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Throuéthg the history of the-American school-system, the insgruction of religion
has had a dearece of mfluence on the school curriculum. Thé iwfluence-of religion on -
the school curriculum goes deep into the pasy just as the)roots of artree.go deep ifto
the earth. During recent years, there has been a growing qﬁncé?n among the Amefican
public s to the place of religion in the public schools. ™t . N e s

e

-
- . \\ B

The interest_in religion in the%schools and xommunjties shifted in ghé‘}SSO"s to
meet the demands. of the pubkic. Dusing this period the*e were various reports ‘on how *-
to®meet thege demands of instruction .in the thoral aad spifitual values. The Educa-

. tional Policies Commission, a-N.E.A.PA.A.S.A. Commission, studied the problem and ~ v
' submitted; the 1951 report~’'Morals and Values in the Publis Schools.'' Thi"repog}z ¥

- . . ~

- » encouraged the public schogls to téach moral and spiritual values. It sugdeste
. that the public classroom teachers, in‘iteaching the moral and spirituoal values,
he . should not violate freedom of réﬂigion or the policy of séparaticn of church and | .
state. This new concept- of teaching about’ the aims of moral and spiritual values. " * -
was enthusiastically received by the educators and the'puplié. . T
. . ¢ . P - P -

Whether they will admit it or not, the public schdols are doing something, in.
J religion. In recent years:there has been an increasing awayeness of the importance f..'
! . of religion in the public school curriculum. a}his has bteen especially true following- ..
; the 1963, United States.Supreme Coirt decree and the 1964, A.A.S.A. repoft on Religion ~
- 8 " in the Public Sehools which encouraged the academic stady of religion in' the qulig
4 schools. . ' Lo c Y
.\ L - . .

The primary purpose of academic instruction in religion in thé public sghéols
is to inform children about Treligion rather than to indoctrinate them. There arexno
legal barriers pertaining to the study of religion when presented objectively in an™ =
academic study as part of a secular p&gg;am of education; there is only legislation '

-+ restricting certain practices of reliqgi in the public'Sthols. ThesGourt has settled
the debate about what can and cannqt be done; the major question facing thé schoois.
is whether they desire to des bgn anq implement religion,iq their cur?icylumsf "

N - -

) Hcw may academic religion be fused into the school curriculum wighout violating

the rights of individygls? The function of the school.js to educate about all reli-
gions, noi‘to converf to any one religion. The sphools'.approSEh to academic relig
must‘Se one af ipstrlction, not indoctrination. ) L~ Tl =

b - _»

s

- “ <o :v ‘ o . ) . X ." - é . . R '. ) N ) . .
. = The'thited States Supreme Courd (Abington vs. Schempp,~1963) has indicated
inly'may be said the Bible .is worthy of study for literary and historic g
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. . Justice To;\ET;>k, AULITS) Jrote the majority opinior), actually urged such studres thds *
' creating a new’ﬁiscipline. It appeared to Clark that '‘one's educatldh is not complete '
O withcut a .study of comparatuve religion or the htstory of relxgnon and ‘its, relation- .

.\ ship to th advdriceman't of civilization." The courts have g:v*n public schoels the . -
* / jinvitatron to teach the BobJe or gligion ir a faciual, objective, and acadcmnc way

) b ’ - v . k
.. - This. invitation was specifically ponnted out, when the Court indicated “thaG the
establishment clause does not forbid téaching .about .religion o//a study of the Bible ° —f
%, in public 3chools " This special invitatidn fo the school was 3 revealed ln’
a Epperson vs. Arkan s (1968), which allowed tae schgols to teach the theory of évolu- .~
tion astwell as other theor:es, such as academic rePtguon. L N " ..
. ' -.r.*

< Even Mada]yn Murray 0! ‘Hair, founder of the American Athenst Church belteves

that rLIlQlOUS theories should be taught in the public schools startwng at the fifth

grade. Sheg believes that history of religion, a literature QF_re]aguon, comparative

s 'rel{gion,,esyCOpathblogy of religion, and rellgious personalities §hould be taught.
1 ' .

