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REFLECTIONS ON THE AUSTIN CONFERENCE .

EIRST, o few words 1n a way of backgrounds The
idea for. a4 conterence to reevaluate the research
compnne;u of the Ph,DD onginated 1n the spring of
1972 dunng a meeting of the MLA’s Commttee
on Researgh Activities FIt was felt that whereas in
recent years a good deal of attention had been
paid to undergradu?te courses, teacher traning,
inte lisciplinary studies, and, especially, new kinds
of graduate degree programs, ot since the MLA
conferences of 1966-67 that led to Don Camefon
Allen's The PhD in Fnghsh gnd *American
Literature had the profession paid much attenfion
to the . Ph D atself. and thus some kind of
reevaluation seemed to be 1n ord‘cr‘:"

Wwith the approval of the MLA [xecutive
Council, exiramural funding for a conference was
obtained from the American Council of Learncd
Socreties and the National Endowment for thie
Humamties, with the Umversity of Texas at
Austir agreeing to “erve as host Gordon Ray,
President of the John Simon (;uggcnhcnm Founda-
tion aud « member of the advnsory commuttec that
had worked with 5.1 Cameron Allen in 1967, was
invited to deliver the keynote address, and papers
were also sohcird from Joltn Gerber, Chairnian of
Enghsh at the Umversity of lowa. John Kneller,
_ Preadent of Brooklyn College, J Thomas Shaw.
past chairman of Slavic langu&gc% at the Univer-
sity of Wisconsin, and Bernard Weinberg, past
Chairman of Romance Languages at the University
of Chicago and a mcn'bcr of the Committec on
Research Admtxes‘ Some fifty participants repre-
senting 3 widg range of Ph D.-granting departments
were anvited to attend, with over 904 acceptances
coming from the original sround of mvitatrons. A
complete list  of participnte® with affihations
appeatrs on pp 53.54 e

So that participants would have current stdtn-

v

""tual information on Ph D programs and enroll-

¢ ments throughout the country, a natlonal survey
was undertaken just pnior to the LOﬂle'CﬂLC with
the resylts of that survey prowiding the basis for
much of the discussion For best utihzation of the
limited time, participants were divided into four
separate dI.SLUSSl()n groups. two prnmartly centenng
on problems relating to the structure a Jd content
of the research component of the PhD  (one
especially  onented toward Enghsh dcparuﬁcnts.
the other toward foreign language departments),
and two groups pnmandy concerned with adminis-
trative policy. enroliments, and the b marke:
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Wilisam D. Schaefer
Execunive Secretarv, MLA

(again, with onme oriented toward English, the
other toward foreign languages). In addition to the
informal dnscus§10n thdt went on for the two days
and two nights of the confergnce, there was
considerable “formal” discussion after each of the
papers and dunng the concluding general session,
during which ‘nothing was concluded and, some-
what miraculously. no resolutions were passed and
no recommendations adopted | must admt that
12 chating the final session | had at one point
haped tfat some magic formula could be arrived
at, but in* retrospcd I am neither surprised nor
dxs;ouragcd by ‘the absence of formal recommen-
“dations, for I am convince¢ that one of the
important resuits of the conference was the
universal realization on the part of the participants
that the problems predently confronting Ph D,
programs cannot and ‘ will not he soived by
national proclamation. The responsibility rests, as
it newitably must, with each individual depart-
ment, and there 1s neither need nor~ desire for a
set formula that will fit all programs. There was,
however. an encouraging openness at the confer-
ence a willingness on the part of the chairmen to
hear each other’s news and views, and a genuine
sense of community among this select_group of
decvision-makers who have both the respOnsibility
and the opportunity to seek ways to umprove the
work of theig own departments. \

As 1s true of all such conferences, there wgre
no doubt as many different impressions as there
were participants  What  follows 1S my own
1mpression, ‘ubject to my own prejudices as well
45 to my own expectations as to what I would
have hked to see happening, whether in fact 1t
really did or not In addition to chainng the
general session and  working closely with the
¢hairmen and recorders of the four discusrion
groups, | Tnanaged to wvisit all the groups during
their discussions and, at one time or another, to
meet with virtually all the participants In this
sense my “overview' 1s as likely as any to be 4
true refle tion of the work of the conference

»
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I think ot fair to say that af the panic and even,
1 some eases, the, despair ot the pJS‘ three or tour
years has subsideds” there was by po means an
attitude of complacency or a feeling of return to
“busifless as usual™ on #fhe part of the "participants
m the Austin confereice On the contrary, there

-

such as the Doctor cof Arts. or argue that the

experience and tramng involved: in 4 scholatly
research  program  devel®p  basic |, skill§ that are
transferable to a teaching career at any lovel Therr
opponents would be more indhined to argue that a
rose by any other name does not really smell as

were numereus cxpressions b5 deep concern’ a5, sweet and that the only sensible approach to the

regards where we have beerr and where we are
headed, . and  one heard a good desl about
redefimng buasic assues and busic ubugmons \LM
if not all ‘of the departments represented séem. 1
fact, already to be mvolved in efforts to lmprovc
the etfectiveness of their graduate programs, and
although the¢ details ditfer, frum department to
department, | sensed broad areas of ggreement as
to steps that might be, should be. and in sophe
instances actually are bermg taken to enrich and
diversify presen( programs Indeed. much of the
apparent disagreement wds perhaps more a4 matter
ef emphasis and defimtion than of basic philos-
ophy, and 1 witnessed a number of “discussions
where both “radical™ dnd “reactiorary™ spohkes-
men seemed, at heart. to be advocaling identicdl
programs “

{t was perhaps not surnnismg, given the nature
of the contetence, that there should have emerged
strong, probably unamumous, agreement on the
contin ‘ing “tmportance of the'reseaich component
of the Ph D with considerable emphasis placed on
the 1dea that sound training 1n reseafoh 1s esscntlg‘x]
not only for good scholarship, but for effective
teaching Somewhat more surprisimg was the very
strong feeling on  the part of virtualle all
participants that graduate depree programs should
at least afford students the opportunity “to do
rescarch that draws upon the resources of more
than one dlsuplmc 4 recent development con-
urmw by the survcyi which reveasled that up to
two-thirds of Fnghsh and foreign language depart-
ments are today permitting doctordl students to
undertake same nters or mutti-disciphinary work in
their  degree programs Considerable  uncertainty
continues o evist, however, rédarding the propn-
ety of a student’s undertaking a “pedagogieal™
" dissertation topic within the Ph DD . and opmion
seems to range from support of traditional
“scholarly™ topics exclusively (e g, “Imagery 1n
Faradise 7 ost’) te, broadeaing the dmcrta(xon
topic and much of the course work to mrlude
practscally any pedagogical or professional prob-
lem within the broad area of humanistic studies
(eg. “Teaching Paradise [ost to Minonty Stu-
dents 1 an Open Admissions Program™)  As
might be expected. advocates 6f the tormer opin-
1on, the traditioniahsts, if you wilt, most frequently
suggest development of alternate’ degize programs

- contribution  to

problem 15 to expand the scope of the present
Ph D to mclude options amore closely related to
the realities of the marketplace In partial support

of this view, the >urveys confinn that increasing
numbers  of new Ph I3s are  tahing jobs_ in
, departments that do not ip  themselves have

graduate programs and in which there would be no
opportunity for graduatedevel teaching, much less
for tramning new “research-oriented” Ph.D 'y

In any event, 1t does appcar that Ph D -zranting
departmients are paymng mcereased attention not
only to mterdisctphinary options, but to teacher
tratming, roughly 95% of all departments now
claam  to _ofter supervised  dJassroom  teaching
expenence for their graduate students, and roughly
one-third of all foreign language depattments and

over halt of ali Lnghsh departments claim to
require  some course work in  profesetonal or
pedagogical ssues  There “also  appears to be

increasing interest 1n the wdea of combining teacher
“trarning, the study of literature and linguistics, and
creative research into brodad programs rather than

< confining speciahized work within the traditfonal

departmental  structure TS what extent such
programs can actually develop within the present
university  structure remains to be seen, and the
development of any sigruficant number of broadly
based departments of “language and literature™ 15
probably still in"the future ft s, however, of
considerable interest thao the Austin conference
was suceessful tn bringing together representatives
from both knghsh and foreign language depart-
ments, with the particpants quhordm:}img special-
17ed interests to 4 common concern with research
in a “hterature™ Fh D

A reldted 1dea, ore which was advanced by a
surprising number  of particapants, was, that the
graduate research program, :ncdluding the disserta-
tion,; need not necessanly aavolve an original
knowledge,” but might more
simply be viewed as o traiming program integrating
ali of tne skills that shouid by developed for a
successful carer as g “teacherscnolas” in mgher
education  Seme  participants even seemed o
advodate g dissertation that could be worked on
dunng the entire peniod of graduate training Iwo
mportant  concerns  evolve,  however, !om thrs
kitd of practical approgeh o tc.uhcr sgholar'
trarming (1) the need for continued upportumhc

-
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ter post-doctoral ediucation an essential aspecr of
the MLAS 1967 Recomm, ndations Concermnyg
the PR D an Poglish™, and (2 tne need tor
cruphasts on the methods and touls of research
rather than on mastenng 4 partiular body of
hnowledge In light ot the latter concern, niany
participants at the conference were dismayed to
see that the recent surveys revealed a decredse in
required on the tools and methods of
wsearch 1f knowledge of an additional fanguage 1
4o considered to be a research tool €as well as an
essential Uteaching teol” n courses that involve a
number of difterent literatures). there s even more
catise  tor eoneern an the changing patterns 1n
language requirenents for the Ph,D, Whereas five
vedars ago the Allen report indicated that almost
two-thirds of recent Ph D ' iy Fnglish had been
tequired  to olfer two  foragn languages  and
one-third had been required to otfer three, today
the great majonty ot EFnghsh departiments require

COUTeS

only one language and several departments have’

chimindted the requirement entirely

general agreement that -students entering graduate
pregrams should be adequately counselled | as to
the present state of the job market, but probably
the one point on which there was strongest feeling
was that Ph D -granting departments should engage
in dose self-examination of present programs and
resources, and then make whatever adjustments arg

necessary to asSure that they specidl competencies |

and/or unique facilities 4+ drawn  upon 1n
preparing students to meet the kinds of employ-
ricnt opportunities that promise to be availlable

* % ¥ % %
e , e
The Austin conference vas clearly no more
than a begidning. a first step in the 1970°s toward
a better undesstanding of where graduate depart-

ments might affd should be directing their efforts. |

There will be the usual follow-up~ to the confer-
ence at the ADE-ADFL seminar 1n St. Louis this
summer, at regional ADE and ADFL meetings in
the fall, at the MLA Annual Convention in
Chicago next Deczmbcr, and throughout the com-

Ay regards  the matter of employment for
Ph D s all participants were of course deeply N8 year im the I‘II;‘)”"””S But 1 \XOUld afguf thgt
cotwerned abcut tite present  tight marke?, al- ultimately  the hD. problem™ will only be

though the surveys revealed that between 83 7 and
07 of last years new Ph DS Usecured or were

ceontimwng to teach 1 coliege positions this tall™ (a

peteentage only sbghtly below that ascertmned
h‘ Alien in his study, of Bnghsh PhD, employ-
ment parterns five yoars agay, there was uncertain-
ty 4y to whether such tigures accurately descnibe
the present sttuation (unplaced Ph D 75 be ag “hept
on” in departments tor an additional year, large
nuitbers of tempornary or tetminal appomtments,

N

solved through individual departments making an
honest reevaluation of graduate programs in rela-

tion to goals that can realistically be met The vast .

mayority of the teaching positions held by PhD.’s
2re not now -and ically never have been-in the
departments that train Ph D.s. and to pretend 'that
such 1y the case 1s foobshness What, then, are the
reglonai or national needs that a department. given
its receni placement experience. can reahstically
hope to inect 1n the coming decade’ How large a

eted I was ol recognized that we have no  brogram. and with what diveisity, is appropriate to
tigares at all on the number of PR3N who  Prepare graduate students to meet such needs? In

recetved therr degrees two to sixoyears ago and are
now gegain on the market, either as g result of the
disappearance o tenure positions or of “higher
standards™ amposed by departments  that  tind
themselves able (o attract outstanding new PhD S,
AL the ~ame tme howeser, many particpants
seemad to take to heart the recent warning of the
Natiopal Board Graduite Pducation aganst
overreacting  to the current situation and  thus
leaving the profession say, hive vears henee, with
an under supply ot new PhiD' FOver 75 of the
Pogiah departmenis that produced ten or more
doctorates o TY7E-7) and o mygonty of the
largest toreign language departments have already

an

hght of each department’s self-anaiysis and recog-
nizing 1ts legitimate destre t\o matntain traditibnal
programs and traditional staftdards of excellence -
what aspects of present programs are 1n need of

“reviston, of expansion, of elinination” These are

the basic questions, and they are questions“that
the “‘profession’ cannot answer for us, the respon-
sthraty rests with each department to see stself as
it really v and should be.

FMuch of the plomng ot the Austin Conference was

hen feps fo redu e namber ‘of full-tins untlertaken 1n May 1972 by an ad Lommttee
dhen steps o reduee > nanber o -time . .

thet ‘” : cetive B ’ Y Lonssting of representatves of the ADE and ADIL
dovtoral enrolfmentssand the surveys reveal that {Gunve Committees and the MLAS Committee on

total cnroliments i bhoth Foglish and foreign

language graduate programs have dlreads stabilized

and re now begmnog o dedhime There was

Recearch Activiies  respectively, Carl Woodnng (Colum-
bra), T Robert Mubvihidl (Wisconsaim), and Winfred Leh-
mann (fexas)
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2 Numdgous departments have, of coune, engaged n
soltsevamination and teview, and at least two sigmaficant
tonterences have tocused the attention of Fnghish chaw-
men on relevant ssues  the “Beliwether™ Conterer ce on
Graduate Educanon n fnelshi. 22-23 October 1970 at

A Amherst, Masachusetts, and the Nationgd Conterence on
\hc Future of Graduate Fducanen in Faglsh, 22-24 Apnl
1971 at Knoswille Lennessee -

3
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ML A-ADE SURVEY OF DOCTORAL PROGRAMS IN ENGLISH

S -

Introduction’ .
In Ocrober 1972 a4 questionnaire  oontamin,
N titty-tour tems was maled to the 127 depart-
ments ot Fnghish 1n the United States which otfer
“doctoral work and o] selected Canadan depait-
ments ot Foghsh The fallawmg observations and
statisties afe based on responses from 144 depart-
ments off Enghsh in the United States (8749,
he 111 nclude the 19 largest  producers ot
doctorates” wWdentitied by Don Cameron Allen n
(The PRDan Fuglish and Amcncan Lucrature (p.

S )

-

Indications are that the dumber ot doctoral
enrollments s decrelsing and proections suggest
that ensollimepds in the fall of 1972 are lower than
i either 197G or 19717 Indeed. 54 departments
report lower fuli-time  doctoral enrolliments 1n
1972 than m 1971 and 6Y depariments have taken
steps to reduce enrolliments, some as far back as

: /

3 chu:decthfg's paper appeats posthumously, he
died m Chieage on 13 February 1973

4 Graduate Fducation FPurposes Froblems, and Poten
tal A Report ot the National Board on Graduate
Fducation, 1 (November 1972) ’

K]

Degrees Awarded
Ve
Atter a pensod of steady increase i the number
M doctorates awarded  annugily  production s
begimning to stabilize

fumner Ot Reporting
____1ear Doctorates Jepartments
1042~1970) 1,576 108
197 =197 1,139 in4
19711772 b, 2R 1
197.-73 1,273 profected i
~

. toctorai I'arollments

1969-70 and some by as much as 5077 All but 1!
of the 45 departments prodwaing ten or more
doctorates tn 1971-72 indicate that they have
taken such steps Some of the actions being taken
are hinuting the qumber of admissions to doctoral
programs (37 mentions), raising admissions stand-
ards (24), and reducing financal mid (8).

P »
p -
. . Total
Reporting Heporing | toctoral
oy Full-time Depart—ents  Part ti=me  Departments fnruliments
talg “ 5,80, a7 Ly i8 £ _ 7,061
sl 1681 S,/ 0y 1,732 0., XY
Fail a7 AR ill i, 27 R 8,'1h0

Allen reported 11,595 doctoral students in 7%
fraduate departments 1n 196667, $.875 of them
part-tune students {p 167)

With 273 full-time doctoral students, Wisconsin
1% the largest doctoral program 15 other depart
ments report more than 100 full-time Joctoral

ERIC
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students  Berkeley (200), Texas (198), North
Caroimng (1933, Yale (102) Hhnows ¢142) Buifalo
(130), Oregon (125}, Columbia (118) Indiana
(112), Miclugan (113) Rutgers (110), Pennsybvania
(109), Kent State (105), Brown (1006}, and Chica-
go (1000

t
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Pmplovinent

The number of mow tull-time taculty members
anployed by departmenty o warding the doctorate
has “renmained farly constint Although 22 depart-=
menty expest to employ more tull-tune faculty n
1973 than were employed in 1972, 50 depert-
ments expect to do less hining Allen reported that
Ph Dogranting departmints expected to make an
average of 350 doctoral appointments cach year to

1971 tp 20%5) v

—~ numter Reporting
Juer rrpleyed bepartreats
Tap e ing
9Ty UM ink
LT A 1na
T 272 aipreum pro- 17

fected an Ytaner

Placement

It appears that since the *Allen Study the most
sgathicant change o placement of new doctorates
i not an o the pereentage who obtain college
ter lung positions but m the hinds of institutions
at which doctorates deeept Jobs The survey reveals
that of 1,307 1971-72 doctorates placed by 94
departnients,. only 11577 are="'not employed 1n
college teaching,” whereas Allen’s study revealed
that of 1880 recent recipwents, 797 were not so
employed  The present survey reveals that 47 777
secursd new  teaching positions of are continuing
to  teacit noouniversities CAjlen showed 622
enlermg Unseritios), 3577 are n tour-year (ol
leages CAllen showed 299471 and S 197 are 1n
two-yedr colleges (Allen showed 47, p 1380

Deyartments are tahmg thar responuhilivies to
dssist graduates i finding positions more senously
Twenty -three departments now have 4 placement
officer to waork with candidates for positions and
rine nther 'dcp.ut‘mcnt\ have appomnted placement
comnmuttees  Departments are holdimg mectings on
the job market and on dossiers for applying for
positions, heiping candidates to prepare and diy-
tnibute dossiers, conducting mock interviews, can
viassing potentul employers, pubbishing handbooks
with advice 10 ob seckers, yroviding funds for
postage and tor travel to canventions for anter-
vicws and  holding discussiond ahopt the job
moerket 1 graduate ciasses

-
Gamig Teachung Faperience,

Ot the 1D departments n the survey, 104

RIC
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(93 7°7) make supervised teaching in the depait-
ment available to doctoral students In fact, 4,i48
teaching assistants are conducting Jdasses thm fall,
a number almost as large as the 4,800 full-time
faculty members at the rank of mstructor and
above n these 111 departinents. 41 departments
{36 0°7) award credst for supervised teacinng in the
depdartments and eight of the ten departments
which offer supervised teaching in a4 cooperating
two-year college give credit for this expenence.
Departments also give doctoral students the oppor-
tunity to design and conduct classes, to work with
senmor faculty members in large sections, and to
trach sélected upperdivision courses,

Allen reported 72 departments offering super-
vised teaching (84.777) and 27 offering a course in
pedagogical methods (31 874{p. 197].

Learning About The Profession

Departments 1déhtified more than thirty areas
of research strength, ‘but the most frequently
mentioned  areas were Amencan L.terature (70
mentions), Renaissance Literature (65), Ninetec «th
Century British Litcrature (44),-Modern Literature
(34), Medieval Language and Literature (32), and
Restoration and Eighteenth Century Brtish Litera-
ture €225, '

Tools and Methods of Research

Sixty-one  departments  require for  credit a
course, sermuinar, or series of lectures on the  ols
and  muthods, of research (55 07), Another 27
departments have such work avaitlable tor credit
(24 37), Allen reported 46 departments (62 27)
requanng such work {(p 171)

‘.

Interdisuphinary Work
Beventy-four departments permat doctoral stu-
fents to undertake at least some inter- or mult-
disuphnary work (66 7 °) Comparative Literature

A20 mentionsy, Lingunstics (9, and Amenican Stud-

s (9) are most frequently identitied as available
areas Among seventeen other areas described are
Medieval Siudies (7). Ingish and History (3),

T nghsh and Philosophy (4), Faghsh and Psycholo-

gy 20 and Foghsh and Classies €23

Poreign Language Requirements

The option of 4 reading knowledge of two
foragn languages or a thorough commaad of one

-
"
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torgien fanguage s now the most common require.
tor  the (37 departinents or
Hurts-tour departments (30 6 ) still re-
Guire o hnowledge ot two toreign langusges but
26 departmenis (23470 now require only one
and two departments have eltminated M
departments require two  or
two departments still require
three Lasguages, ne of which must be an ancdient
linguage In g wmall number o departnients, the
toreign language requirement s extremely tlexable
it may be determined by the student™s comruttee,
oy be partiadly or completely  replaced by
work with the computer or in statisties, .
Alicn reported that 649 of recent reciprents

e nt dodtorate

313 )

langu, ge
reqatircment
three languagey and

[hree

i hi sureey had been required to etfer two
toreran language: and that 327 7 has been re-
quited to stter three rp 173)

Comprehensive Requirenient

A\ combination of wntien and orel cvaming-
Do constitutes the comprehensive exanunation 1n
04 departinents (577 ) Onls 8 departments rely
entitely onthe oral exam The length of the
comprebensive ranges trom an oral of one hour
and twenty nunutes to. a4 combmed written and
ord examimation Lasting twonty-two, hours  con-
siderabiy hours required by one
department in Allen s survey (p IR2)

Pight hours ot examination s the most
quently reported length (8 departimenis), but hait
of the 67 departments rej orting 4 given number ot
hours require examinastions lasting more than ten
hours

New o approacnes to the comprehensive include
an option of twe projects’ of study and writing, a
lecture as part ot the comprehiensve teaching o
dass as part ot the comprehensive, the presenta-
Bon ot an essay to the graduate taculty, and an
examtation ndradually  determined tor the stu-
deni by the student and b doctoral committee

betow  the 48

fre-

. Dissertation

A Ctrgdiional” disertation remains standard in

849 departments (757 ) hut comments on the
quesiionnaire mdicate that the length of the
disertutzon has been reduced m many  depart-

»

O
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ments Hleven departmients will now aceept o Series
of essavs as a dissertation and sin departments
mdicate that o “creatave” dissertation § accept-
able Sia departments will now aceept o dissetta-
tion with pedagogical implications

Recent Changes in Programs

flurty-four departments report recent changes
i their examination pattern and eighteen report
recent changes 1in the foreign language require-
ment 1 he dissertation requirement has been modi-
fied 1 seventeen @epartmehts and the course and
seminar requirements modified in eighteen depart.
ments Only 38 departments, many of them wath
recently establshed doctoral programs. have made
no signiticant recent changes an the requirements
for the doctorate

1he most apparent change: seem to be redefins
mg and condensng the comprehensive examina-
tron, reducing and redefinmig the foreign languape
requirement, modifying the dissertation requure-
ment, ntroduaing  greater flexibihty  into  the
course and semnar requirements, adding courses m
college teaclung, and giving greater emphasss to the
preparatron of college teachers

Canaduan Departments

+ Responses fron thirteen Canadian departmélnts
indrcate that the production of new doctorates 1s
stll increasing but that doctorad enrollments have
stabilized. kight Canadian departments report that
they have not reduced doctoral enroliments. Thir-
teer departments project the cmployment of a
mintmum of 5 new full-time faculty members for
the fall 0’1973 compared with 15 for 1972

Burher of Reporting

ar Totorates Departments
1974 39 13

IR 51 i3

IR 91 i3

1y 7h 1"

dull- Pare- Reparting

e ir tie tige  Total tepartmer
JRERAt I RN 127 h19 13

197] ) 1R [ i3

el N ii8 60 i1

&

o
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MEA SURVEY OF DOCTORAL PROGRAMS IN FOREIGN LANGYE \GES )

RESPONSES to the MLAS tall 1972 suvey of
doctoral programs in foreign langnages hdve been
recerved trom 172 departments, or two-thirds of
the approvimately 250 foreign language depart-
ments in the S whih award the doctorate
Since returns from the fields of classws and
non-Indo-Furopean languages were relatively hght,
and those from “combined’” foreign language
departments did not provide a breakdown by
lariguage famly . the following analysic 1s based in
some mstances cn the responses recerved from 132
departments of Remance. Germanie, and Slavic
languages !

Graduate Enrollments, Degrees Granted. and Hiring

Full-time cnrollinent i1 the Ph 1) programs of 126
departments totalled 2,771 in Fall 1972, a drop of
8 477 trom the feve! of 1975(2.0°¢) 3 "7 from the
level of 1971 (2.865) tnroliments are higher in
fifty-one departments. lower in, sixty-one. and
unchanged in fourteen Among the languages.
gradugte errollments have grown in Spanish (as alvo
n the non-Indo-turopean languages). but have
declined 1n the ot.er language areas "

Twenty-six departments Rave taken steps to
reduce new cnrollments 1n doctoral programs n
compliance with a quota or hinit imposed by the
administration . “sixteen departments have rased
standards for admission, and twenty-sewen report
that apphceations and admissions have decl:ned
“naturally”” due to lack of funds for feliowships
and assistantships I"v-cnty-one departments report
that they anticipate further cuthbacks in adms-
s101ns,

Although the decrease in graduate enroliments
wdn plausibly be interpreted as a response to the
shiunken ewonomy and job market n hugher
cducaton, the figures for PhD. production in
foresgn languages st reflect the rapid growth
trend that began 1n the 19605 the same 132
departments  that produced 450 doctorates in
1969-70 awarded 468 Ph D s 1n 1970-71 and 534
in 1971-72, an increase of 187" over the 1970
figure . The most notable growth was in German
(34 27 and Russuan, French, and  particularly
Spanish, were relatively stable The same depart-
ments project a total of 610 dodtorates to be
awarded in 1‘)7..‘3_-73 but 1t can be assumed that
i‘“ . dotual nuinber gradudted by the end of the

~

current year will be smaller

Of the 5% PL D.’s graduated m 1972, 450, or
8437, secured or were vontinuing to teach n
college positions this fall 254 in universities, 183
in four-year colleges, and 13 in tworyear colleges
Although the Ph D -granting departments them-
selves hired mpre new faculty in 1972 than in the
previous vear (162 compared to 136). they progect
a yigntficant drop in hiring duning the current year
{only 96),

Virtually all respending departiments indicate
that they actively assst their graduate students in
obtaining teaching positions Whiie most depart-
ments employ the “‘usual channels”™ most notably
the MLA'S Job Information Lists.2 some 68
departments still rely heavily upon personal con-
tacts and correspondence between chairmen. and
17 departments send out lists or arculare describ-
g therr candidates to prospective employers
Oniy a handful of forexgp langnage departments
(12) have appointed 2 “job officer” or job
committee from among the graduate faculty, and
only' three offer financial ass:stance to candidates
to attend profes§lonal meetings i

-

Ph.D. Training and Requirements .

