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INTRODUCT ION

The organization of this book is based upon the various developmental
stages which all children go through at different age levels, and which
indicate a need for a variety of related experiences in order for maxi-
mum development to occur. These then form the foundation for future
academic learning. These various stages are as follows: sensory-motor,
auditory-language, visual and cognitive.

Many children with learning problems exhibit developmental lags brought
about by certain handicapping conditions which have limited experiences
necessary for maximum growth. For example, a kindergarten child ex-
hibiting a lag in the sensory-motor area may encounter difficulty with
cutting or drawing activities. A child exhibiting a lag in the audl-
tory area may have difficulty in learning to read phonetically. Their
need then is one of remediation in the deficient developmental areas.

The intent of this book is to provide teachers with a variety of re-

. medial tasks and objectives arranged along a developmertal continuum.
It is by no means intended to be the only scurce of methods or mater-
ials. Rather its use is more of a guide to encourage teachers to
better develop these concepts.

No one philosophy is followed in the organization of this book; how-
ever, the thinking ot Piaget, Frostig., Osgood and Myklebust are utilized.

oo f TS e,

Cecil Berry, Dirgetor / ///

Special Education
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INDIVIDUAL PRESCKIPTIVE [INDEX

Name John Smi th Birthdate _ 4-9-64 CA _ 8-1 VIQ 77
Pe— >ogist Jones School Year _72-73 _MA _6-11__ PIQ Qﬁ_l
AcRhievement Expectancy 2.9 . Case Study Date 11-2-72 FiQ 85

Achievement: Reading 1.1 spelling 1.0  Arithmetic 1.3

S

l. Problem Areas Prescriptions

Gross Motor 01-01-04

Directionality 01-02-01

Fine Motor 01-04-04

Associative Language ; 03-02-01

Expressive Language 03-03-04

Auditory Discrimination 02-01-04

Auditory Sequencing 02-02-09

Auditory. Closure 02-03-01 .

* |nadequate Sight Vocabulary Dolch Basic Sight Words

No association of any sound to letters 02-01-04

~_ Is not aware of tne simplest concept of 05-02-01
subtraction

11, Areas of Strength

Visual modality is significantly better developed in all areas, particularly in dis-
crimination, memory and association. John is relatively better at understanding and
remembering what he sees, thus learning will be faster when material is presented
visually.

111, Behavior

Cannot attend to a task for more than five minutes. Refuses to rai-e hand when speak-
ing;.talks out at random. Reacts well to praise; will rebel with refusing to work if
force is attempted to get John to work. Words well in a small group where structire
and reinforcement are provided:

| Comments ‘

Lives with natural mother and two younger <iblings. No father in the home. Retained
in kindergarten. Presently on medication. Last medical evaluation (5-16-72) indi-
cated a diagnosis of ''minimal cerebral dysfunction.' Enjoys drawing and Hot Wheels .
o -Gum drops and puzzles are also strong reinforcers. Mother quite cooperative and
C eager to help John. 10

Vi
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01 Sensory Motor (Laterality) - Dominant use of one side of body. Generally symptowatic of &
affect balance and development of right-left direction.

b

SKILL OBJECTIVE SKILL EXAMPLE INSTRUCTION

J1-00-00

-

see objectives under gross
wotor and directionality.

-
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- Dominant use of one side of body\ Generally symptomatic of a iearning disabrtit. ’ .

affect balance and development of right-left direction.

’

-

SKILL EXAMPLE -

’

INSTRUCT ION

SUPPLEMENTAL 10"




0l Sensory Motor (Directionality) - Involves an awareness of direction (right, left, up, do
hinder a child In carrying out 'directions related to pl
inating similarly shaped letters whose difference is du

ence.

May also be causal factor with reversals.

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

01-02-01

Child will be able to identify
his right and left hands.

01-02-02

Child will be able to cross
the midline in identifying
body parts.

Child will be able to, distin-
guish his left hand from his
right.

Child will be able to touch
his left shoulder with his
right hand.

Use a visual cue for one ha
(put on a glove, bracelet,
or star). Teach left and r
allowing child to use the ¢
to tell one from the other.
(same for feet)

Ask child questions regardi
use of hands and feet (hanc
throws with, foot he kicks
etc.)

Phase out visual cues.

7

Use cues where needed. Ha:
child execute commands. M
need to give directions sl




onality) - Involves an awareness of direction (right, left, up, down, etc.). Problem here will
(hinder a child In carrying out directions related to place or location and in discrim-

‘inating similarly shaped letters whose difference is due to their directional differ-
ence. May also be causal factor with reversals.

SKiLL EXAMPLE ’ INSTRUCTION SUPPLEMENTAL IDEAS
ntify | Child will be able to,distin- | Use a visual cue for one hand Simon Says Game
3 guish his left hand from his (put on a glove, bracelet, ring,|Blue Section (p. 13)
right. or star). Teach left and right {Valett Manual (19)

allowing child to use the cues
to tell one from the other.
(Same for feet)

Ask child questions regarding
use of hands and feet (hand he
throws with, foot he kicks with,
etc.)

Phase out visual cues.

SS Child will be atie to touch Use cues where needed. Have Simon Says Game
g his left shoulder with his child execute commands. May Blue Section (p. 13)
right hand. need to give directions slowly. |Valett Manual (19)

Frostig Workbook (Level 1]
Frostig (Move - Grow -
Learn -~ Program)




01 Sensory Motor (Directionality) - Continued)

SKILL OBJECTIVE SKILL EXAMPLE INSTRUCTION,
01-02-03
Child will be able to carry Child will be able to place Teach directions related to
out directions related to | his pencil on the right side down, inside, outside, etc.
nbjects., of his desk. Start with the child's body.
Then have child carry out or
objects:

1. Place the ball under the
table.

2. Point to the left side of
the book.

3. Go to the board and make
your name in the left hai
corner.

L, Make your name on the ri
side of the paper.

5. Point to Johnny's left a
right leg, etc.

6. Point to the back of the

7. Copy these circles start
on the left and going do
the paper. Use visual ¢
whenever possible.




hality) - Continued)

SKILL EXAMPLE INSTRUCT ION SUPPLEMENTAL 1DEAS
ly Child will be able to place Teach directions related to up, | Frostig Workbook
his pencil on the right side down, inside, outside, etc. (Pre-Worksheets - Level |
of his desk. Start with the child's body. Blue Section (p. 13-14)
Theh have child carry out on valett Manual (19)
objects: Kephart, "Slow Learner in
the Classroom."
1. Place the ball under the Frostig (Move - Grow -
i table. Learn - Program)
2. Point to the left side of
v the book.

3. Go to the board and make
your name in the left hand
corner.

4. Make your name on the right
side of the paper.

5. Point to Johnny's left arm,
right leg, etc.

6. Point to the back of the car.

7. Copy these circles starting
on the left and going down
the paper. Use visual cues
whenever possible.




01. Sensory Motor (Gross Motor)

The ability to utilize one's body in large muscle actiy
Involves no direct relationship to academic learning.
Problems here are generally symptomatic of a learning
Can also hender a child socially as they may not be abl
compete in large muscle games with other children.

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCT ION

01-03-01
Static Balance:

Balance maintained

while not in motion.

Stand on tip toe - 10
feet

Stand on one foot,
raise other and move

to front, side and rear.

Statue

1. Demonstrate skill with
eyes open; with eyes
closed.

Instructor demonstrates
pose and child copies for
ten second duration.



Motor)

The ability to utilize one's body in large muscle activities.

Involves no direct relationship to academic learning.
Problems here are generally symptomatic of a learning disability.

Can also hender a child socially as they may not be able to

compete in large muscle games with other children.

SKILL EXAMPLE INSTRUCTION SUPPLEMENTAL IDEAS )
Stand on tip toe - 10 1. Demonstrate skill with Child reaches for clouds,
feet. eyes open; with eyes touches the sun and sees

closed. how high he can reach.

$tand on one foot,
raise other and move

to front, side and rear.

Statue

Instructor demonstrates
pose and child copies for
ten second duration.

See Teaming Disabilities
Guide: Rossier, p. 134

Strike funny poses using
right-left orientation.

Strike funny poses using
front-rear orientation.
Teacher suggests various
poses verbally.

Children make up p.sses;
ask students to copy.

EH Handbook, p. 115,

Blue Section (p. 8)




01. Sensory Motor (Gross Motor)

SKiLL OBJECTIVE SKiLL EXAMPLE INSTRUCTION

01-03-02

Balance:

Child will be able to Student will walk on 1. Balance on one foot

walk on a balance beam ‘raised beam using while standing.

or rail putting one out-stretched arms

foot in front of for balance. 2. Walk forward on string
line or chalk line.

another going forward.
3. Hop on line.

4. Step, slide, slide, step
on beam.

5. Walk backwards on line
or beam.

6. Follow path of shapes
in given order.

a2

Stand on tiptoes, run in
a circle. ’

-~




r)

SKiILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL 1DEAS

Student will walk on
raised beam using
out-stretched arms
for balance.

Balance on one foot
while standing.

Walk forward on string
line or chalk line. ™

Hop on line.

Step, slide, slide, step
on beam.

Walk backwards on line
or beam.

Follow path of shapes
in given order.

Stand on tiptoes, run .in
a circle.

Purdue Perceptual Motor
exercises.

Frostig MGL Coordination
cards #2 (Teachers Guide,
Chap. 8) 3.“,5,9,12,28.

Diamond Science Cards

# 5-8.

Stretch Role exercises
Frostig MGL Cards 29, 31.

Frostig Manual, p. 16.

Valett Sensory Motor
Integration #15.

Blue Section (p. 11)

Last Section (EH Handbool
p. 115.)




Ol. Sensory Motor (Gross Motor)

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

01-03-03
[
Hopping:

child will be able
to hop as directed

with moderate success.

7:i-C03-04
Jumping:
Child can jump simple

obstacles without
failing. ‘

Teacher direc*s child'to
hop on right foot and then
left foot for distance or
time.

Pupil can jump from chair
to floor without difficulty,
can jump from jumping board
without falling, can jump
over knee-high obstacles.

~N N W N

Hop on 1 foot 3 times
and then other foot.

Hop slowly.

Hop quickly.

Hop in strafght line.
Hop along curved line.
Have 3-legged race.

Hopscotch.

Jump back and forth
over line three times.

.~ Jump rope forward.

Jump rope backward.

Have pupil jump over
chair to floor.



tor)

SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL IDEAS

Teacher direc*s child’'to
hop on right foot and then
left foot for Jistance or
time. ’ ’

Pupil can jump from chair
to floor without difficulty,
can jump from jumping board
without falling, can jump
over knee-high obstacles.

~N O~ W P VS B A

Hop
and

Hop
Hop
Hop
Hop
Have

Hops

Jump
over

Jump
Jump

Have
chai

on 1 foot 3 times
then other foot.

slowly.
quickly.

in straight line.

along curved line.

3-legged race.

cotch.

back and forth

line three times.

rope forward.

rope backward.

pupil jump over
r to floor.

4

1.

2.

o U W

Frostig (Move-Grow-Learr
Tasks)

Blue Section (p. 7)

MGL - Agility 44, 19.

Valett - Gross Motor
Development #7.

MGL - Balance #13.

Kiddy bouncer.
Standing broad jump.

Jump and turn 1/4 and
make full turn in the
air.

Blue Section (p. &)




SKILL EXAMPLE

INSTRUCTION

01. Sensory Motor (Gross Motor)
SKILL OBJECTIVE
01-03-05
Running:
Child can run a track
or obstacle course with
a change of pace.
01-03-06
Throwing:
Child can throw a ball
w~ith a moderate degree
of accuracy.
20

Pupil ‘runs a straight
track of easy distance
without difficulty, can
change direction through
a simple obstacle course
without stapping or
changing pace.

Student throws bal+ to
another person. Student
throws ball into box or
basket.

Run in place while
| count out loud to 50.

Run around obstacle
course four times
without bumping into
anything.

Run oh basketball court
line without stepping o

N

Throw Nerf ball (or be:
bag) into a waste baske
about b feet away.

Throw Nerf ball (or be:
baq) so person can cati
it.

Play catch - have studs
catch and throw accura
3 out of 5 times.

Play bean bay game. Ch
ren stand in circle an
throw ball inaccuratel
you are out.

Children throw ball an
try to hit block.

<6
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SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL |IDEAS

\

1

Pupil runs a straight
track of easy distance
without difficulty, can
change direction through
a simple obstacle course
without stapping or .
changing pace.

—

Student throws ball to
another person. Student
throws ball into box or
basket.

Run in place while
| count out loud to 50.

Run around obstacle
course four times
without bumping into
anything.

Run on basketbalf court
line without stepping of f.

Throw Nerf ball (or bean
bag) into a waste basket
about 4 feet away.

Throw Nerf ball (or bean
bag) su person can catch
it.

Play catch - have student

catch and throw accurately
3 out of 5 times.

Play bean bag game. Child-
ren stand in circle and
throw ball inaccurately,
you are out.

Children throw ball and
try to hit block.

<6

Run 50 yards as fast as
you can.

MGL - Balance #8.
MGL - Agility #1.

inventory of Develop-
mental Task, p. L.

valett Gross Motor
Deve lopment #5.

Blue Section

Throw ball as far as
you can to reach targets
set up in the distance.

Valett - Gross Motor
Development #6.

Throw bean bags into
clown face.

MGL - Coordination
#17, 18, 19, 22, 23,
24, 25, 26.

Last Section (EH Hand-
took, p. 118.)



01. Sensory Motor (Gross Motor)

¥

SKILL OBJECTIVE

L 4

SKILL EXAMPLE

INSTRUCT ION

0t-03-07
Skippiné:
Child can skip with a

reasonab le. amount of
skill.

01-03-03
Dancing:
Child can move his

body in coordinated
response to music.

*
-

Pupil can skip around
circle of players, can
skip rcpe forward both
by hopping and aiterncte
foot skipping.

Pupil can progress from
gross body movement to
mor> formal dance steps.

o w N -

w o

Skip forward.

Skip backward.

Skip rope forward
around a circle.
Skip to music.

Skip in relay race.
Skip in and out of
circle.

March in a circle and
slap your sides as
instructor claps hands.
Teach Mexican Hat Dance.
Let children ‘do contempc
rary dancing to popular
music. ;
Dance Hokey Pokey.
Interpretive Dancing:
a) pretend you are tre
blowing in the wind.
b) pretend you are fisl
swimming, etc.
Have some children play
in rhythm band while
other children dance.
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SKILL EXAMPLE

INSTRUCT ION

SUPPLEMENTAL 1DEAS

Pupil can skip around
circle of players, can
skip rope forward both
by hopping and aiternate
foot skipping.

Pupil can progress from
gross body movement (o
more formal dance steps.

w N

[oa MV o N -

Skip forward.

Skip backward.

Skip rope forward
around a circie.
Skip to music.

Skip in relay race.’
Skip in and out of
circte.

Ay
4

March in a circle and
slap your sides as
instructor claps hands.
Teach Mexican Hat Dance.
tet children do contempo-
rary dancing to popular
music.
Dance Hokey Pokey.
Interpretive Dancing:
a) pretend you are tree
blowing in the wind.
b) pretend you are fish
swimming, etc.
Have some children play
in rhythm band while
other children dance.

AN

). MGL - Agility #16.

2. Valett - Gross Motor
Development 48, 16.

3. Slue Section (p. 9)

1. Move-Grow-Learn
Creative Movement #11

2. Valett - Gross Motor
Development #9.

3. Record collection.




‘| Sensory Motor (Fine Motor)

.

Involves the ability to perform tasks utilizing fine musc
here will hinder a child in cutting, drawing, printing or
requiring eye-hand coordination.

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCT ION

01-04-01

Eye Movement:}F
Child will be able to focus
his eyes on a moving object

while his head is stationary.

31-04- 02

¢ye-tand Coordination:
“s1e child «+ill have the
ability to coordinate fine
nuscles such as those re-
quired n eye-nand tasks.

Teacher rolls a ball along a
table top five feet in front
of child. Make sure child's
eyes are focusing on object
without turning .neir head.

Have student connect two
dots with a straight line.

»

1. Frostig Visual Perception
Program, p. 18-21, Teache
Guide.

2. Pathway Program 1! ‘'Eye-Hal

Coordination'' exercises.

1. Pathway Program ! "Eye-Ha
Coordination exercises.

2. Frostig work sheets.
Visual Motor Coordinatior
exercises 1-40. ‘

3. Continental Press Workshe
Visual Motor Skills, plat
1-12 Level 1, plates 1-1;

4. 1deal Form Boards.

5. Fit-a-Grouwp Game.

6. Outdoor games:
Four-square, bean bag tox
marbles, ring toss.

7. Bead stringing, lacing,
threading large needles.

8. Putting bolts on screws.




or) -

tnvolves the ability

to perform tasks utilizing fine muscle coordination.
here will hinder & child in cutting, drawing,

requiring eye-tind coordination.

printing or writing,

blem
or other tasks

SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL IDEAS

Teacher rolls a ball along a
table top five feer in front
of child. Make sure child's
eyes are focusing cn object
without turning .neir head.

Have student connect two
dots with a straight line.

o B

7.
8.

. Frostig Visual Perception

Program, p. 18-21, Teacher's
Guide.

. Fathway Program 1 "tye-Hand

Coordination'' exercises.

. Pathway Program 1! “Evye-Hand

Coordination exercises.

. Frostig work sheets.

Visual Motor Coordination
exercises 1-40.

. Continental Press worksheets

Visaal Motor Skills, plates
1-12 Level 1, plates 1-12.
tdeal Form Boards.

. Fit-a-Group Game.
. Outdoor games:

Four-square, bean bag toos,
marbles, ring toss.

Bead stringing, lacing,
threading large needles.
Putting bolts on screws.

 Valett manual (28).

" Blue Section (P. 19£20)
2. Lincoln Logs.

3. Pick up sticks.

i, Jacks.

5. Halsam Play Tiles.

6. Back section
(EH Handbook, P. 118-11

Blue Section (p. 17-18).

Y



01 Sensory Motor (Fine Motor)

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

"1-04-03
\,.4tLinu:
hitd witl be able to cut on

a predrawn ‘ine with <ome
lcgree of accuracy.

Have student cut out a simple
geometric shape drawn with a
marking pen.

5.
6.
7.

Tut on heavy black straig
line. Use light cardboarc
neavy construction paper
avoid easy tearing.

. Cut geometric figures out

lined with heavy straight
lines (square, rectangle,
triangle).

. Cut out very simple pictu

outlined with a heavy lir

. Cut on heavy curved line:
and circles.
Cut fringes on placemats.

Cut along folded lines.

Cut along dotted lines.




or)

SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL 1DEAS

Have student cut out a simple
geometric shape drawn with a
marking pen.

5.
6.
7.

rut on heavy black straiaht
line. Use light cardboard oi
heavy construction paper to
avoid easy tearing.

. Cut geometric f.gures out-

lined with heavy straight
lines (square, rectangle.
triangle).

. Cut out very simple pictures

outlined with a heavy line,

. Cut on heavy curved lines

and circles.
Cut fringes on placemats.
Cut along folded lines.

Cut along dotted lines.

. Blue Section (P, !

A
'

Back Section (EH Hard-

" book 120-122).

. The Frostig Program for

the Development of
Visual Perception, P, 26

. Valett - Perceptuval -

Motor Skills #33.




01 Sensory Motor (Fine Motor)

SKILL OBJECTIVE

SKILL EXAMPLE

" INSTRUCT 10N

01-CL-04

Tracing:
The child will trace over a

line by covering over a
broken line.

01-04-05

Copying:
Child will be able to copy
simple geometric forms.

Teacher puts a broken line
with chalk on the bla.kboard.

Have child reproduce simple

forms such as a verticle line,
and a circle, spuare, rectanglg,
and triangle.

RS A RO VE I N

2.

3.

. Trace
. Trace
. Trace
. Trace
. Trace

. Cortinental Press Visual

Motor Skills Level 1,
plates 1-4.

their name.

wooden numbers.
flannel board objec
Try Task shapes.
pictures on board
projector.

. Trace alphabet.

. Use grease pencils and co

forms on nverhead project

Copy form from the blackb

Use felt tip pens and cop
forms on drawing paper.




or )

SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL I1DEAS

Teacher puts a broken line
with chalk on the blackboard.

Have child reproduce simple
forms such as a verticle line,
and a circle, spuare, rectangl
and triangle.

VY S w N

I

. Cortinental Press Visual

Motor Skill!s Level 1,
plates 1-4,

Trace their name.
Trace wooden numbers.

Trace flannel board objects.

Trace Try Task shapes.

. Trace pictures on board

projector.
Trace alphabet.

. Use grease pencils and copy
forms on nverhead projector.

Copy form from the blackboard

Use felt tip pens and copy
forms on drawing paper.

[o A0 L I R W] -9

o0~

. Whitman Creative Art

Paper Art Book 1.

. Frostig Teachers Guide,

p. 28.

. Sand Alphabet Letters.

Templates.

Wooden Block Letters.
Trace bodies on con-
struction paper..

Blue Section (21,22,23).

. Valett Manual (33).

. Blue Section (P: 21-24),

. Valett Manual (33).

12




01  Sensory Motor (Fine Motor)

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

01-0L4-06

Can copy letters:
The cnild will be able to
copy the munuscript letters
of the alphabet.

01-04-07

Child will be able to copy
his name,

Have child copy the letters of
the alphabet in manuscript
from the chalkboard or indi-
vidual cards.

Child can copy his name from
the blackboard or name card.

1. Connect the dots to form
letters.

2. Roll iong strips of moldi
clay to form the letters.
3. Print letters in the air.

4. Complete form like shape:
Y make letters:

1. Use the above mentioned
methods with letters in
child's name.




tor)

SKILL EXAMPLE INSTRUCTION . SUPPLEMENTAL 1DEAS
Have child copy the letters of| 1. Connect the dots to form the . Blue Section (P. 27-30).
] letters.

the alphabet in manuscript
from the chalkboard or indi-
vidual cards.

Child can copy his name from
the blackboard or name card.

. Roll long strips of molding

. Print letters

. Complete torm like shapes to

1.

clay to form the letters.

in the air.

moke letters:

Use the above mentioned
methods with letters in the
child's name.

. Continental Press Mat-

erials: Visual rythms.

. Pre-Writing Design Cards

#146 by Developmental
Learning Materials.

s

.'Valett - Perceptual

Motor Skills #29.

. Blue Section, P.. 28-30.

13




01 Sensory Motor (Fine Motor)

1

SKILL OBJECTIVE SKILL EXAMPLE INSTRUCTION
01-04-08
Tracing Cursive Letters:
Child will be able to Have child trace over individ-| 1. Trace with finger over
trace over prewritten ual letters in the cursive beaded or sand paper, cu
cursive letters with form. ) letters.

some degree of accuracy.

2. Do rainbow tracing of i
idual cursive letters o
construction paper.




tor)

—
p—

SKILL EXAMPLE

INSTRUCT ION

SUPPLEMENTAL I DEAS

——

by .

Have child trace over individ-
ual letters in the cursive
form. )

. Do rainbow tracing of indiv-
idual cursive letters on 2.

. Trace with finger over l.

beaded or sand paper.cursive
letters.

construction paper.

Touch Inc. Beaded
AIEhabet. Cursive lowe!
case # 1C.

Cursive Capitals # 1b.

ideal Alphabet Practic
Cards. Cursive lower
case # 6055. Cursive
Capitals #6054,

. Milton Bradley - Learn

To Write Letter Cards
MB7527.

. Kleeco's Alpha Writing

Book, Cursive, A-3.

. Lyons & Carnaham, Inc.

Handwriting With. Wri te
And See. (Workbooks 2-
with magic pen.)

. Visual Materials, Inc.

Cursive Writing, WL O

grades 1-3. (Dittos &

tran%parqcsz;)

. Hays Giant Size Pract
Writing Series. Let's
Write Book 2. (Dittos




01 sensory Motor (Fine Motor)

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

01-04-09

Copying Cursive Letters:
Child will be able to
copy letters and words
in cursive form.

Have child copy letters and
words in the cursive form.

1.

2.

Use pie .n with bottom
painted black and filled
with salt, and copy letter
from the over-head projec!
chalkboard or individual
cards.

Copy letters on unlined
F 3per.

3. Copy letters on nged pap!




br)

@
\

SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL 1DEAS

Have child copy letters and
words in the cursive form.

. Use pie tin with bot'tom

painted black and filled
with salt, and copy letters

from the over-head projector,

chalkboard or individual

cards.

paper.

. Copy letters on unlined

. Copy letters on lined paper.

40

15
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invo '.s the ability to understand what is heard, to di;quish differences between soun
environmental sounds and attend to one stimulus, to attach meaning to sounds. Problems h
in developing word attack skills. Serious problems will prevent child from understanding

02 Auditory Perception (Discrimination)

SKiLL OBJECTIVE SKiLL EXAMPLE INSTRUCTION

02-01-01

Awareness: Child is aware of Child can indicate when 1. The teacher has children

the presence of sound and no sound is introduced into his sitting with heads down ¢

sound. environment and when it has eyes closed and either:
ceased.

a. Play record
b. Toot whistle
¢c. Play piano

Children indicate when tt
hear ''sound'' by raising |
or head, tapping foot, e.

2. Play ""Statue Game,' when
children hear sound, the;
"“"freeze.'' Teacher can de
onstrate and physically
"child who has difficulty
with awareness.

3. Have child indicate when
sound has ceased. Ring a
bell behind him and ask
him to raise his hand or

tap the table each time
the sound stops.

4. Give children turn at in
ducing sound into their
environment.

5. Give child instrument id
jcal to yours, e.g. a tr
Have his ring triangle w

‘1(} you ring yours. Stand
behind him.




) understand what is heard, to di.QQuish differences between sounds, to ignore ext ‘.Ous

d attend to one stimulus. to attach meaning to sounds.

Problems here

will hinder a child

ck skills. Serious problems will prevent child from understanding speech.

eption (Discrimination)
SKiLL EXAMFLE INSTRUCTION SUPPLEMENTAL IDEAS
pf Child can indicate when 1. The teacher has children Peabody Kit records

sound is introduced into his
environment and whes it has
ceased.

hear ''sound'' by raising han

sitting with heads down or
eyes closed and either:

a. Play record
b. Toot whistle
c. Play piano

/

Ghildren indicate when they+
or head, tapping foot, etc.

Play "Statue Game,' when
children hear sound, they
"freeze.'!' Teacher can dem-
onstrate and physically st
child who has difficulty
with awareness.

Have child indicate when
sound has ceased. Rirg a
bell behind him and ask
him to raise his hand or

tap the table each time
the sound stops.

Give children turn at introf
ducing sound into their
environment.

