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AN ¢ II. ‘INSTITUTE‘DESCRI?TION L 4 t
o ? p . o .
. . ® V- o
‘Purgose, ‘ & , e g }
. ’ '3 , -t ’(’__ . . -
‘b S L,\

The pwrpose of‘wé’hi.s Institute was to_‘,enhance"feryices to handicapped
children “inMichigan by developing models and ‘strategies for successful
working relationships b.tween pfincipaleiaga,special éducation teacher

consuicanfg. T . B ‘?' NG <
Xs ﬁérticipaqté'were teams of pfincipal ;andzteachericonsultants who
had worEgd together for at least one year. If-was’hgped that out of this

Institute there,could be:a model developed for in-service and pre-service'’
for teacher conéﬁltants and principals based on the input of the partici-

pants as to theit problems. . A ) ! :
. , . \\,\‘ i ’ .
= ~ 7 . :
’ e '
Planning * i x
] . p N [y v T e
\ : S o N . ,
. [y i
L . ' . AN [

. . R .
Afteg the Institute had been cdnceived,'a planning commit%ee,of
14 members was assembled. All were active professionals' in the field,
chosen upon recommendation from their peets, intermed;até/aistrict

»

Y

administrators  and departméht of education personnel.. They were sele ted”

because of the capaPility each'had shown for forming successful working
felationships as part of a prigcipal-teacher:consultant team.
I ¥

.
? A o’ ~, N . .
The planning cgmmitteg met ‘three times as 4 group to plan the .
content and format and to recommend.staff. '

“e

.
= ‘ . . ' =
. - y .
* ~
s

Format

{

’
s

-, The format decided upon called for-a series of small group sessions
in which four or five teams of principals and teacher consultants would |
interact with one to two group leaders on aspecific topic of concern.
The groups were to remain the same throughout thefcenfereqpe and rotate
through all topic areag. The topic areas were to be dete d by the -
Institute participangd at the iqitial‘}arge group sessiq@p-So that those
top.cs about which there was the most concern would be covered. This
left the Institute somewhat open-ended and, therefore, placed 'a greater
burden on the group -leaders t& be preparved for a variety of tqpics.
However, it was felt that this disadvantage was far outweighed by the
advantage of allpwing the participants themselves to determine what °
topics they wanted to discusg and problems théy wanted to share. A !
détailed agenda ca? be found in the appendix, ' . ‘

R ‘ . ~
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- ) ~=My. perceptlon of my role as a teacher consultant and how

3 .
y 4 b 2 . j “ Y
J & " Y
. - . v’ ~ e ol . . * ~ ot
: . i . 4 ! . — o -
»D. " Evaluation v e ; A N
, A . . ‘ . . N . .7 -
ot . H . ~ , ) :

o , ' - - e \ . M (48 . .y . t?'.. :
. - ¢ .
: "Tn an aﬂtempt to assess the usefulness and outcomes of ths . ]

Insfltuse,atne follbwing methods of evaluatioh were used: e ’ 2t

. - LA 4 . - 4+

1. fParthrpant evaluation ~ each. partiblpant»was asked to
£i11 out an.evaluation form desldned speceflcally for

':“ . & S/ . . a’ ’ , i,: g .'

o this. IqstltuQe (See Appendlx) e . ’ o ‘
s LA ’ . ) . i ’ . )
2. Group laader ‘evaluation - each group lsagder was asked to, .t
Fan -sublmit a written report‘on general.impseéssions and ways - ' T
e ‘ the ‘Institute could have been imprdved. - oo 9_ . Yy, -
. )4 . . . . M 4 , - '
s . ' - %, . . 4 . . o
. c 7 s A . ”. “, / ~ ' . b
Do Summary - Part1c1pant Fvaluatlon Forms - ; ~/f* . ( .
’\\ N ‘ L | ‘ ) 3 ' * - !
_1. TOTALS OF THE OVE L RATING SCALE OF THE CONFERENFE BY \ Ny
“ FHE 490 PARTICLBANT COMPLETING EVALUATIGN _FORMS: % L ‘ Vs
L - ’ . ) N o
. » & ; "
poor |‘ fair , . Lgood fvefxggoodl 'excs}lent s ; ﬁ%%
l 1 2 l 6 ‘ 4 ! T 9; "15/! R °3‘\; " \5.
¢ . (A toplcally d1v1ded summary of answers to queséioh 1, wh€;h .t e
. : asked for two areas of cencern raigsed in each small group sesslon =
w / that had some-resolution, is included in-the Topic Reportsx‘ . .
from Small Group Ses51ons, part 1V of ‘this report ) B .

7

2. WHAT DID YoU LEARN HERE THAT® YOU wlLL XE ABLE TO TAKE BAC{Q"B?JD L e

» - IMPL}:.ME.NT IN YOUR OWN DIS'T‘RICT'7 (Exar}t statem ts of pa#eaupancs) /
N Do ~ "y

. ) ~—Importance of haV1ng 1nst1tute$ on ‘a small scale ’ Vo

.Iﬁ‘ & ) —--My- distritt is doing things much better than most/oq$krs..

-y
.

> ~—Schedu11ng for teacher consultants. .
< —rﬂoferral system'schema.’ . 5 - i
£ ) # —All individuals involved in a Jparticular program ‘must have ‘
. "input.and mus{ be able to commdnicaté with each other as. ,«
i : to their role id working with a child, - §
. =--the 1mportanre "Of developlng a 'good unde}standlng for ent rg

. staff.. The need for <otal cooperation to get thejob done.