Of the total group of dcpart:nehtﬂ respondirg to”

the survey (172), ninety-one require their graduate
students to pursue traiming 1n the tools and
methods of research, and another forty-five depart-
ments make such work available for credit Study
of professional and pedagogical 1ssues 1s offered by
fifty-five departments for credit, and s required
by forty-nine departments. Almost all of the
responding departments offer their students oppor-
tumties for supervised classroom teaching, normal-
Iy as Teaching Assistants, in thirty-five depart-
ments such supervised teaching 15 done for credit

A mgjonty of the respending departments (98)
require  candidates to show proficiency* in two
foreign languages other than the language of théir
degree. while the number ot departments requiring
only one language (31) 1s more than offset by the
number requiring three (33) In a few cases the
requirenient specifies competence in both language
and lhiterature  Only a handful of acpartments
permit such vanations as a  dcmonstration  of
proficiency in computer scicnee or a4 non-language
field relevant to the wandidate’s dissertation Table

:
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2 shows the number of languages required among
departments in the various categones of respondents,

The examination tormat preferred by four-fifths
(138) of the responding departments 1s a combina-
tion ol erdl and wntten examinations, twenty-four
departments require only a written comprehensive,
and seven only an orai The length of examination
ranges trom a two-hour oral to an elaborate, often
protracted series of written papers. About half the

© departments fequire a total of more than twelve

“ programs,

Q

hours of examinations, and fourteen report twenty
hours or more (see Table 2). At least four
departments require a prepared lecture, exposé, ot
research report in addition to or in place of the
stafidard oral examination

The majonty of responding departments report
that their programs offer opportumities for inter-
dwisciplinary work, or 4t the least, a nunor n 2
second foreign language and lnerature Sixty de-
partments participate 1n comparative literature

responding  lassics dggartlnehts.}ncorporatc work
In ancient history . phitosophyséor archaeology n
thetr programs, Onental Janguaéﬁdepanments are
gererally involved n area studis programs or,
occastonally, Oriental history and religion  and
several d<<mnN’\progranis in Spamish permit or
encouragelwork tn Latin American studies. Apart
from the classics, Germanic departments appedr to
provide the widest range of interdisciplinary op-
portunities. wncluding comparative hiterature (18
departments), linguistics (13), medieval studies (4),

German area studies (4), humanities (1), European !

thought {1). and nusic (1). .

About half the responding departments wdicate
that they have recently nade sigmificant changes n
their doctoral programs  The most frequently
mentioned changes inciude shortening or reducing
the coverage of the comprehensive examination,
individuahization of training through relaxation of
course and dissertation requirements, and a broad-
ening  of options for the minor field. Newly
avalable nunor fields include ciwihzation, applied
'tnguistics, and comparative literature. In a few
cases the new flexibility 1n choice of nunors has
been achieved through the elimination of such
traditional requtrements as phiotogy and Latin

Appendix Research Areas

Charmen were asked to hist their departments’ three
strongest research areas  Pollowing are the areas
wentified by 1espondents, Jassified by language
and histed 1in order of frequency utred
Freach 20th century hterature (293, 9th ccntur)
(19), t18th century (17), medieval (17). Renms-
sance (11, 17th century (8), hinguistics or pho-

t
v
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thirty-seven 1 linguistics. Virtually ail

-

netics (5), stylistics, and literary theory (4), Old
French {3), cniucal theones (2), film studies (2),
fiction (1), 19th and 20th century criticism (1)
Sparish . Peninsular literature, modem (24), Gold-
en Age (23), Latin Amencan literature, genetal
(21), medieval (14), 19th century Peninsular (11),
Latin Amencan, modem (7), Linguistics (5), 17th
century Peninsular (2), Golden Age drama (2),
19th century Latin Amencan hterature (2), Puerto
Rican isterature (1), Venezuelan literature (1).
Romance' |tauan modern (4), Italian Renaissance
(3), Italan medieval (2), Luso-Braziliag literature
-{2), Romance philology (2), Italian philology (1),
Itaban 18th and 19th centunes (1), Spanish-
Portuguesc fisstorical studies (1.
Germamic: 20th century German (22), lsth cen-
tury and Age of Goethe (21), ‘medieval (18),
phiology and linguistics (14), 19th century (10),
17th century (8), Iiterature since 1600 (6), cnu- R
cism and literary theory (5), Scandinavian litera:
ture (5), Romanticism (4), German hterature since
1945 (2), German novel (2), history_of ideas (2),
German dram~ (1), Lessing (1), Nietzsche (1),
'tum—ofthc-cemury Iiterature (1), Russo-Germans
Iterary relatidns (1), Scandinavian hinguistics (1).
Slavie Uinguistics (7), 19th century Russian litera-
ture (5), 20th century (5), Polish language and
literature (4), comparative Slavic hterature (2),
Czech language and literature (2), Serbo-Croatan
language and {hterawre (2), Oid Russian (1),
. medieval Slavic Iitegatures (1), Slavic folklore (1),
i emigre literature (1), structural poetics (l) com-
, puterized hngmstm .

Classics” ancient history (11), archzcology (1), o

Lauit lterature (6), Greek hiterature (5), textual
cnticism  (4), palec“graphy (3), Papyrology (3),
Iiterary criticism (3), hlstonogrzphy (2), Greek
tragedy (2), Greek poctry (2), Latin epic’(1), first
century Latin literature (1), Silver Age (1), satire
(1), medieval Latin (1); Greek and Latin philology
). epigraphy (1), Greek religon (1), Greek
: phdosophy (1).
Non-Indo-Eurgpean. Chinese literature (4), Japa-
nese teratulg (4), Afncan languages .and linguis-
tcs (4), Urahic-Altae languages (2), Bibhcal studies
= {2), Hebrew linguistics (1), medieval Semitic texts
(1), ncar Eastern lmgu:stlcs (1), Near Eastemn
hteratures (1), Finpo-Ugnic’ languages and litera-
tures (1), Asian languages (1), East Asian lingus-
tics' (1), Tibetan (1), Buddhism (1), oral and
written African Interatures (1), Chinese uuhaeology
am y

1A breakdown by languzge has been provided by only
seven of the sixteen responding Romazce language depart-
ments which offer degrees in both Frendh o.d & -nish |
Thice other departments classified in this categary are
departments of 1talian

P

IThe December 1972 Job Information List contained
centnies  from about 70% of all four-vear college and
university departments in which the tive major languages
are taught.
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Table 2

LANGUAGL AND £ NAMINATION REQUIREMENTS FOR TIL PH.D., IN FORFILN LANGUAGLS

. MLA Doctoral Survey -- Fall 1372
No. of DPepts.Requirlng Average No.of
Languages * Hrs. for Compre-
Departments 12 3 Average hensive Fxaw.
Freucn 8 17 5 1.9 13.2
Spanish - 1h 7 2.3 14.4
Romance 1 3 5 2.25 15.4
Glermantic 8 2 1 1.6 11.5
Slavic - 4 7 2.3 £.8
"lassics - 15 4 2.2 15.9
Aen~IE 2 6 3 2.1 °
¥{scellaneous 2 5 1 1.9 °
Total 31 95 23 2.0 13.2

* exclusive of the major language of tne Ph,D. field
® returns {nsufficient for valid conclusions

z
v

A fanle 3
H
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FARNFD DOCTORATES TN FORTIGN TAMGLAGES

1064-1970% v

Academic French German Pussiain  Spanish
ear
164 -h5 72 67 9 65
1OAS=bhK 80 93 a a2
19fh=67 107 913 31 109
19A7-68 152 117 15 103

- . LORB-hG 134 126 16 170
1949=70 181 118 24 144

* Seurcer USOF Farned Degrees Series, as
reported f{n A Fact Book on fligher Fducation,
> tourth Issue, 1971, published by Americac

™ Council on kducation.
EARNBU DOCTORATES (MLA Doctoral Survey 1972)
Combined
Romance German Russian
N 1969-7C 307 117 6
: ‘e 1970-71 298 . 131 33
. 1971-72 338 I57 39
N -~
'f
f N
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PHE BH D IN ENGLISH REEXAMINED

%3
a

n

BICARD gathomd Here toaay tor “dose reexamin-
.;:a«\-?: Tand Virank discusston” of the current state
of studies in English and  the foreign
tangisges By holding thes conferenc. the MLA 1s
moctect prohirg concentrated and detailed
vonsifersn ot doctoral Studies where the topic
was diopped tour cars ago A study of the Ph D
i Eogish literature w.- begun in 1965 under
MIA Juspioes o, The MLA“ Adnxory Committee
Iar the siugdy puhh\htd ity Recommendations
comerning the E’h I} in Fnglish™ in the September
P67 e o PMEAL and the late Don Cameron
Allea™s book, The FU D an Fnglhish and American
{oergtune, appeared i the following ‘vear it was
mw?icd that a comparable study of the Ph D, 1n
ek langugges would follow, but as you all
Faewy the winds of political dodtrine biew through
the ML A« “Lonstitutional convention'™ in  the
arg ob 1¥eN and reached gale force at the
. Meeting in New York that Decemnber
Sane then browder issues ot @ marginally profession-
mind have largely engrossed the MLAS atten-

tiop

o ol

up

Al

1t vl be useful,
gt the
e

I think to remind you_both
arcumstiances that led up to the Allen
amd the recommendations which accompa-
ot it and ot the reception accorded  these
muw ents Thiy am turn will suggest something of
the “atniosphere of the period +1965-1968, before
the MLA was 0 radely mnterrupted John Gerber,
Michael ‘s.u.gmc and 1 uare the only pcrsons at this
comiforencs who espenenced the whole process of
fornfulatmy the concept ot the study, dwmng the
’g.jn‘\“ nnares  attending the regional conferences
which thgut 110 heads ot English departments
cofivdered the data gathered and hammcrmg wut
the jevapymendations of the Advisory Committee
Le impetus behind the MLA's study, and. the
reasen why the Dantorth Foundation
pronved widhing to hinance it was the acute shortage
of nes Phey s om Englsh thgt cbtained in the
anddte 008 despite “Choumstance that the
great Mmooty ol them (in w,r{r‘ﬁas( to new Ph D'
i the saeneeds entered or continued college and
wrversily teaching It wa
theg v artage wonld persist, though by October of
S0t Alen T artter was on record as foredasting a
wge teacheTpurptus in Bngheh, indeed,
M- Cartier prediced Yt this surplus ould begin
vooardy w1969, though he dud not believe that
: tooRm r'skc! \irnaround situa=

J’

princpal

e

I otare

At gt the catly

-

3

tahen for granted that

\

Gerdon N Ray |
John Sunon Guggenhenm Memorwal Foundation

tion* would occur at that time, since the pre-
dicted excdss of new doctors would be used for.
some  years to compensate for deficiencies 1n
Enghsh departments resulting from inadequate
staft additions at an earher pernigd. The data
ga-thcred,'then',. were examined 1n the hght of this
question how could .nore Ph.D.’s in English be
produced n a shorter time”?

Mamy of the Advisoiy Committee’s recominen-
dations were putcforward in part as a contribution
toward an an'..er that work for the Ph.D. should

be full-tinie study, that the Ph.D. "should require
no more *than four “years of full-time study
following the B.A. (8 to 11 years of part-time
study were the averages then reported), that one
foreign language well learned should be an ilwerna-
tive to two or three superficially learned, that
preliminaty examination coverage shouid be less
extensive, and that the dissertation topic should be
one capable of completion in a vear of full-time
wor! (the average was’ tf\enlthree years of part-
time work) These recommendat: is were put
forward as asprrations which it .night take some
time to implement It was expected that they
would have most effect on departments st
beginning to give the Ph.D. and’ that estabhshed
departments would for the most part go on doing
what they had ir the past. As usually haprers,
they represented a compromise amor{g the mem-
bers of the Adwisory Commjttee Some, thought
that the Ph D should be stréamlined without the
creation of a new degree to recogmze ‘‘all but
dissertation’” status, others thought that gequire-
ments for the degree shonld not be relgxed hu‘t/
that such a new ¢ _ree should be introduced. The
/COMPromire was 1o rcwmmcnd_-l\o(l;gtrcamllnxng
and the new ucgrec
Since the Advisory Comnittee consndered that
the chief value of the whole operafion was to
encourage selt-scrusiny by English departments, it
was felt that a ‘high degree of candor about
extsting problems and deficiencies would be desis-
able. At the same time 1t was d'es;rcd to entrust
the report to someone wudely known and re-
spected m the profession It proved posuble to
persuade Don Cameron Allen, Sir Wdham Osler
Protdssor of EFnglish at the Johns Hophins Univer-
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sity. . Vice President of the Association, and for
fiftegn years a member of the editoral cominittee
of PMLA, to undertake the assignment. The result
was noteexactly’, what the Advisory (‘ommntt/ec

©, expected.

» Allken was one of the first doctors in Enghsh
produced by the Universtty of lhinois He said n
his report, however. that Ph.D.'s generally) enter-
tain Little affection for ' unwversities where they
take their . degrees, and thus was certa' true ot
him with regard to Ilhnois Hi§ o 12
university was tnstead an institutior, JERTITS
where'a tew graduate studcnts could ve rigotously
tramned Therefore he wrote his “bock m u sense
agatnst thé grain, since he dndnt really beheve in
the mass production of Ph D.'s. Bu: he had the
scholar's compulsion to report his data fully and
without stippression, and he expenenced a kind of
revelation as he worked with them. He noted :n
his preface that “the results of the survey aston-
ished me. | have clearly been renting rooms 1n an
vory tower too '1ong.
many of my ancient convictions many of them
lightly or too thoughtlessly held—and seek 2 new
philosophy * And he dedicated his volumz “to all
the graduate students who have endured me and
who will wish I had seen the pownt sooner” < |
doubt if the dissatisfaction with the protession to
which the responses of professors and graduate
students e pore witness would have come as
quite so .. ach of a shock to anyone who had
remained famihar with the rough and tumble of a
vast state university

At any rate, many of the respondents did let
themselves go n ther a'nwn% to the question-
nawres, and Allen did not soften the impact of
what they wrote Given his keen eye for the
telhing sentences 1n the testimony he was organiz-

ing and the wry wit with which he underlined’

therr signficance, he may even have heightened the
mmpression of disillusitonment that these responses

conveyed Since your tecollection of his report hag™

probably dimmed with the passage of time, lef me
renind you of 1ts tone and content from a passage
in chapter six on the dissertation. Allen presented
the difficulties encountered by graduate students
in this part of their docioral training by assem-
biing quotations for their rephes under Jour
headings  “the Student, the Subject, the Super-
visor, and the Surprise © oot

A The Student
Lo got scared ot the Renansaree, it was
too big tor me 4. 1 had no Luan and
hardly any German,™ '
2 'l got éven moie bored than fn} |
director sard T would ™

Q
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i
k)

I have had to put asde

f

“1 les{"mxerext."’
4 I needed clasacal
guages to carey on ™
5 “lwas nat compezcm to bring 4 diffuse
= subject into form *
6. *i floundered ™ .

and Jomnance ian- -

N 7 1 chased too many dead ends.”
8 “Mv undurgraduate enthusmsm turned ,
sour ™ T, .
9. “l was too ambitious.” v
10 “It was beyond me ™
B. The Subject
Plt would hdvt taken tharty years.”
-l began to read Spenser looking for a=
topic but I didn’t like Spenser.”
3 *My professor urged me to write on H.
G. Wells, but;1 couldn't care less.” .
4 1 decided after a time that Wallace
Stev»ns was not tafking about’some-
thmg "I wanted to think about no .
matter how attractively he cxpremd -
i
» 5 *The project required mounta;nous read- ¢
ng of very dull matenal.”
6 1 did some rescarch on Victorun verse
» satie, then [ decided to lcok for a
i fruitful topte.”
7 “The necessary documents werg un- =
avatlable ‘until the death of a ma:z aged i
fifty " ° i
C. The Supcrvnor . .

1. I wanted to work ong major figure,

. "bu. e department head saidf ‘No,
work om a minor one” So I did.” .
2 '“The' tirst director was too vagle to
trust, the second thought mbt-agghor P

only worth an essay.’

“The professor who encouraged the
topic retired, his successor diScouraged
it aftér 1 had worked on it for three
years " ¢ ,

4. “Succeeded the third time; the second i
topic bad been fhore thoroughly treated °
than my professor or 1 knew.” -

5. After fhree’ tnks 1 had nothing. The ,{\
fourth time my director objected, |

.

‘hanged to another professor,”-
. 6 “Powers-that-be thougl.' 1t too ch
ing; that 1s, they didn't erstaf 1t."”
“After three topics he was sdtisfied.’
8 “My professor wasn't interested in r2)
rcsulte, and I wasn't mtcrc;ted n his
. topies.” |
9. “It was diected by two badly coord
" rofessors.”
10

eng-

\,A‘

nated .
“After two years my director went on
leave, and the new .and more expen-
enced professcr advised lne{to abandon
the wholg thing ™ >

s
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D “The Surprise
1 “The whole diwertation had to be
Fewnticn to sutt one man s specifica-
tiony ™
2 “Halt-way throuzh g book appeared
the archety pal story @
3 "My professor retused to aceept my
conclusiony
4 “Someone ehe finnhed betore Teould ™
5 "Taere was a Yale disertation on the
et same subject ™
6  “An authority on the subjegt pointed
out to my Pprotessor that the subject
had been done ™
7 “After my advisur  was  calied  to
“another umversity, 1t was discovered
_ that the subject had been used ”
& “Apother student working under my
protessor turned out to be wnuag on
the same topre ™ .
9. "My director approved. but the com-
mittee regarded my dissertation s too
narrow 3
Jn a setting of increasing campus pohticization,
lines of battle.regarding the. report and its recom-
mendations were¢ soon drawn Stawd and conservgs .
tive members of the profession were appalled/at
the Broposals put forward tor changing the dégree,
this ‘was not streamlining, they argued, but eviscer-
ation They were taken alfack even more by the
candor with wiich graduate students and profes-
sors abike Rad testified. Some of therr protests,
indeed, brought to mind Hamlet™s words to Polony
us & )

k;‘.hndcm. sir. tor the satmal rogue says here that
old men have grey beards; that the faces are
< whnkled. * thew  eyes pugemig thich amber and
) plum-tree gum, and that they have a plentiful lack
T ot wit, together with’ most weak hams Al which,
sit, though T most phwerfully and potentiy beheve,
yet T hald 1t nod honests to have 1 thas et
dn\\n4 \

N

On the other h.md.\\!he"&mldents.. who w.re
usually but net always jounger, found in the
report ahundant madatter for thewr particular pur-
poses Streamhining to them was rationzhzation,
«and cander a cleansing breeze There had, been
many earlier complaints about the PhD . from
William  Jamess “The Ph D Octupus”™ down to
Williem Arrowsnuth s ©The Shame of the Graduate
Schools,™ but never before had 4 discipline turned
upon and rended itself n public What clearer
proof could be desired that the establishment was
bankrupt' Se the battle raged, to use the epithets
of the day, between the zombies op the one sile
anfl the charlatany on the other [ pass over any
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account of, the specific changes resulting from
these debates, notihg only that they were far more
general and extensive than the Advisory Commit-
tee had expected

The final turn in the tortunes ot the report and
its accompanying recommendations had its orgin
m the financial freeze which has blhighted our
untversities during the last two or three years
Here we have a signal mstance ‘of time’s revenges
which reminds one of what happened to the Ford
Foundation’s Managing Lducational Fndowments
of 1969 This study, which was widely interpreted
by untversity financial managers as recommending
common stocks (and particularly growth stocks),
had the bad luck to appear not long before the
bottom fell out of the market for such securities
Similarly, the MILIA's call for more Ph.D.s in
English turned out to be a cry of “Fme"" In
Noah'’s Flood. Established departments tooled up
for invréased production and accepted students in
unprecedented numbers Newer departments cre-
ated the doctoral programs they were told the
times demanded But in the event, the surplus of

jobs was no longer there. Hence the increasing

dislocations of the recent past the prospebtivg
Ph.D writing hundreds of letters to department
chairmen who have no posttions to offer, vamnly
sceking job interviews at the MLA’s annual meet-
ings, and hwing through months of.hope deferred
as departments wait for their budge!D;l‘h\atli.;)ns
until late summer the whole dewvil's brew, in Tict,
with which the protession has become so distres-
singly famihar

.

I

So mucl\l for hlstbry. What 1s the situation that
confronts the MLA today as 1t resumes its const-
deration of the Ph.D.” A prime element, of course,
15 our hentage from the immediate past. With the
advantage of hindsight we must concede that the
MLA’s earher study, whatéver beaefits 1t may have
brought to the profe.sion, did ow -timulate Ph D
productidn in the latc 1960’. By encouraging
more students to work for the doctorate and by
shortening the perniod required” to achieve the
degree, “good ola Amencan know-how™ then
achieved ancther of 1ty ambiguous triumphs. Be-
tween 1965 and 1968 an average of 815 Ph D.’s in’
Enghsh was granted in the United States S (I omit
consideration both of kd D.s in Enghsh, of whick
about 100 are given each year, and of D A's n
EFnghish. the production of vhich has thus far been
negligible ) In 1970 "the total rose to F060. m
1971 to 1,125, and 1n 1972 16 1,272 M1 Shugrue
profects o tigure of 1.260 far 1973



Serlous musgivings concermng in oversupply of
Ph D date back at {east two years i most large
Lnglish departments  The responses 1o Mr,"s‘hug—,
rue’s questionndtre show that a substantial majori-
ty ot these departments have taken steps to reduce
aew Ph.D enrollments in doctoral progrants and
that some plan 1o take additional steps  Fhese
steps t: pically are to rase admission standards and
to mpose quotss on entenng classes Declining
tunds for tellowships and assistantships are pre-
sumably atso acting as a deterrent. The conse-
quence 1 that fultime enroliment has levelied off
this year, very much as the number of Ph D.'s
granted will level off 1n 1973 It was not to be
expected, of course, that the change would occur
any more ahruptly Since &chlevmg the Ph D, 1n
English ren uns at least a tour-year process, steps
teken m a given year show therr etfect only several
years thereafter Moreover, an avoidance of Jdiastic
measures 18 surely prudent, Having witnessed the
results of oversi-mulation, the protéssion should
now be wary of the possible future results of
understimulation.

That the MLA's wellintentioned efforts turned
out to be a miscalculation was the result. of
course. ot the financial stringency that now binds
American higher education The jobs are not there
because the money 1s not there A yearly increase
in the budget, which 1n the late 1950° and the
1960 came to be regarded as a claim of night, is
no ionger dautomatic. even when it can be sup-
ported by increased enrollments Instead. many
colleges and universities must make do with status
quo budgets, which 1n a tune of inflation means
an actual reduction in resources  The orderly
recruitment of new faculty 1s deferred The con-
tracts of untenured staff members are not re-
newed When vacancies occur through death, re-
tirement, or departure for another institution,_the
poutions are not filled. This 15 a topic with which
yvou are all paimntully famihar, but even so, let me
otter you three recent tllustrations of 1t,

(1) T have just recetved a pamphlet entitled
ILgher I'ducation with Fewgr Feachers® which
describes nineteen ways 1n which colleges and
univer-ities  are ncreas'ng  student-faculty  ratios
and  provides an honor list of the institutions
empioying these methods It s true that few of
th  anstitutions  named dare of great acaden .~
distinction (apart frem law schools, which hase
diwdays had a high student-faculty ratiwo) but even
" pacesetting universities are beginning to look n
this direction  Indeed, financal necessity seems to
have revived the abortive campagn of the late
1OSO'S 1y transter sound production aethods from

bustness  and  wmdustry  to higher  education, a

vampaign whose chief monument was the late
unlamented Par-ans College The ghost of Beards-
ley Rumt 1s knoching at the door!

(2) A Guggenheint Fellowstup©is typieatly used
with sabbatical salory to mabwe feasible a tree year
for the, recipient., When hard times . .me. we
wondered at the Foundation (f sabbatical programs
might not be curtailed with a consequent dechine
In applications to us In the event, apphcations
went up Many colleges and universities cheerfullv
pad hall salanies to faculty .members going on
leave. and then pocketed the other half by the
simple expedieni-of providing no replacements.

