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Abstract

Agcording to Dr. Gorelick, "iicti(znal literature has
unique assets that live clinical experience lacks," thus setting
the ton® for bis paper. Literature seryes many purposes; a form
of comaaumtcation; a teol for making the Peadev understand her/his
gubjectivity; and mes: ifmportantly for the mental nealth situations,
ge (lif.erafurc) vepresents the co.pleted working out of a set of
problems in 3 himan 1ife.” The best type of therapy for the
patient is one vhere the whole persox concept is utilized, there-
fore saking literaturze & very important tool exposing characters
vho deal with "growth stress, change, challenge and confrontation.”
Dr. Gorelick goes on ¢ explain several methods of utilizing litera-
ture %o ald in group therApy situations for problem-solving and the

utilization of the whale person ccacepts.
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I. The Uses of Literature

As a {:raining experience, fictiornal literature has unique assets
that live clinical experience lacks. Thus it nicely complements the
lateer in educating helping pyofessionals who will utilize a knowledge
of depth psychology and the human relationdhip as the helping instrument.

The interaction of reader with writing is a two-party interaction
that 1s a paradigm of the one-to-onc therapeutic relationship, but wif.h
significant dl!‘ferencgrs’.l For example, the readar, as receiver of the
comaunication, does not and canaot resct upon the communicator or the
communication, which is fixed in print. Thic is a valuable constraint
on the beginner, whose anxiety about listening understandingly often
leads him to speakx prematurely, Most of us have been the caricature
of the novice firing questions at a harassed patient as quickly as o
can read them from‘the lists our teachers have provided, lest the
silences put'us in touch with our sense of doubt, insecurity, inexperience
and ignorance. The written pege is proof against this sort of abuse
and helps the novice cultivate a co:nforte\bli listening attitude.

While the communication w.ld communicator are fixed, the meanings
received are by no prans set. As one reads and re-reads with varying

pex*ceptzlons, &ssociations and moods, meaning alters. Here is an

excellent paradigm to rejnforce the idea that reaning depends much on

Fi 1. Other paradigms have becn used. Students have read, then
witnessed, the performance of plays. (1) Professional actors

have been used for role-playing. The *rainees too have done

role-playing, with and without sophisticated videotape techniques. ()

AN

the receiver's subjectivity, This ca

overemphasized, is further highlighted
to be discussed later. But in just c
time, the learner who has not yet cont
perscnal therapy, nor yet realized the
to appreciste the importance of knowing
_the instrument of his craft. \'
Another advantage of litersture
not only is the commuanicator immune
the trainec too is protected, Unlike a
piece doea not overvhelm with speed and
affords an wpportunity to revie~ and re
put ene;'g,)t ﬁ;xto keeping defenses high,
learning to listen a!‘tt‘u.‘l.]qf.r" 3
Though fixed on the pege, literatu
life atout it, or else it would hold no
the product of the creative processes o

insightful, and intuitive human deing

Videotape is another way to
With this technique one can spli
is a very congenial medium for t!
It 1s an important teaching tool
especially for displaying noave

Laterature, too, sends its
the bedtime story, the fairy tale

PR 2,

Literature is intended to ¢
with live persons. Two sorts of
traince. He can observe clinicall
leave himm too detached. Or he ¢
13 2 must, though it stirs high

FN 3.
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;pe recefiver's subjectivity. This cardinal point, which cannot bt
. «Sveremphasived, is further highlighted in the Jroup snalytic moth:

to be discussed later. But In Just Comparing his own responses our.
time, the learner who has not yet confronted his subjectivity in
perscaal therapy, nor yet realized the importance in so doing, begin:
to eppreciate the im, rtance of knowing and calibrating himself as
_the instrument of his craft.

Another advantsge of litersture over live experience is this:
not omL;/ is the communicator imewne frow assault by the trainee;
the trainee toro is protected. Unlike a live patieat, a literary
piece doss rot overvhelm with speed and darectnesc. Instead it
afforis an gpportunity to review and x~e£'le<:t..m 2 Not having to
put energy into keeping defenses high, the trainee can put more into
learing to listen artm_b{.m 3

Though fixed on the poge, literature has something of teeming
life atout it, or else Iit would hold no interest. After all, it is
the product of the creative processes of a highly intelligent, sensitive,

insightful, and/int\ﬁt’fve human being grappling with his #ife. The

Y

Fi 2. Videotape 1s another way to reviev at an emotional distance.
With this technique one can split off s part of himse€lf. Video
is a very congenial medium for the generation weaned on television.
It 1s an important teaching tool complementary to literature,
especially for displaying nonverbal communicataion.
Laterature, too. sends its taproots into early experience:
the bedtime story, the fairy tale. stc.

FN 3. Literature is intended to complement, not repl.uce, experience
with live persons., Two sorts of the latter are available to til:c
trainee. He can observe clinical demonstrations, which often
leave himm too detached. Or he can have his own patient. This
is 2 must, though it stirs high anxiety.

