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I. Introduction

The main emphasis for HEED in 1974-1975 was the develop-
ment of reading and culturél awareness skills for kinder-’
garten, first, second, third, and fourth grades in the

seven .project schools on Indian reservations in Arizona.

3

The schools involved were as follows: ' Many Farms on the .

Navajo reservation,. Hotevilla on the Hopi reservation, Peach

L3

Springs on the Hualapi reservation, St. Charles’ and Rice on

the ‘San Carlos Apache, Sacaton on the Gila River Indian

‘Community and Sells on the Papago reservation.
The objectives as stated in the HEED proposal were as’

e

follows:* : _ .
1. By June, 1975, students in grades K, I, 2 and
3 involved in,the;feading part of tﬁis,prqject @ill in-
crease more than the normal expected: increase in reading
scores as determined by a standardized norm-reflerenced

reading test administered at the beginning and uear the

end of the 1974-75 academic year. (

[y

2. o de?elop; pilot test and revise by June, 19795,
at least 12 terminal reading objectives and correspon-

ding assessment items for each of the kindergarten,

«

#Sacaton School District No. 18, Project HEED (Heed Ethnic . :
Educaticnal Depolarization), March 1974. = " .

0006
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A first, second anq_third grades in oréqr that crite;ion

referenced reading measures'w”11°be av;i}ab&e for.

-‘assessing programs éonducted during,thg %5—76 academic
3. To.develgp b}tJanu;ry 1975 a cultufal‘héri%age

\
course of study for grades K, 1, 2, and 3 which includes

- ’ a statement of rationale, a minimal number of cognitive
and affective instructional objectives for each grade

level, a set of criteria for developing or judging

instructonal activities for achieving objectives, and

L)

the assessment items- for determining student achieve-
ment of the objectives.
4. By May 1975, 70% of those students vho are .

B exposed to the c¢ultural heritage program will demon-—

7

strate their assimulation of thecognitive and'affecﬁive
objectives developed far their grade level as a result
of agti@ities associated with Program Objective 3.0 as
measurédby successfully—completing 85% of the‘criterion
referenced measures.

‘5. To develop by October 1975 for staff working
in the studént culturai heritage program, a staff
training cultural heritage program which includes a

‘statement of rationalé, goals, concepts (génerai'

Indian bultdre, tribe specific culture anq language?), ..

o S 0007
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a minimum set of cognitfve and affective learnings,
assessment items and suggested instructipnal activities.
6. By May 1975, 80% o the staff participating

in the cultural heritage training progrém will demon-

o

strate théir assimilation of the Sognitive and-affec-
tive objectives developed as a result of activities
associated with Program Objective 5.0 as measured by
succeésfully compieting 85% of the criterioﬂ referenced >
measures.

7. By January 20, 1875 all project sites utilizing

data obtained during thé past two years of project

&

activities Wwill identify the number of students K-8
,needing specific types of special education programs

and make specific reommendations for pherfeasibility
‘ y . :
of such programs assevidenced by written documentation.
[ e
" 8. To develop, implement,’and prepare for dissemi-

nation axprogrdm evaluation plan as evidenced by an
—
evaluation.report which includes. instruments and

® devices used in the evaluation of the‘ofher—progrmw

objectives as well asrongoing_%onitbring reports of the

. A, o . .
project. < s
. ..

.
-

II. Procedures Uséd for :Collecting Data.

The project director of HEED was responsible for giVing

-

the pre and post test SRA Reading Achievement testé at each

S . 0008 “
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site. One persén administered all standardized tests in

order to have complete uniformity. DISTAR Mastery tests -

4

were administered by the teachers at the end of the year.

The pre tests were given in September and early October of

" -
IS

1974 and the post tests in May of 1975. “

A minimum of two visits were made to six of the sites

ahfing the year. (See. Appendix A, Sit% Visit Reports.), The .

[2

- a2

remaining site, Hotevilla requested that the evaluation HEED

& R °

-

project managément team not visit there during the year. An

e

additional visit was made to the HEED- headquarters and another

i

to an advisqry:chmittee—megﬁing,in Phoenix. During this
meetiﬁg the reading dbjgctiVés'wererdevelgped;
. The reading scores are reportedﬂboth—as'grade—levei

changes and as percentile changes. .
Fa

>

ITI. Scope of Project. ~

The fourth year of project YMEED was concerned- with only

K through 3 (K-4 for Sacaton and Peach Springs), while earlier

-

years were working with K through 8. Tor the third year

*

evaluation, a sample of student’tests was used while,du}iné

A

the §0urth*year the—totgl population was tested. Table 1,

following, shows’, for each site, the number of ‘students from

which.both pre and post tests were obtained. ’
N N




T ; . Table 1. ‘ .

, Students in Each School With Both Pre and
.Post SRA Reading Tests

>

Site ) Number of Students
L ‘
St. Charles ﬂgfsion 55
I Hotevilla 39,
. ' sacaton ’ . 261 | v
Sells . 67
Rice ° A 95 .
~
Peach Springs 47 ‘
Many Farms . 161
. v - i .
Total | 725 R
- | - ] El =
- IV. Evaluation. i

This section of fhe report cover? three -basic areas:
Reading Performance by SRA (WRAT) and DISTAR Reading Mastery
test; Development of Reading Objectives; and Cultural Aware-

¢

ness Activities.

) Reading Performance. (Standardized Tests) ‘Reading per-
formance was assessed through the use of standardized tests..
. Table 2., following, depicts Pre-post test gains on the read-

ing achieveﬁent tests by school for all grade levels combined.

v

A :
“ 0010 S
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Sivens

4

Fohrcschools—had'kindergarten data -available-

Grade

level changes ranged from 3 to 9 months. In one case the

-

level, 1In all schools posit test results indicated thax students*h

Jbost test grade level was equivalent to the early first grade

were achieving spmewhere in or above the kindergarten range.
< - . T

-

8. .
Table 3. ' .
h ) Grade +sevel Reading Score Changes .
For Kindergarten
No. of ‘ I C
School Students Test Post Test Change -
»CNo0L . — , . .
St. Charles Mission . 22 N.2 1.1 +O.gh T
Hotevilla 7 CND* y
Sacaton 48 . 0.1 0.5 +0.4
© Sells ¢ 45 0.1  -0.5 +0.4
. ’ ’ >
Rice : ND*
Lz ‘ o
- Peach Springs ND*
Many Farms . 30 0.1 . 0.4 40.3 ’
" %ND - No;dataﬁavgiig”%e -
- . o 2 v & ‘ .1\
. 8 . P

v
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Table 4.
s

Grade Level Reading Score Changes
For First Grade

- i R
> * AL o

School | gzédZ:ts Pre Tgst PpSt Teéi “Chan;é

'St. Charles Mission 22 1.0 . 1.6 +0.6

Hotevilla . 12 1.1 . . 1.3 . +0.2

Sacaton 75 1.0 1.0 0.0

Sells \ , 45 1.0 1.5 +0.5 I
. Rice ~ 12 1.2 1.4 +0.2

Peach Springs 1 7 1.0, 1.0 - 0.0 l

"Many Farms 60 1.0 1.3 +0.3

0f~the 7 schools included, two had no measurable gains
in reading graqe level, and the other 5 had gains ranging

from 2?t0—6'ﬁohfg. All schools were somewhere in the first

e

gradé xeading range albeit two were very low.




10

' Table 5.

Grade Level Readihg Score Changes
For Second Grade

PO
‘Schooi l gzﬁdzgts Pre Test Post Test Change
§t. Charles Mission 17 2.4 3.0° +0.6
Hotevilla 14 1.1 2.2 +1.1°
Sacaton: 64 1.3 2.2 +0.9
- Sells i 22 i.4 ) 1.8 +0.4
Rice // — | 57 ' 1.1 1.6 +0.5
Peach Springs 17 —1:.,2. > '2:.4,1 +0.9
Many Farms ' 55 " 1.6 2,2 - +0.6"

L]

PR ’
I

Four -of the seven schools scored somewhere in the low
second grade.range, two scored in the first grade range and

one in the third. Grade 1evel,gains ranged frgh,4 moniﬁs to

1 year and 1 month.
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Table 6.

