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- THE DIRECTIVE TEACKHING PROCESS -

The highly struetured directive process censists

priﬁarily of a triad of events. An antecedent behavier ef  * -
the teacher (antecedent stimuius: S3), followed by 2 pupil
respense (B); whieh is reinferced er cerreeted by the
teacher (qpbcoquont stimuluss Ss). Fer exsmple, if the
teacher wantsytﬁo eh;}déto learn the name of an-ebject e
(eeg. @ bleck), she might shew the child the bleck and
say, "This is & bleck. What ie this?” (83), te which the
child niépt respend, "Bleck" (B), which the teacher ceuld
reinferce with,’"Yes, this is a.bleck, Geed talking!"” (Ss)

A (Kauffman, et al 1973)

In less dirsctive feaching either the 53 er the Sa
variables is Trequently.- emitted, naiing instructiona}
behavior prndoninanxly dyadie. Tho teasher may reinferce
or correct npontaneously onittod respense (R--Sa) or -
pronpt responsen which she neither serreets ner reinforcoa

(8a=—R). For exanple. the child may find 2 block on the :

table and emit the respense "Bleck” (B), after which’the
teacher may say, "Let's flay with these blacks® and

present the ehild with varioué,blocka (Sg), te which ﬁho
child }ecpind-‘by'playing with thg;ggjecfs (R), which is

net fellewed by any teacher r_actien.

. , . i
The feremest example ef the directive precess in |
1

~
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American education is the Beraiter-Engelnan Pregram
(1966)s It is the mest marked departure frem the free- .
play, "whele-ehild"” lodel for early childhooi ciucaticn.
The. pregran's expresaed purpose is te increase tho
prebability ef subsequent academic success fer phildren
from disadvantaged ciraumstances. The eurriculﬁn is

" gearsd teward alleviating the critical loficita often

- 2

_ __ebserved te characterize disadvantaged children (i.e.,

deficits in language and specific Poncqptg!evclopnént)&
Bereiter and‘Engeluann feel that many und;rprivileged
qhildren enter into formal schocling & year er mere bahind
in areas: ‘such as language and cognitive skills. ' Bereiter-
Engelmann .ulse believe that these initially de{icieh&
states can be amelierated by a shert-term, highly
structured interventien precess where jj.e is a mest
precioeus conmodity. Berei*ér'and Engelnann have included
in their rationale 2 currently popﬁlar view in develep-
mental psychology. This view atatea that the mest
important reles te be served in’ a child'a development is
the astive rele served by the child himself, (White.
1959)g The child needs certain oquipnent whiuh will
stimulate the sucsessful pursuit ef self-development if -
this active rele is te be acﬁieved. Children whe lmck
this equipment must be helpsd te acquire it. Bereiter-
Engzelmann centend that the needed cegnitive equipmen’ can
be aeqﬁifeq nent afficiently in a highly structured

' 2
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educatienal envirenment. Cegnitive osnpetonce.‘in tufﬁ.
provides the basis fer such impertant affective character-
iﬁtics as peaitive smelf-esteem and self-confidence.
Language trzining prevides the basie substance of thex
prezram, ThiQ training is intended te atrengthen the
3‘ child’s uze ef languagg. partieularly with respect te
1ggical reagsening. Language training is extended inte . -
resding and arithmetic and 1is supp&oignted-by music
'activitiesa Thus, the whele erientatien ef the pregram is
" cegnitive. The pregram is implicitly feunded, on a strict
¥ ) appiication ef stimulus respense learning thory. ' -

Princisles ei learning and instructisn. Few assump-
tiens are made abeut the nature e¢f childheed and/er
metivation in the Baroitep-Engeinann pregram. It is
.recegnized that all children have a eapacity te learn and
that, in the case ef disadvantaged children, learning
preblens are tndueced prinafily by the onvironncnt.‘ife. an
eutgrewth ef faulty iéarning experiences. Therefere,
leapning preblems can bg ovéreeme under the proier
énvi;bnnental circumatances. |
. Implicit in the desizgn eof the learning activities is
the be}ief th%‘ghildfen seéx te master their ewn environi .

