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. . lege programs for elders including two .case studies

B . for elders providing specific guidelines on needs

¢ . . \ . . ) ).' ‘.:i
‘Projéct Pertod 7/15/74 - 4/15/75 o o

o . Ce
Phase I: Sourcebook Devel;qgment // R

o /

Phase I ‘of the project involved the development of a projram plan-
ning guide fot comunity colleges and other 1ntetested- 1net1tutions forﬂ,

- the planning and inplementat:lon of effecti.ve educat:lonal p::ogr,ams fot

-

A Sourcebook ‘for Program Development, is enclosed (see Attachment A)

\d !'<

In capsule, the soutcebook conta:lns the following 1nformetion.

e . An examination of the changes in the nature of the

-
. -~ ? - ‘a, —_—
] . e

; older adult population an_d “the :lmpac/tof‘ these cha_nges

' on-the educational needs of elders.

o
-~ .

cation, in general, ind community colleges in parti- .
/ . . o~

'\ cular, to meet these changi.ng needs. " e

* A "gtate: of the art'- tepott on current commn:lty col- -

- of exemplary programs. .

. % An inclusive model of educational program g!evelof:vment l

aseessment; outteech and recruitment, selection of
program content, : maximization"of tesoutces, and fund:lng.
K Sample core curriculums 1n ﬁve specillly delineated
ptogtam areas for elders. - ‘ )
* An appendix cont:ai.n}(ng edd:lti.onol case studies, petti.-
nent resources and contects, ‘an annotated bi.liogtephy

- and a listing of community colleges _aurveyed.

% An n'n’el’j'rei,? of the capability and- got'ential}of“edu- o ’j‘"”ff‘;‘

e—ldets.‘ The tesulting wmanuscript, omunitx Collegesmesgond to Elders: L,
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The preparation .of ‘the sburcebook was based on: information gained

e

through the fol‘.lowing procedures“ )

* -
. .
. I

»~ é

* A telephone 'survey of: 150 comnunity college ‘deans

of continuing education and comunity services or .

’

other appropriate college administrators. 'l'he s?ple

L was chosen to include 100 colleges that had special
programs for elders and 50 that offered no such pro-
grams "(see Attachments B and c for sample/ cover letter
and questionnaire and a detsiled explanation of survey

~

methodology) .

¥ Three site visits to selected comunity colleges with pro=-

grams identified as particularly effective or worthy of. study.

*A compr ensive review of the literature on educational pro- )
, granw for elders including special needs and desires of elders’ '
" as well as’ special problems encountered in developing and J’/f
o implementin; programs .‘;.";:.his group. |
. o Input from an advisory panel consisting'of elder‘s',_ com-- - ol
. S

munity college administrators and experts in education '

and gerontology (see Attachment D for advisory panel’ manbers).
There '-are two major -findings from Phagse I of this project°
1, ) There exists a widespread demand for practical guidelines and infor- ‘
*  mation on educational progrsm dev‘elopment’for elaers. In surveying admini-
strators across the country, a great many requests’ for further information
on program development for elders were encountered. Althou_gh relatively
few colleges have developed specid_rﬁrograms. for elders, there is a srowing
interest in serving this population for both philosophical and financial

@

e
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reasons, Yet, & large majority of administrators surveyed felt that one
- of the greatest obstacles to program development was their lack of know-
lﬂdge of the educational needs and desires of elders as wvell as of tech-
'. niques for plauning, implementing and funding programs. Many coulnented
A that most of the available information was too theoretical and failed to
». combine an understanding of elders' needs with a comprehension of the
. practical problems faced in ‘educational administration. Administratore s
'-—were most often intereated in knowing what o{her comnunity colleges were |

doing for and with elders and what techniques of program-development had

' actually worked well, One sidelight of this survey was that the project' -4

staff often served as an informal information and referral service by _put-

3

ting college administrators in contact\with others in their geographic .,
".areas who mi@t be helpful in program development. Overall the desire
for practical information was widespread . o _ .
. 2.) A process “of program: development which has lead, to succeasful
. ‘programs and which is capable of replication (with modifications for indi- i

vidual college and comunity characteriatics) was identified and described.

S e pene C = g o ow

In analyzing the survey results, ‘the literature and ‘other information, the ;ij

project staff. found that programs considered successful (i.e. used by elders S

. -~ #,
and rated as effective through informal or formal evaluationa done by college

administrators) varied with regard to program content. Yet, although content
- differed “almost all of theae prograns- employed ' 8 aimilar inclusive’ procea
of program development. That is, these aucceaaful programa folloved certain

o identifiable stepa' in program planning and implanentation which involved

eldera in active rolea as initiatora, plannera, organizers and inatructora, ot

rather than, c':.ly &8 students., The project staff found that eldera involVement- .

- - . - [N
e M . . 4
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in the process (\>f progran development is crucisl and as importsnt as

;

the resulting prrgrsm content. The inclusive model of program development

presented in the sourcebook is based on this finding.

ﬁ,,l’hsse Im: Dissemination Conference _
1/15/75 4/15/75- = - . ,

__...' :. . -

I

Phsse 11 {nvolved the development of a conference for comnity college

- ‘sdminisi:rstors in theéNorthesst region-for -the purpsse of disseminating infor-

mstion in the sourcebook. - The Conference was plsnned to best meet the

. iinfomtion needs of sdministrstors ss evidenced in Phsse I.

The resulting -

E .'_design wss for a smsll, informal working conference bringing together fifty-

tvo (52) sdministrstors snd focused sround problem solving workshops. The %

purpose of the workshops was to sssist sdministrstors in understsnding and

sctuslly grsppling with the practical issues faced in plsnning and implementing

" 'progrsms for elders. In particular the workshops were structured to provide

) :insight into the inclusive process of nrogrsm davelopment and to cover such

sress as needs sssessment s outresch and’ recruitment, progrm content, naxi- *

mizing resources, snd funding. In order to provide specisl assistance and °

4 'expettise, selected resource people were invited. This grouo included four’

¢

‘ conlnunity college sdministrstors from across the country who had developed

exenplsry progrsms for elders and a progrsm specislist from the American

free periods of the conference.

. Association of Commity and Junior Colleges. 'l’hese resource people psrti-
cipsted in esch of the vorkshops on a previously srrsnged rotation schedule

T snd msde thenuelves available for informsl discussions and questions during

‘l,‘he development of the conference was sccénplished through a subcontract

with Middlesex Comunity College in Bedford, Massachusetts.

The Massachusetts’

-

-




Board of Regg);ml Community Colleges also supported the.conference, and
selected Deans of Coritinuing Educotio at other Massachusetts conmunity “‘
.collegeo cttended ' epec.icl trcining session and eerved as workshop leaders,
ﬁAll confetence petticipcnts were provided with background metetials including
-8 copy of the soutcebook an cgenda a stetement on_the 'biotory and goals of
the Confetence, ‘background information on confetence phnnets and teaoutce
people, lists of confetence patticipantc arranged both alphabeticnlly and
] by votkshop auigmnents, problem aolving exercieec, and a checklist providing
information on ptogume for eldets in commnity collega in the Northeast, ‘
This lattct, checklist m; a compilation of infomtion gatherei from responees
to a special queetionnaire included in the initial confetence nvitation (eee
Attachment E for samples of materials provided to confetence pe ticipants).
The Confetence, "Educati\.on for-a New Age° Plenning for Elders in Com~
nmnity Colleges, " was held' in Boston on /Apti& 10 and 11, l975. '.l‘here were: 68
participents (administrators plus eldets » students ond otbot int ‘tested petaons)

who were divided into five wotkehops. Reactions to the conference ' were pro-.\

" the reactions were favorable, Following is an e\;aludtioi} of bo’t}l conference
accomplishments and shortco:ti_.:iéa based upon participants’ ~tcoctions and
project :steff’s nanalysir ' . ‘
1. The confetence provided an- infometion base.’ fOt many
‘administtators on the growing educational needo of elders
and the kinds of options and inno ions that education .
can-provide both now and in the /fu re. . Aa such, it served _

as an eq.ouraganent. to deyelop programs uhete none exist .

.and as an inducement to exl;:,andk\exis,ting programs.

v, - e e e e

vided both orally and in written form at the closh{g general session, " Ov_ctcll,“




2, The conference provided practical “how to" information

on program development and implementation. camunity
college administrators without: special programs for
o ' elders felt better prepared to begin development and
; ( those with programs felt they had new information to,
meet particular problem areas. '
3. A more positive view of elders and their capabil’ities
and potentials as allies in program development was

a reported reeult of the conference., Many admini-

strators mentioned intent to use elders more activelyf,

_as resources rather than simply as clients in education

>\

»
-

progrsms. )

4, The conference providfd/ an opportunity for community

i

4

{
|

college" administratoés to pool ideas and share experi-

ences with other administrators in similar poaitions.

'rhroughout the survey conducted in Phase I, comunity

_college administrators expressed the desire to hear how -

others had actually developed programs and for many

»

¢ -

participants this proved to be cne of the most valuable oy

\
aspects of the conference.

Besides providing information

on other programs and ‘positive rcinforcement for program

l

development, such contacts can also. have the more far

reaching effect of laying a base for future coordination’

. and ‘for a regional information network on commmity col-

lege programsg for elders;

I .

e e e e Emie A e S e S e
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5. The Conference highlighted the sourcebook and provided

L informetion as to its intent end uuge.

P Sane specific actions in program plenning for elders havé been initie}:ed
as a result of this Conference. The President of Hiddleeex Comunity College,
- ‘the co-apon/aor of the conference, has called in the project staff to provide o

consultetion and lssistance in working to obtain reaources for more innovative

\\

progrm for elders at the college. The Masuchusetts Board of Regional Con=
munity Col]:eges has elso proposed that the project staff work to develop a

. consortium of Meuachusetts coununity collegee to naximize educational resources
for serving the Stete s elders. At the Conference, the Ma{?chueetts Sec\retary

of Educational Affai‘{:e unveiled his intentions to develop a state plan to - ‘

insure anded,educational opportunities for elders“. Eastfield Communi
College in Mesquite, Texas also sent a. representntiv}e to the Confer

expressed the desire to work with the project staff in further developing !
|

programs currently in the planning stage. : T ' g
The Conference method of dissemination proved to have several short- ;
, . . -
cahings and .was unable to meet certain needs. The majority of critical v

|
i l
———

comen;s.centered .around- the—inability—of»any—conference vehicle to ] provide

some of the specific kinde of technical assistance thet mcny colleges,.particu-

larly those without existing programs for elders, face. While these parti- .

cipants felt that they gained ipformation and guidance‘ from the Conference,, T
‘they also ‘felt'a conference structure &ould not provide some of the in;depth

direct usistence they needed For example, one administrator wnnted ‘direct

assistance on a apecific problen with recruiunent, and several colleges ’

/

needed guidance in obtaining init.ial funding and seed money for programe..

- -~

T
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III. Conclusions and Recommendations R o g:l
The survey conducted in Phase l'd.ocumented an increasing interest on

the part of both elders and-comnity colleges'in,the 'development of, educational

programs for this group. The majority of today 8 elders are an active, healthy,

experienced group of people who face: an-excess of time and an abgence of well-

<

deve10ped options that provide me: 1ingful involvement for this time, As the
sourcebook indicates, the need to develop new options and roles and to plan
_cre tively for this period of life will become more pressing in the future
since. elders represent the fastest growing segment of the population. Com-

‘munity colleges, with their mandate for enbrncing the educatipnal needs.of .
the whole connmfity, are particularly epprOpriate envirom.'tnts for develop:l.ngfr~

progrems to neet elders' needs. \Of. existing edncational institutions, com-
\ .

munit ccllegee nave evidenced the most flexibility with regard to progrm

~

content,: styles of teaching, ise of off campus facilitiés, end outreach '

and ecruitment efforts.
w

~ The) survey in Phase I showed that one of the éreates't obstacles to

program development for elders, as perceived by community college admini-

strators, was the lack of knojwledge and information on techniques of plan~

ning and implementing program’s for this population. The sourceboolf deve-

loped as part of the project provides basic practical guidelines which can N
be of assistance in closing this information gap. In.particular, the inclusive

/—v
process of developnent outlined in the sourcebook can be adapted with " some

: individual modiflcations to fit the needs of community colleges in a variety

of different aet inss and with very different elderly populations. Yet, the

B so_urcebooki, by its very nature, can only present & general model and cannot

. possibly deal with the myriad of specifics and individual problems that




-

-~ LI - -

effective vheh supplanented by more direct dissemination modes including use

- of delnonstration site training programs, direct technical essistm.ce, -

.

|

/ ‘

3 arise«in program developg\ent., Consequently, the sourcebook can be most o {
|

|

<

and further regional seminars and conferencea. . ’ . «
b

: More specifically, in order to build the/cepabi:lities of community

-

colleges nationwide to develop and implement programs for elders, it is '

recomended that regional enlonstration sites be sslected and develoged. ‘

<

i\
These sites woulﬂ\have the following functions'

S Ltk To set:kxas model progtams both in gener 1 for their ovn

\ ‘ regions and, in some specific aspects, for the country as v

{
Y , . . - - . / e
‘ ;| ~ awhole, / _ i _ {f

*To serve/as on-going vagional centers or- disselnipation of

tion to other comunity colleges through the development of

\ . -

\J

info

conferences, workshops and printed materials. ’! - !
* To develop the capability to provide direct technical assistance}

and training to other colleges in the region {n order to. encourage.

- ' replication and expansion of existing elderly programs. ‘' .
. Y .

\

|
* To ’seﬁe as laboratries for continued educatio/nal innovation |
and the creativ_e expgmation of new options for elders. - / .
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Introduction -

-

Even a cursory look at the statistics on aging indicates the
tremendous growth that can be anticipated .in that age droup over
the next few years. While today there are about 22,000,000 or
slightly over 10 per cent of the population who are 65, by_the

/  year 2000 this figure will reach nearly 30,000,000 people.l

As medical technology. advances, elders, as a group, will
remain healthier longer, and fewer will be handicappeq'with chronic -
medical problems. Today 95 per .cent of those 65 and over live out-
side of institutions and onlg 20 per cent of those have any inter-
ference with their mobility.® There is no reason to believe that. ~

" this will not be reduced even further in succeeding y%ars.

- Also, as ‘people éfe retired ea:iier (as appears to be the -
trend). people at 55 or even 50 will face problems of #eisure time
now faced by peovple of 60 .or 65% | )

But the most significant question to ask about éhe elders. of
-- the future is, will they f{we?) age the same way as past elders
vis-a-vis society? -Hopefully not._ Growing‘oia“w‘ll[take on new
meaning. It will be regarded as ushering in a new stage of living,
one of activity and involvement rather than of passirity‘gnd detach~- _

ment.. ™~
/ -

The elders of the future will probably be less |willing to sit
back and take a passive role., They will .be seeking new uses for
_their time to make their lives more meaningful. They will be more
politically active and more involved in the affairs/ of the commun-

ity. It is unlikely that they.will be as satisfied only with -

nature trips, bingo, or' artsy-craftsy activities.
by !

Today's middle-aged' and yocuth will approach the last part of
-their lives healthier, better educated, and more p litically aware
and better prepared for retikement than has been the case in the
\past, and chances are that_they will live longer. | Bernice Neugarten
uses the term "young-old" 3/to describe those between the ages of
55 and 75 years. She states that what this group|will want in the
future is likely to be "a wide range of options and opportunities,

, / '\

1. .U.S. Department7§f Health, Education anl Welfare, New

Publication No. (SRS) 73-20006, New Facts About Older Americans,
U.S. Government Printing/Office, 137/3. ‘
2. 1Ibid. ,
: 3. Bernice L. Neugarten, "Age Groups in American Society and
the Rise of the Young-Old." The Annals of the American Academy of
Political and Social Science.  September 1374, p. 191. :
. ' | . ,

) B e 1 “s ‘ - ) rooLw . 3
. Q ‘-». . ' ‘:‘, * ’ - 'r/'i*'
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both for self-enhancement and for community participation."? . She
goes on to say that the trend has begun and that "moreé middle-aged
and older people ‘are returning to education, some because of
obsolescence of work skills and others for recreation and self-

- fulfillment."> - :

The challenge to education lies,-thus, in providing options
and meeting the needs of tomorrow's young-old. ‘This manual is
‘designed to help meet that challenge, but it is more than a how-
to-do-it, step-by~step primer. It provides the philosophical
basis for a new approach toward meeting, with their cooperation,
the educational needs of the elders on a community level and a
framework within which the elderly\can use the skills and know-
ledge they already possess in new. directions. ’

.- . since it is usually the needy, the handicapped, the disabled ,\\\

who attract our attention because they present problems that have '

to be met, it was.the poor and dependent among those in the older

age brackets that first came to be seen as "the aged." The term . \
naged" meant the poor and dependent among the oldex’ population.

_As people began to realize, however, that not all those in the . K
higher age brackets were "aged" in this sense, new. terminology was :
called for. As yet there seems.to be no consensus for an accept- \

* able term. "The elderly," "older adults," "senior .citizens," and .

"elders" are among the terms used. Terminology is not a trivial

concern. It can help people overcome the stereotypes which con-

stitute one of the major road@locks in their thinkifig.about plans

and programs involving those in the higher age brackéets. The term
. "elders" is used in this report. "

There is no single group of people more in need of- programs
than elders but there is also no single group of people that, more
needs to have its own capacities and abilities recognized. The
field of education, in general, and community colleges, in parti- "
cular, have the opportunity and obligation to develop programs

based on recognition and .appreciation of elders'’ talents.

~4. Ibid.' p. 196. -

5. id. \E
6. For purposes of this guide, velders" will refer to 3
those who are' 60 years and over. However, this is.recognized \
to be an arbitrary choice, and other age boundaries such as 55 .
‘|

-~

or 65 are nsed for different program and statistical purposes.




Chapter II

Aging and Education

-

A Perspeétive -

——

The way you conceéive of and define a problem will determine
the way you go about-solving it. Different problem definitions
‘narrow the range of options differently. Moreover, the orientation
or tage point from which you approach a problem helps formulate
problem conception anhd definition. . This is as true with regard
to aging and education as it is to other areas of problem solving,

. This planning guide sets forth an inclusive model of educational
~. program development for elders through community-colleges. It
is based on a specific orientation and conception of elders and
-education. It is meant to'be 'viewed as a working tool for the
"community college educator who is interested in understanding how

elders would like to see programs developed.

1, . . N » . A
. - This guide and the inclusive model of program development. is.
predicated on the following conceptions of. today's elders and of

* education: ‘

R ¢ Elders are basically an active, healthy, and
‘ experienced group of people who are capable

. of self~determination and continued valuable
contribution to society. '

- ° The major problems which older people .share
are caused not by advancing age per se but
by society's false images and stereotypes of
aging and the resulting policies and programs.
which grow out of and conseguently perpetuate
these stereotypes. .

° Most education and service programs have
focused on helping elders to adjust to what
are seen as the limitations of age and to°
accept the expected patterns of living and = -
behavior. '

¢ f%he major purpose of education is to encourage
personal and societal growth through the re-
evaluation of current concepts and the explora- .
tion of new ideas and concepts. -

- ¢ Education, in general, and publicly supported
education, in particular, have an- opportunity
and the obligation to reach out to elders and, .
with them, to create new roles_pnd options for . —

the later years. . .
(T x
11 - ) . *7
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: o Educational programs for elders should be
a joint venture and an alliance of equals
between elders and professionals, with elders
involved as initiators, planners, organlzers,

_;E: active agents. ' ,
o Elders' involvement in the process of program )
development is crucial and as important to
elders as the actual pProgram content.

: These conceptions represent the cornerstone on which the-inclu-

sive model is to be built. They,  in turn, are formulated from a..

- broader perspective of both the opportunltles and problems in devel-
. oping educational” programs for elders 1n community colleges.

\ ! .
K \' ) . o ) ! ‘
The challenge confrontlng\?ommunlty colleges is twofold°

The Challeng_

l. To recognize the emergence of a healthy, act1ve, capable
generation of elders who presently face many years of
inact1v1ty and- le1sure; and oo

2. To develop an alllance with elders to explore and
develop a range of optlons and life styles for this
period of life.

Elders today represent a transitional generation:. They differ
from past generations of elders in significant respects: medical
‘gcience has made longer and healthier lives a reality, forced
retirement policies have increased the years of leisure, and changes
in mobility and family structure have made isolation more likely.
‘The result is a healthy, capable andvexperlenced group of people .
who are increasingly removed from the normal functioning roles of:
jobs/and family. While the old roles and options have been taken
away, new ones have yet to be developed. Instead, the "leisure"
of retirement and the freedom from the responsibility of work and)or
raising a family have been idealized. But many elders find that
leisure is only valued when related to periods of work and activity.
Perpetual 1sure, not filled with meaningful actlvity, can be a
tedious vacwum giving rise to depression and listlessness at any
age. - Where \past generations of elders could expect:perhaps 0 to 5
years of healthy retlrement, today's elders can often expect 15 to
20 years. _ .

s

[ R -
N .

Society obviously cannot continue to deal with this new group
of elders in the traditional/ ways and with the traditional pollcles.
Using. these traditional concepts and policies is as confusing and
hopeless as. attempting to navigate unfamiliar waters with an out-
dated chart. The challenge, then, is to discover a variety of new
roles which will make it posslble for these elders to best utilize
their talents. -

The development of tnese roles and options must, in the end,
be the joint responsibility’ of education, industry, government

‘.\\ - -_.' ) A ‘.7
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and elders. The initiative must come from a localized source
and responsibility must be more directed if action is to be
taken soon. Education has been the most useful tool for prepar-
ing for new ways of life. Of existing educational institutions,
community colleges are appropriate environments to work with
elders for the development of innovative programs. By their
very concept, community colleges are charged with involving the
entire‘community'in-education. ‘It is a charge which is being N
taken more seriously as traditional student enrollment declines
and as newly organized groups such as elders, women, and handi-
capped become more vocal. Also, as tax-supported institutions,
community colleges have ‘the motivation and initiative to meet
the larger needs of their communities. ' : L

‘ x

, + Community colleges have evidenced flexibility in program
content, styles of teaching, use of off-campus facilities, and
specific outreach and recruitment efforts. Perhaps more signifi-
cant is the fact that community colleges, because of their origins.
and the necessity of attracting a clientele different from that
served by 4-year and private junior colleges, have avoided much
of the formal trappings and the strict rules and regulé@ions often
associated with other educational institutions.  They are less
likely. to seem removed and unapproachable. Contact and memunica-
tions among students, faculty, and administration are generally .
more frequent and more easily. attained. As a result, community
colleges have preserved the excitement, innovation, and enthus-
iasm which are so vital to ‘good education. Moreover, there are
‘community colleges in every State, and they are generally geo-
graphically accessible to elders. - -

. The opportunity is unmistakable. Elders are looking for
meaningful use of their time, while community colleges have
resourcés and are looking, for.both financial and philosophical
.reasons, to serve new groups. An alliance between the two seems
natural and mutually advantageous. -

The Problem

.Planning for elders has not kept pace with the changes in
the nature of the older population. This is largely because
society's image of elders. continues to be based on misconceptions
and stereotypes which, at best; fit only a small minority of elders.
Using Bernice Neugarten's differentiation, society still sees )
elders in terms of the minprity of"old-old" and tends to disregard
the very different characteristics and needs of the majority of
*young-old." As a result; planners plan in terms of old-old
while seeking and serving/ the young-old. What is needed is a
more realistic picture of the older population which can serve
as a basis for balanced planning to' serve the needs oggboth the
*young-old" and the "old-old." Following ‘are some exdmples of
common misconceptions and myths about elders and the realities

. . -~
. / : ‘_d 5 A




. cen/ are in general good health.

A

behind them.
/ - ° \ 4 .
Myth: Older people are physically weak and generally suffer .
from poor health. . . _

‘Reality: The_ma‘érity of elders are healthy and capable of
usual physical activigy, including climbing stairs, lifting normal
size packages, and walking good distances. Only a very small minor-

ity of elders (4 per cent) require hospitalization or nursing home
. care/ Only.about ll per cent are homebound. The remaining 85 per

L M :
i H -~
¢

)/ Myth: Oldexr people are unable to learn new things.

g/ Realiix: Research has‘shown'that intelligence and the ability
o6 learn do not decline with age. . Speéd“of‘response“and manual-
dexterity may decline but learning)ability itself does not.

. Mgth: Older people have great aifficulty adjusting to
change. o ' : _ i

Reality: It is most ironic that elders are seen as unable
to adjust to.change since they are thé one group that has already
demonstrated -this ability. This.generation . of elders has wit-

.nessed the transition from horse and buggy to missile and jet. .
It has. gone through-a depression and two World Wars as well as v
other national cataclysms. Throughout all this, they have man- ’ B
aged to adapt, hold jobs, raise families, and survive. This

survival alone testifies to the ability to change. Naturally,

elders, like the rest of the population, have certain personal

routines or habits with which they are “comfortable. Very often -

the desire to keep and 'follow these routines is .considered a sign

of inflexibility rather than recognized as a real and legitimate

choice. There is, then, a tendency to confuse such reasonable

choice of routine with the inability to change. Elders, like

others, when presented with ¥eason and motivation for q?ange, can

do so. : Lo

~ Myths O}der.people are self-absorbed and are uninterested
in geheral community activities. ; : S

Reality: Older people are.as interested, if not mQre so, in
LU T A g -
community activities as are other age groups when given the oppor-. -

tunity to participate. For example,. in comparison with other age

-
i

1. "New Facts Ab Older Americané," U.S. Dept. of H.E.W.,
AOA' .O_E. Cit. . ' *

1

g - - ;

2. Simone de Beauvoir, The Coming of Age, Warher Paperback ' : 1
1

|

_Library, New York, 197_3, p. 52. I .. .

ial;A _ : . _ LT
. : (10,
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groups, elders have a significantly high voting rate.> Also, "in
comparison with the young, older people give greater attention to
political .campaigns and 4re more like}y to follow public affairs
in the newspapers and.on television."®. They are also increasingly
involved in elderly clubs and groups. Where elders are not
involved in community activities, it is often because they have
been ignored by community groups and made to feel that they are
unwelcome or simply tolerated. They are rarely given leadership
or decision-making positions and are often seen as having little

-7

o

_to contribute.

Myéh: "Older people are interested only in simple types
of entertainment, as opposed to academic courses ¢r jobs.

Reality: There are divergent interests amo elders as
there are among other age groups. But with elders real options
for expression of these divergent interests are mo§t often not
provided. Rather, elders are usually expectéd to spend their
time in simple entertainment.and so programs/such as bingo, crafts,
and the like are provided for them. These programs do serve the ‘
needs of one segment of the elderly population; however, there

‘are many elders who attend such programs not out of preference

but simply because that's all there is to do, and many more who
simply do not participate at all. Elders are forced out of the
job market by compulsory retirement. Many would be interested

in continuing paid full or part-time work both for financial

and psychological reasons. Many, too, would be interested in vol-
unteer positions or in cultivating new areas of learning. However,
serious effort to develop these opportunities for elders is often

i

- ~-Myth: Older people-often have problems_coping. with evéryday _.

decisionmaking and need assistance and counseling to. insure that -
they limit activity, eat correctly, and, in general, take care of
themselves properly. . :

» Reality: Most older people are experienced adults who are
most capable of making wise decisions ;as to their own abilities
and life styles. Very often, however, they are treated with con-
descension and excessive solicitude by wellmeaning family, friends,
gocial workers, and other well wishers. They are advised not to —-
overdo or to "tire themselves out." / The expectation is that elders
should no longer continue past levels of-activity regardless of
their real desires and capabilities’ to do_ so. Just bshind this,
too, lurks the implicit belief that all elders” are childlike and

. < . . /

3. _Robeft C. Atchley, The Social Forces in Later Life: An

Introduction to Social Gerontology, Wadsworth Publishing Company,
Inc., Belmont, California, 72, p. 241,
4. 1Ibid., p. 240. : /

2.‘-‘ / . s \.
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require guidance and counseling. People who faced the many and
varied decisions that are necessarily made-in living more than

60 or 65 years are suddenly thought to require help in even minor
everyday matters. While such attitudes are well-meaning, they

are nonetheless destructive of dignity and initiative in elders
and perpetuate a helpless image. Elders, like other age groups,
may require information and assistance in specific problems such
as health, housing, or income. Because they are living on fixed
incomes, .they suffer more severely than do other groups from the
many effects of inflation and may require more-actual support from
a’ variety of social programs. But the need for informational and
service programs should not be confused with- incapacity for self-
determination.

{ .
These and other misconceptions and myths represent a constella-
tion of prejudices and attitudes which have beeh termed "agism."
Agism has very serious implications in this society's treatment
of elders. The danger of agism as with all prejudice is that it
obscures the ability to distinguish factors in the society that
cause what is often redctive behavior by attributing all such
behavior to old age. itgelf, :

t

Agism ‘tends to create, reinforce, and perpetuate the false
gtereotypes on which it is based. It has, then, a cixcular effect.
Because of its image of elders, society expects certain reactions
and certain modes of behavior from thém, They are made aware,
overtly or otherwise, when others feel they are "not-acting their
age." It is very difficult to refrain from internalization and
"self-acceptance of others' images of you. -After a while, elders
often begin to have groundless self-doubts and concerns as to
whethér .they are capable of activity, new ventures, or.even of
E— M"‘*coping—ivi-th*-'-}i-fe.' ’ e Lo T ) -

A related danger in agism 'is that it absolves professional
educators, social workers, and others in society from any blame
in failing to meet elders' needs. Society rationalizes that if
walders can't learn" or "elders aren't interested in anything but
entertainment," then'the onus of providing innovavive programs t.o
"stimulate elders and of finding methods to involve them is lifted.

f
f

1




Chapter III

Current Programs

A Survey : o /' -

A | .
In order to form a base for the development of new programs, a
. review of current programs is in order. To achieve this objec~-
tive, a survey of current community college programs for elders
was conducted. This survey elicited from personnel in 150 community’
colleges across the country information and perceptions concerning
the following issues: : .

