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ABSTRACT

I 'I

From September 1966 through August 1972, the Midwest Regional Media

Chnter for the Deaf was under editract,to OlediaServices and.Captioned Films,

the Handicapped,: and frdm Septgmber_1972throu0h .

. ,

Bureatt of Education f

August 1974, the enter had a grant with the tame federal agency to pro- ,

vide media services' to twe,lve states comprising North Dakota, South Dak'pta,,

Nebraska, Kanse, MtSsoUri,'Iowa, Minnesota, Wisconsin, Illinois, Indiana,

Michigan (1964); and Ohio (14731. These media services inducted the4ro-
,

duction of aseries of'educational materials for deaf students and teachers

. . 1

. of the deaf; the management and o\pgration of numerous in-setvice.workshops

and institutes-ior teachers, supeMsors, administrators; media-specialists,

and collegeyrofessors; and an

.

annuarmedia symposium for supervisors and
. . .

.
t

administratorl -- all for educWrsmorking with the deaf. -In addition the

Center provided assistance with conferendes and conventions.and also pro-

.

vided a variety of consultative services tOcschools for, the. deaf in the

twelve-state region.

fw

.1
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INTRODUCTION

The Midwest Regional, Media Center for the Deaf (MRMCD), founded irk

1
1966,'was one of four centers in the United States to apply educational

media and technology to.the task of accelerating the educational programs

-of the deaf student. A historical overview of the Center's development,may

be mead in the following section.

1 MRMCD was a member of the National Network of Special Education

Instructional Materials Centers and Regional Media Centers which had as

their objective the provision of educational media and,technologto the
, )

'instructional programs ofall handicapped children. The legal basii for the

establishment and operation of MRMCD was Law 91-230, Part F,Sectiohs 651

and 652. Although the MRMCD was created to work exclusively with programs

...for the deaf, the Center did cooperate with,other network members, as needed,

in order to assist them in fulfilling the objective& of co-sponsored projects

wi:hin the framework of the total program.

Lithe objectives of the National Network'Were derived from two documents:

(1) the objectives. of accomplishment.as outlined by the Bureau-of Education

r for .the Handicapped (BEN), and (2) the workscope of specific.objectives as
. 1

designed by Media Services and CaptiohedFilths (MSCF). The BEN llbjectives

and the MRMCD supporting objectives are stated as follows:

1. DEHOl4ective
...

,4- TN
To assure that by the year 1977, every handicapped child who
leave's school has had career educational training that is
relevant to thejob market, meaningful to his career .

aspirations, and "realistic to his fullest potential.

1

1

1



MRMCD Objective

To assist BEH-in achieving-thit objective by informing
_,T .- .::: administrators and supervisors concerning the implications

..) of educationaljechnoTo-gy in accelerating, vIpanding and
improving the educatiohal programs-of deaf

, - .. .

students.-
,.

. r .

24 BEH ObNective-
..

.

,,

..-

.
. , 4

To assure that every handicapped child israceiving an
appropriately-designed edudation by. 1980. (8? by11978).

. -

To secure the enrollment of 850,000 (85%) preschool aged
handicapped. children in Federal,. State, anct bocal edOcatignal
day care programs. . .

MRMCD Objective
.

ur

'To'assist BEH in achieving these object:ryes by helping'each
state in the Midwest-twelve -state region to improve its media
program and-services for the deaf thriugh the cooperative
actions of MRMCD, State Agenda ands:Focal organizations.

.1
I

3; BEH Objective

To assure that all handicapped children served in tht schools
have sufficient trained personnel who are competent in the
skills required to aidthe child in reaching his full potehtial..,,,,,,.

MRMCD.Oblective .
V

To assist BEH in achieving this objective by improving the
media'compeencies of teachers, supervising teachers,, college
educators; who prepare teachers to teach the deaf, and media
'specialists who are on- the -job at schools for the deif in the
Midwest Region. -

.4. BEH Objective

To enable-the most severely handicapped Children and youth to
. become as independent as possible, thereby reducing their
requirements for institutional care and providing opportunity
for self-development.

MRMCD Objective
0

To assist BEH in achievidg this objective by continuing to .

Produce and release media productions especially designed for. .

teachers and deaf-students. -

3

.



1

/ The tasks to be performed in.order to achieve these objectives were

outlined in a workscope. This workscope served as a gUlde to 9e respective

centers which comprtsed the national network. The items checked on'this form

are the areas to which MRMCD devoted its energies-. Basically, the...MR=

operated in the areas of materials development, technology training, and

-regional-state.program delivery.

0 (See the sample workscope on the following page.)

:

MRMCD, since its founding in 1966, had yearly dekg_ned,.produced, and ,

Valuated instructional materials which were intended to demonstrate new
. .

.methods of teaching the deaf. Most of these efforts had been in the area..,..; . -,
*" of language instruction. These materials arelisteetn Item 6, Longitudinal--:.

Chart-Wthe_Appendix-of t is Final_Report.

Another area of major concern was technology training needed by-teachers

in order to' utilize the new resources that were becoming available today. .

To atsist teachers in acquiring this training, two approaches were used.

On approach was the production and utilization of a series of mediated

instructional learning padfcages which could 'be loaned directly to the class;

room teacher of,the-deaf or to an educatormho_was_responsible for pre

service Programs in a college or university setting. Two groups needed to

be served: (1) the teacher on the job, and (2) the college student in

preparation programs. The other approach was a series of workshops. which .
4

we conducted each year on location at the variods.Jschools for the deaf in
/

our twelve-state-ri4fon. These states ,were: North Dakota, South Dakota,

Nebra4a, Kansas/t/4issouri, Iowa, Minnesota, Wisconsin, Illinois, Indiana,

Michigan, and Ohio. 'These workshops were conducted without charge to the

numerous programs for the deaf in this regidn. A workshop consisted of

Ii4



. WHAT DOES AN gE/MC/RMCACEMMH NETWORK DO FOR HANDICAPPED CHILDREN?
(FY '74 workscope of BEH's network of instructional

.

materials centers for handicapped childrin; areas I-IV
optional-in any one center; area V- compulsory)

gi'ea I INSTRUCTIONAL MATERIALS DEVELOPMENT (chit -use materials)---J N

N....

IA Ide tif _needed materials and-priori ize needs.
aFfTc eeds known to commercial and on- commercial materials developers.

Locate usahle.materials which exist-and fulfill identified needs.
,12-alifelisting, but unusable materials which fulfill needs.

.

Develop unavailable and needed mateitils to fulfill needs.
.Field test new and old productsTOTRTiCt on learners
Enter tested products into the distribution systems for materials.

DIA, MA RIALS, AND EDUCATIONAL TECHNOLOGY TRAINING (teacher-use)
I Iden ify media, materials and educational techOlogy training needs.NR II: Make needs known to pre- and in- service training. institutions and agents.R II 'Locate usable media- training materials which fulfill needs.

R.., II Develop unavailable and needed media-training-materials to fulfill needs.NR IIE 011ett; classify and loan media-Vaining MateTaTF---NR IIF Develop information base on media-training programs'and materials.II Respond to inquiries by matching training needs to training sources..
'Operate-a .national- non -print media-training liUrar (for use by
professionals, para-professionals, training.inst tations, parents,
and intro-state agencies).

EDICAND MATERIALS INFORMATION SYSTEM (child-`use materials)
entif and classify instructional materials for handicapped childre%mkvuata e materials by standard- criterilarnlTTcommend

usage.
111Describe materials and.encode descriptions for data baseentry.

Develop and maintain machine6readable.data -base:N IIIE Produce catalogs, bibliographies, and profile-matching materials lists.NR IIIF search/retrieval facility to respond to materials-inquiries.
NR....IIIG Maintain source file for materials in 'data base as part of data-base.-N 'HIM Match source-of-demand with appropriate source -of- supply systematically:.N I111 Maintain inventory records including. demand, circulation,.reaction info.,

Area IV MATERIALS DELIVERYSYSTEM (child and non-print0teacher material's_NR IVA Acquire materials included in the information systeth.
NR IVB In-process (accession processing materials and place in depositories.
NR IVC' Maintain materials-collections in.interacting depositories. . -NR IVD TO, Within loan rules, (upon order by registered userl.materials.
NR IVE Check in returns, collect overdues, negotiate claims, re-shelve,
NR IVF Repair, replace and rejuvenate materials..
NR ---IVG -Maintain booking system, usage TiCOVUiTand added 'print requirements.NR IVH- AFEElilor any.funds involved Trigiii_charges.

Area V REGIONAL -STATE PROGRAM DELIVERY (decided by client-states within region's limit)
Associate center (local service center) simulation or development.

V: Assistance'-in-stati-plinning forTWistate material's service.
........VC Consultation on educational technology or spec. el. materials usage.

VD Participation in media and materials conferences and workshops.
R VE Dissemination of materials-information thru state director's

VF, Reinforcing state staff in med a, Materials., and educational 'technology.

144
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special hands:on experiences which demonstrated the design and utilization'

.of educational media forpartial, solutionlf the learning prOblems'of deaf

studentS. Teachers of handicapped students must have the ability to design,

special materials foi- the peculiar. problems of the learner. This. was one
-

of our major objectives as we worked with teachers and college stndentg in

our twelve-state region.

.

During these eight years of operation,-considerable consultant work

, t
was also performed: The staff of the Center served as consultants to-

.

schools for the deaf in the twelve-state region.' 'Consultation was provided

on .such topics as. media designrutilization,'production, instructional

materials ,centers, media instruction, and class:room design-and facilities..

i4
Al

The three major areas of concern (production, instruction, and symposia)

are'discussed,in detail in themain.sectioh-Of this rePOR.

The immediate federal agency reipOnsiblefor the cOntinued work of

the MidwT Regional MediaCenter for the Deaf as Media Services and

Captioned Films (MSCF).% Formerly Captioned Films for the Deaf, Media

Services and Captioned Films was initially established,by an.:Act of

Congress (Public Law 85 -9095) in 1958. The initial purpose 'was,- as the

name implied; to provide the deaf' with. captioned films analogous to the

provision of recordings, braille books and other materials for the blind.
.

A revision of the federal law.in 1965 pabled Media, Services. and Captioned
- ,

,

Films to expand the scope of its services, and the agency now provides

instructional services and,materialstof 411 kinds for deaf and hard -of-

hearing children.
0,

On the Uni'verSityofNebtaska spectrum,-:the Midwest Regional Media
,

I
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Center for the boafiasjffiliated with,the Department of Educational`

Administration in Tdachers College. The physical facilities of the Center

were locatedein 6beaska Hall on the University of Nebraska - Lincoln campus.

In mid-October, 1972, the MRMCD moved into new facilities designed especially

for the.projett by the University.

fn MRMCD's Continuing effort to improvd eaucatiOn. of the deaf,

specific areas of concern were delineated in'the form of objectives. MRMCD.

was. foremost committeeto the belief that educational technology could

.play a vital "role in the, ducational program of the deaf. Thus, as new--
. ,

,programs, new and new pioceduresNere studied and field tested,

our goals changed. With consistency, MRMCD found that each new year i

"At ,

'gadded to the wielilth of knowl4dge about-the application of educational media

to the'learning problems of hearing impaired students. Our objectives

evolved ver the years to include these specific concerns. MRMCD worked
.

-

to

1: Support and assist BEN in achieving its goalS and objeciivese

.

t. 2. Support and-assist MSCF in,achievtng its'Oals and objectives.
.,--!...4--.. .

3. Develop new materials which would encourage new approaches
to teaching the deaf--

. .

'4. Sponsor an annual national .conference on educational technology
for the leadership group within the educational program for
the deaf.

5. Encourage the empldoent of a full -time media specialist in
each,school.

6. Work with these media speciaThts to develop loal in-service
° programs.

7. Increase our cooperation with the SEIMC'sn -our region and
support the SEIMC/RMC network.

8. Promote the interaction of ourCenter with state departments of
spitial education and other related 4gencies.

L 2
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9. Reduce the gap between 'educational research and classroom
practice: \

10. repareteactiers acid supervising teacheit of the deaf for
the proper utilization of media.

11. Train classroom teachers to plan and produce theiown
specialized materials.

i

12. Evaluate'the 'application of eddcational media and methods
to the educational progr'ams.for the deaf.

13. Prepare teachers to make their ownevaluation of material.

14: Assist'College4Educators, who prepare teachers to teach the
'deaf: in the application and evaluation of educational media
in their pre-service progr,ams.

15. `Disseminate information regarding the latest materials and ,

techniques.
O 3

-Our major go al was, the Same as that of the Bureau of Education for .the

HandiCapped: "Equalization of Educational Opportunity for Handicapped
-

Children."4/More.Orecisely,stated as "the provision of leadership and

resources to help-the handicapped achieve their fullest potential and

participate constructively in society'to their maximum abilities."

P

:

A

0

:

a
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HISTORICAL OVERVFEW

The Tdwest Regional Media ,Center for the Deaf (MRMCD)' began officially

via contract -and An name September 1,1966. However, much w, .any

related activities preceded and set a pr cedent for.this subsequent federal

Project which, reached its eighth year,Of operatioh in 1974.

From 1963 to 1965, Dr. Robert E!,Stepp, Jr., now-MRMOD-Project Directo'r,

used an NDEA Title VII grant to conduct his "Feasibility Study .to Inveitigate

the Insttrumentation, Establishment, and-Ope'ration of a Learning Laboratory

for Hard-of-Hearing Chirdren.". 1,t6 liocat poini: emptoyZnvtimm Iiibro.o.6
)

`'

.

.

. 4 .

.the.,VehiCte to coofty inztuction on a 4e46-4tuny babes. 44 atimate'goat: 0.
,,......

6inding a ivary,co aqi.4t.the dead ickad in a4zuming a 9/mate/E. degui.o6

.4espon4i6iti.ty liolt.'hi6 own education. The-first actual production work (22

arnm films), which served as the impetus for all subsequent klIMCD.,productionS,

was developed and utilized during 1964765.

The finished iretearch study.drew-nationwide attention. So much so that

additional NDEA funds (Title XI) were grantdd in111965 to conduct a nine-
1

.week Summer Media I s'titute for 30 participants. -Thrs session was open to

all interested educ tors.

'During the Spring of 1965, Captioned Films forzthe Deaf allocated funds

to sponior-a "Symposium on Research'and Utilization of EddcatiOnal Media for

Teaching the Deaf." This first Conference was to be a national conclave for

admiftistrators of programs for the deaf. - Its topic;, An Overview of Audio-

visual Research Affecting EdUcation,ofqhe Deaf.

In September, 1965, Captioned Films for the Deaf funded a full year

f.
P.

.9

.. 1
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"PrOjed.t.t-DiVelop and Evaluate InstrUctional Materials for the Deaf."
4

This project L.4see. on film research conducted by Dr. Frank Withrow
t.

when he was 9f Clinical Services at the Illinois School for the

Deaf. The initial production consisted of 75 8mm speechreading films.

4

In the summer of 1966, a special grant was given to the University -of

Nebraska - Lincoln to conduct the first Educational Media Institute for

Teachers of the Deaf: Thirty teachers were selected to participate in thig

eight-week institute which became an annual *event through the..summer of 1973.

(,-

Ihthe fall of 1906, the prev1ous year's activities were further expanded

under the current project title, Midwest- Regional Media Center for the Deaf.

Documentation of the Center's growth and. accomplishments appears in the

Longitudinal Charts in Appendix A.' Specific areas include Contract, Staff,

Symposia, Institutes, Regiowl InLService Programs and PrOductions.

,

As would be expected, the° MRMCD staff (Longitudinal Chart, Item 2)

,
grew as theprbject expanded its,ser\vices. This does not mean to imply that

,

I
jail of oUr people were strictly specialiSts,in one area of media knowledge.

Uniquely enough, there were many interests and skills in common. However,

each staff member alsdIfound his forte in the various media (graphics, still

photography, motion pictures, and television). Thus, having -both'a generalist"

and a specialist within each person greatly enhanced our consulting activities.:

This particular quality cannot,be reflected .op the Longitudinal Chart, but

must be emphasized as a'valuabre factdr of the MRMO'i services to both

vt.

individuals and programs for the deaf.

From its beginning in 1965, the Symposium on Research and Utilization

of;Educational'Media for Teaching theDeaf (Longitudinal Chart, Item 3)

'100
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4

steadily gained in momentum and stature.' A first year attendance of 61

0-

had grown to well over 250 At the tenth annual session which was held in

April,1974. Each three-day.conference concentrated on a single topic

0

currently affecting education of the hearing.imp.aire0. Then through advance

distribution of papers plus mediated presentations at the conference and

small group interaction, each subject recejved in-depth scrutiny. 'Thii 'js

discussed in greater detail later in the main section of Itils report:

7

. In order to establish media as' an jtitegral part of classroom instruction

of the deaf, the MRMCD held In-House Institutes (Longitudinal Chart, Item 4).

Initially emphasis was on.classrooM teachers of the deaf during a six-week

N . ' ,
summer session. However, for media to play its strongest role, it was

.

quickly determined that'.all people in the continuumiSfleducation'of the
,

. . . .

deaf shOutd be ivolved with'media. Subsequently, two-week institutes were

established-fOr(-61Teige educators who prepare teachers of the deaf, supervising
6

. 4. ,

teachers and media specialists in schools for the deaf.' These sessions

emphasized the design and actual production of instructional materials based-
-.

on student needs. "The areas of greatest emphasis were-graphics, still

photography, motion pictUres, and television.

The concept of our basic media workshops was- further expanded in our

Regional In-Service Program (Lonitutlinal Chart, Item 5). By taking our

staff and media instruction into4schools and programs for the deaf, the MRMCD

influenced instruction at its grassroots level. To date, the MRMCD has

Served 1,859 educators in 44 school programs and 8universities in our twelve-
--

, 6

state regipn, Most of these workshops had a two-day format, dUring which

.
time both instruction of and.actual production by particiP4nts were the

4
objectives. o



In the area of film production, (Longitudinal Chart, Item 6), many

.of our projects had been doneas "pilots", meaning that once the MRMCD

finished a production, it was then field tested,in programs fo'r the deaf

-region-r I+-at-that time-the-work--was-found-ta-be-44-114,--th_was

forwarded to Media Services and Captioned Films, BEH for possible duplication

and distribution. A major objective'in MRMCD productions had been to design"
a

materials which involved the student in independent study. Addition'al pro-

ductions were developed to stimulate dialogue and interaction among students.°

Other experimental filTs were,produced in conjunction with programmed texts,.

additional suort media, and the utilization of avariety of response

formats. This is discussed in detail in the main section of 'this report.

Our mission was to improve and accelerate the educational programs pf-

deaf students by utilizing educational` media in'the learning process. ki4e

were dedicated to that goal.

a

Yu It
12
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INSTITUTES, WORKSHOPS, AND CONSULTANT SERVICES

The Midwest Regional Media Center for the Deaf (MRMCD) was concerned

with pre-service and in-service education since its inception in September 1966.

However, the MRMCD's involvement with teachers of the hearing impaired'
-4

actually began_prior to that time with the first summer media institute tieing

conducted during. June-July 1966. From that beginning, a comprehensiv&

'instructional media program developed.which not only served p twelve-state

region, but also took-on national dimensions. The MRMCD media program was

designed to assist the Bureau of Education for the Handicapped (BEH) in

meeting one of their major objectives:.

To assure that all handicapped children served in the
schools have sufficient trained personnel who are
competent in the skills required to. aid thee in
reaching his full potential.

Over the years, this instructional media program developed into what

we now refer to as the MRMCD Cluster Approach to In7Sei-vice and Pre-Service-
.

).
Training Regarding Media Design and Implementation,for Educators.Of the Deaf.

This -"cluster approach" was conceptualized and,organized in 1968 by.,Yr.
t

Robert E. Stepp, Jr.. Director of the Midwest Regio al Media Center for

;' the Deaf at the University of Nebraska - Lincoln. Briefly, thiS approach

involved the training.pfJa:=group- of-educators' witn4 an individual school

program who were identified as leaders at various lvels of service. Thus

spetific MRMCD instructional programs were designed "and-coordinated to

serve'teachers, supervisors, media specialists, administrators, new teachers

,and college training personnel. The result was a "cluster" of key personnel

in each school who worked together in terms of tmplementing instructional

5

media for hearing impaired children.



'In order to serve all of these ed4cators, the MRMCD Utilized-a variety

of formats for their instructional media programs:

1. Two-Day Media Workshops for (a) classroomiteachecs and jb) college
students in training (conducted by MRMCD staff at schools for
the deaf or at colleges preparing teachers of the deaf).

2: One-Week Media Institutes for media specialists in'edu ational
programs for the deaf, (conducted at the MRMCD facilitie

I

3. National Symposia on Research and Utilization of Educational
Media for Teaching the'Deaf*'for !administrators, supervisors,

college educators, and'ancillary personnel serving the hearing-,

impaired learner. (1feld-annually at the Nebraska Center for
_Continuing Education; organized and hosted by the MRMCD.)

Two-Week Media Institutes for a) superOsory personnel in
' schools for.the deaf, and, (b) college educators preparing
teachers of the deaf (conducted at the MRMCD facilities --

the-.second week included attendance at the Symposium).

5. One,Week Media Conferences for (a) supervisory per§ornel in'
schools for the,deaf, and (b) college educators preparing'
teachers of the deaf (conducted,at theIMRMCD facilities).

6. ,One-Day Media Consultant Services for i(a) classroom teachers
andraircollege students-in training Cconducted,at 'school
pFogrami for the deaf, or at college programs_ preparing
teachers of thedeif by MRMCD-staff),I

7. Three-Week ind,Sixl.Week,SummerY,Medfi-Institutes-fOr classroom
teachers of the deaf (condicted at the MRMCD fatilities).

8, A Multi-Media Learning Kit for Pre-Service and In-Service
'Teachers regarding media deyeloyment Wasign for use by
riliiiiTervisory personnel in schools !for the deaf, and

(b) college.educators preparing teachers of the deaf (an
integral part of the one-week media conferences described in
item #5above).

"*The Symposia are discussed, in detail on page39.

,

(

4The main emphasis of all of these MRMCD instructional media programs

was the role of educational media in the learning process. With the-exception

of the symposia, the types of topics covered in these programs were:

1. Planning Systems and,Design Techniques

2. Writing Initructional Objectives

S



3. Assessment Procedures

4. Brainstorming for Mediated Learnin

5. '-Graphic Arts

6. Overhead Transparencies

7. Super 8mm Motion Pictures .

8. Instructional Television

9. Slides

10. Programming Techniques

11. Resources

12. Equipment Operation

'The extent to which each of theiabove-lisied topics was-included or covered

in the various instruction programs depended on the time availablg.. In

the three -,and six-wee institutes all of the topics were presented in

detail, while in t one- and two-day programs only selected topics'were

covered. In co trast, the symposia have all been in a conference format with

each being organized around a'specific theme.

,gollowing is a brief description of the various instructional media

programs conducted by theRMCD:

A. Institutes were the most intensive media training programs
conducted by the MRMCD, and they varied from:one week to six
weeks in length. There were four types of media institutes:

1. The Summer Educational Media Institute for Teachers of
the Deaf hosted 30 selected participants each summer.
This extensive seminar.was conducted from 1966 to 1973 and
provided 3-6 hburs of credit. In this prograM, teachers
learned to Mai, produce and apply instructional med4i
technology ;to education,of the deaf. The sessions were
organized sb,that.the partiellants actually designed and
produced their own instructional materials.

2. The Educational Media Institute for College Educators Who
Prepare Teachers of the Deaf was conducted from 1967-1971.
This program provided college educators two Weeks of media

15



P.

training -- one week in the fall and one week in
the spring. The emphasis of this institute was
on the production and utilization of instructional
media technology at 'the college level as well at edu-
cation of the deaf.

3. The Educational Media Institute forSupervising
TeTEFFEf the Deaf was added to the MRMCD program

. in the 1969-70 school year ling bas discontinued in
1973. .This was-also a two-week institute divided
into a one-week session in the-fall -and a one-week
session-in the spC-ing.. It emphasized"the production
and application of instructional media technology to
education of the deaf.

4. The-.Institute for Educationalliedia Specialists in
Schools for the'Deaf was conducted from-7)71-1913.
The main purpose of the Institute for Media Specialists
was to bring these professionals'together and ripen
uiPlines of communication. The emphasis of this initial
institute was maximizing the use of the instructional
materials center in schools for'the deaf.

Workshops were a-part of the regional in-service program offered
to schools for the deaf in the twelve-state region of the'MRMCD
(Illinois, Indiana, Iowa, Kansas, Michigan, Minnesota, Missouri,
Nebraska, North Dakota, Ohio, Sduth Dakota, and Wisconsin). These
workshops were conducted at the schools and varied in length from
two tothree)days. Attendance at these workshops ranged from ten
to two hundred: The workshop curriculum is a condensed version of
the institutes with introductory demonstrations and production labs
emphasizing media utilization. .The regional workshop program
nitiated'in October 1966, was a major instrument for introducing,
educators of the deaf to media and obtaining appltcants for
MRMCD' institutes.

C. .Conference(s) on Educational Media for Supervising Teachers of
the Deaf (February 11-15) and CoTTege Educators, Preparing.
Teachers of the Deaf (February 25-Mardr1) were initiated in
1174. These two (2) one-week media conferences were intended
to provide additional media skills for past MRMCD participants.
Specifically each conference participant was given a proto-
type "Multi-Media,Kit for In-Service Teachers of the Deaf."
This kit includeedemonstration media and resource information .1
to facilitate endeavors in implementing the use of instructional
media in classrooms for the hearing impaired. The kit contained0,

1. 'Instruction guide.

2. Overhead transparencies (six demonstrati-on units)

23 16



#
( .3. Super 8mm films (three examples)
f I

'4. Sides (ffve'demonstration sets)

5. Videotape (two examples)

6. Manipulative (language-mbile)

.__Flash cards

8. Related handouts

The conference .participants received trainirig.on the use-ofthe
"Multi-Media Kit." They then took these prototype kits,back and',
used them in their own §chools. The'"feedback" information frqm
these field test experierices,will be used to modify and prepare___:
the kits for distribution, to the National Center on Educatidnal
Media and' Materials for,the Handicapped, Ohio State University_._.

In addition to the "Multi-Media Kits", the particpants,mere provided
some. advanced media design and utilization,skiils,

,44

D. Consultant Services. 'Staff membersfrom.the Media Center were
available to serve'as media consultants to edudationai programs
for the deaf in the twelve-state Midwest Region. All college
programs and Oblic or private schools concePhed with edudation
of the deaf within this regionmere_eligible to request these
services which were free of charge.

`As early as 1967, staff consultation was listed as a main function
of the Center. Since that time, due to ati increase in staff
personnel , cdnsultationllas,been writteryinto'the'bUdgefas an
integral strategy item reqUiring,funding. Consultation has taken
the form of phone calls, letter-writing, visitations, demonstrations .

and mini-workshops. The staff has served as consultants,on such
topics as (1) organizatton andiadministration of Instrudtional
Materials Centers; (2) classroom and school building design,'
(3) preparation of pre-service and in- service programs, (4) in-
struction of specific production techniques, and (5) application

''-Of-educational Media to specific learning problems.
.

In the. process of developing the media Workshdp and institute programs,
s

the Midwest Regional Media Center for the Deaf emphasized "harids=On"

experiences and modeling techniques. By hands-on" experiences was meant

that the participants actually take part in the planning, design and pro-

duction of media within the instructional workshop or institute program.

This approach was used because they were expected to utilize similat4 media

17



skillt in their school environments. However, in order to enter the

participants into a "hands-on" design experience it wa s neces sary to pro-

vide them well organized models of media usage and design 'skills. There-.

-fore, in all instructional programs, the.MRMCD used the following sequence:

rate-attual-media-tise41-414441-heiwing-impai-red4ea.rhefs---
(included, overhead transparencies; slides, Super 8mm movies,
'Videotapes, bulletin boards, mediated independept4study, etc:')
This was to provide the participants a good idea the potential"
for media Utilization.

2. Demonstrate theplanning skills necessary for educatfonal
media design. (06ACtives-7,plann-i-oga.steps, storybbarding,
evaluaton, etc.)

3. -Provide hands -on experiences for:
a". developing a storyboard from a pre-determined story

and set of,criteria
b. identifying a learning problem, selecting a topic(s'),

and determinirig the media necessary to deal with
the learning problem - topic,(s)

c. 'treating a storyboard and designing the planned.
media

The MRMCD instructors were always available for assistance throughout the

"hands-on" design experiences. In order to facilitate this assistance,

each MRMCD instructor was a, media Ioneraligt,in Addition to his/her

instructional media specialty.

