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i - -
Webster defines a partnership as an arrangement whereby two or more oL

|
.o . .

3 . . . . ) oo 3 .
member agencies share in the risk and profits of the business.

E 131082’ 721"

- @
The story is told about two brothers who became owners of a single country

4

.

house through a joint inheritance. One, a go-getter and .a social climber;, spent

* )
¢ ., .

more than he could afford to remodel his section of the house with the last word

, in interior decorations, furniture and mechanical devices. The other brother left

. -~ .
5 - - -

his. haif exactly as he had found it,and simply enjoyed himself in the drab intel,;ior.

. ""This is unfair, " grumbled the first one. "You owe it t6 me to do sémething

with your part of the house just as I have-done with mine. " R
7 "Very well," said the brother. "I will do sdmefhing with my half. - I'will set =

P
P

‘.
it onfire.'" And, as the story goes, he di'd".q Sometimes. coopg,;’afionl ém’ong and ;'
between the various le_;/elé of edi).ca‘_tionhas bfecn c'h'aff;:z;:trei‘i‘zred in tll% _éamé Qayé. ¢
- R;ther than being partners engaged ip a cdrhrnqn'.mis si”onAof nurluring the
dev;lopment and extensio‘n of individual, intellectua.l and esthetic abilities, we

.

" have taken the specialized interest approach in competition for funds and resources -
and have maintained that our own area of specialization or service is by far .the

.

: fr_xlost‘uniq‘ue and important of all. >

A4 =
~

Perhaps we need to ask ourselves the question--Does education consist of
. * :n . oo X
institutions in competition or people in process?

~

(9
Q—‘ Perhaps for the first time in history our nation faces the prospect of an . | '

abundant supply of highly trained people in the field of education. This is not to

-

. iiE say, however, ,that the need for better prepared and trained workers will .be met o

%3

in all special fields, Shortages obviously w

> B

ill persist in many .éducational




-

s

specialties and geographic areas 'unless'prei)aration efforts are shifted to tho:se

1
° \ - fields where shortages exist, 7 0
Y .
A 7 4 ) .
\\‘ This state of affairs reflects the fact that we generally afford our youth the
| opportunity to choose how and where they want to pursue learning. In this sense
) A A

we do not have a pl’anned‘ economy. Our supply of highly qualified workers is
eséentially the sum of decisions made by individuals to suit their. own interests,

‘w\ opportunities and capabilities, ° - . R ) .
‘\\ The imbalances that are foreseen in the years ahead point to the need for

more efgective planning of the relationships between the lower and higher levels
\ ’ I . - -
of education to meet occupational nceds and some means of attracting highly
" qualified and talent'ec;l,persohs to certain —edué{a‘fional specialties.. Government and
\ ) N 5 .

\ . ’ i
educational institutions are largely limited tol-'influenc;mg the choices of individuals
“ : - : ‘
Y . . -e oo . . i . .- . . -
by such actions as selective financial assistance, -choice of location for business .

i

or industrial expansion, revisions of tax laws, and increasing salaries in selected
occupations. . e ‘ B

Thet.e is no suggestion in my remarks that individual choice be subverted in
6\‘“"“»-1 .

- any way. The incentives offered by a variety of c;ccupatiqns will always be a key

-

element of choice regardless of where those incentives come from.

¢

Moreover, this discussion is abou’é strengt‘hening the partnefsh’ip bct'wee‘n the /
, * Cd :
schools and the universities and, inthat regard, it is the responsibility of our
institutions for schooling to identify and teach tl‘{e skills that are relevant to

; . \

: . |
. ) society's needs. It is the individual's responsibility to choose and to learn. But

N Ca

since it is also-education's responsibility to assi;s’p those who choose -wrongly or
a - \ . - .
l 1

4
|

) e - o : | ’ .
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learn skills pooxly, there is a very strong casc for guidance in the first —1)iace.

o

Over the long term, the arrangement has worked quite well wherchy
.cducational instiututions ia«:nti[y and offer various 1c’;1rning programs. Learners
2 : )
choosc and employers encourage.
' !
\

5

. We hawve increasing cvidence that schools and colleges, universitics and other

* -

agencics for learning are responding to changing occupational nceds both in their

coursecs and offerings and in their identification of retraining’and upgrading

b ‘ programs. The tendency 'mc]lccd is for the market to clear -itself in the long run.

