~ DOCUMENT RESUHE .
ED 108 270 - - cs 501 081
" AUTHOR Frank, Frederick P. ; i ‘
TITLE The Changing Role Behaviors of Educational

Administrators puring. Role Simulation Training:
Perceptions -of Verbal and Non-Verbal Interaction.
PUB DATE Mar .75 ' ’
NOTE. 29p.; Paper presented at the.Annval Meeting of the
Conference on Culture and Communication
(Philadelphia, Harch, 1975)

. - EDRS PRICE" MF-$0.76 HC-$1.95 PLUS POSTAGE

' DESCRIPTORS Ad@inistrative Personnel; Behavior Patterns; Body
. ’ Language; *Communication (Thought Transfer);

Educational Administration; *Educational Research;’ -
Interpersonal Relationshipi Nonverbal Communication;
%*Role Perception; *Simulationy Verbal
~ , Communication ) . )
IDENTIFIERS *Dyadic Communication; Proxemics’ -«

ABSTRACT

Included in a curxngnt, genre of studies on dyadic
interaction. (i.e., communication-involving only two people), the
study reported herein focuses on dyadic verbal, nonverbal, and
proxemic behaviors and thHeir meanings. The 'study is inductive in
nature and is, -by intent, descriptive and analytic rather than
predictive. The subjects for the study were eleven educational
administrators who participated in a twenty-contact-hours simulation
training .program from which fifteen role-simulation dyadic episodes
were videotaped. It,was concluded that a research nethodology can be

, devised usi.ig self-observation procedures combined with structured '

nonparticipant observer technigues, and thdt videotape simulation and

@ structured interviews help researchers to perceive thé meanings of

human behaviors, including role shifts and verbal and body language
changes during rolessimulgtion episodes. Thé ,results .of the study are.
presented in narrative and-table format, and the implications of the

- study are discussed. (RB) , ) .

R

/ . ) g
————— e

— T
e T ~

* Documents acquired by ERIC include maﬁy_EH§BEE€I“gnpub¥ishedw B
% paterials not available from other sources. ERIC makes every effort
% to obtain the best copy available. nevertheless, items of marginal
* reproducibility are often encountered and this affects the quality
* of the microfiche and hardcopy reproductions ERIC makes available

% via the ERIC Document Reproduction Service (EDRS). EDRS is not

* responsible for the gquality of the original document. Reproductions
* supplied by EDRS are the best that can be made from the original.
*****y#***f*****@ﬁg*#f*************************%ﬁ**#******************

Y R Ik

. Koy
. .
* 2 1 - « »
N . . %§5Q .
Q B, 4 x . . - TSup . . .
: ' .




| _ - < ] ‘
| v - : , : : .
: -~ N . . . .
N o - U.S.DEPARTMENT OF HEALTH, |
. EDUCATION & WELFARE. -
hod Lt N NATIONAL INSTITUTE OF -
! - * " EDUCATION
< . THIS DOCUMENT HAS BEEN REPRO
. ,OUCED EXACTLY AS RECEIVED FROM
- . THE PERSON OR ORGﬁNﬂe’“ON ORIGIN rax
o . o’ ATING 1T POINTS OF VIEW OR OPINIONS ' .Y
] v STATED DO NOT NECESSARILY REPRE &
l\ SENT OFFICU\LNATIONAL|NST|TUTE OF » ~ *
- EOUCATION POSITION OR POLICY — * . .
oJ e 2
P i ?",\ . ) < .
. -~ kel
O ’ -
1 s . ‘
LQ . 0
1 ! , - . . ' N . N . s 4,
t
. . ¢ * -
K4
. The Changing Role Behaviors. . = e T
: ) of Fducational Administrators Diring ~ = * . |
. _Role Simulation Training: Perceptions of-~ .
. ) Verbal and Non-Verbal Interaction :
. * > ’
< Al
- OAN . . .
¥ I e
¢ . B - - I - — .
) . . & . g
< . . - Frederick P. Frank *PERMISSION TO REPRODUCE THIS COPY-
. . . . T RIGHT
; g‘he Umversxty Councd for E; MAI’;R{AL MASIZEEN GRANTEQ BY
N . . e b b3 rederi .
. Educational Administration erick P. Frank
. oo and igogguc*ﬁﬁzﬁé;ﬁiﬂnons OPERATING
. . . AGREEM I
The Ohio State University SHTUTE OF EOUCATION  FURTHER. REPRD.
DUCTION OUTSIDE THE ERIC SYSTEM fE-
» QUINES PERMISSION OF THE COPYRIGHT
N - ONNER™ It
. .
3 o - :\ -
l“‘l ’.‘n . .
. ) ) _ s i
. — ¥ {
March, 1975 1
- I B B ) o € R »
e - — - L _ B _ y -
N + T o e e
N L ' N -
: . . - o Lt ‘
< P
A _
O - ,
ERIC ) .
/ -




. THE CHANGING ROLE BEHAVIORS OF EDUCATIONAL ADMINISTRA TORS
. DURING ROLE SIMULATION TRAINING: PERCEPTIONS OF VERBAL AND
i NON-VERBAL INTERACTION

- = Al -,
- ’

»

INTRODUCTION. * . ]

An educatioral a@min;stramr plays an.infinite variety of roles appropriate

to his/her status position. He/she may act as, for instdnce, superordinate, peer, or

¥ -

subordinat-e, dgpending on the context in w}iichjhe/she is acting and some specific alter.
The purpose of .this research was to devise a research methodology using structured ’

3 LI

. participant observation procedures combined with str'ucj'tured non-participant observation

procedures that would make it péssible to identify, describe and analyze observer per-

LVNIEEEN
I

ceptions of role behaviors-and their chﬁﬁg’eé using video taped UCEA Monroe City r;le

~ simulation episodes as a behavioral sample. ™ — — — - ——-

o ..

