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FOREWORD

As one of the ways to improve the quality of public education in the
State, personnel <in the State Department of Public Instruction conduct an
annual assessment of educational performance. This assessment provides
educational decision makers with accurate and objective information for
planning and administering the State' s public elementary: and secondary
schools. ~

/ : ' !

This year, a series of reports will be-released on the performance
of third-grade students. The reports will include reading, mathematics,
language arts, social studies, science, cultural*arts, health, and
phys1ca] education. Also, special surveys on teachers'and principals’
opinions of education will be released. Al1 of this information should
also help the general public to be better 1nformed about the_status of
their schools on a statewide basis.

Aware of the fact that patrons and educators at the Tocal school
level also wish .to know more about the quality of educat1on in their-
schools, the State Department of Public Instruction is initiating a
program to assist local school personnel to conduct assessment programs.
Constructive use of this information, as well as statewide data, will
insure continuing progress in providing appropriate learning experiences
for all children and youth in North Carolina.

" of Public Instruction




ACKNOWLEDGMENTS

v .

In any major comprehens1ve effort such as the current Statewide
Assessment of Education, it is impossible to recognize all individuals
and groups who have made significant contributions. It is appropriate,
however, to recognize a number of groups and agenc1es that have provided
major serv1ces in this effort. -

Weré it not for the support of the members. of the State Board of
Education, funds and other resources would not have been allocated for
the assessment program. The ‘leadership provided by members of the Board
is especially apprec1ated

Special acknow]edgments go to the personnel in the local school N
- systems who cooperated and assisted with the assessment effort. The
superintendents, the support staff, the principals, and the teachers
proved to be accommodating and professionally dedicated in every respect.
Their assistance was invaluable.

The Research Tr1ang]e Institute should be h1ghL y conmended for
assistance provided in several technical areas of the assessment.

' The staff members from the Divisions of Reading, Language Arts,
Mathematics, Science, Cultural Arts, Social Studies, and Health and
Physical Education were vitally involved in the selection and development
of tests for the assessment. Without their efforts, the comprehensiveness
of the/assessment would have been severely limited.

'Fina1]y, special appreciation is expressed to staff members n the

Division of Research who successfully coordinated and completed this major
assignment in a most efficient manner.

) !Q%%”Z}vﬁkm%?ﬁ. /QZ7T<2[KA4Q/

Director of The ' Assistant Superintendent for
Division of Research . Research, and Development
Department of Public Instruction Department of Public Instruction

u +

00005




’ PREFACE

As part of his total effort to initiate better management techniques,
the State Sup@intendent of Public Instruction indicated in 1970 that
more and better information was needed for state-level planning. He
initiated the State Assessment of Educational Progress in response
to that need. ’

The assessment program was a collaborative effort from the beginning.

Many levels of the education community contributed suggestions. Funds and
services for the program were obtained from local, state, and federal

sources. Cooperation among local and state components of the public school

|

|

|

\

\

system and the nationally respected Research Triangle Institute was
the backbone of the asscssment. There was’'an open exchange of ideas,
experiences, and services.

. As a result of these cooperative relationships, the first State -
Assessment of Educational Progress took place in the spring of 1972
with minimal disruption to school programs. A statewidg/;ampﬂe of sixth
graders participated by completing exercises in readingi mathematics,
language arts, career awareness, and several dimensions of student
attitudes. )

At the recommendation of the State Board of Education, the 1973
Legislature voted to fund the assessment program annually as part of
. the budget of the State Superinyendent of Public Instruction. Concurrently,
an advisory committee of legislators, businessmen, students, parents, and
educators was formed to assist the State Board and the State Department
of Public Instruction on aspects of statewide assessment and accountability.

A three-year cycle of assessment in grades three, six, and nine was
established, beginning in 1974 with the State Assessment at the third
grade. In the.1974 assessment,information was collected from teachers
and principals as well as students. Student performance measures were
taken in langudge’ arts, mathematics, cultural arts, reading, science,
social studies, health, and physical education. Reports are now being
prepared on the results.. . s

vid \
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of ]oca}ﬁzpiorities. Goals may be s set using meaningful state and reg1ona]

CHAPTER ONE: INTRODUCTION

BN

Purpose of the Assessment

In order to improve educational planning and decision-making in North
Caro]iné, the State Department of Public Instruction initiated a statewide
assessment of educational progféss. The information gathered through this

assessment operation has three basic purposes:

To examine the state's present educational position: Knowing
the educational status will enable educators to plan better
programs for improving learning and teaching. Objective
information will help decision-makers set program prioxities
with more assurance and allocate resources-on the basis of
need. An accurate description of the current status will
increase general-public knowledge and understanding about
the pub11c schools.

f

B To measure educational progress over a period of years

As time passes, a charting of the educational progress in
this state can be made. These benchmarks of educat1ona1
quality could become the basis for educational accountability
for the state.

To seek means of improving North Caro]ila's education: As
more information is collected in the stgte assessments,
variables which affect learning can be examined, and those
variables which show a positive influence oﬁ§1earn1ng can be
promoted.

In addition, the state assessment effort provides local units with

. technical assistance in planhing similar local programs which aid the setting

normschhich are made available from the statewide effort. Furthermore,
assessment information collected in each school will assist teachers in
planning bet¥er instructional programs for public school ygﬁngsters and
help patrons and parents‘;o better undgrstand’thg educational needs and

attainments of North Carolina children.

RN |
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In a continuing cttempt to develop and improve North Carolina's
assessment projram, the Legis]ature,.adding its encouragement through program
support, approved funds in 1973 as a parf of the State Superintendent's

\ program budget to underwrite the statewide assessment effort. Thi; State
Assessment at the third=grade levef is ;he first stage in a proposed three-
vear assessment cycle. In 1874-75, assessment will occur in the sixth grade,

and, in 1975-76, at the ninth-grade level."

Implementation of the Assessment.

v " The Sample

| Selectiﬁg third graders to participaté in the assessment program was
the responsibility of the Research Triangle Institute, assigled by.the
Staté Cepartment of Public Instruction. Th§ objective was to choose a
representative sample of size sufficient to\Provide relfhble estimates of
test score averages for the’state, the CoastSI Plains, the Piedmont, and'
the Mountains. Indeibendent samples of 2,500 gtudents*ﬁere considered?
‘appropkiate for cach of the areas described in the section entitled
"Assessment Areas." The total. third-grade ehroliment of the eighteen,
schools con{hining 1970-71.stat$-supported kindergartens provided approxi-
mately 2,000 students for a special assessment follow-~up.

A two-stage samnling procedure was designed to select the 12,500 .
students for ihe first five areas. In order to give each third-grade
stugent in North Carolina an equal chance of being chosen, 618 schools were
randonily selected witi the brobability of school selection based upon
stratification according to the size of the third-grade enrollment.

Rancom selecticn of students within schools was controlled to nreserve

the proportion of CSEA Title I enrollment within the third-grade class.

ERIC 00012
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Of the 93,752 third-grade students in North Carolina, the chance of selection

for any child was ten out of Seventy-four.
Pupil characteristics of the third-grade State; Assessment sample are

shown in Table 1.

S em——— e e

TABLE 1 o
" PUPIL CHARACTERISTICS OF 'THE THIRD-GRADE ASSESSMENT SAMPLE

Characterigiic Staic Aséessment Sample
AR B
Sex - .
Male » T51.3%
Female \ 48.5%
Racial/Ethnic:Membership '
American Indian ’ 1.3% !
Black 29.0% Y,
White \ 69.0%
Parental Education,Leve] ot
. . Neither over eighth . 5,93
One over eighth | 25.9%
One high school graduaté 44 .8%
One over high school _ 23.5%
Family Iﬁcome Estimate
Less than $3,000 . 15.4%
$3,000 - $153000 75. 6% - .
Over $15,000 AN . - 8.1% \
Any Kindergarten Experience \ N
“Yes 39.2%
MNo é} 53.4%
Unknown 6.8%
el
. %
f
Q 3 B %
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Field Procedures

An Assesgment Coordinator was designated by the superintendent of each
participating LEA tq organize all assessment activities. The.activities
included: (1) selecting and coordinating the testing schedule, (2) distrih-
.uting and collecting tegi packages andrdgestionnaires, and (3) providing
i;%orwatioﬁ and assistance to the test administrators-and principals.
Nith/the apgrova] of thelsupenintendent? Assessment Coordinators also sé]ecth
someone othér than the'stﬁdent's classfoom teacher to administer the tests.

These administrators read aloud all items which did not test the student's

o

abij%ty to.read. To insur@ standardization of test proce@ures, the Division |
of’&esearch staff held workshops to acquaint coordinators and administrators
with assessment procedures.
Assessment Areas l

The 1973-74 State Assessment of. Educational Progress éons{sted of five .
differant assessment areas and an additional research package for the evalua-
tion o thir& graders who had previous&y attended state-suppqntéd kindergarten.
In addition to student measures, q]l teachers (grades K-6) aﬁd principals
of the 618 schools inc1hded in the student‘gamp1e were asked to respond to

~

questionnaires designed to reflect their opinions about the educational
needs and priorities in North Carolina. '
The subjects included in the six assessment areas and the type of

testing “involved are listed in Tqb]e 2.




_OVERVIEW OF 1973-74 ASSESSMENT>AREAS, TESTING,

e TABLE 2
\n

&
-~

AND SAMPL ING

_\

Assessment Area

A\

Type of Testing

Students Sampled

Number of

Reading, Math,
Language Arts

Reading, Math,
1 Language Arts

Health -
Physical Education

Cultyral Arts

Science and Social
Studies

Third-Grade Kindergarten
Follow-up

S

Norm=Referenced )
(Iowa Tests of Basic
Skills)
P
Objective-Based

/Objéctive-Based
Motor Perfoernce

/ »

Perception Survey

/

ObjectivefBased

Norm-Referenced

(Iowa Tests of Basic
Skills)

(Cognitive Abilities
Test) :

(Se1f 'Observation Scale)

2,500 -

2,500
2,500

2,500

2,000

Types of Instruments

!
[
\

R

ot \‘\
Reading, language arts, and mathematics were each assessed by both a norm-

referenced test (Iowa Tests of Basic Skills) and an objective-based test )

developed at the state levél. The difference in* the kinds of information

provided by the two types of measurements should be considered when

interpreting test result

-
S.

7
i

Nationally standardized achievement tests,/such as the Iowa Tests of

Basic Skills, qne’dé§igned to provide information about student performance

in given subject areas in relation to the performance of other students

.
who are represenfﬁiive of the nation as a whole. The national sample of

students taking the ITBS is the "norm" or reference group to whose

s
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‘performance we compare our state results. Thus, the ITBS provides infor-
.mation on the educational status of Horth Carolina third-grade students

“in relation to the performance of a nztional sample of “typical" third

graders. Such standardized ﬁests also assune a continuum of achievement
skills basgd upon the scores bf the pgtiona] sample. MNorth Carolina's
third-grade resuits may be gpnsideréd against this continuum.
Norm-referenced iests are designed to spread out developmental scores
on a continuum of skills spannin§ several grade levels. However, they
do not tell us specifically what our stgdents have achieved or how they
pérform on a given set of educational tasks. Some items on the ITBS can
admittedly be grouped into sﬁbject area objectives, but the test is not
Qgsigned for diagnostic purposes.

Therefore, objecfive-based tests were developed tor reading,

language arts, mathematics, and severai other areas in order to assess

morg specific knowledge of North Carolina's sthdents. Program area
specialists and researchers collaborated on this review and selection
process. Questionnaires were developed, information gathered, standardized
tests carefully reviewad, and objectives and items finally selected in
accord with some of the major educational goals of North Carolina.
Objective-based tests, aiso known as criterion-referenced tests, .
are developed differently from norm-referenced tests. They facilitate
assessing the extent to which students have learned some defined behavior
domain or specific class of learner skills. These behavior domains are
also referred to as objectives. Spegjfic objectives considered important
or crucial for later skills are selected for each subject area. Then, '7
items selected to measure these objectives determine how well students hdve

Jearned thie knowledge or behavior described by the objectives. QObjective-

) 5 Sy
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based tests are thus diaguostic of specific learning, rather tﬁan more
broadly comparative in nature - as arg the norm-réferenced tests.
Stlengths and weaknesseslof'a group of students for a given subject area
are thus deternined, and sometﬁmes;/though not necessarily, in relation
to a norm group. .