1. The content and scope of current educational pro-
grams -for elders; .

- 2. The nature of the developmental process of such
. programs; . Y '

3. The perceived obstacles to and possibilities for
the development of viable and responsive education
_ programs for elders. L .

Following is a brief synopéis of the‘findings of this survey.

.Content and Scope of Current Community College Programs for
Elders - The most common provision which community colleges make
for elders is allowing free or reduced tuition to regular course |
offerings. The ability to provide speécial free or reduced tuition
‘rates to elders is in many States prohibited by State law. On the
other hand, other States such as Maryland, have passed facilitative
legislation allowing elders to enroll in courses at no cost on a
space available basis. Most of California's community colleges
offer either free or reduced tuition to the State's elders. Merced
Community College, Merced, California, and Emeritus College, College
of Marin in Kentfield, among others, issue special Gold Cards to
elders which qualify the holder not only for reduced or free
tuition, biit also for reductions in dramatic productions, athletic
events, d other college programs, A slight variation of the same
concept i5s offered by Austin Cominunity College, Austin, Minnesota,
which provides a "Club 65" cazd to elders.providing similar entree ,

to all college events. A few colleges, such as Lansing Community -

College/in Lansing, Michigan, offer special scholarships for elders.
ATty b0 " Y it T T : . \‘

/
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. . community colleges is still relatively rare. Where spetial

.- special -programs for elders take ,the form of retirement plann;ng
" through courses, seminars, and lecturé series deslgned to nelo }

tion with' the local Gray Panthers chapter to..cosponsor courses on

~10-

The existence of special classes or programs for elder- in-

programs do exist, they are generally aimed at helping elders
achjeve self-enrichment through more satisfying use of leisure
time.- Such classes or programs range from“Russian, literature

and autobiographical writing to photography, Greek dancing,* wood-
working, or.trips to local sites Of interest., To a lessér extent,

elders prepare for the emotional and economic 1mpact of retire- .
ment. For example, Middlesex Communlty College in Bedford, Massa-
chusetts, worked with several local industries to provide seminars
on finaneial planning, avallable sexrvice programs, and options
for retirement: to. potentlal and recent retirees. Also, a number
of communlty colleges have bégun to provide direct.service to
elders. Northern Nevada Community College in Elko, Nevada and
Honolulu Communlty College in Hawaii.are two that operate multi-
service centers for élders cffering ‘information and assistance

on a range of houslng, health, nutrition, and other problems
elders may face. Several other colleges," Indian Hills -Community
College in Ottumwa, Iowa, for example, have recently become sponsors
of the local Area Agency on Aglng and thus takern-on the. responsi- '’
bility for coordlnatlng multlple services for elders within their
geographic area. , ' . - -

2
.-

Few communlty colleges have ventured into the areas of advocacy
and :xretraining: .elders for second careers, In the area of advocacy,
Hawkeye Institute of Technology. in Iowa has developed an affilia-

*Understanding Government" “and "Writing for Publ;catlon. North

* Hennepin Community College in Brooklyn Park, Mlnnesota, offers

a number of courses‘on Senior Power, Public Speaklng, and Organizing:
for Legislative Action. With regard to new careers, Bergen Commu-
nity College in Paramus, New Jexsey, has worked through the. | . e
Comprehensive Employment Training Act (CETA) to place. elders in pubIIC'
agencles and has also trained'a number:of elders for new careers
other fields such as real’ estate. ,

ISince programmlng for elders _appears. to be a- relatively new-
area for communlty colleges, many. respondents indicated that this
current period is in many ways an exciting one of innovation and
experimentation. As: would be expected, existing programs often . '1
reflect special local interests or individual initiative rather |
than the careful consideration of all possible alternatives. As a

" more comprehensive picture of the educational -needs of elders -is

achieved and as more efforts are made to reach this populatlon, the
sharing of information ‘on particularly effective ‘programs and of
innovative ideas will be valuable and necessary. ‘Following are
some_ brief examples of innovative and unique features of community
college programs for elders which suggest some of the var1ety ané o

creativity that currently exist in many programs.
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Hawkeye Institute. of Technology 1n Waterloo, Iowa,
has over 8,500 elders partxclpatxng in 100 special

. courses., . Oﬂe Spcc1al ¢vent which the college spon-

"\.S0rgs annually-is a day-long fishing jamboree which
1ncludes special- flrst—ald classes during the -day's
' aot1v1txes. . . ’

LA

'Rochester Communlty College ‘in. Rochester, Minnesota,

Ui developlng a senior cxtlzen theatre to be o erated

s by -and-with elders. ‘
Flathead Valley Community College 1n.Kalzspe1 '
Montana, uses cable television to provide refire-
ment planning programs for rural and 1solat 2d elders.

Clackamas Community Colleége in Gregon City, Oregon,

. has. arranged fox .acceptance of the Gold Card at all

“public schools in the dlstrlct. Thls allows elders

to attend events, use the libraries, cafeterlasv and
’transportatlon resoufces of the district at certaln

prescribed times. -

Lakeland Community College in Mentor, Ohio, was in--f//

strumental-in developxng the Senior Citizens Counc1l
of Lake County, "an incorporated assoc1at109,of pre-
dominantly élder people, whose purpose is ‘identify-
ing elders' needs and taking action.- The College
provides q&nm w1th staff 'services; research services,
and assistance in'.developing funding. The College,'
also publishes a monthly newsletter for elders

which is_distributed to ovzr 1,000 persons.

Niagara County Community College in Sanborn, New York,
has developed'a Center for Older Adult Development
which offers as part of its program-a variety of
courses aimed at training elders for leadership roles
in senior clubs, advocacy groups, and other commu-
nity organizations. The following are examples of
courses offered: "Strengthening the Leadership of
Senior Citizen Organizations," "Communication and
Interpersonal Skills, " "Parliamentary Procedure,"
*Older Citizens' Organizations and the Governmental
Process," and "Becomlng Involved in the Declslon
Making Process."

1
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The Nature of the Developmental Process of Programs for Elders-
The survey showed tnat, where special programs for elders exist,
they have miost'often resulted from the interest and initiative of
a member of the college administration, generally either the
~dean of continuing education or the director of community services.
As would be expected, the other major factor leading to program
development was the nature of the popdiation of elders in-the
community. In communities where eiders-were well organized, such
as in the Minneapolis area, or where they represented a high per-
centage of the population, as in southern Florida, programs were
initiated because of. demand or obvious needs. Other less fre-
quently mentioned motivating factors were the availability of state
or federal funds for programs for elders, the decline of younger
students, or the approach of an outside service agency such as
the State Unit on Aging or other community service groups.
An additional motivating factor for many colleges was the aware-
ness of other college programs for elders and of the increasing
.movement in this direction. 1In several instances, college per- .
sonnel pointed to existing programs for eclders at other colleges.
in their State as consciousness-raising for them on the need for
such programs. o ’
¥ -

/ At thcse community colleges where programs for. elders were

/ developed, recruitment of students was largely done through pub-

' licity and ddvertising in local newspapers or through brochures-
or flyers. BAnother common recruitment method was outreach to
elders through senior citizen centers, elderly clubs, and elderly
housing. Personal contact through personal invitation or phone.
calls was also utilized for ' recruitment by several colleges. .Where
access to the campus was difficult, a large number of colleges usgd ’
off-campus sites for programs for elders. Senior centers, recrea-
.tional centers, meeting rooms in elderly housing, and municipal
and town facilities such as city halls and libraries-were--among the
most common of these. A number of other colleges provided special

_ buses or car pools to transport elders to otheiwise inaccessible
\ campus centers. '

1 -

#

Almost all of the colleges having programs for elders tried
to develop a wide base of community involvement and coordination.
Involvement of elders was largely through advisory boards or dis-
cussions with local elderly leaders and members of senior clubs o
and organizations. As for wider community involvement, the
common affiliations cited were with church groups, service -clubs,
housing authorities, local health agencies, local Councils on Aging,

and State Agencies on Aging.
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The Perceived Obstacles to and Possibilities for the Develop- -
ment of Viable and Responsive Education Programs for Elders - The
most common obstacle to program Jevelopment- -cited by those college
- administrators surveyed was .the lack of funding. Many felt budgets

and staff were already facing too many demands,and new programs
.could not be started unless they were income-producing or supported
by outside monies. The most frequently mentioned roadblock was
inadequate transportatlon for elders. This was particularly
. problematic in rural states, although numerous suburban colleges-
also. found it to be a major hurdle. .The lack of knowledge of
techniques of: reaching out to and motivating elders as well as of
plannlng and implementing programs also ranked among the major
- . obstacles perceived by the administrators surveyed. Other pro- -
blems mentioned were lack of staff time to develop such programs,
lack of facilities and classrooms, and lack of administration and
fa;ulty support.

g While concerned with real obstacles, however, most colleges ] 5
were optimistic about the potentials for developing and expanding -
programs for elders. Most expressed recognition of the need to .
serve elders, and a number of colleges currently without special
programs reported specific plans for program development within
the coming academic year. The interest in obtaining .further infor-

~mation concerning successful programs at other colleges that could
be potentially adaptable was striking.

Case éfudies h
In order to provide deeper insight-into the process of
successful program development as currently practiced, the
following case studies have been included: 3
l. Emeritus College -
College of Marin -
Kentfield, California : L 7
2.  North Hennepin Community College .
Brooklyn Park, Minnesota ) ' N
: The North Hennepin and Emeritus programs were chosen because they .
- can both be termed "model," and they also represent differing e
dynamics of progtam initiation. At Emeritus College, the program “7
for elders resulted from a college administretion recognizing the ,,;~‘

need ahd taking the initiative; at North Hennepin, elders llterally )
demanded a program from a college which proved {to be very responsive.
(Further case studies of program development far elders as compiled

and edited by the American Association of Community and Junior T
Colleges, can be found in Appendix A.) : i
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) Emeritus College: "Eoliege for a New Age" ~ The College of
Marin is located in Kentfield, CéIffexn;gécggout 20 miles north

- of San Francisco. It is a modern campus isting of one-story,

. sprawling cement buil dings interspersed with. a Yew "temporary"®

wooden structures that appear to be left over from earlier days.
The rugged hills that surrournd the college help to dissipate its
rather sterile appearance. Most of the students that attend the
community college are young, in their late teens and early twentles,
and live in the immediate area of Marin County. ;

. Marln County is a hlgh-lncome community that serves both as a
"bedroom" for San Francisco and as a retirement community, Pri-
marily for those with comfortable incomes. Although there are parts
of the county in which poorer, minimally educated minority groups
reside, most of the residents are well-eduCated whltes.

The College of Marin claims the entlre county as its constltu-
ency and offers a broad variety of programs in topics ranglng from
arts ‘and crafts to business education, from cooking to nav1gatlon,
and from consumer survival to Justlce and the law, and a course in
creative divorce because "Marin County has one of the highest .
divorce rates in the United States " (from the college catalogue).
The college also offers a concert and lecture series for the

- community, prov1d1ng a mixture of cultural programs throughout
Y - the year. . .

The general programs of the college are not unusual but,
rather, characteristic of a great many of the community colleges

- througnout California and the country. However, the College of .
Marin is unique in that it has developed, in cooperation with the
elders .themselves, Emeritus College, a separate college designed
to provide educational programs for people over 55. The develop-

. ment of Emeritus College represents, on the part of the college

administration, both an awareness of and a desire to meet the
special needs of this particular segment of the community.

Through Emeritus College the resources of the entire community
college are available to elders; but, in addition, there are special
courses, ‘given only during the daytime, that specially cater to
the elder population. Ycunger students are invited to participate
in any and all of the courses, but the elders are the dominant
group ‘at half the usual- cost.

; The courses provided cover a wide range of topics, including
coufses in writing, the law, consumer rights, investments, psycho-
social development in the later years, photography, Greek dancing,
languages, Yoga, and literature. Seventeen courses were available

Emeritus College during the fall of 1974, /
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To be a member of Emeritus College one fegisters for a Gold
Card. To qualify one must only be over 55 yéars of age and have
a "desire to learn with others." The Gold Card is free and
entitles the-holde: to: 1

° Reduced basic fees for all classes listed in the i '
~Adult Educatlon ‘schedule ( : -

1

° Reduced admission to concerts*and-1Eptures

° Voting rights at Emeritus College convocations

~

- Parking permit at half price
° Library priui15§es |
° The Newsletter and other publlcatjons

Coufses at Emeritus College are given both on and off the campus at
convenient locations such as community and senior centers through-
.out the county . The faculty consists of members of the faculty
from the broader communlty college (College of Marin) and special
instructors, in certain areasy hired from the community, many of
whom -are themselves elderly. \ { :

On the campus elders and other age /groups participate-in /
classes and events together. : Emeritus éollegeehas representation /
on the student government as well as on|the college-wide planning
committee. The catalogue says: "A uniqgue feature of. Emeritus -
College is the opgortunlty for the inte relationship and involve- = -~
ment on campus with Zﬁudents of all ages." ' " y S

The real effectiveness of the Emelltus College program lies /
not in the programs or courses provided, nor in the fact that the
“"elders pursue education with other ageZgroups, but rather in the

process in which the program was deveh ped and the desire on the
part of the participants for malntalnmng that process throughout

its evolutfon. :

\ . ;"

As mentloned earlier there is in|farin County a substéhtlally .
high' population of elderly people. ny have lived there/all o
their lives, and a greater number havF moved there for rétirement.

The College of Marin administration iaw this population as needing

and perhaps wanting educational programs. Although the desire to

reach the elderly group was there, two specific "1ncent1ves" caused

the college to reach out to the elde ly with speclal/programs and
classes. First, there was a decllne in the traditidnal younger
population that the college was serviing. This deciine was per-

ceived as continuing in the years a ead with deVeioplng shifts in |
the population as a whole:and in the County of 1 rin in particular.
Second, the astute -administration séw the possibility of fundlng

a special program for thegné?erly through ti }e I of the Higher
Education Act.. That fundi was su sequently obtalned.
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"The first step in the process was to hire someone to develop
the program. That person turned out to be a semi-retired social
worker familiar with prov1d1ng sexvices to communities, knowledgeable
of and trained in community organization techniques, energetic and
dedicated to the.idea that peéople know what they want and are-

capable of pursulng it, glVEn both the opportunity and full know-
ledge of their options.

Before developing any courses or programs, the director formed
an advisory committee to work along with the administration of the
‘College of Marin in developing Emeritus Cdéllege. The committee
considered several issues that might normally be considered only
by‘the admlnlstratlon, such as the courses to be given, where they
were to be given, who was to give them, and whether there should bé
any cost for the elderly to attend the programs. ' L

. The director assisted the committee by prov1d1ng it with,
available options and acting as a catalyst with the college adminis-
trators. In addition, from the very outset of the program he helped
the elders tc feel that the program was theirs. When the elders
on the committee were convinced that they had the opportunity to
make choices, they made them. They also made their own mistakes, ,
but were allowed to correct them themselves.

Enthusiasm and excitement about the opportunities began to
emerge from the group. This spilled over into the community to
other elders. A series of courses and programs were selected for
the first year, and a total of 68 elders attended them both on and
off the campus during-the first ye?;. ' . .

v '
i

One partlcular issue that the committee considered during
their early meetings was whether to have the courses only on the
campus or in other locations throughout the community. After
considerable debate the committee decided to hold.courses both
on and off campus at first, gradually 1ntroduc1ng the elderly to
the campus.

Throughout the first year the committee observed and com-
templated necessary changes, improved community relations, and
generally became thoroughly involved with the campus.and its
activities. Enthusi sm\among all segments of the campus--young
a&nd old, administration’and students~-continued to grow. At the
beglnnlng of the second year of the program, the enrollment at
Emeritus College increased to over 1, 700 elders.

Program Analysis - Emeritus College did not face many of the
problems faced by other community colleges., First of all, the
college was located in a community that already had a highly
educated population committed to furthering their education.
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. . . {

Second, the population was not hampered by the lack of\transporta-
tion, having their own cars and, in some cases, people\to drive
theni. Finally, the college was able to obtain extra resources
(a title I grant) with which to develop a program for the elderly
community. These factors, of course, enhanced the development of
Emeritus College as well as affecting the program content; but
even with these contributing factors, . the program would not have
been as successful had the process of elderly involvement from
the beginning not been carried out by the administration. It is
important that the administration saw the "inclusive" orientation
as important, for one cannot create the illusion of partxcxpatlon
without reactlng to demands for very long perlods of, time.

One drawback to the program was the lack of attention in
involving some of the lower income and minority elderly groups
in the program. Although it was no doubt easier to develop the
program with those most oriented toward education, this precluded
orienting the program to meet specific needs of all groups. Any
attempts on the part of the "elite" to develop programs for the
others would be unacceptable, and including them after the fact
would only make them peripheral members of the already existing
commlttee.

Finally, the committee, the organizer, and the administration
were faced with maintaining the process that had been so success-.
ful. This was not an easy task, for leaders, partlcularly among
elderly looking for a niche in the community, are reticent to let
new leadership emerge.

‘Continual growth in terms of course content and numbers of
.elders is limited. Once the saturation point is reached in both
areas the task of the committee can easily fall to monitoring

. which is a bore, which can quickly lead to the demise of the -

energies and the enthusiasm that is so valuable. Growth can,
however, continue within the overall college and within the com-
munity IF the administration can continue to see the eldz2rs as a
resource as Well as a student body. .

The elderly, in a very real sense, do represent that community.
. They have become a force within their community for changes that
they want. For example, they are extremely helpful in obtaining
funds for the college from the State or Federal Government. It is
difficult for any politician to re. ise the demands of hlS elderly
constltuents.
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North Hennepin Community College: "Elders Call the Shots" -
North uennepln Community College 1s a small, fiat, modern campus
situated in the middle of the potato fields in a suburb about 20
minutes north of downtown Minneapolis, Minnesota. This tranquil
‘and unpretentious campus seems an unlikely setting for one of the
most dynamic and pace-setting educational programs for elders, in
the country. Yet, North Hennepin currently--serves approxlmately
2,000 elders through its many-faceted Seniers on Campus Program. ‘
This program offers an array of over 35 specially designed noncredlt,
tuition-free courses to those in the area 'who are 55 or over.

The courses cover several different program categories such

as enrichment, advocacy, retirement planning., and some retraining g

for second careers. Course subjects include budgeting in today's
market, African literature, legislative lobbying, photography,
political awareness, and a wide assortment of others. The college
also prov1des film festivals for elders, sponsors an exceptionally
good senior chorus, and offers a special trimnastics class for
water exercises given at a local and beautiful indoor pool. Elders
" are also encouraged to take other regular college course offerings,
both credit and noncredit.: .
Although both the college and the elders initially had some e

concerns as to the relationship between young and old students,

an exceptionally fine relationship between these age groups has
been developed. Periodic rap sessions between younger college
students and the elders are held, with enthusiastic response on
both sides. 'An annual "Spring Fling" dance pairs young and old
students in dancing polkas, waltzes, and modern fast numbers; it
-is not only well-attended but also ‘eagerly anticipated.

But the variety and vitality of the course content, while
important, is not the most noteworthy or striking aspect of
North Hennepln's program. Rather, what makes the college's pro-
gram exciting is the active role of elders in all phases of program
planning and development. Elders, in fact, were the initiators
of the program; and North Hennepin exempllfles the effectiveness
of citizen advocacy, in general, and senior power, in particular,
when aimed at a generally receptive target.

Until 1971L the college\had made no special efforts to include
elders in programs, and few elders had participated in the general
credit offerings of the college. However, both the college presi-
dent and the director of community services were committed to the
concept of the community college as a center for the educatlonal
needs of the whole populatlon.

]
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The college saw 1ts role as one of helplng professlonals who
werxe -de@iling with elders:and making decisions concernlng elders.
However, this proved to be a more indirect service role than the

one env131oned by the community's elder themselves.
S
As part of its view of its ‘community role and responslblllty,
\tge college sponsored a communlty planning seminar ‘on the topic
ous1hg and Care_ for the\Elderly." The seminar -dealt mainly with
nursing home development, !and profess1onals and city officials
were \invited as partlclpants. To the surprise of the college and
-the other participants, as the seminar was about to begin, a van
from a local elderly advocacy ‘group, the United Seniors of Minnea~
‘polis, drove up onto the campus pedestrlan mall and about 15 older
people emerged. |

* The elders demanded to know why the. planning of a prOgram
concerning older. adults' needs and services to meet:these needs
-:did not include them-and seek out their ideas. They also voiced

the more general guestlon of overall interest in and ‘programs
for. elders at the college.{ The director of community services

~ answered the questions by discussing“the availability of general

course offerings and college cultural events to elders. In many
cases, this would have been the extent of the encounter, with the
elders asking what the college was doing and ¢ould do for them and
the college responding with: comments on the general availability
of its existing programs toi the whole community.- In other cases,
the college might have made relatively minor gestures and overtures
to the elderly population by offering reduced tuition to existing
‘courses or by developing several one~day or two-day workshops
for elders. But at North Henrepin, the administration used this
encounter as the basis for an examination of its ability to meet
the real needs of the area's elders. The college then began its
own extensive outreach efforts tc unaerstand what elders wanted
‘and what the college could best provide.

PO

As a first step, the dlrector of community services, in con~
junction with several elderly groups, organized and sponsored a
Senior Citizen Invasion Day at the college, which attracted over
400 elders. As a result of this, an advisory committee composed
largely of elders was formed. From this group came the decisions
on program content. Also,- -from this group's discussions with the
director of community serxvices came an award of funds under a
title III grant, Older Americans Act, for 1nstructors, transporta-
tion, publicity, and other project supports.
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One of the first programs was.to maké Senior Citizens' Campus
Invasion Day an annual event to be held each fall to open up the
campus to community elders and acquaint them with the kinds of pro-
grams and services offered and how .they could become involved in the
college. This event has been particularly helpful in creating a sup-
portive and non-threatening entree to the college for many elders.
also, the idea of seniors "invading" the campus was purposely
continued by the elders on the advisory committee to suggest the
vitality-and strength of elders- activating .themselves and plunging
back .into community life. : '

_ Elders- today not only help in planning programs but also are
involved in arranging anc scheduling transportation for other
elders in a special senior van and car pools. They.are also in-
volved "in recruiting other elders, calling to check on absent
senior students, and teaching coirses themselves. Elders use
writteén evaluation forms to express satisfaction and dissatisfac-
tion with courses and are encouraged to provide more informal feed-
back as well. The college administrators and faculty from the

president on down are accessible to and open with elders; they appear

- to cultivate and enjoy their .relationships with the elderly students! |
Elders. are also involved in student government, and one 62-year-old
student wvas elected tb_the student senate. .

Program Analysis - The North Hennepin situation had two
strohg assets irom the outset: a well-organized elderly con-

-stituency, and a college president and a director of community

services who were committed to the philosophy of an open .

college for eveiyone. The United Seniors of Minneapolis, the

"elderly group which "invaded" the’campus and made initial demands

for a program, are an active, politically sophisticated group well
steeped in the skills of advocacy. The existence of such a group

as well as other local well-organized senior clubs certainly made F-
outreach and information tasks much easier and more effective for g
the college. ’

The director of community services and the president of the
college envisioned their roles to be those of facilitators, and -
immediately recognized and stressed the importance of elders' self-
determination and involvement. It is indicative of the entire pro-
gram that when asked the role of elders in the program, the director
og community services' answered: "It's very simple; they call the
shots. " .

The continuing and deep commitment of the director of com-
munity services has been the key to the program's success. He
has been able to provide competent direction without being overly
diréective. He has also managed to develop an informal, relaxed
approach that is neither condescending nor patronizing. As the
Seniors on Campus Program developed, he became so involved in the
issue of education for elders that he developed a study and

/
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wrote his doctoral dissertation in that field. He used his exper- .
tise in providing options and structuring situations within which
the elders made their own decisions and developed their own program.-
. The elders, through their advisory committee, determined the courses
to be offered, suggested the instructors, and set times and places
. for courses to be held. As a result, the North Hennepin program
~was able to develop an excellent balance between the professional
and consumer roles in program development. )

There were other factors which were instrumental in the
program's success. First, the program was able to obtain funds.
Besides supportlng the program, funds * were used to purchase a
van for transporting elderly students. Since the college is
quite a distance from the city and not very ccnvenient to publlc
transportation, th1s was a nhecessity for elderly partlclpatlon.
Car pools were alzo organized to assist in the transportation
effort. Also, th collegefltself is physically accessible with
single level bulldlngs, no stairs, and ample parking close by.

It also had fac111t1es for students in wheel chairs.

The North Hennepln program still faces many problems. It
has not been able to find methods of reachlng the poorer, more
isolated elders who are underrepresented in these and other pro-.
grams for elders. This is obviously a very difficult task bkat

one which is important for the continued growth of the program.

Also, the college must face the problem of maintaining the aura
of excitement and involvement whlch have been the hallmark of the
program.

The deJelopment of the Seniors on Campus program has been
recognized as a growth experience not only by the elderly students -
but also by the rest of the student body and the admlnlstratlon.
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Chapter IV

An Inclusive Model of

Educational ¥rogram Development for Elders -

Taking the Initiative

In some cases community colleges have started programs for
elders in response to demands from either elders themselves or -
from professionals and/or agencies providing social services to
elders. (See North Hennepin Case Study.) Today, however, more
and more community college administrators are themselves taking
the initiative and developing the programs from within. By dding
this they find that they can both increase the early commitment
of the college and allot more time for the planning process.

" Before one can undertake to initiate effective programs for .
elders it is necessary to view elders as people who are inter-

. ested in and in need of educational programs as well as people

who should be included in the community college's service popula-
tion. ‘ ' - X .
¢ N
The initial steps to be taken may be to convince. the college
*higher ups" and/or governing board that the college should reach
out to serve the elders of the community. The means by which and
how quickly this is accomplished.depend upon the situation. 1In

_some cases it may be enough to document the need, i.e., numbers,

sex, education, future projections. Ian other cases, it may be -
necessary to use more persuasion and clout. .

Among the areas to look into to gather support' for one's ‘
case are: a) other colleges that are doing programming for elders;
b) facts and:figures about elders and education; c) potential loss
of younger students due to aging of general population (the "baby
boom" bulge is moving upward); d) humanitarian commitment; e) pro-
fessionals serving elders in the community; f) elders themselves.

One assistant director of continuing education in a community

* college in the northeast did everything he could think of to con-

vince the director that the college should reach out to a‘rather
gubstantial elderly population. Finally, he brought in an "expert"
on the problems of-aging and got the dean and her together over
lunch. The "expert® talked about programs throughout the country,
and the dean was convinced that the program should start.

- It is important that commitment of the college administration
be obtained before beginning the program methodology suggested in
this volume. Without that commitment the program cannot succeed.

If one has ‘the commitment of the college administration one
is well on the way toward taking the initiative in contacting the

.
. .




- planning board. The purpose of this board is to insure the con-

" older people who may already be connected with the college or to
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elders of the community. Reaching out to elders cannot be over-
emphasized. - Not only does'it give the college a better grasp . -
of the needs but it has the effect of showing the elders that you

are sincerely interested in them, something that very few others

—

have done. - ‘ e

Taking the initiative in programming for eldexs can.give the
college an important start in the tedious-process of client involve-
ment in planning and program development. If the college accepts -
the view that programs for elders are an obligation, then it can
examine how to ¢gest mobilize its resources {md set the process of

program development in .motion.

Forming an Alliance

This model of program development is set in a framework of
inclusivencss. That is, its success hinges on the involvement of
elders in each of the steps, Thus forming an alliance with the
community of elders is the key to the model, forthe process of ;
forming the alliance and the subsequent planning is as important
to program effectiveness as the resulting courses and/or services. -

It is suggested that the alliance with eldé&s be developed -
with the community through the formation of a representative coali-

tion of older adults. This group may. be called a consumer (elderly) I
. planning board (CPB), a program development committee (PDC); a

senior advisory council (SAC), or some other designation. (Pre-. . .
ferably, the word "advisory" ‘'should be avoided, since it implies
little authority in decision-making:) For the purposes of this.
guide, the group will be hereafter referred to as the consumer

stant input of the commqnity's elders in program planning.

There are two basic concerns in developing this Poard: 1)
choosing a representative board; 2) attaining the proper balance
between the, role of the consumer board and the role of the college
administrator. ’

Choosing a representative board - In selecting a group repre-

sentative of elders, it is tempting to call on a few very active

use an existing organized club to serve as the planning group. ;
While this certainly saves time and research at the outset, in the ° |
long run it can be detrimental to final program success. It is :

important, then, to do some initial research on the genéral char- "
acteristics of elders in the community. ' '

The basic factual information needed po achieve an overview

of the community's older- population is: ‘

A . . — ) watre. '
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Number of eldérs
1-’erce'ntage of popelatiqn
Areas of high density of elders
Income levels
!Age and sex breakdowns '
Residential arrangements (living alone, senior

hou51ng, living with families, 11v1ng,1n nurs-
1ng homes) .

‘This information can generally be obtained from a combination of

census reports and information compiled by the State agency on-
aging. The position of this agency within each state bureaucracy
differs as does its title. (See Appendlx B for listing and
address of State Agencies.) The State agency should also be able
to direct you to any other existing spec1a1 studies of your
community's elders.
‘ .

