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ABSTRACT

This program, included in "Effective Reading
Programs-..," serves approximately 800 four-year-old children
enrolled at 26 public schools. The progras was begun in 1965, and in
1971 major revisions weire made in it. Children attend prekimndergarten
classes for two and one half hours a day, five days a +#eek. Specific
written objectives for cognitive, social, emotional, and psychomotor
developament are the foundation for instruction, with emphasis on
cugnitive skills. Broad program goals are developament of skills in
discrimination, spatial relationship concepts, skills in sequence,
and skills in classification. A diagnostic checklist is used to
assess each child's entry level and needs, providing continuous
feedback on the student's progress. Teaching methods and materials
vary, but all teachers use criterion tasks, an activities reference,
and a resource file, all locally developed. Underlying all
instruction are identification of objectives, diagnosis,
documentation, and teaching to meet individual needs. Parents are
encouraged to carry out specific activities at home with their
children to facilitate learning. (TO)




\)////\’\>.\:‘/)/,'//((}J|\ ’ Y,

ED106841

Primary
Language
l)evelopment

\ rt fro
the De | rin l IS; l I’r
Desclopment. ( imba | hlic \l l
Q cServing ( | | fren to | . for tomorrow.”

ERIC
o 2



.

Ne ~
The Signs of Need
Many cdnldien wath cducational needs ack
comfudonce mthon abnhrcstocope with school
tasks Othors may foasi at o slower rate than
thou dassimates Sl othors may have an
undarecaad phiysrcad problom such as poo
aveslitorahcarmaloss Mot hios fuctons
alfect dnddren’s progress moschoal Whan o
hild Qhow e disuitorost m lassroon acnivites,
't CAptess s adoas o makos msapthicoom
gt readmg and wiimg he Coarly ncads
wlditonad hddp mothe <kalls of conmunication
Pronan Lanzoade DOvGopont s dosizned 1o
proande clucationaloxvpononc s windhnwolihddp
him oncrcome s loarmme dittioadnges

PLD: Help for Children
Who Nced it Most

¢ heion whe are rccommendad B Classronm
toachiors as dev g scntons dcarnmg pnobloms
CCle v cobstdoration for Primany Lansuno
Drovciopmons Cas=c= The sl sciconon of
e asdet e o] A tostro=aits T
dovdopniont toa s sonvc diblion swhoso o
wcrres andrcate the sroatost acad m lanonnac
~ivl =~ Dochcdeomeho wdhnadial anicnten
fom=thic thy mmmbor of Chindran oo tcachian s
e focappeontmatdv A3 Clnddicon wha
iy lovdks Knedoraar ool Giradk
Theoo annend 1D Classos dariy Lo bosia
prostaiocontunniy fromihe carthosimnoducnon
oschena the Telo D Prchmdorzantan now

Cpni s as acoinjenont of 'nman Lanana s
Drovalopmant

Built-in Diagnosis,
I'rcatment and Evaluation

The ~tccoss ofany proctant dopends upon s
abrhirs toproy ed ton the mdnednalnecds af the
Cinbdrcn at scnves Thao mnst bo awa 1o
daznose mdivudnal probloms and pronads
~pvcthoadls dosidned lcannng opportianties
Phon the oanors progioss mmst be evaliated
Ccontmunotsi

@ PLD andcbook, Plan for Individualized

FRIC roving m Primary Langnage Development.

