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FOREWORD .

The Joint Legislative Committee on the Arts was formed in an effort L
increase the state's awareness of the arts in our life. Initially the Cominittee
began by looking at the vrganizations that make possible a cultural life in
Michigan. The Committee also was concerned with the functions and
operations of the Michigan Council for -the Arts and accordingly our
intennm report of 1973 dealt directly with these two areas and recommend-
ed that additional data be gathered to formulate a more comprehensive
report on the arts in Aichigan. This report represents the results of that
effort and incorporates-some of the relevant information contained in the
earlier interim report. :

The- objective of creating a greater public awareness for the arts still

_ remains to be fulfilled through the implementation of this report’s

recommendations and -through further activity designed both to expose
nore of the public to the arts institutions-and to make arts institutions more
responsive and available to the public. In recommending:the establishment
of the Comnittee, the objective of greater public awareness has already
begun to be realized. Statessupport for the arts has increased threefold and
major arts institutions now receive public funds to sustain their great task
In the area of education we have only-touched the tipof-the iceberg, and it
is ouv hope that in“the years ahead the arts in the schools will be as

-abundant and -commonplace as ’.reading. Our task, therefore, is not just

limited to documentation, as so much of this report attests, but rather to*

_looking-ahead to the future in our state and to giving the recognition and

*

status to-that area of activity-that comes closest to_expressing the humanity
n mankind. This task never ends and therefore must be continued-from
year to year through the dedication of those whose commitment to the arts

is unswerving and whose involvement is unending.

This report is not intended for simple legislative digestion nor
necessarily for executive implementation but rather as a-vehicle to prompt,
encourage, and initiate fuller aesthetic experieaces for the citizens of
Michigan and to’ give hope and -encouragement to those ‘thousands of
volunteers, to ‘those_ harassed arts administrators, to those beleaguered
teachers in the arts, and to those many struggling artists in-the v/iﬁeyards
looking for the light ahead. The arts have survived because of their -
devotion and the arts mnay yet come to flourish because of our ‘increased
awareness- and- consequent improved level of public support.

Because the contents of this report are so Varied—but—ne\[/ertheless all
come under the-umbrella -of the arts—it was necessary to suminarize each
chapter separately and to attach there- the -appropriate recofnmendatiom
The -reader understands that while the word “arts” tends to be encom-
passing and all inclusive, the actual organization and expression tends to be
quite parochial. Perhaps the future will modify- this current cdondition but to
keep this report purposeful cach section may be considere;’l separate from
the others. /

: > . ]

af . Jack Faxon, Chairman
‘ ' “ Joint Legislative Committee
» : on the Arts .
/ il




In the process of compilation, The Status of the Arts in Michigan has
undergone  numerous phases of development and many ptople have
contributed both directly and indirectly. It would be impossible 10 note all
of those-who contributed indirectly by lending well thought-out advise and
provided information and encouragement. The Joint Legxsiatlve Com-
mittee on the Arts would like to extend its gratitude to all of the people
who gave so much of their time and effort., .

This report is a- comprlatlon of the work of many people on the

-

Committee staff, and to-them the Committee owes, a special thanks. The

report was written by Chris Brockman and Beverly, Farrand and edited by
D. ‘H. Fishburn. The area .of education (elem ntary, rntermedlate and
-secondary) was covered by Beverly Farrand wrtg

Graff, while the total report itself was wrrtten})y Chris Brockman with-data
. rovrded to him by Commijttee staff. It was subsequently designed and
edlted by Beverly Farand and D. H. Fishburn. Among those on
Committee staff to whom special parts of this report were delegated were
Alap Spoon, who designed and researghed the Nonprofit Community Arts
Organization Study, Leon Waskin, for the information relative to Com-
munity Colleges, and Chris Broekrpan, for the University study.

The public school survey, which encompassed:fout fine arts disciplines
and three school levéls, would not have been possible without the
cooperation of many rnterested people. Fine arts education organizations
“from all over the state provrded invaluable information for the survey. The
. Committee ‘would like to extend its-appreciation-to all- the members of

these organizations through their officers. These include: Lou -Payment,

Michigan -Art Education Association;-Judy Avitts, Michigan Art Ditectors;

. ‘Bruce -Galbraith,. \hchlgan School Band and, Orchestra Association; Mel'

Larimer, Mrchlgan Musrc ‘Education Association; William J. Todd and

Sharon Rathff chhlgan Speech Association; ]eannlne Galletti, The Dance .

Advisory Panel “for the Michigan Council for the Arts; john Baldwin,
* Theatre Degartment of Michigan State University; and Robert Curtrs
CoSo Affll/lates of the Michigan Education Association.

Special thanks must also be extended to Donald- Cushman, Assistant
Professor of Communications, and- Cary Heald whe consulted on question-
naire, design and computer programming. Robert J. Huyser of Research,
Evaluation, and Assessment Services of the State Department of- Educatlon
gave his rnvaluable time as a consultant on sampling methodology. Fayze
Jabara -and Robert Witte -of Data Processing (Division of the State
Department of Education) consulted on sampling methodology in drawing
the mailing list. Roy Saper lent his expertise-for the programming and data
analysis.

To all these people and to all.of the others whose‘partlcrpatron in the
various surveys which gave us the data-from which this report is derived,
we want to extend our -sincere thanks

. JACK FAXON

assistance from Leonard'—
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' J INTRODUCTION: A RATIONALE FOR THE ARTS

&

LEGISLATIVE MANDATE ‘

Anyone who has, even infrequently enjoyed something truly beautiful
would not object to Aaron Copland’s observation that the person able to
appreciate the aesthetic side of life is fortunate, “for there are few pleasures
greater than the_secure-sense that- one can recognize beauty when -one
.comes upon.it.” Unfortunately this scems not much-more than a pleasantly
idealistic sentiment in-our rushed, pragmatic world where a more to-the-
point apothegm might be one made by Jane Venable, Coordinator-of Art
for the Lansing School. District: “Too many people go through life never

even sceing the flowers, let alone stopping to smell them.”

Life's flowers can cut through the shell, the pressures, problems and
plainness- of everyday living; they tap-us o thie shoulder and cause us to
take a closer look at the world around us. Appreciating the flowers is up to
each of us individually. It means bending down or-reaching up to pull in,
not the things that make life possible, but ‘the things that make life worth
living. Life’s flowers come in two forins, natural and man-made. The
flowers -of nature are orange sunsets, autumn leaves, and love. They are
always there ‘for anyone who looks hard enough. The flowers of men.and
woinen are imitations of and often improvements on nature; they are “art.”

The governments that men and women have called into being to
regulate and improve the quality of living have paid great attentjon to the
things that make life possible. They have also recognized, at least in part, ,
. the value of the beauty of nature and its restorztive effect on the body and
soul, and they have made some attempts to.preserve and encoyrage the use-
of a few of -its more basic manifestations through state parks, nature
centers, etc. The arts, however, have not enjoyed the same recognition and
financial support as other areas-of interest; such as sports, religion, popular
amusements, and -drugs. *

If not given the proper assistance and concern the arts may very well
die of attrition in a-society in which only a $mall minority is really well
\ . acquainted with the beauty and joy they hold in trust for us all. For the arts
\ to maintain their vitality they must be more widely recognized and
\ available. This task, as-well-as that of keeping the arts strong and_able to
\satisfy existing audiences, must inevitably fall to the institution in-which
men and women have entrusted the power to protect their natural

_ resources.

N "

The Michigan Constitution declares the conservation and development
of the state’s natural resources to be-of “paramount public concern in-the
interest of the health, saféty, and general welfare of the people.” The
Consitution cmpowers the Legislature to protect these natural resources "™
from:“pollution, impairment, and destruction.” The analogy of the arts with
flowers is more than just a convenient choice of words. Both are valuable
natural resources, although -neither has a value that can be adequately

¢ 3
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measured in dollars and cents. The arts do, however, go far beyond the
natural loveliness of flowers, and definitely do have an economic impact on
the state. But far beyond this, they are probably the mnost effective tool that
“nen and women have for understanding and improving the quality of their
lives. If the Legislature takes seriously its constitutional mandate to
preserve and develop the state’s natural resources, it will set the arts high on
its list-of priorities, because they are essential to the nature of rational and

emotional human béings. . ‘ .

The various sections of this report will outline the present.condition of
several aspects of the arts in Michigan. It is through these components in
‘the chain of the artistic processes from artist to audience that the arts have a
tremendous effect on our state. In each of -these sections will be
prescriptions, some preyventative, some curative, for the maintenance of the
health of the arts in Micligan. -

Why is it so im;g(%rtant to preserve and develop the arts? Consider what
Tolstoy had to-say about them: “Art is a human. activity having .for its
‘purpose the transmission to others of the highest and best feelings to which
man has risen ™ In this age of shortages, one of the most critical is a-
shortage “of figures which we all can emulate. In this anti-heroic age it
seems as-if only the few heroes in some nov els and movies, those who have
escaped from the general cynicism of the times, are keeping the hero
shortage: from becoming a hero vacuum. That alone justifies one

irreplaceable value of the arts. They are the only medium which can show .

us that it s still worth the effort to. aspire to the “highest and the best.”

- .

In"an era in which the violence of war, terrorism, murder, and

kidnapping rips. through the world and into our attention, the value of a
medium that can allow us-to put it aside, to refresh ourselves emotionally
with-laughter, joy, idealism, and beauty, is obvious. The arts can show us a
clear- picture of how things should be, so that we can come back prepared
to face reality and to do something about the way things are. At the same
time, the arts have a ) ersatility and-an ability to heighten our consciousness
{(an awareness that many have sought frequently. with drugs). The arts can
impress upon us:a closely-focused slice of reality, a picture of hov- things
really are, which is so-shocking, or so tender, or so disgusting that it may
create in- us-the same determination to.work for a better world. )

Novelist Ayn Rand defines art as “the selective re-creation of reality.” It
is this selectivity, this power to” exercise intellectual and- einotional control
-over reality, that gives-them_their peculiar value. It is this.that enables the
artist to create entirely new worlds where. ey ery thing is happily, the way we
would like it to be or ominously the way we hope 1t never will be; that
allows us to see this world-we live io more clearly than ever before, that
can lift the most lowly sagging spirits to a tear of joy, that can-change the
most disinterestetl person into a caring, concerned human being par-
ticipating in life, that can bring understanding, laughter, entertainment,
empathy and' truth to every person regardless of his or her social status.
Only “in the arts can we find all this at such a reasonable price and in such a

palatable form. - )

ff’
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People and the Arts . . - é‘é}

One of the principle coiicerns for legislators in a representative
democracy is that their political decisions reflect as closely as possible the
will.of the people they represent. Thanks to a nationwide survey conducted

by the National Research Center of the Arts (an affiliate of Louis Harris\

and Associates, Inc.) for the Associate Councils of the Arts, it is possible to
determine the level of popular support for the arts in the United States

The facts that Detroit is one of the cultural and arts centers of the
country and that Michigan has 44 symphony orchestras, 13 art museums, 16
general inuseuins, 81 historical and scientific museums, 5 opera companies,
91 community -theatres, at least 5 dante companies, and 55 local community
arts councils suggests that the level of popular support for the arts in
Michigan 1s at least as high as the national figures reported in the National
Research Center survey. This survey showed:

Forty-nine pgreent of the public (16 years:or older—or 71.3 million
people—said they “go see things like art shows, museuns, historical
houses, or-antique, craft or furniture shows.” In fact more people attend
such visual grts activities than attend spectator sports (47 percent said
-they até:(d spectator sports'“a great deal” or “sorne”). .

48 percemt—69.8 million Americans—attend the theatre, movies, ballet
o1 modern dance performances, opera, the circus, or other pageants

43 percent—62.6 axillion Americans—reportéd that they engaged in
creative activities such as photography, painting or slsetching,
woodworking, or weaving.. 3

37 percer‘ik—S.SB million Americans—attend musical performances such
as rock, jazz, folk, symphony, or chamnber music concerts.

34 percent—49.5 million Americans—attend lectures, take adult educa-
tion courses, o1 spend time at the library doing research or studying

- ’

Moreover, few Americans fecl th/at their cultural needs can be satisfied
within their own living room, 85 percent disagreed with the statement- “I
can- get all the culture and entertainment [ need at home, from TV, radio
and records, or tapes.”

The specific ways in which people sought to_fulfill ‘their cultural and-

arts_needs outside their homes, were as follows:

71 -percent of the adult public—103.3 million people—had attended at

least one live performance of theatre, dance, -or music, or one museurn

during the twelve months preceding the survey:

56 percent—8'1.5 million Americans—had gone to a history museum,
‘historie building or site.

49 percent—71.3 million Americans—had gone to a science or natural

history .museum.
48 percent—60.8 million Americans —had gone to an art museum.
32 percent—46.6 million Americans—had gone to a theatre

\)4 . . 3 5




27 percent —39.3 million Americans—had gone to a live concert or
opera. ’

8 perce.at—11.6 million Americans —had gone to « live ballet o0 modern
dance performance.

Even more surprising than this indication of pupular interest in the art
of others was the number of people who practice the arts themselves, or
would like to:

Two out of five Americans currently engage in woodworking, weaving,
pottery, ceramics, or other crafts; another one out of five, representing
approximately 26.2 million Americans, does not currentl) engage in
crafts but would like the opportunity to do so.

One out of six Americans-currently paints, draws, or sculpts; another
one in six, representing about 21.8 million Americans, said-they would
like to do any of these activities.

One out of ten Americans currently writes poetry or does other creative ¢
writing, and another 7 ‘percent—representing approaimately 10.2 million
-peaple—would like to engage in creative writing.

Nearly -one out of ten Americans currently sings in a choir or other
group, and more than that number—about 16 million Americans—
would like to. .

3 percent of Americans currently play in an orchestra, band, or other
. musical group, and more than twice that many—7 percent or 10.2
-million Americans—would like to.

3 percent of Americans currently perform ballet or modern dance, and
twice that many —6 percent, representing 8.7 million people (mcludmg
large numbers of young Americans)—would like. to.

2 percent-of Americans currently work with a theatncal group, but five
times -that many-—10 percent or 14.5 million people—would- like to.

. These figures certainly rebut the myth that art is of interest only to an
ellte mmonty The number of people who would like to participate in an
artistic activity if they had the opportunity is especnall) interesting. One can
only guess at the numbers_of people who would enjoy either participating
in or going to concerts, operas, ballets, or theatre if only they had leamed,
to appreciate them.

A sizeable number of people in this country believe that artlstlc
activities and institutions are of value tu theraselves and their communities.

\

|

89- percent of the population felt that it was important to the quality of

life in the commumty to have fa/glhtxes like museums, theatres, and

concert halls in the community. ™ ‘
|
|
|

80 percent felt that such facilities were important “to the business and
economy of the community.” -

Receptivity to arts and culture is ngt limited to a,well-educated,

affluent, sophisticated elite. Majorities of the entire pupulatxon --all income

_ groups, all education groups, and both sexes -felt that arts and culture are
important to the quality of life.

6




. Two out of three Americans disagreed with the statement that “there’s
not much point in going to a museumn more than once or twice. You'd

just be looking at {he same things all over again.” :

63 percent-of the public disagreed witi, the statement: “Unless you
know about art or art history you don’t get much from visiting

museums.”

All in all, museums are valued as an important asset. The public agreed
overwhelmingly (90 percent) that “museums are an important resource for
the whole community, because they tell us so much about the art and
history of different cultures or about science and our environment.”
Substantial portivns of the public shire only one complaintabout museums
Forty-two percent felt they would “go to museums more often if they
weren’t so inconvenient to get to.” Majorities of people in towns (52
percent) and rural areas (51 percent) agreed they would visit museums
more often-if they were more accessible.

60 percent of the public agreed that “to see something acted on the

stage is more-exciting and meaningful than watching it on TV or in the

movies.” .

79 percent of the public agreed that “it’s important for young people to

have the experience of seeing live actors performing on a stage.”

41 percent of the public said they “would go to the theatre more often if

there were a playhouse in my community I could reach easily.”

68 percent disagreed that “the only really good theatre is Broadway

shows. Most local productions or touring companies aren’t worth

watching.” ) .

The “electronic age” has not, as we have seen, diminished the public’s
interest in live theatre, neither has it diminished interest in live music. “No
matter how Bood stereo gets,” 64 percent of the people agreed, “a live
performance is aliiost always better.”

75 percent of the public disagreed with the statement: “symphony

concerts are just for highbrows.”

61 percent disagreed with the statement: “unless you understand a gréat

deal about music, there’s no point in going to hear a symphony

orchestra play.”

Despite the fact that 56% of the people surveyed by the Associated Arts
Councils believed that arts organizations make money or break even, 38%
agreed that they should receive direct government funds. Sixty-four
percent of the adult population of this.%untry—&),&l million Americansz
would even be willing to pay an additional $5 a year in taxes “if the money
were used to maintain and operate cultural faciljties such as theatres, music,
and art exhibitions.” ' . .

The Michjgan Legislature has both a constitutional mandate® and _
apparent popular backing for a program of support for the arts. A healthy,
growing arts establishment in Michigan will contribute to the general

welfare by improving the quality of lifé. .
§ s . a7
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NONPROFIT COMMUNITY ARTS. ORGANIZATIONS .
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THE PUBLIC HEARINGS AND SURVEY

In the course of the public hearings on the arts in Michigan conducted
by the Committee on May“3rd and May 6th, 1974,.0ne point was made
again and again-by private citizens, and by representatives of the various
arts organizations or institutions in the state. In a variety of ways they all
asserted that the several functionary classes within the process of art are all
interrelated and interdependent. The artist, the educator, the audience, the
administrators, and the performers in both -small community arts groups
and giant atts institutions are.inextricably linked in the chain that lies before
and ahead-of each successful performance or exhibition in t}}e arts.

. This section of our report will deal with a’specific area within this chain,
the community arts organization, and in- doing so will necessarily also deal
either directly or indirectly with all the- other lljhlks in the chain. In this
section a,yvorking composite’profileoof' the community arts organization in
Michigan will be drawn using the Characteristics of function, geographic
location, and financial situation. ; ’

The statisiical data in this section is taken-from a “Financial Assessment
of Michigan Cultural/Arts Organizations,” a write-in survey commissioned
by the Committeé¢ and conducted between the summer -of 1973 and the
spring of 1974. Questionnaires- were sent to all cultural and arts
organizations within the state that met the population requirements of the
survey. The.population in this survey -is-defined as those cultural and arts
organizations or institutions which were at the time of the survey
mcorporated, tax-exemnpt, nonprofit organizations with annual budgets of
at least $5,000. College and university arts departinents were eliminated
from this survey and will be treated separately later in this report. The

~ eaceptions to this rule are the Meadowbrook Music Festival and the
Meadow brovk Theatre which were included because the surveyors judged
that they are functionaries serving the entire state, are staffed largely. by
non-academic professional administrators and performers, maintain a high
level of autonomy in their functioning, and are thus performing arts.
organizations before they are extensions of university arts programs.

Groups with budgets under $5,000 were not considered because the
surveyors felt that many of these organizations would likely be unablé to
give-any but minimal financial information, and would include-many that
sponsor one-time or once-a-year functions (bazaars, fairs, etc.) or activities
that are limited to organization members only. It was also felt that limiting
the population to groups with budgets over $5,000 would help to confine it
to viable groups, those that are not in a precarious financial position and in

X danger of being disbanded.

In-not-including under-$5,000 groups the surveyors and the Committee

. §10 not intend to deny either the existence or the importance of these groups

; in-providing the citizens of Michigan with cultural and artistic experiences.
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The Committee recognizes that there are many such organizatjons'in the
state and that collectively and invidually they play an extremely important
role in the arts. . ’

. Since ne' , struggling aris groups with small budgets which are more
likely than usual to go und” rand g.oups that had already gone under-in the
year or so prior to the ~ suvey are not included in *he population,
the profile of organiz. .wed from this survey is biased.in favor of
groups with sfable fina..cat systems ind the capability of planning ggeir
financial year with some’ dertainty., v e . Z !

Ninety-five petcent of the questionnaires were refurned, leaving a total
~ of 132 members .in the survey popilation. In analyZing the data from the
survey,. information was,. obtained) for both the enti -population and
control groups. One control group is made up offerganizations which had’
budgets of $100,000 or less: It was felt g_bgt since onliéBS'organizations had
budgets over this figure this division would be a suitable break-off point to-
dirsde the population according to very large aud inoderate-sized groups”  *

e nuuber of organizations surveyed which_had budgéts of $100,000 or-
less is 97,

*  The population was divided by geograp"ﬁic area within thestate. The
accompanying map (Figure 1)-shows these areas, which were so chosen
because the surveyofs believed that all points_within-each-area- are-within™

reasonable driving distance of one, another. Thé organizations were also
broken into the medium classes of Performing arts (incjuding music, dance,
theatre, etc.), visual arts, humanities (histotical rmuseums and, societies,
etz.), multi-arts_(arts councils), aud art schools.

The financial and attendance information reported in this sirvey i for

Sthe 1972-73 sedson. - . . Ly,

.

N

.

- -

PROFILE I - )

If you were the director of one of the 132 community arts groups in cur
survey chances are that you would not experience a’ deficit in your
organizational finances. Chances are, however, that yhu- would-not be able
to adequately publicize and proote*what it is that your group -does and
has to offier, This would not be as'big a problen as it might seem, because
vou would be able to cut back on the number of programs you offer and
thus operate without deficit. This also would not be completely bad,
because the second most severe problem facing you would be a lack of
physical facilities.

. ] >
The Arts: Industry in Depression ’

In 4970, 62% of the community arts organizations in our survey avoided
red ink in-their financial ledgers. In 1971 the figure jumped to 73% and in
1972 slipped back to 64%. This means.that a large percentage of the state’s

) most healthy art§ organizations did experience a budget deficit in each of
- the three years. In itself this describes a-grave situation, but-it gives only a
part of the total-picture. > el e
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Since 1nany orgammtlons are unwilling or unable to operate at a }oss,
- the only way they have of balancing their budgets is to limit the nature,
scope, and number of prograins they .present. In 1972, 58% of the
/\ organizations in the survey had 4o crtail publicity of thelr activities in
order to stay within their- b}ldghtb) and 56% were unable to hire sufficient
administrative personnel. Forty-six percent were forced by their budgets to
cut their "hiring of artistic personnel, and 44% reduced the number of
programs they wouldshave otherivise offered. The organizations rated the
. lack of sufficient funds as the most severe problem they face and a lack of
. physical facilities as-the next-to-worst.
hese. figures suggest that more hardships have fallen on the arts in
Michigan than even a one-in-three deficit rate indicates. If 44% of the
businesses in Michigan were forced to limit their output of. finished
Jproducts, 46% were no* able to hire the workers.- they needed to produce
that product, 56%.could not hire sufficient administrative personnel, and .
o Que- -third of \hchlg,an businesses lost mone) and. could. not -afford to
LJadvertise, this economic cundition would be called a depression. These are -
o s the condltlons that actuall) exist among-the-arts- orgamzatlons ome
. The'term “depressiofi”is “appropriate, we are exponencmg a cultural and
T L% arts depress:on . 2 e ’
" It is not -unsuitable to compare the arts with business, The arts in this
state inColve literally millions of people in designing, producing, and
-~ . consuming a product. The arts are, in fact, a public service industry, but
because of the peculiar position they occupy in our society, they are one of
. the*very poorest. |
. The number of people served by the arts organizations in 1972 was just
léss than S million. This figufe does not include the attendance figures of 15
of the organizations. that did not respond to the survey, and groups not
identified or meeting the critcria. It also does not include the 1,500,000
people who were admittgd to Greenfield Village in-1972. The inclusion of
these cominercial arts organizations would send the total attendance figures
for the entire arts-industry much higher. |
® An indication of whj an industry which “sold” 5 million units (in this
case, admissions) is in a dépressed state can be gathered from a look at how
many patrons paid to. enjoy what thegr community arts orgamzatlons
‘offered Of the 4,941,980, admissions fo, community arts organization
programs and exhibits dn 1972, over half (2,531,047) were nonpaying
« customers. Only 2,410, 933 ”xdmlsswns were paid.
s ...~ . The ;personnel problem, of, these organizations was categonzed by .
’ survey respondents as one of the most critically, depressed areas in a
depressed industry, For the entire population of 132 the average number of
. fullitime emplgyées was'8.2, a total of 1,091. The average number-of part-
" time employees per organization was 20, totalling 2,640. A statistic which
-réyeals oné of the keys to why the non- proflt arts organizations are able to
offer over half {of their programs for free is the average number of
volunteers per oryanization, 96, for a total of 12, 672.
. For the' 97 orginizations vuth budgets under $100,000, a significant
difference can b oted in the- personnel makeup. In this subpopulation
each organization £mploys an av erage of only 1.202 employees on a full-
time basis, )ust]% of.the average for the entire population. An average of
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8.719 part-time employees was retained by each of these organizations,
one-half the average of the entire population. Each member of the 97-
member group enjoys the'benefits of 76.719 volunteérs, which is 77% of the
average for all 132 organizations. Clearly fione of the community arts
organizations in the state are running deficits because staff costs are eating
up their budgets, especially those with budgets under $100,000.

Despite the low ratio of .paid employees to volunteers, salaries do
account for approximately one-half of the expenses incurred by the average
organization in both the total population and the 97-member group. Since
the number of paid employees is low, this suggests that the remaining
expenses of these organizations are very small indeed. The nonprofit
community arts organizations in Michigan apparently make do with not
only miniscule staffing, but also -with parsimonious expenses which fall
under the heading; of “other costs.”

A statement made by a representative of the Lansing Community Art
Gallery at one of the public hearing sessions is-indicative of the attitude
which keeps these arts organizaticn, one step ahead of financial disaster,
despite the-deficits and cutbicks that are a normal part of their operations.
“As part of the grass roots activityin the arts we point with-pride to the fact
that the Gallery has operated successfully in Lansing for the past eight
years, and up to this point on a completely self-supporting basis. . . . We do
not operate with_deficit financing and therefore our progiam? are limited
‘to those which must pay for themselves.” . !
Not many community arts organizations can boast that they are truly
self-supporting. The ones that can are no doubt like the Lansing
-Community Art Gallery, "which has 100% volunteer help and limited
programming. For the rest, financial backing must come from a wide
variety of sources, somne*within the organization and some without. For the
total population the average earned income-in 1972 was 381,300, or 42% of
the average-total income. For the 97-member -subpopulation- the earned
figure is $10,418, a slight dropto 39% of total income. The mean percentage

patrons who pay for admission.

»  An average of $49,900 in private contributions was received by each
arganization in 1972, representing 25% of total income. For the 97-member
subpopulation the average was $4,411 or 16% of total inccine. The average
endowment income per organization was $12500, or 8% For the 97-
member group it was only $969, or 4%. -

The most immediately surprising figures are those for the government
income-of the organizations. From federal? state, and local-sources; each
group received an average of $37,960, or 19% of its total average income.
For those organizations with budgets under $100,000, average income from
government sources was $7,512, or a substantial 28% of total in¢ome.
Several qualifications render these figures somewhat less than -startling.
Organizations in the category “humanities” (which, -includes mainly
historical socicties and museums) received a substantial portion of their
incomes from government sources, making the averag. for all groups
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considerably higher. With the exception of a few historical museums and
organizations connected with the State Departmentxof, Parks and Recrea-
" tion, the anly organizations receiving State aid received funds from a total
Lof less than $150,000 made ayailable through the Michigan Council for the
‘\l‘tS The remainder of @ny government assistance came from federal
sources (such as the N \onal Endowment for the Arts) or from local
governments. A chart showing the amount of total income and the
percentage of that total which came from various government sources for
the various media groups accompanies this report (Appendix A). Income
which does not fall into any of the above categories accounted for an
average of $7,285 per organization, or 8% of total-income, for.all-of--the
organizations, and $3,600_(or 13%)-for-the-97-iiember group. ’
Slgn.flcaﬁmnahons can be noted in the amount of government income
made ayailable in the different areas of the state. For-the entire- popu]atlon
a total of nearly $5 million in assiswance was réceived from govemment
agencies. $4,194,959 went to the Detroit area, whick “includes ,63
organizations or 482 of our survey-population. The-Grand Rapids-section.
received a total of -$637,179 as-its share, and has-31 organizations or 24%.of
the population within its boundaries. The Saginaw Valley section' was
awarded’ $35,500 and has 12- organizations, or 9% of the populatlon “The
Lansing area. (10 organizations or 8% of the total popuiation) took in a total
of $83,886. $21,099 was made available in government funds to the 8
orgamzatlons (or 6%-of the populahon )-located in the Traverse City area.
Only $9,500 in government funds were allocated to 3-arts organizations (or
2% of the population) in_the Alpena section of the state. Finally, the Upper
Peninsula, which has 5 organizations, representing 4% of the populatlon
received 341 912 in government funds. - .
A numb’  of significant differences can be found by; dividing the data by’
media classes. Such. a grouping reveals that ‘the organizations and
. institutions -falling under the heading “humanities” received by far the
gréatest percentage of their. incomes from government.sources. Humamtles
groups with budgets under $100,000 received 54% of their incomé from
government sources, while the -entire humanities population took in 48%.
This compares mth a-consistent 26% for multi-arts organizations, 13% for
under $100,000 and 29% fu. the entire population-in the-visual arts, 19% and
9% for the performmg arts, and only 8% and 2% for arts schools.

Tne number of people sened especially if the patrons were admitted
free, might be considered one measure of return on a dollar of government
support. The humanities _group- serviced the greptest number of patrons
without charge, 1,010,950- out *of a total ngfnber of 1,794,720. The
humanities group also received the bighest p%’rcenfhge of its collective
budget from government sources. The average level of government
,support in the class with the second hlgheslnonpa)mg patronage, the visual’
arts- (with 725,790 out of atotal of 1;157,892), was only 607 of that for the
humanities. The performing arts, served the next highest number of
nonpaying patrons (575,70 out of 2 total of 1,491,835), but received -ouly
19% of what the humamtxes groups received from government sources,

The Detroit section of -the state served 2,751,840 patrons-in 1972, out of
which 1,433,538 were admitted free. The Detroit section received, B3% of
the funds made available in 1972'by federal, state, and local governments.
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*Iir the same pefiod the Grand Rapids section served 705,320 nonpaying-
patrons,out of a total of 1,253,420. rhe Grand Rapids section received 13%
of the amount of government monies available. Lansing area organizations
served 18,680 nonpaying pajrons of a total of 91,248, and received 2% of the
government funds. Saginaw Valley area organizations served- 191,125

- nonpaying -patrons out of 2 total of 278,366; Traverse City area

- organizations served 47,397 nonpaying patrons out of a total of 115,136; ¢
Alpena area organizations served 4,0604[)#gy4ir)g,,customers;.and' the Upper

__Peninsula-organizations served’ 308,032 rionpaying patrons out of a total of
443 944. All of these received 1% or less of the total money spent by
government on Michigan’s ﬂonprof‘xt community arts organizations. ’

The nonprofit commynity arts organizations in Michigan are,in a state of

depression. They cinnot afford adequate staff or physical facilities; their
‘budgets force-them to curtail p,uFHcity; they frequently run deficits despite
fimiting the number and kinds'of programs they presé\t.' They serve a
collective audience of 5 million and ask only half to_pay for their services.

- They earn less than half of their income and -are dependent uporr a variety

of sources for the rest. State, local, and federal governinents contribute

significant amounts; government. funds make up an-overall average of 20%

of their income. Wide variations exist, however, in how much- of this is

received by each individual organizz'l‘tion. v
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8 " RECOMMENDATIONS ,"

GETTING IT TOGETHER ; S

An idea most critically important to the future of the arts that kept recurring
in the Committee’s public hearings w as the notionof the ecology of.the arts In.
one context- or another speakers referred to the idea that the’ afts,

-are interrelated, that their futures are tied together, and that they must
cooperate more fully among themselves in the future both to reap the
internal s; mbiotic benefits of their interrelation and to provoke salutary
external conditions. i - .

In the past, the nonprofit cominunity arts organizations in_the state have
done far too little to organize themselv es into a;cohesive force to promote
the most effective development of the arts and the individual art forms.
Despite the high level of public support for the arts found by the
“Americans and the Arts” survey of the Associated Councils of the Arts,
despite 5 million individual-admissions in 1972 to programs sponsored by
the arts organizations in-vur survey, despite the over 16,000 people directly
involved with the arts in Michigan as full or part-time employees or
volunteers, these organizations have failed to act-effectively to consolidate

_current assistance and to win new support from the general ‘public, business
and labor, and state and local governments. The-conunents made-at the
public hearings suggest that proponents of the arts are xeady to seek greater
and more meaningful support and to-inspire new appreciation for the arts.

. The Michigan- Council for the Arts should encourage such.a nou.ishing

. union-of friends of the arts at the earliest possible date. -,

~ The MCA should make a standing priority of encouraging and

facilitating all of the-arts organizations in the state to form a-confederation
to work for creating -greater support for the.arts. The roles of the MCA in
any such federation should be those of a catalyst to unite the organizations,
an advisor, an information service to facilitate the inflow of information to

the organizations and the flow of information arnong them, and a

continuing role as liaisun between the arts organizations and-the legislature

. At the same time, the MCA should promote the idea (perhaps through its

advisory panels of arts specialists) of the formation of separate artistic
associations interested in promoting artistic excellence and a. favorable
public image of each art-form. If the structure forsuch associations already
exists, the MCA should give any assistance necessary (within the guidelines
established later in this report) to help the existing body to become-an
effective force for artistic development -arid -promotion. The greatest
eneniy of the-arts is a lack of understanding by segments of the public. The
people who work intimately with the arts are ‘best able to-grasp what: is
special about them and commnunicate this to those who don’t know.

"Dancers are best able to devise ways of communicating to the public-what

dance is. Musicians are best able to get across to the people what music
does. Artists are best able to make a wider-public feel that their art is too
valuable to forego. Associations with- the .common-goal of promoting the

— ‘health -and public image of an.art form could concentrate their natural

talents and efforts to use. them -¢ffectiveély. .

The MCA should remain responsive to such associations as nay be
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formned and serve as a communications link in arts related matters which
may affect the arts organizations represented by these associations. The
MCA should keep up-to-date records of the “vital statistics” of the state’s
arts organizauons. Such statistics could be gathered and updated by artistic
associations. St.tistics gathered by the MCA should. be limited to those that
tnay be of artistic or logistic use by any of the individual arts organizations
or artistic associations. Any confederation of arts organizations formed in
the future could recommend to the MCA what statistics would be
beneficial to individual organizations.

Participation in the gathering of such statistics under no circumstances
should be used as a criterion for qualification for MCA’ grant awards.
Participation should be completely voluntary. The purpose of gathering
these statistics should be only to benefit the community arts organizations
of -the state. - )

»

CREATING NEW AUDIENCES

The MCA should- promote-public awareness of the arts. This could-best
be-accomplished by encouraging every artistic association to promote their
individual art forms, and by supplementing this with any -other acceptable
means at the Council's dispusal. In 1972, arts organjzations in Michigan with
budgets under "$100,000 earned nearly half of their total income. New
audiences and- patrons of the arts should- be sought by increasing-public
awareness and education in the arts. A greater demand for all the arts
should be stimulated by -the MCA (again preferably with the cooperation
of artistic associations) in order to provide more jobs for professional
artists, a bigger-and inore steady flow -of contributions, and an alternative
source of entertainment and fulfillment for a greater number of Michigan
citizens. . . :

Toward this end the MCA:should act as prime mover-to convince people
interested in the arts, either individually or in associations, of the wisdom of
developing long-range -programs specifically designed to reach more
‘people and to create new audiences. ' .

The community arts groups -in the state, both the big professional
organizations and the small amateur groups, need way s of channelling new
interest, “new blood,” into. the ranks of audience members, participants,
and supportess of the arts. As it-is, the various arts and culture groups
compete among themselves, and especially within medium lines, for
basically the same -potential audience members. A forward-looking
audience-development policy would serve the arts, the arts organizations,
and a growing number of Michigan citizens. The MCA could-provide-no
greater service to-the_arts and-the people of Michigan than t5-motivate the
successful development of such policies and programs among the arts.
organizations of the state. (\ o

‘One possible way of putting such a policy into action would be through a
New Audiences program similar to the national Young Audiences Program
and our own-Michigan chapte, of Young Audiences. In its role as advisor
and in line with its obligation-to promote the arts,.the MCA should seek to-
discover if there is interest in such a program among the arts organizations-

..of ithe state, and advise interested parties on sources of financial assistance
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2to develop an active, effective New .Audiences organization. The Music
Performers Trust Fund-and the National Endowment for the Arts supply ‘
‘matching funds to sponsors of Young Audiences programs, obviously
because audience development is crucial to the future of the arts. Chances
are they would also. look favgrably on a New Audiences Program.

