant qualiaizﬁ ca:ntioned b5y sz or fouer eaéhez ware umntiandl

-

lavelng nt sebf-tain, wood kuacharwpupil zcia;icn,hlp, gaad citizenshxp,

-
-

and watkiny up tn ability, Arong the nan~Bead ‘Start t&g;hers, of whon seven

£
.

p

Spec Lfied gav.s gf varrtauce to toxm, social dﬂvelaprent Wwas rthe rost

froquentiy reption.d vategory (Heb), self-concept and aelf-ua:eem wipi: ROAL

(§f3§, and the development of arademic skills +as wentioned by four teachers,

. .
N . - . . I

Threu ﬁacnnr% wuntianud &he fostering of cariesity, and tvo cach listed

yhyaxral—ma:ar %illiﬂ :ea;nerwpuptl re!ahianﬁhip, erotional deweloprent,
. :

and pérﬁanal GGalitLes, -
2

Taua, ir general the teacdhers of this study appear rb have @ bznaﬁ TiE
of the child's deveiopment in Head SUart or gther preschgol setiings. They
werbally stressed tau.impnrxzace of m@ltiﬁlu classraoy poals, ranging frum
acsdumiﬁ and physical dpvkluy‘ nt ty ﬁﬂzf‘fﬂﬁtﬂﬁf,iﬁé %o inl dewlops nr,
Thiz af a myuch larger andg Zars Afverse at of goals taan thos: repurtol ny
the two groups of teamhers {n an earlter Hﬁ&d Start, otydsy (Hess, 1966),

Prefervace “{or Teasing Boys oy Girls (Itew #)

Of the % fead Start tesdsers who guwered the question, 17 stated a

1




RN
‘

-

*

preference for teaching boys, 11 for glfls, and six reported no particular

\ preference,  Yae non-dead start preschoul feachers were scnewhar sore evenly

. B ) e * ”

%t v divided In their prefecences, five preferrisg girls and four boys. This may
. 'r;af iect the lucreaging sens{tization of teachers to the greater frequency of

rep&imd,’ difficulties boys experience in scheool,

c Continve Teaching {(Item 9)

When aeked 1T they presently planmed zo teach beyond the end of the cur-
rent year or present program{ ¥ Head Start teachers said "wes™ and one "no,”

with five rasponding “dun’t kney.” All nine non~Head Start teachers answered

£aal they Jould continue teaching beyond the current year.

Agee { I}Q&m 1%)

~

. t %

He ad ﬁgian teachers responding (45.92) were hetween 21-70 veary Uf age, -ight

borwoen 31-40, elgh wore betyeen 41500, g are wWas hotweosn 31-
kN E]

&G, Tne vodian age Wwas 32.2 years. TheSE ages and percenl sl gie towhiy
3 . 1‘-

0t

* - R } - ’ .
Lorpatatle 1o those found by the Pescarch Triangle and Systens Dowelepmen:

ErE

- *
3Ladin 3. Toe Bon-ibeant SLart [easheTs Wele i 2amsinat sider wroop, with a

# - 4

* Ll

L

e

- %

: st ape of 375 years.  Oaly une of theae w,:u;h@v; betvoon 21 aid W

‘ -

L k@Birable Teacoor Tratrs (Iem 11) . ’
s P . d

Lo “ w . .~
Talrry~threr of the 36 Head start teachers Yosponded po thee Gganing
“‘ ~ + B - ’

s 4

Ak Eog for a Uisting of desfranis perxgsﬁ,dity Lraits Lo a.1eacher. ti;:iliﬁ;; 1

i * : ‘v’
Listed by 18 tearhers, pativnoe abd go 16y 2rencs by 17, consastiun ?ﬂlix timpoot
. 2

v

—

fowe of chtldros and a real foterest and conoern Sor each chifd wers dan
¢

*

- for others by 14, friendliness and anrhudiasm by 11, and upﬁ’ﬂ*ﬂlﬂduéf’:q’?ﬂ ated

¢ §

- . ,
flestbility by eight, Aowwers Listed by oiz or fewer teackears were fideing

-~

+  empathy, belng welli-tradoed ard koowlodieable, self~confident, firm ;r;fd a

. - B
LN - B . M

}
i1

* H
i

: |

s . B * .

“ERIC — : ! : L

= - 4

- y - -~ 1

: - T

: §

[N

Juars of iy £our wuee buetween 3 und A9 years and (Rtee W te belacen 41 and A,

“

et

Ny

- e
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: . i
dizziplinarian, . Seven of the alae ant~Head Srart teachers listed one or
morw desiradle teashet tradts. O tness tegdierig Lioe psch Listed luve
of children and compazsten snd respect for others & lmportant, four

s L )
Mated patlence snd perhenclonch, ond Cao @b 13sted friendiiness, erparhy,

avdd belag Wwoll traloed and knosledgesdle §n oar’s sobieer mattet,  One 1lsc-

a

N b »
ed an unprejudiced and. {adr attitude ¢ a1l srudents, and ome included the
3etring of 1 good ewusple frny puplls 5% bedax of speclal foportanci,

Soeriad Training (item 127 -~

. ‘ i - i
JALAGLE . nEern bo LALS QUEBLIalt, ungdtya 4id ot respoend at azi,l inwz, oaly

P

rrst half (477) of tas fiead Start teachiors (17 nur of the A% who restond-’

. . L ! X .
ed to tais item) nad ce spenikl trxining for teaching dlsadvatftaged oy gjﬂarity

group ohg tdren, | Tnree reporied navlag had oaly some nentlon of the disadvante

M ” -

wed in graetal course wurv , vdo had taken oo or mare courses spelifically f’f
» , :

vl atin, * o mhaority of urban edw.atinn, one nae received speelal erphasis $:

- ! :

N !
e wrbon cducatlon dn college, throe nad seme in-servies traipiag, th 1t

had dn-. redee training plus some coursesiurk, o Siz tpachers gawe gndﬁzvrn

f -
) - o - 4
glgnt ~F the Boad Stary teachers (22.27) nad acteal coursewsrk in urbao
a=airvicy rralning desling with zhg/cyp& of children they wore
/ - N
Irds findizg 35 I gcuntdancey with thar of the Heqoaren Tri-

Sefuge A Lo o
‘T teaching,
wgde aod the Systens Deanloprear Stwdios, and serves to further polnt waut
are apparent noxd of foad Start teachers for speclal tralning and éZ?EtL;n(w

witn the disad. ot aged prior to thelr acrual teaching. The grrup of won-

He g 50art preachenl teacheys in the preseny sample alse had wvery Hitle )

{

; v s
presiows tralalng ond ezperisacs with lov-incore and minority-group children,

Gf the non-Head Start teachers, foar (447) bad no speclal training for teaching
. ’ 4;
tik: discdyantaged , une bad recclved asone wenlion of the dlsadvantaped in
v 3 ’

-
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poreral coursedsyi, o had tecelund sone Lresersics Lealning, assd twe i

s

Gl tuspond T Lhls queslion.
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Enrering and Convinuing Lapeer Influsnses (Ivema 13-24)
- \ T

Teachors dere asked to rate the sxtent Lo whick they werse Influsncad 10

n

weteY and continue teaching hy the fnliowing facters. salary, «pportunity fur
. 30Tvlon Yo orbierd,"pours and vacatlem schedule, ingedlectual aspscrs of the

ok, luuw of rﬁi}dt@n} and L2 belng the only 9 open to them. The mean

ratings o those who respondrd Lo each irem dere caleulated with 2 waluo of ) ;

Boovakgoed Yo "patoamely and 1 1o Ynone.”  Profiles for the two prouwps of

- -

< )
veackors wery highly simllar, as I Indictsd by, the follewips nurbern is

,’. .
tar modal rosponse cotegperies wad Pesna, Fox Head Start geachers, salary L

el
W txprtid ge Casmevngr” teflaential Eov entering (335, pran 3%y oned

.y

~h s 2 ;-y'

rontitoing (130733, meac 2.A1T) i thelr Vroha,  den Heod Sravy fegesera sgyaed
v N R v em - P o R - el 4

- *

that aalary das aarestat T tmpertana oo srasring (37, vean 2,54) nd con~

tanwing (A07, 2eog 7 43 doeer o Cribdria way cited an Cexteermsely™ bmprci-
Y s .

1 . , ’
At Inowatering gnd continodegy hy ootk g, Head Starr gsachern olted ¥

vhis fartar #hasily s v terpon dnt enteriog (72090, vaan 4 %4Y and cogtinaing

¢

fé’i!?‘i, Hisan &tsfj;, wind Joo wthip rvachers 1lsted v 5 2guaily Impart anr for

o . . [
S - D
vrgertng (411, rem o i et eviv rare dnroerant far continadng (611, oron

sHby . Liseely Cotraing Lo of Lhildren In fmportonce wan Servies to

Griera Bethogroueps Hated il Fartar most often o8 “upt pome 13 Inportaec, K
3 .