C2

4

niceporales the procran nh]\ CHIVOS, SHduosTons
tor <kl Lot opportnnaes and o h=t ol
rlatod g tials Tosascd mcotsnmc o warh

the teachiorchoch ists, wlind i span the raneec off
Tanonase <hitls oo vl Pro kimdorzantan

Kot zarton thion b Lavdd Thioe A saes of
ek wivant bctore and after leamnz

appr atnnies, pa-pomi the speatic ne cds and
procicss of indmadoal childion

Interest and Challenge:
'he Crux in learning

e Pronany Landgonadge Drovcdopmant e
o=t dnbdron’s digminy aned then alnliny 1
stow acadonncally and socially The leammg
actinittes are weated to chddien’ s Tovdds of
roadimessand ac e vemont and <tinmdare the s
ofrclatcd <kalls Thevanay ol opporinmitics m
e sindcbook pormnts a Choree for individual
alienge The same <kl may e pracnicad m
nam activines so that o ransters naturadly i
1= apphoation tocadung and winmgg

The leamm center approach lends nsclt
activinesdosugred to hddpindivuloals Acmam
s thrce centers may beoperatmg m the Landinas
devdlopmentioom winle the reacher workswath
onc Jnd Center acthivnes ate usually an
omtgrowtlt of saall ouap o mdividuadizad
mstiection They may conast of sumple

m acnials propared for the apphication of newd-
tcamcd <Kalls O the other Tand, amay e tha
the Childion are lcammg shalls mdependently
Hiongh the nse of tape recordas, projectons
aned other teadnng aids 4 accordance waith
acivaties presented inthe gadebook on
41\'\\]4-p\'ll by thie 1cache




Reaching the Goal in
I'LD

|

|

e rospen=thiny and (ntead

Casttane Dovdlopmont cmpliesizes

=~ ‘\:i_ih- RIS LD IRTRNG .\|l\'h
e = e Wt fonaaly cadent
v bas e toadicd swhicn the cnldd
Co Sirsceanmne atton shailis to permm
Cote ket oo abwert the waonld m
s threar h e proccossos of
et obeorvy scadiig and
~doed a appy mement whon o
< e B Bes Clescd dhe leamang

b o s o s rcantar lassiates

Do dication. Involvement,
Support: Solution to
I ducational Progress
~ C b Pamany Lang s Desdopairem

‘hete=mit o tcecho <" willmamess o
icam ] Boconie mvelvad am program

!

et I sonocd e prowade tine
~mconral wtndy s rescarelr and the
Corefnes matcnnals fon PLTY Clnddeen
\ Coesine comtnbme hideas whichare
W proceam gdoook Gradclovd
monticos tepresent abe reachmg
- ©oadtcc et o e matarads and
<o Daven ddtortis made to provide
Spportinitics whiclwall cappleomon:
. canhar lasstoonm actinatics
; < conts i PLiNS onc of sapport and
cnt Colpmbits parents have reacted
cnncl the wenk of the Parent
) Cennet patont contdimnators ad
st visTES B patonts cnconage
oot s chent by cintldrcn and e has
. docah protsoll cades 1~ actotlicy
. drcpewat To commnniate Shongh
) the hoy e nndastandimg, t
[EUERRELHEINY
i otton on oy Tide 1o DI progran
Q crrriont of Speaial Program
EMC o 225.2720

1




L llll'l'

Sangn:

Wo boar Loiitae, cunt

L RS TN

Loeemaite !:\ LAt

. .
.o PR R |

[T P LRI

Tltl

Assistasce

-nl\' F\'d\'l’d'
Edncatiom Adt”

of m cotmg

Q "oignage disadvantages

ERIC

Ry

~ias o AL Tl 1t

Yern atlitn

fea st

Tl el et o the Boonan,

vomastitnes oo s

: . 5. LS P
M . PETOR TR 5 MY
. .
Lot otiae deamottage sl
- . Tae
HEEN gt shdd
.. . e
< a R A
- - - CREERY i
L P PSR LAEE F IR
-~ ERELSE PO U R S - ="y
. H i, : H
i [ VO ) donde
Fooal ae T . 1 T ematt
| AEEERICL AR SRS TP SISO § N ORRL P IR

LEFTI TS

it and

l.anvuwk is the l\u'

L taese ;ai--:!u:!ll\

RTIOMEN ;’._ ‘\\

Ll aiemned us

wiite 1

JERSRRPTTORN § F1 53 IORT NN

.

