


ileuMENT RJh
r. it CG1

-13 _ `

f4_1LLCA;

waEil

":171.-ertiv

_ s: ,_z Ieleetg Progr:"

7C i-G3=AGE
risa_tvantaged; -eac;

Tlementary Edu,atio-1; :nser%,ice Teacher Euucation;
eaiing :r.7*_:(1CtIOL; *Peading Programs

*P-LI-ctive Feadin( I-rograms; Elementary Scondary
T; ::+le I; Eight to P--d

H7ograL, inclade: in "Effectiue Leading
r,erves aLnut 8,900 educationally disadvantaged children

involves all 700 clasL,Loom teacheis and most of
7r? 7.araniefess:6nals in !,1 Title I elementary schools. The

scnoois are lccei in lDw-lnsome areas of a large city. The malor
DL;ective or 1,:c_liam 1, tc, rmi_rove toe reading skills of
-ducationally disadv-_,r-aed children. The program focuses on three

ccmnrehensive r,ading instruction; extensive nservice
-eache-s, and otner ':+af: members; and the

-evelci.m,=nt Jr-, production f suplementary I ,-,truotional materials.
u.=ually takes Flace in the regular classroom. It

-Invclver- a mditise_cny ireach and teatures initial and continuous
:lagno,_, reading neds. Pefore teachers may

for use in ---,ell: classrooms with ttie
wn- a-e Title : rervici _ they must attend a ,z4

1:-TtrilC":1,7. 2-- !-mecific reading techniques
-:e ,n, s, Teacher aides



A low _rare

I I

'V&

ill I

11 di g

Minneapolis Public Schools
Septembef,1973



4

.._
v.

4r -





1

What was it like when
you learned to read?

What happened ifa child
didn't learn to read in fist
orsecond grade?

)



WhatS it like fora child
in todayS Title I
Reading Program?
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His teacher has
ways to find out
exactly what

lessons he needs.

r

tt 1 ! t L

I 13



,t

I

cnt ft0n cJ Witetet,t
i thil, 14/i tr' ft' depu, `A hen ht.' IC

C I it k ,s t /C !CI I c I iC

I, C h !t.tt" n k Ile 1,,t,
1;1, ;t: I lit ic nt.

An: h it !he, luk!ren ;I() throti:21-1

t I st T i e ; r rA, e I t ri p rt int
A t : ;,1 Iq ,1111,1,

lex 1--,r it I I tic I ;Ile I K(,id,,'2,
0 pry is, te.,1,. I Itil hell' A

to lLi t r1,1 (nit nit knI I ne, ernes ,1
r1,2, I hen he in ,o.o.c. furl it.,ym.: un, ri,1,1Akek,

14



He uses games and cards
and pictures and other
books to help him with his
special reading problems.
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His teacher still takes

a college course

in teaching reading,

but she gets lots of

extra trainingand help

while she s actually teaching.
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He mil get help all through

elementary school
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Minneano'is P f 1 tc Schools

Title I Reading Program
Pro'ect iirectors' Report

1972-'3

UMMary

The Title i Reading Program, with the Instructional Materials
enter (IMC) and tae Combine Component, operates in Minneapolis

public and parochial Target Area elementary schools to help improve
the reading skills of -ducationallv disadvantaged children. The
Reading Program began operations in 1963 and focused on primary
grade students until January 1972 when a component was formed to

work witn intermediate grade children. rhe Combine Component trains
selected classroom teachers for reading leadership roles. The IMC
writes, produces and distributes the reading material used in the

program. All are located in the Fle,rence Lehmann Education Center,

1 06 .+;. Late Street, Minneapolis.

In 1972-73 the Title I Reading Program and its components
operated on a budget of S427,?5:., all of which was provided by the
federal government under Title I s7f the Elementary and Secondary

Hducation Act of 1965. The Primary Reading Program and Combine
'..--)moonent operated on a hudget of 3195,-1:-J, the Intermediate Reading

_ea,- spent 59,2-,s, and the IM ^ad a hudget of 5135,856.

The Title : Reading Program has provide-i many services and

materials for Title 1 teachers and eligible pupils. The overall

evaluation o' services has been good, and the program has been
designated as a 'op priorit) item by principals and advisory

groups in Target ?rea school, extensive in-service training has
-Deco provided for teachers ty the ?'ad in.; Progra7, toe IMF- and

_-)mpine

A,1 IMC materials are ,irigina_ productlons co,p-:righted

the Minneapolis Pu.-)lic -,chools. The Center distributes a
:7-atal-igue listing availat,le materials, Which include educations:

games, voLah.ilar: cards, phrase cards, col3T-coded alphabet

-..ards, short st-.rles it diagnostic materials and

Mrir4 t-, =.c1-1-_;,A Year over 5;2".; teachers ised :Y

-s:

See page
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About tnis ',eport .

..his report presents a DESCRIPTIVE picture of the project prepared

pr)iect administrators.

Descri,,tive reports generall. follw the procedures and format

described in Preparing Evaluation Reports, A Guide for Authors, U. S.

Department of Health, Education and Welfare, Office of Education.

Readers who are familiar with these descriptive reports may wish to

skip the first two sections which describe the City of Minneapolis and

the Minneapolis Public Schools, since these descriptions are standard

r all descriptive reports.

EVALUATIONS f the project, prepared o; the Research and Evaluation

:,epartment -f the Minneapolis Public Schools, or Dv external evaluators,

are rPDo--P-! ,r separate p,_;Dlicatiors
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The City of Minneapolis

The program described in this report was conducted in the Minneapolis

Public Scnools. Minneapolis is a city of 434,400 people located on the

Mississippi River in the southeastern part of Minnesota. With its some-

what smaller twin city, St. Paul, it is the center of a seven-county

metropolitan area of over 1,874,000, the largest population center between

Chicago and the Pacific Coast. As such it serves as the hub for the entire

Upper Midwest region of the country.

The city, and its surrounding area, long has been noted for the high

quality of its labor force. The unemployment rate in Minneapolis is lower

than in other major cities, possibly due to the variety and density of

industry in the city as well as to the high level capability of its work

force. The Twin City metropolitan area unemployment rate in June of 1973

was 3.3%, compared with a 4.8% national rate for the same month. As the

economic center of a prosperous region rich in such natural resources as

forests, minerals, water power and productive agricultural land, Minneapolis

attracts commerce and workers from throughout the Upper Midwest region. Many

residents are drawn from the neighboring states of Iowa, Wisconsin, Nebraska

and the Dakotas as well as from 'he farming areas and the Iron Range region

of outs tate Minnesota.

More Minneapolitans (3?%) work in clerical and sales jobs than in any

otrer occupation, reflecting the city's position as a major wholesale-retail

center and a center for banking, finance and insurance. Almost as many (26%)

are employed as craftsmen, foremen and operatives, and 23% of the work force

are professionals, tecnnicians, managers, and officials. One out of five

workers is employed in laboring and service occupations.

Minneapolis city government is tne council-dominated type. Its mayor,

elected for a two year term, has limited powers. Its elected city council

operates by committee and engages in administrative as well as legislative

action.

Minneapolis is not a crowded city. While increasing industrial. development

has occupied more and more land, the city's population has declined steadily

from a peak of ,,:L),000 in 1950. The city limits have not been changed since

1927. Most homes are sturdy, single family dwellings built to withstand

revere winters. Row homes are practically non-existant even in low income

areas. In 1'470, 4iq, of the housing units in Minneapolis were owner-occupied.

Z.
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educationally disa_ivantagecl, i.e. one (sr more grade levels behind in basic

kills sucn as reading and a.ithmetic. Yed,ral programs are concentrated

cn the aucationally disadvantaged group.

According to 19?C. censur data over 170,000 persons resided in the Target

-rea. Of that group, Ii percert were black and percent were Indian, more

tnaT, double Li,;- citywide percentage 01 minority group weizter5. Ovei half

of the Target Area residents over 25 years old had not completed high school,

compared to the 3; percent of the non-Target Area residents who did not have

scnool diploma,. One out of five Target Area residents over the age of

read tone to college, and nine percent had completed four or more years.

O ;'..1t of four of the non-Target Area residents had gone to college, and

15 percent had completed four or more years.

The income for an average Target Area family was $9,113 in 1970, about

52,000 1=:ss than the citywide average. The homes they lived in had an

average value of 810,35, over 40 percent less than the average value of a

7,1ngle lamely residence in Minneapolis. Ore out of five Target Area children

ze*.aen tie ages of 6 and 17 was a member of a family that was below tne

r,Gvertv level, whl-.e orly t) percent if the non-Target Area children had such

famly Ftatus.



Minneapolis Public Sch)ols

Schools and Neighborhoods
Servel by the Title I Reading Program

:it le Heading Program operates in Minneapolis public and parochial

:arg,r Ares iementar,- -,JhoAs help improve the reading skills of educationally

disadvantage= children.

target Area scnools are schools located in Minneapolis inner-cit, areas

tnat nave oeen designated eligiole to receive additional funds from the federal

gvet---.meut under Title I ,f the Elementary and Secondary Education Act. Funds

m_st t, prcvide preventive and remedial instructi, in reading, writing,

mathealatics and oral language to students who score at the 25th percentile or

.r teats or who are one grade or more behind in reading or math

skills r the 1972--3 school year, 25 public and seven parochial elementary

schis we-e designated as Target Area schools.

he instructional Materials Center, a support component of the Title I

PrDgram establishe-1 in August 1963, provided materials to about 24')

SCcIoels durins the 1969-7) school year. Luring the 1972-73

_ e;lr, rImper of teachers using IMC-produced materials with their

f';;Ad?an',a4,_: _i-ti1dren increased to more than 530.

Histcr! of the Project

at art aware '.1-at man, chiloren's learning and b& -avior problems

:r_: ading skills. In 1967, a Minneapolis teachers' committee

(.filp'L30 Inner-citi elementary school teachers identified reading instruction

tqe mai, area in whist. _"lildren needed help.

aiso were concerned about the many diiierent methods for reading

-str n t elementary schords in Minneapolis. :tome 22

:-rent systems t ,r teaching were found a-non 20 inner-city elementary



Int,,nsistencv in reading programs was especially

'.ard Lni,dren who moved frequently during the school year

cnilaren m-ve a great deal otten stay in the same general area,

attend sere-al different schools within the same year. In an effort

-71'jt si)me t these children, and to provide a basis for mcre

ettective instrutional materials development in reading, teachers from ir-er-

.it: sch is selected 'me :anal reading series to be used in all their schools.

