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INTRODUCTION

The teaching of reading is a crucial respomsibility in the
Unit 4 school system. It 1§ important that our reading activities
include (1) a clear understanding of what we expect pupils to learn;
(2) some suggested activit;es and materials to help pupils in the
process of learning; (3) a comprehensive and easy to use evaluation
system, and (4) a clear communication device for sharing information
about pupil progress.

Through using the resources of Title VII of the Emergency School
Assistance Act staff members have once again focused on the reading
procesg in Unit 4. They built upon earlier work done by the Unit &
Reading Committee and various individual staff members. The task of
upgrading, refining and clarifying will need to contiﬁue. However,
the following document includes most of the important elements of
our reading program, It is a significant contribution to the |
important elements of our reading program. It is a significant
contribution to the improvement of instruction in Unit 4, The Title VII
committee, is to be commended for its thorough and capable efforts.
As teachers in our school system use these materials they can receive
much help in improving the teaching of reading.

Dr. Arthur Turner
Assistant Superintendent of Instruction

Champaign Community Unit School
District #4 )
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Besic to all inst.uction in the education of children is the ability
to read. The-teacher 1. the key tc opening that important door
through which the child enters the world »f learning. This guice
contains that point of view. It also forms the basis from which

a teacher can measure his or her effectiveness in reaching for a
comprehensive teaching strategy in reading.

However, this guide cannot be considered complete. The committee
of conscientious teachers who worked on this project would not nor
did not consider it so. It is an ex~ellent beginning -- better
that most efforts of this type. This document should be viewed as
an initial. working guide that will be 'revised through application
of its contents. The contents and its recommendations should be
checked for viability in increasing instructional effectiveness.

Being a part of this enterprise has been a satisfying experience.
The committee members were receptiwie to suggestions and requested
guidance wb~n needed. They did their homework and did it well.
Champaign Unit & teachers should be proud of the professional
service they perfomed. Recognition should be extended to

Mrs. Margaret Stiliwell for her constant concern and leadership
and to Dr. Arthur Turner for his encou.agement and support.

Title VII should be commended for providing the resources to
facilitate this project. This document attcsts to the worthiness
of these efforts and sup»ort.

William R. Powell

Professor of Education and
Director, Reading Program

Lrniversity of Florida,

Gainesville
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THE TEACHER'S GOALS IN TEACHING READING £

The teacher has 4 rationale for instructional effort.

The teacher checks to see if the child is reading commensurate with his
ability. *

The teacher determines reading levels for grouping.

The teacher determines mode of learning when appropriate.

The teacher selects the proper assessment tools.

The teacher integrates reading into a daily program of organization.

After testing what? The teacher uses the data in placing and instructing
children.

The teacher monitors the child's development in reading skill growth.
The teacher understands the purpose of the material used.

The teacher understands the terminology of the field.
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P [LOSOPHY

Ihe teacher ha. o+ t..tionale tor instructional .effort.

Philosophy:

The vhileosophy r the vnit 4 reading nrogram is to guide all cirildren to

become indenend: 't readers and te <timulate them to build an abiding

interest in ret .n~ a varilety ot worthv mate-ial on a wide range of topics.
/

instruction siwuid start at the c¢hild's level and become increasingly more

complex as he 1- reuadv.

The conteat and ranasoient.or the reading program should previde success
and contribute :ositively te cach child's realization of s potential as
a human bhe.ng. '

Implementa“ion ' thilasophy:

Lffective instruction ot readiny for individual children should be based on
the thorousrh anaiysis ¢f each cliild's strengths and limitations in the basic
reading skills areas.

Effectf%e reauin ' instruction 1s based on the individual needs of each pupil.
The «hild need= to receive instruction at his/her reading level. Realizing
that children learn at difierent rates, grouping should be flexible (through-
out the vear). /

Jucause pupsls ifearn in ditferent ways, multi-texts and various teaching
techniques should be employed.

To mcet pupils' ceds, it mav be necessary to use materials designated for
other grade JeviJe. Before using basal texts of a hipher grade level, a
thorough craminaiion of various enrichment mdaterials should be made.

fo facilitate fioxible vrouping, it is advisable that reading materials be
stored 1N\ a cential location in each building.