/ Heud 5040t twachers called arrvicn to Groees “extrompely” toportast for

smtiting B85, rean 4 %y and for conginutng (1823, vean 4,29, whils

- "
4 ' I

alhey toachern Yo rore varied o theli o wosamsat of This #otive tor vnter-

Ivgr (37, rean 3.85) Lot weexe simijar to thede Heasd Spart CHRnIATPAELS in

+

rating I8 Importanig for contodey (417, reas 24105,

§

———
T A ——— o AT WP A~ e el e Rt
* e
e

* 18 ef the % Head Start beachers checked "womaabt,” Tov somplete diseyibutLon
for this item was Exvvermly /i, Yery/s, Somewbat 713, Sidphtly/¥, ionef4 ) pluivg
amean (9 2§+ 4 23+ 3 1 134 2 2 B4 1 593 = 342,




~.'- Y

~m%

) . - - 8 6'. I3 ./ *
A - S . /
! \ /

/
Intellectusl futeroats wore xazrd nazt kn kmportans e fof bgrh peoups,
. ) ) . Lo \

Tty rodal pratbapy bedng "u@zy" fufluct bal fa vath vas o Bfad Start ro.ah-

-~

ey rarad this ropl o “enre” Erapuartont Fog atactispg (17713, poan 3. 74) aud

-

N LI
far atdaylog (Y6135, pean 3.00) . Other teachers agreed flisar it was i1y

infiuﬂnzialﬂfmr boeghandog, {317, vean 35378 and for cobtinutoy {577, mean

L.800).  Head spart teoachers roported that bours o vacat Lone sepe Vosgees
F 4

wnar™ fepsetant ia tafluencing thelr decision to fater (30/ 34, mram

3.4 e Vsarewnat fmﬁ?tlaﬂf In #ecping thom [ the job {11/ ¥, rean

5580, Druer teackers ofted this faster ax "dormouhar™ re Vs Hiphe 1y

irperrant ot vthe beginning (217 wd 217, wefe 2.57) ind eshibiting 9ide

[}

Y - . w 5 ot
watbanees {2 enpremdyY, 2 "sowabat™, 2 "rene’, mean 4.14) In Chide tiee

’
Spdtes ot @ readen for sontinweioeg.  fmly Inh Upen W5 tarvly cutrd 96 an
! £

foperiant peasen Iny enteving or woorlouing in eivher pgroup.  Fay Bead

Lrary teachers, thie modal amamr ol i.f/fifjemrg analgned wad Tprage” (19/'3[;,*

ot 3 F5) bar enrering awd for cnatinuiag (1713, mean 2 061 . Hon~Head

GHapl teachera were £owen msets erphogi e in o aalgning eoani” te the in-

flovn o of this cusitdoratton for Mtartdng (001, moan 1.33) and cong inning

sith Purly provent pguition {&f7/zMMﬂzl.19},

Yedp fwrdred {1rem 293
LR BRI A,

[ro awciwr e o the question, "Iz there aoywspeclific help yon would ks

that you diy not baw wvalbable and that wonld help you toa de a becrer job?",

1R Bead stard teachers asated that they deslred no other apecial help, 23

apla it bed e ‘u'x?nff”“hﬁpgoé wr boproverencs thty felt would be bencfiial

2 !
tu Thee o and geven teaberao (there did not yespond to the qoestion oy gave an

*,
PG U T2 F: V1 f CRETITAN L) o8 fwelvﬁ“n&gth??% listed that they degived more super-
~

“dan ny tratndag abont st oy hegd D tearks fLae teachors felt rhey

-




;4 ' pieoded more physical equipment, guppliqﬁ‘mr gpace s four fole umal ler k
edrsses woyld by heipiul: thres carh deadred mpre aprvices or opprr-

‘ tunftbea for ohildren and rors fnreraction with paicnts; tunp ench felr ‘ V

¢ ‘ taar availability of more $rafepeional étaﬁf (2.0, rendiég or speach .

iA rhorapiats) nné more iatersction with uthe; ten;hera‘yuuld be Leﬂeficlél

. i i

fo i h‘.‘Mv . M M N

Five uf the nine ven-Head Start teachers specified help desired, vhlle.

: ‘the rermaining féur did not reapond to the question. Three teachers ldated l :
ey phyalcal equipment, supplies or ;pncc a9 mogt needed, tuo liac;d a
sl ey rlaﬁ%; and one pach Hsted the naeﬁ for m@ie,prniaaginnalehraﬁf and !
mare fupervielorc or traloelng about what to teach, ‘ . ' - l - ..
Teact ug Tamght_(Item 26) ‘ o "
. (.

Ihe majority of teachers disagreed with the stiatement that most testhoes
Lotk ot students Lp sbout the same way that they were taught. Isenty-threo,
Hyasd Seart teachors replied "no" to this question, six checked "yes™ and soven

veplivd Yiin't ke W Of the orher proachos] teachers, six replied “no,™

come ety ed Ydon 't kned,” oand tao dld aot reapond Lo the quest foa.

, b iadactben dirh Accamplishment of Guals (Item 287
Hunt teachers ezproseed satinfaction vhen asbed 1f they Lot they had
“areump) Lstwd 1Tty reaching peals.  FIfteen Head Start tearckers replied that
rtey felt rheg Lad been highly succossinl, twelve crather succesaful, and three

5

roquerted a goasral fsgling of snceesa.  One teacher checkod "nsugzai," oae .

roportad she had bt had teo much Buccess Ln sacromplishing
- ‘)_

Fupte @ no day of bremiog yor, and three disd not resposd

Of rhe nun-Head Start teacheri, tun xapnrtquafy had becn

four checked "rather successtal," e was neutral, and e

tu the question. -

goals, one stated
L]

Lo this queation,
<oy

hipghly s ceanful,

did pot reapond
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“~ Jegtirable ssgidmr Tinlen (l'i‘.,»m 24)

*

Ihirr? Hﬁqd Srart tuabhp'h 111;vd unv ur Mo e dvklrdbln student trafts,

p Yo
,Jﬁnse rxnira ridat alten upv:irivd Were: an Intevest in learalng (8=17),
- LN
gﬂrrrhg nlung w(gh otherk Qi=lb), ﬂnd @ hnppy outlook (Gell,. Six sach men-
w Y

tlnxwd *\M f-mnlldonu amd genne Hg and [pur cach mentloned nbedl,enw, L
ti'ﬁ.ty m\d 1 aensn i rc‘%pmm!hiut.\( The 8ix of t:he nine non-~ttead Start
tvnnherﬂ uhp répli;d ra thin qudbtlun all selected getting along with others

“an gl primﬂ lqpurtanﬂn, ndd'flve uvloﬁted Intereat In learning., Iwo earch
%eutlnnvd a hapg} out Ieok aund ﬂQlf“LUﬂ[idPHLQ, and one each mentioned ubdeane.

umhuvuyemdzm&mmm‘, . .

yndwsfrahn ‘leJrlmt Tralts (Irem %))

fniy 18 (907} of thy liead Start teachers speclfled undesirable stadent

traita In response to this cpen-ended questlon.  OF these, nine mentfoned not

-

gt inp along with others, acven Vlsted apathy, aix edch mentioned impulalvé
hehavior and acgat fve uu%!uuk. thren Iiutvd gelf~centevedness, and two nhyncgﬁ.
Flve nf the nfne pon-Head Start teachers speckfied one or more pndeairablu 7
tralts, of which phe most frequently lHsted wore dot gett lnp along with others

*

(3, negatlye outlook (1) and self-centeredocss €2), Apathy and shyncas were

each meatfoned by vne teacher " 4

Striking children (Item 31)

In anaver to the question, "Heee you v ver punished p o child In your class

7ﬁy atriking or spanking bim or her?," 20 Head Start teachers anawrreé "No,"
elyhit sald "Yea," and etpght dcrlined‘fn anyey Hhe qu?ﬁrlﬂy‘ Three non-Head
i‘.“[zart*tvsndtasrtz amwered " to this question, three chocked "Yes " one Jéd-
rlineq.to qnawer and tée did not reply 1o the question,
The fact that neardy cnesfourth of the Head Start teachers (22.27) and
one-thivrd of the other preschoo tegchers admitted wsing physical punishmeut
.. 90




i}

" §

. with their puplls provides some contrast to that found in the SDU study

{Coulson, 1972),. Whether the present sample of teachers fs more punitive

than the 50C sample or merely more honest, canpot be determined from these -

data. ¢
Hechods of Rowarding children In thd Classroom (Item 32) 7 /(/
Of the 35 Head Start teachers wb o onsvered this question, ) replied thac K

they peperaily pralsed the child diveetly when they were pleased with his
P

behavior. Elever reported non-verbal f{ndicativns such as a smile, a hug, or

other pestures five noted wsing a ceward such as condy, prizes or inclusian

sn a2a honoy roll.  Four teachers used the techinique of making others in the

indleated good behavior oo repost cards.  Awong the six non~Head Start teach=

-

vrs who roplied to this questfon, all reported pratsing the *c:hi,\ld directly

1
tlass aware of the child's good behavior, twe gave speelal priviileges, and one ‘
\
|
|
|
\ four alsy poted non~verbal praise, and one alletted specfal priviiepes, |

\ schedule for Typical Class Day (ttem 33) ‘

' Thitty-four Head Start teachers sdelineated a class schedule tor a typical
\:hms day, one replied that she hod no set schedule, and ;ne did aet answer -
" the queat ton,  Half-doy clasecs were most frequent in these Head Srart centers,
with 22 t:e‘muhom lsting a J-hour schedule, and sfx a 3 1/2-hour one. Den
teachers had 4 fourehour class day, and ive reported a aine-hour day; ene

oach reported a % 172=hour diay and a mun}; than afne-hour day. Of the non-Head
Start teachers, three gave an B-hour schedule, ‘mn a 9~hour achedule, twa a

- 4 1 2-hour schedule, and vae each a4 4-hour and T-hour day.

Uatly Activitler . -
3

Lanpnape was the area in which the teachers reported the most Hlasapeom

L}

* ) ., -
emphagis, althoneh gregy metor ntivities gnd classroom gout dnes were gl




L =90~ ,

e

cmﬁahmiud, Reven Head Start teachers reported using up to 20 minutes puk

tvpreal class ey for bongusge development activitiess 1o used 21-40 nitutes,
.y * > . . s
nine reported &l;uﬁ minutes,” and one repurted b1-8) m&ngﬁuﬁ. Four non=ead
{ . ¥

Start teachers spent up to 20 ninutes on Language development 3 two 9gua‘31-a0;

)

»— . ’

one cach whed 41-60, $I-100, and W0I-120 minutos., ‘ - '
Ly . A }\

Jurber skills were allotted up to @ minutus por:dav fn the schedgles of
T , Ce

15 Head Start teachera, 16 wsed 10-19 minutes and two allonted 20-29 MENULLS .

OF the aon~Head Start teachers, six rep@kicd uhiap up to 9 miowtes of
LY

time tor aumber skills and three reported 10-19 minutes.

Tlass
Thirty Head Sttt teachers reported wp to @ minutex on geleace, tea
—allocted 10-19 minutes, and vae repested 30-3% minutess the other thres
teachers gave no gesponse. OF the non-Head Start teachers, eipght apent up
te 9 minutes and ope réparted 1019 sainat. .

¥

Socfal studles and communitys visits occupied up to 9 ninotes of the

scheduled tire for the Head Start teachers, and 16-19 minuter for three
othera, with one jadeterminate response and twe teachers not responding.
All ol aen-Hoad Starz techess reparted wsing up to 9 piautes on wwial

étndieﬁ.