‘)
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It represents the eompleted wor

created product captures and em'ts these qualities., Literature can

. : human life. Weeks, months und
Present as living actuality that which ‘the textbook petritfiec in 4 ! Life ks, mon an

: d i B
Jargon. What textbook teaches, what student is taught, descriptions condensed into hours of reading

of this quality: clinically only with a long-te

"He stood with arms akimbo . . . He looked as if he docs have time and chaace to wox
had been cuffed, kicked, rolled in the mud . . . end
he smiled with a sense of security at the faces

around, His ears were l-en'ding down under the weight

well emulate the writer’s skill

Of his battered ielt hat. The tom tails of his Conversely, we also wish the tra
black coat flapped in fringes about the calves of
his legs. He unbuttoned the only two buttons that & limited experience with comeon
remained and everyone say that he had no shirt under
1t. Tt was his deserved misfortune that those rags , This faculty {11 be sharpened
which nobody could Possibly be supposed to own
looked"ori kim as §f they had been stolen. His neck was of cbserving how detalls and f

- long and thin; his eyelids were red; rare hairs hung
about his jawS: his shoulders were peaked and drooped This §s beautifully {1lustrated b

like the broken wings of a bird , . . "s (3) In o related vesn: a piece
r : ) <

Or what chapter on alcoholism conveys this understanding:
: change, chnllenge and confrontat;

"At the same time he first realized that he was drunk, - - .

lle vas bitterly ashamed of himself, drunk st this time, G2 Tell 3t O the Mountain and Ma

at his father's very deathbed when his mother needed :

him so bad as ncve:ybcrore, a;xd when he knew, for he their images of deatk and rebirth.

had learned by now to take people’s word for ft, that

he was really good for nothing when he was drunk, And

ther to feel so thirsty on top of that . , .

» + + the voices of the women, soothing him, trying to

quiet him, only added to his tears, the richness of his

emotions, and his verbosity, and before long he had

realized that this to00 was useful, and was using it,"? (4)

nealing, are manifestly on this s
"epigenetic sequence" of readings
the life cycle. For example, ;klrk

the latency age-pubesaent boy; DM
. /

3 - T t ol
Certainly litemtulr:e has a vivid three dime1si9nal quality that etc. Such an approach would cmph

™
textbooks lack. progressive and regressive forces,

nt attribute of literatu t 8.
The next relevont attribute o iterature is its completenes subset. . This normative emphasis

pathology-centered view,

P L. The lste Pr. Ives Hendrick lonz azo recognized that the text
could supede leaming by of“ering formulae. He urged that Tterature 1z a sovrce of mate

psychiatry trainees take the patient as tert,
v . school or theory of personality, Y

O
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It represents the complcted working out of & set of probl.

human lfe. Weeks, months and years of living and writing - .,

cordensed into hours of reading. A comparable wnfolding i . . essible

clinically only with a long-term therapy experience. If the trainec
does have time and chance to work with a patient at length, he could
well emnlate the writer's skill in producing a sumnary narrative,
Conversely, we also wish the trginee to extrapclate untuitively from
& limited experience with csomeone to the M person, the whole 1life.

This faculty will be shorpened on the student's repeated experience

of observing how detalls and fregments of a story foreshadow the whole.

This is beautifully Pllustrated in Lovel's analysis of Madame Bovary. (5

In a related vein: a» picce of fiction deals with growth, stress,
change, challenge and confrontat;on. Such works as James l;a.ldvin's
&2 Tell It 0z the Mountain and Mary Renault's The King Must Die, witn
thelir images of dsath and rebirth which touch at the core of menial
healing, are aanifestly on this subject. The teacher could compose an

"epigenetic sequence” of readings to illustrate developmental crises in

the life cycle. Yor exumple, Mark Twain is a mine of infomation about
the latency age-pubesaent Ley; DJH. lawrence is invaluuble on intimacy;

ete.  Uuch an approach would emphasize "normative crises", with their

progressive and regressive forces, of which clinfeal crises are but a
subset. This normative emphacis would counterbalance the Prevailing

pathology-centered view,

Literature is a scvvce of materlial for virtually sny psychological

schocl or theory of personality. Yt is a cource of personality
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description. of jntra- and interpersonal dynamics, of pcychopathology.
These do not evhaust the possidbilities of the raw material, just as no
cognitive framework can contain a1l the raw stuff of existence. Newer
ways of looking at literature psychologicam do not concentrate on
the psychology of ‘a single person as represented in a fictional
personage. Rathe.r, they treat the work as a whole, and examine the
interplay of content (personages, actions) ahd form (imagery, symbols,
tone, rhythm and other elenents of style) to arrive at the central
theme of what it is all about, what is the "persenality" of the
literary piece.(7) AlLL these elements are analyzed and resynthesized
into an image of the issues the author is grappling +ith in that piece.(8)
The process of using all ava:lable clues--the totality of the
‘communication---to reconstruct a pattem of meaningful undersianding is
;.nala.gous to the clinical reconstruction that is our ultimate goalk_
The foregoing\by no meuns exhausts what literature is nor how {v
can be used, Certainly {its ability to involve the reader with his powers
of intellect, feeling and imagination is ig?ortm here. Another
interesting attribute iz.its intermediate positicn between the ﬁelrsm
of the reader and the pergon of the author, between f{nner m_&u,ty and
outer reality, between symbol and thing. Applying an mder;t;nding of
this :pec.ia.l forn of existence--technically called "transitional®--
can add to our understanding of who writer and rcader czre, of why the
writer writes, of why the readar reads.(9)