* 2 £

Participant and non-participant data were gathered rélative to two role shift

continua called (1) Superordinate - Peer - Subordinate and (2) Co-operation’~ Neutral -

Opposition, Participant and non-participant observers tended to have low agreement

L

on the frequency and time of occurrence of ;rorlé shift incidents and _very discrepant

. »

interpretétions of the same behaviors. A low relationship was found between thosé
g

behaviors identified by the informants as important to the role shift incidents and the

actual occurrence of those behaviors during the rdle shift incidents. A major finding

of the study was a high bosi‘tivé relationship between the superordinate-opposition

+

‘positions, the subordinate-opposition positions, and the peer-co-operation positions.

BACKGROUND™ — ~ - = . . °

The concept role-has-proven to be a useful tool for understanding -complex behaviors:




_ in social systems. The study of role behaviors has shown that when roles change or shi

in a social system countless entailed behaviors then become modified in both dyadic
N v . . . I iy,

encounters and the broader system context. 'Role shifts, if stuc}ied inteﬁsively, mig;ht

yield further understanding of hierarchical social organizations and the effect of inter-

’

ventions on the social structure of an 6ngoing social system. Since educational admin~

3

istrators bperaté within complex social organizations the need for such information and

(_concommitant research methodologies focused on the behavior of educational administra
% ; .

is axiomatic.

While it is true that there are general expectations for the role ""educational
. . . [
administrator” in our society, the empirical reality is that there-are an infinite variety

of roles and role types that could be appfoﬁriiailrtéﬁ'tvohtgaﬁtﬁﬁsﬁs’iﬂbﬁ. "A‘n*administra;

-

could be reduired at various times, for instance, to be father, mother, friend, bi'other,:

sister, or'boss to a person with whom he/she is interacting. The variety of roles he/shi

’ - w

takes and the behaviors ile/she evidences as he/she plays them are-in some measure

.
-

’

"actor specific” in that t.hey are in part t}}efproduc,t of ego's persoﬁalig& and in some _
measure “context s.peéific“ in that ego i‘s\behavingin*part within the bounds of the horm
struc.ture—of the social (;rganiz,ation in which 1he/she is administering, \&"hen ego is acting
as father, friend, })rother or’boss, or any.other identity in a . lexicon of rolesy,, his/l;er'
behaviors undc;rgo some modification in the shift from identity to identity.

In every dyadic encounter ego and alter have a sense of relative dominance of )
) §

themselves and each other. Ego is reading behavioral cues from alter and trying either

to fulfill alter's cxpectations or do battle with them o;; to negotiate a new set of expect-

ations and vice-versa. An interactional do}ninance'dynamic is present regardless of the

- <
x v 4

i
|

role identities taken by ego and alter and ea_gh dyadic encounter éan be a‘qalyzed using'

- -

‘!.
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_actors also have 2-sense of relative co-operativeness of each other. This inter-

by ego and alter. This relative sense of co-operation in dyadic encounters can also

- reported and this-study is an attempt to do so. - - = s

~ non-verbal-and proxemic behaviors and their meanings. It is inductive in-nature-and by -

DEFINITIONS

.‘l

.

a three step continuum of superordinance-p.eerh‘ess-subordinanée. Similarly, the

[

£

-actional co-operation dynamié is also present regardless of the role identities taken

‘be placed on a three step coﬁisnuum of opposition--neutral--co-operation. In any

given éémple of dvadic interaction the actors may or may not shift their role ider;tities i

(boss, friend, ‘etc.) ‘but can be expected to shift their position on the dominance and co-
v EN R

operation -continua. To date a method for studying these meta-role shifts ‘has nof bee'n

-Stuiiies of dyadic interaction are in a. éerrnina} phase. The study repﬁqrted'is ’

L B

-one of a current genre of studies o’ff:dya'dic interaction which focus on dyadic verbal

U —
-

intent descriptive and-analytic rather than-predictive.

-

. -For purposes of this study ¢ertain terms have-specific meanings which may be moreé

restrictive than common usage. The following terms and definitions are therefore

- . -

»give'n: (1) Beha\;ioral Profile--a listing of behaviors elicited from informants with re=

%

ference to role shift incidents; (23 Dyad--two persons, one in a partibuléf position in
relationship to one in another position; (3) Encounter--any, interaction among two or

more persons in which there is direct communication between the parties and in which




the individual more or less consciously recognizes that something might be lost or

gamed and that the o\utcome of‘the encounter will to so>e extent depend upon the manner -
; .

\
in Whlch he comports‘ himself (adapted from Goldschmdt 19 2) (4) Interactlon —~that

whlch happens when two or more persons come into contact (not n c\essarxly physwal
-

LA

contact) and a modlflcatlon of behavior takes place (5) Interventxon Strategy—-a plan

to modify behaviors and expectations of 1nd1vnduals in an ongolng socral system contextf.“ :

I
foe

(6) Meta Role-~a social position not always named but which can be assumed regard- <

less of the named social position an lndlv?’dual is takmg, e.g.,a person can be in a

. .
w - -

dominant role whether heis father, é’o n, teacher, student; (7) Real Time Analy31s—-th

analysis of events using repetition or playback without techn?cafll-jr &£léwing down or dce-
~ - [ ‘ N

elerating the natural pace of events; (8) Role--a named:social position characteriz‘edl’)y

a set of personal qualltles and behav1ors e. g. , father, son, teacher, student- (9) Role

N — . R

\

Shift-—the movement of an actor-in a dyadic encounter from one meta—role pasition to

u .

2
S ek ®

another as seen by the actors themselves or non-participant observers e.g., 4 move

by an actor from supexordlnate to subordxrllate is a role sluft (10) Socnal Structure—

& -

an arrangement of positions Or roles variously ¢reated and- maxntamed among persons

- - ]

in social interaction; (11) Symbolic Interaction--Social interaction wherein there are
. L g [l :

v /“

: ]
only subjective and/or unconscious meanings ascribed-by fhe participants involved to.

N t
the social phenomena in evidence.