ment, Werds, sengs, games and subtle ferms ef cempetitien

W “("Here’é a: hard ene~~-I*'11 bet I’'1l trick yew with thias

one.”) are used te metivate and appeal te yeung children.
, ’ Evans (1971) liétp’seven najer Béroitér-Enéolnann,

7
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prineiples of learning and 1nstructienn

1. .ﬁghaxigxgl_ghignjixgg « The Bereiter-Engelmann

curriculum is unsurpassed as an instructional
pregram in clearly indieating the terninal
behaviers it stiempts te preduce, The Bereiter-

Engelmann ‘pregram gives a detailed acceunting ef

- the sikills it believes are raquired of children fer
academic success in the prescheel and primar& A
grades (15 akills in totaiO? Theaegskil;- are
breken d@wn inte respenses which may be directly
observed and measured. “All skills are stated in

_ terms of ebservable behaviora (oo, "The child

will be able te name the basie colors.)plus wnito.’
blac§, andlbrch.”) They alse previde tunctional
cues for ?he p;anping of ;nstfuctional activities

and mere impertantly they alaa71y indicated te the |
learner What he is supmesed te be lsarning. '

2, 'ﬂgngggnggnnAQ;QQQiné -~ Children in the Bereiter

-Engelmann pregram, theeretically all four years of

-

age when they enter the pregram, are placed in

"small greups ef apprqximptely five members each T =
according to demenstrated ability. The ratisnale

for hemogenesus groeuping is thie: "by ﬁe&ucing
heteregeneity with respect te sucb.vanf?bles as

learning rate and cenceptual repertoiréz instruc- .

tion may be streamlined, pacing geared apprepriate-
’ ' L
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ly, and frustratien levels reduced". (Evans, 1971)
The very directive and cenvergent tasks ﬁrocent%d
tc‘fhe childron by the Bereiter-Engelmann éurricule '
ununakthhin‘gfodp§ng 2 ronsoﬁnble proecedure, It
can net be‘ovgrlooked; hewever, that ability ‘
greuping is net witheut its dioaivantages. inclui-\
ing the danger ef tymecasting a ehild with 1owe£
ability, R
3 Anm_lmm = Childrén in. the Bcreiter-'
Engslmann pregram are'constanfly‘naklng actiﬁe;

e

r

foapcnsés with a qroat deal ef emphasis on'raﬁyfi-:‘
tive verbalizationé. Beth unisen respenseés and .
frequent individual ronpohsos f?b enooufiéed

within the sgall graup interpgéioh, A raﬁdqnjbrdor
récitation.stratégy (versus téxoi ereder where.
cﬂildren‘know in advance when tho§°ll be cali d
upen) is requestad and the metivational value of
this ;trategy;;'suppogted by empirical research
(Hudgins and Gere, 1966). ° .

L, Immpediste Feedbmck.~ A recitatién mede of
instruetien eétablishosfone of the mest impertant

~ eenditiens ef ﬁcarnings immediate feedback (Cagne,
1965)s The children in the ﬁerciféerngelmann—
program conséaﬂtiyprcceive gﬁowledge of the results
ef their actiens. This type eof feinfqrcdmant has

twe values: The first value is metivatienal - 1l.e,




by respsnding te material structured te reduce
‘ ' l '
sfrer rate, the child may experience the suécess =e - )

necegssary. for the'dnvelcpment 0f achievement

-5

motivaticn. The- second value ic infermatienal in -
that when errers are made specifie and unambigieus
feedback frem the teacher nay indicate why a
responee'waa incerrect. Rowapd.ytratoéigs are
stréséed for purpeses eof maiﬁtaining,rhpport and
pupgi ngtivati:n. Teachers are te }cward effert,
task-invelversnt (vefsus ﬁiay metives), group
cohosiVeness and béoperation; Shaning. canxing.

&on are to be avoidel. Rewards inclui\\

and deregat
beth tangible (cookies. raising, gime privileges)
an social rewards: (sraise and recegn. - Lon).