Give child instrument Ident}

ical to yours, e.g. a trian
Mave his ring triangle when
you ring yours. Stand
behind him,

DLM Environmental Sound Tape

Musical instruments: tone
bells, drums, castanets,
tamborines, sticks, etc.

Inventory of Developmental
Tasks (blue pages) P. 62-6’

EH Guidelines (white pages)
p. 92-93

Selma Herr Perceptual Communi
cation Skills, Beginning
Lessons, p. 13

Listening and Speaking Hand-
book, p. 12,24

Valett-Perceptual Motor Skil
Lesson 22

Preston Sound Boxes

Phono-viewer story songs |f,

Phono-viewer Early Childhood

Series IV

Prime Auditory Discriminatio
Level |, p. 24

APT, Lesson 1

17



02 Auditory Perception (Discrimination)

SKILL OBJECTIVE

SKiLL EXAMPLE

INSTRUCTION

02-01-02

Localization of Sound: Child
can localize sound in relation
to himself.

ERIC

e

+hild *+ th eyes closed hears
sound and can indicate the
dire .ion of the sound source
in :rms of: near-far, up-
d ., front-back, left-

ght.

Have child sitting at de
with eyes closed. Ring t
and have him tell you fr
which direction he hearc
the sound. | f he is not
successful, allow him t
open his eyes and follos
the sound. -

Play sound games where °
give the child an instr
ment and he goes to a p
of the room to play it.
other children guess fr
what direction the soun
coming. For variation,

the children's own voic
and let others decide f
where they heard the so

Have children indicate
sound was near, far, up
down, etc.




ion

sounds and can indicate the
direction of the sound sour-ce
in terms of: near-far, up-
down, front-back, left-
right.

with eyes closed. Ring bell
and have him tell you from
which direction he heard
the sound. if he is not
successful, allow him to
open his eyes and follow
the sound.

Play sound games where you
give the child an instru-
ment and he goes to a part
of the room to play it. The
other children guess from
what direction the sound is
coming. For variation, use
the children's own voices
and let others decide from
where they heard the sound.

Have children indicate if
sound was near, far, up,
down, etc.

rception (Discrimination)
SKILL EXAMPLE INSTRUCT 10N SUPPLEMENTAL 1DEAS
d Child with eyes closed hears 1. Have child sitting at desk |inventory of Developmental

Tasks (blue pages) p. 66
EH Guidelines (white pages)

p. 129
Preston Sound Boxes

Also see related prescriptio
under Laterality and Spati
Relations




. ®

Figure Ground - will hinder auditory discrimination particularly in attending to a sound ir
extraneous sounds - if problem area is present, child will be stimulus bound auditorily and

listen in the classroom.

02 Auditory Perception (Discrimination - Figure Ground)

SKitL OBJECTIVE SKiILL EXAMPLE INSTRUCTION
02-01-03 /
When presented with a task in- | Child will be able to identifﬂ 1. Record on tape a number of
volving a number of sounds, the| one child's voice wherr a grou sounds being made (bell,
child will be able to select is talking at once. tapping, drum, triangle,
and attend to one dominant etc.). Choose a sound and
sound. have the child count how

many times he hears it.

2. While a teacher is telling
a story to the child, have
another story going on the
phonograph. The child is t
retell only the teacher's
story.

3. Have two children talking
to a child. The listening
child is to retell only
what one child told him.

4. Record on tape a number of
children talking. Have a
child retell what one
child on the tape is sayir

5. Present a story with com-
prehension questions
against competing environ:
mental stimuli, e.g. out-

47 side at recess, P.E.,

lunch.




‘ '

r auditory discrimination particularly in attending to a sound in the presence of

oblem area is present, child wil

tion

(Discrimination - Figure Ground)

1 be stimulus bound auditorily and not be able to

SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL IDEAS

- | Child will be able to identif
one child's voice wherr a grou
is talking at once.

K

Record on tape a number of |1.
sounds being made (bell,
tapping, drum, triangle,
etc.). Choose a sound and |2.
have the child count how
many times he hears it.

While a teacher is telling
a story to the child, have {3.
another story going on the
phonograph. The child is to
retell only the teacher's
story.

Have two children talking
to a child. The listening
child is to retell only
what one child told him.

Record on tape a number of
children talking. Have a
child retell what one
child on the tape is sayingj

Present a story with com-
prehension questions
against competing environ-
mental stimuli, e.g. out-
side at recess, P.E.,
lunch.

Learning Center Mini-
System Tapes.

Developmental Learning
Materials - Auditory
Perception Training
Tapes - Figure-ground.

EH Guidelines (white pages)
p. 128




02 4 ditory Perception

(Discrimination)

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCT ION

02-01-04

Discrimination: Child can
discriminate among gross and
environmental sounds.

02-01-05
Child can discriminate among
consonant sounds.

Child can identify non-
speech sounds. !

Child can recognize whether
two consonants are the same
or different.

-

1. Select noisemakers with
different sounds: drum,
bell, keys, stick, whis
rattle. Show items to
children and ask them t
listen carefully with e
closed and tell you whi
i tem made noise.

2. Use tape or record of e
ronmental sounds. Chilg
matches sound to pictut
object making sound (cl
among 3 pictures).

3. Child identifies envirc
mental sound without
pictures.

1. Present pairs of nonser
sy!lables with same vo
but randomly same or d
ferent consonant preses
tation. Begin contrast
nasals, e.g. '"Are these
same or different ~ ma
Child indicates same o
different.

Next contrast fricativ
fricatives, e.g. sha-cl
fle-fie, jo-tho.

Next contrast plosive
plosive, e.g. duh-duh,
ti, gu-ku.

Next contrust g!ides v
glides, e.g. ree-wae,

all




ption

(Discrimination)

SKILL EXAMPLE

INSTRUCT ION

SUPPLEMENTAL 1DEAS

S

and

ng

Chila can identify non-
speech sounds. !

Child can recognize whether
two consonants are the same
or different.

[ ]
»

Select noisemakers with
different sounds: drum,
bell, keys, stick, whistle,
rattle. Show items to the
children and ask them to
listen carefully with eyes
closed and tell you
i tem made noise.
Use tape or record of
ronmental sounds. Child
matches sound to picture of
object making sound (choos
among 3 pictures).

Child identifies environ-
mental sound without
pictures.

Present pairs of nonsense
syllables with same vowel
but randomly same or dif-
ferent consonant presen-
tation. Begin contrasting
nasals,e.g. '""Are these the
same or different - ma-nal"
Child indicates same or
different.

Next contrast fricative vs.
fricatives, e.g. sha-cha,
fie-fie, jo-tho.

Next contrast plosive vs.
plosive, e.g. duh-duh, pi-
ti, gu-ku

Next contrast glides vs.
glides, e.g. ree-wese, luh-

ol

EH Guidelines (white pages)
p. 126

DLM Environmental Sounds Tap
Peabody Language Kits~-
Sound records.

Nasals: m, n

Fricatives: s, z, ch, sh, |
f, v, th, th voiced.

Plosives: p, b, t, d, k, g

Glides: r, w, v, |
Templin, Certain Language

20
o
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02 Auditory Perception

(Discrimination)

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

02-01-05 (Continued)

Child can discriminate one
consonant sound from others.

yuh, lay-lay.

Then randomly combine and

ontrast in pairs, keeping
vowels constant within pa
of syllables. In each ca
child indicates whether t
two sounds were the same
different.

Present pairs of words as
above with consonants to
be compared in initial
position, e.g. bake-cake,
rain~rain, mail-pail.
Choose sounds to be remed
ated according to develop
mental acquisition,
Present word list with ta
get consonants in initial
position, having child
recognize a particular
sound: e.g. freeze, ring
bell, stand up, color on
ditto when sound occurs.
"Raise your hand when you
hear the g sound: bed, go
can, gum'etc.

Have child count number C
times he hears his sound
among random words where
target sound is in initia
position, e.g9. sound Is d
‘"Tell me how many times
you hear the d sound in
thase words - bell, dog,
doll, house."



plon (Discrimination)

SKILL EXAMPLE

INSTRUCT ION

SUPPLEMENTAL IDEAS

Child can discriminate one
consonant sound from others

yuh, lay-lay.

Then randomly combine and
contrast in pairs, keeping

vowels constant within pair
of syllables. In each case
child indicates whether the
two sounds were the same or
different.

Present pairs of words as
above with consonants to
be compared in initial
position, e.g. bake-cake,
rain-rain, mail-nail.
Choose sounds to be remedi-
ated according to develop-
mental acquisition.
Present word list with tar-
get consonants in initial
position, having child
recognize a particular
sound: e.g. freeze, ring
bell, stand up, color on
ditto when sound occurs.
"Raise your hand when you
hear the g sound: bed, go,
can, gum)'etc.

Have child count number of
times he hears his sound
among random words where
target sound is iIn initial
position, e.g. sound Is d:
"Tell me how many times
you hear the d sound in
these words - bell, dog,
doll, house."

Skills in Children. Univ.

Minnesota.

DLM Auditory perception Tapes
Auditory Discrimination Prograi
E.F.l. sounds-talking page

EH Guidelines (white pages)

p. 91, 97-106

See related piescriptions
under Achievement.

Present visual cues if needed
e.g. give children ditto with
pictures beginning with con-
sonants they've worked on.
Have them circle pictures
beginning only with the

sound you are working on when
you name random words.

inventory of Developmental
Tasks (blue pages) p. 68-69

21




02 Auditory Perception

(Discrimination)

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCT ION

02-01-06

Child will be able to distin-
guish between consonants in
different parts of word.

02-01-07
Child will be able to dis~-
tinguish among vowel sounds.

Child will name position of
consonant in word. '

Child can recognize whether
two vowel sounds are the
same or different.

Child can rhyme words.

Introduce concept of begin-
ning, middle and end.
Present word list with
consonants in initial,
medial, and final positions
Child recognizes position
of consonant within word,
e.g. 'Where is the g sound
in goat?'' Child indicates
beginning. 'Where is the g
sound in egg?' Child indi-
cates end.

Contrast vowel pairs, e.g.
ee-a, oo-co, i-a. Child
indicates same or differen:
Present CVC word list,
having child recognize a
particular vowel sound,
e.g. 'Which word has the o
sound: rat, coat, bike?"
Use one syllable words.
Present pictures of one-
syllable words and have
child name a word that

rhymes.

o4




(Discrimination)

——

&

SKILL EXAMPLE

INSTRUCT 10N

SUPPLEMENTAL IDEAS

Child will name position of
consonant in word. '

Child can recognize whether
two vowel sounds are the
same or different.

Child can rhyme words.

introduce concept of begin-
ning, middle and end.
Present word list with
consonants in initial,
medial, and final positions
Child recognizes position
of consonant within word,
e.g. '"Where is the g sound
in goat?" Child incicates
beginning. 'Where is the g
sound in egg?' Child indi-
cates end.

Contrast vowel gairs, e.q.
ee-a, oo-oo, i-a. Child
indicates same or cifferent
Present CVC word list,
havimg, child recognize a
particular vowel sound,
e.g. '"Which word has the o
sound: rat, coat, bike?"
Use one syllable words.
Present pictures of one-
syllable words and have

- ¢hild name a word that

rhymes .

o4

Inventory of Developmental
Tasks, p. 74.

Child puts block in appropriate
car of train.

Child colors appropriate

square an paper.

Child moves to appropriate

area on carpet.

CVC = Consonant-vowel-conson-
ant

Inventory of Developmental
Tasks (blue pages) p. 72-73

Instructo Flannel Board
materials - Rhyming Words

22
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02 Auditory Perception

(Discriminatioen)

—_— —

SKiLL OBJECTIVE

SKiLL EXAMPLE

INSTRUCTION

02-01-07 (Continued)

02 v °

Chii¢ 11 be able to recogniz

whether the sequence of sounds
within a word are same or
different,.

T

Child can recognice typical
sound reversals.

Present 4 objects or pic-
tures and have child
choose one that rhymes
with word you say, e.g.
show spoon, book, hat and
pen and say, ''Which one
rhymes with hen.'"

Present one-syllable words
aloud and have child pro-
duce 'rhyming word.

Presant cha * teristic
transpositions. Child
indicates same or dif-
ferent, e.g. aminal,animal
claps/clasp, pats/ past,
deks/desk. Alternate
same/different present-
ations.




(Discriminavion)

SKILL EXAMPLE

INSTRUCT ION

SUPPLEMENTAL IDEAS

Child can recognize typical
sound reversals,

Present 4 objects or pic-
tures and have child
choose one that rhymes
with word you say, e.49.
show spoon, book, hat and
pen and say, 'Which one
rhymes with hen."

Present one-syllable words
aloud and have child pro-
duce rhyming word.

Present characteristic
transpositions. Child
indicates same or dif-
ferent, e.g. aminal/animal,
claps/clasp, pats/ past,
deks/desk. Alternate
same/different present-
ations.

EH Guidelines (white uages)
p. 97, 99

Audlitory Discrimination in
Depth program.

Inventory of Developmental
Tasks (blue pages) p. 70-71

23
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Auditory Sequencing - Problems here will hinder a child in remembering phonetic sounds in word
retrieving information and following a series of directions.

02 Auditory Perception

(Auditory Sequential Memory)

1

SKiLL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

02-02-01
Child can repeat a series in
correct order.

Child can imijtate sound and

rhythm patterns.

Child can repeat a series of
words, follow series of
instructions, follow directio

for paper and pencil tasks.

oo~ OV &

1C.
11.

12.
13.

Face the child and clap
once. Have him imitate
you. Then clap twice and
have him imitate. Then
stand behind him and have
him imitate by audition
only.

Beat drum, play whistle,*
etc. Have child imitate
rhythm patterns. Use long
and short sounds. Begin
with a series of 3 sounds
in pattern, gradually in-
creasing to 7.

Present 2 objects. Say the
names and ask child to
point in the order they
were named.

Same with 3 objects.

Same with 3 pictures.
Same with 4 pictures.
Same with 5 pictures.
Name 3 pictures-child ar-
ranjes pictures in the
order named.

Same with 4 plctures,
Same with 5 pictures.
Give 2 verbal commands,
child follows in order,
e.9. go to blackboard.
Sit on floor.

Same with 3 commands.
Same with 4 commands.

98




ems here will hinder a child in remembering phonetic sounds in words, storing and
following a series of directions.

rhythm patterns.

Child can repeat a series of
words, follow series of
instructions, follow directio
for paper and pencil tasks.

T

(o R N« RN 2 I

10.
1t.

12.
13.

Face the child and clap
once. Have him imitate
you. Then clap twice and
have him imitate. Then
stand behind kim and have
him imitate by audition
only.

Beat drum, play whistle,
etc. Have child imitate
rhythm patterns. Use long
and short sounds. Begin
with a series of 3 sounds
in pattern, gradually in-
creasing to 7.

Present 2 objects. Say the
names and ask chk.ld to
point in the order they
were named.

Same with 3 objects.

Same with 3 pictures.
Same with 4 pictures.
Same with 5 pictures.
Name 3 pictures-child ar-
rangss pictures in the
order named.

Same with 4 pictures.
Same with 5 pictures.
Give 2 verbal commands,
child follows in order,
e.g. go to blackboard.
Sit on floor.

Same with 3 commands.
Same with 4 commands.

oY

ion (Auditory Sequential Memory)
SKILL EXAMPLE INSTRUCT ION SUPPLEMENTAL 1DEAS
i n Child can imitate sound and 1. ATP

Valett materials
Listen-Mark-Say
Michigan Tracking

Inventory of Developmental
Tasks {blue pages) p. 76-77

EH Guidelines (white pages)
p. 132-134

Use noun pictures from any
source: language kits,
magazines, etc.




02 Auditory Perception

(Audl tory Sequential Memory)

—

SKILL OBJECTIVE

SKiLL EXAMPLE

INSTRUCT ION

02-02-01 (Continued)

02-02-02
Child can retain verbally
presented material.

99

Child can retell story.

k.

Give verbal directions to
go with ditto activity:
a. 3 variables
Draw a circle around th
house.
b. & variables
Draw a red circle
around the house.
c. 5 variables
Draw a blue circle
around the big house.
d. & variebles
Put a line over the cow
and an X on the mustach
A T
Tell nursery rhyme. Child
either names or circles
subject of rhyme, e.g.
Mary had a little lamb.
(Who had the lamb?)
Read a paragraph and ask
comprehension questions.
Read paragraph of clues.
Child names subject, e.g.
| am tall and yellow. |
llve in the zoo. | have
spots and a long neck.
Read story. Ask chlld com-
prehenslon questicns.
Read story to class. Child
ren retell parts of story
to class In sequence.

60




(Audi tory Sequential Memory)

SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL 1DEAS

Child can retell story.

LR

Give verbal directions to
go with ditto activity:
a. 3 variables
Draw a circle around the
house.
b. L variables
Draw a red circle
around the house.
c¢. G5 variables
Draw a blue circle
around the gig_house.

d. B variables

Put a line over the cow

and an X on the mustachg.

Tell nursery rhyme. Child
either names or circles
subject of rhyme, e.9.
Mary had & little lamb.
(Who had the lamb?)

Read a naragraph and ask
comprehension questions.
Read paragraph of clues.
Child names subject, e.g.
| am tall and yellow. |
live in the zoo. | have
spots and a long neck.
Read story. Ask child com-
prehension questions.

Read story to class. Child-
ren retell parts of story
to class in sequence.

60

Use only commands child
understands.

Selma Herr workbooks
OLM Auditory Perception
Training: Auditory

Memory program

inventory of Developmental
Tasks (blue pages) p. 78,
79, 83.. -

EH Guidelines {(white pages)
p. 204

Peabody Kit Level #3

Seilma Herr materials

DLM Audltory Perceptlon

Training - Audltory Imagery

Fables, unfamiliar fairy
tales, Weekly Readers,
sports biographies, ™
programs, movie plots

25




Auditory Closure involves the ability to understand an incomplete or garbled presentation of

process utilizing previous experience.

and phonetic skills.

02 Auditory Perception.

v

(Auditory Closure)

If a problem area is present, child will have difficul

SKILL EXAMPLE

SKILL OBJECTIVF INSTRUCT ION
02-03-01
Auditory Closure: Child will | When presented with an incom-| 1. Say, 'l am going to say a
be able to complete and id- plete presentation of a word, word, 'potato.' Now you

entify a word when only part

of the wcrd is presented to
him.

the child will complete the
word.

=g
e’

finish it, 'pota___.'"
Give a clue but not the
actual word the child is t
finish. Use the partial
word in a sentence or
phrase to give a context

clue: e.g. Bread and
bu . Write it on the
black . Cream and
su

Present sentence comple-
tion items with the in-
complete word at the end
to allow for contextual
clues. 'l went to the
store and bought ice
cream and _ andy.'" \Use
similar presentation with
incomplete word in the
middle of the sentence,
then at the beginning.
Child names word.

Present familiar material
in incomplete form without

any clues: 'What word is
this? 'allega !
"wa er.'' -

Prepare list of tape ‘e-
corded words incorrectly
pronounced. Child identi-
fies word.

b<




the ability to understand an incomplete or garbled presentation of a word. It is a matching
experience. If a problem area is present, child will have difficulty in acquiring listening

fion. (Auditory Closure)

SKILL EXAMPLE INSTRUCT ION SUPPLEMENTAL IDEAS
ill When presented with an incom- 1. Say, 'l am going to say a
- plete presentation of a word, word, 'potato.' Now you
rt the child will complete the finish it, 'pota _.'"
o word. 2. Give a clue but not the

actual word the child is to
finish. Use the partial
word in a sentence or
phrase to give a context
clue: e.g. Bread and

bu . Write it on the
black . Cream and
su

3. Present sentence comple-
tion items with the in-
complete word at the end
to allow for contextual

clues. "l went to the
store and bought ice
cream and andy.'" Use

similar presentation with
incomplete word in the
middle of the sentence,
then at the beginning.
Child names word.

L. Present familiar material
in incomplete form without
any clues: 'What word is
this? ‘'allega__ .'

‘wa er.'"

5. Prepare list of tape re- Spy'' games where children
corded words incorrectly must decode secret messages
pronounced. Child identi- Clues for classroom treasur

tSI. fies word. hunts, etc.

ERIC e b o °




02 Auditory Perception (Auditory Closure)

SKiLL OBJECTIVE SKILL EXAMPLE INSTRUCTION

—

02-03-01 (Continued) 6. Prepare list of words on
tape with the missing
sound varying in different
parts of the word. (Words
familiar to the child
should be used.)




(Auditory Closure)

SKILL EXAMPLE INSTRUCTION SUPPLEMENTAL IDEAS

6. Prepare list of words on
tape with the missing
sound varying in different
parts of the word. (Words
familiar to the child
should be used.)




Sound Blending involves the ability to understand a word whose sounds are presented separately
hinder a child in learning and deyeloping phonetic word attack skills.

02 ° Auditory Perception

(Sound Blending)

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

02-04-01

Sound Blending: Child can

synthesize words from their
phonetic parts.

Child can sound blend words
of increasing difficulty.

Present compound words,
dividing syllables in 2
second intervals, e.qg.
down 2 secs. town

ice cream

Child names word.

Present 3 syllable words,
dividing in 2 second
intervals:
ham___bur___ger,

a art ment,

ChiTd names word.

Present one syllable word,
divided at final sound, e
boa 2 secs. t

ca t

Divide 1 syllable words af
initial sound.

b oat

P en

Present 1 syllable CVC wo
divided at each phoneme.
p-i-g, k-i-t, b-a-g
Present random word list
dividing at each phoneme.
Child names word.

d-e-s-k

w=l-n-d-ow

Begin sound-syllable
association and blending
training-phonics approach
with word-attack skills.

b6




on ({(Sound Blending)

ability to understand a word whose sounds are presented separately.
and developing phonetic word attack skills.

Problems here will

SKILL EXAMPLE

INSTRUCT ION

SUPPLEMENTAL 1DEAS

Child can sound blend words
of increasing difficulty.

Present compound words,
dividing syllables in 2
second intervals, e.g.
down 2 secs. town

ice cream

Child names word.

Present 3 syllable words,
dividing in 2 second
intervals:

ham__ bur___ ger,

a art ment.

CFTT% names word.

Present one syllable word,
divided at final sound, e.g
boa 2 secs. t

ca t

Divide 1 syllable words at
initial sound.

b oat

P en

Present 1 syllable CVC word
divided at each phoreme.
p-i-g, k-i-t, b-a-g
Present random word list
dividing at each phoneme.
Child names word.

d-e-s-k

w-l-n-d-ow

Beglin sound-syilable
association and blending
training-phonics approach
with word-attack skills.

b6

spondee word list (two
syllable words with equal
stress on each syllable,
e.g. baseball).

If children have trcuble nam- _
ing word, present visual
stimuli-pictures of words, as
you say divided sounds. Do
not progress until pictures
are phased out.

CVC - consonant-vowel-conson-

ant. (

Phase out visual cues.

Sequential Skills System
reading program-Adams and
Sawyer.

EH Guidelines (white pages)
p. 135.

‘I’ 28
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Involves the ability to understand what is heard.

03 Receptive Language

(Auditory)

Problems here will hinder a child in atte
obtaining information from his environment, attaching meaning to words.

|

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

03-01-01
Chilc can follow simple com-
mands . ’

03-01-02
Child can identify concrete
nouns.

i .
Child can motorically‘respond
to two-word commands.

Ci 14 can point to object
na.:ed,

.

i
\

Present two-word comnand,

e.g. ''stand up,' ''sit down,

“come here,'' ''shut/open

door,' ''get Susie,' 'bring

book.''

Present one ob}ect,*having
child point, to object each
time you say, ''Point to

M Use items
common in child's environ-
ment, e.g. house, school,
food, body parts, clothing,
and people, e.g. Point to
apple. Point to shoe. Point
to phone. Point to boy.
Present two objects already
learned in Step #1, having
child point to the one you
name .

* Present three objects alrea

learned in Step f1, having
child point to one named.

"/(




nderstand what is heard.

Problems here will hinder a child

his environment, attaching meaning to words.

(Auditory)

>

in attending to oral directions,

SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL !DEAS

Child can motorically respond
to two-word commands.

Child can point to object
named.

_ door,' '‘get Susie,' 'bring

.child point to the one you

-

Present two-word cominand,
e.g. "stand up,' ''sit down,"
"'eome here,'' ''shut/open

book."

Present one object, having
child point to object each
time you say, ''Point to

" Use items ®
common in child's environ-
ment, e.g. house, school,
food, body parts, clothing,
and people, e.g. Point to
apple. Point to shoe. Point
to phone. Point to boy.

Present two objects already
learned in Ctep #1, having

name .
Present three objects already

learned in Step #1, having
child point to one named.

)

Bush & Giles, Aids to
Psycholinguistic Teaching.
Chapter on auditory reception.
Yates, ''Psycholinguistic
Training Outlines."

Learning Basic Skills through
Music - Records I, I

Cross R-ference

Auditory Sequential Memory
02-02-02

Place objects on dark back-
ground.

|f possible use objects of
actual size,

Keep objects as visually
simple as possible, e.g.
plain red coat versus plaid.
Vary naming order and
position of objects.
Whitman Help Yourself First
8ook .

Sullivan Readiness in Lan-
guage Arts, B.k 1.
Supplemental Dittoes
Activities,




03 Receptive Language

(Auditory)

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

03-01-03

Child will demonstrate that he
understar, s simple phrases,
concepts and directions.

bay -

Child can point to picture
named. .

Child can identify like
pictures with adjective vari-
able (big, little, red,
yellow, blue)

Child can identify additional
adjectives (happy, sad, tall,
short, green, white, black,
orange, purple, open, shut,
dirty, clean)

Child can identify absence
or presence of noun
(negative concept)

k. Present one pictured noun,
having child point as abcve.

5. Present two pictures - have
child point as in Step #2.

6. Present three pictures -
same as Step #3. |

1

1. Present two pictures of same
noun with varying adjective,
e.g. big house/little house,
red book/blue book, big
shoe/little shoe, yellow
crayon/red crayon. Child
points to picture named,
e.g. '""Point to little house'

2. Same as above, using ad-
ditional adjectives

3. Present two noun pictures,
having child point to one
named, e.g. point to car.
Point to no car. Point to nc
girl. Point to girl.

Although this is not grammestical
correct, the objective of this
step is to teach the negative
concept only at the earliest

developmental leve!.




(Auditory)

SKILL EXAMPLE

INSTRUCT ION

SUPPLEMENTAL IDEAS

Child can point to picture
named . .

Child can identify like

pictures with adjective vari-
able (big, litt)e, red,
yellow, blu

Child can identify additional
adjectives (happy, sad, tall,
short, green, white, black,
orange, purple, open, shut,
dirty, clean)

Child can identify absence
or presence of noun
(negative concept)

Present one pictured noun,
having child point as above.

