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A System For Installing Occupational
Experience Programi in Local Schools

by

Dr. Alfred J. Mannebach

Occupational experience programs have been proclaimed to be one of the

great "untapped resources" for helping students gain vocational maturity, make

. the successful transition from school. to work, and prepare for adulthood.

Students, schools, employers and the community benefit from the program. In

communities where occupational experience programs are in operation, a close

relationship exists' between the school and the business, industry and labor

community.

Many schools have made use of the work environment as part-of their

curricula. Yet, occupational experience programs are unheard of in a large

percentage of schools. Why does this situation prevail? Several reasons are

proposed. Board of education members and school administrators may not be

familiar with occupational experience programs. They may not recognize the

need for and the purposes of such programs. They may not be aware of the

benefits to be derived from cooperative arrangements, mot.understand how, to

initiate and install occupational experience programs in their schools.

A large part of the problem and confusion lies in the definition of

occupational experience programs. For the purposes of this paper, two primary-

types of occupational experience programs presented in Mason and Raines (1972)

will be discussed.

They are general work experience and cooperative occupational education.

Both programs have several characteristics in common. Each uses the work

situation as ameans of enhancing learning. Both are school based and super-.

vised. Both require school approval of the job and provide course credit

U
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for the work experience received. However, there are significant differences

betismen the two programs.

General work experience programs are deSigned to provide students with

maturing experiences through employment that will help them become productive,

responsible individuals. Such programs provide limited supervision and are

for short periods of time. There is no correlation between the courses

enrolled in at school and the -tasks performed on the job. Students parti-

cipating in general.work experience programs may or may not be paid; and are

usually.not enrolled in a related class. They usually participate in the

program for work experience and for general education values.

A cooperative occupational education program combines learning exper-

iences gained through regularly scheduled supervised employment in business

and industry and vocationally oriented in-school instruction. It is voca-

tional in nature. The employer provides a laboratory where students have the

opportunity to apply the prinCiples they have learned in school. In this

program, each student has a defined occupational goal. Training stations are

selected by the school coordinator and experience on the job is correlated

with in-school instruction. Students enrolled in a cooperative occupational

education program receive pay and school credit. They are hired as learning

workers. They earn while they learn. The.program is more intensive, longer

in duration, and more occupationally oriented than a general work experience'

program.

The differences between the two programs described are quite explicit.

But terminology and Variation of the basic programs further complicate the

situation. What has been described here as a general work experience program

has been referred to in some schools as cooperative work training, occupa-

tional work experience, occupational work adjustment or cooperative work

experience.

tit
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What has been described hare as cooperative occupational education has

been referred to in some schools or states as cooperative vocational education,

work experience, or concurrent work education.

Combine this terminology with variations of the basic programs described.

Titles such as career orientation, career exploration, work observation, work

exploration, cooperative work experience, work study, internships, diversified

occupations and interrelated cooperatiVe vocational education describe related

programs. Such terminology is descriptive of specific types of programs in

given states or local- school systems.

The examples provided here are illustrative only. It is not the purpose

of this paper to define and describe each of these programs in detail. All

programs and terminology have emerged for a given purpose at a specificpoint

in tine. The purpos6Of this paper is to provide an awareness of the broad

variety of educational programs which use the community or the work environ-

ment as a part of the curricula; to help school officials realize the benefits

of using the work environment to enhance the educational program, and to

suggest ways of installing occupational experience programs, either general

- work experience or cooperative occupational education, in local schools.

Mason and Haines (1972) state that the work environment is used by

educational institutions to accomplish one or more of six major purposes or

goals:

1: To keep over-age-pupils (or undek-achievers and potential.
dropouts) in school part time while they-obtain needed general
education.

2. To help pupils and college students td explore the world of
work and to assist them in occupational choice-making.

3. To help maladjusted pupils with personality and behavior
problems.

4.. To help students earn money who otherwise would need to
drop out.
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5. To provide practice in what has been learned in the classroom
and to assist.in the transition from school to job.

.6. To develop general and specific occupational skills, know-
ledges, and attitudes, particularly those not readily
available in the school's laboratories.

A New York State Department of Education Rublication (1972) identifies

the advaritages and benefits of cooperative occupational education programs.

For the student, a cooperative occupational experience program
--

- proVides a realistic learning setting in which he may discover
his time interests and abilities;

- develOps an understanding of employment opportunities and
responsibilities through:direct on-the-job experiences;,

(- provides exposure to basic information regarding agriculture,
business, industry,, and service occupations needed for
intelligent'life choices; .

