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Abstrect

Iearning another dialect of one's cwnrla.nguage is a’.'s'pecial
-case of language learning, It d.:i.ffers from the learning of
/‘another language in several weys, including the fact that the
léarner does not always automatically recognize the d\if,férenct_a
between the two dialects, The hypothesis being tested hére was
that lessons in some s'irmp’]._e contrastive analysis of differences
between Standard Engliéh and Blaék‘ English would hélp speekers
of the latter improve their skill in using the former, The
~ results were incoimlu;ive regerding that hypothesis,

. Dete are reparted concerning the use -of. Standard English by
the black and white high school students who serwved :;a‘s subjects
‘both in spontareous speech and in a variety of other oral and
written tests of English usage, The measur,es; themselves were
compared for difficulty a,nd“'cor;{elatj,ion' with one another, The
use of various forms of negatives is reported as well as some
/data. on the attitudes of high school students toward Standard
English, ’

A second experiment showed that elementary écl{oql children
#ho spesk nonstandard English read texts in Standard English

as well as they read texts in their own dialect, and that their

oral reading 'errors' are as often translations from nonstandard
. . 7
‘into standard-as vice -versa,
s
A third experiment showed that bluck children use more

Black English forms in retelling exciting -stories than in




retelling academic material, The audience to whom they told
the stories also affected the standardness of their speech,

but girls and boys did not differ in this respect.
C o
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'Introdﬁction"

Black Nonstandard English in the High School

Experiment I: The Effect of Gremmatical Knowledge on

Developing Competence in Standard English

/
i

The general hypothesis of the present study was that speakers of
a nonstandard dialect would acquire more competence in the use of standard

forms if their insérugtion,pfovided a clear and simple knowledge of the

grammatical differénces between nonstandard and standard forms, If the

instruction, on the other hand, consisted simply'of‘rote drill in standard

forms$ with no attempt to show the ébntrasting grammatical structures, then

N .

we supposed that there would be less gain in-command of the standard forms,
4 P ] .

To measure competence in standard forms, we examined -spontaneous speech

as well as a variety of oral and written—Langqgge—exercises similar to

. . & 3 ‘
ones commonly used in schools, These included #ritten compositions,
gr@m@at}cal transforﬁation exercises, f11;1§§ id the'graﬁmaticglly standard

form in a given sentence context, selecting the standard sentence to
\ ’ ' )

-express the meaning shown in & picture and translating nonstandard. sentences

into Standard English. We'expected‘th&t grammetical instruction woﬁld

have different effects on d;fferentilinguistic'performances; ' |
We selected for study two grammatical patterns characteristic of

Black Englishzﬁhibh—d;fferéd clearly from Standard English andfwhi;g

are stigmatized in their nonstandard forms, Black English is characterized

s,

by almost exclusive use of the "double negative" or "negative concard"

- @ ;
rule in negative sentences that includé indeterminates or certain a?verbs.

.

Black English also differs from Standard English in that ‘the third %erson

singular present tense verb inflection 1S'frequéntly 6mitted{ih the former.

In each case the standard form is generally considered to haVe—higher




social statns.

mne design--of -our experiment involved three groups of subjects wno
used these particular Black English forms in their speech and in several
of our tests, All 1ndividua1s were interviewed and tested both before
" and after they were given one of three instructional programs on these
grammatical forms, One program gave & systematic lesson in the use of
.the~standard verb 1nf1ection,usiné concrete examples and a minimm of
technical grammatical terminology, but organized to show clearly the
grammatical contrast between standard and nonstandard verb forms. A
Second program explained and illustrated the contrasting negative rules
in a similar simple but' systematic way, A control program gave nonsystematle
orrrandomly ordered examples requiring tne use of the standard verb and
'negative forms similar to the kinds of exercises commonly found m
English workbooks and also similar in form and number to the responsefitems
in our systematic programs. Thus we oould—measuré forfeacn individual
the difference between grammaticalqperformance.on a particular form—before
and after one of three learning experiences, The subjects® gain in
competence on the standard verb inflection could be measured after a
-systematic program on that inflection, after a nonsystematic set of exercises

“

including items on that inflection and after exposure to-an unrelated program
\
on the use of the standard hegative rule, Gain in use of the standard
' 7
negative could be compared after systematical instruction on that rule,

after'nonsystematic grammatical;examples and -after a (for them) 1rre1evant
verb'program. The nonsystematic control lesson contained items on both
the negativé and verb forms, It was roughly the same length as the
Systematic:programs, but since it contained only items directly using the

forms in question without the additional material that contributed the

’

AN




grammatical explanation, it also gave the subjects as many actual chances
w2 )

40 use the standard forms as did each of the systematic programs, 'Thus

all grodps experienced the same pattern of pretest-lesson-posttest and

)

the control group mede as many relevant responses as each experimental
| [

_group on the particular form being tested,

“Method

Subjects. Three ninth and tenth grade classes in ‘Developmental

English' at the New London (éonnecticu\t) High School provided the

sﬁbjects. 'Developmentai\English“is offersd to students whose language ,’

’ competence is considered to need development, All the students in the

three classes were interviewed and pretested to. select those whose usages..

. \,
included the two nonstandard forms;we were measuring, Twenty-one were

selected whose use of both standara forms was lowest‘on the’ la.rges{; number
of our tests and who al o showved at least some spontaneous use of t\tie
nonsté.ndard alterqate.s“ 0f the 21, 15 were English-speaking black Ax'nericans‘,
3 were white and 3 were Pugrto Ricans, The whites and VP_ue,r;;o Ricans use
.thé double negative because it is a widespread nonstandard usage bgr no
means confined to blacks, Their use of the zero verb inflection may be the
conseqqen.ce of considerable exposure to Black English. The 21 were 'di—vi;ied
into three groups, each containing 5 black sfudents, 1 white and 1 Puerto
Rican., The three groups wez\'e sele;cted -s0-a8- to be roughly equivalent in
thedr- initial use of both nonstandard forms, Each group i‘eceived the

“same test treptment but a different intervening iessdn in- grammar,

»

Materials: Verb tests, Speakers of Black English frequently omit the

third singular verb inflection, thus producing sentences like the following

He play a lot, My father sé,y he want to get awvay.
Howeverf, there are few or none who consistently omit the inflection or who

- \ .
use it with plural subjects, so it is possible that many who use it

19




relatively seldom 2ctually understand its grammatical meaning and are able-
[N ¢ N
to use it when they feel it is necessary, We therefore used & variety of
(B N .
tests to tap both active and passive competence at different levels of

conscious control, Oral tests were administered and recorded on tepe

i

viddally except as noted, Written tests were given as part of the “

classroom work except as noted. Two comparable forms of each measure

.-

were used in counterbalanced order as pretest and posttest.
A, Spontanecus usage

Bach student was interv1eWed along with one other student from the
same class and the conversation was recorded on a Uher 4000-L tape
recordero The interviewer asked about school and play activities,
attempting to elicit as informalﬁe st&le of speech as possiﬁle.

Questions about. regular activities were asked in order to elicit simple
- EPERN
present~tense forns. ¥rittén use was measured by asking far written

n—

composltlon on toﬁlcs which seemed likely to generate present tense verbs.

The compositions agd tapes “Were searched for all instances- of third person \

\
slngular present te%se verbs in which the Inflectlon clearly was or was

not used, and the\
3

. where the 1nf1ect10n occurred |

|

score derived we.s the pr, ortion of all such instances
B. Context-cue test

A singing blrd 1s a\blrd that

— —— T et w——— oo

. |
\ Subjects were given sentences such asfthe following:
V

Roaringrtigers are tigers that .
o N i /‘ ) ) o «
In the oral form the'experinenter read the sentence ending without a

. . ' , K
falling intonation, so as to, suggest that the subject add the proper word,

The subject responded orally with the required verb, In the written form

N

f

" they were instrnéted to, "Fill ia one missing word in -each sentence,"




' Three singular and one plural verb were .scored on & scale of O to 10
/

7 .
according to carrectness in using the inflection and differentiating

between singular and plurdl, .- A -

C. Time transfornntion

1

Sub,jects were shown & short typewritten story told in the pa.st tense’ ‘
and instructed to "change the story to something that still ha.p_f;ens ) i
the time,. " About eight sing‘u_lar verbs were scored to find the proporticn
. oﬂ, those actually changed to present tense which were given the 's' '

1
A
- jinflection, AN : ’

\\
.

N

\D. Numberh transforxfxation
In ‘the Qral form of the mumber transformation test, the sub,jects
Iy

were read aloud 10 sentences like the f})llow:mg . / .

At noon the sisters 80 to Dunk:.n/Donuts.

