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DEVELOPMENF OF SUCCESS CRITERIA FOR EDUCATIONAL
RESEARCH AND DEVE.L0FMENF PROJECTS

Rodney J. Ball*
Desmond L. Cook+

ABSTRACT

The purpose of the study was to determine the relative importance
of six criteria of project success and to develop a composite criterion
of educational project success. TWo.hundre4 and six people associated.
with a sample of one hundred forty-six educational projects first
ranked the criteria and then rated'their projects accor4 ngly. Achieving
project objectives was considered most important, while meeting project .

time schedule and cost constraints were rather unimportant in determining
the success of.projects. This study represents a significant step in
developing criteria for the determination of the success of educational
projects.

INTRODUCTION

./
The determination of the final success or failure of research and

development projects is 4a simportant problem for-those conceyned with
project management in t all fieldsrof endeavor. One immediate
problem encountered:in determining project success is defining what is
meant by "success." If some criterion can be established, research can
be directed toward discovering which. variables associated with the
management of projects are critical in determining a successful project
as contrasted with those inherent in the effort. Project managers and
their staffs can thew concentrate on those variables as they work to
ensure the success of their project efforts.

Previous 'research at Harvard Universityl, and the Massachusetts
Institute of Technology2 has indicated that several criteria are considered
when the success of various weapons systems oriented projects are rated.
It can not be assumed, however, that these success criteria have the
same relative importance ineducation. For example, in weapon system
development the performance criterion proved to be by far the most im-
portant. In education, where performance is often quite difficult to
measure, remaing within cost and time constraints may be as important
or more important than meeting performance specifications.

* Research for Better Schools, Inc., Philadelphia, Pennsylvania
+ Educational Program Management Center, The Ohio State University,
Columbus, Ohio.,
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Look
3
recently conducted a research study which resulted in'a conceptual

framework to be used for the study of project management in education.
This work was reported at the Third Annual Seminar Symposium of the
Project Management Institute in 1971. The purpose of this effort was to
develop a framework which could be used to.integrate the results of past
and current studies and to direct further research on project management.
A schematic of this conceptual framework is presented as Figure 1. Project
success represents a majof component of the conceptualization, It includes
such potential criteria as meeting schedule dates, remaining within cost
constraints, meeting quality specifications (objectives), satisfying the
customer, obtaining spin-off benefits, and securing support for additional
(follow-on) efforts.

The conceptual framework suggests that different persons may have
different viewpoints on project success and that these would be reflected
in their ranking of possible success criteria. For example, project
managers may be most concerned with time, cost, and performance, whereas,
parent organization representatives may be quite concerned about spin-off
benefits, follow-on work, and customer or funding agency satisfaction.

PURPOSE AND HYPUIHESES

The general purpose of this study was to explore some of the hypotheses
suggested by Cook's conceptual framework in regard to the relative im-
portance of different possible criteria of project success in education.
Specifically, the objectives of the study were:

(A) To rank schedule; cost, quality (performance), follow-on work,
spin-off, and customer satisfaction as possible criteria of
educational project success.

(B) To quantify a composite criterion of education project success
employing the sub-criteria of schedule, cost, quality, follow-on
work, spin-off, and customer satisfaction.

The final ranking of the several criteria of project success has
implications for the many governmental and non - governmental organizations
who must determine the ultimate success of the educational projects they
fund, monitor, and/or plan to implement or institutionalize. That is,
the determination of what constitutes a successful project is a necessary
initial step in the evaluation of projects.

Once it is known what characterizes a successful project, research
can. be directed toward discovering which variables in the management of
projects are critical in determining a successful project. If the composite
criterion of project success'resulting from this study is used as the
dependent variable, research can be conducted on the relationship of
selected independent variables of the framework in order to more firmly
establish those management actions on a project that will make it successful.
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Within the general purpose and specific objectives, the study
proceeded with the following hypotheses.

1) Project principal investigators (project managers), parent
organization representatives, and government monitors view
the relative importance of the criteria differently.

