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ABSTRACT. 
   - * ; . . ',*...
Itfe primary purpose of academic-instruction in, fr
-religion in the public schools is .to inform-children about religion,,
rather than ti indoctrinate them. When th'e study of religion is v
"presented objectively as part of a seculajf program of education,
there are ho legal barriers. How that the Supreme cojurt has settled
*Hhe deiate about what can and cannot be done", tie major question^
facing the schools is whether they desire to design'jand implement""
religion in'their curriculum.' Jf it is determined that religion is to
.be included, it may be approached through special courses, nnits

within'courses, or enrichment activities. (Author/IRT)
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Throughout the history of the/'American school ̂ system, the instruction of religion
religioaon as had a degree of influence on the school curriculum. The* ifffluertce-of 

he school curriculum goes deep into the past^just as the.roots of artree.go deep i&to

he earth. During" recent years, there has been a growing cdnceH^n among the American 

  ublic *as to the place of "religion in the public schools. * ~\ ' -fc
 

tbe*J950's to The in'teresoin religion in the*schools and \ommuni t iesjjh? f ted in 
pubHc. During, this period there were yarious reports "on' how eet the demands, of the 

to*meet the$e deraands of instruct ion .in the moral and spiritual Values. The Educa­


Commission, a. N.E.A./A-A.S- .A- Commission<i studied the problem a'nd ' tional Policies 
ubmi ttedy the 1951.-.repor-t-JIMorals and Values in the* Publ i« School s." . This, report^ , 

ncouraged the public scho\Ts to teach moral and spiritual values. It suggested 


that the public classroom teachers, Tnvteaching the moral and spiritual Values, 

church and- v 
hould not", violate freedom of religion or the policy of* separation of 

state. This new concept-of teaching about'the aims of moral.and spiritual values- . 

as enthusiastically received by the educator^ and the public. . 

Whether they will admit it or not, the public schobls are doing something,in 

importance 
religion. In recent years'there has been an i-ncreasing awareness of the 

f religion in the public school curriculum. This has been especially .true "following-
report on Religionthe 1963, United Staties Supreme Court decree and the 1964, A.A.S.A. 

the academic study of rel igion« in the public 
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n "the Public Schools which encouraged 
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schoo Is. ' t. - i 

The primary purpose of academic instruction in religion in the public schools 


is to rnform children about 'religion rather than to indoctrinate them. There are^no ," 


1'egal barriers pertaining to the study of religion when presented objectively in an" -~j 


academic 'study as part of a secular pi^ogram of .education; there is only legislation ' < ;" 


restrict wig certain practices of religion in the public srfrools. Jhe/-(?our't has set-tied 


the" debate about what can and cannqt be "done; -the ma^or ^question facing the schools, 


is whether they desire to design and implement religion.in their cur'ricylums(.
 

Hew may academic religion'b'e fused into the school curriculum without violating 


the rights of .individuals? The function of the s'chool js tp educate about all reli- | 


gions, not to converfto any one religion. The schools 1 approach to academic ~is*««^ 


must Se one Of ifistnuction, not indoctr-ination- , *. ' '

'/ -»- /«-.*-


_ « , . >». .-.­
.^The united States Supreme Courfi (Ab ington vs. Schempp,-196*3) has indicate 


^jtatnly'may be said the Bible is worthy of study for literary and historic qi
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Just-ice Torn d^u^k, 'AO wrotp the ma jor i ty opin :or:, actually urged' such studies, thds l 

creating a new"-d »sc i p 1-i ne. It appeared to Clark that "one's educatioVis not complete" -

withc.jt a s'tudy of'cornparat fve religion or the.history of religion and 'its^ relation- . 

ship to the advancement of civilisation." The courts have cjivsn public schools the , ,. 

invitatron to teach the BobJe or^ligion in a facLjal, objective, end academic way.
 

i ' 	 ' v . - - c,-

- This invitation was specifically poFnted out, when the Court in.dixated "that? the
 

establishment clause does not forbid teaching about -rel igion or^ study of the Bible * 

in public schools." This special invitation £o the schoo.l v^as-^als^b' revealed in
 
Eppersdn vs. Arkansas '(1963), which allowed t.ie schools to teach the theory of eVolu- ~. 

tion asJwell as other, theories, such as academic reTigion. > ' .
 