It is important in making educational program decisions to know

specifically what students have learned as'we11 as how they are generai]j

pérfo[@jng‘in relation tn other students. For this reason, the assess-

ient of third graders fnc]uded experimehtal objective-based tests for
various subject areas. Norm-referenced and objective-based tests when
combined should provide a more complete picture of the performance of
North Carolina students.

| In the 1973~-74 State Assessment, other kinds of instruments besides
norm-referneced and ob@ective-based tests were also used to gauge studeﬁt
performance. For‘example, the physical education instrument was a motor
performance test in which students participated in a variety of physical
activities. That test was based neither on national norms nor on specific |
objectives. !

In addition, +ests were developed to measure student éttitudes toward -

perceptions of subject matter (such as &u]tura] arts). A survey of |
teachers' and principals' needs was take;. The assessment staff also ‘/

. N\
acquired school and community information on variables known to be N

“ ) /
* ‘

associated with achievement. /




i Interpreting Scores from

Objective-Based Tests*

’ Generally objective-based tests results are interpreted by looking
at the percentage of items achieved (or answered correctly) for a given

1 . objective. The desired level of achievement for an objective is a con-
sidered yet subjective decision on_ the part of educators. In some cases,
50 percent achievement of an objective at that grade level may be accept-
able; in others, 100 percent may be considered necessary for acceptable
performance. The level depends on both the purposes for assessing the:
objective and whether or not the objective has been previously taught.
In the statewide survey objectives were selected that appeared to be
commocnly relevant to the curricular area throughout the state or that had
some importance for state-level planning. Acceptable achievement levels
may, therefore, vary with different subjects and objectives. This '
same process could be repeated at the regional or local level, and the
final test may again have differgnt objectives, depending dn local
priorities. A statewide sampie df'third;gradé teachers reviewed the

/ state selection of objectives for relevance and importance‘}o their

{ classes. They also examined the items and estimated the success they

/ -~ felt students would ach%eve on them. However, due to differences which exist

across the state, a "desired" achievement level was not set for North

Carolina.

J

/ *For a discussisn on difficulties in interpreting norm-referenced test

[ scores in light of North Carolina's difference from fiational norm-groups,
see 1973-74 State Assessment reports on reading, ]anquage arts, and
mathematics.

‘ 99018
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Another consideration is the number of items per objective. As

mentioned earlier in the "Types of Instruments" section, objectives re-
flect specific areas or domains of student behaviors. Because only a
1imited number of items can be selected for a given group of behaviors

(objectives). the results on these items should be carefully interpreted
as “indicatofs" of general performance for the objective.

-~ If there are only two items per-objective, the possible achievement
levels for the objective are necessarily 0 percent, 50 percent, and 100
percent achisvement. Similarly with four items for the same gbjective,
the possib]e chievement levels would be expanded to O percent, 25 per-
cent, 50 perc2:¥{.75 percent, and 100 percent. This increase in- items
enables a more spécific reporting gf results at both the student and
group level. Further, we have a greater assurance that the students

(or groups) have adequately learned the skills or behaviors stated in the

objective if four items are used rather than two. However, no set rules

can be given as some objectives can be stated with greater specificity
than others and requiré’feweriitem§ for aaequate measureﬁent. *
Generally statewide results will be reported by objectives and
reflect the percentage of Students who answer correctly a given number
of items for the objective. For example, if an objective has fhree
items, results will show what percentage of students answer one, two,
three, or no items correctly. The number of items a student or group is
expected to answer correctly is again a considered judgment based on the
particular objective and the value or priority the user places on that

objective.

\ o }99019




Information at the item level also aids in interpretation as efforts
are made to diagnose specific strengths and weaknesses. Thus, the objec-
tive-based test allows f]exib?]ity to curriculum specialists in assessing
important deve]oﬁmenta] skills with greater accuracy. Certainly it adds
a valuable perspective_t&\fhose who plan. programs to meet

specific needs of North Carolina youngsters.

Comparisons within North Carolina

I

t

\\

There are great variations within the boundaries of North Carolina. N
Particularly important is the variety which exists with the differing
traditions and personalities of its Mountain, Piedmont, and Coastal

Plains groups. The following table describes some of these differences:
TABLE 3

GENERAL ENVIRONMENTAL FACTORS WITHIN NORTH CAROLINA

!

Coastal
Factor Mountains Piedmont Plains State

Popu]atioh 760,760 2,692,975 | 1,428,323 | 5,082,059

(1970) (15%) (54%) (32%) :
Growth _ 1% na |\ 7.7 11.5%

(1960-1970) ’ \%
Distribution of 41,459 569,575 15,444 | 1,126,478
Non-White Popula- (4%) (51%) |~ '(46%) : :
tion -{1970) ‘
Percentage Non-White 5.4% 21.1% 31.6% 22.2%

(]970}
Perce;tage Classi- AN

fied Rural (1970) 75.1% 45.9% 60.6% 55.0%
Percentage That

Moved {1965-70) 40.5% 46.0% 49.2% 46.2%

'S +d

N

N
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Tﬁbse basic environmental factors indicate that a majority of the
people - non-white and white - 1ive in the Piedmont; the Mountains have the
highest percentage - the people living in rural areas; and the Coastal
Plains population has a greater proportion that is non-white. Perhaps the
major point in these figures is the variety among these three major
geographical divisions. As disclosed earlier, some of these same vari-
ables have been shown to be related to achievement.

' Distribution. of economic resources in these three regions also

varies, as the following table shows:

TABLE 4
SOCIOECONOMIC FACTORS WITHIN NORTH CAROLINA

. Coastal
L Factor Mountains | Piedmont Plains State
Family Income 8,059 | 10,234 7,757 9,139
Family Income 5,017 | 5,620 4,104 5,017

Female Head (1970)

Average Pekcentage X ,
Free Schdol Lunch 35.2% 37.6%\ 64.7% -47:8%

Percentage ﬂiving :
Below Pové{ty 20.2% 15.1% 28.8% 20.3%

Percentage oﬁ all
Families Below Poverty )
with Chi]drec Under 18 10.7% ] 8.9% 19.2% 12.3%

Percentage of all -
Children Under 16 From .
Poverty Families 20.5% | 17.4% 34.4% 23.6%

Percentage of Children
Under 18 Living with ) ’
Both Parents 82.6% 80.1% 73.7% 78.3%

N
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Because socioeconomic status is a strong predictor of academic
success, regional differences jn educational achievement are to be ex-
pected. Thus, any academic comparisons should be carefully témpered by
these background differences. N
Sti11 another factor associated with academic achievement is the

educational environment. Regional patterns are suggested in the table

belav:

TABLE &

EDUCATIONAL FACTORS WITHIN NORTH CAROLINA
¢ B

. Coastal |- -
Factor ‘Mountains | Piedmont | 'Plains| State
Average of Median Years .

of Education < Adults ’

Over 25 - 9.5 10.2 © 9.9 10.6
Adult Education Index 2.50. 2.82 | . 2.56| 2.69
Percentage of High School :

- Graduates of Thosa 16-21 ’

Not. in School 49.7% 48.7% P 44.0%| 46.7%
Taxing for Education B

Index 417 507 439 478

These environmental, socioeconomic, and educational factors are a
major influence on a child's educational growth and development. Educa~
tors who consider regional comparisons must be aware of the differential
effects that éhese factors contribute within regions. Certainly expéc-
tations are better determined with an awareness of the status of these
variables, regardliess of whether local, regional, or state comparisons
are being made.
| 12
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HIGHLIGHTS OF SOCIAL STUDIES ASSESSMENT

of the 14,600 third graders randomly selected to participate in the
1973-74 State Assessment of Educational Progress, approximately- 2,500 were
administered-an obaective-referenced social studies instrument. In addi tion,
a randomly selected subsample of 450 of these students took a. test.consisting
of two questions administered orally and. réquiring-oral responses~ State
agency consultants designed- these experimental tests to. measure Student
achievemént in selected, social studies instructional areas. and--to- -determine
1f student response patterns were affected by ora] and written test administra-
tions.

North Carolina's third- grade students scored satisfactorily or better
on approximately two- thirds of the socia] ‘studies objectives measured..

. Third graders averaged extreme]y high scores -on 1tems requirin\
them to '

\ (1) select severa] sources for reference. in 1ocating specific
information;

. - i

(2). identify factors which influence the price or value- of
goods; and - ) A .

(3) pinpoint. reasons for having & police force..-
. Third graders scored above’ average on items requiving them ‘to

(1) select survival equipment essent tial for cenzain kinds of

travel and A
(2) differentiate. ‘between professions invo]ving the production
of goods and the provision -of services. o ®
) . Third .graders scornd satisfactori]y on items requirﬁng them to
=Y
/ , (1) identify the reference material which wou]d prov1de a certain ‘
~ type of, jnformation;
(é) distinguish between rural and'urban scenes;. . ‘
\ (3) indicate how the phys1ca1 environment might affect various -

modes of travel;

(4) select the type of community that wou]d probably. deve]op -
. under certain geographic conditions,

(5) indicate several possible repercussions caused by severing
all roads and rai]roads between uUrban and rural comnmnities,

'(6) select the law which probably would be' the most inappropriate
for a cul ture other than ‘that of the United. States;
S _ T3 L
o T _ §§5${}{{E? o .

""""




RS 4 ’

(7) determine the éffects of economic change upon 4 growing
communi ty ;

ge) identify illustrations shoning a person either consuming
or- producing a product or both,

“(9) - decide whether a specified tnsk was a required function
of the United States: Governmqnt, R 9

e "(10) disp!ay knowledge of - taxes and: tax functions*

(11) identify the President of the. United States and the -
Governor of North Carolira;

¥

R [ 3

. (12): 1dentify the-method by which the office of Governor B ‘;
. of North Caro]ina is fi]]ed. and ) . . . ' :
(13) Select the best method whieh twocdisagreeingrgovern-;,"-
ments could utilize to reso]ve an 1nternationa1 crisis.

. Third-grade students scored marg1no11y ‘on 1tens nequiring then to

(1) se]ect the sequence of major- holidays and the sequence

of major’ 1nventions. o _
(2) locate a: continent or’ cean-on'-a world- map and- decide which i =
continent i$ ‘both abové -and: beTow the: equator, AR S NE

(3) indicate the types of dwe111ngs appropriate for different
’ climates -and’ types- of geographic aréas suitao\e for- certain
purposes; and . . e Lk
(4) determine the type of meterial which cou]d -bé shipped from
an urban: community R

- - RN

i

Third:gradeérs - scored unsatisfactori]y on 1tems requiring them to }

(1) identify. the sequence of events 1n the- manufacture of -
. a product; - ) A

(2) decidE“directions~aseeach _relafes "to: -North. and: decide
" the :combination of two directionsw which wou]d produce - A
a désired trave] route; - | o Tl

(3) 1nd1cate the area on a wortd map which represents the-United
States and: the. area which. represents North Carolina,

(4),,d1fferent1ate between 1nher1ted and env.ironmental 1nf1uences
-on human physiological and attitudinal traits, and

(5) select the sequence of events 1n the e]ection of pub11c
','officials '

R R R R L O T T

. H
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Regional differences were slight. However, students from the Mountain
region of North Carolina performed best, followed closely by the Piedmont

students and then the -students from the Coastal Plains.

In determining educational status, we must examine student performance
in conjunction with environmental factors. Of the significant factors - .
associated with educational opportunity and achievement, parental educa-
tional level and family income are important. Across all objectives tested,
we see the results. In families where at least one parent had some education
beyond high school, the achievement scores are high. Achievement is lowest.
among students who come from homes where reither parent reached. the eight
grade. A similar pattern exists for family income~-high incomes are associated
W1th/h1gh achievement and low incones with Tow ach1evement. -

Tentative. assessment findings for the social stud1es 1nstrument wh1ch
was adm1n1stered orally were as fo]]ows. .

(1) North Carolina's students believe that conflicts are
best reso]ved by. a, third’ party,

(2) 1in conJunct1on. they be]1eve that the major function of
Taws should be to punish wrongdoers and .protect citizens;

(3) their responses to the oral items would indicate that
without formal training in cognitive moral developfient,
* they tend to respond to social conflicts as theor1zed by
Kohlberg (see Appendix A.); and

(4) results from the written and oral tests indicate that
our third graders do not respond d1fferent]y on these.-
two types of tests. .