2) Project principal investigators with previous project
management experience view the criteria differently than
those without prior experience.

3) Project principal investigators of sponsored projects
(conducted under the supervision of a university faculty
member) 'view the criteria differently than those conducting
non-sponsored projects.

4) Project principal investigators and parent organization
representatives,at large institutions view the criteria
differently than those from small institutions.

S) The correlations of the different criteria with ratings
of overall project success reflect the ranked relative
importance given the criteria.

PROCEDURES

A. sample of educational projects was first selected and then the
personnel associated with the conduct and monitoring of the'projects
were identified. These people represent the-source of data for the

study. The sample, data collection instruments, and analysis of data
procedures are specified in detail below.

Sample 61 Data Collection

The data for the study were obtained by means of a ranking form
and a rating form administered to the project manager, parent organization
representative, and government pioject monitor associated with each
project in a sample of 146 terminated projects funded in one of the several

Regions under the Regional Research Program of the National Center for
Educational Research and Development, United States Office of Education.
The projects were all operated and terminated during the period from
September, 1967 to January, 1972; had a maxillae government support of
$10,000, and were usually conducted or managed by a single "principal
investigator."

5



For the purpose of this study, the six possible criteria were defined
as given below.

Schedule refers to meeting project milestOne deadlines and the
ER -Mid project termination date as estabrished in the project
contract. Success on this dimension means the the project was
completed on or before the schedulOrterminatiokdate and that all
subsections or components of the project were c leted as scheduled.

Cost refers to meeting the total dollar expenditure edictid for
Br-entire life of the project. Success of this dim ion means

that the actual dollar cost of the project was less th or coincided
with the predicted cost.

\
Quality/Performance refers to the achievement of the goals.
Objectives of the project. Success on this dimension means t t

the performance standards specified by the project objectives w e
met or exceeded.

, .

Follow-on Work refers to additional contracts or follow-on work
obtained as i result of the success of the original project and
consequent enhancement of the reputation of the researcher. This
criterion is not, however, concerned with additional work obtained
as a logical or technical extension of the original project. It

is concerned only with whether or not additional work is obtained
as a result of the success of the original project.

S in-off refers to indirect benefits received by the parent institution,
its aculty, and the project staff. Success on this dimension means,
for example, that the project and/or the parent institution's faculty
developed skills as a result of working with the project which can
be applied to other areas of the institution's operations. Another
important spin-off benefit is the recognition an institution often
gains from a highly successful project.

Customer/Client Satisfaction refers to the degree to which the funding
agency or user of the end product of the project is satisfied. This
criterion is not necessarily concerned with the quality of the project
as indicated by whether or not the original objectives and performance
standards were met. It is concerned only with the satisfaction of the
funding agency or customer with the project or its end product.

Overall Success refers to a general or overall evaluation of the project
ilifisittor completed as scheduled? Were the objectives and
performance standards met? Were all interested parties satisfied with
the effort? Was the project conducted within the estimated cost? Did
the project generate additional projects? This criterion is not con-
cerned with any one specific aspect or objective of the project. The
concern is with making a general value statement indicating the degree
to which the project was a success.

6
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The respondents were requested to rank the relative impor-
tance of the six criteria using a paired comparison format.

---'Each respondent was then asked to rate a completed project-
with which he had been associated on each of the six criteria
and a rating of overall project success. These ratings were
made on a Liken type-.scale. A copy of these instruments
appears in the Appendix.

The hypotheses required that data be gathered regarding
(a) the size of the parent organitition housing the projects
in the sample, (b) the previous project management experience
of the principal investigator, and (c) whether or not each
project in the sample was a sponsored (under the supervision
of a university faculty member) or non-spunsored project.

Size -- Nearly all the projects in the sample were
conduct FIT at a college or university. The total degree credit
enrollment in Fall 1969 was used as the measure of parent
organization size.

Experience -- Each principal investigator was asked to
indicate the number of projects he had managed or directed
prior to the project specified in the sample. This number
was used as a measure of previous project management experience.

