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Developing a competency based counselor eduﬁcation program essentially requires

a.systematic design for instruction. Learning objectives are professional compe-
« L . ’ N ' o B

) tencies which can he demonstrated at some point in the learning process. Instruction
b deugned to mlplement the learning more efflclently ane\dlrectly E;aluatlon 1sx\( ;
based .on perfomancs B "\ - ' : < A_. R
f_ﬂ ‘ f‘ Wm \the essentml elements in this system are sinple, the reallty we are. / i
A deallng w1th- in couns lor educatlon is qu1te complex In"dealing w1th th1s com- .
g | plex1t3r we h ve lacked an adequate .analysis of the types of leaining that are in-
- vol:'ed m counscloz ecmcatlon sC that mstructlon can be deslgned 1n various ways to ‘

!
amotmt for d].fferent types of 1earn1ng outcormes. And in relatlon to such an analys1s

we aJeo need to e\:amlne tre pOS.‘-;lblll‘[Y of 1dent1fy1ng any sequentlally hierarchical

<, (‘

N ' 1ea.rn.nﬂ' p&ttems that mlght ena.ble us to do a better Jjob of deslgnlng the counselor

- educatlon .nxstruction - \

v o S ,
In underi axmg tnls task I have drawn on 'systems th‘inking" but I have been

A -

forccd b - my o\m experlence to move beyond what 1 bAel'ieve are the parameters of com-

.

gefencv based mstructlon I have discovered that the 11mltat10ns inherent in a

mmpcter-cy based approach cannot be transcended by a systems approach because the

., system"' an 1n ectual tool is 1t=e1f a 11mJ.tat10n At the same tJme, I hope —*

’;,; - that by defining the e 1 'tatlons S jsteﬂatlcallv I w111 help reveal the possibil- -
7 1t1es for more e:.fecuv tr-aining that exist both w:LthJ,n and w1thout these parameters

- I begln w1th the assunptlon ’chat 11: 1.» no+ Nssnble to speclfy all the com-
: ¥

A mtem,les that a counselor needs or snould ‘1ave for any glven settlng I further

. L

;' - asswne that even if all the 1mportam OCI”OQfCHCleS could be identified in some fashion, » /
. {}"?: ~ - j' - . _ _.4 "f- . A . 1 ! |
N - . s -
S I - = - |
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there would be many thai could not be meaningfully (i.e.,. operatlonalJy) defmea ior
the purpose of de51gnmg mstructJ.on )
It follows from these assumptlons that the initial phase of deslgnmg .mstructlon, .
i namely the statement of perfonnance obJectlves (or competencles to be mastered), cannot/
deal operatlonally with more than a limjted range of 1mportant counselor capabllltles
This lm'.tatlon has Jmportant Jmpllcatlons Wthh I shall discuss later in this paper.
- G1ven a range of canpetencles to be learned it follows that some differentiation - l
needs to be made of the types of leammg 1nvolved From such a differentiation it

I
‘vull follow that different lea.rnlng experlences muld be de51g1ed to promote the dif-

~ /o i

] ferent typ% of learnlng that .are des:.red For thls to occur syst;ematlcally, a learn-
mg model 1s needed The learnlng model wh1ch I shall use in thls paper 1s based on * '
the work of Robert Gagne as applied to the design of mstructlon (Gagne and Br1ggs 1974)

Categorles of Learning Outcomes ':. . . o ' " [

Gagne and Briggs 1dent1fy five c?ategorles of learnlng outcomes: Intellectual Skllls )

i Cognltlve Strategles Verbal Information, Motor SkJ.lls, and Att1tudes These learnlng
[ Pt e / .
outcomes are understood as human cap_abllltles These capabllltles are J.nferred from

observmg d1fferent k:Lnds of perfonnance in a va.rlety of ways and situations. A brief

' summary description of each type follows: , " _ o ' .

1 . ;

Intellecfual Skills are differentiated 1nto skills of dlscr:munatlon 1dent1fy1ng

concrete concepts, class1fy1nng means of defined concepts (deflnltlons), demonstratlng
a rule, and generating problem solv:Lng operations by the appl\catlon of higher-order . -

rules. |

N

Cognitive Strategies represent a sve¢ial kind of ‘intellectual skill.” They are

differentiated from intellectual skills primarily on the basis of their being internallz

organ anized skills which govelwﬂ&mr (Gagne and Briggs, p. 47 )
j;ye.strategi”' apply to varlous SklllS that the learner uses to manage the proc—
S

esses if attend‘.mg, learning, Xrememberlng, and th1nk1ng Obv1ously, this is|a rather

!

inguishe:s

canplex human capablllty whlch‘ represents a hlgher order capability that dist
Q

s’ ‘;\; , - )
- . Jd
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abels, of facts and of bodles or

N

(it from the intellectual skills per se. - \

Verbal Information involves the lez;rniné of

' knowledge. The key to such lea.rnlng is the prov1élon of ‘a larger meaningful context

. ]
through whlch 1nfonnatlon can be orga.nlzed stored\ in the memory, and retrieved for

use later _ , ' ! ( .
- ' » i >

!
Attltudes have been deflned from the standpoint’ of both cognltlve and affectlve

components Gagne and Briggs suggest tne deflnltloq of an attltude "an internal
. 2 - ‘; ’ . . . .
state whlch affects an individual's cholce” of action toward some object, person, or -

A

event", »(p.62), The enphasis is on personal actions$ as choices f o which 4n attit-

kS L
ude (mternal state) is mferred N o

1

Motor skllls are "learned capabllltles that nderlie- perfo ces whose Qot%toome‘s

~

are reflected in. the rap:dlty, accuracy, force or smoothness of bo ily’ movement" . .