A listine of dia.nostic and instructional materials, and where they may be
obtained, shoul he ¢iven to each teacher at the beginning of each school
vear.

l
5

In the spring of the ycar the ordering of texts, workbooks and diagnostic
materials should »e done in cooperation with the present and futdre teachers
of the students.

As an indication to cnildren that reading ls important and fun, each school
should have a well-equmipped, adequately staffed, and attractive library.

d




Hireiraictr LIVILS

1he teacihier cueclks to s2e 1f the child is readirg conrensurate with his
ability. :

1. Determine ti:e child's potential Pl level, i.e., an estimate of the
level a ciiald should Le sble to read,

a.  iwon-verLal intellicence score
L. l'icture ‘“ocalulary lest

L. Listenirg comprehension lagt

I1.  veternine the child's perforrance P2 level, i.e., his current reading
achievernent leval,

See assessnrnt section for selection of an instrument.

1 2
1II. Cowpare }F* with F°, i.e., potential with performance.

. A. lLust be in like terms, i.e., both in grade levnls; age ‘
levels, etc.
L. Use Lond - “inler lormula - 1 |
(years in school » 1.Q.) +1.0=F * |
100

Lonvert l.4. estirate into grade level termns if necessary.

IV. Determine discrepancy Letween Pl and I“ should any exist. Liscrepancy
is not a problar until difference at or greater than the following exist:

Crade Ilacerent Discrepancy

lor 2 .5 or 1/2 ye.r

3 or 4 .75 or 3/4 year

2 or 7 1.0 or 1 year

o 1.5 or 1 1/2 years

V. Letermine status and progress,

Pl = [~ .ornal Levelopment
Continue developrental program,
rodify, and/or adapt instruction.

11 pAR LS i.2ading Protlen

’ (C'al.e further analysis.)

J




DETERMINING READING LEVELS PRIOR TO GROUPING

The teacher determines reading level for grouping.

I. Grouping - Kindergarten and First Crade

A, Individual screening by teacher or aide

1. Recognition of letter names and sounds, capital and lower-
case letters Sseparately

2. Recognition of colors, color words, and matching the two
' B. Group or class screening
1. Readiness workbooks and worksheets

a. Left to right eye movements
b. Top tp bottom eye movements
. c¢. Sequence of events
d. Letter and word matching
e. Word memory
f. Motivation
g. Reproduction of symbols and shapes
h., Attention span
i. Auditory discrimination - hearing similar and
dissimilar sounds
}. Book handling
(1) Finding front of book
(2) Finding pages
(3) Left page before right

2. Contributions to discussions

a. Uses complete sentences
b. Verbally constructs a short experience story
¢. Good speaking vocabulary °

| d. Good listening vocabulary and comprehension

C. Suggested ways to determine reading level and skills needed in
kindergarten and first grade for children showing high readiness
level.

1. Start instruction at the preprimer level.




— 2. Children reading well at the preprimer level or above !
should be tested by the classroom teacher or readirg
specialist, using.any of the following:

a. Informal Reading Inventory

b. Finger Counting

c. Dolch or other word lists

(For details see Grouping - Grades 2-6.)

II. Grouping - Grades 2-6

A. To facilitate grouping, it is advisable to administer individual
tests to each child in your class. Some possible suggestions of
things that should be done before placement follow:

1. Check cumulative folder for the previous books read.

2. Check with the child's previous teacher for an opinion
of an estimated reading level.

3. 1If you have a Learning Center (Dr. Howard, Columbia,
Garden Hills) check the print-out to detect weaknesses.

4. See Wisconsin Design Card (Carrie Busey, Kenwood)

B. Suggeateé reading tests - Grades 2-6

1. Dolch 220 - basic word list that should be mastered by third
grade in this section.

2. Finger Counting - 'select sequential basal readers from the
same series. Choose page in the middle of each reader. Count
the number of words. Based on your estimate of the child's
reading ability, begin testing one year’below that level. Set
a purpose for reading. Have the child read the page orally.
Count the number of mispronunciations, insertions, omissions, '
substitutions, and unknown words. Record hesitations and
repetitions but don't score them as mistakes. Divide the
total number of words by the number of mistakes. Example:
words on the page = 125

mistakes = 5

25
5) 125

Your ratio for this test is one mistake for every twenty-five
words (1/25).

