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ABSTRACT

MISTER ROGERS' NEIGHBORHOOD AND THE HANDICAPPED CHILD:

Exploring and Assessing Integration of Educational Media
and Professional Services to the Handicapped Child

Robert R. Monaghan
Principal Investigator

Shau-Wing Hsueh
Carol E. Layne
James A. Seguin

"The Ohio State University

Mister Rogers' Neighborhood is a national children's television
program which deals primarily with affect. Fred Rogers, the "star" of
the program, projects various themes of self-esteem. This inguiry was
designed to discover how the program, functioning in conjunction with
the professional person, serves the needs of the handicapped child.

Focused interview, content analysis, Q-technique, interpersonal

} communication prediction analysis, and other data were gathered. A
total of 213 Q-interviews were conducted with items used to describe

the program, the ideal program, the professional role, the ideal pro- |

.fessional role, personal enjoyment, social. desirability, and enjoyment |

of nonverbal images were included. Most Q items were based upon 0. J. |

Harvey's Four System theory, and upon notions developed by wWilliam |

Stephenson and others regarding gratification and aspiration. |

The program was found to function very closely tc what the pro-
fessional person would ideally like it to be. Professionals emphasized
the unique self worth of the child, the importance of' friendship and
support, and the importance of honest, direct communication. Also, what
professionals want for themselves, and what they want from the program
are fully consistent with harvey's System 4. They, as individuals, and
the program would ideally deal with each child as a unique individual,
appreciate differences among people, assist the child to develop a
unique sense of self-worth and independence 'through helping the ‘child -
test himself, learn new ways of doing snd thinking, and enjoy the
process of learning.
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PREFACE

e/ -

There is only one person in the
vwhole world exactly like you,
and I like you just the way you
are -- you are special.

— =-Fred Rogers

Mister Rogers' Neighborhood is a national children's television pro-.

gram which deals primarily with affect. Fred Rogers, the "star" of the
program, projects various themes of self-esteem. 1In an effor:t to more
effectively deal with such self-concept themes of handicapped children
thrbugh televisioh and those who work directly with handicapped children,
research has been tonducted to discover wayé in which this might best be
accomplished. The inquiry is designed to discover how the concept of
handicappedness can best be presented to children and to gain greater
insight about the effective styles of professionals who work with dis-
abled children. The findings are being applied in new programs designed
to facilitate self-esteem and better understanding regarding the child
who 1is handicapped.

Other television programs--as well as other human experiences
generally--have affective consequences, of course. Even the nightly -
network news, which perhaps tries hardest to remain "objective," arouses
subjective responses in the viewer. There are no clear-cut- boundaries
between the so-called "subjective" and "objective" domains. These are
merely categorical ideas which exist in the mind and we employ them be-
cause it 1s more convenient to make sense out of the world with such.
ideas than without them. We are thinking when we try to understand the
meanings people have for TV program experiences likeXMister Rogers'
Neighborhood; we are feeling things as we si$ down at the typewriter.

Yet much social and behavioral science research attempts tc assume
otherwise. There is often the assumption that such a "thing" as "pure
objectivity" does exist, and our job is to find it. Having found some
traces of so-called "objective data" the remaining job is seen to elimi-
nate everything which is not 100% pure "objectivity," for this is the
way to Truth. Such a concept of "objectivity’ is what some mean by
"validity." "Validity" is asWumed to exist, as if it were a "thing,"
pn entity, and our job is to reach into the human "organism" and remove
a "sample" of "it" in order to place it on an "objective," "standard-
ized" (i.e., normative) scale. Michael Polayi, in The Tacit Dimension,
says:

The declared aim of modern science i. to establish a strictly
detached, objective knowledge. Any falling short of this
ideal is accepted only as a temporary impgrfection, which we
must aim at eliminating. But suppose that tacit thought forms
an indispensable part of all knowledge, then.4he ideal of

-
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eliminating all nersonal elements of kmowledge would, in
effect, aim at the destruction of all knowledge. The ideal
of exact sclence would turn out to be fundamentally misi.ad-
ing and possibly a source of devasteting fallacies.

In the pages which follow the reader will find one attempt to re-
main true to this logic of science. While to Polanyi such an attempt
toward humanistic understanding generally applies, in an investigation
of a program like Misterogers which is ‘rrgeted specifically to non-
verbal, primarily Ttacit" people & rideration seems indispensa-
ble. To William Stephenson, whos ‘o /e have used, to the late
George Kelly who inspired us to becuu. systematically involved in the
human enterprise, and to the late Abraham Maslow, who was so personally
encouraging-along these very lines, to these and others there is no .
threat to knowledge by understanding a person's subjective meanings.

Not only Professor Stephenson's methods, but also his principles of
scientific investigation, his ideas for understanding self-concept and
content analysis, and the nature of play in mass coomunication have been
extremely valuable in this study.

Educational data-gathering and analytical procedures traditionally
measure persons across the board, so to -peak, as in R or survey method-
ology. The method indicated here--a —odification of Stephenson's q (70)--
considers the educaticnal.media and material user according to the
important qualities they share with one another. Such qualities might
be called common communication characteristics, especially with regard
to educational media usage. When the basic orientations and motives of"
professionals and children are identified and understood, these insights
may then be employed in the planning and strategy of educational mate-
rials. These may serve as guldelines in the production of Mister Rogers'
Neighborhood, as they are now being used. Materials presented through
the various public facilities via professionals for educational purposes
can be most appropriately designed for the intended audience--the special
child.

- N i

*RefErences may be found as indexed by mumbers in the bibliography.
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INTRODUCTION

...they tear we do not have far
to go before we have pocket-size
TV along with wrist-watch radios,
so that no one will ever have to
reach for a book to escape from
himself--nor will he want to in
order to find himself. /
David Riseman (56) /

The Problem

We are in the midst of an educational media and materials explosion.
Technologically, production of media materials is not the problem, but
effective human cammunication which can facilitate learning has not yet
reached its full potential, Where we are particularly concerncd with
special (i.e., handicapped) children, the second-stage flow of informa-
tion, influence, and facilitation of learning is especially critical
because these children are, in various ways, less mobile: They may be
required to ride a special bus, thus limiting their freedom of choice
in walking to the nearby school and limiting the social interaction
which other children are involved in to and from school. A blind child
cannot seek out information in the same way a normal child can browse,
and so on. Special children are more dependent upon professionals (in-
cluding teachers, special education consultants and trainers, therapists,
tutors, parents, etc.) to assure that the media and materials are effec-
tively and appropriately delivered to them, since they are less free to
seek out the media materials and reésources. Our modern technology has
become "pocket-sized,” as Riesman suggests, but technological portability
ar? effective use of media and materials are not the same. The poten-
t:al which is implicit in the increased availability of educational
media and materials must be fully realized. We are very short of
research findings, and we are very short of theory, although there are
same large theoretical contexts and bodies of knowledge which can be
applied toward practical application..

Conceptualization of the Problem

/

It might be of help #o provide a vigdal scheme of this construction
of the problem. Given the purpose of this study, the problem can be
considered in terms of Mister Rogers' Neighborhood television program
segments, the professional workers, and the special child:

(]
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MISTER ROGERS' NEIGHBORHOOD

+

Professionéls

Special
children fo)

Interpersonal Communication Features

Mister Rogers' Neighborhood is not a "program" but rather is known
as a "television visit." Fred Rogers talks with the child in much the
style we might expect the professional worker or another child at times
to relate to the special child. Studies by Lazarsfield (35), Katz (30),
end others have long ago demonstrated that behavior change is strongly
associated with interpersonal influence. In this case it 1s expected
that Mister Rogers' style is not only consistent wit. ‘hese findings,
but that it offers the possibility of having similar impact to person-
to-person influence. Associate Producer Hedda B. Sharapan (67) reports
that the program is a dialogue between Fred Rogers and the child. She
reports that the program will provide constructive role models for the
special child, e.g., Fred Rogers forming relationships with guests such
as Don Brockett, who is orthopedically handicapped. She says, "We plan

‘to include in our neighborhood more handicapped individuals, continually

stressing relationships between people." (67) The interpersonal in-
fluence is being provided by Fred Rogers as a model with handicapped
persons by demonstrating interpersonal communication between a normal
and handicapped person, and directly to the child by the style, or way,
Fred Rogers talks with the child. The other form of more cor.ventional
interpersonal influence is provided by the professional in face-to-face
interaction with the child and as a facilitator of commun’ca*ion between
the child and other children,

Hence, the learning resources, while not identical to direct inter-
personal learning under all conditions, nevertheless have such potential
in both intent and .style. Hedda Sharapan reports that there are also
plans to show a handicapped child within he context of a family. These
styles of interpersonal influence are consistent with' previous findings.
The Mister Rogers style and previous research results suggest that our
model systematically identify and exploit these insights. Berenda (6)




found that school children h.d more influence on their peers than did
their teachers, even though the teacher was presumably an "authority"
figure. Mister Rogers is clearly not an authority figure, but "visits
with" the child, talks with the child. Similarly, Dunker (15) reported
that children were more likely to follow the lead of other children
rather than adults. Mister Rogers is an adult, but it appears that he
manages to let the child know he understands what it is like to be a
child. At least he approaches his visits with an interpersonal style
of presenting h;mself to his audience. Similarly, when he builds a
relationship on the program with a handicapped person it will be done
at an interpersonal level, providing an interpersonal role model for
the handicapped child as he or she views him or herself in a similar
situation.

The Professional Role*

It must be emphasized that the professional's selection of Mister
Rogers® Neighborhood or other program segments represents what is,
to her, the most favorable alternative at the time from the possible
alternatives of which she is aware. She has a choice of providing the’
child or allowing the child subsequent choices of "watching television"
and "other alternatives." She may anticipate that it would be in the
best interest of the child to let the child watch television at that
particular time, rather than encourage the child toward other alterna-
tives which might be more favorable to her personally at that time.
She might personally prefer the child engage in clean-up time, or put
his things away but she senses that he has worked enough for now.
Given "watching television" represents a decision, her most favorite
alternative may be seen as a subsequent choice from among the programs
offered at the time. If her past experience has led her to expect that
television, and subsequently Mister Rogers' Neighborhood is generally an
enjoyable and developmental pasttime compared with other alternatives
and other program choices, and the child is able to watch it, her choice
will be of the first order. '

In such a case she focuses down to choices from among the programs
offered at the time. Let us suppose there are four such choices includ-
ing Mister Rogers' Neighborhood plus programs A, B, and C. Mister Rogers'
Neighborhood and program A both have certain qualities or themes of con-
tent and style which reflect her assumptions as tested By past experience
and observations of the child. Programs B and C have cpntent and style
also, of courss, but not the particular combinution of ‘elements or
qualities which she associates with learning or enjoyment for the child.
Since she responds in her professional role more favoraAbly to the themes
in Mister Rogers' Neighborhood and in program A, she will make her choice
felt with the child by encouraging and/or actually selecting either
Mister Rogers' Neighborhood or program A. If Mister 'Rogers' Neighborhood

*Much of this section is drawn from the author's previous work.
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represents these themes more fully than they are represented in program
A then Misterogers' Neighborhood is more likely to be selected on the
television set for the child.

Suppose program B is Mission Impossible, which she sees as both
violent and also unrealistic, and she assumes neither of these qualities
is in the best interest of the child. And let us suppose program C is
the movie, The Gunfighter, which is also violent, and she sees it as
somewhat unrealistic, although not as unreal as Mission Impossible. So
far, program B is the program she is least likely to select, and program
C is next least likely. Let us further suppose that program A is Merv
Griffin, which she sees as having the quality of quiet tranquility and
calm as contrasted with the other. programs offered at that particular
time, but not responsive to the experience of being a child, especially
a child who is handicapped. She sees Mister Rogers' Neighborhood as
having the quiet, soft, quality even more than in program A, and she
sees Mister Rogers' Neighborhood as a person who talks with the child.
Consequently, she selects Mister Rogers' Neighborhood over | programs B,
C, and A.

Let us postulate that our professional person has a favorite of all
favorite programs. Let us call it the Ideal program. This is the pro-
gram which provides--as she understands the child--the very best possible
cambination of all of the elements which she associates with learning
and growth and which she associates with fun, play, and enjoyment for
the child. (She may be responding to these same elements directly her-
self, although at this time and place her self-concept as a professional
is above her own particular personal tastes.) -It cannot be "known" that
the Ideal is her ultimate favorite, of course, for she has not actually
seen a1l . possible programs. All such programs do not exist. Neverthe-
less, this hypothetical program, would, if seen, more closely reflect
the combination of elements of what we shall regard as her Ideal program
for the child more than any other program.

A way of looking at her Ideal program is to consider her selective
behavior, as though all possible programs did exist, and were all
equally available at a given time. Given a perfectly free choice (i.e.,
she can select any one program fram the total at any time) we would
expect that she would select program Ideal first, and there would be a
rank-order selection of specific programs rams to follow. If the order of
component qualities (i.e., combinations of elements) in her perceptions
were known, we could predict a pattern for her for each program in the
universe of program choices.

Since our viewer lives and functions in the natural, social context
of a dynamic society of interdependent members, we cannot expect such
"pure" conditions. (We want to establish’conditions which estimate the
Ideal choice as closely as possible, within the 1imits of her social
environment in order that we can use the estimate for predictions by
comparing it with other indices.) The natural conditions which do
exist require us to ask: What dimensions of influence can we expect to

4
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be operating which would tend to deter her from selecting or influencing
the selection of the Ideal program?

Mutual expectations could strongly influence actual selection.
Suppose the Ideal program is scheduled at this particular moment, and
she is free to select it for the child, but the child has very different
ideas. He happens to enjoy lots of violence and unrealistic fantasy of
the style which is best reffjected in Mission Impossible, which also
happens to be scheduled at this particular moment. She might now antic-
ipate the consequences of selecting the Ideal for the child, or insist-
ing he watch it, as against the consequences of allowing hbm to watch
Mission Imp0331b1e. She assumes that the Ideal program has a develop-
mental quality, that the child grows in important ways as he watches
this program. She cobserves that the Ideal program has a calming effect
on him, increases his sensdyof self-worth, and provides him with a
clearer sense of reality. She also notices ‘that the child expresses a
hunger for excitement, strong action, and a kind of escape into an un-
real adult world. It has been a long day, much of it characterized by
various forms of positive learning. The actual decision of what is
selected will be based, at least in part, upon how important she thinks
the child's choice is to him, as against how important she feels the
Ideal program is to hlm--and, subsequently, to her. It is assumed that
this decision will depend larzely upon how much she knows about what
meanings he has for the variois choices available.

Everything which has been said about her could be applied to him as
well. He has expectations for her, as she does for him. In both cases
they may anticipate the other's gratifications with what is selected.
In both cases they may anticipate the other's meaning for the program
choice in terms of mutual goals, or learning. And in both cases these
anticipations will be based upon their knowledge Qf the other's grati-
fication with the choice ‘and/or the aspiration-to-learn implications
associated with each respective program. If he is less aware of the
developmental implications than she is, it would not be surprising to
find that her choices are more often reflected in her influences upon
him. If she is less aware of the fun and enjoyment for him in certain
choices, it w,uld not be surprising to find that his preferences are
more often expressed in this direction than are hers.

The professional's behavior is determined by her expectations of
subsequent events. These expectations evolve out of her observations of
patterns in past experience, and especially as these experiences are
associated with the behavior of the child. She constructs a pattern of
expectations, which, ‘1o her, are meaningful, and she applies these
assymptions in her relationship with the child. Behavior based upon
thede patterns allow her to help the child seek an extended relationship
with his world, and such extensions imply a similar extended relationship
for her in her world. Her "world"” is the child. Both persons, both
child and adult, find this both useful and gratifying. This decision
process applies not only to Mister Rogers' Neighborhood and not only to

television, but also applies in their entire relationship as a professionsl.
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and as a child. The professional has the additional characteristic of
facilitating growth for the child as a professional; she observes pat-
terns of how one variable affects another in relation to the child's
growth and well-being and as she anticipates such patterns effectively
she senses a greater validation of herself. Much of her self-validation
depends upon the assumptions she makes about development and communica-
tion which she ‘applies in the particular relatlonshlp with this particu-
lar child, her \'theory of communication."

It is assugbd here that these processes just described, although
not directly observable, reflect "reality" for the professional and for
the child and may be inferred from certain observable behavior. Such
inferences provide one way of formulating a basis for prediction regard-
ing not only television but also other educational media and materials
for the handicapped. It will be important to remain aware that ﬁhe
reality we speak of is "real" for the professional and for the child
regardless of how distorted it may appear to the observer. \\

As tihe professional perceives herself in her environment with the
child, continuously relating herself by structuring patterns of expec-
tations in general about communication and development, she develops a
larger system of anticipations. This may be called an "ideal self "
or "ideal self-image," and is expressed, in part, in program selections.
This greater construction represents the kind of person (i e., profes-
sional) she would like to be, for she expects that as this "ideal pro-
fessioral" she could extend the child's orientation to the worid--and
her own, accordingly--still further. For example, if she feels she
"ought not" allow the child to watch violence and adult fantasy, she
might experience an uneasy sensation as the child watches his favorite
instead of her choice for him. She might even enjoy his favorite her-.
self, personally, but not apply this construction to him, or to herself
in her professional role. Such behavior might also influence ihe way
she answers specific questions about her perceptions of the child, or
about her theory of communication and learning.

We have seen that the professional person has expectations of
specific kinds of programs, expectations of the child regarding learn-
ing and enjoyment, and expectations of herself. We have also said that
these two persons can share mutual expectations of herself. We have
also said that these two persons can share mutual expectations of each
other which are based largely upon thei:jﬁutualkknowledge of each other's
choices, or preferences for vertain alternatives. This has further
implications. Since she has ekpectations of him, and he of her, it
would also follow that she has expectations of his expectations of her,
and he has expectations of her expectations of him. Although this
series of "continuous reflections" could be carried on to maddening
-excess, it is not our intention to press it further. The notion is
simply represented in the concept of the "significagt other." If she
knows what expectations he has of her choices for him, this may not only
influence the content of their communication, but it might also be re-
flected in her expressions of what she expresses that she wants him to
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do, to choose, especially if these expresaions are made in his presence.
The presence of the interviewer should be considered in much the same
way. Although it is not possible to gather data in a social vacuum, it
is important to remain aware of likely influences. Answers to questions
might, at least in part, represent what she expects is being expected of
her. We must consider this idea especially where the respondent's self-
concept as a "professional" is involved as well as her self-concept as

a person, and especially where the program appears to reflect all the
"good" (i.e., socially desirable) qualities of content and style.

These mutual expectations may be more broadly considered in terms
of social desirability. The professional predicts the child. She also
predicts other children, as well as other adults. They predict her.
And they each anticipate each other's predications of themselves. Since
we are concerned with the individual professional we will, for the
moment, ignore what others, broadly speaking, might "really" expect of
her, and focus specifically upon what she perceives to be broadly
expected of herself by others. This is what we mean by "socially de-~
sirable" and "socially undesirable." She may, for example, enjoy read-
ing romance magazines at home, but avoids carrying one of these to her
office, or show them to the child. This does not suggest that she
"really" likes romance stories, and hides this fact from the child or
her superior at work. She simply behaves differently under different
sets of conditions. Previous studies strongly suggest that a person
might express something other than "real' data by saying what he or she
thinks "ought" to be expressed under those particular conditions. This
is not necessarily a "false" report, or dishonesty in the usual meaning
of the word. At the time she says she will behave in a certain way, in
the presence of an interviewer, she may sincerely mean what she says.
When she is alone she may see things quite differently. When it is
five o'clock in the afternoon and her young handicapped friend is
expressing a choice which is not at all the same as her choice for him,
she may again see things quite differently from her previous expecta-
tions of herself under other conditions. She simply envisions the

. future situation as being different from what it turns out to be.  Her
decisions are based upon outcomes she expects to be self-extending and
validating for herself and for the child and these expectations are
interdependent, as we have seen.

Confusion will result if we try to pretend that she is camposed of
a given mmber of separate, interdependent entities--such as "socially
\ expressed self" and a "professional self" and an "inner real self"--and
! that she would fit nicely into a single mold if we could only find the
\ right one. Each change has, for her, its own reality, including the
various dimensions of influence imposing themselves \pon her as well as
' her ways of responding to them. We perceive her in the same way in the
' world of the child. She is the swiftly flowing succession of many
images, each representihg a different reality, and each superimposing
itself upon the last to form a total composite picture in our percep-
tions and in our investigation.
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THEORY

There is nothing so practical
as a good theory.
K. Lewin

Content and Style Features of Mister Rogers' Neighborhood

It 1is possible conceptually to pretend that .the world of media

- offerings is objectively sliced up into "entertainment" and "education"
as is often done, but we will try to avoid imposing schemes upon the
special child. We might observe a special child watching a puppet on
Mister Rogers and assume the child is involved in "entertainment." But
were we to ask him or her, we might find the child is learning how to
deal with his or her own fear in an important way. Or, we might find
the special child working very "hard" at a difficult task and assume he
or she is involved in "education." But, were we to inquire, the child
might tell us about a frequent Mister Rogers lesson regarding persist-
ence and pay-off. He often emphasizes the importance of staying with

a difficult task and the joys of mastering the difficult. It is
expected that there are importaut reasons why one child enjoys

the educational, or task-oriented activities, and why another child
gives up. It is possible that one child has an adventurescme curiosity
and interest and another does not. If so, it would be useful for the
producers of the Mister Rogers media segments and materials to know more
about what kind of child responds in what way to Mister _Rogers' lessons.
Insights into these respective behavior patterns will présumably suggest
ways of designing media materials for each respective child's orienta-
tion, providing the child with wider and appropriate choices and, thus,
stimlating them to take more initiative in their selections. These
questions raised by individual patterns of medie usage are both socially
important in terms of the handicapped child's role in the world and
scientifically intriguing.

Content and style features will include themes consistent with the
program's intent and apply to person analysis.

Gratification

Instant gratification implies that watching a Mister Rogers program
segment is an end in itself, the experience is validated for the child
for its own sake. Choice of such program segments provides for some
present, immediate need, but promises nothing beyond that. There is no
sense of frustration or tolerance behavior, or task persistence. The
choice is an end in itself. Aspiration fulfillment implies that the
child plans to use what he is learning, although he may also happen to
enjoy the experience as well. For exemple, suppose an orthopedically
handicapped child selects a program segment of Mister Rogers and




Chef Brockett because he or she anticipated this may help him by nrovid-
ing a role model which.he or she can follow, and the child also may
happen to enjoy the dialogue between Mister Rogers snd Don Brockett.

These two concepts are theoretically related to Stephenson's (71)
Play Theory and also to Freud's pleasures and reality principles (18),
Schramm's immediate and delayed reward (65), Mowrer's two-factor learn-
ing theory (52), Westley and MacLean's need satisfaction and problem
solutions (76), and Festinger's consummatory and instrumental communi-
cation (17). There is a body of research literature which may be inte-
grated into the Mister Rogers program intentions and this theoretical
framework. The scheme, of course, can also be construed under tradi-
tional conceptions of "entertainment" and "education" program segments,
or materials,

Maccoby (37) considers television fantasy as a childhood experience
which is free from real-life controls, an escape, and as wish fulfill-
ment. Waples and his colleagues (74) report that reading reduces
anxiety or boredom by taking the reader from real life into a fantasy
world of vicarious aggression, thus providing him with a "safety valve"
for -tension, or perhaps fear, that Sharapan talks about. Even the
selection of practical information at times serves a need for reduction
of anxiety and brings a feeling of physical, emotional, social, or
economic security. Anxiety is also associated with news-seeking be-
havior discussed by Kay (31), which he relates to the Law of Pragnanz,
a Gestalt form of the so-called "balance" theories. Berlson (5) found
newspaper reading provided a respite from personal worries by taking
the reader outside his immediate world. It is possible that similar
behavior may be associated with Mister Rogers' color posters or other
materials. Hollywood Western motion pictures have been .lescribed by
Elkin (16) as an escape from actual life; the movie-goer can live in a
fantasy world which allows him to identify with a strong hero and,
thereby, become superior to others. There may be evidence of this in
the Neighborhood of Make-Believe. The concept of escape is discussed
in detail by Katz and Foulkes (29). Wolfe and Fiske (78) report that
boys who read comics find a hero more perfect than father. How is
Mister Rogers himself construed in this regard? Comics were also re-
ported to have a tranquilizing effect for some readers. Even adults
have been reported by Bogart (7) to identify, in a sense, with comic
characters. He reports that the camics also provide analogies for the
events of daily life and serve as vehicles for fantasy.

Aspiration

A significant portion of that research evidence which is available
regarding media use suggests that a person's selection patterns and the
meanings he has for messages may represent aspirations toward the ful-
fillment of social goals. This is related to Mannheim's focus of atten-
tion hypothesis. Klapper (33) summarized studies which indicated that
reluctant persons sometimes select informative, high-level material
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+« with social motives in mind; he also reports that his can lead to liking
the material for its own sake. This is supported by Krugman and Hartley
(34) and others, and has important potential implications for uses and
gratification of Mister Rogers' materials for this study. Waples (7h)
says that reading involves the reader in relations with cthers; it can
provide the reader with social prestige if he selccts tonks which are
the latest titles, highly recommended, or difficult reading. What func-
tion does Mister Rogers viewing play socially? Berelson (5) found news-
paper reading enabled readers to appear informed at social gatherings.
Herzog (22) discovered that radio listening helped listeners solve
everyday problems, including social problems, and provided advice re-
garding socially acceptable and socially unacceptable forms of behavior.
Mister Rogers' fan mail strongly suggests this is happening. Elkin's
(16) analysis of the Western movie emphasizes how the firms articulate
socially desirable moral values and how they illustrate both desirable
and undesirable personality characteristics. Social values are clearly
implied in the program (Fred Rogers is an ordained Presbyterian
minister). Using a form of the Thematic Apperception Test, Warner and
Henry (75) found that the Big Sister radio program helped listeners
solve interpersonal problems. It gave listeners a feeling that it was
"educational™ for this reason. Big Sister also provided listeners with
a feeling of significance and importance in their domestic roles.
Bogart's interviews (7) disclosed that the comics provided the adult
men with noncontroversial or "safe" topics of conversation. Analysis
of fan mail and interviews should provide us with guidelines for evalu-
ating materials in this regard. Mendelsohn (45) found that the radio
provided adults with information which can be discussed with others; a
wife can keep up-to-date with her husband on current events, and radio
sports reporting can provide noncontroversial reference points for
barbershop talk.

Aspiration for continual learning in Kelly's (32) sense allows us
to consider the desire for self-improvement, such as that reported by
Waples (74), or that which one might expect to find associated with a
child who anticipates becoming an adult. Construct theory allows us to
take account of cognitive awareness, human curiosity, and the kind of
intellectual adventuresomeness previously discussed. The ego-development
mentioned by Sharapan and reported by Wolfe and Fiske (78) is also re-

" lated to the theory of personal constructs, since a child's develomments
are constructions of events. ’'Since Kelly's (32) theory allows us to
account for feelings, the Waples (74) account of maximizing aesthetic
experience through reading can also be included. We realize this is a
sharp departure from traditional learning theories, but if we are to
consider aspiration t~ learn, we must employ a conceptual framework
which acknowledges learning as an expectation or anticipatory process
in human experience.




Q0. J. Harvey's Four Systems*

Since it is also important to be aware of how or in what manner
people communicate, we have examined and included 0. J. Harvey's "Four
Systems." By combining these and the ideas of gratification and aspira-
tion we have created a way of looking at the handicapped child and the
professional in her ideal and actual roles, her manner of choosing pro-
grams for the child and her way of relating important information. The
following description is gleaned from scme of Harvey's extensive work.

Concreteness-abstractness refers to the quality of how the indi-
vidual articulates and organizes his concepts of the ego-relevant aspects
of his environment. Concreteness-abstractness refers to a superodinate
conceptual dimension which encompasses such attributes as degree of
differentiation, extent and complexity of integration, centrality of
the cognitive elements, openress to new information, and the capacity
to modify the existing structure.

At the behavioral level concreteness is manifested in high stimulus-
response connection, the extreme of which can be illustrated by the
invariant flight of the moth toward the stimulus of a light. More
abstract functioning, on the other hand, because of a more camplex and
enriched interpretive system and the consequent ability to transcend
the immediate characteristics of stimuli and to entertain multiple
interpretations of these impingements, is reflected in less stimulus-
responses compellingness and in greater relativism in thought and action.

A wide variety of -studies has shown that concreteness is manifested
in numerous ways, such as those described below, while greater abstract-
ness has been found to accan}?any reversed quantities on these dimensions:

(1) a greater tendency toward more evaluative, more extreme
and more polarized judgments.

(2) A greater dependence on social cues relating to role,
status, and formal authority as guidelines to Judgments
and behavior.

(3) A greater intolerance of ambiguity, expressed in higher
scores on such measures as the California F Scale and
Rokeach's Dogmatism Scale, and in the tendency to form
snap judgments.

(4) A greater inability to change set and try different
approaches and, hence, greater rigidity in the solution
of new and complex problems.

(5) A greater tendency to confuse means with ends and to
overly concentrate on details at the expense of the
larger picture.

*See page 62 of bibnograph&.




(6) A greater insensitivity to subtle social cues and, hence,
a greater tendency to perseverate in old ways to approech-
ing problems and doing things.

(7) A poorer capacity to role play, to put oneself in another's
boots and to see the world from his point of view.

- (8) A greater tendency toward trite and normative behavier
and, thus, a lower level of creativity. o

(9) A greater tendency to form and generalize impressions of
other people from highly incomplete information.

Representatives of the different belief systems differ not only in
level of concreteness-abstractness but also with regard to the content
areas or referents which are highly significant for them because of
their strong personal involvement. Thus, for an individual to be clas-
sified as representing & particular belief system, his responses must
indicate both a given level of concreteness-abstractness and a particu-
lar content in which he is highly involved.

The social referents with which an individual or one level of
concreteness-abstractness is most involved may not be the seme as the 7
referents of greatest involvement for a person of a different level of ////////
concreteness-abstractness. Variation in content may be reflected not -— -
only by a difference in referents in which individuals arg/invoi?éa but
also in the affective direction of the involvement, & person of one
system being highly positively involved while a Yerson of another system
may be highly negasively involved in the same content area.

From the intersection of ego Involving content with levels of
conereteness-abstractness, a number of belief systems may be deduced.
Our major theoretical and research.interest has centered around the four
systems summarized below.

System 1--This mode of interpreting{and responding to the world
best fits the description of concrete functioning presented earlier.
Individuals in this system are easily distracted by conditions that de-
part fram what they are accustomed to; in such new and unstructured
situations they tend to make snap judgments and extreme evaluations and
responses. Thjse individuals show great dependence on external authority,
relying on an @bsolute, institutionalized authority, tradition, etc.
An intolerance' of unstructuredness and uncertainty results in a strong
tendency for these individuals to confuse means with ends and to get
rigidly comnmitted to a single solution, "the right way." In addition,
representatives of System 1 tend to show ritualistic adherence to rules
without undergtanding, high religiosity, high absolutism, high evalu-
ativeness, high identification with social roles and status positions,
high conventiionality and high ethnocentrism.
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System 2 -- This style of functioning is characterized by negativism,
an anti-rule and anti-authority orientation, and the tendency to reject
and rebel against the guidelines used by the representatives of System 1.
The cognitive structure is somewhat more differentiated tnan in System 1,
perhaps exemplified by the ability of the values and practices of =
society. However, the cognitive organization remains poorly inteirated
and thinking still tends to be fairly rigid and short-sighted, as indi-
cated by the inability of the System 2 individuals to envision the

implications and possible effects of their rebellion against scme of

the more central norms and conventions of their society. Because of
ambiguity, vacillation, inconsistency and arbitrariness sty experienced
as developing youngsters, they associate unstructuredness“with distrust;
thus, their need for structure and intolerance of ambiguity remain high
on the one hand, while, on the other hand, they deeply resent and deny
such need and manifest suspiciousness and aggression toward the sources
of authority that may provide it. Individuals from System 2, more than
from any other system, are in a psychological void, rebelling against
structure and authority while seeking it and wanting to be close to
others and dependent upon them while being rendered fearful and anxious
by the potential coptrol that might accompany such interpersonal closq-
ness. :

System 3--This mode of functioning, next to the highest level of
abstractness treated by Harvey, is characterized by a desire to be
liked and by attempts to establish and maintain relationships that
foster mutual dependency and allow for manipulation of others. In fact,
System 3 representatives have come to rely upon dependency and manipu-
lation of others as their primary techniques of controlling their
envirolment. This type of interpersonal experience results in the con-
ception of self as a causal agent, especially in social manipulations,
and facilitates the development of a conceptual organization which is
more differentiated and better integrated than that found in either
System 1 or 2. System 3 individuals are much less categorical in their
evaluations and tend to base their decisions on the effects they will
have over others; representatives of this system are less deferential
toward authority than representatives of System 1, less negative than
individuals of System 2, and, in general, less concerned with extra-
personal forces and institutionalized authority. They are, however,
very concerned with attitudes of peers, social acceptance, and the
standards of behavior prescribed by their particular reference group.
Since they do not develop clearly delineated persénal_standards, they
are in constant need of feedback from significant people in their
enviroment in order to regulate their behavior to attain the ecceptance
and mutual dependency necessary to manipulate and control the bcshavior
of others. System 3 representatives manifest the smeed both to be 2a-
pendent on others and to have others dependent on them. Their dependency
apparently is directed toward individuals of power and status, while
those whom they would '.~ve dependent upon them appear to be persons low
in status, power, and enterprise possibly because such persons would be
easier to manipulate under the guise of helpfulness. Fearful of facing
a situation alone, where success would depend upon individual performance




and/or personally derived criteria, System 3 individuals are extremely
vulnerable to the threat of rejection, social isolation ‘and otrer social
conditions that might prevent the existence or use of dependency rela-
tionships.

System L--This style of functioning, the most abstract of the four
systems, is characterized by high task orientation, information seeking,
exploratory behavior, risk taking, independegce without negativism,
internal standards of conduct, personally derived criteria of evaluation,
and relativism in thought and action. The conceptual structure is more
highly differentiated and integrated than the other systems. These
individuals are able to consider a given situation or problem from many
roints of view and are open to new information and capable./of integrat-
ing such information into their existing thought processes, making
appropriate modification$ in their thinking and hehavior if necessary.
They, more than individuals from other systems, seek information before
making a decision, especially if the decision is important to them, ‘and -
display a capacity to see things in shadings of gray instead of as
black or white. They are not oriented toward adhering to externally
defined "truths" or conforming to inviolable social norms but at the
same time they reccgnize the functioning value of certain rules and
regulations. They, more than representatives of any other system, work
for intrinsic values 1ather than rewards. Unlike individuals of the
other systems who associate unstructuredness with uncertainty, insecu-
rity, fedar of‘reprisal, fear of rejection, etc., representatives of
System 4 interpret these conditions as indications of trust and respect
and welcome the opportunity to exercise their independence and behave
in accordance with their own socially responsible inclinations. Thus,
System 4 individuals display a low need for structure, a relatively
high tolerance for ambiguity, an abiiity to differer+iate between means
and ends, an ability to articulate in several ways to attain the same
goal, a capacity to "act as if", a high ability to change set, a tend-
ency to avoid rigidity in solving problems, a high sense of self-esteem,
causality and respoasibility.
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METHOD

But there is another thing which
I believe leads to trivial
studies. This is the extensive
use of experimental designs.
Such designs are highly appro-
priate for systematic programs
of research in areas where theory
is already samewhat sophisticated.
This is simply not the case for
many of the important problems
we face in education.

