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What was it like when
you learned to readl?

What happened if a child
didn't learn to read in first
or second grade?
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in toaay Title |
Reading Program¢
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but its one that fits his
readling skills.
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His teacher has
ways to find out

exactly what
lessons he needs.
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He uses games and cards
and pictures and other
books to help him with his
special readling problems
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His teacher still takes
a college course

in teaching readling,
but she gets lots of
extra training and help

while she’s actually teaching.
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He will get help all through
elementary school.
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Minneapo.1g Pu~lic Schools

Title [ Reading Program
Protect Jlrectors’ repor:
1972-73

Surmmar

The Title 1 Reading Program, with the Instructional Materials
Center (IMC) and tne Combine Component, operates in Minneapolis
public and paroch:al Target Area elementary schools to he'p fmprove
the reading skiils cf -ducariorally disadvantaged children. The
Reading Program began operations in 1963 and focused on primary
grade students until January 1972 when a component was formed to
work witn i-~*ormediate grade children. The Combine Component trains
selected classroom teachers for reading leadership roles. The IMC
writes, produces and distributes the reading material used i{n the
program. All are located in the Florence Lehmann Education Center,
1506 W. Lake Street, Minneapolis.

tn 1972-73 the Title 1 Reading Program and {ts components
operated on a budgzet ol SaZ?,E L, all of which was provided by the
federal government under Title I cf the Elementary and Secondary
Zducation Act of 1965, fhe ?rimarv ading Program and Combline
2

_omporent operated on a hudget ot

*

Re

195,714, the Intermediate Reading
Tea™ spent 59f,2+4s, ard the IML had a

sudget of $135,856,

The Title 1 Reading Prograz has provided many services and
ma*erials for Title i teachers and eligible puplls. The overali
zvaluation 5° services has been ynod, and the program has been
designated a3 a *»p priority irem by principals and advisory
groups in Target frea school, txtensive Ir-service training has
Seen provided for teachers 'y the reacding Pragrar, tne M. and
“hfe _omDine . TpInert

Al IMO materials are origina. productioms <opurighted ny
“e Minneapolis Puniic cheols. The Lenter distributes a
catalogue listing availaoie materials, which include educational
4<ames, vocasulars cards, phrase cards, cciosr-coded alphabet

o

~ards, short st-ries ir -ol-ritul suoks, diagnestic materials ard
tezts . Tagvirg tre (37)-73 achsel vear aver 57 teachers ased (M
T e mat.orials “v T Teshn m&l o wis arthisiastic
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About tnis <eport

This report presents a DESCRIPTIVE picture of the project prepared

bv protect administrators.

Degcriptive reports generall. iollow the procedures and format

described in Preparing Evaluation Reports, A Guide for Authors, U. S.

Department of Health, Educaticn and Welfare, Gffice of Education.

Readers whe are familiar with these descriptive reports may wish to
skip the first two sections which describe the City of Minneapolis and

the Minneapolis Public Schools, since these descriptions are standard

f.r ali descriptive reprris.

EVALUATIONS ~f the project, prepared n. the Research and bvaluation
P p
lepartment »f the Minneapolis Pub’ic Schonls, or ov external evaluators,

are reos et .r geparate publicatinrg
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The City of Minneapolis

The program described 1n thit report was conducted in the Minneapolis
Public Scnools. Minneapolis 1s a city of 434,400 people located on the
Mississippi River in the southeastern part of Minnesota. With its some-
what smaller twin city, St. Paul, 1t is the center of a seven-county
metropolitan area of over 1,874,000, tne largest populaticn center between
Chicago and the Pacific Coast. As such 1t serves as the hub for the entire
Upper Midwest region of the country.

The city, and its surrounding area, long has been noted for the high
quality of 1its labor force. The unemployment rate in Minneapolis is lower
than 1n other major cities, possibly due to the variety and density of
industry 1n the city as well as to the high level capability of its work
force. The Twin City metropolitan area unemployment rate in Junme of 1973
was 5,%%, compared with a 4.8% national rate for the same month. As the
economlc center of a procpercus region rich in such natural resources as
forests, minerals, water power and productive agricultural land, Minneapolis
attracts commerce and workers from throughout the Upper Midwest region. Many
recidents are drawn from the neightoring states of Iowa, Wisconsin, Nebraska
and the Dakotas as well as from ‘he farming areas and the Iron Range region
of ou‘ctate Minnesota.

More Minneapolitans (32%) work in clerical and sales jobs than in any
otrer occupation, reflecting the city's position ac a major wholesale-retail
center and a center for banking, finance and insurance. Almost as many (26%)
are employed as craftamen, foremen and operatives, and 23 of the work force
are profecsionals, technnicians, managers, and officials. One out of five
workers 1& emploved 1n latoring and service occupations.

Mirneapolis city government 15 tne councll-dominated type, Its mayor,
e ected for a two year term, has limited powers. Its elected city council
operat-c bty committee ard ergages in administrative as well as legislative
action.

Minneapolis 15 not a crowded city. While 1ncreasing industrial development
raz occupied more and core land, the city's population has declined steadily
from a peak of 52,000 1n 1950. The city limits have not been changed since
1927. Most homes are sturdy, single family dwellings built to withstand
revere winters. KRow homes are practically non-existant even in low incame

areas. In 1977, bEE of thé housing units in Minneapolis were owner-occupied,
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ationally dissaviantayed, i.v. One AT more grade levels behind 1n basic
fk1lls sucn &s reading and a.clthmetice. Fed.ral programs are concentrated
cn the saucationaily disadvantaged eroup.

According to 1970 censue data, over 170,000 pereons resided in the Target
-rea. Of tnat group, 11 percert were= btlack and 3y percent were Indian, more
¢nan Jdouble Lhe cliywlde percentage o! mlnority group WemuErs. Cver halifl
of the Target Area residents over 25 years old had not compleied high echool,
compared to tre 2% percont of the non-Target Area residents who did not have
r1:h scrool diploma., Cne out of five Target Area residents over the age of

nad rone to college, and n:ne percent had completed four or more years.

2

e sut of four of *he non-Target Area residents had goue to college, and

percent had completed four or more years.

[}
W

~ne income for an average Target Area family was $9,113 in 1970, atou*
$3,007 l=ss than the citywide average. The homes they lived in had an
average value of §10,385, over 40 percent less than the average val.ue of a
single tamily recidence 1n Minneapolis. Ore out of five Target Area children
cetwcer the ages of € ard 17 was a member of a family that was below tne

wnite orly b percent »f the non-Target hrea children had such

o
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+ femiiy etatlus.




larz.« Area :iementary ~chonls to he

Minneapolis Public Schwols

Schocls and Neighbornoods
served by the Title 1 Reading Program

‘me [itle [ Reading Frogram cperates 1in Minneapcolis putlic and parochial

[

p lrprove the reading skills of educationally

cisadvantaged chtildren.

tnat nave tceen desiznated eligiole to receive additional funds

larget Area scnouls are schools located in Minneapolis inner-cits areas

rom the federal

14

<cveraent urder Title I ~f the Elementaryv and Secondary Education Act. Funds

5 1a:u Ly provide preventive and remedial iastructi. in reading, writing,

thematice and cral languaze to s-uden:is who score at the 25th percentile or

or L1IVWlU® rests or who are one grade or mere behind in reading cor math

skilis 2.7 the 1972-73 school vear, 25 public and seven parochial elementary

gcho~is were designated as Targzet Area schools.

he instructional Materials Center, a support component of the Title I

~eadi:q °rigram estab;ishe? in August 1963, provided materials tro about 24%)

P
~

n
i
,d
1
o
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i8 during the 1963-77 school vear. During the 1972-73

©2 wear, t™ romper ot teachers using IMC-produced materials with their

“13a2d ;antag 2 _nti.dren 1ncreased to more than 530.

Histery of the Project
.twat Ta oave awate that manv chilorer's learning and betavior problems
‘r.: pe 1 «-ading exiils. In 1967, a Minneapolis teachers' committee

compssed ! oinner-cit. elementary school teachers identified reading instruction

mair &rea irn which _nildren needed help.

carnhers a180 were concerned about the manv diiterent methnads for reading

£ oige! tm o dnner-cits elementary schools in Minneapoiis. Jome 27

terent systems :sr teaching re..i+g were found avor. 20 inner-citv elementary

\s
Vo
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:113,  Inc-nsistercv in reading programs was especiallvw
nard - fnver <ttty children who moeved frequentiv during the school vear.

~H1le chilaren wh, move a great deal cifen stav 1n the same general area,
© v "Gy atrend seveval different schools within the same year. In an effort
+ provide some < .rtinuity for these children, and to provide a hasis for mcre

sitective instruttional materials developrent in reading, teachers from ir-er-
.1t sch sls seiccted nne nasal reading series to be used in all their schools.
leacher intercst !n reading instruction resulted {n an in-service teacher

training course to 'l train teachers in specific techniques for teaching

reading and (2) train teachers to use a wide range »f multi-sensory reading

irstruction materials. This course also was funled under Title I of the
~iementarv and Secondarv tducation Act of 1965. Teachers and staff of tie

School's Cffice of Planning, Development, and Federal Programs worked for one
vear to design the course. Teachers identified their practical day-to-day
sroblems in teaching reading and examined possible alternatives for dealing
with such problems. [t was up to teachers to decide which problems ard
s~lutions would be emphasized in the course.