Multi-Media Learning Kit for Pre-Service and In-Seevice-Peachers
ti

The developMent of the "Multi-Media Learning Kit for Pre-Service and

In-Service Teacherg" was predicated on the belief tkat educatorScOul: not

generally'design or implement instructional media effectively with hearing

impafred-learriers. without observing or experiencing some media utilization

models: The experience bf the MRMCD instructional staff in working with

'educators of the deaf provided evidence to support this contention'. Since

1968, the MRMCD conducted instructional media programs for supervisory

personnel and college educators who were responsible for in-service and

18
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'pre-service education forrteachers of the deaf. This "Multi-Media Learning

Kit" was part of the MRMCO's continuing effort to assist suprvisOrs ind

. college educators in their responsibilities of seeing that teachers of

the deal use the mropriateinstructional media and materials with their

students.

The "Multi-Media Learning Kit forPre-Service and In-Service Teachers"

was designed to assist the Bureau of Edicatioh for the Handicapped, U.S.O.E.

in achieving-their stated objectives for the National NetWork ofSpecia

Education Instructional Materials Center and he Regional Medi Centers.

The specific BEH and MRMCD objectives that this "Multi-Media Kit:' ;attended

to were:

BEH Objective'

To assure that all handicapped children served
in the schools have sufficient trainer! personnel
who are competent in the skills required to aid
the child in reaching his full potential.

MRMCD Objective 0

To assist BEH in achieving this objective by-
improving the media competencies of teachers,
supervisory teachers, college edueatars who i

prepare' eachers to teach the deaf, and media
specialists who are on-the-job at schools for
the deaf in the Midwest' Region.'

4

The examples contained In this "kit" illustrated a variety.of uses

for the following instructional media: overhead transparencies., slidesi

viedtapes, super-8mm(movieS, manlpulatiVe items;'flesh cardS', and related

handouts. Furthermore,' these-miedia examples represented many grade levels,.
4

ranging from pre-school through high school. The accompanying chart pilAisles
. .

a breakdown of the examples by title and/or topic into the specific mediums

ahchgrade levels. For each item in this kit, there were'suggestions for

-dembristration. and utilization listed in the teachers' guide-.

1; -26/Q7
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It was clearly emphasized, however, that these media examples did not

illustrate the only ways in which instructional materials could be used-with

the hearingimpaired. Thii prototype "MuTti-rMedia Learning Kit".was intended
,

to be a resource media file for college.educators and superVisory personnel

tOdraw upon in he4iiAg pre-service and in-service teacher5tosbeCome aware

orthetedia potential in education of the, hearing impaired. FIIrthermore,
e 4

this "kit" was designed .only as*a "starter" resource file and ,was constructed

to allow indiviibal educatorVto supplement it with additional media examples.

A 0

In addition, it must be Oarified that.the.prototype "Multi-Media Learning

Kit for Pre-Service and.In-Service Teachers" was'intended for field test*- . '

pUrposes. This pilot effort was designed to be used by Supervisory personnel

and;c9pege'educators in education of -the deaf who:had attended the4p-
.

; -
.

.

Oropriate media-training conferences conddcted bythe Midwest Regional Media
.

Center for the Deaf. These were prototype materials and needed some guidance

and field testing kor to finalproduct development. TO participants in

the media- training conferences were expected to utilize these "kits" in
a

. their pwn educationdl program and provide the necessary feedback" fqr

modification of these materials.. After appropriate modifitation, this

"hulti-Media Learning Kit" will be submitted to the National Center.on

tducational Media and Aaterials for the Handicapped at OhiO State University

to be considered for ppssible national distribution.

SUMMARY

The major objectiye of the MRMCD was SERVICE to those educators of

the deaf within the twelve-state region. This was done primarily thrgugh a

pre-service.and in- service instructional media program. The success of

this instructional prograt was based on the fact that the MRMCD accomplished
0

the following:.

I ,t

o
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4

U e"
1. Developed a network of participants at all the professiong

educational levels which continual communication was ..
maintained via aL "total program of services:.

,'..

, .a.- 'Institutes
. b.' Workshops

'C. Consultation
d. Conferences .

k ,

x '
e. Symposia ;, \ t.
f. Distribution of instructional media

..

.
,____ ----q,--Correspondenee

-. ,

h. Mass mailings of "flyers", brochures, and other, '
t,

..,

pertinent .informationc ' ,
.

*4
T.

.
-2. Maintahed continuity' df the total media program by coordinating' ,.

specific'services anti emphasizing a.set of =purposes that carried
,

oyer froth year to year: .
, ,

\
.

. . ,

.

The'experiences-of the Midwest itegiOnal Media Center for, the Deaf in pre-
, 7 .

$ service and in-service
.

education demonstrated that 'one Of the essential

elements for successful implementation of media in -the' schools wa to have '.
IA t0 r.1.1.411t!

a "cluster" of leaders within individual School 'programs whtch=inrcluded

teachers,, supervisors;' administrators, media specialists,' sUtdent-teachers ,

-new teachers and college training pertonne3. Thus,, the MRMCD attempted
0

to have a "cluster" pf leaders at all the professional levels within,
,

'''eaich school; who were not only cognizant of media velopment, but also

Working as a potentleadership group in tens of imp ementing for .

II

hearing impaired learners:"

ti

6 4.

s

.
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RESULTS.

Institutes, WOrkshops, and Consultant Services

From September 1966 to August 1974; the instructional media program

of the Midwest Regional Media Center for the Deaf served over 2,300.educators

Of the hearing impaired. These educators'aCquired skills in the'design,

8evelopment, and util4zation of educational media for the deaf.

1. MRMCD Media Institutes/Conferences,

a. Classroom teachers .254
b. Supervisory, personnel 105
c. Media specialists

, 60
d. College, educators '45

2. MRMCD Media Workshops

a_ Teachers and support
perspnnel 1,639

b. Student teachers -220

2,)363c

A

In 1972, the MRMCD compTeted-i "Six -Year Evaluation Report" which

'analyzed the instructional media program and services in detail. The

data in this report show that as of'August 19.72, the MRMCD prOgrams had

.reached about 70% of the educators for the deaf within the MRMCD region.

In addittcn, follow-up questionnaires revealed that the majority of past

participants were implementing media in their'respective educational pro-

grams. Of the classroom teachers who attended the summer media institutes,

55% indicated that they were involved in both formal and informal activities

to improve the USe.of instructional media in their entire school program.

For supervisory personnel, 84% indicated they were implementing media in

their pro rams, while for college eddcators, the figure was 88%. For specific

details on this data one should refer to the "Six Year Evaluation.Report".i6..

Appendix, 8.
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a

As a, result of the 1972 evaluation: report, the Aidwest Regional Media.

Center for the Deaf,intensafettfir instructional efforts to serve edu-

cators of the deaf. Thus, from SepteTber2912,to Augot1974-,--a total of

823 educators participated in an MRMCD instructional media'program, an

average of 412 per year. This is in contrast to the six years preceding

September 1972 which averaged 257 participants.

In addition, the demand for the-MRKCO instructional media programs

. increased during the 1972-1974.period., For ekample, as indicated in

FigUre 1, _the inquiries regarding the 1972 Summer Educational Media Institute

exceeded 220, -while for the ;1973 summer program there were over 300 requests
.,f ,-,,, ,

.,
.for.ihfdrmaPbh% Inquiri'eS were received from educators of the deaf in all '....

. .
50 states, as well as GUam, Puerto Rico and 'several foreign countries. The

backlog of applications increased each year for this summer program that

could serve only 30 teachers annually. The other MRMCD Media Institutes ,

_ancLWarkshops_for alpervisons_,_c_cdiege_educatommedia_specialistsand

teachers also had more applicants than could be accepted .A

3

V
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INQUIRIES FOR THE SUMMER EDUCATIONAL MEDIA INSTITUTES FOR TEACHERS OF THE DEAF-

6 Midwest Regional Media Center for the Deaf
University of Nebraska - Lincoln
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CONCLUSIONS AND RECOMMENDATIONS

Institutes, Workshops andConsultant Services'

In regard to the datapresented in the preceding Results Section and

the "Six-Year Evaluation Report" (Appendix p), the following conclusions

may be drawn concerning the instructional programs and 'services of the

Midwest'Aegional Media Center for the Deaf:

1. Through institutes, workshops, and conferences, instructional
media training was provided to the majority of educators who
served hearing impaired children within the MRMCD twelve-

& state region.

2. The majority Lf these educators (teachers,- 55%, superviscirs - 76%,
college educators-,_88%) utilized their acquired media skills in
their respective instructional programs.

3. The demand froM the field/for the MRMCD type of instructional
media training programs was increasing.

4. The data available on media was primarily concerned with the
aspects of training,'distribution, and utilization. (Very'

little datawas obtained regarding the impact of media all.
hearing_ impaired children's learning achievement due to the
complexity of the task'', limited staff time, and the lack
of resources.),

The following recommendations are-ofered-for-consideration as a

result of the MRMCD's eight yeari-of media experience:

1. Considerable effort in terms of staff and resources should be
allocated to research the impact of appropriately designed
media on the learning achievement of hearing impaired children.

2. Data should be obtained at various educational levels (pre-
school through college) on how hearing impaired students
interact with the various formats of instructional media.

3. Close contact with educators in the field should be maintained

through a comprehensive media training program which consists of
(a) independent study media coordinated with (0- an institute
program.

26
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44.

.4. The MRMCD strategy of providing instructional media training
and materials to a "cluster" of leaders (teachers, supervisors,
media. specialists, and administrators) within each school
should be continued. Without these leadership clusters, it
will be ,difficult to accomplish changes in the use of
instructional nedia in any specific schOol for the deaf.

5. The instructional media training of new teachers of the deaf
in the universities and colleges should be given a high
priority.

Cjtj
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INSTRUCTIONAL MATERIALS PRODUCTION AT .

THE MIDWEST-REGIONAL MEDIA CENTER FOR THE DEAF

6
Since its inception in 1966, a major activity for the Midwest Regional'

Media Center for the Deaf was the production of instructional materials.

One, of the first activities was to &Sign .and produce, with ;Dr. Frank'Withrow."

(then of the Illinois School for the Deaf) a series entitled Noun Vocabulary

Films: From 1966 until the present, during each.. year of the Project, the

Midwest Regional Media-Center undertook one or more specific projects. A

report of the many productions that have been'done at the Midwest Regional`"

Media Center can be failind'AtiAppendix-C. The information in the Appendix

includes the number of films that were produced, their length, and information

as to their objectives and purpose.
o

The principal rationale for production at the Midwest Regional Media

Center was to design highlymediated'inaterials, to demonstrate new and in-
..

novative instructional ideas. AlreatperCentage of this production was

experimental. The materials that were produced by the Media Center were field

tested in.onelorm or another, and when the ideaS proved successful, the

materials were forwarded to Media Services and Captioned Films for duplication'

and mass distribution.

While designing innovative instructional materialsthat could be

demonstrated to classrodm teachers to exhibit the usefulness of media in
6

the instructional environment was the major, underlying goal of a considerable

amount of MRMCD productions, there were several sub-goals which were

'articulated through theproposals and through the information disseminated

. to teachers of the 'deaf by the Project. Another goal of the Project since

28
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its inception was to design materials in the fdrmat-of 8mnr films.. It was

intended that the Midwest Regional Media Center for the; Deaf produce materials

which would demonstrate the usefulness of this media form in the classroom.

A second underlying goal, was to ddsign materials which,would provide independent

study opportunities for children.

Through an evolution_of approach to the design of instructional materials,

the Midwest Regional Media Center changed its methodologies and approaches

as time-went on. The goal of designing materials strictly in the 8mm format .

.

was exiiaded to include a variety of instructional media that,couid be used

to teach a given Concept. It was found, after some experience, that different

types of media were more useful according to the instructional' strategy that

was designed for the task that the child was to be given. Most of the projects

that were designed by the Media Center did not rely strictly on the use of a

single film to teach the concept under consideration; '-instead, materials were

designed in the, instructional program format in workbooks; slides were often

used, as were transparencies and other forms of media including flash cards, _

Language Master cards etc.

The design methodology used by thd,Media Center at the conclusion of its

work was considerably different than that which hid been used at the beginning.

In the early Project, lOnajor goal was to design materials that were primarily

of ap. innovative nature. These films were primarily for demonstration purposes,

to, be used in the instructional effort of the MRMCD, and were expected to help

teachers find new ways to use media in the classroom. 'Later in the Project,

the notion of designing innovative materials was given less emphasis; instead,

materials were designed to provide direct instruction in the classroom. Thus,

in the/early days of the Project, the ninnovative.gbal",suggested that the

29.



' Center contact a number of ihdividuali who were involved in designing materials

which could be used tp help change teaching methods, whereas in the latter

part of the Project,'the goal was to design instruction which could be

helpful to teachers according..to the needsthey felt should be met..

An the early Project, ptOductions usually_began with a 'contract between
, .

the MRMCD and an jndividual in deaf education who was designing materials that

were thought to be Worthwhile. Determination of what was "worthwhile"

.

generally came from the Media Services and Captioned Films branch of BEH and

the administrative staff of the MRMCD.. The procedure that was followed during

this time was that a topic would be. selected, eitherAw the MRMCD staff or,

'through contact with consultants or an innovator, that would-Meet criterii'set

' by Media Services and Captioned Films in terms of grade level and the, eventual

intent of the materials. The innovator would produce a script to be used' for

the film, the materials would be.produced, and Media Services and Captioned

Films was expected to-take the materiels.from that point-andJdistribute them.

pro"cedbyDr"ithrmarldtheCuedSpeechrillrs4r.oducedb.YDr. 'R. Orin

.". i,

WswastilePattern.thatwasusedfortheliocebuleUSPpechreeding Films/
I

Cornett of Gallaudet College. By the secondjear of the Project, the -staff
.

. ,
became interested in producing.innovative materials -of their own. A set _of._

experimental films was produced, which were designed to teach-prepositions

and - verbs. For this project, the staff would input creative ideas itya

conference sitUetion; a script would be written, and the materials would

then be produced. . The staff would then critique and revise the materials after

they were produced according to their standards and criteria.

Designing materials by the two methods noted above usually led td the

production of a set of materials which were not directly acceptable for
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instruction in the classroom. To be sure, the Noun Vocabulary Films have

been used to a considerable extent by many schools for the deaf; however,
)1/4

there were many criticisms of the films, usually based on the fact that

teachdrs did not perceive a need for the materials as did the individual who

had designed them As a first step in meeting the problem of designing Materials

that would, be acceptable in the classrobm, the Media 'Center attempted. to
. ., .

4''
use a wider number-of consultants. and classroom teachers to help with the

design tf Materials. After- the experimental films had been produced, the

Midwest Regional Media Center was. asked to move' into :a-di fferent area by
r

Dr. John Gough of Media Services and CaptiOned Filrils: Dr. Gough requested

that we move from' producing.matertals for the primary grade, and-fOr§pecific

innovators, and. begin to produce materials for the high school level. In

this instance, the Media Center staff chose the topics and used consultants as

necessary to confirm that the topics were of" some worth to deaf education.'

The staff would then.-hold conferences to develop further information and behav-

ioral objectives for the materials. An i

assigned to develop the script and additi

ndividual on the staff

onal products, such as

would then be

programmed

iiaruction or booklets to go along with the films. The-t-taff would then

critique tRe final product and the product would be sent to a school for a

try-out..t: When this work was completed; Media Services and Captioned-Films-would

be notified that the materials were available for distribution. The Aerospace

series and a product titled "Mary S. McDowell--Film Study Project" were produced

in this manner, as well as the series known as the Dialogue Films.

By the time these materials had been produced, the staff had begun 'to

recognize the inability of a, small number of consultants to provide meaningful

and relevant information.in regard to the plassrdom situation. It beca0e more
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and. more apparent that a wider number of individuals must be included in the

determination of content and media design,- in order that the'materials be

acceptable for classroom use. To be sure, innovative i,deii-Cou18'1";e7include,d.

in the design of the materials, but first the/malbr.tonsiderition was thai the

materials must find a home in the classroom:
'

Iri the later Project, the methods were changed ,ip teHicof-procedures for

designing and producing materials. It became apparent that the design of-

materials in the 8mm format was much too confining; indeed,=earljer approaches

to.the design of materials were -not taken with the single format of 8mm strictly,

in mind. In the later Project;-materials *were designehin a multi-media -format
I- r

or materials were produced as necessary in terms of the instructional task that

was defined. Also, the staff began to move away from-producing materials

0 .

strictly on their own intuition and began to use consultant committees to help

with the definition of the instructional tasks to be mediated. The most recent
.

Mediathat was produced by the Midwest Regional Media Center was accomplished

in this way. In addition .to the consultant committee,' a survey was also made

. q A
,

of teactier3:_of theideidfIlLErandom_sampleLto_determine if: the-ideas and-

' tasks, as defined 6, the consultant committee, met with the approval Of the-

teachers and were seen to be of some worth to those_who_would.eventually-use
,

them in the cl'assrdom.

Therefore, in the later Project, an instructional design process was

instituted to specify content, objectives and strategies. The staff now began

to work in a more specific and well-defined way to define the content and

audientes for which materials were intended, as well as defining exactly-the

instructional task that was the intent of the materials. In short, the staff

moved from a position in the early stages of. the Project where theinstruction'il
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product was the major outcome sought, to a point where specific instructional

Aoals were, the outcome.to be desired.

C , , .

-- _ .
, ..

-' In.,the early stages of the Project, the process of evaluatian.of the.

usefulness of the materials was generally left 5.othe innovator' the
..

.,/
uc maindiiiduawith whom the MRMCD had contracted to prode materials. As the .

. ,.. .

,

_Project progressed, howeV6r, itlJecamelery'apparent that the evaluation process,

was an important part of the glesign,of instructional materials. By the time
.,

.f 1.1the Project had.reached i=ts- middtel and faier stares, the materials that were

produced.by the MRMCD were d6elOpmentally tested in the classroom to insure

that they woUld be wdrkable and attractive to teachers when they were finally

placed in a distribution netwgrk.'

.
. ,.

- It can be seen from theforegoing discussion that the methodology of.

production at the MRMCD changed markedly, from the early to the,laiter stages.. . .. . y . ........... j
1 a' It 'In the early stages 'of' fitcpeOpleiwe-re relied on as

authorities to .insure that the materials-woulckbe usable in the classroom.

In the latter stages of the Project it was apparent that as many teachers as ,
.

possible_should'be included_in-the-design-and-evaTuat4A2Stages-of-production.

At this point in time, the MRMCD is relying on 'a thorough-going instructional

design- process' to assess needs, to design relevant materials, and to field test

and-validate their usefulness.
,
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-RESILTS

. .

Intructional Materials Production at
the Midwest Regional Media Center for the Deaf'-

. ,

The tangible outcome of the production effort at the MCD has been.a
\

number of tested classrpom.products that are today being disseminated through

the Natidnal Audiovisual Center or Media Services.and Captioned Films. Ip,

addition to these products, however, the Project has gained experience and
, .

information in regard. to learner chroteristics of the deaf, problems. involved

inllacing innovative materials in the classroom, and. methods of producing
..

_

. worthwhile educational materia=ls. -AlOng:with this experience base, the MRMCD
. . 0,

has also compiled information on a variety of prOducts that have been used in

the classroom., Information has been gathered relative to the NOun = Vocabulary
,

0 .
...... , 4

r
. .

series, the Aerospace program series, the Mary S. McDowell program, the Dialogue

series and-the Total Communications kit.
. .

. ,

.

This experience has resulted in the formulation,of a method of systematically
-

':designing instruction which has been used and tested to produce materials for

the hearing impaired'.

4

Although the MRMCD derived a workAbledesign_systemLthat_allowed_the__

Center to produce 4Uality-materials; a number of questions still remain in

rgegard. to the production of materials and theutilization of media in'the

classroom for the hearing impaired. 'These questions must be attendeto in

'the near future to derive an improved design. There remains a question in

regard to the pattern of media utilization in the schools, particularly,in

terms of the equipment and .6rmats that are being used in classrooms. Also.

there is the quegtion of the role of the school media center and its relatiOn-

°
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ship with teachers in the schools and its ;contact with agencies which are

. outside the school.

The reader is rbferred to Appendix C for'a review of th0' number of
.6

products which hdve been produced by the MRMCD.

:P
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V.

;

` CONCLIAIONS AND RECOMMENDATIONS

I

. Instructional Materials.Producticm at
, theMidi-iest Regtohal Media Center for the.DeafI

4

ThOlidiest.Region'Al Media Center produced.i large quantity of quality
i

.

-1rograTs which wetce 'eventually released to the education of the deaf. As 0

mentioned.in the earlx section of this'paper, the goals ofthe Center were

(1) to promote independent study; (2) td promote the use of 8mm films;

(3),to .promote the increased use of educational media in the classrodm; and

(4) to provide quality materials.

. -

From the resultsof a recent study, which was instituted and carried out
.

-

by the Midwest Regional Media,Centei., it it clear that we did promote the use '

oreducational media in the classroom, and that 8mm film is being used in

about the same amount as television and 35nm slides. There is some ambiguifl,.

in the study, howeyer, since many of the materials that are currently being

usedin the classroom are teacher-prepared-and produced and not necessarily

those which/have been produced by the MRMCD or comercial producers. What is

of greatest relevance in this question has to do witb the way teachers ,perceive

media-releyant to their teaching. It is apparent that media in many formatstas

-een accepted -in-theicadelsTbIA-we are still not sure df-ttikmethd45- teachers

use to prescribe independent or large-groupstudy, nor are we yet sure-of the

( methods teachers use to determine whin activities should be teacher-directe

or student-directed. An information bgse'n9eds to be d4eloped in regard to
, -

the way teachers perbelve the utilization-of mediain the classroom and the - .

kind of information tJey require in order to obtain media for specific purposes.

.00

One major problem at the Midwest ,Regional Media,Ce9ter was the development
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of,an effective delivery system to place materials in schools., _In the early

days of-the Center there was no intermediate agency which was capable of

taking materials and disseminating them to the groups for which they were

mqii appropriate.' Most recently, the development.of the National Center has

permitted a better method of placing materials; however, it is still not' a

systematic procedure such (as has been proposed for the new network beginning in

1974. It is anticipated ,tat the institution'of'the new network will improve

thisbroblem to a considerable extent.

Another problem,' Which.has been alleviated due to thecommitment of the

Center to an effective instructional design system, is concerned with the

involvement of too few people -in - making content and media decisions for the

hearing impaired. However, what remains is to develop a more effective design

procedure with attentiGn to'tJhe full system which eventually will be developed

to deliver materials to the classroom and which will permit adequate input

from a variety of learners and teachers in order to set content and priorities

for materials that teed to be developed.

.

In addition to the systems designirocedures :that-have been instituted

at the Midwest Regional Media Center and which will be prtof the new network,

it is recommended that those ,agencies undertaking to develop media for specific

learning populations be directly involved in instructional product research.

A variety of prebiems need to be addressed and, information needs to be developed

as to the needs of learners in the classroom and the methods. teachers use in

prescribing media and in 'obtaining media for specific learners in their school- ,

room. Toward this end, a thorough needs assessment is required, a systematic

approach must be followed to examine all the components of the system involved,

and a delivery system which insures that useful materials are developed for



specific populations must be instituted. The development of instructional
,

0

products must be an integral part of the instructional program for the

deaf. If the instructional media components are wisely designed, this can be-
,

come possible, but not without consideration of the entire system involved.

Network efforts in the past have all too often isolited work elements that

must be accomplished in order to.provide quality materials for the hearing

impaired. In the future, a broader overview must be taken so that the entire

systemriS not left to chance or to agencies whir in the final analysis; do

not see their role as being part of the system. Atxountability must be a strong

elementin the new system,so that each part' and each agency cooperates to
. .

provide the best possible results for the learner in the class'room.

, ,,, -46
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SYMPOSIA

.A national Symposium,on Research and Utilization of Educational Media ,

for Teaching the Deaf was held yearly beginning in 1965. These Conferences

were. designed for administrators, supervisors and directors of programs for

the deaf from across the entire U.S. Each year a single topic of current

relevance was chosen as the. focal point of these three-day sessions. The

yearly attendance'at past March or April Symposia averaged over 200 persons.

Once a Symposium topic was chosen, usually in September, speakers

were thenthen secured to present mediated demonstrations of their work which

visually expanded the subject under scrutiny. To assure equivalent

entering behavior (knowledge) in participants on the yearly topic, speakers

were also required to write a,paperconcerning their presentation, This

document was then duplicated and sent to alt participants prior to the

Symposium. During the actual three-day conference, speakers could then

give their mediated demonstrations and delve pinto the topic even further

than their introductory papers-had done.

I

In planning the format for this conference, all speakers gwie their

demonstrations/explanations in large group sessions with all participants

in attendance. However,,,to facilitate discussion of each person's pre-

sentation, small group interaction sessions were also scheduled so that

speakers and participants could meet in "conversation "-size.groups to go

even more extensively into subjects.
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As a permanent record of Symposium proceedings, a final report was

compiled following each conference. It contained each of the speaker's

papers, a recap of arl small group discussion se.s.s,ions,,and a listing of

participants. Each person who attendedAhe Symposium was sent one of

these reports. Additional distribution of the final Symposium report was

through the American Annals of the Deaf. Initially, the report-was printed

in its entirety as the November issue. However, in 1970, the Annals began

printing the final Symfosium report as a special October issue. Past

Symposium topics and their corresponding Annals issues follows:

i
,. .

1965 - An Overview of Audiovisual, Research Effecting Deaf

Education .... American %nnals of the Deaf; Vol. 110,
No. 5, November, 1965 -----,

This was a conference to gain an overview of the

extent of application of'educational media and technology

in the'education of the deaf. A wide range of topics and

demonstrations were presented, including filmstrips, sound

filmstrips, programmed instruction, 8mm films,, television,

and computer - assisted. instruction.

1966- Systems Approach in deaf Education ... American Annals of
the-Deaf; Vol. 111, No. 5, November, 1966

The systems approach in education has reached a point of

significance. This confereilce took a look at the application

of the systems approach to the education of the deaf. The

concepts explored included thepree relationships that

teachers may have with media. These are: (1) being a

teacher without media, (2) being a teacher with media, and

(3) beljng a teacher within media. The papers and demonstrations
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gave examples of these three.relationships. These

presentations are still timely today.

1967 - The'Educational Media*Complek .:. American Annals of the
Deaf; 'Vol. 112, No. 5, November, 1967

The Educational Media Complex was-an all inclusive topic

discussing the Instructibnal3Mateaal3 Center. The merging

of library and audiovisual resources into one facility is

occurring in schools for the deaf in a manner similar to what

is happening in general education. National authorities in

library science,and audiov4sual)education gave the presentations.
4

and demonstrations. The duties of the'librarian/media specialist

were,defined and the standards for equipment were outlined.-

1,968 - Designing Instructional Facilities for Teaching the.Deaf:
The Learning Module ... American Annals of the Deaf; Vol.
113, No. 5, November, 1968

A most interesting conference was the one on the design of

instructional facilities. A loOkwaS taken at the design of

a classroom which,is to be used for teaching deaf 9udentt.

Now do you make special adaptation of a classroom when the

students using the room have lost their, hearing? Both

architects'.and.educators of thedeaf made presentations.

The Seniors intheSchool of Architecture, University of

Nebraska - Lincoln, presented model classrooms which were

part of their year's assignment.

1969 - Individualizing Instruction fo,. he Deaf Student ... American
Annals of the Deaf; Vol. 114, No. 5, November; 1969

A Significant topic.is the individualization of instruction.
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How do you plan for individual needs? This conference- I

explored the use of educational media and technology in

indivtdualizing instructional prograMs. Both the addresses

and the mediated demonstrations were most informativ.

1970 - Communicative Television for the Deaf Student ... American
Annals of the Deaf; Vole. 115,

/
No. 6, October, 1970'.

word "communicative" in... -this title implies that-
__

televisionismore than areceptive channel for the deaf. It,
---

is also t means of communtaation. It enables the sender and

receiver to be face to face ancl it-allowsfor an interpreter

to be in the scene. This conference explored broadcast

television, closed-circuit television, and videotape recordings.

Several videotape demonstrations were Included.

1971 - Programmed Learning for the Deaf'Student ... American Annals
of the Deaf; Vol. 116, No. 5, October, 1971

Programmed Learning offers great potential for the deaf

student because it enables-him to become an independent learner.

