11

brute, using freedom‘as the mere means of animal enjoyment

their intelligence is quite limited" (16:18). Another
Anglo éritic wroto that the Mexicans of Texas are "very
ignorant and dégradodh and genoral%yuspﬁgg;pg timid and
irresolute" (16-21). "In the hands 6f enterprising people,"
wrote Dunﬁ "whal a countiry this might bel!" A(iGEZG) "The
southern races must be renovated and a -new vigor infused

int¢ them, and the United States is the officina gentium

&

for the New Continent'" (16:27). Thus some authors criticized
Chicanos for being half-brecds, however, if the Anglo was

one of the brecds, it was all righf. No wonder the Native

I3

Americans always thought of the 'pale face" as speaking
with a "forked tonguc.'" Many of these feelings by éuthors
still persist today-—still poinling to the Spanish-speaking
person as being the problem—even though'the’Treéty of
Guadalupe lidalgo of 1848 gﬁaranteedlthese people their
cultqre, language, religioné—énd surprisingly, their
property. Yet, Burma, only yesteryear gaid, '"Spanish-
speaking minﬁrity groups have been an é&erican social
problem for a good porgion of the nation's histogy“ (6;Ch.1).
. A clash™in valneék@as existed for many, mahy -
years. Spcaking very{gonerally{ Mexicans are oriented
toward the present more than to the future. They enjoy
life day by day and believe'the énd and object of work
is leisure and pleasure (a view which has recently been
reaffirmed by thosc who repudiate the Amecrican "rat

race"). Americans, on the other hand, arve {future oriented
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ABSTRACT

The purpose ol this study wis to investigaté-zhe
-perceptions of the sphgol system held by selected Chicano ) .
children, their parents, selccted sqhool personnel, and
the power structurce (i.e., school bqard members, council-

To carry out this investigation, two Texas

men, otc.).

school districts of equal characteristics and size, having

heavy- Ghicano—enrollments were selected: one with a

ERIC

!

faculty and administration that reflected the student
“composition and one that did not. Fifteen 6th grade
Chicano children randomly gelccteﬁ and their.parents were
In addition, 15 teachers and adninistrators,

intervicwed.
as well as part of the community power structure were

Similar procedurcs were employed with both

interviewed.
By using the techniques of questionnaires

school districts.
it was hoped

and interviews on these seleclted groups,
that certain factors associited with lack of academic
achicvement of Chicano children would be identified. In

the process, the Chicano valuc system, culture, family,
1f-concepl and actuul scholastic achicvement were examinoed

se
vis-a-vis the Anglo child,

There are over ten million Chicanos in the United
Southwest.

'

¥

States today, with over 75 percent laving in the
thautl stock with the incursion

Nt

VMost of the Chicanos are of

<o
<.
g
c‘*“\
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of sowme Buropean, principally Spanish, blood. Since the
end of the Mexican- -American War, these pcopf; Linve ﬁ@comw
a poor uand exploited minqrity within t?e\dominunt Arglo
soclietly. Spanisﬁ has bo;n their vernacular langunge How-
cver, speaking Spanish has been discouraged and sometlimes
cruelly quashed in the schools of the Southwest. As 2 .

- result of this situation, a great number of pecple communi-
cate in two la;guages gnd speak neither English nor
Spanish very well. This prevailing attitude toward

Chicanos typifies an Anglo attitude that somhow points to

the Chicano culture as substandard. )
AN

Existing public schools are not meeting The nceds

and requircmentis of Chicano pupils and consequently, a
':2

significant number are under- thl@Vlng According to the

u%

, U. S. Commission on Civil Rlakts. the Chicano chl]d
achlcves 1ower than his Black‘or Anglo counte“part Al
the 4th, 8th and 12th grqdes, the proportion of Chicano
students reading below grade level is generally twice as
large ‘as the proportion of Anglo children. Moreover, there
is a growing concern that teachers and administrators have
not only been unwilling to examine their own stereotyped views
g of culturally different‘students, but have ratherlnaively
blamed the lack of achievement.of these pupils on‘a
variety of deficits. These deficits, that the dominant
culture perceives as unalterable include cognutive,/linguis~
tic, social-class, negative sel{-esteem, family-influcnce,
and enlture contrary, to the values of the school., As a7
result of this, tha'chivf target of change has been the

Qo . p
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have resisted thc convcntlonal sohool and domlnan cthure

3
. \ i .
child., There has been o lack of willingness to examine
institutional aspects ol the schoul or school personnel
as contributing factors to the Chicano's lack of achieve-

»

ment .

Tpis investigation uncovercd signilicant dilferences
in values, role-concepts, self and familial—concopfs, as
possibleffaétors that influence the educational hehavior
and achievement of Chicano childrgn:

Findings led to the concluéion that lack of achieve-
ment among Chicano children is altributed to various sources
of conflict between them and the school. Chicano chiildren
by retaining their language, culture, identity, and by not
allowing thocmselves to be_absorbed by the_dominént soéiety.
Some Anglo misconceptions anq stercecotypes remain in the .
schools today that overtly or inadvertently damage Chicano
children.

This study suggests the following recommcndatlons.

(1f The language, history and culture of{ the ’

/
Chicano must beccome an integral part of the total cducgational
process.
, (2) Chicancs must be fully reprcsented fn all
decision-making positions

(3) The curricula must o revisea to me:t the
needs of all the children of the schools.

For the above recomnendatlions to be accomplished,
the three levels of governments, local, state, and federal
must be coordinated to work together so as to bring «hout

f
4

the nceeded changes.
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_CHAPTER I

.

L Introduction

A. A Short Hiétory of the Chicanos

Even before one can\?iscuSS cducation and tiwe Chicano

child, we must identify the pcople generally, but not .alweys,

\ - _ .
referred to as the Chicanos. What is the etymolopy of

\

Chicanos? Wherc do they come from? Where do they live?
people who come in 211 shades

Who are they, thes

and sizes from very light QP very Far§ complékionb and vegy .
small to very tall in heighﬂ? Who,dre these peoyle with

|
naturally straight and curly\black hair or with afurally
red, brunette! or blonde hair? Who/are these pe?ple that

: |
have dark or light brown eyes; or green, hazel or blue eyes?

" Who are tPey, thése\people who are expec{gd as a rule
fo speak and 'understand the Spanfsh language but:often
range from truly bilingual bicultural to monolingual in
English? Who ére these people who speak an archﬁic form
of dialectic frontier Spanish but also speak "Cﬁuco“ style?

The answer {o these guesfions is as complex as the
definition of what is an American. Chicanos themselves
find it difficult to define who they\gre. Many say "I am
a Mexican-American," othoere say "I aﬁﬂnn American of
Mexican descent.' Others call themsefwcs "Latins,"

1

0011 | ‘




) . . I ! R N . ) '
: L SSpanishs speaking Americans,'" '"Spanish surnamed," or cven

”Ameﬁican Mexican," with or without .the h&ﬁhen.' S{ill‘ .
\ . ¢ . .

. ‘ ,others call themselves the "Brown pedpié,“ﬂ”Razu q? Bronzo,:“

or“Raz; Cosmica.'" Each term eXpresses a bar?icu}&n philo—

sophy or an httitudc regarding self;ideuiificutjon@ hTo '

. i

consider Chicanos a homogeneous_group with a'giﬁon;set of

-
s

A ‘ characteristics and qualities is therclore to stereotype. y
The Chicancs even though often thought by.many people thut .

CHEY

. they all came from Moxico, actually didn't., Onc must
] - AN

remcmber that Texas and the Southwest werce colonized and

settled léﬁg before there was_a United States of Noyth. o

£

AN

| : A
America andl a Republic of Mexrico. iundreds.of thousands .

o
of Chicanos today arecrdescendents of the founding Iberians, -
\ 1

. /
Spanish, and native Indians of the Southwest and Texas.
H 7
/

These people and their descendents never crossed the border

Al

between the United States and Mexico. . On the contrary, the

border crossed them after the Treaty of Guadalupe Hidalgo in '

1848.* Likewise, somc peopie‘think all Chidanos are descen-

dentsiof the Aztec-Mayan and other Native Mexican Indian

Nation. . Many Chicanos are, but one must remember that to
. Spain, the 8&{& good Indian was a converted, civil{?ed

citizen of the\empire.assimilated intd’the\gainstregm of

the Hispanic American Society. Conséquentlyﬁ hundreds

of missions were established throughout Northern Mexico,

Texas, and the Southwest for the assimilation of the Indians.

»
| ¥Treaty between United States apd Mexico signed alioer
the Mexicar War.

ERIC 0012 -
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y ' 3
The m?SSion Indians and their descendents are very much a
T part of the people called Chicanos today.
For the above gi&en recasons, the stereotype belief
that all Chicunos have a "grandmother that came from Spaid“
is not true either.

o*

// The etymology of the Chicarpo is just as complex as
, |

where they came from. In many cases, *- - ds oa their

philosophy and historical cultures ana . .sground. As -

Octﬁvio I. RQTEEq—V says: '"Cholos, Pachos, Pachucos,
~ Chicanos, M?xicanos, Hispanos, Spanigh surnamed people;
Mexican @meiicans. Many labels. Becéuse this is such a
complex population, it is difficult to ‘give one label to
them all. And probably the {irst to resist sucﬁ‘an effort
would be these people themselves, for such a monolithic
/  treatment would viclate the very pluralistic foundation‘
~ upon which their histérical philosbphies have been based"
. (38:44-45). e | ‘ ' S
. ,Fof purposes of tHig paper, the author has chosen
’ ? to use the term '"Chicanos" asssynonymogs with ﬁexican
American, Spénish specakers af Mexican descent, Latin
American, Spanish Americans, or any other term used today o
to identify this particular popuiation. However, the author,
likg Professor Roman-V, strongly advocates and believes
in the piuralism of this country. We are all individua.s

L

and skould remain free to cthoose whatever alternatives we
want—as per our Declaration of*Independence "All men are
- f - ‘
c ed Jequal and endowed by their creater with certain
/ T~

/ f ~

- ' T
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\ - - .
inalienable rights . . . life, liberty and the pursuit of

. —
happincss. .7 Dr. Romano's concluding statement on the

above article states:

If the day should cver come when all of tlese
pecple are willinely subsumed under one label or
sanner, when they align themselves only under one
philosophy, o that day, finally, they will have
become totally and irrevocably Americanized. On that
day, their historical altcernatives and freedoms in
personal choice of life-styles, 'and their diversity,
will have been permanently entombed in the histories
of the past (38.45).

The Chicunos are the second largest minority in this

I
country. hey constitute better than 5 percent of the total
‘ A \

\ pobulation or better ihan 10 million people. Approximately
70 percent of these people aig concentrated in the south- 3
wostern states of the United States—California, -Arizona,
Colorado, New Mexico, and Texas. They make ﬁp the largest
minority group.in‘the schools of this fegion, they compr}sc
nearly 20 percent' of the total enrollment. More than
foun—fifths are in two states; Cal;forniayand Texas. However
?hicanos constitute more of the enépllment (40 perce;tB

in New Mexico than in any other stafé (27:59-64).

The genesis of the Chicano goes back to 1521. On

that dutc‘the Chicano was born. The inscription from a

monument at Plaza De Las Tres Culturas, Mexico City, states

it as follows: {/
E1 13 de Agosto de 1521 -

P heroicamente defendido por Cuahtemoc
d e cayo Tlaltelolco en poder de Hernan Cortes
No fue victoria ni derrota —
fuc el doloroso nacimiento del pueblo Mestizo
- - gque es ¢l Mexico he hoy.

(On August 13, 1521, the city of Tlaltelolco, despitec a

0014
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heroic deflense by Cuahtemoce, was taken by Hernando Cortez.
) , )

It was neither a victory nor a defeat bat the sorrowful
hirth of the Mestizo people who are the idexican nation of
toduy.) (10:29;29) |
The Chicano people, Eﬁ@giﬂi’ are plain "gente"
! e
(people), often forgotten people in our own land who have
been the underprivileged of this sociely for generations.

Perhaps as often said, we are destined to inherit the eart

in the gospel sense—as the oppresced and poor. Throughou

and destruciion pO&higlﬁ. Tt started in Mexico by the
invgding armiecs of foreign powers-and continues in this
country—not quite over tocay. In Yexico, the stinging
curse and plaintive lament is one and the same; !'Viva

Mexico, hij»s de la Chingadat!" (lLong live Mexico, sons ol

h

t

“our history, we have cxperieonced every form of hwsan bondigze

the Violated One.) Yet, in spitc of all this destrdﬁtion and

violation, never defefted. ‘These people have refused to d
or be‘conquered——they truly have endured—to ihis_very day
(10:29). The birth'of»tﬁe‘%ostizo also placed Mcxico unde
Spanish rule for the next threc centuries. The Spaniards
iﬁtermarried with the Indians and allowed them to be
baptized as Roman Catholics. However, the Indians and the
offsprings of these marriages were never considercd equal
by the Spanish Socicty. The offspf}ng of this marriage
was the fir;t Chicano. The Society‘@ds then structéred to

4
place whites in positions of power and authority while

mixed bloods and Indians were ranked at the very bottom.

0019
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the Chicano made his entlrance to society ut’thv very
bottom of the pile. This structured racial hierarchy was
~
to last{ti;l 1810, when the revolttionary cfy 'Independencial
iQue mueran los Gachupines!"™  (Independence!  Death to the
wvhite Spanish devil!) was heard ail over Mexico (25:3).

The Aztecs passed on mucl history and knowledeoe Lo
our ancestors. They’wérc excellent architects, city planners,
artists, craftsmen and stotesmen.  Yhen the Spaniards first
saw Tencchtitlan (capitol of the Aztes empire) they
exclaimed, '"Are not the Lhings we see o drcum?! (30:232)

P ‘ .
“Much more of the history could be kaown today (for it was all -
written down) but for the book-burning, anti-pagan zecal ~
of the Christian priests who orderecd the destruction of
entire librafies after the Conquest (10:33).

The Southwest was explored and colonized by a
combination of mestizo Spanish, and Indian pionecers. Wh@n
Cabeza de Vaca returned to Mexico City and told the incregible
tales of the fabled Scven Cities of Cibola and the Golden
Quivera, Coronado followed Cabeza de Vaca and explored

& '
what is now Arizona, Texas,. New Mexico, Colorado, and Kansas.
All this area was considered part of Aztlan by the Aztecs—

"where they had first come from. These exploratioﬁs wq&e for
more kingdoms and empires to conquer and pillage, hutfthe
explorers found only ruggzced mountains, descorts, uneﬁﬁing
plains, and unfriendly Indiéns (2:41-67). The Indiqés the

explorers found were considered savages but these ”éavages”

were shrcewd enough to keep the gold-hungry conquistadores

i
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on a ﬁever cnding chase for the kingdoms of gold for years.
"Mas alla," tﬁe Indians kept saying aboul the fablced
cities.. "More over in that direction,"” the Indians would
tell them, just don't ;top and do to us what you did to our
brothers in Mexico. But by this time, the stage had becn
set for a future settlcment by men more inclined towvard
colonization fhan conquest. The plan by the Spanish was
to build a 1ine-of defense to protect a central colony in
New Mexico with outposts in California, Arizona, and Texas.-
Eventually, the ré&ion would be integrated into the rest of
the country. Juan de Oﬁate and a large group of pioncers
settled New Mexico in 1598. 1In 1609, Santa Fe was founded.
I1L is the oldest staté capitol in thé United States. In
the west coast, pre%ent day California and Arizona, the
Jesuit Eusebio Kino pionecered the settlement including
Baja California. Texas was;settled in the area of present
day Nacogdoches and San Antonio. In California, Fray
Junipero Serra and other Franciscan pioneers established a
series of twenty-one missions froﬁ San Diego to San Francisco—
and two pueblos—San Jose and Los Angeles—were also
established. These impressive achievements of colonization
from Téxas to California were established by Mexicanos-
espanoles, a people who had synthesized two bloods—Spanish
and Indian. These were the Chicanos of yesteryear (10:36-37).
\} The'mestizo influcnce permeates every aspect of life
andrthought in the Southwest—in the oa@homy, customs, laws,

place names, speech, and architecture. ‘When the Tirst

0017 .
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Anglos arrived in the area, they found not a wilderness
but a land scttled and civilizea by the pcople who had come
north fgom Mexico. Thoese were to teach the Anglo noew-
comcrslabout mianing, sheep, cattle-raising, and irrigated
farming. Since the sixtéenth century, Mexicans had been
mining silver and gold and centuties later would teach the
forty-niners in Ca]iéﬁrnia how to prospect for gold and
instruct them on the main principles of mining law. The

- catt]g and sheep iédustries in the Southwest were built

on conturies of accumulated knowledge and labor oft
Mexicans whose Spanish fathers had brought éhe first sheep
and cattle to the new world. The Amer;can sheepherder,

. cowboy, and rancher contributed nothipg original Lo the

- development of these industries in the Soutnwest. Irri- !

gated farming wa§ also a distinctively Spanisih-Mexican-
Indian contribﬁtion. The Moors taught the Spaniavds how
to irrigate arid land, and in turn the Spaniards brought
this knowledge to Mexico where they learned even more from
. v -~
the Indians. The first irrigation systems in tge Southwest
were Mexican-espanol in origin (33:1-11). B;sides the
sheep and caltle, these pioneers brought goats, horses,

- pigs, cats, and barnyard fowl. The first harvests of
pears, pegchhs, applgé, citrus, cherries, grapes, dates,
almonds, and¥fu]nuts éame from their labor. Even Spanish-

by
Mexi.can iaws’@ero incorporated into Anglo law. In fact, a

\ Lexicon can easily be compiled listing the Spanish words

\\\\ uscd in the Anprlo's everyday speech (23:319-353). Anglo

Aruitoxt provided by Eic:
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Amcericans would later make their own invaluable contribu-
tions, but, when they arrived in the Southwest in the
nincteenth century, they found a people waiting fop them
who hud taﬁoa a barren and forbidding wilderness and had
made it produce begond the wildest dreams. Millions of
Chicancs living in the Southwest today arc the dirvect
descendents of %&ese first pionecers (10:37-38).

During th% beginning of the niuetgenth century, moét
Auglos belicved %n the doctr@ne of Manifest Destliny ind
were ready Lo océupy the entire continent to the Pacific
Ocecan——conguering evérything and everydhe in their path?i
Mexico had just won her independence and was internally \\\
weakened by political and economic upheavals. With the
purchase of Louisiana, United States took a contiguous
position with Mexico. Luis de Onis, Spanish minister to
Washington, reported to the viceroy in Mexico in 1§12 that
he knew, from very reliable sources, that the "ultihate
ambition of the United States was to(extend’its poundaries
to the Rio Bravo (Rio Grande) and to the Pacific" (22:27@).
Eventually, this led the American government to pfovoke
a war of aggrcssion and imperialism against Mexico. During
all this time, the United States pc%mitted its peoplejto
iliegully immigrate into Mexican teg&itory. In an attempt"
to stop this, in 1819, the two countnies agreed on a treaty—
the Adums-Onis Treaty. It stipuldled that in exchange for

Florida, Americans would stay out of Texas. This lasted as

fbﬁg as it took the ink of the pact to dry.~\?he illegal

[
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10
flow of immigrants didn't even slow down. Continuced disguised
ﬁhite racism led finally to an all-oul war between the two’
countries. Theygalso rationalized subsequent injustices
comnitted against the Chicano people.
TLe prevailing American attitude toward-lMexicans was
revealed in the distorted and prejudiced accounts of 1life
in the Southwest penncd by several notable Americans, such as
James Ohio Pattie, Thomas Jefferson Furnham, Richard Henry
Dana, and iary Austin lHolley. They wrote highly judgmentod
! reports of the Mexicun people, their institutions, traditions,
values, dress, education, polities, and women. Everything
Mexican was held up to a scverely critical and unfavorable
= light (19:14-17). Some of thesc writcers, neither knew the-
people they were writing about nor cared for them. Ignor-
ance and bias were their basis for their Writiﬁgs, Others
wrote with the ulterior motives of rousing Americans to inVﬁdé”t ‘
‘the Southwest as a justification for the invasion of Texas
which was then“taking place. All along, the theme was the
same—the superiority of the Anglo raceut; the Mexican; that
Mexicans were inferior duc to their mixed blood; that the

’ T

. Mexican pecople would greatly Rrofit from -being conquered

y

‘\and controlled by socially and culturally superior Anglos.
ot ~This philosophy is still belicved and practiced by many to

this very day.