At n:.ght oy brothers 8o to the/ movies,

The instructions asked them 1o "change these sentences'_,so that they tell |
about just one sister (or brother). In the written form & nine-line typed
| story was shown with instructions to "cross out every word that medns
there was more than one -person— dgi.‘ng it and write it over sor there- is only -
'qx"{e." ‘l'tesponSe\s were scored only if \the student actually changed lthe
su‘;ject to singulaer and used a present\ tense verb, The score was the '
X prcp’o\r\tion-ofl these verbs which\rwere gﬁen w*lthi t{xe; 's? ending. N
E. Story corrections 1\ ) ';‘
A 13-line typewrltten story, modified fnom a nz;rrative recorded from
an 8 year old speaker of Black Engl:.sh was given to sub:jects with the
/ instructions, "A boy told this story. He told it in everyday \colloquial

English, Cross out every word that isn't in formal business Enélish and




o

/ ' o ,
7 . :
write in’the formal way to say thé same thing." (The use of the terms
'everyday colloquial' and 'formal business' English were selected in

consultas ion with the teacher, who also introduced them in class work.)

&

+ Most of tl/le'pr‘esent tense verbs lacked the inflection.,. The subject’s

sccre vas the number of these verbs that were corrected to add the 's',
provided the ending was still appropriate after other changss had been
made in the sentence,
‘F. wdrd’choices

y A.common English lesson cocsists of sentences like the foll/.cwing:'

e

Martha (like, likes) chocolate,

but her brothers always (want, wants) vanila,
Our wcrdﬁ.chdices test cohtaiﬁed four §ucﬁ choices of which three required
singular and one a .plu;ral verb, The test was scared on a scéale of 0 to 10

~F

according to correctness in choosing the inflected form and dif.fferentietihg

between singular and plural.. -

"Ge Picture-Meaﬁing Test o

To test I;assive comprehens\:{.on of the verb inflection it is necessary
to have mini\ma‘I paire sen’tences\ tha.t are identical except‘for the presence.
or absence -of the inflection, but, which have different meenings.: The.
difference in meaning, furtbermore, must be ablé to be clearly represented
in nonverbal form, such as by & picture. The verb inflection has, ir
fact, three distinct 'meahings': third person, singulsr, and present tense,
The\ ‘te\nse meaning is more likely to be understood than the number meaning,
Torrey \'(\1'9_71) found that black children who t;se,d the inflection

: /) b :
inconsistently. could distinguish . between pictures representing

\\
-She puts a Ri}ture ER' and She L & pictur _2, \

mach better than they could distingui sh between singular and plural use

- / \




/9
" of the inflection, Tt is difficult to find minimel pairs to test the
\ 1

/

‘singularhikgping since any such pairs must €lso have singular and plural
.- subjects, and these will nearly slveys differ,in the noun inflection,
Minimel pairs can only be found using nouns that are identical in

sir . 'nd plural, such as drer, fish and sheep, The sentences -

Tne‘sheép~runs. and The sheep run,

+

can be matched with piétureﬁ shOWing_gne sheep or two sheep, respectively.

% ' Three such items representing the three allGmorphs of the inflection .

~ 5

o \ -
fom{pz‘ised' each\subtest, The tests were pattérned after those of Fraser,

Bellugi and Br'own (1963) testing 'comprehension', or ability.to select

/

-, the correct picture to match someone else's sentence, and ‘production?,

or ability to produce the correct sentence form to match a given picture.
We also tested reading comprehension, the ability to match printed -

sentences to the correct pictures, and written production, the ability to

write the correct sentence under each picture, The score was the proportion
of scorable responses- that conformed to Standard English for each type

of response,

- . v

|
| .
After the written productigg test, one pair -of the test pictures
was used to test explicit grammatical kgowledge. The pictures with
their typed céptions'in the correct places were shown, The 's' inflection
was typed in rcd, The experimenter asked, "Can you tell me why does the]
/,oné with the red 's' go with this (singular) picture?" Subjects who
an§wered, "Because thete is only one sheep" were scored correct, Those
o

who réjected the match and said the one with the 's' went with the

plural picture were scored incorrect.




Materials: Negative Tests. Speakers of Black English rarely deviate

from the negative concord rule (Labov, 1972a) ar ‘double negative®! in °
_those negative sentences which contain indeterminates or certain adverbs,

p ! «
\ﬁdral and'written tests were again used to assess active and passive

\ .
?competénce with the Standerd English rules of negation far such sentences,

4

] t -
~ A, ©Spontaneous usage .

The same interviews that assessed verb inflection use were .searched—

o e

for standard and nonstandard.negative uses; Written compositions on
topics 1ikbly to elicit double negatives were also obtained, Scores

Trepresented the proportion of standard negatives used ‘out;of_.the;:%otal

o

number of sentences that could have shown negative concord, that is, that . <~
. N “—/J _

. B " contained ixid.et;erminates oy adverbs. tlda.‘b have negative formf_'.,v T
///

e

B. Opposite transformation '

produce sentences that "mean the opposite" of a given sentemce, -such a8y

>

I can pick some flowers there, \ ’ \\

Anybody can read this, , , {

t
H

In the oral form the experimenter read the stimlus sentence and recdrded ~
" the oral response, In the written form the subject read a positive
-sentence on one side of the page and filled in blanks té form a negative \

sentence beside it, for -example: ) -

)ﬁ? I can find some enimals there,

I find animals there, °
: ResPonseé were scored only if they todk the //expected form with a double

negative' or with the Stendard English equivalént. The proportion of
* !

x ¢
standerd negatives out of this total was the reported score,

|
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A

i ‘ \

~

C. Sentence and stary corrections _
! L ‘ .

-

N
Sentences containing double negatives were read to the subject with
/

.

——

the instruction to "tell me how it would be ln formal business English."

In the written form a list of typed sentences was given with the

instruction, "If you find something that is colloguial, cross it out

and write it /6ver in formal business English." Sentences like the
following were included:

Y
15
[ ’

Mary can't hardly meke nobody laugh.

' _I_ don't never want no trouble.

In addition the sa_@e tyinewritten 'st-:ory used to measure corrections of .
- yerb infl’e;’:ﬁions was scored for correction of its double negatives.. /
In all cor}t'ections tests responses were scored only if ;;,ey— were, in ‘ ;
fact, translations of the sawe meaning into Standard English negatives, - j
The propqrtiog of negative usages changed in'tor sta:pdg,rd Af-onfm out of the : - -

total either changed correctly or left in nonstandard form wes the scare.

i
!
;
-

D,' Word choices - )
The same test used to assess the verb inflection éSntained items /

that tested the negative, for example:

Tom won't (never, ever) have enough time.

t

The score was,jbhe proportion of examples in which the word selected made
\ .

Nobody (can,?can't) do- that.
¥ el

R

the sentez;\c‘:e "Stand‘ard English, {
i < |
r \ - ]

" Results ’ o /\

. T * N \\
orel tests of the verb |

!

A comparison of pre- and bosttest scores on

inflection and negative for subjects who receive;{ systematic training ' ,

s . / n‘ "‘\7'
pregrams on those uwo usages respectively showed no differences that

B




4 might support the hypothesis,

This was true whether all subjects or

only black. subjects were—considered. Differences were also insignificant
for the control groups. The written posttests were not completed by

enough subjects to make any comparisons,

Discussion

The design of the experiment on the effect of grémmaticél knowledge

essentially proved not to be feasible. Although the classroom setting
of the procedures seemed necessary to jusnify phem to the student
'subjects' and also to enhance generalizability for educationel nurposes
it also created schedule problems which led to-a. postponement of the .
essential written posttestlng until months after the training procedure
and also to -our failure even to obtain many of the key tests, The

glassroom setting also made it impossible to be sure in individuel cases,

that the tests were the work of the person whose name appeared on the
;ipaper,,since mich copying and mituel helping was characteristic—oftthe’
‘classroom, With a small mumber of subjects, we could not affard the J
resultant errors.
Tt seems likely also that the training programs themselves were too-
short, They were -carried out individually in two sessions, Previous |
attempts to teach the use of the verb inflection to yognger—children—had—

shown it to be a difficult task. In one experiment (Tarrey, 197é),

involving only one short training session, second graders made no progress .
at all, In the second (Torrey & Silverman, 1971), which provided four
sessions on four different days, there was significant improvement in use

and understanding of the ij?leotion for children entering the second grade,




It is possible that despite their more advenced age, developmental \

Epnglish students in junior high school also need mare time to absorb

- this rather subtle grammatical form at an intellectual level,

’ R -

Discussion; Comparisons of language use between groups

Tables 1l and 2 show the mean scores for three -subgroups of
' students o{n oral ard on written tests of the stendard verb inflection,
which were given to substantially all the developmenta.l English students,
Whites scored signif’icantly more standard on all of the aral and most
of -the written tests. Although numbeLls of Puerto Ricans are very small,
their re.su.'!.ts were more similar to the black scores than to the white
ones on, oral tests and on most written tests., On all tests where blacks
and whi'tes differed —significantly, Puerto-Rican averages were b,etween
the tve,,but sighificantly different from whites only in composition
and the picture-meaning tests,
‘The explici‘t grammatical knowledge- of blacks and whites was compared
’ on the written picture-meaning test by considering the proportion -of each
group that answered correctly when aske’c.i directly why the caption with
the verb 's’ went 'with the singular version of the picture. Teble 3 shows
that 40% of the 20‘ black students end 71%.of the 21 white students
answered correctly, -All those scored incorrect sthought the verb. 's!?
should go with the plural pieture. The difference between these
proportions is significant at the .OL level of confidence. Tt is
interesting to compare these pr0portions for black and white tenth graders
in developmental English with the results for the same kind of test given
to white students in & predominantly white and middle class school, also