"Be oiter and Engelnann. hewever, feel ilhs real )
r;wariﬁ for children will emanate frem their newly |
learnod akills. Diseiplinary tebhniqu%s inelude
,mo(erate physical puniahment and secial iaolation
(ﬁ;uoeout)o \ )

5-l Qxiinaﬁgs_Sanngpng - Language, reading and
arithmetic_activities are cembined inte a saqﬁen~
tially progranpei’eurriculun which iragresaea frem
simple %o cemplex. The aequenco is essentially
legical, based on concoptual hierarchies and
linguistic etructure. .

6. Transfer - The uhgimate objeotive of the

1.




~ perfermance., In theery, the Bereiter-Engclnann .

- schoolmlearning mere efficient and effoctive. (It

. learning of skills which will faeilitato the

transfer” (1965)- " . .

‘Crgtgrion reference is a form of assessment which

dures (Evan

o

Bereitcr-Engelnann prcgram is- the concept of
"transfer of learning."” Transfcr ability refers te
the influence that learning which eccurs at ene

peint in time will havo en-subsoquont loarning ‘or

~curricttlum is design&d te incroase tho probability
that mastery of its basic concepta will make future

must be pointed eut that the transfer effects ef
the Bereiter-Engelnann progran are net elear te
Wate.) It is inportant te nets. alse that the * -
Primary Beraiter-Engolnann enphasis is upen the . -

learning 5! succossively more compiex naterial o -

within eonceptual aystene. Gagne'a *vertical -

7o 9ziin:isn.:nrn:zﬁnhfinniinx‘(élazer}fl963)'— _

attempts te evaluate instructien where the intent .

is to create a spocific level eof skill preficiency
among children. In other worda, if instruction is
adninistered ‘fer the purpese ef prouoting ameng all

children‘the achievement ef partioular geals, it

" evidence ofgthe validity of instruetienal prece- 3

197.). Either a child has attained 7

\0

|

|

1

fellews tﬁ§t assessment’ precedures sheuld previde . '?
‘ ‘ |
|

|

|

|

|

|

!

|
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the sbjective er he has net. If‘hé has, mastery

has)occurraia- If hé’has:nof, precedures must‘ba )
redéﬁignéd. Children are net ranked o cﬁgpdreé to

each ether. Rather their éb;nt‘of reference is the

ST —— ety .

criterien established by a given instructienal -

ijective.
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\ ST ‘Overall Pregram
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. :‘L&n‘n‘ka_gnzgggnlnno The Boreiter-Engelmann language

curriculum is cempesed of an 1nte¢:;tod set of basic

ncepts. sontence }orns. and presontation strategies.
Bereitor and Engolnann naintain that childran must totally
understunu that language i3 a gymb’°" Fnbltitution ror
physigal reality. Fer exmmple, 7+  .JG must learn that
the expressien, "Iwe balls are en the tuble”, has &
eonerete referent which may bq‘oheerved or created. The
chilé, threugh ia@guagé. is alsk previded with an indepen-
~ dent check on th; aceuracy- of his ebsaervatiens. Fer this
roason, statements of fact represent the key element ef
the Beroiter-Engelmann seaching languago (Baroitor and
" Engelmann, 1966). -
« Bereiter;@pgelmaﬁﬁ have develeped 2 model fer
presentatien ;fratggies which has as ;ta cemponents the
statement and the, second-erder statement, whieh ﬁcdities
or ;;)lﬁda the idantity statement. Cembinad, these twe
statoment ‘forns pessess the cnp&city te tcuch the basic
conqepts of the languugo program, _

The identity atatenont provides the symbelic repre~

sentatien ef an ebject: "This iz a(n) _

* *This is & bleck.”) The seceni-erder statement pernite
the._ furthor expansisen and specificatien of eoneopt

attributes: - ] \
mpts 1L ia <" (8egs, "This bloeck
o =
- ; . ﬂ
/ \\\\\\\\
0 \\\ )
o TR T~

" (Oo‘o,

. ';13
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is blus.")
Further variatiens of these statement ferms are