FEERTT IS TR PO T

. A Source of

“Elementany and Sccondary
challenges school systems
throughont the comtry to provide better wans
Chiddren's educatiomal pecds The
Primary Langnage Developient Program (PLD)
quabifics for FSEX Tule T fonds it operates

s elementan schools where the greatestmmmber
ui chaldren inced assistance m overcoming

. H i . L .«
s wmeeqiinds .4!" LI LA LU hvana

Wo onaon e svniaide o oapross san e zhies

RN HITHEES

|\ U PROFPRRVE TP

H

Doaste ed Lottt

their

PAFulToxt Provided by ERIC

Department of Special Program Desclopment
Division of Instruction
Columhbus Public Schools
John Filis, Superiatendent

cauim
PUBLI

Printed with ESEA Title | Funds




—4
=
oo
Ne
S
—
= |
-

PROCRAM RATIONALE: BASIS FOR PROGRAM GOALS

Rationale

The instructional model is based upon
the assumption that adequate reading be-
haviors are linked unconditionally with
initial and increasingly more sophisticated
skills in language development,

Language is acquired first through the
ear, becomes verbal through representational
thought and sound production, and visual
through the recognition of symbols which
represenc units of thought and speech. The
language skills are inseparable,

Interveution techniques in the audi-
tory, tactile, verbal and visual develop-
ment of the language skills should be applied
simultaneously. The levels at which these
skills will develsp should overlap to pro-
vide for individual difference-,

BROAD GOALS: BASIS FOR PROGRAM OBJECTIVES

The position that language skills are
inseparable precludes the isolation of aud-
itory, tactile, verbal and visual applica-
tion i{n learning activities. Four major
categories, as follow, s;nthesize the per-
ceptual skills and provide a basis for broad
program goals:

1. The Development of Skills in Discrimi-
nation

a. The learner will be able to discrim-
inate gross to finer sounds, objects,
pictures, letters, words, ideas, mean-
ings and verbal and printed messages.

2, The Development of Spatial Relationship
Concepts
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a. The learner will be able to posi-
tion sounds, objects, symbols, let-
ters, vords, meanings and sentences
in relation to other sounds, objects,
symbols, letters, words, meanings
and sentences,

3. The Development of Skills in Sequence

a. The learner will be able to sequence
the order of the procedures, math-
ematical values, ideas, meanings,
and envirommental events represent-
ed by sounds, objects, pictures,
letters, numerals and words.

4, The Development of Skills in Classifi-
cation

a. The learner will be able to classi-
fy sounds, objects, symbols, let-
ters, words, ideas and meanings in
the interpretation of verbal and
printed messages,

The broad goals generalize the pro-
gram intent and establish the categorized
components of language development.

INSTRUCTIONAL OBJECTIVES: SPECIFIC PROGRAM
GUIDELINES

The purpose of the objectives is to
clarify the intent of the program for which
they are written, What is it that we ex-
pect children to be able to do when the in-

struction is completed? The program objectives

should answer the question in relation to

specific skills, The composite of objectives
should present a clear picture of the program

expectations in terms of the plarning and
execution of activities, The teacher will




have planned, often with the child's
assistance, and the learrar will have
executed the plans,

The "givens®” in the primary language
development objectives express the oppor-
tunities that children must have in order
to acquire the skills expected. An ex-
pressed given is in terms of activities or
materials., In the final analysis, the ob--
jective will have stated the skill “hat the
learner will have acquired as s result of
the instructional opportunities and the
materials or activities which will have
been available to him in his pursuit of
the skill,

The specific instructional objectives

and related activities are arranged in
overlapping groups to provide for the in-
dividual needs of children in levels pre-
kindergarten through three,