Art, musfe and drima were allatted op to 9 madutes fo the wypleal day
of five Head Start teachers, 10-19 minutes for 12, J0-29 minutes in Seven

classrooms, and -39 mieates Lo seven,  The other proschonl teachegs ap

B
o T

parent ly pluced a sorewhat greater corphasia on thene wtdraatics, since thely
L] N - T
% . .
redal response (N=a) was in the category of 4043 miantes poey typleal iy,

with two teachers alloitiag 30- 39 mdnutes, ope

t o,

maining twoe offering 10-19 ninutes of et sc activitien
X *

. ' d
Grous mutor activities sach a8 gvm ar nuivheor play %%supi&d up e 9

1]
- »

i
) l
3 .

L4

) -
Y -
}

i 3
£3-2% piputes, and the re~ 7

v
by
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' tmc%wm w38 &0-49 minutes, the category checked by seven teachers, Six.

Cand tre play 2

'..91-
w
pinutes fa the schodules of three Head Start teachers, 10-19 minutes for six,

20~23 mlnutes in 12 teachexs? ulassmom, 30-39 mimxtw for nine teachers, and

40-49 and 59*59 ninutes for ope teacheor each, ’Ihree non-Head Start teachers

allotted gross motor activities 20-29 minutes in their typical classroom
dav, and two schedgzed 40~49 minutes for these activities, with onc teacher
each cheekfng the mmgari«;s of 310-39, 70-79, 80-89 and 90-99 mlnucés.

[ad
A coasiderable amount of time was expended in classroom routines such

as vest time, lch, snacks, announceneats and kymmg ready to go outside.
The mn umum amount of time spent on this )type of mtivity by Head Start
“'gcachem raporzed spending 50-59 minutes on these miscellaneous classrooh
,wt‘wicxea, four used 60~-69 m;nuteﬁ per average class day, scven tcachers
spent 70-79 ini’nut:es, two used §0-89 min;xtes and soven allotted 90-99 minutes
to routines. The distribution of time spent O;JV classrqm routines by the h
non~Head Start teachers was sharply bimodal, with mqwteacherg:’. mpa}’ﬁxig

apendiog 10-19 ninutes and soven reporting 90-99 minutes on these activities.

This may reflect a difference In Interpretation of the teem “classroon
routines® peore than a difference in practice. .

Fex furt of Timo ngxt on Cortafn (‘lasaro@m Actlvities Quor the Somestoer op
Schowol Year (l:mﬁ st-w?)

Data from mw 29 Head Start teachers were available for this group of

trerms, sipce seven toaches cither Rave indetorminate replies or refused to
awer the question.  Five of the nioe non-Head -Start teachers delineated a

w vl schedule of classroom activities, with four questinnnatres having to

be dvleted due to refudals or tadeterminate data. '
’ . * s
ol thindalll activites listed, longuage or reading, instructional activities =~

L

the only tvo in whieh a ma;oritv of teachers indicated

' ‘ - 83 , C :
‘ - .
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_they spent moye” than 107 ot the tetal ¢} an Hime over the SOWSEer or

- “ ° v’
Subtead year,  flevet #oad Start teaetors roported up te 104 tire speat on

language or readiag, 16 reported H= of thelr tire, aad tWe reparte .

spending 214307 of class time. U1 tha poa-Head Staret tedachers two re-
poreed up te 107, two reportvd 11-20- and one reported between 31 and a7

of the day's tire o Language aod reading,”

Free, play occupled up to 107 of the time of 1! Hoad Start tueachuers,

11=20% for 17 and 21-307 for one,  Arong the uthey preschonl teachers,

throe reporeed using op to 137, one from L1=-20% and one from &1-507 of

>

thedy tice ih free play activities.
ACTIvaEies 1o whichk most teachers reported spending 207 or lesw of

thetr clasy time wore ocionve (With 26 Head Start and four other preschoet

+

. ] 4 ‘ _ s
tedvhers ceportiay, of oo 302 tiee and three Nead Start and :ij}ather Lo~

allozting wp To 107 fame, and sencn Head Start and one’ non-Head Start teacker

. - - e

i c . <~ .
reportiag [1-204), cvithrettc (16 Head Start .nd four nen-tvaed: Srart teathers

lottine up to oo, 12 Head Start and one pop~Hoead Stars teacher réﬁir:ing =

=

o N ’ * B s y 5
=207, md cnr bo3d Start teacher xépeeting 21-30r tioe), physical eduvatisn

(25.ﬁgad St and all § einer teachers allornging U«ls Eéfa_ three Head
SRart Teack 'rs roportiog 11-207 ;nd one Head ch¥t tep,nér Hioweea 21~ 34},
ares aad or trs (17 Head Start md tve conedead Start teadhiers repvrt{ng U
to 12% giew, 11 Hoad Start and twe naguuead Srart ceaéhé;ﬁ reporting 11-J0%
tiee aad oo each alloiring 214382 tire), reit and anacks (26 Head S&aé; and
SHE S non-dbead Start teachers :uy&rting‘§1~20? ﬁud wne allotting 21-39)

gl ad the oxplaining of ¢lass rule}’(cach with 25 tiead Start aad toun poa-—

Hoad Start teachors allottieg 0LM167 eire and towr Head 5tart ana one-non-Kead
- I ~
Il 7

Start teacher allotting 1f=20%).

chor reparting 11-207) | socfal studies (22 Head Start and foGr other teachers ©

A
)
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ri;.,ht;h .but .m.t that it would mke a long iim ro be accml:&s&md. 'hm ' J

felt: ehm good schooling . and jobs were :hv;* exsiest. way to nxnsrx:w Rroup Bd . ‘

~ L

‘ rx,g‘hh, tmd one ié‘it thd: et mm dv,;mea by ntnnr;ty fraup nrgani.utm?;g
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Pogd Stary) b3 oronelled in fzerdca more than 1 N30 milex trom th oir prowent
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Y .
two. to four. The most frequently reported organizations were church-related
\

R R R T T T T
L B -

: -gpd\were\listed by—IZ:Heathtart réSPOﬂﬂéﬂtSn' Six teachers each listed‘he*
;ipnging‘%o‘educational“improvement and sociai action.groups,:and four to
Asaéiai orgpersonal interest groups. ‘Among'the nonéHead&Start teachers,:two‘
N “belonged: to one organization,'tlve ‘o two . and -one each 'to four and to Six
RN S : TN
organlzations" ~As,with the'Head Start teachers, church activity groups were >
- ' >
11sted by “the largest numberwof ‘teachers (6), followed by social action groups
. , (5), educational improvemenT groups (4)-, $ocial and personal 1nterestugr
;*{,ii ;.(3)’ and3§¥viﬁ,associﬁtions\Kl); . ‘ . ii.‘ ' ‘ ' .
%? {if- &embershfs ih:?rofessionai«Grganization~(Item,liAX ' I
; - _:, Most~teachers sampled beIonged to no professional education assoc1at1ons o
- );_(§?18 Head étarfﬁfhd Sunon-Head Start teachers). OS{the femaining Heéd'Start
éi‘,;";tgachers,.sim?belonged to one, ﬁ@ve»to-two, and two:to three- 0f ‘the non-Head.
S‘c/;‘r‘.t iieécn&ef$¢, five befl:or;ged. to ng profesrional organizations, two to two, o
; . _}ah} one~each~to three'andfto fourw o f | \ S . o SR
3; o Attendance atéLocal or~§tate»Educatlon Meetlngs (Item ;i%? ) e aé

Two~th1rds of ‘both the Head Start and: non-Head Start\teachers reported
. . /. o

"_‘t least one educational meetlng dur1ng he prevpous yéar, -with R ;_, ,
— i . .- -
l
the maJorlty of these attend1ng .more ‘than -one meetfng Most of thesg meetlngs

! ! T~ A iy

X

;were sponsored‘by,professlonal educational organlgﬁtlons,ia;though,somé of : e

.~ the.meétings attendéd by the: non=Head Ssgfteteacher were ‘sponsored by L :Li
! T 7:*’:

3 . [ o ' .
-community action. groups.

‘/

',f ‘Knowledge of EommunltyﬂAffalrs (Item 116)

- The maJorlty of both Head Start and non-Head Stagt teachers (22 Head

/
< / . ~

H /

* Start and 7 non—Head Start teachers) felt -they wereufai ly well—lnrormed

about the community in Whlch ‘théy were teachng Eaeven ﬂeqd Sta t ard two

~ - ': o

v

51: ,_'non—ﬂead Scart teachers feltrthemselxes e be very., well informed and three .

(A

- ~ -

Head Staft teachers reported they drd‘not fell welldiﬁformed. Thiszitem< ‘ijiij\“

- T 97 s

. - I >
;\ L I 2 . - A ks
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* ‘however; is .affected by the fact that many of the teachers, especially :

N 4 -~ s

- 7

“ those from Head Start, iy have lived in the nelghborhood .or communlty ;

. ; . . . - S s~
wherefthéy taught. Unfortunately, the questionnaire .did not contaln an. item‘ .

) oertainlng to- th1s issue. ¢ . - h . T e

. . :
Reading of Education»Articles (Item llZ) y

o '\ The;majorlty of‘teachers (25aHéad'Start énd?SixfnoniHead Start) re-, /L

U o R L. ’ (' ! o v . TN T N . . ;%

ported.readingwedhcation‘arttcles-once or iWice a'weék,Aand:almoSt.ali,thez A3
rest (ten Head Start and three non—Head Start teachers) reported readlng ¥

.