ﬁieaented ence the tve basic ferms are uastered.“xéhese

’Qhr%ationg allew fer differential subject-prcdicate‘

\JAacement. Such v&riationé include pelar coneepts (such

a8 het~celd, hard-soft). nen-pelar cencepts, which pertain

\only tO membars of an 1dantity class (o.g.. "T?} ball is

blue”). Where the attribute celer is nonpolaryand ether
members of the clasa concept "ball" lay dlffer in color
and ntn-polar concepts-¢hat represent a proporty shared by
all members eof a concopt class (eege, 'Thia ball is a
toy.")s _

" The children in the Bereiter-Engslmann progran learn
hew to jdentify, label cerrectly, and classify common

objccts in the envirenment. Beroitor and Engolnann alse

i maintain that tho languago program has the capacity te

develep tha child’s ability te fornulate -meakingful
!
questions abeut the basic proporties ‘of cencepts ané

relationehips ameng concepnts (Bereiter and Engelmann,

1966) .

Bereiter ;nd Engelmann use a technique knewn as
"pattern drill" fer teaching langusge contopt'.'ToAcher-
pupil interactien is in the ferm ef verbal presentatien-

demenstrathen fellewed by questien and'answor atiatogies.

Bereiter—Engoinann Langusge Program

Develemmental Stagesz
10

R n

‘n.ai-
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~
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1.) Fir;t-order atatouonts !

(a) The ldentity statemont - singular
This s 2 bloeck.

. (b) Idontity statement - plursl
v These are hlecks.

o (e) Net, statenents
! . This is net & hleck.
? ‘ ' These are net hlecks. )

2.) Secend~erder statements .
nen-pelar attributes
(a) Celer

(b) Prapesitiens

{¢c) Not : .

i Seccnd-ordar identity statements ) 7~,,ir~”
’ - ~ (a) Classificatien oo -
ex: animals, plants, parts, weaponaq furniture

——

Second-order statements - .
Pelar attrivutes N

(a) Pelar disériminatiens - singular ) )
- This is (fat, skinny,-

( (tall, shert, etc,)
(b) Pelar discriminatien-- plural

‘Themse 3y~ _____ are -
(e%Cs)

1
'

(reugh, smeeth, \

(c) Pelar ~ "nst"
This= - is net .

(a) Pelar deductioens
If this is ghert, then this is net leng.
If this is leng, is is net shert.
If this is net shert, this is leng.
If this is net lengl this is shert.

(a) Special pelars
exs befere, after, next te

Reading curriculum. The reading progfam is vagesd en

) \ ‘ .
the belief that the best way te teach reading is te ] ¢
1n
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cencentrate en the eperatiens, that are invelved in the
. \
Therefere, the pregram begins:with verbal

-

reading act. |
and sequencing operations\that are necessary te perfern j
reading respenses apprepriate fer simple werds. Children, ﬁ

therefere need te knew the fellewing feur things:

Children myst: - ‘ .
/ 1. Recegnize letter-seund cerrespendence; i

Knew that seund ‘sequences are indicated by the
R [

24
special arrangement ef letters which are foregd

~ inte werde;
Vd
Understand that any spoken WOrd car bs spelled by

3.
helding ezch seund in. that wozg (eege, m=a~n);
Realize that any werd said slewly (&s in m-a-n)

can be "said fast"” and then l@ontified at a
: ) o BN

!

4o

nermal rate of speech. -
These feur steps cemprise the erder in which initial ‘
: .

1

reading skills are taught. ‘
The later phaseas of the reading pf;gram include i

learning the alphadbet (forwafd and backward), ever 200
irregular werds, the cencept of cnpithl,latters. and an

increased wetklead in vecabulary ﬁraining and werkbsek
/
{

activities.
Thé\grithnetic curriculum is

A

based upon'the assumptien that drf%hmotic is a special

form of language wh;ch invelves iifferent types of

|
!
/
/

“}questions that may be answered cerrectly or incorroctly
i2 -




depending upen the child’s stere of knewledge.