GOALS IN PSYCHOMOTOR DEVELOPMENT

A major consideration in primary lan-
guage develppment is the appropriateness
of the program to the individugl needs of
the child. The psychomotor development
among young children is likely to be highly
individualized. Since psychomotor readi-
ness is a factor in the realization of
successful school experiences, it is the
responsibility of the program to provide
developmental oppor:unities. Observation
will reveal the children's individual needs
whick require development beyond the "built
in" opportunities provided in the specific
guidebook activities,

1. Given opportunities to grasp, hold,
throw, catch, bounce, guide, model,
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lace, tie, pour, paint, color, cut,
manipulate and maneuver given materials
and objects, the child will be able to
coordinate eye and hand movement,

2. Given eye-hand coordination, the child
will be able to follow oral directions
to hold a primary pencil in his domi-
nant hand and guide it %o trace or re-
produce given designs, letters or num-
erals, and to satisfy his aesthetic
needs in painting, coloring or hand-
craft,

3. Given natural opportunities to step,
walk, run, crawl, jump, hop, skip,

climb, bend, stoop, balance, and stretch, °

the child will be able to coordinate
those movements in tasks requiring spe-
cific patterns or directions,

*s Given opportunities to hear and repro-
duce speech sounds, and to articulate
in relation to his experiences, the
child will be able to coordinate speech,
eye-hand movement and body control to
accomplish the tasks in related objec-
tives,

AFFPECTIVE GOALS: OPEN DOOR TO POSITIVE
BEHAVIORS

The Primary Language Development phi-
losophy recognizes the worth and grow*h
capacity of the children served by the pro-
gram. The broad premise is that, in order

" to develop positive attitudes and values,

children must have opportunities to dis-
criminate acceptable and unacceptab.e be-
havior in terms of their effects upon the
individual, 1t is fitting that the pro-
gram's affective statements should reflect




confidence in children's ability to adapt
to social and academic challenges.

1. Given sccial and instructional oppor-
tunities to test his ideas and know-
ledge, .he child will be able to de-
velop values, responsibilities and in-
dependence on the basis of the tria’
outcomes,

a. Given equal participation in group
activities, the child will be able
to understand the tasks and privi-
leges related to group membership.

1) The child will contribute to
group efforts,

2) The child will accept respon-
sibility for the approved be-
havior in given situations,

3) The child will practicz the
approved social amenities.

4) The child will show appreci-
ation for the group opportun-
ities and privilezes extended
to him. .

5) The child will defend demo-
cratic principles in work and

play.

b. Given respect and constructive re-
actions to his efforts in group
participation, the child will be
able to accept himself as an effec-
tive group member.

1) The child will realize that he
has both strengths and weak-
nesses in social and academic
areas.

2) The child will strive to meet
the strengths and overcome the
weaknesses,
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3) The child will understand the
humanness in having likes, dis-
likes and limitations ir toler-
ances,

4) The child will determine his
right to freedom and choice on
the self-evaluated basis of
past performance.

Given self-acceptance, the child
will be able to acc:pt and appre-
ciate his peers and 3ssociates.

1) The child will understand that
language and customs may differ
among people,

2) The chiléd will show respect
for the potential in other
persons.

3) The child will show empathy
in his relat:ons with other
perscns.

The child's affective growth

in school is ciosely related to
his success in the tasks he
‘mndertakes. His willingness

to venture into the academic
"unknown" will depend upon

the appreciation demonstrated
by teachers for his experiential
knowl edge.

The primary language develop-
ment position is that, given
opportunities te draw upon this
knowledge, the child will be able
to associate ideas within his own
conceptual framework and to
acconmodate extended relation-
skips through inference-making.

. Consequently, the climate for
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critical thinking is set by the
tenor and openness of the teach-
er's questions.