The _eacher-training course. in turn, led to developmert of the IMC.
37 +icial wours of operation far rhe IMC during the first eleven months were

a -, to 5..9 p.m., five days a week. Io keep up with the level of service
o1t necessarv ov the IML staff, it wa~ necessarv to work many weekends to meet

<n. demand. In preparation for the start of the 1976-71 school year, the IIC

Wirs shifted t.a 7:0) a.o. to 11:30 p.m. day during the twelfth month of

Sprrat Lon The wnrk weck was lengthened duriig the gpring of 1971 to six and
ard 5 ven Ai.3 o order that a commitment o the Sammer School program could be
Al

> s

L




During the summer cof 1971 the United States Jovernment donated the Buzza
Building to the Minneapolis Public Schools. Loc..ed at 1006 W. Lake Street,
this iarge villding was renamed (e Fiorence Lehmann Educational Center. Space
wee sel aside for the Title I Reading Program on the fourth floor and during
September 1971, a rotal of eight truckloads of TMC materials and supplies were
transported *to the new location.

In January 1970, plans were formulated to coordinate certain phases of the
tniversity graduate and undergraduate program in reading with the ongoing
Minneapclis Title I Reading Program. The goai of this cooperative venture
was co provide increased instructional services to children in Target Area
schools .

The Combine Cnmpoment, another facet of the Title I Reading Program,
involses the training of selected classroom teachers (Combine Interns) for
reading leadership roles. This training is accomplished during the school day
in Title I class ‘coms through planned ecducational experiences with classroom
te.~hers and children. The personnel selected for the program also pursue
zraduate work in readin: at the University of Minnesota.

Asditional instructional serviczs are provided to Title I children by three
«lasses ot urdergraduate gstudents enrolled in reading courses. Supervised by
4= . jrce [eachers, these students tutor individual children and small groups
whc are in the greartest need of remediai help.

In the fall of 1973, the Reading Specialist, North and South Pyramid Readi-g
Xeapurce | a.hers, and the (ombine Interns formed a reading team whose duties
were > assist Target Area teachers in testing, grouping, and diagnosing stu-
Jdantye, demonstrate teaching techrniques; help teachers prepare materials; and

generaiiv. ~ffer faculty in-service training.

ihe Title I Reading Program's writing temm b2gan functioning in the spring




This year's Title I Reading Program report differs somewhat from other
Project Direct~r reports in that it incorporates all aspects ol a wide-ranging
program that is not under the immediate direction of a single person. Therefore,
an organizational chart {s included to more clearly {llustrate the leadec.ship
roles in the Title I Reading Program.

|
Vernon E. Inceunar Melvin G. Hoagland Herbert C. Karsten
" . . . Principal on Special Assignment
East Area Superinzendent North Area Superintendent
| Instruction and Planning
: T — '
t ‘ ! i
t i i .
- B
e b - =
'Mitchell Trockman, Budget‘ ! Dr. John Manning !
|

'Manzgement and Accounting'
"for the Title I Reading '
3Program and Components "{! Project Consultant

|

{" Instructional | [Primary Reading Intermediate
Materials Lenter i Program Reading Program
iMitchell Trockman | , Alberta Brown Diane Carley |
} Director 1 | Director J Dir%ctor !
.assette Cnmponenf? 7 Language Arts ! 1 Primary
| George rlugaur Resource Teachers | Language Arts
{_Pat Schouweiler ! Resource Teachers
04 reading 3 Reading | | 4 Reading
5ﬁquurcg_rgﬁchorq; . Regourv e Leachers rggyppfgg_ngpbergj




of 1972, Its tirst project was the crearion ~»f a summer schonl program which
wou.d maintain and reintorce skills learned during the scho=l vear. The team
continues to function as an extremely praoductive group. A zreat percentage of
the materials produced in the IMC are a result of this team s efforts.

The Intermediate lomporent of the Title I Reading Program came {nto exis-
tence in January 1972 as an outgrowth of the Title I Primary Readinyg Pr>gram.
Its gonal 1s the extension of reading service:, similar to those cffered 1irn the
primarv program, to the intermediate grade Title I pupil population. I[hese
sersices include the development of supplementary readinyg materials for readers
having low achievement levels, in-service z2ducation for teachers on an areawide
and individual school basis, and the provision of resource teachers to aid claas-
r>sm teacners through demonstration, consultation, and program evaluation. The
need for an intermediate zrade reading program was apparent because of the low
reading levels of some Iintermediate grade children. A specific listing nf the
needs was developed bv Alton Greenfield of the Universitv of Minnesota who
interned as a reading specialist in the Minneapolils schools. This listing
which {8 inciuded in the 1971-72 Pvramid's Reading Program Prnject Directors’
Repnrt, our'ined, on a prior{tv basis, the specific reading reeds n~f the

irt-rmediate grade population.

Budget

I keading Program and its components operated on a
tudget or >4, i1 ot which was prvided ov the tederal gzovernment unde:
Tit « [ o7 the Flementarw and Secondarv fducaticn A-t i 1%96%,  The hudget

Fregkdowr ¢ - each o ompoent rcllows
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Primarv Reading leam

ne Primar. <eadin: 1.3~ sperated onoa nudzor of olus . A substantial

, 1% (517, was used to pav the saiaries or (ombl.e

, whil.e a lesser amount, 532,772 (:7%: was sed for the salaries of other
program personnel, 3% 5y (£7; was spent on consultant fees; $25,2u7 (172%) was

used tor in-service training stipends and salaries. The remaining 39,717 (5%

was spert on transpcrtation, meeting cocts and mileage and travel expenses.

Intermediate Reading Team

ntermediate Reading Teawm operated on a budget of $96,285. Most of

=

‘he

tris gmonnt, 334,773 (32%: was for salaries; $6,000 (6%, was spent for in-

servize trainirz stinends and 51 ,4R5 71 was used for audio tapes, meetfing

o 1477- 3, rhe Instructionai Marerials Lenter operated on a budget of
PR Mgt af this amouprt, 5173,7%5 (76%, was used for salaries; $15,7x3
©.0% o was spernt urn osuppliss and materials; 512,659 (97) wae used for alde salaries
3¢ Tt.ezge and travel expenses., and 9o, 33- (3%, was ue~4d fur machine maintenance

17 rew s noiipmer

tarent-Lomnunity Involvement
rareris weoif o nonsulted when the planning for the project nezan "hr ugh
r4re~t [ -a.hers Ass ciations ard Pyvramid advisorv committees, parents had
¥ore 7 they . osire than {aprovenents ne made 1n the reading program for their
RS he 1" '¢ 7 ceading Program evolved from this parenta' concern.

Atter o inttia.s plars bor the orasect were made, much effort was exerted to

SitarT e e U0 yho it e Mo ognd s roie as part of the total itle |

BNV




- st e - o - - - - ] - 3 = - . A
oLl ol IZAT L 7 wAs wID L e . e Teativ e Spe 1alist speciciealls o

disn et st der g L Pla om0 rler desirited the
Teadieo g read i eas nroogram and sspeested Lames 5.8 seill tmpravemerts methods

Yy EHCA P S oeet ot letier tlash C1vds was 1ncliided in rthe sookler
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:eading program in their communities.

The IMC director has prepared a slide sequence that has been used to inform
educators, interested pare~ts and community residents.

A wookler of suggestions on reading activities was prepared for parents

nv the Res»urce

Teachers.

The activities included ideas for reinforcing
:ocabularv, corceprs and basic skilis.

A detailed description of the services
provided bv the

Reading Team written by Peg O'Shaughnessy is available.
The Unirced

Stares Otfice of Education, Compensatory Education Division,
public1ed a report on the Minneapolis Title I Reading Program in the summer of

1972 entitied A Title I ESEA Case Study: The Pyramids' Reading Program. The

Minneapclis program wee the onlv compensatory reading program in the country

chogen for a case study.

=
S a

detaiis ahouat instructional aspects of the readin rogram, contact
P g prog

zither Lr, lLawrence Moon, Director of Planning, Development and Federal Programs,
iel. 3uz-6l47 v Mirtchell Trockman, Tel. 348-4062.

The area code for both
numbers 15 A1

‘he following three sections will discuss certain aspects of each of the

T

three major compsnents of the Titlz I Reading Program.

The first section
oresents information about the Primary Reading Program.

Primarv Reading Program

Pergonnel

a
&

readin, specialist .lberta Brown, was contracted

Tirte

to help implement the
1 Peading Program.

She had coordinated a similar, but smalier scale
operation,

in 7 lovis, Laliformia, and had been a classroom teacher at geveral
.evels, a Cirricuium coordinatar, an elementary principal, student teacher

supervisor, llege instructor, anu author of reading materials.

Her responsihilities included supervising instructional aspects of the

Q program. crordinating staff development and workshops, visiting classrooms,
ERIC 13
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demonstrating techniques and materials to teachers during the school day,

vriting and developing instructicnal materials needed by teachers, coordinating
teams of teachers in writing new materials, and developing materials for the
Summer School Reading Program in the Target Area schools of Minneapolis.

An initial assignment performed bv the reading specialist was to act as a
consultant tc a large committee of teachers who were working on the adcption
of reading materials for children in grades 4, 5, and 6. The reading specialist

also worked with the IMC project director in establishing production priorities.

Objectives and Results

The overall goal of the Title I Reading Program, which includes the Combine

and the IMC, is to improve the reading skills of educationally disadvantaged
children,
The Reading Program has provided many services and materials for Title 1
teachers and eligible pupils. The overall evaluation of services has been good.
Principais in 7arget Area schools, as well as advisory groups, have
designated the Reading Program as a priority item. This would seem to indicate
the importance placed upon the services of the Reading Task Force and the
MC.
There has Leen an enthusiastic response to the new Rebus/Mini Modified
Program. The program was used by the majority of the firs: grades.
Ihe Titl: I Reading Program has received national recognition:
A report on the Title I Reading Program was presented at the
International Reading Association in May 1972.
The United States Office of Education published a case study of the
program that was widely disseminated througaout the U.S.
The program was listed in t'.e Federal Aid Planner as an "outstanding

and exemplary program in reading."