(p 66) The key to learmng motor skllls is pract1 re with Irequent feedback to the .. .

’ learner\

A Proposed Hierarchy of Leaming Qutcames
RN . ’

» A

! "

' ;‘\ "l. Motor skills
/ '2. Intellectual skills

- / ~3.. Yerbal infomatq’.on ’ 5 L.t

/ 4. Oognitiye strategies : ’ \ I . ;i | 3
jf : 5. Attitude learning . . Y f f oL
'I'he body of this paper will provide the more détalleAalysls of this hier~" ' ‘

;

" archy and its relevance to competency based rogram development, but % brief swm)ary

v

of the salient dspects of thls hlera.rchy is offered here.
/ .

- I do not oonslder that the learnlng oi; motor skills is of any s1gn1f1cant im-

|
po‘rta.nce to counselor education. Those motorlc, responses that any oounselor might

\ . f Y ‘;/

| ‘ / ' ]




need to m.ke 1n the context -of counselmg a:re assumed. to be well developed capa-. ’

- bilities by the time the student begins the counselor educatlon program. . No further'

reference will be made to motor skills They being the hierarchy as an assumed
' given. S .

v

s ST B
. .

. ‘ . . . B )
While intellectual skills are extremely important to counseling, we must presume
4

that the capabillties associated with mtellectw + Skills have already been ade—- ’

14

. quately developed by the time the student enters the counselor education nrogram.

i
[

‘
concepts§ defmitions rules and problem solvmg w1th higher order rules

education competencies must assume these skills as part of the selection procedure

and as part of the reallty that the learning to be undertaken is by definition

;"‘u "higher learnmg assoc1ated with graduate study. Our ana1y31s w111 not consider

ﬂ- mtellectual skills further. They are at, the second,step of “the .hi'era.rchy as an
assumed given : : / .
o The lea.rnmg outcomes associated with the development of oounselor competenries

. eactua.lly begm with the third stage‘of verbal ini‘ormation learning. Counselor com-

. petencies do r;quire the learnlng of new bodies of knowledge and orderly constella-~.
. tions of facts and concepts.

FRREN

Intelleqtual skills already assumed a.re 1mportant to

‘}"‘

1n£ormat10n learning Spec1f ic mstruction may be’ de51gned to atta1n the necessary

verbal m‘f‘Qmation lea.ming in counselor education.

We also assume that the counselor educatlon student begins the learning process
. / »

s .
w1th already well developed cognitive strategies. However, _the K,udent must learn

L

\

to apply that capabillty to a whole new class of problems primarily associated w1th

: 1nterpersonal relationships. This requires new learning opportunities to practice &
new problem solving skills associated with the learnitig category of cognitive strate-

gies. We further asswne:that the effective use of many cognitive strategies

e

e
. The counselor education program will not teach discrimin“tion learning of concrete

Counselor

-t

f
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Y



31 .- -5
|\ - ' , X .
in counsellng will requlre the prlor learnlng of certain information., Thus, the 0 .
. ,rflea.rnlng sequence would place some of the verbal 1nfomat10n\ learnlng as subordlnate o
| to the lea.m1ng of cognltlve st:rategles. - - -

. The final st tage in the learning h1erarchy involves attltude 1earnlng I shall

-

make'a case that attitude ‘earnlng, so far .as counselor education goes, 1s a /’-
spec1a1 case of learning that cannot be subsumed within the boundarles of a comp—

etency based approach to learnlng I place att1tude learning at the top of the .
. /___,__,f, ———

hlera.rchy not{ as a sequentlal p051t10n but to suggest that it 1nvolves an aspect 'o‘f
counselor educatlon that must go beyond competency based 1nstruct10n and proceed from

'qu1te dlfferent assumptlons from thosé. that govern the learning of the first four

i

_ \ , !
From a sequent1a1 point of v1ew, attitudes are neither subordlnate or superord-

e
< /,-/ [y

inate. Rather they pervade all other aspects of learnlng in’ counselor education and their

categorles

development must proceed s:unultaneously with ail other stages and categorles of the
i

learning process. . - ' .
One further word of 1ntroduct10n is in order before proceedlng to the detalled
"analysis. The hlerarchy as given can be understood as analogous to a continuum from

v

conscious to unconsc1ous\1earn1ng experience, Although I do not understand con-

-

sc1ousness and unconsciqusness to be str1ctly d1chotomous for the purposes of our

-

p d1souss1on we can say that the f1rst four stages of this h1erarchy represent pr:L—
TR

12

marlly consc1ous or 1ntellectua1 learnlng, and the last stage represents a mode of :

learnlng that myolves maklng contact with unconsc1ous forces and processes. -By
def1n1t10n the’ unconscious cannot be structured in the form of operatlonally de—
fined conpetenc1es and at th1s point the learning experlence must extend beyond the
'~boundar1es marked off by a competency based program.
Any analys1s of types of learnlng outcomes must stem from the def1n1tlnn of

¢

what is to be learned, or in our case the spe01f1cat10n of the counselor competencies.