: . -. Even Madalyn Murray OIHarr, founder of the American Atheist* Church, belreves
 
that religious theories should be taught in the public schools starting at the fifth 

grade. Sh'S believes that history of religion, a .literature of* religion, comparative * 

religion, psycopathblogy of. rel igion', -and religious personalities should be taught.
 

When a child asks, "Wiiat is America?'*' any teacher can direct fii"1 to sytudy the 

United States- Constitution as* "nt is written and as it has been interpreted and lived. 


- , If a pupil asks, "What is religion.?" whil$ in school, would-the answer to the question 

» dare be given in somewhat bhe same fashion? Yes. The schools have a responsibility^ ' 


- to teach religion. But there .isia difference betwee/i true religion" and "academic
 
religion.' 1, Academ-ic religion, whj \e not the whole of- rel igion, is that part in which 


. "T^tKe schools, may participate. '. .
 

* * 	 * \
 

^ ' Religion {fay be'defined in various ways. One-definition calls it thje relation­

ship of mankind to-the supernatural bj^ing called God. -By another definition religion, 

.is the loyal^y of man-to his ultimat> moral values, to the convictions that control 


;-. ' 	 NisNJconduct. The Supreme Court? of the United States has accepted the latter defini-

tion/fn cases dealing with'tax exemptions, entitlement to public office, and conscien-

tio/JS objectors- to compulsory''jni 1 i ta.ry- service. f '
 

It i*s 'general 1yv acknowledge§ Vhat^every thing a man does or thinks presupposes ' >. 

\. .xcertai.f) values. .When a man acts," he fs merely betraying his innermost convictions 

, ' -'as tcfwhat.-is ultimately of importance'to him. .Granted that this is so, must the 

° '., fceache%> keep al 1.-hi's .opin'Ions1 to ̂ hirusel f?* I'ndeed, he cannot do so e>ten if he-wanted 

V to. Teaching .exposes one's value sys'tem, and whether or not the teacher is a s-trong 


jindi.Vidu^l., that value system wi l.F bear fruit (for better or for worse) in the lives 

his students. . ." - . '
 

% The te^^cher in \ public schoo.l must be as objective as possible.'' Objectivity " 

/means not. on\» hirt taking any particular side or merely "expressing one's own opinvpn,. 

r but ratheX#*jj^ring all. sid'es of an issye. .0\ject ivi ty-means, taking a middle jgrounM 

In the sense that one* is able, to point oiit'unjust criticism on either side. The 

emphasis should be on objectivity of instruction ar»d elimination of-all cul'tic 

practices... The teacher may*expose his pupils tb but not impose instruction -in ""rel tg- ' 

ion oft thejn. The children may'stu^y what is- pr^actices--but they may not practice | 

wha't is studied. This means that a pup i 1 'can,, study .about the various religions, but .|| 

to practice his'own religion he must go' to his own place of worship.
 

* 	 ~" ' v * 

» -	 4 


' Religion is not to be '.'bootlegged" i-rtto t;he school under the guise of studying 
about academic*religion in the classroom. The teacher must demonstrate certain quali 
ficatibns. -The most important of these: is'tlfe ability to understand his "own »ass'un 
tio»»s ,and' to refrain f.ronv insisting that ^M hJs, pupils accept them.; the teacher 
mAlnfAtn are ato<xsphe£g_freg f rqnv ^ppHes^ir>n and from negative overtones concetnint 

http:withc.jt
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   ' 
 . ° "   '-.'-.-.
t ~
 - . 
     «
 

ianyofte's belief. A "teacher shou-ld neve*r permi t .tiimsel f " to be drawn -into a. debate on 

a doctrinal point <'.Vi th   an individual student;.^ » '*'.''
 