Once you have thls general overview of the elderly popula-
tion, the next step is to see what clubs and organizations for
elders .exist in your community and to determine what section of
the elderly population they represent. A listing of most clubs
can generally be obtained from the State agéncy on aging. It
is helpful to speak with a number of these groups and with a num-
ber of elders to achieve a complete picture. Very often, there
will be several groups in the community, each of which claims to
represent the elderly. In truth, -each usually represents one

.segment of community elders. While the numbers and types of ‘organ-

izations for elders vary greatly from town td\tEWﬁ and state to
state, there are two large national organizatidns which have many
local chapters across the country: the National Council of Senior
Citizens; the American Association of Retlred ’
Retired Teachers Association.

ersons/National

Beyond these, many cities and towns have councils on aging,
golden age clubs, ethnic-based senior clubs, clubs .for retired

- union-workers: and retired professionals. Also, many elderly

housing compléxes have their own clubs. There are many elders

in the community who may not be represented by organized elderly
groups and from whom representatlves should be saught. For
example, elders in nursing homes are often capable of-participating
in certain programs. An ambulatory representative from a local

"nursing home could be a board member.

Having attained a picture of the characteristics of elders
in the community and a picture of the existing-clubs and organ-
izations and what portion of elders they represent, aboard of
about 8 to 15 elders should be selected. This ig large enough
to insure representation but small enough to be a™erue "working"

group. : D -
a A .(\\
, . . —\
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Since each community varies greatly, no specific guidelines
on the makeup of the consumer board are possible. .However, follow-
ing are some general guidelines to consider in choosing members:

o Representation of different intome levels
o Goed distribution of men and women

o Bepresentafion of different age levels from
55 on L -

o Representation of working and retired elders

o Representation for different geographical
sections of the communit . 1

o Representation of different typeé of living
‘arrangements .

o - Representation of inétitutionalized elders

o Representation of differént educational back-
grounds

o Representation of different minority and ethnic-
groups o ' .

Attaining the proper balance between the consumer board and
.the college administrator - Many consumer bGards serve as sounding
pboards and rubber -stamps of policies already set. In a sense,
they exist solely to legitimize decisions already made. This has
been particularly true where consumer boards of elders have been
developed. ‘Elders are usually expected to attend meetings, ask
a few questions, and nod their heads in approval of other's deci-
sions ahout programs while others make dccisions and implement -
programs. Such a consumer board provideg no real input to the
administrator and usually does not succeed in giving elders even
an illusion of participation.

The consumer bbard : : dposed here must be one with which the
administrator is willing to work on an equal basis and on all
phases of the program. This can involve long and difficult meetings
to iron out disagreements and differences, but it also insures real
elderly involvement and the development of a process providing both
dignity and self-determination.

. Attaining the proper balance between the rpoles of the con-
sumer board and the administrator -is difficult. However, each
does have a complementary task and their roles can be mutually
supportive. Through input from the elderly consuner board, the

. administrator greatly minimizes chances of making errors due to
oversight or ignorance of elders' interests and habits or of
other activities and programs for elders in the community. Elders
» can also provide help to the administrator by exerting influence

3
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‘on and seeking assistance from the college administration and other
community groups. A contingent of elders approaching the administra-
tion with a request for space and use of .rooms can sometimes be
anore effective than the dean of continuing education making the same
*- request. ' ' :

.

This does not mean that elders become experts in education
any more than it means that the administration can fully under-
. stand the problems elders face. Rather, this does mean that both
have special, equally important areas of expertise which are import-
ant ingredients for the most effective program development. '

The administrator should not be dictated to by the board nor
should the board allow staff to be dictated to by the administra-
tor. The administrator should provide program research and pre-
sent a wide variety of different program options and methods of
teaching which could be available for elders.

“Most groups in the population are likely to be traditional in
their approach to education and, unless given full understanding of
options, may choose programs which do not succeed in meeting their
needs. Effective self-determination of programs must be based on

. as complete information as possible. The administrator also‘has the
responsibility to see that all matters are fully discussed, that
every member of the board has a chance to speak, and that the rami-
fications and implications of various decisions are understandable.
The administrator, too, must set tlLe parameters of resources within
which the college is willing to make a commitment. The consumer
planning board has an obligation to present community needs as they

, see ‘them, to consider educational objectives and options as well

_as the limitations and abilities of the college to provide needed
‘programs and activities.

///The consumer planning board and the administration represent
an alliance for program development for elders and as such it is
» - helpful that the CPB have active representation on other decision-
~—"making boards, where they exist. Clackamas Community College,
Oregon City, Oregon, has elders serving as members.of every con-
suner and gov.rning board in the college. This, the administrators
claim, gives the elders a voice in all activities and programs of
the' college. (See Appendix A.) ' '

[l

Assessing Needs

The initial task confronting the administrator and the con-
sumer planning board is an assessment of the educational needs of
the community's elders. Ultimately, for effective programs, an
assessment of elders' needs depends on their own perceptions of
their needs in conjunction with other supportive data. The diffi-
culty lies in ferreting out what the educational needs are since
people are often unaware of educational options available and needs
are often unrealized or ill-defined. Talks with small groups of
elders or individuals, pointing out options and finding out about

;
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habits and interests, are one valuable method of needs assessment.

Another way of assessing needs is to develop an instrument
which will give information on elders' major problems and inter-
ests as well as on their choice of educational programs to solve
these problems to be used as a guide along with other available
data. On pages 29-30, is an example of such a needs assessment
instrument. It consists on one side of 20 statements expressing
both positive and negative feelings about themselves and their.
llves, commonly expressed by elders. In the opposite column are
20 statements listing solutions in terms of an activity or program -
which a community .college might offer. Those filling out the form

(which should ideally belon one long sheet) should be instructed '/

to choose the descriptive statements that typif their situations /
and then connect each of \these with the solution in the right-hand
column that they think would either further enhance a positive )/

feeling or reverse a negatlve ‘one.

ThlS technlque may be partlcularly effective for three
reasons: (1) it is brief and relatively €asy to complete;
(2) it gives elders the .opportunity to express not only their
concerns and feelings but also the solutions they want- and (3)
by allowing eachindividual to express feelbngs ar. ' solutions, a
more complete picture of consumer ‘desires is obtained. The instru-
ment says to elders: "You krow best what the needs are and you
know best what is needed to change these. This is just a way of
helping -you to clarify your thoughts." This also means that the
administrator and the consumer planning board will have more
spec1f1c directions and guldellnes on elders' wlshes when choos- \
ing program content’ '

The next problem concerns the use made of this needs assess-
ment instrument. Since the purpose of the instrument is toyassess
the needs of a representative sample of elders and the consumer
planning board was chosen on the basis of its representativeness,
the “instrument should be given first to its members. This|is
only a small sample, however, and other elders should be involved.,
This can be done through the help of the consumexr planning| board,
senior clubs, nursing homes, senior residences, or general|mailing
lists. A very large sample is not necessary. A sample of about

o e it i -
o e— *

.5 percent of elders in your service area is usually sufficient. The

major benefit of taking a large sample. is that the more people you
can reach, the more likely ycu are to develop local interest and

'enthu51asm and the more people you will be iavolving in the process.

.The needs assessment instrument can assist the program
developer in obtaining useful information quickly. Data obtained
through in-depth interviews with individuals and talks with large -
groups of elders can be used to supplement the instrument results.
Also, meetings with professionals working with elders in such
agencies as Social Security, Public Health, family service
organlzatlons, and other community groups can prOVLde a broader
perspective of needs. Very often, professionals in these

4.1- . ./ -"I i



-28-

agencies will have greater contact with low-income, isolated
people than do the clubs., From all of these sources, then, a
clearer picture of needs and program desires should emerge for
both the consumer planning board and the administration to con-
sider.

A
i
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L Needs Assessment /Instrument )
| “ j
| / |
[ ] mmunity College is interested in flndlng )
out what Kinds of ne ds and interests older people have and what
‘klnds of programs a,d act1v1t1es they would like to see developed.

1In order to get'this 1nformat10n, we need your help in filling
|out this brief form. Below, in the left-hand column, are listed
’20 statements describing feelind s, both good and bad, that older
adults often feél: In the right-hand column are 20 examples

[of activities,écourses, or programs which a communlty college

/ might deve10p. Please choose the statements in the left-hand
column that best describe your feelings about yourself. Next

4 draw an aryow from each of these descriptions to the activity or

program tlat you think would make you feel even better about a
good feelding or would help to improve a bad feeling. 1In other
words, connect statements desc ibing how you feel with activities
you would llke to see developed because of those feellngs.

|

leisure time,

le

| . e
, / Feelings | Activities
l. I am often lonely. | 1. Learning a new language.
-2, I don't know where to go to - 2, Meeting.with a counselor and
get information on programs., a small group of elders to
T discuss how to cope with
3. I don't feel that I'm making retirement and/or widowhood.
the most of my talents and : o '
knowledge. 4 3. Being trained to help care
- for young children.
4. I feel powerless to change
: most of the financial and 4, Going on field trips to
housing problems I*face. : local points of interest.
5. I feel isolated and home- 5, Attending a hot lunch or
bound. other programs with other
) older adults.
' 6. I like meeting new people.
6. Learnlng how to deal with and
7. I am confused about what negotiate with local, State,
benefits I am eligible for. amd Pederal agencies,
8. I miss the routine of work. 7. 'Learnlng about the effects
and theproblems of growzng
9. I feel older people are old in this society.
discriminated against,
. 8. Having one central place to
10. I have difficulty in getting go and get information or
around the city (town). just talk to other elders.
1l1. I enjoy having increased 9., Volunteer work several days

a week,

B




12.

13.

14.

l6.

18.

g

0.

15.

17.

Feelings

I don't know much about:
options for retirement.

I don't feel neéeded unless
I'm accomplishing something -
specific.

I don't think other peo%le
understand the problems
elders face,

I need helé in finding where
to go for specialized help.

I dor't have enough to keep
me busy. :

: —
I feel I'm presently dealing

.quite well with my retirement,

but there may be future prob-
lems I haven't foreseen,

I have to feel useful to
be happy.

I think there are many laws
and policies which should

'‘be changed.

I am worried about even-
tually having to go 1nto a

\\_nurslng home.

10,

12,

13,

14,

15,

16.

17.

18.

19,

20,

Activities

Learning about my -legal
rights and the law as it
affects older people.

" Attending a film series,

'Being trained to-assist

and inform other elders.. 7

Learning about Social
Security, health, and
other benefits for elders.

Having a bus or van avail-
able for special shopplng
and medical trips.

Learning how to understand

.and overcome the-myths and

stereotypes of aging,
{ {

Taking courses in litera-
ture or, world events, etc.

Learning what local programs
exist that are especially
for elders.

Having a home care service
to prov1de help for ill
or homebound persons,

Learning how to organize
with other adults to help
each other.’

Being trained to work
several hours a week at a
part-time job.

Please use the space on the back of this sheet to make any additional
comments you wish with regard to your own concerns and feelings and
educational programs that might be of assistance to you.
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Analysis of Needs Assessment Results

Most of the feelings ‘and activities linkages will be self-
explanatory in terms of suggesting needs and directions for
program content. However, for purposes of general guidance, the
activities chosen can be grouped in the following manner under
the five program categories used in this guide:

Enrichment:

Numbers: 1, 4, 11, 16
Retirement Planning:

Numbers: 2, 7, 13, 17
Second Careers:

Numbers: 3, 9, 12, 20
“Advocacy:

Numbers: 6, 10, 15, 19

|

Services:

Jumbers: 5, 8, 14, 18




Selecting Program Content

To determine program tontent, needs and program desires, as
evidenced in the needs assessment, must be placed within some work-
ablé\framework. Community college programs for elders can be
grouped into five general categories: -enrichment, -retirement
planning, second cdreers, advocacy, and-services. * These are defined,
as follows: - '

,0 Enrichment - Those programs and courses whose
major.goal is the intellectual and cultural
development of the individual. This also

~ includes social and recreational activities

\ geared to providing more interesting use of
\leisure time. ' ’

\

-

o Retirement planning ~'Programs or courses
designed| to help elders  face and understand
the socixl, psychological, and physical prob-
lems of retirement.

\

o Second careers - Training for either voluntary
or paid employment.

o Advocacy t+ Programs and courses designed to
train elders to work with other elders to
improve ‘ciirrent conditions and to change the
i image of older people. It includes training
elders to|push for beneficial legislation or
ggdgggk at organizing and informing other -

o Services j; The provision of direct social ser-
vices to'elders by the college,. _ e

An ideal situation would be for a college to offer well-
rounded programs to elders in the first four of those categories,
since in almost every community there will be some interest in each |
and to offer "services" only in special circumstances. Realistic-
ally, however, colleges do have limited budgets and resources and
must generally choose to focus intensively on one or two areas or
possibly to develop a program which includes some limited programs |
in each area.: The program area or areas you choose to develop
will depend on:

o0 Needs and desires as obtained through needs
’ assessment. ] '

. o The college's ability to provide such pro-
grams either alone or in conjunction with
other community groups.

./h,
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o The existence of other community agencies or
organizations which already provide these pro-
grams or which are both more capable of and
wllllng to provide them. . >

-

p Followlng is a separate a1§é§$slon é each of the five pro-
gram categories, giving general guidelines on purpose and content
of the program and sample currlculums.

Enrlcnment - The enrlchment category is the one whlch
communlty colleges have.most commonly developed for elders. The
college is more likely to have the staff, facllltles, and exper-
ience to develop enrichment programs than programs in the other
four categories. There are, however, major issues which the
administrator and the consumer plannlng board will\face in devel-
oping them. The first of these issues is to choose\from the
broad span of possible enrichment programs those which best meet
the needs of the local population. .

Another issue is the dilemmna of age-integrated vs. age- ,
segregated classes. ‘Some cclleges have found that elders oose
to attend classes solely with other elders, while other col eges
find that elders prefer the 1ntergeneratlonal give-and-take o
classes with younger students. . . _ BN

. A third issue is the question of. credit vs. noncredit -
courses. Again there is a difference of opinion. Some prefer
the-lower pressure of noncredit courses, whlle others feel c¢redit
courses provide for them a- sense of structure and purpose. Many
colleges try to provide a mixture of both. These and other:.
issues can only be solved through working with the consumer
planning board to determine local preferences.
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Sample Enrichment Curriculums

The purpose of enrichment programs is to provide creative
and meaningful use of leisure time. This is a category
in which community colleges are least likely to require
advice since enrichment programs are usually areas of
their greatest expertise. Also, because of the breadth
of the category, no one curriculum can be developed -that
would suit all enrichment interests. As a result, below
are categories of enrichment programs and some selected
course suggestions of particular interest to many elders,

Basic Education: -

English as a second 13" juage
Reading /

Grammar and construction
Arithmetic

Basic science

Liberal Arts:

Humanities:
Autébiographical writing: writing from experience

Modern literature on aging, both fiction and non-
fiction ) )

Women in contemporary society
Social Sciences:

gistory of your community

Psychological aspects of aging

Sociological aspects of aging

Local and State government

The law as it affects elders

Budgeting and consumer surinal

History qf the 20th century as -witnessed by
course participants

Aging iﬂ other societies é‘
/ o (3%
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Science

Biological aspects of aging

Arts and Crafts:

Photograghy

Sculpture
Weaving
‘Ethnic and folk dancing
Bridge
Chess
Theater: gcting, producing, and dirécting
Cooking‘for one or two people
Basic auto repair
Basic electronics
Home plumbing and heating ®
' Singing and chorus
‘Gardening
Jewelry making
Woodcarving '
Ppysicallfitness
Lip reading
Investments
First aid
Public speaking
Field trips to local éites of interest

Yoga

4o
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Retirement Planning - Retirement planning programs are

developed increasingly in community colleges.

An effective

being
retire~

ment planning program should be started with individuals in their
early 40's and continued off and on until after retirement. However,
most retirement planning programs are offered to people either just
approaching retirement or recently retired. A college interested
in developing such a program may want to approach local businesses
and unions to discuss possible cooperation in recruitment, program
development, provision of facilities, and funds. A retirement plan-
" ning program should basically’ cover three different aspects of
retirement: (1) anticipating the many changes in relationships
and life style, (2) learning how to make one's way through the
service system of programs and available benefits, and (3) developing
a new life style. . .

Most people are not prepared for the many changes and reper-
. cussions of retirement. Retirement does not simply mean leaving
a gdob. It often means developing a new relationship with a spouse,
whére constant togetherness can cause problems in even the happi-
est of marriages. Retirément also often may.mean developing new
relationships with friends. Many people's social contacts come

largely from work, and retirement can mean
friendships if readjustments are not made.
. sudden loss of a routine and often a sense
whose identities have been as a machinist,
fighter must suddenly put "retired" before

the loss -of these
Retirement means the

of worth. Individuals
editor, teacher, or fire-

these identifications and

see this as an indication of uselessness and a "has been" status.
A retirement planning program, then, must deal with these changes
and their impact by helping elders to expect and anticipate them,
to understand their universality in this society, and to find ways
of coping successfully. -
) There is, also, a network of services and benefits available
to elders. Elders need to have information on Social Security,
health insurance, transportation and nutrition programs, educa-
tional programs, and many others. A retirement planning program
should provide basic information on all of these as well as guide-
lines on making one's way through this system. It is particularly
important that elders realize that these programs are due them as
a right and that they have earned' such benefits and paid for them
through their taxes and other contributions to society.
;

The final aspect of a useful retirement planning program is

tq help elders assess their interests and desires for using their

coming years. Options.such as cultivating an existing hobby or
starting a second career can be explored. . SRR

1
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Sample Core Curriculum

' Retirement Planning Program

~

‘;ki-2'threefold:

g

face-, .

Goals

To alert people close
to retirement to prob-
lems they may face in
retirement )

52

To prbvide greater
capacity to cope with
a variety of problems

Curriculum

Retirement and role-
lessness

Retirement and‘time

Retirement and hous-
-ing

Retireméﬂt and spouse,
Retirement and health
Retirement "shock"

o Widowhood

o Isolation

o0 Loneliness

Study of retirement
*network"®

The purpose of thé retirement planning program is
\ -l. To alert those close to retirement to the prob-
\ T lems they are likely to face in retirement.

\2. To better equip them to cope with the problems
they anticipate facing or are likely to face.

3. To develop individual general retirement ®"plans"
with knowledge of problems elders are likely to

 Sugge sted. Methods

Both\spouses should
attend if possible

Discussion &ith'
people already in
retirement

Simulation of prob- -

lems

Group attempts to

cope with them ‘.

Case examples

Selection of study

* areas most rele-

vant

Discussion with
agency personnel
about services
provided

Group discussion
and workshops on

various study areas
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Curriculum
Income
o Pensions <
o ‘Social Security

o Investments

O Supplementar
* second income
o Other

Social Services
© Agencies on Aging.
' State
Local.
O Golden Age groups
o cChurches .

o ‘Information and

resources.
o0 Other
Health

© Medicare

o Medicaid

o Medex |

o Hospitals

o Doctors

o0 Nursing homes
’o Fraud

o0 Other

Suggested Methods

Visiting agencies
‘and housing options

®




3.

To develop an individ-
ual retirement plan
which is .not binding
but general

-

- -
ilu

-39

Housing Options
o Private housirg”
o Public housing

o House versus apart-
ment

o Retitement villages

Ld

o Other

[}

Legal Sexvices

0 Wills

o Prauds

o Obtaining,ﬁjghtgzk -
: P2 P

Agism (prejudice against
age)

"o Prevalence of a&ism

o Distinguishing be-
tween the myths of
agism and reality

ways
lems

of confronting prob-
of obtaining service

av. d -

-

Group discussion and
individual study of spe-
cific problems .

‘Discussion

{

i,
Discussion of .
agism ~
Simulation of
*myths and.
realicy"

with those in
retirement on
problems of
obtaining)ser-
vice .

Simulation *
Workshop .

Individual
study . A

Counseling -
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) Second Careers - Few community colleges have developed pro-

: grams to train elders for second careers. Yet, for both economic
and psychological reasons, increasing numbers of elders are inter-
ested in developing new vocations or turning avocations into
vocations. The demand for {Quch programs, then, is likely to

: become greater. There are many reasons, too, why second careers
make sense, Since elders represent a talented and experienced
human resource, there are many tasks in this society they can do
in social services, bu51ness, and government, A program in
second careers includes the following components:

o Assisting elders in assessing talents and desires

§
v + -
.-

o Training

o Opportunity and job development

o] Placement and followup

o Evaluation

Many training programs fail because they neglect the component
"opportunity and job development." Employment opportunities for
second careers do not always exist in communities. Sometimes this
is ‘because the employer has not thought of using elders to £fill
~jobs or because there are no positions available in certain employ-

, ment areas. The community college admlnlstrator, consumer planning
board, and/or elders participating in a second career class may want
to work with business, local government agencies, and private
social agencies in developing part-time and full-time, voluntcer
and paid positions. Where specific jobs do not already exist,
the college should attempt to point out areas where there is need
and where jobs could be created. For example, hospitals might be
shown that hiring an elderly person for intake and reception areas .
to assist entering patients would provide a valuable service. Or,
the local Social Security office might be shown how it would be
to their benefit to have several elders trained to answer certain
types .of calls and inquiries. The college, ideally, then should
take the initiative in not only training elders for second careers
but in helping to develop the concept of second careers,

Yy

-y,
i ,




Sample Core Curﬂéculum for L ’

~

AN

Second Caree;/Program

The purpose of a second .c 4ier program is to provide
an-examination of individual potentials and options
for voluntary or paid employment and to develop train-
ing and employment opportunities.

Goals / .

/

l. To develop capacity to
select viable options,

2. To develop new skills
or upgyade existing

/
/
/

Curriculun

Review of and assc.s-
ment of ihdividual
skills and abilities
as related to job
desires

o Past employment
history

O Hobbies and
avocations

o Areas of spe-
cial .interest
or study

o Physical capa-
city

o Financial needs
o Voluntary-paid

o Business-~human
service

6 Part time-full
time

o Other

Assessment of avaii—
able education for
skill development

o Existing commun-
ity college pro-
grams

%

95 /v

Suggested Methods

Group discussions

Individual analysis
of needs

" Individual- counsel-

ing

. Sample second-f

career case strdies

Development by
elders of a jqb
fair for eldexs
with representa-
tives of local
human service agen-
cies, businesses,
and other potential

"employers available

for discussion of
their areas

—_——




3.

4.

Job development

Evaluation and
followup

—42 -

o Other education-
al institutions

o On-the-job train-
ing

Review of specific
employment opportuni-
ties and job counseling

Assessment of jcb satis-
faction

Group and
individual
discussions.
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Advocacy - Elders, like other minority groups in recent years,
have begun to realize that to improve their situation in any
significant, large-scale way, they will have to become activists
and advocates and organize to help themselves. Community colleges
can provide support to these efforts in various ways. Colleges can
develop programs and courses to instruct elders on the basics of
the political and economic system and how they directly affect the
conditions of elders. Colleges can design courses to instruct.
on such techniques as organizing, lobbying, and writing press
releases for the media. This can be particularly effective if done
in conjunctlon wiih organized clubs and groups in the communlty.
Periodic seminars on specific pending national and State legisla-
tion can be scheduled. The degree to which colleges can participate
in such advocacy efforts, particularly with regard to/spe01flc
stands on bills and candidates, will depend on the State and Fed-
eral regulations governing the use of government funds. If regu-
lations prohibit such complete involvement and sponsorship,
colleges can serve as a catalyst in a551st1ng organizations in
developing such programs. Another option is for.colleges to
develop a nonprofit corporation with elders and to jointly develop
an advocacy program.

“3
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Sample Core Curriculum

for Advocacy Program

‘The purpose of an advocacy program is to inform and
train older people to understand the complex of prob-
lems they face and to master the techniques and
methods of advocacy through which they can begin to

. overcome these problems.
Goals

To develop an under-
standing of the myths
and realities of aging

To develop. knowledge
about the political
process :

To develop knowledge
of income and finan-
cial problems of
~elders

Do

Curriculum

Overview of physio-
logical, socio-
logical and psycho-
logical aspects of
aging to provide

an explanation of

Suggested Methodsl

Case studies to
reflect differences
in aging

Group discussion
on changes exper-

aging in the context “ienced vis-a-vis

of this society in*-
terms of what

elders can expect,
how they are
regarded by others,
and the resulting
changes

Review of organiza-
tion and functions

-of national, State,

and local govern-
ments

Overview of Social
Security system
and other pension
policies

Review of consunmer
problems in living
on a fixed income

in terms of infla-
tion '

the society

Talks by local
represehtatives

Examination of
voting records of
political people
and policies and
provisions of
"helping" agencies

Examination of
existing legisla-
tion and proposed
legislation on .
income

Talks with Social
Security personnel
on major problems
voiced by recip-
ients




Goals

4. To develop knowledge
of health care prob-
, lems

5. To develop knowledge
of housing, trans-
portation, and other
problems of aging

5. To overcome feelings
of powerlessness and
frustration

-45-

Curriculum

Discussion of pos-
sible remedies and
plans for raising
elders' income
through minimum
wage and reductions
in taxes and other

‘cost breaks

Review of avail-
ability of health
care, health care
dellvery, and qual-
ity both locally
and nationally

Review of health
insurance plans
and costs

Review of national
health insurance
and legislation

Review of the ,
national and State
legislation for
elders affecting
these areas

Organizing and
developing coali-
tions of elders
for "senior power"

Lobbying-~-initiating
and pushing legisla-
tion

Communications and
use of media to
educate elders and
the community to
make problems and
demands visible

=\ Suggested Methods’

Existing and proposed"

legislation



Services - Generally, communlty colleges should not be the |
prov;ders of direct social services to elders except insofar as !
they assist in direct educational program participation. However,
in many areas, community colleges have been either the only or
the most quallfled body to sponsor and develop needed service pro-
grams. This is particularly true in many rural areas of the Mldwest
and West., As a result, some colleges now sponsor nutrition programs,
multiservice centers, information and referral programs, and health:.
clinics for elders. Nevertheless, prov1s1on of these services to
meet basic needs does not fall within the spec1al expertgse of the
community college. Where needs for basic social services do
exist and where existing agenc1es cannot handle these, communlty
colleges should begin to work with elders and community agenc1es
to advocate for funds and to strengthen these existing service
.agencies, In other words, community colleges should undertake

dlrect services only on a transitional and temporary ba51s.|

Insuring Program Effectiveness

While generalizations about elders are to be studiously av01ded,
there are characteristics that may be found among numbers of elders
(as well as some younger people) that the program planner may wish
to take into account in order to reach the maximum numbers of elders
and to assure maximum effectiveness with those reached. Some of
these characteristics follow: .

0 Limited mobility either from personal physical
limitations or lack of transportation

o Fear and/or apprehension about "rethrning to
school"” and competing with younger people

o Knowledge and wisdom gained through years of
experience

o Lack of awareness of the community college as a poten-
tial resource

These characteristics can influence recruitment techniques,
location of the program, facilities used, teachlng style and
types of supporting services. .

Recruitment - If one takeS<serious%y/the notion that commun-
ity colleges are obliged to serve the elders of their communities,
then it may become necessary to "sell" the college to all segments
of that group in order to get them involved. At this point both
where to do this and what to say are appropriatq questions.

. . |

In addition to the usual use of the public media for announc-
ing programs, consider putting special announcements and articles
in newsletters and bnlletins that are published by local senior
citizen and golden age clubs. Mid Plains Community College in North

6u
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Platte, Nebraska found that feature stories in the local papers

on program participants and content rather than mere announcements
were very effective in promoting interest. Church bulletins are
also often widely read by the elders of . community.

One college arranged with the electric company to include
announcements of courses for elders in with the electric bill in
order to reach isolated people. Rock Valley Community College,
Rockford, Illinois, sends personal invitations announcing ‘college
programs directly to elders' homes. :

However, when recruiting elders, no one medium is as effective
as direct contact with the prospective participants. Personal
appearances and contact by staff or, better still, elders familiar
with the program at places where the elderly live, work, gather
for meetings, or participate in recreation are by far the best .
methods of recruitment. Bucks County Community College in Newtown,
' Pennsylvania,recruits elders by setting up booths in local shop-
ping centers and malls. Other plzces to visit in the recruitment
2tinerary include senior citizen and golden age clubs, councils
on aging, church groups, veterans' clubs, grange meetings, elderly
housing projects, recreation centers (public and private), bingo,
beano games, ete., {often elders are there because they know no
other opticns), libraries, nursing homes, and business and industry.-

Nursing homes are often overlooked as recruitment possibilities,
even though they present an excellent opportunity for programs. .
However, when recruiting in a nursing home the college must.be will-
ing to hold classes there or make sure proper and adequate trans-
portation is provided.

Businesses and industry should not be ignored as places of
recruitment, particularly for second career and preretirement
programs. Usually there are newsletters or in-house newspapers
in larger industrial plants that will carry a list of programs
or articles on available resources. 1In some cases industry is
willing to cooperate by bringing together people close to retire-
ment for a meeting to discuss potential programs.

Recruitment of elders for community college programs requires
that they be convinced that the college is a ré§ourqe for them.
Their image of education may be narrow. Some may see education
only as sitting behind a desk and doing their lessons. This can
make it diff’- 1t to present a broad view of the resources that
education can provide. They must be made to feel that the college
can meet an important need or desire they have.

One must call upon common sense in discussing programs with
elders, usually staying away from educational jargon, since
these terms are sometimes negatively charged for any lay audience.
When discussing available options it is often useful to talk in -
specifics, indicating the exact content of the various courses,
the leaders, the teaching methods to be used, where sessions will
be held, and what will be expected of them as participants.