Present two pictures - have
child point as in Step #2.

Present three pictures -
same as Step #3.

Present two pictures of same
noun with varying adjective,
e.g. big house/little house,
red book/blue book, big
shoe/little shoe, yellow
crayon/red crayon. Child
points to picture named;
e.g. '"Point to little house'

Same as above, using ad-
ditional adjectives

Present two noun pictures,
having child point to one
named, e.g. point to car.
Point to no car. Point to no
girl. Point to girl.

Although this Is not grammatical
correct, the objective of this

ﬁv

step is to teach the negative
concept only at the earliest

developmental level.

Pictures in Levels P and 1.
Peabody Language Development
Kits.

Peabody Language Development

Kit #P.

Lotto Games

Flannel Board items _
(opposites) —

-

_|..Hap- PaTimer records.

“Supplemental Ditto Activities.

(<
31



03 Receptive Language

(Auditory)

SKiLL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

Child can identify like
pictures with verb variable.
(sitting, standing, walking,
running, washing, eating,
sleeping, talking.)

Child can identify like
pictures with additional
verbs (laughing, crying,
pulling, pushing, jumping,
riding, flying, swimming,
kicking, reading, writing,
drinking, catching, throwing,
swinging, smiling, barking.

Child can identify absence
or presence of action
(negative concept).

Child can identify like
picture with preposition
variable (on, in, under,
behind, next to, in front
of, right, left, over).

.;40

Present two pictures of sar
noun with varying verb, e.¢
boy sitting/boy standing.
cat walking/cat running.
Child points to picture
named .

Same as above using ad-
ditional verbs.

Present two verb pictures
having child point to one
named, e.g. Point to boy
running. Point to boy not
running.

Teach one or two preposi-
tions at a time, e.g. in
opposite pairs. Follow
entire procedure for each
preposition. Demonstrate
with object and name, e.g.
the ball is under the tabl
| am next to the desk.
Johnny is behind Billy.

Have child perform designa
actlon with object, e.g. p
the ball in front of the

chair. Raise your right ha




(Audi tory)

SKILL EXAMPLE

INSTRUCT ION

SUPPLEMENTAL IDEAS

Child can identify like
pictures with verb variable.
(sitting, standing, walking,
running, washing, eating,
sleeping, talking.)

Child can identify like
pictures with additional
verbs (laughing, crying,
pulling, pushing, jumping,
riding, flying, swimming,
kicking, reading, writing,
drinking, catching, throwing,
swinging, smiling, barking.

Child can identify absence
or presence of action
(negative concept).

Child can identify like
picture with preposition
variable (on, in, under,
behind, next to, in front
of , right, left, over).

Present two pictures of same
noun with varying verb, e.g.
boy sitting/boy standing.
cat walking/cat running.
Child points to picture
named ,

Same as above using ad-
ditional verbs.

Present two verb pictures
having child point to one
named, e.g. Point to boy
running. Point to boy not
running.

Teach one or two preposi-
tions at a time, e.g. in
opposite pairs. Follow
entire procedure for each
preposition. Demonstrate
with object and name, e.g.
the ball is under the table.
| am next to the desk.
Johnny is behind Billy.

Have child perform designateg

action with object, e.g. put
the ball in front of the

chair. Raise your rlght hand|

Have child perform action.
Action pictures - Peabody
Kits.

Magazine action pictures.

EH Guidelines (white pages)
p. 158-169




03  Receptive Language (Auditory)

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

Child can identify pictures
with random verbs, nouns,
and prepositions used.

Child can identify pictures

with random adjectives, nouns |
verbs and preposition phrases|

11.

12.

13.

LR

15.

16.

Have child point to
pictured preposition, e.g.
Boy next to girl, airplane
over house.

. Present several pictures of

like object-different
prepositions, e.g. Point to
girl under bed. Now point
to girl in bed.

Present two action pictures:
Child points to picture
named, e.g. ''Point to cat
sleeping under the table."

Present three action
pictures - same as above.

Present four action
pictures - same as above.
Present two action pictures}
child points as directed,
e.g. point to dirty dog
hiding under the bed.

Present three pictures as
above.

Present four pictures as
above.




(Auditory)
1 SKILL EXAMPLE INSTRUCT ION SUPPLEMENTAL 1DEAS
9. Have child point to Flannel Board |tems
' pictured preposition, e.g. Instructo

Boy next to girl, airplane
over house.

10. Present several pictures of | DLM Spatial Relations Cards.
like object-different Inventory of Developmental
prepositions, e.g. Point to | Tasks (blue pages) p. 58
girl under bed. Now point
to girl in bed.

-
-t

Child can identify pictures . Present two action pictures-
with random verbs, nouns, Child points to picture

and prepositions used. named, e.g. ''Point to cat
sleeping under the table."

12. Present three action
pictures - same as above.

13. Present four action
pictures -~ same as above.

Child can identify pictures ‘u#, Present two action pictures-
with random adjectives, nouns child points as directed,
verbs and preposition phrases. e.g. point to dirty dog

hiding under the bed.

15. Present three pictures as
above.

16. Present four pictures as
above.




03  Receptive Language (Auditory)

SKILL OBJECTIVE SKILL EXAMPLE INSTRUCT1ON
Child can identify pictures 17. Demonstrate the difference
of nominative pronouns (I, between | and you, e.g. |
you, he, she, they). am throwing the ball to yc

| have the beanbag. You
don't have the beanbag. N¢
you have the beanbag, etc

18. Present pictures of singu
and plural people. Explair
rule: For a boy/man, we si
he; for a girl/lady, we s:
she; for more than one pel
son, we say they. Have
child point to person nam
e.g. Point to he is runni
point to she is big, poin
to they are in the car.

Child can indicate under- 19. Present statements about

standing of true/false state- action pictures, e.g. the
ments (by saying yes/no, chair is green. 1he child
nodding head, raising finger). indicates whether stateme

is trueffalse.

03-01-04
Child can understand questions.] Child can indicate answer to | 1. Present questions about
yes/no question. pictures, e.g. |s the boy
running? Is the red car
3 behind the boat? Is she

kicking the dirty ball?

2. Ask the child simple yes/
personral questions, e.g.
are you sitting? Are you
standing? Are you a boy?

o“n'{ Am | your mother?




(Auditory)

SKILL EXAMPLE

INSTRUCT 1ON

SUPPLEMENTAL 1DEAS

Child can identify pictures
of nominative pronouns (1,
you, he, she, they).

Child can indicate under-
standing of true/false state-
ments (by saying yes/no,

nodding head, raising finger).

Child can indicate answer to
yes/no question.

17.

19.

Demonstrate the difference
between | and you, e.g. |

am throwing the ball to you.
| have the beanbag. You
don't have the beanbag. Now
you have the beanbag, etc.

. Present pictures of singular

and plural people. Explain
rule: For a boy/man, we say
he; for a girl/lady, we say
she; for more than one per-
son, we say they. Have

child point to person named,
e.g. Point to he is running,
point to she is big, point
to they are in the car.

Present statements about
action pictures, e.g. the
chair is green. The child
indicates whether statement
is trueffalse.

Present questiors about
pictures, e.g. |Is the boy
running? I|s the red car
behind the boat? Is she
kicking the dirty ball?

Ask the ch..J simple yes/no
personal questions, e.g.
are you sitting? Are you
standing? Are you a boy?

Am | your mother?

vy

(

EH Guidelines (white pages)
p. 187.

EH Guidelines (pp. 46-53.

3b
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03  Receptive lLanguage (Auditory)

SKILL OBJECTIVE SKiLL EXAMPLE INSTRUCTION

3. Ask gg.questions without
pictures, e.g. Do horses

fly? Do babies cry? Do
mannequins walk? Do ladders

digest?




(Auditory)

SKILL EXAMPLE INSTRUCT ION SUPPLEMENTAL IDEAS

3. Ask do questions without

. pictures, e.g. Do horses
fly? Do babies cry? Do
mannequins walk? Do ladders
digest?

35
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Receptive Language (Visual) -

_03  Receptive Language (Visual)

The ability of the child to understand or interpret what he see
comprehend the meaning of symbols, written words or pictures. P
in discriminations of similarly shaped letters or words, in uti
pictures in reading, workbook assignments or reading maps or gr

SKiLL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

03~01-05

Child will be able to match
similar objects.

03-01-06

Child will be able to match
objects of similar use.

N1

Present the child with a
picture of a common object.
From a group of four pictures
he is to match the two that
go together.

Present the child with a
picture of a common object.
From a group of similar
objects the child matches the
two which have the same use.

t
Show the child a picture of a',
dog or other animal. Present
four other pictures which
contain the same animal with
the others unrelated. Have the
child point to the object
which relates to the stimulus
picture.

Same as above for clothing,
fruit, cars, chairs or other
ﬁommon ob jects.

/

/

Show the child a picture of

a pencil. From a group of re-
lated pictures (pen, typewriter
paint brush, pencil sharpener)
the child points to the same
use as the stimulus picture.

Same as above for shoe - boot,
waste basket - garbage can,
bat - tennis racket,

sweater - coat.

Use pictures for these which
contain objects which are
related but not of the s wme
use.

e




The ability of ihe child to understand or interpret what he sees.
comprehend the meaning of symbols, written words o
in discriminations of similarly shaped letters or words.

Involves the ability to

Lo

r pictures. Problem here can hinder a child
in utilizing context clues fram

pictures in reading, workbook assignments or reading maps or graphs.

val)

SKILL EXAMPLE

INSTRUCT ION

SUPPLEMENTAL |DEAS

*

Present the child with a
picture of a common object.
From a group of four pictures
he is to match the two that
go together.

Present the child with a
picture of a common object.
From a groug of similar
objects the child matches the
two which have the same use.

Show the child a picture of a
dog or other animal. Present
four other pictures which
contain the same animal with
the others unrelated. Have the
child point to the object
which relates to the stimulus
picture.

Same as above for clothing,
fruit, cars, chairs or other
common objects.

Show the thild a picture of
a pencil. From a group of re-

lated pictures (pen, typewriter,

paint brush, pencil sharpener)
the child points to the same
use as the stimulus picture.

Same as above for shoe - boot,
waste basket - garbage can,
+at - tennls racket,

sweater - coat.

Use pictures for these which
contain objects which are
related but not of the same

use.

For most activities in this
area pictures may be
obtained from various
catalogues or magazines.

Blue Section (48-52)
white Section f51-52)

Valett Manual
(27, 29, 30)
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Receptive Language (Visual)

__ 93 Receptive Language (Visual)

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

03-01-07

Child will be able to mstch
pictures which indicate the
same action.

03-01-08

Child will be able to match
pictures which indicate the
same feeling. -

P-esent the child with a
picture of a child or person
engaged in a1 action. From a
group of pictures showing
people decing various things
the child matches two
similar actions.

Present the child with a
picture «f a thild or person
expressing a feeling. From
a group of other pictures
the vhitd matches two 2x-
pressing the samz feeling.

Show the child a picture of a
persgn or another child

runming from a group of four
other pictures (3 showing

other actions and 1 running)
the child matches the two whijch
indicate the same actions.

Same as above for eating,
playing, reading.

Show the child a picture of
another child or;person expres-
sing a feeling of happiness.
From four other pictures’ (some
depicting actions and one the
same feeling as the stimulus
picture the child matches the
two pictures indicating the
same feeling.

Same as above for ?pdness,
anger, daydreamings’

ok



ual)

SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL {DEAS

iresent the child with a
picture of a child or person
engaged in an actirn. From a
group of pictures showing
people doing various things
the child matches two
similar actions.

Present the child with a
picture of a child or person
expressing a feeling. From
a group of other pictures
the child matches two ex-
pressing the same feeling.

Show the child a picture of a
person or another child

running from a group of four
other pictures (3 chowing

other actions and 1 running)
the child matches the two which
indicate the same actions.

Same as above for
playing, reading.

eating,

Show tne child a picture of
another child or person expres-
sing a feeling of happiness.
From four other pictures (some
depicting actions and one the
same feeling as the stimulus
picture the child matches the
two pictures indicating the
same feeling.

Same as above for sadness,
anger, daydreaming.

54

Also use objective
04-03-04

Peabody Language Kit
(Selected Story Pictures)

37




Receptive Language (Visual)

|

-

¢'1d will be able to identify| Present the child with'

a part missing from an object. | pictures of objects which
all contain a part missing.
Child is to identify the

part.
03-01-10
Child will be able to Present the child with a
identify absurdities in picture containing an
pictures. absurdity. Child tells what

the absurdity is.

®

J} Receptive Language (Visual)
) SKILL OBJECTIVE SKILL EXAMPLE INSTRUCTION j
€3-01-09

Show the child pictures of
common objecis which have .a
part missing:

Dog - -~ - ears
Table - - leg

Wagon - - wheel
Person - foot

Child names missing part.

Same as above but increased

in difficulty.
Telephone - cord
Door - - = knob

Jaw - - - - teeth
Cleck = - - hands
Utilize other objects.

Show the child a picture con-

taining an absurdity. Child is

to tell what the absurdity is.

Some examples might be:

1. Cat playing with a mouse.

2. Child walking in the rain.

3. Boy filling a bucket of
water with a hole in it.

L. Man sitting backwards in the
driving seat of a car.

5. Person reading a paper upsid
down.

€. Lady carrying a tray of
dishes upside down.

Increase plictures in complexity

as child increases skill.




SKILL EXAMPLE

INSTRUCT ION

SUPPLEMENTAL 1DEAS

t.

Present the child with’
pictures of objects which
all contain a part missing.
Child is to identify the
part.

3

Present the child with a

.picture containing an

absurdity. Child tells what
the absurdity is.

Show the child pictures of
common objects which huve a
part missing:

Dog - - - ears
Table - - leg
Wagon - - wheel
Person - foot
Child names missing part.
L
Same as above but increased
in difficulty.
Telephone - cord
Door - - - knob
Jaw = - - - teeth
Clock ~ - - hands

Utilize other objects.

Show the child a picture con-

taining an absurdity. Child is

to tell what the absurdity is.

Some examples might be:

1. Cat playing with a mouse.

2. Child walking in the rain.

3. Boy filling a bucket of
water with a hole in irt.

4. Man sitting backwards in the
driving seat of a car.

5. Person reading a paper upsidﬂ
down.

6. Lady carrying a tray of
dishes upside down.

Increase pictures in complexity

as child increases skill.

® |
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03 Associative Language

Assesses the ability to utilize categorical reasoning; to relate past learned experiences t
relationships between concepts and specific words. Problems in this area will hinder a chil
ingfully and in problem-solving activities.

(Audi tory)

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

U3-02-01

The Child will be able to

classify and categorize.

(’ !}4

T

Child can match object to
obiect, picture to piéture.

Child car sort objects and
pictures according to cate-
gories (e.g. clothing, food,
toys, animals, transportation,
furniture, buildings, tools).
After he demonstrates com-
petency in these areas, above
categories may be broken down
further, e.g. clothing: warm
weather/cold weather; animals:
farm/circus.

‘. Give child three objects,
asking him to match like
objects.

2. Give child five objects,
asking him to match the two
iike objects.

3. Give the child one object
with four pictures, having
child match object to ap-
propriate picture,

4, Give child four pictures,
having nim match the two
that are alike.

5. Give child assorted cbjects
with emphasis in one catego
Have him select all objects
belonging to designated

.category (teach one catejom
at a time, providing rule:

e.g. If you can wear it, it
called clothes. Follow steq

5, 6 and 7 for each category).

6. Give child assorted noun
pictures with emphasis in
one category. Have him sel-
ect all pictures belonging
to designated categories.




tilize categorical reasoning; to relate past learned experiences to present ones: to understand
cepts and specific words. Problems in this area will hinder a child in expressing ideas mean-
solving activities.

(Audi tory)

SKILL EXAMPLE INSTRUCT ION SUPPLEMENTAL IDEAS
1
Child can match object to 1. Give child three objects,
object, picture to picture. asking him to match like
objects.

2. Give child five objects,
asking him to match the two
like objects.

3. Give tha child one object
with four pictures, having
child match object to ap-
propriate picture.

L, Give child four pictures, inventory of Developmental
having him match the two Tasks (blue pages) p. 91,
that are a ike. 101, 48,
instructo Classification Game.

Child can sort objects and 5. Give child assorted cbjects | Peabody !language Kits. 1
pictures according to cate- with emphasis in one category.Selma Herr, Auditory Percep-
gories (e.g. clothing, food, Have him select all objects tion Materials.
toys, animals, transportation, belonging to designated Aids to Psycholinguistic
furniture, buildings, tools). category (teach one category| Teaching, Bush & Giles
After he demonstrates com- at a time, providing rule: DLM, Auaitory Association
petency in these areas, above e.g. If you can wear it, its| Cards
categories may be L ~ken down called clothes. Follow steps| DLM Motor Expressive Cards.

further, e.g. clothing: warm { 5, 6 and 7 ‘or each catugcry).
weather/cold weather; animals:

farm/circus. 6. Give child assorted noun Fournier, Raymond
pictures with emphasis in Classification and Order-
one category. Have him sel- | Thinking and Writing Series
ect all pictures belonging (Prentice Hall)

to designated categories.

59

39




03 Associative Language

(Audi tory)

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

03-02-02

Child will be able to under=-
stand and express similarities
and differences.

Q }$£’

Child will be able to tell
physical similarities and
differences between actual
objects,pictured objects,and

auditorily presented objects.‘

10.

1.

12.

Present three nouns aloud,
have child state which one
belongs to designated cate-
gory, e.g. 'which one is an
animal? table, 1ion, apple?"

4

Present three nouns 3loud,
have child state which one
doesn't belong to designated
category, e.g. '‘which one is
not a food? ice cream,
carrot, chair?"

Present four noun examples,
having child assign category
e.g. listen -fish, bird,
dog, cat are all

Present two noun examples
having child assign cate-
gory, e.g. shoes and
sweater are both

Present one noun having
child state category, e.g.
a bird is an .

Present one category, hav-
ing child name as many
examples as he carn.

Teach one concept at a time
having that concept be the
only variable. Present two
objects having child tell
how they are alike and




(Auditory)

SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL |DEAS

es

Chili will be able to tell
physical similarities and
differences between actual
objects,pictured objects,and

QG 'itorily presented objects.

ERIC

IToxt Provided by ERI

o

10.

1.

12.

Present three nouns aloud,
have child state which one -
belongs to designated cate-
gory, e.g9. 'which one is an
animal? table, lion, apple?"

Present three nouns 3loud,
have child state which one
doesn't belong to designated
category, e.g. 'which one is
not a food? ice cream,
carrot, chair?"

Present four noun examples,
having child assign category
e.g. listen -fish, bird,
dog, cat are all

Present two noun examples
having child assign cate-
gory, e.g. shoes and
sweater are both _

Present one noun having
child state category, e.g.
a bird is an .

Present one category, hav-
ing child name as many
sxamples as he can.

Teach one ccncept at a time,
having that concept be the
only variable. Present two
objects having child tell
how they are alike and

instruco Classification and
Categorization

Distar Lai ,sage Programs

Sullivan Language Programs

Dittoed Activities.

Class team activity.

Inventory of Developmental
Tasks (blue pages) p. 51

0o

“ @




03 Associative Language

(Audi tory)

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

(Concepts of color, shape,
size and composition)

Child will be able to tell
functional similarities and

-

o o

different, e.g. a red ball
and a blue ball: both are
round, both are toys, both
are rubber, one is blue and
one is red.

Present two objects that
vary in several categories,
but are alike in at least
one, e.g. wooden block and
ruler: composition same;
color, size and shape
different.

Present pictures.same as
Steps 1 and 2.

Present three pictures.
Present four pictures.
Present two nouns aloud,
having child tell how they
are different and alike.
Present three nouns.

Present four nouns.

Teach one concept at a time,
having that concept be the

differences between pictured
and named objects (concepts

Q; of action or object usage and
(fi associated person/place/thing).

only variable.

Present two pictures, havin
child tell how they are al.
and different, e.g. a broom

and dust cloth, both clean:

o




: ‘I', "I’ |

(Auditory)

SKILL EXAMPLE INSTRUCT ION SUPPLEMENTAL 1 DEAS

: (Concepts of color, shape, different, e.g. a red ball
size and composition) ' and a blue ball: both are
round, both are toys, both
are rubber, one is blue and
one 1s rec.

2. Present two objects that
vary in several categories,
but are alike in at least
one, e.g. wooden btock and
ruler: composition same;
color, size and shape
different.

3. Present pictures same as
Steps 1 and 2.

L. Present three pictures.
5. Present four pictures.

6. Present two nouns aloud,
having child tell how they
are different and alike.

7. Present three nouns.
8. Present four nouns.

Child will be able to tell 9. Teach one concept at a time,
functional similarities and having that concept be the
differences hetween pictured only variable.

and ramed objects (concepts Present two pictures, having+
of action or object usage and child tell how they are alik
associated person/place/thing). and different, e.g. a broom

Q and dust cloth, both clean: ()‘?
TS Y




03 Associative Language

(Audi tory)

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

Child will be able to tell
physical functional
similari and differences
with auditory stimulus only.

10.

1.

12.

13.

one sweeps and one cleans
furniture; mother uses both
A dog house vs. house. Both
to live in, but different
occupants.

Present two pictures that al
in same broad category, but
have above-named categorica
distinctions, e.g. scissors
vs. knife; typewriter vs.

crayon; fireman vs. police-

man. ’

Child names similarities
and differences,

Present three pictures same
as above.

Present two nouns aloud,
having child tell how they
are alike and different.

Present two nouns aloud,
having child tell how they
are alike and dif{ferent

us g all of the above-
naine categories.




(Auditory)

SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL 1DEAS

Al

Child will be able to tell
physical and functional
similarities and differences
with auditory stimulus only.

10.

1.

12.

13.

one sweeps and one cleans
furniture; mother uses both.
A dog house vs. house. Both
to live in, but different
occupants.

Present two pictures that ar#
in same bread category, but
have above-named catejorical
distinctions, e.g. scissors
vs. knife; typewriter vs.
crayon; fireman vs. police-
man.

Child names similarities
and differences.

Present three pictures same-
as above.

Present two nouns Aaloud,
having child tell how they
are alike and different.

Present two nouns aloud,
having child tell how they
are alike and different
using all of the above-
name categories.

94

EH Guidelines (white pages)
p. 35

42




03 Associative ranguage

(Auditory)

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

Given word auditorily, child
will provide antonym and
synonym.

14,

15.

16.

17.

18.

19.

Present 3 nouns aloud, sa
as above.

Present 4 nouns aloud, sa
as above.

Teach opposite concept,
demonstrating in live
situation if needed, e.g.
on/off, up/down.

Present picture of common
adjectives or adverb,
having child name antonym,
e.g. happy/sad, far/near,
dirty/clean.

Present picture with
a~companying descriptive
sentence aloud, having

" child provide sentence

meaning opposite, e.g.

the tree is big. Now tell
me a sentence that means
the opposite. Pretend thai
this picture looks just
the other way.

Present sentence aloud
only, having child pro-
vide sentence meaning

oppnsite.



(Auditory)

SKILL EXAMPLE

INSTRUCT ION

SUPPLEMENTAL !DEAS

Given word auditorily, child
will provide antonym and
synonym,

14,

15.

16.

17.

18.

19.

Present 3 nouns aloud, same
as above.

Present 4 nouns aloud, same
as above.

Teach opposite concept,
demonstrating in live
situation if needed, e.g.’
on/of f, up/down.

Present picture of common
adjectives or adverb,
having child name antonym,
e.g. happy/sad, far/near,
dirty/clean.

Presen. picture with
accompanying descriptive
sentence aloud, having
child provide sentence
meaning opposite, e.g.

the tree is big. Now tell
me a sentence that means
thg opposite. Pretend that
this picture looks just
the other way.

Present sentence aloud
only, having child pro-
vide sentence meaning

opposite.

DLM Opposite Pictures
Milton-Bradley

Opposites and synonyms and
space relations cards
Selma Herr worktooks
Peabody Lang. Kits

EH Guidelines (white pages)
p. 194

96




03 Associative Language

(Auditory)

SKILL OBJECTIVE

SKiLL EXAMPLE

INSTRUCTION

D
e
03-02-03
Child will be able to derive

meaning from auditorily pre-
sented clues. (Auditory
Imagery)

97

Given visual and auditory
clues, ¢hild will be able
to name object.

20.

21.

22.

23.

Teach synonym concept usin
live situatio- if needed,
e.g. little/small/tiny,
fast/quick/speedy. —

Present picture of common
adjective or adverb having
child provide synonym, e.9
closing/shutting.

Present picture with ac-
companying descriptive
sentence aloud, having
child provide sentence
meaning same thing, e.9.
now you tell me another
way of saying the same
thing.

Present sentence aloud
only, having child pro-
vide sentence meaning
same .

Present 3 noun pictures.
Give clue aloud relating
to only one picture, €.9.
comb/brush/apple. | am
good to eat. What am 17
Bicycle/wagon/car. | have
two wheels. What am |?

Present 5 noun pictures 3
above. Progress from obvi
differences to subtle
distinctions.

“



(Kuditory)

SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL IDEAS

" Given visual and auditory
clues, child will be able
to name object.

20.

21

22.

23.

- good to eat. What am "

Teach synonym concept using
live situation if needed,
e.g. little/small/tiny,
fast/quick/speedy.

Present picture of common
adjective or adverb having
child provide synonym, e.g.
closing/shutting.

Present picture with ac-
companying descriptive
sentence aloud, having
child provide sentence
meaning same thing, e.g.
now you tell me another
way of saying the same
thing.

Present sentence aloud
only, having child pro-
vide sentence meaning
same.

Present 3 noun pictures.
Give clue aloud relating
to only one picture, e.g.
comb/brush/apple. | am

Bicycle/wagon/car. | have
two wheels. What am 1?

Present 5 noun pictures as
above. Progress from obvious
differencés to subtle
distinctions.

Selma Herr

DLM Auditory_ Imagery Tapes
Peabody Kits

Inventory of Developmental
Tasks (blue pages) p.100

Ly
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63 Associative Language (Auditory)

i SKILL OBJECTIVE ' SKILL EXAMPLE INSTRUCTION

3. Present 8 noun pictures
f . as above.

4, Present b clues aloud,
having child guess what
you are talking about, e.
| aman animal. | live in

' the zoo. | have a long ne

| have spots. What am i?

| am a tool. | am made of

wood and metal. | have a

head. | pound in nails.

wWhat am 17

5. Present 3 clues aloud, as
above. Use all categories
and concepts previously
taught.

6. Glve child question con-
taining 3 clues, having
child guess object, e.g.
what has & legs, you eat
off of it, and it's flat!
e.g. who is wearing a
green and blue shirt,
glasses and has brown hal

7. Give picture or word=car
(corresponding to reading
skill) having child pro-
vide clues for class to
guess word.

99




V(Audltory)

SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL | DEAS

7.