~

The information gathered from this assessment will aid 10ca] and state
social studies personnel in making accurate decisions regarding improvement
in our social studies curriculum. In fact, the Division of Social Studies

is already in the process of making additions to their teaching and curriculum °

guides which should prove beneficial to teachers in their attempt to" improve
student performance in social studies. /

- » . -~




CHAPTER TWO: SOCIAL STUDIES ASSESSMENT

As part of the State Assessment of Educationé] Progress in N;rth
Carolina, approximately 2,500 of North Caro]inans third-grade students werc
assessed for mastery of selected social studies learning tasks. These
students were randomly selected to.represent the tﬁir&-grade po}h]ation
“n the state and the three geographic regions: the Mountains, the Piedmont,
and the Coastal Plﬁins. Students were about nine years cld at the time of
testing and were aimost eQeﬁly divided between sexes. Approi}mately seventy

percent were whitz and thirty percent were nonwhite - a reflection of thg

statewide pupil ratio.

Social Studies Instrument Description

-

Objective-Referenced Written Instrument

Y Ta accoﬁp]ish this phase of the State Assessment, an experimental

o.Jective-réfereﬁced social studies instrument was administered. An
.3bjective-refereéced test is an instrument designed to measure mastery
cusually defined'as percentage of items answered correctly) of precisely
defined curriculum objectives. The experimental social studies instrument
vas developed by the Division of Social Studieslof the State Department of
Public Inst;uct-on and SCORE (School Curriculum Objective-Referenced
Evaivation) to assess third-grade student mastery of eight troad or terminal
objectives-aqd twenty-seven specific or intermediate objectives.

The eight terminal objectives were drawa from the Division of Social

Studies document Social Studies Curriculum Guide for North Caro]inaﬁ

The eight objectives defined for this iﬁ;?rumgnt were: (1) Information

Processing, (2) Physical Environment, (3) Cultural Environment, (4) Cultural




L

A
Universals, (5) Economic System, (6) Political System, (7) International

Relations, @and (8) Acting for the General Interest. The tyenty-seven
intermediate objectives are listed in Appendix A, as well as in the descrip-
tion of.the results.

\ The twenty-seven intermediate objectives and the seventy-seven iteﬁs
were used to measure the eight broad areas in instructional térms independent
of the students' reading api]ity:’ Adminjstrators read all iéz;s to the
students whiig§zn? students read them silently. The administrators, however,
were not allowed to Hefine or explain unfamiliar words to .the students.

Oral Social Studies Instrument
In addition to the paper-pencil instrument, an experfmenta] social

studies test was administered ora]]} by specially trainedlpersonnef to a
random]& seiected' subsample of approximately 450 students. This instrument
was designed to assess student knowledge of the purpase for laws, to measure
the level of student regsoning about social conflicts, and to ascertain if
differences in student response patterns exist between oral and written
administrations. .

, Since this instrument was administered to only 450 students, any

conclusions drawn from this data must be made with extreme caution. However,

it is interesting to note that the response patterns on the written social
studies instrument for the third-grade students in}the subsample were quite
similar to the response patterns of the total sampﬁe. (See Appendix B).

In addition, the percentage of students belonging to the various classifica-
tions of race, sex, family income, and parental education were also quite
si&i]ar. Thus, the subsample data could be considered somewhat representa-

tive of the total sample.

’
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0bJect1ve Referenced Data Interpretation
# and Reporting Methodology .

As previously noted, the Social Studies Instrument is angobjec-
tive-referenced instrument. Therefore,\the';na1ysis o; thie data requires
thet student performance be compared to predetermined standards or mastery
levels. Before such perfqrmance standards for‘objectivé-keferenced—Eests

e
can be set, ¢3rtain questions must be asked to asceré%in the quality of

the instrument. - .

Have the objectives been judged appropr1ate and/or 1m"ortant
for the-students?

Have these objectives been taught to the students?
. How well did the items measure the speeified objectives?
How difficult were the items for the students?
To provide answeré to these quesp4ens, a random sample'of forty North
Carolina third-grade teachers responded to two questionnaires.concerning
objective and item appropriateness and iten difficulty. (See Appendix c.)

Results from these quest1onna1res wh1ch answer the 5Eove questions W111 be

’ Al

1ncLuded when report1ng student performance for each objective. However,
' since teachers' responses- to the second and th1rd questions were.simi1ar,
this data will be briefly summarized below. f? : )
* At least three fourthi of the third-grade teachers reported that twenty-
three of the twenty-seven intermediete objectives were being taught in their
classrooms. In addition, the average percentage df teachers reporting phat
these objectives were being taught in their classrooms was 88 percent.
Teachens demonstrated afsjmi]ar level of agreement: in rating the adequacy.
_of.the inetrument‘s items in measuring the objectives. In fact, at least
83 percent of the teachers rated seventy-six of the seventy-seven test items
as'either good or adequate measures of the objectives. The average percentage

of teachers reportingujtems as either good or adequate measures was 91 percent.

: 19
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Utilizing the information provided by the questionnaires, mastery
levels were established‘for each of the twenty-seven inggrmediate objec-
tives. (See Appendix C.) Based on these performance standards, achieve-
ment or non-achievement of each objective has been detennined-and will
be reported in the following section.

-~

State Results

Results of thg'SCORE Social Studies Irstrument will be reported by
1tem and itim cluster analysis for eachlgf the twenty-seven intermediate
objectives. (See Appendix D.) "Item analysis" provided the perceﬁt of
correct responses By item, while "cluster analysis@y provided.thé percent of
students responding correctly to a certain number of items within each item
cluster. Forlthis“ana]ysis, jtems were clustered into twenty-seven groups
as defined by the twenty-seven intermediate objectives. For reporting and

continuity purposes, these twenty-seven intermediate objectives were grouped

under the eight terminal objectives.

Terminal Objective A: Information Processing ;

Intermediate Objectiye 1: Identificatioﬁlgf”Source gf_In?onnafion

The first social studies curriculum objective, meastred by a single
item, required the student to identify the réference material whiéh would
provide a specified type of information (e.g., sports resu]ts).\v;igéa-
grade teachers judg-d the achievement of this instructional objective
important for their students. In addition, when these same teachers were
asked to judge the diffiéﬁ]ty level of the item, they rated it as
moderately difficult for their students. Based on this information, it

would be expected that most of North Carolina's third-grade students would

20
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respond correctly to this item.”

Ninety-three percant of the students responded correctly. Thus,

within the limitation~ 1/

of a single-item objective, it was concluded that
nNorth Carolina's third-grade siudents performed satisfactorily on this
objective.

Intermediate Objective 2: ldentification of Source of Informat1on
: Frem Several Sources

Objective -two, whica was also measured by a single item, asked the
students to select several sources which would provide reference’infonnation
for a specified task (e.g., geographfc information concerning E]orida). '
This objactive was judged by teachers as somewhat important for third-grade
students but was reported as being taught in only two-thirds of North
Carolina's third-grade classrooms. Also, since the item Qas rated as diffi-
cult for this age group, North Carolina's third-grade students would not

have been expected to. perform well on this objective.

Carolina's third-grade student performance for objective two was evaluated

as 'cxcellent.

I
However, 76 percent of the students responded correctly. Thus, North 1 l
|

Intermediate Object've 3: Inference of Types of Neighborhood and Geographic |
Conditions . i

This objective, measured by two items, required students to distinguish
between rural and urban scénes. Teachers evaluated this objective as appropri-

ate for their students and rated this objective's items as moderately difficult.

1/

Conclusions regarding student performance on an objective which has been
measured by a single item must be regarded as tentative. Ideally, objectives
weuld be measured by three or more items. However, practical considerations
for this first experimental test, such as time required in item development,
Jength of test administration, and the number of objectives to be measured,
necessarily compromise the ideal. In addition, some objectives, because of
their specificity, can be adequately measured by fewer items.

1 27
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Ninety;eight percent of North Carciina's third-grade students correctly

answered at least one of the items, and 93 percent of the students correctly
answered both of the items. Therefore, North Carolina's third-grade students

satisfactorily mastered this objective.

Intermediate Objective 4: Sequence of Events .

\

Again measured by a single item, objective four was designed to allow .
students to dembnstrate their ability in selecting the appropriatei;equence
of events in the manufacturing of a product. Third-grade teachers ratgd
this objectivé very imporfént for their students and Budggd the items.
difficult for their students.

With only 46 percent of North Carolina's third-grade students respond-
ing correctly, it was determined that third Qraders gemonstrated an unsatis-

factory level of performance on the objective.

Intermediate Objective 5: Chronological Order s

Two questions were used to measure this objective. They required
students to select a sequence of major holidays and a sequence of major
inventions. Third-grade teachers rated objective five as somewhat

\
important and judged the two items as difficult. '

A ¢

Four-fifths of North Carolina's students answered at least one of
the two items correctly, whj]e two-fifths of the students responded
correctly to both items. Sikty—one and 67 peicent of the students cornect]y
responded to each of the two items. -

Based dn this information, student performance for this objective

was evaluated as marginal.
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Intermediate Objective 6: (ardinal Directions

Objective six required students to (1) decide which direction would

be to their right or left if they were facing north and (2) decide which
combination of two directions would produce a desired travel route.
Although third-érade teachers judged this objective as very important
for teaching at th%s level, they rated the five items as difficult
for third-grade students. .

- 0f the five items, 70 percenf of the students .answered at least two:
items correctly, while 42 percent correctly answered at least three items.
The percentage of students responding correctly to each of thg five items was

72, 39, 42, 30, and 55 percent. Thus, North Caro]ina'énthird-grade students ..

failed to master cardinal directions. T !

Intermediate Objective 7: Land and Water Masses

Objective seven, which was measured by three items, required the \ -
studenté(tﬁ ]ocatélg continent or ocean on a world map and to decide whickh P
of the continents was both abdve and below the equatot. Teachers rated '
this objective as very important and its items as difficult.

Fifty-two percent of the students responded correctly to at least two

of the three items. Sixty-three and 55 percent of the students correctly

answered the items dealing with oceans and continents. However, gniy one-

/ third of the students correctly answered the question about the equator.

Student per?onnqnce was thus marginal for this objective (with the .

exception of the low performance item previously noted).

2/
The term Cardinal Directions refers to the directions north, south, east
and west. |

23
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Intermediate Objective 8: Locate Country and State

This final intermediate objective dealing with information processing
required the student to ind{cate the . area on a world map which reprgsented
the United States and, in a separate item, the area which represented North
Carolina. Teachers considered the achievement 5f this objective as very
important for third-grade students. They judged the two items as moderately
difficult. :

Approximately 70 percent of the students correctly answered at least
one of the two items, but only 19 percent of the students correctly
answered both items. In addition, only 36 percent of the third graders
correctly identified the United States, and only one half of the students
coréect]y identified North Carolina. '

Clearly, student performance on this objective was unsatisfactory.

Summary: Information Processing

North Carolina's third-grade students demonstrated satisfactory
performance on items which requi}ed them to identify where a ipecified
ftype of information would most likely be found and which required them to
distinguish between different neighborhoods and geographical conditions.

In addition, they berformed very well when they were asked to select
several appropriate sources of infonpation. However, they‘demonstrated
only marginal performance on items requiring them to put natipna] holidays
.and historic events in chrono]ogjcai order and asking them to distinguish
between oceans and continents. Moreover, North Carolina's third-grade
students demonstrated low performance on the items which required them to

determine directions and on those which required them to‘Jocate the United
.o®

States and North Carolina.
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Terminal Objective B: Physical Environment

Intermediate Objective 9: Effects of the Physical Environment

Objective nine required the students to indicate how the physical
environment miéht affect various modes of travel. This objective was judged
‘ very imﬁortant and its items as moderately difficult. ,

Seventy-four percent of North Carolina's third graders correctly
responded to at least two of the three items, while 42 percent correctly
responded to all three items. Eighty-five, 70, and 56 percent of the
students correctly answered eaéh item. Thus, North Carolina's third

graders performed satisfactorily on this objective. ;

Intermediate Objective 10: Adapting to Physical Environment ~

Four of the five items designed to measure this objective required the
students to select tﬁe types of dwellings which were appropriate for
different climates, while the fifth item asked about the type of geographic
area suitable for a certain purpose. Teachers determined objectibe ten to
be somewhat important and the five items to be mbderatly djfficu]t.