61 S
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In recruiting, it is helpful to bear in mind that, for many,
the college campus may appear to be " foreign" territory. Some
have fears of becoming part of the academic atmosphere. Also,
some will assume that they will be competing with "smarter and
abler young people," and will have reservations about being
involved in courses with younger students. The person recruit-
ing for programs may want to attempt to alleviate some fears,
whether real or imagined, at the outset. Several colleges through-
out the country have used the "gold card" as a way of acquainting
elders with the campus. Elders\of the community are given special
_ privileges and access to events at the college at reduced rates

or even free, \ To symbolize this\privileged status all elders are
issued gold cards. '

!

-

Location of Programs - Several \factors may influence the loca-
tion of the program, such as accessibility of .the campus, avail-
ability of transportation, availability of suitable off-campus

. sites, fears among some elders about)\academia and/or sharing
classes with young students, and suitability of the -campus for

- use.by those with physical limitations. If the campus is easily
accessible and available to elders, mény colleges have found it
to be the best place to hold their prdgrams. Benefits accrue to
both the college and the elders whefi they are on campus. For
example, the younger students, faculty and administration .
benefit from the elders' experience, ‘while the elders feel that
they are a part of the life of the campus and enjoy their exper-
iences with others. '

*

_ If the elderly population generally is not familiar with or
is fearful of educational programs, holding programs in places
familiar to them can eliminate potential concern about being
"on campus." Senior citizen centers and public buildings such
‘as city or town halls, high schools, récreation centers, etc.
are often places to hold programs. Citen elders are used to
these places and they are usually centrally located. _ -

A satisfactory locale for programs in the area of retirement
planning and second careers may be in space provided by the
business or industry that is cooperating with the program.

Successful programs have been conducted by community colleges
in nursing and retirement homes, retirement villages, public
housing, and trailer parks occupied by large numbers of elderly
people., Black Hills Community College in Spearfish, South Dakota,
is one of several colleges across the country that holds lectures
and programs in local nursing homes. A community college in Ver-
mont has held successful programs in private homes. Thus, flexible
and innovative use of options is helpful when selecting the location

of programs.

Methods of Teaching - How one presents material to elders can -
have a great deal of influence onh the success of the program.
Don't ignore what elders do know in presenting new material. It
is impossible to travel through fifty, sixty, or seventy years of

| :
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life without learning a good deal about practical living. Too
often teachers use the same teaching practices with elders as
with youth and quickly lose their audience of elders,

Education of the elders presents a.different ché;lenge to the

teachers. The teacher brings to the course or program a knowledge
about a subject and resouxces that the students do not have. But

the teacher should be ever aware of the fact that the elders also
have knowledge and resources that the teacher may not have. It

is the combining of all this knowledge and resources for increased

knowledge that the teacher should keep in mind as the objective.

The teacher should also keep the students continually aware
of the learning options available to them. Decisions on the use
of audiovisual material, field trips, individual indepth studies
of particular areas, political action, role playing, and other

aids to education should be made jointly by teachers and students.

The teaching style that most lends itself to this approach
and recommended for teaching elders is the seminar or workshop
with small numbers of students participating.

Supportive Services - One of the major problems that commun-
ity colleges face in the development of programs for all elders
is transportation. This is particularly a problem faced in
rural and suburban areas where public transportation is minimal

or nonexistent. Many elders choose not to have or cannot afford
" cars. No specific solution is offered to this problem, but
following are some suggestions gleaned from the experiences of
others.

If the program can afford a bus to transport elders to and
from programs this is one solution. The bus_can be driven by
one or several of the elders in the program either voluntarily
or for remuneration. If the program budget cannot support a bus
or there are budgetary regulations prohibiting it, perhaps a
local philanthropic or fraternal organization could donate one.
Also a local car dealer might provide one for advertising pur-
poses. You might check to see if there are funds available for
a bus through the state office on aging and/or the Area Agency
on Aging serving your area. Finally certain education funds
may be available from other State or Federal sources in your
area for this purpose. )

Another solution is to borrow a bus if possible, Sometimes
senior citizen groups or churches have buses. Also school buses
might be available off hours for use by elders. In Iowa, the
use, for example, of school buses to transport elders to commun-
ity college programs has proven very successful. Of course, the
major difficulty with borrowing buses is that their availability
may dictate the time schedule for the program which may not be

the best time for the elders. .
".7‘
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Some programs have successfully developed a system of shared
rides with other students or participants, youngsters or elders,
This system, however, is often fraught with the usual troubles of
car pools which need not be reiterated.

Some colleges have contacted church and/or student grorv s to
provide transportation as a philanthropic project. A word of
caution: if this is attempted, one person should be assigned
f1ll time to coordinate the program. This may be an eldér from
the program or a staff person, Without such coordination too
many elders become stranded and the whole program is likely to
break down quickly.

The physical limitations of some elders require close scrutiny
of facilities before the;r use, Generally, the more physical
barriers there are the fewer elders will have access to the pro-
gram. Stairs can be a mEjor problem. To accommodate elderly
with physical limitations classrooms should be on the first floox
and in no case above'the|second floor without an elevator oxr
escalator available. Buildings which have facilities to accommo-
date the handicapped such as ramps are more easily accessible
to elders. Also one should not overlook the availability of bath-
rooms to physically handicapped elderly people when planning pro-
grams. Some buildings, particularly new ones, often have héavy
fire doors in the hallways. These doors are difficult for many
elders to get through when they are closed. Avoidance of such
barriers assuresgreater chances of successful programs.

In most communities, there are service agencies that are able
to help elders with such problems as housing, health care, income
and nutrition. A working knowledge of the agencies and exactly
what they can and cannot do is helpful when working with elderly
people. In some cases, it may be advisable to bring agency
representatives to the program, on campus and off.

There are, however, localities where services are minimal or
nonexistent; and there are also many problems for which there
are no current solutions In such cases, elders are often their
own best resource for seeking solutions. "Senior power" organiza-

- tions throughout the country are presently working to solve many

of the problems faced by elders and are having some success. As
mentioned previously, community colleges can assist in the develop-
ment of advocacy to increase the number and variety of supportive
services for elders. T

N Some colleges have been successful in mobilizing many of the
resources of the community for greater program effectiveness.
Local businesses may donate a wide variety of needed materials
and space, At Southwest Wisconsin.Vocational Technical Institute,
Fennimore, Wisconsin, community service clubs co-sponsor classes
and programs. Also, at Greenfield Community College, Greenfield,
Massachusetts, local businesses donated dovmtown store space for
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a storefront college as well as other equipment and materials.
This requires wide contact with business and community leaders,

and ingenuity in begging and borrowing. It is worthwhile to bear
in'mind that along with their genuine concern for elders, provid-
ing elders with help is good public relations for business. Giving
public credit to those who help by word of mout’ or in writing,

or through awards, insures continued cooperation_ from previous donors
and makes it more likely that others will help.

Makimizing Manpower, Finances, and Other Resnurces

. One of the greatest challenges in developing a program is.in \
making the most of available resources and seeking out new resources. |
Most college administrators are faced.with both a limited budget

and either a part-time staff or no staff at all. There are resources,
both human and financial, which can be obtained by the enterprising
and determined administrator. .

14

The best resource for any educational program for elders is

lelders themselves. As stressed earlier, involvement of elders

rin program development and implementation not only contributes

to program success but also must be seen as a goal in itself.

Elders can perform a number of essential program tasks which would
. normally be undertaken by raid staff. Fcllowing are a few examples

of such tasks:. ' .
o Reseaxching basic demographic and factual back-

~ground on the community's elders

o Assisting in community needs assessment, includ-
ing distribution of needs assessment instrument
and analysis of results

0 Recruiting students through talks to elderly
groups, direct mailing to elders, and staffing
information booths in senior centers or other
areas where elders congregate

o Providing publicity and communications by writing
press releases and flyers for local newspapers
and/or TV and radio stations; arranging appear-
ances on local radio and TV community service
programs

0 Serving as instructors and teachers

o Approaching community groups and local industry
for donations of materials, space, and/or funds

o Approaching government agencies and private founda-
tions, along with administrators, for funds

o Collectiag information on and developing liaisons
with pertinent community groups and organizations

€ @ B
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o Developing .car pools and working out transportation
schedules '

o Assisting in writing proposals for progrém funds to
appropriate agencies

While most of these tasks can be done by elderly volunteers,
qualified elders should-be given particular consideration in
filling paid positions where they have been developed and funded.

There are several places to f£ind elders to work on program
tasks such as those outlined above. The first and most obvious
place is the consumer planning board. Members may be interested
in assisting themselves or will be able to direct you to other
elders who would. Another source of elderly volunteers is the
network of local elderly clubs and organizations found in most
communities. Most communities have several organizations such
as Voluntary Action Programs or united community .groups which
place adult volunteers.

Another appropriate resource is a volunteer program especially
geared to training and providing elders as volunteers, the Retired
Senior Volunteer Program (RSVP). This program serves people 60
and over. Community collec2s can become involved in this program
in two ways: either as the sponsor and developer of the program
or as a volunteer station for use of elders' talents. More than
25 community colleges have developed RSVP programs, although this &
direct service role can often be more -appropriately accomplished

by other groups in the community. Elders are provided with sti-

pends and work for several days a week at jobs chosen to reflect

their choice and talents. The RSVP program comes under the ;
auspices of ACTION, a Federal agency, which administers a number |
of volunteer service programs. For the name and address of the

program nearest to your college, you can contact your regional

office. of ACTION (see Appendix B for address).

Besides elders themselves, there are other groups which can
provide volunteers. Many younger college students, particularly
those in the field of social service or education, would be inter-
ested in phases of program development. In some cases,. students
can be given field work credit for substantial participation.
Sometimes, staff of area social agencies and other community groups
will see participation in such tasks as outreach and instruction as
part of their functions and provide such services at no cost to the
college. '

Some large companies have developed programs which encourage
workers to perform community functions on company time. For
example, Xerox Corporationhas a Community Involvement Program
which allows employees to select and work in a project or activity
backed by corporate funds. Xerox Corporation also has a Social
Service Leave Program which supports selected employees to work
an entire year in some community-related project. A quick survey

Fiu | <i;E§-Z:3.
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of local industry would determlne if- such programs exlst in
your community.

Besides personnel, there are c.her program resources which
can often be obtained at no cost. Use of public and municipal
buildings such as c1ty or town halls and libraries can often pro-
vide needed space in population centers. Also, local companies

and businesses, if approached (particularly by a group of elders),
will often donate equipment and 'supplies.

A successful education program for elders can, then, be
developed with little direct funding. However, this involves an
aggressive search for volunteers and donations. This approach,
however, also serves to involve both elders and other community
groups mere deeply in the process of program development and,
while more taxing for the admlnstrator, can provide greater rewards.

Most educational programs for elders, however, do ultimately
need to seek some sources of direct funding beyond the limitations
of the college budget.

A major source of funding for educational programs for elders
is the Federal Government. Three different agencies within the
Federal Government are particularly approprlate for directing
such program proposals: Administration on Aglng, Office of Educa-
tion, and Department of Labor. | ,

The Administration on Aging, U.S. .Department of Health, Educa-
_tion, and Welfare, through the authority of the Older Americans
Comprehensive Service Amendments of 1973, has authorized funds.
for sevsral purposes which fall within the possible pr
ests of community colleges. Title IIX of these amendm
provide funds for developing a wide range of cultural
and direct service programs for elders, and for planni ‘
assessment, outreach, and transportation aspects of the program.
Title IV of these amendments provides funds for the training of
persons to improve service delivery to elders. This. coyld include
funds for programs which train elders to develop second tcareers
in prov1d1ng services to other elders. Title VII provides: funds
for nutrition, including not only provision of meals but also
nutrition education and other supportive services such as informa-
tioni.and referral. This funding would bas;cally be used by colleges
who felt compelled to enter into direct'service delivery because
of elders' unmet nutrltlonal needs in the community. .

. Most Administration on Aging grants ave disbursed and admin-
istered 'by the State Unit on Aging in eacn State. Recently

State Uﬂhts have decentralized service planning and delivery by
developlng area agencies on aging. Funding efforts should also
take into account alliances with these. area agencmes. Requests
for detailed information on area agencmes and on funding proposals
can be addressed to the State Unit in your State or ‘to the Admini-~
stration onAging in Washington. (See AppendixB for addresses

6




"a useful funding possibility. Funds under this Act are distri-
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of State Units and the Administration on Aging.)
!

The Office of Education, also in the U.S. Department of Health,
Education, and Welfare, 1s another appropriate source for funding

‘educational programs for} elders. In particular, Title I, part A,

of the Higher Education |Act of 1965 authorizes funds to support . .-
community service and coptinuing education programs to meet the
rieeds of elders, retiremgnt planning, and general enrichment
programs. This title, along with Title III of the Older Ameri-
cans Amendments outlined labove, has been an especially successful
funding route for community colleges. Funds are disbursed through
eacn State's Post-Secondary Educatiou Agency, and requests for
information should be addressed to these agencies or to the Office
of-Education in Washington. Also under.the auspices of the Educa-
tion Amendments of 1972, each State Post-Secondary-Education
RAgency has some monies for funding scholarships for pursuit of
basic educational objectives., These can be sought for financing
needy elderly students. S~

Ltion funds can be sought to train elderly paraprofessionals for

participation in community service programs. These funds are
administered on the State level by the State education agency.

The Office of Education also disburses funds through each State's
Vocational Education Agency to be used to develop training pro-
grams to upgrade ‘elders' skills, consumer education programs,
curriculums, and to train paraprofessionals. Again, requests for
more information should be made to either the Vocational Educa-
tion Agency in your State or the Office of Education in Washington,
D.C. )

The Department.of Labor is another possible source of Federal
funding. Under the recent Comprehensive Employment and Training
Act of 1973, funds are available to provide training and job
development for older workers, with particular regard to retrain-
ing for employment in public service positions. Colleges inter-
ested in developing second career programs may find this source

Under Title III of the Adult Education Act, Office of Educa- 1
i
1
|
1

buted by "local Prime Sponsors,"” a term used for the specially
designated local units of government charged with administering |
these funds. Further information can be obtained from the 1
regional Federal office or the Department of Labor in Washington, D.C.

For certain-innovative and replicable model programs, N
limited direct funds are made available directly through the /?
Administration on Aging in Washington under Title IV (Model Pro- -
jects) of the 1972 Amendments to the Older Americans Act.

Although most Federal funds are disbursed through and admini-
stered by appropriate State and municipal governmental units,
often, Stdte units on aging and State education agencies accept
funding proposals for specifically earmarked State funds. Also,
State public health and mental health agencies should be checked
for funds to develop health education programs for elders through

1 ,4,»;';;:\ ) ,_;N'.
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the college.
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Local units of government, counties, and perticularly the
larger cities may have funds for developing programs for elders.
County offices, city and town ha'ls should also be contacted to
see where responsibility for elderly programs rests and what
programs exist.

Private funds can come from three potential sources: local
civic and social clubs, private foundations, and Business organi-
zations. Local civic and social clubs--Kiwanis Club, Rotary Club,
Elks Club, University Women's Clubs, Junior League, Junior Chamber
of Commerce, etc. sponsor events to raise funds for the benefit
of local community projects. If approached by groups of commun-
.ty elders and presented with the need for funds for educational
programs, they will 'often provide needed financial assistance.

Private foundations are a source of fundiag, although some \ -
have restrictions on funding public institutions. ILocal founda-
tions are particularly receptive to funding programs in the immed-
iate community and should be approached before larger national
foundations. & Directory of Foundations, usually available at
your college or the local library, lists private foundations by
State along with an explanation of the types of projects-they
fund, areas of soeplal interest to elders, and monies available.

A directory of foundations for your State may be ‘available through
the Sacretary of State's office. One may want to check the pre-
vious year's tax records of a foundation to determine actual
‘allocations oxf funds.

Up to now, the business community has not been-a source for
funds, However, business is recognizing its responsibility and
obligatlonconcernlngghe option:t open to its retired employees -
and the community's elders, particularly in view of early retire-
ment policies. Again, however, the business community must be
approached and shown the needs that exist and the potential
rewards for the community as a *hole.
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Chapter V

A Glimpse of the Future:

Implications for Program Development

It appears that American society will, during the last of the
20th century, continue toward greater industrialization and urban-
ization. Technological development will continue to increase
rapidly in ‘the years to come making it increasingly difficult for
workers to keep up with changes that affect their jobs. As a
result younger workers, more recently educated in what probably
will become a more technically oriented system, will have more up

to date thus more valuable knowledge than their older counter-
parts. :

The society will continue to be youth oriented and will undoubt~
edly continue to regard work as the most important factor in deter-
mining a person's position in and worth to the society.

Because future technical development will both accelerate the
rate of a person's obsolesdince2 in industry and also make it
possible for a smaller propbrtion of workers to produce -the neces-
sary goods for the society, a reduction in the age of compulsory
retirement to 60 or even 55 can be anticipated. As a result, it
is possible that the lower limits of what is called "old age" will
be reduced accordingly.

But what can be predicted about the elders who will be liv-
ing in the America of the future? First, we know that there will
be more elders than ever before. It is oredicted that there will
be “at least 28.8 million over 65 by the year 2000. We also know
that the proportions of elders in the population will increase
steadily, for at the present time the number of peogle over 65 is
ificreasing more rapidly than the nation as a whole. If there is
a major breakthrough in the cure of heart disease or cancer or
both we can predict that the figures will be even higher.

l. See Donald 9. Cowgill, "The Aging of Populations and
Societies" in The Annals of the smerican Academy of Politics and
Social Science, Vol. 415, September, 1974.

2. Robert A. Binstock, "Aging and the Future of American
Politics." Political Consequences of Aging. The Annals of the
American Academy of Political and Social Science, Vol., 415, Septem-
ber, 1974, pp. 199-212.

3. "New Facts About Older Americans," U.S. Dept. H.E.W., \
U.S. Gov. Printing Offire, 1973.

4. "We, the American Eldexly," U.S. Dept. of Commerce,

U.S. Gov. Printing Office, 1973. (”MA\T>
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We also know that in thé future elderly women will outnumber
men to even a greater extezé than they do today.5 Elders will
also be better edvcated, ealthier and more physically mobile
than ever before. Prob ély tomorrow's elders will be slight
more affluent than elderé today8 and more will be living alone.
/ !

Aside from these rather dry statistics about the aging, one .
can predlct that 1nc5€a51ng numbers of today's younger people will °
live longer, healthier lives following their work careers and
consequentlv *old age" will become a more active stage in the liife
cycle. It is 11k¢ly that people will be seeking increasing options
for activities during their retirement and retirement itself will
take on new meaning as an entrance into new roles and new activities,
not .only as an gxit from the old roles as it primarily is today.

. /

Over the next decade and beyond the society will be wrestling °
with providing ways of helping many elders constructively to use
time that really will not be con51dexed/1/;sure time. Leisure
time is related to work and,ggrfm6§f'people can be filleé with
activities that haye -1ittIé or no social worth to the individual.
However, when«refi}eés~heve\nquork at least scme of their time
must be filled with what to them is meaningful activity.

As the population increases and the age of retirement decreases
there will be increasing numbers of healthy, "young" elders able
to perform many tasks in and for the society. Ways need to be
continually developed to harness the untapped resources of elders
to help meet society’s economic and social needs.

Finally, as the composition of the elderly population changes
over the next 25 years there will be an increasing demand oan finan-
cial, social and medical services. These demands will probably alter

.the substance of those services as well as the amount, makng it

necessary not only to increase services but to develop new services
that have never been provided.

The implicationé of the above for community college involve-
ment in the field of aging are many.

As the population of elders grows, so too will the demand
for programs by elders from various sources, including education.
Community colleges will need to reach out to greater numbers of
elderly and reach out to them with a wider spzctrum of programs.
As forced retirement becomes more and more common, education
about that period of life and ways of preparing for it and coping
with it will be necessary. Not only will people about to retire

Ibid.
ISld.

"New Facts about Older Americans," op. c1t.
"We, the American Elderly " op. c1t.

Ibid. » ';;J.' | (Q m
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\ and those recently retired need such programs but also younger
people in the college program and in industry. It is likely
that industry and labor will increasingly look to education for
help in this program in the near future.

As the notion of a two-career life becomes increasingly
accepted, courses and programs to prepare people for second careers
will be needed. Ccwmmunity colleges can work with younger people as
well as elders to develop second career curriculums and in con-
junction with service agencies and industry develop jobs in the
comminity for older workers. Educators and Service personnel will
need._to be trained in methods of developing second career programs.

As retirement becomes a more active way of life for increas-
1ng numbers of people, education, in general, and community colleges,
1n particular, will be called upon to prepare elders to take advan-
tage of a variety of options (outside of second careers) for use
of both leisure and non-leisure time. This might involve active
participation in advocacy, legislative activity, education for
continued growth and enrichment, volunteer service activity, and
a variety of options not yet thought of.

.As the need for services increases and changes its focus,
community colleges can prepare both service personnel and elders
to cope with the changes. New personnel will need training and
veteran personnel will need updating on newly developed techniques,
serv1ces, and programs. Further, community colleges can supplement
services with additional programs and even pilot new and innovative
services where appropriate and necessary. - -~

As knowledge proliferates in the field of gerontology, ser-
vice personnel often will not have time to sort out and keep up
with the literature that can help them in their practice. The
community college can serve as a resource to the practitioner by
sorting out relevant material and abstracting articles and books
to facilitate professional practice.

Whlle the major areas for possible participation of communlty
colleges with elders in the future have been mentioned, the
" potentials for specific programs, courses, etc. in any or all of
‘these areas are practically unlimited. Program development in ’the
{ future will require imagination on the part of the planners, com-
' mitment on the part of the college, and continued interaction with

the community of elders, industry, labor, and government.

As the younger population, traditionally those served by
the community college, decreases over the next few years, many
colleges will look to new populations in order to maintain services
and educational standards in the community. Hopefrlly, these col-
leges will seek to make elders their second careers. )




&  APPENDIX A . —

Five Additional Case Studies

The following program descriptions are taken
from Older Americans and Community Colleges:
Selected Papers, edited by Andrew S. Korim
and Dorothy O. Waugaman.

Grateful acknowledgment is given to the
American Association of Community and Junior
Colleges for permission to print these
excerpts here,
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SENIOR INVOLVEMENT AT CLACKAMAS COMMUNITY COLLEGE

John Hakanson ~
President
Clackamas Community College
Oregon City, Oregon

Many senior-oriented activities are regularly scheduled as
part of the colleye's program. At least one senior citizen serves
on each of the 27 lay advisory committees which help the college
keep its curricular and service programs in line with community
needs. On one of the committees, the Community Service Advisory
Committee, both the chairman and the vice-chairman are seniors.

Our senior citizen Gold Card program appears to have been
the first of its kind in Oregon. It was started at Clackamas
eight years ago, and since that time every community college in -
Oregon has adopted the same plan or one similar to it. Even |
Oregon State University and the University of Oregon are now using
a limited version of the plan for their activities.

Any Clackamas College District senior citizen, 62 years or
older, may receive a Gold Card by applying at a local high school.
The card entitles the bearer to attend high school or college
dramatic, musical or athletic events without charge. It also
allows the senior citizen to régister for any college class, tuition
free.

Another campus program involving senior citizens is the
Green Fingers community garden. Green Fingers is operated on
several acres of campus land divided into 142 plots, 20' X 40°'.
Anyone in the community who wants..to garden but has no land to
cultivate is invited to take a plot. Water, seeds and fertilizers
are provided through donations. There are no restrictions on what
is planted, and gardeners are wholly responsible for managing

! their own crops. Many seniors and low income families use the
" garden plots as a means to supplement their food supplies.

Last summer, a boat trip on the Columbia River was offered

through the courtesy of the Portland Yacht Club. Arrangementsé%
igces |

for the trip, including lunch, were made by the Community Serv
Advisory Committee, and it was publicized through the Clackama
County Senior Citizen's Council, and the college public information
office.
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. On at least two occasions, the college has joined with other

groups and organizations in the county to organize a salmon bake

for scniors. The governor of the state and one of Oregon's congress-

men have spoken at these gatherings. '

Other college services which have been useful to senior cit-

izens include the following: (1) the speakers' bureau, which reg- .

ularly sends staff members to address groups; (2) assistance in

publicizing senior activities; (3) printing of publicity and in-
formation; and (4) seminars on topics of special interest. When
possible, college vehicles are used to provide transportation for

groups of seniors to various events.

' College counselors make their services available to seniors,
and college staff members function on various committees, boards,
task forces, and steering committees working for and with senior

citizen groups.

Community education classes are ‘available for everyone, but
there are some specifically tailored to the elderly. Some ex-
amples are Physical Fitness for Seniors, The Aging American, and
Understanding Your Social Security.

. Clackamas Community College has received funds for two im- -
portant projects related to the elderly within the past year.
The-first of these is the Senior Involvement Project, funded by
the Oregon Department of Human Resources Program on Aging, the
college, and the American Association of Community and Juniox
Colleges. The second project is the Retired Senior Volunteer Pro-
gram (RSVP) funded through ACTION and the college.

Phase I activities of the Senior Involvement Project included -
in-service training for people working with the elderly in insti-
tutional settings. One of these classes was hcld at Dammasch
Hospital, a State mental institution. Instructional emphasis was
on the sociological implications of aging.

Another manpower training program was held in February. The
two-day workshop covered motivation techniques, reality orienta-
tion, understanding depression, behavior modification, and recre-
ational management and direction. Volunteers working with the
elderly, and staff and administrators of nursing homes were among
the participants. Orientation to the Aging and Their Health Care,
another manpower training program at the paraprofessional level,
was taught on campus.

A two-year Human Services curriculum with and Associate in
Science degree is planned with basic core classes coupled with a
specialty. The specialties will include some or all of the fol-
lowing: child care, mental health, educational aide, and aging.

A practicum in the specialty selected is a requirement of the
curriculum.

[
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Approximately 35 seniors attended a class on the Aging Am-
. erican at a local Loaves and Fishes chapter, with another sched-
uled to begin soon. Loaves and Fishes is one of several names
given to county programs of federally assisted meals plans for
the elderly.

One of the conditions of federal funding for these programs
is that in addition to. serving food, some form of social interaction
opportunity is provided. The college, through its speaker s _bureau.
adult basic education program, and the Senior Involvement Project
helps meet this condition by providing speakers films, classes,
and musical or dramatic presentations.

College instructors have made nutritional information avail-
able through the Loaves and Fishes program but have not met with
overwhelming success. However, a Shopper Helper workshop, with
tips on stretching the food dollar, shopping and cooking for one
or two persons and how to use freezers and other present-day
appliances, had a spinoff that shows promise. Two workshop par-
ticipants reported what they learned to isenior centers.

One of the emphases of the Senior Involvement Project is to
enhance the opportunities for seniors to cohtribute to the solution
of their own problems, as well as those of others. We avoid speak-
ing and acting in terms of doing things "for" seniors:; yather we
conduct ourselves so as to do things "with" seniors. st older
people have been meeting heavy responsibilities for many years.
Many are not' ready to quit that entirely, nor should they be
encouraged to do so. Most seniors need the stlmulatlon and
opportunlty of part1c1patlon and involvement.

The Retired Senior Volunteer Program (RSVP) is funded to
provide senior citizens, retired and over 60 years of age, op-
portunity to offer thelr ‘time and skills in volunteer service.
Their duties have included work in schools; senior centers, hos-
pitals, nursing homes, offices, libraries, parole and probation
offices, and communlty centers.

] A newsletter and weekly "Seniors on the Move“ newspaper
column -in a local paper stimulate interest and open. communi-
. cation lines among seniors by reportlng activities of RSVP

volunteers. )
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SERVING OLDER -AMERICANS:
PROGRESS AT TRI-COUNTY TECHNICAL COLLEGE

1

Don C. Garrison
Diréctor.
Tri-County Technical €ollege
Pendleton, South Carolina

- The basic purpose of the project is to develop one of SERC
South Carolina's most neglected resources - people -~ and invest
this resource in a field bankrupt in skilled manpower -~ aging.

The scope of the project includes the formulation and
implementation of a program to meet the needs of senior citizens
in the Appalachian Region of South Carolina with emphasis on
meeting the needs of citizens in Anderson, Oconee, and Pickens
,Countles. It is being accompll shed by working to achieve three
major objectlves ‘which constitute the three-pronged thrust of
service, education, and referral.

The first of these components, scheduled to be 1mplemented
in September of this year; will provide indirect sexrvice to senior
citizens through a manpower training program. This manpower.
component, when developed, will offer services to senior
citizens both in institutional and community environments, such
as "project plea," "meals on wheels," extended care centers,
welfare, social security, nursing homes, and other social
" agencies., This will be accompllshed by the initiation of a
two-~-year associate of applied sc1ence degree program to train
" job-entry personnel and a sequence of curriculum and non-
cuarricitlum courses designed to aid current social agency
employees in more efficient services to our senior citizens.

The second thrust is presently well underway. The education
component is designed to offer educational programs to both
individuals and groups of senior citizens. Courses such as
Proper Nutritional Habits, Health Care, Budgetary Planning,

Arts and Crafts, and Recreation will be offered. Tuition (no fees
or books included) will be free to all senior citizens sixty (60) .
years of age or older in these courses which are designed to
contribute to the "good life" of our senior citizene. At present
there are over 600 senior citizens in our service area enrolled

in general educational programs. Another 413 enrolled in
“retraining" courses such as Housewiring, Driver Training,

Brick Masonry, Cabinet Making, and Small Engine Repair.
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The third major thrust of the project is that of offering
referral services in the communlty, both from senior citizens
to proper agencies, and from agencies to senior citizens. The
referral phase of the program is taking, or will take, three
directions: first, courses will be organized for agency
employees to assure that all employees understand their roles
and responsibilities to their senior clients; second, the
Human Resources Associate's Department Chairperson and staff
will act as an- information center for individuals, groups, and
social agencies who need direction to proper agencies where
services can be obtained; and third, the associate's department
chairperson and staff are becoming active in the counties'
councils on aging so that they can become an information bank,
coordinating agent, and "the glue" to hold the councils
together.