Present 8 noun pictures
as above.

Present & clues aloud,
having child guess wh-t

you are talking about, e.g.
| am an animal. | live in
the zoo. | have a long neck
| have spots. What am i?

| am a tool. | am made of
wood and metal. | have a
head. | pound in nails.
What am 17

Present 3 clues aloud, as
abongnUse‘all categories
and concepts previously
taught.

Glve child question con-
taining 3 clues, having
child guess object, e.g.
what has & legs, ycu eat
off of It, and it's flat?
e.g. who is wearing a

gresn and blue shirt,
glasses and has brown hair?

Give picture or word-card
(corresponding to reading
skill) having child pro-
vide clues for class to
guess word.

to other children in class.

Password game.
inventory of Developmental
Tasks (blue pages) p. 92

Have children present riddles
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03 Associative Language

\Audi tory}

SKILL OBJECTIVE

T

SKILL EXAMPLE

INSTRUCT 1ON

03-02-04

Child can make verbal analo-
gies progressing from simple
analogies to increasingly more
difficult ones.

03-02-05
Child can express ideas and
concepts meaningfully.

Given verbal absurdity,
child will be able to tell
what's wrong. '

-
r

Child can fill in verbal
analogies presented aloud.

Child car. utilize descriptive
words and describe events.

Child can define words.

Present verbal absurdity,
?aving child tell what's
wrong, e.g. Tommy's dog
drove down the street in
the car. It was so windy
that day that the flag
wasn't moving.

\
A dog says woof,
A cat says _____ .
A chair is to sit cn,
A bed is to
A car is to drive
A bike is to .
Christmas is Tn winter.
July bth is in
The ocean is deep.
The bathtub is .

Have child describe comm
event, having class gues
what it is, e.g. How to |
4 peanut-butter sandwich
How to get ready for sch
How to fry an egg.

Have children relate sto
TV show or movie they've
seen.

Give child concrete noun
having them define word
according to concepts
learned in this section.




(Auditory)

SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL IPEA§

re

Given verbal absurdity,
child will be able to tell
what's wrong. ) ‘

Child can fill in verbal
analogies presented aloud.

| Child can utilize descriptive

words and describe events.

-

Child can define words.

8. Present verbal absurdity,

having child tel) what's
wrong, e.g. Tommy's dog
drove down the street ‘in
the car. It was so windy
that day that the flag
wasn't moving.

1. A dog says woof.
A cat says .
A chair is to sit cn.
‘A bed is to ?
A car is to drive
A bike is to i
Christmas is In wintgr
July &th is in .
The oceanm is deep.
The bathtub Is

1. Have child describe common
event, having class guess
what it is, e.g. How to mak
a peanut-butter sandwich.
fiow to get ready for school
How to fry an egg.

2. Have children relate story,
TV show or movie they've
seen.

3. Give chlld concrete nouns,
having them define word
according to concepts
learned in this section,

- e e e e we E - - =

Peatody Kit¢

_|Bush & Giles, Aids to Psycho-

linguistic Teaching.

EH Guidelines (thte pages)
p. 203, pp. 5u-62.

be

EH Guidel}nes pp. 6L-67.

Inventory of Developmental
Tasks (blue pages) p. 89

.|en Guidetines (white pages)

P. 20§, 36.
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®

Associative Language

(Audi tory®

3KILL OBJECTIVE

SKILL EXAMPLE

INSTRUCT 1ON

Child can reach conclusion

in problem-solving situation.

4. Give child problem. Have
him verbally describe way
to sélve, e.g. He's on the
roof and his friend takes
the ladder away. He comes
to school and there's an
glephant in the classroom.
His best friend steals a
candy bar from the drug-,
store.




(Auditory) l

SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL 1DEAS

Child can reach conclusion

in problem-solving situation.

/

Give child problem. Have
him verbally describe way
to solve, e.g. He's on the
roof and his friend takes
the ladder away. He comes
to school and there's an
elephant in the classroom,
His. best friend steals 2
candy bar from the drug-
store. .

EH Guidelines (white pages)
p. 32, 33, 201.

Peabody Kits
"Brainstorming'' sections.
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03 Associative Language (Visual

*

A
.

) - The abilitvy to draw relationships between concepts presente

categorical relationships and incongruities.

Problem here

context clues from pictures, classifying pictures into cate
or graphs or organizing pictures into a story.

SKILL OBJECTIVE

SKILL EXAMPLE

—
—t—

INSTRUCTION

03-02-06

The child will be able to
ciassify and categorize.

Child can match object to ob-
ject, picture to picture, pic-
ture to written word.

Child can sort objects and pic-
tures according to categories
(e.g. clothing, food, toys, am-

imals, transportation, tools,
furniture, bulldings). After he
demonstrates competence in

. Give child three objects, as

ing him to match like objec!

. Give child five objects, as}

ing him to match two like of
jects.

. Give the child one object w

four pictures, having child
match object to appropriate
picture.

. Give child four pictures, h

ing him match two that are
alike. ]

4

. Distribute picture cards,to

children. Show separate pic
tures to group; child with

matching picture an have |
Pictures should be of diffe
ent types of the same objec
e.g. rocking chair and desk
chair. :

. Have child match wordcard t

correct picture, given thre
alternative pictures.

. Give child assorted objects
with emphasis in one categc

Have him select all objects
belonging to designated ca!
gory (teach one category a
a time.)




N Y

Jsual) - The ability to draw relationships be tween conceptsapresente& visually. To lund@ystand
categorical relationships and incongruities. Problem here will hinder a child in using
context clues from pictures, classifying pictures into categories, understanding maps
or graphs or organizing pictures into a story.

SKILL EXAMPLE INSTRUCTION ) SUPPLEMENTAL: |DEAS
X \
\\
thld can match object to ob- | 1. Give child three objects, ask-| 1. Bush and Giles, Aids to
‘ject, picture to picture, pic- ing him to match like objects. Psycholigggjstic Teach-
ture to written word. ing pp. 83-107.

" - 2. Give child five objects, ask-
) ing him to match two like ob-
A jects.

, 3. Give the child one object withJ
- v four pictures, having child
match object to appropriate
- picture.

L. |Give child four pictures, hav-
ing him match two that are

alike.

5% Distribute picture cards, to
children. Show separate pic-
tures to group; child with

3 matching picture may have it.
Pictures should be.of differ-
ent types of the same object, -
e.g. rocking chair and desk
chair. '

6. Have child match wordcard to | 1. Rhekus Activities.
correct picture, given three
alternative pictures. 2. DLM Word - picture
\ dominoes .

Chi 14 can sort objects and pic-| 7+ Give child assorted objects

tures according to categories with emphasis in one category.

(e.g. clothing, food, toys, an- Have him select all objects

imals, transportation, tools, belonging to designated cate-

furniture, bulldings). After he gory (teach one category at

U'-monstrates competence in a time.) | 106
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03 - Associative Language (Visual)

e

2

SKILL OBJECTIVE

!

SKILL EXAMPLE

INSTRUCTION

03-02-07

Child can make visual analogjei

progre55|ng from simple analo-
gies to increasing by more-dlf

ficult ones. \

03-02-08

Child will be able to derive
- meaning from visually pres-
ented clues.

-

L'

© ogy.

Child can indicate correct picH
ture to complete a visual .anal-

Given visual incongruity,
child will be able:to mark
errors.

12. Using dittoed word groups;
ask the child to find the:
_word that does not balong |
.With the others, as in #9.

1. Present two pictures which
relate, e.g. shoe and foot
pen .and paper, etc. Give ¢
child one additional pictu
to begim-an analogy and a
choice of four pictures wi
which to complete it, e.g.
pictures of shown bird & ¢
Present plctures of car ,
lake, garage; tree and str
Child chooses appropriate

- ture to complete analogy.

<
1. Present pictures (on dittc
with ''something wrong“ e.g
A clock numbered backward.
A cowboy riding a kangaroc
An arithmetic problem with
wrong answer.
Child marks errors or cort
picture. .




l . .
} . : e

tsual) . -

—_— i

SKILL EXAMPLE INSTRUCT ION - SUPPLEMENTAL 10DEAS

>

12. Using dittoed word groups, e -

. ask the child ta find the -

. word that does not belong

| / with the others, as in #9,
. ! N

. 5 .

fes| Child can indicate correct pici 1. Present two pictures which 1. Dittoed Activities.
lo- ture to complete a-visual analA relate, e.g. shoe and -foot, Commerc:al workbooks.
dif-.} ogy. ’ pen .and paper, etc. Give the b -
-~ A\ . .

¥ child one additional picture
to begim-an analogy and a . :
. choice of four pictures with . .
> ' which to complete it, e.g.
pictures of shown bird & cage.
Present pigtures of car ,
lake, garage, tree and street.
Child chooses appropriate picr
ture to complete analogy. oy

. Given visual incongruity,- 1. Present pictures (on ditto) 1. Refer to objective
child will be able-to mark with "something wrong'' e.g. 03-01-10.
errors. A clock numbered backward. ~
A cowboy riding a1 kangaroo.
An arithmetic problem with thej
wrong answer.
Child marks errors or corrects s
picture. N

Jos '
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03 Associative Language (Visual)

SKILL-OBJECTIVE SKILL EXAMPLE ’ INSTRUCTION

p—

2. Present a series of writte

! sentences at child's readi
. ’ level containing semantic
] punctuation absurdities, e
Tommy? ran away
The meat was as tough as
. butter.

The dog sang in the moonli
Child marks or corrects efr

P

03-02-09
Child can express ideas and -Ch?ld can utilize artistic and| 1. Present written statement
concepts meaningfully using written description. child to illustrate, e.g.
visual symbols. ~ The train has five cars.
The caboose at the end is
The second car is the lons
Johnny was surprised to fi
‘ that his dog had had - |
pies in his closet, etc.

2. Draw a picture with unres
: action, e.g.

A boy fishing and a skunk
ting behind hia.

Ask the children to draw
N picture showing what happ

3. Using same type of pictur
above, wsk child to write
description of what happe
next.

. Show Ink blots, abstract
ings, etc. )
Child writes "It looks
ke . . . "

et
o
=




Jisual)

SKILL EXAMPLE '/

INSTRUCTION

.Chi1d can utilize artistic and]
written description.

. Present a series of written

- The dog sang in the moonilght.

. Present written statement for

. Draw a picture with unresolved

. Using same type of picture as

sentences at child's reading
Jevel containing semantic or
punctuation absurdities, e.g.
Tommy? ran away

The meat was as tough as
butter’.

Child marks or corrects eryor.

/

child to illustrate, e.g.

The train has five cars.

The caboose at the end is red.
The second car is the longest.
Johnny was surprised to find
that his dog had had six pup-
pies in his closet, etc.

action, e.g.

A boy fishing and a skunk sit-
ting behind him.

Ask the children to draw a
picture showing what happenec.

above, wsk child to ‘write a
description of what happens
next.

. Show ink biots, abstract draw-
ings, etc. ’
Child writes "It looks

“Vike . . . "
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03 Associative Language (Visual)

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCT ION

these areas, above categories
may be broken down fugther,
e.g. clothing:

winter/summer.

food:
vegetables/fruit.

8. Give child assorted noun
pictures with emphasis in
one category. Have him sel:
ect all pictures belonging
to designated category.

9. Use dittoed activities witl
small pictures in groups o
four with one or two unre-
lated. Give directions: e.
Color réd the thigs we can
eat.

Put a line under the ones-
mother uses to clean the
house.

10. Use dittoed actlvities wit
small pictures or line dra

Ings:

Draw a line from each one
jits ' home:

horse ‘ nest \
dog barn ‘
bird tepes
irdian fishbowl
fish doghouse

11. Using dittosd pictures, &
the child to find the pic-
ture that doss mot velong
with the others, e.g.

. hammer, saw, ‘
cup, wrench.




Visua

1)

SKILL EXAMPLE

INSTRUCT ION

SUPPLEMENTAL 1DEAS

these areas, above categories
may be broken down fugther,
e.g. clothing: ’
winter/summer. ’

food: r
vegetables/fruit.

10.

1.

. Give child assorted noun

pictures with emphasis in
one category. Have him sel-
ect all pictures belonging
to designated category.

Use dittoed activities with
small pictures in groups of.
four with one or two unre-
lated. Give directions: e.g.
Color red the thigs we can
eat.

Put a line under the ones

mother uses to clean .the @

house.

Use dittoed activities with
small pictures or line draw-
ings:

Draw a line from each one to
its home:

horse nest
dog barn
bird tepee
Iindian fishbowl
fish doghouse.

Using dittoed pictures, ask
the child to find the plic-
ture that doss mot belong
with the others, e.g.

hammer, saw,
cup, wrench.

[
|
1
|
1
-
4
1
1

. Instructo - flannel

board aids.

Instructo Classification

" Game. .

Peabody Language Kits.
DLM - Association Cards

Motor Expressive
Cards.

112
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language skills)

Exnressive Language involves the ability to use skilis necessary to express ideas. Problem here
expressing ldeas, using proper syniax grammar) , and using compiete sentences.

(See Auditory As

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

" 2-33-01
'd will be able to name
le nouns and verbs (for
.+ verbal or severely language
ved child, follow this
. ion concurrently with the
-ptive language section)

03-03-02

Child will be able to produce
phrases of increasing length
and syntactic complexity.

119

Child will have functional 50
word core vocabulary’ (use
common nouns and verbs, as
well as words relevant to
that child's environment).
(A1l should be picturable.)

Child will be able to produce
verb-noun phrases.

—

rd
.

3.

Present objects for child
name e.g. ''spoon, what is
this?' Child repeats.
“"Chair --what is this?" the
fade-out noun and present
question only.

Present action for child |
name e.g. 'Eating - what
| doing?'" Child repeats.

Present pictures (both
action and noun) and have
child name same as above.
Alternate.

. Using core vocabulary wor

perform action with objec
At same time, say verb-noi
phrase, e.g. kick ball -
have child repeat action :
phrase. )

Perform action with objec
ask child, "What do | do?
Child answers verb-noun,
e.g. read book.

Present noun picture and
child "what do you do?" e
drive car.




the ability to use skills necessary to express ideas.
r syntax (grammar), and using complete sentences. (se

Problem here will
e Auditory Association for conceptual
4

hinder a child in

SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL 1DEAS

Child wil) have functional 50
woi d core vocabulary’ (use
common nouns and verbs, as
well as words relevant to
that child's environment) .
(A11 should be picturable.)

N

Child will be able to produce
verb-noun phrases.

Present objects for child to
ame e.g. ''spoon, what is
this?' Child repeats.

‘“"Chair - what is this?' then
fade-out noun and present
question only.

Present action for child ‘to
name e.g. ''Eating - what am
| doing?'" Child fepeats.

Present pictures (both
action and noun) and have
child name same as above.
Alternate.

Using core vocabuiary words,
perform action with object.
At same time, say verb-noun
phrase, e.g. kick ball -
have child repeat action and
phrase.

Perform action with object an

ask child, "What do | do?"
Child answers verb-noun,
e.g. read book.

Present noun picture and ask
child "'what do you do?" e.g.
drive car.

Q

114
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Expressive Language

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCT 1ON

Child will be able to produce
adjective-noun phrases.

¢

.
Child will be'able to produse
verb the noup phrases.

!

Child will be able to use
first person sentences.

0.

Using core vocabulary wo
present object plus adjec
-~poun phrase, -e.g. happy

baby. Have child repsat
phrase. ]
Present same objacts and

child, "What is it 'Chni
answers: atjective~-nown,

“.asg. Titthe dog.

N\ ':

]
. Prasent noun picture askh

chitd "What is 1t esg.
apptle.

Using core vacabulany wen
prasent plicture plus phon
e.g. climb the tree, drin
the milk. Have child repe:

Present picture asking dh
‘“hat do you do?" CThild
answers e.g. ride the bl
‘Qpen the door.

‘Present seme cbjects plus
action phrase, -e.9. 'l Kk
‘the bal l-what do yeu sof"
‘Chi 1d answers, 'l kick -th
batl.”

Pragent sams objacts ant
auastion 'Mﬁm&ﬂi
9. | draw the plcturs.



SKILL EXAMPLE

INSTRUCT ION

SUPPLEMENTAL {DEAS

Child will be able to produce
adjective-noun phrases.

Child will be able to produce
verb g_he noun phrases.

Child will be able to use
first person sentences.

ho.

Pregent sams objscts and

Using core vocabulary words,
present object plus ad,}ectlv#
-poun phrase, ‘e.g. happy :
baby. Have child repeat
phrase. -

Present same objects and ask
child, '"what Is i't?" CThild
answers : ad)ect ive-noun,
«.g. 1itthe dog.

Present nown plcture asking
chitd "What is it? e.g.
red apple.

Using core vecabulary words,
prasent picture plus phrase,
e.g. climb the tree, drink

the milk. Have child repeat.

Present picture asking child
‘Shat do you dol" Child
answars e.g. ride the bhke.
Qpen the door.

Present same objects plus
action phrase, e.g. "'l kiok
‘the bal l~what do yeu #07"
‘Child answers, 'l -kick the
batli."

ausstion 'What do yeu doT*
e9. | draw the ploture.

A RS A

o S

Iinventory of Dc;nlopnntal
Tasks (blue pages) p. 87.

116

|
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Expressive Language

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

Chitd will be able to use
second-person pronoun In
sentence.,

Child will be able to use pre-
position (in, on, under, behin
next to, in front of, right,
left, over). Follow next & st
for each preposition; teach
separately.

11. Present same objects plus
phrase:

| see the noun, what do you
F_se_e? ‘

| have the noun, what do
you have? .

| want the noun, what do yc
want?

Child answers appropriately

12. Present object and questior
alone. Child answers ap-
propriately.

13. Present objects and.action
plus sentences using core
verbs, having child imitate
e.g. push car and say: '"Tel
me what | do. Say you push
the car."” Child imitates.

14. Present objects plus quest-
fons, having child answer &
propriately, e.g.

"“Tell me what | do?"
"Tell me what | see"
"Tell ms what | have'
Child says '"you......"

15. Demonstrate spatial positic
with objects and say phrase
e.g. '"on the box." Child
imitates.




SKILL EXAMPLE

4
P the

INSTRUCTION

SUFPLEMENTAL |DEAS

“

L

Child will be able to use
second-person pronoun in
sentence.

Child will be able to use pre-

next to, in front of, right,
left, over). Follow next & st
for each preposition; teach
separately.

position (in, on, under, behl:l

4 0

1t. Present same objects plus
phrase: . )

| see the noun, what do you
see?

| have the noun, what do
you ‘have?

| want the noun, what do you
want?

ehild answers appropriately.

Present object and qt;estlon
alone. Chlld answers ap-
propriately.

12.

13. Present objects and action
plus sentences using core
verbs, having child imitate.
e.g. push car and say: ''Tell
me what | do. Say you push

the car." Child imitates.

14. Present objects plus quest-

jons, having child answer ap-

propriately, e.g.
"Tell me what | do?"
"Tell me what | see'
"Tell me what | have'
Chl1d says '‘you......"

Demonstrate spatlal position
with objects and say phrase,
e.g. "on the box." Child
imitates.

15.

1

s
/

H

e
*
14
1
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03 Expressive Lénguage

\

SKILL OBJECTIVE

INSTRUCTION

01-03-03
Cnild will be able to use the
r>jative concept in expressive
} anguage.

03-03-04
- Child will demonstrate correct
, use of syntax.

119

e e —— -

SKILL EXAMPLE \
AY

Child will use not correctly
in sentences.

Child will use subject/verb
agreemWnt using the verb to be.

16.

17.
18.

-

Place object and ask quest
ion, "Where is the noun?"
Child answers appropriatel

Same as above with picture

Alternate pictures varying
prepositions-child answers
""Where is the noun?"

Present 2 noun pictures an
say, "This is a noun. This
Is not a noun." Child repe

Present 2 verb or preposit
pictures and say ''Verbing.
Not verbing' or "Prepositi
the noun. Not preposition
noun.' e.g. jumping. Not

* jumping. On the table. Not

on the table. Child repeat

Present one picture saying
"Is the noun preposition/
verbing/adj.?"' Child says:
Noun is not... e.g. Is the
ball red? The ball is not
red (or) iIs the balloon or
the table? The balloon is
not on the table.

Present action picture say
ing, '""The noun is verbing.
Child repeats. e.g. The bc
is running.

Present action picture say
ing "The noun is verbing.
What is the noun doing?
Child answers.




[

SKILL EXAMPLE

_"INSTRUCT ION

SUPPLEMENTAL 1DEAS

the
ive

ct

Child will use not correctly
n sentences.

Child will use subject/verb

agreement using the verb to be.

. Place object and ask quest:’

. Same as above with pictures.

. Alternate pictures varying

ion, "Where is the noun?"” <
Child answers appropriately.

prepositions-child answers
""Where is the noun?"

Present 2 noun pictures and
say, ""This is a noun. This

s not a noun." Child repeaty.

Present 2 verb or prepositiof
pictures and say ''Verbing.

Not verbjng' or '"Preposition|-

the noun. Not preposition th
noun.' e.g. jumping. Not
jumping. On the table. Not
on the table. Child repeats.

Present one picture saying,
"}s the noun preposition/
verbing/adj.?' Child says:
Noun Is not... e.g. Is the
ball red? The ball is not
red (or) Is the balloon on
the table? The balloon is
not on the table.

Present action picture say-
ing, ''The noun Is verbing."
Child repeats. e.g. The boy
is running.

Present action picture say-
ing '""The noun is verbing.

What is the noun doing?

Child answars.

- A3

Peabody Kit, action pictures,
magazine pictures; Slinger-
land, beginning reading
pictures.

1<

55 .




03 Expressive Language

-
—

SKILL OBJECTIVE l SKILL EXAMPLE S . INSTRUCT ION

—

3. Present action picture and
1 ‘ question. What is the noun
doing?

4. Explain that "are' is for
more than one thing. Follo
steps 1-3 with plural noun
pictures using only regula
plurals, e.g. dogs.

5. Explain concept of past
tense. Using same picture
as above, follow stepos 1-3
The boy was running. What
was the boy doing?

A

Child will demonstrate 6. Explain he is for boys, sh
subject/verb agreement using is for girls, they Is for
third-person pronouns. more than one person. Pre-

: : . sent picture saying,, 'He i
. verbing, or she is verbing
or they are, verbing. Who |
3 ' verbing? Child answers,
Alternate pronouns. *ﬁ

. 7. Present picture saying, he
, was verbing, she was verbl

they were verbing. who was
| verbing.

8. Present pictures and quest
jons. Randomly vary pronow
and tense required. e.g.
What is verbing? Who was
verbing?




L=

SKILL EXAMPLE

INSTRUCT 10N,

SUPPLEMENTAL |DEAS

Child will demonstrate
subject/verb agreement using
thi rd-person pronouns.

Present action picture and
question. What is the noun
doing?

Explain that "are' is for
more than one thing. fFollow
steps 1-3 with plural noun
pictures using only regular
plurals, e.g. dogs.

Explain concept of past
tense. Using same picture
as above, follow steps 1-3:
The hoy was running. What
was the boy doing?

Explain he is for boys, she
is for girls, they is for
more than one person. Pre-
sent picture saying, 'He Is
verbing, or she is verbing,

or they are verbing. Who is .

verbing? Child answers.
Alternate pronouns.

Present picture saying, he

was verbing, she was verblng4

they were verbing. Who was’
verbing.

Present pictures and quest-
lons. Randomly vary pronoun
and tense required. e.g.
What Is verbing? Who was
verbing?

Inventory of Developmental
Tasks (blue pages) p. 94.

122 @




03 Expressive Language

SKILL OBJECTIVE SKiLL EXAMPLE

INSTRUCTION

——

10.

Child wil! demonstrate cor- 11.
rect use of tensing. -

12.

13.

1h.

Present plictures and quest-
jons using negative. e.g.
Was he Jumping? Child says,
He was not Jumping. Is she
running? No, she is not run
ning.

Present picture and say '‘Te
me about the noun (or the
nouns).'" Child uses correct
verb, e.g. Tell me about th
boy. The boy Is running.

Present action picture and
sentence 'the noun verbs''
Child repeats, e.g. The
bird fl:es.

Present actior picture #nd
sentence. ''The noun verbs.
What does the noun do?'!
Child answers.

Presant action‘*picturs and
question. Child answers.
e.g. What dbes the broom de
The broom sweeps. °

Present action picture and
sentences. The noun verbed.
Child repests. Use only
regular verbs, e.g. The

mother laughed.




SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL IDEAS

¢
Child will demonstrate cor-

rect use of tensing.

10.

11.

12.

13.

‘“Q

Present pictures and quest-
jons using negative. e.g.
Was he jumping? Child says,
He was not jumping. Is she
running?. No, she is not run-
ning. )

Present picture and say 'Tell
me about the noun (or the
nouns)." Child uses correct
verb, e.g. Tell me about the
boy. The boy is running.

Present action picture and
sentencs ‘the noun verbs.'
Child repeats, e.g. The
bird flies.

Present action picture and
sentence. ''The noun verbs.
What does the noun do?"
Child answers.

Present actlon picture and
question. Child answers.
e.g. What does the broom do?
The broom sweeps.

Present sction picture and
sentences. The noun verbed.
Child repeats. Use only
regutar verbs, e¢.g. The
mother laughed.

EH Guidelines (white pages)
p. 197. '

24 ‘57
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Expressive Language

\\

—

SKILL OBJECTIVE

SKILL EXAMPLE

—

INSTRUCTION

|

15.

16.

7.

18.

—

Present picture and sentenc
and question: ''The noun
verbed. What did the noun d
Child answers. Regular verb
only.

Pictures and question-What
did the noun do? Child °’
answers. Regular verb only.

Follow steps 14-16, drillin
on Irregular verb past
tensing. The following verb
are suggested:

take do see
drink hit . cut
throw write sing
pound shut bring
paint sit blow
beg?h fly drive
eat go taste
read come run

fall plant hang
find steal

e.g. Today |/he/she verbs.
Yesterday |/he/she verbed
(Irregular).

Present irregular verb plc-
tura. Have child use verd |
sentence. ¢.9. The man dro
the car.




SKILL EXAMPLE

INSTRUCT ION

SUPPLEMENTAL |DEAS

15.

16.

17.

18.

Present picture and sentence
and question: ''The noun
verbed. What did the noun dof
Child answers. Regular verbs
only.

Pictures and question-What
did the noun do? Child
answers. Regular verb only.