‘The curriculum invelves a set of strategies which are

systematically arranged te teach arithmetical symbols.’

cenventiens and eperatiens. Basic rules and strengly

patterned preblsm-asking strategieq dre practiced under

tightly subgcribed cenditiens. The principel ebjective is

the mastery ef precisien skills in basic arithmetic.

,Mggig_ﬁnzzinnlna;A Music sctivities are cerrelated
with succesaive stépa in the language and reading pro«»r

grams, These activities baeicélly serve te reinferce

- language principles.

e S 00617 /




BASIC TEACHING STRATEGIES AND o
~ ROLE OF THE TEACHER IN THE DIRECTIVE PRQCESS

\

. The Bereiter-Engelmann pregrar is prebably witheut
peer in terms eof the directive functiens served by’tﬁe
teacher. This intensive academic srientatien requires
individuals whe are extremely skilled in the impl;menta-
tien ef language, arithmetic and reading activities.
Nething in the Bereiter-Engelmann pregram is left te

- chance, guesswerk, er intuitien. "Geals are conérete,
teacher actiens are deliparate,\and sequencing is pre-
determined? (Evans, 1971). Bereiter-Engelmann take the
pesitien that teaching skillé%;nnx be learned and per-
fected - there is ne "naturalébor; teacher" - Engelmann is
guided by the principle that tegchcis nust’ be told exactly
ﬁhat te de and hew t; deo it,

\\_90 mixture ef teaching-techniques used in the
Beraiter-Engelmann curriculum has been cencoived specifi-
cally with small greu» instrqgtﬁen in mind. These
teqhniqués raﬁge fr;m the mechanics ef presentatien te
feedback strategies,

Teachers are advised ef certain strategies fer
teaching. Fer 2xample, while greup activity is underway,
an individual child sheuld never be werked with fer mere
than 30 secends at a time. This pelicy is relevant %e
metivatien -~ keeping children actively invelved and the -

enceuragement eof tetal cencentratien as children take

‘ ' iy

ey




turns rapidly in the ceurse ¢f respending te teacher

-questions. Teachers are ursed te use shert explanatiens,

géarod at all times te the child‘s éurrent stere of
information. Rhythmlis phrasing afl vorbal statements and
clapping are used teo dranatize basic lanzuage patterns.

f\Feedback is given censtantly. Tho teacher must inferm a -

\

child very élearly when he his er has net made & cerrect

®

;esponae. A
} Altheugh the.teacher werks at @ fast and steady rate
of specd, children are net »ressured to\hurrv or speak
unnaturally fast, A vielatien ef this pr&nciple defeats a
main purpoaa of the Bereiter-Engelmann tral ing, i.e.. te
enpand and standardizo expressive langusge. Children are
encouragod te spaak loudly and diatinctly at all tinmes.
Liberal questisning by tha teacher 13 e-eontial te
maintain the interaction which is charactoriatil of

Bereiter-Engelmann instruction. Yet teachers are warned

te aveid ‘the uase of "cues” er *prpnpts“ because they may

“signal te %he child the expected-responne, An exmumple of

such 2 "cue” weuld involve ‘2 teacher forning the beginning
of a word on_her lips.

A mest signifiéhnt teaching atrat;gy is that which
calls fer differential levels eof difficulﬁy at varying
times in the inetrungonal-period. Levsl ene (least
difficult) requires onlj that a childfoint te an example

of a cencepi under study (e.g,, "Shew me which ball is

15,
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blue."”). Lavel twe requireé & "yes-ns" answer te ques-

tlens ("Is the ball blue?”) The third level #f difficulty
requires a child te repsat basic statenénte (Teacher:s "Is
this ball blue?” Child: "Yes, this ball i; blue,”) Level
feur (mest difficult) sequences that a child identify -
critical attributes er cencaptual relatienships by ’
apprepriate atatements in the abssnce ef éirect»qgestiona

" (Teacher: "Tell me abeut this tall.”) Difficuiggyievel is
varied accerding te the children's skill and fatigue |
level, although'level feur is preferred whenev;r-possible.

