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- Studies over the past five years within Arizona show -
parents as the most influential sources of the student's

- occupational and educational c¢hoices. Because of parént ' :
: ; A '

influence and the community interest in career education,

- ' it is strongly recommended that the content Oof this unit

be reyiewed'with parent advisory groups. ’ f
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CAREER EDUCAT IO
RATIOWALE

‘M@«

) "Reinforcing the three R's - relevance through
. . Career Education" is the refrain echoing across NI
the countsy today. ) T

Career Education combines the academic world with the

world of work. It must be available at all levels of ed- . )

ucation from kindergarten through the university. A ~
‘ __~complete program of Career Education includes awareness :
- ——"  of the world of work, broad exploration of occupations,
) in-depth exploration of selected. clusters, and career

4 preparation for all learners. This calls for all basic
education subjects to incorporate Career Educatiom as
an activity. Education and Career Education are synony-

mous terms.
\
\

GoaLs OF CAREER EDUCATION

LEARNING TO LIVE — means promoting thé learners' aware-
ness of their capabilities and developing their ability to
deal with leisure time and society in general. :

LEARNING TO LEARN - involves motivating the learners so
that they want to learn the basic educational subjects.:
This can be done by making the subjects meaningful and by
relating them to the real world of work. ;

LEARN TO MAKE A LIVING - means preparing learners so
) , . that they have the capability to support themselves eco-
. nomically and to become productive members of the community.




THE FUTURE ME

This instructional unit, which relates to the Career Education
~outcomes, has been field tested in the State of Arizona. A
report of the field test results is available upon request.
This unit is a suggested procedure. Feel free to adapt it

to meet the needs of your particular students and situation.
The following are suggestions made by the field test teachers.

OVERVIEW:

l. Generally, the lesson times indicated should be
increased - or - you may want to do the lessons in
30-minute segments. \ "

2. You are free to add guest speakers, and other resources
and activities which you feel would enrich the unit.

SPECIFICS:

Lesson 1
You might want to divide this lesson into two sections.
For example, begin the second day with page 24, "on- :
the-job training." .

Lesson 3

Provide more directions to students on how to work
in small groups if they are not accustomed to.doing so.

Lesson 8
. .
Depending on your group, you may want to find synonyms
for some of the vocabulary on page 153. Be careful if
you do, because the terms occur in later lessons.
Lesson 9

You may want to divide this into two sessions or adjust
the time schedule. .

Lesson 11-12

Using your own discretion, you may want to combine these
two lessons because of their similarity.

Lesson 14

You may wish to divide this lesson into two s2ssions.

<
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UNIT DESIAN

OveraLL PurposE

This instructional unit will become'an integral part of
a total K=12 career education curriculum. This unit has
been developed to afford the instructor maximum flexi-
bility in its utilization.| When planning for the use of
this unit, it will be helpful for the instructor to give
attention to the following| characteristics.

.

o
{
i

Ty

GoALs

The.-unit goals of this career education unit are stated
expectations toward which the instruction/learning effort.
is directed. It is intended that these unit goals be
implicit in the total curriculum and also consistent with
the accepted maturation patterns of learners.

AN

PERFORMANCE OBJECTIVES

The pexrformance objeétives are derived from the unit
goals and are inténded to.specify the expected behavior
of the learners.

A * -

LESSONS

The lessons will help the instructor meet the perform-
ance objectives and are designed to assist learners in
understanding how present experiences relate to past
and future ones. .The lessons are broken down into

\
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.several parts. Before the main-body of the lessons-are

described, key itéms are presented: the concepts, the
estlmaﬁfa time for delivering the lessons, -the vocabulary
introduced, the resources required, and the instructor
preparation tasks.

.The 1nstructor procedures are presented in three sections:

INTRODUCTION. This section proV¥ides continuity with- k
in the-unit and makes the learners aware of what ‘

ey are to. accomplish, how they will accomplish it,

and' why they are studylng the partlcular concepts of S
the lesson. ‘ .

TASKS. This section provides a detailed. descrlptlon
of the content ‘and Rctivities used to deliver the
specified outcomes.| An attempt has been made to - ) o
ensure that the activities are learner-oriented, free. F
from irrelevarncies, \i nteresting, presented in small, -
sequential steps, an% complete. Each lesson in- ’

cludes tasks which allow the learners to practlce

the deslred outcome.\ Sample.questions and fespo ses. ,

are prov1ded along with suggestions to the instructor .

-

for accompllshlng the! task. ‘

SUMMARY. This sectlon\prOV1des closure oﬂ the lesson
and, if possible, a culminating act1V1ty for the
learners. It also p¥0v1des transition erm one lesson
to anothex , ;
On occaslon, supplemental activities dre presented to
assist in obtalnlng the desired learner outcomes.

\ i
\
i

RESOURCES o

Instructional resources (materials, equipmeﬁt, and/or
persons) are suggested in the lesson. These resources
have been designed and developed so that an instructor
may “deliver the lessons with minimal preparation time.
Worksheets are prepared so that an instructor ne2d only
take the page in the unit.and use it with an opaque pro-
jector or prepare a transparency or ditto master. A
unit resource profile- has been prepe red and is prOV1ded
in the early part of the unit. Materlals used in a les-
son are located at the end of that esson.

\\

i1 *
B




AsSESSMENT PROCEDURES

The purpose of the assessmént procedures 1s to determine
the learners' level of achievement of the performance
.objectives. The descriptions, directions, and keys to
all items are presented along with the lesson descrip-
tion. Assessment items are.placed directly after the .’
lessons, but before any worksheets. This will allow the
instructor to administer the assessment item(s) after
each lesson. Howevet, it is proposed that the itéms be

grouped dnd administered as follows: X

Lessons 1, 2, 3, ¢4
Lessons 5, 6
Lessons 7, 8, 9
Lesson lO‘

(15 mlnugés)

—

(10 minutes).

(12 .minutes) °

(7 minutes)

V'

\ -
Most of the items may be used to preassess learners be~ -
fore they begin the, unlt if the 1nstruc§pr desires.

;
/

* /
INSTRUCTIONAL STRATEGY GUIDES /

The unlt contains several types ot instructlonal stra= . ..
tegies: role playing, discussion,” question and answer, :
‘giving directions, and pantomime,., Instructor guides

for these strategies are presented in the appendix, with
" specific references given in the lessons. A unit.con-:
tent strategy profile, which is alsq a quzck reference.
to the strategies used in each lesson, is provided in
the front part of thlS unit. A

|




‘ness of careers and

‘ences’.for occupational preparjtion <nd work
. Viewing working roles in relation to tpese

3
~
~

The purpose of this uhit is to develop a greater aware-

is directly ¥
nd prefer- i &
ituations. - N

occupational successi Occupatfonal success
related- to a workér's abilitigs, interests,

a realistic picture of the futyre.--

A major emphasis is placed on the \earqer'é self-undex-
standing, 'as well as on .the realization that individuals

- differ in many ways.  Those things preferred by one

person may not be preferred by another. What are con-
sidered advantages .of a .specific career for one person
may be considered as disadvantages by 'someone else. .

This unit emphasizes that decisions and actions in the
present will have an effect in the future, thus bring-
ing a sense of meaningfulness to career planning. A
final ‘application of these concepts occurs when the

,le@sgsrs compile their information and identify occupa-
tio

which be&t .suit their abilities, interests, and
preferences at this time in their lives. Individuals

can raise their chances of success by understanding them-

selves and planning wisely. They should also understand .
that some unforesgeq\and uncontrolled event may cause :
them to alter their plgps at anv, time during their lives.

|
1
|
i
i

INTENDED Ust OF Thic UniT

This unit was'aévelopéd by expe%ienced éIEssrggm instruc-
tors and reviewed by curriculum personnel not aésocig&sﬁ\

1




\
with its developmental status.

. o
GRADE PLACEMENT

I 7
Fift@/érade \
| e o
\ R /
SUBJECT AREA /

Social studies, language arts.

_DURATION

Ten hours
i

GROUPING

Large group

PRePARING To TEACH THIis UNIT

The Unit Profiles following this section have been pre-
pared to give you an overview of the time, content,
instructional strategies, and resources required for
delivery of each lesson in'this unit. These profiles
provide a synopsis which will assist you in gaining a
general understanding .of the entire unit.

_SPECIAL CONSIDERATIONJ )
» ‘/ N .

_er in a temporary folder provided by the instructor during
“* -~ _~ the first lesson. .These materials will comprise a booklet
! - entitled The Future Me. Appendix B contains a complete
copy of the learner's booklet. ’

9

All wofksheets and handouts should be kept by each learn- .

-




" The 1nstructof should frequently emphasize to the learntm

..in each of these areas.

The learner s answer sheets for Lessons 7, 10, and 13
should be dupllcated, folded in half 1engthw1se, and
distributed by the instructor so that the scoring pro-
cedures in 'the right column are not v1s;ble to the
learner.

~

ers that their physical makeup, ideas, and feelings

will probably change as they grow older, and that these
changes may cause a change in their choice of an occupa-
tion. The decisions and choices made during this unit
reflect current feeilngs and are not meant to be con-
straining. .

-
-

The focus of this unit is abilities, interests and
preferences as they relate to occupations. The learner
' looks at occupations according to personal criteria

The areas of working conditions T
and physical demands .are not stressed. Though an im- T
portant aspect of occupational decision making, these

areas were omitted to allow more learner‘lnvolve-

ment in the ablllty, interest, and preference areas.
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UNIT CONTENT/STRATEGY PROFILE

Lesson | Time Content Instructional
] ) Strategies
1 50 Learners will identify | Discussion
min. |and define levels of Questioning
occupational prepara- Worksheet
| tion.
2 30 Learners will identify | Discussion
- min. |the occupational prep- | Questioning
T B paration necessary for | Worksheet
-entrance and success
in specific occupa- AN
tions. -
3 45 Learners will name one | Discussion
min. [occupation of personal groups
S ‘ interest for each of Questioning
g the occupational pre- Worksheet
. paration levels. Interview
4 25 Learners will define ° Discussion
min. | the terms verbal, v | Questioning,
humerical, color aware- Worksheet
ness, knowledge, and T
coordination as they
relate to abilities
required for occupa- '
tional succsess.
5 40 Learners will identify| Pictorial pre-
' min. | abilities required to sentation
compllete occupational | Discussion
tasks. Questioning
Workshedt
\ 6 45 Learners will identify| Discussdon
: min. | occupations requiring | Questighning
a high degree Of each | Workshéet
) ability. o
7 40 Learners will evaluate| Ability in-
min. | their personal abili- ventory
ties and list occupa-

tions related to these
abilities.

Workfheet

¥

\\7‘\




UNIT CONTENT/STRATEGY PROFILE

Lesson | Time Content Instructional
- 1 Stra’egies
8 30 Learners will identify | Discussion
min. |five pairs of interest | Questioning
factors. Game
Worksheet
\
9 40 Learners will identify. | Discussion
min. |[occupations which re- | Questioning
late to each interest’ | Workshee&t
|factor. .
. 10 45 Learners will evaluate | Interest in-
' min. |personal interests and ventory
list occupations re- Worksheet
lated .to thes¢ inter- :
ests.’ L
.. i " .
11" 20 Learners w%ﬁl cate- Discussion
min. [gorize school activi- | Questioning
ties according to the | Worksheet
work situations listed S
in .class.
12 30 Learners will cate- Worksheet
min. {gorize occupations Discussion
related to each work Questioning
situation identified. ’
13 25 Learnexrs will identify | Preference
min. |their personal pre- inventory
ference for work sit- Worksheet
uations and list R
! occupations related to
these situations.
14 60 Learners will select Personal pro-
min. |occupations to :meet L file,

personal criteria for
educational preﬁégation
abilities, interests,
and situational prefer-
ences .

Worksheet
Discussion
Questioning

P




UNIT RESOURCE PROFILE

ra

p

Lesson
Number

Within Unit

To Be Acquired
By Instructor

Worksheet nasters:

Educational Paths to
Careers, :

Finding Paths to
Careers

Information sheet -
master:
Predictions About
Occupations and
Education

Visual masters:
buring the 1970's
Growth Will 'Vary Wide-
ly Among Occupations

School Enrollment
Rates Will Continue
to Rise .

2

Assessment itém

Worksheet master:
Particular Paths to
Careers =~ =

Instructor Information,
Sheet and Key That
Accompanies Worksheet

Assessment item

Information sheet

masters: ’
Categorizing Occu~

pations

Occupational [Facts

=

‘The Daily News’

Temporary folders
for each learner

4

.y -,

Local telephone
directory (for
instructor's use)

IS

Crayons’ (optional)

i

o
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! ~ UNIT REsOURCE PROFILE

B . L o -

Lesson \ To Be Acquired
Numbery \  Within Unit By Instructor
\ \ : ‘ -
3 /Worgsheet master:
' (Con't) Paths -to Possible T

Cﬂreers . \

{ \

] <,
Assessment 1tem

4 Worksheef master:

Five Tickets to ' Yoo
success \
’ Assessment item ' " :
5 Worksheet masters: Grease pencil for
Abilities and Occu- . use with trans- ‘
pationg parency /
Which Ticket to - , ' v . -
Success? . < -

Tickets to- Success

Visual masters:
Football player
News reporter <.
Artist
Cashier
Teacher .

(Use worksheet master

to make a visual for .,

Abilities and Occu- \

pations)

&~
S
L3

. Assessment item

~

6 Worksheet masters:
Recognizing Abilities
N _ Required - The Daily
News ¢

Abilities Workers Need| \




‘ \ UNIT RESOURCE PROFILE

‘

=

o To Be Acquired
Number ‘ Within Unit , By Instructor -

) 6 . | Information sheet
(Con't) |master:

Occupations and Abili-
ties Required

Assessment item
- 7 Worksheet masters:
- Identifying My Abili-

5 ties

Choosing Occupations
to Fit My Abilities

Assgssment item

: . 8 . |Sample chart: T Chart paper
: I Five Pairs of Ifdterest ) PR,
' . Factors B

. . . T
Worksheet master:’ a7
! _ Identifying Interest o
Factors

Game cards master
§ S /
Asseqsment item

i ! . 5
- ! 9 Worksheet masters:
‘ Following Interesting
Paths

R ! Occupations Relating C - Lo
to Interest Factors

Identifying Occupa- /
tions - :

Instructor information
sheet: .

f Occupations Relating

! ’ . to Interests

13




UniT RESOURCE PROFILE

) To Be Acquired
Within Unit’ By Instructor

Assessment item
©
Worksheet masters:

Identifying My
Interests

ChoosingVOccuPationsL
Matching yg Interests

Assessment item

Sample chart: Chart paper
Nature of Work Situa-
tions
/"\/

Worksheet -master:
Categorizing School
Activities

Assessment item

lInformation sheet Chart from Lesson 11l
master: o ]
Occupations Relating
to Work Situations

Worksheet master:
Which Work Setting?

Assessment item

Worksheet masters:
Identifying My
Preference for Work
Situations C

Choosing Occupations
to Fit My Preferences

Assessment item




UNIT RESOURCE PROFILE

1

70 Be Acquired

Lesson
. Number Within Unit By Instructor
14 Worksheet masters: Permanent folders for : J
My Profile learner's booklet -- e
.The Future Me
Cccupations That Match (optional)
My Profile .

Miscellaneous masters: | ' : ! \V
\ Title page : N
The Future Me L

Pt ]
7

Table of Contents

Chapter Division pages
Paths to Careers
Tickets to Success
Choose Your Guides
.Sights to"Consider
The Future Me

Glossary

(Use worksheet master to
make a visual of My
Prafi;e) -7

1 Assessment item
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) - - PATHS TO OCCUPATIONAL PREPARATION -

LeEssoN ONE

CONCEPTS o

Occupational Preparation-includes: high school, on-

! the-job training, occupational schools, and college. Oc-"
cupational Preparation is discussed in terms of: 1length
of timg, location, activities, and cost. '

-

) * PERFORMANCE OBJECTIVES

Given a list of terms, the learner
will ldentify the formal levels of
occupational preparation. :

Given levels of occuaptional prepara-
‘ tion, the learner will define each in
- . terms of relative length of time,
location, activities, and cost.

LEssON TIME ,
50 minutes ‘ //

NEW VOCABULARY. ;o
- Higﬁﬁgéﬁoél - gradés (9)//10, 11, 12
On-the-3job training - learning while working at a job

Occupational school - a special school that teaches the
skills of aq/o%cupation

College - two or four-year education beyond high school

. S Occupational preparation - getting yourself ready for
L ' a job

19




RESOURCES REQUIRED
. Temporary folders, one for each “learner

\

&

) 0verhead projector

Worksheets Educational Palhs to Careers and Flndlng
Paths to Careers

'Informatlon sheet Predlctlons About Occupatlons and
. EducaFlon T o

Visuals During The 1970's, Growth Will Vary Widely “
Among Occupations and School Enrollment Rates Will
Continue to Rise .

Assessment item for Lesson 1 ' N

INSTRUCTOR PREPARATION TAsKs . ’

Duplicate worksheets Educational Paths to Careers
and Finding Faths to Careers.

OPrepare' transparencies During the 1970's, €rowth ' -
Will Vary Widely Among Occupatirns and School En- : -
rollment Rates Will Continue to Rise. A

Duplicate learner information sheet pre-
dictions About Occupations and Education.

Secure temporary folders for each learner.

Duplicate assessmeqtﬂi%em for Lesson 1. ° \

_INSTRUCTIONAL PROCEDURES

-INTRODUCTION . ) .

Today we ‘are starting a unit’that deals with occupations.
We'll be talking ‘and learning about things that influence
a worker's decision about which occupatlon to choose for:

a given period of time. We'll learn about ways people
prepare for their occupations.. And during these discussions,
we'll talk about high school and the choices you can make
after high school about ways to prepare for your occupations.

1

,, ¥y
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We will learn about and identify abilities, intetests, .
and preferences and see how:they are related to occupational
success. We'll-see that people have different abllltlea,
interests, and preferences and that these dlfferences are
.necessary to fulfill the needs of society. o ,w*

1«.

«:\; ‘(\\

What is 1mportant to you may not be important to another
person. What 'you see as good in an occupation.someone °
else may see as unpleasant. These differences in opinion
are necessary if we are to find workers for all the jobs
néegeghby the people in our country. —— ‘

Many of you may have an idea what you would like to be
when you grow older. You'll be able to explore that
_occupation as well as others you may be interested in.
*For those of you who really don't have an idea about o

" what you would like to do, this unit will'give you some

ideas, for we'll identify a number of occupations you might
like to have.

The unit is entitled The Future Me. We can't know what
the future holds for any of us, but sometimes we can make
predictions based on what we know about ourselves. So,
. maybe we can plan on what would be likely to happen to us.

As we talk-about ways people prepare for jobs, you will
identify your preference, or “choice, for this time in your
lives, for one type of training for a job. You'll also
1dentf1y what you feel your abilities are, what thlngs

you are interested 1n, and what types of work act1v1t1es
you prefer. Then we'll match these things to occupations.

We will keep a bookilet of all the 1nformatlon ve discuss' *
‘that deals with occupations. At the end of the unit you
can take your booklets home to show your parents.

N\

Distribute folder to each ch.lld.s

Here's a folder in which to keep your papers. Do yoﬁr
best to keep the papers stacked neatly because they will .
become—the pages of your booklet. .

We'll start by identifying the different ways people learn
about and ‘train for their jobs. Some day you'll be faced
with choosing an occupation. The type of training and
education you have had will make a difference in your
quallflcatlons for an occupation. Certain occupatlons

. require knowledge or skills that are learned in special
types of schools or sltuatlons.

L ‘ -
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TASKS

Let's bedgin by identifying ways people learn about or

train’ for their jobs. The term occupational preparation

means preparing or getting yourself ready for a job. We'll .

be talking about educational occupatlonal preparation.

?Elg_means the education or type of schooling you take
——"t0 learn the skills needed for the occupation you would
.. like to have. -

Distribute worksheet entitled Educational Paths to Careers.

This is a word wheel; around the edge are letters. It will
take you only a few moments to list -the four ways people
learn about their occupations.

Read the directions to the class. Wait five minutes
while they complete it. Instruct the class to keep
the worksheets at their desks.

/ ) ;
What were the foq; ways workers train for. thelr jobs?
Desired responses:

1. High school

2. On-the-job training ) )
3. Occupational school ' 3
4. College

Now that you have identified four ways workers train
for tneir jobs, we®ll discuss them..

Write on the board thé words time, locatlon, activities,
and money.

As we talk abcut each type of occupational preparation,

try to determine the length of time required, the location,
the type of act1v1t1es involved, and the general cost to
the worker.

What was the first t§pe of occuaptional preparation you
idertified? VYes, it was high school. Who can tell
me wh..t high school is?

Elicit responses from the learners.

Possible responses: \ .
1. The school my older brother/sister attends
2. Where grades 10, 11, 12 are taught(sometlmes
ninth grade)
\ 3. A school where the learners move from one teacher
to the next

22
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. How much time is spent in high school?
Possible responses:-

l. Three years (four years if ninth grade included)
2. Grades 10, 11, 12 (sometimes ninth -grade).

What high school is located .near our school?

Possible response: (Name of closest high school)

What are some of the activities or classes available to the
learners?

Possible responsee:

1. (Name of specific school subject8° cooking,
auto mechanics, languages, U.S. history, English,
science, geome;ry) .

2. Football games

3. Taking tests

4. Driver's training

5. Cheerleading

Does it cost money to attend hlgh school? -If so, what
are the expenses?

Possible responses:

1. Money for clothes:

2. Money for paper and supplies

3. Parents may pay for most of the expenses
‘4. Some learners may help pay for .these things

Point out the following to the learners.

High school attendance is similar to elementary school,
except each subject may be taught by a different teacher.
Our parents, as well as .others in our community and state,
pay taxes, and some of the money paid goes to the schools.

Most students leave high school around the age of eighteen.

High school is taught in a regular scﬁ%bl—building. Many
extra activities are provided for the students: sports
events, dances, plays, band/orchestra, etc. Special
courses are available which teach certain skills, e.gq.
.cooking, drafting, sewing, auto mechanics, etc.

It does not usually cost you money to attend high school.
The taxes paid by your parents keep the schools running.
The expenses for the parents are similar for elementary
arid high school: food, clothing, etc. In many high
schools the students or their parents buy their own
books and supplies, though.




The next type of occupational preparatlon you identified

was on-the-job training. Does anyone know what that

means?

\

Elicit resporses from learners.

Possible responses:

l.
2.
.3.

Trainingron the job
Learning while working

Working with an experlenced worker and learning

from hlm/her (the instructor should 1dent1fy
this as an apprentlceshlp) T e

~

How, long "does this type of preparation take?

Elicit responses from learners.

Almost any response would be 3cceptable. Point out to
the.learners that on-the-job training experiences may
include a short demonstration or last several years.

‘The types of activities involved would depend upon the
occupation. What types of activities would we expect a
carpenter to learn and where would he learn them? g

Possible responses:

1.
2.
3.
4.
5.

At the job location, a construction site
Learn to saw, measure, hammer

Read blueprints

Frame a house

Learn to use various tools |

A carpenter's training time depends upon his employer.
Usually a carpenter will learn the skills in three years.

What activities would we expect a telephone operator to
be involved in? ) \

Possible responses:

1.
2.
3.
4,
5.

Use of switchboard
Telephone courtesy

Handling emergency calls
Locating a number quickly
Placing long distance calls




. These activities would take place as the telephone company
and training time is usually less than a month. ’

What activities would we expect a sales person to be in-
volved in?

-

~

Possible responses:

l. Use of a cash register

2. Learning location of stock

3. Store procedures for sales, refunds, etc.
4. Manners, etiquette ' -

~

A sales person learns about the job at the store. The
manager conducts training sessions for several hours a
day for several days. The new employees also learn from
working with a more experienced sales person.

Workers receiving on~the-job training are employed. They
have already gétten a job with a company. Most on-the- /
job tra1n1ng experlences pay the worker a salary while the
occupation is being learned.

For the purposes of this discussion, on-the-job training
includes apprenticeshkips. \

The worker is rece1V1ng on-the-job training because he

or she did not have the skills necessary to, do the job

when hired. But the employer hired the 1n@1v1dual, so ,
the employer will teach the. person the skLlls needed

while working at- the job.

The third type of occupational preparation was occupatlonal
schools. This is a school related directly to a training
in a skill or trade to be pursued as a career.  Here, as

in on-the-job training, the activities would deal d1rectly
with the tasks involved in the occupation..

!

Occupational schools usually involve continued formal !
education after high school. These special schools ;
usually give the person a diploma, a certificate, or an I
award that says the course has been completed success-
fully. -The learner usually pays money to take the course;
offered by an occupational school.

Many of the activities take place in a classroom setting.|
The occupatiénal tasks are done under the direction of
an instructor.

\\7 ./’
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For the purposes of this discussion, occupational schools
include trade and technical, business/secretarial, dental
techniciqn/assistants, etc.

Occupational schools involve education in a variety of
areas. There schools for barbers, beauticians, real
estate sales people, secretaries, dental or medical as-
sistants, etc. Police officers attend an academy which
is a school that teaches the skills needed by police
officers. \
Education in an occupational school, as we have learned,
takes many forms. One of these is training for jobs in
technical areas. Technical training involves learning
special skills or methods in a certain field. Usually it
involves study in a-field of science.. For example, an
\ electrician learns about electricity, what it is, how
it works, and what it does. The tasks of an electrician,
cutting wire, connecting circuits, installing electrical
outlets, can often be learned without learning the tech-
nical knowledge of electricity. But both the technical
training and the task training take place in an occupational
school. \
The last, or fourth type of occupatlonal training we
o identified was college. Does anyone know what college
’ is? \ B

Possible responses: A school, a place to study
Ekplain to the class that college is a school. It takes
a minimum of two to four years. -2

’ ‘Has anyone ever visited a college?
Let learners respond to what they saw.

Explain to the class that college students ;ake classes in

a4 variety of areas and then decide what aréas to study to
prepare for their occupations. In some cases’ the learners
live at home and travel to the college.'_rn others, learners
live Iin apartments or rooms close to the college. The ex-
penses involve room rent, food, clothing, tuition (money
paid by the learners to pay the expenses to run the
oschool), and supplies. The expenses can range up to
thousands of dollars a year. .




- /A , S

! . Explain to the learners that there are several kinds of

g colleges. The community, city, or Junlor colleges are
two year programs; the state and private colleges. are
four year programs. The learner at a college receives
a diploma that says he or she has completed the requirements.

El

| Distribute workshéet entitled Finding Paths to Careers.

Before we end this discussion, here is ‘a ”fun page

for you to work. See if you can work the maze for each
of the four types of occupational preparation we have
talked about. x ’ .

Read the directions ‘on the worksheet and circulate to
help those learners who may need assistance. Allow
. 10-15 minutes for this activity. - *

» . ‘r L - : i

i
- SUMMARY .
Many opportunities for employment will be available
during the years ahead. ~ Employers are seeking people
who have higher levels of education becausé jobs are .
more difficult and require greater skills. Furthermore,
employment growth generally will be. fastest in thaose
. occupations requiring the most education and tralnmg.

Show transparency entitled During the'1970's, Growth
will vary wWwidely Among the Occupations. -

. For example, professional occupations requiring the most
education will show.the greatest amount of.growth
during the 1970's.

The chart uses the term percent. This means "per
hundred."” If it says ten percent, it means ten out of
one hundred. Twenty percent means twenty out of one

. , hundred. ) : ' :

Elicit responses from the learners to the following gquestions.
From which group of workers can we expect a 20 percent
reduction in number? This meang 20 less workers for

* every hundred.

<

Desired response: Farm workers'

&
N
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What would you guess the chances of becomlng a farm worker
are?

Desired response:

We need less farm workers so it may be more difficult
to find a job in this area.

If this is not mentioned by_tbe learners, the instructor
should provide the information.

Which group of workers will increase in numbers by

approximately 35 percent? This means for every one
hundred workers we will need thirty-five more workers.

\
Desired response: Service workers

Craftsmen and foremen will increase by what rate?
Desired response: 20 percent
What does an increase by 20 percent mean?

Desired response: - For every hundred workers we will
need 20 more people.