14
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The AR Dick Company printed a case history in its nationally dissexninated
educational services bulletin entitled ''Minneapolis Builds Pvramid for
Better Understanding.”

At the International Reading Association, the Committee on Reading for
the Disadvantaged requested information tor use in preparing a report

on outstanding reading programs for the disadvantaged.

Objective I

To provide help to teachers and Title I pupils through the assistance of
teams of Reading Task Force personnel who would assist in: testing, grouping,
and diagnosing students; demonstrating teaching techniques, preparing materials,

and providing faculty in-service training.

Results:

A survey of teachers in 22 of the Title I schools serviced by the Reading

Task Force showed high regard for the program. Teachers indicated they had
received help in the fcllowing areac:

Grouping ind placement

Testing

Jocabularv Instruction

Phrase Reading/Fluency

Oral Reading for Dlagnosis

specific Skill Lessons

Comprehensinn

Independent Activities

Reinforcement (Games, etc.)

Language Lxperience

Materials Organizatior
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Pur a zZreater emphasis on reading comprehension.
rxpiore cther areas of tn. Language Arts Curriculum 1.e. Oral Language,

Language bkxperiences, and Literature.

intermediate Reading Program
Personnel

“he Intermediate Reading Program was staffed by a coordinator and four
respurce teachers, two of whom were assigned to the project after the 1972-73
school sear began Thev demonstrated teaching techniques, assisted teachers
in testing, Jrouping and dlagnusis, prepared materials and provided in-service
rrainirg Leven ciassroom and resource teachers created supplementary materials.
Thev ospent a maximum o four hour: per week beyond the defined school day in
tnls Task, and were seiscted because of previnus writing experience and

tnteregt 15 thia tvpe -1 activity.

Training

s e arcarv to March 14%°%, a ren-week course covering materfals and

cea_hing t.ohniques was taught by Ur. John Manning, with the assistance of the

tni—crmediate reading ¢ ~ordinator and resnurce teachers, to sixtv-nine teachers.
Mar-ir g 2's. tatght two conrses of two sessions each on some specific reading

“vach-rs in November ang ecember. A4ll courses were offered

after defi:.2 s.manl hesre, and the teachers received stipends for attendine.

3 -a¢- 28 and result g

v .t e I Intermedisie jrades Reading Progr.o furcticnse a8 ar  ~tension
©ovve ori 1y Readirg Frogram to provicde older Title I puptls with the same

‘opee  t gervi #8 rendered v tie Primar. reading Progvarn, wnich include:




Provision
the needs
Provision

teachers,

ot new and/or modified instructional material- suited to

n: these particular pupils.
ot in-service education ior teachers by a team of resource

through classes, ciassroom demonstration, and consultation

with reachers.
Provision of in-service training for aides who work with these pupils.
~ontinuing diagnosis of specific needs of these pupils.

The geven-member writing team has developed many additional materials to
21d in the remediat.on ot students' skill deficiencies. These 2aterials and
reachin. techniques were shown tno classrcos teachers bv the intermediate
coordinator and resource teachers.

thirty-tive aides participated in a ten-week course teught by the inter-
mediate coordinator with help from the resource teachers. This course covered
availaple materials and appropriate techniques for aides to use in working
Ihis same kind of assistance

with older .hildren having difficulties in reading.

vas oftered to small sroups of aides in individual schools.

ubjective I
“voassign feur teachers to the project t( serve as reading resource teachers

St Tye I intermediate zrades pupils in order to give concentrated classroom help.

WLt

Jeguite -

T L1 TeanarCe a.hers have been assigned to ~he projert and have begun

TNolT Wil IY

Ohtectiw 11
el L - -

L e ielop
* n ¢ reading

O
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Letr.ctioral materials which would a1d teachers in the remedia-

axli'a deflcfencies as listed in the report, Basic Needs of Students.




Results:
Materials have been developed to aid in remediation of deficiencies in
such skill areas as word recognition, vocabulary concent development, study

skills development and comprehension.

Objective III

To enlist the services of the Instructional Materials Center to reproduce

and disseminate the materials developed by the writing team.

Egsults:

The IMC has been, and is presently, producing and disseminating the

materials which have been completed.

0b jective IV

fo provide in-servic: training for intermediate grade teachers.

Results:
in-service *raining was provided through a class offered by Dr. John
Manning of the University of Mimnesota, a two-session class on specific
skill areas anh numerous meetings within individual buildings.
Up jective V
Tn pravide in-service training to acquaint aides with the materials and

¢4 r~1» 1t tne use i these materials.

A _nuarse ot this tvoe was offered in the spring »f 7 3.

hiesriv I

in {acreage disgemination of -~formation about the p.ogram to keep the
13

,o
r+

coymer i formed




Results:

The coordinator and the resource teacher presented the program to the
Title 1 parents group and some PTA groups. Various community groups were directly
involved in helping to assemble some of the material for their own student

populations.

Performance Objectives

I. Fifty percent of Title I pupils in the intermediate grades who are
served b the program, and who have been in the Title I Reading
Program for the past two years with at least an 85 percent attendance
rate, will progress one month in reading ability as measured by the

Gates-MacGinitie Reading Test for every month they are in the program.

II. Eighty percent of the Title I pupils in the intermediate grades who
are served by the program, and who have been in the Title I Readimg
Program for the past two vears with at least an 85 percent attendance
rate, will progress at least 7 months in reading ability, as measured

by the Gates-MacGintie Reading Test for a nine month stay in the program.

LII. No Title I pupils in the intermediate grades who are served by the
program and who have been in the Title I Reading Program for the
past two years with at least an 85 percent atiendance rate, will fail
to make at least a 3 month gain in reading ability, as measured by the

;7ates-Macsinitie Reading Test for a nine month stay in the program.

Recommendations

Hecommendations for the Intermediate Reading Program are to:
Continue diagriosis of pupils' needs and provision of teacher written

materials to suit the needs of Title I pupils,

73
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Continue in-service traininx of teachers in short-term sessions aimed

at building skill in specitic technicues,

Continue in-service training ot aildes to irform them about new materials
and their uses.

wontinue coordination with the primarv component t¢ assure continuity

in the total program.

Continue dissemination of information about the program to keep the
community informed about the project.

Concentrate writing efforts toward the creation of materials in the area
of comprehension, as requested by intermediate grade teachers in the

spring of 1973,

Instructional Materials Center
Personnel

The initial IMC staif for the 1969-1970 year included: Mitcheil irockman,
an assistant elementary principal on special assignment, as project director;
a clerk-typist and an ofiset press operator. Mr. Trockman had peen a teacher,
an assistant principal, and had performed several miscellaneous administrative
functions during previous school years. He had an extensive background 1in
graphic arts, eaquipment procurement and operation.

fhe director was charged with the responsibilitry for administrating and

coordinating the Instructional Materials Center. His responsiblilities included:

writing specifications for enuipment and supplies, coordinating remodeling of
physical facilities, training clericai erployees in operations of graphic art
equipment, settinyg project priorit: s, establishing productinn achedules,
preparing proiected budgets and monitoring spendiny within assigned dollar

amourts. Ancther responsibilits of the director was coordinating the prodaction
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>t rhe IMC with the reeds of the reading speclalist in the area of statf

ievelopment, research and development of new materials.

Amengz the responsibilities assigned to the clerk-typist were the tasks of
seing receptionist, and handling correspondence, payroll and supplies. Under
the supervision of rhe director and reading specialist, the clerk-typist alsoc
prepared press-readv copv using various types of graphic art equipment such
as a photo-twpe composing machine. The clerk-typist a2sisted in filling orders
for materials from teachers and kept a detailed inventory of all macerials
placed in classrooms.

The offset press operator operated the printing and binding equipment,
assisted in shipping prepared materials, maintained an irventory of raw materials,
and trained several Neighborhood Youth Corps members in the operation of an
cffset print press.

Assistance also was rendered by Neighborhood Youth Corps members and other
teachers and clerical people assigned on a temporary basis for short periods
of time.

rach staff member had special qualifications and training which allowed
an immediate start-up »f the Instructional Materials Center withou: the need
for them *n “rain or ‘hreak-ir 7

The cle:n-typist brought t» the proiect manv yvears of clerical experience
a- 7 rarid._ s necame proficilent in the operation of new .vpes of equipmen=.