in New London, There 60% of the ‘white second-graders answered the same




Table- 1

Groﬁp Comparisons |

Mean Scores on Orgl Tests of Verb Inflection

Speech Context Number Picture-Meaning . Mean
- [ Cue Treans-  Comprehension Production Oral,
formation Tests
Black\Mesn .64 .67 .62 -2 25 ko
N 21 23 23 23 23 23
White Mean .98 93 .90 5T .55 JTT
N T21 23 <21 23 23 23
Puerto Mear - .63 .52 .60 LI 13 L)
Rican /N 6 6 ) 6 .. 6 6
) ‘ _ .
A ; ] 7 L
Black t - 5.0k 3.26 -3.38 3.13 N 3.05 b358
White p< .001 7 .01 01 ol \ 0L .00L
Black . ¢ .09 1.06 .18 A1 1,04 .83
vo B . - i /:
Puerto p< ‘
Rican
White /t 4,35 3.2 2.77 2419 - 2.51{ 3.72
Ve ) )
Puer,to/ < .001 .01 .02 .05 02 - .001
Rican , \

2

* The subscripted' numbers represent the N for each: mean,
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Table 3
' Proportionh of Correct Answers
On Test of Explicit Grammatical Knowledge
for /Black, Puerto Rican and White Students
Black. White
. ® -
Correct 8 . 15 -
,+ Incorrect 2 12 6
/ Proportion T
. Correct B Y oTL

Puerto Ricen

1
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test carrectly and 83% of the fourth graders, Apparently age is not the
only-factor in this kind of grammetical knowledge., '
' Group differences for the negative, shown in Tebles 4 and 5 for

.oral and written tests respectively, are mch less clear, Although

.blacks are significantly less Standard than whites in their average

scores based on all tests taken, they differed on only four of 't,h'e'

elght particular tests, Whites sere significantly more likely to change

* double negatives to standard forms in both oral and written presentationg

TN
and more likely to choose words to form-a standard rather than a

double negative, Whites were more —sta,nda.rd,than blacks in spontaneous
VSpeech and written composition, but differences were not significant.

/
One reason for the lack of significance may be that the m:.mber of sub/Jects
who actually used scarable negatives was very small, but the observeg’
differences in use of standard and nonstandard negatives in written.

composition-was also very small,

Discussion- White versus black

A

It is clear that the frequency of omission of the Standard English

/

verb inflection in sPeech is related to the individual's ability to
| \
respond in Standard English to-a number of other verbal tasks of the

kind frequently required in ‘school, It is also related to,abirlity to

. - . ) e . ' M N ) /
understand the inflection as a sign ‘of number as measured by our picture-

. ; /
meaning tests., Both oral and written: performances are relatéd, oOur

‘white students, who used the inflec’:tidn 98% of the time in »épeech and

92% in writing were compéred with the black graup, who averaged 649 in
speech and 48% in,m:iting. The differences between the group: averages

on the other tests are the basis of our assertion at this point that




Black
N
‘White
"N
Puérté Mean
Rican N
Black t
V.-
White p<
Black t
Ve
Puerto p<
Rican
White t
Ve
Puerto p>
Rican

N
© Table 4
Group Comparisons

Mean Scores on Oral Test$ of .Negative Usage

\

Spontaneous . Opposite Sentence
Speech Transformetion  Coérrection
19% 19 . 23
10 - 20 23
.18 .88 Ll

L T4 6
T 153 1,24 3,66
.01
1.71 81 - 11
2,00 .13 2,30
05 .05

* The subscripted numbers represent the N for each mean,

16,

Mean
Oral
Negative

2.66

.02




Table 5 \,
Group Comparisons

Mean Scores on Written Tests of Negative Usage

Opposite Correctioné ‘ Word .Mean:
Composition Trans- Sentence Story Choice Negative
formation .
Black R 38 w500 56T Ls3
N 11%* 22 20 22 22 25
White B =68 69 L 80 L0
N 8 22 22 20 T 23 2h
Puerto Mean W15 .69 35 .28 5T 16
Rican N 2 L 6 6 - 6 6
Black ~ t 29  1.10 4,09 .03 - 2,68 2,64
v, - ‘
Black t .10 067 .31 1,40 <Ol .76
Ve -
Puerto p<
Rican
White. ¢ .07 .03 2.75 1.46 ' 1,95 2.33
Ve : . \
Puerto p< .02 . .05 .05 >
Rican ’

* The ‘subscripted numbers repreéent the N for each, mean,
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these performances are interrelated, Data on intercorrelations are

shown below, i
White and black students showed less ,di'fference on the use of
a double negati\.res than on the verb, ' This was expected since the double
. negative is characteristic of nearly all nonstandard dialects of English,
whe;eas the omi’ssic.:n of the verb inflection is more peculiarly blac;k.
Labov (1972a) reports. almost exclusive use of negative concord by his
speakers of black vernacular, whéreas our black" subjects used 42%
standard negativés in speech as compared with 61% for their white ..
classmates, The fact that our subjects were interviewed in school -as
paft of their English lessons -could be expécted\t\o /increase thei;' use
of standard forms, but our subjects probably 'also\incoll\zde some whoée -
language is quite standard since they were not, like Labov's subjects
selected for their knowm membership in the 'vernacular culture'
Blacks and whites hardly differed in their use -of sta.z;dard negga'.ting(s
ip written compositions, both using the negative concord only aﬁout \\_

one-fourth of the time,

/

\
Discussion; Test Comparisons
- -~ _ M \ - "

In understb.nd&ng the pattern: of performa,nqg on our various tests, -—-

twg 7sociglingui,sti‘;c’ facts sééxix Jrc'erleva,n't° One is the social status of!x

7the verb inflection and the negative concord rule in the minds of

- speakers :and hearers, The double negative is what Tabov calls a
'stereoptype' (1972b), that is, people are aware of its use and often

consciously judge the status of a speaker accordingly, The verb inflection,

" on the other hand, is probably merely an indicator, a grammatical form




s 1
that is found differently in different cultural groups but is seldom
noticed end thus not used as a criterion of status. | It's meaning is
only -dimly recognized,

sign of singular number was difficult even for whites), who regularly -

(Our picture-meaning test of |its meaning as a

. use the inflection, and extremely difficult for blacks.)

the extegf to which a teéé requires conscious attentlon to grammatical

conscious attention to the forms of languege than in'most of the other

The second sofial fact is that our black subjects, like most

spedkers of Black English, cen be expectéd to be bi-dialectal, that

is, they have some ability to shift dialecté according to, the social

situation, using more standard forms in formal settings.

However,
shlfting dialects should be easier when the forms of each di&lect are- ‘ Xﬁ;
consciously recognized, as- in the case of the steregptyped double
eeéative, than for almost unnoticed forms like the verb inflection, P
—

In-addition to the social characteristics of language, twoi

psycholinguistic- dimensions of our tests should be considered;"Qpe is

3

differences, At one extreme we find ¢he 3pontaﬁedus and relatively

informal speech: of our interviéws,where‘weAﬁ@mld expect less seif- .
e

¥ . -

Near the other extreme is our picture-meaning test of the verb

N\

inflection,where correct re3ponses depend upon explicit attention to

tests,

the inflection and where its precise meaning ‘has to be understood,

Our 'grammstical knowledge! questiéh,‘"Why does the red 's' go with this

‘pietupe?" agks for explicit knowledge of the rule in its most conscious

form, In general, it seems likely that written tests require more .

conscious attention to details then oral tests since the performence of

writing is less natural and more dependent upon school learning thanris—/
. - < \

’ . ¥

?




all written tests for black sunjects was significant at the ,01 level of

sbeecﬁ Our subjects were placed in developmental English classes
largely on the basis of their difflculties with written works

The other psychological dimension of interest is the acﬁiVeupassive
one° Some of our tests require subjects to generate 1anguage ‘of their
own whereas others ask them to judge the correctness of language that .
is presented to thém, It is possible that a bi-dialectal SUbject mey
generate the required standard form when asked to, but be willing to
accept as correct nonstandard forms, such as are found in our sentence
corrections test, Our word choices test, which provides both farms,
would stand somewhere about the middle of the active-passive dimension, -
Tests in/Whichrblanks—must'be fiiled to complete a sentence woulq be
less aeﬁ&Ve than those in which the whole sentence had“to,be generated
in the response, Thus in dur context cue and—opposite %ransformation .
tests, the oral form would be mare actlve than the written form,

Putting the above background consiaeratlons together, it is possible

to predict that our black subjects will give more standard responses in

fhe orai tests of the verb inflection than in the written tests because
the orai tests are generally‘more active and require less conscious
attention to a form of which few are normally aware. Taking just thOSe
students who had scores onlboth members of any orgl-written pair of
tests, we calculated the values of the differences between the means.
These means, shown in Teble 6 are not'exactly the same as the means
shovm in Tables 1 and 2 since the latter were fef all subJects who took

each individual test, The difference in mean scores on all oral and on




confidence with highei' scores for the oral versions, sThe differences
for three of the individusl tests which had comparable oral and written
forms was also significant, For the picture-,me_aning tests, however,
where both 'th\e aral and written forms re‘quiréd explicit attentlon to the
grammatical form and its meaning, there was no significapt:, difference
between the two, ‘

)
For the double negative, we could expect the effect of the written
form to Jbe different, since people are much more’aware of this form
and of \its socizif\ value., Since writing is a more studied and more
formal medium than speech, we could expect subjects to meke use of
their awareness of the form to dec;’;'ea;§e their use of it in writing.