A | planrand hope to implement it effectlvely Ln the fall. - —
-~EBPC apparently will ﬁémalﬁ g ST .

R : ~--Meeting new pedple, leartding of thelr problems and solutions.
"w . + *v, - --Interaction techniques. 2 v -

--State ;Special Education Code*defrned as well as flndlng out

what -good things others arg doin
[N 'l\ g g ng g // ' ‘>
*The $pec1al Educaticn Code is the spec1f1c,set of’ ruleswappllcable to
programs and setglces forghandicapped studen&s . / . :
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¥ - §" e . . . T

. : ——lndexbtdndavg of others plobluné and aredgs Qt Loncern. 1
< . ) ) " =27 better understdndéng of intermediate élfflcultles«
: s, ==To explaln.moxe €asily tlie tedcher consultant to the staff,
. --Interpretation of mandatory leads. to much Lntelpretatlon
. and can’be ch¥nged. ¢ . e® . ¢
v : --Better feeling for people. ) .

. : --§cheduling. . : ) i i
--Adult interactidn. ° . I t Ll
-—Better”understardfng of  rolg of teacher consultant,

. --As a teacher consultant ~I won t take smudents without
~ . .. ‘an EPPC. . o o
. --Work on, public relations. .
--Inform- ﬁrincipals of aativities in greater detail - gplicit
£ . - their cooperatlon to a greater degree.. ° o
, ’ g ~-Areas to provide insservice to regular staff prior to
’ v T inception of any teacher consultant 1mp1emgntat10n.
. 2 (* ~J —-ilme will teld. + - . e . :
. -~The interaction was great’ and some of my concerns do not
. : ) appear to be as large as before.
L . i;! ~ -=The use of pre-EPPC information sharlng to expedlte the }'
| &% N2 process. )
--Use opening staff meetlng to clarify roles and expectanc1es
and’ facilitate smooth operations. .
——fhaL,regular grade-school principals are 1nterested in
oP&Clal education students and their ‘placement, will come
. . , .to such a workshop and part1c1pake constructlvely.
f -—Need to write better job description so eveYyone knows
. z ‘;j : what' the te#ther consultant is to be doing. :
. . <« —-A little more about oubllc relations technlques in working
&( . o with staff.
. --Better interactjons at bersonal 1evel .
. AN . 7. s--Need for job descriptionms. . P
A S ", % ==Principals need mor® involvement. {
‘L ' ’ - --Mini-sessions prior to EPPC on a regular basis..
) ——Assignment of primary consultant,
Lo ., 2 --Leo Buscaglia's philosophy reinforces my own. _As we get
*y together to dlscuss programs, we can't help but learn, \
- even if we can 't pinpoint. Thds conference ‘was good
. . " for me. - P . ) .
’ --Use of rele definition to provide acceptance. i
--lopefully, to get our special education -diregtor to follow
gu1Qe11nes and implemént more fully Mandatory Spec1al
. Education., =~
--A beatter understandlng of Mandatory Spec1al Eddcation.
oL . -—-Some& ideas for- working with the general education, staff-
Y T T T Ty 7 to promote a better*worklng relationstiip,” . I

o

A
&£

7\

° * ——Addltlonal ways to assure acceptance .of the teacher
o consultant by regular teacliers, LPPC technlquqs .
T ~=My. district has not been receptive in the past to new
. . ideas, etc., developed at conferences. - =/
. s : . S L s -7
) ¢ : . ‘ :
- s N P

.
at . g{ <. . - 4 . . \
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N e = - s
‘ AR ’ ' : I‘ X
DO YOU FLEL "HL ISSUES DEALT, WIIH WERE PERTINLNT TO XOUR
PART[CULAK SITUATION . ) o
26 - Y?S ) :7‘ 3 S <.
6 _ . Some or most were ¢ e L '
3__# Not much ’ 4 woo" ]

‘ R N

. 7
- DID YOU FEEL THE TAPE OF LEO BASGALIA ASSISTED YOU TO A ?

g .GREA ER AWARENESS OF CHILDREN AND THEIR NEEDS7 - ‘,‘ o
4 o /. =\ ' Tt e
39 Yes .(Great, Excellent}; Worthwhile) e
1 Not to me,ﬂ(Several participants mentigned: that they
o : _ had seen the video tape be®bte, bBut felt
RN \\§ lt was still most jeneficial.)
S ~ha » / “.

_CONCERNS "FOR FUTURE IVSTIIU?RS
}!

»

——Bﬁbter rntegratiqn at.the state- level between general and -

spec1a1 edﬁ@alron‘ln ‘regards to Mnfory ation di'ssemination.
-~Answers go the problems raiged at-this Imstitute. . .
~-The role? of the new teacher cohsultant’ with no eXperJence.
--After another year - where hava we progressed7«

~-Programs of service for 0-3 population¥ ° [H £

~~Programs of serv1gatfor'18—25 gopulatlon. L

+-Possibly some long range,piannlng fon«dlrectlon of L
special education from here on. -

--Broadening institutes of- this type to Jnclude larger numbers
of stafﬂ’ Perhaps mqre emphasis on ¥eo’ Basgalia’s tape
and Rice presentatlon. “Alsp, more practice at doing
some of the thidgs they were talking about ,&.

--More Mandatory Speeial Education programs, )

" ~-More on Mandatorys Act questions. I

--Time to help diregtors ‘understand teacher consultant role,

--Perhaps we ought to ‘consider an 1nst1tute of this kind for
teacher consulﬁants and regulaﬂwstaff members.

~~More on Mandatory Specmal Education, ‘

--Some areas in this-Idstitute could explore more.

--Communication workshop of* educators from all fields.