T ¢

"




I intend to beg this question in this paper The sources from which a list of 2

' /

counselor competencles ‘can be drawn are numerous and various, At least one Jmportant

e

publ: shed source, for school counselor competen01es is available (APGA Press, 1973)

i

My oWn work 1n wr1t1ng counselor educatlon objectives; as well as other ava11able

efforts pI'OVldeS the ba315 ‘for this analys:,s of learning outcomes (See.‘ Oook,

.

1974a, Wlnborn et al 1971) ' ; . .

. ' % ‘ ‘ o
I’ ' DESIGNING COMPETENCY ' BASED INSTRUCTION, o

!
The learnlng h1era.rchy descrlbed above assumes the prlor deVelopment of the

f1rst two stages motor SklllS and intellectual skllls The first learning out-. \
come for' which ;nstructlon needs to,be designed within the counselor education pro-
gram is verbal léd‘rninﬁ In' deslgning ins/ ruction for the learning .of' va.rious
knowledge base 1nformatlon I do not assume the ex15tence of any partlcular sub~
ordlnate-sugerordmate learning sequence. There may ‘be s.uch 1dent1f1able sequences

R}

w1th1n a.ny particular knowledge area (e.g., a learn1ng sequence of oorrelatlon- \
' *zrel1ab111ty-va11dlty-5peclflc tests), but there muld not appear to be any\ obv1ous\
) “sequence- that would requlre the study of one p4rt1cular knowledge area before
. studylng another

' . We do, however, assume that there are some meaningful sequences _between verbal
,f learnin'g/ and the 1earning of cognitive strategies.’ Thus, we can single out certain
. knowledge base areas (such as psychological testing) which we might want students to
learn before they become too heav1ly 1nvolved in the more complex learnlng of cog-
nitive strateg1es, (such as us:mg test 1nfom)atlon in counseling). My analysls will

' hopefully clarify this sequential relatlonsh1p. N




! :.’ Designing Instructmn for Verbal Infomation Learning

. Facts to be learned need a meaningful context and bodies of knowledge need

to be orderly or-organized in some fashion to maxnmze ‘the learning "MucH of this
a

kind of material can be developed in :md1V1dualized instructional packages follow1ng

good pr1nc1ples of instructional design. (See, for example, Baker and Schutz, 1971,

-

Gagne and Brlggs 1974) .. This 1ea.rning may take place independently of the class—
JE \ :
room Evaluation can be criterion referenced ‘through testing that essentially asks ’ | \
o ’ -3 ! t . - . . . . : "
N the learner to state in some way what has been learned.'

~

N T have produced such a learning package for the bas1c conceptual content of s1x
N\,

counseling theories. (Cook, 1974) Other examples o>f information learning in

- counselor education would 1nclude occupational mfomlation vocational development
theory, dedision making theory, concepts of psychological testing, ethical standards
informtion and referral resources, and a variety of psychological and socmlogical
, w,the'ories and concepts. . . ‘ ] /

‘ As I pointed out above, there is'.no inherent sequence within the verbal in-

A fonnat.ion learning category for counselor education. Furthemore, we are also sa.fe
in assuming that much of the knowledge base leaming that we would expect froni our
students in counselor education has already been learned before beginning the pro-
gram. This means that the learner may provide his or her own seqnencing in accord-

. ance with previously learned knowledge By offering a variety of knowledge/infoma.—

’

tion lea.rning packages and criterion referenced mastery tests ass001ated w1th the

i

'attainment of certain competenc1es, the lea.rner can proceed at a rate and in a

sequence that is most suitable for h1m or 'her. ‘ y y a
/

‘ -

In my Judgment the category of verbal 1nformation learning prov:Ldes the most .
systematically accessible learning area in counselor education for improving lea.rning
efficiency and designing mstruction that can be meaningfully /related. to performance

objectives.




De’si‘gning'Instruction% for Learning Cognitive Strategies

Des1gn1ng 1nstructlon for learning outcomes related to cognitive strategles is.

i

much more complex and requlres some careful analys1s. A cognltlve strategy is an

1ntemally organ1zed skill for a.rr1v1ng at novel solut1ons tb problem s1tuatlons. Thls

is not the same as applymg a rule even a hlgher order rule to a s1mllar class of

s

problens where “the solution is basma.llv the same each tlme This vnuld be a lower

1

level mtellectual skill. . ’ . - ' R //,

/
Oognltlve strategles represent in one sense, the capability to deal with life
s1tuatlons by mtemally organlzmg strateg1es for coping and taklng necessary action
to deal w1th the environment. This is fundamental to healthy ex1stence. We recog-

nize that any cognltlve strategy 1s dependent on the necessary development ofr ..

that some solutlons may be precluded as options by environrré'xtal circumstances. But
given whatever condltlons lmn.tlng or otherw1se the caps b111ty to utilize effectlve
cognltlves* strategles is an important human capabJ.lJ.ty.. f ' . ‘
‘One ‘Amportant area of human concern for which counseling is sought can be
broadly classified as a breakdown in effective use of cognitive strategies. 4n
* inability to make decisions is just one example of an underdeveloped capability 1n
the cognltlve strategy functlon The task of the counselor in suph a s1tuat1on m1ght

11terally ‘be descr1bed as helplng the cllent to improve his or her cogn1t1ve strat-

\ egy capablllty, ThlS is essentla.lly a 1$earn1ng situation and one that br1ngs a . :

\ close identity of counseling with the learning process.

|
mtellectual skills required for a part1cular problem solutlo}ﬁ We also recognlze
[ /

\

,
\

| . =
There are a range of oounsellngg procedures that may be appropriately described
as cognitive strategies. Oounselingi for improved decision making skills is one

example. Rational-Emotive Therapy is essentilally a method for promoting cognitive
: L E =
restructuring so that a more rational (i.e., cognitive) approach may be taken toward

/ i
solviné life problems. Many behavioral counseling strategies such as contingency

<

g

i~




problem s1tuatlon for the unselor which provides practice in the use of cogni~

which the capablllty can.be practiced.