:eacher interest !_n reading instruction resulted in an in-service teacher

training course to II; train teachers in specific techniques for teaching

reading and (21 train teachers to use a wide range of multi-sensory reading

instruction materials. this course also was funied under Title I of the

7,1e,entary and Secondary Education Act of 1965. Teachers and staff of the

School's Office of Planning, Development, and Federal Programs worked for one

year to design the co.1rse. Teachers identified their practical day-to-day

orohlems in teaching reading and examined possible alternatives for dealing

with such problems. It was up to teachers to decide which problems and

,,lutions would nf, emphasized in the course.

DIE _eacher-training course, in turn, led to developmert of the IMC.

0*-:1ciai ours of operation for the IMC during the first eleven months were

r- .m., five days a week. Io keep up with the level of service

:elt necessary Dv the IMC staff, it wa- necessary to work many weekends to meet

demand, In preparation for the start of the 1970-71 school year, the

hirs shifted t, a 7:u) a,m_ to 11:30 p.m. day during the twelfth month of

-,1).!rat:,)n weck, was lengthened duril.g the spring of 1971 to six and

ard rt> Ad.,J I-1 order tIlat a commitment n the ',ummer School program could he



During the summer of 1971 the United States :3overnment donated the Buzza

Building to the Minneapolis Public Schools. Loc_,ed at 1006 W. Lake Street,

chin large bilding was renamed rile Florence Lehmann Educational Center. Space

wee se: aside for the Title I Reading Program on the fourth floor and during

September 1971, a total of eight truckloads of '..MC materials and supplies were

transported to the new location.

In January 1970, plans were formulated to coordinate certain phases of the

Lniversity graduate and undergraduate program in reading with the ongoing

Minneapolis Title I Reading Program. The goal of this cooperative venture

was co provide increased instructional services to children in Target Area

schools.

The Combine Component, another facet of the Title I Reading Program,

involres the training of selected classroom teachers (Combine Interns) for

reading leadership roles. This training is accomplished during the school day

in Title I class-ooms through planned educational experiences with classroom

te._chers and children. The personnel selected for the program also pursue

graduate work in readirw at the University of Minnesota.

kAitional instructional services are provided to Title I children by three

:_lasses of undergraduate students enrolled in reading courses. Supervised by

Kr,. Teachers, these students tutor individual children and small groups

whc are in the greatest need of remedial help.

In the fall of 1979, the Reading Specialist, North and South Pyramid Reading

Keqourre T a,hers, and the Combine Interns formed a reading team whose duties

were it assist Target Area teachers in testing, grouping, and diagnosing stu-

dal.ts, 'iemonstrate teaching techniques; help teachers prepare materials; and

generally. offer faculty in-service training.

:he Title I Reading Program's writing team began functioning in the spring

H



This year's Title I Reading Program report differs somewhat from other
Project Direct,-r reports in that it incorporates all aspects of a vide-ranging
program that is not under the immediate direction of a single person. Therefore.
an organizational chart is included to more clearly illustrate the leade,ship
roles in the Title I Reading Program.

1

Vernon E. Inceitar

!East Area Superintendent

Melvin G. Hoagland
North Area Superintendent

T 1

Herbert C. Karsten
Principal on Special Assignment

Instruction and Planning,

1

'Mitchell Trockman, Budget Dr. John Manning

'Management and Accounting
lUniyersity of Minnesota

'for the Title I Reading
'Program and Components Project Consultant

11

i Instructional FPriimary Reading

Materials Center Program

iMitchell Trockman
!

Alberta Brown

1
Director 1_ Director j

t.assette Component 7Ianguage Arts
George Flugaur _1 Resource Teacher

I Pat Schouweiler

14 rteading

suurce l't ache r'

Intermediate
Reading Program
Diane Carley

Director

1

___
1 Primary

Language Arts
1 Resource Teachers

3 Reading 1 4 Reading
1Resourto .;u_hersi Resource Teachers]



of 1970. Its first prolecr was the creation of a summer school program which

wouA maintain and reinforce skills learned during the schoiil year. The team

continues to function as an extremely productive group. A great percentage of

the materials produced in the LMC are a result of this team's efforts.

The Intermediate Component of the title I Reading Program came into exis-

tence in January 1972 as an outgrowth of the Title I Primary Reading Program.

Its goal is the extension of reading service:, similar to those offeted in the

primary program, to the intermediate grade Title 1 pupil population. These

services include the development of supplementary reading materials for readers

having low achievement levels, in- service education for teachers on an areawide

and individual school basis, and the provision of resource teachers to aid claas-

rp)m teacners through demonstration, consultation, and program evaluation. The

need for an intermediate grade reading program was apparent because of the low

reading levels of some intermediate grade children. A specific listing of the

needs was developed by Alton Greenfield of the University of Minnesota who

interned as a reading specialist in the Minneapolis schools. !his listing

which is included in the 1971-72 Pyramid's Reading Program Project Directors'

Report, nwintd, on a priority basis, the specific reading needs of the

i-'.-rmediat,_, grade popolatfon.

Bugle t

in the Eitie Reading Program and its components operated on a

hudget of all which was pr,vided ov the federal government under

Tit e I o" he 1-lemenfary and Secondary Iducatin A-t 19f,S :he hudget

'-reakc'owr .rrID I oW9

5



Primary Reading learn

to Primar. ar- - Aerated --)n a ),Idg!r 1V5, A substantial

D.,rtion ): these tunas, (51...;) was used to pay the salaries or (.ombil,e

1--ter,ls, while a lesser amount, 35-2,')-'2 (.:_77.t was used for the salaries of other

or. gram personnel, .) (.c_',) was spent on consultant fees; S25,2u7 (12%) was

used tor in- service training stipends and salaries. The remaining --9,717 (57.)

was spent m transpertation, meeting cots and mileage and travel expenses.

Intermediate Reading Team

lire Inte7mediate Reading Team operated on a budget of 596,288. Most of

ftis amounc, (92%; was for salaries; $6,000 (6%) was spent for in-

servi=e trainirg stipends and 31,465 '!-,t was used for audio tapes, meeting

1-c: mileage a ^1 traiel expenses.

IrstruLtinal Xaterials (enter

!- J, the Insfructi-)nai Materials '...enter operated on a budget of

M 4r -,: this a-lourt L'6%) was used for salaries: S15,73

Wac sper!. supplies and materlais; S12,65 (97) was used for aide salaries

arc i.ead,e and -..raJei xponses, a:1d (in, was us-1 for machine maintenance

w

larent-(_,ommunitv involvement

7aTerfs whn the planning for the r,r)ject vegan hr ugh

4:or-f a_ hers Assclati-ms and P=.ramid advisory committees, parents had

r r. .'.-1 csire (-'-.1.1 inprmentc 're made in the reading program for their

;t: Ite 't-a':"inA Pr)gram evolved from this parents' concern.

1U1!_14_ he pro, ..ere made. much effort was exerted to

ar,d its roe as part of the total title I

4.)
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reading program in their communities.

The LMC director has prepared a slide sequence that has been used to inform

educators, interested pare-,ts and community residents.

A bookie- if suggestions on reading activities was prepared for parents

the Res-,urce Teachers_ the activities included ideas for reinforcing

corcepts and basic skills. A detailed description of the services

provided by the Reading Team written by Peg O'Shaughnessy is available.

The United Stares Office of Education, Compensatory Education Division,

publ.ed a report on the Minneapolis Title I Reading Program in the summer of

1972 entitled A Title I ESEA Case Study: The Pyramids' Reading Program. The

Minneapolis program was the only compensatory reading program in the country

chosen f.,r a case study.

details aboat instructional aspects of the reading program, contact

either Dr. Lawrence Moon, Director of Planning, Development and Federal Programs,

;el. -r Mitchell Trockman, Tel, 348-4062. The area code for both

numbers is 612

he following three sections will discuss certain aspects of each of the

three malr comp-Inents of the Tit I Reading Program. The first section

,resents information about the Primary Reading Program.

Primary Reading Program

Personnel

reacting specialist .Iberta Brown, was contracted to help implement the

=ill 1 Reading Program_ She had coordinated a similar, but smaller scale

operation, in f_lovis, California, and had been a classroom teacher at several

.evels, e ( irriculam coordinator, an elementary principal, student teacher

supervisor, liege Instruct-03, ano author of reading materials.

Her responsl'Illities included supervising instructional aspects of the

program. coordinating staff development and workshops, visiting classrooms,

13
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demonstrating techniquLs and materials to teachers during the school day,

writing and developing instructional materials needed by teachers, coordinating

teams of teachers in writing new materials, and developing materials for the

Summer School Reading Program in the Target Area schools of Minneapolis.

An initial assignment performed by the reading specialist was to act as a

consultant to a large committee of teachers who were working on the adoption

of reading materials for children in grades 4, 5, and b. The reading specialist

also worked with the IMC project director in establishing production priorities.

Objectives and Results

The otlPrall goal of the Title I Reading Program, which includes the Combine

and the IMC, is to improve the reading skills of educationally disadvantaged

children,

The Reading Program has provided many services and materials for Title I

teachers and eligible pupils. The overall evaluation of services has been good.

Principals in Target Area schools, as well as advisory groups have

designated the Reading Program as a priority item. This would seem to indicate

the importance placed upon the services of the Reading Task Force and the

EMC.

There has keen an enthusiastic response to the new Rebus/Mini Modified

Pr-igtam. The program was used by the majority of the first grades.

the Title I Reading Program has received national recognition:

. A report on the Title 1 Reading Program was presented at the

International Reading Association in May 1972.

The United States Office of Education publibned a case study of the

program that was widely disseminated throughout the U.S.

The program was listed in 0.e Federal Aid Planner as an "outstanding

and exemplary program in reading."

14



TheA.B., Dick Company printed a case history in its nationally dissedlinated

educational services bulletin entitled "Minneapolis Builds Pyramid for

Better Understanding.

. At the International Reading Association, the Committee on Reading for

the Disadvantaged requested information for use in preparing a report

on outstanding reading programs for the disadvantaged.

Objective I

To provide help to teachers and Title I pupils through the assistance of

teams of Reading Task Force personnel who would assist in: testing, grouping,

and diagnosing students; demonstrating teaching techniques, preparing materials,

and providing faculty in-service training.