{3) One of the lwehest current topics of discus-
siun in the academic world 1s the feasibiity of
lowering the manddtory rctirement age Where
siXty-eight was generally accepted a few years ago,
sixty-five is now pu. forward as more desirable
Interest 1s also mamifested by some administrations
in arrangements whereby certain faculty members
might be encouraged to retire early at the saianes
that they would receive if they stayed on until
sixty-five But this approach doesn’t really promise
very much Because f the vast influx ot young
faculty during the past twenty years, rehief from
such a source 1 not likely to have a statistically
sigmificant effect for another decade l

I wish I could r~30rt signs of returning pros-
perity on the acader:.c horizon, but 1 cannot. It 1s
far mure likely, instead, that higher education will
continue to wind down to a.lower plateau on_
which 1t will have to hive for some years to come

Under thes: conditions, what are the prospects
for new Ph.D s in Fnghsh' | would first remind
you of the broad field 6f employment open to
them. There are 2,630 college or umversity depart-
ments of Englsh 1n the United States. 1,104
two-ycar departments (whose designation 1s often
“humanities,” *« smmunications,” or something of
the sort), and !,5I6 four-year and university
departments Among the latter, only 130 them-
selves offer the doctorate fopular impressions to
the contrary, these mstitutions do in fact provide
positions fo: most new Pl D’ in Enghsh Mr
Shugrue has found that 89 27 of them obtained
ot continued teaching i such posttions in 197 as
compared with 91,2% in 1968, the last presumably
“normal” year At ut 7 of the total are
teaching in umversifies, about 40% 1n four-year
colleges, and about o7 1n two-yesr colleges But
these figures require a footnote ! appears that in,
1972, Ph.D.-granting .cpaiiments will employ’
only one new staff piember for every five doctor-
ates that they grant. When we consider that some
of these nrew positions will 20 to serior ap-
pointees, 1t becomes ~vident that relatn. iy few
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Hledghng Ph DN will tind jobs i depdartments  processcentered  perdon © 1 suppose  that  few
granting the Jdoctorate And i oview of what has PhD v i Enghsh would willingly  take such
slready beery said about persisting timgnewl strin- positions But perbaps there ate other pomnts o
genoy, ot Las to be added that no great number 0§ view 1n the two-year colleges themselves  The

thent will retirn to such departments an the
forseeable tuture

militanuy of the advocites 1o whont we have been
listening itselt suggests that the issue 18 by no

Smce the great majonty of new PhD N m means setthed
Foglish wil teach 1 untverstties that don'’t grant
the ddctorate and in tour-vear colleges, wé then i
have to answer tite question how appropriate 18
doctoral traming as presently organized tor such a In conclusion, 1 should hke to ofter a few

career’ ¥s there too much emphasis on elements
prunardy usctul to instructers who will themselves
be directing doctoral research” Should nwo, atten-
tion be devoted to tormal drrangemenrts for ensur-
ing that the npew PLD 15 a trained and expern-
enced college teacher’ (IThis question seems al-
ready to be receivirg an answer  Many depart-
ments either provide such attention or have signi-
tied thetr intention of deing so ¥ And what of that
largehy untapped tield, the two-year cclleges” In
1971 they had 28 ot the undergraduate enroll-
ment in the United Siates. and they are growing
more rapidly than anv other part of Amencan
higher education

if departments decide to place thew PhD s an
large  numbers amor  two-year colleges, they
should not expect to tind a welcome mat before
the door Some of you will have vivid memories of
the controversy between Colleges of Liberal Arts
and  Saences and Collego s of Fducation  that
marhed the 19505, 4 controversy whose hey
document was perhaps Arthur Bestor's 7 ducational
Wastelandy Nesther side won, and the educationa)-
N Lase can stll be ghmpsed behind the chetorie
of those now trainmng todays two-year college
teachers  In the Qctober 16, 1972 ssue v The
Chroncte o1 Higher Tducation there was a4 pro-
posal that Ph DS <hould be “retraimred and reorn-
ented”™ to teach in tw . year colleges This drew «
rebuttal from two adpunstrators concerned with

tessors e graduate schocv g models warthy ot
imitation, gnd generaily e only token ackiiowl
edgment ot the importance ot the teaching process
Indeeds the PR hay bean so manapulated by
praduate  stady  that may  be
tultithing the many = des required of o commuanity
eolleve structor 7

twe imcapable ot

“

It st o mdeed true chat g twosyeal college taculdte

member must be v studenteentored person and a

to

general comments about the present state of the
English teaching protesston | had better remind
you fiist of the position of strength from «hich ot
continues to operdte. Broadly -considered, educa-
tion s the country’s lewding industry It was
estimated  somie ume age that more than 60
mulion persons were i the « Goaton periphery
(tak.ng work 1n ottices, on television, in the armed
services, etc), and this tote, was expected to rise
to more than 82 m:llion by 1976 8 Nor are formal
enrollment figures, at least tor the next eight
yedrs. atything but encoureging Our colleges and
uninersities enroiled 8 5 million students in the fall
of 1971 and 9 2 mullion students in the tall of
1972 The total 1s expected to reach hetween 125
and 135 nullion by 1980 Lnghsh 1s one of the
cornerstone  disciplines  of  this  immense  freld
About & ot all umiveraty, college. and junior
college faculty members teach English or journal-
ism  The proportion of students taking Fnglish
courses seems to have dechncdlshghtly (oae hears
diftering reports from ditfering kinds of institu-
tions) because of the dropping of required fresh-
man compostion and the rise of student interest
i preprofessional traunmg and 1in the social so-
ences,. but this may well turn out to be a
tluctuation rather than a trend Moreover, English
departments usually have a substantial credit bal-
ante n thewr institutions Thev belong among the
bread-end-butter departments  lhey do far more

"M A {eacher preparation at the State Unnersity  than their proportiorate share of teaching They

College, Tredoma, New York Here v how they are rarely housed in new and luxurious buildings

sounded the alarm They require little money tor equipment and
resedarch assistance

Bovtoral programs are Isaphine enented rather It would seem. then. that the position of

than preple-orente ' the subtomuonly use pro- tnglnh m the practical woild of mstitutionalized

higher education remains secure Yet it would be
idle to deny that the mosaie ot the profession has
bheen shahen during the past tour years s viston
of atselt has dimimed  The gims which it hopes to
realize are less clear Many ol ity members, even an
ocuasional entire department, “seem tired, dise
tracted, and disonented  Mr Shugrue’s guestion=
naires were rot designed to ehiat riging attirma
tians of primciple, but as 1 oesocane’ them Towas

Il
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striich by the coloilossness ot the responses Where
they were not cautious and tormal, they tended to
be pertunctory What s one to make, for example,
ot thess wephes to a request ror information about
current doctural dissertation requirements  “about
4 year's worth™ or “very flevible nything goes
that will be acceptable to the studenrt’s committee
tw hich iy virtually handpuked by the studeaty™?
One tinds evidence” of the same disheartened
attitude in the nighest reaches of the protession
We can il be pleased that Lione! Trlling, a
professor of Irterature, was chosen vy the National
Frdowment tor the Humanities to give its first
Thomas  Jetterson  lecture last April But Mr
Irdting s address on *Mind 1n the Modern World™
was sombder indeed Qne of his dlustrations has
particular nterest tor us He tound intimations
that mind had reached the end of s tether in
Lous Kampts MLA Presidential Address of 1971,
and by mphication in the tact that the MLA
should have elected as its president a person
capable of such an address Y

Where should we turn tor the renewal tha: the
rrofession needs if not to our very subject matter
iselt” The value of hterature remains unimpaired.,
the defect 1s <learly 1n our approach to 1t Here we
enter an area where ecach of us has his own
convictins 1 shall lty to state mine as moffensive-
ly as possible by presenting them not as sagges-
tions that nught influence the work of the mature
scholars here assembled, who have completed thesr
studies and formed Their own views, but rather as
suggestions about the most useful way of imple-
menting the doctoral dissertation requirement

My basic contention 5 that the dissertation
should be an examunation of some aspect of
Iiterature 1n 1ts historical context The old quarrel
between scholars and critics, so prominent :n the
1940y and !'950%, now seems played out The
responses to Mr o Shugrue's question about the
dissertation, though they otten mclude a formal
obesance to the concept of a “contribution to

wledge.™ take 1t for granted that this contnbu-
ton wan betdntical as well ay factual Indeed the
vast majority of dissertations must now be critical
What I *ni proposing 1s thit we should ask even of
the cntical dissertathon that it have a research
component, that the <tudent should demonstrate
therein his wide tannhanty with the contemporary
context of the htert » works he has chosen to
study The esuit of this broad reading may well
appedc in the tinished thess only in the suroness
ot hus nterpretations, in the mastery he displays
of historical nuances, but even so it will be well
waorth the time 1t demands

The value i this g prosich would be negative as

Q
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well as positive” With such a vontrol the <tudent
would be under the necessty of making hise 7
dissertation sonietRing more than an exercise n
itellectual manpulation, and  his  supervisors
would be reheved of examiming stll another of
those modish exercises in. ingenuity and audacity
whose cinet purpme'.v it sometimies appears to the
outsider, 15 scormng points 1n an abstruse private
game A recent 7/.5 review of a book on Keats’
from one of our leading university presses will
illustrate swhat | have in mind Keats 15 treated
therern, so the reviewer finds, not as an Enghsh
poet but as “a plaything in the battle between the
schools of American cnticism The real purpose
of the work . .[1s not] to understand Keats, but
to make use of him in order to understand
contempqgrary America ” Though it may help the
author "to projeckqthese modern disquiets on to
the past, and to employ poetry as a therapy, Keats
hiselt undoubtedly suffers ™ Hence to the reviewer
“this 15 a superfluous book 10

There will always be students, not very many .
these days (I find) but still a few. who like to
study questions for which there are ascertainable
answers, who take satisfaction in organizing and
presenting a significant body of information, Such
studies have the great advantage that their conclu-
sions can be built upon by other students m the
field If these conclusions are to be valuable, of
course, they usually require a temperning cnitical
sense. just as 1 have suggested that critical studies
ought to have a controlhing histoncal sense Such
stufents should be encouraged to pursue therr
chosen topics, I suggest. even at the nisk of an
occasional dryly factual thesis of the sort against
which the noa eritictsm was a protest If a.
Enghsh departmient has no pedants among ity
Ph D' 1t may not have any scholars either.

It may be uiged that with over 5,000 full-time
Enghish doctoral students at work, histonicat disser-
taton topics of significance Hust necessanly be in
short supply This 1s true, I believe, only 1f one
stays within the conventional hinits of hterary
study as traditionally defined For example, the
vast subject of the relation between hierature and
the tine arts is just beginning to be explored, and
since the word “hterary’ has tended to be a term
of abuse for art histonans and critics, this explora-
tion 15 being conducted largely by professors of
Enghsh The relation of the Enghsh poets to the
wonographtcal tradition of their day has been or s
being exammed with most rewarding results by
Roland Frye with regard to Milton, by Ralph
Colien with regard to James Thomson, by Jean
Hagstrum and a host of other scholars with regard
to Blake, and by karl Kroeber with regard to
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Shelley ang Wordsworth to ate only 4 few
examples  Double 1sue XHI-XIV  of Revearch
Opportunities i Reaassanee Drasma, which has
just appeared under the, editorshup ot Samuel
Schoenbaum, 15 devoted to the relations of the

from an era of expansion into an ery of concentra-
tion, then, we should remember that Matthew

Armold, who first gave these phrases currency,

found equal opportunities in both

tield with the visual arts. In the Victorian perniod -

the interconnection ot kook and magazine illustra-
tion with hterature 1s turning out to be a subject
of absorbing interest Witness the recent essays of
Hilhis Muller ‘on Oliver Twist and of Joan Stevens
on .Vunity Fawrr as well as the pioneer work of
W LI Fredeman (soon to be sigmificantly extended
by his student ‘Allan Lite) on the Pre-Raphaehite
poets Nor should [ fail to remund vou that the
leading authonty on Hogarth today 15 Ronald
Paulson, a professor of Enghsh who came to that
artist through his study of Felding and other
eighteenth century authors,

My last word 1s that. desp:te, all our problems,
we have some reason to be cof good heart for the
future, What the Enghsh teaching profession has
experienced dunng the past four years has perma-
nently altered its nature 1t has been an exhausting
time from which many faculty members have not
fully recoversd. Some of the old-time amenities
are certainly gone forever Yet as | travel around
the country. I notice an increased resilience in
Enghsh-departments, a readiness 10 make the best
of the changed situation, n brief, a new tough-
ness And of the importance of our sub_@;} itself
there can fortunately be no doubt, nor of the
capacity vor renewal that it offers As we move

THE, PH.D, IN FOREIGN LANGUAGES —

s

THE 1972 MLA survey spells out what we have
hnown all along that the overwhelming prepon-
derence of Ph DS in foreign languages obtain
positions n our colleges and unmversities This
means that 1t s the accepted research degree for
college and university teachers, for scholar-teachers
or teacherscholars, and that the number and type
of such degree reapients who wil find the career
they seek 15 directly related to the needs and
desires felt by the colleges and universities  These
needs will obvicusly depend on enrollments

foreign languagd courses. and such enrolliments
depend upon student anterest plus  curniculum
O

RIC

Aruitoxt provided by Eic:

1 New York Tunes, 16 October 1966

2The PhD m Fnghsh and American Lueraturg (New

York, 1968}, pp 1 and v

«

3 1bud, pp. 66-68
4 Hamlet, Act 11, scene u

5 Lawrence McNamee. Ninety-Nme Years of Enghsh
Dissertations (Commerce, Texas East Tenas State Univer-
sity, 1969), p 18

6 Washiungton Academy tor Educational Devclopmerit\
1972

7 Letters to the Editor, Chromicle of ‘Higher Education,
6 November 1972

8 Harold Hodgkinson, Institutions i Transition (New
York, 1971}, p 6.

9 “Mind in the Modem World,” TLS, 6 November
1972, p. 1383.

10 “Keats in Academe.” TLS, 27 September 1972, p.
1106.

PARTICULARLY IN THE “NEW" FIELDS

J Thomas Shaw

Umiversity of Wisconsin, Madison <

requirements  Foreign languages are always at or
nedr the center of interest of pressure for changes
in cellege curricula. Hence, before we tackle the
question of the rglatlbnshxp of the Ph.D in foreign
languages to teaching, or the question of the
research component 1in the Ph D., it seems appro-
priate to take a look at today’s situation from an
historical perspective We have been condemned to
live in interesting times Contradictory pressures

1



and attiudes are bemg stongly expressed today,
and our situation, which 1 oshall iterpret as ap-
proaching equilibriun, may possibly be instead the
eyve of g hurfwane

Any understandin ot today s situaticn requires
sonte rapid  exanunat of trends and develop-
ments over the past quas -century  The present
position ot unnersities n generdl and foregn
languages tn particuiar has similanties wath that of
the early 19507, when hinancial difficulties. cut-
btachs. and paimntul readjustments followed the
receding of the tremendous surge of college at-
tendance of World War H veterans The mlmcdlate'.
pOst-World War [l peniod witnessed a far larger
portion of the populsce obtaining college traming
than ever before By no means all of the students
mvolved were  totally content with what they
found. nor with 1ts direct apphcabihty (or lack of
1) 1o a career Their coming stretched college
facilities and faculties to the utmost 1heir reiative
maturity and clear understanding of what college
might mean to them led to dissatisfactions which,
i turn, led 1n many places to adjustments in the
undergraduate  curriculum  Then the peak of
that pent-up demand for college education passed
When my generation of Ph D’s dame on the job
market, 1in 1949 or so, the need for our services
was becoming much less than we had beén led to
anticipate The early and middie 1950s were not a
comfortable time for colleges and universities and
thetr faculties, they were a penod of restricted
funds and Dhttle development, with even the status
quo difficult to maintain.

And 1t was about twenty years ago- during the
period of these .utbacks that Wilhum Riley Par-
her. building on the éxpertenc  and interest In
language teaching and learmng gained during the
Second World War, spearheaded the MLA's far-
sighted FL program The program itself was not a
graduate program, but by the time the next stage
developed in American ¢ducation, the MLA's FL
program had helped to prepare the profession and
the country for it

That next stage was the immediate post-sputmk
period. for roughly a decade after 1957 The
" diamatic. evidence of the Russian achievement in
science and technoiogy led to a strong upsurge
of anterest in learmng in this country, our place
i the world, and, indeed, national survival
scemed to depend on 1t The general public as-
sumed that knowledge produced and obtained at
colleges and universities was what might save us
High schools and colleges were encouraged to up-
grade thewr academic offerings, and students on
all levels manifested the strongest specifically
mtellectual interest and commitment 1n the his-
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tory of Amurtcan gducation College curriculum
requirements were upgraded, particularly in the
ficlds of mathematics, foreign languages, and the
sciences  Increasing masses of students including
the generation of the greatly expanded buby
crop of World War Il and the immediate post
war penod sought college education Existing
institutions, especially in the public sector, grew
rapidly in size Community colieges were founded,
former two-year colleges became four-year col-
leges. former four-year state teachers colleges
became universities, and set out to vie in size and
quality -and demands “or funds with the already
established institutions

The postsputmk era had a tremendous effect
on the nature and development of foreign language
offerings, departments, and programs. The charac-
ter of the already existing or newly upgraded
curnculum requirements brought masses of stu-
dents to foreign language. courses, particularly on
the first- and secOnd-year levels Faculty having
desired qualifications were in far too short supply,
and hence 1n the larger institutions graduate
teaching assistants canie more and more to be
used, especially to teach elementary courses. This
meant more graduate students could be supported,
with resulting increased pressures for expanding
graduate programs Federal funds were made avail-
able :for assisting 1n high schoc! offerings of .
foreign languages At.the same time, the NDEA,
through its Title IV programs, centnibuted directly
toward supporting graduate students prepanng for
careers in teaching foreign langua.es 1m colleges
and universities, as well as in other fields. And, in
the so-called “new” fields of foreign Ianguage;,

“language and area programs under NDEA Title VI

were developed in the national terest to help
institutions  offer muitidisciplinary programs, for
faculty to be provided to teach them, and for
graduate students to be supported to take them.
The resuit was a rapid expansion of undergraduate
and graduate degree programs Only a few of these
new fields had had a modest existence in- this
country before the pertod 1n point the Russian
(or the East Furopean) field. the Chinese, and
perhaps one or two more.

That college education would become not only
unversally available but also universally desired
was a generally held assumption in the early
1960°s  As increasing numbers of students came to
college, there was a rapid ggowth of nstitutions,
depa:tments, programs  Facihties and quahfied
faculty members were suddenly 1n short supply
Concern arose as to whether quahifted faculty
could ever be produced rapwdly enough or in

\‘l
ERIC
2y,



—y,

E

suffiient quantity. even with the kind ot assst-
ance prosided by the government and the tounda-
tiens  The Ford Founddation launched 4 program
to encourage the production of Ph1I's in iess
time raising the question whether Ph D, curricu-
ia needed changing or whether students sep-
ported through 4 Ph D program requinng constant
progress toward conclusion would 1n tyct be able
1o ineet such expectat:ons This in turn rased
further questigns  whether the requirement for a
“Gquahitied” faculty should be changed and, with
the prospect of almost universal college attend
ance, whether the goals and purposes and hence
curricula of undergraduate education shovld be
changed One heard 1t seriously argued in some

_ quarters that (olleges hike high schools have the

duty to grant a degre¢ to anybody who has
attended for the prescribed period of four years

The euphornia of these years passed rapidly
With the success of the American man-on-the-
monon program. the urgency of the intense pursuit
of knowledge was removed Elation over the
remarkable success ol our space program was
quickly followed by d stonment over foreign
policy, especially the mihitary involvement in Viet-
nam, and by :ncieasing concern over domestic
issues {the poor, the minorties, the educationally
underprivileged, th2 environment). These dissatis-
factions soon reached the point of violent confron-
tations at our institutions of higher leafning
Among the general public, and also ameng stu-
dents and to some extent the faculty, there
developed an attitude giving far less primacy to
intellectual pursuits, and, indeed, a2n environment
was created 1n which for a tinte those who wished
to learn or teach had difficulty in doing so The
publi’s attitude toward the colleges changed
sharply. leading to great financial difficulties of
which the end 15 not 1n sight Although by the
beginning of the 1970 higher education had
become avalable to a wide- degree than ever
before, some students were beginning to find out
that what coilege offered was naot what they
wanted, and there were dropouts from lack of
ability or lack of inchnation for college False
notions of what a college education 1s and should
be hdave been gradually fading away, one of the
intercsting signs of the times 15 a renewed and
expanded puhiln;‘ interest in vocational and techni-
cal training on the post-high school level In the
aggregate, institutions of higher learning grew to
the point that they could aberb the number of
sfudents who came indeed, seme dre now suffer-
ing from having to seek how hest to utihize
facilities built during the rapid expansion,

Strong pressures arose for yet another revision

Q
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ot the undergraduate curniculum  In the past, 1t
had been generally held that every college student
should increase his hnowledge to hiy utmost in
tour full undergraduate years. Now strong pressure
developed to consider the college degree as repre-
senting a level of learning achievement, whenever
and wherever obtained The argument was ad-
vanced thai the jevel of high school training had
been so upgraded that part ot it ought to be
directly usable for meeting college requirement: A
strong tendency has developed toward use of
national examinations (particularty CLEP) - for
granting college credit for knowledge demonstrated
upon enfry to college, and there are also pressures
for a wide availability of prepared examinations
for college course credit Concomstantly, there has
been a movement to bnng 1n more and more
students from educationally underprivileged back-
grounds. while at the same time the thesis s
maintained by some thaat the specific undergradu-
ate curriculum requirements can be sharply cut
back on the assumption that all students compiet-
g high school have academic-type knowledge of
far greater depth and breadth than in the past The
preposterous assertion has been made that young-
sters’ +V watching has provided an across-the-board
educational equivalent of a number of college
courses. Jt has even been publicly suggested that
there should be a cutback in the overall level of
academic knowledge represented by the hberal arts
bachelor’s degree that the degree should be basic-
ally redefined Curricular revisions have occurred
in numerous institutions, and 1n institutions where
such revisions have taken place there has beén a
strong iendency to cut back mathematics, and
foreign language requirements to as low a level as
they had before the upgrading of the 1960’s, and
to make it possible for high school training to he
utilized as meeting part or all of the requirements
in these subjects fome institutions went so far as
to remove the foreign language requirement from
the curniculum entirely, however, few nstitutions
have been willing to accept the proposition that in
the world of today with the knowledge explosion
going on in all fields and with niodern communica-
tions media hringing the world closer together
there 1s any justification for expecting students
recetving a particular degree to have substantially
less knowledge than has been expected in the past
One anteresting sign of the times is that students
of minonty groups seem to be showirg more and
more that they do not wish a curniculum that
c¢puld possibly be construed as something tailored
&) inferior abilities

A reason for going into this much detal about
forelgn language requirenients 1n the curriculum 15
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not only the imniedtate effect upon college foreign
language enrc.iments, but the chdin reaction which
can be ewpected between any real lowenng of
woilege curricular requirementis 1n foreign language
and the continued availabihity of foreign language
training in the high schools So far, the cultural
and intellectual 1solationsm that would be mmiphait
in the removal of foreign language training from

the total edufational experience of graduates of

our liberal arts colleges 15 only a potential dangef
In my judgment, the iess time and more options
that some are calling tor would mean iess time in
studying mathematis, the natural sciences, and
toreign languages and if ever really accepted, the
possibthity of their total disappearance from 3
given student’s acadenuc experience This would
mean a completely nes defimtion of what college
s for, 1t would mark the end of a liberal
education, 4s 1t has hitherto been defined, and the
substitution for it of something quite diferent
The removal of such skilly and knowledge would
mean not more but tewer options, unless a student
takes more rather than leq§ time 1n order to
restore options for which he id not qualfy
himself 4t the optimum time [ do not think
widespread acceptance of such a change is likely.
In the matter of changes in curriculuni, as in other
types of change. 1 sense (1 hope correctly ) that an
equibbrium has been ur i« about to be reached It
seems to me that a new plateau 1y developing in
undergradudate toreign language enrollment expec-
tations, so that ratiunal staff planning can be
resumed by college departments And 1t 1s clear
that our product our Ph D ’s s still in demand |
think 1t will continue to be Hence our dehibera-
tions about what the Ph.D "in foreign language
fields ought to be Like can be carned on 1n a sense
of responstbility to the profession and the public,
rather than 4 sense of crists although, to be sure,
the next few years are going to be difficult and
painful, and we are gomng to need to call on the
government at various levels {and on the founda-
tions) for ways of best meeting the problenis that
have ansen and will arise

Before looking specifically at the question of the
research component of the Ph D, perhaps we
should make some generalizations about the de-
sired qualittes of ali college teachers 1n foreign
language ficlds, including teachers with the Ph D
There has always been a touchy “conflict of
interest™ between command of the foreign lan-
guage 1tself and the almhty and willingness to teach
that language as language, on the one hand. and

- the competence to teach the substantive fields of

* hterature and linguistics of that language, on the

Q

other Some years ago the ndtion was prevalent
that qualiied natives could be found to teach all
toieign language courses willingly aad cheaply, and
that the only“thing needed was an insiructor with _
native knewledge i 1 foreign language to work
together with a trained hinguist who would need
no knowledge of the language whatever This idea
was found to be, at best, a stopgap measure until
natives of the toreign langus~e could be properly
trained to teach their language to Americans or
until Amencans could be focad to teach the
foreign language.

The first of the gquahfications of the teacher of
a foreign language as such 1s that he possess an
adequate mastery of that language If he does not
have native knowledge of that language. his gradu-
ate training or early professional position should
include the possibihty of residence or study in the
country where the language 1s spoken natively, and
for revisiting from time to time .»r refresher
experience 1n the language itself &l students
prepanng to teach a foreign languare in college
should. furthermore, be given the opportunity to
teach the language. under supervision, while in
graduate school, 1t would be desirable for them to
have had a course in language teaching techmques,
including fa.mihanity with available language text-

“ books. All of them should have had cnough study

of the hinguistics of the language so that what they
say about the nature, structure, and phonology of
the language will be scientifically accurate, or at
least not stupidly erroneous. This training in
linguistics 1s as necessary, or perhaps e.cn more so,
for the language teacher who 15 & nati. spe'aker of
the foreign language being taught. When properly
quahfied native speakers are avaiable, 1t 15 usually
advisable that they be the teachers of advanced
conversation and composition courses

College third-year and higher level courses 1n a_
foreign literature and all courses in its lingmstics
require substantive knowledge of the disciphne,
and should be taught by individuals who have
received graduate-level traimng 1n these fields,
1deally to the point of having real maatery of the
up-to-date knowledge of the subject field.