. " 7 oo i - -
contracts and behavmr rehearsal 1nvolve the use of cognltlve strategves

In-a. oompctency based program, the counselor educator would need to 1dent11”y

for the student a range uf cognltlve strategy optlons for helpmg cllents solve or

< ’ -

deal wn.h a varlety oi personal/devélommental problems The 1mplementatlon of these
astrate ies’ \J.\n counsellng ca.n often be descrlbed in the Opera.tlonal terms required

of competencyhsed mstructlon. But fundamentally the perfonmnce that is 1nvolved

%
e

in demonstratmg cogmtlve Strategies is the originating of novel solut:ons to
™~

N

problem s1tuat10ns
m = - ‘

Slnce the oondltlons of 1nstruct10n for learnlng cognitive strategles can only ) ‘\

have an 1nd1rect effect upon the1r acqulsltlon or 1mprovement the, learnlng sltuatlon . )
i
|

cannot be dlrectly controll d (Ga;,_s',nel and Briggs,\p..48). What is rec‘lulred, then,

'is the prov1s1on of a variety of opportunities for the use of cognitive strategies. .

Every new client, indeed every new contaot with the same client, provides a unique

4

+
tive strategles 1 A varlety of problem solvmg strategies for counse‘llng may be ‘ J

learned in the form of new knowledge but the appllcatlon of those strategles

PO

requires the mternally organlzed skills we call cognitive strategles This is a -

creatlve process that ‘can only be developed through exposure to opportunltleq in

\

" Many such opportunities in oounselor educatlon can be structured and simulated
\
outside” 'the context "of. actual counsellng experience. Such structured learning
. . . % ] N N
l | L

El

1'I'hroughout thls dJ.SCUSSlon the use of the term cognitive strategles mst

- be understood in its specific use as a type of learning outc as earlier
'deflned It is not equated with any particular counseling strategy of clas L
of strategies. We are only saying that a wide range of co lor activity o

when counseling 1nvolves the use of that mental capability we ca.ll cognltlve
strategy. . ;

)

S 1)

[ v .
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\ \ 1 R
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4

experlences 1nclude role playlng) dlscussmg case mater1aI viewing fﬂms, .llstenlng
to tapes. But the further removed we are from the actual sittation of use (prac- '

tlcwn or actual co sel1ng position) the more 1nd1rect the. learnlng experlence must
\ . "y
. be. Sa.nqe“l is ot reasonable to assume that there is a single or "“correct" way

LY A

to deal with any pa.rtlcular human problem ve must stres., the development of the

capab1lltg to \\ork eff.ectlvely with p*oblems as the learnlng outcome we desire. . R N

We are clearly at a much hlgher level rof learnlng complex1ty than we were w1th\

- L)

verbal 1nfonnatlon learning. -~ We must deal more indirectly.with the attalnment of

‘the learmng'. outcome and we can only infer from indirect indices of performance that

1

Y
- -

learning has taken place. - ’ R
. -It may help to clarify bit more the' .nature,, of: this learning category in coun-
selor education 1f we focus 0\3 a typlcal counselor educatlon learnlng experlence often
called ”responswe llstenlng" There are particular klngs\ of verbal responses, for
‘ example, verbll reflectlon of client‘statement, that Lm prmciplehcan be taught and
learned in counselor educatloon:a\ On closer' inspection, however, this verbal response -y

learning"can,not be reduced fo ei her information leaming or the application of a rule.
’ > » . . L4

-

R 5 . - o - . . :
\\\ Each client/ respogse is unique) 0 ch client response occurs in the context of a

|

" commmnication process. The 'coﬁnse&or may be able to l arn a class of verbal counselor

. “

responses, b'ut the process of util1\m.nE, that class ‘of responses in a counsellng “inter-

v1ew requlres the internal organlzlng sk1lls of a cogn1t1ve strategv _Even 1I ’the )

counselor is primarily just l1sten1ng\, there is cogn1t ve processmg and orderlng of ‘

information going on .at a conscious le;{\el ,
In my opinion, any analysls of the\\cormnmication process in coths liné that .

reduces the process to a collection of ferent verbal response sk (S may enable

) JC |

the direct teachlng of those skills, but t w111 interfere, with the learnlng of the

more complex process of cognitive strategms In such a complex cormrun1catlon pro-

*

‘cess as counsellng we also encounter ‘rhose inner, attltudmal factors that further

l " . . ’-
Q ] . ,.11 A
Provide , T ‘ " 4
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e
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~

1

‘. compllcate the learning proce/ss and Wthh are not subject to operat:onal ana.ly51s

. . - \\
i‘or mstruotlonal purposes . . <. h (AN

To sunmarlze ‘the learnlng of cogmtlve strategxes we must recogni ze that thls
I

»

higher order of complexity increases the dlffaculty of dei‘lnlng compe*encles in a

!
d1rect way, of de51gnlng direct means of 1nstfructlon and of, evaluatlng tne attaln—
& = o

ment of competencles by dlrect mea,ns Inor r for competency based learning of cogn:L- .

t1ve strategles to take place, the couneelor educator must be w1lllng to forego

°

. dlf"ct operatlonal speclflcatlons Qim competenc:es to be 1earned and move to a- -

mox:d’lndlrect statement of those compe ncies. One type of 1nd1rectly stated - '

J ~
comf?etenr'y could rélate the- lea.rnlng to .the\attanment of certain broad tcomes, ~
/ } s

) N
w1th clients tha\c\ would' result from’ acceptable Yerformance. lnstructlon 1 ‘methods,
. A ot M .