Sponsorship -- Information regarding whether a project
was sponsored or not was obtained from the records of a regional
office of the Regional Research Program.

Data Analysis

The analysis of the data was organized in terms of answering
the questions raised by the five hypotheses of the study. In order
to answer these questions, the data were first partitioned based
upon the role of the respondent, previous experience of the
principal investigator, whether dr not the project was sponsored,
and the size of.the parent organization or institution.

In order to obtain a ranking of the six criteria of project

success, the paired comparison data were run on the POMP
computer program of the Psychology Department of The Ohio State
University. This program follows the assumptions of the Thurston
Case III model and computes a scale value for each criterion.

7
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In order to measure the a t of the different partition
groups in their rankings of t e re ative importance of the
criteria, an analysis of variance procedure was used in
estimating the reliability of scale values given the criteria
by the groups. This represents the degree of agreement of the
groups or judges in the scale values they have given the cri-
teria. A coefficient of 1.00 represents complete agreement.

In order to obtain a composite criterion of project
success, the ratings of projects on the six criteria plus
overall success made by the respondents were run on the
Wherry Test Selection Program of the Psychology Department of
The Ohio State University. The program is a regression
analysis program which selects, in order of decreasing'im-
portance, the variables contributing significant vari-
ance to the prediction of the criterion variable (overall
success). For the purpose of this paper, the prediction
equations are not presented.

The correlation coefficients of the six criteria with
overall project success are -'iscussed in order to indicate
the extent to which the ranked relative importance of the
criteria is reflected in the ratings of overall project success.

FINDINGS, CONCLUSIONS, AND LINETATICNS

The results of the data analysis are interpreted in
terms of the hypotheses of the study. These hypotheses
and findings are listed below along with a discussion of the
data. analysis results that pertain to each. In order to
answer the fifth hypothesis, the correlation coefficients of
the six possible criteria with overall project success ratings
are discussed under each of the first four hypotheses.

Hypothesis 1 -- Project principal investigators (project managers),
parent organization representatives.,and government monitors

' view the relative importance of the criteria differently.

The diia analysis indicates that this hypothesis is false.
The scale values given the criteria by these two groups are
shown in Figure 2. They are nearly the same except for
a reversal of schedule and cost, which are the two least
important in each case. The reliability coefficient of
0.9559 indicates a considerable amount of agreement between
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the two groups in ranking the criteria. The criteria in order
of importance are quality, customer satisfaction, spin-off,
follow-on, and then schedule and cost.

When the principal investigators and parent organization
representatives rated projects using the criteria, the following
correlations with overall success ratings resulted respectively.

o quality (0.5888 and 0.6559)
o customer satisfaction (0.5748 and 0.5730)
o spin-off (0.3470 and 0.4746)
o follow-on (0.3112 andr0.4008)
o. schedule (0.1519 and 0.1362).
o cost (0.0101 and 0.0019)

Note that the correlation coefficients decreased in size
according to the ranked relative importance of the criteria.

The government monitor for all the projects in the study
sample ranked the importance of the criteria in the order of
quality, spin-off, follow-on, customer satisfaction, cost and
schedule. The only important difference in the government monitor's
ranking of criteria is the placement of customer satisfaction
in a much lower position. Otherwise, the government monitor's
rankings )are basically, the same as those of the principal
investigators and parent organization representatives.

When the government monitor rated projects using the
criteria, the following correlations with overall success
ratings resulted.

o spin-off (0.7489)
o quality (0.6459)
o follow-on (0.6178)
o customer satisfaction (0.4729)
o cost (0.2149)
o schedule (0.1253)

The rank order of criteria based upon the size of the correlation
coefficients results in the same order for the criteria as
when previously ranked for importance except for the reversal
of quality and spin-off in the first two positions.

9



9
-

hypotheses 2 -- Project principal investtgators with previous
management experience view the criteria differently than those
without prior experience.