Follow steps 14-16, drilling
on irregular verb past
tensing. The following verbs
are suggested:

take do see
drink hit cut
throw write sing
pound shut bring
paint sit blow
begin fly drive
eat go faste
read come run
fall plant hang
find steal

e.g. Today 1/he/she verbs.
Yesterday |/he/she verbe
(I rregular). !

Present Ir?cgular verb plc-
ture. Have child use verb In
sentence. ¢.9. The man drove
the car.

Make flashcards with present
and past tense verb forms for
both regular and irregular
verb conjygations.
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¢

Expressive Language

SKILL OBJECTIVE

© SKILL EXAMPLE

INSTRUCTION

b

Child wil) demonstrate correct
use of plurals.

19.

20.

21.

22.

23.

2k,

25.

Present plural action pic
ture and sentence. The
nouns verb. Child repsst
e.g. The boys run. Use
regular plurals only.

Picture and sentence and
questions. e.g. The dogs
bark. What do the dogs

Picture and question.
do the nouns do? Child

answers .

Picture and sentence.
nouns verbed. Child
Use regular plurals only

Picture and sentence Pl
question. What did the
do? Child answers.

Picture and question.
did the nouns do?

foliow steps 18-23 for §
regular plurals. The fol
lowing are suggested:

Chatk
Fioh




.

—

~ SKILL EXAMPLE

INSTRUCT ION

SUPPLEMENTAL 1DEAS .

—

Child will demonstrate correct
use of plurals.

19.

20.

21.

22.

Present plural action pic-
ture and sentence. The
nouns verb. Child repeats.
e.g. The boys run. Use
regular plurals only.

Picture and sentence and
questions. e.g. The dogs
bark. What do the dogs do?

Picture and question. What
do the nouns do? Child
answers .

1
Picture and sentence. The

nouns verbed. Chlld repeats.

Use regular plurals only.

23. Pictune and sentence plus

2“.

25.

question. What did the nouns

do? Child answess.

Picture and question. What
did the n’.mns do?

Follow steps 1£-23 for Ir-
regular plursls. The fol-
lowing /are suggested:

/

Chalk Mouse
fFigh Moman
Shesp foet
Seer Goose
Lesf flan
Soap Ohi M_
Wife Person
Knife Tooth
Wolf

+

Make flashcards with sin-
gular picture on one side
and =lural on other.

59
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Express!ive Language

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCT ION

129

.
At ar e i e o ol e 4 b— s e e et e

Child will be able to con-
jugate the verbs do and
have.

Child will be able to for-
mulate wh questions. (who,
what, where, when, why)

| 26.

27.

28.

Present irregular plural
plcture-child uses word in
senhience.

Drill with flashcards and
pictures: | have,we have,
you have,he/she has, they
have. .

{ do we do

you do you do
he/she does they do

| don't We don't
You don't You don't

he/she doesn't They don't

Explain - who is for people
what is for things. Hold
plcture toward you and say
" see something/somsone
verbing. Ask me what/who."
e¢.g. | see someone sa*ing.
Ask me who. Child asks-Who
is eating? Teacher answers
and shows picture. Teach
who and what together.
Repeat #28 for where, when,
and why.




SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL IDEAS

b e e —————— . A 1 -

Child will be able to con-
jugate the verbs do and
have.

Child will be able to for-
mulate wh questions. (who,
what, where, when, why)

K

26.

27.

28.

————— — ) - -

Present Irregular plura!
picture-child uses word in
sentence.

Drill with flashcards and
pictures: | have,we have,
you have,he/she has, they
have.

! do we do

you do you do
he/she does they do

| don't We don't
You don't You don't

he/she doesn't They don't

Explain - who is for people,
what is for things. Hold
plcture toward you and say
"| sge something/someone
verbing. Ask me what/who."
e.9. | see someone eating.
Ask me who. Child asks-Who
is eating? Teacher answers
and shows plcture. Teach
who and what together.
Repsat #28 for where, when,
and why.

EH Guidelines (white pages)
p. 199

140 60
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Expressive Language

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCT ION

-

Child will be able to use

comparative and superlative.

Child will be able to use
possessive pronouns (my,
your, his, her, their, our)

Rd . '
v ndelBa e o e e e e e e e maa

29'

30.

31.

32.

33.

Explain concept of compara-
tive and superiative.

Present 3 pictures I1lus-
trating comparatives
regular forms. Using-
graded sizes, feelings, an
other adjectives and adve
e.g. tall, taller, tallest
ugly, uglier, ugliest.
fast, faster, fastest.
(dog) (Morse) (car) Drill

.on above, e.g.:

This dog is little.
This dog is __
This dog is the
Vary order.

Present 3 plctures illus-
trating Irregular compara~
tive. Some-more-most (few)
Good-better—best. Drill as
above .

t1lustrate possession In
classroom. ¢.9. This is my
desk. This is your book.
This is her work. This is
thelr team. This is our
class. '

Dritl using llve examples
and asppropriate questions.
e.g. Whose class is this?
Chitd says, This is our
class. Whose coat s that?
That is her coat.



SKILL EXAMPLE

INSTRUCT 1ON

SUPPLEMENTAL 1DEAS

Child will be able to use
- comparative and superlative.

”~

Child will be able to use
possessive pronouns (my,
your, his, her, their, our)

29.

30.

31.

32.

3.

Explain concept of compara-
tive and superlatlve.

Present 3 pictures illus-
trating comparatives:
regular vYorms. Uslng
graded sizes, feelings, and
other adjectives and adverbs
e.g. tall, taller, tallest..
ugly, uglier, ugllest.
fast, faster, fastest.

(dog) (Horse) (car) Drill
on above, e.g.:

This dog is llttle.
This dog Is __/
This dog is the
Vary order.

Present 3 ph{tures i1lus-
trating irregular compara~
tive. Some-more-most (few)
Good-better-best. Orlll as
above. '

i1lustrate possession in
classroom. e.9. This Is my
dask. This 1s your book.
This is her work. This Is
thei.r team. Thls is ouf
class.’

Orit! using live examples
and sppropriate questions.
e.9. Whose class is this?
Chitd says, This is our
class. WVhose coat Is that?
That Is her coat.

Dlttoes activities
Cut and paste
According to size and label
Fllllng in blank with ‘
correct form.

Valett Conceptual Skills
EH Guidelines (white pages)
p. 214




03 Expressive Language .
—=

SKiLL QNECTIVE J SKILL EXAMPLE INSTRUCTION '

—

Whose room is that? That i

their room.




SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL |DEAS

Whose room is that? That Is
their room.

62
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L VISUAL DISCRIMINATION

Visual discriminat’on is the process of detecting differences in visually presented object
It involves the ability to a:fferentiate one object from another.
2. Affect on achicvement - child will have difficulties . assifying objects, matching letters

*SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCT ION

€+-01-01% Discrimination of
3-D shapes, sizes and
color: e
Child will be able to
match similar 3-C objects,
shapes, and colors such as
srall arimal forms and

geometric designs

k.

3

The student sorts colored
blocks into piles that
are the same.

Give the child a series

‘of buttons or blocks that

are the same size and one
that is not the same.
Have the child find the
one that is different.
Teacher selects a partic-
ular object and ask. the
child to select a similar
object from a correspond-
ing group.

o~

—
.

Matching small zoo animals’
Bead design: Copy or
reproduce designs with bea
on a string or place shape
in varying patterns. |
Place pencil, clip, pen,
stick, nail, and bolt on
the table; present the chi:
with a second pencil, etc.
and ask him to point out
the other one that ''looks
like this one."

Use geometric forms of wool
plastic or tagboard. Have
the child match by placing
all the ones that are the -
same shape together.
Wooden puzzles with differ
e:-” shapes and designs.
(add cup hook to top of ead
puzzle piece).

Softing activities: Sort
similar objects such as

cle ches, buttons, assorted
paper, marbles, etc. ':e
real balloons and hi
children match for co.or,
shape, and size. Give a
baloon as a reward for cor-
rect response.

Use empty cans with labels
in play store. Have the
child sort by size, color,
content. Use plastic spoon
forks, knives, dishes.

" 138



s the process of detecting differences in visually presented objects, forms, letters, or

ability to differentiate one object from another.
> child will have difficulties classifying objects, matching letters, discriminating word forms.

J 10N .
SKILL EXAMPLE INSTRUCT ION SUPPLEMENTAL |DEAS
1. Matching small zoo animals. 1. Attribute boxes
1. The student sorts colored | 2. Bead design: Copy or 2. Geo Shapes - Houghton
blocks inte piles that reproduce designs with beads Mifflin
are the_<ame. i on a string or place shapes | 3. Cuisenaire Rods
ts,| 2. Give the child a series in varying patterns, L. Puzzles
as of buttons or blo¢tks that 3. Place pencil, clip, pen, - Cheves Part 2
are the same size and one stick, nail, and bolt on - Playskool Tiles
that is not th. ame. the table; présent the chiild - Metal Templates |
Have the cnild tind the with a second pencil, etc.! 5. Blue Section - Pgs. 36, 3
one that is different. and ask him to point out | 6. Judy Geometric Forms
3. Teacher selects a partic- the other one that ''looks 7. Teacher prepares gadget
ular object and asks the like this one." board with extensive
child to select a similar | 4 'Ise geometric forms of wood, series of locks, latches,
nbject from a correspond- lastic or tagboard. Have plugs, zippers, lever,
ing group. che child match by placing and varied buttons and
. all the ones that are the snaps of all kinds.
same shape together. Pupils manipulative
5. Wooden puzzles with differ- objects with increasive
ent shapes and designs. skill.
(add cup hook to top of eachl 8. Pupils can string beads
puzzle piece). and proceed tu threading
Sorting activities: Sort needles, buttons,
similar objects such as macaroni braceleis, etc.
clothes, buttons, assorted [ 9. Pupils can sort varied
paper, marbles, etc. Use tacks, pins, needles,
real balloons and have small fish weights, etc.
children match for coior, 10. Use commercially made
shape, and size. Give a sewing cards.
baloon as a reward for cor- }11. Have pupil string colored
rect response. clothespins.on line in
6. Use empty cans with labels time contest with self.

in play store. Have the
child sort by size, color,
content. Use p'zs.ic spoons,
forks, knives, dishes.

" 138

(Use 3-minute egg timer.)
Pair off with pupil of
similar ability for speed
contest in stringing and
unstringing. Use beads

to string, etc. 64



VISUAL, DISCRIMINATION (CONTINUED) /.

v

SKiLL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

1h,

15.
16.

Provide a box of cut paper
shapes, or colored sticks
or blocks. Have the child
sort by colors, shapes or
size. Have the children
use nested cubes or shapes
to buiid with, fit them
together, and also talk
about the sizes.

Sullivan L.A. Readiness
Lessons UL-6.

Whitman Sticker Posters
ideal - Form Boards (Shape:s
and sizes).

instructo 3-0 Vis. Discrim,
(Shapes and sizes).

Lauri - Fit-a-Shape and Fif
a=-Group. .
Continenta! Press ''Visual
Readiness' ''Visaul Discrim
ination."

Frostig - Form Constancy
BLM - Shapes Puzzles

Try Tasks 1 and 2




(CONT INUED)

-

=

SKILL EXAMPLE

INSTRUCT 1ON /

SUPPLEMENTAL IDEAS

———

1h.

15.
16.

Provide a box of cu;/paper
shapes, or colored sticks
or blocks. Have the child

‘sort by colors, shapes or

size. Have the childrer

use nested cubes or shapes
to build with, fit them
together, and also talk
about the sizes. -
Sullivan L.A. Readiness
Lessons 4-6.

whitman Sticker Posters
ldeal - Form Boards (Shapes
and sizes).

tnstructo 3-D Vis. Disc i,
(Shapes and sizes).

Lauri - Fit-a~-Shape and Fit-
a-Group.

Continental Press ''Visual
Readiness'' ''Visaul Discrim-
ination." .

Frostig - Form Constancy
ODLM - Shapes Puzzles

Try Tasks 1 and 2

12.

13.

Time pupil in filling

and emptlying pegboards
including simple and
abstract designs;

reward pupil for improving
time performance.

Make paper chains of
coloréd strips, encourag-
ing the children to
develop their own
patterns.




ok

VISUAL DISCRIMINATION

SKILL OBJECTIVE

SKILL EX/ LE

INSTRUCT ION

Mi-11-02
3-D Shapes:!

(hild will be able to

match the direction of a

predetermined object.

14]

Teacher puts tF
cars on table inting in the
same directi.n. One ig differ
ent. Ask the child to find the
one that is pointing in a
different direction

e or four toy

Teacher shows the child 3 or

L geometric designs on a paper
and asks which one is pointing
in a different direction.

PR VE RS B

Playskool - Cylinders
Instructo 3-D Visual Disc.
Try Tasks - Kit 1 and 2
Match buttons that are the
same shape from an assort-
ment of shapes. Later sort
by shape, size and color.
Select two or three toy cars
and place them in various
positions on a table. Ask
the child to tell whether
they are all going the same
way or ask him to select the
car that is going in a
different direction. After
many experiences with real
objects, similar exercises
can be dcne with pictures;
e.g. .

Geometric forms: Present -
three wooden blocks and one
cylinder; pupil points out
the one that is different.
Repeat with triangles,
spheres, and rectanales.

On blackboard, draw a series
of stick figures in various
positions. Make two the same
and have the child identify
the two that are the same.
Have the child tell why the
others are different.

Mirror patterns are a more
complicated form of showing
reversals and rotations.




SKiLL EXAMPLE

INSTRUCT ION

" SUPPLEMENTAL 1DEAS

Teacher puts three or four toy
cars on table pointing in the
same direction. One ig differ
ent. Ask the child to find the
one that is pointing in a
different direction

YTeacher shows the child 3 or

L geometric designs on a paper
and asks which cne is pointing
in adifferent direction.

F ol VeI S

Playskool - Cylinders
instructo 3-D Visual Disc.
Try Tasks - Kit 1 and 2
Match buttons that are the
same shape from an assort-
ment of shapes. Later sort
by shape, size and color.
Select two or three toy cars
and place them in var.ious
positions on a table. Ask
the child to tell whether
they are all going the same
way or ask him to select the
car that is going in a
different direction. After
many experiences with real
objects, similar exercises
can be done with pictures;
e.g. .

Geometric forms: Present
three wooden blocks and one
cylinder; pupil points out
the one that is different.
Repeat with triangles,
spheres, and rectangles.

On blackboard, draw a series
of stick figures in various
positions. Make two the same
and have the child identify
the two that are the same.
Have the child tell why the
others are different.

Mirror patterns are a more
complicated form of showing
reversals and rotations.

Use Playtiles for making
designs that child can.
duplicate.

Use Pegboards for making
designs that student can
duplicate.

Rubber-band designs.
Have the child copy
geometric configurations
with colored rubber bands
stretched between rows
of nails on a board.

See Blue Section (p.43).




VISUAL DISCRIMINATION (CONTINUED)

04

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCT ION

8. (Continued)

Before using paper and
pencil designs, use parque
sets, pegboard designs,
marble boards or blocks.
For Instance, place a marb
in the top left corner of
marble board and place a
mirror upright half way
across the board so the
reflected marble will be
seen in the top right corn
Wheén the child can complet
mirror patterns without th
ald of a mirror, use doubl
mirror patterns. The same
principle may be illustrat
by making an  inkblot in th
corner square of a paper,
then folding the paper so
thé ink makes a mark in th:
corresponding square on th
other half of the page. Mo
details on mirror patterns
and exercises are availlabl
in Frostig's Manual - Page
149-150. -

9, Object differentiation:
i

int out the doll in fro
of the house.' "Point out
the toy picture on the wal
in the playhouse." "Point
out the big house on ths
hill across the street.'




T ION

(CONTINUED)

@®.

)
@

SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL 1DEAS

8. (Continued)

.Before using paper and
pencil designs, use parquetrly
sets, pegboard designs,
marble boards or blocks.
For instance, place a marble}
in the top left corner of a
marble board and place a
mirror upright half way
across the board so the
reflected marble will be
seen in the top right corner].
When the child can complete
mirror patterns without the
aid of a mirror, use doubleﬂ
mirror pattérns. The same
principle may be illustrated]
by making an inkblot in the
corner square of a paper,
then folding the paper so
thé ink makes a mark in the
corresponding square on the
other half of the page. Morel
details on mirror patterns
and exercises are available
in Frostig's Manual - Pages
Ih94\§0

Object differentiation:
TPoint out the doll in front
of the house.' '"Point out
the toy picture on the wall
in the playhouse."” "Point
out the big house on the
hill across the street."

1

2.
3.
b,

5.
6.

7.

|deal Parquetry Shapes
Cuisenaire Rods

Colored blocks and beads
Blue Section

Pg. 36, 39. AN
EDL Controlled Reader AN
Have child look for .
variations in patterns

of leaves, plants,
flowers, clouds.

Whitman publishes a

book ""Build With Shapes''
which is a creative
stencil book. Cost - 29¢
Witman ''Sticker Fun Books
are also good for matchin
shapes. ’

Art: Give the child a
picture with shap«:s.

Cut shapes of color and
have the child paste

the shape of color

over the matching one
on the original picture.

w o,
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O4  VISUAL DISCRIMINATION

(CONTINUED)

SKILL OBECTIVE

SKILL EXAMPLE

INSTRUCT ION

10.

.
12.
.13,
14,
15.

16.
17.

18,

19.

Verbat descrip;ionf

Use picture books, nature:
walks, slides, etc., and
have child poirt to ''the b
on the leaf,"” ''the bird in
the sky,' -etc.

Sullivan L.A. Readiness
Lesson 2-5, 1k

Packet from Resource Area.
Peabody Kit, P Level
Colors (Spanish-and Englis
Continental Press ''Wisual
Readiness" )
instructor color Charts
ideal - ‘2-Dimensional Colo
block designs

' Cut pictures of objects th

are a solid color. Have &
child sort all the picture
thdt are the same shape or
size and place together.
Work on a flannel board to
show like colors. One
suggestion is to cut a
house in each of several
colors. Use felt figures ©
the "same colors placing th
ones under the house that
are the same color as the

house.

14¢




i

ON (CONTINUED)

e
e

- SKILL EXAMPLE

4

"SUPPLEMENTAL " FDEAS

N

10.

n.
12.
13.
14,
15.

16.
17.

18.

19.

“house in each of seve al

-

nnslﬁggrlou

Verbal description:

Use picture books, nature
walks, slides, ete., and
have child point t
on the leaf,' ''the bird in
the skv,'' etc.

Sullivan L.A. Readtne§$
Lesson 2-5, 14 \
Packet from Resource Area.
Peabody Kit, P Level
Colors ‘(Spanish and English)
Continental Press "Wisual
Readiness'

Instructor Color Charts
Ideal - ‘2-Dimensional Color
block designs

Cut pictures of objects that
are a solid color. Have a
child sort all tne pictures
that are the same shape or
size and place together.
Wwork on a flannel board to
show like colors. One
suggestion is to cut a

colors. Use felt figures of
the same colors placing the
ones under the house that
are the same color as the
house.

146
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Ok~ VISUAL DISCRIMINATION

SKILL OBJECTIVE™ - — .. SKILL EXAMPLE STRUCTION

v

‘ 0o, Describe an object or the
- clothes of a child in the
group and then have the
children find all the thin
in the room that are the
same color, shape, or size
Make a design on a peg-
board with colored pegs.
b1. Have the child reproduce
the design on his board,
using the correct colors,
sizes or shape.

148




10N

1
o

SKILL EXAMPLE

SUPPLEMENTAL |DEAS

20 .

21,

ANSTRUCT 10N

Describe an object or the
clothes of a child in the.
group and then have the
children find al} the things
in the room that are the
same color, shape, or size.
Make a design on a peg-
board wi th colored pegs.
Have ‘the child reproduce
the design on his board, .
using the correct colors,
sizes or shape.

148




ok  VISUAL DISCRIMINATION

.

—

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

—

04-01-03

Discrimination
of 2-D shapes, sizes and
color. ’

Child will be able to matc&
simi lar 2-D shapes, objectg

and colors such as picture
of animals, geometric
designs and color cards.

- N .

Give the child a card with
12 geometric designs on it
Present single card with
a geometric form and have
the child match the two.

-Use the same procedure

for pictures of animals
and color chips.

Give child a set of flanne
board objects. Have him ~
match objects placed on
board by teacher.

Using pictures of animals
and environmental objects,
The child will be able to
match those that go to-
gether. '

Continental Press ''Visual
Discrimination." T
Geometric Inserts - Creati

Playthings :
Cut pictures of\gkiggts th
are 'a solid color. Then ha

a child sort all the pictu
that are the same color‘g@
place together. ~
Color a picture from a col
book. Cut another copy of
the same picture apart and
have the child build the
picture by matching the
shapes.

Puzzles that have defini te

figures in them so the chi

can work with you in the
following manner:

(a) Have the child look ci
fully at the picture &
tell you about it befc
taking it apart. Then
have him begin working
it by helping him see

the color background,

he color or shape of
the figures so he lool
for pieces that separi
out the figure from ti
background.

Magazine Plcture match.

Class differences: Presen!

a series of different-siz

and colored pictures; pre

a duplicate and have pupi

point out the match.




T ION

SKILL EXAMPLE k

INSTRUCTION

SUPPLEMENTAL

IDEAS

o
ect

jure

Give the child a card with

12 geometric designs on itf

Present single card with
a geometric form and have
the child match the two.
Use the same procedure
for pictures of animals
and color chips.

Give child a set of flanne
board objects. Have him
match objects placed on
board by teacher.

Using pictures of an:mals
and environmental objects,
The child will be able to
match those that go to-
gether,

' the same picture apart and

Continantal Press 'Visual
Discrimination."

Geometric Inserts - Creative
Playthings

Cut pictures of objects that
are a solid color. Then have
a child sort Jl1 the picture
that are the same color and
place together.

Color a picture from a color
book. Cut another copy of

ey

have the child build the

picture by matching the

shapes.

Puzz'es that have definite

figures in them so the child

can work with you in the
following manner:

(a) Have the child look care
fully at the picture and
tel)l you about it before
taking it apart. Then
have him begin working
it by helping him see
the color background,
the color or shape of
the figures so he looks
for pleces that separate
out the figure from the
background.

Magazine Picture match.

Class differences: Present

a series of different-sized

and colored pictures; present

a duplicate and have pupil

point out the match.

.

100

70




. o4 . VISUAL DISCRIMINATION

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCT ION

10.

(Continued)
Extend exercise with dif-

ferent doils, blocks, toy

cars, marbles, coins, boo
etc.

Size differentation:
Present series of id-ntic
designs, numbers, ' lett
with one smaller. or large
than the others.

Place many shapes on the
flannel board. Have the
child rearrange the shape
to make rows of shapes th
are the same size. Be sur
to have more than one siz
of each shape. .

Mount various geometric
shapes, pictures of famil
pbjects on strips of tag-
board. Make separate card
with the same objects of
forms. Have the child mat
the single object to thos
on the sheet.

Use parquetry blocks and
have the child work the
design on top of a paper’
design by matching the si
of the blocks or piece
The next step is to work
the design beside the
pattern.




T 10N

)

SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL |DEAS

\J

10.

(Continued)

Extend exercise with dif-
ferent dolls, blocks, toy
cars, marbles, coins, books,
etc.

Size differentation:
Present series of identical
designs, numbers, or letters
with one smaller or larger
than the others.

Place many shapes on the
flannel board. Have the
child rearrange the shapes
to make rows of shapes that
are the same size. Be sure
to have more than one size
of each shape.

Mount various geometric
shapes, picturc. of familiar
pbjects on strips of tag-
board. Make separate cards
with the same objects or
forms. Have the child match
the single object to those
on the sheet.

Use parquetry blocks and
have the child work the
design on top of a paper
design bv matching the size
of the blocks or pieces.
The next step is to work
the design beside the
pattern.

1<




| . 04 VISUAL DISCRIMINATION

——

1

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

_ _
—

153

1,

12.

Make letters of various!
sizes. Have the child s¢
by sizes.

Inlaid puzzles that have
items to match in pairs.




INAT 10N

SKILL EXAMPLE

INSTRUCTION SUPPLEMENTAL [DEAS
11. Make letters of various
sizes. Have the child sort
by sizes.

12.

inlaid puzzles that have
items to match in pairs.
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Oh VISUAL DISCRIMINATION

— — e
] SKILL OBJECTIVE SKiLL EXAMPLE INSTRUCT ION
04-01-04
The child can recognize de- L 1. Continental Press -
2-D shapes signs, color and shapes when Visual Discrimination
' ) presented in another form or Level one Exercises 3-11
The child will be abic to | direction. 2. Frostig - Perceptual
match the direction of a Constancy ’
predetermined design. 3. Ask the child to name

objects from the surroundir
environment that are: rounc
square, rectangular, oval,
or triangular.

4. Compare the size of t.o
pictured objects to their
size in real life.

5. Develop tactile perception
by having the child select
similar objects from a

. feeley box.




10N
SKILL EXAMPLE INSTRUCT{ON SUPPLEMENTAL IDEAS
The child can recognize de- L 1., Continental Press - Frosting - Position in space
signs, color and shapes when Visual Discrimination
presented in another form or Level one Exercises 3-11
o | direction. . 2. Frostig - Perceptual
Constancy

3. Ask the child to name
objects from the surroundin
environment that are: round,
square, rectangular, oval,
or triangular.

L. Compare the size of t.o
pictured objects to their
size in real life.

5. Develop tactile perceprion
by having the child select
similar objects from a
feeley box.

73




04  VISUAL DISCRIMINATION

f

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCT ION

0 -01-05

The child will be able to
distinguish an object from
its surrounding background.

The child will be able to
fix his attention on one
stimulus.

197

The child is presented with
a picture which contains
hidden objects and is asked
to find the objects.

Frostig, Figure ground.
Finger trace pupils, paren!
etc. in foreground and back
ground of pictures.

Use picture books, nature
walks, slides, etc. and hay
the child point to the 'buc
on the leaf,' ''the bird in
the sky, etc.'

Form differentiation: ''poir
out the square things in tl
room, round thtings, triang
etc.” -
Dnaw outlines of several
geometric figures superimpe
upor each other. Ask the cl
to outline, trace the boun
aries of each figure.
Fi~+ing shapes in pictures
Fiua all the round objects
or designs in a picture,
Find all the square object:
etc.

Finding missing parts. Use
pictures from magazines and
cut off functional parts o
the pictures. The child fj
and fills in the missing p
from a group of missing pai




SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL IDEAS

The child is presented with
a picture which contains
hidden objects and is asked
to find the objects.

Frostig, Figure ground.
Finger trace pupils, parents,
etc. in foreground and back-
ground of pictures.