»

This process offers a rational confidence in the futdre-for highly trained persons

at a:II l_évcls of education during the remainder of this ticcadc:

But the existence of short-,-tc.rm. imbalances and the nced for ,cﬁertai,n types
of specialized programs remains a serious concern. That concern is not only
with the problqnxs of unémployment and rcadjustment in periods of recession
which arc severe, but also with the waste represented by the loss of expensively

-' gainec'l ability, knonwl'lcdwgc and experience. The calalﬁity, of our .cu"rrént surplus
-of Ph.D!'s at the level o[‘h'ighcr cducation is not so mug:h'm,acmploymcnt as rising
i : . - ‘

undcremployment. This adds to the social costs and the human cost‘s of unfilled

cxpectations and the erosion of skills.,

While considerable cffort is being made to relate occupational nceds to the

1

programs available through cducatiohal institutions, not cnough effort has been
made to coincide the efforts of the K-12 system with the post secondary
Yy institutions. ’ . ' -

A scrious problem that lies ahead will be the tendency for entry requirements.

fRIC . | -4 L —
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~humanistic and technological content--appropriate linkages between lower

"ERIC

for many occupations to rise, cven though the jobs themselves may not requiibe
more formal schooling., Overschooling is already being demanded for entry

into many jobs and professions. Such practices are highly expensive and they -

represent a highly discriminatory sorting and screening measure. Not only
’ ! .

do they limit the number of options for those persons w_ifll less than a <lég1‘ec:, )

but they also present the danger of massive underatilization of those with

extensive schooling, Underemployment of higher cducated people is already
causing much campus tension and that tension could easily over{low-into a ne-w

societal confrontation.
Carccer inllucnces in all of cducation will take-on new significance in the
. 1

o ®
context of continuing education and the cooperative arrangements that will need’

.
[

to be developed among the various.levels of our educational agencies and .
! 4

institutions.

-Continuing cducation implics a system that alternates a period of formal

|

4

, |

schooling and periods of work throughout the lifetime of the individual, Such ‘
|

a system could help to- solve some of the dilemmas for which so far no, :

satisfactory answers have been found- -the quest for compatibility betwecen

education and higher cducation--and a more rational coordination between colie;

universitics and technical institutes. ’ .

* e
. " ‘

However, it must be remembered that continuing educatin is a concept

requiring far-~reaching and radical transformations both in the whole of

. -

elementary and secondary education as well as in-the post secondary diewl.




-
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represent a potential step toward the reconciliation of Ll}}: cmployment needs
of socicty with the cducational interests of the individual and to avoid changes -

" ithat block the way toward such developments, -

- of the.year and with the supplements which thce post sccondary system has

v
. - .o

The essential practical }ig:obloln is to identify and apply mcasuras that

~. ¥ . E

2 e

- -v..Some of ouy nrost persistent myths in education have had to do with timée

0y

v

b4
and its relation to learning.
Our country typically has commenced its formal learning program at age

six and, altheugh some of our states have cheated a little bit, we tyi)ically
3

have learned 1rom 8:30 a.m. to 3:20 p. m’:';, 180 days a ycar for twelve ycars--,
oM . P y 4 y

all at the expense of the taxpayer, "Each lecarning activity or subject has been 1

.

accorded x-numbers of minutes per weck. Schools have operated nine months -

added, it has taken about 18 ycé.rs to become a.doctor or-a cleﬁtist, 16 year§-to

Ll -

becomie a teacher, 12 years to become a policeman or a firecman-and 9 ycars to

become a dropout.