The ~ffgel press operator bad formal treining and was experienced in the

ra~iom af M.zF oneod printirg presses and miscellaneons binding and graphic

4 oen cne clerr-tanist and e 1fset press operator positions were difficult

-t npus §oxit1 ok weTe o8’ ab.:isted anove the rommal entry level and
cpvea rer Jdvad 7T s eyrerto e d wmplovees rather *ha tralnees
v
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1. - LR s a4,

Uurlnog 1 o-7 L e 1ML 8T al. wds 1ne rrased by the addirior 3t ancther

1
i

tierk-tvplst arc a part-time duplicating rachire operater.
rtatring ot the IMO was increased during the 19 2 fiscal vear to Two
duplicating machine operators and trrees < lerk-tvpists Additionallv, tvwo

clerk-tvpists were added during December in .rder to supprrt the new Inver-

medlate leve! team Ficdineg o7 thege 'wo nositinansg was provided sv Title I

-1973 clerical starf included four clerk-tvplists, one clerk, one
account clerx and twoe duplicating machine cperatars., 7Tws professional staff
memrhbers, an audio-visual s .pervisor and a .asgsette resource teacher, became a
pact of the IMC complex when the federallsy funded cassette prolect, formerly
the iint ¢ as<etie Pr .7, necame a parr of the IMU.  "he audio-visual
gupervisnr manages tne assette program ard relazed gotivities and assists the
IMU oroject marager in orher onrelated arcas he ‘assctte Kegource teacher

writes legserns for cg96er . tape progucticr oand o -ts o 1n "1tie [ schocls helping

oo otmptomert the casaetne taree LinTart

YA omator runctid - the IM has oeer toosinport teichers whoe tiave toen
travned 3ros.oettis methid siogy w1th it tre intenge prr-scervvite and in-service
training 0 teanere and para-pry o fessionals tnat e opart it e irie | deading

Fro.gram, he M owauld e merelv a point shop

- e Manmine 0 e nivergit o o1 Minnesgota teaches the Ja-service
rge, whic owas first ot oyl g s. te e s duyring tte summer of 1Y6R,

Apar oximarels 125 teachers to k oa simtlar (onrse during the summer ¢t 1909, One-

WoeAdped Forr 0 wqihers oov 1 et 0 srae caring rall 19692, ard the ggme
coamne s | inring 14 cese it L qr s, b m doratte  in s pmmer 17 raroohial
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school teachers alsc participated. Title 1 funds supported this training

program.

fhe ccurse emphasized practical help for teachers. Course instructors
taught demonstration lessons to children selected by participating teachers
from their own classrooms. Four broad areas were coverad:

1. Effective {nitial instruction in readine for

disadvantaged boys and girls;
Practical clas3room methods for diagnosing
readiny disabilities;

3. Classroom methods and materials for treating

specific reading difficulties;

~. Sseneral principles and classroom methods -i helping

chlildren with gsevere reading digabilities.

Materials development has been one of the most important aspects of the
course A whole range of materials has been designed to teach each reading
sxill. ror children who do not learn best with auditory aids, there were many
materials which utilized a child's visual and tactile senses. Teachers took
an a<~five role in constructing materials during the course.

Taring 19.1-1972, the [MC lcgistically supported sraff deve!-pment sessions
he:d prinr to tne fail term and during the school year, Training sessions
ranged from individualized meetings to sessions attended by more than 140
tea iers.

Juring the 197¢-1973% gchoo! vear, i methods bank consisting of cassette

and viden tapes was produced ta enhance {individual and small group training

-

nf new tempchers and teachers new tr tne reading program used in Title I schools.

D




Project Operations

Materials Production

None of the materials produced by the IMC are available from commerical
publishers. All materials produced are original and are copyrighted by the
Minneapolis Public Schools. A basic rationale for the inception of the IMC
was the need for materials tailored to the specific needs of disadvantaged
readers ir Minneapolis Target Area schools. Teachers and the reading
specialist work together to design most materials.

The Center has produced a wide variety of materials including educational
games for kindergarten children, vocabulary cards, phrase cards, color-coded
alphabet cards, comprehension games, materials for parents, short stories in
colorful booklets, diagnostic materials, and tests. The Center distributes a
catalogue to keep teachers informed about what materials are available.

leachers were not permitted to obtain materials from the Center until
they completed the special teacher training course, The Center maintained a
detailed inventorv of all materials sent to each teacher. This inventory
helped guide the Center staff in planning new materials, based on what teachers

requested most frequently; as well as simplifying auditing and accounting.

™

Equipment

[o produce the materials, equipment was procured which would allow for an
afticient low cost operation. Major {tems are: an offset press, camera for
making plates, processing unit to develop plates, power paper cutter, semi-
automatic collator, photn type composing machine. The Center uses other equip-
ment commonly found in a printing operation, such a : a light table, waxer,
typewriters, and a padding press. The initial capital.zation of equipment was

approximatelv $12,000,

28




The 1979-1971 budget included funds for some additional equipment that was
needed to keep up with the demands for additional materials by the classroom
teachers. The additional equipment included: an automatic collator with the
capability of gatherirg and stapeling 35,000 sheets of paper an hour, a roll
fed laminator which puts a coating of mylar on items, a stock rack for drying
printed materials, additional shelving for storage of finished materials, and a
fully automatic electrostatic plate maker which, when delivered, will cut the
plate making costs by two-thirds.

During 1972 additional shelving was added to previously purchased shelvipg.
The coordinator of the Intermediate level reading team started to write multiple
page supplementary readers. Astitcher-folder attachment for the automatic
cullator, which allowed for fully automatic production of booklets, was purchased.

Equipment used for recording and duplicating audio-tape lessons 1ncludes a
sound-proof recording !ooth, two reel-to-reel recorders, one mixer/amplifier,
two turntables, microphones, four high-speed duplicator units, one bulk audio-

tape eraser, and two fast cassette tape rewind units.

Facilities

Daring 1970-1971, the Instructional Materials Center was located in the
George J. cordon Educational Center. 1616 Oueen Avenue North. In September 1971,
it was moved to the Florence Lenmann Educational Center, 1006 West Lake Street,
where the IMC has four times its former flcor space.

Between August 1969 and June 1970, about 1,000 square feet was used by
the IMC. In Jure 1970, the space allocation was doubled to help alleviate a
serious space problem. The move to the Lehma n Educational Center has provided
over 4,000 square feet of production, storage and office space. Plans have been

made to remodel these facilities to provide for more efficient working conditions.

29
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VOCABULARY & PHRASE MATERIALS FOR REBUS FROGRAM

164 0 CoATes W00 L4RCS PERLS CardL, 3« 3, Intended to be used by the teacher Set
Lader ner dorect1on The 3iru ture words are coded by lesson number p
- 3 ATl TRTUr D )T A et of stracture ~ord carss approximately L
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h-6072 §TLoiNT PEBUS UARDS Individuai rebus word cards to be used by pupiis 1n Set
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~arked 1n correr  Set 7 contarns the farst ten structure words taught. Set 1i
15 restew 0F all sixteen Ltr o tyre words "2 sets per package) 1 set per
ytar ”
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. SE_weAl 5aTTEPy OF BASIC SeIiL TESTS  An informal battery used to Set
4 3.005e recific read on) dicalilaties. Tnae battery inciudes nine different
. Avinlanle torauqh tne Reading Resource Teacner P&l
READINESS MATERIALS
- STan DTS ' L. 5TATIAL RELATION  Tnese five lessons are geared to teach Set

sr. o myster oy tre o arder of languane It treats the arrangements of word forms

Awrr 1 srene m,sogl relationsnin witnin sentences  The iessons are develcped
Levtrt o onents sz1t 3l relationships, rhyming and sequencing,

sryie,. ~'seo. ard cerseral pronuans Avairlable through the Reading Resource

- Tiaer
r A A TN A AT CETIENCING ‘5ee 46-345% for explaration.) p Set
Lot A AR I cee 36-T453 for explanation ) p Set
P R T ‘Top 4K-T4RY for exnlanation ) p Set
. - ST TN T Ty 2 RGNS (See 36-0457 for explaration ) o Set
- N Lo TS oL, NTeL TF L WeuND A set of nine lessons to develep Set
L oiat Uy 31, 17 ratiir o of gaunas, primarily in the inttial position.
R f3.11-7g*e tre anlilty to verbally produce the sounds of language

urdae elatoratean  ©oexovessige ariictoes Avatlable through the

Tia nur o

. CY oL TN 1Y Toe &R-J474 for explanation ) P Set
N oL T : AT AT see 36-0474 for explanation ) F set
’ Coe TN - Tow G4Y-3374 for explanation P Set
Y N - LN e 3r-Ta7% for explanation v Set
- P . TN = Gee dALD474 F s explanation. 7 Set
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. t " Too e 370U Far explanatann B “et
, . e veo Lo &G frr cuniqnataon 3 Set
i
|
. o vt |
|
!
|
\ PR ¥t J

ERIC :




COMPREHENSION MATERIALS AND LITERARY STRAND

o FALT KILL Y collection of 14 paperback books and accompanying activities
“nat are designed for intermedrate Title

'myo05 3-J 'n the ABC Series

Ko otwd stapted packets

THE UONESOME COUGAR

[ad}

CrARL]

20 (08 ‘See d6-1510 for explanation )

JEAD END SCHOOL See 46-1510 for explanat-on

“INPY AN BLEZUS  {See 46-1510 for explanation )
INCeCLCBECTA BROAN GETS HIS MAN
ENCYLLOPEDIA BROWN TRACKS THEM DOWN

CENNIFER, nECATE, MCBETH, WILLIAM MCKINLEY AND ME, ELIZABETH. {See 46-1510
t 1

far egplan

=Y

.7 iSee 4A-1510 tor explanation )

Ay

0 Un0ER L Gee 46-1510 for explanation )
CTUART _ITT.E see 36-1510 for explanation )
TUMPET OF THE SwAN "See 16-1510 for explanation )
TLTRER'S TLUNTRYSIZE See 46-1510 for explamation )

TOMERTRENSION, CAJSE AND EFFECT

Yoo en mTOEATEN g ity
TATRIR DIPECTID, Li4oL IIT,

TMPRENENS TN, MATY DA
TLMTAERLIPECTED, LTUTLOIML.
- i’ T

: " ”C"l";uﬂ'q ’)”‘ ::I‘h> :
TTeTeTn SIRTITILL LTVRL III,

chiddren reading at approximately
The matertals that accompany each paperback
The Teacher's Guide and the Students
o325 rPaperbace bouks and worksheets are avatlable through the Reading
xesource Teacher fLimt - 15 copies of a specific title.)
Jus througn a Titie [ Resource Teacher

Available to

{See 46-1510 for explanation )

ZEAT BRAIN AT THE ACACEMY {See 36-1510 for explanation )
{See 46-1510 for explanation.}

{See 46-1510 for explanation )

consists of three separate units designed

+o =eacn, re nforce, and assess different aspects of children's comprehension
.1l The three units include main 1dea and supporting activities, sequencing,
i~d ~3use ard effect  Avairlable through the Reading Resource Teacher.

