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ABSTRACT -
This collection of articles deals with: the importance
of physical education to a child*s development. The first afticle,
YDirections and Thrust," examines three aspects of elementary
physical education which became particularly important in the 1960°'s:
movement egducation, perceptual-motor development programs, and the
multidisciplinary approach. The second article, "Phys Ed Is Movement

Ed." explains that 'goals such as a specific throw or move are not
only important as ends in themselves, but also in relation to a
child's ability to adjust movements to different situations. In the
third article, "Physical Play--It's Vital," it is argued that
physical education programs should not be too- formal and should
encourage students to use a variety of motor patterns. The fourth
article, "Innovation, Inquiring, Ind1v1dua1121ng," looks at an
elementary physical -education program at the University of California
at Los Angeles and the objectives and goals which determine its
organization. "Lacking Facilities? Improvise!" is the title of the
last article, which suggests: activities to be carried out in the

classroom if the elementary teacher lacks equipment and/or fac111t1es";

for physical education. (PB)
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WHEN we decided to feature Physical Education in this issue of
INSTRUCTOR, the above questions, along with some others,.
-popped up. We -agreed that physical education, as with so mush =~
of:all education, has come a long_way in recent years. But is it-
an-important part of the elementary schooi? Has-its: emphasis «
shifted? Where is it-now? Where_is it going? To get our answerf
we contacted Dr. Margie Hanson. -elementary- education- consul-
tant with the ‘American Association for Health, Physical Educa-
tion, and Recreation. She in turn consuited with members-of the
Elementary School Physical Education Commission and then sug-
gested topics and authors to cover some aspects of the field. The
result is on the following pages.

Dr. Hanson sets the stage in the first article, pointing up the
various directions and thrusts of physical education for today's
elementary student. Dr. Kate R. Barrett, associate professor of
physical education at the University of North Carolina at Greens-
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boro, discusses the importance of movement
education to a child's education. Our third ar-
ticle, which examines the significance of motor
activity, is by Dr. Mary Moffitt, professor of edu.
cation (Early Childhood) at Gueens College, City
University of New York. In the fourth article,
Craig Cunningham, supervisor of physical educa-
tion at the University Elementary School, UCLA,
discusses a program stressing innovation and in-
quiry at his school. And finally, in a highly practi-
cal article, Bertel Budd, resource teacher, Chey-
enne, Wyoming, tells the teacher lacking in fa-

cilities and equipment how she can conduct.

physical education for her students right in her
own classroom.

Physical education IS important to any child’s
whole develupment. This feature-has heen as-
sembled with that thought in mind.

LTI

Directions

and thrusts
MARGIE HANSON

CHILDREN nced an envi-
Education Rt of many scnsory
73 and social expericnees to
facilitate learning. Physical

activity is a wonderful way to enrich their lives
zad to reach them as they grow and devclop.
The physical education period is a laboratory
for many types of lcarning as children develop
healthy attitudes toward social relationships

Physical

_and learn to value, interact,_obscrve, think,
_and create. Physical education also helps them

learn -to -communicate, -to express” ideas and
feclings through- movement and vocabulary.

“Pupils learn -to cooperate and:-to compete.
They recreate. They develop skills and under-

-standings which-cnhance their -poise_and self-

confidence-and they acquire_such concepts”as
strong, weak, -fast, -slow, up, down, around,

through, over, and-under. They lcarn to judge
space, distance, right, left, speed, foree, as well
as to anticipate actions of others. They learn in
a laboratory of “doing"—how to listen, follow
directions, communicate, and relate with peers
as well as-adults. They develop skills, function-
al fitness, attitudes, interests, and
knowledges for a lifetime pursuit
of healtlrand happiness. Because
physncal cducators -arc responsive to-the- ‘needs
of children and the changes in education, there

-is a new look-in clementary-physical education,

What is this new look? During the sixties the
emphasis had three special thrusts—movement
education, -perccptual-motor development pro-
grams, and a- multidisciplinary approach to

-learning. These continue to characterize good

programs today, with somec modifications.
There is increascd -cmphasis on the contribu-
tion of motor activity to the affcctive domain.
There is increased concern about the motor de-
velopment of the yousg child. There'is a surge
of interest-in creative dance integrated with
other arts. But these are general terms, and re-
quirc some cxplanation.

1. What is movement-cducation? How docs
it differ from the physical-cducation of the
past? The major goal of movement- cducation
is cfficient-movement for ali of life’s activitics.

“Other goals include a knowledge, understand-

ing, and development of the ercative process,
and learning how to lcarn.

A curriculum cxpressing that point-of view
~—cven a single lesson doing-so—differs con-
siderably from-the-traditional isolated unit-ap-

_proach, cspecially at the primary level. -A

theme, such as locomotion, flight, judging
space, weight transfer, balance, or manipula-
tion of equipment is decided upon, and all sorts
of activitics carricd out to develop that theme.
In locomotion, for cxample, a group of tag
games might ‘be used, tcaching youngsters to

‘run and stop through thesc games. They

wouldn’t be learning the games just for the sake
of the games, but rather for the sake of the
skills of running and stopping. As cach theme
is introduced and problems discussed, activitics
for solving the problems-will emerge- from-the
ideas of the children.-Rather than taking a hula

-hoop and devising a number of activities for-it,
-a theme or concept is chosen (perhaps manipu-
“lation-of _cquipment) -and many tools are-col-

lected and-experimented with to develop” good

_movement around that-theme. A child gainsa

sound understanding of_ how he moves, what he
moves, and where -he is moving. Perhaps the

-fecling for this approach can be caught from a

poem written by four-year-old Jefl_in a move-
ment cducation class_conducted by Don™ Dino
of Otcro Junior Collcge, Lajunta, - -Colorado:
Our-class is called unlimited
The.movements are so free
It's-fun to-be a student
With=friends that-laugh with-me!

2. The second thrust, -pereeptual-motor - de-
velopment, grew out of concern forthe child
with- leaining disabilitics. Educators. realized
that if a child had-troublc-reading and only.so
much remedial reading provided help they
would have to-find other means to remove
blocks to learning. The-many successes of mo-
tor activitics in clinical situations created a de-
mand for schools to-us¢ motor activity as an
approach -to-improve pereeption; -hence the
term perceptual-motor.

¥

A rash of programs-developed- through  the-

country. And as action outraced theory, docu-
mented cvidence of causc-effect -relationship

wwas scant. In recent- years, however,-there has
been cvidence to support many of-the- cdu-
cators’ original assumptions. Studies have
shown that:

—The-slow learner is usually-a poor motor
performer, -hence motor tests arc -a useful
screening device.

—Patterns -of - development -of “the normal
child do differ from the slowly developing child.

—Thought is associated with scasory input.

—Controlled-movement depends on sensory
input.




—Transfer of skills-and learning docs take
-place under certain conditions. (For example,
a child learning to pitch a softball underhand
might be able to transfer this skill to serving
a volleyball underhand. On the other hand he
might not be able to pass a football cfficiently.)

Perceptual-motor programs that are focused
on space oricntation, visual perception, audi-
tory perception, kinacsthetic awareness, tactile
experience, and motor skiil development may
be helping to develop learning power.