Malcolm S MacLean, Jr.

Conceptualization of the need and a relevant theoretical framework
have now been described. Accordingly, the following scheme combined
Harvey's four systems with notions of gratification and aspiration.
This model served as an interview guide! (46) and provided a structured
(70) way of expanding optional uses of Mister Rogers' Neighborhood pro-
gram and media material with the special child as has been done pre-
viously in the creation of new television program concepts (u48).

System 1 System 2 System 3 System 4

Gratification Aspiration

A total of 16 replications of this model provided two Q instruments.

The program items® represent possible program segments or program ideas.
The proféssional role items® are descriptive of pcssible professional
role orientations of the professional person as she functions in her
role of facilitator or mediftor of media materials for the child.

A team of interviewers, trained in communication research at Ohio
State University, collected a total of 213 interviews using Q methodology.

1see Appendix 42
2see Appendix 45
3see Appendix Li
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Both Q instruments, the program and the professional role items, were
sorted into the following frequency distribution:

N
No. of items 2
1

L]
AV B
£

Pile No.

under six conditions of instruction. An additional nonverbal instrument
for young children handicapped in various ways was devised of photographs
taken from Mister Rogers' Neighborhood. This instrument was used to
assess child enjoyment, prediction of child enjoyment by the profes-
sional person, end an additional professional enjoyment for comparison
with the first two; it was rank-ordered.

In addition to the Q interviews, U5 previous Focused Interviews
(46) were conducted. These were typically 1- and 1/2-hour interviews,
including some group Focused Interviews. The ihterviews with children
were more typically 20 minutes each. Interviews were either preceded
by videotape viewing of the recently produced handicapped program seg-
ments, or were conducted with regular viewers, or a combination of both.
A few respondents, especially those from poor, rural areas, had never
seen the program previously.

These interviews were conducted at locations ranging from San
Francisco to New York, Michigan to Louisiana. They were conducted in
private homes, apartments, on campuses, and in various institutions.
Respondents were selected from Southern California, Maryland. Minnesota,
I1linois, Missouri, Utah, Colorado, Kansas, Pennsylvania, Kentucky, and
elsewhere. These early exploratory interviews were purposely selected
to represent diverse professional roles, including parents. Although
the following list is not exhaustive, enumerating a substantial list of
examples may convey more precisely the professional persons actually
interviewed: a clinical instructor of mentally retarded children at a
therapy center, the mother of a 4-year-old cerebral palsy daughter, a
child psychologist, the director of an early education special school |
for the neurologically handicapped, a teacher at a Braille center, a
J-year-old boy in speech therapy, the director and teacher in a school
for autistic children, a social case worker, a therapist of emotionally
disturbed children, a special education teacher, a medical doctor and
director of a cenler for logopedics, a speech pathologist at a Diocesan
child guldance center, a director of children services on an educational
television station, the blind father of a normal 5-year-old boy, a
psychlatric nurse, a teacher in a church operated pre-school, a Ph.D,
candidate in developmental psychology, an 8-year-old austistic girl, a
teacher of neurologically handicapped children, a program specialist for
a state bureau of services for the blind, an assistant professor of
education specializing in exceptional children, a special education
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language teacher for the hard-of-hearing at a public elementary school,
the mother of a lU-year-old girl who is an out-patient at a spesch therapy
center, a social worker for county children's services, a public school
principal, a normal family in which the father works in a glass factory,
a speech therapist-surgeon, the director of an early education special
school for the neurologically handicapped, the director of a special
child develomment center, the mother of a mentally retarded girl, a
physical therapist who works with physically disabled children, a guided
missile engineer father of three normal children, a teacher of young
deaf children, and the director of a childhood league pre-school de-
velopment center. In addition to these respondents, 12 Repertory Grid
interviews were conducted for identification of constructs related to
the program goals which were similar to those used in the Focused Inter-
views . *

Also, an exploratory Q analysis was conducted with 19 additional
respondents for the purpose of checking, editing, and re-writing the
data gathering instrument which was being developed at that time (winter,
1973). This instrument was based upon the theory reported in the last
chapter. Focused Interviews, Repertory Grid studies, and Q analysis
were all conducted as preliminary preparation for the study being re-
ported here.

Although the principles of quota stratification in respondent
selection for this study were applied, the quota stratification system
was not used objectively in the sense of providing for only one possible
fit in each combined quota specification. Children who are handicapped
do not generally fit discrete, objective, noninteracting categories;
nor do professional persons who serve these multiple needs, usually
work with only one child; often they are parents of both normal and
nardicapped children as well. However, applying stratified quota
principles did provide diversity, as well as some balance, in the
interviews. The guidelines employed and the respondent initials which
follow accordingly were as follows:

High S.E.S.%* Medium S.E.S. Low S.E S. Rural »e*
speech/ physically
hearing vision mental handicapped normal

%See Appendix L41.
¥*Socioeconomic Status as indexed by the Bureau of the Census, Censuses
of Population and Housing: Procedural History. U. S. Government
Printing Office, 1970.
*¥0utside city 1limits or towns of 5,000 or less.
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Stratification Codes and Respondent Identification¥*

Code Respondent Code Respondent
1. B8 N.B. 11. IS8 B.B.
2. HV L.C. 12, v C.J.
3. M A.L. 13. IM B.P.
L, HP C.B. 14, LP M.C,
5. N L.M 15. IN J K.
6. M P.P. 16. RS N.E.
T. MV M.B. 17. RV B.B.
8. MM N.S. 18. RM N.E.
9. MP J.s. 19. RP B.B
10. MN H.C. 20. RM L.L.

*B.B, and N.E. are the same respondents.

An additional seven respondents were included, any of whom could
have been assigned to these categories. The basic interview sampling
unit index was by professional person. The professional person was
subsequently asked, in gathering demographic information about the
child: "Please give some information about a child you are working with
and you know best." Although the children named in this way replicated
the basic interview sampling unit by doubling the number of respondents,
there was no conscious effort to influence the professional person's
choices regarding socioeconomic status or the types of handicappedness.

Thes2 interviews typically required from 3-4 hours for each re-
spondent. The interview schedule covered eight different areas of
orientation including those toward the Mister Rogers' program, the
role and functions of the professional, and the handicapped child. The
actual order of the interview schedule was:
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Q-sort Title (See Appendices 35-40 for actual instructions given)

1l Actual Professional Role

2 Ideal Professional Role

3 Actual Program

L Ideal Program

5 Personal Enjoyment: Program description

6 Personal Enjoyment: Nonverbal (visual) program elements

7 Prediction of Child's Enjoyment: Nonverbal (visual) program
elements )

8 Social Desirability

Each Q sorting of the interview schedule was followed by focused
probes regarding the most and Ieast descriptive items in each array.
In the beginning of each interview the items were handed to the re-
spondent with the appropriate instructions. Respondents sorted the
items into the distribution provided in terms of the particular cri-
terion for that interview.

After all data was collected each person's expression was corre-
lated with every other person's sort on that dimension, in terms of the
same criterion. A Pearsop Product-Moment formula was used. This pro-
vided a matrix of. iatercorrelations with variables representing persons
and items representing observation with regard to those persons. This
matrix was submitted to factor analysis using The Ohio State University
high-speech digital computer. First, a principal axis solution was
obtained. The solution was submitted to varimax rotation which sets up
criterion for orthogonal factors. Accordingly, each factor represents
an aggregate of persons who have identified themselves by having ex-
pressed a similar profile or pattern. A factor, then, represents a

data-based type of person. After the orthogonal factors were found, -

the items of each person were weighted by item score and by the factor”
loading of each person. The higher the item score and the higher the
factor loading, the greater that items is .seen to represent that .factor.
These weighted scores were summed across each item separately so that
each item is systematically assigned a score corresponding to its rela-
tion to all other items on that factor. This provided an item array
for each factor representing the most and least descriptive items for
that kind of person, since a factor is a Hgpothetical type of person.
These scores were converted to Z-scores, and the results may be seen in
the form of a hilerarchy of items representing the factor. These data
are also compared by subtraction over factors, where there is more than
one factor, for e€ach pair of factors. This provides scores among items
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comparatively between factors, and alsc provides for consensus items
which may emerge over all factors.

These procedures apply to data in which a normal frequency distri-
bution was used. Rank order data was correlated by the Spearman formula.
This provided an intercorrelation matrix which was submitted to linkage
analysis (48). Item arrays were derived by combining correlation co-
efficients and item scores into a rank order array for each cluster of
variables (see Appendix 15 "Child's Choice"). Other data showing the
relationships among the professional person's own preference, the
child's preference, and prediction of the child's preference were
computed by the Rho formula, (see Appendices 12 and 13 "Choice and
Prediction Scores," and Interpersonal Prediction Scores.")

It is expected that these media use analysis and communication
agsessment procedures will identify those types of persons who share
similar media use characteristics and provide us with insights regard-
ing the nature and strengths of these patterns. A systematic way of
being creative can be predicted to increase the visible range of choices
in media use in exponential proportions, greatly expanding the possible
ways that Mister Rogers' Neighborhood program segments and materials
can provide educationally to the child. Once media use patterns are
expanded in this way, and once specific patterns of use by professionals
and the special child are systematically identified, it should then be
possikle to plan and design subsequent segments and materials to effec-
tively reach the appropriate audiences.
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FINDINGS

Gabby Hayes (to Fred Rogers):
"Freddie, when I look into that
television camera I just think
of one little buckaroo a-settin'
out there."

Quoted by Eliot A. Daley

Presbyterian Life,

15 February 1969

Introduction

The data offer some intriguing insights into the actual messages
conveyed through Mister Rogers' Neighborhood and how professionals, who'
work directly with handicapped children, would ideally like those mes-
sages communicated. The data offer considerable understandings, also,
intc what is found to be essential in establishing a relationship with
a child, handicapped or not.

A strong major theme regarding communication learning and growing
ties all of the findings together. Fred Rogers is seen as a profes-
sional similar to those who work face-to-face with children. He
explores ways of communicating with children, and no matter what he-
does, he conveys a major message theme which says: There are many ways
to be and many ways to become. It is the inner drama of the learner,
not the inner world of the professional, that is the building. block in
the relationship and an important element in human development. Pro-
fessionairs see Mister Rogers' Neighborhood to be very close to what they
would ideally choose it to be. Additionally, they make some fascinating
recommendations about how to alter same content and style elements to
make the handicap program segments more appropriate for the handicapped,
yet not disrupt the delicate fabric of the program.

The face-to-face work of the professicnal and the one-to-one tele-
vision communication of Mister Rogers' Neighborhood are seen to be
complimentary--it is potentially feasible for them to work and function
together more than they now do. The functions, roles, and values of
each are sufficiently compatible--indeed, sufficiently alike--that an
understanding of the findings which follow suggest a communication
.8ystem, rather than a television program.

Ideal Program: Summary Introduction

Two types of professional, persons emerged which identify two dis-
tinct concepts of what professionals would ideally like Mister Rogers'
Neighborhood to be, although there are also strong similarities between
the two types. /
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Both types of professionals emphasize the importance of recognizing
and accepting the unique differences which lie within every child. The
approach is seen throughout the responses of the professionals as the
essential beginning point for establishing and maintaining a construc-
tive professional-child relationship, it is the foundation upon which
all communication with the child is based.

The two types of professionals differ sharply only in one way.
The first typc of professional person, the "Unique-Support Type," very
much wants the ideal program to include scenes in which the handicapped
child is surrounded by friends who help him through new experiences.
The second type of professional, the "Unique-Expression Type," urges
that the ideal program emphasize direct, honest, interpersonal communi-
cation, a more confronting style of relating. - -

Ideal Program: The Unique-Support Type

The Unique-Support Type of professional’s emphasis upon individual
uniqueness is highly visible in the following items:

Lady Aberlin knows the differences among the children who are
handicapped. She likes to deal with them according to their
individual uniqueness.

Lady A#flin knows the differences among the puppets. She
thinks it is important to deal with them according to their
individual uniqueness.

It is the categorizing of handicapped children together on the
basis of their handicap or on what they cannot do that hides the poten-
tial strengths of the handicapped. In contrast to this kind of stereo-
typing, the Unique-Support Type urges that the major theme in the ideal
program begin by \emphasizing the idea that the professional first
recognize the differences among children and then deal with each accord-
ing to his or her unique character.

The first item expresses the enjoyable nature of this kind of
functioning. The Unique-Support Type sees each child as a challenge,
not a problem; and the process of finding ways to build on the strengths
of each child can be seen to be an exploratory and fun adventure. The
second item and other items in the array of the Unique-Support Type
indicate the develommental features of interacting with the child as a
unique individual person.

Along with fun, there is also an indication that make-believe is an
appropriate way to allow the child to experiment with differences among
people. Perhaps make-believe i# a way of having fun as well as a way
.of learning, which is, of course, fully consistent with the program
style.
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The Unique-Support Type initially focuses upon the individual

capabilities of the child and deals with the child on this basis.
Within the child lies the key to his or her own development.

The Unique-Support Type makes some assumptions about the
professional-child relationship. There is clearly an acceptance of
differences among children and sufficient flexibility to allow different
individuals to respond to their environment in a variety of ways. It
can be seen that the Unique-Support professional's interaction with the
child is characterized by providing alternative ways for the child to
respond to people and events, although there is no suggestion here of
an "anything goes" expression from the Unique-Support Type, or that the
child is given complete freedom. The Unique-Support Type's approach
provides choices for the child that are appropriate for his or her
particular physical, emotional, intellectual, and social development at
that time and place and under the particular conditions. The Unique-
Support Type's approach also implies openness to change and flexibility
in solving problems. Above all, the Unique-Support Type assists the
child's development by allowing the child to try new things, to test
his strengths, to take risks. The following item illustrates the im- -

portance the Unique-Support Type places on success experience for the
child:

Chrissy learns to make tomato soup and tries it out success-
fully with Mister Rogers and Chef Brockett.

The Unique-Support Type feels that establishing a climate in which the
child can experiment requires strong support systems to encourage the
child when he succeeds and to help him over failures and the pain of
learning new ways of thinking and being. The ideal program for the
Unique-Support Type would include such support systems and friendships

On a farm, Chrissy appreciates the support of her friends
who are there when she needs them as she overcomes her fear
of riding a horse.

Chrissy feels secure because her friends are there to help
her learn to walk with new braces.

The Unique-Support Type also suggests that the ideal program should
include scenes that impart the stability of the home and emphasize the
importance of a strong family unit.

The ideal theme of the Unique-Support Type, generally, then, is

that there are many unique ways for the child to develop. The child is
encouraged by the Unique-Support Type to see himself in terms of what

he can do and be and to see others this way as well. Through the child's
own self-extending experiences he is to develop a sense of self-reliance
or self-independence, a sense of unique self-worth, and a clear sense

of his own capabilities. What he cannot do because he is handicapped

is not avoided, but merely kept in perspective to avoid what Wright, in
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his book, Physical Disability: A Psychological Approach (40,, would
call "spread,” (i.e., when a handicap inhibits the person in areas in
which there is no handicap).

. The Unique-Support Type professional clearly rejects .deas of
, rebellion against authority and structure, and rejects alsc general
negativism. These kinds of behaviors are not seen by the Unique-
Support Type as enjoyable or developmental for the child. Items !
strongly rejected by the Unique-Support Type are:

The puppets have a meeting to organize boys and girls all
over the country to learn how to run away from home and start
a new life.

Lady Elaine conducts "school" to teach handicapped children
sneaky ways of being sassy.

While visiting a school for the blind, a blind boy fights
with his teacher who finds him intolerable and has him trans-
ferred to another teacher.

A cartoon showe a five-year-old deformed boy who runs away
from home to Join the circus.

Fred Rogers listens to a five-year-old boy tell how much he
enjoyed smashing his big brother's model airplane.while making -
it appear accidental.

One respondent who loaded high on this factor particularly rejected the

word "deformed." Another said, with a kind of gentle understandingness,
Children already know '"sneaky ways of being sassy."

Ideal Program: The Unique-Expression Type

The Unique-Expression Type and the Unique-Support Type professional
are similar in regards to the central and strong theme of focusing upon
the unique nature of each child. Both types express themselves strongl
with these same two items particularly: ‘

Lady Aberlin knows the differences among the children who are
handicapped. She likes to deal with them according to their
individual uniqueness

Lady Aberlin knows the differences among the puppets. She
thinks it is important to deal with them according to their
individual uniqueness,

The Unique-Expression Type also emphasizes success experiences similar
' to that expressed by Qhe Unique-Support Type:
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Mrs. McFeely letg Chrissy make tomato soup for Mister Rogers
and Chef Brockett. She likes to see Chrissy do things within
her capability.

The Unique-Expression Type is also similar to the Unique-Support
Type by favoring scenes of domestic tranquility and strength.

In contrast to the Unique-Support Type of professional, the Unique-
Expression Type clearly sees enjoyment in activities and experiences as
ends in themselves. However, the strongest difference between the two
types is the Unique-Expression Type's concern for honest expression of
feelings of the child. The Unique-Expression Type encourages the child
to express himself in his own way. Each child is encouraged, for
example, to see how many ways he can say, "I am mad." This is seen as
fun and enjoyable as an end in itself, and it is also seen as a develop-
mental experience which helps the child learn about himself and his
communication with others. Examples of this for the Unique-Expression
Type include:

King Friday is holding a "mad" party. He invites everybody
to his castle to candidly express their mad feelings. He
thinks it is fun to see many ways to say, "I am mad."

King Friday is holding a mad party. He invites evervhody to
his castle to express their mad {wvelings. He thinks it is
important to know there are many ways to say, "I am mad."

It can also be seen in these items that there is emphasis by the Unique-
Expression Type of the many possible ways for self-expression. There

is no "right" way of communicating, or anything prescriptive in human
coomunication learning. There is also the suggestion that perhaps a

bit of rebelliousness is healthy; one learns about one's self and others
through direct, confronting, honest communication with others.

The Unique-Expression Type, unlike the Unique-Support Type, rejects
the over-use of authority with children. Demanding obedience from
children is rejected by the Unique-Expression Type. One respondent, who
loaded highly on the Unique-Expression Type factor referréd to the re-
quiring of obedience from children as "disgusting." Accordingly, com-
petition and regimentation, as in the playing of tin soldier games, are
rejected by the Unique-Expression Type. These kinds of activities are
seen as neither developmental nor really enjoyable for the child. Such
activities are seen rather as rigid and as indoctrinating compliance;
they are not 'a way of teaching self-reliance. For example, the Unique-

Expression que rejects:

J .
Chrissy, an orthopedically handicapped child hurries to answer
the phone. Fred Rogers comments that he really likes snappy
obedience from children.

27
dY



.

\ |
King Fridaysuses the 'Nutcracker Suite' to helr explain to a

child that ﬂlaying tin soldier games will help .im grow up a
winner.,

i
It is clear that Lsnappy obedience" and emphasis upon "winning" are not
favored, ahd are, in fact very strongly rejected by both Types, although
more so by the Unique-Expression Type.

In generai, professionals encourage the unique differences whigh
they see existing in children. The ideal program which both the Unique-
Support Type and the Unique-Expression Type idemlly want is fully con-
sistent with O. J. Harvey's System Four Theory. O. J. Harvey's Sys%em
Four further elaborates these findings. In particular, both Types see
a need to build-in strong support for the child and to encourage th%n
child to take risks in self-expression and in self- extending experiences.

How do these ideal descriptions of the Mister Rogers' Neighborhood
program compare with the program as it is actnally seen by these two
types of professionals in its present form?

Actual Program: Summary Introduction

Although there are two ideal concepts for the program, having some
strong similarities, the actual program itself comes through very clearly
as one very solid, single, strong impression. There is only one mean-
ingful image of the program. The actual program is seen as havihg
exactly the same beginning point as both Types of professionals would
ideally like to see in Mister Rogers' Neighborhood. Both Types like
very much the actual program's characteristic way of dealing with each
child as an individual with unique strengths. Beyond this, both Types
of professionals see some differences in what is actually on the air
and what they would like the program to convey. The intriguing and
striking overall finding is, however, that Mister Rogers' Neighborhood
is seen to be extremely close to what the professionals would like it
to be, ideally. Descriptions of gaps between the actual and the ideal
program, as seen by professionals, should be kept within this larger
context.

The Actual Program

The major and strongest single theme in the very strong, unified
impression® of Mister Rogers' Neighborhood centers on the unique differ-
ences among all children, and the importance of dealing with each child
as an f1dividual. This is where thc actual program and the ideal pro-
gram descriptions are mest strikingly similar. In contrast to stereo-
typical thinking that would reject a person because he is different,
Mjster Rogers' Neggyborhood builds on the acceptance and appreciation
of differences. We are all different in many ways. We all respond to
our environment in different ways. The key in the actual program seems

2 30




1o be in building upon the chi’d's unique st.engths, rather than upon
what he is not able to do, or be.

. There are two characteristics of this approach to communicating
with children which may be seen. The actual progrsm is seen as develop-
mental for the child, i.e., the child is assumed to grow and extend |
himself with this kind of interaction. Alsc, there is a fun, somewhat
adventuresome way of relating to a child within this approach, particu-
larly with a child who is handicapped. There are many ways to communi-
cate to the child that it is all right for him to be himself,;to think,
to touch, .and experience things in his own way. One way to encourage
the child. toward learring is through make-believe.

The items which exemplify the strong, unified theme in the proJes
"sional's perception of Mister Rogers' Neighborhood will, understandably,
look familiar, since the similarity betweén the actual program and the

ideal concepts for the program are strikingl, similar:

Lady Aberlih Knows the éifferences among the buppets. She
thinks it is important +o deal with them according to their
individual uniguener-s.

Lady Aberlin knows the differences among the children who are
handicapped. She likes to deal with them according t:: their
individual uniqueness.

These items can be seen to suggest the foundation for subsequent
descriptions of the program.

’nother notion which follows closely behind these in strength is
that the child should try to do- things that are within his capability,
and again, the actual program is seen in this way. A person sensitive
to the child's strengths tan help him to expand his view of his own
ceilipgs or potentialities, how many things are possible, and how many
various ways there may be to make possible things happen. This, of
course, encompasses much of what is so visible in the ideal program
- descriptions, and requires an approach which considers what is best for
" _this-eir11d, but contains a subtle and important quality which scme
readers may not understand. Respondents who most strongly associate
with this factor indicated that it is not within the damain of the
professional person %o assume to know or try to determine the capability
of the child. The professional's role, rather, is to help the child to
seek, determine, and expand his notions of his own possible dream.

A secondary theme which runs through the actual program description
data is that by experiencing things first hand the child has fun and
learns fur himself. (It is possible that this applies particularly to
the c¢nild who is handicapped and may be experientially limited.) Items
which illustrate this are:
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Mrs. McFeely lets Chrissy make tomato soup for Mr. Rogers and
Chef Brockett. She likes to see Chrissy do things within her
capability.

Chrissy learns to make tomato soup and tries it our success-
fully with Mr. Rogers and Chef Brockett.

Such items and open-ended interviews with professionals and parents
seem to suggest that the child depends upon himself, goes through
experience by trial and error, that failures and successes both are
important in learning, and that the process is not only develommental,
but that learning can be also an enjoyable experience. ese character-
istics exi. 1in the actual program. There also seams to be a sense of
adventure being expressed by respondents, a sense of conquering the
unknown, a sense of taking risks. For example, in tryingga new recipe,
for snow lce cream, perhaps a child can project into the experience,
perhaps he imagines himself in snowshoes treking across the cold Alaskan
wilderness or even the sr - in his backyard. These kinds of experiences
which respondents express . the imagi:ation which is associated with
them consistently connect w.th the notion that such experiences are fun
and developmental for the child. This may be seen in the following
items:

Mr. Rogers wants Chef Brockett to try on a pair of snow shoes.
Chef Brockett says it is good to have a new experience.

Mr. Rogers wants Chef Brockett to try on a pair of snow shoes.
Chef Brockett finds it interesting because he has never had
them on before.

It is good to take risks, but a child, especially a handicapped child,
needs strong support because learning new ways to thirnk and act can
often be threatening and painful. Professionals, like the program .t-
self, are saying the child should try to do things that are within his
capabilities; and a person sufficiently sensitive to the child's
strengths can help the child to do this and expand the child's ideas of
what 1is possible. The notion of friends helping fricads is also evident
in the professional descriptions which provide this composite image of
Mister Rogers' Neighborhood. When Crissy makes tomato soup Mister
Rogers and Chef Brockett are there to give support whether Chrissy sees
the experience as successful or not.

On a farm, Chrissy appreciates the support of her friends who
are there when she needs them as she overcomes her fear of
riding a horse.

Chrissy feels secure because her friends are there to help her
learn to walk with new braces.

There is in the actual program description, just as there was in the
ideal description, the suggestion of a home-like flavor cast throughout

)
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many of the items., Some examples of this are the image of the warm
kitchen, filled with friends, a child making tamato soup, or Chrissy on
a farm learning to ride a horse, These images seem intimately connected
to the notion of a strong family and kinship traditions of the home or
farm,

The professional person does not sce any kind of rebellious spirit
against authority as either enjoyable or developmental for the child,
The program is devoid of elements that show negative attitudes toward
authority, Items that indicate withdrawal from authority or comstant
confrontation are rejected as unrepresentative of Mister Rogers' Neighbor-
hood,

The puppets have a meeting to organize boys and girls all over
the country to learn how to run away fram hame and start a new
life.

Lady Elaine conducts "school" to teach handicapped children
sneaky ways of being sassy.

These items can be seen in direct contrast to the expressions of what
is representative of the program. A puppet that runs away does not
build independence nor have the support systems around him. Being
sassy is based on exploiting others' weaknesses rather than on building
their strengths. Also rejected is the idea of inflexibility.

While visiting a school for the blind, a blind boy fights

with his teacher who finds him intolerable and has him trans-

'ferred to another teacher.
In addition, professional persons reject the notion that children should
believe in the immediate obedience that authority demands. Such notions
are seen as rigid and devoid of learning as well as enjoyment for the
child.

Chrissy, an orthopedically hanicapped child, hurries to answer
the phone; Fred Rogers comments that he really likes snappy
obedience from children.

King Friday uses the "Nutcracker Suite" to help explain to a
child that playing tin sold..r grames will help him grow up
a winner.

The idea ofgbeing a "winner" is also a contradiction of what the actual
program is seen to be. To make yourself a winner others have to be
losers. This kina of win/lose social competition is rejected along
with notions that status individuals can always control the actions of
others.
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In general, Mister Rogers' Neighbtorhood is seen ag based in search-
ing for the unique strengths of each child, in encouraging a child to
reach out, to extend himself through new ways of thinking and experiencing,
The child is giveu strong support, but is not shielded from reality, Mis-
uses of authority are clearly rejected as unrepresentative of the program,

As can be seen from the previous analysis, the actual messages com-
municated through Mister Rogers' Neighborhood and those that professionals
would ideally like are wery similar, "The foundation for both is the
unique-difference theme, There are two ways however in which the ideal
program express. Ons d{ffer from the present, actual program, The firsat
is a desire for added emphasis on support for the child, especially when
he is trying new experiences or new ways of thinking about himself.
Items such as Chrissy learning to ride a horse or make tomsato soup are
more heavily stressed by the Unique-Support Type's image of the ideal
program, The UAique—Expression Type stresses the notion of encouraging
open, honest expression of feelings--not rebellion or disobedience,
perhaps healthy spontaneity or confrontation when necessary--a simple,
"I'm mad at you" may illustrate this point, Again, it should be em-
phasized that the similarity between the ideal and actual program are
similarly extensive and an appropriate context fram which to appreciate
additional findings of this study,

Ideal Professional Role: Introduction

One very strong factor, or type of professional person emerged which
represents the jideul role for the professional, There is e£lso a second
factor, or type of professional person, which is much weaker than the
first, It is in a sense simply an addendum to the first, Both are based
again on the central theme which runs through the various data: emphasis
is upon appreciating the unique seif-worth of each child,

Ideal Professional Role: The Unique-Aspiration Type

The ideal professional self-concept for the Unique-Aspiration Type--
the way she would ideally like to function and work with the child--is
fully congruent with O, J, Harvey's System Four. The striking similarity
with the themes already identified and reported in the relationships of
the actual and ideal Mister Rogers' Neighborhood program emphasize the
extreme importance of the individual-unique-difference theme and the
assumptions which have been found to be associated with these findings.
These related findings clearly, and strongly, reinforce each other,

Note some of the ideal self-concept items which are most character-
istic of the Unique-Aspiration Type of professional:

It is important to know the individual uniqueness of each child.

Enjoy looking at the individual uniqueness of each child,
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It is good for the child to depend -n himself for realistic
expectations,

Glad to see the child depend on .mself for realistic expec-
tations.

The beginning point, again in the rofessional-child relationship is

a building upo the uniqueness of the child in a way that he learns
self-dependence. The statements selected throughout this investigation
clearly imply a process by which the child learns how to learn about
himself and others, that he become a problem solver, a person who knows
that some change is possible, other change is not, and that the chance
to try should always remain an open option. For the professional this
also represents a fun way to interact with the child--to encourage him
to extend himself and learn what his strengths and limitations are.

The Unique-Aspiration Type suggests an exploratory, open-minded, flexi-
ble approach. Learning new things and finding fun in the child's
development fits well into the Unique-Aspiration Type's framework of
constructing the ideal way of functioning, for example:

Enjoy learning new things.
Learning new thi.gs is always challenging.

Like to play around with differen ways of presenting ideas to
the child.

The Unique-Aspiration Type of professional does not construe herself as
a would-be authority figure. She does not see that this would help the
child develop self-ﬁQpendence. The demands of obedience are not seen
as good for the chi} in the long run. Other communication behavior
alternatives similar t& this theme, and also highly consistent with
Harvey's System One style\of functioning--are forcefully rejected by
the Unique-Aspiration Type of professional:

Snappy obedience from children is a venefit to them in the
long run.

Playing obedient tin soldier kinds of games with the child
will be beneficial to him in the future.

Like snappy obedience from children.

It is fun to play obedient tin soldier kinds of games with
the chilad.

Still additional communication style alternatives which are tinged with
manipulation of people, negativism toward established figures, or an
excessive dependence upon authority are also rejected. For example:

I enjoy playing *“ne games of institutional politics,

Enjoy subtle humor that pops the bigshot's authority.
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In order to be competent, I will always neea to have my
supervisors keep ae informed of how I am doing.

Ideal Professional Role: Addendum

The second, small factor or type of professional functions toward
the ideal in contrast to the Unique-Aspiration Type mainly by desiring
that the enjoyable nature of things be emphasized, rather than the
developmental aspects:

Enjoy lcoking at the individual uniqueness of each child.

Enjoy ‘earning new things.

Beyond this distinction this type of professional is highly similar to
the Unique-Aspiration Type.

The Actual Professional: Unique-Enjoyment

There was one strong, major expression. The Actual Professional,
or actual gelf-concept within the professional role is expressed in :
relation to the way the professional actually interacts with the child.
Again, the central theme of uniqueness emerges.

The Actual Professional way of functioning and the ideal way of
working with children seen in the Unique-Aspiration Type are closely
related. That is, the professional person sees herself doing very much
what she ideally wants to be doing with children in her work. Consider
these examples of the Actual Professional in light of the previous
descriptions of the Unique-Aspiration Type, and the additional findings
which were reported:

It is important to know the individual uniqueness of each
child.

Enjoy looking at the individual uniqueness of each child.
Enjoy learning new things.

It is worthwhile to play around with different ways or pre-
senting ideas to the child.

Glad to see the child depend on himself for realistic expec-
tations.

Once again, these data are congruent with 0. J. Harvey's System L4, The
emphasis on individual uniqueness, on learning new things, on exploring

ways of presenting ideas to the child, and enjoying the growth of gelf-
dependence in the child are evident here. The Actual Professional seems
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to value gratification over aspiration somewhat more than in the ideal
context. Some of the Actual Professional person's strongest expressions
contain a gratification or enjoyment quality. Through these findings

we can begin to get a picture of the professional person finding actual
enjoyment in interacting with the child and through bLeing a part of his
growing and learning. We can also see the suggestion of some of the
values which she may be demonstrating to the child. If Sullivan's
developmental theory of personality and its implications for learning
do apply, and if values are learned through interaction with significant
others it is possible that children having an on-going relaticnship with
an expressive Actual Professional person will learn to value what she
values. If so, this would not likely be "taught" in an imposing way;
the Actual Professional does not enjoy being a strong role model, at
least not with regard to dealing with authority figures or fighting

the larger system.

The Actual Professional clearly does not see obedience to authority
as beneficial to the child. She strongly rejects such items, She dis-
courages the child.from becoming dependent upon external authority or
relying upon abgolute, institutionalized authority or tradition, or be-
coming involved in institutional politics. She herself does not enjoy
political "games." She most strongly rejects:

Snappy obedience from children is a benefit to them in the
long run.

Playing obedient tin soldier kinds of games with the child
will be beneficial to him in the future.

Like snappy obedience from children.

It is fun to play obedient tin soldier kinds of games with
the child.

I enjoy playing the games of institutional politics.

There is a very strong relationship between how the professional
person sees herself actually working with handicapped children and her
expression of how she would ideally like to interact with the handi-
capped child, as has been seen. This close simjlarity is readily traced
in large part to the central theme which is so strongly eviden. through-
out the various data: The focus is upon individual uniqueness, helping
the child to develop independence and a sense of trying new ways of
doing things. There is, in addition, the expressed feeling that the
professionsl should enjoy this kind of functioning, and that she does
enjoy her :Jle.

The following items are selected as particularly important in both
the actual and ideal professional role:

It is important to know the individual uniqueness of each
child.
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Enjoy looking at the individual uniqueness of each child.

Glad to see the child depend on himself for realistic expec-
tations,

Enjoy learning new things.

In her actual professional role the professional strongly rejects
behaviors that overuse authority, that demand complete obedience from
the child. Ideally, she would like to reject a wider variety of
behaviors--those behaviors that are basically manipulative or that
show camplete negativism toward authority.

Prediction of Child

The introductory chapter includes a rationale for assessing inter-
perspnal communication between the professional person and the child.
Perspnal enjoyment of typical visual images seen on Mister Rogers!'
borhood were presented in photograph form (see Appendix EES to the
child with the request that he express (see Appendix 38) which of ten
items were most enjoyable or "fun", relative to one another. These
data were correlated with corresponding rankings gathered from profes-
sidnal respondents given the following instructions:

We are asking (name of child previously named by the profes-
sional person as the child she knows best) to tell us which
characters he finds most enjoyable in the sume way you Just
did....
The professional respondents were asked to predict the child's expres-
sion of enjoyment accordingly.

Out of eighteen such rankings only two were significantly related,
and only three or four other coefficients approached significance.

It is possible, of course, that professional persons are not able
to predict, are not "reading" the child's interests accurately. This
is a reasonable inference, particularly in the sense that most of us
have much greater capacity to listen and more accurately understand the
other person than we typically demonstrate when tested, as these per-
sons were.