If the MCA finds considerable interest in the state for creation of an
organized program to build new audiences, it should assist the formation of

. such an organization in any appropriate manner. Perhaps the MCA could
stinulate interest among the meinbers-of its advisory panels to create the
. vanguard for a_state organizational and policy-setting body which could
establish criteria for.the, cfevelopmen,t of local New Audiences chapters and
seek to create.interest in:the formation- of such chapters around the state A
state New Audiences- organization could -also set quality and content
standards for the lecture-demonstration performing groups that would
comprise-the public contact part of New Audiences.

The .performing .groups should consist of resident Michigan. artists-and
the presentation-approach-and content of their programs should be subject

sto approyal by .the state .body according to- well-defined. artistic and
“educational goals. The state body could-audition new groups.or programs
to make sure that-they achieve the purpose of .introducing theatres to new
avdiences. : x . '

The purpose of New Audiences should ‘be to explain and show through
lecture-demonstration presentations the essential features -of .particular
segments of the arts. Young Audience has shown this is possible with
children, properly administered, New A adiences should prove it is possible
with adults. As with Young Audiences, New Audignces presentations
should give an audience information about some’part;of-the arts and allow
it to experience-the joy. of art. The-public schoolsljli,(’)tui state are slowly
‘heginning to recognize the importance of .including the arts in a child's
&dycation, and the Michigan Young, Audiences program is growing. It is
now time to recognize the importance of also providing all Michigan
citizens the opportunity for enjoying_ the arts.

The New Audiences -program should be vigorously ‘promoted- through
local chapters and. local arts councils by persuading community groups,
service clubs, and P.T.A.’s to have a. New Audience team pertorm at one of
their- club meetings. If a.high level of quality is designed into the program,
news of the value of New Audiences will spread and the same groups
might sponsor several different presentations. As it realizes new audiences,
the program would also provide work and a creative outlet for Michigan
artists. o . ]

State :mdﬂlb,cal—l\'ew Audiences group should attempt to create favorable
followup experiences for. audiences by seeking to persuade professional
arts groups Or. institutions- to offer special programs or reduced rates. This
idea should' be -of considerable interest to such organizations, the
managements -of . which would undoubtedly like nothing better. than to
encourageé new: patrons. ' -

An idea of how a New Audiences program would work cau be taken
from ‘the following imaginary example. A New Audiences chapter is
formed in Detroit and auditions groups of performers with the-assistance
from the state New Audiences organization. A trio of young professional
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singers develups o prosentation wluch is designed to show any audience
what opera 1s and how it works by entertaining it with excerpts from light
operas and keeping them apprised of what is happening and why . Through
mailings or. advertising by the Detroit chapter or local arts councils, a
P.T.A. group from Royal Oak learns of the New Audiences program and
the Detruit chapter. A representative of this group, tired of hearing opera
referred tu as the epitume of cultural eaoticisin, arranges to have the opera
trio from the Detroit chapter make its presentation to one of the P.T.A.
meetings. The presentation goes over well, the organization’s menbers
discover that upera singers are human, that they sing the way they do for a
good reason, that vpera is really not so exotic after all, and that maybe they
would like to try a little more. Because it has made prior arrangements with
the Michigan Opera Theatre, the Detroit New Audiences chapter is able to
offer reduced rates to clubs as part of its opera package. The P.T.A. group
gues to the ovpera, finally understands why it is popular entertainmnent in
Italy, and one or two of its members become regular -opera patrons.

Publicity and-promution were curtailed by 45% of the organizations in our
survey of Michigan's community arts organizations in order to stay within
the limits of their budgets. The result of this is that many carefully
designed, excellently performed programs play to sparse-audiences.simply
because putential patrons are not aware of the programs or have not:been-
properly informed of their value. The MCA-and local arts councils should
promote the proper publicizing of arts performances and exhibits in the
state. , This could be done in part by encouraging newspapers and other
publications, radiv and television stations, and other -publicity media to
. donate more time-or space as_a public service to a calender of events in the’
arts, and to otherwise make their public more aware -of community arts
organizations and what-they offer. Artistic associations could be awarded-
MCA grants for the purpose of conducting pubhc relations campaigns for
the different arts. These might include the production of TV or radio
programs in cooperation with public radio or television, advertising
sections in local newspapers and magazines, etc.

All of the recommendations made to this point have gener%ll) dealt with
urgapization and promotion of the arts and arts organizations. They are
programs of an ongoing nature, and programns which are at least in- part
self-obviating. By encouraging a federation of arts organizations and
effective artistic associations, the MCA will place a good deal of the
responsibility for promotion of the arts on the arts organizations and the
artists themsely es. This will be a burden to these organizations and artists
insofar as they will be responsible for. creating methods for -and ad-
injnistering this promotion, and for -coming up. with practicable ideas (if
they are to be eligiblg for MCA grants) to help themn with such promotion.
It will'be a blessing as well, however. The organizativnis and the artists are
most qualified to make the most of tiine or funds spent on promoting the
arts. They know the value of their arts, and as artists should know how to
express their ideas to the public. If they are persuaded to spend a part of
their valuable time paying attention to publicity and promotion it will
benefit them and their-urganizations by creating a wider base of popular
and financial support. . -
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Through effective promotion the arts organizations can build their
audiences and increase earned incuine. They can also take their case more -
effectively to state and local government if the nuinber-of citizens they are
serving and the variety of segients of the community they are reaching are
increasing. Finally, more effective promotion will reach more-contributors,
big and small, with the artistic and findncial 1nessage of the arts
organizations. -

-

v

FINANCIAL AID TO ARTS ORGANIZATIONS

There are, at present, needs among Michigan’s nonprofit community arts
organizations of an urgent, immediate nature. The most urgent need is for
financial transfusions for every cultural and arts organization Additional
financial support 1s the single necessity in -overcoming the variety of
-difficulties which face many of these organizations. B

In any guestion of funding the arts it is necessary to remember that the
future of all arts organizations and institutions are inextricably intertwined,
directly or indirectly. Without education on the local level and without
audience-building by local artists, there would be no demand for these
groups and talents. The major institution, by its size and through its
excellence, is-able to obtain the best exhibits, hire the most talentéd artistic
and- administrative staffs, and engage the best soloists. The_professional-
staffs of -these ‘major institutions go into the community to develop local
talent, and to help community arts groups increase thé quality of their arts
offerings. The creative and performing artist is the backbone of the
interdependency ,of the arts. Without the creator and someone to recreate
or properly present the_ creation there would be no art reaching the
audience, the final part of the interdependency. )

Even though this interdependency exists, it may be necessary to set
certain guidelines for the distribution of government funding for the arts,
given the limited nature of this resource. Equal distribution of available
government funds to all the arts organizations of the state is-a principle
which had the backing of a solid majority of speakers at the Committee’s
public hearings. Equal distribution is a sound principle given the in-
terdependency of -the arts and the democratic nature of the society--in
which we live. There may, however, be valid reasons for segregating the
arts organizations by a variety, of criteria for the purpose of recognizing

_exceptional need or more-effective aid to the whole arts structure by spot-
‘concentrations of assistance. -~

Such is the immediate case with the state’s major arts organizations and
institutions. In recognition of the unique contribution of the major arts
organizations to.the people of thestate and in an effort to meet some of the
special needs of these org,anizatiuns, the Committee supports a program of
limited accelerated funding to be made available. For purposes of this
funding the Committee recommends that a “major” organization be
defined as one with an annual budget of $200,000 or more. -(Accelerated
funding has been approved for fiscal 1974 and represents an earmarking by
the Legislature for this purpose.) Such funding sets a precedent for grants
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, + in excess of those allow ed under other MCA programs to the state’s major
. arts organizations. The distribution of these funds should be review ed by
the Legislature at the end of each fiscal year. .
The special accelerated funding of some of the state’s major arts
institutions is a necessity that can be measured by their obsery able financial
conditions. If financial relief is not given these institutions, they will
pruobably be unable to maintain the level of their present programs, and
they will certainly not be able tu inciease the ievel of these programs in the
foreseeable future. Critical losses may be sustained by these institutions in
the area of administrative and artistic personnel if they are unable to meet
the rising wage standards set by other major. cultural- centers. Loss of
personnel- could mean. a setback m the quality of the services these
institutions offer, which would take decades to reverse. The consequent
reduction- in the service to the citizens of Michigan would be totally
unacceptable. .
In:addition to the obvious benefits to accrue to the people of the state if
these institutions are able to continue uninterrupted seryice, additional
benefits may be expécted as a direct result of accelerated funding. The
Detroit Symphony is a prime example of the type of community service
these major institutions are able to offer, and-also of the additional services
that may result from special assistance from the Legislature. Of the more
than. 200 concerts given by the Detroit Symphony in 1973, only 55 were
regular\subscription concerts. The remainder were what the orchestra’s
management refers to:as “public service” concerts. Among these were free
public concerts given at the State Fairgrounds and in Detroit city parks, 54
children’s concerts, and numeruus others at reduced prices. The monies
that the Detrait Symphony received from the Legislature last year were
used to help pay for 14 concerts performed across the state, no doubt
affording many people a first opportunity to hear one of the country’s
major orchestras. The urchestra has received 13 requests for concerts in
communities outside of Detroit, for the 1974-75 season, as well as 56
requests.to play children’s concerts in different communities. In additiorl,
the Detroit Symphony has also spent a.week participating in the first Upper
Peninsula Mysic Festival. Funding from theCity of Detroit makes possible
the orchestra’s public service concerts in Detroit. Funding from the MCA
has allowed the Detroit Symphony to truly ‘become a Michigan or~hestra.
The Interloc& Arts Academy proposal for a special “outreach
program” is another, that could be realized through accelerated funding.
Under this\program —\thq best of the student ensembles would go on a tour
of Michigan communities with accompanying faculty workshops. Faculty
workshops would be held in churches, schools, libraries, and other
community centers, using student performers as. demonstration groups.
Student art exhibits would also.accompany part of the tour, and master’s
classes would be given for local teachers.
The Detroit Institute of Arts, a third example, is the fifth largest museum
in America. It is:the only museumn in cur state which has the prestige to
attract to it many exhibits by the world’s greatest artists. An example of this
is the “Twilight of the Medici” exhibit which received its exclusive showing
in the entire United States at the D.LA. Many of the services that the
D.LA. offers, however, have been unable to expand, have been-curtailed,
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or completely closed down because of the lack of adequate funding.

The art research library housed in the D.LA. is currently closed for this
reason. The Comnmittee feels that the library is a valuable resource that is
going unused and should be supported and naintained for its services to
the state. .

The Conservation Services Library is the only facility of ite kind in
Michigan and, though part of the D.L.A., aims to service requests from all
over the State. Unfortunately because of the lack of funds it presently
cannot meet the needs of the State.

The publication department of the D.I.A. serves a major educational
service. Their education program makes available teaching aids and
materials to many sectors of the state and y et these services are going to be
discontinued because of lack of funds. The Corimittee strongly
recommends- that the D.I.A. as well as the other major art organizations
should_have support for their on-going, as well as out-reach, programs
Existing arts organizations should be considered for funding both on the
basis for meeting their regular operational tasks and by their ability to
export and cominunicate prograins outside their geographical area.

The D.LA. has proposed a range of additional services that could be

made available to the-entire state as a result of accelerated funding. These
\\ programs can be listed gexggrally as:

\ Travelling exhibitions prépared; by curators at tlie-D.1.A to be shown in
A outstate centers;

N Educational materials in the forin of information packets, repgoductions
.of works of art, lectures, and slides to be made available to centers
‘throughout the state;

The development of techniques and procedures \:vhereb)' conservation
resources now existing in Detroit can be utilized for, dssistance in other
Michigan -centers; \

The use of the Institute’s outstanding Art Research Library to facilitate
art historical documentation for the specific needs of the State of
Michigan; -k

Making available information about the resources, educational
programs, and cultural events of the D.LA. by utilizing the media and
information centers throughout Michigan;

Providing films of high quality and special interest to selected centers
throughout the state;

Providing drama workshops at the Institute that will lead children to a
greater understanding and appreciation of theatre;

Extending Junior Town Hall programs for grade “schools and high
schools to centers throughout Michigan. .

The maintenance of present major cultural resources and the development
of the proposed D.IA. programs and others like them from other najor
mstitutions may be expected to result from a policy of accelerated funding
Accelerated funding of any major arts organization or institution should
be recognized as an immediate reaction to ‘the eminence of conditions
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which could be severely debilitating, The ctiteria for granting such funding
should be the organization’s need and the service it could offer to the
people of its community and the state. As a long-range, continuing solution
to the major problems faced by all non-profit community arts organizations
in the state, urganization and promotion of the arts .aust be accouplishe f
and new audiences built by educating the public in the arts.

In addition to all of this, an aw areness of the plight of the state’s sinaller
connnunity arts vrganizations is necessary, an awareness, it ic hoped, that
will be stimulated by this report. It is necessary for the Legislature to
recognize the wisdom of assisting the community arts organizations around
the state. It is this w hole netw ork of organizations that will allow the people
of this state to make the arts a part of their everyday lives, and not
something reserved for special uccasions. It is this network which forms the
pupular base upon which the whole of the arts establishment rests, where,
the greatest number of people come into direct contact with the arts. It is
, this network that effectively prevents the arts from becoming over-
y institutionalized, or elitist, as they were prior to the great birth of populisn
n the 19th Century. This network of all our coinmunity arts organizations
must be preserved and promoted for the good of our state and good of the
arts. '

Support for these ¢ommunity arts organizations can approach adequacy
only if the Legislature demonstrates an ever-increasing awareness-of the
importance of turning away from an exclusive obsession with < constar*
-unqualified expansion of material resources without (and often at the
expense of) a corresponding real increase in the quality of life. We have
apparently learned our lesson from unregulated industrial expansiun at the
eapense of the environment, it is now time to demonstrate that we
recognize the arts as essential to maintaining the quality of that environ-
ment.

Toward this end the Legislature should immediately begin increasing
State assistance to community arts organizations to an eventual level which
will eliminate the nucessity of either cutting up the arts budget into such
miniscule portions that no one is significantly helped, or having to favor a
minority of institutions at the expense of the ‘athers.

Until @ much higher level of funding is attained a number of qucstions
regarding distribution of funding for the arts needs to be answered. One
crucial question in future legislative funding is whether it should be
awarded: on the basis of merit and need or by ‘mathematical equality.
Blanket funding, with each organization receiving a set percentage of the
total arts appropriation, has some mesit toward standardizing dist-ibution
Blanket funding would, however, eliminate the possibility of judging each
case on its merit and the recognition that some needs may ‘be more critical
than others. A blanket appropriation could .award assistance where
assistance is really unnecessary, and at the expense of those to whom
assistance is a dire necessity. It is therefore the Committee’s recommenda-
tion that the arts should not be funded on a blanket appropriation basis. A
portion of the total arts apprupriation should be earmarked for community
arts organization assistance, and should be made available only on an
individual request basis and with the approval of a regulatory body.
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Another major altérnative in future funding is whether the Legislature
should directly fund arts organizations or whether an agency should act-as
intermediary for the equitable distribution of funds. Direct funding would

" place the burden of judging requests for funds upon the Legislature. If the
distribution of these funds is to be a function -of conditions in the
community and -if it is’to be responsive to changes in the community, it
cannot be a once-a-year proposition. This means that if the Legislature-is to
distribute funds directly and equitably it will have to establisha full-time
permanent committee for art fund distribution. Since such a committee
would be tantamount to an intermediary agency, and since such an agency
would:be better run by those with professional qualifications for evaluating
community projects, it js récommended that the Legislature continue to use
the intermediary .agexgcy it has already established, the Michigan Council
for the Arts. ) -

In order to complete a policy of meaningful support for the arts, the
.Legislature should consider of-prime importance finding- ways of creating
an atmosphere in Michigan in which the personal growth oftany citizen
pursuing an artistic goal can be realized with optimum facility. At the same
time, the Legislature should contribute to the artistic coming-of-age of the
state by commissioning domestic works of art to grace Michigan public
buildings.

The arts organizations in our survey collectively reported that an
inadequacy of facilities was their second greatest problem. If these two
problems trouble arts organizations, they must certainly plague individual
artists. A popular picture of-the artist has him or her subsisting in a0 attic,
ragged and starving, but producing great art. Such conditions -do not
produce great art; rather, the dedication of great artists allows them to
overcome these conditions. A dedicated artist could surely work better in a
facility that is suited to the work at hand.

The State, through-its various agencies, should provice encouragement
and support to local efforts to-create arts centers and other facilities in
which the individual artist can bring his or her talent to fruition. Inner-city
areas or areas in need of renovation should be especially appropriate places
to establish arts centers, perhaps with an MCA grant. The federal
department of HUD has a ready supply of buildings that could be
renovated as ‘community projects and which could be supplied with
equipment in order to furnish studio facilitics for both developing- and
developed artists. Such centers wculd be of great ‘benefit to indigenqus
artists and would-be artists, and would stimulate and facilitate the creation
of art They w.uld be an asset to the neighborhood and perhaps could
become the core of local projects to enhance the environment. Local artists
could sell their services to the community and make each a center for living
art by creating murals, sculpture, concerts, locally produced-films, etc.

The 1930’s.and early 1940's were good years for certain segments of:-the
arte community. The results of a unique cooperation between the
government and the artists of this country (which was a part of WPA) can
still be seen, lingering on as a touch of class in public buildings. Since the
en i WPA days federal, state, and local governments have proposed’
sundry plans designed to beautifylhighways, boulevards, and public parks
A significant part of people’s environment is made up of high-rise concrete
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and glass and an over-abundance of garish adv ertxsmg Any serious effort
by State government to beautify the environment should include considera-
tion of worls -of art .which would also show that the government of
Michigan is a leader mn the.effort to create aestheticallyspleasing surroun-
dings for ‘its people. Buildings constructed by the State, and hopefully by
local governments too, should include works of art created by Michigan

artists.

.
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This section «f uur feport has attémpted to show that all segments of the
art chain, the total process of art, are part of a llvmg, growing eco-system.
The system is necessary to the Quahty of life but it is in danger of bévoming
slowed in its de lopment as _well as in the development of its
components. State\%g ancial and aﬁmlmstratlve aid is necessary to ensure
continued .development,” which is a responsibility of the Legislature under
its duty to care for the eneral welfare and environmental conditions of the
publxc Any assistance the arts -that is to be effective must benefit dll
links in the art chain. It is ecommended ‘that the State of Michigan and its
agencies carefully considgr these recommendations and the reasons for
their proposal. The Commjttee has no doubt that proper steps will then be
initiated to help the arts Tontitye to be a vital part of a developmg
Mlchlgan
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PUBLIC RADIO AND TELEVISION
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Noncommercial television should address itself to the ideal of
excellence, not the idea of acceptability—which-"is what keeps
commercial television from climbing the staircase. 1 think television
should be the visual counterpart of the literary essay, should arouse
our dreams, satisfy our hunger for beauty, take ts on journeys,
“enable us to participate in events, present great drama and music, .
explore the sea and the sky a1 the woods and the hills. It should be
our Lyceum, our Chautauqua, our Minsky's and our Camelot. It
should-restate and clarify the social dilemma and the political pickle.
Once ifi a while it does, and you get a quick look at its potential.

E. B, White .
in the Carnegie Commission
report on. educational T.V.

Michigans six public television stations and thirteen public radio

*»

stations have.a numnber of characteristics in.common with the community -

arts groups in our survey and share a few of the same problems. Public
radio and televisiun stations in Michigan—which are defined here as those
affiliated with National Public Radio (NPR) and the Public Broadcasting
Service (PBS)—devote a good deal of their programming (in some cases
nearly all of it)-to the arts and culture. Public radio is received in virtually
every area of the State, while public T.V. stations cover at least 80%:of the
State and reach nearly all of its population. Both serve audiences that
number in the millions. All public radio and-T.V. stations are nonprofit
corporations.

The public broadcast media in the State bring arts and cultural
programs, singly and in series, to audiences that are vaster than any of the
arts organizations in the State cduld hope to reach. They bring these
programns right into the homes f ithe viewers or listeners, which is a
maximum convenience for that viewer or listener. Through their affiliations
with NPR and PBS they have the capability to bring to their audiences
programs featuring some of the best artists or groups of artists-in thé world.
Each also- has the potential for bringing its_ audience programs featuring
local or regional-artists.

-Most public radio and television stations in Michigan receive a
substantial part of their budgets from the coilege or university with-which
they are affiliated. There are exceptions to this, however, which make
public radio and T.V. less than a completely homogenous group. The
public radio station in Flint is affiliated with the Flint Board of Education;
the public radio station in Traverse City is affiliated with the Interlochen
Arts Academy; public television station WGVC is a joint venture of Grand
Valley College and the nonprofit Wolverine Educational Television
Corporation; and WTVS, public television in Detroit, is owned and
operated by a private nonprofit corporation, the Detroit Educational
Television Foundation. All of the public media in Michigan receive some
funds from the Corporation for Public Broadcasting, -

WTVS-TV in Detroit is unique among these in depending almost
exclusively upon contributions for its dollar income. The remainder of the
radio.and T.V. stations, although funded toa greater or lesser degree-by
their educational affiliate, must also depend_on contributions to produce
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part of their budgets. WDLT-FM in Detroit, for instauce, gets only half of /
its funds from its parent organization (Wayne State U'niversity) and must
depend upon contributions for the other half. Other stations must rely on
contributions for the production of local prograins and to elevate their
programuning above the bare minimum allowed by funding from their
parént institirtiog. Lo ,

Michigan’s public-broadcasting nedia are now responsible for bringing
regularly to Michigan audiences drama and music perforinances of all
types, and specials in dance and a variety of visual arts. Due to a lack of
funds available to many stations, most of this programming is obtained
from the networks. Michigan stations do, lowever, produce a limited
number -of programns in the Arts. WKAR-TV in-East Lansing, for instance,
produces “Young Musical Artists,” a highly-acclaimed series of music
performances, which is nade available through PBS to all public T.V.
stations in Michigan and many throughout the county. WTVS-TV in
Detroit, another-exainple, has.recently produced “Twiiight of the Medici,”
a well-received program on the exhibit of the sume name which was shown
exclusively in-this country at the Detroit Institute uf Arts. This program also
is available for showing on all of Michigan's-and other public T.V'. statiops.

With the limited amount of funds available -to-the public ‘broadcasting
media, local production of programs has{ been severely curtailed at all
Michigan public radio and T.V'. stations. This of course limits production of
-arts programs, which very often are given a priority - position in program-
ming Limited funding also means that inany of the more expensive (and in
many cases best) syndicated arts and cultural programs are beyond the
financial reach of public radio and T.V. stations in the state.

To . this point public radio and T.V. have existed under substantially
limiting conditions, neither has had a chance to develop its-potential. Arts
programming is one area wlere the potential of the public broadcasting
media in Michigan has been realized only to a relatively small degrée. What |
we have seen and heard, though, holds promises for the arts. But since arts
and cultural programming is only a_part, albeit .an important one, of the
total programming of the “ate’s public broadcasting n.edia, their develop-
ment will -only -come with a corresponding general:development of those
media. :

) In order to accelerate their development, the public broadcasting inedia
in our State need attention and assistance for their own unique nature and
problems. Public radio and T.V. in Michigan have too long been looked
upon as insignificant parts of big universities. They have not received the
kind of financial and public support they need to develop their potential in
spite of the fact -that any degree of new development means an equal
degree of new service to the people of the State. &

The fact that public radio and T.V. in the State have been looked on
only as parts of universities has been one of their largest problems. Their
uniqtie nature and problems lhaie not been recognized and thus have not
been answered. In the interest of t.=lping public radio and T.V'. to develop
their general capabilities, so that (here will be a corresponding develop-
ment of their arts and cultural programming potential, this Committeg
recommiends that the Covernor appoint a commission for public broad-
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casting in Michigan, and that such a commission include represéntatives of
the State’s public radio stations and the State’s public television stations.

The principle function of such a commission would ‘be to- respond
. directly to the needs of the public broadcasting media in a manner
appropriate to their- unique- nature. To do.this effectively. the commission
should not be part of a larger agency concerned with any one narrow
aspect of the programming potential of public radio and T.V. It should not
be a commission on. educational T.V. or fine arts radio, but should look
after these and all other areas of concern within the public brogdcasting
media as parts of a total concern. In the interest of effectively developing
each of these areas- it will be necessary first to look after the development
of these media in general. A brief summary of the direction -the
.Corporation for Public Broadcasting should take was outlined by Dr. James
R. Killian, Jr. (Chairman of the Board. of the Corporation for Public
Broadcasting) and can-sefve as a general statement of purpose for a State

mission on public broadcasting: “CPB must experiment with the
purpose ¢f improving programming, serve the-local station and honor and
protéct its independence, and finally, mobilize a sustained effort to sécure
‘the amounts and ‘kind df public and private financing that-will undergird
the public television system and leave it-free of pressures from governmen-
tal and private sources of funds.” This Committee-considers the Corpora-
tion- for Public Broadcasting. an excellent model after which a state
.comiissioni on public broadcasting-could be patterned.

In practice the commission-could function as a-focal point of initiation
and. assistance which would involve all of public television or.all-of public
radio in-the State, or -both. One such project could be the’establishment of
physical networks among ali.of. the State’s public radio and public T.V.
stations. This” would, among other things, allow simultaneous broadcasts to
all of the stations in the network ‘but would entail production costs for only
one station. Such a system would be extremely valuable for -the broad-
casting of arts.programming (live concerts, arts exhibits, and live theatre—all
by Michigan artists). . e

With-a commission to seek financial relief for, search for solutions to the
problems of, and stimulate cooperation among Michigan’s public radio and
public televisign stations, these stations will undoubtedly be able to reach-
higher levels of service to the people of the State. Surely this will include
the development \of their potential to bring the arts into every Michigdn-
home in a manner that will be beneficial to the arts, Michigan artists, and
Michigan citizens. N
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THE MICHIGAN COUNCIL FOR THE ARTS

€

THE PUBLIC HEARINGS

The legislative resolution which created the Joint Legislative Committee
on the Arts directed the Committee to “study and make proposal. for the
advancement and promotion o:"the creative arts.” Part of the information-
gathering process undertaken b) the Committee in its stud) of the arts in
Michigan was public hearings in which people interested in the arts were
invited to-contribute. The most recent hearings were held on May 3rd and
6th, 1974, at three different locations: Detroit, leonla and Lansing. A

amplmg of excerpts from the commmenits addressed to the Comimittee at
these hearings by individuals. and or;,amzatlonal representatives will
provide an insight ilito some of the trends in thought-that were presented

A representative of the Harbinger Resident-Dance Company of the Detroit
Community Music School:

“The Michigan Legislature should set precedent-with its support of all
the arts and: let -our state be one of the finest culturally-developed
regions of the nation. The talent is here; please don’t turn your backs on
us. - -

A representative -of the Lansing Community Art Gallery:

“As citizens of Michigan we are proud- that such institutions as the
Detroit Symphony. and the Detroit Art Institute, the Meadowbrook
Theatre and Music Festival, and Cranbrook are natlonally renowned,
and we feel that any means necessary should be used to support them.
But we wish to remind the Legislature that the interest in programs
offered by such.esoteric institutions begins back at home, at school, and,
in the grass-roots activities where knowledge of-and love for the arts is
stimulagted amid familiar surroundings. There is not much point in
supporting a museum or a symphony unless ‘there is an appetite and
patronage for-their offerings.”

P

A representative of Meadowbrook Theatre:

“We all know that one art feeds another. We are all together as artists.
We all need support; we need support for our own instituticns; we need
support at the grass-roots level; we need support across th: board.”

A-representative of the Livonia Arts Council:

“Each community has to be elevated first, to be made aware. nght
nowg some people are afraid to go into.a museum; they think it's
something for- which they’ll have no comprehension. They re uncomfor-
table with it, and they think it’s for intellectuals only. What we have to-
do is show them that art is an everyday thing; it's how you cut.your hair,
what color of shirt you wear; and all that. What is needed is educatlon
and each community is best able to educate +itself from within,”

~ Representatiyes of the Michigan Opera Theatre:

“In order to service the arts in this state we have got to help each-
community in the state to develop its programs. At the same time, we
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must support the major artistic resources of the state, which are the
larger institutions, and have a proper interaction between the-two.”

“We need more interaction -of professional artists and artists in the
community to give local people the positive learning experience of
working with professionals.” S . v

Representative of the Detroit Repertory Theatre:

“The Michigan Council for the Arts and its staff over the years have
failed to formulate a cohesive aesthetic and economic policy for the arts
in Michigan. They have also failed to structure an effective case for
public support of the arts.” '

As-a whole, the comments concerning the Michigan Council for the Arts
(MCA) tended-to -reprove the-policies-and practices it has evolved-in the
eight years of-its existence, especially the lack of leadership by the Council
in gathering information about the arts in Michigan, in organizing the arts
iinterests in the-State for a common putpose, and in carrying the case for
more support of the arts vigorously tc the Legislature. Several speakers
gave unqualified support to the Council for having -made grants to their
organizations. Many of the speakers expressed a iotal lack-of support for
the MCA’s Artrain program, although a few noted that Artrain-had been
very weéll-received in their communities. ‘

In general the speakers favored greater legislative support forthe arts in ’

the form of a larger appropriation from the Legislature to the MCA. The
idea of equitable funding (that is, a formula fofrrthe fair distribution of
"MCA grants) was advocated by many speakers. There were alsa numerous
calls for better .development of grass-roots community arts activities and
organizations through increased funding by the MCA or local arts councils.

THE MCA: A REVIEW

The Michigan- Council for the Arts has served, since its official inception
in 1966, as the principle liaison between, government and the arts in
Michigan. It has acted as the advocate of the arts and has promoted
increased_support for them. The Joint Legislative Committee on-the Arts
recommends that the MCA retain its present structure and- maintain the
goals set for -it in the bill which created it, pending an in-depth study and
evaluation of this structure and these goals, and subject to the qualifications
and clarifications set forth in this section of this report.

The goals of the MCA were listed in Public Act No. 48 of 1966 as
follows: . : Tt
Stimulate and encourage throughout the state the study and presentation
of the performing and creative arts. h
Make such surveys as may be deemed advisable of public and private
institutions engaged within the state in artistic and cultural activities,
including but not limited to educational institutions, -music, theatre,
dance, visual arts, literature and letters, architecture and.architectural
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landscaping, muscums, and allied arts and crafts, and define and




effectuate appropriate programs to. implement the aforementioned
attivities. - ,

Y
Take such steps as may be necessary and appropriate to encourage
public interest in the cultural heritage of our State and expand the
State’s cultural resources.

Encourage a freedom of artistic expression essential for the well-being
of the arts.

The MCA was. further empowered to accept gifts, contributions, and
bequests from -individuals, corporations, and other institutions and
organizations for the -purpcse- of furthering the culturai objectives. of its
programs. The MCA was also made the official agency of the State of
Michigan to receive and disburse funds-made available by the National
-Endowment for the Arts Act.

In the eight years of its existence the-MCA has set up a structure to seek
maximum financial assistance from State and Federal government, and has
cooperated with the Michigan Foundation. for the Arts in receiving
contributions from private ‘sources. Several plans for-the disbursement of
these funds have been implemented. Presentation of artistic and cultural
programs throughout the State has -been encouraged by the MCA through
money grants to organizations with-specific projects. Various patterns of
assistance of varying success have been initiated-by the MCA'to promote
the performance and study of the arts. These programs-currently include
the Consuitant Service, -the Touring Attractions Program, the Artist-in-
Residence Program, the Conference Assistance Program, the Community
Arts Council Development Program, the Touring Exhibits Program, and
the Artrain Program. . ¥

Presumably because of limited funding the MCA has done little toward-
undertaking 1aeaningful surveys of the state of the arts-in-Michigan. This
report in its-entirety is intended as-a preliminary and partial remedy-to the
lack of information available on the arts in the State. It was done, it-should
be noted, at a minimal cost. )

’ ¢ )

Increasing public awareness and acceptance of the arts has been
promated ;by the MCA primarily through assistance to the successful
presentation of programs in the arts throughout the State. These programs
hopefully will attract attention and new support by making more of the arts
available to people around the State. The overall public relations outlook of
the MCA has been, however, aimed primarily at creating a favorable image
of the MCA and its programs. Little has been done, again presumably
because of a’lack of funds, to apply public relations techniques to creating
a more favorable image for the arts. There have been no concrete efforts
made, but neither has there been an immediate necessity for actively
promoting-an already existing freedom of artistic expression in the State.

How efficiently MCA programs-have been-administered is unclear and
is beyond the scope of this report. The natures of these programs and their
desirability, however, are:open-to-determination.  ~ )
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One of -these programs, Artrain, has had the effect of making the MCA
a fund raiser and a principle contributor to a program it created and
continues to administer. Since the MCA controls the distribution of State
arts funds, some individuals and organizations argue it has a conflicting
interest in-also being.a major recipient of those funds. This argument rises
from an assumption that the Council's primary role is-as a foundation. Even
though the dollars spent cr Artrain technically are not taken directly from
other community arts organizations, and certain of the Federal funds spent
on Artrain are special grants specifically for that program, some have
argued that a good deal of the money spent on Artrain could rather have
been: successfully and ‘more effectively appropriated for community arts
.organizations. A number of -the community arts organizations in the State
have arr’éved -at just that conclusion, and the result has been bad feelings
‘toward an MCA which they see-as a competitor for limited funds rather

. than a benevolent administrator of ‘those -funds.

The Committee commends the Artrain program on its success reported
by many of -the organizations-which have sponsored.its stay in their cities.
The program has given many people around the State a close look at the
visual arts and artists for the first time, and has motivated tne establishment
of organizations to accommodate its stay, which have continued to exist as
arts, councils. In so doing, Artrain has been an appropriate initial Council
program addressing a Council responsibility —aiding in the expansion of art
appreciation/exposure and the-development of art -institutions.

. The Committee also commends the MCA for obtaining a good deal of
the construction-and .operating funds -for Artrain from sources outside its
‘normal budget. However, the Committee sees the -continuing ownership,
administration, and funding of the Artrain project as appropriately being
organized in an-independent status. It is, therefore; recommended that the
MCA obtain a new sponsor for Artrain and divest itself of any interest in
the project other than.it would have in any other arts organization in the
State. Since the.Artrain program has attained a degree ¢ ¢ success in serving
the public, the MCA hopefully will have little difficulty finding another
sponsor for it from among the public service institutions, foundations,
and/or the federal government.

Many of the programs under the Community Arts Assistance program
have been -criticized for being institutionalized by the MCA and hence
unresponsive to grass roots community necds. According-to E. Ray Scott,
Executive Director of the MCA, these programns have resulted from
repeated community requests for certzin services. The most frequently
requested services were organized under the various headipgs of the
-Community Arts Assistance program for efficiency in administration and
rapidity in implementation. None of the individual programs under
Community Arts Assistance was put into effect by the arbitrary decision of
the Council, its Director, or staff; an drganization must specifically-request
the services offered by these programs before it can be implemented.

. The facts. that the components. of the Community Arts Assistance
program have apparently risen by “popular demand” and that they are
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actzvated only at the request of an organization seems sufficient to justify
their existence. In fiscal year 1973 the number-of grants for, these programs
were as follows:
Touring performances—13 @& Conference assistance—6 .
Consultant services—11 Artist-in-residencies—3 -

In addition ten art exhibits were booked into thlrty -locations under. the
Touring Exhibits Program. In contrast to these services, a total of 62 mini-
grants (grants of up to $1,000) for projects and programs initiated
completely at the community ‘level were awarded by the MCA in fiscal
year 1973. These 62 mini-grants compare with 33 grants made under other
Community Arts Assistance programs plus 30 separate bookings under the
Touring Exhibits Program, for a total of 63. The total amount of the mini-
grants was $46,930. An additicfial-$30,000in grants was made directly tg
local arts councils and $50,000 was earmarked for Meadowbrook Theatre
by legislative action.