Grade Level Reading Score Changes
For Third Grade

. I

School | / ggédZiﬁs Pre Test Post“Test Ch;ng; h
. o ) : .
St..Charles,MissiFn 16 3.1 4.0 +0.9
’ Hotevilla 13 T 2.2 2.6 +0.4
Sacaton ? 63 2.2 - 2;9 . +q.7
Sells { NDs '
" Rice [ 20 . 1.4 2.0 - 40.6
Peach sﬁrings \. 7 2.4 3.0 +0.6
Many Farms \ 42 2.1 2.7 +0.6
\

*ND- - No - Data Available

Only one school scored in the third: grade rahge'while,

one scored in the fourth;grade:and_the remainder in the.

" second grade. Gains ranged from 4 to 9 months.

. \ ..
\\




\ Table 7.

I

Grade Level Reading Score Changes
For Fourth Grade

No. of
i School Students Pre Test Post Test Change
~ N
: ““\~““\§E;h§harles Mission ND*
Hotevilla ND*
Sacaton 58 . 3.0 -~ 3.5 +0.95
Sells ND*'
Rice ND*
Peach Springs 12 3.0 3.4 +0.4
. Many Farms : ND#*

*¥ND - No Data Available

Only two -schools supplied usable fourth grade -data and
these indicated that students were reading somewhere in the
mid third grade range. -Gains éxhibited ranged from 4 to 5

months. .

v
Summary of Reading Test Grade Levels. Table 8 shows the

‘proportion of schools at or above grade level at the time of

post testing.
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Table 8.

v
Proportion of Schools at or Above Grade Level

Grade
) .k 1 2 3 4
1.0 1.0 0.71 0.33 0

As can be seen there is a definite pattern across grade levels.

At the kindergarten and first grade, all schools scored

lents. When moving up in gradeg,however,’there is a decrease.

This decrease is quitegpponognged as -contrasted with last

a

year's findings. (The 1974-75 sample was much larger and

maybe more, valid findings)

&

|
|
\
|
\
broadly within the range of aﬁpropriate—graderlevel equiva-

—Gaipé made from pre to post test do not show any changing
pattern across grades. In fact, they are relatively small

gains in viéw of the '"expected" of 8 months. Compared to

gains made during 1973-74 thié‘year'sigains seem to be sﬁaller.

Reading Performance,(Mastery Tests). DISTAR Mastery

7

Tests were administered to students K-3 either Level I or II L

depending on the progress,pf ;Qg;pgpticular‘é%hdéﬁt; Table

ggxgepigtSfp?ogiéégxfér five sites, grade level, and DISTAR

- level, the number of students for which data were obtained.

0018
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Table 9.

Students Taking DISTAR Mastery Tests

, Grade
K i 2 3
. School o Ix 11 0 I II I 1II I II .
St. Charles A 19 15 9 8 8
. Sacaton . i ‘ 80 6 8 25
Rice o .34 10 37 44 5
Peach- Springs- 14 | 16 20 14
Many Farms ) 59 6 44 67 10 20

Total Mastery Tests 564
*I - Distar I
I1 - Distar IT

Table 10 shows for site, grade level and DISTAR level,

> u
the approximate percentage of students,achieving,75% Mastery

K
or better om Part A. .

- - \-

%




 Percentage of Students Achieving 75%

Table 10..

o

Master or Better (Part A)

School

St. Charles
Sdcaton .
'Rice
Peach*Springé

Many Farms

Grade
K 1 2
I 11 T 11 1 1I I
74 100 100 100 100
“ 90 100 88 92
62 89- 'ée 20 10
36 94 95 ‘ 100
85 1000 86 94 90 100

P

Table 11 depicts ‘the same information for Part B of the

Mastery Tests.

£ v

1

Percentage of Students Achieving 75%

‘Mastery
I
Sehool
St. Charles
Sacaton
Rice
‘Peach Springs

Many Farms -

Table 1l. ‘
or Better (Part B)
- Grade
K 1 2 3
I 1T 1 II I II 111
68 93 89 100 100
80 100 | 88 80
68 76 i61 20 10
7 94 . + 85 100°
64 50 80 91 100 95

0020
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Table 12 shows similar information for Part é.

-z

Table 12.

Percentage of Students Achieving 75%
Master or Better (Part C)

. * Grade ‘ -
K ‘1 2 - 3
School I I 1 11 , I. 11 I 11
St. Charles . 47 86" 67 100 100
Sacaton 68 50 63 36 .
Rice 62 48 : 40 20 7
. . Peach Springs-.- -— - 75 B 60 . 93
Many Farms R 41 34 70 64 100 65. '

w

‘Table 13 depicts. the results of last year:s Mastery

tests at .four sites for Parts A, B and C. o

Q T U ' ) . —O()zil
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_ Table 13.
o
Percentage of Students Achieving
- 75% Mastery or Better
« Grade
) K. 1 2 3
School I 1II I 11 I 11 I II
St. Charles .
Part A 76 50 90 95 * | -
Part B 100 76
Part C . .- -"100 88
Sacaton ‘ ( oo .
Part A , 96 100 87 )
: .. . Part B 100 100 78
- Part C - 93 100 63

Peach Springs

Part A 80

Part B , * 80.
_Part C . . 72

Many Farms

Part A o 87 100 - 100
Part B g . 63 100 100

» Part C ‘ ‘ : 75 e5 .

-

In comparing Tables 10, 11, and 12 with Tébleé 13, it
appears'that this year's Maste?y 1evglsfhave d§opped. A
much larger sample was taken this year and for that reaéon
earlier results ma& be somewhat suspect. In any case;, care-
ful study of these tables may indicate specific trouble spots

to address. Overall, the schools seem to be accomplishing

1

0022
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» \?
a great deal in this area with a few!excébtions. For a more .-
} ; . |

~ -

complete picturée of the Mastery testing, Qppendix.A dgntaihs .

72 figures of test results by school, grade3lDISTA%?ieVel,
and Part.. T A
*

~ - %
- . . -
. . A

Development of ReadinngbjectiQes. - At the meeting in

Al

*Phoeﬁixrfﬁrjénuary, teacherS'and_la§ community people from

14

each site developed reading objectives for each gradé level.

The following is a list of thé:Readinthpjectivegf

. 1. Child must be -able tofdistinéﬁish family relation-—
: - - ship. :

-

Kindergarten ) |
2. Must be able:to—identify themselves by pictures. ‘
' |

|

\

) §.‘;§hiidren—must Pe able to understand something of , 6;
the environment in- which they are living.

e - PR .
- ¥
4

4, Shouldimake-music,a—learning'experienceu

r

5. Children should be able to play fogether. ~ ~~ ° -

<

6. They'should-be’able to identify likeness and
difference through pictures..

7’ children need basic concepts of obedience and
1iStening. : :
: - 8., They should be able to verbalize in- their own
- words 'something that they have seen or, heard.
9. They should be abie’to shdrefcomﬁbnrgoalsv
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First -Grade

LY

i. First grade student should recdognize and name the ,

, letters of the alphabet (capital ang small).

-

4

2. Apply letter-sound relationship (sound out).
o - v ‘ ’ - \;\
. 3. Know how to print Both capital and small letters.

[
»

4., “"Be able to dispriminate between speech sounds,
recognize similar sounds. Develop skills in word
rhyming. .

. -

K

6. Master a -certain number of sight words.

7. hécognize—at least 3 punctuation marks - period,f‘
question, and quotation marks, and” tel) wvhat they
mean.

8. Read from left to right sequence.

-

‘9. TFollow simpIé;directions;

A} i
N -

‘\

10. a. To know whatfhappenegfin—the,stories,the§ ?éégf

and tell it in their own words:./
b-. Answer—questionS'abOut what happened in the
stories. = = ~ )

¢
.

11. Master simple spelling words. ,
12. Take short dictation.
13. - Write simple stories.

A

14. Put events in logical sequence.

Secénerrade

1. The child should be able to write and say the
name of each letter in the alphabet and to- sound

! it out. ‘

0024 -

s

5.~ RecOgnize identical things (letters, Wg;és,‘efb.)v

oy
N
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> 4
~ o~ h

,¢‘Be able to- reco«n1ze and_sound out letter combi-

Third Grade ' .

; nat1ons that form words and to write the words.
. A
Be able to read, write and comprehend complete
sentences and paragraphs. .
%
Be  able to read stories and -comprehend what he
reads. - .

t

r

Be able to recognize and write punctuation marks
such as periods, commas, question marks and quota-
tion marks., and %o read them meaningfully.