Interestingly enough, by the end of the sixtics
educators were discovering a great commonali-
ty.between the contenit of movement education,
perceptual-motor programs, and those for the
handicapped-children. Educators are now be-

ginning to -identify a much more meaningful

physical-education-progrant focused-on-a-pro-

-gression -of developmental activities, coupled
with_concern for cach child achicving success
“by-working at his own rate and according to his
own needs-and abilities.

The increased interest in- the very young
-child has also'led many to reexamine the con-
tributions of motor activity to development.
The-value -of play-is a predominant theme _in
nursery school cducation. However, the focus
_ has been on “learning through movement” such

-as: cxploring, discovering, rclating-to -others,
sharing, developing confidence and courage.
* Now there is an added- focus—="lcarning to
move well.” Enlightened lcaders arc-achieving
" _both goals-simultaneously when the program._is
carcfully developed and carried out.

3. The-seventics have-brought an increased
interest in_the third thrust: of the sixties, the
multidisciplinary approach, with a focus on the
_affective domain. With a renewed-interest in
- the quality-of lifc and a widespread, popular
- interest in“the arts,-there are increasing-cfforts
. to provide -morc opportunitics for creative
" dance-for children-and-to improve the quality
* of these programs. Like other motor-activitics,
- dance has a‘movement base. But-it also has an
added dimension, one of inner sclf-cxpression
. -with acsthetic-overtones, usually with-rhythmic
accompaniment.

Throughout the country -incrcased -interest
_ also can be-found in intcgrating various sub-
ject matter arcas around- a- gencral concept.
There are programs, for cxample, in which art,
-music, science, and- physical education “have
united- to-focus-on such conccpts as balance,
force,.and direction, to help the child gain cog-
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nitive understandings through a varicty of sub-
ject matter cxperiences—"Lecarning through
movement while lefrning to move.”
Government and private foundations have
expressed their interest in establishing the arts
as the core of the elementary program by fund-
ing pilot projects called “IMPACT” in five
cities. (They're located in Alabama, - Oregon,
California, Ohio, and Pennsylvania.) Here art,
music, danee, and drama have united to open
up new possibilitics for original thinking and
creative expression- for all children, not just a
limited few. Teachers are -learning to use the
arts as important tools for tcaching and for de-
veloping pathways toward deeper understand-
ing of basic concepts in the academic subjects.
Today, concerned leaders are looking at a
curriculum in-a_much broader way than-cver
before as they examine the-unique and esses-

“tial, yet'complementary, -role of- physical cdu-

cation 1n total learning and child-development.
: * 7 * *
-Readers interested in pursuing further some
of ‘the -thoughts-presented in -this article may

“by-consulting the following resources:

Trends in Elementary School Physical -Edu-
canon. American  Association- for Health,
Physical Education and Recreation, 1201 _Six-
teenth-Street, N.W., Washington, D.C. 20036.
1970, 28 pp. (#245-25122) 50¢

Ready-Set-Go-(Television series and manu-
al for K-3). National -Instructional Television

Phys Ed is
Movement Ed-

KATE R.-BARRETT

Center, Ficld Services, Box A, Bloomington,
Indiana 47401. Produced in consultation with
AAHPER, 1970.

Film Loops for Elementary School Physical
Education. (A scries of twenty-four 8mm tech-
nicolor ‘loop film cartridges on Basic Move-
ment and Fundamental Skills). Available Holt,
Rinchart and Winston, 383 Madison Avenue,
New York, New York. Produced.in coopera-
tion with AAHPER, 1969.

Task Force on Children’s Dance, Ed. “Over
the Country Children-Arc Dancing,” Journal of
American Association for-Health, Physical Ed-

_ucation and Recreation. Oct., 1971, pp. 27-39.

Guidelines-for Children’s-Dance. American
Association for Health, Physical Education
and Reercation; 1201 16th Street, N.W., Wagh-

ington, D.C. 20036. 1971. 12 pp. (#243-

25154)-50¢.
Terry, Wailter. “The Impact of IMPACT,”
Saturday Review. February 5, 1972.
Flinchum, ‘Betty M. and Hanson, Margic.
“Who Says the Young Child Can't” Motor Ac-
tivity for Early Childhood. American Associa-

-tion for Health,-Physical Education and Recrea-

tion,-1201°16th Street, N.W., Washington, D.C.
20036. 1971. 16 pp. (#245-25152) 50¢.

B PARENTS and _teachers have
always known that a child
-needs-to move as a way to
grow. This nced is expressed

-by.children-as they play. But cducators, espe-

cially thosc in-physical cducation, have-a new
awarencss of how vitally important this nced is
and of the-implications it holds for-all of cle-
mentary cducation. This sharpened awarcness,
together with the new emphasis on the-“whole-
ness” of how-childrcnZlearn, has thrusi physi-
cal education into a new era.

The ncw cra has many -characteristics, but’
-most significant is the idca that physical-cduca-

4

tion is,-in essence,-a child’s movement educa-,
tion—his cducation in and through movcment.
As-an idea, movement education is not entircly
new. Whatis new, however, are fresh_insights

-into its potential and the cinerging implications

for clementary-school physical education.
The-need for carefully designed learning ex-
periences throughout a child’s education is now
fairly obvious. Morc is known about carly.
lcarning as well as-the possible influence it may
have .on-later performance and life. Although

_the term “carly-learning” usually is-associated

more with the preschool child, -physical edu-
cators-are cxpanding the idea to include all of
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_physical education as a life-Jong cxpericnee,

the clementary school -years. When viewing

they consider the -clementary school years a

beginning. or foundation, in-which the child.

should-gain-a unified-understanding of move-

-ment to be better. able to -cope with future

movement demands. This view suggests-thirce
interrefated goals: )

i. A child should be able-to move skillfully.
He-shoutd bz cfficient and_cffective 1n move-
ment siuations, both planned or unexpected.

2. A child should develop awareness-of the
personal value of movement. Also, he should
become sensttve to how he feels about Tus own
movement, as well as the movement of otbers,

3. A- child- should have knowledge about-

movement and_the prinaiples which govern it,
He should-understand how this s applied to
his own movement and that of others.

As physical- educators have more clearly
identified these broad goals for clementary
school cluldren, so-have they clanfied their be-
hrefs about-chidren and-cducation, They-view
the child as an-mdividual with a potential for
his own umgque-development. He-1s a sceher
and a-docer who learns most effectively when
the expertences arc. personally meanngful. He
has his own _ways, rate, and style_of-learmng.

A child's education revolves around such
goals as rational dectston-mahing, independence
m and love of learnmng. selferdentity, scif-
acceptance, and sclf-worth, The-fact-that chil-
dren immiplement cxpertences 1 a way that is
consistent with these beliefs has influenced the
direcion of today s _phystcal educaton,

The content of physical education is con-
sidered-movement, with four major categories.

1. ‘Body, or what the body can-do.