In sum, the directive Precess can be characterige@ as

& technique which is high1y~aelective. teacher-sentered

and teaéhes cenvergently., Heavy stress is placed upen

techniques and incentives which enceurage children te werk

- rapidly and steaéily with a prescribed met of activities.

¢
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A? par@ of the prefessienal and academic develepment
"of the gtudents in the Early Chlldh;ed prograr at the
Uniééggity of Virginla, the staff videetaped selected
interactiens between these students and children ef '

_ . prescheel and primary ages. The interactiens censisted af
teaching the .children cencepts using either the develop-
mental er directive precess.

The videe tapes Qeréisubsequently analyzed in the
fellewing areas: stratezy used, mede of interactien,
centent ef interactien, and medis metivatien. A descrip~
tien and discussien of the abeve areas van be feund in the
medule entitled Dovel;pngntal Learning Precess (Maﬁn,
1974).

These tapes were evaluated by several judges and a
high inter-judgze reliability was achiewed. Altheugh the
results have net been statistically analyzed at this time,
-certain trends er patterns have been identified in the
interactiens between th; students and children. Beth the
directive and develepnmental teaching'procesaes previded
ebservable trends. Hewever, fer purpsses ef this medule,
enly these patterns idenfified with the directive precess

will be discussed.
——
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Te facilitate the reader's uﬁderstanding of the
teacher-pupil interactien pattern in the dirsctive
pfoc;ss,-examples of directive teaching are presented and

explained belew.

RATING SCALE FOR DEVELOPMENTAL - DIRECTIVE PROCESSES

Teacher: Sandi

Develepmental Outceme: Dixzs1ixn.Ezgngnnﬂ_ﬁlsnaixinsiian

of Celers

Learner Characteristics of Childs 5 year eld male--high
risks lew vecabulary

Situational Variables: Class:oom activity with ene child

AN
Incident Strategy Mede of Centent ef !M;}ia
Used Interactien Interactisn /|Metiva- -
tien - -
1 IS (I BC | _
2 VR Net ceded  Net ceded -
3 DS I cc \ Object 'z -
. (bax1) i
4. IS Id . BC
i VR+Ex -+C1 - +CC | ’
6 DQ I +C1 . ¢c . 0 (dall)
7 VR+NVR | =
8 DS° I Th \ -
9 HQ I ST
10 DS I cc 0 (ball)
11 VR
12 DS I+Cl cc 0+(ball)
18




Tho

Incident

interactien is as fellews:

~

-

2-‘0

3-

4 -

5-

G

7.-

The tezcher says, "Leek at me.” (Imperative
.statement (IS), ;Iving a direetien (ID) in erder
te eentrel behavier (BC). The child rcspond-.iy
leeking at teacher.

The teacher verbally reinferces ‘the child - "I

diiko,@ho way yeu leeked at me." (bR)

The teacher helds up a ball and says, "This ball
is ®lue.,™ (Direct Statement (DS) giving inferms-
tien (I) and slassifying the ball as a eelor--

“blpc. {ce)

Touchef says, "Say, this ball is Blue.” {Impera-
tive statement (IS) ziving a édirectien (ID) wPilo
centrelling »shavier (BC). Child respends with,

-

*Ball. blue.

Teacher rcinforcbs child verbally sayin;. "Dhat's

goed talking. (YB) The wall is wlue." (Ex)
(Extonding the ¢hild’s phrase "Ball blue.")

The teacher questiens the ehild. "What celer is
this %all?" (Dirsct questien (DQ), asking fer
7dnfornlti¢n (I) and alse fer & seler clalnifica—
%ion (Cl) and (CC).‘ Child rcsﬁiﬁd-, "Blue,.*

Tho teacher reinforcoa the child verwally, "I
really like the way yeu’re talking teday,” (VR)
and simultaneeusly patp:his hand (hpn-;erbal

19
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i

100

reinfercement - NVRr.

The tcabﬁcr statos.~“1'm geing/te trick yeu this
time. " (Direct Statement (DS) ;iving informatien
(I) by stating hcr'(@o?éhcr'sf hehdviog\(TB).