\

\ "The hal f-brecd as might be expccted," wrote
\
Fa%nham, "exhibits much of the Indian countenance, the small

twinkling piercing cyes, the lariness and filth of a [rec

ERIC I 0020
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brute, using frecedon as the mere means of animal enjoyment
. . . their intclligence is quite limited" (16+18). Another
Anglo éritic wrote that the Mcxicans of Texas ure "very
ignorant and degraded, and generally qugking timid and
irresolute” (16-21). '"In the hands ;f enterprising people,"

wrote Dana "what a country this might be!" (i6:26) "The

southern races must be renovated and a -new vigor infused

into them, and”the United States is the qfficinu vent ium

for theo New Coﬁtinent” (16:27). Thus some authors criticized

Chicanos for being hali-brecds, however, if the Anglo was

one of the brecds, it was all righf. No wonder iLhe Native

Americans always thought of Lhe "pale face'" as spceaking

with a "forkcd tongue.'" Many of these feelings by ;uthors

still persist today—still pointing to the Spanish-speaking

person as being the problem—cven though the Treaty of

Guadalupe llidalgo of 1848 guaranteed these people their

culture, language, religion;Jéud surprisingly, their

property. Yet, Burma, only yesteryear gaid, 'Spanish-

speaking minﬁrity groups have becn an &nerican social

problem for a good porgion of the nation's history" (GECh.l).
a A clash™in va]ueg-has existed for many, many -

years., Speaking very‘gonerally,”Mexicans are oriented

toward the present more than to the future. They enjoy

life day by day and believe the end and object of work

is leisure and pleasurce (a4 view which has recenily becen

reaffirmed by thosec who repudiate the American "rat

race")., Americans, on the other hand, are {uture oriented

¥
~
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and believe that hard work is synonymous wifh virtuous '
living. When the Anglos took over, there was no effort to
integfﬁ%o the gocd of one value system with the other. The
Chicano values would be ignored or, in direct clashes,
obliteratced (19:283).

There were many Anglos who took pride in AEmo-
cratic institutions and ideals. However, they envied the
possessions of the aristocratlic Cﬁicaﬁo society of Néw
Mexico and Calilornia. ¥rom President Polk on down to
the lowest Yankec squatter and interloper—all were
determinéd to take it from the Chicanos by any means
‘necessary——and they did. When it came to taking land and

. wealth from the Chicanos, they}soon forgot their demo- P
cratic ideals of due process and equal protection under
the law. ‘

The Treaty oszuada]upc—Hidalgo ended the war
between the United Sfdies'dha Mexico. If was signed on
February 2, 1848. Mexico had little choice—her capital
was occupied by American troops, her prdvinces overrun
by the enemy, and internally, the Mexican government Wﬁﬁ!

“torn asunder by political factions (24:71-101). The heart

of the agreement is compreésed into articles 5, 8, 9, and 10.
Article 5 stipulated that the boundary betweeﬁ the two
nations would be shifted so that half of Mexico gCalifornia,
Arizona, New Mexico, Texas, Colorado, part of Utah, and

Nevada) would become American territory. Im return, the

United States agrecd to pay Mexico fiftecen million dollars,

0022
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Articles 8 and 9 deal with the right of Mexicans who would
remain with the conquered lands.  And Article 10, which
stipulﬂted that grants would be valid, was dropped hy the
/ United States a2t a later date. One wonders if such an agree-
ment could e handled like thi%_today——say bctween Israel
and Lyyvpt or Jordan?

Articles 8 and ¢, as summarived by DProfessor Rivera
£

(20:185) included these rights:

1. Trecdom from hurassment that attempts to {orce
Mexicans to give up their personal possessions—-land,
properly, goods.

2. Exemption from taxation resulting from the sale
of property that can be traced to the original inhabitant.

R 3. DProtection under the United States Constitution
and all subsequent legislation. '

4. Guaranteed equal treatment and equal protection
under the law. b

5. TFreedom of religion and religious property. w.

6. Protection of culiure which included ]anguagey-~‘”
clothing, musie, food, and anything that could rcasonably
be construed as culture.

7. Recognition of their land titles except as
limited by protocol.

8. Protection against statc, municipal, or terri-
torial ordinances that violatec these rights.

This treaty has never been honored by the United States.

With the exception of frecdom of religion, the guarantees

have been flagrantly violated from the day the treaty was
signed. The treaty was actually a fitting testimony to
the motives and ambitions of the United States—an iltegal

and unanulhorized agreement which ted only to double dealing
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and hypocrisy, The treaty had a real Lest when\jold was

discovered in California. The Chicanos quickly learned that
thoy hhq no rights under The'treaty——the apparent policy of

4

the United States was to invile all the citizens into the

¢,

newly annexed territory withbut refard to the rights of
the Chicanos to the land, and property (19:296). To add
insult to injury, the sighers of the treatly not only
forfeitecd an ocmpire to the United States, but were unawﬁ?g)
that gold had been discovered in California nine days
belore the treaty'wus signed (5:10).°

Todoy, the education of the Chicanos is still very
tragically and woefully inadequatc. The reasons 119 buried
decp in Lhe past. All Moxicans‘were gtaranteéd by the
Treaty of Guadalupe-Hidalgo ¥hat their education would be
protected, an education suited to the distinet cultural
and linguistic needs of the children. Yet, from the
beginning o} gringo rule, no‘Spanish language instruction
was cver adequately providea (19:224-228). It has often
been said that the coming of the Anglo ushered in the age
of public school education for all children. Such a
statement should be amended to stﬁée "all children except
Mexicans." The Amcrican public séhool system did nothing
for Mexican children. One searcﬁes in vain to find Spanish
surnames on public school rol]$'in the Southwest after theé
war, Everythiné Mexican or Spanish related is completely ”

omitted. The Mexican children were discouraged from

attending by the failure to provide them proper instruction.

N
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Asi a result, many parents koot their children at home.  This
1s the gencsis of the Chicano high schocl dropouts uand
flunkours—pushouts of téduy (10:49).

&n 1855 the Bureau of @ublic Instruction in California
ordered that all schools must teacﬂ exclusively in English
(19:225-228). By the 1860's, all states of the Southwest haa
laws that muandated that all pgblic school instruétion
would be taught in'hnglish. Texas rescinded this same law
in 1969! l : : .

or thé great number of Chicanos that live in the
‘Southwest today, it is cstimated that over one ithird are
dircct descendents of Mexicans who were residents of Lhe
West and Southwest prior to 1848, The other two-thirdé,

P ,
most are recent immigrants or else first and second-
generation Americuns. - There have been three large wavos of \\
ﬁigrunis from Mexico. The first one took ptace in inO. .
This was when Mexico was going through its great politlcal-
social upheaval. The United.States encouraged this immi-
grat;on because of the neced foy agricultural labor created
by World War I. During the 1920's, there was a second wave
of migration. Itwisﬂestiﬁateﬂ that between 1910 and 1930,
over 1,000,000 Mexicans emigrated to the United States.
After World War II, a third group came to the United States,
attracted oncc more by the ggriculgural labor market., These
waves were highly encouraged by the United Statés and many

of the already minimal qualifications were waived to increase

the migration, It was these laborers who established the

“
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- great agricultural iandustry g% the San Jonquiﬁ, Imperianl,
S41t River} Mescella and Rio Grando valleys. The forivitude
of Lhcgé pecople and their contributions to the progress of
these areas is never montioned much less spelled out in our

history books (13:7-13). It must also be mentioned Lere
that to a largce number of lMexisans Lhis has never been the
cultural and psychologial wrench generally associusteoed with

migggﬁiyn. Many simply consider it a "yeturning,'" an

attitude which has cxisted among Mexicans for centurles.

-

For example, many California families conside}ed.thomselves
to be rcsid;nts of both Catliforuias (Baja and Alta). Today,
too, many Mexicans continue to hold to this attitude.
] Many have résidences at both_g}ﬁes of the border; many work
in one country and live in the other, regzrdless of- their
nationality. . ' | \ -
It must be mcniioned here %1so that when the great
Depression came, the govcrnmeﬁt adopted. the simple and
| cheap opodicncy of deporting Mexican laborers. Carloads:
of them Qere sent back to Mexicé——in thousands of cases
overlooking their legal rights. 1In the enforced exodus,
\
many who were United States citizops hy riéht of birth were
summarily deported. 'The criterion that wis generally used
was onc of visual identification or stercolype. {
ﬁuring the third and last wave of immigration,'the 5
two countries signed an agrcement, popularly called los

Braceros Proorum which brought to the Unived States Lhou-

sands of Mexican Nationals. Thousands of other Mexicans

| 0026 |
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crossed the borderlillegally. Some crossed the Rio Gran”:—
these are c&lled "wetbacks.'" However, this is really a
misnomé}, since one can walk across the Rio Grandec river and

never get- wet above the knees. And, this being the case,

- . ) o .
why shouid one swim across the river when one can walk

‘across~Besides, across New Mexico, Arizona, and California,

there is no river!

ok “The crucia) issue to ﬁnderstand here is not the
migration itself, but the fact that the migration has pro-
vided and continues to provide a constant reinforccment of

Mexican culture since the majority of Mexican laborers who

enter the United States legally come with limited education,

'skills, or language aﬁility. This plwces them at a great

disadvantage in terms of assimilation into the mainstream.

These same limitations force them to cluster together in

communities (barrios or colonias) which, instead of offering
them new experiences, only‘féinforbe the culture they have
brought¢ with them (13:12-13). Thg school and social systems

that” received these people have never understood this and

&

the ones that h#ve, have never done much for them.

Another very important point is that the thousands

" of Mexicans that decided to remain and receive American

citizenship were as varied a group as exists today in any
area. They reflect those differences typical of Mexico,
not to the United Sfutes; Yor built into their groun was a
system of social stratification that under Spanish rule

had controlled Mexico for morc than three hundred years.
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If we werce to visualize the system as a pyramid, at

the apex were the penipsulares—born im Spain and sent here

to the'ﬁew World as government, religious or milit&ry
leaAersu, Overthrown in 1821 during the Mexican'revolution,
they were subsequently rep]aced?by the Criollos-Mexican—
people born of’Spanish parenis. These pecople, typifying
all that was Spanishn—weré truly "white," unless they had
some Moérish blood. Tor all intent and purpose they becahe

. 7/ X ‘
la gente de razon (the people who reason), la gente decente

(the docent people) and Jos auien mandan (the people who
command). DBelow the criollos weére the mestizos, those of
mixed Indian and Spanish blood, popularly known as La Raza—

l.os Chicanos. This became the majority group. Below the

mestizo was the lowest class, the Indian—the indio, the

indigeno. They were the laborer, soldier, artisans-——the

uncducated (13:9-10). When the Southwest became part of :

v /

the United States, this social stratification, basic to
.Mexican culture, was an accompanying element. To this day,

some Chicanos still place value on one's social position,

\.,

B. The Problem and Purpose of the Investigation

skin coloring, and type of employment.

1. The Problem . :

At present, a problem facing public school educators
is the formal academic achievement of Chicano children. The
typical Chicano completes fewer years of schooling and drops

3
out of school more frequently thgn his Anglo, Black or

A »
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Oriental counterparF. In the Southwest, 40 percent of
all Chicano students fail to graduate [rom high SchooT>\\\\\\\\
Three opt of every five twelfth graders are reading below
grade ieval and 16 percent of all students in the Soulh-
west .re roguired to repeat {irst grade for failure to

*

perform what is conzidered to be an acceptable acadenmic
level (29:182-183). -
* The U. S. Commission of Civil Rights, in their four
year study of Mexican American education, identified and

documéenied thatl thé scﬁools of the Southwest were failing

in providing equal educational oppertunities to the Chicano

children. According to the first report, to a large

a0 ™

degree, the Chicano chiléreﬁhattend schools separated from
their Anglo counterparts. Theyﬁére also underrepresented as
teachers and counselors rna in decision-making positions |
such as those of principals, superintendents, and school )
board members. The second’regort cites that the language

anq culture ci the ChicanoN;h11Qren are ignored and even
suppressed by the schools. Chicano parents are largely
excluded from participation in school affairs. In Texas, the
investigation revealed that schools which have predominately
Chicano enrollments are underfinanced in comparison to the
schools attcnded by Anglo children. In report nuﬁber 5, the
Commission found that many teacherslfail'to invoive Chi-

cano children as active participants in the educational

process. As previously mentioned, for every ten Chicano

students who enter the lirst grade, only six graduate from .
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high school. By contrast, nearly nine of every ten Anglo
students remain in school! and reccive high school dipliomas.
“ The above mentioned faclors are a matter of cruci&l
concern to this author and hercby presents it as a major
prablen present.ly facing the public schools of the Southwest

today (2¢:1-3). o

2. The Purpos: of the Investigation

The purpose of Lhis study is to involve two sclected

schoo!l districts in Texas with a heavy enrollment of 2

Chicano students ana:;
(a) tlo perform an in-depth comprehensive investiga- ™

tion into certain factors that scem to be associated with

the lack of formuel academic achigveﬁent of Chicano students;

(b) to make recommendations based on research find- )

v "
I r

ings to help improve the educational opportunigiés of ,

Chicano children in schools 'with heavy Chicano enrollment.

¢

C. Descriptions of the. Two Texas Towns
\ i ’

1. Town X N

Town S is a small town on the Texas Valley, on the i
border botween Mexico and the United States. It has a |
school population of approximately 2,800 studentsi Nearly
85 percent ol the school popﬁ]ution are Chicano children.

A grcat number of the people work on farms or farm-

reluted jobs., Almost half of all the adult workers arc
migrant workers that follow the migrant cyvele., The biggest
singlec producl of the area is citrus fruits. Truck farming

ERIC ‘0030 "\
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and limited livestock make up the rest of the jobs of the
area. There is also much trade of locally raised products
between’ Mexico and this town.

The school district is one of 1,150 in the state of
Texas. The faculty is about 40-percent Chicano with the
adminisgtration over 90 percent non-Chicano, including the
superintendent.

2. Town ¥

“

Tewn Y is also 2 small rural town in South Texas
near the Mexican border. It has 2,750 students, the
student population is over 90 percent Chicano.

The major industry of this town is truck farming
(seasonal work) and limited livestock;-however, over 60

_kercent of the people migrate "up-north" and follow the
Qigrant cycle. The 40 percent that does not migrate, does ot
séasonal work or work in papking,sheds or packing houses
in the area. This type of employment is strictly seasonal.

The school district has a teachér population of
over 90 percent Chicano. The administration is also over

90 percent Chicano, including the superintendént.
D. Rationale fo; the Study .

-, ’ " The Spanish surnamed students in this country are
the second largest minority group in the public schools
today—over 5 percent of the total United States school

population. In the Southwest, the Chicano, the 1uréest

- 0031
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mivovity group in Lhe schools of this region, comprises
over 17 percent of the t&tal school enrollment.
Throughout the Sodthuest, a disproportionately large
‘
nupher of Chicnno and other minority youngsters lack
reading skills cormcnsurate with age and grade level
expectatrrons. AL Lhe fburth, cighth, and twelflth grades
Lhe propoeriion of Chicaro studeuts reading below grada
level 1o genreralix twice ag large as the proportion of
. Angloe reoding boelow grade level. At the fourth grade, 51
perceent of the Chicnnos corpured to 20 percent of the Anglos
are rovaien below grade level. By the eighth grade, the
percentagis ol Chicanos reading below grade level has
inercased to 61 percent and by the twelfth grade, despite
the faet that mony of the pcorest achicvers have alrcady
lelt school, 63 pereent of the Chicanos are reading below
; grade level compared to 51 percent of the Anglos. 'fhe
severity of reading retardatﬁon also increases the longer

r

the Chicuano child stays in school. In the fourth grade,

1% percent of the Chicano children are veading two or

more yeuars below grade level. By the time they are in

the twel(th gradce, the number reading two or more years

below grade level has increased to 20 percent. There is a
gradual deterioration of achievement for all Chicano

students in the Southwest (2&5: Report II). Thesce wide
differences in achievement are a matter of crucial concern -
to this author nnd’shou]d be to this nation& The final

“y
test of a school system's effectiveness is the performance

O
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of its students. Under this test, our schools are definitely
not performing cqually for all students. Under these
circuméiances, the writer feels very strongly that this

problem merits the proposed investigation.
%. Method of "Procedure Lo

The procedure followed in this research will be
axg follows: T

1. To do an on-site visitation of the selected

‘school districts;

2. To analyzc the achicevement of sixth graders
for the past two or possibly three years as a means of
comparing achievement betweeﬁ Chicanos and national norms;

3. To describe and anélyzgjthc composition of the
faculty and administration of the two school districts )
vis-a-vis the student body for determination if the faculty
truly reflect the compositidnﬂof the student body; -

/ 4. To perform in-depth inté;vieus with children,
parent, faculty, and administration. %

This study will be divided into five major areas of
investigation. The first chapter will deal with the
introduction of the problem. Thé second chapter is concerned
with a review of related literature. The third chapter
deals with the descriptién of how the study was carried
out. Chapter four is concerned with the results obser@éd

and obtained from research. The fifth chapter gives

- consideration to the summary, conclusion, and recommendation

0033
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for further studies. ]

F. Statement of ghe Problem

.

“ The problem was to examine student achievement of
sixth graders‘in the tw5 selected school districts, inter-
view a select group of sixth gr@dérs, their parents, their
teachers, and their administrators; includ;ng supcrintendent
and” school board members, and qpséfve and describe the

environnent of the two school districts.

€

G. Limitations of the Study

>

The study was limited to interviewing fiftcen
Chicano children at the sixth grade, fifteen parcnts of
the children interviewed (either father or mother), f[ifteen
teachers of these children and fifteen administration,
school board mcmbers, or power“styucture members. One
district has a faéulty that reflects ethnically the composi-
tion of the studcpt body aﬂd one does not. The achievement
results that were anzlyzed were from present sixth grace

student records and from the past two years.
H. Implications of the Study

The results of this study maf help improve the
educational opportunitics in other school districts that
have heavy Catcano enrollments. This study will also
underline and suggest cortain factors that play heavily

in motivating and better understanding Chicano children.
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I. Organization of the Study

The first chapter serves as an introductory chapter
-

to the study and is concerncd with a short history of the
Chicanos, statement of téo problem, rationale, and methodoloéy
of the study. Chaptcer II is concerned with related litera-
- ture. ?po areas Oxnmfncd are problems related to the
education of the Chicanos. stereotypes, values, attitudes,
and socio-cconomic conditions. -The third chapter describes
tﬁe tolal methodology o} the study—starting with a
~ ~
description orf the school district, faculty, quqStion
areas, test results, and method of analysis of results.
Chapter IV dcals with the observation and results of the

entire study. Chapter V sumnarizes the study, makes

conclusions, and offecrs recommendations for consideration.

o~
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CHAPTER TII

~ Related Lifcrnturo

As mentioned p10v1ou,1y the educaticn of the
Chicanos is still tragical]y and Shameful&y inadequate.
. {
Through the untiring efforts and vision of Chicano as
well as soma non-Chicano educators there is[ﬁovement in
a positive direction. The pace is slow; tdé systems
grudgingly and hesitantly give ground for educators arc

notoriously famous for resisting change— to this problem,

i
/

they afe no different. /
’in Chapter I, it was stated that over half of the
children in the towns investigated are 'migrant children.
Very mobile, ihe migrant famlllcs spepd only the time
requlred to harvest the crop of the area and then leave.
Rarely does the migrant family get involved with any
functions of the community since the family usually lives
on migrant camps across the tracké of the com&unity or in
isolated, out—offthc—way arcas. In a United States Office
of Education puﬁlication, Jess,Walker of Western Michigan
University stated that migraﬁts are the most educ#tionally

disadvantaged boys and girls of the total segmenti of the

school population. Many educators across the country are
26 a
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and have been aware of those problems for many, many,
years and of the poor job Lhe public schools are doing to
meet the necds of these children. Not only cducators
but welfare officials, enforcement officers, local, state .

|
and foderal offlcers,/farm owners, and even politicians

i

at all levels arce aware of this, Walker's report fuvther

A}
states "most educational pregrams arc still total failuvres

A

) . -~
for micvant children' (31:2). \\

A. Problems Related to the Lducation of Chiconos

As in the past, the Chicano of toduy still exper-
iences difficulty in the public schools. Particularly in
the Southwest, the Chicano child docs not\achiove or
expericnece as high an educational attainment as his white
!
or black peer. In comparison Lo the achievement of his
counterparts, the Chicano child is a linguistical and
cultural atypical child—not  éultural deprived or cu)tur§1

disadvantdged, but with a different culturec.