LITERATURE

‘ i

", _ -Role-Theory-and the" Study of Socnal'Organlz.atlon

There are those that ‘hold-that- orgamzatlonal change occurs most effectlveiy

£
.

when individuals within the organization are given new jnformation and interpersonal




3

<

A

. actor's-behavior patterns in.a profound-way. Owe.ns—:(1970) cOnSIders role theory tae

gkills. This. “process" type training usually 1nvolves hfting a person from an

organizational env1ronment and supplying him /her w1th experiences that he/she can brin

\ , .
“ote
Lo .

back to the job. (A rgyris 1964; Tannenbaum, 1961) There are others who contend T
that behavioral change within the orgamzatlon must be a product of some structural
change, (Katz and :Kahn ,,1?67); (E t:iioni 1964, 1972)‘ The kmds of structurai changes
Wohlking (19715 .sees as adequate stimuli to commence a change progression could -

be cha’\nge in job content, interaction patte.rns, work procedures, or physical arrange-

-

ments.

An effectlve compromise-&ietween the two tramn{g approaches can be found in the

. Ve

manipuléﬁ‘o’n‘ of social‘s‘tz'acture o~ Altering the social structure, a system of roles

within an organization, can bring about structural change a’nd can affect the 1nd1vxdual

- o
- -
- ~ -

link between organization and individual considerations, as-do Katz and Kahn (1967)

L

and Tindall (1971).

.

Schmuck and Runkel, in their recent-book-on organizational development, relate

-

'the above notions to working. with . schools' ",..we belieVé that organizational training'
will'be ineffective to-the extent that it deals. with orgamzational members in isolation.
I3 ’ ‘ ; ~ . z

Rathér,, such training should involve the integration of behavior patterns of two or more

fole-reciprocators" (1972, p. 10). ,

Role, Theory, Situationalvidentiti'es=andrSituationa1' Positions

The concept of situational identity is extremely complex. Weinstein makes the

o

point that situational identity: , z )

.includes and is broader than the traditional sociological notion of role. 1j
While being in the role of doctor or mother may be crucial aspect of one's }
situational 1dent1ty, there are other aspects which often a assume: great imporb

ance, , . And/......are-an-integral part of a a great deal of everyday mteractlon. E
! S

7
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At flrst blush, the kmds of things subsumed under /this broad_e__/s1tuatlonal
oo . identity may appear to be too diverse for systematic analysns A A

. are all partof vho 4 person is, as far as he is viewed by and responded to by .
others. " (Weinstein, 1971 pp. 756- 757) B ~

-*
s He further states that establlshmg and maintaining 51tuatlonal 1dent1t1es requires

] ) . .interpersonal skills. The indi'vidual must be able to discern the role alter is taking -

and be able to- employ a var1ety of lines of action and tactics to establish-and maintam
hls/her position. A person rhust learn the culturally def:ned meanings of verbal and non
verbal behaviors to the point that he/she can discriminate subtle dlfferences in meamngs

e el I s

of thosgfbehaviorsrfromrone,situation to another. V&emstem clarlfles ‘this point by stating

R

that readings of feelings,moods and words "...come from subtle inflectional, postural,

or physiognomic cues which become especialfy saliant as awareness of discrepancy betwe

T ) o sy . e

. them and what is ‘being said develops. " (Weinstein, 1969, p. 759) Much of adult inter-
action—,centersfaroundfthe,conti’nual_' renegotiation of situational identitiés as-one moves

from encounter to encounter ‘., .

-~

Sltuatlonal identities are often compound that s, made up of more than oné posm

G . .
. ~ . v

Accordmg to Blddle and. Thomas "Posmon is a collectively recogmzed category of perso

= w - e
o

for whom the baS1s for... dlfferentxatlon is the comimon attrlbute/jex, ageu_/thelr commc

behavnor [_y_elling, thromg,/ or, the common reactlons of others towards them [_hock

hitting/". (Bxddle and Thomas, 1966, p. 29) .

. Superordmate Peer - Subordmate, and Opposer-Cooperator are by defimtlon

mtegorles of persons and. posmons A pérson, therefore, can be, Superordinate
..ammlstrator, Opposing - aummlstrator or Superordinate, Opposmg admxmstrator ;

le may change some portion of his compound sntuat:onal 1dent1ty as he moves from T

- = . J -
_encounter to-encounter or within an 1 encounter as he becomes aware of cues from alter, ]

PR 4 - - - -
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that his/her behaviors.are discrepant with alter's expectations.

Micro and Macro Analysis of Human Behavior. . S |

Both micro and ma:cr‘o analysis procedures have been used in studies of dyadic

-~

|
- i
. . interaction. Kendon's study of Movement Co-ordination in Social I_nteraction (1970a) : } '

P E

is-a micro- analytlc study of 1nteractlonal synchrqny using a time-motion analyzer, a

-

projector in which the film can be moved back and forth by hand at any speed. Mappmg

of body movements was made on a time chart where each division on the time chart °

corresponded to a frame on the fllm (twenty-four frames/,segpnd) Speech*was thencplac |

in correSpondlng positions to body movement and v1sual allgnments of synchronie becam

- -
-

apparent Kendon uses no- lnterv1ew¢data gathered from the actors in his. analysis A W

~.

second- study by Kendon (1970b) advances the work of. Condon and Ogston (1967) *Here

ra PO L -

_-he analyzes some relatlonshlps between body motion a’xd speech’. and his findings suggest

T -t . ~

- that, " the sp/ech productlon process.ls manlfested in two forms of actlvity S1multan-

-

. eously in the: vocal organs and also in bodily movement, partlcularly in movements of

the hands and arms.,l' f(Keﬁdon, 19\70b,, p. 205) Again, no,i#n_,t,er.view«data ;m used. z

P /
— . ‘

Hayano (1973) carrxed outa fhacro- analytlc study of dyadic relatlonshlps and-tie S1gns, g