With the-exception of the $50,000 diverted from the Commumty Arts
Assistance Program budget, all of the funds available under. the program
were on a request basis, with each applicant specifying the program for the
funds. \40ney was available to each applicant under thgé’; same conditions.
There is, therefore, prima facié evidence that-these programs are serving
the needs of the community to the extent-allowed by the level of funding
provided by the Legxs‘ature

The following changes-in procedure should -be made in two programs
under Community Arts Assistance to guarantee that the MCA remain free
from any charge of conflicting interests. In the Artist-in-Residence
Program, if the requesting organization does not-ideutify a specific-artist,
the MCA should not designate an artist. Instead the organizatjon requesting
the Artist-in-Residence grant should be given a list of at least several artists
from which to choose. The sameé stipulation should apply to the Consultant
Services Program in.the event the requesting organization does not specify
a partlcular consultant.

The mini-grant portion of the Community Arts Assistance Program has
also come under verbal attack because it allegedly allows the director and
his_staff. too much discretion in the distribution of funds. The MCA staff
does have considerable advisory power over the distribution of mini-grant
funds since it must research and review each request with the help of
advisory panels of experts in the various arts and recommend to the
director whether or not the program should be funded and for what
amount. The director has the final discretionary power for approving mini-
grant requests. The reason for this—to relieve the Council itself of the
burden- of adjudicating the hundreds of mini-grant requests and to allow
the grants to be made quickly in order to meet immediate needs-rather than
channeling each request through the lengthy process required for grants
over $1,000—sec.ns sound. The volume of the grants alone would make it
quite-impossible_for the full part-time Council to consider each adequately.

The decisions of the director on the distribution of mini-grant funds are
conveyed to the Council at each of its meetings, providing the Council with
a check on the director’s handling of the program. As long as the Council
maintains a careful review of mini-grants and makes certain that any
apparent favoritism is corrected, the current process of mini-grant

.
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. distribution is acceptable as the most efficient under the present MCA
structure. N

The distribution of Special Community Projects funds (for grants over
$1,000 up to $10,000) remains in the hands of the Council itself. All of the
programs under Special Community Projects in fiscal year 1973, with the
exception of grants for $50,000 to the Detroit Symphony Orchestra arj)’d
$25,000 to the-Detroit Institute of Arts awarded by legislative action, were
on the same request basis as those under Community ‘Arts Assistance.
However, whereas a balance was achieved in Community Arts Assistance
between MCA-organized and community-originated programs,Special Pro-
jects grants were ariented away from programs originated entirely in the
community. ) ’ .

In fiscal year 1973, 126°Special Community Projects grant requests for
community-originated projects totalling $746,000 were filed with the
Council. Only 12 of these were approved for a-total of $55,400. $9,542 of
this was rescinded as a resultof the inability of the récipient organization to
carry out its program. This $9,542 (plus an additional $3,458 that was
solicited by the MCA- from outside-its budget) was later allocated to 6
organizations, A total of $38,858 was thus made available to 17
organizations for community-originated projects, out of a budget of
$250,000 plus the $3,458. L la- =TT T

The balance of -the:Special Community Projects budget was spent as

~ " follows: '
“s_ $50,000 for a special grant to the Detroit Symphony to help defray. the

costs of an outstate tour.

$25,000 for a special grant to the Detroit Institute of Arts. ,

$65,700 for the Artist-in-the-Schools Program.

$36,191 -for the Coordinated Dance Residency Touring Program. ,

$8,000 for the' Symphony-Artist-in-Residence Program.

Grants for programs that were organized under Council -program
headings were made to approximately 87 recipients. The Coordinated
‘Residency Touring: Program-in -Dance served 11 sponsoring -organizations
with 17 residencies by 14-companies. The Symphony-Artist-in-Residence
Program served 4 organizations with-one artist. The Artist-in-the-Schools
Project served approximately 80 schools or school distrists in the following
categories: : .

Dance-component—one school district at a cost of $19,500

Literature component—22 one-week writers-in-residencies and 46 one-
day poet visits at $22,500

Film component—7 schools at $12,000

Council-organized Special Community Projects grants were undertaken
at a cost of $109,891 to approximately 87 organizations. Seventeen
organizations were awarded Special Community Projects grants (totalling
$58,858)-for com:munity-originated programs. Staff-organized-Community
Arts Assistance grants-went to 63 organizations for a total of $13,180; while
community-originated programs-were _funded for a total of $46,930 for 62
organizations. The MCA staff and®executive director determine  the
distribution. of Community Arts Assistance funds. The Council, with
advisement from the executive director, has jurisdictipn over the distriby-
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tion of Special Conununity Projects funds. Clearly it is the Council and not
the staff that is responsible for directing funds away from strictly
community-originiated programs toward those which are organized under
Council headings. This has not been done because of a lack of requests for
funds for community-originated projects. One hundred and twenty-six
requests- for $746,000 grew to 141 requests for $818,000 for 1974.

The Committee strongly recommends that the Council take more
seriously its obligation to represent all the arts and people within the state
Since it is very likely that the Council will continue to have an
overabundance of requests for ‘Special Community Projects funds for
community-originated projects, the Counc.} should devote at ledst half of
the monies available under Special Community Projects to: community-
originated projects in the future. This balance will help to prevent the
Council from becoming overly biased in promoting its programs.

The Committee recommends that, in addition to the continuance of
their other programs, the following objectives be given priority:considera-
tion- by the Council and its staff. As outlined in the- Community Arts
Organizations section -of this report, the Council should seek:

The encouragement and facilitation of the-formation of a federation of
#the arts in Michigan. .

The encouragement and facilitation of the formation of individual
artistic associations in Michigan. :

The organizations resulting frem the above activities would provide
support for the arts in the state; allow artists to discuss problems, search for
solutions, and work toward these solutions together; -as well-as providing
the MCA with certain forms -of assistance in information gathering, public
relations, etc. Also to be given priority consideration by the MCA should
‘be: -

A continuing process of collecting and distributing information about

and for the arts organizations- of Michigan.

"The promotion of public awareness and acceptance of the arts through,
a. public relations; :

b. encouragement and facilitation of the establishment of a New
Audiences Program;

¢. continuing grants to projects aimed at encouraging participation by a
larger .and more diversified audience; -
d. encouragement of existing or yet to be formed artistic associations to
promote public awareness, understanding, and interest in each in-
dividual art form.

In-its role of advisor and-under its obligation to further the arts, it would
be appropriate and desivable for the MCA to approach individuals,
‘organizations, or any federation of the arts or artistic associations with ideas
and suggestions for new programs consistent with MCA goals. The MCA
may, and hopefully-will, originate such ideas and may provide information,
advice, and appropriate assistance at the request of sponsors, but should
never become in any way involved with the operation or administration of
such programs. Such new programs should be eligible for MCA financial-
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assistance under the saine conditions as other conimunity arts organizations’
programs.

Any MCA accelerated funding (grants for larger amounts than allowed’
under Special Community Projects) should amount to a cumulative annual
total of no more than 25% of the total budget in the future. The MCA should
award accelerated funding grants on a matching fund basis according to
the need of the requesting organization and the merit of the programs for
‘which the grant will be used. The merit of a program should be judged
according to the number of people it will serve and how well it will serve

.them. Accelerated funding-should reflect the interest of all the people of

Michigan by ultimately being disbursed in a manner that will serve the
maximum number of people with-the widest variety of benefits.

Occasional criticism has been levéled at the Council for not taking its
-duties seriously. enough, for not devoting sufficient time or effort to the
discharge of these duties,.and for abdicating Council responsibilities to its
staff. It should be recognized that, because the Council is a part-time
assembly wlose functions require fulltime attention, much of the respon-
sibility for executing these functions must fall to its staff. This condition
should be seen -as normal and necessary to MCA functioning, and
acceptable provided- that staff actions are _gubject to the review of the
Council and do aot iivlate Coupcil- e@hshed policies. There are,
however, certain-practices which could be fustered to ensure-that futu;e
Councils will give a maximum amount of time to the execution of its
functions. .

Since Council membership- is a nonpaying position, it should be
assumed that an intense interest in the arts and their advanceinent would bé
the principle motives for a Counal inember-dev oting time and effort to the
functioning of the MCA. It is therefore very strongly recommended, in
order to guarantee that Council membership is maximally dedicated to 'the
execution- of “its duties, that further appointments to the Council be-made
according to a candldates demonstrated interest in the advanceinent and
development of -the arts and for no other reason.

To-accomplish this goal, nominations for appointees should be solicited

‘from any and every federation of the arts or artistic association in

Michigau. Nommativns for Council appointments should not be solicited
from current Council members or staff. The Council’s memnbership should
meet as often as is necessary to carry out its functions. The-Council should
take upon itself to be -sufficiently well-informed that it can execute its
duties without undue reliance on its staff. A more demanding schedule of
duties for Council members would help, also, to- dlst.ourage membership
-by those-who are not genuinely interested in the arts.

Clarification of the appomtment and tenure of the executive director
and-staff are also necessary. According-to the bill which created the MCA,
the- chalrman of the Council appoints the executive director. No provision
has been made for the appointent of staff or the replacement -of the
.director or staff. Ii is recumnended that future directors be appointed by
the full Council for two-Vear. puriods and serve at the pleasure of the
Council. At two-year intervals a new director should be appointed or the
current director retained after an extensive Council review. Staff should be
appointed by _the Council on recommendation by the director. Staff
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performance should be regularly reviewed by the Council and appropriate
measures should be taken to retain or transfer staff on the basis of
performance alone.

Partial studies have been made of MCA policies, procedures, and
prograis and of their effectiveness in meeting.the goals set by and for the
MCA. One such sirvey was undertaken, at the request of the MCA, by
representatives of the National Endowment for the Arts, the Associated
Councils of the Arts, the Missouri Arts’ Council, and the Illinois Arts
Council. Another more comprehensiyve one was conducted by the Detroit
Chapter of the Public Relations Society of America.

These studies were not complete, comprehensive “evaluations of the
MCA, but they do provide a disinterested view of the MCA and offer a
number of syggestions for its improvement. The MCA should be
commended for undertaking this self-evaluation. The Committee suggests
that the results of these two surveys be carefully considered by the Council
and its staff in an effort to define policies, procedures, and programs that
will assist in.the efficient functioning of the MCA: and help it to serve the
people of Michigan in the best possible manner. These two evaluations
should be considered a preliminary step in an on-going process of self-
evaluation and sclf-adjustment by the MCA. The Comunittee recommends
that the MCA continue this process and suggcsts that other assisting
agencies might be found within Michigan.’ The Department of Cultural
Affairs at the University of Michigan might, for instance, be willing and
well-qualified to.do a study for the MCA on specific policies to increase
service to community arts-organizations. Finally,:this report will hopefully
play a significant role in helping the MCA to identify needs within the state
w hich it can lelp to relieve, and methods by which it-can effectively do so.

‘This report has shown that the arts in Michigan are involved in many
very important aspect: of life in the State, and that they touch the lives of
millions of Michigan's citizens. It has shown that the arts in Michigan are
not merely the concern of a cultural elite, but of the total citizenry of the
state. t

The report has demonstrated that the various components of the arts
community liave come a long way toward meeting the aesthetic”and
cultural requirements of Michigan's ctizens. It has furthex pointed out,
however, that sume very_definite problems and necds stand in the way of
the arts community s being able to provide full opportunity for cultural and
aesthetic fulfillment for all of theistate’s people.

. The report has urged a broad approach to-finding a solution for these
-problems apd.for fulfilling the needs, of the arts community. It has done this
because of the interrelation of all segments of the “arts chain”. It has
concluded that assistance’ from various agencies of State government is
necessary to reach solid solutions to_these problems and needs, and is
appropriate as a service to the people of the state. It has suggested a
nuimnber of ways in which State aid can be effectively used to assist the arts.

‘The Joint Legislative Committee on:the Arts hopes.that this report will
be one stimulus for a chain of events that will eventually produce better’
evoperation between the arts as a valuable natural resource, and the
“guvernment as the institution established, to protect and develop natiral
resources.
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ELEMENTARY,, INTERMEDIATE, AND SECONPaRY SCHOOLS

INTRODUCTION .

What makes art so important is that it embodies and unites affective
and cognitive experiences and responses. In effect, art can be
defined as the expression of ideas about feeling. Art thus has-an
important function in extending human experience: it can deepen
and enlarge understanding and refine feeling. Not all children can
or should become accomplished artists; all children can and should -
develop artistic sensibility.

Charles L. Silberman
' in The:Open Classroom Reader
"This report has made frequent references to the chain of processes from
artist to audience. This section deals with the master link in that chain or
any other-dealing with human action. It deals with the s¢lf-renewal and the
potential for- development in all phases of the arts chain. It deals with the
children. S o ’

1In. this respect the value of children to the arts is self-evident; any

cultural element in our civilization must have their eventual support to
sustain vitality. Because children are the hope of all things future, however,

their -value to the arts is not nearly as important as the value of the arts to

‘them.

A return to the definition of arts as the selective recreation of reality
should provide an, indication of the value of the arts to childrer swho
possess many basic human characteristics in their simplest and mos* mtense
form. As with Lewis Carfoll's Alice, the work of children cen be a
wonderland and their reality constantly changing. Also like Alice children

, have the pow:: of creating their own worlds with thejr own systems of
logic, or of seeing through the false-exteriors of the wérld that adults have+
created, sometimes embarrassingly, to point out its illogic.

The casual creativitysthat children exercise in embellishing the “real”
world-or seeing through its illogic, like the little girl whose “lasterday” was
certainly more logical than “yesterday”, is an.using to us..Our schools find it
increasingly less amusing as the child grows, however Our schools, as
representatives of our society, stifle the “unreasonable” fantasy side of
children in favor of the “reality” of textbook facts, despite the fact that a
child’s fantasy worlds are constructed by the same process that Arthur
Koestler points to as basic to the creativity of innovators in science and the
arts alike. . N

By participating in the arts the child can keep alive his or lier ability to
selectively recreate reality. We have recently gone through an age in which
our youth demonstrated their pitifully poor equipment for “doing their own
thing”. Well plarned, well-execu.ed arts programs can-give to us graduates
who are accustomed to really doing -their own thing, creative individuals
ready to contribute fresh ideas to imprr ve the-quality of living The child
who grows vp turned. on to the artsshas the advantagg of having something
to turn to whewn he or she wishes to trip on any concentrated experience of
living or life that the »»*man mind is capable of preserving through the arts
In more conservative  ments, children, youth, or former youth who have
a background in the a.ts have the option of turning to the arts for any of the
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less spu.t.u.ul.tr n.flu.tluus of self in tlie “out there,” including just plain
Lntcrt.unmcnt or relaxation.

The ability to appreciate and gain pleasure from the arts of others
increases with the amouz. of exposure to and experience with the art forim.
Philosopher Curt John Ducasse, professor emeritus at Brown University,
says that for-most of ns experiencing a particular work of art or kind of art
over and over 1s the surest road to appreciation. The elementary school arts |
program'is the place to begin repeated experience of the arts, before a’
¢hild has.had time to inherit the perennial myth that the arts are for onl) a
select cultural élite. , A

The arts have been widely recogmzed as valuable ends in themselves,
and are.becommg e\ver more recogmz.ed (through the results of studies and
research projects) as means to other educational ends. The use and
recognition of the arts as valuable tools v 4 which the student can more
easily and more fully learn other subject m«. 2r, and with which the teacher
can more effectively disseminate knowledge about other subjects is
increasing with excellent results. A number of experimental projects
teachmg non-arts subjects using one ur more of the arts as teaching tools
have résulteden significantly greater learning progress than teaching the
same sub]ects with conventional methods. |

. The' Learning To-Read Through the Arts Prograin of the \ ,enheim
Cluldren s Museum, for instance, has demonstrated significant ga.. +-in 10-13
year-old students who participated in a series of arts-related activities. 1t was
found that the children’s participation in the arts workshops motivated them
to-read () for pleasure, because of their interest and appreciation for what
they were reading (arts-oriented bouks and magazines), (b) for information
that would help them achieve a goal ur vvercuine an obstacle in the various
arts workshops, and, (¢} for background information to the various art forms
and works to which they were exposed.

Another example, the Rural Michigan Mobile Arts Preject, (which is
entering its third year in the Copper County Intermediate School District
under-an ESEA Title 111 grant) has demonstrated that children can improve
ther fundamental speech patterns and mathematical concepts tllruugh the
use of the Orff Method. This leammg system developed by musician
composer Carl Orff utilizes percussion instruments, hand clapping to
sunple melodies, and play acting to teach basic .acadernic concepts.

In four out of six tests adsministered to_both children partncnp'ltmg and
children not ,)artxupa‘mg in the pruject, participants show ed substantially
greater gains in vocabulary, paragraph comprPhensmn word study, and-
word reading. Other. tests show ed similarly greatér gains by participants in
self-cunfidence, attention span, coordination, and concentration. Fifst™ and
second grade s (107 children) in the project were able to raise their I. Q
from 103.9 to 106.1,"on the average.

Tt is especially interesting: that the arts have been used to increase sélf
confidence. In 1972 tne White House Conference on Children indicated ,
that ope of the moust pressirig needs of this country is equipping our
children with a sense of individuality and dignity. One of “the studies
presented at the conference asserts that our educational system is blunting
the natural creativity of ‘children by isolating them from the arts.
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Another report at the White House conference stated, “In-a sense we
have educated a nation of deprived children. Distrust of the senses is a root
of many of our problems . . . The arts are the most proven means at our
disposal to strengthen the ability of the senses, without which productive,
creative thinking is impossible in any field of endeavor, and particularly in
the field of education. The child often “finds himself” through immersion in
the arts and is motivated toward academic accomplishment.”

The idea that a child who experiences the arts becomes more receptive
to all learning has been advanced .by a number of educators and
psychologists. The Pennsylvania Board of Education has made the fine arts
an.educational priority because its members believe the arts process {which
they define-as “perceiving, responding, understanding, creating, evaluation,
and the development of skills™) is basic to all education. The-Arts Process
In Basic Education, issued by the Pennsylvania Board elaborates this-idea:

“This highly integrated structure for learning—the arts process—has a
unique function to fulfill in the context of basic education. The six
components of tLs process are compatible with and conducive to
learning in all subject-matter areas. They require that the student invest
more of his personal self in the learning process. The simple reason for
this is that the comnponents inherent in the arts experience make
masimun use of diverse, individualized capacities. They take into
serious account the-fact that a person’s whole being affects what, how,
when, where, and why learning takes place. In this way they représent a
structyre that.transcends established taxonomies, rigid prescriptions,
and traditional theories of learning.” .

“The structure of the arts process assumes a certain humane dimension
because it focuses on an involyed learner. Engagement with the arts is of
necessity both personal and active. The inquiry process, as usually applied
falls to recognize the importance of responding —whether this takes the
form of some kind of manipulation or verbal activity—and limits
creatvity to simulation, of suggested models. The arts process opens the
learning situation to totil involvement of self. Indeed evaluationis viewed
not only from the point of view of the teacher, but_primarily as self-
evaluation. The real advantage of the arts process, then, and the reason it
should be considered for adoption in basic learning is the degree to which .
it engages the whole student. The arts process does not depend on
contriving ways to involve, it assures involvement because it’is naturally
mvolving. It does not have to strive to motivate, it is iotivating in itself ”

One other incidental value of the arts as a means to an educational end
is offered by Jane Venable, who was quoted at the beginning of this report
She believes that arts education and the doing of the arts by students
provide a solution to vandalism and discipline problems, by showing
children what is involved in building something and giving them an
appreciation for the order of the creations of man. “A work of art is
something that is entirely the child’s own,” she points out, “something he
has made. The chil\d who learns to construct won't be so likely to destruct ”
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THE REPORTS

This section of the report explores the Status of Arts Education in the
public elementary, intermediate and secondary schools in Michigan. It
.explores ‘the priority in terms of emphasis that arts programs have in
comparison- with other subject areas, and the adequacy of staffing,
supplies, equipment and facilities. It explores what the most serious
problems are in present arts programs and offers recommendations for
improvements.

The statistical information is the resuit of separate surveys of elemen-
tary, intermediate, and secondary schools in -the State, which were
commissioned by the Committee and were designed and undertaken by
Beverly Farrand- who did-the research for this section of the report.

Both the elementary and secondary questionne’res were devised with .

consaltation from representatives uf the Michigan .iit Education Associa-
tion, The Michigan Music Education-Association, the Dance Division of the
American Association for Health, Physical Education and Recreation, The
Art Education Directors-of Michigan, The Dance Advisory Panel for the
Michigan Council for -the Arts and Co So Affiliates of the Michigan
Education- Association. Don Cushman, Professor of Communications at
Michigan State University gave consultation on questionnaire design. A
sample mailing list representative of all Michigan-schools was devised with
the assistance of Bob--Huyser of ‘Research, Evaluation and Assessment
Services and Fayze Jabara and Bob- Witte of the Data -Processing, both
divisions of the Michigan Department of Education. Three criteria were
‘taken -into consideration -in the-drawing of the sample; district size, grade
classification, and- geographic location. Four hundred, sixty-nine elemen-
tary, 152 intermediate, and 148 secondary schocls were selected. Three
hundred ten or 66% of the eler.entary schools surveyed returned completed
questionnaires.-One hundred twenty-one or 80% of the intermediate schools
and 130 or 90% of the secondary schqols surveyed returned- completed
questionnaires.

The-elementary questionnaire deals with two school levels,-elementary
and intermediate which includes middle school and :junior high $chool,
‘spanning -grades 1 through 9. Though the same questionuaire was used to
survey the elementary and intermediate schools the analysis.of the data was
considered separately. The survey did not deal with kindergarten due to
the differences in structure from the rest of the elementary grades. The
‘four page questionnaire was sent tc the principal administrator -in each

school building and they were instructed-to complcte it with the assistance-

‘of those teachers or supervisors who were involved in fine art-programs.

The secondary questionnaire was divided into five parts. The first
section went to the principal or chief- administrator of the school and dealt
with questions concerning administrative priorities and schoo! policy. The
remaining four sections, Art, Music, Dance, and Drama, went to their
various. departments to be filled out either by the teacher or supervisor of
the curriculum. These sections dealt-with more specific information such as
course -offerings, equipment, facilities, teacher qualifications, etc. The
questionnaire included -grades 7 through 12. The overlapping of grades
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\lith the elementary yuestionnaire was unavoidable due to the fact that
there are ambiguities in educational terminology and great variation in
grade structures at the building level. Schools were classified “elementary ",
*  “middle”. “junior high”, or “secondary” according to the way they filed
their grade classification with the State Board of Education.

Because .definitions of what is adequate or sufficient may differ
drastically from school to school, both questionnaires -dealt with many
questions in a subjective manner. Principals and teachers were asked to

. give their opinion on the “adequacy” and “sufficiency” of space, equip-
ment, facilities, and supplies. Respondents were also a"",wed to relate
_subjectively in describing problems within their fine ares programs.

The respondents were asked to define the six fine arts disciplines dealt

with in: the questionnaire as follows:

L]

ART as—that part of the school program that involves the production of
and appreciation of works-of art that reflect the-culture of past and
present. Those areas that are considered art include drawing, painting,
sculpture and such crafts that follow -the criteria set by the Michigan
Department of Educati‘onfpt.’rformance objectives for art education.

GENERAL MUSIC as—that music offer‘ing that is basically non-
performance oriented. A general music -course would. include some
singing, music theory, history and music listening.

VOCAL MUSIC as—performance oriented including choral groups,
_glee clubs, small ensembles as well as others.

INSTRUMENTAL MUSIC as—any instruction in a musical instrument
and performance groups including orchestras, bands, small ensembles,
etc. :

DRAMA/PERFORMING ‘ARTS as—that part of the curriculum that
deals with theatre arts, play -production and interpretive reading
__excluding speech, debate, and related activities.

.

DANCE as—that part of the curriculum that deals with movement used
creatively for the purpose of experiencing and expressing and the
acquisition of insight about movement and dance as art.

|
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i ELEMENTARY "SCHOOLS

The yeats a child spends in elementary school are unquestionably of
tremendous importance to the rest of his or her life. Not only is a good
grasp of the academic subject matter a sine qua non for understanding
what one will encounter in later school experiénce, but children also form
many impressions of themselves and the world around them.

"w» At this period a child forms a self-concept and determines if the world
is confusion or order, threatening or beneficent. The arts can be of great
help to children in organizing and understanding their thoughts about
themselves and how as individuals they relate to the vast “out there”.

Many of .the concepts formed by a person at this stage of life remain
with him or her for the rest of his or her life. Some very real examples of
this are the boy who-learns that dancing to express oneself is-for girls only
(sports are for boys); the child who learns that classical music is intelligible
only to rich people; the girl who learns that drawing pictures is -dumb
‘because only those who get ‘high marks in math get a gold star from the
teacher; and the boy who learns that playing the violin is for sissies.

The question is: Shall we give our children the gift of a life-long
capacity for enjoying one of -the greatest-and most satisfying pleasures that
men and women have devised, or shall we leave-them emotional cripples,
unable and- unwilling to open themselves to tne joy of aesthetic ex-
periences?

-~

Visual Arts Programs . . L

The National Art Education Association states in a position paper
entitled- The Essentials of a Quality School Art Program, “Every elementary
schoolchild should receive regularly scheduled art instruction from a
certified art teacher in a specially equipped-art room for a minimum of 180
minutes per week.”

"Our survey showed that a full 25% of the schools in Michigan offer no art
program-at all, and that many of the programs that do exist are taught by a
classroom teacher, not by a certified art teacher. Almost 70% of -those
schools which do have an art program offer art one time or less per week.
‘Since class periods are rarely-longer than 60 minutes at the elementary level
one class per week is-far below the minimum requirement.

The NAEA paper further states, “The art room should be visually
.attractive and provided with equipment, supplies, materials, and instruc-
tional aids to meet the objectives of a basic art program.”

Many of the schools have no art rooms, insufficient library facilities,
resource materials, and equipment with which to carry un an adequate art
prograin,

Who is teaching art?

Almost 40% of the art programs at the elementary level are taught by
classroomn- teachers. Only 18% of these classroom teachers were required to
‘have had art training as a condition of their employment. However, almost
1/2 of these classroom teachers have had an opportunity for workshops and-
inservice training within_ the past 2 years. ’

ERIC L 6
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I When a-school does ha\ve a visual arts specialist, he or she must usually
service two or more schools and is not a fulltime faculty member. Fifty-
fiveipercent of all those teaching art have teaching loads of 500 or more
students per week, and 27% have loads of-over 700 students per week.

S "~ Teacher Quaiification for Elementary Art

61% of the schools have an

art specialist or a combination
classroom teacher and- art specialist
teaching art.

39% of the schools have a classrcom

& teacher teaching -art.
Of the-39% of the.schools - Of the 39%- of the schools, )
/ that have classroom .- 47% offered in-service training
teachers teaching art, 18% . | or workshops-in art-to-
" .required-the ability-to their classroom teachers )
(' teach art as a condition | ] in the last two years. R
of -employment. 1 '

k]

H\o\w \clo\ art programs fare in budget cutbacks?

The Michigan. Music Association issued the following statement—
“There is a-tremendous inequality -in the way-the fine arts are treated in
regard to budget cxx;bz’ibi&sl." The American Association of School Ad-
ministrators adopted a resolutign on- February 25, 1973, which endorsed a
“full, ‘balanced curriculum, opposing any categorical cuts -in the school’
program.” They affirmed the belief that “deleting entire subject areas
which ‘have value in the total h(e,experience of the individual is
shortsighted.” - ’

In most cases art programs are.cut back before other major areas of the
curriculum, such as Science, Reading, Math, or Social Science. When there
is a-cutback, three-fourths of the schools reported they do not cut all of
their programs equally. Eighty-five percent of these indicated their art
programs have a low priority. This fact coupled with the increase in
millage failures and the rising cost of facilities, supplies, staff, and
equipment suggests a- dismal future for art education in Michigan’s
elementary schools.

0
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Are existing art programs expanding or contracting?

Twice as mnany art programs are static or contracting as are expanding

. Necessary conditions for expanding art programs appear to_be specially

_ trained- teachers, equipment and Supplies, and the necessary funds to pay
for these. Millage failure in most cases is a condition that is sufficient to
guarantee art program cutbachs. The low priority given to-art programns in,
budget distribution has assured suspended growth of art prograins in many

schools.

Music Programs

The Michigan Music Education Association (MMEA) states the follow:-
ing in a position paper entitled What, Why, How? “Every student should
have the opportunity to develop his music potential to the fullest. A broad
and varied music program from kindergarten to adulthood is necessary to
provide for tie divergent abilities, interests, and socio-cultural character of
the total school population. This school program should include general
music offerings for all students in grades K-7.”

A position paper entitled Guidelines: in Music Education: Supportive
Requirements (prepared by the National Council -of State Supervisors of
Music in 1972) goes even farther than the MMEA in its recoinmendations
for an elementary general-music program: “All children should have music
experiences in school every day.” _

Approximately one-fourth of the schools reported having no general-
music program. Most schools indicated that -their students have an
opportunity for music experiences two times or less per week.

The MMEA paper further states. “The elementary vocal gfusic program
should meet in @ music room and be conducted by a music spevialist no less
than two -separate days a week.”

Almost half of Michigan’s schools have no vocal music p -ogram. Two-
thirds of those that do have programs have no specialized vocal anusic
rooms. Forty-three percent of the schools indicated that their students do
not have an opportunity for any kind of music activity, much less
specifically vocal music, more than one tine per week.

The National Council of State Supervisors of Music further states that
“Staffing should provide one music specialist for every 300-500 students.”
But inore than half of the schools pointed out student loads of over 500 for
their general music specialists, and 45 percent for their vocal nusic
specialists. ) ' g

General Music
Who is teaching general music?

Most general music classes are taught by a vocal or general music
specialist or a-classroom {eacher with the assistance of a specialist Eighty
percent of these specialists are required to service more than one school
and on the average service three schoof each. Thirty percent of the general
“music specialists have student loads of over 700 per week.
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Sixty percent of the schools in Michigan have no specialized rooms
(music listening rooms, for example) for general music instruction. Fifty-
eight percent indicated that they do not have sufficient library or resource
inaterials for an adequate general music program. Thirty-eight percent lack
sufficient space, and thirty-two percent do not have sufficient equipment
for their general music program.

How do- general music. programs fare in, ‘budget cutbacks?

‘Eighty-four percent of the schools that do not cut their budgets across.
‘the board repor ed that general music has a low er priority than other-major
academic sub’ cts. )

Are music programs expanding or contracting?

Twice-as many schools report static or contracting-music-programs as
report expanding programs.

Instrumental Music

Instrumental music programs are in-the relatively best.shape of all-the
arts programs in elementary schools, indicating the strong emphasis put on
the performance rather than the appreciation of the arts.

Who is teaching instrurriental music?

- Almost 90% of the schools reported having an instrumental music
specialist. Most of these specialists service more than one school, however,
and one-third of-the schools pointed out that their specialist serviced five or
more schools. Encouragingly, student loads and class sizes are small,
averaging under 300 and 25 respectively.

Are adequate facilities, supplies, and equipment available?
Are adequate facilities, equipment, and supplies available?
Forty-five percent of the schools indicated that they do not supply

musical -instruments to students. More than half of those schools that do ‘
supply instruments reported that they do not in sufficient quantity. More .
|
|
|

than half have no specialized rooms for instrumental music instruction.

Igow do .instrumental music programs fare in budget cut-
ac S

‘Three-fourths of the schools that make budget cuts unevenly give
instrumental music programs lower priority than other major academic
disciplines such as Science, Reading, Math, and. Social Studies.

"Vocal Music
Who is teaching vocal music?

Three-fourths of the vocal musie programs are being taught by a vocal
‘music specialist or a classroom teacher with assistance from a specialist.



Eleven percent of the programs are being taught by classroom teacher
only, and 15 percent by a general music specialist. Vocal music specialists
service, on the average, between two and six schools, teaching loads often
aveg(:)lge over 500 students per week, with the average class size between
26-30.

Are adequate facilities, supplies, and equipment available?

Two-thirds of the schools surveyed have no specialized rooms for vocal’
music, and around 45 percent do not have sufficient space and equipment
for adequate instruction. . .

How do vocal music programs fare in budget cutbacks?

Eighty-five percent of the schools which cut programs unevenly in a
‘budget crisis cut vocal music programs before they cut other major
academic areas.

Dance Programs ‘

“Dance is an ecstacy of childhood that should not be denied”, says Dr.
Ruth Murray, Professor Emeritus of Wayne State University. Dr. Murray’s
guidelines for an effective program in creative movement, though basic,
seem extravagant luxuries where no programs exist at all. Among these
guidelines suggested in Children’s Dance (published by the American
Association for Health, Physical Education and Recreation) -are:

1. Children should-havé-éXperiences evolving from the use of move-
ment elements of space, time, and force; the development of an
awareness of sequential changes in body shape, and:the relationship
of the self to others and to the physical environmient.

2. Movement exploration, improvisation, and invention, using dance
ideas such as those evolving from experiences with movement
elements, from imaginary and literary sources, from properties of:
various kinds, or from music and other types of sound accompani-
ment.

3. Experiences with movement which help synchronize it with musical
structure, such as pulse, accent, phrasing; the development of
sensitivity to the quality of musical sounds, and the. ability to relate to
them in many different ways. &

4. The relating of dance ‘movement to other curriculum experiences,
such as art, music, sciencedsccial studies, and language arts—
wherever and whenever appropriate.

Dance programs exist in only a small percentage (8 percent) of
Michigan's elementary schools. Some schools teach dance as part of their
physical education program, but do not consider this a “dance program "

Q . 7
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Who is teaching dance?

Three percent of the schools reported having a dance specialist for
teaching their dance program, and -4 percent « physical education specialist
Nme pereent indicated that:dance instruction is taught either by classroom
teachers or by classroum teachers with assistance from phy sical education
specialists. ) e

Only 10 percent of the schools reported that their physical education
specialists had tu possess the ability to teach dance as a condition of their
employ ment, and only 13 percent of these schools said that they had any
opportunity for workshops ur in-service training over the last 2 years. These
numbers are so: low because so few schools offer dance.

"

Are adequate facilities, supplies and equipment avz‘iilable?

None of the schouls have a special area for dance, most classes meet
“cither in a gym or a general classroom. Thirty. percent felt they have
adequate space for dance, an inconsistent figure for only seven percent
indicated that they have an actual dance program. )

How do dance programs fare in i)lldget cutbacks?

Over ninety percent of those schools that do not cut their programs
cqually rated dance programs as having a low priority. This is really not
very meaningful, since so few schools have dance programs The same is
true for dance program expansion and contraction. '

«

N\
Drama Programs

. Drama programs share the same precarious existence in Michigan’s
clementary schools as dance prograus. The “draina’specialist” is a mythical
entity. To say that drama has a low status'in Michigan's elementary schools
1s an understatement. Drama is one of the very oldest art forms. It also is
the art. form that Michigan citizens participate in most, through civic
theatres, as well as the vne which undoubtedly draws the greatest audience
through theatres, wovies, and television. In spite of all this and the fact that
children are among the greatest actors in the world (as any parent will
readily agree) they will receive little help in developing an urge or a talent
for acting at the elementary schuol level, as only 9 percent of the schools
have a drama program.

Who teaches drama?

Drama is always taught, when it istaught at the elemnentary level, by
classroom teachers. Only 21 percent of these schools reported that
classroom teachers of drama had had an opportunity for in-service training
or a workshop in drama in the past two years. Eleven percent of the
schools- having a classroom teacher teaching drama require them to have
the ability to do so as a condition of their employment.
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S Teacﬁczr Qualification for Elementary Drama -

AY

_12% of the'schools surveyed responded to
“»-he question: who teaches drama?

A
\

.
»

100% of-these schools reported that E *
classroom téachers-were teaching drama.