Chicano children, 1like all other children, enter

school already having acquircd considerable knowledge and

skills. Learning does not commence when children starﬁ
school, but actually much earlier—in fact, immediately
after birth. By the time the children enter school they
have learncd a language; they have absorbed a culture,
and they have gained a sense of valuces and tradition

from their familics and communities (32:76-~178). In addi-

0037
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tion, the children are loved and well“ggowected by thdir
families and cencouraged to atteand schnol and learn much.
Entranc¢e to school brings about an abrupt change for
practically all children, but for many Chicanos the
change is often very shattering and traumatic.# The school

- 1

rejects the skills and knowledge they have goined in their
early vears. The 1aﬁguage the§ know—some sort of Spanish—
is not the languepge of the schoels and, therefore, is
leither ignorcd or actively suppresseod. I:hqew schools

that accept the Spanish language as a medium of communica-
tion, the Chicano's particular dialcct is often considered
"substandard" or no language at all. English is the
exclusive language of instruction in most schools of the
Southwest. Yet, with little or no assistance, Chicano
children are expccted to master this language while
competing on equal terms with their Anglo peers. Dr. Nava,

1

professor at San Ternando VaIiey State College and a .
member of the Los Angeles Board of Education! reported that
the great problem posed public schools today by the Chicano

children is clearly identified when one considers the fact

that the educational achievement is lower for Chicanos

than any other minority group! (40:6)

| Other expert cducatérs feel that the real reason the
Chicano children do not do as well in school as theiv
counterparts is bccausc of the schoél syutem and notl the
ability, language, or culture of the child. Some educators

feel strongly that wheh all efforts are focuscd only on

'
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the child, to seek the answers for his achievement, one is
really only looking at part ol the piéturo. Once should
look at the entire picture to accurately analyze and
assess the situation of achicvement—to look béyond the,

child. Dr. Arcinicga, Dean of San Dicgo State College

H

and formerly professor at University of Texas of El Paso,

says that
F]
To date the educational “system response to the de-
mands for’change in approach (goals-end) tu educating -
bicultural minority youngsters has been mainly tractive.
. Public education traditicnally has never really de-
cided to educate egually and properly all students.
The system has employed various mechanisms and devices
to encourage drop-outs or push-outs; certain cthnic,
social, and economic categories of clients. From the
. school's standpoint, the Chicano qualifies on all' three
counts. Tractive response is characterized by increas-
ed efforts to socialize and influencc incumbents in
ways Lbat cause them to drop new goal corientations and
accept present ones. This is accomplished through
,various measures, outright coerciop, system of extrimsic
‘incentives, status-promotion allochtions, increased
emphasis on adherence to existing fules and regulation,
cooperation, and.other such measu™es. In addition to
the efforts aimed to incumbents, the tractive response
. requsrces the organization to incrcease it's efforts to
socialize "properly" the clients (students) of the
system. Clients must be socializcd "properly'" or they
too can force organizational goal changes. Incumbents
and clients thcn are key and receive the brunt of
tractive response efforts to maintain present goal
system. The organization concentrates on persuading
them that changes are not good for - the organization—
not good for them (1:1-3).

The curriculum which the schools offer seldom includes

items of particular relevance to Chicano c¢hildren and often

damages the perception which Chicanos have gained of their
- ‘ culture and heritage, These curricula are developed by
agencies and institutions from which Chicanos are almost

entively excluded. The Chicanos are taught these curricula

Q
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by\teachérs who are Anglo, uninformed\on the culture of
,Chiéanos and their language. These Anglo tgachérs,are
traineq at institutions of higher education staffed almost
entirely by Anglos, and their training and practice teaching
do little EQ develop tﬁe skills necessary to teach Chicano
childron. deer these circumstances, Chicano chil «ren are
more likely than their Anglo pecrs Lo have problems in
dealing with\thea"alien” school environment. These are some
of the conditions and practices which serve to insure poor f
performance by Chicano students, Widespread ;ssignment ;
practices which purport to be educationally beneficial to f
students who arce noF "achieving" do little more than provid%
official recegnition that Chicano children are failing and \
servc to cxonerate the school from any blame. Thus, 9hildren
who have not acquired s&%ficient mastery over the material
at a rarticular grade level are retained in grade anq separat-~
ed {from their promoted classmates. No special diagncsis coi )
the problem is provided. Rather, they are recyéled through
the same edﬁcatfonal program thaf'already has‘been proven ¢
inappropriate to the Chicano child. Chicano children are
‘fetained in grade at a rate of twice as much ag Anglo child-
ren. As a rcsult of these established unfair conditions
that assure failure for Chicgno children, the Chicano child's
performance is below that of his Anglo peers. Many Chicanos
give up this unfair competition @nd drop out of school be-
fore graduation—many starting at the elementary levei and

&

peeking at the junior high school.

|
|
‘
i
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In effeet, “he schools have predicted [ailure and

ther, by their own actions, sssured that this _:oediction

.- . _ |
comes true (29:179-1841).

Many variable factors influence the school success

of Chicano children. Socio-cconomic conditions, value

systems, cultuve, and family structure are factors vory

relevant to the performance of Chicauwo childven in school,
Followin,r is a limitod di scussion of the aforementionced
factors thunt play a major role in understanding the Chicano
child: his performance, attitude, and why he behaves the

X :

~
way he does.

B. Socio-Feoncmie Conditions of the Chicano

. There are over 2 million Chicanc students in the

continent%l United States. The sccond largest minority

v

group in the public schools, they constitute ubovt 5 percoent
of the total United States' school population. Over 70
percent of these students attend school in the five

Southwestern states of Arizona, California, Colorado, New

MeETto, and Tgxasf”THérlargest minority group in the schools
‘ o, o
6f the region, they comprise necarly 20 perceat ol the

N Y '

total cnrollment. More tinan four-fifths are in two states—
Califorﬁ{u and Texas. The Chicano population i3 mostly

urban—roughly broken down into 80 percent urban and 20 per-
cent rural. Tue mn;orjty of‘studcnts attend_school in large
urban districts that have enrollments of 10,0070 or more. In

Texas nearly two-thirds of all Chicuno pupils attend schools
<

1
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in the counties located along or near the Mexican
border. To a lesser extent-Chicanos also are concentraled
in the’bounties’of north-central New Mexico, southern
Colorado, southern Arizona, and the agriculturoé valleys
and southcern coastal areas of California. While Chicano
students arce unevenly distributed among the status and
concentrated in specific geographic ﬁreas within Auch state,
‘they are also isolated in districts and schools of\the
tsouthwest. Aboug 30 percent of these students att%nd
schools in approximately 200 predominately Chicano districts
of the roegion. The largest mber of predomina gf;

Sredominately

Chicano districts is in Texas. . Ninety-Toure
Chicano disgricts, almost uli 1oc?ted in Sbuth Texas, con-
tain nearly 60 perceﬁL of the state's Chicano student.
About éO percent of Texas' Chicano students attend school

.districts which have an almost all Chicano student body

o 3,

(27:59-60).

According to Browning and_McLemore, 44 percent of
the Spanish-surnamed individuals in Texas are in the 97-14
age range; 51 percent are in the 15-64 range; while only
3.8 percent are 65 years of age or older. This makes this
pioulation a yery young population. By contrast, the Anglo
population in Texas divides us follows: 0-14 years, 30 :
percent; 15-64 ycars, 61 percent; 65 years and above, 8
percent (41). Not on]} is the Spanish-surnamed population

a young population, the siZc of families within this popula-

‘tion is large. Manuel provides the followving information:
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/
/in the Southwest, among the general populatinsn, 54.9 per-

cent of all families have only two or three members in the
family: Among ull'the families of the Spanish-surnamed
population of-the Southwest, only 35 percent of the families
have only two or three members. However 19 percent of the
families of the Spanish-surnamcd population have seven or
more members, while the percentage for this family size
among the general population is only 5.8 percent (18 :Ch 2,
3, 5 & 6). The diréction of these percentages is the same.
in all five states of the Southwest. Texas, however, has
the smallest number of Spanish-surnamed families having only
two or three members, and the largest number having seven

or more members. Browning and McLemore give ‘the following
figurcs for Texas: there are 270,438 Spanish-surnamed
families and 1,857,297 Anglo families in Texas. Table 1
illustrates the comparison between the Anglo and Spanish-
surnamed family size in Texas. (4: 17-19). The Spanish-
surnamed population of Texas jis a population of large
families and growing! (4:19) |

TABLE 1 -
FAMILY SIZE COMPARISON IN THE STATE OF TEXAS

Spanish-surnamed Anglo
Number of families in state - 270, 38 1,857,297
2 persons per family 15 % 34.8%
3 persons per family 16 % 256 % ‘
4 persons per family 16.8% 21 %
5 persons per family 14.8% 12 5%
6 persons per family 12.3% 5.6%
7 persons per family 24.8% ' 3.7%

.
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To view income, there are at least two ways:

first, by the median income of individuals and sccond, by *
+ //
moedianineor of famrlb es, From the study done by Browning

and Melemore, the wedian Income of employed Anélo males

fourteen years oif age and over for the fives/Southwestern
- //

112 New MNoxico, $4,842;

3 -

staton s California. 895,

-

Arizong, $1,574; Coletado, 81,478 and Texas, $4,137.
/

As, for Chivanos of t!: Aame age, the results are:

¢
Californin, $3,8%'3 a3/ 73 perecent of the Anglo incowme; -

New Meaico, $2,635[ér o} pereent of the Anglo income;
Arizonu, $2,811 qr/OQ percent of the Anglo income; and Tcx:s:
$2,0298 or 49 percent of the Anglo income. This makes

Texas Lhe lovwest avevape incone of Spanish-surnamed males
fourteen and over in tha entire Southwest. Compared to his
Anglo countecrpart, he makes less than 50 percent of the Anglo
income in Texas. These figures are from the 1960 census—
however, the results have not-‘changed that much today! When
comparing the urban résident with the rural resident in

Texas there also is a distinet difference. The urban
subgroup hus a mudiun'incomc ol $2,286, while the rural
subgroup had a median income of $1,369 (4:20).

Barrett pives some interesting figures on selected

occupations of males azed fourteen years or over in the

Southwest. Tn every state of the Southwest, except Arizona .-
the category of "Operatives and Kindred Workers (bus
drivers, drescanbhovs, railroad brakemen,cete, )™ claimed

laryoer nunbors of Spanish=-surnamed workers than any other
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occupational category. 'These types of jobs are more comnonly
fuuﬁﬂ in cit{es, and thus refleet Lhe urbanization of this
Lyps poepulation of Lh(; Scathwest.  On the other hand, cven
tbouph the 1>t‘1<’cn.t:L;v:<-s~; have doubled fe professional, |
tecimical . and kindred workers (eng cers, lawyvers, physicians,
tecehers, ete,) in al Yivp Sou; sl states, the percentages
are voly low——in Texnas, the perccn(agc‘of Spunish-surnamed
.

males (ouvtoen renrs of n,e and over wus 3 nereent in 1960,
At the same tzwme, the farm iaborers that usced to make up 26
percent of the mu'lo working forece in 1950 had been reduced
Lo 16 perceut in 1868 (35:159-199),

Whoen one looks at the mediann income of families of
the Southwest, the story is the same, California has the high-
est, Texas the lowest.  Manuel reports that in the South-
west., 21 percent of the families in Lhe general population
have incomes of less éhnn $3.000. By comparison, 35 percent
of the Spanish—surname?\{umilfes of the Southwest have incomes
of less thgh $3,000. éa]}ipgnia has 14 pcerecent of the
familices in the genera]_popd&ntion and 19 percent Spanish-
surnamed families. In Texas, 33 percent of the families in
the genceral popu}atioﬁ aﬁd 52 perceve of the Spanish-surnamed
families have incomes of less than $3.0C00 per year. This
means that one out of cvery two families in Texas lives in
poverty, if $3.000 is considered to be poverty level (18:Ch.2).
It is interesting to note that the average median income of

the Spanisb-surnamed was the highest in the Targe urban

contoers; of Dallan, Houston  Fort Worth and deercased as one
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neared the Mexico-Texas border—the lowest incomes being
in the Brownsville-—Harlingen—=San Benito area.

g In the five yecar study published in 1970, Grebler,
Moore, and Guzman reported that 82 percent of the Chicanos
live in Califopnia and Texas-— meaning that the future of‘
Chicanos depends very largely on their progress in Calif-
ornia and Texas (11:18). Just as Barrett reported in his R
study conceriing occupations of Chicanos, Crebler, Moore,
apd Guzman also found out that many Chicanos work at the
low cnd of the orcupational hierarchy. They reported that
57 percent of the Chicanos were emplo&ed in low skill
1apor, contrusted to 26 percent of the Anglos (11:18<19).
They also reported that many Chicanos in the Southwest live
in substandard housing. This is especially true for those.
living in many of the migrant labor camps. Financial con-
straints and large families are factors that also contri-
bute to high incidence of'ﬁdbr housing for Ciicanos (11:22~-29).

In/addition to poor housing, many Chicanos experi-
ence substandard medical care. Clark's research revealed
that several factors infiuence health in the Chicanoe
community. She points fo financial consideration as the
prime reason for medical services not being readily available
for Chicanos. Financial demands of large familics plus
1imited income make it difficull to secure adequatc private
medical services. This in turn forces many Chicanos to seck
public hecalth services., HospiLals, and city hospitals &n

particular, are not always available in arcas of high

0045




)
i
i

37

Chicano population. The patient-doctor relationship is
often missing when the doctors do not speak Spanish and. the
patient;dnns not speak English. This develops mistrust and
sufpicion Clark also states that hospitals should prepare
menus that include diets designed for Chicanos. Modesiy of
Chicano girls and women very se;;ously limits their medical
services.

Onc other ver§ important factor that must be under;
stood by individuals responsible for providing services to
Chicanos is that often, health decisions in the Chicano
family are a group responsibility, not an individual
responsibility and tpat there is a fear that agencies may
cause trouble for them ('7:218;229).

In this study, Casavantes reported that 33 per-
cent of the Chicanos who live in the Southwest live in
poverty. In contrast, of the total Caucasian populatidn,
only 16 percent live in povef%yf This is considering that
$3,000 per year per family income is poverty level (8 :5-~7).

Yet, it is often an extremely. difficult task for a
member of an ethnic minority to rise above the level of '
poverty. To overcome language and edﬁcation&l barriers is
no easy task. Being a Chicano Should not necessarily have
to mean being a lower socio-economic Chicano. Better
education has becen one way of gaining better employment.
Many Chicanos have improved their standard of living and
have raiscd themsclves abnve'thc puvortywlevel. 1t ig true
that colors do not change; however, class structures do

change. It is true that once a "Brown' always a "Brown;'
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however, it is not necessarily true that once a "poor-man"

always a '"poor-man' ( 8 :56-12),
‘ B. Values and Culture of the Chicano
A particular sect of circumstanées experienced by
a group of people is likely to raisc problems only whea
set aganinst a differcnt, but not- necessarily better, sct
of circumstances. In viewing the values, stundards, and .
circumstances of the Chicanos against the values, standards,
and circumstances cf the Anglos, the only reasonablce con-
clusion is that one has a problem. And this problem is
usually identified as the minority group.
o really be able to understand the Chicanos depends
upon re?oghition of the fact that they possess a sct Of
values/And culture that is different from that of the
Anglos’. It is this difference that creates misunderstandings,
resulting in lack of empathy for, sensitivity toward, and
acceptance of Chicanos.v Some teachers try to compgnsate
for their differences in values b; imposing on the stﬁdents'
values that reflect their own personal background. How-
ever, such teachers are inevitably at a disadvantage, for,
in the imposition of their own valucs, they are implying that
they do nct recognize Chicano Culture as an entit&\or coﬁ~’
sider it worthy of recognition. As a result, success docs
not come (13:19). }
| As a result of these differences in values and ®
culture, many steveotypes have evolved—intentionally or

inadvertently. Heller states "that the kind of socializa-
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tion Lpat Chicano children receive at home is not conduciye
to lhexdevelopment ol the capacitics needed for advancement
in a dyﬁu ic tndustrialized society" (12:341). Hefferman
sees eight problems as a result of social and cultural
differences for the Mexican American: (1) low level of
aépiration on the part of Mexican American studeats which
resdlts in failure to achieve commenéurate with ability;
(2) 1lack of parcntal aspiration and support of educational
effort; (3) failure to recognize educgﬁion as an aveaue

of social and vocational mobility; and five othevr such state-

ments. How can investigators ever conclude such statemtnts

(32:143-53)7

Chicanos tend to live together in neighborhoods or

sections of town called colonias or barrios. -Burma defines

a colonia as a satellite community, sepatated from the parent
community by psychic and social isolation, with deéfinite |
if dnverbalized barricrs befwéén it and the parent community
(6:Ch. 3 & 4).

What he means is that a colonia is a neighborhood,
set apart from otger residential sections by a railroad track,

where rent and ownership costs are low, community services

-are 1acking, streets are less likely to be paved and is ear-

marked for Chicanosy Said another way, it is a scgregated
area of the town for Chicanos. Kibbe belicves that these
spatial separations arc due in part to the fact that the

Spanish-~-speaking people are a gregarious people and like to

live close Lo each other. He also thinks that because of
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the language handicap, it mak s it more convenient to live
near eacb other (14). What he dQesn't say is that Spanish-
speaking people were not pérmittsﬁ\to rent or own ﬁroporty

except in "little Mexico" colonies,\regardless of their

social, educational, or economic $tat s. It is only

recently that due to the enforcement of\Civil Rights legis-
lation that this horrible practice is beilhg challenged.
Saunders believes that this separdtion is mystly a manifesta-
tion of the free choice of the Sparish-speakinug—'"{ree'" with-
in the limits of the fact that poor people in gencral have
only a limited range o{ c;oice with respect té &here theyi
will live.’ He continues that Chicanos may fipd'it more .,
comfortable to live among themselves than among those who
are culturally alien and possibly hostile (21). Clark finds
that Anglos, on the whole, know little about: Mexican
American customs and valpeé,'speak no Spanish, and share
many popular mi;conceptions concerning the Mexican Americaq
- people (7 :31).

Edmondson holas that there are six general value
oricatations that stand out in the culture of the Spanish-
speaking with some degree of clarity: traditionalism,
familism, paternalism, personalism, dramatism, and fatalism.
Familism nnd paternalism gxtend through the culture and
furnish organizational models for relationships outside the
sphere of Kinship. A man's positioﬁ and prestige is largely
dependent upon his basic qunfificutions as head of a houge-

hold, and thce familistic orientation may help to cxp)uin

the quasi-parental authority of older over younger siblings.
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Feminine roles are oricernited to thé primary familistic roles.
The concept of friendship on the kinship model illustrates
the faMJllstic-teudcncy, since extended use may HQ madae of
the terms primo or compadre when speaking to friends. Pater-
nalicm is seen in the superordination of the male sex, and
in the relattonchip of older br&thops to younger oncs.
Edmondson seos these vialiucs as boiug in contrast with'Anglo
valucs, for wherg the Spunish-speaking maykmphasixdtrudi—
tionalism, the Anglo culiure tends to cumphasize progress and
change; where the culiuve of the Cuicano is paternalistic
that o} the Auglos 1s egalitarian-—even though the practice
of thisg belief ig questionable, where the culture of the
Chicano values familism, taat ol the Ang}o emphasizes individ-
ualism. He further staltes tbat the Spanish-speaking do
emphasize individuality, but in a manner different [rom the
,

way on which Anglos emphacize it. That whjle.Anglos empha-
size individual initiati&e{'if is a socialized initiative
calling for sclf-expression with@n certain ]imits; The
Chicano individual may transcend these limits, and emphasiz-
ing thce element of personalism, place loyalty on an-individual
basis. The Spanish—spoakihg individual is, first, himsglf

. 0
and second a social entity (9 :Ch2). Yet, llernandez, in
talking about the family QKructure of the Chicano presents
a completely diffcrent view thal is quite opposite to what

Edmondson is soying. Hernandez states that a Chicano is

thought of first as a Gonzalew or a Sanchev, and only

1 +

secondly as a Francisco or a Marial (13:21)
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Madsen, on attitude of Chicunos toward fatalism,
states that it is generally belicved that the fortune of
the indlvidual is predestined that every occurrence in
human existence comes to pass because it was fated Lo do
so. That fate is a mechianisn o{ God's will. Madsen also
ties the cénccpt of time to fate. S&Since God, rather than
man, is seen as controllin  events, Chicanos lack the futuve
orientation of the Anglo and his passion for planning
ahead (17:Ch. 2-12). =

Anglos like to keep busy—they are doers, says
Saunders. As a group they sce inaustriousness as a virtue.
Work is a value in itselfl, and il it has any mcaﬂing beyond
itself, it is that it is a road to success. Idleness is
considered to be very close to sinfulness, and every moment
of time must be utilized, for "time is money'" (21:341).

To the Spuuish-speaking, however, work is simply the lot
of man—a necessary burden. %he Spanish-speaking home
stresses the notion that inactivity and leisure are in
themselves -worthwhile goals (12:38).