Often our instructional methods teach dependence at a time

when'we are striving for handicapped students to become

independent. This conference directed its attention to the

principles of programming as they would apply to the.education

of the deaf.

a

1972 = Affecting the Human Potential of the -Deaf Student: Another
Role for Educational Media ... American Annals of the Deaf;
Vol. 117, No. 5, October, 1972'

The whole area of the affective domain is a critical one for

the deaf learner. This domain deals with emotions, feelings,
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%values and attitudes -- most difficult topics to teach.

It has been observed that educational media provide a way to

-view,and study these actions and reactions in other people

and can serve as,a springboard for discussion and interpretation.

This conference was devoted to an examination of the potential

of educational media in the affective domain.

1973 - Career Education and Educational Media for the Deaf Student ...

American Annals of the Deaf; Vol. 118, NO:-5; October, 1973

One of the major areas in the education of the deaf

career education. One of the major contributions of educational:

media and technology is in career eduCation. Learning Al skills

can be taught in many ways,sbut mostways will.include some

formHof media. Career guidance and counseling often also

involve-media:--The-major areas in career eduLtion were

eft

explored in depth at the conference and the resultant application,

of media.

3974 - Update '74: A Decade of ... American Annals of the
Deaf; Vol. 119, No. 5, October, 1974

Thisas the tenth anniversary symposium. This was a time.
I

to look back at the major presentations for the -past nine years,

,cull from these symposia the best, and ask that these pre-
,

,

sentations be updated. All the presentations at this con-

ference were highligL; and covered a comprehensive range of

topics and demonstrations. A special featUre of this Symposium

report ii a ten-year index which includes all previous reports.

A roster of all symposia speakers, their topics and demonstrations,

appears in Apnendix D.
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Each three-day symposia was joiptly sponsored by the Midwest Regional

Media Center for the Deaf, the University of Nebraska's Department of

Educational' Administration and supported by Media Services and Captioned

Films, BEH.

f+0

5";(14),

4
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RESULTS.

Symposia

For the-tenth annual.. Symposium a survey was conducted of'the past

participants who have attended this special'conference for.administrators

and supervisors. An attempt was made to determine the influence that the

Symposia have had on the local programs. The results are tabulated .for

your information.

Objective of Survey:

Determine the extent of media utilization, and emphasis of educationaj

./ program, of all individuals who have attended past Symposia,"and who are

working directly with hearing impaired children within a ',regular educational

program.

Suryey Population and Analysis:. .

All past Symposia participants who, based on judgments about title
and alJdress',, appear to.be working directly with hearing impaired children
within a reg4lar educational program.

Total number of past participants = 443

A preliminary draft of the Survey was prepared and mailed to twenty
randomly-selected.past participants who were teaching in either of two
residential schaols within the Midwest Region. Therefore,'the total number
of individuals Who received the survey, was 423., (4431- 20 =.42-3)---__

/

The respon rate'for the Survey is:
,.,

255 valid responses

8 invalid respoRses

33 inaccurately addressed and returned

296 or 71.3%

All valid returns were converted to IBM cards and submitted to a computer
program titled Statistical Package for'the Social Sciences. This program is
parof the general statistical library of the Lincoln Computing Facilities
located at the University of Nebraska - Lincoln.
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I
Note: All percentages based on only those responding to question.

Question 1:
Which- of the following Symposia on Research and Utilization of Educational,, for Teaching theZ_

_

0......I.

Deaf, University of Nebraska-Lincoln, have you attended? ,, ..,4
r

(Pleascheck all that yOu have attended.)
pre .

.....8.3 %1965An Overview of Audiovisual Research Affecting Deaf Education . ,

---_.9.1 1966-:-Systems Approach in Deaf Education ,

12.1 1967The' Educational Media Complex
..

q .16,8 1968Designing Instructional Facilities fbr Teaching the Deaf:' The-Learning Module

22.0 1969Individualizing Instruction for the Deaf Student
22.4 1970Communicative Television for the Deaf Student
28.0 1971Programmed Learning far the Deaf Student

...

70.7 1972Affecting the Human Potential of the Deaf Student

37.1 1973Career Education and.EdUcational Media for the Deaf Student

Question 2:

Question 3i
DO!you have an Instructional Materials/Media Center (IMC) in your local school program?

84 6% Yes 15.4% No
.

(If your- answer was "No," go to Question 4.)

B. If "Yes;" app-oximately what year was this IMC established?

(Check only one.)

In your opinion, indicate the average degree, to which all of the Symposia you have attended were
"practical. "' -

(Check only 'one.)

113.....71Extremely practical: I was able to apply much to my own program.

64.1 Quite,proctidali I was able to apply several ideas aand concepts to my own *program.

/LI_ Somewhat practical: I was able to apply only a few ideas and concepts to my own progrcim..

_Li Not practical: I was not able to apply any ideas or concepts to my own program.

2.2% 1957 or before
15..9_ 1958-1965

2.11 1966-1968 Aveuge yews: 196.7

16.1' 1972-present

C. How many trained media-specialists are working in the-IMC in 1974 as compared to 1964?

(Check

Full time
1974
17.8%

one)

Part time
1974

68.8,°L none

(Cheik

- Full time
1964,

one)

Part 'time
1964

none

' 42.2 20,2. 1
.-

14.9 8.1'2 2 9

.2,9_

0 . 9 i- - _
3 0,6 0,0

.).3411

5.9
_1.2

1:2 4..5 1.7 0.0 4 -5

3.8 0.0 6.7 0.6 C.0 6.7

0.0 0;0 8.10 0.0

more2.7 0:6 11 or more 0.0

(If your answer was !Won." in all cases, go to Part E.)
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D. For only those programs having a Media Specialist(s), what services do they perform?

.(Check as many as ore- appropriate.)

72 .4Zdraw,ing and/or lettering charts and posters

.81.3 making transparencies for the overhead projector

85 .Z making photographs and slides

;56 making 8mnurnovies

'making videotapes
20.3 writing programmed learning, materials

el ossisting with computer assisted instruction

75.8 ossisting in rthe design of instructional'mbfaials----------,_
79.7 assisting iri tSexselection of materialS for use inteaching/learning process

87.9 delivering equipment as needed

_84.6 assisting in the selection Of materials for purchase

2.7_t9.. processing, catologing and classifying materials

19.2 other.
E. What leoming materiols does your IMC have at this time?

(Check all that apply.)
al.9.x books

78.9 periodicals
97.5 pictures
99.4 filmstrips
93.5- slides

audiotopes

80.9 videotapes

98.5 overhead transparencies and/or masters

70.4 16mm motion pictures -,

4 8mm motion pictures loop cortrigges'
12..,t1 8mm motioti4pictures--re 'el. to reel

63.3 newspapers

17.1' other

0117

1.

1.0 fl.:7 It,

sto

IP

Question 4:' (This,serie deals with the emphasis of your educational program)

A. Please rank the following list of educational trends from the perspective of your opinion as you con-
sider your school prcgrom for the hearing impaired learner. (A conking of '1' is considered the
highest while a ranking of "8" is considered least important. If your program is not using any one
of These trends, -please-mark "9" for that item.)

3, 'Programmed ,instruction (either teacher-made or commercially prepared)

8 Computer assisted instruction (where you have active computer terminals)

Instructional television (where teachers and/or media specialists are using television for: be-
havior observation; lea)ning program development; and /or closed circuit telecosting)

1 Teacher and/or media specialist-prepared medioted learning programs (where using one, or
more medio, e.g., slides, 8mm films, transparencies, print, etc.)

5 Systems Approoch to curriculum design (where you use: behavioral objectives; criterion refer-
ence testings; pilot testing; flow chart for work completion) .

6 Child-prepared mediated materials as demonstration of feelings and attitudes

7 Career education curriculum materials in the elementory level program

2 Independent/individualized instruction using a vaFiety of materials, i.e., a multi-media approac
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B. From among the following list of education131.trends, please mark only'the three (3) most important

areas which you believe Our school program for the hearing impaired will be emphasizing three to

five years from now. (Place,a "1" for the most important, "2" for the second most important, and

. "3" for the' third.) -

5 Frog rammed instruction (either teacher -made or conimerciallyprepored)

_z.L. Computer cAsiste5J instruction (where youhave active computer terminals)

4 Instructional television (where teachers and/or media specialists ore using television .for: be-

havior observation; learning program 'development; and/or closecircuit television)

2 Teacher end /or media specialist prepared mediated learning programs (where one or more

media, e.g., slides, 8mm films, transparencies, print, etc.)

3 Systems Approach to curriculum design (where you use: behovioral objectives; cr;terion refer-

. ence-testings; pilot testing; flow chart for work completion)

8 Child-prepared mediated materials, as demonstretiOn of feelings and attitudes

6 Career education curriculum materials in the elementary level program,

Independent/Individualited instruction using a variety of Materials, i.e., a multi -media approach

Question 5:
A. Considering all of the educational program's instructional activities fcir the hearing impaired, hot

percent of the instruction is being accomplished with programmed instructional materials? .

(Check only one.)
_11.2%nbne

.if.2 1.5%

24.2 6-10%

15.2 11 -15%

lir'Nene," go to Question 6.)

._6.I%16-20%

_24 21-25%
4.8 26-30%

0.9 31% or more

APO

,Average u4e i4
10.6%

B. Approximately what year did one or more of the teachers in your educational program begin using

programmed 'learning materials as a significant technique for instruction?

(Check only one.),

1

Question 6:

_LQZ1957 or before

19582-1965

18.1 1966-1968

52.9 1969-1971
1972present

Ave/cage yeah: Fate, 1969

A. *Considering all of the-educational program's instructional activities far the hearing impaired, what

percent of the instruction is being accomplished with computer assisted instruction?

(Check only one.)

83. Unone
9.8 1-596 21-25%

_Ltii 46-10% 0.4 26-30%

11-15% 0.0 31% or more

(If "None," go to Question 7.)

B. Approximately what year did one or more of the teachers in your educational program begin using

computer assisted learning materials as a significant technique for instruction?

(Check only one.)

average u4e 44
10.0%

00%1957 or before
0.0 1958-1965

56 0.0 -1966-1968

47.3 1969-1971
52.6 1972present

48
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Question 7:

A. Estimate the overage percent of instructional time in which the instruction& staff use transparen-
,eies with overhead ()rejection for teaching /learning, purposes for the hearing impaired,

(Check only one.)

13.0%none 9.3%41-50%,

16.4 .1-10%. 11.-9. 51-60%
14.641-20%

17.3 21-30% 6.2 7.1 % or more
16.8` 31-40%

Avelove i4
33.2%

(If "None," go to Question 8-.)

B. From among the instructional staff who are using transparencies with overhead projection, :approxi-
,mately what .year did they begin using them as a major instructional. technique?

(Check only one.)

1,4_%.1957 or before.

44..2..

35..5

.

1958-1965

1966-1968

1969- 1971''

1972present

-Average year: So.i.ifg, 1967

(--, )

MRMCD Use. Only

Question 8:
A. Estimate the overage-percent of ,instructional time in which the instructional staff use color 2" by

2" slides, for teaching/learning purpOses for the hearing impaired.

(Check only one.)

1.3.1.2.%neee _4_,4%16-20%
AvMageffuse.4:621-25%

ILA 6-1* 0.4 26.3p%
6.2%

6.6 11_1596 _1.-4 31% -or more

(If "None," go to Question 9.)
B. From among the instructional staff who a're using 2" by 2" slides, approximately what, year did

'-these teachers begin using them as a major instructional technique?

(Check only one.)
3.7%1957 or befor:''

1958-1965.

1966-1968

46.'1 1969 -1971

22.1) 1972present

,Average yeah: Fall, 1968

1

Question 9: I

A. Estimate the overage percent of instructional time in whiCh the instructional staff use instructional
television for teaching/learning purposes for the hearing impaired._

(Check only one.)

22....4%none 0;4Z1-40%

An-5 1-10% 1.3 41-50% Average use

9.2 11-20% 0(10 51% osi! more 7.6%

21.30%

(If "None," go to Question 10.)
49
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B. From among the instructionol staff Oho 'ore./using television equipment, approximately what year
did these teachers begin using the equipment as a major instructional technique?

-(Check only one.)
0..6701957 or before

.12 1958-1965
L4_1_01966-19,66

46.9 1969-1971
36.3 1972-present

Question 10: '

Avaage yea 'Spiting', 19.70

T

A. Estimote the average percent of instructional time in which the instructional staff use 8mm rnotion
pictures for teaching/ledrning purposes for The hearing impaired?
(Check only one.)

14,4%r-sane

51...3 '1.5%

.15-1 6-10%

11-1596'

La..3 %16-20%

_1..1 21-25%
_LC) 26-30%.
1.7 31% or more

'4

Avse.n.age toe Zs

6.3%

_(If "None," go to Question 11.) - ..

B. if the instructional staff are using'8mm motion picture films far instructional purposes, ,approxi-
.. . ,

=mately what year` did they-begin using them?

(Check only one.)

_2_6%1957 or before

_6.'1.1958-1965
1'966-1968

LI L21969-1971

1972- present
:t.

Avenge yeah: 1968

Question 11:

A. Estimate the average percent of instructional time in whith the instructional stoff use film strips
for teaching/learning purposes for the hearing impaired'.
(Check only one.) -

_S),...0%none .10.5%31-40%.
26.6 1-10% ._..5.42 41-50%

,. , 2fL2 11-20% ILA 51% or more
,...... 19.-4 21 -30 %`

(If "None," go to Question 12.)
-

B. From among the instructionol staff who qre using film strips, opproximately what yeqr did these
teachers begin using them as-a mojor instructional technique?

Ave.nage

'22.2%

- 4

(Check only one.)

-10

2.1...3%1957 :cie-140ore

?L? 1958-1965 .

31.6 1966 -1968
. .

2021 1969-1971
4.0 1972-present
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4uestict; 12:

A Does your school program own, or hove on loon basis, the "Project LIFE" instructional materials?

73-51 Yes 2g - 5.%N.o

.(If "No," go to Question 13.)

B If you answered "Yes" to Port A, approximately what year did your school program purchase/
receive the "Protect LIFE" materials?

(Check only one )

0 0%1957 or before

119 W58-1965
1966-1968

68.1.196)-

Ave tage pat: ( j, 1970

1972 present

Question 13:

A Estimate the averr,epercent of instructional time in which the instructional staff use captioned
toms fr Ant..Jia services and Captioned Films for purposes for the hearing im-
potted

(Check only one.)

_17 7,none 7-41-40%
Av use

11.3 1-10% 41-50% 18.5
.31.3 11-20% fit± 51% or more
.15,1 21-30%

(If "None," go to Question 14.)

B. From among the instructional staff who are using captioned films, approximately what year did these
teachers begin using the materials as o major instructional technique?

(Check only one.)

.6-8%1957 or before

20.5 1958-1965
38.6 1966-1968

MI /2 1969-1971

4.1 1972present

Avekage. yeah: Spki.ng , 1966

Question 14:

A. How many buildings have been constructed curing the last five (5) years( f^ your educotional
program?

(Check only one.)
53. 3% riOne.-

Av chaff e numb() it
0.9 one 5.3 :four 06 buitdingS i6

11. 1 two f iveorzmore 2.2
(If "None," go to Part D of isQuestion.)

B. Did the architect spend time inthe school program and visit the classrooms as welt, as talk with
odministrators and teachers?

(Check only one.) Avotage, numb 06

24 .27no 6.1%7 to 10 hours Itourvs : &.9 .

10.1 1 to 3 hours 2.0 11 to 15 hours

11.1 4 to 6 hours 45.5 <16 or more hours

51



C. What wcs the major educational plan of the building most recently constructed?

(Check only one.)

1' 7%independent study _6-8.% learning centers

La small groups (1-2) _LA_ educational technology

5.1 large groups (3 or more) _Lai_ open school

21.4 flexible space 13.7 others

43.6 self-contained rooms

D. Has .your school-remodeled onj/ classrooms for use in teaching the deaf?

50.5Wes 49.9% Na

(I "No," go to Question 15.)

E. What was the major educational plan of the mast

(Check only one.)

6. 8%independent study

6.8 small groups (1-2)

8-.5 large groups (3 or more)

16.1 flexible space
26.3 self-contained rooms

F. List any special and/or unique, features
media technology.

recently remodeled classroom(s)?

13....62'learning centers

9.3 educational technology

5.9_ open school
6.8 others

concerning your buildings or clossroor. in reference to

Question 15:

Which of the following job titles best describes your position?

tCheck- only one.)

12.1 %Superintendenf

L5-6_ Principal

15.6. Teacher

LLD_ Med Specialist/Coordinator

4 . 3%Consultant

25.5 Supervisor /Coordinator

13.1 Other:

Question 16:

Whether your program is elementary, secondary or post secondary, generally speaking,
a day school program r a residential program?

(Check one.)

43.5% day school 56.5%residential

Question 17:
How many teachers ore there in your school program for She hearing impaired?

(Check one.)

_7.0%1 to 3 teachers

5.3 4to 7 teachers
12 ' 3 8 to 15 teachers

11 5 16 to 25 teachers

12'3 26 to 35 teachers
V r

52

8.8%36 to 45 teachers

11.9 46 to 55 teachers
13.2 56 to 75 teachers
17.6 76 or more teachers

is your program



Question 18:

Please indi'catelhe academic levels offered within your school program for hearing impaired learners.

(Check all that apply.)

Pre-school only
86 .5_

84:5.
83.4

81.2

81.2.

70.3

15,1
16.2

1.7

Primary level elementary (grades K, 1 and 2)

Intermediate level elementary (grades 3 and 4)

Upper level elementary (grades 5 and 6)

Junior high or middle school (grays 7, 8 and/or 9)

Senior high (grades 10;11 and 12)

Rehabilitation program

Technical training program

Four-year college training program

Other: Please Specify

Question 19:

What type of organizational structure has your program generally emphasized during the 1973-74 school
year?

(Check. only- one.)

81.7 self-contained classroom plan

18.3 open school plan

individualized/independent study plan

0.0 other

Question 20:

In your opinion, briefly describe the single most outstanding contribution which media (or educational
technology) has made during the post ten years far the education of the hearing impaired child:

t
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CONCLUSIONS AND RECOMMENDATIONS

_Symposia

From the survey and from the many letters of praise received, it-can

be determined that the Symposium should be continued. The Symposia have

made an impact at the local level and have served as a forum for adminis-

trators in their search for information about educational media and

technology as it applies to the education of the deaf.

The conference should continue to be focused on a single tc4ic. The

format should remain the same -- a combination ci large group presentations

and small group discussions. The meeting location, the Nebraska Center for

Continuing Education, has been most satisfactory. .It s_accommodations are

excellent. Even the spring meeting date has proved to6e an.ideal time.

The crucial remaining factor is what agency should sponsor the' conference.

With the termination of the Midwest Regional Media Center for the Deaf, shoul,d

the Symposium be sponsored by Media Services and Captioned Films directly or

through the National Center for Educational Media and Materials forthe.

Handicapped or through'the new Specialized Office for the, Deaf and Hard of

Hearing? It is recommended that the Symposium be sponsored by Media Services

and Captioned Films through the Specialized Office for the Deaf and Hard of

Hearing.
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w
e
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l
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c
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u
p
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e
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c
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r
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e
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w
e
e
k
s
o
h
e
,
i
n
 
f
a
l
l
,

o
n
e
 
i
n
 
s
p
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c
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1
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S
e
p
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b
e
r
,
 
1
9
7
1
 
t
o

A
u
g
u
s
t
,
 
1
9
7
2
-

S
e
p
t
e
m
b
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b
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c
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c
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c
i
p
a
n
t
s
)

4
t
h
-
-
C
o
l
l
e
g
e
 
E
d
u
c
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p
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c
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u
p
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c
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w
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p
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c
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c
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c
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c
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c
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c
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p
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c
i
p
a
n
t
s
)

3
r
d
-
-
S
u
p
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c
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w
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p
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c
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c
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c
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c
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c
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c
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c
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p
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c
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p
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c
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w
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p
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c
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c
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c
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c
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p
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c
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c
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p
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c
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c
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p
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c
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p
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c
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c
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1
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t
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r
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P
r
o
a
r
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n
i
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i
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t
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c
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b
r
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p
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2
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b
e
r
.
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-
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l
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p
r
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-
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o
u
t
h
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l
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r
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r
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c
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p
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b
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7
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n
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r
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c
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i
v
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r
k
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o
p
s
.
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r
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r
t
h
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e
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P
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r
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s
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r
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n
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m
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a
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r
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h
i
l
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r
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e
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P
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b
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-
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g
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1
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I
n
s
t
r
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c
t
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n
a
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M
a
t
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r
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C
e
n
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e
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a
l
b
.
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l
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s
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e
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n
i
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r
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r
m
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I
l
l
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e
c
e
m
b
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-
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u
t
h
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e
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R
e
g
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n
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r
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,
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o
r
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a
g
e
,

M
i
c
h
i
g
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p
r
i
l
,
 
1
9
7
2
.

-
-
S
o
u
t
h
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R
e
g
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n
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r
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d

R
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o
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i
c
h
i
g
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M
a
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.
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r
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a
 
P
r
o
g
r
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m
 
e
x
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a
n
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d
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r
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t
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c
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o
l
s

t
o
 
h
e
l
p
i
n
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s
t
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c
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c
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i
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e
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.
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.
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c
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c
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n
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.
 
o
f
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b
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c
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c
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c
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b
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h
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D
e
l
a
v
a
n
,
 
W
i
s
c
o
n
s
i
n
,
 
O
c
t
.
,
 
1
9
7
2
.

-
-
M
i
c
h
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.
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c
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c
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.
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.
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r
v
a
t
i
o
n
 
S
e
r
v
i
c
e
s
,
 
D
e
s

M
o
i
n
e
s
,
 
I
o
w
a
,
 
M
a
r
c
h
,
 
1
9
7
3
.

N
e
w
,
 
n
a
m
e
 
f
o
r
 
c
o
n
t
r
a
c
t

R
e
g
i
o
n
a
l
 
I
n
-
S
e
r
v
i
c
e
 
P
r
o
g
f
a
m
s
,
 
s
i
x
 
w
o
r
k
-

s
h
o
p
s
 
s
p
e
c
i
f
i
e
d
.

-
-
S
p
e
c
i
a
l
 
E
d
u
c
a
t
i
o
n
.
 
S
t
.
 
L
o
u
i
s
,
 
F
o
n
t
-

b
o
n
n
e
 
C
o
l
l
e
g
e
,
 
O
c
t
o
b
e
r
,
 
1
9
6
8
.

-
-
S
p
e
c
i
a
l
 
E
d
u
c
.
,
 
C
h
i
c
a
g
o
,
 
J
a
n
.
,
 
1
9
6
9
.

-
-
S
p
e
c
i
a
l
 
f
d
u
c
.
 
f
o
r
 
I
l
l
i
n
o
i
s
 
S
u
p
e
r
v
i
s
o
r
y

P
e
r
s
o
n
n
e
 
N
e
b
r
a
s
k
a
 
C
e
n
t
e
r
,
 
J
a
n
.
,
 
1
9
6
9
.

-
-
 
S
p
e
c
i
a
l
 
.
.
d
u
c
.
,
 
M
i
n
n
e
s
o
t
a
 
S
c
h
o
o
l
 
f
o
r

t
h
e
 
D
e
a
f
,
 
F
a
r
i
b
a
u
l
t
,
 
F
e
b
r
u
a
r
y
,
 
1
9
6
9
.

-
-
S
p
e
c
i
a
l
 
E
d
u
c
.
,
 
B
a
l
l
 
S
t
a
t
e
 
U
n
i
v
.
,

.
M
u
n
c
i
e
,
 
I
n
d
i
a
n
a
,
 
F
e
b
r
u
a
r
y
,
 
1
9
6
9
.

-
-
 
S
p
e
c
i
a
l
 
E
d
u
c
.
,
 
M
i
s
s
o
u
r
i
 
S
c
h
o
o
l
 
f
o
r
 
t
h
e

D
e
a
f
,
 
F
u
l
t
o
n
,
 
M
i
s
s
o
u
r
i
,
 
A
p
r
i
l
,
 
1
5
6
9
:

S
e
p
t
e
m
b
e
r
,
 
1
9
7
3
 
t
o

A
u
g
u
s
t
,
 
1
9
7
4

C
o
n
t
r
a
c
t
e
d
 
f
o
r
 
t
w
e
l
v
e
 
w
o
r
k
s
h
o
p
s
.

-
-
S
o
u
t
h
 
D
a
k
o
t
a
 
S
c
h
o
o
l
 
f
o
r
 
t
h
e
 
D
e
a
f
,
 
S
i
g
u
x

F
a
l
l
s
,
 
S
.
D
.
,
 
A
u
g
u
s
t
,
 
1
9
7
3
.

-
-
N
o
r
t
h
 
O
a
k
o
t
a
 
S
c
h
o
o
l
 
f
o
r
 
t
h
e
 
D
e
a
f
,
 
D
e
v
i
l
s

L
a
k
e
,
 
N
.
D
.
,
 
D
e
p
t
.
,
 
1
9
7
3
.

-
-
S
o
u
t
h
 
M
e
t
r
o
.
 
A
s
s
o
c
i
a
t
i
o
n
 
E
d
u
c
.
 
R
e
g
i
o
n
a
l

A
s
s
o
c
i
a
t
i
o
n
,
 
H
a
r
v
e
y
,
 
I
I
I
.
,
 
S
e
p
t
.
,
 
1
9
7
3
.

-
-
W
i
l
l
i
a
m
s
o
n
 
C
o
.
 
S
p
e
c
.
 
E
d
u
c
.
 
D
i
s
t
r
i
c
t
,

M
a
r
i
o
n
,

O
c
t
o
b
e
r
,
 
1
9
7
3
.

-
-
D
i
v
i
s
i
o
n
 
o
f
 
S
p
e
c
.
 
E
d
u
c
.
,
 
L
a
n
s
i
n
g
.
 
M
i
c
h
.
,

O
c
t
o
b
e
r
.
 
1
9
7
3
.

-
-
C
i
n
c
i
n
n
a
t
i
 
A
r
e
a
 
T
e
a
c
h
e
r
s
 
o
f
 
t
h
e
 
H
e
a
r
i
n
g

I
m
p
a
i
r
e
d
,
 
C
i
n
c
i
n
n
a
t
i
,
 
O
h
i
o
,
 
O
c
t
.
,
 
1
9
7
3
.

-
-
W
i
s
c
o
n
s
i
n
 
S
E
I
M
C
 
P
e
r
s
o
n
n
e
l
,
 
G
r
e
e
n
 
B
a
y
,

W
i
s
c
o
n
s
i
n
,
 
N
o
v
.
,
 
1
9
7
3
.

-
-
O
m
a
h
a
 
H
e
a
r
i
n
g
 
S
c
h
o
o
l
,
-
O
m
a
h
a
,
 
N
e
b
r
a
s
k
a
,

N
o
v
.
,
 
1
9
7
3
.

-
-
S
p
e
c
.
 
S
e
r
v
i
c
e
s
,
 
S
h
a
w
n
e
e
 
M
i
s
s
i
o
n
 
P
u
b
l
i
c
.

S
c
h
o
o
l
s
,
 
S
h
a
w
n
e
e
 
M
i
s
s
i
o
n
,
-
K
a
n
.
,
 
N
o
v
.
,

1
9
7
3
.

1

-
-
I
n
t
e
r
i
m
 
W
o
r
k
s
h
o
p
 
f
o
r
 
S
t
u
d
e
n
t
s
 
i
n
 
S
p
e
c
.

E
d
u
c
.
,
 
U
n
i
v
.
 
o
f
 
N
e
b
r
.
,
 
J
a
n
.
,
 
1
9
7
4
.

-
-
S
t
 
P
a
u
l
 
A
r
e
a
 
T
e
a
c
h
e
r
s
 
o
f
 
t
h
e
 
D
e
a
f
,
 
S
t
.

P
a
u
l
,
 
M
i
n
n
.
.
 
M
a
r
c
h
.
 
1
9
7
4
.

-
-
S
t
.
 
L
o
u
i
s
 
C
o
.
 
a
n
d
 
C
i
t
y
 
T
e
a
c
h
e
r
s
 
o
f
 
t
h
e

D
e
a
f
,
 
S
t
.
 
L
o
u
i
s
.
 
M
o
.
,
 
F
e
b
r
.
,
 
1
9
7
4
.