Be able to read with expressiom and portray the
thoughts in the sentence and story.

<

To sound out and recognizeée words with -diagraphs ;
blends, long and short vowels, silent letters,
letters that change sounds such as: s-z, d-t,
g-j, c-s, etc. . s

. : . ‘ - ‘
Be .able to read and write words such as: days of
week, months and their abbreviations, number words,
color words, seasons, children’s names, addresses,
letter erolng, fam11y names, brothers sisters,
etc.

'Y

-

Read and follow simple directions 1nd1v1dua11y
and also teacher-directed, according to lesson
plans in DISTAR:program.

To know the. sequence of story events -and retell
parts of story read,. by -questions and/or book
vreports ¢ : . .

T )

-

Know all vowel and consonant sounds.

‘Comprehension.
.. G

Know diphthongs and blends.

Be able to read 3rd ngde materlal other than
third grade read1ng-text :

= %

0025
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-

Fourfh;Grade

t

.-
Be able to write ‘simple complete sentence with
proper sequence. / ’

Be able to write a paragraph or story in logical
sequence. :

=

, £

‘i? sound out

Be able to use word attack skills
phonetically regular words. -

Ch11d reads otle r than prescrlbed read1ng mater1a1
for enjoyment or special interest. , a,

Child will be able to remember/seguence.bf évents.

13

Ch11d will be able to predict 1001ca1 conclusion
‘on the basis. of what he had read.

-
£

1.

.

2.

3.
4.
5.
6.
7.
Y
9-

10.

_b. Work Attach Skills:

\
» -

a. Be able to speék,Eﬁglish fluently, b

decoding, vocabulary-up
through 4th grade 1evel pronunc1atlon

Library skills.
Déctioqér}’use skillsg . |
e -

Stor& oﬁtline for mainfiéea§a. '
-Comprehension —'4th gr%if réaaing level (word
meaning)’ R A% o ..

Reading library books for pleasure. o

LN

Word meaning from context clues.

\Masferyrof reading and following aigectionsw

*

[}

Oral reading magtered to 4th—gr§&e level

Be able
{0 read and discuss-current events.

¥ s

50% should be able to read at a 4.2 level on
Reading Test.

.
- . -
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_ During visits to four of the sites, teachers generally -agreed
. . PR N o
that approximately "75% of the students were able to méet. the
. : ! : S
. . . ) X .
* stated objectives. ‘3 *

- ,b ) : t = . . -
‘., Development of assessment items to correlate with the ° v

- . '“ 5 ‘,, x - . ., "u Q" )

:) I AN 3 » g * » ) ’ - -
" . .. objectives has been postponed until the July 1975 workshop.
:’.“ . :Q e 1 > *

Ju £ T . . . ) .

A S . : ; ’
) $w~ ., Cultural Heritage Component. Teachers wgre‘especially
R L : s

R S . . )
_ e 7,0 ... -appreciative of the books -and materials related to Native .
Lo . ' . o N o. ?

o A T vao . o S, ) . N “1 :

s ' 2 I~ . _-American Culture which they were able to purchase for their

;ﬂ}\ . < : :c’:,:, . ’T”' . s ) .

-0 7 . Elassrooms. ' ' T

"\ i 9 St . . ¢ A »Z

) s L - L ) N S

. - ] + _ There has been a .tendency to de-emphasize the cultural :

awareness component of Project HEED. From what project .
. - o L . - : 2 -
" . . ' managemént , teichers and principals have said, it -appears
4 ? "' R :’ . N e
.y r . - ~ _ ‘ . et - . Ly
. that parents are more concerned with the basic educational
; B o o
. needs..of their children.» In other words,, the 3- R's seem to
EE . A
- - © .- ) LN
. A be perceived -as.more important. On the other hand, c¢ertain v
. .-aspects of the:culturql_componént have jheen well received --
B ) the hogan at ManyAEapms:and—hanéiqrafts”at Peach .Springs are
. . - . . L 7 ) F) ) .'- ) ‘ )
% just' two- examples. o o :
In-conclusion, while many aspects of the cultural
, component .of Project HEED are popular and positively per-
« N - ’ B . - ¢
ceived; there is a dotable—absepce—of—progressyon—stated:
- k‘(* N ' ’
. <*cultural heritage objectives. , ,.
. R - ‘ )
’ S - ’ . J /ﬂ‘f -
. \)‘ ‘ , . . . s N . -
ERIC .- . 0027 -
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»  education was‘dropped-in-sight.of the .state's'efforts.

/
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> <3 A~

, Special Edhcafion Componcn%. The objective dealing with

the identification of students needs in the area of special

3

1. T & B . d . .-.- . . . . N
- V. Summary of Objective Accomplishment. . T
- . . . - ’\. . . ’ ".._
. ot T ‘o
Objective 1. Improvemeﬁt of Reading Skills: .-. i

Overall, statistically signifigant gains were achieved

t -

-

in reading skills. Grade level equivalent scores indicate

‘e

fhat,mosﬁ classes were at—or,s}ightiy,ﬁelow grade level. Nx
’ x‘s

Pre-Pbs} %esﬁ gains,rargly—equpﬂeﬁ'the;expeqtedfv51UQ'of g
months but all gains were positive: Masterg,Te§% data in-
\\&iqate tbat most schools are acéompliéhing argreét deal, L

R b ?
Thowgvgrsome potable'eiceptioﬁs—existm

4 - =

. 4 -
. i . ) - o
Objective 2. Formulation of Read;pg Objectives and Assess-
’ ment Items: : L

’

. -‘Objectives havé*been—devglopéd'butinot the assessment

items -(these are to be our prime considération'at the July-

. L4
[}

1975 workshopgr Informal'assessméhf seens to indigatefthat

-
e

-about 75% of students have met thé objectives.
. . L >

. . ‘ .
Objectives 3,-4, 5 and 6. Cultural Heritage: ) ’ .

“«

\
The course of study ‘was developed but little or no

<¢

. .
evidence has becn presented for the. accomplishment of the

-other related objectives. In térms of what is going on and
the current dc—emphasis? it appears as though’ these objectives’

0028
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may have been inappropriate in the first .place.

P e

. Objegtive 7. Special Bducation:

This objective was deleted from the project:

<
o

N
.o

. . Objective 8. Evaluation.Plan:

»

This document as well as the“evaluatién'propoSal meet

the requirements ‘of objective 8.

>

As can bé Rpted—in the Evaluation part of this report,
Objecf 1 was ériﬁary and‘igCe;vedzthe bulk of effort and.
resources.. Therefore,,with the exceptions noted- above the-

iproject*sfobjéctives can. be deemed at lé%ét partially met.

>
, . .
At e - ﬁ\\

- VI. Recommendations ™ - : o

! . { .“Reading. 'In—liggtfof the very;posip}vg—reaction on the ;
part of teachers andradministrators; it is apparent that ~
T % ) .
! DISTAR should and will be continued. It is recommended, how- :
‘( ¢ N i \
- . ever, that: ’ i
.. i . < .- -Mastery, Tests anQ/or'cher means be used .in a diagnostic T
: .t fashion. for possible remediation of students having :
v ~ - difficulty. .
1pebisions be made_early regarding what middIe.grade

i , ‘reading programs and materials. best take advantage - -
" ; of DISTAR's strengths . -
|

-A careful analysis be made of means ‘to encourage and
maintain appropriate DISTAR teaching behavior- .

e 0023 S
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Cultural Heritage. ;Thiixarea appears to be most trouble-

some.-:It is recommended that:

-A decision be made on the relative importance
in terms of  support to be given
~Continue seeking community input as a vital ingredient

»
Fal

—fongw—up;on what has already been accomplished

-disseminate local programs

ProjectAOrganiéation. " Project HEED has set up an

A organization which efficiently serves the needs of its
clients. It is unfortunate that it is to ‘e disbanded.
Quite apparently, mgny'of the teachers and'administfators
~ haverfeft that one of thé'moSi usefuI features_ of HEED has
been the,getting,togefhér'wifh chérs,fading the same SOrt’
of problems. It is recommended that:.