However, it is also possible that the items themselves are not
sufficiently comprehensive and not sufficiently theoretically based to
provide a rigorous test. The items are strongly representative of the
visual images in the program, since they are taken directly from the
program itself. But they are not moving images, as the program is, nor
are they presented in the same visual context or under the same viewing
conditions as they are seen by the ch.1.d on the program.
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A third consideration area is the child's ability to express
himself. This investigation focuses upon children who are handicapped,
some of them very seriously handicapped. An autistic child, a child
with severe neurological illness, or a child with extremely poor vision,
and other kinds of disabilities inject special limitations in what the
child is able to express. His communication competence and his expres-
sive ability may be developmentally limited because he is not physically
or socially as mobile as a normal child. It happens that the two cor-
relations which are significant are between professional person and a
normal healthy child; in both cases the professional person characterizes
the child being predicted as "extremely bright " y

The obvious inference cannot be too 1ightly dismissed, especially

since some of the further analyses of these same data are found to be
quite meaningful.

Child and Adult Enjoyment (nonverbal)

Expression of fun and enjoyment of visual images from Mister
Rogers' Neighborhood provided seven clusters of personal enjoyment:

1. The child enjoys reality more than fantasy. The most
enjoyable images also tend to have big smiles, which, of
course, could imply that this type of child most enjoys
happy, friendly images. The least enjoyable images can
be characterized as old, formal, and stubborn.

2. This type of child may not enjoy what is not very clear,
real, and young. The puppets chosen may appear ambiguous
while the persons indicate warmth and support. This type
represents a sharp contrast to the first type mainly by
selecting puppets as enjoyable, King Friday, Queen Sars
and Chef Brockett are seen to be fun. Grandpere and
Francois Clemmons are least fun. This type of child may
prefer fantasy and dreaming to the reality of persons.
The data suggest an escapist preference.

3. This type of child expresses preference for Henrietta
Pussycat, Betty Aberlin, and Queen Sara as most enjoyable.
Cornflake, Joe Negri, and Chef Brockett are the least
enjoyable. The enjoyment of three female images and the
rejection of three masculine Images dces indicate a
pactern.

L. The fourth type of child's preference selected Lady
Elaine Fairchilde, Cornflake, and King Friday as most
enjoyable, and Joe Negri, Betty Aberlin, and Francois
Clemmons as least enjoyable. Like type two, this type
of child finds puppets more enjoyable than real people.
He enjoys fantasy more than reality. It is possible that
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the data suggest respect for authority and power, but
also suggests he might not always wish to be obedient,
since he expresses enjoyment of Lady Elaine who can be
seen ar independent and one who fights against authority.

5. Type five selects Queen Sara, Betty Wberlin, and Henrietta
Pussycat as most enjoyable and Lady Elaine Fairchilq,
Francois Clemmons, and Grandpere as lehst enjoyable. Like
type three this type of child expresses\enjoyment of the
feminine stereotypes; Queen Sarp and Betty Aberlin may
both be seen in this way, as rcpresenting‘gentleness and
kindness. The fact that this type of child rejects
Grandpere, Francois Clemmons, and Lady Elaihe might
possibly imply that he dislikes "strangeness" or differ-
ences,

6. This type of child's preference selects King Friday, Chef
Brockett, and Joe Negri as most enjoyable and Henrietta
Pussycat, Grandpere, and Queen Sara as least fun. In
contrast to types three and five, this type of child
ranks masculine stereotyped roles higher than feminine
ones, which could perhaps suggest--if we follow some =
cultural stereotypes visible in trese images--that he
likes strength, power, and independence, and rejects
weakness, softness, and dependence.

7. Type seven gelected Lady Elaine, Henrietta Pussycat, and
Joe Negri as most enjoyable and Cornflake, King Friday,
' and Francois Clemmons as least enjoyabl-,

These types, one through four, and to a lesser extent, five, are
quite clear and strong patterns. In general, they become less clear
and less meaningful in the order in which they are presented.

Professional persons were also asked to express their enjoyment of
the same images, and these data were analyzed in the same way as the
expressions of the children, which provided three types of appeal for
visual images.

1. The first type of professional's personal visual image
appeal ranks Betty Aberlin, Chef Brocket, and Joe Negri
highest, or most enjoyable. Lady Elaine Fairchild,
Grandpere, and Henrietta Pussycat were rejected. The
most enjoyable images are real adult persons. Those re-
Jected are "unreal" puppets. Also, Chef Brockett and Joe
Negri may be seen as physically active, and are more
often seen outdoors or actively doing things than some of
the others.

2. The second type of personal preference expressed identifies
Henriette Pussycat, Chef Brockett, and Joe Negri as most
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enjoyable, and Granpere, King Friday, and Queen Sara as
least enjoyable. The person image in contrast to the
puppet image can be seen here, as in type one. There may
also be a rejection of authority as an enjoyable image,
especially visible in the characters of Queen Sara .and
King Friday who are strong authority figures, and were
most strongly rejected. -

3. The third type of preference ranks Chef Brockett,
Henrietta Pussycat, and Francois Clemmons as most enjoy-
able, and Cornflake, Joe Negri, and Lady Elaine Fairchild
as least enjoyable. Once again, the persons and the
action theme can be seen as enjoyable in contrast to
puppets, although not as clearly as in the other two
types.

A more meaningful characterization of the professional person's
enjoyment of elements in Mister Rogers' Neighborhood can be seen in the
professional's personal enjoyment data.

Professional's Personal Enjoyment: Introduction

As has been noted in the introduction, Stephenson (71) and others
have emphasized the importance of play in mass communication. Accord-
ingly, assessment of the personal preference_patterns of professionals,
vwho work in such a critical role in relation to children, was made.

The Mister Rogers' program items were used with instructions to express
those program elements which are most enjoyable, gratifying, and fun.
(see Appendix 39). Four types of professional personal enjoyment
emerged.

Personal Enjoyment: The Tradition Directed Type

The first type of professional values or enjoys items which express
the uniqueness of individuals and the trying of new activities. The
Tradition Directed's choices seem to evidence a kindness quality. She
seems to like harmony, to he supportive of others and to enjoy the
reality of people, not the fantasy of puppets.

There is a "home-y", old fashioned, connotation to the items the
Tradition Directed Type most enjoys. She seems to like activities re-
lated to tradition, conventional culture and the family. The following
items exemplify this. -

On a farm, Chrissy appreciates the support of her friends who
are there when she needs them as she overcomes her fear of
riding a horse;
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Chrissy learns to make tomato soup and tries it out sucess-
fully with Mr. Rogers and Chef Brockett;

Francois Clemmons enjoys the cooperation of some children
when he shows them how to sing, "Row, row, row, your boat,"
in two groups;

X Owl has a birthday and enjoys the special acceptance and
treatment from the other puppets in the neighborhood of make
believe.

The Tradition Directed person least enjoys programs which exhibit
negativism or anti-authority themes. Four of her least enjoyed programs
involve a boy fighting, children running away, ways to be sassy, and a
five-year-old "freak" joining the circus.

While visiting a school for the blind, a blind boy fights
with his teacher who finds him intolerable and has him trans-
ferred to another teacher.

The puppets have a meeting to organize boys and girls all
over the country to learn how to run away from hame and start
a new life.

Lady Elaine conducts "school' to teach handicapped children
sneaky ways of being sassy.

A cartoon shows a five-year-old deformed boy who runs away
from home to join the circus.

The Tradition Directed type of person dislikes rebellion and conflict.
This is compatible with her enjoyment of harmony and the smooth running
of whatever she is involved in. These items are consistent with her
idea of what is socially undesirable.

Personal Enjoyment: The Adventurescme Type

The Adventuresome Viewer, can be seen in contrast to the Tradition-
Directed person. She selected programs which expressed the enjoyment
of taking risks and the free expression of feelings. The following
items illustrate:

King Friday is holding a "mad" party. He invites everybody
to his castle to express their mad feelings. He thinks it
is important to know there are many ways to say, "I am mad."

King Friday is holding a "mad" party. He invites everybody

to his castle to candidly express their mad feelings. He
thinks it is fun to see many ways to say, "I am mad."
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Lady Elaine is the only one in the Neighborhood of Make
Believe ready for the trip to the moon. She enjoys taking
risks.

Lady Elaine is the only one in the Neighborhood of Make
Believe ready for the trip to the moon. She says it is
worthwhile to take risks.

Another high scoring item for the Adventuresome Viewer is the statement
regarding a little boy running away, Huck Finn style.

A deaf boy reads Huckleberry Finn to learn how to build a
raft so he and his friend can similarly escape down the river.

The Adventuresome Type values rebelliousness, perhaps, as an expression
of questioning social values.

She consistently selects authority-oriented items as least enjoy-
able. This mainly involves adults telling children what to doj; be
obedient, listen and be a winner, follow the same order and do these
thiqgs because it's good for you. ‘

Chrissy, an orthopedically handicapped child, hurries to
answer the phone; Fred Rogers comments that he really likes
snappy obedignce from children.

Mr. Rogers discusses with the child the reasons for listening
to adults. To: be a winner you will always need an important
person to keep you informed of how you are doing.

Henrietta Pussycat tells a handicapped child it pays to be
obedient for it will help you in the long run.

King Friday uses the "Nutcracker Suite" to help explain to a
child that playing tin soldier games will help him grow up a
winner.

Fred Rogers sings a song about following schedules. The
lyrics say it is beneficial for the child to follow the same
order each day.

Mr. Rogers tells a group of children that when an adult
demands the most of you it is for your own good later on.

She mainly dislikes depending on authority and dislikes the idea of
children depending on the authority of adults. Presumably, the child
can try things out on his own to discover what will be successful for
him.

By looking at what the Adventuresome Type enjoys and does not
enjoy a feeling of movement and independence is given to the reader.
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She tends to be adventﬁrous and playful, likes travel and new things.
It would seem that any hindrance of her activities might be regarded as
stifling or an attempt to regiment her.

Personal Enjoyment: The Liberated-Toward-"Normslcy"
. Type (outer-directed)

The Liberated-Toward-Normaley Type may be seen to enjoy programs
which exhibit themes of security. She enjoys other-directed qualiiies.
She seems to feel that some form of control or manipulation are enjoy-
able. This is evidenced by the items of Fred Rogers "getting" a child
to make an airplane and Chrissy feeling secure with her friends and
appreciating their support on a farm.

Mr. Rogers enjoys getting a shy handicapped child to make
paper airplanes with the other kids.

Chrissy feels secure because her friends are there to help
her learn to walk with new braces.

On a farm, Chrissy appreciates the support of her friends who
are there when she needs them as she overcomes her fear of
riding a herse.

These are dependent kinds of expressions. She also values differences
and the expression of feelings.

Lady Aberlin knows the differences among the children who are
handicapped. She likes to deal with them according to their
individual differences.

King Friday is holding a "mad" party. He invites everybody
to his castle to candidly express their mad feelings. He
thinks it is fun to see many ways to say, "I am mad."

It seems she likes to nelp, likes to be liked and likes to feel needed
by others, J

The Liberated-Toward-"Normalcy" Type persdon least enjoys a variety
of kinds of items. She seems to enjoy the ability to manipulate "for
the child's own good." However, if this changes to direct authoritar-
ianism, e.g., snappy obedience, or be a winner, then this is not enjoy-
able. Also peing sneaky or sassy or manipulating for your own good
(e.g., Lady Elaine entertains the children so they will think she 1s
nice), i

Mr. Rogers enjoys getting a shy handicapped child to make
paper airplanes with the other kinds.
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Mr. Rogers persuades a shy handicapped child to make paver
airplanes with the other kids because Mr. R.Jers knows this
will help him get along better with others.

Chrissy, an orthopedically handicapped child, hurries to
answer the phone; Fred Rogers comments that he really likes
snappy obedience from children.-

Mr. Rogers discusses with the child the reasons for listening
to adults. To be a winner you will always need an important
person to keep you informed of how you are doing.

red Rogers listens to a five-year-old boy tell how much he
-ajoyed smashing his big brother's model alrplane, while
meking it appear "eccidental." ¢
Lady Elaine conducts "school" to teach handicapped children
sneaky ways of being cassy. y -

Some children visit Lady Elaine Fairchilds in the Neighborhood
of Make Believe. She is busy but decides to entertain them
so that they will tell their friends what a nice per=on ghe is.

A theme expressed by the Liberated-Toward-"Normalcy" Type person
irvolves security. A haudicapped child should grow up ready to meet
the demands of society; this professional will help the 2Lild do this.
She will innocuiate him against abuse and exploitation; he, in turn,
will cause no trouble and lead a good moral life. He will enjoy help-
inq.others and will feel secure in the help ue may receive in return.

Personal Enjoyment: The Self-Directed Type

the Self-Directed Type of person enjoys program ideas of rebellious-
ness most. The child rebelling against nis teacher, the Helen Keller
film, and the "Land of No Parents," were high choices alcng with King
Friday's "mad" party and Fred Rogers playing around +ith musical instru-
ments.

Mr. Rogers visits the mentally retarded children and relates
the story of a child who per- .stently rebelled against his
teachers in order to convince them that he really wasn't
retarded.

*
Mr. Rogers shows the Helen Keller film segment which shows
Helen violently revolting against her te#cher wntil she
finaliy learns the word W-A-T-E-R and what it means.

Mr. Rogers approaches the band after the show and tries
different kinds of musical instruments.




The puppets present a play about a little boy who happily
stumbles upon the "Land of No Parents."

King Friday is holding a "mad" party.  He invites everybody
to his castle to candidly express their mad feelings. He
thinks it is fun to see many ways to say, "I am mad."

Mr. Rogers approaches the band after the show and tries to
play the trumpet and the drum. He thinks it is beneficial
to know different kinds of musical instruments.

The "mad" party might be seen as an expression of hostility rather than
an expression of all feelings. Mr. Rogers plays the trumpet and the
drum, both loud and possibly annoying instruments. This professional
enjoys rebellion; perhaps this is seen as a healthy expression of the
self.

This type of professional seems very self-directed. An idea of
standing up to the "odds" or "authorities" or "forces of life" is
expressed. She expresses a self confident quality and suggests she
will challenge the established order if she feels she is right about
sométhing. She selects those items which suggest she will rely on inner
strength to sustain her in hard times; she enjoys programs which express
this kind of inner strength.

The Self-Directed Type person dislikes a variety of items. 3he
dislikes the sassy school, (which is rebellious); demands from authority
figures, the deceit involved in the childs' smashing of his airplane,
depending on Chef Brockett for a menu and Mr. Rogers helping a child
make a plane.

Lady Elaine conducts "school" to teach handicapped children
sneaky ways of being sassy.

Mr. Rogers tells a group of children that when an adult
demands the most of you it is for your own good later on.

Fred Rogers listens to a five-year-old boy tell how much he
enjoyed smashing his big brother's model airplane while
making it eppear "accidental."

When ~. Rogers plans a special party he depends on Chef
Brockett to make the right decision about the menu.

Mr. Rogers persuades a shy handicapped child to make paper
airplanes with the other kids because Mr. Rogers knows this
will help him g«5 along better with others.

Perhaps reocellion is good if no objects are destroyed, cnly ideas
questioned or if the rebellion is direct, not in secret. Both authori-
tarianism and manipulation are disliked. The choices of least enjoyed
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programs are consistent with 0. J. Harvey's System 2 type of personality
which somewhat characterizes the Self-Directed Type. She expresses

- enjoyment of structure and authority, but she may resent and deny such
need and does express rebellion against structure. This is a possible
explanation of why rebellious kinds of program ideas were chosen as

most and least enjoyable.

Personal Enjoyment: Comparison among Types

The Tradition-Directed Type and the Liberation-Toward-"Normalcy"
Type persons correlate fairly highly. They both value uniqueness and
enjoy Chrissy's security regarding her friends presence while horseback
riding. While the Traldition-Directed Type enjoys new experiences and
relying upon internal standards, the Liberation-Toward-"Normalcy" Type
prefers programs with security themes and expres. s a desire to be liked.
The Tradition-Directed Type person dislikes rebellion; the Liberation-
Toward-"Normalecy" Type person dislikes authority and manipulation for
ones own good instead of for the good of the child.

The Adventuresome Type and the Liberation-Toward-'"Normalcy" Type
person like different items. The Adventurescme Type person enjoys risk
taking, and sees expression of feelings as important, along with playful
rebelliousness. The Liberation-Toward-"Normalcy" Type person enjoys
manipulative techniques but the two types are similar in their dislike
of obedience. While this accounts for all of the Adventuresame Type's
dislikes it is only a part of the Liberation-Toward-"Normalcy' Type's.
The Adventuresome Type seams to be expressing "let me try to do things
my way" while the Liberation-Toward-"Normalcy" seems to be saying,
"don't let people tell you what to do, let me help you instead."

The Tradition-Directed Type and the Adventurescme Type cc—pare in
their general enjoyment of seeing a child as an individual. v differ
in their expression of what is implied. The Tradition-Direct Lype
enjoys a child being himself but in a socially acceptably, traditional
manner. The Adventuresome Type enjoys seeing a child be himself, but
in freely expressive ways he would like, not prescribed ones.

These types express contrasts in the ideas they find least enjoy-
able. The Tradition-Directed Type dislikes rebellion and conflict.
Things should be calm and happy with no "rocking of the boat." The
Adventuresome Type rather enjoys & little "boat rocking" if a purpose
is involved, e.g., learn something new from this, and she dislikes
obedicnce and authority; perhaps she sees this as a way of limiting ones
freedom.

The Adventuresome Type and the Self-Directed Type compare in that
they both enjoy the "mad" party. |

N

King Friday is holding a "mad" party. He invites everybody
to his castle to candidly express their mad feelings. He
thinks it is fun to see many ways to say, "I am mad."
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Because of their other choices, however, they seem to view this from
different contexts. The Adventuresome Type sees this as an example of
people expressing all feelings. The Self-Directed Type seews to view

it as an expression of hostility. This is a gratification item using
the word "fun" in it which may suggest its meaning by the Self-Directed
Type person, e.g., if you are mad--tell people about it, and enjoy being
angry. N

Regarding personal enjoyment, the only common theme among all
types is that at least one of 0. J. Harvey's System 4 items were chosen
in the top five choices. However, each type also enjoys other qualities
more. The Tradition-Tirected Type likes uniqueness and harmony; the
Adventuresome Type enjoys risks and the expression of feeling; the
Liberation-Toward-"Normalcy" Type, manipulation for anothers well
being and the Self-Directed Type, rebellion. The dislikes of the
Tradition-Directed Type and the Adventuresome are in strong contrast.
The Tradition-Directed Type dislikes conflict and retellion; the Adven-
turesome Type dislikes authority. Both the Liberation-Toward-"Normalcy"
Type and the Self-Directed Type have a composite of dislikes which in-
clude ideas of obedience, rebellion, manipulation, being secretive,
authoritarianism, and dependency. One possible explanation is that they
are similar in that they have personal reasons for enjoying manipulating
another or being rebellious. This could be justified to them however,
if another is manipulative or rebellious, respectively. The other

person's motives may not appear as "pure" as the professional sees her

own, and are disliked.

Regarding the concepts of gratification and aspiration, the only
place in persoral enjoyment where this seems to be operating is in
interpreting the meaning the Self-Directed Type person has for liking
the "mad" party. As stated, "fun" for this person refers to an expres-
sion of hostility not of all feelings or emotions.

The Tradition-Directed Type and the Adventuresome Type persons like
to see children as unique individuals doing what they are capable of.
They dislike rebellion and obedience, respectively. This seems to be
noteworthy. It suggests Mister Rogers' Neighborhood might wish to con-
tinue the kinds of programs which are expressed as most enjoyable, e.g.,
uniqueness, new experience, do things within your capabilities, the
"mad" party (or expression of feelings) and taking risks. These types
of professionals consistently enjoy abstract independent functioning
and presumably like seeing this in the child as the other data indicate.

Many of the findings in the personal enjoyment data are consistent
with O. J. Harvey's notions and the informal learning systems which
encourage the child to be himself and develop interests, abilities and
skills at his own personal "rate" of growth.

It is also clear that these findings further resemble many of the
notions previously advanced by David Riesman's Lonely Crowd, and future
communication insights can be anticipated by drawing upon Riesman’'s,
as well as Harvey's theories.
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Social Desirability: Introduction

The mutual expectations postulated in the introductory chapter
suggest a need to understand such expectations broadly in terms of what
Allen Edwards would call social desirability. The instructions given
respondents (see Appendix 4O) were similar to those used by Allen L.
Edward's Social Desirability Studies emphasizing what Mister Rogers'
Neignborhood program items are "good for children," that "children ought
to watch.” The social desirability dimension might suggest what social
influences may be influencing the professional person beyond the limits
of her professional role strictly defined, and mighi provide more breadth
to an understanding of how she is functioning. Also, social desirability
is sometimes seen by some researchers as a "contaminating variable"
("Your respondents only expressed what they thought they 'should® or
'ought' to express.") and it was decided to go after these data directly
as a natural part of the study, rather than wonder about such relation-
ships too late.

The data produced two expressions of social desirability: The
Interpersonal Concerns Type, who places strong emphasis upon friendship
and helping behavior, and the Personal Independence Type who stresses
integrity in communication with others.

Social Desirability: The Interpersonal Concern Type

The first type focuses on friendship and the help that friends
give each other especially when one is in need. 1In general, good inter-
personal relationships are seen as extremely socially desirable.

Chrissy feels secure because her friends are there to help her
learn to walk with new braces.

On a farm, Chrissy appreciates the support of her friends who
are there when she needs them as she overcomes her fear of
riding a horse,.

This helping or support behavior implies relationship. It makes
Chrissy feel secure and she appreciates the support. The helping be-
havior has an effect, is felt. The second item also suggests a strong,
cohesive group of people, united in friendship, and the traditions of
farm life. There is a sense of tranquility and strength.

The Interpersonal Concern Type of person also considers it very
socially desirable to interact with the child as an individual. Be-
haviors congruent with O. J. Harvey's System 4 (such as behaviors that
help the child develop independence and flexibility) are seen as very
worthwhile.

Lady Aberlin knows the differences among the children who are

handicapped. She likes to deal with them according to their
individual uniqueness.
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Mrs. McFeeley lets Chrissy make tomato soup for Mr. Rogers
and Chef Brockett. She likes to see Chrissy do things within
her capability.

Agein, note that Chrissy is in the kitchen making tomato soup, a thought
tinged with domestic tranquility and strength. Chrissy also does things
within her capability. This is important in that it implies direction
from others who have helped her understand her capabilities and also
that Chrissy has some insight into what she can do well. Having the
child do things on her own that she enjoys is developmental and socially
desirable behavior. 1In addition, both items imply constructive inter-
personal relationships.

This theme is continued in two other items important in the
Interpersonal Concern Type's image of social desirability.

Mr. Rogers persuades a shy handicapped child to make paper
airplanes with the other kids because Mr. Rogers knows this
will help him get along better with others.

Mr. Rogers enjoys getting a shy handicapped child to make
paper airplanes with the sther kids.

The theme of getting along with others throughout these items is very
strong. It is also enjoyable or satisfying for a professional to be
able to get a child to do something that is good for him. Manipulation
of the child is encouraged if it will help the child improve his self-
concept and his interpersonal relationships.

Overall, items that fit 0. J Harvey's System 3 (giving support,
needing to be liked, manipulating) behaviors are selected as the mcst
socially desirable mode of functioning and System L4 behaviors as a close
second. The two systems are quite complimentary for this type of per-
son. Friendship and support are a means of helping the child develop
a sense of self-worth and independence. !

Behaviors that counter this goal are seen as extremely socially
undesirable, especially those that tends to exploit people on the basis
of their weakness. Thus, teaching children how to be "sassy" is most
undesirable; it is not only teaching disobedience, but also it connotes
watching for the most vulnerable moment. This item was selected as
most undesirable:

Lady Elaine conducts "school" to teach handicapped children
sneaky ways of being sassy.

Running away from reality is alsc very socially undesirable. This
behavior is a kind of rejection of authority and is designed to leave
problems behind or perhaps hurt authority figures:
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The puppets have a meeting to organize boys and girls all over
the world to learn how to run away from home and start a new
life.

Any behaviors that indicate deceit, or enjoyment of destruction are
also rejected.

Fred Rogers listens to a five-year-old boy tell how much he
enjoyed smashing his big brother's model airplene, while
making it appear "accidental."

Throughout all of the strongly rejected items, there is a theme of
negativism and anti-authority feelings. These are considered to be
most socially undesirable by the Interpersonal Concern Type of Profes-
sional.

Social Desirability: The Personal Independence Type

The Personal Independence Type can be seen in comparison to the
Interpersonal Concern Type. The Personal Independence Type expresses
personal independence as being socially desirable. For example, this
type stresses honest expression of feelings and acting on the basis of
internal standards. Th? notion of friendship and support, while impor-
tant, is not operating as significantly as it is for the Ir*-rpersonal
Concern Type.

King Friday is holding a mad party. He invites everybody to
his castle to express their mad feelings. He thinks it is
important to know there are many ways to say, "I am mad."

X Owl has his own rules of behavior. He says it is good for
everybody to rely on their own internal standards.

The idea of the "mad" party is quite significant for the Personal
Independence Type. It comnotes that lLionest expression of feelings is
desirable and that it is good to confront someone by telling them you
are mad. This is not something found in the Interpersonal Concern
Type's expression of social desirability. This item also connotes a
feeling that there are many ways to respond to reality. The idea of
searching for different ways to look at reality and to respond to people”’
and events is encouraged. This is in line with 0. J. Harvey's System 4.
Like the Interpersonal Concern Type, however, the Personal Independence
Type also places heavy emphasis on dealing with each child as a unique
individxal. Again, this connotes behaviors that are found in Harvey's
System &4: .

Lady Aberlin knows the differences among the puppets. She
thinks it is important to deal with them according to their
individual uniqueness.
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Lady Aberlin knows the differences among the children who are
handicapped. She likes to deal with them according to their
individual uniqueness,

These items indicate that dealing with each child individually is

.developmental for the child and is also an enjoyable kind of interaction.

The Personal Independence Type sees the homey scenes as desirable as
does the Interpersonal Concern Type. Thus, Chrissy making soup in the
kitchen is again selected. There is also a stress on trying new things,
perhaps taking risks.

Mr. Rogers approaches the band after i¢he show; he likes to
try different kinds of musical instruments.

Mr. Rogers wants Chef Brockett to try on a pair of snow
shoes. <Chef Brockett says it is good to have a new experience.

In summary, the Personal Independence Type's expression of social
desirability is slightly more adventurous than those of the Interpersonal
Concern Type. They differ in what they see to be socially undesirable.
The Personal Independence Type rejects the use of authority tc control
and to demand complete obedience from others. Such authority is not
seen to be enjoyable or develormental for the child. The ideas of
keeping children in line by telling them "about thé long run" or "listen
to your elders" are strongly rejected as is the idea of talking behind
sameones back.

Henrietta Pussycat tells a handicapped child it pays to be
obedient for it will help you in the long run.

Chrissy, an orthopedically handicapped child hurriec to
answer the phone; Fred Rogers comments that he really likes
snanpy obedience from children.

There is also & clear rejection of a win-lose competition, and the kind
of aspiration that you must grow up to be a "winner."

King Friday uses the "Nutcracker Suite" to help explain to a
child that playing tin soldier games will help him grow up a
winner.

Mr. Rogers discusses with the child the reasons for listening
to adults. To be a winner you will always need an important
person to keep you informed of how you are doing.

In addition, the notion that you need someone to keep you.informed of

how you are doing is contradictory to developing the independence
which the Personal Independence Type sees as very soclially desirable.

Although the Personal Independence Type also rejects negative behaviors
toward authority like the Interpersonal Concern Type she is much more
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concerned about the over-use of -authority in demanding obedience and
increasing one's own'status. .
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SUMMARY AND IMPLICATIONS

"A circle can never succeed in
imitating a square, nor is there
any chance for a fish to become
a bird. What they try to imitate
may be good and beautiful. But
the further they go, the more
remote their goals seems to be."
Kuo Hsiang

Problem and Design

Mister Rogers' Neighborhood is a national childrens' television
program which deals primarily with affect. Fred Rogers, the "star" of
the program, projects various themes of self-esteem. Recently, various
forms of handicappedness have been presented.

Inquiry was designed to discover how the concept of handicappedness
can best be presented to children and what are the effective styles of
the professionals who work with disabled children. The findings will
be applied in new programming designed to facilitate self-esteem and
the acceptance of randicapped children.

The study was directed along the following lines:

1. Mister Rogers' Neighborhood program segments and related
media materials.

2. The role and functions of the professional.
3. The handicapped child.

Focused Interview data provided insights for conducting a Mister Rogers'
Neighborhood Q and other analyses. Professional workers and children
were interviewed to identify patterns of possible uses for educational
media materials associated with Mister Rogers' Neighborhood.

A conceptual model shows relationships among Mister Rogers'
Neighborhood, the professional person, and the child. The child and
the professional were construed as mutual significant others. Some of
the variables under investigation include:
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The Professional Person
The Child's Most Enjoyed Program
and Materials

AV o

3. Child's Expression of Most
Enjoyable Program and Materials

L. The Child

5. The Ideal Program and Materials
6. Personal Enjoyment

7. The Ideal Professional Role

8. The Actual Program'and Materials
9. Actual Professional Role
10. Social Desirability

Summary of Professional Data

The kind of program professionals would ideally like Mister Rogers'
Neighborhood to be has been described. Two types of professionals were *
identified, both of whom stressed the unique self-worth of the child.

The Unique-Support Type sees the importance of friendship and support;
the Unique-Expression Type emphasizes the importance of honest, direct
communication. .

The way professionals actually perceive Mister Rogers' Neighborhood,
the actual messages communicated through the program, have also been
described. One major expression with emphasis upon unique experiences
was identified, and the professional person also places high value on
individual experiences and strengths, trying new things, and the self-
dependence of the child.

Two types of professionals were found regarding the way they would
ideally 1ike to function in their interaction with the child witl.in the
natural setting in which they work. Once again, uniquenéss is stressed
and the process of enjoying what you are doing is seen as important.

Imglications

The remarkable ;}milarities offer considerable insight into what
professionals see as central to the key of understanding the professional-
child relationships and the channels of communication (interpersonal and
mass communication) that can build and maintain the relationship. The
key seems to be to deal with each child as a unique individual, appre-
clate and accept differences in people, assist the child to develop a
unique sense of self-worth and independence through helping the child
test himself, learn new ways of doing and thinking, and enjoy the
process of learning as much as possible. Through this process the
child learns how to learn about himself and others; the child learns
his strengths and limitations, and the child evolves toward realistic

ctations for himself, The general rindings are fully consistent
with Harvey's System 4,

N
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Perhaps an appropriate way to conceptualize the similarities and
differences among these types is to see them on a child, non-child
continuum. For example, those items that help the child to understand
the complexities of his own inner world, the many ways to conceive of
himself and others, are consistently selected as best for the child.
This approach is characterized as a nonintrusive, noncontrolling inter-
action with children. The child is encouraged to take risks within
reason; he is prepared for them and supported no matter what the out- °
come. Experiences of the child are stressed throughout the data; the
child lives in an experimental world and he or she should be given many
opportunities to participate in his environment. A sense of trying,
doing, feeling touches the fringes of everything else said. Through
experiences the child learns in a run and tumble way, but the chance
for the child to experience variety is a subtle way of .placing high
value on differences, newness, flexibility, change. A poster vith the
words, "Bloom where you are planted,” captures same of this feeling.

The opposite of the System 4 approach is strongly re’acted through
the findings. Behaviors that manipulate the child intc dcing what the
professional thinks best for him are forcefully reject-d Behaviors
that do not leave room for the child to question and to experiment are
also clearly rejected as wasteful of the child's potential. The non-
child items focus on someone else assuming that they know what is best
for the child. Demands of obedience receive strong rejection. Absolute
negativism toward authority figures receives similar treatment. Any
behaviors that are directed toward hurting others or toward capitalizing
on another's weakness are seen to be extremely detrimental, Manipula-

tion of people, for example, takes advantage of weakness. O. J. Harvey's

Systems 1 and 2 receive extreme rejection. System 3 is rejected if the
behavior involves manipulation; support is strongly encouraged (a
System 3 behavior).

Visual Continuum of Selected and Rejected and Child and
Non-child Oriented Items in Relatinn to Harvey's System &4

Imposing
§

1 [] § [ []
1 ] § § §
'. ' ! ' :
! Behaviors Selected = —» Behaviors Rejected !
'. : : : !
1 i " ! i
' System U4 ' System 3 ! System2 ! System 1 |
i i i i i
1 1 1 1 1
1 ] ] ] ]
: : ! ! :
' Child-centered » Non-Child Oriented, '
! !
1 ]
] ]
1 1
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The behaviors embraced throughout this investigation have a pioneer
spirit about them, perhaps at times an adventurer bravado kind of
quality. Exploring new ways of doing things is a key principle. The
assumption underlying the System 4 approach is that there are no abso-
lute, externally-defined "truths." There are no inviolable social
norms. Principles and norms are seen as guidelines to be assessed by
the individual in terms of his or her own development and enjoyment.

The similarities bé:Qeen the actual and ideal program, the actual
and ideal professional role, the ideal program and the ideal professional
role, and other related caomparative observations offer a very strong and
intriguing finding with socially significant implications. Mister
Rogers' Neighborhood is already very close to being what professionals
would like it to be, ideally, and the program is readily characterized
as having the kind of approach to interaction that forms the basis for
building constructive relationships with children, whether handicapped
or not. How a professional sees herself, actually and ultimately,
dealing with children is reflected in the actual and ideal expressions
of Mister Rogers' Neighborhood. How the professional would like to
change professionally is similar to the way- she would like to see the
program change. Mister Rogers' Neighborhood offers "professional" com-
munication or a sense of relationship similar to her own interpersonal
communication in her work with children. It is almost as if the pro-
fessional person and Fred Rogers work "together.'" At least this is
clearly a possible and reasonable relationship that could be readily
encouraged with her. The professional sees herself dealing more with
the. enjoyment, fun, and the adventure of taking risks. The program is
at its best when it deals with these issues, but more intensely, showing
support for the child while he or she ig¢ learning and, in addition,
dealing with the importance of open, direct, honest and spontaneous
communication.

There may be several reasons why television communication can deal
more effectively with such interpersonal communication issues. Perhaps
the child is more willing to experiment in the privacy of his own hmme,
with the strong support of Fred Rogers and others. Often the child
watches the program alone or with an adult in and out of the room. The
opportunities to participate privately in the program are high. Research
interviews indicate the high level of children's participation in the
program, especially with Fred Rogers. The child may often not receive
the encouragement and support in his own home that will help him try new
ways of thinking and doing, or he may not receive enough of it. The
child may also be able to experiment with a variety of direct communi-
cation styles while watching the program because of the variety of
people on the program and because of the opportunity to try out the
behaviors in reality or make believe.
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A special note regarding Professor Harvey's theory:

At the time this work is being condicted there is yet no full and current
review of Professor O, J., Harvey's notions, Readers interested in his
ideas may wish to consult Harvey, O, J., David E, Hunt, and Harold M.
‘Schroder, Conceptual Systems and Personality Organization., N. Y,: John
Wiley & Sons, 191, or his "Belief Systems and Education: Scme Implica-
tions for Change," In Crawford, Jack (ED,) The Affective Domain,
Washington D, C.,, Service Corporation, 1970, or other reference sources
indicat his current publications, Direct reference for Professor
Harvey's work is not made in this study because the notions used here
were taken from some of his current, unpublished work,
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564
534
373
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DESCENDING ARRAY OF Z-SCORES AND [TEM DES™ IPTIONS FOR THE IDEAL PROGRAM UNIQUE-SUPPORT TYPE

LADY ABERLIN KNOWS THE DIFFERENCES AMONG THE CHILOREN WHO ARE HANDICAPPED.
SHE LIKES TO DEAL WITH THEM ACCORDING TO THEIR INDIVIDUAL UMIQUENESS.