There are three fields of research in the area of
foreign languages, (1) how to teach the language
as language, (2) its hingwstics, as a field of
knowledge, and (3) its literature, as a field of
knowledge Research 1n how to teach a foreign
language is an appropnate subject for a Ph.D. in
education rather than a foreign language depart-
ment as such. A program to produce such a
rescarcher should operate with close cooperation
between the school of education and the appro-
pniate foreign language department, 1t would in-
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volve direct expenimentation in etfective means of
teaching the foreign language to English-speaking
students 1n this country. There 1s continuing need
for such research, which 1s in jamentably Short
to make 1t possible to
with factual

knowledge concerning .ne relative effectlveness of
s particular means and methods of teaching foreign

language. A person receiving a degree in this field

would be preparing for a post in a school of

supply and s needed
replace unsubstantiated assertions

education, or better, a joint dppointment

teacher education and 1n a toreign language depart-

ment. -

The Ph.D.'s produced by a language department
will be specialists in the literature or the hnguistics
of that language, or a combination of the two,
perhaps with further competence in one or more
additional fields Specialization 1n the hnguistics of
a foreign language has become more popular in
recent " years ~particularly in the *new” language
fields, 1t seems to be more and more accepted in
the *‘older’" languages as well. However, it would
seem that the far greater number of specialists in

language departments will continue to be

hiterature. There should be an approprniate linguis-
tics component in the hterary specialist’s trairing,
just as there should be an‘appropriate literature
component tn the lnguist’s training. 1 sense a
hopeful sign 1n the increasing attention that seems
to be given to the study of poetics and the
aesthetic use of language- the place where the
interests of the linguist and the hiterature specialist

converge.

This gets us to the question of the research
component of the Ph.D. and its relationship to the
preparation of college and uniwversity teachers. |
propose to nsk carrying a coal to Newcastle in
arguing that the so-called “‘conventiopal disserta-
tion,” properly applied and properly extended to
new combinations and new approaches, 1s not at
all an impediment to good college teaching, but,
on the contrary, 1s a necessary adjunct to it, |
shall conclude by discussing briefly some of the
problems of the *“new” language fields, and some
fields may

imphcations which study in these
possibly have for the more traditional ones.

We should have clearly in mind what we mean
by a “traditional™ dissertation Perhaps we can agree

on the following definition,

A dissertation must be a scholarly study which pro-

vides a substantial original contutbution to knowl-
edge. Its three pnncipal requirenents are (1)
suffictient umity, complexity, and magnitude; (2)
thoroughness, and (3) consistent method ... The
subject must be so selected that it can be invest-
gated thoroughly within the dusertayon, using a
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consistent method, 1n such fashion that all the
relevant matenals are examined in the dissertation
1tself, and the conclusions of the dissertation flow
from the evidence directly presented in 1t.

This defimtion is one that could be used in any
humanistic discipline, and perhaps many others.
Such a definition can include new approaches to
learning, new tools, new subject areas or combina-
tions, contemporary as well as older. It is a
defimtion which will make it possible for the
doctoral candidate to fit into the learned com-
mumty of his colleagues in the entire range of
disciplines of a college or umversity. My depart-
ment gives its students the following advice about
preparing for a dissertation.

The student should start reading widely 1n the field
of the proposed dissertation as soon as he can
define his interest 1n 1t, and then center in more
and more toward the specific subject. He must be
knowledgeable in the: broad field of the disserta-
tion; he must read in it enough to be at home in
it, to know what ksnd of research is going on 1n i,
to be aware of the basic opimons and interpreta-
tions and of problems and possible solutions, and
to have an understanding of the position and
importance of the subject in the ficld.

v

Theé old dichotomy of difference 1n aim and focus
between undergraduate and graduate learning still
holds' the undergraduate’s focus 15 on learning the
central portion of what is known about a particu-
lar subject, the graduate’s focus is on the limits of
knowledge in a particular subject, so as to discover
where advances i1n knowledge may be fruitfully
attempted. As knowledge in a particular field
advances, the center of knowledge changes, and
much that was considered knowledge is replaced
by new knowledge. The graduate teacher, by
definition, should be interested in the advance of

knowledge. But the undergraduate teacher as well
must be always aware of the current state of
knowledge in the field in which he 1s teaching, and
must continually evaluate critically current knowl-
edge and 1ts hmits, new knowledge and its impor-
tance. | submit that doing a doctoral dissertation
gives the best experience, not only for preparing
the future researcher, but also for giving the future
college and unmiversity teacher the opportunity and
impetus to learn a field well enough to discover
the limits and hmitations of knowledge about it

As regards literary study, here he can learn the
difference befween sensibility and sense, between
impressionism and knowledge, and how sensibthry
and impressionism can, through scholarship, result*
in sense and knowledge



When the graduate student passes s M A and
Ph D. prelininary exanundtions, he proves that he
possesses adequate cominand of the current knowl-
cedge 1in the tieids :n which he 18 exanuned for
general substantive undergraduate teaching. Until
that knowledge 15 out of date. he can use it {or
teaching. even though he may still lack the
teaching dimension that the Ph D, dissertation can
give him The non-Ph D.’s knowledge will go out
ot date. if he does not systematically keep 1t alive
and fresh The PhD.S knowledge will go out of
date, too, 1t he does not keep up In practice, the
only effective way of “keeping up' is by remain-
ing oneself at the threshold of knowledge, by
working toward producing new knowledge.

New knowledge must be tested by those capa-
ble of testing 1t -in the humamties as well as in
the natural sciences or anywhere else New knowl-
edge has not been totally attained until 1t has been
worked out and then tested not only against the
refatively 1nerperienced perceptions and limited
knowledge of our students, but against the percep-
tion and knowledge of our peers. Here hes the
entire crux of the question of publication' new
knowledge cannot be considered knowledge until
it has become publicly known and had the
opportunity to be tested He who has done a
dissertation has learned froxfg experience not only
how to but that he can solve a problem of some
magnitude and complexaty. If he can solve that
prohlem, then he has shown that he has developed
disciphined ways that can be used for solving
further problems

The graduate student should obtain practice in
doing both of the kinds of research wniting that he
will do 1f he beconies an active scholar; the
book-length manuscnipt and the article Unlike the
situation in some other fields, the book remaiis in
our field perhaps the central vehicle for presenting
new knowledge to an appropnate pubhc. The
other viable means of publishing research, of
course, 15 the article of pubhshable length which
means about twenty pages in double-spaced type-
script  As a graduate student | was given the
advice | have used ever since that term papers and
senunar papers be within this scope, so that ape
will be obtaining practice 1n choosing subjects and
treating them i1n a manner appropriate for one's
later career. Doing such course papers also can
prepare the student for writing the chapters of his
dissertation and for the articles which he may
draw from it, for reworking course and seminar
papers until they have pubhishable depth and
contribution, and foo wrniting on new subjects The
dissertation gives indispensable expenence, under
supervision, for tackling 4 relatively large problem

and dividing 1t up into manageable pieces-and of
orgamzing this complexaty into a suitable unity. A
dissertation,, hke a book,'1s much more than the
sum of its chapters, no limited number of sepdrate
studies can be an adequate substitute for it. At the
same time, & dissertation mn our feld today should
not, 1in my judgment, itself be or aim at the
precise nature of a book. It 15 a rare dissertation
that can be published as 2 book without substan-
tial revision to maKe 1t accessible to a wider
audience. A book on (6r including) the subject of
a dissertation can be built upon what has been
demonstrated there, and can use selectively for
llustration the thorough and detailed presen-
tation of ewidence in the dissertaion Thus the
dissertation gives the serious scholar-to-be 1nvalu-
able expenience in prepanng him for his future
books. At the same time, 1t gives to him or to any
other teacher-undergraduate or graduate—the n-
dispensable expenence of getting deeply enough
mnto a field to be able to give a cntical evaluation
not only of what is cansidered knowledge 1n the
field at a particular moment, but also of further
developments 1n that knowledge durning his teach-
Ing career.

My title suggested that | would have something
to say about the “new’ language fields. What |
have said so far is about equally. apphcable to all
language fields, 1 should think, and much of it
may hdve considerably broader apphcation. The
‘central characteristic 1n opening up these new
ianguage fields has been that in every case it has
involved multidisciplinary study -an approach fa-
mihar enough to classicists, but not hitherto
apphed in this country fo modern language's and
literatures. Only 1n the last two orythree years

Jhave a few 1splated programs in “Gérman Stud-

1es’ and “French Studies” begun to appear.

First let me say a word about the developmerit
of the new fields. Since World War II, the Slavic
field has developed from something barely ex'istmg‘
to a field accepted on anl\academic par with far
more traditional disciplines 1n many important
American institutions. There has also been enor-
mous growth and development i1n Latin Amerncan
studies, so that Latin Amencan hterats and
cultures are being studied in ther o night
rather than as an adjunct to European Spanish or
Portuguese hterature and culture. New fields of
language and area study have developed i African”
languages and hteratures, the languages and litera-
tures of the: Middle East, of South Asiz (India,
Pakistan, and others), of East Asia (China, Japan,
Korea), and now, of Southeast Asia (the Phulippines,
Vietnam, Thailand. Indonesia)
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For all these fields, the questions ot curriculum,
standards, examinations, the research components
of degiees, the attitudg. toward language, knowl-
edge (in breadth and depth) have had to be looked
4t freshly Questions have had to be raised on how
to teach the individual language, what research
possibilities exist in 1ts linguistics, what resegrch
possibilities exist in 1ts hiterature, including perhaps
its folk hterature. and. 1n some areas, the interrela-
tion between the arts and hterature and the
importance of the varioub arts fn the culture A
particularly interesting question has arisen, espec-
1ally+1n the study of the ncn-Chnistian cultures.
the relationship of relgion ‘te culture, and of
religion and culture to an understanding and
appreciation of the hterature. Some’of these fields
have an extensive tradition of study and research
1n the native language. In some of them, such as
Russian, the massive modern research has been

- from a point of view quite different from that of

Western scholarshlp and is intertwined with an
established 1deotogy quite different from our way
of tbinking- though the techmcal level of the
scholarship 1s sufficiently high that 1t must be
taken into acccunt 1n any serious study. An
interesting question flows from this should new
knowledge produced in this country with regard to
Russian literature be from the point of view ot the
Russians or of the Americans” If of the Russians,
which Russians” tlow successful can we be 1n
living up to what our Soviet ,frlends call “bour-
geols objeqtlvnsn1  Should new knowledgc of
Latm American literature be from the point of
riew of the European Spamard or Portuguese; of
the Latin’ Amencan, or of a nathive of this

_country” Should study of India be from the point

of view of the Hindu scholar, or the Urdu, or the
Pakistam, or the American” Or of all of them?
The same question can be asked in each country
The answer ‘seems_to be that new knowledge
produced must take inte account the point of
view of the native of the country, involved

knowledge to be tested noi only by Anrericans,
but by natives and scholars of the country and
civitization involved However, the point of view
of the scholarship need not be and cannot be
expected to be dentical’ with that of the native
Religion and culture, particularly as regards the

~ arts, are hkely to play a much-more central role in

scholarship and understanding than we have been
inchined to grant them exphatly in our own
scholarship®with regard to the West.

I should lLike to raise the question whether
German scholar{hlp or French scholarship or Ital-
1an scholarship {n this country should be expecied

Q
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to fit snugly jnto scholarship being done 1n
Germany, Frande, Italy. Is a book on French
hterature the better or worse for being first
pubiished :n France” In my undergraduate and
graduate days, | found the Gallic point of view of
Legois and Cazamian stimulating as casting a
different light on Enghish hiteiature 1 can tell you
from experience that the Russidns read and react
to Western scholarship 1n the fields of Russian
linguistics and Russian literature. Qur students 1n
the -field ofRussian hterature cannot be allowed
to remain 1gnorant of scholarship on that literature
published in other countries-particularly Ger-
many, France, Scandinavia, Holland, ltaly. Knowl-
edge of German and French 1s indispensable for”
our students My questio. to our brethren 1n
Enghsh and American hterature is one of puzzied
incredulity; how can 1t be senously argued thai a
writer of a dissertation 1 your field can get by on -
what has been and 15 being ‘wntten in the Enghsh
xanguage alone”?

Problem$ the so-calied “new” language fields
face are mamfold: How many languages may or
should be learned” What level of competence
should be required in each? How can a reasonable
balance be established between breadth of knowl-
edge desired in the larger field and depth n a
more limited area of it” How “pc -ularizing” for
Americans, and how basic, shouid be the focus of
research and teaching” How can one go about
finding approprate research methods for handhng

y

“

studies of “‘culture,” particularly "as regards the \
other arts, and also religion or ideology, . 1n
connection with hterature” As was recently

pointed out in the Lambert raport, the language
and _area studies in the East European area
(mcludmg the Russian) have remained far more
dlsc.plm\e-onented in the.usual sense than have the
others, .

If T had hfe and time, I would hke to speak of
the desirability for means of support to be found
for team-orientgd research or groppings of suitable
dissertation topics, something that cian be done
with studenis stil having the degree of individual-
ity and responsibility we expect @f them in théir
dissertations. | shall speak just ¢h®ugh to mentibn
three aréas of my own personal interest 1in which
students of rmine are working the first 1s an the
nature of Russian Romanticism, sn s mamfesta-
tion  1n Russia stself and then in companson and
coritrast with this literary movement in Western
kurbpe. (Generalizations about the Juropean Ro-
nantic  movement need to include the Russians,
but 1 the attcr’np! 1» made to do <o, the Romantic
pem)\i and 1ts antecedents 1n at least France.
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England, and Germany may, have to be looked
intoy“turther 3 I am interestéd in the problem of
what happened to hterary genres in Pushhin’s
time, and particularly in his, use of them, and my
sludents are tachling them qne at a time to find
.1 am nterested 1n the application of the
omnutcr to the study of poetics I am approach-
ng u)mpletmn of a large-scale pro}ut on Push-
kin's rhymes,, utihzing the computer, with (wo
.othes poets as controis The methcds used need to
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be applied to a number of other péets, so as to
learn more o4 how to nterpret artistially this
ted]nu Laspect of a poet’s works, and so also to
develop a new histery of Russian rhynung Ihe
methods and computer programs used -have bee
devised so as to be adaptable, at least to a
considerable degree, to studying the poetics of
other lhiteratures And I would be further along in
that study if 1t had not been interrupted tor the
preparation of this paper

\

THE 1966-67 STUDY OF THE. PH.D, IN ENGLISH AND AMERICAN LITERATURE:
A REVIEW WITH CERTAIN ATTENDANT REMARKS

o4 '
WHLN "Mike Shugrue asked me to review the 1967
stiidy. I agreed rather too easily At the time |
thought 1" would be a relatively simple and
pleasant task §nnply° to pay tribute to the men
who 1nspired the study and to recall the pleasant
opportunity offered those* of us on the Enghsh
Advisory Comnuttee to meet with department
chairmen throughout the country, For the)’ were
pleasant times We talkeu amiably and exuitedly
about the demand for our graduates We gloated
over tite increases in our enrollments and Budgets,
dhd over thc'_dx\tmgunshe\i‘ professors that we had
been able to steal from one another We were even
able to laugh without ammosity about our col-
leagues who spedt more time in_ kurope on
. research grants than they did sharing the load of
our departments And in true entrepreneunial argot
we ¢tathed of xpeed'ng up productton, getting the
bulge out of the plpelm and acquiring more
manpower and developing more efficiency, It was
an age "of tnnocence, and it was oniy five years
ago . { .

The fum(«mentdl purpose of the 1967 study
was to explare ways in which we could meet the
startling demand for coliege teachers of Paghsh
Since 1967, as | need not tell this audignce, that
demand hds dwindled into a shadow of what 1t
was Hence while mmany of the recominendations in
the study ‘ot retain some vitabity, the study
taken as a whole seems dated, even quaint. We
made two major assumptions that with the he]p of
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John C Gerber
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was that our graduate programs, if a httle nefy-
clent, *were .sound enough not to require any
ruthless questioming of they ends and means
The first assumption, that the great ‘demand for
our gradudtes would continue indefinitely, seemed
wholly reasonable Supporting statistics, for exam-
ple, were awesome Gove "nment experts estimated
that there had been six million undergraduates n
Amerncan colleges and untversities 1a 1963, and
that this number was increasing by a quarter
million eacn year They predicted seven mullion lor
1969 and, with further acceleration. nmine millon
JSfor 1975 English majors there had been 61.000
of them as far back as 1962-1963 were mncreasing
at the ratz of 157 annually. And Don Allen’s
statistictans estimated that “within several years™
80,000 additional se:tions of freshman I nghsh
ould have to be orgamzed. Additionally. the
llen report surnmused thai two thousand universi-
ties, four-year colleges, and community and jinior
colleges were “hungening ™ for Ph D's iPEnghsh -
and- new community 2nd junior colleges were
opening their doogs every monthg, "Can this short-
age be solved.” the Allen report asks, ~or should
we regard it as chronic® Neote that there 1 no
intimation i this questidn that tfie shortage might

hindsight we realize now we should not have *disappear for reasons outswde our profession In-
made  The first was that the great dcmand for our  deed, Allan Cartter’s prediction of a cénstriting
gmuu.stm would continue lnxlcfanlggfv Jhe second  market was laughed off as arrant nonsense
4
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Th D in Faghsh should require no mofe than féur
yedrs of full-tune study following the B A" There
were nurmurs n the reglonal disvussions  that
some of  these recommendations were impractical,
especually the one requining all students to engage
i full-ime  stwly  Where was  therr financial
support to come irom” But the majority were 1m a
heneful af not a joyous mood CGradudte deans,
W.udrow  Wilsn, the “federal government, the
student himselt “ar‘even God would supply

There was .10 recommendation, 1t mght he
noted, that gradlate faculties help their last-year
students- find work The general attitude at the
regional meetings, now one that most of us would
find shockwng, was that 5;;ob-fmdmg was the stu-
dents” problem “The best of them, we kept telling
ourselvet, had jobs by the end of January, and the
others mapaged somehow )

Taken as a whole; though, the recommenda-
tions that emeived from the 1967 study were
salvrary The p., es were clogged and our graduate
programs had not been adequately adjusted to the
needs of the time or to the enormous increase in
our subject matter No, the real weaknesses in the
1967 study can be {ound nnt so much in what we
did as in what we diwd not do We tound-ways of
speeding up the doctoral program, but ve ‘never
asked ourselves if in ats current form it were worth
speeding up We asked questions of efficiency, but
not of svalidity We assumed that_our graduate
programs, ¥f a4 Dhttle mefficent, were  basically
sound  We failed, 1n short, to engage mn ar
organized process of evaluation

Our neglect in this regard can n part be
explasned  The den_'land for our pruducts seened
to indicate that our procedaire were vahd lence
to have thrown our doctorzl work as a whole into
question at a “ime when only n.ore graduates
scemed to be needed would have seemed an act of
caprice, even folly like teanng dowa {, & gar when
all 1t seems to need 1s an adjustment of fhe t:mer
Furthermore, 1t can be ~rgued that some evalua-
tion d.wd take place There was some discussion, for
example, of the usefulness of foreign anguage
examinations, of the comprehensive examinaaons,
o' the dissertation. The final oral drew so much
fire that the_ study’s recommendatior was to
throw 1t out

turthermore. certain items on the questionnarre
ehated vhat by courtesy might be calic d evalua-
tions Throurh the responses to these. for exam-
ple. we leon d that the great maonty of the
vharmen and graduate professors placed high value
on foregn language exannations though most of
them seldon. read anything in the ianguages m
which thev were once examnned, and though they

!
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rerely gave assngnmcnts\;m toreign language texts.
iney abo placed high value on the comprehensive
examination theugh 377 wanted to increasd its
scope. 5% to reduce Ms.scope, and 6% to
ehiminate v+ altogether .

The responses of recsnt recipients of the degree
were not much mc = iluminating They indicated
that a whopping 83% of the recent recipients
believed that the examination had beer valuable,
" that two-thirds of them Jlooked back on the
research for their dlssertatiéns as being “exciting
and absorbing,” and that S6% of them were ven
willing to treasure memories ¢f their final oral In
ranking the vanious aspects of their programs in
mmpcrtance. however, they put their courses first,
independent study second, und *'.e dissertation

thud Among their com»'unts, the language exam- .

inations were an easv winner, courses second, and
the Old English requrement third The compre-
hensive examination and the history of the lan-
guage requirement finished just out of the money
It was comforting, of course. to recewve the
equivalent ot at least a bronze medal from our
former students. But as more than one cynic
pointed out, asking those who had successfully
completed the program whether they approved it
was like asking nullionaires whethef they approve
of the caprtalistic system

No. however much we may try, we cannot
honestly conclude that the study Lf 1967 resulted
in the kird of searching analysis or evaluation that
would have made it a Jandmark 1n the history of
the profession We bandied about such words as
“valuabie™ and “‘useful”™ without first agreeing on
our standards for value and usefulness We ground-
ed our discussions in the immediate nced for more
college teachers, rot in the continuing needs of
society for information and perspective and vision

Let me try to be more sperific about th-se
pasic hmitations of the 1967 study not because 1
want to belabor the study unduly, but because
reflections” on 1ts himitations may suggest oppor-
umties for these meetings in Auc.z In my
apinton there were three major areas 1in which we
especially falled i 1967 to scrutinuze carefully
enough our traming of what we were pleased to
call our “promising young scholar-teacners ** Qne
of tuese concerned the:r tramming as teachers, the
other two thelr training as s¢ cuars By means of
a short Sccratie dialogue | should hke to suggest a
sample hipe of questioning 1n each area that nught

/

have ben explored mn the 1967 regional mectings

but never was

. Wuh respect <to our obhigation to develop
capable collgge teachers we contented ourselves, as
vou already Know, with recommendmng ihat there

0y,
1
bow &V

be lumited but supervised teaching in the second -
and third years of & »'udent's graduate study,
There was no atrempt to connect this .aining
with the do.toral prograsn as such, We never asked
ourselves such primary que\;tlons as the tollowing.
My homemadc Socrates speaks first

s ‘f
Su you Enghsir professors believe that
soviety needs many nore collége teachers
ot Lnglish?

Socr

Prof  Yes, they are in great demand

Socr  And they get their tormal traiming in your
graduate programs”? .
Yes

What do yow tram a Ph D candidate n
English to teach?

Prot

Scer

Prot wnting, tnglst and American

. and the Enghsh ianguage

P.amaniy
literature

Socr  And how do you tran hum to teach these

sithjects”

Prof By helping him to leart the nature and
history of Fnghsh and Amertcan literature
and a hittle about fhe nature and history of

the ianvuage -

;
s 0w do not help the vandisate to mmprove
s writine and leara about the nature ot
wriing”

Socr

*
Ne He way supposed te do those things
when he was a tresiiman 1n college

Prof

But >ou do tram’ this candidate to teach
thse three subjects though you ighore the
theory and practice of one of them”

hocr

Tramn him to teach? Well.'not exactly You
see we rather assume :hat he will be able
to teach after he has sat in our classes, and
has waught several sections i our freshman
program

Prof

AL, so you senior professors of English
join with these young candidates in teach-
ing treshméen so that you can be sure that
the candidates are excellently tramned as
teac,ors?

No, of course not. We leaye freshman
Fnglish to a supervisop who scems to like
that sort ot thing We think he i probably
trainirg our Ph.D. candidates quite well.

Scer

Prof.

But vv0 don’t know °that he. s trom
pei nal observation”

N

Socr

Pro!

Soosinee vou don't know that he s, you
test thew candidates on therr ability to
B teach betore granting them their degrees”?

Socr

Prop  No Assad we sort oi abume that

14



Sucr I short, you are mar.taning that socen

should support you because you turn out

teachers of wrrimg and literature and lan-

- guage but you neither help to tram them
to teach tiese subjects nor do you test
them to see whetner they an teach thew
subjects )

Prot Now lodk here

Such 2 hLne of questicming. or som:'mmg
sumtlar to at, was never part ot the 1967 study.
There never was any suggesticn, in my hearing a:
least, that the preparation ot our candidates as
teachers nught properly be integrated with their
preparation as scholars, that the comprehensive
examination nught appropriately require the candi-
date 12 devise a thodel course, or dlver a lecture.
o andicate the cntwal approaches that might be
most prorinsmg’m teaching, say, Huckleberrv Finn
to sophomores, or to lead a discussion of under-
graduates In short, we shid around a'rost every-
Jhing that might have made the 1967 onferences
histonic for the teaching of college English,

We shd.around almost everything that would
have made 1t histonic for research 1n English toe-
We never asked really searching questions about
either the comprehensive ey rmuination or the dis-

sertation  Such as these, for example, on the
examination
Socr  So your PhiD i Fnghish pla,s a usetul

role’ in society as a scholar oy well as a
teacher N

¢
& e

Prof Yes

Socr  What does e do as a scholar?

A great many things  He recovers lost
nformation  He develops and evaluates
evidence. He rgasons caretully from tested
piemses to copelusions, He restores teats
to the author™ last mtentions, He¥compiles
creterence works of all kinas He uwes g
variety ot crtical approachies noanterpret-
mny and evaluating literary -works, He wntes
criieal brographies.and Iiterary histories

Prof

These all seem hke ditfieult but valuable
tednniques You tramm the Ph D candidate
so that he develops cach ot these tech-
niques” -

Socr

FProf Yes

Socr How do youtram am

Prof  Paonapally, we hate am take ¢ s2riety ot
period and genre counset and semnars n

Faghsh and Amerncan Iiterature :

Socr And us g result ot faking these courses he

learns ol o 2 fechmques or skills you

S

have just named”
O
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Prot Well, we can’t be sure, but he  certainly

geds expoed 1o many of them.

Soor But you e¢an’t be sute that all of your
YPh D wandidates tearn all of these scholarly
technsques through their courses and sep

.. nars? , U

Prof No. B K

cocr 8o to ake sure that ail of your candidates
have developed these skills before you
graduate” them, you test fheir proficiency

} in what you call a prehimsnary or compre=

s hiensive examination?

Prof  No. At least not altogether

Socr. Thistis surprising What do you test the

£ candidate tor on this long exanunation?