The concern for this aspect of
child development at the primary
levels has prompted the teach-
ing staff to formulate general
questions that can be selected
with regard to their appropriate-
ness in a variety of teaching-
learning situations, The ques-
tions gprecede Level Pre-K-Kin-
dergartenin A Plan for Individ-
uvalized Learning 12 Primarv
Language Development,

THE SOURCE OF SPECIFIC OBJECTIVES

The history of Primary Language Develop-
ment shows a progressively greater concern
for the clarification of program goals,
Formerlv the goals were stated in terms
of expected pupil behaviors at pre-kinder-
garten, kindergarten and primary grade levels,
The specific instructional objectives are
a composite of goal statements derived from
regular and special progrems in language
development, The direction is toward more
precise terminology in recognition of a
shared teacher-learner responsibility in
education,

Seventy-seven objectives (excluding
psychomotor and affective statements) were
derived from the program goals, Every
objective is interrelated among the four
broad goals, but e~cn is more initially
celated to one or another of the goal cate-
gories (similarities and Cifferances, po-
sition, secuence or classification),

Following the 1972 implementation
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of Plan for Individuslized icarning, con-
sideration was given tn a division of obL-
jective parts, which would increase the
total number. The majority deci<ion was

to retain the important relationships with-
in the objectives, The separation of skills
for evaluation purposes was accomplished
through a block division on the teacher
checklist,

THE T'ISTRIBUTION OF THE SPECIFIC OBJECTIVES

e .dividual differences among the
chilo.en served by the P-imary Language
Development Program demand a broad scope
in learning experiences. The instructional
objectives (with related activities) arranged
on the overlapping lesels "Pre-Kindergarten-
Kindergarten", "Kindergarten-One" and "One-
Three" provide a scale on “thich every
child's readiness and progress can be chart-
ed, Rather then a sequence of learning, the
arrangement implies the need for transitional
experiences in the broad , al areas at each
level, While the came objective might be
included at all levels, the requirements of
the objectives-in-common refiect an increas-
ing difficulty in skill, The assumption is
that skills become more permanently estab-
lished as transfer is achieved from one level
of difficulty to the next,

THE PROGRAM GUILEBOOK

A Plan for Individualized Learning in
P*imagx,Language Development is the program
guidebook. At each learning level, the
order in which teachers should follow the
objectives is relatire to children's necds,
Since the need:s are individual, it is un-
li{kely that ail children will benefit from
the same lear'.ing experiences at a given
time, 1t is an entirecly realistic assumption

y
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that children (for example) on the kirder-
garten-one level should engage initially

in activities designed for the pre-kinder-
garten-kindergarten level, By the same
token, when individual children have acquired
the skills implicit in the designated
"criterion tasks"at the (for example) kinder-
garten-ove level, those children should

move to the next-higher level,

Teacher planning is implied under the
column "The Child Should". The objective
"givens" are described in the activity
procedures and under the column "Materials",
The selection by teachers of appropriate
questions to initiate imstruction will
enable the chitd to become self-directed in
his execution cf suggested activities.

"Activity" zonnotes involvement beyond
specific oral questions and answers or
pencil and paper assignments. Plans which
encourage the child to channel both his
mental and physical energies toward the
task at hand stimulate interest and effec-
tive learning, The variety of activities
relating to the skill development in a
specific objective permits a choice of
learning center opportunities by indivi-
dual children,

THE LEARNING CENTER: DESIGN FOR INDIVIDUAL
ACHIEVEMZNT

The primary language development learn-
ing center focuses upon individual needs,
Equipment such as a tape recorder and head
phones are used frequently. However, the
centers are more characterized by their
simplicity than by elaborate materials.