2. Space, or-where the body can move.

3. Lffort, or how the body can move,

4. Relaionships, or-with-whom or what ob-
jeets the body can move,

Let's look-more spectfically at what is hap-
pening n terms of these categories. The gen-

cral aspects of physical cducation—games/
sports, dance, and gymnastics-remain basically
the same. The differences arc jn what is_occur-
ring within the specific activitics. Supposc there
is a problem; for example, on handling a ball or
beanbag using different-parts of the-hands-or
-feet (this focuses-onthe relationship and_body
catcgorics of the content). A group of six- and
seven-year-olds may be asked to-find out for
themselves the different things they can do with
_cither object. They ean be encouraged to scck
-different ways to handle the objects with their
feet and hands. The expericnce serves-as-a-
starting point, a point from-which a child_and
his movement potential (in this casc more
specifically refated o object handling) will
grow, After observing carefully what the chil-
dren actually do, the-teacher can decide how
best to help cach achieve even more.

‘With the same general cmphasis, that of
handling an object, a-small group of cleven-
and twelve-year-olds-may be asked to-impro-
vise a-game. Their work may focus on:improv-
ing tt.  abulity to handle the ball with-the goal
of putting another- player out (this focuses on
the relationship-category. of the-content). In.
thetr attempts to improve ball-handling shill, in
activitics with onc or.more playcrs, the chil-
dren may decide to work specifically on throw-
ing for distancc and accuracy. This may be
done first without a runncr-and-then with onc,
Letting pupils make their own-decisions about
specifically what to do gives them many: op-
portunitics for personal involvement in the
learning situation. The more activitics they de-
velop and carry on, the more control they gain
of their bodics. If he needs to, the teacher might-
suggest more challenging experiences.

3

-in a lesson highlighting the expressive quali-
ty of movement, the focus may be-on contrast-
ing sudden with sustained movenient while
cmphasizing the usc of the total body (this
focuses on the body and effort categorics).
Younger children might try to show sudden and
sustaincd movements while travcling about a
space by suddenly jumping to the ground, then
slowly walking or lowering their bodics. Older
children might refine a sequence which shows
clearly an opcning and closing action of the
body while at the same time contrasting sudden
with sustaincd movements, The teacher, as be-
forc, obscerves, assesses, and plans for the next
sct of objectives and activitics.

With agility-oricnted movement, children
might- begin-working on-the floor, experiment-
ing_with diffcrent ways to maintain and lose
their balance, such as balancing on two hands
and onc foot, then _rolling over and “regaining
balance on two kneces (this focuscs on the body
aspect of the content). The children might be

-ten, cleven, or even twelve years old, since this-

is .a fairly difficult conccpt requiring some
previous experience. Once versatility and con-
trol is gained these- movements might be-ap-

plicd to different arrangements of small and.

large -apparatus—hoops,-low hurdlcs, benchcs,

“boxcs, tables, 2ad balance beams. In so_doing,

the children are further -challenged -to _gain
mastery over their bodics in-a varicty of situa-
tions. -Later-on-these- children -might focus on

“refining-certain moves._ For example, can they

move graccfully from a jump to a walk to-a

squat in onc fluid movement, rather than-in a-
series of jerky movements. Stressing the-usc of-

different body parts and-the idea of dircctional
or-level changes would-give added challenge to
children ready for jt-(this now adds-thc space
aspect of the content and a new dimension of
the- body).

From these cxamples certain characteristics

_of the physical education environment are-evi-

dent, First, experiences are mainly individual-

jzed so cach child can-work at his own rate and”

in ways mcaningful -to--him. This is-accom-

plished by structuring cach experience-so that-

it allows forthe natural diffcrences among chil-
dren. There is no consistent “pattern of ‘struc-
ture” because children’s needs differ from situa-
tion to situation. Sccondly, -there are always
opportunitics for children to make decisions
regarding their own learning. The type and
amount of these-decisions-reflects the teacher's
understanding of children, movement, and chil-
dren learning movement.

The actual material or content and the goals
toward which children-arc working make cvi-
dent a third characteristic. Lcssons tend to be




designed around a major movement focus, such
as handling an object, contrasting sudden with
sustained movement, maintaining and losing
batance. The more specific and potentially in-
dividual goals for each child emerge as the les-
son or lessons progress. These goals can then
“be identified in more specific terms (f.c., be-
haviorally). Goals such as a speeific type of
throw (overhand throw, two-handed under-
hand throw, and so on) or a specific gymnastic
move (head stand, forward roll) are no longer
as important .as ends in themselves, but rather
they are a part of something much larger which
relates to a child’s ability to adjust his move-
ments to different situations both prearranged
and unexpected. To accomplish this a versatile,
dexterous, and self-directed mover is needed.
As the child works .within the structure of cach
expenience, the teacher must help im challenge
himself -further, and ir. so doing_help him gain
greater-control. over his-body.

The concept of progression is inherent with-
in all the idcas:discussed. -provided -the child is
-helped-to understand himself in relation to-his
movement potential. The tcam of the child and
the teacher striving together toward these goals
has potential fora very exciting and challenging
sIX years. )

“Physical cducators are committed to-the im-
-portance that movement plays in-a child's-edu-
cation. They age committed to the goal of skill

in- movement, appreciation- of -movement, and
-knowledge of movement-as they develop in an_

cducational sctting-of decision-making, inde-
-pendence, and-sclf-confidence. A different -ap-
proach is-nceded from that-of the past if- we
are to help children become competent in their
-own-right to take their place-in the world.

ERIC

Physical Blay=- -
It’s Vital!

MARY- MOFFITT

IN the critical carly years of
children’s  lives, physical
play is a nccessity. Exercise
in-the form of play stimu-
lates bone growth, develops lung capacity, aids
in blood circulation. If optimal growth and cf-
ficiency of movement are to be achieved, many
different patterns of movement must be prac-
ticed. And more and more cducators are agree-
ing that good motor development and coordi-

-nation will Iead to good academie development.

As children achieve strength, endurance, and
resiliency of their skeletal frames, they will be
niore likely to achieve success with academic

-learning tasks.-By thc same token, if a child is
-restrained _from “hard physical-movement over
a-long period of time, his body will-function-

poorly and-he will develop feclings.of -inade-
quacy and frustration, and he may find it im-

-possible-to concentrate on-learning- tasks:with

any genuine effectivencess.
Children scem to sense this -relationship.

Watch-a-child as the balance and-coordination.
-of- his_body-is achicved-through the thousands

of motor experiences_he has in his-play activi-
tics. Observe him jump from an object-and note
how his body. absorbs the-impact. Watch him

-push a-heavy object- and sce how his body is

aligned -for-maximum power. ‘Obscrve-adjust-

_ment of his buncs and muscles when he lifts and

carrics various - objects. Observing a child in

-motion, onc may-sce the interrelation of physi-

cal movement and rcasoning and judgment.
Appropriate actions -must be sclected as he

-moves, thinks, and judges-situations. Many-of
-his actions arc dependent upon physical laws of

levcrage, balance, gravity, and weight. He-has
to-relate casual relationships with cognitive ap-
praisal of a situation—what will happen if

. it is too high? . . . it is too small? . . .
it falls over? . . . it_is unstcady? The relation
between  perceptual-motor  development  and
academic-achicvement cun casily be scen in the
following examples. Children with poor hand-
cye coordination_may have difficulty learning
to rcad-and- writc. Children who have -not cs-
tablished a sense of-lcft-and right, or of where
they_are in space, may have trouble with di-
rections. Children may-have difficulty in work-
ing cfficiently at school tasks if they arc unable
to focus adequatcly or control the cyes for
rhythmical scanning-of a page. Motor activitics
such-as throwing and catching a ball, throwing
objects at a target, hammering-a nail, pulling
a wagon, all make-an important contribution to
developing hand-cye coordination,

Children orient themselves to space through
a variety of physical activitics. The world looks

£

a bit different when hanging upside down from
a horizontal bar, or from a perch atop’ a slide.
Things appear and feel different to a child
spinning around, crawling under somecthing,
walking backwards or sideways, riding in a
wagon, or going up and down on a scesaw.
And as a child cxplores space he must coordi-
nate his movements accordingly. If he is going
to leap-from an object he niust assess the dis-
tanice, judge wherc he is going 16 land, and co-
ordinate his cfforts so he gets there.