A ‘e .
in turn, must also be indirect and primari allow for a range of learni g situa~-

tions or learning experienc'es in wifich the cognitive stra\tegies myy be tried .out, v

” These experlences can certaln;ly be graded somewhat from smple to complex and .

fmm pa.rt1a1 or. lmu.ted to a oompleted ser1es of counsellng contacts -

i -
Y . . -

’ A'I'I‘ITUDINAL LEARNING THE INNER DIME‘ZNSION - >

If there is a fundamental or generlc learning that is basm to the development

of the. counselor, I would say that it would be the 1nner development or attltudln/al

» \ »
*-is not to ‘say that consc1ous lea.rnlng exper lences are not Jmporta.nt or do not-in- )
fluence attltudlnal and inner developnent l'pey do. But they are not the-only source
of that development. A ' . \ V.

» - ~,

- . ' b

Gagne and Brlggs 1n dlscusslng attltude learning focused on the 1nd1v1dua1 s

personal actlon througfi chm&s ma.de as 1n£err1ng the presence or absence of an
- Y > {
internal state we ca.lI an attltude ThlS poses some.thlng of a dllerma, hovxever

when we focus on attitude learhlng . - . . . b ‘

- . -
. . v PN
. .
.

~

. . -11- ; ) R . . . . 0

. + -
¢ . LI
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develo nt tha.t amanates from the unconsxlous 51de f tbe hmran personallty ThlS o

N
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Vi : It we deéfinc a particular desired attitude as being.inferred from the hehavior
- . . ) .i /' - . x 1 ‘
. of the individual then why not simply try to change the behavior directly and assume

? : that the appropr1ate attltude will follow" This is ‘essentlally what Gagne and Briggs

~

7/

suggest in the two. basm_ways they approach_ att1tude learmng (p 63-65)
! ]
* The- fl}St approach 1s the d1rect method of re1nforc1ng the behavx(ﬁ' that is

¢ mamfested by a partlc\rla:rly des1red attitude. The assumptlon is that"success"ln
e perfonnance w111 ledd to a favorable att1tude toward that hehav:.or This approach
1t seems to me, does not. re.qulre any asswnptlons about or concern with att1tudes

! : 4 ‘. - K
) per se. \‘R{her it goes dlrectly to the behav1or as the easiest point of access to
. R \ B .
the chicken-egg relatlonshlp between attltude and behav10r ) y ‘ * ‘

v - ,.-‘ ~ . : o

A second approach to att1tude 1earn1ng is the. 1nd1rect method of mode11ng By T

-

y,".-".wa;cchlng someone else act 1n a partlcular way, and by seeing that person. atta1n

A, - N
: success a.nd take satlsfa.ctlon or pleasy{re in that success, the 1earne%‘ 18\ v1carlously
~

¥

remforced for dup11cat1ng the performance. i}Such learning must assume uhe capa- . -
* ‘ -
b111ty to dupllcate the°mode1ed behav1or In addition to th1s Gagne and Briggs

p01nt out that "An attltude of respect for or 1dent1f1catlon with the hwnan modeL must

“preﬁerably be already present in the 1ea.rn r." (p 65) This br1ngs the problem full

c1rc1e Where does that at1>1tude of "respect"come from wh1ch 1s a prerequ1s1te to e

‘ 1earnIng the modeled behavmr"

We car\l find a snnllar problem of att1tude learnlng w1th1n counselor education

(4 s

when we exa>n<1e the modallty of client centered therapy Carl Rogers has argued through— e

ool

out his wr1t1ngs that the fundamental requlrement of effective c11ent centered counseling
. is the att1tude \f{condltlonal pos1t1ve regard toward the client and the att1tude

of genu1neness on thepart of the codnselor that 1s effectlve in bringing about change

-,

in the client. A I _. . \ /
m ) . o \ L B /
- '$ N :#,', . '
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o /\-‘Wk\at\ls typlm.lly taught, otten through modeling the behavmr, é*'e those

"responslve lis enlng skills" of restatement reflection, silence, smmar mg a

model of the cllent\ S concerns, and focused statements of the client's pro J.em We,

appa.rently assume that 1f students can lea.rn to behave as we ha\fe, th°§, will 1earn

the approprlate attltudes According to Gagne and Brlggs 1f thn stvdent sees us A 7

model the behav10r sees that we are successful and derive satlsfactlon rom our success,

4

and- 1f we have th/e student's respect, the at tltude may be ;Lea.rned In ractlce however

R

the only t ng that we can count on being 1earned are the partlcular sk ills that arf-“

We must ask whether there m1ght not ‘be .mportant' mternal states’ or att1tudes .

for effectlve oounsellng that can neJ_ther be mferred from behavior nor influenced by