€ -

using portable video equlp_ment’.’ . . -

@

he
I

A The-micro and macro analytic studies cited hav"etendedf to.emphasize non-verbal 3

behavnor and the non semantlc aspects of language ahdare representatlve of these V1deo

bl — -

N _
based studles generally. Cognltlve psychologlsts, -cognitive anthropologlsts and lingulst

—_ e

_ -have- operated at a mlcro level in the analysns of verbal behaviors for sometlme, ~and

e —

P

. e

the detall d anal rSis- ofvnon-Vefbal l. . shaviors is now recelvm a substantial amount of
ed analy g

S

rcsearch attention. Tntegrated yggbgllnon:—verbal“stu‘dies are a natural outgrowth of thes

- - p ]

e — — L -
- —— * ™ ~




* DESCRIPTION OF THE STUDY

£

two research modes. “ / )
/ .
The developmentof macro- analysns/’has led to the evolution of /many persornel
/ ' b / ’
training procedures. These are 6f two typeS° (1) Self Confrontation Procedures and/

-

‘i 1

(2) Vldeo—tape based confrontation counselmg Baker, in-a réview of the lxterature

" ,
7

Coe

of film and video tape_feedback techmques for training, shows that it has been used

-

in a wide variety of settings, but most extensively in education. (Baker, 1970, p. 1)

k-]
®
-2 «

) cooperatior‘x»contmua, (b) each- dyad member had no- social proféssxonal or perS’onal

u mmutes~ ten seconds for Dyad 11 (Actors C and D). ey T e

&

. The Subjects and the ‘Sample | = - o . o .

C s Eleven Wesfern New York Educatlonal Admlmstrators partxcxpated in the Monroe

City Slmulatlon training. One sample of role-simulation ‘behavior prh of

o ®
two dyads by the followmg crlterla (2) each eplsode had to evidence-to this reSearcher ° -

- e
S

obvnous role ‘>hlftS on'both the dommant-—peer--subordmate and opposmon-—neutral——'

¢ -

assocnatlon before the role 51mulatlon trammg program, (c) each dyad member expressed*

.s

a willingness to devote the time and energy required-for mtensive mterv1ews The fmal

s"m\mple consisted-of four -minutes, thlrty-one secotids. for Dyad I (Actors A and B) and fxve

2
-

< X
¥
- el

o €

The_Actors were male, practxcmg administrators, and ranged in age from 30 to -

>

.

———

50'yearS‘ of age. Both non- partlclpant obselvens were-male,’ agproxxmately twenty—ﬁve

years of age, and d—ovtoral candidates in anthropology

PROCEDURES:

£

Eleven educational administralors parlicipated in-a twenty,cfolltact hour Monroe City]

t »

10




2.

-0

&

g mm s
et et

- présence or absence of behaviors was then analyzed using a correlation model. All corX

-, -

Simuiation Trammg Program ard fifteen role simulation dyadic episodes were video-

-

taped Two role simulation episodes were chosen for detalled analysis, and 1nterv1ew

schedules were created, Four participants, two from each-chosen dyadic episode, were

”

interviewed in conjunction with viewing their own video~taped-episodes on role shifts,.
behaviors and meanings. Two non-participant observers were chosen and interviewed

in conjunction with viewing vldeo-tape-s of both episodes. Each interview of parlicipant -

actore and non-participant observers followed a multi-step protocol, Interviews ranged
.o o . ) “L :
from two and one half to eleven hours in length. Behavioral profiles were produced fro

the 1nterV1ew data for each role shift incident (see Table 1) coder schedules were oreatv

P T
e e T

s

I

____and-shift-incidents were observed for presence and frequency of beha\g,iors—intheprofile

A verbatlm transcrlpt was produced-for éach sample and the transcrlpts d1v1ded into ten

second segments, The occurrence of each behavior was keyed to the contmuous talk

transcribed for both samples. Inter-oode‘r rellab;llty,on— thls'phase was above .94. The

elation. coefficients and slgnificance computations were ‘done using 7ORDMAT Computer ‘

~

Program, an'Ordi%l Matrix Analysis-for Hologéistic Studies (Naroll and Wirsing, 1972)

especially created for computing ordinal measures of assocnatlon The Wilson Senior

H

High Prmcnpalsh;p portlon of the UCEA Monroe City School District Simulation was

used in the simulation training experience. These were supplemented by f1ve addltlonal'
-/’/
role s1mul\atlons Vldeo taping of role playmg situations was done on SONY AV Serles
‘ »
1/2 inch equipment using two Models 3600 and one I\&;del 3650 vndeo tape decks. Three

SONY AV Series Video Cameras and Monitors were used. The SONY AV Series equipmg

+

used is portable, uses standard electrical power,’.‘has immediate playback capability,
Y " .

~
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i - A
S : , o TABLE T )
' A Profile of Behaviors Associated with Shifts of Four Actors by Four <Pa'rtic—
S .. ipant and Two Non-Participant Informants and Coded for Time and Frequency
R - of Occurrence by Objective Coding Procedures - \ '
i - "
P - (
f,f ‘ \ I. General Body Movements
3 1. Lefthand. 6. Right foot N
‘ 2.7 Righthand 7. Left leg ’
1 3. .Leftarm N 8. Right leg -
. 4. Right arm 9. Torso | ]
5. Left  foot .f_,_lo.~‘J*Iead_g(excluding..e,yes-,andgmduth SR
% 1. Specific Movements Centering on Head ey -
- B 11. Yesnod _— - 15, Eyes raised-toward ceiling
- __ _12+—No'nod - 16. Smile '
R 13. Head-facing toward other 17. Laugh (audible)
7 __.——X_  dyad member oL 18. Looking arourd the room |
[ - . 14. Head bent down toward e
‘ floor / :

1. Specific Movements CerItering on Hands and Arms

19. Hand out and away from body, palm in (left hand)
) 20. Hancﬁ‘out»and away from body, palm in (right hand)
- 21, Hand but and.away from body, palm out (left hand)
+ 22, Hand é‘ut and away from body, palm out {right hand)
23, Extending arm with hand palm up toward other dyad member
24. Extend}ng arm with hand palm down toward other dyad member
L. 95. Hand in front of body with downward gesture making contact with lap
T . or object (left and right hand) ° )
T 26. Hand drops to side (left and right hand)

Vo 27, Writing ~ T ’ :
I « . ) \ \\\ . 7 o ;
X at . IV. Specific Movements of the Torso \ \ L

_‘28. Torso facing other dyad member \\,

- 29. Torso facing away from other dyad member N\ N
30. Back leaves back of chair ; \ ‘
\ - V, Verbal (non-semantic) R

e 31. Overtalk
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but does not haVe slow mot:on or hlgh speed playback capability. Analysis of the video

taf)e's'amp‘les was done on the same SONY AV series.decks and monitors.