Seve?}y-eight percent of the students correctly answered at least
three of the items, and 44 percent responded coréectly to four of the'items.
The percentage of correct responses,oﬁ the four questiohs dealing with
the appropriate dwelling for climatic conditions was 90, éﬁ, 67, and

26 percent. The students performed best on the item asking them to select
the house which would be fodnd in an arctic region and did the poorest on
the item requiring them to select the house which wou]a most likely be
found where there were few trees.

Fifty-seven percent of,thelstudents chose the correct response to

. the question which asked the students to select the geographic region which

- 25
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would best support an agricultural based culture.
Thus, in general, student performance was*marginal for this objective.
Intermediate Objective 11: Geograbhic Conditions and Industrial Development

~ .
The two items used to determine achievement of this objective required

thé students to select the type of community that wou]dfprobab]y'dave]op
under certain geographic condi tions. Seventy—seyen percent of the students
correctly responded to at least one of the two jtems, and more than one
third of the students correctly responded to both items. In addition, 57
percent of the students correctly answered each of the two items.

Although teachers judged the objective to be somewhat important, they
felt the items were difficult. Therefore, North Carolina's third-graders

demonstrated a satisfactory performance level.

Intermediate Objective 12: No Contact Between Communities

Objective twelve required the students to consider several possible
repercussions of severing all roéﬂg'énd railroads between' urban and rural
comnunities. ’This objective was Jjudged as someﬂéat important, but the
single item measufing this objective was one of&the few test items which
was not considered an excellent neasure of the objective. In fact, only 73
percent of the teachers rated this item as either a good or adequate measure
of the objective. Furthermore, the item was rated as ver* difficult for
third graders. |

Only 19 percent of the teachers thought that at least two thirds of
their séudents would answer the item\correet]y. Howéver, approximately
one third of Noréh Carolina's third-grade students correcily answered the

jtem. Given the above information, North Carolina student performance on

objective twelve was judged as satisfactory.
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Intermediate Objective 13: Interdependence Between Communities and Physical
' Environment

The final objective dealing with the physical environment was also
measured by one item. This question asked the students to determine what
tyge of materials might be shipped from an urban community. Tgachers judged
thislobjectjve very important but rated thé item very difficult.

Since only two of every five third graders could answer this item

correctly, student performance was judged to be marginal.

Summary: Physical Environment
North Carolina's third;gradc students demonstrated a satisfactory
performance level on items which required them to indicate how the
physical environment might affect various modes 6f travel. They also per-
formed satisfactorily when asked to select the type of community that would
prdbab]y develop in certain geographgc areas, and when asked to indicate
the result of severing all roads and railroads between communities.
However, third graders performed marginally on ?hose items which asked
them to determine the appropriate dwelling for different climates and the

4

type of materials which might be shipped from an urban community.

Terminal Objective C: Cultural Envifonmenf

Intermediate Objective 14: Heredity versus Enviromment

The terminal objective,,Cu]turaI.Environment, was measured by a single
jntermediate objective. The intermediate objective was measured by five
items which required the students to-differentiate between inherited and
environmental influences on human physiological and attitudinal traits.
This objective was judged as somewhat important, and the five items were

rated as moderately difficult.
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Eighty-two percent of the studenés cérrect]y answered at least three
questjons while 14 percent of the students correctly responded to at least
four.. The percentages of correct responses to three cf the items, which
required the students to decide if environmental conditions caused people
to Bui]d different shelters, to wear diferent c]othes{ or to like different
foods, were 85, 86, and 87. However, only 21 and 17 percent of the -
students correctiy answered the i@gms which required them to indicate that
environmental conditions do not‘tause'Seop]e to have different color eyes
or to gfow to different heights. This informatfon seems to inaicate that
the students probably answered the questions without considering whether

the statement was influenced by environmental or inherited.f%ctors. There-

fore, student performance on this objective was judged as unsatisfactory.

Terminal Objective D: Cultural Universa]g

Intermediate Objective 15: Requirements for Survival

The first objective c]assifiéd under Cultural Univ?rsa]s required.the
;tudents to select essential survival equipment for travel under certain
conditions. When teachers were asked to rate the objective and the two
items used to measure it, they Jjudged the objectivgfas very important and
the items as moderately difficult. -

Eighty-seven percent of the students correctly answered at least one
item, and nearly 60 percent correctly answered both jtems. In addition,
approximately 73 percent of the students corrgctly responded to each item.
Thus, Nofth Carolina's third-grade studenfs demonstrated above average

performance in selecting necessary survival equipment.

Intermediate Objective 16: Laws for Different Cultures

A single item was used to measure this objective. Students selected
the law which probably would be the most inappropriate for a culture other
than that of the United States. Teachers judged this objective as not very
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important with 42 percent of the teachers reporting they did not teach this
objective in their classrooms. They rated the item designed to measure
this objective as moderately difficult. However, this objective was judged
to have Been satisfactorily ach{eve4 since 58 percent of the third graders

1
= answered correctly. ‘

Intermediate Objective 17: Specific Changes and Their Effects

This objective was designed to measure a student's ability to determine
the effects of economic change upon a growing community. Students were
asked to indicate whether individuals ]i@ing in the community would react

- 1

favorably or unfavorably to sbecific chaﬁgesl This objective was judged as
|

somewhat imbortant for third-grade studenss, but the five items were rated
as the least difficult of all test items.\\

Ninety-five percent of the students coérect]y responded.to at least
three of the items, and 81 percent correctly :ssponded to at least four.
Furthermore, the percentage of correct responses for each of the fivé items
was high (i.e., 85, 88, 65, 90, and 94 percent). Therefore, étudents

performed satisfactorily on this objective.

Summary: Cultural Universals ~
Student performance on items measuring the ability to determine the

effects of economic change upon a growing community and to se]éct the most

inappropriate law to impose on another culture was evaluated as sétisfactory.

In addition, student performance on items requiring them to select essential

survival equipment for travel was judged as above average.

&
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.Terminal Objective E: Economic System \§

~

Intermediate Objective 18: Identification gﬁ_Consumer§ and Producers

Three 1tems %easured objective eighteen. In these, students identified
illustrations shodgng a person either consuming or producing a product, or
both. ' } %

More than two)thirds of the students correctly answered at least two
. Bf the three item§ while. 22 percent correctly answered all three items. The
percentage of séudents correctly responding to each jtem was 70, 75, and 38.
The itém eliciting the 38 percent correct response asked the students to
identify the picture showing both the préduction and congumption of products.

Although teachers judged this objective to be important, they rated

the three items measuring this objective as difficult. Thus, North Carolina

third graders scored high enough to satisfactorily achieve this objective.

Intermediate Objective 19: Producers of Goods and Services

Objective nineteen was designed to measure the students' ability to
differentiate between professions involving the production of goods and
those professions providing services. This"objective was judged as
important, and the four items were rated as difficult.

Eighty-three percent of the students cnrrectly answered one half of
the itgms whils 59 percent correctly answered at least three of the items.
The perceﬁtage of correct responses by item was 59, 61, 60 and 88 percent.

Based on these observations, third-grade student performance for this

objective was evaluated as.above average.
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Intermediate Objective 20: Factors Affecting the Va]ue‘gf.Goods

The fing] objective dealing with the Economic Sy;tem was measured by
five items requiring studénts to identify factors which could infiuence ‘
the price or value of specified commodities. Although this objective
Qas Jjudged as somewhat important, it was one of the few objé&tives which
was reported as not generally taught in most of North Carolina's third-
grade classrooms. The items measuring this objective were evaluated .
.as being moderately difficult. )

- Over 90 perceﬁt of North Carolina's third-grade students responded
correctly to at least three of the items, and ovzr 70 percent of the
students correctly answered at least four. This same high performance was
also shown in the percentage of students correctly responding to each

item: 64, 96, 64, and 79 percent. Thus, student performance on identifying

factors Which ?ffect the value of goods was judged to be excellent.
EN * . - :

)

Summary: Economic Sy-tem

Student performance on items which required the students ic identify
tactors which could influence the price oé value of specified commodities
was excellent. Performance on items which requiré%rstudents to differeniiate
between professions involving the producing of goods and those professions
' pro@iding services was judged to be above average. Student performance

on the remaining items was satisfactory. These items aI&é& the students to

identify the illustrations showing a person either consuming or producing

a product or both.

3]
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Terminal Objective F: Political System

Intermediate Objective 21: Purposes of Government

Objective twenty-one, measured by six ifems, asked the third graders
to ¢:cide whether a specific *ask wai/agrequired function of the United
States Government.’xIeachers fefzﬁzaat this was an impoftant objective’
for inclusion in the social studies curricula, and they rated the items
as difficult. \

Eighty-six percént o( the students responded correctly tc half of

the items, while 64 percent responded correctly to at least four items.
Seventy-one -percent of the studgnt§ felt that the governmeﬁt.has the
responsibility to protect -people, to collect taxes, to make laws, and

to punisﬁ those who break ]aws. However, .only 51 percent of the students

thought that the government has the responsibi]ity to build schools and \

' highw;ys. . )
Although student performance on the items concerning schools and .

highways was somewhat disappointing, student performance on this objective

was satisfactory.

Intermediate Objective 22: Services Provided by Government

This objective was designed to determine student knowledge of taxes and
tax fqnctions. The objective, measured by four items which we:e rated as
difficult, was judged to be important.

Over 80 percen% of the students correctly responded to at least hplf
of the items, aﬁd 56 percent co;rectly responded to at least thrgs’jzgis.

. The percentage of students correctly regponding to each item was .83, 65,

50, and 63 percent.




-

" Considering the difficult -nature of the items and the percentage of
correct responses, student performance for this objective was rated as

. £
satisfactory. gf’
. o ‘gfq,'

Intermediate Objective 23: Election of Officers in Government

: Intermediate Objective 24:

Again, an objectite was measdred by a single item. Students identi-

fied the method by which the office of Governor of North Carolina is

filled.
Almost 70 percent of North Carolina's third-grade students answared

correct]y

on this obJectvve was satisfactory. ~

&

Identification of Governor and President

Intermediate Objective 25:

This objective was measured by two questions asking students to
identify the Rresideﬁt of the United States and the.Governor of North
Carolina. Objective twenty-four was judgeq as very imp0ftant and the
items were rated as easy. “

“On this objective, 94 percent of the students correctly answered at

. least one of the items, and 58 percent correctly answered both items.

There was an 89 percent correct respnnse for the presidential 1tem and

e
S

a 63 percent correct’£e§ggnse/for’tﬁ"gubernator1a] item. Therefbre,

this objectivé was judged to have been satisfactorily ach1eved.

o

Process of Election

bpjective thntnyive, measured by ona item,'was judged by teachers
to be important,-and the item measuring this objeetive was rated as the
moet difficult of any item on the entire test. In fact, only 37 percent
of the teachers po]]ed thought that at least two thirds of their students

cou]d correctly answer this item.
v 33

00042

This objective was judgedeas important and the jtem rated as difficult.

Thus, the tentative conc]us1on was made that students' perfbrmance




~ However, only 20 percent of North Carolina's third graders selected

the sequence of specified avents in the election process. Clearly, this

objective was not mastered by the students.

Summary: Political System
Student performance on items which asked the students (1) to decide
whether a specific task was a required function of the United States

Givernment, (2) to determine student awareness of taxes and tax funct1xﬁs,

(3) to identify the method by wh1ch the office of Governor of North Carolina

¥s filled, and (4) to identify the President of the United States and the
Governor of North Carolina, was satisfactory. However, student performance
on the item requiring them to select the correct sequence of spe fied

events in the election process was unsatisfactory. -

Terminal Objeéctive G: International Relations

Intermediate Objective 26: Resolving International Conflicts’

This intermediate objeptive'was measured by a single item which asked
students to se]ect'the best method which two disagreeing governments could
utilize to resolve an international c¢isis. Teachers judged this objective
as somewhat important with 60 percent of them reporting that this oﬁﬁegtive
was being taught in their classrooms. Tne item, however, was rated as
difficult. ' :

Only fifty-three percent of the students answered this item correctlys
but, con;idering the ratings the objective and the item received, North

Carolina's third-grade students achieved the sbjective satisfactorily.