_them several times armonth Only .one: teaeher (Head-Start) reported—readiggw~4”w

- N . . H .v"T.. 'Q‘
—edgcat;on‘agticles~on;y'once in a\great'whileh ' . R o

'LanguagerFaéiiities Scdfe’(SuhtbftltémS~lng147) - - S

G1v1ng o e point for each correct answ for each of the thlrty

4 - ~

Language Facilitles items (1tems 118—147), a summed Langu a Faclllt;es ) P
3 % S
score was obtalned for each. teacher. The range of scores for the Head Start PR
T o - . . . A - A S
) »A\teachers was from eleven to thlrty items correct, Wlth the medlan at 24 s ;éé
S - ; / : E *
e Ltems. The non—Head Start teachers scores‘ranged T m seventeen ‘to . V
twenty~s1x items. "orrect, w;th the median -at 23 0. Slnce the~Teacher ‘
g ‘ Questionnalre ‘was completed at home,‘the poss1b111ty exists that some subJects . :
} \may,haye'rgce;ved help in ob%agning correct anSWers, therehyginvalidatiné é
S theseqaas L o
: Teacner Attltudes Toward Work and- S_Qerv1sor (Items 50 lOﬁl . w,é

Motk mprale appearedrgénefaily quite high.?%r-this:sampieh- The great.
S N L - . oo L
.majority of tedchers responding’to,these itemg either agreed or strongly

; -_-__w‘wagreed~with~the statement that thelr Job ‘was a very 1mpgrtant one (97%

of the Head' Start .and .86%:0f the other preschool teachers), that they en-

joyed Lqelr present teaching position (94/ of -the: Head Start ‘téachers and

- P , ! . - -




" people on the job were enjoyable (86% of Head Start and 100% of nofi-Head

-} and social development than with their intellectual development at the pre= - L

~k1ndergarten level. Both ‘groups of teacherscalmost unanimoqs.y agreed‘that

Awas,accomplrshing; aﬁdTOVercthree—quarters of the teacvérs felt that ° °7 . -

. L -
Sl T

lQOZAof‘théfnonTHead'Start teachers), and that their relations with the

o
e RN

Start~teache@s5~ Slightly over half (53%) of the Head Start teachers .

and all of the other preschool ‘teachers felt that the. éducational prqg:am AT
M - : f H oy -7
at their school was what they liked it to bé, Half the Head Start teacherse .

Y

and 85/ of the ‘ion-Head Start teachers reported they would not want to leave o3
. ;o - : o
their present teaching job. D
. .} / ° - - ot
Teachers tended to. be more concerned with their pupils affective -

A,
AVhay

P

& , t L . ot . - :
they were more concerned with how Hard a child-was trying. than with what he

W v

LN

children' s learning to get along w1th others was -ag inportant as learning

letters or numbers at thisrage; They generally felt (75% .of Head Start and

ASBi'of the other preschool‘teachers) that a,teacheryshould inquire*into a ) '

‘s

childo_ personal problems, that a teacher [ authority is not destroyed if =

she's riendly to the children in. her class (72/ and’ 100%, respectively), o N
. / ~ o
and t rat sharing their swn: personal experiences with the children/could '

/
¢

‘be a teaching experience. The maiority,reported they always tried to have

A TN *
class| parties to celebrate childrea's hirthdays (89%:and‘862,frespective1y)u '

<

The maJoritv of teachers stated ‘they felt that interacting with and
A

S . / T -
ssing the child's-workwwith‘his parents was not a wastevof time, -the -

infolmlng parents was: very important. rhey overwhelmingly fert that , ‘7 ‘f
dise

maJ qity 1nd1cat1ng that ‘they- talked to every parent about his or her child's

woré .once or twice a year (9/7 of Head Start teachers and 57/ of the other

v

“tea hers).'<Almost’all'of~the‘Head‘Start teachers~(94£),ub§t;slightly less . ' i

!.:

—

/
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than half of the other preschool teachers reported v191t1ng the homes of "é
’73T1 their pupils at least ‘once a year. These data may refltct the greater _gi

\\ ~ R &1
emphasis :placed’ in Head Start on. parent lnvolvement.

- The majority of téachers (69%,Head~Starty‘80% other teachers) whb ‘ :

responded to the - questlon answered: that they always or very of ten lnterrupted

S~

ong01ng activities to deal with moral or ethlcal problems when they. arose. .

\7‘
The Head Start teacher's .tended to.he less cpncérned about the use of foul
: - ‘ 4 o .

. languabe,in their classrcomisince slightly over half (557) said the§ seldom. j "
or only occasionally reprlmanded‘any Chlld using foul language; 80/ of the

‘ . ,‘&\
other preschool teachers who responded to“the questlon said: that they .most

‘often orfalways reprlmanded foul language.,' ] oL

The ‘group of questlons deallng with teacher s need for authorlty and

~

; control 1n the classroom 1nd1cated that most of :the teachers were not

S s : : o
,overly»concerned>w1th ma1nta1n1ng'aﬁthorltarlan teacher control. Most (94%
\ e

and 78% ?f -the Head Start and other preschool teachers, respectlvely)

—— v

.

disagreed with the statement ‘that children shouldn't work by ‘themselves
‘since they makeﬂtop‘many mistakes that wayg Most felt that,children should

' . o . v
- be allbwed‘to,paint or draw in the way they wish (837 and~67%;erespéctively),

!

and did not feel :that the best way to settle children s quarrels was for

T\

the Eeacher‘to step in imﬁediately (55% and,s7z, reSpectively). The: maJority

e

.felt that having the child do small errandé and chorés:-for ‘the teacher~cou$d~ P

. : : R . “ . . ’
be a good learning experience (947 o%;thejﬂead Start ‘teachers -and 1007 of //(
‘the 'seven respOhdlng non-Head Start teachérs). They felt that a child should. ..)

. \ . . . - . c- * f },‘ »
be free to:tell a teacher if she's wrong (92% and 86%, respectively, of -

-

* teachers ‘who_respond to this question). Opinion was -split on whether 'a

)
teacher'should interrnpt the class‘to'get«qné child's attention; with only o
~ Q‘ o, X ‘l;
& . ’
& ~ . &
- %00 - . X
a » £
L Y ~
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39% oﬁrlhe’ﬂead Staft teachers but 85% of the responding non-Head'Start

teachers~agreeing with this»statement. Many agreed that‘a child not

-

‘respegting the teacher won't learn much (44% of Head Start and.100% of the

nonéﬁead'Start teachers responding to the questiecn), although'the najority.

~

of'the_ﬂead’Startfteachers (64%) and a third of .the ‘non-Head Start, teachers

‘

._agreed that theyvscmetiﬁesaadmire a Child,uho,diSObeys'his teacher.

. E . “>,'. R ) i v,
.(72% and 67%), and made decisions based on. educational considerations rather

‘what they were going ‘to do before the start of each day.. ) ‘ ) ~ ,

‘The ‘teachers genérally reported that getting acnild to "“?‘_‘erStand"".:. -
hisﬂwork, and not just‘to‘do it in a rote manner,vwas very important kBl%

M

and 667%, respectively).. All the Headetart teachers_andgseven of ‘the nine‘

.

other preschool teachers: replied that they always or almost . always planned .’

’

P

~1n regard to the questions‘on teachers” attitudes toua;ds—parents
training and care of their children, slightly fewetr than' half of the teachers
felt-that~the parents'of their students had taught'their children good

manners (477 and 44%, respectively) but mos t. agreed that their pupils were

dressed about as well as their pdrents could afford (83% and 67%) and .

disagreed with the statement that the language their pupils heard--at home was

¥

probably disgraceful (72% and: 67% disagreeing; respectively). Most teachers.
; _ : ’ e

(80% and 77%,, respectively) disagreed with the statement that -parents’

. ; Ty ) o ;

classroom visits interfered with élasswork, i

¥

Attitudes Towdrd Supervisor T . "

] ’vmajority of'the teachers in this study gave positive answers to

'; o3

-

‘the questions regarding their supervisor's competence, administrative ability

and‘affectivityf They generally reported ‘that their supervisor was always

or most often consistent in policy (75% and SSA,.respectively), got the facts

before making supervisory decisions (78%'andf672),~had good suggestions X
- - +

N . . 5.
. . N -

04 .0 ..
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o .. * than omadministrativeconvenience (ﬁlA and 55%; respectively). A

‘cbnsiderable number‘of the respbndinw teachers - (45% of the 33 responding
. ® " 'Head Start anda75/ of the four responding non-Head Start teachers) felt

- l - ‘
® - that their supervisor did not haNe his/her work well-organized, ‘however,

v e

‘Sénd there was some difference.of opinion as to whethér‘théir supervisor
;" ‘put off making important d decis1on§“too 166g, e ‘ S
Mest teachers replied that their sup;rv1sor put them at e;se while
talking to them (78/ and 67/, respectively), shomed an- iriterest in thelrl

'welfare (78% and 67%), tried to- comply with teacher s requests (647 and R
R *- % \.

67%)s § nd ‘took the ‘teacher's side in cases of parent complaints (61/ and - TN

.“

55%). Teachers :felt that they were given a signifitant part in determining

Apblic'es affecting them (61% and 55/) and ‘were aliowed to express themselves

_ abaﬁtfedggational ‘matters (754 and.67é). They generally -did not

<
A

B feel that the supervisor v1s1ted their class too often (62/ and 80/,
X : respectiVeiy; of ‘the teachersrresponding to this question). Most Head Start
. - .‘ . « " ’ - * '

teachers (72%) -did feel, however, that théy weére expected to fdllpw'hertain ii‘l‘

rules for .personal appearance,.althdhghgonly a thirdaof the other preschool

téachers ‘answered "mostly" oi»"élwaysm‘to;this’qyeStion.

-
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RESPONSES OF-LEE GOUNTY, ALABAMA
A .
'HEAD START TEACHERS TO TEACHER QUESTIONNAIRE ITEMS

. (YEAR 3)

3
.
®
. 2
’
£
N .
N,

- , s i
°
R . e -

N,
. ’
N
v
.

7




Item 'Responses of Lee County
‘Head Start Teachers Q&fl3) Year 3 s

c

Sex of Teachers (Item l) .

\

i )

Two of the thirteen Lee County Head. Start teachers (15%) were male..
. This percentage -of male teachers is considerablj greater than that .found P

in,the‘three urban study~sites in Year 2,and;in the literature.

*
| . 5"

Number of Years of Schooling (Item'2) . b

“”

The range of years of schooling Was from 12 to l7 years, with the

f
. median at 14.3 years and the mode, «(3 teachers) at l3 years. This is some=

S what less -schooling than- that of the SDC and RTI teachers, and also somewh&t
1ess *han.rhat of two of the three Year 2 sites. The St. Louis»site, with

a -mode of 12 years of schooling, was most comparable to .Alabama. In both.

sites, the Board‘of~Education was .not the sponsoring agency; -differences in
sponsors, therefore, apparently ﬁeflect different selection criteria for
, teachers. '

Number of Years Teaching (Item 3)

-,

Total teaching experience ranged from oné to 11-15 years. As was the

case with«the Year .2 sample; the majority of che Alabama teachers (8)

,reported»between~onepgnd“five years -of teacliing éxperience.

N

Present Teaching (Items 4-6) o ,

N

N x . N y

Two of the -teachers’ had spent less than one ‘year in their present
&

i -
sposition, five had spent between one and three years, and five between four
: and six years,,w1th one teacher not responding to the question. At the time
»¥%

the Alabama teachers completed this questionnaire (spring, 1971) Head- Start

ad been in?operationssix years.