Madsen bclieves that Protestantism holds appeal for
those members of the Chicano middle class who are secking
closer identification with Anglo ways of 1ife (17:35). Burma
be}ieves that one reason Chicanos are discruminated is
because they arc Catholics in a predominatcely Protestant
country (6 :55). But in their study of social mobility

among Mexican Americans, Penalosd and McDonaph found that

Catholics were more upwardly mobile than Protestants giving

0004
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43 ,
no support to the belief that retaining Catholicism hinders
* upward mobility (34:498).
,In the final analjsis, it becenés very hard to
|
describe the Chicane sincé in doing so, you createc a stereo-
type. Hernandez (13:4) suggests that perhaps tye best way
to consider the Chicano is in térms of the degree of accul-
turation. Visualize the degree of acculturation in a con-
tinuum, with one extreme, individuals recently arrived from
Mexico, and on the other extreme, individuals well accul-
turated—--having gained a knowledge of English and their
attitudes and behavior pattorns being morc consistent with
those of the dominant Anglo culture. The only flaw to this
theory is that Chicanos at the end of the continuud Where {the
individual has gained a good command of English, knows the
Anglo culture well, undgégiands the Anglo attitudes and values,
are sayiﬁg they agé not ready ‘to give up their heritage,
culture, 1anguage|br customs.utThey are truly bilingual/
bicultural pocople tkat want to stay tﬁat way. They feel that
this is a pluralisti¢ country made up ol-all kinds of
different ethnics and the theory of the melting pot belongs
to the domain of myth and cultural misperceptions.

The Chicano community has a tacit awareness of its
own isolation. Years of such awareness have taught its
members the methods and techniques necessary to avoid feelings
of inadequacy—to survive. Yet, many of these self-

protective mcchanisms have been labeled by the dominant

culture as complacent, lazy, passive, indif{fercent. The up-
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surge in the Civil Rights movement and the increasing
number of oducath and successful Chicanos arc eraskug
such sterotypes and misconceptions.  In fact, they are
and always have been interested in education, in achieve-
ment, in equal opportynity, in lahor conditions, politics,
in bontr}butjng to the community and their countiry, Unfor-
tunatoely, thé tools-necessary Lo atlain (w;;ﬁl_ standing have
not always been ot their disposal.  There have becn bondi-
caps dating back to a period of histovy when the dominant
culturce f{1rst began to impoee ity attitudes, customs, und

valuces on Chicanos. Ruruly,»too, has the dominant socicty
exert ed itself to try to undérstand and respect the [uct
that the values ond attitudes of Chicanos are diflerent,
not inferior—dif{ferent (13:5).

C. The ani]y'of the Chicano-—
Myth, Stereotype, and Truth

+

The family is the mos£ valucd institutioﬁ in the
Chicano socicty. It providés a foundation for the ipung
Chicanito of emotional and muferial security thﬁf remuins

X 5

with him for the rest of his life. The family gives the
Chicano a .sense of being-—an identity. Oncé these facts
are updorstood by the school‘(all school personncl), a
clear picture evolves that the schmol‘isAnot a stege in the
Chicano youngster's life so much.as a means toward an cond.

1t also means that many concepts and organivutions such as
) 3 I &£

P.T.A., school ¢lubs, school spirit and so forth, arc WASP
J

/
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~values, and have little meaning to all cxcept WASP's., Some

Chicanos that are well acruss the continuum of aceulturatios
buy thg concepls; however, many .of toeday's Chic~nos are
not quite ready .to bocome that acculturated.

Knowledge of the Chicano family structure provides

Ansight into many problems which may be faced by coachers

9

in thé classroom—-such as interest in scheol, absentecism,
student J¢opendencey on being told what to do and how to do

At lack o Jdtiative, truancy, and so forth. The following

ts a brief discussion of the basic organization of Jhe Chicano

family. The organizuiion is patriarchal. The Cather is the
nead ot the family, und‘basically'ﬁufnmin provider. In

) %

“today's world, it is not rare to sce in a family the father,

&

mother and part of the family all working for the welfare

of the family. Like many other societies, LQ@ girls look hi
to the molhker iov guidance apd direétion, the boys try to
emulate the father (13.20-21). We have m&ﬁy adolescent
psychologists'today wholtell us that when the youngster
gets too attached to the opposite éex parent, it enhances
the opportunity for yodungsters to hﬁve proplems of identifi-
cation later on iq life, Tﬁis is one phase of fumiiy
rearing that is very strictiy done bv the Chicano family—
permissiveness is not tolerated at all., Once the youngsters
grow and embark in the institulion of-mquimony, both know
their ro}esrquf1o well., Both the male and the [emale honor
their ate's role and respoct it. They do not compete with

cuch other! They enhance cach other's role, Both know

0055




46 - :
their roles and perform them to the best of thoir ubility.
Albeit the father makes the decisions for the family, the-
fumily'?ontritnLvs 1o that decision, dircetly or indircetly.

i
The father is the dircect duisciplinarian of the family;
the mother, tpuslndirvci diﬁciptjﬁurian. The father, after
calling attention to (lt‘\'iilti()n.“i' i behavior by the children
more than once u=ually resorts to tihe use ol corporal
punisbroent.  Methers seldow use corporsl punishment. The
givze of the family is a major lactor that must always be
considerad vaen werking with Chicano yvounpgsters., The .
oldcat maie carrics the responshility of the home in the
absence of the father. Girls are cxpected Lo assisl in the
managemeni of the home, including caving for youhger
siblngs. This coften happens when therce is no  father in the
home and the mother has to go out. to work. One should not
forget that with Chicano youngsters, their needs are quite
complex. In addition to beidg culturaliy different, they
also carry the pains and SOrrows that accompany érowth and
development . Pubertly in any culture is not without a
multitude of traumas. They are also subject to all other

. variables that cxnist in any regular classroom situation,

such as abilit spectium, health, family crisis, physical
appearance, facing stundardized tests designed for Ang]os,
insensitive teachers and administrators, ete. For the
Chicanvs, these factor are oxapperated boecanse of the in-

evitable comparison and cortrant with the Anglo Amcrican

ERIC 0056
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enclave in the public schools (13:21).,

Many articles and publications have been written
N on the Chicino—pairly by non-Chicanns, Stercctypes and
~ misconceptions about the Chicano continue to be perpetuated,

) " T

// The conceptl of ~achisno (manliness) has been desceribed in
Freee {
J/-/

many dilfovent wuys.  Modsen (17 :20) snys tnat Lhe

»

Chicano Soaidismo ontweighs alt other aspects ol prestige
next Lo devevion 1o the fanuly,. That the male is stronger,
mwoye retiabbic, ana porve inte-1ligent then the femuales That
demenstrating his sesual prowess by sceliing oxtra-murital
affdirs L viewed as an aflirmation of his manlinens uﬁd
is a meuns of winping him prestige smong his male acquuin-

/ . o . .
tonces. Thit meintaining a mistress in a sccond houschold

| is the most convincing woy Of proving his Machismo and

/ his financial ability. The Chicano is no more polygamous
than the Anglo or anybody clse. Maintaining a mistress
is no more of a great revelation than amongst the WASP,
the Blacks, or any other ciﬁnig group. In this country
insteaﬁ of calling it Machismo, tﬁc male is callced "Sugar

Daddy." Madsen (17 :25) also states that on the other hand,

\ ,
the Chicana must jdeally be a model of purity. That the

\

wife owes her husband absolute soual fidelity, This writer
has always though that all wives, rceguardless of ethnic
group, were supposcd Lo be sexually faithful to thoir hus-

bands all the timetil!

| 0057
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D. And Then o Different Voice Speaks

< Throaphoue the lant four or tive decades, a tiny

trickle ol articto: on the Chicanos hog made its appear-

P

’

ance on the VYrier oy vartdas,  Usnforturately, Just about all

O the wulisorss of o worty have b oo non-Chiceanos ., It /’

Hov appensro that puebbisher. are finaily beviuniagr to pub]i7'h

. . v . /
aetielos on Choer oo weablen by Chicinaos or at leost
colblnbue, o0 b Chiveonieg Yoe uaknoan reasons, Lhis prec-

i i borrtnes (o el ooang more and wmore Chocuano

anihoes are grndie, thoie plore as pothors and vro ers in

the literaery worid., One suew visnt is Proefescor Octavio I

Powono=V, o el arvtieninte eritae apd anthropologist at

= ’

/
The University of Coliforals, BDerkicy. Speaking ¢un Chicainos,

‘

. . . /
Romane stoles that the dominent American soc LGt};’ has produced

. . . . - . & . . ,/ +
a philocophy which expisins into oblivion the "oppresgive

‘
/

and exploitaetlive factors" which perpetuate the economically
/

i/
impoverished condition of this winority group, along with
/ ;

/

its rofusal to adiere 1o the majority pattorns and life

styles. e continucs that this rhetoric gtates that '"Mexican

!/

. /
Americans are simple-minded but Tovable /'{nd colorful children
i

who because of thelr rustic aaiveté, ]J'/r‘:/)i't,od mentality,

and inferior, backwera "traditional cx;/;turo." choose poverty
;

and isolation instead of :u;:;imi’l_zu,im;/ into the American

moinstrean and accepbing its materigl riches and superior

cultire. e charoes oobron ly 1!):lL'VL}H'\)H;;}I formulation and

prop.satoon by oaecanl Leiepntoacbs, "those inlebleetns b omer-

3
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cenaries of our age," the stercotyped rhetoric has becn
given professional certification and institutional sanctity
to theedegree of currently holding wide public acceptance

5 and constiLuéing the »nrevalent image of Mexican Americans.
He describes this social sciencce rhetoric as a "greand
hoax" of an futellecinnlly spurious and vicious churacter,
covered ty ewoteric and sawnctiiiod ﬂverh::l sarb (35:2).

Dr. Romuro v writton o revicew crsay (46:13-26)
clucidating weuknesscs in studiocs vogductcd by sceial
scivntists --eosnecialty kl:mL'n*opoLof ists and socinlogists—
aboul NMexican Awcericsus, To th anthropologist Madsen
(17:Ch 7:12), be stutes, "Mexican American culture represents
a retreat, where a; sceuliuration represents creativily and
change,” and that it is throuvi, "bi-polar dichotomiies such
as this that ihe notion of the passive Traditional Culturc
1s perpetuatcd." He further writes that in 194C, the
sociologist Ruth Tuck wrote ‘that "on many years, the
Mexican immigrant and his sons made no effort to [ree
themsclves. Tﬁey burned with resentment over a thousand
slights, but they did so in private . . . . Perhaps this
passivity is the mark of any minority which is just,
emerying. " (26) Tuck in effcet "wiped out history,"
writes Romano; her opinion of Mexican Amcericans doninated
social science literature thereoliter. Of the work of the
sociologist Lyle Saunderss (1951) (21 .36), Dr. Romano
charced that, as Tuck before him, Saundors roewrote history,

t

perpetind ting, Lhe notion ol an "abistorice people, . . . thoe

_ic i)
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Mexican lasily asleep under the cactus in the popuiar and
ignorant mind." Following Saunders' work was that of
M. S. Edmondson (9:Ch. 2), who Romano accuses of oblitcrat-
ing history ant shd tineously elagsilying the peaople of
Now Jtxico as bustcally un-American, as Tuck and Ssunders did
beforne him,  Pdmonson, he erOPlﬂ, asserts that a {ntallstic
neceptance of things whieh "jost happen' preeiscly expresses
the Menicon sttitucdes  IHiepemos sive a chareacteristae
Brac of neceptanes of dealh end illness as ineviteble.

focuaing on lovenec Reekwood Elukhohn (3130) wnd ) :

Tved L. Steodbooi s 10681 report, winceh mirror's Fdmondson's
study, Ro:ono emphasizes thet the Ktuchholmn-Strodbeek
section on Mispanos in HNev Mexico is founded on u sample

of 25 1n » c-.oumn:\ii‘;\' of 130 porsons. "’.I‘hen 1liis minute
sample is used to describe Mesxican and New Mexicuan value
orieatations for the past 400 years. It is important to
keep thig {act in mind in view of Celia Heller's sub-
sequent study of Mexican Americans which relies heavily on
the K)nvkﬂohh sample of twenty-three, and also the Samora-
Lamanna Chicago study of Mcxican Americans which acceptls
the same views without question" (37:17). Romano adds that
the historically distorted studics of Tuck, Saunders,
Ldmondson, and Kluckhohn-Strodbeck are widely accepted in
anthropolory and sociology depariments in United States'
colleres and universities; there, he states, they have be-
Cone nulhoriLat ive nomress of YMextean dmericans for o wile

range ot ornsbitutional agenceies mmceluding e dical sehools,

O
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social weltare departments, depariments of cmployment, and
HOthor government acencicesy,

s Comnv taing on Celia 8. Heller's work (12:5),
Romano asrorts that in foewer than 40 pagos that sociolugist
hus 1n offcet «wid that Mexican Americans are not Anericans,
thot they w1l ore vivawedly alike thet they tead to tolk
with & foreiqy aecent, iht they cre hardienpped be theidr

own lamilios, thet Lvheils oons are heinloss \f’?.(_‘t.izz'.& af the

indulgonce vl perenes viiieh s retionging sad Lhan they

fatol ~tieally teodzn vn oo clyves do Lhis Tcultural miasnut.
Ino voe cnt ¢ty P Wi, Sherey, et at, (i),

dealing wath Tieyrean Amevican Leciaogre drop-outbs, 1L was

found that movo aspirve to at lea-t complete high schoeol.

They aisc fing that the fexicuen /‘m'n‘f’czsr culiure wvaluces

tormal cducetion—— thus, challenping the assertions by

Ander=on and Johnson (2¢:1) to the contrary. Wages, ct. al.,

also found out that Mexican American girloe are not as likely

as other girls Lo give marriage as a prime rcason for leaving

school, This puts into guestion :nml,hor popular beliefl

about tho Mexican American female as sheltered, suhmissive,

ete., which has been part of the perpetuated sterotype. If

she's dropping out of school (for rceasons which musi also

be explored) snd she's not intent on getting marricd, =he p

apparcently wants to ind cumployment which is not typical of

a sheitered, submissive, marriage orientod female.

In <hort, thron,;h the }s’t.(:xzntur(‘ PULs A coLmon

stereotype throsd vhich hars been taken for Lruth, built upon

ERIC 561
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. and perpetuated by social scientists through the decades.
The Chicano has been portrayed as belonging to a group of
people with traits ranging from laziness, lack of achicvement,
ahistoricism, and fatalism, to filling social roles and
pustipns passively and statically, and in isolatiorism {rom
' the rest of civilivation, Only a very few rceecent studies
have bnvod to chullenge these past labedded assertions.
Chicunos ave be, inning to academtcally review past and
curreny reseavel, in order to desiroy the fabrluntion which
has become 1rnovtalized in the noame thsouinl scelenrce und

consulled as wuthoritative intormation on Chicanos.
E. Sumary

This chanter wes concerncd with related litceratuere.
The arcas exumined thoroughly werce the education of the
Chicano, specifically in the Southwest—yesteryear and to-
day, thé'socjo—economic conditions or the Chicano, a look
af the Chicano culture and his value system, stereotypes,
myth, und the Chicano family. An‘attempt has been made to
/present a complete cross scction of present day authors as
well as authors from the past twenty to thirty years.

As scen in these writings, there are great differ-
ences as reported by the investigators, Interprolutioﬁs
differ from author to author and in some cascs, their find-
ings are diametrically opposite to cach other. As studies
on this subject continyge, the diflerences will, hopelally,

continue to narrow and the similarities will widen., Tt is

O
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the intent of this study to shed additional light to this
most important segment of our American society. Further
intent ,of this study is to sltimulate and challenge addi-

tional investigators [or further studies on this subject.

*
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CHAPTER 111

Methodolosy of the Study

., ?
A. The School Districts Investigated s

<

The two school districts that were investigated are
about the sosme size in school enrollment. Both school
districts have enrollments of rnearly 2,800 students and

hoill districts are over &5 percent Chicoann children.

¢

1. Town X

The faculty of Town X consists of 41 percent ’
Chicano, 1.4 percent other minorilies and 57.6 perceutf
Anglo. The superiﬁtendan and 90 percent c¢f the adminis-
tration is Anglo; the rest is Chicano. In 1970, the
Chicano faculty consisted of'2i.1 percent-—almost half of
what it is today. The composiiion of the administration has
changed very little in the last four years. The most dramatic
change came about this current year. The School Board is
composed ethnically of five Chicanos and two Anglos. The
overall socio-economic picture has not changed much in the
last five years.

The curriculum of the school district is a typical,
standurd,’state—approved, very much like any one found in
any part of the state. It is geared to tbhe white, middle

54
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class, Anglo Saxon Protestant child ot Texans. Any and all

i
changes in this town come slow and wost reoluctantly., 1In

cducat kon, specifically, the changes ave cven slower; how-

ever, this is not especially enlightening, since cducators

“have proved themselve:n through the years to be notoriously

hesitant to any apd all chanpges—"ecgpecirally ot home."

2. Town Y

In the last five yeurs; the Chicano Iucuity has
gone from tess than 10 percont to wer 90 percent.  The
administracion has algsoe gone from 1c§3 than 10 poreent to
over U0 percent in the last {ive years. The School Board
is 100 percent Chicano—five years apo it-was 100 percoent
Anglo.' Like Town X, the over all socio—cconom}c picture
has not changed much in the last five years.

The curriculum of this school district has changed
most dramatically. TFrom a typical WASP-oriented curriculum,
it is now geared to the particular needs of the present
student body that is, it is minority oriented. An 2lcmentary
as well as ' a secondary bilingual program make up part of
the regular curriculum. This school district a]go has the
bilingual faculty to go along with its curriculum.

This commuﬁ%ty as well as the school personncl
really does believe }n change. All changes Lo improve the

total school are the direct result of the couperative

and collaborative efforts of the school and compmunity.

0065




B. Instruments Uscd

P

1. The Student Questionnaire 4

-

Pl

A student guestionnaire was developed to assist with
the intevviews of the childreu.  The children sclected were
sixth greders.  The sixth graders wore selected because the
highest percentage of Chicnuo qtudents thi t leave school 1s
butw -en the seventh and the tweltth grade. ‘S‘(:xrtlng with
50 questions, tuven from o mittitade of survey instruments
for children, 37 quesitious were solected for this instrament,

. - &
The in:tial instrument was ficld-tested in another South
Texn.s border town that buasea population ethnice balance
gimilar to the two towns Lhat were researched. The nes-
tionneire was desipned to retflect the feelings the c¢hild had
toward his school cnviropneng, community, school personnci
and pecr group. In addltjbn, it was the design of the
questionnaire to acquire bis perception of how he feels
the school personncl and school environment behave toward
him. The questionnaire also tapped the self-image and level
o§ confidence of the student. It also sought information

on age. sex, and number of siblings in the child's family..,
2. The Questionnaire for Parents

The questionpaire for the parents wWos designed Lo

O
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reflecet the fecelings ol today's parents toward the oduca-
tional system in reterence tos:

o () Taculty and administration working together
towz}rd the education process [or tie improvement of the
PducaLioﬁ of their children;

(b) The effect ol impact the Ypower structure’ has
on the educational svstom:

\ () Com:x:un‘it"\' imolvement in the tota]l educational

process;

(d) Lqual cducatioval oppertunity for all the
childrea of the systiem;

(¢) Bilingual/bicultural cducation;

(f) Overall ;iow'and future of their educaliounal
system.

The guestionuaire sought age range, sex, and area
whore parcents were “rom. The interview was conductcd at
a time and place convenient to the puarent so that therc
was no limit on time. The place chosen was the choice of
the parent, and the climate of tﬁo interview wag one of

relaxation, easc, and friendliness. Not a single complaint

was registered during all the interviews with the parents.

3. The TFuculty and Administration Questionnaire

This questionnaire reflectg their sex, agoe rangn
and the arca from which they came.  Again consisting ol
ten bLasic guestions, the questionnairve was developed Lo

roeflect the feeline- of the faculty and cdmimgtration as
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to working conditions among the fucu]Lﬁ themsclves vis-a-vis

Lhe adminicteation: teolings of the power structure of the

comnunity; teelings of community involvement; bililugual/

bicultural cducnation, and overall feelings of the future

of their school syston, As with the pavents' vuestionnaire,

the oite of the juterview was seleceted by the participant.
,
Ivery effort was made by the interveeners f(or a comfortable

, and productive interview,

interesut o

Choant e ol

TPRorer SErae Lure” Porsonnel

Doy ool sotected tor this gue-stionnalire

were the

the superintendent, assistant superintendent,
school honrd mewbers, political power Srruuture members
(mayvor, 'com'.ciimen, ete.), and directors of tho.\ varjousi‘?
departments and areas in the school organizational structure.

The questionnaire ideatitied the age range,

sex, and where

they came frow. Ten basic guestions were asked of the
faculty and'admlnislyation. All the questionnaires are

included in the appendix ol this research.

N

C. Test Results

Both districts use national standardized instruments

They both usc the Stanford

This rescarcii will attempt to comparc

at the sia h rrade icvoli
achievenent scories.
only the rcading level of sixth graders from both districts.

AL procent, noany Micano cducatols are seriousty

questioning the validity of standardized tests results on

+
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Chicano children. It is contested that these indtrumonts
are really nov valid for this type of children andl that the

results are 1noacenrate and wanfair to Chicanos,, It 15 bo-

¥

lieved that unless the test designers reconsidoer miiny factors {
hercetofore neglected, forpotten, or purposefully onitted, the
¢ sroduet ot using standurdized tests on Chieanos vill

only prodive distortca results,  Coupled with subtle as

well as ontrvight bisvant discrbuinat ion and tatairmess, |
standardiacd testa con be nichtmires to Chicuano childroer .