There may be a general assumption tha* methods of instruction, whatever they*may 

be> are-on.ly as good as the teachers us. ing them. Crucial to any teacher's success 

is his" trailing , experience, fami.l iar i ty «wi th the materia.1 that he is gping'to teach,-
   
agra above all1 , his understanding of and empathy with chHdrerr. * -

    '' . "   ',/* - ' " 

- Since" religion is of vital interest to ma^y people, those who study it.may encounte
misunderstanding frocff time to time."*"' The teather should -realize .that he may be .misunder­
stood by the pu^il and misquoted to the parent who, -in turn, may reacjL negatively on , 

the bas^is of-hearsay evidence* However, the teacher must be-encou.raged to give'the 

study'about academic religion a propeV consideration in the presentation of his lessons.
The t/eacher's main, emphasis shou.ld be factual instruction and-object ivi ty in instruction
in a^ademix religion. -'" *._ "
 

> There are -some negative factors that should be avoided in .the.curriculum; for 
'example, defining one religion in terms of 'another,-or treating the religions" of the* 

world as if they were churches in the Christian sense. The curricul.um should not.in, -

any way indicate that members of any-.rel igion are«any more or less sincere than the 
 
members x of any other. . " . ;   '
 

*   ' * .

The followin-g topics ane speci.fic ways of .bringing academic religion into a " v
 

secular curriculum.^ i \ f . . * .' 
 ' \ .   » 
   
( * 
 a' .
 

' 

" 

r 




 

 


.. 


*


1. To expose children to an understanding of how religion and civilization.
 
advanced. 
 ,'
" '--f
 

2. To expose chifdren to the-Bible as-a literary classic. . . '
 

3- To expose pupils'to our national symbol, 'the flag, afld' to the constitution - .
 
that includes religious dimensions. - . ­' ' .
 

b. x To expose pupils to Bible stories or information about Bible lands in 

1 i.tera'ture, geography, and history. . - ­

-~^o--expose children to the legends in religion. . " |

? , 
 . . -.' .':!
t ' + 'M
 

6. To expose pupil's to various r.clig'ious movements in. our present and past 

'ul tures. - " < f . c
 

7-. To expose children to comparative .rej igions and religiou% h4story in-various 

countries and ^societies. ^ . ' 
 . 


8'. To expose children to the Bible and^ to religious' institutions in order to 

develop them for life in a society where peop'he of vari9us Yaiths must learn to live 

together. , " v
 

\ j - ^ . ' *
 
9- To expose children to the Bible arxKto variou« .rel igions so tha't they" nray^


determine, their own -personal, philosophies, values, and relationships to the various'­
institutions of life-. - % V ' ; . i
' 


.1 ' / . _ fs^t'S
 
Any educatd* may approacn. the study of religion in mie of three ways?. 'spec?a||||||j 


cours.es, units within .courses, »and enrichment. The foHawing-methods are to "be us
 
a/^'sprinqboard"" approach for-the instructjoh of academic Tel igion.
.' '' '. "'. . " ' _' ' ' -' . .' v.'
 

http:cours.es
http:curricul.um
http:are-on.ly
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Special Courses-<
 

t Biblical Literature, A- survey-of the 0!.d and New ̂ Testaments emphasizing literary 
types,and content^. There, is a great^dea^ q-f difference between studying 'the Bible
 
and^eadin^ it for devot ional . purposes.   V   " - » . ';.
' V "' "'" ' .-> . ' ."* " * '. '' 
  

t . -Biblical Hisfory. Survey of the'historical literature of the did and New Testa-".
ments emphasizing the place of'Israel", .Jesus, arid ^the early dhur;ch. in world history. "
 

Hi'sjtory of ReHgions. A s£udy traci-ng th^ origrn, development, and 'present 
influence of one of more of the representative religions..'/ - .'  

.- ' .. / _ ; '. - 'V- . ; 4 ' - - _ _ ' ' < 

- ' 

s | 

y£ .'

' 

 


. ' j 

Complrative Religions. A study comparing the major,-bel 5,efs and values of two,6r 
more rel Ig.ions. - * . " '" » * ** ' * 

., . a , _ / - ' . , - . ' 4 . ^. 
Ethics. A study of various value systems and .their retet ions'hip to conduct.- f


' '"/' T *' - - - ' ' * -' *
 
Unit.s V/?th?n Course's / < ^ - . '*«
 

v ^ Literature.. Study selected Bibl ical Htef-ature.; Character stddies of. jcrigious \ .
 
' - personal i ties. . " .' }' .

' - - . ', >"" ' ' ^-" ­

' -
Study specific books as r-epresentat Ive / ^
literature. (Esther - short story. Psalms 

_x poptrv). - ' ' . ' ' ­

~ ** . ' ' ' \ - - ' " ' . ' . .
 