N -

Prof.  Pomdnly tor his knowledge of Enghish and
American iiterature,

Socr  His knowledge of theso hiteratures? But

fou said that as a scholar he 1s usetul

because he can discover and evaluate evi-

: dence, restoge texts to their author’s Jast |

* infentions, use a vanety of cntcal ap-

proaches, and. all those other skills you
mentioned. l

4

Yes, but we'te also interested in discover-
ing the breadth and accuracy of his read-
ing. In some departments we test him over
as many as nige periods ot English and
Amernican literature. We want to know
whether he has read so well *hat he can
recall fuacts about important works from
Beowuldf to Herzog.

Prof

You tst hus recalt beeanse recall wall be
very mmportant when he later v -*tos artides
and books tor pubheatien”? -

Socr

Srof - Oh no A scholar would be foolhardy to
depend upon his memory when he 18

writing tor publication

l?m 15 very cénlu\mg. You test the young
scholar tor a skill that he will not use but
do not test ham Jor alt ot the techmgues or
skills that he_will use’

Socr

Prof . Well, not qurte 1 sand that w hope he’ll
y  develop most of these other skalls in s
v dlasses apd senitnars

In short, then, you are telhng me that
society  should support you because you
tram hoaly skatled scholars, but you are
not sure that<all of your Ph.D. candidates
are tramned, in.all of the scholarly skalls and
ver tost them oanly tor a skl that, once
praduated, they would « tocthardy to use.

Socr

Pr.;  Now 1wk here . “

Merdrawn® Maybe wut 1 hope you wiil admat
taat 1t contatns one hine of questtoning that any

’ .



figorous study ot oar 1) program 15 obhgated
to pursue 1 hedard lterglly no one at the 1967
meetings suggest that there mght be something
inconsistent 1n the nature of our examinat on:

I now turn to the dissertation; and because of
its particular relevar - tor these meetings 1 shall
spend 1ore time orn it than | have on either
teacher frammimmg or the comprehensive examina-
tions )

As ot did with other aspects of the doctoral
program the 1967 study, | am afraid, examined
the dissertation pnimanly to see whether work on
1t could be speeded up without substantial loss in
the training of the cankdate The gquestionnaire
contained ten items on the dissertation. almost all
of themy directed to recent recipents of the
degree and  almost all of them inconsequenti.:
exvept as they revealed anetficient use of time,
The ttems deait with the length ot the dissertation,
the i.dwons tor selecting the area, the source for
the specific sub ¢ts, the relative suceess “'with the
first subject selected, assistance given by directors,
and. in retrospect the attitude toward the research
required  Departruent chairmen, graduate profes-
sors. and recent recipients were all asked for thewr
attitudes toward substitutions for the traditional
dissertation  Only the graduate professors were
permitted a judgment involving the quahity of the
dissertation itself How did they evaluate the
dissertations  they had recently read? In tuar
answers, a5 Don Cameron Allen observed. they
“more or less rushed to the satety of the nuddle ™
they remembered shout 1077 as beng substantial
wontnibutions to scholarship and criticism shghtly
less than 1077 as heing of ne value. and all ot the
othery as being zfﬁ‘rcly s0-s0  From the questio:-
naires and the regional discussions two 1 com-
menddations emerged  ore, tho. the dissertation
should be of such scope tuat 1t could be com-
pleted within wwelve months of full-ttme study,
and two, that it mught be c¢ither 3 monograph or a
group ot related essays

lhe falure to tackle the problem of the yuality
or significance of the scholarship we sponsor in our
graduate programs was, as [ look back on it now,
one of the ¢ tatest dosappointutents of the 1967
study It s a tarlure that 1s hard to acconnt for,
tou, sinee standards for scholarship were ap 1ssue
then, job shortage or no job shortage

i for no other reason, 1t wds an wssue because
standards were beconing more and more uncertan
as the historcally orienjed dissertation gave way
to cnitical studies, The expre aon “contnibution to
knowledge well as a cniterton of excel-
fence and still does tor the pape  reporting lost
or torgotten or oy rlecoked historeal facts tenden-

served
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ctes, influences, and e like Bur such sub)e\c'is
wele frying up in 1Y67, they're 1 shorte, supply
today, and may be dlmost extinct after ten more
years and at least ten :.ousand more dissertations
There 15 only so much to be learned about
Shakespeare’s  quartos, Melvallg's antics in the
South Seas, and Emerson’s debt to Carlyle. How
completely «rudzen's gsre having to scrounge for
topics 1n areas other than literary history became
evident to me agawn th.s past fall. Gf the first sixty
lettere of appl.cation | recewved, seven ieported
dissertation topics cleurly n the area of hteraiy
history, two were in hinguistics, three in editing,
four 1n anterdisciphinary areas, and forty-four in
Iiterary cniticsm of one kind or another, Can all
of these be considered '« ontributions to knowl-
edge ' Since the term s disappeanng from our
catalogues there must be some sient agreement
among us that they cwmnot What. then, gre our
cniterta for excellence”? Is ingenuity enough” (A
demonstration, for example, that all of the impor-
tant eveats in fhc Ambassadors oceur on Christian
holidays ) Is any new ‘nterpretation enough” (An
argument, for example, that Mark Twain's best
work began .n 1897 with { ollowing the Equator )
Is a gesture toward the interdisc.nlinary enough?
(A Freudian jnterpretation of three Shakespearean
plays, for example. by = student who hnows Freud
only by the popular clihes.)

{€ 1t was unfortunate that we di:d not consider
in detatl the quality of our dissertat:ons in 1967,
1t was even more unfortunate, it seems to me, that
we did not rase the issue of the purpose or
val.dity of the dissertation. Is 1ty basic purpose to
tramn graduawe studen’s in scholarly techniques®
Not pnimanly, since tffey can .earn those through
weminar papers Is 1t to train graduate students to
prepare ¢+ write a book-length study? Apparently
not Even m 1967 we felt that a group of related
essays might serve instead of a monograph Is its
purpose to add to knowledge or understanding” If
so, whose knowledge or whose understanding?
Whom i the .andidate addressing in this tedious
effort that leaves his face ashen and his hair gray
before its time”

Are  we training toe student to wrnite 1n a
vacuum” If so, we are destroymg his hope of
usefulness, his prnide in himself as a responsible
human being. Are we traimng him to write for us?
It so. we are more sel! serving and presumptuous
than cur worst entics Jdaim that we are Are we
traming thm to wiite for scholars present and
swholars future” 1 4re encouraging an
elitism that society mday not be willing to tolerate
indefinitely  O1 should we be training the graduate
student to write tor the public at large as well as

oo we
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tor his comnuttee and others i his tield? The dea
Iy ontriguing A sense tor this larger audience might
give the student o greater teehing of prrpose, at
woukd hink our activities with public concerns, and
1t might even result in considerably better wniting

Let me pursue this subject of our relation with
the public « bit turther Fuvenn 1967, despite the
demand tor our graduates, we were not the
public’s darlings [hey tolerated us not because we
are teachers and scholars of hiterature but because
they though? we taught dear and usetul writing
They stll do You hvow what happens when you
are ntroduced as g protessor of Faglish Sonreone
vanably  roadrhs that he'l! have 1o wateh his
gramnuar Who ever osks what 15 new 1in Victoran
literature, or how your s« on lraherne 18
comag glong, or even what resedryh you're en-
gaged ' AL the last meeting of the MMLA, Bill
Sthaeter put 1t ever muore devastatingly [t is not
¢ malter of our buaving a pad unage or an
Imaccurate imgge,” he said, “the problem s that at
present we do not even make g reflection How
cdn we talk aboui, mudh less meet, our oblrgations
to soctety when sodrety harely Anows we exist’™
Thete s only one steotement n the whole Alien
report that bears on our relations to soclety as o
whaele It goes vh way  Can the curneulum for
the doctorate i | aglhsh be shorn of its unrealistic
aeeretions and into o serviceable ana
unttormiv - admunistered  procedure  sensibly  ad-
justed in all s requirements to the puablic obliga-
tions of the protession of this century ™ That s
all [t should have b oen the heart o the eptire
\tl.fdy

To the MMILA
Mmor, asaistant to the supermtendent of  the
tretrort pubhic whool system, sent 4 paper
which she argued impiessively that what concerns
souety most deeply taday s ity own survt 1
supports what at behieves will he'n gt to survive, it
will cut ott support trom what o thinks wilt not
help ot to survive We can talk unendingly among
ourselves  about  our “the erernal
vertties™ or *literature as the entionm ot lite™ or
‘the unpersal and omaipresent Tieed for humane
letters,” but unless we wan tramslate these diches
nto mmuhlng that societs teels s amportant o o1
its survival t)j) dt least the guahity of that survi-
val we may well torfat sovety < support fhere
dre omunous signs that this may be happening

Note that the Congress revently crested an
Ottice of Tecbnological Assessrienit to ool as
watchdog on satiti Note that the
Othiee of F ducation nolonger supports research in
hterature Note how ncreasingly caretul the NEH
has become with respect to the prop oot sup-

concertesd

same meeting Moy Dojores

woneern for

research

ports Mot how many of us in state umversities
have had to justity vurselves as teachers befere we
vdn recenve gllocations tor research leaves, Note
the démand for behavioral obgectives now creeping
upward to the college level Note the new empha-
sty op aceountability with ats attendant emphasis
on quantitication Note how the center for deci-
s=on-making 1S moving outside the university to
untons, legislatures, and educational commussions
Note the drop in the last six years in public
conhdence in our educatione! leaders from 6197 to
330 Note the continning antipathy for the college
protessor, especially a professor 1n the humanities,
45 4 fat cat luding behind his cloak of tenure and
saerificang hus students for the sake of his articles
and books A colleague of mine, recently attending
& meeting of parents “of lowa undergraduates in
Ottumwa, came away unnerved by the attachs on
the umversity Those jarents only partially knew
what we are about, and what they knew they
didn’t hke Yet lowa in the past has been generous
to higher education '

Now, I'm not here primarnily t»> deln:: a
reremiad And | don't think that our protession 18
soing down the drain tomorrow, But 1 uo thmk
that over the long haul ahead there 1y 4 real threat
tro our futuge as scholars, and mavbe even as
weachiers, unless we can more expliatly relate Qur
detivities to soclety’s hasic concerns for the nature
and quahty of its survival Scienti-*s have under-

ood the need to do this That 1s wiy they wnte
not only for their saer 7 journals bnt also for
Saence, Saentthe Americen, Psvihology  Today,
Sid a4 vanety of othere journals pubhshed for
laymen Bl Schaeter’s adea of a4 journal for
laymen in owr field  un't be too strongly sup-
portest But the thousands of dissertations being
produced every year ofter an even more promising
means of relating to the public vvon whom we
depend Why shouldn’t we encourage our studs s
to wrnte not ouly for theimpeers but abe  ar
laymen™ Why shouldn’t they be envonraged, muay-
be even requred, to write up daspedts of thewr work
tor the Sunday New York Zimes or the st D oun
P'os Dispatch or any oth r responshle publication
read by lavemen’ I oonly 4 small proportion ot
therr offorts get published, the pubhe would at
least to that exdent be better intormed ot who e
dre and what we're domng Moreover. nothing, |
submitt, would be more “hkely to discourage 4
student trom o wrnting a tnivial dissertetion than the
threat of having to subnnt part of 1t to the publi

Agan, T let imy poor-man’s Socrdates tahe over
But this will be the last time because, asTou will
see, he s beginning (o get out of hand

L S
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So you consider the dissertaton as the
capstone of your doctoral program?

Yes
And you spend much ot vour time directs
ing students who are wntime disertavens”?

Yes

And you do this because you think the
tume 5 usetully spent”?

Yes
How many of your students engage in
impaitant  scholarship after they recetve

their doctorates”

Almast all of them ot something pub-

hishied

No. You mpunderstand me How muany of
them will become reaily productive schol-
ars, producing, that s, one or two books
beyond thewr d_w‘»cmuom’

Well, 1t you put 1t that way, maybe about
ten percent

Ten percent! And you spend all of this
tme and eftort on dissertations though
alnety percent of your graduates will nct
be really productive scholars Why wo you
eontinue this strange madness?

Because the Ph D wouldn't be a scholarly
degree 1f there weren't a dissertation,

But how «<an 1t be a scholarly degrec if
ninety per cent of those who hold it are
not productive scholars? Did you ever
think of allowing 1t to relate when de-
strable to what the ninety percent pre-
sumably will do, namely teaching?

Nu, we're not intetested 1n pedagogy.
That's tor Colteges of Fducation. Besides,

the dissertation as 16 s 5 a good exercise,

tt tramns the  nd, it gives the candidate an
appreciation ot his descipline

Ah, you have evidence for these splendid
assertions?

No We tiunk thev're all seltevideay,

The color in your tace tells me that y.u
know that they are not self-evident But let
us assume that 1n you? headstrong way you
will continue to force this huge exercise on
students, most of whomn will never indulge
in such an cxercise again If the disserta-
tion 1s not to ve of any proven use to the
writer, what contnbytion will 1t make to
the general vood?

I don't understand
To what use v a dissertation put?

Well, other, scholars may refer to 1t once 1
Sometimes some ob the fimdings

)

are wed In class lectures. If the man’s
lucky he will get some of 1t printed in

scholarly  journals 2nd  university press
books

Socr And whe will read these journals and
books?

Prof  Other scholars mostly

Socr Al other scholars”?

Prof  No Just some of those in the same field

Socr  Thie 1s unbelievable. You are telling me
that you spend afl of this time traiming the
young scholar to wnte a dissertation just
so that if he's lucky, he'll get something
printeu “or other scholars n the field’

Prof  More or less, yes.

-

Socr  And you don't care whether or not he
shares his discovertes and insights, such as
they arc, with society at large? I would
think that se would want to feel that he is
doing something tor the general good.

Prof  Soctety at large doesn't care about what he
1s domng, and probably wouldn't under-
stand.

Socr  Have you ever tned to sce whether they
would care of understand”? *

[

Prof  Not really. They're a bunch of philistines,

Socr  But you expect this bunch of philistines, as
you call them, to pay your salary for
training scholars who will 1ignore them and
add nothing, s¢ far as they know, to the
nature and quality of t..cir lives?

Prof  Now <ee here!

* I hope that the matn thrus! of these remarks 1s
clear | am urging that we test eveiy aspect of our
doctoral programs for its validity, including such

* time-honored features as the comprehensive exam-
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ination and the dissertation I am not arguing that
training 1n research 15 largely beside the point for
the unajority of our doctorai candidates. On the
contrary, ‘I believe that such traiming needs to be
sharpened and extended. It shou.s be training in
research, though, and not il memonzing, It should
be training for teaching as well as publication.
Better tnan wé do now, we should undertake to
persuade our doctoral candidates that research 1.
at the”heart of evervtiung they will do profes-
sionally They should lsave ovur ha}ls copvinced
that careful research is prerequisite not only to the
historical and c¢ritical essay but also to the well-
conztr cted course, the classroom lecture or dis-
cusston. and’ statements for the genera! public
Research, in short, 15 to be thexr continuing
business, thodgh the results of if may and should
tak= many forms for many liences



3

I have wandered trom the 1967 study, but
enly to indicate that many of the primary ques-
tions and 1ssues were not raised 4t that time
Witnwn a4 narrow range and for ats own day, the

study was 4 usetul undertaking. There 18 no
mistake about that. But its day was brief, and its
full usetulness, therefore, short wed Much re=
mainsy to be done

THE MYTH OF RELEVANCY AND THE TRADITIONAL- DISCIPLINES

-
<

FHEY TELL MLE that relevancy s a dead herse, |
shall therefore not have to beat 1t to death

While relevancy was still ahive and 1t must
have been unti quite recently 1ts signal service to
our profession was to challenge the ongmns, the
legitimacy, the procedures, and the usefulness of
the tradittonal disciphines in literary scholarship
The general thesis of the Relevantines, whose
attention was directed exclusively to the hiterature,
the culture; and the problems of our own time,
was that any complex of activities beaning upon
the past and using methods coming out of, the past
must necessanily be discouraged, if not abandoned.
As a secondary thesis, they held that contempo-
rary concerns were 1n their nature so different
from any of thuse with which the intellectual
community had previously contended that only
new and revolutionary disciplines could provide
solutions

| say “signal service” without irony, without
hitterness, surely without contempt for through-
out the profession we needed the chalienge to our
complacency aboat what we were domg and how
we were doing it, we needed the jolt and 1t was a
jott that would make us ask of oursclves many
questions that we should have asked iong since.
Something hike a century had gone by since the
professton began developing the scholarly tech-
nigues that were to be its way to hnowledge and
understanding We were certain that, in our time,
those techniques had reached a point of perfection
never hefore attained 1 think that we were

probably night about that. But we also assumed,’

warefessly and comfortably, that because the state
of knowlédge had reached an apex, cach one of
us, 1 his personal departmental activity, was
performing at the very top of the professional
potential | think that we may have been wrong
about that When mcethods become departmental-
wed, institutionahized, democratized, programmed,
the dream of perfection tends to become lost or
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obscured. and as the decades slip by, the rationale
and the justificat.on lose ther force and are
replaced by tired habits and unthinking routines.

I shall be speaking today about the nature of
the traditional disciplines of hterary scholarship,
about their present status in the profession, about
their usefulness 1n both old and new fields of
study, and about the ways in which they can best
obtain their proper emphasis 1n the Ph D. program
in literature -

I suppose that I should say first what | mean
by the ‘traditional disciphines.” Naturally, they
fall into two categones. the disciplines of literary
history and the disciphines,of hiterary cniticism. By
the disciplires of hterary history | designate all
those methods and forms of knowledge which give
us the texts we want to read, the languages we
need to read them, the explanations of historical
backgrounds and allusions, insights into Iiterary
conventions and foims in a word, the procedures
by which we bring a text to a level of proper
comprehensibiity for the modern reader. In the
disciplines of hterary criticssm [ include all those
ways of reading hterary texts as works of hterary
art with a view to understanding them fully and
appropniately, to gvaluating and judging therr
artistic mert

Fortunately for us all (and this is almost
exclusively a contribution of the Englsh and
American schools of hiterary study), both lterary
criticism and literary history are now considered
legitimate branches of “research’™ hoth mn a Ph.D.
program and tn a scholarly career. This was not
always the case [If hterary criticisin has recently
gained ts droit de cité, 1t 1s because we have
raned 1t to the levei and the digmty of a
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disciphine  traditional or no We have insisted tand
Pinclude i the “we™ a vaniery of schools and
tendencies) that cnticsm have ity fi 1 philosophi-
cdl bases, its proper methods, 1ts techmiques ot
reading and judgment, we have wished, in 4 word,
that 1t should substitute discipline for impression-
1sm, reason tor the instinctive response, analysis
and organized discourse for the obuter dictunt.

In a strange but peptectly understandable way,
Iterary cniticism in our times was an outgrowth of
our congcern with literary history As we pursued
the historical inquiry, we asked increasingly “But
why all this attention to texts, why all this labor
over allusions and reterences, why this search for
the tradition and the convention”” Th> answer
“The better to understand the workh ™ It was
obvicus that the answer was anbiguous, .f not
unsdatisfactory  For “understanding” on a purely
historical basis was not whdat many  histotical
scholars wanted, they wanted. besides, the kind of
understanding that might lead to an enhanced
enjoymeni of works and abiity to judge and
evaluate them Thus they needed to develop
another branch of humanistic inquiry we may
tentatively call 1t aesthetics which would enable
them to mdve from historical into cntical tech-
niques, into the areas of “reading.,”™ “discovery,”
and “apprectation

I emphasize the close affiliation between hter-
ary history and lhterary cnticism because | wish to
stress one essential fact both are fundamentally
“literary™ {(having to do with letters) and both are
fundamentally humanistic {(using the arts and the
methods of the humanities) In this sense, botn
belong to the central tradition of studies 1n
hterature and the related humanistic areas They
are thus our business We can do them better than
anybody else, and it may be that nobody else can
do them at all. They are what we “'profess,” and
we are true professionals when we practice them
with maximum competency

Those who worsihip relevancy would have us do
other things things for which we are 1l equipped
Gf at all) and in which we can at best achieve
amateur status Let me put it this way although
we are not told to what relevant things are
elevant, the imphicit supposition 1s that they are
relevant to the problems and preoccupations of
cur own times, to what one of iny colleagues calls
the “intellectual needs™ of our children, to what
tould seem to be the social needs of the man 1n

twentieth-certury street Since this relevancy
essenuially a social or societal one, several
corollary suppositions follow that any object of
study dating trom an earber century 1» useless and
umnteresting (unless we can find in it a miraculous

‘.

prophecy of our times), that any mode of study

which does not employ the methods and techs
mques of the social sciences 1s vain and misguided,

that any conclusions which do not contnbute
immediately to the mmprovement of the human
condition had best be left unconcluded We in the
hiterary profession should therefore study only the
most contemporary of conteinporary hterary docu-
ments, we should use only the approaches of
psychiatry, anthropology. economics, and politics,
and we should seek the answer to only one
question “How does this work reveal our society,
represent our society, improve our society?””

I admit the interest and the importance of this
question (which 1s really three questions), I admit
the appropriateness of these approaches for pro-
fessionals in the sciences named who wish, 1n their
nvestigations, to add the documents of literature
to the documents of hfe, | even admit that there
15 a place, within literary study atself, for the
study of twentieth-century hterature. But I resist
the implication that these are the qusstions and
these the methods with which the literary scholar
should be exclusively or even primanily concerned,
and the further demand that all times prior to our
own, along with their works. should be abandoned
and wvilified.

In the same way, I should insist-and this time
positively - that the ‘‘traditional disciplines™ of
literary scholarship, those which have always been
our very own, are as essential to guahfied work on
modern texts as they are to the study of the
ancient and ‘‘irrelevant” masterpieces. They are
disciphnes—and by a disciphne I mean a body of
rules or methods with which one operates upon
the subject materials, their beauty as such 1 that
they may be applied umversally to their specific
objects, without distinction of time and place, and
with only such modificatians as the changing habits
of wnting and trans:utting texts night demand. It
is for this reason that they should have and must
have the«wr place in the tramning of the doctoral
candidate, without them he cannot hope to reahee
a fully satisfying career as a practicing scholar on
the highest professional level.

The most ancient and revered of the disciphines
used in hiterary scholarship 1s the one that used to
be kuwown, and may stil be known, as ‘“philo-
logy™", 1t goes back at least as far as the humanistic
period At that time, at the beginnings of the
modern scholarly enterprise, the philologist needed
to resolve questions of language and text in order
to give the world proper first editions of the
Greck and Latin classics. Johannes Laseans did so
in his princeps of Arnistotle’s Poetics, apparently in
4 brilllant way We tend now to think of this as a
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procedure most useful for early tex 2 Song of
Roland or Chaucer. We practice it, & ver, when
we work on Finnegan'’s Wake or on Ezra Pound’s
Cantos Textual cnticism is a refated art, it aims to
give us, for a given work, the best possible edition
derived from all available manuscnpts or printed
tooks. Again, the humanists worhcd hard and weli
at 1t, early in the eighteenth century, LeDuchat
produced his cntical edition of Rabelais, and since
then a legion of scholars has refined the pertinent
techniques to a point where we now have first-rate
editions of many, many texts We do not have
them, strangely enough, for some of the greatest
of modern wnters. for Proust, for Rimbaud and
Mallarmé, maybe even for Baudelaire.

Paleography and codicology, if only because of
their barbarous-sounding names, would seem to
send us back to those barbarous times when old
men wrote old ‘“‘hands” on vellum or parchment
Indeed, the two disciplines developed in connec-
tion with the study of the earltest medieval
manuscripts of the ancient classical texts; the
modern hterary scholar began t¢ apply them to
the earliest documents of the modern literatures. |
should like“to suggest that training in handwriting
and in the physical analysis of manuscripts, while
it may well take place in the medieval semnar,
may prove to be indispensable for Balzac’s much-
revised proof sheets, for the lttle bundles of
scraps of paper that contain Pascal's Pensées, for
Melvilie’s novels, for Proust’s correspondence. The
related art of descriptive bibliography (or the
study of the physical characteristics of the printed
Book) has been practiced exclusively in the anglo-
Saxon countmes. It was used onginally on the
editions of Shakespeare and other early wnters,
but 18 now apphed increasingly to Englsh and
American works of other periods, 1t needs desper-

" ately to be practiced tn all the other modern
iteratures. 1 imagine that such study, brought to
bear on the primary editions of A la recherche du
temps perdu, might clanfy our infarmation about
the publication of #he work and might enable us
to work, at long last, toward a proper critical text.

When we move away from manuscripts and
editions and into the central problem of the texts
they contain, we find again that there are a
number of historical disciplines whose mmtial use
was related to the first centunies of the modern
iteratures but which might well be exploited even
for contemporary v ~rks. A good example would
be the study of literary conventions, one which
has ranged, 1n former times, from the conventions
of formulaic repetition in the Poema de mwo Cid,
to the conventions of the fenznne in the poetry of
the dolce stil ruovo, to those of organization in

-all

seventeenth century French drama, to those of the
French sonnet down through the nineteenth cen-
tury. Since even the most ‘“‘unconventional” of
literary pieces grows out of recogmzed traditions,
should we not investigate the possibility that such
works as Beckett's Waiting for GGodot and Camus’s
La Peste might be illuminated through an under-
standing of the conventions from which they
spring? We have all learned a great deal, zlong
another line, by clarifying historical allusions and
historical backgrounds for such masterpieces as La
Princesse de Cleves and King Lear. Why should not
the same kind of clanfication result from a similar
study of much of Apollinaire’s poetry, based as it
is 1n recent history and current social forms? Or of
many of Baudelaire's poems, alluding as they do
to historical events that he found useful for the
building of the passion or the argument? We have
learned to read Joyce's Ulysses as a
complex allusion to Homer’s Odyssey, and 1n so
doing we have learned how to read Joyce's
Ulysses. It might be equally instructive for us to
pursue the literary allusions that have given sub-
stance and sense to so many other modern works.