11% of these schools require 21% of those classroom .
classroom teachers to teachers teaching drama | &
have the ability to have.  had workshops *
teach drama as -a condition or in-service training.
of their employment. ’

s

What about facilities, supplie§ and equipment?

About half of the schools indicated they had a combination gymn and
auditorium - for drama activities, 1 percent use the cafeteria; and. 16 percent
have an auditorium. Eighty percent of all schools surveyed -indicated they
have some sort of stage, but 63 percent of the respondents do not have
sufficient space for drama instruction and productions.

What about budget cutbacks?

Eighty-eight percent of those schools that don’t cut their programs '
equally rated drama programs as having a low priority in comparison with
disciplines like reading, math, social studies, or science.

What about expansion and contraction of programs?

Only 4 percent of the schools reported exparsion of their drama
program~and only 6 percent reported contraction. "The majority of schools
do not have programs and therefore marked no change.
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Summary

Most elementary arts programs, in the visual arts, in general, instrumen-
tal,.and vocal music; in dance, and in drama lack sufficient professionally-
trained staff, facilities, and specialized equipment and supplies. They lack
these principally because of limited funding and the low priority of the
programs. Inadequate teaching staff in the arts was the most severe of these
problems. Arts specialists are sparingly used, are usually not_part_of..the
regular faculty, and must service a number of schools in the course of the
day or week. The arts are not yet regarded as an integral part of the
curriculum-and proper school experience of every student.

To paraphrase the Michigan Music Education Association: Obviously,
quality programs can -become a reality .only through adequate financial
support. Tax monies for program development, staffing, instructional
materials, equipment, and program evaluation are essential. Since the-arts
are necessarily an important-part of human experience they should be part
of the total educational expereince -for all children. Financial support for
the arts must be the concern of local.school systems, the State Board of
Education, and the State Legislature.
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INTERMEDIATE SCHOOLS

'\

Reference to the schools comprised of 5th, 8th, 7th, 8th, and Sth grade
students as “intermediate,” “middle,” or “junior high” schools points tc the
essentially ‘transitional nature of both the development of the child and the
school’s experience in this period. From approximately the middle of their
twelfth to the middle of their fifteénth year, young people must undergo

the change from being physically children to becoming physically adult .

and suffer the various other disorientations of adolescence. The In-

—_termediate -school is faced with the task of reflecting these physical,

intellectual, and personality changes in its students and easing them through
the transition from the elementary to the high school learning experience.

The intermediate school faculty and administration is_presented the
problemm of assisting and counseling its students’ rapid growth into
autonomous individuals. They are given the responsibility during the school

-day for satisfying young minds with terrific appetites for new experiences

and; ideally, for providing them with the intellectual and valuational ability
to seek new experiences outside-of school that are both worthwhile and
non-destructive to themselves or to others.

At this time in a young life the value-of the arts as a means of self-
expression or self-reflection is clear. The assertion of individuality
necessary to-an adolescent’s psychological health can be channelled into
artistic activity that is objectively valuable to the child .under any

: - o s jj R ‘
circumstances, and the more so if-it replaces some less desirable means of
self-assertion. \

The animated, opinionated, emotionally-full adolescent is a “natural” as -

either a doer or receiver of art. The introduction of the fine arts as- a
teaching aid into the subject matter of any nonarts class can'be expected to
naturally increase the meaningfulness and interest of that class, whether at
the intermediate school level or any other.

Classes in the arts at this level, which give the student the opportunity to
be-creative, are especially necessary during this extremely active veriod.
However, the diverse levels of training received by-students in any. of the
fine arts areas (which might be expected from our elementary school
survey) indicates that classes should be available to serve different levels of
ability at the intermediate level. Beginning classes in all the fine arts are
essential. Nonperformance classes, with the flexibility to serve a variety of
interests and degrees of knowledge and experience, are also crucial in-
accomodating the intellectual and emotional needs of students who elect
‘nut todparticipate as performers, and to supplement the experience of those
who -do.

Ninety-five percent of the intermediate schools in Michigan offer a
-visual arts program to their students. This represents the highest percentage
of intermediate schools to have a program in any of the fine arts. It is also a
substantial improvement upon the percentage of schools in the elementary
school survey which have visual arts programg. Programs in music, dance,
and drama are also offered more often at the intermediate level than at-the

elementary -level. L
A=, -
There is a difference between the way that arts classes are presented at

the elementary and intermediate level, and a considerable difference in the
percentage of the students that participate. Of the elementary schools
: \
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. which have visual arts programs, for_instance, 9 percent re(ﬁu)ire that all
students participate in the program. On the intermediate level, visual arts
classes are offered as electives in about half of the schools, and classes in
the other: fige arts areay are offered as electives at least as often. For a
variety 6f reasons mnany students elect not to take fine arts classes with the
result that less than h.iif of the students take courses in any one of the fine
arts disciplines. . ) }
Because of the lack of fine arts programs at the elementary level and
because these programs are limited in scope and quality, many students
have had little or no meaningful expusure tu the arts by the time they reach
the intermediate level. They &us alsu have little or no motivation for
choosing fine arts classes.

Visual Arts Progra},ns

. <

Who is teaching the visual arts?

Eighty -tw ¢ percent of the jntermediate schouls have specialists teaching
visual arts courses. Twel e percent utilize classkvom teachers to lead viual
art« . . , and the balance have an art specialist working with a classrogm
tead: Almost a fourth of the schools in..cated that their visual: arts
sp .ialist service twa to four schools, and almost a_third. reported. class
loads for visual arts specialists of cver 500 pupils per week. The model
classroum size is between 20 and 25 pupils, but 45 percent of the schools

reported 26-40 students per lass, anw. only 6 percent had classes of less than
20.

Are adequate facilities, equipment, and supplies available?

Forty-one percent of the intermediate schools do not have sufficient
library and resource materials, and approsimately one-fourth do not have
sufficient equipment for proper art instruction. Only 12 percent of the
schogls do not have specialized art rooms. Sixty-eight percent have tivo or
three art rooms. In spite of these promising figures, « quarter of the schools
reported a'lack of sufficient space in +hich to carry out an adequate visual
arts program.

-

.

.

How often do classes meet?

Intermediate school visual arts classes meet with considerable mure
regularity than their elementary counterparts. Seventy-percent reported
that students have the opportunity for visual arts experiences five.or more
times per week. . . ’ -

How do visual arts programs fare in budget cutbacks?

Two-thirds of the schools do not cut their programs equally across the
board when faced with a budget cutback. Almoust two:thirds-of the schools
rated their visual arts program as having a lower priority than other major
academic disciplines, such as science, reading, math, or social studies.
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ATe vishal arts programstexpanding or contracting?

Intermediate school 3Asual arts programs have been experiencing a
relatively healthy growth pattern. More than half of the .intermediate
schools reported expansion of their progiams over the last dve years. Only
nine percent indicated cantraction of their programs.

v 3

Music Programs . i .

Atmost 20 percent of the intermediate schools do not have a general
music progroam. Half of those that do have a program offer classes-on an
elective basis, receiving on the average 50 percent student participation.

More than 20 percent of the schools have no vocal music program.
Seventy-nine percent of those that do, offer vocal music as an elective. An
average of ten to twenty percent of the students in these schools enrollin
vocal music classes. ) .

Instrumental music instruction is offered to students in almost every
school denoting again an emphasis on performance. Despite the high
percentage of schools with instrumental music programs, three-fourths of
the schools reported that 30 percent or less of their students participate in
instrumental music. Reasons for the relatively small number of students
involved include poor preparatory programs at the elementary level,
inability of the school and/or the student to purchasg musical instruments,’
insufficient school facilities, and poor scheduling practices.

Of the intermediate school 1nusic programs (including geneial, vocal
and instrumental) a substantial number have experienced expansion over
the past five years. The combined music programs expanded in 47 percent
of the schools, 41 ‘percent report no change, and only 13 percent report
_contraction of their programs. Despite the smaller number, the reasons
§§iven for the contraction and the essentially similar reasons given for the
contraction experienced in programs in the other fine arts areas as well,
point out the fundamentally tentative nature of all of the arts in all of the
schools. The reasons for contraction are generally millage defeats, budget
cutbficks, and lack of funds, all of which contribute to a shortage of
facifjties, equipment, and staff. Expanding programs were attributed to a
largé extent to opposite conditions; the availability of additional funds,
better or increased facilities, and added staff. Other reasons for arts
program expansion included increased enrollment, student interest, and
support from school administrations, but the fate of many school arts
programs clearly-is still dependent at the intermediate level on the financial
fortunes of t..e schools. Since millage proposals go down to defeat all too
often, since student population and therefc . - state aid are decreasing in
some areas, and since a large percentage of t . schools in our survey report
._.at arts programs have a low priority, the outlook for fine arts programs in
our intermediate schools in the future is still far from bright.
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General Music Programs
.

Who is teaching géneral music?

Fiftee(n percent of the schools report that their general music Classes are
taaght by clagsroom teachers or classroom teachers with the aid of music
specialists or instrumental' music specialists. l:.lght) -five percent of the
respondents indicated that vocal, or general music specialists teach general
music classes. More than a third of the respondents reported that -the
general music specialists $erve more than one school.

Two-thirds of the respondents indicated that the student load for
general music -teachers is under 300 students per week, but 36 percent
reported the average class size was over 30 students.

How often do classes meet?
4
" Almost three-fourths of the respondents reported that their students,
"have an opportunity for sume kind of music experience (including general
music, vocal music, and instrumental music) five or more times per week.
l‘rfteen percent megt three to four times per week, and 12 percent less than
three times per week.

Are adequateé facilities, equipment and supplies available?

Forty-four-percent of the schools have no specialized rooms for general
music instruction (e.g., listening labs). Forty-seven percent do not have
sufficient library or resource materials to supplement their general music
instruction. Almost a third feel that their schools lack sufficient space to
carry on an adequate program in general music, and a third feel they lack
sufficient equipment. .

< . .
&Zw do general music programs fare in budget cutbacks? .
2 v - .
Almost three-fourths of the schools which cut programs unequall) give
their general music program a lower priority than other major academic
disciplines. .
o .

Instrumental "Music Programs

Who is teaching instrumental music?

Instrumenta music is taught by instrumental music specialists in all of
the schools. Almost 70 percent of these specrahsts, how ever, are not part of
the full-time faculty of the schovl and ark responsible for an average of two
or three schools. Sixty -eight percent ‘had class loads of under 300 students
per week, but 13 percent taught over 700 students per week. The average
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class size is skewed to the lurge side, with 73 percent of the schools
suneyed reporting over 30 students to a class and 36 percent over 40
students per class.

Are adequate facilities, materials, and supplies available?

Eighty -seven percent of the schools had at least une roum especially for
instrumnental music, and 63 percent had two rooms. Twenty-seven percent
of the schools lack sufficient space. Ninety-one percent of the schools
indicate that they supply ther instrumental music students with musical
instrumnents but 37 percent of these do not in sufficient quantity to entirely
meet the studénts’ needs. : .
lP)IO\lx(' pdo ‘nstrumental music programs fare in budget cut-

ACKS!

Instrumental music programs are given the highest priority of any of the
arts programs when budgets are cut unevenly, but still receive a low
priority rating from ‘half of the schools.

Vocal Music Programs
Who is teaching vocal music?

Seventy-seven percent of the intermediate schools have vocal music
spetialists teaching their vocal music and 12 percent utilize the services of a
general music specialist for this. An additional 6 percent have vocal music
classes taught by a classroum teacher or a classroorn teacher with the
assistance of a vocal music specialist. The average teaching load of the
vocal music specialists in our survey is relatively favorable, with nearly 75
percent-having less than 300 students per week. Even though most schools
reported sinall teaching loads for vocal music specialists, the average size
of vocal music classes reported by two-thirds of the schools was 20 or more
students, which is not proportionately as small as the class load average.
Forty-une percent of the schools indicated their vocal music specialist
serves one other school. .

Are adequate facilities, equipment, and supplies available?

Thirty percent of the schools have no specialized rovns for vocal music
instruction. Fifty percent reported having two roovms, however, and smaller
percentages had one, three, or even four rooms. Twenty-five percent of the
schools reported a lack of necessary equipment.

How do vocal music programs fare in budget cutbacks?

Almost two-thirds of the schools that do not cut programs evenly in a
budget crises give vocal music a lower priority than other mnajor academic
disciplines. , .

Dance Programs

The percentage of schools offering their students the opportunity to
participate in a dance program doubled; from 9 percent to 20 percent from
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the elementary to the interinediate schools. Despite this, there is still a large
percentage of mtermediate schuol students who are not receiving benefit of
the physical-spatial ur vrientation of puise and confidence that dance could
give them.

Dance is offered as an clective in half of the small number of scho: Is
which have a program. It reaches an average of only 20 percent of the
student populations of these schools.

Who is teaching dance?

Classrooin teachers are responsible for dance instruction in 5 percent of
the schools which responded to this_question, another 5 percent reported
they had a daace spedalist. Physical education specialists teach 79 percent
of the dance taught in our intermediate schools, and share that assignment

with a classroom teacher in 11 percent. A benefit of physical education.

specialists having the primary respunsibility for dance programs is that they
are generally part of the full-time faculty and do not have to service more
than one school. A possible liability in physical education specialists
teaching dance is that dance may become a little emphasized part of a

general physical education program. Twenty percent of the physical

oducation teachers who teach dance were required o have the ability to do
s0 as a condition of their employ ment and 27 percent received workshops
or in-service training in dance within the last two years.

Who Teaches Dance?

~79% are physical education teachers
11% are a combination phys. ed. and

. classroom teachers

5% are classroom teachers

5% are dance specialists -

Of the 79% who are physical
education teachers teaching dance. . .

20%, of these phys. ed. 27% of these phys. ed.
teachers were required to teachers received workshops
have the ability to teach -] or in-service training

dance &5 a condition in dance in the last

of employment. i two years.
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When dance is taught the a»eragt‘: student load is under 300 per week,
but average -class size is over 30 students.

How often do classes meet?

\ Belying the potential for de-emphasis of dance inm classes taught by
. physical education specialists, approximately a third of the schools with
\ dance programs offered them on a regular (five times per week) basis.
About equal percentages of the remaining schools offered dance one, two,

k three times per week.

Ar%:idequate faéilities, equipment, and supplies available®

nce -is almost always taught in the gymnasium, a benefit because
almost all schools have gyms, but also a problem: because the gyms may be
used for many other activities. More than half of the respondents feel that
they have insufficient space to carry on an adequate dance program. None
of the schouls surveyed have a specialized area for dance instruction; 72
percent of the schools reported having insufficient equipment, and 88 °
percent have insufficient library facilities and resource materials.

How do dance programs fare in budget cutbacks?
Sixty-one percent of the schools that do not cut their budgets equally

. across the board give dance programs low priority when faced with a
budget cutback.

Are dance programs expanding or contracting?

Seven perlcent of the schools surveyed report expanding programs in
dance over the last five years, while only two percent have experienced
contraction of their program. The balance report either no change in-the
status of dance-in their school or‘did not.answer. The number of no change
responses 1eflects the large number of schools which have no dance
program' at all. ! :

v

Drama Programs

Drama fared a little better at the intermediate level than it did at the
elementary level. -Fifty-sevén percent of the schools have some sort of
drama program. ‘Drama classes are offered as an elective in almost all of
these schools.

, Despite the increase in drama programs from virtually nonexistence at
the elementary level to programs in over half of the intermediate schools,
the 57 percent which still have a program and the number of the students
who participate are still depressingly low figures. Drama is one art form
that allows active participation by a large number of students, gives
participants an opportunity to literally act out roles, fantasies, and unique
experiences, broadens participants’ views of themselves and their fellow
humgn beings, dnd yet requires a minimal amount of training. It is very
suilt?lzle for intermediate school students and could benefit the vast
majority if they had the opportunity to actively participate in a drama
program. .
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Who is teaching drama?

L3

Draina programs at the internediate level are relatively well-staffed,
certainly better su than at the elementary level. Thirty percent of the
schouls mdicated that o drama specialist is teaching their drama classes, and
26 percent that an English teacher teaches drama classes. Forty-three
percent had no drama specialist apd had to rely on a classroom teacher for
dramna instruction. Drama specialiygs, rarely service mwore than one school,
and on the average, the teaching loxd of 88 percent is under 300 students
per week.  Classroom size is Tow, Rlmost 80 percent had less than 30
students. Very few of the nonspecialists teaching drama have received in-
service training or attended workshups in the last two years, or were
required to possess the ability tu teach drama as a condition of their
employment— — = )

Who Teaches Drama?

.~

. 43 percent are classroom teachers
26 percent are English teachers
30 percent are Drama Specialists

19 percent of the English teachers and 12 percent
' of the classroom teachers were required to have
the ability to teach drama as a condition of their
employment. )

25 percent ‘of the 12 percent of the English
classroom teachers teachers received in-
received in-service train- service training or
ing or workshops in the workshops in the last two
last two years. years.

How often do classes meet?

Siaty-sia percent of the schools responding indicated their draina classes
are a full-time affair, meeting at least five times per weeck. Nineteen
percent reported that drama is vffered to their students one of less time per

week.
B
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Are adequate facilities, cquipment, and supplies available?

Only thirty-four pereent of the schools have an auditorium for drama
instruction or perforiance. Approaimately a quarter use a cafeteria for
drama instruction and performance and another fifth a-combination. gym
and auditorium. Forty-two percent feel they lhave insufficient space for
adequate drama instruction. Three-fourths of the schools reported having o
proscentium stage. The remaining quarter use a temporary platforin or
other facility. Two-thirds-have insufficicnt library and resource materials.
Fifty -eight percent indicated that they do not have sufficient equipment for
adequate drama instruction.

How do drama programs fare in budget cutbacks?

Siaty -four pereent of the schools that do not cut their budgets equally
across the board give ther drama programs low priority. =

Are drama programs exvanding or contracting?

About a third of the schools indicated espansion of their drama
programs over the past five yeais, while only 13 percent experienced
contraction. The majority experienced no change.

-
Summary

Arts programs m Michigan schools andergo a considerable upgrading
from the clementany to the intennediate level in alinost every respect. More
schools offer programs and the programs are better-staffed, even though
the sumber of programs is still quite low in drama and dance. Classes are
generally smaller, as are teaching loads, and meet more often. The arts
progratus at the interiuediate level have the appearance of becoming well-
developed, specialized undertakings.

The specialization of arts programs that begins at the intermediate level
and becumes fully operative at the high school level, presents serious
problems (as well as some benefits) for the arts education of our school
children. More schouls offer arts programs at the intermediate level
than at the elementary level, but a smaller percentage of students are taking
thesce arts asses at the interinediate schools. Arts classes becoine elective at
th. mtermediate level, and studeénts who have experienced iittle or no
expusure to the arts at the elementary level do not elect to tuke them. The
goal of laving the arts become a part of general education is not met.
Smaller dasses with smaller loads un the teachers are a benefit for the
students who do take arts classes. Smaller classes alsu mean, however, that
the majority of students receives no arts instruction ‘at ail, '
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SECONDARY SCHOOLS

At the same time that high school students are beginning to form
individual opinions and tastes they are also beginuing to be more critical of
the 1deas of others and even occasionally of their.own. The push and pull of

. opinion and critique, taste and distaste, the search for identity, beliefs,
heroes and villains, right and wrong can individually and collectively
produce a tremendous amount of cognitive digsonance in these young
people. The arts can serve as a vehicle for reflecting, amplifying, or
analyzing beliefs; they can be an escape from the confusion of the search,
or just good times, or they can be ends in themselves, receptacles for - -
creativity and’ criticism. - A ’

. Because the arts are selective recreations and often amplifications of
reality they can be very helpful in giving youth food for thought. Because
the arts are-so often humanistic, they can give rise to incipient estimations
of humian nature and the human condition, and this at a time when
pragmatic concerns for creating self-estecm and peer esteem are flooding
the consciousness of most youth. The arts“can be a part of this too. They
can be the great equalizer at this level as with all levels of life, putting the
least physically endowed students on a par with those who excel at
athletics. They can give the previously most insignificant student a chance
to achieve seif-esteem and the respect of his or her fellow students.

- School administra.ions have considered athletic programs of great
importance to the development of their male studlents, impcrtant enough to
“~... spend great sums of money for their development. The arts have the same

’ character-building. qualities, the sane recreational benefits, and a good deal

more. - They have all this for both male and female students, for the
physically strong and the physically weak, they can provide benefits to the
comunuttity as spectators, and could even serve as a source of competition, )
if competition were deemed a desirable condition. High school is where 0/
sports and athletic programns are most highly developed, and as our survey
shows where arts programs are most developed also The arts continue'to
lag far behind sports programs, however, despite the great advantages that
both can offer students. AN

By the time a young person has come to high school his or her
clementary and mtermediate school experience will have already begun to
shape very definite ideas and tastes. If a student has gone to lower level
schools which have strong programs in the arts then he or she is likely to be

. tamilar and comfortable with them and has assigned them an appropriate
place in his or her life. The high school must be willing and able to meet
the arts needs of this student by offering classes which serve several levels
of interest and involvement.

If a student has been unfortunate enough to have attended an
intermediate school or an elementary school, or perhaps both, which have
few or no program in the arts, then he or she may well be unfamiliar with
the arts. feel uncomfortable with them, and having had no experience with
the benefits of doing or perceiving the arts may have little or no desire to
learn about them. The high school must be prepared to meet the needs of
these students in ways appropriate to their lack of experience and
motivation, to make the arts a meaningful part of their high school
experience and hopefully their lives.
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Under conditions that may range froim optimal to dismal, the high
school teacher, for better or for worse, helps guide young nnnds to the
beginnings of maturity. For every student high school is the learning
experience immediately adjacent to the rest of his o1 her life. For suine that
means, almost immediately making a living, getting warried, functiomng
autonomously in the adult world. For others it means the new life and
relative independence of college. For the educational establishinent it miay
be the last real chance to stimulate an interest in the arts in either of these
groups The first group is destined almost certainly to become one among

the mmany people who are not patrons of the arts. The second is very .

unlikely to break patterns of taste formed in the lower schools and
reinforced by the high school eaperience in order to seek out new and
expanded experiences in the arts in college.
»

As with all of the school levels in our survey, high school has the
potential for exerting a tremendous influence over astudent at an especially
inipressionable timie in his or her life. As with the other schoul eaperiences,
high school shares the responsibility for whether or not former students go
through life with the capadity to share in the pleasure and fulfillinent of the
arts.

Secondary School Arts Programs: An Overview

Ninety -eight percent of the schools in Michigan have an instruinental
music program and 96 percent have a visual arts program. Seventy-seven
percent offer sote sort of vocal music program, but only 47 percent have
classes in general music. Drama showed a shght improvement over the
intermediate school level, being offered in over two-thirds of the schools,
but duance continued to be offered in just vne-fifth of the schools. Eighty-
five percent of the principals mdicated they would like to see legislation
offering financial aid to arts education. An equal percentage thought that
curricular aid would be a desirable legnlative respouse to the condition of
arts education in secondary schools. -

Thirty-seven percent of the schools do not cut their programs equally
when faced with a budget cut. Anc.her nine percent were undecided as to
cutback priorities having never had to make a cutback. Schools which do
not cut budgets equally rated the priority of arts programs in budget
cutbacks in comparison with other major academic disciplines such as
Science, Math, or English Dance and Draina were most often given a
lower priotity rating thau other imajor academic disciphnes, with 71 percent
indicating” a lower priority for dance and 63 percent for drama. Vocal
music and general music were given a low priority rating by g0 percent and
39 pereent of the schouls respectively . Visual arts and instrtitnental music
prograts wee least often rated as having a low priority by a still sizcable
43 percent.
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Percentages of Schools Surveyed that have Fine Arts Programs
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Class experience in the Fine Arts is rarely a requirement for graduation
at the secondary school level. An average of ninety percent of the students
in Michigan receive at least one year of instruction in Math, English,
Science, and Physical Education. An average of only fifty percent of the
students receive .this much instruction in all music disciplines combined,
including general, instrumental, and vocal. An average of 30 percent
received this much instruction in the visual arts, 20 percent in drama, and
. 11 percent in dance.

Fine Arts classes, except for those in dance, usually give the’ same
amount of credit to the student as classes in other major academic
disciplines. Fine Arts classes with one or two exceptions are always offered
as electives. . ; ,

. 4
A considerable expansion has been taking place in the secondary school$
in all of the fine arts.programs except dance. Sixty percent of the schodls
reported expansion of their visual arts programs in the past five yesrs,and
48 percent in theirmusic prograimns, and over a third of the schools reported
expansion of their drama prograins. In contrast to these rather healuiy
growth figures only 5 percent out of all the secondary schools surveyed
reported expansion of their dance prograins over the last five years, and
another 4 percent indicated that their dance programs had actually
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The average pereentage of 1974 graduates that received a year or more of
instruction in English, science, math, physical ed, music, art, dance and
drama
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contracted  “These figures suggest that at high schiool level there is very -
little being done with dance programs.  Not many schools indicated an '
actual contraction in any of their fine arts programs.  The largest rate of /
contraction was 12 pereent in music programs.

L]

The proportion of teachers in the schools heavily favors the major
academic disciplines sucli as English and scicnee. Even phy sical education
warrants more teaching staff than the fine arts do. Large schools of 1500
students or more average 14 Euglish, 9 science, and 3 phy sical education
teachers to 3 art, 2 music, 2 driama teachers, and 1 dance teacher. Medium
size schools with enrolinents betwe :n 801-1499 are also staffed heavily m
favor of these major academic distiplines with schools s eraging. 10
English, 6 science, and 3 pliysical education teachers to 2 art, 2 music, 1
drama, and at most | dance teacher. Small schools of under 800 students
are more evenly proportioned but still allocate on the average 2 Eughsh, 3
science, and 2 phy sical education teachers as opposed to | art, 2 musi
I dance or drama teacher.

. N [
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The average number of fine arty teachers compared to English, séience, }
and phys. ed. teachers in simall, medium, and large enrolliment scheols.

Large « Medium Small .
English . 14 10 2
Science 9 6 3 ¢
Phys. Ed. S 3 3
Art 3 2 1
Music 2 2 2
Dance 1 1 1
Drama 9 1 1

The principal of each of the schouls surveyed was ashed to give a brief
stateient that would reveal the status of the arts i his or her school as
compared to other academic disaplines such as scicnce, matly, and English.
Forty -four pereent of these responses suggested that the arts have o low
status. Among the counnents were these: |

The fine arts prograim is vne of the most neglected areas of vur school

prograni.
A comiparisun between fine arts and athlctics would show that najor
community support, plus Federal programs, is given to athletics. .

Unfortunately fine arts have no consistence or continuity from
kindergarten through twelfth grade. , )
. Fine arts are not emphasized as much as sports. Girls” athletics and the
new vocational education center are starting to climinate band and

choir.

Fine arts must be raunked far below other academic areas.

There 15 simiply not time to eapose a child to everything. Commnunity

emphasts is on basic shills, college preparation and s vcatiynal educa

tion. , ’

Though we do give equal credit to the arts and other major academic

disciplines, they do not have equal status. ‘

We have o pour voual musie program because we lack funds for hiring
,  trained staff. Fine arts programs are considered fringe benefits.
. Most of the fine arts programs have been serivusly curtailed at the
elementary and junior ligh leyel aud ths ultimately affects participation
at the high school level. 2

Visual Arts Programs
Though almost all of the schouls haye o visual arts program, these are
offered as electives. The combined influcnce of no programs or minimal
programs at lower ievels m some districts result in a relatively small
number of students electing to take visual arts courses. An average of 29
percent of the graduates have had a year or more training in the visual arfs,
This is despite the variety of classes that are available at the high school
- level. ,
» Drawing, painting, sculpture, ceramics, general crafts, art appreciation,
.design and graphics, «nd printinaking are all offered in some form or
another in 70 percent or more of the schools. Only a slightly smaller
percentage offer commerdial arts classes, metal-working, and jew elry
iahmg, and 35 percent hgve instruction i weaving. Photography and

Aruitoxt provided by Eic:
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unematography have not yet caught on in secondary schools. Only 26

percent of the schouls offer photography instruction and 10 percent

instruction’ in_cinematography.
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Each mdividual area within the visual arts, eacept photography and
cinematography, is usually offered as part ot a generai arts course, This
practice may have a detrimental effect o enrollment in arts classes by
students who have specific, narrowly-defined interests.

Pamting. ceramics, and drawing are the specialties that are most often
offered as specnalized classes, approaimately 36 percent of the schools
mdicated they offer such courses. Sculpture, metal working and jewelry
makmg, general crafts 1 commercial arts are given as specialized classes
m 25 to 3L percent of «.  chools. Graphics and printmakipg are offered as
specralized classes in 22 percent of the schools, and weaving, photography,
art appreciation, and design in less than 15 percent.

Almost all schools reported that their visual arts classes meet for a
minimum_of 200 minutes per week.

-

Who s teaéhingi art?

Very few schools report hasing teachers in visual arts classes with

. insufficient "prepacation in arts education. Eighty-two percesnt of those

teaching visual arts asses teach only +visual arts and are gualified o do so

Another 11 pereent do teach other classes besides visual arts classes. Eighty -

five percent of the schools indicated that therr visual arts teacher services

only their school, 68 perceat report class loads under 300, and th_ average
class size is 30 or less in 93 percent of the schools.

¢
»

Are there adequate facilities, equipment, and supplies?

Most schools have one or two rooins especially for the visual arts, but 53
percent still felt they do not have sufficient space for adeguate instruction
in the visual arts. Eighty -six percent of the schools indicate having sufficient
library and resource inaterials. -

When asked what additional resources, curriculuin, and equipment are
necessary for adeonate operation of their visual arts programs the schools
gave the following responses. The per. 2ntage of similpr respouses is given
in parenthesis. j . .

Tools and equipment (35 percent) :

Larger rooms or additional rooms for instruction (28 percent)

More storage space (25 percent)

Materials and supplies (12 percent)

Audio-visual equipment (12 percent)

Text books (11 percent) :

Kilns (10 percent) -

Additional qualified faculty (9 percent) .
Larger budget (9 percent) 1y

.Potters wheels (3 percent)

Field trips (4 percent) , AN

When asked what. additions to visual arts prograins \\‘gl\lﬂ be desirable
(as opposed to rocessary), the response was again most often tools and
equipment but folluwed by fie}d tripsku\hp.mdcd curricyhnn, and materials

and su gplies. \ . =
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Large enrollinent schools spend an average of $3.43 per pupil on
consuttiable art supplies though 39 percent spend $4.00 or more. Medium
atee ehirolliment schouls spend an average of $3.70 with 54 pereent spending
$4.00 or more. Stall schyole average the most per pupil at $4 29. This may
be due to the 19 percent who spend $8.00 or more per pupil.

What out-of-schoo! visual arts related activities are, ilfmde'
available to students?

~

' \
Forty-twu perceut of the schools mdicated that they make it possible for
students to attens] outside art cahibits. In addition, only 19 percent oring
outside exhibits into the schools. .

. : -
Music Programs

A varicty of music subjuct arcas are uf\(cy{l in many of the secondary
schools. The nnsic offerings are very Teavily performance-uriented,
however, leaving students who have been unable to get training in a~
musical instrument or vocal music and thuse who have no interest™in
performmg with little opportunsty for increased awareness or appreciation
of music.

Ninety -four percent of the schools have band courses, 76 percent have
choir, and 44 pereent have girly” glee dub. These are offered alinost alw ay s
as specialized classes. Fifty-four percent of the schools have smnall
instrutnental Classes, but 29 percent of these are offered only as after-school
activitivs. Fifty-four percent have a stage band, but instruction for this is

offered after school in 32 percent of the schools. Fifty -two percent of the .

schools have stall vocal gnsergbles, but they are after-schoul activities in 26 .
percent of the schools. Forty-five percent of the srhoGhhave classes in
theory and bharmony, 37 percent in music appre . jon, 28 percent in
orchiestra, and 22 pereent have a buys’ glee club. Al [ these eacept music
appreciation are psually offered as spedialized Classes. Music appreciation
is uffered 39 pcrw;é of.the, time as part of a general niusic class and 41
percent of the timédas a‘specialized class. . 0
Ev en though band and choir receive a goud deal of attention at the high
school level, it should be noted that 63 percent of the schouls.do ndt have
classes i music appreciation, 33, percent in theory and harinony, 46 percent
do not have a stage band and 72 percent do not have an orchestra, 43
percent do not have small insteumental groups, 48 percent small 3 ocal
enseinbles, 78 percent a boys’ glee club, and 93 pere  t piano classes. Two
percent did indicate having music classes or progran . in addition to those
above, The most frequently, cited were pep or marching band and v oice
. N

“ classes.

| ERIC

Aruitoxt provided by Eic:

Who is teaching music? : .
N N ~
Eighty-five percent of thuse teaching music classes are spedialists who
teach only music. Nine percent more are reported to have had sufficient
music training but are dso teacking other subjects. Seventeén percent of
the schools require instrumental music teachers also to teach vocal music,
rA
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and 73 pereent of these teachers are not qualified to do su. In 67 percent of
the schouls, musie teachers are required to teach in at least one other
school, and servize an average of three schools,

Are there adequate facilities, equipment, and supplies?

&,

Almost 40 percent of the schools report insufficient space for general
music instruction, 32 percent lack sufficient space for instrumental
instructiun, and 29 percent for vocal music. In 54 percent of the schools
instruments and repairs are paid for through the school budget. These
servides are paid for partially with school fungs in anuther 33 percent of the
schuob. Siaty -six percent of the schools buy all of the printed instrumental
mustc,used in the school’s instrumental music program, and 22 percent buy
part. Fifty -seven pereent pay for all printed vocal music, and 18 percent for
part of 1t. Forty -one perdent of the schools report inadequate facilities for
music performance..- .

What out-of-school music-related activities are made available
‘to students? : '

" Only twenty-une percent of the schools make it possible for students to
attend musieal performances by. college or university ensembles even once
u year and only 13 .percent performances by professivnal ensembles. An
additional 2 percent mdicated that they provide their students with other

. music-related activities. ’
- When ashed what additional resvurces, curriculum, «nd _quipment are
necessawy fur adequate vperat'on of their mnusic progranis the schools gave
the following responses: :
more instruments (62 percent)
4 additional course offerings’(25 percent)

additional staff (19 percent) .

réhearsal or practice rooms (11 percent)

facilities for performances (10 percent)

record players (9 percent)

e tape recorders (8 peicent)
~ , general materials and supplies (5 percent)

i4 Y
.

Dance Programs

»

.* Only 19 percent of the schools have a dance program. A third of the
schoouls do have sume dance instruction included in their physical education
Program, as is usually the case, or in their music or drama programs. Only a
ggfifth of this 33 percent consider dance a “program”.

N
. . Who is teaching .dance?

Teachers who teach only dance and no other courses are always dance
specialists but this group represents only 20 percent of those teaching
dance. The remaining 80 percent teach buth dance and physical education,

89
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and 56 percent of these have had little or no training in dance instruction
Twr ‘ids of the schools responding report that dance classes average
m nan 30 students, but class loads for dance teachers was generally less

than J00 students per week. .
. i

Are adequate facilities, equipment, and supplies available?

Twenty percent of the schools reported having a dance program, but
only 38 percent of these indicated that they liad adequate equipment and
only 21 percent had an accotpanist. Sixty -eight percent reported adequate
performance area*for dance.

’ L]
.
.

How many schouls have a student dance performaince group?

- ] .
Nine percent of the schools have a performance group in dance Most

of these give public performances at an average of three per yesr. .

¢

What out-of-school dance-related activities are made available
to students?

Seven percent of the schools make it possible for students to attend
performances by professional or college dance groups at least once a year.

o

=
2

Drama Programs .
/
Seventy percent of the schools indicated having, a drama program of
some sort, but only 8 percent have an autonomous drama department.
Drama programs are usually part of the English prograins. In-a few cases

they are part ¢f a music program. Ninety-two percent of the schools that

do have a drama program offer classes in acting, stagecraft, and play

production.

About seventy-five percent offer classes in dramatic literature, inter-
pretive reading, and mass media. Almost 60 percent offer advanced acting
classes, and 18 percent offer one or two other classes. Interpretive reading
and dramatic literature are most offen par. of a general dramaclass. Mass
media and advanced acting are usually offered as specialized classes.
Nearly all drana classes are given during the regula- school day, although a
few schools do offer a number of drama classes after school only

4

Who is teaching drama?