LADY ABERLIN KNOWS THE DIFFERENCES AMONG THE PUPPETS. SME THINKS IT S IMPORTANT
TO DEAL WITH THEM ACCOTDING TO THEIR INDIVIOUAL UNIQUENESS.

ON A FARM, CHRISSY APPRECIATES THE SUPPORT OF MER FRIENDS WHO ARE THERE WHEN
SHE NEEDS THEM AS SHE OVERCOMES MER FEAR OF RIDING A HORSE.

CHRISSY FEELS SECURE BECAUSE HER FRIENDS ARE THERE TO HELP HER LEARN TO WALK
WITH NEW BRACES.

CHRISSY LEARNS TO MAKE TOMATO SOUP AND TRIES IT OUT SUCCESSFULLY WITH
MR. ROGERS AND CHEF BROCKETT.

MRS. MCFEELY LETS CHRISSY MAKE TOMATO SOUP FOR MR. ROGERS AND CHEF BROCKETT.
SHE LIKES TO SEE CHRISSY DO THINGS WITHIN HER CAPABILITY.

MR. ROGERS EMJOYS GETTING A SMY HANDICAPPED CHILD TO MAKE APPER AIRPLANES WlTH
THE OTHER KIDS.

MR. ROGERS WANTS CHEF BROCKETT TO TRY ON A PAIR OF SNOW SHOES. CHEF BROCKETT
SAYS IT IS GOOD TO HAVE A NEW EXPERIENCE.

MR. ROGERS WANTS CHEF BROCKETT TO TRY ON A PAIR OF SNOW SHOES. CHEF BROCKETT
FINDS IT INTERESTING BECAUSE ME HAS NEVER HAD THEM ON BEFORE.

KING FRIDAY IS HOLDING A "™MAD" PARTY. HE INVITES EVERY 800Y TO MIS CASTLE TO
EXPRESS THEIR MAD FEELINGS. HE THINKS IT IS [MPORTANT TO KNOW THERE ARE
MANY WAYS TO SAY, "I AM MAD."

MR. ROGERS THINKS IT IS GOOD TO MAXE QUICK ASSESSMENTS [N AN EMERGENCY §ITUATION
AND IS READY TO CHANGE AS NEW [NFORMATION [S RECEIVED.

FRANCOIS CLEMMONS ENJOYS THE COOPERATION OF SOME CHILDREN WHEN HE SHOWS THEM HOW
TO SING, '"ROW, ROW, ROW YOUR BOAT," IN TWO GROUPS.

X OWL. HAS A BIRTHDAY AND ENJOYS THE SPECIAL ACCEPTANCE AND TREATMENT FROM THE
OTHER PUPPETS IN THE NEIGHBORHOOD OF MAKE BEL [EVE.

MR. ROGERS PERSUADES A SHY HANDICAPPED CHILD TO MAKE PAPER AIRPLANES WITH THE OTHER
KIDS BECAUSE MR. ROGERS KNOWS THIS wILL HELP HIM GET ALONG BETTER wWITH OTHERS.

MR. ROGERS PLANS A SPECIAL PARTY AT A SCHOOL FOR HANDICAPPED CHILOREN AND ENJOYS
DEPENDING ON CHEF BROCKETT TO PREPARE THE SNACKS, BECAUSE CHEF BROCKETT IS THE
MAN IN THE KNOW ABOUT THESE THINGS.

IN AN EMERGENCY SITUATION MR, 'ROGERS LIKES TO MAKE QUICK ASSESSMENTS, BUT HE
IS READY TO CHANGE AS NEW INFORMATION IS RECEIVED.

MR, ROGERS APPROACHES THE BAND AFTER THE SHOW; HE LIKES TO TRY 1 "FERENT KINDS
OF MUSICAL INSTRUMENTS.

WHEN MR. ROGERS PLANS A SPECIAL PARTY ME DEPENDS ON CHEF BROCKET! v MAXE THE
RIGHT DECISIONS ABOUT THE MENU.

I AR EEERN]

SOME CHILDREN VISIT LADY ELAINE FAIRCHILDE IN THE NEIGHBORHOOD OF MAKE BELIEVE.
SHE IS BUSY BUT DECIDES TO ENTERTAIN THEM SO THAT THEY wiLL TELL THEIR
FRIENDS WHAT A NICE PERSON SHE IS

MR. ROGERS IS WRITING A SONG, WHICH HE WILL SING AT A LATER TIME, ABOUT THE
"LAND OF NO PARENTS."

A PLAYFUL SONG - "DON'T BITE THE HAND THAT FEEDS YOU" - IS SUNG BY MR. ROGERS.

TO PUNISH THE OTHER PUPPETS, HENRIETTA PUSSYCAT ENJOYS ISOLATING HERSELF FROM THEM.

HENRIETTA PUSSYCAT TELLS A HANDICAPPED CHILD IT PAYS TO BE OBEDIENT FOR IT WILL
HELP YOU IN THE LONG RUN.

THE PUPPETS PRESENT A PLAY ABOUT A LITTLE BOY WHO HAPPILY STUMBLES UPON THE
OF NO PARENTS."

MR. ROGERS VISITS THE MENTALLY RETARDED CHILDREN AND RELATES THE STORY OF A
CHILD WHO PEPSISTENTLY REBELED AGAINST HIS TEACHERS IN ORDER TO CONVINCE
THEM THAT ME REALLY WASN'T RETARDED

LADY ELAINE PLOTS WITH ANOTHER PUPPET ABOUT HOW TO UNDERMINE KING FRIDAY'S DOMAIN.

MR. ROGERS DISCUSSES WITH THE CHILD THE REASONS FOR LISTENING TO ADULTS. TO BE
A WINNER YOU WILL ALWAYS NEED AN IMPORTANT PERSON TO KEEP YOU INFORMED OF HOW
YOU ARE DOING.

CHRISSY, AN DRTHOPEDICALLY HANDICAPPED CHILD, HURRIES TO ANSWER THE PHONE; FRED
ROGERS COMMENTS THAT ME REALLY LIKES SNAPPY OBED;ENCE FROM CHILDREN.

KING FRIDAY USES THE "NUTCRACKER SUITE" TO HELP EXPLAIN TO A CHILD THAT PLAYING
TIN SOLDIER GAMES wiLL HELP HIM GROW UP A WINNER.

FRED ROGERS LISTENS TO A FIVE YEAR OLD BOY TELL HOW MUCH HE ENJOYED SMASHING
HIS BIG BROTHERS MODEL AIRPLANE, WHILE MAKING IT APPEAR “ACCIDENTAL."

A CARTOON SHOWS A FIVE YEAR OLD DEFORMED HBOY WHO RUNS AWAY FROM HOME TO JOIN
THE CIRCUS.

WHILE VISITING A SCHOOL FOR THE BLIND, A BLIND BOY FIGHTS WITH HIS TEACHER
WHO FINDS HIM INTOLERABLE AND HAS HIM TRANSFERRED TO ANOTHER TEACHER.

LADY ELAINE CONDUCTS "SCHOOL" TO TEACH HANDICAPPED CHILDREN SNEAKY WAYS OF
BEING SASSY.

THE PUPPETS MAVE A MEETING TO ORGANIZE BOYS AND GIRLS ALL OVER THE COUNTRY TO
LEARN HOW TO RUN AWAY FROM MOME AND START A NEW LIFE.

68
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3. DESCENDING ARRAY OF Z-SCORES AND ITEM DESCRIPTIONS FOR THE [DFAL PROGRAM UNIQUE-EXPRESSION TYPE

204 KING FRIDAY 1S HOLDING A "MAD" PARTY. HE INVITES EVFRY BODY TO MIS CASTLE +1.90
TO CANDIDLY EXPRFSS THEIR MAD FEELIMGS. HE THINKS IT IS FUN TO SEE MANY
WAYS TO SAY, "1 AM MAD."

554 LADY ABERLIN KNOWS Ttf DIFFERENCES AMONG THE PUPPETS. SHE THINKS IT IS IMPORTANT +1.80
TO DEAL WITH THEM ACCORDING TO THEIR INDIVIDUAL UNITQUENESS.
254 KING FRIDAY 1S HOLDING A "MAD' PARTY. ME INVITES EVERY BODY TO HIS CASTLE TO +1.80

EXPRESS THEIR MAD FEELINGS. HE THINKS IT [S IMPORTANT TO KNOW THERE ARE MANY
WAYS TO SAY, "I AM MAD."

564 LADY ABERLIN KNOWS THE DIFFERENCES AMONG THE CHILDREN WHO ARE HANDICAPPED. SHE +1.72
LIKES TO DEAL WITH THEM ACCORDING TO THEIR INDIVIDUAL UNIQUENESS.

124 MRS. MCFEELY LETS CHRISSY MAKE TOMATO SOUP FOR MR. ROGERS AND CHEF BROCKETT. +1.51
SHE LIKES TO SEE CHRISSY DO THINGS WITHIN HER CAPABILITY.

284 MR. ROGERS APPROACHES THE BAND AFTER THE SHOW; HE LIKES TO TRY DIFFERENT KINDS +1.48
OF MUSICAL [NSTRUMENTS.

3% MR. ROGERS WANTS CHEF BROCKETT TO TRY ON A PAIR OF SNOW SHOES. CHEF BROCKETT +1.45
FINDS IT INTEREZST!'G BECAUSE HE HAS NEVER HAD THEM ON BEFORE.

W4h  MR. ROGERS APPROACHES THE BAND AFTER THE SHOW AND TRIES TO PLAY THE TRUMPET AND +1.39
THE DRUM. HE THINKS IT 1S BENEFICIAL TO KNOW DIFFERENT KINDS OF MUSICAL
INSTRUMENTS .

404 LADY ELAINE IS THE ONLY ONE IN THE NEIGHBORHOOD OF MAKE BELIEVE READY FOR THE +1.36
TRIP TO THE MOON. SHE SAYS IT 1S WORTHWHILE TO TAKE RISKS.

274 LADY ELAINE IS THE OMLY ONE IN THE NEIGHBORHOOD OF MAKE BEL [EVE REACY FOR THE +1.31
TRIP TO THE MOON. SHE ENJOYS TAKIMG RISKS.

604 X OWL HAS HIS OWN RULES OF BEMAVIOR. HE LIKES TO SEE OTHERS RELY ON THEIR +1.21
INTERNAL STANDARDS TOO.

59% X OWL HAS HIS OWN RULES OF BEMAVIOR. HE SAYS IT IS GOOD FOR EVERYBODY TO RELY +1.06
ON THEIR OWN INTERNAL STANDARDS.

9 CHRISSY LEARNS TO MAKE TOMATO SOUP AND TRIES IT OUT SUCCESSFULLY WITH MR. ROGERS +1.02
AND CHEF BROCKETT,

454 MR. ROGERS WANTS CHEF BROCKETT TO TRY ON A PAIR OF SNOW SHOES. CHEF BROCKETT +0.97
SAYS IT 1S GOOD TO HAVE A NEW EXPERIENCE. ~

362 MR. ROGERS SHOWS THE HMELEN KELLER FILM SEGMENT WHiCH SHOWS HELEN VIOLENTLY +0.84

REVOLTING AGAINST HER TEACHER UNTIL SHE FINALLY LEARNS THE WORD W - A - T - E-R
AND WHAT [T MEANS.

524 MR. ROGERS THINKS IT IS 500D TO MAKE QUICK ASSESSMENTS IN AN EMERGENCY SITUATION +0,82
AND IS READY TO CHANGE AS NEW INFORMATION [S RECEIVED.
322 MR. ROGERS CHATS WITH A LITTLE BOY WHO IS SEVERELY PUNISHED BY HIS FATHER. THE +0.75

B0Y PLEASANTLY DAYDREAMS ABOUT WHAT [T WOULD BE LIKE TO RUN AWAY FROM HOME ,
HUCK FINN STYLE.

LR

483 TO PUNISH THE OTHER PUPPETS, HENRIETTA PUSSYCAT ENJOYS ISOLATING HERSELF FROM -0.76
THEM,

241 LADY ELAINE INSISTS IT WOULD MAKE A BLIND CHILD HAPPY TO FOLLOW THE SAME ORDER ~0.80
EACH DAY SO HE ENCOUNTERS LITTLE CONFUSION.

52 LADY ELAINE PLOTS WITH ANOTHER PUP: ET ABOUT HOW TO UNDERMINE KING FRIDAY'S -0.85
DOMAIN

571 CHEF BROCKETT SAYS THAT WIS ABILITY TO MAKE QUICK FIRST IMPRESSIONS 1S USEFUL. -0.87

382 A PLAYFUL SONG - "DON'T BITE THE HAND THAT FEEDS YOU' - IS SUNG BY MR. RIGERS. -1,02

502 THE PUPPETS HAVE A MEETING TO ORGANIZE BOYS AND GIRLS ALL OVER THE COUNTRY TO -1.11
LEARN HOW TO RUN AWAY FROM HOME AND START A NEW LIFE.

830 SOME CHILDREN VISIT LADY ELAINE FAIRCHILDE IN THE NEIGHBORHOOD OF MAKE BELIEVE. -1.24

SHE 1S BUSY BUT DECICES TO ENTERTAIN THEM SO THAT THEY WILL TELL THEIR FRIENDS
WHAT A NICE PERSON SHE 1S.

511 HENRIETTA PUSSYCAT TELLS A HANDICAPPED CHILD IT PAYS TO GE 0BEDIENT FOR IT WILL -1.24
HELP YOU [N THE LONG RUN.
21 MR. ROGERS TELLS A GROUP OF CHILOREN THAT WHEN AN ADULT DEMANDS THE MOST OF YOU -1,28
IT IS FOR YOUR OWN GOOD LATER ON.
132 LADY ELAINE CONDUCTS "SCHOOL' TO TEACH HANDICAPPED CHILDRL:: SNEAKY WAYS OF BEING -1.32
SASSY.
461 MR. ROGERS DISCUSSES WITH THE CHILD THE REASONS FOR LISTENIMG TO ADULTS. T0 BE -1.35
A WINNER YOU WILL ALWAYS NEED AN IMPORTANT PERSON TO KEEP YOU INFORMED OF HOW
YOU ARE DOING.
632 A CARTOON SHOWS A FIVE YEAR OLD DEFORMED BOY WHO RUNS AWAY FROM HOME TO JOIN THE ~1.41 |
CIRCUS. |
261 KING FRIDAY TELLS ERIC KLOSS THAT HIS MUSIC IS DELIGHTFUL. ERIC KLOSS SAYS HE -1.51 i
ENJOYS HAVING A SUPERIOR LET HIM KNOW +OW HE IS DOING.
611 CHRISSY LEAVES TO ANSWER THL PHONE. FRED ROGERS CONFIDES TO MRS. MCFEELY THAT ~1.62 =
HIS FIRST IMPRESSIONS OF PEOPLE ARE USUALLY RIGHT.
541 KING FRIDAY USES THE "NUTCRACKER SUITE™ T0) HELP EXPLAIN TO A CHILD THAT PLAYING -1.69
TIN SOLDIER GAMLS WILL HELP HIM LROW UP A WINNER.
351 CHRISSY, AN ORTHUPEDICALLY HANDICAPPED CHILD, HURRIES TO ANSWER THE PHONE; -1.78

FRED ROGERS COMMLI."> THAT HE REALLY LIk* =NAPPY OBFDIENCL FROM CHILDREN.
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4. ITEM DESCRIPTIONS AND DESCENDING ARRAY OF DIFFERENCES

UNIQUE-SUPPORT AND UNIQUE-EXPRESSION TYPES

LADY ELAINF IS THL ONLY ONL IN THE NCIGHENRHONU DF MAKE

FELIEVE REANY FNO [HE TRIP TN TME MYIN, SHE ENJIYS TAKING RISKS,
LADY FLALNE 1S THE 7aLY CUE IN THE NFLLM Qn0% OF MAKE

BELLIEVE RFADY FOK THE TRIP TD THE MOM%. SPE SAYS IT 1S wW3RiMWHILE TO
TAKE RISKS, .
MRe ROGERS VISITS THE MINTALLY KFTARDCN CHILNKIN ANLC

RELATES THE STIRY '3F A CHILD WH) PEXKSTSTENTLY REERFLRGL AGLAINTT HIS
TFACHERS IN ORCFR TO CONVINCE THES THAT ME REALLY wWASNOT RETARNID.
KIHG FRICAY §S HULDING A "MADY PARTY, UF INVITES EVF<Y

EN0Y TO HIS CASTLE 10O CANDIGLY FafRESS THEIR MAN FEFLIAG®e HF THIMKS IT
IS FUN TN SIS MAUY WAYS T CAY, ] AM MADM
MR« ROGFRS CHATS wITH & LITILF BLY wH) IS SEVERLY

PUNISHED °Y HIS FATHFR. THE BNOY BLFASANTILY DAYDREAMS ABNUT WHAL IT
WOULD FF LIFE TN %UN AWAY FR0O4 HOME, WuCK FINW STYLE.

FREN KOGFRS LISTFYS 10 A FIVE YEAR OLP S3Y TELL HOW MUCH

HE FNJNYFD TMASHIMG PI® 16 bROTHERS MODEL AIRPLAMNF, WHILF MAKING IT
APPEAR PACLIDENTAL." .

WHILE VISITING A SCHNNL F3k THF BLIND, A BLIMND RNY FIGHTS

Wil KIS TEACHER WHG FINGS MIM LINTNLERAHLE AND MAS HIYM TRANCrERRED TO
ANOIHER TEACHER, } o
MRe FOGFFS SIONS THE HILEM KFLLER FILM SEGMFHT wWHICH

SHOWS PFLSHN VIJLENTLY KEVOLTING ASAINST MER THACHFR UNTIL S4 FIMALLY
LEARNS §HF WORD W = A = T = £ = R AN[: LHAT 1T MEANS,

THF PUPFETS PRESENT A PLAY AFOUT & LITTLE HNY WHO YAPPILY

STUMBLES UPON THE “LAND Ot NU PAVENIS,™

A NFAF E0Y READS BUCYLFLERRY FEINY TN LFAGRN HOW T RUILD A

RAFT SO HE AND HIS FRI_LM CA.a SIMILARILY FSCAPT 0w THF RIVFR,

LADY FLAINF PLAYFULLY STICKS ONT HER JIINGUS AT KING

FRICAY wHQ MAD [HREATENED TO PUT HE4 1N JAIL.
LACY ELAINF FINDS HF<X MUSFUM NOT SULTE TY% ORDER. WANTT

IMAN NEGRI N0 CARF OF IT PUT NOT IN THE wAY SHF INTENREDe SHE SI6GHS
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CONSENSUS ITEMS AND AVERAGE Z-SCORES FOR IDEAL PROGRAM TYPES

LADY ABERLIN KNOWS THE DIFFERENCES AMONG THE CHILDREN WHO ARE HANDICAPPED. SHE
LIKES TO DEAL WITH THEM ACCORDING TO THEIR INDIVIDUAL UNIQUENESS.

LADY ABERLIN KNOWS THE DIFFERENCES AMONG THE PUPPETS. SHE THINKS IT 1S IMPORTANT
TO DEAL WITH THEM ACCORDING TO THEIR INOIVIDUAL UNIQUENESS.

MRS. MCFEELY LETS CHRISSY MAKE TOMATO SOUP FOR MR. ROGERS AND CHEF BROCKETT. SHE
LIKES TO SEE CHRISSY DO THINGS WITHIN HER CAPABILITY. .

KING FRIDAY [S HOLDING A "MAD" PARTY. HE INVITES EVERY BODY TO HIS CASTLE TO
EXPRESS THEIR MAD FEELINGS. HE THINKS IT IS IMPORTANT TO KNOW THERE ARE MANY
WAYS TO SAY, "I AM MAD."

MR. ROGERS WANTS CHEF BROCKETT TO TRY ON A PAIR OF SNOW SHOES. [LHEF BROCKETT
FINDS IT INTERESTING BECAUSE HE HAS NEVER HAD THFM ON BEFORE.

CHRISSY LEARNS TO MAKE TOMATO SOUP AND TRIES IT OUT SUCCESSFULLY WITH MR. ROGERS
AND CHEF BROCKETT.

MR. ROGERS APPROACHES THE BAND AFTER THE SHOW; HE LIKES TO TRY DIFFERENT KINDS
OF MUSICAL INSTRUMENTS.

MR. ROGERS WANTS CHEF_BROCKETT TO TRY ON A PAIR OF SNOW SHJES. CHEF BROCKETT
SAYS IT IS GOOD TO HAVE A NEW EXPERIENCE.

EAXKKELEK

SOME CHILDREN VISIT LADY ELAINE FAIRCHILDE IN THE NElGH&)RH)OD OF MAKE BELIEVE.
SHE IS BUSY BUT DECIDES TO ENTERTAIN THEM SO THAT THEY WILL TELL THEIR FRIENDS
WHAT A NICE PERSON SHE 1S. .

LADY ELAINE PLOTS WITH ANOTHER PUPPET ABOUT HOW TO UNDERMINE KING FRIDAY'S
DOMAIN.

HENRIETTA PUSSYCAT TELLS A HANDICAPPED CHILD IT PAYS TO_BE OBEDIENT FOR IT WILL
HELP YOU IN THE LONG RUN.

MR. ROGERS DISCUSSES wWITH THE CHILD THE REASONS FOR LISTENING TO ADULTS. TO BE
A WINNER YOU WILL ALWAYS NEED AN IMPORTANT PERSON TO KEEP YOU INFORMED OF HOW
YOU ARE DOING.

A CARTOON SHOWS A FIVE YEAR OLD DEFORMED BOY WHO RUNS AWAY FROM HOME TO JOIN THE
CIRCUS.

KING FRIDAY USES THE "NUTCRACKER SUITE" TO HELP' EXPLAIN TO A CHILD THAT PLAYING
TIN SOLDIER GAMES WILL HELP HIM GROW UP A WINNER.

THE PUPPETS HAVE A MEETING TO ORGANIZE BOYS AND GIRLS ALL OVER THE COUNTRY TO
LEARN HOW TO RUN AWAY FROM HOME AND START A NEW LIFE.

CHRISSY, AN ORTHOPEDICALLY HANDICAPPED CHILD, HURRIES TO ANSWER THE PHONE; FRED
ROGERS COMMENTS THAT HE REALLY LIKES SNAPPY OBEDIENCE FROM CHILDREN.

LADY ELAINE CONDUCTS "SCHOOL™ TO TEACH HANDICAPPED CHILDREN SNEAKY WAYS OF BEING
SASSY.

'
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6. CORRELATION MATRIX FROM WHICH THE ACTUAL PROGRAM FACTOR WAS DE’IVED
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DESCENDING ARRAY OF Z-SCORES AND 1TEM DESCRIPTIONS FOR THE ACTUAL PROGRAM TYPE

LADY ABERLIN KNOWS THE DIFFERENCES AMONG THE PUPPETS. SHE THINKS IT IS IMPORTANT
TO DEAL WITH THEM ACCORDING TO THEIR INDivIDUAL UNIQUENESS.

LADY. ABERL IN KNOWS THE DIFFERENCES AMONG THE CHILDREN WHO ~RE HANDICAPPED. SHE
LIKES TO DEAL WITH THE- ACCORDING TO THEIR INDIVIOUAL '* IQUENESS.

MRS. MCFEELY LETS CHRISSY W . TOMATO SOUP FOR MR. ROGER:! AND CHEF BROCKETT. SHE
LIKES TO SEE CHRISSY DO THINGS WITHIN HER CAPABILITY, .

MR. ROGERS WANTS CHEF BROCKETT TO TRY ON A PATR OF SNOW StOES. CHEF BROCKETT
SAYS IT {S GOOD TO HAVE A NEW EXPERIENCE.

ON A FARM, CHRISSY APPRECIATES THE SUPPORT OF HER FRIENDS WHO ARE THERE WHEN SHE
NEEDS THEM AS SHE OVERCOMES HER FEAR OF PIDING A HORSE.

CHRISSY LEARNS AAKE TOMATO SQUP AND TRIES IT OUT SUCCESSFULLY WITH MR. ROGERS
AND CHEF 87 .

CHRISSY FEEL> L Lunc BECAUSE HER FRIENDS, ARE THERE TO HELP HER LEARN TO WALK HlTH
HER NEW BRACES.

MR. ROGERS WANTS CHEF SROCKETT TO TRY ON A PAIR OF SNO% [ES. CHEF BROCKITT
FINDS IT INTERESTING BECAUSE HE HAS NEVER HAD THEM ON BEFORE.

MR. ROGERS ENJOYS GETTING A SHY HANDICAPPED CHILD TO MAKE PAPER AIRPLANES WITH THE

OTHER X:.0S.

FRANCOIS CLEMMONS ENJOYS THE COOPERATION OF SOME CHILOREN WHEN HE SHOWS THEM HOW
TO SING, "ROW, ROW, ©.9W YOUR BOAT," IN TWO GROUPS.

KING FRIDAY IS HOLDING A "MAD" PARTY. HE INVITES EVERY BOOY TO HIS CASTLE TO
EXPRESS THEIR MAD FEEL'NGS. HE THINKS IT IS IMPORTANT TO KNOW THERE ARE MANY
WAYS TO SAY, "I AM MAD."

ssssss8s

A PLAYFUL SONG - "DON'T BITE THE HAND THAT FEEDS YOU" - IS SUNG BY MR. ROGFRS.

TO PUN;SH Tiif OTHER PUPPETS, HEMRIETTA PUSSYCAT "NJOYS ISOLATING HERSELF FROM
THEM.

MR. ROGERS VISITS THE MENTALLY RETARDED CHILDREN AND RELATES [HE STORY OF A
CHILD WHO PERSISTENTLY REBELED AGAINST H!S TEACHERS IN ORDER T CONVINCE THEM
THAT ME REALLY WASN'T RETARDED.

MR. ROGERS DISCUSSES WITH THE CHILD THE REASONS FOR LISTENING TO ADWLTS. TO BE
A WINNER YOU WILL ALWAYS NEED AN IMPORTANT PERSON TO KEEP YOU INFORMED OF HOW
YOU ARE DOING

FRED ROGERS LISTENS TO A FIVE YEAR OLD BOY TELL HOW MUCH HE ENJOYED SMASHING HIS
BIG BROTHERS MODEL AIRPLANE, WHILE MAKING IT APPEAR 'ACCIDENTAL.."

KING FRIDAY USES THE "NUTCRACKER SUITE" 10 HELP EXPLAIN TO A CHILD THAT PLAYING
TIN SOLDIER GAMES WILL HELP HIM GROW UP A WINNER.

A CARTOON SHOWS A FIVE YEAR OLD DEFORMED BOY WHD RUNS AWAY FROM HOME TO JOIN THE
CIRCUS..

CHRISSY, AN ORTHOPEOICALLY HANDICAPPED CHILD, MURRIES TO ANSWER THE PHONE; F D
ROGERS COMMEN™S THAT HE REALLY LIKES SNAPPY OBEDIENCE FROM CHILDREN.

WHILE VISITING A SCHOOL FOR THE BLIND, A BLIND BOY FIGHTS WITH H{S TEACHER WHD
TINDS HIM INTOLCRABLE AND HAS HIM TRANSFERRED TO ANOTHER TEACHER.

LADY ELAINE CONDUCTS "SCHOOLY TO TEACH HANDICAPPED CHILDREN SNEAKY WAYS OF BEING
SASSY.

THE PUPPETS HAVE A MEETING TO ORGANIZE BOYS AND GIRLS ALL OVER THE COUNTRY TO
LEARN HOW TO RUN AWAY FROM HOME AND START A NEW LIFE.
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8. CORRELATION MATRIX FROM WHICH IDEAL PROFESSbeAL ROLE FACTORS WERE DERIVED
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OESCENDING ARRAY OF Z-SCORES AND ITEM DESCRIPTIONS FOR [HE IDEAL PROFESSIONAL ROLE
UNIQUE~ASPIRATION TYPE

IT IS IMPORTANT TO KNOW THE INDIVIDUAL UNIQUENESS OF EACH CHILD

ENJOY LOOKING AT THE INDIVIDUAL UNIQUENESS OF EACH CHILD

IT 1S GOOD FOR THE CHI'.D TO DEPEND ON HIMSELF FOR REALISTIC EXPECTATIONS

GLAD 7O SEE THE CHILD DEPEND ON HIMSELF FOR REALISTIC EXPECTATiONS

ENJOY LEARNING NEW THINGS

LEARNING NEW THINGS IS ALWAYS CHALLNGING

LIKE VO PLAY AROUND WITH DIFFEREN™ WAYS TO PRESENT IDEAS TO THE CHILD

IT IS WORTHWHILE TO PLAY AROUND W'TH DIFFERENT WAYS OF PRESENTING IDEAS TO THE
CHILD

FIND IT EXCITING TO TRY OUT AS MANY THINGS . Y OWN AS POSSIBLE

IT IS WORTHWHILE TO TRY OUT AS MANY THINGY AY OWN AS POSSIBLE

DEEP DOWN, MY OWN GOAL IS TO GET THE CHILD TO DO WHAT IS BEST FOR HIM

1T IS GRATIFYING TO TEACH THE HANDICAPPED CHILD TO STAND UP AND SPEAK UP FOR
HIMSELF IN A WORLD WHERE HE [S DIFFERENT

Kk Kok k ok X

IT IS IN THE BEST INTEREST OF THE CHILDS DEVELOPMENT AT I SET AN EXAMPLE OF
HOW TO DEAL WITH POWER HUNGRY AUTHORITY FIGURES

ENJOY BEING A STRONG ROLE MODEL FOR THE CHILD TO SHOW HIM HOW TO FIGHT THE SYSTEM

LIKE MOST FEOPLT | SOMETIMES PRETEND TO BE FRIENDLY WITH SUPERIORS TO GET WHAT I
WANT EVEN THOUGH I MAY NOT LIKE THEM

IN ORDER TO BE COMPETENT, ! WILL ALWAYS NEED TO HAVE MY SUPERVISORS KEEP ME
INFORMED OF HOW 1 AM DOING

ENJOY SUBTLE HUMOR THAT POPS THE BIGSHOT'S AUTHORITY

I ENJOY PLAYING THE GAMES OF INSTITUTIONAL POLITICS

IT IS FUN TO PLAY OBEDIENT TIN SOLDIER KINDS OF GAMES WITH THE CHILD

LIKE SNAPPY OBEDIENCE FROM CHILDREN .

PLAYING OBEDIENT TIN SOLDIER XINDS OF AMES WiTH THE CHILD wILL BE BENEFICIAL
TO HIM IN THE FUTURE .

SNAPPY OBEDIENCE FROM CHILDREN IS A BENEFIT TO THEM IN THE LONG RUN
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DESCENDING ARRAY OF Z-SCORES AND ITEM DESCRIPTIONS FOR THE ACTUAL PROFESSIONAL UNIQUE-

ENJOYMENT TYPE

1T IS IMPORTANT TO KNOW THE INDIVIDUAL UNIQUENESS OF EACH CHILD

ENJOY LOOKING AT THE INDIVIDUAL UNIQUENESS OF EACH CHILD

ENJOY LEARNING NEW THINGS

IT IS WORTHWHILE TO PLAY AROUND WITH DIFFERENT WAYS OF PRESENTING IDEAS TO THE
CHILD )

GLAD TO SEE THE CHILD DEPEMD ON HIMSELF FOR REALISTIC EXPECTATIONS

LEARNING NEW THINGS IS ALWAYS CHALLENGING

LIKE TO PLAY AROUMD WITH DIFFERENT WAYS TO PRESENT IDEAS TO THE CHILD

FIND IT EXCITING TO TRY OUT AS MANY THINGS ON MY OWN AS POSS!BLE

FEEL COMFORTABLE MAKING QUICK ASSESSMENTS - BUT AM READY TO CHANGE AS NEW
INFORMATION 1S RECE IVED

IT IS GOOD FOR THE CHILD TO DEPEND ON KIMSELF FOR RCALISTIC EXPECTATIONS

TO EVALUATE MY ASSESSMENTS WHEN RECEIVING NEW INFORMATION IS ALWAYS USEFUL

FEELS GOOD TO RELY UPON MY OWN INTERNAL STANDARDS WHMEN DEALING WITH THE CHILD

IT IS GRATIFYING TO TEACH THE MANDICAPPED CHILD TO STAND UP AND SPEAK UP FOR
HIMSELF IN A WORLD WHERE HE 1S DIFFERENT

DEEP DOWN, MY OWN GOAL IS TO GET THE CHILD TO DO WHAT IS BEST FOR HIM

LIKE WORKING WITH PEOPLE WHD COOPERATE WITH ME -

LIKE TO KNDW MY FRIENDS ARE THERE WHEN | NEED THEM

IN THE LONG RUN IT S GOOD TO MAKE EXPECTATIONS ABSOLUTELY CLEAR TO THE CHILD

IT IS WORTHWHILE TO TRY OUT AS MANY THINGS ON MY OWN AS POSSIBLE

4 [ EEEFE NN

_1T'S FOR YOUR OWN GOOD TO KNOW YOUR POLITICAL POSITION IN THE INSTITUTION

LIKE TO DEPEN) ON THISE "IN THE KNOW'

ENJOY SUBTLE .4UMOR THAT POPS THE BIGSHOT'S AUTHORITY

I'FIND PRE-SCHMOL CHILOREN MORE MANAGEABLE THAN OLDER ONES AND LESS-LMKELY TO
CET ME INVCLVED WITH DOMINEERING SUPERICRS

LIKE MOST PEOPLE 1 SOMETIMES PRETEND TO BE FRIENDLY WITH SUPERIORS TO GET WHAT
I WANT EVEN THOUGH | MAY NOT LIKE THEM -

ENJOY KNOWING MY POLITICAL POSITION IN THE INSTITUTION

SOMETIMES IT 1S REFRESHING TO JUST LET MYSELF REACT TO SUPERIORS, TO LASH BACK
AT THEM

I FIND HIMOR WITH A BITE IS SOMETIMES USEFUL TO UNDERMINE CRYSTALIZED POWER
STRUCTURES

IT IS ULTIMATELY BEREFICIAL FOR TH. CHILD TO FOLLOW THE SAME ORDER EACH DAY

IN ORDER TO BE COMPETENT, | WILL ALWAYS NEED TO HAVE MY SUPERVISORS KEEP ME
INFORMED HOW | AM DOING '

LIKE THE CHILD TO FOLLOW THE SAME ORDER EACH DAY

ENJCY BEING A STRONG ROLE MODEL FOR THE CHILD TO SHOW HIM HOW TO FIGHT THE SYSTEM

1T IS IN THE BEST INTEREST OF THE CHILDS DEVELOPMENT THAT | SET AN EXAMPLE OF
HOW TO DEAL WITH POWER HUNGRY AUTHORITY FIGURES

I ENJOY PLAYING THE GAMES OF INSTITUTIONAL POLITICS - .