Only nine individuals, however, gave us at least two scarable ‘negatives
in both speech and writing, so the difference indicatéd in Table 6 was
not shown to be significant, The dif;t;erence for the oral and written
opposite transformations was in the opposite directvion, more standaxd

in oral than in written form. Our 'subjgctS‘, found this test extremely
difficult, especially in its written form, Many responses were unscorable
because they were not the opposite requ.i'red or were not grammatical in
sny dislect, -

The différence between active and passive performances of bi-dialectql
sgb,jects m'a.y account for certain ot}ler differences between these test
scores, Considérix;g only written i;ests, we can compare spontaneous
composition, where subjects generatéd their own languege, with the" '
sentence correction test, where they first had to judge & sentence and

change it only if they found it unaccepteble, Considering only those

black subjects who had scores on both tests, the mean proportionate

1]
[ %

G




Table 6

‘Tests of Mean Differences

between Comparable Oralland Written Tests

Verb

Spontaneous
Speech
Writing

Context-cue

Number
Transformation

Picture-meaning
-Comprehension
‘& Reading

Production
& Writing

* Mean
Verb Texts

Negative

Spontaneous
'Speech- &
Writing

pposite
ransfarmation

]

Sentence
-Correction

Mean )
" Negative Tests

* Unpaired data,
statistically,

far Black Subjects Only

\
|
, P
Oral Written t N less
/J\ . tha._n
. 067 035 2.71 16 .02
.66 .18 T .06 22 001
62 W1l 7.01 23 001
X .23 .26 59 23 )
.27 T .30 A9 21
49 - .32 3.60 23 © W0L
! .
.36 .68 1.88 9
.72 .59 1,88 22
(W43) (.38) *
. ‘ /
(.54) (.53) * :

taken from Tables 4 and 5, were not tested
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Table 8

Intercorrelations of Negative Tests*

00T O0OSC Mo WCo WOT WSC StC WCh MW
ORAL ‘

Spontaneous Speech Cm—— 35 _.;'@_ e T —— ,
Qpposite Transformetion R T T ——
Sentence Correction 283 fee wee 63 RN 59
Mean Oral -=- W3k 56 .36 L0 W50
WRTTITEN

Composition e 13
Opposite Transfarmation A3 38 . .38 L6T
Sentence Corrections .65 .62 L80
Story Carrection JCR
= ' P ‘
Word Choice - <719

’ Mean Written- ’ !

* -Correlations are shown only where they were gignificant at the five percent
level, Those underlined were also significant at the one pércent level,



use of Standard English in spontaneous composition was ,Th whereas the
mean proportion of nonstandard sentences that were correctly changed

to standard form was only .38. With an N of 11, the t value (2,66)

is significant at the ,05 level, It seems possible that. even when

speakers ar~ able to stendardize their own compositions, they are still
unable to spot nonstandard usages that conform to their alternate rules
of speech, ~

Ve
Discussion: Intercorrelations between tests

%

Tables T and 8 show the intercorrelations of various tests for- -

the verb inflection aﬁd standard negative respectively. Each )

carrelation is based upon the scores of all the students in developmental
English for whom we had scares on both the two tests in queStior. The
N's vary therefore, The cdrreletion values shown are ali those that

were found to be significant at the five per cent level of -confidence,
Those also significant &t the dne per cent level are underiine:d,
’Insignificant correlations are omitted,

Verb inflection tests, ‘Use of the verb inflection in spontaneous )

,SPeech is correlated with all other oral measures of its use and with
even the reading and writing fqrrs of the picture-meaning tests, However,
oﬁlyrohe other written test has a,significant correlation with spontaneous
ora1 use, All of the ordl tests are correlated with all other oral tests,
but ‘the same cannot be said for the written tests. ‘Most of the
nonsignificant intercorrelations of written tests involve the written
composition and the word choice tests, both of which hed Very marrow
veriances, thus limiting the émouﬁt}of correlation that.was possible,

' These same tests also account for almost half of the nonsignificant.

’ !
correlations between oral and written tests, .

, ‘ . . 32 L " | . B
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Table 9 shows that the picture-meaning telsts also relate to
explicit grammatical knowledge. The proportion of correct stetements
of the graumatical reason for using the 's' ending is significantly
and mach higher for those wi.th higher scores on the written picture-
meaning test, (y ‘

The fact that the picture-meaning tests intercorrelate closely
with one another rega.xfdless of whether the performance is active or
passivé, oral or in writing, no doublt reflects the fact that the test
alweys requires attention to the inflection and consclcus understanding
of its meaning with regard to nﬁmber. More importent is the fact that
these tests are correlasted with nearly all the other tests whether orgl
or written and account for all the coarrelaticns over ,TO involving
individual tests. This tends to support the general view that

consistent use of a grammatical form is related to explicit grammatical

“tnowledge, It does not, of co’urSe,f tell whether grammatical awareness
is easier to achleve far speakers whc have a competencé in using the
form or whether ha.ving grammatical understanding cause?/ the increase
in competencg to use it, The farmer seems like a piansible explanation,
but the latter, which is aléo, the basic hypothesis on which this experiment .
was based, is not incompatible with it, It seems likely that each kind
—;flknowledge may enhance the other,’though it is also obvious from other
observations that explicit knowledge is not a nécessary condition for
competence in use,

Table 10 shows the results of giving the explicit grammatical

|
|
knowledge test after instruction in which the verb inflecticn either wes
or was not explained. Those wl}o\had instruction on the verb with l




Y

~

“Proportion of Correct Answers

on Test of \E@lici}; Grampatical Knawledge
' for Subjects with Low and High Scares

, on Written Picture-Meaning Tests

. - Number Correct

* ’ ) iess: than Two Two-or Higher -
Correct 3 22
Incacrect-- ¢ 18 N
Proportions
Cg/rofgct : Wk +85

-

¥Difference between proportions significant at .01 level,




Table 10

4

Results of Test of Explicit Grammaticel Knowledge

on Posttests after Verb and Other Instructional Programs

Program
: Control
Verb and
(Relevant) - Negative
' (Irrelevant)
Correct L L
Incorrect 3 ' 13
!

—

3o
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explanation were more likely to a.nswer cocoreetly, but the numbers are

,-\.

too small to draw copclusions.

. Negative tests, Amoﬁg the tests of neg_'fative use, we f£ind that

four are most intercorrelated with ‘one another and also related-to most
other tests, These are the aral and wittén forms of the sentence -
correction test; the story carrection tes/t,‘ &nd the word choices, The
only ora.l test in this group is almost e:éictly like ite ‘corresponding
written form, Three tests were rela.tively unrelated to the other tests
in shis sete The written composition /roduced relatively few scorable
-responses- so- that the- z;umbers of sub,joots iovolved in the correla.tion—a.nd
the range was restricted, This fact r/cou.ld a.c;count for its ‘le.ck:‘ of
correlation with other tests, and i};f‘"would therefare not be -gafe to
conclude that spontaneous written use of the double ziegative is
unrelated to other performances oxf.lthe nega.tive. The - opposite tra.nsfo:r-
mation. test vas very difficult a.nd ‘also ha.d -& narrow range. As for
théié:ra.l use of the negative, weé camnot account for its lack of
significant corr‘ela’t‘ions on—,ér/&mds of numbers or ra.nge, since’ the

latter was quite wide. A pla.usible hypothesis consistent with the

-~
ey

view that the negative is under rela.tively conscious control, is that
veriations in its spontanedus ,uso ‘are affected more by those social
-conditions that affect style and formality of spee‘ch— than they -are by
relative gra.ma.tica.l. ‘competence with standard negative rules,

’Discussion': Use _o_f_; ‘different types of negetive sentences

There are & numbe;' of different kinds of sentences in which the
négati've concord rule can. menifest itself, We included four different
t;fpes in our tests "a.nd -analyzed all our spontaneous productions for the
frequency of uses of each, We found no spontancous sentences thet did
not £it into ron‘/e or another tyjpe.' ‘Teble 11 lists the sentence types