The data analysis indicates that this hypothesis is
false. The scale values given the criteria by these two
groups are shown in Figure S. There is one important exception,
however, in their ranking of the relative importance of the criteria.
Principal investigators without prior experience ranked follow-on
work markedly lower than spin-off, whereas little or no difference
Was indicated between follow-on work and spinioff by experienced
principal investigators.

When these groups rated the success of projects, follow-on
work showed no correlation with overall success (rt0.0365), for
in-experienced principal investigators, whereas, for experienced
ones it correlated second highest (r=0.6039) of the six criteria
with overall success ratings: It seems then eat follow-on work
is an important criterion to principal investigators who have
previously managed projects but it is not important to principal
investigators who have no-previous project management experience.

Otherwise, these two groups view the criteria very much
the same as is indicated by the reliability coefficient of 0.9771.
Again, quality is ranked the highest with customer satisfaction
also highly important. Cost and schedule are of least importance.

Hypotheses 3 -- Project principal investigators of sponsored
projects (conducted under the supervision of a university
faculty member) view the criteria differently than those -

conducting non-sponsored projects.

The data analysis indicates that the hypothesis is false. e

The scale values given the criteria by the two groups are wry
nearly the same. These values are shown in Figure 4. The rank
order of the criteria is quality, customer satisfa9tion, spin-off,
follow-on work, cost, and schedule. The same general pattern emerges
as with prevtous comparisons. Quality is at the high end of the
scale, the next three criteria are grouped together in the middle,
and cost and schedule are at the.bottom. Agreement between the
groups is high as indicated by the reliability coefficient of 0.9703.

When principal investigators of sponsored projects (usually
graduate students in this sample) applied the criteria to rating
a project, customer satisfaction had the highest correlation (0.7145)
with overall success ratings and spin-off had a relatively low correlation
(0.2692), as did cost and schedule (0.2223 and 0.2633).

:II 0
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Hypothesis 4 -- Project principal investigators and parent
organization representatives of-large institutions view the
criteria differently than those from small institutions.

The data analysis indicates that this hypotheses is false.
The scale values given the criteria by the two groups are shown in
Figure S. The high level of agreement is seen in the reliability
coefficient of 0.9241. As before, quality was ranked the highest
with customer satisfaction, spin-off and follow -on work grouped
in the middle, and cost and schedule ranked as the least important.

When the groups rated the success of projects, the criterion
of Tin-off benefits correlated rather high 0.5867) with overall
project success for respondents from large institutions and quite
low (0.1927) for ,respondents from small institutions. It appears
then that principal investigators and parept organization repre-
sentatives from large institutions take spin-off benefits more into
account when rating the success of .projects than do such persons
from small institutions.

Conclusions

'he following conclusions regarding possible criteria for
determining the success of a project in the field of education
can be drawn from this study.

1) The criteria of quality/performance (achievement of
the goals and objectives of the project) 4s by' far
the most important criterion in the minds of bducators.

2) The criteria of customer/dient.satisfaction, spin-off
benefits, and follow-onrwerk,are also important criteria.

"A 4) ,10

3) 1N:criteria of schedule and cost are of relatively little
importance to educators.

4) Project principal investigators and'parent organization re-
presentatives view the importance of the criteria in the same
manner. .

'et

S) Follow-on work appears to be an important criterion to prin-
gipal investigators who have previously managed projects but
not to principal investigators without such previous experience.

0) Principal investigators of projects conducted under the
sponsorship/supervision of someone else appear to give more
importance to the criterion of customer satisfaction than do
principal investigators of non-sponsored projects.

411.

7) Principal investigators and parent organization representatives
from large institutions appear to take spin-off benefits more
into account when rating the success of projects than do such
persons from small institutions.

4j
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Limitations

Some limitations of the study which may affect the generalizability
of the conclusions are listed below.

1) Nearly all the projects in thestudy saMple were conducted
at institutions of higher learning.

2) All projects in the sample were relatively small as
indicated by a maximum government funding contribution
of $10,000.

3) All projects in the sample were conducted in a limited
geographic region.