Results

A survey of teachers in 22 of the Title I schools serviced by the Reading

Task Force showed high regard for the program. Teachers indicated they had

received help in the following area:::

:grouping and placement

Testing

7ocabulary Instruction

Phrase Reading/Fluency

. Oral Reading for Diagnosis

Specific Skill Lessons

f:omprehPnsion

. Independent Activities

. Reinforcement (Games, etc.)

Language Experience

. Materials Organizatior
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Fur a greater emphasis on reading comprehension.

Explore other areas of th, Language Arts Curriculum i.e. Oral Language,

Language Experiences, and Literature.

Intermediate Reading Program

Personnel

he Intermediate Reading Program was staffed by a coordinator and four

resource teachers, two of whom were assigned to the project after the 1972-73

school Fear began They demonstrated teaching techniques, assisted teachers

in testi:1g, grouping and diagnosis, prepared materials and provided in-service

trainirg .,even classroom and resource teachers created supplementary materials.

spt!nt a maximum o' foar hour, per week beyond the defined school day in

task, and were selected because of previous writing experience and

rest tvDi- ac!-ivit-;

Traininji

.ary t Mar, h a ten-week course covering materials and

t.nniques -was taught Dr. John Manning, wish the assistance of the

in-_42rmediate raqing -ordinat,)r and resource teachers, to sixty-nine teachers.

Map-ir.4 ta.ight tw:, courses of two sessions each on some specific reading

NIvemher and ,Jecember. ,1) c,krses were offered

after hrJr,, and the teachers received stipend,' for attending.

P pe

s and Pesult,;

I Intt-r-lvdt4L,- ;rades Reading Progr,f functions as an -tension

Peadirg i-rograc, to provide older Title I with the same

scrvi r,.eadi;g Program, wnich



Provision ot new and/or modified instructional material- suited to

the needs these particular pupils.

Provision ot in-service education tor teachers by a team of resource

teachers, through classes, classroom demonstration, and consultation

with teachers.

Provision of in-service training for aides who work with these pupils.

-)rItinuing diagnosis of specific needs of these pupils.

Tt'e seven-member writing team has developed many additional materials to

aid in the remediation ot students' skill deficiencies. These materials and

teachin.; techniques were shown to classrooi; teachers by the intermediate

coordinator and resource teachers.

Thirty-tive aides participated in a tan-week course taught by the inter-

mediate coordinator with help from the resource teachers. This course covered

ivailanie materials and appropriate techniques for aides to use in working

with older thiidren having difficulties in reading. this same kind of assistance

was oftered to mall ,roues of aides in individual schools.

Objective

assign fior teachers to the project to serve as reading resource teachers

Ti t, I intermediate grades pupils in order to give concentrated classroom help.

i °

,hti-s have teen assigned to The projeot and have begun

n it

CP)lectiv, II

,At-Jelrm it.ctr.ctlT.al materials which would aid teachers in the remedia-

readin deft( iencies as listed in the report, Basic Needs of Students.



Results:

Materials have been developed to aid in remediation of deficiencies in

such skill areas as word recognition, vocabulary concert development, study

skills development and comprehension.

Objective III

To entist the services of the Instructional Materials Center to reproduce

and disseminate the materials developed by the writing team.

Results:

The IMC has been, and is presently, producing and disseminating the

materials which have been completed.

Obiective IV

To provide in-servic training for intermediate grade teachers.

Results:

in-service training was provided through a class offered by Dr. John

Manning of the University of Minnesota, a two-session class on specific

skill areas and numerous meetings within individual buildings.

uolective V

Ti orovide in-service training to acquaint aides with the materials and

tnt- use )f these a,aterials.

A _-)drse this type was offered in the spring of 1 3.

io increase dissemination of ':formation about the p.ogram to keep the

r



Results:

The coordinator and the resource teacher presented the program to the

Title I parents group and some PTA groups. Various community groups were directly

involved in helping to assemble some of the material for their awn student

populations.

Performance Objectives

I. Fifty percent of Title I pupils in the intermediate grades who are

served b' the program, and who have been in the Title I Reading

Program for the past two years with at least an 85 percent attendance

rate, will progress one month in reading ability as measured by the

Gates-MacGinitie Reading Test for every month they are in the program.

II. Eighty percent of the Title I pupils in the intermediate grades who

are served by the program, and who have been in the Title I Reading

Program for the past two years with at least an 85 percent attendance

rate, will progress at least 7 months in reading ability, as measured

by the Gates-MacGintie Reading Test for a nine month stay in the program.

III. No Title I pupils in the intermediate grades who are served by the

program and who have been in the Title I Reading Program for the

past two years with at least an 85 percent attendance rate, will fail

to make at least a 3 month gain in reading ability, as measured by the

.3tes-MacGinitie Reading Test for a nine month stay in the program.

Recommendations

Recommendations for the Intermediate Reading Program are to:

Continue diagnosis of pupils' needs and provision of teacher written

materials to suit the needs of Title I pupils.

23



Continue in-service tralnin.): of teachers in short-term sessions filmed

at building skill in specific techniques.

Continue in-service training of aides to irform them about new materials

and their uses.

continue coordination with the primary component to assure continuity

in the total program.

. Continue dissemination of information about the program to keep the

community informed about the project.

Concentrate writing efforts toward the creation of materials to the area

of comprehension, as requested by intermediate grade teachers in the

spring of 1973.

Instructional Materials Center

Personnel

The initial IMC staff for the 1969-197' year included: Mitchell Irockman,

an assistant elementary principal on special assignment, as project director;

a clerk-typist and an offset press operator. Mr. Trockman had peen a teacher,

an assistant principal, and had performed several miscellaneous administrative

functions during previous school years. He had an extensive background in

graphic arts, ecuipment procurement and operation.

the director was charged with the responsibility fait administrating and

coordinating the Instructional Materials Center. His responsiblilities included:

writing specifications for enuipment and supplies, coordinating remodeling of

physical facilities, training clerical employees in operations of graphic art

eauipment, setting project priotit: establishing voductinn schedules,

preparing projected budgets and monitoring spending within assigned doi:ar

amourts. Anther responsibiliti et the director wat, coordinating ft' prdocti )1'



the 2.1t... wi::.11 the reeds of the reading specialist in the area of staff

levelopment, research and development of new materials.

Among the responsibilities assigned to the clerk-typist were the tasks of

oeing receptionist, and handling correspondence, payroll and supplies. Under

the supervision of the director and reading specialist, the clerk-typist also

prepared press-ready copy using various types of graphic art equipment such

as a photo -type composing machine. The clerk-typist eqsisted in filling orders

for materials from teachers and kept a detailed inventory of all materials

placed in classrooms.

The offset press operator operated the printing and binding equipment,

assisted in shipping prepared materials, maintained an inventory of raw materials,

and trained several Neighborhood Youth Corps members in the operation of an

offset print press.

Assistance also was rendered by Neighborhood Youth Corps members and other

teachers and clerical people assigned on a temporary basis for short periods

of time.

Each staff member had special qualifications and training wt,ich allowed

an immediate start-up -)f. the Instructional Material: Center without the need

fcr them t-) nr

cltl:',-typist brought t-) the prnlect many years of clerical experience

-)ecarAP prc,!-Iclent In the operation of new ,ypes of eduipmen-..

e -A-:`set press npera.,r had formal training and was experienced in the

-d prinCZrK presses and miscellaneous bind4_ng and graphic

t" t and "le :tfset press operat-)r positions were difficult

-p4e o =0:r1 stif,ye the r)rmal entry level and

-,-, roc ,j,, e,-In!-ve,,a rather 'ha trainees

'Jet



Duriag Jr i1 s'ai_ WcV, ah.tea,-ed hv the addition )i- another

lerk-tvpist aro a part-ttme duplicating marhint operatr,r.

:tafring 01 the 1W was increased during the 19 fiscal 'ear to two

duplicating machine operators and teree (lerk-tvpists :'.dditionallv, two

clerk-typists were added during liecember in ,rder to suppr.rt the new Inter-

mediate level team t 1---dtrg '_hese sit inns was Provided tv itle I,

"Part C" funds.

the 197'-193 clerical salt included four clerk-typists, one clerk, one

account clerk and tw,, duplicating machine operators. lad) professional staff

members, an audio-visual s..pervisor and a ,assette resource teacher, became a

part of the :MC complex when the federally funded cassette project, formerly

the .lint assette N r, occame a part 4 the 11.4.t.. rhe audio-visual

supervisor manages the -assette program aid related activities and assists the

1Mc pr,-,ject manager in other :nrelated ar9-as ,,ass,tre Resource teacher

wrlto lessr=ls if4 -asse.'e tape produ-_-ti,, and . to ritl. I schools helping

'h. 'assotte 'aie

A mar 'he I", has o,-,r t sipport teachers wh, have '-en

t re it. ed 1; t tre intense pre-servtie and in-service

'raiTIL:14 pata-nr-fessi that i par' of t e itte

?r,4ram, ftc M voold Of merely a n-Irt shop

n4v-rsit Mireesta ._ache n the --1-service

'whit was . durin4 tie summer of '9 R,

Ap 'r:xt.ae1 l teacn--s k s similat s,lurse dutieg 'he summer (f i9h9. One-

- , fall 19t9, aert the same

rim-e' 19 . in -Ima-rer 11 Pat;atita'



school teachers also participated. Title I funds supported this training

pr )gram,

fhe course emphasized practical help for teachers. Course Instructors

taught demonstration lessons to children selected by participating teachers

from their own classrooms. Four broad areas were covered:

1. Effective initial instruction in reading for

disadvantaged boys and girls;

Practical classroom methods for diagnosing

reading disabilities;

3, Classroom methods and materials for treating

specifi,= reading difficulties;

I,eneral principles and classroom methods -1 helping

children with severe reading disabilities.

Materials development has been one of the most important aspecta of the

course A whole range materials has been designed to teach each reading

skill. t-Jr children who do not learn best with auditory aids, there were many

materials which utilized a child's visual and tactile senses. Teachers took

an a-_t_ive role in constructing materials during the course.

1-"Jrtng 19.1-19'2, the DIG logistically supported staff devel-pment sessions

110.d pri--)r to Ca- fail term and during the school year. Training sessions

ranged from individualized meetings to sessions attended by more than 140

During the 19 -L-197i school Year, a methods bank consisting of cassette

and vice() tapes was produced to enhance individual and small group training

of new teachers and teachers new t( tne reading program used in Title I schools.