~
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Terminal Objective H: Acting for the General Interest

3

intermediate Objective 27: Purpose of Law Enforcement

This terminal-intermediate objective was measured by seven items
which required students to decideif specific work tasks were duties of
the police. The objective itself was judged to be very important for
inclusion in the social studies program at the third grade level. All
seven items were rated as moderately difficult. -

Ninety-seven percent of the students correctly answgred at least
five of the items, and 75 percent correctly answered at least six.
Furthermore, the lowest percentage of correct respoﬁseSzfor any of the
seven items was.74 percent which bccurred'on the item'asking, "Do police
make people afraid to say what they want to?" Similarly,76 percent of the
;tudent§ correctly responded to the item asking, "Do police keep people
from buying guns?" Students scores, were, however, highér for the remain-
ing six items. The percentage of correct responses for these items was
85, 88, 80, 94, 94 Pnd 91 percent. The items on which the students scored
54 percent asked, "Do police help ﬁeop1e from harming others?" and "Do

o{}ce help people when they are in trouble?" ‘Clearly, student performance

3/
on this objectjve was excellent.

Oral Instrument Results

Administrators asked students two questions on the oral portion of
the social studies test. Student responses to the first question were

used to determine the general reasoning level of the' third-grade students

3/ ) .
The reader may use the "highlights" section of this report as a summary
of all twenty-seven objectives. For a summary, in list form, see Appendix D.
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who had received no instruction in dealing with social conflicts.

Responses to the second question were used to determine the effect of test

7
/

/

administﬁétion on student response patterns.
The first question, categorized under the terminal objecti@e, Acting

for the General Interest, attempted to measure the studenti;perceptiOns of

how to deal with, and perhaps resolve, soc}a1 conflicts in a.school setting.

The question chosen to measure this objective posed the following moral

’
/
/

dilemma: .
- /,
It is recess time and all the children are on.the playground.
Jeff and Marie are arguing over who gets to go down the slide
first. They start pushing one another and Marie falls down
and starts cnying./'George sees it and runs to tell the
teacher. Should George have told?

The students' responses to this questioh are shmmarized balow utilizing
the states of cognitive moral development outlined by Lawrence koh]berg.
(See Appendix A.) ”

TABLE 1

NUMBER AND PERCENTAGE OF STUDENTS ANSWERING QUESTION 1(a) OF ORAL
SOCIAL STUDIES TEST BY VARIOUS RESPONSE CLASSIFICATIONS

Number of
Response Classifications N Students Percentage
No Response 28 6-3
Punishment and Obedience Orientation 163 36.6
Instrumental Relativist Orientation 36 8.1
Interpersonal Concordance 152 34.2
Law and Order Orientation 63 14.2 .
Social Contract-lLegalistic Orientation 3 0.7

Table 1 indicates that only 6 percent of North Carolina's third-grade

students di1d not respond to the question. In addition, Table 1 reveals

that approximately one third of the responses were classified as oriented
36
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toward punishment and obéajen¢e. In other words, "Jeff did wrong and
should be punished because someone was physically injured." Given the
punishment and obedience or{entation, the physical consequences of an
action determined its goodness and_badness. If the girl had not’been }
hurt, no one would have assumed Jeff to have done wrong.

Another third of the responses was classified as interpersonal
concordance. This is the "good boy -- nice girl" orientation. Good
behavior is that which pleases or helps others; one earns approval by
being nice. "Jeff did wrong and should be punished because what he did
displeased others and earned their disappr?val."

Finally, approximately fourteen percent of the students based their
responses on the assumption that George's action would preserve the status
quc. These students based their reasoning on rules and regulations of
fair play. "Jeff broke the rules and consequently should be punished."

In addi?jon, the studénts‘were kaed, "What do you think the teacher
should do?" étudent responses to th%;\:uestibn are reported in Table 2.

\
M TABLE 2.

. NUMBER AND PERCENTAGE OF STUDENTS ANSWERING GUESTION 1(b) OF ORAL
SOCIAL STUDIES TEST BY VARIOUS RESPONSE CLASSIFICATIONS

Number of
Response Ciassification Students Percentage
Compromise - Reason 20 4.5
Using ﬁuthority~- Referral Powers 167 37.5
Non-Physical Forms of Punishment - 139 - 31.2
Physical Punishment 101 22.7
. s
I Don't Know 4 0.9
No Response ‘ 12 2.7
Teacher Should Do Nothing 2 0.4
37
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Table 2 clearly reveals the expected or stereotype teacher behavior
pattern - only the method varies. !

A tentative conclusion drawn for the responses to these two questions
was that North Carolina's third-grade sfudents be]jeve that conflict
‘resolutiPn should be qcéomp]ished by a third group. gStudents also indicated
the use of a third group in respond?ng to Intermediate Objective 26: Resolving
Internétiona] Conflicts). ﬂorth Carolina's third-grade students seem'to
believe that social cbnf]icts within school boundaries should be handled
by either physical or non-physical discipline or by the introduction of
an authority figure.

' The secopd orally administered question was used to determine if
student response patterns were affected by either oral or written test
administrations. Studentg' oral responses to "Why do .communities have
laws?" were compared with written student re;ponses to five writtén\test
Elquestions (35-40) dealing with the‘burposes of governtent.

Student responses for the oral item are presented below.

TABLE 3 :

PERCENTAGE OF STUDENTS ANSWERING QUESTION TWO OF ORAL SOCIAL
STUDIES TEST BY VARIOUS RESPONSE CLASSIFICATIONS

" 0c0g7

First Second Third
Response Classification Response Response Response Total
Irrelevant 2.7 2.7
Physical Protection 34.6 1.6 0.7 36.9
Tax Collection 0.2 - *0.2
Services 0.5 2.7 0.7 9.9
Legisiation 0.2 0,
Punishment for Wrongdoers 41.8 19.3 2.0 63.1
Ensure Justice - 0.4 T.1 0.2 .7
Security (Emotional, Civic) 8.8 11.0 1.8 21.6
No Response 4.7 ) 4,7
y Total 99.9 35.7 5.4
38




e + ] - ﬁ
. . & :
’ *

2

j Student responses to the written question, "Which of the following

does our government do?", are presented by item in Table 4.

PERCENTAGE OF STUDENTS RESPONDING AFFIRMATIVELY

i

|

/ TABLE 4 ‘
-

TO WRITTEN. TEST .ITEMS 35-40 I

, Item } ! Pefcentage'
¢ M

Helps Protect People 80.6

Makes Laws 79.0

Collects Taxes | : 72.0
PunisheS‘People Who Break the Law 71.0

Builds Highways i 52.6

Builds Schools . 50.7 .

As shown in' Table 3, punishment ranked first as the purpose for ]ﬁwé,'
while physical protection and security ranked second and third respéctivé]y.
Table 4 reveals that protection and punishment ranked high as reasons for the
existence of government. With the limited information presented in Tables
3 and 4, it might be assumed that stuaent responses would be similar on
either oral or written tests.’ However, such an assumption should be made

”yith caution since the instrument was administered to only 450 students.
Needless to say,.further research needs to be completed before drawing
sound conclusions about this question, but the data presented above does

X

indicate that the methodology used -in thils experimental test can, on an
s |

expanded level, provide the necessary dat% to answer this question.

Summary of Oral Instrument Results
. 7 f
The results of the orally administered social studies instrument

produced these tentative findings:

\ _ 39 ‘
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. North Carolina's third-grade students believe that ~
conflict resolution should be accomplished by a third
individual.or group;-

. These students expect school conflicts to be handled -
by either physical or non-physical discipline or by
the introduction of an authority figure;

. They believe the major functions of laws should.be the
punishment of wrongdoers and physical protection, and

s North Carolina's third gréders who had not received

formal training in cognitive moral development, tended
to respond as predicted by the Kohlberg theory.

Social Studies Subgroup Results

In addition to the state results, the SCORE Social Studies Test Results.

were also analyzed by region, family income, and parental education level.
Since the same general trends were observed in both the cluster and item
analysis, only the item analysis results will be reported. For furthér

subtest information, the reader is referred to Appendix D,

~

Results by Region

In general, Piednont youngsters scored sligh%tly above the state
average. Mountain third graders scored somewhat‘;bove the state average,
while Coastal Plains students averéged slightly below the state.

Specifically, Coastal 2ins third graders had an average score of 50.
Piedmont students averaged a score of 52, and Mountain students scored 54°

The state average was 51.

Results by Family Income and Parental Education Level g

Across all objectives tested, the greater the family income, the ‘
better the students performed. Likewise, the higher the level of educa-

tion attained by the parents, the higher the students scored.
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\ i
Students comipg from f%mi]ies whose total income was above $15,000

1Y

avékaged a score of\ 60, wh{]e students 1iving in homes where the family
income was below $3,000 averaged a score of 44. The average score for
those students whose family income was between $3,000 and $15,000 was
52, s]ighp]y above the state's average of 51.-

Students having at least one parent who had some post-high school
training averaged a- score of 57, while students having one parent who

graduated from high school averaged a score of 53. However,.studenfé

~ having only one parent with more than an eighth grade but less than high

school education averaged a score of 48, which is below the state's

~average of 51.

Summary of Social Studies Subgroup Results

From the previous discussion, it is apparent that the average scores
differ for various subgroups of North Carolina's third-grade §tudents.
However, it should be remembered that these scores are averages. Thus,’
within any giQen classification (region, parental education, or family
income level) there are students who score just as high as students
in other classifications. The difference in ave?ages lies »in the fact
that a greater proprotion 6% students within each classification scored

either somewhat above or below the state average.

~
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. SOCIAL STUDIES

i
OBJECTIVE CLASSIFICATION
N\ .

Terminal . . Intermediate

Information Pro€essing: Identification of Source of Information

Identify Source of Information -from
Several Sources

Infer Types of Neighborhood and Geographic
Conditions

Sequence of Events

Chronological Order

Cardinal Directions

Land and Water Masses

Location of Country and State

Physical Environment Effects of Physical Environment
, Adaptation to Physical Environment
Geographic Conditions and Industrial
Lo Development

No Contact Between Communities and
Physical Environment

Interdependence Between Communities and
Physical Environment

-

( 'Cultural Environment Heredity versus Environment

/7

. Cultural Universals Requirements for Survival

Laws for Different Cultures

Economic Changes and Their Effects
Upon Communities

Economic System Identification of Consumers and
. Producers
Identification of Producers of Goods
and Services
Factors Affecting Va]ues of Goods

Political System Purposes of Government
Purposes of Law Enforcement (subsamp]e)
p Services Provided by Government

Election of Officials in Government
Identification of Governor and President
Process of Election

International Relations Resolving International Conflicts
Acting for the General Purpose of Law En%orcement
Interest . Resolving Social Conflicts (subsample)
47




" Education in 1970.

SOCIAL STUDIES ASSESSMENT INSTRUMENT

Rationale

-
The North Carolina social studies curriculum is a K-12 continuum of

skills and social knowledge organized around nine major concept statements
drawn- from the various social sciences. (A list of these concepf statements

is presented below.) This curriculum is designed to enable students to:

N

Develop concepts and genéralizations which will '‘provide insight
into the political, economic, and social behavior of man.

Develop skills and attitudes conducive to the use of rational
processes for problem-soiving, valuing, and decision-making.

Acquire knowledge about (a) the structure and functions of the
social, political. and economic institutions in American society;
(b) the development and unique characteristics of past and present
societies; and (c) issues and problems which have persisted
‘throughout the history of mankind.

Develop a system of values consistent with the fundamental tenets
of democracy.

Develop positive attitudes toward other peoples.

Develop an understanding of on?ie]f and one's relationship to
others and to the enviropmentu_

This curriculum was developed by\the Division of Social Studies of the
Department of Public I:zzruction %n consultation with the North Carolina
Social Studies Advisofy Commitfee. ' It was adopted by the State Board of

The eight terminal objectives of this assessment were drawn from these
concept statements and curriculum goals. Objectives and items selected for
the assessment instrument represent the statement of these broad objectives
in measurement terms. The number of items for each objective was not

equal; weight (in numbers of items of fhe assessment) was given to areas

of priority within the Division of Social Studies. 7he assessment was

1/

~ These six curriculum statements and the nine concepts statements
presented on the following pages are excerpts from the Division
of Social Studies document, "Social Studies Curriculum Guide for
North Carolina.” N
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composed of items from the SCORE item bank, released items from NAEP

(National Assessment of Educational Progress), the assessment instruments
of other states, and items created by the Division of Social Studies.