Fa

. RESEBRCH QUESTIONS v |
‘ Zﬁ ) ¢ ’ ‘ . ‘:\ .

. »

ﬁ'The following research questions have reference to the two dyadic episodes

» ’
/ - - *

- . N . ‘e . l'
- chosen for-detailed analysis.

a

—Despriptions of Role Behayio rs, . B .

IA To what extent do A and B of Dyad I agree or disagree in.their descriptions of

of role behavnors for Dyad I? To what extent do c and D of Dyad 11 agree or dlsag

[ . .-
N | - j
L4

in thelr descrlptxons for Dyad 1?2, i a ’ "

! -

-
e Iy -

* "IB To what extent do E and F (two non—partlcxpant observers) agree or dxsagree

-

" with.eachother in their descrxptxons of role behavmrs for Dyad 1 and Dyad II'?

- .
L N
-
A . ~ N

IC~ To what extent do E and F agree or dxsagree Wlth the descrlptlons of role
"." 1 { L
* behaviors of Dyad I'as descrxbed by A and B and Dyad 11 as descrlbed by C and D?
e
‘«mD. 1. In whlch dimensions does ob]ectxve coding of behaviors confirm or deny

‘ the occurrence of those behaVIors peroelved to be occurrmg by A B, C,

{' BN - : .

AY - \‘.'

- ’ - .D E and F? . , -

-

*

* Whdt are'the patterns of conflrmatlon and denial of the ocaurcence of thes

behaviors? . .

*
o < <

Meanings of Described Behaviors:

.
LY

“ II.A To what extent do A and B’ agree or disagree in their perceptlon , of the mea

] u_
. *

ings of role behavmrs of Dyad 1? To what ‘extent do C and D agree>or dlsagree

[3al .,

-

» in their nerceptlons of the meanmgs-of rolesl)ehavlors for Dyad I1?
*1IB. To what extent do E and F agree or dlsagree with each other in their percep
, of the meaning of the role behaviors for Dyad 1 and Dyad 1n?

M » *
. P |
. - A r
’ > 1 .
] ] v -
. . ,
. - |
y ! . .

3

—— I . ) |
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L = " ° . To whatextent do E and F agree or disagree with the perceptions of the »
meanings o .ehayiors of Dyad I as ¢ escribed‘by A and B and Dyad I as "

) “ B descrlbed by. C -and ~D? . A . ’ \

- -

oo IID What are the pdtterns of agreement and disagreement as to meaniné‘s of . \

-~ - LR S .
.. .. R ¢ -

- ) < role behaviors among all six informants?

FINDINGS Y N .

. The general research question around which this study was constructed was a
. . ) : . - ..
methodological one: Can a research methodology be devised using the structured self-
i . - -~ L.

observation procedures combined with structured non-participant observer techniques

that will alldw the mapping of particiﬁant and non-participant perceptions of dyadic

¥ } - - .
i role behaviors and their changes and participant and non-participant perceived meaning
of those behavnors and their changes durmg role simulation .epis‘(:ﬁies;?

] Self-observation procedures of role shift behavnors we;ce used in the form Ofo
o ! - * P
structured 1nterV1ews. "Analogous non- partlclpant data, it was found, could be gathere

+
fal
~Y I

structured interviews~ non- . rtlclpant informants could respond to questxors about the

N

behav1ors of the actdrs in the sample. -Video,taped role simulation.episodes provldedﬁ

-

Q

adequate dlsplay of behav1ors and role ShlftS and seemed to present no barrier to c:
~ & * :
1nformant response during the interviews; no 1nformant expressed an unwillingness-to 1

) }
*the role s1mulat10n video tape as a stlmulus because he judged the behavior§ to be aber

LI

’ Both participant and non-participant observers placed the actors on roleiﬁhlft contlnua.

~
¥ . * 5

, v N A




> Al informants saw changes in behaviors and were able to express the meanings of

S major findings. Participant, and non—particlpant observers tended to have-little agree— .

e denlal of the occurrence of the behaviors (Research Questlon ID 2) are these: The

I

¥

those changes by altering the positions of actors and interpreting the meanings of

specific behaviors. In short, the methodology was devised and produced countable

and categorical data rele\}ant to mapping behaviors and their changes and changes

~

in perceived meanings of those behaviors.