ALSE AND EFFECT  (See 46-1735 for explanation.)
[See 46-1735 for erplanatior )

TLEA SUPFORT {See 4h-1735 for explanction.)

i-17%5 for eeplanaton

> 16-1735 for explaration )
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PREMRRAM
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PROGRAM
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SKILLSHEETS,
SKILLSHEETS,
SKILLSKEETS,
SKILLSHEETS,
SKILLSHEETS,

SKILLSHEETS,

{ SKILLSHEETS,

M SKILLSHEETS.

SkILSAEETS,

J21-1 AND D21-Z, PAD

521-3 ANU D21-4, PAD

J23-5 AND D23-5, PAD
£23-7 AND D23-8, PAD
E1-1 AND E1-Z, PAD OF
£1-3 AND E1-4, PAD OF
£1-5 AND E1-6, PAD OF
£2-1 AND £2-2, PAD OF

£2-3 AND E2-4, FAD OF

£E2-5 AND £2-6, PAD OF 5
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£3-3 AND £3-4, FAD OF 5
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SKILLSHEETS (cont.)

46-3/72 BASAL PROGRAM SILLSHEETS, E12-1 AND E12-2, PAD OF 50 Pad
46-3775 EASAL PROGRAM SKILLSHEETS; £12-3 AND E12-4, PAD OF 50 Pad
46-3778 BASAL PROGPAM SXI_LSHEETS, E£13-1 AND E13-2, PAD OF 50 Pad
46-3731 BASAL PROGHAM SKILLSHECTS, £13-3, PAD OF 30 Pad
46-3784 BASAL PROGRAM SeILLSHEETS, £13-4, PAD OF 50 Pad
46-3787 BASAL PKOGPAM SKILLSAEETS, £14-1 AND E14-2, PAD GF 50 Pad
46-3790 BASAL PROGRAM SKILLSHEETS, E14-3 AND £14-4, PAD OF 50 Pad
4€6-3793 BASAL PROGRAM SKILLSHEETS, ~"15-1 AND E15-2, PAD O 50 Pad
46-3796 BASAL PROGRAM SKILLSHEETS, E15-3 4ND E15-4, PAD OF 50 Pad
46-3733 BAS’ PROGRAA SKI!LSHEETS, E15-5{1) AND E15-5(2), PAD OF 50 Pad
46-3302 BASAL PROGRAM SKILLSHEETS, E16-1 AND E16-2, PAD OF 50 Pad
46-3335 BASAL PROGRAM SKILLSHEETS, E16-3 AND E16-4, PAD OF 50 Pad
4€-3808 BASAL PROGRAM SKILLSHEETS, £17-1 AND E17-2, PAD OF 50 Pad
46-3812 BASAL PROGRAM SKILLSHEETS, E17-3 AND E17-4, PAD OF 50 Pad
16-3814 BASAL PROGRAM SKILLSHEETS, £18-1 AND E18-2, PAD OF 50 Pad
16-3817 34SAL PROGRAM SKILLSHEETS, E18-3 AND E18-4, PAD OF 50 Pad
46-3820 3ASAL PROGRAM SKILLSHEETS, E£18-5, PAD OF 50 Pad
46-3823 BASAL PROGRAM SKILLSHEETS, Ei9-1 AND E19-2, PAD OF -7 Pad
46-382¢ BASAL PROGRAM SYILLSHEETS, E19-3, PAD OF 50 Pad
45-3827 BASAL PROGRAM SKILLSHEET>, E19-4, PAD OF 50 Pad
36-3524 RASAL PROGRAM SYILLS#EETS, £20-1 AND £20-2, PAD . 30 Pad
36-3832 AASAL PRGLRAM SKILLS#EETS, £20-3, PAD CF 53 . Pad
45-3335 BASAU PROGRAM SYILiSHEETS, E21-..1) AND E21-1,2), PAD OF 50 Pad
- = BASA. FONGRAM SKFILLSHEETS, £21-2 AND E21-3, PAD OF 50 Pad
46-3541 GACAL PROGRAM SrILISYEETS, fli-4, PAD OF 59 Pad
1n-3-44 SACAL PEOGRAM SKILSHEETS, [z2-1 8ND £22-2, PAD OF 50 Pad
46-3347 PATAL DROGRAM SYI_OHMEETS, B22-3 AND £2Z-4, FAD OF 50 Pad
4£-3857 BASAL LOTODAM SYILLSHEETS, Fz3-1 AND £23-2, PAD OF 50 Pad
GE-3n53 BALAL PRIGTMM Sel.oeRDTS, E03-3, PAD OF 83 Pag
dF - 35r WAL PEOAREM S¥ LTS 4 AN T03-5, PAD OF 5% pad
46-3757 Bi_AL TOULPAY S¢ L THTETG DTL 1 ANG E24-2, PAD OF 50 Pad
35-3167 SAGAL TATOPAM ST TMEETS, £74-F LMD £24-4, PAD OF S0 Pad
A6 1pFe TATAL TROGOAM I LSHELTS, £0S-1 AND E25-2, PAD NF 5D Pad
46-Ink- SASAL DDULRAM Cx[LiTWEL7G, TTF-1 AND EZ6-2, PAD OF 50 Pad
46- 247, SAGAT UPUGRAM el SMIETS, EF7-1 AND B27-7, PAD OF 5% Pad
16-35873 GASAL PROGRAM SYTLLSHEETS, £27-3 AND £27-4, PAD F 50 Pad
46-3077 BACAL TROSRAM SYILSHFETS, £24-1 AND £28-2, PAD OF 50 Pad
o 46- 3345 ©c AL PROGRAM SYliionRETS, £00.-3 AND E25-4, PAD OF 50 Pad
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£29-6 AND E29-7, PAD OF 50
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THE NORTH AND SCUTH=-(ENTRAL PYRAMIDS' TITLE I READING PROGRAM

by
Margaret O'Shaughnessy

Minneapclis “ublic Schools

Background Intormation

The program described was conducted in the Minaeapoiis Public Schools.

»3&,&00.1 Approxi-

e
'

Minneapolis is a city with an ¢stimated p "u ~ftion o
mately 78,70) chilcren attend school in “.nne«p lis: 68,000 of thes-
children attend the n-nety-sev n ~ub.ic scheols in the city. In 1967 the
school syst: m wa< cecentra'iz ¢ o imrrove ¢ mmunicat on vithin the system

and betwren the incividua' sch ol and

e

N1 cormun:tl- s, Lo :jevelop

collaborarive and cooperative p cgrims and to share particular facilities

J .
and comp: zencies o te~chers.® A groar o' *welve pgeorraphical'y prox mate
schonls we e iorm ¢ int: taie North ‘vramid. In 1969 . <imilar grouping

pattern ~ac< ¢s*abl shec, w1-h ©7 sam ov) ¢t ~e, nc calied the South-

Central Pyramic. The *w. yramics .oncist &° ninete:n ol.mentary schools,
five junio” high schon's anes taree &M oY h.gn Schooi<.  Aporoximate ly
22,033 on ldren attenc¢ *nes  <choo.s and, ~° the! oumb.r, wne-third ire
defined by the . ¢ Depariment ' Lcusarticn ¢ «cucatinnaily disacvantaged,

i.e., one or mo-e grade ‘evsls i nind in th- bac<is sv1.ls of reading,

mathematics or vra. anguag ¢ v..opment.

Iitchel” Trockman, .nstructional mate 1als project director's
report. Researc' and Evaluost on Dep-rtment, tcuca innal Services,
Minneanolis Public >choots, 1972, p. '.

"
“Ibid., p. 5. "Tbid., pr. -6,
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The superintendent of schools, Dr. John B. Davis, Jr , appointed

Mr. Melvin Hoaglund as the Director of the North Pyramid at its initiation.

Mr. Hoaglund began his work by holding a series of meetings with community

members and the individual faculties of the twelve schools. These sessions

revealed that reading instruction was the major educational problem in the
schools. The teachers set the following goals for improving reading
instruction in their classrooms:

l. a uuified eftective program tor initial classroom instruction thzst would
include
a. a soundly determined, and common, sequence of presentation of

readiag skiils based on cruciality,

b, a multi-senscory approach which would meet the needs of deprived
youngsters,

c. a rich and orgsnized continuum of multi-sensory stretegies and
materials designed to facilitate the learming of each specific
skill taught,

2. a brief, informal and practica! small-group method for an initial and
continucus diagnosis of each pupil's mos: critical reading skills
reinforc-d by a materials center sufficiently stocked and varied to
provide ‘or different iearning styles in each skill or concept,

3. in-service trainirg whick would prepar< teachers to implement tte
program in their own classroous: the instructor of the in-service
prog.am would c:monstrate all phases of the course with children,

4. wuni:ication of all elements of the reading program so that a child who
moved from school to school would be taught e¢ssential reading skills
in the same sequence.

\ proposal was submitted to obtain federal funds to meet thes  goals and

in the s'ummer of 1968 a rombin+d ine-scrvic- course and workshop was held

spons “red by ritle I funds of tne Elementary and Secondary Ac. of 1965.

The 1in-s rvicrc training was conéucted by Dr. ‘ohn (. Manning of the Univ-

ersity of Minnesora and the materials wo-kshop was coordinat.-d by Mrs.

4lberta Jrown. The course and workshop were attended by eighty-seven

classroom tearhers in the afte noons rom ‘une 24 through August 2, 1968,

AHary C. Kasbohm, Unpublishec administrat:ve report. Minncapolis

Publ:c Scheools, 970, pp. 2-3.