-

. When a child as?s, UWiat _is Amtrica?“/ any teacher can direct him to study' the

. United States Constjfution as\ at is Written and as it has teen interpreted and lived. -
¢ <. If a pupil asks, "What is religion’“ while in school, would-the answer to the question
«  dare be given in somewhat the same fashion? Yes. The schools have a responsablllty\‘

. to teach religion. But there .issa difference between true religion' and 'academic
religion.” Academiq religion, whjle not the whole of religion, is that part in which
Tthe schools.may participate. .

. O .o

e .

" Religion Fay be™ deflned in various ways. One deflnltlon calls it the relation-

ship of Wankxnd to~ the 5upernaturai being called God. -By another definition religion
. .is the onalty of man-to his ultnmafe moral values, to the convictions that control
> O hxsdconduct.' The Supréme Court of the United States has accepted the latter defini- -
in cases dealing with* tax exemptions, entitlement to public offlce, and conscuen-
s ObJCC grs to compul§ory mnlltary servace. _ L i

L 3

- ’

» : lt is generaliy,acknowledge8 that’everythnng a man does or thinks presupboses L
RN, certaxn values.A .When a man acts; he 'is merely betraying his innermost convictions -
» “as to what-is ultimately of importance to him. _Granted that this is so, must the
L 7. veachef keep all hifs op:n-onS\to‘humself* Indeed, hé cannot do so even if he .wanted
~ to. - Teachung exposes one's valye system, and whether or not the .teacher is a strong

A ;hd-v:dual that value system wulF bear fruit (for better or for worse) jn_the lives\
; of his Students.‘ o LS : '
. ] ¢ e . . h y-

~ The te cher

means not, one' taking any part:cular side or merely ‘expressing one's own opin
"but rathe ring all sides of an |ssue. Ofjectivity.means taking a middle groun
U:The $en$e that one'is able to point out unjuSt criticism on either side. The
emphasis should be on ob;ectnvuty o6f instruction and elimination of all cultic

‘in o public school must be as obgecttve as possuble. Objectivitzgla oo
n -

?' ' practlces.. The teacher may expose his pupils to but not impose instruction inreligs
%. : ion op them The children may stuﬂy what |s paactlces--but they may not practice )
<. wha't is studied. This means that a pupil can _study, about the varijous religions, but
" to practnce his own religion he must go to his own place of worsh:p. -« -
& . b e

b Re!sgnon is not to be "bbotlegged” into the school under the guise of studying :
about academic-religion in the classroom. The teacher must demonstrate cedta:n quala-

. f:catabns. . The most important of these: is-the abll:ty to understand his own‘assump
,t:ons and to refrain from insisting -that g!l his, pupils accept them: The teacher
: _tmosphege_ﬁ!ee from': Oppﬂbss:nn and from negattve over:ones concetn:ng
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’:anyone'§ belief. A teacher should never perm|t ﬁsmself to be drawn into a debate on

.

¢

a doctrinel point with:an individual student ot
- N X . : : . .

There may be a general assumption that nethods of instructien, whateVer'they may

bey areronly as.good. as the teachers uging them. Crucial to any teacher s succeas

is his“traiping, experience, famnluaraty with the material “that he is golng to teach

agh above alk, hls understandlng of and émpathy with children. *

P » "/% .- . g “?/

Since relnguon is of vital |nterest to maky pPOp]e, “those vtho study ut . may encounter
misunderstanding froor time to time™ The “teagher should reallze that he may be misunder=
stood by the pupil and mlsquoted to the parenit who, -in turn, -may react negatcvelx on .
the baslis of shearsgy evidencz However, the teacher must be-encoufaged to give- the
study’ about academic relugvon a proper consnderatlon in the presentation of his, lessons-a
The teacher's main emphasis should be factual instruction and objectivity in instruction
in gcademic relnguon > -

.- ’ s - .