One ot the really bis quesoe.ons facing schools

today in reldererncs to test results i+ "who tests the childreny

Y vho Incerprosts Lthe results . and how are the results used by

Lhe schools™" Most of whie tests usoed in schools today are
adminisiered by school counselors; however, many taests are
administerced by teachers and administrators. The clinical
instrumonfs are usually administered and used by school

psychologists and are mostly used in special education. The
< ,

bulk of standardizcd tosts are administered by school
counselors, scorced by a testing [irm or University, inter-

preted by counsclors, and used very little by school dis-

o

tricts. AJS stated by the U. S. Commission on Civil Rights

Report VI, there are two mein factors that alffect Chicuano

children vis-a-vis counseling and standordized tests.  One

factor 1s the present fecling of Chicano educators toward
. standardized test results s discussced above.  The other fac-
7/

tor pertains to the counseling cdrvices available to Chicuno -

~hildren,  Theve are very fow Chicuno counsolor:s availabie.

Q
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Counsciors can play @ very iumporiont role in facilit:otin
Lhe sehinol sucoess of Chicone studontos, In the Soathoest,
inodistricts o L0 poreont opr moroe Chicano sladents, the
pupil-connelor retio in the sccondnry schootl 1s 171070 in
Lhv elermenvary, on astonishing 3,8:03:1. With these stalis-
tres 1o omoad, the foel thot the magoerity of these cournelors

'

are Angio, whet ceboanee doos o a Chuiesingy obild have?  isn ' it

]

N ~ - . b/ .
Aomivecte et Chiennos ey htng-cn o unt e gelduscion aninet

o

all tho o odas?  No voade » drov-ngt roates ol Chiconor In the

Souchwort wre so Iyl cven todoy !

D Thee '\Tll LUV S
A

1. The Sclection of tne Children Iniervievod

The childron were sceleeted by usingw the random
techninque of picek ‘L‘n‘gj o. oevery {ifth (Ihic:/q/no child in the

/
sixth g:‘\;:au., The goal was to select fi[‘t/oen Chicano child-
ren and arrange an appointment with cuc-};/chﬂd.; Every
child was caplained the why, how, whén '/’:md what of tho
interview., Any child r t wanting to }"Jurticip:no m Lhis
study was cxcusced. We had only onc (;}lhild in Town X thal
did not want Lo parti:ipatce in the “Study and his wishos
wore respected,  Once the appointment was muade, the schools
of!mwd greatl cooperalion by makinge availabloe quict and very
private rooms for the interviews, Most of the children
were seen durivg school time, Al parents conceurrod vith

child's prrtareipstion aon the study.  rhe aajority ol

0679
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the parents showed enthusiasm in their children's parivicipa-
tion in the study. Not a single parent refusced to have his

child participato.

2. “ﬁvlocyjnn of the Poayrents 1o beo Intxnw@iggﬁ

The aglectjon of the parcnts to be intervicewoed was
casy once the children were selected.  An attempt was anade
to select an equal number of mothers and {athers in the
sahplc,  Unf rtunately, maay inih«ws were not available and

motre molhors thau fathers were intcorviewed,

3. Selection of TFaculty and Administrotion '

¥
'

Persons interviewed were the superintendent, his
assistanl, elementary principals, special directors ol the
various departments, and as many teachers as possible. This
group proved «uite inaccessible. In Town X, this g»oup was
most reluctant to talk and to express its feelihgs, even
when it knew that its identity would be held in confidence.
In Town Y, this group was just thc opposite. They gave

much of their time and provided a lot of information.

'

4. Seclection of the "Power Structure"

This group was sought by "shooting for all" and
hoping for a few. It is a very busy group, representing
diverse occupations and almost inacceessible. A cross section
of this group was interviewed, it turned out to be un

adeguate monber,  Those interviewed appeared sincere and were

0071 :




G2 /

quecinet with their remarks.

‘ 7 ' ///
/

The dnterytowy proved to be interesting, bueiting,

apd post reventing,  CGuaee rappori was estgblisnéd with the
/

/

Chitdren. (he intervico as were o opres? delight.” Onc can
boe eesed byowhat ondldeen cun o cay 30 garven Lhe { hae and
"

Oncoursusen ot to talin, Forianacely, albi the interyiceers

D

vere bilinessi, wd thie focior made tho cblldren mach

mores comrostite. Cevastonally, the chiddtdren would cay
ot 4((
word 10 B oush to beeler doscribe whet they realis fglLﬂaT”////
P
, . . el

meani o see The ninnnc 1cux111(11;31Luﬁ*TTT’Qtudfﬁrb~&nd
intoecviow ¥ aisn helped the anterview to brogrese smoothly.

¥ith the pareats, the intevvicws were a reril opu-
lent expoerience.  Contrary to the misconception thnt poor
people and, cspecially Chicano pavents are not intercsted

in the education of their children, these parents talked
freely and most encouragingly about thir children's
cducation, Thov wished only the best for their children's
success in nchool and their conmtinuance through high schoolb
and on to college or university. s will be discugsed in
Chapter IV, the results of these interviews certainly tell
a different stovy than the repular con~epts expressed by
many investigators as per Chuapter Il

3 _ The interviows with the "power structure” proved

‘ Jittler snpprivie as '\‘.’.",‘.‘ cupected.  The irif,(‘r\'i_f*\x'~ Coowere

bacd 1o corne e, they proved Lo sooxtramely vy people; they
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' tried to cover much in little tiwme, A polilical aura
transcended their entire message, Lven so, thero is

1 + . ! .
much diflcerence in Lhe data oi one town cowmparcd to ihe

P

i - other,

: In the faculiy and administration interviews, thore
was a great difference in the respon: s of one town versus
the other. In Town X, some u{ the principals werce nmosi
hesitant Lo speak and express_thelr feelings. An aldpr of
suspicion seored to cover the intervicws, Some went so
“far as to take the questions hnmesuud rcturn the nexti day for
the interview., In ifutervicowivg the teachcers of Town X,
one felt as if the teachers wire not very free in e\press-
ing their true feelings about ths schools. This feceling in
Town Y did not exist with eithar the iteachers or the ad-
ministrators. Therce was a very distinet difference i;
respons~s belween the two groups. Thnroughout all the inter- %
views, the assurance of confidentiality of the study was

impressed upon all the personncl involved.
E. Chapter Summary

In this chapter the entire process utilized in this
resecarch is presentced. There is a brief description of the
iwo towns and the schoo} districes. The administration and
teaching facultice:s, Lhu‘schoo] boardﬁ, and the curricula
of the two school districts are discussed.

The instruments used are then discussed, Their

‘olopment aud rationale s esplained,
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A dioensstton o test recults tottows,  Thoe
Stoncerdiioed

. |
v~C ol !
Leoen o1 d

1
contans s to hoe o a ovorny
- ~|
contro¢oreget o sabyg v Pyven aaong Chicono oduacadlors, we
Pind ophocay, apintono. pol to wendion 1hose botwesn Anelas
and Cnicano Yach o ocareln Ly oneedod otn otniy arcn,
frovertwe, #oore and

..... sad Ao to o ranenlogn
sHlion,,

Lrr oo
conot tod Lo e Lhed e defTerent o ongaion s avd
whn they 1 Lo o Tho o Noboi Lo lonr aw these
et oine N T IO B BN YRR R I

A Ul ol Gy -

vt he i

Fot oo viows,

Tl benas,
St dine us sl e i ol tauns they selectron of Lhe
e e 1o

TR ST IO ;(\fiﬂ‘if

Jute sy ew

T
Voole L

the inLerviow setton,, iotoent
oi Lhe Loomeneral o resuitys. The solecling
of Ll poro res comes aext, folioved by the taculty and
adninistraton, and losing with the "pover structure’” of
the respective fown .

The «ui mary oi Lhe interviews is
Mention i

then discussed.
is made of

sprcities that oceurred daring the
varioos interviews,  This phaso of the rescarch was o
roal revelation to the intervicwers and the author,

O

ERIC

Aruitoxt provided by Eic:

,-
'

pend
[y
\1
W




O

ERIC

Aruitoxt provided by Eic:

CHAPTER TV

Reselis and Obsevrvations of the Study

A, Student Questionunire and Inteorview Results

The resulos of the intorviess with the childroen
reverl very interesting datas First, the results will be
discuss it sepautited o by towns and vl will be compared be-
tween Lhe wwo touwn< in the next chapteoer,

!
1. Tovwn X

In Towvn X, 10 sixth grade Chicuano children were
interviewed—7 girls and 8 boys. The average age of the
chilarvn wvas 12.0 yoars., such child had an average of
6.25 hrothers and sisters. OfL.the grveup, 86 percent of
the families own their homes; 80 percent of them buy
groceries with food stamps. -

When asked about attending kindergarien, 64 percent
of the chi:dren responded positively., In attempling Lo
determine Lheir fcelings as to ethnic identity, the resul Ls
were as follows:  one chose Dlack to bést desceribe herself,
two chose While, four chose American Indian, and cight
chose Other (Chicano, Mesxican-American, Indian, Spanish Sur-
named, ote. ). A point of'uxplunutjnn is in order at this

tiwe.  Awong peoplie of La Rovo, it iy not uncommon for o man

65
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to raeter Lo his wiloe a8 prices o noo oo owhireh rean "darlh one, ™

]

A litcral Lronsdution of nesra vould Lo "birack one,'™ This

is o also,s dove Ly novife or frrecd addeosing hor hasband or )
boylrrend an novrro.  dhis as dope widh moeceh afleetion, and
refuerence 1o fher coion bloel 18 et oratended., 11 i3 quite
poseibhiie L bothe cutvee il anvervicwod wes velerrving o
borsol i w. N ane cnpiadned above. I v ae Lhe ot hoer -
Tespobeens b Wit pad saertcsn Tadn, 10 4S8 codte inreye

esiang sivee Nnoave Tcviesan oo oqudlo reare in Lhise port

ol e, Goorto s to Ao s oo bisaevedseenilh extyee o ly
feow excoption:,,

Whon askoed vhioebh kind o1 sehooy they wonid proetere U
allovaed to cnoose, S0 perecat chose one with a misture of”

didvierent Ttods af b idren . W o L

1
H
H

how therry parents
flt about their goine (o senoo! w.th both Anglo ond Chicano
student, 73 poreent responded that it dude't matioer to thelr
parents.  This group of chitdyn felt that neither Chicanos
nor }’m;glos wuse any trouble in school;  however, 10 percent
thought that teachors wore untair to Chicano students.,

When asked if they thought Anglo people wora smarter
than Chicanog, 41 poeveent satd yes. Only 21 pevcent of the
children soid their principal knevw thoem by name.,

To the question, "do you like your teacher,' 93 percent
said yes; 82 percent thought (heir teacher liked them.  Whon
ashoed ahout "getting Dismed for things that just aren't your
fault "7 30 pr-*rr"«*m (10 bhays) responded vers,

Too ma oty Uhe studeonbny contcocs i resding nid
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arbthor Lie, b prorcent sord that ther o subjects were not
too Jriiiendt tor them, Whon oo Jled 0 they roccived specind
Fooap oSt v . brom 2 Lereler or sonicoae olse at

Voo e ctatd Ve sy tor writbneetic, 21 perceent

A i

e hoed

Ssuaid v 0 Yo nore e L o reessiun Toe thil s Lovr dn
tho bt T LT L FE AR Sl

Thosw oo o i peveo i nasaimous i thoeir foeol-

Ins aboot b iy b g nene D U2 per ent o were ontise

fred woth o ohe e 0 npd S0 perean ware habpy goiog Lo
thoen o oo bt

vhon o PGS certere pYone 85 pereent sald they
wore o Lo ovolteres AL Lo baro wntorvicwed soidd Lh(“y-‘
Wit opoing Lo e e, e o Lo ques tion THow do oyou go o
sebool™ 71 poss a0 said they wopt by ocar, 14 percent walbed,

and 14 porcens by scehon?! s,

2. Toun Y

There voere 17 sintl grade Chicano c¢hildren inter-
vicwed in this town, 10 wmples and 7 females.  Thoe average
age was 12,1 yerres old,  Tuch child had an average of 6.4
siblings end 86 perveent 'E.H tended kindergarten.  With re-
gnrd to identiiy. 01 poreent said they were Chicanos or
Moxicean-Amer e 1o oand only one girl said she was an American
Indian. - Over 70 poercent of the parents of this group own their
wiel 30 poercent buy orocerics with food stamps,

hiowies

1

] \

Pt o SO e ot who saetd thad e pribe opid
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knew them by name, 95 pcrcent thought their teacher liked
them, and 100 percent liked thear teachers. Of this
group, iOO percent felt they belonged in their schools,
100 percent were happy in their scheools, und 76 percent
Cwere satislied with Lhcimselves,

When asked what school would they choose 1f they
could pick the school of their choiece, 53 percent said they
would choese one with a mixture of diffcereont hinds of
children, and 17 percent said they woald choose one with all

i
Mexican-American or Chicano students,
]
In this group, 33 percent of the children said theilr
parcnts liked the idea of going to school with both Anglo

and Chicano students; H8 percent felt thrt it didn't matter

to their psrents., Insotar as their principal was concerned,

©
\

@is 35 percent felt that the principal liked the idea of both

‘ Anglos and Chicanhos go{ng to school together, and 65 percent
felt indifferent to thé\mattéf; This grouvp *Iso felt that . - .
Anglo or Chicano studentis do not cause any troﬁblo in school.
When asked il they thought Anglo people were smarter than
Chicanos, the responsce was 94 percent no, 6 percent yes.

When asked if their teachers or someone clsce at

school helped with reading, 47 percent said yes; for arithmetic,
53 percent said yes. To the quostion, "How do you get to
school," 69 percent responded that they got to school by
car, and only 31 percent walked or went by bieyele. Of this

'

groun, 76 peveent indiceated that they were porng, to college,

I8l
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B. The Parents' Interview and Quentionnaire Results

The resulls of the parents' inberviews, snd question-

nairve will be discuuscd separately.  In Lthe following

chepter, o comparison of the two results will be made.

1. Town X

FPifteen pavents were interviewed for ‘L‘hi'-: stucy.

An attoempt was made 1o see as many fatbeors as mothers,  The
Fina! sample contisted of 11 moghors and only 4 [athers.
Hany of the fathers vwork an pluces thut are distant and

- . either stay away all week or lcave at dawn and rcturn Tatc
at night.

To the question on whether they felt there was
satisfaction between the facully and administration, the
answers were quite varied: 4Q percent said yes, 36 percoent
said they didn't know, and 33 percent said there was no
satisfTaction boelween faculty and administration.  Upon
further probing of the group that said there was no salis-
faclion between faculty and administration, these common
comments surfaced: (a) the principals are discriminating
against the children, and (b) they tell the students that
they arc "dirty and small.” During open bouse, explanations
and specches are in English; this excludes all parents 1hat
speak only Spanish Jrqm participating. It also adds to the

gap between sehool and community.  When there is a popu lation

ERIC ‘ /
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LI over 85 porcent Chicano, there arce many, many parcnts
thut spea'v only Spanish and, ithus, are excluded from par-
ticipitdon i Englich diclocue,

Tt

The "power steveture,” responded to the sccond

question s follows: 3 perceat said that the "power struc-

(Xl

turc™ did Pave an oampaet on the schoel progran as o wvhole;

O7 percent enid that thoev didan't kpbow, O the wroup thal

sodte thay the poser sairucture did hove oo impact, remarks
*

WOre iade s ol lows: the school administration listens only

to then; ouly (he peopio ¥ Pth woney gof prefercence, and only
the people viio can ardicevdlate ana spealk sood Lnglish redeive
attention,

When asked 10 ine place where the faculty und

cowiniotyation were roaved and cducated have a beuring on
their feeiin s toward children and affect the learning of
childycn, the response was €6 percent yes, 33 percont no.
The typical positive response was that the local people
know, the customs, culture, and mores of the area, while
personnel from ount-of-area do not. On the negative side,
the respounsce wus that outside-of-arca pecople could he more
objuctive and lrodt the children better. Some said that
outside-of-arca personnel had loss bias and treated the
children more fairly.

The gu wtion "Does the cducation of the parents
affect the asprration level of the achicevement of the
children” drov the followingy responses: 13 perceat yoo,

87 poreent no. People responding "ves'" indicated (het they

ERIC 0080 -
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13

could not hotlp the chitdren wiith school work, and that the
childrea Tike thedr yeronts dropped school and went to

worw., L the poersons that 1-c:‘-:3mnd<'d "no" to thiw question,
Loconmon verponse was bhat they value education oven thouprh o

5
i

they didn't wo Lo schooly Aiso, sircce the parento didn't )
et ow o tornal eduentil onoang \V(ﬂi[, throuph the bad cxporicnee
ol cncountoving rejection, disevimination, underachiovement,

- uncaployine i and undererplosment o they were going to make

suceo thirt vbeir chatdren did not go through the samye

nosnline exnericnec,  Those thoowhts were ompj

3,

asivzed hy

tho pavenc.,

In ascessing their comminity, the purents cnumeratoed
many factors, both good aud bads  On theHosicive side, the
peepte of their cormmunity vwere fvicadiy/ good stamp prograns,

& i

good m~dicul public huﬂlth cl{njcs, ahd a school bourd l
beginning to listen to Lhe public. On the negative side of
their community, parcats listed no, reereational facilities
for the children, corporal punishment at school, long bus
routes, bad school buildings, bigh unemployment for adults,

I no part-time jobs for students, and a high student drop-out
rate. Their negative list was far more than their positive ‘
list. | ’

When asked 11 they would move to another community if
moncy were no object, the respanse was 15 percent yes and 85
percent no.  Many people still have relat ives in Mexico.,  For
thin reacon ond lor wanting o stay ¢losc Lo Lheir roelatives

and Sracends of the Valtey of Tesus, they ovoerwholmingly said

EI{IIC 008l
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they vould prefler npol 1o move Lo another coraunity . A

marority orf e cents L mocher vho sl ettt 1 was ouy
N
N "‘ N 1 N . >
Lot husdooy -0 E ey Ledd Lo theiy Inesbhands wouvld not
nove  for ther ol o e reasons. Thoess poople migrato up
"nortn o ror e snere o cond e but by o1, they are

hacl, honoe oy,
\

Sotisrection wite ten yae s nl o od oy cdonal syriem e

40 poervecnt, disorors D C b D0 poccent. The ones who were
Sactst v speenth b Do ey e cpopded Tyona T beennne of
~ Ll ehooe= o pobng s dwsr, e Iand foyv oyeurs, In the y

Tosn fiye senre o womencioaet caSoor in «thns stidy, thore -

Boove beon ciiztys, 0 b e bl porcean v, weialy in LhuMn;:

o
of nore Chice o vrachers,  BDetweon 7870 and 1974 vhae rumbo
e

s

of Chicana tewchors heo doenbled from 21 pgreent to 129 por- \
e \
. cent . The Areictant Supevintendono, a Chicano, was hired [

this present school vesre  Very oo comnentis surtfacoed Sore

[

of thdse comaents are the following: the only time teschers
communicnte with the purents is for disciplinary problems,
the curriculun i5 bad (no los enscitnn nada-——they don't

teach Lhem aryihing), there is scgregation among the

schools, only (Jm_cuncﬁ\(:hi ldroen are rotainced, parent partici-
pation at school board.mectings 15 discouraved and girls!
P.E. clastces oro bad, 'J"i’l(' open stall-tyvpe shower hns always
been a point of content:on between the schools and fhe
Chicano family. It 1s opndnst the culture Fm".gi'rl:,' 10

hath o, nbe o when theepr s are ardy i o nraund. e -

nriticn of thiv Chiteano canton and subaeqgoent acti1on has not

O
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¢ Ln‘&(-nil.\‘l:w(r in the publie schools,

Thero vwvon ooconren s wikh sooord to vhe fanceh
t)x'(:::,“‘.un'.j Povonts oy Hml/,a‘l’i: e iou%i, the sance
monug, atl ./’\:u;fo food, ond P01 -prepseod,s Many ebildren do

.

not o9 the food boeneso 1t 18 very taroisn to thenm, nrent s
attachod th oty o of aren-curs o0 cagp e ddne for no

. ) :{}3})\\('.!‘01)! veason, cho ot thare ey doopeoutn, Sore realiy
couscd Ly tae teechs vs, o They ot che wiprant sehood
pagie @ UM al Sehioao ) o shoute rve b e (ih: neoa,

!

Chitdren o Pendin, Lhio scload are connidered !d_wnwu s by
studcntsy uttomdinge olhoe sehosds in the town,

At the perents Lero posilive on bilingunl programd
and exprossed thoir desice for continuonee and cxpinsion,
Sones had net heard about the programs, oxcept for Lhoe fact .
that they hod scen sore bilingual! prograns on cducational
television which endorsed this type of education.