~An analysiswbeﬁmﬁde of the feasibility bf—continuing
a HEED-ljke organization

eﬂbtemptrtO—keep, at least, the present “conSOrtihm“
- of schools intact if not expanded )

;Eiqﬂ;otherrneeded-areés,for coordinatQQ'effort§'

Yy

i -Seek out external and/or internal funding for some Sort
.. o of continuance. )
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Appendix A
;

Site Visit Reports
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This repor+% summarizes the findings of the visitation °
to St. Charles, Rice, Sacaton, and Sells in November, 1974.
The visiting team was Everett D. Edington and(/Dave Fontaine.
. . 1

-

St. Charles (Four teachers visited)

1. DISTAR is being useﬁ in!all classrooms.

2. bISTAﬁ is beding used for-all students.

3. All teachers received instructions on how to use DISTAR.

4. The greateét gffect of HEED on the students was £he
—suppiying of materials'apa:bdbk;.

5. All teachers felt;véry'gOOd,about HEED. o y

6. The—pnepération—of two was good, one had none and one

=

wanted more on DISTAR level 3.

7. All had been able to attend HEED workshops, some were

e

only 1local. .

8. Three had: instruction on DISTAR from HEED staff. One

did not. 3
9. The teacher reaction to DISTAR was genera%ly'fgvorablég
One teacher would liked to have seeﬁ’Sentepces started

with capital letters.

10. All teachers had seen the cultural heritage course of

study developed by HEED. :
11. None of the teachers had. training in the cultural heri-

tage program developed by HEED.

~

0032




- 28
St. Charles

Rice .(Nine teachers visited)

There is generally an excellent feeling toward HEED at

St. Charles. All personnel recognize that the program has

<

been helpful in providing books and.materials. -

o

1. DISTAR was being used in all classrooms. The kinder-

gartén rooms were using the :language kit only.
. ] . ' :
2. In all but one case all students were in DISTAR. 1In

that room a few 6£ the more advanced were nct. The

<

teacher indicated that the,fhstef, older students werec
beyond DISTAR.

3. . Eight teachers had training on how’to use DISTAR. One

A -~

new- teacher did not.
4. There was mixed reaction on how HEED had affected the
students. A couple felt there was no affect while others

kY

felt that DISTAR and the field trips were good.

-

The teacher felt HEED—W§§ beneficial especially in
D;STAR and two with -cultural awareness.

6. - There was a geﬂeral feelipg of'poor,ﬁrepatatioﬂ'for
participation in project HEED. Some felt itrﬁés—getting
better this year.

7..‘AII but one teacher had attended HEED workshops.

8. All but one newréeacher indicated the DISTAR training

was adequate.

£ 0033
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All teachers were favorable toward DISTAR. Reading was

10.

not readily accepted at kindergarten.

Five of the teachers had seen HEED developed cultural

&

. awareness material. Only two knew it was in the 1ibréry.

11.

None had received training in cultural heritagé program -
developed by,HEED. There is generally a positi;e feeling
toward- HEED. Teachers feel that more 1eadership is now
being previded ;t both HEED and local levels than in

past. o

Sacaton (15 Teachers Visited)

1.

DISTAR is being used in all classrooms. Lahguage

only at kindergarten.

In 12 classrooms ail students are using DISTAR while in -

three of the more advanced classes, many of the students

‘have moved beyond‘DISTAR.'

{ L] .
Eleven of the teachers have had instruction on use of

DISTAR. Four have not (some of these started teaching

late o0~ were i1l)..

Many of the teachers felt that the only affect HEED had

on their students»was in the reading program. A few

felt that it did nothing at all for their studenté.

There was mixed reaction tb'HEED in general with some

very favorable to'otheré that it made little difference.

0034
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-Sacaton

6. At least half of the teachers felt they had not héd

enough preparation for the project.

Ik

Most of the téachers.had attended HEED workshops. Tﬁree
‘had not. |

: A8. Nearly all of the teachers had reécived training in use
of DISTAR.

D
9. There was an .excellent reaction from all teachers on the

=
r

use of DISTAR. Some new péople need additiomal train-
. i . H

ihg‘especfally at level III.
10." Nine of the teachers had not seen the—culturéi heritage
course of study developed by HEEDu’ '
11. inf two teachereréidithéy haﬁ:?raining'in the cultural‘
- hefitage program. Thirteen had not.
There was a mixed reaction from ‘the teachers at'Sécaton

concerning HEED. This seems to be caused by a poor communi-

cation system from HEED to the teachers.
4 g
‘s Ly »

Indian Oasis (Six teachers Visited)

1. All teachers except one using DISTAR reading. She will
start kinderggrten’étudents on it second semester.

2. Only three teachers were using DISTAR with all students.
Teachers feel it may not be best for more'advanced stu-
dents. ' ! .

3. One teacher did not receive DISTAR instruction (hew

teacher).




*

_Indian OQOasis

4, Teachers not sure if HEED had’affected students yet
except a couple in reading and one in cultﬁral héritage.

“ 5. About half were very favorable toward HEED. Others
didn't know or expressed thought that excebt for reading

money was wasted.

-
A

6. About half indicated they did. not have adequate prepa-
;ation for project.
7. TFive had attended workshops -- new teacher had not.
"8. Mostviad—aitended*DIthR workshops.

9. Reaction to DISTAR was good.-- felt should not start.

first semester in kindergarten.

10. Only one teacher had seen cultural heritage materials.
- s « >

~

11. Only one hqd training in use -of cultural heritage

-

materials (helped‘deveiop)n
There was a fairly good attitude toward the project,
‘esy-01ally the reading phase. ' >

5 -

- 'Pr1n01pal Reactions -(Four Schools -- St. Charles, Sacaton,
" Rice and Indian Oasis) )

- -

‘1. Three of the schools were staring new programs on a
s - limited -basis this year.
» 2. Three had high teacher turnover this year. 7

3. There were no new or modified facilities.

-

‘ ~ . 0036
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' < i . . * 3 2 - i3
- Principal Reactions ‘ ..

3

4- They had. no problems with.purchasing HEED niaterials,

one indicated he was. not allowed to order, what was -

<
-
1 -

~wanted. - . )

5. Two indicated the coﬁmunity relations with the‘schoof_
were poor, another was improvihg and the fourth was

good.’

n

: 6. None ‘were lacking HEED supplies or materials.

'Southern;chqols:Sﬁmmary,fO{jNoyempgr,Y?sif
& rGenéréily there is a goodrreaction to HEED and especially
toward the DISTAR program. |
. Récémmeﬁdations for HEED are as follows:
i ) -
1. Develbp better communication with teachers in program.
" 2. Provide, better fraiqing for new teachers.

3. Explain the purpose of HEED to a11~teachersu

4. Develop program for working with-teachers on cultural

heritage program.
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The following report summarizes’ the findings of the

»

visitation to Many Farms and Peach Springs, November 22,

1974. The visiting team was Pettibone and Fiebiger.

.

The Principal. Mr. Mikg Reed 1is contiguing principal

at Many Farms from last year. As then, Mr. Reed was helpful

to us in every way. It is a pleasure to work with Mr. Reed

and his cooperative staff. As far as Project HEED is con-

. ®

cérned, Mr, chd is quffe positive. The DISTAR component

especially is well thought of by Mr. Reed. Apparently mat;fial
order?ng still has some bugs in it but it hasfimproved con-
siderably. His concerns center around the problems in getting
e'—greart,er Indian cogpqnitf pagticipationu Thécultural“heritage
aspect of HEEDthS—thAyetereaily éotten unaerway (with ex-

1

ception of last year's hogan,which was quite successful).
< . . . - +

. “The- School. New Programs: Apparently lots of things
are going on at Many Farms but most of it is in the formative
stage. It seems that a great deal of effort is being spent -

in the area of cultural heritage but little of it under the

auspices :of HEED. Teacher turnover has beén-vé%y small.

New or Modified Facilities: Two used—trailer§ but no

> - s

HEED.

,q .

FS

2 «
The Tcachers., Eleven HEED teachers were interviewed.

All use DISTAR for all their children and have received some

0038 ™




+ course of study. The only material problems expressed were

2 3
e

sort of instrucfion in DISTAR. With one exceptiony all
teachpfé spoke favorably of DISTAR in terms of phonics, com-
, " AN e - e
. ! . . . -
prehension or the enricﬁment,mqiirials. Nine,teachers spoke -

very highly .of DISTAR. One was so enthusiastic that she

wants ‘to know if thereé is a DISTAR math program. Reactions

.as to training ranged from '"...it's self-explanatery, you

really don't need&fraining," to "I was trained but I don't
3, . - . -
know if I'm doing it right." Three.teachers do not recaly

any HEED staff visiting (except fér*Faii testing) . Onl&l

four teachers: recalled having seen the cultugal“heritaga

-

N

in relation to sharing kits, take hoﬁeﬁﬁorkSheets, and con-

o -

cerns about getting‘DISTAR II\matérials,by Christmas. Another
¥ < .