Use picture books, nature
walks, slides, etc. and have
the child point to the ''bug
on the leaf,' '‘the bird in
the sky, etc.'

Form differentiation: 'point
out the square things in this
room, round things, triangula
etc."

Dnaw outlines of several
geometric figures superimpose
upon each other. Ask the chil
to outline, trace the bound-
aries of each figure.

Finding shapes in pictures.
Find all the round objects

or designs in a picture.

Find all the square objects,
etc. :

Finding missing parts. Use
pictures from magazines and
cut off functional parts of
the pictures. The child finds
and fills in the missing part

from a group of missing parts}

| > NN « SEEEEEEE S

o8

. Find puzzles in children's

books where items are
hidden in the picture
and the child finds them.

. Parequetry blocks.
. Peg board patterning.
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04 _VHSUAL DISCRIMINATION

SKILL OBJECTIVE

SKILL EXAMPLE

—
—
|

|

INSTRUCTION

T4-01-06
Matching upper case letters
and number’s:
Child will be able to match
capital manuscript letters
and numbers.

Show the child the 45 6n a

T piece of paper and then have

him select the same number
from a box of cut out numbers.

-Have the child+wratcn a number

5 with another in a series of
numbers ¥ 7 5 4 9,

Use alphabet flash cards and
have the child find the letter
on the chart or on’ the
alphabet strip in the room.

~

W N -

[« o RV,

12.
13,

_of the number.

o

whitman's ABC Sticker Books

. ABC Lotto

Pot to Dot Exercises
Continental Press - Visual
Readiness

. Michigan Tracking Program
. Continental Press -

Likencsses and Differences
Instructo Flannel Board
Numbers

. Flash Card Numbers
. Number Bingo

10.
11,

Nember Lotto

Cneative Playthings

Number Inserts

Sandpaper Numbers

Gross motor activities and
kinesthesis are beneficial
in establishing differences
in forms and r'mbers. Make
outline of the number with
rope on the floor. Ask him
to walk along the edge of
the rope to learn the shape
) Then make
two numbers and have him
walk them to see the pattes
is different. This will hel
when a child reverse$ the
directions of numbers.

-




SKILL EXAMPLE

SUPPLEMENTAL IDEAS

}rs

tch

Show the child the #5 on a
piece of paper and then have
him select the same number
from a box of cut out numbers,

Have the child+'matcn a number

5 with another in a series of

numbers 1 7 5 4 9,

Use alphabet flash cards and
have the child find the letter
on the chart or on the
alphabet strip in the room.

W N -

oNun

2.
13,

+

INSTRUCT ION

whitman's ABC Sticker Books
. ABC Lotto

. Dot to Dot Exercises

. Continental Press - Visual

Readiness

. Michigan Tracking Program
. Continental Press -

Likenesses and Differences
Instructo Flannel Board
Numbers T

. Flash Card Number%
. Number Bingo

10.
11.

N'mber Lotto
Cneative Playthings
Number lInserts
Sandpaper Numbers

Gross motor activities and

kinesthesis are beneficial
in establishing differences
in forms and numbers. Make
outline of the number with
rope on the floor. Ask him
to walk along the edge of
the rope to lear. the shape
of the number. Then make
two numbers and have him

walk them to see the pattern
‘is different. This will help

when a child reverses the
directions of numbers.

0 ®© ~ O Vo EBwWN

10.

b()

whitman's ABC Stencil
Box

Preston Touching .Numbers
Controlled Reader ’
Blue Section - Pg 41
Michigan Tracking
Visual Discrimination
Sandcoated letters
Overhead projecibr
using cut outs

Alpha One

Form differentation:
""Point out the square
things in this room.'"
""Point out the round
things in this box."
"Point out the triangular
shaped objects on the
shelf,'" etc.

Tracing: Trace two-
and three-dimensional
forms with fingers.
Trace objects on paper.
Use stencils to trace
designs. Shade or tolor
bcth the figure and the
background. Copy
pictures and designs.
Watch others copy and
trace and tRen finger
trace their work.

75
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04  VISUAL DISCRIMINATION

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

L

14, Make the numbers on tagboar/
by glueing pipe cleaners on
in the shape of the number.
Have the child go over the
shape several ‘times to get
the feel of the number. The
have him locate the same "
number on the chalkboard or
paper.

15. Drawing the numbers in clay
pans will help the child’
learn the ''feel' of making
the nymber. (A clay pan is
made by using a foil pie pa
or box lid and spreading
molding clay in the bottom.
Play games that use numbers
so the child learn to recog
ize them without counting t
sequence up to the number
position.

16. Use flannel board numbers af
have the child match his
number to the one on the bo{

}7. Make individual numbers on
tagboard. Match by placing {
‘of one number in a stack, O
two numbers on a chart. ’

18. Use Playskool's Count From
to 2 . Have the child match
numbers that are the same.




OR

SKILL EXAMPLE

INSTRUCT ION

SUPPLEMENTAL 1DEAS

1LY

15.

16.

17.

18.

Make the numbers on tagboard
by glueing pipe cleaners on
in the shape of the number.
Have the child go over the
shape several times to get
the feel of the number. Then
have him locate the same
number on the chalkbhoard or
paper.

Drawing the numbers inctay
pans will help the child:
learn the ''feel'' of making
the number. (A clay pan is
made by using a foil pie par
or box lid and spreading
molding clay in the bottom.)
Play games that use numbers
so the child learn to recogn- !
ize them without counting the
sequence up to the numbe:
position.

Use flannel board numbers and
have the child match his
number to the one on the board
Make individual numbers on
tagboard. Match by placing all
of one number in a stack, or
two numbers on a chart.

Use Playskool's Count From 1
to 24. Have the child match
numbers that are the same.
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Qb VISUAL DISCRIMINATION

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCT ION

14-01-07
Discrimination of direction
. of numbers: and lower case
\ letters.

Child will be able to match
l.wer case manuscript

| — letters.

Child will be able to match
numbers and lower case
letiers when their
direction or shape is

. anded.

|

Give ch?ld a number or
letter. Have him select the
identical number or numbers
which is facing the

- jdentical direction from a

group.
6 99669
7 LL7LL

m nuwmv

P qgbdp

Use alphabet flash cards
and have the child find

the same letter on a chart
or on the alphabet strip in

_ the room.

g

+

1. Frostig - Position in Space,
ex.: 1-11 - reversals
. ex.: 12-25 - position of

details
2. Pegboards
3. Dot-to-Dot Exercises.
L. 10T, p.b3.
5. Whitman's ABC Sticker Books
6. Michigan Tracking Program
Symbol Tracking
7. ABC Lotto ;
8. Continental Press

Vicual Readiness

9. Flanne! Board Activities

10. Skill Sheets

11. Laver-Bloser

12. Stencils may be used to hel
the child trace and see the
shapes of letters.

13. Muke letters on tagboard by
glueing pipe cleaners to th
toard. -

14. Have the chlld gerouer thm_
tetters with his finger as
he says the name. Then let
match these to letters on
paper. _

15. Use alphabet flash cards a
have the child find the sa

—letter on a chart or of tl
- -alphabet strip in the room,

16. Make the letters on paper wi

dots and let the child join

the dots to make the letter

These may be placed under K

erasable filmso they . can b

r’U)Cd




yo

INSTRUCT ION

SUPPLEMENTAL |DEAS

 SKILL EXAMPLE

Give child a number or
letter. Have him select .the
identical -number or numbers
which is facing the
identical direci.on from a
group. ’
6 99669

7 L7

m nuwny

. P agbdp

Use alvhabet flash cards
and have‘the child find

the same letter on a chart
or on the alphabet strip in
the rcom.

| —-ave the child find the same

1. Frostig - Position in Space,

ex.: 1-11 - reversals

ex.: 12-25 - position of

details

" Pegboards
Dot-to-Dot Exercises.
IDT, p.43.
Whitman's ABC Sticker Books
Michigan Tracking Program
Symbol Tracking
ABC Lotto
Continental Press
Vicual Readiness
Flannel Board Activities
Skitl Sheets
taver-Bloser
Stenci!s may be used to help
the child trace and see the
shapes of letters. '
Muke letters on tagboard by
glueing pipe cleaners to the
toard.
Have the child go over the
letters with his finger as

W W N

o ~J

9.

10.
11,
12.

13.

14,

he says the name. Then lct hin

match these to letters on
paper. o
Use 2'phabet flastrcards and

15.

Jetter on a chart or on the
alphabet strip in the room,
Make the letters on paper with
dots and let the child join
the dots to make the letters.
These may be placed under an
erasable film so they can be
re-used.

16.

1 .Whitman's ABC Stencil Box
P .Preston Touching numbers
B.Michigan Tracking

Visual Discrimination
.Frostig - Perceptual
Constancy

.Aloha One

.Sand Boxes

7 .Overhead Projector using
cut outs.

B.Sandcoated letters.

-

—

Iby

77
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VISUAL DISCRIMINATION

/

SKILL EXAMPLE

INSTRUCTION

SKILL C3JECTIVE '/

17.

18.

19.

20,

”~
Have the child make the lett
in clay by rolling out a lon
string and you shape the let
for him. Then Mave-him go
over the letter with his
finger to learn the shape.
Paper zxercises where the
chilg separates a certain
letter in a line of letters
by circling the same one as
the beginning letter.

[}] d (:)lo d e g (:)

Match letters that are the
same shape from assorted
materials such as tagboard,
sandpaper, newspaper, plasti
construection paper and wood.
Also'a variety of colors.

Primary differentiation:
Present design, number, or
Jetter series, with one
different.

Rotation: Symbols are identi
hut one is rotated for
identification.

-7
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SKILL EXAMPLE

INSTRUCT ION

SUPPLEMENTAL 1DEAS

17.

‘over the letter with his

18.

KE] c (:) o d e g (:)

. Primary differentiation:

20.
but one is rotated for

Have the child make the letterp
in ¢lay by rolling out a long
string snd you shape the lette
for him. THen have him go

b §

finger to learn the shape.
Paper exercises where the
child separates a certain
letter in a line of letters
by circling the same one as
the beginning letter.

Match letters that arc the
same shape from assorted
materials such as tagboard,
sandpaper, newspaper, plastic,
construction paper and wood.
Also a variety of colors.

Present design, number, or
letter series, with one
different. ,

Rotation: Symbols are identicafl

identification.




. \

Ok VISUAL DISCRIMINAT ION

SKILL OBJECTIVE

SKILL EXATPLE

INSTRUCT ION

vu-01-08

Matching upper and lower
case numbers and letters.
Child will be able to match
capital and lower case
cursive letters.

1677

See 04-01-10

—

Michigan Tracking program,
Oot-to-Dot exercises.

Jlse block from scrabble
game, Use letters to make

a design and have child 1
reproduce it. He must use
the same "etters. Make word
and have him reproduce by
matching. |
Capital and manuscrnpt Setfg
Present letter series
requiring identification of |
odd letter.

168




// /
/
)
SKILL EXAMPLE INSTRUCTION SUPPLEMENTAL |DEAS
See 04-01-10 1. Michigan Trecking program. 1. Overhead projector.
’ 2. Dot-to-Dot exercises. 2. Tracing sheets with
' 3. Use block from scrabble acetate overlays,
game. Use letters to make
a design and have child
reproduce it. He must use
the same letters. Make words
and have him reproduce by
matching.
4. capital and manuscript series —

Present letter series
requiring identification &f
odd letter.~ T

e

164

9
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o4 VISUAL DiSCRIMINATION

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

0L 01-09

Matching general form and
constancy:

The child will be able to
“dentify letters and words
on the basis of their

jeneral outline. (external

details)
The child will learn to
nerceive the detail of

letters (the internal
details)

ari]
(utlzrm

169

b,
5.

. Match pictures to outline

. Match objects to prevuously

. Draw designs or geometric for{

. Scramble Words:

drawings: Select an' object
and draw a heavy black line
around the edge. Prepare an
outline of the object on

anotner card and have the

child match the outlune of thq
picture.

drawn outlines.

on flash cards with a heavy
mark Draw a second set on
onuon skin paper. Have the
child superimpose figures 3and
determine whather ihey are
iths same.

‘Use anagram and cutout letter
to make words.

Placg each letter of a word |
a separate block. Have the
child name the letters and sa
the word. Erase and have the
thild place the letters in t
box from memory {C]

“Each word i
a list of words can be scram
bled. Flash the correct word
and see if the child can
remember the pattern and wri
the word from memory. Then
flash the correct pattern of
words. Let the child find th
scrambled group for that wor
and place it in order. Then
flash a word. Have the child
write it from memory.




D

'
4
i

1

SKILL EXAMPLE

INSTRUCT ION

SUPPLEMENTAL |DEAS

. Match pictures to outline

. Match objects to previously

. Draw designs or geometric form

. Use anagram and cutout letters

. Placg each letter of a word in

. Scramble Words: Each word in

drawings: Select an object
and draw a heavy black line
around the edge. Prepare an
outline of the object on
another card and hcve the
child match the out'ine of the
picture.

drawn outlines.

on flash cards with a heavy
mark. Draw a second set on

o .
onion skin paper. Have the
child superimpose figures and
determine whether they are
the same.

to make words.

a separate block. Have the
child name the letters and say
the word. Erase and have the
child place the letters in ther
box from memory {C] m

a list of words can be scram-
bled. Flash the correct word
and see if the child can
remember the pattern and writer
the word from memory. Then
flash the correct pattern of
words. Let the child find the
scrambled group for that word
and place it in order. Then
flash a word. Have the child

write it from memory. '

’b

- 170
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04

VISUAL DISCRIMINATION

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCT ION

7. Use nonsense groups of lett

. To learn general configurat

Have the child see the group
for 5 seconds. Remove and
have him find it on a paper{
He is not reading - only
remembering.

Example :

1 Arop Armo Arzo

of words have the child dray
around the word, i.e., home
Be 'sure he observes that th
"h'' is talier than the othe
letters. Eexf, have him dra
the box, and write t
letters. inside the box. Te
sevetal words this way. Th
provide both words and box
and have him write the cor
letters in by the shape of
box.

Example:



ON

SKILL EXAMPLE INSTRUCT ION - SUPPLEMENTAL IDEAS

7. Use nonsense groups of letter

Have the child see the group
’ for 5 seconds. Remove and
have him find it on a paper.
He is not reading - only
remember ing.

Example :

I Arop Armo rzo

8. To learn general configuratioJ
of words have the child draw
around the word, i.e., home.
Be 'sure he observes that the
YRt s taller than the other |
letters. Next, have him draw
the box, and write the |
| R ‘acide the box. Teach |
sevetai words this way. Then
provide woth words and boxes |
and have him write the correc% |

letters in by the shape of th
box.

Example:

' adl

Rt
172

61

LRIC

IToxt Provided by ERI



L ok

VISUAL DISCRIMINATION

\

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

i
1
5

v

9.

10.

Use exercises to assist in
becoming aware of internal
and external details of figur
letters and words. (1) Prepar
drawing> with internal design
(the door of the house or the
horizontal line of the circle)
in a different color so the
child will observe it more
closely,

Prepare a list of words the
child does not know. Have hnm
match by form.

came word
chair gone ~
word chair
the came

gone the




1

* 1
- - ’ |
{

\
1
\
\

\
SKILL EXAMPLE INSTRUCTION . \ ‘ SUPPLEMENTAL- 1DEAS

9. Use exerci =s to assist.in
becoming aware of internal
and external details of (figures,
letters and words. (1) Prepar
drawings with internai design
(the door of the house of the
horizontal line of the circle)
in a different color. so the

/ child will observe it more

closely. ;

10. Prepare a list of words ihe
child does not know. Have him
match by form.

came word
‘ chair gone
word chair
the Came
gone © the

"7 174 82

.




Oh  VISUAL DISCRIMINATION

SKILL OBJECTIVE

SKILL EXAMPLE

4-01-10
Match Words’

Child will be able to
match two words or letters
om a series of letters or
words.

175

% J® 2 -

)

Present a series of words in
heavy black print. Child
selects two words that are
alike.

Example:
BOY - GIRL - BOY - CHILD
No - in on no an me ma

bed - dab bid bed bad dub

from - term from them form

2. ams N &k

W N -
« »

. Basic Word Patterns:

INSTRUCT ION

Flash cards
Lotto Word games

. Alphabet Sorting Trays
. Continental Press -

Likenesses & Differences
Level 2 Exercises 1-21

. Frostig - Figure Ground

Exercises 60-64

Present
series (e.g., boy-boy-girl-
boy) for pattern discriminatig
Use primary word list.

Word puzzles which have a wor
under a picture and a key at
the bottom. The child can
match the picture and the .
words before he learns what
the words are.

. Print words on cards and make

sure there are at least two
cards for each word. Have the
child match all the words. He
need not be able to read the
words as this is only a
matching task.

. Make up signs. Have the child

find a matching sign in the
room to the small signs he ha

. Print the names of the chil-

dren and tape to each desk.
Have the children pass out

-papers that have namss on

them by finding the matching
name on the desk.




N

: \
\ i \
.

SKILL EXAMPLE

INSTRUCT ION

SUPPLEMENTAL |DEAS

Present a series of words in
heavy black print. Child
selects two words that are

alike.
Example:
BOY - GIRL

No - in on no an me ma

bed - dab bid bed bad dub

from - term from them form

- BOY - CHILD

F VoI S

. Basic Word Patterns:

T
/

. Flash card$

. Lotto Word games

. Alphabet Sorting Trays
. Continental Press -

Likenesses & Differences
Level 2 Exercises 1-21

. Frostig - Figure Ground

Exercises 60-64
Present
series (e.g., boy-boy-girl-

boy) for pattern discriminatioh.

Use primary word list.

Word puzzles which have a word
under a picture and a key at _
the bottom. The child can
match the picture and the
words before he learns what
the words are.

. Print words on cards and make

sure there are at least two
cards for each word. Have the
child match all the words. He
need not be able to read the
words as this is only a
matching task.

. Make up signs. Have the child

find a matching sign in the
rocom to the small signs he has

. Print the names of the chil-

dren and tape to each desk.
Mave the children pass out
papers that have names on
them by finding the matching
name on the desk.

\S I

. Word Puzzles
. Frostig - Position in

Space Exercise 1-11

. Linguistic Blocks for

Developing Series of
Words

. Perceptual Bingo
. Picture and word B.ngo

games are easily made.

. Reading Readiness

Picture Cards (Beckley
Candy Co)

83

ey




04  VISUAL DISCRIMINATION

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTIOR

17y

10.

11.

12.

13.

"aust find that word when it‘

" process each time.

Use a picture from a color
book and print in color words
for coloring the picture. The
key is at the bottom of the
page and has.a mark the same
color as the word. The child
has only to match the word,
not read it.

Hold up a word card. Give the
child a sheet that has that
wiord and others on it. He

is shown and point to it. A
chart may be used.

Make ;papers that have one word
to find in a group of similar
words . Work to speed up the

Example: sting swing,
string, sling, sting

Save, lables from grocery cans
or boxes or cut from magazines
Have the child take them to
market and choose matching
labels.




SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL |DEAS

[}

10. Use a picture from a color
book and print in color words
for coloring the picture. The
kéy is at the bottom of the
page and has.a mark the same
color as the word. The child
has only to ratch the word,
not read it.

11. Hold up a word card. Give the
child a sheet that Has that
iord and others on it. He
wust find that word when it
is shown and point to it. A
chart may be used.

12. Mahkapapers that have one word
to find in a group of similar
words. Work to speed up the
process each time.

Example: sting swing,
string, sling, sting

13. Save, lablec from grocery cans
or boxes or cut from magazines
Have the child take them to
market and choose matching
labels.

(5
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VISUAL SEQUENTIAL MEMORY - Involves the ability to remember the correct sequence or order of o

A deflclt/here will hinder a child in remembering the correct seque
in reading or spelling.

O4 VISUAL SEQUENTIAL MEMORY

SKILL QBJECTIVE

SKILL EXAMPLE

INSTRUCT ION

04-03-01

" Child will be able to recall
the correct sequence of tw-
concrete objects.

Arrange a sequence of‘two
concrece ol jects. Show them
to the child for 5 seconds.
Disarrange the ob zrts and
have the child place them in
the correct crder.

AN |
-

. Arrange two three-dimensiona

concrete objects (blocks,
tiles, buttons, etc.) Have
child copy the model.

. Same as above but disérrange

the objects afiter letting
child see for 5 seconds.
T+en, let child place ob-
jects in correct order from
memory.

. Same as above but use blocks

oi' buttons of different

colors. /
. Arrange a bead pattern. Show
for 5 seconds. Have child

duplicate.

. Gradually increase 1rom 3 to

5.

04-03-02

Child will be able to identify

one ohject removed from a se-
quence of three.

1 "'f)

Flace threse objects in a row

on a table. Have child name
the oviccts. Than have him
close his eyes. Remove one
object and have child iden-

tify the object that was taken

. Place a block, penny and

button in a row on a table.
Have child name objects.
Child closes his eyes and
one object is removed. Child
identifies object removed.

. Increase objects up to five;

-~




avolves the ability to remember the correct sequence or order of objects, letters or words.
deficit here will hinder a child in remembering the correct secuence of letters in a word

n reading or spelling. -

5.

_ 1
SKILL EXAMPLE INSTRUCTION SUPPLEMENTAL {DEAS
Arrange a sequcnce of ' two 1. Arrange two three-dimensional . Blue Section (p. 35-38)
concrete objects. Show them concrete objects (blocks, ‘
to the child for 5 seconds. tiles, buttons, etc.) Have . Valett Manual (Perceptual
Disarrange the objec*s and child copy the model. Motor Skills - 31)
I\ have the child place them in /
the correct corder. 2. Same as ‘above but disarrange . Peabody Language Ki*
’ the objects after letting (Level 1)
child see for 5 seconds.
Then, let child place ob- . Memory Game
jects in cqrrect order from
memory. ' . Frostig Workbook
(Spatial - Relations)
3. Same as above but use blocks
N or buttons of different . Flannel Board
colors.
. . Peg Board
4. Arrange a bead pattern. Show
for § seconds. Have child
s duplicate.
5. Gradually increase from 3 to hd

fy] Place three objects in a row

- | on a table. Have child name

’ the objects. Than have him
close his eyes. Remove one
object and have child iden-
tify the object that was taken

ERIC

Toxt Provided by ERI

.

. Place a block, penhy and

button in a row on a table.
Have child name objects.
Child closes his eyes and
one object is removed. Child
identifies object removed.

Increase objects up to five.

e~
>4
S

85




ob VISUAL SEQUENTIAL MEMORY (Continued)

™~

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

24-03-03

Expose a page out of ,a cata-
log or magazine, which ‘con-
tains a number of familiar
items. Show the child for

5 seconds. Remove and have
child « ‘e as many objects
as he an remember.

A%}

. Child close-his eyes and

describes his clothes, hi
bicycle; the bullet:n boa
etc.

. Describe objects and have

child guess what is is. '

am thinking of something
round and red that is g
to eat."

. Child describes, in orde

how to olay a game, make
model, the things he did
before he came to school

. Child describes a TV pro

he saw.

. Present an object cut up

objects in magazines). H
child put together.

{nild will be able to remember
3 number of objects from
“emory.

04-03-04

Child will be able to put in
proper order a cut up cartoon
or story.

Present child a cut up car-
toon disarranged. Child puts
in proper order.

. Present a three or four

cartoon or story disarra
Have child put in proper
order.

Increase in complexity.

. Use cartoons or stories
newspapers, magazines or
workbooks .




|

i(Conthued)

SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL IDEAS

be r

Exposé a page out of ,a cata-
log or magazine, which con-
tains a number of familiar
itrgs. Show the child for

5 seconds. Remove and have
child name as many objects
as he can remember.

1. Child close his eyes and
describes his clothes, his
bicycle, the bulletin board,
efc.

2. Describe objects and have
child guess what is is. 'l
am thinking of something
round and red that is good
to eat."

3. Child describes, in order,
how to play a game, make a
model, the things he did
before he came to chool.

L. Child describes a TV program
“he saw.

5. Present an object cut up (use
objects in magazines). Have
child put together.

1. Plue Section (p. 36)
.

2. Jigsaw puzzles

3. Peabody Language Kit

in
toon

Present child a cut up car-
toon disarranged. Child puts
in proper order.

1. Present a three or four part
cartoon or story disarranged.
/ﬁ4ve child put in proper
+ order.

2. lncrease in complexity.

3. Use cartoons or stories from
newspapers, magazines or

workbooks .

1. Blue Section (p. 40)




Ok VISUAL SEQUENTIAL MEMORY (Continued)

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCT 10N

0L-03-05

Child will be able to recall
and-reproduce a sequence . of
geometric figures.

Teacher presents a sequence'

of two or three geometric
figures and shows to child
for 5 seconds. Child then
duplicates the correct se-
queice on paper.

. Present a series of two or

. May need to be preceded by

three geometric figures
(square, triangle, circle)
Show to child for 5 second
Have chiid duplicate patte
on paper. Can use overhead
projector, or geometric pa
terns drawn on cardboard.

having child duplicaie pat+
tern on flannel board.

Increase in complexity usi
differant geometri¢ forms.

04-03-06

Child will be able to recall
and reproduce a sequence of
letters.

Teacher presents a sequence
of t« or three letters and
shows to the child for §
seconds. Child then dupli-
cates sequence on paper.

. May need to s:art with up

. In using lower case letter

u

T

. Present a series of two or

three letters. (Use overhe
projector or letters print
on cards). Show to the chi
for 5 seconds. Have child

duplicate on paper.

. Increase in complexity. s

case letters.

initially begin with those

that are quite different |
shape .



Continued)

SKILL EXAMPLE INSTRUCTION SUPPL AENTAL |DEAS
1 Teacher presents a s;quence . Present a seriv¢s of two or 1. Valett Manual (Perceptual
f of two or three geometric three geometric figures Motor - 32)

figures and shows to child
for 5 seconds. Child then
duplicates .the correct se-
quence or paper.

(square, triangle, circle).
Show to child for 5§ seconds.
Have child duplicate pattern
on paper. Can use overhead
projector, or geometric pat-
terns drawn on car“board.

. May need to be preceded by

having child duplicate pat-
tern on flannel board.

Increase in complexity using
different geometric forms.

2. Blue Section (p. 42)

1 Teacher presents a sequence
f of two or three letters a.d
shows to the child for §
seconds. Child then dupli-.
cates sequence -on paper.

. Present a series of two or

three letters. (Use overhead
projector or letters printed
on cards). Show to the child

for 5 seconds. Have child

duplicate on paper.

increase in complexitv.

. May need to start with upper

case letters.

In using lower case letters,
Iinitially begin with those
that are quite different ‘in
shape.