Over 73 percoent of th(*. parents feel thesr children
are recceiving eguanl educati;nnl opportunities; how-vaer, they

-

‘ feel the oppgu‘LunLLi(zs are limited and quite restricted.
Some teel thut the migrant chiiacen reccived more benefits
than the regular children since the migrant studen.s get
{rece élothiug, and supplices, plus Iunch and snacks, The
regular children do not ‘

\

’I‘h.e_r'c‘was, a 100 perceat agrecement on the community

\\ be ing i.n(:;lvc(i wiith Lhe on-going, seohool j)r(.\)gz':un. Parents .
feel that Lthey need to know whoat their children aro doing
T at school an(l‘v.hut, (e gchools are tegcehnng thedr ehibdron,
Qo
- ERIC 0083
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Many smrgest that meciing s be held on the weckends so they

can oot tend. Theee o mectir s shontd bhe held in Engiish and

SpanWhS Mectang notices on time and date should be distri-

butedg ! the ehridren 1o their parents in both Englicsh and
Sprps Trore s dVinttely no coamunicaetion botweoen the

sebte o1 ond teo prreut. The PTA ds ancifective, focusing all
Pty oL feres oo pee s arinl thiinee foer o the o school while fone ‘5:11;';
the coecronlun o the o chood, the tescher—-Ludene rotacionship.
(e e vedt=to o 2 orodatronshap. the IOLu:th/—atbni11j>n rotlon

alod o o cte s Noe peorauns Lbolovery strongly slboul s

4

b

Cbul Coonot taow the peetacd and/or procedure Lo oo aboutl

let tins the noehoy authoritios Ko’ theso eoncoecns.

v e . A
Zv 1(:‘- O S

\
Twenty-one parenis were imtervicewed in thrs towne

They were the parents of Lﬁu 17 students interviewed.  The
conpooition of the parents wuéia males and 13 females. Their
averane age was 9.0 years.,

Over 80 percent of these parents feel that theroe is
satistaction with faculty and administration as to tke on-
going coducational program. They feel that there is input’
from the teachers to the policy—haking process of the school
systems There was only one negative response from ail Lﬁu
parents interviesed.,

To tHe second question on impact of the power struce-
ture on the direction of the school program os a whole,

gu percest of Lhe pavents feol that the power structure is

0084
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the vosce «f the peoaple and really represent chem in Tooking:
atter the necds of the o bdren, Thoey feel that the

f‘ .
progran hoase umprove aents Lo make, but vhat U 18 gotitn,,
e e oand better every veor. They oloo fool that now tLhe
pover =toneinre dnocorpoacd ol Chicano memboevs thot 1opreegens

thes peonie of the fownviech e 80 poreont Chiieauo Tive

VOars oo, the peocr leicture had oo Chicanor in decision-

makine 0 3t ions
The venpoorse o o the age-Lion o "doons 1 b
.
drideroree i e e facarty and aar 111}:;‘1"111502: we res roeasced
and eduentow have o boariny on Lne focting toward the chidtd-

T

ren and irdeed af toeelt the leacsnsng of the children,” were
\ divided beraweon 06 }u:rﬁ'ent savinme yos alnd 33 percoent suyving
no. Soue purents felt that the system .’x\;hould have faculty
and administration pevrsonnel from all pn\rt:s of this country
to enjoyv and share thear different backgrounds and experi-
ences. with all the children, Somoz felt that outside-of-area
personnhceil do not know these children and their backgrouands :
and, as a result, will no* understand them and could
casily and inadvertently hurt them—not necessarily academically,
but psychologically.
. .

Th\is_ group was divided just about. 50-50 on the ques-
tion of whvth‘or‘ Lhe education of the parents atfects the
aspiration tevel of achiovement (,)i{ the children.  They felt,

’ ) that "the degree of influence varies. Some children emulate

therr parents in many respoets, inciuding educatinn; however,

many Aldren pursue educatson regardless of how much oduda-

e .

[
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tier th‘:-Ai 1 caronts hoves  ATso, nany parents wvho did not
Birs » vaioh oo oon boye tearned the valae of education and
Steon by obe bves o thet cehnection dH the avenae for sreeess
SPesttyoan thino coantry antoakoa result will push and
Do ot cvervibing wathin i,,hfni‘rv* pes oy

Tive s W e o Ut os=oad that the Job of the par st

Pt eo Sl Getdnaon of the elabdren o ostudy, Lot o
P s deve e oo o b e ire toone o oply o pruck odrivers
(hrr traor s Ghe true o potentie! o ob the ehfld .

The Tt 3 ot the parel @5 constOorod poai an thewr
] I i H (’
COL U Uy e v enecTiest compeny o inverbveneat an 11 achuol
alforrs, Cood oo Pth e rats, pocd federud school programs,
civic and church ovgeni ations helping the poor, rood school
Chas s, goed public offroials who represont 011 tho people,
] /

cacollont birlimeaal proscam an the school, :}"ud an atl--out

cftort to make the town a happy, democratig and sale oom=

munity to live in., On the negative side,/ the concern rested

on the poor cccnouiic condition, ot the city, the need for |
|
{

more iadustrics, and the Angdo attitude {toward the Chicanos

ol not really understauding ILa Raza and the Chicano movement.

when asked if they would move to another community, N
il money werce no object, over 90 percent said they would
not. Phe groat majority said they bejieved in thair com- )
munity and /\u‘x'v happy thores  They acknowledged the prescice
\‘\

of problems bat felt that those problems were a challenge

calline for colution:,. Now that Lhey have true reprogentia--

tion in the cchools as well as control ol the power struyctare,

“ ,.
. 0088,

i




they teel thienp s are covi well s The oniy onow that said
Uiy Lieoy  wota mon o we e tho e s thot want Lo ongpvand
Liv Hooov phirta-ophy ard want to replicaits thedr s corses
m tier e s ettt Sy

Over 50 poere prrosaid they core salistied with Lhe

cdiucattenal castomg taoes el thaid there s roan for improve-

- S - -

n,(\{1 Cobhcaever, the Tiend fan Lo positiive for Lhe Last

N
fl\'«‘;' vedrs,  Ther fooy thuu the percurs e well as the .

Sstodeat 5 ore hoeed, and that thee ool -rtudent relationshin
hase b, voved & thow ena told o Lhe tast fow yearss.  The
parcnt 4 recl o very stroasdy thet thowedieatronal syston

state-virde 15 not 1it
/

¢ othcir oeal systenm and that at the

e

nationntYeovel, it is also  lacking much.  On the nopative

Pl

side some.pivvptes—fecl thet much work—ds-needed -with the
curviculum ot bogikLha ciomentary and sceondary levels and -
that the coirse selection at the high school level needs to
be expanded. i

To the question of cqual educational opportunities
for the children, over 90 percent of the 1u1rc;1ts 1w:u;u)n(k?d

~— .
alffiraatively and less than 10 pereent ncgutiveiy. These
purontﬂ;rc(L that all the communrily is worlking togethoer for
the child; however, this ig a very poor community, and state
funds available arc minimal, They all wish more funds would
be available from the fedeoral leovel to bepin to bring about
. cquity among all studonts of the state.
This roup was 100 pereent for Lthe commupity to be

involved with the on-going school progrims.  They [eel that

El{llC ()()8(
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with vthe porents tnvalved, 10 gives the clivldren confidonce
nothers lve sy am e e the v hrtdsnarent relad i(}ﬂr.‘.zip.
tetiy L eoe at. Lho teaeihr s Gocie el bdren and v,

Pody oot the ot ddeon of the comunaty, and also frnroves

oot ot of T aaronts pogard the scheols and cduention
A T Gle ot bt et o gn thids connmmioey, thoe

e b e o own b b e ti by annteagl o o wsi Ty,

LAY
e

P thye o cn st i e ey L s chee o o0 Do parent
sogpeepe bt b e sy o h 0 v b ay Lgnerbor Gl onoon evevrye
N ‘ b, v ek id ey, and the commen gy
Al
C, "Pover Straciucet Intorvioy Resegun '

Thoe "ov oy cvruetere” inbterviews were those of the
superintendoara s honrd membe ra, and politicoal "power struc-
ture' e pooaval Tabte (mavors, councilman, ete.s).  Town

X drvd not cooperate as Jid Toen ¥V, ithus the difference in

the nurber intervieved,

_] . _Town X o

.

A1l nembers of Lhis group were males. Their age

rnge varied from 20-60 years., With the exception of the

superinte dent, al) were {rom the immediate area.

L

The z'('uh’n;x ol this group regarding the administra-
tion and faculiy working together was not. unanimous; ho\x;ovm',"‘
the magority, 20 percent, thought they did work well togrether.
A small portion of the group, 20 percent, disagreed and

stoted that there definifoly ware room lor improvencot, Sinee
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thize is the tiorat yvear tor the :w;n-J‘il'.twndwexl, 5O Tae -

P v e ot s Ure bl eantron cone it the o oes 1

roiotrenchvp Betwdor the ramint coatton and the {ocnty,

. \

To the seconmd qaestron, Uhoanawer s wopre oo b
varsco o and oo e o T groun foit they Bl an brovaet oon

* the oot gy com sanec they Yoraddate the sebe D pobreier
Sy M 1 v 0 4 - . 3 A H ‘ . P £ R ) 3
D, . Wichiolibe Bariae ol more Chicane toegetern, bhewdod! fhey RE—
' . .
woer s neadin PNt e direct o af bYrnr ang e or

Cgaaty Lo Uhe o sebers]l o over o apd wecwing Che neeg: of Lhe

.
civiadbe . SNE vipeey ctegidtonl Do it ihat o nld Py e b oo
SIVOH ol G el 0oy w0 conttribngee, athert some Lonod

meritorss did o net osay ihis, Theove detinitely apperrs Lo bo
a wide range ol percoeptirons on the school progran anons
the boored moendboro,

Almost 1o a4 person, this group agreed that the place
where the facully and administration were rearced and educated
has 2 bearing on feelings toward children,  Most moembers
said that there is a need to have tceachers from diftferent
perts of Lthe country. vet, all claim that the locsl teachers
bettoer underscand the children and are indeed more sensitive
to Lhedir needs, culture, and language.

Over 80 pevcent of this group indicated that the
cducational level of perents does affect the aspiration
Jevel of the enildren.  They stared that if there is no
intcrvest in cdocetion at home, that children from these
home s wi :-;h'w., no interest in cducation cither. A «mall

~.percontas o o of these intervioween andicated that cducation

ERIC \ 0089
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of parents does not alfect the aspivation level of children
as long as the parests value and appreciate odvuention,

The plusess and minusen of thias group were us follows:
on the posative sedo - fricrdriness of puspic, sl luens, of
compantity, cocpersiron amon s people, loeal univeraity, and

.

boettor cowanicatron beirvweon ttudenrts and foculty; on the

nesative vde—-=low tas bhaso, low socio-cconomic level, no

; HOUStr e, Lon ey magrent 5, polidionl avathy, lack of
sehosl saciiitics, and el aneaplo; neut,

There wioer g orrent o mon e of ancwors to Hilinsunld
cducatioa by this group.  Sceme felt that in the "wrong,
bands” 1L coald be very derim%utn} Lo the scehool svstom
and communiiy.  Others feed fhat it is long ovevdue and should

.
be offered at all Jevels and subject arcas.  Because of {hoe
proximity of the Mexvicnn border, thesce responses are quite
revealing.,

When asked 8f they were satisfied with the present
educational system, over 80 percent said no. The majority
sald that one of the greatest dissatisfactions is the
inadequate financing system in Texas which brings about non-
equity of funds to the stuicnps in the state. They icel
that the system nceds uddiLinnai facilities, staff develop-
ment programs, curiiculum rexvisions, flexibility of programs,
cte.  They have identificd the prohlem arcas.

This group wus unanimous in tae idea ol the community

involvement with the educational system; how:ver, sentiments

expressed in interviews conbradict Lhis statoment,  Appar-

0090
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ently, there is w gup in the communiciation of these twe

LroupPs .
.

Most o of this group feel that the c¢hildren of this
town wre recejving oguul edueational opportunities; however,

th re are varicd ditderences gn “he resaponsces,  Some say

improversonits=s are necded, that (oo mury Chicano children do

not parvicipate in athletires, student covernnoni, and eoxtea-
cerrieular olrivitios-— Lhat there is < social clash among
the siudent body. Others suy that up to last year, ihe
childran were not getowng a4 "lalr shake™ in school, but
starting this yesr, they drve.  More Ciucano teachers were
hired this year, including a Chicano rssistant superintendent,
a first in this scheol district,

According to some members, the future of this school
district is promising. Everybody hopes the system will
improve, however, a stutement of one of the board members
raises some heavy doubts. He states, "Our system was primarily
a college pfop school. Counseforé decfdcd who was college
hateriul and who wasn'L. If we can overcome this situation,
the educational outleok for our school district is good."

And to think that over half of the population of tiis town
is migrant and the drop-out rate of Chicanos in Texas is

at least 60 prrcent.

2. Town Y

[ ]
All the groap intervicwed wmju loecal and were ain the /
|
O
CRIC
0091
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ance bracher of 20 to H0 years

Thoero wae atyocy unedivinby wilh {his grony on coop -
Contaor b by ocen the adt sddsuretion and faculuy. Recopnia-
1 oot there o vtwa v rocn for impiove ment, parents
Foeet the ot soscta 1 headanes /{n the ripht giveciion,
oo wsroest s el e the oducatrone b prograrns sool Lhe
S uA;gL_ui_Lu;“ch¢lg&#quwAiLuT_Lhuxﬁ;ucl_LhuL_i;_Lh;ximia_nu“_u
HGOuaen oo Uhon beene b tnoad by sed adainistravion, they wiil
YOy so o oo Ve o ither croun, The feeling souhnd
Cuerveni e hwoerkan Tor the elildren and that aua onity that
it the wan {1(x:xi .

Thi.s grous feels that thes do hoaye an impacet on the
scehool progran boenwese they are involved at all phigses of
the prosrcem. Thoy ara not a "rubber-stuwnp®” to the superin-
Luudu\t’. They suppnel and entance the total educational
process since they are alse part of the community and
represent olb the consnunity.

Over 77 percent of this group fecls that the place
where the facuity aud administration was rearved and cducated
does have a bearing on the feelings toward children and in-
deod affectls their cducation,  The majority feel that local
people arce hotter aware of locsl situations and can hetter
understand their neads than people from other aron; of the
state of country. The rest feel that a sensitive tom*(;r

or administration can respond (o the neceds and atthtudes

of their chrildren repardless wheroe he/she comes from. One
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meinber sumieed it oup by saying tbhat "the important thing to

1

Peacte ot st Yhuat s Ltaustd 05 the best for the ennbdy’
'V’V'J‘hiw sredp peres Tves thit tbhe paronts' eoducwaton

Jeooi does alsect the aaprration level of the chitdrey;

Nesever, in thrs eomguvily, 10 is Invorsely-—— Lhe less

cdve Yyan it opurents bl the hener he anpirvat on level.

o [

o group cle thet! oaronts vani Jhe best fov (heede ¢hiitd- 77

ren and Ctdeat ton Ye o tap Detlos Ltve They definitely do
NoE WA the e oebd Ddsea L wock da ard and for so lithle
ast thiy bave,

Tn describing thetir conconatty, one of Lhe positive
romaris, vas bhe exedtlleal comrmunicotion botweon the school
apd cotaounity.  This groap feolu very proud of the great
strides (he school syeten has made and of the participation
of the community Lo the total oduc%tionul process,  They feel
they have great health clinies, great people, a great political
situstion where everybody getéfhbard, and a great child-
school-community relationship. On the negative side, they
claim few industries, low cmployment opportunities—a poor
djétrict,
| On bilinguul/bicultursl] cducation, the consensus is
that it beneiits all children, that a bilingual child is'
richer than a monolingual child, that this is the boest thing
that could happen to cheir school distriet.  They feel that

it is a Lool and technigue that liberates talent, ideas, and -

rogoure s of chridren that had been hoeretofore innofe in

>

thee e,
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D. The Result

Administr

s 0O

In reporting the resull

and the adminictration mowbers

1. Town X

' This vwroup consisted of

ation

cudncat fonagt s nten

aroun Tay e et Ty
oo bav boon preoest o lway
oty need the corronaty to
>
Pih0r e oad hd,
5

oo b er s o U coaatin b

SES SIEPAS IR RICRCN INAT Thie 10 not '

PRSI I AN Punde oy oegind

ool o rae Ul as Lo nost

T o0 fhe resu of the
e
Liris selhves! districy Looks

;i noedd Lo eonting. to

diraction.

attitudes Ltoward

{ the Faculty and

Interviows

s of this group, the fucully

interviewed have been groupad.

fourteen mernbers—soven

males and even fomales.  Their age brackel panpged from 20 Lo
50 vears,  Ten persons were frem this area, one was (rom
another nap 070 aard Lhreesvoere from ont—-of-st0t10,
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Q

~
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Toore were frve Anplo and five Chueeane tacultly; the

.
admaniotration anteryicloa wonoo 60 perecns Angto, A0 pereent -
Chiro oo
To the first ogootion oot of the adninrsiration

feel that the Taculr, 1w 850 noreent pood ardd 20 7 et bad,

o . o \ , . s
P s arey iecde U bopy ety ot vnviies byadning ona added

IR U R 5 $X SO U I - ST IV SN o ~-w'—i~4-iﬁ£—§«—»1——%wf~:—t'~*:¢ LR IVING VO SYUSUNS UEDR W EIN ¥ ) HU
‘\
Ovop podrcy o bt ooy Lol \O\\‘.'zwfvl prput o neliey
weeving . Cre e o vhe ada tearstmetios focls Uhat the
ade raivtration ba not inrer wicd ia the needs of (he entldroen
ard shold Lo ocoeploced, The fresdiiyvives cvonly divided on
N §
this aguostion, Hsll feel thot thove is satis{oct ion belween
the toeculty wine the adianistrat ton while halt {ecl there
Y
ion't. The posiiive responses Ly aestpd ereat necd for ¢
!
L /

~ funis, classrooems, more faculty, and mdro inleraction belweoen

faculty and administration. The acgative responses list
| lack of communicsation between f{acullty add administration,

bad books approved by administration and old and antiquated
/ )
y ideas of some of the administration, This group feels that
K < i

Jhey arce not heard P the administration,
Docs the "power structurce" have -ah impact on the

school program? The administration fecls|{that the superintoen-

~

dent controls about 10 pervceent of the decisions of the school - -
\

|

progrom while the board controly ab.out 60 percent of the
decisions of the schoo! programs.  The fachlty is agoin
1 p 5 ¢

g split on this guention. A littic over 50 percent, o the
v |

r s ‘ o .
\ Tauculty fecol that the "power struaclture” dodey have an imypacl
i
) - ‘,

Qo - Q5
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on the school syr o, They foedl thet the pover siructure

'

1 o1y N . f oL Soiey !
N Ao e, heteser s Uhiey don'y o control or
O‘ '
1. . oy . N . AR .
Lt Whiie coee ot ot bt e sehoo wiloy oot much coopoery -
,
Lot e bt b sy e e b o Lhie coprrm Ly .
il ] . ¥
Voo s ot ey Fea b Lot e sehood plans and
poobie s e gt e b e ey o0 Lo L e e il the board b
Vol ' A SR A TR ; gt s coschoo s Tast,
i H . i3 1 - { M v
i i Loy be ooove ry deg v ooe deioion in the {(Mink-
P b ol
, .
fO SR PR R Ol R T A u'!Lyzt!\(: AGm L
/
M ) ~ ¢ Y
s LYol Ve Covnr ead eduer b ana den v s e a
//

oo o e deel s vovioedl e dareyZaed indoedd affoet thear

)
N

.
. . H . - . P ) Ty e . Ty ' 1
lee ria e o resn eevs of tThe Toewdly and adminisniration

/7

Weelts o rcatay mpicot, The adminds i},/".t fton feels Lhoat it does

DOE ral Lo vinere Lhoy s ut//d ov cduveatod. A small
poree ntupe cotd thet dU did mygtter, and that it indeed

7
affected and influcacod their atiitude tovard the children.
The faculty on the other hand, 91 percent strong, said it /
doos make o dilferance-——conplietaely opposite of what the

(73]

;1<ir,1§:1i:;L1';iLir»11 said. he teachers werae voery open to this
qum;tnclml.; Most feel that teachers not, I‘x*:m this area have
difterent crastons, vaiuch, and :1Lt.jL‘ud<:.'-‘.; Some t,gszmhers
sovd this brdu;fht subtlte prejudiced and bhiugsed bohavior

\,(.‘:\'p'rvb.&:/»(l crndnnt the Chicanos.  In other rages, they mean =

¢ we:ll, but setuadly hurt children. Among (he faculty, le}*(‘

aproears, hicden rivalry concornine miceopeaopt inong, Lhal oxisd

bhetwoen the Cooacano wnd Anglo teachors,

'

,
&

o
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\ . On the question "doos the education of the parents
af%ect the Aspiration level of achicvcmggt~?f the children,"
the adMiniscrﬁtibn rc;pondcd 75 perbvnt'yes and 25 percent
no. One response wos that if people didn't get educated,
they §on't care it their ehil%ren’get cducated. The
faculty responded 60 percent yeé, 40 pércent no. Of the

'no’™ respimses, the faculty said most parents want their
children to have a good cducation regqrdiess of their own

education~-— that one does not have to be educnlod to know

thc vulue of education. Some teachers felt that sOmMe_par-
s, : ~_

ents and children are not worriod about gptfing educated
r o becauée they caw always live on welfare, a way of life Lo
many pecople in this area. Othoers feel th&r many Mexiéann
American, parents do not realixe the impoviance of education,
\ thé;efore, their children do not eiiher. .. And since children
emulate their parcnts, the children do not acquire a formal
education cither. One teacher'said that most counselors
advise the Chicano children ,to pursue vocational trades *
rather than academiczdisciplineé because these students
are better suited for vbc%ﬂional Jjobs.
In assessihg thei¥ own community, the administra-

tion feels that this i%éa gyiend]y place with good, .
friendly people, good spirit\,, and e%erybody knows everybody.
They feel that therc are ﬂew‘emp]oyment opportiunities, bad

entorcement of law on narcotﬁcs, and too many beople pushipg

the Raza Unida party. Also, the faculty feels that this is

a good friendly community, has good church groups, a good

»
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boys club,:and more Chicanos getting into the school

»

system and city offices. On the negative stide, they list no

PTA, mutch poverty, low employment opportunities, private
%
clubs for a few priviledged ones, and too much discrimination

on Hoth sides that keep the community split.