II. The Small-Gr-up Analytic

—

“The ability to help

subtle messages, moodf
by two factors. Firsf
feelings, especially {
for the basic dimensié
characteristics of gu
even more fmportant., §
resistances to becomi
intimate and seaning
{2, p.20)

The small group getting ac
discussed in the first section.
has been emerg'ing as n\;igni fic
and outside psychology and psych
Just the right blend of qualitie
shelter offering support and pro
bold risks: it pemit‘\s intimacy
of the method in N‘act\icc, 1wl

\
medical students spending four wi

Each weck prior t(\ the meet

or nonfiction piece--of \manageab

which I have chosen for Yts ric
bis. 15 toward the acknowledged "
1
effectively use any writer and an
be creative with {t., I ohcc hea
uze of an inspired comic tIook! |
The four pieces form a cohe

follows:
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to involve the reader with his powers

b

II. The Small-Gr -ip Analytic Method

“The ability to help a client know some of | more

subtle messages, moods and feelings T thipl is detennined

by two factors., First is practice, prartice at laveding

feelings, especially interpersonal fears--finding words

for the basic dimensions, the basic shapes, the general '

characteristics of gut level emotion, Second, and perhap;

even more iaportant, ic the ability to overcome your owrn

resistances to becoming involved in a psychologically

intimate and meaning®ul way with another huuan being . , "

(2, ».10)
The small group gsetting actualizes the assets of literature
discussed in the first section. The small group--six to twelve members-
has been emerging as a significant social unit of our day, both inside
and out sjde psychology and psychintry., This unit seews to provide
Just the right blend or qualities for our current needs: it is a
shelter offering support and protection and yet a platform for taking
bold risks; it permits intimacy and yet andnymity.(10) As an example
of the method in practice, 1 will discuss xy work with fourth.year
medical students spending four weeks at our psychiatric hospital.

Each week prior to the meeting they will have read a fiction
or noafiction piece--of manageable sength (an important criterion!)--
which I have chosen for its richness and aesthetic appeal., My taste

biu. is toward the acknowledged “"great™ writers. But one could
effectively use any writer ani any literary genre if one knew hol to
be creative with it, I once heard Dr. Roland Fischer make brlL\J‘&nt
uie of an inspired comic book!

The four pieces fom a coherent sequence. One such is as

follows:

J
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1. "Case of a Neurologic Crisis tn 7t Small Boy: ém"(6,99.2h-3d)
This illustrates the "total field” concept, -Lhe boxes-within-boxes
of a problem: the individuil in whom the problem lodges and the
ever.widening force fields of family, neighbor§, society, culture,
history etc. This reading slso illustrates the concept of multi-
determiniation of a behavior, the interpenetration of psyche and somu,
the vicissitudes of a problem over time, and the strategy of
psychoanalytically-oriented therapy.

2. "Lonelinese of the Long Distance Rurner™(11) amplifies
several of the pz_';ced!ng 'i:'.Sucs, cspeeially that of the impac\‘t of
mesbership in the out-group. Also, since this story deals with a
non-patient, it conveys the universality of lae concepts learmed. We
also see here the “"action al a distance™ of the psyche, i.e, the effect
on current behavior of memories and feelings long repre\ssed.

3. “The Death of Tvan Tlyeh"(12) is|ebout a medical patient and
raises japortant isaues for tne student doctors. This story too
{llustrates the correspondences between podily action and psychic
reaning ("He died as he hac lived.")., This is an erercise in
oscillating between manjfest meaning (t‘.e {1iness) and latent meaning
(Ivan's existential feelings).

4, We lconclude with the "Autoblography of & Schizophrenize
Experience"(13), an unusually lucid accoutn of the psychopathology
n-n‘d psychodynaeics of the exverience as lived by somesone who was there
and maatered it. This places that most terrible of terms, schizcphrenia,

back vxtjhin the faaily of human individuation expericnces,

J U
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role as psychotherapist(“the medius Is the xessage”), The students

' have me as a model (nnd ac a terget!).

At the end of the session each group-as-a-whole has created {ts
on unique {nterpretation of the work-as-a-vhole, Eech portrait is

different, though with trats in common that T have supplied. The

vork-as-a-whole “ithin the group-as-a-whole t'ollov the model of &
box-within-a-bor. This structure is built of interlocking ‘tnits of
experiencing-pnd-examining and is cemen'ed by rct:.ings of working
together in creatfve activity. The four wecks t

‘en together are

Lthe next level §n what I hope §s an ever-ampls “ying hamonic of Lc’nming.

¥

X ¢ ¥
1

! / N

1 wishk *0 exprece thank: to Dr. John lHeziah and Dr, Julius Silberger,
vho were early molsla: and to.Nr. Onniel Cowell, who has given latitude
and encouragemen®.

This paper is to be presented at the International Federation of
Library Associations Coaterence, Washington, D,C., November 1974,
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