4.,



Project Operations

Materials Production

None of the materials produced by the INC are available from commerical

publishers. All materials produced are original and are copyrighted by the

Minneapolis Public Schools. A basic rationale for the inception of the INC

was the need for materials tailored to the specific needs of disadvantaged

readers in Minneapolis Target Area schools. Teachers and the reading

specialist work together to design most materials.

The Center has produced a wide variety of materials including educational

games for kindergarten children, vocabulary cards, phrase cards, color-coded

alphabet cards, comprehension games, materials for parents, short stories in

colorful booklets, diagnostic materials, and tests. The Center distributes a

catalogue to keep teachers informed about what materials are available.

Teachers were not permitted to obtain materials from the Center until

they completed the special teacher training course. The Center maintained a

detailed inventory of all materials sent to each teacher. This inventory

helped guide the Center staff in planning new materials, based on what teachers

requested most frequently; as well as simplifying auditing and accounting.

Equipment

fo produce the materials, equipment was procured which would allow for an

4-?fticient low cost operation. Major items are: an offset press, camera for

making plates, processing unit to develop plates, per paper cutter, semi-

automatic collator, photo type composing machine. The Center uses other equip-

ment commonly found in h printing operation, such a : a light table, waxer,

typewriters, and a padding press. The initial capitalkzation of equipment was

approximately $12,000.

2R



the 1970-1')71 budget included funds for some additional equipment that was

needed to keep up with the demands for additional materials by the classroom

teachers. The additional equipment included: an automatic collator with the

capability of gathering and stapeling 35,000 sheets of paper an hour, a roll

fed laminator which puts a coating of mylar on items, a stock rack for drying

printed materials, additional shelving for storage of finished materials, and a

fully automatic electrostatic plate maker which, when delivered, will cut the

plate making costs by two-thirds.

During 1972 additional shelving was added to previously purchased shelving.

The coordinator of the Intermediate level reading team started to write multiple

page supplementary readers. A stitcher-folder attachment for the automatic

collator, which allowed for fully automatic production of booklets, was purchased.

Equipment used for recording and duplicating audio-tape lessons includes a

sound-proof recording tooth, two reel-to-reel recorders, one mixer/amplifier,

two turntables, microphones, four high-speed duplicator units, one bulk audio-

tape eraser, and two fast cassette tape rewind units.

Facilities

During 1970-1971, the Instructional Materials Center was located in the

George J. Gordon Educational Center, 1616 Queen Avenue North. In September 1971,

it was moved to the Florence Lehmann Educational Center, 1006 West Lake Street,

where the INC has four times its former floor apace.

Between August 1969 and June 1970, about 1,000 square feet was used by

the IMC. In June 1970, the space allocation was doubled to help alleviate a

serious space problem. The move to the Lehuk, n Educational Center has provided

over 4,000 square feet of production, storage and office space. Plans have been

made to remodel these facilities to provide for more efficient working conditions.

29
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UNIT OF'MEASURE

READINESS .'w.ATERIALS (cont

;N:Y,(L-,_ e.,,, YA"-,,IN w, k,",,,EILT(I, ',er'es of worksheets (animal Set

t. )re r i .r..,;er ,,y-,t .i, i L ewer ',,a-,e -atk,nirdi ,e1 to

,i:r. , I

.itie. in, ,nei to --in'oroe concepts Such as Set

,-]tt'e, - ((d, addit,oTal is drovidcd for thermofaxing

'd ,nii 2

.ILES ; 3;1:k ,ZZL.:(S A ,,et t',ee ',olden Book Puzzles made by Set

tne jo L'uzzle, are used to teach upper case lower case

ar'ns,,,r, and ctrer -kil's 9r1, ,ne ,et r-ay be ordered each /ear by

N -deriarten

A se' of pi,t,r,s to teach rhyming and beginning

oo,sonant cr(Dr-.:31Ed to ino,ca te a sequence of learning
ne co,,,L;ete seq rn, ,ictures ,ay row be chtained as copies for
ire,-,a,eA,r1

LE";_R-"'ATCo:N", ",AML A gar-e to strengthen and review UC and LC

let*ers ago' be,,nrirg consonant sound NnoWedge Children lace cords matching

a C letter to a L: letter, and final(, to the correct beginning sound A set

,I,des ten nues'rlrg ,,,lor-cooed by sequence One set of boards

_'as.ncom , onli

A,fiiitles designed to develop gross sound

Irdiyidua or vial' group acts. ,y

KJ, -1

SOUNDS

L, , cards, v E , w,tn upper and lower

-ase or ea=n 1,ustrat,,)n, with '6e/ Words" for teaching

7.-urd-S7-tol relctl as o'flir,,,d in American Book Company's Third Sten
r. ;"t '-r .ro set for teacrer use

171,stration 4-th Key Words' for
as ,,t,,r,ed Areri_an Book

4":R: C,:QM A -ulti-rev,onse card for use with rupils

e,",n1 t) "-)e".Irr'n1 Urn side nas 'he l,,tter, the other the

4-,rd

tans
a'

out un 1°" "A' poster board
lve representing a beginning

_,ae 'D Tt!,,,eW tie, rig consorant sound,. Contains
,,-en, tel provided. Dictures are

----.ed 1- ko,es r ,',' Trrgue Cerressors are provided One set

1-1, ',I;Sr=') See revise:: ,n,trur.tions in r,a,-e Book ) P

:7(t,1re' lido and -elated pictures

:

::L= ,E7 : write letter standing tor
/ilergarten teaching sequence

-r P

CP ,..1" and !" letters
ar2 on the rage,

Whr ? tort' a sound

1 , 'ed P" "11Catlhq the SeqehLe r,f teaching
:,p1 LmS-3,

Set

Set

Set

Set

Set

Set

Set

Ea

Set

Set

Set

Set

te-,1 Set



NIPBER AP':'L! UNIT OF MEASURE

VOCABULARY & PHRASE MATERIALS FOR REBUS FROGRAM

Car:,_, 3 x intended to be used by the teacher

,vier- her directlor 'n, stru.t'ure words are coded by lesson number P

I' ,et of str,t,Jre word cards approximately

x 3 tc,r use 1- bu Iiinq sentences with teacher Rebus Cards A printed

n3r. 'ilia; included

)7R1PS,REB1JS Contains phrases as listed in tne manual for each story

ine set p,r teacher Non-consu-able iter, P

=;H.,S SENTENCE S'RI2S Sentence strips for use in Plymouth Chart in teacninq

is outlir,ed in Manual I set net teacher Non-consumable P

SENTENCE CHARTS, Individ,,l cnarts G' A 18 with two pockets These are

used by pupils in building sentences with EPR word and rebus cards Set of 10

I set per year P

TACHER REBUS CAPDS Rebus (pictures; to be ised in developing the content

w:,rds in phrases and sentences when teaching structure words in Rebus Program P

1,-DF11-4 u'iDEMT WORD CARDS REBUS Intended to he used with Level I technique Used

st,Adehts in building sentences Set of IC Nln-consumable P

46-:622 REB:.)S CARDS Individual rebus word cards to be used by pupils in

5 'ding individua: sentences

ST .RE -.Sr' BINGO SE, I A'6 2 APE COMBINED Two sets of six cards Sets

-arked in ,corner cet conta'ns the first ten structure words taught. Set II

is renew oc all siktee,, t'ie words 2 sets per package) 1 set per

1,.3r

CT 'RE FIt sd'"on colored flsn witn the sixteen structure

words ''r use .r vi,,eti Of ei,i/S

VOCABULARY & PHRASE MATERIALS FOR MINI PROGRAM (Level A)

B jrV 4r,D: 1D, Cards 3 ,_rded for u with Mini Book

le-,sons

bpr_;), RT';

":'4: ;LV-EV:.:

phrases as 1,sted 1r the mdnuai

"Jrrs1 to he used in teaching the

enrl, are same in both

VOCABULARY & PHRASE MATERIALS FOR MODIFIED PRE-PRIMER PROGRAM

r,, 'or with theIn

4,r.; ar > frr J3e wllh the

A-ri nr .se witn the

t)ei

,r,, with modified A

,,'r'd w,tn Moilfied B P

rt, P

tr dr(,or, ,ny

)r, to accor,p,inv

to ,mpdny

Set

Set

Set

Set

Set

Set

Set

Set

Set

Set

Set

Set

Set

Set

Set

Set

Set
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Set
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Set
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P1 INS °ROSRAM

,CTIONAL MATERIALS 9P,T1P
M1 Public Scnools

L-nann bdu,ationii Center
Peum 433

1 West Lake Street

)4.5-496?

RESOURCE TUTHER CATALOGUE

JANUARY 1975

A0'1CL;: UNIT OF MEASURE

TESTS

'.3.-TTEPT P EAS1C Sk:LL TESTS An informal battery used to

J.f,cse -7ecific ,ead,n1 di s t,es. -ne battery includes nine different

tne Reading Desoure Teacner & I

READINESS MATERIALS

RELAT:Ti Tnese five lessons are geared to teach

-iste- r,e of langJage It treats the arrangements of word forms

re7ationsnip witnin sentences The lessons are developed

s s:it'al relationships, rhyming and sequencing,

2"--, 1'1 ;)ronuJns Adailable through the Reading Resource

Set

Set

4-":%-, 'E--,JE.,C1N-, :See 46-9459 for explanation.) P Set

46--253 COr explanation I P Set

46-;-4E? for pi5lanation ) P Set

)(...N,2s-, (See 46-9453 For explanation ) 0 Set

'F 7,9',95 A set oc nine lessons to develop Set

, 'y ]: -,ti_ n of as, primarily in the initial position.