Sales will increase by what rate?
Dcsired response: Approximately 25 percent

Which area is growing the fastest?
Desired response: gervice workers

What are somc occupations that fall under service workers?
Possible responses: ‘ |

1. Repairmen or women . 7. Waiters.

2. Barber 8. Waitresses

3. Beauticians 9. Cooks

4. Carpenters 10. Chefs

5. Mechanics 11. Fire fighters
6. Sales - 12. Police officers

The instructor should prov;de enough examples 1f the
learners do not. NN

Remember, service occupations 1nvolve‘a1d1ng people and
products.

28
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. A high school education has become a standard for American
workers. A high school graduate is in a better position
_in the job matket than a person who quit school before the
twelfth grade. ’

Although training beyond high school has been: the standard
for some time for many professional occupations,; maay other
areas of work require more than just a high school diploma.
As, new machines and equipment are used ih offices, banks,
.insurance companies, and government operations, skill
requirements are rising for clerical and other nffice jobs.
New machines and materials used in construction, appliance
repair, farming, and manufacturing are creating the

need for more -advanced training for the workers. Employers
are increasingly demanding better trained workers to '
operate the machinery. This training is usually learned
in on-the-job training experiences.

In many areas of sales, new machines, materials, and
designs are making greater technical knowledge a re-
quirement for demonstrators and salesmen.

\\

Along with tﬁe demand for'gfeater education, the number
of youths completing high school has increased, and an ‘
even larger number of students go to college. ‘

‘ Show transparency éntitled-School Enrollment Rates Will
Continue to Rise.

This trend is expected to continue through the 1970's
and 1980's, when.most of you will be seeking jobs.

. Elicit responses from the learners to.the following
gquestions.
You will be in high school in 1980. What percent of
14-17 year olds will be attending high school when you
: are? \

Desired response: Over 85 percent

Look at the bottom of the chart where college enroll-
.ment is shown. What percent of 18-24 year olds will
attend college in the 1980's?

¢

Desired response: - Over 25 percent

As these charts show, more young people are seeking more
education. This education mdy help prepare them for
their occupation, but as we already discussed, ‘there

‘ _ are many job opportunities available to perspns who are
unable or do not want to attend college. o
) 29
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Here are copies of the two charts you just saw on the
transparencies. Please save these with your worksheets.
Later you may want to refer back to these charts when you
begin to think about occupations in which you are inter-
ested.

Distribute information sheet lentitled Predictions Re-
garding- Occupations and Education. -

N
~

Our next lesson will deal with specific occupations

and the level of educational preparation required by each.

El

IThstruct the class to put the worksheets in the folder
you have provided. At the end of this unit, they will-

have make a booklet dealiny with occupations.

SUPPLEMENTAL ACTIVITY _ & .

The learner will interview workers -(family members,
neighbors, school personnel) and compile a list indicating
the type of occupational preparation experienced by

each worker.

AsSESSMENT PROCEDURES

5

DESCRIPTION

A multiple-choice and one completion item are used
to assess the learner's achievement of the objective.

i

DIRECTIONS

The learners will read the items and record their
responses. Assistance with vocabulary may be given
. by the instructor. .

KEY
l-c
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2 - High School ;

-

ae.

b.
C.
d.

Usually four years--usually finished by 18
years old -

School building

Classes

Minimal

On-The-Job Tralnlng

a.
b.

C.
d.

Occupational Schools

Short demonstration up to more than four years

‘A work location under the supervvﬁlon of a

qualified worker , 2
Involves. "learning by doing" /
Receives salary while learning; /in some cases

must join and pay labor union dFes

)
7 ‘ s
/

is not near home

a. Varies, usually two years "

b. Course work as well as experiences relating *
to occupation

c. Pays tuition to school; receives no salary
while attending

College :

. a. Usually-four years, but poiﬁibly longer

b. At school bulldlng

c. Attend classes

d. Pg tuition, buys own books, living ex-

penses often incurs because college location

%
1

Accept other similar responses"

31
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Name ¢

Date

T ASSESSMENT ITEM

Which one of the following is NOT a formal level of
occupational preparation identified in our lessons?

a. College N

b. High school oo
c. Self-instruction

d. On-the-job training

¢. Occupational schools

Lesson 1




AN
N\
i, . \
' . ' - Name
’ ‘ ‘ ) ‘ , Date
ASSESSMENT ITEM ‘ Lesson I

2. Describe the four levels of occupational preparation

_ listed below by writing a statement that describes

. : each in terms of time required, activities involved,
and money spent or received.

High School . . Time

- Location

"

Tasks Performed

: €

- - . Cost
On-The-Job Training Time

Location

;‘ Tasks Performed
¢ Cost
Occupational Schools Time ' L7
' Location

Tasks Performed

B ) Cost
; College : Time ) i
' e - Location ’
Tasks Performed __L
i
Cost ) /
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- Lesson 1

Directions: You will begin with the letter marked by the
arrow. Write this letter in the first blank
on line one. Continue around the circle; )
writing.each letter in the next blank. A ‘
few letters have been filled in to help you.
When, you have gone all around the circle, you ’
will have spelled out the four ways people
learn about and train for their jobs. . .

~




uesson L
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Directions:. The maze below should be completed to show therfour

training, occupational schools, and:celiege. UUsing

\iaths of “iob preparation:- high school, on-the-job
he maze to help you, complete each sentence below.

The longesﬁ\Fabh of job preparation is i L

Vo is the beglnnlng path for occu-
pational prepération. .

On-the-job training is usualiy longer than-

i
Occupational schools may be sharter than | - . | . -
@ . |
On-the-gob tralnlng and " may have about
the same length\path. ’




KEY : Lesson 'l ’

o e e®

. Find,, Paths. Jo Carge 8% ..
.. . ..9‘.'. “. '.".-. -‘

Directions: "The maze below should be completed to show the four
paths of job preparation: high school; on-the~job
training, occupational schools, and college. Using
the maze to help you, complete each sentence below.

1. The ;ongest path of job preparation is college .
2. High school is khe beginning path f;r occupational

. : preparation.
3. On~the-job training is usually longer than high school l.
4 ) Occupational scboqls may be shorter than college .

5. On-the-job training and occupational schools ' may have about
the same length path.




Lesson 1
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LEARNER INFORMATION SHEET
PREDICTIONS ABOUT OCCUPATIONS-AND EDUCATION

(

DURING THE 1970's, GROWTH WILL/VARY

{ WIDELY AMONG OCCUPATIONS

ProfessionalAechnical wd}kers

Service/workers

Clerical workers -

Sdles workers

Craftsmen and foremen

Managers and proprietors
Operatives
Nonfarm laborers

Farm workers

10%

20% 308 403
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SCHOOL ENROLLMENT RATES WILL CONTINUE

TO

Percent of persons enrolled

HIGH SCHOOL
14-17

Years of age

COLLEGE
18-24

Years of age

[~ 44

RISE
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85% 100% -

0% 25% 50¢% T75%
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1960 . .
{ ]
1970 .
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19380 projected
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1960

1970

1930 proj

. 47




PATHS SOME WORKERS TAKE

Lesson Two

ConcePTS . T o L

Type of occupational preparation varies according
to the occupation.

PERFORMANCE OBJUECTIVE |

Given a list of occupations and levels
of educational occupational preparation,
the learner will specify the levels of
preparation most likely regquired for <
each occupation.

\
Lesson TIME .

30 minutes

PREREQUISITE KNOWLEDGE
- (Previous lesson)

Concepts of high school, on-the<job training,
vocational education, and college

RESOURCES REQUIRED

Worksheet Particular Paths to Careers
. Assessment item for Lesson 2

Telephone directory (for instructor's use)

\

I




INSTRUCTOR PREPARATION TASKS

Duplicate worksheet Particuvlar Paths to Careers,

Read teacher 1nformatlon sheet and key that accom-
panies worksheet Particular Paths to Careers.

/ - Duplicate assessment item that accompanies
‘ Lesson 2. . ¢

<

Locate in a local telephone directory the occupatlonal
school in your area. Refer to each by its comméercial
name and the-type(s) of occupation(s) taught,

INSTRUCTIONAL PROCEDURES

INTRODUCTION

In our previous lesson we 1dent1f1ed four ways people
train for their jobs. Can anyone name. them?

Ask a learner to respond

Yes, they were high school on=- the JOb tralnlng, occu-
- pational schools and college. Today let's talK about
T occupations that interest you, and 1dent1fy the type cf

preparation each occupation requires.

As we talk about occupations, try to think of the tasks
involved and how those tasks can best be learned. Then
from what we discussed earlier about types of education
for occupational preparatlon, try to determine which
type of preparation is most likely needed to prepare
the worker for his occupation. What things do you

think a police officer must learn-to do?

\
t

Possible responses:

a. Direct traffic
b. Write tickets
c. Learn laws ° ) . /
d. Ride a motorcycle
_e. Drive a car well at high speeds
f. Fire a gun
g. Surprise a suspect

%6
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These are things most police officers learn to do. How‘
'/ can attendance in high school help a police officer?

Possible responses: P

a. Learns mathematical concepts .

b. Develops the ability to work with and get along.
with others

c. Develops leadership traits through student gov-
ernment experience

d. Learns to write detailed reports ‘

e. Learns to drive a car in drivers' education

f. Learns laws in government classes

g. Learns some first aid techniques-in.a health
or P.E. class ‘

<
High school prepares the police officer and practically
every other worker with the bactkground information dnd
skills needed to ‘obtain a job. High school is an im-
portant part of most people's lives. For many occupa-
tions, high school teaches more specific skills and a:
high échool graduate may obtain a job without more
training. For many other occupations, more training 1is
. required. For example, our police officer léarns things
in high school that are important to him, but he needs
further training.: So. most cities have programs for
their officers to take. These programs take place at a |
police academy. A police academy is a special sthool
that teaches an officer the skills he must know to do a
good job. Since the officers learn the technical or ,
specific duties of an officer, we can say that theirs
. is a form of vocational education.

r

TASKS

Before we begin let's review the types of educational
occupational preparation. Which type refers to grades

9, 10, 11, and 12?
Desired response: High school .

Yes, it-was high school. This is schooling through th
twelfth grade. Usually it's a.general education, . ‘
though you may have several courses in specialized
areas. For ‘example, yon may have a class in art, pott-
ery,. sewing, auto mechanics, electricity, or small
engines. '

Y




Although it is-possible for some people to get jobs P
without a high school .education, most employers re-
quire a high school diploma as = winimum requirement of
prospective employees. Since high school experience is
becoming 1ncreasxngly important, we will assume all our
occupational’ workers will have attended high school.
For our purposes when we talk about types of education-~
al preparation, we will be referring to those choices
you can make after attending high school.

If you learn about the occupation and what tasks you
are required to perform after you get the job, this is
on-the-job training. You report to work each day, and
an experienced worker will work with you, teachlng you
as you go along. What does the new worker receive
during this type of preparation?

esired response: ‘A salary

Yes/. that's correct. oOn-the-job training usually pays
a s lary, and you learn while actually working.

3

Some occupations require that you attend a school that
tedches you what to do. They teach the, specific tasks of
ag/occupation. What type of training do we call this? ‘

Desired response: Occupational schools -

Yes, that's right. Occupational schools are schools which
teach the skills oflthe occupation. What were the _types
of occupational schools we mentioned earlier?-

Possible responses: v

1. Barber
2. Real estate
3. Dental assistants

Yes, these are p0551b1e occupational schools. - The occu-
"pational schools in our ared are . -

The instructor should refer to the notes made in prep-
aration for this lesson. FEach school should be referred
to by it's commercial name; the type of occupation the
learner is preparing for shoulg be identified.

52 !
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. things in a variety of areas in addition to things re-

. requirements of the job.

v

The ;\hrth type of training involves learnlng many

lated to your chosen occupation. What type of training
is this?

Des1red response. College

That's correct.. College teaches many thlngs. We have
lea ned that college may take from two to four years,
bui there are occupatlons that require add1t10na1 prep-
aration. after four years 'of college.

Now let's think of occupations and the tasks performed
by thg.worker. Then we'll identify what type of edu-
cational preparation is most appropriate.

we'll 1dent1fy which area of educational preparation
will give the worker enough background to fulfill the

[

Ask a learner to name an occupation. Ask another
learner to identify .the tasks of that occupation. Ask
a third learner to name the type of occupational prep-
aration most approprlate to prepare the worker for his
tasks'.

Possible responses:
First Learner: A dental assistant

Second Learner: Does secretarial duties for the
dentist

Aids the dentist while he is
working on a.patient's teeth by
‘handing<him the correct tools
Cleans patient's teeth’

- ‘ AN Takes X-rays

A high school education does not teach these things.

A college education teaches many things that are needed
by the dental assistant. On-the-job training isn't
practical because the dentist is too busy to take time
to teach an assistant.
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Third Learner: Occupational schools in the field
‘ of dental assistance is the best ‘
method of learning about the .
occupation.

Continue the discussion by asking otRer learners to’
name 4n occupation, list the tasks done, and tell the
most appropriate type of educational p eperatlon. v

Fi;st Learner: A carpenter

Second Learner: Learns use of tools,\read blue-
prlnts, specific tasks (framing,
mitering, cablnet makl g), etc.

Some of these could be learned in a classroom. The . ~
high school, coursework would not be detailed enoughy :
college would involve learning many other things; occu-
pational schools or on-the~job training would be more

useful.

Third Learner: Most carpenters have an appren-
v ticeship program; on-tﬁe-job .
training is most appropriate for * .
a carpenter's occupational prep- .
aration. - 2

First Learner: An elementary school teacher

Second ,Learner: Helps learners learn reading,
writing, math, social studies;
may teach art, music, physical
educatlon, work:: with children of
varying age levels; has contact
with parents.

High school classes provide a background of information, |,
but to learn to teach these. thlngs, college attendance
is necessary. On-the-job training and occupational °
schools do not give a wide\variety of these experiences.

College graduation. is a requirement in many states be-
fore teachers can be glven a license to tedch; there-
fore, college education is the most approprlate type of
occupational preparation.

-

Third Learner: College

50 - ‘

54




»?

Now that we have talked about occupations, identified
some tasks/in eac¢h, and named the type of preparatlon
most likely in each, I'm golng to give you a worksheet. - "

Distribute worksheet entltled Partlcular Paths to
Careers.

This worksheet shows pictures of workers. Look near
the bottom of the page and find the directions,

Read the directions to the class.

Are there any questions about what you will do with -
this worksheet? Now complete the worksheet.

Allow about 15 minutes for the learners to complete the ., .
worksheet. Using the answer key and information sheet B v
provided, correct the worksheet in class, dlscu551ng ‘
the occupations that may have caused difficulty.

AN

$

3

SUMMARY

We have learned about several types of occupational
preparations, talked about the tasks involved in some
occupations, and identified the type of .occupational
preparation most appropriate for each.

Ask the learners to explain why college is most appro-
priate for a lawyer.

Possible response:

A lawyer needs the general education of a college
program as well as specific courses in law and
courtroom procedures. '

Why is an occupational school most appropriaré for a
barbes or beautician? )

{

Possible response:

The barber or beautician learns the skills of his/
her trade at a special school. Most states re- :
quire a minimum number of hours at these schools
before they will grant a license. ‘
Why is on-the-job tralnxng nwst appropriate for a
carpenter?




Possible response:,

The carpenter's tasks are varied and slightly diff-

erent for each construction job. These tasks are

taught by experienced workers. On-the-job train-

ing is a type .of apprentice program that many labor

unions require. .
When is a high school education sufficient preparation
for a job?:

Possible response:

When the skills of the occupation can be acquired
through daily living or when ~ high schaol course -
provides enough information for a worker to begin
an occupation. '
Soon vou will have an opportunity to identify occupa-
tions you are interested in and find out what training

. is most appropriate for them. This will give you an,

idea about which type oq education you should plan for.

SUPPLEMENTAL ACTIVITIES

Using the local telephone directory, the learner will
list schools that teach occupational skills. The
learner will write to occupational schools in .
the area to acquire information about the programs
offered. - N ‘ -

The learner will choosé an occupational area and locate

in .a college catalogue the requirements for college
graduation in that area.

.
Ve

AsSESSMENT PROCEDURES

DESCRIPTION

Two multiple-choice items are used to assess
achievement of the objective.
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ERIC

Aruitoxt provided by Eic:

- 5

DIRECTIONS

Vo L

The learners will read each itém and-recordrtﬁeir

responses. Assistance with vocabulary may be
given‘*by the instructor.

| _
KEY . ( \

c, b
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Name

9o
Date

\Lesson 2

:/ ASSESSMENT ITEM

~

l. College is uéualLy NOT a current requirement'for a:

a. Lawyer
b. Dentist
c. "Postman
d. Principal ) .

2. Circle the letter in front of the occupation that
does NOT require occupational education classes.
a. Policeman
b. - Bank teller
c. Dental assistant
d. Real estate §a1esman

-

4

T ——
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Jeauticion

Directions:

LEeSS0N 4

' J .
Ente‘:‘tamcv

O
. ¢ﬁﬁ?

q:) ‘;%;::::' <
Baseball playev .

Write the numbers of the occupations on the
lines after the type of training most likely
able to prepare the worker for his job.

college __  _ _  __
on-the-job training
occupational school
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Lesstn 2

ANSWER KEY AND INSTRUCTOR INFORMATION ) -
TO ACCOMPANY
' PARTICULAR PATHS TO CAREERS

1&2. A lawyer and judge need a broad background of
education and specific training dealing with laws 1
and court procedures. College |

|

‘ 3. A gas station attendant may develop interest in
this area while growing up, but because of con-
stantly changing engines and parts, the on-the- .
job experierces are more valuable.
4, A policeman attends an academy to learn his skills.
. Occupational school )

5. A secretary‘may learn basic skills in high school,
but further training is usually desired by employers.
Occupational school

‘ 6. A doctor needs a general education followed by
several years of medical training. College

—

! 7. A plumber usually learns from experienced workers
through an apprentice program. On-the-job training

8. A minister usually attends a college or seminary.
Occupational school

9. An entertainer may possess skills that led him/her
to this field, but it is usually those people who
have gone to theatrical schools, done summer work,
or acted in small parts for many years who become

. successful. Occupational school

0. A baseball player learns the skills while growing up. |
He may begin +ith a "farm team," learning from more |
experienced g .ayers. On-the-job training

11. A beautician learns the skills and receives a license
after attending a cosmetology course. Occupational

\ school

12. A gardener usuélly learns the skills of the occupation

from experienced workers. On-the-job training

. - 13. An astronaut is highly trained in specific technical
areas beyond college. College
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’ | PATHS TO POSSIBLE CAREERS

LessoN THREE

CONCEPTS
Learners will name one occupation of personal in-
terest for each of the occupational preparation
levels.

Careers require special preparation.

PERFORMANCE OBJECTIVE

Given three levels of post high school
educational occupational preparation,
the learner will identify one occupation
from each in which he 1is interested.

Lesson TIME AN

45 minutes

PREREQUISITE KNUWLEDGE.

Levels of occupational preparation (two previous
lessons) ’

un-the-job training, occﬁbational school, and college

RESOURCES REQUIRED ' “
\

Crayons \
v \

} . \
Instructor Interview Form for assessment of
each learner's achievement of the obigctive
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Information sheets Categorizing Occupstions,
Occupational Facts, and The Daily)News

Worksheet Paths to Possible Care.”s

INSTRUCTOR PREPARAT;ON TAsKs.

Duplicate coples of each information sheet:
Categorizing Occupations, Occupational Facts,
and The Daily News.

Duplicate copies of worksheet entitled Paths to
; Possible Careers.

Duplicate Instructor Interview Form to use to
- assess each learner's achievement of the objective.

INSTRUCTIONAL PROCEDURES o

. INTRODUCTION , ‘

Prev1ously we looked at a variety of occupatlons and
identified the type of preparation most approprlate for
each. Today your task will be to identify one occupation
you are interested in for each type of preparatlon. You
will not -have to choose an occupatlon you would like to
do, only one you are interested in. This means if you
were able to have each type of preparation, what.occu-
pational areas would you like to learn about?

2

TASKS

Since some of you may not know a lot about occupations,
I'll give you some time to look at occupations before you
make a decision. We'll divide into four groups. Each
group will be given some information sheets to share.
Look at them with the members of your group.. The
information sheets tell you about job requirements and
training time.




The information sheet entitled Categorizing Occupations
gives a list of occupations and occupational areas. This
will help you if you cannot think of very many occupations.
The second information sheet, Occupational Facts, tells

you what training is required in certain jobs. It, too,
should help you think of occupations. The information sheet
entitled Reading Want Ads - The Daily News is a sample

page of a newspaper. It will help you think of jobs and
identify some of the requirements of those jobs.

If you have questions about the occupations that members

of your group cannot answer, raise your hand, and I will

try to answer it for you. Before we begin, look at the .
questions on the board. These are things you may want to
know about the occupations.
Read the questions with the c¢lass, clarifying any points

they bring out.

These are written on the board.
1. What type of preparation does this occupation
require? T .
2. What types of activities are involved in the 2
preparation? N
3. How much time is involved? ° " ,
4. How much money is necessary?

Divide the class into four groups and distribute the
information sheets to each group. Set standards of
conduct for the small group discussion. , -

1. One person at a-time should be speaking in each
group.

2. Tell the other members of your group which
information sheet you are talking about before
you begin.

3. Talk quietly. .

4. Try to answer the questions on the board about
each occupation. .

5. Ask members of your group if you come to a word
you do not know.

6. Raise your hand if you need the instructor's
assistance.

7. Do not leave your group without the instructor's
permission.
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Allow twenty-five minutes for this activity. C7rculate
to each group, using the checklist provided 1n the ‘
assessment instrument. Ask each learner to 1dent1fy one
occupation that he is interested in from each group. It
may be necessary to return to a group several times, as
each child may not be ready to identify all three occu-
pations upon your arrival.

SUMMARY "

Now you have had a chance to look at various occupations
and identify one of interest to you for each type of
occupational preparation. Would someone volunteer to
share with the class the choices he made?

Call on several learners.

We will put this information in our . booklet. Here is a
worksheet divided 'into th;ee sections.

‘Pass out worksheet entitled Path to Possible Ca{eers.

X, )Under the proper headlngs, illustrate the. occupajtion
you selected. Write its name on the line above [the
preparation necessary. When you have finished,/put this
in your folder.

The instructor may provide additional paper, if needed.
. ) .

R Later we will continue your discussion of occupations

. and look at what types of abilities are necessary for
occupational success. Knowing this. will help you plan
for the future. You may now be able to begin to develop
the skills or abillities you Wlll ‘need 1n your chosen
occupation. -

SUPPLEMENTAL ACTIVITIES -

The game’Life career could be adapted for fifth graders.
It is published by Wester Publishing Company, 1968-69.

AsSESSMENT PROCEDURES g

DESCRIPTION

The instructor will circu%ate to each learner while

€0
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completing a page of his book and ask each child to
namé an occupation related to each of the occupational
preparation levels.

DIRECTIONS

The instructor will interview each learner and record
his response to each of the following questions on
the Instructor Interview Form.

1. Name an occupation that can be learned during

. on-the-job training experience.

2. Name an occupation that can be learned in
occupational education classes.

3. Name an occupation that requires attendance at
a college,

<

KEY

Individual learner response/teacher satisfaction

r




‘ | ' Date .

\ Lesson 3

INSTRUCTOR INTERVIEW FORM
Learner's Name 0.J.T. Occupational College
School ' '
Example Bank Beauticilan Teacher
Teller
- | ‘/ Fi v
N
\
T o2
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CATEGORIZING OCCUPATIONS = -

Lesson 3

.- ' INFORMATION SHEET

Professional and Related -

Occupations
accountants, lawyers,
clergymen, teaching,s
conservation occupations,
counseling occupations,
engineers, librarians,
health service occupations,
mathematics, technicians,

natural science occupations,

life science occupations,
performing artists,
social scientists,
writing occupations,
photographers
Service Occupations .
barbers, models,
cosmetologists,
cooks and chefs,
waiters and waitresses,
guards and. watchmen,
police officers, .
fire fighters,
hospital attendants

Managerial Occupations
city managers,
industrial traffic managers,
purchasing agents

Clerical Occupations
bookkeepers, cashiers,
file clerks
receptionists;
stock clerks:
typists,
telephone operators

Sales Occupatlons
automobile parts (sales),
insurance agents,
real estate,
retail trade

73

Skilled Occupations

building trades,

driving occupations,
machining occupations,
mechanics and repalrmen '
printing occupatlons,

, assemblers, Jewelers,

. furniture- upholsterers,
‘'gasoline station attendants,

~meat cutters,

motion picture prOJectlonlsts,

parking attendants,
power truck- operators

Some Major Industries and Thelr
Occupations

Agriculture :
farming, . .
soil scientists,
farm service jobs

Mining '
petroleum and natural gas,
production and process1ng,
copper

Manufacturing-
aircraft, apparel,
bak ing ' 2
iron and steel,

: motor vehicle

Transportation, Communications
pilots, stewardesses, radio
operators, radio-TV

announcers, telephone 1nstallerl,

repairmen, operators

Finance

bank tellers, clerks, officers,

insurance adjusters, agents

L 63




OCCUPATIONAL FACTS

INFORMATION SHEET

2

Leo>uUl

. Education Managers : 174 : Sciences, |,
Clerical Arts Officers Outa.ors Selling . Services Trade
| Architect ) Doctor Chemist
g0 Professor Dentist Physicist
QO Librarian Lawyer
_ > Veterinarian
ow
(S- 1 .
l »
ol ,
Reporter Armed Coach Public FBI Agent Engineer
Teacher Services Forester Relations Social Worker] City Plannex®
Lo Translator |[Officer Worker e
.m o Business ,
~ o . Executive oo
oo . i
(S)al -
< m.wnnosa..m:ﬁ Artist Armed Buyer for Nurse Airline Pilot
@ -~|Executive Designer ' Services Store Draftsman
nmu.mm Secretary I Officer Photographer
B S Office
P e Manager a
e Hotel ' .
- 9 Manager
- P
T of
£ J|Bookkeeper Buiiding Farm Hand Insurance Airline Jeweler
S .|Secretary Contractor Agent Stewardess Carpenter
o, v|Telephone ; Auto Sales- |Barber Tailor,Dress-
A 2| operator, . nan Beautician maker,
e Cook, Chef Welder
mw . .Policeman/ Plumber
= Woman - Mechanic, Com-
S Dental Asst. | puter Prgmr.
Cashier Farm Hand Salesperson |Dry cleaning; Construction
File Clerk Yard Work worker, memf Worker
m.m Post office Factory
2 M Clerk Assembler
. 3 ! Mailman Truck Driver
w ﬂ Waiter
m N _ Babysitter
o - Ty @) °
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Aruitoxt provided by Eic:
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READING WANT ADS
THE DALY NEWS

‘Lesson 3

MORNING EDITION

HELP WANTED

SECTION G PAGE 1

ACCOUNTANT |

With manufacturing firm
H. S. grad., or 2-3 yrs
exp. or education. Dut-
ies include ledge and
cost accounting; $5,000
<yr to start. Call 963-
7184 for app't.
AIRLINE STEWARDESS
Meet interesting people
. travel. H.S.grad, 20-26

yrs old, Neat, attract-!

ive, get along well with
people. Start $8000 Ap-

L]

DENTIST
Mem. Hosp. Adv. College

training and 2 yrs exp.
Apply Personnel Dept.
[ -
IMMED, OPENING, 2 YRS
xggﬁ AE?iT EXPERIENCE ,
DE, CALL MR,
| JENKINS. 963=5047,

ELECTRICIAN
Take recent H:S. grad
to begin 0.J.T. Start
$60 per wk, Call Mr.
Franklin MU 7-7371.

"
43

ly North Airlines.

ARCALTELTS
DESIGN, PLAN, DRAW DE-
SIGNS FOR HOMES, APTS,.
INDUSTRIAL PARKS, EXP,
R;QSbRED. COLLEGE GRAD,
$/,0J00 TO START, APPLY
ESTERN M Tc
) ]

- Large Co. needs person
" to write newspaper ads,
. trade, journals,and cat-

alogues. Journalism ma-
jor pr'fd, will consider

- ENGINEER-ENGINEER

Review and evaluate cur
rent product designs.
Coll. grad., Know mil-
itary specifications,
Snd letter to Precision
Co., 4 Lombard Lane
Middlefield.