Look at the chart:

Grades Independent Instructional Frustrational

Preprimer -

grade 2 1/17 1/16 - 1/8 1/7

3-5 1/27 1/26 - 1/13 1/12

6+ 1/36 1/35 - 1/18 1/17
\)“ 8

11




3-’

If this basal selection were at grade five, this would be
the child's instructional level. The teacher is interested
in determining the instructional level. Grouping should be
based on the instructional level. No child should be placed
at a frustrational level for instructional purposes.

Informal Reading Inventory (IRI) - several IRI's are ayailable.
Consult your building reading specialist for these varicus
instruments. '

Because classes differ so widely, there is no ope plan for
grouping that fits every need. Grouping should be very
flexible, and the teacher should regroup childremn to fit
their needs.

L2




Grade level Approximations:
Less than /5 words known as

slght words
75-120
120-170
170-210

10
14

Nanme
Grade
DOLCH BASIC WORD LIST

PP P_ 1 2_
, 1. a 1. all l. after l. always
. 2. and 2. am 2. again 2. around
3. away 3. are 3. an 3. because
4., big 4., at 4. any 4., been
5. blue S. ate 5. as 5. before
6. can 6. he 6. ask 6. best
7. come 7. black 7. by 7. both
8. down 8. brown 8. could 8. buy
9. f@nd 9. but 9. every 9. call
10. for 10. ccme 10. fly 10. cold
11. funny 11. did 11. fron 1. does
12. go 12. do 12. give 12. don't
13. help- 13. cat 13. going 13. fast
14, here l4, four 14, had 14, f1- -~
" 15. 1 15. get 15. has 15.
16. 1in 16. good 16. hes 16. !
1. 1is _ 17. have 17. hio 17. gave
18. 1t 18. he 18. his 18, goes
19. .Jump 19. into 19. how 19. green
20, lictle 20. like 20. just 20. 1ite
21. look 21. nust 21. know 21. made
22. make 22. news - 22, let 22. many
~ 23. me 23. no 2}\ live 23. off
24, my 24, now ¢ 24\ may 24, pull
25. not 25. on 25. of 25. read
26. one 26. our 26. old 26. or
27. play 27. out - 27. ‘once 27. right
28. red 28, please 28. open 28. sing
29. run 29. pretty 29. ove:r , 29, sit
30. said 30. ran 30. put 30, sleep
31. the 31. ride 31. round 31. tell
32. three 32, saw 32. sone 32. thelir
33, to 33. say 33, stop 33. these
34. two 34. shr 34, take 34. those
35. up 35. so 35. thank 35. upon
" 36.- we , 36, soon 36. thenm 36. us
37. where 37. that 37. then 37. use
38. yellow 38. there 33. think 38. very
39. you 39. they 39. welk 3. wash
40. this 40. were 40. which
41, too 41. when 41. why
42. under 42, wigh
43. want 43. work
44, was 44 . would
45. well 45. write
46. went 46. your
47. what
48. white
49. who g
50, will e¥
51. with

Date

-
-0 W

1z.

ot
w

b ped et et s P
V-3 R, AV

N
o

NN
W N -

24.
25.

260'

27.
28.
29,
30.
31.
32,
33.
34,
35,
36.
37.
38.
39.
40.
41.

(-0 - WV I S W S
. . . ® o L I .
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about
better
bring
carry
clean
cut
done
draw
drink
eight
fall
far
full
got .
BrTOowW
hold
hNot
hurt
if
keep
kind
laugh
light
long
much
myself
never
only
own
pick
seven
shall
shov
six
small
gtart
ten
today
together
try
warm

= fre-primet level
= Primer level
e« First Reader level

= Second Rcader level




\ ' MODALITY

The teacher determines mode of learning when appropriate.

poocximetely 20X of beginning readers experience some difficulty in

reading. . Modality testing is a diagnostic tool that may be used by the

classroom teacher to determine the post appropriate reading text. This

is usually done on the pre-primer inl primer instructional levels. The

observations of kindergarten teuchers can be very important in determining

some children's modality. Ia Unit IV schools supportive service personnel
! may also be utilized.