- develops work habits and attitudes necessary for individual
maturity and job competence;

c

- provides a laboratory for developing marketable skills;

- gives. meaning and purpose to the theoretical and practice
assignments presented in the school situation;

- provides firsthand experience with. other employees which leads
to a better understanding of the Istrisn factors in employment;

\

- 'provides financial' rewards while learning employment skills
and understanding;

- provides an opportunity-to participate. in and profit from two

types of learning envirolment - -school life and employment;

- provides an effective test of aptitude for a chosen field
of work.

For the school, a cooperative occupational experience program

- enlarges the learning facilities available for students
without a major expenditure for laboratory equipment;

- brings employers and the school together in a training
effort to develop a strong occupational program;
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- brings to the school a wealth of social and technical infor-
mation which may be used as the basis for effective instruc-
tion for the varied needs of students;

- provides the school an effective means of evaluating its
overall instructional program; . ,

- increases the holding power of the school by helping students
clarify career, goals and by providing a practical means of
reaching them.

For the employer, a cooperative oecuPaio-iial experience program provides

- the opportunity to become a partner in selecting, instructing,
and educating young workers in the skills and understandings
needed;

- assistance of the school in instructing and counseling the
cooperative student during the transition and adjustment
period from the school to the job;

- access to job applicants who are likely tc remain in the
positions upon graduation;

- a source of new workers who are receptive to instruction;

- an opportunity to render an important public service.

For the community, a cooperative occupational experience program

- provides. an effective means of developing young people for
productive citizenship in the community;

- increases the economic health as companies are able to meet
their needs for skilled workers;

- provides 1 method of introducing high school students to
local employment opportunities;

- provides an opportunity to develop.a unified training program;

- Promotes closer cooperation and understanding between the
community and its schools;

- encourages students to remain in the home community after
graduation and promotes a more stable work force.

From the above list, one can readily see that benefits accrue for all

who are involved in occupational experience programs.
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The primary purpose of this endeavor was to develop a system for in-

stalling occupational experience programs in local schools. The terminology

"occupational experience programs" in this context is being used in the

generic sense. Because of the wide variety of ways in which the work envii.,

'ronment is used for educational purposes, a generalized installation system

will be presented. The system presented should be generalizable to almost

any occupational experience.program situation, however, it is based pri-
,\

marily on the successful practices of installing general work experience

programs and coOperative occupational education programs.

The system for installing occupational experience programs in \local

schdols has been conceptualized as a process model. It is intended,for use

by these who wish to install occupational experience programs in their local

school systems. The system may also be useful to others who are responsible

for initiating occupational eXperience programs ors to those who desi an

overview of the implementation process so they can identify their role in

and contribution to occupational experience program development.

The system developed consists of seven major functions. They are

INVOLVE AND ORIENT KEY GROUPS (1.0), ASSESS NEEDS AND
RESOURCES (2.0), DEFINE GOALS (3.0), SELECT/CREATE PROGRAM (4.0),
PREPARE FOR PROGRAM INSTALLATION (5.0), IMPLEMENT OCCUPATIONAL
EXPERIENCE PROGRAM (6.0), AND EVALUATE OCCUPATIONAL EXPERIENCE
PROGRAM (7.0).

Subfunctions suppOrting the major functions are identified and dis-

cussed in further detail throughout the paper.

INVOLVE AND ORIENT KEY GROUPS (1.0) The initiatjion of an occupational

experience program in a local school system is dependent upon the involve-

ment and cooperation of ma:iy groups and individuals. If occupational

experience programs are to be successful in a given school system; community

involvement must be included. Members of the community must be involved in

the planning from the start. Those responsible for, involved with and
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affected by the program must be Involved in the planninr, implementation and

evaluation of occupational education programs.

An occupational experience program may be initiated from several sources.

For example, a vocational teacher or teachers may wish to provide more real

life experiences for their students. Or they may want to provide students

with experiences or instruction not readily available in the school setting.

They'may see the need to add'one or more important dimensions tc-their in-

struction. Through their efforts, a cooperative occupational program may be

initiated.

Another case uay involve special education or guidance personnel working

together to initiate some type of occupationalexperience program for persons

with special needs. The superintendent, principal or board of education may

be instrumental in getting a program started. Or the impetus may core from

members of the agricultural, business or industrial community. Whatever the

source, active involvement of all groups is essential to the success of the

program.