/

behavior or any other consclous activity? Only by assummg th1s poss1b111ty can we

i ' break free of the tautologv that 1denx,1f1es mternal states w1th external behav1oV
P Relnforclng désired attitudes (1 e., behav10r) or offermg a human model of a 7 \

‘ des1red att1tude (1 e. behav1or producmg success and satlsfactlon), seems to in-

volve on1y the pr1mar11y conscmus/cognltlve 1earn1ng process that we ha‘.e already
| U
d1scussed In any case, the behavmrs that we want counselor eaucatlon students to

1ea.m are almost’ excruslvely some type of verbal bekaviors. - The behavmral .ch01ces

‘are among classes of verbal’ response patterns, including silence But the attltudes

r

that we cons1der mportant in counselmg are in some sense affective and theLefore,

’

‘not” totally subJect to eonscious ego coyol Attitudes as feelings cannot be.
L

7~ taught, they can only be ¢évoked. Such evocat1ve methods require an a1together d1f-

e

/
7 -

/@ent class of 1ea.ming experiences and camnot be defined in operatxonal terms

- *

What ‘'would it mean to specify an att1tud1na1 competency as "the abJ 11ty to comunicate

|
uncondltlonal pos;trve rega.rd"" And is that equlva,lent to "the ab111ty to reflect

- o i J

']

. . q . L
c oy . . . ’

b
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2 client feeling‘ )'espons/e' ace urately enough that the client accepts the smtvmlent

\

as an adequate reflecuo'\ of tnose J:eelmgs""
- JReoo o Lo ] -
Attitude Leaxriing: Beyond Cmpe‘ts'mv BasedAInstmction :
\ om s ‘
The en*flre ,prem.tse upon whlch oon'“etency based program rests is an external

prenuse Competenmes are deflned a.> operatlonu pcrf oxrmances that can be observed

Lo

.

ana cvalua!:ed throu,,h direct and md.:cect mpans

Thls precludes the spec1f1cat3 on

vor any (.m*;petenoy that does not haVe an external referenoe pomt Trom which the com~

'petency “Gan be .nferrgd As iar as the learning s1tu..t1'\n goes, then, t'e 1nference be- ]

comes ra\,her ummporta.nt and the exLernal reference p01nt is the forus.

—

-9 If houeve;: we 1ook to ther unconscious dlmenslon of the hwnan personalj.ty ard

&

assume that there is an inner - mfmence or immer w1sdom that touches our »thousbts‘
/

/
feelmgs and behaV1or from within, then we are nd longer dealing with the samo-rk nd \
/

of 1earn1ng for which we can state obJectNe”s/;nd design instruction ( at least not

— -

T e e

i =

the kmd of 1nstruct10n that has been dlscuSsed so far).
The questlon must oov1ous1y be raised,- then, if we assume there are mtemal \
states that are unlnfluenced by oonscmus expem.ence of what concern should that be \

to the plannlng'ef a counselor educatlon program" Of course, 1f the assumptlo'l is

rejected as untenable in thz. first instance there is no 1ssue to deal with,

If in-

l-,g

ternal states or processes are not dlrectly accessible from without, then they don't

mati LPI' On the other hand, if the assunptlon is rendéred tenable by elmlmcal ev1dence .

then counselor education needs to deal more dlrectly with th1s important human reallty
i In order to deal with this issue, the _premise upon which it is based must at least
be understéod if not accepted It is th1s The totallty of the human psyche en-
The two are not dJ.Lhofomous but

exist in relatlonshxp\ to each ot:her on, a contlnuum a.nalogous to llght ang darkness,

compasses both conselousness and unoonscmusness

the extent of one is ialways relatlve to the extent of the other. Some of the contents




!
,,
-

o . =15+ - 7 <L
- ) . . . L ] . N . . \:
of our unconscious selves consist of once.conscious, now repréessed or forgotten ex-

perience But at the deepest level of the a.}conscmus there is,an a.utonvomousJ dncctmg (

i pr1nc1ple that emerges 1nto consc1ousness only in symbollc form. It ca.rrles meanlnfr

BN

to our. 'a.vareness thmugh dreams, v1s1ons the creatlve 1magmat10n art torms and

' our creat;uﬂty or z{n inner wisdom. In th1s ‘Sense we cannot teach it anything' from the
/

|

!

twilight imagery. This pa.rt of our unconscmus can be understood as the source of . ;
|

standpomt of our conscious lives. Rather our’ conscmusness can learn from 1t snnply

¢

by coopel atlng w1th it, allowmg 1t to have access to our awareness by payz.ng attentlon

to the tom and the menner 1n wh1ch 1ts nessages come. Once these messages reach con- .

L o ——

— i sc1ousness they do not need to be "understood" in an 1ntellectual sense. No analys1s

of ,_them is necessary. Rather the energy that they bring to ogr conscious lives is in -.

itself a positive, directing, and enabling force for our outer living. . (See:. Jung, 196 ,

Progoff, 1973, 1673b) .- - - CSL T L

~

I recognlze that the precedlng paragraph must sound strang@ mysterious and to \
some even 1ncomprehens1b1e espec1al ly when Juxtaposed to what preceded it thus fa.r |
That is a functlon of the necessity to use a dlfferent language even a different styl s |
when speaking of the deeper aspects of the human psyche. Bnt if th1s descrlptlon is
accurate representation of empirical experience, thenh this has very 1mportant im-

pllcatlons for counselmg and the preparation of counselors

o

The Unconsc1ous Perspectlve
k

Depth psychology has been all but ignored in wunsel ng psychologv, the "big

' brother" of counselor educatlon ‘The "Godfather" ch\nl al psychology has drawn pr

X \
arlly on Freudlan psy 'chology when 1t has pa1d any atten7 on to the unoonscmus at af*l\.
Psycl;uatry t1as been dommated by the Freudlan view, but' has had little or no effect

\

upon coun\sel-or educatJ on in any case What I am pro :Lng as a depth psychology p%r—
spectlve however, is not the more reductive v1ew o1 Freud but the hOllSth view ff K

.'