I. Apﬁroaches

A. Auditory: 'method based upon the act of hearing

1. Auditory acuity - how well one hears

2. Auditory comprehension - understanding what is said

3. Auditory discrimination - differentiation of sounds

4. Auditory perception - ability to hear or be aware of sounds,
. - differentiate among them, recall them, and keep them in sequence

B. Visual: method based upon the act of seeing
1. Visual acuity - keenness of vision
2. Visual discrimination - determining similarities and differences .
among objects, figures, letters, words, and phrases
3. Visual perception - ability to see or be aware of objects,
figrves, letters, words, and phrases requiring the ability to
dis. :iminate among them, recall them, and keep them in sequence

C. ;Kinesthetic: method based upon the acts of writing, tracing and
touching

D. Combined: method based upon a balance of visual, auditory, and
hinesthetic approaches

II. Method for Selection of Modality (for use at any level)

A. Select aQbut 5-10 words for each modality. Choose words from books
to be uséd. There will be 5-10 words for auditory, visual, kines-
thetic, and combined eclectic approach. Children should not know
the words chosen. Work with children in small groups or individually.

B. Teach 5-10 words, basically using one method of teaching - for
example, auditory.

' C. Plan two testing periods; one hour later and 24 hours later after
teuching the 5-10 words. This will determine whether child has a
short term or long term memory.

. /




E.

Repeat with each modality.

After determining che best approach to be used with a particular
child, refer to the 'Comparison Guide to Unit 4 Reading Materials,"
in this booklet. Materials to be used for instructional placement
are indicated for use with various groups in the classroom.

12
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ASSESSMENT OF READING SKILLS

The teacher selects the proper assessment tools.

Achievement Test (Norm-referenced)--
This is a test whose scores are interpretable only by reference to a
distribution of scores obtained from an entire tested group; in other
words, the scores express the extent of individual differences.

Grade

K

AN

The Metropolitan Achievement Tests are designed to assist in evaluati

Test

ABC Inventory
Skills Deficiencies Checklist

Metropolitan Achievement, Primary I,
Form F

Metropolitan Achievement, Primary II,
Form F

MetrOpolifan Achievement, Elementary
Form F

A
S$TS Educational Development Series
Elementary, Form A - Basic Skills

STS Educational Development Series
Elementary, Form A - Complete Battery

Diagnostic Test (Criterion-referenced)-—

This 1is a test whose scores derive their Eeaning by reference to an ;

external standard or criterion. This aggessment is needed to attain

instructional units.
Grade

K

i

{
H

I
Test

i

McGraw-HIll Early Learning System
‘Module A-G each have a pretest !
and posttest

Macmillan Reading Readiness Test
Macmillan Mastery Tests: Levels 5-14

. I
13 LIRY) "
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of comprehension, “ccebulary, and spelling. '



Grade Teat

1-3 (con't.) Word Recognition Tests in Discovery
Books: Levels 3-11

Word Recognition Tests on Spirit
Duplication Masters: Levels 3-11

Macmillan Tests place an emphasis on
word recognition, word analysis, and
comprehension.

Scott Foresman -- Tests accompany levels
one through tvelve. The primary empha-
sis does appear to be comprehension,
use of picture clues, and spplication
of context information. They are
limited in the number of objectives
that they test on the Unit 4 Individual
Reading Progress sheet. Little or
nothing is specifically assessed for:
auditory discrimination, vocabulary
development, phonetic analysis,
dictionary skills or silent-oral
re‘dingo

Economy Company -~ Keys to Reading Compe-
tency Skills Tests for each level or
basal reader with an emphasis on vowel
and consonant sounds, word structure,
and comprehension. Student Profile for
levels 1-15.

Macmillan Mastery Tests : Levels 5-14
End of the Unit Tests on Spirit Duplica-
ting Masters: Levelr 12-14. These
tests tend to emphasize word recognition
and comprehension.

Anerican Book includes achievement-
placement and check-up tests at intervals
within each level. Emphasis seems to be
comprehension and word recognition.