~-Continue to have such institutes and pubilc1ze them more.

--Area of Learning Disabilities and gegular classroom teachers,

--Teacher comsultants and psychoroglsts cooParatlon and |
coordlnatlon.

~-Institutes which include developlng Qommunlcatlon and

: conelnulty among the various disciplines, o

--Details and "hew to's" of m instreaming.

—-More meetings of this type would be most beneficial,

--Special teacher- regular teacher interactions at elementary,
junior high and secondary levels

--Specificity of guidelines ~“teyms.such as facilitator developed.

-sHow to achieve successful 1ntegraL16n into regular classes |
of handlcapped children, . ’
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Sg?mdxy - Group‘Leader Evaluations 7
- . F} . . N )
Overall evaluations were fzvorable ;
« *r o ) )
Favorable Cpmménts °
[ I ) ..
A ]

‘Negative Comments

. 2-
Some,Suggeétioné for Improvement

¢

.

——Good Lnteractlon in most sub-groups. -
—~Good. part1c1pat10n.among participants.
--Spirit good.. . ‘
-~I enjoyed the 1nteract10n.

&

-=1 took awdy‘a lot more than I gdvé.

——benerally, the people seemed wiiling to help each
other séﬁye problems.

~—The group leaders became very_close to each other.
Excellent Ipstitute.

~-Developed good. feeling between teacher consultants
* and principals. '

——Attendance was excellent.

—-Some people were very hdrd to include.

‘~-Scheduling too tight,

~~1 had a feeling of hurry,-hurry.
- -~Topics had 4 tendency to overiap.

--The variety of levels was goed in one sense, but in

wanother, it made for difficulty in communicatiQn.

——Instltute seemed to be geared to consultants thore %han
. _principals.

s
] v

.

L4
- '
13
¢ »
~

1~Leo Buscaglla s" tape needed time to dlgest.\
--Social hour shouid be the first day.

-—Group- people by Job leve%apr experience, éfr

-3
«~-Allow teams to cnoose O%Q gtoup and attend meeting
‘o of® their choice.

4
--1 think some time sHould have been provided when people
could choose the group topic andfor leader” they would
like to talk with further., .

s /
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S0 MU topic REPERTS® FROM SMALL GROMP SESS1ONS
‘t‘ .‘ * . 1 |"
.. 6{ I ‘ . [ . N . . . » o .
O ' S .
A. Adult Interadtion Techniques - Jeanetté ﬁEI:;}\John Springer ) . ;
. . [4 * E

. (
- o
, L Y w : 1 .
P PR A . R .
,

N
% 1 .
L) * . 4
. . s o
A\ P
® rl . i - * .

' e .,
In the group segsioans on adult interaction technquEShwemphESLQ was

Ly ‘1
. v - 3
* placed upon thégcomponents participants felt were hecessary'fot,Success~,.
aE - P <
y ful interaction. Overall communication strategies as Vell'aé specific
éechqiques were discussed. Some of th'e ideas thut were considered to lﬁb
facilitate the best communication were: ' S Cf ,
l: .Good~listening and the ability to empathize. . ] ’
2. 'A.foundatign of trusting and honesty.in dealing with others." o
T3, Reeognizing, complimenting and praising concrete things others do.
"+ 4. Allowing others the latitude to disagree. 4
& ' (,, 5. Taking the time to communicate. ’ . .
% 6. Asking for other"s perceptions and ideas and considerlng these
7. Asking for other's ideas and giving the appropriate credlt. .
+ 8. Maintaining ,an open door policy. T . g L. ';
. 9. Using the t%pe of Leo Buscaglia at a staff meetlng N
‘ . 10. Appropriate tlmlng for all 1nter§Et10ns. '
- 11. The 1pp@rtance of psychological touching (positive relnforcement) )
>y . 12, Recognizing the .needs of others letting them be themselves._ .
o 13. The importance of home visits anz allow1ng parents to give . B
o : their point of view of the child. oo
- o 14. Praise and genuine compliments 1n the form of.written
e ‘ R communications.
» - +15. Body language is vital - move out from behind the desk
T ) ' Areds of concern raised in this small group session that the
2,
i ._participants listed on evaluation forms as having been reso%véd: -
4 \ , | ' '
R i 1. Lattle things mean a lot. ‘ o
. 2. A universal problem with different solations in different
. ) districts. ~ ’
3. Listenimg,skills.
. v 4. Be golerant of others. . ,
- s, Would like to expand on this area. i .
~ 6. Pripcipal cooperation: . v " S
7. Timing - honesty. ' '

. B.+ Getting opposite philosophies to work together,
9. Promaeting the positive. '
T 10. -Develop a trust and openness between the partles involved.

ERIC 11 °
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lgﬁ Bﬂicautxous ubout using 21ngers on people --t closes doors.
Giving positive feedback. 3 7 .
13. Impdbrtance cf good parent worklng rglatlonshlp and Jnvolvement
14 Agreed that frankness and trust were important. ’
15, Need fox hznesty of response Qo others and unselfishneas and
sharinf knowledge.. . - .
16. Parent xnvolvement - - good dlscé:slon‘— sénsitiVﬁty r interesting -
home visits. ) 'S ~ . "
17. . Breaking QQWnlteacher res1s1tance . '
18&. 1.Bging human. -
193 Llstenln 'and understanoing.
20., 4 l;s%Enen - maybe have an in-service. -
21, Relnforcement'neeaedlior all. o -
22.°+ Consider each role'sﬁuniqueness. . N
23. Lommunlcatlons\ St g ' '
74% Will ask my director to listen. Woxrkf¥through staff meetlngs.
f Trust and llstenlng.ale important to adult 1nteract10n.
V26, How to_ligten, how to Ccompliment. .
JQW 27. Teacher' consultants neéed contlnuous positive re1nrorcement Be
& @ ) a good listener. - LR - .
* . 28. Methods of getting te¥cher consultant accepted by staff
29. Listening and how to be sensitive to other's needs. .
J - 30. Openess of concerns hetween teacher consultants, teachers

&

!