; . - . o . ". .
' The operational research questions produced some interesting and, in one case,

~

ment about the frequency and tlme of occurrence of role shifts. There was enough

agreement among all observers, however, to indicate that a larger sample and/or a

greaater numberf of informants might have prod@uced a high rate of agreement. A )

summary of ”findir:gs for Research Questions ‘;A, IB, and ;IC-are d;splayedcn Tat‘ilﬁ‘e 1L
The profile of role shift behaviors which v;as produced from all ir'xfofrmant data

L4

showed that there was only a slight relationship between those behaviors i_dent;_fied
? ; Lo .

as- 1mportant to the role shlft incident and the actual occurrence of those behaviors
ATy

(Resea1 ch Questlon ID 1). When informants were asked to position the actors on two
‘t,_‘:“;-/ L

role Shlft continua, their responses were extremely dlscrepant The informants tended
also to have widely discrepant interpretations of the same behaviors or to attribite

to dnffermg behavnors the same or similar meanings. These trends held for both partic

-
-

1pant and non-participant observers of both dyads. The patterns of confirmation and

x

behavnoral profiles were made up not from. an 1nf1n1te array of human behavnors
‘possiblg-in this contex‘t_ but rather from the _behavnors seen in the sample by the mforman

i . . ‘

>
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. A Matrix Display of High-Low Correlations of Participant and "Non-Participant
Perceptions of Role Behaviors

TABLE 1

3

Shifts of Actor A as
Observed by A Correlated
with Shifts of A as
Observed by B:

LOW

Shifts of Actor B as
Observed by B Correlated
° with Shifts of B as-
Observed by A:

LOW

Shifts of Actor C as
Observed by C Correlated
with Shifts of C as

Shifts of Actor D as
Observed by D Correlated
with Shifts of D as

Shifts of Actor A as -
Cbserved by E Correlated
with Shifts of A as
Obser‘ved by F:

. LOW

Observed by C: Observed by D:
‘ T LOW HIGH
3 ;o °

Shifts of-Actor B as . .
Observed/by E Correlated
with Shiftsof Bas
Observed by F:

[ N ~Cs-

Shifts of Actor C as
Observed by E Correlated

h

Shiftsiof A\{ctor D-as
AObserved by E -Correlated - -

-14-~

|with Shifts of C as T . with/Shifts of D as
Observed by F: " Observed by F: -
N. C. 'LOW :
7Shifts of A as Seen by A Shifts of B as Seen—by B .
Correlated with-Shifts of A: Correlated with-Shifts of B
As Seen by E: HIGH As-Seen by E: HIGH -
As Seen by F: LOW As Seenby F: N, C.
Shifts of A as Seenby B _Shifts»ofB as Seen-by A
Correlated with Shifts of A: Correlated with Shifts of B:
As Seen by E: LOW , As Seen by E;: LOW '
As Seen by F: LOW _ ' As Seen'byrF: N. C.
Shifts of C as Seen by C - . Shifts of D as Seen by D
Correlated with Shifts of C: Correlated with Shifts-of D:
As Seen by E: LOW . ~ -As SeenbyE: LOW L.
As Seen by F: N. C. As Seen by F: LOow T
Shifts of C as Seen by D » Shifts of D as Seen by C
Correlated with Shifts of C:. Correlated with Shifts of D:
As Seen by E: LOW ., As SeenbyE: LOW
AS Seen by F: N. C. As Seen by F: LOW
16 ' :
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e low correlations except for dramatically

’

s and this is what occurred What all the

_One would expect this profile to produc

’

discrepant behaviors of the two dyad

correlations show is virtual consistency of behavior from dyad to dyad, with thr'ee

such exceptions: behavmr thirty-one, overtalk, is a hlghly-corr.elated presence in

Dyad I but not in Dyad 1I; behavior thirteen, headiacing toward other Dyad member

elated presence in Dyad II but not in Dyad I; and»behayior fourteen,

is a highly-corr
head bent down toward floor, is a highly-correlated absence in Dyad I but not a highly-
correlated absence in Dyad II.

There was almost no agreement between actors as to the meanings of behaviors

at any.of the shift incidents. Disagreement is at the 95% level (questions OA, 1IB, IIC,

IID). L — :

There was a maJor fmdmg in thlS study whxch was. not anticipated at the onset.,

A . . ’, -

A total of forty-one Superordmate ~-Peer- Subordmate role shift incidents were identified

.
>

?by the actors—and non-pa. ticipant observers guring the play-bac.k/;nterview sessions,

o L
«

a‘Similarly, forty-two co-operation-neutral-oppgsitiOn role shifts were-indicated. Inforrha
positioning of the actors on the two continua, while extremely dxscrepant was patterned
. All mformants tended to see the Superordinate posmon tied to an Opposition stance. The
also tended to see the Subordinate position as tied to an Opposition stance. Only the~Peer

position was seen as tiad to a Co.-operative stance, Whether informants were in a
Subordinate position looking up to a Superordinate position, or in a Superordinate position

looking down to a Subordinate one, they tended to see alter in an Oppositional stance.

When a correlation was computed on all informant positionings of actors-A, B, C, a

D on the two role-shift continua the following patterns emerged: It matters not who identif

~

a shift; what-time is ascribed the occurrence of a shift, how it is described.or interprete:

.;&‘ »

nor how discrepant the positionings of the actors are; the patterns of relationship between
the two role shift continua are strongly, significantly correlated. A matrix display of

these relationships is shown-on Table III. 17




~16~

MOT " nom KOT
. : . . ) s * W . . ‘,
, ., : ﬁ
900000 “=8 B, TTEPU3Y 100000°'=S S.TTRPUAN Zv0000*'as B TTEPUaN |° ,
2208G°= & g-neyL | €p19® = €N przs'T = g=nel’ \yor .
#ot gTEL ~ = emwesg | ZTEL® = eimeg | L299° = e
aanTaebaN UBTH aATatsod UBTH m?.mummwz. ubTH Y _
i . | - TVHINAN |
MNOT MOy - . : MO'T , flelnd e o3 0
. hd ! - ,1,
. R . . * P J.
2p0000’ =S §,TTEPUSY | TOTO00'=S s yrepusy | 6101007 =g 'S, TTERUN | -
"o pops® = g-ney | TG6P'-’S g-neg grep” = g-nel | NOLLISOddO
ggyL’ =. . euwed | BLE9' - = pues phio" = euntes .
aAT3T80d UBTH eanedaN  YBTH aaTatsod UBTH |
. , - ; - _ ‘
MONM L¢NOG- ZLVNIQHOENS o uwad IIVNICHONEANS
: L S | g .
) - ) . ) . , ¢ N Y
- ©° NONIJNOD J4IHS TOU OML MO SYOLOV 40 : T .
SONINOTLISOd INVWUOANI J0 SNOILVIHHUOD' MOT~HOTH J0.AVIZSIAQ XTULVH ¢ .
) ’ .! v . BN [d ~
.- L 4 -’
t : , 7 I TEVL S d - B ‘
~ ) ¥ e
. | R }
- | . ‘ _, ..:q. v g i ,. . ) J




<

- -professional setting. ) Sy

ﬂ.behavxo‘rs has not yet greatly affected tra;ning,programs. The procédures_’used:in—'the*

. interview .portion of the nlethodology'of this work will tend to help people focus on the- -

-17- .