Six of :the Alabaima teachers (46%) reported prévious. téaching -experience

in regular school setGings. Three:reported preschcol experience, one had




, taught in kindergarten and'two in grades -one to three.

;égnAay School.f

one. activity'such as tutoring.

in Yearkz (39%) .

-qualities each being reported by two teachers.

. - . =104~ ~
- .. ,X . ‘ .1 A
0f the five teachers

) .. .) .
reporting teaching experience in non-school 'settings, all reported. teaching

T

B

Four of the teachers (312) reported some previous experience with low-

income or disadvantaged children.

Vprevious preschool experience, one in a school setting, and one in a one-to- '

¥

experience with the disadVantaged is similar to that of the other three sites

The duration of these experiences ranged from 1-5 months-

v, kY

«;a‘szé years, with the mode of two teachers at one year.

Goals (Item 7)

% - N

_to ‘the open=ended question, "What are you trying to accomplish with the

.
children in your class’" L1ke .the Year 2 teachers, the Alabama ‘teachers

ri N 4

jllsted'a variety of_classroom;goals3 the most frequentlyireportedvreplies

. o ;
being social.deyelopment (8 teachers), academic skills «(7); and love of

school—(A). Also mentioned were physical;moﬁor development -(3) and dis-

cipline (3), with self—concept, emotional,development, curiosity‘and personal'
! More Year %’teacher§nthan .
Al abama teachersxlisted‘physica]rmotor skills. and positive»§elf?concept as
'important,classroomgoals; whilejmore~Alabama\teachers list%d social develop-
‘ e ) .

nment and love of school.

> 1

~ .

Preference. for leachinguBoys or Girls (Item.8) -

In contrast to the Yeai: 2 urban teachers who in,general.reported'a
preference for teaching boys, only five Lee County teachers reported pre-

and one gave no response. This

7

ferring teaching:boys,,seven preferred girls

15{é)fi~ »- - . 37

-0f .these four teachersr two reported e

This percentage of teachers=reporting previous‘“

A
M
Ten Lee County teachers listed -one' or -more classroom goals in answer ///(




‘ TN, : - =105~ : o

may reflect the differences in ranhing of c{assroom goals as well as the :

fact that male teachers wvere included in the Lee County sample. | ?iﬁ
i , x S0 B

qcntrnne’meachiné (Itemj?) e ' \ . T ‘ - ‘
o Eleven teachérs rensrte ‘that they presently planned to teach ‘beyond .

;the end of the cutrent year, and twg gave a ' "don't know! xre lys

. Age;ﬁ?tem '10) ‘ ) . - \““QA ' '

o ,Meddan age was 27 years. Eight‘teachers were betweens21 and\30 years ‘ -

B X .

Qid,-two‘between_ﬁi and- 40, -and one each ‘between. 51—60 and"* 61-65 Thus,

theiélabamaateachérs were a -somewhat youngertgrpupsthan-the Head Start teachers

» i - -~

-'.in:.(any of thé three urban sites. L - \

" DesiYable Teacher Traits (Itém 11)

’ Twelve teachers specified one or more desirabl

- teacher traits.. Com-

. LB > . ., ¢
Ppassion was listed by eight teachers, and patiencej love of children and.
. H , B .. = * 1 P ’ ) ’

‘friendliness were each mentionged by six. Two teachers each,iistéd~empathy
and being a good disciplinarian as\iébbrtanti and' one each stressed'being\

i . t .

7 unprejudiced and open-minded. -0

Special Training. (Item 12)
A v}o R

the eleven‘teachers respondingﬁto this question.had no special_ 3
PN w .
training foa'teachihg~disadvantaged'or minority group\childrenl ‘Five:re-
ported in—sernice tragning, tﬁg—had’attended—minqrity_educaté;n classes,.and‘
pnefhad both in-serviée\tra;ning -and eduéation\classe;i .
- . « <., . [}

3 . — -

Entering and'Continning Career Influences (Items i3424)

Love of children was listed more often as an extremely or &éry‘impbrcanc
. -
° ) .
entering (10/12, mean = 4.33) and continuing influence (10/12, mean = 4.50),

with service emphasized next most often (entering: 8/12, mean = 4.0; ccnt{n-'

uing: 8/12, mean = 4.0) Intellectual factors were most .often listed as:

\




»

4 > ~
. / : .
- . * '
. . . r/

R s i
. R
<, -

L -106-

a

_ ‘being very, but not extremel§, important (with means of 3.42 and: 3.27; Té=

\spectlvely) as an entering’and conthulng 1nfluence. "
. . 4

C Ty

Hours and vacation v
important (entering mean = 2.@6, continuing,mean =‘g.18)‘
as:only slightly important (mean =

Help-Desired*(Item 23) )

. Ten teadhers,specified help~destred. The most‘commbnly4lis—ed“neéd ﬁﬁs

| in what or how to teach (5)
néedh . E )

. - , S
Teach -as Taught (Item 26)

K < »
“(8)- reported they would not each as they had been taught, \Four replied

e
Accomplish Goals (Item 28)/

¥

SN
) : . . * :

Five teachers felt they ha \ been "highly successful" in. acCOmplishing their :
4 /\ .

classroom goals, six felt "rather Successrul

,"" one reported a general feeling\\ ‘

-

. of success and oieﬁchecﬁed'“nfutral-"
1 b -

- \\ ' L ‘\\ L \
Desirable Student Traits (Item 29) ' 5 .

A
Y
et :

LI G - ]
\ % @
All l3 teachers spec1fied .one ot more de51rable‘student traits.

along with others was- 1isted by 11 teachers, interest

I

Gett1;§' ]
in learning by nine, o

. \;
obedience and happy outlook by twoweach, and responsib ity bx;one.

A

- /
Undesirable Student Traits (Item 30)-

¢ / 5 .
1 s :
" . B ;-
- N "

Of the seven teachers speciinng -undesirable student| traits, four listed§

impulsive behavior, three included "doesn't get along with others

th > ' two men-
| . Pooq
tioned apathy, -and oné each listed shyness, self=centeredness

=cei : 'ayd‘dependency;

# | . h 7 jl{t;’ ..

. g s ‘ - '

ire_most often felt to- be .only somewhat or slight]y lr

an salary was listed

2,08 for boch'entering/andIContinULng)

. \';"
-One teacher listed a smgller class as'a real

b h . \:7.85 4 3
o N . . . ! -
-to- this question,\and one replied "'don't know.\ ! K

p-;éi,
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Strike Children (Item 31)

, n :
striking or spanking children, and seuen_xeported

-, v
~.

'that they did not. This Was' a much higher percentage of teachers tepotting
+ éi . w7 '

<use of .physical punlshment than was @ound wfth the, Year 2 urban preschool

e L Six,teachers report

>

T . oo . . .
. ~u@dmrs.7, . : - L » e s
T N > NI - e s ¢

. -~ * ‘ ’ s T i. ) . * ) - . - B )
Methods of ReWard1n57Ch11drentin the Classroom (Itam 32) ' N ST :

,‘i » -
@

ALY thirteen tCachersilisted one-or more methods by which they reward

P N
' . - - - z ~ -‘
- : AN . ,/

,,children in their classroom. Eleven replied that they gave ver al praise

R <
<

dziectly to. the child when - hey were pleased with his behavior. Six-reported

:3,~

non--verba1 1ndications sucﬂ‘as a smile or hUg, and five ref'rted using a “

s -

reward; Two allotted special pr1v1leges and one made others awa/e of -the *

" good behavior. - ST T

: \ Schedule_ for a*Typical-Class Day (Ifem 33); . B Y
1 fwelye teachers. delineated a class schedule for a typical claSSJday.' s
) A - . e . : ' oL 2 -

Of these teachers, niTe reported a.five‘hour‘and three,a'fiVe‘and onerhalf
s I to. T - * T
hour daily schedule. In cﬂntrast to the urban Head‘Start’progﬁams sampled in

Year 2, the Lee County dead Start programs involved an extended day, 1ncluding

" both breakfast and lunch as part of the ‘services provided. \\ "‘.\*\ ST
i DailgrActivities . . . S~ . .

- R G .
As was the case with- the urban teachers in the previous year, lapguage
‘ i - . N

" development and classroom routines were the two activities on which most of

f

- the Alabama teachers spent most time. Fiyé'teaﬁhers spent 21-+40 .minutes on
. . RS ’ . . -

language development, five spent 41-60 minutes,, and- two spent 5180 minutes.

»’ S e 4

' - B . -

“Number skills werg,stressed:to—a much lesSer extent by. this group of

’ \‘ = i . . - £ K3 -
s . teachers, since two teachers reported spending up to nine minutes on them,
< R 4 ) i IR - . ~ >

R | & - - P - R e S S B - .
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% . 1 { . N ‘ o
:and t:he remaining ten from. 20-29 minuteé Science occupied up to 9 minutes -

.
1 £
A I - (1 ' '

in the sdxedule of four teachers ‘and from 10-;19 minut:es for eight. bociail ‘ "2
; FERY . 7 L