Teachers in the first ¢t aining s:ss on 1dentified twenty-two basal
systems used in 'heir nine elementary schools during the school year 1967-68.
in 1966 Richard Paunce had made 1 study of the mobility rates of
students in the Minn apolis schoois; Mr. Taunce <iscovered that children
in the inner-c” of * nneapolis changed ~chools about twice as often as
children living in comparison areas o the city.5

In the City-W:de Testing Program Report, -he Department of Guidance

1

Sevvices r por.-d, "'The study fo. =2ll. 1468 city-wide testing scores)

disclosed “hat Minn:apoiis students who movecd :rom one school to asother

scored significantly lower th-n a.l Minneapolis students on city-wide tests."6
The combination o° mobility “::tors -nd the multiplicity of basal

texts ¥ sulted in *h t achers agreement that ¢ s ngl-= t xtbook should

be adopted in the North Pyram:d's e¢.emen‘~ry schools. 4When the South-

Central Pyramid was :o-m-d 1n 1%67%, 1ts Director, ¥r. Vernon Indehar,

indicated that his tracher~ wished -» part:cinaze in the Title 1 Reading

irogram and tha- they, too, arc=ot ¢ a s:ngle t xtbook concept.

The basal s-lected by the teicher< wa< a linguistic serirs which
emphasizes the errming of spel’ing patt rns in the init:al stages of reading.
Tn th: summer of 196+ a <ecnd training session was jointly conducted

by Dr. Mann:ng and Mrs. Brown. The in-servic- was limited to nri ary
grade teachers and approximately 125 teache's, reprecsenting both Pyramids,
attended. The content of this course, s the one hcld the previous summer,

centered on giving teach rs specif.c skills in the areas of beginning

resding, diagnosis, r~mediat on and basic methodoiogy. Materials Jeveloped

5Richard Faunce, Stud.nt mobility in selected Minneapolis public
schools. Administra-ive report, No. 3, Minneapclis Public Schools, 1966.

6Kasbohm, p. 7.
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in the workshop were designed to -einforce and/or teach basic skills as
outlined imn the basal; the materials produced by the teachers were mani-
pulative in nature and were developed to hold the child's attention by
keeping him aczively involved.

The abundance of materials, the increased number of teachers and stu-~
dents involved in the program and the wide range of instructional leveis
to be served soon made it necessary to organize a more technological
means of materials production. In Aug.st, 1969 an Instructiounal Materials
Center was put into operation to produce teacher-developed materials on
a massive scale. The Materials Center was also financed by Title I funds.

In the rall of 1969 a third in-s<rvice was conducte.. Again, the
primary teachers of Loth Pyramids we e invi ed to attend. One hundred
forty teachers, who had not participated in earlier sessions, registered
for the class. Dr. Manning conducted this course through the University
of Minnesota ""ader the title, "™aterials and Instructiona® Techniques of
Elementary Reading."” The teache:rs enrolled in the class had a choice of
receiving academic credit, stipend -r local professional growth credits.

In February, 1970 Mrs. Alberta Brown, who had assisted Dr. Manning in
the summer training sessions, was h'red as a full-time Reading Specialist
for the North and¢ South-Cen:ra! Pyramid schoois. Mrs. Brown's resoonsi-
bilities were many and varied., They included organizing and coordinating
in-se vices, writing mate-ials, classroom visitations, demonstration
lessons and working with a group of teachers to develop new mater.als for
the 1970 summer school program.

A course was slso offered to .ntermediat: grade teachers in the Spring
of 1970; 40 teachers in grzdos four, 'ive anc six took advantage of this

oppor-unity t> g t help in wo king with disadvantaged youngsters.

102
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The exclusion o. the int rmeciate teachers up until this time had been the
resuit o! establ:shing a priority that the program would emphasize prevent-
acive measures in the early g:ades initially and would later 2xpand to meet
the needs of older, in.‘ficient rcaders.7
The summer school of "470 introduc ¢ a program of language development

tor childr-n who wou.d be entering kindergartcn in the Fall. The approach
4s ¢ was a mocdi‘ied ve sion of a language program deve .oc~d by Dr. Muriel
seville and consisted of thirry lessons d:signed t» develop syntax and
ohonology. 3*1!so, in th summer of 1970 2n additional 170 teachers parti-
cipate¢ 1n a workshcn held two weuks before the opening of school. The.e-

o.e, by the end o August, 1970 int nsive c¢.forts had been made to train
reachers of disadvant-ged children rrom the pr--school level through the
‘hir. grade; approximately 477 “exchers ha¢ participated in one of the

in-, TYV.C& DrOgrams.
The ef.orts lictec hove been, "> the most p-rt, related to in-service
mees tngs. Classroom demonstrat:ons had becn conducted by lirs. Brown;
aowever, since ther were app-oximately 35: tiachers in the nrimary grades

of rae yramics' schools anc the addit:iona! resnonsibilities of Mrs. Brown

7. ~lreacy been noted, ¢ oo ocare apparent that additional personn-1 were
necded ro meet -hc cemands of teache—s,

in the Soria~ * .977, 5 ob cescropti-n wes posted in all the clementary

schools o° zhe city ¢ .anncapnlis. The prsitions being advertised wire

or "Resourc - [vache s--.n Rosicence.” Thi resnuns:bilities of the Resourc
Iracner were "to 1mnrove 7 - cea.ity of le-rning through imorovement in
the qual:ty of nstruct:on,” The vays in which this purpose was to be

iccammliched inciuded "' m.onstroc on ‘caching; <t c¢ev lopment including

-

loid., p. 9.
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the pre-school workshop for new teachers; planning with teachers and

principals; the creation, location and distribution of student materials."”

Qualifications for th-= job wire:

1. a Bachelor's degree with valid teacher certification,

2. evidence of three years o: successiul teaching experience, preferably

with more than one age lev'l,

3. demoastrated interest and personal dev-lopment in the area of emphasis.

The positions available provided :or primary and intermediate Resource

Teachers in the arcas of Language Arts, Mathematics, and Social Studies.

The individuals selected were to be paid according to their level on the

regular teacher's salary schodule and were to begin work on Auguet 17, 1970.
While the city of Minneapolis was accepting applications for the .

positicns of the Resourcz Terchers in Residence, the North and South-Central

Pyramids wore nlanning to expand their litle 1 Peading Program. Durirg the

Soring of 1977 ‘ederal money was allocated for a cooperative effort betwzen

the University of Minnesorta and the Minneapol.s Public Schools aimed at

sreventing and remediating reading cdysiunctions. Th- program was labeled

LA /‘ 14}

Combine.

The personnel i1nvolved in the Combine program were to be selected from
the Minncapolis rublic Schools and the Unive s:ty Graduate School. Speci-
iically the following e“forts were to be made:

1. Five classroom teache-s, with inner-city expericnce, were to be gselected
to pursue a Master's deg-ee at the University as well as to work in the
nineteen schools o! the Pyramids.

2. Two graduate students, work:ng on Doctoral Programs, were to be selected.

3. Undergraduates in their ‘unior ard senicr years in the Collegc of Edu-
cation at the University were tu be involved in a re.ding methods course

that reouired th-m *o tutor students in the inner-city.

4. rhe .‘aster's candidates were to commit thems:lves to two years of inaer-
city teaching beyond the training pe-iod o° two years.

F RN |
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The program was to be inauguratec in the rall of 1970. Two training cen=

ters .o. the undergraduat 's we-e estab i{shed: Hawthorne School in the
North Pyramid and Lyndale School in the South-Central 2yramid. The format
sroposed noted that through the undergraduates approximately 500 cisadvan-
tag-d youngst rs in th~se two schoois would rece.v <clinical heip. It
was aiso hoped tha* the classroom teachc-s of these¢ students would prof:t
iryn the in-servic- and s pe vision provided. The philosophy o. reading
-:as to be taught by Dr. Manning and the doctoral candidates. Specific
technigues for teaching basic skills were tn b. shared by the master's
candidstes. These interns were¢ also to be r sponsiblc .our providing -
zontinuous succession of in-se-vice courses and workshops ‘or teachers 1in
the “yramicd schools.

Therefar~, in the Fall o° 19792, -bout 400 teach.rs in the orimary
grices .f the inner-city schools in Minnr-apolis had receivec 1n-service
z aining, the school systum was searching for Resource Teachers in the

rd

ar a o' Language Arts, the Combine scgment of the program had been funded
ané steps or select.ng personnel taken, a single t-xtbook had been adopted,
a Re~ding Specialist employ ¢ and an ‘nstructional Materials Center put
1nto> operation.

The second part o' th:is papecr .11l center on the mcthodology conveyed

‘0 -.ache-s throuyh 1n-s.rvic..
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The Method

The underlying philosophical base for the approach us«d to teach
reading in the Pyramid schools encompasses thz following:
1, differentiation of instruction according to ability, rate of progress,
sub-skill weaknesses and self-directicn,
2. enrichment through language experience and independent reading,
3. social-personal learning,
4, active pupil participatica.
These criteria are the roots of the pedagogical aspects of the implemented
reading methodology. The conviction, based on research, that children in
the inner-city can le rn to read is the nucleus of the program.9
Reading readiness instruction is begun in kindergarten with an emphasis
on learning the alphaber. This aporoach is based on the conc'usion that
success in firs: grade reading has a high correlation with letter knowledge.10
Children are grouped for instruction according to their pnysiological,
neurological and social maturity as well as by level of ability. The readi-
ness program is designed to develop two fundamental skills along with letter
knowledge; they are v attention and persistence ia learning, and 2) ability

1
to foliow directions.”  The steps for teaching the alphabet are outlined

in the manual, Essentisl In:tial Reading Instruction, which i¢ available to

ail! kindergarten and f 1st grade teachers who have attended an in-service

program.