I. Man is a unique being, and while.each.individual is unique in
some ways, greater similarities exist amnong men than dissimilarities.
The uniqueness of individuals results from the fact that no two people
on earth are biologically the same .nor have they shared an identical
total environment. Yet, despite individual differences, mankind is
remarkably similar in many respects. Al1 human beings exhibit emotions
-of anger, fear, sorrow, love, and hatred. Regardless of race or ethnic
origin, all men have certain common physical and psychological needs:
all people require food, air, shelter, water, and protection for-their
‘survival; human beings, in general, have acquired the need for ‘self
expression, affection and interaction with other kuman beings.

Because of these basic human needs, man, with few exceptions, cannot
exist adequately by himself--consequently, he lives in groups with other
men for his own physical and psychologicz1 well-being. [In devising
patterns for group living, various groups or societies of men have created
their own distinctive culture (patterns of learned behavior). P

An examination of the‘growth and development of various cultures
reveals the basis for man's pre-eminence over cther creatures of the

«garth--his endless capacity to invent and learn. Inventiveness and the

caﬁéq;ty to learn are characteristics common to all of mankind. As a
result of his ability to invent and to accumulate and transmit nowledge,
man has created for himself an environment quite unlike that provided by
nature.

Human behavior and culture are inextricably intertwined--culture is
a product of man's inventiveness, yet, at the same time, it greatly-
influences man's thoughts, beliefs, and actions.

Cultural heritage is not the sole determinant of man's actions,
although it may to a great extent explain his habits or tendencies to
behave in a certuin manner. Rarely, if ever, can the actual behavior of
an individual or group be explained in terms of a singlc phenomenon.

The behavior of an individual at a given time is affected by his physio-
logical and emotional state, tne intensity of his drives or motivations,
as well as by the particular external circumstances and social pressures
with which he is confronted. Conséquently, in any analysis of human
behavior, the concept of multiple causation must be applied.

II. The development of the culture of any society is influenced in
part by the geographical setting in which the society finds itself.
Every place may be described in terms of: (1) position (specific longi-
tudinal and latitudinal referents); (2) situation (relationship to other
places in terms of diFtance, direction, and time; and (3) site (elevation,
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landforms, climate, resources, etc.). - The significane of location for a
particylar society or region, is dependent upon cultural developments
both within anq\ outside that society or region.

Phenomena_are not distributed equally over the earth's surface. This
geographic variability has been a major factor contributing to the develop-
.ment of diverse cultural patterns among human societies. While nature may
determine the quantity and quality of resources available in a given area,
it is man who determines when and -how they shall be used. Mere presence
of earth materials does not guarantee théir use. Earth materials become
resources only when man perceives them as such and develops the skills
necessary for their us Thus, as a result of cultural differences, people
may use similarly engp%éd physical environments in significantly different
ways. s

The spatial distribution of natural and cultural phenomena has caused
human society to move from isolated self-sufficient communities toward an
interdependent whole. The development and ever-changing patterns of
functional relationships between different areas of the world have 1linked
countless human settlements together in a variety of ways. Thus, the
increasing interdependence of mankind has resulted in a corresponding
increase in cultural diffusion and significane of relative location,

111. While ways of living differ from one culture to another, all
cultures have some common characteristics {cultural universals). Ali
*cultures have produced artifacts and institutions which serve, preserve,
and transmit that culture. A culture consists of the shared meanings
and values that the members of any.group hold in common--this includes
their artifacts, institutions, and learned patterns of behavior.

~

Culture is a human inveption which evolved out of man's need for
organized patterns of group living. Cultural differences observed among
human societies may be viewed as the cumulative product of mass human
response and learning urder diverse geographical and social circumstances.

' If it is to survive, a society must devise some means for satisfying
the basic human requirements of its members, for resolving potential con-
flict, and for enculturating new members either born or moving into the
society. Consequently, while specific cultural traits differ widely from
one society to another, every human society has developed (1) basic rules
of moral conduct that all of its members are expected to follow (religious
and value-belief systems), (2) a recognized means of exercising authority
(poiitical system), (3) a system for the production and distribution of
goods and services (economic system), (4) a communication system (1anguage),
and (5) social groupings (families, communities, etc.) which facilitate
the transmission of culture and the attainment of basic physical and:
psychological human needs. ’
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IV. The political system is the authorative allocator--the mechanism

by which society finally and ultimately decides which interests, goals

and wants shall be enforced on and in society. ~

The political system is that part of the society that makes binding
decisions for the whole of society--this includes formal agencies of
government and actual decision-makers both within and outside the formal
political structure.

Political systems exist in every human society. They differ consider-
ably, however, in terms of organizational structure, the values they seek
to enforce, the actual power or authority they are able to exert over the
people they govern, a~d their ability to protect the society from all )
other societies. Political concepts such as individual freedom, rights,
and obligations are culturally defined--they may hold different meanings
and be differentially applied in different societies as well as within the
same society. Differences in the structure and power of political systems
result from differences in the academic, social, geographic, and philosoph-
jcal forces operating within the various societies.

Political power is not evenly distributed among all members of any
society. In every society there are some individuals or groups who play
a more active and significant role in the political process than others.
The distribution of power within human.groups, is affected by the distri-
bution of resources and skills, individual and group motivation, dnd access
to the actual political decision-makers.

The contrast between democratic political systems may be viewed as a
conflict in basic underlying values. Democracy as & political form is
based upon the general assumption that the majority of citizens are
entitled to make the choice as tc what is best for the seciety--thus, all
forms, of political participation are open to a greater number of people than
that generally found in other types of political systems. In theory, every
person within a democratic society has equal rights, liberties, and protect-
jon under law. Maintenance of a democratic system however, is dependent
upon the efforts and quality of participation of the people--their willing-
ness to study issues, accept responsibilities accorded him as a citizen.
Additionally, participatory citizenship requires that the individual must
not only know how to exercise his political options, but must feel that he
is obligated to do so.

V. Every economic system involves the production, distribution, and
consumption of goods and services. It possesses reqgularities which make

certain forms of prediction possible.

There are not enough resources to produce all the goods and services all
peopie want. Thus, every society must in scme fashion resolve certain
basic economic questions: (1) What and how much of each good and service
shall we produce? (2) How much shall be produced in total? (3) ‘How much
and in what way shall land (natural resources), labor, management, and
capital be used for production? ’(4) How shall these goods and services
be distributed among the population?
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as to economic goals and tne means for their attainment. Quite often there

may ex“st more than one sat-sfactory solution to an economic problem. The

|

. L Within and among societies there is a cons1derab1e lack of agreement ‘
g

|

\

\

|

aiternative selécted is often determined by a society's values and the
goals and obJert ves emanating therefrom. Ultimately, the economic output
of a nation is affected by the-quantity and the quality of its product1ve
resources (land, labor, and capital goods), its level of technology, and’
the efficiency of its organizational structure.

\
|
Uneven distribution of the earth's materials and the need for human .
,societies to increase the quantity and quality of producation have resulted
in geograph1c occupationai, and technological specialization. Special- ..
ization, in turn, has increased the 1nterdependence of mankind. For this
reason, economic con.erns of nations in modern times have of necessity
become giobal in scope--events occurring in one nation {famine, industrial
| expansion, resource development population explosion, technological or
scientific advances) may weii have profound effects upon the decisions and
welfare of nations in many other parts of the worid. Phenomena such as
populaticn explosion, the revolution of rising expectations, and diminish-
ing resources have created a greater need for decision-making on an inter-
natiopal leve! in order that natural resources, capital goods, and avail-
able human skills may be used Tor the greatest benefit of mankind.
A perate entesrprise system such as that existing in the United States,
15 based 02 the assumption that individuals have the right and should be
ucco'ded freedom to seek economic gain with minimal government interference.
Some governrmenta' veguiation is necessary, however, for the protection of
publ. S 'ntecest o- the nati onal economy as a whole. The questions of what,
haw .mUch, when, and by whom goods and services will be produced are to a
Jarge extent as_wered by p-oducers and consumers interacting in a free
market ™~

N
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7] Tn2 J3ive-pelief system of a socieiy shapes and exerts informal ‘
cont-ols sver the behavior of members of that society. |
The behay i3 of indsviduals and groups is to a great extent influenced by

the va ue-be’ ef System innerent in the partxgular culture to which they
belong E-a2ry so:ety nas certain "rules of the game"--standards of
eth:ca’? zcondutt end <oc ‘al! norms--to which all of its members are expected
to aghere

Vaiyz-ha’@ ef systams are not universally the.same. Various societies
have evoived different belrefs concerning the supernatural and the relation-
ship between supernatural powers and man. Concepts concerning the role of
the individual in society vary considerably from one culture to another.
Culture groups alsg differ in their assumptions of what is good, what is bad,
what s sccrai'’y acceptabie and what is not. Behaviors cons1dered desirable
tn one cultural setting might well be deemed 1nappropr1ate\\? another,

Wrthin each society there are a number of smaller social ynits such as
social classes, rac:ai and ethnic groups, voluntary assoc1at1oqs When the
] \ )
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-values and beliefs held by such groups are in conflict with those of the .
larger culture social problems may result. As the number of individuals
varying from the social norm increases, generally there is a corresponding
increase in social disorganization.

In order to secure social stability and unity, every society has
established a system of rewards and punishments it uses to enforce social
norms. To encourage desirable behavior, public esteem may be bestowed
upon individuals whose actions embody the values most prized by the
society; on the other hand, violators of certain social norms may be .°
subjected to public ridicule, loss of social status, or actual bodily
harm. While specific techniques vary greatly from one society to another,
every society has negative and positive sanction it uses for.controlling
the behavior of its members.

VII. A1l cultures are influenced by past experience; values, beliefs,
customs, and traditions are handed down from one generation to another.
A1l cultures have roots in the past. Decisions made and institutions
developed in the remote past often have great impact on present-day develop-
ments. The web of customs, traditions, values and beliefs found within a
given socciety is a result of the past history of that society.

Within any society there must be some degree of consistency if the
society is to continue to achieve its aims. For this reason, every society
has established means for socializing its members. Through various groups
and institutions (family, school, church, peer group) the society employs
both formal and informal means for transmitting cultural values to the
young. Generally, the more complex the society, the larger the number of
agencies and institutions. employed to socialize its members. In the process
of socialization the child internalizes the expectations and values of the
society to which he belongs -- he begins to see himself as others within the
society see him; he evaluates his appearance and behavior as he thinks
others evaluate them and experiences a sense of shame or pride as a result
of his assessment.

Socialization occurs with adults as well as with young children. Man
ijs a flexible being and is capable of learning approved ways of behaying
in a variety of societies. Whenever an individual enters a new society

and internalizes the expectations of that society, socialization takes place.

VIII. Culture change occurs continuously and at an accelerating speed.
It is a neutral process which may be progress on decfine depending on the
perspective of the observer.
Change has become a constant in modern society. Man is constantly having
to adapt to new pressures.

The nature, degree, and rate of chahge varies considerably from one

society to another and within the same society at different times in history.

The speed, amount, and direction of change within any society is affected by
the attitudes, values, and basic interests of the society.
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The material aspects of a culture usually change more rapidly than
the non-material aspects. The phenomena is known as cultural lag. Societies
tend to accept technological changes more readily than changes in their

value system or social changes in technology often result in the creation of
social problems which can be resolved only by a change in basic cultural
institutions and values. N

s

Change is not always universally welcomed, nor does it always affect
all segments of society in the same manner. A particular change may benefit
some groups or individuals and not others; for some people it may represent
progress while for others it may represent a repudiation of time- tested

and proven soc1a1 patterns and behaviors.

[X. Cultures change as a result of alterations in traditional patterns
caused by geographic, economic, social and political transformation.
Although the rate and degree of change may differ, all cultures experience
change in some form -- new pecple entering the society bring new ideas with
them; new inventions may effect change in existing living and work patterns;
floods, earthquakes, erosion and other natural phenomena may effeci change
in the cultural site, etc. Cultural change occurs whenever there is varia-
tion in a given social pattern or a previous state of existence.