. \ - -

v There are some négatlve factors that shodld be avoided in the. turrlcudum- for -

‘example, defining ore religion in terms of another,-or treating the relkigions of the
world as if they were churches in the Christian sense. The curriculum should not.in . -
any way indicate that mémbers of any religion are,any fiore or less sincere than the <~
members of any other. . , . i

.o - . 2 . ¢

The following toplcs are specnfuc ways of brlnglng ocademlc re!sg:on into a

secular currnculum - ‘ (A e . : , ' >

. -~

1. . To expose children to an understandnng of how religion and civilization. - .
advanced. , . ) ~ S

BY — . - - ce

2. To exposa children to the'Bibie as-a literary clggsic.

3. To expose pupils-to our natnona1 symbol, the flag, é%d to the constitution - .-
that includes, religious dlmenSIOns. . " i .
4. YTo gkpose pupuls to Blble “stories or |nformat|on about Bible lands ih

literature, geography, and hlstory . -

PR

©
.

—— . .

“vf'S—-«¥o“eXpose chlldren to the legend§ in rel:g:on.

. 6. To expose puplls to varlous rel1g:ous movements in our present and past
ultures. < . Cose - ¢! .
) » A . - !
: 7% To expose children to comparatlve rellglons and religioul hiStOFY in-various
countrles and societies. A . . : - S
8. To é&oose children to the Bible and to religlous institutions in order to
develop them for life in a soc*gty where peopre of varigqus ?alths must learn to live .
ﬂogether. -, . . . -
: \ < ' . RO Y
9. To expose ch:ldren to the Bible and.to var:ous.relnglons so that they may.
determine. their own personal. philosophies, values, and relatlonshlps to the vorxous"'
institutions of life. . * : . !

~

» ’ . } ‘ s .’ ) . R - . D . ° ) .Q . i
-Any educatd? may approach_the study of religion in gne of three waysy. ‘special

~courses, units within courses, iand enrichment. The folléwxng»metﬁods are to'be us

15 ay“sprtnqboard" approach for-the onstructnon of -academic relsgxon.
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'Special Lourses < . ) o - . T

.."’ _ ~ : N ' N : e

B:blucal Literatures - A survey -of the 0ld and NeW'ﬁestaments emphasngnng literary -

.-

- 3 ) types and content\ There.is a great\dea\ of difference between studying ‘the Bsble
4 .and ’ead:n[ ut for devotional. purposes. ¥ S s N L
- ) " . - - N i ,.'
AT Biblical Hnstory. Survey of the hnssorucaL ln;ena&ure of the 0id and New Testa-"
. ments emphaS|ZIng the place of’lsrael Jesus, and the early dhurch in world h:story. s
- b - 4 “'/ R ,.-.,
. ' HFstory of Relig)ons. A s{udy trac:ng the orlgrn development and present
|nfluence of ofe orf more of thé representat\¥e relngnons.l o o =
- v / " . . . . - s .
: - Comp3rative Rel:glons A study‘comparrng'the maJorgpelyefs and values of two or
hore religions. - * " S , e : "
o i ’ . , . .\. . , s .. S ) . .‘ - Q-
§ ‘Ethics. A study of various value systems and .their rekationship. to conduct.. r -
. ‘ . - .~ ) e o | ‘ o
Units Within Courses / e Lo . ‘- '
S : Lnterature, Study selected Blblxcal Titetature: Character stddles of-; llgious
. +.perspnalities. oL , . . : b .
. --. . . R . b - * ¢ N 1 \.“ .
. ‘Study specgf:c books as representatuve laterature. (Esther - short stoty. P§3lms:-
— pogtry). : . . . B . o
, ’ ‘4’ . . ‘ . . * ‘~. . “ . ' - * . i ,
. ;Ristory. Study the“religious motivation  of major historical events. {(Crusades,
- . XReformation, f0undxng of America). .. " - : :
. ‘ " - —// ‘ ' R
. : Sgudy the |nfluences of relugton on personalutles and” on goverﬁhent documents.
o v » - ‘.,
" .Study- the- Bublucal roots of‘Amerutan ideals (llberty, value of end:vndual private
ownershlp) ‘ . . Lo .
o ' Correlate events of secular and Biblical hlstory : ’ . ; -
. ', o v . . ' ) 3 *
: Speech. Study speeches of B:bllcal perspnalltlest Study Biblical allusions in -
i' contemporary speeches. : . " . : T

