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- Serious drawbacks can be cited for almost every form
‘of student performance e?alugtlon. The typlcal A-B-C-D -report seldon
tells anything really meaningfulj; the argumen+s gnlnst this systen
-, are many—-unlees you have stralght A offspring. Written comments or
: reports are good if they tells, in a meaningful way; at the student
is accgmplrshlng in school. But( feachers often lapse in Q\cllches or
vague generalrzzérous, and the comments often reflect a teacher!;
personal reacti to the child, rather than a report of cade\lc .
progress. .The parent—teacher conference is valuable if {it'is well
planned and conducted, Znd if sufficient time is allowed for the
conference. One other point--all conferences should include the
. student as well as the parent, and teacher. If a child is to grow ‘.
) soc1ally, emotionally, and i tellectually, he or she must part1C1pate
in the evaluation of the;protess. During the last two years, our
"district has been moving t%ward an individualized curricular program.
To .nake our reporting procedure 'more effectlve,/ue nuist add to our
. trait checklist, with conmments, a summarization®of the basic skills
_attained by each child. This tells the parent just what specific
skills.the child -has vaulred as a reswlt of his school work.
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EFFECTIVE: STUDENT GRAD@NG.AND PROGRESS REPORTTNG

e

-

e .
beginning to wonder if ‘there is an effective way td grade students
r . - ' hd N N -
and report their progress to parents in, a meaningful -way. .

o

The longer I am ip this business, the more I become concerned s .o

about some ,of the methods we use. And, the more I view reactions '

.

"to change, the more convinced I become that we will'mever .find a

totally effectlve or .acceptable tool for reporting pupil progress.

That belng true, maybe we should adJourn and go out31de t- soak

a -

up the sunshine. /ez
N Like~ so muéh.%f what we do in education, reporting of pupil
p;ogress”sééms‘to have to ba con.zcversial. Seldom can Qé get
agreement on what is anbfopriate;'désirable‘and/or acneptabie.
Séve?éi examples cnmé to mind which support this idea: (
- geyerél'years ago, in a distr¥ct where I was employed, we

®

wergfﬁndeffaking a review of our rennrttng-procedure. Our
superintennent sené some materials to our school noé;d members
to get theiroreactions and sugggstiqns°

_After é rather lengthy discussion: there was étill no’ consensus
among the 7 board mnmbers&gs to . what approach would seem appropriate
to them. One felt that the standard A, B, C, D approach was fine
and that through it, he knew exactLy where his child stood.
Another felt that a checkllct of behavior traits and SklllS acquxred
was accurate enough to tell'what his child was accompllshlng. A |

r

third felt thQF a %onfefénce with the teacher was essentialj in

3

»
4 . -k »

The 'title of the,clinic frightens me a bit because I am . -
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fact .the only effect1Ve way for hlm to know the- full story of

What his child was accompllshlng in school

The most vocal and stubborn response came from the school

¥

board pre31dent, ﬁho held that all papers were to be graded and

averaged for a report to the parent. A{grade%of 83.2 was, to -

AY

hlm, Ehe only reasonable and accurate report of his child's progress.
After all, that is what he experiénced as. a Chlld and if it was
good enough for hlm it was good enough for hlS chlldren. So it
is w1th so many people~ they are most comfortable’ with that which -

« ¢

they have experlenced

-

.- Parents (and board members) are not the only ones who_are

dissatisfied with reporting practices. " Teachers are also in on

the game. “One day in October, several years ago, a bright, young,
beg1nnlno 4th orade teacher came \to me and said, "Bob, we've got_'

to do something about our report cards. They just don't do justice

to the klds\nor do/they allow us an opportunlty to convey “to parents
A

all that we should " VWhat she did not know, but soon learned, was

-

that a commlttee of teachers and admlnlstrators had spent most of

the iast school year devising the report card she had just written

L

off as\useless. - R - ..

o~

~ That's not .all anc%pnt history. This year we initiated a néw

program in our district. At a meeting in early January, a parent
O | . « ]

: asked'why our program was so devoid of real meaning. "Why," she

askedL "couldn t she get a comparison of her child's performance

in re1at10n~to others in his class?" We explained that the program
was new this year and, if she would only be patient and'allow us -
tb go through the full reporting cycle for the year, she would

. | s . -4‘» £
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Aprobably?find out what she wanted to know.‘ ,

.

With must educators, I've gotten to the p01nt where I view' -
—the tradltlonal A-B-C-D report card as inappropriate. Yet, there
appears to be a reverse sw1ng of pub’lc opinion back to a longing

for such reports., As educators, we must take the lead in 1nformrng

4

parents about vhat is going on,ln scbool and- in evaluating their-”

&

S

children's reaction to the school experience. I think the tern we
- b ~ . ~ a .

have béen using is accountability. ) .
s r - . " ‘
One of the most difficult assignments a teacher faces is the
> > . . z s
"evaluation of students' performance. - Serious drawbacks can be

-

cited for almost every form that the evaluation process takes.
-The controversy ‘over grading practices is an old one. .I am sure .
many of yon_are familiar with the beok,,"wadja Get?" by Kirschenbaum,
. ‘Napier and Simon.l In it, the authors tracé the.eircuitous history
| . of grading praetiees.in American seh65fs;