NEED IMMEDIATELY

FARM HANDS
H.S. grad. handy with

equipment., Write Box 72
The Daily News,

English major. MU9-2883
BANK CLERKS
WILL TRAIN

H.S. grad. Union Bank

BANK OFFICER
Man interested in man-

agement position. Col-
lege grad with flare
for fiqures. Call 765-
8901.

FB1 AGENTS
MEN OR WOMEN, MUST PAS
CIVIL SERVICE TEST, I
WKS., TRAINING AT [B
HEADQUARTERS, WRITE

_UASHfNGTON, DrCs i A
| i
Growing field-must have

trade sch., certif., Ap-
ply Gas & Electric Co.

BEAUTICIAN
Trainee, recent Trade

Sch. grad. $90 per wk.
New shop. Phone M¥. Kic

LIBRARIANS

COLLEGE GRAD, ENJOY RE-
S il

373-6008.

BOOKKEEPER- MAKE $§
H,S., GRAD, WITH KNOW-
LEDGE OF NUMBERS, TYP-

MERCHAND ISER-BUYER

H.S. grad w/Z2yrs retail
exp or formal training.
Miss~ Mary Personnel
Dept. Dress Shoppe.

ING HELPFU%. ZALL MR,

CASHIER
Good pay, Co. benefits.,
Take customer payments,
bank deposits 40 hr/wk.

MECHANIC
Gd. oppty. Previous exp
not req. but need Trade
or Tech. School certif.
Interviews 10-4, 16 Ash

o Female preferred.. Call
[]{U:737-0872

Street ,
77 f:

t (o
COLL,GRAD, POISE, ABIL-
ITE TO DEAL WITH PEOPLE -
425/Mo .TO START. SECTON °
AGENCY, > \
*  POLICEMEN/WOMEN
H.S. grad. b mo., train-
ing program., Finest po-
lice dept serving large
city. Write Solano Co.
P,0, 'Box 73

;. LUMB.ER
Ability to - estimat
plumbing and heating.
Start §$10,000, f you
have 4yrs exp Call 756-
0098

PROFESSIONAL ARTIS]
Good eye for color bal-
ance, detail; creative.

H.S. diploma, 2, yrs.
trade sch or 0.J.T. exp

Will train.
per week.

Start $50
Raise after

| training-Mollies Crafts

92 Center Street
SECRETARY - LEGAL

Go. ogpty for qualified

secretary with 2y¥g je-

gal sec. training, $]00

per week. Call JA 8932.

4 ** TEACHERS **
CERTJEIED ONLY, CALL TR
-3403

[ELEPHONE INSTALLER

H.S. GRAD, DRIVERS LI-
CENSE REQ, WILL TRAIN,
SEE_ MR, JAY, MOUNTAIN
TELEPHONE €O, —
VETERINARIAN

Exp. Vet. w/degree - in

\

cases, acceptable with
less than 4 yrs. coll.
Work with large and
small animals. CAll MI
4-3298, .
WELDERS

Trade school certif, or
will train. Call 972=
0012,
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‘Lesson 3

®. best learned by the
a. preparation listed.
. Draw a picture that
@ illustrates tne
‘. occupation yobu
' .’. cliose. N
“ @, .-
[ ]
° o o

. @
BRI

Directions

. After high school
you will make a
choice about the way
to prepare for your
.career. bisti:in each
° box the name of an
. occupation that is

®.
ae ®

On-the-job training

Occupational School

College

79

=y

66

.




§ s
./’ . "_a
TICKETS TO SUCCESS
S ' . Lesson: Four
s v
& . CoNcEePTS :
ff o ! pDefinition’ of ‘the followiﬁg terms as the& relate to
) abilities required for occupational success: know-
' ledge, verbal, numericai, coordination, and color
, awareness. . N . o
» ] v e
PERFORMANCE UBJECTIVE L R
) ’ - Given the specific skills of verbal ' .

ability, numerical gability, color
- o awareness, knowledge, and coordina=
. } 4 . tion, as well as definitions of- terms,
the learner will match<¢each skill to
its definition. ' . -

“ £

LEssoN TIME

25 minutes

New VOCABULARY

- Knowledge - a generél learning ability
Vverbal ability — ability to understand ‘and present
: clearly the meanings of words and
_ideas N ' :

a . . . .

v




Numerical ability — ability to accurately and
quickly perform ar}thmetic
operations

Coordiration - precise movements with hands, eyes,
and fingers

Color awareness - use, choice of colors

-

RESOURCES REQUIRED

Worksheet master Five Tickets to Success

Assessment item for Lesson 4

2

INSTRUCTOR PREPARATION TASKS

Duplicate Five Tickets to Success (1ll)

Duplicate assessment item for Lesson 4

INSTRUCTIONAL PROCEDURES

INTRODUCTION

Let's continue with our exploration of occupations. You
have learned the various ways people can prepare for their
work. Today and for the next few lessons we will be dis-
cussing what skills are necessary to be successful in
certain occupations. You know that doing well in school
requires certain skills in reading, math, English, music,
art, and physical education. Well, achieving success in
the occupation you choose requires some of these same
abilities. If you are aware of the requirements before
you choose an occupation, you will be able to plan for
the development of the skills you will need and begin

now to improve in any areas you feel you may be weak.




~-ta

TASKS \ -

Before we discuss what.these abilities are, here's a
fun worksheet to see if you can identify some{of these
skills on your own.

Distribute worksheet entitled Five Tickets to Success

to each learner. Read the directions to the c¢lass iud . ]
answer any questions they may have. Allow-15 minutes ’ e
for this activity. - '

We'll discuss what each of these abilities are. The
words going across the page should help vou understand
the meanings. Would someone please name cvne of the
abilities?s

Call on the learners until all five skills have been
identified.

The first skill identified was varbal ability. Can any-
one tell me what this means?

Possible responces: Talking, speaking, English

We will define verbal ability as understanding and pre-
senting the meaning of words or ideas clearly. As you
see, verbal ability involves speaking, thinking, and
reading. If you were asked to explain or interpret a
picture, would that be a verbal ability? Why?

Desired response:

Yes, because to explain things means you need
to tell someone your idea about something.

Yes, it would be verbal. You would look at the picture,
which is an idea someone has about something, think
ai,out it, and then tell someone what it means.

Another skill identified was numerical ability. Can
anyone tell me what this means?

Possible, response: Math, numbers, money

We will lefine numerical ability as quickly and correctly
working arithmetic operations. ‘These may be addition,
subtraction, multiplication, -division, making change,
collecting money, and using the many forms of measurement
and time. If your mother asked you to go to the store




to buy fruit, milk, and eggs, would you -use numerical
abilities? If so, where?

Decired response:
-Yes, paying for the food, looking at prices |

-Can you identify other situations at the store where you
would use numerical abilities?

Possible responses:

1. Weighing the fruit
" 2. Buying the correct quantity of milk
3. Making sure none of the eggs are broken
4. Paying the cashier
5. Counting the change
6. Getting back nn time for Mother to prepare
dinner

As you see, we use our numerical abilities often during
each day. Even walking to school involves leaving home
early enough and choosing the shortest and safest path.

Anoth~r skill we identified was knowledge. What does
this mean?

Possible responses:

1l. Being smart /
2. Knowing the right answers.
3. Dboing good in school

We will define knowledge as general learning ability.

It is closely related to how :7ell you do in school,
althcugh there are many peoplc who are very knowledgeable
who don't try hard enough in scHool to use their know-
ledge. Knowledge involves verbal as well as numerical
abilities. It involves thinking, understanding, solving
problems, making decisions, learning, and intelligence.
For our discussion, knowledge will relate to the ability
to do well in school. ,All occupations require some
knowledge; many require knowledge about specific things.
These things can be learned as part of the occupational
preparations we've already talked about. For our dis-
cussion we'll relate knowledge to college work; because
we've said knowledge is your deneral learning ability,
and college requires use of general learning abilities.

-t



Another ability we identified was coordination. Can -
anyone tell me what this means?

Possible responses:

1. Balance
2. Moving quickly
3. Using fingers and eyes together

Coordination means making accurate or correct movements
with your eyes, hands, fingers, and body. Most occupa-
tions require some coordination, but many occupations
require more control between your eyes or hands than
others. Do you think a baseball player needs coordina-
tion?

Desired response: Yes \
What parts of his body must he move together correctly?
Possible responses:

1. His eyes and arms (to bat the ball or to
catch the ball)
2. His eyes and legs (to run)

Don't forget that balance is an important part of coordi-
nation. A baseball player wouldn't make many runs if
every time he swung at the ball he fell over. Coordina-
-tion involves using and moving the parts of your bady
correctly.

The last skill we identified was color awareness. What
dues this mean?

Possible responses: Using colors, choosing colors

Color awareness means using and choosing colors in a
pleasing manner, as well as recognizing differences in
colors. A machine or electrical equipment is often
color coded. The worker knays what to do with the parts
or wires by what color they are. A seamstress or dress
designer chooses colors that look good together, as well
as looking pleasant on the people wearing them.

An artist or house painter also uses colors to please
people. There are many occupations that require knowing
about color (printer, photographer, truck driver), but
there are specific occupations that use color much more
often than others.




/ °

SUMMARY : 4

We have identified five skills that could bg/;elated to

a worker's success in certain occupations.?/Would some-

one please list one of the five and give us a definition

for it? 2 , !

Continue this questioning until all five have been
identified and defined. . -

42

Possible responses:

1. Knowledge - general learning ability

2. Verbal ability - ability to understand and
present clearly the meanings e
of words and ideas Pl

3. Numerical ability - ability to aggg;gte&y’éhd

quickly perfSrm atrithmetic

_ operations T

4, Coordination - precise movements with hands,

eyes, fingers
\ ) 5. Color awareness - use, choice of colors

These skills are developed during your school years.
Knowing that these abilities are requiréd in many .
occupations will make school seem more important to you.

Now that we've identified and defined these skills, in
our next lesson we will identify which abilities are
needed for certain occupational tasks. !

/ . . \

SUPPLEMENTAL .CTIVITY

\

The learners will construct crossword puzzles similar
to the worksheet Tickets to Success, but they will fill
the horizontal rows with names of occupations requiring
the ability identified in the vertical row.

Example: teleVision announcer
sEcretary
teacheR
Broadcaster
Author
Lawyer
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ASSESSMENT PROCEDURES

DESCRIPTION

A matching item is used to assess the achievement
of the objective.

-

DIRECTIONS
The learners will read the item and record their

responses. Assistance with vocabulary may be given
= by the instructor.

KEY

a-5 b-3 c-4
da-2 e-1

S,

U




Name

Date Yﬁ
: |

Lesson 4

4
3

ASSESSMENT ITEM ‘ |

Match the word in Column B with its definition in Column A.

Column A Column B
__a. Use and choice of 1. Verbal ability

colors 2. - Numerical ability
___b. General learning 3. Knowledge

ability 4. Coordination
__c. Precise movements 5. Color awareness

with hands, eyes,

fingers

d. Ability to accurately
and quickly perform
arithmetic operations

e, Ability to understand

and present clearly

the meanings of words
and ideas

-89
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Lesson 4
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® : SUCCESS REQUIRES SPECIFIC ABILITIES ]

Lesson FIvE

CONCEPTS
\ Careers require different knowledge, skills, and
aptitudes. ~ ;

PERFORMANCE OBJECTIVE

Given illustrations of occupational
tasks, the learner will identify

the skills required for each task.
\ t

)
7

‘Lesson TIME

40 minutes

PREREQUISITE KNOWLEDGE

\

(Previous lesson). :
Definition of the following skills: knowledge, verbal

ability, coordination, and color awareness.

Resources REQUIRED
Grease pencil for marking on transparencies
Assessment item for Lesson 5 '

Worksheets Abilities and Occupations, Which
Ticket to Success, and Tickets to Success




INSTRUCTOR PREPARATION TASKS

Duplicate worksheets Abilities and Occupations,
Which Ticket to Success, and Tickets to Success.

Review instructor information sheet and key that
accompanies Tickets to Success.

- -Prepare transparencies of football player, news
- reporter, artist, cashier,” and teacher.

Prepare transparency of worksheet ap.iities and
Occupations.

Duplicate assessment item for Lesson 5.

INSTRUCTIONAL PROCEDURES

INTRODUCTION

In our previous lesson we identified five skills that ma
relate to occupational success. Can someone identify
. them for the class?

Desired responség

l. Knowledge

2. Numerical ability
3. Verbal ability,
4. Coordination

5. Color awareness

That's correct. Today we'll look at pictures of occu-
pational tasks and identify which of those skills the
worker must have to perform his job well. This will
help you when you begin to make decisions about occu-
pations that interest yocu. because many occupations re-
quire specific abilities. Knowing this will help you to
make a choice based on whac you know about yourself and
how well you can perform the skills required in certai
occupations. ~

96 YR




TASKS -

Pass out worksheet entitled Abilities and Occupations to
each learner and instruct them to look at occupations
listed along the margin. Ask a learner to read the five
occupations listed.

-

Desired responses:

Football player

News reporter

. Artist :
. Cashier

. Teacher

‘e

U whH-

That's right. I'm going to show you pictures of these
five workers. Put an X under the ability MOST desirable
for each worker.

Put the transparency of the football player on the over-
head, instruct the learners to put an X under one of the
following headings: verbal ability, numerical ability,
coordination, knowledge, or color awareness. Remind the
learners that several of the skills may be used by the
worker, but they are to indicate the one that is needed
most. Continue until the remaining four transparencies
have been shown.

Correct the worksheet with the learners, using the key \
provided.

Raise your hand if you felt a football player neeced
verbal ability more than the others.

Ask one of the learners who raised his hand to explain
why, or to describe the situations that may arise in the
career of the football player where verbal ability is
required. Accept reasonable responses, but point out
that while verbal abilities may aid or enhance a football
player's performance, there is another ability more !
desirable for a successful career.

Raise your hand if you felt a football player needed
numerical ability more than the others.

Ask one of the learners who raised his hand to explain
why, or to describe the situations that may arise in the
career of the football player where numerical ability is
required. Accept reasonable responses, but point out \
that while numerical abilities may aid or enhance a foot- t
ball player's performance, there is another ability more e
desirable for a successful career.

\ - \
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Raise your hand if you felt a football player needed
coordination more than the other abllxtles.v
Ask one of the learners who raised his hand to explain

why, or to describe the situations that arise in the

career of a football player where coordination is required.

Possible responses:

Throw1ng (passing) and catching the ball
Running, dodging the opponents

Kicking the ball to a designated area

. Catching the ball

. Tackling

N W
*

v

Is coordination more important than verbal or numer1ca1
abilities for a football player?

Desired response: Yes

Ask how many chose knowledge or color awareness as the
most important abilities for a football player. ._Ask
.those learners to explain their choice. Point out that
football players also use their knowledge a great deal.
They are required to learn "plays" and make instant
decisions on the field. They show what they have learned
by using their coordination. Accept reasonable responses,
but point out that coordination is the most 1mportant
skill for football player. .

Continue the same discussion for the pictures of the news
reporter, artist, cashier, and teacher.

7 \
By looking at these five occupations we have found that
occupations may make use of all or more than one of the
skills we have identified. But we were able to identify
one of the abilities as being more important to particular
tasks than the others. At times it may be difficult to
‘identfiy which ability is the most important because a
worker may make equal use of several abilities.

Pass out worksheet entitled Which Ticket to Success?

‘Here is a copy of the transparency you just saw. This
will become a part of your booklet. Write the skill we
decided was the one necessary for the success in the
occupations shown.




Allow 3-5 minutes for the learners to complete this:
instruct them to plac¢e the worksheets in their folders.

Pass out worksheet entitled Tickets to Success.

Here is another worksheet for you to-complete. This one
will also become a page of your booklet, so keep it at your
desk.

Read the directions to the class. Reemphasize that the .
occupations may make use of several skills but they are to
identify the '‘ability needed most by the worker.

If the instructor feels it is necessary, a brief review of
the definitions for the following abilities may be'
necessary.

- 1. Knowledge - general learning abj
2. Verbal - understand and present/ clearly the
\ _ meaning of words and Adeas.
3. »Numerical - accurately and gquickly perform
arithmetic opera¥ions -
4. Coordination - precise movements with hands, eyes,
and fingers -
5. Color awareness - use, choice of colors.

ity

Allow 10 minutes for completion of the worksiheet.

We:will correct the worksheet before you put it in your
folder. What is the skill most needed by the ballet
dancer?

Call on learners to respond. Continue with the re-

maining eight pictures. \

The instructor information sheet to accompany Tickets

to Success discusses the reasonable as well as the

desired responses. X S
“

SUMMARY

while looking at pictures of occupations and workers,
you identified the skills necessary for the worker to
successfully perform his or her task.

)

Can anyone name an occupation or a worker who made use
of several abilities?

e




Possible responses. L

1. Football player . - ]
2. Cashier ;
3. —Teacher

4, Stewardess N

Each of you think of an occupation. .It may be your father's
or mother's, something you would like to be,. an actor's
role on T.V., or any occupation you'are aware of. M

Now, can you pick out the one skill that is most important
for that occupation? .

Ask several learners to share their thoughts with the class.

V4

/

Did anyone think of an occupation that requlred two or’
more sk111s° :

Posslble reponses:

>

. e
1. Lawyer - knowledge and verbal abi%;ty/
2. Architect - knowledge and coordimation
‘ 3. Music, P.E. teacher - knowledge and coordination \

3

As you can see, occupatlons reguire varied abilities for
success. We'll continue to talk about this when’you look
more closely at other occupations and the skills they
require. This. will help you plan for the development of
the skills you may need in the occupation you choose.

\

SUPPLEMENTAL ACTIVITIES \

The learner will list five occupations from one of the
following categories, and identify the abilities re-
quired for success.in each:

1. Working outdoors \
2. Dealing with people

3. Working with things, objects, and machines
4. Receiving recognition from others : s

ASSESSMENT PROCEDURES

DESCRIPTION

From pictorial representations of occupational tasks,

.100




" the lparners will ideptify thé skill required for
completion of each tdsk. The pictures are:

-

1. A salesman in a car lot
2. A bank teller \
3." A secretary typing

4. An artist at an easel

5. A judge in a courtroom

DIRECTIONS

The learners will read the item and record their
responses under each picture, using the foll' ving
key: \

1
K
\Y

Knowledge

"Verbal ability
Numerical ability
Coordination
Color awareness

gOZ
wwwuwu

-

b
o]
<

I
b

mu:uu'uwi-—‘
HOOQZ2Z2<

or V 5

3pecial Notationy Since verbal ability and knowledge
are highly correlated, pictures
one and five may require the same

. : degree of ability in both areas.

——ty




‘ ‘ Name

Date

Lesgcen 5

ASSESSMENT ITEM

Name the skill most required by the worker shown in each
picture. Use the followiny key: K=knowledge, V=verbal
ability, N=numerical ability, C=coordination, CA=color awareness.
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ABILITIES AND OCCUPATIONS

Directions: Look at each occupation and put an X under the
skill needed most by the worker.

Lesson 5

‘Verbal | Numerical Color
Occupations Ability Ability | Coordination | Knowledge |Awareness
Football plaver
News reporter '
Artist
Cashier
Teacher

115 " 30
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ABILITIES AND OCCUPATIONS KEY

Directions: Look at each occupation and put an X under the
skill needed most by the worker.

Lesson 5

-Occupations

Verbal | Numerical ;
Ability | Ability |Coordination

Knowledge

Color
Awareness

Football player

News reporter

. X

_Artist

Cashier

Teacher




Lesson 5

oﬁv
s\(gb //
& / Which Ticket for Success Pwrite the skill re-

quired for success in
each occupation.
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Lesson 5

INSTRUCTOR INFORMATION SHEET AND KEY
TO ACCOMPANY “TICKETS TO SUCCESS”

The following list indicates the skills required for each
occupation. The underlined skill is the one most desirable
and the answer shown on the key to Worksheet 19.

1.

Dancer - Coordination to make precise movements with
hands, arms, legs, body, etc; verbal ability to under-
stand meanings of music. ’

Teacher - All; knowledge to attend college.

Cashier - Verbal ability to:!speak with customers;
coordination to work register; numerical ability to

_deal with money.

Stewardess - Coordination to balance on the plane;
knowledge (general); verbal ability to deal with people.

Doctor - All; knowledge tg attend college.

Politician/public speaker - Knowledge of subject
speaking about; verbal ability for communication.

House painter - Coordination on ladders; numerical
ability to figure costs; color awareness to mix and

" - match paints.

Artist - Coordination to handle brush; color awareness -
for pleasing products. .

Telephone company employee - Coordination to climb
poles, verbal ability to communicate with other
workers and customers.

123 -




SKILLS WORKERS NEED

\ LESSON S1X
\
E
CONCEPTS ‘ /
Some occupations require a highly specialized
ability for success.
— : !
PERFORMANCE OBJECTIVE \

Given specific skills, the learners will’

identify occupations whic; require.a

highly specialized ability and those !

which do not.

|
w\_,
| _ Lesson TIME

|
\
45 minutes

PREREQUISITE KNOWLEDGE

i
(Previous lesson) \

Definitions of: abilities, knowl dge, verbal
ability, numerical ability, coordjnation and
color awareness -~

e
|

i
Worksheets Recognizing Sk.lls Required and ’ .
Skills Workers Need }

Resources REQUIRED

’

¢
i
1

Information sheet Occupations and Skills Required -




Assessment item for Lesson 6

INSTRUCTOR PREPARATION [ASKS

~

- —

Duplicate one worksheet for each learner of

Recognizing Skills Required and Skills Workers
Need. o

Duplicate one information sheet for each learner
of Occupations and Skills Required.

Duplicate assessment item,for Lesson 6 for each

learner.
//

4
/

INSTRUCTIONAL PROCEDURES

%

INTRODUCTION

// )

In the previous lesson we discussed skills that workers
need to complete their tasks. Today, we will continue

that discussion and look af a larger number of occupa-

tions. ,
4

Can someone identify the skills we discussed 'in the
last lesson?

Desired response:

. Knowledge

. Verbal ability

. Coordination
Color awareness

. Numerical ability

Ul o Wi -

That's correct. Previously we found that some occupa-

tions require a combination of skills. Some occupations

require a high degree of one of the abilities. Looking
at more occupations and the skills they require will
prepare you for choosing an occupation based on the

abilities you possess.” It will help you choose the ed-

ucational occupational preparation that will build the
skills required for your chosen occupation.

“1




© TASKS

Distribute worksheet Recognfzin?rskills Required.

Here is another copy of the want ads you looked at in a
: previous lesson. Today we will use these again and
T‘\R' ' each of you will review the want ad page. ,Pay particu-

ar attentlon to the abilities required by the employ-
ers.

§ .
S , If you find an ad that mentions a specific
- circle the ad. Also, if you can tell by readi
or by the job title what ability is required, ci
' that adlalso. Some want ads may mentlon whay type
educational preparation is required.” You may remembe;\\<<
: , that certain types of preparation requife certain &
. B abilities. For example, knowledge is related to your ’
: ro general learning :ability. If a college degree.is re-
' quired, we can assume that the worker needs a high degree

of knowledge, as well as verbal abilities. .

SO _Does anyone remember an occupation that requires a
college degree? ,

/ .
° o | “
: - ¥ i - ) B )

Pussible response: ‘

il \ . . 1. Lawyer -
o o 2. Doctor RE ’ o -
. . ' * 3.. Teacher : ' i
4. Enginecer L.
Yes, those are correct. . Because they requlre college
and because we have said’ that knowledge is related to
school work, we can say th: t ‘those occupations require

a great deal of knowledge. I ‘Certain occupations may
‘require the use .of speciali.tools, and that may requlre ' ,
a high ability of coordination.. « Keep these things in )
mind as you review the wantiad sheets, and circle the ads
tiat require spscific abilities. ... ' .
Allow 15-20 minutes for this activity. Using the in=-
structor key provided, correct the worksheet Recogniz=-

ing Abllltles Required with the class. ’

‘,We w1ll .correct this worksheet together. As we do,
circle any ads you missed that specify a skill. We
will not grade this; it is only a practlce sheet for
you.

[N .




L Raise your hand if you could identify the skill requlred
. for the job as an accountant.

: Choose one learner to name the skill numerical ability.
. - .
. S Raise your hand if you could identify the skill re-
s quired for the stewardess.
Choose one learner to name the skill verbal ability.
Continue this line of questioning until all the ads
have been covered, or until the instructor feels the
learners have had an approprlate amount of- pracelce
tlme.

*

Instruct the learners to put the worksheet Recognizing .
Abilities-Required in their folders. Distribute work- !
sheet Abilities Workers Need to each learner. .o
Let's see how much you can remember. Here is a work-

sheet with the -five skills listed. Write the names of

at least .two occupations that require a hlgh degree of

each ability. Think about the want ads\ye ve just dis-
cussed, som& of the discussions we've had in class,
and other pages of your booklet you've completed to
identify occupations which require each skill.

v

Allow 7-10 minutes for this activity. If necessary,
: circulate tqQ give assistance in spelling.

-Distribute the learner Information sheet entitled
Occupations and Abilities Required.

¥

Here is an information -sheet. Check your worksheet to
see that you have identified occupations for each abil-
ity. If you wrote an occupation and it is not listed
on this paper, raise your hand.and I'll tell you if it
is correct.

Allow 5 minutes for this activity, circulating and
giving assistance where needed.
N /

SUMMARY

Now, you have had practice in recognizing the different
types of abilities and have identified occupations
which require high degrees of each ability. This in-

t  formation will help you understand the importance of

 ERIC 126+ SR |




school. School teaches you many of the skills and

abilities you will need in your chosen occupation.

Knowing the abilities requlred in your chosen occupa-

tion will help you decide in whi¢h areas you should try
~ to improve. This information, along with the work-

" sheats and papers you have on types of occupational
preparation, will become chapters 1 and 2 of your book-
let. 1In our next lesson we will begin chapter 3 of our
booklets, and we will learn about another factor to
consider when choosing an occupation.

—

/-
"ASSESSMENT PROCEDURES \

1

DESCRIPTION

*

Three items are used to assess achievement of the .
objective. :

i

- /

- DIRECTIONS

The learners will read each item and record their
responses. Assistance with vocabulary may be
given by the instructor.

KEY

1.
2.
3.




Name

Date

Lesson 6.

ASSESSMENT ITEM

1. A high degree of verbal skill is necessary for a

a. Lawyer

b. Painter

c. Mechanic
d. Seapstress

., \

2. ‘Physicél coordination is LEAST necessary for /
a. Cook . * .
b. Barber

c. Photographer
d. TV annnuncer

3. Match the skill in Coiumn A with the occupation in
Column B that requires a high degree of that skiil.

Column A

a. Verbal ability
b. - Numerical ability
c. Knowledge

d. Color Awareness

-

131
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Column B

* Cashier
Actress
Surgeon

_ Decorator
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RECOGNliING SKILLS REQUIRED

THE DAILY NEWS

Lesson 6

"’MORVINC EDITION

HELP WANTED

SECTION. G PAGE 1

DENTIST

“Mem. Hosp. Adv. College

training and 2 yrs exp.
Apply Personnel Dept.

CCOUNTANT
With. manufacturlnq firm
H. S. grad. or-2-3 yrs
exp. or education. Dut-
ies include 1ledge and
cost accounting; $5,000

-yr to start. Call 963~

7184 for app't.

AIRLINE STEWARDESS

Meet interesting people |
"~ travel. & .S.grad, 20- 26I
yrs’ old. Neat, attract-:
ive get along well w1th,
people. Start $8000 Ap-:
ply North«Airlines.