8John C. Mannine and Alberta Brown, A Classroom Teacher's Digest of
Reading Instruction (*inneapolis: Department of Flementary Education,
University of Minnes»ta, 1968), p. 3.

q:lasbohm, o. 12.

‘7Hannin; and B-own, p. 3.

li‘oxd., p. 3.
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When the child has completred the readiaess portion of the program,
formal reading instruction begins. The reading program is eclectic in
nature in thac a basal series and an 1integral phonics approach is used.
As in the readiness program, the visual, auditory and kinesthetic modal-
izies of the child are all involved in the learning process. The basic
ingredients of the teaching process arc vocabulary instruction, phrase
reading for quic“ recognition, oral reading i1or diagnosis, oral reading
for practice and siient reading.12 Manipulative and supplementary materials,
designed by teachers, are used to reinfcrce basic skills either as part
of the lesson or as independent follow-up activities. A manu-l, The Class-

room Teacher's Digest of Reading Instruction, describing suggested teaching

techniques is available to all teachers who have participated in some
in~service training.

Part three o this paper will describe the intensive effortc made to
improve the quality of reading instruction in the inner-city schools of
dinneapolis. It is a c¢iscussion of the Reading Team which began work in

the Fall of 1970.

The Reading Team (1970-1971)

Introduction

As was mentioned in the first section of this paper, by the Fall of
1970 the personncl available to assist in the Pyramids' reading program
had been i1ncreased. The Minneapcliis school system selected four classroom

teachers to work in the area of language Arts in the ipner-city schools.

12lbid., pp. 4-5.




Two Resource Teachers were appointed to the North Pyramid and two to the
South-Central Pyramid; in cach of these sections ot the city, the -efore,
there was a Primary and an intermediate Resource Teacher.

A selection committee consieting of the Pyramid Directors, the Pyramids'
Reading Spccialist, th Unive-sity Consultant, the Assistant Director of
federal ?rojects and an Assistant Director of Personnel chose rive class-
room te~chers to begin an internship as members of the Combine program.

[wo drctora! candidates from the University of .innesota were also selected
to participate in the program.

Sinc~ prev-nting reading =ailure hacC clrcady been established as a
piriority in the schools to be serviced, the goal of rhe Reading Team was
to assist reathers in the xindery-rt n and primary levels., The two inter-

mediate Resourc Tenrchers we ‘e included 1n all in-service and Reading Team

meet:ings in orde- t> 1ssuve con-inuation of the efforts being made at the
early levels of education. However, the Combine interns werc assigned to
work wi-h the primary Resourc Teachers in the :-yramids. “urcher discussion
o° +hi1s p=apet a-* limitrd o the functicn of the Reaqing Team at the

w.ndvrcarten-primary level,

Classroom Teaching

The Re-ding Team in th~ Fall of 1370 consist d of the University (on-
su'tant, a f-ading Specialis , two primary Languag Arts Resource Teachers,
fiv.- {omoine :nterns and “h+ Uircctor of the Instructional Materials Center.
Nin t-en elementary schools w > to be srrviced by this team with a combin.d

nr.mary staff consisting o approx'mately 407 classroom teac' c¢rs.

ERIC L,
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Inexperienced teachers aad those new to the Pyramids were given first
consideration. The Team functiuned in a variety of ways. Initially the
interns observed the technriques used by the Resource Teacner in either
testing or teaching situations. Each time a classroom teacher was given
help, a follow-up conference was arranged. The purposes of the conference
were to review the procedures, explain the rationale [or their use, offer
suggé%txons for ruture lessons and answer questions posed by the teacher;
the confercnce was also seen as a concrete way to build teacher confidence
and to establish rapport between the :teather and the members of the Reading
Team. As the Combine interns became familiar with sections of the program,
they assumed responsibility for the:r implementation in classrooms.
Requests f- . :onstration lessons came from th¢ teachers, the principals,
or were the result of the members of the Tvam offering to teach a lesson.
kept

The arrangements :or teaching the lessons were/7lexible in crder to

accommod it ¢ the schedule of the Reading Team to the classroom teacher's

schedui.. Eventually the following schedules for lessons were possible:

1. Res.urce leacher demonstration with reading group; interns and class~-
room teacher observing,

/
2. Resnurce Teacher demonstrating lesson with one group; Combine interns
each demonstrating lesson with one group ~lassroom teacher alternating
h.r obscrvations between the three groups,

/ , . .
3. Combine intern demonstrating lesson with one group; second intern,
Resource Te-cher and classroom teacher observing,

4, Each member o! the Tram demonstrating a lesson in different classrooms
of the same building,

5. oune member of the Team demonstrating a lesson; all the classroom
teachers at a grade level released from their classrooms to observe,

6. Each member of the Team working 1n separate buildings with classroom
teachers.
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The members of the Team were r 'sponsible for keeping each Principal
informed regarding their work in the schools. Conferences with the Prin-
cipals were limited to a discussion cf the program and the lessons per-
formed by members of the Team. Extreme caution was used to avoid
evaluating individual teachers. When situations arose that were of concern,
ggguggestion was made to the Principal that he visit the particular classroom.

Frequently a member ot the Team, or the entire Team, assumed the respon-
sibility for teaching all of the reading groups in a classroom for a period
of days. The procedure was us:d to: 1} allow the teacher to see a
sequential skill development, 2) observe organizational techniques, 3) give
members of the Team time to get to know the individual children in a group
and identify sub-skill weaknesses, anc 4) to demonstrate a variety of
instructional techniques. The Team often arranged to stay in classrooms
where teachers had indicated they were having difficulties long enough to
eliminate the problem or until the teacher telt comfortable enough to
resume responsibility.

Whenever possible, demonstration lessons included a sample of th.. many
reinforcement materials proauced at the Instructional Materials Center;
the assembled mate-ials were usually left with the teacher after the lesson.

Classroom teaching consumed the greater portion of each working day.
Members of the Reading 'eam spent approximately three-fourths of each day
in their assigned buildings. The remainder of the day wis occuoied with

preparing the next day's lessons, assembling materials for teachers,

attending meetings or in conference.
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Undergraduate Reading Course

in January of 1671, the Comﬂ&ne interns, D:. Manning and the doctoral
candidates began te..hing the undergraduate reading course. At the first
class sessions, Dr. Manning p:es:nted an overview of the program, a des<-
cription of the schools and the philosophy of the course. The 70 college
students were assigned to one of the two training cent<rs. Buses transe
ported the students ‘rom the University to the schools and back again.
Each student hegan by working with one chiid, moved to rrsponsibility for
a small group and, by the end of the quarter, was teaching an entire
reading group. The course met twice each week; it was arranged so that
time was divided between tutoring and participating in discussions
regarding 1nstruction. Dr. Manning participated in the lectures and
observations of the students by alternating his time between the two
buildings. The «>ctoral cardidates werc each assigned a building and
responsible for coordinat:ng i-¢ program, assisting Dr. Manning in the
lectures and observing the students. The Comﬂine interns were assigned
specific students to cbserv and were resrmronsible for demonstrating
instructiona. procedurcs. The children's classroom teachers met with Dr.
Manning bcfore the program started for an ali-day training sessfon. At
that time suggestions were given “or the selection of children to partici-
pate in the program and ways to reinforce the clinical tutoring were also
mentioned to the teachers. During the quarter the classroom teachers were
invited to observe the undergraduates as they worked with children.

Spring quarter a second course was offercd; again 73 college students

and approximately 500 children participat. ¢,




Additional Information

Throughour the year, Dect ngs we € schedul d every othe- week :or the
entire Reiding & am., At th-se me tings the work in the schools was discussed
as wel. as any pronlems that h:d been encountered. Modi'ilcations in the
pros,ram e e suggested anu vot-d upon lor apsroval. Related research or
new >tudles n reading we:e presentec. .ans tor tuture activities and
newly-developec mate.1als were shared dur:ng these conferences. The meetings
were held during tne latter part 5f Jhe afteransen and usually lasted {rom
two ts ¢ ur hours.,

It should -1s» be nor.c th-* 1long with th i work in the schools,
*h undergraduate course and the in=s»rvic. programs, the members ol the

“5rb.n Comoonan: of the progran we € oursuing  OUTSewWOrK at the University

Turing the somanl year v -7 many 1a-scrvic  meetings we € conduct-d.
or clar.ty's sak- the {.'lowing c1st.netions are made: 1) the levels o:
in-3. v:i~ and 2) the types o 11-5e¢”V ce.  hon  of the in=scrvices 2r’
mandalo y: *cachers may _hoose to attend or not to attend.

1

L.vels of in-service. ohe lev ls ot in-servic range from those con-

cact o :ov all .cachers in th yremids to those held »r :indivicuals. The
s.rst .e- 1 0; .n-servic. tr.inins, °~ be ¢ nside-ed is that Zone on a
vramic-wid- Easic.
ln.v. rs1ty sponscred -l-.ses were tougn® by Lv. Manning to the nrimary

L 4l:s .M otne ia.. 17Ty ans o.ant rocaorter to the inte med:ate ccachers.