Three-fourths of thuse teaching dramna classes are required to teach
other classes as well. Most of themn have had sufficient training to teach
drama, although their principal area of concern is usually English A fourth
of those teaching.drama have had little or no special preparation. Only 20
percent of those teaching drama are specialists teaching dramz exclusively

- T2
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Drama classes are usually under 30 students and the class load is tight, but
since drama teachers usually teach English classes too these estimates may
not be accurate.

. ¥

What out-of-school drama-related activities are made available
to students? ’

Less than 15 percent of the schools survey ed made it possible for their
students to attend professional ur semii professional dramatic performances.

Are adequate facilities, equipment, and supplies available?

About half of the responding schools complained ‘of inadequate
facilities and 57 percent have insufficient equipment for play. production .
‘Most schools that have a draida program do have a proscenium or °
traditional stage. About half of the responding schools have = theatre
reserved primarily for performing arts. A third use a multi-purpose
auditorium, a- gy mnasium, or a cafeteria for theatrical performances.

\When asked what additional resources, curriculumn and equipment are
necessary for adequate operation of their drama programs the schools gave
the following replies: )

lighting and general stage equipment (18 percent)

storage space (11 percent) ) N

adequate stage (9 percent)

expanded course offerings (11 percent)

)' expanded budget (11 percent) .
text books (5 percent)

What kinds of student theatrical performances are given?

Thirty-n.ne percent of the schools reported that they offer to the general
public at least one musical production a y ear. Sixty -one percent at least one
full length play, 28 percent at least one one-act play; 12 percent offer
childrens’ plays, 21 percent talent shows, and 12 percent have junior or
senior class plays. .

™

A-COMPARISON BETWEEN FIN' .RTS EDUCATION .
AT THE ELEMENTARY, INTER: .DIATE
AND SECONDARY LEVELS

The survey results have revealed an ironic trend in Michigan’s fine arts
education programs. Fine arts programs are better staffed, offer more
specialized courses, and gain stature and priority in the curriculum as the
grade lével increases, ~yhile at the same time they do not develop
appreciation and under‘s‘bmding at the early levels in order to motivate
students to take advantage of what is offered in the upper grades‘

Qo -9l
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Schools that DO .NOT cut all school
programs across the board when
there is a budget cutback.

100

90 ¢
80

10

%

0/0
100
90 |

80.}-

.70}

60 |

50 |

£

Schools that give fine «rts programs a lower priority than “other
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Many more elementary schouls cut their programs unequallj when
there is a budget cutback than do secondary schools, often times
eliminating full subject areas. Elementary schools give their fine arts
programs low priority more often than the other two grade levels when
compared with the other major academic disciplines.

Elementary art and music programs experienced the least expansion
and the most contraction of the three levels in the past five years. Dance
and drama also had the least growth at the elementary level.

The percentage of schools that offer art programns consistently rises
from 75 percént at the elementary level to 95 percent at the intermediate
level and then to 96 percent at the secondary level. General music prograimns
are offered most often at the intermediate level with 81 percent of the
schools having a program. This is not surprising as general music is
basically an intermediate school subject. This accyunts for the -drastic
reduction in the percentage of schools at the secondary level that offer
general music (47 percent). Vocal inusic again is offered mo3t often at the
interinediate lével with 79 percent of the schuols having a program. There
is a slight drop at the secondary school level, as 77 percent of the schools
have a program. Elementary schools are least-likely to have a vocal music
prograi, as our survey shows that only 55 percent of the schools offét it.
Instrutiental music mcreases from 77 percent at the elemientary level to 98
percent at the intermediate and secundary levels. Though most schools
offer instrumental music at these upper levels many students are left
unprepared to participate in themn because of the difference in the
percentage of schools that offer the progran at the elementary level.

Dance programs, though offered in inore intermediate and secondary
schouls than elementary schools, are still only offered in 20 percent of the
upper level schuols. A miniscule 8 percent of the elementary schouls offer
dance. Drama prograins increase considerably as the grade level of the
school increases, with only 11 percent of the elementary schools having
programs compared to 37 percent for the intermediate and 71 percent for
the secondary schools. .

Intermediate schools are better equipped for art, and vocal and
mstrumental music programs than are the other levels. General music
programs are slightly better equipped at the elementary level, with 68
percent of these schools having sufficient equipment as opposed to 64
percent at the intermediate and 55 percent at tbe secondary level. An
overwhelnungly high percentage of the elementary schools that have dance
programd said they have sufficient equipment, which indicates that the 8
percent of the elementary schools that do have a program are at feast well-
equipped. Though more schools at the intermediate and secondary level

. offer dance, only 28 percent of the intermediate and 38 percent of the
secondary level said that they have sufficient equipment for instruction
The percentage of schouls that have sufficient equipment for drama

mstruction increases from 17 at the clementary level to 42 and 43 at the
mterinediate and secondary respectively. The increase from intermediate
schools to secondary schivuls 1s 1ot consistent v:ith the sharp rise in the
natnber of schouls that offer drama at the econdary level, since 14 percent
more secondary schools offer a drama program but only 1 percent more of
the sceondary schouls have sufficient equipment than do interinediate
schools.
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[ntermediate schools appear to have more space tor art and music
mstruction than do the other two levels, Elementary schools, though faring,
worse than mtermediate sehools, do much better than seeondary schools in
having sufficient space for art instruction. Secondary schools do a little
better than elementary schools in providing sufficient space for vocal wid
“mstrumental musie, though elementary schools proy ide more spaee for

general music. -

KEY
Percentage of schools that feel they
have sufficient space for art and music
instruction. (This question was not I ELEMENTARY
asked of all three levels for dance and drama)
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RECOMMENDATIONS

.
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"Arts education ts considered o separate matter, not woven mto the fabric
of general education. Our present system is to intolee some of the
children—usually thuse who demonstrate special interest or talent —with
one or two of the arts. Theatre, dance, film, architecture are cirtually
nonexistent. As a resulty the tcaching of Instory romaias distinet from art
fustory. Qur children graduate without understunding that the creative
sctentist and the creative artist have ¢ great deal m common. Scgregted
and restncted o scope, the arts are a kind of gamish, casily set asidceNike
parsley. A cear-cut conclusion emerges. we need to cxpuse ALL of the
children in our schools to all of the arts, und tv do sv in a way that cnriches
the gencral carriculum rather than remforcing the segregation of the arts.”

John Dg Rockefeller 111
“‘i&
ﬁ‘ T,
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THE JOHN D. ROCKEFELLER III FUND

As anteans of putting the above ideas to work the John D. Rockefeller
I Fund (a nonprofit corporation, the purpose of which is to “stimulate,
encourage, promote, and supporf activities iinportant to human welfare”)
has developed and initiated sev eral pilot projects to eaplore ways in which
the arts can and should becume part of the education of every child. With
connnunity assistance, these pilot projects have been implemented in
public schools. They have uvsed @ working definition of the arts which
subsuines the visual arts, music, theatre, and dance, and have been
intended to produce curricular matgrials that should be applicable to uther
schools with only’ minimal adjustinent. In the words .of Kathryn Bloumn,
Director of-the Arts in Education Prograin of the Fund, “The ubjective is to
make it possible for each young person to be in a position tu decide for
himself w hat role the arts are going to play in his or her life. With a full
expusure to the arts in school, the graduate will be able to draw upon the
arts for .pleasure and for information on the range of possibilities for
development open to him as a hwnan being.” -

1Y

The Arts In General Education Project in University City, Missouri
School District was the first of three major comprehensive pilot projects
given support by the JDR IlI Fund. The results vbtained in this project
provide an interesting body of data in a field in which projects and data
have been few. They also have important implications for the dey elopiuent
of -projects in the arts in Michigan ¢~hools.

The goals. established for the Aits In General Education Project prior to
its start were:

tu pro‘:idc experiences in all the arts for all students at every level'in the
University ‘City school system;

to permeate the general education program with arts concepts in order
to improve the level of arts instruction;

to develop instructional units to provide a sequential arts learning
experience for students;

to develop general plans which might be used to implement similar
projects in other systems;

"ERIC
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to eapernnent with a behavioral model as a basis for structuring an arts
program; and

to involve regular classroom teachers in the process of curriculym
development. |

In the first three years of its existence the project did establish a support
level for all of the arts at the administrative level and fostered the °
awareness that the arts can be general education for all students rather than
merely specialized education for only a few students. But even though one
of the primary purposes of the project was the des elopment of the arts as a
component of general education, participation in elective arts courses also
expanded over the first three years of the project. In the third year of the
project, 51.4 percent of the students elected to take some visual arts
mstruction, 33.7 percent somne music instruction, 4.8 percent some dance
mstruction, and 3.8 percent sonie drama instruction at the senior high Jevel.
Before the project there was no drama program in University City schools
and dance was taught only as part of physical education classes The results
also show the involvement of 45 percent of the elementary school students

. 1 arts activities beyond the scope of the existing elementary art and music
programs.

Despite a crowded elementary day and the pressure to teach other
subject areas, alinost half of the teachers in the project found more time to
teach the arts. The arts were also successfully integrated into classes in
other subject areas. A total of 14 of the instructional units that were
conceived during the project survived testing and revision and were
abserbed into the curriculum of the University City schools. Two of these

. could be disseminated outside the University City system. The others
provide exainples of using teacher resources in the arts for various levels of
instruction. :

ARTS EDUCATION IN MICHIGAN

The JDR 111 Fund is mentioned at the outset of these recommendations
because-of the Committee’s general agreement with the conclusions of Mr
Rockefeller himself that we do need to expose ALL of the children in our
schools to ALL of the arts, and that we need to do so in a way that enriches
the general curriculum rather than reinforces the segregation of the arts
fromn other subjects. Furthermore, the Comnittee recognizes that the work
of the JDR I Fund in its Arts In General Education Project in University
City and in its other projects represent the most systematic approach
probably ever taken to devise methodology and provide evidential
justification for having more arts in the schools and having them considered
as an essential clement of the very substance of a quality education.

Another reason for presenting this briefest of introductions to the Fund’s
work in the area of arts education” is that the Committee has enjoyed
preluminary contact with the Fund and is hoping to enlist the advice and/or
assistance of the Fund in exploring effective methods for making the arts a
part of general education in Michigah schools. State departments of
Education 1n two other states have already made commitments to this idea,
and several others are exploring the possibility of establishing similar
priorities. This Cominittee believes that it is time for the Michigan State
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Bourd of Education to begin actively eaploring the desirability of such a
priority for Michigan schools, and reconmmmends that the experience of the
JDR I1I Fund be draw it upon as une svur.e for developing an upproach to
arts education that will truly bring all the arts within the reach of all the
children.

This Conunittee believes that the goal of arts education in Michigan’s
elementay, middle, and secondary schools should be the exposure of all
children to all the arty and that the arts should be a part of general
education. The Commijttee further beheves that because of the educational
benefits tu accrue to both the arts and other subjects, the arts should be
integrated into the educational substance of other subjects. Our education
systemn, in this new perivd of concem for the quality of life, nust provide
cach child with the basic knowledge needed to inake critical choices in
matters that are most concerned with the quality of the world —the arts and
aesthetics. The ultimate purpose of arts education in our public schools
should be for all children to know the arts as one manifestation of the total
intellectual concerns of people, and not as an esoteric concern for only a
small minority.

Prelinmary steps for study ing the role that the arts should play in public
school education in the state are already being undertaken. Twenty-five
thousand dollars has been appropriated by the Legislature for a conference
on the arts n educatipn which is to take place during the spring of the 1974-
75 school year. The conference will be for district-school board members,
schoul superintendents, and other education administrators and will deal
with the develupment of a statewide plan to integrate the arts into general
education programs in Michigan. Another conference, sponsored by the
State Board of Education, was held during the fall of the 1974-75 school
year for State arts educators. - .

Even though long-range planning, prg(gra‘m_v development, and
methodological considerativns should be the result of concerted effort and™
study by a number of organizations (including the proposed State
conferences on arts education and perhaps the JDR III Fund), the
Cominittee 15 prepared to offer several recommendations for policies and
methodology, based on our survey findings. It is hoped that these
recommendations will be of assistanice to any party involved in improving
the quality of arts education(in Michigan’s schools.

The Teacher: The Vital Link e L TN

There are several critical elements imvolved in the establishinent of a
statewide, commitment to « policy of all the arts for all the children Among
these arg the State Board of Education and its local countérparts, the State
Legislature, administrators of individual schouls, people in the communities
and most important of all, teachers. All of these have a role to play in
helping to make the arts a meaningful part of the general education of
Michigan’s young people.

Teachers have the most direct contact with and influence on students.
The final responsibility for applying administrative policies also rests with
individual teachers, even though in the face of complete willingness by a
teacher to carry out a policy the application of it will only be as good as the
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teacher's training and ability. Because of these factors the proper
preparation of teachers is a primary concern of th.s Committee. )

Michigan's elementary, intermediate, anid, secondary schools suffer in
maeny mstances from a lack of qualified teaching specialists in the arts. The
reasunt for this shurtage is ot primarily that there are not enough arts
specialists, but rather that schools are simply not engaging them in
sufficient mimbers. The reasons fur this are dear from our survey. the arts
are uften not considered to be as equally important as oth.  major academic
areas, and very often receive a lower priority in fiscal support.

New attitudes accompanied by new policies are necessary to remedy
the problem of ebteming envugh qualified arts teachets and of integrating
even minimal arts-related materials into nonarts classes. One very real
pussibility of sssuring at least an appearanc: dequate arte educetion is
for the State Buard of Education to require Za. . certain nunber cf hours
be spent in all schools on arts education, and that each class be
administered by qualified arts specialists orly.

This Committee rejects this idea. The curricular autonomy of local
schouls is 4 principle of lung-standing in this State. To violate it would be
unwise. if only because it would probably be ineffective. In practice, the
aienation & fuch could result from this challenging of district control might
result 1 arts prograins that are deliberately minimal, and could cause the
lowering of programns that are now of high qual ,. Statewide education
pulivies, such as the mandation of arts curriculum, are implemented on the
mdividual school level. It would be vory difficult to insure any but the most
superficial compliance with this or any statewide policy without the
voluntary support of all local units.

A much better way to achieve the condition of all the arts for all the
children is, in p.rt, to persuade schouls of the desirability of increasing the
nutaber ‘of arts classes they offer and the number of specialists they
employ. This ubjective requires initially that the State Board of Education
Jlevate the status of the arts in education. A statewide program to improve
arts education has little chance of success without the active and visable
suppurt of the State Board. I Common Goals of Michigan Education, the
State Buard dves include adequate arts education andong its priorities, but
in pas. . sars the arts have certainly not appeared to have any but a low
priorit, . o ' '

A Change in attitude toward greater support for the arts seems to have
been vccurring in recent years. This changing attitude suggests for the near
future the pussibility of a Buard emerging with a dommitment to making
the arts « part of genera) education, « conimitment that can be emulated by
lucal schuul buards arV&nd the State. Three years ago the State Board took
on a Coordinater fop’Music and Art, the first Board persun c. - red with
the o.. since the 30s. About the same time the Bbard began v develop a
means for statewide assessmént of school programs in a variety of
academic areas. Included n.this project was the writing of suggested
mimmain verforinance ubje&»ti\ s fur elementary and secondary programs
m the visual arts. The puformance goals are not, however, being used for
the assessmient of visual arts prograus, such asspssment is currently done
only for reading and math programs. F. Jormance objectives developed by
the State Buard in couperation with arw. . \Lucqtu?s could provide individual
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schools and districts with « criteria for assessing their own arts programs.
The Board should undertake tu provide this service to local school districts
and schools for all of the arts. Many schools have had no program at all in
sume of the arts, and would beneht by knowledge of what an adequate
program might consist.

For the 1974-75 school year :e State Board has designated that Federal
ESEA Title Il monies be used to support five arts-related projects in
Michigan. These projects, all of which are under the auspices of Michigan
schools, are:

Teaching Learning Communities (Ann Arbor) in which emphasis will be

placed on art experiences as a m.eans of fostering creative self-

eapression, constructive eaploraticn, and problem-solving skills, is

funded for $132,482.

; Creative Music.Project (é‘irmingham) whicli is designed to increase and
extend sensitivity and awareness of musical essence through perfor-
ming, listening to, and creating aural-visual productions, is funded for
$24,367. - ' .
Early Education in Fine Arts and Communications Skills (Detroit) is
designed to develop the skills of creative, constructive, and critical
thinking and is funded for $203,839.

Creative Arts. Meaningful Experiences and Opportunities (Li\o;lia)
provides Jor creative artists to be in schools working with y o'ngsters to
stimulate creative activity in the visual and performing arts and in
writing and ‘music, and is funded for $121,299.

Developmeatal Center for Alternative Teacher Strategies in the Arts

and Humanities (Oak Park) consists of creating a center that will draw

together master teachers from local schools, school districts, colleges
and universities, and the arts fields to formulate strategies for teaching
the arts and humanities, and is funded for $92,250.

The creation of the postion of Coordinator for Music and Art by the
State Board of Education and its direction of Federal Title 1II monies to
arts-related projects for 1974-75 are hopeful signs. State Board of Education
and Title III persunnel indicate, however, that these do not necessarily
miply a new continuing policy of support for the arts in education. New,
Title 11 projects, for instunce, are established each year f- - three year
periods with new monies distributed to states by ESEA. Invesc..nent in arts-
related projects this year is no guaantee that the State Board will fund any
such projects. in subsequent years nor is there any guarantee that the
projects for 1974-75 will cuntinue beyond their initial three-y ear period Dr
Gene Paslov, past Director of Title 111 in Michigan, says that fully a third of
Title I1I projects in the past have been discontinued entirely after their
mitiel pertod, and that the rest have been continued but usually with less
finding. . e :

When Title III funding expires if is up to the sponsvring school districts
i provide funds to co.tinue the project. A greater willingness by local
districts to continue the 1974-75 arts-related,projects, if they are found to be
effective, and the continuation of future arts-related projects could well be
another benefit of more pronounced supnort by the State Board. One initial
way in which the State Board can create the necessary atmosphere is by

1
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reflecting ‘greatey concern fur the arts in education in its staff The Board
can show more visable support for arts in education and pursue a
continumg direct involvement in arts education by requesting the State
Department of Education to immediately appoint specialists for the
mdividual arts, follow ing in the near future with the appointment of a Fine
Arts Coordmator. The present syste of having one coordinator for music
and art resuics m neither of those areas receiving adequate attention, and in
the other arts be g substantially exzladed from the Board’s attention. A

. coordinator for all of the arts would give the Board information and
assistance in formulating policies that would affect arts education in
general, while specialists could give the Board information on the
requirements for gach art in the schouls and give assistance to schools and
school districts in developing programs.

In addition to the elevatioh of the status of the arts throus™ the State
Buacd ‘of Education, the Legisla ure should seek to provide -entive to
schools for continuing and dissen.inating any arts-related Titi ... or Title I
projects which might be established, for creating new programs and for the

\ hirmg of mwore arts specialists. As a beginning step in achieving this the
. Commnttee recommends that a special fund be created as part of future
education appropriation bills to provide matching funds to local school
districts for the hirigg of qualified arts spccialists Guidelines for qualifica-
tion as.an arts spcu';list and v erification that arts specialists are being used
to give full-time arfs instruction should be the responsibility of the State
vard of Education. Financial assistance should alsu be made available by
Tthe Legislature in the forin of matching grants to school districts, for the
, purpose of continuing Title IIT or Title I projects beyond their Federally
fupdled period and for disseminating successful projects to other districts

N The ‘goal of integrating the arts into the teaching of other sub ects
necessitates that general requirements for teacher education inciude a
mnunum sinount of arts training. The State Board of Education currently

A requifies nv arts training for teacher certification. Requirements for the arts
trainmng of teachers are made by individual colleges of education in
keeping with North Central Accreditation standards and offer only minitnum
hour requirements. This Committee believes that the preparation of
elementury classroom teachers should include a minimum of arts training,
and that lcaving the requirements for drts training to individual schools of
education allows too great a chance for wide inconsistency in the ability of
ciasssoom teachers to introduce even a minimal amount of arts awareness
into <other subjects. In fact this has resulted in requiremenfs that are
meffective in providing teachers with even this ability. The Committee

. therefore stoongly recommends that State requirements for teacher cer-
tfication be amended to include, regardless of the requirements of

wds idtial schouls of education, at least a une semester general arts class or
a'class in aesthetics and one semester of class, work in methods for
integrating the arts into other subject areas.

In the mterest of keeping new teachers aware of the place of the arts in
general education of new arts-related materials and teaching methods, and
to. provide art> trainjng to teachers who have had none at all, it is
recommended that the State Board of Education initiate requirement for
all schoo] disgricts ty arrange fo: all of their teachers to attend some sort of
106 5
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workshop or mservice trainmg in arts education for no less than eight hours
each school year. The Legislature should provide matching funds to local
districts to meet the cost of teacher in-service training, including continuing
traming in the arts. Such a method of funding would encourage local
districts to utilize community resources (college and university arts
faculties, community arts councils, local artists and educators, ete) for
orgamzmng and staffing such wozrkshups ur training sessions in order to hold
down their share of the dosts. At the same time Jocal districts would be
rewarded proportionately for greater financial support of teacher in-service
training programs .w.,nd thus provide incentive for increased support

Community Involvement ’

~ Utihizing the services of lucal artists and arts councils to help staff and ~
organize arts education workshops for teachers could be the beginning of a
pattern of conuumty imvolvement in arts education in the public schools ¢
that should be actively encouraged by the State Board of Education, the
Michigan Council for the Arts, and similar arts organizations. As we shall

sec m the colleges and universities section of this report, the arts programns

of the state’s mstitutions of higher education are characterized by a policy

of “outreach,” of estending those programs and their benefits to the <3
comumty . The conumunity can and should return this sefvice by offering
a .reciprocal service to another segment of that establishment. The
coological nature of the arts chain once again shows through.

The concept of having artists in the schools has enjoy ¢d a good deal of
respect and even a bit of financial support in recent years. The concept is
an excellent one involving humanism (by showing the student that real
people are behind the arts), the integration of rea)-life situations into the
classroom (by showing how things one learns about in the classroom are
done, aud perhaps what they can be used for) and the giving to students of
a fresh perspective ur insight into arts theories or techniques from an
outside authority. . a

Well-known professional artists hdve often been used for artist-in-the-
schools programs in the past, but frequently they have not been able to
service a large percentage of ihe schools in the state or even within a
district and have not been able tu service any school on a repeated basis
becanse of the demands on their time or on the budgets of the schools. The
value of having an artist-in-the-schools programs, ‘however, need not
necessarily be foregone by schools sith even the most limited budgets. A
number of colleges and universities are now sending arts faculty members
into community schouls. This eapansion of the college into the community
has potential for growth and tremendous benefit for public schools

. Anything from workshops for school children or teachers conducted by
college arts faculties to concerts and plays performed by college arts
students is possible. It remains, though, for local schools districts to
encourage the arts departments of nearby colleges or universities to
promote faculty and student participation in such programs.

If there are no colleges in a community, and even if there are, local
artists can be called upon to lend their talents (at what should prove to be a
reduced cost or even no cost to a school or school district) in order to
present school children with examples of artists at work and art in the
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waking. A series of visits and demonstrations by local practitioners in a
number of arts would provide an effective med.od of bringing the arts to
the attention of students and of giving them an opportunity to learn about
«nd apprediate the arts. Local arts coundils could be used to recruit local
artists, and schuol districes could offer short orientation sessions for artists
to mtroduce them tu the purpuses aud methods of presenting their art to

employed o put mure and more meaningful examples of the arts into
public’ schouls. The nwuber of different ways is limited only by the
imaginations of schouls administrators, teachers, students, parents, and the
artists themselves.

The Legislature should provide incentive funding to -schools under

frequent use of local peuple in the arts in addition to current programs
employing well-known professional artists. The Michigan Council for the
Arts, the State Buard of Education and their local counterparts should-take
a position of leadership in organizing the involvement of local artists in
schuuls. They should encourage o policy of utilizing community resources
for embellishing general arts education in public schools, and -*hey should
develup mudels for the administration of such programs and orientation
. sessions for conmmunity artists. The MCA in particular already disburses
funds tu professiunal artists and arts organizations to provide supportive
education in the schuuls. The MCA shuuld expand the duties of its present
panel (ur develop a new panel made up of arts educators and represen-
tatives of inuseums, performing arts groups, and other types of
organizations involved in supportive arts education) to include the
developnient of guidelines for the most effective use of supportive arts
education. Such guidelines could serve as a model for all supportive arts
educatiun in the state. Isulated arts experiences in the schools, even those
resulting from performuances and exhibits by fin. professional artists, do not
achieve the maxnnum effect unless they are integrated into the educational
prucess with sufficient preparatory and follow-up sessions in the
classrooms. The MCA panel could arrive at guidelines for supportive -arts
educatiun which would guarantee that such presentations and programs
would be of the greatest educational benefit.

The School Environnient

In the past, schuuls have prided. themselves on their cold exteriors and
austere inteniors. The message they | were suppused to convey presumably
wds “sertous things go on here.” Interior decoration in many schools still
consists uf « purtrait of the President or some other dignitary as the sole
break in a sea of hcspital green walls lined with lockers. What an
enviromuent i which tu undertake the potentially exciting task of leamning,
much less learning about the arts. )

The anaesthetic enyirunment that has su uften characterized our schools,
peihiaps because buards of education thought that too much environmental
stunulation might distract the student frum proper educativnzl concerns,
has served to further segregate tue arts from the balance of the school
esperience. The arts apparently are, tu be contained within the bounds of
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the art room or auditorium, and should not spill over into the everyday
school world. .

This Committee beliewes it to be of paramount importance that schools
on all levels incorpurate the arts into both the intellectual and perceptual
environments of their students. The ways of joining the arts with the
physical school environment are so numerous and obvious that the
Committee is amazed that more steps have not been taken to do so-on a
massive scale. ’

The methods by which an desthetic environment could be created
within the schools of our state bégin with the planning of school buildings
Fortunately this is one area in which improvement is already underway

Recent school coastruction has exhibited more visual engagement and

architectural’ character, and buildings are being given more individual
personality. One can now tell une school from another by more than just
the school colors, but works of art, both large and small, are still far too
few. As previously suggested in this report, the visual arts should be a
prirne consideration in the planning of all new public buildings, especially
school buildings. .

Once a school is built- and in operation it is filled with the potential
means for creating and maintaining an aesthetic eny ironment —its students
In the past student arts activities have been carefully segregated from the
rest of the educational experience. School plays were held once a year in
the auditoriun, concerts were given the weeks before Christmas and Easter
at night_in :the auditorium, and visual arts activities were limited to class
time.in the art rovin. How many potential artists and arts lovers have been
stifled by the careful relegation of arts activities to rigidly controlled
sitnations?

One excellent solution to the problemn of providing *he school
environment with an aesthetic atmosphere also gives students a creative
outlet. Displaying student art throughout the schec! makes it a more
pleasant place to be, provides students with art with whick they can readily
identify,-and gives an officially encouraging response tu  udent creativity
Student art should line the walls of school corridor, as a part of the
everyday school environinent. )

What better way to create pride in one’s school and an interest in
keeping it physically intact and beautifu!? Student artists from arts classes
as well as “freelancers” have in this way a continua! means of displaying
their artistic accomplishments and reaching an audience Virtually every
school has a trophy case in which to display symbols of the athletic
accomplishments of past students. Why not also have areas for displaying
symbols of the creative accomplishment of present students?

Works by local artists could also be added to a school’s “collection.”
There 1s no reasun why each school cannot be the focus of the arts for the
community. Any school could become a veritable gallery for the display
and viewing of community and student art In the same way that students
go on field trips to art museums to see the work of the great artists of the
past, the community outside the school should be invited inside to sec the
work of the potentially fine artists of tomorrow.

In addition to the kinds of art that can be put on static display, examples
of other more fluid arts should be welcome in the schools as well. Forums
for student writers, musicians, theatrical performers, and dancers should be
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tiade available. Student talent should not be limited to the format of ar.
annual talent show. After-school coneerts, community  musicians and
dancers in a variety of musical and dance styles, after-school jam sessions,
puetry readings, and a student press for publishing short stories and other
Iiterary efforts can contribute to a vibrant, self-perpetuating, aesthetic
emiromnent. Every student, not tu miention faculty members, will benefi:
from a continual eapusure to artists and their works. Certain students will
.benefit even more from having ar outlet for their creativity. As both
constners and coutributors, the commmmty will benefit from what could
becotie arts centers for comminity participation. This is also at last a
partial solutivn for school buildings sitting unused half of the time.
These have been a few of the ideas that this Committee has found-to
nuprosve, arts education m the state. The readiness with which these -ideas
prosented themiselves suggests that they could be easily realized through a
concentrated effort’ by various arts groups and State agencies. The
forthcoming conferenees on arts education_could well be the neat big step
m this direction, and pussible assistance from the JDR Hird Fund could
Liedp to systetatize the cffort. Whatever organization, individual or agency
stehs to eaplore the arca of arts education in the future is invited to use the
ideas set forth i this section of this report as a point of departure. .
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- COLLEGES AND UNIVERSITIES

INTRODUCTION

Colleges and universities hav e historically play ed an extremely impor-
tant role in the study, developient, creation, performance, and dissemina-
tion of the arts, and they continue to do so today. Most are intimately
connected with every link in the arts chain. They provide creative and
performing artists with a means of continuing their art and with a forum for

_mnovative ideas. In the process students receive authoritative instruction in
the arts, and sometimes virtual apprenticeship to practicing artists rather
than more “textbook” education.

Arts mstruction in Michigan colleges and universities furnishes arts
majors and non-majors alike with both technical training in and theoretical
and aesthetic insight into art of every description. Along the way students
are offered the opportunity to function fully as artists by creating,
exhibiting, or performing their own art or that of others for audiences
Conrmunities across the state are served well by performances and exhibits
by students, faculty, and guest artists, often at no cost. Many schools’
sponsor performances by touring professional artists. In addition to these
benefits, the schools afford the people of the community ‘extensive
educational benefits, either as regular or special students or as members of
audiences learning by eaperiencing. No other institutions in the state offer
the people such a complete spectrum of activities and experiences in the
arts.

. The Jomt Legislatne Committee on the Arts has undertaken separate
surveys -of Michigan’s four-year colleges and universities, and the state’s
community colleges, to determine the extent and condition of their arts
programs and the service they offer to students and cominunities The
survey of four-year colleges and universities encompasses all but one of the
state’s four-year public schools, Western Michigan University officials
declined to complete a questionnaire. The survey of four-year institutions
also sincludes over half of the private schools in the state which have
autonomous arts programs. .

.

FOUR-YEAR COLLEGES AND UNIVERSITIES

Serving the Students
4
Arts majors in Michigan's four-year colleges and univ ersities can prepare |

themnselves for a variety of jubs and future careers. Arts majors and non-
majors alike can develop artistic talents, expand their creativity; increase
therr awareness and appreciation for the world around them; leamn the
history, psychology, and philosophy of the arts and their relations to ethnic,
national, and regional cultures, and learn how to teach and integrate themn
mnto education programs-for ¢lemeutary and secondary school children and
mto the cultural life of the communitics in which these students as
graduates will eventually live. ¢
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Michigan's four-year schoouls offer courses in music performance in
virtually every instrument (including the huinan voice), as sulo mstruments
and in any number of ensemble combirnations. Classes m music history,
apprediatic n, philosuphy, theury, arrangement, aud composition are widely
available. The entire range of visual arts is taught in Michigan schouls for
practice and appreciation, induding even such specialties as bronze casting
and smithing. Applied visual arts training can be had in graphic or
enviromnental design, industrial or advertising design, archatectural or
package design, and furriture or product design. Crafts courses m sui,. ..
from jewelry inaking to ceramics and from printmaking to weaving are
offered in mnany schools Training is available in all pha.es of dance, and a
variety of media (including radio, television, photography, and cin-
ematography ). Classes in every aspect of the theatre (its history and its
appreciation) are part of the curricula of most schools. Students can
develup skills in poetry, fiction writing, and journalistic communication, or
learn about the history, philosophy, ur appreciation of the literary arts.
Preparation for teaching the arts at all levels is offered, as are classes in
aesthetics such as the, arts and cultures of various historical periods, the
philosophy of art, and its physical and psychological components.

Survey statistics clearly show that the arts are a significant part of the
prograins in the Michigan's public four-year schools, and even more 0 in
private schuuls. Twentyfive pereent of the students in public colleges are
enrolled in arts classes each semester or term. Translated into an
approaimate full time student equivaleni® this represens eight percent of
the full-time student population. A full-time equivalent of cight percent of
the faculties of public schuols teach arts courses. The student-faculty ratio
in arts classes is roughly identical to that for all (lasses, vne faculy member
for every fifteen students.

Figures in the same categories for the private schools in our survey
indicate a sun.ew hat greater eniph isis on the arts. Thirty one percent of the
students.enrolled in Michigans private four-year culieges take arts courses
cach semester or term. Translated into & full time student equivalent this is
approailuately 10 percent of the full-time student population. The student-
faculty ratio of une faculty member for every eight students in arts ciasses
compares favorably with the one to sixteen ratio for all classes.

The lower student-faculty ratio in arts classes in private schools is
reflected propurtionately in the dollars per pupil spent for arts staff and
material. Oue thousand three hundred four dollars per student were spent
in private schools in 1973-74 compared to $755 per student in public
schools. A total of approsimately $12,363,15¢ (not including Western
Michigan University) was allocated to faculty sal.ries in public college arts

Twenty [ne pureent of public and 31 percent of private cullege studeuts take
arts classes, but they abou take uther classes. A full tune student tahes an average of
fuur classes per seinester or term. Non-arts niagors taking arts classes probably take
one, and arts magors twu. Approsimately one-third of the class loads of both
combmed are arts ciasses. Twenty five percent and 31 percent reduced by two-
thirds to be equivalent to students aking full time class luads in the arts cyaal 8
pereent and 10 pereent rospectivedy. These statisties can now be used for computing
overall student f~zulty ratios.

o "4
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. departments in 1973-74, for a total of 1050 full-time equivalent faculty
members with an average salary of $11,774. The private schools in our
survey spent an average of $10.570 for each of 170 full-time equivalent
faculty members. !

Increasing importance is being assigned in Michigan colieges to the
produging of rather than iust the learning about art. Many studio or
\vorks{;op classes are now available to increase the proficiency in the
students’ production of fine and commercial arts. Nearly every school in
the survey volunteered that studio classes of some kind are among the most
effective components of their arts programs. Coupled with the range of
course offerings in the aesthetic and historical backgrounds of the agts,
these classes give students the ability and opportunity to use the arts as
either ends in themselves or means to many other ends. v,

More arts classes, including studio classes, are being opened to non-arts
majors. Some schools (like Northern Michigan University) have opened all
of therr non-studio arts classes to all students and their studio classes to
anyone sufficiently proficient in technique. Ferris State College has a plan
under which amy student nmiay take any arts class Tn a non-credit “activity”

basis because “nany students seck outlets in the creative and performing
arts just for the sheer satisfaction derived and ... are developing a life-style
which hopefully will carry forth beyond their ddys at Ferris.”

The opeming of more arts classes to non-arts hajors is indicative of the
attitude of “outreach™ that now characterizes mapy Michigan college and
umversty arts departments. This attitude recognizes that the arts can be a
rewarding and fulfilling part of anyone’s life, and| not just the arts inajor’s
s open philosophy will hopefully create college graduates who are more
seusttive m general to the quality of life and will use quality and beauty as
discrimmating factors in decisions affecting their lives and the lives of
others.

This popuhst\iipproach to arts education will also produce evergrowing
numbers of people who are capable of understanding and enjoying
mdividual art forius and will seek them ovut. Colleges and universities are
not ouly a primary source of artists, but are also respomsible for the genesis
of many new audiences. Open arts programs will initiate also a nuch
greater practicng of art i Michigan communities. increased participation
m creative wrniting and craftsrnanship, cominunity theatres, music groups,
and other organizations of practiciag artists. This will in turn bring the arts
even cioser to the cominunity, further enhance the quality of life in
Michigan, and recruit yet more audiences.