.
-

teacher asked about two hnnks‘for"teagher'selffhélp. And

another asked about the availabflity of tapes for listening

2

centers. - - '
,

Summiary. Project HEEDfﬁés made'grebf?strides at Many
Farms. Teacher reaction last &ear was somewhat negative.

This year a teacher who previbus1y “fought" thé—impleﬁentation

o
4

of DISTAR is a very positive force in its .expansion to wall

“1
Y

classrooms K-3. A number of concerns and questions still

. . ) e

rémain about various’ HEED -faterials. Cultural heritage re-

. ~ !—7 . . : P . .
mains an unknown at this time. Much remains to be done in

this ’a'nréa. ‘A 0039
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Peach Springs

B . F

The Principal.. Iﬁitially we' met with Mr. Earl Havatone L

1
the new principal. He graciops}y qssisted us in making
. - 13

arrangements for the site visit. As the new principal in

-
"

his first year at Peach Springs, Mr. Havatone is.-experiencing

-

the sometimes discouraging chores of adjusting to a new situa-
. ( . 4 .

', . A L
tion. His budget was already developed when he took over
e “ .

and encumberances from last year are not always to his choo-

sing. Apparently there was 30m§‘mixup in thejéxpeﬁditure of

Title funds for library materials and ﬁhié year's application

.waé turned down. Other than these problems he is excited

*

about his new role, and hopes to make arsubstanffal contribu-
tion to the learning. of PeachJSprings':éiqdegts. -

Prior to his principalship, Mr. Havatone workedrfog the

e
v

State:Department.and was then quite impressed with DISTAR.

. (3 .
in his site visits. Therefore his reaction to HEED is posi-"
= h _?: . A

tive. - . - . -

M. Haéhtope indicated that he has not seen nor been

”, ¢

abTe to locate a copy of last year's evaluation. Apparently,
" there is a misunderstanding about trabel since Mr. Havatone
indicated that he myst pay for travel ‘to HEED heetings. For

this reason, plus the .,time problem he suggested having

regional. (i.e.., North-South) meetings.. Since some of his
-

/ .

0040 .
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-Pecach Springs

o

teachers: are new at using DISTAR he wonders if it would be
! S - , ’
- : possible to have them visit other schools using DISTAR. He
would also like to know if it's possible to *purchase general

supplies with HEED funds. His questions’ and ‘expressions of

2 @

- "concern were encouraged but no, attempt to answer them was

.
~

- , made by the evaluators. : : A

/' ~ The School. vNew Prograps: _A greater emphasis has been
placed on cémmdhity participation. _Hopefully a new community

eduCatién—prog;am will be implemented this year. At the

school, a new home econdmics and woodshop program have been
M - « o N

made operational fOr'7th:and:8thrgrad%;; There ha?e*been o o
) é A ¥ N
no modified or new facilities. Increased PTA participation

has becn noted but it's still slight. { *

‘Teacher Turnover: About one third“of'thg teachers at

- Peach: Springs school are new this year.
N . M ,3'

The Teachers. All four HEED teachers were*interViewedl
all use DISTAR in their classrooms for all theirrchildren1*
-~ ' and all have’gedéived some sort of orientation or training in
the use of DISTAR. Two of the four teachers attended the
summer workshop in Flagstaff. All feel that DISTAR's pri-
LT ] mary advantage is i;,regard'to the'linguiépic;Skills'it
*Thére was one eéception td ihférin the kindergarten class

where one child speaks only Navajo and cannot communicate
, “in" either Hualapai -or English.

¥
" > 1
. - .-
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Peach Springs

developg. English ﬁronunciation in particular was pointed

bui as a strength. Nearly all studenés in the 1lst gnd 2nd . =
gradeé had had DISTAR fhe previous year but this was not tpUe
for the 3rd graders.‘ Materialswofdériﬁg and delivery are not
the problem they were last year. All teachers have been ’

- visited at least once this yeér. No teacher was aware of the

-

éultural heritage course of study materials. The only

question came from the Aindefgarﬁen teacher, Kathy Wisely,

who- would like to know if sée;can use the Oral Language

.

N \ - .
Program (OLP) materials “in her classroom in addition to

Ay

o - > ~ -

DISTAR. .

*

Summ?ry. W#th exception -of the cultural heritage com-
ponent, £ﬁe process of Project HEED appears to be doing fine

_ at Peach Springs. Fall testing has been completed, D%STAR
isrih\Pse by people who 1ike'it and feel comfcrtable with-it.
ng?riaigxayeiq good o?der. Sevépal—que§tions (pointed out ’

; . .
earlier) asked by the principal and a teacher need ‘answering y

by HEED staff as soon as possibléJ

>
P
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o ' The following is an evaluation réport on the visit to’
\ the HEED Advisory Committee meeting January 16-17, 1975.

The reporter is Everett D. Edington.

\ There seemd to be two major objectives of the meeting,

(1) development Bfﬁreading objective and (2) describing
~ )
- . means of using the Cultural Heritbge materials which had

" been-developed at an earlier workshop. ’ , ' ;

A
The reading objectives developed will be‘used as a -basis
. e
: for the spring evaluation visits. Project HEED staff will

.edit the pfopEsal and: seid to each school and the evaluation
team. The team will then contact each school to -determine
which objectives- they will—be attempting to meet and deter-

mine if they are being accomplished in the spring visit.

1
~

A

‘Comments -on Cultural Heritage Program. . - :

1. There are vast differences of opinion on the role of ,
the schools in teaching about culture. The—decision'waé
‘that each school should make this decision for themselves.'

2. The reports on special activities for cultural awareness

*
e

were very specific qnd,shbuld'be helpful in giving

teachers ideas on what to .do in their particular schools.
Y ’ L
¥ -

3. Personnel. from one school showed lack of interest in
Ay

teaching students about their own culfures and felt
. x i ) - .

their responsibility was to expose the youth to many

cultures. | -

0043 )
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Evaluation Report - HEED Advisory Committee
4. The student exchange program discussed between the
different schools is excellent and HEED staff should

e "follow up and help facilitate such programs.

?
o . ST T o

[

e L 0044
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This report summarizes the ‘ isitation to Indian Oasis
1échool District #40, Sells, / izona.

The principai, Ed Do Jdill, who is a strong supporter
of the'HEEﬁ—DISTAR programs, indicated that the‘ board of
education will be askéd to adopt the SRA-DISTAR materials
for continuing use in 1975—}976, since HEED i;kgéing discon-
tinuquand outside funds through that.project wi 11 not be

available. The HEED program has, in his opinion, been
s .

successfuljand:has contributed a—great,deai to the cducation-

-

al and cultural advancement Qf the inyélved—students. In
JIndién Oasis there are two DISTAR kindergarten classes, two

first grades, -one second, and one- third.

¥

Kindergarten Comments.

Diana Lyezynski: -Requires a solid block of time with-

out interruption. Three 40-minute blocks (3 groups). Aide
not sobhisticated enough to /assist. DISTAR materials rigid;

ddes not allow use of supplementaryAmateriais. Teaches kids

-

to repeat (mouth) words (superficially, not knowing meaniﬁg)n

‘Hexr kids not ready to begin DISTAR. Did use it with one

=

. advanced group a portion of the year. (This is the only

teacher we talked with who ié,not a supporter of—DISTAR, for

A

kindergarten level anyway?)-.

. 0045
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_First Grade Comments .

4] . ' )

.Indian Casis School

N

Chris English: Has gll students in DISTAR (3 groups),
has kept thcﬁ spaced out.- Did not begin until January -
sfudents were not'§eady. ‘Will not be back next year, bu%
woulé use DISTAR if returning. Has heard éhi;d_grade level
DISTAR-Trained kids read better than‘étﬁ,grade non-DISTAR )

students here. The technique takes a lot of time. She

reinforced the value of workshops, and in-service training.