.+ + , and principals. . )
31. - Picked up severad m1n1 ideas for posltlve type approach L )
- 32. Morg praise needed.” Listeniég. . \X
o33, jl’os1t1ve*approach attent1on to ﬁhe concerns of staff. and L[ )
Yparents.: . , N . ’ ;,‘V ks
& * 34, Psychologlcal stroklng - 11stcn1ng necessary Parents' ~ - -
g permltted to voice opinidn flrs* in meet1ng g . °
35.” Not concetns but some good sd gest1ons‘made. * A
36. People to people contact .explored. * . L. o Y
- - N ‘., [ I
} 37. Semsitivity Jevels dlscu§sei.' ‘ . .
38. ., Uaﬂ of positive reinforcement. -, N : .
. RS . oL .
S 7 N . t J —’T—*‘\\\; ;/4);
« HEE 3 . : ’ - K
’l " . Lt . A
. ” PR v s
Schedg}1ngf— f?m Belloli,’ Jean Fréntz -" . ) . .
. ! i .. ° < gﬁ
» ° 'r- "‘ /‘ .‘ . 'l\‘:. N . I LI
“in the grOup sesslons on scheduling, emphas;s was placed on each
« ’
% ’” ' > .
téam's" development of an approprlate and agreed upoh schedule, The , “
s T ) e E] Q,: \,.-” o TTomEe -t T - -t/ = o ‘, =
ma]or concern was to solve p?actlcal sch?dullng problems. '
= ~ . AJ . . .
Many partlclpants felt they spéht too, much’ tJme dlrectly W1Lh ’ !
o - f oot
chlidlen. People workLng W1th teachera}felt more satlsfled with their =+« N
- v ‘: 4 : 1
rolé. The 1mportance of schedule changes from year qﬁ year was- stressed
by’ partlclpants (the function of a first year teacher consuftant wa&
. , —_. e N
' LR * ¢ L] . t .
;‘ + R v :‘
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seen as being diffeccnt, than the function of a third year teacher

conaultant). Also, the function offan ltinerate was scen as dJdifferent

than that of a teacher consultant in.a single building. .~ ° '

u

. e e ~ £ oo .

Most teams felt that the teacher consultant spent more actual

om—— —

time with students than in any other way. They expressed a QQéire to

spend more time with teachers and with groyps of children.

5

-

, . » .
seen as best when time was allowed to develop a working program.

g 5 e Al
Some generdl considerations for scheduling were:

1.

. b ' -

r
Time schedule should be worked out by principal and -

teacHer: consultant., v

2. This saould be presonted to the entlre staff by the
pr1nc1pal

3. Priorities for the -teacher consultant should be prcsented to

% ¢ all tile staff.

4. Flexibility is, an 1mportant ,component of any schedullng
.procedure. ' .

5. It was seen.as essegtial-that .the teacher tonsultént be

' perceived as mot _being an evaluator but as a’

facilitator. ) AR .

Areas of concern raised’ in this small group session that the ¢

R 3 :

participants listed on evaluation fornfs as having been resolved:

s
. .

l./ Problems vary greatly with gize. Reople need to be given

2.

8.

flexibility. _ ¢ ,
it has to be worked out with the prihcipal dnd teacher

tonsultant how t6 best meet childrén's needs Too much time can

+° be spent in dlroct ﬁexv1ce to kids at the expense of
consultation. N N

3. The idea of reevaluating ochéﬁﬁfﬁng and allow1ng flexzblllty
each year. * . J \ .
4. Group problems were entirely unrelated. AN
“Provoding 'time for in-service. Providing time to.get .- O
- material, learning, etc., to. teachers and“stud nts by
working in classroom. =y Lo
6. & wurkable tdime. schedule for tEachér consultant. Ditfevrence

" between secondary and elementary‘levels,

That it is to be agreed upon by building principal and teacher
consultant jointly. It is as divers sified as the number
of districts.

Teacher consultant s n~zd for clarification of reole” in edch
school e, wheLher major responsibility to teacher
or to children. ¢

P B

-

-

.

‘Programs were *

y

<&
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5 - g C o 5.
. 9. Time to work thifrgs out is necessary Nt ‘
102  Spend more time with teachers, Spend more time on, . ¢ ’
' diagnostic work. S . . s
e . F11. Local problems. and how to deak w1th them. £ . .
. 12. Too much time with=children: .working: pretty well. <,
‘ 13. More on involvement of‘perbonnel and specific >
: ‘ respon516111ty of eaéﬁ in EPPC. s ,
¢ 14.. Local concern - depénds on program, | "
15. ‘Wide*™iversity dependlng on area. Importance of .
. vocagional placement and secondary i.vel: , Lo
i 16.. Tifie slots for teacher consultants . .
17. Cqmmunlcatlon aids. , G
\ qﬁlS The-general staff and everyone concerned s . avare
that schedullng and timing-is very impe o -

-Jmportance of”gettin started in a workable schedule
’% F? (pre~thought) dui to dlfflcult} in changlng once

. | R &
] tabllshed ~
3 .
& } . . . ", i . . 1
LY X,. [ . L. F ? ~ \ .
A, - L4 * .

e
'q;' :9‘:!‘- " . . . N .