A child’s contidence and sclf-control are de-
veloped through motor activity. It provides a
child with a sense of who he is and what he c22

-do as-he lcarns_to takc risks-and as-he tests

situations relating to his power and skill. Com-

-parc_th¢ child who creeps cautiously across an

improvised board -bridge -with the child -who
prances across. Is-there any doubt as to which
one has confidence in his own ability? Who can
doubt .a-child’s feclings-about_himself when-he-
calls out after-just-learning how to exccutc a

-new skill, “Hey, look-at-me!”

Motor activity also-is expressive, as children
“‘speak” -through their movements—with their

“hands,-heads, legs, and bodies. Timidity, cau-

tion, immaturity—all are expressed in different-
ways, along with confidence, agility, and
nimblencss. Feet are placed differently when-
walking is precarious. The position of the
hands, - the-spread of the fingers, may-indicate
how a-child is reacting to a risky situation-and-

‘how he feels about his ability.to handle it.

An observant tcacher-will Iearn much-about
youngsters by watching them approach certain-
activities. Some-children will revert to more
primitive_motor-nattcrns as they go up steps or-
climb on an apparatus. A child may have diffi-
culty with balance, or tcnd to bump into things,
or. run_with his-feet far apart._Earlier_patterns
of- pcrformance may be reverted-to when a-
child is faced with learning a_new skill.-For in-
stancc, a-child may:squat-and “inch” his-way-
across .a horizontal ladder the first-few -times
he-tries it. Or a child may attempt to lift his
body by jumping while holding onto a rope in-
stcad of using the biceps-and back niuscles to-
raisc himself.

What can teachers- do to-cncourage greater
strength and coordination of body movement?
To make_physical_play more significant?-It has.

-been said that Man-evolved to where he stood-

erect when-probably it would have been-better
if he had continued to walk on all fours.-As a:
result of walking upright, Man has had to dc-
velop fine ncuromuscular control for adjusting
to the pull of gravity and for maintaining up-
right position-with a_minimum of cffort. Since




there 1o greater mobility tn the lumbar seg-
ment, the muscles of the back need to be
strong. Children necd many opportunities to
develop strong back muscles, and they also
need opportunities to case the fatigue of main-
taining the upright position.

In our dirt-conscrous society, youngsters are
cautioned to stand, sit, and walk erect at all
times by adults who don't realize that creeping.
crawhing, bending, and rolhng are ways n
which children can relieve the stramn on the
lower part of the back.

1t 1s interesting to watch children at play and
note how they pace themselves for activity and
rest. They assunie many uifferent ways of rest-
1 when pernntted to select thetr own time and
ways of doing so..§ome will stretch out, others
may curl up i a ball. sull others may sclect a
swing or seesaw that pernnts them to freely
swing therr legs. When uldren are permitted
to select those activities that have meanmg for
them they profit most from their physical and
explorative play,

Ego-bwilding qualities 1nherent in _physical

_play-may be noted 1n a child’s quest for com-

petency 1r. a parucular activity. He may repeat
an-activt y-over.and over. As he does so, he

ERIC

Aruitoxt provided by Eic:

gains in competency, and may begin to clabo-
rate on the activity. He may coast down a steep
shde many times and when he feels secure
cnough he snay try coming down backward,
huneehng, or in any other way that comes to his
mind. Then as he gains shill he may engage in
dramatie play, becoming a fireman climbing a
ladder, a policeman on a bicycle racing to a
scene of trouble, a boat captain guiding a ship
through stormy scas. With a few props on hand
such as a rope. a tool box, and a special hat.
dramnatic play.can help the child integrate his
activities with many of s concepts of -life.
In planning physical education programs,
consideration should be given to programs that
are not too formal and that encourage students
to usc a varicty of motor patterns. Provision
for a range of activities—climbing, balancing,
pushing, pulling, running, creeping, throwing,
stopping, starting, tw.sting—encourages chil-
dren to test themselves 1n meaningful ways.
Pupils should also-have some freedom to
select activitics-to pursue. Witkout some free-
dom of choice to build their own-performance
systemis. children may not obtain the wide
range of benefits-possible from -their physical
play. This does not mean leaving the youngsters

vlnnovatlve Pr-ograms
You Can Visit

CRIM: “ELEMENTARY. -SCHOOL,. Cnm:—mathematlcs, art, and music: Vnsltorswel-""

Street, Bowhng Green, Ohio 43402 Phone-
419/352-5032.-Principal:-Bemice Sima: An.
-elementary- school physucal educatron~
-learning- _center -encompassing- K6-and.
special-education-classes=for= the educa-
ble mentally r retarded. The center is under
durectron of the. physncal educatlon and
State Umversnty in cooperation wuth Bowl-
ing “Green -Public_Schools, The: program
focuses -on understanding -movement
-while work|ng toward versatile and sk|IIed
movement-in an enviroment- encouraging-
individual response and- self-duscupllne.
Visitors-are welcome but should make ar-
rangements in- advan'ce.

DAYTON PUBLIC. SCHOOLS, :Early Child-
-hood Educatton Project, -348~ West First
Street, -Dayton, :Ohio-45402; :Phone .513/-

-461-3850,-Ext. 636. Enrollment 1,500- three-; @

‘and- four-yeamld chlldren Oaily sensorl- “fo

motor training- to help prevent pﬂrceptual -+
. this. af

—project’s cumculum smce 1967. ﬂns year,.

entircly to their own devices. It means that
there is adequate equipment to be arranged and
rearranged in accordance with the children’s
skills, interest, and their own ideas. It means
that the situation is established for optimal
physical response under the guidance of adults
who understand the goals of physical develop-
ment. Certainly, instruction may be given in-
dividually. A child may be helped in securing
a firm grip on a ladder, for instance. A child
may be shown how to position himself for more
cffective throwing or catching of a ball; a child
may be shown how to bend his knees when he
jumps, how to lift without straining himsclf,
how to tuck in his chin while doing.a somer-
sault. Thus,.a_teacher_helps a child develop
skills as he needs them.

Achicving and maintaining physical hcalth
is a lifetimé job. Children start out with certain
potentials bug their development is influenced
by adults who can give or take away what the
youngsters need to develop their potentialitics.