-

Sister Mark: Last year we had only one group in each

first,grade room, using DISTAR; conquprentt&,ail'kihdergarten

kids were involved in DISTAR. This year all her (first
. . ) Y
grade), students are involved, since the foundation ‘at kinder-

garteﬁ was,ﬂeveloped 1§st‘year. Expects twoftop:grOups to

PR

finish DISTAR II; bottom group DISTAR I. Teels that the

Do

.student worksheets lead to success; idea that students _are

able to help, themselves.. Thinks repetition (method) is help=

&

‘ful. Drills one thing at a time until they "have to get it."

Would like to see-it followed through at least until 2nd
grade. Heard reports of éarryover into other subject areas. .

Lois Taff: .Began with lesson 57 (from kindergarten)

and has done a lesson daiiy. Originally thought too struc-

tured, and would not lend itself to creativity by teacher,

. 0046
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Int an Oasis School

-~
4

but now is a convert, and now a believer in the method and

N

materials. Likes the fact that kids are brave, attacking
% ~ words, and trying things, reading. Ha; all students on

program: 3 groups. Definitely plans to use materials in

‘future.

§9cond Grade Comments

o Alma Marden:® Has ore group (10& 6-7 kids) using DISTAR,
primarily under the direction of the aide. These kids did

" not have DISTAR in first gradé,'so DiSTAR was optional for

.,

her. Hopesrhef kids will continue it.next year (she won't

,be‘here). Last year (witPOut DISTAR), she got some kids in

pre-primer, now all the kids she gets (2nd grade) are reading.

=

Lyn Lhtes: Uscs "DISTAR for lower students. Feels

|
.
Third Grade Comments l
l

'students need the structure it provides. Used it successful-

;- " 1y in combindtion with Harpesr-Row materials. Requires tran-
sition into non-DISTAR. ; 4
,/A

’ Y

"Other Impressions

7 "  This school has a number of other special programs,

A
7

primarily title monies. It has incorporated HEED-DISTAR

into its total prdgram. Not all ¢of the classes are _using

C 0047
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DISTAR (i.e., on HEEDﬁproject), and not all of HEED class-
rooms use DISTAR exclusively. The use deéends upon- individual
classroom teachers. The other HEED components, such as cul-
tural awareness and training plus field-trips have beén well
received, and highlf appreciated by involved classrooms.

The consensus of administration and teachers strongly

favors continued utilization of DISTAR, perhaps through LEA

adoption of materials.

4

All were disappointed that HEED had not been refunded,

’in 1ight,of its contributions.
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This report summarizes the visitation to Rice Elemen-
tary School,_San Carlés, Arizona,

The principal, Mr. McElroy, was not in town when we
visited. There are nine classrooms participating, including
a kihdergarten; two first grades, four second érades, a

‘third and a fourth grade.

Kindergarten Conments.

Ms. Dougan: Using DISTAR Language oniy was not given
regding program. She rotates 6 times, 20 minutes each.
Felt the parEicglgf program too limiting and takeé up too
much time. Wanted more flexibility. .Feelsikids—nof ready-
(except maybe top°group) to read'atvthis leéela Needs to
have continuity in—distric£.:—DISTAR okay. One kindergarten
_teacher in HEED,‘?ther not (sometimesvcauses problems)..
Received HEED-purchased Indian classrqom’libréry books,
wanted to place them in a central library, but was told could

not do so.

First Grade Comments. - v

Ms. Cassadore: Will continue to use DISTAR, for some

time, even if not required. Says that other kik (past)
can't do what this year's kids can do (using DISTAR). Feels
that reading is the main thing. heally likes DISTAR. Has

some comment about specific lessons, saying some are confusing,
» : )
but after #130's are okay.

S 0049
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Rice Elementary School

“

Linda Hughes: General comment about program-very good.

Has top kids.. DISTAR I-:kceps with idea until weld drilled.

- -,

Likes book organization. Mentioned field trip to Phoenix

zoo, and plans for Tucson trip before school is out. Hés 4 -

used other methods in teaching reading, but favors DISTAR

over them. . ’

.,
3 . R e
N

) .

t

Alice Ligon: Are now working on textbook adoption
7 — . - . - -~
decision59fa€ors adoption and use of DISTAR. Must follow

closely the specific DISTAR’direction51 Sope teachers qb

if entbusiastic. Teaching here, with Indian students, is a

L)

very good program; (otherwise) she's not crazy about it.
Expressed some concern about the validity of standardized
test results, with her kids., .Said test scores have a wide

variance. ’Appreciates the -materials HEED has provided.

* Martha Bayer: Enjoyed new,(revised) DfSTAR I. Men~

tioned that HEED bought each student in class a camera, and

- ]

sponsored overnight field trip to Tucson. Used DISTAR with
all four groups. Discussed workshops and their treﬁendous
value--thought that element should be stressed for other

programs using DISTAR. May nced more- frequent workshops. '

This teacher strongly favers continued DISTAR use.

L

0050
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Rice Elementiary School ‘

"Glenda Covington: Really sorry that HEED is not con-

tinuing. Did not believe in DISTAR at first, but has be-
come Q etaunch suppofter. Uses it with all kigs. (Hopes it
will be adopted by scheol for use hext year,
‘ Miss Stark: HEED makes hard feelings‘in the schooi}
since only a Qortien can use materials and it stops at grade
3. TField trips fantastic. Likes DISTAR--kids enjoy reading.
Would 11ke to seec it extended to additional grade levels.

All top kﬂds and some middle can carry over to non—DISTAR

Value of workshops. Some DISTAR words non-applicable.

‘Third Grade Comments. . ) . . oo
- : . 1,

Miss Gilmore: Has used DISTAR III with only one group;

<

only one semester Has been impressed with the materials. o

Sub3ect matter varied and that benef1ts the k1ds She re-

N

—ce1ved some materials jusi recently developed:and,distyibuted,

. - [
Wish they had come .earlicr in year. Would like to see DISTAR

adopted by school. o

1

Fourth Grade Comments. | v ‘ - .

- Ms. Diane Padilla: .Favored DISTAR for her children;

.
N

did not use fully because they wereaolder. Really appreciated

field trip. Benefited from help -given by Stout and Jackie,

N
by .

Q ' ’ 0051 ' ‘




Rige Elementary School. ) .
N - 0
on HEED staff. Contends many problems are languagec related.

Would have liked to use DISTAR-language if funds available.

Appreciates HEED's objectives; too much left to teacher.

-

Workshops spend too much time on objectives, would have liked

» - » =

R . . < ¥
more time spent on materials making selections. Workshops

good (especially Jerry Hill). s

3 ¥
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“Many Farms, Arizona. .

-

a

- The, following is a summary of the-year-end on-site re-
view of, Ehe'HEED~project at Many Farms Elementary .School,

» -
a2
»

Mr. Mike Reeéd, the principal at Many Farms Eﬂementzry

School is very supportive of Project HEED. This is somewhat

¢ +
in contrast to his orientation two years ago when, as a new

E

p}ihcipal, he was cautious and not willing to make hurried
; ; : ‘
judgements. Over the past two years Mr. Reed has consisten-

ly groWnrmore positive, eSpeciﬁgiy over the apparent impact
of the reading (DISTAR) component. DI3TAR is now fully in-
stalled infall.primary grades. All teachers-are now suppor-

?,
€ kb

tive. Two years ago we found some teachers balking at im-

,plémentingiDISTAR; One bf the most "anti" teachers is now
extféﬁely'supportive.-

’Unfo£¢un;tely, onvour site};isié,most of the:pri;?ry
té;cheré—were involved in the,yearfenh testing progrqy’aﬁa~

- °

i

. we were unable to enter most of the HEED classrooms.. Other

°

. fagilities were toured -however. 1In talking with the. principal,

wg,aecided not to_ihquiLe,about goal afééinment. In Mr. Reed's

~ o

. < 1
opinion ( and we agree) these goals were not developed to be,

evaluated by HEED but’mbré‘as general goals to pursue. ‘
> - N < ) .
In further discussions witp Mr. Reed it was discovered

»

that the DISTAR Program was felt to,have—a‘helpful side

- 4

! 'ODS%“
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. £ s
Many Farms Elcmentary School ° . * :
benefit -- that of encouvaging structure for the teacher as
. S ’

well as for the students. A drop.in disciplirfc problens.and

Teacherb L, ave made similar

disruptive behavior was noted. -
: I

. -\’ ooy Y .
statements regarding the helpfulnesséof the DISTAR materials
_ o R i ,

in this regard. o - . .