Serviag the Community

The outreach of Michigan's college arts departinents hardly stops with
mbre course offerings for nonarts majors. Numerous other innovative
pro Zrams aré in progress right now or are being contemplated for the
future. Arts groups representing Michigan colleges and universities have
presc ated their art m schools, churchics, prisons, comunurity centers, around
the State, the country, and in a few cases around the world. They have
performed on television, on radio, and on records.

. Y2 15
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A spedial ¢mphass las been placed in many schools un the conmnunica-
tion of the arts to children. Many offer children’s theatre and' concerts.
Suime gu intu commumty schools fur special performances or }\urksllups
with elementary and secondary students. University of Michigan architec-
ture students are even responsible for helping to design pla)ground
cquipmient for use in comnnunity day-care centers. Competitions are
spunsured by a number of schools for young artists and writers, and
sutmnuer workshop sessions are held for high schoul students in several of
the arts, ‘

- }

As further evidence of the spint of sharing wluch charactérizes many
Michigan schools, architecture students working with local business people
plan ilmprovements i the appeatance of downtown business districts and
undertahe estensive histuncal surveys of comunity buildings. Evening
arts Classes uffered by a nuniber of schivuls are open tou all members of the
cutninuniy . Public lectures conducted by experts in o variety of arts fields
are spunsured by suiie schouls. College-spunsured art uhlblts feature the
wourh of comirunity artists. Art exhibits and perfurinances ;.umbmc the
talents of stadent and community artists. Notable in this last category is
Ferris State College which invites community participation jin ity Choral
Univn, Festival Chorus, College- Cuuunumt) Summer Band, .mﬂ its FSC
Summier Theatre, Colleges are alsu invulved in the [)l‘()dll(.tli‘)n of local
radio and television programs, and vne even helped start a” community
radiv project for naghborheod news and entertamment. The University of
Michigan has, in addition to its other programs in the arts, a special
Departinent of Cultural Activities w ik provides Lunsultatnc services to
cotumunity or citizens groups that want to establish small tiuseulns or art
centers or produce arts festivals ur street fairs. The départinent also
umrdllmtu the schedule of sumimer arts festivals throughout the State.

“le most extensive and visible cotuponent of the vutreach of Michigan
colleges is their series of public performances and exhibits. These
programns, frum thuse by students to those by perforiners who have
recened recognition as the best in their fields, serve both cominunity and
students it twou wayy. They are educational because eaperience is surely the
best teacher i the arts, they are entertaining, and enjuy dblc and aesthetic
experiences at best.

The public. performance programs of Michigan’s LU"Lng and univer-
sitics offer without doubt the greatest return for cach tax dollar. In many
areds of the State a college represents the only place for the cominunity to
eaperience high quality arts. Many areas would be left urtuall) without
prufesslulml pufurllmnt.u of not for u)"q.,c pt,rfurllld.nt.e prograins. In
sutie parts of the State, colleges are alinust sulely responsible for keeping
mterest and participation in the arts alive. They have dofie this by offering
programs uf which, for public schools, an average of 73 percent are free
and, for private sLhuuls 89 pereent are uffered without glmrgc There is no
question that college and university spunsored prograing in the arts pussess
the greatest entertainment and cultural value in the State today.

The State’s Jour-year institutions pr(’sentcd their arts programs to a
combined total of 1,070,821 patrons in 1972-73. The private schools
mcluded in the survey {approximately half of the total that night be
eapected to have arts departinents) reachied an audieuce of another 156,675
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patrons. An average of 89,236 patrons were admitted by each public

school, and 15,667 by each pritate school. The mumbers of patrons would

unquestionably increase significantly if public awareness were augmented

Public colleges admitted 726,626 patrons at no cost in 1972-73, an
average of 60,602 per school. Three hundred forty-four thousand one
hundred and uninety -five paid adnussions were accumulated  an average of

28,634. Private schools averaged 8,700 free admissions and & 000 paid. The

totals here are for college and university -sponsored, student and faculty
., performances only, although these sometimes include guest professionals
performing with student groups. The admission totals in this section do not
include those for sports, rock concerts, commercial films offered by
student urganizations, or other “popular entertainment” offered by the
schools or organizations within them. They also do not include large-
drawing attractions such as university lecture-concert series. The inclusior
of these would raise the totals substantidily.

The variety of performances and exhibits offered by Michigan's four-
yeat schools have guaranteed that no one is ever tou far distant from any
kind of arts performance. Student and faculty exhibits were held in all of
the visual arts includiag sculpture, print-making, photography, ethnic art,
and environmental art, as well as in the entire range of crafts. Music
performances were given by bands, vrchestras, chamber cnsembles, and
solo recitalists in all forms of “classical” music, opera, ethnic music, jazz,
barbershop singing, elevtronic music, and music from all historical periods
Theatre departments presented drama, comedy, musicals, children’s
theatre, eaperimental theatre and miime, while dance departments offered
performances and lecture-demonstrations in ballet, mudern dance, and
ethnic, and folk dance. Poetry readings and a variety of creative writing
symposia were sponsyred by tmany schools, and architecture lectures by a
few. School-produced radiv and television programs (not included in the
audience totals) were presented on college-operated, public, and commer-
cial radio and television stations, while film festivals offered classics and
original works by student, faculty, and other film makers. In addition to
these, college and university lecture-concert series presented numerous
professional performers. '

Aside from the value of these performance programs for dudience
members, they have special value for the students who participate in them
They provide students, and especially, those who intend to become
professionals in the arts, the opportunity towo k. under actual performance
conditions before a real audience. In sume cases (c.g. children’s theatre and
concerts), they also give stadents arts education challenging problems in
using the arts for educational purposes. They give student and faculty
performers, as well as the rest of the student body and faculty, a chance to
become aware of a wide variety of artistic and aesthetic experiences, so
that they may freely experiment and develop their tastes upon a well-
informeéd base. In some instances they also supply creativ e artists within the
university their only chance for performing or exhibiting their works under
first-class conditions.

In these and other ways the four-yeai colleges and universities serve the
community through far more than just on-campus :ducation. The colleges
represent the greatest gatherings of ,. ofessionals in the arts. These artists
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and arts program administrators have used their talents under college and

university auspices to bring the arts to students and the counnunity This

Comnuttee recognizes the colleges and universities of the State as the
centers of the arts and commends them on their efforts to increase public
awareness, appreciation, and participation in the arts. For these reasons, the
Conmmttee recommends that close attention be given by the Legislature to
funding colleges and universities for their arts programs. Every effort
should be made to recognize the efficient and creative work done by our
mistitutions of bighar education in fulfilling their obligations to arts students,
students in general, and the community at large, by supporting the arts
programns of these schools.

The process of producing and maintaining programs for public view ing,
as well as inmovative educational prograins for students, is an expensive
proposition for Michigan’s colleges and universities. “To maintain a high
level of programs additional costs are incurred in administration, faculty,
cquiptient, space, production, and fees for guest artists. Theve costs are in
many ways similar in kind to those undertaken by community arts
organizations, and some of the same methods that community arts
organizations use might be employed. The Michigan Council for the Arts,
as one mutual source of assistance, has considered grant requests for these
schools in the past. It should continue to give them an equal chance at
receiving grant assistance based on the merit of their programs. The budget
for the MCA should reflect Legislative awareness that the Council is
partially underwriting college arts programs.

Unfortunately, with the exception of the granting of unlimited funding,
there is no single solution that can be uffered by any agency (government
or otherwise) to meet all the needs of college arts programs. The
suggestions nade by the arts departments of the colleges in our survey for
additions to their program. were for the most part clearly detailed and
spectfically need-oriented, the additions they would like to make arise from
readily observable needs and the conditions they would like to remedy
have been around at least long enough for the departments to have arrived
at what seem to be carefully thought out and often creative solutions.

The alleviation of these problems will require different remedies in
different dosages for each of the schoois. Additional performance facilities
are 4 must for the suctess of sume endeavors, including the full success of
some long-standing programs, but other schools indicate that ample
facilities are available if anly faculty éould be hired. The needs of
Michigan's college arts departments do fall into several broad categories. In
different degrees and combinations, lack of administrative and teaching

_staff, space and other facilities, equipment, library holdings, and of course

funds have generally plagued schools.

No blanket s-lution is casily available for the problems these schools
face. The needs of each institution and the merit, of its programs will have
to . : assessed individually. Colleges and universitics, like many community
arts urganizations, earn or generate from contributions a significant part of
their regular income. Arts departinents especially have the potential for
carning sume of their income. Through arts presentations Michigan's public
four-year colleges and universitics (with the exception of Western Michigan
University) produced a total earned income of $193,113 in 1972-73. The
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bulk of this was from theatre perforimances, so the total would be increased
meaningfully by chargiag admission for more performances in other
categories. This would be done at the high cost of eliminating somne of the
public from performances. which represent one of the greatest public
benefits of the colleges and universities in the State. This Committee
believes that this is far tou great a,price to pay for minor relief to the State’s
funding of schools.

The ability and willingness of schools to seek out nonstate financial
support can bé¥seen in plans for « badly needed performing arts center at
Michigan State University Through its own considerable efforts MSU will
raise about two-thirds of the cost of the center from private sources The
Committee recommends such eiforts as soliciting funds from nonstate
sources be looked upon as a demonstration of sincere belief in the quality
and the necessity of a project, and should be favorably considered in a1y
“allocativn. Colleges and uniyersities and their arts departents should not
be penalized for their efforts to raise funds from nunstate sources for arts-
related projects. ¢

Increased support and coutributions might bé expected to accrue from
a greater-visibility in college arts progiams. As it is, except for the lecuture-
concert series offerings, college arts presentations are very puorly publiciz-
ed. Programs are there for the entire public alimost every night of the
school year, but unly a simall number of peuple are aware of them let alone
persuaded of the value in attending. Private and corpurate contributions in
support of specific programs or series would surely increase if they were
more widely known and demonstrably “successful” in terms of serving
larger audiences. Schuol perforinances given to miniscule audiences are a
waste of a valuable resource. The Cummittee believes that public college
and university departments that offer perforimances and exhibits that are
open to the public should make greater efforts to stimulate public
awareness. The funds allocated to Michigan’s colleges and universities
should reflect a serious legislative concern for giving them the financial
capability and the mandate for making the benefits of college arts
programs available to a wider public. The majority ‘of schools in our survey
indicated a desire to serve a large audience but alsu expressed an inability
to do so without increased support from the Legislature. Only one
respondent to the uestivnnaire expressed an unwillingness to consider
public performances and audience building as necessary parts’of a college
arts program.

On the whole, suggestions for futare programs (in the event funding,
equipment, personnel, and space are availabl) included a‘significant
recognition of community arts needs and a variety of plans to fill them
Several schools eapressed a desire to increase their contact with public
elementary and secondary schools by presenting children’s concerts,
specialized workshops, etc. Also propesed were the institution of children’s
and teens—theatre_companies, cable television systems for campus and
surrounding communities, and wider cyuperation with community people
interested in the arts. Ideas for sharing the atts in Michigan also included
touring student and,'or faculty perforining groups in children’s theatre,
music, dange, etc., extension of school arts ‘actiﬁtiqg into the sumner
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months  to  accomodate  the tourst trade, "and increased circulation
throughout the ‘State of art exhibits by instate artists.

Proposals for development and expansion wf existing programs (for
exainple, additional studio courses, more courses fur nonarts ‘majors, the
inglusion of summnier sgssions, courses in the higtory and development of

. black and other ethnic music and theatre, combined majors in business and
the arts to prepare students for manageiments of arts councils, orchestras,
and museums, the addition of masters prograins, expanded extension
classes for the general public, mnore artists in residencies, and visiting’
professorships) are” complemented by ideas for unique, pace-setting
yrograins that would benefit students, the arts, and communities, and put
.\ﬁc ligan colleges in a position of leadership in arts education and
community gervice in this country. Among-thes¢ are ideas for:’

N . Para-professional dance companics which would serve the pre-
. professional dance student 1n the samne-way that student orchestras and

theatre companies serve music and threatre students. Such collegiate
seotlipanies might alsu use talent from the community and could provide
the. community with regular -danice perforinances.of a high- caliber.

Apprentice programs allowing- students to work with—[)ra;tiéing'artists
of high ability.. -, ¢ = .

The establishment of a special program that would enable individual
arts faculty members to serve as artists-in-residence-to various business
and industrial firms in- Michigan. Each selected faculty person would
work_for a limited period on a part:time basis, and eachparticipating
corporation’s financial coutribution, in exchange for the service, would
be .used by the department involved for student scholarships and
additional educational activities. With the increasing interest in the arts
expressed by 1najor American business-and_industrial coiporations the
time is now opportune for such a program to be developed, and
chances are good to ‘make it profitable to both the businesses and the
- college -arts programs. - <

Professional dance companies supported by the State to fill the need for

dance throughout the State. Residency prograins using dance companies
from out of the State are costly and have liftle carry-over value. Dance’

companies supported by the State would in the long run cost less, offer’

inore frequent performances, provide companies with a vested interest
in_performing in the State, allow for follow-through, carry-over, and

.. growth from year to year for the dance company, its programs, and the

. " students it serves, and provide a place for developing dance performers
, rather than forcing them to go out of Michigan to pursue a professional

: career.

K A program to train artists as members of teams to attach- com-
. munications and- environinental design problems. .
\ - .

‘SUMMARY - v

- -y M - r mae * - -

. Michigan's four-y ear colleges and universities, both public and private,
have the desire, the plans, and the experience to stimulate the State with
hundreds of prograins in the arts, all with a capacity to improve che quality
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of life in Michigan. We are eaperiencing an interest by colleges in the
“condition and future of the communities that has never existed before. The
arts ‘programs of Michigan's institutions of higher education already
represent a tremendous asset to the State. The suggestions for program
expansion and innovation offered by the schools in this survey clearly show
that a minimal increase in the State’s investment -in all our colleges and
universities would reap enormous benefits. It is up to each legislator to
inform him or herself of what those benefits would be, of how gr?ht a
value they would be to his or her-constituents, and to let this knowledge
lead to appropriate support.
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" COMMUNITY COLLEGES

ﬁln cumnumhc aCross thc country,” wrote Dr. Stewart Marsh, (dcan
emeritiszof Los Angeles Valley College) in a-recent issue of P.T.A., “two-
year junior culleges are flexing -their muscles. ‘They openly flout fdbt rising
enrollments, cockily boast of fresh and innoyative teaching methods, and
make themselves right at homy in their own communities, daring older and
traditionally. self-assured four-year colleges to label them . Dropout U
anymore. In short, it looks like Junior is- growing up.’

Dr. Marsh's observations are directly applicable to Michigan’s com-
munity colleges, whiclhgow account -for 36.1 percent of-college enrollment:
in the State: Community colleges, -including Michigan’s, have -grown up,
and they have grown up on thejr own terms. They have succeeded in.
&mamtammg ‘their own dual nature as academic. and community service
Jinstitutions. In domg so they have also increased- both their. enrollments and
the respect the) eam from communities and larger four-year institutions.
The follpwing is & summary of the findings of the Committee’s Community

' College Survey, to which 27 of Michigans 29 two: year public colleges
responded . .

) " Sixty percent-of the students-enrolled -in Michigan’s community colleges
are taking an “academic” course of study. At least half of these can be
-expectedto transfer to four-year schools, according to Dr. Robert Cahow,
Secretary of the Michigan Community College Association. This means. that
at Jeast one-ninth of the students getting a four-year college education in
\/llchlgan attend_community colleges for the first two ycars and-are subject
to the same needs as the freshmen and sophomores already in four-year
schools. While the academic needs of community college students are
probably being adequately met, their arts needs are being taken care of at a
level consnderably-lower than.that of four- -year institutions.

A wide selection of arts courses are avallable at \/llchlgan s-community
collcges (see Figures 1-4), but a:lack of physical facilities has limited-total
enrollment in arts courses. S;\cty»three percent of the community colleges-in
our. survey report that less-than.5-pércent of their student population is
taking classes in visyal arts, 81 percent report less than'5 percent enrollment
in music classes, 88 percent reportless than 5 percent in theatre classes, and
91 percent report less than 5 percent in dance classes This compares to
publlc four-year colleges in Michigan having an average enrollment in arts
classes of 25 percent of their student bodies. Private four-year schools have

nt Do
31 percent enrollinent in arts-classes.

Many community colleges indicate ‘that their arts programs are
expanding, despite -currently small enrollinents. Sixty-three percent of the
schools-have expanding visual arts programs, 62 percent expanding music
programs, 62 percent expanding theatre and performing arts programs, and
22 percent expandmg dance programs. The reasons most often given for
these- expansions were “growing degmand” and “more student interest”. A
lack of physical facnlltles unfortundtely, has: stood squarely in the way. of
any rapid-or extensive- growth of- colllmumt) college arts programs and will
apparently Continue tb do so without:some sort of specml assistance. Sixty-
three percent.of the schools said that a lack of space is the greatest- problem
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facing their wisual arts progroms. Seventy-one percent reported that *
additional facilities are necessury for the-proper functioning of their present
visual arts programns, and 42 percent indicated that \nore equipment is
needed. Forty-one percent of the schools’listed a lack of general facilities as
the greatést problemn -facing their :nusic programs. Forty-one percent
indicated that additional music facilities are necessary; 41 nercent reported
that more music equipment is necessary; and 41 percent. listed- more
s musical instruments as a necessity for maintaining only their present mnusic
programs. Fifty-two percent of the schools reported that a lack of space
was the most serious problemn facing their theatre/performing arts
.- programs, and- 48 percent listed additional facilities as being necessary to
s therr proper functioning. Sixty-two percent of -the respondents indicated
that a lack of general facilities is the most serions problemn facing their
dance -prograins. . - .
. The 40 percent of Michigan cominunity college studénts who-are not
taking-academic courses, as well as a-portion of those who-are, will not'go
* ‘on 1o four-year schools. They may be students enrolled in technical or
professional programs or perhaps people-from the community -just-seeking-
to expaad their intellectual -or technical ‘horizons. Community colleges
have, smee-their inception, -provided-the 65 percent or so of their students
who do not go.on to four-year schools, -as well as members of the
‘communities with the unique opportunity of taking only one, a few, or as
many classes in the arts as were available without necessarily -becoming
emneshed in a regular academic program. They have in this way made a
respectable beginning towards meeting the needs of people to. pursue a
new interest in one of the arts or to advance in an old one. The list of class
offerings available at Michigan’s community colleges indicates another area
n which they are doing in-kind an excellent job of serving some of the arts
needs of the community. The colleges themselves readily admit, however,
that they are unable to do the job, in degree, that is- necessary tofully
accommodate those needs. Only 41 percent report that they are -meéting
community needs ‘with_their visual arts programs; 48 percent with their
music programs, 18-percent with their theatre/performing arts-programs;
and 26 percent with their dance programs. The reason. is not surprising.
Ninety-five percent of the schools responding to the questionnaire reported
that a lack of facilities again was the reason for their inability to meet
cominunity demands for their visual arts program. Fifty-four -percent
indicated ‘that a lack of facilities-was hainpering the mgeting of community
needs by their music prograins, 74 percent by their thlté%'e/performihg arts
-programs, and 82 percent by their dance programs.. .
The ubiquitous “lack of facilities” response leaves ro doubt-about the
. pnneiple problen facing these institutions. This Comnmittee recormnends
that the ‘Legislature- carefully consider the nature of community colleges,
their role in the community and its iinportance, and the reason for-their
inability to serve fully community needs in the area -of ‘the arts. The
‘Comiittee further recommends that the Legislature do all that it can-to
assist community colleges in the State to overcome the limitations of.
inadequate facilities, so that they can- better achieve their purpose as
. comimunity coll‘pges and serve the people more fully in the arts.
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‘Course

.

i

-,

Painting

Drawing -
Ceramics
Sculpture
‘Printing/graphics.
,Metalcraftljewelry
Weaving and textlles
Photography
Cinematography
Woodcarving

- Design

* Art-edugation’,
Other

- Course .

©

T -
(]

Arranging/composing
Biano/keyboards
Guitar )
Reading music
Music theory
“Orchestra.

Stage band

Concert band
Marching band

Clee club
Contemporary music
Jazz

Individual voice
Music educatién

Art appreciatién/history

Music appreciation/history

Michigan. Commumty College Visual Arts Cources ]

No. taught as
specialized courses .

© 13
18

‘Figure 1

]

Miéhigan Community Cellege Music Courses.

No. taught as
specialized courses”
27 ’
) .
16 = -
2 -
1
19
7 )
11 S
15

-
.-

~3 GO QoD =

1
1

Figure 2
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%

Course No. tauglhit as
) . specialized courses of other course
Stagecraft - ‘ . 7. . -2
¥ Acting PR 12 S 15
Dxrectmg/producmg - 4 \ v O
‘ Interpretive reading 15 VT . 1.
-« History of theatre . . 10 \ - 6. .
. Other - : o V- S C
. M . « . \
- . . . Figure 3 - ’ :
T &, - * A -
- v ’ ‘A .
- ) g Rl
: Michigan: Community College Dance iCourses
- Course: . No. taught as- No. taught as -part
: specialized course of other course.
" Social dance ) 8 " 3 »f v
) Folk dance 9 | 7 -
: Ballet : 3 0 s
Modern dance - R < R - 2 -
Other ’ o 4 N - 4

Figure 4. . S e
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»APPENDIX A

Commumty Arts Orgamzahons :

1 &

Nonproht Community” Arts. Orgamzatlons Partxclpatmg in the

SurVey i
Ella Sharpe Museum Assn. of Iackson ' - ] E\
Cmnbrook Academy of Art/Art. Museum
Midland Center-for-the Arts <.
Detroit Mctropolltan Black Arts, - N

: ‘I'win Cities Symphony Orchéstra

.~ Warren Gultural Commission '

. Mount Clemens: Symphony Orchestra Assn. : .

. 2" The Chnsl()pher Ballet. . ’
Allied Artists Assn. of A;nenca '

. The’ American“Black Artist, T e
Ann- Arbor Commumty Park Program’

: Ann Arbor ‘Civic Theatre ° R :

"' Ann:Arbor Art Assn. ' - g S *
Bay County Historical Society . ) “or
Berrien County Historical: Commission ) - L 8
Center Symphony Orchestra . , L
Battle ‘Creck. Symphony Orchestra . o .
Chamber Music Society of Kalamazoo ] S
Charlton -Park_ Village-& Museum .
‘Interlochen - Center for the Arts/National Music Camp/ S

Triterlochen Arts Academy
Community, Theatre Assn. of Michigan
‘The Common- Cround of -the Arts
Detroit Community Music School
Dearborn-Orchestral Society g - _ .
Detroit Historical Museumn
Detroit Science Center : .
The Edison Institute .-
The Flint Institute of Music . . -
Fort St. Joseph Museum-and Historical Assn.
‘Heritage Hill I'oundatlron ..
Holland- Community Theatre -
~ Hope Church School.of Music
Grand Raplds Symphony Society
. Grand ‘Rapids -Public Museum
%" Grand Rapids:Civic Théatre
Kalaiazoo Institute of Art ) )
.~ HistoricalSociety of Michigan -
Kalam_a/oo Symphony Society

i

e o T

,/.
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~ . -

v

Kalaihazoo. Public Musewn .,
Kalamazoo Junior Symphony Orchestra
Leila Arboretum

Lansing Symphony Assocmtlonp
Marshall Historical Sociéty

Manistee Civic Players

Marquette County Historical Society -
Monroe County Historical Commission

-

Netherlands Museum "o

Northwestern Michigan Symphony Society
. Oakland County. Pioneer & Historical- Somety

Oak Pari Symphony Assn.
Pontiac Creative Arts -Center
Plymouth Symphony Society
Saginaw Town Hall

Grosse Pointe Theatre
Saginaw Symphony Orchestra
Stagecrafters o

St. Joseph Art-Assn. - ox s
Theatre Guild of Livonia-Redford
Birmingham \’lllagq Players
‘Wyandotte Community Theatre

Your Heritage House

Young Audiences—Michigan Chapter
Scarab- Club -of Detroit

Dearbomn Historical Museum-
Windmill- Island )

Greater Grand -Rapids Arts ‘Council
Dearborn Civic Theatre |

Battle Creek Civic Theatre

Alpena Commurity Concert Assn
Alpena Civic Theatre

AlfredP. Sloan, Jr. Museum /

The Art Center of Mt. Clemens

Blue Lake Fine Arts Camp
Boarshead Players -

Detront Children’s Museum

Chamber Music Society -of Detroit
Community Circle Players

Concept East Theatre

Detroit Adventure

Detroit Assn.: for the Performing Arts
-‘Detroit Chapter 8] of S.P.E.B.S.S.A.
‘Detroit Concert Band
Michigan-Opera Theatre

Detroit Historical Society ’
Detroit Repertory Theatre

-




~Détroit Symphony Orchesta

Detroit Women's Symphony Socnety

Farmington Players

Femwood, Inc.

Flint Institute of Arts '

Frankenmuth Historical Assn. & Museun
. Grand Rapids Art Museum :

The Hackley Art Gallery

Hougliton County Historical Museum  *

_ Jackson- Civic Theatre Y
* Kalamazoo- Nature Center

Kenneth- Jéwell Chorale

Lansing_ Civic Player Guild

‘Lansirig- Community Art Gallery

Le Saulte De Sainte Marie Historical Society

Mackinaw. Island State Park Commnsnon—Hlstonc Proyects Dl\'

Manistee County Historical Museum -

Metropolitan Arts Complex -

Port Huron Museum of the Arts and Hlstory '

Muskegon County Museuin

Player de Noc . * - ,

Michigan Youth Sy'nphony i

The Potters Guild

Roger B. Chafee Planetarium

Sagindw Art: Museum
« Save Orchestra Hall

‘The Art School of the Society of Arts and Crafts

St. Dun'stan’s- Guild of Cranbrook

Port Huron thtlefTheatre

‘Suitcase Theatre

Traverse Tity Civic Players

West~Shore Symphony Orchesgy

Detroit Metropolnan Theatre Council

-Cranbrook Institute of Science

Detyoit Institute of Art /

Livonia Youth Symphony Socxety /

Shiawassee Arts*Council

‘Battle Creek-Community United Arts Counc:l

Cheboygan Area Arts- Council

Metropolitan Lansing Fine Arts Cound’l

Cadillac Area Council for the Arts/

Port City Playhouse /

Thunder Bay Arts Couneil .

‘MusicHall Center for the Perforining Arts
-Meadowbrook Theatre . »)
. Meadowbrook Music Festival

Blouford Nature Center

rc "
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AREA % OF PATRONS

1.

2.

3.

S

% OF TOTAL
GOVT. AID

56% - 77 55 a3

2%‘ 2%
- 25% | 13%

2% ‘k less t‘han 1% 7

6% | |e$é than 1%

less than 1%.

less than 1%

9%

1%

’ Figure 6

112

<




, . , . . , ?,M L .
. e T
- | .
.o - .
.L-2inbBig . .
|
) B EEXE ﬂ W'
SeS’LE ovs |zLoLgl {0809 0S6°0L0'L{96t'8LL omb gzL |ocL'sLL | 00L'sLS |0LL e ButAeduoN
- , ﬂ . N . ,
t v i .ﬁ
. vee'vs | ‘scL | zeg'vze | 886'sel oLL'€EBL 9ge’s12) 2o r.am# - zL9 . }:seliolLe [ozo'ove Bulhed
. ) w .‘.M
. , R | s , | U NI P suoaed
698°G8 G/8 | v99'LLy | 894°96} 0L v6L L|TLB EEE|TES’ P: L|8st'81L L |GES L6Y°L|06E°G9S “(e301
— a e
. ' - | , awoouj ool
%T %8 | - %6¢ %S5T %8y %S %6¢ %EL %6 %6l jo o m0D,
. | ‘ .
t
b My | .. . awooyj
geL’0L | 05T’z | 196'6T | LPS9| 918°L9 |1S¥'8L} OL L'S 1ZL's | 915'CL | LETY "IN0D
. M abeiany -
o' - i
. . . P . - . w . . \ . awoouj
. 6L0'SvL | 6vzez | oLy 1oL | WwLtez| Lve'9zL | ¥8TVE | LHB'00S | ETYOY | 2TIVLL | EEGZC ,
, : ] o , abersay
. \ . ' i ' L
zeL L6 2L L6 zeL L6 NnL L6° ZEL L6 -
STOOHOS S1HY  SLHV-ILINW SIILINVWNH IYNSIA ONIWHO4H3d
i : ‘ = , =
- - - M N
S , o=




" APPENDIX B ,

The Ppblic School Surveys: Questionnaire Design and.
Methodology

QUESTIONNAIRE DESIGN

Both the elementary and secondary questionnaires aere devised with
consultation from representatives of the Michigan Art Education Associa-
tion, The "Michigan Music Education Association, The-Dance Division- of
the American Association for Health, Physical Education and Recreation,
The Art Education Directors of Michigan, The Dance Advisory Panel for
‘the Michigan -Council for the ‘Arts and Co So Affiliates of ;the Michigan
‘Education Association. Don Cushman, Professor -of Cominunications at
Michigan State University gave consultation on questionnaire design The
following documents served as references: A- Survey of the Status of
Theatre -in United States High Schools by Joseph L. Peluso, Novémber
1970, Music in-Michigan Schools. by Dr. Emil A. Holtz, June 1969, Music -
and Aft in the Public Schools by the Research Division-of the National -
Education Association, August 1963, thie Status of Art in -Pennsylvania’s
Public Schools by the Pennsylvania Department- of Education, 1970, and-A
‘Survey -to Assess -the Status.of Art Education irf-the Public Schools of th/e

Staie Of Michigan by Vincent McPharlin, October, 1973.
‘THE ELEMENTARY QUESTIONNAIRE | //

" The-elementary questionnaire deals with two school levels: elementary,
and intermediate which includes middle school dnd junior high school;
spanning grades 1-through 9. Though the sathe questionnaire was used to
. survey the elementary-and intermediate schools the anali'sis of the data was
considered separately. The survéy did not deal with kindergarten due to
the differences in structure from the rest of the elementary -grades The
four page qugstionnaire ‘was sent to the principal administrators in each
scliog'l/buildi/ng and- they were instructed- to complete them with the

- —assistance of -those teachers—g supervisors who were involved in fire art -
programs. - .

THE SECONDARY SCHOOL QUESTIONNAIRE

The secondary questionnaire was divided into five parts. The, first
section-went to the principal-or chief administrator of the school-and deait
with questivns concerning administrative priorities and -school policy The
remaining four sections, Art, Music, Dance and Drama went to their
various departments to be filled-out either by the teacher or supervisor of
the curriculum. These sections-dealt with more specific information such as
course offerings, equipment, -facilities, teacher qualifications, étc.

The questionnaire included grades 7 through- 12. The overlapping of
grades- withsthe elementary questionnaire was unavoilable dueto the fact
that there are ambiguities-in-educational terminology and great variation in
grade structures at-the building level. Schools were classified “clementary”,
“intermediate” or “secondary” according to-the way they-filed their grade
classification with the State Board -of Education. - .
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DEFINITIONS

Because definitions of what is a(lequate or. syfficient inay. differ
drastically from school- to school, both questionnaires dealt with, many
questions- in a subjectiye manner. Prmupals and teachers weré asked to
give their opinion on the “adequacy”™ and “siifficiency” of space, equip-
ment, facilities and, supplies. I{espundeuts were also allowed to relate
sub]ectn ely in describing probleis within théir fine arts prograins.

The respondents were asked to define the sis fine arts dlSClplmeb dealt
with i -the questionnaire as follows:

] ’
ART as - that. part of the school program that involves the production of
and appreciation of works of art that reflect the culture of past.and present.
‘Thuse gseas that dré considered art izclude drawing;-paintiriy, sculpture, and
such. crafts that follow the criteria set b the Michigaa "Department of
‘Education performance objectives for-art «ducation:

. -GENERAL MUSIC as - that music offering that -is b.lsu..llly non-
p(.rfurm.um Oriented. A g,euerdl music course would-include sorne smgmg,
music thedry, history and musnc listening.

VOCAL MUSIC s - perfurm.m(_e oriented including choral groups,, gl(,e
(.lul)q small ensembles as well-as-others. ..

INSTRUMENTAL MUSIC as - any instruction in a musical instrument and
performance groups including orchestras, bands, small ensembles, etc.

‘DRAMA/PERF OR\H"\C ARTS:as --that part of the curriculum that-deals
with- theatre arts, play production and interpretive- reading (ucludmg
speech, debatc, .m(l related activities). . °

DANCE as - that part of ‘the curriculuin-that deals with mov ement used
:creatively for the purpose,-of experiencing- and expressing, and the.
a(.qumhon of insight about movement and -dance -as art. c &

SAMPLINC \'IETHODOLOCY -

Ihore are approximately 4,800 schools in Michigan in almost 700
districts. A sample mailing list representative of all Michigan schools was
devised with the assistance of, Bob Huyser of Research, Evaluation, and
Alsessment Services and Fay zeé-Jabara and Bob Witte of Data Processing
both divisions of the Michigan 1épartment of Education. Three criteria
were taken into consideration in the drawing of the saniple, district size,
grade cClassification and geographic location. The Board of-Education uses
the following breakdown-of -grade classifications:.

A - Elementary ~  ID- Middlé Schools )
‘B~ Junior Iligh = E - Junior Senior High Schools

¢ - High Schools
In drawing the sample the above fiv e catagories-w ere broken down into
the following three classifications: .

Elementary Schools - A
- Intermediate - Band D
Secondary Schools -Cand E .
District siz¢ was also divided into three classifications:
Small ’ - under 3,000
Medium - 3,000 - 9,999
“Large . + < 10,000 and above
42

: a0 115




=

< *

e -

"

Using proportional aliccation of plus or minus 5 }{erceut accuracy of
row and column percentages, and ov ersampling where necessary to insure
at least plus or minus 10 percent accuracy ¢f cell, percentages, 469

. =9 ; . é} A v
elementary, 152 intermediate and 148 secondary schools y ere selected. (No
allow ance has been made for nonresponse in as much as {'ncreasing sample
size does not-effectively compensate for ilonresponse.)

Grade Level L \ .
A’ B |. C \ ‘Row Sums
District 1 1 165 | s2x | a4 | .
- < B | Q9| 289
i
Size 1 2 165 51x 48x

(34) |. (26) ], 264

i

R}

3] 139 | aox

28) | 88 | 246
Column sums | : 469 ’15,2: 747 148

x - Sample size increased above- le\'fel— required by proportional
allocation to insure plus or minus 10 percent accuracy of cell percentages.
() Samiple size by proportional allocation: where oversainpling -was not
used. This breakdown was drawn from Educational Assessment and
District Enrollment in Michigan. - )

Three hundred ten or 66 percent of the eleinentary schools surveyed
returned completed questivnnaires. One hundred twenty one or 80 percent
of the intermediate schools_and- 130 or 90 percent of the secondary schools
surveyed returned completed questionnaires. The following is a breakdovin
of that return: g ’ ‘

. Inter- | '
, - . Elementary. mediate Secondary Total
- — - — —
‘Large districts- |- 110 ' 33 34 - 177
. _ R \ ) - "
- 40 - vt
Medium t 106 a4 45 195
districts ] ) )
Small districts | 94 | 44 51 - | 189
310 | 121 | - 130
66% - 80% 90%

. 143




o

Z REP,
“vmen mane & -nelson

" January, 1974._1>

. STATE OF MICHIGAN
JOINT LEQIBLATIVE COMMITTEE ON THE ARTE

PO, 80X 240

P
_.—— LANRIND, MICHIOAN 48902
. - -

.| SEN.-JACK FAXOM, CHAIRMAN .
WIN. WILLIAM FALLENGER . -, '
- MEN. OAVID A, PLAWEEKE. = 7<= =n” 4
i SEN. CARL D, PURBELL “h e
REP, WILLIAM RA,ORYANT, JR. = “ .~
REP, LOUIS K. CRAMTON .-

. Ha.LYNN JONOAHL 4

‘Dear Principals 5, -~ - ) .