1. License Plate Game
(Blue Section - 41)

2. Valett Manual (Perceptual
Motor - 31)

3. Michigan Tracking

4. Alphabet Sorting Tray

154




O4 VISUAL SEQUENTiIAL MEMORY (Continued)

SKILL OBJECTIVE \

SKILL EXAMPLE

INSTRUCTION

94-03-07

Child will be able to recall a
word from a group of words of
a similar configuration.

Fiash a word for 3 seconds.
Have the child identify the
word from a group of words
similarly shaped.

. Using a tachtistoscope over

. Gradually decrease the ti

. Prepare work sheets with

head projector or flash can
The child is shown a word
for 3 seconds. He then mar
the word from a list of si
larly shaped words. Exampl
pets, step, stop, bets, sp

of exposure. Child need no
know the word. Only identi
(Work sheets can be utiliz

stimulus words and rows
across of words of similar
si.ape. Example: no in, on,
no, on, me, no. Have child
circle as quickly as possi
ble the stimulus words. Ke
time and strive to lessen
time to complete.

04-03-08

Child will be able to recall
short sentences.

180

Present three word sentence

strips and show for 5 seconds.
Ffrom a number of word cards,

the child duplicates the
sentence.

. Present on flash card or 31

overhead projector a short
three word sentence. Exam=-
ple: The dog ran) Show for
5 seconds. Have the child
duplicate the sentence froi
a group of word cards. |

. Decrease time expo:ure.




\J

fontinued)

SKILL. EXAMPLE

INSTRUCTION _

SUPPLEMENTAL |DEAS

J1 a
of

flash a word for 3 geconds.
Have the child identify the’
word from a group of words
similarly shaped.

1. Using a tachtistoscope over-
head projector or flash card
The child is shown a word
for 3 seconds. He then marks
the word from a list of simi-
larly shaped words. Example:
pets, step, stop, bets, spit

2. Gradually decrease the time
cf exposure. Child need not
know the word. Only identify.
(Work sheets can be utilized)

/

3. Prepare work sheets with
stimulus words and rows
across of words of similar
shape. Example: no in, on,
no, on, me, no. Have child
circle as quickly as possi-
ble the stimulus words. Keep
time and strive \to lessen
time to complete.

1. Blue Section (p. 45-46)

2. Valett Manual (Perceptual
Motor - 31)

3. Michigan Tracking

Present three word sentence

strips and show for 5 seconds.

from a number of viord cards,
the child duplicates the
sentence.

1. Present on flash card or an
overhead projector a short
three word sentence. Exam-
ple: The dog ran) Show for
5 seconds. Have the child
duplicate the sentence from
a2 group of word cards.

2. Decrease time exposure.

1. Valett Manual (Perceptual
Motor - 31)

88

186
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o4 VISUAL SEQUENTIAL MEMORY (Continued)

SKILL OBJECTIVE , “ILL EXAMPLE INSTRUCTION

04-03-08 (Continued) 3. Increase length of sente
4, Decrease time exposure a
recall increases.

147




I

j (Continued)

v

SKILL EXAMPLE

7
INSTRUCTION

SUPPLEMENTAL 1DEAS

3. Increace length of seutences.

4. Decrease time exposure as
recall increases.




o4 Vvisual (Visual Closure)

~

The abllitl to identify a complete visual stimulus from a pa
here will hinder a chi‘d in reading in moving the eyes acros
complete closure of a word or phrase from a partial fixation
phrase. Hinder a child's word recognition ability and speed

SKILL OBJECTIVE

SKILL EXAMPLE INSTRUCTION

Visual Closure:

04-04-01
Child will accurately
identify a pre-determined
object among a group of
objects.

189

LY

Hold up dA.Have ‘child then| 1.
identify it in a group of
objects or pictures of
objects.

Present visual stimulus
for a. few seconds. Have
child select same item
from a series of multipl
choices.

2. Make similar presentati
as above but show a pic
with a missing part. As

N child to identify whole

picture in multiple choi

3. Same as above only use
imbedded or mutilated
figures.

L. Dress doll but leave s
thing of f. Child should
determir > what is missi




~

The ab!lltl to identlf¥ a complete visual stim
i d

here will nder a chi

complete closure of a word or phrase
phrase. Hinder a child's word recogni

ulus from a partial presentation. Problem
in reading in moving the eyes across the page and forming a
from a partial fixation of part of a word or

tion ability and speed in reading.

N\

SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL IDEAS

mi ned
) of

Hold up aA.Have ‘child then
identify it in a group of
objects or pictures of
objects.

Present visual stimulus
for a few seconds. Have
child select same item
from a series of multiple
choices.

Make similar presentation
as above but show a picture
with a missing part. Ask
child to identify whole
picture in multiple choice.

same as above only use
imbedded or mutilated
figures.

Dress doll but Teave some-

thing off. Child should
determine what is missing.

150

Instructo 3-D
Visual Discriminatiof

Puzzles

Continental Press
Visual Readiness
Level |, ex. 5-16

Blue Section (P. 52)

90
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0L Visual (Visual Closure)

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCT ION

Visual Closure:
oh-04-02

Child will.accurately
identify incomplete
presentations of
familiar objects.

|
|

b

|

Have child ig&ntify a doll,
wagon, or shoe when only
half of it is {showing.

Have child name different
fruits from colorless line
drawings.

Have child identify an
object from a silhouette
presentation, eg - silhou-
ette of George Washington.

Have chils identify

an object’' from a complete
or incomplete presentation
of that object in ''shadow"
form. )

Have chidid identify a
definite form imbedded or
in an ink blot or .cloud
drawing.

\




SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL |DEAS

Have child identify a doll,
wagon, or shoe when only
half of it is showing.

e

Have child name different
fruits from colorless line
drawings.

Have child identify an
object from a silhouette
presentation, eg - silhou-
ette of George Washington.

Have child identify

an object from a complete

or incomplete presentation
of that object in '"shadow'
form.

Have chiid identify a
definite form imbedded or
in an ink blot or cloud
drawing.

Ruth Cheeves
Puzzles.

E.H. Handbook
(1ast section -
Picture Completion)

Continental Press
Visual Readiness
Level 11 (ex t2-17)

Blue Section !

(P. 59) S

ot




ol Visual (Visual Closure) -
W)

1]

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

04-04-03
Child will accurately

iQentify the missing
object in a picture.

04-0k4-04

, Child will accurately
identify a concrete
form imbedded in an
abstract design.

<

Q.o

Give child a puzzle with one
obvious piece missing. He
then, gives the name of the
missing pieceq

Child will identify a
"squirrel' by colofring in
appropriate numbers in an
abstract design.

Place one animal among a-
group of birds. Child
chooses one that doesn't
belong.

Frostig Figure ground
exercises #21-31,

Begin by having child
accurately identify a
concrete form imbedded in
a line drawing.

Proceed by having him
identify-an object by
coloring in parts-in
line drawing.

Use coloring book, color
by number pictures.

194



Py

SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL IDEAS

Give child a puzzle with one
obvious piece missing. He
then, gives the name of the
missing piece.

hild will identify a
'squirrel'' by colofing in
ppropriate numbers in an
bstract design.

Place one animal among a
group of birds. Child
chooses one that doesn't
belong.

Frostig Figure ground
exercises #21-31.

Begin by having child
accurately identify a
concrete form imbedded in
a line drawing.

Proceed by having him
identify-an object by
coloring in parts.in

line drawing.

Use coloring book, color
by number pictures.

194

Visual Sequential
Memory 04-03-03

Puzzles

Aids to Psycho-
linguistic
teaching. (P. 87)

Psycholinguistic
Learning Dis-
abilities

Kirk & Kirk

Continental Press
Visual

Visual Motor

Level |, ex. 13-17
Level |1, ex. 13-16

92




04 Visual (Visual Closure)

SKiLL OBJECTIVE

SKILL EXAMPLE

INSTRUCT ION

- --04-05

Child will match a
fully complete design
with a partially
complete one,.

04-04-06

“Chi}d will complete
a drawing having first
identified the object,
number, or letter.

19y

Child will match:

to ™ or to
L.’

Child will connect dots to
make a whole presentation

of the number 1 or. letter A.

Draw a maze on the over-
head projector. Place
object on maze. Child
then traces over it on
board.

Prepare work sheets
similar to skill example

Prepare worksheets.

Present dot-to-dot lette
or number on overhead
projector. Have child
identify the letter or
nember presented.




SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL IDEAS

d will match:

P to ©~ or to
L.

d will connect dots to
a whole presentation
he number 1 or letter A.

Draw a maze on the over-
head proJector. Place
object on maze. Child
then traces over it on
board.

Prepare work sheets
similar to skill example.

Prepare worksheets.

Present dot-to-dot letter
or number on overhead

.projector. Have child

identify the letter or
number presented.

19¢

Aids to Psycho-
linguistic teaching.

(pg. 86.)

EH Handbook pg.
(mazes)

Frostig Fig. Ground
Ex. 21-31.

Aids to Psycho-
linguistic Teaching,

pgs. 175-176.

Blue Section (P. 35)

93



\
04 vicual (Visual Closure)

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCT ION

04-04-07

Have child read a
sentence which contains
words with missing
letters.

04-04-08
Have child identify

missing words in a
sentence or paragraph.

<y

Have child identify letters
missing in word.

THE B _ K IS ON THE
TASLE.

THE C _ T DRINKS M _ LK.

Have child complete the
sentence choosing words
from context or a list at
bottom of page.

SALLY WiLL READ A

Begin by identifying we
with missing letters.

Proceed by having word:
missing letters put in
sentences.

Make language master c:
of words with missing |

Have child write a stol
Take vocabulary from st
Make up sentences from
with one of his words
missing.

Make language master cé
with missing word.

Make a picture story wi
one section missing.

(eg. cartoon or comic s
Have child place in or
draw in missing section

198



SKILL EXAMPLE

INSTRUCT | ON

SUPPLEMENTAL IDEAS

child identify letters
ing in word.

B_ _K IS ON THE

E.

C _T DRINKS M _ LK.

child complete the
ence choosing words

context or a list at
om .of page.

Y WILL READ A

Begin by identifying words
with missing letters.
Proceed by having words with
missing letters put in
sentences.

Make language master cards
of words with missing letters

Have child write a story.
Take vocabulary from story.
Make up sentence$ from story
with one of his words .
missing.

Make language master cards
with missing word.

Make a picture story with
one section missing.

(eg. cartoon or comic strip)
Have child place in or

draw in missing sectinn.

3

Continental Press
Visual Motor
Level |1

Exercises 13-16

what is missing
. Lotto.

Most Basal readers
have exercises to
accompany vocabulary
in this area.
Scott-Foresman
remedial series is
rarticularly good.

Continental Press
‘Level |1, Learning
to Read Series.
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05 Achievement

01 Word Analysis

SKILL OBJECTIVE SKILL EXAMPLE INSTRUCTION

e
05-01-01
Know Letter Names: _ J M Tell the child to write the
The student will be able to d c matching letter. Sometimes
icentify by name all upper B R it will be a capital letter
and lower case letters in g F and sometimes the small letter

and out of sequence.

05-01-02

Sound Symbol Association:
Given an oral consonant sound,
the student will be able to
identify the letter which the
sound represents.

05-01-03

initial Consonant Sounds:
Given an oral word containing
a consonant in the initial
positions, the student will
be able to identify the
consonant.

2()*,

Make chart with the word
Ride in both capital and
lower case forms at top of
chart.

Put the following cards in a
holder: now, red, morning,
walk, yes, bug, two.

Let pupils find and cut out
pictures of things whose names
begin with the same sound as
ride.

'

Bring me the card that be@ins
like the word nut.

202




SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL |DEAS

mMmo»O X

N

-

art with the word
both capital and
ase forms at top of

following cards in a
now, red, morning,
es, bug, two.

Tell the child to write the
matching letter. Sometimes
it will be a capital letter
and sometimes the small

Let pupils find and cut out
pictures of things Vhose names
begin with the same150und as
ride. ‘

Bring me the card that begins
like the word nut.

20

letter.

-—

[ QR E N R VeI

W N —

EWN —

. Use State Text Preprimer

3 and 4
Alphabet Sorting Tray

. Consonant Lotto Game

EFIl activities

. Sand paper letters
. A-B-C Lotto

»
¥

. State Reading Series
. EFl materials
. Vowel and consonant

Lotto Game

. State Reading Series

Consonant Lotto Game

. EFl Materials
. See and Say Consonant

Games - Milton Bradley

96




C5 Achievement

01 Word Analysis.

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

05-01-04

Final Consonant Sounds:

Given an oral word containing
1 consonant in the final po-
-‘tion, the student will be
able to identify the conso-
nant.

05-01-05

‘nitial Blends:

wnen given orally a group of
words beginning with the same
blend, the student will be
able to supply another word
having the same initial blend.

05-01-06

Consonant Digraphs:
Given an oral word which either
begins or ends with a conso-
rant digraph, the student will
be able to write the digraph
he hears.

203

Put tte following cards in a
holder: now, red, morning,
walk, yes, big, two.

To hear the blend sp and pick
out words that begin with the
same sound.

1. Clip 2. Crop
Ship Shop
Chip Chop

v

Bring me the card that ends
like the word bed.

if a word-begins with the san
sound as space, clap your han
spin, spoon, mom, face, spill

Circle the sound | say in eac
box. (1) ship (2) chop
Do the same for th and wh.




SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL |DEAS

ut the following cards in a Bring me the card that ends
older: now, red, morning, like the word bed.
alk, yes, big, two.

!
ITo hear the blend sp and pick

ut words that begin with the

If.a word begins with the same
same sound.

sound as space, clap your hands;
spin, spoon, mom, face, spill.

1. Clip 2. Crop Circle the sound | say in each
Ship Shop box. (1) ship (2) chop
Chip Chop

Do the same for th and wh.

1.

i
2. ldeal Phonic Tapes !
3.

1. State Reading Series
2. Consonant Lotto Game
3. EFI| materials

. Webster Word Wheels

. State Reading Series
(Listed under Clusters)

3. ldeal Phonic Tapes

Webster Word Wheels

State Reading Series




! 4

05 Achievement

01 Word Analysis

SKILL OBJECTIVE

SKILL EXAMPLE

3

INSTRUCT ION

L]

05-01-07

Long Vowel Sounds:

Given a word.urally, the stu-
. derit will be able to identify
the long vowel sourd.

°

05-01-08

Short Vowel Sounds:--

Given a word orally, the stu-
dent will be able to identify
the short vowel sound.

05-01-09

Final Blends:

When given a group of words
orally ending with the same
blend, the student will be
able to supply another word
having the same final blend.

05-01-10

Vowel Digraphs & Dipthongs:
Given an oral word, the stu-
dent will be able to identify
the letters representing the

209

S

1. Ride 2.
Road
Read
Red

1. Sed 2.
Sod '
Sid
Sad

Say stick, thick, t

Say Cow-How-Now-Wow

Cope
Cub

fube
Cape

Hat
Hot
Hit
Hut

rick

Circle the sound ! say in each
box. (1) ride (2) cube

Circle the word | say in each
box. (1) sad (2) hot

Give me a word that erds the
same way that stick, ‘ck and
trick do. Do the same tor nt,
nd and nk.

[
v

What two letters make the ow
sound. Do the same for oi, ey,

ay, aw, 90, au




SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL | DEAS

2. Cope

d Cube
Cape

2. Hat
Hot
Hit
Hut

ick, thick, trick

g

-How-Now-Wow

Circle the sound | say in each
box. (1) ride (2) cube

Circle the word | say in each
box. (1) sad (2) hot

Give me a word that ends the
same way that stick, thick and

trick do. Do the same for nt,
nd and nk.

What two letters make the ow
sound. Do the same for oi, ey,

206

W N =

w N

N

. State Reading Series
. Vowel Lotto Game
. EFl materials

. Vowel Lotto Game
. EFl materials
. State Reading Series

. Webster Word Wheels
. State Text

Ildeal Phonic Tapes

. State Reading Series

Ideal Phonic Tapes

. EFl materials

98




05 Achievement

01 Word Analysis

SKILL OBJECTIVE

~ SKILL EXAMPLE

INSTRUCT ION

05-01-11

Common Syllables:

Civen a common syllable, the
student will be able to give
tne sound the letters repre-
sent.

05-01-12

Hard and Soft Sounds:

Student will be able to dis-
criminate the difference be-
tween hard and soft sounds of
consonants.

05-01-13

Prefixes:
Given a base or root word, the
student will be able to select

prefixes from a list to make ;
new words.

Give list of syllables.

ail ate ick
op ite ock
tion ain ide
ter ake ile
all ight
est ile

1. C has a soft sound when it
comes before ¢ (cent) and
before i (city).

2. G has a soft sour.l when it
comes before 3 (page) and
before i (magic).

Give list of prefixes to stu-
dent.

re__ com
dis in

pro un

con en

pre _ de

ex

Have pupil pronounce each syl
lable and then give a word
using that syllable.

1. Use what you know to help
you write these words:
race, lace, ice, nice,
twice, circle, center

2. Use what you know to help
you write these words: -
village, range, gentle,
ginger, change, giant

Think of a word that begins
with tne prefix re, etc.



SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL !DEAS

list of syllables.

B

ate ick
ite ock
ain ide
ake ile
\ght
ile

has a soft sound when it
ves before ¢ (cent) and
fore i (city).

has & soft sound when it
s before 3 (page) and
ffore i (magic).

list of prefixes to stu-

Have pupil pronounce each syl-

lable and then.give a word
using that syllable.

1. Use what you know to help

you write these words:
race, lace, ice, nice,
twice, circle, center

2. Use what you know to help

you write these words:
village, range, gentle,
ginger, change, giant

Think of a word that begins

with the prefix re, etc.

MY

1. State Text
2, ldeal Phonic Tapes
3. EFl materials

1. State Reading Series

2. State Speller

3. Learning Center -
Mini-System Tapes

1. Webster Word Wheels

2. State Reading Series

3. Learning Center -
Mini-System Tapes

/ 99



05 Achievement

01 Word Analysis

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

05-01-14

Suffixes:

Given a base or root word, the
student will be able to select
suffixes from a list to make
new words.

05-01-15

Syllabication:

Given a multi-syllable word,
the student will be able to
divide the word into sylla-
bles and identify the accented
syllable.

Give list of suffixes to stu-
dent.

_less __y __ive
ful __ling __ tion

::::Iy __er ___ful

__ness ___ant __ ous
able ent __ est

Give list -of words that have
vowe l -consonant-consonant -
vowel.

tablet
veev

seldom
veev

ribbon
veev

Think of a word that ends with
the suffix less.

when you see vowel-consonant=

consonant-vowel in words 1ike

these, divide between the con-
sonants.

~10




SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL |IDEAS

ist of suffixes to stu-

ess Yy __ive
ul __ing __ tion
Y __er __ful
ess ___ant __ ous
ble ent. est

~

ist of words that have
b-t:onsonant-cons‘enant-

bon seldom tablet
cvV vCCv vCCvV

Think of a word that ends with
the suffix less.
}

When you see vowel-consonant-

consonant-vowel in words like

these, divide between the con-
sonants.

<1()

o

1. Webster Word Wheels
2. Phonic Word Drill Cards
3. Dolch Phonics Gamg

1. State Reading Series
2. State Speller
3. Dictionary

100




05 Achievement

02 Vocabulary Development

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

05-02-01

Aecognizing Unknown:
drally present a story with a
xey part missing, the student

will be able to draw a pic-
*ure illustrating the missing
part.

05-02-02

Phyming Words:
Given word pairs, the student
will be able to identify the
rhyming pair.

05-02-03

Antonyms : .
Given a list of words con-
taining some words with oppo-
site meanings, the student
will be able to identify the
two words which are antonyms.

Read student the story of The
Three Little Pigs, leaving
out the part where the wolf
blows down the house of sticks

. did - had - kid - day

. hair - air - ask - hand
thank - think - pink - park
. sing - suit - belly - bring
. wild - weed - nest - need

U £V N —
L]

before front
back light
white wet
dry fast
left right

Draw a picture of the part
the story left out.

Have the student read the
words in each row and draw
line under the rhyming wor

!

Have pupils read a word in
left hand column and selec
from the right hand column
word whose meaning is the
opposite.



SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL |DEAS

Read student the stbory of The
Three Little Pigs, leaving

out the part where the wolf
blows down the house of sticks

did - had - kid - day

hair - air - ask - hand

. thank - think - pink - park
. sing - suit - belly - bring
. wild - weed - nest - need

VI £ N =
« o

before front
back light
whi te wet
dry fast
left right
slow listen
talk after
dark black

Draw a picture of the part of
the story left out.

Have the student read the
words in each row and draw a
line under the rhyming words.

Have pupils read a word in the
left hand column and select
from the right hand column a
word whose meaning is the

opposite.

[ !
e

b -

B

W N -

. Story Records

. Puzzles

. Design Blocks & Patterns
. What's Missing?

Story cards - Milton
Bradley

. Tape Recorder
. Poems
. Sounds of Music

Reading Series

. Crossword puzzles
. Dictionary
. State Reading Series

&
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05 Achievement

02 Vocabulary Development

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

05-02-04

. Synonyms :

Given a list of words contain-
ing some words with related
meanings, the student will be
able to identify the two words
which are synonyms.

05-02-05

Homonyms :
Given a word, the student will

be able to supply a homonym
for it.

05-02-06

Definitions:
Given a word and its defini-
tion, the student will be able

to write a sentence using the
word.

219

1. We are going on & journe
to the moon. (trip‘

2. | have misplaced my book.
(1ost)

sun
herd
an
here
knows
eye
to
bee

astonishment = extreme
surprise

tempermental = easily excited
or upset

Have student read the sen-
tences. Ask him to supply a
word that has almost the sa
meaning as the word that ha
been underlined.

V3
Think of another word that
sounds the same, but has a
different meaning.

Write a sentence using the
words astonishment and
tempermental .

214




SKILL EXAMPLE

INSTRUCT ION

SUPPLEMENTAL |DEAS

We are going on & journe
to the moon. (trip‘

| have misplaced my book.
(1ost)

sun
herd
an
here
knows
eye

bee

tonishment = extreme
surprise

mpermental = easily excited
or upset

Have student read the sen-
tences. Ask him to supply a
word that has almost the same
meaning as the word that has
been underlined.

Think of another word that
sounds the same, but has a
different meaning.

B3N

Write a sentence using the
words astonishment and
tempermental.

<14

. State Reading Series
Crossword puzzles
Dictionary

. Password

.

oW N —

1. Experience stories
2. State Reading Series
3. State Speller

1. Dictionary_
2. State Reading Series
3. Experience ltories

102




05 Achievement

02 Vocabuléry Development

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

05-02-07

Miltiple Meanings:
Siven a sentence with an underd
'"ned multi-meaning word, the

tudent will be able to use
the context of the sentence
to identify the correct mean-
ing of the word.

15-02-08

Foreign Root Words: \
Student will know 10 words
that have a foreign base.

*

1. The dinosaur thundered
along.

2. Thunder rolled in the
distance.

Call attention to the word
platform.

Help student define thundered
and note its function in the
sentences (action).
Note the use of thunder as a
name of something.

Explain that plat comes from a
Greek word meaning ''flat."
Help pupils define platforh,
then have the word used in a
sentence.




SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL IDEAS

.

dinosaur thundered
cginosaur
ong.

under rolled in the
stance.

attention to the word
orm.

Help student define thundered
and note its function in the
sentences (action).

Note the use of thunder as a
name of something.

Explain that plat comes from a
Greek word meaning '‘flat.'
Help pupils define platform,
then have the word used in a
sentence.

—

. Dictionary
2. State Reading Series
3. Experience Stories

1. Dictionary
2. State Reading Series
3. State Speller

N e



05 Achievement

03 Comprehension

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

05-03-01
Main ldeas:

A-ter reading a selection, the
s'udent wi!l be able to choose
2 "rner)' statement about the
selactios *rom a list contain-
iny botn general ard specific
3latements,

24-03-02

Sequencing ldeas. :
Given a list of scrambled
events of a story, the stu-
dent will be able to arrange
them in sequential order.

05-03-03

Recognizing Feeling:

Given a paragraph describing
a character in a particular
situation, the student will
be able to identify the
emotion experienced by that
character,

’

""What do you know about that?'
said Miss Mary as the girls
ran down the walk. '"All after-
noon, and not one word about

a May basket for me."

Have a series of pictures on
The Three Little Pigs in a
mixed up order.

Read a paragraph on The Three
Little Pigs when they were
inside the brick house and the
wolf was trying to blow it
down.

rAY

| Poor

Read
what
idea

the paragraph and decide
is the main idea. Put the
into words like a title:
Miss Mary or Disappointed

Miss Mary.

Have student arrange the pic-
tures in the correct sequence
and tell the story in his own
words .

Ask student how he thinks the
three pigs felt at that time.




SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL [DEAS

about—that?"
the girls

Jo you know
$s Mary as
In the walk. "All after-
jnd not one word about
asket for me."

series of pictures on
ee Little Pigs in a
p order.

aragraph on The Three
igs when they webe

the brick house and the
trying to blow it

Read
what
idea
Poor
Miss

Have

the paragraph and decide
is the main idea. Put the
into words like a title:
Miss Mary or Disappointed
Mary.

student arrange the pic-

tures in the correct sequence
and tel!l the story in his own
words.

Ask student how he thinks the
three pigs felt at that time.
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State Reading Series
Story Records

. Mini's

. Story Records

State Text

Personal Experiences
Explaining Dodgeball
Sequence Cards -
Milton Bradley

Story Records

. Music Appreciation

State Reading Series
Charades
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05 Achievement

\1

S

03 Comprehension

SKILL- OBJECTIVE

SKILL EXAMPLE

\NSTRUCT|ON

05-03-04

prawing Conclusions:

Given & passage missing its
conclusion, the student will
be able to orglly state a
logical outcome:

list the reasons for his
conclusions.

05-03-05

Drawing Inferences:
Given a selection in which
only facts are presented, the
student will be able to
identify a conclusion which
may be infined from the
material. ‘

-»

05-03-06

Figures of Speech:

Given a Figure of Speech the
student will be able to
explain its meaning.

Read the story Charlottes
Webb to the last chapter.

Read the story ''"King Midas'
Touch."

Give the phrase ''ear for
music."

Ask student to tell how he
thinks the story will end.

what does this story infer?

-t

Ask the student to expla’n
this phrase means.




el

SKiLL EXAMPLE

INSTRUCT ION

SUPPLEMENTAL |DEAS

ad the story Charlottes
bb to the last chapter.

Jouch.*'

ive the phrase ''ear for
sic."

ad the story ''King Midas'

/.-—

Ask student to tell how he
thinks the story will end.

“YWhat does this story infer?