- Factors influencing cultural change are generally complex in nature.
Change may result from systematic planning on the part of society's leaders
or it may evolve through a chain of unforseen events. A change in the goals
of one group may have profound effect upon the economic and political activi-
ties of groups in surrounding areas. Chariges in one aspect of a culture may
force changes in other aspects of the culture. For examp]e discoveries of
new resources or changes in techno]ogy may effect change ina soc1ety S
economic and social patterns; tHis, in turn, may require change in the
political system in order to prevent serious social disorganization.

In culturally pluralistic societies -- societies consisting of numerous
and often widely diverse groups, each with its own set of values and expec-
tations -- change is inevitable. Indivudals in such societies telong to many
different groups and thus often require simultaneously different and sometimes
conf'rcting values which must be reconciled. In reconciling value differences
cultural change takes place.

Cu'lture change occurs whenever different culture groups come into close
contact and interact with one another. Only in isolation can a group main-
tain its culture relatively unchanged.




1/
KOHLBERG'S STAGES OF COGNITIVE MORAL DEVELOPMENT

LEVEL I. PREMORAL Neither understands rules nor Judges good or bad in

"terms of rules and author1ty Good is what is pleasant and

A exc1t1ng, bad is what is painful or fearful. He has idea of

%<+ obligation, should, or have to, even.in terms of external
authority, but is guided only by can do, and want to do.

LEVEL I1. PRECONVENTIOMAL LEVEL.

-

Stage 1. The punishment and obediencg orientation. The physical
consequences of action determiné its goodness or badness
regardless of the human meaning or value of these consequences.

" Avoidance of ‘punishment and unquestioning deference to power
are valued in their own right, noti.in terms of respect for an
underlying moral order supported by punishment and authority
(the latter being Stage 4.)

Stage 2. The instrumental relativist orientation. R1ght action
consists of that which instrumentally satisfies one's own needs
and occasionally the needs of others. Human relations are viewed
in terms like those of the market place. Elements of fairness,
rec1proc1ty, and equal sharing are present, but they are a]ways
interpreted in a physical or pragmat1c way. Reciprocity is a
matter of "you scratch my back and I'11 scratch yours," not of
loyalty, gratitude, or Just1ce

LEVEL ITI. CONVENTIONAL LEVEL

Stage 3. The interpersonal concordance or "good boy--nice girl" -
orientation. Good behavior is that which pleases or helps others
and is approved by them. There is much conformity to stereo-
typical images of what is majority of “natural" behavior. Behavior
is frequently judged by intention: "He means well" becomes impor-
tant for the first time. One earns approval by being nice.

Stage 4. The law and order orientation. There is orientation toward
authority, fixed rules, and the maintenance of the social order.
Right behavior consists of doing one's duty, showing respect
for authority, and maintaining the given social order for its
own sake. ‘

LEVEL IV. POST-CONVENTIONAL, AUTONOMOUS, OR PRINCIPLES LEVEL.

Stage 5. The social-contract legalistic orientation. Generally with
utilitarian overtones. Right action tends to be defined in terms
of general individual rights and in terms of standards which have
been critically examined and agreed upon by the whoie society.
There is a clear awareness of the relativism of personal: values
and opinions and a corresponding emphasis upon.procedural values
for reaching consensus. Aside from what is constitutionally
and democratically agreed upon, the right is a matter of personal
values and opinions. The result is an emphasis upon the legal

~ Kohlberg L. and Turiel E., "Meral Development and Moral Edugation" in
o G. Lesser (ed.), Psychological and Educational Practice, Chicago, Scott

B ‘ Foresman, 1971.
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Stage

=\ . point of view, but with an emphasis upon the possibility of

changing law in terms of rational considerations of social
utility (rather than rigidly maintaining it in terms of Stage 4
law and order). Outside of the legal realm, free agreement

and contract is the binding element of obligation. This is

the "official morality" of the American government and Constitution.

6. The universal ethical pr1nc1p1e orientation. Right is

defined by the decision of consc1ence in accord with self-chosen
ethical principles appealing to logical comprehensiveness, univer-
sality, and consistency. These principles are abstract and

ethical (the Golden Rule, the categorical imperative) and are not
concrete moral rules like the Ten Commandments. At heart, these
are universal principles of justice, of the reciprocity and quality
of the human rights, and of respect for the dignity of human beings
as individual persons. f

i

i
|
|
|
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PERCENTAGE OF TOTAL AND SUBSAMPLE POPULATIONS
BY VARIOUS SUBGROUP CLASSIFICATIONS

Total
Subgroup Classification Sample Subsample
Coastal Plains * 33 34
Piedmont 53 51
Mountains 14 .15
. 1 _ 6 N4
Education Level 2 27 23
3 44 a4,
4 23 29 \
1 16 12 .
Jk
'Family Income 2 76 79
3 8 9
Sex M 51 51
F 49 49
Race W 70 75
B 30 25

*
Education Level: 1

> W

*k
Family Income:

N s

Both parents having below eighth grade

educations

One parent having between eighth grade

and high school education

One parent with high school education
One parent with post-high school education.

Balow $3,000

Between $3,000 and $15,000

Above $15,000.
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PERCENTAGE OF TOTAL AND SUBSAMPLE POPULATIONS<CORRECTLY RESPONDING
TO SOCIAL STUDIES TEST ITEMS BY TERMINAL OBJECTIVES

Regions

. State M P C

Terminal Cbjective T S T S T St T S
Information Processing 65 68 67 ) 71 ] 65 | 69} 63 65
Physical Environment 53 57 55y 58 | 53 | 57 | 51 56
Cultural Environment 59 60 60| 60 | 59 | 60| 58 { 59
Cultural Universals 72 | 74 73172172 |76 | N 73
Economic System -69 ‘ 71 Y 701 .74 |1 70 |73 | 67 67
Political System 62 64 63| 62| 63 | 66 | 60 63
International Relations | 52 | 57 . § 50| 49 | 54 {51 |53 | 50

' Acting fo; the General
Interest 86 87 86| 8 | 87 |57 ] 86 88
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SOCIAL STUDIES ASSESSMENT OBJECTIVES

Questionnaire Instructions

The third-grade Social Studies Test for the 1973-74 statewide assessment
dealt with several general areas, or intermediate objectives, of interest
at the state level. More specific instructional, or student performance,
objectives were selected for each intermediate objective. The depth of
measurement for each intermediate objective varies considerably. Several
of these areas may not have been taught in many schools in the past, but
are gradually becoming of more_interest throughout the nation.

Each intermediate objective is identified by a roman numeral; its instruc-
tiona] objectives are numbered consecutively after it. You are requested
to rate each of the objectives (both intermediate and instructional) for
three areas of concern: Importance, Being Taught, District Curriculum.
There are three rating columns, one for each area. Circle one number in
gggh_co]umn which best reflects your thinking.

Column A, Importance: In this column you should rate the objective
for its overall importance to third grade
students. It is important for these students
to know or to be able to do? Does it reflect
an important learning skill for them? You
should judge nere on the general importance
of the objective and not whether it is currently
being taught. Circle one number.

1 - Very Important
2 - Somewhat Important
3 - Not Very Important

Column B, Being Taught: Here you are asked to rate the objective as to
whether it is being taught to your students. That
is, do you teach to this objective? If you are a
member of a team teaching situation and do not teach
this particular subject, please make a judgment as
to whether other team teachers teach to this objec-
tive. (This will help us to know if the objectives
selected are ones that the students in North Carolina
generally encounter.) Circle one number.

1 - Yes, I (or team member) teach to this
objective.
2 - This objective is not specifically covered
with my students but they have highly
- similar content and activities.
3 - No, my students are not taught this
objective.

Q. 65
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Column C, District Curriculum:

This rating asks for your best judgment as

to whether this objective is generally covered
in the curriculum throughout your local school
system. Thus, you might teach an objective
which few others teach and would mark "No".

Or you might not teach a particular objective
which many others might teach and would mark

" "Yes". This rating is, of course, very sub-
"jective and the results will be considered
only as general indicators. Circle one number.

1 - Yes, this objective is generally taught.

2 - No, this objective is not generally
taught.
3 - I do not know.

The numbers in the rating columns have headings cnly on the first pége of the
questionnaire. In order to keep in mind the meaning of each number, refer
back to the instructions (which may be separated from the questionnaire if
desired) or the front page of the questionna?re.
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SOCIAL STUDIES: OBJECTIVE-ITEM CONGRUENCE

Questionnaire Instructions

In this questionnaire, you are asked to look at each item on the Social

Studies Test and make a judgment about how well it seems to measure the

objective for which it is listed. Two types of ratings are requested:

one dealing with how well you think the item measures the objective with

which it is listed, and the second déa]ing with how difficult you think

the item would be for your students.

Column A, Measure: Here you are to judge the excellence of the item
as a measure of the objective listed. Circle the

number that best reflects your own opinion. -

1 - A very good measure of the stated objective

2 - Adequate or generally acceptable measure of
the objective

3 - A poor measure of the stated objective

/ what percentage of third grade students you have taught
/ you think would pass that item in the Spring. Ratings
/ range from "1" (Very Difficult) to "5" (Very Easy).

In order for the responses from all the raters to be
comparable, please use the following guidelines for
ranking each item. The percentages represent the
number of your students you believe could answer the
item correctly. ‘

0-20% answer correctly
21-40% answer éorrect1y
41-60% answer correctly
61-80% answer correctly,
81-100% answer correctly

Column B, Difficulty: Please rate each item on its difficulty level, or on

Sl W Ny -
1

Below each objective, the item(s) measuring that objective is (are) Tisted.
You mqst refer to that item number in the enclosed Social Studies Test booklet. I
For example, item 1 measures the first objective listed. You should turn firit

to item number 1 in the test booklet, read the item completely. After ccmp]et{hg

the item, rate it on the two scales described above: Measure and Difficilty.

Ve

/

75
00076




-

Then do the same for item number 2 for the second objective. Follow this
procedure for the items listed for each objective. Some objectives have

more than one item.

. I
When reviewing the items, keep in mind that all items were read aloud to the

students (except for those items measuring readjng skills) in order to reduce
the influence of poor reading on the answers.

Ypu.may refer back to these instructions if necessary in order to keep the
rating scales in mind. If helpful, you may separate this sheet of instructions

from the rating questionnaire itself.

76




ITEM RATING SCALE

1-Good 1: 0-20%
2-Adequate 2: 21-40%
3-Poor 3: 41-60%
4: 61-80%
5: 81-100%
(A) (B)
Item Measure Difficulty

INFORMATION PROCESSING - The student will

demonstrate ability to locate, gather,

organize and evaluate information.

1. Given specific information to 1 1 2 3 1 2 3 4 5
locate, the student is able to
identify the source (newspaper, |90 10 0 10 17 39 34
magazine, encyclopedia, atlas,
dictionary) from which cne could
most likely obtain such infor-
mation. .

2. Given a particular topic and/or 2 1 2 3 1 2 3 4 5
question, the student will gather ' x
information on the topic and/or 46 42 ]ZJ 2 20 32 28 17
question from at least three
sources.

3. Given a picture of people engaged 59 1 2 3 1 2 3 5
in various -activities, the student
will infer thekind of neighborhood 88 10 2| 0 012 778
and/or the geographic conditions under N

. S . 60 1 2 1 23 5
which such activities are most likely
to take place. 78 17 0 0 5 10 -17 68

4, Given a picture sequence, the student 3 1 2 1 2 3 4 5
will identify the order in which the.
particular events depicted occurred. ?9 4 17 15 1 2% 3 10

5. Given a set of events, either histori- 4 1 2 3 1 2 3 4
cal or contemporary, the student will 51 39 7 5 20 37 37
place the events in chronological order. -

. 5 1 2 3 1 2 3 4
59 34 7 5 10 29 36 20

\

\ 77 4

A

2
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ITEM RATING SCALE (CONTINUED)
1-Good 1: 0-20%
2-Adequate 2: 21-40%
3-Poor 3: 41-60%
4: 61-80%
5: 81-100%
(A) (B)
Item Measure Difficulty
6. Given a map and/or orientation 6 J]1 2 3 12 3 4 5
North, the student will correctly =
identify and distinguish among: 78 15" 7| > 4 20 2) 42
711 2 3 1 2 3 4 5
v |68 29 2] 5 5 42 29 17
811 2 3 _1 23 4 5
68 29 2| 5 7 42 27 17
7511 2 1 2 3 4 5
51 27 17 2012 34 27 2
76 {1 2 3 1 2 3 4 5
71 20 5 15 7 29 39 5§
a. the Cardinal Directions -- N
North, South, East, and West
b. «the Intermediate Directions --
Northeast, Northwest, Southeast, f
and Southwest. \
7. Given a simplified map or globe, 701 2 3 12 3 4 5
the student will identify and make - Y
a distinction between land and water 68 22 10 210 7 37 54
masses. 11 2 3 12 3 4 5
61 29 10 220 17 34 27
8. The student is able to name and locate 7211 2 3 1 2 3 4 5
his/her country, state and city on a - 35 42 24 27 26 27 10 7
map and/or globe.
7311 2 3 12 3 4 5
66 24 7 4 5 27 32 29
74 11 2 3 1 3 4 4 5
73 22 2 0 7 24 29 37

78
()(3(3?753 i




ITEM RATING SCALE (CONTINUED)

II. PHYSICAL ENVIRONMENT - The student will

demonstrate an understanding of man's
relationship to the physical environment.