"De yeu want te be tricked?” (Asks aA hysethesis
questien (HQ) requiring only d yes-ne answer~-She
seeke infermatien (I) frem the individual child
(S1).

Teacher held= up biue ball and aiyl. ”Thie*b%%}

Child respenés “"Ne!" te questien., .

. is red.” (Direct statement (DS) giving inferma-

* with, "Ball blue.”

11 -

12 -

sien (I—;hgl;_ig_ﬁgj)'and'clannitios‘tho,ball
The c¢hild cerrects her

accerding te celer (CC).
: »

Teagher verhally reinforcas..”You re thinking
QyR) | '
Teacher states, "This »all is,ng& red--it s o

hard teday. Great,”

®lue. "
(I) and classifying the ball wy celer (Cl and CC).

(Direct statement (DS)~¢ivinz infermatien

n 6\ -
[t ‘_J . -,
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DIRECTIVE PROCESS COMPETENCIES
Cegnitive Gempetoncies ‘

4
e

, Student \will dononltratc knowlcdgo and underatanding
of the followings ~

1. Measurement ef wshavier )

2, Basic sehavier principles ~ Ch

3. Applied analysis ef behavier

. %, The elements that cemprise the Boroito;—Engelngnh \

appreach te teaching roadin;, arithnotio. and
-Ramguige. . .

ﬁxnll.gznlninnninu

1, Be able te »inpoint er dofino & child'e
bahavier as an obcarv.rg\pountablo, repeat- .
able nevements ef  che child.. - )

2. To be able te racord roliahly children's
bshavier in the classreen setting uling an
_apprepriate recerding methed (e.g., event
roco§ded, duratien, pcrfornanco to eritcrion.
stce)s . .

3. Te e able te acceXerass- er-destedawate: the
shild’'s behavier using techniques derived
frem behavier principles (e.z., pesitive .
reinfercement, punishment, extinction. etc.).

\ L, Te be able te: access behavieral :changs by

‘ \uaing an agprepriate single subject desizn .
/(@ege, reversal nultiplo ha el no, changing
criterion. otc.s
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MODULE SCHEDULE AND REQUIREMENTS

TéPICz Bereier-Engelmann Appreach
INSTRUCTOR s |

CLASS DATES:

FOUNDATIONAL MATERIALS: -

‘ ) Carl Bereiter and Sié;fricd Engelmann
' ‘ ., _Prentice-Hall
ir?,;:?‘ 966 . '

?SUGGESTED>SUPPLEMENTAL READINGS:

Beeks L _
. Beréiter, Carl and Engelmann, Siegfried. .

a

Prontico-ﬂall. Ince; Englowocd )

‘Science ResQarqh Associgton. Ings

LN g s

s - & LA e
o2 1969
‘ Slegfrisd Engelmann x ‘ -

Dimensiens Publishing Cempany

1969

Fexy Glenda Ann ad Moyers. Linda. ™A manage-
ment system forcDiatar level Is Reading,

Arithmetic, Language." .Science Research -
Asseciates, 1973, © .

; /’ s Bereiter, C. Genetics and educadility: sduca-

c11rf£. NoJo 1966, . -

tienzl implicatiens ef tﬁe Jonsnn\dehate. In’

$
.
<
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¢
!
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/
T
T :
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&

J. Hellmuth (Ed.) Dimsdvaniggad Child Vel. 3,

New Yerk: Brunner-Mazel, 1970, -

Engelmann, S. The effectiveness of direct
instructisn en ~Q perfermance and‘ichibvauant in

réading and arithmetic. InJ. Hellmuth (Ed.)

DAna!xnn&nzaﬂ.ﬂhildnxnl;.B N'w York: Bruriner-

Weskevitz, S, Sole assunption: underliying the

~ Bereiter Approach. In JeLs Preat and GeKe

o.

Hawkes (Eda-) xha.Dianlxnn&nzs!_ﬁnilix.lnnnnn
3nl_1nngxgxign§ New York: Houghton-ﬂifflin,

. )
1970, 5 o .