ARUALIEUTS
DESIGN, PLAN,
SIGNS: FOR HOMES, APTS.,|
INDUSTRIAL PARKS., -EXP, |
R%QSIRED. COLLEGE GRAD.,

,JJJ TO START, APPLY
WESTERN SMITH, INC,

‘ I Vi 0
large Co. needs person
to write newspaper ads,
trade journals and cat-
~logues. Journalism ma-
jor prfd, will consider

DRAW- DE-

; g KINS 963-5042,
ELECTRICIAVS

JRAFTSFAN WARTED
IMMED, OPENING, 2 YRS
VOC, ED., EXPERIENCE,
MATH APTITUDEO CALL' MR,

3

Take recent H.S. grad
.to begin. 0.J.T. Start
$60 per wk, Call Mr.

Franklin My 7-7371.

———

ENGINtER ENGINEER

Review and ‘evaluate cur
rent product designs.
Coll. grad. Know mil-
itary spec1f1catlons
Snd letter to Precxglon
Co. 4 Lombard’/Laﬂ’
Mlddlekleld

-| ance,

NEED- IMMEDIATELY

FARM HANDS
H S. grad. handy with

equipment., Write Box 72
The  Daily News.

Ehglish major. MU9-2883
BAIK CLERKS
WILL TRAIN

H.S. grad. Union Bank

BANK OFFiCER
Man interested in man-

FB1 AGENTS

-MEN OR WOMEN, MUST PAS

CIVIL SERVICE TEST.
WKS. TRAINING AT EB
HEADQUARTERS, WRITE FB

-WASHINGTON, DrCE —
i ! PAI

agement position. Col-
-lege grad with flare] Growing field-must have
for {iguresy Call 765-| trade sch. certif. Ap-
8901. ply Gas & Electric Co.
BEAUTIGIAN
Trainee, recent Trade'COLLEGELégEARIéﬁﬁ Y RE-
* Sch. grad. $90 per wk. gjo 5

New shop. Phone Mr. .Ric

cht Je3-3330 O

373-6008.
BOOKKEEPER- make $$

. MEQCHANDISER»BUYER

. grad w/2yrs retail

HiS. GRAD, WITH KNOW- exp or formal training..
LED(‘J Ot NL,MBERSU TYP-~ MlSS Mary Personnel
é?ﬁngLpggk- ZSALL MR:] pept. Dress Shoppe.
. CASHIER MECHANIC
Good pay, CoO. Benefits.
TaKe customer payments,
bank deposits 40 hr/wk.
" Fema.e preferred,
o :

Call

_7-0872

Gd. oppty. Previous exp
not req. but need Trade
or Tech. School certif.
Interviews 10-4, 16 Ash
Street

133
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- - PERSUNHEL WORKcR
COLL,GRAD, POISE., ABIL-
ITY TO DEAL WiTH PECPLE
U25/M0 TO START, ~SECTON
| AGENCY,

POLICEMEN/WOMEN
n.5. grad. 6 mo. train- .
ing program. Finest po-
| lice dept serving large
city.
P.O. Box 73

. Write Solano Co.f s

o L.U..B.ER

Abiliity to est;matg
plumbing and <heat1ng.J
Start $10,000, if you
have 4yrs exp Call 756~
0098

PRQ"”SSIONAL ARTISI
Good ‘eye for color bal-
detail; creative.

H.S. diploma, 2 ‘yrs.
trade sch.or 0.J.T. exp .

Will
per

tr a ln .y
week.

Start $50
Raise after

| training-Mollies Crafts

92 Center Street
* SECRETARY - LEGAL

|Go. oppty for qualified
;fsecretary with 2yrg je-

gal sec. training, $]00
per week. Call JA 8932,

** TCACHERS **
CERTIEIED ONLY, CALL TR
-3463 :

[ELEPHONE INSTALLER
H.S. GRAD, DRIVERS LI-
CENSE REQ, WILL TRAIN,
SEE_ MR, JAY, MOUNTAIN
TELEPHONE €O, —
VETERIHARIAN

Exp. Vet. w/degree - ip,

cases, acceptable with
less than 4 yrs. coll,
Work with large and
small animals. CAll MI
4-3298. v
. WELDERS
Trade school certif. or
will” train, call 973<

0012,

101 .
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KEY

RECOGNIZING SKILLS REQUIRED

- THF DALLY NCHS.

Numerical
“Knowledge
Verbal

Color ‘awareness,
_CQQIdlnatlon

<:5:z

CL=
Co=

MORNING EDITION

HELP WANTED

o

ACCOUNTANT N

Witn manufacturing firm
H, S. .grad. or 2-3 yrs
exp. or education. Dut-
ies include 1ledge and
cost accounting; $5,000
-yr. to start., Call 963~

7184 for app't.
~AIRLINE STEWARD:ESS_\ Y,
Meet interesting-people]
travel, H.S.grad, 20-26
yrs old. Neat, attract-:

ive get along well with/|
pecple. Start $8000 Ap-:

DENTIST
‘Mem. Hosp., Adv. Cplle

training and 2 yrs exp.
Apply PerSOnnel Dept.
]
IMMED, OPENING, 2
xgcﬁ ED, EXPERIENCE,
TH APTITUDE, CALL MR,
_JENKINS - 963-5047,

ELECTRICIANS co,cL

| Take recent H.S. grad
to begin 0.J.T. Start
$60 per wk, Call Mr.

Franklin MU 7-7371,

ply North Airlines. i

ARCATTELTS -
DES!GN PLAN, DRAW
SIGNS FOR HOMES, APTS..|
INDUSTRIAL PARKS. EXP,
R stRED. COLLEGE GRAD,

Jd TO START. APPLY

td‘wfice newspaper ads,
trade Journals and cat-:
alcgues. Journalism ma-
jor prfd, will uon51der,

o

Review and evaluate cur
rent product designs.
Coll., grad. Know mil-
itary specifications,
Snd letter to Precision
Co., 4 Lombard: Lane

ENGIWEER-ENGINEER ®

-

}iddlefield. .,
A NEED. IMMEDIATELY .

FARM ‘HANDS
H.S. grad, handy with

equipment. Write Box 72
The Dally News.

English major. MU9-

BANK CLERKS
WILL TRAIN
H.S. grad. Union Bank

BANK OFFICER (g)'
Man interested in mIn-

2 .
\7’

=Bl AGENTS -
MEN OR WOMEN, MUST PA
CIVIL SERVICE TEST,
WKS. TRAINING AT FB
HEADQUARTERS, WRITE FB

-WASHINGTON, D,C
“"T?STRIMEVT‘HﬂﬂTﬂ(@EB

’SECTION G PAGE .

A ] ‘ \C
COLL,GRAD., POiSE, ABIi-
ITY TO.DEAL WiTH PECPLE
125/M0 TO START. SECTON
AGENCY.

ing program, Finést po-
lice dept serving- large
city. Write Solano Co.

Ablthy "'to  estimate
plumbing
Start $10,000,  if you
have 4yrs exp Call /56-

0098

POLICEMEN/WOMEN'I:; )
h.S, grad, 6 mo, train-.

{ p.o. Box 73 , -
».L.U, ﬂ.B F.R <§> '

and heating. -

P

r mm.l il e

ance, detaily creative.
H.S. diploma, 2 yrs,
trade sch or 0.J.T.

Will train. Starft

per week.

92 Center Street

=
GoogReyessggdég égf > GE;;

SECRETARY - LEGAL \
Go. oppty for qualified
secretary. with zyrs ie-
gal sec, tralnlng, $100
per week., Call JA 8932,

<

{‘3 .t

** TZACHERS.**

®.

lCESTlEIED ONLY. CALL TR

‘ 'CASHIER
»Good pay, TO. benefit
‘Take customer payments,
bank deposits 40 hr/wk.

Temaie preferred, Call

N

Gd. oppty. Previocus exp
not req. but need Trade
or Tech. School certif,
Interviews 10-4, 16 Ash
‘Street ~

135 /
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agement position., Col-

lege '‘grad with flare| Growing field-must have
for figures., Call 765~ trade sch., certif. Ap-
8901. Ply Gas & Electric Co,

- BEAUTICIAN 'A?;p' i S
Trdainee, recent Trade COLLEGELégEARIéﬁE Y RG;SD
Sch. grad. $90 per wk. SEARCH 0- $18 005

. New shop. Phone Mr. .Kic CALL 763~ 59
3136092 ERCHADI SER-BUYER
BOOKKEEPER MAKE $ H.S. grad w/2yrs retai
. H.S." GRAD, WITH KNO ~lexp or formal training.
« LEDGE OF NUMBERS, TYP- Miss Mary Personnel
ING HELPEUL .. ’ Dept. Dress Shoppe.
MECHANIC 0

/

[ELEPHONE INSTALLEB

H.S,. GRAD, DRIVERSrLI-
CENSE REQ, WILL TRAIN,
SEE MR, JAY,//MOUNTAIN

Exp. Vet. w/degree. - in
cases,
less than 4 yrs. coll,

Work w1th large and
small animals.
4-3298, )

/ WELDE RS
Trade school certif, or
will train. call 972-=

/0012

Ed

[~ 102

TELEPHONE COy~
VETERIHARIA ©
acceptable w1th“

CALL MI . .

4

Raise after -
| training-Mollies Crafts




) . o Lesson 6
SKILLS WORKERS NEED '
, : ~ ‘Directions: Write the names of the occupations tha_ft-.require
’ ' s = - ++ a high degree of the skill listed in éach box.

ya
Y

: ) - g . @ v
| KNoleDes_. ' i@ @

1\
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Lesson 6

OCCUPATIONS AND SKILLS REQUIRED

i

A large number of workers in these occupatlons have a high -

.- degree of the ability listed. ~

- 1
Lawyer, principal, accountant, writer
- medical and veterinary services, F.B.I.
agent, librarian, restaurant manager, )
historian, actor, administrator, inspector,
parole officer, clergyman,

KNOWLEDGE:

! . ) 8

COLOR : | , : x \
AWARENESS: Photographer, artist, merchandiser-
. !Q ) tu buyer, landscaper, 51gn\wr1ter, camera-

man, beautician, designers of: clothing,
toys, jewelry, flshlng lures, floral
arrangements . .

NN
i v

Air ‘traffic controller casting dlrector,
‘parole-officer, clergyman, stewardess,
sales personnel, reporter, editor, script
writer, comedlan, lawyer, actor, wrlter,

accountant )
‘ ) /
NUMERICAL: Loan officer, cashier, accountant,
ﬁ? budget consultant, historian, chemist,

surveyor, bookkeeper

14 B b

-y

Tallor, cook, engraver, mechanic, ,
3 key punch operator, secretary, dancer,
locksmith, craftsman, architect,

| 139 . i -]hé;
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HOW I SEE MYSELF G

" LessoN SEVEN . . ;.

CONCEPTS
' Learners will evaluate their. personal ab111t1es )
and liet occunations related to these abllltles. N

, . .i
‘ | * »‘-:\ §
PERFORMANCE OBJECTIVE SO
) ' Given a list of skllls, the 1earner 1/
will identify those which he poss= /
esses to a high degree ard then. 1ist‘ /
r.two related occupatlons. - o
P R N 7 , Py
LEssoN TIME )
40 mifutes
. - 5 .
. !
RESOURCES REQUIRED - -

|

Answer sheet Identlfylng My Skllls

Worksheet Choosing Occupations to Fit My Skills

1 ”_

Assessment item for Lesson.?

141 .,




INSTRUCTOR PREPARATION TASKS =~ .

Duplicate answer sheet Identifying My Skills
Dupllcate Choosing Occupations to Fit My skills

Dupllcate asseasment item for Lesson 7

-

-

INSTRUCTIONAL PROCEDURES

INTRODUCTION

In the past few lessons we ldentlfled skills which cer-
tain occupations require fo success\ Today you will
identify the skills you feel you possess and identify
occupations which relate to jyour abilities. This will

help make you more aware of |occupations and factors re- |

lated to success in these o cupations. What are the
abilities we have identified? B

. Desired responses:

1. Knowledge . : &
2." Verbal ability

3. Numerical ability -
4. Color awareness '
5. Coordination

Let's review the dgfinitions for each of these again.
How do we define knowledge?

Desired response: General learning abflity
How do we define verbal ability? \
Desired responge:

- Understanding and presenting clearly the meanings
of words and ideas.

How do we define numerical ability?
Desired response:

Accurately and quickly performing arlthmetlc oper—
ations. \

o 142
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That's right. .

~as you can.

‘the statement.

How do we define color awareness? ' X
R " - -
Desiréd response: Use, choice of colors
How do we ‘define coordination?

Precise movements with hands,

Desired response:
.- eyes, fingers

~

\ - ' . -

\ o . _ ‘
TASKS > - oo

In a few moments you will |be asked to answer yes or no
to twenty statements. I'll distribute the answer .page.
It is folded in half; please do not turn it over until
we have finished. \ o T

\
i

Distribute folded answer sgget so’sésring procedures are
not visible to the learners¥ o '

i T \ .
Listen carefully as I read each statement, and then check
your response in the answer column. . There.are no right :
or wrong answers, so respond:to each statement a honestly
Remember, indicate how you feel about each
statement. This is not .graded and any answer isicorrecp.‘
I1f your neighbor's answer is different from yours, both of
‘you are correct ‘because you! both feel differently about
Listen to the statement. If it 'is true
for you and if you agree with it, put a.check mark in the
"yes" column. If it is not true for you or if you dis~-
agree with it\ put a check mark in the "no" colqmn.

The instructor reads each of the following seht?nces,
pausing after each for learners to record their responses.
1. I like to meet new people.
2. I find it hard to talk in front of the class.
3. People often don't understand what I'm telling - .
. them. ' '
4, I write good stories.

5.
6.

School work is fairly easy, for me.
I forget most of what I learn.

7. Learning new things is fun.
8. I can get good grades if I 'want to.
-9. I don't like to do math problems.
10. School is the only place I Qfe arithmetic

\

skills. . ,
\

\\

- \

La3 167
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11l. Math is easy for me.
12. Work problems in math- are dIfflcult.
13. I like to decorate my room. 5
14. The sky is colorful.-
15. 1 llke to use many different coldrs.
1l6. I don't like to color my pictures.
17. I am good at sports. :

- 18. I am good at batting a ball.} T
19, My writing looks messy. |
20. whreadlng a .needle is easy..

¥ a2

Y X )
Now opeh your: paper so you can see\the whole page. Column
one shows’' the response you would have\@ade if you felt you
had the ablllty 1dent1f1ed—w1th the gask.

A L=8

%
The 1nst}uctor should use the master énswer sheet, Identi= '
fying My SklllS, adﬂ ‘prepare a transparencg to use durzng )
- the explanatzon of’ the scorlng proceaures.

If your check mark is under ‘the heading stated in column
one, then put a plus mark in column twod For example, if
~you marked "yes" and if columh one sayé'"yes " then put a
plus mark in column two, If you marked "ves" and if
column one says.'no," then put a zero in column two.. A
zero does not mean that it is wrong. The zero just means
you. did not feel you had that ability. Remember, there
are no right or wrong answers, so do not feel badly if
you have several zeros. If your mark agrees with what is
stated in column one, you get a plus mark; if it does not
agree, put a zero. Do this with each' of the twenty ‘an-
swers. \ .
\

-After hav1ng completed column two, count all the pluys
marks for each group and write this number after th
word 1dent1fy1ng ‘the ablllty. The most 'ou can hawe in
any catagory is four. The area in which you feel you °
have a high ability will be the. area on your paper with

« the highest number. You maysfeel you posse'ss more than
one ability. -

We'll put these folders in eur booklets when we are fin-
ished.. For now, keep them on your- desks. ~

Distribute, Choosing Occupa%iﬁis to Fit'My Skills.,

Here is another page of your booklet. Use your answer
sheet and record the abilities you identified. Then
slist occupations that relate to these abilities. £ You may
look through the pages in/your folder for information

. I
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-

- relating to occupatlons and- the ab111t1es they requlre
if you cannot think of any. Then illustrate in the
! " boxes a worker performlng the tasks of each occupation:
' / .you mentloned : - . .

7C1rcu1ate and give a551stance to those learn- *° ~ho may
need it. Provide additional paper i1f need

P . . ., .
‘ . . <

SUMMARY . ° . 2 - . .
v/ — ) = ’
: -/ ‘ Now you 've.had a chance to identify your skills. How. .
S A many Af you-identified abilities yOu did not reallze you
e ' had? . \ ;
,© Call on several learners to share "the 1nformatlon they
gathered. v fow

LN

Ao .
@he information you identified should help you understand
yourself a little more than you do., We have:seen that
hnot all of us have the same abilities. Knowing this will
help you get along with others better. When a task needs

i ‘ . ,. to be done, you'll be able to choose the parts of the
- ‘ task that are related to your skills. Recognizing what
e . abilities you have W1ll help you plan for your future..

Now that we have completed the second chapter of our book-

let, we are- ready. to begin -the next chapter. The~th1rd
i chapter deals with our interests and how they are related”
-to occupational success. o

-

SUPPLEMENTAL ACTIVITIES

The learners will write a story that describes how the.
’ personal skill they identified is used in an occupation.
. e

7

" ASSESSMENT PROCEDURES

AN ,
.- DESCRIPTION o0 .

o o The instructnr will c1rculate to each learner while
he is completing a page of his-book and ask each
learner to.-name the skill and two related occupa-

tions he identified for hlmﬁherself e

. .
- . -
’
A -
LY . . \
- - v .
. .

| | \\\\\\\\\\\
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DIRECTIONS

"o instructor may use the Instructor Interview
form.and record the learners' responses to the
follow1nq questions: -

Wthh skill from the list we dlscussed

‘ myou ‘feel you possess? . //
. e 'two occupations that require a high
’~degree of the skill you named. - /

e

~ . , ’ /
KEY' -

7 | .

/Ihstru tor satisfaction

/ i

ity
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Date
Lesson 7
- INSTRUCTOR INTERVIEW FORM
Skills Identified . . Two Occupations
Learner's Name Kn.| Ver.] Num, [ Col. | Coord. | Related to the Skills
Example ' | Secretary | Seamstress
A\ .
-~ -

¢ - . .
- Ve r—“"/
b /
L s




— - Lesson

o ) \\\ k
J . , | g
3 , \ AMSWER SHEET: IDENTIFYING MY SKILLS
3
‘ Verbal=
. 2Krﬁ1owle§ge=

} Numerical=
]

Color

Awareness=

/ _
; .
g
Cé5rdinationés
X
/ —




i
i ] ' Lesson 7

CHOOSING OCCUPATIONS TO FIT MY SKILLS

@

I scored highest in

Two occupations relatéd to these skills are

_ T
~~

and

i
i

i

Illustrate a worker pefforming the tasks in each occupation you listed.

[
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IDENTIFICATION OF INTEREST FACTORS

" LessonN E16HT

3

CONCEPTS -
" Learners will identify five pairs of interest
factors.
\-
. .
\

PERFORMANCE OBJECTIVE

Given a list of 1nterest factors, the

\

A

. learner will identify the opposzte
interest factor for each 3
Yo ; . LA
- o —
Y

a4

LEssoN TIME

30 minutes

NEw VOCABULARY :

Interest Factors - preferences for certain types
of work activities or experi-
) ences
R <
Routine - tasks that do not change much from day
to day, regular, organized

Creativity - ability to make or produce something
through imaginative skills

Science/technology - special subject area problem
] . solving-*




‘ N

. Processes - changes going on slowly that lead to a
’flhlShed product &
.Services - occupations involving bu51ness contact ) L.
\ with people
L
\ ® (3 N
RESOURCES ReaulRED ‘ . e
Chart papér . “ " \
Sample chart Five Pairs of Interest Factors xm
Wbrksheet Identifying Interest Factors R b é
' Game ‘cards . \\\\‘ :
Straight pins S . .
P - \ ": 2,
EN \ .
Assessment item for Lesson 8 : ,
INSTRUCTOR PREPARATION TASKS
' Make chait Five Pairs of Interest Factors. 5!
Duplicate worksheet Identifying Interest Factors. .. - )
Dupllcate game cards (one copy for every ten . . .
members of the class).
Cut game cards. \ i
Acquire straight pins, Vo :
INSTRUCTIONAL PROCEDURES ,
N . . ) ;3

»~ INTRODUCTION

Today we will begin chapter three of our booklet.
This chapter will involve identification of interest
factors. 1Interest factors are defined as preferegces
for certain types of work activities or expggiences.

Q 154 .i o . N




" N !‘n

. . . i
In chapter one we learned about the‘types of educational o
occupational preparation. 1In chapter two we learned t

about the abilities necessary toasuccessfully perform
certaln occupatlonal tasks. b s
These two things, -along-with the information you w111
receive on interest factors, w111 give you background
.information for choosing an occupatlon suited to your
education, abilities, and 1nterests.. Your interests *
have an effect on almost everything you do. Your inter-

; ests are closely related to your school work. You may ° .

, do better in one subject area because you "like" it ' T

better. - Your likes and dlslikes affect other areas of
“your. life as well.

3 B »*
i .
. y VR f N . .
: R - What are some of the things in which you are® interested? -
- Possible responses: B , \
<

- d 8. Other "hobbies”

1. Sports, partlcipatlon, and'viewing < Sy
2. Sewing. - o
3. Crafts: - ’ g ) v S
4. Motor bikes , ‘
. 5.. Crossword puzzles 1 ‘
- : 6. Reading E , - D
L 7. Math - b ] , .
\

] . -

Have you thought of why you enjoy these things? 1Is it .

because you like to work with mach1nery° Maybe you en= .

joy the recognition you receive when other people appre-

ciate your work. Or, maybe you feel_prlde in yourself 2
\ for completlng a project. These are the things we will'
talk about in our discussion of 1nterest factors.

&
(Y - -

F

-
- ' »

\ TASKS S )

Place in view of the learner c(he chart ent.ltled F.lve
(h Pairs of Interest Factors.

This chart identifies the five palrs of 1nterest factors. .
Cai. anyone remember how 1nterest factors were,defined’ =

/
Desired response: Preferen-enfor certamn types of
work' activitles or experlences

If this is not clear to the 1earners, the instructor' o
~ ‘ should restate the definition for them. '




Explain the following to the learners:

The interest factors are grouped into pairs. A positive
preferénce for one factor of a pair also implies a re-
jection of the other- factor of that pair. The pairs are
grouped by combining opposites,

What is the first pair of interest factors listed on the
. chart?

Desired responses: Working with things or objects,
and working with people or .
- ideas O -
. : The first item in the p§ir, working with things or ob--
- - Jjects, implie$s the use of small tools, equipment, and
small machinery. But the second item in the pair refers
- to working with -ideas’'and/or people. 1In this area, the
i occupational tasks may involve communicating your trans-
o : " lating words from one language to another.

'Raise your hand if you think you'd prefer activities
that relate to the first item in the padir.

i

~ Raise your hand if you think you'd prefer the second one.

Now look at theysecond pair of interest factors. Both
factors are cd@gerned with solving problems. The

dif ference between the two is how they solve the problems.
“The first gne refers to activities involving contact

with other people. This contact would be in a business
manner. Many of. the occupations that fall in this ;
category aré the occcupations that offer services,
assistance or products to other peoplg. - In this area

the problems of people and their products are solved

by repairing cr assisting the people or products.

"The second item in the pair refers to activities of a
scientific or technical nature. In these occupations,
the workers would be trained in a special subject area.
Much of their work is problem solving. Contact with
other people is considerably less than in the .service
related occupations we just mentioned. The scientist
or technician solves problems by studying and research-
ing them, and then reaching solutions through experi-
mentation,

Can someone think of activities that involve contact
with other people?

Possible responses: Clubs, scouts, games

156
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What "services" do these activities perfo}m?

Possible responses:

1. Clubs give people things to do; certain clubs
help the town by cleaning it, raising money
for parks, etc.

2, Scoutlng teaches children c1tlzensh1p, crafts, etc. o

3. Scouts do things to help the town,

4. Games give chlldren things to do; they teach
"how to get along; some teach skills in math, )
spelllng, etc. _ ‘\\:

What are aet1v1t1es that could be . considered scientific i
or technical? . ‘ _ 4'

) Possible iésponses: g

" : 1. Worhx/g math problems -
. flng experiments in science
-% Liea¥ning about animals, nature, etc. . _ ’

What is fhe third pair of interest factors?
. ‘ " Desired response:
Routine vs. creativity.

The first item in the pair, routine refers to those occupa
. occupations whose tasks do not change much from day to

- ~ day. The worker follows the 51m11ar occupational tasks
v daily. '

AY
The opposite item in the pair is creativity. This means!the " A .
ability to.make or produce somethlng through your 1maglnatlon.z o
The ideas would come from your own head. Unlike these in

/ routine, the occupational tasks that fall under creativity
would not be organized in a set pattern. They would occur as

the ideas were developed by the worker. /

e

. o Can someone think of 51tuatlons at school that can be classr

fied as routlne? 3 / }

‘Possible responses: o ;
1. The time schedule

2. How to work math problems
. 3. Writing a paragraph in correct ;form

- 157 118
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What are some creative situations that may occur at
school?

Possible responses:

1. Making up a dance to a record

2. Drawing a picture

3., Writing a story

47 Modeling with clay . -

Now look ‘at the third set of interest factors. What are :
they?
Desired response: Helping people vs. working with
‘ o ) machines or processes.

What other interest pair does this sound like?
A
- Desired response- The first one - worklng with things/
. objects Vs peoplé anc ideas

It does sound like the first one but there is a diffex-
ence. The occupations in the category of helping -people
are those that help people for their own good or welfare.
The first one, on the other hand, dealt with communi-
cating ideas to people. This one deals with dolng things

to help people s lives. .

> i -

The opposite pair- of helping people would be working St

with machines or processes to keep them operating or to
.improve them. ‘This 1nteres+ factor is related to the .
first one we mentloned, ddaling with things or objects.
But, this one is more related. to the processes of large
machinery. Processes are changes going on slowly that
lead to a glnlshed product. For example, making paper
from wood or making fabri¢ from cottorf.are processes.

What is the last pair of interest factors? >

v

Desired response: 'Recognition from others vs. pride
. in finished products.

This pair of factors has to do with feellngs. The first

one deals with receLV1ng recognltlon or pra;se from

. others. ..The second one deals with the pride you feel )

for yourself because you have cbmpleted a product or an -

object of some sort. )




We will spend a few moments practicing recognizing the /
factors that go together.

-

Ay

Distribute worksheet entitled Identifying Interest Fac-
tors. Remove the chart from the learner's view.

Here 'is a worksheet we will work as a group:. Look ‘at

the factor listed on the. left side of the paper. Draw
/ a line to the one that it should be paired with. Re-
' member, its mate is the opposite-interest factor.

Look at the first factor listed in the left column.
'Raisg,ypgr\hand if you think you know what its mate is.

Ask a learner to ideatify the correct response.

Desired response: People and ideas
.

R -

. If the correct response is not given, it will bé\nemg- s
‘ssary for the instructor to review the definition of T e e
each interest factor. i} ‘

- ’ ;
5 That' is correct, so draw your line: to connect the two
: ’ ) factors, things and objects with people and ideas.

~ A

The next factor-is Services. What do we mean by that? -

Desired response: Activities involving contact with
other people by giving assistance
or repair- to them or their
products:. ‘ o

What is the mate for Seryices? =,
Desired ‘response: Scientific/technoloqgy
. That's correct. What do we mean by Scientific? ' : N

_~Desiredtresponse: Printed material rather than
- % —-— Y- — - busingss contact with people ) .

/

The scientist or technician solves ‘problems by studying
and researching them and thén reaching solutions
through.experimentation. Draw-your line to connect the

two factors, Services wi%ﬁ'Scientific/technology.
: e
\




e

i .
Continue the same type of questioning for the remaining
three pairs of interest factors, instructing the learn-
ers to draw a line to match the pairs.
. . .
Put your worksheet in your' folder. We are going to
practice what we've learned by playing a short game.

Distribute one game card, face down, and one straight

pin to each learner.
i . . .
SUMMARY

A

We'll review what we've learned by playing a<game.

Each' of .you have a game card. When I say begin you will
look at your card, which names one interest factor,\and

pin it on yourself.
the room unti
completes the pair. Then the two of you will sit dowd\
When I say stop, sit down in the closest chair even if

. you have not found your parther. -

If there is an odd number playzng, ask one child to help
“you Judge the results. :

Ready, begin.
‘) :
Allow five minutes for this activity.