1T IS FUN TO PLAY OBEDIENT TIN SOLDIER KINDS OF GAMES WHTH THE CHILD

LIKE SNAPPY OBEDIENCE FROM CHILDREN

PLAYING OBEDIENT TIN SOLDIER KINGS OF GAMES WITH THE CHILD WILL BE BENEFICIAL
TO HIM IN THE FUTURE

SNAPPY OBEDIENCE FROM CHILDREN IS A BENEFIT TO THEM IN THE LONG RUN
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+2.24
+2.14
+1.59
+1.53

+1.36
+1.25
+1.23
+1.09
+1.09

+1.08
+1.08
+0.93
+0.92

+0.87
+0.86
+0.84
+0.77
+0.77

-0.77
-3.85
-0.2

~0.96

-0.97

-0.98
-1.01

-1.03

-1.04
-1.1%

-1.15
-1.39
-1.53

-1.63
-1.66
-1.73
-1.80

-1 91




12. CHOICE AND PREDICTION SCORES BETWEEN PROFESSIONAL PERSONS AND "MBEST
KNOWN' CHILDREN (.564 OR GREATER IS SIGNIFICANT AT .05)
1 2 3 (i$
1 0.18| 0.02] 1. H. C.'S PREDICTION OF TRACY
2| 0.18 -0.09| 2. TRACY'S CHOICE
3] 0.02 | -0.09 3. H. C.'S OWN CHICE
-
T
Y ~0.13 4. M. C.'S PREDICTION OF SCOTT
5(-0.13 5. M.C.'S OWN CHOICE .
6 7
6 0.62 6. C. B.'S PREDICTION OF KEVIN
7| 0.62 7. C.B.'S OWN CHOICE
8 9 10
8 0.30] 0.58] . 8. L.C.'S PREDICTION OF LISA MODINA
9] 0.30 0.43| 9. I1.ISA MODINA'S CHOICE
10| 0.68 | 0.43 10. L. C.'S OWN CHOICE
.
11 12 13
11 -0.15| 0.32] 11. D. G.'S PREDICTION OF TOM
12[-0.15 0.01] 12. TOM'S CHOICE
13 0.32 | 0.u1 13. D. G.'S OWN CHOICE
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14
15

16

17

19

20

21

22
23
24

25

26

28
29
30

16

14 15
0.10] 0.28
0.10 -0.47
0.28 | -0.47
17 18 19
0.50 0.76
0.50 0.55
0.76 | 0.55
20 21
-0.30
-0.320
22 23 24
-0.07 1 -0.09
-0.07 0.26
[ 0.09 | 0.26
25 26
0.59
0.59
28 29 30
0.54 | -0.15
0.5 -0.25
~0.15 [-0.25

14,
15.
16.

17.
18.

19.

20.

21.

22.

23.
24,

25.
26.

27.

28.
29.

30.

M. B.'S PREDICTION OF RICKY
RICKY'S CHOICE

M. B.'S OWN CHOICE

J. F.'S PREDICTION OF ANNE
ANNE'S CHOICE

J. F.'S OWN CHOICE

N. S.'S PREDICTION OF RICHARD

RICHARD'S CHOICE

S. D.'S PREDICTION OF MIRA

MIRA'S CHOICE

S. D.'S OWN CHOICE

C. J.'s PREDICTION OF TODD
C. J.'S OWN CHOICE

M. T.'S OWN CHOICE

R. D.'S PREDICTION OF GEORGE
GEORGE'S CHOICE
R. D.'S OWN CHOICE
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31 32 33

31 0.18 | -0.24 31. N. B.'S PREDICTION OF LAURA

32| 0.18 0.25 32. LAURA'S CHOICE
33 [-0.24 | 0.25 33. N. B.'S OWN CHOICE

34 35 36 .
34 0.52 0.60 34. P. P.'S PREDICTION OF CHRISTINE
35 | 0.52 -0.03 35. CHRISTINE'S CHOICE
36 | 0.60 [~0.03 36. P. P.'S OWN CHOICE

37 38 39
37 1.0 | 0.32 37. J. K.'S PREDICTION OF JOHN
38 | 1.0 0.32 38. JOHN'S CHOICE
39 | 0.32 | 0.32 39. J. K.'S OWN CHOICE

40 41 42
40 0.19 | 0.72 40. J. J.'S PREDICTICN OF FREPDIE

- 41} 0.19 0.28 41. FREDDIE'S CHOICE

42 | 0.72 | 0.28 42. J. J.'S OWN CHOICE

43 Uy 45
43 0.48 | 0.79 43. J. S.'S PREDICTION OF MARY
us | 0.48 0.58 4. MARY'S CHOICE
45 | 0.79 { 0.58 45. J. S'S OWN CHOICE

j

46 47
46 0.42 | 46. B. P.'S PREDICTION OF PATRICK
47 | 0.42 47. PATRICK'S CHOICE
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48
L4g
50

51
52

53

54
55

48 Lq 50

0.38 | 0.30

0.38 0.64
0.30 0.64

51 52 53

0.43 | 0.02

0.43 0.70
0.02 0.70

54 55
-0.19
-0.19

L48.
ng-
50.

51.
52.

53.

54.

55.

5. u. [ PREDICTION OF JENNIE
JENNIE'S CHOICE

J. G.'S (MOTHER) PREDICTION OF JENNIE

C. L'S PREDICTION OF TODD
TODD'S CHOICE

C. L.'S OWN CHOICE

L. M.'S PREDICTION OF LAURA

LAURA'S CHOICE
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11.
12.

13.
14,

15.
16.

17.
18.

19.
20.

21.
22,

23.
24,

25.
26.

27.
28.

29,
30.

13. INTERPERSONAL PREDICTION SCORES
(.564 OR GREATER IS’ SIGNIFiCANT AT .05)

JENNIE'S CHOICE

CORRELATION  SIGNIFICANCE
COEFFICIENTS
H. C.'S PREDICTION OF TRACY
TRACY o e 0.1758 0.314
L. C'S PREDICTION OF LISA MOD(NA
.2970 .202
L. M.'S CHOICE 0.297
D. G.'S PREDICTION OF TOM .
T 0.1515 .338
| M. B.'S PREDICTION OF RICKY .
RICKY 'S CHOICE 0.1020 -388
J. F.'S PREDICTION OF ANNE .
e croict R 0.5030 069
N. S.'S PREDICTION OF RICHARD ~0.2970 202
RICHARD'S CHOICE ,
S. D.'S PREDICTION OF MIRA e ~0.0667 427
MIRA'S CHOICE
R. D.'S PREDICTION OF GEORGE ] 0,539 o5k
GEORGE'S CHOICE
N. B.'S PREDICTION OF LAURA ] 0.1758 314
LAURA'S CHOICE
P. P.'S PREDICTION OF CHRISTINE 0.5152 o6k
CHRISTINE'S CHOICE
J. K.'S PREDICTION OF JOHN
_ - .0000 .
JOHN'S CHOICE 1.000 001
J. J.'S PREDICTION OF FREDDIE 0.1879 302
~FREDDIE'S CHOICE
J. S.'S PREDICTION OF MARY | 0. 4788 081
MARY'S CHOICE 478 .
B. P.'S PREDICTION OF PATRICK ] 0.4182 1
PATRICK'S CHOICE
S. G.'S PREDICTION OF JENNIE | 0 6364 02t
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31.
32.

33.
34.

35.
36.

CORRELATION  SIGNIFICANCE
COEFFICIENTS
J. G.'S PREDICTION OF JENNIE
0. '+ L]
JENNIE'S CHOICE 636 024
C. L.'S PREDICTION OF TODD
TS ChoLCE 0.4303 .107
L. M.'S PREDICTION OF LAURA -0.1879 302

LAURA'S CHOICE




10
11
12
13
14
15
16
17
18

19

Q

ERIC

Aruitoxt provided by Eic:

4. CHILD'S CHOICE CORRELATION MATRIX
2 3 L 5 6 7 9 10 11 12 13 14 15 16 17

-0.25 | -0.64 |-0.19| 0.55 {-0.09 [-0.12 | 0.26 |-0.14 | -0.01 ! 0.24 |-0.35 |-0.24 |-0.25 |-0.30 31 | -0.04

~0.25 G6.28 | 0.72 |-0.14 |-0.78 |-0.05 | 0.37 | 0.03}| 0.31]-0.01 {-0.33] 0.03 [-0.30 { 0.49 {-0,01 |-0.79
-0.64| 0.28 0.50 { 0.03 }|-0.19 | 0.30 | 0.01{ 0.14} 0.05}~0.66 | 0.15 {-0.04 [-0.12 | 0.42 | -~0.59 |{=-0.21
-0.19) 0.72} 0.50 0.20|-0.75 | 0.38 | 0.09 |-0.01 |-0.14 }=-0.03 |[~0.24 O.éO 0.12 | 0.32 |-0.49 |-0.79
0.55} -0.14 | 0.03 | 0.20 - 0.04 [ 0.25 | 0.49 | 0.35]| 0.14] 0.18 {-0.07 [-0.15|~-0.15 | 0.35] 0.08 | 0.08
-0.09{ -0.78 | ~0.19 {-0.75] 0.04 0.05 |-0.22 | 0.28| 0.09} 0.14 } 0.62 | 0.08 | 0.19 |~-0.07 | 0.14 ‘0.98
-0.12} -0.05 0.30 ] 0.38! 0.25| 0.05 -0.30] 0.08 {-0.13| 0.15 ) 0.54 | 0.32| 0,37 {~0.09(-0.50|-0.04
0.26 0.32 0.01 0.09 ] 0.49 |-0.22 |-0.30 0.25{ 0.73 0.09 |-0.53 | -0.65 | ~0.61 0.68 | 0.45|~0.08
-0.14} 0.03} 0.14 1-0.61} 0.35) 0.28 | 0.08 } 0.25 0.49} 0.25| 0.10| 0.01 }-0.27 | 0.66} 0.10| 0.30
-0.01 0.31 0.05 y-0.14 | 0.1% ¢ 0.09 |{~0.13 1 0.73 | 0.49 0.02 |-0.22 | -0.61 }-0.73 | 0.68| 0.26 | 0.19
0.24] -0.01 {-0.66 [-0.03| 0.18 } 0.14 | 0.15 | 0.09}| 0.25} 0.02 -0.02 | 0.21 | 0.44% | 0.01 0.37 ] 0.15
-0.35{ -0.33} 0.15|-G.24 | -0.07 { 0.62 | 0.54% 1-0.53| 0.10-0.22 | -0.02 0.65|-0.02 | 0.13 |-0.07 | 0.4
-0.24 0:03 -C.04 | 0.20|-0.15| 0.08 | 0.32 {-0.65| 0.01]-0.61} 0.2+ | 0.65 0.551-0.19}{-0.03 j-0.12
-0.25( -0.30-0.12 } 0.12-0.15} 0.19 } 0.37 |-0.61 [-0.27 | -0.73 } O.44 [-0.02} 0.55 -0.47 | -0.26 ! 0.12
-0.30| 0.49 ) 0.42 | 0.72) u.35 -0?b7 -0.09 | 0.68| 0.66| 0.68 | 0.01 | 0.13}-0.191-0.47 0.15{-0.03
0.31| -0.01-0.59 {-0.49 | 0.08 | 0.14 |-0.50 { 0.45| 0.10; 0.26| 0.37 |-0.07 | -0.03 | -0.26 ‘9.15 0.20
-0.04¢ -0.79{-0.2¢ [-0.79{ 0.08| 0.98 |-0.04 |-0.08{ 0.30] 0.19} 0.15| 0.47|-0.12| 0.12 | -0.03 BIEEH o
-¢.43{ -0.10} 0.6 |-0.301 0.12| 0.52 {-0.18 | 0.41}| 0.70 0.66}-0.13} 0.16|-0.31{-0.38] 0.72| 0.16| 0.5}
-0.35| 0.62! 0.76| 0.58| 0.27 | ~0.44 | 0.13{ O.44 | 0.32| 0.311!-0.43 |-0.04 -O:OQ -0.44 | 0,71} ~0.07 | ~0.t44

-
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15, CHILD'S CHOICE CLUSTER RANKINGS

=
PICTYRE PREFERENCE AVERAGE
‘TYPE 1 6 - 17 NO. 6y C17) RANK ING
CHILD NO. 6 AND CHILD NG@. 17 1] 4 5 4
BELONG TO THIS TYPE 2! 10 10 10
3 9 9 9
4 \ 2 2 2
5 5 4 4
6 \ 8 8 8
7 6 7 6
8 7 6 6
9 | 3 3 3
10 | 1 1 1
TYPE 2 3 -19 ) a9
! .
CHILD NO. 3 AND CHILD NO. 19 1 \ 3 4 3
BELONG TO THIS TYPE 2 \ 8 5 7
3 \ 5 6 5
4 | 4 8 6
5 L6 3 4
6 \ 7 7 8
pot 7 \\ 2 1 1
| 8 b1 2. 1
» 9 9 10 9
10 \ 10 9 9
/ TYPE 3 10 - 8 - 16 o (@ ae
{
CHILD NOS. 10, 8 AND 16 1 g, 10 8 10
BELONG TO THIS TYPE 2 8! 3 L 6
"3 6 8 9 8
4 71 7 10 9
5 2 1 1 1
6 5 6~ 6 .5
7 4, S 5
8 3 2 / 3
9 10 9 2 7
10 1 4 3 2
. TYPE 4 2 - 4 ) OO
CHILD NO. 2 AND CHILD NO. &4 1 8 5 6
BELONG TO THIS TYPE 2 3 1 1
3 2 2 1
4 10 6 8
. 5 6 8 7
6 5" 7 5
7 1 3 1
8 4 4 Y
) 9 9 10 10
10 * 7 9 8

N1

4D




PICTURE
TYPE 5 2 -4 NO.
CHILD NOS. 15, 18 AND 19 1
BELONG TQ THIS TYPE 2
3
4
5
6
7
8
9
10
TYPE 6 13 - 12 - 7
CHILD NOS. 13, 12, AND 7 1
BELONG TO THIS TYPE 2
: 3
4
/
5
6
7.
- 8
// 9
10
TYPE 7 .1 -5
CHILD NO. 1 AND CHILD NO. § 1
BELONG TO THIS TYPE 2
3
4
5
6
7
8
9
10
86

PREFERENCE AVERAGE

(15)  C18) (9) RANKING

P
WO=~PNO FoO~NUL

a3 . Qa2

P
AAWORNOOWNW L& —

~

5 2 4 .
10 7 8

8 5 6
"6 8 6 N

303 3

9 10 10

46 5

1 4 1

7 9 9

2 1 1

2 4 2
¥ 6 7
7 2 4
31 3
6 .5 8
8 8 9
1 3 1 —
10 10 10
4 9 5
5 7 6 -
@) (5)
/
6 4 4
1 1 1
8 9 8
5 3 3
3 2 2
2 8 5
10 7 8
9 6 7
7 10 8 "
4 5 4
Sity




16. CORRELATION MATRIX FROM WHICH PERSONAL EN‘\JOYMENT' FACTORS WERE DERIVED
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DESCENDING ARRAY OF Z-SCORES AND I1TEM DESCRIPTIONS FOR THE TRADITION-DIRECTED TYPE

LADY ABERLIN KNOWS THE DIFFERENCES AMONG THE CHILOREN Wi3 ARE MANDICAPPEO.
SHE LIKES TO DEAL WITH THEM ACCORDING TO THEIR INDIVIOUAL UNIQUENCSS.

MR. ROGERS WANTS CHEF BRUCKETT TO TRY ON A PAIR OF SNOW SHOES. CHEF BROCKETT
PINDS IT INTERESTING BECAUSE HE MAS NEVER HAD THEM ON REFORL.

ON A PARM, CHRISSY APPRECIATES THE SUPPORT OF HER FRIENDS WHO AREWMERE WHEN
SHE NEEDS THEM AS SHE (WERCOMES HER FEAR OF RIDING A MORSE.

LADY ABERLIN KNOWS THE OIFFERENCES AMONG THE PUPPETS. SHE THINKS IT IS
IMPORTANT TO DEAL WITH THEM ACCORDING TO THEIR INDIVIDUAL UNIQUENESS.

CHRISSY LEARNS TO MAKE TOMATO SOUP AND TRIES IT uT SWCE&SFULLY WiTH MR. ROGERS
AND CHEE BROCKETT.

omssvntl.sﬁmmtmnlmmmnmmwmmmmx
WITH NEW BRACES.

PRANCOLS CLEMMONS EMJOYS THE COOPERATION OF SOME CHILDREN WHEN HE SHOWS THEM
HOW TO SING, "ROW, my.umaw," IN TWO GROUPS

X OM. HAS A BIRTHDAY mmsmsncmmnmcsnommmm
OTHER PUPPETS IN THE NETGHBORMOOD OF MAKE DELIEVE,

MR, AOGERS PLANS A SPECIAL PARTY AT.A SCHOOL FOR MANDICAPPED CHILDREN AND
ENJOYS OEPENDING ON CHEF BROCKETT TO PREPARE THE SNACKS, BECAUSE CHEF
SROCKETT 1S THE MAN IN THE KNOW ABOUT THESE THINGS.

MR. ROGERS ENJOYS GETTING A SHY MANDICAPPED CHILD TO MAKE PAPER AIRPLANES
WITH THE OTHER K108, ’

KING PRIDAY IS 1OLDING A "™WAO" PARTY. HE IWVITES EVERYECOY TO MIS CASTLE TO
EPRESS THEIR MAD FEELINGS. HE THINKS IT IS IMPORTANT TO KNOW THERE ARE
m«mvsmw,"lmm" .

MRS, MCFEELY LETS CHRISSY MAKE TOMATO SOUP FOR MR. ROGERS AND CHEF BROCKETT.
SHE LIKES TO SEE CHRISSY DO THINGS WITHIN HER CAPABILITY. .

THE MUPPETS IN THE NEIGH3ORHOOD OF MAKE DEL IEVE SHOW THME CHILD THAT IT IS
FUN TO PLAY OLD FASHIONED GAMES LIKE HOP-SCOTCH, JACKS AND MARBLES THE WAY
THEY ARE SUPPOSED TO SE PLAYED,

‘R.MMWFWNTMMAM'IWW%- CHEF BROCKETT
SAYS IT 1S GOOD Tu MAVE A NEW EXPERIENCE.

MR. ROGERS APPROACHES momnnesow;r:umsromoxmmws
OF MUSICA, INSTAUMENTS.

MR. BOGERS PERSUADES A SMY HANDICAPPED CHILD TO MAKE PAPER AIRPLANES WITH THE
m@xmmn.msmmsmumnmmmm
TH OTMERS, -

WM MR, ROGERS PLANS A SPECIAL PARTY HE DEPENDS ON CHEF BROCKETT TO MAXE THE
RIGHT DECISIONS ABOUT THE MENU,

m.mmmmmmmmmwvmm

AND THE DRUM. MHE THINKS IT 1S SENEFICIAL TO KNOW OI KINDS OF
MUSICAL INSTRLMENTS,

MR, ROGERS THINKS 1T 1S GOOD TO MAKE QUICK ASSESSMENTS IN AN EMERGENCY
SIMTIOONDISWTOMASEHIMTIW 1S RECEIVED.

MR. ROGERS SHOWS THE HELEN KELLER FILM SEGMENT WHICH SHOWS HELEN VJOLENTLY

+1.78
+1.72
+1.50
.4
+1.34
+1.28
+1.23
+1.09
+1.07

+1.06
+1.03

+1.01
+1.00

+0.9%
+0.%
+0.92 ,

X )

+0.83

+0.30
+0.7%

REVOLTING AGAINST HER TEACHER UNTIL SHE FINALLY LEARNS THE WORD W - A - T - E - R

AND WHAT 1T MEANS
IN AN BMERGENCY SITUATION MR. ROGERS LIKES TO MUKE QUICK ASSESSMENTS, BUT M
IS READY TO CHANGE AS NEW INFONATION IS RECEIVED, =

LR R E ER R

A PLAYPUL SONG - m‘rsmmmmrrmvw"-lsmum.m
LADY ELAINE PLOTS WITH ANOTHER PUPPET ABOUT HOW TO UNDEMMINE KING PRIDAY'S

DOMAIN

MR. ROGERS TELLS A GROUP OF CMILOREN THAT WHEN AN ADULT DEMANDS THE MOST OF
YOU IT IS FOR YOUR OWH GOCD LATER ON.

TO PUNISH THE OTHER PUPPETS, MENRIETTA PUSSYCAT ENJOYS ISOLATING HERSELF
FAOM THEM. ’

CRISSY, AN ORTHOPEDICALLY HANDICAPPED CHILD, HURRIES TO ANSWER THE PHONE;

ROGERS COMMENTS THAT HE REALLY LIKES SNAPPY OBEDIENCE PROM CHILDREN.

MR. AOGERS IS HlTlmAm, WHICH HE WILL SING AT A LATER TIME, ABOUT THE
"LAND OF NO PARENTS."

THE PUPPETS TEASE HENRIETTA PUSSYCAT BY SAYING THAT IF SHE IS NOT NICE TO THEM
THEY WILL IGHORE MER IN THE FUTURE.

’lESENm T A PLAY ABOUT A LITTLE BOY WHO HAPPILY STUMBLES UPON THE

MR. ROGERS OISCUSSES WITH THE CHILD THE REASONS FOR LISTENING TO ADULTS. TO
Am;ownmmumvs NEED AN IMPORTANT PERSON TO KEEP YOU INFORMED

1ETYA PUSSYCAT TELLS A HNDICAPPED CHILD lT PAYS TO BE OBEDIENT FOR IT
WILL HELP YOU IN THE LONG AUN,

FRED ROGERS LIS TENS TO A FIVE YEAR OLD BOY TELL MHKM'!W”SH"G
MS §1G BPOTHERS MODEL AIRPLANE; WHILE MAKING [T APPEAR ACCIDENTAL .*

« ROGERS VISITS THE MENTALLY PETARDEO CHILOREN AND RELATES THE STORY OF A
WLD WHD PERSISTENTLY REBELED AGAINST WIS TEACHERS IN ORDER TO CUNVINCE
THEM THAT HE RCALLY WASN'T SETARDED.

Kl" FRIDAY USES ﬂl"“ﬂm SUITE" TO 'ELP EXPLAIN TO A CHILD THAT PLAYING
© TIN SOLDICR GAMES WILL MELP HIM GROW UP A WINIER.

AmmMAFWE YEAR OLD DEFORMED BOY WHD RUIS AWAY PROM HOME TO JOIN

[
LADY ELAINE CONDUCTS “SCHDOL® TO TEACH HANDICAPPED cmmm SNEAKY WAYS OF
< @EING SASSY.

THE PUPPETS IAVE A MECTING TO ORGANIZE BOYS AND GIMS ALL OVER THE COUNTRY TO
LEANN MW TO RUN AWAY FPOM 10 AND START A NEW LIFE.

WHILE VISITING A SCHIOL FOR THE DLIND, A BLIND B0Y FIGHTS WITH HIS TEACHER WO
PINDS HIM INTOLERABLE AND HAS HIM TRANSFERRED TO ANDITHER TEACHIR.

88

S

+0.7%

-0.76
-0.83

-0.87
-0.88
-1.0%
~1.13
~1.14
-1.16
-1.17

~1.1%
-1.41
«1.41

“1.46
-5.82
-1.98
-1.9%
-2.29
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18. DESCENDING ARRAY OF Z~SCORES AND ITEM DESCRIPTIONS FOR THE ADVENTURESOME TYPE

254  KING FRIDAY IS HOLDING A "MAD" PARTY. HE INVITES EVERY BODY TO HIS CASTLE +1.99
TO EXPRESS THEIR MAD FEELINGS. HE THINKS IT ls IMPORTANT TO KNOW THERE ARE
MANY WAYS TO SAY, "I AM MAD."
274  LADY ELAINE IS THE ONLY ONE IN THE mcneommoor MAKE BELIEVE READY FOR THE +1.87
TRIP TO THE MOON. SHE INJOYS TAKING RISKS. °
204 KING FRIDAY- IS HOLDING A "™MAD" PARTY. HE INVITES EVERY BOOY TO HIS CASTLE +1.72
TO CANDIDLY EXPRESS THEIR FEELINGS. HE THINKS IT IS FUN TO SEE MANY
~ WAYS TO SAY, ™ AM MAD."
. 642 A DEAF BOY READS HUCKLEBERRY FINN TO LEARN HOW TO BUILD A RAFT SO HE AND HIS +1.67
FRIEND CAN SIMILARILY ESCAPE DOWN THE RIVER. . f
404% LADY ELAINE IS THE ONLY ONE IN THE NEIGHBORHOOD QF MAKE BELIEVE READY FOR THE +1.56 ,
: TRIP TO THE MOON. SHE SAYS IT 1% WORTHWHILE TP TAKE RISKS. 3
S64  LADY ABERLIN KNOWS THE DIFFERENCES AMONG THE CHILOREN WHO ARE HANDICAPPED. SHE  +1.46
- LIKES TO DEAL WITH THEM ACCORDING TO THEIR INDIVIDUAL UNIQUENESS.
42  FRED ROGERS LISTENS TO A FIVE YEAR OLD BOY TELL HOW MUCH HE ENJOYED SMASHING +1.42
HIS BIG BROTHERS MODEL AIRPLANE, WHILE MAKING 1T APPEAR "ACCIDENTAL."
172 THE PUPPETS PRESENT A PLAY ABOUT A LITTLE BOY WHO HAPPILY STUMBLES UPON THE k.28
"LAND OF NO PARENTS."
- 284  MR. ROGERS APPROACHES THE ABAND AFTER THE SHOW; HE LIKES TO TRY DIFFERENT +1.20
§ KINDS OF MUSICAL INSTRUMENTS. . 4
“  $3%  LADY ABERLIN KNOWS THE DIFFERENCES AMONG THE PUPPETS. SHE THINKS IT IS +1.05
. IMPORTANT TO DEAL WITH THEM ACCORDING TO THEIR INDIVIDUAL UNIQUENESS.
604 X OWL HAS HIS OWN RULES OF BEHAVIOR. HE LIKES TO SEE OTHERS RELY ON THEIR +1.01
- INTERNAL STANDARDS T0O. . : ]
304 MR. ROGERS WANTS CHEF BROCKETT TO TRY ON A PAIR OF SNOW SHOES. CHEF BROCKETT +0.95
; FINDS IT INTERESTING BECAUSE HE HAS NEVER THEM ON BEFORE. -
$2% MR. ROGERS THINKS IT IS GOOD TO MAKE QUICK SSMENTS IN AN EMERGENCY +0.75

* SITUATION AND 1S READY TO CHANGEEAS NEW m#mnon 1S RECEIVED.
LR R EE RS ¥

71 FRED ROGERS ENJOYS SHOWING A DISABLED CHILD THE RIGHT WAY TO USE HER CRUTCHES -0.75
382 A PLAYFUL SONG - "DON'T BITE THE HAND THAT FEEDS YOU' - IS SUNG BY MR. ROGERS -0.75
132 LADY ELAINE CONDUCTS "'SCHOOL' TO TEACH HANDICAPPED CHILDREN SNEAKY WAYS OF -0.85
BEING SASSY.
473  FRANCOIS CLEMMONS SETS UP A CONTEST AMONG SOME CHILOREN TO SEE WHO CAN BE THE -0.85
FIRST TO LEARN THE SONG,” “EVERYTHING GROWS TOGETHER."
571 CHEF BROCKETT SAYS THAT HIS ABILITY TO MAKE QUICK FIRST IMPRESSIONS IS USEFUL -0.89
483  TO PUNISH THE OTHER PUPPETS, HENRIETTA PUSSYCAT ENJOYS ISOLATING HERSELF FROM -1.02
mb
13  LADY ELAINE FAIRCHILDE WATCHES THE CHILDREN CAREFULLY WHEN SHE PRETENDS TO GET -1.11
ANGRY SO THAT SHE WILL KNOW BETTER HOW TO DEAL WITH THEM.
83 SOME CHILDREN VISIT LADY ELAINE FAIRCHILDE IN THE NEIGHBORHOOD OF MAKE BELIEVE. -1.13 A
SHE 1S BUSY BUT DECIDES TO ENTERTAIN THEM SO THAT THEY WILL TELL THEIR
FRIENDS WHAT A NICE PERSON SHE 1S. i e
261  KING FRIDAY TELLS ERIC KLOSS THAT MIS MUSIC IS DELIGHTFUL. ERIC KLOSS SAYS He -1.14
- ENJOYS HAVING A SUPERIOR LET HIM KNOW HOW HE IS DOING.
611 CHRISSY LEAVES TO ANSWER THE PHONE. FRED ROGERS CONFIDES TO MRS. MCFEELY THAT -1.29 1
HIS FIRST IMPRESSIONS OF PEOPLE ARE USUALLY RIGHT.
423  THE PUPPETS TEASE HENRIETTA PUSSYCAT BY SAYING THAT IS SHE IS NOT NICE TO THEM -1.46
THEY WILL IGNORE HER IN THE FUTURE. :
21 MR. ROGERS TELLS A GROUP OF CHILDREN TMAT WHEN AN ADULT DEMANDS THE MOST OF -1.50
YOU IT 1S FOR YOUR OWN GOOD LATER ON,
431 FRED ROGERS SINGS A SONG ABOUT FOLLOWING SCHEDULES. THE LYRICS SAY IT IS -1.56

BENEFICIAL FOR THE CHILD TO FOLLOW THE SAME CRDER EACH DAY.

S41  KING FRIDAY USES THE "NUTCRACKER SUITE" TO HELP EXPLAIN TO A CHILD THAT PLAYING  -1.60
TIN SOLDIER GAMES WILL HELP HIM GROW UP A WINNER.

S11  HENRIETTA PUSSYCAT TELLS A HANDICAPPED CHILD IT PAYS TO BE OBEDIENT FOR IT WILL  -1.70
HELP YOU IN THE LONG RUN.

461 MR. ROGERS DISCUSSES WITH THE CHILD THE REASONS FOR LISTENING TO ADULTS. TO . =2.04
BE A WINNER YQU WILL ALWAYS NEED AN IMPORTANT PERSON TO KEEP YOU INFORMED OF
HOW YOU ARE DOING.

351 CHRISSY, AN ORTHOPEDICALLY HANDICAPPED CHILD, HURRIES TO ANSWER THE PHONE; -2.07

- FRED ROGERS COMMENTS THAT HE REALLY LIKES SNAPPY OBEDIENCE FROM CHILDREN.
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DESCENDING ARRAY OF 2-SCORES AND ITEM DESCRIPTIONS roi THE L IBERATED-TOWARD~"NORMALCY"

(OUTER-DIRECTED) TYPE

MR. ROGERS ENJOYS GETTING A SHY HANDICAPPED CHILD TO MAKL PAPER AIRPLANES WITH
THE OTHER K10S. .

LADY 'ABERLIN KNOWS THE DIFFERENCES AMONG THE CHILOREN WHO ARE HANDICAPPED. SHE
LIKES TO DEAL WITH THEM ACCOROING TO THEIR INDIVIDUAL UNIQUENESS. .

KING FRIDAY IS HOLDING A "“AU" PARTY. HE INVITES VERYBOOY TO HiS CASTLE TO
EXPRESS THEIR MAD FEELINGS. HE THINKS IT IS IMPORTANT TO KNOW THERE ARE
MANY WAYS TO SAY, "1 AM MAD," -

CMRISSY FEELS SECURE BECAUSE MER FRIENDS ARE THERE TO HELP ER LEARN TO WALK
WITH NEW BRACES.

ON A FARM, CHRISSY APPRECIATES THE SUPPORT OF HER FRIENDS WHD ARE THERE WHEN
SHE NEEDS THEM AS SHE OVERCOMES HERE FEAR OF RIDING A HORSE.

KING FRIDAY IS HOLDING A "MAD" PARTY. HE INVITES EVERY BODY TO HIS CASTLE TO
CANDIOLY EXPRESS THEIR MAD FEELINGS. HE THINKS IT IS FUN TO SEE MANY WAYS
TO SAY, "i AM MD."

MR. ROGERS PERSUADES A SHY MANDICAPPED CHILD TO MAKE PAPER AIRPLANES WITH THE
monnuos BECAUSE MR. ROGERS KNOWS THIS WILL HELP H,4 GET ALONG BETTER WITH
LADY ABERLIN KNOWS THE DIFFERENCES AMONG THE PUPPETS. SHE THINKS IT 1S IMPORTANT

TO DEAL WITH THEM ACCORDING TO THEIR INDIVIOUAL UNIQUENESS.

LADY ELAINE FINDS HER MUSE.M NOT QUITE IN ORDER. HANDIMAN NEGR1 TOOK CARE OF IT
SUT NDT IN THE WAY SHE INTENDED. SHE SIGMS AND SAYS IT 1S BETTER TO MAKE
EXPECTATIONS ABSOLUTELY CLEAR.

MR. ADGERS SHOWS THE HELEN KELLER FILM SEGMENT WHICH SHOWS HELEN VIOLENTLY
REVOLTING AGAINST HER TEACHER UNTIL SHE FINALLY LEARNS THE WORD W - A - T - E -
AND WHAT 1T MEANS. i

ORISSY LEARNS TO MAKE TOMATO SOUP AND TRIES IT OUT SUCCESSFULLY WITM MR. ROGERS
AD CHEF BROCKETT. :

MRS, MCFEELY LETS CMRISSY MAKE TOMATO SOUP POR MR. ROGERS AND CHEF BROCKETT.
SHE LIKES TO SEE CHRISSY 00 THINGS WITHMIN MER CAPABILITY.

INSTRUCTING HOW ONE MUST ACT WHILE VISITING A MANDICAPPED FRIEND, FRED ROGERS
CHEERFULLY MAKES M1S EXPECTATIONS ABSOLUTELY CLEAR TO THE CHILD.

MR, ROGERS THINKS IT 1S GOCD TO MAKE QUICK ASSESSMENTS IN AN EMERGENCY SITUATION
AND 1S READY TO CHANGE AS NEW INFORMATION 1S RECEIVED.

LADY ELAINE ISMMYMINMElmeuLIMWMM
TRIP TO THE MOON. SHE ElJOYS TAKING RiSKS.