The typlcal A-3-G-D re;ort program is unfair because it seldom
tells anyone anything- really meanlngfL1 about what is going on in
the school. One teacher s A is the rext teacher s B (or C). One
- grade reflects academic proficiercy in light of some standard
. (often arbitrarily derived), while another invelves a recognltlon
' of effort as well as achievement. The arguments against this system

are many-~unless you hap en to have sired a stralght A Offapflng,
. then the systeﬁjis great.
Written comments cr reports are good if they tell in a e

/7
meaningful way, what the student is accompllshlng in schoel. (fBut, '

with the seemingly ever increasing load of paperwork, teachers often

. lapse into hackneyed cliches or vague generalizations such as,

- . - 3
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‘their child's progress in school. More often, the comments reflect
_ . PEOgrLe : I v =

———that it is extremely effective and it eeps all participants honest.

v
-

i needs improvement" or 'not working up

excellent," "fine worker," 'r

to ﬁctqptial." Such reports tell the parents precious 1itEle¢abouﬁ -

a teacher's personal reaction, to the thild, rather thah a report of

" academic progress. . ‘
- ) . .2 . - '

The parent-teacher conference is valuable if it is well planned

]
L)

L}
]

- [) . ) o LA, ’ . - °
- and conducted, and if there is sufficient time allowed for the

conference. - 20 nlnutes 1s adequaLe~-if well planned--but not 1: th

steacher must conduct 18 to 25 conference: during one day.

4

The technlque of good parent teacher conferences is not learned

<

in one in-gexvice _session, yet too often we schedule .teachers 1nto

§!
the process with very little, if any, specific training. ;

One other point about pareut-teacher coafer:ices. Don t forget

N 4 . ‘ ers ;
the most important participant. We encourage all conferences to |

t
i

a

include the student as well as the parent and teacher. We find ' '

-

Why shouldn't students hear, and have an opportunity to add I
to, the discussion of their academic growth? Too often in my

i
experienge I have seen teachers or parents take only a comment or x ,
rather insignifficant portion of a conference and inflate. 1t, far

-t

out of proportion to its real meaning, after a conference is -over. ~

If a child is to grow socially, emotionally and intellectually, he . 1
- . ;
i

or 'she must-be a vital participant in the evaluation of the ‘process.
No matter what procedure you employ, someone will be dis- g
: ) ‘

satisfied.

In our dletrlct we have recently moved away from a graded

i

report card which had an addrtlonal’prov131on for evaluating effort,

-’ e )




to a checklist of personal, social and academic characteristics

and/or traits._ Basically, students are evaluated on each‘trait‘

as "satisfactory' or ''needs 1mprovement.e In. the junior high school;

"superior" has been added to allow -s0me fhther differentiation..

These progress reports are made qLarterly with a provision made

_for written comments to be added az a supprément to the trait

checklist. Two of these four’repcrts are-given to parents durirg

.
&

a parent“teacher-student conference. Basically, the procedure is, -

an eclectlc cne, hoping to utilize the best.aspec s of a Varlety

A

of approaches. Wa still have one step to go0; one section to add~

N During the past two years we have“beeﬁ mov1ng toward an
ind1v1duallzed curr;cular prograﬁl To date, our bas1c programs

in reading, language arts and mathematlcs have beed 1nd1v1duallzed
-In each aubJGCc area our teachers have identified and sequenced
-bas1c skills to be attalned by students. ., Learning packets have
beeﬁ developed to aid in the teachlﬁg of each of the basic skills’

in a variety of approaches and at varying levels. We belleve this

program is essentlal if we recognize that all chdldren do not learn

P

at the same rate, all children do not ’earn w1th equal ‘ease, and
‘ ////'all children do not learn with equal understandlr»g°
: "7 In the deveLopment of this prog*am, we were ,aided by Dr. Roger

-, B« Worner,2 who prov1ded the ‘model. for our~1nd1v1duallzed program.

. To make our reportlng procedure more effectlve, we must add one

' . step which ‘has been mandabed by our currLCular approach Such a

]

reportlng procedure was 1naugu*ated in *be KanaWha County, West ‘

Virginia, Schools this year. In addition to our trait checklist,

with commerts, we must provide a summarization of the basic skills
s ¥ 1

-~
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attained by each cbild. )

‘ Far better than A, B, C or a "works up to capacity" comment,

- this report provides a visual record of the skills acquired over
é periad of a quarter or a schooityeaf. This tells the parent,
iq very specific fofﬁ,'just what skills the child has acquired

as a result of his school wo;k. . '

K

-Is this the ideal report form? I doubt it. There must be,”
and will be, many modifécations made over time.

Is. it an effective form? _You bet§ It gives theeteathérs
an opportunity to detail for parents the specific ékil’s acquired\
dﬁting the reporting period. This is a device to spec1f student
and teacher successes. ThlS is real accountablllty. Not only w1ll
the parent know about what Susie or Johnny has learned, he may also

LEgLL LU Lecuguise tile variery aund complexity of skills that teéachers

are té&ing to help children learn. - ~

~ . \

lKirschénbéum, H.; Simon, S.; Napier, R. Wad ja .Get? ‘New Yorky
Hart Publishing Co., Inc., 1971 ‘ 5

*

v

2Worner, Roger B. Designing Curriculum for Educational Accountability.

New York: Random House, Inc., 1973 :
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