'Now, stop. a S -

Come to th

front of the room'if you did not.-find your
partner. : I -

\ \ %

Instruct the learners tplchobgé their partner from those
standing. If there is no partner, then someone- seated —
is mismatched. _Instruct each pair to stand and have the
class raise their hands if they are matched correctly.
Wheii the mismatched pair is identified, haVe them come
to the front'of the room and locate their correct ‘part-
ners. Continue this proceduré until all pairs are ‘cor-
rectly matched. ;

-

* !(’
Now you have learned five pairs of 1nterest factors.
You have identified these factors as’ opposites. Usually
an occupation cannot have the charag¢teristics of both
factors; usually an occupation w111sf1t w1th dhe or the
other.

:
M
160 , ,
A

Then, without speaklng, move around"
ou find the person wearing the card that

/
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AsSESSMENT PROCEDURES ) .

In our next- lesson we will relate these interest factors
to occupations. This information will give you one more
way of looklng at occupatlons. Understanding the types
of work act1V1t1es involved in occupations-will give you
more information about which occupations you would pre-
fer. '

i

DESCRIPTION

The learner's achievement of the objective is
assessed by a matching .item.

-
’

DIRECTIONS
. The learners will read the item and record their
¢ responses. Assistance with vocabulary may be
given by the insgructor.

KEY
1-d, 2+-a, 3-c, 4-b, 5-e

. St -
o> - P

{

. Py Y
‘161 1<




Name

Date

Lesscn 8

ASSESSHENT IT'EiMl

e

Match the interest factor
factor in Column B.

¥

"Column A

a. Working with th;ngs
» ‘and objects

b. . Working with peOple
to help them

‘c. Businéss contact with
people (services)

d.’ Activities of a.
routine, organized
nature

€. Activities resulting
in recognition and
prestige from others

in Column A with its opposite

Column B

1. Activities that are
creative, varied

2. .Activities dealing

- -with people and ideas

and technical data : -

4. Activities dealing with

: repairing or bulldlng
machines

5. Working for self-
satisfaction in
project completion
(pride)

163 DT
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3. Working with scientific
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| ‘ . Lesson 8

FIVE PAIRS OF INTEREST FACTORS
(SAMPLE CHART)

[
13

working with ' , working with
THINGS or OBJECTS PEOPLE or IDEAS -
- / -
activities involving | activities involving
contact with people contact with printed material
SERVICES . SCIENTIFIC/TECHNOLOGY
5. © activities that follow activities involving,
z a ROUTINE CREATIVITY
working to working to
HELP OTHER PEOPLE HELP MACHINES, PROCESSES
activities that result in activities that result in
RECOGNITION -FROM OTHERS PRIDE IN FINISHED PRODUCT

-




. ouesson o

Directions: Draw a line from the IDENTIFYING.'NTEREST FACTORS
. interest factor listed in the left N ;
¥ hand column to its opposite factor - ) \
' . in the right hand column. , \
, I

People Tdeas

[

® «<\\\ Pride in L

@Elme, * ‘Fmashedf pr'oc.\uc:t

C . 167 | 20




Gome Cord

. THINGS
'OBJ'ECTS

PEOPLE |
IDEAS |

[SERVC

e
‘S

SUENTIFIC
CHNCAL |

|
I
| IC |
i
|

CREATNE/

: ROUTINE

PZE_Q l_

—

Sy

[MACHINES |

-PROCESS S '

. RECoGNmoN

]

e
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: | IDENTIFICATiON OF OCCUPATIONS
RELATED TO INTEREST FACTORS .

LEssoN NINe .

B

é “CONCEPTS .

Learners will identify occupaﬁions which relate to
each interest factor.

PERFORMANCE OBJECTIVE

i . Given pairs of contrasting interest
. T ) factors, the learner will identify two
- contrasting occupations for each pair. -

. - Lesson TIME

40 miputes

~ PREREQUISITE KNOWLEDGE

(Previous lesson) : ' ) ;
Knowledge of interest factors , .

RESOURCES REQUIRED

Worksheets Following Interesting Paths, Occupations
Relating to Interest Factors, and Identifying

‘ Occupations

Assessment item- for Less »n 9

\)4 AY)

(ERIC 171 SfT 427 o




INSTRUCTOR PREPARATION TASKS
) "
Duplicate worksheets Following Interesting Paths,
Occupations Relating to Interest Factors, Identify-
ing Occupations. . ’

Review instructor information sheet Occupatlons
Relatlng to Interests.

Duplicate assessment items for Lesson 9.

*

INSTRUCTIONAL PROCEDURES

INTRODUCTION

Previously, we learned five pairs of interest factors. A
pair consisted of two opposite factors. Today we'll re-
late these interest factors to occupations. This will
give you interesting information about occupations and
why some workers choose the jobs they do. When-it-is
your choice, you'll have one more way of looking at occu-
pations. What other ways have we learned to look at
occupations?

\ . B
Desired response: The training and education re-
quired and the ab111t1e§ needed
to perform successfully

In addition, we'll look at the interest of workers in
certain occupations.

_TASKS

Distribute, Following Interesting Paths and Occupations
Relating to Interest Factors, to each learner.
. \ ot !

Here are two worksheets. . Look at the maze first. There
are five starting points, each identified by an interest
factor. There are three numbers next to each starting
point. As you follow the path, be sure to pass through
each number listed. These numbers refer to the occupa-

tions listed on the second worksheet. 'You will know you
have followed the correct path if you end at the interest -
factor that names the opposite factor to the one you

172




.

begin with. You may not cross lines on the maze.

After you've found the five paths and colored them in,
go to the second worksheet. -

Let's look at it now.

Using the letters A, B, C-J, identify the interest fac-
tor for each occupation. The numbers before the occupa-
tions refer to the same numbers on the maze. For example,
if you began with recognition, and passed through numbers
5, 10, 17, you should have ended at pride, numbers 13,

22, 29. The occupations numbered 14, 22, 29, are related
to pride. The occupations numbered 5, 10, 17 are“related
to recognition. ’

If there are no quections, bedin working.

The instructor should circulate, giving assistance when

_ needed. Allow 20 - 25 minutes for this activity.

-

We will correct these papers together. Where did the path
that began with things and objects end?

Desired response: People and ideas

- Where did the path that began with routiﬁe end?
Desired response: Creativity ‘

Where did the path that began with services end?
Desired response: Scientific/technology

Where did the path that, began witp recognition end?
Desired response: Pride \

Where did the path that began with helping people end?
Desired response: Mgéhines,’processes

These are correct. - Now look at the second worksheet
entitled Occupations Relating to Interest Factors.

. . . 3\
-this worksheet in class, allowing the % arners to make
the corrections necessary on their pdpers.
’ . oA

* 5
The. instructor should use the key pr;ydded and correct
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~

Instruct the iearnerﬁ to\ put these worksheets in their
folders. Distribute work Qeet entitled, Identifying
Occupations. ’

Here is another worksheet. This one is entitled Identi-
fying Occupations. Under each factor, list an occupation

. related to the factor. Try to-do this without looking at
your folder. If you have difficulty, you may use the
pages in your folder to help you. -

Allow 5 minutes for this activity. =

SUMMARY

You'have had the opportunity to identify occupations that

.relate to each interest factor. What were some of the
occupations you identified for Things and Objects?

Possible responses: =

1. PFruit inspector 7. Machine tool operator
2. Phone installer . 8. Shoe repairman

3. Bookbinder .-~ - 9. -Auto mechanic

4. Title setter 10. Forester

5. Routeman , 11. Meat cutter

6. Tool and die maker

.
-

What were some of the occupations you identified for
People and Ideas?

- Possible responses:

1. Lawyer' 5. Scientist

2. Model 6. Translator
3. Script editor 7. -Advertising worker

' 4. Environmentalist

What were some of the occupations you identified for
Services?

v

Possible responses:

1. Barber 7.. Firefighter
2. Cook. 8. Telephone operator
3. Chef 9. Cashier

: 4. Waiter 10. Secretary
5. Guard 11. Delivery services
6.

Watchman 12. Sales pgrsonnel

ERIC w430 |
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4

What were some of the occupatlons
Scientific and Technology’

Possible responses:

1. Surgeon " 6.
2. Veterinarian 7.
3. Astronomer 8.
4. Chemist 9,

5. Mathematician

' What were some of the occupatlons

Routine?

i
Possible responses:
3

"1l. Typist 5.
2., 'Animal trainer
3. Machine tender . 6.
4. Custodian 7.

Possible responses:

1. Interior deslgner 4,
2., Decorator 5.
3. Book writer 6.

What were some of the occupations
ing People?

Possible responses:

\1. Teacher 5.
2. Counselor 6.
3. Nurse 7.

4. Flight trainer

,\'

What were some of the occupations
Machines and Processes?

Possible responses:

1. Photographer - 5.
2., Typesetter 6.
3. Auto test driver 7.
4, Radio and TV
transmitter ,
/
. y
175

you 1dent1f1ed for

~

Draftsman .
Computer programmer
Engineer

Pharmacist

i

you identified for

Shipping and receiving
clerk

File clerk

Store clerk

What were some of ~the jobs you identified as Creative?

Artist
Sculptor
Dance choreographer

you identified as Help-

<

Social worker
-Employment counselor
Clergyman

you identified for

1
Locomotive engineer
Electrician
Heavy equipment
operator

iy

i o




What were some of the occupations you identified for .
Recoanition?

- Possible responses:

1. Entertainer 5. News reporter
2. Comedian \ , 6. - Actor
3. Circus performer 7. Actréss

4. Radio announcer /

- /
What were some of the occupations you identified for

Pride? o ‘ ’ /
Possible résédnses:. . / ‘
1. Costumer ' 5. Gardenér
2. Tailor 6. Architect
3. Dressmaker . 7. Artist

4.. Animal farmer _
and raiser - -/

As.'you have seen, there are many occupations that'relate
to each 1nterest factor. It is also possible for an .
occupatlon to relate to more than one area. Can anyone
think of an occupat1ons that fits more than one interest
area? ‘ : :

/

4

Possible responses:

1. Artist - Creativity and pride -

2. Clergyman - People and ideas, and helping people

3. Secretary - Routine and services .

4. AGto Mechanic -~ Services, things and objects,
and machines and processes’

Those are all correct. We could think of many more. As
you see occupations at work, think about what we have
learned and try to identify the interest factor related
to the occupation. \ d

Soon you'll be given a chance to identify the interest
factors in whié¢h you are interested and relate them to
occupations. This information will help- you choose acti-
vities that may be enjoyable to you. Relating interests
to occupations will help you when it comes time for you

to make a -choice about occupations in which you are likely
to succeed.

'@




SUPPLEMENTAL ACTIVITIES™::

i
.

: . The learner will compile a list of occupations relating

S to each interest factor. The -yellow pageés of the local
telephone. directory may be used. The following is a |
sample listing from -the yellow pages of the occupational
categories and job specializations as ‘they relate to the ,.
interest factors. -

Aircraft - Testing: Scientific/technology
. ‘Rental, leasing: .- services
. . _Equipment, supplies: things, objects
5 Schools: helping people
Manufacture: machine, processes

Jewelry =~ Jewelers: services
Appraisers: people, ideas
Designers: creativity, pride
. . Maufacturers: machines, processes
‘ Repair:  things, objects, sexvices

AsSESSMENT 1'ROCEDURES /

i

DESCRIPTION -

The learners will write the name of an occupation
related to each interest factor. -

DIRECTIONS \
The learners will read the item and record an occu-

. pation related to each interest factor.: Assistance
with vocabulary may be given by the instructor.

/

KEY

Individual learner response/instructor satisfagtion




o= N o, Lesson v
i ' -"0-".R\\éwmgrn*u-skng%\%s..-'\'.. '
Directions: Follow the m§;e for each interest faetor until you
reach -the center and identify the contrasting interest
. factor. Be sure to pass through the numbers listed next
. to the factor at the starting point. The numbers refer
to occupations on the next page ‘

}:’,“m{‘"“‘??_ S rl ruog‘?mﬂon 710,47

1

eople ,
'P\djgs
13,21, 27

. scientific.,
creative technical’
12,25,28 i, 24,30

fhe\pin people 6,7,20
. 164
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el . - e .
ag Fo\\owm’g ln*ereskng Rﬁhs..".ﬂ -
Ciractions: Follow the maze for each interest facth until you .
reach the center and identify the contrasting interest
factor. . Be sure to pass through bthe numbers listed next
.to the factor at the starting point. The numbers refer
+ to occupations on the next page.
w'ﬂ’t““‘")

')93"

'
[

creative ?‘m ""hh‘;ﬁ‘"
| 125,28 24,30
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s _ " ASSESSMENT ITEM

Name one occupatien characteristic of each factor in the
follow1ng flve pa;Fs of interest factors.

= ' s -
3 " {2’)

&y

Name

Date

Lesson 9

.

a. Working withithi gs ‘or objects - wOrklng with people or ideas

%
7.

b.. Business contact with people o~ wOrklng with scientific or

.
1

- .
P S S n

(services) technical data
\
. / [
: . c. Activities that are.part of a Activities that are creative
set routine or varied

d. Working with people to help -
them

?

Repajring or building, main-
taining machines

e. Activities resulting in -
recognition and prestige
from others

Worklng for self—satlsfactlon
in product completlon (prlde)

T

183
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TNS TRUL TUK INFUKIMA T LUN Lesson Y

OCCUPATIONS RELATING TO INTERESTS ». - ‘ \

' things/obijects . people/id :~ns
' ‘accounting, auditing, medeling
.sorting, inspecting, legal & related work .
craftsmanship; - masical work, creative .

percision working, translating, editing

signaling & related work. -
draftinuy,
material analysis, ” ,
setup & adjustment of machines, .
scientific research, ‘ .
transportation service work

. services scientific/technology
contract negotating, business .| dorresponding, social science,
training, supervisory work, ‘| psychological research, engineering,
consultative & business service research & design, technical writing,
interview, information gathering appraising & investigating, mathematics,

title & contract service scheduling | surgery, medical & veterinarian.
dispatching, secretarial, paying &
receiving, -cashiering, classifying,
. filing. stenographic, beautician &
‘ barber, switchboard, industrial ~*
training, investigating, protecting,
promotion & publicity, purchase &
sales work, delivery, pecsonal ser<’
vide work, uslering, messenger.

o

routine . creativity

computing, typing, recording, . decorating, art work, creative writing
animal ~training & care, feedirng,
handling machines;—tending machines

_. helping people ’ working with machines, processés
instructors, administrators, photography, motion picture camera ' ’
“managerial, guidance counseling, | work, inspecting, stock checking,
vocational “ication, flight train- | type setting, manipulating,
ing, therapecutic, nursing, child transporting, test driving, machine
& adult care - ~ operating, radio & TV transmitting
recognition | " finished product/pride |
I —
creative entertainment, dramatics, i costuming, tailoring, dressmaking,
musical work, radio announcing, . animal farming, gardening.
. journalism, news reporting ' !

© *It is possible for occupations to overlap into several areas.
L ERIC ‘ 185 P
S : ' 157 .
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Lesson 9

30.

Chemist

OCCUPATIONS RELATING TO INTEFEST FACTORS |
On the line after each occupation write the letter of the interest
factor to which each occupation relates. (The numbers also refer
to the maze, in case you need help.) \ -
1. Fruit inspector
2. Typist A. things,| objects . |
3. Animal trainer B. service ;
4. Barber C. recognition
. 5. Radio announcer D. helping people
6. Teacher E. routine
7. Counselor F.. people, ‘ideas
8. Auto mechanic ° G. scientific, technology
9. Photographer H. creativity i
1¢. Comedian I. machines, processes
11. Surgeon J. pride
12. Artist
13. Model
14. Tailor
15. Usiier ‘
16. Phone installer
17. Actor
; 18. Salesman - I
Y 19. Machine tender : Y
20. Nurse
21. Lawyer
22. Architect
23. Auto test driver
24, Mathematician
25. Decorator
26. Type setter
27. Script editor
28. Author
29. Cattle raiser

Ve




/ . . Lesson- 9
o \ - KEY
' OCCUPATIONS RELATING TO INTEREST FACTORS

\
t

On the line after each occupation write the fletter of the interest factor
to which each occupation relates. (The numbers also refer to the maze,
in case you need help)  * \ :

Fruit inspector A

129, Typist [ A. .things, objects

3. Animal trainer B. sServices

4, ' Barber j C. .routine

5. Radio announcer y 4 D. helping people

6. Teacher D - E. recognition

7. Counselor 2 F. people, ideas

8. Auto mechanic y, 4 G. scientific, technology
9. Photographer - H. creativity

10. Comedian £ - I. machines, Processes
11. Surgeon & J. Ppride

12. Artist ) ), B
13, Model - 5
14. Tailor

' 15, Usher . |
’16. Phone installer y. 4 :

 17. Actor : V4

-! 18, "Salesman v

.} 19. Machine tender ' &

20. Nurse D
21. Lawyer £_

22. Architect s .
23. Auto tegt driver b

24. Mathematician [

25, Decorator N .

26, Type setter - P 4 A

"27. Script editor. V.2 ‘

28. Author M

29, Cattle raiser T

30. Chemist &

189 139




Identifying Occupations

Lesson 9
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STATE YOUR PREFERENCE

Lesson Ten

rm

CONCEPTS

Learners will identify occupations which -relate to
¢ . each interest factor.

3

L PERFORMANCE OBJECTIVE _ | .

N . . Given a list of activities relating to
interests factors, the learner will

- identify his preference of activities
and list two occupations related to
the predominate interest factor.

S . Lesson TimMe

45 minute‘s , -

‘ PREREQUISITE KNOWLEDGE
| (Previous lesson)

Categorization.of occupatlons related to 1nterest
factors ’

RESOURCES ‘REQUIRED

\ - ", ) Answer sheet Identifying My Interests

. ‘ Worksleet Choosing Occupations That Match My Interests
= p , Assessment item for Lesson 10
) . ' ;
v . . ) 193 '1l1i
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2

-INSTRUCTOR PREPARATION TASKs'

Duplicate answer sheet Identifylng My Interests
and worksheet Choosing Occupations Jhat Match My
Interests. > ; ‘.t -

L

-

Duplicate assessment item for Less$on 10. -

Y

~ INSTRUCTIONAL PROCEDURES

,

INTRODUCTION - S o

I

In the past few lessons, we have 1dent1f1ed 1nterest
factors and occupations related. to, them.. Today you will
»identify those factors -in which you have a preference.
Then you will identify occupations which relate to your |
interests. Identlfylng‘your interests.will help you make
. choices about things to do in your-spare time. And when-
you are older, it will help you make choices about which
occupations you would 1like. - How many of’ you have hobbles?
What are your hobbies? o ) -~

-*

A 4
o

Possible responses: ’ L. >

-l. Baseball 7. Watchlng ™V .

2. Sewing-. .. . 8% Bulidlng model .-

3. "Scouting . . airplanes :

4. Swimming . 9. Reading. i

5. Playing a musical 10. Collectlng thlngs .
~ instrument 0 : A

6. Coloring T T

&

You have probably never thought about hi you like to 1.
do those things. You just know you like those activities.

better ‘than others.

In today's lesson, you will be asked to 1dent1fy acti-
vities you like dozng better :than-others. Then you will,
_identify to which interest factor.thése activities re-
late. In this way you will see you- prefer activities
relating to certain interest factors. Then when ‘you have
_decisions to make, you will be able to relate them-to

“an interest factor and make a dec1slon more pledsing 'to
you. : ; .

1
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TASKS

In a4 moment you'll begin to choose which activities you
prefer from a list I will give you.

P /Distribute answer sheet Identifying My Interests, folded
in half so the scoring procedures are not visible to

the learners. - The instructor should distribute both
pages folded-in half and refer to the first page when
discussing the scoring procedures. This answer sheet
will -become a page of the learners' booklets and should
be put in their folders after use.

-

Listen as 1 read the first statements on the page. Look
"at box number one. It says, "I would like to build a
‘model town or interview a worker about his job." If you
. think building a model town sounds more interesting, 5
- R put a check mark in the top box. If you think interviewing
a worker about his job sounds more interesting, put ‘a check
mark in the bottom box. Now look at box number two and
put a check mark after the act1v1ty that sounds more
interesting to you.

The instructor may continue reading pach statement on
the answer sheet until all twenty b%?es hqve been read and
responded to by the learners. Orﬂﬂ@“may allow the learners

‘ to read each statement themselves. The instructor should
circulate, giving asssistance withnvocabulary. ",

Now open your. paper so you can .see the entire page. . The. -
numbers after each sentence refer to interest factors.
. Count how many times your check mark was by the number
‘one and write this in the blank space that says "Things
and Objects Number One Total." Do the same for numbers
two through ten.. -
Dlstrlbute worksheet entitled Ch0051ng Occupations That
Match My Interests. B

.

. .. Here is another page for your booklet. You will write )
down the interest factor you named more than the others.
Then draw two pictures that illustrate occupations re-

“lated to the factor you identified. Write'the names of
| the occupations on the lines inside the boxes. .

' ‘ Allow twenty minutes for -this activity. Provide+additional
paper if necessary. .

(8

SUMMARY . . . ?
—————_1_ . .

_ ‘ I'm sure not all of you chose the same interest factor.
How many of you had a preference for working with things

and objects. .

143 ,
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'

Call on several learners to name the occupations they
illustrated. Continue the same line of questioning until
all factors have been identified and sample occupations:
for each factor have been named by the learners. -

This activity gave you information about yourself. Not
only can you use this information when making a choice
about an occupation, but it will help you make choices
about what games to play, hobbies you may like, and
books to read. Soon we will begin the next chapter

of our booklet. This chapter will provide another source
of information for you to use when making decisions
related to school situations, hobbies, and later career
choices.

AsSESSMENT PROCEDURES -

,lESCRIPTION o
T

e instructor will circulate to the learners .
/while they are- completing a page of their books.
/Ask each learner to name the factor which he

/ rated highest and list the twd: related occupations.

- DIRECTIONS -

The instructor may use the Instructor Interview

Form and record /the learner's responses tq}the

following questions: l

1. From the list of interest factors we have
discussed, identify the one most important
to you. .

2. Name two occupations related to the interest
factor you have chosen. : o

KEY . . ' - .

Instructor satisfaction




A
’

Date

‘Lesson 10

INSTRUCTOR INTERVIEW FORM

w

Interest Factors

Related Occupations

Nurse

Teacher

Pride

Recogni-
tion

- Machine

processes

" Helping

people

Cre-
ativity

Routine

Sci/tech

Services

People/
Ideas

Things/
Objects

Name

145

197




ANSWER SHEET: 1

I would like to: (Check one in each\block)v

Build a model town

[Interview a worker about his job

' 2

| Fix broken toys 3 2
-Wash windows

' 3

Put together jigsaw puzzles 1

Help a younger child with school-

Le8son

work 3 4

BUlld scenery for a play P 1

TaKe a lead part in a play “ 1

.5

Attend clhb meetings 2
rt a deck of cards into suits

"y 1 3

T lephone messages. 2

4

Be room helper 2

e team captain

5
Deliver newspapers 3
Hear a talk on what your: city
is doing to make it a better 4
place in which to live
Shelve library books 3
e elected class president
5
Teach someone to do sometﬁing’r' 4
can do
Receive an award in front of the
"school . 5
Recite a poem with a group 6
‘IWork story problems in math -
7
Write a story 6
Decorate the bulletin board é

10
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. &

Learn about different languages

6
137.Learn how a television picture 1
sent from the studio to a TV 9
screen -/
14} Tell a stoxry to the clas’s 6
, +%-I"Finish something 1've started
' 10
_Find out about the 4inside of a
15 volcano 7
~°[ Make up a-dance to a record
8
sLearn how the different planets
16° were discovered 7
‘I Tearn how sound is put on a movie
film 9
Find out how we get rubber from
17 trees . ' 7
‘l Grow a vegetable garden
10}
i8 Design posters 8
‘t Learn to develop camera film .
- 9
Learn how to play a musical
19 instrument ,
‘| Train a dog to do tricks
1
" 20 | Learn how a newspaper is printed 9
2,' Earn a badge 1n scouts
' : 10

201
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Lesson 10

CHOOSING OCCUPATIONS TIAT MATCH MY INTERESTS

Directions: Complete the sentence by naming the interest
factor you named more than the others. Then | )
write the names of two occupations that require <
this interest, and draw two pictures of workers
involved In those occupation:s.

I identified my interests as . .




CATEGORIZATION OF SCHOOL ACTIVITIES

LEssoN ELEVEN

CONCEPTS

Learners will categorize school activities according
to the work situations listed in class.

« /

PERFORMANCE OBJECTIVE

Given types of worker situations, the
learner will identify a school activity
to which each relates. .

Lesson TIME , - )

1
\

35 minutes ° ' . '

NEw VOCABULARY

Nature - overall work situation or setting

12

s

RESOURCES REQUIRED -

Sample chart on Nature of Work Situations
Worksheet cCategorizing School Activities

Assessment item for IL.esson 11l

05 {7 149




INSTRUCTOR PREPARATION TASKS

Make chart Nature of Work Situations
Duplicate Categirizing School Activities

Duplicate assessment item

\

INSTRUCT IONAL PROCEDURES ] .

INTRODUCTION

Today we'll begin the fourth chapter of our booklets.

We have already discussed many things that relate to the

successful choice of an occupation. We've identified

our own interests and abilities, 'and we've discussed how
these relate to occupational success. These next few

\\\ lessons will center around another type of personal pre-
ference. This one relates to the feelings a worker may
have about the type or nature of the work he does. What )
are some of the- 51tuat10ns or activities you participate B
in at school?" .

Possible responses:

1. Physical education games 6. Choir/band
. 2. Recess 7. Putting on plays
" 3. Reading 8. Math lessons

4. Spelling tests : 9. Watching films

5. Art activities

education, and I'll bet there are others of ho would
rather do something else at.that time. How would

I'll bet there are some of you who- really enjpaiphysical
rather stay in the room and see a film then?

You see that people have-different preferences about\ﬁhe
nature of activities.

bl
s

TASKS ' -

I just used the word nature and said that people have
different preferences about the nature of activities.

/ |
| 5 - o




Write the word nature on #he board and ask a learner to
use the dictionary to find the definition. s
While we are having the definition for this word located,
can anyone guess about the meaning?

Possible responses:

1. Scierce

2. The - *, flowers, animals

3. Sun, \- 1er, sky, etc.
These are related to nature, but we are talking about a
different definition, for the word. \
A3k the learner to read from the dictionary. Nature
defined in one dictionary is: the churacter or gdmposition
of a person or thing; synonyms are: essence, disposition,
temperament, kind.

When we talk about the nature of work, we will mean general,
overall types of working situations.

Display chart entitled Nature of Work Situations.

This chart lists five general work situatidns or settings.

Would someone please read the first one listed?

call on learner to read the first situation listed, "Doing
things under certain instructions.”

What does this mean?
. Possible responses: -
l. Following orders
2. Following directions
3. Doing what you are told

Can anyone think of a school setting that involves doing
things under specific instructions?

Possible résponses:
1. Math problems are worked in a special way.
2. Ww. play what our teacher tells us to at physical

education time,
3. We sit in an order told by our teacher,.

207
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Almost everyone follows orders or directions of some kind.

In most occupations, the boss, .foreman, manager, or person

in charge even follows orders from another person. 1In -
school, there are many situeg:iions that require following
directions. Sometimes the directions come from your |
teacher, or another teacher, the principal, cafeteria
worker, custodian, or another student who ig in charge.
Can anyone name when you would follow orders of another
student?

Possible responses:

l. Following directions of class officers |
2. Doing what the team captain says . . |
3. Listening to hall or playground monitors |

When might you follow directions of another teacher?

AY

Possible responses:

1. when Wé have a substitute
2. On the playground
3. In the library

Possible responses: |

1. Line up’'a certain way

2. Put your names in a certain place on the paper
3. Quiet down

4. How to work long division problems

In school, we all follow school rules. We have standards
to follow that tell us how to behave. In many work
situations, there are standards to be followed also.
These may relate to your occupational task, as well

|

|

|

l

|

|
What are some of the things I may ask you to do? ' ‘
as how you dress or act. ___ .
What is the second w rk situation listed?