; History. Study the'r'eUg ious mot i vat I on" of major historical events. (Crusades,
 

. VReformatIon, founding of America)./ ' . "- ;


 * S^udy the influences of reHgion on personalities and^on government documents.
 

. .Study-xhe-rBIbl ical roots of* AmericaVi ideals (liberty,, value of individual, private 

ownership). - - ' ' , -. . " '
 

i - * . 
 ^
 

Correlate events of secular and Biblical histpry. ' '»
 

Speech. Study speeches of Biblical perspnalities; Study Biblical- allusions in 

contemporary speeches. 


Art. Study select Bibl ical, passages as they have' affected paintrng (medieval" , »;
 
art). '.- ' ' . . ' .' ' (
 

" . . ' ' ' " .'.. * ; !
 
Study the-religious commitments that have influenced the work of particulan artists.^
 

Mu's.ic. Study represeatative religious compos'i tions. s ' .'.'.% 


Study the influence of select Biblical passages "upon great mus'ic..
 

Using thre Bible as a'resource book and. neferr-ing to religion (religious person--­
al i ties, movements, litera'ture, and themes) when germane to the subject will enrich'
 
the curriculum with the re-V^gious dimension. .-/"". v
 

< « ' ' - j , * ' . -ifj?

,: - Supple/nentary Reading. Biographies of religious jeaders an^ modern misstonary^;||i 

£^ adventures are excellent subie<r s .fo^.book^refjor'ts." "Rhe religious influence on 
"laspects of our history and/fiterature "raakes .excellent -theme topics..'..,.''.'"'' - * » - * " jf * .*-

- tr- " . ' ' o ' ' ';-'*« . 5, .;* - .-.. : ,»., ...: ..,^;sfc^8 
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. . '." 

Records. r Ava iTable "records include children's Bible stories, professional; i*ea"d- ­

ings Q'fQ'f famousfamous 6i6i blbl icaica 11   passages., Biblical plays,* and rel ig iously. or iented .rfius ic -

sp i r-i tu,a I s to to C'l ass ics .
 

Displays. \ Model s rusab'-e for displays .and exhji bi t*^. include Michelangelo 's .David r * 
Solomon's templ'e, aVd/the Gutenberg press, which produefeStthe first printed book .(the 

. * ^
 

Stamps. Hobby day wi H bring out countless stamps With religious and Biblical 5 

significance from v i rtuatl y ^every nation in the world^ "rocj.uding the ifni t^d »States. " '
 

. - ^ . 
Show and Tell. A pgpular item, on1' -the "Show andTpll" tabl% e in'the'lower gVades 

-is the modern stereoscopi'c viewer. Among the~,many 'dTscs avd liable %re several about 
the Holy Land and the B'iblical narratives. ~>   "' ' .' , " . '

   »    -' .- ':" .". * 
, * * 

Short Stories.' In.wrifing short stories' the child may u^e the Bible rather than 
try to invents new'plot for a story or -playV-rT-fje pupils'may change, the sett-ing' and 
deveop a nev-v story. ^ . ,     V.,.. . \Jt   '"*   ­

r 
What .are some of the major reasons why th^"pub lie schools do not provide instruc­


tion in -academic religion or the study about-rel igion? Too many people in our society ..;. 

have curse.d the darkness rather than light a candle and discover the truth. There 

have bee:, nany people, including educates, who believe that the -courts have Kicked 

religion out of -the front door of the school and tet communism'in the Back door.- ' * 

This .is contrary to the facts.   In 1962 and 1963 the/Urti'ted States' Supreme Court iCtuaUy 
urged "teaching abou.t» refigion .or >a study-of the Bible* ?n%>ublic schools." "v


 Since/many school trustees do not feel the need .for any board policies or'regu­

lations pertaining to religion in the curriculum, this- may*"*ind ica te an indifferent ' 
   
and" apathetic attitude toward thi's vital subject. The. American 'Association of School 