Once an interest in starting an occupational experience program has

been shown, the first step is to obtain administrative commitment and board

of education policy (1.1). School administrators, as the chief change agents

in the school system, must be familiar with the purposes and benefits of

occupational experience programs and be committed to installing them in the

school system. Unless,the school administration realizes the potential of

occupational experience programs and opens the school system to the public

for its input, sujport and understanding, the program will have little

chance for reachins its full potential as an integral part of the educa-

tional system.

In addition to administrative commitment, Board of Education policy
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should be obtained. A broad policy statement specifying that the work

environment withinthercommunity is a valid part of the educational program

is desirable. Goals regarding the installation of occupational experience \

programs should be established. Policies regarding community involvement

should be developed and adequate resources should be allocated to attain

installation goals. Administrative commitment and Board of Education policy

are important first steps in occupational experience program installation.

In organizing. key groups (1.2),' the involvement of parents, employers,

workers, educators, students and representatives from other organized groups

and agencies in the community is obtained. A steering committee composed (4

persons representingthe above groups should be appointed by the superin-

tendent. a temporary committee, its main purpose is to decide whether

or not an ccupational experience program should be started. If so, the

kind of p oeram or programs needed should be determined. If not, reasons

why it would be unwise to start an occupational experience program at that

time should be given. After the work of the steering committee is com-

pleted, it should be dissolved.

The steering committee and other key groups should help develop an

awareness of the purposes and benefits of an occupational experience program

within the community (1.3). Many techniques of informing the public can be

-used. Face-to-face interaction with persona who will be most affected by

the program is most effective. In addition, the mass media, including news-

papers, radio and television, can be used to orient the community to the

importance of occupational experience programs.

School personnel and members of the steering committee should also

explore occupational experience programs currently being conducted in other

schools. (1.4). Much is to be gained by observing schbols having programs
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in operation. Through discussion of the positive and negative aspects of

existing programs, much useable information can be compiled and many pitfalls

/Can be avoided.

ASSESS NEEDS AND RESOURCES (2.0) After involving and orienting the

community about the purposes and benefits of occupational experience programs,

an indepth evaluation of the curriculum (2.1) should be made. The evaluation

of the curriculum should make evident the strengths'and weaknesses of the

educational system in regard to its implications for occupational experience

programs.

Qu stions regarding how well the curriculum prepares students to attain

their educational and occupational objectives should be asked. The present

school-cOmmunity relationships evident in the Curriculum can be identified

and those\found lacking should be specified. Parents, employers, workers,

former students and present students can be surveyed to determine hcw well

the curriculum is meeting ther ne ds. The curriculum should be evaluated

in terms ofthe kinds of occupational experience programs that could be

installedto,enhance and enrich the current program being offered.

The next step is to survey the community (2.2). The attitude toward the

program should be determined. A survey of the number of business establish-

ments and an estimate of the number of training stations available should be

made. If the students are to receive positive employment experiences in the

community, an. assessment of the degree of community approval and cooperation

is needed.

It is then necessary to identify and inventory the resources available

to install a program\or programs (2.3). Contact should be made with the

.

State Department of Education to'determine whether or not the programs pro-

posed ate eligible for,funding. Coordination and other aspects of many
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occupational experience programs are often reimbursable. An inventory of

untapped community resources should be made. Cooperative arrangements which

utilize the community as the clasiroom should be considered. The inventory

-
of resources can also include an evaluation of the attitudes of the community,

students a d faculty toward Change.

FINE GOALS (3.0) Following an assessment $f needs and resources, a

decision should be made regarding whether or not an occupational experience

program should/be initiated within the school or school' system. If so, the

work of the steering committee is completed. The steering committee can be

replaced by an advisory co..imittee composed of persons in erested and commit-

\-ted to the success of the program: The advisory comm ttee members should

be interested in the occupptional experience program, should be representative

of the community, and shoiuld have time to serve.

Once the decision' has been made to initiate and install an occupational

experience progiam, a full time coordinator should be appointed or employed.

A tremendous amount of liaigon work within thk. school and between the school

and the conaunity is essential for program succesi.' Pldnning is essential

for a successful program, and approximately one year of coordination effort

is required to complete the many tasks necessary for program success.

The coordinator, administration? advisory committee and others should

work together to define the\goals of the occupational experience programs (3.0).

The goals can be specified for two major categories. In (3.1) the process

goals regarding the installation of occupational experience programs are

specified. Goals regarding the number and type of programs to be installed,

Ati4

the number of students to be served, and the number and type of training

stations to be utilized are examples of process goals. They are needed to

provide a benchmark regarding progress made in program installation.