30
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Table 11 -
Types -of NEgative.éenfepces with Examples

and Frequencies of Pretest Usage '

| Spontaneous Written "~ Stary
) Speech Composition Correction
Post-Verb Indeterminate
Sténdard
¥Hé can't do anything, 20 15 82
He cen do nothing, 11 11 - A 1l
Negative Concord
He can't do nothing, - 104 5 60
‘Standard" ‘ ; l )
’ I can bardly write, -0 0 9
- Negative Concord
I can't hardly write, 4 1 . 32
quJedtranetefminate
Standard . '
Nobody can cétch'em. 14 ' 9 L
'megatiVe Concord ‘
Nobody can't catch'em 2 ’ 1 12
Standard
I can never go fhere. , a2 0 . 32
I can't ever go there, 0 0 a1
Negative Concord
I c;n't never go there, 4 9 o 25




English no other negative is'intrdduced:in the sentence, According to

and gives simple examples of each using both standard and negative

concord rules, The first type, which is the most frequently used,
involves an inde?erminate coming after the verb, Standard English
can handle the negative two ways, either by coupling not with the

auxiliary or by incorporating the nega%ive in the indeterminate, . '

~The negative concard rule inserts the negative in both places, Both ,

standard forms are used, the former more often. The two standard
forms are somewhat different semantically, and our story correction
test evokes the first overwhelmingly, This is also the kind of

sentence in which the negative concord rule is most frequently employed,

¥

The second type of sentence involves the adverb hardly, Hardly

is treated as conteining a negativeelement,an:\fherefore in Standard

the negative concard rule, the auxiliary‘must be -coupled with not after

hardly. We found very few spontanecus uses of hardly, all with negative

.verbs, In the corrections test, most of the negative vgrﬁé with hardly

were accepﬁed as correct,

Our third type of sentence has the indetérminate as subject coming

' before the verb, In Standard Emglish no other negative is used, but

strict negative concord would require a not with the auxiliaryrfollowing,'
We found only three instances of negative qdﬁcord in. this type of

sentence, two in speech (from Blacks) and one in vriting (from a white).

This is consistent with Labov's (19722) Feport that transfer' of a

negative to a verb from a preceding indeterminate is much less frequent

in the speech of his black subjects than transfer from verb to a
g.
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following indeterminate. He found no instances in white nonstandard
speech, ‘

fhe fourth type of senmtence involves the 2dverb ever. In
Standard English, the negative element can be incorparated either into
the auxiliary or into the adverb, meking it never, Negative concord
uses negatives in both places, Most of our spontaneous instances
were stendard, all of these'using ngger, but it is clear from the
wey ‘our subjects correct the negative concord uses in the story test
that they also command the alternative form of the standard.

The four types of negative sentences differ not only in their
snontaneous frequency but also in the pattern of” their use in our
different- measures;, One way to consider these differences is to
arrénge our measures on & scale from active to passive language use;

i

that is, from production of sentences or parts of sentences in speech

. ar writing to Judging the standardness of sentences presented in

complete form. The data from—spontaneous,speechfrepresent the most
active end Oof the scale, followed by several tests in which sentences
were produced by the subjects, but under ‘more restrictiue conditiqu.
Written composition we.s included here, since writing is moge difficult

+than speaking because it imposes problems of spelling'as well'as a more

difficult style, Production was also asked for in the oral and written

- opposite transforéation task, The subjects formec their own negative

‘sentences, but were.restricted to expressing,the opposite of a given
sentence,-

At the passive end of the continuum subjects were. given written

sentences, separately or as part of a story, and &sked to change them

Cf.}
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‘into 'forme]l business English'. Separate sentences wer~e also presented
orally for the same kind of carrection, Most of the errars in these

5 tésts consisted of failing to change nonstandard usagés, so the tests,

\b;acame & measure of passive acceptance *of ‘nonstandard forms as opposed
“to\active production, Some standard éentences were included aiong

't\he \eparate,;sentences, and a possible error would ';)e. to change these
i\nto ;lc\;nsta.ndard farx)nsf These latter changes were scored éepara.telsi,

\ -

Midway between active I;fbauction and passive judgment wes the !

~

-~ 5 s ¥ 8
'ward choice' test in which one of the b words had to be|selected

to conipléte a sentence, One choice produced & standard negative,

the other\'y negative :éoz;cord‘w

) Table 12 shows the proportions of standard responses ¥or AaJ,.l N
types of tests by black and white subjects separately for the four
types:c:f negative: sentences, The group ¢comparisons reflect ‘the
fact already .repqrted that wh:ites ‘are significantly moxe stg,nda.rd than
blacks in use of these negatives. Tt is also worth noting that the
patterns of perfarmance on the different tests within each sentence
type are almost the same for the two racial groups.

‘The 1pcation of the indeterminate before or after the verb makes

& clear difference in the relative standardness of spont;a.p"eous speech
and- the more structured tests, The post-verb gndetermine.te ﬁmlly
co% to. the ,neg';itiver concord rule for the blacks and almost half
the time for whites, wheéreas the verb is usually stendard (without not)
following a negative indeterminate for both groups. For the more

structured production. tests and for word choices, however, the two
5

a
‘.
|

/




Table 12

Proportions of* Standard Usage

in Four Types of Negative Sentences

Rlack White

‘Post-Verb Indeterminate _

Spontaneous Speech : 15

Other Produced Sentences 8k

Word Choice 69
Non-standard Corrected 55
Hardly

‘Spontaneous Speech (3,1)*  (0)
Other- Produced Senténces’ 18
Word Choice . ko
' Non-standard Corrected 20

Subjeet Indeterminate

Spontaneous Speech (13,3 )* 85

Other Produced Sentences .85

~

Word Choice ' 60
Non-standerd Corrected 3h
Spontaneaus-Speech 67
5ther Produced Sentences -
Word Chelce 30
Non-stendard Corrected 52

971
88

68

(0)
35
61

35

(100)
90
83
62

20 Lo 60 80 100

52

'
i

* Number of sentences of each type spontaneously spoken by black and white.

subjects respectively, Proportions based on fewer than 5 are shown in
parenthesis, .




L]

| locations of the indeterminate make little differencé in the frequency
of standard usage, Deépite the fact that our subjects use the negative
concard rule most often for post-verb indeterminates, they are equally
able to use the standard rule in & more formal test and, in fact, are
more likely to correct nonstanderd usages in ﬁhe‘éassive correction

test. The verb following a negative indeterminate is more often left.

in nonstendard form by black subjects, although they use the standard '
form overwhelmingl- in their sponteneous speech., It i; élear that
préportion of standard usages'in spontaneous :[eech,'even in a schogl
setting, -does not correiate exactly with ability to give standafd
respouses on tests ar to recégnizc nstandardismsfin,other people’s
- language, ' \
Our date on the spontaneous use. of ggzgéx,are insufficient for

any conclusions, but the few instances were with-negative'verbs and

it was the teacher's impression that negative verbs were normally

used with EEE@%X by thgée students, Our other tests also indicate
that tpeirggéggz\ientences normelly include a negative verb, On the
ward choice te§ts oﬁiy the whités gave more than hsalf sténdard resgonses
for these sentences, The profile of negative concord use across
different kinds of tests js similar to that for post-verb indebermin;tes
in that spontaneous speech is apparently less stanlard than test
perfof;ance, although the frequency of standard usage is mch lower
for all subjecté on all measures,

The pattern for sentences with ever is more like that for pre-

A

verb indeterminates in that spontaneous usage is more standard than
e\

. word choices or passive judgments, especially for blacks. There were
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no other production tests of this kind of senéence.
It is clear from these results that the use of negative concord
as copposed to the standard negative rule varies with the kind of
/*”’;/J sehtence and the performance required as well as with the dialect
of‘the speaker, Our black subjects are clearly bi-dialectal fﬁr
most types of sentences, They can produce sentences in the standard
form in a test situgtion;”fut they'have cénsiderable tolerance for
nonstandard forms even in written form in that they often fail to
correct them even when instructed to change the :;%erial to "formal
business Engiish", Whites are more standard then blacks in all these
respects,, ‘

As for sentences with hardly, the use of negative concord 1ls much

|
|
|
|
|
|
l
(
i
more usuel with all subjeéﬁs. It seems possible that the language 7
itself is changing in this case, so that can't hardly is apprsachng
the status,o% standard usage, Data from more consistently standarq
speakers would be necessary to confirm Fhis hypoﬁhesis. )
The pedagogical implications of these findings mey be that the
task of 'teaching Standard English to speakers of nonstandard diélectsf
is not primarily one of explicit instruction in standard grammar, Our
subjects already have considereble command of the standard rules at
the level of controlled tests, Rather, if students are to be made
more competent in Stendard English, they may need to become more awere
of the contra;t betweep the two usages, ooth of which they know, and
perhaps to have instruction in the appropriate situations for gsipg
i them. Drills that would give better control over style shifting would

be required, The contrast between their present production of post-verb

Ao




indeterminate negatives ir speech and in writing, as nhown in Table 11,

J !
writing, but Fhe nuaber of nenstandard Gses even in ﬁriting and

J

especially thﬁlr acceptance in the story corrections test, both

shcws that thEy already shi?t to more fzegéent standard usage in

situations where the instructions, called far "formal business English",
suggest that further training 1s necessary before they will be able to

handln Standard English negatives cons1stentlf | /AN

/. ki
Discussion: Attit'udes//
Lscuss )
/;r_’f the goal of providing -students with the ability to use
] .