Ys

C. Commuﬂhcatlon With and Wa§e of Wo;klng Wlth Regular Staff - Susan Mllier,
.o Dcuglae Wanreﬂ* .

s A

. 1 o - . 3
. L ‘o ° N )
. Vo . -
‘ . . (- s )
, Eocus of group session. P051t1ve reinforcement as a pnlmary ;
o ' o - V&"' e '
method 1n 4ch1ev1ng heaitﬁy staff relatlonshtps and opening ghannels of

. communication, - . ,y" % L .
N oL * .?‘,‘. *.'.'. .
Group interaction was. ipitiated with the following technique:’
» LR

Each group particiipant was asked to respond in writiten form to the two
. 1 ‘ ‘ .

questions listed. S , ‘ ’

‘ ’ ] - .o ¢

1. Cite one specific example in which you. personally witnessed
.a teacher providing a' child with positive reinforcement. .
[ - . A\ . .

- 4 s »

2. "Cite one épeciffc example in which. you. personally witnessed a
teackerAthat you do not think favorably of prov1d1ng a child -
wrgﬁ’;ﬁiﬁtlve relnforcement. ,

“

.. . . , .
. Purpbse of the task. .To point out that we can find good in all

. 7 -

teachers, even though we may personally feel unfavorablyi¢o@ard them.
f 2 . 5 ~ . .

~ ’ v

4 K \ : ~ . ’ . :
. - Pgrticipants were asked to read their examples to.the group .

M .

Grouo le Aer§ then asked for their response atgthe‘time they withessed
. . - a
the incideﬂé.;;proup'leaders tried to identify, through the group

. M ~ M S 4
N 4 .
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v %

. . »

. v o . - .

discusgion, the Idck offreinforcemesrt for the regular classroon staff

A . ’ . ) ;}{"“"\'_. L~ ’ ! . .

(\ whien théy do perform well with a child. The administrators were hesitant
&

i [y

. . ' .
to-admit to disliking a staff member. .

~
.

1] . .
sGroup leaders then directed the discussior toward techniques and/
’ ¢
o ® " N . -
or methods ip which public relations couid be initiated by the teacher
] - . ‘ * !

cl
\

consultants,dnd administrator while aveiding a threatening or uncom-
& L e . H
fortable relationship. . ‘

Conclusions. Most teacher consuitants believed that it was the
~ ~ . . &

principal's job to inform the regular teaching staff of their roles and

A . -

duties - they snould not be required to spehd time defending themselves.

]

Most of the principals felt that they were willing to help teacher
consultants, but they ,could not force their acceptance.

/ .o
Several techsi@ues were examined and deemed feasible for teacher

consultant use.,/Some were:
f )
1. Necessity for classroom visitation to-give the teacher con-
sultant and principal the opportunity to see thé various
teachers in action, thus providing the teacher consultant
with actual incidents in which positive reinforcement can

be given. .
v 2. 'Teacher consultants or principals approaching teachers and -
) asking them for advice on best working with students.
‘ . 3. Participation in scheol activities as a regular- teacher, not 4

a quasi~administrator. Numerous specific techniques ,

were mentioned. Basically, it was decided that we cannot

be successful if we do not see the successes of others

and keep supporting their efforts. The classroom teacher

. has a greater effect on a child because he is with the child
longer. The teacher consultant and principal must provide

. support (verbally) to the classroom teacher if we expect
him or her to continue working diligently, to meet a child's

S : ’ needs. It is true that it is a classrooégteacher's job -

_ but positive reinfogcement from the teacher consultant or

VI - , - panC1pal can assure that an oucstandlng job is done.

it
e

-

e

%
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Areds of concern raised in this small group session that the. .

participants listed on evaluation forms as‘haJing been resolved: . /!

'

1. Examine our feelings’about our staff. Personality is .important.
Lack of understanding of teacher consultant job.. Public ’
relations necessary (positive).

(%]

3. To know that others are having some of the same problems.
4., Share ideag. Listen to her (his) ideas or suggestions.
. 5. Define responsibilities prior to opening pregram. Not
€ authoritarian, but helper . role.
6. Use, positive reinforcement to work into the teacher's confidence.

Be a staff member‘and participate in the normal activities
that go on in a school.
7. Need for in-service training and developing continuing good
public Lelatlonshlps.
8. Good approach fof use with staff in positive approach to good
¢ as well as poor teachers. .
9. Positive reinforcement to influence cooperation.
10., Not particularly valuable - although the "pumping up' phrase
e - 1is superb. : .
11. How does regular classroom receiVve teacher consultant? .
P 12. Is the teacher consultant made to feel a part ‘of total staff7
13. That getting a resistant clabsroom teacher to cooperate takes

- much tact, . .
. 14, Must be visible to the, regular staff : ’
t 15. Public relations. . . ) ’
L d
\ 16. Many oood suggestrons such as lounge contact and. teacher
, ' consuitant involvement ir te&cher meetings and activities. -
’ 17. Do more observation in room. ! -
18. Positive reinforcement can be a useful technique .
1 » 19. How to better understand teacher and- pr1n01pa1 1nteract10n.
. techniques. ‘
2G. Entire staff should aid in the process. Prepare staff for —
\ * service through planning and introduction. .