I mean to insist, in sum, that the various
disciplinary orientations of hterary scholarship,
regardless of the specific matters or periods with
which they may orginally have been associated,
have that kind of wide-ranging applicabiity which
is inherent in all disciplines The fact that we have
ourselves learned them 1n a course on Beowulf or
on the Nibelungenlied does not mean that we
cannot use them on other works, no matter how
distant 1n time or pace. From this circumstance
we may derive a lesson for our teadhing and for
our planning in the Ph.D), program. Whatever the
stated subject matter of a course, we will make 1t
more universally and more permanently useful to
the student if we emphasize the disciplines in-
volved in the study of the materials rather than
the materials themselves. We never know, and the
student never knows, into what areas a career-1n
research may lead him. We must provide hym with
the disciplines that he will need wherever he goes.
If we do so, we will have given hun an education.

An orentation of our programs toward the
disciplines rather than toward the subjects is
demandea i an cven more urgent way in the
teaching of critical approaches to literature For

there is no proper “reading’’ without firm tech-

niques of reading, and there is no proper “‘crniti-
cism” without, principles of criticism. Techmques
and principles] moreover, are even harder for the
student to acquire than are the hirtorical disci-
plines of which | have been speaking. There are
many manuals that he may consult on paleogra-

~
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phy or historical method, there are few places to
which he '’ can go to learn the steps and the
procedures for reading a given poem n 4 given
mode Reading tn this sense 1s a habit, acquired
over long periods of time and necessitating consid-
erable help from the teacher Researck in reading
and cnticisin -just like that in historical scholar-
ship consists 1n  the acquisiiion of educated
habits and 1n the application of those habits to
particular text§ (It should be apparent that I do
not limit the term “‘research™ to the piling up and
the filling 1n ot innumerable factual fiches ) The
main difference between the two is that research
of a histoncal nature requires a certain number of
mechanical or matenal operations, whereas critical
research 1s purely intellectual and therefore even
more difficult

The reading of poetic texts 15 a consecrated
discipline that goes back almost as far as literature
tselt The Greeks and the Alexandnans and the
Romans practiced 1t, the medieval scholast and
the Renaissance humanist practiced 1t. the neoclas-
sical anstarch and the nineteenth century cntic
practiced 1t But each of these, 1¥n his time, read
and evaluated poems in a distinct way, working in
the traditions on which he had been raiscd. When
Donatus read Terence'’s comnedies, he sought to
classify each comedy according to type, to clanfy
the plot and the characters, to derwve the appropri-
ate moral sententiae, above all to give a full
philological commentary Voltaire, when he read
Corneille. remarked on the degree to which the
ohservance of the rules made an individual tragedy
“regular.,” he appued his cntena of vensimihitude
and nterest, and most of all he chastised the
grammar, syntax, and usage of the poet. When
Balzac reads Stendhal's Chartreuse de Parme, he
gives, along with an endless summary, his opinions
on the lack of unmity in the work, on the
excellence of the portraits (some of which resem-
ble contemporary figures), “‘on the accuracy of
Stendhal’s representation of the itahan character
and ot Irallan life, he adds the customary stric-
tures on the weaknesses 1n the style. Each one of
these readings presupposes an aesthetic posit wn
(however rudimentary), a method of analysis, wnd
a method of presentation.

There are several ways in whick the traditon of
practical ‘iterary criticism may be made to help
form the critical habits of our ~'udents, If we read
with them the readings of Donatus or Voltaire or
Balzac. insisting that they themselves discover
what the acsthetic presuppositions were, how the
analysis was m*de and presented. we will not only
exercise them 1n the art of reading criticism, we
will also bring to their awareness 4 certamn numoer

of ¢ntical modes or posstbilities As such readings
muitiply, the student will gradually fil in his
notions about what kinds ofcriticism have been
practiced {and therefore may be practiceuy, about
the groups or types into which they fall, about the
powers and the limitations of each type. If, then,
we dssociate the reading of “readings” with the
reading of the uniginal poetic works to which they
refer, we may discover with the student which
aspects of each work were properly emphasized,
which neglected by the critic. We may initiate
him, 1n a word, into the disciphnes of the reading
of criticism and the reading of works.

Nesther of these procedures will be successfully
taught, however, unless accompanied by an induc-
tion 1nto’ poetic theory itself. For since the reading
of ‘‘readings’” and the reading of texts depends
upon the asking of appropriate guestions, 1t will
be random and uneconomical unless those ques-
tions spring from a theory of literary art. | fear
that the theory of literature (or poetic theory) has
not been a traditional discipline in our Ph.D. pro-
grams, but I am convinced that it may be denved,
at least 1n part, from forms of teaching that have
long been honored among us. Courses in the
history of cnticism have been offered for several
generations, and at thewr best they have led to
philosophical statements about the vanous theo-
retical modes. We might well regard the great
theoretical statements, from Plato to Mantain, not
merely as niuseum pieces or as historical monu-
ments, but as exemplars of the many ways in
which man has conceived of the art of poetry and
“of the possibilities for reading, understanding, and
judging ine work of art.

But even this elevation of historical pieces to
the dignity of forms wil not be sufficient.
Somewhere along the line, at some point in our
teaching and in the student’s learning, there must
be a place for serious thinking of our own about
the aesthetics of poetry-about aesthetics in gen-
eral. Aesthetics has been, for centuries, a tradi-
tional branch of learning, but it has belonged to
the philosophers rather than to the literat; They
have seen it 1n the context of the other philosoph-
ical disciplines to which 1t 15 related; we must
bring 1t into relationship with the particular art
that we expound and the works in that ari which
we teach. We must, that is, start with general
aesthetics, then mov® to poetic theory, then to the
applications of poetic theory to the analysis of
individual works. Once we have done so, the
questions that we ask about the work wili be
firmly based 1n our conception of the art; the
answers they bring will lead to a more correct
understanding and a more Just evaluation of the
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work Indeed, the better we become at asking
aesthetic questions about the poem, the more
properly wil we ask historical questions that will
bring us important intormation relevant to the
undel:e‘tandmg of the work as a work of art
Criticism will teach history how to do those things
that will serve as a preparation for the functioning
of ¢nticism

Our alliances with history and with philosophy,
with those of their traditignal disciplines that are
the inost apposite to our own special techmques,
are the proper ones tor us to make Our business
1s ¢niticisin ultimately, literary history in an inter-
medwate way If they work together properly in
our research and our teaching. we shall give our
students a nich understanding of hterary works. in
their turn, they will become good teachers and
good research scholars If we do not make cnti-
cism and “history work together properly, their
place will be taken 1n the nunds of our students
by the non-humanistic disciplines of anthropology,
sociology , political science, psychiatry, or by prop-
aganda pressures of ail colors that would divert us
to their own uscs Our own disciplines, historical

and cntical, should form in the student the
conviction that his professional goals and his
professional  methods are broadly humanste

{whether hterary or lingustic) and that excelience
In the practice of those disciplines will assure him
a satisfying professional career .

It 1v one thing (o have a tirm profestional 1deal
and g ddear conception of what our professional
J: ines should be, 1t 1ssanother to transform
ther, otk ante e stuff of a practical Ph D
program  'he individudl profegsor may sometimes
do so better thun the department, the deal
especiall, s a very persondl 4hing Should the 1deal
be lacking the lnne pmfc'ssor may find gaidance
and encouragement among his colleagues n the
department  But should the department ve adnft,
uncertain both about 1ty deals and ats disciphines,
whence will come the wnspiration and the practical
wisdom that will imvent and reqlize en eftective
program’® I posit, of coune, an extreme case.
aimost every  lhterary department that I k- =
there are some mumbers possessed of (o tugt
protessional 1dea! and 4 strong wiil to accomplish
it But I do not therk that | post an umpo ble
case, and by amagining ity exastence, [ may he' able
to suggest remedies and presentatives that might
be usetul even for the moderately etfective depart-
ment

My first suggestion of ¢ means {of insuning dug
regard tor the tfraditional disaplines concerns the

chronologicar prejudice In 4 time when depart;
ment- are becoming smaller rather than larger,
ahen students are insisting on methods and tech-
mgues rather than on information, we must alter
our notion of “toverage™ or “spread ' We must
cover not every author, period, or genre in a
given Iiterature that 1s impossible, any way -but all
the disciplines useful for the study of that htera-
ture | am not disparaging information or wide-
ranging reading. hoth fundamentai parts of a
student’s education, but } am convinced that they
can be done-perhaps should be done on the
tnitiative of the student on the basis of an
individual program that he himself lays out We
may well, if we wish, test his ,nformation and his
reading, we should not have to direct, supervise, or
teach them Instead, we shkould spend our precious
teaching time n doing for the student what he
cannot do for himself presenting the theory and
the moucs ot practical applicati:on of our essential
disciplines, both historical and critical | am sure
that many. perhaps all of us do this in separate
courses, But how .nany of us. as we plan our
departmental programs, stop to ask whether those
progrums ‘“cover’” properly the scholarly disci=
plinesy Does something different Happen in a

linary ™" way inthe course on lane Austen
than in the course on Youby Dwk? Docs the course
on bibliography do anything that was not done In
the bibliographical introduction to the study of
the eighteenth century English novel? .

What T am hoping, in effect. 1s that a program
for the Ph D will be much more than a collection
of courses representing the \sq)ecmlnes of the
professors teaching ot that it will include, on the
one hand. theoretical courses for each of the
major ' ~ciphines des.rniptive bibliography, for ex-
ample with exercnes exemphifying them, and. on
the other hand, practical or *subject matter”
courses 1n which the theories will \be apphed (as
they always must hed to specific authors or works
of periods or movements | can conceive of a smali
department of Romance 1anguages (my own, for
example) 1in which studies .n the Fiench, Itahan
and Spanish Renaissance, might be strong, in which
the historical disciplines of paleography, descrip-
tive tibhography, and textehl cnticism might be
presented theoretically either within the depart-
ment o1 elsewhere in the university . and 1n which
4 number nof monographic courses Rabelais, six=
teenth century Itahan drama. the poetry of Luis
de Leon might wittingly provide the occason tor
use of the theory on practical problems ! can also
amagine a comp’ cly “relevant’ department of

making of the departmental program tiselt it bnghsh in which all the work mught bhe doae in
should be hused on fisaaphnary rather than 4 twenticth  century  Anterian htersture ard in
)
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which, nevertheless, the. division between theoret-
tal and practical courses might be made

toreabize that while such an organmization s
highly  teasible tor the historiaal disaaplines, .t
would present many  ditfreulties tor the cntical

disciphines  Criticism ot whatever brand 15 4 com-
pletely  personal attar, no selt-respe: t'mg Criti
wotld want anybody clse to teach his.theory, nor
would he consent to appty another s aesthetws in
his own study ot works In this area, the indi-
vidudal protessor will have to be hoth theorist and
practuihtoner Moreover, it the making of a program
may be a departmental matter, the making of a
course 15 always a private matter especially if the
course s cnitical and analytical in nature That 1
the 1deal situation For nothing 1s worse for the
department and the student than the mpguition of
enitical dogmia, than the attemipt to create and
establish a monolithic enitical approach Nothing s
better tor tre student thas the excitement, the
woniusion, dnd the doubt that arise when he has
to compare, difterentiate, and evaluate the distines
tive critical positions ot his various professors
There are alwayk some professors [ suppose,
who regard any programnung on the part of their
colleagues as an minngement on their personal
rghts They are mirtaken 1t they think so. or at
best they are lacking 1n ¢ proper conception of the
very basis on which an Amencan graduate depart-
ment operates  Since iraditionally  an American
uimversity, and  with it each of s graduate
departments, 1s organized 1n a4 wix to produce the
best possible graduate education tor its students it
must expect that eqph protessor will contribute to
the cooperative educational cntcrpn'sc He wall do
50 by teaching his own courses in his own way, of
course  but as he plans and exeoutes them, he
must be concerned tor the way in which they fu
into  the dwa’mnental program, tor what he can
add to the methods ind the approaches ot the
others, tor repetittons and  deticiencies  As he
thinks of the disaphnes, wistoriaal and cnitical, he
must constanty  ask whether he himself s cledr
ahout the pa:ticular hind of “disciphinary™ training
that the student will get 1in each of his courses,
whether 1t will be dear to the student whether
the kinds cverases  that he anvents reports,
discussions  papess. problems widl demand  the
nght kind of ‘habit-fornung™ particspation from
the student, whether he himselt occupies a proper
preportion of the dass tune, leaving the rest to
the so dent tor the krd of “domg™ that makes
tor “lermng
1he disaphines we habits {he Ph D candidate
form the anes that he needs «o . otm oonly ot
he v put to work on the kinds of problems that
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he will later have” to solve o his professional
career  He will torm them n an orderly and
organized tashion only 1t the whole department
and the single professor give him the opportumty‘
to do so Programs and courses. Moreover, depart-
ment and protessor have g 1esponsibility to set a |
high standard ot excellence, to serve as model and
goal tor the student the standard sheuld be clear
and striking i the whole program. in each course,
In every problem or project, at every moment of
the student’s contact with the department

One ot the ways of setting the standard 1s the
departmental examinations required of the stu-
dent, whether they be called generals or compre-
hensives or prehimnaries | realize that in recent
times there have been some less-than-responsible
students who haye demanded the abohtion of such
exaininations tpresumably because they were old-
fashiored ways ot distinguishing ment) and that
somedless-than-responsible departments have yield-
ed to the demand To do se 15 not only to desert
4 traditiony that 1 atself wouid not be immediate-
Iy damnableé but it 1v primanly to deprive oneself
ot une of the most powertful devices for structur-
ing g student’s education Some examinations are
obviously not for saving ! think, in my own field,
of the kind that requires the student, once again,
to rush through all the available manuais 1n order |
to review, once again, the whole of French
hterature I xaminations .of that kind apparently
sull exaist We should not worry about them We
might direct our attention, instead, to the ends
that should ideally be dedlared for Ph D examina-
tions and the methods to be used for achieving
them

~One end may be ¢lear from what 1 have been
saying these examinztions will best integrate the
program 1f they, toc, are onented toward *ie
disciplines 1 think of the seminar report or the
course paper as displaying cettain techn'ques and
procedutes that cannot read:y be exanuned, of
the examination as involving the rest For the
disciphines, this means that much historical materi-
al 15 best prepared at hene or in the library,
where documents and 1 boks and’ tune are avail-
able Cnitical matenial, contranwise, mav properly
supply the coatent t r examinations {f the stu=
dent has read, caretully and analytically, a hiputed
body of works, he should be able to answer any
cnueal questions about them (Again, the asking
ot the questions will be a delicate matter Dogma?
Variant critical approaches” Professonal rivalnies? |
know that ways can be found ) A, a second end,
the exanunation nught well seek a maxture of
matters studied in Jdass, n the offical program,
ad ot works read and me “itated upon on the
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student S own )

Phe single most ette.tinve device tor pertecting,
sharpening, and apoly i the disaplines s obvious-
Vothe doctoral dissertation That v why we have
1oand that v why we must heep 1t It we are
really senious ghout the Ph D as g rescarch degree,
thee we must give the most serous consideration
possible o the natare and the exallence of the
dovctoral thesis We do not alwavs do so 1 am sure
o this trom the reading of many dissertations

deterfied Qr evep pubinhed i recent years, at a

number of, universities [ should Like #o suggest
some guidelines tor msuring the qualiy ot disserta-
.ons In the hirst place. every dissertation should
he 4 departmental, not an mdividhal, natter that
the proposal shouid be exanuned. appransed.
and approved hy the whole graduate taculty of the
department ‘There should be no hesttation ahout
caliing 1nto, question the useinlness or the feasbil=

.,

ity of the topic, even 1if the proposed director s 4,

distinguished member of the department Second-
ly. there should always be a commutiee of three
readess tor each dissertation willing to accept
;rcspawn thility  for following the work through
Csutime by outhne, chapter by ‘chapter, page by
rage This 1s the only way of assuning maximum
tarness to the student Thirdly, department and’
directors together should ask one fundamental

.

question  about any proposal und  dentand an
atirmative answar v the level of disciplined
mtetlection required by the topie really sufficient-
Iy high for the crucial exercise of the Ph.D.
prograri” Such a critenon will exclude the purely
mecha ueal prece, the impressionistic divagation,
the adventure nto tempting dareas where the
candidate had no protessional background Lastly,
the department should exert severe control over
the size of the project the time, the amoumt of
matenial, the foreseeable length.

This s my program Yor, the Ph D program It
concerns, clearly, primanly the research compo-
nent all those elements that should prepare the
candhdate for his' career as a research scholar 1t
assumes that " in order to operate on,a high
professional level the scholdr must possess an art,
and that the possession of his art will be a
consequence of his training 1n the tradittonal
disaiplines, both historical and critical. It assumes,

“furthermore, that the art sv possessed will quahfy

hint to solve problems in any area of his Iiterature,
wherever whim, accident, or the pure passion for
scholaréhip may lead hun. If they lead him mto
the realm of the relevant, well and good If they
lead him, instead, back into the lLving and hvely
past, he may find that it too has its relevancy for
himself and’fow!-hq_ist of us

)

/

TRANSEATION AND TRANSFORMATION: NEW ROLES FOR RESEARCH ;

1y

Ou survege” quel nouveau mirade
tient encor mes sens enchantes”
Ouel vaste, quel pompeuy spectacde
Frappe mes veus épouvantés”

Un nouvesu monde vient d'écdore

[ 'umvers se.retorm encore

dans les abimes du chaos

ef pour réparer sgs runes,

Je vais des demeures divines Y
descendre ua peuple de heros

{a

Tean-Maptiste Rousseau, e sur

la Narvwne ¢ Je Monserencur le Duc de
‘

Kretegne (entrant), 1707

«
.

i

FRENCH v my Language by choee my eXperience
translates atselt anto French wod 1 transformed by
ine added  possbidities of communication which

“ERIC .
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John W Aneller
Brookiva College, CUNY

that very responsne language offers So I begin
with a quotatton which expresses a little of the
vast wonder and hegu désordre which accompa-
mes the presidency of a large urban college | do
so to tlustiate that oné person’s® communicative’
instrument 1s anotiher person’s blank sture

This s certainly no great divcovery of mine; |
wonder 1f there 15 u teacher alive who has never
been carned away on the ary and briufant
transports of thetoric, only to realize with' dread-
ful certainty that the sea of students’ faces beyond
1s tolerant, bored. sleepy, unpatient anything but
nppled by 3 new  sdea, an® nnderstanding, 4

-

4,

43 a

—

!
{



sommunicativg exatement We talk to ouiselves 1f

we o gre not constantly  aware ot language as a
bridge and a buarrier
the humuan race trom pole 10 pole and trom

the begmning of history (o the -present has been
physically d.lilcrr:mx.ncd by o number of bological
charactenstics, which are important 1o gnthro-
pologists, but probably less sU to hnguists, the
other ditterences, 1 would argue, dre cultural
When one roams through the lite of the world,
stopping to lo«h at an  Albanian shepherd, a
medieval page. an Eskimo hunter, a kabuki dancer,
a television comedian, a Victorian poet, a bushs
woman, d computer programmer, 4 Viking 1t 1s
astounding to realize the drastic and rich varniations
_of cultures And I can think of no facet of custure
more important than languiage. without 1t people
would have no way of sharing their sameuness and
and explaming their difterences, which 1s so basic
d pcbd that many who cannot tultill 1t go mad or
simply swken and die Isolation s the
punishment most prisons can devise

I do not medan ta imply that the abiliry o
speak together ensures communication Qbwviously .
it does not There s a pithy little saying which ap-
. peass on oftice walls "l know_vou think you un-
derstand what you behieve Isatd, but I'm not sure
you realize that what you heard 1s not what |
meant ” That goes for families who have lived to-
gether for decades, tor colleagues who have shared
monogriphs and coffee ro. years To put 1t an-
other Avay, bpeople who share ‘the same language,
often do not When we consider that the individ-
ual’s defymtion of every word 1s built on the par=
ticular experiences and associations of one unijue
hfetime. 1t 15 amazing that danguage serves as a
communicative tool at all Add to that the impor-
tance language assumes 1n the minds of some, and
the minor part it plays to others Thers 1 the love
of Iiterature, there 1s the need ta understand lgmf-:

fic signs, there v the desire to explain oneself.
there 15 the will to find out how to do, to learn
things *

Most parents acquire a new verbal consciousness
and begin by telling their babies the names of
things orderm'g the universe 1n nedt terms of dog
cand aat and cow, finger ard toe and nose But
aceording, to thewr own taboos, there are things to
which they give no words, trom parts of the body
to pirts of the soul In later hie those omissions
becogie obscemity and protanity, they can become
the way by which the nability to express need
and emotion 15 made known And this s (mly one
example of the chasms of language

cruellest

word we do not understand. most of us have the
motivation to ash for detimtions or look them up i
our teeling tor what we are mnsing s sutficientiy
strong  But then, our freld o language Linguists
should know, better than anyone else, perhaps, how
“language can be used as a barrier bemnd which”
self-impoertancd, «elt-aggrandizement proceeds The
deliberate attempt to obfuscate 18 4 phenomenon
tound 1n neatly every profession which requires
speciahzed education, | personally believe that no
small ‘measure of populdar antipathy towards schol
arly work 1v due 1o what must seem to be an
irresistible urge to shut others out of hnowledge
which they are p‘crfecfly capable of acquirmg
Perhaps sonie do it because it's atwavs heen done
perhaps some do it to hide the ment:i laziness and
paucity of substantial though to which we are no
prong than the rest of the worid The
phenomenon 18 not himited to <academics  as
anvone who has ever dealt gxtensively with doc-
tors or automobile mechanics or television repawr-
men can bear out Nonetheless, | think it
academics who must take g searching look at the
use and abuse we make of our most prec‘mus‘
comniunicative tool :

We are only beginning to understand the vast
distortions and the personal damage that may have ,
been beghtened for centuries by the persistent
sexism -which peivades our language, both wntten
and spoken Roles and hmtations are inflexibly
unposed from earhest comprehension, doctors and
lawyers to say nofhing of God are always “he.”
secretaries always “‘she ”” And so on Nou one 1y
likely to argue tha language alone 1s the culpnt,
of course 1t retlects the surrounding thought or,
nore  accuratejy lach of thought But language
certainly has reinforced, and continues to rein-
force, stereotypes of many varieties, and value
sudgments  of many kinds We may speak of
Panistan French and IPlorentine [taliam, but we
speah of “good™-and “'bad™ Englnh We may
contend that we are indeed justified, as educators,
in insisting on standard English The unfortunate
lact, however, 1s that those whose Enghsh 1 no¢
standard 1 ¢ . 1s "bad’™ generally turn out to be
those who have heen told all their hives that they
are also bad at most other things, because they are
not standard or average and theretore®do not
possess many of the habits and skills which are
standard or average in the largcf society. ihey not
only lack the confidence, Tole models, .od souetal
support of those born with silver lexicons in thewr
mi. uths they fage further impediments 1 that
they must change what 15 as natural as walking or

less
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Jargan 1 another, We are all lamubar with the  lsughing, must alienate  themselves  from  therr
sensdation of being turned awdy from an rdea by & words enough to learn standard boghsh ooy o
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st e The weuld be hard enough
wernob the moaal udgment attached to therr
et o gledts dndonior” What o Iangu.lg:" vx-
w8 we realy  wnable to undenstand and
Lo ramoste with poople whose Fnglish s nof

Mt il Linguage which s preventing
' lanuuage beanng the brunt
How Jo eur attitudes
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mans edicators have creally
probiems an mner-city student
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sarreusnds and s tanair b vond ¢ how many
adueaions fave ary aded Gow disturbing and
seit dnfancag the ohowes are whether to use

yamdard Fagled alwive gnd be o stranger at home
4 clash between old and
o tooswatch book a0 d 1urth further
personac We all know

e fameuage to our interpretation of
parin ubit o TaaensE Witness en? insitence on jar-
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and “here should be more

<t D rnek we should doso on mnterdisciplinary
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thimwine wore human,
the paoototogists and sociologists
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Tiatalon ameng people whb o ostensibly
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stand him?" |
I am not saving ther s no place for French
poetry tar from it T*e functions of language are

%0 many, so corolex Whae I am saying s that

many of us use language in a soly;sstic way As*
sprak or wnite to yourr | am trying to communi-
cate son tleas to you which | believe a

important therefore [ must do everything | can to -

moke myself understandable € you, and p.en-
courage you to want to . len to me or o read
turther I give you a .French poen,
because its words descnibe something | have
known 1n 4 way which 1s not directly translatable,
or «0 | beheve. And I give you a French poem
heuuse to me 1t is beautiful, and | would like to
give you something beautiful If I think of nothirg
else. 1t 1s hard for mé to understand that without

knowledge of French my poem mught seem “a tale

told by an idiot, signilying nothing™ that o nught ™

shut you out, uritate you, and.make you ic = able
to hear the words which follow 1t -

At Brooklyn College 1 do not generally preface
my remarks with French poetry. Next semester |
am teaching a “class mﬁn ‘instead., 1 would hke to
be able to gve youla meptal pictufe bf the
college, as*! wanted to give you the poem, but 1t
18 equally difficult The excitement oi the place,
the motion and;yolor and size and sour d are not

easily expressed.’ Childrerr run throug open
coridere of our Farly (hldhoo("d’«.nte.,, rand-

- parents walk gfpwly to their classes. Our %tudents

40
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are old and young and middle-aged, they are
Russian, Rumanian, Polish, Lithuanian, Hunganan,
German, Scotch,. English, Insh, French, Itahan,
Atro-A'merican, Puerto Rican, Haman Bahamian,
Chinese, .Indian; Americen Indian The’y are Jew-
ish, Cathol'¢ Protutant,‘ Buddhist They are vet-
erans. people who aie phymally handlcapped
housevives. nurses, policemen, ex- drug addicts,
students who attend religious schoels durnng the
day and Brooklyn College at night. There are
35,000 of them people of all kinds. They reflect
the horough of Brooklyn far more accurately than
was the case before Open Admissions guaranteed
all ot New Yook Oity's hugh school graduates -
place at college * they chose to come

These students have hroughy us new Jife, new
hope, new awareness, and new poblems T'hey
fieed strong support services and as usual therc 15
not enough money We steal from Peter to pay
Paul borrow is too mid a word And who, in this
case, v Peter” Whe s Paul” Do we put our
emphasis on . unsening rather than classics, reme
dution rather than rescarch”