/ . .
C.G. Jung. Within counseling psychology and co*lnselor educg.tilon the‘theors.st and
9] o

) A ’ \ .
~ . x <. - N , b
. / ‘ N . .
Ao Provia c : \ R \ \
v . / . ) &‘\
e e e CL L e e s . [T T [
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bractitioner who has come closest to articulating this view is Carl Rogers. Yet,
" even Rogers dqes not deal very explicitly with unconscious forces. But his principle

of "growth di?rectedness" is similar to the autonomous piart of the psyche described . N

byJung f - ‘ .' " Ce

rs l

&qud Roi,ers we could say that all the magor contemporary modes of counselmg

.

that might typlca,lly be mclu"ded or touchied upon in counselor education prograrrs focus
on_ the conscmus side of the human personalltv Those operatmg closest to the un-

; consc1ous side would be Adlerlans Gestalt theraplsts and Transa\tuonal Analysts.

Rea.llty Therapy, Batlonale-Enotlve Therapy, and the wide variety of behaV1oral mod-

X4

’ a11t1es operate almast excluswely in the fran\lework of conscmus/ cogn1t1ve/behav1oral ;

aspects of the human. personallty - - ' )

"It is this end of the spectrum tha.t' is most amenable to specification and there—

fore to competency based systems approaches But as soon as we move toward the un- W
conscmus d1mens1'on we are moving away fmm competencies and into affective, in~ ‘ ’
terhal attitudinal experlencmg These are not directly defmable nor d1rectly ed- N
ucable They are, however, mportant mfluences in the 1nd1v1dual human pers’onallty f,-
h and in the counselmg relatlonshlp Problems of unconscious projection that affect
| N e

both the counselor and the counselee for example are seldom dealt with in the typlcal ,

counselor education program because they can‘t be contained in a "ccxrpetency" or

, ,
; : :
a "performance".. . o

I believe that the f171d of counselmg and its "blg brother'* counselmg psychology,
/

have been generally depr;Lved of the dimension of depth psychology, except for a 11m1ted

relatlonshlp w1th Freud. L1m1ted to’ Freud however, depth psychology remains a largely

" rational, conscious undertaklng focusing on analytlcal intellectual tools for approach
ing the unconscmus These tools have been largely escnewed by counsellng psycholo-

glsts 1n favor of more cogn1t1ve/behav/ﬁ'al strategles that largely ignore the uncon~ . .

v 4

; ¥
o
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- scmus Furthermore; the range or ‘problems 1dentif1ed as the domain of cOLX?seling
has generally been lmuted to the concept of "normality" and V1ewed in \.the context
of general htnnan development This has led to a focus on consc:;pusly developed
Batterns of behav1or Skills a.nd stratégies are primarily a addressed to d1rect
r%ther than indirect treatment of problems The maJor "non-direct ive" treatment
Client—Centered Counsellng, ’ssumes an "1nner directedness" yet pays little attention

" 1n its methodology to anrthlng more than the verbalized affeet of the client. The

3

personallty theory upon which it is based attributes the development of self—concept
problems to inadequate or negative 1nterpersc7»nal (1 e\’. , enV1ronmental) mrcumsta.nces.
The solution to this problem is to be found in the spe01a1 relationship offered by

" the counselor a necessary -and sufficient oondition for client Jmprovement

\: What we are left with 1s an overwhelming emphaSis on the development of par-

\
ticular 1nterV1ew1ng skills on responswe listenlng skills on the appllcatlon of

A

a w1de range of Specific treatment strategies mostly behaV1oral 1nterventions or

V

3

entirely from the perspective of conscious lea.rning Even the relatively limited

-
view of the' repressed unconscious is hardly dealt w1th in the. learning situation

s
A

of counselor education.
At the same time the oounselor s level of self understanding is considered
of g'reat mxportance for the development of appropriate empathy, unconditional regard
the ability to listen openly, and so on. One S own hané-ups, neuroses ,;'or other
psychic difficulties are to be bronght into awareness and under control through one _
" or more of" the Same approaches that are be.mg taught as the basis for counseling
N campetence. Yet, self understanding developed on that bas1$ cannot go any ;furthér

/ a
than the perspective of the oounselor education program itself which in most cases

3

begins ‘and ends with the conscious ego. The tacit assumption is that the psyche

% . . \
.+ equals ‘consciousness.