1.

Given a picture or description of a
particular geographic or climatic
condition, the student will

a. identify effects these condi-
tions may have on a person,
a family, or a comunity

b. identify ways various groups
have adapted to the particular

environmental conditions described.

Given specific situations, the student
will identify locational factors
(topography, relative location,
climate, and natural resources or
other characteristics) that would
either aid or deter growth and
development of a human settlement

or activity.

Given a picture or description of a
particular type of industrial or
agricultural activity, the student
will correctly match the picture or
description with a specific geo-
graphic feature that would facilitate
development of the industry described.

66

67

10

1

12

14

68

69

1-Good- 1: 0-20%

2-Adequate 2: 21-40%

3-Poor 3: 41-60%

4: 61-80%

' 5: 81-100%

(A) (B)

Measure Difficulty
1 2 3 12 3 4 5
71 27 2§ 515 37 32 12
1 2 3 |12 3 4 5
78 17 5 210 24 37 24
1 2 3 12 3 4 5
78 17 2 2 2 22 32 42
1 3 1 2 4 5
88 5 2 5 20 8
1 3 1 2 4 5
59 24 12| |517 29 32 15
1 2 3 12 3 4 5
68 24 2 0 5 29 34 29
1 2 3 12 3 4 5
68 20 7] [p410 27 22 37
1 2 3 12 3 4 5
71 27 0] 2 7 39 37 12
1 2 3 12 3 4 5
54 34 10 515 37 29 12
1 2 3 12 3 4 5
54 3¢ 5| (017 29 34 15

r@};‘



ITEM RATING SCALE (CONTINUED)

- 1-Good . 1: 0-20%
2-Adequate 2: 21-40%
3-Poor 3: 41-60%
4: 61-80%
5: 81-100%
(R) (B)
Item Measure Difficulty
4, The student will demonstrate under- 77 1 2 3 12 3 4 5
standing of effects of geographic
distribution on human activities 44 29 24 729 42 12 7
by identifying and/or predicting
the consequences for two mutually
dependent (interdependent) communi-
ties if all contact between these
communities were suddenly stopped.
5. Given pictures or descriptions of 15- |1 2 3 12 3 4
situations depicting a condition
of interdependence, the student 46 44 7 1015 34 27 12
will identify or state ways in
which the groups involved are -
dependent upon one another.
III. CULTURAL/SOCIAL ENVIRONMENT - The
student will demonstrate knowledge
and understanding of the relationship
between human beings and their cultural/
social environment. ‘ -
1. Given ways in which people are 41 1 2 3 T2 3 4 5
alike and different, the student =
is able to identify those likenesses 66 27 5 2 7 24 15 49
which are the result of heredity 42 T 2 3 12 3 4 5
and those resulting from the
cultural/social environment. n 22 3 2 5 20 17 54
43 1 2 3 12 3 4 5
168 22 7 2 5 15 12 63
44 1 2 3 12 3 4 5
) 66 20 12 5 7 17 7 6l
45 1 2 3 12 3 4
66 24 7| 2 7 15 10 63

80
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IV

ITEM RATING SCALE (CONTINUED)

CULTURAL UNIVERSALS - The student will &

demonstrate knowledge and understanding
of "cultural universals" and awareness
that these take different forms in
various cultures and that these forms
may change over time.

1. Given specific situations, the
student is able. to identify those
things human beings require for
survival.

2. Given a specific group situation
or cultural setting, the student
will identify or state a rule or
law appropriate to the specific
group or cultural need described.

3. Given information about a person or

a group of people whose lives are

being affected by a specific change,

the student will:

(a) didentify reasons why change
may have occurred

(b) predict possible consequences
of this change

(c) ddentify or state how this
change would most likely be
viewed by the person or
persons involved.

81

1-Good 1: 0-20% .
2-Adequate 2: 21-40%
3-Poor 3: 41-60%
4: 61-80%
5: 81-100%
(R) (8)
Item Measure Difficulty
9 |1 2 3 }/ 2 3 4 5
88 10 0} 0 2 12 34 49
20 1 2 3 12 3 4 5
73 20 5 0 5 24 27 42
21 1 2 3 1 3 4 5
156 37 5] 2 32 27 34
54 1 2 3 12 3 4 5
85 12 0] 0 0 12 27 59
55 1 2 3 N2 3 4 5
83 12 2] 0 2 20 34 42
56 1 2 3 12 3 4 5
81 17 0] 0 0 17 34 46
57 1 2 3 12 3 4 5
: 76 20 2 0 5 17 27 49
58 1 2 3 12 3 4 5
88 10 0] 0 0 15 27 56
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ITEM RATING SCALE (CONTINUED)

1-Good 1: 0-20%
2-Adequate 2: 21-40%
3-Poor 3: 41-60%-
— 4: 61-80%
_ . 5: 81-100%
' (A) (B)
Item Measure Difficulty
V. ECONOMIC SYSTEM - The student will i
demonstrate knowledge and understanding ’ |
of factors influencing the production,
distribution and use of goods and
services.
_ 1. Given pictures and/or descriptions 16 1 2 3 1 2 3 4 5
of people engaged in various activ-
ities, the student will identify 63 34 0 710 29 32 20
those persons who are "consumers" 17 1 2 3 12 3 4 15////
1] n
| and those who are ."producers. 49 42 5| 712 29 32 151

- 18 |1 2 3 1273 & 5
46 27 22| [¥720 39 15 5
/

2. Given pictures or descriptions of 62 1 2 .3 1 2 3 4 5]\
D ruction activities. the student .28 S (1% 22 20 s
will identify which are "producers 63 1 2 3 1 2- 3 4 5}
g? gggeiézsg?d which are "producers 59 29 10l 12 20 22 32 12

64 1 2 3 1 2 3 4 5
73 20 5 | 515 22 29 27
65 (1 2 3 |12 3 4 5}
54 27 17] 512 37 21 17

3 Givgn a description or picture . 23 1 2 j{ 12 3 4 5
e ing Chudent witl Tdentify or 59 37 2f D215 49 20 2|
state factors that affect the value 24 1 2 3 1 2 3 4 5
of that item. [76 12 10 5 05 20 68

25 T 2 3 1 2 3 4 5
56 29 12 |17 12 27 34 7

26 1 2 3 11 2 3 4 5
81 15 0] . 0 10 27 59 ‘

27 1 2 3 1 3 4 5
66 24 5 012 27 37 20




VI.

POLITICAL SYSTEM - The student will
demonstrate knowledge and understanding

of the American system of government.

1. The student is able to.state at
least two purposes of government.

~

2. The student will demonstrate.
knowledge of services provided
by government and how these
services are paid for.

3. The student is able to identify
the principal offices in lccal,
state, and national government
that are elected.

LN

4. The student is able to name
and/or identify the foilowing
elected officials: :

-
~

Item

35
36
37
3R
»
40
22
28

29

31

32

33

. ITEM RATING SCALE (CONTINUED)

~ 1-Good T 0-20%
2-Adequate 2: 21-40%
3-Poor 3: 41-60%

) 4: 61-80%

5: 81-100%

(A) _(B)

Measure - Difficulty
1 2 3 112.3 4 5
86 12 0| 0 |2 17 27 5%
1 2 3 12 3 4 5

73 20 2| 0 5 20 24
1 2 3 12 3 4 5
73 22 2| 0 5 24 32 37
1 2 3 12 3 4 5
73 24 0 0 2 22 34 39
1 2 3 1 2 4 5
90 7 O 0 2 29 61
1 2 3 1 2 4 5
81 17 0 0 2 15 29 51
1 2 3 12 3 4 5
66 27 5 510 29 32 22
1 2 3 12 3 4 5
81 15 2 0 2 32 34 29
1 2 3 1 2 3 4 5
81 17 0 0 5 32 42 20
1 2 .3 12 3 4 5
|68 24 5 2 15 37 32 12
1 2 3 1.2 3 4 5
[85 70 of. [0 0 32 42 22
1 2 3 12 3 4 5
98 0 0 0 0 5 24 68
1 23 |1 2 4 5
925 0 0 2 17 39 39
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_ITEM RATING SCALE (CONTINUED)

a. the President of the Unitéd
States

b. the Governor of North Carolina

c. the Mayor of the student's
town (provided the student
Tives in a town in which
there is a mayor).

5. The student will demonstrate knowledge
and understanding of the process by
which government officials are elected.

VII. I ERNATIONAL RELATIONS - The student will
demonstrate understanding of problems of
international relations.

1. The student is able to identify or
state @t least two ways by which a
country may atterpt to resolve
conflict other than war:

VIII. ACTING FOR THE GENERAL INTEREST - The
student will demonstrate a willing-
ness to act for the general i terest.

1., The student is able to:

a. identify or state purposes
served by law enforcement
agencies

b. state whether he/she thinks
law ernforcement agencies
(the police) are.necessary
and justify his/her response.

v

1-Good 1: 0-20%

2-Adequate 2: 21-40%

3-Poor 37 41-60%

4: 61-80%

5: 81-100%

(A) (B)
Item Measure Difficulty
)
61 |1 2 3 12 3 4 5
54 32 12 724 29 32 5
3 |1 2 12 3 4 5
76 20 010 34 29 24
6 |1 2 3 12 3 4 5
56 29 12 5 5 27\27 34
a7 |1z 3 12 3\ 5
51 32 15] 0 5 22 29 42
48 1 2 3 12 3 4.5
73 22 2| 0 0 24 29 44
49 1 2 3 12 3 4 5
[46 39 12 0 7 42 27 22
50 1 2 3 12 3 4 5
" [83 15_0] - [0 2 15 20 61
51 1 2 3 12 3 4 5
0 7 0 0 0 15 27 56
52 |1 2 3 12 3 4 5

76 17 5 2 5 10 29 51
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%  PERFORMANCE STANDARD DESCRIPTOR DEFINITIONS FOR TEACHERS' RATINGS
ON OBJECTIVE IMPORTANCE AND ITEM DIFFICULTY

Percentage of
Teachers Rating

Objectives and
Items Important

<80
60-79
40-59

<40

Objective
Importance

Descriptor

Very Important
Important

Somewhat Important
Less Important -

86

00089

Item
Difficulty

Descriptor

Elementary

Moderately Difricult.

Difficult
Very Difficult

#
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SUMMARY OF- STUDENT PERFORMANCE ON
SOCIAL STUDIES -TEST //

Excellent

Identification of Source of Information From Several Sources
Factors Affecting Values of Goods
Purpose of Law Enforcement

-~

Above Average

Requirements for Survival ,
Identification of Producers of Goods and Services

Satisfactory

Identification of Source of Information

Infer Types of Neighborhood and Geographic Cond1t1ons
Effects of Physical Environment

Geographic Conditions and Industrial Development

No Contact Between Communities and Physical Environment
Laws for Different Cultures °*

Economic Changes and Their Effects Upon Communities
Identification of Consumers and Producers )
Purposes of Government _—
Services Provided By Government

Identification of Governor and President

Election of Officials in Government

Resolving International Conflicts

Marginal

Chronological Order

Land and Water Masses

Adaptation to Physical Environment

Interdependence Between Communities and Physical Environment

Unsatisfactory

Sequence of Events

Cardinal Directions

Location of Country and State
Heredity versus Environment
Process of Elections
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