I
n
-
S
e
r
v
i
c
e
 
w
o
r
k
s
h
o
p
s
 
r
e
d
u
c
e
d
 
f
r
o
m
 
s
i
x
 
t
o

f
o
u
r
.

-
-
N
o
r
t
h
e
r
n
 
I
l
l
i
n
o
i
s
 
A
s
s
o
c
i
a
t
i
o
n
 
f
o
r

H
a
n
d
i
c
a
p
p
e
d
 
C
h
i
l
d
r
e
n
,
 
D
e
K
a
l
b
,
 
I
l
l
i
n
o
i
s
,

O
c
t
o
b
e
r
,
 
1
9
6
9
.

-
-
K
a
n
s
a
s
 
S
c
h
o
o
l
 
f
o
r
 
t
h
e
 
D
e
a
f
,
'
O
l
a
t
h
e
,

K
a
n
s
a
s
,
 
N
o
v
e
m
b
e
r
,
 
1
9
6
9
.

-
-
S
t
.
 
J
o
h
n
'
s
 
S
c
h
o
o
l
 
f
o
r
 
t
h
e
 
D
e
a
f
,

M
i
l
w
a
u
k
e
e
,
 
D
e
c
e
m
b
e
r
,
 
1
9
6
9
.

-
-
N
e
b
r
a
s
k
a
 
S
c
h
o
o
l
 
f
o
r
 
t
h
e
 
D
e
a
f
,
 
O
m
a
h
a
,
,

N
e
b
r
a
s
k
a
,
 
F
e
b
r
u
a
r
y
,
 
1
9
7
0
.

S
e
p
t
e
m
b
e
r
,
 
1
9
7
3
 
t
o

A
u
g
u
s
t
,
 
1
9
7
4

M
R
M
C
D
 
C
o
n
s
u
l
t
a
n
t
 
S
e
r
v
i
c
e
s
 
i
n
 
t
h
e
 
M
i
d
w
e
s
t

t
w
e
l
v
e
-
s
t
a
t
e
 
r
e
g
i
o
n
.

.

-
-
G
r
a
n
d
 
V
a
l
l
e
y
 
S
t
a
t
e
 
C
o
l
l
e
g
e
,
 
E
d
u
c
.
 
o
f

t
h
e
 
D
e
a
f
,
 
C
o
l
l
e
g
e
 
L
a
n
d
i
n
g
,
 
A
l
l
e
n
d
a
l
e
,

M
i
c
h
i
g
a
n
,
 
J
a
n
u
a
r
y
.
 
1
9
7
4
.

-
-
S
t
a
t
e
 
T
e
c
h
n
i
c
a
l
 
I
n
s
t
i
t
u
t
e
 
a
n
d
 
R
e
h
a
b
.

C
e
n
t
e
r
,
 
P
l
a
i
n
w
e
l
l
,
 
M
i
c
h
.
,
 
F
e
b
r
.
,
 
1
5
7
4
.

-
-
U
n
i
v
.
 
o
f
 
W
i
s
c
o
n
s
i
n
,
 
E
d
u
c
.
,
o
f
 
t
h
e
 
D
e
a
f
,

S
t
e
v
e
n
s
 
P
o
i
n
t
,
 
W
i
s
c
.
,
 
F
e
b
r
.
,
 
1
9
7
4
.

-
-
Y
o
u
n
g
s
t
o
w
n
 
P
u
b
l
i
c
 
S
c
h
o
o
l
s
,
 
S
e
r
v
i
c
e
s

f
o
r
 
t
h
e
 
H
e
a
r
i
n
g
 
I
m
p
a
i
r
e
d
,
 
Y
o
u
n
g
s
t
o
w
n
,

O
h
i
o
,
 
M
a
r
c
h
,
 
1
9
7
4
.

L
-
K
a
n
s
a
s
 
S
c
h
o
o
l
 
f
o
r
 
t
h
e
 
D
e
a
f
,
 
O
l
a
t
h
e
,

K
a
n
s
a
s
,
 
M
a
r
c
h
,
 
1
9
7
4
.

-
-
S
p
e
c
i
a
l
 
E
d
u
c
.
 
D
i
v
.
,
 
I
n
d
i
a
n
a
 
D
e
p
t
.
 
o
f

P
u
b
l
i
c
 
I
n
s
t
r
u
c
t
i
o
n
,
 
I
n
d
i
a
n
a
p
o
l
i
s
,
 
a
n
d

S
o
u
t
h
 
B
e
n
d
,
 
I
n
d
i
a
n
a
,
 
A
p
r
i
l
,
 
1
9
7
4
.

-
-
S
p
e
c
i
a
l
 
E
d
u
c
.
 
a
n
d
 
P
s
y
c
h
o
l
o
g
i
c
a
l

S
e
r
v
i
c
e
s
,
 
M
i
n
o
t
,
 
N
.
D
.
,
 
t
o
 
b
e
 
a
n
n
o
u
n
c
e
d
.

-
-
P
r
o
g
r
a
m
s
 
f
o
r
 
S
p
e
e
c
h
 
&
 
H
e
a
r
i
n
g
 
S
e
c
t
i
o
n

o
f
 
S
p
e
c
.
 
E
d
u
c
.
,
 
S
t
a
t
e
 
D
e
p
t
.
 
o
f
 
E
d
u
c
.
.

J
e
f
f
e
r
s
o
n
 
C
i
t
y
,
 
M
o
.
,
 
t
o
 
b
e
 
a
n
n
o
u
n
c
e
d
.

-
-
E
d
u
c
a
t
i
o
n
a
l
 
F
a
c
i
l
i
t
i
e
s
 
C
e
n
t
e
r
,
 
C
h
i
c
a
g
o
,

I
l
l
i
n
o
i
s
,
 
J
u
n
e
,
 
1
9
7
4
.

-
-
I
n
-
s
e
r
v
i
c
e
 
C
o
o
r
d
i
n
a
t
o
r
,
 
S
t
a
t
e
 
D
e
p
t
.

o
f
 
S
p
e
c
i
a
l
 
E
d
u
c
a
t
i
o
n
,
 
L
i
n
c
o
l
n
,
 
N
e
b
r
.
.

J
u
n
e
,
 
1
9
7
4
.

I
n
-
S
e
r
v
i
c
e
 
w
o
r
k
s
h
o
p
s
 
n
o
w
 
i
n
c
l
u
d
e
 
1
1

s
t
a
t
e
s
,
 
a
d
d
e
d
 
M
i
c
h
i
g
a
n
.

-
-
H
o
p
e
 
H
a
v
e
n
 
S
c
h
o
o
l
 
f
o
r
 
E
x
c
e
p
t
i
o
n
a
l

C
h
i
l
d
r
e
n
,
 
R
o
c
k
 
V
a
l
l
e
y
,
 
I
o
w
a
,

O
c
t
o
b
e
r
,
 
1
9
7
0
.

-
-
I
l
l
i
n
o
i
s
 
S
t
a
t
e
 
U
n
i
v
e
r
s
i
t
y
 
S
p
e
c
i
a
l

E
d
u
c
a
t
i
o
n
 
D
e
p
t
.
,
 
N
o
r
m
a
l
,
 
I
l
l
.
,

O
c
t
o
b
e
r
,
 
1
9
7
0
.

-
-
B
l
a
c
k
 
H
a
w
k
 
S
p
e
c
i
a
l
 
E
d
u
c
.
 
D
i
s
t
r
i
c
t
,

M
o
l
i
n
e
,
 
I
l
l
i
n
o
i
s
.
 
N
o
v
.
,
 
1
9
7
0
.

-
-
N
o
r
t
h
w
e
s
t
e
r
n
 
U
n
i
v
e
r
s
i
t
y
 
S
p
e
c
i
a
l

E
d
u
c
.
-
D
e
p
t
.
,
 
E
v
a
n
s
t
o
n
,
 
I
l
l
.
,

M
a
y
,
 
1
9
7
1
.



J
.

I
T
E
M
 
6
:

P
R
O
D
U
C
T
I
O
N
S

S
e
p
t
e
m
b
e
r
,
 
1
9
6
5
 
t
o
 
A
u
g
u
s
t
,
 
1
9
6
6

r
n

N
E
B
R
A
S
K
A
 
T
R
A
N
S
P
A
R
E
N
C
Y
 
M
A
S
T
E
R

S
E
R
I
E
S

"
L
e
f
t
 
a
n
d
 
R
i
g
h
t
"

"
F
o
o
d
s
"

P
l
u
s
 
2
0
 
a
d
d
i
t
i
o
n
a
l
 
s
u
b
j
e
c
t
 
a
r
e
a
s
.

B
e
g
u
n
 
-
 
J
a
n
u
a
r
y
,
 
!
9
6
6

L
L
H
H
 
(
L
e
a
r
n
i
n
g
 
L
a
b
 
f
o
r
 
t
h
e
 
H
a
r
d

o
f
 
H
e
a
r
i
n
g
)
.
R
E
V
I
S
I
O
N

B
e
g
u
n
 
-
 
J
a
n
u
a
r
y
,
 
1
9
6
6

V
O
C
A
B
U
L
A
R
Y
 
S
P
E
E
C
H
R
E
A
D
I
N
G
 
F
I
L
M
S

B
e
g
u
n
 
-
 
J
a
n
u
a
r
y
,
 
1
9
6
6

S
e
p
t
e
m
b
e
r
,
 
1
9
6
6
 
t
o
 
A
u
g
u
s
t
,
 
1
9
6
7

V
O
C
A
B
U
L
A
R
Y
 
S
P
E
E
C
H
R
E
A
D
I
N
G
 
F
I
L
M
S
 
-

A
D
D
I
T
I
O
N

B
e
g
u
n
 
-
 
J
a
n
u
a
r
y
,
 
1
9
6
7
.

T
A
C
H
I
S
T
O
S
C
O
P
I
C
 
S
L
I
D
E
S

B
e
g
u
n
 
-
 
J
a
n
u
a
r
y
,
 
1
9
6
7
;
 
w
o
r
k

s
u
s
p
e
n
d
e
d
.

a

V
O
C
A
B
U
L
A
R
Y
 
S
P
E
E
C
H
R
E
A
D
I
N
G
 
T
E
S
T
 
F
I
L
M
S

B
e
g
u
n
 
-
 
D
e
c
e
m
b
e
r
,
 
1
9
6
6

F
i
n
i
s
h
e
d
 
-
 
F
e
b
r
u
a
r
y
,
 
1
9
6
7

C
o
n
t
e
n
t
;

F
i
v
e
 
t
e
s
t
 
f
i
l
m
s
.

H
o
.
 
1
0
7
0
8
 
t
o
 
1
0
7
0
F
.

D
i
s
p
o
s
i
t
i
o
n
:

F
i
l
m
s
 
f
o
r
w
a
r
d
e
d
 
t
o

C
a
p
i
t
o
l
 
L
a
b
s
 
(
W
a
s
h
i
n
g
t
o
n
,
 
D
.
C
.
)

a
l
o
n
g
 
w
i
t
h
 
i
n
i
t
i
a
l
 
7
5
 
f
i
l
m
s
.

C
U
E
D
 
S
P
E
E
C
H

B
e
g
u
n
 
-
 
D
e
c
e
m
b
e
r
,
 
1
9
6
6

F
i
n
i
s
h
e
d
 
-
 
M
a
y
,
 
1
9
6
7

C
o
n
t
e
n
t
.

3
1
 
s
i
l
e
n
t
 
c
a
r
t
r
i
d
g
e
 
B
m
m

rii
s
.

D
i
s

F
i
l
m
s
 
f
o
r
w
a
r
d
e
d
 
t
o

e
c
 
n
 
c
O
T
E
I
F
 
f
o
r
 
r
e
l
e
a
s
e
 
p
r
i
n
t
i
n
g
.

A
b
o
u
t
 
1
0
0
 
s
e
t
s
 
o
f
 
f
i
l
m
s
 
w
e
r
e
 
r
e
-

p
r
o
d
u
c
e
d
 
a
n
d
 
s
e
n
t
 
t
o
 
D
r
.
 
R
.
 
O
r
i
n

C
o
r
n
e
t
t
 
a
t
 
G
a
l
l
a
u
d
e
t
 
C
o
l
l
e
g
e
.

V
O
C
A
B
U
L
A
R
Y
 
S
P
E
E
C
H
R
E
A
D
I
N
G
 
F
I
L
M
S

F
I
N
G
E
R
S
P
E
L
L
I
N
G
 
R
E
V
I
S
I
O
N

B
e
g
u
n
 
-
 
S
e
p
t
e
m
b
e
r
,
 
1
9
6
6

F
:
n
i
s
h
e
d
 
-
 
M
a
y
,
 
1
9
6
7

C
o
n
t
e
n
t
:

1
0
 
s
i
l
e
n
t
 
c
a
r
t
r
i
d
g
e
 
f
i
l
m
s
.

D
I
T
T
E
T
t
i
o
n
:

M
R
M
C
D
 
h
a
s
 
3
 
c
o
p
i
e
s
 
o
f

t
h
i
s
 
s
e
t
;
 
o
r
i
g
i
n
a
l
 
m
a
t
e
r
i
a
l
s
 
w
e
r
e

f
o
r
w
a
r
d
e
d
 
t
o
 
W
a
s
h
i
n
g
t
o
n
,
 
D
.
C
.

V
O
C
A
B
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.
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i
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b
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r
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p
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R
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h
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p
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i
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c
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i
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c
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p
i
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b
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p
r
o
d
q
c
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b
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c
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p
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u
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c
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b
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i
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c
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i
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INTRODUCTION

Education is currently in the age of accountability. Accountability

has touched every aspect of public and private education from elementary

school through college, as well as special research and educational sup-

port programS. Although it has been defined in various ways and implies

many things, accountability always comes back to the batic question of

whether one is obtaining intended results from the money expended.

Media Seryices and Captioned Films funds four regional media centers

/ .

for the deaf ldcated at: The University of Massachusetts, Amherst; The

University of Tehnessee, Knoxville; The University of New Mexico, Las

Cruces; and Th University of Nebraska, Lincoln. The overall objectives

of these fou/Imedia centers include the design and development of in-

struction /materials for hearing impaired children; and the training of

teacher of the deaf in media utilization. These four centers haves/'

commo7 functions such as conferences, institutes and workshops, and in

addi ion single areas of specilization such as production of transparencies,

grammed learning materials, motion pictures and television. Together

they provide a total service to all 50 states.

This study was undertaken with the spirit of accountability in mind.

It is. submitted as one piece of evidence that the Midwest Regional Media

Center for the Deaf (hereafter, referred to as MRMCD) is meeting one of

its major objectives. -that of reaching educational programs for the

hearihg impaired within the eleven state MRMCD region. "Reaching edu-

cational programs for the hearing impaired" means that:

1. Teacher(s), supervisor(s), media specialist(s),

administrator(s), or a combination of them from an



educational program for the hearing impaired have

participated in one of the MRMCD media programs.

2. MRMCD designed and produced instructional media have been

distributed to the educational programs for the hear-
t

ing impaired.

The data in this study documents the-scope and impact of the MRMCD media

program on education of tRe deaf; In addition, it provides 'an indication

of the number of hearing impaired children served by the educators of
4

the deaf who have paticipated in the MRMCD media training program.

There argi four parts to this study:

Part I The MRMCD Media Programs and Services

tr A. Within MRMCD Region

B. Outside MRMCD Region

Part II Levels of MRMCD Contact with Hearing

Impaired Chil en

A. Within MRMCD Region

B. Outside,MRMCD Region

Part III Analysis of Questionnaires Regarding

Media Utilization

Part IV Summary and Concluding Comments

Although these four parts a basically sequential in nature, eachcon-

tains the information necessary to understand it. The various sources

of data are footnoted and listed in the bibliography, or as indicated.
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PART 1

The MRMCD Media Programs

Since its inception in September, 1966:the MRMCD has conducted a

media training program designed to reach all levels of educators for the

hearing impaired: teachers, supervisors, media specialists, top level

administrators, and educators involved in teacher preparation. The

various phases of the media training program were designed to-help the

participating educators develop their media competencies for utilizing

instructional technology in education of the deaf. It was hoped that

these "Media-trained" educators would return to their school programs

and develop a media-oriented curriculr.

Three distinct media programs dominate the MRMCD strategy for

reaching educators of the deaf.

Institutes are the most intensive Media training programs

conducted by the MRMCD, and they vary from one week to .6

six weeks in length. There are four types of media

. institutes:

1. The Summer Educational Media Institute for Teachers

of the Deaf hosts 30 selected participants each

summer. This six-week seminar which has been con-

ducted since 1966 carries six hours of graduate

credit.' In this program, teachers learn to plan,

produce and apply instructional media technology to

education of the deaf. The sessions are organized

3



so that the participants actually design and

produce their own instructional materials.

2. The Educational Media Institute for College

Educators Who Prepare Teachers of the Deaf has

been conducted since the 1968-69 school year.

This program provides college_ educators two

weeks of media training--dne week in the fall

and one week in the spring. The emphasis of

this institute is on the production and utiliz-

ation of instructional media technology at the

college,level as well as education of the deaf.

L

3. The Educational Media Institute for Supervising

Teachers of.the Deaf was added to the MRMCD

program in the 1969-70 school yeari. This is

also a two-week institute divided into a one

week session in the fall and a one week session

in the spring. It emphasizes the production

and application of instructional media technology

to education of the deaf.

4. The Institute for Educational Media Specialists

in Schools for the Deaf is the newest addition to

the MRMCD media program. The main purpose of the

1971 Institute for Media Specialists was to bring

these professionals together and open up lines of

Yi
4

e
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A

communication. The emphasis of this initial

institute was maximizing the use of the instruc-

tional materials center in schools for the deaf.'

B. Workshops are a part of the, regional in-service program offered.

to schools for the deaf in the eleven state region of the MRMCD

(Illinois, Indiana, Iowa, Kansas, Michigan, Minnesota, Missouri,

.Nebraska, North Dakota, South Dakota, and Wisconsin). These

workshcips are conducted at the schools mid vary in length from

two to three days. Attendance at these workshops has ranged

from ten to two hundred. The workshop curriculum is a con-

:

densed version of the institutes with\intros;us'ory production

labs and demonstrations emphasizing media utilization. The

regional workshop program initiated in October, 1966, has been

a major instrument for introdEcing educators of the deaf to

media and obtaining applicants for the MRMCD institutes.

C. The Symposium on Research and Utilization.of Educational Media

for Teaching the Deaf is another -phase of the MRMCD media pro-

gram. The symposia are designed to interest administrators,

supervisors, and directors of educational programs for the deaf.

A different theme is chosen for each symposium and the conference

report is published each year as the November issue of the Amer-

ican Annals of the Deaf. The symposia, which have been conducted

since the spring of 1965, are three days in length.

The institutes, workshops and symposia constitute the major efforts

of the MRMCD to reach educators in educational programs for the hearing

5



impaired. In addition, the MRMCD has established contact with school

programs for the deaf through the production and distribution of instruc-
,

4

tional materials, the field testing and evaluation of instructional

materials, and consultant services. The diitribution of MRMCD media

productions will be discussed in Part II.

Chart I shows the total number of educators for the hearing,im-

paired who haOp participated in all the media institutes, workshops,

and_symposik.conducted by the MRMCD since.September, 1966.` Two symposia

D965 and 1966) which were held prior to the establishment'of the MRMCD

are also included. (See Chart I, pp. 7-8)

The main responsibility of the MRMCD midwestern region made

up of eleven states: Illinois, Indiana, Iowa, Kansas; Michigan,

Minnesota, Missouri, Nebraska, North Dakota South Dakota, andkWisconsin.

Although educators,pf the deaf are served throughout the nation, as

indicated in Chart I, the major thrust of the MRMCD is in these eleven

states.'Therefore,.a better perspective is Possibly achieved if'the

information in Chart I is viewed as it pertains to the MRMCD region,

and outside of the MRMCD region. The information in Chart II is similar

to the first chart, with the exception that it relates only to the MRMCD

region. (See Chart II, pp. 9-10)

Chart III is a further break down of Chart. I; pertaining only to

educators of the deaf outside of the MRMCD region. (See Chart III,

p. 11)

6
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CHART I*

The MRMCD Media Programs and Services

A. INSTITUTES

1. Teachenz in summet
media institutes

(66-72) ..., 214

2. SupetvizonS in
media inotitateh

(69-71) .... 70

3. Media specia&ztz
in media institates

(71-72) 41

325 total

4. College educaton.6 (who
pupa/Le teacheia o6 the
deai) in media institutes.
Atmost'att wete ditectoks,
on assistant dinectou
od thein kespective
pugums.

(68-71) 55 totae

4

Wm 146 achoot pkogums OA, the
dead 1738 statwand Wazhington,
D.C. witrapoxiximarity 17027
students" entotted az od 1972. .

Opm 41,univekzities and cotteges
pkepaiang teachenz o d the dead in
27. states.

8. WORKSHOPS

1. Educatonz o d the dead.

who attended a media
woklahop

1115 actuat attelldance

-91 tess those who have at6o
attended a media institute

7T27 total

'71

-. These wohh,shops were conducted in
27 4choot phogAmm doh the dead in
azt 11 states os the MRMCD hegion,
smarig appiumimateey 6,320 heaning
impained chiedAen.

*This information was compiled from two sources: y) the official records of the
MRMCD, and 2) the Directory of Services: American Annals of the Deaf.

**Student populations are "approximate" because not all the educational programs
which the MRMCD has worked with have their student population listed in the
'Directory of Services: American Annals of the Deaf ... hence they are not
included in the totals.
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2. Student teacheta and
.their coUege educatot4
who attended.a media
wonk6hop .... 136 totat,.. in 6 univetaitie6 in 4 Atatees

06 the 11 4tate MRMCD-rnegion.

. SYMPOSIA YEAR

61 1965 --

77 -1966
120 1967 --
1'59 1968 --

159 1969 --

180 1970 --

200 1971 --

172 1972

TUT totat attendance
(o66iciat koAtek)

Many panticipants attended mane than
one tlympotlium. 06 the 1,128 total,
the actual. number 06 individuat4 who
attended ...#...

V 702

06 .the 702, 350 patticipant6 were
educatou 0677Fe dead

TITLE

An Ovetview 06 Audioji6uat Rebeanch
E66ecting Dea6 EdUCation

Sy6tem6 Approach in Dea6 Education
The Educationat Media Complex
Deaigning In4ttuctie,nat Facititie6

TeaChing .the Dead: The
Leanning Modute

Individuatizing In4Ouction 604
the Dea6 Student

Communicative.Tetevizion OA the
Dea6 Student i

Ptognammed In4ttuction bon the
Dea6 Student

A66ecting the HamaX Potemtiat
06 the Dea6 Student

Thue 702 paAticpanth came 6nom
vatious 6ietda in education:

1. Schoot pugunt6 bon the deal
2. State Dept.,'6 06 Educ.
3. U.S.O.E.-B.E.H.

4. UnivetiAitiea/cattegeh
5. SEIMC/RMC'4
6. Educ.

7: Commermiat companico

6/tom 132 4choot pnognam6 Lon

heating impaited 640m 46 ztatcs
and Waahington, D.C., Titving
appnoximatcty 23,661 heaAing
impained Atudemts.
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CHART II*

The Media Programs Within the MRMCD Region

A. INSTITUTES

1. Teachens in &men
media institutes

(66 72)

2. Supenvisou in
media institutes

(69 - 71)

3. Media speciatists
in media institutes.

101

52

24

177 &tat ....

Cottege educatou (who
pnepane teachen6 ,o6 the
deai) in media institutes.
Atmost ate wake ditectons,
on assistant diuctou

than /respective
pugum4

(68 71) 22 totat

6nom.60schootpugnans eon the
dead Tithe 11 state MRMCD /Legion
with appuximatety 6,911 hearing
impaited students en/totted.

ilcom 15 univeuiti.e4 and cottege4
pupantng teachers o6 the dead in
9 states (MRMCD--exctuding Iowa
and Minnesota) .

5. WORKSHOPS

Educatou o6 the -,dead
who attended a media
wonky hop

1115 actuat attendance
-91 Less those who have also

attended a media institute

1024 totat

2. Student teachers and

thein cottege educators
who attended a media
woith4hop 136 totat

in 27 behoot phogaam6 eon the dead
in aTEoli the '11' states oi the

MRMVP" /legion, senving appkokimatety

6,320 hearting impaited students.

in 6 univensities in 4 4tate4
o6 The 11 ztateARMCDtegion.

*This information was compiled from two sources: 1) the official records of the
MRMCD, and 2) the Directory of Services: .American Annals of the Deaf.



C. 'Si/POSTA (1965

Number ö ducatou o6
the dead in MRMCD 'Legion 143 totat pcom 48 Achoot opomis tiok the

heaxiijimpa,Otednomatt-11
taate,6 , 4 Ming appAcnamatay
7, 238 heming impaZted chgditen.
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CHART III*

Tne Media Programs Outside MRMCD Regi6n

,

A.

t c

INSTITUTES . I,

.
q

.

,
.

.

Otom 86 4choot pugum6 doit,the
dead 7.-vi 21 ztate,6 and Waihington, .

D. C. -withappnoximaRy 11,016

1. Teachem in pmmen.
medj..aiatitute6,

(66 -7,2) 113

2. Supekvizom in
media inztitut.6

(69 71) 18

3. MediaApeciatbot:6
in media inztitute4

(71 - 72) 17

148 totat....

.

4. Cottege educatom (who' /
pupa/Le teachem od the
dead) in media inztitdte4.
Atmot aft we;te. di.tectou,
on azziistant dinectom
o,d that Aupective
pnogAamo

(68 71) 33 total .
,

hearing imps led 4.0.1.dent4 enkoZted-

- .

.

, ,

,
,

.

. - _ i

linom 26 univemitiez and cottege4
pupaUng teacher, od -the dead in
18 4tate4.

.
..

B.

C.

WORKSHOPS .

.
/

.., ,

Not appleicabte.
.

.

Otom 84 6Choa pitogitafil6 don the dead
in 35 4tate4 and Wa6hington, D.C, ,

6eArang appAoTarktety 16;423 hearing

.

.

SYMPOSIA (-1965'- 197

Number oli educatola 06' ,

the dead 207 Vitae

/

impaited 4tudent4.
.

.

.
.

*This information was compiled from two sources: 1) the official 'records of,the
MRMCD, and.2) the Directory of Services: **American Annals of the Deaf.



Further light is shed on the scope of the MRMCD media programs

when the information from Chart II is compared to the overall picture of
.

the MRMCD region. Chart IV indicates the percentage of 1) educators

of the deaf, 2) school programs for the deaf, 3) hearing impaired students

served by these programs,,and 4) college e' caters of the deaf, in the

MRMCD eleven state region who have been reached by one of the MRMC

programs. (See Chart IV, pp. 13-14)

The information presented in this section is primarily an overview

of the MRMCD media programs in education of the hearing impaired. It is

in no way intended to provide'a complete picture. The subsequent sections

in this report extend the information in Part I and provide a more complete

analysis of the scope and-impact of the MRMCD in education of the deaf.

x
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CHART IV*

Percentage Analysis for MRMCD Region

Percentages

The number as educators o6
the deal seAved by ate MRMCD
media pugums Wm 11 state
Aegion.

A. Institutes = 177

B. WoAkshops = 1024

C. Symposia = 143

Tra 1344
TETT = 71%

Teta nuilibek o6 educaton4 o6 the dea

in MRMCD Aegion.

488 Ittinoiz
166 - Indiana

98 IoWa
94 - Kanzaz

451 Michigan
128 Minnesota
199 - MiA4Whi
50 Nebnoka
22 NoAth Dakota-
21 -South Dakota

160 Wi4conzin

1877

4Aom

Sixty-one d.MeAent
,schoot. pAogtano OA the

heaAing impaiAed in MRMCD
Aegion.

A.
B.

Inztitute6 = 60
WoAkshops = 0

fait dup-
Zications
o6 A)

Sympozia = 14

(in addition
to A)

74

74 2/9.370

.s

"

Total number o6 pubac and pAivate
ischoot pnogitam6, hosp.itatA, and other
Apeciat pugum OA the hearing im-
pained in the MRMCD Aegion.

- seAving

AppAoximatay 8,237 heating
in:pained 4tudentis in the
MRMCD Aegon.

6,911 (saved by the 60
ischoot pugunt4 in
A. INSTITUTES, above)

1,326 (4e/wed by the 14 8-,237

4choot pugAants in 1,361 = 73
C. SYMPOSIA, above)

8,237

57

22

11 -

12

48
13 -

11

5 -
5 -

1 -

16 -

201

Iteinois
Indiana
Iowa

Kansas

Mi.640Ula

Minnuota
Nebuska
North Dakota
South Dakota
Wisconsin

Totat number os hearing impained pupLFo
in MRMCD Aegion.