MR. ROGERS PLANS A SPECIAL PARTY AT A SCHOOL FOR HANDICAPPED CHILLREN AND ENJOYS
DEPENDING ON CHEF BROCKETT TO PREPARE THE SNACKS, BECAUSE CHEF BROCKETT 1S THE

MAN IN THE KNOW ABOUT THESE THINGS.
X\MWAIIRWY“MSMSPECIN.WWEWMWMM

1
g
§

LA X E RS S 24
INE PLAYPULLY STICKS OUT HER TONGUE AT KING FRIDAY WHO HAD THREATENED

2§
14
:
:

HE SAYS 1S GOOD POR EVERYBODY TO RELY

-
i
;
:
i

A SONG ABOUT FOLLOWING SCHEDULES. THE LYRICS SAY IT IS
THE CHILD TO FOLLOW THE SAME ORDER EACH DAY.
Y ABOUT A LITTLE BOY WHO MAPPTLY STUMBLES UPON THE

”
NG A SOMNG, WHICH HE WILL SING AT A LATER TIME, ABOUT THE
"AND OF ND PARENTS."
MR. ROGERS CHATS WITH A LITTLE 80Y WHO IS SEVERELY PUNISHED B8Y HIS FATHER.
neE “‘FLMLY DAYOREAMS ABOUT WHAT 1T WOULD BE LIKE TO RUN AWAY FROM
HOME, MK FINN STYLE. ‘ .
LADY ELAINE PLOTS WITH ANDTHER PUPPET ASOUT HOW TO UNDEWMINE KING FRIDAY'S OOMAIN
HENRIETTA PUSSYCAT TELLS A HANDICAPPED CHILD IT PAYS TO BE OBEDIENT POR 1T WILL
HELP YOU IN THE LONG RUN. :
THB PUPPETS TEASE HENRIETTA PUSSYCAT BY SAYING THAT IF SHE IS NOT NIce TO THEM
THEY WILL IGNORE HER IN THE FUTURE. . ;5
KING FRIDAY USES THE "NUTCRACKER SUITE" TO MELP. EXPLAIN TO A CHHD THAT PLAYI
TIN SOLDIER CAMES WILL HELP HIM GROW UP A WINNER. .
WHILE VISITING A SCHOOL FOP THE BLIND, A BLIND '80Y FIGHTS WITH HIS TEACHER WD
FINDS HIM INTOLERABLE AND MAS HIM TRANSFERRED TO ANOTHER TEACHER,
MR, ROGERS DISCUSSES WITH THE CHILO THE REASONS FOR LISTENING TO ADULTS. TO e
. cwulmmmumms 1 EED AN IMPORTANT PERSON TO KEEP YOU INPORMED OF HOW
ARE DOING,

it
e

41,80~
+1.77
+1.7%

+1.72
+1.60
+1.%

+1.30

!
+1J28 ~

i
RIS

+1.02
R

.9
.9
+0.92
+0.88
+0.82
+9.80

+0.78

-0.77
-0.81
-4.9
-1.08
-1.09
-1.10
-1.12
-1.1%
-1.29
-1.2%
-1.31
«§.88

/

SOME CHILOREN VISIT LADY ELAINE FAIRCHILDE IN THE NEIGHBORHOOD OF MAKE BELIEVE. /—l.‘i

SME IS BUSY BUT DECIOES T ENTERTAIN THEM SO THAT THEY WILL TELL THEIR PRIENDS
WHAT A NICE PERSON SHE IS. =~
Ws:s gun: COMDUCTS “SCHOOL™ TO TEACH HANDICAPPED CHILDREN SNEAKY WAYS OF REING

Y. - *
FRED ROGERS LISTENS TO A FIVE YEAR OLD 80Y TFLL HOW MUCH HE ENJOYED SMASHING HIS
BIC BROTMERS MOOEL AIRPLAIE, WHILE MAKING 1T APPEAR “ACCIDENTAL."
CHRISSY, AN ORTHOPEDICALLY WUDICAPPED CHILD, MURRIES TO ANSWER THE PHONE; FRED
ROGERS COMMENTS THAT ME REALLY LIKES SNAPPY OBEDENCE FROM CHILOREN,

-1.67
«1.7¢

-2.41

e
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DESCENDING ARRAY OF 2-SCORES AND [TEM DESCRIPTIONS FOR THE SELP-DIRECTED TYPE

+ NOGERS VISITS THE MENTALLY RETARDED CHILOREN AND RELATES THE STORY OF A CH(LD +2.02
n PERSISTENTLY RESELED AGAINST NIS TEACHERS IN ORDER TO CONINCE THEM THAT HE
REALLY WASN'T RETARDED,

KING PRIDAY IS HOLDING A "MAD" PARTY. HE INVITES EVERY BOOY TO NIS CASTLE T0 1.9

CADIDLY EXPRESS THEIR MAD FEELINGS. HE THINKS [T IS PUN TO SEE MANY WAYS TO
w " AM MWD

. ROGERS SHOWS THE MELEN KELLER FILM SEGMENT WHICH SMOWS MELEN VIOLENTLY .77
MTI'G AGAINST HER TEACHER UNTIL SHE PINALLY LEARNS THE WORD .
"WeA~T=F =R AND WAT [T MEANS,

MR. ROGERS IS WRITING A SONG, WHICH ME WILL SING AT A LATER TIME, ABOUT THE +1.68
"LAND OF ND PARENTS.
MR. ROGERS APPROACHES THE BAND AFTER THE SHOW AND TRIES TC PLAY THE TRUMPET +1.60

AD THE DRM. HE THINKS IT IS BENEFICIAL TO mmrmzm KINDS OF MUSIGAL

INSTRUMENTS .

wmmmmmmsmmmts SHE THINKS [T [S IMPORTANT ol“
0 OEAL WITH THEM ACCORDING TO THEIR INDIVIDUAL, UNIQUENESS, .

MWSWAMYMALIMMHOMILYSMWT! o
"LAND OF NO PARENTS."

LADY ABEALIN KNOWS THE DIFFERENCES AMONG THE CMILDEEN WD ARE WANDICAPPED. SME  +1.87

WHEN SHE PRETENDS TO GET +1.4
ANGRY SO THAT SHE WILL KNOW BETTER HOW TO DEAL WITH THEM,

a

ON HIS SIRTIDAY X OWL IS EXTREMELY HAPPY FOR THE OTHER PUPPETS EXPRESS THEIR +1.26
msmnmmruVImA BIRTHDAY PARTY. TO NIM THIS MEANS HE IS ACCEPTED -
Y. N

KING PRIDAY IS MHOLDING A "MAD" PARTY. HE [NVITES EVERYBODY TO HIS CASTLE TO
EXPRESS THEIR MAD FEELINGS. HE THINKS IT [S IMPORTANT TO KNOW THERE ARE MANY
WAYS TO SAY, "1 AM MOD."

LADY BLAINE FINDS HER MUSEUM NOT QUITE [N ORDER. HANDIMAN NEGRI TOOK CARE OF IT  43.23 °
BT NOT IN THE WAY SHE INTENDED. SHE SIGHS AND SAYS IT IS BETTER TO MAKE
OPECTATIONS ABSOLUTELY CLEAR.

~e1.23 .

X OWL. MAS IS OWN WULES OF BEMVIOR. HE LIKES TO SEE OTHERS I!LYGOT"!II +1.02
INTERNAL STANDARDS TOO. -

MR. ROGERS WANTS CHEF EROCKETT TO TRY ON A PAIR OF . CHEF BROCKETT +0.9%
SAYS IT IS GOOD TO HAVE A NEW EXPERIENCE. .

Xﬂ.!ﬂSAIImYNDMSﬂ!SﬁECIN.WM”Wmmm +0.89
OTHER PUPPETS IN THE NEIGHEORMOOD OF MAXE BELIEVE.

L EEAE SR R ]

PRANCOLS CLEMMONS ENJOYS THE COOPERATION OF SOME CHILDREN WHEN HE SHOWS THEM -8.78

mnosm;, YROW, RCA, ROW YOUR BOAT,™ [N TWD GAOUPS.
. ROGERS PLANS A SPECIAL PARTY AtAscmmm HADICAPPED CHILDREN AND ENJOYS  -0.78 \
THE SNACKS BECAUSE CHEF BROCKETT IS THe N\

FOR THE 8LIND, A BLIND BOY PIGHTS WITH MIS TEACGHER WO  -0.0%
INTOLERABLE AMND MAS M| -

i
i
il
A

WHILE VISITING A SCHOOL

FINDS M 1M TRANSFERRED TO ANDTHER TEACHER,
Kll‘ FRIDAY TELLS ERIC KLOSS TMAT NIS MUSIC IS DELIGHTAUL. ERIC KL05S sAvS -0.93
HE ENJOYS HAVING A SUPERIOR LET HIM KNOW AW HE IS DOING. .
GIISSY LEARNS TO MAKE TOMATO SOUP AND TRIES IT OUT SUCCESSPULLY WITH MR. ROGERS  -1.42
AND CHEF BROCKETT. 7

THE PUPPETS TEASE HENRIETTA PUSSYCAT BY SAYING THAT IF SHE 1S NOT NICE TO THEM -31.02

IN
Mmmnmlmmmmmmclmmmmmm . =1.0%
LEARN HOW TO MUN AWA7 FAM HOME AND START A NEW LIPE.
] CHILD THE POR LISTENING TO ADULTS. TO BE  -1.18
LL YOU WILL ALWAYS NEED AN IMPORTANT PERSON TO KEEP YOU INFORMED OF HOW
YOU ARE DOING.
THE PUPPETS [N THE NEIGMBORHOOD OF MAKE BEL [EVE SHOW THE CHILD THAT [T IS PUN -1.23
TO PLAY OLD FASHIOMNED GAMES LIKE HOP-SCOTCH, JACKS AND MARBLES THE WAY TIEY
ARE SUPPOSED TO BE PLAYED.
SOME CHILDREN VISIT LADY ELAINE FAIRCHILDE IN THE NEIGHEORMOOD OF MAKE OEL IEVE. =1.27

SHE IS BUSY BUT DECIDES TO ENTERTAIN THEM SO THAT THEY WILL TELL THEIR e

PRIENDS WHAT A NICE PERSON SHE 1IS. . P
M. m PERSUADES A SHY HANDICAPPED CHILD TO MAKE PAPER AIRPLANES WITH THE -1.%

OTHER KIDS BECAUSE MR. POGERS KNOWS THIS WiLL MELP MIM GET ALONG BETTER WITH

mm.ﬂu%mAsmmmmmmwmnmmm -1.%7
RIGHT DECISIONS ABOUT TrE MENU,

mmnsusmmArmvma.ommmm!Mmmlmms =1.60
816 BROTHERS MODEL AIRPLANE, WHILE MAKING IT APPEAR “ACCIDENTAL."

MR. ROGERS TELLS A GROUP OF CHILDREN THAT WHEN AN ADULY DEMANDS THE MDST OF YOU  -1.60
IT IS POR YOUR Owh G0D LATER ON.

LADY ELAINE CONDUCTS "SCHOOL" TO TEACH HMANDICAPPED CHILDREN SNEAKY WAYS OF BEING  -1.97
SASSY, ! -

t
.

3

e
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21. ITEM DESCRIPTIONS AND DESCENDING ARRAY OF DIFFERENCES BETWEEN THE
TRAD;TIOML DIRECTED AND THE ADVENTURESOME TYPES 2

2 OIFFFRENCE

. 1 ]

42 FRTD ROGERS LISTFNS YO A FIVE YEAR OLO BOY TELL HOW MUCH * 1410 +1+419 24830

. ME ENJOYED SMASHING HIS BIG BROTHERS MODEL AIRPLANE, WHILE MAKING 17
APPEAR ®ACCIDFNTALL"

~ STUMBLES UPON THE “LAND COF NO PARENTS .
. 632 A CAMTGON SHOWS A FIVF YEAR OLD DEFORMED BOY WHO RUNS v 14820 +0,5066 2,308
AWAY PRCP HUME TO JOIN THE CIRCUS,
332 MMILF VISITING 8 SCHDOL FOR T)if .#LINDe A BLIND BOY FIGHTS
WITH HIS TEACHIR WHU FINDS HIM INTCLERASLE ANO HAS MM TRANSFFRRFD 10
A'abmtl THACHEF

" 642 TA DEAF S0Y REANS NUCKLFBF!RV FI‘CN TO _LFARN HOw TO AUILO 4 ’ ~ 0340 +1,674 2,023
RAFT S0 HE ANO MHIS FeRFND (AN SIMILARILY ESCAPE DOWN THF RIVER. <

T804 "LADY FLAINE 1S TNE ONLY ONE KN Tet NEIGHBORMOOD GF MAKE = 0,628 +1,559 19085
_BELLIEVE READY FOR THE_TRIP 10 THE MOCN, SHE SAYS IT IS WORTHWHILE 10 .
"TAKE RISKS e
_ 206 ING FRIDAY 1S HOLDING A "MAN® PARTY, HE INVITES FVFRY - 0e258 +1.717 1,973
800Y TO MIS CATTLE TO CANDILLY EXPRESS THEIR MAD FEELINGSe HE THINKS IT
1S FUN TD SFE MaNY WAYS T0 SAYe ™1 AM MAO,™ - ..
$02 TMF PUSPETS MAV! WEETING TC ORCANI2E BOYS AND GIRLS o 1961 =0+429 1832
e ALL OVER THE COUNTRY TO LEARN HOW TO RUN AWAY FPOM HOME AND START e
T UM NFW LIFE, .
27‘ LAOV ~ELAJNE- 35 JHE- O ONE IN THF NFIGHSORMNND OF MAKF + 0,473 +1,872 1400
TEVF -READY FOR THF TEIp TO THE- MUON, SHE ENJOYS TAKING RISKS,

172 THE PUPPETS PRESENT A PLAY ABOUT A LITTLE BOY,;WHMO HAPPILY = 3144 +1,203 20427 .

26296 =0,167 _ _ 26127

‘,‘2.. Hﬂm OGFRS VISITS THE MENTALLY RETARDULD CHILOREN AND - 10412 0,108 . 1,304

RELATES THE STCRY OF A CMILD WHO PERSISTUNTLY REPELED AGAINST WIS
TEACHERS IN OROER TO CONVINCE THEM THAT HE KCALLY WASN®T RETARDED,

TTI92TT THE PUPPETS FNJOY STAGING A STRIKE AGAINST KING FRIDAY'S T 0e568 +04596  1.184
ENEPGY PPOGRAM, ( o
322 “MR. RUCERS CHATS WITH A LITTLE RCY WhC 1S SEVERLY - 04536 4+0.620  1.1%

‘PUNISHED BY HIS FATHER, THF [CY PLEASAKTLY DAYDREsMS APOUT WMAT IT A-.; .

WEULO BE LIXE TO FUN AWAY FEOM HOMEs HUCK FINN SYVLF, .
_ 132 _LADY ELAINE CONDUCTS “SCHOOL® TO TgACH MANDICAPPEOQ L _='1a901 0,868 _ _ﬁqs}_
CHILDREN SNEAKY WAYS OF BEING SASSYe i
_302 LADY ELFINE PLAYFULLY STICKS OUT HFR TONGUT AT KINC e 0e375 404672 14040 _
AY WMD) HAD THREATENED T PUT HFR IN JAlt . et 5 . o
CHFF £EUCKFTT SAYS THAT HIS AGILATY 10 MAKE QUICK FIRST D137 -0,885 ~1.026
N _ IMPRESSIONS 1S uSEFULe A .
3517 CHPISSY, AN ORTHAPEDICALLY WANGICAPPED CHILD, HURRIES TO 1,048 22,074 ~1,024
... ANSWER THE PHONE; FRED ROGFRS COMMENTS THAT HE REALLY LIKFS SNAPPY o . =
OBEDIFENCE FROM CHILDRTN, ’
193 X OWL HAS A SIRTHDAY AND ENJOYS THE SPECIAL ACCEPTANCE - L #1,087 40,034 __ =1,032_
“ mo ‘TREATMENT FRGM THE OTHFR PUFPETS IN THE NEIGHSORMOOD OF MAKE BELIEVE
T n neo ROGERS ENJOYS SHOWING A OISABLED c«mo THE RIGHT T 406348 0,766 ~1,0%

. MAY 710 USE MEP CRUTCMES . . L
853 CHRISSY FEELS STCURE RSCAUSF HFR nmnos ARE THERE TD ) 414247 +0.126 . -14120
______ HELP HER LEARN TO WALK WITH Ni'w SRACFS, R ) L. e
215 MR, PUGFRS PERSUADIS A SHY, HANGICAPPED CHILD T( MAKE i 404924 0,241 ~1.164

_ PAPER AfRPLANES WITH THF OTHMER KIDS GECAUSE MR, ROGERS KNOWS THIS WILL . e —m
HELP HiM GEY ALONG BETTER WiTH OTHeRS. .
373 ON A FARM, CHRISSY APPRECIATES THE SUPPORT OF MER FRIFNOS 414502 + 04328 =1,173
ugg ARE THERE WHEN SHE NEFDS THIM AS SME OVERCOMES HER FEAR OF RIOING A
HORSE o
‘A's‘oi THE PUFPETS IN THE NEIGHBORMUOD OF MAKE BELIEVE SHOW THE T 414000 -0e204 - =14243

CHILD THAT 17 IS FUN TO PLAY OLU FASHIONEO GAMES LIKF HOP-SCOTCH,
JACKS AND MARELLS THE WAY ThHEY ARE SUPPOSED TN SE PLAYEN.
473 FRANRCOIS CLEMPMOMS STCTS UP A CONTEST AMONG SOMI CHILDPEN 406397 .0.,054 -~1.251
TO SEL WHO CAN of THE FIRST Tu LEARN THE SONG, "FVERYTHING GROWS :
= TNGETHER . :

T431 FRED RUGFRS SINGS A SONG ABOUT FOLLOWING SCHEOULES. THE T 400103 14887 ~i.740

LYRICS SAY IT IS BFNFFICIAL FOR THE CHILO TO FOLLOW THE SAMF ORODER EACH
OAY .

o * .

RIC

Aruitoxt provided by Eic:
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N

—~ 62 MRe ROGERS VISITS THE MENTALLY RETARDED CHILDRFN AND

_ 802_ THE py

A/NFW L IFE. 2

© 2064 KING FRIDAY IS HOLITING A ®MAD® PORTY, HE INVITES EVERY

_ 632 /A CARTOON SHOWS A FIVE YEAR (LD DEFORMED 80Y WHO: RUNS

/ AWAY FROM HOME TO JOIN THE CIRCUS.
_ 28} KING FRIDAY TELLS ERIC KLOSS THAT WIS MUSIC IS DELIGHTFUL

;eunsftm STORY OF A CHILD WHD PERSISTENTLY REPELED AGAINST WIS
uc»;;/

S IN OROER TO (u.\VINCF THEP THAT MHE REALLY WASN®T PfTARDEO.
PETS MAVE A MEETING TO ORGANIZE AUYS AND GIRLS
AUL OVER THE COUNTEY TO LEAPN HOW TU RUN AWAY FROM MOME AND START

ODY TO M1S CASTLE| TO LANDIDLY EXPRESS THEIR MAD FEELINGSe HE THINKS
1S FUN TO SFE MANY WAYS TO SAY, "1 aAM MAO.*

/ o ERIC KLOSS SAYS HE ENJOYS MAVING A SUPERIOR LET HIM ¥NOW HOw HE 1S

DOINGe

i

21 M. ROGFRS TELLS A GROUP OF CHILLREN THAT WHEN AN AOULT
= . __ DEMANDS THE MOST CF YOu 1T 1S FGR YCUR OWN GODD LATER gNe
404 LADY ELAINE 1S THE ONLY ONE N THE NFEIGHBOYHUOO OF MAKE
. BELIEVE RLADY FOR IME TRIP 10 THE MOON, SHE SAVS IT 1S WORTMWHILE TO

JAKRE ©°.

431

LYRICS SAY IT IS
DAY, .

ERED RCGERS STHGS A SONG ABCUT FOLLOWING SCHEDULESe THE
) SENEFICIAL FUP THE CHILO TO FOLLOW THE SANE ORDFR EACH

- "% DML MAS MIS OWN PULES OF REMAVIO®, ME SAYS 1T 1S 600D
el H INTERRAL STANDARDS.

FOR EVFRYRODY 10 RELY ON THIIR OWN
VISIT LACY ELAINE FAIRCHILDE IN Thé

NEIGHEOPHCLD GF MANE BELICVEe SHE 1S GUSY oUT DECIDES TO ENTECTAIN THeWw ..
st oD THAT THEY wWiLL TRLL THFI® FRIEVDS wHAT A NICE PERSON SHE 1S,

T 83 SOME CHILUREN

351 CHRISSY, AN ORTHOPENICALLY HANDICAPPED CHILD. HURRIES TO

ANSWER THE PHMONES FRED ROGE®S CLMMENTS THAT He BFALLY Lt

ODEOIENCE FROM CHILORIMNe

“ 113  WHEN MR, ROGERS PLANS 2 SPECIAL PARTY HE DFPFNOS ON CHEF
BROCKETT TO MAKE THE ®IGHT NECISIONS ABOUT THE MENUe
¥ RY €N A PAIR OF SNOW

394 MRe ROGERS WANTS CMEF RRUCKEIT TO T
SHOES. CHEE BROCKETT FINDS 1T INTE

T T 77T ON GERORE.

ERIC

Aruitoxt provided by Eic:

KES SNAPPY
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~
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=1e412 40684
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ITEM DESCRIPTIONS AND DESCENDING ARRAY OF DIFFERENCES BETWEEN THE
TRADITION-DIRECTED AND THE LIBERATED-TOWARD-"'NORMALCY' (OUTER-DIRECTED)
TYPES

3 DJFFERENCE

_=1e961 40,021

T aDe258 +14385
1m_ oo

_wdeB820 D439
. a 00545 +0e539

TTT 04869 40,085 T 14034

24096
1.982

"1.843

1.381
1,084

0425 40,579 14004
40,183 50,099 —=1e082
T 400356 ~ 0e805  =1o) T —
T c0e391 - 14656 ~1e263
L a)e048 = 24414 =1,365. __
o "boﬂ“ - —0'.“0 | .;l o‘i‘”“
Tie933

T T 30721 - 00212
RESTING BECAUSE HE HAS NEVER HAD THEN )




i 23. ITEM DESCRIPTIONS AND DESCENDING ARRAY OF DIFFERENCES BETWEEN THE
: TRADITION-DIRECTED AND THE SELF-DIRECTED TYPES

. L

¢ . , 1 "4  DIFFERENCE
T of TR, ROGERS VISITS THE MENTALLY lmmom CHILDREN AND = 16412 +2,019 34431
_RELATES THE STORY UF A THILD WMy PERSISTENTLY REPELFD AGAINST HIS .
T TLACHERS IN OXnFR TO CONVINCE THEM THAT ME REALLY WASN®Y RF TARDFO,
$2_ M, ROGERS 1S wRITING A SONG, WHICH ME WILL SING AT A = 14132 +1.688 2,817
! LATER TIME, ARDUT THE SLAND OF ND PARENTS »
172, THE PUPPETS PRESENT A PLAY AcOUT A LITTILE 80V WO m"u.v @ 1,144 ¢1,473 24017
o) SWHELES UPON IHE SLAND OF N0 PARINTS ™
' _204 . KING FRIDAY 1S POLDING A “MAL® PARIY, NE INVITFS EVERY = 0,258 +1.930 2108
‘$00Y TO MIS CASTLF TG CANDIOLY FXPRESS TMEIR MAD FEELINGSe MF THINKS IT™
. IS FUN T SFE MENY WAYS TO SAy, "1 AM MADe"
13 LADY ELAING FAIRCHILOT WATCHMES Tr'E CRILOREN CARFFRULLY - 0,434 +1.440 1.874
Hﬁk ;:E PRETENOS TO GET ANGRY SO TwAY SHE WILL KNOW SETIFR WOW TO DEAL | - -
WiTH Me 1
483 1O PUNISH THE CTIMER PUPPETS, MENKIETTA mssvcn FNJOYS -~ 0808 706649 _1.537__
1SOLATING MERSFUF FROR THEM,
%2 _ LADY ELAINE PLOTS WiITH ANOTMIR SUPPET ABOUT Hgw 1O = 04038 0,002 . 14317
UNDERKINE KING FP DAY IS ROMAIN,
332 wWHILE VISITING A SCHOOL FUR THE ELIND, A BLIND BOY FIGHTS
WITH MIS TEACHSR WHO FINDS MIM INJOLERABLF AND MAS Himn TRANSFERRED TO
- ANOTMER TEACHER.

- - -

- 24296 04863  leaSI .

TI%2 THE PUPPETS ENJOY STAGING A STRIKE AGAINST KING FRIOAYSS ‘ TTe 0,548 +0,602 ° 1,250
ENERGCY PROCRAM, .

632 A CAPTCON SHOWS A FIVP YEAR OLO OLFORMED BOY WHO RUNS -1.01(\-0.121 1090
ANAY FROM MOME 7O JOIN THE CIRCUS,

"

313 ON MIS BIARTHDAY X ONL 1S EXTREMELY HAPPY FOR THE OTMER + 0,210 u.uz 10051
PUPPETS EXPRESS THEIR FONDNESS +OR MIM BY HAVING A BIRTHDAY
PARTY. TO HIM TH]S MFANS HF 1S ACCEPTFD SCCIALLY. O
_.362_ MR, ROGERS SHOWS THE MELEN K:LLFR FILM SEGRENT WHICM + 0,758 +1,174 1.019
SHOWS HELEN VIDLENTLY REVOLTING AGAINST MER TEACHER UNTIL SHE nnul.l.v
LEARNS THE WORO W = A & T =t = R ANDO WHAT IT MEANS, L _ -
1617 LADY ELAINE E£INDS MER MUSEUM NOT QUITE IN ORDERe HANO 0 0%212 +3e228 T 1010
TMAN NEGR] TOUK CARE OF 1T sUT “OT IN THE wAY SHE LHTENNED, SME su;ws - ,4,_“,_
AND SAYS IT 1S BETTER TC MAKE ¢XPECTATIONS ABSOLUTELY CLEAR.
11 MENRIETTA PUSSYCAT TELLS A MANDICAFPED CHILD [T PAYS TO o ;.l’oo «0e175 . 1,013
88— NT FCR LT MILL MELP YOU I THE LOGUG SUN. . '

—— am 2 e se e mee e em e am e em——— ———

Tase MR, APPROACHES- THE BAND AFTFR THE SHOWS MF LIKES F04960 ~ 0142 .171
10 TWEEIFFERENT XINDS; OF MUS JCAL IHSTRUMENTS. _ . .
Ta14” .IN AN FMFRGENCY SITUATION MRe RUGERS LIKES TO MAKEOUTCK T* 04749 #0353 -1.103
ASSESSMENTS; PUT KE 1S READY TO CHANGE AS NEW INFORMATION 1S RFCEIVED, e ————
THSY “CHRISSY FEELS SECURE BECAUSE MER FRIEVDS ARE THEPE T0 T 1,247 + 0,137 ~1,4110
MELP MER LEARN TO WALK WiTH NEW E®ACFS. L .
398 TWRe ROGERS WANTS CHLF BROCKETT TO TRY ON A PAIR NF SNOW T e 14721 40,318 o408
_____ SHOES e CMEF BROCKFTT FINDS IT INTER:STING EECAUSE HE hAS NEVER HAD THENM R e e
ON EEFORE,
124 MRSLMCFEELY LETS CHRISSY MAKE TOMATO SOUP FOR MR, ROGERS . ? 34000 WSS __=leST._
AND CHEF BROCKFTT, SHE LIKES TU SEE CHEISSY DO THINGS WITHIN MER CAP AR .
LITY. . ——— ——
143 TR, POGERS PLANS A SPECIAL PARTY AT A SCHONL FDR MANDL - T 14070 <076 ~14847

CAPPED CHILDREN AND ENJOYS DEPSNDING DV CHMek BROCKETY TO nnns THE

SNACKS, BECAUSF CHEF AROCKETY IS THF MAN IN THE KNOW aAPOUT THESE THINGS,

_373 ON A FARMy CHRISSY APPUICIATES THE SUPPORT OF HER FRIFNDS ¢ 1,502 - 06402 ___ 1,944
WHO APE TMFRE WHEN SHF NEEDS THEM AS SHE CVERCOMES WCR FEAR OF RIDING “a

HORSE, e - —
K 233 T FRANCOLS CLEMMONS ENJOYS THE COOPEPATION OF SOME TMILDREN ¢ 14220 0,776 -2.008
. WHEN b€ SHOWS THEM HOW TO SING. "eOWs. POWe POW YOUR RQAT,® N TwO A _ —
CROUPS .
881 TME PUFPETS IN THe NEIGHSORWOOD OF MAKE BELIEVE SHOW THE o 14000 21,233 _ -2,233

TCHILDO THAT 1T IS FUN T6 PLAY OLH FALHIONED CAMES LIKF HOP=SCOTCM, )
JACKS AND MARSBLES THE WAY TutY ARE SUPPOSED TO BE PLAYED. =

94 CHRISSY LEARNS 10 MAKE TOMAID SOUP AND TE1ES 1T OUT * 10348 24021 -2.385
SUCCESSFULLY WITH MR, ROGERS ANl CHEF BAOCKETTe
113 WMLEN Mhe ROGERS PLANS A SPECIAL PARTY ME CEPENDS ON CHFF ° * 0,886 35T =2.453
__ . SPOCKFTT TO MAKE THE RIGHT DICISICVS ABDUY. THD MENU, e e e e ——
213 MR, PIGERS PERSUSDIS A SHY MANDICARPED CHILD TO MAYF * 06926 L1307 24471

PAPER AJFPLANLS WITH THE OTHe® X105 SECAUSE MRe ROGERS KNOWS THIS wiLL
HELP HIM GET ALONG BRTTER nifH OTHEKS,

i " | ot 104 L/

ERIC ‘ - 5

.
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24, ITEM DESCRIPTIONS AND DESCENDING ARRAY OF DIFFERENCES BETWEEN THE
ADVENTURESOME AND THE LIBERATED-T ~"NORMALCY" (OUTER-DIRECTED)

" TYPES » \
W ) IR 3 DIFFFRFNCE
1261 RING™FRIDAV TELLS ENIC KLOSS THAT Wi§ WUSIC TS5 DELIGNTFUL' 31.345 04539 1e604
o ERIC KLUSS SAYS MF ENJOYS WAVING_A SUPERIOR LET MIN KNOW WOW ME IS _ = _ _. ____ °

NG,
21 _ MR, POGERS TELLS A GROUP OF CHILOREN THAT WHEN AN ADULT

- - =Te497 0,165 . 1e662 . _ -
DFMANDS THE MOST LF YOU 1T IS FCR YLUR OWM COOD LATER pNe -

L 233 _ MRe NOGLRS PERSUAOLS A SHY MANDICAPPID CHILD TO MAKE «0e241 #1387 1.6208
’A'!R.,AM'LANFS WITH THE OTHER XIDS BLCAUSE mR, POGERS KND\IS ™IS witL
~LMELP HIN GFT ALONG B*TTFR WITH CIMERS, A Y
"853 "CHRISSY FEFLS STCURF BFCAUSE MER FRILNDS ARE THERE T0 +0,126 41,722 1598
; HELP MER LEARYN TG WALK WITH NEW BRACES. .. e e e e
lhl TLADY ELAINE FINNS MFR MUSFUM NOT QUITE 1N LROFPe HANO «0+509 #0480 1549
* BMAM NEGRI TOOK .CARE OF IT LUT NOJ [N THME WAY SHE INTENOFDe SMF SIGMS . e e e e e —
~TAND SAYS T IS PETTELR TO mavg EXPECTATIONS AESOLUTELY CLEAR,
183 Mo RGGERS FNJOYS GEITING A SHY WANDICAPPEO CMILD TO WAKE . . . - 0380, M 806 __ leb24
PAPER AJRPLANLS WITH THE OTHER KIDSe R
1 _FRID ROGFRS ENJOYS SMOWING A O1SaBLEO CHILO !HE RIGHT R - e .=0sT46 404634 __ 1.380___
WaY 10 USE ME® CRUTCHES,
_22) INSTRUCTING HOW ON MUST ACT WHILE VISITING A HANOICAPPED .=0ed4l 40,9719 _ _1,360..
‘ FxlEND, FRED RCGERS KHEEHFUL&V MAKES MIS EXPECTATIONS ABSOLUTELY CLEAR
TO ¥HE cHiLO. . e v —- - -
373 ToN A Fakm, CHR ISSY APPRECIATES THE SUPPORT UF HER ERIENOS ~ T 40328 41.59% 1267
_ . WHD ARE THFSF WHEN SMEt NEROS TMEM AS SHE OVERCOMES MER FEAR OF RIOING A . e e —
632 ‘N(CH‘S.(‘.“‘N SHOWS A FIVE YFAR ULO OFFORMED ROY WHO RUNS +0,566 =DeA2® «] 4005 R
_ . _ AWAY FRUM HUME TO JOIN THME CIRCUSe e e R
#7164 TLAOY ELAINE ]S THME GNLY UNF IN THE NFIGHBORHODO OF MAKF +1e873 +0.82)  =1,0%2
N __ BELIEVL RTADY FOR Int TRIS 0O THE MOONe SHE ENJOYS TAPING RISKSe R /’ oo
3327 WHILE VISITING A SCMGOL =02 THE ELIND, A BLIND AOY FIGhTS 06167 1308 =1.128
~ WITH HIS TEACHER wHD FINOS MIM INTOLERABLE ANO HAS MIM TRANSFERREO TO R ; -
AKOTHER TEACHFR, /
_39 _ MR, YOGERS WANTS CHEF KPCCKETT TO TRY ON A PAIR OF SKNOW . 40,983.204212 __ =1.198
snots.osnn BROCKETT FINOS IT INTERESTING BECAUSE HE HAS '!EVE! HAD THEM
ON BFHO%F, o - . -
“300° MEF EROUKET SAYS WREN riE WAS YOUNG HE OETERMINFO TO WALK T 40,572 ~0eT11 =1.282
. W1THOUT UTCMES, MF FFELS FENFFITS COME FROM NAVING GOALS WHEN YOU ARE LA et m e
, YOUNG TU WELP YOU COME CUT GUN TOPe -
S04 X CML MAS MIS OV RULES OF FFHAVIOf, MF LIKFS TO SEE e e #)0012 -0.274 ___Fle2ln
= OTHIRS RELY ON TMEIR INTFRNBL STANOAROS TGOe : .
302 LADY FLAINF PLAYFULLY STICKS OUT MER TONGUE AT X ING i . 404872 ~0e7TT4 1047 __
. FRIDAY WHD MAD THREATEMEO - 10 PUT HER IN JAlLe .
594_ X OWL hAS MIS OWN RULES OF PEHAVIORe Hf SAYS IT 1§ GDOD s Web93 00805 _ ~led98 _

FOR EVERYBCOY TO RELY O TMEIR GWN INTERNAL STANDARODS. .

; 322 MR, RCGF®S CHATS wITH A LITTLF BLY WHO IS SEVFRLY 0620 -14102__ _=)oT22
PUNISHED BY HIS FAIMER, TME BOY PLEASANTLY DAYOREAME AROUT WNAT IT .
* WOULD BE LIKE TO PUN AWAY FEOM HOME, MUCK FINN STYLE. - - .
42 A O AF EOY READS MUCKLERLRRY FIN: TO LEARN HCW TO BUILO A AebTh 0,323 =2.007
. __ RAFT SO Mt AND HIS FPLIFND CAN SIMILARILY FSCAPE DOWN THME RIVER, . - - o -
172 THE PUFPETS PRESENT A PLAY AEOUY A LITTLE BOY WMO HAPPILY 1,283 -1.044 \»r.azv
STUMELES UPON THE “LAND [F ND PARENTS o —t e -
%7 "ERED ROGERS LISTENS ¥0 A FIVE-YEAR OLD- 8OY-THLL- HOWMUCH |~ - o e T o418 -t 758 34178

ME ENJOYED SMASHING MIS BIG BROTHERS MODEL AIRPLANE, WMl E NAKING l'l
APPFEAR “ACCIDENTALS" ) .

B
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25.
' ADVENTURESOME AND THE SELF-DIRECTED TYPES

A ]

13 LAOY ELAINE FAIRCHILDE WATCHIS THE CHILDREN CAPEFULLY

-t

WHEN-SHE PRFTFNDS TO GET ANCRY SO THAT SHF WILL KWH SETTFR HOW TOD OEAL
WITH THEM,

62 M, ROCEPS VISITS THF MENTALLY RETARDED CHILUREN AND

RELATIS THE STORY OF A CHILD wHD PFRSISTENTLY RFPELFD AGAINST MIS
TFACHIRS Ix OFfe® TO CONVINLE THIM THAT ML REALLY WASNOT RETARNED.