St@ﬁdard—English in appropriate situations is to be achieved, there

are several kinds of knowledge that must be imparted., First, of course,

competence in the staendard language itself is req%ired. It is under-
stood thet such competence normelly includes—ability to Speak in
various: stvyles, since most speakers have competence in more than -one
dialect, or register., Second, it is necessary to;know which forms
‘belong to which 3ialect or styie. Obviously this;knowledge need not
be in the form of explicit cules, but at some level there must be an
ability to discriminate between the dialects in arder to se1ect which
forms to use, Third, it is necesséry to know which situations are
appropriste for which dialect, Finally, for purposes of learning to
become more bi-dialectal, i* is necessary to have some motivationg afi
attitude toward the standerd dialect that disposes one to Egnt‘to
learn it -or use it, ’

In view of the general lack of interest in the subject of grammar

which is characteristic not only of substandard sbeakers, but of most

educated standard speakers as well, it is difficult even to bring

+

-
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éeogle’s attention to the subject-matter of language (the first kind
of knowledge mentioned above), let alone persuade them to put effort
into lesrning Standard English, It m., be ~articularly true of
school children who are still several yer s away from adﬁl@ ocoupations.,
" In the course of our work with student in seventh tﬁrough tenth
grades, in New Londo., we héve kept . record of allﬂdiscussions-of
lahguage uée and have nade every effart to encourage such discussion
in order to get information about.how students might be motivated to
learn and also to find out what they needed to learn,

It was Flear from ocur observations, that these studen?s ﬁad very
little knowledge of or inﬁerest in the study of language, but that
insofar as they were aware of it, they took a very conventional
academic‘view of language difference. Unlike\linguisté,-they regarded

.,
one,diaiect of English as definitely 'more equal' than the others,
&hey ced ‘words 1ike'”prqper" and "conservative”, in describing
standa¥k forms ;nd words like "mistake", bunproper" "slang" and
'vrong% i descrlbing nonstandard., Occasionally thex/déscribed the
btandard 1aﬁ§ﬁage as "making more sense" or "sounding right", but
taere was often ambiguity about which dialect they were talking about
when they used thgse terms, It was as though they thought the standard
forms ought to meke more sense and sound better, but often slipped into
describing their everyday talk this way, |

They were generally able to ldentify some kinds of peopie who use
each type of language., English teachers, educated people and‘officials

“were éx@ected to use Standard English, and there was some expectation

that they would actually fail to understand nonstanderd forms, Users

40
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of nonstandard were "oidina#y people", "regular people"”, "little kids",
and "drop-outs". Situations vhere Standerd English should be used
were identifiied as talking to growm-ups or guésts in the house or
English teachers, and applying for jobs or official favors, Ordinary
language was for use with friends, éutdoors, at home and "when you ge%
mad",

Attitudes toward Standard English were ambivalent., For example,
one student said of a stofy written in nonstendard Eﬁglish, "If we
keep‘reading stuff like this,we're going to have garbage in our brain",
However, in the same conver;;tion someone said, "It's a cabl story the
way it sounds," and "A reguler person falks like %hat «eso instead of,
like, the proper,"

" Attitudes like these create a problem for the linguistically
inclined teacher who would like to recognize the value of nonstandard
forms and avoidlthé impression of treating the students' own language
as unworthy, ﬁuﬁ perhaps more serious is the all but universal lack
of any kind of awareness of or interest in the differences between
standard and nonstendard forms especially at the level of competent use.
76£1y a few ;tereotypes like "ain't" are commbniy noticed, Students whé
were asked to compare paragrarvhs written in standard and nonstandard '
language often failed to notice double negatives or verb inflections
in writing and used the nonstandeard forms in their own discussion,
even while asserting that such usages were wfong or didn't meke éenseo
Those relatively few students who had some idea of style differences

were & step ahead of most even though their attitudes toward ﬁhem were

linguistically naive,

Ny
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The dilemma for the teacher is that the easiest way to meke ’
students aware of the differences in question is to enlist their
existing prejudices about 'proper' Fnglish, yet insofer as that is
done, the differences are treated as deficiencies, Two-escapes from
the dilemme suggest themselves, One is to make knowledge of iangua:ge
as such a part of the educatiqn‘ of every child, divorcing the teaching
of grammer from the notion that its main purpose is to improve one's
language or writing and conveying a marc‘ scientific attitude that
language is a subject warthy of study for its own séke in all its -
richness and variation, The art and sociclogy of nonstanc}a.rd diélects
would have to be part of such a curriculum, Presumebly its students
would have the necessary background to be taught something about

dialect switching., At the moment such a curriculum sounds. more like a

linguist's dream.come true than & presently feasible program for

teaching, Another, perhaps more realistic approach to the proﬁlem,
might be through & greater emphasis on orel language training —:.tn a
context of drama and public speaking. Drama gives the opportunity for
dialect practice in a "natural" context without the necessity of
explicit intellectual training in tI;e nature of language; Assuming
that most peoplé have an implicit recognition of the differences. in
question and some practical knowledge of when each kind should be
used, they could be given exercise in standard usages and in switching
styles in fhe context of playing roles or making speeches, Dramatic
and cratorical skills have more obvious interest and potential value

to the ordinary pérson thah abstract grammar., Such an approach is

consistent with .ue finding that explicit grammatical knowledge is only




\ indirectly related to language competence. However, it is alsoc an
anti-intellectual view from the éoint of view of linguistic science,

The present exggriment was designed on the opposite aséﬁmﬁtioni/that

is, that explicit knowledge of language differences would havé a

positive effect, It is not possible to conclude 2% this time whether

the proplems of background knowledge and motivation which contributed

to our inebility to get & clear test of the hypothesis are iphereﬁt \\\\\
and inevitable in any language-learning situation or whether our \\\
design might be feasiblg in some other realistic educational setting,
Either way it seems likely that the oral role-plaeying approach would

be a useful alternative technique if onlyrbecause“&t would give the
instruction a realistic and practical context, something which- is

probably necessery whether or not abstract knowledge is a1s0‘imparted.

-
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Experiment II

Reading Accuracy as & Function of the Dialect of Reader and Text*

Introduction

A nnmber_of studies (UNESCO, 1953; Lin, 1965; Carrol, 1969;
Tax and Thowas, 1969) have concluded that reading instruction is
facilitated when the learner's native éongue is used as the langusage
of instruction. Stewart (1969) has prepared reading materials in
~ black nonstandard Engllsh and his obSeérvations suggest that
reading materials in the learner's nonstandard dialect might
. facilitate the acquisition of reading skills for the nonstandard
speAker. Dillard (1972) also contends that familiarity with the ‘
syntax of one's own dialect ensbles one to 'predict' what is to come

before it is visible or audible. The nonstandard speaker in reading

a Standard English text would be apt to misread 1% according to his
own pattern of prediction. If the text is in the reader's nonst&nd;rd
dialect, however, Dillard feels that the correspondence between the
' reader's pattern of prediction and the syntax of the text would be
greater, thus facilitating the reader’s acquisition of associations
‘between words on the printed page and his spoken %anguége.

While it is very plausinle that reading materials in the dialect .
of the learner would facilitate the acquisition of reading skills,
‘there hes been little experimental evidence which st pports the idea..
,Serwer (1969) reports the results of an experimental approach to

reading instruction in New York City which utilized reading materials

.

*The study reported here was done by John B, Davey, research assistant
under the grant, in partial fulfillment of the requirements for the
degree of Master of Arts, .




constructed from samples of the learners® speech. This method did
not, however, produce mean reacing achievement test scores which
wvere significantly differehkt from the score obtained for students
who were provided with reading instruction and materials of the
conventional type. Goodman and\ Burke (1970) observed.that nonstendard
dialect speakers showed a tendency) to change the syntex of Standard
English reading material when reading it aloud so that the éyntax
of the material became accepteble in their own é;alect. In a étudy
by Davey (1971), students read a story Standagd English and were
asked to retell it in their own words, The transcéipt'of their'
retelliné wa.s. subsequently read aloud by the students, It was
observed that reading accuracy was better'when:the studen£s read
‘materials in their own dialect than when they read the stary in
Standard English, In Davey's study, however, the vocabulary of

tbe standard dialect story wes more elaborate then that of the
students' stories, so that this difference may have contributed to
the:resuits.

The Eresent study is an attemp£ to determine the eifect of
dialect gé reading material on reading accuracy for otherwiée
comparable material, The hypothesis is that oral reading will be
more accurate when ﬁhe material is in the reader's dialect and when

it is also familiar to the reader in vocabulary and content.