Three additional specific, but less major, objectives
are also contained in the project. '

These objectives relate directly to the Human Resource
Associate educational program (a program that leads to the
associate in applied science degree). These specific objectives
are: :

l. To develop and implement a multi-directional training
program, which will train personnel to prov1da service,
education, gnd referral to the elderly within 'the
Tri-County tommunity and the Appalachian Reglon of
South Carolina,

To recruit, enroll, and graduate 20 to 30 area spec-
ialists annually and to offer services t0 senior
citizens in both institutions and community
environments,

To employ a department chairperscon and staff who will
teach specialists in this program and serve as a
liaison with all senior citizen groups and agencies
within the region.

In support of the above objectives, the following courses
comprising a curriculum with a focus on aging will be imple-
mented in Human Services:




Human Growth a.:d Development I

Introduction to Gerontology

The Aged in Contemporary Society

Self Awareness

Active Therapy I

Human Growth and Development II

Concepts of Work and Leisure

Community Organizations

Active Therapy II

Consultation

Nutrition and Health

Personnel, Finance

Crisis Management

\ . Nursing Care for the Elderly
Developing a Therapeutic Community for the Elderly
Introduction to Social Work
Communications Skills Development
Special Problems of the Elderly
- Effective Speaking
Supervised Field Placement I

. \):"

- The final phase of the project contains an evaluation
report. This report will describe all work performed to
include a complete outline of the program and a complete
description of how the programs were developed, conducted,
and evaluated. Continuation plans will also be presented in
the final report. The report will be used in the approval
process for acceptan.e of the new educational program. Final
approval for all new educational programs to be implemented
within the technical college system must be given by
the South Carolina Board for Technical and Comprehensive
Education and the South Caroli a Higher Education Commission.
Documentation of need is the most critical requirement of the
approval process, o

The project has opened new avenues of service for the
community. Additional objectives, not included in the, project
as funded by Duke University and AACJC, are either being, or
will be, supported from other sources such as the technical
college, counties' Council for Aging, industry, The South
Carolina Commission on Aging, other agencies responsible for
offering servides to senior citizens, and other projects funded
by. the Appalachian Regional Commission.
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Problems Encountered in Implementation

There are several problems that have to be solved in the.
Human Services program. First, finding a person qualified to
coordinate the program has caused a serio delay. We have been
unable to find a person with both the admlnlstratlve back-
ground .and the technical knowledge requlred. Apparently, the
output of graduate programs in this field is not enough- to
satisfy the current demand for highly trained individuvals in
the field of aging. A second problem, and perhaps ths most
serious, is that the program is simply ahead of its time. The
newness of the program and its innovative nature have caused
some lack of understanding in state and local social welfare
agencies. It takes a concentrated effort to educate these
agencies to the benefits of'such a program. )

A related progzem is that of getting recoghition from the
heads of state and/local social welfare agencies. The social
agencies are manngéd by professionally trained personnel (usually
with a Master's Pegree), a@nd there has been some difficulty in
getting them to./accept these two-year graduates with such highly
specialized trgining. However, Srogress is being made through
an intensive ucational effort.

! In order to establish positions and job classifications
for graduates, it is essential {that'officials understand the
need for the capabilities of the highly specialized graduates
who will be produced.




PROGRAMS FOR ELDER AMERICANS
AT SOUTHEAST CCMMUNITY COLLEGE

Robert Varela
Coordinator
Educational Services for the Aging
Southeast Community College

Lincoln, Nebraska ’
} !

Focus on Pre-~retirement Education -

. In consultation between Southeast Commvnitv College and

the Nebraska Commission on Aging, it was' d cifled that initial
priority a..1 emphasis of resources would ¥e placed on fulfilling
the recognized community need for pr etiremént education.
An advisory comi.ittee, set up for the purpose {of ensuring citizen
input into program developﬁgpt, and composed a wide variety
of individuals and representatives of groups interested in the
problems of older N%P; §kans, concurred in this decision.

The follow%gg/sect;on reviews materials p¥gpared-by the
staff of Southedst Community College\in responsé to the
priority stated above. The outline/of the Pre-retirement
Planning Program is suitable for mgdification by other interested
community colleges to meet local need, Topics covered in the
outline include attitudes toward aging, successful retirement,
income and expenses upon retirement, and the law pertaining to
retired persons.

The target population was identified as all persons, age
50 and over, who lived in the service area of the college.
These persons would be found in industry, retail sales, financial
institutions, or as' members of unions, self-employed, or in
small groups with insufficient numbers to support such 1 program.
.In the latter case, two or more small groups might combine for
the program. \ .

specific needs that a pre-retirement program might meet
deal with developing and/or sustaining feelings of self-worth,
developing an awareness of alternatives for retirees, and
exposing persons to the existence of resource agencies and
persons. Each pre-retirement group to be served would be
questioned to determine specific content to be incorporated -
into the model of.a previously developed training package.-.

The program, as developed, was expected to meet the
following needs: /




\

\

\
l. the need for a continued sense of self-worth, and

////2. the need-~for information about the aging process,

- living arrangements, budget changes, and laws that

impact on the retiree.

The first session is designed to introduce the participant
to the fact that retirement is a personal event. During the
meeting time, personal feelings and ideas about retirement are
examined. The film, "The Rest of Your Life," is determined to
be an excellent resource for introduction to the subject of
retirement as a personal life event.

Recognizing that actual life situations are important in
the process of eduéation the second session.utilizes, personal
sharinc¢ by some reﬁlrees in demonstratlng successful retlrement
models. While all lelements of a rerson's life cannot be matched
to a model, often some similarities can be found. It is helpful
to include mode.s of varied life styles during this session. '

The last four sections of the program are intcrchangeable.
Their order is insignificant; however, all of the elements are
important to include.

Explanations of the normal process of aging performs dual
functions, On the one hand, knowing the general process of
normal deterioration can alleviate some anxiety at the loss of
energy, or other slowing down; on the other, specific’ danger |
signals can be highlighted to provide an awareness of when
treatment might ‘be indicated. Also included with this session:i™.
is the desirability of maintaining as much growth as possible
until death. Second career possibilities, volrnteer work, and
other creative uses of leisure time ensure that '‘growth will not
stop at retirement.

The question of where and how to live is a perplexing one
for many retirees. Questions such as should they stay in the
same area where they have long time friendships, should they
stay in the same house even though it requires a lot of upkeep,
or should they move into a retirement community with easy upkeep
homes, or to an easier climate, closer to children or other
relatives, or what? What supportive services are available for
1ndenendent living when ch: onic health problems arise? Alternative
answers to the questions age discussed in the large groups, but

opportunity for evaluation of the iuformation on a personal basis
is available in a small group setting.

f
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-conserving inheritances, why wills are-important, what kind

Since Social Security provides retirement income for a
great proportion of retire« persons, a valuable resource person
for a pre-retirement program is a representative of the Social
Security Administration. The importance of income in addition-,
to Social Security payments is stressed. Alternative sources
of money income, methods of supplementing money inhcome through
discounts and careful purchasing are discussed.

How the law affects retired persons, what special pro-
visions are available for tax relief, how to set up trusts for

of planning can be done, and how to make the most effective
use of available insurance are vital to retirement planning.
The necessity for advice from a lawyer and how to obtaln legal

counsel aré also ?lSCUSde.

A program is only as effective as it ‘impacts on people it
is meant to reach. It became apparent early in the pro;ect at
Southeast Community College that & major effort would need to
be undertaken to alert the.community of the college programs
for older members of the community. Promotional letters were
sent to businessmen and civic groups in the Lincoln, Nebraska,
area informing them of the pPrograms at the college. Posters
were sent with the letter for posting on bulletin boards. The
motto of the program, "Failure to Prepare is to Prepare for
Failure," was used to direct attention to the poster.
Additionally, the program was given wide coverage in local
newspapers. As activities took place, stories appeared in the
newspapers giving a wide range of ready access to the information

regarding the efforts of the college.

Participants in college programs ‘are requlred to evaluate
the total program. This‘'demonstrates the intent to improve
programs expanding compunity support. Suggestions to make
modifications have been incorporated into the programming.

The advisory committee which was established by the college
proved to be valuable not only in contributing to the dev-
elopment of activities but also in assisting the college to
publicize its efforts. Much of the success of the efforts of
the college is due to the commitment given to the college
by the members of the advisory committee.

!




THE ROLE OF FLATHEAD VALLEY COMMUNITY COLLEGE IN
DEVELOPING SERVICES FOR TIHIE ELDERLY

Harold B. Ingalls
‘ Coordinator
Aging Project
Flathead Valley Community College
Kalispell, Montana

Flathead Valley Community College is located in Nbgth-
western Montana in the Rocky Mountains. The area, with its
mountains, lakes, streams, and relatively mild climate (similar
to the Puget Sound area), has been a prime retlremeng location
for people from all parts of the state. As a res&lt 21 percent
of the population of Kalispell, the site of FVCC, con51sts of
persons age 60 and over. The high percentage of retired citizens
in the community has led the coliege to place a high pnlorlty
on the programs for senior citizens.

There are three aspects of the college response to the senior
citizens of the community:

1. cutreach programs, -7 -

2. information and referral, and
1

3. coordination =with councils on aging at various levels,--

Outreach activities vary widely in scope. Free tuition
is offered to senior citizens for all academic, occupational,
and community servica classes on a space available basis.
Specialized courses are available with a minimal-tuition of
$5.0C. Admission to dress rzhearsals of all drama and musical
events is free, College vehicles are available for transporta-
tion of senior citizens on an ability to pay basis. 1In
addition, the COA newsletter (published by the County Council
on Aglng) is printed and distrituted through college serv1ces.

The college program has moved out to senior centers.’
recreation classes of the college provide programs of yrecreati.on
J¢ fitness in the centers. There is an emphasis on pérformances
by musical and other collegiate groups at senior centers and for
senior organizations. A comprehensive arts and crafts program,
using the resources of the. elderly with special skllls to be
instructors, has been developed. - ¢ Foaoe

College student clubs helped furnish the senior penters by
gathering furniture for use in the fac111t1es prOV1ded thus
creating some understanding and feeling between the deneratlons.
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Finally, the college sponsors a Retired Senior Volunteer
Program {RSVP), utilizing student assistance in organizational
procedures. Since its inception, the senior volunteers have
learned new skills, developed new interests- and made a con-
tribution to the life of the community. The program at FVCC
is considered une of the best in the state.
A novel program of information and referral has been
implemented with the aid of televisiia. Inasmuch as 80 percent
of the college service area is covered by cable television,
a broad variety of educational, cultural, éociél, and recreational
services can be delivered inexpensively through the cable: ,
television system. One of the most successful pilot efforts \\>
during the first year of the program was a weekly news broad-
cast for senior citizens, "These Are the Days." Features
include national and state news pertaininag to benefits for
older citizens; local events and happenings; hints on Social
Security, health, and nutrition, and the very popular short
video clips of local history entitled "Those Were the Days."
The use of television in information and referral services
for the elderly has been highly effective since television is a
chief source of information for the retired population. When
coupled with the COA newsletter, information and referral
sexvices in the Flathead Valley reach nearly 100 percent of
the target population. 1
|
|
\

The coordination function of FVCC with local and area
councils on aging’has benefited the community at large. Most
of the efforts of the designated planniny coordinator of the
college have been in the area of coordinating programs and
services between the local council.on aging and FVCC,

BN 1‘
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RESPONDING TO THE NEEDS OF THE AGING:
THE APPROACH AT COMMUNITY COLLEGE OF ALLEGHENY COUNTY

Doreen D, Heller
Coordinator
Aging Project
Community College of Allegheny County
Pittsburgh, Pennsylvania

-

The Community College of 2llegheny County (CCAC) (Pennsylvania)
is committed to the concept of educating senior citizens. There
is a genuine commitment to providing educational opportunities
for- the entire population of Allegheny County. A full-time
coordinator of aging projects was appointed as the result of a
grant from the American Association of Community and Junior
Colleges to research and develop curriculum for the elderly
living in a.complex urban setting. An advisory council was
appointed to assist in the development of innovative and sub-
stantive programs for older adults and for those working with
them, Several council members came from the professional field:;
however, most of them were retired but active individuals.

-+ - “Relationships-were immediately established with many social
service agencies in Pittsburgh and in Alleghény County. One of
the most immeditate needs to surface as a result of this contact
was manpower training. College resources and program efforts

in the first six mr ~ths of the project focused on manpower
training. ‘

~= In cooperatlon w1th the local Council on Aqing, problem-

solving semlnars for professionals working in the field
of aging were developed.
s - |

<= In-service training for supervisors in senior citizen
¢enters was conducted with the. City of Pittsburgh.

-- Presently in thé developmental process are in-service
courses for nursing home and residence home staffs in
the area. R

~~ A 100-hour training course is being conducted for home-
maker/home health aides who serve the elderly under the
auspices of the Visiting Nurse Asscciation and the Adult
Services Division of the Allegheny County Department of
Social Services.

(77
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-~ A program was developed in cooperation with Meals on
Wheels in which basic casework skills were taught to
the volunteers who delivered the mcals.

-- Four seminars on nutrition were held for volunteers
working in Meals on Wheels kitchens.

-- Five series of seminars are being developed and gpor.sored
by CCAC for the Retired Senior Volunteer Program (RSVP):
one for volunteer directors and their staffs to develop
methods of using the creative talents of volunteers
more effectively; and four for volunteers working in
various settings: (1) in the area of child development;
(2) in general hospitals; (3) in museums and the Better
Business Bureau; and (4) in convalescence and nursing
homes.

' 3
\

-~ Credit courses were cffered in sociology and recreation
therapy for volunteeré in the Foster Grandparent Program.

ot

-- Just completed is a five-week program for clergymen
designed to their understanding of the aging process.
Resources available in the Pittsburgh area to aid them
in ministering to the older adult in the communlty
were described. .

N

-~ A one-day seminar was conducted for Baptist laymen in
the expectation that parish ministers could use lay
help in ministering to the needs of the elderly.

The advisory council helped direct the elderly in planning
to meet their own needs. Members of the council first advised
an assessment be made of the needs of the elderly living in the
community. Involvement and commitment of the council members
can be best summed up by one of the pr%spective members when he
was asked to serve on the council: "I \suppose I mist accept

- . this challenge for we shall not pass this way again, but between
us we may get the road improved while we are here."”

-~ An afternoon spent at a senior center led to interest
being expressed by seniors for dance and volleyball
instruction. This interest fostered active support
of a 15-week course entitled "Fitness over Fifty."

~Simple breathing exercises led to immediate improvement
of the problems they experienced with shortness of
breath. The instructor had had little previous contact
with the elderly, but worked slowly and c.arefully, !
developing the course as it progressed. ‘
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-- A working relationship with the Craftsman Guild in the
Pittsburgh area led to classes in painting, ceramics,
| and weaving being offered in aggregate housing units
\ and senior citizen centers.

-- As a result ©f a survey of residents in a building for ‘
seniors able'to live independently, classes in Jewish
o Culture and the Psychology of Aging were conducted.

-- In a more confining residence, a program on the history {
of Pittsburgh has just begun. Class meetings are :
informal, consisting of dialogues between students and
the instructor.

-- One of the most prominént concerns of elderly persons
is their fear of being a victim of crime. The athletic
director at one of the campuses became interested in
the safety and security of elderly women. He developed
and taught a course in personal safety at a county
housing unit. One.of his students, 70 years old, had
not been out of her apartment in two years because of
her fear. 1Interest in th® program had been evident
throughout the community. In the future, the course
will be greatly expanded and adapted to meet the needs
of individual students and the geographical area in
w ich it is to be taught.

-- Finally, in May, the college is co-sponsoring a Senior
Fair involving state, county, and city officials. One
- goal of the fair is to create an awareness of the needs
and concerns of older adults on the part of the younger
members of the community. Another goal is to acquaint -
the seniors with programs and opportunities available
to them.

person as coordinator to implement all the programs for the

elderly in the CCAC system. Cooperation was immediately established
with the campus directors of community service. Regular meetings
are held to discuss current programs and problems, as well as

future plans. Cooperation and joint sponsorship have been estab-
lished with most social agencies serving the county. Because

of the availability of an individual represen:ing the entire

college who can discuss and solve problems of an educational

It has been a great advantage to have a full-time staff i
l

nature, more effective, direct service can be given to the ]
|

|
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elderly in the country. The coordinator served as a member of

the task force on education for the county-wide model of the
Health  and Welfare Department, as educationals consultant for

the Governor's Council on Aging (Western Region) and the
Pennsylvania Specialists on Aging. Joint and cooperative
programs are currently being planned between the community

college and the other instutions of higher education in Pittsburgh.
Resources of all the local colleges and universities are now
easily and readily available for the promotion of -educational
response to needs of the elderly in Allegheny County.

Because of the relationship established with AACJC, the
coordinator has taken part in three conferences on "The Role of
the Community Colle:e in Serving the Aged." From information
obtained at the conferences, it appears there is more substantive
activity in Allegheny County than in many other community college
jurisdictions, primarily due to the full-time status of a staff
person to implement and coordinate programs.
éKAll of these activities have occured in the span of nine

months. We feel this indicates a tremendous need and desire

by social agencies and individual citizens to support the

educational system in its reaction to the awareness of need in
our senior population.
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Listiﬁg of Other Resources and Contacts
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STATE AGENCIES ON AGING

Alabama

Commission on Aging
740 Madison Avenue
Montgomery, AL 36104

Alaska

Office of Aging
Pouch H

Juneau, AK 99801

Arizona

Division for Aging

State Department of Public
Welfare

1624 West Adams Street

Phoenix, AZ 85007

Arkansas

Office on Aging

State Capitol Building
Little Rock, AR 72201

California

Commission on Aging

800 Capitol Mall, Room 2105
Sacramento, CA 98514

Colorado
Division of Serv1ces
for the Aging
State Department of Social
Services
1575 Sherman Street
Denver, CO 80203

Connecticut

Department on Aging

90 Washington Street, Room 312
Hartford, CT 06115

.
Ja

Delaware

Bureau of Aging

1118 West Street
Wilmington, DE 19801

District of Columbia

Special Assistant for Services
to the Aged

Department of Public Welfare

122 C .Street, NW, Room 803

Washington, D.C. 20001

Florida

Division of Family Services

Department of Health and
Rehabilitative Services

P.0O. Box 2050

Jacksonville, FL 32203

Georgia

Commission on Aging

Suite 301

1372 Peachtree Street, NE
Atlanta, GA 30309

Al

Hawaiil

Commission on Aging

250 S. King Street, Room 601
Honolulu, HA 96813

Office of Aglng

Capitoi Annex No.7

509 N. 5th Street, Room 100
Boise, ID 83702

Illinois

Division of Community Services

Department of Public Aid
State Office Building
springfieid, I1 62706

, ' / .
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Indiana

Commission on the Aging
and the Aged

Graphic Arts Building

215 North Senate Avenue

Indianapolis, IN 46202

Iowa

Commission on Aging
State Office Building
Des Moines, IA 50319

§gnsas
Division of Services
for the Aging

Department of Social Welfare

State Office Building
Topeka, KS 66612

Kentuck

Commission on the Aging
207 Holmes Street
Frankfort, KY 40601

Louisiana

Commission on the Aging
P.O. Box 44282

Capitol Station

Banton, Rouge, LA 70804

Maine

Services for Aging

Department of Health
~and Welfare

State House

Augusta, ME 04330

Maryland

Commission on Aging
State Office Building
301 West Preston Street
Baltimore, MD 21201

Mdssachusetts

Department of Elder Affairs-

120 Boyleston Street
Boston, MA 02116

~

Michigan

Commission on Aging

1101 South Washington Avenue
Lansing, MI 48913

Minnesota

Governor's Citizens Council
on Aging

277 West University Avenue

Sst. Paul, MN 55103

Mississippi

*Council on Aging

P.O. Box 4232 Fondren Station
Jackson, MS 39216

Missouri .

Office of Aging

Department of Community Affairs
505 Missouri Boulevard
Jefferson City, MO 65101

Montana /
Commission on Aging
Penkay Eagles Manor
715 Fee Street
Helena, MT 59601

Nebraska I
Commission on Aging

State House Station 95784
Lincoln, NB 68509 /

Nevada

Aging Services Program
515 East Musser Street
Room 113 - .
Carson City, NV 89701

o

New Hampshire
Council on Aging

. P.O. Box 786

3 South Street
Concord, NH 03301
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New Jersey Oregon
Division on Aging Oregon State Program on Aging
Department of Community 313 Public Service Building
Affairs Salem, OR 97310

P.0O. Box 2768
363 West State Street
Trenton, NJ 08625 Pennsylvania
Office of Family Services

v ‘ Department of Public Welfare
New Mexico -7 : Health and Welfare Building
State Conmission on Aging Harrisburg, PA 17120 )
408 Galisteo Street .
Santa Fe, NM 87501

Rhode Island
Services for the Aging

New York . Department of Community
Office for the Aglng Affairs
New York State Executive 289 Promenade Street

Department Providence, RI 92903
855 Central Avenue .
Albany, NY 12206

South Carolina
Interagency Council on'Aging

North Carolina .2414 Bull Street
Governor's Coordinating Columbia, SC 29201
Council on Aging :

Administration Building
213 Hillsborough Street South Dakota

Raleigh, NC 27603 Programs on Aging
. ' . State Department of Health
State Capitol Building

~

North Dakota ° . >~ . Pierre, SD 57501
Programs on Aging {
State Board on Public Welfare /
Randall Professional Building Tennessee
Route 1 Commission on Aging
_iBismarck, ND 58501 ’ Capitol Towers,
510 Gay Street
" Nashville, TN 37219 /
Ohio .
Division of Admlnlstratlon '
on Aging Texas
Department of Mental Hygiene Covernor's Commlttee on
and Correction . Aging
State Office Building P.O. Box 12786
Columbus, OH 43215 ’ Austin, TX 78711
Oklahoma Utah
Special Unit on Aging Division on Aging
Department of Public Welfare 353 East 2nd South:

P.O. Box 25352, Capitol Station  Salt Lake City, UT 84111
Oklahoma City, 9K 73125

wf



Vermont

Interdepartmental Council
on Aging

126 Main Street

Montpelier, VI 05602

Virginia

Gerontology Planning Section

Planning and Community Affairs

1010 Madison Building
~Richmond,} VA 23219

Washingto

State Courlcil on Aging

Department! of Social and
Health Services

P.O. Box 1162

Olympia, W 98501

West Virginia

Commission on Aging
State Capitol -
Charleston, 25305 ¥

Wisconsin

Division on Aging

Department of| Health and
Social Services '

Room 690 ‘

1l West Wilson |Street

Madison, WI 53702

/

Wyoming

Department of qealth and
Social Services j

State Office Buhlding

Ckeyenne, WY 8?001




New Post Office Building
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FEDERAL RESOURCES

u.s. Departmeﬂf of Health, Education, and Welfare
~  Administration on Aging, Social Rehabilitation Service
” Regional Offices :

~

Region I. (Connecticut, Maine, Massachusetts, New Hampshire,
Rhode Island, and Vermont)

John F.. Kennedy Federal Building
Government Center ) h
Boston, MA 02203

Region II. (New Jersey, New Vv _ . raierto Rico, Virgin Islands)

26 Pederal Plaza ,
New York, NY 10007 -

Region III. (ﬁé::;are, District of Columbia, Maryland,
Pennsylvania, Virginia, and West Virginia)

Vi
P,0. Box ;/2900
Philadelphia, PA 12900

/'/
1 abama, Fiorida, Georgia, Kentucky, Mississippi,
NQ;;thgx ina. South C ina_, and Tennessee) -~
Soiégventh Street, NE -
Room 404 g ”
Atlanta, GA 30323

/
/

Region V. (Illinois, Indiana, Michigan, Minnesota, Ohio, and
Wisconsin)

4;3 West Van Buren
Room 712

1Y

Chicago, IL 60607 //

Region VI. (Arkansas, Louisiana, New Mexico, Oklahoma, Texas)

1114 Commerce Street
Dallas, TX 75202




Région VII. (Iowa, Kansas, Missouri, Nebraska)

601 East 12th Street .
Kansas City, MO 64106

Region VIII. (Colorado, Montana, North Dakota, South Dakota,

Utah, and Wyoming)

13
19th and Stout Streets

Room 9017

Federal Office Building

Denver, CO 80202

Region IX. (Arizona, California, Hawaii, Nevada)

50 Fulton|Street

Room 406
Federal Office Building .
San Francisco, CA 94102 . (4

V.
Region X. (Alaska, Idaho, Oregon, and Washington)

1319 2nd Avenue, Mezzanine Flooz
Arcade Building
Seattle, WA 98101

U.S. Dezpartment of.Health, Education, and Welfare
Office of Education

400 Maryland Ave. S.W. /

U.S. Department of Labor

801 D Street, N.W.
Washington, D.C. 20213




ACTION

National Office*if7

806 Connecticut Avenue, NW
Washington, D.C. 20525

Area 1

1416 Post Office Building
Boston, MA 02109 ~

Area II

Room 1609
26 Federal Plaza.
New York, NY 210007

Area III
@
320 Walnut Str&et

6th Floor .
Pniladelphia, PA 19106

Area IV

730 Peach Tree Street, NE
Room 895 .
Atlanta, GA " 30308

Area V

Room 332
" 1 North Wacker DGrive
Chicago, IL 60606

Area VI

Corrigan Tower Building
Suite 1600 )

212 North St. Paul Street
Dallas, TX 75201

Area VII

2 Gateway Center .
Suite 330

4th and State Street
Kansas City, KS 66101

Area VIII

Prudential Plaza Building
Room 514

1050 17th Street

Denver, CO 80202

Area IX

100 McAllister Street
Room 2400 '

San Francisco, CA 94102

Area X
/

1601 2nd Avenue
Seattle, WA 98101

C—g )




OTHER NATIONAL RESOURCES

National Council of Senior Citizens

1511 K Street, NW
Washington, D.C. 20005

American Association of Retired Persons/National Retired

Teachers Association
1909 K Street, W
Washington, D.€, 20049
Institute of Lifetime Learning
Dupont-Circle Building, 6th floor
Washington, D.C. 20036

215 Long Beach Boulevard
Long Beach, CA 90802

National Association of Federal Retired Employees
1533 New Hampshire Avenue, NW
Washington, D.C. 20036
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Annotated Bibliography

v

Following is a brief annotated bibliography of pertinent
information and analyses in educational program development for ' .
elders. It is intended to spotlight those materials which are
*considered most valuable to the community college administrator.

The bibliography is in two sections, The first lists four
publications which offer practical guidelines and specific back-
ground information for the planning and development of community
college programs for elders. The second section is a more varied
listing of literature that provides further background and insight
on topics’discussed in this guide. :

Academy for Educational Developﬁent, Inc., Never Too 01d to lLearn,

New York, June 1974. r _ :

\ o) . . .
s A concise and readable discussion of current programs for

elders and guidelines for new program development based on a
survey and study for the Edna McConnell Clark Féundation.

Grabowski, Stanley and W. Dean Mason, Learning for Aging, Adult
Education Association of the USA and ERIC Clearinghouse on
Adult Education, Washington, D.C., 1974.

A compilation of articles covering a variety of different
aspects of education for aging. égoag the topics discussed are
the role of education in an aging society and informal approaches .
in education for aging. : . , . ;

Huber, Robert, Gundar Myran, and Sean Sweeney, Community College
Services for Senior Citizens, Michigan State University, |
- Lansing, Michigan, November, 1971,

A brief but thorough report highlighting ways in which the ‘
community college can assist elders directly in their individual
self-development and indirectly through developing skills for
those serving elders. This report provides many interesting pro- -

gram examples and a helpful Appendix of factual information on j
pertinent legislation and funding references.

i

~ Korim, Andrew S., Older Americans and Community Céllegeéé A Guide

for Program Jmplementation, American Association of Community
and Junior Colleges, Washington, D.C., 1974.

A comprehensive review of the current "state of the art" of
community college programs serving elders and a guide for the de-
velopment and expansion of such programs. This booklet uetails
strategies for implementing programs to train personnel to work
with elders, for providing a wide range of developmental programs
and supportive services for elders, and for developing and mobiliz-
ing community resources to address elders' needs. Illustrations
are woven into ‘the chapters citing the diversifi¢ation of com-
munity colleges into new operational modes addressing community |
priorities associated with aging. 1 (i ‘




Atchley, Robert C., The Social Forces in Later Life: An Intro-

duction to Social Gerontology, Wadsworth Publishing Company,
Belmont, California, 1972, .

‘Provides a brief background on biological and psychological
"facts of life" concerning physical aging, followed by a detailed
discussion of the interplay between various social and social-
psychological forces and the aging individual.

Blau,” Zena Smith, 0ld Age in a Changing Society, New Viewpoints,

A look at aging and retirement from a perspective of role

- and identity change. The author discusses the creation of new

roles through which elders can remain useful, integral members
of the society.-- .

de Beéuvoir, Simone, The Coming of Age, Warner Paperback Library,
New York, 1973.

A thorough discussion of aging today. Develops an histori-
cal perspective of aging and covers all facets of the problem in-
cluding biological, psychological,. and §6ciological aspects.
Recommended as a basic for an understanding of aging.

Donahue, Wilma, H. L. Orbach and 0. Ppllack, "Retirement: The
Emerging Social Pattern," in Clark Tibbitts, Handbook of
.- Social Gerontology, Societal Aspects of Aging, University of
Chicago Press, Caicago, 1960.