d. f3, e :iiity to vernally produce the sounds of language

a:17 Available through the

The ,11:.-9474 +or explanation ) P Set

16-0474 for explanation ) Set

;474 fo. G plardtion P Set

7,471 explanation ) r Set

c_7 explanation.; Set

Jr .;-larld,IG R ',et

r

Set

Yin



J
ARTICLE UNIT OF MEASURt

COMPREHENSION MATERIALS AND LITERARY STRAND

'PL- KILL r.olleLtIon of 14 paperback books and accompanying activities

"13' are designed for intermediate Title I children reading at approximately

O-J in the ABC Series The materials that accompany each paperback

K '" tw] packets The Teacher's Guide and the Students

,,ajes Paperbacg bunk, and worksheets are available through the Reading

,'<esoJrce Teacher (Lirot 15 copies of a specific title.) Available to

yu, through a Title 1 Resource Teacher I

Set

CHARLIE THE LONESOME COUGAR (See 46-1510 for explanation ) I Set

MS 'See 46-1510 for explanation ) I Set

DEAD END SCHOOL ,See 46-1510 For explanation ) I Set

"(:-,EAT BRAI', AT THE ACACEMy (See 46-1510 for explanation ) I Set

AN') bLEZUS ;See 46-1510 for explanation ) I Set

E%C!CLODEDIA BROWN GETS HIS MAN (See 46-1510 for explanation.) I Set

ENCYCLOPEDIA BRD4N TRACKS THEM DOWN See 46-1510 for explanation ) I Set

,ENNIFER, mECATE, MCBETH, WILLIAM MCKINLEY AND ME, ELIZABETH. ;See 46-1510 Set

f-Jr. explanation ; I

;See 46-1510 for explanation ) I Set

,O,NOER 'See 46-1510 for explanation ) I Set

LT.AQ LTTP 'See 46-1510 for explanation ) Set

',MPET OF THE SwAN 'See 46-1510 for explanation ) I Set

TLER'S IC.JNTRYI,DE 'See 46-1510 for explanation ) I Set

OO"FE"PISIDN, C2JSE AND EFFECT Consists of three separate units designed Ea

to teach, re nforLe, and assess different aspects of children's comprehension
l;s The three unit; include main idea and supporting activities, sequencing,

1-d -aJse ard effect Available through the Reading Resource Teacher. P & I

E1:-ED ..:PE TED, L =L :II, CAUSE AND EFFECT (See 46-1735 for explanation.) P & I Ea

,mPPEHENN, "AIN IDEA ;See 46-1735 for explanation ) P & I Ea

'41N I:JEA SUPTORT (See 46-1735 for explanation.) Ea

;%_,-17-15 for e,planat ion ) P & I Ea

3e, 46-1735 for explana:ion ) & I Ea

MISCELLANEOUS

Ea
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PAr, nc 50

, 'AD

_ AND v4-, rr,t,

,. -2, `AD 5C

DAD 1,F 5,

LS -F, PA OF 50

AND D6-2,

3 ;A5

AND D7 PAD '3P

AND 7,7-4, PAD ov-

AND ?-2, PAD OF 52,

'-2 AND 53-4, PT-42 OP ",:,C'

AND DJ-2, PAD 5P r_J-J

i D-4-1, PAD C,P

;AD CF

PA1, ?F

-.11-?, PA- CP c:.D

PA2, 7

PA', 59

4 )r

ON r or MEASLPP

Pdd

Dad

Pad

Pad

Pao

Pad

Pad

Pdd

Pad

Pad

P,21

Dad

Pad

Pal

2ad

Dad

Dad

''ad
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I-EM NJ"Bi_rs ARTICLE UNIT OF MEASURE

SKI LLSHEE fS (cont.

46-3c6F BASAL PROuRAm SKILLSHEETS 321-1 AND D21-2, PAD OF 50

=4.,,RAM SKILLSHEETS, D21-3 AND 021-4, PAD OF 5n

4e,-674 BASAL PROF-RAM SKILLSHEETS, D21-5, PAD OF SO

46-3677 BASAL Pi.J;RAm SKILLSHEETS, D2-:-1 AND 022-2, PAD OF 50

46-J53u BASAL PR9GPAM SKILLSHEETS, D22-3 AND 022-4, PAD OF 50

45-36P3 BASAL PROGRAM SKILLSHEETS, D23-1 AND 023-2, PAD OF 50

46-3,36 BASAL PROGRAM SKILLSHEETS, D23-3 AND 023-4, PAD OF 50

46 -3689 BASAL PROGRAM SKILLSHEETS, D23-5 AND D23-6, PAO OF 50

46-3601 BASAL PROGRAM SKILLSHEETS, D23-7 AND D23-8, PAD Or 50

1E-:64 BASAL PROGRAM SKILLSHEETS, E1-1 AND EI-2, PAD OF 50

16-H-J7 BASAL 0ROGRAY SKILLSHEETS, El-3 AND E1-4, PAD OF 50

4F_,-377,C BASAL PROGRAM SKILLSHEETS, E1-5 AND E1-6, PAD OF 50

BASAL PPOGRAM SKILLSHEETS, F2-1 AND E2-2, PAD OF SO

46-37')F.. BASAL FP60RAM AILLSHEETS, E2-3 AND E2-4, PAD OF 50

BASAL PROGRAM SKILLSHEETS, E2-5 AND E2-6, PAD OF 59

4;5-37:2 BASAL PROGRAM SKILLSHEETS, E3-1 AND E3-2, PAD OF 52

BASAL PROGRAM SKILLSHEE7S, E3-3 AND E3-4, OF 50

BASAL PRGGRAM SKILLSHEETS, [3-5 AND E3-6,

PAD

OF 5G

PP-)PAM SKILLSHCETS, E-4-1 AND F1-2, PAD OF 5:

PCGRAM SK:LL-1FF-S, E-1-3 AND E4-4, PAn Cc 5O

FP');RAY L4-;, =A5 'F

:',:),;RA"' -,/:LLS,4E:7; 94L'

AND 'JF 59

P,GPA`, L'-, -r

-r 5

A; Cr

Pad

n:r!

Pad

Pad

Pad

Pad

Pad

Pad

Pad

Pad

Pad

Pad

Pad

Pad

Pad

Pad

Pad

Pad

Pad

Pad

Pad

Pad

Pad

Pad

Pad

Pad

'ad
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ITEM NUMBER AR-ICLE UNIT OF MEASURE

SKILLSHEETS (cont. )

46-3/72 BASAL PROGRAM SKILLSHEETS, E12-1 AND E12-2, PAD OF 50 Pad

46-3775 EASAL PROGRAM SKILLSHEETS, E12-3 AND E12-4, PAD OF 50 Pad

46-3778 BASAL PROGRAM SKILLSHEETS, E13-1 AND E13-2, PAD OF 50 Pad

46-3731 BASAL PROGRAM SKILLSHEETS, E13-3, PAD OF 50 Pad

46-3784 BASAL PROGRAM SKILLSHEETS, E13-4, PAD OF 50 Pad

46-3787 BASAL PROGRAM SKILLSHEETS, E14-1 AND E14-2, PAD OF 50 Pad

46-3790 BASAL PROGRAM SKILLSHEETS, E14-3 AND E14-4, PAD OF 50 Pad

46-3793 BASAL PROGRAM SKILLSHEETS, -15-1 AND E15-2, PAD Or 50 Pad

45-3796 BASAL PROGRAM SKILLSHEETS, E15-3 AND E15-4, PAD OF 50 Pad

46-3799 Ps' PROGR,LA SKIILSHEETS, E15-5(1) AND E15-5(2), PAD OF 50 Pad

46-3802 BASAL PROGRAM SKILLSHEETS, E16-1 AND E16-2, PAD OF 50 Pad

46-3305 BASAL PROGRAM SKILLSHEETS, E16-3 AND E16-4, PAD OF 50 Pad

46-3808 BASAL PROGRAM SKILLSHEETS, [17-1 AND E17-2, PAD OF 50 Pad

46-3811 BASAL PROGRAM SKILLSHEETS, E17-3 AND E17-4, PAD OF 50 Pad

46-3814 BASAL PROGRAM SKILLSHEETS, E18-1 AND E18-2, PAD OF 50 Pad

46-3817 BASAL PROGRAM SKILLSHEETS, E18-3 AND E18-4, PAD OF 50 Pad

46-3820 BASAL PROGRAM SKILLSHEETS, E18-5, DAD OF 50 Pad

45-3823 BASAL PROGRAM SKILLSHEETS, E19-1 AND E19-2, PAD OF =0 Pad

46-3825 BASAL PROGRAM SKILLSHEETS, E19-3, PAD OF 50 Pad

45-3827 BASAL PROGRAM SKILLSHEETS, E19-4, PAD OF 50 Pad

46-382R BASAL PROGRAM SKILLS "EETS, [20-1 AND E20-2, PAD _ 50 Pad

46-3832 BASAL PROGRAM SKILLSHEETS, E20-3, PAD OF 50 Pad

46-3835 BASA'_ PROIJRAM SvILiSHEETS, E:1-),1 AND E21-1,2), PAD OF 50 Pad

45- BASA, PROGRAM SKILLSHEETS, 1:21-2 AND E21-3, PAD OF 50 Pad

45 -3541 DADAL DR0GRA0 S;LLS'EETS, F21-4, DAD OF 50 Pad

1,-3-44 BASAL D7-9SRAM SKILLSHEE-c. [22-1 AND E22-2, DAD OF 50 Pad

46-3P,47
BA'-,AL DROGRAm SK1L,S.'EE-S, L22-3 AND [22-4, DAD OF 50 Pad

4_32;- BASAL [4?-cRAm SI:LLDAEE7S. [23-1 AND [23-2, PAD OF 50 Pad

46-i8 _,
BA6A, ;,.--LSSR,m D:._,1L S, E,-3-3, DA:-, 08 c.,-J

Paa

4c_3di,= SAL PRSSRAm Ska_S8EETS. :2-4 ANO 0,-3-6, PA0 OF 'SS Pad

46-3-5R PAA PR'ISPAm SK:LLY,FPS, E:4 1 ANS P4-2, PAD SF 50 Pad

46-3862 :,ASAL DRDGRA0 '38ILL5iEL , L-4-3 AND 1124-4, P49 OF z.r1 Pad

46-3Pc8 -'ADAL -R'SDAm SKILLS-tEE'D. 1-25-1 AND E25-2, PAD OF 50 Pad

46-286- BASAL DR0-,RAm Sv:LL--FE'S, ''.--I AND E26-2, PAD OF 50 Pad

46-317; 3ASA: -'20GRAM 3 F:14SH,-F7',, F27-: AND [27-2. PAD OF 5S Pad

46-3874 ?,ASAL PROGRAM SKILLSHEETS, F27-3 AND E?7-4, PAD 1,1 50 Pad

46--j,-77 BASAL 1P',-,RAM SKILLSPFF-S, [28-1 AND F28-2, PAD OF 50 Pad

46-388 '',AL PROSPAM Si1i)Jm;lETS, ED.-3 AND 528-4, PAD OF V) Pad

-13- :-/ i



ITEM NUMBER ARTICLE UNIT OF MEASURE'

SKILLSHEETS !cont.)