You lave beensselected as part of a representative sample to participate
in this surve, to~assess the status of fine arts education in Michigan’s
elementary and secondary schools. The ] oint Legislative Committee on the
Arts, in-an effort to provide pertinent’ information to the Legislature, is
conducting this study to ascertain the need’to aid schools in instituting
higher quality programs-and to change-the-trend -of educational program-

"~ning-in the field ‘of fine arts. -

>

.. Administrators are urged to fill out this questionnaire with the assistance

of-those teachers involved-in the fine.arts-at your school as complétely and’
qug‘ckly‘ as_possible. If we are to get an accurate.picture, it is-important that
all schools reply no -matter how limited their programs.

/

The survey has been prepared in cooperation with the Department of
Research, Evaluation and Assessment Services and Data Processing and has
been. sent out to approximately twenty percent of Michigan’s .public ~
schools. Equal distribution has been accounted for on the bases of district
«'ze (small, medium and-large) and grade level-(elementary, middle-school
and junior high-and senior high). Because-there are relatively few-schools
.. that fall into-each category, a high percent of return is essential to making a

valid report. ’

A final évaluation of thé survey will be compiled in the spring
presenting all data so that no pardcular school, princiqal' or teacher will be
singled out. If you would like-a-copy of the report or need dssistance in
completing the .questionnaire, please contact Beverly Farrand- (Special

aCoum»‘el)fa’_t -the -above address or .(517) 373-7888.

Your_gooperation dnd assistance in this most important matter will be:
sincerely appreciated. . . -

.

Sincerely,

Jack Faxon
Chairman
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ELEMENTARY AND INTERMEDIATE SCHOOL GUESTIONNAIRE
a. Name of principal* (please print)
b School telephone number : i d
¢ Civesthe approvimate curollnient for cach clermentady, naddle or junwor high schoul grade
included in your school: ! \ R
1 2 3 4 56 7 8 9
d. Would yoﬁ like legiskation to financially aid fine arts education?
. . . Yes - No
» -¢. Would you like -legislation to offer curnicular aid to fine arts education?
i v Yes No;
f Does your schovl have access to fme arts. courses dunag the school day at an acadeime .
i ] interest center supported by local or distriet funds? 2 ]
: 7 | Yes No -
: P 7 .
B g ("ln/(k the following fine arts programs-that are mcluded m-your school curnculum and
give the grade level at which the program begins: . .
/' Beginning_grade -level
/s e Art '
, , N General Music-(nonperformance) : —_—
. Voeal Music (performanee oriented) —_—
: . % e Instrumental Music , _—
- — Dance —_—
e Drama _—
-
b Are all'students in-the grades where the prugram is offered required to participate i the
, l'oLIowing disciplines? If not, what percentage-do participate?
: ¢ Yes No Percentage
) ¢ Ant —_— . = -
“ . General Music —_— ____g —— :
* Vocal Music —_— _F —_—
A ““Instrumental Music ~ — —_ —_
- Dance N PR —_— —_—
Y Drama — R .
] i . ]
i When therg is a budget cutback are all schoul programs cut across the board? .
. . Yes : No : . -
. j 1 not, what priprity do the followmg_ fine arts programs have when there 1s-a.budget
cutback in cumparison with wagur academie disuplines such as Suclice,,l{cad/mg, Mathor
Social Studies? - ) - !
‘ . Lower tham Major Equalto . Higher thnn' )
- Academic Diseiplines MAD. -~ M.AD.
Art * . — —
Ceneral Music | Ve —_— S .
: Vocal Music - . — » — R
+ Insttumental” Music —_— PR _—
Dance - — — I
Drama . —_— 7 : : —_—
ko Is your school recening federal funds or foumlation grants for any of your fine art
Y programs? - .
: “ Yes " No ]
o * "
1 s -
O 46 . .
’ [
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1. If so, hst from whom, the nature of the grant and the amount of money allocated

m. Have any of your fine arts programs expanded or contracted in the last five years?

a, Art’ Expanded
——— No Change
. +eom— Contracted
Primary reason for the above. )
.o . 2
b. Music : N — Expanded '
e No Change
. — Contracted
Prinary reason for-the above. _ - _
‘(}; Dance . —-— Expanded
e No Change
. -Contracted
Primary reason for-the above. - - _
H
d. Drama E Expanded-
5 s ; No Change
- -Contracted  * ‘

Primary reason-for the above,

A
. -

. Who teaches Art, Musie, Dance and Drama m cach grade? (Please use the following code
that best describes the teacher. If a combmnation-of teachers teach a-given subject, for
example a classroom teacher plus an art specialist, please include both code letters in the
appropriate space (Example - art - A + E)

A. Classroom Teacher _F. Drama Specialist . .
B. Vocal Specialist G. English Specialist
-C. Instrumental Specialist I1. Physical Education Specialist
D. General-Music Specialist I. -Dance Specialist
i E. Art Specialist J. Other— .
T Art ’ 1l 2 3 4 5. 6.7 8.9
General Music 123 45 6_7.8__9 : .
Vocal Mnsic 12 J—4 5 L J— 8 9 °
‘Instnunental Musie 123" 4 5 6789
Dance 192 3 4~ 5 6789
Drama . 1.2 3 —d 5B 7 8 9

. . §
« 0. Is the ability to teach art, muste, dance or drama required as a condition of employment
- of-the classroom. teacher: - :
. Yes " No
Art
Music
Dantce
Drama

11
H’l'

’ ]

1
~

p. Have the classroum teachers 1 your schuol had-an opportunity within the past two years
to partiupate m workshops and mservice training programs in any of the following arcas

me_____ of fine-arts that would- help them become more skilled in these subjects?
T . Yes No
: Aty
) x‘_\lusi(;‘ i PESSIS,
Dance \ R ! JR—
R Drama PR N
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(- Duoany of yuur fine arts specialists serse more than one schoul? I yes, ginve the maanmum
- number of schools served by any qne-teacher:
Yes No .

Art "
Genetal Music
Voeal~Music
Instrumental Music
Dance

.. Drama

T
i
1T

1. Cheek the wverage student load your fine arts teachers have per week. If a teacher teaches
at mure than vne school, figure fur the totdd number of students seen at all schools.
e - . Under
: 300 300-400  401-500 501600 601-700 Owver 700
Art
General .\Flbic
Vocal Mutic
lnstrumcx{ml Music
Dance
Drata ’

s. What-is the average classroom size in_your-fine arts courses?

Under
L 20 20.25 26-30 31-35 36-40  Over 40

< Art e
Genceral Music
Voval Music .
Instrumental Music , A
Dance
Drama

.

v :

t. Appruximately  what percentage of the schoul week 18 devoted to the following
disuiphnes, (Mark T if the winount of time spent vu the subject 15 left-up tu the teackbrs
discretiun). -If the subject 1s offered as an after-school, actinity, please check the
appropriate space. .

., - . Percentage of After-School
School Week Activity
Art T .
-General Music
Voeal Music _
Instrmnental Music
Dunce ‘
Draina h
g Reading
Math
- Seicnee
Physical- Edueation

o
1]

T
T

u. Chedh-'how imany times 4 weeh children m your- sthool have an oppurtumty for- the
following fine arts experiences: .

. . Less than . More
Once a- Week 1 2 3 4 5"  Than 5-

Art —_— - = '
Music ——
Dance - <

" Drama A .

O ‘ 148 . .
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.. (.hcd\ the followmg arcas “hun. xufhuvnl library facilitics “and resuuree miaterials are’
v Yilable:
s
. e Art i
' . Music L
. e Dance ¥ . .
N . . — l)r?mm
. o &
w. How many specadized rovis does )ull[ sthoul have .n.ul.ﬂ')lc fur instivction in the
following areas? . .
> S Art !
. —_— C'anrali\lusxc .
- « — Vgeal Mfsic
—— Instrumental Music -

.

. % Where igd.:mccit:mght? - o .
“ — < Gym

———n Spécialized Dance Room

e Classroom .

. Other

TR
RS "Chedk the faulities ll&yuur schuul prusides for- l)mm.n struction and. ‘or performances

) . —— Auditorium
Combination Gym dnd Au(htormm
: —_— Cl\‘lL ‘Auditorium, - —
« e Cuféteria
\ e Other

e »

3

: \ .
7. Do you have dn adequate performande facility?
Yes No -

. <

aa. Check the hpc of stage that-your sthool uses:

- . . — l’roeccniul%'or Traditional
' ] - Temporary Platfotin
Archa or Central

_Othc 2 s

1

. ¢

. . .
bb. Do you have sufficient space fpr mstruction inthe following arcas?

< Art <
General Music - .
Vocal Music
Instrumental Music
Dance
. Drama

I

¢c. Do you provide school owned orchestra and b instruments? .
Yes
e———a No
SN . ———_Yes, but not in

- sufficient quantity.

dd. Does your schoo! have sufficient equipment for:

Art instruction .
. ——— General_Music instryction

. — . Vocal Mustc-instruction
Instrmmental Music instruction
Dance instruction
. Drama instruction

o : 149
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"
® R -~

= . " N

# =~ v
. B * ’ \ ) )
e, List the unlluml at perfutnaic as tivitics that yuur schuul presents lu the general public
lh'll are supported Dy public schdbl funds: ‘
P T

f. hsl any eultual actin sties that are anppunul by public at.huol funds lhdt are pm\ldul for |
» yout students: . - '
.- . .
- .
i3
,, () v P T .
. . i ¥
g8 Wrte a «short cotiparsun between your fine aits prograius and any other portivn uf your
L ctirniculuin that mmld bu revealng of the status of fine arts education at your schoul.
: P ;
. ~ )
3 \ -
. R
B hh. Given )um prosent- fme arts prograims, what .uldmun.nl TesSUUILES, curru.ulm.n and”
S . equipment - .do you-believe are: . )
. . . e
: Necessary”. _ _ S 7
a . Desirable.
. Are there any purions of your carrentfine arts currtculum that could-be -claninated?
i E3
\ i \\uuld yuu-provide a short dcsunpuun uf the st senuus pmblcm in-your fmt. arts
X progmn- i . .
\
A -
. ¢
. .
“ . ~
N
- .-l
B N # .
", N - . ) . . .
. . . .
v ) “n -
i b [y
> . ' . AN
“ ‘ » . .
o - ' . .
v - "
- A
W . '
- .
- L4 - .
N S - o .
A ol "
¢ .7 ' n
O ‘ ‘15:0 ) 9 - B
B R ) .
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. i} STATE aF MICHIGAN

JOINT - LEGIALATIVE COMMITIEE ON THE ARTS
P.0. BOX 24Q -

LANRING, MICHIOAN 48903
BIN. JACK FAXON. CHAIRMAN

SEN. WILLIAM BALLENOER .
BEN. DAVID A PLAWEEX! . .
JEN. CARL-D. PURSELL

REP. WILLIAM R BRYANT, JR.

REIP. LOUIA K. CRAMTON A
REP. H. LYNN JONO. [

o N e February 1974

Dear Secon'dar y School Principal:

This- package contains -an important questionnaire that has been
compiled by the Joint Legtslatwe Committee on the Afts to survey the
status of fine arts education in the public schools. The Michigan House of
Representatives and Senate will use this information in determining hou
mitich -money should be spent on fine arts ducation in Michigan.

The questignnaire is divided into five scctions. The first part is to be
filled out by the principal of the-school. The remaining four parts should be
distributed among and completed by the teachers or administrators most
responsible for each of the four _disciplines: ‘Art, Music, Dance and
Drama, Performing Arts. Be sure it is filled out completel y and-in detail and
ALL FIVE SECTIONS ARE RETURNED TOGETHER. If we arc-to get
an accurate picture, it is important that all schools reply no matter how

* limited their programs.

The survey is_being conducted in. cooperatxon u:th the Department-cf
Research, Evaluation and Assessment Services, and Data Processing wi:h
representatxon from the Michigan Ar¢ Education Association, The Michigan
Music Education Association, The \l:chxgan School Band and Orthestra
Association, The Michigan Speech Association, The Dance Division of the
American’ Assoc:at:on for Health, Physical Education and Recreation, The
Art Education Directors of \lxchxgan, The Dance Advisory panel for the
M.chxgan Council for the Aris and Co So Affiliates of the Michigan
Education Association.

A fmal evaluation of the survey ‘w:ll be compiled in the spring,
presenting all data so that no particular school, principal o, teacher will be
singled.out. If you would. like a copy of the report or need assistance in
completing the squestionnaire please contact Beverly Farrand (Special

.
ews

Counsel) at th°e above addr. ss or (517) 373-7888. All five sections should T
be returned together in the enclosed repl j entelope no later than February
28th. . ‘

Your school has been randomly selected to pamcxpate in this surcey and
your cooperation is essentiul if the Committe€ is to obtain enough data to
make -an_accurate report to the Legislature on the status of fine arts

program$ in Michigan’s public schools.
Sincerelg?/,

. Jack Faxon, Chairman
STATE SENATOR N
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"SECONT"ARY.'SCHOOL FINE ARTS QUESTIONNAIRE -

v o, & Name of principal. (please print}

Y 0

P

b. School tciegf:onc number.

Y

- -
" Fe »s
¢ Give the approximate enrollment fur each secondary school grade l.nduded in your school’

- 7 8 9 10! 1 12
-
d. Would you like legislation to financially’ aid fine arts education?
A £184Q Y
¢ ) ' ’ Yes _ Np .
¢. Would you like legstation to offer cutricular aid to-fine arts education?
o . p A .
. Yes No
N\ f. Does- your school have aceess té fine .tris courses during the schogl day at an academic
T _ “interest center-supported by local or district funds? R
~ , *  Yes No- .
% - .8 Check-the followng fine arts programs that are- included iu-y ~ur school-curriculunr
] Y& Art :
' Generai Music (nonperformance)
- Vocal Music (performance oriented) =,
. -y . . s Instrumental Music
. “ — Dance A
. i ©— Drama
“he ‘When there 1s a budget cutback are all school programs cut atross the board?
€ Yes No
1 é
1. If not, what prionty do the following fine arts programs have when there is a-budget
o cutback i companson with major academic disciplines such as Science, Math or_English?
' Lower than Major
, Academic Disgiplines _Equal to Higher than
) ¢ (M.ADY) “ M.A.D. MAD. ’ ~
. Ant ’ — —_ -
.General Music —_— ' PR o —
. Vocal* Music, —_— ——— —_—
. Instrumental Music — —_— —_—
Dance . ’ . —_— _—, —_—
Draina . ’ ok —
}- Is your school receiving fedefal funds or foundition grants for any of your ' fine arts
programs? - -
. . . ¢
\ ) . . Yes —. No
' [
, . k. If so, st froi whom, the nature of the grant and the amnount of money allocated
¢ hE T . hd
¥ - - - -
1. Is equal credit given tp. courses in the following fine arts programs as to inajor academic
) disciplines such as Scienge, Math or English? N
. No Credit L%ss-Credit  Equal Credit  More Credit
Art —_— R LT
General Music PR — — —_—
. -1 Vocal Music —_— —_— —_— —_—
Instrumental Music — — —— ) —
Dance e —— —_— —
Dramna —_— P =L N
Q 152 : )
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<

m. Chech the prograns where sonic nstruction s REQUIRED of every student for
- graduation.

.
-

—_— Art
Music
— Dance
Drama
R i ——— A combination of any of the above

. .
o 1 yua checRed any fine arts as bang reqaired for graduation w letter w, hst the nuber of
7, 1/2 year courses that are required:
.
’ — Art
i Music
< Dance
—— Drama -
- —— A-combination of any of lhcl above
- < P, v
u. Chech-the approsunate percentage of your 1974 graduates that wall ase taken vue y ear or
more in the following arcas:

» s

1 -
R Y 1259 26:50%  51.75%  76-99¢ 1002
(\l’l
Music
Dance
Drama
One year of a com-
-bination of fine
arts courses
Math
English
Science
Physical Education

Al
.

p. How tany full tune equivalent cachers ur -portivis thereuf does your schuol eiploy m
the following diseiplines?

Science
Math
— English
Physical Education

g Have any of your fine arts prograius expanded or cuntracted m the last five years?
-

a. Art Expanded
No change

—— Contracted

«, Primary rcason_for the above _
b. Musie Expanded
——— No change

- Contracted

Primary reason for the above 7
¢. Dance Expandexl
——— No change

_Contracted

rd

! Primany reason for the shove _
d. Drama ) ——— Expanded

No change

- " Contracted

Primary reason for the zbove

.
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r Mnte a short comparison between your fuie arts programs and any other portion of your
currienlumn that would e revealing of the status of e arts education at your school
.

Signed:
Tithe: .

ART SECTION . .

Fhis sheet 1 one of five sections uf an niportant questionnaire that hat beex compiled by
the Jomt: Legnslatn ¢ Commuttee on the Arts, The Michigan House of Representatives and the
Michigan Senate will use this mbvrsation s deternng Low much money showtd be spent on
tine arts education n Michigan. Be sure st filled out congletely and in detail and returned
wnmediately e your PRINCIPAL. 1o order to use the -nformation from your school, all 5

seetions must be returned- together. Your couperation s essential in this effort to aid fine arts
edueation,

a. How many Art-courses are offered by your school? ‘

14 year courses e - .
1/2 vear cournes
«§ year courses — .
i
b. Check the tollowmg Art subjects that are uffered mdicating whether they are specialized
clawses or meorporated within a general_ourse and of the subject-is offered oaly as an
» _afterschool activity. °

'

rd
Incorporated After-School -~

within a Activity
Specialized Course General Art class only

Art Appreciation/History .
Cominercial Art

Prawing

Painting

General Crafts

Sculpture

Ceramics

Graphicsand Printimaking &
Metal end Jewelry
Weaving

Design

Photography
-Cincimatography

Other

HTTHEETTTTTL
LR

¢. Do your Art courses meet for a minitnuin of 200 wmmutes per week?
Yoy e No

t
<

. How many tull tune equa alent or portions thereof art teachers does yonr school employ ®

»




. .
. ¢. How many of the art teachers i youg schuol.dy, you comsider to have had sufficient
~ preparation in art education? (Mark once on]y for each leadmr)
] Number- lca(.hmg Number teaching
= art only art plus other
N subjects
‘T'eachers with Lomplclcly sufficient preparation ©
A0 art eduCRHON s st —_— —_—
| ‘Teachers with somc, “but not sufficient prepara-
tion in art education _—
Teachers with no specml prepamhon at all inart, .
education . eueesesssiinnes et e aaransias
f. Do 'any of your it ieachers service wiore than one school?
A . Yes No
. g What is-the maxinwm number of schools sgrved by any one teacher?
- h. Check the average class size of your art courses:
.. Under20 %025 26-30 3135 3640
. -Overd0
- 1. Cheek the average student load yourfull tune art teachers have per week.
: Under 300 J00-400 401-500 — . 501-600
P 601700 ——— Over700 — d
- j. Does-your school have an art chairman?
! Yes - No
. k. Does your district have an art supervisor? A .
Yes —— No
. ] - . .
L Approsumately how much is your schoul spending m 197371 on cunsumable art supplies in
. dollars per student? $
P . . )
-m. ‘Does your-school lave a specialized<art room?
< N . Yes . No How many
- N . .
n. Do yon have sufficient space-for art instruction?
Yes — — NO )
0. Do you havi sufficient equipment for art instruction?
N Yes — —  No e —
¥
p. Are library facilities or resourte materials available J‘:rlimslmchon?
- ) ’ ) 3
- . ‘ ho ‘ L] -
- , . -
4. Check the followmg activities that your school finanaally suppois at least onee a year
. . - Field trips to art exhibits - -

1 Art exhibits in school by outside sources

Art -exhibits pul on by students of -their own work
. Last any other-cultural activities that your ‘school provides at least once-a year that are ,
-directly -related to art education: P

-




»

s Given-yuur present program, what additional resuurces, curriculum and equipment do you
believe are: .
Neeessary.

Desirable.

t. Are there any purtions of your current art curriculum that could be eliminated?

- 3 —v .
u. Would-you provide a shurt desunption of the st sefivus problem in your art prograin

-

PLEASE GIVE YOUR-OFFICIAL TITLE: S
' MUSIC SECTION

This sheet is one of -five sections of an impurtant yuestionnaire that has been compiled by

the Jumt Legislauve Commnttee un the Arts. The Michigan House. uf-Representatives anud the

, Michigan Senate w il use this mfurmation in determming how much money should be spent-on

fine arts educativn n-Michigan. Be sure it-s-filled out completely and in detail and returned

unmedately to your PRINCIPAL. In order to use the-information-from your school, all 5

sections must-be returned tugether. Your couperativn is essential in this effort to.aid fine arts
cducation. - = :

a. How many music courses are-offered by your school?
‘1/4.year-courses ——  1/2 year courses —— 1 ycar courses

|

b. Check the following Music subjects that- are offered indicating whether they are
. specialized elasses or mcorporated within a general course and’if the subject is offered
only as an after-school activityl. -

Incorporated
within a- After-School
Speciatized Course  General Music Class  Activity Only

Music Appreciation .

Theory and Harmony

Band

“Stage Band

Orchestra

Small Instrumental

Piano-Classes

Choir

Boys" Glee Club

Girls’ Glee Club

Small Vocal Ensembles -
v Other — 7

T
T

T

¢. Does the schedule employed by your schoul provide sufficient opportunity for-cach
student to elect desired musieal experiences?

. Yes No
Q 156 )
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E

< musie educationmmem )

IS

“

d. How many full tune equivalent or purtions thereof music teachers does your school
employ?

e. Are any of the mstrumental teachers at your schuul required to teach vocal music?

i} - . Yes No
f. If yes, du you think additional traming i vocal imusic 1s necessary for these teachers?
Yes No

“g How man‘) of your music teachers teach at more than one school?

h What-is the maxunum number of schools served by any one teacher at your school?

-

i How many of the music teachers m your schuol do you consider to have, had sufficient
preparation in“music education? (Mark once only for each teacher)

Number-teaching  Number teaching
« nusic only music plus
, other subjects-

Teachers with completely sufficient preparation 5
in misie education . -
Teachers with soine, but not-sufficient- prepara- . .

tion in music edueation
“Feachers with no speeial preparation at all in

—

-
) O'Chcck the average class size of your-non-performance music courses.

., Under 20 20-25 26-30 31.35 3640 Over 40
General- Music " - - o

* Vocal-Music
Instrumental Music

k Chech the average-student load -your full time music teachers have per weeh.
\]

Under 300 300-100 #401-500- 301.600 601-700 Over 700
General* Music : -
Voeal Music .
Instrumental Music

L. Does your school-have a music chairman?

) Yes e ¢ NO e .
*
- . . « i
m. Does your district have a music supervisor?
‘  Yes No -
n. Do you have suffi¢ient-space for music instruction? '
General Music  Yes No -
Vocal Music Yes No '
Instrumental Music
- Yes No. T

u. Du you have suffictent equipmient-for music mstruction such as planos, autoharps, rhy thm
equipment, ete.?

Yes

NO

Q : R T
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e

[} *
p. Cheek the tollowmg that your séhoul provades an annual budget from public school funds
- ~for:
) Supported Supported
- Totally by Partially by
- ’ Publie School School Funds
! Funds .
Purchase & repair of musical insiraments in suf-
ficient quantity ... , —_—
Purchase of printed chorai muaic in sufficient -
(quantity ; [
Purchase of printed instrumental husic in sufficient:
quantity e I . . —_— R .
Purchase of recordings, tapes and discs, films, film .
strips, and raw-tapes reeredeeaserermssansesnmassansasins — —_—
Library aird tesource materials f(_)'r music instruction
to ‘meet A.L.A. standards P —
13
. What does the abose rcprcrscnl— approsimately -in terms of-dollars per student? = -
;
r. Does-your school have nd’cqunlc facilities- for music performances?
a i Yes No 2
] -
s. Give the number of musty performances ut the follow ing categorics that will be presented
during 1973-74:, i »
L At aslocation
i Student audience Open to _other- than
' only general public * your school
Voeal -
Baad ’ —_— —_— —
Orchestra . —_— —_— —_—
Small Ensembles 4 —_— P —_
Othier - — ———
t. What percentage of funds for- musical performances & trips come from
. { Musical Performances Trips
Public-funds ! . —_— -
Ticket sales ! —_— [
“Fund raising —_— —
Parent groups . —_— —_— .
Other —
u. Cheek whether your school provides fmancially for groups of students from your school to
attend musical performances at least onee a year performed by:
. College or University gronps —
Professional Groups . eem
Other S
- -
v Given_your present program, what additional.resuurces, curriculum and equipment do you
believe-are: o
Necessary: N
y: i
Desirable: >
w. Are there any portions of your current music curriculum that could be eliminated?
e

x. Would you provide a short desenption of the most serious problem @it your music

programs e
: PLEASE GIVE YOUR OFFICIAL ‘TITLE:
© 158 ,
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DANCE SECTION .

This sheet s one of five sections of an mpurtant questioniare that hay been conipiled by,
the Jumt Legslatne Cotmnttee on the Arts. The Mickigan House of Representatises and the
Michygan-Senate will usg this mtormation i deterimmg how mach biottey should be spent on
fue arts educatins m Michgan. Be surc it s filled out completely and i detail and returned

N unwediately to your PRINCIPAL. Tn order to use the whormation from yonr.school_all five
sections must be.returned togethier, Your couporation is essentied u this effort 'to aid fine arts
education. . iy

a. Doessyour school have an autonomous Dwmice Departinent?

. Yes o NO —— -
b. If not is it. integrated within the: E
- . Physical Education, Department

—— Drama Department
Musie Department
- Other

GHuw may dance courses dues yuar school offer that_are supported tolally by public
school funds?

Ve 1/4 vear courses ——— : .
; . 172 year courses
: I year courses ——— .
r .
4 How ey full e equinaent ot portions thereof dance teachers does your school
employ ? _ _ : .
¢ How wany of the -dance teachers e your schoul do s uu consiger to-has e had sufficient .
preparation m dance education? (Mark once only for each teacher) -
- K
Number teaching
. Nuuiber teaching dance plusg
ance-only physieal
) A education-
. M N ¥
Teachers with completely sufficient preparation - ]
in dance education....... —_
P ‘Teachers with some. -but not sufficient prepara™:: .
N - 3 - -
tion in dange CAUCAHON it cnrscsnasnennseesmessasecenns - _
‘Feachers with no special preparation at all-in . .
dance education . — — -
\4’" -
f. Check the average class s1z¢ of your nonperformance dance-classes. . .
¥ |}
Under 20 20-25 26-30 31-35 3640
Over 40 : . .
g Cheek the average student-load your-fall tmie dince teachers have per week
0
Under 300 300-400 . 101-500 = 501600 —. ’
601700 ——— Over 700 2 Y
. - - * .
b. Does vour sehool have a-dance chairman? ..
’ i Yes —— NO oo
: i. Does your district have a dance supervisod?
Yes o No i
. . :
j- Is there a-performing group’
Yes NO e ' -
|
'
k. What 1s the averagy nuber of. datce reatals or productions put o cach-y ear that are |
open to:
’ Student Audience only .
General Public
- Q ) 159
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1. What pereentage of fundy.for danee performances come from.

4

Public schoot funds e
‘Ticket sales —_—
Fund raising —_—

Parent groups
Other

m. Is there an adequate performance aiea for dance?
Yes — No :

n. Is there an accompanist available for dance elasses?
) Yes No

o

0. What pereentage of the wtal enrolliment m-your dance program 15 composed of boys?
LA

—
-

--Does your.school provide adequate equipment for danée instruction?
Yes — No

- Chedk whether your school provides-fmancially for¥groups of-students to attend dance
pérformances at_least.onee-a-year-performed by:

College or-University dance companies

Professional dance companies

: Other.

T

t. Grven yous present dance program,-what additional resources, curriculum and equipment
do you-believe are: ..
Necessary,

Desirable.

: - \

s. Are there any portions-of your current danee curriculum that could be eliminated

H

t. Would you provide a short description of the amost serivus problem in your -dance
_program: -

PLEASE GIVE YOUR OFFICIAL TITLE. -

¥

' DRAMA SECTION

Ihis sheet 1s une ot five sections of i nuportant guestionnaire that has been compiled by
the Jumnt Legislatne Contnttee un the Arts. The Michigan House of Representatives and the

Michigan Senate will use this mformatiun m determining how uch money should be spent on-

tine arts education v Michigan. Be sure-it is filled vut completely and in detail and-returnéd
mnnedutely to yuur PRINCIPAL. In urder to use the information from your school, all 5
sections must be returned together, Your couperation s essential in this effort to_aid fine arts
education.

.a. Does your school have an autonomous Drama/Performing Arts- department?
~ Yes .No

O 160 ‘
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it

’ f ."",‘_'{:5
b. ¥ not, is it integrated within the: )
Music Department —_
13 . * English Departinent —_
- ’ . Other e
c. How many drama courses does your school offer? [

1/4 year courses -—
1/2 year-courses

I year _courses
Check the tollow mg Drama, Perfornng Arts subjects that are offered indicating whicther
they are specalized classes or part of a general course and if the subject is offered only as
an after-School activity:

.

[~

.

' Incorporated -
within a * After-school
Speeialized -Course general class activity only
- Acting - .
Advanced Acting .
St;lgc(.‘l’ilf(l P

Play prodigtion
Interpretive “Reading
Dramatic Literature
Mass Media
- Other—

3 -
¢. How many full time-equivalent or purtions thereof teachers directly involved in drama
courses andsor-play production dues your school employ?

1]

1]
[T

%&g “f. low many of the drama teachers m your schuol do you-consider:to have had sufficient
. preparation m drama edueaton? (Mark once only for each teacher)
- Number teaching

Number teaching dramna plus
) drama only other subjects
Teachers with completely sufficient- preparation -,
. in drama educatian
: ‘Teachers with some, but not-sufficient prepara- o
: tion in drama -education ..., —_— _—
Teachers -with no’ special_preparation at all in
drama  ducation —_ —_—
g. Chect +he average-class size of your drama classes: ’
Under20 — 20-25 26-30 3135 . 3640 .
Over 40 . T ¢ ; "
h. Check the average student load your full time drama tebchers have per week
Under 300 L 300100 401-500 501-600 v
601-700"—— Over 700 )
i Does your school have a-drama chairman? .
Yes —— NO — ‘
j- -Does your district-have a drama supervisor? ‘
Yes ——  No

L. Give the numbier of drama perfurmances m the folloswing categories that will be presented
this year {1973-74).
. Student auglience Open to the
only general publie

Musicals

Full length plays
One-act plays -,
Children’s plays
CTalent Shows
Junior-or

Senior class plays
Other .

—y
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What percentage of funds for dramatic pvrfurm.uucs come fram.
Public sehool funds —
Ticket sales
Fund raising
Parent groups
Other”

2 -

s Clicck-whith of the followmg tacthtios your-schiool provides for druaie perfoninances.
No lacilitiess  »  ——
CTheatre reserved prie
marily for perform-

ing arts #_
Gymmnasinmn < _
Multi-purpose “
auditorium, gymnasium,
cafetorivm
Other
1. Are the facilities provided fur drama performances adeguate?
Yes No
" Please check the type of ‘l-l“.‘ that your school uses:
Prosceniutn or traditional Temporary platfonn
Arena or central Other
Bqes thu school provide sufficient equipment. for play -production?
\ S No L=
RN whathier your school prondes tiancially for groups ol students fron sour schoul to
.mcnd Dramatic performances at least once a year performed- by,
. N College or University theatre compunics.—
(‘()mmnmtv theatre wmp.mlu [N
Professional theatre companies
Cavenn your proant dratia_progiain, what additivual resvarees, curricalun .md cyuipiaent
do vouhelieve are:
Necessary.

*

esirable.

a

Are therd any purtions of your uftrent deania cortieulun that could be elnninated.
.

PLEASE GIVE




APPENDIX C -

Elementary Schooln éuwey Tables*

v
-

* Percentages will. vary + 1 percent from 100 percent
e because of computer deviation.

~

‘Number of- schools havrng a fine arts- program oo

. Art General —Vocal Instrumantal Dance Drama

Music- "Music Music -

‘Percentage of
-Respondents 75 |. 75 E5 77 8 11

-Parcentage-of
. -total 75 74 51 74

~lI
(o]

Number of schools that cut all programs equally across the board when
“ there is a budget cutback.

<

~ Programs cut Programs not cut
-equally -across equally-across
*  the board - the board:
Percentage of ' 25 75
Responden’ts ] 7 :
,Percentage of=" 23 " 68
Total

-

E-4

1.35 ’




The priority accorded fine arts programs in comparison with other major

academic disciplines wh

A\

not cut all programs equally.
2

Lower priority

en‘there is a budget cutback and the school does

Equal priority Higher prioyity
than M.A.D. with M.A,D. than M.A.D;
% of re< % of % of re- % of % of:re- % of.
. |spondents Total spondents Total spondents Total
Art T 85 .| *a1 10 8 | <5 4
Gen. Music. 84 42 14 7 2 B
1
Vocal -Music 85 |, 38 12. | 5 4 2
- A
Inst. Music 75 38 ]i'f"“'zo 10 5 2
Dance 91 16 5 1 4 |
Drama 88 16 1 . 2 2 0
- E-5
-

Number of programs that have expanded or contracted within the-last
five years, ] T .
"EXPANSION NO CHANGE 'CONTRACTION
% of re- % of % of ru- % ot % of re- | '% of
spondents Total spondents Total spondents Total
Art 30 28 51 | 46 || 19 17 - ;'
Music 32 30 50 | 47 18 16
Dance 7 2 87 31 6 o2
Drama 4 2 -89 32 6 v 2 -




Number of schools that require fine arts
L

1

»

General Voca! | instrumental i
Art Music Music Music ‘Dancé Drama
. Percentage of 1
Respondents g5 95 72 50

Percentage of
-.. Total

68

36

- ~

Number of schools that would like legislation for

£

_Financial aid to _
Fine Arts ediication?

Curricular aid to- |
Fine Arts education

Percentage of

L4

.Total

Respondents - 80 77
* Percentage of ¢
75

72

Aruitoxt provided by Eic:




e s

o

“«

Percentage of particpation in Fine Arts Courses

3

Ant

General ~
Music

Vocal
Music
B3

fnstrumental
Music

Darice

Drama

¢ Percentage of
schools that
require- fine
arts. (100%
participation.)

47

51

21

45

Percentage of

schools that
~offer firie

arts courses

", -as.electives.:

53

‘49

79

97

55

92

-Percentage “of
schools -having,
less than 50%
of their
student- body

, participate in

elective fine
ars.

43

75

93

55

83

Percentage of
schools-having
over 50% of
their student
body participat-
ing in elective
+ " fine arts.

21

10.




Who's teaching -art?

. { - Combination
-classroom
- Cltaezir::rm sp egs’atli;t teacher and
p specialist
Percentage of
Respondents 39 29 32
Percentage of: b
Total | 32 24 26 .
e E-10

Number of times

v »

~

N

per” week students have an opportunity for art

experiences.

Less More
Than " han
Once 1 2 3 4 5 .8
Percentage of 0O , |
ReSpgndems 14 55 |,.20 4 1/2 6. 1
‘Percentage of
Total 12 47 17 4 —_ 5 1
* E-11
X Number of schools served by the Art §pecia|ii~:t.
3
or
1 2 3 4 6 7 more *
Reréémage of
Respondents 2613 19| 7 — 1 7
'Percéntage of * &
Total. 18124 |13} 5 - 1 5




Number of specialized Art rooms.
. 0 1‘ 2 3 ' a4
Percentage of-
Respondents 56 12 29 -3 1/3-
Percentage of ..
'_fotal 55 12 29 3 —_
e 13
a
. ART _
' YES NO
%ofre- | %of | %ofre | %of
spondents | Total | spondents | Total
Does your school have _ o
, sufficent 4
) 1. Space 81 57 39 '35
. 2. Equipment . 67 62 . 32 7 29
3 Library facili’ties 41, 40 ] 59 58 i
Are the classroom teachers l |

teacfiing art required to v
have the ability to teach art
as =2 condition of | ‘
employment? 18 18 81 80

Have the classroom teachers - .
teaching art had an oppor-
tunity for workshops or
in-service ‘training

during the last 2

years?

e

168




Who's teaching General Music?

Classroom| Vocal General | Classroom |Classroom
Teacher |Specialist| Music | Teacher & |Teacher &
Spacialist{ V.M. Spec.!G.M. Spec.