2,997 Ittinoi4
1,010 - Indiana

560 - Iowa
574 - KanAaA

2,656 Michigan
853 - qinnesota

1,121 - Mi440Wa
257 - Nebuska
132 - Nonth Dakota
131 - South Dakota

1,070 - Wisconsin

11,361

*This information was compiled from two sources: 1) the official records of the
MRMCD, and 2) the Directory of Services: American Annals of the Deaf.



Th-e'numbett, od cottege

educatot4 pupaning teaches
the dead Viom the MRMCV

Aegion....Atmast all wee
ditectoA4 on. a444.4tant

dif:ectolo od theik 4e-
4pective pnogium.... 22

22 ,
= 1/6

Total peroonnet engaged in teaching
coux4e4 on education od the dead.

132

Sham

Fi6teen univenkitie4 and
catege4 pitepaung teacheu
°lithe dead in 9 od 11
state in MRMCD Aegion
(excluding Iowa and
Minne4ota) .

157= 88%

Totat numben o d univeA4itie4 Lad

catege4,.p/tepanag teachms o6 the
dead in MRMCD /Legion.

17

--10110bomi

14



PART II

The Levels of MRMCD Contact WithWI
As discussed in Part I, the MRMCD conducts an extensive media

training program for various types of educators concerned with educating

the hearing impaired: teachers; supervisors; media specialists; admin-

istrators; and college personnel whc prepare teachers of the deaf. The

media training provided by the MRMCD for these participating educators

varies in duration and purpose relative'to their different professional

responibilities. It is obvious that the various professional roles

determine to some extent not only how each of these educators will

utilize their media training, but-also the number of hearing impaired

learners they will be able to contact.

In order to take into account the various types of MRMCD media

training and the diverse professional roles of,the participants, five

different levels of MRMCD contact with hearing impaired children have

been identified. These levels of MRMCD contact refer to the number of

hearing impaired children who are within the potential influence of the

educators trained in the MRMCD media programs. In addition, one of these

levels of MRMCD contact refers to the number of hearing impaired children

at the elementary level (pre-school through 8th grade) who are in potential

contact with MRMCD media productions.

The definitions for these five levels of MRMCD contact with hearing
,r

impaired children are listed below: 0

a. First Level Contact -- The number of hearing impaired children who

(1-0 now have or hLge had teachers that were trained
in an MRMCD summer media institute.

5,

...
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b. Second Level Contact
(2-L)

c. Third Level Contact
(3-L)

-- The number of hearing impaired children
served by school programs for the deaf with
,a supervisor(s), media specialist(s),
administrator(s), or combination of the
aforementioned who have participated in an
MRMCD media institute and/or symposia.

. .

--(The number of hearing impaired children who
i

inow have or have had teachers that were
trained in an MRMCD media workshop.

d. Media Level Contact -- The number of hearing impaired children
AM-L) served by_school programs for the deaf that

have one or more of the MRMCD media productions
available 1) Withrow Speechreading Films,
2) Nebraska Transparency Series, 3) The Food
Vocabulary Series--8mm films, 4) The Left and
Right Series--8mm films (see Appendix A).

e. Combination Level Contact- The number of hearing impaired thildren served
(C-L) by school programs for the deaf that have

.received all possible "levels of MRMCD contact".
Within the MRMCD eleven-state region this
includes all four levels of contact: 1-L,
2-L, 3-L, and M-L. However, since_workshops
are conducted only within the MRMCD fegion,
the combination level foi. sch6O1 programs
outside the MRMCD region is based on three
levels of contact: 1-L, 2-L, and M-L.

The five levels of MRMCD contact have been computed and are listed

in Charts V and VI. The information in Chart V pertains to the school

programs for the deaf in the MRMCD region, and also includes the percentage

of hearing impaired students reached. (See Chart V, p. 17).

The percentages were determined by dividing the total number of hearing

impaired students in the MRMCD region (11,361--see ChartIV, p. 13) into

the number of hearing impaired students in each of the five levels of MRMCD

contact. The informaticin in Chart VI pertains to the school programs for

the deaf outside of the MRMCD region. The number of hearing impaired children

16



CHART-V*--

Levels of MRMCD Contact with Hearing Impaired Children
Within MRMCD Region

First Level Contact ...

.

ApOnoximatety" 2,180 heating impaired students
now have, on have had, teachers that were tuined
in an MRMCV. Summer Media Institute. This .L4

about 19% o6.,t.h.e. totat number oti dek6

This

in the MRMCD'Amion. .

There ant appnoximatety" 7.133 hecuting,impained
students in 56 school. ionognarns that have one on
mote supenvison(4), media, speciatist(s) on
administnaton(s) who panticipated in an MRMCV
media institute and/on sympoSia. This £4
about 6 3% ("6 the totae number oti heaning

.impaired students in the MRMCV 'Legion.

(1-L)

CP

Second Level Contact. ...

(2-L)

Third Level Contact ... AppnoximWty" 4,702hearing impaired students
now have,"on have had, teachers that were
trained -in an MRMCD media workshop. This £4
about 41% oti the total numb:en oti heaning

Nimpained students in the MRMCV 'Legion.

-(3-L) , -

Media Level Contact= ... The/Le are appnoximatety 5,343 heaning impaired
students at the elementary tevet (pre-schoot,
K-8) ennotted in 50 schoot programs in the
MRMCV 'Legion that have one on move q6 the
MRMCD media puductions avatabte. This i/S

about 470 oti the total number oti heating
impaired students in the MRMCV 'Legion.

(M-L)
.

Combination Level Contact .. There are appnoximatety 4,612 hearing impaired
student in 2 oschoat programs in the MRMCV
negion that have neceived AEU Om tevets oti
contact. This is about 40cOli the '4..(;itat

number o6 heaning impaited students .in the
MRMCD 'Legion.

(C=1.)

*Tnis information was computed from the data in Chart VII, Section A--
Part V -- Survey Results.

**"Approximately" is used for two reasons: 1,) Some school programs for the deaf
that the MRMCD has worked with are not listed in the Directory of Services:
American Annals of the Deaf and theiT-Thupils are not included in these_figules.
2) Also, both the first (1-L) and third (3-L) levels of contact are computed
on the pupil/teacher ratio for each respective school program, and the actual
number of pupils may fluctuate slightly among the teachers.
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for each level of MRMCD contact is not converted to percentages, and

the Third Level Contact is not applicable. (See Chart VI, p. 19)

The number of hearing impaired children for each of the levels of

MRMCD contact were computed from Chart VII which is found in Appendix A:

Chart VII is a complete listing of all the educational programs for the

hearing impaired that the MRMCD has reached through their educational

media training programs and/or the distribution of MRMCD produced in-

structimal media. This chart is divided into two sections: The first

(A) pertains to the school programs for the deaf in the MRMCD region, and

second (B) pertains to the school programs for the deaf outside of

the MRMO.region. Vcomplete description of Chart VII is included in

Part V -- Survey Results.

For purposes of explaining how the figures ir.Charts V and VI were

determined, an example from Chart VII is given on page 20. Please refer

to this example during the explanation provided on pages 21-22.



The data in the first nine columns of Chart VII were used to compute

the number of hearing impaired students for each of the five levels of

MRMCD contact. The procedures for these computations are as follows:

First Level Contact
(1-L)

This level of MRMCD contact is determined by
using the information in column #2 (Summer
Institutes) and column #7 (Pupil/Teacher Ratio).
The number of years that each teacher (T)
has taught since attending a summer media
institute is multiplied by their school's
pupil/teacher ratio to arrive at the figure
for 1-L. If more than one teacher from a
school is a summer media institute.graduate,
their figures are added together.

The 1-L figures for all schools are then
summed to obtain the total MRMCD "first level
contact".

Second Level Contact This level of MRMCD contact is determined by

(2-L) using the information in column #3 (Media
Institutes and Symposia) and column #6
(Total Pupil Enrollment). Every 'school program

that has had one or more supervisor(s),
media specialist(s), or administrator(s)
participate in an MRMCD instit.2te and/or
symposium.is indicated with. an "X" in the

2-L column, and the number of hearing impaired'

children enrolled in their program is marked.
The number of school programs in this

category and the pupils they serve are summed
in order to arrive at the MRMCD-"second level
contact".

Third Level Contact
(3-L)

This level of MR1 contact is determined by
using the information in column #4 (Media
Workshops) and column #7 ;Pupil/Teacher Ratio).
The actual number of teachers attending an
MRMCD media workshop is multiplied by the
pupil/teacher ratio of their schools. No

effort was made to consider the number of
years they have taught since attending the
media workshop.

The 3-L figures for all schools are then
summed to obtain the total MRMCD "third level
contact".

Although student teachers have attended
the MRMCA media workshops in large numbers,
they are not included in the computation of
the 3-1. column. There has been no way to
follow them through graduation and their
subsequent teaching, positions.

,f
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Media Level Contact This level of MRMCD contact is determined by
(M-L) using the information in column #5 (Media

-Distribution), column #6 (Total Pupil En- .

rollment), and column.#9 ;(Elementary En-
rollment Only*). 'Every school program that
has one or more MRMCD media productions is
indicated with an "X" in the M-L column.
Since these materials were designed for the
pre-school and elementary levels (K-8),
only the pupil enrollment for these levels ,

are marked. The pupil enrollment figures are
taken from column #6 except for the schools
with pre - school;. K-12 programs, in which case

the pupil enrollment is, taken from column #9.
Theenrollment figures taken from column #9
are marked with "an asterisk:-

The number of school programS in this
category and the pupils they serve at the pre-.

school and elementary levels (li-8) areAummed
in order to obtain the MRMCD "media level
contact".

Combination Level Contact - This level_of MRMCD contact is determined by
(C-L) referring to the levels cf contact, 1-L,

2-L, 3 L and MA.:- Each school program for the
deaf that-has,received all possible levels of
MRMCD contact are marked with an "X" inithe-
C-L column° and the total number of hearing
impaired children enrolled in their program
is listed.. Note-that the school programs
for the deaf outside of the MRMCD region are"
only eligible for three levels of MRMCD
contact (1-L, 2-4 and M-L).

Diu
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PART III

Analysis of Questionnaires Regarding
Media Utilization

This section of the study is concerned with media utilization. It .

is an attempt to show the extent tó which educational media is being

utilized by educators of the deaf'whd have participated in the MRMCD media

institutes. The information presented here is restricted to institute

participants for two reasons. First, beCause the institutes arethe most

extensive MRMCD media programs,and secondly, because a complete up-to-

date mailing list for these particfpants1,is available.

The workshop participants are not included in this phase of the study

because it has been impossible to maintain a current mailing list due to

their sheer numbers and limited contact. The symposia participants are

included only if they participated'in an MRMCD media institute.

Questionnaires were used to obtain information regarding medialutiliza-

tion by the past participant& of the MRMCU media institutes. A different

. questionnaire was designed for each type of institute:

1. - FOLLOW-UP OUESTIONNAIRE for the Summer Media Institutes for

Teachers of the Deaf -- 1966-1969

2. FOLLOW-UP QUESTIONNAIRE for the 1970 Summer pledia Institute

for Teachers of the Deaf

3._ FOLLOW-UP QUESTIONNAIRE for the Educational Media institutes

for Supervising Teachers -- 1969-1971

IP 4. .FOLLOW-UP QUESTIONNAIRE for the Educational Media Institutes

for College Teachers -- 1968-1971

23 1
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For reasons not pertaining to this study, two separate questionnaires

were developed for the summer institute participants. One questionnaire

was sent to the 1966-1969 summer participants, and the other to the 1970

suumer participants. However, since there are similarities, the information

from these two questionnaires is cpmbined for purposes of this report.

Copies of these four questionnaires with the cover letter may be found in

the appendicet.

Every participant in all media institutes conducted by the MRMCD'

(1966-1971) received a questionnaire. A total of 241 questionnaires wer(

sent outvwfth an overall return of 78%.

Questionnaires for Sent to Returned Percent returned

1. Teachers--summer
media institutes

153 118 77%
.

2. Supervisors 45 . 38? 84%

3. College educators 43 ,32, 71% .

TOTAL 241 188 78%

The questionnaires will be discussed in three.sections:
. 1) summer

media institutes for teachers; 2) media institutes for supervising teachers;

and 3) media institutes for college educators Oerparing teachers of the

deaf.

FOLLOW-UP QUESTIONNAIRE
for the

Summer Media Institutes for Teachers of the Deaf

As indicated previously, all 153 summer institute participants from

1966-1970 received a questionnaire. There were 118 completed for a 77%
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return (93 of the 1966-1969 questionnaires and 25 of the 1970 question-

naires).

The first ten questions were identical for the two questionnaires

(1966-1969 and 1970) designed for the suffimer media institute participants.

Each participant was asked to provide three types of information concerning

his or her use of ten 'educational media: First, they were asked to indicate

the extenc to which they utilized each medium listed. A number scale-for

utilization was provided:

C

1. Never use

2. Once per month, or less

I. Once per week, average four or five times

per month

4. Two to five. times per week

5. Integral part of instructional program (NO

enumeration of use possible, but considered

an inherent part of intfruction

Second, they were asked to check whether the source of media they were

using was teacher produced and/or commercially prodt.Fed. And third,

they were asked to brfly describe some ways they uied each medium in

the classroom. If an item was not available, a place was provided to

indicate this.

A summary of the information collected from the first ten questions

is listed on the following pages (pp 26-41): The number of responses

do not always total to 118 because some questions were left blank.
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1. Overhead Projector

Utilization
Scale Responses Percent

1 2 2%

2 3 3%

3 6 5%

4 13 11%

5 90 76%

Teacher
Made

101

Commercially Not
'Produced Available

0

As indicated, 92% of the educators responding use the overhead

projector one or more times per week, with 76% indicating daily use. In

regard to the transparencies being utilized, it is almost a toss-up

between teacher made and commercial materials, with the edge going to
Iv

teacher-produced media.

A wide variety of uses wa_described by all the summer institute

participants. Although too numerous to list in detail, some of the uses

described were:.'illustrate science concepts; introduce new units and

. concepts; language experiences; clarify abstractions; map progression;

story telling; history development; vocabulary drill; cooreAnate other

media; and student reports/presentations.

2. .16mrn Film Protector
N.

Utilization
Scale Responses Percent

1 10
._.

8%

2 24 20%

3 45 38%

4 18 16%

1 : 15 13%

26
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Of the educators responding, 67% use lhe 16mm projector one or 'more

times per week. Four educators indicated that ail6mm projector was not

available. It is assumed that all, films were commercially produced
o

as the 16mm format does not lend itself to teacher productions.

As for uses, some of the ones described were: language and vocabulary

developMent; provide vicarious experiences; reinforcement of concepts and

stories; stimulus for conversation; and entertainment.

3. 8mm Film Projector

Utilization
Scale Responses Percent

1 32 27%

2 . 30 25%

3 8 7%

4. 8 7%

5 15 13%

Teacher Commercially Not

Made Produced Available

56 27 i29

Only 27% of the educators responding use the 8mm film projector one

or more times per week, with 25% using it once per month or less... Twenty-

seven percent never use it. As for the films being used, teacher-produced

films are definitely a contributing factor. There were 29 respondents that

indicated an 8mm projector was not available. ,

As for uses of the 8mm film, some of the ones described were:

'distussion; drimatization0anguage development; independent study; and

speechreading.

27 S.,
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4. Slide Projector

Utilization
Scale Responses Percent

1 11 9%

2 37 31%

3 22 19%

4 15 13%

5 24 20%

Teacher Commercially Not

Produced AvailableMade

81 139

Fifty-two percent of the educators responding use the slide projector

one or more times per week, with only 9% never using it. For the most

part, teachers appear tkproduce their own slide sequences.

As for uses of slides, some of the ways described were: illustrate

math concepts; discussion; clarify subject matter; provide sequential

development; record and discuss a field trip; and categorization experiences.

5. Filmstrip Projector

Utilization
Scale Responses Percent

1 6 5%

2 21 18%

3 29 25%

4 28 24%

5 31 26%

Teacher Commercially Not
Produced AvailableMade

12 96

Of the educators responding, 75% are using the filmstrip projector

one or more times per week. Only five percent indicate that they never
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use it. Very few teachers appear to produce their own filmstrips and

rely almost totally on commercial filmstrips.

Some of the ways described for using filmqps were: present story

sequences; review and repetition of story concepts; stimulate discussions;

language development; reinforce class work; and independent study.

6. Pictures/Photographs

Utilization
Scale Responses Percent

1 11 9%

2 18 15%

3 16 14%

4 15 13%

5 50 43%

Teacher Commercially Not
Made Produced Available

88 166 2

Of the educators responding, 70% are using pictures and photographs

one or more times per week. Teacher-produced photographs and picture

series appear to have the edge for the type of materials used.

As for uses of pictures/photographs, some of the ways described were:

discussion; language development; sequential development; vocabulary

association; show and tell; and long-term observation.

7. Instructional Television

Utilization
Scale Responses Percent

1 47 40%

2 16 14%

29

Teacher
Made

19

f

Commercially Not
Produced Available
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7. Instructional Television cont'd

Utilization
Scale Responses

.

Percent
.

3 8 7%

4 3 3%

5- 3 3%

Of the educators responding, only 13% are using instructional

television one or more times per week, with 14% using it once per month

or less. Regarding the types of materials, both teacher produced and

commercial television materials are used. On the other hand, 40% stated

that-they never used it, with a total of 57 educators indicating that

television equipment was not available.

Some of the ways described for using television were: dramatizations;

record and discuss student activities; self-analysis of behavior; and

student productions.

8. Graphic Techniques

Utilization
Scale Responses Percent

1 13 11%

2 19 17%

3 17 15%

4 12 10%

5 37 31%

Teacher Commercially
Made Produced

70 1 FT1

Not
Available

4

Of the educators responding, 56% are using graphic techniques one

or more times per week. As for the types of materials, these teachers 411

113
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seem to be producing their own graphic materials.

Some of the ways described for using graphic materials were: emphasize

selected topics and concepts; reinforcement of subject areas; bulletin

boards; and independent study units.

9. Language Master

Utilization
Scale

1

Responses Percent

1 49 42%

2 14 12%

3 5 4%

4 9 8%

5 13 11%

Teacher Commercially Not
Made Produced Available

39

Of the educators responding, only 23% use the language master one or

more times per week, while 42% indicated they are not using it. As for

the type of materials, both teacher produced and commercial materials are

used, with the edge going to teacher-produced materials.

Some of the ways described for using the language master were:

independent study; speech sounds and words; and reinforcement of concepts,,.1

10. Audio Recordings

Utilization
Scale Responses Percent

1 48 41%

2 23 20%

3 13 11%

4 3 3%

5 9 8%

31

Teacher Commercially Not
Made Produced Available

32 27 15



Of the educators responding, 22% are using audio recordings one or

more times per week, while 41% indicate they are not using it. Both

teacher produced and commercial audio recordings are used about the same.

As for uses of audio recordings, some of the ways described were:

develop listening skills; and record children's speech for comparison

.purposes.

11. The eleventh question was similar for both questionnaires, only

the wording was slightly different. Both questions asked the summer institute

participants to describe the type of activities they had been involved with

to improve the use of instructional media in their entire school program.

:Mese activities were divided into three categories.

A. Both formal and informal activities: Interacting with the ad-

ministration on various levels, such as helping to develop an

IMC; helping to conduct media workshops; requesting supplies and

equipment; and becoming either part-time or full-time directors

of their school IMC. (All participants who were involved in

formal activities also indicated informal activities.)

B. Informal activities only: Sharing media and knowledge with

other teachers on a one-to-one basis; and encouraging other

teachers to use educational media. No indication of working

with the administration on an organized basis.

C. None

The breakdown of responses for this question is found on the

next page:
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Category Responses Percent

Both formal

and informal
activities

65 55%

Informal
activities
only

22 19%

None 31 26%

12. This question asked the 1966-1969 summer participants to list

tiaeqLFri.iimerment and software that their educational program had acquired

since they attended an MRMCD summer media institute. (The 1970 summer .

participants were not asked this-question since only six months had lapsed

since- the 1970 summer media institute.) The information for the 93

participants from the 1966-1969 summer institutes is as follows:

Acquired Media
Equipment and Software Responses

Percent

of Total Responses

YES 72 77%

NO 17 17% .

The list of media equipment and software that their educational

programs have acquired is much too detailed to include. However, their

acquisitions ranged from all types of classroom projectors and media to

sophisticated production equipment and supplies.

13. This question was included in both questionnaires with only a

slight variation in wording. It asked the summer media institute par-

ticipants to describe any particular problems that they encountered in

trying to mediate instruction for the hearing impaired. Although there were

a variety of problems mentioned by the 118 summer institute participants



who responded, only three stood out consistently as problems:

Problems Responses Percent

1. Lack of time for planning and

31 26%production of media

2. Lack of funds for materials and

equipment (includes both pro-

duction and presentation items)

27 23%

3. Resistence from "doubters" (other

educators opposed to media 14 12%

Of -the other participants who responded to- this- question, 13%

mentioned problems unique to their Own situation, while 26% either left

this question blank or indicated no problems at all.

14. This last question was only included with the questionnaire for

the 1966-1969 summer institute participants. (It was not asked the 1970

summer participants since only six months had passed since their media

institute.) Each participant was asked to comment in some way whether the

Midwest Regional Media Center for the Deaf had influenced their use of .

instructional media with hearing impaired students. Their comments were

placed into one of three categories: positive, negative, or no comment.

The following information is for the 93 summer participants from the 1966-

1969 media institutes:

Comments Responses Percent

1. Positive 85 91%

2. Negative 3 3%

3. No Comment 5 5%
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FOLLOW-UP QUESTIONNAIRE

for the
Educational Media Institutes for Supervising Teachers

Al1"45 participants in the Media Institutes for Supervising Teachers

received a questionnaire. A total of 38 were completed for an 84% return.

This was a very short questionnaire containing only four questions.

Basically these questions were concerned with the steps that the supervisors

were taking to implement media technology into their educational programs

for the deaf. They were asked to describe not only what had been planned,

but also what had been accomplished to date.

The four questions are listed in order:

1. What steps have you taken to improve the use of educational media

in your instructional program? (Please include not only what has been

planned, but also what has been accomplished.)

Improve Media Use for
Entire Educational Program

Yes

Responses
No

Responses
Percent of-

Positive Responses

Planned 32 6 - 84%

Accomplished 29 9 76%

Of the 38 supervisors responding, 84% have made plans for improving

the use of educational media in their school programs. Some of the things

they planned were: in-service media workshops; curricular changes; devel-

opment of school IMC's; hiring media specialists; acquiring media equipment

and materials; producing videotape programs for instruction; and sending

their teachers to the MRMCD summer media institutes.

There were 76% of the supervisors who had accomplished one or more of
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the items they had planned. This included the acquisition of media

equipment and materiali,tonducting media workshops, producing mediated

instructional units, and sending some of their teachers to the MRMCD

summer media institute.

2. What have you personally done to utilize more educational media,

in your teaching and supervisory duties? (Please include not only what:

you have planned, but also what you have accomplished.)

Improve Personal Use
of Media

Yes

Responses
No

Responsei
Percent of

Positive Responses
r

Planned 28 10 74%

Accomplished- 21 17 55%

Of the supervisors responding, 74% had made some plans for improving

the use of educational media in their own teaching and supervisory duties.

Some of the things they had planned were: produce demonstration units;

provide individual help to teachers; develop videotape demonstration pro-

grams; and acquire the necessary resources for carrying out their plans.

There were 55% of the supervisors who had accomplished one or more of

the items they had planned. This included the purchase of production

materials; the development of demonstration units; and conducting demon-

stration sessions.

3. Please list the media software and media equipment that your

school program has acquired since you first attended the media institute

for supervising teachers in Lincoln, Nebraska:
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Media Equipment
and software

Yes

Responses
No

Responses
Percent of

Positive Responses

Acquired 25 6 66%

Planned
Budget For 7 18%

Of the supervisors responding, 66% have acquired media equipment and

software for their educational program. In addition, 18% have budgeted

for the acquisition of educational media, while only 16% (6) indicated

that they have done nothing to date.

As a group, their acquisitions included a wide range of items for both

media production and classroom utilization. The types of items listed

**were: 35mm camera; super 8mm movie cameras; primary typewriters; videotape

equipment; dry mount presses; office copy machines; slide projectors;

overhead projectors; filmstrip projectors and previewers; transparency

masteri;(Massachusetts and Nebraska series); and captioned films.

4. Please describe in what ways the Midwest Regional Media Center for

the Deaf has influenced the development of media utilization in your

educational program:

The supervisors' comments were placed into one of three categories:,

positive, negative, or no comment. All 38 participants in the supervisor

institutes gave positive responses to this question.
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FOLLOW-UP QUESTIONNAIRE

for the
Educational Media Institutes for College Teachers

All 43 participants in the Media Institutes for College Teachers

preparing teachers of the deaf received a questionnaire. A total of 32

were completed for a 71% return.

This questionnaire was similar in format to the one for supervising

teachers. There were five questions concerned with the steps that the college

educators were taking to implement media technology into their teacher

Preparation programs.

The five questions are listed in order:

1. What steps have you taken to improve the use of instructional

media in your entire teacher preparation program? (Please include not only

what you have planned, but also what has been accomplished.)

Improve Media Use for
Entire Teacher Preparation
Program

Yes
Responses

No

Responses
Percent of

Positive Responses

Planned 28 4 88%

Accomplished 24
.

8 75%
_

Of the 32 college educators responding, 88% have made plans for

improving the use of educational media in their entire teacher preparation

prograM. Some of the things they planned were: weekly media labs; pro-

grammed instruction units on media production; mediated micro-teaching

experiences; videotape analysis of student teaching; and the development

of departmental IMC's.
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There were 7E% of the college educators who had accomplished one or

more of the items they had planned.

2. What have you personally done to utilize more educational media

in your own teaching? (Please include not only what you have planned, but

also what you have accomplished.)

Improve Personal Use
of Media'

Yes

Responses

No

Responses

Percent of
Positive Responses

Planned 22 10 69%

Accomplished 21 11 66%

Of the college educators responding, 69% have made plans for improving

the use of educational media in their own teaching and administrative

responsibilities. Basically, their plans have been concerned with mediating

current curricula through the use of overhead transparencies, 2 x 2 slides,

filmstrips, video presentations, demonstration lessons and programmed

instruction.

There were 66% of the college educators who had accomplished to date

one or more of the 'tems they had planned.

3. Describe the provisions that you have made for your students in

teacher preparation to select, produce, and utilize media in the instructional

process:

Provisions for students
to select, produce, and
use media

Yes

Responses

No

Responses

Percent of
Yes Responses

25 7 78%
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Of the college educators responding, 78% have made provisions for

their students to develop media skills. The various plans involved pro-

duction labs, unlimited use of the videotape recorder, media workshops,

and requirements for using media in the stud( ,o. ng experiences.

4. Please list the media equipment and media software that your

educational department has acquired since you first attended the media

institutes for college teachers in Lincoln, Nebraska.

Media Equipment
and Software

Yes
Responses

No
Responses

Percent of
Positive Responses

Acquired 1 21 11 63%

Planned Budget
for 1 3%

Of the college educators responding, 63% have acquired media

equipment and software for their educational department. In addition,

one educator has budgeted for materials, but not yet received any, while

11 others stated they had not acquired any media since attending an MRMCD

media institute. However, six of the 11 indicated that they had a

sufficient resource of media equipment and software either in their

department or university IMC.

As a whole, their acquisitions included a wide range of items for both

production and classroom use. The types of items listen were: overhead

projectors, super 8mm movie cameras and projectors, teaching machines,

videotape equipment, and transparency supplies.

5. Please describe in what ways the Midwest Regional Media Center

for the Deaf has influenced the development of media utilization in your

education department?

14:i 40



The college educatow's comments were placed in one of three categories:

positive, negative, or no comment.

Comments Responses Percent

Positive 29 90%

Negative

No-Comment 3 10%
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PART IV

Summary and Concluding Comments

In a study of this nature, it is sometimes very difficult to select

and summarize the most important aspects. However, in looking over the

data, it is evident that several points should be emphasized.