The cultural componeng can be deemed a success.
Q

Initially
HEED furnished the fupdé ?éﬁﬁuild ; hogan :on the schoo%
From that egamblegihogqnsoappearedon’many school:
grounds across Eye°reserationh
: £’ 5

11bra“y holdings- have been bullt using help from FEED

grounds.

Extensiye—culturaily‘basod

* -

Appalently the 1mpact of . Projeé¢t HEED phasout will be

¢
~

The cultural

minima}.ﬁ DISTAR will be contlnued next year.
! Dm .
,component has beeh~subsumed'under other Title funds.

‘
|n‘ .
3 - ’

~, One, problem facxhw thls school is in the area of post-
K l )r, v «© - .
- . DISTAR readlng 1nstruct10n At present a locally developed
B ) [3'4’ 'b > ¢
’ . IPI may bexlnstltuted in the 5th “grade and a babal approach
. . . "
. ‘ . is being conqiﬂ%mod as wekl Another approach may he a
' 4 5 X : k ’( E r':{‘ . - ) ,
. =L1brary bwsodtgdn‘texﬁ pg ok effort: In any case, post pri-
' - P h;wwng U
.y g T
mary reading. pS*T@Fl%OnMWhlch bullds on DISTAR gains remains
~F : ‘)’\\‘ *‘ 'ltg’;i’l) ‘s ¢ -
$ . S SR PR ) ’ :
. ‘elusive. , ;&;xﬁg‘ﬁ\ : .
Q. Ry 2
' -«‘3 (‘, i«‘.ﬁ&{; ‘o, , “ fl
[ ) ‘ei ‘, ;.\f‘,e,; . ‘Aj ¥ in‘
. . o ‘ IR AJ; f‘"g*;,‘ ; ST
s I <L ., o B B
Lo . o TR ':g‘ ( ‘
o B AN ~
" - . l\g,l:fﬂ [—4"‘ . N
. * R ; ':‘ . H \ :;"j :\,’:“ " . .
‘ ;; .‘f\. v *%—,’ . »J‘ N
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The following summarizes the year-end on-site review

[ 4

of HEED project at St. Charles Mission School, San Carlos,

Arizona.

-3

The principal, Sister Aﬁge Reg;na, is a strong supporter

of “EED and DISTAR. The school utilizes the materials to the

fulles. extent. The situation at St. Charles is somewhat

unique; since it is a privately‘supporfed school and haé one
class per grade. All St. Charles teachers are strong pro-
ponéits of the DISTAR System and the HEED project in total..

They are disappointed that the program is not going to be.

continued, but they plan to continue ﬁse—of‘D;STAR—in the

-

school. They are stnonﬁlyféoldton:the—téchniqUe,;materials

etc.

Kindergarten Comments.

‘Sister Anne Reginar 'Hﬁé”three#gppupgjﬂinvolvesjaii -
) T i ~ A . i . i
stuqéﬁt51 Says studeﬁts,are;definitelyircady for sounds,
éfc.,,in fifth year. Importbwt fbr‘taacher'to be dedicvted

and keep at it.

First Grade Comments. . o ‘ )

Sister Theresa: Has three groups (all students). Two

groups now on second grade level materials. . Have good
o 1, -

attack skills, good knowledge of sounds.

L)
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St. Charles Missicn School

-

2
Second Grade Commentis.

»

Sister-Patrice: Has threc groups, all students on DISTAR.

3

first two groups will finish level. Thinks workshops énd
visitations. by cxperts (ih-servicg) were very valuable.’
Syst?m helps teach studeﬁtsito verS$lize in sentences (i.e.,
Seyond‘simple,.fragmented thoughts, or regﬁonses):

Third Grade Comments. -

3

Sister Geraldine: Has class using DISTAR on individ-

- .

—uaiized igsfruction technique (with one four-student group
. the exception). Some'lessonsAJth heavy' at this advancéd
1évei; should get back to ligﬁtei réading. Worksheets:go&d
at making them think. Really works on skills development ..
Good phonxcs work.: Spelling compogent does na live up to
expectations. Less emphasis on oral unison reading,

Librarian Comments.

Sister Mary: Has developed a fairly coordinated approach
to cdltural awarcness:through use of 1ibrary books, filmstrips,
arts-cfafts. This seems to be moust concerted effort'werve,
seen to utilize ile cultural heritage‘component of the HEED
project. Mentioned Indian Cultuge Day and ¢ther related

activities throughout year.

0056-




'St. Charles Mission School

Othexr™~JImpressions.
N\ ) r
AN

This school is, again,_ygigué. The staff articulatés
well; all are completely behind DISTAR and HEED; all students

participate in the program; the extra assistance is particu-
= 7

larly appreciated ,in this situation; students may be above

average and have better home atmbsphere‘than average public

3
Y

school student.

-

They will use mateiials next year.
N - - E -

&

I
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. _ The following summarizes.the.year—end, on-site® review of
- . . . k] ’
- _the HEED Project at Peach Springs Elementary School, Peach

Springs, Arizona. . - . 3

7 PR Mr. Earl Havatone is just completing his first year as

principal at Peach Springs. He and his HEED- teachers are :

very‘supportive of the DISTAR reading,componenth All think
it has had a very positive impacét on the reading skills of i

< N . - - f
the children. However, as was the case at Many Farms, there

~

is éonsidérable concern as to what reading program to use as
a follow-up to DISTAR at the 4th, 5th, and 6th grade levels.

‘The cultural component is rated by the principal as .
‘going very well. For the first time in yeafs young children
(2nd and 3rd graders) are doing and enjoying some of the tra-

-~

<
ditional arts -- beadwork is but one example. Community in-

i
o

'volvement'is improving with 65770 parents participating‘in the
schools PTA and local people hglp—consideragly wi%h the scthI‘S
culturél activities and field trips. Extensive library
materiéls in the culﬁufal area have been purchased with HEED

- . funds.

School facilities were toured as was the local area in

L

1

1
general. The plant itself appears adequate and well main- ]
. ) 1
tained. Isolation is probably the best .description for the |

surrounding area but it has a beauty not experienced by many
T T ‘

oqtsidcrs. e '
0058—
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Peach Springs.Elementary School

Plans arc to continue DISTAR next year when Project

1

HEED is phased out. Local school board support has been re-

ceived for this effort. - The cultural component will be

&

picked up under Title IV funds and continued. About the -
. only negative iﬁpact of the Projcct HEED leaving, at least

perceived, by Mr. Havatone, will be in the discontinuance

. L3

of HEED. meetings where personnel from schools having similar

- .
-
N v

settings and problems can get~together: Also it is Suspectéd

¢ =

that.cultural library material purchases will decrease dras

A

Aiically.

3

00959
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‘The following is a trip report for the Sacaton Schools,
. : I

Sacaton, Arizona. The reporter. was Everett D. Edington.
Thirty teachers from grades one through four were inter-
viewedrduying this visit to obfain their final evalyation

of HEED. Abparently'the communications from the HEED project
) "to the teachers had greatly improved since_the last visit. -

Each teacher indicated there was much closer cooperation and

«~
°

they were able to communicate dipectly with HEED staff. The

impressions of the project were much more positiye than’ in

- eéarlier visits. =
* The teachers wereé .especially happy with DISTAR and had

i .
‘ voted to continue that program. The principal indicated

that the administration concurred and local funds would be—
used to.confinge DISTAR. Nearly all teachers said that it
was very effective in helping Indian children learn to read.

|72 .
Approximately 80% of the students had met the reading

objectives set forth at the January meceting in Phoenix.

.

This was generally higher in the earlier grades.f

-

-—-"m—_-w__________—————-'——',
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- Appendix B
Figures 1 - 72
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Figure 1. ‘
St. Charles Kindergarten DISTAR Reading I Part A
. .

’ Percentage of Students (19) in Each Mastery Ca’cegorir
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’ Figuré,4. ,
St. Charles First Grade DISTAR Reading I Part A

2 . -

-~ o Percentage of Students (15) in Each Mastery Category
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- Figure 5. = 7
St. Charles First Grade DISTAR Reading I Part B
Percentage of Students (15) in Each Mastery Category —
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-, Figure -6. )
St. Charles First Grade DISTAR Reading I-Part C

. X Percentage of Students (15) in Each Maéﬁery Category
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- Figure 7.