A review of the literature on retirement looked at with regard
to historical developments, present policies and attitudes, and
individual expectations and adjustments,

N

Entine, Alan, "Second Careers: Experience and Expectations," in

Harold L. Siheppa¥d and Neal Q. Herrick, Where Have All the
Robots Gone?, Free Press, New York, 1972.

Describes a New Career Program at Columbia University which

. trains older workers for educational and social work. Contains

recommendations for operating such a program.

l'.," 1 : L“;} L/\
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- Hunter, Woodrow W., Preparation for Retirement, Institute of
Gerontology, University of Michilgan-Wayne State University,
Ann Arbor, 1973.

Guidelines and resources for setting up a group method '
pre-retirement program.

Jacobs, H. Lee, W. Dean Mason, and Farl Kauffman, Education for
Aging: A Review of Recent Literature, Adult Education
Association, Washington, D.C., 1970,

Reviews the current literature on education for elders, in-
cluding the topics of learning abilities of elders, opportunities
and program needs, job retraining, pre-retirement programs, and
informal educatiof programs.

Kauffman, Earl, Continuing £ducation for Older Adults: A Demon-
stration in Method and Content, University of Kentucky,
Lexington, Kentucky, 1967.

Presents results of a leadership training project_conducted
by the Council on Aging at the University of Kentucky. The project
involved development of community-based education programs for .
elders at the community college level. A description of the
process of program development is included.

Knowles, Malcolm S., Higher adult Education in the United States,
American Council on Education, washington, D.C., 1969.

Reviews the historical development of adult education programs
and discusses current issues facing educational institutions in
this area. General guidelines for program development are also
included.

Korim, Andrew S. and Dorothy O. Waugaman, Older Americans and
Community Colleges: Selected Papers, American Association
of Community and Junior Colleges, Washington, D.C., December
1974.

A collection of short papers by persons in five community
colleges across the country who have developed programs for elders.
Papers describe the programs and emphasize the necessity for inter-
locking the resources of community colleges with other resources
within the community to improve programs for elders.

Kreps, Juanita M., "Career Options after Fifty: Suggested Research, "
}ndustrial Gerontology, Autumn 1971.

Discusses options for retirement such as early retirement,
gradual work reduction, and second careers. Suggests research
on work and leisure preferences of the oldesr worker and on what
employers can do to identify and overcome barriers to work

choices. . TN
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Londoner, Carroll A., "Survival Needs of the Aged: Implications

for Program Planning," Aging and Human Development, Vol. 2,

Stresses the need for instrumental educational activities
rather than expressive educational activities to provide employable
skills for later years.

Neugarten, Bernice L., "Age Groups in the American Society and the
Rise of the Young-0ld" in the Annals of the American Academy
of political and Social Science, Philadelphia, 1974.

An article projecting the idea that elders are emerging as
two groups, the young-old and the old-old. The author predicts
that the young-old will, become increasingly more active in the
society in the future.

Neugarten, Bernice L., Middle Age- and Aging, University of Chicago
Press, Chicago, 1968. '

A comprehensive text emphasizing the sociaf\and psychological
factors affecting the process of aging in contemporary America.

. N
Smith, Bert Kruger, Aging in America, Beacon Press, Boston, 1973.

‘ . 7
" A review of various aspects of aging, its problems an@ current
- programs. Contains suggestions for future changes, and suggestions
on how people can prepare for old age.

. : /

Stetson, Damon, Starting Over, MacMillan and Co., New York, 1971.

Describes individual cases of mid-career change with a
discussion of the trend towards second careers, including
institutional and individual factors relating to career change in
the middle and later years.

l'.,'\)
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COMMUNITY COLLEGES WITH PROGRAMS

élabama

Southern Union State Junior
~ College

Wadley v

Arizona
Arizona Western College
Yuma

Arkansas

“phillips County Community
College

_ Helena

California

Barstow Community College
District
Barstow

City College of San
Francisco
San Francisco

Coliege of the Desert
Palm Desert

Contra Costa College
San Pablo

Hartnell Community College

Salinas ,

Marin County Commynity
College District

College of Marin

Kentfield

Modesto Junior College
Modesto

£

J

California (continued)

Moorpark College
Moorpark

San Jose City College
San Jose

Santa Monica College
Santa Monica

Colorado

i)
Mesa College
Grand Junction

Florida

\

Brevard Community College
Cocoa

Daytona Beach Commvnity College
Daytona Beach

Indian River Community College
Fort Pierce

Lake City Community College
Lake City

Manatee Junior College
Bradenton

Seminole Junior College
Sanford

Georgia
Clayton Junior College
Murrow

Macon Junior College
Macon .




Idaho . Iowe (continued)

College of Southern Idaho Towa Central Community College
Twin Falls _ Fort Dodge
Yllinois Iowa Lakes Community College
) o Estherville
Black Hawk ColTege T
Moline Kirkwood Community College

Cedar Rapids
Kankakee 'Community College

KankKakee Scott Community College
T Davenport
Lincoln Trail College
Robinson Kansas
Mayfair College N Dodge City Community College
Chicago 1\} Dodge City
Rock Valley College E Kentudky
Rock ford . —-
Jefferson Community - College
Wabash Valley College D LOUlSVlllﬁ
Mt. Carmel
Louisiana !
Waubonsee Community
College -7 Delgado Junior College
Sugar Grove New Orleans
Iowa \ Maine
Des Moines Northern Maine Vocational
Ankeny Campus Technical Institute
Ankeny ' .Presque Isle
Des Moines Area Community Marylggg
College .
Boone Campus Community College of Baltimore
Boone Baltimore '
Hawkeye Institute of ~ Hagerstown Junior College
Technology Hagerstown
Waterloo
Massachusetts
Indian Hills Community
. College North Shore Community College 1
Ottumwa Campus Beverly
Ottumwa 1 ’ . '
| - Y . ‘Greenfield Community College ‘
o Centerville Campus . Greenfield

|
EJXU;‘ Centerville . j/ﬁvy/ e ?ml
, . | | o Sy
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Michigan

Alpena  Community College
Alpena

Charles Stewart Mo&t,
Community College
Flint

Henry Ford Community
College 1
Dearborn

Jackson Community College

Jackson |

Lansing Community College
Lansing -

Northwestérn Michiéan
College
Traverse City

Schoolcraft College
Livonia

Minnesota

Anoka Ramsey Community
College
Coon Rap’ds

Austin Community College
Austin

. i
North Hennepin Community
) College
Minneapolis

Rainy River Community
College
International Falls

Misgsouri

Metropblitan Junior College
District

Moberly Area Junior College

Moberly

l'.'a

Montana

—

Flathead Valley College
Kalispell

Nebraska

McCng‘memuni}y Coilege

McCook

Mid-Plains Technical Community
College /

North Platte '

-

Nébraska Western Community College
Scottsbluff _ '

North Platte Community College
North Platte '

Northeast Nebraska Technical
Community College -
Norfolk

Southeast Technical Community
College

Lincoln Gampus

Iincoln .

Nevada :

University of Nevada Community

" College System
Noxrthern Nevada Community College
Elko

New Jersey .

N N\

\
Bergen Community Ccllege
Paramus

Cumberland County College
Vineland

Gloucester County College
Sewell

/,;,-_
O
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New Jersey (continued)

Qéqan County College
Edison

Salem Community College
Penns Grove ’

New York
! Jefferson Community College
Watertown

New York City Community
College
Brooklyn —

Niagara Céunty Community
College
Sanborn

Queensborough Community
College
Bayside

Tompkins~Courtland
Community College
Dryden

North Carolina

Davidson County Commuﬁfty
College
Lexington

Piedmont Technical Institute
Roxboro

Ndrth Dakota

’

Bismarck Junior College

ghig (continued)

Ohio University _
Belmont County Campus
St. Clairsville

Ok lahoma

Carl Albert Junior College
Altus

Oscar Rose Junior College
Midwest City

South Oklahoma City Junior College
Oklahoma City -

Oregon

Central Oregon Community Coliege
Bend

Clackamas Community College
Oregon City

Pennsylvania

Bucks County Community College
Newtown

Community College of Allegheny
County

Boyce Campus

Monroeville

Community College of Allegheny
County

College Center-North

Pittsburgh

South Carolina

Bismarck -
' Tri-County Technical-:College
Ohio " Pendleton
Lakeland Community College - Tennessee
Mentor . .
11i., |Motlow State Community College
Tullahoma T

.
L e




- Pexas

Cooke Coun€§\3ﬁnior College
Gainesville

Dallas County Commun&ty College
College District
Dallas

Vermont

Community College of Vermont
Montpelier

Virginia

/
Thomas Nelson Community College
Hampton

Washington

Fort Stellacom Community College
Taxoma

West Virginia

‘West Virginia Northern Campus
Wheeling Campus
Wheeling

* Wisconsin

Southwest Wisconsir Technical
Institute
Fennimore




COMMUNITY COLLEGES WITHOUT PROGRAMS

Arizona

Pima Community College
Tucson

Arkansas

Arkansas State University
Beebe Branch

Beebe

California

Cerro Coso Community College
Ridgecrest

Florida

Florida Keys Community College
Key West

S8t. Johns Rivers Junior
College
Palatka

Hawaiil

Hawaii Community College
Hilo

Indiana

Vincennes University
Vincennes

" Iowa

Southeastern Community College
North Campus
North Burlington

fansas

Barton County Community
Junior College

Great Bend

Fort Scott Community Junior

College
Fort Scott

1iu

Maine

Scuthern Maina Vocational
Technical Institute
South Portland

" Dniversity of Maine at Augusta

Augusta

University of Maine at Bangor
Bangor

Massachusetts

Berkshire Community College
Pittsfield ’

Cape Cod Community Colliege
West Barnstable

Quincy Junior Ccllege
Quincy

Quinsigamond Community Colliege
Worcester

Michigan

Kalamazoo Valley Community College
Kalamazoo

Minnesota

Brainerd Community College
Brainerd

Lakewood Community College
White Bear Lake

Rochester Community College
Rochester

University of Minnesota
Technical College

Waseca Campus

Waseca

Willmar Conmunity College
Willmar




Mississippi

East Central Junior College
Decatur

Itawamba Junior College
Fulton

Misgouri

Jefferson Ccllege
Hillsboro ’

Montana

Miles Community College
Miles City

riew Hampshire

New Hampshire Vocational
Technical College

Berlin Campus

Berlin

New Jersey

Somerset County College
Somerville

New Mexico

AN

New Mexico State University
Carlsbad Campus
Carlsbad

New York
Community College of the
Finger Lakes

Canandaigua-

North Dakota

North Dakota State University
Bottineau Branch

- Bottineau

Ohio

Scioto Technical College

Portsmouth Campus--Ohio
University

Poxrtsmouth

Terra Technical College
¥remont

University College
Cincinnati

University of Toledo
Community and Technical College
Toledo

Oklahoma

Connors State College
Warnerxr

Eastern Oklahoma State College
Wilburton

Northeastern Oklahoma A & M
College

Miami

Cklahoma State University
Technical Institute

Oklahoma City

Pennsylvania

Lehigh County Community College
Schnecksville

Rhode Island

Rhode Island Junior College
Warwick

South Carolina

University of South Carolina
Lancaster Regional Campus
Lancaster

South Dakcta

Black HillsState College-
Junior College
Spearfish X

Tennessee /

Nashville Stéte Technical
Institute
Nashville




Texas

Bee County College
Beeville

Galveston Junior College
Galveston

Utah

Dixie College
St. George

Virginia

Richard Bland College of
William and Mary
Petersburg

West Virginia

West Virginia University
Potomac State College -
Keyser

GPO 880-084
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Massachuserts Association oF OLDER AMERICANS, Inc.

110 ARLINGTON STREET e BOSTON, MASSACHUSETTS 02116 e Telephone 42641867

August 29, 1974

Dear Dean: § - :

The Massachusetts Association of Older Americans, Inc., é
non-profit statewide group organized to promote the socia:
welfare of elders through services and education, is J\\
currently preparing a program planning guide on educational
services to elders. The planning guide will assist interested
community colleges in starting and implementing programs and
courses for older people. This work is being supported by

the National Institute of Education which will also undertake
the publication and national distribution of the final product.
In order to develop the best possible guide we need your help.

Many community colleges have begun to develop special programs
for elders; others have offered special incentives and made
particular efforts to reach elders in the community. Many
other colleges are interested in reaching this population but
have not yet had the opportunity to do so. We want to find
out where programs for elders exist and do not exist, what
types of programs are most successful, and most importantly,
what problems and obstacles are faced by educators in program
development and implementation. In order to obtain the
necessary information, we are surveying a small number of
community colleges nationwide. The resulting survey data

will be instrumental in the preparation of the program planning
guide. Your community college has been chosen for inclusion
in th.s sample. \

].l‘x

A Non-Profit Organization Dedicated to the Welfare of Senior Citizens o> 074
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We plan to conduct the survey by telephone interviews. However,
/in order to save time at both ends, we are enclosing a copy

of the interview schedule we plan to use when we call. We
realize that this is a very hectic time of year for you and
there are many pressing demands on your time. As you will
see, the interview is brief; the maximum time of this tele-
phone interview will be one half hour. Also, you will note
that we are interested in talking with both those colleges
that have and those that do not have special programs for
elders.

After iooking through these questions, you may feel that you
are not the person in your college best suited to provide
the answers. If this is the case, please fill out and return

" the enclosed card listing the name, title, and telephone

number of the proper person. We shall then directly contact
the person named on ‘the returned card.

If the program planning quide is to'be of value, it must
reflect an understanding of the actual experiences and views
of community college educators and administrators. This
information we can get only from you. All information will

be kept confidential and no mention of any specific college .
or program will be made without permission. Upon publication,
we will send you a complimentary copy of the program planning
guide.

Although the information essential for our survey can be
obtained from your responses to the enclosed questionnaire,

it would be most helpful for us to have any course catalogues,
brochures, pamphlets, or other materials pertinent to your
college's‘prQQramming for elders. We would appreciate your
sending such materials to us as soon as possible. This
additional information will provide a clearer picture of

program breadth and content.

‘Hhank you in advance for your cooperation. We look forward

to talking with you in the next several weeks.
Sincerely,

\ i
PR?JECT STAFF f

Lillian L. Glickman

¥




QUESTIONNAIRE

(NOTE: Do not return this questionnaire. Questionnaire
is for your use in telephone interview only).

3

Part I of this interview is aimed at finding out
N some factual information about your college and elderly
participation in programs or courses.
Part II is aimed at undergkanding programming,
orientation, procedures, and decisions as viewed by
edﬁcators and administrators in ﬁhe community college

setting.

Part I - Please answer each question by checking or
filling in where appropriate.

1. Would you say that your college primarily serves
an urban or rural population?

urban - rural

2. Do older people, that is people over 65, participate
in any of the programs provided by your college?

T

Yes No

——————— e —

Q liu
‘ . MAOA -~ NSI
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" 3. Following are several questions covering the nature
of these older participants. We do not intend for
you to engage in extensive computations or to spend
time in perusing your records. If any exact per-
centage (or number) is not readily available, please
give your best estimate.
What percentage of these older participants
would ynu say
a. Are men Y
b. Are women %
c. Have completed
college %
d. Have not completed
. higlt school %
€. Are receiving most
of their income
from Social Security
payments or pension
‘funds R $
f. Are there any other
special characteristics
of elderly participants
you feel noteworthy? Yes No
!
If yes what?
o y MAOA -~ NSI
‘ liqt




4. Does your college make any special provisions for
. the inclusion of older people in its program(s) ?

Yes No

———— ————

(If no, go to question 10 and stop there. You
need not complete Part II but will be asked several
brief questions on future plans, etc. in the phone
interview).

5.. (If yes) please describe those provisions
a. special classes Yes __ No __  a.
b. special programs Yes _  No ___ b,
C. reQuced tuition Yes __ No ___ c.
d. free tuition Yes _ No __; d.
e. scholarships Yes __ No _;_ e.
f. other Yes N6 £,
Describe

If ¢, 4, e, (f) - go to question 10

¥
a)

o MAOA - NSI




(If a and/or b)

What percent of older people attending all your
programs attend those especially designed for the
elderly? (Estimate please - if exact figures are
not available).

7. What percent of the total budget was allocated
for these special programs? (Estimate please -
if exact figures are not -available).

8. How long have you been providing special pro-
grams for older people?

years

9. What were the major factors-leading to
initiation and development. of programs
for elders?

¥
PRy

MAOA - NSI




10. what do you see as the greatest obstacles
in developing and providing programs for
elders?

lou

MAOA - NSI




PART II

1. Oilder people, -- that is people 60 and over --- are
becoming interested in taking part in educational
programs, FEducational programs for the elderly, no
differently than those for any other group of students,
must be based on some assumptions and/or facts con-
cerning the abilities, potentials, and problems of

-the participants. Listed below are 5 scales relating
to the particular status of the elderly in various
areas of functioning. Please indicate (with an X
Placed anywhere on each scale) the overall assessment
of your college or program of elderly people as com-
pared to other adults.

Physical Capacity

- Weak and Strong
- feeble ) and vital

Intellectual Potential

Limited Unlimited
and set and open

Deteriora-
ting Integrated

MAOA -~ NSI




]
Behavioral Orientation
° __ Passive Active -
1 2 3 4 5 6 7
Social Awareness
N
Self-encap- Concerned
sulated and ‘ and
Unresponsive . Responsive

2. Educational programs for elderly people can assume
very different forms, have very different orientations
and direct themselves to a host of different kinds of
programs that are responsive to the needs and interests
of the elderly. Please read each overall program
description carefully and then rank them in terms of
your current programmatic thrust.

1 = the kind of program or program orientation that
most characterizes your present offerings

- \\\\\\\‘-

5 = the kind of program or program orientation that
least characterizes your present offerings

12
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Enrichment - This category covers those programs and

courses whose major goal is the intellectual and cultural
development of the individual. This may range from basic
or remedial education to courses on literature, anthro-
pology, astronomy, or any of the traditional arts and
sciences curricula. This category also covers cultural,
social, and recreational activities geared to providing
more interesting use of leisure time. This could involve
arts and crafts courses, film series, or trips to local
sites of interest. .

s
s

Retirement planning - This covers programs or courses

designed to help elders face and understand the social,
psychological, and physical problems of retirement. These
may involve help in coping with finances or health and
insurance benefits or in dealing with the emotional impact
and crises often resulting from retirement.

Second careers - This category covers training for either
voluntary or paid employment. This could include training
elders fcr new careers in needed human service positions
or to fill special needs of local industry.

Advocacy - This category covers programs and.-courses designed
to train elders to work with other elders td:;pprove current
conditions and to change the image of older people. This

would include training elders to push for beneficial legislation
or to work at organizing and informing other elderly.

Services - This category covers the provision of direct social
services to elders by the college. This would include such
activities as development of a senior citizen center at the
college, provision of information and referral services to
elders in the community, or provision of hot lunches or meals
on wheels to elders.

~J MAOA - NSI
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Many (if not most) of the crucial variables that affect

the overall nature of educdtional programs for the elderly
are often times not under the direct control of those most
directly involved in program development and implementation.
Questions of money, material resources and the allocation of
personnel are examples of such key variables. There are,
however, many areas in which sach program can define for
itself the objectives it wishes to achieve and the means

by which it believes these objectives can best be met.
Listed below are several such areas. They include recruitment,
access, process, and follow-up. Please answer each guestion
by sharing with us (in only a sentence or two) the manner

in which you approach each problem area.

Recruitment

a.

b.

How do you make elderly people aware of your programs?

What specific techniques, if any, do you use to
recruit elders as students?

Access

Are any of your continuing education programs held
at otﬁer than on-campus sites?

Yes

No

If so, where?

12, MAOA - NSI
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hAre any provisions made for transportation of
older students?

Yes No

———— ——

|
Are continuing education programs held

During the day only
In the evening only

Both

4
I

f. Are most classes having elders as part;pipants held

On ground level

Above ground level

g. Do your buildings housing classes with elderly
participants have elevators or ramps?

Yes No

e ———— ——

o : MAOR - NSI
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Process
h. Are elderly participants involved in developing
and planning programs?

Yes No

—————— e ——

Is so, how?

i. Do participants have the opportunity to evaluate
courses and programs?

Yes No

Is so, how?

j. Following is a listing of learning methods and
styles of teaching. Please mark the three methods.
most frequently used in your program with elderly
participants by placing a 1 after them. Please
mark the three methods least used in elderly pro-
grams by placing a 2 after them. ’

Regular academic courses

Short c¢ourses, classes

MAOA -~ NSI




Seminars and discussion groups

Lecture series

Role playing and simulation
exercises

Conferences, workshops
Field trips

Cable and/or commercial TV
Film series

Other (Specify)

Do any of your programs having elders as participants
have affiliations or connections with other community

organizations or institutions?

Yes No

————— D

If so, please describe briefly.

MAOA - NSI
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Follow-ug

1.

Are’ any of your courses desgined to prepare elders
for some specific role in the community following
program completion?

Yes . No

———— ————
-

If so, please describe briefly.

Do your programs having elders as participants
concern themseives with the participants’ problems
and needs other than their educational problems?
(i.e. housing, income, etc.)

Yes No

——— ——

If so, how?

Do you have elders participating in retraining or
skill development programs? :

Yes No

—— e —

If so, do you provide any assistance in job
location following program completion?

Yes No

. o - /i
Describe /j

MAOA - NSI




.your ideas, what would you do with the money?;

The following is a purely hypothetical question =--
but one which we think is important, especially in
terms of giving you the opportunity to express your
own visions, hopes, and goals.

Let us assume that you were given $50,000 of "new
money" =--- money specifically earmarked for the
development and implementation of educational pro-
grams for the elderly. Now, giving free rein to

and how would you go about doing it?

120 MAOA - NSI
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5. Clearly, as indicated both 'in our previous communications

’ with you and in the cover-letter accompanying this
questionnaire, our questionnaire is fairly short and
general in nature. This was purposeful, for we know
how hectic these early months of the school year are
and how limited and taxed your time is. However, if
there is any additional information or ideas about
your program that you might want to share with us, or
any suggestions you might have that might be helpful
to others-initiating educational programs for the
elderly, we would appreciate your commenting on this
briefly now.

Thank you for your cooperation.

MAOA - NSI




ATTACHMENT C

Explanation of Survey Methodology
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Explanation of Survey Methodology

This survey elicits from appropriate personnel in 150 commun-
ity colleges, inforqation and perceptions concerning the following
issues: |

l

1. 4uhe clrrent state of educational programs for the

elderly at the community college level

2. The nature and developmental process surrounding
such existing or contemplated programs for the
elderly

3. The.perceived obstacles to, and possibilities for,
the development of viable and responsive educa-
tional programs for the elderly.

The Development of a Questionnaire - For purposes of gather-
ing the data deemed appropriate to the issues and needs to which
this planning guide is directed, a specific questionnaire was
developed for administration tc a weighted and stratified random
sample of community colleges throughout the country. This ques*=
tionnaire was constructed in such a mannér as to elicit informa-
tion-concerning at.least three specific areas from which data -
deemed important to the project's contractual objectives could
be amassed. These three areas or dimensions could be summarized
as follows:

Table 1. Dimensions and Data

Dimension Data Sought
I, Basic factual and his- l. Size and nature of population
torical information. served, -

2. Quantity and quality of resources.

3. Overall educational-community
orientation.,

. Type and kind of physical
facilities.,

. Educational developmental
process,

Specific focus of programming.

II. Nature of existing or
potential programs for
the elderly.

III. Institutional analysis
of the future.

N W N
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Obstacles to program development.
Possibilities of program develop-
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Sampling Techniques - Given the nature and history of the use
of questionnalres as a primary source of descriptive datal,
problems of sampling require the development of sampling pro-
cedures that significantly increase the probabilities of adequate
sample size and representative sample selections.

With respect to the size of the sample, it was determined
that a total N of 150 cases would prove to be more than adequate
for a stable universe of 933 public community colleges. Statis-
tically, a sample size of 16% is considered to be an appropriate
sample base for the approximation of a known universe. In addition,
however, sampling size was directly influenced by the desire to
maximize the number of cases in which programs for the elderly
were known to exist as opposed to those in which such programs were
known to be absent. Thus, twice as many samples of "colleges- v
with-programs" were included in the final sample as "colleges-
without-programs."

Table 2: Sample Size and Universe Approximation

Universe: 933

Sémple Sizes:

Colleges with Progrars 100

Colleges without Programs 50
Sample Universe: 150
Sample % of Universe: 16.07

With respect to the problems of sample représentativenessf
criteria were developed to insure sample selection on the )
basis of the differential distribution of the elderly by ~
l. absoiute numbers, 2. comparative percentage, 3. geographic
distribution, and 4. population density (urban vs. rural).
Thus, for example, the following 10 states were identified (and
ranked) as having the greatest numbers of people over 65 years
of age. (Criterion 1)

-

1w. J. Dixon and F. J. Massey Jr., Introduction to Statistical
Analysis., New York: McGraw-Hill Co., 1951, and
14

S. Siegel, Nonparametric Statistics for the Behavioral
Sciences., New York: McGraw-Hill Co., 1965.

13\)
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Stat r Absolute Number

1. New York 1,982,000

2., California 1,888,000

3. Pennsylvania 1,307,000

4. Florida 1,127,000

5. Illinois 1,115,000

6. Texas 1,059,000

7. Ohio 1,025,000

8. Michigan 777,000

9. New Jersey 722,000

10. Massachusetts 645,000

. With respect to comparative percentages, however, the following
states and rankings were determined., (Criterion 2).

State Relative Percentage

l. Florida : 15.5

2. Arkansas 12.7

3. Iowa 12.3

4. Nebraska i2.3 .
5. South Dakota 12,2

6. Kansas 12,1

7. Missouri 12,1

8. Oklahoma 11.9

9, Minnesota ‘ 11.6
10, Maine 11.5

As can be seen, only the state of Florida emerged in both strati-
fications. Consequently, by generalizing this selection process
to include the criteria concerning geographic distribution (Crite-
rion 3) and population density (Criterion 4), it became possible
to develop a "scale of representativeness" that, when coupled with,
and weighted by, the actual number of community colleges in each-
state, guaranteed both overall national inclusion and selective
regional or criterion appearance.

Questionnaire Administration and Data Collection - The
qguestionnaires, after initial development and pretesting, were
administered through direct mailings and follow~up telephone
contacts. The questionnaires were sent out to all the community
colleges designated to be surveyed. Two weeks later, a follow-
up telephone contact was establiished with each., These follow-up
contacts were then employed to gather the necessary data through
telephone interviews using the questionnaire itself as the basis
for response. -

2
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In addition to the above, specific case histories were
developed in order to provide a more detailed description and
analysis of the problems and issues involved in educational pro-
gram development for the elderly. These case histories compiled
after on-site visits, are included in Chapter 3 of this planning
guide. The community colleges or settings selected for case study
analysis were: -

1, North Hennepin Community College
Brooklyn Park, Minnesota

2. Emeritus College . !
College of Marin
Kentfield, California




.Table 3. Initial Sampling Units by State

&

State # Sampled State # Samplea
.Alabanms 2 Montana 2
Alas:z 2 Nebraska 11
Arlzconz 2 Nevada. 2
Arkanszs 6 New Hampshire 2

- Caillfcrnia 11 Hew Jersey 11
Colerzdn 2 New Mexico 2
Cennzectlicus 2 "New York 11
Delzwzre 2 North Carolina 2
Florigca 11 North Dakota 2
Gzorgla 2 Onio 11
Hawaii 2 _ Oklahora 11
Idaho 2 ) Oregon 2
Illircis. 11 Pennsylvanla 11
Inglann 2 - Rhode Island 1
Jovia 11 South Carolina 2
Kanszs 11 South Dakota 2
Kentuciy 2 Tennessce 2
Louisizana 2 Texas 11
Main2 5 Utah 2
Marylana 2 Vernont 2
Masszchusatts 11 . Virginia 2
Michizan 11 Washington 2
Minnesotea® 1l West Virginia 2
Fississippi 2 Wisconsin . 2
Misscuri . 11 Wyomlng 2

*
[




Table 4. Number of Public Community Colleges
By State
State Number State Number
ALABAMA 18 MONTAMNA 3
ALASKA 8 NEBRASKA 12
ARIZONA 13 NEVADA h
ARKANSAS 6 NEW HAMPSHIRE \ 7
CALIFORIIA 98 MEVW JERSEY 15
COLORADO 16 NEW MEXICO 12
CONNECTICUT 16 NEW YORK \ Is
DELAVIARE 3 NORTH CAROLINA ! 57
DISTRICT OF COLUMBIA 1 MORTH DAROTA - 5
FLORIDA 28 OHIO i1
GEORGIA 15 OKLAHOMA 15
HAVAIIX 7 OREGOH 14
IDAIlIO 2 PEHNSYLVANIA 34
ILLINOIS 48 RHODE ISLAND 1
INDIANA 2 SOUTH CAROLTHA 25
JOWA 22 SOUTH DAKOTA 2
KANSAS 21 TENNESSEE 12
KERTUCKY 14 TEXAS 56
LOUISIANA 6 UTAI 5
MAINE 5 VERMONT 2
MARYLAND 17 VIRGINIA 214
MASSACHUSETTS 18 WASHINGTON 27
MICHIGAHN 32 WEST VIRGINIA 6
MINNESOTA 20 WISCONSIN 28
MISS1SSIPPI 18 WYOMING 7
MISSOURI 14 AMERICAN SAMOA 1
CANAL ZONE’ 1

PUERTO RICO
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Advisory Panel




10.
11.
12.
13.
14.

15.