<stsud3 es was renorted by K;ll twelve teachei; t'o &ccupy_no more than nine . \{? ]
: ,,min”ut:es of. t:heh' class ‘tix}}e, v I < ‘* ) L =l (, a
A I c&/e Sn~- xcadomin zxi'e‘as‘, \ 3 -;nus.tc and &rama»ﬁ"ccupied fxp to nine‘ i . °
§ Dtutes,/for oneqteaohe: be‘m’»zeen 10;-‘-‘ ] minutes fror si‘c; 20 -29. mmutes_ o h o .,"h ;
) fox: tll{r,ee& 30- 39 minutes for cne, and, 50-59 minutes for one. Gross motor% { ‘ \_' i
‘ act:;.v‘iti s were nLJotted ¥0wl9,‘?i32es in the séhe‘dule oﬁ one 'te‘acngx‘%, ‘ : "\,, i
?20-—29 nut.es for sevem 40»-\49 Lminutes for two, 50-59 for one gnd 60-69 ° . “ °::“*’y'f~‘3:
o . ™~ Ir DR
fot one.ﬁ Eleven teachex:s\rgported spend:mg 90 99 minutes ot c‘];ass_?oom ot ‘ ) ,
SR ”" . Ng L snty . R o oL
f&routines an& one Spenti 69—69 A ‘nutes. ' e ' i,’:‘;@? A Lk
“3‘, ETRNN e o SR - ' T Lt
Percent:age of Time Spent on Classroom Acqivit‘ies Oaxer the Semester (I!:ems &0—119) M
Language, arit:hmetxc, and free p]lay were che only activiities wnere more o
than half the teachexs r’eported spending more, than 107 of their c" as:{. time '
. oVer: ;:he semester.. Ihree teachers Spent: up to 10/, t:ime on readin ‘ and 1anguage, '.
e . - S v e Tt
? L. ﬁouv Spent; between 11 and- 2(\)/4 Jthx:ee between 21 and\30%, and -one- f)iom 51*99/“ B C 1
-Free i:l{a-Was allor,t:ed up to 107 time by five teachers, ll-20‘7 by E\)ur, gI~30/. ) _o‘:t':f 1
“*‘ by'tg;oa, and 141-50/ by one. Fw\_ teachers Spent: up ‘to 10/ umi‘{;ﬁ arithmetlc, and )
; g : RN - S
che othen five teachefs responding r.o this it:em spent between 11 and 20% tim s '
‘ In the other aca;lemic axeas sc.ience was -al 1ocar.ed up to 10% tixue in the e ’
',s’chedu‘les, of g.even t;,e_ac{lers and ‘11-20/ for three. Social ,st':udies took up to 10/
. of\’the time of eight :;.eachei.:s', 11-20% t:ime for two and 21 307 for one. | In non-
: " N S Yy
: academic areas, am:s and crafts occupied 1e’s:\h.,an 10% of t:h»wtima in. nine ) ,
R t:\'ache" s classrooms, and between 11 an;!“i(;;;}-;l:e ‘t;me {cir three others. n M, 1
l'fus‘i;c i ,i’/i«t:ies took’ up to IOZ.@‘e‘_i,me‘for eleven teacher§ anc; 11=30% fm;oné, A
. s L, - ——- » | . ) .
. as did expla’ining class rules. . - TR T / A e

:‘ﬁ } S ‘ o ‘ , ' i ‘ B . T ‘_.;. @y . . u'
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N MlnorltycAttltudes (Items 34 39)
’ -0 i S [
Lo As teachers in an essentlally all- lgck program, the teachers disagreed

£

N ‘ unanlmously wrth the statement that mlnorlty _group chlldren don't want 'to

N & -
\ ((

learn #nad agreed that ‘these students could léarn as well as anyone. Most
g T Y '¢ N ﬂ . = \, “

(10) disagreed W1th the: statement that they w111 score lower than m1dd1e—

e~ %

P

) ",, class ehlldren, .a small maJorlty (8) agreed with the statemernt that they

- ‘.u . A

. pant to learn but don't have t”
"v.; . ':. N 4
ST T - I

i3

< . -

- -
ot

N Equlal Rights for Mifority Broups (Items1i2) -

+

Eight teacherc fel full rlghts should be‘orqnted 1mmed1ately, three felt
SR R -
2 that m;normty group members shouldn t wake extreme demands, and twWo felt that

they should concentrate on ge“tlng gooa scnooling and jobs. ‘> -
> "\v‘ * b N LA

L - 3 - e < : N
£ P Dox Cooe

. L - P .
~L;Quter‘State‘Residence,and‘Travelling~(Items 107#109) .

Ihls sample of teachers varled Ln the exten51veness of the1r travel  ex~ 2

mr L iy o v ' S

perrence. Seven teachers had reslded in. another stdte for more -than a year, Lo

At - Yo . - e

) ! 51x had not. Seven ‘had travelled over £\~50 mlles from thelr home flve be-‘.' ) )
t -vyr s . : [~
\ tween“:OO and 1; (00 mlles, and one nad never travelled more than SOO mlles A

v

# 8 - - -

trom her home 1n the .S. Nine had never travelled in a foreign country, e o,

Bl _'*tWo hggftravelled once and tWo more than -once. o , 4 .
. L . . . ; =
s oo N Lo Booer .

-5 PN Y . .

S ‘Readlng and Hlscuss100 oEIPol1t1ca1 Artlcles (Items 110 111) o

T

The Lee County Head btart teachers reported con51derable 1nvolvement in.

e

X e
ht .

. readlng and d15cuss1on éf/polltrcal artlcles. leven teachers reported. readlng

.
. 3 .. N

5" polltical articles nearly every day., one once or twice a week ;* -and: one, once ln . s

B <
,, ¥ ,i 4

a great whr}g. Ten reported>discussing,politieal'issues(practicafiy every = | ) ;
E ‘ v - " . ¥

~ * day, -two once “or twice a week, and one a few tlmes a month | o e

[

R
‘. - - !

EPTERN

s 4 ¢ . .7 e
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A _Membership LngNon—Profe381ona1 Communltv Organlzatlons (}tem T13) st

Four of .the 'eachers’belonged ‘o ‘ho communlty orgau:zat;ons, two each

-

belonged to one, two, ‘three and four organlza*ions, and:-one belonged to: flve.

Those.most frequently Iisted were so¢ial actlon groups: (7)g'cﬁurch related

- K s

) i E
'gzoups (6) social or pexsonal interest groups (37 c1v1c aSSoc1atlons {2) ,

2 s

.,

—,andreducationar impntveﬁenc_gpoupsefl).

knowLedge of Communlty Arfaler(Ttem ;16

o=

Elvexteachers—repoEt@dwthap,‘

P

'g;kéd, and erght falt faJrly well-lnformed'

) - . T )
about ‘the community in-which they

- LA

i -
Readlng of. EdULatwonal Artlcles (»tem iﬂ7) . S
) B «_’_,,,/ e *““. - "u- . - - - e 2
}1ve teaehers reportéd readlng educational arvlcles ar few ‘times & monthd o
~ ' : ,J,eﬂ,w‘mﬂ,,»fféfF
" and elght xeported readlng thew once:or tw1ce aweek. -7 . '*fi'

- - woT

Langque Fac111ﬁ1es Score (Sumfof Itefs 118 147) - ' 'f“,;$

o \h¥!e(Smeed Language Facalltleszscore (whlch con51sted of one*polnt for Tl
[ Q - 7."7

each of theé thirty 1énguage items @of;eét} ranged ffom‘in@o 305[W%Ehfthe

% Suavtenee el *_:’:“2“" . i .
- 4

medlsn at 24 O iternis correct. ThlS compares faVorably with the Language .

< k]
- - s
=

,;Faciiities‘$coreuobtainegxbygthe‘Xear 2 ;eacbegeg,whose ‘median score was

- - - .o . - - . -
& : .- e o ) » i
- 3 4= AmME A - . N PR
. %

S --,2‘1;(;-51" itéems: -correct.. - }

- -

Teacher Atrrtudes Towa rd: hork and'Superv1sor (Items 50 106)

As had been ‘the case- hlth;the Year 2 teachers, work morale w1th1n the

A‘abama sample ‘Was qulte hngh ‘Most agreed or strongly agreedwthat Lhelr ’ f

- 3°§TX§3 -very imporikant one {85%),. that theysenJoyed thelr ppresent teach?ng .
. 0 E
Lposztlon (71%).; and ‘that their relatlonships W1th their co-wogkers weré enJoy- :

t - ‘ :E

_dbdé (97%): - $1ightly more than half (S4%)dgres
N ',/_”.’yI -

srrongly agreed ‘that, they T

‘would not want .ty leave whepp‘preSeng teacﬁing-jobq nly about one—“ourth of -

i

.
R NN

e

e

\

‘ ‘Fé;
. H\




- s ! ¢ wa
! B «
- f
el ] ~1ii- o
rj‘»\; ) R '\\‘ . . '
. the teachers {(23%) agreed that -the edicational progran in their school was .
\\, . he } N :\")
i what they would like it to be,, hczwevg,z:. Thig is a conéiderably smaller ‘pers
; \ - . :j‘r .
) (Séntage‘,thanz was found 4_anion'g the Year 2 teachers4 - ) ‘.
The Allabama teéachérs, ike their 'y fear, 2 ¢ .,1 eagues sttessed affectlve
. , and .,oc1al development of their kinoexga“{en pupils, almost all agreeing that L ‘
s, tﬁey were: ftno'ré concerned wi’th::héw’fhai'd? a. «ch‘i‘ld: is. t:z:y‘ing-i;han‘ With how- much:
ié‘ 5_;* R4 .
e hp: as accompllshmg, and’ that a cnlld s getting alo'lg with others: at . thls
A age was ‘mote a.mportant than “his: learm.ng 1et/t,ers or, numbers. ,kbim‘(QGZ) felt
e D e - ! e .
. N
. that havmg -a “child :pngef&;.tand_"::h‘;s_ work y: J_:atﬁézfr*.t_':b"én doing it in .a rote man- :
h 'x :»"" ° “>
:‘ /" ne:c, was- 1mportant:. Most a;fee@-iﬁﬁ%) that :a. ,‘t_eacher é_hould._;inquire into a ) *'\j‘

.cli‘flcf ts. ;ﬁ,e;‘Sona'l .o¥ family probleéms, that a teacher's .authority is not des=

P ,troyed:.if she'S; ‘f‘r'i,endlyv tb her ‘f)‘,biiil‘,s ’(27}7‘;/,:),,'« and- that Sharin&,per§onai ax=

e perlences w1th puplls was potentlglly a good learning technlque.‘ Most ) '
: teachers (62/) ‘tried to-have class partles ‘to celébrate special events. ' "
\- : :
: \ The .majority of .the-i_te‘ag,hers exptes;seq positlve feelirigs toward inter- . :
. ‘-’ b N K —-‘ - . 5 . L , ‘ ) _ ‘ .x
L acting-with and informinig- parents. Most felt that it was not a waste of o =
-7 RN . - B N ) - L. ) '

N

Elme to discuss ‘the child's work with his parents (77%); and slightly more ;

S
. .. .than .two=thirds (69%): indicated :that ‘they discussed the child's wotk with- t g

“ ~ -parents ane or twiceé a yeéar. ALl of the teachers reported that they visited

all the1r punils' ‘homes eve'cy year, (‘* ’ | s , ) T

’fﬂf 7 Most teachers (697) agfeed:.that their puprls were, about -as well~dressed

° - . N

: ‘ as their Ap\afent,s; -could af!fbrdg that the- lﬁanguage pupils ‘heard :at home was N

‘p;:obah;l’)i‘ not disgracefjujy (77%)., that the parents-had taught, their ‘child.i:e’n’

» go'é?d; nanneté: (54%):, and' disagreed- that parents’ school visits interfered. ‘ -
with classwork -(69%). v | S '
. . i - : . ,‘/' ¢ ‘
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- . Most Alabama teachers (85/) reported that rhey would. 1nterrupt ongolng
actlvitles to. deal with. moral or ethlcal problems when they arose. Slightly

.over . half (544) said that they most often or always repr1manded foul lariguage.
Like the Year 2 preschool teachers, the Alabama teachers d1d not express

r \ -

concern -over keeping control in ‘the classroom, The statement that chlldren

b -

~,shouldn3t wprk‘by themselves lest they make too,manyfmistakes was disagreed,

i

fwith»by 927 of'tg; teachers, Most (92%) felt‘that a child snould’be free to

A N wedlar

/' . tell a teachep if she's wrong, that hav1ng the ‘ehild. do smalr errands for
, the teacher could be a good learnlng experience (85%), andxthat children

should be. allowed to pa1nt or draw in the way they’ “wish (69/) Sllghtly
. / ¥ -4 L
over halﬁ the Al:abama teachers (544; agreed that they sometlmes admire a

Chlld wbo d1sobeys hls teacher. All teachers réplied that theyAmost often or

|
j |
/ \\\ always planned their classroom act1v1t1es ‘before they began each class day.