The information in Part I shows that the MRMCD conducts an extensive

media training program for educators of the deaf throughout the United

States. The MRMCD media training programs are designed to reach various

levels of professional educators for the deaf: teachers, supervisors,

media Specialists, administrators and college educators preparing teachers

of the deaf. This information takes on a little more meaning when one

focuses on the eleven states in the MRMCD region: Illinois, Indiana, Iowa,

Kansas, Michigan, Minnesota, Missouri, Nebraska, North Dakota, South

Dakota, and Wisconsin.
ti

Within these eleven states, through the various MRMCD media institutes,

workshops and symposia, the MRMCD has reached:

73% of the total number of educators for the deaf in the

MRMCD region from

37% of the educational programs for the deaf in the

MRMCD region which enroll

73% of the total number of hearing impaired students

in the MRMCD region.

In addition, the MRMCD has reached:

17% of the total university/college personnel involved in

preparing teachers of the deaf (almost all were directors

or assistant directors of their respective educational

programs) from
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of the total number of universities and colleges

preparing teachers of the deaf in the MRMCD region.

However, just enumerating the total number of educators of the

deaf who have participated in the MRMCD media programs does not give a

complete"picture of the scope and impact of MRMCD media programs on

education of the deaf. It is also necessary to determine the number of

hearing impaired children within the potential influence of these educators,

and the extent to which the educators are using their media skills.

Part II provides information regarding the number of hearing impaired

students within the potential influence of the various participating edu-

cators in the MRMCD media programs. This information takes into account

not only the extent of the media programs, but also the different profes-

sional roles of the participants.

1. There are approximately 2,180 hearing impaired students in
the MRMCD region who now have, or have had, teachers that
were trained in an MRMCD Summer Media Institute. This is
about 19% of the total number of hearing impaired students
in the MRMCD region.

2. There are approximately 7,133 hearing impaired students in
56 school programs in the MRMCD region that have one or
more supervisor(s), media specialist(s), or administrator(s)
who participated in an MRMCD media institute and/or
symposia. This is about 63% of the total number of hearing
impaired students in the MRMCD region.

3. There are approximately 4,702 hearing impaired students in
the MRMCD region who now have, or have had, teachers that
participated in an MRMCD media workshop. This is about
41% of the total number of hearing impaired students in
the MRMCD region.
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4. There are approximately 5,343 hearing impaired students

at the elementary level (pre-school, K-8) enrolled in 50

school programs in the MRMCD region that have one or more

of the MRMCD media productions available. This is about

47% of the total number of hearing impaired students in

the MRMCD region.

5. Within the MRMCD region there are approximately 4,612

hearing impaired students in 20school programs that
have received all four of the above MRMCD media services.

Included are all types of institutes, workshops and

symposia for teachers, supervisors, media specialists,
and administrators; and the distribution of MRMCD pro-

duced instructional media. This involves about 40%

of the total number of hearing impaired students in the

MRMCD region.

The question most often asked is whether the various educators who

participated in the MRMCD media programs do in fact use their media skills.

Part III of this study is an attempt to answer this question.

Questionnaires were sent to all teachers, supervisors, and college

level educators of the deaf who participated in MRMCD media institutes

from 1966-1970. Although the questionnaires varied in content relative to

the various professional roles of the participants, all of the forms had

the same purpose. Were these educators of the deaf in fact using their

media skills acquired in the MRMCD media institutes?

The following data was obtained from the questionnaires:

1. Of the summer media institute participants (1966-1970) who

responded, 55% indicated that they were involved in both

formal and informal activities to improve the use of instruc-

tional media in their entire school program. This included

a variety of items such as conducting media workshops, helping

to develop an IMC, requesting media software and hardware,

becoming either part-time or full-time directors of their

school IMC, and using educational media in their own teaching.

2. Of the supervising teachers (1969-1971) who responded, 84%

indicated that they had made plans to,improve the use of

educational media in their entire instructional program.
In addition, 76% of the supervisors had already accomplished

one or more of the items they had planned.

44

1 cx ,



3. Of the college educators (1968-1971) who responded, 88%
indidated that they had made plans for improving the use
of educational media in their entire teacher preparation
program. In addition, 75% of the college educators had
already accomplished one or more of the items they had
planned.

At first glance, it appears that the supervising teachers and college

educators as a whole are using their media skills more than the educators

in the summer media institutes. However, it must be kept in mind that the

vast majority of the summer media institute participants are teachers in
. .

the classroom, a position in which it is not always easy to affect cur-

ricular and methodological change. On the other hand, the supervisors and

college educators are already in positions of leadership.

In summary, three points can be made regarding the Midwest Regional

Media Center for the Deaf. First, the MRMCD has reached and will continue

to reach a large number of educators of the deaf thrbugh the various

media institutes, workshops and symposia. Secondly, these educators are

in a position to influence and reach with their media skills a large

number of hearing impaired students. And thirdly, a significant proportion

of these educators are using their media skills to improve their educational

program for the hearing impaired.
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PART V

Survey Results

Description of Chart VII

The information in Chart VII provides a comprehensive picture of

all the school programs for the deaf that the MRMCD has reached through

their educational media training programs and/or the distribution of

MRMCD produced instructional media. This chart is divided into two

sections: the first (A) pertains to the school programs for the deaf in

the MRMCD region, and the second (B) pertains to the school prdgiams for

the deaf outside of the MRMCD region.

As indicated in Part II, page 18, there are nine columns of data in

Chart VII. The data in columns #1, #2, #3, #4, and #5 were compiled from

the permanent records of the MRMCD. The data in columns #6 and #8 were

taken from the Directory of Services: American Annals of the Deaf,

1966-1972. Column #7 was computed from the information in columns #6

and #8. The figures in column #9 were compiled from a special enrollment

survey conducted by the MRMCD in May, 1971. The data in these nine

columns were used to compute the five levels Of MRMCD contact.

Listed below are detailed descriptions for each of the nine columns.

Immediately following these descriptions is Chart VII.

Column #1: School Programs for the Deaf--Listed by States

This is a complete list of all school programs for the deaf

that the MRMCD has reached through their educational media

training programs and/or the distribution of MRMCD produced

instructional media. The states are listed alphabetically

in both sections A and B, with their respective educational

programs for the deaf.
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Column #2: Summer Institutes

This column indicates the number of educators from each school

program for the deaf who participated in an MRMCD summer media

institute, and the year they attended. A code system is used

to distinguish the different types of educators:

T = Ctaissuom Teaches
M = Media Speciatist
L = Lataxian
P = PAincipat
C = Cooltdinatox

A tine tiottowing one the 4symbots indicates how
Cong they stayed £n that position betiou Leaving.
16 no tine appeam, the MRMCD xecoAds indicate
that they au stiee-in that 4choot ptognam.

* = An astekisk cum one oti the 4symboa indicateh
that an educatc4 who attended an MRMCD summen
media institute has moved to that school pitogAam

£n that yeah.

Column #3: Media Institutes and Symposia (Media Inst/Symp)

This column contains three types of information:

a. The number of supervisory personnel who have participated

in an MRMCD Media Institute for Supervising Teachers of

the Deaf (labeled Supr)

b. The number of media specialists who have participated in

an MRMCD Institute for Media Specialists in schools for

the deaf (labeled Med Sp)

c. The number of administrators and supervisory personnel

that have attended one or more of the Symposia conducted

by the MRMCD (labeled Adm/S)
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Column #4: Media Workshops (Media Wkshps)

This column indicates in which school programs for the deaf that

media workshops were conducted and the number of teachers in

attendance. At the universities where media workshops were

conducted, the attendance figures include both teachers from the

area who participated and students in the education program.

However, in computing the 3-L column (see Part II, page 21)

only the teachers in attendance were counted. For example,

at Illinois State University there were fifty-seven

participants, consisting of thirty-seven from the education

department and twenty teachers from the surrounding area.

Only twelve of the twenty could be pinpointed as to where they

taught, so only twelve teachers (Champaign and ISU) are computed

for the media workshop at Illinois State University.

Column #5: Media Distribution (Media Dist)

This column indicates the school programs for the deaf that have

MRMCD produced instructional media. There are four major MRMCD

media productions that have been distributed:

WS--refers to a series of 75 8mm films entitled Withrow

Noun Vocabulary Films. This series was designed to

provide lipreading experience with basic nouns for

pre-school hearing impaired children.

LR--refers to a series of 8mm sound films and a set of

transparency masters entitled Left and Right.



I.

IV.

V.

VI.

VII.

VIII.

IX.

X.

XI.

FV--refers to a series of 8mm sound films and a set of

transparency masters entitled Food Vocabulary. These

films and transparency masters were planned for use

in pre-school and lower elementary programs. This

film series also provides independent study for

speechreading skills.

NT--refers to the Nebraska Transparency Master Series.

There are twenty-two different subject packets in

this series:

Anatomy - Pant I
Anatomy Pant 2

Animal's

Ctothing Om Men
Ctothing 604 Women
Communication
English - Childnen's Liteutake
Engtish - Cottoquiat Expassions
English - Compahative Adjectives
Engtish - Genetat
English - Language Arta

XII. Foods
XIII. Histoxy
XIV. Hotidays and Seasons
XV. Home Economics
XVI. Leg and Right
XVII. New Eeementaky Math

XVIII. Peopte and Ptaces
XIX. Science
XX. Spoitts

XXI. Toots
XXII. Tkanspoittation

These transparency masters are designed so that they can be used

in their existing form, or modified to meet local curriculum needs. This

transparency master series was planned for use throughout the entire

elementary curriculum (K-8).

Column #6: Total Pupil Enrollment (Total Pupil Enroll)

This column lists the total student population of each edu-

cational program for the hearing impaired. These figures

are taken from the Directory of Services: American Annals of

the Deaf, 1966, 1967, 1968, 1969, 1970, 1971, 1972.

For the school programs that have had teachers trained in an

11)
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MRMCD summer media institute and/or media workshop, the pupil

totals are taken from the year the teachers attended the MRMCD

media program. These figures are not revised upwards to reflect

increased student enrollment.

For the school programs that have had no teachers attend an MRMCD

media institute or workshop; but have supervisors, media specialists,

and/or administrators who have participated in an institute or

symposia, the pupil totals aretaken from the 1970 Directory -of

Services: American Annals of the Deaf.

Column #7: Pupil/Teacher Ratio (PIT)

This column shows the pupil/teacher ratio for each school program

for the deaf. It is computed on the figures in colufin #6 and #8.

Column #8: Number of Teachers (No. of Tchrs)

This column lists the total number of teachers for each school

program for the deAf. These figures are taken from the Directory

of Services: American Annals of the Deaf, 1966, 1967, 1968, 1969,

1970,1971, 1972.

The totals in this column were taken from the same Directory of

Services: American Annals of the Deaf as their respective pupil

totals in column #6 (see explanation for column #6).

Column #9: Elementary Enrollment Only* (Elem Enroll Only*)

This column lists the elementary enrollment (pre-school, K-8)

for school programs for the deaf with pre-school, K-12 levels.

Since the Directory of Services: American Annals of the Deaf

10J
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did not provide this breakdown, a special enrollment survey was

conducted by the MRMCD in June, 1971. The figures in this column

are taken from that survey.

Sources of Information

The data in this study were compiled from the following sources:

1. Permanent records of the MRMCD:

a. Summer Media Institute files
b. College Teacher Institute files
c. Supervising Teacher Institute files
d. Media Specialist Institute files
e. Symposia roster

(1966-1972)
(1968-1971)
(1969-1971)

(1971-1972)
(1965-1972)

2. Mailing list for the distribution of MRMCD produced instructional
media.

3. Follow-up questionnaires for:

a. Summer Media Institutes-'
b. Summer Media Institute
c. Media Institutes for Supervising

Teachers
d. Media Institutes for College

Educators

(1966-1969)
(1970)

(1969-1971)

(1968-1971)

4. Special enrollment survey conducted by the MRMCD, May, 1971.
Purpose: To determine elementary enrollment (pre-school, K-8)

in school programs for the deaf with pre-school, K-12.

5. Directory of Services: American Annals of the Deaf (1966,1967,
1968, 1969, 1970, 1971, 1972.)
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PRODUCTION REPORT

Learning Lab for the Hard of Hearing

Production Began: June, 1963

Production Finished: April, 1964

Funding: Project number 0E3-16-044, N.D.E.A., Title 7-B, Educational Media
Branch, U.S.O.E., Final Report, December 1965

Films (Materials) Included: 25 films were produced for use in the 8mm
Fairchild Cartridge. A test booklet was produced for use with the
Foods series. The 25 films comprise three complete sets of films.

Set I - Lipreading, Four Beginning Vocabulary Words, Films
No. 2 through 13

Set II - Left and Right Series, Films No. 14-19

Set III - Foods Series with test booklet, Films No. 20-25

Disposition: Several sets of films have been reproduced for use in "try cut"

projects. Sets of films have been printed and forwarded to MSCF, the

Institute rf Logopedics and the Illinois School for the Deaf at their

own cost.

The MRMCD revised one film in this series and added two new ones.

(This revision is noted on a following page.) In early 1971, the MRMCD,

acting in concert with MSCF, released 50 copies of these films as

multi-media kits. Two kits were released, containing the following

films and materials:

Left and Right Series:

1. Hands
2. Directions
3. Bicycle Shoes
4. Place Setting
5. Left and Right Test

Set of Transparencies from the Nebraska Transparency
Series on Left and Right

Teacher's Guide
Left and Right Response Boxes (2)
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Foods Series:

1. Breakfast
2. Lunch
3. Dinner
4. Cafeteria Review
5. Foods Test #1
6. Foods Test #2
7. Foods Test #3
8. Foods Test #4

Foods Test Book
Teacher's Guide

Note that not all the films mentioned in the report were used in the

final series that was released. The remaining films are considered experimental

and are less useful as learning experiences.

The original materials for these films are presently located at

Capitol Film Labs in Washington, D.C.

Materials Description:

The "Learning Lab for the Hard of Hearing" series was undertaken as a

project to determine if one of the new media (8mm sound films and cartridges)

could provide independent study opportunities for the acoustically handicapped

child to practice lipreading skills. This study, instituted in 1963, was a search

for a system which would allow increased observation of lip movements without

limiting the child to only those situations which are face-to-face. This was

not an attempt to teach lipreading without the assistance of a classroom teacher,

but was a plan to establish a laboratory for the student to practice lipreading

lessons assigned by the teacher.

Filmed material, which was a continuation of regular classroom teaching,

and which utilized accepted techniques for teaching lipreading to the acoustically

handicapped, was not available at the beginning of this study. As a part of the

over-all project, twenty-five instructional films were planned and produced.

These films were designed to test the feasibility of such a laboratory system by
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requiring selected response patterns from the student. Three approaches to lip-

reading vocabulary were emphasized. One set of films stressed single words; one

se* stressed a group of related words simultaneously; one set stressed a concept

with its associated words. Each set included these instructional elements:

1. Presentation (requiring observation of lip movement);

2. Review (requiring observation of re-grouped materials); and

3. Response (requiring overt action verifying lipreading comprehension).

As the series progressed, the responses elicited became more sophisticated.

In the first set, the child responded directly to instruction by touching objects

placed in the booth with him. In the second set, the response is indirect, as

the child pushes a button to indicate his choice. In the third set, the child is

led through the film through a pictorial paper-and-pencil test of multiple-choice

form.

Every effort was made during the design and production of these materials to

require an overt response by the student while using the materials. The materials

that were finally released included a set of transparencies which aided the teacher

in the instruction of the specific vocabulary taught in the unit, and a response

box which was designed to be assembled from cardboard, which allowed the student

to make responses in regard to situations involving the "Left and Right" films.

Since fifty sets of films were released and distributed to selected schools

for the deaf by the Media Distribution Service of Media Services and Captioned

Films, there is very little need for additional materials to be made available to

schools at this time. However, it may be true that those schools who found good

use for the films may wish replacement footage (8mm) or replacement cartridges

for continued use in their programs. To serve this need, the materials should be

available for reprints as required.

3
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PRODUCTION REPORT

LLHH Revision

Production Began: January, 1966

Production Finished: November, 1966

Funding: Project Number 0E3-19-049, Captioned Films for the Deaf, U. S. O. E.

Films !Materials) Included: Two test films for the Food Series: to be used
with foods test booklet (Films No. 24 and 25)

Disposition: (See Learning Lab for the Hard of Hearing) These films were

designed for inclusion in the LLHH series and are available for

release.

The original materials for this project are presently located

at Capital Film Labs, Washington, D. C.

Materials Description:

This contract item is noted separately because it consisted of the re-make

of several films for the LLHH series. The films which were remade were eventually

included as part of the materials which were released under the LLHH project, and

do not constitute an additional project or media unit.
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PRODUCTION REPORT

Vocabulary Speechreading Films, No. 1001 to 1075

Production Began: January, 1966

Production Finished: November, 1966

Funding: Project Number 0E6-19-049, Captioned Films for the Deaf, U. S. O. E.

Films (Materials) Included: 74 Vocabulary Speechreading films and one test
film (1070)

Disposition: At the direction of MSCF, the MRMCD sent the original materials

to the Technicolor Corporation in Los Angeles, and 'assisted MSCF in

the management of production of 100 sets of films. MSCF undertook

all the distribution and field testing responsibilities for these

films. Included in this effort was the distribution of 200

Technicolor 1000 8mm projectors to go with each set of films.

Dr. Frank Withrow conducted the field testing of these materials and is

the individual to be consulted for information about those activities.

The original materials for this project are presently located at

Technicolor Labs in Los Angeles, California.

Materials Description:

The films that are involved in the Vocabulary Speechreading set, including

the first seventy-five films and the additional films which were added to the set,

were designed with the following instructional objectives:

11
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1. Under independent conditions, the pupil will be able to operate a simple

stimulus-response sequence using a cartridge-loading movie projector, with 100%

effectiveness;

2. In carrels, under independent study conditions, the pupil will be able

to lipread 90% of the nouns presented by the film teacher, and make an appropriate

manipulative response, i.e. to write the word or identify a picture;

3. Under independent study conditions, the pupil will recognize 90% of the

verbal symbols (spoken word, printed word, cursive form of the word) and associate

them with the pictorial form of the word.

The learning model upon which these films are based uses a paired associate

format. The blue-colored leader is used as a "ready" signal which cues the pupil

to look and listen for a stimulus; the stimulus is the film teacher's speech. A

red-colored leader then appears and cues the pupil to stop the film and make a

response. Responses may be written or multiple-choice, depending upon the

response format desired by the teacher and appropriate for the pupil. Responses

are confirmed by pictures, speech, print and cursive writing. Reinforcement is

provided through manipulation of the learning environment by the pupil. A basic

aspect of the design of this learning set is that it provides repetition and

saturation of the information to be learned.

There are ninety-nine single-concept movie-pack cartridges in this release

of this film series. The first five films, 1001 through 1005, are designed as

introductory films with highly contrasting visual and auditory characteristics,

which give the pupil a maximum chance for correct responses. There are three

hundred and forty-eight nouns in the complete series of films. These nouns were

selected from lists used by teachers of the deaf. Films 1001 through 1069

represent the basic portion of the series. Each of these films has eighteen

stimulus-response cycles. No more than ten different nouns appear in any single

film; generally no more than four new nouns are introduced in any single film.
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Each film, therefore, has a set of ten possible nouns, four of which are new and

six of which are repetitions of previously introduced nouns. Each noun appears

approximately five times in the entire series.

There are twelve film teachers in the series. The film teacher in any one

film remains the same person, but may vary from film to film; the confirmation

speakers may vary within as well as among films. This design gives the child

flexibility with respect to speakers that he lipreads. The speaker presents each

noun stimulus at least once in full face, in three-quarter face, in profile, and

within a lead sentence. Confirmation response may vary in complexity: in one

sequence the speaker may say the word, point to the7picture and to the printed and

cursive forms of the word, and then repeat the word; in another sequence, the

response shows a picture, the printed word and the written word, and the word is

repeated vocally off-screen.

Films 1076 through 1092 are somewhat more complex than the previous films.

Questions are asked during the stimulus section of the cycle. These are simple

questions which may be answered with a single word or short phrase. Films 1070A

through 1070H are designed as test films, without confirmation responses. They

may be used as secondary measures of success with these films.

These films are designed to supplement regular classroom instruction.

However, the initial presentation of the noun may be made in traditional group

settings. The teacher or the pupil may select the films which may correlate and

reinforce the curriculum being studied. Because of the wide variability of

individual differences, it is not feasible to develop a response film that does

not require stopping the projector. Through conditioning the child to use the

projector in this fashion, the child may control his pace of learning. The films

may be used as often as necessary, or as long as interest dictates.
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Ideally, these films should be used with very young children during their

preschool years, i.e. three to four years of age or even younger, since the design

of the films attempts to stimulate the "naming stage" of language development.

For review purposes, the films may be used during subsequent years, and could be

used for remedial work at all age/grade levels.

Media Services and Captioned Films has released one hundred sets of these films

(and Technicolor 1000 projectors) to selected schools for the deaf through the

Media Distribution Service. The Midwest Regional Media Center for the Deaf does

not recommend additional distribution of these materials, but would suggest that

the materials be made available so that replacement footage and films can be

provided to schools, as required by them, at cost.
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PRODUCTION REPORT

Vocabulary Speechreading Films Revision
(Addition to Series)

Production Began: January, 1967

Production Finished: September, 1967

Funding: Project Number OEC-3-7-000199-0199, Captioned Films for the Deaf,
U. S. O. E.

rilms (Materials) Included: Films 1076 to 1092 (16 films) a continuation
of the previous 75 films in the Vocabulary Speechreading Series.

Disposition: These films were forwarded to Capital Labs, (Fall, 1969)

Washington, D.C. at the request of MSCF and have been printed

for release. MRMCD does not know the number of prints that are

to b2 made or the extent of the distribution.

9
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PRODUCTION REPORT

Speechreading Vocabulary Test Films

Production Began: December, 1966

Production Finished: February, 1967

Funding: Project Number OEC-3-7-000199-0199, Captioned Films for the Deaf,
U. S. O. E.

Films (Materials) Includid: Films (1070B to 1070F) five films

Disposition: These films were forwarded to Capitol Labs, Washington, in the

Fall of 1969 along with the Speechreading Vocabulary films 1076

to 1092. The comments on the 1076 to 1092 films apply to this set

of films as well.
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PRODUCTION REPORT

Vocabulary Speechreading Films -- Fingerspelling Revision

Production Began: September, 1966

Production Finished: May, 1967

Funding: Project Number OEC-3-7-000199-0199, Captioned Films for the Deaf,
U.S. 0. E.

Films (Materials) Included: 10 Films designed for use in the silent cartridge
Technicolor projector.

Disposition: A larger number of films has been planned for inclusion in this

set. MSCF determined the need for the Cued Speech series after the

contract had been assigned and at the direction of MSCF, MRMCD

allocated funds from this project to fund the Cued Speech films

produced as part of contract DE6-19-049.

These films are available for release but funds have not been made

available for distri-ution. These films have not been field tested

or evaluated.

Original materials for this project are located at Capital

Film Labs, Washington, D.C. 3 release prints have been made of

this set and are available for viewing from MRMCD.

Materials Description:

These films were produced and forwarded to Media Services and Captioned Films,

Dr. Frank Withrow, for the purpose of field testing by him to find out if it would

be possible to use the same format in situations where fingerspelling needed to

be taught. The results of the field test were negative.



PRODUCTION REPORT

Production Began: December, 1966

Production Finished: May, 1967

Cued Speech

Funding: Project Number OEC-3-7-000199-0199, Captioned Films for the Deaf,
U. S. O. E.

Films (Materials) Included: 31 silent standard 8mm films designed for use
with the silent, cartridge, Technicolor projector.

Disposition: At the direction of MSCF, these films were forwarded to Technicolor

Corp., in Hollywood for release printing. About 100 (?) sets of .

films were reproduced and sent to Dr. R. Orin Cornett at Gallaudet

College for use in a Summer Institute program dealing with Cued

Speech. These films are still being used in various programs for the

deaf in the United States and it does not seem likely that additional

sets willbe required now or in the near future.

It is recommended that the original materials be turned over to

Dr. Cornett for eventual disposition by him.

The original materials for this project are presently located at

Technicolor Labs, Los Angeles, California.

Materials Description:

This set of materials was designed specifically by and for Dr. R. Orin

Co-nett, of Gallaudet College, for use by him in situations where he taught his

system of cued speech. All materials that have been distributed have been

distributed by Dr. Cornett, and no further disposition of the materials is

recommended. 12 188



PRODUCTION REPORT

Cued Speech

Production Began: December, 1968

Production Finished: April, 1969

Funding: Project Number OEC-3-7-000199-0199-(019)

Films (Materials) Included: 18 films for the Technicolor 1000 sound Super
8 projector.

Disposition: At the direction of MSCF the original materials were turned over

to Capital Labs, Washington, D. C., for release printing. At this

time MRMCD is not aware of the number of release prints that have

been made or of the distribution of these films. Further disposition

of these materials may not be required. Dr. R. Orin Cornett of

Gallaudet College has suggested that the original materials be

turned over to him for further release printing.

The original materials for this project are preseacly located

at Capital Film Labs, Washington, D. C.



Production Began;

PRODUCTION REPORT

Experimental Language Series Verb Films

I "Dad's New Truck" - May, 1968
II "Mother & Sue Fix Breakfast" - January, 1968

III "New Shoes" - October, 1967

Production Finished: I "Dad's New Truck" - November, 1969
II "Mother & Sue Fix Breakfast" - December, 1967

III "New Shoes" - December, 1967

Funding: Project Number OEC-3-7-000199-0199, Captioned Films for the Deaf,
U. S. O. E.

Films (Materials) Included: Three films as titled above.

Disposition: These experimental films explored different ways to caption

instructional films. Three different methods were tried for

captioning speech as quotations. The films are available for

viewing in either the Fairchild Standard 8 format or the

Technicolor Super 8 format. These films were evaluated during

the 1971-1972 contract year. These films were not released for

national distribution.

Original materials are located at Calvin Labs, Kansas City,

Missouri.
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PRODUCTION REPORT

Experimental Language Series - Preposition Films

Production Began: I -

II -
June, 1968

III - February, 1968

Production Finished: I
Not complete - work stopped, January, 1969

II -
III - November, 1968

Funding: Project Number OEC-3-7-000199-0199, Captioned Films for the Deaf,
U.S.O.E.

Films (Materials) Included: 3 films entitled Preposition Films I, III, and III.

Disposition: The success of the noun vocabulary films led to experimental

ductions of films developed to teach prepositions and verbs. These

preposition films with different approaches were produced. Prep-

osition films I and II did not appear suitable for release after

validation testing.

Preposition film III was tested and found to be quite suitable.

It was a film designed to be self-instructional so that the deaf learner

could teach himself. Correct responses were indicated as part of the

film. The single film was never released because it was to be part of

a series. The series was never funded. Preposition film III is

available in both a Fairchild Standard 8mm and Technicolor Super 8mm

cartridge.

Original materials are located at Calvin Labs, Kansas City,

Missouri.
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PRODUCTION REPORT

Unit Demonstration Films

Production Began: June, 1968

Production Finished: November, 1968

funding: Project Number OEC -3 -7 -000199 -0199

Films (Materials) Included: 5 Super 8 silent loop films
160 to 210 35mm slides
1 - 16mm film clip
50 transparencies
1 - 5 minute tape recording
50 language master cards
6 to 10 hook and loop board plaques
Demonstration models
Handout sheets

Disposition: This set was originally funded as part of the experimental

instructional series. Four sets of materials were produced.

Except for the motion picture film, the transparencies and hook

and loop materials were produced by hand. We reproduced 4 sets of

the unit and used it extensively in our resource program. We

feel that that unit could best be used by teaching training

people who would like to have college students use and demonstrate

multi-media materials.

These materials were evaluated during the 1971-1972 contract

year.

Original film materials are located at Calvin Labs, Kansas City,

Missouri.
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Materials Description:

These materials were designed to provide language experiences for deaf

children by utilizing a multi-media approach to learning. This unit has been

used primarily to demonstrate to teachers of the hearing handicapped the

principles and potential of using a variety of media in providing language

experiences for deaf children.

The unit provides a basic knowledge of earthmoving equipment and the many

ways that man utilizes this machinery to change and control his natural

environment.

The media and equipment involved in presenting this unit are as follows:

A. 35mm color slides
B. overhead transparencies

C. 16mm film clip
D. Super 8mm film

(cartridge-silent)
E. tape recording
F. Language Master cards
G. hook and loop visual display
H. mimeographed handouts (visual)

Kodak Carousel slide projector
overhead projector
16mm film projector
Technicolor 810

Super 8mm projector
tape recorder
Bell & Howell Language Master
hook and loop board
two projection screens

A description of the materials is provided by following through the sequence

which is used with only one segment, "The Tractor".