L3

There is nothing sacred about any of these times., While there is some

evidence to support certain of these practices, there is also strong evidence

v

to suggest the need to-question then.
. N . .
The whole contept of maturation for learning has been shown to have ,

fewer boundarics than we have ever imagined,  Intensive Learning over a

*
¥

longer school day and a longer school year, properly motivated, can be very

P

productive.

Year-round schools and night-shift schools have been affectively opérated,
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.promise of continuing cduwcation programs and practices.

Twelve year programs have been successf{ully compressed into ten or eleven
years or extended to thirteen. But the whole idea of the norimal learning -

i
-

mode and operational pattern has been broﬁght into scrious*qvu,cstion by the

While some of the time arrangements we have used in education have beén,
..

convenient to parents, the teaching staflf, the labor market and holiday patterns, |

»

it is a bit tempting to ask--"Which has adapted to whichi"

BN I

~ L1

Generally we continue with such practices because that is what we have

always done. In doing so.school administrators have, in fact, denied that

much has changed inthe educational scctor in the last 100 years. IEducational

institutions have tailored learning to available time instcad -of making time fit

v

the variables of learning. i .
Teachers have developed their methods according to available time--

introduction, ten minules; scat work, twenty minutes; summary, scven minutesy

clean-up, three minutes.  Both time and methods must now be variced to suit

individualized learning arrangements. More learners, we have found, operate

on fast and/or slow time than on normal tinme, whatever that is. Normal

i

learning time is like a stopped clock- -fortunately it is right twice cach day.
' The time maturation interlock becomes increasingly mythical as studerits

reach the last year of their sccondary programs and go on to post secondary

-

learning opportunitics. Nowhere is the time clement more fanciful than in the

B .
granting of-degrees in-higher education. The present time bound degree

1l

structure works a considerable hardship on thousands of students cach year,

oy
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~

as well as on the taxpayers. If work expands to (ill available time, then so

<

‘does schooling. Similarly, the high cost of building, cquipping and staffing

and operating a post sccondary institution is directly related to the length

o

ol its degrec programs. ‘

.
.

In'a recent report, the Carnegic Commission argued that a number of

B

both undergraduate and graduate degree programs could be immediately

. ‘ . - N *
reduced by -one year for many candidates and ¢ventually for most. The rep

alsu concludes that time spent on the Ph.D. and other professional degl‘ge§

“« _e

can be reduced by one or two years without any great sacrifiée in quality.
N . . 2 * . . A‘

The concept of cooperative cducation, the partnership betwceen the scha

* N = -

and the universitics, presupposes that life is a continuing process of full

and part-time study interposed by work and learning opportunities. A cl';pm
or a degrce is therefore ounly an interim credential that sté1‘ts to die the

moment that it is born. The _iri\pro\:ﬁngnt of professivnal qualifications .

i

:

:

—an e § i

.

occurs after the degrce--~not before it. * 1

I{ we consider {ree public education one of the major benefits socicty

-
_ 'i
bestows upon its members, then many adults have the right to ask--yes,.

.
’

2

but what havé the schools and the universities done for me.lately? Why shcrz]g

the principal benefits of free public cducation be concentrated only on the

.

years fromy five to cighteen?
/ ‘

Such a policy is shameful,. given the mounting need for continuing
1 Y ’- 8 :

education. And ultiniately, there must be some kind of a national education

. s |
bank or fund that credits cach person with, say, sixteen ycars of {reely che

) N




schooling at public expensc. One of the conditions of withdrawal from that
fund should be that no person may use motre than twelve years consecutively.