Cnties ot the Open Admussions program fear

]

perhaps .
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the illh(lnn ot the
erostén of scholarhy
maHained tor vears
tion

avadenn and  the
standards who have
that much ot higher educa-
voa credentghing operation are even more
concerned now  They wonder whether vollege wil!
becomye  an shghtdy glontied ligh school,
unahie to attord advanced study and pure research
tphatever that sy They wonder whether the
bachelor's degree will all meanmg, mereh
4 dimg another wptdh to the credeatiahng prohlam
which s aggravated inotarn by the saarcity of obs
In am artille ntled -tttedts ot the Ph D Glat”
James !idrwj, conciud
& », \
o deticudt o areas %t the evidenee that ot
carrent trends continue, toff many PO N sl be
produced Tor appropriate ;rmplu\mcn‘? There
veneral that subistantial unen sos ent
rosaft astead,

program
Fhose

ey

lose

~
o

I
agreemelit
Phy s will not 1t N enpeted
that education requuremienis tor vanous positior
wil be upereded, and that PhD S wall displace
prople with mastei v degrees x'u\\cwr. t there il
net be o omasave  unesiployment, fthe wraunt ot
underen, fcyment the Phb N m positions
ot altowmny thom tor wbze ther rosearch skals

will ln'.f‘k"l\k' ! N

ol

use of

One need nardhy sk what he to
-Q%(\w with mere bachebsr s degrees

S we prophesy vanous hads of a nﬁmn

recdsts tor

Cdeom apds de notming: gahout them we are rather

ik the ncoplv who solve the mner city s prohlvm\
by mo\mb to the suburbs As Aahlil Gubrad sdtd,
A Dittle Anesddedee that aets 15 worth mfxm'clv
more tnan much \nowlcdz the s idle ™ Perhaps
1t iy subway tunnel visson, bt 1§ believe that Open
\du‘]\s\um\ v by tar the moa o \lgnmur1l develop-
ment g her cd.u.ztmn vedit oand thats it
tthe nichest groudds tor galy fnnttul
research .

mn
otters o

Beneve that edue s n
iy extenvion to ¢ wider popula-
tesponsthility  So
structuning ot edur ondl pro-

much wider varrety  of  students,
suceesstal modes  the mantormg of
progress Henry and Renaud have corduced th
"Fathure to recogni L that studentgare in different
dese’hpmental phases when they enter college Mas
been a tactor in the taolie o cotleges te s S
tully change stucents in the duectior of feading
more  examined Fdudators uught to
thinking about the tunctions of educd’. m Ja
aew way, tor soaety generadly, and for our 11“11\
and what thev can o tnbute m particular

We ought to be thinkg, oo, of rh:*\,\;nmtmn
i which our students will tind themsehves upon

Since educators gcertamn
has intense value,
tQn eely
appreaches used
grams tor’ a
research

TR our are  the

on

lives be
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praduation, and has we wan cquip them with a
generalise view but 4 speahic set abilities,
tchuing Harvey o Nattanal Fducation Assacnation
task torce warned last March that tee nation

.

of

.
- will under-uthze increasirg numberns ot colleype- 1
cducated people unfes, wargér numbers ot .a;’)pmprr
dle empioviient opportudiie . are opened tor, col-
voaduates [he country needs 5 s its
college edacared manpower o aceelerate s _{\fnu—
ress towards the aghuesvement ot national g(ulx n
education justice, Lamnortation hnu\ln;. b
and many other areas. Action s needed now to
assure that large numbess ot jobs are ercated which s
appropriate o the capatihines o the
increasing supply of wollege

lea
seltare

alsoare

3
araduates ~

With 4l of these factors Lo consder  can
graduate education and gesearch be tess ymportant’h
Utocournse not Who o going to topmulate these
guestions 1 then totality? Wno his*the expertise
to address and solve them™ This s one of ghe vital

new roles of researchy as research s ong, of the
vitdl  traditiona, roles  of  educstsen  Indton,
MiGrath, amd Ray point out i a rée. wle on

research and

e universitses
From l‘w\wry begginmg, the ided of 4 unveryin
Was to brong stadents anto contact with practging
stholars o the th students, by observing *the
vl warkoo g el could themwelves develop in-
tos scholars Tl was true regardieys of the~weld
+ Thus the oncept of teachers who are actively
involved in scholarship 1s one ot the corrervtones
ot the edarcational sy stem 3

" But research and sdholardhiip do not take pl:ue)
i & vacuum  they Jdie not in themssls, holy Too
oftén they Jdo tike plucv.mthm narrow dr ' selt-
pootec’ v boundares Dan  Cameron Allen, in

“the Yh D o Paghsh und Amenican Litera’ ge
writes v o
The ook of ufttormuty n fraduate preg ams &

creatly

wit-eritiosm

surpassed by our persistent nvordancs o
The whote svstem brought aeo o the

Athintie by Amenaans ot the wst century has
peconre tostized. and like il tosa v dead and
tone oollb We have onh antrequenthv ashed our

¢ oare domy i

ihe heroes who twght die heroes wov taught s
mvented an n\mcmxm verst of the m hods (hey

fearned at Lewp? . or Bethn They emned 11. we
endurdd 1t anag by all “holy. owr tudents
shatt endure In primtine south
starved, stuck himselt w1 bone needles, L8 nre
i has hand, and atter torty davs had s pison trom
whach e ok fis name but itas potreae g that
nstiates homselt ot
v Fnehish W have vnquess

Cooeives what we are doti or why

diat’s

soueties

Lailed “Pocton

crergture

Gy o these

Phalowoy

-
4



totmnsiy tollowed these prinutive customs, but we
regand them -as high acts_of ewvihty In reconsider-
ng cur polshed rites e passage, we may begin
with our graduate colurses 4

~

it seems {¢ me that there are many reasons for
the recent-drop in enroliment in foreign language
doctoral programs Cestamly tHere 1s as wsual
ever less money to support education, particularly
advanced education, particularly 1n fields which
‘are not obviously crucial to the bread and but-
ter or gup& and butter of society., There 1s
ordering and reordering of priorities by administra-
tors who do ..ot atways have a full understanding
of the relative 1mportance of the programs among
which they must pick and c¢hoose. There are fewe.
jobs available everywhere, and foreign languages
have never been known as fields with vast employ~
ment cpportun.ly Indeed, one recent study o
anticipated surpluses of degree recipients in_the
state of Hhincis projected that through 1980 the
oveisuppiy of languag~ majors would be greater
than that in ary otler field 5 (I nught add an
estimated stattstic from a member of my -part-
ment, who says he thinks that 907 ot that
oversupply have studied only about 17Y: of the
world language~ :nd maybe about 1”7 of the
world’s dialgcts

Then there 1s the onentatton of today's stu-
dents, who are more interested in servicg occupa-
t:ons, int~rdisciphnary approaches, and knowledge
wiich they consider practical Some s:2e languages
as a refinement; hke needlepuint or playing the
harpeichord  Others feel that imagination 1s more
important than knowledge tbut then. so did Albert
Einstein)  ouch fac'~ may help 1o explain the
decline 1in enrollmen: in these programs They do
not excuse it

At bottom ay ftond we n ti. field ot mod-
¢rn languages are to blame We are the people
te whom language and 1ty nuances sjould be
important, we are  the people who should be
T’M: to demonstrate, #ith raw belief and with
facts. the mceeedible «iport ce ot language in
the fabrie of cuilization and un the ladk of av-
thzation | suspect that we hdve tdhen cursel,es
seriously  and out ofession ot szriously
enough, that +e¢ have so nstitutionahzed our
concept of what ac. nced study in langugge
involves and 1s expected to produce that we hgve
nealy turned living languages ‘into dea! ones
through our lack of understanding and respec. for
the deadly unportance ~f comr unicaion

Where have we There
should have been thinking about
Rermshaw, writing on torewy

o

riuch we
and doing,
language and intercul-

'DL(. 15 S

tural studies in present day college curricula, savs

There are two impoertant considerations with re-
gard to . cultuial studies. The first 4s our need,
especially 1n the social sciences and the humamtics,
tor study and insight into the ways of life of other
peoples. The urgent need for intercultur.) under-
standtng can be seen in the “culture shock™ of
educafed Americans abroad. Qur social scientist:
themsclves have encountered, and even created,
human relations problems in research activities in
unfamiliar cultures. Soctologists and anthropologisis
receive calls for help fiom social workers, police,
and others whc do not comprehend the life styles
and “'substandard™ English of even our own minori-
ty groups Too often, we 1n the various “isciplines
have chopped out of Max Weber’s wntings that
which is ..ost telat-« to our special field, when
v hat was necded was the total rﬁulti-dlsciplinary
appresch which his work suggests, and which is
summed up in the word that reveals the lieart of
his methodology - versrelren But therc is a sev.nd
and deeper naeed fe: expenences mn which the
thoughts, feelings apd cultural responses of other
peoples begin to ring true In our own feelings; this
1s that ¢ h understanding contnbutes powerfully
to ~n indispensavle out<rde perspective from which
we, may view and comp .hend our own way of life.
The role of langu~ge fundainentals n such
cultural understanding 1s {essential].

In the _seeond/ plaée, ~ffective interc't!*ural pro-
grams must of their very nature be .uterdisciph-
nary. The syntheiic character of such prpgrafts and
courses plays a unifying rofe in our increasingly
splintcred aud spe nalized academic proc ses . .

A maror weakness 1n many of the studeiis we
receive from the <econdarv systems s their imnept-
‘ness in conceptual and sralyuc thougi., d an
eveil weaker grasp of synthetic processes. The
presertation ot unifying, concepts and integrated
disciplwres (with, the taculty flexsbiity and gives
and-take whih they ented) 1s the taproot and
trunk of «ny well-concervea intercultural and lan-
guage prog.m

¢

Our stvients want service occupations, they
want anicrdsciplinary approaches, they have the
potential for a truly global view The technology
that helps to obape their lives has made them far
more lthely to travel abroad than we, rar more
hkely to ineet people of other cuitures, far more
likely ty feel thiemselves part of a world communi-
ty and want to solve its prohhins This be.g so,
why bave we not had the 1maginatiou o e sage
the vastly wideneu -»le of communication -par-
tricularly through larauage in their hves” Why
have we not long since given them to understand
that Linguage * ', 15 not an anachronisnt, but a.
ecer more ympertant part of hite?

ERIC ‘ .

g X))




Fhe weard has sickened on war, 1t has sickened
on chauvastic secrecy and partinl approaches to
systemic problems  “Independence’” said George
Bernard S' aw. “that s nuddle class blasphemy W«
are all der-ndent on one another. every soul ol s
on earth.” Perhaps too few of us honestly believe
that. More and more of o' children do And that
has enormous mmplication for the new kinds of
research which ought to be taking placc .n the
field of language, some ot which | have heen
sucersting Certainly some of the language bars
riers- the jurgon, valu~ judgments on dwailects,
sexdt exclusions cou  be nvestigated and per-
haps torpled by those wih a globhal perspective
tf. of vcourse, they were to be motivated and
taught by people with a strong sent of the
responsibility and potentia. ot langua o study, of
language as comm .acation

I'he single most 1~ portant tool for estabhisking
a genumely global sense ot community 15 lan-
guige and | do not meandthe development of o
world language. though penodically we attempt
one. ! mean an understancuing and diguifyirg of
communication which wil »clude the psycholo-
gists, <~ -ologists, anthropotogists, computer scien-
tists, his onans  cconorr.is, political scientists |
nied an awdres s of our very human temptation

to obfusca  to wsolate, to scif-aggrandize, *  -urn
knowledge to power, te create personal © oty by
shitting others cut I mean a 2 ~d leok at

ia  aage as g breathing everhanging image of us

ADF and ADFL Conference Reports

Tie memberdup ot ADE and A™L were
represented at the Austin - onterence by Professors
Marilyn Wilhumson (Fn .h. Wayr  State Univ )

: and Robert G Mo d, or (Romance | anguages,
Univ of Connectr ut), who undertook to prepare
repotts for p. sentation at the 1972 ML A Conv -

, El{lC 43
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as we are and as a tool which can help s get
where we w2 to go L

Language isn't a profession, at’s the best hoge
of human cont:t, and theretore of peace, of real
evolution. Yet we, its exponents. have dofted into
a corner from which we do not come forth to
erplain with any urgency why funds mmst bs
‘o 1 and research supported, to explain why
there 15 no field more prs tical, nor more e .lis-
tw It s nearly incomprehensible.

Y harge, 3 (Apnl 1972),p 71

N Higher ducation and Nanonal Affairs Newsletter, 21
(17 March 1972)

3James A Dallom, Sr . Jame, W McGrath, and Dale C
Ray, “Rescarc  an the Umiveran,” Jowrnal of Higher
{ducanon, 43 (Ap: 1970

4p 109

S Roger H Bezdeh, (ollege £ ducated Manpower i the
Sare  of Hanots, 1970 1980, report prepared for the
Long-Range Planming Commiattee of the Umiversity o
Hhnms (1971)

65 Parke Renshaw, i vreggn fanguages and Intercul-
tural Studie, n Present-Day Cullegs Curnicula,” Journal of
Huher fducanon, 43 (Apnt 197°), pp 29829,

tioi in New York, af the annual meetings of the
respectve Assocations Professor Withamson's re-
port, ae MLA-ADL-ADFL Conference on the

Research Component of the Ph D " appears in the
March 1973 assue ot the ARE Bulleqin, Professor
Mead's paper " Re ssessing the PhD n Foregn
Panguages,” s reprinted in the corresponding 1ssue
of the 1DET Bullcnm
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REFORTS FROM LI} CUSSION GROUPS

PARTICIPANTS at the Austin Conference were
divided irv0o fout di- ussion groups, with two
groups (one pninfaniy for English and one primari-
ly for foreign lahguége representatives - o, onirat-
ing on problems relating to the struci're and
content of the researcii component of the Jh.D.,
and two groups (with the s:me divisiBn hetween
English and foreign lar .aage representatives) con-
centrating on admimstrative pohicy, enrc ients.
and the job market, .

Participants ' the groups dealing with the
structure and con'ent of the research component
were asked to e.plors question. -uch as the
following Are p1 sent course requirements, for
eign language reyuirements, (iuahfymg examina-
tions, dissertations, ete., ‘adequately preparing
scholars to carry on legitun..¢ and sigmhcant
research nrograms? Are our presen: demands ex-
cessive”? Not stringent enough”® Are there new areas
of resea.ch that are not presently being develcped
in graduate programs” To what extent should basic
research be emphasized or even inciudad in gradu-
ate programs other than the PhD ? Is highly
speci.hzed research endangered by the prasent
‘nterest in  generalists and the move in some
s.hools tu vard interd —ciplinary work? How can
interest in the less popular research  areas be
mat. «ained’ Are opportunitres tor shar ag faculty
and research resources being pursued at present”
Are research and publication inseparable? How do
research degrees serve the national in. .est”

+ A similar series of questions was proposed as a
basis for discussion 1a those groups oncentrating
on udministrative policy, enrollments, and the job
market. Is the traditiona) research-onented Ph.D.
stll a “'viable co.nmodity ™ on today's 10ob market?
will ¥ (ture needs differ from past” In shat ways,
if at all; do graduate researc’ programs reabistically
prepare students to  =2arh in two-yea, or even
fyur-year college programs” How cap the iesearch
component ot 4 g.uduate degree ilanguage require-
ments, specialized semunars, scnolarly . pers. dis-
sertations, et:) be coordinated with the triming
of effective college-level teachers? Should graduate
admissions to research-orented Ph D, programs he
reduced” What kinds of counsehing might depart-
ments provide to better prepare graduate students
for the exigencies of an acadenuc career 1n the
19705 .

It was recognized from the oulset that the four
discusston groups, working in two Y0-mintte ses-

< Ia

sions, co! id not hope to come up w1tl;‘ defimtive
a swers -0 attempt was made to formalize the
proceedings or to come to any consensus of
opmnon through voting The summary reports are,
Liovever, of value insofar as they reflect the broad
areds of concern that evolved among the four
groups - Wf knowte! ble representatr :s  of
Ph D.-granting depdiungnts whici, addressed them-
selves independently !oaﬁas. 185ues., i \
Printed below are, first, the two Yeports from
groups concentrating on the structure ard content
of the research tomponent of the 1h.D., and then
the two reports" m groups concerned primanly
with administrative problems, enrcllments, and the
) b™market. Ngne of the groups, it will be noticed,
w s expected to or was able to himit hscussior to
the specific questions or even the general topic.

.

* * Xk x %

Forewgn Languages, Group” A

After a prolonged discussion of the present™
need to reassess the roals and procedures of
graduate woik 1n the modern languages, the group
affirmed 1its behef 1n the importance of resear h as
a cardinal ingredient of Ph D. work, but insisted
that 1ts function within a program of graduate
study and traimng, paiticularly for Juture teachers,
requires definition.

Whether we assume that research leads to an
increase in knowledge or a sharpening of critical
and historical perception, e group considered its
pursuit the mi . ..l safeguard against an uncntical
acceptance - . recetved opinion Ti:* group recog-
mzed that not every student con be expected to
contribute  significantly to the advancement of
knowledge through publication, but beheved at the
s. ae tune that proper tramning 1 research is an
essontial prerejuisite ot good teaching

While 1t was recognized that the subject matter
of our disciphne aimms at an understanding of a
comprehensive body of .ulture, the group affirmed
ity conviction that 1t was through hterature and
hinguistics that we must achicve such an under-
standing The r-ed for mterdisaiplinary investiga-
tions a.d procedures was recognizea, with the
proviso, however, that it 15 preferabie to seek the
help of spccialists from other disciplines than to
pretend to an expertise in other fields that we
cannot claim to possess Generally speaking. a

A3
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broademng of the curriculum beyound the pgesént
departmental programs may be desirable, thé% ,ec-
tive study ot onme or more related m.nor fields
should be made feasible The feeling of the group
was that interdepartmental st}zdles do not endan~
ger: but might rather enrich specialized research,
Intcrdepartmental research projects, indeed team-
research, were urged as potentially useful proce-
dures. .

We hav‘e been more " beral 1n permitting stu-
dents to take a vanety of courses than in our
dsfimtion of dissertation topics. It was siggested,
for 1nstance, that a cntic?l translation of a
substantial work in the fore.gn languay. could be
an acceptable exercise. While it was ugreed that
the thesis should be concerned with traditional
and Justorical topics, the group thought that under
an apbropnate sysfem of interdepartmental super-
visien, a thesis might range beyond the hnuts of a
de; rtmental specialty.

Students today appear remarkably aware of the
importance of methodology and are eager to
reflect upon pnnciples and critical theory. To
sharpen this nuerest and to give it direction should
be a central goal of all teaching ana research
activities. what seems to be needed 1s a rlearer
defl'mtlon, than 1s usually offered of the methods
employed by our disciphine, and possit.y of

reiated fields. Seme members of the group saw the,

.eed to urge a reversal of the trend of recent years
to speed ‘up graduate study, the advantages of
efficiency, 1t was felt, should be subordinated to
the necds of adequate traiming.

There were differences of opinion among the

group as to the point at which students should b .

encouraged to define areas of study that might
result 1n a dissertation. Some thought 1t shovld be
as early as possible, others want to permt the
student to explore at a more leisureiy pace i. wider
range of research positilities.

If we are to recogmze the nportance of
research 1n a Ph.D program, particutarly for future
teachers, .t ma, be necessary to reasscss the nature
of the ccmprelensive examination This general
examinatior should noi be a mere testing of
accumulatea factual knowledge - possibly defined

by a formidable ic. ing hist — but an examination

n depth of relatively limited areas and problem,
in which the candidate can he expected to
demonstrate his grasp of prfnup!es and his capaci-
iy to analyze and organize the given material We
should make sure, through a continual reassess-
ment of examination procedures, that they occ:'r
in e context of professic.al teaching aind/oi
res. rch goals. Some thought that part o th.
enamination procedu. s should be a demonstration

’ “‘ .s

of the student’s capacity to act as a teacher,
perhaps by deliveihg a lecture X
4 .

Victor Lange, Chairman
lehelme Dufau, Regorder

-»
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English, Group .

Thelgroun addressed itself to the structure ands
content of the research ,compnnent of the, Ph D.:
the 1nitial discussion was far ranging and 't%uched
*upoi the forms that the dissertation might take—
and even alternatives to it. Duging this discussion
there was no expression of dissatisfaction with the

‘xpresent pattern of course requirements, foreign

Aanguage: requnféxhents. and quﬁhfymg examina-
‘tons n the preperation of the Ph D, as vaned as
they may be in thkdnfferent educational inst:tu-
tions While the absence of discgssion on these
points may sten. in part from a frustrating lack of
tyme  which prevented us from giving detailed
consideration to all the problems of research at,
the Ph.D. level, 1t can peThaps.be inferred that no
ong ‘n our group came to this conference bent on
proposing radical changes in these areas.

The group aiso discussed at great length the
nature Of research at the graduate level and its
ivlationship to preparation for college teaching
It was felt that the dissertation should be an
integral part of a graduate student’s traiming—that
1. should stem from course work and be related to
the kinds of activity in which coilege teachers
noimally engage. It prepares a student in the use
of research fools and develops a quahty of mind
that prepares a4 candidate for a professional career
as both teacher and scholar. It was also felt that
the dissertation nzed not be of a single design—
that our discipline s large emough t. accommodate
interests that are historical or interdisciphnary, as
well as more purely hterary, The c.mmttee felt,
that past research does nnt set the only legitimate
models for presén research, and that works
studied in the past can be restudied by ~ther

. cntical modes as these modes are being d.veloped

We can, that 1s, pla -~ the study of hterature in
mmportant ind diversified research co-texts, we
can profit today from the work being done not
only by the comparatists, but also by structurahst
cntics, anthropologists and folklorists, and even
the work of the social commentator on the
modern city, to name only a few examples The
researcher’s obhgation 1s to convince fellow schol-
ars that he has ras:d questions and provided
answers thao enhdnce the understanding of the

v
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literary  work  To - this end, Professor Jordan
offered | the following resolution, which 1n sub.
stance Bxpresses the belief ot many ot the Particr-
p4ants

We o oreattum  the ot the research
wompunent ot the PhD Jepree, uarging that re-
search be understood to. melude responsible accu-
mulatior and nterpretation ot knowledge, as well
4 onginal Teontnibutions  te knowledge,” The
dissertation should be looked upon primanly as a
traimng device, i the beliet that ngoruus, sus-
taned expenence o discovening, evaluating, and
orgamizing historieal and cnitical matenals 15 not
only essenttal tor scholars but 18 also o broad
value tor teachers at all levels

utpurtingee

Richard Lehan, ¢ ...irman
Robert Stevick, Recorder

Xk K k% .

Foren anguages, Group B

the suggestions made below are “he result of the
group’s discussion of an assigned subject, namely
Adnunistrative Policy, Fnarollmients, and the job
Market,” within the framework ot & rescarch-
ortented Ph ) program that purports to prepare
graduate students for the teaching profession, Qur
first question was. “How does one prepare a
professor for his chasen protesston”? Does what he
learns 1n graduate ~school and what 1s rcqt‘nrcd of
him to obtain his degrec help him to become an
eftective teacher” It so, for what level”” lh!c
group started out by, recogruzitg the Challenging
mass of matenal 1in our fields and the diveraty ot
hackgrounds of our «tudeats (particularly 11 recent
yeers with Che recnuitment of minonties and lh'\\\
de'tre of many marnied women 1y return to thv‘)
untversities after therr childfen have growndy We b
aiso constdered  the present imbalance between
the.number of teachers and available jubs  These
considerations led us to the suggestion that each
doctoral ¢ partment undertie to Jeexdnnne s
own strengths and weaknesces and consaously et
aut toodevelop programs in which it ar expedt to
mantain s coat Competency or develop untque
resour. *s We saw no need tor all programs o be
ratterned o1 the same “traditional™ models

The group recogmized aleo that teaohing oppor
tunities “exist ot three different levels  graduate
departments  tour-year colieyes  juntor colleges,
and beldw  We telt, however, that for such a
diversity ;of teaching opportunitics there wan be o
untty of trdvuat Lo thes end there were supges
tionsy tq‘ the ette’ that departments should en-

3o

deavor to develop coherent programs which com-
bine traiming 1n teaching methods not abstract
pedagogy but. on the contrary, specific approaches
to the teaching of the various areas a Ph.D s
called upon to teach, including ireshman composi-
tion, language courses, culture and civilization,
theoretical and applied lLinguistics, the study of
hterature, and tools to conduct research in any of
these areas. It was thought that it would be more
useful for departments to organize their work in
terms of programs which integrate these compo-
nients rather than by merely assembiing courses the
graduate protessors feel hke teaching, whether
these courses address themselves to the needs of

the students or simply to their own needs as’

scholars In any event, the coherent programs we
have 1n“mind should try to make full use of the
widest possible :ange of umiversity and community
resources

Some specific suggestions related to the above
considerations were mads In the particular case of
traiming  for forefan language teaching 1t was
thought highly desirable that it should profit from
the availability of %#l/nl;(cnuls and opportunities
tor study abroad. SHice a different approach 1s
nceded to feach @ literature in translation, a job
our graduates are increasingly asked to do, 1t was
felt that’it is incumibent upon foreign language
departrients to undertake training and research in
this area The group felt very Rrongly the need for
students to take broad courses in humanities and
general education as well as courses in related
areas  history  philotophy, anthropology, and
other sociel seiences when appropriate, as well as .
bnghsh literature courses (in the case of the
students from foreign language departments) and
courses 1n foreign hteratures of their choice (in the
case of students from | nglish departments)” 1t was
also felt that doctoral research profects need not
necessantly be hmted 1o 2 specialized national
corpus but should make use of the resources and
methe As ot related creas and disciplines, provided
that these methods are acquued” first through
thorough training*and rescarch before any attempt
1s made at therr implementation

Finally, and addressing ourselves specifically to
foreign language departinents, 1t was suggested thatl
the orgamzation ot these departments should
reflect the understanding that language 1s not only
an end. i atself, but also a basis for the under-
standing of wital aspects of other disciphines 1o
tht  end, collaboration with Fnghsh and other
language departmcents should be welcomed. along
with participation i larger  structures such as
divistons of it stuge, emmparative Izrerdture‘pm-
rams, afa sthuies programs, and the hke Jt s

ERIC M oo
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stressed very strongly dunng our discussions that
at ail levels ot graduate traimng we should try to
wed the analytical skills of the philosopher (the
proper province of a doctorate of philosophy)
with the public 1ssues which should be a part of
the dailly concern of any teacher. Fo foster an
“wvory tower” mentality in the students we trdin
tor the teathing profession would ultimately result
in altenation between the unpersities and the
puBlic that supports them

Rodolfo Cardona, Chanman
Charies Porter, Recorder
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Fuglish, Group B

lhe group reached general agresment that a
dectoral thesis or a sernies of research project s an
integral part of doctoral work in Enghsh There
was, however, disagreement 1n the group as to the
antount of change nceded in. our traditional 1e-
search programs to adjust them to the needs of
those who will teach in four-year colleges which
do not and probably will not offer graduate work.