I 'Artl Study select Biblical. passages as they hgve affected painting'(medievaf

ﬂ al't)- . ".. . . . ) . . vr

-

N

xS . .
. . . - . a

Study the:religious commitments that have inflanced the work of particulan‘artists

[Musjc. StuderepresenIative religious composﬁtions. - :
Study the influence of sele¢t Biblical passages ‘upon great mUSic.. o T :

- 4
L]

Usrng ‘the B:ble as a° resource Book and referrﬂng to relng:on (relnqnous person-

N

the currtculum wuth the re%rgnous dumensson. : , g

- '

~Supplementary Reading.- B;ograph:es of relrgfous jeaders and | modern mnss;onar
adventures are excellent SUbJ ts for book reports. The rel:g;ous nnfluence on var,
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) Recagrds. - AvauTable ‘recards: |nc]ude cnxldren s Bible storwes, professudnad read- .
K ings of famops Biblical-passages, Biblical plays; and relngnousiy orlented musnc {(om
. spirituals tb classics. . . . Lo -

-ty - . N L [ - v

28 ) ’ .. -
. ~ - Displays. ‘Hodels usab.e for dlsolays and exhublts;lnclude M cheQangeIo s DaV\
' Solomon s temple, acd the Gutenberg press, wh:ch proauoéﬂ*the fnrst prtnted book (the

Bitle): | _ . - . Lt A
. . . L | e ) \ ’
] . . RN R ', . T RN \
5 Stamps. Hobby day wi I _bring out countless stamps -with re‘ugaous and Blblqcal {
sagn;fucance from v:rtuale every natlon in the worldy ¢ cludxng the Uhltgd States.
Y R . - .- ) . ~ \ -
. Show and Tell. A popular |tem on‘{he "*Show and TELIY table in the lower grades : .
; .is the modern stereoscopic viewer. Among the. -many |scs'ava|[able are several about
= the Holy Land and the Biblical marratives. v o ,‘ . S
- LR T .- . i e Rad
f. "Short Stories.’ In. wrutnng short stories the child may use- the Blble rather than ~
o try to invent a new plot for a story or.playx——=The pupils ‘may change; the sett-mg..and
i develop a new story. « . . AN §} : . -

- hd .

Wiat .are some of the major reasons why the  public sehoolsrdo not provide instruc-
° "tion in academic religion ¢r the study about- e]igion7 Too mary people in our society
have cursed the,darkness rather than light a candle and dlscover the truth. 'There ’
have bee:. many people, including educatcs s, who ‘believe that. the ‘courts have ﬁicked
- o religion out of .the front door of the schoo™s. and let communism'in the back door.
This .is contrary to the facts. - In 1962 and 1963 the'Ug'ted States' Supreme Court ectually
urged ”teachlng about\refugnon or'a study.of the Bible“in®ublic schools." / N
. . _ .
* Slnceénany school trustees do not feel the need for any board policies or ‘regu-

¢
‘.