\

When asked if the opportunity presented itselfl, would

=

they move to another job outside of education, 75 percent said
no. VWhen asked about moving {o another school district,
100 percent said yes with some reservations—the main one

being 'better pay. For the faculty, 60 percent said yes fQ;
/

t

oppo?Ytlunity second. As to the sccond part of the question,

the first’part of the question, citing salary first

80 percent said yes citing again salary, working conditions,
progressiveness of the system and hetter relationship with
the administration.

On the subject of bilingual education, the majority

of theiadministration5feels'if is good for the children if
the parents approve it. Yet, they have just started a
bilingual program this year. The o&erwhelming majority of
the faculty gave their approval on bilingual education. They
feel it is very good to all the children both Aﬁglotand‘
Chicanro children; however, they realize that more bilingual
tééchers are needed. Some fecl that the/administr;tion gives
- lip service to bilingual cducation but docs little to support
it. |

On the question of equal cducutioﬁnl opportunitics

for the children, 75 percent of the administration said yes,

0098
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25 percent said no. The laculty responses were very differ-

ent to those of the administration. They responded 20 per-
The majority of the faculty feels

cent y«s, 80 pcercent no.

that the children are being "short-changed" beenuse. the system

e §
Jacks funds and does not provide the children with whot

other richor systoms do. Tunds 1o do a better job are
lacking. This affects field trips, better facilities,
Some faculty members

Y

limitoed. cury
" feel, that irrelevant tesis are adminisiered to the children
S S I R v G . i

and discorted resulbs.

ienlun, fover books, cte.

prodiicing {alse

The majority of ilhe administration fcel that the

comunitnity should be involved with the school programs They

feel however, that the community needs more information

%)

and unity before theyscan rq%]ly get involved. The faculty

is upanimous in its support for the community to get in-

volﬁod with the on~going educational programs. They also )

feel that if the adminisiration docs not change its tradi-

tional views, Lhere will be a confrontation between the

, commupity and the administration. The faculty_feels that
basic changes in attitudes concerning the cpildren have to

f come about, othorwise, a walk-out is going to occur.
[ . With rcgard to the last question, the administration
/ feels ‘that the future is promising for the system. If a
f pending bond is passed, the futurc looks even brighter. The
/ facully is optimistic too; however, they "also state that the

system has to change some very traditional policies, roecon-

nize thee neod for more funds and hire better toachors

ERIC ‘ 0089 |
| !




i

O

ERIC

Aruitoxt provided by Eic:

90 7

¥

2. Tewn Y

v

s Twelre Jacﬁfty and udminﬁstration persons were
intcrviewed in Town Y. Therc werc nine Chicanos and three
Anglosr.  Their age level ranged from the 20 to 50 year
brack:t. Eight come from this area and fouv rrom out of
state.

According to the faculty, over 91 percent feel that
there is satiafretion between the faculty and adminisiva-
tion with regard to the centire educational program. They

) AN
feel there are u few minor differences but net on the main
and important issuces. Ov the goal of meeting‘the needs of
all the children and securing the best available educatgonal
ﬁrog~;m for the children, thegé is no difference of opinion
between the facully and the administration. The administra-
tion feeis the same way, adding that the only reason they
are not complelely satisfied is because there is room fori
improvement and the system, being a poor system, cannot
stop and relax to pat themselves Bn the back. They have to
continuc working to stay in line with today's progress.

When asked if the ''power structurce" has an impact on

the school program, the administration responded unanimously

that in their town, the people were the "power structure.'

Over 90 percent of the faculty fcel that the '"power struqturo”

v -

has an impact on the schools. Ho&cvcr, they also feel that

those in power carc for the children and the school programs.

fhey fect that L Raza has made great improvements for all

0160
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the children—making the systom flexible and helping the
chilgrnn improve theiy self-_mage. It is the consenus
of xle iaculty that tocscether wiih the administration,
positive chahgaq‘huﬁc beeuy formulated to bencefit all the,
children.

- The administration feels that where the faculty and
adninistration was reered and cduﬁnied does have u bearing
on the feelings Lownrﬁ the chiildren.  In most ‘cases, ]bcal

\

persons know the children and purenis batter and can dgal
. |

with the child's necds nero wdeguitely.  Some admivisira-
i
tors ligel that it is =iill the Land of the oppressed and

'
4

tho oppreésur¢ The faculty alsa feels that where the [ac-
ulty and administration was renigg,aﬂd‘educaLed has a direct
bearing’on the children. -Also they feel that people {rom
the area know and understund the problems and needs of the

g

children and community better than people from outside

+

of‘tho area.’ They do rccogniéc,‘howevor, that persounel
who care for children and are sensitive to different needé
and culture c¢un positivciy iqf]uonce and affect children.
To the question of cducation of the parents affect-
ing the aspirational level of achicvement of ‘the children,
the administration feels that it.does affect the children—
inversely. Most parcents want the test educalion for their
children, regardless of what type of education they had.
The faculty was split on their feclings to this question.
Over GO percent sarxd that the education of parents does

alfeet the aspiration level of achievement of the children |

’
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and 40 percent said that it does not., The majority of the

faculty, just like the administration, leels that parents

' A
want their childyren Lo recolive the bes% education possihle,
4

v

especially the pavents that had littie or no education

frve . . . .
themselves. "The parovrts) Liedt have received a formal educa-

N tion infliucnce and aflect the children, \ Overall, the faculty,

eveu thonph uallv is saying

spkit in their respoases, ac

-

the same thiug—-that all purents want the pest education for
their chitdren, regardless of how much cdu¢ation they réccived.
Tite admwnistration ssucessed ibs copmuniiy as follows!

the positive facitors are the wride of the CXicanos, the

people's self-determination, the new dixectiomot the school
system, the open-mindedners ol the people, and the ativeness
of the people to get invoived for the beanefit of all the
-

—_ communityv: the nerative points ape Jow tax base, poverty,
low employment opportunities and the fact that some Chicanqs
do notounderstand the ChicanUJMOvement. The faculty praises
the conscientiousaess of the teachers and administration,
the friendliness of the people, the cooperation of the
parents, the health center, and the community involvcément
in the educapiona? process. They list as negative the private
school that opencd to oppose the public schools, poverty,
little industry, necaced rccreational fucilitios, large
classes and nced for tpachofs.

When asked if the; would move Lo another job out-

side the field of cducation or to another school district,

the administration responded 100 percentryes to both ques-

O

ERIC ~ . 0102

A FuiText provided by Eric N 4 /




. 93
tions. The administration expanded their reaction by
stating that they would move to other fields outside of
edgcatrén if the move would help quﬁggg. To the second
question, the administration stated that they weuld move
to other school districts in order to train more Chicanos
to become school administratofs and follow‘theaChicéno
- movément. The facvlity responded to the first guestion as
follows: 22 percent yes, 78 pércent no; to the‘socond
4 quustion, ﬁhe responsouwng 50 percenl ycs, 50 percent no.
This faculty feels that they will move to help othof Chicanos
v first; the pay issue is sccondary. Théy realize thé'pay is
minimum, and the wovking conditions are not the best’hére.
However, -they arc happy, cha}lcngea, and feel they ate con-
tributipg to a chahging proogss that is taking place to
benefit the children of the community.
The bilingual prograw is hailed here as a must
by both facultj‘and adminisﬁration. The administration
fecls it is long overdue, and endorses it 100 percent. They
do feel that dﬁe\must have the personnel trained to carry
it out succeséfully. The administration feels it is.
great for all students, but it must bé\The maintenance t&pe
of bilingual education, not the transitiénal type. The |
faculfy feels biljnguai educatibn is lfantastic and desperately
‘ necded in this school district. They feel thét improve-
ments are neceded;  facilities, materials, and additionql

personnel.

To Lhe question of the children receiving equal

| 0103
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educational oppprtunities, 100 percent of the administration
said yes in this district, no, in ﬁhe rest of the state.
: The facﬂity rcgponded 70 percent yes, 30 percent no. They,
feel that in théir'district the children are receiving an
equal educa! ional oppbftunity, but no in other distiricts.
What Lhey also feel is that this is a very poor distric%
and still necods add}tinﬁa] personnel, gacilities, ana
materials.

As to community involvencnt with the school program,

’

Ny . . . . '
the administration is 100 percent for such involvenment. The
~

]

faculty is also unanimous in its opinions.. ~fﬁey feel that
this is the only way the board willlknow what the community
wants and‘necds for its ehildren. They believe that a
school system serves the community and both ﬁust work to-
p -
gether Lo niect the needs of all the children. When a community
is not involved, they feel the school systém will sﬁffer.

To the lasl question, the administration feels

the future of the school systems looks very bright, finen- . —

v

cially bleak, but very politically Chicano. The faculty
feels the outlook of this system appears good; that this

school distriect has a chance of becoming an exemplary . ;

- . system of real, relcvant education to students in the
' ~ - \
) !
state of Texas. ' - "
| - ;s
* E. Standardized Test Results On

Reading Comprehension

e 0104 |
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The following test results were oblained by taking |
1
|
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the average of the scores of every fifith Chicano child in
the Gth grade of the two school districts investignted.

L4

1. Town X

The instrument used by this schoel distriei and
tesl regults is the Stanlerd Achicevement Tuteormediatbe,

Form W. The resulis follow in Table II.
TABLE II

STANDARDIZED TEST RESULTS OF TOWN X

Average Reading

Year Tesxt Administered Comprehensgion Gzéde Level
1972 5.32 //
1973 “ 5,00
1974 . 4.92

2. Tow1i1 Y -

This school district used the Stanford Diagnostic
Reading Test Lo assess their children in rcading for 1?72
and 1973. 1In 1974, they used a different instrument called

Informal Reading Inventory. The results arc as follows in

Table III. .

0105




96

— TABLE III i
. _ STANDARDIZED TEST RESULTS OF TOWN Y
-- . . N .
, - T Averago Reading
Year Test Administered y Comprehension Grade Level
~. 1972 3.90
P -~ 4
¥
. 1973 , 4.20
1974 , ‘ 4,50
RS \\ '
F. 7 Chapter Summary

Y ~ .

K4

In this chaptcr the resulgs of the four interviews

used in the study were b‘esented, as well{as, test results
obtained by the usc of standardized test instru 1ts. : \
Each type questipnnaire interview has heen discqised .
séparate]y, Town X first, f’ﬁlowed by Town Y. A resumé was
presented of the ten questions_a§ked of each group being
idterviewod. No attempt waé made to draw any comparison

between the responses of Town X and Town Y. The same was

dt\‘;_:f' .
| .
G done for the results of the standardized tests. All-cowpari-
-sons are made in Chapter V.
3 Q{) -, N Y ‘
- : -
|
| .

O
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. CHAPTUR V L :
/ ! > | * -
il ' . . T
Swrrary . Contlunt rp;"_.« _and Yec m.'ncr*dat ions
Yor puroner bb"V NS ";
- : ¥ - %
‘ A, Suwmary ;! ‘
- - »
. . : -
fo .

t

In Chopaoe 21 a siorct history of the Chicano— who
R [

tbﬂno\p~op1 are, mhere thdy come from, where they live,
what sopu of their characieristies are, language, culture,

and {uwfsont Fﬁuaquq-& 3 preusented,

Thc prub1c Wd }urMOhe of this invcbtigaticn~
\\
follows the- 1nLru uc'an Tho ‘concern-for .the pvoblom

. ) \ . ; .
the rathhdie for such la stndy and the purpose for under-=

N

TR e
taking this task is pointed ‘out.

Next, the two sclected towns are described on tke
- \

|
.
» |

basis of an\on-sitesvigitation made to observe the total

\ P L o |

environment. To obtain as true and as accurate a picture
| .
as possible of what realtly exzst in thesc 'selected dis-

\ C
tricts data is presented on size and composition of the

communitly, socio-cconumic condition, student enrollment and

-total picture of the area. The total school populdtion of

the’two school districts is almost identical,

The second chapter attempts to swnmarize the avail-
able litdrature that is related”vo the subject matter, To
provide sone orpenicalion in rc:v\f\ewi'ng the Titerature, the

chaptor is broken down into the chucation of the Chicano

|
97 . \ _
€
\ .
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(with heavy emphasis on the Chicino of the Southwesnt), the

- o
"

SOCO=neonomice conditions of the Chicano, the culture, the

-

value systen, storeotypers, myvtl, and the family of the <
Chicono. Greyt effort is made togregent the entire
ganit of authors thal hae writiten  onthe subject of this
. a \ | -
studsy As doon dn this roview of the lLitovatare, very few
. : ' 7
Chicune nuthors wore geotaed in the pnsL.l(hﬂs'xdccntly are
L ]
boolts pmd wrtieles by Cniciano, berinaing to mke thedr
' 4 N\ =~
i . . . ~ T ; .
appdocance in tha pedicog feal 1016, The diiferences of the
L .
writera ave qunte obvious.  lMiscoencoptions and stercotypoes
\ M . N
are $1ill very distosted, and obo proscncations by the
invebtizators ale gquite varied. This author feels very -

strongly that oz studics on this su?joct continue to be

}nvostigﬁtcd, the Hiffoerences wily/continuu to narrow, and
the Similarvities will w1de@. Iy the findingé of this study
enlfght;n and clurify;cnncepts on the Chicano, fine; how-
.ever, it thesce [indings anger-and/or éhallcnge and stimulate
i
=som¢oac 1o do additional studies-on this subject, this too
is- the intent of the study. Muchtaintional-research is
needcs\on this subject, for it is full of dawaging stereo-
types and-misconceptions aboutl this ssghent o}\Ameficnn
society. _ \

The third chapter outlinces the methodology of the
study. It describes the two towns to be investigated and

has an in-depth doscripi,%n of the composition of the
/ ‘ ’ . .
school districlis and their personnel-cthnically and numeric-

ally. ‘Phe intervicw questionnuires are deseribed with

0108 y 1
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i

‘regard to the intent of desired information and the rationale
for the selection of the items in the questionnaire. This

chaptercontinucs with a briet discussion of test results,

instruments used, the {eclings of certain Chicano educators’

/ on this subject and who uses them and how, It clouses with

the method and process of selection of ¢ parents,

-

' faculty, administration, and "power struc.c.ce."

The fourth chapter describes the results of the

—
v

mntesviceys-gquestionnoires and the .rosults obtained from the
\ = ‘

, toadardized tests administerced by the two school districts.

e

The student interviews are described, and the results of the

questipnnaires are analyzed.  Each school district is reported
9 ‘ N
H

separately. The interviews-questionnaires of the parents

are described and analyzed; again, it is reportied scparately.

¢

The '"power structure" fol]dws, with the‘administration and

faculty grdup completing the list. The last part of this

¥

chapter consists of a brief discussion of the standardized

o test results and how the childreg achieved in each different

[

school districé“jn the lastqthree yeags. Much research
time has gone into this endeavor to present as accurate
a picturce as possible of the feelings the interviewars are
“trying to describe when responding to the questions posed.

Many responses were in Spanish and had to be trainslated ou

w— f

- the spot so as not to bireak the s¢quence and train of thought

of the interview. Many ol these interviews would not have -

been carried out were it not for.the fact that the researchervs

e T T A4
g o ) .

e . / ’ ~—— -
were bilingual/bicultural and tholoughly Iamiliaf\wéih\the area

-~
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\ invegtigated. There are many words, idioms, and expressions

that are very regional, and persons not familiar with this

+

area would have it hard time understanding them fully, ' \

v

\

B. Conclusions “ .

In this study, "an attempt hus‘bcen made to inves-
tigate certain.fuctors that can be associated wich the'fai]7
ure ot Chicano c¢hildren to achicve ucédémjcally in two Schﬁgl
distpiects of Tenus. This study is not an indicument of those
Sc;yé] District$ in®Texas with heavy Chicano student enroll-
ment, but rather an attempt to uncover and highlight gertuin
factors thgt can hegin to highlight the academic achieve-
ment of Chicano students in these schools. The specific
- . v
focuses of inquiry in tha two districts are the intervicws
‘given Chipa%o children, tho}r parents, administralion
and faculty, a cross-section of the "power structure," and

an ‘analysis of the sixth gradérs for the past three years
’ A

. .o .
: as a means of comparing achievement between the Chicanos

and the nntional norms establishéd.

This study does not purport to-be exhaustive, nor does
it completely pinpoint the precise cause and effect relation- i
ship between particular conditions and practices and the
schools' failure to p Bvide equal. educational opportunity.

_ One fact is clear, uJ/documented by the U. 8. Commission on

Civil Rights, Report VI: Mexican American Education Study

-, -~ of 1974, and that is that the schools of the Southwest are

failing in serving the Chicano students, In the five pre-~.

lc 0110 |
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vious reports in this series, the U, S. Commission documented
the extent to which Chicano children ave seogregated in the
schools as w1l as the underreprescatation of Mexican

. n c [ s
Americans ap teachers, school oftficials, and school hoard

‘ +

' A
members, In its second report, the Commingion docunents
) . . €

the failur® of =schools to educate Chicanos os measured in

terms of rcading achievemont, school holding power, grade
~ &
repctition, "overageness,' and participation in extra-

. , AN . . :
- curricular activitieiy. The third report describes the
excluasionary practiceés ol schools in dealing with the —

unique linguistic and cultural characteristics of Chicano
al

-students. In tie fourih report, the Commission examines

.« the ways in which the Tesas school finance system works”

- ]

5 ,to the detriment of disiricls in which Mexican American

. students are conccntrafhd. The Commission's fifth report
focuses on the pupil-tea~hcer verbal behavior in the
classroom, measuring the extent to which differences exist -
in the verbal interactions of teachers toward Chicino and\
Anglo pupils. As previously mentioned, the Commission

. reported that the unavoidable éonclusion is that the schools

| are failing on all counts addresscd.