Plan for Individualized Learning provides
the basic activities for learning centers,
One child or several might be engaged in

vi
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a variety of processes and materials related
to the same skiil development at a table or
on the floor., Several centers for dir rent
purposes are likely to be in operation in the
same classroom,

A learning center has unlimited means
to provide transfer through the reinforce-
ment of skills in different contexts, Equally
important, however, is its potential for in-
dependent problem solving through the use of
materials that provide immediate feedback.
1f the learning center is reduced to "busy
work", its value is no greater than tradi-
tional seatwork, The language development
staff emphasizes the use of learning centers
to instruct children individually in meaning-
ful, enjoyable ways, A Plan for Individualized
Learning in Primary Language Development con-
tributes to this concept as a resource and
guidebook for teachers,

TEACHER CHECKLISTS: CONTINUOUS EVALUATION

The guidebook-related teacher checklists
provide another source of direction for in-
structional planning. Used effectively by
language development teachers Pre-K through
Three in conjurction with the criterion tasks,
the checklists provide continuous feedback
regarding the children's readiness and pro-
gress,

The three checklists are identified by
level, Objectives for the specific over-
lapping level are numbered and stated in
brief at the top of the checklist, On the
left are spaces for the names of children
who attend language development class during
the same time period, Following the name
spaces and below the abbreviated objectives
are blocks in which the teacher will record
+ or - to indicate the children's current




progress with regard to the objectives,
Since there is no failure in language
development, the - symbol indicates that
a child has not been checked in the parti-
cular area due to the difficulty of the
skill or that he needs more time to accom-
plish the related tasks. The + symbol
indicates that the criterion has been met
in at least one context and that the skill
will be checked for transfer throughout
the school year, The checklists should be
used as follows.

1) Level pre-kindergarten-kindergarten
children should be pre-checked before
November 1, continuously evaluated
throughout the year and post-checked
during May.

a) The criterion tasks to be used
for pre and post-checking are
located in the resource file,
These should be reserved for check-
ing purposes only. Record plus or
minus (+ or -) in the appropriate
block for each of the 44 objectives
on the Pre-K checklist, If the
skill is accomplished during the
ost-check, the symbols should be
circled @or O or & to different-
iate them from the pre-check,
when a2 child has accomplished the
skill during the time between pre
and post-checks, a check mark

should be placed across the minus
Symbo 1 (J) .

b) By mid-year or soon after, some
children may have completed all
criterion tasks successfully at the
pre-kindergarten-kindergarten level,
Those children should be placed on
the kindergarten-one level and
should engage in the objective-re-
lated activities for that level,
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The kindergarten-one criterion tasks
should be used as a post-check.

Level kindergarten-one objectives and
activities overlap the previous level
generously to compemsate readiness needs
among children who have not had the
benefits of pre-kindergarten-kindergarten
experiences. For this reason, 64 objec-
tives appear on the K-One checklist.

a) The criterion tasks for pre and post-
checking are located in the K-One
section of the rescurce file, These
tasks shouldbe reserved for checking |
Egzposes only. Record plus or minus
+ or -) in the appropriate block for
each of the 64 objectives on the short
and long checklists, If the skill is

|
accomplished during the post-check, |
the symbol should be circled @ or @ |

————

or@) to differentiate them from the
pre-check. When a child has accomp-
lished a skill during the time be-
twveen the pre and post-checks, a
check mark should be placed across
the minus symbol (¥),

b) Some children will have completed

the kindergarten-one criterion tasks
successfully during the school year.
The clrcled@should be used in the
checklist blocks to indicate the
completion, The children should

then be placed on the one-three level
and should engage in objective-re-
lated activities for that level,
uUne-Three checklist and criterion
tasks should be used for post-checking.

The

At the beginning of the year, level one-
three children should be pre-checked in
accordance with the Kindergarten-One
checklist and criterion tasks.