Indeed, if the educational bank were combined with the notion that all (lip/vloiha
- - - / -

. .. v .
and degrees, like passports, expired at the end of five or ten years, we

’ -

. ’

would have a built-in gearantee against personal and socio-cconomic

is ripped loosc [rom its obsolete time bases. Only then can we male

!

l
i lecarning an opportunily to be chosen for personal development, 1athcr than -
: .
the social ncecessity to be cn(lurul as a mcans of access to-consumer
v [y -

~ obsolescence. il
. - buch idcas as these must be expressed from, {ir:ie to Lime so thaL schoolir
1
plecasures. . ' ’ . . 1}

Nowhere in our system of education will the development of Fesponsive

lcarning cnv1ronmcnts of this kind be more traumatic than in our post

' 14

a
,i
1
|
:
3

secondary institutions and-perhaps nowhcre is it more nccessary.

While thiere arc some very notable exceptions; university teaching

.
. ¢ e

mcthods, parucularly in undcr”raduatc studies, arc dis greezibly uniform

‘

: and tedious. Variable learning environments must be implermented and” soon-
g .

not only because they cure monotony, but also because they allow better fit

for the learncr, The uniform learning cnvironment is ngty:_;nuch/dmgrent

from most other uniforms. It tends to be cither too tight, or too Iopsc,‘ to

i
v

suit indiviaual lecarners and their neeéds. The ill-fitting; tweedy methods of
academia ‘arc highly resistant to-all new tailors. Some sharp needles will be

required, Butin the partnership arrangement, the scliools can show the

r - _ .

universitics how to make the necessary ‘adjustments and adaptations.

-ERIC ‘ | 9 | e
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- There are scyeral broad teaching strategices that might be employed

i
to bring variable learning environments into lu,%',hcr education. They merit”

, -

carcful scrutiny in the years immediately ahead by our colleges and

2

— - y . - . g ‘7- -
universitics, One cfthese is to crcplw certain instances our cxisting

traditional programs with temporary lecarning alliances.

A lcarning alliance, like the program, would come in many different,

¢ >

{orms, could be casily cstablished,. and would be highly flexible. ‘
. vl

* ¢ L -
It would monitor the time of thosc students enrolled in'its broadly

designed subjects; it would cmiphasize collective planning and cooperative
o ' -

- 3
tcaching between the secondary schools -and the pnst-sccondary institutions.

<

But, unlikc most currcent programé, the learning alliance w‘ouldrhavc a
built-in capacity for rcjuvenation. Intendéd to live many lives, the alliance

would generate diverse studies in numerous reincarnations.
L

~

Under the alliance concept, any group of threc or more instructoys

‘could band togcther to form a tcaching company. This company would take

out a short-term lcase and proceed to explorce a particular learning properf

Ldeally, the-company would be rich in human capital and the property would
contain the ore of many disciplinecs. Therc might be many such alliances
within a facully--cach cxploring differcnt propertics, using different metho
having diffcrent articles of associatfon, [Exploration as a member of such
. - ‘. ' . N <, -
a party should be stimulating. Ncither the explorers nor professors should
/\ :

be satisfied in a pernranent camp.

.
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Our traditional ,'r"ogramsfcmﬂd easily coexist with these alliances.
v 1‘ : . \‘ -
L 3 ¢

. The call Here is Top diversity, not dise rimination.. Many students and
o . .

-

professor: will alway s prefer the institutional mode and will perform nobly ~
., . . . J - Ve Co. ) . . »

. . . «
in uniform, traditional learning civironments. But the alliance concept,

R

.
5

it appears t6 me, allows innovation to be casily implemented, with-a

\

- P P . A o
minimum of expensce and institutional commitment. And nowhere 3vould -

A ~

O « - N , . . . . - " s, ..
there be ‘better arrangements for testing the viability of such a situation

)

than inthe field of professional cducation. There are a number wof
o :

S ' assumptions -that ‘make this so. ) .
. . v . A .
o The strong socictal forces which are impacting-upon school s stems . .
-, . . . ’ N

and universities, are crcating continuing demands for educatiopal change

”
«

' . o . / ‘ N -
and improvement. ' ’ ﬁ / N
A . . - 7 k3 ‘\\

In any cffort’to achieve change through universily ang school system s

collaboration, the genceration and use of idcas is a very important strategy..