46-3883 BASAL PROGRAM SKILLSHEETS, E29-1 AND E29-2, PAD OF SO Pad

46-3886 BASAL PROGRAM SKILLSHEETS, E29-3(1) AND E29-3(2), PPD OF 50 Pad

46-3889 BASAL PROGRAM SKILLSHEETS, E29-4 AND E29-5, PAD OF 50 Pad

46-3892 BASAL PROGRAM SKILLSHEETS, E29 -5 AND E29-7, PAD OF 50 Pad

-14-



THE NORTH AND SOUTh-cENTRAL PYRAMIDS' TITLE I READING PROGRAM

by

Margaret O'Shaughnessy

Minneapolis lublic Schools

Background Information

The program described was conducted in the Minneapolis Public Schools.

Minneapolis is a city with an estimated p -u =tion of -34,400.
1

Approxi-

mately 8,70) children attend school in ','..nneep _is; 68,000 of thes

children attend the nnety-sev n oub.ic s,hopls in the city. In 1967 the

school syst,n wac cec_entra'iz,d to imrro,,e c mmunicat on within the system

and between th. IncividJa" srh and 1- ,ommunIti.s, develop

collaboratie and cJoperative p cgrims and to share particular facilities

and comp.tencies r te-ch,rs.4 A groAr, w. 1.e georaphical'y prox mate

schools we-e ;ortmd t_ ,e North 'yrafrid. In 1469 , similar grouping

pattern -,-ac sablshcd, s.17, o51 ct e, nc called the South-

Central ?yramic. The yramic,, _onsist nIneten 01. m-ntaty schools,

five junto- h,gh sOlo-)!; an, three c, n or h.g,i schoo;=. Approximatcly

22,0)) .7.ri attenc s--,:hoos and, numb. r, 'ine-third ire

defined by th,_ 'e Departrint ). dl:iadvantaged,

i.e., one or moe grade 'ev,ls hind in th- basi, sKI,Is of reading,

mathematic-, or ora. angniag d v._:ooment.

1Mitchel' Trockman, instructional mat/ -ials project director's

report. Researc' and Eval..1.1t on rep -'rtment, Educa-ional Services,

Minneapolis public Schools, 1972, p.

p. 5 bid., pr.

:1
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The superintendent of schools, Dr. John B. Davis, Jr , appointed

Mr. Melvin Hoaglund as the Director of the North Pyramid at its initiation.

Mr. Hoaglund began his work by holding a series of meetings with community

members and the individual faculties of the twelve schools. These sessions

revealed that reading instruction was the major educational problem in the

schools. The teachers set the following goals for improving reading

instruction in their classrooms:

1. a effective program for initial classroom instruction that would
include
a. a soundly determined, and common, sequence of presentation of

reading skills based on crucialiy,
b. a multi-sensory approach which would meet the needs of deprived

youngsters,
c. a rich and organized continuum of multi-sensory strategies and

materials designed to facilitate the learning of each specific
skill taught,

2. a brief, informal and practical small-group method for an initial and
continuous diagnosis of each pupil's most critical reading skills
reinforc,-d by a materials center sufficiently stocked and varied to
provide -or different learning styles in each skill or concept,

3. in-service training which would prepay' teachers to implement the
program in their own classrooms: the instructor of the in-service
prog.am would o2monstrate all phases of the course with children,

uni:ication of all elements of the reading program so that a child who
moved from school to school would be taught essential reading skills
in the came sequence.4

A proposal was submitted to obtain federal funds to meet thes- goals and

in the s.immcr of 1968 a ,omb:11,d in-strvic- course and workshop was held

spons-red by Title i funds of the Elementary and Secondary Ac. of 1965.

The in-s rvic, training was clnducted by Dr. 5ohn C. Manning of the Univ-

ersity of Minnesota and the materials wokshop was coordinat,d by Mrs.

taberta .crown. The course and workshop were attended by eighty-seven

classroom teachers in the afte noons tom une 24 through August 2, 1968.

4Mary C. KAsbohm, Unpublished 3dministrative report. Minneapolis

?ubl:c Schools, 970, pp. 2-3.
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Teachers in th,=_. first t dining sss on Identified twenty-two basal

systems used in 'heir nine elementary schools during the school year 1967-68.

In 1966 Richard Faunce had made i study of the mobility rates of

students in the Minn anolis schools; Mr. 7aunce discovered that children

in the inner-ci of M nneapolis changed -chools about twice as often as

children living in comparison areas o the city.5

In the City-Wide Testing Program Report, -he Department of Guidance

Services r por,.d, "Thc study io. 311, 1468 city-wide testing scores)

disclosed '_hat Minn,apolis students who moved irom one school to aaother

scored significantly lower th-n 3:1 Minneapolis students on city-wide rests. "6

The combination o- mobility '-iitprs and the multiplicity of basal

texts r suited in th t ,,chers agree-lent that p s ngl= t xtbook should

be adopted in the North ?yramid's clemen-pry schools. When the South-

Central Pyramid was in 1"-!69, its Director, Mr. Vernon Indehar,

indicated that his t'acher' wished ti plrticiaate in the Title I Reading

Zrogram and tha- they, too, a -c: -at e a singl- t xtbook concept.

The basal self -cted by the telcher wa, a linguistic series which

emphasizes the earning of spel'ing patt ens in the initial stages of reading.

In the summer of 196'. a ecInd training session was jointly conducted

by Dr. Manning and Mrs. Brown. The in-se rvic- was limited to nriury

grade teachers and approximately 125 teaches, representing both Pyramids,

attended. The content of this curse, rs the one held the previous summer,

centered on giving teach rs specif:c skills in the areas of beginning

reading, diagnosis, rc.mediat-on and basic methodology. Materials developed

5Richard Faunce, Stud,nt mobility in selectee'. Minneapolis public

schools. Administra-ive report, No. 3, Minneapolis Public School', 1966.

6Kasbohm, p. 7.

I J
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lin the workshop were designed to reinforce and/or teach basic skills as

outlined in the basal; the materials produced by the teachers were mani-

pulative in nature and were developed to hold the child's attention by

keeping him actively involved.

The abundance of materials, the increased number of teachers and stu-

dents involved in the program and the wide range of instructional levels

to be served soon made it necessary to organize a more technological

means of materials production. In Aug.st, 1969 an Instructional Materials

Center was put into operation to produce teacher-developed materials on

a massive scale. The Materials Center was also financed by Title I funds.

In the Fall of 1969 a third in-s,_rvice was conducte(i. Again, the

primary teachers of both Pyramids were inv ed to attend. One hundred

forty teachers, who had not participated in earlier sesiions, registered

for the class. Dr. Manning conducted this course through the University

of Minnesota --der the title, "Materials and Instructional Techniques of

Elementary Reading." The teachers enrolled in the class had a choice of

receiving academic credit, stipend or local professional growth credits.

In February, 1970 Mrs. Alberta Brown, who had assisted Dr. Manning in

the summer training sessions, was hred as a full-time Reading Specialist

for the North and South-Central Pyramid schools. Mrs. Brawn's resoonsi-

bilities were many and varied. They inclueed organizing and coordinating

in-se-vices, writing mate-ials, classroom visitations, demonstration

lessons and working with a group of teachers to develop new mater.als for

the 1970 summer school program.

A course was also offered to intkrmediat, grade teachers in the Spring

of 1970; :40 teachers in grades *hie and six took advantage of this

opportunity to g t help in wo -king with disadvantaged youngsters.

7C2
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The exclusion o. the int rmeciate teachers up until this time had been the

result of estableshing a priority that the program would emphasize prevent-

azive measures in the early giades initially and would later expand to meet

the needs of older, in_eificient readers.
7

The summer school of '970 introduce a program of language development

:or children who would be entering kindergarten in the Fall. The approach

as c was a modified ve sion of a language program developed by Dr. Muriel

eeville and consisted of thirty lessons d'signed t) develop syntax and

phonology. ilsc, in th summer of 1970 an additional 100 teachers parti-

cipated in a workshen held two we,ks before the opening of school. rhe-e-

o.-e, by the end of August, 197 int nsive e:forts had been made to train

teachers of disadvanteged children from the prschool level through the

hir- grade; approximately 47- -eichers had partic'pated in one of the

rv:ce nrograms.

The ef.orts li-tec hove been, = the most p-rt, related to !n- service

mee-ines. Classroom dcmonstrlt:ons bctii conducted by Mrs. Brown;

however, since ther were app-oximalely 35: teachers in the 2rimary grades

of The yramics' schools anc the additional resnonsibilities of Mrs. 6rown

h- ,11-2Pcy been not,e, J,tarie aopar.nt that additional personnel we -e

needed to meet :hr cemands of teaehees.

In the Serial -, .970, ob cescr-pt i,n wi,s posted in all the elementary

schools o= the city .inn...ap-dis. The p)sit:ons being advertised w' re

or "Resoorc- :t-ache s--:n R-sicence." Th, resnons:bilities of the Resourc,

:e--ner ue-e 'to 1-1nrov t o: le- rning through imnrovment in

the quality of nctructIon." The t,ays in which this purpose was to be

included "('_m_nstr-,t or .eacning; dev lopment including

Told., p. S.

J
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the pre-school workshop for new teachers; planning with teachers and

principals; the creation, location and distribution of student materials."

Qualifications for th.- job were:

1. a Bachelor's degree with valid teacher certification,

2. evidence of three years o! successful teaching experience, preferably

with more than one age lev-1,

3. demonstrated interest and Personal devlopment in the area of emphasis.

The positions available provided :or primary and intermediate Resource

Teachers in the areas of Language Arts, Mathematics, and Social Studies.

The individuals selected were to be paid according to their level on the

regular teacher's salary schedule and were to begin work on August 17, 1970.

litqle the city of Minneapolis was accepting applications for the

positions of the Resource Teachers in Residence, the North and South-Central

Pyramids were planning to expand their Title I Reading Program. Durirg the

Soring of 1971 tederal money was allocated cor a cooperative effort between

the University of Minnesota and the Minneapol.s Public Schools aimed at

oreventing and remediating reading dysfunctions. The program was labeled

'Combine.

The personnel involved in the Coastline program were to be selected from

the Minneapolis Public Schools and the Unive s2ty Graduate School. Speci-

fically the following eforts were to be made:

1. Five classroom teaches, with inner-city experience, were to be selected

to pursue a Master's degee at the University as well as to work in the

nineteen schools of the Pyramids.