Much of what a child does scems-to be_directed™

to-what he_nceds to develop at the time, and
this-urge should be respected-and” encouraged:
Play is a_powerful inner- force through which
a-child_reaches and-interacts with his_cnviron-

i
.

are experlmentlr'g wrth:correlatlng -sen--

-come-any- weekday except- Monday.
ALAMEDA UN!FIED SCHOOL DISTRICT,

_primary- grades- physri:a -ed :
gram. The. regular classroom- teacher,

wnth assnstance from volunteer‘ ardes,i

selected developmental movement expe-
‘riences, Visitors - welcome,: wuth advance-_
arrangements.

in-addition, two perceptual motorxcenters* ‘Focuses




ment, in ways involving movement and differ-
| ent sensory modes. He seems to ledrn more
‘ when he can move around, manipulatc objects,
| and relate to the environment in different ways.
} Movement can scrve a child in what Maslow*
| calls "peak cxperiences,” those exhilarating
moments when a-child cxerts the ultimate re-
sources of his body in some action; the times
when through persistent cffort he achicves a
new and novel result through physical activity.
Imaginc the scnsation he has running at his ut-
most and feeling- the air rushing through his
hair and the freedom of movement he has at
that moment. Or imagine his cxperience when
he first flips himself over on a bar and realizes
how things look when he is upside down!
Urban life, with increased leisure time, calls
for increased emphasis on-physical education;
now, mor¢ than cver, children must be pro-
vided with opportunities for physical play. We
must make provision for physical play at school
as a place where the cducation of the physical
being is as important as the-mental, social, and

Innovating, Inquiring,

Individualizing
CRAIG CURNINGHAM

CHILDREN in the physical
education program at Uni-
73 versity Elementary School

at UCLA arc led to dis-
cover, through better understanding of them-
sclves as prime movers, just-how to cope cffec-
tively with their environment. The thesis is one
of learning to move and moving to Icarn.

arcas at the start of the school year. Those
arcas are: body coordination, eye-hand skills,
eye-foot skills, seunsory skills, balance skills,
dance/rhythms, and locomotion skills.

In cach of thesc arcas test items arc de-
signed to gauge speeific skills over a three-year
period. For example, a child may demonstrate
four major throws using-an cight-inch ball, A

Physical
Education

cmotional .development of cach child

* Maslow, Abraham. "Some Educationa! Implicaticns of the
Humanistic-Psychologies.” Harvaird-Educational Review, Cam-

bridge, Mass. Yol. 33, No.-1.'Fall 1968,
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‘First, a few words-on-how the University
Elementary School sces its_purposes, and how
it'is organized. It-has many functions. A major

onc is innovation; a sccond one is inquiry. Both-

are carried on at-all levels of-the school and in
all phases of the curriculm. The-physical cdu-
cation program sccks to identify. innovations
that can-be -used to further-help the child be-
come, a morc skilled and motivated-lcarner, and
at the same “ume 1nquirc into-how he -learns

-physical skills on an individual basis.

The school has approximately 450 children,
three to thirteen years old,-broken down into
age groupings which we-designate-as phases of
schooling, The Early Childhood Phase-consists
of ages three to_six; Lower -Elementary Phase,
five to cight; Middle -Elementary, cight-to ten;
and Upper Elementary- children are-nine -to
thirteen years old, Onee assigned to a phase the
children are-grouped with a tcam of-teachers

-for.a one- to three-year period. They can, how-
ever, be-reassigned-to- other-lcarning -teams-if-

they need to have-a-different environment;
Now, to the physical education program. In
it, each child is pretested in up to seven major

teacher-will then be-able to record-what physi-
cal abilities that-child has-in terms of throw-
ing. By applying similar criteria to all of the
arcas and using appropriate testing tools—over
a-two-_to.three-week -period at-the “beginning
of -school—cach tcam of tcachers can-get-a
realistic picture of cach child’s physical skills.
After-all the test information-is-gathered, the
teams within cach phase meet with the physical

cducation supervisor to design a program-that-

will specifically meet_the nceds of the children
within cach tcam. With 125 children:in a_tcam,
for cxample, there would be a_varicty of nceds
that would- fall- around diffcrent clusters of
children-in_that team. If-work on balance, and

_particularly -dynamic or moving balance, was

found to be onc nced, then roller skating, stilt
walking, or-balance-bcam -work might be-ap-

propriate-activity choices. Whatever the choice, .

children -would then be assigned to lcarning

-groups for four to six weeks, five days a week,
“twenty to forty minutes per day, with onc or

two teachers-working with cach group.-In some
cases a group of -five- to-seven-year-olds, -for.
cxample, might-work in_a ratio of ten to_omne,
while in-another, thirty to-one might-be_better,
depending upon_the needs of-the children, the

-type of-unit, and the expertise-of the teacher.

Once <ach - instructional -tcam member has-

been assigned to a group, behavioral objectives
arc worked out with the supervisor of -physical
cducation. .For example: By-the end of a_unit
of “instruction, a child in onc group'should'bc
ablc to-throw -an cq,ht-mch ball,-for -instance,

thirty -feet, four times. Or perhaps- he _should-

be able to walk a two-inch balance- beam-for
a distance_of twelve fect: The goals sct-depend,
of course, upon the particular- objectives—and
age-level—of “the group.

These -are -terminal _objectives, bchavxors

-that would be taught for-and aimed-at in_the

teaching process. The teacher, too, has a varic-
ty of-objectives that we call “en route objec-




[,——i

tives” to be used in the daily teaching process.
It is through these objectives that individual
differences are cficctively dealt with in the total
group. Balance beam en route objectives might
include the following:

Step. 1. Given a two-inch balance beam, the
child will be able to stand on the bean: un-
assisted for ten secconds.

Step 2. The child will be able to walk for-
ward, nsing a toc-heel approach, for five feet.

Step_3. The child will walk the twelve-foot
balance beam unassisted.

The cenroute objectives then become the

gurde posts that the teacher uses, around which
learning opportunitics are designed. At the end
of the teaching block the teacher will retest for
the original terminal objective, make notes on
cach child_as to his or hur progress, and in a
tcam mecting help to decide the next cduca-
. tronal step 1n physical-education for-that child.
i With this type of planning, the-tcam can mahe
" sure cach-child 1s doing the kinds of activiises
- most -pertinent- to -his development.
- Another major consideration--tn  program.
planming-at-the Untversity Elementary--School
1s that of cquipment. Many hinds of equipment
arc used to help youngsters on.an individual
basis. Light, -casy-to-throw-cquipment 1s-uscd
by some .chiddren, larger and heavier. equip-
ment 1s used by others. Whatever-the case, be
-1t taller stilts, smaller unicycles, wider courts,
or lighter bats, appropriatc cquipment is 2
major-constderation, The teacher -who=docsn’t-
_have- a_great- proliferation of -cquipment might
- “be able_to make use of-discarded materials-and
parental assistance to come up with workable
substitutes. Some might even- start a trading-
stamp-drive to-obtain proper equipment:

-Another factor that-gives more depth to-the
_program-is-the opportunity for-teachers-to be-
come aware of the-need for different styles-of
‘teaching. While some children:nced a strong
-command style, others learn more cffectively
with an_individual-discovery approach, or. by
working with-a_partner. Here is one arca in-
which the supervisor of physical education can
-telp -teachers sec and experience  different
_teaching styles by demonstrating for a- tcam
teacher or the entire team if necessary, the goal
being to determine what instructional style will
work _best with the children involved.