In this study -the present faculty and administration

of the two school districts having a high cbncentrntion of
Chicano students is examined. One district's fgculty and

X '
administration rcflects the composition of the student body,

-~

and the other does note A group of Chicuno students and

their parents was interviewed for the purpose. of sharving

O
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with thce iantervicwers their feeIiugs\and perceptions of the
. N

Schnol system. A group ol "power structure" personnel of
each Uchool district was interviewed for their thinking
about theid school districts. The study is concluded with
an annlvsis of Lhe results of staﬁdurdizcd rests on the

reading uampruheﬁ@jon of Chicanu sivedents,

From the children's interviews, one quickly notices

o

o

the ditference in. che self-concept identification of the

chiltren. In Town X, barely over 50 percent called thoem-
P (
- gselves Moxican Awcericans, in Town Y, it was 04 percent.
sy

And these were 6th gradors—12 yeﬁr old children. T@is grade
level was chosen becaguse a heavy exodus from school occurs
iﬂ amonyg Chicano scventh grfdor When asked if they thought
Anglo people were smarter than Chicanos, 41 percent of‘%SWh
X children said yes with only 6 percent of Town Y chlldren
In Town X, 21 percent of the chlldren said the prlnulpal
knew them by their names, “hlle 67 percent of the Town Y
children saiﬂ Lthe pr1n01p11 knew them by nane. The'great
majorit{ of children from both towns liked their t chers,
felt they belong in their school and were Satlbilcd w1t§g
themselves. With these findings one begins to ander why
- ihe difference in the‘performance of the two_grohps. Per-
-

- haps this is due to tne fact that the faculty éxd adminis-
tratibn of Town X does not reflect the compositiion of the
studoﬁt body while in Town Y it does. The reﬁéonses of
the children begin te raisc serious qupstions‘as to how

N . {
teachers and administrators really are perceived by the

ERIC 0112
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children. Another pumsling finding is the response that

731 percent of tthchi!drcn in Town X and 69 percent of the
, \

children in Town Y go t6 school by car., It definitely
supports Lhe recponsc trom the parents that they arc con-
coracd and want the best cducation for their children,
cven if it takes persoual monetary sacrifice. i

The parents' interviews reveal that there is much
dissatisfaction ameng parents in Town X concerning the
relationship boiween facalty and administration. There
were some high]f indictable responses from over onc-Lhird
of the parents concerning fﬁeir fagu1t§ and administration.
The parents in Toén Y feel Quch more content with their | -
faculty and'administration. There is definitely a great
differcence in how thesé parents perceive their "power

 structure" in their respective towns. Town X people had only
¢ ' ne;, .tive remarks while Town j‘ﬁad very positive remarks. .
Town Y felt that ,the “powef structure" is the voice of the
gébp{e and rcally is looking after all the children of the
community. Parents of both towns feel quite strongly that
where teachers and faculty were reared and edutated doés
make a difference in teﬁching their children. These'
parents also fecl that the education of the parents does
not necessarily affect the aspiration level of the child in
school. Town X parents listed many more negative than
positive responscs about their cgﬁ%uﬁit&. One interesting
/

difference surfaced when the pzu:cn‘L.‘s cnumerated the negative

@
responses;  (a) inadequate school buildings, (b) high drop-

|
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out rates for Chicano students, (c¢) long bus routes,

(t1) corporval punishument. All four remarks are school
re}atod. Parents of Town Y mentioned negative rémnrgs
about their community, however, none were school .related.
These feclings of the parents influence the children and
are transicrred frowm puarent to child-—cither consciously

or unconscicusly. Both groups were quitc strong in not |
wanting to leave their communities.  The nearness to Mexico
and their relatives is definitely one main reason, plus

the fact that the conron*”"tlgn of Chicanos is the heaviest
near the Yesican borger. Theré was a great difference
in;the parenis' response to their satisfaction of the pre-~
sent educational system. 'Tywn X responded 40 percent
satisfied and GO percent not watisfied, while Town Y res-
ponded over 90 percent satisfﬁod. This differcence leads
one to question why thls greaL dlfference to such an impor-
tant question. Both group of parents like blllngual
education; howévgr, Town X Just started theirs while Town Y

started their bilingual program three years ago. The

majority of the parents feel their children are getting

.

equal oducational opportunltles Town Y parents fecl their

children ar¢ getting equal oducatlonal opportunntles at

i

home only, not in the rc%t of the c*1;:\1:@. There was 100 per-
cent agrecment of both towns on community involvement. How-
ever, in Town X, it_wastfelt that the rcason parents do not-

show up al school meelings and functions is becausoe they arc

01i4
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not advised of the meetings and because the meetings are
held in English only. In Town Y, all the notices and
apnouncéhontﬂ of meetings are held in both Lnglish and
Spanish and adtendance has riscen to 100 percent. Schools
that do ndﬁ include the community do not accept its input
arce going L\) continue to experience problems. The schools
need the compunity just as much as the community necdé the

-

s-liols.  The provincial philosophy of yesteryear that the
|

Ay

schools and QHGIP personnel know what" is best for the
community and necd not iuvolve the community is coﬁﬁ}etely
obsulete today. The feclings of the parents of the %wg
towns show quite o difference on this topic and pose
very basic questions concerning their own school diﬁtrfcts.
There was no difference in the 'power structure'é”
feelings of ?aculty anq administration working together.
Both groupS/%eel ]ocal:bgople bgtter understand the éhiid—

f
!

ren. As fa& as edﬁgation_of fhe parents affecting.the
aspiration level of the thld is concerned, there was unanlmlty
between the two groups of people that it does not. Both

groups fecl that they need more industries, better employ-

ment opportunities, and-both have a low school tax base.

There is a difference in the grqups' perception of bilingual

education—which proves the point that Town X is just

-t

starting a bilingual program whilc Town Y has had one in

operation for some time. Bilingual education programs have

to have community support., There must be a good relation- -
' AN

ship between the schools and the community for such a pro-

0115
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gram to achiev; success. Both groups cxpressed theig
approval and support for community, involvement with the
school firogram. Illowever, some of the parents of Town X
expressed a feeling that contradicted th&é‘thought. Appar-
ently, theré is a2 communication gap between the parents of
‘Town X and their ”po%er structure.'" The future appears
bright: to both groups. The author feels Town X needs to
bring about some basic éhanges, or th94failure of reaching
the needs of the Chicano children will continue.

The responses of the faculty and administration on
their perceptions of happily working together were as a
whole positive. The group fromTown X'was very visibly
divided on their views about how much impact the "ﬁower
structure’ has. There were some faculty members that felt
that' a’ few "power structure" persons control the schools
through policies and planning. With the exception of the
administration of Town X the faculty bf Town X and the
administration and faculty of Town Y feel that where the
facuity/and administration wereé réared and educated does
have a Eearigg on the chi%dren. One wonders why Town X
has never had a local suﬂerinteﬁdent and adminiétration.
Only this year did the Town X hire a lécal assistant super-
intendent for the‘first time. Some of the responses of
the tcachers of Town X concecrning the impact/the education
of thé parents has _on the children were out&ight racist and

stereotyped. Some teachers actually said that "some child-

ren and parents are not worried about getting an education
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because they can always get on welfare—a way of life to a
lot of people in this area." Others said that "Mexican
Americfin parcuts do not realize the importance of education.”
One teacher said that most area counselors always.udvisc
the Chicano children to pursue vocational trades vather thun
academic courses hccuuuu“lhey wvere bottér suited icor
vocational jobs. These misconceptions are so bad and so
comman that students stop listening to their teachors. It
is like snying that people in poverty really like poverty.
Teachers with these misconceptions have no idea ol the

damage they are doing to children. The faculty in Town X
fecls that the community has to get involved. livwever, they

some traditional views that impede this. The faculty feels :
F ‘ '
& i .

that this é%tuation is leading to a confrontation between

the community and the schools. A common undercurrent run-

s

ning throughout the interviews of Town X is that a communi- : -——

7

cations gap exists between the cgé;unity (including some
Qarents interviewed) and the administration. If'ndt negotiated
peacefully, a confrontation is going tu errupt and quite
possibly, a student walk-out will also occur. There are
apparently some very basic changes needed to take placc
which will open the communication between the community and
the administration of Town X.

In comparing the test results of the two school
districls, onozsoos in Town X a trend of no improvement,

but on"the contrary, a gradual decline in achievement—"

0117 .,
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going from u gradce placement of 5.8 in 1972 to 4.9 in 1974,
In Town Y, cven though the results are lower, we see a
graduaL'rise of achievemeat in grade piacement from 3.9 in
1972 to 4.5 in 194. Consjdertﬂg the tesi results and the
responses of the children in their interviews beuween Town
X and Town Y, onc¢ can conclude thut the children in Town Y
appear to be mcre secure, with a stronger, more positive
scelf+imuge, with a better pupil-teacher relationship, and
with the whole community and scho 21 system behind them. The
children from Town X appecuar to be in a stalemate scholas-
tically, wilh the school, facultly, and administration

not ‘communicating with each other. s .

kS

%

C. Recommendations ‘ [

The recommerdations that follow are addressed to

all the institg}igpsﬁinyglxed in the decisions that affect

the edlucation of Chicano children. There are varying

degrees of control and influence over the processes

by these institutions, but each has a role to play in
) |

_bringing about necessary changes leading to equal educational

_opportunities for all children. Together, these institu-

tions represent’ a powerful force that can revolutionizevw
any and every phase of the education process.
Starting with the Federal Govefnmentj it can iﬁfluedbe
institutions which are directly involved with the education
of the Chicano c¢hild. Albceit tho'1cast.diféct]y involved,
the Tederal Government through firm enforcement of the

constitutional and legislative rcequirements of equal

0118 s
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educational opportunity and through persuasive leverage of
its programs of financial assistance for education, can -
signiffhuntly help bring about educational changes to improve
the educational conditions of ﬁhe Chicano children.

Since the states have a{constitutional responsibility
.to provide cducation to all the children, they play a more
dirgcet and &uthoritutive rolc¢.- Their authority over pduc;~

tional peclicy cun serve as a strong influential force for

- bringing about ncecded changes.
Colleges-and universities. also play a vital part. "It

igs these institutions that train the people who are the

teachers, counselors and school administrators. By involving

&

Chicanos as trainees and as staff members, and by gearing
. the training programs to cquip graduates to teach and

counsel Chicano children effectively, these institutions

1

of higher education can significantly improve the education

3

As it is in most places, the

.

received by Chicano sgudentsf
policies tend towards‘tokenism and'mé}ely give lip service
to the need to serve the Chicano population (291184{)

-, {

The institutions that have the most direct coﬁtrol

. _over the public education are;the local school districts and

{

schools. It is thefschool district that sets the policy

and disburses the bulk of ‘financial support. It is these
day-to-day decisions of local school officials and teachers

that largely determine the education the Chicano children

will receive. Thus, if necessary changes and cducational

reforms are to be effectéd, it will be largely through

ERIC . 0119 = .
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policies and practices institutod at the district level,

with stronz support srom the state agencies and the foederal
govornmént (29:185). This does not mean that the district
should sit idly until tho stata or federal go&crnmont
iniviate action to solve this problem. It isirccommwndcd
thut locul school pofsunnel take immediate steps on Lbeir

! own to begin to romeay these serious problems. A continued .
passive role by the leocal school district is not only
unwarvanted but would represent an indefensible at licntion
of rcsponsi$i!ity and a4 gross disservice to the children

whose education has been entrusted to them (20:18G6).

There are {ive basic recommendations that relate

to the educatienual reforms {or Chicznos, as follows?

(1) The language, history, and culture of the
Chicano must become an integral part of the total educational

process of today's school.

»

(2) Chicanos must be fully represented in all

decision-making positions that determine or have a bearing

on educational policies and practices. The comnunity must

/

be fully involved. / ,

(3) Chicanos must ge fully represented in all

school positions to reflecyighé composition of the student

— e

body—from’ top adminiétra{ion'to the ancillary personngl.
(4) The curricula we have must be rewritten to meet

the present needs of all the children of today. Along with

I3

revising the curricula, the present faculticy and adminis-
trators must be refrained and made aware and sensitive to

B
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21l the needs of all the children including the clarifica-
tion ofqall miscoinceptions and stereotypes that have !
lingvrwd in the holls of koday's schools for too long.
(5) A1l levels of governmént——local, state, and .
- federal —muast fundjust theif budget prgorities to provide
necded fuunds. to implement the above mentioned recommenda -
tions (29.187).
. . . -~
jConsLaﬁt prcs%ﬁ?n should remain onnteacher cducation

$

institutions of the Southwest to incorporate the Chicano in
»
their (oundation courses and in their recruitment programs.
This also applies to counselor training institufiods.
Finally, the Office of Civil Rights should, take
steps necessary to increﬁaé substantially the number of
districts reviewed anpually regarding the denial of equal \\
- educafional_scrvices to Chicanos. An increase 6f educational
stafl at each OCR Regional Oftice and at the headquarteré'
in Washington, D.C., is needcd.
" In conelusion, it,is strongly recommended that
studices be initigted on fach recommendation in order to
faci}itato their implemeAtation at all school levels. .Much

remains to.be done if weé ever are to bring about equity

— ) for all children in our public schools.

NS

Ge“ ()1}21
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— Nahautl (Aztec languace).

*
' GLOSSARY
Anglo: A white, non~Mexican Americon,

landians who established o Lighiy
in Mexico (1200-15L20).

Aztecs:

advanced civiliza-
tion .

=
P e

Azt Ldus The Chicano nation, Literally, "white land™:in
Historically, this land was
the ancieat nocthern Linodom (tuday's Southwoest) of
the Antee tribes belfore they migrated souih to what is
toduy Meaico City.

A Mexican {1e%d

bangt.

Brace o

RBarrio: Chicuno neighboriood or community.

Campesino: A ficld one from the
"fields'! (camnps).

worher: literally,

Chicano: A‘Mexican Americaen living in the United States.

It is now popularly psed by Mexican Americuans-who are,
"conscious of being part of a people who are proud of

their ethnic and racial jdentity, history, and cultiure.’

Compadres: Godparents.

EEO: Equul Educational Opportunities.

Gabacho: Anglo (derogatory).

Gringo: Anglo (derogatory).

o

Hispano: A Spanish--speaking person.

»

) -
La Raza: Literally, the "Rate™ or "people." , It refers to
all Mexicans north and south of the border;

or sometimes, .
to all Spanish-spcaking people of color (gente de -bronzc-——

bronze skinned peoples). . .

La Raza Cosmica: The Cosmic Race, a term coined by the
19th century Mexican philosopher José Vasconcelos.

According to his concept, mestizos would form the cosmic,

idesl race beceause they are a racial mixture of New
World Indians and Mediterrancan-buropean stock, and
tropical climates have historiceally nuriyeed higher
civilivations than temnerste oncs.  Thig concepl was the
Mexican response to racist Anglo-Nord!ce historians who

112 | :
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rejected Mexican people as inferior, semi~civilized
"h@lf—brecds.”

La Raza Unida: It is a third party movement in American
polit ¢s inspigped and sustained by Chicanos who seek,
to establish politicol self-determination for Ta-Raza.

It was founded by José Angel Guolerrea trom Crystal
_——TCity, Texas.

LEA: Local Lducatlon 1 Agency.

Machismo: An-exageratecd sense of Mexican masculinity.,
Mestizo: A persoﬁ of mixed blood.

Mexican American: A Mexican born'in the United States.
SEA: State Education Agenéy.

USCOCR: United St@ies Commissidn on Civil Rights.
WASP: White Aggle(:Saxon Protestant . *

Wetback: An illegal Mexican in the United States—

lsupposedly with his back wet after swimming the Rio
Grande river to get here.

0123
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Name Ccde

Grade

Age

1, Which of the following bert describe you?

9.
10.

11,

STUDENT QUESTIONNATRE

(x) Bleck
(b) White , .
(c) American Indian

(d) Orientul

(e) Other ‘ .

pid you go to Kindercarten? Yes __ " No __

llow many brothers and sisters do you have? Brothers Sisters
[ —

Do you think you are better than most students at doing work, about the

}

same, or not as good as most students? (Underline Aunswer) L

Does the principal of this school know you by name? Yes __  No

Have you talked wich a school counselor this school vear? Yes __ No __

e

Is there any adult at this school you could talk to if you were upset
or in twouble? Yes ___ No ) |

——

Do you think you might want to be a teacher when you grow up? Yes __ No

-

Do you think your teacher likes you? Yes ___ No __
1f you could choose the kind of school you would go to, would you pick
one with == (1) All Anglo Students

(2) A1l Mexican American or Chicane Students

(3) A Mixture of Different Kinds of Children

0125 .

Has your moﬁher or father visited school during this school year? Yes ___




-2 -

In the 6th grade, have you studied any thing «bout the Mexican American

12,

people? Yes __ No __
13. Are your parents satisfied with the grades you get in school? Yes
i

14, Do‘you live with both of &our parents?
15, How do your parents fecel about you going to school with both Anglo |
7 /
I
and exican American students? - S
(2) They like it /
(b) They don't like it ‘ . : |
f
(c) Tt doesn't matter to, them ' /
16+ How do you think your scheol principal feels about Anglo and Mex&can\ |
. \ ’
American students going tc the same school together? ;
(a) la/she likes .it ;
- f
(b) Tle/ste doesn't like it ‘ . /
P / .
oot /;’ ! )
/
|

(c) It doesn't matter to him/her

|

17. Do you think Mexican American students in' this schbol cause a lot of

trouble? Yes __ No __
’ [4
18. Are any of the teachers in this school wnfair to Mexican American
students? Yes-__ No ___ ‘\\ .
19. Are you afraid of most grovnups of a different race from you?
Yes —No __

|
/
i
/
!

Do you think white puople are smarter than Mexican American?
No __

20.
21. Does your family own their home? Yes

22. Does your family buy groccries with food stamps or get surplus food?
5 - A

™

Yes __ No __

0126
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23, Tn the past week, QJd you think of any of your school vork or homework
£ 4 ¢

|
was fun? «Yes __ HWo ___

i
L

.

24, Do you like your téachor? Yes __ " No
K

25. At school, are you P}amcd for things that just aren't vouwr fault? Yes ___ No
ra i

26, 1Is readiny and arithatic too hard for you? Yes No

| ——— ——

N | ,

“27. Does your teacher Qr someone else at school give you speccial help with
L r *
your reading? Yes| _ Wo Arithmatic? Yes No

—— o——— vasres P

28. , Are you satisfied wiith yourself? Yes __ No

e

20, Are you afraid of Yes | No

30. o you really feel/yOU“Belong in schoel? Yes _ Yo __

31, Have von had any

y

‘ichts in school this year? Yes __ No

get a newspaper regularly? Yes _ No

32, Does your ramily

33, Does the teache

-

spend a lot of Uime geltinyg the class to behave? Yes __ No

3 1 hd

Do you think ydu are happy in this school? Yes __ "o __ P
! e

35, How do you go to school?
(a) Walk or bicycle oo

(b) School bus

(¢) Car
. e
(d) Other 4 v
36, Do you think you are going to college? Yes __ No ___
37. Were you here last ycar? Yes __ No __
If not, where? . #
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. QUESTIONNATRE FOR PARENTS

Mame Code .

Sex

Age Range

f
|

From Local Arca

1, 1In your judgment, is there satisfaction or dissatisfaction with faculty
and administration as to the overall on-going educational program? Tell

me about it.

2. Does the power structure have an impact on the direction of the school

program as a whole? Tell me about it.

RN
E &)

3. Do you feel that the place where the faculty and administration was reared
and educated have a bearing on the fecling toward children and indecd

affect the learning ol children?

4, Does the education of the parents affect the aspiration level of achieve-

.

¥ !

: ]

ment of the children?
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5, Wbat ave sone of the Chings you consider good in your community? - Not

v

Gool?

’

N '
'oe

6., T{ 1@rcyv vos nn object, vorld vou move to another community? Tell me

7. Arc vou =atislicd vith the present educational system?

-

8. What do vou think about bi]ingual/bicultural'cducation?

R

9. Arc your children receiving equal educational opportunities entitled

and gnarantecd to all children of this country?

2

10. Do you believe that the community should be involved with the on-going

-

- school proyran?  Vhy?

LRIC
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QUESTIOMMATRE FOR FACULYTY AND A-DI‘.INISTRATION
%

i

Name Code

Sex _

Age Level

From Local Arca

-,
[

1. s there satisfaction with faculty,and administration as to the overall

on-going educational program? Tell we about it.

2. Does the poikr structurc have an impact on the school program as a

whole? Tell me about it.

«

3, Do you feel that the place where the -faculty and administration was
:reared and educated have a bearing on the feelings toward children

and iudecd affect their learming?

4., Does the education of the parents affect the aspiration level of

achievement of the children?

et

R 0130
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5. What are some of "the thirgs you censider good in your community? Not

Good?

6. 1If opportunity presented itself, would you move to another job outside

of :ducation? Would you move to another school system? Why?

~

L4

7. What do you think about bilingual/bicultural education,

4

.
5

. B E
{ L4 ? ¢

8. Are (you) the children of your system receiving equal educational

- opportunities entitled and guaranteed-td all children of this country.

9. Do you believe that the community should be involved with the on-

going overall school program?

10. How does the future of this school system appear to you? ’

/.
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QUESTIONNAIRE FOR POWER STRUCTURE

i L}

Name Code

Position - ‘

Age Range

From Area

1. 1In your judgment, is thewé satisfaction with the faculty and administration

of the schools as to°the direction of on~going,chool program?

2. What impact do you have on the school program?

/

3. Do you feel ihat the place where the faculty and administration was reared .

‘and educated have a bearing on feelingg éoward children and indeed affect

their education? 7

~

El

4, Does the education level of parents affect the aspiration level of
/ .

children?




i A : -2 -

‘5. What are some of the pluses and minuses of a community of this size

locale? *

6., What do you think about bilingual/bicultural education?

7. Are you satisfied with the preseat education system? b

.i’

8. What do you think of community involvement with the educational

system? ,

9, Are the children of this.community receiving equal educational opportunities

entitled and guaranteed to all children of this country?

»

A

10, How does the education future look for this school system?

- ‘ 0133
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