/



Goals regarding the desired outcomes of the students exiting the occupa-

tional experience program are also needed. These goals are stated as product

goals (3.2). The overall product goals of the. occupational experience program
-

-

should be specified. In addition, sub-goals should be defined. All sub- 6

goals and objectives later defined should contribute to the overall product

goals of the occupational education program.

SELECT/CREATE PROGRAM (4.0). After the procegs and product goals are

specified, the optimum occupational experience program or combination of
,

programs for the school system can-be developed: The programs selected

should be designed,to attain the goals specified in (3.0). In making deci-,

sions regarding the number and kinds of programs to install, several options

can be considered. There is a possibility that the format of prograis

observed or identified can be adopted (4.1). If changes in the programs

observed or identified are needed and the programs still appear to meet the

needs and goals of the school system, the program can be adapted (4.2). In

some cases, it may be necessary to create (4.3) a program format. A. more

comprehensive review of existing programs and the literature on types of

occupational experience programs should be reviewed prior to creating a new

program.

'Ultimately, a decision regarding program design must be made. The

decision made should incorporate the most desirable elements of programs

observed or conceptualized, should meet the needs of the community, and

should be designed to'attain the goals specified.

NPREPARE FOR,PROGRAM INSTALLATION (5.0). After a decision has been made
. . I

.regarding the pri>gram structure, the coordinator and other peisons involved

must plan and prepare for program installation (5.0). Within the schools-(54i,--*T-

.-
the teachers mus be oriented- to-the program. Guidance counselors and admin-

istrators must be informed. The curri7c;iiii-mu t be planned,supplies and

1J
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materials ordered, and the related instruction planned. The coordinator may

need to attend workshops and activate school personnel Ito accomplish their

assigned tasks. Students must be identified and prepared for job placement.

The community program must also be prepared (5.2). School officials

and the coordinator must continue to work with the advisory committee.

Training stations must be identified and employers must be oriented to the

purposes of the program. The program should be publicized. Training plans

should be developed with employers if a cooperative occupational education

program is being offered. Placement schedules and training agreements must

be developed. Job interviews must be arranged.

During preparation for program installation, provision should be made

for continuous involvement of key groups and advisory committee members. The

community should be informed of efforts being made to prepare for occupa-

tional experience program installation.

IMPLEMENT OCCUPATIONAL EXPERIENCE PROGRAM (6.0). The implem9tation of

the program will Involve many personnel. School-community cooperation (6.1)

is very essential. Both school and community personnel must carry out theii

specified roles. The work of the coordinator (6,2) in assuring that school,

community and students are adhering to guidelines and standards is essential.

The two way communication provided by the coordinator as the liaison person

is vital to the success of the program. If probless or concerns arise, they

should/be handled promptly. Cooperation and understanding are essential in

successful implementation of an occupational experience program.

EVALUATE OCCUPATIONAL EXPERIENCE PROGRAM (7.0). The evaluation of the

program (7.0) completes the system for installing occupational experience

programsln local schools. The program must be evaluated to determine the

extent to which the needs are being fulfilled (2.0), process and product

Ljt



goals are being attained (3.0) and decisions regarding program concept/

structure (4.0) are being rea..ised.

Bvaluatiors conducted can be continuous and periodic.- The primary type

of evaluation conducted should be continuous self evaluation (7.1). Persons

responsible for, involved with and affected by the program should be involved

in continuous self evaluation. They should mace modifications in the program

as needed, Periodically, an external evaluation (7.2) should be conducted.

Advisory committee members, employers, former students and others knowledge-

able about the program can provide valid suggestions for improvement of the-

program.

Analysis and reporting of findings (7.3) should be carried on-contin-

uously as well as periodically. Communication among-All parties involved

is essential to the success of the program. Feedback is essential regarding

the degree to which the occupational experience program is meeting the needs

identified and the goals specified. The evaluation findings should have

'implications for modifying and improving the program. Through evaluation

and feedback, the system can be modified and improved until occupational

experience programs are am integral part of the total educational systim.

SUMMARY

The initiation and installation of occupational experience progiams,

whatever the format, is a complex detailed process. Specifics regarding

installation depend upon problems encountered at the local level. only a

basic framework has been provided in this paper. A well qualified coordinator

who is concerned about the welfare:and education of students is the key to

program success. The coordinator should be chosen with care.
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Properly funded, conceptualized, planned, coordinated and implemented

occupational experience programs are one of the great "untapped resources"

for making education relevant for many students. Some type of occupational

experience program should be an integral part of every school system in the

nation.
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