§1MMIARY AND RECOMMENDATIONS

The project principal investigators (project managers), parent
organization representatives, and government monitor tended to agree
that quality is the most important of the six potential criteria of
project success suggested in Cook's conceptual framework and that
schedule and cost are the least important. When these groups rated
the success of projects, the correlations of the six criteria with
(thrall success ratings reflected .the ranked relative importance of
the' criteria.

Further research in the area of developing project success
criteria in education ought to include data gathered from projects
with large staffs and budgets that are conducted.in various educational
institutions across the country. Such studies might concentrate on
the quantification of some of the success criteria explored in this
study. Schedule and cost are probably the easiest to quantify and
obtain reliable measures on. They, however, are the least important
of the six studied here. Others like quality/performance, customer
satisfaction, and spin-off are most difficult to quantify and
consequently are harder to obtain valid and reliable. measures on.

An important implication of this study is that research on the
management of educational projects should be directed at maximizing
the achievement of project objectives or performance specifications.

The evaluation of educational projects should be concentrated
on such criteria as quality/performance, customer satisfaction, spin-
off benefits and follow-on work, and less upon schedule and ost.

4



REFERENCES

4; ,
1

Morton J. Pedwand Frederic Scherer, The Weapons Acquisition
Process: An V.donomic ialyils, Weston: Division Of-Research,
Graduate School of Bus ess Administration, HarFard University, (1962).

C

A

. ,

2
Donald G. Marquiso "OrganizationalDavid M. Straight, ganzatonal E pis .--...

, .

ii
in Project Performance," Research Pro m Effectiven s' Edit. by.

.M. C..Yovits, et al.. "Prpc ings of the erence ored by
the Office of NavalrReseardh,.Washington, D. C.", July 27-29 1965.
New-York: Gordon'and Breach, Science Publishers, Inc., p. 442-458,
-(1966). .

old. Y 3

3Desmond L. Cook, A.5conceptual Framework for the Study of Project
ement in Education Educational Ilvject.Managenent.Center, t

w tate iversity, Paper presented at Third Annual Seminar/
-Symposium of the Project Management Institute, Houston, Texas

-(October, 1971). . V.

.

/A%
4
Robert L."Ebel, ?Estuiation of the'Refiabi4ty of Ratings,"

Psydhometrika,,VOI..'16, No. 4, p. 407-424,- (1951).

4

.

.,

'



J4
.*,..

A

.. .

0

'

,

ENVIRONMENT-RELAAD ,

reoTleinPkiSZeiai
' Political, Tqhno- 1

I

g

Llogical EnvirOnmeht g

1

PROJECT -RELATE2

...,«. .1. r r 4.. .4
' customer

LIuences 1,11-
.1

.- ...nfl..- ......- ..,

ir-Ctstome - M m

1
Market

1 4n
.1-,. . . 1

v g ronment4
W. OMI W. MO

,

I

4

.

f

,

.

*------4
,.....;

Temporary Manege-
mentiystem

Project Maria-,

ger (Decision-
Maker)

Concerns:
.Commitment

.

'Problem
Visibility

-Problem
Asso.lution

'

fecur 1 ty

Trans i t ion

-Personnel

-Organizational
Relationshipsi
and Strucfure

'Planning and

Con&olling
Tools and iii-----if
Technique's

-information
Systems .

IIT)rZfect:gates7/1
12utput Griteria

."' 1

-Schedule I

-Cost I

i

'Quality
i

I

-Customer
i

`.. '..... Satisfaction i

ipin off ,
I

L.Foilow -on
.- ..m ma

Ir ss.....
s

... -1

I
I

------74.'

' Parent

' influencer"

L -I

... 1 .m.-',..1". . kt ""
' Pareht '

Organization'
i Environment.:

.1

FIGURE I. -- CONCEPTUAL FRAMEWORK FOR PROJECT MANAGEMENT

11



. Principal

Investigators

s

3.5

3.0

2.5

3.5

Quality

Parent

Organization
3.0 Representatives

2.5

.1, 1.0

0.5

1.0

0.5..

0.0 0 0

Judge Reliability 0.9559 c

Figure 2

,.