52 MR, ROGIRS IS WwSITING A SONGe WHICH HF WILL SING AT A

483 TI0 PUNISH THE CTHER PUPPLTS, HENRISTTA 'USSVCAF ENJOYS

LATER TINEGAROUT THF SLAND OF NO PARFNTS ..
MDY ELAINE M‘E\M NOT QUITE IN ORT'R, MAND

IMAN NFGR 1 TOOR CARFE AT PUT NGT IN THF WaY SFE INTENDED. SHE SIGHS
AND SAYS IT Is AFITFR 1O MARE EXPECTAVIONS ASSOLUTFLY CLFAR,

313 .ON WIS BIRTHDAY X OwL IS IXTOFmglY MAPPY FOR THE OTHER

PUPPETS EXPRESS THEIR FUNONESS FOR MIM BY MAVING A BIRTHDAY
PARTY, TO HIM TS M:ANS HE }S ACCFPTFD SUCIALLY.

ISOLATING HERSKFLF FROM _THFNM,

351 CHRITSY, AN ORTHOPFDICALLY HaNOICAPPED CHILDG WURRIES 1O

S11 MENRIETTA PUSSYCAT TELLS A HANDICAPPED CHILD 1T PAYS YO

ANSWER THE PHUNE S SRFD RDGH®S COMMENTS THAT HF Really LIKES SNAPPY
OCEDIENCE FROM CHILORENS

OF OBEDIENT FOR 1T WILL MEL® YOU IN THE LONG RUNe

444 MRe RUGFRS APPROACHES THF BAND AFTFR THE SHOM AND TNIFS

A

MR, RUCERS SHOWS THF MELEN RELLTR FILP SEGMERT WHICH :

362

A .

s
03

1247

132

143

o

FRANCOIS CLEMMONS tNJOYS THE COQPERATION OF

TO PLAY THE TRUMPLT ANT THE GRUM, ML THINKS 1T IS SENEFICIAL TO XNOW
OIFFERENT KINDS OF MUSICAL INSTCUNFNTS,

SHOMS HELFN VICLENTLY REVOLFING ACAINST HER TEACHER UNT
LEAPNS THE WORD W = & = T = E « & 2\0 WHAT 1T MEANS,
CHRIYSY LEAVES TO SNSWER THF PHONE . FRED RULGFRS CONFIDFS
FO MRS, MCFCELY THAT HIS FIRST IMPRFSSIONS |OOF PCDPLE AREI USUALLY RIGHT.
SOME CHILNRFN

PO YOUR BNAT,® IN TW)

|R|. SHE FINALLY

MHEN HE SHONS THEM HOW 10 SING, "RONW, ROW,
GROUPS, -

(MRSGMCFEFLY LETS CHRESSY MAKE mnuo sSCUP F
AND CHEF BROCXETY, SHE LIKFS 1O SEF CHRIS
L1TY,

LADY ELAINE COANDUCTS =SCHOOL™ TO THACH MANDICAPPFD B
CHILDPEN SKEAKY WAYS DF LEING SASSYe -

MR RCOFRS PLANS A SPFCIAL PARTY AT A scnom. FOR HANDI -

CAPPED CHILOREN AND INJOYS DEPENDING ON CHEF BROCKETT TO PREPARF THF
SNACKS, STCAUSE CHMEF BROCKFTIT 1S THE MAN IN THE KNOW ABOUT THESE THINGS.

R MR, ROGERS

T 6387TA CARTNON SHOWS A FIVE YEAR OLD NEFORMED SNY WHO NS

213

. 204
274
404

”%
A2
T a2

AWAY $ROM WOME TO JOIN THE CIRCUS,
RRe POGFRS PERSUADES A SHY NANB]CAF"O CHILD TO #aKE
PAPEP AIRPLANES WITH THE OTHFP KIS BECAUSF MR, ROGFRS XNOWS THIS WILL
MELP MIM GET ALONG BFTTER Wit OTheRS,
MR, ROGERS APPROACHES THE 8IND'AFTFR THE SHOWS ME LIKES
10 TRY DIFFFOENT KINDS OF MUSICAL INSTRUMINTS,
LADY ELAINE 1S THE ONLY UNE IN THE NEIGHBURNODD DF MAKE
SELLIEVE RFADY FOR THE TRIP TO ThE MUON, SHF FNJDYS TAKING R1ISKS,
LADY ELAINE IS THE UNLY ONE IN THE NEIGHBORHUOD OF MAKE
'i:i:i;;&nl&l FUR THE TRIP TO THE MOOMe SHE SAYS 41 1$ WORTHWMILE 10
T s .
WHEN Whe ROGERS PLANS A SPFCIAL PA®TY HE OFPENDS ou CHEE :
BROCKETT TO MAKF THE RIGHT OtCILIUNS AROUT THT WENU, :
CHRISSY LFARNS Tt MAKE TCMATO SOLP AND TRIES 1T OUV
SUCCFSSFULLY WITH MRe ROGEFS ANU CHMEF BROCKETTY,
A DEAF BOY R¥ADS Hl,CI'LFg‘RRV Finn TO LFARN HOW TO SUILD A
RAFT S0 ME AND MIS—FRIEND CAN SIMILARILY ESCAFE ONWN THE RIVER.
FRIO FUGLRS LISTENS TO A FIVE YEAR OLD B0Y TLLL HOW MUCH
HE ENJOYFD SHMASHING HIS B1G SROTHFRS MODEL AIRPLANE, WHILF MAKING
APPEAR WACCIDENTAL,®

1

-
=

Y DO THINGS WITHIN HFR CAPAB]L

ITEM DESCRIPTIONS AND DESCENDING ARRAY OF DIFFERENCES BETWEEN THE

. %1201 ~0,142

+10073 40527
+1.5%9 +0.070

~00026 = 14587
+04745 = 1.02]
+1e674 = 04531

414419 ~ 14601
. 0®

2 & DIFFERFNCE
"lellS Y 440 2354
PO A R
~0,108 2,019 2127
~0e422 *.08% 2107
-0.509 *1.228 1.737
~0e420 *1e262 14681
T=14024 *0.049  1.872
-~ 24074 ~0.50° 1e565
16698 0,175 14822 \
+0e300 +1.596  1e215
+ 0506 *1.774  lolE88
+ 14293 ~0.142 1181
400240 0,776  =1e016 |
\
) \
40538 ~0e545 =14100 |
'o..“ "lo‘.‘ - *‘%”
+0:376 ~0.776  -1.152
0,568 “Da721  =10d87
“0e28] =1.567 <1326

~le343 _
rle348
=] o489

-1e841
~1.766
~24206
-3.620

\
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26. [ITEM DESCRIPTIONS AND DESCENDING ARRAY OF DIFFERENCES BETWEEN THE
L IBERATED-TOWARD-""NORMALCY'" (OUTER-DIRECTED) AND THE SELF-DIRECTED
\
. : . 3 4  DIFFIRENCT
82 WR, POGERS 1S WRITING A SONG, WMICH ME WILL SING AT a 1,087 41,485 2772
N LATLR TIME, ARCUT THE SLAND OF YOI PARENTS ™ . .
172 THE FUPPFIS PRESTNT A PLAY AtUUT A'LITILF ECY WHO HAPPILY =10044 +]1,473 2517
STUMBLES UPON THE WLAND OF NO PARENTS " :
351 CHRI'SY, AN ORIHOPEOICALLY MANOICAPPFD CHILDe MURRIES TO =2.414 -0,30® 1005 .
ANSHER THF PHONES FRFD ROCTRS CUMMTNTS THAT HE REALLY LIKFS SNAPPY
OBEOIeNCE FROM CHILOREN, | a
32 LADY CLAINF PLUTS WITH ANOTHER pyPPFT ABOUT MOW TQ - ' =1e117 40,602 1799
UNOCPHINE KING FRIDAY?®S DOMSIA, . N
13 ° LADY FLAINE FAIRCHILDE WATCH:S TmF CHILOREN CAREFULLY =0e168 #1440 1407
WHEN SH: PRETENDS 10 GET ANGRY 20 THAT SHE NILL KNOW BCTTER mu T0 OEAL
MITH THEM,
“e ﬁ. RCGERS APPAGACHES THE BAND AFRTER THE SHOW AND Tm]FS +0.129 +1.%96 1e466
L 0 PLAY THE TRUMRFT AN THF DPUN, HE THINKS 1T 1S SENFFICIAL TO RNOW . e i mmee
OIFFERENT \KINDS OF MUSICAL INSTIUNENTS,
62 MR, PCGERS VISHITS THF NFNTALLY iB4RDED CHILORTN AND +00604 42,019 1338
RELATIS THE STORY OF A CHILO wHU PERSISTENILY REFELED AGAINST MIS
TEACHERS IN ORUFR TQ CONVINCE THEM [HAT HE RESLLY WASN?T RETAROEOD, L.
T A3 TO PUNISH THg GTHER PUPPETS, MENKIETTA PUSSYCAT ENJOVS «0e675 40649 14325
. . _ USOLATING MERSLLF FROM THENM, e eama
- 322 MRe ROGERS CHATS WITH A LITILE 30 1S SEVERLY «1,102 +0.192 10295,
. \ _.._.._ PUNISHEO RY MIS FaATHFRe THI AOY PLEASANTLY D’ fDREAMS ABOUT .WHAT 17 . -
WOULD PF LIKF TO FPUN AWAY FROM HOMFo HUCK FINN STYLES
_ 406 X OMi MaS WIS CWN XULFS CF E+MaVICA, ME LIKES TO SFE «0e274 ¢1017 3261
DTMERS RELY ON ThHEI® INTERNEL S12%DAKOS TC0. . c e -
_ 302 LAOY FLAINE PLAYFULLY STICKS CUT HER RCNGUE AT KING .. =0eTV4 40282 _ 1,086 .
FRIDAY WHD WAD THREATENED T PUT HER UN JAlL. / N
113 WHEN PR, RUGFRS PLANS A SPECIAL PARTY HE DEOENDS ON CHFF 206540 <1367 ~1.027 E
____ GROCRETY TO MAKE THF RIGHT HECISIONS ABOUT THF MEVU, ' i . .- .
221 T INSTRUCTING HOW ONF MUST ACT WMIL® VISITING A HANDICAPPED 40,919 0,142 ~1.060
. .. ERIENDy FOED ®LGEFS CHFFRFLLLY MAKES HIS tXPECTRTIONS ABSOLUTELY CLEAR \ .
. TO THE CHILD. \
B 802 THE PUPPFTS HAVE /A MEETING JO ORGANIZE BDYS AND GIRLS +0,021 1,053 ~1s070
ALL GVER THE CCUNTRY TO LEARN WiW YO R AWAY FRON_HOPE AND START _
A NEW LIFE, o . X e e -
T1 FRED RIGLRS TNJUYS SHONING ‘A GISAELED cm‘.o THE PIGHT : *0.634 -0.998 -x.zss
: WAY TO USE ME® CRUTCHES. | E i . _
235 T PRANCOIS CLEMMGP S FNJLYS THF TLEPERATION ar SOME CHILDOEN +0.549 0,776  =1.326 '
. _MHEN ¥E snms THER HO&_TO SINGs “R0Ms, Rony Wy YOUR eou.yu THO. | el o e e
" TTGROUPS, 2 '
_ 183 M. RGULERS s'uovs CETTING A SHY ® lc PPED CMILD TO MAKE + 1,804 406348 ~14458
- PAPER AJRPLANES WITH THE OTHIR X -
- \\zu KING FEID8Y TELLS [®IX KLUSS ThAT WIS WUSIC!IS DELIGHIFUL +0.539 40,932 ~led72__
. \ . E“c KLOSS SAYS ME ENJOYS MAVING A SUPERTOR LET HIM KNNW HOW HF 1S
OOING, - . - .- a . me—
T1Z4 T MRSPCFEFLY LETS CHRISSY MAKE 1DPATO SOUP ;on PR o ROGERS + 06924 -Da%63 ~1.489
. AND CHéF BROCKETT, SHE LIKSES TO St€ CHRISSY O ‘mINGS MITHIN MER CAMIi - -
LITY.
S81 ME FUPPETS IN THE NEI(MPORMIOD DF MAKE aruew SHON THE f! +0s279 21,233  ~1.302
CHILOD THAT 17 1S\ FUN 10 PLAY OLir FASHIONED GOMES LIKE HDP-SCOTCH, N
. _JACKS AND MARLLES THE WAY ThEY £F1 SUPFOSEDN TN bE PLAYEN. . . — e
145 MR, POCERS PLANS A SPECIAL PARTY AT A SCHOOL FUR HANOI +04801 D776 -14577
CAPPED CHILORIN AND ENJU'YS CEPEXLING ON CHFF FROCFETT TO PRFPARF THF -
SMACKSs BECAUSE CHEF PROCKETT 1S THL MAN IN THE. FNOW ABOUT THESE THINGS. ’ :
833 CHRISSY FFFLS SFCURF PFCAUSF NFR FRIENDS ARF WF*F 19 +1e722 400137 =1.585
HELP HER LEARN 10 WALY wlTH Nid ESACES, !
21 MR, POGERS TELLS A GRCUP OF CMILEPFEN THAT WHEN AN ADULT . #0165 214001 __~1,766 _
- DFMANLS THF pDST OF YOU 1T §S FGP YLUR OWN LOCD LATER ON.
94 CHRILLY LFAKNS 10 MAKF T(MATQ SOUP ANO TRIES IY OUT +0.967 =1.021 ~1,98%
SUCCTLSHULLY WITH MPo RCGERS 270 CHEF BROCKITT, A
373 0N A FARM, CHRISSY APPRECIATFS Tuf SUPPORY UF wE® rhlwns + 10995 200442 ~2.038
WhO A®E THERE WHLN tHE NCEDS THIM AS SHE OVLRCONMES \Ntl FFAR NF RIDING A
. . MORSEe . N -
213 MR, LOCFRS PERSUADIS A SHY MANOICAPPED CHILD 1C MAKE 10307 <1567 =2.954
PAPER AIMPLANTS WITH THF CTHER » 0SS B8FCAULF MR, ROGFRS KNOWS THIS WILL R
HELR HIM GET ALCNG BETTEP WITH CTHERSS - «
3 N v =
- .
; i

ERI!
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27. CONSENSUS ITEMS AND AVERAGE 2-SCORES” FOR‘ALt,: PERSONAL ENJOYMENT TYPES

ITEN DESCRIPTION . AVERAGE Z-SCORE

LADY ABERLIN xmws DIFFERENCES AMONG THE CHILDREN WHO
HAND ICAPPED. IKES TO DEAL WITH THEM ACCORDING TO THEIR
INDIVIDUAL umquaess

KING FRIDAY IS HOLDING A "MAD' PARTY, HE INVITES EVERYBODY TO HIS
CASTLE TO EXPRESS THEIR MAD FEELINGS. HE THINKS IT IS IMPORTANT
TO KNOW THERE ARE.MANY WAYS TO SAY, "1 AM MAD."

LADY ABERLIN KNOWS THE DIFFERENCES AMONG THE PUPPETS, SHE THINKS 1T
IS IMPORTANT TO DEAL WITH THEM ACCORDING Ta THEIR INDIVIDUAL
\mquepes

MR. ROGERS, WANTS CHEF BROCKETT TO TRY ON A PAIR OF SNOW smes GEF
smrs IT 15 GOOD TO HAVE A NEW EXPERTENCE,

MR. ROGERS THINKS IT 1S GOOD TO MAKE QUICK ASSESSNENTS IN AN EMERGENCY
SITUATION AND IS READY TO CHANGE AS NEW INFORMATION IS RECEIVED.
THE S BAND TOGETHER 70 COOPERATE WITH KING FRIDAY IN ORDER 'ro

AVOID TROUBLE. \

THE PUPPETS SECRETLY STEAL AwAY FROM BOSSY LADY ELAINE AND ENJOY A
DEL IGHTFUL PICNIC TCSETHER. ;

THE PUPPETS WINK AT EACH OTHER AS'‘THEY GO ALONG WITH ue/or KING
FRIDAY'S MANDATES.

_ £ ARRkRR KX :
. FRED ROGERS LIKES TO MAKE SURE THAT THE HANDICAPPED/CHILD SETS UP A

SCHEDULE OF EXERCISING EVERY DAY.
A PLAYFUL SONG - "DON'T BITE THE HND THAT FEEDS YOU'.- IS SUNG BY
MR. ROGERS.

 LADY ELAINE INSISTS IT WOULD MAKE A BLIND CHILD W\PP’Y TO FOLLOW THE SAME

ORDER EACH DAY SO HE ENCOUNTERS LITTLE CONFUSION.
THE PUPPETS-JEASE HENRIETTA PUSSYCAT BY SAYING THAT IF SHE. IS NOT NICE
OTl'EdTl-EYHlLL IGNORE HER IN THE FUTURE.

FRIDAY USES THE "NUTCRACKER SUITE™ TO HELP CXPLAIN TO A CHILD THAT

PLAYM TIN SOLDIER GAMES WILL HELP HIM GROW UP A WINNER.

MR. ROGERS DISCUSSES WITH THE CHILD THE REASONS FOR, LISTENING TO ADULTS

70 BE A WINMER YOU WILL ALWAYS NEED AN IMPORTANT PERSON TO KEEP YOU
,lmoinwvwmsoolm., o

N . , \\ \

N\

+1.62

A ’

+1.50

+1.33

+0.67
+.0d
+0.29
+0.ll‘
+0.09

-0.29
-0.54
-0.55
-1.21
-1.26
-1.‘08‘
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2§. CORRELATION BETWEEN PERSONAL ENJOYMENT TYPES
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30. DESCENDING ARRAY OF Z-SCORES AND ITEM DESCRIPTIONS FOR THE SOCIAL DESIRABILITY

INTERPERSONAL CONCERN TYPE . :
CHRISSY FEELS SE.C\.RE BECAUSE HER FRIENDS ARE THERE TO HELP HER LEARN TO WALK WITH -

BEING SASSY.

) “f

\ !

L 4

101

553 +1.84
NEW BRACES.
373 ON A FARM, CHRISSY APPRECIATES THE SUPPORT OF HER FRIENDS WHO ARE THERE WHEN SHE  41.74%
NEEDS THEM AS OVERCOMES HER FEAR OF RIDING A HORSE.
564 LADY ABERLIN THE DIFFERENCES AMONG THE CHILDREN WHO ARE HANDICAPPED. SHE  +1.60
LIKES TO DEAL WITH ACCORDING TO THEIR INDIVIDUAL UNIQUENESS.
213 MR. ROGERS PERSUADES A HANDICAPPED- CHILD TO MAKE PAPER AIRPLANES WITH THE +1.47
OTHER KIDS BECAUSE MR. ROGERS KNOWS THIS WILL HELP HIM GET ALONG BETTER WITH
124 MRS. MCFEELY LETS CHRISSY MAKE TOMATO SOUP FOR MR. ROGERS AND CHEF BROCKETT. SHE +1.37
LIKES TO SEE CHRISSY DO THINGS WITHIN HER CAPABILITY. L
183 MR. ROGERS ENJOYS GETTING A SHY HANDICAPPED CHILD TO MAKE PAPER AIRPLANES WITH ' +1.33
THE OTHER KIDS. . ’
534 LADY ABEPLIN KNOWS THE DIFFERENCES AMONG THE PUPPETS,.- SHE THINKS IT IS +1.31
IMPORTANT TO DEAL WITH THEM ACCORDING TO THEIR INDIVIDUAL UNIQUENESS.
Wi MR. ROGERS APPROACHES THE BAND AFTER THE SHOW AND TRIES TO PLAY THE TRUMPET +1.22
AND THE DRUM. HE THINKS IT 1S BENEFICIAL TO KNOW DIFFERENT KINDS OF
MUSICAL INSTRUMENTS. ? .
233 FRANCOIS CLEMMONS ENJOYS THE COOPERATION OF SOME CHILDREN WHEN HE SHOWS THEM +1.20
HOW TO SING, “ROW, ROW YOUR BOAT," IN TWO GROUPS.
O CHRISSY LEARNS TO MAKE TOMATO SOUP AND TRIES IT OUT SUCCESSPULLY WITH MR. ROGERS  +1.15
193 X OWL HAS A BIRTHDAY AND ENJOYS THE SPECIAL ACCEPTANCE AND' TREATMENT FROM THE +1.01 -
___ OTHER PUPPETS IN THE NEIGHBORHOOD OF MAKE -BELIEVE. p
‘ ,  EEFTER R o
_ 642 A DEAF BOY READS HUCKLEBERRY FINN TO LEARN HOW TO BUILD A RAFT $O HE AND HIS . -~<1.02
* FRIENDS CAN SIMILARILY ESCAPE DOWN THE RIVER. T T
351 cmﬂlés,g AN ORTHOPEDICALLY HANDICAPPED CHILD, HURRIESTO ANSWER THE PHONE; -1.03
ROGERS COMMENTS THE HE REALLY LIKES SNAPPY OBEDIENCE FROM CHILDREN,
423 THE PUPPETS TEASE HENRIETTA PUSSYCAT BY SAYING THAT IF SHE IS NOT NICE TO THEM -1.04
THEY WILL IGNORE HER IN THE FUTURE. - .
3. LADY ELAINE PLOTS WITH ANOTHER PUPPET ABOUT HOW TO UNDERMINE KING FRIDAY'S -1.16
DOMAIN, : .
62 MR. ROGERS VISITS THE MENTALLY RETARDED CHILDREN AND RELATES THE STORY OF A -1.24
CHILD WHO PERSISTENTLY REBELED AGAINST HIS TEACHERS IN ORDER TO CONVINCE
THEM THAT ME REALLY WASN'T RETARDED. -
322 MR. ROGERS CHATS WITH A LITTLE BOY WHO [§ SEVERELY PUNISHED BY HIS FATHER. -1.29
THE BOY PLEASANTLY DAYDREAMS ABOUT WHAT IT WOULD BE LIKE TO RUN AWAY FROM
HOME, HUCK FINN STYLE. . :
630~ A CARTOON SHOWS A FIVE YEAR OLD DEFORMED AOY WHO RUNS AWAY FROM HOME TO JOIN -1.45
THE CIRCUS. -
172 THE PUPPETS PRESENT A PLAY ABOUT A LI BOY WHO HAPPILY STUMBLES UPON THE -1.56
"LAND OF NO PARENTS." )
332 WHILE VISITING A SCHOOL FOR THE BLIND, A BLIND BOY FIGHTS WITH HIS TEACHER WHO -1.69
. FINDS HIM INTOLERABLE AND HAS HIM TRANSFERRED TO ANOTHER TEACHER. )
52 MR. ROGERS IS WRITING A SONG, WHICH HE WILL SING AT A LATER TIME, ABOUT THE -1.71
,, "LAND OF NO PARENTS."
' 42 FRED ROGERS LISTENS TO A FIVE YEAR OLD BOY TELL HOW MUCH HE ENJOYED SMASHING -1.80
HIS BIG BROTHERS MODEL AIRPLANE, WHILE MAKING IT APPEAR "ACCIDENTAL."
502 THE PUPPETS HAVE A MEETING TO ORGANIZE BOYS AND GIRLS ALL OVER THE COUNTRY TO -1.90
LEARN HOW TO RUN AWAY FROM HOME AND START A NEW LIFE,
132 LADY ELAINE CONDUCTS "SCHOOLY' TO TEACH HANDICAPPED CHILDREN SNEAKY WAYS OF -2.15
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31. DESCENDING ARRAY OF 2-SCORES AND [TEM DESCRIPTIONS fOR THE 'SO0CIAL DESIRABILITY
. PERSONAL INDEPENDENCE TYPE ’ -

i: 834 LADY ABEALIN KNOWS THE DIFFERENCES AMONG THE PUPPETS. SHE THINKS IT IS +1.06
R IMPORTANT TO DEAL WITH THEM ACCORDING TO THEIR INDIVIDUAL UNIQUENESS. RS

250 KING FRIDAY IS HOLDING A "MAD" PARTY. HE INVITES EVERYSCOY TO HIS CASTLE'TO R E
EXPRESS THEIR MAD PEELINGS. ME THINKS 1T IS IMPORTANT TO KNOW THERE ARE N

) MANY WAYS TO SAY, "I AM MD." -

SEh  LADY ABERLIN KNOWS THE DIFFERENCES AMONG THE CHILOREN WHD ARE NANDICAPPED. SHE +1.82 T

- LIKES TO DEAL WITH THEM ACCORDING TO TMEIR INDIVIDUAL UNIQUENESS.

. X OWL HAS MIS OWN RULES OF SEHAVIOR. HE SAYS IT IS COOD FOR EVERYBODY TO 4.6
. RELY ON THEIR OWN INTERNAL STANDARDS.
120 MRS, MCPEELY LETS CHRISSY MAKE TOMATO SOUP FOR MR. ROGERS AND CHEF BROCKETT: NN
. S$AE LIKES 0 SEE OMEISSY DO THINGS WITHIN MER CAPABILITY.
2% MR, ROGERS APPROACHES THE BAND AFTER THE SHOW; HE LIKES TO TRY OIFFERENT KINDS  +1.83

OF MUSICAL INSTRUMENTS,

854 MR, ROGERS WANTS CMEF BROCKETT TO TRY ON A PAIR OF SNOW SHOES. CHMEF SROCKETT 142
SAYS 17 1S GOOD TO MAVE A NEW EXPERIENCE.

N CORISSY LEARNS TO MAKE TOMATO SOUP AND TRIES 1T OUT SUCCESSAULLY WITH MR. ROGERS o3
AD CHEF BROCKETT.

808 LADY ELAINE IS THE ONLY.ONE IN THE NEIGHBORMOOD OF MAXE BELIEVE READY FOR THE .8
TRIP TO THE MOON. SME SAYS IT IS WORTHWMILE TO TAKE RISKS. 4

TRY ON A PAIR OF SNOW SHOES. CHEF BROCKETT +1.20

HAS NEVER HAD THEM ON BEFORE.

TES EVERY BODY TO HIS CASTLE TO +1.18 -

NKS

OR. HE LIKES TO SEE OTMERS RELY ON THEIR .15 "

LADY ELAINE IS THE ONLY ONE IN THE NEIGHBORMOOD OF MAKE BELIEVE READY FOR THE +.16
TRIP TO THE MOON. - SHE ENJOYS TAKING R{SKS.
CIMISSY FEELS SECURE BECAUSE HER MRIENDS ARE THERE TO HELP HER LEAAN TO WALK +1.0

ISSY APPRECIATES THE SUPPORT OF HER FRIENDS WHD ARE THERE WHEN “.% -
3 S HER FEAR OF RIDING A HORSE. ~]
i 818 1N AN DERGENCY SITUATION MR. ROGERS LIKES TO MAKE QUICK ASSESSMENTS, BUT. HE «0.%7
- 1S READY TO CHANGE AS NEW INFORMATION IS RECEIVED. : T -
S MR, ROGERS APPROACHES THE SAND AFTER THE SHOW AND TRIES TO PLAY THE TRUMPET O +8.7% -
THE DMM. HE TMINKS IT IS BENEFICIAL TO KNOW DIFFERENT KINDS OF MUSICAL

;
z
E

sessabEn :

32 LADY BLAINE ALOTS WITH ANOTHER PUPPET ABOUT MOW TO LADERMINE KING PRIDAY'S DOMAIN -4.85

831 PRED ROGERS SINGS A SONG ASOUT FOLLOWING SCHEOULES. THE LYRICS SAY IT 1S .0

FOR THE CHILD TO FOLLOW THE SAME ORDER EACH DAY.

261 KING PRIDAY TELLS ERIC KLOSS THAT MIS MUSIC 1S DELIGHTRUL. ERIC KLOSS SAYS HE -4 -
BNJOYS HAVING A SUPERIOR LET MIM KNOW HOW ME IS ODOING, :

403 TG MUNISH THE OTHER PUPPETS, HEMRIETTA PUSSYCAT ENJOYS ISOLATING HERSELF PROM -4.91

823 THE RUPPETS TEASE MENRIETTA PUSSYCAT BY SAYING THAT IS SHE IS NOT NICE TO TEM  -8.95
* THEY WILL ICNORE MER IN THE FUTURE. .
42 THME MUPPETS SECRETELY STEAL AWAY FROM BOSSY LADY ELAINE AND BNJOY A DELIGHTRAL 8.9 1
PICNIC TOGETHER. = ' '
611 CHRISSY ' EAVES TO ANSWER THE PHONE, FRED ROGERS CONFIDES TO MRS, MCPEELY THAY -1.02 ’ ,
MIS FIRST INPRESSIONS OF PEOPLE ARE USUALLY RIGHT. ’
62 MR, ROGPRS VISITS THE MEN"ALLY RETARDED CHILDREN AND RELATES THE STORY OF A -1.04 :
CHILD WHD PERSISTENTLY REBELED AGAINST HIS TEACHERS IN ORDER TO CONVINCE ! ’ ;
THEM THAT HE REALLY WASH'T RETARDED. - ,
A MEETING TO ORGANIZE BOYS AND GINLS ALL OVER THE COUNTRY TO -1.10 .
i

502 THE PUPPETS HAVE
- HOW TO RUN AWAY FROM HOME AND START A NEW LIFE. }
210 MR. ROGERS TELLS A GROUP OF CHILOREN THAT WHEN AN ADULT DEMANDS THE MOST OF YOU -1
IT IS POR YOUR OWN GOOD LATER ON. ‘
mw‘mmwmnﬂmmmmn - =325

THE CIRCUS. .

° 3 SOME CHILDREN VISIT LADY
SME 1S GUSY BUT DECIDES TO ENTERTAIN THEM S0 THAT THEY WILL TELL THEIR N\
PRIENDS WHAT A NICE PER SHE IS, '

332 WHILE VISITING A SCHOOL PR TrE BLIND, A BLIND BOY FIGHTS WITH MIS TEACHMER WHO 1.3%
FINDS HIM INTOLERABLE A'D HAS HIM TRANSFERAED TO ANOTHER TEACHER. /

132 ° LADY ELAINE CONDUCTS "SCHOOL™ TO TEACH MANDICAPPED CHILDREN SNEAKY WAYS OF BEING /-l-“
SASSY. ’
861 MR. ROGERS DISCUSSES WITH THE CHILD THE REASONS FOR LISTENING TO ADWLYS. Tu oE ' -1.58
c&ummn;wmumvsmnumvm PERSON TO KEEP YOU INFORMED OF HOW -
ING.

351 ORMISSY, AN ORTHOPEDICALLY HANDICAPPED CHILD, HRRIES TO ANSWER THE PHONE; PRED -1.56
ROGERS COMMENTS THAT HE REALLY LIKES SMAPPY OBEDIENCE FROM CHILDREN.

Sh3  KING FRITAY USES THE "SLTARACYER SUTTE™ TO HELP FYPLAIN TO A CHILD THAT MAYING'  -1.71
TIN SOLDIER GAMES WILL HELP HIM GROW UP A WINNER.

$11 HORIETTA PUSSYCAT TELLS A HANDICAPPED CHILD IT PAYS TO B2 OBEDIENT POR IT wilL ~1.7%
HELP YOU IN THE LOMNG AUN. /

632 A CARTOON SHOWS A FIVE
T

£

INE PAIRCHILOE IN THE NEIGHBORMOOD OF MAKE BELIEVE,  -1.33

$a

ERIC

A FuiText provided by Eric . - =
' * =
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ERIC

Aruitoxt provided by Eic:

534
553
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454
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13
32

Shl
351
32

332
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32. CONSENSUS ITEMS ANG AVERAGE Z-SCORES FOR THE SOCIAL DESIRABILITY TYPES

LADY ABERLIN KNOWS THE OIFFERENCES AMONG THE CHILOREN WHD ARE MANDICAPPED. SHE
LIKES TO DEAL WITH THEM ACCORDING TO THEIR INDIVIDUAL UNIQUENESS. , -

LADY ADERLIN KNOWS THE DIFFERENCES AMONG THE PUPPETS.

SHE THINKS 1T IS IMPORTANT

TO OEAL WiTH THEM ACCORDING TO THEIR INDIVIDUAL UNIQUENESS.

ORISSY FEELS SECURE BECAUSE HER FRIENDS ARE THERE TO HELP HER LEAAN TO WALK WITH

MS.MYL!TSGIISSYMMYOWM'R.WMWWT SHE

LIKES TO SEE CHRISSY DO THINGS WITHIN HER CAPABILITY.

ON A FARM, DﬂlSﬂMCMTESTEWYW!ﬂRIBOS&DMEMWS’E
NEEDS THEM AS SHE OVERCOMES HER FEAR OF RIDING A HORSE.
CHRISSY LEARNS TO MAKE TOMATO SOUP AND TRIES 1T OUT SUCCESSMULLY WITH MR. ROGERS

AND CHEF BROCKETT.

MR. ROGERS WANTS CHEF BROCKETT TO TRY ON A PAIR OF SNOW SHOES. CHEF BROCKETT
SAYS IT IS GOOD TO MAVE A NEW EXPERIENCE.

MR. ROGERS APPROACHES THE SAND AFTER THE SHOW;

OF MUSICAL INSTRUMENTS.

TO
HE

TRY
HAS

ON A PAIR OF SNOW SHOES. CMHEF BROCKETT
NEVER HAD THEM ON BEFORE.
HE LIKES TO TRY DIFFERENT KINDS

MR, MOGERS APPROACHES THE BAND AFTER THE SHOW AND TRIES TO PLAY THE TRUMPET AND
THE ORUM. HE THINKS 1T 1S BENEFICIAL TO KNOW DIFFERENT KINDS OF MUSICAL

INSTRUMENTS .

L A2 XL F XX

THE PUPPETS TEASE HENRIETTA PUSSYCAT BY SAYING THAT IF SME IS NOT NICE TO THEM
THMEY WILL IGNORE MER IN THE FUTURE.
NE

ELAL

PLOTS WITH ANOTHER PUPPET ABOUT HOW TO UNDERMINE KING PRIDAY'S DOMAIN

LADY 4
SOME CHILDREN VISIT LADY ELAINE FAIRCHILDE IN THE NEIGHEBORHOOD OF MAKE BELIEVE.
SME 1S BUSY BUT DECIDES TO ENTERTAIN THEM SO THAT THEY WILL TELL THEIR FRIENDS

WHAT A NICE PERSON SHE IS.

MR. ROGERS VISITS THE MENTALLY RETARDED CHILOREN AND RELATES THE STORY OF A CHILD

WHO PERSISTENTLY REDELED AGAINST HIS TEACHERS IN ORDER TO CONVINCE THEM THAT HE

AEALLY WASN'T RETARDED.

KING FRIDAY USES THE "NUTCRACKER SUITE™ TO MELP EXPLAIN TO A CHILD THAT MLAYING

TIN SOLDIER GAMES wiLL HELP HIM GROW UP A WINNER.

CHRISSY, AN ORTHOPEDICALLY- HANDICAPPED CHILD, HURRIES TO ANSWER THE PHONE; PRED
ROGERS COMMENTS THAT HE REALLY LIKES SNAPPY OBEDIENCE FROM CHILDREN.
A CARTOON SHOWS A FIVE YEAR OLD DEFORMED BOY WHD RUNS AKAY PROM HOME TO JOIN

THE CIRCUS.

THE PUPPETS HAVE A MEETING TO ORGANIZE BOYS AND GIRLS ALL OVER THE COUNTRY TO
AUN AWAY FROM HOME AND START A NEW LIFE.

SHILE VISITING A SCHOOL FOR THE BLIND, A SLIND BOY FIGHTS WITH HIS TEACHER WHO
FINDS MIM INTOLERADLE AND MAS HIM TRANSFERRED TO ANOTHER TEACHER.