) 21. Training process. Personal and social contacts are helpful,
- 22. How to get the so called regular classroom teacher to accept
A the teacher consultant.  Getting regular staff help in - .
. settlng up the role of teacher consultant.
23. "Help me" attitude rather than "I'm here to solve your problems."
24. Positive relﬂforcement - make special efforts to give teachers
- positive comments, .
25. Assume as a teacher consultant that the class*oom teacher has
something to offer and be receptive. ’
26. A lot of "how to's."
27. Communications.
- 28. Be positive. <
29, Teacher attitudes - how to change. Comparison of teagher
attItudes at the primary and secondary level.
30." Modifying receiving teacher attitude.
: 31. Building acceptance roles and coping for regular classroom teacher.
32. Consultants must get across to regular staff that they are a
supportive service and not a threat. ' . ' .

~ v

ERIC : S L
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D. Mandatory Spexial Education Act -

Topics_discussed in the small group sessions concerped with the

Clarification was needed on many points and justification for some

procedures was sought. The participants felt the hichigan Department - /

-

» -

Mandatory Special Educhtion Act were numerous and far reaching.

. . i

LU K

of Education should know about the feedback that was given at this

- 4

Institute. .
& .
‘ The main issues discussed were: ) ) 5~\ -
. 1. The, problem of teacher consultants not being aﬂzé to work with '
children without an Educational Planning and Placement Committee
. beyond & ten-day limit. The consensus was t@at this was :
. ‘arbitrary and should be changed. ‘ :
N - "' 2. Parental considerations were numerous. Permission for testing

was discussed along with ways to get parents involved and advise
thex. on due proc.os. Flexibility was seen as important in
working with parents -~ a number of people can do the job. The.
hope is that everything will be handled so -efficiently that .
procedures for parents who, dlsagree will- not have to be
utilized. -

Ways to get regular educators - especially principals - involved
in the teacher consultant program were discussed. Suggestions
were: have the principal chair the EPPC, hold school building j)&
meetlngs for child study, initiate a schooi’ %@am “to ‘talk about ‘

all students who have problems and .what caQ :be dong_gp“hel§‘\

them. . ‘“o LY e -> ;ge Uy
ar

-~

: lf. & 4 o
KA
9\; i >

2 grdduatei from spgc1a1 ¥ ,éi

Ways to help older children whe

education hut still need help, ;ﬁﬁ?'; en as poorly developed. A
Mlchxgan Department of Educatkonryl T ave area workshop sfo . S 4
sharpen vocational educaplon part Of tﬂ% gntermedlate‘z Hool s o
dlstrlqt plan*, \4A R . §¢f ) S S T

Foga . N “m {ﬁ 8
Some 1ntermed1ate school éistnlct plans are much' moré s rlngent T
than the Special Educac;on Codg Localﬁdlstr1cus shbq becone/\

familiar with the 1ntétmed1 e school district’ plaﬁg@a??they are
bound by it. The plaus can behgmended X
. ,ﬂ *

\--im

»,

» Y

‘_‘.V
‘e:»
\
XL
%
>

.
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*Intermediate school district plan is a managemenc ﬁéﬁhment”for thg ii?
intermediate school district aﬂd its constltugnf dispii ts by which kil .
programs and services for hancléﬁpped students wllL'ké rovided . ,
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. 6. The role of the social worker 'shduld be more clearly\delineatedﬁﬁi
LN . 2 (I

/. b B . s . . o .

| )“ o *16 . g ‘ .
* ) -

y, .

>
.

t. : 7.* Concerns about getting special education serviges to the chil dren’,
ran the gamut from re erral to placement. Local optiopns were
. < - unclear to many. There Were discrepancies betweén the requ1rp—
- - . _ ment of the Special Education Code .and intermediate school .J
trictiplang. THe Special Educatibn Code allows. for almost
agi proceéhre which w111 enrich and improve local proglammlng

’

'

N

8. The intermediate district plan must be written “in cooperat1on
’ : n wi th all local districts in the area according CO Part VII of !

the Spec1a1 Education Code. : e

. .
.o

Due to ooqusipn and to the need for clarification regardingwthl

for Special Education Programs and Services

!

1
rules, please see Guideline.

in Michigan, all of Part I, General Guidelines, and éarc II'regafding7¢§:‘
. -

© v .
-

' "Educationally Mentally Impakred, Learning Disabled, Emotionally Impairéa

: and Teacher Consultants. These guidelines should be available to you -

-

through your superintendent's or special education director's office.

¥ N A\l .
E. Role Definition - Hugh Smyth, Byron Rogers o
-~ , - - t s ’ ' H
T ! In t rms of job description,® the Michigan State Department Speciﬁl
LS . @
&

Education Code Guide was seen as minimal with much fﬁexibiliCy in‘allowing.
‘ for characteristics unique to local districts. )

. € ¢ 7 N .

* y ‘'Many distrié¢ts felt that teachéer consultants needed image, improve-

1 . ' o, 5

- ment through the ins&ituﬁ}on of public relations techniques-dissemination
- s T T <
I - of reports 9one, accounting foer1me more thoroughly to the rest ef the
v 'ﬁ . staff asslstﬂng in in- service for the regular staff, adequately per-
. t\‘.