Order:
Publishers Tests from Servicenter --
1. Scott-Foresman (1-3) End of Level Tests
2. Economy (1-3) Competency Test
3. Macmillan Mastery Test (4-6)
4, American Book Company (4-6) Check Up Tests

These tests should be ordered each spring of the preceding year. The form
is attached to the end of the book inventory form.

14
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Uisconsin cesiyn tor heading Skill Development*
This propram is uesigned to =valuate the following:

Vord attack shills -- It has %6 small tests distributed in 4 levels (A-D)
to assess phonetic skills and word analysis.

Comprehension skills -- It is divided into seven levels (A-G), with 34
small tests, to assess main ideas, sequence, rezsoning, detail,

context, and affixes.
Self-directed Reading, interpretive skills, study skills, and creative
skills--It has check lists to assist in "teacher observation' items.

The results are recorded by notching cards for skills mastered. These cards
are an easy referencs to check a child's progress.

Educational Progress Criterion Reference Tests*

Machine-scored tests, levels 1-8, give information in the areas of phongtic
analysis, structural analysis, vocabulary development, comprehension, and
study skills. The results are grouped. "You were able to', 'You need.to
review how to", and "You need to learh hov to''. The print-out also lists
pages in our basal readers that can be used to teach the necessary skill.

A pupil profile folder can be used to record the skills mastered and those

needing instruction.

Primary level of the test -- k
This would be good for the word analysis skills: phonetics, parts of
speech, root words, and syllabicationm. However, it does not cover the
following areas of the Unit 4 Reading Progress Sheet: oral expression,
silent reading, visual clues to reading, work study skills, auditory
discrimination, areas of comprehension and vocabulary developument.

Intermediate level of the test --
This seems to be quite inclusive of the items listed on the Unit 4
Individualized Reading Progress Sheet. It .overs comprehension skills
more extensively than our Unit 4 Reading Progress Sheet requires, and
it does a thorough job of vocabulary dnalysis. In comparison with our
Unit 4 Reading Progress Sheet it does tend to be weak in the areas of
auditory and visual discrimination, oral reading, and work study skills.

*Currently being —sed --
Wisconsin Design for Reading Skill Development -- Carrie Busey, Kenwood.
Educational Progress Criterion Reference Tests -- Columbia, Lr. Howard,

Garden Hills.

15
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LLTLGRAYILG D1ADLIGC ILTO A DAILY PIOGRAM 6

The teacher integrates reading into a daily program of organization.

A daily progranm should be flexible, provide for wise use of time, encourage
effective social living and meet the needs of all children.

I'

I1.

live distribution and subject placement

A'

L'

Program should be thought of as a guide - everyone needs a
plan to follow.

A balance of renial and physical activities should bLe scheduled
to avoid fatiguz and monotony. ¢

1he leagth of the time block will be determinéﬂ by the ages of
the pupils and their interest span. Feriods designated for the
practice of specific slkills should be short.

Subject areas can always be interrelated when there is a common
center of Interest or when skills can be used in a functional
situation.

Allow tire for summaries, conclusions, evaluations and plans for
fugure activities.

alternative teaching activities, methods, and management systems

A,
B.
C.
L.
E.
F.
G.
H.
I.
J.
K.
L.
M.
N.

Learning Centers
Interest centers
Varied grouping
Discovery Approach

- Lontracts

Activity cards

Pupil freedom to choose among alternatives
Educational games

Individual or committee projects

Pupil reSponsibIIIQy for care of the classroon
Field trips \

Experimrents !

Visual Alds

Arts and Crafts

17

1!.‘




Suggested Kindergarten Time Aliotments — ' )

Activity Minutes '
Opening activities 10
Language Arts 30

(listening, speaking,
. reading, writing)

Social Studies/Science/Health 20

Work time 40
(manipulatives, art, projects,

blocks, books, small - group

activities, experiments)

Snack 10 h

Math ) 20
Music/P.E. 15
Dismissal 5

TOTAL 150

Suggested Grades 1-6 Time Allotments

i 2 3 4 3 &

Opening Procedures - twice a day 15 15 15 15 15 15
attendance, lunch count,
announcementsg

La.nguge Arts:

Reading 120 110 90 60 60 60#
English, creative writing, 25 20 40 40 40 40
handwriting

Spelling -— 20 25 30 30 30

Social Studies, Art, Science:

Health, Self-selection activities 75 60 60 70 70 70

§

|
Math: 45 45 40 55 55 55 |
Supervised Free Play: 15 15 15 15 15 15 |
Music[P.E.: Mugic twice a week for 30 min.