LADY ELAINE CONDUCTS “SCHOOL' TOYW I'WD!CAFPE) CHILDREN SNEAKY WAYS OF BEING
SASSY
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33. The Ideal Program

We each have an ideal concept of how a childrens' TV program should
be. This would be an ideal program which provides--as we understand the
child--with the very best possible combination of content and style for
the child. This is.your opportunity to create or change Mister Rogers'
Neighborhood in ways you would like to see it improved.

On these cards are possible ttua.tions any- of whichf\n\mr be used to
describe the ideal Mister Rogers' Neighborhood. I want you to look
through them and think how you would like the program to be ideally.
Your initial reactions or first impressibtns are what we want. Put the

' Jd like the program to bde
in a pile on the left. cards vhich least describe the
way you would like the to be Aideally in a pile on the right.
Place into a center pije those cartis’/which are not/clear or you do not

coe'e strongly a.bout*on way or the’other.

Now, from the cards on the left, gelect the 2 items which best
des bethewayyouwouldlqutheprogrmtobe :I.du].‘lya.ndphce them

" on pile card Number One. From the cards on the right, select the 2

vhich least describe the way you would like the program to be 1deally )
and place them on pile card Number Eleven. Then go back to the pile on
the left, select the 4 items which next best describe the way you would
like the program to be ideally and place them on pile card Mumber Two.
From the cards on the right, select the 4 which next least describe the
way you would thepmmtobeideaﬂyandphceﬁnonpilecard
Number Ten..... '

"
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34. The Actual Program

N

i
Mister &geu'; Neighborhood has a different tone from other child-

. rens' T programs. 'Mr. Rogers, the other characters, and the puppets
help convey the theme of the show. Ilately, the special segment of "hand-

icappedness” was introduced into the program.

Each of us has a perception of how the program actually is. On
these cards are possible situations related to the actudl program which
I want you to through. Think of how the program actually is. I

want you to look ugh these cards and give me your initial reactions

or first impressions in terms of the actual Mister Rogers' program. I

vant you to put the cards which best describe the actual program in a

pile on the left 'and put the cards which least ¥escribe the way, the prp- - . -
gram actually is in a pile on the right. Place into a center p).;l,e thogse. - - - ——
cards which are not clear or you do not feel strongly about one wgy or f

the other. . )
Now, from the cards on the left, select the 2 which bes& _

describe the way the program actually is and place fthem on pile card ‘

Numbe: One. From the cards on the right, select the 2 which least de-

scribe the way the program actually is and place thém on pile card Num-

ber Eleven. Then go back to the pile on the left, select the 4 items

vwhich next best degcribe the way the program actually is and place them 4

on pile card Number Two. From the cards on the right, select the 4.

vhich néxt least describe the way the program actually is and place them

ODPilG Eamrmnooooo s 7 s
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35. Actual Professional Role

Fach of us has an idea regarding the kind of helping relationships
we actually have with the child and the way we actually function with
other adults. Our daily work reminds us of who we really are and how we
act professionally. Incidents, annecdotes, ox conversations may all be
reminders to us of the way we function in our day-to-day activities.
These describe the way we are pr our actual self.

On these cards are possible situations related to the actual pro-
fessional role which we want you to look through. I want you to think
how you actually are as you work with the child and as you relate to
other adulta. Your initial reactions or first impressions are what we
want. Put the cards which best describe the way you actually are in
your professional role in a pile on the left. Put the cards which least
describe the way you actually are in your professional role in a pile on
the right. Place into a center pile those cards which are not clear or
you do not feel strongly about one way or the other.

Now, from the cards on the left, select the 2 items which best
describe the way you actually are in your professional ‘role and place
them on pile card Number One., From the cards on the right, select the

“2 vhich least describe the way you actually are in your professiohal
role and place them on pile card Rumber Eleven. Then go:.back to the
pile on the left, select the 4 items which next best deséribe the way
you actually are in your professional role and place them on pile card

| Nusber Two. From the cards on the right, select the l which next least
describe the way you actually are in your professional role and place
them on pile card Number Tel.....

*
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36.. The Ideal Professiona]) Role

Each of us has a potion or idea regarding the kind of professional
person we would ideally like to be. This is something toward which we
aspire at best moments. It is a kind of "best of all dreams" profes-
sional person that we would ideally like to be. Your ideal professiocnal
self is represented by the way you would most like to be, ideally; or
the way you would most like to é.ct s ideally.

Here are some cards representing possible situations related to the
ideal professional role I want you to look through. You can be sure no
matter how you describe your/ ideal professiondl self with these items,
there are other people who feel the same way as you do. Your initial
reactions or first impresszons are what we want. Put the cards which
best describe the way you would ideally like to be in a pile on the left.

1919 cards which least/ describe the way you would ideally like to be

'in a’pile on the right. /Flace into a center pile those cards which are

not clear or you do not/feel strongly about one way or the other.

Now, from the cax‘ds on the left, select the 2 items which best

‘describe the way you iould ideally 1like to be and place them on piie

card Number One. From the cards on the right, select the 2 items which
least describe the you would ideally like to be and place them on
pile card Number Eleven. Then go back to the pile on the left, select
the 4 items which next best describe the way you would ideally like to
be and place tb!!( on pile card Fumber Two. From the cards on the right,
select the L which next least describe the way you would 1deaJJy like
to be and placd them on pile card Number Ten.ee.. -
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37. Adult Enjoyment of Non-Verbal Items

Now that you have finished (Personal Enjoyment), please re-shuffle

the cards and lay them aside for a while. Here are some photographs to .. .-
remind you of some of the characters on Mistﬁ Rogers' Neighborhood. I
want you to pick out the photograph of the-i ter you personally

Then, immediately below place the photo-

find most fun and enjoyable.
gra.ph of the character that you find next most enjoyable.....




1

38. The Child's Most Enjoyed Program & Materials

' We are asking (name of the child) to tell us which
characters he (she) finds most enjoyable in the same way you just did.
How do you think he (she) did it? ord the numbers ol the
photographs in the way th i1 think he (she) did. The first one should
be the one you think hé (she) finds most enjoyable..... ‘

109 .




39. Personal Enjoyment

;-
/

Each of us watch television for a variety of reasons. One of these \
is sheer personal enjoyment. We watch a program because it is fun, S
enterta.:lning exciting, or has a particular appeal to us. One of the
reasons for having a television set around is to enjoy it. -

On these ca.rda are posaible situations related to Mister Rogers'
Neighborhood program. Considering your own personal enjoyment, I want
you to look through these items and express what you perscnally and
privately find most enjoyable, gratifying, and fun. Your -initial re-
actions or first impressions are what we want. Put the cards which best
describe what you would personally enjoy viewing in a pile on the left.
Put ,thc cards which leb.st describe what you would personally enjoy viewing
in a pile on the right. Place into a center pile those cards which are
" not clear or you do not| care strongly about one way or the other,

Now, from the cards on.the left, select the 2 items which best de- ' |
scribe.what you would personally enjoy viewing and place them on n pile
card Number One. From the cards on the right, select the 2 vhich least
describe what you would personally enjoy viewing and pla.ce them on pile
card Number Eleven. Then go back to the pile on the left, select the 4 .
items which next best describe what you would personally enjoy viewing ] .
and place them on pile card Number Two. From the cards on the right,
select the 4 which next least describe what you would persom].'w enjoy , r,/)f
viewing and place them on pile card Number Ten.....




4O0. Social Desirability
\ ¢
We are aware from watching a variety of TV programs and from our
experience working with children that some programs are good for child-
ren to watch. . These are the kinds of the programs that should be pro-
“vided and children ought to watch. Other programs are really not good
expecially for children a.nd children-should not watch.

On these cards are possible situations which could relate to Mister '

Rogers' Neighborhood. Please look through them, keeping in mind that
what is goofl for children. Your initial reactions or first :I.mpressions
are what we| want. Put the cards which best describe %ster Rogers'
Neiggborhood in terms of it is good for children to watch ip & pile on
the le Put the cards which least describe Mister Rogers' Neighbor-
hood in terms 4f what is good for children to watch*in a pile on the
right. Place into a center pile those cards which are not clear or you
do not feel strongly about one way or the other,. \

\

Now, from the cards on the left, select the 2 items which best

describe Mister Rogers' Neighborhood in terms of what of what fs 8 good

for children to watch and vlace them on pile card Number One. From the

cards on the right, select the 2 which leasgt describe Mister Ro
Neighborhood in terms of what 18 good for children to vatch and phee
hem on pile card Number Eleven. Then go back to the pile on the left,

select the L items which next best describe Mister Rogers' lteighborhood -

in terms of what is good for children to watch.....

1 41 i_‘\
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41. Repertory Grid Constructs

CONSTRUCTS

1. selfaccepting . . ¢« ¢ ¢« ¢ ¢ ¢ ¢ ¢ &
2. fully expressive of feelings . . . .
3. persists in tasks . . .+ ¢ o o ..
4. socially desirable personality . . .

\\\‘ ) .
-5. 1is adventuresome, takes risks . . . .
6. appreciative of differences in others
7. seeks immediate rewards . . . « o o »
8. deals with & expresses reality . . .
9. inVDl‘Led/ﬁl/ Gnd-g&ining e o o o o o @
‘J{ - .
10. 1is validating, confirming to others .

) . .
11. likeIamincharacter....;..
12. 1like I'd like to be, Ideally . . . .

*

14
" 3
L]

o standard social norms

CONTRASTS
unaccepting of self
hole back feelings
gives up tasks easlly
socially undesirable

—personality

afraid to take risks,
does not risk

wants others to conform

delays rewards
can easily fantasize ) .

involved with the means- |
vhereby . . -

is not validating to
others

like I am not in ¢
character

like I'd not like to be 4
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42. Exploratory Interview Guidelines

Non-intimsion
Self-esteem )
"Normal" re. handicapped

"’%{,eaji!tfantasy
— Respect individuality

Ideal on-air model

. Pride in growth

Negative value re. difference
Fears, how deal

Limits & liabilities

Child goal setting

Deceit vs. honesty!

Winning vs. sharing
Violence vs. creative aggression

use, function 6f program in family
. Awareness of media effects

Enjoyment, fun element
Creative norm (good s itan)
Needs respective to limits
Child privacy

"Let be" (re. grownups)
Expressive of feelings

Task persists ‘

Soclally desirable

Risks o

Learn self control (internal)
Ledrn to "know thyself"
Empathic sense .
Immediate-delayed rewards
End-gaining vs. means whereby
Actual-ideal self

Construct theory explorat:.ons

. Phonograph records, music, spot announcements,.personal appearence,
photos, pusters, newspaper, bookiet, other .

5(3
4, iJ
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43, Total Q Interviews Conducted

Ideal Progranm

Actual Program

Idesl Professional Role
Actual Professional Role
Personal Program Enjoyment
Child's Choice (non-verbal) Photo
Prediction of Child (non-verbal) Fhoto
Professional's Own Choice (non-verbal) Fhoto
Social Desirebility i

(structured)

27
27
19
21
17
213
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44. Professional Role Items

l - °

Knowing the ins and outs of
institutional polities is prob-
ably necessary to keep moving in
the direction you want.

2 ]

' fhe ability to make quick
first impressions will always
be useful.

3
It is sometimes in the long-

range best interest of the child
for me to chip away at estab-
lished power structures.

4

sometimes it is fun to
"get out" to gain demanis

5

In order to get what i€ really
needed for the child it is often
necéssary to beat the bureaucratic
system,

6

_ Like most people I someﬁimes
act friendly with my supervisors
to get what I want.

7
like having scheduled goals

with the child

8 o
like knowing that I can get
the child to do what is best for
him

115 1 < .gf’-




It is good for the child to
depend on himself for realistic

expectations.

10

If you want to develop the
child's potential it is good to
demand the most from him. |

11 '

It's for your ovm good to
know your political position in
the institution.

N

12 ‘ R
like taking risks in my
work with children ‘

—

13
It is in the best interest of

the child's development that I
get an example of how to deal with

power hungry authority figures.

1k :
ljke to be treated specially
by others

15 ( Y
enjoy dmA}/d:l.ng the most fram
the child

16

In order to be competant, I
will always need to have my
supervisors keep me informed of
how I am doing.

T ———
———




17 21

It is satisfying to break Deep down, my own goal is to
down established structures when get the child to do what is best
you know that is the only way for him,
things can get better for the ,
child.

18 = 22 )
like to watch the child feel good about making expec-
carefully to see how he reacts tations absolutely clear to the
to me c}'xild ' »
A i
f
19 23

like making a game of like to depend on those "ifi
institutional politics i the know"

20 24 -

enjoy having my superiors
keep me informed of how I am .
doing :

enjoy learning new things




25

It will be vseful to rely
upon my own internal standards
vhen dealing with the child.

26
have fun playing tin soldier
l;inds of games with the child

. 27

glad to see the child
depend on himself for realistic
expectations

28

f£ind it exciting to try out
as many things on my own as
ppuible

29

It is gratifying to teach the
handicapped child to stand up for
himself in a wcrld where he is
different.

30

It is easier and more comfor-
fortable to maintain control among
pre-schoolers. '

31
I feel a lot more secure

knowing my friends are there when
I need them.

T ®
3

like to camment on things
which are not right ‘

18

v
.
e st s o L i
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33

I work hard to teach the
child to stand up for himself
in a power oriented system.

34 B

Sometimes it is gratifying
to beat the bureaucratic system
to get what you want for the
child.

35 -

like snappy obedience fgfmum - i

When things are not right
I often tell people, including
superiors, straight out.

-~

37
like to know my friends are
there when I need them

38

enjoy being a strong role
model for the child to show him
how to fight the system

e

39
feels good to rely upon my

children § 03 . ...wn internal standards when deal-
~ T ) ing with the child
36 40

It is worthwhile to play
around with differenp ways of pre-
senting ideas to the child.

L
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N1 : b5
like to play around with : To evaluate my assessments
different ways to present ideas when receiving new information is’
_ to the child— N always useful. :
) /
/-
42 . 46 )
By watching how the child .. ‘It is ultimately beneficial
reacts to you, you can more for the child to follow the same
accurately help the child . order each day.
develop constructive be-
haviors.
,"'3 o - l‘7 B
In the long run"it is good To be treated specially by )
to make expectations absolutely others will always make me feel
clear to the child. good.,
Ly 48 .
It is worthwhile to try out . like working with people who
as many things on my own as ;\_;cooperate with me

possible.

!
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L9 ‘
enjoy knowing my political
position in the institution

50
. I find pre-school children
more manageable than older ones.

Playing tin soldier kinds
of games with the child will
be beneficial to him in the
future.

51

52 .

. It is important to know the
individual uniqueness of each
child.

53 ’
Learning new things is always
challenging.

54
Maximum benefits are derived
by having scheduled goals for the

" child.

25

Sometimes you have to depend
on those "in the know" to make
decisions in your best interest.

56 :
feel comfortable making quick
assessments--but am ready to
change as new information is
received

-~




57 . 61 / |
Snappy obedience fram like the child to follow the

children is a benefit to them same order each day

in the long run.

.
gy

62 / | ‘
: feel camfortable with first I'm most/efficient when I am
impressions with people rho cooperate with me.

2

i ]
‘z’ g‘ ; | / /
59 A . 63 )
I &nt ready to take risks enjoy subtle humor that pops
in my work wi} children. - the bigshot's authority
/
i : R
3
60 T 64
enjoy looking at the ) , I £ind humor with a bite is
individual uniqueness of each ,  sometimes useful tc undemmine
child ) crystallized power structures.
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La,eﬁ; Elaine Fa:lr?hilde
watchés the children!carefully
when/ she pretends to get angry
80 Ahat she will know better

7‘1 t6 deal with them,
dy

2

1

Mr. Rogers tells a group of
; children that when an adult de-
/- mands the most of you it is for
(U your own good later on.

’

another puppet about how to.

k
|
f
[ /
) 3
Lady Elaine plots with
undermine King Friday's domain.

4

s Fred Rogers listens to a
five year 0ld boy tell how much
he enjoyed smashing his big
brother's model airpiane, while
making it appear "accidental."

/ L45. Program Items

5 I
Mr. Rogers is writing a song,

which he will sing at a later

time, about the "Land of No

Parents."

6

Mr. Rogers visits an institu- %
tion for mentally retarded children ,
and relates the story of a child :
who persistently rebeled against //1
his teachers in order to convince ~
them that he really wasn't re- ’
tarded.

7 .

Fred Rogers enjoys showing a
disabled child the right way to
use her crutches.

8 y

Some children visit Lady .
Elaine Fairchilde in the Neighbor-
hood of Make Believe. She is busy
but decides to entertain them so
that they will tell their friends
what a nice person she is.

7
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9

Chrissy learns to make
tomato soup and tries it out
successfully with Mr. Rogers
and Chef Brockett.

10

Chef Brockett explains that
by the time he was 25 years old
he was detérmined to walk with-
out crutches. He believes max-
imum benefits are derived by
having scheduled goals when you
are young to help you come out
on top.

11

When Mr. Rogers plans a
special party he depends on .
Chef Brockett to make the right
decisions about the menu.

| Mrs. McFeely lets Chrissy

, make tomato soup for Mr. Rogers
. and Chef Brockett. She likes
. to see Chrissy do things within
' her capability.

13
Lady Elaine conducts "school"
to teach handicapped|children

sneaky ways of being sassy.

14 ‘
Mr. Rogers plans a special
party at a school for handicepped
children and enjoys depending on
Chef Brockett to prepare the -
snacks, because €hef Brockett is
the man in the know about these :
things. =

15

Fred Rogers likes to make
sure that the handicapped child
gsets up a schedule of exercising
everyday. Ve

'

16 —
Lady Elaine, returning from a -

trip, finds her museum not quite
in order. Handiman Negri took
care of it but not in the way she

- had intended. She sighs and says
that it is better to make expec- ‘
tations absolutely clear.

134

;Zh



17

The puppets present a play
about a little boy who happily
stumbles upon the "Land of No

Parents." -

18

Mr. Rogers enjoys getting a
shy handicapped child to make .

paper airplanes with the other

kids.

!
19 R
X Owl .has a birthday and

)n:joys the special acceptance

and treatment from the‘other
puppets in the Neighborhood
of Make Believe. :

20
King Friday is holding a

"mad" party. He invites every-
body to his castle to candidly

express thelr mad feelings.
thinks it is fun to see many
ways to say, "I am mad."

He

21

Mr. Rogers persuades a shy
handicapped child to make paper
airplanes with the other kids
because Mr. Rogery knows this will
help him get ‘betfer with
others,

22

Instructing how one must act
while visiting a handicapped *
friend, Fred Rogers cheerfully
makes his expectations absolutely
clear to the child.

-

\ -

23
Francolis Clemmons enjoys the

cooperation of some children when

he shows them how to sing, "Row,
Row, Row Your Boat," in two

groups.

2k -
Lady Elaine insists it would
make a blind child happy to follow
the same order each day so he
encounters little confusion.

e

i




25 ' 29 \
King Friday is holding a The puppets enjoy staging a

"mad" party. He invites every- strike against King Friday's
body to his castle to express energy program.
their mad feelings. He thinks .

it is important to know there
are many ways to say, "I am

mad." /
| !
26 : ‘ 30
King Friday tells -Eric Kloss Lady Elaine playfully sti
that his musis is delightful.. out her tongue at King Friday
Eric Kloss says he enjoys having had "threatened to put her in jail.
a superior let hi.m know how he N
is dolng.
\ .
- % 7
\ i
27 3 .
Lady Elaine is the only one On his birthday X Owl is
in the Neighborhood of Make extremely happy for the other
Believe ready for the trip to puppets express their fondness '
the mocn. She enjoys taking for <him by having a birthday
risks. party. To him this means he 13 .
accepted socially. 4
28 . ., . 32 + .
Mr. Rogers approaches the ’ Mr. Rogers chats with a little
band after the show; he likes boy who is ' severely punished by
to try different kinds of his father. The boy pleasantly-
musical instruments. - daydreams about what it would be ..
. - ‘liketor\mawayfranhome,nuck—
Finn style. .
\ 1 3 g\
i (X ‘ v h 1 .
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33 .
+ While visiting a school for
the blind, a blind boy fights
with -his teacher who finds him
intolerable and has yim’trans-
ferred to another teacher.

34 .
The puppets secretly-steal
away from bossy Lady Elaine and
enjoy a delightful picnic
together.

35

Chriisy, an orthopedically
“1andicapped child, hurries to
answer the phone; Fred Rogers
comments that he really likes
snappy obedience from children. *

36

Mr. Rogers show the Helen
Keller film segment which shows
Helen violently revolting
against her teacher until she
finally learns the word
W-a-t-e-r and what it means.

37

On a farm, Chrissy appreciates
the support of her friends whe are
there wiien she needs them as she
overcomes her fear of riding a
bhorse.

38

A playful song - "Don't Bite
tt 2 Hand that Feeds You" - is
sung by Mr. Rogers.

39

Mr. Rogers wunts Chef Brockett
to try on a pair of snow shoes.
Chef Brockett finds it interesting
because he. has never had them on
before.

Lo .
Lady Elaine is the only one
in the Nelghborhood of Make
Believe ready for the trip to the
moon. She says it is worthwhile
to take risks.

. 1(&7
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In an emergency situation
Mr. Rogers likes to meke quick
assessments, but he is ready to
change ss ney, information is
received.

42

The puppets tease Henrietta
Pussycat by saying that if she
‘48 not nice to them they will
ignore her in the 1. -e:

43

Fred Rogers sings a song
about following schedules. The
lyrics say it is beneficial for
the child to follow the same
order each day.

gy

Mr. Rogers approaches the
band after the show and tries
to play the trumpet and the
drun. He thinks it is bene-
ficial to know different kinds
of musicel instruments.

45

Mr. Rogers wants Chef Brockett
to try on a pair of snow shoes.
Chef Brockett says it is good to
have a new experience.

6 L

Mr. Rogers discusses with the
child the reasons for listening
to adults. To be a winner you
will always need an important
person to keep you informed of
how you are doing.

L7 .
Francois Clemmons sets up a

contest among some children to

see Who can be the first to learn

the song, "Everything Grows

Together,"

48

To punish the other puppets,
Henrietta Pussycat enjoys
isolating herself fram them.

148
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The puppets wink at each

other as they go along with one

of King Friday's sandates.

50

The puppets have a meeting
to organize boys and girls all
over the country to learn how
to run away from home and
start a new life.

51
Henrietta Pussycat tells a

handicapped child it pays to be

obedient for it will help you
in the long run.
.

=

52

Mr. Rogers thinks it is
good to make quick assessments
in an emergency situation anu
. is ready to change as new
inforuation is received.

53 :
Lady Aberlir knows the dif-
ferences among the puppets. She
thinks it is important to deal
with them according to their
individual uniqueness.

54

King Friday uses the "Nut-:
cracker Suite" to help explain to
a child that playing tin soldier
games will help him grow up a
winner.

25 .
Chrissy feels secure because
her friends are there to help her
learn to walk with new braces.

56

Lady Aberlin knows the dif-
ferences among the children who
are handicapped. She likes to
deal with them according to their
individual uniqueness.

13




57 ' ‘
Chef Brockett says ;:iat his’

ability to make quick first
impressions is useful.

58
hood of Make Beliéve show the

The puppets in’the Neighbor-
child that it is/fun to‘ play old

- fashioned gamey like hop-scotch,
jacks and marbles the way they
- - are supposed to be played.

59

) X Owl has his own rules of
behavior. He says it is good
for everybody to rely on thelr
own internal siandards.

60

X Owl has his own rules of
behavior. He likes to see
others rely on their internal
standards too.

. 62

61 s
Chrissy lesves to answer the
phone. Fred Rogers confides to
Mrs. McFeely that his first
impressiong of people are usually
right. :

/
/
- ,’/

, /A
, - . 9
| »

|
The puppets band togéther to-
cooperate with King Fridhy in
order to avoid trouble. ,'
-
|

i
+

63

A cartoon shows a five-year-
old deformed boy who runs away
from home to Join the ¢ircus.

A deaf boy reads Huckleberry
Finn to learn how to build a raft
8o he and his friend can similariy-
escape down the river.
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47, Q-Item Code in Relation to O. J. Harvey's Theory
and Gratification-Aspiration

l=3A
2=1A
3=2A
4 = 26
5=2A
6 =2A
T = 1G
8 =13G
9 =LA
10 = 1A
11 = 3A
12 = UG
13 = 2A
14 = 3G
15 = 1G
16 = 1A
17 = 2G
18 = 3G
- 19 = 3G
20 = 4G
_21=%
22 = 1G
23 = 3G
24 = 1G
//25—1#\
26 = 1G
27 = UG
28 = UG
29 = 2G
30 = 2G
31=3A
32 = 26
33=2A
34 = 26
35 = 1G

36 = 2A
- 37 = 3G
38 = 2G
39 = UG
4o = 4A
4 = UG
42 = 3A
43 ="1A
by = LA
45 = LA
46 = 1A
7 = 3A
48 = 3G
L9 = 3G
50 = 2A
51 = 1A
52 = bA
53 = LA
54 = 1A
55 = 3A
56 = UG
57 = 1A
58 = 1G
59 = LA
60 = LG
61 = 1G
62 = 3A
63 =.2G
64 = 2A




PERT AND CPM PLANNING GUIDE FOR MISTER ROGER'S NEIGHBORHOOD

" Assigned Function

48,
Order
1 ., JLMS
2/ all
3 all
L all
5 all
6 all
7 all
8 all
9 all
10 all
11 all
12 M
13 M
.14 JSL
15 M all
16 M &ll
17 JLMS
18 JLMS
19 JLMS
20 JLS
21 all
22 M
23 . all
2L M
25 all
26 all
27 M
28 JLS
29 M
30 - M
31 LS
32 each
33 all
3 e a
35 e a
% M/
37 e
38 e

formalation of questions

view program

review newspuper and rela.ted items by and about program

review related literature, PBS coverage map, and check
audience analysis

review fan mail

read public relations material

review "Around the Neighborhood"

review scripts and script segments

study photographs and posters

study music :

participate in meetings with creative persons, producers,
vdirectors, and others professionally involved in related

work
create pre_:lminary Focused-Int ew guide; RepTest B
check permission to interview h subjects

consult with professionals for further identification and
refinement of themes

refine formulation of questions, check producer's objectives

identification of themes - preliminary

observation of ha.ndica.pped children, consultation with
‘children

prepare national data gathering organization, and consult
in New York .

compare observations among research team

preliminarv.consultation with professionals re: systematic
creativity

pool observations and consultations with professiona.ls

exploration Repertory Grid interviews

report to OSU research forum, public report

consult with educational broadcasters regarding loca.l
perceptions (FR)

apply Guttman's Facet Analytic principles to theory develop-
ment -

apply Guttman's nommetric culling procedures to content

prepare data, variables and elements for pre-test of variable
variances

interpretation and analysis

consult U.,S. Censuses of Population and Housing

establish stratified quota sample guidelines

refine RepTest reports

individual identification of themes

team consensus of major themes and theory implications

thematic analysis -

definition of themes operating, define in working paragraph
form

visitation a.nd contact for Appalachian data, and local

operational definitions of variables for instrument

select instrument for child, consider visual, non-verbal

133 1;3
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Grade Assigned

39

1
T2
73
T
75

78

JLMS

[
TR Prauzaquzarnzoxr X EDXe

'

)

ot o0t
4]

[ RNl

J1L
S M
es
ea

<]

Function

integration of instruments

select child's enjoyment themes and representations

determine interjudge agreement of operational definitions

conduct informal interview in Appalachis area -- two’

prepare instructions for Ideal Program and Actual Program

arrange for data collection, preparing and training inter~
viewer(s) regional '

preparation of instructions: enjoy of Professional person,
Prediction of Child

arrange for Appalachian data gathering (interview data)

preparation of instructions: Social Desirability

mid-city and rural mid-west interviews (Ohio, Michigan)

prepare instrument: Actual Professional Role

prepare instructions: Ideal Professional Role

processing of child's enjoyment instrument

Appalachian pre-test interviews

prepare interview schedule: demographic

editing Child's Enjoyment instrument

prepare and train interviewers (Chicago, Milwaukee, Madison)

refine Focused Interview guidelines

duplication and pre-testing of Child's Enjoyment instrument

(12 necessary) mounting of Child's Enjoyment instrument

pre-test interview schedule .

debug JANAL

prepare, arrange, and train interviewers (West Coast)

T , ‘arrange, and train interviewers (Southwest) Texas,
16-17 March

arrange, prepare appointments with local professionals

Detroit data collection - late March

conduct interviews to meet sample principles -

data observations with tape in Louisville, Ky,

follow-up respondents, make follow-up appointments

first working draft of introduction

first working draft of method )

submit Ideal Program, Professional Personal Enjoyment, thild's
Enjoyment, Social Desirability, Actual Professional Role,
Ideal Professional Role, Actual Program, Prediction of
Child data

synthesis of demographic data

model data, present visual forms

organization of data integrated with visual forms

edit first working draft of introduction

edit first working draft of method

second working draft of introduction

second working draft of method .

research tema interpretation of Focused Interview data

research team criticism, editing, synthesizing of Focused
Interview data -

research team synthesis of demographic data and related
observations

13
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Order Asgigned

Function

81
8

[0 «]
(]

B8 &8 I KRRE

o8

101
102
103
104
105
106 .

107
108

109
110

®
)

14
15

2 XXX gt

Tl ) <

wm

=

(20 o =TI I o RS 72 B o BT

g e

preparation of tables, graphs, visual representations of
data (format) _

correlation and factor analysis of variables under Idaal
Program dimension

correlation and factor analysis of variasbles under Profes-
sional's Enjoyment

correlation and factor analysis of Child's Enjoyment variables

correlation and factor analysis of Social Desirsbility variables

correlation and factor analysis of Actual Professional Role
variables -

correlation and factor analysis of Ideal Professional Role
variables

\correlation and factor analysis of Actual Program veriables

¢orrelation and factor analysis of Prediction of Child's
Enjoyment

computation of Z-scores under each dimension

comparison of Z-score variance of all cambination for each
dimension

tive discriminstion of observations greater and less

for\each factor on every dimension and camparison for each

facet a.na.'l.ys 8 of ea.ch factor for each dimension

preparation of additional charts, tables, models, graphs
suggested by data

individual examination of Q data.(all) i

preliminary report of progress and preparation for presen-
tation of final report 17-20 April

duplicate copies of data and submit data for reproduction
in final form )

first working draft of Ideal Program data

first working draft of Professional Enjoyment

first working draft of Child's Enjoyment data

first working draft of Social Desirability data

first working draft of Actual Professional Role data

first working draft of Ideal Professional Role data

first working draft of Actusl Program data

first working draft of Prediction of Child's Enjoyment data

first working draft of Child's Enjoyment with Prediction of
114 Enjoyment

exchange and criticism and begin large editing of interpre-
tations

re-interpretation of Ideal Program data

re-interpretation of Professional Enjoyment data

re-interpretation of Child's Enjoyment data

re-interpretation of Social Desirability data

re-interpretation of Actual Professicnal role data

re-interpretation of Ideal Professional role data

re-interpretation of Actual Program data

13 )
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nur
18
19

120
121

124

130
131
132

133

135
1%
137

139
140
1

123 .

§ 5K KB

134 .

138

(72 =] w0

[

6 4

Function
. re-interpretation of

_comparative analysis of Social Desirability-Professional »

camparative analysis of Child's Enjoyment-Social Desirability

each dimension
's Enjoyment-Ideal Program

Enjoyment X each factor
comparative analysis of. Chi
date X each factor on each
editing of introduction, meth

comparative analysis of Actual Program-
each factor on each dimension

camparative analysis of Prediction of
dats X each factor on each dimension

camparative analysis of demographic Ideal Program data X
each factor on all cbjective data

comparative analysis of Focused-Ideal Program data X each
factor on all persons

comparative analysis of Professional Personal Enjoyment-
Child's Enjoyment data X each factor on all dimensions

Personal Enjoyment data X each factor on all dimensions
comparative analysis of Professional Personal Enjoyment-
Actual Professional Role data X each factor on ea.ch
dimension
comparative analysis of Professional Personal Enjoyment-
, 1deal Professional Role data X each factor on each
dimenai
comparative analysis of Actual Program-Professional Personal
En] t data X each factor on all dimensions
comparative analysis of Prediction of Child-Profeuional
Personal Enjoyment data X each factor on each dimension
comparative analysis of demographic data-Professional Personal
Enjoyment data X each factor and all objective data
comperative analysis of Professional Perscmal Enjoyment data-
Focused data X each factor for all interviews -

data X each factor for all dimensions

comparative analysis of Actual Professional Role-Child's Enjoy-
ment data X each factor on all dimensions

comparative analysis of Child's Enjoyment-Ideal Professional
Role data X each factor on all dimensions

comparative analysis of Child's EnJoyment-Actua.l Program data X
each factor on both dimensions

comparative analysis of Child's Enjoyment-Prediction of Child
data X each factor on each dimension

- 1




Order Assigned Function

142 L comparative analysis of demographic data-Child's Enjoyment
. data X each factor regarding each schedule item
143 s comparative analysis of Focused data-Child's Enjoyment X
each factor for each interview
k44 J camparative analysis of Social Desirability data-». tual

Professional Role data X ‘each factor for each dimension

145 L camparative analysis of Social Desirability-Ideal Professional
Role data X each factor for each dimension :
146 S comparative analysis of Actual Program-Social Desirability

data X each factor for each dimension
147 J coamparative analysis of Prediction of Child's Enjoyment-
Social Desirability data X each factor for each dimension

148 L camparative analysis of Sotial Desirability-Demographic date
! X each factor for each schedule item
19 S camparative analysis of Social Desirability-Focused data X-
each factor for each respondent
150 J camparative analysis of Actual Professional Role-Ideal
Professional Role data X for each factor for each
dimension
151 L comparative anglysis of Prediction of Child-Actual Professional
role X each factor on each dimension
152 ] comparative analysis of Actual Professional Role-Demogra.ph:lc )
data X each factor on each scheduled item .
153 J camparative analysis of Focused data-Actual Professional
Role X each factor on each dimension
154 L . comparative enalysis of Ideal Professional Role-Actual Program L
X each factor on each dimension
155 S comparative analysis of Ideal Professional Role-Prediction -
of Child X each factor on each dimension
156 J comperative analysis of Demographic data-Ideal Professional
Role X each factor on each schedule item
157 - L comparative analysis of Ideal Professional Role-Focused data
X each factor for each interview
158 S camparative analysis of Prediction of Child-ActuaJ. Progranm
data X each factor on each dimension :
159 J camparative analysis of Actual Program-Demoyaphic X each
factor for each item scheduled
160 L comparative analysis of Actual Program-Focused data X each
factor for each respondent
161 S comparative analysis of Prediction.of Child~Demographic :
: data X each factor for each schedule item
- 162 J - comparative sis of Prediction of Child-Focused data X
each factor for each interview
163 L comparative analysis of Demographic data-Focused findings X
each person
164 JLS integration of style .and synthesis of interpretations, first
working draft
165 . LM working draft of introduction, editing
166 J 8 final working draft of methods, editing
67 JLS editing of entire report (rotation)
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168
169
170
17

172
173

Order Assigned Function

orgenization of' contents . .
organization of data representation (bo@ of report) .
first typed draft of report
editing and consulting fom' c].a.rify a.nd comprehensiveness
of report \
reproduction of tables, models, graphs, bibliogra.pw
final typing of report
reproduction, duplico,tion of report
proof reading
prepare vitas ;
binding of report
present findings to selected list of persons, offer to
present findings informally