- . %g;v1ng local DhllOSOphlES and procedures, and prov1ng of self through s .

v . superlor performance and h1ghnv151b111ty i ’
7 ) Tﬁe problem @f role definitign was seen as complex due to the unique-

-

i N ness- of the teacher consultant role, the pgssibility bf overlapping

\
i . , s
’ .2 responsibiliiy and the gime involved to work such ch%ygs out with logal
. : ' Z .
¢ N o R
o ) stpffx . ‘. o o - . R , )

* E N/C ’ T . = N ‘
. H 4 . .
v, ' ' e . N -
'Full Text Provided by ERIC . . .
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: ' S - 4
Supervision Was seen as a,proplem because of the filht gcheduling
. ' - *” ) D

¢ Y ' s, ’ ,, b4 .
& of prinaipal time and the existence of local*autenomy, which would pre-~
: - R . N Y .
/ . clude anyone on a regional level deciding how each jndividual school o
. H ’ . L] T N

. . N . ./ \\~ « a7 " ‘ N 8
district should dtilize teachgr consultants to best adyantage. .
SIS . - ’ :

‘ S ] .
_ . . . N M “ - . ’
* Recognition as part of a local st:%%*waS'seen as a vital componen{ ot
. .o . . s N . eoo -
f \ . . £
’ of a role definitions This-is accomplished in many subtle but *~ '+
- N - . ¢
; significant ways - a mail box, listing on the staff roster, telephgme|{ - w
. listing, room space, participation ingﬂxﬁal activities,and sports events,
- , ¢ .
A . . ® .
an introduction at orientation time and inclusion in such'rituals a;
o . & "« NG ) .
RO pictures «inh the year,b?pk. ) N Con , -~
N ‘e \ N . S . ) . . i ) R
» Y Areas ofxconcern raised in this small group session that ﬂii t,
e ,part1c;pants listed on.evaluation forms as haj)ng been resolved:.
¢ ] ) A ‘ “
’ - 1. The role can only be def1ned broadly. N
- R 2. Need\for some kind ofi!job descriptian. ‘ ‘.
‘ « 3. Admlo§§trators whd are problems are not hdre. °
4, Indgv1dual dlstrlets vary greatly. ‘
5.-* Job descrlptlone need clatification.
6. Building{needs as related to intermediate's job descrlptlon.
H
7. Individual circumstances vary from school to school. K i
"8. Good involvement.' s "
.9. Only a taxonomy of ;Rlllh can be developed and pr1nc1pals and
foe o teacher consultants have to work out the ‘prisrities and )
function from .there. A
10. Need to wpite own deflnltlon,eacﬁﬁyear and having job . ’
’ specifications given- to others.
‘ 11. Need for different models. . -
- 12. «Need for individual 'situations to sepbup own role. ‘. .
13. MNeed to-explain role tq.staff. !
l&f Need to ask for staff input as_to their needs and areas where -~ b
: ¥you might be most useful. . . T
| 15. I felt tHe interaction was useful to me. I was able to gain a
' better understanding of various defimitions of. the same
tt . ) bas’c role.; .
, 16. How to better evaluate performance, 1mprove image, i.e., acceptance
from staff. * . N . v
. 17. Job description for person. - e
18. .Administration understandtng the role of teacher consultant
19. HMost intetesting the need for description of role.of teacher
% consultant. (é
’ AN ¢ ’ . -‘, -
v \ . : ) .
- N . '
Qo ‘ ) :?( “
ERIC g S J
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% N > 18 - o

20. There is an "umbrella" of services that encompass the teacher

. : " consultant job,and it should npt t be used as an evaluatlonM\\\\\\:N

s ¥ : .ugle§s that service is actually performed. h
] 21, Must Qe left free for most facilitating role for each |
A * . individual school. . . ot ‘«
» . 22. Develogifg guidelines. :
T . ' ©23. Broad role needs to be written. Teacher*® ronsyltant and - . o

; administration then can zero in on spec:fics at beginning.
* 245 Job descriptions. B

. . 25. Improve teacher consultant image. *
: . 2. A JOb description can serve as a valuable general g&lde.
. . v e 27, Veeq for' some sorf of job“description. .

Qﬁg ,Tact ul procedﬁres used gt. alL imes. ;
T 29. Keep eacher copsultant s part of the regular gtaff.

M - 30, Lxst f pggsible uecgloki .0f teacher consultang. . -
e . = 431, LiSt.afeathat. téacther c naultant cannot be usgds ‘Jﬁﬁ
;*’ » »@1‘ ?é Role defSé:,Qn mthefbthan ‘de¥Fipition, F ». / %

‘} <\ 0, 33.% Job descriptlonn— meetlng wxiﬁ.local dlstplct.pezsonnel Lo o .
. > 3 vf‘ & lop. pn&orrtiesn m ey AN e % Ce
o : . Y34, Publ rela{ions"ﬂy being avallabbe.accordlng to each y ! I
“ oS « distriét's needsyj - AN PR ’
SN 35. Role depends uﬁb@ lozal dlstrlct and program.;{u.' ° ., N
_ 36. Local program is'the fotal“point. N

P ot . =37, a”Spell it- out" to.glve everyone an undersEgndlng ofAéhé} . “
. . ﬁ?g?, ’ ™ the tedeher congultant's role is. Y 2 .
AN # 38 Ifidex teacher consultant auxiliary serVyces&E r . )

B i39y Defln%tlon meededﬁperlodlcal1y/for eve}uatlo p rposeg T W , .
(:\\gsvl T Consg}tant‘— the term geans d&fferent tﬁ:ﬁg’ co different .
?-(" A : people. 3 e S L o

) » " Al ““The inzPU1lt 1nterpretat10n seems an 1mp0881ble dream. i

A poo 2 It is-+necessary °to haggéa job descrlptlon, howevers it can and -

C &)) should be a fle one ' ‘]ﬁ“ .
7 4 ‘@ s 7"‘ . . % " ) ( , -,!Q‘! . ;5" ? N
; ,;-‘,‘,‘ 3, Tome ot A . v
» . } ) , ’5‘1.‘ . . r . C<:

:
. 4, . . / "

7, [

“ - v, LY ; s !

-y * >
.
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.
.