Y L R I S

— 1

\Lihe the Year 2. preschool teachers, the Alabama teachers expressed

3 nerally posdtive responses to questlons about superv1sor ¢compétence  .d - )

dministrative ability. They felt their supervisor was always—or,most often- o

- A S S . . . <
consistent in policy (92%), got facts béfore making decisions (69%), had - E

good suggestions (85%), -and made decisions on Educational rather‘than on

L s e © e

adm1n1strat1ve cons1derat10ns (62/) Sllghtly over half (SA/) felt the1r

_ supervisor didn't ‘have wqu~well=organized, and-77%\felt.their supervisor ’
. . . . . R, T )
‘put off making important deci$ions too long, however.. .

. /
Most -of the questions on teacher-supervigor relationships were also

_answered positively.

- . them at ease whlle talk1ng to them (33/), showed- an interest in the1r welfare

,’ 77%), t r1ed to comply with teacher s requests ¢77%), ané allowed the
P »

4

tédchers to'express themselves freely about edlicational matters (624)

R . " Co v . N

e
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“

‘Slightly fewer than half the teachers (46%). felt they were given a sign-
s s

L ificant.part in. determining policies affecting them,‘or‘that.the supervisor

would support, tliem in cases of parent complaintsw(AGZ). Most teachers felt
they were.allowed‘to express themselves: freely about educational matters (62%),

.and did not feel that the Supervisor visited their class f0o. often (100%) .

-

Summary
Two teachers\mn‘this Lee County kindefgarten sample were male. The
. ! - - . \.

median number of years of séhooling—of thevgroupxwas 14.3 years, Approximatéiy

half the teachers listed prev1ous teaching experience in school settings, and

‘the majority had- spe ial training for teaching the disadvantaged

Most frequently li§ted classroom goals were social development .academic

skills\and 1ove of school.. Most desirable student traitsiwere getting along

with others and having an 1nterest in learring, and most frequently-mentioned
- . . a R . d T -

e

o e xS e
v A

. desirable teacher_graits"were‘oompasSion, patience, love of children_.and

] . -

friendliness. Love of children §service opportunities and intellectual fac-

tors were the most 1mportant motives for entering and- conti

<

jhg,teaching.

The Alabama*teachers stressed pupils affective and socjal development

H *
- -
* -

. more than 1ntellectual development at-this age. Almost all .the teachers

G e e a s o e T e e e e - —— S T [

reported that they praised a child directly when pleased with his behavior,

and slightly fewer than half admitted ‘they used .physical punishment.

The_schedule for a typical class day "was reported to be between five and’

N
N Five and;one-half hou¥s in length. Language‘development,and classroom routinés
:T%\tvere~the activities on which most class gime vas~spent1 ‘ ‘
~ Expressed teaehér iorale was quite high, supervisors were evaluated
= genedally positively; and the lmportanée of igteraotingrwith:and informing

was .stressed.. . . . )

A

<
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. Gomparison with,UrbanvPreschoot~Samp;e

: Lee County kindergarten teachers were male. - , ) .

P " e »

‘@

sired. 'M@re urban: teachers stressed‘physicalemotor skills and'development of °

M L . . 4 - . N . ' s - - oV . e A
.tkachers listed as goals social development and love of school. More ‘training:

'5in what to.teach was most. frequently listed as. a need for urbanxteachers3v -,

“reporting a five or five and one-half hour'class day;\

i children by str;kingtornspanking~them than~did'the urban teachersg\ Whether

= a—

a
o o

AY

3 “ae . :.114.. ) ] . . ’

.teachers- had Special'traihingrfor teaching~the disa&vantagea than-did*thea

. . . . ;o ’ o ‘ L
a.positiive self=concept as imp?rtant'classroomAgoals, whereas more Alabama .
. o o= P AN ) .

=whereasAthe,AIabama‘teachers most often stated they needed more equipment __°

-andrsuppliesu . . : v . " =

.  The two samples of. teacliers gave«similar réeplies to-the majority of the

® - - -

¥

+ ) -
. .questidnnaire 1tems. There was, however, a small number -of items on which

L3 . t . . i\ e,
" the samples differed. . ’ : : .

. s

KN . J _' . B \ - ‘
" There were no male teachexs in the yrban preschools, but two of the i
. * £ ) ‘ ." " R A

e

. N . . .

The Lee County teachers wefe a somewhat younger gr0up (medlan age = 27\
¥ .

years) than" were the preschool teachers (medlan age = 32.2 years), and had ‘\ :

somewhat less schoollng than the Trenton ang‘Portland,sites. More Alabama §\f§

« . - . PR
N .

urban teachers, Wthh mlght silghtly compensate for their slightly lower amount

! - e - . . - .
of schoolmg LI I ,":_Q . ST L
. - : I . . T R e
" anls:of the tyo groups were slightly different, as was type of felp de-
R A& . K . . " - i B

-

. . . . L
N .

>
- ‘ i

. P <
- i . L
e

T R ‘. s . . S - .
“ *

» ” »

In generals, the Akabama teacliers had a'longet dai & ciass[scheduleb“all' -

st of the urb an téachersE

s

<

~listed only a three to three and one~ha1f hour schedule although a few urban

= i

non-Head Start teachers llstéd a ‘seven to nine—hour schedule. R f

A sllghtlylgreater percentage of .the -Alabama teachers reported punlshlng‘et‘

< — & -

this:represents greater horesty -or greater punitiveness on the part of the'
& o - * . 1 ’
; . i ) - ) i’ ’ ) . ; } .. ! -
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' . ¢ R
Alabama teachers cannot - be determined from these data.
The Alabama teachers reported somewhat more time spent in number and

arithmetic activities over the school year than did :the arban teachers. This
E - <
- is- most 1likely due to the fact that the Alabama .children were a. year older

- -~ -

than ‘the urbanvchildren~in this Sample, and in-a kindergartén father than - y

a. preschool program.

- >
. . 3z

The only work attitude that differed considerably over che two groups '
. &ég the.responsefby more~Alabama‘teachers that the educational‘Program»at their

e

»SChOOl was,not what they vouldxlikeoititérbe. Unfortunately, the exact nature

- <. .
LY

.of the Alabama teachers"dissatisfaction with their educational ‘program- cannot
‘be‘determiﬂedﬂfrom:theserdata; -

»

= - a Sy S
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While the exact woréipg ofvconstrained—resoonse'iteﬁs may be found in

Appendix A under the appropriéteiif@hxnmber; the following table lists the

codes used in. reducing open—énded. questions to discrete categories.

Item 5A iTeacHiﬁg ExperienCe

-1

3=

N NN

T
5A-1 =7 i =‘—preschoo‘.l (Head Start nurseéery, §ay care).
5A-=2 1= klndergarten. ’ -
‘ISAéS 1 = grades 1-3. ) .
‘ 5A~4 1 = grades. 4-6. - . \ _
5-5 1 = eleméntary, unspecified. - )
@6 .. 1= juiiorhigh or high school. ]
5A-7 1= aduit.ievél, full time Eerg.,collége teaching).
*. 5B-other T ’ : = - ) ] . o
places.” 1 = yes; 9 = other (emotionally disturbed“héndiCapped)»
5B-1 . E 1= specialized program within public, private school system.
’ - (e.g., Readiness Program, summer school).
5B=2 . I = tutoring.‘ S . ‘ «
5B-3 1.1 éradult educatlon (literacy tralning) ’
5B-4 1= adult educatlon (spec1allzed courses/lectures)
5B-5: "1 = teacher tra1n1ng.. 7 _
5B-6 1 =.Sunday School, Bible School; religious classes. o,
53;7 1= non- academlc group act1vity. camp, group- leader Y classes,
TiSﬁ:S. 1= muslc,,artr dancing lessons. T

-

Item 6 Experience with disadvantaged
- —— = S =

"6=1

62

*

-

)6;3:

GAeDuration

64
6-5
6-6.

b b

.0

Y ]

i

.

e,

preschool (Head- Start, nursery, day care)-.

pub11c/pr1vate school teachlng or program assoc1ated with
schoal (e.g., Readiness 2rogram, summer school) ; spec1al class.

.
~

Sunday School, church. e ,

- e

group. activities (camp, girl scouts, art class)

one-to one actlvity (babysittlng, music class tutorihg).

Head Start volunteer or Teacher aide.
refuséd; 1 = 0-5 mbs; 2 = 6~11 mos3 3 = 1 ye; 4= 24 yrs;
S -9 yrs or more; 6 = 10 yrs or more. -

A

2

T

ey




Daes

Iteui 7 vGoal‘s-

a1
7-2 1
7-3

7-4
v 7-5 1
< 7-6 1
7-7 1
7-8 1
7-9 1
7-10 i
- 7411. 1
7-12 1
7-i3. 7 1
7-14. 1

~120~

*

*+

= develop academlc skills (reading, language, counting; learn1ng
- colors, speaking ability) specffic subject matter.

= attention to-children working according to their own ability,
ip to own capacity, putting forth best effort.

1 = develop expressive skills:4art{'music, dance.
1 = -develop ohysical—motor skills.