Margaret Austin

Dr. Bruce Bauer
Robert Charney
Wendell Coltin

Frayda Cooper

Alfred Fernandez,

4
£

Helen Kaplan,

Andrew Korim

Joseph Levin
Charles Moore

Rev. Virgil Murdoqk
Ester Rea

Ruth Robinson
ponald A. Thompson

Frederick Viaux

Advisory Panel

Elder and staff librarian for the Massa-
chusetts Association of Older Americanms.

/
Director of Communiﬁ& Services, North
Hennepin Community/College, Brooklya Park,
Minnesota /

/

) Instructor, Boston State College

Columnist for the Boston Herald American
specializing in elder affairs.
it

Editor, Ginn and Company

Dean of Instruction, Ventura College,
Ventura, California

Boston Televisiorn commentator and host
of program on elders

Program Specialist, American Association
of Community and Junior Colleges and
author of Older Americans and Community
Colleges: An Overview

Elder and columnist for the Boston Globe
specializing in elder affairs.

Elder and former President of the Cambridge,
Massachusetts Council on Aging.

Director, Magsachusetts Benevolent Fra=-
ternity of Unitarian Churches

Elder and President of the Watertown,
Massachusetts Council on Aging.

Nurse and speical consultant on health
problems of elders.

Elder and President of the Massachusetts
Association of Older Americans, Inc.

Associate Dean for Program Development,

Middlesex Community College, Bedford,
Massachusetts,

lJ’tJ

Y




ATTACHMENT E

Sample Materials provided to Conference participants
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It 617/275- 8910

fbiuid;'on o/ leinuing Cf:lucalion February 12, 1975

Dear Colleégue:

We would like you to attend a two~day working Conierence,
"Education for a New Age: Planning for Elders In Community
Colleges", to be held April 10 and 11, 1975, :in Boston, Massachusetts.
This Conference is being sponsored by Middlesex Community College
with support from the Massachusetts Association of Older Americans,
the Massachusetts Board of Regional Community Colleges, and the
National Institute of Education. The purpose of this Conference
is to bring together a limited group of approximately fifty
community college administrators in the Northeast region and
experts in aging and education to discuss in depth specific solutions
to common problems encountered in educational program development
for elders,

This Conference, then, will provide the opportunity to
pool ideas and information, and to discuss experiences in program
development with other administrators having programs for elders
in various stages of development, or interested in developing such
programs. You can also avail yourself of the expertise of the
resource people and the topical printed information that will be
available,

The cost of the Conference will be $25. This includes
registration, materials, and a luncheon on April 10. In planning
this Conference, the basic consideration has been to keep costs
down and allow individual options on meals and accommodations.
The Conference will be held in Boston at the Holiday Inn in-
Government Center. Room reservation cards are enclosed, and should
be returned directly, and as soon as possible to the hotel. A
block of rooms has been reserved under the name of Middlesex
Community College, and a notation of this has been made on your
room reservation card. , Rates for a single room are $26.60 per
night, and for a double, $31.35.

Reservations for the Conference itself should be sent
directly to Middlesex Community College. (S=e registration
fornm on next page.)

In order to achieve wide rcpresentation while maintaining

close interaction, we are limiting the conference to fifty people,
and a maximum of two persons from each college. If you are

14
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‘interested in attending, please send in your registration cards
as soon as possible.

Encloscd are a tentative agenda for the Conference and
a room reservation card. In order to assist in obltaining a better
perspective on current programming for elders in the Northeast
region, we are also enclosing a brief questionnaire which we
would appreciate your completing. The information will be used
in the development of a guidebook for Conference participants.

We look forward to meeting with you at the Conference.
Sincerely, \//

t,tézz /éﬂfzbéxd&aigi '

. John H. Kendrick,

an of
Continuing Education

JHK:cC
Enclosures

/ ELDERS PROGRAM,
RETURN Dean John H. Kendrick
TO:/ Division of Continuing Education
’ Middlesex Community College
Springs Road
Bedford, Massachusetts 01730

il I (We) will be attending the "Education for a New Age:
Planning for Elders in Community Colleges" Conference
on April 10 and 11, 1975, in Boston, Massachusetts—-
(Holiday Inn, Government Center).
Enclosed please ‘nd $ for . _registrations.

Name Name

Title Title

College College

Address Address B

[j I (We) will not be attending, but am enclosing a completed

information sheet to be added to the Conference Source Book.

N




MIDDLES\E)\( COMMUNITY COLLEGE Springs Road Bedford, Massachusetts 01730 Tel. (617)
A 275-8910

DIVISION OF C}NIINUING EDUCATION / COMMUNITY SERVICES

"EDUCATION FOR A NEW AGE:
PLANNING FOR ELDERS IN COMMUNITY COLLEGES"

CONFERENCE BACKGROUND

This Conference grew out of a nationwide survey
of community college programs Jor elders undertaken by
Ben Hersey and Lillian Glickman for the Massachusetts
Association of Older Americans. This survey was the basis
for the preparation of a program planning guide for
educational services to elders through community collegas
which is soon to be published by the National Institute
of Education. The survey found growing interest and
enthusiasm on the part of community colleges in reaching
the older adult population. Most administrators expressed
particular interest in information on programming for
elders in other colleges, and many felt that while there
was a wealth of background information available on the
topics of aging and education, there was very little
material which dealt with the practical dynamics encountered
in plamming and administering programs. Consequently,
Middlesex Community College engaged this survey team to
develop a Conference to fill that gap.

The core of the Conference will be problem-
solving workshops designed to confront practical issues
colleges face in educational program development for elders.
Each workshop will consist of approximately fifteen community
college administrators from both urban and rural areas
who have developed successful "model" programs, representatives
from the Office of Education and the Administration on
Aging, and other experts in aging and education. Through
sharing experiences and knowledge, practical solutions to
problems can be reached.

N
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PROFILE OF CONFiRENCE PLANIZRS
AY

Mr. Benjamin Herse§§ MSW, has over ten years!
experience in direct work with\elders and organizations of
elders. TFollowing his graduatian from Boston University
School of Social Work where he studied the problems of
aging, he worked to form grass rogQts advocate organizations
of elders in the Boston area. As director of the Boston
Center for Older Americans, he worked with elder leaders
to form the first state-wide advocat® organization Tor
elders in the nation, the Massachuset¥s Association for
Older Americans. As both a board and xtaff member of
that organization, he assisted in its e{forts for both
legislative and educational programs fox\ elders.

During the past year, Mr. Herse}x has been
working on developing a program planning guide for community
college administrators for developing programs for elders
as well as working with businesses, unions, government,
educational, and private agencies toward the development
of pre-retirement programs.

Iillian Glickman, MSW, has had over six years'
experience working in the field of aging, advocacy, and
citizen participation. A graduate of Radcliffe College and
the Florence Heller School of Social Plamning and
Administration, she served as Coordinator for the Massachusetts
Special Planning Commission on Elderly Affairs, and the 1971
White House Conference on Aging, and was responsible for
coordinating Massachusetts' role in that national conference.
As Executive Director of the Massachusetts Governor's
Commission on Citizen Participation, she studied the
coordination of the voluntary action programs in the
Commonwealth, and the development of state-supported volunteer
programs. In recent years, she worked for the Massachusetts
Association of Older Americans developing and implementing
programs to train older adults as advocates and information
agents. Currently she is completing a program planning
guide on educational services to elders through community
colleges for the National Institute of Education. This
guide is based on a nationwide survey of community
college administrators and existing programs for elders.




- MIDDLESEX COMMUNITY COLLEGE Springs Road Bedford, Massachusetts 01730 Tel. (617) .
T 275-8910

: DIVISION OF CONTINUING EDUCATION / COMMUNITY SERVICES' *

"EDUCATION FOR A NEW AGE:
PLANNING FOR ELDERS IN COMMUNITY COLLEGES"

A WORKING CONFERENCE

April 10 and 11, 1975 -
Holldey Inn, Govermment Center

Boston, Massachusetts

AGENDA
Thursday, April 10

8:30 - 9:30 A.M. Registration
Printed materials avallable
Coffee. and Danish served

9:30 - 10:00 A.M. General Meeting
Moderator: Frederic B. Viaux,
" Associate Dean for Program
Development, Middlesex Community
College

Welcoming Talks:
Dr, Williem G. Dwyer, President,
Massachusetts Board of Regional
Community Colleges

Dr. James E. Houlihan, Jr., President
Middlesex Community College

Donald A. Thompson, Presldeént
Massachusetts Assoclation of Older
Americans .

10:00 - 11:00 A.M. Panel Presentation of Issues in Developing
Community College Programs for Elders:

\A. From Gerontological perspective

B. From Community College perspective
(with consideration given to the
current state of the art.)

Panelists'

“Dr. Bruce Bauer, Director of Community
{4 ~ "Services, North Hennepin Community
At . College, Minnesota
i
}

» » N



Panelists (continued):
Lillian L. Glickman, DART, Inc.
Benjamin S. Hersey, DART, Inc.

Dr. Johm H. Kendrick, Dean of
Continuing Education, Middlesex
Community College

Problem Solving Workshops

Each workshop will confront the
practical issues of programming for
elders through consideration of the
following areas:

1. Needs assessment

2. Outreach and recruitment

3. Choosing program content

k., Assuring program effectiveness

5. Maximizing resources and
cutting costs

6. Initial funding and developing
a sound financial basec.

Resource People:

Dr. Bruce Bauver, Director of Community
Services, North Hennepin Community
College, Minneapolis, Minnesota

George V. Bennett, Director of Adult
and Continuing Education, Hawkeye .
Institute of Technology, Waterloo,
Iowa

Doreen D. Heller, Director of Services
for the Aging, Community College of
Allegheny County, Center North,
Pittsburgh, Pennsylvania

William Palmer, Director of Continuing
Education, Indian River Community
College, Fort Pierce, Florida

Andrew S. Korim, AACJC, and author:
Older Americans and Community Colleges:
A Gulde to Program Implementation




12:30 « 2:00 P.M. Iancheon

socializing.

Friday, April 11

12:00 - 1:30 P.M. Iunch on own
1:30 - 4:00 B.M. General Meeting

\

future ones. .

i
3.

5:00 P.M. Dutch treat cocktails

Dinner on your own
(Iist of restaurants available
at conference.)

9:00 - 12:00 Noon Continue in workshops
Coffee and Denlsh served

Report on Workshops

Where do we go from here?
Individual and group optlons for
meeting present needs and anticipating

Speaker: Franklin QOllivierre,
Regional Program Director, Region I,
- Administration on Aging

2:00 - 4:00 P.M. Continue in Problem Solving Workshops

8:00 P.M. Optional Bicentennial Slide Show

. Hospitality Suite open for individual
/ ‘ conferences, small meetings, and

Moderator: Benjamin S. Hersey,
DART, Inc.

- o - -

\
N
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IDDLESEX COMMUNITY COLLEGE Springs Road Bedford, Massachusetts 01730 Tel. {617)

275-8910

DIVISION OF CONTINUING EDUCATION / COMMUNITY SERVICES

COMMUNI?X COLLEGE PROGRAM I'OR ELDERS
( INFORMATION SHEET

NAME OF COLLEGE:

LOCATION:

NAME OFF RESPONDENT:
TITLE:

NATURE OF AREA SERVED:

URBAN] ] RURAL] ' “ SUBURBANI:] MIXED] l

\ If your college has specially-designed programs or classes
. for elders, please answer the questions below, and on the other
R side of this sheet; if you have no such programs, please
\\\\ answer the questions on the other side.

What kind of programs for elders do you have?

.At vwhat cost to participants?

Are classes intergenerational?

What special provisions do you make for elders? i.e., transportation,
off-campus sites, special recruitment efforts, etec. Please describe.

What knowledge and information do you feel would be helpful to share
with others starting and developing programs for elders?




VZ

What would you like others who have developed succcssful'programs

tor elders to sharec with you concerning the following and other
arveas: ’

Needs assessment
Outreach and recruitment
Program content
Maximizing resources
Funding '

1ou




" MIDDLESEX COMMUNITY COLLEGE

Springs Road Bedford, Massachusetts 01730

!

DIVISICX OF CONTINUING EDUCATION / Cbllllll“ SERVICES

"EDUCATION FOR A NEW AGE: .
PIANNING FOR EIDERS IN- COMMUNI‘I'Y COIIEGES"

) Thursday, April 10

A WORKING CONFERENCE

April 10 and 11, 1975
Holiday Inn--Government Center -

Boston, Massachusétts

- 8:30 - 9:30 A.M.

9:30 - 11:30 aA.M.

AGENDA

Re§%stration )
ed materlals avallable

"Coffee ‘and Danish served

General Meetiiig

Welcome 'and Introductions

Dr,

.Dr,

Dr.

Mr.

Mr.

John H. Kendrick .
Dean of Conitinuing Educatlion
Middlesex L'oxmnunity College

James E. Houlihan, Jr.
President '
Middlesex Connnunity COllege

William G. Dwyer

President

Massachusetts Board of Regional
Community Colleges

Donald A. Thompson
President

Massachusetts Association of
Older Americans, Inc..

Rose Claffey -
Secretary of Elder Affairs

Paul Parks
Secretary of Educational Affairs

Tel. {617)

275-8910
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Page 2

Overview

7 Tillian T. Glickmen, DART, Inc.
. Benjamin S. Hersey, DART, Inc.

Presentations of Current Programs

Moderator: Frederic B. Viaux
~ Associate Dean for Program Development
o Middlesex Community College

Speakers

Dr. Bruce Bauer, Director of Community
Services, North Hennepin Community .
College, N1nneapolas, Minnesoﬁa v ‘

George V. Bennett, Director‘of Adult and
Continuing Education, Hawkeye InstituteA
of Technology, Waterlco, Iowa

Doreen D. Heller, Director cf Services
for the Aging, Community College of
Allegheny County~Center North, -
Pittsburgh, Pennsylvania

 r——

“ William Palmer, Director of Continuing
; Education, Indian River Community
j College, Fort Pierce, Florida

11:30 - 12:3C P.M. Problem-Solving Workshops

~ Bach workshop will confront the practical
issues of pregramming for elders through
cdng;aeratia; of the following arecas:
1. Needs assessment .
2. Cutreach and recrultment
3. Choosing program content -
4, Assuring program effectiveness )
" 5. Maximizing resources and cutting costs
6. Initial funding and developing a
sound financial base. .

Resource People:

Bruce Bauer
George Bennett
Doreen Heller
William Palmer
and
Andrew S.\kprim, AACJC, and
Author: Qlder Americans and Community
Colleges: . A Gulde to Program
Implementation
\

\
- \




12:30 - 2:00 P.M.

2:00 - /:00 P.M.
5:00 P.M.

Friday, April 11

9:00 - Noon

NOOn - 1:30 PoMo
1:30 - 4:00 P.M.

Page 3
Tanchecon
Specaker: Franklin Ollivierre,
Regional Program Director, Region I
Administration on Aging

Continue in Problem-Solving Workshops

Dutech treat cocktails

Dimmer on your own.
(List of restaurants available
at conference.)

Hospitality Suite open for individual

conferences, . small meetings, and
socializing.

Continue in Workshops

Coffee and Danish served '

Lunch on own

General Meeting

Moderator: Benjamin S. Hersey, DART, Inc.

t
!
'

Reports from Workshops

Dialogue with resource panel

'

T

A special word of gratitude is due

Ms. Mary Rank aiid the members of the

"Task Force on Gerontology" (a volunteer
agtion team at Middlesex Community College)
for their generous efforts in serving as
hostesses at this Conference.
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MIDDLESEX COMMUNITY COLLEGE Springs Road Bedford, Massachusetts 01730 Tel. (617)
275-8910

DIVISION OF CONTINUING—EDUCATION / COMMUNITY SERVICES

"EDUCATION FOR A NEW AGE:
PLANNING FOR FIDERS IN COMMUNITY COLIEGES"

PROBLEM~-SOLVING WORKSHOPS

IFollowing on Page 1 are brief descriptions of three
community colleges and the communities they serve. These include
an urban, a suburban, and a rural campus. On Pages 2 and 3 are
four different situations which call for a college administrator
to develop a specific planning process for serving elders under
the Department of Continuing Education or Community Services. The
initiative and demand in each of these four situations comes from™
a different source, i.e., the President of the College, the Dean
of Continuing Education, a group of clders, and an outside Service
Agency. They represent, then, a constellation of situations which
might result in pressures for program development for elders,

Each workshop will first choose an area or campus description
from Page 1, and select one of the four situations from Page 2 or 3.
Using these as background, the workshop members will be asked to
develop, with the aid of the workshop leaders and resource people,
a planning process for program development.

Once this process has been develﬁ,ed, other situations and
other campus descriptions should be matched to determine how the
rocess of program dcvelopment would differ for these different
situations.

In outlining a process for program development, the
following are some of the major issues to be considered:

1. Needs Assessment

2. Outreach and Recruitment
3. Selecting Program Content
B, Maximizing Resources

5. Funding.




WORKING DRAFT Page 1

Area A - is a rural area with about a 17% elderly population. There
are several small towns with light industry and one larger town
having a large company which supports most of the town. The
remeinder of the area consists largely of small farms. The -
comﬁunity college is located in an isolated airport. The college
serves a county area with a radius of 35 miles,having a potential
target population of 150,000 people. A community group is now
petitioning to get a cable TV\station for the area,

Area B - 1s a suburban area about twenty minutes ouside of a large
city. About 10% of the population is elderly. The campus is a
la?ge modern building. The only_public transportation is an hourly
bus leaving from the center of the nearest town. The total number

of .people in the college's service area is 150,000.

Area C - 1s a large urban area. The campus is located in a converted

hotel next to a major bus terminal. About 15% of the 150,000 people

in the service area are elders.




WORKING DRAFT ‘ Page 2

(1)

The college president was recently elected to the board of the area
Agency on Aging. Through attending these meetings, he has teken on
a great Interest in developing programs for elders at the college.

He also sees thils as a new clientele for the college as the
traditional younger student population diminishes. He has called

in the dean of continuing educatiéh and asked him to develop a plan
to Initiate programs for elders. In thls state, continuiné education
programs are not funded by the state, and there is presently no
avallable funding for such program development.

(2)

You are the dean of continuing education’ at a community college.
You have just returnéd from a conference of education and elders,
‘and, as a result, are interested in developing programs for elders
on the campus. No interest has been expressed in such programs by
the college administration. Continuing education courses can be

provided free of charge in your state.




WORKING DRAFT Page 3

(3)

Webster Community College currently provides elders with free
admittance to continuing education courses on space-avallable

basls, Just recently, however, the college president was Ilnvited

to speak at a meeting with a local elderly advocacy group. At that
meeting, the head of the advocacy group gave a strong speech

charging that the educational policies of the college were too narrow,
and that elders were not interested in being included as "second-
class citizens" in programs developed for younger people. The
president 1s interested in responding to these concerns, and asked

the dean of continuing education to develop program plans.

(4)

A group of agencles that provide social services to older people

has met with the dean of continuing education to express concern that
present college programs are only recreational in nature, and dc not
meet the variety of elders' needs. They then suggest a Joint effort
between the ugencles and the college to develop these programs. None
of these agencies have education funds, but they claim that together
they have a complete picture of the problems and needs of the
community's elders, and can provide both professional expertise and
some community facilities to the college. They request that the

dean and the agencies develop a program plan based on a joint effort.
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Doveen Heller B CDE A
George Bennett C DE A 3B
William Palmer D EABGC
Andrew Korim E A B C D

\

Springs Road Bedford, Massachusetts 01730 Tel. (617) 275-1016
. 215-8910




LEADER:

10.

{3
[~
.

12.

-GROUP A

ETHEL CASE

Director of Community Service
Greenfield Community College
1l College Drive '
Greenfield, MA 01301

Mrs. Helen Goolishian

Assoclate Zirector of Continuing Education
and Community Services, Cape Cod Community
College, West Barnstable, MA

Don Hooper, Coordinator of Instruction
Community College of Vermont
Montpelier, Vt.

Mrs. Ann P. Marvin, Assistant Professor
Chesapeake College, Wye Mills, Md.

Dwight Milne, Dean
North Country Community College
Saranac Lake, N. Y.

William Taglianetti, Cheirmen of Division
of Aliled Health, Northern Essex Community
College, Haverhill, MA

Kenneth Witt, Director of 3pecial Programs,
Genesee Community College, Batavia, N, Y.

Robert Woolery, Dean of Community Services,
State Feir Community College, Sedalie, Mo.

Connie Pistone, Project Director
Executive Office of Education, Boston, MA

Robert Finlay, Coordinstor of Pre-College
Advising, Corning Community College,
Corning, N. Y. :

Terry Mauzy, Frederick Community College
Frederick, Md.

Wayne Pevey, Associate Dean of Instruction

Suffolk County Community College, Selden, N. Y.
'Mrs. Anita Voorhees, Middlesex County College,

Edison, N. J.
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Assistant Director of Continuing Education
Northern Essex Community College

100 Elliott Street

Haverhill, MA 01830

John D. Erb, Professor, Cape Cod Community
College, West Barnstable, MA

Margaret S. Henderson, Vice President, Salem
Comnunity College, Penns Grove, N. J. :

Beverly A. Hounsell, Director, Retirement
Programs, Manchester Community College,
Manchester, Conn.

!
Hugo Malamphy, Director of Community Service,
Allegany Community College, Cumberland, Md.

Jerry Sears, Acting Director of Cormunity
Services, Greenfield Community College,
Greenfield, MA

John B. Trebbe, Dean, School of Education,
Triton College, Rivergrove, Ill.

Herbert C. Donaghey, President, Salem
Community College, Penns Grove, N, J.

Robert Gallo, Director of Continulng Education,
Auburn Community College, Auburn, N. Y.

Iris W. Gold, Coordinator, Programming for
Elderly, Cuyahoga Community College East,
Warrensville, Twp., Ohio

Mary Lou Kiley, Dean of Students Westbrook
College, Portland, Maine I

Kathleen Kurtz, Assistant Dean of Community
Services, Mesquite, Texas

Ma%yig'Donnell, Assistant to Director of

Continuing Education, Berkshire Community
College, Pittsfield, MA

lou




LEADER:

1.

2.

3.

Ll'.

Te

8.

lo.

11.

12.

GROUP C

PAUL WILLENBROCK

Assistant Dean

North Shore Community College
3 Essex Street

Beverly, MA 01915
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Samuel L. Albert, Dean of Continuing Education,
Quinsigamond Community College, Worcester, MA

Wwilliam G. Huber, Assistant Director,
County College of Morris, Dover, N. J.

Shirley Joly, Coordinator of Elder Educationsl
Projects, Holyoke Community College, '
Holyoke, MA

Gail Patrick, Counselor for Retlrement,
Manchester Community College, Manchester, Conn.

John Peroni, Dean of Continuing Education,
Northern Essex Community College, Haverhill, MA

Gwendoly: Sanders, Dean, Delaware Technical
and Community College, Wilmington, Del.

Iouise Sherman, Director, Late Start, North-
ampton County Area community College,
Bethelehem, Pa.

Maurice Strausbaugh, Director, Continuing
Education, Virginia Western Community College,
Roanoke, Va.

Sister Anne Francis Cavanaugh, Mercyhurst
College, Erie, Pea.

Leonard Lockley, Assistant to Dean of Academic
Affairs, Springfield Technical Commnunity
College, Springfield, MA ‘

winniefred L. Schumacher, Coordinator of
Educational Resources for the Senior Adult,
Central Virginia Community College, Lynchburg, Va.

Debbie McFarland, Roxbury Community College,
Roxbury, MA
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Roxbury, MA 02119 Community College
290 Thatcher Street
Brockton, MA 02402

Maude Arnold, Coordinator of Gerontology,
Quinsigamond Community College, Worcester, MA

Dr. Jane Berry, LaGuardia Community College,
I:Ong Island City, N. Y. ~ '

Robert Charney, Instructor,"learning Partner-
ship Program", Boston State College, Boston, MA

Gall Coughlan, Dean of Instruction, Delaware
geihnical and Community College, Wilmington,
el.

Barbars Drysdale, Counselor, Monroe Community
College, Rochester, N. Y.

Fannie Eisersteln, Associated Dean, New York
City Community College, Brooklyn, N. Y.

Dr. Ralph Johnson, Difector of beJect for :
Elders, Miami-Dade Community College, Miami, Fla.

William Kraft, Dean, Open College, Bunker
Hill Community College, Charlestown, MA

John Patterson, Assistant to Director of
Continuing Education, Massachusetts Bay
Community Collegg? Watertown, MA

Richard Segan, Assistant Project Director,
Bronx Community College Boro-wide Program for
Older Adults, Bronx, N. Y,

Mary Pendaleon, Queensborough Community College,
Bayside, No Yo N

Roberta Kevelson, Coordinator Women's Center,
Bristol’ Community College, Fall River, MA
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3. Janice Neri, Office Manager, Boston. Cullege,
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L, Frances Olrich, Boston University School

of Social Work, Boston, MA

5. Sandrs Timmerman, Associate Dean, Institute
of Lifetime Learning, Washington D. C.
6. Jane Zorzy MCC TASK FORCE ON GERONTOLOGY
7. Priscilla Payne " 1
8. Esther Shapiro " L
9. Parbara Sherman " n
10. Georgianna Dickson " n
1l. Barbara Rubin " u
12. Marion Tateosian " g
1}). J




MIDDLESEX COMMUNITY COLLEGE Springs Road Bedford, Massachusetts 01730

DIVISION OF CONTINUING EDUCATION / COMMINITY SERVICES

"EDUCATION FOR A NEW AGE: E :
PTANNING FOR KLDFRS IN COMMUNITY COLLEGES"

April 10 and 11, 1975

BACKGROUND INFORMATION
ON
CONFERENCE PLANNERS AND

-9 RESOURCE PEOPLE

Dr. John H. Kendrick
Frederic B. Viaux
Benjamin S, Hersey
Iillian L. Glickman
Andrew S. Korim

Dr. Bruce M. Bauer
George V. Bennett
Doreen D. Heller
William B. Palmer

1%

Tel. (617)

275-8910




MIDDLESEX COMMUNITY COLLEGE Springs Road Bedford, Massachusetts 01730 Tel. (617)

DIVISION OF CONTINUING EDUCATION / COMMUNITY SERVICES

"FDUCATION FOR A NEW AGE:
PIANNING FOR ELDERS IN COMMUNITY COLLEGES"

PROFTLE OF CONFERENCE PLANNERS

DR, JOIIN H. KENDRICK is Dean of Continuing Education at Middlesex
Community College, Bedford, Massachusetts. Since its opening in
1970, Middlescx Community College has developed its programs for
adults to include ten suburban campuses, serving 6,000 different
individuals anmnually. Its programs for Social Work Associates and
its Women's Opportunity Research Center have received national
recognition. Dr. Kendrick is especially active in organizing con-
sortia between Middlesex Community College and private, as well as
public, higher education. Bpston University, for instance, is
collaborating on a project tq prepare doctoral.students for future
community collegs careers. Antioch and Harvard are working with
Middlesex to locate promising associate degree candidates for

direct acceptance into their Masters in Education programs. Framing-
ham State and Boston State College co-sponsor courses with Middlesex
for.graduate credit. Dr. Kendrick is presently a consultant to

the Fund For the Improvement of Post-Secondary Education (H.E.W.),

a former advisory member to the Massachusetts Advisory Council on
Education (M.A.C.E.} research project on Continuing Education (The
Nelfi Study), and a former member of the Governor's Task Force on
Mental Health. He was most recently elected to the Board of Trustees
of both the Boston YMCA Counseling Cer ter, ani the Newton-Wellesley
Multi-Service Center. He has written numerous articles on the entre-
rreneurial dynamics of administering self-supporting programs in
censinuing education. For ten years he served as a pastor to
congregations consisting mainly of persons over sixty years of age.

X%

i
MR. "PEDERIC B. VIAUX is Associate Dean for Program Development at
Miculesex Tommunitly Collcge. He has been the person most responsible
for getting Middlesex involved in programs with the elderly. He

served on the action tecam with the Boston University Social Gerontology

Project. stimulating community colleges in Massachusetts to put the
elderly on their planning agendas. Fe has initiated numerous courses
for and about the elderly, and is considered a leader in this field
by his peers.
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MO, URLEARE L, RGEY , MW, hac over ten yeurs! cxperionec in
divcel worl wilh clders and organirations of c¢lders,  rollowin: his
greadunbion from Porton 'miversity School of Socizl vWork where he
studied the problems of aring, he worked to {owm grass roots ad-
vocalbe opreavizcactlion: ol elders in the Boston area. As dirceior of
the BKoiton Center for Older Americani, he worked with clder leaders
to torm the tdrst ctate-wide advocate organizations for clders in
the nation, Lbe Massachuscotte Association for Older Americancs. 5
both u borrd wnd ataflt member of that organization, he assisted in
ite efrort. vor both legiclative and educational programs for
clders.  buring the past yecar, Mr. ilersey hec been working on
developing: o progran-plunning guide {for community college wadministra-
tors tor developing, programs for clders, as well as working with
busincsaer, uniont, government, cducational, and privatc agencies
toward the development of pre-retirement vrograms.,

xR X

LILLIAY L, JLICEMAN, MOW, has had over six years! cxpericnee working
an The T1oLds of aging, advocacy, und citirzen participation. A
cgraduate off Radelitfce College and the Florence tiell--r Uchool of Social
Planning and Administration at Brandeis iniversity, sche scrved as
Coordinator tor the Macsachuretts Upecial Planning Commiscion on
Flderly Aftairr, and the 1971 White Houcso Confercnce on Aging, and
was reosponcible ror coordinating Massachusctts! role in that
national confercence. As ixecutive Director of the Massachusetts
Governor'!'s Commiscion on Citizen Participation, she sturdied the
coordination of the voluntary action programs in the Commonwealth,
and the development of state-supprorted volunteer nrograms. 1In
recent ycarc, she worked for the Massachusetts Arcocilation of Older
Americans developing ond implementing programs to train older

adults as advocabes and information asents. Currently she is com-
pleting a program-planning guide on cducational cervices to elders
through community c¢ollegec Tor the Hational Inctitute of Education.
This guide is based on 2 nationwide survey of community college
administrators and exicting progriams for clders.