Call on learner to read "Being in control of activities."
What dces this mean? H

Possible responses:

1. PBeing boss =

2. Telling people what to do ng’

3. The opposite of the first o

S ad
A b‘-)l
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Can anyone think of any school situations that involve
a person or student being in control of activities?

Possible. responses:

1. A team captain directing the game
2. Student hall or playground monitors
3. Team leader for committee work

It's possible to have a school task in which the person

in control is also following instructions. For example,
-in school, the team captain may give directions to .others,
but the team captain is also following the rules of the
game. A school teacher gives directions to children,

but at the same time follows directions from the principal.

The .third work situation listed is "Dealing with people."
This situation does not refer to follow1ng or giving
directions. This refers to situations inv 'ving work

with other people. Can anyone think of school situations

- that invelve a person or student working with other people.

Possible responses:

1. Students completing a mural or class play
2. Singing in a choir or playing in a band
3. Studying spelling words

4. Playing a game !

Though these situations do. not refer to giving or following
the directions of the people you're working with, it is
possible that directions are coming from another person.
For example, a bank teller is helping the customer; the
teller may be following iinstructions learned in training

to be a telier. The students may be studying together
because their teacher askéd them to.

The fourth work situation 1§y Working Alone. This means
doing your task or job by yourself. At some point, your
job or task may be combined w;th others for a flnlsned
product. But working alone means that you can do your
job without the help of others.

Can anyone think of any school tasks that involve working
alone?
. \
Possible responses: \¢
1, Student can write a story or réport alone.
2. Student takes a test alone.
3. Student can clean a desk alone. \

1’ "~
)!{
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These are correct. In a 'school situation you may be : .

with other people and they may be doing the same thing '

as you are, but each of you work.:: alone without one _ . '

another's help. In work situatio. s, the same is true.
! Many workers can complete their task by themselves.

What is the last work situwation listed? - S -
$ .

call on learner to read,  "Changing Peoples' Minds and attitudes
or Feelings- About Things." . . : T
This means a person is doing or making something to
make another feel differently about something. .Some’
workers who do this are:
, « 1, Lawyers who try:to éonvinée'the'peopleﬁon the'jufy
/ - about the guilt or innocence of another person.

2, Comedians'who try to make.peoplé laugh and feel- happy.

3. Ministers wﬁo try to help people to do things in a )
honest and loving way. Ca

4. Senators, politicians, and mayors who try to convince

people to vote in cértain ways. .
5. Salespeople who try to sell their products.’

Can anyone think of school situdtions that ‘involve trying
to change someone's mind or feelings about something?

s

Possible responses:

1. Asking friends to vote for you

2. Class officers setting a good example for
others to follow .

3. Discussing reasons for following school rules

4. Watching a classmate receive an award for good
attendance, behavior, sports achievement

There are many ways people try to change the opinions

or ideas of others. You may be with a group of friends

and- not able to decide where to ride your bikes. Your

suggestion may be chosen because vou gave a good reason.

For example, you might suggest riding to the high school

because there's a track meet there, or riding to the.

park because the traffic is not heavy along that road.

These réeasons sounded correct to your friends and they

made up their minds to do what you suggested. |




x

_You may see your friend's spelllng paper, ‘on the board
"because it was written neatly and all the words were
spelled correctly. . You would like to have your paper
on the board, so you make up your mind to study harder
for the next test.

Distribute worksheet entitled Categorizing School
Activities.

Each of you has a worksheet showing pictures of school
situations. Look near the bottom of the page for the
directions and follow along as I read them.

Read the directions and explain in detail, if necessary.
Allow five minutes for this activity. Correct the work-
sheet with the learners using the instructor key provided.

SUMMARY

The work situations we identified relate to other areas
of people's lives besides the occupation they have.
What were some of these other areas the work situations
we described relate to?

Possible responses:

[

1. School‘
2. Play, free time with friends
3. Citizenship .

This information will help you understand your actions
in school. By knowing there are various school situations
that require following directions from friends or adults,
you are better able to follow these directions. You
have seen that there may be situations in’which you may
be in control and would want the cooperation of others.
There are also school situations that require working
cooperatively together, as well as these that require
you to work alone. There are also those times in school
when someone tries to change your mind or actions about
things and ideas. Understanding that these situations
are a necessarv part of school will help you behave in
an acceptable manner and make choices that bring you
happiness.

Soon we will identify occupations that are related to
these 'school situations.




SUPPLEMENTAL ACTIVITY

The learner will prepare a iist of activities in which
- they engage and categorize the list accordlng to the
work 51tuatlons identified.

v

\ -
ASSESSMENT PROCEDURES C .

o <, ’ i

DESCRIPTION
s

A matching item is used to assess achlevement of
the objeqtlve. x .
DIRECTIONS

The learners will read the item and recorJ their
responses. Assistance with vocabulary may be glven

by the instructor.

KEY | | [ ]
a-5, b-4, c-2, d-3, e-1 R

Y
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Lesson 11

ASSESSMENT ITEN

-

Match the school activities in Column B with the work
situation each re}ates to in Column A.

#

Column A Column B

Working alone , Being team captain ° .
Influencing people ’ Completing a group project
Dealing with other Participating in a fire
people drill

Doing things under Setting an example for
certain directions, ‘ others

or orders ' 5. Researching a report
Directions or. in the library
control of activi- -

ties and/or others




Lesson 11

\
NATURE OF WORK SITUATIONS
] (SAMPLE CHART)

1. Doing things under certain instructions
2. Being in control of activities

. :
3. Dealing with people (not giving or following orders)
4. Working alone
5. Changing peoples minds, attitudes, or feelings about

things
1
Q 215 PR




Lesson 11

CATEGORTZING SCHOOL ACTIVITIES

Directions: Look at each picture and identify the work situation
shown. Use the numbers under the pictures and match
them with the work situations listed below.

Working in groups
Following directions
. Influencing others
Q Giving directions
Working alone

o . 217 459 ' 28
|
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ERIC

Aruitoxt provided by Eic:

Directions:

Lesson 11

Look at each picture and identify the work situation

shown. Use the numbers under the pictures and match
them with the work situations listed below.

Working in groups 3
Following directions 2 )
Influencing others 1
Giving directions ' 5
Working alone 4
219
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CATEGORIZING QCCUPATIONS

LESSON TWELVE

CoNCEPTS

The learners will categorize school activities

according to the work situations listed in
class.

I
|

{

i

i

PERFORMANCE OBJECTIVE

Given work situations, the learner will
categorize occupations according to the
situation that characterizes each.

LessoN TIME

30 minutes

1

7 New VOCABULARY

. Influence - the act of producing an effect or

-ﬁgfion

N\
PREREQUISITE KNOWLEDGE

(Previous lesson)
Definitions of the types of work situations

1




RESOURCES REQUIRED

Information sheet Occupations Relating to Work
Situations

Worksheet Which wWwork Setting?

Chart Nature of Work Situations, from Lesson 11

.Assessment item for Lesson 12

INSTRUCTOR PREPARATION TASKS

Duplicate information sheet, Occupations Relating
to Work Situations. '

Duplicate worksheet, which Work Setting?.
Secure chart from previous lesson.

Duplicate assessment item for Lesson 12.

INSTRUCTIONAL PROCEDURES

INTRODUCTION

Previously we learned about work situations and how they
are related to our school activities. Today, we will re-
late these work situations. to occupations. What were the
work situations we identified earlier?

Desired responses:

1. Following directions
2. Being in‘:control

3. Working with people
4. Working alone

5. Influencing people

There are times when we find ourselves in each of these
situations. We have already discussed how these relate
to school experiences. No matter who you are or what

v

162
222

—




3

you are doing, you will at some time have to follow.
directions. At same other time, it wil be your respon-
sibility to give directions, or be in control of the
activities of others. There will be times when you must
work alone, and there will be times you will have to work
or be with other people. And there will be 51tuatlons

in which you try to influence another person's way of
thinking. What do we mean by the word influence?

\
Possible responses:

1. Cﬁanging people{s minds
2. Getting people to do things your way

Those are correct; they are examples of 1nfluence. The
definition of the word influence is: to persuade or

force a-person to change his behavior. The word influence
also means that the way in which you apply the pressure

or force is not obvious. You wouldn't grab a person and
push him around until he did what you wanted. You would
do things in a clever and quiet-way. For example, in the
- story called Tom Sawyer, Tom was painting a fence when

his friends came by to ask him to play with them. He knew
‘he -had to finish the fence and it could get done faster

if he had help, so he told his friends he didn't want to
play because painting a fence was much more fun. When

his friends asked to help him, he said no because he
wanted all the fun himself. Finally they pleaded to help
him paint the fence and he let them. Tom used_ his in-
fluence to get his friends to do the painting in a way

the others did not understand.

You can influence others in many other ways. Explaining
why something should be done may influence a person to do
it that way. Behaving a certain way'and receiving praise
or a reward may influence others to behave as you did.
Packaglng a product in a pleasing way may influence someone
to buy' it. All of us use our invluence to_change the minds
or ideas of the people around us.

TASKS

Display chart Nature of Work Activities used in Lesson 1l.

Everyone must follow instructions or directions from other
people. What are some occupations that involve doing
things under specific instructions?

|

!
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,Possible responses:

1. A secretary follows orders from her boss.
2. A carpenter follows directions on the blueprints.
3. A truck driver drives whére he is told. .

That's right. We-follow directions of many forms. Some-
times they are directions we are given verbally by
another person. For example, a store manager may tell
his sales person to change the price tags on some items;.

Sometimes the directions are written. A ‘carpenter reads

the blueprints of a house to know where to build walls

and how large to make the rooms. Sometimes the directions
) are given in the training you receive 1.r an occupation.

For example; a bus driver cannot drive the bus along any

routes; he must folldw a certain path. Co #

What are some occupations that relate to Being in Control of
Activities? \

\

Possible responses: |

l. Teacher
2. Manager of a store
3. Foreman at a construction site

"/ These are correct, There are many different situations
in which a person can be in control. Sometimes a person
is in control of planning the activities of other people.
For example, a teacher is in control of the activities of
the students. ~A travel guide is the person who plans the’
activities of others. ’

Sometimes a person is in control of the activities planned
by other people. A foreman, manager, and supervisor are
the people in charge of certain tasks, but they have not
always planned these tasks. An umpire is the boss of the
events of a baseball game. The managers of the two teams
are the people who give directions to the players about
playing. But the umpire can give directions to the play-
ers during the game if they strike out, walk, show poor
sportsmanship, etc.

Can you think of other occupations in which the, worker
is in control or gives directions to others?.

'. 164




> . Possible responses: o \ .
\

: l. Police officer ]
"  Recreation director '
Service manager at an auto repair shop
4. A surgeon duving an operation

having contact with them.
Possible responses:

Secretary

Telephone operators
Assembly line workeks
Barbers/beauticians’

W N
e o s o

That's correct. There are many occupations that can be

classified in several categories. For example, a profes-

sional athlete works together with his teammates. He al-

so follows directions .from his coach and the umpire. A
Q bank teller works with the people who come to the bank,

but follows directions from the manager. A nurse works
with people, but often the nurse is following the doctor's
orders. .

Can you think of occupations in which the worker can per-
form the tasks of the job alone? : »

Possible responses:

. 1. Truck driver
2. Dancer
3. Gardener

These are correct. Others that can work _alone are authors,
artists, seamstresses, and tailors.

The last category is Changing People's Minds About Things

or Ideas. Some occupations which can be categorized this
o way are news reportars, lawycrs, vocational or job coun-

selors, ministers, comedians, and clothing designers.

These workers present ideas to yoﬁ in hopes of you accept-
ing their way of thinking. These people try to influence
you. That means they want you to make a chcice or do

‘ ' something the way they think is important.
A O v
L 2 )
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Now, how about dealing with people? Can you think of occu-""
pations that fit into this category? Remembér, this doesn't
mean giving or following the directions of others. It means




) \
We._have tried to classify occupations into work settings.
Sometimes it is hard to do because there are times a
worker may follow directions, give directions, work alone,
work with people, and try to influence others. Let's
think about the job of a police officer. Whén will an
officer follow orders?

Possible responses:

1. During training
2. From the captain or police commissioner
3. Assignment of duties

When will an officer give orders?
Possible responses: i J

1. Directing traffic
2. To suspects, to search them ,
3. To crowds of people at an accident or fire, etc.

When does an officer deal with people, other /than giving
or takir7y orders? . /
. /

/

Possible responses: /

!

l. To help them settle problems or d'éputes
2. Taking complaints ; .
3. During questioning or investigation periods
Can you think of situations in the daily/duties of a
secretary that involve several of the work settings we
have discussed?

Possible responses: {

i
. Taking orders from boss

1

2. Giving instructions to other secretaries

3. 'Dealing with people on the phone or in the office
4. Working alone to type or file papers

Distribute the information sheet entitled Occupations
Related to Work Situatiors and the worksheet encitled
which Work Setting?

Eere are two more pages of your booklet. The information
sheet is for your use. Let's look at it for a moment.

The instructor should have the learnors read the headings
and the occupations listed. Answer any questions they may
have ubout the occupations.

226 s




The second paper you have is entitled which Work Setting?
The five work situations we have discussed. are listed.

You see a line under some of the-letters. Write these
letters on the line that says letters. The letters are
scrambled. You are to use the underlined letters, un-
scramble them, and spell an occupation related to the work
situation.

Allow ten minutes for this activity.

-

SUMMARY

\
Using the instructor key provided, correct the worksheet
with the learners, allowing them to correct their errors
and ask questions.

Now you have identified occupations that match each of
the work situations we have idéntified. Knowing that
people have responsibilities and certain things to do
will help you make decisions about occupations once you
identify which situations you prefer. 1In our next lesson,
you will identify your preference for work situations.

1

SUPPLEMENTAL ACTIVITY

The learner will interview a worker (family.member, neigh-
bor, school personnel) and compile a list indicating the
nature of the work situation for each person interviewed.

[3

ASSESSMENT PROCEDURES

DESCRIPTION

A matching item is used to assess achievement of
the objective
4

DIRECTIONS

The learners will read the item and record their
responses. Assistance with vocabulary may be given
by the instructor. State that many occupations can be
classified into more than one category.

KEY

a-7, 10 b-3, 4 c-1, 2 d4-5, 6 e-8, % 5
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(] Name /

Déte

ASSESSMENT ITEM / Lesson Tyelve

Categorize each occupatlon in Column B accordlng to the work
situation it relates to in Column A.

Column A - Column B '
) . /
a. Working alone ° 1. Teacher
b. Influencing others 2. Foreman
c. Controlling of others 3. Minister /(/(//”

d. Dealing with people 4. Comedian_-—"

e. Working under _%L/,Secréﬁgiy
specific in- ~“%. Bank telléer-

- structions 7. Truck driver
. 8. Food checker

9. Court reporter

-10. Film developer

A
[T
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Lesson 12

o OCCUPATIONS RELATED TO WORK SITUATIONS
T

" DOING THINGS UNDER CERTAIN INSTRUCTIONS

Food checker Dog groomer
Typist Farm hand
Model Usher

BEING IN CONTROL OF ACTIVITIES

Travel guide Police officer
' Teacher Fire chief
. Animal trainer Construction foreman

DEALING WITH PEOPLE

Bank teller Beautician
Cashier Detective

Nurse Secretary

WORKING ALONE

Actor Truck driver
qu_ ds keeper Dancer.
Se tress Tailor

CHANGING PEOPLES MINDS ABOUT THINGS OR IDEAS

Tudge Window display designer
News reporter Advertising person
Sales person Lawyer

«
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WHICH WORK SETTING?

\

|

Lesson 12\
!

\

i

Directions: Write the underlined letters under each
work situation. Then unscramble those letters
to name an occupation related to the work

situation.

Doine THINGS UNDER CERTAIN INSTRUECTIONS

-4

Letters

Occupation

Havine ConTRoL OF Activigies Or OTHER PEOPLE

Letters

Occupation

DeaLine WiTh A Numgr OF PERSONS

Letters

Occupation

WorkiNG ALONE WiTHQut THE AID OF OHERS

| Letters

Occupation

CHanGING PeopLEs Minpg ABout IpgAg OrR THINGS

Letters

Occupation




WHICH WORK SETTING? - " Lesson 12
KEY

, (@

Directions: Write the underlined letters under each
work situation: Then unscramhle those letters
to name an occupation related to the work
situation.

Doine THINGS UNDER CERTAIN INSTRUCTIONS

Letters h 39 e r u

Occupation usher

Havine ContgoL OF ActiviTIES OR OTHER PEOPLE

!
Letters h ¢ r a t e e

Occupation teacher

Deacine WiTH A NumBer OF PERSONS \

—

Letters n u e r s

Occupation nurse

WorkING ALONE WiTHouT THE AID OF OTHERS

Letters i a 1 o t r

i

Occupation tailor

CHANGING PeopLES MinDs AsouT Ipeas OrR THINGS

Letters a 1l m s a e s n

Occupation salesman
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IDENTIFICATION OF PERSONAL PREFERENCES

LESSON THIRTEEN

CONCEPTS

Learners will identify their personal preference
for work situations and list occupations related to
the situations.

PERFORMANCE OBJECTIVE

Given a list of work settings, the
learner will identify his preference
and list two related occupations.

LEsson Time

25 minutes

PREREQUISITE KNOWLEDGE

(Previous lesson)
Occupations relating to specific work situations

RESOURCES REQUIRED

Answer sheet Identifying My Preference for Work
Situaﬁ;ons

Worksheet Choo%ﬁggﬂpcgqpations to Fit My Preferences

— _
Assessment item for Lesson 13




INSTRUCTOR PREPARATION TASKS .

Duplicate answer sheet Identifying My Preference
for Work Situations.

14

Duplicate worksheet Choosing Occupations to Fit
My Preferences.

Duplicate assessment item for Lesson 13.

INSTRUCTIONAL PROCEDURES

INTRODUCTION

In the past few lessons we identified work situations,
occupations, and school activities which require prefer-
ences for one situation over another. Today you will
identify your preference for these work 51tuatlons.

‘How will this information help you?

Possible .responses:

1. I car avoid those situations I do not like-
2. By understanding my feelings, I can learn to
" ~. change my behavior or learn to accept the
situations as they arise.
3. I can understand that people have different
" preferences.

All those are true. It is important for you to under-
stand your own feelings or preferences and to make
decisions based on them. It is also important for you to
realize that what may be important for you is not
important for another person. What you see as bad or
unpleasant, another may see as good or pleasant.

TASKS

Irr a moment you will be asked to choose the work situ-
ations in which you feel you do better. We will use the
same type of form we have used previously. Please leave
the paper folded in half as I give it to you.

P 473
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‘— Distribute answer sheet Identifying My Preference for
Work Situations, folded in half so that the left side is
visible to the learners. . , N

. . )
Listen and follow along on your paper as I read each
phrase. Then put a check mark in the box after the
activity in which you think you would do better. Look
at box number one. It says, "I do better following
instructions from others or giving instructions to' others."
If you think you do better following” instructions, put a
check mark in the top box. If you feel you do better -
giving instructions to others, put a check mark in the
bottom box. Now look at box number two and put a check
mark in the box by the situation in which you feel you
do better.

The instructor should continue reading each statement until
all ten boxes have been read and responded to by the learners.

Now open your paper so you can see the entire page. The
numbers after the sentences refer to the work situations
we have discussed. Count how many times your check mark
was by a number one and Wwrite this number in the blank
. space after "Following directions, total number one.'
‘- Do the same for numbers two through five.

. Distribute worksheet entitled Choosing Occupations to Fit
My Preferences.

3

Here is another pagé of your booklet. You will write
the work situation you samed more than the others; then
draw two pictures that illustrate occupations related to
the factor you identified. Write the names of -the occu-
pations on the lines inside the boxes.

Allow twenty minutes for this activity. Provide additional
paper if necessary.

SUMMARY .

You have identified your preference for certain work
situations and identified jobs that match these preferences.
What would happen if everyone wanted to be in control

of activities?

. ™~ '
Possible response: There would be no one to control.
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We need people with different ideas and people whe see
good or importance in different things. Occupations re-
quire people who aré good at giving directions. They
also need people who can follow these directions. We
need people who are able to work well with other people
to complete a task. But some tasks are done best by

one person, and we need people who prefer to work alone.
We need people who can help us make decisions or change
our minds or make us laugh. . ) -

You have 'identified your preference. This preference
is important to yourself and to others as well.

Soon we will pat together all the information we have
collected and complete out booklets The Future Me.

ASSESSMENT PROCEDURES

DESCRIPTION

\

The instructor will circulate to the learners while
they are completing a page of their books. Ask each
learner to name the work situation choseh most often
and list two related occupations.

DIRECTIONS

The instructor may use the Instructor Intervie
Form and record the learner's responses to the
following questions:

1. wWhich work situation did you choose most often?

2. Name two occupations related to his work situation.

KEY

Instructor satisfaction

@
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. ' Date

- . ‘ - Lesson 13

INSTRUCTOR INTERVIEW FORM

~

Occupational Situations
Spec.| ControHDealing Work{iInflu.
Name inst.| ling with | ing |op/ Related Occupations
others |others hlone| judg. | -
Example \/ Salesman | Minister
Qe \
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Lesson 14

‘ / - IDENTIFYING 1Y PREFERENCES
FOR WORK SETTINGS

I do better: :

I.. Following instructions from Following directions
others or . ' 1 total #1
giving instruction to others ] ' \

2 Being in control

2. Following directions on my total #2
own or 1 =
working together with others Working with people

3 total #3

3. Following instructions.from ‘

_.others or . } 1 Working alone -
working on my own ' total #4
: 4

4., Doing things I'm told to do Changing peoples ideas
or . 1 total #5
convincing people to do
things my way 5

5. Giving instruction to othersg
or 2
working together with a
group of people 3

6. Giving directions for othersg /

‘ to follow or F12
working by myself 4

7. Telling others what to do
or , 2
setting an example for :
others to copy 5

8. Working 1in a group or

. working alone
I ~

9. Working with others 1in a -
group or 3
setting an example for
others to follow i 5

\
10. Working alone or
convincing people to do ‘14
things my way
5




Directions:

3

l.esson 13

CHOOSING OCCUPATIONS TO FIT MY PREFERENCES

Complete the sentence by naming the work situation you
named more than the others. Then write the ‘fiames.of
two-occupations _whose situations are the same as the
one_you listed. Draw two pictures of workers involved
in those occupations.

AY

The nature of work I prefer is .

-
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= My CI;CUPZ‘;TI ONAL PROFILE

LESSON FOURTEEN

CONCEPTS

Learners will select oc: ations to meet personal
criteria for educationai preparation, abilities,
and situational preferences.

PERFORMANCE OBJUECTIVE .

Given p}eviously identified preferences
X ' for educational preparation. and work

' settings, and previously identified

abilities and interésts, the learner

will select at least one occupation

that meets his criteria.

@

~

- LEssoN TIME

60 minutes

NEw VOCABULARY , \
Profilé - A graph showing the results of ratings

1
Y

PREREQUISITE KNOWLEDGE
N

This is a culminating lesson and activity. The ¢
. preceding thirte:n lessons are prerequisite activities.
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ReEsOURCES REQUIRFD

Worksheets My Profile, Occupations That Match My
Profile, and The Future Me

Title page, Tablé of Contents, chapter division
pages, and Glossary )

INSTRUCTOR PREPARATION TASKS

Duplicate worksheets My Profile, Occupations That
Match My Profile, and The Future Me.

Prepare transparency My Profile for instructor's use.

Duplicate title page, The Future Me, Table of Contents,
chapter division pages, Paths to Careers, Tickets to
Success, Choose Your Guides, Sights to Consider,

and The Future Me, and Glossary.

N\

INSTRUCTIONAL PROCEDURES —

»

INTRODUCTION

This is the last of eur lessons about The Future Me. We
have talked about our futures in terms of possible occu-
pations in which we would be interested. What were some
of the things we identified that would influence our .
success in an occupation? \

\

Desired responses:

1. Occupational preparation
2. Abilities

3. Interest=

4. Work.situations

Those are correct. You have had the opportunity to look
at how you feel about each of these, and you have already

. identified occupations to match each of the occupational
preparation levels. What were the three types of occu-
pational- preparation availabls to learners when they
leave high school? :

Q 4 )
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1
Desired Responses:

l. On-the-job training
2. Occupa:ional schools
3. College

We learned that high school is an important part of our
lives. It is in high school that students acquire
information and knowledge to use for their entire lives.
We learned that high school provides us with the be-
ginning skills required in many occupations. For other
occupations it is necessary to receive more information
than what high school provides.

One of the ways to acquire more information is on an
on-the-job training program. What is on-the-job training?

Desired reésponse:

The training your employer gives you after you

have received the job. You are paid a salary while
you watch an experienced worker and learn while

you help him. On-the-job training primarily teaches
the specific skills needed for a job.

\
v

How does on-the-job training differ from occupational
schools? .

Desired response:

Most occupational schools mean attending classes
that teach the gkills of an occupation. You have
usyally NOT acquired a job yet, and you do not
receive a salary while attending.

What are some types of occupational schools?

Desired responses:,

Technical or trade schools teaching electricians,
barbers or beauticians, secretarial skills, real
estate, computer programming, upholstery, and dental
or medical assistants; police academies; armed
services schools. .

What is college?

Desired response:
Attending classes for two or four or more years to
learn about many other things in addition to those

Ay
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necesrsary for a career. The students do not receive
a salary; they must pay to take the classes.

You also identified abilities that contribute to success
in a career. Then you identified skills which you felt
you possessed to a high degree. What are the skills we
identified as necessary for occupational success?

Desired responses:

Knowledge

Verbal ability
Numerical ability
. Color awareness
Coordination

U W N

What did we mean by knowledge?
Desired response:

Our general learning ability; we said it was closely
related to how well we do in school

‘What did we mean by verbal ability?

Desired response:

!
/

Understanding and presenting clearlj/the meanings of
words and ideas ©

A\
Y

What did we mean by numerical ability? '

Desired response:

/ .’
Quickly and accurat§1§‘working mathematical problemé
What did we'mean by col&r awareness? .
Desired response: ¢Choosing and using colors well
What did we mean by coordination?

Desired response:

Mak;pg accurate movements with eyes, fingers, hands,
feet, body; balance

After'identifying abilities, we talked about interest

factors and you identified your interests. We learned
that there were five pairs of contrasting interest factors.

%50




What was the opposite factor for Things and Objects?
Desired response: People and ideas

What was the opposite factor for situations dealing with
people in a business sense? We calleg this Services.

Desired response: Scientific/technical
. What was the opposite factor for Helping People?

)

What was the opposite factor for activities following a
set routine?

Desired response: Working with machines and processes

Desired response: Creativity
What was the opposite factor for“doing things that
result in recognition or attention from others?

Desired response:

Pride, a good feeling about yourself for completing

a_ _tas_k_‘...,,__,.,... - .o —— T T rree e i .
After identifying the interest factors, we discussed the
nature of work. What were the work situations we identified?

Desired responses:

Following directions

Being in control

Working alone

Dealing with people '

Influencing or chanéing*péGEigg—ﬁinds about ideas
or things

nNndwhH

Again you identified your preference for a work situation3~

TASKS

Today we will combine this information and a make a profile.
A profile is a graph that shows the results of ratings you
have for interests, abilities, and work situations. You
will need your folders. Please take them' from your desks.

Distribute/copies of My Profile to each learner.

184
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We will re-ord your information on abilities first. Look
at page 17 in your folderb. This is the page entitled
"Identlfylng My Abilities."”

I

The instructor should use the master My Profile to prepare
? transparency te display before the class during this
‘explanation.

/Looking at the profile sheet you see across the top the

! numbers 0, 1, 2, 3, and 4. These refer to the number

! of times you marked the ability mentioned. Lwoking at
the right column of your answer sheet, find how many
times you marked "verbal." If it was zero, put a heavy
dot on the line marked zero opposite the word verbal
ability. If is was one, put a heavy dot on the line

.-opposite the word verbal ability. Do the same if you.

marked two, three, or four. '

You will have only one dot after each skill, and it will
be under the number that telis how many times you
responded to that ability.

Now look at "knowledge" and put a dot under the numbers
that tells how many times you answer “"knowledge."