£
. .
K

lations peftaining to religion in the' currlculum this-may’ “indicate an indifferent
and apathe\lc attitude toward this vital subJect. The. Amerlcan Assoc:at«on of School
Administrators Commiscion on Religion in the Public SchooLs recommended that all school
boards establish a ''desirable policy in the school . . . to deal directly and obJectlvely
with religion whenever and wherever it is |ntr|nsgc to learning éxperience in'various :
fields of study and to seek out apnropriate ways 't teach what has been called 'the
reciprocal culture.'' This study alggpreveals that a currlculum that ignored religion
wozld itself. have serious religious implications.’ TS would.seem to proclaim-that
réfligion has not been as real in mem's lives as heafth or polntncs or economtcs. By
- omission it would appear to deny that rellguqn has'been and ‘is ‘important in man 's
* hi'story -, a denial of the obvnous. . . .- ii"' . s -

' Generally school admlnustrators |n the Ungted States may be reluctan% to initiate

or support the study of religion.in the school Xurriculum. Admln:strators may be too
* timid tb pFfesent this subject (academic" rel bgion) to their school ‘boards because of
A the nature of the subject. Each administratogmost know“how his community feels about/

this subject. Any administrator cannot be togukar .ahead of the people's wishes or

too far behind, sinct his job may be at stake. If the schgol trustees and administrator
. 4o not. support the study of rellguon, nt magy h ve an: “inflyénce on the teachers. _The E
teachers - may be hesntant about becomlng |nvolv in the topic of religion without .
thss admlnlstratcve support, . : P,

.
\]

» " 3 -~ .
- ©
‘ .

.. . ‘Before there_czn be any. changes :n‘a curricutum, the rqle of the teacher must 2
- be taken into consnderatton. The teacher's role and resp&nsnboluty may b€ one of th
vital elements in {eachlng about religion. . , v , ‘ .
‘ RN v . - R e

. - e e e e e §
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* ' One of the last major reasons for not orov;ding for the, study about rellgl n is .
e \ 8 crovded curriculum. In-Religion in the Pubilic Schools the American Association of &
- . School Admunqs{rators revealed that '‘a. CUrruculum ‘which ignored religion. would ltself
. 7., .- have serious implications." There are many caursesgnn the curriculum already c
peting for the child's time: Some educators wpould say we have our hands full wntz
o * the _“3 B s” - beans, buscng, and ball games. Tl C e S :
S Sgh - ‘ . ; e ' .*..'Y-
, - Any’ admntistrator may approach the study of -religion ‘ih Sne of these three Ways::
4 1) avoid the” subject entnrely, (2) try to.circumvent the Court' s rulings by pnvolv:ng-

= - the cd¥itic prattice in the turriculum, and (3). be know]edgeable.about what can and'.
. * cannot be done with the study'about relnglon. Many teachers and. admlnls{rators-may
wbe aware of the.-recent movements in.this vital subject, yet Jugtlce Brepnan jin a T96§

2

- Supreme Court Tuling stated ''to what extent at what points in ‘the rurrlculum religﬁohs

L. materidls Should be cited, are matters which the Coufts ought itp entryst, very larqeﬂi

to" the experienced offucnals who superintend our MNation's publiic sthocls. They are L,
S experts in-such mattérs and we are not." Public school -administrators have no .excuse .
.. . for. not br:nglng academ|c rellguon into the cufrlculum. Nhlch way wlll.tbey move?. :
;.’. - Lo : ‘.; PR ) s i .
¥ l‘ . g \ ’ . - a
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% Abnngton School District v. Schempp, 374 U S. 225 (}963) Lo .
| . iid T LR - -
; .. 2 Epperson v. ArkansaS, 3393 U S 97 (1968)- N : . : . s
- 3 Firing JLine, produced and directed by Nattern Steubel “transcript of d*ogram ’
r - recorded at WYES- TV, New Orleans, PBS'on June 9, 1971 (Columbla, S. C.: Southern'-;‘
. Education Communncatnons ssoc:axuon, (1971) 6. . LW

.« - -~

4L J. B. Morrns, "The Instructfonal. Status of \icademic Rellgron in Large City Publ&c
Hugh Schools in the Unvted States“ (unpule hed Ed.D. dtssertatuon Baylos Univer--
soty, W370). - .- - . e K
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