2. Two graduate students, work:ng on Doctoral Programs, were to be selected.

3. Undergraduates in their luniof and senior years in the College of Edu-

cation at the University were to be involved in a reading methods course

that renuired thm 1.o tutor students in the inner-city.

The .:aster's candidates were to commit themi41,'es to two years of inner-

city teaching beyond the training pe-iod o' two years.

1
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The program was to be inaugurated in the Fall of 1970. Two training cen-

ters the undergraduat s we-e estab ished: Hawthorne School in the

North ?yramii and Lyndale School in the South-Central ?yramid. The format

proposed noted that through the undergraduates approximately 500 disadvan-

taged youngst rs in these two schools would rece_v clinical help. It

was also hoped tha' the classroom teache-s of these students would profit

Prim the in-servic and s pe vision provided. The philosophy o_ reading

-:as to be taught by Dr. Manning and the doctoral candidates. Specific

technioues for teaching basic skills were to b.._ shared by the master's

candidates. These interns were also to be r sponsiblc :ur providing a

continuous succession of in-se-vice courses and workshops or teachers in

the Jyramici schools.

Therefore, in the Fall oc 1970, .:bout 400 teach,re in the primary

graces if the inner-city schools in Minneapolis had received in-service

t aining, the school system was searching for Resource Teachers in the

ar a o' Language Arts, the Combine segment of the program had been funded

and steps or selecting personnel taken, a single t-xtbook had been adopted,

a Reading 4ecialist employ_d and an Tnstructional Materials Center put

into operation.

The second part o, th:s paper ill center on the methodology conveyed

:,ache7s throueh in-servic_.

)
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The Method

The underlying philosophical base for the approach uscl to teach

reading in the Pyramid schools encompasses the following:

1, differentiation of instruction according to ability, rate of progress,
sub-skill weaknesses and self-directiLn,

2. enrichment through language experience and independent reading,
3. social-personal learning,
4. active pupil participaticn.8

These criteria are the roots of the pedagogical aspects of the implemented

reading methodology. The conviction, based on research, that children in

the inner-city can le'rn to read is the nucleus of the program.9

Reading readiness instruction is begun in kindergarten with an emphasis

on learning the alphabet. This apnroach is based on the coneusion that

success in firs*_ grade reading has a high correlation with letter knowledge.
10

Children are grouped for instruction according to their pnysiological,

neurological and social maturity as well as by level of ability. The readi-

ness program is designed to develop two fundamental skills along with letter

knowledge; they are ' attention and persistence is learning, and 2) ability

to follow directions. The steps for reaching the alphabet are outlined

In the manual, Essential Initial Reading Instruction, which is available to

nil kindergarten and f 1st grade teachers who have attended an in-service

program.

8John C. Mannino and Alberta Brown, A Classroom Teacher's Digest of

Reading Instruction (Minneapolis: Department of Elementary Education,

University of Minnesota, 1968), p. 3.

9.
:..asbohm, n. 12.

1-)Mlnnin,-; and B-own, p. 3.

11 .nid., p. 3.

1 ')i)
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When the child has completed the readiness portion of the program,

formal reading instruction begins. The reading program is eclectic in

nature in that a basal series and an integral phonics approach is used.

As in the readiness program, the visual, auditory and kinesthetic modal-

ities of the child are all involved in the learning process. The basic

ingredients of the teaching process arc vocabulary instruction, phrase

reading for quit'' recognition, oral reading ior diagnosis, oral reading

for practice and silent reading.
12 Manipulative and supplementary materials,

designed by teachers, are used to reinforce basic skills either as part

of the lesson or as independent follow-up activities. A manu.,1, The Class-

room Teacher's Digest of Reading Instruction, describing suggested teaching

techniques is available to all teachers who have participated in some

in-service training.

Part three o this paper will describe the intensive efforts made to

improve the quality of reading instruction in the inner-city schools of

Minneapolis. It is a ciscussion of the Reading Team which began work in

the Fall of 1970.

The Reading Team (1970-1971)

Introduction

As was mentioned in the first section of this paper, by the Fall of

1970 the personnel available to assist in the Pyramids' reading program

had been increased. The. Minneapolis school system selected four classroom

teachers to work in the area of Language Arts in the inner-city schools.

121bid., pp. 4-5.
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Two Resource Teachers were appointed to the North Pyramid and two to the

South-Central Pyramid; in each of these sections of the city, the-efore,

there was a primary and an intermediate Resource Teacher.

A selection committee consisting of the Pyramid Directors, the Pyramids'

Heading Specialist, th Unive-sity Consultant, the Assistant Director of

Federal Projects and an Assistant Director of Personnel chose five class-

room teachers to begin an internship as members of the Combine program.

fwo dcctorai candidates from the University of Ainnesota were also selected

to participate in the program.

Since preventing reading ailure hi dIready been established as a

priority in the school-. to be serviced, the goal of the Reading Team was

to asset tea'hers in the kinder] -rt n and primary levels. The two inter-

mediare Rcsourc Teachers we-e included in all in-service and Reading Team

meetings in orde to assue con-inuation of the efforts being made at the

early levels of education. However, the Combine interns were assigned to

work wi-h the primary Resourc Teachers in the :yramids. 'urther discussion

o- pipet limit'd to the function of the Reading Team at the

,Inder.,iarten-primary level.

Classroom Teachiog

The Re-ding Team in th-. Fall of 1970 consist d of the Uniersity Con-

su'tant, a H.ading Specialis_, two primary Languag Arts Resource Teachers,

fiv (ompine interns ane 'he In rector of the Instructional Materials Center.

Stn ten elementary schools w to be s(rviced by this team with a comb4.n.d

qr.mary staff consisting o approx,mofely 40) classroom teac'ers.

I d
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Inexperienced teachers aad those new to the Pyramids were given first

consideration. The Team functiuued in a variety of ways. Initially the

interns observed the techniques used by the Resource Teacher in either

testing or teaching situations. Each time a classroom teacher was given

help, a fellow-up conference was arranged. The purposes of the conference

were to review the procedures, explain the rationale for their use, offer

suggeltions for future lessons and answer Questions posed by the teacher;

the conference was also seen as a concrete way to build teacher confidence

and to establish rapport between the teacher and the members of the Reading

Team. As the Combine interns became familiar with sections of the program,

they assumed responsibility for their implementation in classrooms.

ctequests Lonstration lessons came from th, teachers, the principals,

or were the result of the members of the Team offering to teach a lesson.

kept
The arrangements for teaching the lessons were/ilexible in crde- to

accommod::e the schedule of the Reading Team to the classroom teacher's

schedui_ Eventually the following schedules for lessons were possible:

1. Resource reicher demonstration with reading group; interns and class-
room teacher observing,

1

2. Resource Teacher demonstrating lesson with one group; Combine interns
each demonstrating lesson with one group classroom teacher alternating
11,_r observations between the three groups,

3. Combine intern demonstrating lesson with one group; second intern,
Resource Te -cher and classroom teacher observing,

4. Each member oi the Tam demonstrating a lesson in different classrooms
of the same building,

5. une member of the Team demonstrating n lesson; all the classroom
teachers at a grade level released from their classrooms to observe,

6. Each member of the Team working in separate buildings with classroom
teachers.
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The members of the Team were r 'sponsible for keeping each Principal

informed regarding their work in the schools. Conferences with the Prin-

cipals were limited to a discussion of the program and the lessons per-

formed by members of the Team. Extreme caution was used to avoid

evaluating individual teachers. When situations arose that were of concern,

a-suggestion was made to the Principal that he visit the particular classroom.

Frequently a member or the Team, or the entire Team, assumed the respon-

sibility for teaching all of the reading groups in a classroom for a period

of days. The procedure was us2d to: 1) allow the teacher to see a

sequential skill development, 2) observe organizational techniques, 3) give

members of the Team time to get to know the individual children in a group

and identify sub-skill weaknesses, and 4) to demonstrate a variety of

instruLtional techniques. The Team often arranged to stay in classroom

where teachers had indicated they were having difficulties long enough to

eliminate the problem or until the teacher telt comfortable enough to

resume responsibility.

Whenever possible, demonstration lessons included a sample of th_ many

reinforcement materials propuced at the Instructional Materials Center;

the assembled materials were usually left with the teacher after the lesson.

Classroom teaching consumed the greater portion of each working day.

Members of the Reading -eam spent approximately three-fourths of each day

in their assigned buildings. The remainder of the day was occupied with

preparing the next day's lessons, assembling materials for teachers,

attending meetings or in conference.
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Undergraduate Reading, Course

In January of 1S-1, the Combine interns, Di. Manning and the doctoral

candidates begin tee_hing the undergraduate reading course. At the first

class sessions, Dr. Manning presented an overview of the program, a des-

cription of the schools and the philosophy of the course. The 70 college

students were assigned to one of the two training cent,rs. Buses trans-

ported the students 'rom the University to the schools and back again.

Each student began by working with one child, moved to responsibility for

a small group and, by the end of the quarter, was teaching an entire

reading group. The course net twice each week; it was arranged so that

time was divided between tutoring, and participating in discussions

regarding instruction. Dr. Manning participated in the lectures and

observations of the students by alternating his time between the two

buildings. The e-,ctoral cardidates were each assigned a building and

responsible for coordinatIng 1.s program, assisting Dr. Manning in the

lectures and observing the students. The Combine interns were assigned

specific students to obsery and were resnonsible for demonstrating

instructional procedures. The children's classroom teachers met with Dr.

Manning before the program started for an alt-day training session. At

that time suggestions were given or the selection of children to partici-

pate in the program and ways to reinforce the clinical tutoring Jere also

mentioned to the teachers. During the quarter the classroom teachers were

invited to observe the undergraduates as they worked with children.

Spring quarter a second course was offered; again 70 college students

and approximately 500 children participat,e.



- 15 -

Additional Information

Ehroughout the year, meet ngs we e s:_hedul d every othe- week :or the

entire Reding am. At th-se me- tangs the work in [hr. schools was discussed

as wet_ as any problems :hat h)d been encountered. Aodiications in the

orol.,ram e suggested anu voted upon ;10-)roval. Related research or

new ,tudie:, In reading wee pr,entec. _ans tor suture activities and

nen.ly-developec mate.ials were shared dur -.ng these conferences. The meetings

were held ,..!Jr-Ing tae latter part of she afternoon and usually lasted from

two t) f ur hours.