IMPLICA TIONS ’ , e

e e T T

— e — »

The major implications of this study are to be found in two areas of Educational

"~ Administration; Training and Research.

-

- - b
Implications for. Training '

¢ . .
1, Usihg the materials administrators could be trained in concepts of role shift ¢

£

strategies. Adrninis‘tr,ators would view video tapes of others or video tapes of_thefnselve

K] B v':._—-L ‘ . N o .
and respond to the gppropriate interview schedules. It'is the experience of this research

Y e

that this structured process of analyzmg behaviors quickly produces more complex and

e B -
. - o .

ms1ghtfu1 responses to-behavioral stxmuli The concepts ‘of role shift strategies qmckly

et ” - a

become grounded in data and operatlonahzed by persons’ undergomg the- structured mtervi
procedure Such—training Would'be—classdied as a type of Vldeo-Tape Based Self-,-Confro

atlon Counselmg -As such, 1t could be- used in pre-service trammg usmg video- tapes of

Y3 - »

others on—self made in simulated training experiences.‘ In-servnce trammg Would provide

the additional option that trainees could use video tapes of themselves made in their own

A

.
[

. ' R ”~ . L
2.. There has been an increasing awareness of the importance of sensitizing admin-+

‘ o 2 —

istrators to the importance of non-verbal b’ehaviors. _The growing literature'about'these'

<

¥

non—verbal component of their behavior and to mal\e more mformed Judgments about the
3

context. in-which these behavicrs are displayed and the appropriateness of these behaviors

-~

ot




-«fﬂ‘*within‘fthatrcontext.w The great.majority of informant responses to the interview

schedules in this shidy, were centered on non-verbal behaviors or non-semantic aspects

essed their amazement at the way their per-

e

of speech. Iiformants<consistently expr

. ceptions of .non-verbal behaviors were modified in the course of responding to the inter-

view schedules. ’

e ————
. .

3. During the-interviews, informants tended to use comparatfvely aggressive

[ o ‘ :
%. . language in interpreting’ thelr own behavxor (e g., "I knew by this time in the discussion
; .

and I could do whatever I wanted to do ") “and to respond very actlvely o

e to their changlng perceptlons of the behav1ors (e.g., ani

he was mine

nijormant raised his voice

to a yell and exclalmed "Why I'm talkmg and ‘he isn't listening ‘to anything

I'm saying!"). These aggressive-and active informant responses were cominon during
. h -

the latter portions of the interviews-. These simulated encounters had the i‘nherentvcap-

o

ST ablllty of mducmg a hlghly internalized response on the part of the informants, of

pllcatxons for s1mulat10n training are clear.

- >

challenging a basic sense of 1dentxty. The im

Structured self-confrontation feedback as used in this study is an essentlal component

w“

‘of -a simulation training experience that will produce behaviorzl-change. ,

kl v,

] -

o

Implications for Resna rch

1. Incidents of role shifts may be closely related to what Erickson has -called "momen

of discomfort" in reportmg h1s micro-analytic studies of dyadic interaction. He has

found, using samples of filmed. behavior, that such moments of discomfort are identified

-analyses of these monients

" by non-participant observerst1th“h1gh reliability. His micro

+

L of‘dlscomfort reveal that they are t1ed behaworally to the alteratlon of the- rhythrn of

i
2,

o
é')'. B
i -

ij o interabtion«andvthat“th‘e f)erson who alters the rhythm is usually assummg at least




~

temporary Superordinance. Micro-analysis of role shift incidents using Frickson's

2 \
-2

techniques might reveal a.similar rhythmic alteration. Conversely, meta-role shift

1 . T
analysis of Erickson's samples may show some agreement between role shifts and K

his alread,y}f:lidcated moments of discomfort.

2, 'I‘h_ere ‘may well be.other role continua present and operating in the schools.

Strange‘r‘;fr-iend is'one dichotomous possibility. “There is a need for ethnographic

mlght be operatmg and to classify and probe the extent of their power. It may be, .

for mstance, that categorles of dyads sueh as child- adu]t, parent -child, admlmstrator-

~

teacher, teacher-pupil, mother-son, each have unique role -continua operating -in

school encounters. The list of role continua, then, must be enlarged and the cate-

¢

gories of persons and social organizations within which.they Qperate ‘must be mapped.

3. Leadership in.the schools is, of course, acted out on many levels and by many

& B
.
E

categories of actors. The student and mandger of organizations should have at his
disposal data on the content, style and perceptions of actors during role shifts. Do
students and teachers see-each other in Opposition when they are arrayed in Super-=

prdg'l_até—Subordinate juxtaposition? Do teachers and secretaries see themselves s0?

" The basic pr’ocedures of this methodology aré ap[;licable ‘here. The need for the

Administrator to have at his disposal some msxght about the behavior and-perceptions

,v‘ e

of other categories-of-persons with regard to role shifting would seem to be high.
‘ 4, This study shows gross disagreement among informants about the meanings of

behaviors therefore, thp classes of analysis of role shift incidents are now called for.

Micro-analysis has shown that man behaves in ways that he is not neurologically

»

21
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equipped to monitor in a real time frame. Any complete analysis of these shift
ihcidents would require, then, that they be micro-analyzed. In addition,. cognitive

\ .
linguists could provide links between behaviors and their interpreted meanings.