We also discussed the proposttion that “‘depart-
ments with Ph D programs should use their resources
to make a major contribution to the tfgining of
teachers for the community colleges.” There was
_No consensus as fo whether adaptations should be
research-onented with an added option in the

Ph D program or a program at the M A, level °

Indeed. although there was general agreement as to
the need for change for more options, in current
Ph D programs, there was no consensus as to how
radical these changes should he or as to the
specific research options we should encourage in
the Ph D. program. In spite of the general agree-
ment that the Ph D. programs should be plurahstic
and produce versatile scholar-teachers. there was
some  disagreement as td what the componcnti

About \DF and ADFIL

The Awowation ot Departments of Inglish,
representing more than 1,000 two- and four-year
college and university departments of Fnghsh. was
established 1n 1962 Departmental dues are S35 00
per academie vear  The Associaticn of Depart-

should be and at what time in the student’s
program they should occur. Nor was there fhll
agreement_on the amount and kind of pedagogical
traming Ph D candidates should receiwve.

The group discussed the opportunities for sub-
stantive 1nter- or multi-<diséaphnary doctoral re-
search .n Ehglsh and noted, especially, opportuny-
ties for research involving language and literature
and the other humanities, the fine arts, the social
and behawioral sciences, and perhaps other areas.

We agreed on the general ‘unrehabihty of the
cyrrent state of educational manpower forecasting

Jand recommended that vthe profession should
gather more regularly precise data on admussions,
enrollments, degrees awarded, and placement of
graduates While commending those departments
which have taken steps to adjust graduate enroll-
ments to current reahstic ma,rket needs, we ufged
departments against overreacting to the current
bleak job picture. Not only will steps taken now
influence the profession for a minmimum of four
more years, but steps to curtail gnrollments fur-
ther will depnive some qudcnts“qf a nonfich-
related opportumty to henefit from the liberaliz-
ing, f\umamzmg value of an education 1n language
and literature We do urge, howevér, that students
should be adequately counseled”about the state of
the job market.

The group recogmzed the emergence of adult
and continuing education as a new source of
highly diverse graduate students The obhgation to
relate our work in language and hterature more
effectively to public needs was explored at length.
We suggest pluralism 1n graduate programs for the
master's as well as doctor’s degree. And we
recommend to graduate departments that they
embark on senous self-examination of their pro-
grams, research resources, and future goals.

&
George Hendnck, Chairman
Richard Green, Recorder

ments of Foreign Languages, representing some
950 departments of foreign lar}guagcs,, was estab-
lished 1n 1969 Departental dues are $20 00 per
a.ademic year. For turther information about the
associations; write to ADE or ADEFL. 62 Fifth
Avenue, New Yori (ity, New York 10011
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REWARDING EXCELLENCE AND PROMISE*
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JUST TEN years ago, when 1 was fimshing my
stint as dean of a graduate school and giving my
last annual 1eport (I'm a lttle embarrassed to
remember 1t now), | was urgently telhing my
colleagues that we had to expand graduate educa-
tion throughout the country in all disciplines to
avord a chaotic decline 1n the quality of college
facult.es Two years later, with responsibihty for a
commssion of the Americap Council on Educa-
tion studying trends and tr ng to evaluate devel-
opments in Amer.ican highe education, I pubhshed
several articles that predicted a rather dramatic
shitt to an academic “buyers’ market™ starting
about 1969 or 1970 I lost some of my frniends
among my former decanal coileagues for that
reversal 1 remember one wrote me a letter and
said, "*You have become a grey eminence in higher
education spoiling the market, subverting graduate
education and the national interest.™

To tne economist, the academic labor market 1s
interesting to study It is a fascinating institution,
and 1t has a lot of peculiar characteristics On the
supply side of the market, 1t 1s confusing because
there’s a five to ten year time lag between the
time people make decisions to go on for the Ph.D.
and their actual attainment of it. There’'s a very
high degree of specialization and very hmted
substitutability A geologist cannot step in and
teach the Romantic poets In addition, scholars are
less responsive 10 marhet inducements than are
people in many other occupations. 1 would remind
you that ail dunng the depression of the 1930'.
despite the deteriorating job market, Ph.D output
increased 67 every year It s also- a peculiar
market 1n that the market signals themselves are
both blurred by time by this pap between entry
and exit, and also hy a kind of institutional
filter the fact that universities very often act as a
kind of market bufter rather than as a kind of
transmitter

On the demand side there are other pecuhar
charactenistics  Sixty percent of graduate school
output that . young men and women with
Ph D' finally end up in the academic market-
place  And two-thirds of the others. principally
supported 1n research and development. are depen-
dent upen government funds For a4 decade up
until 1968 all systems were go, both academic
employmeht and government spending on research
and development encouraged a very rapid expan-
sion 1n graduate education For the last several
years this has suddenly been reversed lhere s

48

AAdlan Cartter
Carnegie Commussion on Higher Fducation

now only slow growth in the hiring of ew
teachers and a dechne 1in real terms in the amount
of research and development suppon from the
federal government since 1967.

But the most distingwshing characteristic of
this market 1s that our graduate school energtes are
largely reproductive, we are reproducing ourselves.
The graduate schools are chiefly concerned with
their own institutional well-being. We develop new
Ph.D. programs to achieve a balance of offerings
within the institution, very seldom asking about
what the nation needs or the region needs. We
think pnimarly of the health of the institution.
And 1t has become almost a natural law that you
can't build a first rate umversity or a strong
department except tlucugh growth.

Frequently, when ['ve talked on academc labor
market projections, people have said, “Well, since
you knew this was coming, your umversity must
have been much better prepared for it than
others.”” i've had to confess that hard to
convince your own facultx or your own depart
ment chairmen About two years ago I got all of
my department heads together and sad, *“Now,
here's the emerging cnsis. What are we going to do
about 1t”"” And they sat there for a while and then
rephed. “But 1t’s not our fault. It's all those new
schools out there. You know, it's Bowling Green
and Stony Brook and the City University of New
York that are spoiing the market, Somebtody
ought to do something about 1t,”

But the most pecuhar characteristic of the
academic labor markcet s that the production and
marketing functions are rather separate, to use a
business analogy If you're RCA and you're pro-
ducing bad product and can't market 1t, or
you're producing much more than people want,
then you have to go in and make tough decisions
isuch as RCA did with #ts computer aivision) and
say, “Off with #5 head ™ There 15 a kind of
feedback thal makes’a business hirm react quickly,
almost :nstantly, to 1ts own mustakes. In the

it’;

2

*Revised from an address given at the Symposium on the
Future of Graduate Education at Purdue Unwversity, 14
March 1972 Untll 1972 Dr Cartter was Chancellor of
New York Umversty
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dcddemic maraetplace  that sn’t true We, as
isbitutions, don’t tahe the responsibility for tind-
ing Jobs for the people who go through the
graduate schools We may be very «vmnathetic, we
may help them, we mav wnte letters of recom-
mendation. we may nave & placement otfice But
it Ras not been considered our responsihiity to
place them And if we turn out too many Ph D'
in our English department, we tell them “Go and
cry on the shoulders of the Modern Language
Association, that’s the grour that ought to worry
sbout it ™" The result 15 that the ecademic institu-
tions tend o act very independently of market
forces, much more so than almost any other
institution one can think of in this country

So 1| am glad the theme tomght 1s graduate
education to the year 2000, not ar 2000, because
the hardest tash, I beleve, is going to bhe gett-ag
there In those threz decades, the next dosen years
are going to be the most difficult T'his s hikely to
be the time of agonizing adjustment ard reapprais-
al i all of graduate education We have had
friteen years of phenomenal growth. P D output
has expanded at a compound rate of about 12/
annually Starting from 4 fauly stable base in the
1950's of about K,500 doctorates granted each
yedr, we have gotten up to 32,600 for the current
year We have a present capacity estimated at
somethung hke 45.000 Ph D ’s annually We have a
planned capacity, accordine to several studies for
the late 1Y70°s, of somewhere between 55,000 and
70,000 annually Until 1969 the academic .arket-
place, prinapally college teaching, had always ab-
sorbed at least 507 of new Ph.D < lower in the
science, and engineering fields, nigher in the hu-
mamties. About 607 finally ended ap in colleges
and unwversities, although some by a more cin-
cuitous route through post-doctoral employment
and other types of non-teachg jobs This year,
only about 407 of the Ph.D s are finding jobs in
academic employment, and many of them are
taking positions 4t somewhat lower levels than
they had been tramned for or had aspired to

Looking ahead. 1f every new college teacher
hired n the sentor institutions in this country had
the Ph D . and at least S0/ of aii the new junior
college teachers hired had the doctorate and
that’s a much higher goal than we've ever aspred
to 1n the past then the need for new college
professors s predicted at about 15,000 annually
for the first half of the 1970°N. ab.at 10.000
annually 1 the second half of the 1970%, and
something less than 5,000 annually out to 1985
After 199¢ mpioyinent may pick up gain largely
because of demographic factors, By then we will
have been, through o sharp contraction of the 18

to 21 vear old group that s almost the sym-
metncal counterbalance of the Tapid expdnsicn we
had in the 1960°s So n the late '8O’s and '90%
ther: may be some expansion again, but the
continued dechne in fertilitv rates 15 not a .duse
for opumism. It 1s obvious, as we look aheau over
the nex: twenty years, that higher education s not
going to be a m sjor growth industry as it has veen
in the past

We are already at the point where some:hing
ke 60 of high schoo! gradudates now enter
tormal degree rrograms in hrgher education, and
another 127 or 13/ go on into post-secondary
non-degree ¢ancation, Thus wé"\re already absorb-
ing nearly three-fourths of the high school g:adu-
ates in this country Rising college entrance rates
will not contribute signficantly to enroliment
expansion 1n -the fufure. In terms of the next
fifteen years. therefore, I think 1t's g\oing to be
tairly Jlea that we will have excess dapacity in
most of our graduate schools somewhere in the
range of 257 to 507, The big problem I would
like to emphasize 1s not really today, most of
today’s problems are the result of the imm~2diate
impact of recessicn and some adjustments because
of difficulties 1n federal and state budgets. The big
problem 1s at least five years ahead, and the
critical time 1s going to be the early 1980’

This s<ituation poses several problems for us
both nationally and institutionally. On a nation-
wide basis we have to ask how we can shrink the
graduate establishment 1n some orderly fashion
without just following a4 Malthusian solution starv-
ing off- the clildren and undernournshing the
mothers, 1f this is the parallel to grad.ate students
and mstitutions. Somebsw we must manage to
stabilize the support in, ', :r education for strong
educational programs r.ther than having legisla
tures or congtesses that impose across-the-board
cuts on every institution [ think we have to ask
ourselves whether there is any way we can cut
bach to having only 75 to 100 major n:tional
graduate schools, perhaps federally supported,
rather than the 250 to 300 Ph D -grenting instity-
tions that we now have

We will also have the problem 1n some ficids of
how to prevent »n overreaction Right now many
people are worried abouut the case of physcs,
which was perhiaps hardest hit by the drop in
external support and demand for new positions
Current enrollment patterns suggest tht Ph i3.’s in

fHuyscs will drop from about 1,600 today to only

800 twve years from now  This raises the question
of whether one needs as many ‘physics depart-
ments as we new have or whether we're goung to
have substantial excess capauity in each one, fhere
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are those particulariy Richard }reeman at Chica
go, who argue that th's » the way the markot
woihs and ther we have to espect 1t to work that
way If were gomg to get appropria.e market
adjustments, we have to be willing to avord
intestening with 1t by unduc neentives and subsi-
dizs I'reeman has oftered o fairly convincing thesis
13t many educators and legislators have accepted
gi.vn about ‘nve-year tince lags, the marhet really
works very well in making these awyustments
Markeo adjustruents are ternibly painful, however,
for the dividuals who unexpectedly tind they're
tn a surplus situation And, as we're now finding
cul, it > ternibly painful on the academic institu-
tuons the mseives

With.n public systems as well as within private
msttagons the hardest econonuc adjustments right
“ow are resulting from fluctuations 1n external
support  Jhe most critical rroblems for the future,
"owever, are like', to be in the humanities and
soctal sciences which reiy so heavily upon college
tew’ . 7 as theu major employnient source

institutionally, I think we will have to do a jot
of things We will have to reasiess retirement and
tenure policies If we don’t dn that, we're going to
find that we have nstitutions that are losing their
vigor Between now and 1990 the average age of
colivge professors may rise by almost ten years
There 15 going to be very little new net hinng in
college teaching unles, there 1s a surprising amount
of rotation through the ranks much more 50 than
we've had in the past [If we're gowmng to reduce
retirement ages and change tenure policies, this in
turn 15 going to add a lot of pressure for faculty
uniontzation which mey end up in even less
tlexible perconnel nor o, within geadermic institu-
tons This 15 gomng to create Jatficalt internal
rresses and strains, already evident in some univer-
sities

I think we're also going to have to reassess the
cxtent of our commitment to graduate programs
ant ask ourselves much more seriously whether we
can be all things to all people with such himited
resources, or whether many of us should discon-
tinue programs or not jmhate new programs in
ares  where we have planned to expand 1 think
wéTe going to Lome under ‘ncreasing pressure,
espeaially in the state systems. ¢ much greater
rattonalization  of our programs, much greater
cooperation among institutions, and much greater

pressure for broader tramming with less emvhasis
upon tie narrow specialties within disciplines, At a
very Interesting conference at MIT about a year
4go attended by many of the graduate students
there, the commong.cry was, “For God’s sake,
don’t make us so l%verspecmhzed. We come out
prepared for one hittle phase of nuclear engineering
and 1f there’s not a job there, we are in a very
difficult position " So there 1 increasing pressure
from students, much of it vonstructive, to broaden
the kind of tra:ning they get. .

I would guess that twenty-five years from now,
after we've gone through this trauma, we're going
to have fewer universitigs granting the Ph D
deeree than today, although many more perhaps
granting the master’s. 1 think we're going to be
somewhat more successful in breaking down th.
boundaries between disciplines, 1 think there's
geing to be a tendency for graduate education 10
teke a leaf out of medical education and to
develop a kind of two-stage training period-a
compressed formal degree program and a soine-
what expanded postclassroom period much like
the internship and residency period in medicine
This couid represent a kind of lberalizing of
graduate education It seems rather ironic that we
train teachers in the liberal arts 1n the most
fractured, ilhberal education. environment we
cver could have devised

The financing of graduate education, I'm sure,
1s going to be much more heavily dependent upon
federal funding. with all of the riks and ye! ali of
the opportunities that may raise. Student support
15 likely to be based more upon nzed than just
talent and merit And I think 1t’s farly evident
that we have to reak down many of the barriers
of the past, many of them unconscious, sonie of
them conscious, that have kept the numbers In
minonty groups, whether by sex or by race, very
underrepresented 1in many of our professtons

If we're going to survive as VIgorous institus
iions, we will have to find a way of rewarding
exeellence and promise and be somewhat more
ruthless than we have been in the past i our
willingness to weed out medioerity within our
mstitutions  Neather the taxpayer nor the student
15 going to put up with some of the buli-in
mflexabilities that we have developed in higher
edncation

-
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ON THE FUTURE OF GRADUATF. EDUCATION*

-

THIS DISCUSSION of ‘he ,ture of graduate
education wili concentrate on two areas of devel-
opment furst, the need for a broader base 1n
Amencan high-r aducation that can provide ways
and mezns for an adult hheral education going
beyond the four-year college program; and,
second, the need within presently structured aca-
demic chapnels to respond to what | am assuming
will be an incrsased demand for intenswe and
high.y specialiced pi ofessional traiming of all kinds
In other words, what | am looking toward are
gradvate programs involving breadth so broad as to
expand well beyond the perimeters of the univers:-
ty cauipus, and depth so deep, if you will; that
they .continue to ennch our society not only with
presently undreamed of tools but with the wisdom
that must necessanly accompany the use of any
tool.

Tuming first to the broader necessities. I think
we must begin by recogmzing that the two-year
colleges are in many subtle ways already having
and will continue to have a sigmficant effect on
graduate education There are at present  more
than one thousand two-year coileges in this coun-
try, representing ciose to 40% of: all American
institutions of Higher education, and these schools
presently enrcll some two and one-half million
students, more than one-quarter of the tota!
college population. The growth, as we all know,
has t.2n phenomenal, an incre~se in two-year
college enrollments between 1966 and 1970 of
some 647% as compared t. a relatively modest 24%
increase at four-year institutions over the same
period. We have not, | beheve, even begun to
measure the impact these two-year colleges will
have on the Amencan scene now that our inahen-
abls r.’hts anclude life, hberty, the pursuit of
happiness, and two years ‘i .he local jumor
college. And what s fascinatiag about all of this is
not s¢ much the question of financing, although
that too 1 an intniguing probl~m, but the gues.on
of how high is up 1n higher education,

If the B A degree, or « reasonable facsimile
thereof, 18 replacing the wgh school diploma as
one's ticket to a place in the sun, then what in
turn happens to the master's degree or to the
doctorate or to posi-dqgtoral education” We ap-
pear tc be involved in an inflationary cycle of
degree programs, and B.A, which many
parents considered to be fan impossible dream, 1s
now very much a reahty for large segments of the
population. At present | see no senous prospect of

William D Schaefer
Modern Language Association

Amenica’s moving to universal, compulsory college
edqcatxon which, as my fellow panelist, Allan
Cartter, has shrewdly observed, 1s a very different
concept from that of uuiversal access to post-
secondary educaticn or f+ -1 equal opportunity to
a college education with certain merits of
strengths. But whatever happens to those 2! or
4% or 8% mihon students who have at least been
exposed, to something .alled higher education,
with or without a B.A, degree, there 15 no doubt
i my nnnd that their appetues will have been
whetted. A Iittle learning may or may not be a
dangerous thing, but I am ready and willing to
take my chances just as long as the academic
communmty 1s ready and wiling to provide the
means for continuing to satisfy that appetite, both
inside and outside of the college campus.

Fhe i1dea of a non-objective master’s degree,
much less a doctorate, is very much out of
fashion. Increasingly, 1 find that graduate admis-
sions are baged on pragmatic cntena that evaluate
the candidate not only in terms of chances for
academic success but also of potential professional
employment. And surely in 1972 one can sympa-
thize with graduate departments v lick, already
faced with a large number of degree candidates in
danger of being under- or even unemployed, are
reluctant to expand admssions, even 1f they had
tne “.nding for such expansion, which most, of
course, do not. As a department chairman, |
turned away potentially qualified candidates from
admission to the Ph . program. Not so much
because there was no 10omr for them, but because
I was panfully aware that so many ulready
qualified Ph.D. candidates are playing musical
chairs, and that when the music stops, far too
mar,, are being left unseated. Indeed, 1n my own
department | also argued against continuing our
traditional M.A  program as a sort of a one year
extenston on the B A degree, o program full of
classes and papers but sigmfying next to nothing
on the Job market. I think that my actiors in this
time and» 1n this place are defensible. Hu. | am
now arguing that dunng the next thity years

*Revised from an address o the Symposium on the
Future of Graduate Education at Purduc Unwversity, 14
March 1972, '
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graduate depariments are gomg to nzve to reeon-
sider such progrims and begin to develop hberal
arts  post-graduate opportunities tor the student
who 15 not professionally onented but who simply
wants, at any time in his or her life, to profit
trom the intellectual nger and the intellectual
climate of formalized higher education. And 1
trust that it goes without saying that intellectual
ngor 1s underscored, for we cannot afford, hterally
or figuratively, td sacnfice high standards n
offering such nrograms '

Such programs wouvld not. however, meet the
needs of most post-_-aduate or, let us say, post-
vollege Amencans For bfe fortunately has a way
of intervenirg, and most people, after a penod of
time engaged 1n classroom studies, do find jobs,
raise fambhes, grow therr swimnung pools How
then can hgher education respond to the leisure-
time educational needs of this segment of society”?
Presumably by oftenng something on the far side
of an adult Sesame Street” Here | think is one of
graduate education’s greatest challenges to find an
effective way of meeting that portion of the
so-called educational peniphery (cutrently esti-
mated at being in excess of 60 millien and
growing rapidly) that 1s qualfied for anJ anxious
for graduate education without enter:ng graduate
school The tools, | think, ate at our disposal, and
by this | mean that the means for mass communi-
cation are already adequate, more than adequate,
for all normal purposes What we at present do
with these means strnikes + » as being tar less than
adequate. for with a few notable exceptions, the
bulk of that whith 1 presently dvailable in
pertodicals, magazines, especially on radio and
televiszon. 15 an unsult to the intelligence of an
alert ten vear old | am aware of the nature
and the extent of the problems avolved n this
ares ot mass adult post-graduate edudatton, and |
am ¢ontident of only one thing that there are no
easy answers But | do suggest that this area of
adult post-college. non-classtoom educdation 15 not
only our greatest challenge for the 19705 and
i980’s, but s alho our greatest opportumity and
even, I think, our specia resr ~nsibthity as human-
sts T think we have to encnurage and nurture the
climate ot receptivity, but we also have to be
prepared to deliver the goeds And the product,
no matter aow 1t s packaged., must be genuine

The second area on wheh T ow uld fike
comment very ' tetly concerns the traditions! role
of gradudate educatien training the professional
through mtensive speotalizgtion In recent years we
have surely all read .nd heard . good deal about
new degree prograrms which place an emphasis on
development of tesching sk'lis | do not intend to

o

go nto the speafic problems of alternate degree
programs MAT'S., MAJCTSs. DA’s. DATS,
CPls”, MPhil's EdBYs. PhC's, the PhDT -a subject
I have treated elsewhere under the title ““Alphabet
Soup” A Few Words of Caution.”l Nor would 1
deny that we need to employ all of our ingenuity
and talents 4h discoverng new and more effective
means of training teachers, especially those with
the skills necessary for handl:ng remedial courses
in Open Admissions programs What interests me
here, hqwever, and what 1 would like to stress
because 1 think 1t touches on a broader issue, 15
the differentiation 1n graduate programs in training
these .speciabsts and 1n training the sc-called
“generalist,’”” a currently fashionable word, at least
in the humanities, and one which along with 1its

_companton “interdisciplinary” 1s frequently trotted

round as a sort of panacez to all our ills. What we
are talking about, or I think should be talking
about, 1s the traimng of a graduate student who 1n
spite of. or in addition to. a specialized scholarly
or research interest has enouglt breadth of knowl-
edge to be able tu connect part to part, parts to
the whole, and the whole to any of 1its parts,
which 1s pretty much what Joyce's Stephen Daeda-
Jus was talking about n insisting on wholeness,
harmony, and radiance as being essential to the
creative process. Detined this way, 1 see the
generalist as being the most highly trained special-
ist of all. an expert, if you will, 1n the general, a
twentieth-century sort of Renaissance man who 13
capable of doing specialized research in' his general
area, 1s aware of and can fully understand the
work being done by his specialist collejgues, but
whose flelg of specialization s in putting 1t all
together, 1n providing the total perspective, This, 1
believe, 1s potentially our 1ideal undergraduate
teacher. assuming of course that such a person can
teach or at any rate does not becume hauseous
upeon entering the classroom. And this, I think. s
the kind of Ph.D) specialist we should be working
¢ develop. not instead of., but in addition to our -
present kitd of speciahist. This 1s. in fact, the
highest degree of all, and if we wanted to play
“alphabet soup.” 1 would give its recipient an
extra P ain the Ph D -or maybe just an astenisk
would do

My fear, however, is that we are beginning to
maove i a different direction, and in eliminating
the rigors of research and scholarship from doctor-
al programs are tending to create the antithesis of
my wleal Renanssarce scholar, that 15, a dilettante
whose little lear}\ing looks good sniy in relnticn o
the bumper-sticter mentality” of so many of our
high schoo! graduates, a k:ind of learmng which 15
indeed 11 the long run a dangerous thing | cannot
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sdy how high 1s up in higher education, but I do

“ think 1t should be a good deal higher than 1t tends

to be at present. All of this, of course, applies also
to graduate education for the non-academc, the
specialized generahst who chooses, for whatever

reason, not to enter the classroom, but instead,

whether in the sciences or the humanities, decides
to embark upon a career in the wotld of com-
merce and industry. For here, I suspect, we above
all need individuals who can play admimstrative
leadership roles 1n which theie can be an etfective.

. responsible drawing together of the stnings How

veiy few of us these days are capable of function-
tng, sometimes even of communicating, outside of
our own spheres of specialization. The accounting
office talks only to the computer specialit and
the computer speciahst talks only to God.

Unavoidabfy, my remarks have been highly
impressionistic, = i1d perhaps.even somrwhat 1deahs-
tic. The realhty of the moment is, of cbursc a very
different matter the absurdly small percentage gf
nfinonty students enrolled n graduate programs,
the unemployfnent statistics armong  qualified
M.A’s and Ph.D.’s, the finantial deficits plaguing
s¢ very many umversities +We must as a nation
weigh our priorities with great care, and ! can only
koype th.. as we continue to do so in the comung
Jecades, we will increasingly recogmze the ughes.
realms of higher education to be our grea‘est
national resource, one wiuch we cannot afford not

to support at whatever the cost
LS
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