Do the same for the remaining abilities.

The instructor should circulate, giving assistance to
those learners who are having difficuity with the record-
ing procedures.

"~ Now look at pages 24 and 25, "Identifying My Interests,”

and record on your profile the number of times you re-
sponded to each of the interests. This information is
found in the right column on page 24.

Again you will have one dot after each interest listed.

. The dot will be one the line under the number of times you

answered that factor, and on the line across from the single
factor. - “

Now look at page 31, "Identifying My Preference for Work
Settings." Record the scores in the same way you did for
abilities and interests.

When you have finished marking each item, go back to the
top and connect the dots in the order listed. Connect
verbal to knowledge, knowledge to numerical, numerical
to color aswareness, and color awareness to cooxdination.

*
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Then connect each of the dots to the one following it for
the interest and work situation categories. Those lines
that extend past the 1line under the:number. two identify
those areas in which you felt you were most interested
or you felt you had a high ability. .
Distribute worksheet entitlec Occupations That Match

My Profile. Read with the learners the directions. Allow
15~20 minutes for this activity. Allow the learners

to refer to the pages of their book for assistance when
identifying occupations. i ‘

SUMMARY

Distribute worksheet entitled The Future Me and instruct

the learners to illustrate an occupation that matched

their interests, abilities, and preferences. The instructor
should ciruélate, giving assistance to those learners who
need it. - Allow the learners to refer to the worksheets

and information sheets in their books when identifying
occupations related to their profiles.

The instructor should provide a place in the room to put
stacks of the table of contents, the chapter division
pages, and*the glossary. When the learners have com-
pleted their tasks, they should acquire one of each of
the above mentioned pages and assemble their booklets

in the order specified in the table of contents.

‘'We have completed our lessons and our booklet The Future

Me. You were asked to make choices about occupations that

_related to your abilities, interests, and preferences.

You have learned that there are many types of educational
experiences that may help prepare you for an occupation.
Later in your lives you will have to .choose the type of
training that best suits you as a person, and the goals
you have set.

You are most likely to succeed in getting a job if you
select occupations that fit your background, experience,
and interests. It is true that most people can succeed

at more than one kind of job, and you have identified a
variety of occupations that match your profile. By
identifying your own abilities and interests, you are

able to select an occupation for which you are best suited.




Though it will be several years before you will have to

make career choices, the information presented in these

lessons tried to bring a sense of meaningfulness and importance
to career planning. Most young people limit their occu-
pational choices to fields they already know about through
their relatives and friends. And many young people do not
choose the appropriate kind of education or training or

do not even try to get further education because they do

not know the choices available. )

This unit has identified parts of career decision-making
process. You have identified your preferences in several
.areas, as well as what things you feel you are interested

in and those abilities you feel you possess. Your profile

at this time will probably differ from a profile you make v
next year and three -years from now. It is important to

realize that you not only change in your physical makeup,

but in many of your ideas and feelings. This may cause

a change in your entire profile and choice of occupation.

I hope this unit made you aware of the difference between
people's choices. What was important for you may not have
been 1mportant ‘to another person. We are not all the ;
same, and it isn't necessary for all people to want the

" same things in life. What is important is that you are
what you think is valuable. Each individual person 1s~
important, necessary, and valuable to other people.
Every occupation is important, necessary, and valuable
to other people. '

SUPPLEMENTAL ACTIVITY

After identifying an occupation that meets his/her _

; personal criteria, the learner will research that occupation,
interview a worker engaged in the, occupation, write
letters to companies, government department, etc., to
acquire more 1nformatlon, then make a judgment as to
the occupation's desirability.

ASSESSMENT PROCEDURES

DESCRIPTION

The worksheets used during the lesson will be used to
assess achievement of the objective.
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DIRECTIONS

The instructor will use the Product Asessment Form
and record the learner's responses on the worksheet
My Profile, which was completed in class. The
ins*:ructor will place check marks in the appropriate
box(es) under each heading to indicate the learner's
response. Using the column "Teacher Judgment,"

the instructor will place a plus sign (+) if the .
learner's response coincides with the judgment of
the instructor. A.zero (0) may be used to indicate
the areas in which the instructor's judgment and
learner's responses do not agree.

Using the worksheet The Future Me, the instructor
will record the occupation chosen by the learners.
The plus and zero marks should be used in the column
"Occupation/Area Agreement" to indicate whether the
occupation chousen meets the learner's criteria for

abilities, interests, and work situations.

KEY

Individual learner response/instructor judgment
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PRODUCT ASSESSMENT FORM

Lesson 14

Occ/Area

Situations

Interests

Abilities

4

Agreement

"The Future Me

Occupation
Chosen

[
Announcer

T.V.

"My Profile"

—

*TCHR JUDG

+

Inflia.

J

Alone

W/Paople

Control

Situations

Fol. Instrx.

Interests

FTCHR JUDG

Pride

Recog

Mach. Proc.

lelp Teonle

Creativity

Routine

Sci/Tech

Services

People/Id

Th/0bj i

Skills

3
*TCHR _JUDG

Coord -

Color Aw,

Numeyical Ab

P

| Knowledge

Verbal Ab.

J1v

Indicate those areas rated 3 or 4 on

Learner's
Name

Example

. o e
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MY PROFILE

Lesson 14

(p.1+y

Skills

Verbal Ability

Knowledge

Numer%sg;ﬂébr&ity”¢
I—

Color Awareness

Coodination

Interests (p.24)

Things/Objects

People/Ideas

Services

Scientific, fechnology

7Routine

Creative-

Helping People

Machines/Processes

Recognition

Pride

Work Sltuation(b.30.

Following Instructions

Controilinq Others

Dealing with People

Working Alone

Influencing People




Lesson 14

o OCCUPATIONS THAT MATCH MY PROFILE

}

Write the topics that were past the two mark on the profile
under each area listed. Then using pages 18, 25, 30, and
the other pages of your book, list occupations related to
each topic. )

ABILITIES OCCUPATIONS
1 .
INTERESTS OCCUPATIONS
/
WORK SITUATIONS OCCUPATIONS

List at least one occupation that matches your abilities,
interests, and work setting choices.

-




THE FUTURE ME

Draw a picture of the occupation
that matches your profile

e T
e T

s
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Chapter 2 Tickets to Success . . . - A

THE FUTURE ME
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GLOSSARY

College: attendance at a school, after high school, for
two, four, or more yedrs; learning information and
skills necessary in many additional areas as well as
those that. are required in a specific occupation.

. Color awareness: use, choice of colors

Coordination: precise movements with hands, eyes,'finQers."

\. . ;
Creativity: ability to make or produce something through
imagainative skill

High school: attendance in grades 10-12 (sometimes
g 12) completed at age 18. Provides a background of
"information and teaches many necessary Skllls -

Influence: the act: of producing an effect or action

Interest factoréE preferences for certain types of
work activities or experiences

Knowledge: deneral learning ability

Nature: overall work situation or setting

Nﬁmerical abiligz; 'abiliﬁy to accurately and quickly
perform arithmetic operations

on-the-job training: learning skills from an experlenced_
worker while being employed and earning a salary

Processess: changes going on slowly that lead to a
nished product ~ '

Profile: _a graph showing the results of ratings

Routine: tasks that do not change much from day to day;
regular, organized

Science/technology: areas of special subject are
problem solving :

Verbal ability: abiiity to understand and present
clearly the meanings of words and ideas

Vocatlonal education: attendlng classes at a school
that teaches skills and tasks involved in specific.
occupations.
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e QUESTIONING 'STRATEGY

f \
Clésgroom questions are a typical activity. .Questioqs

can be vezngff9ctive tools when used by an instructor who

has planned his questioning strategy. Whether' the questioning

is done orally or is written, the following considerations
v . \ -

could prove helpful.

;A. Use of Questions

o . To stimulate stadent thinking
- 2. To elicit answers which één be used to check the
utility of the iinstructional process

3. To attract attention to an impoftant segment of

@

a lesson

i

B. Questioning Strategies .

1. The style and form of prepared guestions should
be determined by tﬁe course objec?}ve for which
. the questicn is written. 1If course objectives
are written in behgvioral terms (pérformance'ob-
jectives), support questionslare mﬁch more
'gaﬁily written. ‘ N .
2+ The purste of a question should_be determined-
prior to its being asked. .

3. Generally, an instructor should avoid questions

that can be answered yes or no.

!!! 285 . -
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a.

and

ing

Do not repeat questignsy

should be required to support the session with

their undiyvided attention.

Bloom® classifies educational objectives, but

/ § » » »
"questions can also be classified into six

-

different gategories ranging from knéwledge
of specifics to evaluation of theoretical

‘concepts. It is generally considered better

=

to initiate questions that require a judgment,
the use of logic, or powers of reasoning.
(Sex Cliassroom Question Classification Chart.)

Use hypothetical situations aQa'Eonditional

-~

questions such as What would happen if . .
and How could . . A’? D

\

It is generally considered best to ask a question

; \ | ~
then ask someone to respond rather than choos-

someone to respond prior  to asking a question.

If a question and answer

i
\

period is plgnned for a purpose, then all léarners

t

Reveating a question

will not require the learners to listen.

Do not repeat learner answers.

lBenjamin S. Bloom (ed.), Taxopomy of Educational Objectives,
Handbook I:

Cognitive Domaif, ( ew York:

Inc.,

1956},

P

David McKay Co.,
18. o '

‘.,;N“ ‘\
hﬁg.s
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a. FEncourage the learner to speak loudly and
cleerly. R

b. The instructor may wish to repeat an answer

i
i

and add or delete essential information in
order to stimulate discugsion, thought, and/-

' or . further learner ‘questions.
N\,

7. JIncorrect answers should,aIWays be treated as

anorrect answers, _but tact should be used in aJl

AY ne

sbch situations. Consider'the source ef incor-

v

NI . ,
rect responses before refuting them. 7Individual ~-
. C . /
differences require that each response be handled |
as a unique situation.- Some iydividuals require

"soft™ treatment; others need a firm response.

8. Answers can be gremmatically corrected even
though the answer is empirically correct. A
‘ spontaneous judément should be made before cor-
reeting the grammatical structure of a learner's
reeponse. In some cases, :t mijpt be more dem-
aging to the learner to be gramme-ically ;8:-
P rected than it would be for the gzgpp to be ex-
posedlto grammatical mistakes.
An instructor can stimulate almost any thought‘pettern

desired by making effective use efﬁgqestions; Some instruc-

tors may bé able to spontaneously initiate questions of

287
204




quality, but most instructors need to spend time preparing
-\ :
questions and typical responses.  Exploring this topic should
ﬁ%oduqe many sources of typical questions and strategies for
; | ‘
using them.
\ . h
y
/ 1
. -
: \ \
,
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DISCP:SION STRATEGY

iques of discussion are often designed as learning

' procedures. “Some discussion sessions are "characterized by

adherence to a topic, question, or problem about which the /
participants sincerely wish to arrive atsa decision or conclu-
,sidn."z Duriné such sessions group discussion is usually con-

I . . . , . .
trolled by’*ts leadershlp. Other discussion sessions provide

»
i

for "group dlscu331on that moves freely and adjusts to the ex- K

) w3

pressedfinterests and part1c1patlon of the members. This

. type does not call for any specific discussion procedure or

fixed outéome. Activities described as'dischssionisessions
. Q may range frém very ’rigid sessions to periods that appear more
therépeuticth‘an:instructionafl.4 Therefore, the fundamental
consideration befo.. choosing discussion as a teaching tech-

nigque should be the objgctive(s) of the lesson.
> -

- Discussion strategies are not difficult to comprehend,
but- the inexperienced instructor may find that discussion as

a teaching tethnique is one of the most difficult to implement.

A. Use of.Discussion Techniques5

ré
i

/

: 2carter V. Good (ed.), Digtionary of Education, (New Vvork:
- . _McGraw -Hill, 1959), p. 178.
3Ib1d.
‘ 4y, James Popham and Eva L. Baker, Systematic Instruction, .
L _/nglewood Cliffs, New Jersey: Prentic-Hall, Inc., 1970),
v p
' 5J. Jeffrey Auer -and Henry LEe Eubank, Handbook for Dis-
cussion Leaders, (new York: Harper and Row, 1947), pp. 8-9.

o
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1. To exchange information

R, W,

2. To form aﬁtitudes

3. To make decisions

~

4. To release tensions ~

B. Discussion Strategies

1. Before Pbeginning a\discussion, make sure that the '
. \ . ‘ !
learners have sufficient  background imformation. ;

:‘"l . N ’ . /,‘ - . i

This ‘can be provided through previous lessons or ~ '

preparatory information in the same lesson.

B ' R . LA
"2. Prepare a list of questions to be asked, along T
" with typical learner responses. (See Classroom
\ Question 'Classi;fidati’on Chart, ) ‘

a. Even in its simplest form a list of pfepared
questions helps prevent ﬁoment; of confusion
which destroy the effects of a good discus-
sion. . ‘ 5 .

b. If a variation of an instructor-directed dis-
cussion is chosen, questions should be pre-
pared and written for use by 'small groups or
groups demonstrating opposing viewpoints.

3. Advise learners to exchange ideas with other
learneré as well as with the instructor. 1 l

4. Telli learners that participation in a discussion

carries a commitment to listen 'to and respect

S :
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10.

li'

12.

- /

other's opinions.’

a. ~ Respect of another opinion means accepting
that opinion as a valid belief of another

fperscd; ‘

b. Laughter and scoffing at an opihion-different
from oné's -own tends to change a discussion
session into an argument.

Ve
No one should be forced to participate, but

‘everyone should nave the opportunity to speak if

he desires.

The instructor and/or discussion leader should
compliment desirable behavior displéyed during’
the discussion.

Make the discussion as inforqal as possib]e.!
Arrange chairs in a comtortable’manner, pxefé%»
ably in a circle.‘é

IF the discussicn is to be in smallléroups,tin~
form the participants to keep a reasonabie,noise
level. N : /

) f
The instructor:'and/or discussion leader s@ould

i
-

direct the session with enthuciasm. \\Q

Do not make a discussion, session too lengthy.
Terminate it Qhen all opinions have bee% heard.
If a discﬁssion is to have a leader othér than

the instructor, that leader should be ,chosen and
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prepared in advance.

\

A summary statement should be provided to conclude

an organized discussion. This task can be per-

formed by the instructor or the discussion lead-

er. !

C. Discussion Leader Responsibilities

1. Ask questions which will elicit reactions, opin-
) 1

ions, or conclusions,

*

Do not answer too many of your ‘own -questions.

.s.*

+

Vary the approach to asklng questlons. Example:

Ask questions to the group: ask for a volunteer:
ask questions of a partiéulér individual.

Inject differing points of view. - .

Elicit explanations from proponents of differing

points of viéw.

Encourage group 1nterplay by calling for reactlon
to staééments made by pa£t1c1pants.

Monitor the discussion to steer away from monop-

olizers. s

If necessary, clarify what is said.

Occasionally summarize what has been said before

considering other ‘aspects of the problem. Pro-

vide enougir new or transitory mé;erial to enable

the discussion to continue. T




‘
It might be necessary to play the role of "devil's
advoocate" to stimulate discussion.

The discussion leader and/or instructor should
value and acceél all contributions made by the

~ learners and should be a model of expectea be-
havior. .-

D. , Variation of Group Discussion

1. Panel Discussion
a. A panel usually has three to six learnmers,
including a chairman. Interplay between the
panel members consists of agreement, suppoft,
disagreement, elaboration of points, and pre-

sgntation of differing viewpoints.

More intenSe planning is necessary to suc-

g ' - » » y
gessfully conduct a panel discussion because
¢ "

few learners have the experpiselto discuss a
topic in front of the rest 6f the claés.
Thetchairman performs‘thé‘responsibiléties.
as listed in Section C.\

After the panel has exploréd the topic under
consideration, the chairman can open the dis-
cussion to the class. Learners can ask
questions or make comments to specific panel

members, or a total panel response to a

2




W

i

queéﬁion could be requested by the chairman.

Symposium6 |

~\
.

a. A symquium consists of several persons
(guests, learners, etc.) who hdld differing
points o v1ew regardlng the toplc under

. — - e mn

con81derqtlon. 7 $ - .
b. Each participant is glven a chance to briefly
state his point of view; a mo@érator,‘ \
! ' _ preferably a student, then opens the meeting \\\
to the group. '
c. The s&mposium is particularly useful as a
vehicle for committe reports. % ‘ ’
d. When the symposium is used as a classroom

i
H

e tool, ¥h?%e speaking should be encouraged

to provided charEs, diagrams, or other audio

visual ﬁaterial to enhance their préseptations.
3. Interview Technique -
a. The interview gechnique is a method used in
a conference between an in£erviewer(s) and a
respondent. Direct question\ng is used to

dréw information from the‘res*ondent.7 The

~

6James W. Brown, Rlchard B. Lewis,- and-Fred F. Harcleroad,
A-V Instruction-Materials and Methods, (New York: McGraw-

HiI1 Book Co., 1959), p. 311. N :
*7Good, op. cit., p. 298. ‘ . @
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person from whom information is sought can be
a learner or classroom visitor. The inter-
viewer can be a learner, the instructor, or

a small group including both leérners and in-

* E

structor.

Most of the important questions for which re-
sponses are sought should be decided upon by

a general group discussion prior to the in-

terview. It is also advisable to decide who

will ask each question, especially if there
are several interviewers.

After completing the formal ihterview, the
session should be opened for class partici-
pation’. The.class'can participate by ques-
tioniné the respondent or°by making further
comﬁenés about certain points covered in the
interview, . "

A useful variation of the interview session
is one where two respondents are interviewed
simultaneously:. :This‘enables interactioﬁ )
between the respondents and often a question
answered by one can be further developed by
the other. - .

/

It is a good practice to have either the

.
12
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respondent\Or an observer provide closing re-
marks. This ;esponsibility'should be assign-
€d prior to the interview.
' f. It is often necessary to conduct an interview
outside the classroom and report back to tﬁed
O

class. The tape recorder is a véfy effective

~

tool in such cases. The instructor should
, review the strqtegies of ¢conducting an’inter-
view with those resﬁonsible for the outside
interview.. It might be adbisablé to provide
the learneé with an interview férm designed
specifically for a particular interviéw;
4. Brainstormfgg"

a. Brainstorming is a variatioﬁ of group dis;
cussion often used aé.a fir;t step in sol-~
ving a problem or accomplishigg a group ob-
jective. Brainstorming nas beén described as .
a discussion technique "giving the:m%nd the

green light."’

b. A brdinstorming session consists of accepting
ideas, phrases, words, etc. from group par-
ticipants, writing them on the chalkboard,

Vo - and evaluating each one before dec;ding on

-

7Brown, Lewis, and Harcleroad, op. cit., P. 313. ‘

-
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the most promising course of action.
The session should be conducted on a positive

c.
basis. No suggestion should be rejected be-

cause of impracticality.

» _ 5. Discussion-Debate8
' a. Debate séssions can be best used as follow-
up activities to small group discussions in

which proposals with differing points of view |
N . i
- A have been identified. ﬁ

| BRI *ﬂggh buring a debate session, two or more speakers i
R ’ L , A /

- 3%§§Eﬁﬁgeliberately preserit opposing views to the /
SRR '

) P ]

“ 7  same issue.
c. No effort is made to reach a decision or to

recognize common parts of differing views.
d. The instructor should tell the class that
differingﬁviews help identify important

issues and/or alternative approaches. to a

problem,
Some facsimile df~forma1 debate procedures

.

should be maintained. Eaéh proponent should

be given presentation time and time for re-

buttal. Approximately equal time should be

given each participant.

‘ 8Good, Qp. cit., P 312.
’ 297 \
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f. Ideally, the debate session should end with a
summation of the issue; howeQer, if a,solution
or approach must be decided upon, the issue:
should be informed that such a vote wi%l be
taken at the' conclusion of the debate session.

g. After the debéte, the class should be given a
chance to participate by asking questions or

providing additional input on relevant issues.

NOTE: This discussion-debate variation is not a
formal debate.

. Variations-and/or combinations of these dis-
cussion ﬁethods are unlimited. The instructor
should choose and prepare the discussion session
that will provide the best vehicle for -reaching

the objectives of a lesson.




LISTENING SKILLS STRATEGY

N

¢
i .
- Few skills are as widely used and abused as those that

deal with listening. Few instructors consciously attempt to
improve their students' listening skills. Many feel inade-
quately prepared to teach listening skills. Yet teaching

. listening skills is nol different from teaching other skills.

) The art oi listeniug should be taught througﬁ exploration and

i

: - . discovery experiences. The following sdggestiohé might prove
helpful in deciding what and how to teach in terms of listen-
}ng skills.

A. Notes to the Instructor

.

'

X N\

i v

v l. The first job an instructor faces is selling the

importance of developing good listening hgbits.
Listening oriented games often encourage enough
interest to enable the instructor to demonstrate

the poor listening habits possessed by most..

-

learners. From thiS/point, the instruéfor can

| demcnstrat? to the #iass how practice and con-~

13

; centration!improve/listening skills.

oo ‘ 2. Instructor# shog}éibe,cpgnizant of the fact that

/

good listeﬁing sﬁills vary depending upon the ' <
% " reasons fér listening and the circumstances
surrounding the act of lisEening. For example,

' .‘ we Jcan lisi:en in order' to \:[.é:;rn, to analyze, to

| 216
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crea£e, to converse, or for pleasure. During

each act. of listening, we listen differently;
. therefore, learners should be given some insight
into those different circumstances.

The folldwing categorieé are as broad or specific as an
instructor wishes to!make them. Thé‘indiviaual‘ségmentg of
each category are intended to be used only where applicable.
The material used, the method of presentation, etc.,\ére'left

to the creativity of the instructor.

B. Listen to Learn

Q

1. If background material is needed for the learner
to understand the lesson, provide it.

:2. List several boints‘for learners to listen for
during a liéten;ng exercise. Gradually incfease

. ., . :
the amount of material to be assimilated in a

given lesson.
1

3. Combine noOte-taking exercises that enable a

learner to assimilate more‘information in a
shorter period 5f time, with listening exercises?
Begin note-taking with a single paragraph of
informéﬁional material read aloud along with def-
inite directions forvlistgning. Gradually in-
crease their complexity._KWhen note-taking is a

© new skill, distribute mimeograph copies of your

notes to students so that they have a good

3
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example to follow.

4. Involve learners in different ways. Use tapes of
- . classroom reports and appropriate lessons as
listening egeréises.
5. 'During lectures, teach the learner to listen for

. — lesson titles and the main ideas of each lecture.

6. Teach learners to listen for such key words and

\ [
phrases., as I will explaia‘whx, The reason being,

In conclusion, To summarize, etc., x

7. Provide practice in listening for topic senténces.

- A C. Listen to Analyze - We often criticize speechegé@nd

’ ) speakers, but are unable to pinpoint the reasons that

stimulate that crigicism. Learners can be taught to "f,

objectively analyze speeches and speakers.

T

1. Provide time to analyze speeches. Determine why

)

(- a speech is liked or disliked. Analyze the
i ' speaker's*voice and manner of presentation.
' 2. Analyze the content of the speech. Did the
“ speaker-.say anything tpat could be agreed or dis-
agreed with?
: . 3. Determine what a speaker thinks and stands for-
' | by analyzing what he has said. By analyzing a
. v speakér'sﬁthoughts, we often find that a speaker ’ 1

has aroused his audience by manipulating emotions

X ‘ - . o and nas provided very little information. . \
- -\.v' , ‘ k‘;
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On the other hana, a speaker who does not moti-~

]

Y

-

vate his audience to become involved may have a

iot of important ideas worth 'listening to.

" 4. Teach learners to pick out the .strong points: of

a speech or conversation ?ather th;n the flaws.
.5. Ekplain and Aiscuss basic propaganda techniéues.

Help'leérnérs become aware of the génnotatioﬁé

| of words, the sometimes unquestioned acceétance
given to testimonials and authoritative state-
ments,.and the usé of emotionally oriented
phrases.

D. Listen to Converse

i. Give the person speaking your undivided attention.
v . . Do nét become a "cut-in" listener. People that
interrup; during the course of conversation in-
dicate that they place no worth on what tﬁe

%

other person is saying.

2. Try to involve éuiet people in your cohﬁersation
by asking appropriaté questions. The secret of
being a good listener is beiné thouqhtful of

coo. . others.

E. Listening for Cues

Anger, frustration, sorrow, joy, and other moods
are transmitted through voice tones and fgcial ex-

pressions, and body movements. Listening and
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watching for cues will enable a listener to become

more aware of a speéker's real feelings. Each ﬁaod
mentioned above regisférs a subtle message,'and the
ab%lity to distinguish one‘from another will deter-

mine the sophistication of one's listening habits.

F. Listening to Crgéte
Listening in order to use what you have Qeardylo
create something new is probably the hiéhest form of
the listening act. Listening in order to create
cowbines an ability to think for yourself and the

ability to use the suggestions of others.
* —

G. Listening for Pleasgre

Listening for shee¥ pleasure is one of the most
useful of all skills. Use practice exercises to
stimulate‘listening for pleasure - music, drama,

recorded readings, etc.

Teaching listening skills can be a rewarding experience.
Regardless of whether you teach listering skills as a unit or
incorporate the study of these skills into a structured les-
son or another topic, listening is a habit that should be

-~

cultivated.

The above material has been adapted from Mauree Applegate,
Easy in English (New York: Harper and Row, 1960), pp. 85-125.
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GIVING DIRECTIONS STRATEGY

The average instructor spends a great amount of classroom

‘ time giving directions to learners. Yet few take time to make

.. preparations for giving those directions. The following

suggesticns offer a review of common practices too often for-
gctten,. ’~' ;

1. 1Instructors should develop the habit of giQing q}-
rections only once. If it is necessary to repeét
directions, a‘learner should assume the respénsibil-
ity.

2. When giving directions, the instructor should have

o~

the attention of his audience. If directioné are
necessary, it is also necessary that learners offer
their undivided attention. 5
3. The instructor should speak in a clear voice at a
normal rate and volume. If the instructor recog-
riizes that he is getting progressively louder while
| g%ﬁing directions, the problem could stem from a
fahlure to get the attention of the entire class.
4, Thé instﬁuctor should never give more information
than thé learners can assimilate.
5. The instructor should thoroughly understand the pro-
cess to be directed before attempting to explain it

to the learners. Writing down directions is often

helpful.

305




6. Start with simple directions; gradually .increase

- -
¥ ”~

~ .

their complexity.
7. Help the learner to see a complete picture of what

he is going to do or make before he begins. Examples

and illustrations can claxify directions.
8. When available, use diagrams, charts, and models as
aids in éiving directions.
9. Orqanize‘directions_ingo-logical steps, remembering
to start with the simple and work toward the complex.’
10. Separate disciplinary directions (adm&nitiohs) from

~
instructional directions..

v

If instructors expect their directions to be followed, ‘ .

I4

they should present those directions in a carefully pfépared
manner. When confusion cccurs, however, allow enough flexi-

bility to remedy the problem at the time it arises. .

\
i .
A " .
A

i

The above material has been adapted from Mauree Applegate,
Easy in English (New York: Harper and Row, publishers,
’ ”. 103-104 . (

o
|

,

;

2
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CHAPTER ONE

Educational Occupational Preﬁarationggg
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Lesson 1

\ e ® o @ ¢|?
J rducotna fothe R Godbery
e

Directions: You will begin with the letter marked by the
arrow. Write this letter in the first blank
on line one. Continue around the circle,
writing each letter in the next blank., A

' few letters have been filled in to help you.
When you-have gone all around the circle, you
will have spelled out the four ways people
learn about and train for their jobs.

37 /
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Directions: The maze below should be completed to show the four

paths of job preparation: high school, on~-the-job
training,” occupational schools, and -celigge. Using
the maze to help you, complete each sentence below.

The longest path of job preparation is . .

is the beginning path for occu-

pational preparation.

r

> /

/

n-the-job- training is usually longer than [ T

’ i
Occupational schools may be sherter than’ / .
On-the-job training and / may have about

the same length path.