Hethod

Subjects: Thirty:five children bet&een the ages éf T and 13
years and attending grades 2 through 7 served as subjects, Twenty-nine‘
were black and six were white, all members of the B,P. Learned Mission

in New London, Connecticut, and all attending New London public schools,
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Membership in the mission and the neighbarhood where it is locateq’
is predominantly but not exclusively black,

Procedure: The experiment' took two sessions, In the first A
session the expérimenter, a familier fi'gure in the mission, offered
each child a dime to participate and tried to put, him or her at ease,
The child was asked to relate & favorite stary, the plot of &
television show or something about family and friends, The stary
was recorded on.ta.pe and transcribed,

In the second session, the same child was asked to read aloud
from one of several transcripts of these stories. A transcript of
, < \
the individual's own story had been made using ‘conventional spelling
and" inserting a few words to make sentences out of eliptical forms
and supply needed connections. In scoring the accuracy of reading

these inserted words were not counted., To provide a comparable
story in Standard English, this same story was gremmatically
sta,maiardized.\ Table 13 1ists the kinds of changes made to produce
these staﬁdard’izedﬁ stories, The following is a sample pax-'agrapli;
from & nonstandard story and the standardized version:

Original Story

"She f_:l:g_hp_ and every time she call people ugly. '

She's in our classroom, My baby brother play with me,

1

and he fi@ji. I don't 1like Roger. Fe ugly."
Standardized' Story

"She fights and every time she calls people ugly.
She's in our clarss/r(gom. My baby bro}:her pleys with me,
and 'he‘fi@ t8, I don't 1like Roger. He's ugly."

A
-
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present tense verb

inflection
Tense .
Copula "is"

Invariant "be®
MAinte
Plural Nouns

Negative with

an indefinite:

Non-existent
forms

, © Table 13
Grammtical Forms Changed

to lfro'duce Standardized Staries

Grammatical .
Description Standard
1, - Third person singular Bill PlaySeee

(Consistent with
context)

He is op.tside:

I don't have any
brothers,

Cathy ran homd,
The men = -

Nonstandard

Bill play...

(‘Inconsistent with
context)

He @E‘best.
l{_e:!_x_s_ RlaXS.

He ain't here,
St ———

I don't have no
‘brothers,

Cathy ranned home,
The mens
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Five subjects told stories that were- completely stendard. These

2-

were eliminated |from the study.

Two additional stories were obtained by m&tching‘éach subJect
with another on the basis of age, grade, general length of narrative
and proportion of standard grammatical features in it, Where exact
matches were impossible, the most similar other subject was used,
Each member of the pair read two versions of his or her own séory \\\\\\

and two versions of the metched member's story, To establish the

degree of standardness, the story was examined for three usages

which differ in Standard English and black nonstandard dialect:.

-y

1) the use of the third person singuiar present-tense verb
2) the use of the negative with an indeterminate

3) the use of the copule "is" . ‘ - -

p—

The proportion of standardness was the percent of the total number

of times these forms occurred in which the standard version was
N Y

used rather than the nonstandard,
1

*

A‘ﬁériqd‘of from one to two weeks elapsed between the first

\ :
and second session, In the second, the subject was asked to read
‘aloud into the tape recorder four stories that had been prepared;

1) the individual's owm story

2) the standardized yersion of that story
3) the story told by the matched subject. , —

4) the stahdardized veérsion of the matched subject?!s story

»

The length of all texts was limited to not more then 1SQrwomds to )

+

control for the amount of time. The order of presentation was

I




varied to control for practice and arder effects., Four subjects
Veré dropped because they could not read the staries, FEach subject
receivedﬁanqther dime for the second session, !

Scoring: Any deviation from the text was considered an error,

A word omitted, inserted or changed was considered one error, A

.changed equally often ‘in both directions, The mean préportions of

'stucly, that there would be more errors in which.a standard form was

dialect-based error was any change from a standard form to a
nonstendard form or from nonstandard to standard, considering only
the forms mentioned on Table 13,

Results

1

Teble 1k Shéws th> mean numbers--of errors for each of the foir

e

stories, Error counts were the same for the nonstandard and the
standardized versions of both stories, showing no-effect of dialect.,
However, subjects read both versions of théir own story.significantly
more accurately than tﬂe corresponding story of the matched subject.
Familiarity of content and vocabulary, therefore, made reading
easgier, ‘

It had been expected, judging by the Goodman and Burke (1970)

.

Chaﬁged to a nonstandard one than vice versa, but the findings did
not confirm this prediction.l Many conversions were made in both
directions, Subjects were divided into two groups according_to the
diréétion of the majority of fheir changesg eliminating those who
standard usage in the original stories for membe;s of the two groués
were not significantly different, 61% for the group that made more

changes from standard to nonstandard and, 65% for the other group.

.
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Table 1k

Mean Number of Errors per Twenty Words for Each Text Head

Ss' Own Matched Ss! t 'of row
Story Story . difference
- Original (Nonstendard) Story 1.69. C 2.0 2,29%
Standardized Ve o~ 1.70/ | 2.36 I 13%%
- i . -
t of column difference 0.71 0,40
*P<005 4
*¥p<, 01 . . - ’
} ’
° i
|
|
\‘ "] 4 ‘
! { |
\
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It differehces between the speaker's dialect and the language

being read produce & difficulty in reading, it is possible "that there
is a correlation between standardness of speech and accuracy of
readigg th. standardized stories. Table 15 shows thelcérrelations
between standardness of one's own story and number of reading errors
cf all kinds‘for the four stories separately, All the correlations

are significant and negative, but those involving staries in the

subject's own dialect are hlgher than for the stendardized storlep.

Liscussion

i

The hypothesis that speekers of nonstandard English have a

. misleading set of expectations about language that meke it more

difficult for them to read material in Standdrd English has found
little support in these results, Material in.their own dialect
proved no easier for our subjects to read than é'andard material,

and their errors in oral reading suggested that they haa no particular
bias in the direction of 'their own' dialect, that, in fact, they

were equally ready and able to trenslate into Standard English material
that was already in their dialect,

The finding‘that individuals whose own language was more like
Standard English were better readers of any materials, might suggest
that reading ability was correlated with stendard speech, a conclusion
which would be hard to reconcile with the usual assunption that
languages and dia.ects are purely culturgl prodvcts, A more plausible
accoﬁqt of this correlation, however, can be derived from.the apparent
bi-dialectaiism of these suijects together with the hyvothesis that

their speech and their reading are both affected by their perception

of the social situétion. The finding that these children read equally

HU
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Table 15
Correlation between Ss' Proportion of Stendasrd Usage
in Ss' Original Telling of Own Story

and Number of Errors per Twenty Words in Reading Typed Texts

\\\ . |
S's Own Stary r
Original (Nonstaﬁdardj -.65%
Standardized Versic:m - 50% ,
Metched S's Story ! > .
‘Original (Nonstardard) -o55%
Standardized Version -..hl**

T
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well in two dialect patterns and translate equally often into either
one in their reading errors, shows that they have some command of
both sets of forms, This is also confirmed by the fact, that, like
Qost speakers of nonstenderd dialects, they used both kinds of

forms interchangesbly in their own speech., Since bilinguel and bi-
_dialectal speakers have been observed to change langusges in response
to the social situstion, it fq‘l—iWs that their speech in any one
sitvation is not a reliable measure of their lapnguage in general.

It is charaeferistic that speskers use their more nonstandard dialects
'in situations where they feel relaxed and informal, and it seems
possible that in these situations they might not be putting forth
their greatest effort to be exactly correct in oral reading.

Children who were less well acquainted with th; experimenter or who
felt challenged by the experimental situation would be likely to

X :
use their most formal language a;d also to take greater care with

the accuracy of their performence, Thus differences in social

motivation among subjects might account for the correlatioh betYeen

p
these two particular measures of language pérformance, .

The practical implications of fhese rqsults teken together are
primorily gggative, that is, there is nothing here to suggest that
in the case of bi~dialectal speakers the use‘of one or the other of
thei£ dialects for reading materials would affect their ability to

learn to read,

(GX{
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Experiment IIT

Dialect Use as & Function of Subject-Matter, Audience and Sex*

Introduction

Developing competence in the use of Standard English by .
speakers df Black English requires a ;ecognitioﬁ éf two important
facts about these speakers: one, that they are probebly all bi-
dialectal to some extent and therefore already have some commend of
the standard forms; and, two, that they commonly use more and less
standarq language according to the situatioh, It follows that it
would bé worthwhile to know move about the conditions that determine
dialect switching., This would make it possible to design legzging
situations that would cépitalige upon existing disposit&ons toward
Standard English as well as to provide realistic instruction about
situations where it would be qeeded.