.. v . - “ .
School systems and colleges of education are so interdependent in

“
- o

s - " effective idea generation and use that the success of onc is to a considerable

*

9 . R
degree dependedt upon the success of the other. . . .

“~ .

- ' " There is a strong need for collaborative, s¢hool system--university

. experiments directed at-the effective ‘generation and usg of ideas to improve
practice.. ’ - 4 o

‘Within the univetsitics there is a great decal more and varied talent

° - x
v N .

across the discipline than is available in the immediate environment.of any -

single school system. Within school systems, particularly larger ones,
o M .

there is a wide range of speciali o talent and skill, Through a projected
g P Hfi ! 4 ©
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systems..
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2

- o. 4
partnership arrvangement, a greater critical mass of talent could be

brought to bear upon the leadership probleims and, opportunities thaa is

possible through current practices and existing arrangements.

o - °

The professional opportupitics inherent in such a partnership are so
) . .
challenging that I believe both university and school system participants

» s
. s

would voluntarily contribute time and talent to planning progi'arri activitfes..
k] ) N
Assuming the acceptance of this ‘kind of partnership -concept, the period,

remaining in this decade througlh 1979 offers a reaéonabl’e ‘time spawn,to

-

test the viability of the learning alliance idea. .
- * . ‘ >

Aﬁ important test of the f;:as_ibility of such an alliance would-be the

Q

degree to which niutually shared and valued objectives could be 'fdrmul'at.ed‘

-

by both schoolr and unﬂiy,ers?ity lcader$. The partncrship-could fg\cilitatc
- . &

<
1y

joint-search by university personnel and schocl system ledders fo¥ more

cffective solutions to educational problc_nhs.‘Sého,Ql systcrii_s and u°nchrs;'£y[

-
°

. - el .
personncl shcg;ld both- participate in defining the partrership functions and

o ° °
7

activitics,

- x
. The partnership should provide unique professor/administrator

communication links which, in turn, could lead to a xange of useful: outcomes

both anticipated and unanticipated. Rescarch development and training

processes in universities could be improved as a result of the partnership

3
~—

as should management and leadership role performance in local school

i

°®
There are several missions™»f such a partnership concept. One ¢ould

be to hmprove management developinent programs in school systems and
. 8 el ‘ , _

ie

*




. L T

R L}

preparatory programs in the universitics. This mission is closely related to

by .-
many universitics! mission of improving propaeratory programs for administrative
I B * X ~ - N .

l .
personnc)l. Through the partnership arrangement, ihe mission would be pursued
- e . N ~ - (N NN . .

. B .
in a fayr broader context than that which currcemw s . and with a wider aid

¥ 5}37: 9 . . @ . ) . .
frq,lrt‘;ancl a closer alliance with school leaders in the field, Greater emphasis
. .

“would be placed upon impraoved in-service education and upon cffective relation-
- #

- ' 2
... saips between pre-scrvice and in-service education than in past scttings.
i T . --q
. .v.[ : )
A second mission would be to provide a future-oriented:scanning function

) ‘.‘i “ ¥ *
i 5

o
5L

el . . ) .. t o i
or scnsing mechanism designed to help both local school systems: and universities

) AY > > .

- - LI Y - ) % . ' , .

adapt to. emergent and projected events. This mission would require a sensing
w .

vy v . ES

effort to identify upcoming problems and issucs likely 1o confront cducational &

x

leaders in the future. To identify and illuminate emergent. policy issues, methods”
' 2(‘1 M . N

for studying the future should be employed as would existing substantive studics

"of socicty and education. Usc of.concepts about the future througl\ adaptive

N v ) «

S planning would be encouraged. ° o oy

t -t
’ 3 . . . * " . d . - - @ )
A third mission might be to achiceve morve effective rescéarch and development .

o

. ) .
in cducational administration. This mission might concentrate largely, but not

&

. . !
exclusively, upon applicd rescarch and developnmient. R & D cffort: for example,

v <
ﬂvl

.could be directed- at such problem arcas as management training, cvaluation

- -
.