The stage is set with an overview of the natural environment that confronts

man (slides, overhead transparencies). The children are then introduced to the

sights and sounds of the earthmoving equipment that man uses to change and control

his environment (16mm film clip, tape recording, overhead transparencies, hook and

lc p display, handout material). The tractor is observed in detail regarding basic

design, size relationships to other machines and to the children, basic tools for

work, culminating with a visual "trip around the tractor" (overhead transparencies,

slides, Language Master cards). Once the children have reached this juncture and

have mastered the appropriate language, they are ready to see the tractor at work

around the world (Super 8mm film loop). The 8mm film may be viewed either in



small groups or individually. After careful observation of the film, the learner

describes the type of work the tractor is used for (pushing, pulling, digging,

ripping, scraping, etc.). In terminating this unit, the children are asked to

collect pictures or take slides of all the ways man has used earthmoving equipment

to shape and control his environment. As reinforcement and review a series of

slides are provided to show various aspects of how man has used this equipment to

change the world he lives in (cities, transportation facilities, mining, farming,

water control, etc.).
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PRODUCTION REPORT

Aerospace Multi Media Kit

Part I

Production Began: July, 1968

Production Finished: February, 1970

Funding: Project Number OEC-3-7-000199-0199-(019)

Films (Materials) Included: Three 10 minute silent Super 8 captioned films
for use on the Technicolor 1000 projector. One programmed
workbook with mask. One teacher's guide.

Production Began: March 1970, finished summer 1970.

Disposition: For field testing purpqses four sets of films were produced

and 200 workbooks were printed. Although the test results proved the

materials to be outstanding, they were not selected for national

distribution. Distribution was complicated by the multi-media nature

of the kit. The ai.iginal materials are now on deposit at the

National Audiovisual Center, Washington, D.C.

Materials Description:

PART I: AMERICA'S JOURNEY TO SPACE

Purpose: The purpose of this instructional program and film is that of

providing an introductory and basic reading vocabulary of fifty words and phrases

that are directly associated with the launching, the orbit and the recovery of a

spacecraft. The program is specifically designed for hearing impaired students so

ki
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that they may have greater comprehension of the events depicted by commercial

telecasts of activities associated with the space program. Co-incident with the

indicated information is material concerning the purpose of the missions.

Level: Although this is always difficult to define with precision, the

vocabulary and methods of presentation are, broadly speaking, those presumed to

be effective at about a fifth or sixth grade level for hearing impaired children.

Suggested Use: This material is NOT designed for group instruction. It is

intended for use in an individualized situation. The program consists of a film

and a workbook. The film does not contain a soundtrack, but it does contain

explanatory inserts and artwork, and animation. The film is intended to provide

the motion which the workbook cannot give. But, the film cannot affArd the student

the opportunity for immediate, overt and measurable responses to stimuli, nor can

it give him the necessary practice in using his knowledge. Neither can it supply

the necessary reinforcement in the form of immediate knowledge of correct answers.

Additionally, there are many things that can be explained faster and more

expeditiously by use of the workbook. Consequently, it is felt that both the film

and the workbook are necessary.

Since the student cannot simultaneously watch the film and write responses to

questions, he is expected to use each of these media in sequence. It is assumed

that the intended population will need considerable practice in associating visual

stimuli with printed explanations, but just how much of the film any individual

student should see before he completes some particular section of the workbook is

debatable. In all probability, the student will soon alternate between film and

workbook as he proceeds through the program.

Although the student may begin with either the film or the workbook, it is

felt that perusal of the workbook, or at least the first section of it, prior to

viewing the film, will be more helpful, as these pages provide a very brief

outline of information essential to the launch.
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This arrangement may appear to be rather "loose" in conventional educational

terms, but the emphasis in the total program is on the individualization of

instruction. Ideally, the student will be given the materials and the opportunity

to work at his own speed. The writer is aware of certain weaknesses in this

concept, and urges that teachers exercise whatever direction is needed to show

students how to use the material and to evaluate progress.

Since the book and the film constitute a learning, not a testing, situation,

both major units may be repeated as often as desired, in whatever sequence appears

to promote motivation and the acquisition of the essential information. The

behavioral objective, of course, is the ability to indicate correctly the meanings

of the fifty words and phrases, and to identify correctly the occurrences pictured

on simulated TV screens, as depicted graphically in the workbook. It is probably

desirable that these be acquired in sequential order, since that is the way they

naturally occur. But it is also realized that the desired results are not

necessarily acquired in what appears to the writer to be a logical, sequential

order.

As of date of publication, no experimental evidence is available regarding

the ddsirability of order of presentation.

The Film: The film uses material supplied by NASA and includes sequences

from several space programs as well as from training exercises. The intent is to

present a sampling of the activities associated with the launch, the orbit and

the recovery of a spacecraft. There is no attempt to limit these activities to

a specific launch or program.

Consequently, the student will see the launch of a Saturn, and the orbiting

and re -entry activities of a Gemini. Differences in the appearance of the

machines involved are explained in the workbook. Such presentation provides a

broader background for understanding planned activities of future space flights,

and allows considerably more flexibility in explanation.



It should be remembered that the designs of the spacecraft and the launch

vehicles have changed, and will continue to change. In the matter of recovery,

for example, the pictures showing the old method, in which a kind of harness was

looped under the astronaut's shwilders, did not include certain essential

information which was deemed necessary for clarity of explanation. Therefore,

pictures from a practice exercise, utilizing a recovery basket and a Coast Guard

helicopter, were used. By the time the student views the film this method of

recovery may be altered.

The film is in three major sections. Part I is the launch, and begins with

a short sequence about exploration. The purposes of this particular sequence are:

(1) To establish a reason for space flights, and (2) To establish a relational

concept of vehicles and their purposes. It is felt that the covered wagon is a

familiar visual symbol for this age group.

This part of the film also shows the various activities that are associated

with the launch, and the actual lift-off. Subsequent pages of this information

contain scene-by-scene presentation of the material.

Part II deals with the orbit. There are animations for explanation,

pictures of tho earth as seen from space, pictures of astronauts inside and outside

the capsule, and so on, as indicated on the following pages.

Part III is concerned with re-entry and recovery.
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PRODUCTION REPORT

Aerospace Multi Media Kit

PART II

Production Began: January, 1970

Production Finished: March, 1971

Funding: Project Number OEC -3 -7 -000199 -0199 -(019)

Materials Included: One programmed student workbook with mask, a film
from the MSCF library, ApoJlo 11, The Eagle Has Landed, and
a Teacher's guide.

Disposition: Field tested in summer of 1971. The results of the

evaluation are available from the MRMCD.

Origt:al materials are now located at the National Audio-

visual Center in Washington, D.C.

Materials Description:

PART IT: AMERICA'S JOURNEY TO THE MOON

Purpose: The purpose of this instructional program and film is that of

providing a basic reading vocabulary of forty-one words and phrases that are

directly associated with the mission of Apollo 11, at which time humans first

walked upon the surface of the moon. ThE program is specifically designed for

students with hearing impairement.



Level: This is always difficult to define with precision. Broadly speaking,

the vocabulary and methods of presentation are those presumed to be effective for

kering impaired children who are at about a fifth or sixth grade level. It is

impossible to know which words will be really "new" to any single student. Those

that are emphasized are presumed to be important and basic to understanding the

mission. Important: The student should already have studied America's Journey To

Space, the first book in this series, before beginning_ this program.

Suggested Use: This book and film are coordinated units of self-instructional

Material, and are designed for use in the form presented to you. They should not

be separated or rearranged, and they should not be used for simultaneous instruction

of an entire class of students, unless each student is working in a self - instructional

situation. The material is sequential, overlapping and interlocking, and attempts

by the teacher to break it down inv, smaller, separate units will not produce the

desired results. t_

Thus, the material is designed for individualized, student-paced instruction.

The total program consists of a film and a workbook. The film is intended to provide

the motion which the workbook cannot give. The workbook is designed to afford the

student easier opportunity for immediate, permanent, overt and measurable responses

to stimuli, necessary practice in using his knowledge, and necessary reinforcement.

Since the student cannot simultaneously watch the film and write responses to

stimuli in the workbook, he is expected to use each of these media in whatever

manner he feels will be most effective for him. It should be emphasized that the

student should not attempt this program until he has familiarized himself with

the methods and contents of America's Journey To Space.

Although the student may begin with either the film or the workbook, it is

felt that perusal of at least the first section of the workbook prior to viewing

the film will be most helpful.

The book and the film constitute a learning, not a testing, situation. Both

the film and the book may be repeated as often as desired, in whatever manner seems

to promote motivation and the acquisition of the essential information. 2)0
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The major behavioral objective is the ability to indicate correctly the

meanings of the forty-one words and phrases relevant to this program. It is

probably desirable that these be acquired in the correct, sequential order,

since they are presented in the order of natural occurrence. But it must be

realized that the desired results are not necessarily acquired by the student

in what may appear to the teacher to be'logical and sequential order.

The Workbook: The workbook is concerned with teaching vocabulary and concepts.

The instructional methods may be divided into two broad categories: (1) explanation,

and (2) exercises.

The explanation consists of graphic reproductions that illustrate the objects

and concepts, and of word-descriptions of these same objects and concepts.

The exercises include three major types of paper-and-pencil work: (1) questions

and the accompanying answers; (2) comple.ion of partially-completed paragraphs; and

(3) identification of parts or concepts in a drawing.

Questions are of five types, characterized by the answers that are required:

True-false; Indicating the correct answer by marking with an "X"; Multiple-choice;

Completion; Identification of graphic material.

Basically, the emphasis is upon the recall or recognition of information.

Outline of Part I. The Moon: What is it? This begins with an illustration

of the moon in a context that should be familiar to the target population. Phases

of the moon are discussed, questions are asked, and answers furnished, as they are

for all questions in programmed material. Some early ideas about the moon are then

presented, to be followed by general factual information. Specifically stressed

vocabulary is as follows: MOON, PHASE, EARTH, SPHERE, LUNAR, ELLIPTICAL, REVOLVES,

ORBIT, SATELLITE, TEMPERATURE, FEATURES, MARES, HIGHLANDS, CRATERS.

Part II. The Launch features the following words and phrases: SATURN V,

SPACECRAFT, LAUNCH VEHICLE, STAGE, LAUNCH ESCAPE SYSTEM, SEPARATED, APOLLO 11,

LIFT-OFF, LUNAR MODULE, COMMAND MODULE, SERVICE MODULE.
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Part III. Landing On, Exploring, and Leaving The Moon emphasized these words

and phrases: ASTRONAUTS ARMSTRONG, ALDRIN AND COLLINS, FOOTPADS, HATCH, EVA

(EXTRAVEHICULAR ACTIVITY), THE EAGLE, PORTABLE LIFE-SUPPORT AND COMMUNICATIONS

SYSTEM, ASCENT STAGE, DESCENT STAGE, LAUNCHING PAD, LUNAR RECEIVING LABORATORY.

Part IV. Some Things We Have Learned From The Space Program stresses these

words and phrases: SPINOFF, BETTER MEDICAL CARE, BETTER COMMUNICATIONS, BETTER

METAL, LUBRICANTS, BETTER WEATHER PREDICITON.

The Film: Using material supplied by NASA, many of the concepts of this film

are more difficult than are those of its predecessor. Its format, with reference

to sequence, matches the major sections of the book.

The measurement of achievement requires the use of pre- and post-tests.

These must be parallel, and the only way to achieve this, without question, is to

use the same test in both instances. Consequently, the tests included in the

teachers' handbook are to be considered as both pre- and post-tests. Students

should work through each test as rapidly as possible, and should not spend more

than one normal class period on either the pre- or post-test.

26



PRODUCTION REPORT

Film Study Program

Production Began: November, 1968

Production Finished: June, 1969

Funding: Project Number OEC-3-7-000199-0199-(019)

Films (Materials) Included: 1 - 50 minute film, Mary S. McDowell from "Profiles
in Courage Series", available from the Captioned Films Library.

One concept workbook.
One Student Handbook.
One 30 minute discussion film.

Disposition: Three sets of these materials have been produced. One is

presently on loan at the National Technical Institute for the Deaf

at the Rochester Institute of Technology at Rochester, New York.

These materials have been evaluated. Results are available from the

MRMCD.

Original mate als for "Mary S. McDowell" are located at Pilgrim

Labs, Washington, D.C. (a captioned film). Original materials for

the discussion film (a kinescope) are located at Calvin Labs,

Kansas City, Missouri.

Materials Description:

The purpose of the rilm Study Program was to produce a multi-media kit that

would provide an opportunity for hearing impaired students to develop their

analytical and language skills in regard to contemporary problems. The objectives

were to design materials that would be used by students in small discussion groups

tr.19
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and individually, and to maximize student involvement in language-related activities.

The unit was designed to enable students to have a first-hand experience with the

subject matter and draw their own conclusions about realistic problems.

Moreover, the unit makes use of materials already present in Captioned Films

libraries. The title "Film Study" was intended to indicate that the materials

which would be the core to all other activities would be a commercially prepared

film already in existence and already captioned. We deliberately picked material

that is complex in terms of language and concepts. Since the hearing impaired are

beset with language-related difficulties, we wished to face these problems directly

and provide a model that others might use to devise new strategies for the

classroom. We felt that these strategies should include an opportunity for

students to be responsible for their own learning and less teacher centered and

teacher directed.

The program includes:

1. a captioned film from the "Profiles in Courage" series, "Mary S.
McDowell",

2. a workbook for student use,

3. a student handbook with material relating to the problem, and

4. a thirty-minute kinescope of a discussion taped at Station WGBH in
Boston.
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PRODUCTION REPORT

Dialogue Series

Production Began: "A Visit to the Fair" -- August, 1969
"A Look at a City" -- July, 1969
"Finders Keepers" -- May, 1970
"Motion" -- January, 1970
"What Should Kathy Do?" -- May, 1970
"The Milk Money" -- May, 1970
"Feet" -- May, 1970

Production Finished: "A Visit to the Fair" -- October, 1969
"A Look at a City" -- September, 1969
"Finders Keepers" -- March, 1971
"Motion" -- March, 1971
"What Should Kathy Do?" -- July, 1971
"The Milk Money" -- July, 1971
"Feet" -- July, 1971

Funding: Project Number OEC-3-7-000199-0199-(019)

Disposition: These films were originally intended to be used as a part of

an inquiry format with deaf children. As presently constituted

the project actually reflects-three separate and distinct approaches

to this program. These films are being distributed through the

Captioned Films lending libraries.

Original materials are now located at the National Audiovisual

Center in Washington, D.C.

Materials Description:

The Dialogue Films are a set of three productions, ranging from about three

to eight minutes in length. The titles of the films are "Finders Keepers", "What

Should Kathy Do?", and "The Milk Money". The original stories for the films were

written by Miss Vivian Tasker, Assistant Professor, Department of Special Education,
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Illinois State University, while serving on the staff of the MRMCD. Professor

Tasker undertook the task of writing the film stories to insure that the language

used in the films would fit the language levels of upper elementary hearing

impaired students. In addition to the films, illustrated storybooks have been

produced to increase the comprehension of language concepts used in the film.

The purpose for each of the Dialogue Films was to create an "open-ended"

problem situation in which elementary students could imagine themselves and in

which they might become involved. The end of the film is the beginning of a

student discussion during which each individual can express his opinion of the

events as shown and can achieve his own ratio le as to how to avoid problems,

deal with problems of this kind, or resolve them in a way that will not lead to

further trouble.

Also included in this series is a group of three films entitled "Visit to the

Fair", "A Look at a City", and "Feet". These films are designed to provide the

stimulus for language-related activities. The films must be previewed by the

teacher before use to permit the design of classroom activities that will insure

the relevance of the films to the immediate learning needs of the class group.
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PRODUCTION REPORT

Teacher Education Media Kits

Production Began: October, 1970

Production Finished:

Funding: Project Number OEC-3-7-000199-0199-(019)

Deadlines for Productions are:

Transparencies--July, 1971
Photography--July, 1971
Higher Education--August, 1971
Television--July, 1971
Motion Pictures - August, 1971

Each kit is designed to teach media skills to teachers in training.

Each of these kits is presently in prototype form. The kits were used

in the recent Summer Media Institute (Summer 1971). Although these

kits were produced for internal use at the MRMCD, it is expected that they

will prove useful to other centers involved in teacher in-service education.

The MRMCD intends to revise the kits to make them "self supporting" and

release them for distribution in mid - winter of 1972.

Originals for these materials are located at the MRMCD.

The Motion Picture kit was chosen for expansion by MSCF as part of an

"Interlock" activity of the RMC's. The motion picture kit has been

designed for a wider audience and in greater detail than the other kits.

At least two motion pictu-es are being produced to fit in with other materials

intended to be used by student teachers in the field of deaf education.

The original materials for this project will be located at Calvin Labs in Kansas

City, Missouri.

Materials Description:

These materials were not completed.
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PRODUCTION REPORT

Tachistoscopic Slides

Production Began: January, 1967

PLoduction Finished: Work suspended

OEC-3-7-000199-0199

iliths (Materials) Included: A set of 35mm slides from the art work used in

the Vocabulary Speechreading films.

Disposition: These slides were shot for the purpose of mounting on reels

for use in the rheem caliphon for perdepimatic Tachistoscope.

On making contact with the producers of these materials we found

it impossible to have our slides mounted on the reels due to a then

on-going disagreement between two companies involved with the machine.

No further action has been taken.
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PRODUCTION REPORT

Total Communications: Junior High Materials

Production Began: June 1973

Production Finished: August 1973

Funding: Proj -ct Number OEC-3-7-000199-0199-(019), BEH-USOE

Films (Materials) Included: Two 16mm sound, color films, titled:

"Getting Along As Roommates: The Problem With 'Him"

"Borrowing Trouble"

Disposition: After field testing, the films will be forwarded to the National

Center on Educational Meilia and Materials for the Handicapped for

national distribution.

Materials Description:

The Total Communications films were produced by the Midwest Regional Media

Center for the Deaf to solve a specific problem in the education of the deaf.

The purpose for the materials is to aid the young student to more quickly adapt

to a new means of communication in a school program. It was our intention to

devise a series of films which could be used in school programs to help children

understand some of the problems that are involved in transferring from a school

that does not use manual communications into a school that does.

The major goal of this series of films was not to teach sign language. To

be sure, the acquisition of manual communications skills is the means that will
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enable the student to enter the environment we have defined. What is unique

about this series of films is the treatment of various social and emotional

problems that occur as the result of transfer from an oral to the manual communi-

cation mode of instruction. Our goal is to help the student minimize his problems

during this difficult transition period.

Children who enter new school programs are trying to find a way to adapt to

their peer group. These are childfel who are away from home for the first time

and are undergoing a total change of environment. They need strategies that will

permit them to be independent, that will allow them to show what they have to

offer to the group, and to give them a way to contribute and be involved in the

group's activities. Since each child is a unique individual there must be an

emphasis in the films on the ways to handle problems in a group environment,

rather than the difficulties encountered by a single individual. Therefore, we

do not follow through the film series with one child, but instead we show a

variety of situations.

The film series at present consists of two films, "Rules" and "Borrowing

Trouble". Included with the films is a teacher's guide to help the teacher to

devise an environment for the children that will be useful for the discussion of

the situations encountered in the films.

The materials will be field tested in the 1974-75 fiscal year by the

Specialized Office for the Deaf.
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PRODUCTION REPORT

Total Communications Multi-Media Kits

Production Began: January, 1974

Production Finished: August, 1974

Funding: Project Number OEG-0-73-0428

Films (Materials) Included:

Kit 1 "Where's My Dog Gone?" (A kit on Lying)

16mm movie,_ 2 slide sets, 3 programmed slide sets, 3 programmed
workbooks, 2 sets of transparencies, 4 sets of flashcards,
2 sets photographs, 2 sets Language Master cards, teacher's manual

Kit 2 "Two plus One Too Many Friends" (A kit on Sharing)
16mm movie, 2 slide sets, 3 programmed slide sets, 3 programmed
workbooks, 2 sets of transparencies, 4 sets of flashcards,
2 sets photographs, 2 sets of Language Master cards, teacher's manual

Kit 3 "Sue & Jo" (A kit on Acceptance)

16mm motion picture, 3 programmed slide sets, 3 programmed
workbooks, 1 set flashcards, 1 set photographs, 1 8mm
motion picture, 2 sets of transparencies, teacher's manual

Kit 4 "Locked Out" (A kit on Learning through Experience)
16mm motion picture, 2 programmed slide sets, 2 programmed
workbooks, 2 sets flashcards, 1 set photographs, 1 8mm
motion picture, 2 sets of transparencies, 1 set scrambled letters,
teacher's manual

Disposition: The production of these kits was completed during the 1973-1974

contract year. The materials, however, will not be evaluated until the

1974-1975 contract year by thenewly formed Specialized Office for the

Deaf and Hard of Hearing. Upon completion of the evaluation process,

the kits will be deposited at the National Center on Educational Media

and Materials for the Handicapped for national distribution.
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Materials Description:

I. Major Purpose:

The proposed kit includes two separate sub-modules which are intended
for use with primary and intermediate level hearing impaired children. The over-
all purposes of the kit are to (1) encourage the use of Total Communication, (2)
increase the use and practice of developing receptive and expressive language
skills through simulated discussion and reaction to the elements of the film
content, (3) increase the use and practice of question skills both inquisitive
and analytical as a result of question activities prompted by events and situations'
in the films, and (4) provide an opportunity for self-concept development, analysis
and understanding through the use of the films' typical situations to stimulate
identification and acceptance, perhaps better control, of certain emotions.

The basic media is designed to be used in a classroom situation and
will consist of four films, along with a variety of supplementary media which can
be used by a teacher in learning activities which are specifically designed to
promote the use of Total Communication methods to develop a feeling of acceptance
for people of different backgrounds and cultures. Total Communication, as used
in this kit, consists of (1) auditory input, (2) speechreading, (3) fingerspelling
and signing, (4) reading fingerspelling and signs, and (5) written expression.
The teacher is instructed to use Total Communication to develop all of the above
avenues of communications.

Specifications for entry behavior, behavioral objectives, learning
activities, and criteria for assessing the unit have been developed.

II. Relationship to OE goals and to existing or planned projects:

These proposed materials relate to the overall program plan of the
fiscal 1974 Workscope for the SEIMC/RMC/NCEMMH Network--BEH.

III. Medium to be developed:

For each of the two sub-modules of the proposed kit, two films will be
produced which will provide stimulus situations necessary to developing concepts
relative to language concepts in Total Communication. The primary unit will
consist of (1) two films, tentatively titled "Sharing" and "Lying"; (2) flashcards
with flat pictures or drawings on one side and the printed word on the reverse
side will be developed for two specific activities; and (3) other supplementary
media, such as transparencies and Language Master cards, may also be designed for
language-related activities.

The second module, intended for use with intermediate students, will
include the following media: (1) two films tentatively titled "Sue and Jo" and
"Locked Out"; (2) three programmed sets of Language Master cards; (3) two sets
of pictures; (4) word cards to go with the sets of pictures; (5) mastery test
items; (6) two sets of vocabulary cards; and (7) other supplementary media such
as transparencies and Super 8mm films for speechreading and signing.

cll
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IV. Technical specifications

Four 16mm films of approximately eight minutes length, in color, with
lip sync, introduction music, titles, credits and disclaimers, will be developed.
In addition, it should be noted that the actors in the film will use Total
Communication so that the audience will be able to use this as a model and as a
means of communication. Also, each of the films will be captioned with all the
language that is used in the films.

As required, and based o. "le results of pilot testing, additional and
supplementary media and materials wiil be developed in the form of flash cards,
which will be drawn for eventual availability in print media, Ind slides could
also be developed which would aid in the learning activities involved with the
vocabulary.

V. Approach or treatment (concept)

The materials will be designed to be used principally in small group
discussions; however, additional media will be developed to provide an opportunity
for individualized instruction, according to the needs of an individual learner.
The purpose of the individualized instruction is to help students in need of
additional time on certain vocabulary and other concepts involved with the films.
Furthermore, each of the units and sub-units will be designed with behavioral
objectives for measurement of the effect of the material.

VI. audiences

The materials are designed for child-use in the classroom for primary
and intermediate students involved in learning activities relative to vocabulary
and other concepts involved in Total Communication. The units are not only
cognitive in nature, but aid in developing certain self-concepts necessary to
the well-being of hearing impaired children.

VII. Restrictions effecting planning or production

The Midwest Regional Media Center for the Deaf is highly cogniiant of
the current problems involved in selecting methods of communication in school
programs for the deaf. Principally, there are now at least four or five highly-
regarded systems of signs being used in school programs. The Midwest Regional
Media Center, for its purposes in designing and producing these films, has used
a system which is generally considered to be basic to all of the systems that
are presently in use.

VIII. Identification of other organizations providing technical assistance or
services

The Midwest Regional Media Center for the Deaf has surveyed about one
hundred schools for the dEaf to obtain information relative to the design of
these materials. In addition, conferences have been held with selected educators
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involved in school programs closely resembling those in which ',hese materials

will be used.

In-terms-of production assistance, the Midwest Regional Media Center
for the Deaf has over the past several years utilized the services of the
University of Nebraska's Photographic Productions to produce, in 16mm format,
those materials which have been designed.

IX. Estimated completion date

The tentative date for completion of these materials is August 31, 1974.
This estimated date of completion includes a pilot test in a nearby school or
schools for the deaf to enable the 'inal production phases to be carried out in

July and August of 1974.

X. Use of disclaimer clause

The disclaimer clause will be used, as an end title on each of the
instructional films, and will also be included in the teachers' guides as they
are prepared for the units.

XI. If this product consists of more than one part, i.e. series of videotapes,
please include the working titles and length for each part.

As noted above, the titles for the four films are (1) "Sharing",
(2) "Lying", (3) "Locked Out", and (4) "Sue and Jo". Each is approximately eight

minutes in length.

XII. Include details on plans for subcontracting, if any

As mentioned above, the Midwest Regional Media Center for the Deaf
intends to use the motion picture unit of Photographic Productions at the Univer-
sity of Nebraska-Lincoln to produce the films that are included here. The

utilization of Photographic Productions in this regard is tentative at this
time due to the heavy schedule they presently have. If it is found that the
University's Photographic Productions cannot accomplish the work on time that
will be required for these materials, it is intended that the Midwest-Regional
Media Center for the Deaf will use as a backup the University of Nebraska's
telecomr:nications system, which includes complete provision for the production
of materials either on videotape or on 16mm film.

Substantially, it has been the policy of the Midwest Regional Media

Center to utiqize production facilities that are on the campus of the University.
This policy has in the past always resulted in quality products which have been
found acceptable by NCEMMH for distribution. The materials thus produced are
completely replicable in all respects, and can be expected to meet the needs of
the audience for which they have been selected for several years to come.
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XIII. After the materials which are included in this multi-media kit have been
field tested with deaf children in the Midwest Regional Media Center for

the Deaf twelve-state region, they will be submifted to the National Center
for Educational Media and Materials for the Handicapped for distribution to
other areas, of the handicapped.

f;1v
j.t.,,
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PRODUCTION REPORT

Multi-Media Learning Kit for Pre-Service and In-Service Teachers

Production Fagan: September, 1973

Production Finished: January, 1974

Funding: Project Number OEG-0-73-0428

Materials Included: Overhead transparencies, 16mm kinescope (of a

videotape), slides, super 8mm film, tactile materials,

handouts, instructional guides

Disposition: the kit was presented to each of fifteen (15) Supervising

Teachers and eighteen (18) College Educators at a Media Conference

held at the Midwest Regional Media Center for the Deaf in February, 1974.

Each participant was instructed in the use of the materials and given

a complete kit to take to his/her respective school. The evaluation

was conducted by the participants with their teachers and students.

From this feedback the kit will undergo any needed revision before

sending to the National Center on Educational Media and Materials for

the Handicapped for national distribution.

Materials Description: The following commentary is a description of the

materials, instructional plan, and distribution procedures.

40



I. Major purpose:

The overall purpose of this "kit" is to provide the basic skills and
knowledge necessary for teachers to design, develop and implement instructional
media to meet the specific needs of hearing impaired learners. To accomplish

this purpose, teachers must be reached at both the pre-service and in-service

levels. Therefore, the basic media is designed so that it can be modified to
meet the specific requirements for use in a teacher-preparation program, or a
school program for the hearing impaired.