At_schools_where_there is no supervisor-of
_physical-education, or-perhaps there-isn't even
team tcaching, the goals set forth_here remain
valid: The job-is just morc difficuit. The-indi-
-vidual teacher will have to strive, -perhaps
alone, to achicve-as-much as possible, for the
benefit of cach child,

The_teaching-of -physical education is a con-
stantly-changing part-of the cntire school cur-
-riculum. ‘The program at the -University School
is designed to -promote inquiry, scck change,
and provide students-with-an-array-of tools so
they. can learn to move and move-to fearn.

o\) |
ERIC
z o

Lacking Facilities?

Improvise!
BERTEL BUDD

MENTION indoor physical
activity and far too many
-clementary teachers think
only of the gymnasium.
They toss off the idea of real physical activity
because the gym simply isn't available when
they want it—if there is onc available to them
at all. But for the tcacher with a little imagina-
tion and _initiative there's a whole world of
such activity awaiting their students in their
own classroom.

And it docsn’t take a lot of sophisticated
cquipment, just some improvisation and a fun
approach by teacher and students alike. Here
are some things-a-teacher strapped by lack of a

-gymnasium,; multipurpose room, or-other-such

facifity-can do in her classroom.

“Rhythm -activities arc probably as simple to
provide as-any. By-simply pushing-desks and
other room furmiture to the sides of:-the room
and-placing a record on a_phonograph you can

get your youngsters_involved-in such-things-as-

squarc dancing or folk dancing .(which, in-
cidentally, could correspond to a study-unit al-
ready underway). Take tinikling, for_example.

This Philippine bamboo stick dance is-an ex-

-wellent- avtivity stressing-body-control-and-co-

ordination, agility and strength. Basically, two
poles-are required, approximately five to cight
feet long. With a student at cach cnd of the
poles, others step between the poles when they
arc apart, and hop out before the students slap
the poles together, all in rhythm, of coursc.
Various steps and beats can be used, as the
students with the poles slap them together,
then slap them down on the floor twice, then
bring them back up a couple of inches and to-
gether again. All that is necessary for this ac-
tivity is a couple of poles, and they don’t even
have to be bamboo. Some rather rigid plastic
pipe would-do._So would thosc very. inexpen-
sive_plastic tubes used in golf-bags. By putting
two -of them -together, one pole -of sufficient
ength-would be made. Clear an arcd, in -your
room and set up -as many -of thesc- tinikling
stations as -you want; your youngstcrs are- in
for-an exciting,challenging period of activity.
-Lummi sticks offer another rhythmic means
to activity.in-your classroom. Students_can usc
the small sticks—approximately a_foot long

-and a half inch or so in diameter—in any num-

ber of routines, particularly in-accompaniment
to music. They can tap the floor-with the beat;

_pass—the sticks -right, -pass -them  left, -extend-
them -out, raisc ‘them- over their-"heads, tap-

them -together, “flip them casily to a -partner,
or you name it. Your youngsters can develop

their ¢ = routines, and if they haven’t-any.

musical accompaniment,_they even-can come
_up with routines sct to their own chant. Lummi
sticks offer almpst cndless possibilitics, all
aimed -at cnhancmg coordination, tlmmg, and
rhythmic development. Again, the:zcost is_ncg-
ligible. Broomsticks can be cut.up into Lummi
sticks. -For the rcally young children, card-
board tubes can be used. -Each youngster
should-have -a -pair of-the -sticks, and- might
cven want to attach a picce of colored tape to
them for casy-identification

-Another good classroom activity is-jumping
rope. Again, various routincs can_be developed
—cven to. music—with a number. of short
ropes “for -individual jumping,-or longer ropes
for partner or tcam- jumping. Rope lengths

vary all-the -way-from six to cight feet for

short _ropes, through ten to -fourteen- feet for
medium-length,_upto twenty-five feet for long

ropes. Number cight-or number ten-sash cord-
-can be-used; if desired. Taping the ends closed

helps to prevent fraying.

-Poles, ropes, or taped lines_placed parallel”

to cach other on the floor and accompanicd by

some-music or-a beat (how aboul the Lummi-

sticks?)- allow for t'ollow-thc-lcadcr pattern
work -over, around, and through-the -arrange-
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ment. Also, hoops laid next to cach other in
any number of patterns make for good
hopping, jumping, and high-stepping practice,
as well as the playing of games. Good hoops
can be made from flexible plastic pipe or hose.
Dowels or plugs can be used at the ends of a
scgment of the pipe to join them together.
After the-ends of the pipe have been inserted
over the ends of a dowcl, they can be stapled to
the dowel, thus insuring a solid hoop. The
hoops can be made in different sizes, but those
with a circumference of six to ten fect are most
useful. Color coding sizes by using red for the
largest and blue or purple for: the smallest
would result-in a_correspondence with wave
length size in the color spectrum—red- the
longest, down to purple and indigo the short-

-est. :(You might -coincidentally have your

youngsters observe rainbows and the order of

“their color and thesize of bows.)

Moving in space without cquipment is en-

-joyable, too. Walking, running, -jumping,

hopping, skipping, -moving high -and low, fast
and-slow, forward and backward; moving soft
and _hard, -light and ‘heavy, angry and “happy,
lazy_and vigorously—-all of these-help a child
to understand and express himself. Often, po-

-etry can—be-dramatized- through movement,

adding to understanding (which illustrates how
physical -movement-can-cnhance learning).

To vary your activitics, you may -wish to
vary your room patterns, too. Instead of mov-
ing the-desks to the-outside of the room,-move
them to the center and work arouad them. Or
usc the desks and furniture to-divide the room
into scctions and develop different activitics
for-different-sections. You may even-come-up
with activities-through which the desks them-
sclves become cquipment.

You-can quarter the-foom off and play-bal-
loon volleyball. Half-a-dozen balloons lead to

an interesting session. Let the children develop-
-their- own rules frequently until-they develop-

the game as they enjoy it most. You will prob-

-ably find  that-as skill devclops, so do rules.
_Exercises in-writing can cnter in, by simply

having “the -youngsters record the rules-and-a
description of their game. As many different
deseriptions may be developed- as there -arc
children. Incidentally, as you let the air-out of

-the -balloons-at the .end of- play, -you might

have the children -notice how cool-they -arc at
that moment. Just as heat is created by placing
something under _pressure, -cooling occurs
when-the -pressure - is -released.

There are_many other activitics that a teach-

-er-with just a-classroom at her command can-

come _up-with. How about bowling by rolling

Q
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a-softball at empty milk cartons? Basketball

-by. tossing -paper ‘balls at a -wastebasket or

box? You might have the youngsters try throw-
ing- that same paper ball through a rolling
hoop, or-try having them duck through the roll-
ing hoop. Miniature golf can be played on a
carpet strip- using plastic practice golf--balls
and an indoor putting cup, or even a ring of
clay as a-target. A putter can be-made of-a
three- or four-inch piece-of two-by-two, with a
picce of-dowel inserted for a handle.
Two-by-four-balance rails can be set up on
small blocks, offering many different balance
challenges. Tin-can stilts can do likewise. Sit-
ups and other sclf-testing-arcas can be used.
Stations can_be sct- up in your room- where

hoop work is going on in one,-rope jumping in-
-another, ball bouncing_in another, and so-on.