¢

St. Charles First Grade DISTAR. Reading 'II Part A
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. Figure 8. ‘

St. Charles First Grade DISTAR Reading II Part B

Perc;n'ta'ge of Students (9) in Each Mastery Category
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' Figure 9.° - ,
St. Charl.= First Grade DISTAR Reading II Part C
Percerft,age of Students (9) in Each Mastery Category
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Figure 10 ,
St. Charles Second Grade DISTAR Reading I Part A

e Percentage of Students (8) in Each Mastery Category
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/ . Figure 11.
St. C\xarles Second Grade DISTAR Reading 1 ~Part.}’3v -
Percentage of Students (8) in Each Mastery Category
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Figure 12. . 4
St. Charles Second Grade DISTAR Reading I Part C

Percentage of Students (8) in Each Mastery Category
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Figure 13. A
St. Charles Second Grade DISTAR Reading II Part A

Percentage- of Students (8) in Each Mastery—Ca%egory
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Figuré 14.
St. Charles Secofid Grade DISTAR Reading II Part B
- /’ i
//
Per,ceﬁ{age of Students (8) in Each Mastery Category
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Figure 15. o

St. Charles Second ‘Grade DISTAR Reading II Part C \

v % . \

Percentage of Students (8) in Each Mastery Category \
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Figure 16. ) { S //
Sacaton First Grade DISTAR Reading I Part A 262 | ?e’
) ]

Percentage of Students (80) .in Each Mastery Category
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Figure 19. - .
_ Sacaton First Grade DISTAR Reading II Part A

-

Percentage of Students (6) in'@ach Mastery -Category
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"Figure 20

Sacaton First Grade DISTAR Reading II Part B

Percentage of ‘Students (6) in Each Mastery Category
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- Figure 21 :
Sacaton First Grade DISTAR Reading II Part C

- »

Percentage‘of Students (6) in Each Mastery Capegdry
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, " Figure 22. 7 ?
Sacaton ‘Second Grade DISTAR Reading I Part A . “
Percentage of Students (8) in Each Mastery Category . $.
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- Figure 23,
Sacaton Second Grade DISTAR Reading I Part—B
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Percentage of Students (8) in Each Mastery Category
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Tigure 24.

Sacaton Second .Grade DISTAR‘Reading I-Part C

Percentage of Students (8) in Each Mastery Category  __
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Figure 37.
Rice Tnnd Grade- DISTAR Read1n'f I Part AL

o Percentage of Students (5). in Each Mastery Category
* 40
20 20 20 I
Y, ’ : 11 .
A T ) T T R e
0 56- 6l- 66- Til- T76- 8l-— 86- 9l- 96-

60 65 70 75 80 85 90 95 100

PERCENT MASTERY

g




-96 -6 -98 =i m» ¢n ,wo ;m -9G6 -l -9b

AYILSVI INIoN3d

00l .G6 08 mw 08 8. OL mw\ow GG 0%

£xo893e) Lxojlsel yoed cwgﬁmv sjuapnlg jo a8ejusoasqg

m 3aed I bcﬂvmwm dvLSIq - wvauw PITYL QOﬂm
8¢ xmuswﬂm

(o)
o)
o
=




{15
95
‘\\- ’ . ) K ; v
R \ - /.
Fiéure—'SQ. »
Rice Third Grade DISTAR Reading I Part C
:Perceni:'agc'e»—of Students (5) in ,Egch Mastery Category -
20 20 20 * 20 - 20
77 , B 1 1 11
7./ e—_ — — ; ‘ :
46- 5-— 56&66- 7l- 76- 8i- 86~ 9l- 96~
50 55 60 65 7‘0‘1\\—@;%80’ 85 90 95 .4100 ;o
. T .
PERCENT MASTERY \\

0100




" 96

- | . \I{;igu?e 40.
Rice Third Grade DISTAR Reading IT Part A

Percentage of Students (10) in Each Mastery Cate§0r¥

40
z : 2770
10 C 1o | 10 | 10
.0 ‘5|~ 56~ Bl~ 66- 7l- T76- 8l-  86- 9l- 96
; - 55 60 65 70 75 80 85 90 95 100 .
: - ' PERCENT MASTERY
\;\« =~ ‘




A~

97

. AYILSVW LN3J¥3d
00l G6 08 &8 08 mh‘ 0L 'S9 09 nm 0S St Ob
-96 -6 -98 ~-I8:--9L -lIL -99 -I9 =96 -1 -9b =l -~9¢
o o1 | ol

‘ ' 02

0S8 .

AxoSere) Axsjsel yoed ut AOHV,Wucoosuw mo:oMmudWOHom
| g 3xed IT Surpesy Y¥YVISIA opedd PIIUL 9OTU~
"1y 9an3d1d ,




voR g
\ .
- ! ..\\ - . | . ,
= " AY3ILSVIW LN3O¥3d
> ;o | .
00l .66 06 68 08 G.L 0L mw, 09 6§ 0S8 &Gv Obv ge. 0O¢ .
. . =96 -l -98 -8 -9 -IL -99 -9 -9G r-ig -“op -lb -9g. -lg -92 140
e S R - ,;,.;,., , - uL\IJ
N ¢ o S ol- . | , : | ot a o
. 02
. . o¢ -
R O,
& . ; mM
- £xo3a3e)d %.Hm,pmas yoed ur 8.3. sjuapnlg jo-adejuadaad
D jxeg II Suipeay ¥YYISIA apeId piIyL 20Ty
w , 'gp 2an31g
_OF
>~




99

. ) .
: AY3LSVI LN30¥3d - é .
COl G6 06 68 08 GL OL S9 09 GS 0SS S¥ Ov L
-96 -16 -98 ' -18 -92 ~-IL -99 -I9 -99 -I§ -9 -l¥ -9f ;29
D DR A I L T A B VR D] 1L i
eHl €bl €bl €l ) N
»pmmmpmo wpmemmz yoey ur (HT) sjuapnig jyo adejusdaad! )
. - , . A
Vv 3Jed I Sutpeay M,E,HW,E usjIedaaputy mmﬁ.,.am yoeaq v
‘¢y 2an3Ty
L4 - .“ M
-t ‘ -
j
{ |

L

0104




ioo

-
°

00!

1

4

c6 06 -G8 08 GSL OL 69 ‘09 &5 0§ &b Ov &€

3

:  AY3LSYW LN30M3d | :

-96 -18 -98 ~-I§ -9L -l -99 -I9 -9§ -Ig -8v -lp -9¢ -Ig

. . * v ' ' " ' -
. “ ) « '

, 1’2 e e ore || ] e
evl vl
e \x <

3 " . <
¢ R * .

Lxo8e31e) Axd3sel Yo¥z ur (1) Siuapnils mo.mmmpcmonom

£ bl

. . -

g jaeq 1 Suipeey m«%mHa,umpﬂmmngcﬂm s8utads yoead
*Py 2andTd A
v . ! ¢

’
”° . .

»

LY

3

0105




101 °

Figure 45. -
Peach Springs Klndergarten ‘DISTAR Reading I Part C

Percentage of}Students (14) in:Each Mastery -Category
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Peach Springs Second Grade DISTAR Reading II Part A
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Figure 50.
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- _ Figure 52. '
"Peach Springs Third Grade DISTAR Reading II Part A

T ZPercentage of Students :(14) in Each Mastery Category
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Figure 53.
Peach Springs Third Grade DISTAR Reading II Part B

Percentage of Students (14) in Each Mastery Category
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. » . Figure 58. . s ,
— . Many Farms First Grade DISTAR Reading II Part A . Y
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‘ Figure 62.
" Many Farms Second Grade DISTAR Reading I Part B
“ Percentage of Students (44) in Each Mastery Category
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Figure 65.
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‘ : Figure 67. -
Many Farms Third Grade DISTAR Reading I Part A

Percentage of Students’(10) in Each Mastery Category
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Figure 68. .
Many Farms Third Grade DISTAR Reading I Part B
b ‘ - ;
“Percentage of Students (10) in Each Mastery Category
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. Figure 69.
Many Farms Third Grade DISTAR Rgading I.Part C

:Pefcéntage,of'Students (210) in Each ﬁastery Category
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Figure 70.
Many Farms Third Grade DISTAR Reading II Part A
- ! : : 7 7 ' )
Percentage of Students. (20) in Each Iﬁaréfi:’e‘ry- -Category
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Figure 71.
2 Many Fairms Third Grade DISTAR Reading II Part B

r -

Percentage of Students (20) in Each Mastery Category .
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