1

C.

COMPARISON OF SCALE VALUES GIVEN TO CRITERIA

OF PROJECT SUCCESS BY PRINCIPAL INVESTIGATORS

AND PARENT ORGANIZATION. REPRESENTATIVES
41-.....,)



....

Experienced
Principal

Investigators

4

3.5

3.0
Quality

2.5

z 2.0
0
>
20
4. I

in 1.5

1.0

0.f

Gusto

..

scoistaco°

scArt...0ii

Foovv.on

3.5

3.0

2.5

In-experienced
Principal

Investigators

1.0

0.5

. Cost
0.0 A Schedule 0.°.

. Judge Reliability 0.9771

Figui.e 3
COMPARISON OF SCALE VALUES. GIVEN TO CRITERIA

OF PROJECT SUCCESS BY EXPERIENCED AND

1N-EXPERIENCED PROJECT PRINCIPAL INVESTIGATORS
16

4



3.5

Principal
Investigators of

Sponsored Projects

4

2.5

met 560 ctio"

1.0

0.5

4,

Cost
0.0 chedu e

OP.

3.5

3,0

2.5

Principal
Investigators of
Non-sponsored

Projects

2.0 a

a

1.5

1.0,

0.5

0.0

Judge Reliability 0.9703

Figure 4
COMPARISON OF SCALE VALUES GIVEN TO CRITERIA

OF PROJECT SUCCESS BY PRINCIPAL INVESTIGATORS

OF SPONSORED AND NON-SPONSORED PROJECTS



, .
Principal

Investigators
and

Parent Organization3.°
Representatives from

Small institutions,

.0

Principal
Investigators

3.0 and'
Parent Organization
Representatives from

Large institutions .

2.5

0.0 0.0,

Judge Reliability 0.9241

Figure 5
COMPARISON OF SCALE VALUES GIVEN TO CRITERIA OF

PROJEdT SUCCESS BY PRINCIPAL INVESTIGATORS AND
PARENT ORGANIZATION REPRESENTATIVES FROM

LARGE 4ND4 AMALL INSTITUTIONS

, 0



4

APPENDIX

19



Criteria Ranking

Listed below in pairs are the criteria of project success that were defined
on the previous page._ Select the criterion in each pair that you feel is
the more important of the two in judging the success of a project. Place
on "x" before the more important criterion of project success in each pair.
After you have finished, turn the page and continue.

1. customer/client satisfaction
cost

2. quality/performance
schedule

3. cost

spin-off

4. schedule
follow-on work

5. spin-off
quality/performance

6. customer/client satisfaCtion
schedule

7. follow-on work
quality/performance

8. schedule
cost

VIA

9. quality/performance
customer/client.satisfaction

OM,

10. spin-off
follow-on work

II. cost
quailty/performance

12. customer /client satisfaction
follow-00 work

13. schedule 4.

spin-off

14. follow-on work
cost

15. spin-off
customer/client satisfaction



Project Success Rating Scale

PROJF17,T NUMBER PROJECT PRINCIPAL INVESTIGATOR
PROJECT TITLE

The several. criteria of project success defined before appear below in a rating scale format. Rate the project
identified above on each of these criteria. Cross out the number on each scale that best approximates your
rating of the project on that criterion. At the bottom of the page indicate your familiarity with the project.

Schedule

Cost

Quality/Performance

Customer/Client
Satisfaction

Spin-off

far behind schedule on schedule tfar ahead of schedule

far under on predic ed cost far over

standards far from met standar s met standards greatly exceeded

extremely satisfied quite Sitisfied 11 somewhat satisfied unsatisfied Cs!

Follow-on Work

Overall Success
) 1

3

unsuccessful somewhat saccessful

Your familiarity
with project.

6 5 4
no spin-off some spin-off moderate ip n-ciff substantial spin-off

substantial follow-on moderate iol -on

extremely' familiar

11 some foflow-on r no follow-on

quit :.uccessful extremely successful

5
quite faiiilitar somewhat familiar unfamiliar