Most of -the above activitics, .if developed
for fiftecen minutes or so daily, should get the
heart beating, the breathing deep, and the per-
spiration rolling. That in itself provides -an
ideal time to investigate-just what such activity
does to and for the body, and why. This_pro-
vides a-valuable-opportunity-to cstablish some
of the many values of physical activity.

It doesn’t take much-to do most of these
activitics—and many others you can think of

—ijust.some imagination, some initiative, and-
‘the willingness to move your desks-aside and

embark -on some -fascinating physical activity
right in" your own classroom.
————— -
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needed to-improve teaching. Contains guide-
lines tor_curriculum- development. Reprinted
from the June 1971 JOHPER. 12 pp. (243-
25154) .75 cents.

MOTOR ACTIVITY FOR EARLY
CHILDHOOD*

A series of-articles and-tilm list_dealing -with
motor activity for children ages-3-8. Reprinted
from AAHPER publications. 1971. 16 pp.
(245-25152) .75 cents.

PERCEPTUAL-MOTOR
FOUNDATIONS: A MULTI-
DISCIPLINARY CONCERN

Highlights -major addresses by leading
authorities in various disciplines presented by
the AAHPER-sponsored- Perceptual-Motar
Symposium. Describes action programs tor
developing sensory and mator skills, per-

sonalizing- early education, and-providing-

developmental activitics. 1969. 160 pp. (245-
08042) $3.00.

PHYSICAL EDUCATION *73*

A seres of articles describing the new look
in-clementary schaal physical education with
spectal attention given to movement educatton.
children’s play . indisidualiztng instruction and

Amprovised facilities and cquipment. Cantains

sclected audio-visual resourees. Reprinted
from INSTRUCTOR. January "1973. 12-pp.
(245-25468) 50 cents.

PREPARING THE ELEMENTARY
SPECIALIST.

Designed to -provide infarmatian and
autdelines for the imtiation, development and
inprovement ol protesstonal preparation pro-
grams far elementary schoal specialists in
dance and physical education. Praceedings of
the Apnil 1972 nattanal canference at Lake
Oczark. Ma. 1973, 144 pp. (245-25448) $3.50.

PROFESSIONAL PREPARATION OF
THE ELEMENTARY SCHOOL
PHYSICAL EDUCATION TEACHER

A set of guidelines for the college departnient
preparing elementary school- physical -educa-
tion teachers, Includes policy statements on
student personnel-and_faculty: cancepts, com-

petencies, and experiences ta be incorparated’

into a curriculum- plan: and suggestions for

implementation. 1969. 24 pp. (245-25026)

S1.25.

PROMISING PRACTICES IN.
ELEMENTARY SCHOOL

PHYSICAL EDUCATION

A series of articles on-concepts. curriculums,
and methods for improving-teachers™ under-
standing of children, stressing leadership
techniques for improving programs. It
deseribes outstanding programs -being

developed. and includes-articles on changing-

elementary schools, professional preparation.
movement education, and the-challenge of the
future: Contains an annatated bibliagraphy and
film list. 1969. 80 pp. (245-25030) $2.00.

TRENDS IN-ELEMENTARY SCHOOL
PHYSICAL EDUCATION*

A series of reeent articles interpreting new
developments. the rale of physical -education

-in learnmg, promising -practices.  movement

education, teacher preparat 1, and usc of lavp
films. Reprinted from JOHPER. 1970. 28 pp.
(245-25122) .75 cents,

Discount-on quantity orders: 10 or-more copies, 20%; no discount on items with * following title. ALL PRICES ARE
SUBJECT TO CHANGE WITHOUT NOTICE.

-Order-from AAHPER-Publications-Sales, 1201 16th St., N.W., Washington, D.C. 20036. Orders amounting to $'10.00 or
more which are submitted on official purchase order forms may be billed {shipping and handling charges will be added). All
other orders must be accompanied by payment. Make check or money order payable to AAHPER.
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‘OTHER PUBLICATIONS SOURCES

MOVEMENT EDUCATION: A NEW
DIRECTION IN ELEMENTARY
SCHOOL PHYSICAL EDUCATION
Desenibes movenent education — its conient,
nicthod, diud value as dan approach to phasical
education. Well-dlustrated and supplemented
with sesouree hists of film, book, and cquip-
ment comzpanies. Published by the Anerican
Assoction ot Elementary . kindergarten, and
Narsery Lducation in cooperation with
AAHPLR. Order troin EKNE. 1201 161h
Street. N,W,. Washmgton, D.C. 20036.
1969. 23 pp. S1.00.

RECENT AUDIO-VISUAL RESOURCES FOR ELEMENTARY
PHYSICAL EDUCATION

A TIME TO MOVE

A film tocused un-the. meaning ot mosement
tor the 3 and 4 sear-old: Movement 15 the
fiest and-deepest-language ot-the chitd_for sts

ownsahe and for what ti-achseves. Every-shill-

s comprised of more simple shills. Photo-
graphed at UCLA Lab. School-with the con-
sultant help of E. Buchanan, V. Hunt, M.
Hunter. 1970: (16mm. b&w. sd.. 30 min.)
“Sale $230. Rental $30. Available Early Child-
hood Productions. Box. 352, Chatsworth,
-California- 9131,

BASIC MOVEMENT. MOVEMENT.
AWARENESS. MANIPULATIVE
SKILLS. FUNCTIONAL FITNESS.

A series-of 24 loop-films. each three to four
nunutes long. depieting K-2 children m action,
developed i cooperation with AAHPER.
Tdeas and activities can casily be adapted down-
ward-for pre-primary age. Designed to show
children and- teachers a wide variety of
activtties and_equipnient- with an_catire class
participating at one tume. Problem-solving
approach is used m-all films. Descrptive note
aceompanies cach cartiidge. Authors — Hayes
Kruger. Pat Tanner, Carolyn-Rasmus. 1969.
(Super. 8mim; technicolor., silent, loop tilm car-
tridgzs.) Sale $24,95 cach: No rentals. Avail-
able Holt. Rinchart. & Winston, 383 Madison
Avemie, New York, New York. For specific
information write Lewis Parsons, NCAA
Films, Box 2726, Wichita, Kansas 67201,

‘CREATIVE-MOVEMENT FOR THE
‘DEVELOPING CHILD

The filin presents a complete chythinie activaty
program based-on natural niovements of -the
child and geared toward the maximum sensory-
and perceptual-motor growth of the child as
avenues “to cognmtion, Presents an approach

which can be elaborated on by experienced-

PHYSICAL EDUCATION FOR
CHILDREN'S HEALTHFUL LIVING

A compilation of ten articles on the role of
physical education in child development, child
needs. good programs, moscment as a4 wd
ot learning, safety, environment and trends,
Includes an annotated bibliography and film
list. Published in consultation with AAHPER.

-Ordet from Assoctation for Childhood Educa-

von International, 3615 Wisconsin Avenue,
N.W. Wastington, D.C. 20016. Bulletin No,
23A. 1968. 80 pp. $1.50.

-professionals, or-utilized -as-is by classroom

teachers.-paraprofessionals . students, and par-

_ents. Author — Clare Cherry. 1972, (16mm,

b&w. sd.. 25 -nun.) Sale $120. Rental $30.
Available Clare Cherry, Congregation Emanu
El Nursery School, 3512 A Street. San Bernar-
dino, California™ 92405.