L7
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-a) Some children may have pre-checked
successfully in accordance with the
kindergarten-one criterion tasks,
The circled(®) should be used in the
checklist blocks to indicate the
completion, The children should
then be placed on the one-three
level and should be checked perfodi-
cally and post-checked according
to the One-Three checklist, If
the skill is accomplished during
the post-check, the symbols should
be circled @ or O or @) to dif-
ferentiate them from the pre-check,
The criterion tasks are located in
the One-Three section of the re-
source file, These tasks should
be reserved for checking purposes
only, When a child has accomp-
lished the skill during the time
between pre and post-checks, a
check mark should be placed aciross
the minus symbol ).

b) Individual differences may indicate
the need of some children to work
at two levels., Many of the objectives
are common to the kindergarten-one
and one-three levels, The less diffi-
cult activities for an objective at
level kindergarten-one might be sub-
stituted for the same objective with
more difficult activities at level
one-three, However, the child should
be checked successful on the One-
Three checklist only after he has
completed the more difficult criterion
task (One-Three),

The use of the checklists offers several
advantages for children and teachers,

1, The criterion tasks can be administered
and recorded during the normal classroom
instruction without prosram interruption.
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thout program interruption.

2, The objective-related criterion tasks
are diagnostic, The teacher can respond
immediately to the neeis of individual
children, There is no need to wait for
"formal® testing, which is usually too
late for the diagnosis and correction of
learning problems.

3. The procedures help eliminate the fear of
formal evaluation for both teachers and
children.

4, The results provide a means of self-eval-
uation for both teachers and children.

5. Each succeeding year, the class checklist,
prepared by the teacher after post-check-
ing, will provide a record from which the
next teacher may initiate individualized
instruction,

An approved individual checklist is avail-
able to teachers for use in children's school
records, Only the approved list should be used
in vecords for school -files or sent to another
school when & child moves,

One copy of the teacher checklist for each
class served by the language development teach-
er is requested by the prcject staff for research
purposes. The pre-check copies should be sub-
mitted on November 1 and the post-check copies
on the last school-day in May. This request is
in the interest of continuous program improve-
ment through a better understanding of children's
development in the language skills,




Questioning:

What kinds of questions should teachers
ask? Are questions always questions? How
do questions relate to our beliefs about
the social, emotional and educational
growth of children?

The Primary Language Developrent staff
is especially corcerned about the well-
being of children and how teacher behavior
affects their dignity, self-respect and
potential for success in school and beyond,
Generally, the questions asked and the
statements made should reflect this atti-
tude, should depend upon the individual
child and should refer indirectly to the

-subject at hand to stimulate critical
thinking. Consequently, the questions in
Plan for Individualized Learning are kept
to a minimum, while the activities format
implies the teacher's role in eliciting
answers from children,

The staff recognizes the importance
of direct questions as a means of gather-
ing vital information and checking the
growth of children in specific skills,

The latter is particularly beneficial to
teachers with regard to their own sense of
accomplishment in teaching children,

The following questions and state-
ments are recommended by the Primary
Language Development team when teachers
aim to give children maximum opportunities
in their pursuit of extended knowledge,

A Matter of Philosophy
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What would you call
1 like what you did
this in another way
What if you changed
What do you see in
Tell me why you pla
(pictures) together
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Where could you go
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What do you think
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What would people
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What can we do to
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Who would use (or
What would he do wi
What might have ma
What do you think
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Show me (tell) how
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you did this,

I wonder why that
Describe the sound
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Open-ended Questions

What wouid you call this?

I like what youw did, how can you use
this in another way?

What if you changed this?

What do you see in this picture?

Tell me why you placed these objects
(pictures) together; how else could you
group them?

Where could you go if .....? What would
you do if eevee?

How did that make you feel?

Why would we use this?

Where could we use these?

How are these objects (pictures) alike
(different)?

What else is happening in the picture?
k1at do you think this might be called?
+hat do you suppose this would do if ,,,..?
What would people do if ..eee?

What do you plan to do next?

What do you think will happen?

What can we do to make this work?

Is there another way we could do it?
How would you tell someone what this
looks and feels like?

Who would use (or need) this?

What would he do with it?

What might have made that sound?

What do you think is in this (bag, box)?
Tell me about this.

Show me (tell) how you did this,

You're working very hard, tell me how
you did this,

I wonder why that happened,

Describe the sound you hear,
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