S»icker, He 'Intoll@ptual d@ﬁolopﬁ&nt threugh

early childheed educatien, Exmevtienel Children,

[

1971, 37, 629-640.

2
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) o |

Day 1 - Orientatien 1100 - 4:00 . clasgreem .
Assignment: reaq text
K. Clos; attentien te all Chapteré excedt 9 & 10 .
Be Knewledge of Chapters 9 & 10

Day 2 - Reading day - ne class Indivii@?;iconferences

*
P

[

Day 3 = 1100 ~ 3130 ~ Questien and answer seried - classreem

~

- Evaluatien N

-

» = ' N
?, As Oral test on text and erientatien materiunls
Be Students will sisgn up fer time slet
Day 4 - Use of DISTAR Materials 1:00 - 3130 classreen

Agsignment: Skim supiiomeﬁ%ary‘naterial
Day 5 - Use #f DISTAR with ene child at field center

Day 6 - classreen
Videofaped at field center with ene child usiné
DISTAR material /
Disgussion of vid;o tapes
Greup practice '
Behavier probléms (pp. 78-91)

~Asgignment: read severzl articles

\

Days 7, 8, & 9 = Practicum in respective f'ield sites (8:00)9
12100

Evaluatien: video tape 3rd day ef practicunm er@erience

Day 10 - Review evaluatiem~videe tapes

2H
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| In;ﬁrudtibns fer Reading the Text

When yeu are reading the text, yeu wili‘find\g\PrSelf
inunda+ed with pertinent infermstien. The rollowing are
givan te aid yeu in yeur reading. When yeu road. de net
téy te learn every bit of infermatien en the first roadiﬁg.
Try te glean basic infermatien. Knew the types of |
children whe wenefit frem this pregram, and why. Be able
te define the classresom set up mest eon;linontary to this
approach. If pemaible, derive a sqlf—na@e formula that
implants the Basic questien and answer afructufe in yoﬁn
mind. The fellewing key phrases and steps may be helpful:

1. Singular identity statement

2. Plural identity statement

3¢ "Yes>ne" questiens

h; “What"'questions.

S: Negative idontity questiens™

6s "Where" questimns
While yeu attend te structure, keep in mind the %ime .
suggested fer different units, and hew yeur ewn tist;kas
and the child's may be cerrected. Remember =- everyene
makos mistakes, but the intelligent persen cerracts these

nistakes and learns frem thenm. -
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‘Beraiter, Carl, and Engelmann, Sisgrried, Teaching tha
o » Engleweed
Cliffs: Prentice~Hall, 1966a. ’

Bereiter, Carl, and Engelmann, Siegfried, “Observations ef
the Use ef Direct Instructien with Yeung Disadvantaged
Children”, Jeurnal ef Scheel Pavchelegy, 1966v, 4,

1 3. Z 55"62. '

Evans; Ellis P. Centemserary Influsnces in Early Child-
heed Educatiepn. New Yerk: Helt, Rinehart and|
Winsten, Inc., 1971. I

Gagne, Rebert. The Conditiens ef Learning. New ?‘ork:

, Helt, Rinehart, and Winsten, 1970. L

Glaser, Rebert. "Instructienal Technelegy and tg% Measg~
- urement of Lezrning Outcemes.® 2an_Pay -
gigt, 1963' 18, »p. 519-521. .

- ~ { 4
Hudgins, Bryce B.; and Gere, Jeseph. "Classreem Recita-
tien: The Effects of Interactien Patterns upen
Learning.” Jeurnal ef General Psvchelegy, /1966, 75,
PP, 243-2U6. T X

Kauffman, J. M., Hallahan, D. P., Payne, J..S.,;and Ball,
D. W., Teaching/learning: quantitative and functien-

al analysis ef educatiénil perfermance.
Special Educatien, 1973/ Vel. 7, 3, 261-2%8.

"Mann, M. E., Develepmental Precess. Menegraph/V, In a .
Perfermance-Based Early Childheed-Special Educatien
Teacher Preparatien Pregrams Final Repert OE@-0-71-
4153 [603]). 1971-197%. - ; :
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