P.E. 3 times a week for 30 min. ) ,

The foregoing daily schedules and suggestions are given for you to use
as you gee fit. Each teacher should build his own program. Your class
needs should determine the length of all class periods.

®At least 1/2 allotted time should be spent in the act of reading.

18



TEACLILG RLADLIG

After testing what? The teacher uses the data in placing and instructing
children.

lefter determining the appropriate reading level for each child in the class,
the teacher should do the following:
O ;
1. Place the children in instructional groups. T7Three to four groups
is a workable number. Usually no more than ten pupils shouid be
in a group.

2. Be thoroughly familiar with the format of all the basal series
to be used.

3. Meet with the group on a regularly scheduled basis; usually once
daily.

* 4, Prepare all stories and lessons in advance.

The following is a suggested plan for a directed reading activity that can
accompany any story in any basal reading series.

DIKECTLL READING ACTIVITY
I. Readiness
A, Motivation .
1. Discuss what the title of the story could mean.
2. Discuss the pictures.
3. liave the pupils relate their own experiences to the
title and picture.

B. Background

1. Tell about story claracters.
2. Geographical setting
3. Information about the author

C. Vocabulary

1, Put the vocabulary on the chalkloard.

2. have the students say the words they already
know, and discuss meanings.

3. Use orally in a sentence.
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L.  Purpose /

1. Direct the child to read so as to answer purposeful
questions .

2. FPurposes should be clear and concise.

3. This element is the key to comprehension.

II. Silent Reading

I11. Response
A, Discussion

1, Go back to purposes and discuss. H
2. Lelate children's experiences to story.
3. liave children answer specific questions.

B, Oral Reading

1, hLave each student read aloud. The story could
be re-read in whole or in part. Students might
select a section they'd like to re-read or could
re-read to find specific answers to questions.

2. This could be as a group or individually.

C. Creative Activities

1, Role playing a similiar situation
2. Creative writing stimulus

D. Skills and Drills

A

1, Vocabulary practice to reinforce new words

2. Worksheets

3. Crossword puzzles |
4. Games |
5. Accompanying reader worksheets and workbook !

E. Transfer and Application

1. Further discussion

2. Vocabulary quiz

3. Related articles, stories, books, films, drawings,
cassettes, records to correlate with the topics

IV. Additional Program Activities

A. Independent reading encouraged with library materials.
liave free reading from 20-30 minutes at least once a week.
Silent reading by the teacher during this time is a motivating
factor.

B. bDaily oral reading by the teacher sets a pattern for pleasurable '
reading as well as serving as a i'?del in oral expression.
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EVALUATING PROGRESS

The teacher monitors the child's development in reading skill growth.
Evélhation is an ongoing process. The following pages provide a
systematic approach for evaluating the child's progress and should
be used throughout the year:

1. Kindergarten Readiness Objectives (Districtwide)

2. Primary Recading Objectives (Districtwide)

3. Intermediagg\Reading Objectives (Districtwide)

4., Criterion Reference Tests (Columbia, Dr. Howard,
Garden Hills)

. 5. Wisconsin Design (Kenwood, Carrie Busey)

The following forms are distributed in the fall, used periodically,
and filed in each child's cumulative folder at the end of the school
year. .




. W INDERGARTEN RELADINLESS ASSESSUPNT AND OBJUCTTVES
NAML L D DATT
TEACHER o SCLOCL
S U
) o - 7‘——‘ o ‘.

1. Tollows directions

2. CShows courtesy aud self-contrcl
in speech and action

. S

3. Listens attentively

4. Lxpresses hirself adequately

®
i

5. Counts objects to

JR

6. Recocnizes cardinal number syrbols (1-10)

e

7. Understands numbers \
P B
l | !
8. PRecosrnizes some letters !
. e
3. Prints arce J
10. Recosnizes Lae colors . J
|

* Grading Scale - ' atisfactorv to Lnsatisfactory
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