Ask the student to explain what
this phrase means.

|

Pl VA
« o e e

EWN -

State Text
Experience Stories
Story Records
Charades

. State Reading Series
. Newspaper Articles

. History Lessons

. Charades

. Locate figures of speech

in magazines.

. State Reading Series
. Figures of Speech used

in different parts of
our country.

105



05 Achievemgg:

03 Comprehension

SKILL OBJECTIVE

SKiLL EXAMPLE

INSTRUCTION

05-03-07

Recognizing Absurdities:

Given an exaggerated narrative
such as a tall tale, the
student will be able to iden-
tify an example of exaggera-
tion.

05-03-08

Detail Recall:

The student will be able to
recall details from a selec-
tion read.

*

Read the story "Paul Bunyon'.

Have the student read
""Charlotte's Web.'

Have the student list five
absurdities in the book.

Ask the student to name five
characters in the story and
what animals they were.



SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL 1DEAS

ve the student read
harlotte's Web."

d the story ''Paul Bunyon'.

Have the student list five
absurdities in the book.

Ask the student to name five
characters in the story and
what animals they were.

220
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. State Reading Series

Comic Strips
Fairy Tales

History Lesson

. State Reading Ser.es

Field Trip
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05 Achievenent

04 Study Skills

SKiILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

05-04-01

Alphabetical Sequencing:
Given a random list of words
‘n which the first and
second letter are the same,
the student will be able to
arrange the words in alpha-
betical order.

05-04-02

Following Directions:

Given a set of 5 directions
the student will be able to

complete them on the first
attempt.

05-04-03

Classifying:

Given several headings and

a group of items, the student
will be able to classify them
according to the categorical
headings.

Give list of words to student

part said great
name shore leave
sabot leap fast
team great ship
grim inch past

Stand up. Turn around two
times, walk to the door,
pick up the pencil and then
sit down.

Spring Summer Winter Fall

hot buds

snow hibernatjon
swimming Thanksgiving
skiing Easter

red leaves Christmas

Put these words in alphabetici
order. |

|
1
|
|
|

Teacher states ''l am going to
give you some directions. Now
let's see if you can do
exactly as | say.

List the words under the
correct titles.



SKitL EXAMPLE INSTRUCTION SUPPLEMENTAL |DEAS
ve list of words to student | Put these words in alphabetical | 1. State Speller
order. 2. State Reading Series
rt said great 3. Library
shore leave
ot leap fast
am great ship
im inch past
and up. Tuirn around two Teacher states ''! am going to 1. “Simon Says'

s, walk to the door, give you some directions. Now, 2. State Reading Series
ck up the pencil and then let's see if you can do 3. Worksheet with List of
t down. exactly as | say. Directions

ing Summer Winter Fall List tha words under the 1. Library
correct titles. 2. Statr weading Series
t buds 3. Scierce Project
hibernation
imming Thanksgiving
ling Easter
leaves Christmas
¢
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DS Achievement

04 Study Skills

SKILL 0BJECTIVE

SKILL EXAMPLE

INSTRUCTION

05-04-04

Use of Dictionary/Encyclopediaj
Given a list of words/topics,
the student will be able to
locate each word/topic in the
dictionary/ercycliopedia by
using its alphabetical listing
or volume number on the corner)

05-04-05

Use of Charts / Maps:

The student will be able to
read and interpret facts
from a chart and map.

05-04-06

Use of Newspapers / Magazines:
Student will be able to locate
advertising, editorials,
feature articles, headl;nes
and back reviews in a News~-
paper or magazine.

Tense
Comparison
Mood
Gender
Case

Write United States, Canaua
and France on a paper. Give
the student a world map.

Give the student a news~
paper.

240

Look up these words in the
dictionary and give me the
page number on which it is
located.

1. Have the student locate on
the map the area where they
live in the United States.

2. Have students locate Canada
and France on the map and
tell which is closer to
where they live.

4

Ask student to locate a large
ad and tel) what is being sold
and what does the advertiser
say about his product.

[ I 4 )

1
1
1
*



SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL :1DEAS

se
arison

der
e

nited States, Canaua
nce on a paper. Give
dent a world map.

e student a news-

Look up these words in the
dictionary and give me the
page number on which it is
located.

1. Have the student locate on
the map the area where they
live in the United States.

2. Have students locate Canada
and France on the map and
tell which is closer to
where they live.

’

Ask student to locate a large
ad and tell what is being sold
and what does the advertiser
say about his product.

< B

o

. History Report
2. Crossword Puzzle
. State Speller

. State Reading Series
. Draw Map of school, house,

playground

. History Text
. The Earth - Map and

Globes

. Make classroom or school

Newspaper

. Do survey on what.mag-

azines people read

. State Readlia g Series




05 Achievement

04 Study Skills

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

05-04-07

Use of Time-Tables / Diagrams
Flow-Charts:

~tident will be able to

1terpret information for a

.ractical purpose usina a

«ime tables. diagram or

tlow chart.

'5-04-08

Summar izing:

Given a story the student
wi'l be able tc summarize
the main jdeas in one
paragraph.

05-04-09

Outlining:

The student will be ablie to
read an article, extract
facts, and use these facts in
completing a simple outline.

Give the student a bus
schedule for his area.

Have the student read ''The
Three Little Pigs."

Ask student to write down
what he knows about surfing.

Ask the student "If you
wanted to go from your house
to the beach what bus would
you take, what time would you
leave, and what time would
you come home?''

Write or paragraph stating
briefly what the story is abd

Have student put his ideas abl
surfing in outline form usin
Roman Numerals with two
subheadings for each.

i i
A. A.
8. B




SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL |DEAS

the student a bus
le for his area.

jhe student read ''The
Little Pigs."

udent to write down

e knows about surfing.

Ask the student "If you
wanted to go from your house
to the beach what bus would
you take, what time would you
leave, and what time would
you come home?'

Write on paragraph stating
briefly what the story is about.

e

Have student put his ideas abouf
surfing in outline form using
Roman Numerals with two
subheadings for each.

| I
A. A.
8. B.

28
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W AN =

. Text - The Earth Map

and Globes

. State Reading Series
. Airplane and Train

Schedules

. Diagram or Flow Chart
for number of books read

. State Reading Series
. History Lesson
. Book Report

. Book Report

Roberts English

. State Reading Series

109




05 Achievement

04 Study Skills

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCTION

05-04-10

Library Skills:

Given a library catalogue
-ard (author, title, subject)
the student will be able to
identify and use this type of
card.

05-04-11

Use of Graphs / Tables:

Given a Graph or Table student
will be able to answer ques-
tions regarding the graph

or table.

*

1. '"Charlottes Webb.'
2. Information on Peru.
3. Book by the author
Fred Gipson.
L. Book on cats.
Amount of Snowfall
inches
5
L
3
2
1
0
Jan. Feb. March April

Ask student to locate list of
material in the library.

Ask students to answer these
questions about the graph.

1. Which month had the most
snow fall?

2. Which month had the least
snow fall?

3. How much snow fell in the
4 months listed?



SKILL EXAMPLE

INSTRUCT ION

SUPPLEMENTAL 1DEAS

ar lottes Webb.'
ormation on Peru.
by the author
d Gipson.
on cats.

bunt of Snowfall

Feb. March April

Ask student to locate list of
material in the library.

Ask students to answer these
questions about the graph.

1.

2.

Which month had the most
snow fall?
which month had the least
snow fall?

. How much snow fell in the

4 months listed?

290
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w N

. Set up class library

with students rotating
as librarian

. State Reading Series
. State Speller

. Text - The Earth

Maps and Globes

. State Reading Series
. Make graph or Table on

weekly spelling texts

110
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05 Achievement

05 Computational Math

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCT ION

05-05-01

Comparison of Qbjects:
Child can compare objects
.that are the same with
regard to a particular
property.

05-05-02

Cardinal Numbers: .
Student will be able to
identify and write any
numeral from 0 to 999.

Student will locate object
in reference to another.

Instructor will name a
number which student will
point to on a number line
or book page. Instructor
will point to a number
which student will be able
to name.

1. Place several objects on
table and ask child to ident
layout object. Do the same
exercise for: smallest, long
est, tallest and heaviest.

2. Select two obiects and
have chiid tell ways they ar
alike or different.

3. Place several objects on

table and ask child to selec
2 objects of the same length
color, or shapes.

1. Student will write number
1 through 100.

2. Given a number line stude
will be able to identify odd
or even numbers.

3. Student will count aJd wr
by fives; tens to 100 with
correct sequence.

A. Given any numeral 1-999
student will be able to iden
tify the numerals as a col-
lection of ones, tens, and
hundreds. Example: 114= 1
hundred, 1 ten, and 4 ones.

N




) SKILL EXAMPLE

INSTRUCT ION

SUPPLEMENTAL |DEAS

ptudent will locate objegt
Jn reference to another. '

nstructor will name a
umber which student will
int to on a number line
r book page. Instructor
i1l point to a number
fch student will be able
0 name.

1. Place several objects on
table and ask child to identify
layout object. Do the same
exercise for: smallest, long-
est, tallest and heaviest.

2. Select two objects and
have child tell ways they are
alike or different.

3. Place several objects on
table and ask child to seiect
2 objects of the same length,
color, or shapes.

1. Student wiil write numbers
1 through 100.

2. Given a number line student
will be able to identify odd
or even numbers.

3. Student will count and write
by fives; tens to 100 with
correct sequence.

5. Given any numeral 1-999
student wi!' be able to iden-
tify the numerals as a col-
lection of ones, tens, and
hundreds. Example: 114= 1
hundred, 1 ten, and 4 ones.

~

1. Use Modern Sch:ij

Math - Level K - péges
1-10.

2. Given 2 nonequivalent
sets, student identifies
set which has more or

less numbers. J

3. Given a set the student
will bé able to identify
an equal set.

v

\

s

1. Modern Schoo}l Math -
Level K - pages 45-Gh.

2. Modern School Math-
ematics ook 2, page 291.

3. Modern School Math-
ematics Book 3, pages
18-27.

L. yse of abacus.

5. Use of Questionaire
Books .

6. Use of Geo-boards.

A3

(R
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Student wil! recognize
"families of facts'. Given
ane, two or three place
problems the student 'yill
be able to find the sum
without regrouping.

\}

05-05-04

Addition ~ith Regrouping:
Given a problem in addition
with place values of hun-
drens, tens and onés in
vertical format, the student
will be able to solve the
problem with regrouping.

"Families of facts: by
identifying the missing
number or the set:
2+1=3, 2+ =3, +1=3,
Student joins the sets of
ones, then the cets of twos
and the sets of hundreds.
Form examples. 4 hundreds,
3 tens, 5 ones and a set
of 3 hundreds, 6 tens, and
2 ones, you join the ones
to form a set of 7 ones,
then tens to form a set of
9 tens and the hundreds to
form a set of 7 hundreds.

463 = 400+60+3
212 200=10=2
+114 100+10+4

700+ms+9- 789

Achievement -
Compufatidnal Math .
. SKILL "OBJECT IVE SKILL EXAMPLE INSTRUCTION
05-05-03 i
Addition Without Regrouping: Student will recognize 1. Place a set of 3 clothespi

and a set of 6 clothspins on
a piece of cardboard. Show th
student the cards and ask th
to name the sets they see,
{(3-6). Turn the card around,
ask them to name the sets the
see now (6-3). Ask '"'ls the
number the same which ever wa
the sets are joined?"

2. Ask one.student to perform
as they plac: addition exercl
on the abacus while another

student writes on the chalkbo

' the related expanded numeral

methed.

1. Use abacus to ¢.. .onstrate
the addition prob...n. Place

3 discs + 2 discs + b discs o
the one's rod, 6 discs + 1
disc + 1 disc on the ten's r
and b discs + 2 discs + 1 dis
on the hundred's rod. Write
the related addition on the
chalkboard.

244




SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL IDEAS

Student will recognize
""Families of facts: by
identifying the missing
number or the set:
241=3, 2+ =3, +,=3,
Student joins the sets of
ones, then the sets of twos
and the sets of hundreds.
Form_examples. 4 hundreds,
3 tens, 5 ones and a set
of 3 hundreds, 6 tens, and
2 ones, you join the ones
to form a set of 7 ones,
then tens to form a set of

9 tens and the hundreds to -

form a set of 7 hundreds.

463 = 400+60+3
212 200=10=2
+114 100+10+4

700+80+9= 789

1. Place a set of 3 clothespins
and a set of 6 clothspins on

a piece of cardboard. Show the
student the cards and ask them
to name the sets they see,
(3-6). Turn the card around,
ask them to name the sets they
see now (6-3). Ask 'Is the
number the same which ever way

sets are joined?'

2. sk one student to perform

as they place addition exercise
on the abacus while another
student writes on the chalkboard
the rzlated expanded numeral
method.

1. Use abacus to demonst-ate
the addition problem. Place

3 discs + 2 discs + b discs-on
the one's rod, 6 discs + 1
disc + 1 disc on the ten's rod
and b discs + 2 discs + 1 disc
on the hundred's rod. Write
the reiated addition on ths
chalkboard.

1. Modern School Math Text
“"Families of Facts'' Book I1I,
pages 3!, 43, 49, 50, 116,
132, 137, Book I!l: pages
35, b&’ and 57.

2. Modern School Math Text
Book 11}, Pages 110-113,

121, 125, 158, 199, 279.
3. Abacus
L,

D

1. P. Modern School Math
Text Book 3, pages LO-43,
pages 94-5.

2. Use ice cream sticks for
bundles of tens and ones.

3. Make place value charts.

L. Abacus.

¢ .



-Achievement

Computational Math

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCT ION

05-05-05
Column Addition With Carrying:
Student will be able to

complete these place
addition which involves
renaming ones as tens,
tens as hundreds and
hundreds as thousands.

05-05-06

Subtraction Without Regrouping:

Given a three-placed sub-
traction problem without
regrouping the student will
be able to identify the
difference.

654
+587 '
11 ones
130 tens
1,100 hundreds
1,201

9 tens 8 ones
-5 tens 6 ones

tens ones

a. Show 654 on the abacus.

b. fut 7 more discs on the one'
rod, 8 more on the ten's rod
and 5 more on the hundred's rod
Emphasize that you are tempor-
arily overloading the one's,
ten's, and hundred's recds,
therefore, you must exchange

10 one's discs for 1 ten disc,
10 ten's disc for 1 hundred's
disc, and 10 hundred's discs fo
1 thousand's disc.

c. Remove 10 discs from one's
rod, put on 1 more disc on
ten's rod, remove 10 discs from
ten's rod and put 1 more disc
on the hundred's rod, etc.

1. Step 1: 8 ones minus b ones
is 2 ones.

Step 2: 9 tens minus 5 tens
is 4 tens.

2. 98

-23 Step 1: 8~3=5
‘7% Step 2: 90-20=70
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SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL |DEAS

654
+587

11 ones
130 tens
100 hundreds

, 241

8 ones
6 ones

9 tens
-5 tens

tens ones

— 0

a. Show 654 on the abacus.

b. Put 7 mdére discs on the one's
rod, 8 mofe on the ten's rod

and 5 m9fé on the hundred's rod.
Emphasize that you are tempor-
arily-overloading the one's,
ten's, and hundred's rods,
therefore, you must exchange

10 one's discs for 1 ten disc,
10 ten's disc for 1 hundred's
disc, and 10 hundred's discs for
1 thousand's disc.

c¢. Remove 10 discs from one’s
rod, put on 1 more disc on
ten's rod, remove 10 discs from
ten's rod and put | more disc
on the hundred's rod, etc.

1. Step 1: 8 ones minus b ones
is 2 ones.

Step 2: 9 tens minus S tens
is 4 tens.

2. 98

-23 Step 1: 8-3=5
75 Step 2: 90-20=70

246

1. Modern School Math Book
3, pages 180-182, Book 4,
pages

2. Abacus

3. Place Value Chart.

L. Colored rods designating

ones, tens, hundreds and
thousands.

1. Modern School Math
Book 3, pages 106-109.

2. Abacus
3. Colored rods
L, lce cream stick.

5. Squared paper.

i13



Achievement

Computational Math

"SAILL OBJECTIVE

SK L EXAMPLE

INSTRUCTION

05-05-07

Subtraction With Regrouping:
Given a three-place sub-
traction problem w *h
regrouping the siudent
will be able to
identify the difference.

05-05-08
Multiplication Facts:
Student will know
his times tables
through 12.

~

xX X X

2 =500 + 60 + 12

-2436 - 200 - 30 - 6
33

~N W
| I S ]
' ~N

~N
pd

Step 1: Rename 572 as
500 + 60 + 12

Step 2: 12 - 6 = 6
Step 3: 60 - 30 = 30

Step 4: 500 - 200 = 300

Have student place 7 sets

of 3 on his and write the
related equations: 7x3=2.
Then have him place 3 sets

of 7 on his desk and write
the related equation: 3x7=21,
Have student then complete
equation at left. Repedt pro-
cess with other examples.

D g
Ci
X



SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL 1DEAS

572 = 500 + 60 + 12
-236 - 200 - 30 - 6
33

-~ W
LI B
~N
-

I
3 x
7 x

~N
-

Step 1:

Step 2:
Step 3:

Step 4:

Rename 572 as
500 + 60 + 12

12 -6 =6
60 - 30 = 30

500 - 200 = 300

Have student place 7 sets

of 3 on his and write the
related equations: 7x3=2.
Then have him place 3 sets

of 7 on his desk and write
the related equation: 3x7=21.
Have student then complete
equation at left. Repeat pro-
cess with other examples.

248

1. Modern Math Book 3,
pages 118 - 112 + 158,

2. Colored rods.
3. Abacus.
4. Oraw subtraction table

on page 121, Book 3 ¢n
Modern Math.

1. Flash Cards of Multi-
plication Facts.

2. Number lines.
3. Buttons.
L. Number patterns, pages

104 and 105, Book 4,
Modern Math.

114




Achievement

Computatipnal Math

SKILL OBJCLCTIVE SKILL EXAMPLE INSTRUCTION
05-05-09
Multiplication of 1,2,3 1. Have student complete
Place Multiers: ' sequences of multiplications
Given a 3 place multi- 239 like the following to establish
plication problem in x 48 the effect of renaming. See
vertical arrangement 1912: 8 x 239 pages 98 - 133, Book 5,
involving regrouping 9560: 40 x 239 Modern Mathematics.
the student will be 11472: 48 x 239
able to identify the
product.
05-05-10
Division Facts: Cons truct factor - procuct
Student will know 1. 3 x 4=12 cards like the following:
that multiplication .
and division are b x 3= 12 Ixb=n p4=3 3Ixn=12 12 4=n
reverse operations. . 4 3 n
12 4= 3 3)n W) n 3)12 ) 12
12+-3= 4 Show the cards one at a time
asking student to name the
product or missing factor.
¢ 0 -
<d49 240




SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL |IDEAS

P39

L8

12: 8 x 239
60: 40 x 2
72: x 239

1. Have studert complete
sequences of multiplications

like the following to establish

the effect of renaming. See
pages 98 - 133, Book 5,
Modern Mathematics.

Construct factor - procuct
cards like the following:

Ixh=n m4=3 3xn=12 12.b=n

[ 3 n
3) n W4)n 3) 12 L) 12
Show the cards one at a time

asking student to name the
product or missing factor.

<4()

1. Number line.

2. Match each number of

one set to each numbe
another set.

1. Abacus.

2. Place Value Chart.
3. Squared Pape: .

L. Colored Rods.

5. Number Line.

r of
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Achievement

Computational Math

SKILL OBJECTIVE SKILL EXAMPLE INSTRUCTION
05-05-11 -
Division with 1, 2, 3 1. 23)575 See pages 124, 126 and
Place Division or L60 : 127 ‘n Modern Math Book 5.
Dividend. 115
115
0
Step 1.  20x23=460 |
Step Il. 575-460=115 1
Step lll. 5x23=115
Step IV. 115-116=0 1
1‘
05-05-12 |
Fractions: |
Student will know 1. 2/3 = /6 Modern Math Book 5: |
equivalent fractions, |
addition, subtraction 2. 1/3 +1/6 = 3/6 or 1/2 1. See pages 208 - 215. i
and multiplication of
fractions. 3. 1/2-1/3 = 1/6 2. See pages 228 - 231.
b, 1/5 x 1/h = 1/20 3. See pages 228 - 259. |
5. 3/7T1/2=6/7 Modern Math Book 6:
4§5. See pages 234 - 267. i
|
iy
<




SKILL EXAMPLE

A

INSTRUCTION

SUPPLEMENTAL 1DEAS

23)575
460 )
115

s

0
1. 20x23=460
1. 575-460=115
111, 5x23=115

IV. 115-115=0

3 =16

3+1/6 =3/6 or 1/2
2-1/3=1/6

§ x 1/4 = 1/20
7T1/2=6/7

See pages 124, 126 and
127 in Modern Math Book 5.

Modern Math Book 5:
1. See pages 208 - 215.
2. See pages 228 - 231.
3. See pages 28 - 259.
Modern Math Book 6:

Lg5. See pages 234 - 267.

24

1. Modern Math Book 5,
pages 98 - 133.

1. Student Make Fraction
Kits of 1/2's, 1/k's,
1/8's, etc., out of
construction paper.

2. Flannel Board.

116




Achievemrant

Computational Math

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCT ION

05-05-13

Roman Numerals:
Student will know the
value of Roman Numerals
to 1,000.

05-05-14

Decimals:
Student will know the
value of the decimal
point and be able to
add and subtract
decimals.

C =100

D = 500

M= 1,000

-+
Nvje &
’

&

The value of a Roman Numeral

is the sum of the values of th
individual digits. In a Roman
Numeral, when a symbol for a
lesser number is written to the
left of a symbol for a greater
number, the lesser number is
subtracted from the greater.

Students discover that the
point is used to separate the
whole numbers from the
fractional numbers. As 481/2

is the same as 4.5. Also that
addi tion and subtraction with
decimal fractions follow- the
same rules as for whole numbers
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SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL 1DEAS

= 100

= 500

1,000

-+-
land (= -2
]
P -]

|

The value of a Roman Numeral

is the sum of the values of the
individual digits. In a Roman
Numeral, when a symbol for a
lesser number is written to the
left of a symbol for a greater
number, the lesser number {s
subtracted from the greater.
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Students discover that the
point is usad to separate the
whole nu rs from the
fractional\numbers. As Lg§1/2

is the same as 4.5. Also that
addition and subtraction with
decimal fractions follow the
same rules as for whole numbers
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IX=29

XX = 21

. CexL = 2ko
DCCL = 750 N
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2. Modern Mathematics
Book 6, page 22.

3. Numbering at the
beginning of most texts.

1

1. Modern Mathematics
Book 5, pages 3 and 7.

2. Modern Mathematics
Book 6, pages 302 - 307.
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05 Achievement

Practlical Math

; 06

SKILL OBJECTIVE

SKILL EXAMPLE

INSTRUCT ION

! ' 05-06-01
: Value of Coins:
Student will know the

values of all coins
and be able to make
- change from a $10 bill.
N
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05-06-02-

Days of Week/Months

of Year: ’

Student will know the
days of the week and
mon ths of .the year.

249

1. Compares value of
coins (dime is worth °
more than nickel).

2. Comﬁlne coins to equal
an odd total up to 99¢.

3. Codnts out correct
change for $10 bill for
$2.37 purchase.

1. Name the days of the
week.

2. Name the months of
the year. |

3. What lS/Lhe ay,
date, month apd year?

1. Usel play money and store
to show value of money.

2. Ask student to give value
in cents of one dime, one
nickel, and two pennies.

3. Have student make up a
problem involving money.
Write it on a card with
answer on the back. Student
then exchanges cards.

1. Have bullentin board
with large calendar showing
names of days* and months.

2. Locate days, and months
on a calendar at random.
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SKILL EXAMPLE

INSTRUCT ION

SUPPLEMENTAL |DEAS

1. Compares value of
coins (dime is worth °
more than nickel).

2. Combine coins to equal
an odd total up to 99¢.

3. Counts out correct
change for $10 bill for
$2.37 purchase.

1. Name the days of the
week.

2. Name the months of
the year.

3. What is the day,
date, month and year?

1. Use play money and store
to show value of money.

2. Ask student to give va'ue
in cents of one dime, one
nickel, and two pennies.

3. Have student make up a
problem involving money.
Write it on a card with
answer on the back. Student
then exchdnges cards.

\

A\
1. Have bullentin board
with large calendar showing

names of days and months.

2. Locate days, and months
on a calendar at random.

1. Modern Mathematics
Book 3, pages 15 - 17,
and 148 - 149.

2. Work as ice cream
salesman or lunch salesman
at school.

-

1. Modern Mathematics
Boolk 3, pages: 12.

2. Cut up old calendars
and have students put
back in order.
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Achievement

Practical Math

SKiLL, OBJECTIVE

SKiLL EXAMPLE

INSTRUCT iON

05-06-03 .

Tell Time:
Given a clock face, the
student will be able to

identify the time shown.

05-06-04 |

Use of Measuring Tools:
Student will ke able tc
solve problems using cups,
pints, quarts, gallons,
pounds, ounces; and
inches, feet, and yards.

217

1. Have student draw time
on @ clock showing five
past three.

2. Have a clock set at

a specific time, ask child
what time it is. .

1. How many quarts in
a gallon.

2. How many inches in

a foot,. //I

3. Measure the length
of your table.

=
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1. Have a clock made of card
board in front of the child.
Lntroduce concept of telling
time to five minutes.

2. Introduce co. .ept of tell
time by hour, half-hour and
quarter hour.

3. Introduce concept of-
Quarter to four, and

Quarter past four.

1. Using cups, pints, quarts
and gallons containers have
students measure out specifl
amounts of water.

‘2. Have students measure
different objects in .the
room or parts of his own
body. .
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SKILL EXAMPLE

INSTRUCTION

SUPPLEMENTAL 1DEAS

Have student draw time
h a clock showing five
pst three.

Have a clock sé} at
specific time, gfk child
hat time ih%L§

L. How many quarts in
gallon.

. How many inches in
foot..

Measure the length
your table.

|. Have a clock made of card-
board in front of the <hild.

Introduce concept of telling

time to five minutes.

2. Introduce concept of telling
time by hour, half-hour and
quarter hour.

3. Introduce concept of-
Quarter to four, and

Quarter past four.

1. Using cups, pints, quarts
and gallons containers have
students measure out specified

amounts of water.

2. Have students measure
different objects in the
room or parts of his own
body.

1. Modern Mathematics
Book 3, pages 150 ---

2. Set up activities to
begin and end at certain
time with student :n
charge of keeping track
of the time.

1. Modern Mathmatics
Book 2, 3, b, 5 and 6.

2. Children keep record of
growth.

3. Children measure out
specific amounts of food
to pets keeping a weekly
record of amount pet was
fed.

119