Admi n i stratdrVCommiss ion on Religion 

  
in the Public ScHoo'ls 

 
recommended that all school
 

  "^ . -


boards establish a "desirable policy in the school . . . to deal directly and objectively 
with rel ig ion^ whenever and wherever it is intrinsic to learnings-experience in'various 

fields of study and to seek out appropriate^ ways 'to te'ach what has been called 'the 

reciprocal culture. 1 " This study also re'veals that '.'a curriculum that ignored religion 

woJld i tsel f-have serious religious iVpl ications .' . 11 .would-s^eem to proclaim-that0 _ ' .' 

religion has not been as real in mew's lives'as heafth o.r poli'tics or economics. By \* 

omission it would appear to deny that religioji has'beer, and l i.s.'important in man's <r 








hi'story -.a denial of the obvious." ' .''"'-" - ^~ .:.... ' '
 

Generally school administrators in" the United States may be reluctant to initiate « 

or support the. study of -religion in the school >curr'culum. Administrators may be too 

timid to present this subject (academic - rel rgion) to thei r-'school boards because of 

the nature of the subject. Each adm i n i s t ra toLjnds t know "how his community feel's about/ 

this subject. Any administrator cannot be too^far ahead" of the peop-le's wishes or J 

too far .behind, since his job may be at stake. If the school trustees and administr,4torsl 

do not support the study of religion^ it ma,y have an *inf iQrence on the teachers. The 

teacher's may be hesitant^ about becom?ng*involy^l in the topic of religion without, 

this administrative support. , { ^ . ; .. .- .
 

. 'Before "there, can be .any changes in la c.urricu'lum, the rQ,le of the» teacher must \ 

be taken into'consideration. The teacher's role and1 responsibility may be one of ' ttie,;C|S 

v.ital elements in peaching about reHgion. ' ' . v : ?"
 



  
  

  
  

  
        

  

One of the last majorior reasons -for not prpvidlng for the. study about rel ig'rt 

3, crowded 'cur r tcul urn. In Rel-igjon in the Public Schools jthe American Association of 

School Administrators reveale'd that "a -curr iculum "which ignored rel igion would I *--~"1J 

'have serious implications." There are many courses^ in the curriculum already
 u?'
peting for ,the child's Some educators would say we have our hands full wi

the w '
 B's" - beans, busing, and ball games. 

Any"admi:-:;strator may approach the study of-religion in one of-'ttiese three.ways*: " | 
- .(I) avoid the subject entireJy, (2) try to ci rcumvent the Court's -rul ings by t-nvolying"-" | 

the. c44t?c practice in the curriculum, and (3) : be knowledgeable, a'bout. wh'at can'and'. , | 
' cannot.be done with the study'about religion. Many teachers aTi'd, admijii's-trators-raay .not f| 

*be aware, of the-rece'nt -movements in.this vital subject, yet Justice Brennan .in a r$6£ _f 
Sliprene Court ruling stated "to'what extent at what pdfnts' in the curriculum re4 Ig'foiis -"1 
mater ia") s ^should be cited, are .matter's which the £oui*ts o'oght *tp eh tryst t very lar^el^r -3 
to* the experienced officials who superintend our Nation's public school's. They are .- *- s| 
experts in such matters and we are not." Pubjic. school "administrators have np .excuse 1 

. for- not bringing academic, rel igi.6n into the curriculum. Which way »i 11-,they move'? . -,* || 
. 	 * . "' ' ." ' " ' :»1
 

!' »»-' - i. 	 . - - ' -&
 . 	 .: '' .'. V' .- ,--- : 


-1 Abington SchooJ District v. Schempp, 37*» U. S. 225 (^963). 	 ,

 . : " - A ' ' - ' V. .'. .]' *
 

2 Epperson v. Arkansas; >93 U. S. 97 0968"), . <..' . ' . . v ..
 
" - l j' . - ° . . '
 3 	Fi r ing ̂ ine, produced an/1 directed by Wattern Steibel,. transcript of pft'ognam


 recorded at WYES-TV,.New Or-leans, PBS'.on J(une 9, 1971 (Columbia, S. C.: Southern 

Education Communications Associajtron, ' (1971), P- 6. _ .j : 


A 	J.^B. Morris, "The Instructional- Status ofV\cademic Religfon in Large City Publi«c.
 
High Schools i-n the United States!!, (unpublished Ed.D. dissertation, BayloK. Unlver­- . .;- _... . - - ] :^ 	 -.:.....-., - .«
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