:39-F 4 p.m, once ¢ w ek Lor 4 t n-week pericc.
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.onducted on 1 ‘y-amid basis. For th most part, these classes are linited
o thos: tcachers directly 1nvolved in the use of the ncw methods. Samples
5>t these kinds of n-serv.ce hele in 1973-71 are: the kindergirten work-
snops, the pre-ial’ workshops :or new tcachers, testing in-services, pre-
summer school tra:ning s ssions and tue kind-rgarten rebus workshop. These
T2 tings ive helc to shar.e informat.on about the program with teachers,

2€7 Leacher .n-opul :or re.n:o cement .deas and hel; teachers correlat:
th-ir chjectives w.th the “echniques. A third kind of Pyramid-wide in-

5 rvices ar. re:l rrec to 2s mini-workshops. These mectings are recuested
by t.achers and may invoiv. a tour »f the Instruct:onai .laterials Center

59T a request :or h lp with cne phas. ol the orogram; they are available

t> all acsities in the yramc.

sccone  orm 2f in-se “ice ava:lable on - Pyramic-wide basis are the

]
[

inzividu~l building in-s.rv! . zach school 1n Minneanolis dismisses

~ar.y on Tuesday -:tern>omns to give te-:chers stafi development timo. Many

S

b
[¢)
n

“@ tie :ncivicuil bu leing inesoc v ar -oncacted during this release-

“he in-se vice conduct-d v - achers :n 3 builcing may be for the

wnole st .t grade lev- i, °n in-truction=l leve! or an :nterest .¢vel,
Recuests coming [rom ‘acilties include those for help in establishing
srouping vatterns, demonstrat:ons ol new mat.ria.s as they are produced,

"nc cuest.ons r loted teo acapt:i:ng techniruis to meet the particular needs

2T ostuc.onts .n th bu.leing. The aides and voluntcers in the building who
frequen:iiy dssi.z the te:che: in r-in‘orcing basic skills have also been in-
servic-a, The training »f thes- peonle fucus:s on w.ss they can assist the

clisstrom teicher, suggesti~ns f-r working with chiidren and the basic

~hilosophy o: the program,

[5S
.



During the school yzar members of the Reading Team aiso participated
in PTA meetings, open house programs 1n s -hocls, school board meetings
and many informz] meetings with parents and other members of the community.
The individual! teacher in-services and the undergraduate program were
¢1scussed i1n the preceding sect on of this paver,

Iypes ol in-service. The :ypes of in-service can be classified as

training sessisns :n which techniques {or gene-al application were presented
and those :n whicn technicues for specific programs were discussed.

The ph..csochy and m=thocology of the programs ar presented to teachers
in a variery of ways. Etach Py -m:d-wide in-service includes a demonstration
0o° techniques w:th a group o! ch ldren. Teache s ar frequently requested
to teach ané critigu- a less.n which they have deveioped to put a particular
theory into practice 2s an assigznmeat for the ccourse. ‘embers of the
Reading Tezm ar also -vai.able to demonstrate theory 1in the teachers'
c.assrooms »nd ts observ the teach-or. Becaus. of the abundance of materials,
N=> rvic. -ime 15 fr fuert.y cirected t~o assisting the teache:s to use the

basa! manuals, the supplementary mat:rials, diagnostic tools and rein-

orc.n, "ecanicurs el ectively,
‘n-service to in.t:i-te a new -rogram has a three-pronged purpose:

‘:rs3+, <issem:nat.cn o° in o-mat:on, sezond, development of materials and

‘n.rc, -“or:clation o! materials and opropriate techniques.

fhe Reading Team (1971-1972)

introgucrion
4any rvices b, gun 1n 197)-71 -vr- continued during the school

vear 194,1-72. The (ombine component of the rrogram was expanded and s:ix

.ascer's candidites we e s~lect~d tn .ork with the Rerding Team.

ERIC )
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Sirce two of the initial candidates had withérawn from the program after
izs onset, the number of personnel available :o work in the Pyramid schools
was increased by four. The selection of the second group of interns was
made by a committee; the r.quirecments were the same: Successful inner-city
teaching experience, acceptance in the Graduate School of the University,

d monstrated ability to work wel! with others, dedicat on and agreement to

rxmain in the program a win:mum 0: !four years.

(lassroom Teaching

In the Fall o7 1971, the Reading Team consisted o’ th. University
Consultant, the primary Reading Specialist, :wo doctoral candidates from
the University, two primary Language Arts Resource Teachers, three second-

/ ’
year Combine interns, six first-y-ar Combine interns and the Director of
the Instruct:onal Marerials Center. The pursonnel were again civided into
reams. Siv teams wi* two members :¢sulted; no team was responsib:e for
more¢ -han four buildings.

The classroom work of the teams was not drastically different from
that done the previous ycar. It was possible, however, to spend more
sime in 2 building sincs the numbe- of teachers t- be helped had been

educed by the enlarg ment of the Reading Team. The rall of 1971 saw fever
:nexderienced teachers hir<c and placed ‘n the inner-city schools thar ever
beiore. T[he peuple who had been involved in the program the year before

had '-:s need to -xplain their roies to sta‘fs of teachers.

Undergracuate Course

The training of the undergraduatcs resumed winter quarter of 1972,
/
The first-y-ar (ombine intcrns were involved in this class as were Dr.

Manning and the doctoral studcnts, The training c-nter in the North “yramid

ERIC
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remsined Hawthornme School but the South-Central Pyramid's training center
was shifted from Lyncal. to Seward School. This change took place for cwo
reasons. 1) Scward was closer to the University and, the:efore, more
accessibie and 2; Lyndal. schoo! was in the process of being phased out and
teachers and stucents ".erc to move t0 3 new bui ding in the spring. The
number o: college students tnrclled in the course was reduced to 60 each
quarter -nd approx:mately 500 s<tucents were involved in the program at the

L 2%

two *ra:ning centers. Dr. Manning provided in-servic- for the teachers

orior t:z th beginning o each qusrt.r.

in-Servi e
Zacn <trané 5f the Pyramic-wide in-service program cont:nued during
the :ch.5} year 197i-72. 5 nive s.ty course was taught by Dr. Manning

hoth t:.. anc alnter qiacters. |he ‘ormat ‘or the classes varied to the

‘e
(™

axt nr .13t 3 o .- wa< presented rom f ur to. fiwe o'clock. At five

(L

o' -lock *h  :.a.hers we-e disiced :into smail gooups with a leader to pro-

m3s¢ 1nteraction. ouring the small group sessions mat-rials were shared

¢

witn an-. cistridbut.d o the teachers.

ry

a:ly :n

™

he year an 1n-service srogram was cffered to th "rincipals
:n the n:n-teen s -hools. irincipzls had be-n <ncouraged to attenc previous
~lisses bu- & .on: .. ct :n schedules had macde their attendance sporadic.
The tra:aing oresen:ed ts th. Tr.ncinals concentrated on areas in vhich they
coul. assist the c'essroom teach.r 1n impy wing Tcading instruction as well
‘s ¢ nvoying the basi philcsochy of the projram.

«it.r ‘anuary o 1372, 1t becarme app-rent that some in-serv c- time
nedc trbe s t zside or ve sons :lrcady ‘unctioning as resource teachers

17 *h building. The si< peop e involred in these in-services ~orked as

[
-
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genera. r.source personnel or remedial reading teachers in individua:
build.ngs. Monthly meetings wcre scheduled at the lmstructional Materials
Cent :¥ arncd were designed to share i1n:o mation, discuss oroblems and suggest
a.ternativ solutions,

New progrims were also initiatec in the :all of 1971. The kindergarten
Languag Develorpment program was expanded and ail kindergarten ¢ achers
invited to a three-svssion workshop on :ts us_; about 40 kindergarten
teachers atr.nJded thoese mee:ings.

fhe Rebus program begun in :he kincergart-ans the orevious spring for
children who had comnlcted the rcadiness program, was -stablished as a
pilet stucdy :n fourteen first grades in the fall., Teachers in this program
atrencded .our ~workshoos during the ycar.

fani-workshops continued t: be helé as indivicual stafifs, clusters of
s-hools 5r Pyrazids iadicated *h ir neec. In the Spring of 1972, Dr. David
e J-on -rzm th. Unive sity of Minnesota csnductec a mini-workshop on
te: hing (ompr-hens.on 3xills :or the intermed at grade teachers.

The imoun: of time g v.n to bui.ding :n-services wvas also increcased
oy th acd.t ona. number of people on the Reading Te~m; the kinds of nro-
grams condictec ~t this lev.l we.e consonant with thos. done in 1970-71.

Th amount co: informatiin d:stribu'ed about th prograx was extended

.om the loca. community to the nation. Visitors to th: Instructional
laterials Center and the Pyramids' schoo:s i1ncluded teachers and principals
.rom other syst.ms throughout the Unitec States, university professors,
cusr cuium coordinators, Ti*le | cudito:rs from washingzon, D.C., State Deparc-
ment v.sitors, anc the Commission embcrs of the Internatiocnal Reading Asso-

c:ation.

ERIC 1134

Aruitoxt provided by Eic:




A new ¢im psion was added to future in-services in the spring o° 1972,

L3t thal time . :ies -a~es 07 th b siCc instruct:onal sequenc: we:e made.
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: 0f 3 HMethueds bank that will b pur inrto

tonzlusians

.. A comprehens:. e “e3dclng program was dev_lopec nd pul 1nto operalion
:n n:nete.-n inner-c.ty schools :n chz city »f Minn.apol's.
L4

2. th: reacing -rogram was d s gned to a.m at orev nting reacing aiiure
py ‘ttacking the oroblems o: imstruction in the xincergarten and
primary ;races.
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_n .n. n.netecn scnools 1nvoilved n th

pro.rams are ecucat.onaliy c.sac.:nt-gec.

~. The reacing ~T.gT.m 1s <C.eCciic in approach; tn. pasal series linguistic.
5. 4 Re-d:in,, Team  uaction.ng cn the schools attemored to £ss18t classtoom
tercher. -hruzh inlensiv  1n-se¢. Yice nrograms, demonstratiom lessons
1n ¢ .ass-ooms ‘Ac the ce iopment ¢° a wvari-ty 9f r.inforc ng materials.
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