Research has irdicated at least two differént conditions relevant
to -dialect switching: thg kind of audience,fand‘the subject-matter
being discussed, Labov (1969) found that Herlem young people used
more standard fonm§ when they were talking alone with a single adult
than when they were interviewed in pairg'so that a friend wss present.,
Blom and Gumperz (1972) report that Norwegiéns shift from local to-
standard dialects in response to tﬁe kind of pecple who are present, _
among other factors, The latter study also ?eports that the topic
of conversation is a factor in the,di&leét used. Similarly Guumperz

and Hernandez (1971) report that Mexican-fimericens sometimes change

*The study reported here was done by Cynthia S, Sutton, research
assistant under the grant, in partial fulfillment of the requirements
for the degree of Master of Arts,
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languages in the‘middle of a sentence when thexe is a change of
topic., Iabov (19665 feports that the emotiogaillevel of the topic
influences dialect use in that more standard langusge is used for
less emotion;l t;pics. ,

The present experiment waé designedlto demonstrate the effects
of audience and tnpic upon standardness of speech., Children were
asked to listen to and then rétell stories of two different kinds
in arder to manipulate topic, Audience was varied at the same time,
The'effect of another variable, sex of speaker was also measured in

»

these situations,

Method

~

Subjects were 34 black children between the ages of 7 and 11,

Half were male, half female, Most of them were members of the

B.P. Learned Mission, an integrated recreational center; in New London,

Connecticut, and all attended racially integrated public schools in
New London, A

Materials, Two types of storieé were prepared. The &cademic -
staries were about scientific subject-matter, affectively neutral
and moderately interestiﬁg. The exciting staries had a stranger
egotional content, inclﬁding aggression, and cha;acters of the same
age and racial charécteristics as the sgbjects. Two stories of each
tyée hed been recorded on tape by & black child, All the stories
were in Standard English, but were designed to contain as many
"target grammatical verisbles' as possible, that is, forms which

would be different in Black English,
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Procedure., Subjects were approached individually, toid briefly
about the task and promised & dime for each story fhey retold,
Volunteers were divided into two groups and randomly assigned to
ong of two audience situations: 1) along with & white experimenter
(white audience) or 2) in the coupany of another black child with,
a black experimenter (black audience), During the firgt round of
testing they listened to one tape recording of each kind of story.
After-each tape, they were asked to tell the story back and ‘
encouraged to recall as mch of it as possible, Their response was
also recorded on‘tape. ¥or the second round of testing the same
children were solicited and each one who volunteered was tested égain
using the alternate storieq'and before the other kind of audience,
All the 'testing was done in a play area familiar to the, children,
Both experimenters were also familiar, the white one somewhat more
so, A total of 20 subjects participated in two sescions and thus
toid both kinds of stories to both kinds of audiences in roﬁghxy'
counterbalanced order.

Scoring, Written transcripts were made.of the stories retold
by each subject and records made -of t@e scorable forms useds Items
considered scorable were grammatical and phonological forms which
differ in standard and black nonstandard English. The numbers of

\

scorable forms varied éonsiderably between subjects an@m§§9piés.
s e ——

‘Table 16 lists the forms scored. Some of the nonstanderd forms which

were scored were ones that had altefnaées in the stendard language

~,

!
|
of several of these children, Some items were scored as monstanderd '

which did not have standard alternates either because there is no




Table 16 - (Part I)
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Scoring System of Standardness of Speech

" Nonstandard Grammar

Standard Grammar

Omission of third persom
sirgular present tense
verb inflection

Use of third person singular
present tense verb inflection

i

Omission of the copula
(no use of "is" in full
or contracted form)

' Use of the copula ("is" ar

"5" where 1t could be
omitted)

Omission Of‘possessi\fe gt

Use of possessive "s"

Double or multiple negative

Stendard negative (where
double negative possible)

No use of "has" or "have"
with "got" where possession or
necessity is indicated

Use of "has" or "have,"' alone
or with "got" where possession
or necessity is indicated

He, she, or it+ "have"

He, she, or it+ "has" (as
in preceding item) ’

He, she , -or it+ "don't"

He, she, or it+ "doesn't"

They, you, or we+ "was"

They, you, or we+ "were'"

\ habitua,l or durative "be"

No score: Standerd English
has no equivsalent

Mintg"

Usual-=no score

-

Inverted yes-no question

Standard yes-no question

Omission of "of" after "out"
-as'in "out the house"

Usual-~no -score
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Teble 16 (Part I) continued

Nonstandard Grammar ) Standard Grammar

. E] - - . \ .
omission of "to" after Ustal--no score
"over" as in."over my house" . \\
- \\\ ‘\\
Double noun, as in''"my brother, he,.." Usuals-no scare
i N \\ ‘\
. \\ \\
Table 16 (Part IT) \
. Scoring System of Standardness of Speech \
— . ‘ — -
. Nonstanderd Phonology Standard Phonology
d- (as in de, dis, dat, den) th- (as in the, this, that)
"Wwid", "wit," or "wif" (for with) With (f£innl -th)
"ixe" (for ask) ‘ Ask (or assed in past
tense) -
"I'm a" (for I'm going to) Usual--no score
Omission of -ed (only when _Usual-wno score
clear) ‘
Omission of 're ('"you gonna') Usual-~no sScore

c‘l
()
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standard alternate (e.g. the invariant "be") or because the standard

alternate is so mich more frequent for all subjects that counting it

would obscure any overall differences (e.g. the standard equivalents

of "ain't"), Results are reported as (approximate) propoitions, the

ratio of standard alternates in & child's speech to the total number

of nonstandard plus scorable standard alternates he or she used.

Grammatical and phonological items were scored separately.

Results i .

Teble 17 shows that the stories retold to the white audience

were significantly less staidard than those told to the black audience

when both grammatical and phonological items were considered but not

for the two types of items separately. These results are in the

opposite of the predicted direction,

Table 18 shows that the exciting stories were told in a

significantly less standard dialect than the academic storiés when

both grammatical and phonological items were taken together, but

not for each separately, This difference is in the predictéd
direction., Table 19 shows that the effect of the white audience wes
in the same direction for both types of stories, but was significant
only for the academic ones,

Teble 20 shows that the difference in dislect between the.two—

types of stories is significant for both audiences, For the white
H

saudience the grammatical differences alone were also significant but
for the black audience only the conmbined types of items are significantly

different,

Table 21 shows that the gifls were only & little and not




Table 17
Effect of Audience: Story Types Combined

on Mean Proportion of Standard Forms

Linguistic White .- Black

Category Audience Au{iience t

]
Grammar 63 .;_2 1.75
N=18 |
Phonology 67 <15 1.75
=19 I

|
Gremmar- & }
Phonology =56 T4 2,29%
N=20 )
*p<o05

65
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Table 18
Effect of Story Type: Audiences Combined

on Mean Proportion of Sténdard Forms

Linguistic

Category Academic Exeiting
Stories Stories . t
Grammar <70 ' 65 1,047
N=18 :
Phonology A 75 67 ’ 1.73
N=19 .
. f -
Grammsr & ) « -
Phonology T ' .66 3.08%
N=20 -
*p<,01

0o




Story
Type

Academic
N=20

‘Exciting
N=21

*p<,02

. Table 19
Effect of Audience on Two Types of Stories
Mean Praportion of Standard Forms

in Grammar anq Phonology

White Black
Audience Audience t.
69 .18 2.56%
. W62 .69 1,56

6




Y

e,
e

4 - 7,
Audience

White
N=28

Black
N=26

Table 20 .
Effect of Story Type on Two Audiences
Mean Proportion of Standard Forms

in Grammar and Phonology

Acadenic Exciting

Staries Stories
!
=61 259

3.63%

2,90%

61




. - /
\
Table 21. /

Effect of Sex on Mean Proportion of Standard Forms

inguistic Temales
Category N=17
Grammar 60 ’
Phonology © .70 {
el }
Grammar & ) ‘
Phonology )

Males
N=17




63

4 i

'éignificantly more standard than the boys,

}

‘\
" Discussion \‘
\ - The results of this study show that audience did indeed have |
a significant effect upon th;a dialect used, but that the direction
of the effect was not correctly predicted on the basis)of age and .
color of audience, Two observa;i;lons suggt‘a“ét éxplénations for the
.more informal 1anguéée, used before a white experimenyer. It was

noted during the ex_periment that the presence of another ch:l,id

seemed to disturb the subjects who;were verforming i:éther‘tghan

make them feel more at ease, Storfr retelling may have seemed to.
‘ i

the children\more like-a test of afbility than would the informel

convérsation of Iabov's interviews’, so that the presence of a

peer had quite a different effec?. In addition, ‘the white

e;qﬁerimentér was somewhat better known to ‘the children than the
black expe;imenter, 'so ti.t they ma:y have felt more at-; ease with
her for this reason, The resJ_'Lts suggest caution in using an
overly objéctive definition@ £ an informal situation,

’ The results confirmed Vﬁhe Vpredictipn that the topic of
discourse, Adefined by fhe%dnd’ of story being retold, had the

' l effect in that 1-;he more motional stofies were told in'a more'
/ ¢ nonstandard language and the academic stories in more stendard

[ + forms, This suggests that materials for practice in the use of

Stendard English sﬁould be of a kind that makes the language

obviously appropriate,
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