B T S
7 ) i . N o
..)‘( ¥ ' |
3 . . o ’ ' ':" . \ *\
¢ T \
‘ - - i - - »
- ' / - H
' F MU ‘ - 1
& . . . @
A S oo - |- ot
. . \ %%i‘ . N N
. s ’ N i q i l).m -
N ‘ . { .
v »
0 ¢ ol ) \\. () * Fd ‘}:}
A . ¥ & é T, . ¢ R
- 5 ol’%‘ * -
‘. 20N - “ -
ES . %’QL_ : 4 ) .
. crt' * = 2 7 »
: s, 61; o r N “O - N
EI{ILC SO Yl <V . :




o- . N . . ¢ ?.. \ ' . . . ) . .

- , .19
N ’ * IV. DISGUSSION AND TMPLICATIONS FOR IN-SERVICE '
N . » AR .
. . ] - . .. p \
‘ : N ’ ~ -. h ! I
. “ . - T
: -f Therge appeared to be many common probliems and toncerns for

. ) . .

+ principals and teacher cahtsultants. The mos’.pervasive ones centered

- " . @
around five main areas - the Mandatory Epecial Education Act (its .
‘g, 2 ° - .. ¥

meaning and ihplications) or the Special Education Code, adult

interaction tecﬁnlques, schedullng prpb]ems, role deflnltlon and
. q/ N (SR AR { 7/
. * working with other regular clasgroom*teagheré. v .. o
ry e . % . x M . -
Thes”’;)ve areas, which were ﬁocused upon’ in small gr 1p se581oms "

~

.
N K
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experience with teamwork on the part of principals and teach\er .
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S~ .consultants can only be conducive fo a more productive working
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7 Tuesday, August 13, 1974

9 00 - 11: 00
12 00 Noon
‘', 1:00 p.m.

|
2:50 p.ﬁ.
2:45 pom. =~
 6:00 pm.
) 7:00 p.m.

Wednesday, August 14, 1974

7:30 a.m.

9:00

_ 10:15

10:30

’ 11:45
1:15

- 23&5 p:m.

< 3:00 p.m.

6:00 p.m.

a.Me
a.m.
a.m.

a.m.

p.m.

Thursday, August 15, 1974

7:30 a.m.
. 9:00
* . 10:15

; ;6:30

v
a.Me
a.m. .,

a.m.

if:bO'Nooﬁ-

b ’ +

* " Dinner

ST

\Video tape, North Bellaire Room

21
AGENDA o

. o s
Registrétion

Lunch -

Meéting North Bellaire Room |
Opening activity - Dr. Dale- Rice

Coffee break T ‘
Finish opening activity

.

Dinper‘ y“ '

:Meeting North Bellaire Room to_identify
u{ topics for small group sessi?;s
A

] * »
B . .
B X .

s

Breakfast

Coffee break b
Grogﬁ sessions in guites

Lunch .-

Group sessions in suites

Coffee break

Group sessions in suites

Breakfast .
Group sessions in suites
Coffee break

Final session North Bellaire Room
Summary -and Evaluation

_ADJOURN

AX



EVALUATION OF THE INSTITUTE

- ~ "PRINCIPALS AND TEACHER CONSULTANTS CAN BE A TEAM"

. ) ) August 13, 14, 15, 197k
: - ’ Shanty C?éek Lodge
i Bellaire, Michigan -

; ?
‘/

"l Please list two areas of concern raised in each of the following
s sessions that Lad some resolution: .

MANDATORY (Heien Romsek énd Gene Thurber or Bert Donaldson) ) -

SCHEDULING {Jean Frentz and Tom Belloli)

- -

ADULT INTERACTION TECHNIQUES (John Springer and Jeéﬁette Dilts)

L
v

-

WORKING WITH REGULAR STAFF (Sue Miller and Doug Warren)

PRt

. e
[ .

ROLE DEFINITION (Hugh Smyth and Byron Rogers)

» .
”

0
‘0

2. What did you learn here that you will be able to take back and °
‘implerment in your own district? - 3

~
-

! 3. Do you feel the issues_dealt with were pertinent to your’particular
gituation? " : - K *
' . R
/ w
s R S L/

! ¥

. \ / , . .
k. Do you feel the tape of Leo B. assisted you tog 9 greater awareness
of children and their needs? (Was it worthwhi%e?)
a ‘ 7 A// ' ) ' :

i
“» v

<

[
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Aruitoxt provided by Eic:

5.

1.

8.

N ' ’ e

; . o . . . /
. , : i ¥4 . T,
Were the sccommodations and faczlltles satisfactory? If not; ~ .
please list your spec1f¢c complalntc——the management would llke .
"to know. o 5 ’
‘ - ) . “. - \'j‘
. . : s ) \
» * -
How would you rate this Institute?: o .
pocr fair .good - very good excellent

—— il

What are some areas of concern or interest you would like to have the

State Department consider for future Institutes? N
[\ . ey <

4 4 .
- > o o -t -
A -
Additional Cormerits:
¢ A
. . N
o . , \
.
,
- () =
* L)
- o o
O - © » -
) o b . AN
o : <
e -0, o
o .
5
. [\ 0
° ° 0
voe R » .
. \ B N
» a i :
.
&
N ‘\& L] ° »
/
N 2
. ﬁw °o I3
o
~ . . !
: . . %
- [ & N
% ’ s ’
o -
v
- . =4 [N
»
" ~ » il -
o - -
$
% .
T .
. ) $ ° -
. Lo ' )
‘ 13
s
' 3
¢ Y a)
6 -
. i .
,
]

27