. = social development: get along/live with others, work/play

ether, share, respect rights. of others, courtesy, politeness.\

teacher-pupil/adult ch11d relationship, have children

«con 'de in me,%use adults. as, resources.
Gt
= good itizenship: be a useful member of society, respect law

and order; be of serviée to -community; awareness of community/
national/worldggroblems.

develop self-concept /esteem, self- identlty. confidence, build
ego, so he feels he's important, respects nimself, give him- . ~
tasks.-on which he'll succeed. P

L

emotional devélopment: happy,'well—adjusted;,lea?nuto express
'feelings openly, handle hostility.

= instill love of/interest in schoolllearning : ‘ R

= foster -curiosity, -questioning, cteativity, in1t1ative,
«decision-making, problem-solv1ng

. ey

= develop personal qualities: pers1stence, responsibility,
indéperidence, honesty, build: character.

getting, dressed., .

= self-care: health habits,asleep, diet;

= discipline: self-control, attention, sitting still, good’ behav1or
_ follow rules.. -

—— o ek [P

Ttem ll De51rable teacher tra1ts

11-1 1=
11-2 1
11-3 1
11-4 1
11-5 1
11-6

<\

. = friendly, cheerful, pleasant

ﬁ

patience persevefance, calm. - ; ~

T e e -

l = love of chiildreny -énjoys. chmldren

real interest/concern

—

e
s T S

for -each: ¢hild, liking foq people. —

smiling face , -enthusiastic,

- sense- of humor. 5 . .

-compassion, respect for others, kind, understanding, un-
selfish, willlng to go- out of way for others.

self-confidence. i

i

well-trained, understandlng of child development, knowledgeable,:
intelligent.

-




«
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Item ll Desirable teacher traits (con't. ) 1
! -
Lo 11-7 1 = empathy, can put self in child's place ability to relate .
) : - to/confunicate with children: i -
a 11-8 1 = open-minded, flexible, adaptable willing to try new th1ngs
. . ability to see ‘both sides of a{question.
5 11-9 1= unprejudiced fair, tolerant. i
11-10 1 =—disc1plinary. flrm, can keep the -children under control,
. Sets rules. . - . ; . K
c11-11° [ 1= good example for the children, good“mdral principles.
Item 12 Special training o _ . . . N
’ lZQA “1=no special training. e - . . !
' | 2= some ‘mention of the disadvantaged in gen%xal course work.
3 = oné or more classes” specifically relating ‘to minority/urban
education° special emphasis on -urban education/education of
* disadvantaged in college, specialized graduate work; advanced
) degree in education of disadvantaged.
4= in“service .teacher training, workshops (id’luding Head Start).
. 5-= in-sérvice training or workshops and course work. relating to
p disadvantaged or coursework. specifically relating to minoriry/
-urban education. .
. Item;?Srgﬁelp desired-

L

v

25=1 = smaller classA more volunteers; a teacher's aide
L 25-2 1 = more supervision/training/information about what or how
_ } to teach; more education for ‘myself. . '

.. 25-3 —— 1 = more professional staff .(physical--ed.--director; reading
. \ specialist, Speech therapist, art or musig teachér). .
' 25-4 1 = physical needs: more space, more equipment or supplies‘

(TV, projector., books, blackboard). . X

25-5 .-l = more opportunity for interaction With other teachers.

25-6 l\= more opportunity for interaction with parents. .-
*-‘~——2§—? —— -1 aAservices/opportunities»for -childrent—Health care, simmer

. program, field trip. o .
. Item 28 Accomplish goals o // k .
: . 28-A 6 = highly successiul. /. . -
: }
5 = have been rather successful so, far so good I see improvement

in /most of the children. . s/
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Item 28 Accomplish goals (con‘t.)

4

~Item 30.- Undesirable student traits '\‘1 Lo : - S

t -

1mpu1s1ve behav1ors (bad classrbom behavior) inattentive,
can't sit still, interrupts, noe neat.,
doesn't f1n1sh work. e e

R

1= negatlvekoutlook- sullen sulky, moody

30-1., 1
02 _

30-3° 1=
.

30-4 1

30-5 = 1

30-6 1

" 30-7 1

" Item 32. Pleased with child

',-‘&anguage, bossy,. bullying, tattling; rude,

doesn t get along with others: fighting, name—calling, pad
disrespectrul.

apathy not interested in school, no ambition, don't care. -
- shyness :- too quiet, * - . -
self-centered: selfish, intolerant, jealous.

dependent:~can't do things for self.

. -
- * kd
h

3341

32-2.

S .

1
1=

‘u »

nothing Special usually don't pay much attention.

indicate it oq_report card, let pareats know.

—

* 28-A = no:statement as- to success§ Specifxcaliy made,’ but can infer a
general feeling of success; negaiFve feellngs expressed but
. overall there is success. ] .
i 3 = neutral, no overall judgmentj varies with the~child; some yes,” ’
) and some no. = .. - . P - . .
at 1 . L3
2:=‘not as muc?_as 1'd like, don't see much improvement,
o 1 = no way of knowing, can't tell yet. AN .,i\ )
Item 29 De81rable student tralts- . T \\
g )
29-1 = . 1= obedlence (good classroom behav1or)° s1tt1ng st111 wa1t1ng
’ oné's turn, following directlons, 11stening, attentlveness,
) neatnéss. . S )
- 29=2 1 = happy outlook: cheerfulihpleasant, sengse of humor, enthustas ic; :
. energetic, full of life. . oo o =
29-3 1 = get along with others: kind, considerate, share, respect for ;
othérs, friendly, wants td please. ’ o T S
- 29-4 1 = interest in learning: eager for nev experiences, curious. w
. . ‘K . . . . S ) R
) H . . ; ‘1
29-5 1 =»creatjvity:,imaginative, adaptive, fléxible, ' : 7#
29-6 1 = openness ¢ frank,'honeSt:fn.relationships,,straight-forward, : w
uninhibitéd, informal. . o .o
29-7 - ¥ é.resp_pns:i.b:i.];:i.ty;: dependablg,,reliable, independent.’ ) -
29 8 l,;»self-confidence: respect for self, satisfaction with self. ; X
. ! ~ . )

careless with matetials,_a

A A
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Item 32 PJ.eased with child (con t, ) . . s L
B Y S -
TR0 323 1= verbal praise: comménd him, tell him I'm pleased. .
_— 32-4 " 1= make others in class. aware:of the ,good behavior. . a . :
. Tt
32-5 . 1 = nonverbal: indicate by smiling, ;acial expression hug, gesture.
32-6 o l= give reward' token, candy, prize, put on honox roll.
32=7 1= give special orivilege, allow to do spécial Pask. .
It:em 33 ’Schedule . ‘ “ - . o T ‘
3391 I.anguage developmen}: - Total time (réadmg, phonics, spelling, writing, * '
- - . #stories, conversation; show & tell; also teach1ng 5
. .. ) ) . of concepts such as shapes rcolor; letters at . %
T N T preschool J.evel o ‘ , ) oo
. 33-2 \lumber ski.lls “_ . Total t;ime. . - * ‘ e
‘ L3323 Seience’ ‘; - ’ ',To-ca'l time, . ' ,
. 2 o - " 3,
- 1334 Spcial stydies, - oL R . 4
.7 - community-visits . ‘Total. ting. , e T e
. . Lo . . t * * - 5 RN
33-5%Art/music/drama - Iot:al tﬁn‘e . . <L L
' 33-6 Gross motor activity 'l‘ot:al time (including gym out:door play, 'gan‘ies:“
- L — play penod") . : N A
@33‘7\7’ Indeterminate work " Total time (1ncluding "work period " "independent ‘
RN ' . work"). e
;‘ N 33-8 Classroom routine Total t:ime (§including saymg pledge, announcements,. -
h C . \ rest, lavat:oty, snacks, lunch, gett:ing ready to go s
2 ‘.‘-',‘— . “ ’ outside) . ) ) . : L
w~ 33-9‘ Indeceminat:e ... ¢ Total time. B - T
A S B — S
~ It:em 113 Number of memberships jn non—professional orgam.zations - .
‘ 113-1 1 = social act.ion/peace group: NAACP, Urban League, Leaguey ;—. o
- Women Voters, political party, commenity action, welfare b
. * rights, cenant commit:t:ee human relations ]council. . .
113=2 1 = civic’ assw:iat A% American Legion Elks, ’ ¥
2z = % .
©113-=3 1 = social, personal interest: women's club,, bridge +bowling, - _
A B sewing, a sorority, YWCA. ) . Loy :
- . - -y
“113-4 1= educacional improvement.' !!ead Start pgrent or advisory cqhni;tee, ’
Y P adult education. | ) L . '
‘ 113-5' . .l = church—relat:ed gr?uPS‘ choir,. Tadies au:».tliary. )
: ;Icem 114 Membershxgin progessional oganizations A
> *114-—A 1 = local, state, or national chapt:er of general educatibn ©
associat:ion (N ;A., A.EIY.C., nursery ‘school education).
. S . . . g
v . .




o - ' - subject matter ot interest group).
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P B Item 114 Membe'rship ih *p_rofes'sibnal otga"nizati‘ons‘ (‘cofi'dt.)‘» ‘ e
o 114-A (con't.) 2 = specialized assocation (Montessm:i Assoc;atlon, for specific ’
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4

- ) . 3= an hpnorary (~1.e_*.;,x with -Gréek 1gt:,t:,e}'s)‘. L N s
N [ ’ . . " P ;' 1. > A . kY 4
: L s 4 = 1 "!‘ 2 . - > . . L . . PN -
. R, . . . N
. ] IV ; »#‘——’:/5‘-’::'1 -i- '3\.3 R ~ . ‘ “ -
. SN e T 6 =2+ 3.7 ’ - . T
. * P . . A L
e i < 7=142+73. : , 3L
ye] K " -, . ¥ - - . o 2
2», - . ; ,\1 - . M . g * . » -‘ N
[ S 3 R .- 2
s It:em 115, hducational meetlngs attended . f
- T ' \4 R - O -~ . ‘/13"
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e e L C. (x.E Y C., etc Y. = L . N
- i . - - . et - P t) ':(,2
b 13I5A-2 1= loca1 -school (1r'1c;.udlng PTA)' ;school boaxd,
“oo . : school oistrict:. . # ' I
> 115A-3 I=a unp.versity ) .
v - = N - . § “ ‘
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