]_?;\)
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PROILLE OV CONIMERFNCHK RESOURCE PEOPLE

ANDREW &, KORIM has served as a specielist in occupational cducation

for Che Amerdcmn Association of Community and Junior Colleges since
1969, e recently developed a serics of publications, Older Americans

and Comnunity Colleges, including An Overview, A (Guide Tc Program
Implementallion, and Sclected Papers. Among other projccts he has
worked on ror AACIC arc tThe cducation of correction officers, as well
ac education for carcers in govermment and in the transportation field.
Mr. Korim prcviously scrved as Dean of Occupational Education, City
Colleges of Chicago. He has a Master'!'s degree in Fconomics Trom

the University of Michigan.

X XX

DR. BRUCE M, BAUTR has been Director of Community Services at Worth
Henmepin Community College, Brooklyn Park, Minnesota, ¢ nce 1909,
During this time he has been the initiator and director of an P
innovative "Geniors on Campus Program" which invoilved over 2,000 ---
elders in the collegce programs. He was also responsib;g,fer’”'
obtaining federal funding and support for this_pregram. While
working towards hic doctorate in Lducatienal Administration from the
University of Minnesota, Dr. Bauer rescarched the dynamics of
cducational program development for clders. He has had articles
featured in scveral professional journals on the community college's
role in responding to elders. Dr. Bauer is a member of the Minnesota
Governor'!s Advisory Council on Community Education, a Vice Presicent
of the Minnesota Association for Community Services and Continuing
Education, and a Resource Consultant for the Minnesota State Devart-
ment of Education. He has also scrved as a member of the Technical
Review Panel of the ltigher Fducation Coordinating Commission of
Minnesota Tor Title I funding under the Higher Education Act of 1965.

M

GIMOEGE, V. BENNEFTT has scrved as Director of Adult and Continuing
rducation at ilawxeye Institute of Technology, Waterloo, Iowa, since
1966. He has been responsible for the implementation and supervision
of "The Scnior Adults! Awareness and Involvement Program” which has
served over 15,000 senior adults over sixty through approximately 500
separate activities. TPrior to his present position, Mr. Bennett
served as State Jupervisor of Arca Vocational-Techni.cal Schools tor
the State of Kansas. In all, Mr. Bennett has had fourteen years!
experience in administration and supcrvision of adult andé vecationnl
education, as well as prior teaching and industrial r~xperience, and
hce has both vraduate and undergraduate degrees in inviustrial educasion.
fle is a Past I'resident of the Iowa Ascociation for Pgblic Adult and




I

Continuing kducation, Part Precident of the State Coordinating,
Conmlttec tor Conlinuing rducation, and a member of the Board of
Directors of the Nabtional Association for Public Continuing and
Adult kducation.

* XX

DORFEN D, 1 LEER has served as Assistant Director of Community
Scervices and Coordinator of the Aging Project at the Community College
of Allegheny County, Pittsburgh, Pennsylvania, since 1973. During
this period, she has had primary responsibility for researching and
developing a varicty of innovatIve educational programs for elders.
She also scerves as an cducational consultant Tor the local Council

on Aging, and for the Pennsylvania (lovernor'!s Council on Aging. Past
positions in cducation and administration includz Director of the
Officce of Tinancial Aid, Oberlin College, Student Counselor at

Broonic Community College, Binghamton, New York, and Associate Director
ol Alumni Activitiecs at the University of Pittsburgh. Ms. Heller
received a graduate degrec from the University of Pittsburgh with

a major in Speech and Theatre Arts. She has also served as a

member of the New York Governor's Commission for Women.

XXX

WILLIAM B. PAIMER is presently Community Service Coordinator for
Indian River Community College, Fort Pierce, Florida. In this
position, Mr. Palmecr has been responsible for the development and
administration of a wide variety of programs for elders in four
counties, and has involved elders not only as students and
participants, but also as instructors and administrators. Mr.
Palmer'!s past experience includes service as an Adult Education
instructors; as Director of a Migrant Farm Work Project, and as a
Vocationdlu}ehabilitation Counselor. He has a Master's Degree in
Administration and Supervision of Adult Education, and is a member
of the Flo:rida Adult Fducation Association, the Florida Association
of Community Colleges, and the National Education Association.
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Dean Samuel Albert

Continuing Education
Quinsigamond Community College
670 West Boylston Street
Worcester, MA 01606

Dr. Margaret L. Arnold
Assistant Dean of Faculty
Roxbury Community College
42l Tudley Street
Roxbury, MA 02119

Maude Arnold

Coordinator of Gerontology
Quinsigamond Community College
670 West Boylston Street
Worcester, MA 01606

Dr. Jane Berry

LaGuardia Community College
31-10 Thomson Avenue

Long Island City, N. Y. 11101

Mrs. Ethel Case

Director of Community Services
Greenfield Community College
One College Drive

Greenfield, MA 01301

Sr. Anne Francis Cavanaugh
Educational Specialist in Aging
Mercyhurst College

501 East 38th Street

Erie, Pa. 16501

Robert Charney

Instructor, "Learning Partner-
ship Program

Boston State College

625 Huntington Avenue

Boston, MA
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Mrs. Frayda Cooper
Editor, Ginn & Co.
191 Spring Street
Lexington, MA 02173

Mrs. Gall Coughlan

Dean of Instruction

Delaware Technical and Community
College, Wilmington Campus

333 Shipley Street
Wilmington, Del. 19801
Herbert C. Lonaghey
President

Salem Community College
P. 0. Box 551
Penns Grove, N. J. 08069
Barbara J. Drysdale
Counselor

Monroe Community College
1000 P. Henrietta Road
Rochester, N. Y. 14623

Fannie Eisenstein

Associate Dean

N. Y, City Community College
300 Jay Street

Brooklyn, N. Y. 11201

Dr. Thomas V. Elwood

Coordinator Health Education and
llealth Affairs, National Retired
Teachers Association, AARP

1909 K Street, N. W.

Washington, D. C. 20049
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Prof. John D. Erb
Cape Cod Community Colle%e
West Barnstable, MA 02668

Robert Finlay

Coordinator of Pre-College
Advising, Corning Community
College, Spencer Hill
Corning, N. Y. 14830

Mrs. Joan Gallo

Aging Specialist

Cayuga County Office of Aging
Genesege Street '
Auburn, N, Y. 13021

Dr. Robert Gallo

Director of Continuing Education
Auburn Community College
Franklin Street
Auburn, N. Y. 13021

Iris W. Gold

Coordinator, Programming for
Eiderly

Cuyahoga Community College East
2544 Harvard Road

Warrensville Twp., Ohio 44122

Mrs. Helen W. Goolishian
Assoc. Director of Continuing
Education/Community Services
Cape Cod Community College
West Barnstable, MA 026%8

John Haluch

Special Project-Research Assist
Syracuse University
All-University Gerontology Center
Brockway Hall
Syracuse, N. Y. 13210

R. 0. Hansen

Director of Continuing Education
Thomas Nelson Community College
P. 0. Box 9407

Hampton, VA 23670

Margaret S. Henderson
Vice President

Salem Community College
P. 0. Box 551
Penns Grove, N. J. 08069
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Don Hooper

Coordinator of Instruction
Community College of Vermont
c/o Union 32 High School
Montpelier, Vt. 05602

Ms. Beverly A. Hounsell
Director, Retirement Programs
Manchester Community College
Manchester, Conn. 06040

William G. Huber
Assistant "Director

County College of Morris
Rt. 10 & Center GCri-e Road
Dover, N. J. 07801

Dr. Ralph Johnson

Director, 'Project Elders
Miami-Dade Community College
300 Northeast Second Avenue
Miami, Fla. 33132

Mrs. Shirley Joly

Coordinator Elder Education
Projects, Holyoke Community
College, 303 Homestead Avenue

Holyoke, MA 01040 :

Roberta Kevelson
Coordinator Women's Center
Bristol Community College
64 Durkee Street

Fall River, MA 02720

Mary Lou Kiley

-Dean of Students

Westbrook College
Stevens Avenue
Portland, Me. 04101

William Kraft

Dean of Open College

Bunker Hill Community College
Charlestown, MA 02129
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Assistant Dean of Community
Services

Eastfield College
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Final Project Budget
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cU % GOVEREMENT PRINFIC, OV R 1928 10l
Depottment of Health, Education, ond Wolfare Grant No.
' I _NIE=G-Th-0060_. ___ _
GATE OF T+1S REFFORTING PLRIOD
WAMUAND ADDRI 5% OF GRARTLE 14 HITUTION - TRANSACTION NO
7 room 8/1/Th " 4/15/75
Massachusetts Association of Older - FROITCT PERIOY
Americans, Inc. - EIUTONTO T raone 6/20/Th ‘o L/15/75
110 Arlington Street :
Boston, Mass. 02116 HIE-G-Th-006C [T] creecx i rinat repoRY
1. Expendifuros of DHEW Funds for this Report Poriod
g. Porsonncl s h. Altootions ond renowvotions
. 19,242 -0-
6 Conscltont sorvices _ I. Othor
. 7,)00 7)072
. Equi !
¢ Fquipmen -0~ Middlesex Comm. College 3,271
d. Supplios i. Total direct costs )
PP 309 1 30,257 o
) y k. Indirect costs: G ';;y
o. Trovel, domestic - . LI
‘ - 1,863 Roto, x CIsaw O Toc BERRERZ 75
f. Trovol, forcign 0= Bose $ —0-
g- Pollent core costs I. TOTAL $
i -0- 39,2517
2. Expenditures from Prior Periods (previously reported) o
3. Cumulative Cxpenditures ~ 39‘ 257
4. Yotol Amount Awarded - Cumulatively 41,373
5. U dod Balanco (Item 4 lass itom 3
nexpended Dalanco (Item 4 lass itom 3) 5 116
6. Unliquidated Obligations
2.116 *
7. Unobligated Calance (ltom 5 fess Itom 6) !
-0-
8.a. Cost Shoring Information - Grontee Contribution Thi~ Period .
. -0~
b.5¢ of Yotal Projact Co;i‘.(llo,m 8a divided by total of ltems 1 and 8d) % _o-
9.0. Interest/income (enciose check) 0
b. Other Refundable Income (snciose check) 0

10. Remarkse
Y
1Y

. * Notification of Grant Award signed by Mr- Raymo..d F. Wormwood on January 15, 1975
extended program period to April 15 to include & two cornference for Community
\A College Adrministrations, elderly community leaders, etc. Contracted to Middlesex
Communit, College

| hereby certily thot this report is trve ond correct to the best of my knowledge, ond thot oll ecpenditures reported herein have been mode in !
eotcordonce with oppropriote gront poll(lcl ond lor the purposes set lorth In the opolicotion ond owerd docum ents

@ov@o & %ﬂ/m April 23, 1975

l: C SIGNATURC OF mstuuno OIHICER OATE
,..m Hiw- 409 (ALY 0/.7' ) REPOPT or RES[AFC" GRANT SUDGET SUREAU NO 122°'rO119

e
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NORTH HENNEPIN
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STATE JUNIOR COLLEGE

7411 85th Avenue North
Minncapol:s, Minnesota S5445
425-4541

January 17, 1975

Lillian L. Glickman

Benjamin S. Hersey

Massachusetts Association for Older Americarns, Inc.
110 Arlingfron Street

Boston, Massachusetts 02116

Dear Lillian and Ben:

I have finally finished reading the rough draft of your report
"plan Guide for Educational Services to the Elderly" and 1 must

say that I am quite impressed with what I feel is a very percep-—

tive vet practical guide for people involved in the community
college "business".

Since I have not received the final draft, I must reserve com-
plete accolades until you finish such chapters as “Program: A
vision of the Future , and I would be most interested in seeing
what the case studies look like. But if both those chapters,
along with the complete appendix reflect the thought and style
of the ocher chapters (which I am sure they will), then I would
say to "hustle" and get this manual published because I feel
it's necessary and most timely.

Please keep me informed of any new developments and I will look
forward tc i1eading the final draft.

Sincerely,

’ /%( el

Bruce M. Bauer
Director cf Community Services

S,

BB.bn
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" VENTURA COLLEGE |

~

~

4667 TELEGRAPH ROAD, VENTURA, CALIFORNIA 93003 (805) 642-32M

March 4, 1975

Mr. Benjamin S. Hersey

c/o Massachusetts Association for Older Americans, Inc.
110 Arlington Street

Boston, MA 02116

Dear Ben:

1 want to congratulate you and your colleagues on your "Program Planning
Guide for Educational Services to the Elderly." 1 feel that your publication
gives a comprehensive treatment of the problems of older people in education,
some plans for organization, and suggestions for action including program
effectiveness and financial implications. The case studies have been especially
valuable. 1 am sure that educational institutions will benefit greatly from
your guide.

As you know, I have implemented the Emeritus College concept at Santa
Monica and Ventura Coileges respectively. The Santa Monica Program is going
great, and we recently got the Ventura College Program off the ground. Getting
programs such as these requires a lot of preliminary groundwork and detailed
knowledge about successful programs (and their histories) at cther educational
institutions is a must in the implementation of any such programs.

I understand that your organization is sponsoring a workshop om Education
for the Elderly in Boston in Aprjl of this year. I would be most willing to
participate in your workshop if ‘travel funds can be made available. My college
is willing to provide my oth exprases.

In any case, hope all is going well.

Hello to Lillian
5 Very truly yours,

Cl

Alfred P. Fernandez
Dean of Instruction .

ck




Bucks CouNty COoMMUNITY COLLEGE
NEWTOWN. PENNSYLVANIA 18910

March 3, 1975

*fassachuscetts Association of
Nlder ‘Vwericans, Inc.

110 Arlington Strecet

Doston, '\ 02116

Centlenen: N

Our collece is verv much interested in bettering the
programs we offer to the elders in our commmity. "“e would
also like to sce what other community colleges offer to the
people in their areas. Therefore, I would appreciate it if
you could send me two.conies of the survey you.cormiled on
January 15th on special prosrams for clders.

Thank you very much for your cooperation.

Very truly yours,
David A éu&\éom
David J. Johnson

Assistant Decan for {vening Programs
\‘\v’/—i
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rdulia, . Mesonre 65300 Phone (816) 826- 1000

ROBERT H. WOOLFRY
DFAN OF COMMUNI S§RVICRS February 3, 1975

Ms. Lillian L, Glickman

Massachusetts Association of
Older Americans, Inc,

110 Arlington Street

Boston, MA 02116

Dear Ms. Glickman:

Last August we received notice that you were developing a planning
guide on educational services to elders,

It is time for us to concentrate on these services, and we can use
all the help we can get. Would you send a copy of the planning guide
when it becomes available. If you need to charge us for this copy,
please advise so I can send you a purchase order,

Sincerely,

U g

Robert H, Woolery
. . . Dean of Community Services

RHW:1ia

c¢ Dr. Marvin Fielding
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UNIVERSITY OF MAINE ot Eermingtor

86 Main Street
Farmington, Maine 04938
207-778-3501

October 18, 1974

Dr. Lillian Glickman

Massachusetts Association
of Older Americans

110 Arlington Street

Beston, Massachusetts 02116

Dear Dr. Glickman:

I have read in the September 2, 1974 issue of Adult and
Continuing Education Today that you will prepare a program
planning guide for community colleges interested in developing
new programs for the elderly.

Your guide would be mo#t helpful to me as I search for
methods to include the elderly in this area in Public Services
programs offered by this College.

Will you please advise me when this guide will be available
and how I may obtain a copy of it? Thank you.

Sincerely,r\

W o

DSF/eb David S. Fearon
Dean of Public Services




J%‘n‘g %fa %ﬂwﬂdﬂdf/ %o@e
Reorerty, NMassackusetts 0915

927-48%0

April 14, 1975

Mr., John Kendricks

Associate Dean of Continuing Education
Middlesex Community College

Springs Road

Bedford MA 01730

Dear John:

For your information I thoroughly enjoyed the Conference that
you, Ben and Lillian developed on Planning Programs for the Elderly.

I believe it was structured so that those individuals who
had come to pick up practical information were afforded the
opportunity to do so. The Conference was well thought out and
very well directed.

I picked up a number of very valuable ideas which I hope to
expand within the coming month, :

_Congratulations on a job well done.

Sincerely,
Paul K. Willenbrock
Assistant Dean of

continuing Edncation
and Community Services

PKW:1r

/
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ATTACHMENT H

Statement made by Paul Parks, Massachusetts Secretary of Education, at the

Dissemination Conference

!




# Statement made by Paul Parke, Secretary of Education to the Middlesex Community “

College Planning for Elders, March 10, 1975 '

ELDER EDUCATION IN MASSACHU§ETTS

Today one in every ten Americans is over 65 years of age,
by the year 2000 one out of every nine will be over 65 years of
age. The implications of this increasingly older_ population
are considerable. Currently, many people 65 years of age or ¢
over have hadleight years of formal schooling. In the next
twenty five years, elders will all share a higher level of
formal education, with high school diploma and some post-
secondary education becoming the norm. The educational needs

of such a population have to be considered and planned for now.

The Commonwealth of Massachusetts recognizes its responsibility
to its elder citizens and has become increasingly committed
to providing educatioqal opportunities for elders through
programs directly for elders and for those working with elders.
In the past two years the Commonwealth has more than doubled
its financial and programmatic commitment to elders. 1In 1974
The Executive’Offi01 of Educational Affairs and the. Community
College Board collaborated with the Boston University Gerontology
Center to deliver "training for trainers" at five different
cohmunity colleges. At present, The Executive Office of
Educational Affairs «. ¥ the Office of Elder Affairs are working
in a joint effort with community colleges throughout the’ state
to deliver educational services to elders énd those woriing with

elders. Ten community colleges are involved in this project

funded through Title IV-A of the Older Americans Act. One thousand

persons are receiving tuition free courses from this grant.




-2

Along with these direct educational services, Massachusetts
is also conducting a survey of the educational needs of elders.
The results of this study will be published early in June, 1975
along with two resource handbooks of educational opportunities
that exist in the state for elders, one handbook.for service

agencies for elders, and one handbook for elder consumers.

For the future, I and Secretary of Elder Affairs, Rose Claffey,
have formed a planning group tb develop a statewide eldexr education
plan. The objectives of this group will be to mee% tl.2 educational
‘needs of elders throughout the state through a long-range plan
based on state commitment to elder education, the solicitation of
federal funding, private funding, and the collaborative efforts
of those post-secondary institutions interested in providing
elder education services. Some of the immediate possibilities
that could emerge from this plaﬂhing groﬁB are:

. A renewal of the current IV-A grant for the community
colleges.

. A formulation of a plan that would involve elders in
sharing in the state scholarship fund; applying for
Basic Opportunity Grants from the federal government;
increasing the awareness of elder veterans to their
benefits of free tuition at state educational institutions.

. Sponsorship of regional collaborative efforts ofiycommunity
colleges by the Executive Office of Educational Affairs.

. The creation of a tuition-free, space-available formula
for elders interested in taking courses at the community
" and state colleges.

. A public education program for elders informing them
of existing educational opportunities throughout the state.

Words of Frederick Douglass: "It is important to make the best of both worlds,
(here and the hereafter), but make the best of this world first, ‘because it cames
first--and he who does not improve himseli by the motives and opportunities
afforded by this world gives the best evidence that he would not improve in

any other world." 1* o '

4
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' Community Colleges '| * ’

Have An Obligation 5
To Serve Elderly

4
CIAL SECURITY | -~ .

By WENDELL COLTIN
Community colleges have an obligation to provide p) .
* educational opportunities for older persens and in . s
Massachusetts, “there is leadership i .3 direction,” we
were told recently by Andrew Kori, e Anerican Ass'n.
of Community and Junior Colleger w D.C.
Korim came to Boston for < .¢ sporstred by
Middlesex Community College,  ang- “-rircipally by Mrs.
Lilliap Glickman and Ben He 2y, who have spent con-
siderable time looking into the programs .community col- .
leges have been offering the elderly throughout the country; i
and considering the potentialities for gxeate)yserwce.
7ndeed, State Education Secretary Paul Parks,-one of
P the speakers, pointed out the educationai’needs of a growing
population of elders must be considered and planned for : \
nov.; and he disclosed he and Elder Affairs Secretary Rose -
Claffey have formed a planning group to develop a
statewide education plan.

Some of the “immediate possibilitles that could §
emerge” {rom the plannipg group, he said, could hava
elders sharing State scholarship funds; and increasing
awareness of clder veterans to their benefit rights in State
educational institutions; creation of a tuition-free, space-
ewailable formula for elders interested in taking courses at '

~ community and State colleges; and a public education pro-
gram for elders, in;érmmg them of existing educational op-
portunitites throughout the State,

JACK LEFF'S FRIENDS, including those who have
been associated with him in programs as an advecate for
the elderly and others familiar with his work as the first
Massdchusetts Secretary of Elder Affairs, were pleased to
learn of his Temaining in Massachusetts after leaving State
service. He did have opportunities to take his knowledge,
exrerience—and his family—to other S:ates; but did nc
want to leave here. He has become associated with the
newly:created Brandeis-Boston University Gerontology
Consortium, which formally links the resources of the
Brandeis University program in Economics and Politics of \

. Aging with the B.U. Gerontology Center for the purpose of
develaping long-tcrm training programs leading to a grad-
. uate degree and short-term training programs for persons .
currently working for public and private agencies. It will -
also prove ideal technical assistance to public and private
. agencies In all aspects of programn development and | 3
management. ’ .
" The Consortium will host a symposium entitied, “Govern-
. ment; A Positive View"” on Apr. 30, May 1 and 2 at the B.U. .,
Gerontology Center, 635 Commonweahh Ave., Speakers will
Include Judge Albert Kramer of Quincy District Court; °
State ‘Rep. David J. Mofenson, chairman of the Committee ’.
" e on Human Services and Elderly Affairs and former Gov., .
Ea Francis W. Sargent; HEW Regional Director Robert Fulton

and U.S. Rep. Michael Harrington.
((Your questions are welcome, Address Medicare ’
Mailbox, Herald American, 300 Harrison Ave., Boston,

Mass, 02106),
Smmmapss . l; Cee v e
Ty, ;
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. By WENDELL COLTIN

HERAUD-LUSRICE )
BOSTA, 1IASS.

D. 42.,554 .
New y -
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~ Medicare | [
f‘{,

~ Social Security |

A working conference with the theme, “Education for a
New Age: Planning for EldesI¢” wilt be held Apr. 10 and 11
at the. Holiday Inn, Geiersment Cenier. Boston, urnder
sponsorship of Middlesex Community Ceilege, Bediord.

The college has underta’en. (e conference with support
from the Massachusetts Ass’n-. of Older Americans,
Massachuset:s Board of Regional Community Collges and
the National Institute of Equcation. Its purpose is to bring
together a limited group of approximaiely 50 community
coliege administrators in the Northeast region, ard experts
- In aging and education, to discuss in denth specific solutions
’ %?mmon problems encoustered in educatioral program

L d

owr e gy

lopment for elders.

Dr. Joho H. Kendrick, dean of continuing education at
Middlesex Community Coliege, said the conference grew out
of a nationwide survey of community college prozrame for
¢lders undertaken by Bea Hersev and Mrs. Lillian Glickman
for the Massachusetts Ass’n of Older Americans.

. The survey was the basis {er preparation of a pogram.
planning guide for educational services to elcers through
community colleges, which is soon to be published by the
1 Kational Institute for Education. 1t found growing intersst

aod ‘enthusiasm on the part of commumty colieges in

‘reaching the older adult population,
* ° ‘Most administrators expressed varticuiar interest in in-
formation on programming tor elders in other colleges and
many feit that, while there was a wealth of backgrournd in-
formation, there was verv little material which dealt with
; the practical dynamics encountered in planning and ad-
mlnistering programs. Censesuently, Middlesex Community
* College engaged the survey team to develep 2 conference to
" fill the gap.
! Hersey and Mrs. Glickman have masters’ degress in
" social work. He was graduated {rom the Boston University
School of Secial Work. she from Radcliffe. He ssrye? as
director of the Boston Center for Older Americans, also as a
ataf? and board member of the RTAOA. Mrs. GEckman. who
wzs dlso graduated from the Florence Heller School of %o
cial Plarning and Admimsiraiion, Brandeis. served as
coondinator for the Massachusetts Spectel Planning Com.
wission on Elderly Affairs and che 1971 White House Con-
ference on Aming; an¢ was resprasible for coordinating
Massachusatts’ role in t5e confarence.

As executive director of the Massachusetls Governot’s
.Commission on Citizen Participation, -shd studied the volu:-
fary action programs in the Commonwezith and devaiop-
ment- of statesupported volunteer programs. In recent
years, Mrs. Glickman worked for the MAOA. ceveleping
and implementing programs to traiz older adults as sd-
* vocates and information asaats

While ssrving as director of the Bostor Ceater for Qlder
Americans, Hersevy worhed with elder lsaders to form the
first stalewide advocate orgamizztion for eiders in the r4-
tlon, the MLCA.

(Your cquestions sre welcome, Address Medicare
Mallbox, Boston WHerald Americas, 27 %iacti :
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then, Ry Representative Yatcon. (D-
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7 31318—Nargalning. To amend the
tionat 1 abor Relations Act 1o povide
t the duty to bargaen collwtively in
de s has~uning with respect Lo retire-
at tienctte for sctired  cployccs. .By
picscntative  Rees (O Crl) and two
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Vonderbili
Universiiy
announces the
~ Herold Stirling
ﬂ Vanderbilt
Scholarships

The Scholasships ae awardod “'to
studoms who rt.e Jomonstrated
Qualities characteristic of Mr. Van-
dubit: A livoly Inteliect, sound
ezhinlarstitp, tonacity of purpose,
varaaliity, & commitmant to oxcel-
lenco 1n warthwhilo ondeavor,'” snd
“for excoplional accomplishment
snd tugh prnmiso . . . i sclonce,
music. s:t, journaliam, crestive wilt-
ing, Jebalo, dancu, theatro, entre-
proncurial  activity and ascademic”
woik gensraity.’ Undorgraduate
scholarships provide $5000 per yeer
- {or four years. .
Office of Admisslons

Vanderdlit Universily
Nashville,- Vons. 37240.

~

-

_THE CHRONICLE OF HIG

- WAMUNGTOH

is a sfmmary of bills
ieser education that

“The agreement is the culmi.ation
of moie than two years of nevotia-
tions between Berheley and the gov-
erument on an acceptable plan for
hiring and promoling more women
and members of minority groups.

Federal oflicials recently wirned
the university that unless seven de-
ficiencies in Berkeley's latest pro-

ceulat ' w 1

t

1 spectal assidant to the O.CR. direes
tor, Peter E. Holmes, witn respoa-
sibiiity for higher education. Her ap-
pointment is suppored 10 gtve her o
policy-makirg role in Mr, Holmes's
offive. while relieving her of day-te-
day responsibility for dealing with
compluints of « nployment discrim-
:E:o:. .

Penlagon m,w\&m to Assess .
Effects of Ending GI Bull

WASHINGTON
© Ths White House reportedly has
asked the Defense Department to
estimate the cffects on military re-
cruitment and enlistment if cduca-
tional bencfits under the G.L Bill
were climinated.

Odell W. Vaughn, deputy admin.
istrator of the Vetcrans Administra-
tion, said the question of possible
climination of educational bencefits
came up when the VA ashed the
White Houss to consider setling a
dute officinlly ending the Victnam
wartime period. Such a move would
mean thut persons scrving in the
armed forces after thatperiod would
be ineligibic for G.1.‘Bill benefits.

The cutoff in educational benefits
would not affect anyonc already
cligible for such aid or anyone now
on active duty.

William K. Brehm. Assistant Sec-’

HER EDUCATION -

retary of Defunse for manpower and
teserve  affairs, said the Pentagon
might support cuts in G.l. Bill bene-
fits, but that it opposed tie outright
abolition of the progiam.

In the past, G.1. Bill benefits were
not availuble to persons who served
in the milituy between World War
11 and the Korean Wus or hetucen
the Korcan War and the Vietnam
War. However, when a new G.1. Bill
was passed, authorizing benelits for
Vietnam veterans, it was ade retro-
active to cover veterans of service
between the Korean and Victnam
conflicts. .

In the past the military has used
educational benefits us a major re-
cruiting tool or to soften the sacris
fices made by draftees. Some officials
have fclt, however, that with a vol-
unteer mititary force. such extra
benefits :.ona not be given,

ovmary . . P .
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MIDDLESEX COMMUNITY COLLEGE
Presents

Education for a New Age:

Planning for Elderly
in Comamunity Colleges

A Two-Day Working Conference
. in Historic Boston

April 10-11,1975  Tuition: $25

® Enroliment limited to 50 community college administrators, project
directors and dcans of continuing education. ’

e QOpportuniiics to share information and-plan strategies with prac-
titioners o. successful elders’ programs prescnlly operating in Jowa,
Massachusetts, Minnesota, Pennsylvania and Florida. .

Special guests: Andrew S. Korim, AACIC, author |
of Older Amercans and Community Colicges; ‘.

Dr. (<===3. Dwyer, President, Massachusetts
Bourd of Regional Community Colleges - .

For applications, call or write:

’ Dr. John H. Kendrick, Dean
Division of Continuing Education
Middlesex Community College
Springs Roud, Bedford, Mass. 01730 :
Phone (617) 275-8910

e

Februmy 24, 1975
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