»
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LEARNER INFORMATION SHEET
PREDICTIONS ABOUT OCCUPATIONS AND EDUCATION

‘- . _ DURING THE 1870's, GROWTH WILL VARY
WIDELY AMONG OCCUPATIONS

|
| Rate of chtange, 1970-80 projected
!

20% 10% 0% 10% 20% 30% 40%
S R —

<~ ¢- <‘~‘-’\s R N q. 5 i

> R .“ \* {.\\ -
AR \ }{

St “':\v X\Q\Q\ Ay \,,.{; L

+ Professional Aechnical workers

Service workers

Vo TR BN s
s\:\ m\\‘@“’{ S

' Clerical workers

Sales workers B AR AR ey G

BEERE )
Craftsmen and foremen SRR

Managers and proprietors S

Operatives ' S . ,

Nonfarm laborers e

Farm workers

SCHOOI, ENROLLMENT RATES WILL CONTINUE
 TO RISE .

Percent of persons enrolled

0% 25% 50% 7%% 85% 100%
i i 1

1960 . ‘ '
HIGH SCHOOL T I I

14-17 1970 /

i il |

Years of age . -
- 198Q projected )

COLLEGE |1960

18-24

1970
Years of age 1

1980 proj

29 47 . 4:
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Directions: Write the numbers of the occupations on the
lines after the type of training most likely
able to prepare the worker for his job.

college
" on-the-job' training
occupational school

61




CATEGORIZING OCCUPATIONS o 4

L

S

L.esson 3 5

INFORMATION SHEET

Q, Professional and Related
’ Occupations

accountants, lawyers,
clergymen, teaching,
conservation occupations,
counseling occupations,
engineers, librarians, .
health service occupations,
mathematics, technicians,

. natural science occupations,
life science occupations,.
performing artists,
social scientists,
writing occupations, -
photographers

Service Occupations
barbers, models,
cosmetologists,
cooks and chefs,
waiters and waitresses,
guards and watchmen,
police officers,
fire fighters,

. hospital attendants

Managerial Occupations

e city managers,
industrial traffic managers,

Clerical Occupations
bookkeepers, cashiers,
file clerks,

" receptionists,
stock clerks;
typists, )
telephone operators

Sales Occupations
automobile parts (sales);
insurance agents,
real estate,
retail trade

73

231,

Skilled Occupations o i
building trades, . f
driving occupations, - L
machining occupations, ' S
mechanics and repairmen,
printing occupations, L AN
assemblers, jewelers, s
furniture upholsterers,
gasoline station attendanés,
meat cutters, .
motion picture projectionists,
parking attendants,
power truck operators

‘\"'. R

v

Some Major Industries and Their
Occupations

Agricultuare
farming,
5011 scientists, ’ j
farm service jobs ' P

Mining : I
petroleum and natural gas, 7
production and processing, i
copper ’ ©

1*
R,
“y

1y

Manufacturing
aircraft, apparel,
baking, )
iron and steel,
motor vehicle

Transportation, Communications
pilots, stewardesses, radio
operators, radio-TV
announcers, telephone installers,
repairmen, oOperators’

Finance !
bank tellers, clerks, officers,
insurance adjusters, agents




OCCUPATIONAL FACTS
INFORMATION SHEET

'

HOS'
required

Mailman
Waiter
Babysitter

.
3ot
.

e . Education Manegers 1715 ] ; . Sciences,
Clerical Officers Outdoors Selling i Services Trade
Architect . Doctor Chemist
) - Professor Dantist Physicist
w.. 8 Librarian Lawyer
=8 Veterinarian
ow .
O 3 - .
-~ 0
Reporter Armed Coach” Public FBI Agent Engineer
Teacher Services Forester Relations Social Worker| City Planner
2o Translator |[Officer PO Worker
o0 - Business ; L
~ O Executive _
o9 .
Sl¥al
: : - 1
@ thnocwnmmﬂ Armed < Buyer for Nurse Airline Pilot
© HiExecutive Designer Services Store Draftsman
mfu Secretary ' Cfficer Photographer
N Office i a
e Manager
H Hotel
w9 Manager - ——
R -
= O - . .
memooxxmmva Buiiding Farm Hand Thsurance Airline A Jeweler
S .{Secretary Contractor Agent Stewardess Carpenter
o, v|Telephone . Auto Sales- |Barber amHHOH.UHmmmi
a W . Operator man Beautician maker,
‘e Cook, Chef Weldér
0 - Policeman/ Plumber
Sari 3 Woman Mechanic,Com-]
Q : Dental Asst. | puter Prgmr.
Cashier Farm Hand | Salesperson {Dry cleaning | Construction
X File Clerk -~ Yard —worker, Maid Worker
5 ) Post office” ~Factory )
=z \\\ Clerk Assémbler

Truck wa<mﬁ
¥

)
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READING WANT ADS
THE DAILY NEWS

Lesson 3

MORNING EDITION

HELP WANTED

SECTION G PAGE 1

ACCOUNTANT |

With manufacturing firm
\\‘ H.,Sf«grad or 2-3 yrs
“exp. or- "education. Dut=
ies include ledge and
cost accounting; $5,000
-yr to start. Call 963-
7184 for app't.

AIRLINE STEWARDESS
Meet interesting people,
travel, H,S.grad, 20-26
yrs old. Neat, attract-
ive, get along well with
people. Start $8000 Ap~
ply North. Airlines,

ARCATIECTS
DESIGN, . PLAN, DRAW DE-
SIGNS FOR HOMES., APTS,.
INDUSTRIAL PARKS, EXP,

,R$Q85RED. COLLEGE GRAD,
J TO START, APPLY
ESTERN & SM

DENTIST
Mem. Hosp. Adv. College

training and 2 yrs exp.
Apply Personnel Dept.
|
IMMED, OPENING, 2 YRS
x2$é AEDiT EXPERIENCE,
T DE, CALL MR.
| JENKINS. 903-5047,
ELECTRICIANS -
Take recent H.S.
.to begin 0.J.T.
$60 per wk,
Franklin MU 7-7371.

grad
Start

Call Mz,

ENGINEER- EbGINEER

Rewview and aluate cur
rent product designs.
Coll., grad. Know mil-
itary spec1f1éatlons.
Snd letter to Precision
Co., 4 Lombard Lane
Middlefield.-

NC
AN R CE I
Large Cr;, needs person
to wrifte newspaper ads,
trade journals,and cat-
alojues. Journalism ma-

-~ jor prfd, will consider
English major.
BANK CLERKS
WILL TRAIN
H.S. grad. “Jnion Bank

BANK OFFICER

agement p051t10n -Cot=
lege grad with flare
for figures.. Call 765~
8901.

Mi5-2883 1

Man interested in man-|.

NEED IMMEDIATELY

FARM HANDS
H.S. grad. handy with

equipment. Write Box 72
The Daily Nuws.

o

- Bl AGENTS
MEN OR WOMEN, MUST PAS
CIVIL SERVICE TEST, ?
WKS, TRAINING AT

HEADQUARTERS, WRITE FB

INGTON, D,C I
by f

Growing field-must have
trade sch. certif. Ap-
ply Gas & Electric Co,

BEAUTICIAN
Trainee, recent Trade

. Sch. grad. $90 per wk.
New shop. Phs : M¥., Ric

COLLEGELégRARIéﬁS.Y RE-
AL 73 §§§90-s18;000.

373-6008,

BOOKKEEPER- WAKE $%
H+S., GRAD, WITH KNOW-
LEDGE OF 'NUMBERS, TYP-

MERCHAND ISER-BUYER

H.S. grad w/2yrs retail

ING-HELPSUk. gALL MR,

- CASHIER
Good pay, TCO. B€nefits,
Take customer payments,
bank deposits 40 nhr/wk.
Female preferred, Call

exp or formal training.

Miss Mary Personnel

Dept. Dress Shoppe.
MECHANIC

Gd. oppty. Previous exp
not req. but need Trade
or Tech. School certif.

Interviews 10-4, 16 Ash
Street

77

-

«
1

| COLL,GRAD,

- ' |

\D, POISE, ABIL-
‘IIE TO DEAL WITH PEOPLE

/MO TO START, SECTON
AGENCY,

POLICEMEN/WOMEN
H.S., grad. b mo, train-
ing program, Finest no-
lice dept serving large
city. Write Solano Co.
P.O, Box 73

5 CUNBER

Ability to egtimate
plumbing and heating.
Start: $10,000, f you
have 4yrs exp Call 756~
0098

PROFESSIONAL ART!SI
Good eye for color bal-
ance, detail; creative,
H.S. diploma, 2, vrs.

J training-Mollies Craf{:s

trade sch or 0.J.T. exp
Will ‘train., Start $50
per week. Raise after

92" Center Street

SECRETARY ~ LEGAL

Go. Epty for quaI*fled
secretary with. 2y¥g ie-
gal sec. training, $]00
per week, Call JA ‘8932,

,H|S|

** TCACHERS **
EERE}EIED ONLY, CALL TR

~ TELEPHONE INSTALLER

GRAD, DRIVERS LI-
CENSE REQ, WILL TRAIN,
SEE MR, JAY., MOUNTAIN
TELEPHONE CO, i -

VETERINARTAN

Exp. Vet. w/degree - in
cases, acceptable with
less than 4 yrs. coll.
Work with large and
small animals. CAll MI

4-3298,
WELDERS

Trade school certif, or

233
- - 3

will train, Call 972'
0012, )
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Lesson 3

Directions.

i After high school
" .you will make a

'Y . choice about the way

‘.‘ to prepare for your

. career. bistiin each

% box the name’ of an.
‘: occupation that is
Q. best learned by- the
.‘ preparation listed.
. Draw a picture that
A ) illustrates the

‘. occupation yéu
.‘, chose.
} @®,.:

0’ ‘0'. "

. ]

% Ve o

"

On-the-job training

Occupational School

College

79
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CHAPTER TWO

P
————

- Abilities Required for Occupational Success 10
ERIC | - |

. 271 23D




LCOdDVIL 4

Directions: Usging the letters in the box ,‘ complete each word by filling in the
missing letter, Then lo.ok down each column of words you have
completed. Each will spell an ability that relates to occupational g

‘ success,
\( i /

a,a,a,b,c,c,c,d, e, e e, e, qg,i,i,i,%k,1,1,/1,1,m,n,n,n,o,

o, 0,0, 0,0,r,r1,°0,°0,%t, u,v,w

{i

5
4?‘"‘

1M |0 E
. A} ) R
T IH E
e; MiB| |R
k|G 0
LiT P
RIE TE
E | ‘ T|R ¢
V 4810 v
|
Y I [ |_ v
N LY 55 B y
W i E}
C VIEE
: M ALR]N
Wi Y =g
‘ D E ko %:
FIVE TICKETS FOR SUCCESS ﬂ ﬂ
RIC , 91 .
| 236 ;
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Which Ticket for succeSS?Write .the skiil re-

quired for success in
each occupation.

119







RECOGNIZING SKILLS REQUIRED

THE DAILY NEWS

! Lesson b

“ MORNING EDITION

HELD WANTED

ACCOUNTANT

Witn manufacturing firm
H., S. grad. , or 2-3 yrs
exp. or edugation. Dut-
ies include 1ledge and
cost accounting; $5,000
-yr to start. Call 963-
7184 for app't.

AIRLINE STEWARDEZSS
Meet interesting people
travel. H.S.grad, 20-26
yrs old. Neat, attract-

ive get along well with;
Start $8000 Ap-

peorle.
ply North Airlines.
ARLALTELTS
DESIGN, PLAN,
SIGNS FOR HOMES, APTS.,
INDUSTRIAL PARKS., EXP,
R%QSIRED. COLLEGE GRAD,
JJ TO START., APPLY
WESTERN & SMITH, INC

] '
l.arge Co. needs person

to write newspaper ads,
trade journals and cat-
alogues. Journalism ma-
jor prfd, will consider
* English major. MU9-2€83
BAIK CLERKS

WILL TRAIN

grad. Union Bank

DRAW DE-

H.S.

"BANK OFFnCER )
Man interested in man-

agement position. Col-
lege grad with flare
for figures, Call 765-
8901.

——

]

4
1
|
'
i
i

DENTIST
Mem. Hosp. Adv. College

training and 2 yrs exp.
Apply Personnel Dept.

|

IMMED, OPENING, 2 YRS
VOC, ED, EXPERIENCE,
MATH APTITUDE, CALL MR,
1 JENKINS 903-5042

ELECTRICIAVS
Take recent H.S.
to begin 0.J.T. Start
$60 per wk. Call Mr.
Franklin MU 7-7371. °

grad

ENGIWEER-ENGINEER -

Review and evaluate cur

rent product designs.
Coll. grad. Know mil-
itary specifications.

Snd letter to Precision
Co., 4 Lombard Lane
Middlefield,

NEED IMMEDIATELY

FARM HANDS
H.5. grad. handy with

equipment. Write Box 72
The Daily News.

SECTION G PAGE i

81 AGENTS
MEN OR WOMEN, MUST -PAS
CIVIL SERVICE TEST, |
WKS. TRAINING AT Fﬁ
HEADQUARTERS, WRITE

-WASHINGTON, D,C —
IHSIRUMENI REPAIR

Growing field-must have

trade sch. certif. Ap-
ply Gas & Electric Co,

. BEAUTICIAN
Trainee, recent Trade

Sch. grad. $90 per wk.
New shop. Phone Mr .Ric
373-6008,

BOOKKEEPER- MAKE $$

_H.,S. GRAD, WITH KNOW-
" LEDGE: 0F NUMBERS, TYP-
ING RELPFUL . ‘7§ALLJMR.

COLLEGE GRAD, ENJQY
GRS

LIBRARIANS
RE-
000,

|CENSE REQ.

MERCHAHDISER BUYER

‘| H.8. grad w/2yrs retail
exp or formal training.
Miss™
Dept. DreSS/Shoppe

Me:y Personnel

WINTERS J
CASHIER ‘
ood pay, ToO. beénefits,

Take customer payments,
bank deposits 40 hr/wk.
Fema.e preferred. Call
' o 7-C872

MECHANIC

Gd. oppty. Previous exp
not req. but need Trade
or Tech. School certif,.
Interviews 10-4, 16 Ash
Street

133

FEROUNHEL WURKCR
COLL,GRAD, POISE, ABIL-
ITY TO DEAL WiTH PECPLE
425/M0 TO START. SECTON
»AGENCY.

POLICEMEN/WOMEN
n.5, grad., 6 mo. train-
ing program. Finest po-
lice dept serving large
city. Write Solano Co.
P.O. Box 73

PILIUWMlBOElR
Ability to estimate
plumbing and heating.
Start $10,000, if you
have 4yrs exp Call 756~
0098

PRQFESSIONAL‘ARTISI
Good eye for color bal-
ance, detail; creatlve

H.S. diploma, 2 yrs.
trade sch or 0.J.T. exp

Will
per

Start $50
Raise after

- train.
week.

| training-Mollies Crafts
1 92 Center Street

SECRETARY - LEGAL  °
Go. oppty for qualified
secretary with 2yrg je-
gal sec. training, $]00
per week. Call JA 8932,

** TcACHERS **
CERTIEIED ONLY, CALL TR
1-34b3

[ELEPHONE INSTALLER

H.S. GRAD, DRIVERS LI-
WILL TRAIN,
SEE MR, JAY, MOUNTAIN

TELEPHONE CO,

VETERINARIAI

Exp. Vet. w/degree - in

cases, - acceptable with
less than 4 yrs. coll,
Work with large and
small animals. CAll MI
4-3298,
- WELDERS

Trade school certif, or
will train. cCall 973=

00l12.

1t




Lesson 6

SKILLS WORKERS NEED

Directions: Write the names of the occupations that\require
a high degree of the skill listed in each box.

A ;'
KNow lEDGE_ y "\ 2

\:/EI}{_BAL- |

/

i
i
H
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®, z
®

CoorpDinaTION -
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Lesson 6

OCCUPATIONS AND SKILLS REQUIRED

A large numBer of workers in these occupatxons have a high
‘degree of the\sblllty listed.

KNOWLEDGE: D, Lawyer, principal, accountant, writer

“@ medical and veterinary services, F.B.I.
agent, librarian, restaurant manaqer,
historian, actor, administrator, inspector,

parole officer, clergyman,

COLOR : .
AWARENESS: y Photographer, artist, merchandiser-
' !g buyer, landscaper, sign writer, camera-
. man, beautician, designers of: clothing,
toys, Jewelry, fishing 1lures, floral
arrangements

S\ Alr traffic controller, casting director,
‘E!’: parole officer, clergyman, stewardess,
R d . sales personnel, reporter, editor, script
N _ writer, comedian, lawyer, actor, writer,
accountant

v

NUMERICAL: Loan officer, cashier, accountant,
budget consultant, historian, chemist,
surveyor, bookkeeper -

Tailor, cook, engraver, mechanic,
key punch operator, secretary, dancer,
locksmith, craftsman, architect,

COORDINATION:,

241/ ’ M




ANSWER SHEET:

IDENTIFYING MY SKILLS

Lesson 7

YES NO 1 3
1. Yes \\
2. N
° Verbal=

3. No

4. Yes

5. Yes \

6. N

.o Knowledge-

1. Yes

8. No ‘

9, No :

. N ®

10 o ‘Numerical= -

11. Yes

12. No

13. Yes

‘Color

14. Yes Awareress=

iS. Yes

16. No .

17. Yes

) Coordination=-

18. Yes . ‘

19. No L
20. Yes

149

{1
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Lesson 7

CHOOSING OCCUPATIONS TO FIT MY SKILLS

- I scored highest in

Two occupations related to these skills are_. - -

i

and

-

Illustrate a worker performing‘the tasks in each occupation you listed.
\

]

o 151 _— 18




CHAPTERTHREE

ALY

Interest Factors Related to Occupations 19

273




~
A

Directions: Draw a line from the
interest factor listed in the left
hand column to its opposite factor

in the right hand.column,

e

—— v

167 . °

Machnd = s

7
. proﬁé’é‘gg

A% S

20

N \-
et R e, b A 2 s i e 4 st st i o = e e e e i




. ' \ ‘ B
Te - Fo\\dw'mg In*cns‘\ng Ruths .. -.'Mo‘.

Directions: Follow the maze for each interest faetor until you
: reach the center and identify the contrasting interest
. ‘ factor. Be sure to pass through the numbers listed next
: ’ _to the factor at the starting point. ‘The numbers refer
. to occupations on the next page.
‘,’:‘:ﬂi’ |de452 :-4 fecogrition S510,17

>

uesson v

peocple,
\deas
13,24, 27

creative - +ech

12,25,28




‘ : Lesson 9

OCEU?/\TIONS RELATING TO INTEFEST FACTORS

On the line after each occupatian write the letter of the interest
factor to which each occupation relates. (The numbers also refer
to the maze, in case you need help.)

10. Comedian ‘
11. Surgeon

12. Artist

13. Model,

14. Tailor '

machines, processes
pride

1. PFruit inspector

2. Typist A. things, objects

3. Animal trainer B. services

4. Barber - C. recognition |

5. Radio announcer D. helping people i

6. Teacher ~ E. routine i

7. Counselor F. people, ideas i

8. A&utc mechanic _ G. scientific, technology l

9. ¥ .cographer E. creativity i
I. !
J. H

i

‘ 15. Usher .
16. Phone installer
17. Actor

18. Salesman

19. Machine tender

20. Nurse

21l. Lawyer

22. Architect-

23. Auto test diiver

24. Mathematician

25, Decorator N

26. Type setter -
i 27. Script editor

28. Author

29. Cattle raiser

30. Chemist

Q : 187 st ¥ ‘ 2 )




I.esson 9

Identifying Occupations

Thrg= —ﬂbﬂcf&lé’—:‘

5

Tcore. - /o/ea;
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ANSWER SHEET:

\
i

I would like to:

Build a model town

(Check one in each block)v

IDENTIFYING MY INTERESTS

lesson 10

l.'Tnterview a worker about his job
2
Fix broken toys e 2
2.I'Wash windows
. 3
3 Put together jigsaw puzzles 1
‘| Help a younger child with school-
work 4
4 | Build scenery for a play 1
‘[Take a lead part in a play
5
5 Attend club meetings 2
* Sbrt a deck of cards into suits
3
.. Take telephone messages 2
‘I8abysit
® L 4
/
9 Be room helper 2
‘[Be team captain
5
g.|Peliver newspapers . 3
‘lHear a talk on what your city )
is doing to make it a better 4
place in which to live
\ AN
g |Shelve library books ) 3
‘Be elected class president
5
Teach scmeone to do something I b
1¢.Lcan_do
‘Receive an award in front of the
school 5
11 Recite a poem with a group 6
‘'Work story problems in math
. 7
~12. Write a story 6

Decora.e the bulletin board
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Lesson 10
13, Learn about different languages 6
‘ Learn how a television picture is
sent from the studio to a TV 9!
screen ?
14 | Tell a story to the class . 6
‘t Finish something I've started
10
Fina out about the inside of a
15 volcano 7
‘f Make up a dance to a record
8
Learn how the different planets '
16 were discovered 7
‘I Learn how sound is .put on a movieg
film ' 9 \
Find out how we get rubber from
17 trees 7
, ‘| Grow a vegetable garden
1
18 Design posters 8
‘| Learn to develop camera film
9
Learn how to play a musical
19 instrument
‘l Train'a dog to do tricks
10
Learn how a newspaper is printed 9
20. :
Earn a badge 1n scouts
10
201 R0




Lesson 10

-

® CHOOSING OCCUPATIONS THAT MATCH MY INTERESTS

\
\

Directions: - Sumnlete the centence by naming the inberest
C fretor you nmwed mope than the others. Then
< write the nomao »f two occupations that require
tais interest, and draw two pnictures of workers
involved 1In those occunationu.

I identified my interosts as

o 203




Nature of Work 27




Directions:

/

Lesson 11

CATEGORIZING SCH.OOL' ACTIVITIES

-

[

Look at each picture and identify the work situation |
shown. Use the numbers under the pictures and match
them with the work situations listed below.

~

Working in groups
Foilowing directions
Influencing others
Giving directions

Working alone 3




OCRUPATIONS RELATED TO WORK SITUATIONS

DOING THINGS UNDER CERTAIN INSTRUCTIONS

Food checker Dog groomer
~ Typist Farm hand

Model Usher

BEING IN CONTROL OF ACTIVITIES

Travel guide Police officer
Teacher Fire chief
Animal trainer Construction foreman

\

DEALING WITH PEOPLE

Bank teller Beautician

Cashier Detective

Nurse Secretary

WORKING ALONE

Actor Truck driver
Grounds keeper Dancer
.Seamstress Tailor

CHANGING PEOPLES MINDS ABOUT THINGS OR IDEAS

Judge Window display designer
News reporter Advertising person
Sales person Lawyer
y
231 ARSI

Lesson 12
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_ Lesson 12
o "WHICH WORK SETTING?

Directions: Write the underlined letters under each
work situation. Then unscramble those letters
to name an occupation related to the work
situation.

DoiNG THINGS UNDER CERTAIN INSTRLUCTIONS

Letters

Occupation

Havine ConTgoL OF "Activigies OR OTHER PeoPLE

Letters

Occupation

DeaL1nG WiTH A NymBgr OF PERSONS

. Letters

Occupation

WorkING ALONE WiTHQut THE AID OF OIHERS

Letters

Occupation

CHaNGING PeopLES MINDg ABOUT \ID£A§, Or THINGS

Letters

Occupation




Lesson 13

IDENTIFYING MY,.PREFERENCES
FOR WORK SETTINGS

' I do better: .

1. Following instructions from Following directions
others or 1 : total #1
giving instruction to others

. 2 Being in control |

2. Following directions on my - . total #2
own or 1
working together with others Working with people.

) 3 total #3

3. Following instructions from
others or et Working alone
working on my own total #4

4

4. Doing things I'm told to do Changing peoples ideas

or ' ' 1 total #5 __
‘ convincing people to do i
' things my way 5

5. Giving instruction to otherg
or 2
working together with a
group of people - 3

6. Giving directions for othexg
‘ ) to follow or 2
working by myself

4

7. Telling others what to do
or’ ~ |2
setting an example for
others to copy 5

8. Working in a group or

v o working alone

9. wWorking with others in a !
group oOr 3 )
setting an example for ] o
others to follow 5

10. Working alone or
convincing people to do 4
things my way

Q 243 ¢l
RIC wae 3L




Directions:

\ Legson 13

_ CHOOSING OCCUPATIONS TO FIT. MY PREFERENCES

Complete the sentence by naming the work situation you
named more than the others. Then write the names of
two occupations whose situations are the same as the

one you listed. Draw two pictures of workers involved
in those.occupations.

The nature of work I prefer is







Lesson 14

MY PROFILE

Verbal Ability

Knowledge

(p-1+)

Numerical Ability

Color Awareness

Skills

Coodination

Things/Objects

People/Ideas \

Serviges

Scientific/Technology

Routine

Creative -

Helping Peoplez

Interests (p.24)

Machines/Processes

Recognition

Pride

Following Instructicns

Controlling Others

Dealing with People

Working Alone

Influencing People

Wozk Situation(p.30




\ " ' Lesson 14 °

o | OCCUPATIONS THAT MATCH MY PROFILE

Write the topics that were past the two mark on the profile
under each area listed. Then using pages 18, 25, 30, and
the other pages of your book, list occupations related to
each topic.

ABILITIES OCCUPATIONS
INTERESTS OCCUPATIONS
WORK SITUATIONS : ' OCCUPATIONS

List at least one occupation that matches your abilities,
interests, and work setting choices.

.




THE FUTURE ME

- Draw a picture of the occupation
that matches your profile

<




¢ GLOSSARY | \

~ -

College: attendance at a school, aiter hi school, for
_ two, four, or more years; learning infcrmation and
skills necessary in many additjonal areas as well as
those that are required in a specific occupation.- ' g
: . o v

Coloxr awareness: use, choice of colors

Coordination: precise movements with hands, .eyes, fingers

CreatiQitz ablllfy to make or produce somethlng through
1maga1nat1ve skill
\
High school: attendance in grades 10-12 (sometimes
§-12) completed at age 12. Provides a background of
information and teaches many necessary skills

. . . \ .
Influence: the act of producing an effect or -action

Interest factors: preferences for certain types of
work activitlies or experiences

. Knowle“ge: general learnirig ability

"Nature: overall work situatio.” or setting/

/

-Numerical ability: ablllty to accurately-/and quickly

perform arlthmetlc operations

On-the-Job tralnlng learning skills from an experlenced
worker while being employed and earnlng»a salary

/

Processess: changes going on - '‘owly tﬁat lead to. a
finished product ‘ /

i

'Proflle. a graph showing the'results;of ratinés

Routine; tasks that do not change much from day to -day;
reguIar, organlzed

Science/technology: areas of special subject are
problem solving

Verbal ability: ability to understand and present
clearly the meanings of words and ideas .

Vocational education: attending classes at a school

. that teaches skills and tasks involved in specific
occupations. ) -
Q ) 7 '~,o

| exl * - 37




BIBLIOGRAPHY




BIBLIOGRAPHY

Applegate, Mauree. Easy in English. New York: Harper
and Row, 1960.

o

Aver, J. Jeffrey and Henry Lee Eubank. Handbook for ..
Discussion Leaders. :New York: Harper and-Row, =~ - -
1947.

Bloom, Benjamin S. (ed.). Taxonomy of Educational
Objectives, Handbook I: Cognitive Domain. New
York: David McKay Company, Incorporated, 1956.

Brown, James W., Richard B. Lewis, and Fred F. Harcleroad.
A-V Instruction - Materials and Methods. New York:
McGraw-Hill Book Company, 1959.

Good, Carter V. (ed.). Dictionary of Education. New
York: McGraw-Hill Book Company, 1959.

N\
Popham, W. James and Eva L. Baker. Systematic Instruction.

Englewood Cliffs, New Jersey: Prentice-Hall,
" Incorporated, 1970.

United States Bureau of Employment Security. Dictionary
of Occupational Titles, 1965 edition. United States
Department of Labor. Washington: Government
Printing Office, 1965.

United States Bureau of Labor Statistics. Occupational
Outlook Handbook, 1972~-73 edition. United States
Department of Labor, Bulletin 1700. Washington:
Governmunt Printing Office, 1972.

s
311