Turther still, the complex display of gross body movements and use of space in
A

iplined-and-methodical research attention: These three

a

. interaction requires di

— — -~

fields of micro-analysis, cognitive linguistics, and proxemics, among others,
~ . ' ¢ ) ’

comprise the first class of scientific analyses needed.

A . & .

This 'point, is highlighted through this research, For instance,informants
‘had more difficulty dééling with non-verbal than verbal dimensions of role shift
incidents. Certainly, the fairfy low occurrence during role shift incidents of the

behaviors informants listed as important indicators of the shift bears witness to

A

the informants inability to "see' all that was gbing on. Their faulty interpretations

of the meanings of behaviors and semanticglanguage also- speak to the need for dis-

_ciplined résearch in these aréas.,

sk

The second class of research is based on the need to produce data persons can

deal with on a day to day basis. Real time analysis of behaviors has the advantage of-dealiii

- .

B with the world within a range ﬁof{skills,andn—percep‘t‘ua”lﬂéifilirt'iés typically available. It

—_ P

-~ - ‘maybe thAawtw, “in féét, what {s required bf us is not that we perceive the "real" but that
we sucéess_fully co‘nsort wit}} §1ter {o perceive a negotiated reality. Therefore, the
s‘econc_l class of research 0:1 roie shift incidents should be éesigned to gat};er and
classify the typical perceptions of the actors behaving in the role shift enc:)ﬁ,nte'rs. to

uncover the discrepancies between what actors say and what they 510, belween: what

they see and what really happens, and to key the search on how people work with each

¥
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other in everyday confusion of symbol and substance. The procedures of this stud_y‘
might be of substantial assistance in -this effort. For instance, the complexnty and length of

2 - I

informant responses tended to 1ncrease -as ‘the mterv1ews proceeded ‘and’ this ‘was

=TT
i ™ o
e e

accompanied by a decrease in th/e numbex cf role shifts identified. Informants tended

to see less ’bosition shi‘itjng /th'e second time they saw the tape. The increasing com-
/ , : A

plexity of response was evident in the tendency to explain.dyadic interaction in longer

2

fime frames. At first an informant would say that, "Since I am talking I am the Super-'
ordinate po’sition." Later in the interview he would say of the same situation, "I was

dominant throughout this last three minutes and was letting him talk until this point

because he needed to,have’a\clxance to express himself: so, even though I begin to

talk 'there is no shift in positions." Also, the informants in this-study quickly adopted
L. o . .- G,
the language of the interview questions to describe and interpret behaviors they had

just: hours before not been able to talk about.

L)

v

5. A last category of researchglmpllcatlons is related to equlvalence theory. If one

.. --makes the a‘ssumptlon, that persons in order to co-exist, co-habit, or co- -relate must

. transact equivalences of meanings about verbal, non-verbal, and ‘proxemic behaviors
and that culture creates an environment rich enouéh to sustain the—transaction—of
equivalence, then the findings of this study suggest the need for further research. The

first implication is that whether these video-taped encgunters are simulated or reality

AJ

based-is irrelevant,from»tlie equivalence point of view. Whether sirulated or real,.

-
<y -

new encounters will produce discrepant perceptions of the position-of alter and the

meanings of behavnors to be found in the: encounter Equivalence theory would predict

that if these same .actors came in frequent contact over a perlod of a year, they would

evidence increasingly less discrepant perceptions of each other's position and behaviors.

- I = S n
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\ S - o
This proposition should-be tested. Further, if persons in a dyad continue to show

discrepant‘perceptions.oi,each other's position it may indicate a need-to tease out |

the categories of dyads within which the need to transact degr\ees, levels, or modes -
/ of equivalence are the cultural form. The Administrator-Teacher dyad may transact, i
; §/l equivalence with regard to certain kinds-of agendas and modes of behaviors that are
’,/ neither mutually exclusive nor identical to the Administrator-Parent dyad. For -
// . *insta:ice), a Pr.incipaleTea:cher dyad may eventually transact equivalence of me’aning

as to Superordinance and.Cooperation, but a 'I:eacher—ISarent dyad may never do.
Another critical varlable in the differential transaction of equivalence cotild: ‘be extent

of contact and-the’ kinds of tasks or products that relate to the function of the dyadic

-

interactxo'l It may be, for instance, that prlnmpals and teachers transact equlvalence

of meaning with regard to certain agendas but that the degree of equlvalence in these .

e

areas is dependent on-the degree and frequency of interpersonal encounter. A princrpal

may then be at a "new encounter" phase in a given agénda with-some teachers even though

~ E] > ,
they have maintalned -a Principal-Teacher relationship for some years. // :
) Y

A Final Comment

Gross, Mason, and McEachern in their Explorations in Role Analysis (1958) assert
- that role ‘theory, despite its initial allure, had not been productlve of maJor contrxb/lt‘/ons
to the study of man and society up to that time. Recent years may have altered the /
sﬂuatton The initial allure of role theory, that is, that one could, by nsing the role
construct\.qulckly deal cognitively with some aspects of complex human behaviors, has

been*extr:emely productive during the 15 years that have elapsed, mostly in terms of

training‘programs based on role constructs, Transactional analy51s based on role




s % -

% )
constructs, which is-quickly becoming folk psycho-sociology, has emerged out of

s
clinical psyché/analytic practice. Role playing activities have taken place in sensitivity

) training, ofganizational development, and in the classroom teaching. This study

proposes intervening in the social stfucture of an organization by:i'nbdi'f}ing the role

/'relationships within it., Goodenough and Kessir{g,rare carrying forward the theoretical

. writing on.role in the field o}Anthropology; Garvin and Allen, Social Psychologists,

. . v .
have done the same in their field. The last fifteen years have seen great changes in the

developme“ntrlc;f role theory-based training and intervention concepts and of literature ’

’ &

1and role theory-development as well. Itis fhge hope of this researcher that this study

offers sorpel modest contribution to the growing capability of role theory to contribute )
to the study;of man and society.

«
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