The Competencies and topics included in this kit are:

a. Provide supervisory personnel and college educators with a
precedural outline for conducting an in-service or pre-service program on media
design and implementation.

b. Provide demonstration examples illustrating potential media
implementation in the classroom (ideas capable of being teacher designed/
produced).

c. Planning for media use as an integral part of the classroom.

d. Organizational procedures for establishing mediated independent
study (i.e. scheduling, techniques, record keeping, etc.).

e. Planning for student interaction and feedback within instructional
media.

f. Planning for media to meet specific classroom needs (s.,rengths
and advantages of each particular medium: transparencies, slides, TV, Super 8mm,

bulletin boards and posters, tactile materials).

II. Relatior;hip to OE goals and to existing or planned projects:

These materials relate to the overall program plan of the FY74 Workscope
for the SEIMC/RMC/NCEMMH Network--BEH.

III. Medium to be developed:

Since the materials involve multi-media dimension, the following
were developed:

a. overhead transparencies
b. 16mm kinescope (of a videotape)
c. slides
d. Super 8mm film
e. tactile materials
f. handouts
g. instructional guides
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IV. Technical specifications:

a. 16mm Kinescope (of a videotape, b&w, title, credits, disclaimer
at tail, 10 minutes duration).

b. Super 8mm film (color, silent, title credits, disclaimer at tail,
10 minutes duration).

Both of these items, and the overhead transparencies, slides, tactile
materials, handouts and guides are oriented toward teacher-developed media for
classroom use.

V. Approach or treatment (concept):

The approach was based on the model theory with performance criteria
to be met by the pre-service and in-service teachers.

VI. Audience(s):

1.

hearing impair

2.

impaired).

Pre-service teachers (in teacher-preparation programs for the
ed).

In-service teachers (in educational programs for the hearing

3. College educators preparing teachers of the hearing impaired.

4. Supervisory personnel in schbol programs for the hearing impaired.

VII. Restrictions effecting planning or production:

The planning and production of this "kit" took into consideration the
orientation toward teacher designed/developed media for classroom implementation.

VIII. Identification of other organizations providing technical assistance or

services:

Input regarding content and scope of the "Multi-Media Learning Kit" has
come from supervisors and college educators in education of the deaf withing the
MRMCD twelve-state region. This professional input combined with the experience
of the MRMCD staff provided the bases for the overall design.
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XI. Completion date:

December 20, 1973, with field testing in January-February, 1974.

X. Use of disclaimer clause:

The disclaimer clause was used.on the instructional guides and
individual sets of media.

XI. If.this 'roduct consists of more than one 'art i.e. series of videota es,
please Inc ude the working titles and length for each part:

Although there is a multi-media dimension, all the media are viewed as
one coordinated program under one title. Hence, it cannot be considered a
"series" with separate titles.

XII. Include details on subcontracting, if any:

All planning and production was done "in-house" by the staff of the
Midwest Regional Media Center for the Deaf.

XIII. After this "Multi-Media Learning Kit for Pre-Service and In-Service Teachers"
was field tested with educators of the deaf withing the MRMCD twelve-state

region, it-was submitted to the National Center on Educational Media and Materials
for the Handicapped for distribution to other areas of the handicapped.
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PROJECTS FOR BEH-USOE

1. Tomorrow's School Today -- Editing -- September, 1966

2. Panacolor -- Editing -- September, 1967

3. Houston Film (for a film produced for MSCF on Cued Speech)
Photography -- Febxuary, 1969

4. Title One Film -- Photography and editing, began February, 1969 --
finished April, 1969

5, Dry Mounting Film, produced in June, 1970'

6. Motion Picture Media Kit -- December 1970 to May 1971

The above films are all special film productions undertaken at the

specific request of the Bureau of Education for the Handicapped. The Midwest

Regional Media Center for the DeiPWas always willing to assist in sucti'pro-

ductions. Our services varied from actual production to editing to script

writing. These special projects were in support of our on-going educational

program.
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APPENDIX D

Symposia on Research and Utilization of Educational Media

for Teaching the Deaf -- SPEAKERS

1965 - An Overview of Audiovisual Research
Effecting Deaf Education 1

1966 - Systems Approach in Deaf Education 3

1967 - The Educational Media Complex . . . 4

1968 - Designing Instructional Facilities
for Teaching the Deaf: The
Learning Module 6

1969 -.Individualizing Instruction for the
Deaf Student 8

1970 - Communicative Television for the
Deaf Student 10

1971 - Programmed Learning for the Deaf
Student 12

1972 - Affecting the Human Potential of
the Deaf Student: Another Role
for Educational Media 14

1973 - Career Education and Educational
Media for the Deaf Student . . . . 16

1974 - Update '74: A Decade of ProgreSs . 18



AN OVERVIEW OF AUDIOVISUAL RESEARCH EFFECTING DEAF EDUCATION

May 23 to 25, 1965

Implications of Learning Theory for
Educating the Hearing Impaired

The Use of Audiovisual Techniques
to Expand Lipreading and Auditory
Experiences of Young Deaf Children

Sights and Sounds: An Auditory
Training Program for Young Deaf
Children

A Research Basis for Reading
Instruction of Deaf Children

Project LIFE: Language
Improvement to Facilitate Education
of Hearing Impaired Children

Programmed Discrimination Training
for Lipreaders

Teaching Card Punch Operators
Through the Use of Filmed Lessons

11414i

Let's Lipread: Television
Production Criteria

24'4

Dr. W.C. Meierhenry

Assistant Dean, Teachers College
University of Nebraska
Lincoln, Nebraska

Dr. Frank B. Withrow, Director
Research and Clinical Services
Illinois School for the Deaf
Jacksonville, Illinois

Harold Saleh, Assistant Professor
Speech and Hearing Department
South Connecticut State College
New Haven, Connecticut

Dr. Bjorn Karlsen, Associate Professor
Department of Special Education
University of Minnesota
Minneapolis, Minnesota

Harley Z. Wooden, Director
Language Instruction for Deaf Children
National Education Association

Lorna L. Willard, Programmer
NEA Project for the Language Development
of Deaf Children
Rochester School for the Deaf

George E. Brehman, Jr., Research Associate
Institute for Research on Exceptional
Children

University of Illinois
Urbana, Illinois

John G. Nace, Headmaster
The Pennsylvania School for the Deaf
Philadelphia, Pennsylvania

Robert D. Smith
Director of program Development
Producer-Director for "Let's Lipread"
WETA-TV
The Greater Washington Educational
Television Association, Inc.

Washington, D.C.



Some Problems in Audio-Visual
Education for the Deaf

Instructional Films in
Fingerspelling

Self Teaching in the Development
of Speechreading in Deaf Children

Demonstration of Learning Laboratory
Established to Facilitate Lipreading
Practice, Hard of Hearing Unit,
Prescott School, Lincoln Public
Schools, Lincoln, Nebraska

An Approach to Teaching Language
to Young Deaf Children

The Use of New Educational Media and
Techniques in a School for the Deaf

The Responsive Environments Project
and the Deaf

2

Gilbert L. Delgado
Research and Training Specialist

John A. Gough
Captioned Films for the Deaf
U.S. Office of Education
Dept. of Health, Education and Welfare
Washington, D.C.

Tom Henderson
Leadership Training in the Area of the Deaf
San Fernando Valley State College
Northridge, California

Dr. Arthur Neyhus
Deaf Education and Guidance
Institute for Language Disorders
The School of Speech
Northwestern University
Evanston, Illinois

Dr. Robert E. Stepp,-Jr.
Assistant Director, Extension Division
Head, Bureau of Audiovisual Instruction
University of Nebraska
Lincoln, Nebraska

Richard F. Krug
Associate Professor
University of Colorado
Boulder, Colorado

William D. Jackson
Director of Visual Aids and Administrative
Coordinator

Pilot School for the Deaf
Callier Hearing and Speech Center
Dallas, Texas

Dr. Omar Khayyam Moore
Department of Social Psychology
University of Pittsburgh
Pittsburgh, Pennsylvania



SYSTEMS APPROACH IN DEAF EDUCATION

April 4 to 6, 1966

Application of Systems Concepts
to Inttruction

Synthesizing Language Art Skills
with the Overhead Projector

8mm Film and the Education of
Handicapped Children

The Learner and the Printed Page --
The Place of Graphics in a Learning
Sytten

The Auditory Channel in the Education
of Deaf Children

A Rationale for Decision: Selecting
the Right Tool for the Job

A Multi-Faceted Approach to Teaching

A Multi-Media Approach in the
Classroom for the Deaf

Dr. Robert Heinich, Director
Educational Media Specialist Institute
Instructional Technology Department
University of Southern California
Los Angeles, California

Alice A. Kent
Supervisor
East Cleveland Classes for Hearing
Impaired Children

East Cleveland, Ohio

Joan Rosengren Forsdale
Associate Director
Project in Communications
Teachers College
Columbia University
New York, New York

Adrian B. Sanford, President
Educational Development Corporation
Palo Alto, California

Dr. Robert Frisina, Dean
The Graduate School
Gallaudet College
Washington, D.C.

Dr. Robert M. Diamond
Director of Instructional Resources
University College
University of Miami
Coral Gables, Florida

Dr. Samuel N. Postlethwait
Professor of Botany
Purdue University

Robert J. Schmitt

Assistant Project Director
New Mexico Foundation, Inc.

Applications of Systems Concept to Dr. Harriet Green Kopp, Principal
Teaching the Deaf Detroit Day School for the Deaf

3
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THE EDUCATIONAL MEDIA COMPLEX

April 10 to 12, 1967

Report from Captioned Films for
the Deaf

The Instructional Materials Center:
A Changing Concept

Educational Media Center: New Look
for the Library

Quantitative Personnel, Materials,
and Equipment Standards for
Audiovisual Programs

Media Production Facilities in
Schools for the Deaf

The Idea of the'School Library
and Communication

A Small Iostructional Materials
Center: Its Diffusion of Innovations
for Learning

Personnel Required for an Instructional
Media Center in a School for the Deaf

4

John A. Gough, Director
Captioned Films for the Deaf
U.S. Office of Education
Washington, D.C.

Carolyn I. Whitenack
Associate Professor and Chairman
Department of Education
Purdue University
Lafayette, Indiana

Marie McMahan

Associate Professor of Education
and Audiovisual Consultant

Educational Resources Center
Western Michigan University
Kalamazoo, Michigan

Dr. Gene Faris

Associate Professor of Education
Audio-Visual Center
Indiana University
Bloomington, Indiana

Dr. William D. Jackson, Director
Southern Regional Media Center
for the Deaf

University of Tennessee
Knoxville, Tennessee

Peggy Sullivan, Director
Knapp School Libraries Proiect
50 East Huron Street
Chicago, Illinois

Ben M. Schowe, Jr.

Librarian - Audiovisual Director
Ohio School for the Deaf
Columbus, Ohio

Dr. Frank B. Withrow

Director of Research and Clinical Services
Illinois School for the Deaf
Jacksonville, Illinois
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Report on Library Programs in Schools
for the Deaf

Implementing the Media Program in
Schools for the Deaf

Media Personnel to Serve Teachers
and Students

In-Service Education Program for
Teachers of the Deaf

The Purpose of Educational Media
in the Learning Process

Patricia Cory, Project Director
School Library Service for the Deaf
The Lexington School for the Deaf
New York, New York

Dr. Richard L. Darling, Director
Department of Instructional Materials
Montgomery,County Public Schools
Rockville, Maryland

Dr. Raymond Wyman, Project Director
Northeast Regional Media Center
for the Deaf

University of Massachusetts
Amherst, Massachusetts

Dr. Marshall S. Hester
Project Director
New Mexico Foundation, Inc.
New Mexico State University
Las Cruces, New Mexico

Dr. Wesley C. Meierhenry
Assistant Dean and Professor of
Education

Teachers College
University of Nebraska
Lincoln, Nebraska



DESIGNING INSTRUCTIONAL FACILITIES FOR TEACHING THE DEAF:
THE LEARNING MODULE

February 5 to 7, 1968

4

The Changing Classroom

The History of America -- A
--.,Multi-Media Approach

Project Design

0

The Educational Implications of
Architecture for the Deaf

Acoustical Design of Classrooms
for the Deaf

Use of Amplification in Educating
Deaf Children

The Workshop Classroom:

Furnishings in the Learning Module

Lighting in the Learning Module

Creating Environments for Learning

6

Richard A. Clouser
Educational Consultant

Pennsylvania School for the Deaf
Philadelphia, Pennsylvania

Richard W. Meisegeier

Raymond P. Stevens
Gallaudet College
Washington, D.C.

Don Voss

Ross Iverson

Neil Clark

University of Nebraska
Lincoln, Nebraska

Bertram Berenson
Professor and Director
Division of Architecture
Hampton Institute
Hampton, Virginia

Dr. Arthur F. Niemoeller
Research Associate

Central Institute for the Deaf
St. Louis, Missouri

Dr. Ira J. Hirsh
Director of Research

Central Institute for the Deaf
St. Louis, Missouri

Dr. Allan Leitman, Director
Early Childhood Education Study
Education Development Center
Newton, Massachusetts

Dr. H. Richard Blackwell, Director
Institute for Research in Vision
Ohio State University
Columbus, Ohio

Dr. Henry W. Ray, Director

Teaching/Learning Resources
Centennial Schools
Warminster, Pennsylvania
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Architecture for Social Needs

Ten Thousand Hours

24 7

'George A'gron, Head

Research and Programming Department
Stone, Marraccini and Patterson
San Francisco, California

Donald Perrin
Associate Professor
School of Education
University of Southern California
Los Angeles, California



INDIVIDUALIZING INSTRUCTION FOR THE DEAF STUDENT

March 17 to 19, 1969

Media Services and Captioned
Films Reports
Project LIFE
Northeast Regional Media Center
for the Deaf

Southern Regional Media Center
for the Deaf

Southwest Regional Media Center
for the Deaf

Midwest Regional Media Center
for the Deaf

Better Organization of the Educational
Establishment to Aid the Handicapped

A System for Individualizing Education:

Individually Prescribed Instruction

Planning for Individualized
2Instruction of Deaf Students at NTID

Mediated Self Instruction

Computer-Assisted Instruction and
its Potential for Teaching Deaf -

Students

Mathematics Curriculum Supported
by Computer-Assisted Instruction

8

Dr. Gilbert Delgado
Malcolm J. Norwood
Glenn S. Pfau_
Raymond Wyman

William D. Jackson

Marshall S. Hester

Dr. Robert E. Stepp, Jr.

Dr. James J. Gallagher
Associate Commissioner of Education
Tor-the Handicapped

U.S. Office of Education
Washington, D.C.

Dr. John Yeager, Assistant Director
Learning Research and Development Center
University of Pittsburgh
Pittsburgh, Pennsylvania

Dr. E. Ross Stuckless, Director
Research and Training for NTID
Rochester Institute of Technology
Rochester, New York

Dr. Sam Postlethwait

Department of Biological Sciences
Purdue University
Lafayette, Indiana

Gustave H. Rathe, Jr.
Director of Education

Datal,rocessing Division, IBM
White Plains, New York

Dr. Thomas R. Behrens

Leland Clack

Linda Alprin
Kendall School for the Deaf
Washington, D.C.



Educational Technology and the

Necessary Revolution in Education

Use of Programmed Instruction with
Emotionally Disturbed Deaf Boys

The Role of Media in Individualizing
Instruction for Teaching the Deaf

260 9

Dr. Gabriel Ofiesh, Director
Center for Educational Technology
Catholic University
Washington, D.C.

Robert K. Lennan
Instructional Media Speciajist
California School for the Deaf
Riverside, California

Dr. Donald G. Perrin
Department of Instructional
Technology
University of Southern California
Los Angeles, California



COMMUNICATIVE TELEVISION FOR THE DEAF STUDENT

March 16 to 18, 1970

Panel Discussion on Instructional
Television

Open Remarks

Mediated Interaction with
Individual Television Cameras

Designing a Prototype
Television Studio-Laboratory

The Southwest Center and
Instructional Television

ITV Activities at the
Midwest Center

A Survey of the Reaction of Hearing
Individuals to Captioned Television
to Benefit the Hearing Impaired

Programmed Movies -- A Supplemental
Medium for Language Development

=

Distribution Ideas for Videotape'"Programs

The Potential of Television for
Teaching the Deaf

Basic Principles for ITV

Breaking the Television Time-Lock

-

ElectronIc Video Recording

10

Gilbert Delgado

Raymond Wyman

William Jackson

Marshall Hester

George Propp

Robert Root

Glenn Pfau

Edward W. Palmer
Audiovisual Supervisor
New England Telephone Company
Boston, Massachusetts

Dr. Gabriel Ofiesh, Director
Center for Educational Technology
Catholic University
Washington, D.C.

Charles Callaci
Vice President for Educational Services
Visual Dynamics Film Library
Beverly Hills, California

Dr. Deyrol Anderson, President
Display Systems Corporation
St. Paul, Minnesota

William McIntire, Director
Midwest Regional Sales
CBS/EVR
Schiller Park, Illinois



Televistal5 Neglected Strengths

The Slant Track Mushroom

Instructional Television:
CCTV and PVTR

1970 Survey of Instructional

Television in Programs for the Deaf

Videotape Demonstrations

Teacher Self-Evaluation

Behavioral Analysis

A Multi-Media Role for VTR

Atoms and Atomic Energy: Science
for High School Deaf

Mathematics Practice and Drill

Attitudes for Vocational Education

Videotapes in Teacher Preparation

ITV as a Diagnostic Tool

"Sesame Street" Captioned for
the Deaf

11

Dr. Edward L. Palmer
Director of Research
Children's Television Workshop
National Educational Television
New York, New York

Dr. Clair Tettemer
Director of Communication Services
Northern Illinois University
Dekalb, Illinois

Charles Thompson
Communications-Media Specialist
Callier Speech and Hearing Center
Dallas, Texas

Dr. William Jackson, Project Director
Southern Regional Media Center
for the Deaf

Knoxville, Tennessee

Robert Carlson
and

Robert Lennan

Roderick Laird

Leander Moore

E. Kendall Hanks, Jr.

E. Kendall Hanks, Jr.

Sister James Lorene

Wilson Hess

Joel Ziev



PROGRAMMED LEARNING FOR THE DEAF STUDENT

March 22 to 24, 1971

Programmed Instruction at the
Southwest Regional Media Center
for the Deaf: Its Impact

Evaluating Programmed Learning
Materials

The Role of Computer-Assisted
Instruction at the Nationdl
Technical Institute for the Deaf

The New Economics and the Deaf

Is There a Middle Ground?

Programmed Instruction in a School
Curriculum

Activities in Programmed Instruction
at the Southwest School for the Deaf

New Directions in Programmed Learning

Programmed Learning at Callier
Hearing and Speech Center

Specialized Methods for Teaching
Communication Skills

12

Hubert D. Summers

Ramon Rodriquez
Robert Edwards

Waunita L. Garner

Charles E. Zerrip, Jr.
Project LIFE
National; Education Association
Washington, D.C.

Dr. 0. Dennis Barnes

Arlene Finkelstein
National Technical Institute
for the Deaf

Rochester, New York

Dr. Edgar Lowell, Administrator
John Tracy Clinic
Los Angeles, California

Dr. Edgar Lowell, Administrator
John Tracy Clinic
Los Angeles, California

James E. McCarr

Teacher-Language Coordinator
Oregon State School for the Deaf

Dr. Harry Murphy, Principal
Southwest School for the Deaf
Lawndale, California

Peter Pipe
Los Altos, California

Elaine Costello
Instructional Programmer
Media Services and Captioned Films
Callier Hearing and Speech Center
Dallas, Texas

Helen Rois Sewell
Texas School for the Deaf
Austin, Texas



Programmed Instruction for Young
Deaf Children

Computer-Assisted Instruction for
Deaf Students

A:Graduate Course in Educational
Technology

Electronic Assembly Programmed
Learning System for the Deaf

13

Joan Tellam
Arizona School for the Deaf
Tucson, Arizona

Dr. Patrick Suppes
Professor of Philosophy and
Statistics

Director of the Institute for
Mathematical Studies in the
Social Sciences

Stanford University

Dr. Donald Torr, Director
Office of Educational Technology
Professor of Education
Graduate School
Gallaudet College
Washington, D.C.

Dr. Leo E. Persselin
Dubnoff School for Educational
Therapy

North Hollywood, California



AFFECTING THE HUMAN POTENTIAL OF THE DEAF STUDENT:

ANOTHER ROLE FOR EDUCATIONAL MEDIA

April 4 to 6, 1972

The Affective Dimension of
Instructional Technology

Media and the Affective Domain of
Minority Deaf Children

Passivity Versus Participation:
The Challenge of the Mass Media

The Affective Domain: A

Challenge to ITV

Dialogue Films: Discussion and
Inquiry

The Human Potential of Human
Potential: Art and the Deaf

Dr. Donald Ely
Professor of Education
Syracuse University
Syracuse, New York

Melvin Ladson
Administrative Assistant
Program Development Branch
Bureau of Education for the Handicapped
Washington, D.C.

Robert Lewis Shayon
Professor of Communications
Annenberg School of Communications
University of Pennsylvania
Philadelphia, Pennsylvania

Robert Schmitt
Instructional Television Teacher
California School for the Deaf
Berkeley, California

Robert La Gow
Assistant Director
Midwest Regional Media Center
for the Deaf

Lincoln, Nebraska

Bernard Bragg

National Theatre of the Deaf
Waterford, Connecticut

Affective Objectives, Deaf Learners Dr. Sivasailam Thiagarajan, Coordinator
and the Programming Process Instructional Development Laboratory

Indiana University
Bloomington, Indiana

The Child in the Process: Affecting Dr. David Spidal
his Potential Through LIFE
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Dr. Vivian Sheridan
Project LIFE
Washington, D.C.



Humanistic Education and Technology

Humanizing Instruction: From Mark
Hopkins to Mediated Teacher

Media and Affecting Learning

15

Dr. Frank Withrow
Director of the Division of Educational.
Services

Bureau of Education for the Handicapped
U.S. Office of Education
Washington, D.C.

Dr. Donald Perrin

Associate Professor of Education

Jill Wolfram, Research Assistant
University of Maryland
College Park, Maryland

Dr. Henry Ray

Director of Teaching/Learning Resources
Centennial School District
Warminster, Pennsylvania



CAREER EDUCATION AND EDUCATIONAL MEDIA FOR THE DEAF STUDENT

April 3 to 5, 1973

Mediated Career Education at the
Marie H. Katzenbach School for
the Deaf

The Education for Youth Syndrome:
Why not Education for People?

Careers ... A Multi-Variate Approach

We Don't Hear You

Total Mediation: Toward Creative
Human Experience for the Deaf
Student

Exploration of Career Requirements
Thru Media

Making and Using Self Teaching Movies
in the Occupational Education
Classroom

A Public School Program of Economic
Independence for Special Education
Students

Career Education at the Oregon
State School for the Deaf

16

James Lenox, Principal

Boy's Vocational Department

Ronald Hamilton

Instructor, Advanced Studies
Marie H. Katzenbach School for
the Deaf

Dr. Howard Walker, Dean
Continuing Education
University of Kansas

Robert Lauritsen

Coordinator, Program for Deaf Students

Dr. David Custer
Media Specialist, Program for Deaf Students
St. Paul Technical Vocational Institute

<7.

Catherine Breen
Corporate Training Director
Montgomery Ward

Mattie Stem Box
Media Specialist/Supervisor
Tarrant County Day School for the Deaf

Dennis Drake

Vocational Technical Principal
Iowa School for the Deaf

Wilson Fonville
Dry Cleaning Instructor
Colorado School for the Deaf
and the Blind

Stanley Greenspan
Work Experience Coordinator, Handicapped
Mt. Diablo Unified School District

Richard Horvath

Aurally Handicapped Specialist
Concord High School

Waneta Speed, Instructor .

Oregon State School for the Deaf



Play Now, Paid Later Starla Warburton, Director
Demonstration Nursery School
John Tracy Clinic

Career Development in the Education Dr. Harold Munson, Professor
of the Deaf: A Program Model University .of Rochester

Dr. Ralph.Hoag-
Superintendent
Rochester School for the Deaf

William Howard
Demonstration Supervisor
University of Rochester

Careers, Technology and NTID Dr. Robert Frisina, Director
National Technical Institute for the Deaf

Career Development and Media Utilization
at the National Technical Institute
for the Deaf

17

Dr. Jack Clarcq
Assistant Dean for Technical Education

Dr. Donald Johnson

Director, Communications Center

Dr. James Speegle
Assistant Dean for Student Planning &
Advanced Studies

National Technical Institute for the Deaf



UPDATE '74: A DECADE OF PROGRESS

April 2 to 4, 1974-

Review of Media Services and
Captioned Films

Developments in Educational Media:
The Past Decade and for the Future

The First Six Years of Media at NTIO -

A Prologue for the Future

Gallaudet Update

Wisconsin School for the Deaf Media
Tornado

The Wyoming Picture '74: Development
and Use of a Co-ordinated Media
System in a Small School Setting

A Decade of Success with Media for
Pre-School Deaf Children

The Applications of Educational Media
and Technology at the Boston School
for the Deaf

Growth and Development of Oregon's
Media Program

In the Eyes of a Child: Mediated
Learning Experiences

Minicourses - A Concern for
Individualization of Content

18

:olm Norwood, Chief
.1a.Services and Captioned Films

Dr. Wesley C. Meierhenry
Professor & Chairman Adult and
Continuing Education

University of Nebraska - Lincoln

Dr. William Castle, Dean

Frank Argento
Director of Educational Resources
National Technical Institute for the Deaf

Dr. Donald Torr, Director
Office of Educational Technology
Gallaudet College

Bruce Drackley
Media Specialist
Wisconsin School for the Deaf

Roderick Laird
Assistant Administrator
Wyoming School for the Deaf

LeAnn Olson, Supervisor
Omaha Hearing School for Children

Leonard Goldberg, Director
Department of Instructional Resources
Boston School for the Deaf

William Peck, Director
Oregon State School or the Deaf

Michael Waugh, Director - ITV

Richard Parsons, Technical Director
Kansas School for the Deaf

Dr. Sam Postlethwait, Professor of
Biology

Director of Minicourse Development
Project



Gbiguitous Overheat

Television for Deaf Learners: A

Utilization Quandary

Project LIFE a Decade Later: Some
Reflections and Projections

The Midwest Regional Media Center
for the Deaf: Eight Years of Media
Service

Media in a Systems Approach to
Individualizing Instruction for
Young Deaf Children

Language and Reading: A Visual
Structure

The Decade that was: Birth and
Growth of Media at the Illinois
School for the Deaf

The Flexibility of Media in the
Open Classroom

Let's See it One More Time

The Rochester School for the Deaf:
The Second Hundred Years

The Inclusion of the Deaf Within
Communication Networks

Media - A Decade of Change and
Progress

Educational Technology and the
Future
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Dr. Raymond Wyman
Project Director

Northeast Regional Media Center
for the Deaf

Dr. William Jackson, Project Director

Roger Perkins, Assistant Director
Southern Regional Media Center
for the Deaf

Dr. Glenn Pfau, Director
Project LIFE

Robert La Gow, Assistant Director

Ronald Kelly, Coordinator of
Instruction

Midwest Regional Media Center for
the Deaf

Dr. Judy Burroughs
Callier Hearing & Speech Center

Robert Newby, Director
Media Center
Pennsylvania School for the Deaf

Bill Stark, Media Director
Illinois School for the Deaf

Khristine Nazzaro, Media Specialist
Amoskeag Center for Educational Services

Janet Bourne, Media Specialist
Nebraska School for the Deaf

Garry Loysen, Media Coordinator
Rochester School for the Deaf

Dr. Omar Khayyam Moore
Professor of Sociology
University of Pittsburgh

Dr. Henry Ray, Director
Teaching and Learning Resources
Centennial School District

Dr. Frank Withrow, Executive Secretary
National Advisory Committee for
the Handicapped



National Center on Educational Media
and Materials for the Handicapped Report

A Summary of Progress

Future Trends

20

Dr. Samuel Ashcroft
University of Maryland

Dr. Robert E. Stepp, Jr., Project Director

Cliff Hollestelle, Media Specialist
Richard Young, Media Specialist

Todd Hoover, Research Associate
Midwest Regional Media Center
for the Deaf

Dr. Malcolm Norwood, Chief
Media Services and Captioned Films