DANCE FOR JOY

A-film-featuring 2, 3, and 4 year-olds, in a
chimate of free movement created for spontane-
ous _reaction; .using music _as_ti.¢-quickener.
There is mueh large motor activity and many
learnings about space, time, force, and flow,
By Gertrude C, Kmight, whose-previous film,
*Butlding-Chuldren’s Personalities with Crea-

-ive Dancing,” -has become a classic. 1971,

t16mm, color, sd., 20 min.) Sale $155: Rental
$17.50. Available -Documentary ‘Films, 3217
Trout Gulch Road. Aptos, California 95003.

‘FREE TO MOVE

A Britsh film depicting movement education
tashs. It integrates movement into art, -lan-
guage, and creative dramaties. 1971, (16mm,
color, sd..-35.min.) Sale, about $150. Avail-
able Southem Film Productions, Brockenhurst
Film- Studios, Brockenhurst-Hampshire, SO
47 Rd.. England.

INNOVATIONS IN ELEMENTARY
SCHOOL PHYSICAL EDUCATION
Produced as part of-un ESEA Title Il project
granted Washington State- University for an
experimental program in- the clementary
schools of Pullman, Wash. Depicts-a wide
variety of actisities and equipnient for K-6 pro-
grams from ideas gleaned by world travels of
anthor-Victor Dauer. 1969, (16mm, color, sd.,
30 min.) Sale $229. Available Crown Films,
West 503 ludiana Avcx'ggx,S‘)(). Spokane
Wash. 99210. £.re

-ment, observing childeen, and the meaning of

-inthe young child's development. Unrehearsed

-reaches through movement responses. Author

-University -of -California, Extension Media.
Center,-Berkeley. California 94720.

-Laboratories, Ltd.. or write Glenn Kirchner,

THE SIGNIFICANCE OF THE YOUNG
CHILD'S MOTOR DEVELOPMENT

A publication resulting from the Early Child-
houd Conterence co-sponsored by AAHPER
and the National Association for the Education
of Young Children in February 1971. Contains
prncipal addresses on such topies as the young
hild today , the significance of motor develop-

ovement for young children. Well illustrated.
Order irom NAEYC. 1834 Connecticut
Avenue, N.W., Washington, D.C. 20009.
1971. 55 pp. $2.25.

LOOKING FOR ME

Janet-Adler; a movement therapist, works with
normal and emotionally disturbed children,
emphasizing the importance of body language

sequence of individual work with two autistic
girls age 2 and-5, whom the therapist gradually

— Junet Adler. 1971. (16mm, b&w, sd., 26-
min.) Sale $175: -Rental ‘$12.50. Available

MOVEMENT:EDUCATION

Six excellent films for K-6. Titles are: (1)
Introduction to Movement Education; (2)
Teaching Direetion and Level: (3) Teaching
Awareness of Body.Movements; (4) Teaching
Qualitics of Body Movements; (5) Ideas for
Theme Development; (6) Use of Small
Apparatus. An instructional manual is
included: Authors — Aileene Warrell, Jean
Cunningham, Glen Kirchner 1968.-(16mm,
color, sd.. six films 25-40 min. cach.) Sale
$200 cach: Rental $25. Available Audio-
Visual Center, Simon Fraser University, Bur-
naby 2, British Columbia,-Canada.

MOVEMENT EXPLORATION APPLIED-
TO SOCCER.

A film-showing how movement-exploration
can be used to teach specific sport skills. It
begins with a professional team playing soceer.
The:teacher is shown presenting problems-io-
a beginning group of children who work-on
them in small groups. When u eertain degree
of shill has been attained they play-n modified”
game, and later_play the official game. 1970,
(16mm, sd., 30 min.) Available Quinn

Simon Fraser University, Burnaby 2, British
Columbia, Canada.

' El{fC‘ 1"
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MOVEMENT EXPLORATION —
SPECIFIC SPORTS SKILL

Designed primarily for teachers of children in
th-8th grade, it divides skills into three arcas
(1) discovery skills. which oceurs 1 primary
grades through exploration of how objects
move in space: (2) transfer stage. in which
the teacher guides the students by a combina-
tion of exploration and coaching situations in
readiness for the game, (3) apphied shills, with
the emphasis on competeney and competition
in the game of volleyball, where a skill buildup
is used. Author — Layne Hackeu. 1971,
(16mm., color, sd.) Avatdable Documentary
Films. 3217 Trout Gulch Road. Aptos.
Caulifornia 95003,

MOVING/MAKING/ME

Working with a public school special education
program for 13 primary. educable, mentally-
retarded children. art and dance teachers show
how concepts in movement and art can be inter-
related. This film records seseral sessions,
revealing and amplifying the culdren’s
individual styles and their gradual understand-
ing of“themselves gained through the mediums
of-dance and art. 1972, (16mm, .b&w, «d,,
28 min.) Sale $225: Rental $14. Ava tuble
Realist Filmmakers. 196 North Park, Buffalo,
New-York 14216.

PHYSICAL EDUCATION — LEVER TO
LEARNING

Educable imentally retarded boys and girls are
shown takiing part i a vigorous and varied
progrant emphasizing deselopment ot motor
shills and._physical fitness with improvised
equipment. Author — Julian Stein. 1969,
(16mm, color, sd.. 20 min.) Sale $200: Rental
$15 Available Stuart Finely, Inc.. 3428 Muns-
field Road, Falls Church, Virgia 22041,

READY, SET. 5.

Two serier ¢ £ of 30 television
lessons, 2 vk, 1 the basic movement
approach to eraentary school physteal educa-
tion for prizary children. Accompanted by a
nunual with guidelines for supplementary les-
sons cach week which provides continuity for
ayear’s curriculum, Developed in consultation
with AAHPER. Teacher «—— Jane Young.
Authors — Kate Barrett and Bette Logsdon.
1969. Two instructional television series tor
closed Gircuit use i large school systems.
Asatlable for purchase from the Natwonal
Instractional Television Center, Box X,
Bloommgton, Indiana 47401,

SENSORIMOTOR TRAINING
Destgned for teachers, parents, students. Des-
cribes -philosophy and training methods for

helprng pre-primary children develop sensory
skills and physical coordination in the Dayton,
Ohio, Public Schools program. Author — Wil-
liam Braley. 1968. (16mm, color, sd., 24 nun.)
Sale $135. Avalable Valdhere Films, 3060
Valleswood Drive, Kettering, Ol 45429,

THINKING, MOVING, LEARNING

This film illustrates a comprehensive develop-
mental program with twenty-six perceptual-
motor activities for pre-school and primary
grade children for use in the elassroom and
on the playground. Aunthor — Jack Capon.
1970. (16mm. color, sd.. 20 min.) Sale $210.
Inquire Bradley Wright Films. 309 North
Duane Ave., San Gabriel California, 91775,

UP AND OVER: EXPLORING

THE STEGEL

A film depreting creative problem-solving
activities on the stegel (apparatus for climbing
and hangmg). Includes guide, selected bibhog-
raphy, and-scale plans for building a stegel.
Author — William Blake. 19+ “16/mm,
color. 20 min.) Sale $242. Availabie-Bradley
Wnight Filins, 309 North Duine -Avenue, San
Gabriel, California 91775.