It should -iso be ribt..c, th-,' along wih th i work in the schools,

th undergraduate course and the in-s-rvic, programs, the members of the

the program we e oursuiry _ours -work at the University

-!inny,ot

.n-ervIce

Lu: i:.g th, year 1,5 many in-scrvIc meetings we e conducted.

clar_ty's sake the iillbwIng arc, made: 1) the levels o:

in-s. v:- and 2) types o in-sery cc. the in-s,rvices ar-

mandato-y: -cachers may _hoose to attend or not to attend.

1,_vels of in-service. v Is of in-sErvic range from those con -

tout , o. all _ea,hers in :h yrdmids to those held or indiviuuals. The

arse o: .n-servic. .- be c nsidc-ed is that cane on a

yramic-w:d tasi.

n.v 5i ^anscrc ,ses were tugrv- by 1,7. :-Ianning to the primary

1-Zb ,n to -int r t) medlat,- teachers.

Th_ class , re h lc tr)m ;) p.m. once w ek or a t n-week perice.

t m..nt n, :ecnntql4es or mat ,ials aso
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onducted an a -y-amid basis. for th_ most part, these classes are limited

t3 thos, teachers directly involved in the use of the new methods. Samples

af these kinds of in-serv.ce bele in 1970-71 are: the kindergarten work-

slops, the pre-:al' ...orkshops :or new teachers, testing in-services, pre-

summer school training s ssions and t:ie kindergarten rebus workshop. These

t:ngs 1:-e held to shart in:ormat.on about the program with teachers,

ge: teachtr .n -put or rein:o cement _dews and heir teachers corrtlat

chjectives w.th the -ec-hniques. A third kind of Pyramid-wide in-

s rvices art ref :red t3 as mini-workshops. These meetings are recuested

by ttachers and may involv_ a :our of the Instructional. ::aterials Center

or a request :or h ip with one-phast of the program; they are available

ta all facJities :n the yramic.

stconc orm of in-se ice ava:lable on Fyramid-wide basis are the

frioividuP1 building in-srv:c s Lach school in Minneapolis dismisses

tar_y on Tuesday -:tern2ons to give :e,chers staff development time. Many

tie incividual bu 1= inF in-stivic s ar -nricuctcd during this release-

tIme.

The :n-se vice conduct, r achrs in a building may be for the

--hole st grade levl, in,tructional level or an Interest :evl.

rftcuests coming i-om 'aclIties in,=1,:de those f.Jr help in establishing

rouping oatterns, demonstrations of new matria:s as they are produced,

anc cuestcons r lated to adapting tethniruts to meet the particular needs

stuctn!s .n ter hu.ldini. The aides nd volunt2ers in the building who

frequently assi,: the te,che: :n r,inorcing basic skills have also been in-

servIcc. The training if thes- peoplt f.acus.s on w,..rs they can assist the

clissraom teacher, suggesti^ns fir wark;ng with children and the basic

,hilosophy o: the program.
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During the school year members of the Reading Team also participated

in PTA meetings, open house programs in s :hocls, school board meetings

and many informal meetings with parents and other members of the community.

The individual teacher in-services and the undergraduate program were

ciscussec' in the preceding section of this paper.

Types of in-service. The types of in-service can be classified as

training sessi)ns in which techniques for gene-al application were presented

and those in whicn technicues or specific programs were discussed.

The ph_losoohy and methocology of the programs ar presented to teachers

in a variety of ways. Each Py -m:d-wide in-service includes a demonstration

of techniques with a group of ch idren. Teache s ar frequently requested

to teach and a less,n which they have developed to put a particular

theory into praJtice ;-,s an asslwrimeat for the course. Members of the

Reading Te,,,:m ar also -vai.able to demonstrate theory in the teachers'

c-assrooms and t_) obstry the teach-A-. Becaus._ of the abundance of materials,

.n- rviz. time :s fr r:uerty ,.irected t,-; assisting the teache:s to use the

basal manuals, the supplementary materials, diagnostic tools and rein-

orc.n6 '_ernn:cues

:n-service to in.ti-te a new orogram has a three-pronged purpose:

::ra-, _:issem:nat.on o' in o-matron, se:)nd, development of materials and

:orlelatIon u! m-Iterials and -!opropriatc techniques.

The Reading Team (1971-1972)

;ntroduc!-Ion

'.any rvicts b.gun in 197)-71 r continued during the school

year 1 '47L-72. The (mmbine component of the rrogram was expanded and six

_aster's candidr_es we e s,21ect,d to _ork with the Re.-,ding Team.

I
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Siflce two of the initial candidates had withdrawn from the program after

i:s onset, the number of personnel available zo work in the Pyramid schools

-as increased by four. The selection of the second group of interns was

made by a committee; the r,quircments were the same: successful inner-city

teaching experience, acceptance in the Graduate School of the University,

d monstrated ability to work well with others, dedicat on and agreement to

ramain in the program a winimum o: tour years.

Classroom Teaching

In the Fall of 1971, the Reading Team consisted of th, University

Consultant, the primary Reading Specialist, :wo doctoral candidates from

thc University, two primary Language Arts Resource Teachers, three second-

year Combine interns, six first-T2ar Combine interns and the Director of

the Instructional Materials Center. The personnel were again divided into

teams. Six teams A.-- two members resulted; no team was responsible for

more :h= four buildings.

The classroom work of the teams was not drastically different from

that done the previous year. It was possible, however, to spend more

ire in a building sine' the numbe- of teachers be helped had been

edi.ced by the enlarg rent of the Reading Team. the Fall of 1971 saw fewer

inexperienced teachers hired and Placed 'n the inner-city schools thar ever

before. the people who had been involved in the program the year before

had le=s need to explain their roles to sta'fs of teachers.

Undergraduate Course

Th, training of the undergraduates resumed winter quarter of 1972.

The first-y-ar combine Interns were involved in this class as were Dr.

Manning and the doctoral students. The training center in the North iramid
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remained Hawthorne School but the South-Central Pyramid's training center

was shifted from Lyndale to Seward School. This change took place for cwo

reasons. 1) Seward was closer to the University and, therefore, more

accessible and 2; Lynda?, school was in the process of being phased out and

tta:.hers and stucents -.ere to move to a new bui ding in the spring. The

number o. college students tnrolled in the course was reduced to 60 each

quarter nd aporox:mately 500 students were involved in the program at the

two tratnin4 centers. Dr. Xanning provided in-servic- for the teachers

prior t.. th beginning o. each duart_r.

in-Servi_e

=acs =trand of the Pyramid-wide in-service program continued during

the :ch_al year 1971--2. jnie s.ty course was taught by Dr. Manning

both ' and ^int,==r glarers. :be 'ormat for the classes varied to the

ext nt _nat a - a preserved rom f'ur five o'clock. At five

o'cloc1, 1,a,h,=rs wee di:iCed into small groups with a leader to pro-

nlotc interaction. :he small group sessions matrials were shared

wIth th. teachers.

EaIly in the year an in-service program was offered to th 'rincipals

In the nLn,teen shool. irincip=ls had be'n =ncouraged to attend previous

clAsses bui a .on:.___ :r. schedules had made their attendance sporadic.

the traiaing presenled to th. Pr.ncloals concentrated on areas in which they

a,z,,ist the c:,:ssroom teachr in impr ',lag reading instruction as well

-s c nvyying the hasi philo,;of,hy of the program.

7inuary o 19'2, It became app-rent :hit some in-srry c- time

n_edc t) be s t pe sons ilrLady functioning as resource teachers

in th buiPing. Th sit oeop e Invol:ed In thcse in-services ;orked as

:



- 20 -

genera. resource personnel or remedial reading teachers in individual

build-rigs. Monthly meetings were scheduled at the Instructional Materials

Cent2r at were designed to share Imo motion, discuss Problems and suggest

alternatii. solutions.

New progr:ms --;ere also initiated in the ;all of 1971. Tha kindergarten

Languag Development program was expanded and all kinderg &rten c achers

invited to a three-session workshop on its us_; about 40 kindergarten

teachers att_nded these meetings.

the Rebus program begun in :he kindergart-ns the previous spring for

children who had completed the readiness Grog -am, was ..-stablished as a

pilot study in fourteen first grades in the fail. Teachers in this program

attended our -,corkshoos during the year.

:.ini-workshops continued t be held a:. indivicival staffs, clusters of

shoois 3r Pyramids indicated th it need. In the Spring of 1972, Dr. David

th_ Unive sity of Minnesota conducted a mini-workshop on

teith:n6 :_oracrhens:on skills ;or the Intermed at grade teachers.

The imoun: of time g vin to building :n-services was also increased

tly th add_t_c.nal number of people on the Reading Team; the kinds of nro-

grams cond-ictec -t this levtl consonant with thos,_ done in 1970-71.

Th amoant c: informatin d:stribsved about th program was extended

.om the loca. community to the nation. Visitors to th, Instructional

Laterials Center and the Pyramids' schoo:s included teachers and principals

_r)m 21ner systems throughout the United States, university professors,

cu.-r culum coordinators, Tile 1 ,,udito:s from Washington, D.C., State Depart-

ment visitors, and the Commission Membcrs of the International Reading Asso-

cia:ion.

3
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A new dim_n,iJn was addtd to future in-services in the spring o. 1972.

:ha: :Ime .7eD .13-es o= h b sir inst-uct:onr_l s.quenc- »e:e made.

111_- V.0 3 lAots are to he a as of 3 Me:hAs bank :hot will b put into

aDcr-tiDn :- The 1 D 19 2.

Conclusion,

A compfehens::e --eacing program was dev_lopeo Ind put into operation
:n n:neten inner-c_ty schools :n tht. city Df MinrLapol,s.

reacing ,rogram was d s gned to aim at arev'nting reading aiiure

oy .:tacking the -)roblems a: instruction in the kindergarten and

p-unary ,;races.

3. -ne-third of th st-d nts _n _n, n.neteen involvcd :n th

pro,ram art t.cuc-It_onally d-sac.:nt-Aec.

The rea::Ing -r_gr,m i. ciec : :c :n approach; _n, oasa: series linguistic.

Re-din, Tt-am ..nctian.nL; -n t schools attenu!ed to rssist classroom

tercher_ :hr,Lgh :n:enslv in -se. vice programs, demonstrat; )n lessons

in c_ass-aams =nc the ce iopment a varity of r_inforc ng materials.

The am 1- r.

_ln 1,a7n dc.

ofv.:(.!- on that :nner-city children