. systems and-personnel selection. Impact rescarch to determine cffects on

', administrators and organizations of such mattcrs as conflict, negotiations and’

‘e L4 .

training, could also be¢ undertakens: . .
: t ‘ . '

&

- _Given these less than complete assumptions and possible mission't‘a.‘rgcts,0

speculated abu._xé

JRSNDREEY

‘FRIC ' there are a number of parinership o%rcomo.s that might be

1
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1;%

,and school systems would nced to be implemented,

)

A new dynamic night result that would facilitate rencwal and change,

o

cfforts ih both school systems and universities. To create the dynamid
. s * : ’

the separateness tendencies of the past five Lo ten, years on the part

- i . AN Ly & - :
of the univursities and the school systems would need to be reversed
IS -

and mutually beneficial interaction and sélf-help patterns \GOLxlcl“lmcd_

v
K «

to be discovered and implemented, . v

A closer melding and cooperative expression of the talents of school
<

system leaders and professors to advance the ficld of educational

administration would tmerge. Melding would involve the -developiment
. - ‘ > : D

M y . . }'5 - . A YR

of more mutually supportive attitudes, morée systematic and fruitiul’

. M . * » .

, :
and a high )

.

communication channcels, 1more collaborative programs
2 : .
9

expression of leadérship talent -and intellect on the part of both

& .« . o
professors and administrators,

More cffeclive ways of developing and using knowledge in the contexts

of preparation and in sctting of practice might result, To realize this
v ’

. b °
.

+ v 2 . :A
outcome, the so-called theory/practice gap would need to be narrowed

« .
and new strategics for gencrating and using knowl. dge in universitics

° - .

i

s - . 3 ;

Tested products, communication networks, organization arra‘ngcmontsi
' |

and substantive ideas of sufficient value to be diffused to school 'syétomi
. - ’ A
. B

and institutions of higher education beyond the partnership would surelyi
< ’ hd
. L . .

‘e

:

. . §

be produced.  To achieve these results, innovations will need to be j
’

|
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himself, he needs structure and organization vast and complex., Hu

To cstablish such a p;irtncrailip the question of support has to be raised,

<

not only
7 .

the implementation of some of the activities that would ncecessarily reosulg

[rom the partnership deliberation.

Onc

Fy -

support from loundations or government agencies with such support covering
] . N v

PN

both planning and implementation activities. Therc, are obvious ‘advantages
a‘mcl disadvantages L‘o this apbroach. The preparation of a. proposai migl;t lez;
to overly hasty or unsound initial comn'litr‘ncnts.‘ Therc might also be inadeq;
time to def'n‘w with integrity sound purposcs for, Lhc_partncrshi‘p- ‘and' to scek g

© those activitics of most value to-the participating agencies.

B . o ‘ -
A second approach to the idea might be a membership paymen. arrangen

and would cncompass congepts of the idea that as man asks -more of
¢

(lcirolopecl, which wilf take into account the insights _of thosec intimat

©

familiar with school system practice as well as the ideas of those -
&
who are not constrained by current practices. o
°

The application ofsmore wide-ranging and varied talent nctworks

- @

o
than in the past to the increasingly complex challenges of education

s

. R ~ . © L
leadership could be tested.  Such tdlent networks would draw upon

individuals in school systems, universitics and perhaps other agend

T

- . Y g . :

1s at a point.of greater {recdom as well as greafer dependence. He
L ‘

secks a new balance between the one and the many,

%

as it relates to .Lhu idea of the partnership, but also as it; relates foi

*

. \ . ‘ "
alternative for support would be to seck in the initial stages externa
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for implementing a numbcer of activities.

a . , _15_

-

with school systems in the partnership which would provide suffictent funds
>

to support both planning and implementation efforts. Under this approach,

a substantial amount of time might be devoted to the development of the
partnc'rship and the initial cfforts might be directed at clarifying the partner- -

ship's migsion, asscssing needs related Lo the mission and developing objectiv

¢

This approach also has certain limilations. It might create difficulty {or
some school systems in obtaining school board approval for membership.
Pressure Lo undertake major programmatic efforts might also lead to less

quality results, whether measured by the quality of products achicved or their

¢ .y
f ar m e

relevance to the needs of those in the partnership.