Percentage -of
Respondents 40 13

it

Percentage of
-+ Jotal )

~

¢

. / .
Number-of schools the General Music specialist sefvices.

8
or
more

Percentage- of
Respondents

Percentage of
« Total




Number of spectalized rooms for General Music instruction.

o P A .3
Perceritage of :
Responderits . 60 10 . 27 2
Percentage of
Total 58 10 26 2
(-9
E-17 . .

[N

_Number of times per week students have an opportunity -for music
experiences.

,.~.7 7 Less More
Than IR | “Tha
-Once 1 2 3 4 5 B-
) S / '
Percentage of /
Respondents 7 36 45 8 1 4 1
Percentage of
Total 6 34 42 7 1 . 4 1




Number

of schools indicating the average student load of
fine- arts teachers per week.

Und;r Lo 0\}or
300 |300-400{401-500/501-600601-700( 700 .
At %of .
Respordents| 18 15 1 15 13 27
%' of
Total 11 9 7 9 8 |17
" ‘General %. of .
Music Respondents| 15 15 14 16 10 30
%- of
Total 10 9 9 10 6 119
: ’ \
. Vocal % of - )
_Music Respondents| 28 12 14 14 13 18
% of 4
Total 14 6 6 7 6 9
Instrumental | % of
Music Respondents; 84 8 2 — 1713
% of |
Total: 55 5 2 — 1 -2
Dance % of
Respondents] 25 17 17 17 — 25
% of
Total 2 1 101 — 2
Drama % of
’ Respondents| 59 18 —_ 12 - 12
% of
Total 3r 1 — 1 — 1
E-19 -
171
143




B R

&

|
!
i
|
?
|

[4

Number of schools indicating average class size of fine arts courses.

]
{ [Under -Over
[ 20 | 20-25) 26-:30 | 31-35 | 36-40 | 40
Art | % of
15" - Respondents| 1 33 55 9 1 —
! % of
! Total 1 23 39 6 1 —
" General % of A
Music ‘Respondents| 1 31 59 6 1 1
f % of = ’
i Total 1] 21 | 39| 4 |. 1 1
N 2
Vof:cal % of ) i
Music Respondents| 1 26 50 12 4 7
% -of
Total 1 14 | 25 / 6 2 4
inst:rumental' % of : . Lo
'/Music | Respondents| 62 19 11 2 1 5
“ % of .
Total 42 13 7 2 1 3 .
) )
Dance % ofﬁ : 7 . |
' Respondents| 12 27 36 18 - 6
% of
Total 1 3 4 2 - T
Ijramra "% of
Respondents| 23 27 - 42 4 4 —
% of
Total 2 2 4 — — —_
| E-20
O qL72
ERIC 144




GENERAL MusIC .

145

YES NO
% of.re- % 0/‘: % of re- % of
spondent | Total szondents Total
Does your school have suf-
- ficient: .
1. Space | 62 53 58 32
2. Equipment 68, 58 32 27
3. Library facilities &2 a1 | 58 56
E-21
Number of specialized Vocal-Music rooms
ql 1 2 3
Percentage- of 7 66 9 23 2
Respondents
‘Percentage of 63 .9 22 -2
Total- ' \ .
' E-22 l
] \
Who's teaching Vocal Music
. V(jcal Géneral Classroom-
Classroom -Music Music Teacher & Voc.
Teacher Specialist Specialist Specialist
Percentage of
‘Resporidents 1 57 15 17
Percentage of
Total 5 23 6
" E-23




VOCAL_MUSIC

YES NO

% of re- | % of % of re- | % of
spondents| Total spondants | Total

Does your school have sufficient:

3

1. Space : 56 | 44 44 | 35
2. Equipment 1 55 |6 45 38
-E-24
R P
Number 7of schools seryed by the Vocal Music specialist
- - : - -
1 2 3 4 5 6 7 or
. mora

N -

Pe’rcenﬁge of
Respondents 25 37 19 8 7 1 T 2

'Peréenfage of ) )
Total 13119 |[10] 4% | —| 17| 1

E-25

Who's teaching Instrumental Music

Ctassrgonv\ Teacher
and
Classroom Instrumental Instrumental
Teacher FSpecialist Specialist
'Pércentage of et
Respondents 8 89 ) 3
Pe;centage of .
Total 2 21 1
Ei26




’

INSTRUMENTAL MUSIC

1

!

YES

c No
% of' re- % of % of re- % of
spondents | Total || spondents | Total
Does onr school .
-have sufficient: ) ¢ ‘
" 1. Space 60 | 52 40° | 35 -
2. Equipment 54 52 45 38
E-27 B

!

Does the school supply musical instruments?

YES, BUT NOT

YES NO _
' IN SUFFICIENT
5 QUANTITY
‘Percentage of
respondents 20 45 29
. Foica
Perdentage of =
Total. 24 41 26

A%

E-28.

F<3
3

Number of Schools served by the instrumental music specialist

8 .
or
2 3 4 5 6 7 more
Percentage -of
‘Respondents 17 | 23| 21 17 {10 1 3
-Percentage- of ’
Total 13| 16| 158 | 12 7 1 2




Number of* specialized Instrumental Music Tooms.

- 0 ' 1 2 3 -
Percentage of . : .
Respondents 56 15 28 1
< -1 4‘ [(
Percentage ‘of )
Total 54 15 . 27 1-

E-30

b}

Who's teaching.Dance?—

. ,Pf;y}sjicéi, o ) Clan;oom
Clessroom | Education Dance | 8-
Teacher Specialist | Specialist Phys. Ed.
Percentage of ’ ‘
Respondents 39 27 18 . .16
Percentage of ’ ¥
Total - 6 4 3 3
E-31

Where is Dance taught?

Specialized Class i .
Gym Dance Room Room Other
Percentage of- ! ‘ .

- Respondents 78 — 10 '} . N
Percentage of . -
Total 26 —_ ¥y 4 4

E-32

ERiC” 13




AN

DANCE

YES

NO

% of res
-spondeants

" % of re-
spondents
4

Does your school
have sufficient:

1. Space

. 2. ‘Equipment

3. Library facilities

Are the classroom teachers

teaching-dance required

to have the ability.

to-teach dance -as
- a condition of

employment?

&

Have -the classroom
teachers. teaching dance
had an opportunity

‘for workshops-or
in-sérvice training dur-
ing-the-last 2 years?

Number of times per week

students have an
experiences

opportunity for dance

Loss
Than
Once

More
Than
5

Percentage of
‘Respondents 83

Percentage of




-

DRAMA

YES NO
% of re- % of "% of re- %,df
spondents Total spondents _T‘otal

Does your .school have o
sufficient:

1. Space 37 26 63 44

2. Equipment 17 11 83 - -55

3. Library facilities 11 11 89 86
Are the classroom teachers
teaching Drama required ! .
to have the -ability to
teach drama as a L )
condition of employment? ° 3 2 97 "70
Have the classroom ’ ,
teachers teaching Drama
had an- opportunity for
workshops or in-service _ .
training -during:
“the last 2-years? 9 6 9 64

i E-35




Number of times. per week

.

students have an opportunityé.)r drama

experiences

’ ‘1 Less 1 \ ~More ot
Than , * Than
* Once 1 2 3 .4 5 5
Percentage of ) -
Respondents 78 8 8 3 — 3 —.
0 z ’ Nk-;. -
Percentage of . ’
Total 22 {. 2 2 1 i —
£-36 8 i
. < .
Type of stage used . “
Prozsaniu;nor Temporary , e mr '
Traditional |. Platform Central Other
Percentage® of . ’
Respondents 60 28 3 9 i
Percentage of -
f Total . -49 - 23 2 7
- i o
E-37

Facilities provided for Drama instruction and/or performances

Comb. Gym & Civic -
Auditorium| Auditorium | Auditorium Cafeteria| Other

" Percentage of -

Rgspondents 16 53 1 13 19

Percentage of

Total v 11 36 1 7 13

z
E-38 .
Q

151

'
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. N\ APPENDIX.D" |
* *INTERMEDIATE SCHOOL SURVEY TABLES

~

Number of schools having §fine arts programs

'Geqera| Vocal [.Instrumental
Art Music Music Music Dance

Parcentage of .
“uspondents 81 79 98 20

Percentage of
Total 79 78 98 18

I-3

Number of schools that require students to participdate i fine arts

T 7

@ General ‘Vocal | Instrumental .
Art Music Music Music Dance Drama

\

Percentage of | . , =

Respondents 47 51 21 45 8

Percentage of )
Total 43 38 15

-4

When there 15 a budget cutback are all school program. cut across the
: board?

Cut equally across
the board ’ Not cut equaily

Percentage of
Respondents 35

Percentage of




_Pndnty of fine arts when the school budget is not cut across the board

LOWER than
. major academic
. disciplines (M.A.D.) I EQUAL to M.A.D. || HIGHER than M.A.D.
% of re- % of % of re- % of % of re: % of
spondents Total spondents Total spondents Total
Art .62, | 30 27 13 10 «| 4
General Musidf 73 29 19 7 8 3
Vocal Music 64 28 26 12 10 4
", Instrumental 1 = —
Music 50 26 34 18 16 - 8
Dance 61 9 22 3 17 | 2
Drama 64 17 27 7 . 9 2
' 1-6

A

Any change In the fine arts programs in the last 5 years?

EXPANDED NO CHANGE L CONTRACTED
%ofre- | %of | %ofre- | %of | %ofre- | % of
spondents Total spondents Total spondents Total

Art 58 55 33 31 9 8

) Music 47 45 41 39 13 12
7 76' 29 7 2

51 33 13 8




A
Average student load in fine arts.
r Under
300 {300-400{401-500{501-600{601-700
Art % of -
Respondents | 50 5 7 12 | «5
% of
Total 53 5 7 11 5
General "% of .
Music Respor.dents | 67 14 4 5 1
: % of | : ~
Total 51 11 | 3 4 1.
Vocal % of 1
Music - -Respondents | 72 1 ‘B 6 | .
L % of
- Total 56 8 4 5 —
Instrumental-| % of
-Music Respondents.| 68 10 5 4 1
% of . .
Total" 62 9 4 3 1
Vs
% of
‘Respondents | 74 9 4 9 — 4
% of ‘
Total 14 2 1 2 —_ 1
% of (
Respondents | 88 5 2 2 - 3
% of :
Total 42 2 |1 1 — 2
- )
-
sl
~7 )
- 3 18,
154 '




Average classroom:size of fine arts courses.

Under . Over,
20 | 20-257| 26-30| 31-35 | 36-40| 40
Art "1 % of
Respondents| 6 -[ 49 33 1 1 —
% of
"Total 6 45 31 10 1- -
General % of
Music Respondents| 6 16 43 21 8 7
% of .
Total 4 | 12| 31 | 15 6 5
Vocal % of
Music ‘| Respondents| — 15 ‘22 18 22 | 22
% of s .
) Total —_ 12 17 14 17 17 .
Instrumental | % of
Music Respondents| 5 9 12 19 16 38
% of 3
Total 5 8 12 | 18 |- 15 | 36
Dance % of \
Respondents| 4 | 22 | M7 | 17 | 22 | 17~
% of
Total 1 4 3 3 4 3
Drama "% of ‘ )
. Respondents | 15 32 31 12 2 7+
% of ) -
Total 7 16 15 6 1 3
1-9
°
i




P , ART

T - YES NO

% of res % of % of re- % of
spondent Total spondents Total

\ Does your school
. have sufficient:

\ .
: 1. Library facilities ]
. \ & resource materials 53 56 A 41 40
\:{. -Equipment 75 69 25 23
3.\Space ) 76 69 24 22
1-10

No. of Art experiences per week

r Less More
Than Than
K 1 2 3 4 5 5
Percentage of -
Respondents - 2 . 4 9 12 4 65 5
Percentage of -
. Totad 2 3 8 11 3 59 5
’ TN
' Number df schools served by the Art specialists
1 2 3 ’ 4
P e
Percentage of -+ - . .
Respondents 77 14, 7 2
Percentage of :
Total 63 12 6 2
-12
185

156




Number of specialized Art rooms

o 1 2 3 4 5
Percentage of \ ‘
Respondents 12 \\ 14 37 31 4 2
‘Percentage of - \
Total - 12 14 36 31 4 2
-13

Who's teaching Art at the intermediate level?

Classroom Combination Art specialist:
teacher Art specialist & Classroom teachsr
Percentage- of ;
Respondents 12 82 7 e
P % .
-Percentage - of ]
Total 10 60 7
I-14

GENERAL MUSIC

" YES ‘NO

L]

% of re- % of % of re- %-of "
spondents Total spondents Total

. Does your school
have sufficient:

\ 1. Library facilities

%\ & resource materials 53 50 47 ‘ﬁ45
2: Space 69 60 32 26.
3. Equipment 64 55 36 031
' 115 :
QO 186 - 157 i \




Mo. of specialized Gen. Music rooms

0

\ 1 2 3
Percentage of
Respondents 44 1 38 5 2
Percentage of
Total 41 10 36 5 2
1-16

No. of Music (Gen., Vocal or inst.) experiences per week.

‘158

.| Less More
Than Than
1 1 2 ) 3 4 5 5
Pzrcentage of .
Respondents 1 3 8 11 141/2] 68 | 4142
Percentage of
Total 1 2 7 10 4 63 4
1-17
Who's teaching General Music
General Inst. Comb. Comrl‘-.'
Classroom| Vocat Music Music | V.M. and | G.M. and
Teacher {Specialist| SpecialistSpecialistiCiassroom|Classroom
Percentage of
Respondents 7 43 42 4 3° 1
Percentage of
Totals 4 24 23 2 2 1
1-18
187




. ~

No. of schools served by the Gen. Music speécialist

1 IE 3 a 5
‘Percentage of ’ »
Respondents 63 21 9 5 L

Percentage of

Total ; 45 15 7 3 1
I-19
VOCAL MUSIC
. YES NO
% of re- % of % of re- % of

spondents Tota! | spondents Total

Do you have sufficient:

1. Space 73 66 27 24
2. Equipment % 66 " 25 22
-20

¥

th.’teaches Vocal Music at the intermediate level?

Comb. Yoc.
Classroom | Vocal Music | Inst, Mus.c [General MusiciMusic & Class.
Teacher Speciali Speciali Speciali room Yescher Other
Percentage of
Respondents 3 77 3 12 3 1

Percentage of
Total




No. of specialized Vocal Music Rooms

0 1 2 3 4
Percentage of )
Respondents 30 1 50 6 3 -
Percentage of
TotaL 30 11 , 49 6 . 2
1-22
No. of schools serviced by Vocal Music specialist
1 2 3 a 5
Percentage of B
Respondents ) 59 29 4 -3 3.
Percentage of e
“Total- * 48 23 3 3 3
1-23
DANCE
YES NO :
% of re- % of % of re- % of
M spondents Total spondents| Total
Do you have
sufficient:
1. Library facilities .
& resource materials . 12 12 88 81
2. Space 49 | 30 51 37
3. Equipment 28 ° 20 72 51
1-24
) 189




No. of schools served by the Dance specialist

P 2
Percentage of
Respondents ' 93 ‘ 7
Percentage.of "
Total 23 2 X
] 1-25 |
No. of Dance experiences per week .
’ 0 1 |2 | 3 4 5 | 6
" Percentage of ) |
Respondents 40- | 7 10 | 10 — "1 30 3
Percentage of
Total 10 2 2 2 — 7 1
_ 1-26
//l/\
Where is Dance taught?
-~ Specialized. -
Gym Dance room Classroom Othar/
Percentage of ) /
Respondents 95 - 5
Percentage of . )
Total 34 e ;2
/ . -
/
- - \\\~
) — ,
1 T




&

Who's teaching Dance?

Comb._P:E.
Classroom Phys. Ed. -Dance’ and
teacher _ Specialist Specialist Classroom
Percentage of )
Respondents ° 5 79 5 1
Percentage of .
Total 1 12 1 2

- 1-28

Number of specialized Instrumental music rooms

o 1 2 3 a
Percentage of
Respondents 13 16 63 8 1
Percentage of .
Total 12 16 62 7 1
1-29

>

No. of schools served by the Instrumental Music specialist

1 - 2 3 . 4 5 /
Percentage of .
Respondents T 31 1 38 21 5 3
Percentage of -
Total 27 - 34 19 4 2
1-30 : _
&, -
on - f “
+ 1: L.

162 191




Do ybu provide school owned orchestra "and band instruments?

- Yes. but not
in sufficient
Yes No quantity

Percentage of

Respondents 34 9 C 57
Percentage of ' "
Total - 31 - 8 52
1-31 )
INSTRUMENTAL MUSIC '\° !
' YES NO
T ) - %ofre- | %of | %ofre- | % of

spondents Total spondents Total

Do you have

sufficient:
1. Space 78 72 22 21
2. Equipment ' 69 62 31 |27
1-32 - ‘
DRAMA
. ) J YES T
% of re- | % o.f % of re- | % of

spondents Total spondents -| Total

Do you have
sufficient:

1. Library facilities &

rescoutce materials 35 33 | 65 61"

2. Space 58 45 42 3

3. Equipment ' 42 32 53 44
1-33 |




No. of*schools serviced by Drama specialist

1 2
‘ Percentage of )
Respondents 98 2
Percentage of _
Total 45 1 .
|-34 v y
- Type of stage school uses !
Proscenium Temporary Arena or .,
or Tradition Platform Central Other T
t
Percentage of . "
Respondents 76 10 2 12
‘Percentage of . BN
Total 64 8 \ 1 10 /
I-35 R ’
>
No. of Drama experiences per week - h
Loss "More '
Than ’ Than
1 1 2 3|.4 5 5
Percentage of ~ )
Respondents-~ . 14 5 8 5 2 50 7 :
Percentage of :J
Total 7 2 4 2 1 29 -3 |
. |
1-36 :
|
i 6 4 193



- Who's teaching dramar

Classroom Drama . English
Teacher Specialist Teacher
Percentag}e of
Respondents 4 30 26
Percentage of i
Total 15 -~ 11 9

1-37

Type of facility for Drama instructio::

Comb. gym
Auditorium |& auditorium

Civic
auditorium

Cafeteria’ Other

Pc.centage of

Respondents 34 21 2 25 20

Percentage of .

Total 20 . 18 2 20 17
1-38
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i Y c
\ . .
o 'APPENDIX E . b
. SECONDARY SCHOCL SURVEY TA_BtES :
- e o t\;{'es " No
. % of ve- % of % of re- % of

spondents | Total spondents Total v

Would you like legislation
to financially aid Fine R
Arts Education? - R 85 - 77 . 15 14 .

~

Wou'ld'you like legjslation:

to offér curricular aic D .
to Fine Arts ) ' ’ . : J
Education? # 85 77 15 14

‘sS4

When there 1s a budget cutback are aII'schpoI programs cut acro.’ “he

board?
‘ Jover
had a
Yas No . cutback
\ !
Percentage of : -
Respondents 54 37 9 :
Percentage of . 1
Total  * 1 51 - 35 8 '
_ - — -
S-5

) - 195




o . . N .
Priority of Fine 'Arts when hpdget 1s not cut across thp board

P B
o ’ x - K -
. / Lower than Major ,
° -Academic Disciplines Equal to . Higher than
- . {MAD} _ M.A.D. _ M.AD.
. 3 o % of re- % of % of re- % of % of re- % of
) spondents Total || spondents Total spondents Total
ART . 43 16 55‘ 21 2 1
[ " -
Gen. Musicl 59 | 13 [ 41 9 ||'-— —
" Vocal Music| - 60 ‘| 20 35 ] s 2
Instrumental ) g ]
Music, ) 43 16 53 - 20 4 2
“ Dance. " .|| 7T 15¢ 29 6 . - — )
Drama . 63 20 - 3 |. M 2 1°
. - S-6°
N '
\ ‘.‘ . v

. 3
s " ‘ -

Schools where some instruction in the Fine Arts 1s.required o every
student for graduation

B Any Comt:':- ;
. g ) of s "*4
N ART MUSIC | DANCE | DRAMA | Fine Arts
lo T
K <
Percentage of — .
Besponden_ts . 1 ' 1 1 2 2 Ce -
Percentage of _ -
i * Total ~~ ) 1 1. 1 2 2
. - S-7 , '
>
l' N
4 -
196 . . - |
FRIC 167 1




Is 4! credit given to Fine Arts programs?
NO'CREDIT LESS CREDIT EQUAL CREDIT
% of re- % of % of re- % of % of re- . % of
spondents Total spondents Total ~ || spondents Total
Art ~ 1 ] 1 8 8 90 87
General Music 3 2.‘ 10 5 87 46
Vocal Music 1 1 9 7 90 70
Instrumental
. Music — - 13 12 87 85 =
Dance 22 6 25 . L7 53 15
. Drama 7 5 7 5 85 62
. / s-8
// ‘
/ ' '
e - °
Any change in the Fine Arts programs during the last 5 years?’
- ‘Expanded No Change Contracted = *
l 2 -
—k: %-of-re— %-of- - % of-re- %of .|l %hofre- | %of
spondents | Total | spondents Total s v-adents| Total
Art - 64 60 28 26 8- 8
Music 53 48 35 32 13 12
Dance 1 5 80 38 4 9 4
Drama 43 34 48 38 10 .| 8
. s-9
' 197
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ey

Whais Teaching Art?

' Numberteaching
Number teaching Artand
Artonly . other subjects *
% of - % of"

‘ _ Teachers Teachers
Teachers with completely -t .
sufficient preparation in
Art education ) 82. * - . 11 -
Teachers with some, but
not sufficient prep-
aration in Art education 2 2

- = - g
*Teachers with no special . '
preparation at all in O
Art education 2 2
. . S-10

Amount of money spent by large enrollment scHools per pupil on
) consumable art supplies

i
s

T
$8 or
81 82 $3 $4 $5 $6 87 | more |

. Percentage of

Respondents 27 | 12 | 23| 4 19 4 8 4
I *'Percéntage,o'f
- Total ° g4 7|1 t 1 -2 1
S-11

198 109




v

Amount of money spent by medium enrollment schools per pupil on
R . \ ; * consumable art-supplies

v b 7 “$8 or
81 $2 $3 s4 35 $6 s$7 more

Percentage of

respondents 18| 14| 14| 25| 14 & | — | 11
Percentage of
Total 6 5 5 8 5 1 - 3
S-12
Q

Amount of money spent by small enrollment schools per pupil on
consumable art supplies

. 58 or
-$1 $2 $3 s$4 $5 $6 87 more

Percentage of

respondents . 9 | 22|19 8 | 13| 6 | 6 |19

Percentage of* ) |

Total a |l sl 72|85 21]2]7
S-13
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Check the following art subjects that are.offered

Incorpor;ted.within .
Specialized a General Art After-Schoo! ™
Course X " Class Activity Only
% of re-J % of || % of re-J % of || % of re-| % of
Ispondent Total [spondentsy Total |[spondents| Total

Art Apprécia- '
tion/History 14 10 86 63 —_— —_
Commercial

Art 41 24 59 35 — —

3

Drawing 41 34 58 49 1 1
Painting 43 35 57 46 - —
General ~ :

Crafts 35 26 64 48 - 1 1
Sculpture 37 29 63 51 — —
_ Ceramics 45 35 54 41 1 1
Graphics and . :

Printmaking 29 21 71 50 — —_—
Metal and

Jewelry 49 28 49 28 1 1
Weaving 19 .10 81 42 - _
‘Design 18 13 82 59 — —
Photography || 62 13 18 | 5 30 8
Cinema-

tography 31 3 54 5 15 2
Other 64 |- 12 24 5 12 2

., 841




N How many specialized art room. does your school have?

.0 1 2 3 4

Percentage of
Respondents

Percéngage of
Total

Average class size ‘of Art courses

Under. |- 20- 26- | 31-
20 25 30 35

Percentage of -
Respondents 50

. Percentage - of
Total | 26

S-16

\

Average student load per week for Art teachers
A

Under | 300- 401- 501- 601-
300 400 500 1. 600 700

Percentage of
Respondents

Percentage of
Total




- N

. -

Amount spent 1973-74 on consumable Art supplies !per student

$15
0 81- | 83- | s5-| $7-| s$9-| s$11-| $13-| or
2 4 6 8 10 12 14 | move:
-Percentage ' N
of Respon- 3 17 16 19 11 15 4 5 1
dents
Percentage ' .
of Total 2 12 12 14 8 11 3 4 8
S$-18
-, . YES NO
’ - % of re- % of % of ro- % of

spondents | Total spondents Total

Do Art courses meet for
© a minimum of :
~ 200, min. per week? 99 94 1 1

‘Do any Art tei Laers service
more than one school? 15 - 15 85 80

Does yoﬁr district have an ||,
Art supervisor? . 21 18 - 79 A

Does your school have a

specialized Art room? . 89 82 - n 10
Does your school have,

? sufficient space for .
Art instruction? 47 42 53 - 48

¥

Does your school have
sufficient equipment for
Art instruction? 56 50 44 39

Are library facilities and

resource materials available .
for*Art? - 86 78 || 14 12

\ . S-19

Q 202 ! ey




/

Check the following activities that your school financially supports at least

once a year:
T
" Art Exhibits Art Exhibits .
Fiéld Trips in School Put On by
to Art By Outside Students of
. Exhibits Sources Their Own
M Work
Percentage of ,
Respondents 42 19 67
Percentage of i
» Total , \\39 18 - 62

\si'zo ' .

ERIC
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Check the following Music subject's that are offered < /
. ) -

Incorporated . ) /
Specialized within a After School -
Course ° Generzl Class Activity-Only
- . ‘% of re- | % of % of re- % of || % qflre- % of /
spondents | Total || spondents | Total | spondents | Total °
. [
Music ' Tl
Appreciation 41 15 © B9 22 —_ ) =7 f
- - ]
Theory and . . ;o ) . ,
Harmony |, 60 27 " 36 16 3.5 1 2
Band 93 88’ 7 6 — -, /
Stage Band 36 19 6 3 59 32 /
Orchestra 91 25 6 2 3 1/
i
~Small J
Instrumental 31 17 15 8 54 . 2i
J
- L
Piano Classes|| 57 5 33 2 — -+
: i
g T
Choir 92 71 7 5 ‘1 ‘/1
} |
Boys’ -
Glee Club 79 17 7 2 14
Girls’ '
Glee Club 93 40 4 2 4
Small Vocal
‘Ensembles 38 20 12 6 50
Other 69 17 1 3 3 28
S-21 . ;
o 04 o ;

| 11H o




YES

NO

, %ofre-| % of | % of re- % of
‘ spondents|  Total spondents Total

-~

’

Does the scho‘@'l schedule
* provide sufficient opportunity
for students to elect desired

music experiences? 49, 45 51 46
' Are any of the-instrumental .
music teachers required to 2

teach vocal music? 18 17 82 78

Does your district .have- a .
music supervisor? « 28 26 72 68

Isr there sufficient space for: ’
General Music? 61 36 39 23

Vocal Music? o7 58 29 24
Instrumental Music? i 68 62 32 29

. Does your school have ade-
quate facilities for music
performances? » 59. 53 .| = 41 . 36

Do you have sufficient : . .
equipment for musicy in- .
struction such as pjanos, . ¢
autoharps, rhythm equip- = N

ment, etc? 55 ' 50 45 41




YES NO

> % of re- % of % of re- % of
“ spondents Total spondants Total

K

Do any ofr your music -
teachers teach at more than :
one school? ) 67 62 33 30

i

Do you think additional
- training in Vocal Music is,
necessary for the In-"
-strumental ‘Music Teachers
-who teach Vocal Music? 53 a2 47 "

-

s-23"

‘Check whether your school provides financially for groups of students
from your school to attend musical performances at least once a year

‘; performed by:
College or university Professional - ' /
groups groups Other

Faréedtage of ) _ R
" Respondents : ‘23 14 2

Pércentage of -

Total 21 . 13 2

S-24 )
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e «

- A »

Check the following that your school provides an‘ annual budget for

Supportaed totally\ *Supported partially

" by_Public by Public
School Funds School Funds
i - ‘ S - 5 L
% of re- % of % of re- % of ’
~ spondents | Total spondents| Total
<
Purchase and repair of || e .
musical instruments. in suf- . W -
ficient quantity . 62.. 54 | . 38 - |~ 33 S0
. " % 3 N v -
Purchase of pri"nted choral i, )
music in sufficient quantity 76 57 24 18
.Purchase of printed- . ~— ) . _‘
-instrumental music in . '
sufficient quantity 7% 66 25 22

Purchase of recordings, : .
tapes and"discs, —_—
films, film strips and
raw tapes 62 ' 46 38 28-

M Library and resource ‘ L,
materials for-music o
instruction to meet A.L.A.
requirements 75 47 25 15

S-25

‘
-~

Maximum number of schools served by any one Music tdacher
/ ) ‘ . 8-
. 1 2 3 4 5 ‘6 7 or more

. Percentage N

of Respon-
dents 26 °| 30 |20 {10 | 4 | 4 2 4

A

Percentage )
of Total 23 26 118 8 4 4 2 3 .




Check the average student load

your full ime Music ‘eachers have per

week
General Music Vocal Music Instrumental
‘ Music
" % of re- % of % of re- ‘V? of % of re- .. of
spondents| Total | spondents| Total [spondents| Total,
Under 300 56 15 55 - | 39 58 52
i B b .
300-400 18 5 9 6 11
401-500 6 2 11 ‘8 4 4
501-800 — - 2 2 4 4
601-700 . 6 2 3 2" 5 5
: < -
Over 700 15 4 20 14 16 14
5-27 )
Check the average class size of your nonperformance M‘usac courses.
General Music \Vocal Music4 Instrumental
Music
%ofre-| %of | %otra-| %of § % ofre-| ¢ of
spondants| Total [spondents] Total [spondonts; Total
Under 20 24 12 22 8 27 10
[4 i
20-25 23 8 17 /’ 6 25 9
26-30 19 7 13 [ 5 6 ‘2
31-35 11 4 15 ,} 5 6 . 2
f
36-40 6 2 7 / 2 8 3
1
Over 40 6 2 26 / 4 <7 10
\ s-28
O 208
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Check if dance is integrated within the:

PHYSICAL . L F
EDUCATION DEPT.| DRAMA DEPT.| MUSIC DEPT.

Percektage of

Respondents 98 ‘9 2
Percentage of ‘. . .
L& Total . ’ 33 3 1
\ _
he ‘ . S-29°

Who's Teaching Dance?

.

o

4 s . - iy Mumber teaching
Number. teaching Dance and
’ Dance cnly Physical Ed.
. \
) ) % of < . % of -
. Teachers Teachers

- ———

Teachers with completely sufficient
preparation in dance educatjon. 13 N 24

T 1
Teachers with some, but not

sufficiert, preparation in dance -
education. . i 7 47
a . iy o
Teachers with no special _ o -
preparation at all in dance L7 : )
education. - 9
¢ $-30 -

i8] Iy

El{llC 180 o

- - . \

+




DANCE PROGRAMS o

YES NO

% of re- % of % of re- % of
spondents Tota! spondents Total

Does your schoo!
have an autonomous

Dance Department? .. 2 1, 98 33
Dues your school ]
. have a D*~trict . [ .
-7 Supervisar? 11 - 4 89 J

—

Does your school
provide adequate equip-
ment for Dance

instruction? . 38 12 62 18
Is there an accompa
available for
Dance classes? 21 -7 79 25
\ \ S Al
Is there an adequate tm
performance area for ' 1o
Dance? - 68 |. 23 32 11 5 )
Is there a
© performing group? - 27 9 73 25
' ~5-31
? .3
- " Average student Ioad—fo.r Dance teachers |
) ' Under | 300- | 401- | 501- | &01- | oOver
. 300 400 500 600 700 700
Percentage of : '
Respondents 73 —_ — 7 7 13
Percentage of .
Total 8 —_ - 1 1 2
§5-32
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Check whether your school provides financially for groups of students to
attend performances at least once a year performed by

P , College or
University Professional
Dance Companies Dance Comparny Other
Percentage of
Respondents 1 7 2
Percentage cf %
Total 4 2 1 .
« S-33

What 1s the average number of dance recitals or productions put on each
year that are open to students only or the general public?

+

Stud(;ms Genc;ral
only Public
% of re: % of % of re- % of°,
~ spondents| Total gpondents Total
None ~ - ‘ 69 19 | 68 | 18
One 14 4 21 5
Two 1" 3 - -
Three 3 1 - -
Four —_ — — _
Five . — —_ 3 1
R Vgi“\-.,_ . - — * 3 1
Seven - - — - —
o ? s
Eight or more \\ - 3 1 6 2
S-34
3
- < -
’ 211




- N %

Average class size—for Dance -

Under 20- 2”6- 31- 36- “Over
20 . 25 30 35 - 40 lao

Percentage of
Respondents

-

9 3 23 23 | 20 23

Percentage of ]
Total 2 1 6 6 5 6

S-35

DRAMA PROGRAMS

YES NO

-

% of re- %*o’f % of re- % of
-spondents Total spondents | Total

Does your schout
have an autonomous
Drama Department? 9 8 91 78

Does your district
have a Drama ; .
Supervisor? 3 2. » 97 72

Are the facilities
provided for Drama A
performances adequate? 51 38 49 37

Does the school pro- .
vide'sufficient equipment™ . )
for play-production? \ 43 32 57 43

-

. 183




! Average class size of Drama classes

Under. 20- 26- 31- 36- | Over
’ 20 25 30 35 40 40
Percentage of )
Respondents 15 46 31 4 1 2
Per¢entage of
Total - 11 33 22 3 1 2
i - 8-37

Check if the Drama dept. is integrated within the:

T_ #Music Dept. _English Dapt.
Percentage of -
Respondents . 10 85
Percentage of
Total 7 57
‘ 'S-38

) Who's teaching Drama?

—

Number teaching

Drama only

Number toaching
Drama plus
other suujacts

184 -

% of % of
. Teachers Teaclisrs
" Teachers with completely ’
sufficient preparation in
drama education 21 , b6
_Teachers with some, N
but not sufficient. !
preparation in
Drama education - 4 14 -
Teachers with no special
preparation at all in .
Drama education — 6
$-39 .




Check the facility your school provides for Drama performances

Theatre Mutti-
rosorved for purpose
. T No performing Gym-_ | Aud., gym,
facilitios Arts nasium| cafeteria Other
Percentage of | R
Respondents 5 52 11 . 31 1
Percentage of ) )
Total 4 38 8 23 1
S-40
k4
<,
//
, Check the type of stage that your school uses
Prosconi;lm l '
or Arena or Temporary
Traditional Contral Platform Other
Perceniage of ’ '
Respondents 87 4 1 8
Percentage of !
Total 62 .3 1 5
S-41
, 4
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Chec‘|‘< the following Drama/Performing Arts subjects_ offered.

- Sp;acialized Incorporated within a 'After School
Course General Class Activity .only
% of re+ 1 st % of ro- % of! % of ;a- % of
spondents |~ Total spondents Total " spondents Total .-
Acting 45 . 29 . 44 28 1 7
Advanced | - . E
Acting | - 54 22, 33 * 14 13” 5
1 4 ) \ — -
Stagecraft/ . ' PR AR
Play:Prod. 42 27 41 26 + 18 12
- .. 1
Interpretive * . . ) .
Reading 21 1 66 ' 35 \13 7
Dramatic N . .
Literature 35 19 63 35 ° 1 1
Mass Media 64 32 34 17 2 1
Other 61 8 - 33 5 6 1
’ S-42
Check whether your school provides financially for groups of students
from yov. school to attend Dramatic performances at least once a year
performed by: )
l . | Collage ,or univara.it'y Community theatre | Professional tl;eatre -

. theatre companies | ~ coempanies companies:
H ]

Percentage of,
Respondents 30, . 16 20

Percentage of
Total ‘ 14




Give the number of Prama performances in the following categories that
will be presentedﬁthis year (1973-74)

Student Audience

Open to tho General

Only Pubtic
, .
% % of % of
Performances Performances
Musicals | - 2 "6
Full le gth' plays 2 24 ' R
One-act plays 23 . 18
Children’s plays -5 ﬁ& TNy
Talent shows .3 6
Jr. or Sr. Class plays 1 5
S-44 ’
) /
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