EKC

ot rodded by £

T s ~

cognitive- \mterVentlons. The etiology and dynamics of human behavmr is v1ewed almost A
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v ThlS truncatrd view is good for- systematizing prograrrs and developing competency i
based mstructlon but I belleve it reta.rds the development of our students and im-_"
pedes or at least lmnts the kind and quallty of help that counselors. might other-
wise be able to offer md1v1duals. ’ . . ' “ ,
7 I am proposing t we expand our -horizons and make it possible'to move beyond‘
the limits o} cmé::y based prograrrs without necessarily SaCI'lflClng the. 1ncreased
eff1c1ency an 1mproved specificity of those programs w1th1n the parameters that
allow for suc speclflclty * This requires that counselor \educatlon prograns prov1de

' for'a k1nd of second learnmg track to slmultaneously accomp\any the competency based

learnmg track already descrlbed The rema:Lnder oﬁ this paper ill attempt to br1efly

sketch what that second ‘track mlght -look lJ.ke in practlce. .

l

/

. Learnlng From Ouxf Inner Wlsdom The View From Within )

l

Psychlc hea.Ath is to be understood as the ma1nta1n1ng of a balaglced relatlonshlp
between the conscious and unconscious aspects of the psyche. kNeJ_then is to be sac~
,J pflced to the other or the psychologlcal health of tne perSOn w111 snffer. L
' I‘rc:m the pomt of x<1ew of ego psychology we’ can readlly underst d how weak egos
or "low €go strength' can be a problem :for a person. But unless we .can also view the

psyche from w:.thm we cannot see as clearly how the super-ratlonal eéo mflated or

. "head tr1pp1ng" person will also be in psychologlcal dlfflculty. If tk}ere is an auton-
omous apsect to our unconsclous side hat brlngs 1ts own w1sdom and dlI'LCtlQIl and Voo
movement mto consciousness through 11c means " then 1t would follow that to

cooperate with that movement w111 be to cooperate W1th the healthy growth of. the self.

This is the assumpt'lon I am makmg Th1s is not the place ;Lto review the emp1,r1cal/

experlentlal eudence“that supports this asswnptlon, but i ‘stead I w111 clte Jjust a

:few of the sources where the ev1denc%1s dlscussed Sufflce it to say that this v1ew

\\
of the psyche is predom:mantly based-pn the work«of C.G. Jung as extended by Ira

/ .
Progoff (See: Jung, 1960 Progoff, 1973 1973a~\ 973b) . 4 b

!
'1\} "1 o
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If couniselor educators take serlously their concern for the growth in self
understandmg of their students, then 1t must follow that th1s more holistic v1ew ‘
of psychologlcal health would be h1gh1y relevant to that concern. What remains is to

suggest the k1nd of 1earn1ng experlence W1th1n counselor educatlon that could be

— %.&

structured to promote this kind of self development

The use of the Intens1ve Journal (Progoff 1973 1975) or some similar klnd of,

psychologlcal workbook provides one basis for a structured learning experlence to

promote this cooperative relationship with the unconsclous.,
"'l‘he Intensive Journal is a unique personal workbook structured in such a way
as to make it an active 1nstrument not simply a passive recordlng instrument like a
d1a.ry The :mterplay of exerclses a.nd technlques that have been developed for its
use builds a movement w1th:Ln the person that propels h:m forward in his outer life. .\
® * The Intenswe Journal _thus enables a person progress1ve1y to restructure his life \

goals at h1s own tempo and in his own tems." (Dialogue House Assoclates Inc)

The key to this process is found in the "nonanalytical methodology that re,flects

ha.nnonlously the creative Elan of life as that 11fe-;force is moving at the depth of

o . the individual psyche'". (Progoff, 1973b, p.x) In contrast to the ratlonal method of

analysis, the'nona.nalytical method is more ps lche—evoking, directing our attention .
"to those 1eve1s of huma.n experlenee that are not directly access1b1e to our personal

or subJectlve consciousness. We are not consclous of them, and to that degree we may--.’1.

K

say that they are part of’ the unconscious. They are not however, composed o?[\;h‘ermants -

~

of repressed past experlence what Freud called the unconscious repressed and Jung -

<

~called the personal unconsclous neither do they belong to those half-unconsclous levels

1

that condltlon social behaV1or and form the realm of Zthe 1nterpersona1 Beyond the person-
al and beyond the mterpersonal the sy'rbols of the depth d1mens1on reflect the organic '

and the elemental ground of life. They are transpersonal " (p.xiv) - ‘ /
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Having a method such as this to enable the counselor education student to work

in h1s ar her own md1v1dua.l llfe and to have opportunltles to dlalogue about one's
1nd1v1dual growth in this way, muld prov1de a parallel track for md1v1dual 1nner
/ h -

development to accompany the ot?:er conscmus developments prnmnly cons1stmg\of

' knowledge base learnmg and cognitive strategy practice. Such a ‘program would provide ,

. v,
a total learning experienoe /rather than a partial one..

In such a program oompetency would no longer be l1mlted to a definition of knowl-
e edge learned and certaln performances demonstrated Rather competency would encoim-
_ pass those definitions and a.lso the development of an 1nner awareness that would
1l}umlnate and guide the sen51t1ve use of all those competencies for the beneflt of

persons seeking cou elmg help This increased 1nner awareness would be as rele-
.vant to the organizational functlons of counselors as to the individual counsellng

functions. e ‘ - ‘
\
W1thout th/ls dimension mcluded in our counselor education programs, I believe

R

that canpetezy based - programs and the systems approach that faollltates the1r

development will not produce any better counselors tha.n are now produced by the

most tradi/ 1onal prograns we have. In whlch case, I do not belrfe:\/e that the effort

“involved’.’-,in bringing about such cotnpeteﬂcy based .program changes would be worth much.
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