- A
3
t

A third approgdh might be to establish a service concept for the partnersh
. .

with the-service payment following the mode alrcady cstablished for certain
W..«‘-"’\‘ -

53

kinds of professional support aFfangements. This proceduic¢ would l)gcessarij

fe of the alliance, but it could provide school systed

N . ey
alter the carly mission worlg,
¢ 3
7 . : ‘
and universitics better dgpgftunlties to assess the costs and benefits of the
Cal 5 . *
) T e .
cifort and {or determining their degree of commitment to participate init.
This approach would also provide opportunitics for the cxploration and. scarch

~

for longer range alternatives [or supporting the partnership over timaey
Obviously this approach has the limitation of constituting 1css than an all out

cffort which, in turn, -could be perceived by some as assigning leés prioyity

: e s
to the partnership than it might.-descrve.
. * &
Thesc ideas reépresent an ovc;‘-iimpllﬁo(l approach to strengthcéning
° N .

e
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. university /pablic school relations. . There obviously are a riumber of key

-

Lo questions to be considered suclras how would a partnership of this kind be

o

[

better than the relationships which already exist between school systems ar
their surrounding instititions of higher education? Who will gain most froj

the partnership--the university or the schuobsy;stcm? Is the partnership

)
] N

é - : s . / !
fecasible, given'the different styles and orientations of 1)2!.‘0(05501",5 and. scho(

7 " . -
leaders?  Should a partnership pot seck to capitalize upon the diversity of 4

Ks

school systems within it rather than to look for cornmon approaches?

- - -

3 L4 - -
o These and other questions -obviously must be pursuced.and reasonable -
L - - ) . R A
: g N S .
C ] -solutions should be found to the problems and issues confranting the membs
. 3 - R . B
. ,

.- . of any partnership arrangement. The system of alternate opportunities foy

~ :

learning offered by business, industry, labor unions, proprietary institutios

;.
7

‘the military, cultural agencies and the like, is emerging as a strong -compd

” . i

and its impact will continue to increcase. Our formal educational system,
X *s ) / - - .
Wwhether traditional or non-traditional, will have to recognizg this competit

/ ’ . B

2 . . - o
Y . . . ‘ : gl - S
fan'ly and dispassionately and come to terms with it.  Eventually the older

system will learn that thesce alternate nicans cap provide an added —stferig;rth
. .

/ . .
by performing the services that would not normally be available to either

t . =
- ; ) )
- Co institution. .. :

¢ S :
) Iy / ) ) ) b
. In summary, I gucss that [ am saying that the lower and higher schools

.

“ . R . ~ ‘/' ) , ‘
are not adversaries. Once will not supplant or supersede the other. They :
3 ' - / . ’ !

Al -

in all actualities, partners in the single grand entetrprisc of prommting

.

E
!
/
"
1
)
|
3
1
}

‘ ] . .
, learning. This asscrtion is neither empty rhetoric nor a retrcat to consen

o o ‘ Ppaves v L o | ‘ | 3
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It is a realistic alfirmation of the total possibility awaiting us. Education

to 'match vur needs--as individuals and as a socicty--this is cveryone!'s

goal. We should work toward it through a partnership enthusiastically, wi

a sense of commitment and with confidence that there are good and valid w

to achicve it--ways that do not lessen quality -even whenthey are different

%

from our traditional standards, All the resources for learning, wherever

they may be found and used, can be helpful in this task. All peoplé of goo

‘will, in education or clsewhere, can be partners in an enterprise so

-

fundamental to a demscratic nation,
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